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CHAPTER I
PHILOSOPHY

The form of education which prevails in any country reflects the ex-
isting social order, and in turn the social order is influenced by the
philosophy of the people. Today the two major conflicting social orders
in the world are communism snd democracy. The people, as a whole, in the
United States accept the democratic way of life as the most desirable, and
although they do not achieve this way of life to the fullest extent, it is
realized to a fuller extent than in some of the other countries of the
world, ‘

In a democracy, the worth of the individual is considered of paramount
importance, and each individusl, with all of his differences, has value to
himself and to society. We find this evidenced in the following statement
of Thayer, Zachry, snd Kotinsky:

The conviction that personality is the center of value and that

all social organizations get their significance from their prom-

ise to enhance the individual: to guarantee the sacredness of

his person, to safeguard his rights, to extend his opportunities—-

this has been stated as the keystone of the democratic tradi-
tion,

It must be pointed out, however, that democracy does not stand for a rugged

individualism in which everything revolves solely around the individusl;

1 y. ?. Thayer, Caroline B, Zachry, and Ruth Kotinsky, Reorganizing
Secondary Education (as quoted from T, V. Smith, The Promigse of
Politics [Chicago: University of Chicago Press, 2nd Edition, 1936] , p. 48),
p. 64,



instead, it holds that the worth of the individual is increased by his
interplay with others, As he gives of his worth to society, that same
worth grows within himself, Such a philosophy is definitely in accord and
derived in part from the teaching of Jesus of Nazareth, A democracy seems
to follow these principles., These prineiples maintain that the individumal
grows sas he lives and works for the welfare of others. Individuals are of
more worth to society when they develop their own distinctive personali-
ties rather than conform to an accepted pattern. In a democraecy, recogni-
tion is given to the fact that every individusl has certain capacities,
and that he must continue to grow, adjusting continuously to sn ever chang-
ing social order, even though each person may not develop to the full ex~
tent of his posgsibilities, It is necessary in a democratic nation that
every individual recognize and exercise the right to use his intelligence
in helping solve problems of common concern as well as those of personal
concern. It is his duty to accept and discharge his citizenship responsi-
bilities rather than being content to accept the decisions of others alone.
Democracy functions only as individuals work together cooperatively
in arriving at common goals. Men disagree and have different points of
view, but through the interplay of thoughts snd ideas, a better course of
action can come forth. Individusls must be willing to compromise *. . . in
the hope that an acceptable solution will emerge--a solution different from
any of the narrc;v original aims of any of the partiecipants, yet genuinely
representative of the ultimate interest of all."® This cooperation in

groups must also prevail smong national and international groups if world

2 Ibid,, p. 74.



problems are to be settled without violence.

The survival of the democratic way of life is dependent upon the de-
velopment of democratic individusls., In a democratic natiom it is the re-
sponsibility of the individual to strive to become a person who:

1. Is able and willing to think through problems of personal and
Joint conecern,

2. Is socially sensitive, sympathetic, and understands the prob-
lems of others; regardless of race, color, creed, economic
status, or other differences.

3., 1Is openminded to the beliefs, attitudes, and values of others.

4, 1Is a cooperative home member and citizen,

5, Has faith in his own creative ability and in his ability to
meet new situations,

6, Is able to direect his own life as & mature individual,

7. Has appreciation for the esthetic qualities in all of life's
experiences,

8. Has the best possible health--both physical and mental.
9, Achieves and maintains a sense of security.

10. Has a thirst for kmowledge and continues to learn as long as
he has life,

11, Continues to clarify his own values and to develop a philos-
ophy of life which is consistent with the democratic way of
1life,

12, Practices democratic living.

13. Maintains a sense of achievement,

14, Is concerned with the welfare of others.

Within recent years educators in the secondary school have not always
clearly recognized and planned a program tq meet the needs of the students
concerned, Today there exist among the differemt types of curriculum two
plans which bring controversy as to their merits. These are the experience-

centered eurriculum as opposed to the subject-centered curriculum, The



experience-centered curriculum is being increasingly accepted by educators
as the one which more nearly accomplishes the objectives of training stu-
dents to become effective members of a democratic society. Since this is
true, it would be well to take a closer look at such a curriculum and to
determine implications for the homemaking program.

There has been some confusion concerning the meaning of the term
"experience-centered curriculum.' To some educators, it implies absolute
freedom on the part of the student to do what he wishes, to select those
activities he desires, and to proceed according to his own whims or inter-
ests. In this conception, the curriculum has no plan--there is no pupil
or teacher preplanning. The teacher is present, but he believes he must
keep "hands off ,* This is sometimes referred to as the child-centered
school.,

This mere participation in activities does not measure uwp to the true
meaning of experience as John Dewey explains it. He defines experience as
an interaction between the whole being and his environment, each acting
upon the other.

To learn from experience is to make a backward and forward con-

nection between what we do to things and what we enjoy or suffer

from things in consequence. Under such conditioms doing becomes

a trying; an experiment with the world to find out what it is

like; the undergoigg becomes instruction--discovaery of the con-

nection of things.

Thus, mere activity is not necessarily experience; one must comprehend the

connection between doing and undergoing in order to gain meaning as a

guide for fubture action.

3 Harold Alberty, Reorgenizing the High-School Curriculum (as quoted
from John Dewey, Democracy and Education [New York: The Macmillan Company,
1916] pp. 163-164), p. 121.



All experience is not actually educative. The learning might be in
the wrong direction., As opposed to the "child-centered curriculum" learn-
ing needs the guidance of the teacher to steer it in the desirable direc-
tion for as Dewey says ". . . when and only when development in a partiec-
ular line conduces to continuing growth does it answer to the criterion of
education as growing."4 Experience may dull the student's responsiveness
or put him into a rut, Experience without direction is meaningless,

The child-centered curriculum stresses the doing, The subject-
centered curriculum, on the other hand, puts the emphasis not solely upon
doing but also upon the undergoing phase of experience. Activity may be
present, but it may be teacher inspired activity. The experience-centered
curriculum, in the concept as accepted by many educators today, emphasizes
both the doing and the interpretive aspects of experience. The doing,
however, comes first with subject matter being used to make the activity
more meaningful. All experiences may not be first hand. Vicarious expe-
riences may add much to the curriculum when they are combined with first
hand experiences which give them meaning,

The experience-centered curriculum has certzin characteristics which
are necessary for an effective secondary school program, The administra-
tor and his whole staff must develop a philosophy of education giving an
important place to the experience-centered curriculum as one of the most
effective means of preparing individusls to live in a democratic society.
The administrator must offer leadership, encouragement, materials, and

time for developing such a curriculum.

4 John Dewey, Experience snd Zducation, p. 29.



Experiences and activities are the center of this curriculum, This
does not mean that subject matter is left out, but that it is used to en-
rich the experiences--to interrelate them to the past and give direction
to the future., The experiences are centered in problems of present day
living. The curriculum content and the experiences are determined by pres-
ent experiences, needs, and interests of the students., The sequence of
these experiences and activities is determined by the most pressing prob-
lems, the maturity, and environment of the students, If the experience-
centered curriculum is organized into a core curriculum, separate subjects
may also be taught, to develop personal interests or to meet specifie
needs, With emphasis placed upon development of the individuslity of every
student, the curriculum must be planned to meet the needs of each individ-
ual student,

The experience~centered curriculum has excellent potentialities for
promoting a closer relationship between departments within the school and
between the school and the community because one of its purposes is %o
help students integrate all their learning experiences.

The experience-centered curriculum is consistent with the psychology
of learning which holds that the individual learns as a whole organism
with his intellectual, emotional, and physical sides all working hand in
hand, Such a psychology stresses that individuals do not learn faects
alone, but that they develop attitudes at the same time, which are influ-
enced by their physical and emotional well being., The experience-centered
curriculum does not place its emphasis solely upon the learning of knowl~
edge, attitudes, and skills, but it recognizes that they will be gained

more meaningfully when the student is working toward a more realistic goal,
John Dewey stresses the importance of these incidental learnings when he



says:
For these attitudes are fundewentally what count in the future.
The most important attitude that can be formed is that of desire

to go on learning......What avail is it to win preseribed smounts
of information asbout geography and history, to win ability to

read and write, if in the process the individual loses his own

soul: loses his appreciation of things worthwhile, of the values

to which these things are relative; if he loses desire to apply

what he has learned and, above all, loses the abllgty to extract

neaning from his future experiences as they occur?

The experience-centered curriculum has been proven to not only meet
the present needs of students better than the subject-centered curriculum,
but also to better promote the development of incidental learnings which
are desirsble in persons living in a democratic scciety. The very organi-
zation and life of the experience-cemtered curriculum is an experience in
living democracy such as that provided by cooperative plamning of the cur-
riculum and its activities by the students, teacher, and parents.

The experience-centered curriculum demands certain things of the
teaching staff of the school, All available resources--school and communi-
ty, physical and social--must be utilized to their fullest extent. A wide
variety of teaching methods and techniques are essential, in meeting indi-
vidual needs and in stimulating students toward further growth, BExtra
curricular activities and guidance are an essential and inseparsble part
of the curriculum. The whole atmosphere of the school must be one of
friendliness and cooperativeness., Fear and compulsion have no place as mo-
tivating agencies.

Individuals leara as a whole organism with the intellectual, emotional,
and physical sides all interacting. A student cammot sit rigidly straizhs

and quiet and learn effectively facts which have no interest for him and

5 Ibid., p. 49.



are not interrelated with his problems--the body rebels, the emotions re-
bel, and the mind cannot function satisfactorily, Students must feel a
need or be made aware of one for a certain study to be effective, They
leaxrn through experiences which are related to thelr everydey problems in
living much more effectively than through the sole study of subject matter,
Individunls retain longer those things taught as principles and generali-
zations than specifiec facts, especially when the learning experience re-
quires the application of principles, A situation is more conducive to
learning if an atmosphers of friendliness and trust prevails among all
individuals present,

A concept of evaluation as an ald to gulding continued growth of in-
dividuals, rather than a method for obitaining grades, has extreme impor-
tance in this type of functional program, DLiving in a democratic soclety
effoctively mecessitates that individunls be able to evaluate themselves
eritically in order to continue development in the desired direction,

Training individusls to live in a democratic socliety starts at birth
and never ceases, It comes about in many weys and in meny places, but the
educational system has & tremendous challenge in assuming a large part of
this responsibility, The secondary school and the homemaking department
have a very important vart in meeting this challenge of turning ocut stu-
dents as effective citizens of a democratic nation,

Home economics at the secondary level has been critized for its fail-
ure to emphasize the practical training of individuals for homemaling,
Since democracy depends upon effective democratic individusls for its sur-
vivael, it becomes increasingly apperent to educators that it is essential
to train individuals for homemsking, Our way of 1ife depends upon hapyy
homes since democracy is born and nurtured in the home,



We cannot hope for a decent orderly soclety that recognizes and
conserves humen values so long as the home ignores or denies the
Imusen personality and destroys the dignity of any of its members,
since they will dutmcthrely react upon our socleby, TFor a dem-
oeratic society, then, it is becoming clear that we must have
sane, integrated, emotionally mature personslities who find in
living, especially in marriage and family life, worthwhile goals
and opvortunities and so are zble to crea go end maintain o demo-
cratic soclety dedicated to human values,

Educators recognize the importance of family life upon individuals, and
the importance of educating for family 1ife, Xducation must be concerned
with training individuals for demoeratic citizenship; an important vart of
such training is preparation for family living,

The homemsking department must accept a major responsibility in edu-
cating individuals for home and family living, The writer believes that

an effective homemaking department:

1., DBases its curriculum around experiences which are related %o
problens of everyday living.

2, Uses subject matter as needed to enrich experiences and helps
interrelate them to vast and future experiences,

3. Selects experiences smd thelr sequence according to the most
vressing problems, interests, and maturity of students,

4, Recognigzes and uses the excellent opportunity which existe in
the experience-centered curriculum for promoting desirable
commmnity-school relations,

5. Recogniges and makes use of the fact that the homemaking cur-
riculum can work harmoniously with the psychology of learning
which stresses learning as changing human behavior, The infor-
mol and friendly atmosphere which may prevail in the homemaking
depertment is conducive to real learning, The relationships
within the department should be that of friends, mature peonle,
working together to promote the growth of 211, There is no
place for compulsion and fear as motivating factors,

6., Accepts the responsibility of training students for democratic

6 Joint Committee on Curriculum Aspects of Bducation for Home and
Family Living, Family Livinz and Our Schools, p. 6.
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living. It must provide abundant experiences in group living
to develop cooperativeness, soeial sensitivity, respect for
others, consistent values, harmonious relationships, and other
esgential gualities. Pedro Orata who writes of home economics
in the Philippines emphasizes the importance of this aspeet of
the homemaking program by saying:

Values and relationships should be the core of the pro-
gram--family affection, understanding and consideration
for each other, sharing the good things of 1life and
keeping to oneself its sorrows and disappointments, and
practicing the democratic way of life. These are the
warp and woof of family life, indeed of national and
international life.’

Values, relationships, cooperativeness, and other traits which
are essential %o a democratic way of life are not innate, bub
must be developed., The homemaking department must assume its
share of the extremely important job of helping students
achieve them,

7. Recognizes the place of guidance and the so called extra
curricular activities," such as the Future Homemakers of
America activities, an integral part of the homemaking cur-
riculum. These should be closely interrelated with class
work o utilize all of the possibilities.

8. HRecognizes the necessity of helping students develop the abil-
ity to evaluate themselves critically in order to continue
growth in the desired direction, More concern is given to the
growth of individuals than to the teaching of facts and tesi-
ing for grades. Individuals must be helped to see their
growth,

9, Uses all resources, school and community, both physical and
social, to the fullest extent possible to meet the needs of
8ll individuals.

10. Uses a wide variety of teaching methods and techniques to
meet the needs of individuals and grouns.

11. Is concerned with all individuals, all ages and both sexes,
Ko person must be denied the right to am education which
will help improve his home life and make him a better member
of a democratic culture,

12, Ies concerned with meeting the needs of all individuals. The

7 pedro 7. Orata, "Bducation for Home and Family Living," Journal of
Home Economiecsg, XLI (January, 1949), 6.
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homemaking department must use every posgible method to help
locate the needs and problems of individuals and of the com-
munity, and use these as a basis for planning the total home-
making program,

A homemsking department can be functional only to the extent that the

teacher is able to make it so, To be a functional teacher the individual

muash:

1.

2.
3.

4,

5.

6.

10.

11,

Understand and like people. She must be friends with her stu-
dents, other staff members, and people in the community. She
mast know all levels of society and be able to meet people on
their own levels as a friend, A functional program can only
be built upon a basis of friendliness and trust.

Be physically, emotionally, and mentally mature and stable,
Have and use educational and eivie leadership abilities,

Have an interest in political, economic, national, and inter-
national affairs; social relationships; sports; and arts.

Be skilled in oral and written communications.

Understand the psychological, philosophical, social, and sci-
entific bases of education and be able to make a practical
application of these phases,

Become acquainted with and use all community resources which
have value for the program such as the social agencies, re-
ligious organizations, legal agencies, and health-recreationsl
agenclies, She must willingly and enthusiastically participate
in community social and civic life, being an effective member
of the community.

Be personally and professionally alert, keeping up with news
of her profession, attending professional meetings, and con-
tinuing to improve herself personally, professionally, and
eduﬂatioﬂallyt

Have a wide background of subject matter understanding in home
economics and many related areas in order to help students ef-
fectively solve their problems.

Be able to think and talk intelligently about family life,
race problems, world peace, labor conflicts, and other con-
troversial issues,

Recognize the responsibility and role of education in helping
solve world problems,
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12. Encourage self evaluation for herself and her students as a
guide for continued growth.

13, Understand the ethics of teaching as a profession and of home-
making edueation,

14, Be able to work with students in plamning and carrying out a
meaningful curriculum,

15. Know how to locate, collect, interpret, and use data on stu-
dent needs,

It may be reemphasized that our whole democratic way of life depends
upon an educational program which is based uwpon student needs and inter-
ests. Stratemeyer brings this faect out when she says:

This final challenge to the curriculum worker calls for s curricu-

lum that is developed to meet present needs in such a way as to

build bases for sound choice and action in the future, to build the

needed urge to use these bases for action in major areas of 1ife.®
A number of methods are available for discovering student needs., One of
the most valuable techniques is to speak direectly to the students them-
selves, asking for their opinion of the needs of their own age growp., The
homemaking department must them meet the challenge of helping its students
o recognize and solve $heir urgent problems, It is the responsibility of
the homemaking teacher to locate student needs and to plan her curriculum

and other aspects of the program accordingly.

8 FMorence B, Stratemeyer, Hamden L. Forkner, and Margaret G, MeKim,
Developing a Curriculum for Modermm Living, p. 67,



CHAPTER II

DESCRIPTION OF THE STUDY

On the basis of the previously stated philosophy, a study was under-

taken which deals with "A Proposed Instrument for Locating Student Needs

and a Survey of Methods Used.," This study proposed: (a) to identify the

methods used by vocational homemaking teachers in Oklahoma in locating

student needs and the use made of such information, and (b) to develop a

proposed instrument for locating the needs of homemaking students in sec-

ondary schools, with suggestions for its use.

This problem was selected for the following reasons:

1.

2o

S

4,

5.

It was believed that the major basis for planning the homemaking
program is & recognition of the needs of the specific group in
any school and community,

The writer became aware during her early teaching experience,
that schools are not meeting the needs of their students to the
fullest extent possible.

The belief was strong that the home economics program provides
an excellent opportunity to meet many of the needs of students,
but that teachers do not study these needs carefully enough,
nor use the recognized needs sufficiently in planning the cur-
riculum and in teaching,

Home economics teachers have expressed a desire for instruments
to use in locating the needs of homemaking students.

A limited number of instruments for locating student needs are
now available to homemaking teachers,

The writer believed that an instrument to be used in locating
needs, would be of wvalue to herself and other teachers in
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3.
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improving their own homemaking programs,
study was conducted with the following basic assumptions in mind:

That & variety of methods, inecluding instruments, used for locat-
ing student needs would be revealed.

That inguiries sent to teachers regarding methods they use in
locating needs, might show that they do not make a thorough study
of the needs of their students nor use the information secured

to the fullest extent possible.

That teachers need assistance in developing instruments for lo-
cabting student needs.

That student needs can be located through opinions of the stu-
dents themselves and of others who work with them,

That statements of opinion regarding student needs, if supple-
mented by a study of literature dealing with this subjeet could
be of value in developing an instrument for locating student
needs,

That a proposed instrument for locating student needs can be of
value as & basis for curriculum plamning, but that it will de
of most help when teachers adapt, and improve it to fi% their
own teaching situation,

scope of the study was limited to the following:

Surveying the methods vocational homemaking teachers in Okla-
homa use frequently and occasionally in locating the needs of
their students,

Locating the ways in which the vocational homemaking teachers
make use of the information they obtain concerning student
needs,

Constructing a preliminary instrument for determining needs of
homemaking students at the upper high school level, giving
major consideration only to the knowledge, understandings, and
skills needed in three areas of living--personal, personal-
social, and gocial-civic-economic. Since amother study was
being carried on at the time this study was im progress, vhich
dealt with attitudes and interests, major concern was not giv-
en to those evidences of individual need.

Refining the preliminary instrument partially upon the basis
of recommendations made by persons connected with ten selected
schools including administrators, homemaking teachers, home-
meking students enrolled as seniors, graduates of the school
who had been enrolled in homemaking, parents of students who
were or had been enrolled in homemaking, and selected teacher



15

trainers,

5. Presenting the proposed instrument or checklist for locating
student needs as a suggested framework which homemaking teach-
ers may use in meking their own instrument for identifying
student needs, and making suggestions for the use of the pro-
posed checklist. The preliminary instrument as it was finally
developed was not to be presented as a completed produet mor to
be used as such by teachers. The writer does mot presume to
say how much responsibility home economics should take in help-
ing to solve the problems included in the 1list of statements.
Neither is it held that the lists of specific meeds under the
major areas of need are considered complete, No attempt was
made to exhaust the lists. It was expected that each teacher
would meake additions and changes to suit her own group of stu-
dents. Although the number of schools was limited to tem, it
was believed that opinions secured from the people represented
could be sufficiently accurate to help in refining the prelim-
inary instrument.

6. Presenting the instrument without testing it after its comple~-
tion, and recommending it as a proposed checklist to be modi-
fied, improved, and used by homemsking teachers.

7. Although the study provides implications for curriculum im-
provement, it was not the purpose of the writer to point w
these implications in detail. The instrument was not to De
set up as a basis for plamning any specific $ype of curriculum,
It was to be developed with a view toward locating the over-
all needs of students, to be helpful as a bagis for plamning
an effective, life-centered, ever-changing curriculum, Both
the preliminary and the proposed instruments were plamned to
include the needs of both boys and girls.

A description of the procedures used in conducting the study will help
the reader clarify the manner in which the study was carried out., Through
& guestionnaire, as seen in Appendix II, data was secured for the first
part of the study. The guestionnaire was concerned with loecating methods
used fregquently and oceasionally by voeational homemsking teachers in
Qklzhoms and the uses made of such information. Vocational homemeking
teachers in 2256 schools in the state were sent the guestionnaire in order

to secure the necessary data,

The second part of the study included the preparation of the prelimi-~

nary instrument for locating student needs as shown in Apvemdix XTII. In



16

developing the tentative instrument for locating the needs of homemaking
students at the secondary level, the writer: (a) drew on her own experi-
ence in teaching in vocational homemaking programs, (b) reviewed the cur-
rent literature on student needs, and (c) consulted with college home eco-
nomics education faeculty members.

Certain references were especially helpful in setting up the frame-
work for the instrument, including the areas of living, the major areas of
needs and the most urgent of the specific needs. Science in General REduca-
tion, Heorganizing Secondary Edueation by Thayer, Zachry, and Kotinsky,
How Children Develop, and some of the mimeographed materials from the Uni-
versity School at Ohio State University were invaluasble in organizing the
instrument, Other sources also offered assistance,l

The instrument was set uwp under the three areas of living--personal,
personal-social, and social-civic-economic, although this classification of
student needs is not the only one to be used in studying and determining
needs, Other classifications may do the job as well or better; however,
after reviewing the literature related to student needs this organization
was decided wpon., A brief summary of the meaning of each area will further
clarify the interpretation given by the writer,

Personal living includes the problems an individual meets in growing
up 28 he develops as a person, and as he is affected in his personal growth
by family problems.

fersonal-goeial liviag includes primarily the problems of living with
the family, but also may rafor to those in living with other people.

1 see references listed in Bibliography.
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Social-civic-economic living includes the problems one would meet in
living in the commumity, state, nation, and world. It includes his con-
tacts with institutions and organizations through which he may contribute
to the betterment of his fellow man, It alsc includes the economic prod-
lems of earning a living and of becoming an intelligent consumer.

The preliminary or tentative checklist was prepared and sent to ten
schools with vocational homemeking departments which were chosen by selec-
tive criteria, The criteria used in selecting the vocational homemaking
centers is given below;

1. Are the teacher and others interested in the study and inter-
ested in using the findings?

2. Does the teacher have a well balanced homemaking program?

3. Are all sections of the state represented?

4, Are various sizes of communities represented?

b. Are various sizes of homemeking programs represented?

6. Has the teacher been employed in the community for at least two
or three years, or had several years of experience in vocational
homemaking programs?

7. Are the programs approved as vocational homemaking centers?

8., Do most of the schools selected have 11 or 12 months programs?

9. Are the teachers graduates of varioue institutions?

In each center, the tentative instrument® was checked by the teacher,
one administrator, five homemaking girls in the senior class, five girls
who had completed work in homemaking and had graduated from high school,
and ten mothers of students having had or were enrolled in homemsking class-

es, The checklists and letters of directions for each of these persons

2 see the preliminary checklist in Appendix XIII, paze 87.
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were sent to the teachers for distribution., These are included in the ap-
pandix.3 No suggestions were made to the teacher for selecting these per-
sons or for administering the instrument. However, because of its length,
it was suggested that the teacher might find it more satisfactory to divide
the checklist into three sections and have the students check it at differ-
ent periods of time, A reaction sheet4 was included, on which the teacher
could give the reactions of each group as well as her own., Such reactions
might refer to the length of the checklist, the time required for checking
the instrument, and the value of the instrument. Space was left at the
close of each major area of the checklist for the addition of other speecif-
ic needs thought to be urgent to young people. In addition, the teacher
was asked to reword any statement which was not clear.

This study is presented in five sections, Chapter I states the philos~
ophy held by the writer comcerning education and homemaking in the second-
ary school., Chapter II describes the study, including the title and pur-
poses of the study, the reasons for undertaking the study, the basic as-
sumptions underlying the study, the limitations, and the procedures used,
Chapter III deseribes and analyzes the questionnaire semt to all vocational
homemaking teachers in Oklahoma to determine the methods they use to locate
student needs, and the ways in which they use the information after securing
it. Chapter IV gives the findings, interpretations, and comclusions con-
cerning the preliminary instrument after it was sent to 220 persons in ten

schools to gather their opinions of it and its uwse. Chapter V summarizes

3 See Appendices VI, VII, VIII, IX, and X, pages 78-84,

4 3ee Appendix XI, page 85.
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methods, including instruments, of value to homemaking teachers in deter-
mining student needs, and sets forth the refined instrument for locating
needs as a basis for plamning the homemsking curriculum, with implications
and recommendations for its use., The sppendix includes a copy of the pre-
liminary questionnaire and acecompanying letter vhich was seat %o 211 woca~
tional homemaking teachers in Oklahoma; the letter vhich was sent to thke
ten selected schools asking if they would participate in the study; the
preliminary checklist for locating student needs; a copy of each letter of
directions sent to teachers, administrators, paremts, students, and gradu-
ates; and a copy of the reaction sheet which was sent to the teachers.



CHAPTER III

SUMMARY OF FINDINGS AND CONCLUSIONS REGARDING METHODS USED BY
VOCATIONAL HOMEMAKING TEACHERS IN OKLAHOMA IN LOCATING
STUDENT NEEDS AND THE USE OF INFORMATION SECURED

The preliminary questionnaire was sent to each of the 225 vocational
homemaking teachers in Oklahoma, As shown by Table I, these were returned
by 40 percent or a total of 90 teachers,

The questionnairel was composed of three guestions as follows: (1)
fyhat methods do you use most freguently and find most satisfactory for lo-
cating the needs of your students?", (2) "What methods in addition to those
mentioned in number one do you occasionally use®", and (3) "How do you use
the information secured?" Table I lists the number of teachers answering
each of the three guestions, showing that all three were not answered by

each of the 90 teachers who returned the questionnaire.

TABLE 1
HESPONSE TO PRELIMINARY QUESTIONNAIRE

Questionnaires Mailed 225
Questionnaires Returned 90 (40%)

Question Total Number Total Humber

Yenber Answered Not Answered
!ﬂ' e ; !0 » ;
b | 89 99 : 1
2 80 89 10 11
3 87 97 3 3

1 see Appendix III, page 76.
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The Methods Most Frequently and Occasionally Used for
Locating Student Needs as Reported by Vocational
Homemaking Teachers in Oklshoma

By analyzing the replies of the teachers, the writer found a wide
range of methods reported as used most frequently and most satisfactorily
in locating student needs. The methods reported by the majority of the
teachers are seen in Table II, page 22. Only six of the 41 methods re-
ported were listed by as many as 206 percent of the group. MNany of the
methods reported by the majority of the group were listed by the same
group of teachers, The two methods used most freguently dy the teachers
were home visits and conferences with students (conferences with individu-
als and groups)., Home visits were reported by 89 percent and coanferesnces
by 77 percent of the teachers as listed in Table II.

The four methods (methods 3-6; Teble II) considered next most satis-
factory by teachers were class discussions, observation of students, con-
ferences with parents, and questionnaires or checklists in specific areas,
The percent of teachers reporting these four methods varied from 28 percent
to 46 percent., Only 12 to 17 percent of the teachers reported the next
seven methods shown on Table II (methods 7-13). These include information
sheets, conferences with other teachers, conferences with persons in the
community, home projects, pupil questions and suggestions, pre-~tests, and
Future Homemskers of Americea activities, Seven additional methods (methods
14-20, Table II) were reported by six to ten percent of the teachers.
These methods are: pupil-teacher and/or pupil-tescher-parent planning,
extra-curricular and outside activitiesa, observation of community, written
papers such as autobiographies, part icipating. in community orgsnizations

such as churches, conferences with administrator, and local publications,



1,
2,

3.
4,
5.
6.

7e
8.
9.
10.
11.
12.
13.
14,

15,
16.
17.
18.

IABLE II

THE METHODS MOST FREQUENTLY USED FOR LOCATING STUDENT NEEDS
AS REPORTED BY VOCATIONAL HOMEMAKING THACHERS IN OKLAHOMA
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Activities, Methods, and Instruments Used !

Home visits

Conferences with students, individual

or groups

Class discussions

Observation of students

Conferences with parents

Questionnaires and checklists in specifiec
areas

Information sheetls

Conferences with other teachers
Conferences with persons in the community
Home projects

Pupil questions and suggzestions
Pre-tests

Future Homemakers of America activities
Pupil-teacher and/or pupil-teacher-parent
planning

Extra~curricular and outside activities
Obgervation of community

Written papers such as autobliographies
Participating in community organizations
such as the churches

Conferences with administrators

Local publications

FPractical pre-tests

Question box

Adult classes

Parent Teacher Association

Former records

Individual folders

"Wighing Well"

Group work

Diary

Anecdotal reccrds

Checks for democratic ideals and procedures
School testing program for sptitudes, etec.
Progress sheet, accumlative report
Utilize present experiences to locate need
Health clinics

Open house and parent night

Socio-grams

Comparing with needs of former groups
Oral and written evaluations

HMooney Check List®

Tests

Number
rtin, '

80

69
41
36
28

26
15
14
14
13
11
11
11

HEHHEHRHERERHEREDUONMNRRGUIO- 0000

Percent
rt

89
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It is significant to note that each of half of the methods on Table II
(methods 21-41) were reported by only one to three percent of the teachers.
These methods total 21 of the 41 reported by teachers, Thirty-five out of
4] methods were reported by less than 17 percent of the teachers, This
geems to indicate that the majority of QOklahoma vocational homemsking teach-
ers included in the study are not using & wide variety of ways for locating
the needs of their students,

The unigque phases of the wvocational homemaking program include home
visits, conferences, home projects, class work, adult classes, and Fubture
Homemakers of America work, Table II is evidence of the use of these
phagses in locating student needs. Home visits rank at the top of the meth-
ods reported, conferences with students second, and class discussions third,
These three are important phases of the program, and it is to be expected
that they would fall near the top of the methods reported. However, home
projects were reported as being used by only 13 percent of the teachers and
activities of Future Homemakers of America by only 12 percent. Adult class~
es were reported by only three percent, and group work, which has been en-
couraged in the Oklahoma program, was reported by only two percent of the
teachers, However, an analysis of Table II and Table IV, page 25, shows
that some methods being used occasionally were reported by almost as large
a percent of teachers as those being used frequently.

Table III, page 24, presents an analysis of the methods reported as
being most frequently used in loeating student needs. This designates that
teachers are using several of the methods through classwork as a means of
discovering the needs of thelr students. These methods include class dis-

cussion, observation of the student, pupil-teacher or pupil-teacher-parent
planning, written papers such as autobiographies, group work, utilization



TABLE II1

ANALYSIS OF METHODS ( INCLUDING INSTRUMENTS) MOST
FREQUENTLY USED FOR LOCATING STUDENT NEEDS

Methods Used Through
Homemaking Classwork

Methods Used Through Activities

Other Than Classwork

Instruments Used Specifically
for the Purpose of Locating
Student FNeeds

Class discussion.

Observation of students.

Pupil-teacher and pupil-teacher-
parent planning.

Written papers.

Group work.

Utilize present experiences to
locate needs,

Comparing with needs of former
groups.

Student questions and sugges-
tions,

Conferences:
Vith students.
With other teachers.
With aduinistratorg,
With parents.
With other persons in the com-
mnity.

Home visits.

Home projects.

Future Homemakers of America.

Adult classes,

Participation of teacher in
commanity orgsnizations such
as churches,

Local publications,

Parent Teacher Association,

Health clinics,

Open house and parent night.

Observation of commmunity.

Observation of students,

Extra~curricular school acti-
vities and other outside
actbivities.

Questionnaires and checklists,

Information sheets.

Pre-tests.

Practical pre-tests.

Written papers (e. g. autobiogra-
phial) B

Question box,

Former records,

"Wishing Well."

Diary.

Anecdotal records,

Checks for democratic ideals and
procedurss,

Individual folders.

School testing program,

Progress sheets,

Socio-grams

Oral and written evaluations,

"Mooney Check List,"

Tests.



TABLE IV

METHODS OCCASIONALLY USED BY VOCATIONAL HOMEMAKING
TEACHERS IN OKLAHOMA IN LOCATING STUDENT NEEDS

Activities, Methods, and Instiruments Used ' Reporting

e
2.
3.
4.

5.

6.

7-

8.

9.
10,
11.
120
13.
14,
15.
16,
17,
18.
19,
20.
21,
22,
23.
24,

2.

36,

39,

Conferences with students

Observation of students

Conferences with parents

Questionnaires and checklists in specific
areas

Conferences with administrator

Pre-tests

Conferences with persons in the community
Class discussion

Written work such as sutobiogrsphies
Future Homemskers of America activities
Conferences with students or groups
Juestion box

Former records

3chool records and case histories

Adult program

Conferences with former homemaking teacher
Information sheets

#yighing Well"

Home visits

QObservation of commumity

Socio-drama

Student questions and suggestions
Extra—-curricular and outside activities
Practical pre-~tests

Conferences with district supervisors
Conferences with teachers in other communi-
ties of similar conditions
Teacher-gstudent planning

#Mooney Check List"

Comparing with needs of former groups
Parent Teacher Association

Buzz session

Oral or written reaction to cartoon or
story.

Conferences with specialist on student
needs

Ficld trips

Diagnostic tests (Purdue Univ, ,Lafayette)
Loeal publications

0ld tests and lesson plans

Evaluation charts

School testing program

Rumber

22
@ &
11

11
11
10
10
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N el e A

S

Percent
Reporting

24
12
12

12
12
11
11
10
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of present experiences, and comparing the class with former groups.
Teachers reported a wide variety of methods through activities other than
class work, although many of these, as shown on Table II, page 22, were
listed by a very small percent of the total group., These methods included
conferences with students, other teachers, administrators, parents, and
other persons in the community, home visits, home projects, Future Home-
makers of America activities, adult classes, Parent Teacher Association,
teacher participation in community organizations such as the churches, lo-
cal publications, observation of students, observation of the community,
extra curriculer and outside activities, health clinies, and open house or
parent night.

A number of instruments were listed as being used to locate student
needs although the majority of them were reported only by a few teachers,
Qestionnaires and checklists were reported by 20 teachers as being used
frequently, and by 11 ae being used occasionally. These instruments, how-
ever, were used only in units such as clothing or family relations, The
only checklist reported which covered the major needs of students was
"Mooney's Check List"; it is reported one time in Table II, page 22, and
once in Table IV, page 25. Information sheets, pre-tests, and written pa-
pers were reported by eight to 15 teachers as being used frequently., Less
than five teachers reported using: practical pre-tests, question box, for-
mer records, "Wishing Well," diary anecdotal records, checks for demoeratic
ideals and procedures, individual folders, school testing program, progress
sheets, socio-grams, oral and written evaluations, "Mooney Check List."z

Some of these instruments offer excellent possibilities for locating the

2 3ee Tables II and IV, pages 22 and 25,
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needs of students, yet their use is limited.
How Vocational Homemaking Teachers in Oklahoma
Use Information Concerning Student Needa

Seventy-eight percent of the teachers reported that they use the in-
formation on needs in preplanning class activities and units of work, Many
of these, however, were vague in their statements and the use of this in-
formation was not actually clarified. Twenty-seven percent of the teachers
reported use of it in guiding home projects, and 21 percent in counseling
on individual problems. Six to 13 percent reported the use of their kmowl-
edge of student needs in: guiding activities of Future Homemakers of
America, student and teacher evaluation, classroom guidance, plamnning adult
programs, setting up goals and objectives which may be a part of preplan-
ning class activities, establishing friendly teacher-pupil relationships,
and interpreting the program to the school and community. As shown on
Table V, page 28, less than four percent of the teachers reported as many
as two thirds of the methods listed., Only three percent report use of the
information in planning their home visits or their conferences with parents
and adults, and only one percent in reorganizing their teaching methods.
Many teachers probably use their information on student needs to greater
advantage than they realize or reported, but the vagueness of the state-
ments may indicate that they are not aware of how they do use or might use
this information.

Table VI, page 29, classifies into three areas the ways teachers re-
ported use of the information they secure on student needs. These are re-
lated to: (1) class activities, (2) school activities other than class-
work, and (3) adult and community program., This analysis points up the

unique phases of the vocational program--classwork, Future Homemekers of



TABLE V

28

USE OF INFORMATION CONCERNING STUDENT NEEDS AS REPORTED

BY VOCATIONAL HOMEMAKING TEACHERS IN OKLAHOMA

Methods Used

20,
21,

22.
23.

24.

26,
27,
28,
29.
m.

Preplanning class activities and units of
work

Guiding home projects

Counseling on individusl problens

Cuiding Future Homemaker of America acti-
vities '

Making teacher and student evaluations
Giving classroom guidance

Planning adult program

Setting up goals and objectives
Establishing friendly teacher-pupil rela-
tionships

Interpreting program to school and commu-
nity

Selecting film, resource people and illus-
trative material

Helping other teachers understand the stu-
dent

stimulating desire for further personal
growth

Improving teachers' understanding of stu-
dent

Carrying out student-teacher and/or
student-teacher-parent planning

Planning home visits

Having conferences with parents and other
adults

Helping students discover personal talents
and interests

Agsisting with community projects
Planning field trips

Establishing friendly relations between home

and school
Reorganizing teaching methods

Reorganizing teaching techniques e. g. score

cards

Working with more loczl agencies
Assisting out-of-school-youth

Making personal file for students
Planning lunch room improvements
Maintaining discipline

Selecting library books, bulletins, ete.
Helping girls gain a sense of achievement

Number Percent
' Reporting ' Reporting
70 78
24 2%
19 21
12 13
10 ix
8 9
7 8
6 7
5 6
b 6
4 4
4 4
4 4
4 4
3 3
3 3
2 2
2 2
2 2
2 2
2 2
1 3
3 1
1 1
1 1
1 1
1 5 5
1 1
1 1
1 1



TABLE VI

29

ANALYSIS OF WAYS THACHERS USE INFORMATION
SECURED ON STUDENT NEEDS

Class Activities

! School Activities Othex'

Than Homemaking
Classwork

Adult and Community

Program

Planning:

1, Preplamning class
activities and
units,

Setting up goals and
objectives,

Carrying on student-
teacher, student-
teacher-parent plan-
ning.

4, Planning field trips,

2.

3

Guidence:
l. Guiding students
through elasswork,

Relationships:

1. Improving homemaking
teachers! understand-
ing.

Methods:
1. Reorganizing methods

of teaching.
2. Reorganizing teach-
ing techniques.

Evaluation:
1. Evaluating through
teacher and student
participation,

Locate and Select Teach-
ing Alds (Materials and
Resource People):

1, Selecting films, il-
lustrative material
and resource people.

2. Selecting library
books, bulletins,
ete.

3. Making personal file
for students.

1.
2e

3

4.
5.

6.

Guiding home pro-
Jects,

Planning home vis-
its.

Guiding Tuture Home-
makers of America
activities.
Counseling with stu-
dents,

Establishing friend-
1y relations,
Helping other teach-
ers understand stu-
dents,

Planning adult pro-
gr“-

Conferring with
parents and adults,
Assisting with com-
munity projects.
Working with more
local agenecies,
Aggigting out-of-
school youth,
Bstablishing friend-
ly relations between
home and school.



America activities, home vigits, home projects, conferences, and adult

program, Emphasis is also placed on improving relations and understanding

between teachers, students, and parents, which is basic to = functional

homemaking program,

The data secured on methods teachers use to discover the needs of

their students, and how they use the information seems to indicate that:

L.

2o

Se

4,

A wvariety of methods for locating student needs are being used
by teachers. A large percent of teachers may not be aware of
the variety of available methods and instruments for loecating
student needs and/or they may not have analyzed and reporbted
all of the methods being used.

Teachers may not be aware of the importance of basing their
curriculum upon student needs, which also may indicate limited
background or study of student needs.

Teachers may be at a loss in using the information they do ob-
tain on student needs. The varieiy of ways in which this in-
formation is profitably used 1s limited.

There seems to be a need for the development of instruments
which will aid teachers in locating the overall needs of stu-
dents as a basis for curriculum planning,

The majority of teachers do not use instruments for locating
overall needs of students,



CHAPTER IV

SUMMARY OF FINDINGS AND CONCLUSIONS REGARDING REACTIONS OF STUDENTS,
GRADUATES, TEACHERS, ADMINISTRATORS, AND PARENTS IN
TEN SELECTED COMMUNITIES TO A PRELIMINARY
CHECKLIST FOR LOCATING STUDENT NEEDS

A preliminary cheeklist for locating student needs was set up under
the three aress of living--personal, personal-sccial, and social-civie-
economic, The total checklist includes 202 statements. As shown by
Table VII, page 32, each of the three areas of living covers certain major
areas of need. These are subdivided into & number of specific areas. How
e‘ver.' no attempt was made to list all of the specific needs which should be
included under each major area of need. No definite number of statements
was planned under any one heading; the main purpose was to cover the major
areas with some of the specific needs listed under each major area of need,
The various subject matter interests within the homemaking curriculum were
carefully considered as the instrument was developed. The writer checked
with several state teschers' guides in order to cover the different phases
of homemaking., The checklist is concerned onl.y with the knowledge, under-
standings, and skills which are essential in meeting the major needs within
the three areas of living, and which the author believes should be met to
varying degrees by the homemaking curriculum; the degree of emphasis to be
determined by many locel conditions such as grade level, backgrounds of
students, needs and interests of students, and community resources avail-

able,



MAJOR AREAS OF NEED INCLUDED USDER EACH AREA OF

TABLE VII

LIVING WITHIN THE CHECKLIST

Pergonal Living

Personal-Social Living

Social-Civic-Economic Living

i1,

III.

IV.

v.

Need for Effective Personal
Health,

Feed for Self Assurance.
Need for Developing a Satis-
fying World Picture and a
Workeble Philosophy of Life.

Need for Variety of Personal
Interests.

Feed for Gsthetic Satis-
factions.

I,

II.

III.

IV,

Y.

VI.

Need for Appreciating and
Participating in Worthwhile
Sports and Recreation,

Neead for lLiving in My School
Sstisfactorily.

Need for Living in the Home
Satisfyingly.

YNeed for Living in the
Neighborhood Harmoniously,

Need for Developing Friends
With the Same and Opposite
Sex,

Need for Developing Home-
making Understandings,
Skills, Interests, and
Appreciations,

I.

11,

I1I.

Iv.

v.

VI.

Need o:f Becoming & Function-
ing Citizen of the Commu-~
nity.

Yeed for an Understanding of
Bousing Froblems,

Need for Beautifying the
Community,

Need for Developing Ability
to Zarn a Living,

Need for Knowledge, Skills,
Understandings, and Avpre-
ciations Which Are Necessary
to Handle Money Wisely,

Need for Becoming & Func-
tioning Citizen of the State,
Netion, and World.



The checklist was prepared for and used with upper class students and
adults., However, it could be used for lower class students if the home-
making teacher modifies and adapts it to their level. The instrument was
planned to be used in locating the totsl needs of homemaking students. It
wag not planned to be used for setting up any specific tyve of curriculum;
rather, it is believed that the information secured through the instrument
may be the basis for planning any type of effective curriculum selected by
a school, For example, infcrmation gsined from it could be used in plan-
ning & core curriculum for both boys and girls, since the interest and
needs of each group are included. The instrument wae intended to be used
specifically for locating the needs of homemaking students, however, the
overall areas of living and of major areas of need could well be the basis
for developing an instrument for determining student needs in other subject

matter classes,

Bach of the ten schools %o which checklists were semt returned all or
part of them, Table VIII, page 34, gives the number of checklists mailed,
and also the number and percent returned by the various groups. ZEach
teacher was asked to give on a reaction shaetl the approximate time re-
quired for each group of people to complete the checklist as a whole.
Teachers reported the following variations in the time required; teachers
18 to S0 minutes, administrators 20 to 90 minutes, parents 15 to 160 min-

utes, students 20 to 150 minutes, and graduates 45 to 130 minutes.

1 Appendix XI, page 85,



TABLE VIII

NUMBER AND PERCENT OF RETURNS ON PRELIMINARY CHECKLIST
FOR LOCATING STUDENT NEEDS

Representatives of Number Number Percent

Lach School Mailed Returned Returned
Administrators 10 8 80
Teachers 10 10 100
Parents 100 87 87
Students 50 48 04
Graduates 50 42 84

Summary of Reactions of Students, Graduates, Teachers,
Administrators, and Parents to the Checklist

A complete picture of the reactions of teachers, administrators, par-
ents, homemaking students in senior classes, and graduates having completed
homemaking classes in high school to each of the 202 statements on the
checklist may be found in Table IX, page 35. The summarization of the re-
actions of the writer are limited to: (1) those statements wherein the ma-
Jority of representatives checking the instrument have largely approved the
statements and (2) those statements in which five or more negative replies
were given., The responses of approval and disapproval, along with the sug-
gested changes and additions, formulate the basis for refining the instru-
ment, No attempt has been made to summarize the "in-between" statements,
or those which were spproved or disapproved by a limited number of persons.
However, changes suggested for the latter statements were considered in pre-
paring the proposed checklist in its final form. No attempt was made to
snalyze those statements which were not checked.

The following summary is set wp in accord with the three sections of



TABLE IX

SUMMARY OF REACTIONS TO A PROPOSED CHECKLIST FOR LOCATING STUDENT NEEDS

Homemaking | Administra- Homemaking Students
|__Teachers tors Parents |  in Senior Class BOW“%MML__
State- Homemaking | Homemaking | Homemaking | Homemaking | Homemaking | Homemaking | Homemaking
ment should help| should help has helped | should help| has helped | should help
Number the st me me me
No No o No
an- an- an- an-
Yes|No| swer|Yes|No| swer|Yes|No| swer|Yes|No| swer
Part I

10 © 0 8 0 0 8. & 1 3t 65 4 29 0 17 34 4 4 19 0 23

2 10 © 0 8 0 0O 81 4 2 40 3 d KN I 18 34 4 4 17 1 24

3 10 0 0 8 0 0O 82 4 1 43 3 1. 36 1 19 3 6 i 28 1 238

4 10 0 0 8 0 0O 80 6 1 38 4 4 26 2 19 34 4 4 19 0 23

5 10 © 0 8 0 6 J7 @ 0 46 0 0 233 0 238 4 0 P 19 0 .28

6 10 O 0 A 0O 83 3 1 & 7 3 30 0 16 36 2 4 2F 1 WM

7 g, .1 0 ol - 0O 83 2 2 3113 A MEr 19 B9 4 20 1 21

8 & 0 - M ! 0O 84 1 2 &1 ¢ 81l 1w .3 2 W 1 2B

9 10 © 0 8 0 0 84 1 2 43 3 0O 24 0 22 & 3 ¢ 16 1 26

10 10 © 0 8 0 O 81 & 0 37 4 b 23 0 28 32 b B 16 8 29
11 10 0 0 8 0 0 86 i 0 44 2 0O 23 0 23 40 0 g ¥ 0 2B
12 10 0 0 8 0 0 82 1 40,9 l1 24 0 22 & b 3 19 2 R
13 10 © 0 8 0 0O 88 1 1 4 4 2 2 0 23 3B 3 I7 8 29
14 10 © 0 8 0 0 84 1 2 46 0 0 28 @ 28 4 1 O 18 O 24
15 10 0 0 8 0 0 83 2 2 4 2 e 2 0 21 3236 3 ¢ 30 Q@ 22
16 10 © 0 8 9 0O 61 3 3 42 4 O 24 0 22 36 2 £ B2 A
17 10 © 0 8 0 0 ¥ © 0 46 0 0 28 0 28 4 2 0 19 0 23
18 10 0 0 8 0 e S 0 0O 46 O C 25 0 28 40 0 2 P o 22
19 10 0O 0 8 0 0 84 2 1 41 4 1 22 2 2 38 2 s 21 0 @
20 10 0 0 8 0 0O 83 2 2 43 3 0O 24 0 22 36 2 4 210 2




| Homemaking

[ Administra-]

TABLE IX--Continued

" Homemsking Students |

Teachers tors Parents in Senior Class Homemaking Graduates
State- Homemaking | Homemaking | Homemaking | Homemaking | Homemaking | Homemaking | Homemaking
ment should help| should help| should help| has helped | should help| has helped | should help
Number the student| the student| the student| me me me me
No No No Yo No No No
an- an- an- an- an- an- an-
Yes!'No| swer|Yes|{No| swer|Yes|No| swer|Yes|No| swer|Yes|No| swer|Yes|No| swer|Yes|No| swer
21 10 O 0 8 0 0O 86 1 1 45 1 O 28 0 2§ 42 0O O 20 0 22
22 10 0 0 8 0 0 84 1 2 hRT 1 241 21 % 4 3 20 0 23
23 10 0 0 8 0 0O 8 1 3 4 2 O 24 0 22 36 2 4 21 90 21
24 10 0 0 8 0 0O 83 1 3 4 2 0 32 3 3 .3 2 3 18 0 24
26 10 0 0 8 0 O 88 2 2 4 2 0O 28 0 23 4 2 g I 1 28
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the checklist--personal living, personal-social living, and gsocial-civie-
economic living. Within each of these three areas of living the reactions
of each group which checked the instrument are summarized. Finally, the
reactions of all groups are summarized.

Summary of Reasctions to Part I-Personal Living,--The statements which
appear in Part 12, Personal Living, seemed to receive a larger percentage
of "yes" checks (shown on Table IX, page 35) than either of the other two
sections. The teachers unanimously checked "yes" tc 2ll of the statements
except three. They were:

1. Be skilled in some first aid techniques such as bandaging
injuries or giving artificial respiration,

2. Recognize the symptoms of various diseases, immunizations,
and learn to assist with the care of sick persons such as
taking the temperature, respiration, pulse or giving medi-
cine,
3, Hear good music.
The teachers probably felt that other departments should assume such re-
sponsibilities,
Administrators checked the majority of the statements "yes," However,
17 statements received one "no' reply each, These referred to the health
of the family, first aid and home care of the sick, making own decisions
and accepting responsibility for them, locating help in answering religious
and other important questions, developing a satisfying world picture and
understanding the characteristics of a2 democratic individual, extending
personal interest through organizations and hobbies, and developing an ap-

preciation of music, nature, and intelligent conversation. One administra-

tor added the phrase "used carefully and discreetly' to the statement

2 see complete instrument in Appendices XII and XIII, pages 86 and 87,



"Understand the begimning of 1life and birth," Another administrator ob-
Jjected to the wording "help solve problems in maintaining the health of
various age groups,” This seme administrator questioned the words "share
interests" in statement L1; he also thought "Hear good music! g the duty
of the music department, "appreciating beauty in nature® the duty of the
biology department and "expressing self through intelligent conversation"
the duty of the English department, ALl other statements were maried "yes"
by all eight administrators,

Ten parents answered "no" to "Hear good music," Five to six "mo"
checks were recorded for the 12 gtatements concerned with sex education,
understanding self, leading a group, developing a satisfying world picture
and o workable philosophy of life including a ftolerance of others and their
idesls, practicing democratic living, extending interests through hobbies,
and appreciating art and nature, Those opvosing the statements dealing
with sex education may have done so on religious grounds or they may be of
the "school of thought" which does not believe in giving young people in-
formation concerning their bodies and sex, OUne mother not only checked that
she thought tﬁa school obligated to teach sex educatlon to youth, but that
it should also help parents fulfill their obligations, Her commen?t wasi
"There is definitely a2 need for sex education, Homes seem to be the place
for a child to receive this, but where are the parents to receive this edu~
cation? Parent classes are needed," Since five or more mothers objected
they may not understand the importance of the statements dealing with under-
standing self, leading o group, clarifying one's values and extending inter-

ests through hobbies, Objections to the statement "Locate reliable help in

answering religious and other important questions" may be due to the word
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"religious," Parents may believe that anything to do with religion has no
place in the school, It was intended that the term "religlous" be used to
refer to certain character building experiences with which the homemalking
department could help students locate assistance, Some of the negative
replies seem to indicate that parents are :iot avare of the vital necessity
of developing tolerance and other accepted characteristics of democratic
individuality; neither do they seem to be fully aware of the meaning of
democracy., Parents do not appear to realize that the full meaning of democ-
racy mast be learned by practicing it, It may be that parents still think
of the functions of a school in terms of what they experienced., Parents
seen to feel that departments other than homemaking should shoulder the re—
sponsibility for developing an appreciation and an understanding of art,
misic, and nature, but the writer maintains that homemaking may make a con=-
tribution to these areas also,

One mother suggested that & statement, "Identify retail meat cuts" be
added to the section dealing with :fooﬂ.s. Several mothers wanted "with the
help of varents" added to the statement "Make own vital decisions," Likely
they did not see the relation between the heading of this area and the
statement, however if the word "help" means unprejudiced guidance rather
than the personal wishes of parents, such a phrase might be added. It was
recommended that the statement "Take part in planning and carrying out plans
of the family in improving their living conditions" be added to the area on
gaining a greater sense of security, A statement was also proposed for the
area on developing a pleasing personality and personal appearance--"Help
small brothers and sisters to lmprove in grooming," One person alsc said

"I think number 64 should be expressed more," This referred to the



recognition, appreciation, and application of design principles in the home
and in clothing,

The negative replies made to statements deeling with versonal living
were only a small percentage of the total nmumber on this section of the
instrument, Some areas within Part I received very few negative answers,
Fourteen statements received no negative replies, These pertain to funda-
mental health principles, foods, accepting responsibility for own deci-
sions, using money wisely, developing homemaking skills, improving personal
appearance, using art principles, and plamnning and caring for own room,

It seems apparent that mothers approved the statements included under per—
sonal living with only a limited number of changes,

The responses of gtudents indicate that homemalking has helped them
more in personal living then in either of the other two areas, Ten state-
ments were checked "no" most frequently as being inadequately met, These
were concerned with first aid; home care of the sick; hobbles; arranging
house to conserve time, money, and energy; and developing an appreciation
and understanding of art, Only a few statements received five or more "no"
answers to the question of "Homemaking should help me," Six received from
five to seven negative replies (these deal with locating help with religious
and other important questions, extending personal interest through hobbies,
and appreciating art and neture)., "Hear good music" received sixteen, Stu-
dents may feel that first aid techniques should be learned in another de~
partment, The writer believes it could be possible that "production and
vreservation of food for the family" may have been presented in an uninter-

esting manner to students, resulting in negetive reactions, The word

"religious" may again have caused negative replies to the statement which



deals with locating help in answering importent questions, Ividently stu-
dents feel that there is insufficient time to stress hobbies, but this in-
strument does not attempt to say how much emphesis shall be placed upon
any of the selections or statements, Appreclation of art, music, and na-
ture are evidently believed to be the duty of other departments, Thirty-
four statements received no negative replies, being answered in the affirm-
ative by all 46 students, These are concerned with heredity, fundamental
health principles, health of the family, developing good mental health,
foods and nutrition, use of money, developing homemaking skills, gaining

e greater sense of achievement, developing a pleasing personality and per-
sonal sppearance, locating and solving own problems, planning and maintain-
ing a satisfying home, and using decorative accessories for self or the
home, OUne student remarked that she thought sex education should be espe-
cially emphasized.

Graduates reported nine statements most often as having been insde-
quately met by the homemaking department, These came under the areas of
first aid, home care of the sick, locating and solving own problems, making
intelligent decisions, locating help in answering important questions, ex-
veriencing democratic group living, developing handieraft skills, and appre-
clating art and music. No statement under the heading "Homemeking should
help me" received more than three negative replies from the group of gradu-
ates who checked them, The statements recelving three "no" checks were
those concerned with understanding self, practicing democratic procedures
in groups, and extending interests through hobbies, The statements refer-

ring to first 2id and home care of the sick earried the following comment:

"murse's or doctor's duties," The statement "Recognize jealousy and learn

to control it" was added to the section on mental health; however, it was



intended that the statement "Analysze self and control emotions" cover this
idea, Number 59 (handicrafts) was noted with "If time vermitted." To the
statement "Use money wisely" one graduate added, "I think this most impor-
tant in these times o:flhigh taxes, and a homemaker should certainly stay
within a budget.”" Forty-six statements received no negative replies,

Those unanimously approved were sex education, developing good mental
health, foods, increasing ability in assuming mature responsibilities, de-
veloping homemeking skills, galning a greater sense of security, improving
personality and personal appearance, solving own problems, clarifying val-
ues, developing characteristics of a demoecratic individual, developing
leadership, developing and applying an apovreciation of beauty, planning and
maintaining a satisfying home, selecting decorative accessories and devel-
oping an urge to create, This increase in affirmative reactions indicates
that graduates may be more aware of some of the needs than the studenis en-
rolled in homemaking,

Within the area of personal living 56 statements received either no or
less than five negative replies each from all groups of persons checking the
instrument, 3Briefly these statements refer to heredity, physical changes
during adolescence, fundamental health principles, developing good mental
health, foods and nutrition, assuming mature responsibilities, gaining a
greater sense of achievement, gaining a greater sense of security, malking
intelligent decisions, participating in youth organizations, developing
gkill in handicrafts, recognizing poseibilities of other subject matier
areas, developing and applying an appreciation of art in self and home,
planning end meintaining a setisfying home, selecting decorative accesso-

ries for self and the home, and developing an urge to create,
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Summary of Reoctions to Part ll-Personal-Soclal Living.--All eighty-
four statements on Part II, Personal-Social Living, were marked "yes" by
the teachers., Seven recelved one negative check each from administrators.
One administrator objected to the word "sports" in "Recognize the impor-
tance of and participate in worthwhile sports and socisl gomes"; to "recog-
nize" in the statement "Recognize and sporeciate the talents of others";
end to "popularity” in "Attain vpopularity with graciousness,” Hvidently
this administrator felt that dealing with commmnity life should be covered
by other departments, One administrator added this comment to the state-
ment "Obtein and understand reliable sex information"--"Sex in its general
sense~-but not in its intimate sense, unless in cases where the girl has no
mother who can be used or gulded into proper explanstion of sex and sex re-
lations." All other statements were unanimously checked "yes."

Parents recorded from five to nine negﬁti‘!’e replies to each of 12
statements within the area of Personsl-Social Living, These included recre-
ation, reading critically and using study periods rrofitably, improving com-
munity life, developing friendships with opposite sex, and meeting nutri-
tional needs of the community, This large number of negative replies may
mean that parents still think of homemaking education as only cooking and
sewing, They may believe that sports and recreation should be dealt with
in other departments, Also they may have a misconception of the word "crit-
feally, " probably the word "thoughtfully" should have been used instead, No
explanation can be given for the large number of "no" replies to "Use study
periods profitably," Parents also may believe that problems relating to
commnity welfare should be handled by the socinl studies department, The
negative replies to "Obtain and understand relisble sex information" may

indicate that some parents are still reluctant to reveal any sex information
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to young people, One mother made this statement: "Sex education or sex
knowledge without spiritual guidance might prove harmful," Other negative
replies to problems dealing with boy snd girl friendships may be connected
with this same reluctance in parents to permit their children to become
interested in the opvosite sex, To the varents, "helping meet the nutri-
tional needs of the community" probably appeared not to be the responsibil-
ity of the homemeking department, One mother sndded this stotement to the
arse on repairing: "Learn more about the use of electricsl spvliances,”
Two statements were added to the area on marrisge--"I would like for a
course to be taught in marriage relationship or sex education,™ and "Eecog-_
nize the obligations and responsibilities of marrisge and rearing a family,"”
Twenty-one statements within the following areas were approved by all par-
ents receiving no negative replies: creating desirable relations with
teachers, getting oriented to school, participating in club activities, ap-
preciating one's home and family, adjusting to limited finances, respecting
others, developing understanding of children, developing skill in clothing,
lanndering and prepering food for grouvs,

Within the area of Personsl-Sociel Living students revorted 19 specif-
ic needs as not having been met by the homemaking department, Briefly these
deal with recreation, forming desirable study habits, adjusting to certain
family problems, learning to live in the community harmoniously, renovating
furniture, using electricity, laundering, and working with community food
projects, Although it 1s evident that homemaking has not met the needs of
these students adequately within the area of personal-social living, rela-
tively few negative replies were recorded under the heading "Homemalking
gshould help me," Ten statements received from five to ten "no" checks;
these included recreation, becoming acquainted with school and class
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regulations, developing zood study habits, understanding commumnity prob-
lems, using electricity, and assisting with community food projects. Stu-
dents seem to belleve recreational needs should be met by another depart~
nent, The reason for the negative replies to those statements involving
the developing of good study habits cannot be explained, Like the parents,
students evidently do not understond the complete meaning of "eritical® in
the statement "Read eritically." It may mean "destructive criticism® %o
them, Students evidently are not aware of the immortance of using commni-
ty problems in the homemaking curriculwum nor of studying the use of elec~
tricity, Forty-three statements within the area of personal-social living
were spproved by all students; they received no negative replies, These
arens of need vhich were unanimously approved by students include recreo~
tion and leisure time activities, creating desirable relations with teach-
ers, becoming an effective group member, developing satisfying home rela-
tions, managing the home, understanding people of various age levels, de-
veloping worthwhile friendships, improving understanding of children, de-
veloping skills in upkeep and repalr jobs, developing clothing construction
skills, becoming efficlent in lsundering, preparing for marriage, and serv-
ing food to large groups,

Graduntes reported 11 specific needs most frequently as not having been
adequately met by the homemaking eurriculum, These are concerned with de-
veloping good study hebits, problems of community life, furniture renova-
tion, use of electricity and revair jobs, "Agsist with commmnity food pro-
Jects," received only four "no" checks, I% is the only statement which re-
ceived more than two negative replies under the heading "Homemaking should
help me," Graduates may feel that there is insufficient time for work with-
in the commnity, Fifty-six statements were sprroved by the graduates



they recelved no negative replies, These statements are concerned with
sports and recreation, leisure time activities, creating desirable rele-
tions with teachers, getting oriented to school, becoming an effective
group member, developing satisfying home relations, managing the home, un-
derstanding people of various age levels, developing worthwhile friend-
ships, understanding children, making household repairs, developing clothe
ing skills, laundering, preparing for marriage, and opreparing banquets,

When the replies from all groups to the area of personal-social living
vere totalled, it was found that 53 of the 84 statements in this aren were
approved by all persons checking the instrument, These statements approved
by all groups relate to developing personality through recreational and lei-
sure time activities, creating desirable relations with teachers, getting
oriented to school, accepting responsibility for own mental growth, becom-
ing an effective group member, developing satisfying relations within the
home, mansging the home, understanding people of various age levels, de-
veloping friendships, understanding children, making household repairs, car-
ing for linens and equipment, working with clothing, laundering, preparing
for marriage, and serving food for large groups,

Swmary of Beactions Yo Part I1I-Social-Civic-Bconomic Living.--All of
the 42 statements except one were marked "yes" by the teachers. "Understand
and use some of the laws, local, state, and national that promote a success-
ful use of money" received one negntive check, This teacher may have felt
that the social studies department should be responsible for this need,

Thirteen statements received one negative check each from gdministra-
torg. The statement dealing with becoming familiar with community rescurces
wes marked as belonging to a core curriculum, The other statements were

labeled by one administrator as the duty of other departments,



Parentg gave from five to thirteen negative replies to each of 13
statements which relate to becoming acquainted with the commmity, accepi-
ing some responsibility within the commmity, housing, handling and under-
standing the role of money, becoming familiar with resources and problems
of others within our country, and studying laws which affect the family,
Five statements dealing with becoming acquainted with home economics ca-
reers, developlng satisfaction in doing a job well, developing persomality
treits essential in getting and holding a job, understanding sources of in-
come and budgeting, and understanding the influence of the consumer upon
production, were the only ones which received no negative replies. The re-
plies to this section seem to indlcate that some parents belleve that this
area of living should be dealt with by other departments, or that some are
not concerned nor aware of the importance of this phase of living in main-
taining a way of life in accord with the principles of democracy.

"Become acquainted with the meny vossibilities of careers in home eco-
nomics" was the only statement which received no negative reply from giu~
dentsg under the heading "Homemelking has helved me," The three statements
dealing with develoving traits which aid in doing one's job successfully
were the only ones receiving less than three negative replies, All of the
other statements received from five to 28 negative checks, This definitely
indicates that homemalking is insufficiently meeting the needs of individusls
within this aren of living, Under the heading "Homemaking should help me,"
students gave from five to ten "no" checlks for 13 specific needs dealing
with becoming familiar with the community, housing, understanding use of tax
money, understanding conservation and legislation affecting the use of money,
developing a better understanding of state and federal legislation affecting

the family, and making friends all over the world, Only six statements
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received no negative answers, They dealt with improving commmity, home,
end family life; becoming femiliar with home economics careers; oreparing
for homemaking as a career; understanding sources of income and budgeting,
and the role of consumer in use of money; and purchasing furnishings and
equipment wisely.

Graduates checked this section similarly to students. All except sev-
en statements which deal with improving community life, home economics ca-
reers, developing traits which aid in doing jobs well, understanding
sources of income and budgeting, and developing ethical practices in buying,
received from five to 21 "no" checks under the heading "Homemaking has
helped me," These checks with those made by students give = strong indice~

tion that social-civic-economic living has been neglected by homemalting
curriculums, Graduates, however, seem to be more aware than students of the
need for help in this area from the homemaking department, This is evi-
denced by the fact that ”St.u-.dy housing legislation" is the only statement
vhich received more than five "no" checks under the heading "Homemalking
ghould help me," No negative checks were recorded for 17 statements dealing
with assuning some responsibility in the commmnity, improving the beauty of
the community, becoming familiar with home economics careers, developing
satisfaction in doing job well, some consumer education and budgeting, solv-
ing problems of savings and investments, hearing speakers tell of homes in
other countries, and visiting veople who have been in other countries,

Within the area of social-civic-economic living 22 statements received
elther no or less than five negative replies from all versons contacted,
These are concerned with improving safety and health conditions, improving
commnity 1ife, the effect of housing upon personality, beautifying the com-

munity, improving understanding of making = living, developing traits which
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aid in doing a job successfully, consumer educatlon and management of mon~
ey, apvreclating femily life, and hearing of family life of others in the

world,

Summary of Reactions to the Checklist as a Whole

Teachers reacted very favorably to the checklist., Only four of the
total 202 statements received a negative reaction, Several teachers com-
mented that there seemed to be some repetition within the checklist, The
author was aware of this, but seemed unable to eliminate all of it, since
some needs logically overlap others, However, this was given careful con-
sideration in refining the mstruﬁent. One teacha:/r commented, "I believe
this instrument will help broaden our homemaking curriculum," Another
teacher made this notation:

This checklist would be excellent in helping plan the homemsking cur-

riculum, We need more definite help such as this to help us--so many

of us feel we need more help in planning the homemaking curriculum,

If all teachers had guldes such as this, our work would be more uni-

form all over Oklahoma,
Still another teacher noted--"It gives the student, the parent, and the
teacher an overall picture of material that may be included in the curricu-
lum, " dne teacher thought the instrument needed to be simplified, Another
added a comment which also came from several mothers—-"Homemaking ought to
teach all of these things but it would be impossible in only four years,"

Administrators reacted negatively to 38 of the 202 statements., However,
2ll of these statements except two were checked by the same individual, This

administrator commented upon the instrument as & whole--"Is this intended to
be a core treatment of life adjustment only for girls?" Attention is again
called to the fact that this instrument wes prevared for both boys and girls

in homemaking although it has implications for a core curriculum as well as
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other types of curriculums, If a core curriculum is to serve the needs of
all, homemsking education for both boys and girls must necessarily play an
important part.

Only 40 of the 202 statements received over five negative replies from
parents. The following comments were added by mothers:

In answering the questions I find meny covered by other subjects

but which overlap with homemaking or which would apply to any sub-

Ject, I have never had a course in homemaking so answered them

with a homemaker's viewpoint gained by what I personally have

found useful,

I have enjoyed completing this questionnaire and find that I lmow

more about what our students have the opportunity to learn if they

will only study, develop, and know the preceding guestions in home-

making,

This covers much subject matter within the scope of homemaking =nd

naturally overlaps other subjects taught in the curriculum; how-

ever, it is taught from the viewpoint of fubture homemakers, Very

fine and comprehensive,

Students reacted with five or more negative replies to only 30 of the
202 gtatements, One student added "I think this is on excellent outline,

It would certainly be wonderful if all homemaking curriculums were set up to
include these besically essential arts of living,"

Gradustes reacted with five or more negative replies to only four of
the 202 statements, One graduate commented that since a great many girls
marry soon after high school graduation, emphasis should be placed upon
those things to prepare them for marriage such as sex education and preparing
food for two or three. Another graduate commented that she could truthfully
check "yes," that homemaking had helped her with nearly every statement, She
gave the credit to two excellent homemaking teachers she had had, She
added--"I only wish that every high school girl could enjoy and benefit from

their home economics training as much as I have,"
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Conelusions

The analysis of the replies received led the writer to draw certain

conclusions in addition to those which may be found at the close of Chap-

ter III,

1.

Ze

Je

5.

2.

10,

11.

Teachers are interested in and need instruments for locating
student needs, They may need assistance in developing such
instruments,

The similarity, which was prevalent throughout the checklist
among the revlies of various groups, indicates that student
needs can be located through opinions of the students them-
gelves and others who work with thenm,

The opinions of selected teachers, administrators, parents,
students, and grodustes are of value in developing and refin-
ing a propvosed checklist for locating student needs,

An instrument such as this proposed checklist for locating
student needs can be of most value when teachers supplement,
change, improve, and adapt it to the needs of the homemaking
students with whom they work,

Teachers aprarently have been more concerned with the area
of personal living, have given some attention %o the arsa of
personsl-social living, tut verhsps bave placed insufficient
emphasis upon the ares of soeclal-civic-economic living,

Homemaking teachers must recognize, plan, and carry out their
programs as a part of the total auhnolpngmninednmting
for personsl, home, and family living stressing some vhases,
while including others in an incidentel way, pointing them up
for further study in other subject matter fields.

The checldist tends to indicate some of the needs of adults
a8 well as those of students.

The checklist 1s not only an instrument for helping the tench-
er locate student needs, but it also helps individuals identi-
fy their own needs,

The checklist when used with a variety of versons, not just
students, may serve as a means of interpreting the homemaldng
program to those persons checking it,

This study points up the need for more and bebter interpreto~
tion of the homemaking program to parents and to the community,

Some of the statements and words on the instrument may not
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1l

15,

16,

have been clear to the groups who checked the instrument, thus,
it is recognized they mey need refining,

Many persons are not aware of some of their major needs and
need help In recognizing then,

The checklist may need to be interpreted to less mature stu-
dents and in some insbtances to adults,

The directions for completing the checklist for students may
need to be clarified,

Homemaking teachers who participated in the study are as a
group now using o verlety of methods in determining student
needs, ©Some teachers use a limited number of methods snd re-
port limited use of the information obtained.

The writer is further impressed with the value of different
methods, especially instruments, as a basis for plamning the
total ho




CHAPTER V

RUCOMMENDATIONS BASED UPON FINDINGS IN THE STUDY

This study was based upon the philosophy that education must prepare
individuals %o live as effective democratic citizens if our democracy is to
survive and progress, In order to do this, education mst be directed to-
ward meeting the needs of individuals, groups, and communities, An effec-
tive educational or homemaking program in any community depends to a great
extent upon the teacher,

Suggested Methods and Instruments for
Locating Student Needs

Teachers must first become aware of the need for and the values of
using many methods and instruments for locating student needs, Teachers
should select a variety, and try them out, By experimenting with a few
each year and keeping accurate records concerning thelr effectiveness, the
teacher can gradually assemble those which are of most value, It is impor-
tant that the teacher not be limited to too few methods and instruments,

One must work continuously to develop methods which are suitable to the par-
ticular group with which he is working,

Some suggested ways of locating student needs through homemaking class—
work are:!

1. Recognizing problems and needs which are brought up or recognized
as a result of class discussions,

2, Observing students in class,
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Plenning with students and parents,
Recognizing needs pointed up in written papers,
Understonding the overall needs of the particular age group.

Locating needs through questions asked and suggzestions made by
students,

lMethods other than classwork which mey be used to determine student

nesds are!

i.

2,

3

b,

S
6.
7
8.
2.

Utilizing conferences with students, other teachers, administra-
tors, parents, and other persons in the commmnity,

Making home visitse,

Working with students in plamning, carrying out, and eveluating
home projects,

Helping students with sctivities and progrem of Future Homemokers
of America,

Working with adults,

Participating in commmity 1ife and organizations,

OCbserving people and conditions in community.

OCbserving students in homemaking and other classes,

Becoming more familiar with problems of individusls by working

with Parent Teacher Association, health and other clinies, and

open house or parent night, by reading the local publications,
and by participating in extra-curricular school activities or
other outside activities,

Instruments which may have value in helping locate student needs are!

questiomnaires and checklists in specific areas; home information sheets;

pre~tests including practical pre-tests; written papers, such as autobiog-

raphies, questions, former records, diaries, anecdotal or cumdlative rec-

ords; results of school testing program; progress sheets; oral and written

evaluations; socio-grams, the "Wishing Well" and "Mooney's Problem Check

List® (both available from the Bureau of Sducational Research, Ohio State



University, Coluwbus, Chio); and instruments such as the proposed check-

1ist which is set forth in this thesis,

If home economics is to make 2 major conmtribution to life adjustment

education, the homemalcing teacher must study and use effective instruments

for locating the needs of students, and use the information secured in
planning the homemaking curriculum and other phases of the homemnlcing pro-
gram, in cooperation with teachers of other subject matter areas and alse

-

narents,

The information secured on student needs should be used in planning

the total homemaldng progrem including class activities, activities other
than classwork, the adult classes, and the commmnity program, The infor-

mabion can be of value in plamning class activities in the following ways!

1.
2,
3e

b,

5.

6.

7

8.

9.

10,

Setting up overall purposes of total progran,
Setting uwp objectives for each classs and each unit,

Doing the preplans of the teacher, ond 2lso student-teacher and
student-teacher-varent planning,

Planning o wide variety of learning experiences related to the
most urgent needs and pressing problens,

Selecting end using subject matter which will enrich the se-
lected learning experiences,

Selecting and planning the sequence of learning experiences ac-
cording to the most urgent needs of the individunls coneerned,

Allowing for individwsl differences in interests, maturity, and
rates of learning,

Putting to use the principles of the accepted psychology of
learning which holds that the physical, mental, and emotional
gides of the human orgsnism s11 work together,

Emphasizing the importance of the accepted principles of democra-
tic living in all of life's relationships,

Planning o wide variety of evelustion techniques for individuals,
teacher, and groups,



11, CGuiding individusls in solving their personal problems,

12, Selecting a wide variety of teaching methods and techmiques to
meet these many needs,

13. Selecting illustrative materisl, audio-visusl sids, resource
people, library books, and bulletins which will assist in solv-
ing the problems of individuals or groups.

14, Improving the homemaking teacher's understaonding of the student,

Information on the needs of individuals can be of value in planning
school activities other than homemaking classwork in the following ways:

1, CGuiding home experiences,

2, Planning and making home visits,

3. OGuiding Future Homemaker of America activities,

4, Counseling with students,

5. Bstablishing friendly pupil-teacher relations,

6, Helping other teachers and administrators understand the stu~
dents better,

Information secured from instruments on student and commmnity needs
mey also be of vealue in these ways in planning the adult and community pro-
grami

1, Planning adult classes and other adult worlk,

2, Planning conferences with parents and adults,

3. Assisting with commmunity »rojects,

L, Working with local agencies,

5. Assisting out-of-school youth,

6, ZBHstablishing friendly relations between home znd school,

7. Interpreting the homemalking progrem to the commmnity,

It ie apparent that more research must be done in the area of locating

and meeting student needs, The checklist proposed here points up the need



for other research problems, This instrument is not presented as a com-
pleted product, end should be tested and refined further, It is also
hoped that other instruments will be developed.

There is evidence of a need for in-service training of teachers, such
a8 local, sub-district and state conferences, These should provide an op-
vortunity for teachers to study and work together in groups and as individ-
uals in order to more effectively understand, select, and use methods and
instruments for locating the needs of their own particular group of stu-
dents, There should be more in-service training programs at both the local
and state levels, with emphasis on understanding and meeting student needs,

Teacher training institutions at both undergraduste snd graduate lev-
els must face and accept the responsibility of helping college students un-
derstand the different developmental stages of youth, the wide variety of
methods which might bs used in better understending individuals, and how %o
change and modify these methods to meet specific needs within thelr partic-
ular group, Prospective teachers must be given an oprortunity to see and
enalyze different available instruments for locating student needs, They
elso should have an opportunity to try a mumber of such instruments and to
leaxn how to make use of the information provided,

Refinement of Preliminary Checklist
As a whole, few changes need to be made in the preliminary checklist,
however, as o result of the reactions and recommendations of persons who
checked the instrument, certain statements are added and others changed,
Table X, page 66, sets forth the additional statements which were recom-
mended, Table XI, page 67, shows the corrected statements made as a result
of suggestions given by those who checked the instrument,
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Add following
—ttntonent:

TABLE X

ADDITICHAL STATEMENTS TO BZ INCLUDED IN THY PROPOSHD CHECKLIST

|
|

Part I,

k3

Part II,
15

Identify meat cuts,
Learn %o cook for two or three as well as larger groups.

Talte part in plamning and cearrying out plans of family in improving
their living conditions,

Help small brothers and sisters to improve in grooming,
Mpke friends,

Malkte teschers feel welcome to visit student's home,

* See original checklist in spvendix,

29



TABLE XI
CHANGES T0 EX MADE WITHIN THE PRELIMINARY CHECKLIST

Section Suggested Changes

Part 1

I-A=2 Recognize the tralts or qualities that are inherited, and understand the influence of
envirenment on the individual,

I-A-6 Recognize and help solve problems in maintaining the health of various age persons in
the family,

1-A-8 Recognize the symptoms of verious disesses, understand immmiszations, ani learn to
assist with the care of sick persons—such as taking the temperature, respiration, pulse,
or giving medicine,

I-C-20 Understand and apoly principles of nubtrition in food selection for the family,

I-C-25 Develop eating habits which improve heclth and personality and gain social approval,

I11-C-38 Galn acceptance of boys and girls of own age group, as well as adults, thet one ia
an individual with ideae of worth,

III-A-47 Make clear one's values--~those things one considers most important in life--by reading
and thinking carefully (critieslly) before accepting an idea.

III-A-49 Locate and use reliable helyp in answering important questions,

V-C-71 Recognize and select attractive decorative accessories for self, the house, and the
homemaking department

V-D Develop an urge to create by locating and using different mediums for expression,

A



TABLE XI--Contimed

g =TT
Section Suggested Changes

Part 11

I-A~1 Recognize the importance of and encourage particivation in worthwhile sports and
social games,

T<0a17 Read thoughtfully (eritically).

IV-A-138 Understand people of different age levels who live in the commumnity,

IV-B-42 Read thoughtfully (eritically) articles dealing with ways of improving community life,

V-B-5h Abtain some "vopularity" with graciousness,

V-F-82 Help understand and meet some of the nutritional needs of the community,

V-F-84 Assist with some commnity food projects,

Part II1

I-A-1 Learn about end visit civic orgenizations, businesses, and other resources and homes
in the community,

I-B-6 Recognize the privileges and duties of individusls as clitizens of a democracy, such as
the duty of keeping informed, voting, and participating in local and federal legislation,

V=A~29 Understand the purpose and use of tax funds in relation to income, especially at the
commnity and aschool levels,.

V-A-31 Understond some of the loecal, state, and national laws that promote a successful use of
noney.

Vi-C-39 Study other peoples of the world to become conscious of and aporeciative of thelr family

1ife,

* See original checklist in appendix,

89
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Although the preliminary instrument had two columms to be checked by
students and graduates, and the one for adults had only one, the partially
refined checklist which is being recommended should have only two colwms
with headings for students., The directions for using the checklist also

should be made more clear, to insure the correct checking of both celumms,

Suggested Use of Proposed Checklist

The provosed checklist is not being recommended for use by teachers as
‘a completed product, Its value lies in the use each teacher may make of
it. The teacher should revise, make additions and changes, modify, and
adapt it to fit the group with vhich he is working, This proposed checklist
is set up to be used with girls, boys, and parents or other adults., One of
the major values is that it offers teachers a framework for preparing their
own checklists to locate the needs of their m'gronpn. The provosed check-
1list is concerned with Imowledge, information, and skills, Information
gained will necessarily be supplemented by instruments pertaining to atti-
tudes, interests, and aporeeciations,

The homemaking curriculum will necessarily be affected by the curricu-
lum of the whole school, Some of the areas of need may be pointed up for
study in departments other than homemsaking, In small schools, the homemak-
ing department must meet some needs which are the responsibility of other de-
vartments in larger schools, Some aress of need mst be stressed in every
department if changes in the behavior of the individusl are achieved., Home
economics must accept ifs place as a part of the total school program in edu-
cating for home and family life,

The teacher may devise numerous ways of using or administering the

checklist proposed, With more mature students, the whole instrument might



be given at one time, Students may check all three areas of living at the
beginning of school or they may use it throughout the year in planning vari-
ous units, by checking separately the major areas of need which might apn»ly.

The cﬁocklint may be checked individually by students, parents, and
others, or it may be used by groups as a first step in student-teacher and/or
student-teacher-parent planning of the homemaking curriculum, A secretary
may be avpointed to make & list of the most pressing vroblems as the group
becomes aware of them during their discussion of the various areas of need
included, The instrument, when used in groups including adults, becomes an
excellent means of interpreting the homemaking program,

The information to be gained from a checklist such as this, should be
available to other subject matter teachers to help them meet more effective-
1y the needs of students, This instrument has implications for the total
school program even though it was plamned for the area of homemaking, It has
implications for the adult program, for the Future Homemakers of America vro-
gram, and for the guidance program, as well as other phases of the homemaking
or total school program, An effective curriculum must be planned with all '
vhases and -activities in mind, If the teacher sees the needs of the individ-
uals concerned as a whole, they may be better integrated with all phases of
school work,

It is believed that this proposed checklist is one of the numerous
methods of helping teachers determine the needs of individuals as a basis
for planning the toial homemaking program, and specifically for planning and
putting into action & currieulum that will bring desirable changes in the

behavior of both students and adults,
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APPENDIX I

¥ L .}1 O* (AL

0K
AND

AGRICULTURAL HICAL COLLEGE
Uivision o Home Fconomics

STILLAATER

Department of lome Econowics Iducation

December 29, 1949

Dear Homemaltlng Teacher:

L graduate student in Home Economics Iducation at the
klaroma 4, & 0., College 1s trying tc discover what
sthods are used by vocational homemaking teachers b
ocate the needs of thelr students, Sonme teachers r
the methods used as techniques, some think of them
gevices, while =zome merely s P“ak of the ways they use
the things they do. ALl of these terns are in reallty
other way of saylog methods. Ye believe that reports
the methods now being used will contribute toward the
development of an imstrument for locating student needs
which will be of wvalue to houmemaking teuchors,

..«

0
celer

OB OB ok B O e

’"b»j H0no o ® R

Will you take a few minutes to answer the following
gquestions and refturn tkhem to ve not later bthan January
16, 19507

Sinecerely vyours,

SILLIE FEARSON, Head
Tiome Leonomics Iiducation
Oklahora A&l College
Stillwater, Oklahoma

wnelosures

7l



e

making

R




Haﬁa'o&°ﬁ§namaking Teacher _
School and Address -

| &

2. What methods in adﬁﬁf&m to thnae mntiém in mmber one do
you ﬁecaaimmlly use?

i

AL

(uee the back or adé other sheets if necessary)
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APPENDIX IV

OKLAHOMA
AGRICULTURAL AND HECHANICAL COLLEGE

Division of Home Economies
STILLWATER
Department of Home Economies Education

December 29, 1949

Dear Homemaking Teacher:

In developing the instrument (check-1list) to be used in locating
student needs three areas of living will be included--personal,
personal-social, and soclal-civic-economie. To further refine
thlis check-11st, we are asking that it be filled by a group of
persons from several selscted schools, In each school these
will include the homemaking teacher, five senior homemaking
students, five former graduates who took homemaking in high
school, at least one parent of each of the selected seniors

and former graduates, and the school superintendent.

Your department has been chosen according to selective
criteria as one that we would like to have participate in
the study. It is hoped that this instrument for locating
student needs can be developed to such a degree that it will
be of value to homemaking teachers in thelr own programs,

After conferring with your administrator and others concerned,
will you write us of your willingness to participate? Should
you be unable to loecate five former graduates and their
parents wonld you secure 4s many checks as possible?

Sincerely,

MILLIE PEARSON, Head
Home Economics Education
Okla. A&M College
Stillwater, Oklahoma
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[ILLTATLR

[62]

Lepartment of Home Xconomies Fducation

tarch 2, 1950

Uear Homemaklng Teacher:

Your card has been received in which vyou expraﬂ5 your
willingness to plvtl01;a ¢ 1n the bfuuy which is b01“"
carried on tc develop an instrument that may be used in
locating student needs., We are happy to have your assist-
ance with the study.

The materlals will be mailled to you within a few days.
All instruments for studont graduates, parents, and the

@dml nistrator will be uc}ud.c- for you to Q¢st_f¢uutv.

letter of instructions is included for each individuazl,

Will vou please gilve your opinion on the copy prepare
for you, collect the opinions of other persons recguested,

and reaturn a4ll of them to me not later than ¥arch 319

Sincerely,

MILLIE PH ?(Qh, Head
Home Xconomics Education
Okla. &Y College
Stillwater, Cklahoma
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APPENDIX VI

OXLAHOMA
AGRICULTURAL ANL MECHANICAL COLLEGE

Division of Home Economics
STILIWATER

Department of Home Economies Eduecation

March 10, 1950

Dear Homemaking Teacher;

An instrument is being developed to help homemaking teachors
locate the needs of their students and to help students iden-
tify some of their own needs, as a basis for planning the
homemaking curriculum, This check list is not being presented
as a completed product. The opinions of administrators,
parents, teachers, students, and high school graduates are
needed to perfect this instrument.

The enclosed materials include one copy of the check list for
you, one for the administrator, five for senior homemaking
students, five for homemaking students who have graduated,
and ten for mothers of the selected students or others if
they cannot particlipate, You may use your judgment in
selecting these individuals, A letter of explanation 1=
inelnded for each person., You will notice that the check
list for students will require a longer time than for adults
since they are asked to check under two headings, If you
think it 1s desirable, you may wish to ask the student to
check the three areas at different periods, Will youn please
return all of these instruments to me not later than March 317?

Will you please carefully read the enclosed 1list of state-
ments included for you and indicate your opinion regarding
each item by placing a check mark ( ) in the appropriate
column?

This instrument does not propose to include all needs, but
only the most urgent ones, Space has been left at the close
of each area for adding other needs that also seem to be
urgent to young people within the three phases of living
stressed, Should you find statements that are not clear, it
would be helpful if you wounld reword these items, In addition
it would be of assistance 1f you will fill in and return the
attached sheet., A summary of the findings of the study will
be malled to you at a later date,

Your willingness to participate iIn this study which proposes
to develop a check 1list of value to homemaking teachers is
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APPENDIX VII
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vivision of Howme Lconomlics
STTLLYATER

Seornomics Education
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arch 10, 1880

LDear Administrator:

Enclosed you will find one copy of a check list which is
beling cdeveloped for homemawing teachers to use in locating
those things with which t”@l“ students need most holp,

and which may wmake thewm nore aware of theilr problems.

This 1list is nol presented as a completed producth: it does
not propose to include all needs, only the most urgent

ones. Your opinlon is needed in per;ﬁc+1“¢ this instrument.

Will you please carefully rezd the @vcloscd list of state-
ments aﬁd indicate your orlﬂlam regarding each item
placing & check mark ( ) in the drpropr1ate column?

At the end of ecach arca a bls
you may add other urgent prob
should also help msetb.

¥ space 1s provided in which
ems you feel that homemaking

Your asslstance in the construction of the cheoclk list is
apprecliated,

HILLIE PEABRSON, Head
Home Kconomics uducatiom
Okla, A& College
Stillwater, Oklahowa
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EECITAN

AGRICULTURAL AND

vigsion of Home

SPITILAATER

of Houwe Economics

Dear rarent:

wnclosed you will find one copy

ICa L

of a check

O

COLLEGE

Economies

Education

March 10, 195

which is

being developed For homesaking teachers to use in locating

thoge things ”“t“ whlch their students need most help,

and which may make thewn wore aware of thelr problems.,

This list is ro prcsented ag a completed produect; it does
not propose to include a‘l ngeds, only ths most urgent

ones, Your opinion is necdec in verfecting this instruwent,
You need not sizn wyour namc unless you decide it is
desirable.

Will you please carcfully read the encloged list of state-
ments and indicate your oplnion regarding esach item by

placing a check mark () in the

dppropriate column?

At the ené of each ared a blank space is provided in
which you may add other urgent problems you feel thuat
homcha,lnu should alsgso help neet.

Your willingness to give asslstance
check list 1s greatly appreclated,

SILLIE P
Home Economlcs

Okl

utl_ L

in formmlating the

Head

: Fducation

College
Olrlahoma

[<Tat s
:.)O N y

A&
water,

&.



APPENDIX IX

OKLAHOMNA
AGRICULTURAL AND MECHANICAL COLLEGE

Division of Home Economles
STILLWATER
Department of Home Economics Education

March 10, 1950

Dear Student:

This is an opportunity for you to say what homemaking has
done for you and what you think it should do or should
have done, This is not a test, You need not sign your
name., Your opinion Is needed in perfecting this check
1list which teachers can use in attempting to help students
recognize thelr most urgent needs. It will also help
teachers know how to assist the student in meeting them,
thus forming a basls for planning and teaching homemaking
classes,

Will you please carefully read the enclosed list of state-
ments and indicate your opinion regarding each item by
placing a check mark ( ) in the appropriate column?

This check list is not belng presented in a final form.
It does not propose to include all needs, but only the
most urgent ones, At the end of each area a blank space
is provided in which you may add other urgent problems
you feel that homemaking should also help meet,

Your careful consideration of the check sheet will be
valuable, Your willingness to give your frank opinion
is appreclated.

Sincerely,

MILLIE PEARSON, Head
Home Economlcs Educatlon
Okla. A&M College
Stillwater, Oklahoma
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OKLAHOMA
AGRICULTURAL AND MECHANICAL COLLEGE

Division of Home Economics
STILLWATER
Department of Home Economices kEducation

March 10, 1950

Dear Graduate:

This is an opportunity for you to say what homemaking has
done for you and what you think it should do or should
have done, This is not a test. You need not sign your
name. Your opinion Ts needed in perfecting this check
list which teachers can use in attempting to help students
recognize their most urgent needs., It will also help
teachers know how to assist the student in meeting them,
thus forming a basis for planning and teaching homemaking
classes,

Will you please carefully read the enclosed 1list of state-
ments and indicate your opinion regarding each item by
placing a check mark ( ) in the appropriate column?

This cheeck 1list is not being presented in a final form.
It does not propose to include all needs, but only the
most urgent ones, At the end of each area a blank
space 1s provided in which you may add other urgent
problems you feel that homemaking should also help meet.

Your careful consideration of the check sheet will be
valuable. Your willingness to glve your frank opinion
is appreciated.

Sincerely,

MILLIE PEARSON, Head
Home Iconomics Education
Okla. A&M College
Stillwater, Oklahoma
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APPENDIX XI

RBeaction Sheet

Will you please glve your reaction in administering

the check list on this shset?

‘..J
L

Length of time for using the check list., 7The approximate
time used by:

a. Teachers to minutes.

b. Adminlstrator " to ‘wminutes,

¢, raroents to - minutes,

d. Students Lo minutes.

¢, Graduates to minutos.

2. Value of check list., Give the reaction of the fteacher and
others, Do you think such an Instrument as this check
list would be of value to you Iin planning your homemaking

curriculum?
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SAMPLE PAGE OF PRELIMINARY INSTRUMENT SENT TO
ADMINISTRATORS, TEACHERS, AND PARENTS

Part I: FERSONAL LIVING
Personal living ineludes the problems an individual meets

in growing up as he develops as a person and as he is affected
in his personal growth by family problems.

Homemaking
I, Need for Effective Personal Health. should help
the student:
A, Improve physical development by learning Yes  No

: 75 o s

1. Understand the beginning of 1ife and
birth.

2, Recognize the quallities that are in-
herited, and understand the influence
of the environment on the individnal,

. Understand normal growth and changes
which take place in the bodies of girls
anéd boys in changing from children to
adults.

4, Appreciate sex as an important and nor-
mal function of 1life which affects
health as a whole.,

5. Understand and practice the fundamental
health prineiples such as getting enough
exercise and rest, maintaining good
posture and practicing habits of clean-
liness.,

6. Recognize and help solve problems in
maintaining the health of wvarious
age groups.

7. Be skilled in some first aid techniques
such as bandaging injuries or giving
artificial respiration,

Note: This instrument which was sent to teachers, admin-
istrators, and parents is identical to the following one for
students except the heading which appears to the right as
1l1lustrated on this page. Only the first page of the instrument
is shown here,.
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CHECK LIST FOR LOCATING STUDENT NEEDS

(Instrument To Aid In Flanning The Homemaking Curriculum)

This check 1list is beling developed to help homemaking
teachers determine the needs of thelr students, and for guiding
students in locating their own needs wlthin three areas of
living--personal, personal-social, and social-civic-economic,
These three areas cover the more outstanding needs included in
the teaching of homemaking in the secondary school., Homemaking
is primarily concerned with preparing individuals for more
effective personal, home and family living in both present and
later l1life, This classification of student needs is not the
only means of studying and determining needs., Other classi-
fications may do the job as well or better, However, the
writer after reviewing the literature related to student needs,
decided to organize the needs of homemaking students around
the three areas of living stated above, The homemaklng
curriculum may in turn, be reorganized around these areas, A
brief summary of the meaning of each area will further clarify
the interpretation given by the writer.

Personal living includes the problems an individual meets
in growing up as he develops as a person, and as he is affected
in his personal growth by family problems,

Fersonal-social living includes primarily the problems of
living with the family, but also may refer to those in living
with other people.

Soclal-civic-economic living includes the problems one
would meet in llving 1n the community, state, nation, and world.
It includes his contacts with institutions and organizations
through which he may contribute to the betterment of his fellow
man, It also includes the economic problems of earning a living
and of becoming an intelligent consumer,

The check 1list which you are being asked to evaluate is not
presented as a completed product and certalnly it does not
presume to say how mnmch responsibllity home economies should take
in helping to solve the problems included. Nelther can one
expect to exhaust the 1list of student problems by securing the
opinions of persons in only ten selected commmnities., Never-
theless, the opinions of these people should be sufficiently
acenrate to help the writer refline the instrument presented
so that it will be valuable 1in locating information needed for
planning the homemaking curriculum.



Part 1I:

FERSONAL LIVING

89

Personal living includes the problems an individual meets

in growing up 4s he develops as a person and as he is affected
in his personal growth by family problens.
Homemaking  Homemaking

I. Need for Effective Personal Health. has helped should help

mnes:

me:

A, Improve physical development by Yes

learning to:

1.

2.

4,

5.

No “Yes No

Understand the beginning of
1ife and birth,

Recognize the gualities that

are inherited, and understand
the influence of the environ-
ment on the individual,

Understand normal growth and
changes which take place in
the bodies of girls and boys
in changing from children to
adults.,

Appreciate sex as an impor-
tant and normal function of
life which affects health as
a whole.,

Understand and practice the
fundamental health principles
such as getting enough exer-
cise and rest, maintaining
good posture, and practicing
habits of cleanliness,

Recggnize and help solve
problems in maintaining the
health of wvarious age groups

Be skilled in some first aid
techniques such as bandaging
injuries or giving artificial
respiration.

Recoznize the symptoms of
various dilsesases, imminiza-
tions, and learn to assist
with the care of sick persons
such as taking the tempera-
ture, respiration, pulse or
giving medieine.




Homemaking  Howemaking
has helped should »elp
mes LIS

yes No Yes No

9. Understand the affect of
health on the personaliby.

B. Develop and waintain good mentbal

ealth by leurning to:

10. Understund self and others--
now people change from in-
fants to adults and why thoy
act as they do.

11. Understand that no human
beling 1s ybffﬁct, but that
any person cun ilmprove 1f he
so deslires,

2. Analyrze self and control
emotions as anger, jealousy,
or moodiness.

13, Becaﬂe soci 111 sensltive to
the needs and worth of people
arnd WOPK for the good of all.

[_5
S
L]

Establish deslirable person-
ality habits such as poise,
cooperativeness, raespect for
self and others, and a contin-
wal effort toward self-improve-
nant .

15. Recognize and solve one's
problems .

16. dccept 2
fiabls criti

C. Utilize food to prowote optiaal
health by leoarning to:d

17. Increase understanding ol .and
sk1ill in senu planning fo
cludc the bhasic seven food

roups




18.

19.

20.

2l.

22,

23

28,

29,

91

Homemaking
has helped
Understand and apply nutri- me:

Homemaking
gshould help
ne ;

tion principles to own eatingYes No

Yes No

habits.

Locate values in buying
foods by comparing adver-
tisements in the newspaper,
and visiting markets to see
what foods are available,

Understand and apply prin-
ciples of food selection.

Assist with, plan, prepare,
and serve famlly meals.

Care for and store food, and
try out new recipes for using
left overs.

Read eritically (thinkingly)
up-to-date information on
nutrition and foods,.

Apply acceptable principles
of cookery and try out new
recipes for frequently used
foods.

Develop eating habits which
will improve personality and
gain social approval.

Understand and help solve
family food problems,

Assist with the production
and preservation of food for
the family,

Share responsibility in
using, managing, andéd caring
for kitchen equipment.

Conserve time, money and
energy in the care, prepara-
tion and serving of food,
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II. Need for Self Assurance Homemakling  Homemaking
has helped should help
A, Increase ability in assumi me: me 3
matre responsI%iITtIes D ¥g - Yes No Yes No
ticipating In activitles whic
help one to:

30. Make own vital decisions such
as choosing a vocation, dnd
determining whether to attend
college or to go to work,

31l. Learn to accept responsibili-
ty for own decislons,

32. Learn to gain and hold the
respect of famlly members,
friends, and adults.

33. Use money wisely.

B. Continue to gain a greater sense

—

of achlevement %% participating
In activities which help on¢ to:

4 34, Develop some efficiency in

' homemaking skills such as
handicrafts, food preparation,
or clothing construction.

35. Lead a group in developing
and carrying out plans and
pro jects.

36, Understand the differences
in soclal standards of various
age groups.

37. Avold being unduly critiecal
of others.

C. Continue to galn a greater sense
22 securlty by participiating In
activities which help one to:

38. Gain acceptance of own age
group and adults as an individ-
nal with ideas of worth.
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ToMemAKing  Homenaking
29. Unde ReLpud should help
prlve Tiey
uith o Yea (e
the

i
(G
=
et
&)

>
O
1 ]

Uuu‘”ﬁ+¢nd anc appr“*iifﬂ
hils parents althoush they
mdy not be ss successful or
wealthy as others.,

ntirue to develop a p““dQLng
JsonAllfl A0 poreOnNidl Appear-
inee by bDeconlng better anle to:

Co
P

41. Respect others avnd shuare
erests with then,

rst@nd the lmpor ’tance of
practice clesanliness and

4%, Twmprove personsal groomin

Increase abllity to face and
solve proovloms that ab Jirst
a;pear oo 91* ficult tv pur-
Ticipating in wchivities wnich
help one vo:

44, Iocate own problews and s2cure

assistancs in solving them.

45, Understand the effoet of nis

e
problems on £c¢lf and others,

46, accept the responsibility for

‘olving nig problems, and
cept the conseguences of
hlb declislons,




ok

III. Need for Leveloping a Satis- Homemaking  Homemaking
Tying World Picgure and a has helped should help
Workable Fhilosophy §IfLIfe. me me 3

Yes No Yes No

A, Clarify values by increasing

47, Make clear one's values--
those things one cornisiders
most Iimportant in l1life--by
reading and thinking critie-
ally before accepting an idea.

48, Make Intelligent declsions
when confronted with con-
flicting standards.

49, Locate reliable help in an-
swering rellgious and cther
important questions,

B, Levelop a satisfying world
picture and understand the
characteristics of a democratic
Incividual by Increasing

ability to:

50. Appreciate people of other
races and creeds,

51. Become more tolerant toward
ideals of others.

52, Have faith in the intelll-
gence of others,

5%+ Become more alert to and use
the possiblée ways of coop-
erating with others.

IV. Need for Variety of Personal
Interests. -

n. Extend personal interests
through participating 1n youth
organizations which help one to:




O
N

o

emari

ng,

Homermaxing

has helped should help
e : me s
54. Appreciate the values to be Vas ko Yes Ko
received in such organlzsa-
tions.
55, Levelop lsadership and
ability to work as a4 group
memnber,
56. Acquire experience in opera-
ting as a wmember of a deno-
cratic group in foraing rules,
;zlsc' & officers, 5 tkply‘
ing parliamentary 1Aw and
SSlf—aOVyP4Mbﬂt.
5%7. Become aware of the impor-
tance of the work of hows
economists in various areas.
B. Extend personal interests
through dethlpathg In hobbiles
WHich help one to: -

58.

sdppreclate hobbies and select
thoge which will extend own
personal interests,

bevelop such leisure-tine
skills as handicrafts.

Extend personal interests

through POCO”&121”5 pogslbilitile
in other sudlect ramthter flelds

by

60.

helping © tne To

Cooperate in dCilVLtl@Q con=-
nected with other subjiecte

Recognize those phuases of
home onoules whiich may be
studied further in other
subjects.,




V. Need for Esthetic Satisfactions.

A, Develop an apprseclation of and

an applicable understanding of
beauty related to the nhome and

-

self by learning to:

62,

Apprecilate and apply art
principles in art and flower
arrangements,

65. Understand and apply art

64.

prineciples in the selection
and use of color and fabrics.

Recognize, appreclate, and
apply the principles of good
decorative and struectural
design in the home and in

~ clothing.

65.

Secure and maintaln beauty in
personal relationships--a
feeling of comradeship and a
respect for personal and
property rights,

B. Levelop ablility in planning and

maintaining a satisfying homé Dy

1earn1§5 22:

66.

67 .

68.

69.

Provide for physical needs,
beauty, and happy famlly
relations,

Arrange the house to conserve
time, money, and energy.

Assume responsibility in
planning, arranging, and
caring for own room.

Form hablts of orderliness
and cleanliness.

C. Levelop an appreciation and an
unHersEaﬁHing of art by using

opportunities to:

70.

See outstanding art objects,
arrangements, and exhibits,
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Homemaking  Homemaking
has helped should help
me 3 me :

Yes  No Yes  No




71.

oy
“

A
[

U, be

D
~3

HOm“ma"rW

Homemaking
helped should help
e
Recognlize ang szlect attrac- Mo Ye&s o
tive YGCur4t1Vﬂ accessorics
for =self and ho: '

Seek and enjoy beauty In
nature.

velcp an urge

10

cating and uein; cilfferent
5o Lo ]

for

Ay D& &Chilve
22

76.

Yaie
drran ments usg &
inexpensive thingse,

oy

various artistic
o %

Express original ldeas
through plaﬂuln“ amd con-
structing garments and house -
nold accessorles,

Express t‘raox,mggt;
conversatlis
ossip or




Fart II: PERSONAL-SOCIAL LIVING

Fersonal-social 1livi

98

z includes primarily the problems of

living with the family, but also may refer to those in living
with other people.

Homemaking
should help
me:

Yes No

I. Need for Appreciation and Firti- Homemaking
cipation In Worthwhile Sports and has helped
écroation. e ;
Yes To
A. Continue to become familiar

B.

with sports and games by learn-
ing to:
1. Recognize the importance of

and participate in worth-
while sports and social games.

Understand the values received
through participation In sports
and social gameés In Improving
personality through learning to:

2. Respect the rights of others.

%. Cooperate with others who
also engage in creative
activities.

4, Serve as an effective leader.

5., Take part in sports and
social games for enjoyment
rather than highly competi-
tive activity.

Recognize the importance of

spendl one's leisure time to

aévanfagg by learning to:

6. Become familiar with many
ways of spending leisure

time as an individual and as a
member of a group.

7. Share responsibility in
providing for recreational
facilities and hospitality
in the home and school.




II.

¥eed for Living in One's School ﬁoxe*gxing Honemaking
Satisiactorily. hasg helped ghould help
el we's
A, Create desirable relutions with Yes 1o ves RIS
tcachérs by learning to:
8., Develop fricendly, rgspectful,
ané cooperative poiutlonublo
9., Ask for gulcdance and coun-
geling when needed,
10. bevelop independence and
initiztive.
11. Understand teachers as
human beings.,
B, bevelop case in getting acouaint-
¢d and orisnted to school B%
accepting guldance which will
nelpy one to:
12, Becoxe acquainted with school

2nd class regulations.

Beconme fa: ilﬂ r with the
homenaking curr¢culum, ce-~
partment, ¢nd facllities,

14, Feel free to go to the houwe-
suking beucher for 45513

tance with personal pro

p

Become acouainted with other

atudents.

<

Become better adjusted in
developing permansnt stujy
nablits by learning to:

Make and use a4 time schedule
allowing Tor study, social
activities, rest, and home
rosponsibilities.

16.

17. Read critically,
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Homemaking Tomemaking
has helped should hel?
fre s e

Yes s Yes Ho

18. Use study pariods profitably.

19. ¥Keep wribtten worl 0
form and %eep assgignments
clearly in pind,

20, Exert onels best efforts at

21. Realize that each individusl
is responsible for hils own
montal growth (learning).

D, Become an effcctive mewmber of
thée achool group by lLearning to:

2z. Appear before a grougp.

23, Assist in plunning, carrying
out, and evaluating class and
club activities

24, Become famliliar with and
practice desirable school
ebiguette.

I. ed Tor LlVlﬂy in the Fome

Ao Develop satiasfying relations
within tns home oy learning bo:

X &5, Develop a clear idea of a
sir

izatbe one's nowme and be
help strengthen 1t.

3/

ppreciate, a
respect parents and other
adults,

D

o

S
N
6]
[ ]

Fork out f4d117 problems 1in
a family council or planning
ETOUD .




1

£29. Understand, appreciate d
? I

s oI
reanpact b thery 2 g deen vy
respec 0T re and sisters.

0. Become indepondent yet main-
tain a cooperative attitude,

31l. Work with parents z2nd adults
as a mmturing individual.

Gy ourteous with family
] and friends of differ-
353, Use aceeptable table service
and etiqusatte.

R
=

. Adjust to a faW11y situation
where favorltism is shown to
another without beconing
bitter.

B, Develop ablility in managing the
houe by learning

i -

AE8, ity in keep=~
e, OP@PWiy,
o arrangling
nd conven-
55, Accept responsinility in

anderstunding and helplng the
”WL1y unon in a financial
bll"\C !

37, Adjust sa or‘lf to
sore 1is Mch than
gome friends :ay hdve.

IV, Need for Living in the Neighbor-
hood EHarmoniously.
AL elog_ippr ciution of the

na‘g} rnood by learning to:
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Homemaking  Homemaking
has helped should help
L me: me s
38, Understand people of Yes No Yes o
different ages who live in
the community.

39. Contribute to improved
commmity relatlons,

40, Understand property laws and
rights of neighbors,

41, Respect the feeling of
others--keep one's pets and
property clean and orderly.

B. Develop improved abllity for
fincl one's place in the

n a
community by learning to:

42, Read critically articles
dealing with ways of Improv-
ing community life.,

43, Understand problems of the
community.

44, Recognize and assume some
responsibility in solving
commmnity problems such as
those related to health and
safety.

V. Need for Developing Friends With
the Same and Opposite Sex.

A, Develop worthwhile frliendships
by learning to:

45, Make friends with both sexes.

46, Be friends with adults.

47. Respect others regardless of
their economic, social,
religious, or racial status.




48, Recognize and appreclate the
talents of others.

49, Understand and be considerate
of the peculiarities of
others.

B. Develop friendly wholesome and
enjoyable relations wlith others
by Improving abillity to:

50, Obtain and understand reli-
able sex information.

51, Develop standards to gulde
dating conduct.

52, Become familiar with a
variety of soclally accept-
able activities for dating or
group meetings.

53. Recognize and help solve
problems of adolescents in
their boy and girl relations.

54, Attain popularity with
graciousness.

55. Make introductions correctly
and with ease.

56. Understand and improve one's
own social habits,

VI. Need for DeveloEigﬁ Homemaking
Understanaings, 118, Interests,
and Appreclations.

A, Improve understandi§g and
appreclation of ¢ develop-
ment by learning to:
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Homemaklng  Homemaking
has helped should help
me : mes

Yes No ~Yes NO




10%

Homemaking  Homemakling
has helped should help

me : me:
57. Understand self and othsrs Yes To Yes Vo
through understanding
children.

58, Work and play with children,
treating them as individuals.

59. Meet the needs of chlldren
throuzh desirable toys, books,
storles, music, art, and play
activities.

60. Understand and develop skilll
in caring for the baby.

61l. Understand and practice the
principles involved in se-
lecting food for chilldren.

62, Select, construct, and care
for children's clothing.

63. Recognize and appreclate the
characteristics of various
ages of children.

64. Help children observe good
health, work, and play habits.,

B. Improve skills in performing

uEkeGE and repalr jobs around
€ house by learning to:

65. Make household repairs and
recondition furniture.

66. Recognlze and use rules of
safety in using electricity.

67. lMend and store household
linens.

68, Use and care for household
equipment.
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C. Become more adept in workin Homemaking  Homemaking
With clothing and housenhold has helped should help
fabrics by lncreasing abllity me 3 me:

Eg: Yes No Yes No

69. Plan, select, construet, and
care for clothing to improve
health, to conserve clothing
and money, and to be well
grooned,

70, Develop skill in constructing
and renovating garments and
articles for self and others.

71, Select, use, &and care for:
sewing equipment.

D. Become more efficlent 3% laund -
ering by achleving greater
m%%‘tz. to:

72. Select, use, and care for '
laundry equipment,

73. Understand procedures in
doing laundry and share
responsibility for dolng 1it.

74. Develop skill in ironing,
conserve time and energy.

75. Remove stains from clothing
and household linens.

E, Become better prepared for
marriage by developing abllity
toz

76. Understand personal qualities
which attract the opposite
sex -

77. Understand what is expected
of each mate in marriage.

78. Understand some of the
problems of marriage.




RBocone familiar with sources
of help on family life.

Appreciate murriaze as a
beautiful natural relatlon-

eration of each partner,

¥, Increase abllity in planning and

15

preparing lfood for groups LY

using opportunities Lo

al.

82,

9
o

Acguire experlence in gerving
food for special meals and
oceasions,

Help understand and n
nutritional needs of
commnity.

st the
e

e
th

Participate in school and
community entertailmments such
as banguets and other large
SToups .

Aassist with community food
projects,
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SOCIAL-CIVIC-ECONOMIC LIVING

Soclal-civic-economic living includes the problems one

meets In living in the commnity, state, nation, and world,

It includes his contacts with institutions and organizations
through which he may contribute to the betterment of his fellow
It also includes the economic problems of earning a
living and of becoming an intelligent consumer.

man.,

I. Need of Becomi a Functioning
CItlzen of the %dﬁﬁunity.

A, Become acgunainted with the
communlty by using opportunities

B.

Eo:

1.

Learn about and wvisit civic
organizations, business, and
other facilitles and homes 1in
the community,

Levelop greater understanding
of and assume SOme responsibil-
Ities within the communlty by

using opportunities to:

2

De

Ce

Assist in planning and par-
ticipating in commnity
recreation.

Assist in commnity improve-
ment projeets such as clean-
up campaigns,

Develop concern for and help
improve safety and health
conditions in the commnity,
nation, and world.

Help improve community, home,
and family 1life.

Recognize the privileges and
duties of individuals as
citizens of a democrdacy, such
as the duty of keeping in-
formed and participating in
loecal and federal legisla-
tion,

Homemaking HomemakKing
has helped should help
Eﬂ: mes

Yeos 1o Yes Ko
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II. Need for an Understanding of Homemaking  Homemaking
Housing Froblems, has helped should help
me; me:»
A, Develop a concern and better Yes No Yese  No

understanding of local, state,
national, ancd world housing
problems by learning to:

7. Read up-to-date information
concerning housing problems,

8. Recognize the effect of
housing on personality
development .,

9. Recognize the effect of
housing upon the character
of the community or nation
as a whole,

10. Study housing legislation,

III. Need for Beautifying the
Community.
A, Improve the beauty of the

community by using opportunities
to:

13, Become acguainted with the
many possibilitles of careers
in home economics.

14, Help one select a possible
career.

15. Learn to prepare for and
apply for a job,

B. Develop traits which aid in
doing one's job successfully by

learning to:
16. Develop an appreciation and

satisfaction in doing a job
well,

17. Appreciate and prepare for
homemaking as a career,
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qnd hol i-\ a job.
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of monﬂv né
inf;UndC@S t%“
individudle,
socloty.

Under
the ¢
poods and

ghand the inf

ecrvices

way they ars advertised and

lﬁ

Salect
helps in

and use effectively

managing the incoue
guch as adwvertising, labels
veriodicals and bHoo Ps, and
hoth governr

b3

e o

Furchas
furniture,

500ﬂ§
successfully.

2
ag well as personal
@

and services

Thdéerstand how cost and
value of goods and services
are determined.

1e9

.110}.11\./ u m ’c 1 nz’v‘
has helped
e

and
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Houigmaking  Rowmemaking
has helped should help
e e

25. Understand how consuvmar Yos No Yes  HNo

practices affect cost.

nderstanc the ints de}eu~
ence of the 3

facturer, o
ané¢ the consin ey i
zocds and services,

&)
"
!
W
-
R

27. Understand the importance of
g_;OOC COns sp-ratalloer (t A.'VGI‘"'
sellc ) relations to success-

thical practices in
i other uscs of

[\
Q
L]

Develop st
buying &nﬁ
MONEY .

29, Uncerstand the purpose and

use of taxes, especially in
nity and sjhool, in
relation to income

30, Understand the need for and
gractice conscervation of
publie and private property,
services, 4anc natural resour-

COS,

41, Understand anc use sonme of
the laws, local, state, and
rnational that promote a
snecessful nse of money.

a2, Und
of
LY

and szolve probleuns
. N
anc

=l

1

. Uncerstand the place and
experinont with home produc-
tion in supplementing family
and school incone.

VI.Need for Becoming a Functioning
C'tLZCR ci the btmt@, Nation, and
World,
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HomemakiIng
should help
me s

Yes No

A, Become aware of others in our Homemaking
country and their problems by has helped
using opportunities to: mes <

Yes No
34, Become famlliar with re-

35,

sources and problems of
families 1n other parts of
the state and nation.

Apprecilate the famlly life
of other people in the United
States,

B. Levelop a better understanding
of stite and federal lepgislation

by Tedrning to:

36

3%

Study state and federal laws
which directly affect the
family.

Study the role of the home-
maker, family members, and
civie groups in influencing
legislation,

C. Become more world minded

seeking opportunities to:

38.

39

40.

41.

42.

Develop friends in other
parts of the world.

Study other peoples of the
world to become consclous of
and appreciate their family
1ife,

Hear speakers tell about the
home and family life of
people in other lands,

Visit the homes of people who
have couwe from or been to
other countries.

Correspond with students in
other countries.







