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CHAPIER I
THE MODERN CONCEPTION OF DISCIPLINE
Statement of the Problem

The problem in this study is to find how the disciplinary proce-
dures used in Okiahoma high schools compare with authoritative opinion.
This involves an analysis of authoritative opinion and a survey of the
practices of Oklahoma schools,

The authoritative opinion stated in this study has been gleaned
from books on the subject of discipline, texts on school administra-
tion, and doctoral studies. It is assumed that the writers consulted
a comprehensive cross-section of the literature on the subject. The
material has been classified for purposes of analysis, as follows:
First, discipline is defined, its evolutionary history is given, its
functions are determined, and its goals set; second, the types of dis-
ciplinary problems are classified according to cause and according to
_ overt actions and a brief statement of appropriate corrective procedure
is given; third, principles governing good corrective moves of both the
indirect or preventive nature and of direct control are outlined; and
fourth, the methods of control are considered one by one and a summary
of authoritative opinion about them is given.

A questionnaire was then designed to ascertain the frequency of
use of the various methods of control — both direct and indirect and
to find which methods were believed to be most effective. The question-
naire was sent in approximately equal numbers to Oklahoma schools classi-

fied as small, medium, and large. The results are shown in tabular



form and interpreted with reference to the summary of recommendations
of the literature. The schools of different size are compared. The
composite results are compared with the authoritative opinions of liter-

ature, and conclusions are drawn.

What Do We Mean by Discipline?
Webster's Dictionary gives the following four most common meanings

of the word discipline:

a. The treatment suited to a disciple or learner; education,
development of the faculties by instructing and exercise.

b. Training to act in accordance with established rules;
accustoming to systematic and regular action; drill.

c. Subjection to rule; submissiveness to order and controlj;
control; habit of obedience.

d. Correction; chastisement inflicted by way of correction
and training; hence training through suffering.

William C. Bagley tells us that:

Etymologically "discipline" comes from the same lLatin
root that gives us the word "disciple" and historically the
problem of discipline has been to bring the impulses and
conduct of the individual into harmony with thi ideas and
standards of a master, a leader, or a teacher.

As to the common usage of the term, Sheviakov and Redl say that
teachers around the luncheon table use the term discipline in the fol-
lowing three ways:

1. The degree of order established in the group.

2. The trick or technique by which we establish order.

3. As a verb meaning "to punish".2

1 William C. Bagley, School Discipline, p. 6.

. George V. Sheviakov and Fritz Redl, Discipline For Today's
Children and Youth, p. 22.




From the foregoing we may see that the term discipline has differ-

ent. connotations for different persons. As a matter of policy, we in

the social or semi-social sciences must be as careful, if not more

careful, than our brothers in the natural, or exact sciences with termi-

nology. As we go further we shall see what the modern conception of

discipline actually is, as expressed by educational leaders through the

medium of the printing press, and just what the implications of the
modern idea of discipline are for practice,
"Discipline is not coercion through force —-discipline is a

spirit,”3 say Sheviakov and Redl. Similarly, Bagley tells us, "It is

a paradox of the well-disciplined school that 'discipline' is conspicu-

ous by its absence."h Further, Bagley indicates changing ideals:

The older ideal of discipline looked sharply to externals;
ihe new ideals look below the surface. ... Such a school
is likely to be marked by the interest of pupils in their
work; by their aggressive attack_upon problems; by a spirit
of cooperation; and by sympathy.s

Smith expands further in giving his meaning of discipline:

School discipline is merely social control within the school
group. It includes all the forces that mold the emotional
attitudes and inspire the conduct of pupils. Its essence is
that subtle thing called school spirit, that complex of in-
fluences that fixes upon the students the school "stamp".
Thus whatever of administrative regulation, teacher inspira-
tion, pupil contact, and environmental pressure can be built
into the lives and personalities of pupils so definitely as
to influence their behavior must be accepted as discipline.

The modern conception of discipline is aptly stated by Pringle, as

follows:

3
%

Ibid., pP. 5.
Bagley, op. cit., p. 2
5 1bid., p. 2.

6 Walter Robinson Smith, Constructive School Discipline, p. 4l.



What, then, is the modern conception of high-school disci-
pline? Stated negatively, it is not outward conformity,
not coercion, not merely submission to authority and obe-
dience to rules. Discipline is not for its own sake; nor
does it focus on immediate results. It does not assume,
on the one hand, that the pupil's mental attitudes and
emotional states are favorably changed or made perfect just
because of his complete conformity to standards devised
and set up by his superiors, who ought to know what is
best for him. On the other hand, it is psychological in
its methods and constructive in its aims. It is primarily
concerned with a state of mind, not automatic execution
of orders. It recognizes in the pupil the stages of con-
tinuous and concomitant development. It is a gradual
transition from control by rule to control by reason., It
implies a guarded shifting of responsibility for conduct
to the pupils themselves, in the process of which, the
degree and kind of responsibility are always ?eterminﬂd
by the social maturity evinced by the pupils.

Although somewhat more conservative than some of the others, Bagley
seems to go along with the above as is shown:

While the conduct of the child must be brought into harmony
with the ideals of the teacher (which in turn represent the
ideals of that larger society for participation in which
the child is being prepared), the modern conception of dis-
cipline would bring the child as rapidly as possible to the
point where he will recognize the necessity of repression
and to see clearly that the demands made upon him, and the
limitations placed upon his conduct are really dictated by
something morg fundamental than the arbitrary will of those
in authority.

There are many ultra-conservatives in the field today and a few
writers who state in no uncertain terms that no school could possibly
operate under the modern disciplinary theory without creating a condi-
tion approaching anarchy. Douglas answers:

Modern philosophy of school discipline does not contemplate

disorder in the school, it does not lose sight of the value
of having pupils respect authority, and it does not entirely

7 Ralph W. Pringle, The Psychology of High-School Discipline,
P. 41.

8 Bagley, op. cit., p. 8.



deny the necessity of keeping in mind the prejudices of
the local community and the tendency of parents and citi-
zens to criticize the administration of the school for the
failure to do with twenty pupils per teacher what they as
parents_are failing to do with an average of one child per
parent.9

Here is a complicated problem indeed. Boys and girls are in our
secondary schools in larger numbers than ever before and continuing in
school for more years than ever before; yet it is charged that they
are idling and misbehaving, neglecting their studies, and becoming
morally delinquent. The school must faee the conditions and the critics.
The public is waiting. We, as teachers, are not sure that what we give
pupils is the best for all of them. Some critics believe that the
students may actually be learning bad habits and attitudes in the high
school. Does the solution of the problem lie in a reversion to and
strengthening of traditional practices? Cox answers:

Formal class-room education can do little to correct the

political and moral short-comings of our social life. If

our hope for achieving the democratic ideal lay in

"education" as commonly understood and generally practiced,

the pessimism of competent public leaders, so frequently

met, would be only too well justified. But the new educa-

tion, if thoroughly understood and bravely carried out,

justifies an optimism regardiag our future, greater than

frequently finds expression.

Into whose hands does the responsibility fall for the initiation and
maintenance of discipline in its proper sense? Cox and Langfitt point
out:

Discipline in its constructive and derivative sense remains

a prime funetion of the principal and his administrative
assistants. He plans the education so that breaches of

9 Harl R. Douglas, Organization and Administration of Secondary
Schools, p. 267.

0 p. W. L. Cox, Creative School Control, p. 18.




good order and good citizenship are improbable. He sets

up a creative school control which assures that any inter-
ference with the welfare of the school will be unpopular
and, therefore, seldom undertaken. Discipline in the older
sense of the term should be regarded as a manifestation of
unsatisfactory school management. The emphasis of adminis-
trative procedures should be placed upon the direction of
the pupil toward self-control.ll

Modern school discipline, then, is not anarchy; it does not contem-
plate disorder. Modern discipline is self-discipline, and it is the
responsibility of the administration of the school to initiate and
bring it into fruition. Sheviakov and Redl re-emphasize the kind of
discipline we want:

1. We want discipline based on devotion to humanitarian
principles and ideals such as freedom, justice, and
equality for all.

2. We want discipline which recognizes the inherent
dignity and rights of every human being, rather than
discipline attained through humiliation of the un-
disciplined.

3. We want self-direction, self-discipline rather than
discipline based on obedience to a Fuhrer.

4. We want discipline based on understanding of the goal
in view rather than discipline based on "taking some-
one else's word for it".

Evolution of Disciplinary Theory
Bossing gives us an excellent account of the evolution of the

theories of discipline. The excerpts from his work quoted below reveal
the history of disciplinary theory.

At least five theories of discipline can be traced in the
evolution of human thought. These theories have found

1 p, W. L. Cox and R. E. Langfitt, High School Administration
and Supervision, p. 175.

e George V, Skeviakow and Fritz Redl, op. cit., p. 8.



definite expression in the religion of the western world and
in the social practices of the western peoples. Four have
had their counterpart in schoolroom practice. Because dif-
ferent advocates of all five theories may be found in many
communities, and because four of them applied to the school,
it is well for the teacher to understand and appreciate the
genesis and implications of each.

1. The vindictive theory.- Strictly speaking, no dis-
ciplinary values of a social nature obtain in this most
ancient conception of behavior treatment. The theory was in
harmony with the theology of primitive peoples. Deity was
thought of as a capricious despot. "!'Vengeance is mine; I
will repay,' saith the Lord" is typical of the viewpoint.

If deity could be motivated by vengefulness, why not his
devotees? This theory has no significance for the school
except that too many teachers have permitted school problems
to be considered personal, and in the emotional disturbance
. that has resulted have themselves acted vindictively.

2, The retributive theory.- The theory of retribution
was a step beyond that of vindictiveness. "An eye for an
eye and a tooth for a tooth," or "He will visit the sins of
the fathers upon the children unto the third and fourth
generations," are typical maxims of a theology of retribu-
tion cast into a social mold., While the retribution theory
no longer has pedagogical acceptance as a dominant mode of
school discipline, it has some values that cannot be entirely
ignored. The school, while seeking a higher concept of
disciplinary procedures, may well teach the student the
sterner aspects of those retributive laws that operate
throughout much of his relation to his environment.

3. The deterrent theory.- As history goes, this is a
relatively recent development in disciplinary theory. It
is not necessarily antagonistic to the doctrine of retribu-
tion. It may but use the essence of retribution for an
additional or primary purpose. The deterrent theory is the
first to begin to take on social significance. With the
emergence of the deterrent ideal, punishments in any form
must look to one of two results: the prevention of the
individual from a repetition of the social offense through
fear of the pain, the consequent penalties inflicted, or
the example it brought to members of society to remind them
of the dire consequences of such behavior. The theory had
as its basis the element of fear as a control of behavior.

A wholesome respect, if not downright fear, for the
consequences of violating a physical law that jeopardizes
health and physical well-being may well be considered
almost inevitable and necessary to the safety of the indi-
vidual. In that case it becomes a pertinent question
whether the school can afford to ignore the place of



intelligent fear in the formation of wholesome attitudes and
conduct, even though at times the attitudes and conduct are
controlled by negative considerations.

4. The remedial theory.- Fear has its limitations as a
disciplinary agent. The would-be law violator is deterred
only so long as he is afraid of the consequences. When fear
is removed or when there seems to be some way to avoid con-
sequences, no restraint is left for the still potent impulses.
Pedagogy began to think of discipline as a means of changing
the attitudes and conduct of students, so they would desire
and will to do the things laid down by the school to govern
behavior within it. The problem became one of leading the
student to see the seriousness for social, as well as personal
welfare, of a continuance or a repetition of unsocial conduct.
Every effort was now put forth to make the student see the
reasonableness and advantage of acceptable behavior. Punish-
ments, in consequence, have been reduced to a minimum in
schools guided by this theory of discipline, and in some
schools the extreme position is taken that punishment should
not be inflicted at all.

5. The prophylaxis theory.-~ This theory takes one step
beyond the remedial, and is now coming into general accept-
ance among thoughtful educators. Modern education thinks of
discipline as primarily that of attacking the causes of mal-
adjustments in the school and environment so that the right
patterns of thought and the right habits of conduct may be
firmly established. A close study of present trends in
educational curricula and methodology will reveal how exten-—
sively the concept of prevention positively_and constructively
conceived has influenced modern education.->

The Goals, Aims, and Functions of Discipline
"Discipline must have a goal," state Sheviakov and Redl. Further,
they state:

Discipline is always connected with a goal. The attainment
of a goal which is bigger than that which can be reached
immediately by the individual involves discipline. Thus
discipline may be thought of as organization of one's im-
pulses for the attainment of a goal. Group discipline
involves control of impulses of individuals composing the
group for the attainment of a group goal.

13 Nelson L. Bossing, Propressive Methods of Teaching in Secondary
Schools, pp. 135-148.



At different ages people are ready for different goals;
different goals are pursued differently. When a group

of Boy Scouts practices marching, the goal is for the
group to act symmetrically, and discipline shows itself
through the symmetry achieved. When, however, the group
climbs a mountain, the goal is not symmetry of action but
the scaling of the mountain. Running through the hall on
a Saturday afternoon to get to a Scout meeting on time is
one kind of appropriate behavior to maintain discipline,
whereas running through the same hall during recess
indicates poor discipline because it interferes with the
group goal of the moment — that everyone gets to his
class most efficiently. Too often in our discussions of
discipline we concentrate on specific acts and talk of
them as being indicative of good or poor discipline and
forget that these acts must be evaluated in terms of the
goal to be achieved at the time. Indeed, in every dis-
cussio&hof discipline we should ask: "Discipline for
what?"

Discipline for what? What are we trying to accomplish through dis-
cipline? What are the aims and goals for which we aspire? "If we know
not whither thou goest, how can we know the way?" This query of Peter's
is a very practical one. If we know not the goal of discipline, shall
we not stumble blindly without knowing whether we go forward or back-
ward? Our leaders point out the objectives for us:

The meaning of school discipline may be formulated as three re-
lated and yet somewhat distinct functions:

1. The creation and preservation of the conditions that are
essential to the orderly progress of the work for which the
school exists.

2. The preparation of the pupils for effective participation
in an organized adult society which, while granting many
liberties, balances each with a corresponding responsibility,
and which, while allowing each individual much freedom in
gratifying his desires and realizing his ambitions, also
demands that the individual inhibit those desires and repress
those ambitions that are inconsistent with social welfare.

3. The gradual impression of the fundamental lessons of self-
control, egpecially through acquainting the pupil with the

1% Sheviakov and Redl, op. cit., p. 5.
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importance of remote as contrasted with immediate ends, and
through innumerable experiences which will lead him to see
that persistence and sustained effort bring rewards that are
infinitely more satisfying than ciy be attained by following
the dictates of momentary desire. >

The functions of high-school discipline are readily formu-
lated. Until the last forty or fifty years, in this country
good discipline in the minds of nearly all meant a quiet
school, uniform posture, and orderly movements. The present
view of disciplinary functions includes more than this, and
may be stated as follows: (1) to secure such conduct from
the pupils as is in every way conducive to the work in hand;
(2) to secure this conduct in a way that continually enriches
personality and cigtributes to the formation of character in
the widest sense.

The purposes for which policies and measures of disecipline are em-
ployed may be said to be as follows:

1. Establishing and maintaining favorable study conditions
free from distractions and misbehavior.

2. Establishing and maintaining respect for authority with-
in the school.

3. Developing, on the part of the pupils, ideals, interests,
habits, and gkills making for self-government and good
citizenship.17?

The purposes or objectives of school discipline are both
immediate and remote, individual and social. The immediate
aims are to develop in the pupil self-control and self-
direction under school conditions. ...The remoter aims of
discipline are concerned withlghe training of pupils for
proper conduct in later life.

Discipline in the classroom is not a question, therefore, of whether
the children talk or not. It is not a question of whether there is

noise or not. It is not a question of whether there is movement and

15 Bagley, op. cit., p. 10.
16 pringle, op. ¢it., p. 7.
17 Douglas, op. cit., p. 265.

B Smith, op. cit., pp. 45, 47.
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activity or not. It is a question of why the children talk and why
there is movement, activity, and noise. It is a question of whether
every child is busy with school business. Are the rules which are made
for efficient classroom management obeyed without nagging? Are the
children courteous and polite in their relations with each other and
with the teacher? Can the teacher secure order and attention from
everyone when necessary? If such is the case, there may be movement,

activity, and some noise, but there will not be disorder.



CHAPTER II

TYPES OF DISCIPLINARY PROBIZMS

The Causative Factors in Disciplinary Problems

According to the prophylaxis theory, it is more important to dis-
cover the cause and remove the difficulty than it is to mend the breaks
when the overt acts occur. It is the idea of modern disciplinary phi-
losophy that if all causes of disciplinary problems are removed, no
overt acts will occur,

Many still give another reason why it is much better to keep
attention focused upon cause than upon effect. Since the student is
quick to sense the impersonal nature of the teacher or principal's search
for causation, many believe such an approach will tend to bring a sympa-
thetic understanding between the authority and the student. Iet us then
examine the nature of disciplinary causation. Sheviakov and Redl tell
us that:

So-called discipline cases fall, as to their causative
factors, into three categories:

Type I. Case History Produced. Something in the back-
ground of the individual child breaks out and causes a
disturbance.

Type II. Group Conditioned. No one child can be seen
behind a disturbance of this sort, but the attitude of
the group as a whole is being manifest in a disturbance.

Type I1I. Mixture with Different Emphases. The behavior
situation of this type centers around the actions of some
individual child, but his actions stem not entirely from
himself but is partially produced b{ something in the
group atmosphere in which he lives.

1 Sheviakov and Redl, op. cit., p. 39.
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Those authors go on to tell us that only about ten per cent of all
cases of school discipline are simple cases of individual disturbances,
while about 30 per cent of the cases are instances where problem be-
havior is group conditioned, and about 60 per cent of the cases seem
to involve both individual and group factors. Thus, group psychology
seems to be the big problem. Sheviakov and Redl list the following
group psychological factors in discipline problems:

Factor I. Dissatisfactions in the Work Process.— The fact
that bad teaching or curriculum planning automatically
increases the number of discipline problems we produce has
long been known in a general way.

Factor II. Emotional unrest in Inter-Personal helations.-—
Conflicts arising from personal relations will reflect
themselves in the shape of discipline problems. Such dis-
cipline problems are often not even directed at us at all,
but they are there just the same.

Factor III. Disturbances in Group Climate.- By this is
meant the disturbance of the basic feeling tone which
underlies the life of a group, the sum total of everybody's
emotions toward each other, toward work and organization,
toward the groups as a unit, and toward things outside.

Factor IV. Mistakes in Organization and Group leadership.-
This involves the organizational mistakes of too many rules
or too few rules, autocratic pressures, and the personal
mistake of the teacher, such as lack of tact, inconsistency,
indulgence, etc.

Factor V. Emotional Strain and Sudden Change.- Boredom
will always remain the greatest enemy of school discipline.
Also excitement over contemporary events, enthusiasm,
unusual hilarity, as well as depression and fear, are among
the prime dangers to stable morale.

Factor VI. The composition of the Group.- Wide differences

in age and development, race, socio-economic background,

home life, intelligence, and physical condition are some

of the factors which can lead to prob]snm.z

Two other authors, Morehouse and Bossing, have attempted to classify

behavior problems according to the underlying causes of the difficulties,

2 Sheﬁakov' al’lﬂ Redl, 22. 9&&., Pp. 1{-&."560



as follows:

1.
2
3.
Lo

5
6
T

24

3.

Le

Offenses
Offenses
Offenses
Offenses
ideals.

Offenses
Offenses

Offenses

of misdirected energy.
due to resentment to imposed control.
due to physical conditions.

due to untrained moral judgment and perverted

of sensationalism.
of imitation.

due to crude or untrained manners.3

e

Physiological factors.

Personal factors -

a. Egotism

b. Immaturity of judgment

c. lLow mentality

d. Lack

of social training

e. Self-consciousness

Social factors -

a., Desire for sensationalism

b, Desire to be identified with the crowd

c. HResentment of control

Schoolroom factors -

a. Unattractive room

b. Unhygienic room conditions

c. Classroom method

3 Frances M. Morehouse, The Discipline of the School, p. 27.
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d. Indifferent organization of classroom routine.h

We believe that a child's misbehavior in the classroom is frequently
a symptom of some maladjustment of his life out of school. It may also
be a warning to the teacher of approaching ill health or delinguency.
The child is a unit, a whole, operating in two worlds, the in-school
and the out-of-school., What happens to him in one must of necessity
influence his life in the other. Cutts and Moseley suggest that the
teacher who is trying to interpret the information she has about a
child will find it useful to understand the seven main factors which
seem to stand out as causes of serious malad;}ust.ment.. These factors
are the child's family and environment, his own temperament, hif&physical
condition, his emotional and social status, his mental ability, his edu-
cational background, and his occupations and interests.5

The case study is widely recommended as the best way to draw a pic-
ture of the "whole child" and, hence, the best way to understand the
child and his behavior. Cutts and Moseley give us the following outline
for a case study.
Outline for the Study of a Maladjusted Child6

I. Identifying information

II. School history
III. Anecdotal account of the behavior occasioning this study
IV. Description of steps which have already been taken

V. Contact with social agencies and courts

4 Bossing, op. cit., pp. 154-159.

% Norma E. Cutts and Nicholas Moseley, Practical Discipline and
Mental Hygiene, pp. 127-158.

6 Ibid., pp. 123-126.
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VI. Family history and relationships
VII. Home and neighborhood conditions
VIII. Physical condition
IX. Emotional and social status
X. Mental ability
XI. Educational achievement
XII. Interests and occupations

XIII., Summary and recommendations

Classification of Overt Actions and Their Treatment

Although prime importance is usually attached to the removal of
the causative factors of disciplinary problems, necessity dictates that
a certain amount of attention and consideration be given to the overt
acts themselves. As is oft repeated, "Adolescence is not maturity."
Since evolution, not revolution, is the desired process by which we
hope to bring about the new discipline, it seems proper that we consider
in this section the overt acts in the schoolroom situation in the per-
spective of both practical needs and the new disciplinary theory. This
manner of organization seems to be a natural one according to Bossing:

At least two distinct approaches are customary in the effort

to classify discipline problems according to types. One

approach would attack the problem via the route of careful

classification of overt acts. This is the method of legal

jurisprudence. The other approach seeks not the evaluation

of overt conduct, but rather the underlying causes that give

rise to the act. The literature of school discipline

abounds with efforts to classify overt acts. Little atten-

tion has been given to causes, though recent, literature on

the subject gives much larger place to tham.7

Bossing goes on to classify overt acts as follows:

7 Bossing, op. cit., p. 149.



1. The incipiently disorderly class.
2. The actiwvely disorderly class.

3. The aggressively disorderly class.
4. The disorderly pupil.

5. The pupil in rebellion.

6. The vicious pupil.

The following table, which summarizes a study made by Cutts and
Moseley, reveals the relative frequency of occurrence of actions which
brought disfavor from the teacher as reported by the pupils themselves:

TABIE I

RANKING OF MAIN CATEGORIES OF BEHAVIOR ACCORDING TO
FREQUENCY OF REPORT BY PUPILS?

Boys (1000) Girls (1097)

Occur- Occur-

Categories of Behavior rences Categories of Behavior rences
Total 100.0% Total 99.7%
Talkingsssssoissnnsvasivese 188 TRIKIRGisssicassssssasivene IDed
Physical attack....ccceeeee 16.3 No misbehavior reported.... 1l.2
Undue activity..ll......... 11.7 Che'i.ng m or md"-.-..oo 8.2
Throwing things...eeececeee 10.5 Undue activity...cceccecees 6.5
Ullmussd abﬁem--.ooooo.. 6.7 wsical att&ck............ 5’9
Breaking general regulations 6.2 MOralS....ccccscececcecessee 55
No misbehavior reported.... 4.9 Breaking general regulations 5.4
Manners....ccceccescesceses 4e2 Shortcomings in school work L.4
Accidents and forgetting... 3.9 (Unexcused absences.ese..ees L2
uor‘lﬂ.-.-..--.-..-.-..--.- 306 Accident' a.nd forg‘ttins..i 3.6
Shortcomings in school work 3.4 Passing noteS...ceecacscsees 3.0
Practical jokeS....coceceee 2.8 ManNers...cccecccssescccces 2.6
Chewing gum or candy....... 2.7 Throwing things....cseeceee 2.1
Property damages.ccceceeeses 2.2 Practical jokeS...ececseees 1.8
Direct disobedienc€ssese..s. 1.5 Direct disobedience........ 1.1
Passing noteSeceeeccccecces «3 Temper or timidity...... i 3
Temper or timidity.eeceecee «3 Property damage....... aveee o2
Non-cooperation...cceceeees - Non-cooperation...... TR Sl

It is not sufficient to merely classify or to point out the frequency

of occurrence of overt actions. Practical necessity often dictates that

8 Ibid., p. 150.

% 9 Cutts and Moseley, op. cit., appendix.
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some immediate action be taken as a corrective procedure, and some
attention and thought must be given to the types of overt actions in
relation to their corrective counter-actions. Following are some
rather lengthy selections from Cutts and Moseley and Pringle in which
the overt actions, their probable causes, and suitable corrective mea-
sures are discussed:

Physical attack reported by pupils and teachers is mostly
fist-fighting or shoving and pushing other children. Imme-
diate occasions seem to be disputes about games, bad weather
and the consequent lack of exercise, sickness resulting in
crossness, irritation due to difficulties out of school,
and quite frequently the compulsion to show oneself a man
despite small size, unconventional clothes, or lord Fauntleroy
curls. For fighting and other forms of physical attack,
teachers favor sending to the principal, notifying the
parents, and removal from the situation. Conferences with
both parties to a fight or with the child who attacks
another in any way, ought to be regular routine.

Undue activity, when it consists of running in the halls,
skipping stairs, and sliding down banisters, has as its
most common cause a natural exuberance. The reason for
controlling it is, of course, to prevent danger to life and
limb., Undue activity within the room may be due to boredom,
work that is too hard or too easy, or a minor physical
cause, such as a badly adjusted seat or a passing ailment.
When several members of the class become restless, the
teacher should look to the temperature and ventilation of
the room, give a chance for relaxation and exercise, and
consider changing what the children are doing.

Throwing things indoors is a manifestation of that spirit
of mischief which thrives on idleness. Favored actions

for snowballing are sending to the principal, particularly
when a school rule has been violated, and conferences on
the danger involved. Indoors the activity can be prevented
by finding absorbing work for idle hands.

Breaking general regulations is another fault of their
elders to which children are prone. The most efficacious
method of prevention seems to be class work on safety re-
sulting in agreements made and enforced by the pupils
themselves. When the regulation is one promulgated by the
principal, it is only natural that those who break it should
be sent to him.

Practical jokes may be actuated by resentment against the
victim, but they may also be evidence of a sense of humor.



That jokes may cause inconvenience and pain and even be dan-
gerous seems sufficient reason for keeping them within bounds.
But if the joke happens to be a good one, particularly if it

is a good one on the teacher, she should welcome an opportunity
to laugh.

Property damage may be a form of practical joke or may be
another result of idleness and boredom. ILike the practical
joker, the destroyer of property often escapes detection., If
he is found, the simplest way to teach him the loss his activi-
ties entail is to insist that he rectify or pay for the damage.

Poor work is commonly caused by school tasks which are too
hard, too easy, or too dull, The answer as to action seems
obvious: find out the child's capacity, explore his interests,
and set tasks that are of interest and not too hard, but still
challenging.

Disobedience and bad manners are rare in the schoolroom —- far
rarer, according to our reports from parents, than in the
home, Moreover, they are so generally found along with other
problems of behavior and signs of rebellion that it seems prob-
able that personal resentment against the teacher plays very
little part. If the teacher can remember this and ask herself
what the cause of the child's trouble really is, it will help
her resist the natural tendency to respond to anger with anger
and help her maintain that self-control which is always essen-
tial. If by any chance the teacher loses her self-control
she should immediately send the child from the room and not
talk with him until she and the child have both calmed down.
Later a conference can be held, when everybody is calm and
rational.

Moral transgressions reported for school children are usually
tattling, cheating, or stealing. None of us likes a teller
of tales told out of cowardice or malice. The teacher, how-
ever, must listen to and encourage reports on more serious
offenses, for example, property damage, in order to teach the
duties of citizenship. Teachers favor, as an action, confer-
ences in which the advantages of abiding by the Golden Rule,
the attitude of society, and the danger of bad ways are ex-
plained to the children. Best of all, and as far as we can
tell very generally successful, is the supplying of the need
which caused the lapse, for example, giving special help in the
subject to the child who copies and a chance to earn pocket
money to the child who steals.

Truancy is the most serious single symptom of maladjustment
that we have. The cause of constant truancy is rarely simple
and probably never just a dislike of the school or the teacher.
Certainly the remedy is not to have an old-fashioned truant
officer merely round up the child and drag him back, nor yet
for the teacher to inflict corporal punishment when he arrives.
Rather, the teacher should do everything possible to learn to

19
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know the child, to cultivate his friendship, and to discover
and develop in school whatever healthy interests he may have.
Because home conditions may be at the root of the di{giculty,
the home should be visited and the parent consulted.

The following are a few of the types of conduct that cannot be
permitted: inconsiderate speaking out without permission,
irresponsible guessing, open indifference and listlessness, a
disrespectful attitude, irresponsible and "funny" questions,
persistent taking advantage of unfavorable circumstances that
arise, practical joking, horse-play, slouching, horse-laughing,
use of various offensive tones of woice. All of these ways of
acting show an absence of whole~hearted effort. In dealing
with them, a laissez-faire policy will surely fail, for they
are forms of behavior that are not self-corrective.

l. In a free conversation group outside the classroom formal
permission to speak is not obtained; hence the restraint due
to the exigencies of the class work introduces an apparent
element of artificiality and the necessity of learning a new
inhibition. ... The difficulty in dealing with the natural
tendency to express immediately what one thinks and feels is
usually cleared up when the teacher and the offending pupil
think through the logical and psychological outcome of the
conduct in question, and then hold firmly to their findings.
The insistence on fairness in this case is of necessity the
prerogative of the teacher. He firmly demands consideration
for all concerned and thus guards the immediate interest of
the class and builds in his pupils desirable social att}tudea.

2. The type of pupil that engages in irresponsible guessing
exemplifies a characteristic adolescent trait. He is showing
off, and usually with the group in mind rather than the teacher.
He fails to see that he is endangering his reputation with the
group because of his frequent blundering. He must be made to
see that his "batting average" is low and suggests lack of
knowledge and careful thinking on his part.

3. Avowed indifference and listlessness may well be viewed as
an insult, but it is not good psychology to interpret any form
of conduct as a personal insult. It is doubly offensive; it
is out of harmony with the class exercise, and it transgresses
the bounds of common courtesy. Unless listlessness is due to
i1l fealth, it is usually best to make it an issue and by firm
treatment suggest what is to be the outcome of the issue.

L. ... the welfare of the individual pupil and spirit of the
class demand firm and summary treatment of any behavior that

10 Ibid., pp. 80-98.
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clearly betokens a disrespectful attitude. Immediate dismissal
from the class seems to be the natural way to begin. ... What
ultimately happens will be determined by developments. Of
course, there must be no reinstatement until the pupil is deeply
conscious of the nature and the seriousness of his conduct, and
it is his problem to find a means of assuring those in author-
ity that he does fully understand and that his attitude is
changed.

5. Irresponsible questions and questions asked simply to pro-
duce an effect on classmates must be treated as a form of dis-
order. He finds it pleasanter to talk than to think. It is

not difficult to show a pupil of ordinary ability just how
paltry and insignificant his aimless questions are. The

"funny" questions usually originate in someone's false conception
of human, and it, too needs to be exposed. The pupil who en-
gages in farcial questions may well be treated seriously. It

is usually easy to beat him at his own game.

6. In nearly every class there is a pupil who takes advantage
of almost any kind of irregularity that occurs. He plays the
game with an eye on the breaks. He lacks the courage or the
ability to perpetrate anything worthy of attention when the
class machine is running smoothly, but he bides his time and
shows his true nature under cover of some unusual circumstances
or confusion. His behavior must be made to appear in its own
true light. When the class spirit is good, he will find little
sympathy, and lack of sympathy with his kind of mischief is
sufficient to show him his mistake. Thus, it is the teacher's
part to make clear the social and moral implications in each
case., This serves as a natural and adequate punishment.

7. All high-school teachers are familiar with the practical
joker. If they are in really good taste, harmless, and well
thought out, they should be duly appreciated. But they are
dangerous because so often they are belittling in their impli-
cations. Pupils have little patience or sympathy with a
teacher who cannot see a joke; neither do they respect or
admire the teacher who "stands for anything". It is always
wholesome to hold the practical joker fully accountable for
results; it is the natural way to cultivate his judgment and
make him thoughtful.

8. So-called "horse-laughing"” is unnatural and always out

of order, especially in the classroom. It is a form of dis-
courtesy that camnot be tolerated. No teacher need hesitate
to stamp it out promptly. In dealing with this abnormal and
soulless manner of laughing, there is no middle ground,
nothing to discuss; the implications are too apparent. Prompt
and firm treatment of the first case is usually sufficient

to end this form of trouble.

9. For those who have ears, the human voice is a delicate
instrument and a reliable index of mental and emotional
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states. The adolescent rapidly learns its possibilities. Fur-
thermore, he soon learns that it is a subtle agent through which
to express his own moods and attitudes. In this way the symptoms
of internal commotion are sometimes revealed and furnish the
teacher with an excellent opportuniiy to check insipient disorder
before it becomes active disorder.,

Bagley's discussion differs from the two preceding ones in that in-
stead of classifying actions he classifies the pupils themselves into

troublesome types and prescribes treatments accordingly. He states:

Even in classrooms where order and discipline are most commend-
able, troublesome cases do occur. The proportions vary, but it

is safe to say that, in every classroom of from 30 to 40 pupils

at least three or four boys and one or two girls will be relatively
hard to control. This suggests among other things, the essential
injustice of leading young teachers to believe that the presence
of troublesome pupils reflects ignominious discredit upon them-
selves as teachers, — a policy which has often succeeded effec~
tually in covering up cases that need serious attention.

The Stubborn Pupil.- This is perhaps the most troublesome type,--
the more so because the highly refractory disposition may go hand
in hand with a goodly measure of ability. The diamond still in

the rough has no brilliance. This is only another way of saying
that the stubborn child must be conquered. While less heroic mea-
sures should be tried first, there is every justification, if these
fail, for retaining the pupil after hours until he accedes to the
request or command in question, or even of resorting to corperal
punishment or to suspension until he learns to obey.

The Haughty Pupil.- This type is much more hopeful than the
stubborn type. Occasional trouble is experienced, however, in
holding pupils to the standards of conduct and achievement that
must be made common to all. If the public school means anything
as a nursery of democratic ideals, it means that absolute equal-
ity of opportunity must prevail, and this implies that no ex-
ceptions can be made in the application of standards.

The Self-Complacent Pupil.- The haughty pupil can ordinarily

be effectively appealed to on the basis of his pride, but

the self-complacent child is difficult to manage chiefly
because he will not readily respond to this or any other
stimulus. He is satisfied with his attainments, even though
they be mediocre. It is in cases of this type that the second
problem of diseipline —- to save the individual from himself —
becomes of prime importance. The treatment indicated for the
self-complacent pupil is simple enough in theory, but far from

I pringle, op. cit., pp. 213-223.
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simple in application. It involves a continual incitement
to hipgher standards. The devices of rivalry and emulation
must be called upon in a degree that would be quite unneces-
sary with the normal child, and perhaps even harmful with
the hypersensitive child.

The Irresponsible Pupil.- The irresponsible pupil cannot be
depended upon to carry out directions or to be faithful to

a trust. He shirks his duties and "scamps" his work. The
only treatment that I have found to be effective in the case
of irresponsible children is constant vigilance and strict-
ness; and another author writes after "Irresponsible" the two
words "strict discipline".

The Morose Pupil.- This is one of the most difficult types

to deal with effectively. The morose pupil is likely to meet
the best-intentioned advances sullenly and suspiciously. The
first effort of the teacher, therefore, should be to preserve
at all costs the objective attitude — to aveid falling into
an antagonistic attitude toward the pupil. Methods must be
devised that will lead the morose child gradually out of
himself. He must become absorbed in his work, and here the
individual assignment becomes of large importance and among
these assignments should be a liberal admixture of special
school responsibilities.

The Hypersensitive Pupil.- The "touchy" sensitive child is
sometimes a neglected problem, — and unfortunately so, for
his weakness is especially likely to become a serious handicap
in his later life. He is likely to shrink from the companion-
ship of the normal children, and to be satisfied with friends
of his own kind. Children of this kind distinctly need
"hardening" experiences.

The Deceitful Pupil.- We come now to a more serious form of
individual weakness. Here a serious mistake is to permit
efforts toward reform to be handicapped by the belief that
the unfortunate tendencies express an inherent depravity.

The child who finds that he can deceive successfully will
inevitably practice the art. Undoubtedly the most favorable
time to correct the defect is in very early childhood. If
from infancy the practices are invariably met with discourage-
ment, they will die a natural death. When they persist into
school life, the treatment is more difficult but the principle
is the same. The conditions of school life should reduce the
opportunities for deceit to a minimum, and where these oppor-
tunities are necessarily present, —— as in examinations and
tests, for example, —— the supervision shculd be so close
that lapses will run small chance to remain undetected. There
is good reason, also, for attaching to these lapses a serious
stigma, but one must avoid inducing a permanent feeling of
shame or a humiliating loss of self-respect. Along with this
should go an appeal to the dormant ideals of honor and fair
play.



The Vicious Pupil.- Here we meet the type that could, perhaps,
be consistently characterized as "depraved". Where these
pupils are found in the school, they are usually the product
of an unfortunate heredity, and an equally unfortunate environ-
ment., Traits that seem hopeless at the outset often yield to
the right sort of treatment. Processes of discipline are much
more severe than the normal individual will require. And by
severe in this connection, we do not mean harsh or cruel.

tihen we say, that the treatment must be severe we mean that

it must be unusually cautious. It must take account of all
possible knowledge that can be gained from a study of the home
environment, of the practices, habits, interests, and abili-
ties of the individual. To single out the vicious child as
the especial object of affection is to risk placing a pre-
mium upon unsocial conduct. To give refractory pupils
unusual privileges and prerogatives in order to gain their
good will is a plain case of bribing them to be good. But
when children have failed to receive at home the affection
that the normal child craves, expressions of interest in

them i&@ sympathy for them may work a miracle of transforma-
tion.

We should remind ourselves that while endeavoring to find the causes
of bad behavior and correcting any instances of it that occur, the
teacher must inaugurate and continue a program for promoting better be-
havior. The means taken to do this will in general be those one should
use in daily relations with all children. It should include establish-
ing friendly relations, encouraging friendships among children, pro-
viding success by adjusting work to ability, cultivating interests,

giving responsibility, and giving praise.

12 Bagley, op. eit., pp. 219-234.



CHAPTER III

THE PRINCIPLES OF GOOD DISCIPLINE

Discipline Through Indirect Means
It has been asserted by some authorities that there is something

very wrong with any classroom situation if the teacher must frequently
resort to any means of direct control. Although the vast majority of
writers do not seem to go to this extreme, an emphasis in that general
direction is common. The old adage that "an ounce of prevention is
worth a pound of cure" could well be applied educationally in terms of
lesson planning, classroom management, and teacher personality.

Pringle gives us the following pointers on class control through
subject matter:

1. Many teachers are not aware of the relation between easy
class control and an adequate teaching knowledge of the
subject matter.

2. Enthusiasm and animation born of genuine understanding
are prime requisites for all who deal successfully with youth,

3. All experienced teachers know that the degree of atten-
tiveness and the teachableness of the class group vary greatly
from day to day when the cause of the variation is outside the
teacher's control.

L. In holding the attention and thus controlling the behavior
of any adolescent group, it is important that the teacher at
all times should recognize the pupils' natural interest in
subject content as distinguished from mere form.

5. From the foregoing it follows that during the class period
every individual member of the class shall have an opportunity
to employ his powers in activities that have real meaning to
him.

6. In attempting to recognize the principle of individual
differences and thus meet the intellectual and emotional needs
of the individual pupils, as indicated above, the' teacher must
guard against allowing the class discussions to deteriorate
into a succession of dialogues between himself and one pupil
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after another, while the unemployed members of the class are
either idle or dangerously bored.

7. It is an educational principle of long standing that the
pupil is educated, not by the various stimuli supplied by
the teacher, but only by his own mental and emotional responses.

8. In adolescent curiosity the classroom teacher who aims to
control his pupils through the subject content has a natural
and powerful ally.

9. Youthful curiosity means not only mental alertness in
observation and attention, but it also connotes vigorous
thinking. £

10. But practieal, thorough-going teaching requires drill,
and drilling, as such, is naturally offensive to the adoles-
cent, who is conquering new realms of thought. Hownv!?, at
times, careful drilling makes real progress possible.

One may readily see the emphasis on the indirect approach for the
administration of the school as a whole as Cox states his "Four Steps"
in the Promotion of a Creative School Control™:

1. The fundamental step in a creative, vital program of

school control is the inspiration of the teachers, or at

least a considerable fraction of them, to a state of con-
scious desire for a share in the spontaneous student life
that goes on willy-nilly in and about the school.

2, If experimenting is to be satisfying, every instrument
of school administration must be utilized to make the efforts
at socialization successful, and adequate recognition must be
given to every brave spirit who is ready to depart from the
conventional procedures of the classroom re-citation of words,
and to try instead to stimulate and direct student activities,

3. A third requirement for the successful installation and
practice of a creative school organization is carefully
planned standard uniform practice regarding all school
mechanics. They should be explicit, detailed, definite. But
there should be included under this standard uniform prac-
tice code only the minimum of mechanics necessary for a
smooth-running school.

L. The fourth constructive device for developing a social-
ized school is to take account of the general conservatism

1 Pringle, op. cit., pp. 165-185.
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of parents and of the community. The school administrator
who is a realist, who deals with human nature as it is, will
seek cooperation from the start, not only from all the po-
tentially progressive teachers, but from all the potentially
progressive groups in the comm.mity.z

Besides placing an emphasis on control through good teaching, Walter
Robinson Smith goes on to enumerate "eight prerequisites to a well-con-
ducted class of the typical kind":

1. A proper teacher attitude toward school work and toward
pupils,

2. Adequate preliminary preparation.

3. Self-control.

L. An effective attack.

5. Challenging questions.

6. Judicious control over pupil discussions.

7. An effective assi nt.

8. Skillful motivation.

Cutts and Moseley give us the following special recommendations for
routine classroom management that have been tested by experience:

1. In the very beginning make sure that the class under-
stands the need for giving attention to directions and for
promptness in winding up one activity and starting another.

2. When about to work with an individual or small group,
be sure that the rest of the children are occupied with
something they can carry on by themselves.

3. When it is necessary to leave a small group with which
one has been working, be sure that the pupils in it under-
stand how they are to carry on.

L. When giving instructions, be sure to have the complete
attention of everyone concerned; use words which can be
easily understood; illustrate by simple examples... .

5. When shifting from one activity to another, proceed
s promptly and with as little hesitation as is consistent
with securing general attention and allowing for distribu-
tion of books and materials.

‘2 Cox, op. cit., pp. 23-28.
"% Smith, op. cit., pp. 155-156.

"% Cutts and Moseley, op. cit., pp. 20, 21.
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It was by Odenwaller in his doctoral study that the most important
factor in predicting teacher success is that of personality.5 It has
often been said that "good teachers are born, not made". Waples agrees
on the important function of personality in good teaching and class
control, but he insists that each of the traits on his list may be
developed by the teacher through practice. He mentions: self-confi-
dence, a sense of authority, friendliness, firmness, interest in pupils,
a sense of justice, a sense of humor, and interest in his aubject.6

The points cited by Waples are reiterated and enlarged upon by
Cutts and Moseley as follows:

The first requisites for the teacher in prevention of dis-

order are self-confidence, a good voice, and, for the very

best results, a sympathetic understanding of and liking

for children as children snd individuals. To these can be

added many qualities hard to define and harder to impart.

We shall only mention them here, with the comment that we

believe it possible to acquire them by effort. The quali-

ties are enthusiasm, vitality, a sense of humor, and a

social purpose. If the teacher does not have all of these

qualities and cannot acquire them, she should remember

that she can make7gs much money and be happier in some

other occupation.

We have seen by now that there exists a unanimity of opinion among
the authorities on the importance of the more indirect means of control
through effective, stimulating teaching, efficient management of class-
room routine, and the cultivation of a good teaching personality. How-
ever, the existence of a problem situation in a teacher's class should
not bring automatic criticism of that teacher's ability or conscientious-

ness. A word of caution in this respect from Sheviakov and Redl provides

5 Arthur L. Odenwaller, Predicting the Quality of Teaching, 1936.
6 Waples, op. cit., pp. 462-464.
7 Cutts and Moseley, op. cit., p. 12.
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a proper ending note for this section:

The most frequent mistakes in the evaluation of teachers'
real disciplinary skills are these:

a. We confuse a teacher's skill in teaching and establish-
ing order with her skill in handling cases of conflict and
disturbance.

b. We blame a teacher for the problem cases that turn up or
praise for the lack of such.

c. We praise or blame the teacher in terms of the success
she has in handling her problem cases - and yet we know
equally well that the teacher's own activity is only one
among a wide variety of factors on which success or failure
depends, and most of which are way beyond her reach.

d. We evaluate a teacher's handling of her discipline situa-
tion on the basis of criteria which have nothing to do with

her own goals and the special conditions under ghich she works,
and thus badly misinterpret the real situation.

Discipline Through Direct Means
Before beginning the discussion of the subject of school punishment

and its philosophy, it is appropriate to give some reflection to the
nature and ends of punishment in general. Punishment has been defined
as "penalty inflicted by a court of justice on a convicted offender as
a just retribution, and incidentally for reformation and prevantion.'9
Retribution has meant "getting even" with the offender, "an eye for an
eye and a tooth for a tooth"., While this idea may still be prevalent
in human thought, it cannot readily be admitted into school government.
As for punishment as a deterrent, it is not well to have prescribed
penalties for specific offenses because children and circumstances vary
too greatly and the intimate relation of teacher and pupil is such that

8 Sheviakov and Redl, op. cit., p. 60.
7 Albert Salisbury, School Management, p. A47.
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it should not be regulated arbitrarily. Reformation in punishment tends
to work, but in a negative imf;aad of a positive sort of way. The sup-
pression of a habit is not the aim of modern disciplinary theory,
instead we strive to develop the desire for right. A fourth function
of punishment, which is not mentioned in the above legal definition,

is that of expressing condemnation on certain injurious forms of con-
duct. It is true that punishment may be a very effective means of
branding an act as undesirable, but Symonds gives us some reasons for
caution. He points out that:

Punishment carries with it many undesirable concomitants.
For one thing, anxiety may be aroused by the threat of
punishment which may cause the effect of punishment to spread
to other situations. ...Second, the emotional response and
the inhibition may spread to objects or individuals in the
neighboring field. ... Third, since punishment is frequently
administered in a spirit of anger, it may arouse in the child
who is its recipient tendencies toward counter-aggression.
«+s Fourth, since punishment leads to guilt for the repressed
tendencies which on the one hand struggle for expression and
on the other hand are blocked from acceptable expression, it
eventually leads to a need for punishment to expiate the
guild. ... Fifth, the punished child frequently finds it
necessary to test the environment in order to discover the
extent and severity of punishment to which he is liable and
whether this punishment can be tolerated. ... Perhaps the
most devastating effect of punishment is the lowering o
self-esteem and the arousal of feelings of inferiority.

Symonds goes on to say:

It is true that punishment, if properly administered, can
stop a child from committing any act. The question, however,
is: Is this education? OUne would have to reconsider the ‘
fundamental goals of education. Properly speaking, education
is primarily concerned with helping children to form desir-
able habits, skills, attitudes, interests, and appreciations.
It is a debatable question whether the formation of inhibi-
tions can be considered a worthy goal of education. It would
seem as though the proper and worthy direction of energies
and impulses is more desirable than the repression of them.ll

10 Percival M, Symondy "Classroom Discipline,” Teachers College
Record, Vol. 51 (December, 1949), 150-151

"1 1pid., p. 9.
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There are times when a classroom difficulty reaches proportions
which call for immediate and strong action by those in authority. As
Bossing puts it:

There is no place in sound disciplinary theory for 'soft
pedagogy'. The physical, social environment of the student
is rigorous, often inexorable. For the school to prove
wishy-washy or indulge in Tiudlin sentimentality would be a
disservice to the student.

Quotations selected from Bagley emphasize this fact:

It has not been intimated that there is no place for that
type of coercion which the pupils distinctly locate in the
personality of the teacher or in the authority of the

school. There are indeed, occasions in every school when
this authority must be exercised in a direct, personal way.
«++ The iron hand may be needed to initiate order and to
teach the very basic lessons of respect for the authority

of the law and for the rights of others. ... Coercive
measures must be swift, certain, and unerring. ... Few rules
rigidly enforced is a cardinal precept of school management.
It is the writer's belief that, in this connection, rigor is
the first principle of success. There are some activities
and tendencies that must be absolutely prohibited in every
school, and lapses from these requirements should be swiftly,
vigorously, and persistently prosecuted. ... Rebellion means
the end of school government, and if the government is to
persist, the rebellion must be subdued. Neither redress nor
investigation should be made while rebellion is in progress.
Order must come first, and the rights of all, including the
teacher, must be guaranteed. ... The school must treat
offenses of this type...(malicious mischief)...in such a way
as to stamp an effective and emphatic disapproval upon them
in the eyes of all of the pupils. Here it is not the indi-
vidual himself that is primarily concerned; it is the group;
and measures that may be effective in reforming the individual
must be supplemented by msasuigs that will serve to deter
others from similar offenses.

While these quotations from Bagley may shock certain radical extremi-
tists, most teachers and administrators in the field, especially in the

smaller schools will probably readily admit the practicality of their

2 Bossing, op. cit., p. 16l.
‘.‘13 Bagley, 22. ﬁo‘ pP- lal“lml
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implications. There is definitely a place for direct coercive measures.
In the following, Walter R. Smith recognizes this fact, but points out
that they are means to an end:

Three specific purposes, or types of educational service,
which a proper use of punishment should fulfill may be dis-
tinguished. First, it may be used as a crutch to bolster
up a tottering school order. Second, it provides a means
of checking up an offender against school policies and
reforming his moral attitudes. Third, it should serve as
an agency for educating pupils o sound ideals of the
proper uses of social penalties.

Pringle cites the shortcomings of the older, categorical, arbi-
trarily imposed "codes of conduct" in accomplishing the aims of real
discipline:

The older categories concerning school discipline, which
seemed so definite and convineing and which were supposed
to be the accumulated results of much experience, are no
longer belisved to be psychological or constructive. They
grow out of an attempt to prevent and stop disorder. The
prescribed punishments were intended to fit the offense
rather than the offender. The rules were impersonal, yet
they concerned the welfare of persons. They were conveni-
ent, since it was not necessary that any one should under-
stand the offender. Guilt was the determining factor
instead of the welfare of the offender and his relations to
the school and its interests. "Impersonal rules," which
are supposed to operate like the inevitable laws of nature,
do not create a sense of justice in the minds of the pupils,
but rather a keen awareness of what it costs to create
certain kinds of disorder.l>

W. R, Smith gives us some principles of discipline:

While no definite rules can be formulated for the adminis-
tration of punishment, there are three principles which
should be observed as fully as possible. The first of
these is certainty. Criminologists are agreed that the
certainty of punishment is a much better deterrent to
criminals than severity. ... The second principle is that
of justice, tempered by kindness. Nothing undermines

4 smith, op. eit., p. 181.

15 Pﬂ!lgle’ 22. -c-ii.’ pa v.
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confidence in a teacher quicker than an unjust punishment.
It should be remembered, however, that justice untempered
by mercy is cold and will be repellent to many sensitive
pupils accustomed to the personal relationships of an
affectionate home. ... The third principle of punishment
is that it s&guld be adapted to the offense both in degree
and in kind.

Salisbury states what he considers to be satisfactory characteris-
tics of suitable punishment:

a., Punishment should be certain,

b. Punishment should be just. It should be suited to
the offense in kind and amount.

¢. Punishment should sustai& if possible, a natural
relation to the offense. 7

Stark contributes nine "Principles Relating to Rules and Punish-
ments":

l. Uniform inflexible rules are dangerous,

2. Pupils should understand the purpose of a rule.

3. Punishment should be used in a manner consistent
with the purpose of education -- not by rule.

L. A good punishment accomplishes its purposes without
frequent repetition.

5. Punishment should fit the offense — not be arbitrary.

6. Enforced idleness should rarely, if ever, be used as
a penalty.

7+ A child should not be punished unless it is clear that
he is to blame.

8. It is never wise to punish a whole class for the fault
of an individual.

9. Punishment often repeated loses its effect.,l®

Much h;;“béﬁﬁ said concerning the relative merits of immediate and
delayed punishment. There are those who use the words "swift, imme-
diate, and unerring" while others advocate letting the student "sweat
it out". As a psychologist, Pringle discusses the matter:

The psychology of punishment involves the relative values

of immediate and delayed action. Pupils high-school age,
especially boys, prefer prompt decisions with a small

16 smith, op. cit., pp. 186-188.
17 salisbury, op. cit., pp. 151-153.
18 william E. Stark, Every Teachers Problems, pp. 37-38.
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amount of palaver., GCenerally, the more prompt the punish-

ment, the greater is the social effect. When the punishment
closely follows the offense, the continuation of cordial re-
lations between the offender and the teacher is made easier.

On the other hand, delayed punishment at times, and with
certain types of pupils, is psychologically more effective.
When there is no positive reason for immediate action, in a
matter of grave importance, it is decidedly wholesome for
the teacher or principal to say: "This is a serious offense
and we must make no mistake about it. Let us think it over
carefully before deciding."” That is, deliberate action, _as
well as prompt action, has an impressiveness of its own.l?

Cutts and Moseley give the following "eriteria for good disciplin-
ary action":

It should be both safe and effective, safe for the physical
and mental health of the child and effective in restraining
him from undesirable behavior. It should be immediate. It
should be related to the offense and the relation should be
clearly understood, as for example, in the case of the boy
who had his ball taken away from him when he broke the rule —
and a window - by playing eatch in the room before school.

It should be just and consistent with experience and pro-
nouncements, It should be administered calmly and objectively,
and the child, while made aware of the teacher's disapproval
of what he has done, should be allowed to feel sure of the
kindly interest in himself., Conversely, a disciplinary action
is likely to be dangerous to physical and mental health and in
the long run ineffective if it is much delayed, if the child
does not understand the reason why it is taken or how it is
related to the occurrence, if it is oversevere or unjust, if
it is charged with ill feeling, if it by any chance aggravated
the cause of the trouble, for example, by interfering with
rest and exercise, or if it is emotionally unsetting to the
child, causing him fear, worry, shame, humiliation, or feeling
of insecurity, failure, and inadequacy.

W. R, Smith states that:

A careful analysis of the varied ideas and practices in the
realm of educative discipline indicates that they can be
reduced to four fundamental principles:

1. School discipline must be in reasonable harmony with the
social ideals which prevail in other institutions of the
community.

2. It must be positive and constructive rather than negative
and restrictive.

v 19 pringle, op. eit., p. 260.

T r— Moseley, op. cit., pp. 37, 38.



35

3. Its methods must be mainly indirect rather than direct.
L. It must appeal to the hisggat motives to which pupils
can effectively respond.

Smith goes on to give the following "general propositions which
merit consideration":

l. Specific devices are of very limited application and
value,

2, Constructive discipline cannot be treated as a problem,
or even a series of problems to be solved; rather it
must be accepted as a continuous process of adapting
ways and means to the accomplishment of predetermined
purposes.,

3. Good discipline is primarily a process of prevention
rather than cure of misbehavior,

4, Discipline should aim to refine and develop individual
character.,

5. Constructive discipline, by improving ideals and habits
of youthful conduet, should contribute to the progressive
advancement of community standards.

6. The sixth and final proposition to be emphasized is a
reiteration of the principlgzthat discipline must be
educative in and of itself,

Bossing offers the following guidance in the handling of overt
acts. His principles are:

1. The teacher should be responsible for his own discipline.
It is a recognition of weakness to be forced to refer disci-

pline problems to the principal's office. The teacher should
impress the class with his unquestioned ability to deal with

every situation in that class.

2. A class should not be punished for the individual.
Resentment at the injustice of being punished for another's
crime will be the certain reaction of the class.

3. Discipline of the individual should not interfere with
other educational opportunities.

4. Correction should be impersonal. "This hurts me as much
as it does you, but the situation demands that it be done"
is the attitude that should characterize all correction.

5. Corvection should be understood by the pupil. Any attempt
to discipline overt behavior results in more harm than good,

2L Smith, op. cit., p. 58.

22 Ibid., pp. 323-33l.



example of harshness, strictness, and authoritarianism.

standards of military discipline.

unless the reasons therefor and the justice of those reasons
are made apparent to the offender.

6. Correction should be private.
7. Correction should be certain.

8. Correction should be swift. The virtue of swiftness
lies in its deterrent values and in certain identification
in memory of cause with effect.

9. Correction should be painful. It is a maxim of disci-
pline that when correction is necessary the offender should
suffer severely as a result of the offense. There are two
types of pain that may be inflicted — physical and mental.

10. Correction should be adjusted to the offense, There
is a measure in which a reversion to the old retributive
theory of "an eye for an eye" is necessary and desirable.
It is necessary if the pupil is to gain some idea of the
relative value society places upon various aspects of
behavior.

11. Correction should be adjusted to the offender.
form of correction will prove most effective with individual

Military discipline has always been looked upon as the paramount

supervision of General George C. Marshall himself, and have come out

surprise many of us because of their psychological and humanitarian

aspects:

Principle 1l. Group morale is essential.
2. The individual is important.
" 3. Harshness is not necessary.
. L. Respect for the daily tasks should not be
destroyed (by using them as penalties)
" 5. HRespect the other person's intelligence.

\.‘J 23 BOBBiIlg, 22. E!-.Ec’ ppa 161"‘2&6?.
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States Army has never been vociferously accused of violating the accepted
Yet, Sheviakov and Redl have analyzed
the contents of the Basic Field Manuel, issued under the direction and

with the following principles of discipline which, it is wagered, will
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Principle 6. Treat the individual in terms of his back-

ground; know him as an individual.

" 7. Don't pretend that you are God.

" 8, Disciplinary approach must be positive and
not negative.

n 9. Remember the worth and dignity of every human
bﬂingo

" 10. Democracy is built on respect, Sznfidence in
each other, and on cooperation.

Following is a direct quotation from the Basic Field Manual:

Discipline cannot be founded on the fear of punishment along —
such discipline seeks to compel adjustment and only arouses
opposition. True discipline is based on willing coopera.tion2
which springs from knowledge, idealism, and a sense of duty. >

One might be naive enough to believe, if he were to master verbatim
all the principles of good discipline which have been here propounded;
and then master all the techniques and practices of school discipline
recommended as good in the following chapter, that he could go back
into the classroom and become a shining example of virtue in pedagogy.
If such be the case, it may be well to pass along some tips from
Sheviakov and Hedl:

1. Routine tricks aren't the whole show. IXou can't sew
discipline together out of rags.

2. The mystery of personality is good, when it works.
But it is a poor excuse for failure.

3. Don't try to wash all your laundry with the same cake
of soap.

L. Children are at least as complicated as a piece of wood.

5. If you make a fool of yourself, why not be the first
one to find out and have a good laugh about it?

6. Don't develop suicidal fantasies, just because you
aren't almighty after all.

7. What do you want to be a.%uy, an educator, or an "angel
with the flaming sword"?

72 gpeviakov and Redl, op. cit., p. 42

Yy
\" 25 m1itary Courtesy and Discipline," Basic Field Manual,
FM 21-50 (June, 1942).

26 Sheviakov and Redl, op. e¢it., p. 62.



CHAPTER IV
METHODS OF DISCIPLINARY ACTION

Having previously discussed varied aspects of the problem of dis-
cipline, our consideration will now be turned to the more practical
aspect — methods of action. Garinger, in a very thorough study of
disciplinary practices, involving 312 schools in 46 states , reported
the punitive measures most frequently employed are, in order of fre-
quency, detention after school, requiring parents to come, sending
pupil to office, withdrawal of privileges, reprimand, suspension,
special tasks, demanding an apology, forcing pupil to drop course,
expulsion, giving of demerits, lowering mark of pupil, and imposition
of a ﬁ.ne.l

A similar study reported by Cutts and Moseley showed the more fre-
quent teachers' actions, as reported by pupils, to be detention after
school, scolding or threats, sending to the principal, extra work,
admonition, corporal punishment, withdrawal of privileges, removal from
the situation, ignoring, shaming, forced apology, conferences, parents
informed, and suspension or e:xpulsion.2 These two studies indicate well
which are the more common disciplinary actions.

Ilet us now turn to individual consideration of the merits of the

various techniques and the views of our authorities concerning them.

Admonition
The simplest form of punishment is the rebuke or mild admonition.

1 E. H, Garinger, The Administration of Discipline in the High
School, 1936.

2 Cutts and Moseley, op. cit., appendix,
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Its range extends from a mere glance of disapproval to a severe arraign-
ment of attitude or act., S8ome form of rebuke is generally used for
first offenses and, under a good teacher-leader, where the room or
school spirit is highly developed, it may be almost the only kind of
punishment necessary. Its effectiveness depends largely upon the res-
pect the teacher has been able to inspire and the circumstances in which

it is used.
The following quotes are representative of authoritative opinion:

Rebukes and :sC@ldings vary widely in their efficacy. In
one well ordered school, the slightest rebuke may, as we

have suggested, be extremely effective, Where disorder
prwaiia , admonitions and scoldings are likely to have little
forca.

Simple control depends very largely on the alertness of the
teacher and on the rapport which she has established with
the individuals in her class, but when it is properly timed
to coincidz with the first stir toward trouble, it is very
effective.

Skillful disciplinarians admonish forcefully, give the in-
pression of firmness and secure results far beyond those
gained through ordinary prescribed punishments. These re-
sults seem to come from a combination of brevity, dignity,
and subtle emotional tone — qualities that we frequently
include under the vague term "personality". ... In actual
practice, this is a method of control that sometimes proves
dangerous, Many teachers find it difficult to be brief.
Dignity is easily lost and readily takes the form of imper-
iousness. ZImotional expression of firmness may give the
impression of ill-temper. Unless well controlled serious
rebukes may take the form of sarcasm, ridicule, or some
other mode of abuse, which never is a psychologically whole-
some means of discipline.

Constant scolding, even if not in a loud, rude voice, very
quickly destroys any chance of mutual friendship with the

3 Bagley, op. cit., p. 202.
b Cutts and Moseley, op. c¢it., p. 40.
5 pl'ingle, 92- Icﬁr_o, pp- 286'—287.
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group. Moreover, scolding is as often as not ineffective,
despite the wide use to which both children and teachers
testify. A ban on scolding does not mean that a teacher

is not to express her disapproval of many occurrences in
the classroom, This, as we have tried to show is a neces-
sary part of education. But disapproval can be more effec-
tively expressed by asking the child for reasons and stating
clearly the counter reasons — in other words by a conference
or by some immediate guniahmsnt, perhaps removal from the
group or deprivation.

The concensus of authors, then, is that rebuke and admonition are
psychologically sound and effective methods of preventing and handling
mild forms of disorder if used with care and not permitted to degener-

ate to uncontrolled scolding.

The Withdrawal of Privileges
The withdrawal of privileges is the form of action frequently taken

in disciplinary cases. The following quotes serve to point out the cir-
cumstances when it may be correctly used, and are a fair representation
of authoritative opinion concerning this technique:

It is a well-established principle in personal development
that the individual should be given the greatest possible
freedom he is capable of using. ... The psychology of con-
duct suggests that only two classes of privileges are
wholesome for high-school pupils: (1) privileges common to
all, and (2) privileges that have been earned by special
effort or ability. The withdrawal of privileges of either
class seems to be a natural punishment when privileges have
been misused or abused. Special privileges should auto-
matically be surrendered when a pupil fails to maintain the
standards of scholarship or behavior on account of which
the privilege was granted./

Deprivation - denying the pupil some privilege, removing
him from a duty or a responsibility, forbidding his partici-
pation in a class activity, taking a possession away from
him, is often the logical result of a child's behavior. So

# Cutts and Moseley, op. cit., p. 67.

L 7 Pringle, op. cit., pp. 299, 300.
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long as deprivation is logical, and provided it does not
tend to aggravate the cause of the behavior in question or
keep the child from instruction he really needs, it seems
to be one of the best of penalties. Not only is it a
natural consequence of the behavior, and hence easily under-
stood, but it can usually be imposed quickly.s

The withdrawal of privileges is another means of punishment
that has been commonly employed., If it is not desired, then
the removal of the "bribe" will fail of its desired effect.?

In general a good type of punishment is to remove the privi-
lege of soelal intercourse in any situation from a pupil
who has failed to use his privilege properly. The good of
the class or the school can be held up as greater than the
rights of any individual. The pupil who acts boisterously
in assembly may be denied the privilege of attending assembly
temporarily; the football player who fails to train accord-
ing to his rules may be denied the privilege to play foot-
ball; and the pupil who persistently annoys the English
class may bQISanied the opportunity to profit from English
instruction.

In summary, we see that it is agreed that the withdrawal of privi-
leges is a psychologically sound disciplinary action when the privilege
has a direct or indirect connection with the offense, and when the privi-

lege is desired by the recalcitrant.

Detention
Studies of the various forms of punishment indicate that detention
is the most common. Colvin made a collection of 100 cases of bad con-
duct for which keeping pupils after school was the preseribed puniahment.ll
The instances for invocation ranged from poor or careless work to dis-

honesty, impudence, and falsehood. lLet us see what the literature

8 Cutts and Moseley, op. eit., p. 53.
* 9 Bagley, op. cit., p. 207.
10 cox and Langfitt, op. eit., p. 182.
W115, s, Colvin, An Introdustion to High-School Teacking, p. 117.



reveals in this area:

Detention after school has been abandoned in many high schools
and in a number of junior high schools. The pupil detained
does not feel that this punishment is much to be feared. It
affords him time and occasion to rationalize his conduct and
a stimulus to nurse his resentment and dissatisfaction. Yet
in many schools it is employed apparently with some success
as punishment for minor offenses, and is so managed that the
pupil has the feeling of being aﬁood sport in "taking his
medicine® as a matter of course.

Detention after school as a fixed punishment for a large
number of breaches of discipline seems to be generally futile.
Teachers must not be permitted to develop the idea that they
can cast aside their disciplinary responsibilities so lightly.
Occasional detention on account of tardiness or absence from
a school period may be fixed as a natural offset to the loss
of school time.l3

Keeping after school is probably the most common method of
punishment now used in American schools. It has its advan-
tages, especially if it is made to represent the principle

of solitary treatment mentioned., The first practice suffers,
however, from two defects: first, it keeps the teacher from
getting the exercise and diversion in the open air every
teacher should try to take between four and six; and secondly,
it is likely to interfere with the janitor's work.l4

Occasicnally detention seems to be the logical consequence
of behavior, Many teachers' diaries tell of success with
detaining for five, ten, or fifteen minutes children who
waste time by unnecessary talking or undue activity. When
one has considered detention for conferences and for making
up willfully neglected work, there remains little else in
its favor. When it is not for too long, or for day after
day, or coupled with tasks that should be a pleasant part of
schoolwork, detention has the merit of being a peni%ty that
causes no physical harm and little mental anguish.

There is nc defense for indiscriminate use of any form of
punishment. Such an arbitrary and meaningless way of disci-
plining certainly cannot be considered constructive. As a
disciplinary measure, detention lacks variety, originality,

12
V13

Douglas, op. ¢it., p. 274.
Cox and Langfitt, op. cit., p. 183.
Rt Bagley, op. c¢it., p. 203.

15 Cutts and Moseley, op. cit., p. 70.
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and discrimination. It seems a mere makeshift, since it can
seldom be justified on psychological grounds,

However, concerning detention as a form of punishment, there
is scattered through educational literature a great diver-
sity of opinions. A study of the favorable opinions leads
to the conclusion that detention is used for three reasons:
(1) it requires no hard thinking or resourcefulness on the
part of the teacher, (2) it is easily administered and (3)
it seems to get immediate results. Certainly two of these
reasons should condggn it; the other reason should place

it under suspicion.

The keeping of children after school to make up lessons
stands on different ground. If the child needs individual
assistance, and the teacher keeps him for that purpose, the
act is defensible. But a child should not be kept after
school as a penalty. It is then a form of punishment and
not of Ii},endlinass , and will almost certainly defeat its
own end.

In summary, it seems to be agreed that detention after school is
psychologically sound and effective in instances where the offense is
directly related. However, it is agreed that this form of punishment
is greatly overused and abused. Its indiscriminate use is vociferously

co:idamed -

Extra Work

The assignment of extra tasks is often attached to the penalty of
detention. This may or may not be unfortunate. The following are
representative of the literature on the subject:

Not much skill and no great amount of resourcefulness on
the part of the teacher are needed to impose some sort of
task upon a pupil as a punishment for misconduct. To
create in a pupil a dislike for any form of school work

is a positive pedagogical blunder. This is one of the
effects of assigning extra school tasks. When tasks other
than school work are prescribed, the punishment has no real
connection with the undesirable behavior that it is in-
tended to correct.

16 pringle, op. cit., pp. 300-302.
- 17 salisbury, op. eit., p. 51.
18 pringle, op. eit., p. 294.



Extra work is one of the unfortunate complications often
added to detention. The distaste which many children have
for school and which many elders have for intellectual
pursuits may well be caused by the association of extra
work and punishments. Not only does this reverse the law
of learning which states the value of satisfaction, but
also it appears entirely illogical.l9

It is particularly adapted to dealing with shortcomings
rather than excesses. The pupil who is tardy with his
work, or willfully does inferior work, should be trained
to accept the penalty of extra taaka.éo

Authoritative opinion seems to agree that the assignment of extra
tasks, in general, is a pedagogical blunder, except in cases where the

offense justifies their assignment as a natural consequence.

Ignoring
Ignoring is often recommended by theorists in the educational

field, but the vast majority of practiecing educators express, by way of
conversation, the impracticability of this notion. Let us refer to
Cutts and Moseley for authoritative opinion on the matter, which is a
summary in itself:

Ignoring is one of the actions, if it can be called action,
which theorists recommend highly, but it is hard to put
into effect in a practical situation. ... Even theoretic-
ally, it would seem that a type of misbehavior which the
teacher disapproves should generally not be ignored until
after the reasons for disapproving it are well known to the
child. Otherwise he may have no means of realizing that
the behavior he is trying out is considered wrong, later
action will seem inconsistent, and the particular behavior
will be harder to correct because more firmly established.

We feel that though some occurrences are properly ignored,
generally the steps in discipline which seem best by our
criteria are, first, simple control, followed if necessary
by an individual or group conference and then, if a penalty
seems required, by some form of removal from the situation,

{
" 19 Cutts and Moseley, op. cit., p. 7l.

20 gpith, op. eit., p. 190.
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by sending to the principal, or by deprivation. In special
circumstances, rectéi}cation and reparation may be substi-
tuted as a penalty.

Rectification and Reparation

The doctrine of natural punishments, propounded by many prominent
psychologists, has been the subject of ridicule in certain instances,
such as, the mother who put her child's hand in the flame in order to
teach it to fear and respect fire. However, most authorities adhere
strongly to the idea of natural punishment when such is practicable
and possible. Cutts and Moseley summarize as follows:

Hectification and reparation take the form of cleaning up
after an accident, doing over correctly something that has
been done wrong - for example, going back and walking
downstairs when one has been caught running - or repairing
or paying for damage. As these examples imply, the main
use for rectification and reparation lies in the categories
of accidents, undue activity, practical jokes, and property
damage. Here they have great advantages and can be recom-
mended as an alternative for removal or deprivation. They
are the natural consequence of the occurrence, they can
often be required immediately, and they are generally re-
quired of adults as ualizga children and therefore represent
good training for life.

lowered Grades
Authorities do not fail to call a spade a spade in soundly condemn-
ing grade changes due to disciplinary difficulties, as may be observed

from the following representative quotations:

The giving of grades is a natural prerogative of the
teacher, but, because he has full authority in the matter,
there is always danger that he will abuse this authority.
Unless advised against it, weak teachers are likely to
suggest to their pupils that misconduct will endanger their
passing the subject, and the emotionally disturbed teacher

(21 Cutts and Moseley, op. ecit., pp. 37, 38.

22 tbid., p. 53. .
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either consciously or unconsciously allows his feelings to
influence his marks. The effect of this is always bad, In
other words, all right-minded pupils want impersonal treat-
ment in the determination of their scholarship records.
They feel strongly that anything else is rank injustice
which deserves their resentment,

When the low mark is not an accurate gauge of the child's
achievement, it has the additional disadvantages of making

the child feel that he is unjustly treated and of mis-
leading other teachers who may later use the records .24

Threats and Warnings
As was seen by the report made earlier of the study by Cutts and

Moseley, threats and warnings rate high in frequency of teachers'

actions in disciplinary situations., Pringle and Douglas sum authorita-

tive opinion as follows:

It would almost seem to be according to human nature for
persons in authority, when confronted with cases of annoy-
ing econduct, to give direful warnings and make vociferous
threats. A threat is a sign of weakness, a symbol of some
lack of control either of self or of others. Pupils of
high-school age are quick to sense such a situation and
interpret an extreme threat as a signal of despair. There
is a strange potency in the unexpected. The teacher who
acts promptly and unexpectedly exercises a more wholesome
restraining influence than the one wgg engages in frequent
admonitions and menacing statements,

A distinction may be made between threats and warnings.
The "threat™ is essentially a dare to do wrong under fear
of serious penalty and is ordinarily a dangerous and fool-
ish weapon, serving to challenge the offender and to widen
the gap between him and the prineciple, It should be em-
ployed only when the penalty threatened will be certain,
proportional to the offense, and of a serious nature.
"Warnings™ should be frequently given, not as a display of
irritation or impatience, or as a challenge, but as a
friendly or matter-of-fact picturing of what the continuance
of the offense will lead to and of the penalty to which

S,

23 Cutts and Moseley, op. eit., p. 73.
2k Pringle, op. eit., p. 293.
25 Ibid., p. 293.



47

the pupil renders himself liable. Pupils who apparently
fail to see thal serious penalties lie ahead of them are
entitled to warninﬁg, but these should rarely take the
nature of threats.

Here we see a difference made between threats and warnings. Threats
are branded as a display of teacher weakness and a dare to do wrong,
while warnings are labeled as objective reminders of the consequences

of a line of action., More simply, warnings are good; threats are bad.

Shaming and Sarcasm
Shaming and sarcasm as disciplinary techniques are unanimously
condemned by the authors consulted in this study. The statements fol-
lowing are representative:

Shaming is a serious matter. Shaming, public or private,

is not only a dangerous factor in behavior and mental
health, but most generally ineffective in itself. It does
not touch the cause of the difficulty and cannot be accepted
by the child as a just and natural consequence/ of his be-
havior. On the contrary, shaming, like its agents ridicule
and sarcasm, is ve:gqlikely to stir resentment and provoke
further difficulty.

Sarcasm, once so common in the classroom, is a cowardly
weapon for a teacher to use, since the pupil dare not use
it too, however, capable he may be of doing so. It is also
a dangerous weapon to carry about, since its use is so
easily learned and soon becomes habitual. Sarcasm ex-
presses scorn and implies superiority, both of which are
paycholngicallyzgnfit 2s instruments of wholesome stimula-
tion or rebuke.

Forced Apology
Forced apology seems to be another method of action which is heart-

ily condemned by the authorities. The reasons are explained in these

25 Douglas, op. ¢it., pp. 273, 274.
27 Cutts and Moseley, op. cit., p. 75.
4
o' 28 pringle, op. cit., p. 199.
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quotations:

As an alternative to a more severe punishment, requiring
pupils to make apologies even in private (and certainly in
public) to a teacher or pupil against whom the offender has
transgressed seems clearly an unwise procedure. Being
forced to make an apology is more than likely to lead to
hypocricy, to the feeding of fires of resentfulness, an-
tagonism, and vengeance, and to further complications
growing out of the manner of the apology.29

Sending to the Prineipal
Due to the almost universal use of this procedure in America's

secondary schools and the variance of opinion which seems to exist in
the practieing profession concerning it, it is deemed proper that more
space be conceded in this study to the statements of various authori-
ties on the subject. As we proceed, we shall notice that authoritative
opinion does not vary as greatly as does lay opinion, and, on the con-
trary, seems to strike a continuously reverberating theme:

The efficacy of this policy depends very obviously upon
the attitude and the efficiency of the principal. Per-
sonally it is the writer's belief that a supervising princi-
pal can earn his salary in no better way t by giving them
help and support in the disciplinary controljof their pupils.

but he can demonstrate some wholesome lessons.

A1]1 cases of clear and unjustifiable insubordination should
be referred to the principal of the school as possibilities
for suspension or expulsion. After all other methods have
failed, chronic, major offenders should be required to come
to some understanding with the principal as to what their
future conduct will be. Sending pupils to the office, if
practiced to any appreciable extent by a number of teachers,
results in putting up to the principal more cases than he
can investigate closely enough to warrant harsh measures,
even in those cases which merit it. As a consequence he
dismisses many of them with a perfunctory admonition, and
the prospect of being sent to the office is no longer a

%3 Douglas, op. cit., p. 275.

" 30 Bagley, op. cit., pp. 209-210.
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deterrent to potential mischief makera.Bl

Sending to the principal has the virtues and disadvantages
of removal and also some virtues and disadvantages peculiar
to itself. The extent to which it is used can be judged
from the fact that it ranked sscond in the tabulation of
teachers' actions reported by pupils. One difficulty is
that principals are often too busy with other matters to
allow them to do much more than scold a child or inflict
an extra penalty, sometimes corporal punishment. Teachers
also express the feeling that the teacher ought to be
master of the situation herself and that it weakens her
authority if she is constantly calling in the prineipal.
This is a matter for the exercise of individual judgment.
The principal who has, or can take, the time has an ideal
opportunity to talk calmly with a child, to explore the -
causes of his trouble, to discover his interests, and to
make helpful recommendations to both the teacher and the
child.32

In many high schools it is a common practice for teachers
to send troublesome pupils to the office with instructions
either to report their conduct to the principal or to await
- a conference with the teacher., This is understood as a
punishment. Its effectiveness as a disciplinary measure
depends largely upon (1) the character and attitude of the
principal, (2) the frequency with whigh this form of disci-
pline is resorted to, and (3) the nature of the offense for
which it is used. The psychology involved is both delicate
and subtle. Pupils of high-school age naturally admire and
respect the teacher who manages his own discipline. When
the offense is of the nature of a personal affront, the
teacher may well refuse to deal with the impertinent offend-
er until there is substantial evidence of a change of atti-
tude. 1ln such cases, vigorous intervention may be necessary.
Persistence in behavior that interferes with class work
seems logleally to demand the removal of the disturbing
pupil. Doubtless the most important determining factors
are the courage, skill, and resourcefulness of the teacher
and principal.33 ‘

It seems evident, then, that the teacher should attempt to handle
all the diseiplinary problsms which arise in his classroom providing

they are not of a too serious nature. However, the principal should

» 31 pouglas, op. eit., p. 281.

V32
‘ Cutts and Moseley, op. cit., p. 50.

33 Pringle, op. eit., pp. 305, 306.



be available at all times to give advice and aid in the handling of
minor problems, and should assume full responsibility in cases where
the offense is a challenge to the authority of the school or when the

group welfare is in danger.

Dismissal From Class

To anyone familiar with the practices in our public schools this
procedure is not a strange one. Many teachers pronaunce it very effec-
tive while others pronounce it useless. As with other methods, the
effectiveness of dismissal from class as a disciplinary measure depends
upon the manner and frequency of its use, Cox and Langfitt give a
synopsis as follows:

A teacher who does not wish to detract from the class activity

by a personal direction of class attention to an individual

pupil may request the pupil to leave the class and to report

for a conference at a fixed time. The advantages of this

procedure include immediate relief to the class from distrac-

tion, and it enables the teacher to use all the arts of a

personal conference without the influence of the presence of

his fellows upon the offender. Like all other punishments,

this type must not be used repeatedly for any case or applied

generally to all cases. It seems most justifiable when the

usual look, ngd, or mild admonition does not produce effec-

tive results.

Conference

The mode of discipline now to be considered is often referred to
as a serious talk and, as such, is strongly recommended by many as a
substitute for punishment. This technique is particularly applicable
in cases involving the whole attitude of the pupil rather than an indi-
vidual isolated offense. However, serious discussion may be the natural

aftermath of misconduct of the typical type among pupils. Although the

9.
P

3k Cox and Lengfitt, op. cit., p. 181
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conference should, by all means, be private the effects soon may become
social and act in a subtle manner in influencing school morale. The
following authoritative statements verify its value and serve to out-
line and delineate its effective use:

Conducted properly, the conference may be so employed with
individuals and occasionally with groups as to bring to

those whose behavior has left much to be desired a perspec-
tive from which they may see the significance of their

actions in true light, and to make clear and logical to them
the reasons for asking that such undesirable and unfair
behavior be eliminated. Individual conferences particularly
may be employed to discover the real reasons for misbehavior
which will prove very illuminating in guiding the prescription
of remedial treatment,>?

There is a difference between a talking to, and a conference,
though children rarely recognize it. In a properly conducted
conference, the child will have a chance to explain what he
was doing and why, the teacher will make clear her reasons
why he should not do just that, and the 5211‘1 will give some
evidence that he understands and agrees.

Perhaps the most effective procedure in all discipline cases
when the offender has not become utterly calloused to pride,
ideals, and ambition is the personal interview, in which the
principal, or teacher, may present the difficulty as he under-
stande it, point out the harm in the situation, and ask the
pupil for his point of view and his suggestions for future
action. Specifically, in the case of a resentful or sullen
pupil, rapport should be established through contacts or con-
versation not related immediately to the disciplinary offense.>’

The psychological effectiveness of class discussion, as well
'‘as the happiness and well-being of the individual pupil and
his group, demands that cases of misconduct be dealt with
outside the class period whenever possible. Since the typical
adolescent does not respond best to much talking, detaining
the pupil a moment after the class passes provides a simple
and natural means of saying all that ought to be said in most
cases. These brief face-to-face meetings of pupil and teacher
have the advantage of being private. They are less formal
and more timely than conferences by appointment. The pupil

35 Douglas, op. cit., p. 273.
, 36 Cutts and Moseley, op. cit., p. 42.
2 37 Gox and Langfitt, op. cit., p. 181.
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has no time in which to plan a spurioug defense or any
opportunity to emotionalize his case.>

In conferences with all types of trouble-makers, it is
neither good psychology nor good ethics to make threats or
drastic statements. However, it must always be clearly
implied that individual conduct cannot interfere with the
welfare of the class. Pupils of high-school age are
usually intelligent enough to appreciate the inevitable and
conform tg it when their membership in the class depends
upen itroB

The principal who possesses a saving sense of humor will
avoid the pronouncements of punishment for many potential
cases of discipline. To be able to smile and yet express
a clear disapproval of an act is frequently sufficient to
cause the pupil to refrain from similar future actions.
Such a sense of humor will prevent the magnifying of small
disciplinary cases to serious proportions. Pupils
especially are quick to recognize and appreciate this
trait in the principal and many a minor classroom irrita-
tion for the teacher may be handled satisfactorily by the
principal without fixing any punishment , 40

Demerit Systems

Although the number of schools using demerit systems to base
their whole disciplinary mechanism upon are probably few, the practice
of demerit systems in extra-curricular activities is not uncommon. A
demerit system usually consists of a procedure of awarding demerit
points for unfavorable conduct until the point total reaches a certain
critical figure at which time some form of punishment is enwvoked, such
as extra work, a paddling, or expulsion. In an extra-curricular ac-
tivity where participation is desired by the student such a system may

function satisfactorily, but as a general form of school discipline it

seems to be frowned upon, as may be observed from statements made by

38 Pringle, op. cit., p. 199.
39 1id., p. 201.

40 ¢ox and Langfitt, op. cit., p. 185.
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Bagley and Pringle:

An elaborate system of demerits, with direful accumulative
results in the form of meaningless punishments and sometimes
expulsion, seems to be a favorite device with many private
and military schools. The inventors of these demerit systems
are either aiming at mere outward control of conduct regard-
less of ultimate consequences, or they are assuming great
wisdom in reducing spiritual valnes to a complete system of
accounting, One of the evident weaknesses of this bookkeep-
ing scheme is the remoteness and uncertainty of the audit.
That is, the day of reckoning is too far from the offense,
and thus there is a violation cf one of the principles of
effective punishment, namely, the association of misconduct
with some form 25_ pain or unpleasantness which is to act

as a deterrent.

Demerit marks, successive accumulations of which will lead
to the infliction of other penalties varying in intensity
have been employed with good results. in some schools.

eese The general defects of a demerits system in discipline
are: (1) it imposes a laborous task of bookkeeping upon the
teacher; (2) it fails to provide an immediate and unequivocal
"sting" for offenses and lapses, and consequently fails of
the chief function of the penalty, which is to associate
with the offense a deterring feeling of unpleasantness; and
(3) it makes for delay in the administration of justice.4?

Conference With Parents

The authorities tend to agree with the common opinion in the field
that the best results in discipline must be of a cooperative nature be-
tween home and school. As a whole, they cast a sustaining vote to the
notion that parental conferences concerning problem pupils is an in-
valuable procedure. However, they advise caution, as is observed in
the following:

Conferring with parents will often provb a most successful

means of solving disciplinary difficulties, and its efficacy

should be tested by teachers much more frequently than is

commonly the practice. The chief dangers to be avoided here
are that the pupil himself may gain the idea that the teacher

bl pringle, op. cit., p. 300.°
- 42 Bagley, op. eit., pp. 204, 206.
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cannot "manage" him, and that a parent may be encouraged to
deny the right of the teacher to administer punishment .43

The cooperation of the school and the home in handling cases
of serious maladjustment is the most valuable procedure
which can be adopted., It seems appropriate, however, to ad-
vise caution in reporting discipline cases to the home,

Only the more serious cases should be handled in this manner,
Parents may properly resent their attention to many of the
routine disciplinary matters,ih

Corporal Punishment

To use or not to use corporal or physical punishment in the school
is a subject of controversy among laymen, teachers, and in lay litera-
ture., As would naturally be expected, the opinions expressed in pro-
fessional opinion do vary somewhat, but that variance is not nearly so
great as thought,

Tradition has favored the use of corporal punishment from time
immemorial. This may be seen by a glance at a collection of Biblical
notes on the subjech:

The fool despisss the chastisement of his father, but he who
receives stripes will be wise; chastise thy son while there
is hope, but let not thy soul be moved to kill him; let one
beat the profane, so the fool will become wise. Stripes for
the profance, and a rod for the fool's back; the young man's
strength is his praise; one must retain the wicked with hard
punishment, and with sore stripes which one may feel; folly
dwells in the heart of the child, but the rod of correction
will drive it far from him. Open chastisement is better than
secret love; the chastisements of a friend are well meant,
but the kisses of a syncophant are dainty; reds and punish-
ment give wisdom, but a boy given up to himself shames his
own mother; chastise thy son so will he delight thee and will
do good to thy soul; the whip makes stripes, but an evil
tongue breaks bones and all; he who loves his child holds it
continually under the rod, that he may thereafter experience
Joy in him; he who restrains his child will delight himself
in him, and cannot be ashamed among his friends; he is weak

43 1pid., p. 208.

'-*‘L‘ M Ibid-, p. 179.
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toward his child who mourns his stripes and is terrified when
he shakes; bow his neck while he is yet young, make blue his
back while e is yet little, that he may not become stiff-
necked and disobedient to thee. Cease not to chastise thy
boy, for though thou strikest him with the rod thou wilt not
kill him; thou belak%at him with the rod, but thou preservest
his soul from hell.

As to the prevalence of corporal punishment in the schools, Falk
reports the following statistics:

TABIE 2

USE OF CORPORAL PUNISHMENT IHA%SE CITIES
OF THE UNITED STATES

No, of Cities Reporting

Yes No. Total
Corporal punishment permitted 16 19 135
Whipping permitted 105 30 135
Corporal punishment forbidden 10 125 135

Falk also gives opinion statistics:

The majority of Rotary Club members are inclined to favor
corporal punishment. ... The general concensus of opinion

of the administrators is favorable to the retention of cor-
poral punishment as a disciplinary measure. The teacher's
authority is thought by a large majority to include at least
the restricted use of corporal punishment. An equal propor-
tion of the administrators considers the infliction of
corporal pun.tshmnt necessary in the handling of certain types
of children.*!

By the above we may see that corporal punishment is in widespread
use. Below an attempt has been made to compile a series of statements
representing authoritative opinion as to the psychological and philoso-
phical justification of its use:

§
}"1}.

Qv

L ‘ . N R
%“43 Gox and Langfitt, op. cit., p» 177. i~ " ged™\
- 1hb
H. A. Falk, Corporal Punishment, 1941
o'47 Ibid., pp. 131-132.



From many angles corporal punishment is so objectionable to
the aims, procedures, and spirit of modern education for
adolescents, that it should almost never be used, Under our
present social conditions it is obviously futile and impossi-
ble in the upper years of the senior high school. Even in
Jjunior high school it is the least defensible in nearly all
cases of all possible types of punishment. Many high schools
have regulations prohibiting corporal punishment. Before
using corporal punishment, the prinecipal should familiarize
himself with the rules and regulations of the school system
covering this type of punishment, the school laws of his
state pertaining to the authority of the teachers, the tra-
ditions and attitude of the community, and last, but not
least he should be firmly convinced that this sems to be

the only promising procedure except permanent expulsion from
school.

If the principal decides that he or a teacher should inflict
corporal punishment, at least one adult witness should be
provided and every care be taken to prevent meking any marks
on the body of the pupil which might later be used as an
indication of cruel and excessive punishment or of the
aggravation of any actual or potential physical wealkness of

the pupil. Corporal punishment is always a highly dangerous
form of punishment unless the parent agrees to it in advance.48

Let us conclude, then, that the day of corporal punishment
as an important agency in school discipline has passed never
to return. And let us also conclude that its passing is not
yet complete and cannot be complete until social customs

and prejudices have been thoroughly adjusted to the new order
and until effective methods of dealing with acute disciplinary
difficulties have been discovered, standardized, and made
effective by general recognition. The period through which
we are passing is in every respect a transitional period.
Here we must use old devices and agencies if necessary when
the new methods and agencies fail, and pending the discovery
of something better, it is the writer's opinion that the
right of corporal punishment should be reserved by the people
to the teachers and officers of the peopls's shoools. Respect
for law must be engendered, and those to whom the task is
delegated must have requisite authority. But the authority
should be safeguarded by careful restrictions; it should be
exercised with extreme caution; and it should gradually come
to operate entirely through vicarious channels — that is,

it should be the possibility of such punishment, rather than
its actual ction that will fulfill the desired regula-
tive function.

> 48 ooy and langfitt, op. cit., p. 182.
%’ 49 Bagley, op. cit., 194.
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In senior high schools corporal punishment has all but
disappeared. In addition, with few exceptions it is not
effective for older children, since it serves to antagon-
ize not only the pupil punished but other pupils as well,
to arouse the "martyr" attitude, and usually to arouse
parents to fever heat. It is likely to be more effective
in junior high schools, but it is equally undesirable from
other points of view. Its chief value at any time is as

a warning to other pupils.

When corporal punishment is employed, there are certain
precautions which should be carefully observed. The pupils
should be carefully observed. The pupil should be proved
guilty beyond any reasonable doubt. The charges against
him must be serious and proportionate to the punishment.

It should be invoked only after repeated failures of more
acceptable me s. There should always be at least one
adult witness.

That day of barbarity is now past, but there still remains
the question of "corporal punishment". Much benevolent
sentiment has been voiced, sometimes a little hysterically,
against its application in school under any circumstances;
and its use has happily been greatly diminished if not
practically abolished. Yet much that has been urged in
favor of its complete abolition lacks the force of truth.
To children, it is not unnatural or "servile", In some
cases pain seems to be about the only motive available.
But it ﬁould be used infrequently and only as a last
resort,

Thus, we see that although authorities are firmly aligned in not

favoring general use of corporal punishment, they are also very much

against its complete abolition. They believe that the right to use

it should be retained, but that it should be administered only in the

more serious cases and with great discrimination.

Suspension and Expulsion
Free public education foi‘ all Ameriean youth has become the watch-

word of democracy. Therefore, those vested with the autharity to deny

% Douglas, op._cit., p. 276.
51 Salisbury, op. cit., p. 15k.
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this right to youth must use extreme caution in the exercise of their
power., A glance through the followin- quoted statements reveals
authorities in fair agreement concerning this form of diseiplinary
procedure:

Temporary suspension from all contact with the school is
sometimes a useful corrective, though it involves a

serious disadvantage in loss of time from studies. A head-
strong or perverse youth, with an overweening sense of his
importance, may sometimes be brought to his senses by a
period of exclusion. It gives him time and occasion to
reflect on his conduct and it focuses the attention of his
parents, especially, on his insubordination,

If, however, this proves ineffectual, the more drastic
remedy of expulsion, or permanent exclusion, may become
necessary. The real criterion, on which the question of
expulsion must turn, is this: Is his presence in the school
a sourcg of moral and physical contamination to the other
pupils. =

These punishments should be reserved for the most serious
offenses or the most chronic and incurable cases. So long
as the pupil is not seriously corrupting his companions,
dismissal from scheol should rarely occur. Throwing the
erring pupil into a non-school enviromment, except in such
cases as those in which the misbehavior grows directly out
of a lack of interest in school, does not contribute to the
solution of the problem from the standpoint of the develop-
ment of the pupil or of the welfare of society as a whole;
it merely transfers the problem from the school to a less
favorable environment, Almost invariably expulsion from
school should occur only after careful consideration of the
case, after repeated attempts to appeal to the pupil, and
after warning parents and consulting with them upon the
occasion of at least one previous offense.

Suspension or probation may often be employed as a warning
of impending expulsion, a means of calling attention to the
seriousness of the offender's situation., Suspension may be
employed to remove an apparently seriously objectionable
boy orBQ.rl from school during investigation of his or her
case.

Either of these penalties is in such fundamental conflict
with the idea of compulsory education that it should be

2 galisbury, op. cit., p. 156.
53 Douglas, op. eit., p. 276.



used only in cases of last resort. Temporary suspension
disarranges school work to such an extent that almost its
only legitimate use is to invoke the interest and aid of
parents or guardians. Expulsion is capital punishment from
the school standpeoint, and where, as in a democracy, educa-
tion is considered a matter of public safety, it has little
more justification than capital punishment in the state.

In tax-supported schools its use should be confined to capi-
tal offenses in which the student has shown himself unfit

to associate with other yéung people. Continued troublesome-
ness may justify the transfer of a pupil to a special room,
or school, but expulsion is a plain acknowledgment of failure
in compulsory education, Henee it should be resorted to on
after every other means has been tried and found unavailing.

Suspension is the natural punishment for school offenses, —
a loss of privilege which ought to have an effective sting.
The difficulty lies in the fact that it does not always
possess this virtue., In handling a critiecal situation, it

is often necessary for the welfare of the majority to send
pupils from school and to keep them from school until reason-
able obedience, order, and industry are assured. Where the
compulsory attendance laws are well enforced, the pupil of
school age will either have to remain in school or be com-
mitted to a reformatory, and where the right kind of coopera-
tion exists between the school authorities and the juvenile
courts, it is often a simple matter to settle troublesome
cases by the expedient of suspension, depending upon a
wholesome fear of serious consequences to wheel the recalci-
trant into line.”’?

Expulsion from school should be the last resort. It should
be rather clear that the good of the school, in most cases,
of the individual requires action. The prinecipal usually
does not have the final authority in such a case. Approval
by the superintendent and school board is necessary. It
seems reasonable that such a drastic step as the denial of
educational opportunities to a pupil by the high school
should not be made unless the welfare of the larger group is
thereby assured and protected and that the public opinion of

the local community will support the expulsion, when it becomes

acquainted with the type of conduct in which the expelled
pupil partieipated and the sympathetic efforts gf the school
officials to secure a reform within the pupil.’

5% Smith, op. eit., p. 191.
*> Bagley, op. git., 208.
6 Gox and langfitt, op. eit., 183.
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Some children would themselves be much better off in insti-
tutions, and it is certainly unfair to a whole class to keep
those who ought to be in institutions in regular grades.

In summary, we might say that authoritative opinion recommends

great care in the use of suspension and expulsion. These should be

applied only to confirmed recalcitrants upon whom other measures have

failed and upon those whose presence in the school is a degenerating

influence upon other youth.

1.

3.

5.

Te

8.

9.

Summary of Authoritative Opinion on Disciplinary Procedures

The brief, dignified, unemotional admonition is a psychologically
sound and effective method of handling mild forms of disorder.

 The withdrawal of privileges is a sound disciplinary action when

the privilege has a direct or indirect commection with the of-
fense.

Detention after school is a sound disciplinary action when the
offense is related, but authorities condemn its indiscriminate
use.

Authorities agree that the assignment of extra tasks, in general,
is a pedagogical blunder, except when they are employed as a
natural consequence.

Ig,horing a few minor offenses in certain circumstances is recom-
mended, but authorities point out that it should not be a general
practice for wrong conduct must be branded as wrong.

Rectification and reparation for misdeeds is considered in the
light of natural consequences and are heartily recommended by
authorities.

Lowered grades for disciplinary reasons are heartily condemned
by authorities.

The threat, which is an emotional dare to do wrong under fear
of dire consequences, is condemned.

The warning, a firm unemotional statement of the consequences of
a line of behavior, is considered good and it is recommended
that they frequently be given.

57 Gutts and Moseley, op. cit., p. 73.
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13.

15.

16.

17.

19.

20.
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Shaming and sarcasm are psychologically unsound disciplinary
techniques,

Forced apology is a psychologically unsound disciplinary
practice.

Sending a recalcitrant pupil to the prineipal is an action
not to be indiscriminately employed. Minor offenses occcur-
ring in the classroom should be handled as much as possible
by the teacher, and only chronic of fenders and offenses of
a reasonably important nature referred to the principal.

Dismissal from class is a suitable procedure when simple
admonition does not accomplish the desired result, It is

a procedure to be used generally to all cases, and it should
be followed by .a conference.

The conference is considered the cornerstone in erecting the
structure of discipline under the modern theory.

Demerits are considered with disfavor by authorities.

Conference with parents of a recalcitrant is considered a
wise action when the offense is of a serious nature, but
this procedure must not be overused.

Most authorities believe that the right to use corporal
punishment should be retained by the school, but that it
should be administered only in the more serious casea and
with great discrimination.

Temporary suspension of headstrong youth to focus his and
his parents' attention on the seriousness of his conduct is
considered a psychologically sound procedure for occasional
use.,

Expulsion should be applied only to confirmed recaleitrants
upon whom other methods have failed and upon those whose
presence is a degenerating influence upon other youths.

The following more indirect procedures are considered sound:
A. Changing student's schedule
B. Providing special help
C. General curriculum improvement
D. Adjustment of out-of-school life
E. Advised medical attention
F. Placement in different group
G. Changes in teaching method
H. Counseling teacher personality
I. Case investigation
J. Adjustment of physical conditions
K. Locating part-time employment
L. Giving special responsibilities
M. Improving school routine



N. Providing energy outlets
0, Appeal to pupil interests
P. Improving work-time schedule



CHAPIER V

TABULATED DATA ON DISCIPLINARY FRACTICES
IN OKLAHOMA HIGH SCHOOLS

In order to obtain information concerning the disciplinary prac-
tices in Oklahoma high schools the questionnaire shown in the Appendix
was devised, It was sent in approximately equal numbers to Oklahoma
high schools of three types——small, medium, and large. The high schools
were arbitrarily classified as small if their teachers numbered fewer
than 12, medium if their teachers numbered from 13 to 24, and large if
they had 25 or more teachers.

Sixty-eight questionnaires were sent to principals of small high
schools and 39 were returned for a percentage of return of 57 per cent.
Sixty-one were sent to medium schools and 41 returned for 67 per cent.
Large schools returned 39 of 54 for 72 per cent.

The results of this questionnaire are shown in table form in the
remaining pages of this chapter. An interpretation of these results in
relation to authoritative recommendations given in the previous chapters
will follow in Chapter VI,

In Tables 3, 6, 9, and 12 a point value of 3, 2, 1, and O were
assigned respectively to the replies often, sometimes, seldom, and never,
The point averages for each technique were obtained by multiplying the
number of replies in each column by the point value assigned to that
column and dividing the total by the total number of replies to that
technique. A point average approaching the figure 3.0 would be inter-
preted as meaning sometimes, a point average around 1.0 would be inter-

preted to mean seldom, and a point average approaching 0 would be
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interpreted as meaning never.

In tables 4, 5, 7, 8, 10, 11, 13, and 14, the ranks of the various
disciplinary actions are shown according to reported effectiveness and
frequency of use in the different sizes of schools. Although the ranks were
determined by the total point scores shown in the tables, the important
consideration is the rank and not the total point score, which has little
meaning in and of itself. The recipients of the questionnaire were asked
to list the five methods which they considered the most important in
terms of frequency, and to list the five methods which they considered
the most effective. Point valuss of 3, 23, 2, 14, and 1 were assigned
respectively to the ratings of 1, 2, 3, 4, and 5. The figures in the
column of total points were obtained by multiplying the number of ratings
given in each column by the point value assigned to that column and then

adding.
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TABLE 3

FRESUENCY QF USE OF TEC}H‘IIQEES IN SHALL OKLAHOMA HIGH SCHOOLS
Some— int

Method Often times Seldom Never Ave.
Point Value (3) (2) (1) (0)

Admonishmentececececcccccccccnsne 18 1 L 3 2.2
Withdrawal of privilegeS....... 7 26 5 1 2.1
Botontion...coecrssbnsarnsoncis 4 16 12 A p 2%
Extra WorKeeeeeeeoosencanane i 12 13 12 2 1.6
I@OI‘ing............-.......... z} 8 15 ]2 101
Rectification and reparation... 6 17 13 3 17
Lowered gradesS..cecess e e 1 0 1 2, o
ThEreatScciiavsavisnisiens Qe 2 L 17 16 8
Naminga.....................u 12 22 lg. 1 2.2
Shaming and sarcasfe.e.cceccsce 2 8 9 20 .8
Forcod Awhg.'.........-..... l 6 m 1-2 .9
Sending to Principal...cceceeee 11 20 7 1 2.1
Dismissal from clasS.ceseccccces 2 16 17 L 1.4
Confarent8ei.i..cecssesssssnsssns 30 7 2 0 207
Demerit systeMe.ccceoeccsccccas 2 3 9 25 o5
Conference with parentsS...cccee 5 2L 9 1l 1.6
cor]’”ral plmiﬂhment...........- 0 16 20 3 1-3
Suspensionessceesccovcsves Y- 0 5 30 L 1.0
Expullion....-................. 4] 2 25 12 07
Changing student's schedule.... 1 17 16 5 1.4
PI'OViding BPECial help.-.....-. 9 2‘& 6 0 2.1
General curriculum improvement. 2 22 15 0 17
Adjustment of out—of-school life 3 12 21 5 1.2
Advised medical attention...... 6 13 19 3 1.6
Placement in different group... 2 20 1 6 1.5
Changes in teaching method..... 5 22 12 0 1.8
Counseling teacher personality. 6 21 12 0 1.8
Case investigatione..cccoceecee 12 18 7 2 2.0
Adjustment of physical condition ) 17 13 2 L7
Locating part-time employment.. 1 9 19 10 1.0
Giving special responsibilities 11 22 6 0 2.1
Improving school routin@e.ec... 10 18 &L 0 2.0
Providing energy outletSecececee 22 16 1 0 2.5
Appeal to pupil interests...... 2l 15 0 0 2.9
Improving work-time schedule... 13 17 3 1l 2.1




Rank and Method

TABLE 4
METHODS RANKED IN ORDER CF FREQUENCY OF
USE IN SMALL OKLAHOMA HIGH SCHOOLS

i %

Distribution of Ratings

p=.-

Total

5 Total Points

Point ?g;ue (3)

(

PO

3 L
2 (2) (13) (1)

Ta
3.
A‘.

6.

7.
8-

9.
11.
12.
13.
Lo
15.

164
17.

18.
19.
20,
21.
23.
2.
25.
26.
27.
28,
29.
30.
31.
32.
33.
3k.

35.

Expulsion.eccecesse

Conferenc@.ccescceccvase
Admonishment,.cccecececss
Withdrawal of privileges
Appeal to pupil interests
Extra mrk......!..l....
Providing energy outlets
Detentionecceces. R —
Ignoringecscecasnscsocae
H ...... LN B I )
Conference with parents.
Providing special help..
Sending to principale.se
Case investigation......
Giving special responsi-
bi]itie!..............
Changes in teaching
method................
CDrporal msmnt.caao
Counseling teacher
personalityecececceces
Improving school routine
Dismissal {rom class
Improving work-time
schedulesivesseesnnene
Rectification and
reparationecceccecss vese
Demerit systemiceeicsses
Forced apologyeccssscascs
Ilowered grades...ccceccee
Adjustment of physical
conditionSiceecccecsen
Changing student's
schedule,coceease sasee
General curriculum
improvement.eceescesese
Placement in different
g‘oup.....‘.‘..t....'.
Shaming and sarcasMis.es
ThreatBecaccssscccevosns
Adjustment of out—of-
school life..cccecaces
Advised medical attention
locating part-time
employment .ccceeeccccss
Suspension..cesssccacss .
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TABLE 5
METHODS RANKED IN ORDER OF EFFECTIVENESS OF USE
IN SMALL OKLAHOMA HIGH SCHOOLS
Ei;iiibutioii of EEEEEEE

Total
Rank and Method 2 5 Total Points
Point Value (3) (

=

) é& (1)
X

o] L]

2 (

N

1. conf‘rm."......l... n
2. Withdrawal of privi-
leges 9
3. Appeal to pupil interest 2
4. Conference with parents
5' Exbra er..-....-.--..
6. Adronishment.c.ccecveses
7. Providing energy outlets
8. Corporal punishment....
9. Giving special
r”mndbiuue’o sese
10. Providing special help.
11, Detention..ccscecececns
12. Case investigation.....
13. Dismissal from class,..
e Ignoringecccceccccssass
15. Sending to principal...
16. Changes in teaching
methodececeseccvcccase
17. Improving school routine
lB. L B N
19. General curriculum
improvement..ceceeeee
20. Improving work-time
schedul@eesvenae seses
21. Rectification and
reparation.cesecsesss
22. Adjustment of physical
conditionS...ccesess .o
23‘ Ex-puhiono-oooao..oo.o.
2h. Lowered gradesc..cec.ss
25, Changing student's
schedul@esesccccccasns
26. Counseling teacher
personalityc.ccccecce
27. SuspensioN.ccecsssesasne
28. Demerit systeMececceaces
29. Adjusiment of out-of-
school lifecccesesese
30. Placement in different
g‘oup.....’....l.....
31. Advised medical
attention...eeeseccas
32, Forced ap0logyececsscses
33. Locating part-time

employment e.ccveecccas
34. Shaming and sarcasm....
35. m“u..........-.-...

o
N
-3
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TABLE 6
FREQUENCY OF USE OF TECHNIQUES IN MEDIUM OKLAHOMA HIGH SCHOOLS

“Some- Point
Method Often times Seldom Never Ave.
Point Value (3) (2) (1) (0)
.&dmnismnt-oo.............- 20 3.6 h 1 2.1&
Withdrawal of privileges..... 6 26 8 1 1.9
Detention.ceeeecceccccsccnss . L 18 9 10 1.4
Extra WOrKesevesoooososssnsses 1} 19 15 3 1-6
I1gnoring.cseesccesssensssss 1l il 17 12 1.0
Rectification and reparation. 7 26 7 1 2.0
Lowered gradeS..cceccscecsecs kL 3 18 16 .9
Threata..-................". i 5 15 20 08
warning&..................... ll 21‘- 6 0 2.1
Shaning and sarcasM...seee.se 1 8 17 15 9
Forced apologyececeeccsss ceoe 0 6 14 21 ol
Sending to principalec..... .o 9 29 3 Q 2.1
Dismissal from claSSecsecccee 0 12 25 L 1.2
Conference...... syesseesdaees I 9 2 0 2.7
Demerit system...... - 2 6 5 28 .6
Conference with parents.e.... 10 26 L 1 2.1
Corporal punishment...ccc.. .o 2 15 X7 7 1.3
SuspensioNeccccescecsncesns S 1 9 22 9 1.0
Expulsion..... N o 0] 5 18 18 o7
Changing student's schedule.. 1 19 15 6 1.4
Providing special help.cccese 6 30 5 0 1.0
General curriculum improve-

T e e 7 20 13 1 1.8
Adjustment of out—of-

school Mife...svesssnnioies 1 2l 12 L 1.5
Advised medical attention.... 2 31 7 1 1.8
Placement in different group. 3 26 10 2 1.7
Changes in teaching method... 2 25 12 2 1.7
Counseling teacher personality 9 20 10 2 1.9
Case investigation....ccceeee 16 15 10 0 2.1
Adjustment of physical

eonditiens. coiisasseiane vave 3 21 15 2 1.1
Locating part-time employment 3 2L 10 L 1.1
Giving special responsi-

Bliltiescicsassnnanvaes eeas 6 30 5 0 2.0
Improving school routine..... I 25 12 0 1.7
Providing energy outlets..... 17 21 2 1 1.3
Appeal to pupil interests.... 21 18 2 0 2.5
Improving work-time schedule. 5 27 8 1 1.8




TABLE 7

METHODS RANKED IN ORDER CF FREQUENCY OF USE

IN MEDIUM OKLAHOMA HIGH SCHOOLS
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Distribution of Ratings. Total
Method 1 2 3 4 5 Total Points
Rank Point Value (3) (23) @ (13) @
1. Conference..cccscescconssaces 14 8 5 4 2 33 80
2. Admonishment....... 8 2 2 3 0 15 37§
3. Conference with parents...... 0 5 3 8 3 19 33
L. Withdrawal of privileges..... 1 3 6 2 2 1 27
5. Appeal to pupil interests.... 5 0 0 2 8 15 26
6. Deten’tion....-............... 2 0 5 2 3 12 22
7. Case investigation.scessceess 0O 3 4 2 0 9 lBi
8¢ EXtra WolKscesovovesoonss sone 0 5 1 0 2 8 16
9, Corporal punishment..ecceesss 0 0 2 L 6 12 16
10. Sending to principleeceiccecces 1 2 1 2 0 6 13
1l. WarningSeececceosccscccssscese 2 1 1 1 1 6 13
1-2- Smpensim‘."..U.-..-...'... 2 1 0 1 2 6 12
13. Counseling teacher personality 0 4 O O O I 10
1. Dismissal from claSS.ccceecss i 1 3 X © I 9
15. Providing special help..eeees 1 ¢ 3 0 O L 9
16. Giving special responsi-
bilitieSsesess shsterensese . 0O 1 o 1 3 5 7
17. Providing energy outlets..... O 0 2 1 1 L 6%
18. Adjustment of physical
eoridl tioniE. . vive s T l 0 1 0O O 2 5
19. Changing student's schedule.. G ¥ 0 A 1L 3 5
20. General curriculum improvement 0 0 2 0 1 3 5
2k Imoringesessevsssssine essasne l1 0 0 0 1 2 L
22, Threabd iiiasssissivasssavena 0 1 O 1 O 2 L
23. Placement in different group. O 1 0 0 1 2 33
24. Lowered grades....ccececcccss 1 0 0 0 O 1 3
25. Improving work-time schedule 0o 1 0 0 ©0 1 2%
26. Improving school routine..... 0O 0 0 1 o : 4 1
27. Rectification and reparation. 0O 0 0 1 © 1 1
28. Advised medical attention.... 0 0 o0 0 1 1 1
29. Locating part-time employment 0O 0 O 0 1 1 1
30. Adjustment of out-of-school
life........‘I....Il....... 0 0 0 0 0 O 0
31. Changes in teaching method... 0O 0 O 0 o 0 0
32. Demerit systemec..ceeee - O 0 0O 0 o 0 0
33. mllﬂion‘................... 0 0 0 0 o 0 0
3. Forced ap0logyeccccsccessanse O 0 0 0 o 0 0
35, Shaming and sarcasm.....sceee o 0 0 O O 0 0




TABLIE 8
KETHODS RANKED IN ORDER OF EFFECTIVENESS OF USE

IN MEDIUM OKLAHOMA HIGH SCHOOLS

Distribution of Ratings

Method
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Total

Total Points

Rank Point Value

1 2 3 4 5
(3) () (2) () (1)

1.
2.
3.
l|-.

-

Je
6-
7.
8.
9.
1.0'0'
]—1.
12-
13.
L.
15.
16.

17.
18.
19.
20-
2Jl.
22.
23.
21{'0
25.

%.
27.
28.
29-
30.
31.
32.
33.

3h4.
35.

Conferenceeeescsssescssssonans
Conference with parents......
Withdrawal of privileges
Appeal to pupil interests....
Admonishment.ec.... sessesesen
Detention..eeecececescnccscee
Corporal punishment...ecece. .
Counseling teacher personality
Case investigation...cceceeces
Providing energy outlets.....
EXtra workeeceececsesss seseses
SUSPENSiONesssscrssssssss PRy
Providing special help veces
Warnlnga.....................
General curriculum improvement
Giving special responsi-

o
Changing student's schedule..
Improving school routine.....
Changes in teaching method...
Dismissal from clasBeccccceces
Expumm....-.....l...l‘.'..
Sending to principal...cecses
Iglorixlgl ...... ® S e s aaB eI ReS
meats.lt....-.t.!..l.......
Adjustment of physical

conditdongeeassiscrannas .o
Lowered gradeS.eesscececesses
Improving work-time schedule.
Placement in different group.
Rectification and reparation.
Shaming and sarcasm.scececcess
Advised medical attention....
Iocating part-time employment
Adjustment of out-of-school

b b 4 o P W g
Demerit system.ceecececss T
Forced apology.iscecsscsssancs .
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TABIE 9
EEEQUEHCY OF USE OF TECHNIQUES IN LARGE OKLAHOMA HIGH SCHOQLS
Some-~ Point
Method Often times Seldom Never Ave.
Point Value (3) (2) (1) (0)
Admonishment ecceseesseccecsncse 23 13 3 0 2-‘6
Withdrawal of privileges....... 12 19 7 1 1.2
Detentione..eceesss TR e o /30 12 7 10 1.5
Extra workeeseso SRR e v 3 17 10 9 1.4
LerIffessvsuiivivassseneiiee 3 5 i & 16 9 1.2
Rectification and reparation... 5 26 5 3 1.4
Iowered gradeSeecececcscse PO 1 7 15 16 .8
ThreatS..ceescaes RS ———— 1 g 12 18 .8
Wa.rningﬂ...o................... 13 17 7 2 2.0
Shaming and sarcasMeccccescscee O 2 13 2L A
Forced apology.ccecscsescsnsses O 5 18 16 o7
Sending to principal..ccccececes 8 21 7 3 1.9
Dismissal from clasSe.ccesaveee ¢ L 17 19 2 1.4
Conferenceessssssasssscasseases 35 3 1 0 2.9
Demerit systeM.cececesccecccces 5 3 6 25 o7
Conference with parentsS....... « 14 2l 1 0 2.3
Corporal punishmente.ccceeeseee 2 5 11 21 1.0
SUspPMBION.ccssneosssserssosanans L 2 15 3 1.5
Expulsion..cc.ee s vvaspscsgeswe 0 10 18 1 1.0
Changing student's schedule.... 3 25 9 2 LT
Providing special helpecsscsess 13 24 2 0 2.3
General curriculum improvement. 8 2L 7 0 2.0
Adjustment of out-of-school
l-ife...........l'.l.‘.l...... 9 17 1\3 0 1.9
Advised medical attention...... 6 27 5 1 2.0
Placement in different group... 3 26 6 A 1.7
Changes in teaching method..... 5 22 11 e 4 1.7
Counseling teacher personality. 8 25 6 0 2.0
Case investigationeceececesceces 18 16 L 1 2.3
Adjustment of physical
conditionBeicecesscssvecancan 9 20 10 0 2.0
Locating part-time employment.. 10 22 T 0 2.1
Giving special responsibilities 9 26 L 0 Zsl
Improving school routine....... 11 23 5 0 2.1
Providing energy outletS....... 16 20 3 0 2.3
Appeal to pupil interests...... 28 10 1 0 2.7
Inmproving work-time schedule... 14 22 3 0 2.3
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TABLE 10
METHODS RANKED IN ORDER OF FREQUENCY OF USE
IN LARGE OKLAHOMA HIGH SCHOOLS

Distribution of Ratings tal
Method 3 5 Total Points

12 b
Rank Point Value (3) (2%)(2) (13 (1)

l. Conference..cccescesssssscsscccns
2. Conference with parentS.scsesese
3. Appeal to pupil interestsS.......
ll-o Admonishmentic.ccoessssssnsansssns
5. Providing special helpiceesscase
6. Case investigatioN.esecscenceccss
7. Withdrawal of privilegeS..ceces.
8. Changing student's scheduleé.....
O Dotantion, .ovoevsesonrnenvmeesns
1D, EXLrR WOrKicososreasvsvasnsonnoe
11. Sending to principal..ccccscees .e
12, Counseling teacher personality..
13. General curriculum improvement..
1h. Suspensionecececscecccsccecenans
15. Providing energy outletS.eececee
16, Viarnings..cee.se esesescsnsceeser
17. Demerit system....... (R —
18. Placement in different group....
19. Rectification and reparation....
20, Locating part-time employment...
21. Adjustment of out-of-school
life IIIIIIIIIIII L L L L B
22. Corporal punishment...e... ceesese
23. Expulsion ----- Ssesssecessanecene
2L4. Giving special responsibilities.
25. Changes in teaching method...ce...
26. Dismissal from claSSececececeses
27. Improving school routine........
28. Improving work-time schedule....
29. Adjustment of physical conditions
30. Advised medical attention.......
31. Forced Apologyeces. vasase iwimaininie
32- Ig’loring. ------- RN R R N
33. Lowered gradeS..ceccecccsccnacas "
3}-[- Threata ----- DR R R I A N Ry
35. Shaming and sarcaSMecesa... SR
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TABLE 11

" METHODS RANKED IN ORDER OF EFFECTIVENESS OF USE
IN LARGE OKLAHOMA HIGH SCHOOLS

73

Distribution of Ratings Total
Method = 1 2 3 4L 5 Total Points
‘Rank Point Value (3) (28 (2) (13 (1)
1. Conferenceececccscessccassaese 19 10 2 2 O 33 89
2. Conference with parents...... 4 4 8 9 0 25 51
3. Appeal to pupil interests.... 1 &6 3 7 2 19 36
Lo Adonishmente.eeesceccessesess 6 1 1 0 3 3 5 8 25
5. Withdrawal of privileges..... 2 4 2 1 1 10 2
6. Providing special help....... 0 0 6 3 5 14 2
7. Dotontion..cccisasosisscscasssy @ 2 2 1 2 9 18
8. Case investigation...... isese 4 2 2 1 1 7 1
9. Changing student's scheduls.. 0 2 1 3 O 6 113
10. Providing energy outlets..... 0 1 2 2 2 7 11
11. General curriculum improvement 1 O 0 2 3 [ 9
12, Corporal punishment...... .eee 1L 0 1 1 1 L ?%
13. Counseling teacher personality 0 1 1 0 3 5 7
1. Suspension...cececeacescas sae 0 X XL Q3 5 7
15. Sending to principal..se.eese 0 1 1 1 1 L 7
16. Placement in different group. 1 0 0 1 2 L 63
17. Demerit system......e.ce..00.o 0 1 1 1 O 3 6
18. 'mgacooo.ooo.ooo -------- . 0 1 1 l 0 3 6
10, R R s sunnrnsnmenmasnnn @ T F & X 3 53
20. Giving special responsi-
BIMILEOB e coovassnannsnsay & @ © 1 0O 2 L3
21. Locating part-time employ-
BENbecceeesssascsassssssess 0O O 2 0 0 2 L
22, Expulsionecscccceccensscsssas 0 0 1 O 1 2 3
23. Lowered grades....... eiaases 9 0 D 1 1 2 2i
2. ThreatSececeess cesscesanns ... 0 1 0 0 O 1 2
25. Improving nork—time schadulﬂ. 0O 0 0 0 2 2 2
26. Rectification and reparation. 0 0 0 1 O 1 1}
27. Adjustment of out-—of-school
L i ¢ (R asciessvaseenaes 0 0 © O X : & 1
28. Advised medical attention.... 0 0 0 0 1 1 b |
29. Changes in teaching method... 0 0 0 0 1 i i 1
30. Dismissal from clasSeeseceeeee O O O 0 1 1 T
31. Adjustment of physical
conditloncceeescovissounis . 0 0 0 0 O 0 0]
32. IgnOTingese.ceeas o ... 0 0O 0 O O 0 0
33. Improving school routine..... 0 0 O O O 0 0
3L4. Forced apologyeeccccssescssees 0 O O O O 0 0
35. Shaming and sarcasmM.eceeces. . 0O 0 O O O 0 0
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TABIE 12
FRESUENCI OF USE OF TECHNIQUES IN OKLAHOMA HIGH SCHOOLS
Some— Point
Method Often times Seldom Never Ave,
Point Value G & @O 1
Admonishment..ccceeeeecsceses 61 L3 11 L 2.4
Withdrawal of privileges..... 25 7L 20 3 2.0
Detentioneecee.. eRE P § L6 28 2L 1.5
Extra workeeeceseces S e 19 L9 37 BV 1.6
Ignoring.ccccscssss SRR R 8 30 L8 23 1.1
Rectification and reparation. 18 69 25 7 1.8
Lowered gr'ades..............- 6 10 l{-? 56 l?
Threats.usevcncvessas P L 17 L oh .8
WarRlage s cuuvvavnpasaanss sexe: 3O 63 17 3 2.1
Shaming and sarcasMe........ . 3 18 39 59 .7
Forced apology.ececscsccccacas 1l 17 52 49 <7
Sending to principal...eese.e 28 70 17 L 2.0
Dismissal from clasS...scceses 3 L5 61 10 1.3
Conferenceeccescesccsssccncss 95 19 5 0 2.8
Demerit systeM.cecececscsscces 9 12 20 78 .8
Conference with parents...... 29 N 1, 2 2.1
Corporal punishmentececcececs A 36 48 31 1.1
Suspensionec.sccccccccsccncee 2 34 67 16 1.2
Bapulsionssvsisssvicseovicene 0 17 61 L1 .8
Changing student's schedule.. 5 61 40 13 1.5
Providing special help.iseese.. 28 78 13 0 5% §
General curriculum improve-
mﬂnt............-....-....- 17 66 35 1 1.3
Adjustment of out-of-
gohioel 13Te.isvssvnsneessns 2L 53 L6 9 1.6
Advised medical attention.... 14 71 31 3 1.8
Placement in different group. 8 72 27 12 1.6
Changes in teaching method... 12 69 35 3 1.8
Counseling teacher personality 23 66 28 2 1.9
Case investigation.e..eeceseee 46 49 21 3 2.1
Adjustment of physical
copditiond.cesienisnsvresvs 19 58 38 2 1.8
Locating part-time employment 14 55 36 14 1.6
Giving speclal responsi-
bilitles.ccsiisnsnciiessve 20 78 15 0 2.1
Improving school routin€..... 25 66 28 0 20
Providing energy outlets..... 55 57 6 h | 2.
Appeal to pupil interests.... 173 L3 3 0 2.6
Improving work-time schedule. 32 66 19 2 IR §




TABLE 13
METHODS RANKED IN ORDER OF FREQUENCY CF USE

IN OKLAHOMA HIGH SCHOOLS
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Distribution of Ratings Total
- Method 1l 2 3 4 5 Total Points
Rank Point value (3) (2% (2) (2@ (1)
1. Conference..cecesscccccssce wenses 53 17 13 11 3 97 247
2. Admonishment...eeeeeeesccscceee 20 8 7 3 5 43 1033
3. Conference with parents........ 3 14 10 18 7 52 98
4. Appeal to pupil interestSee.... 10 7 &5 1015 L7 87%
5. Withdrawal of privileges....... 8 11 9 7 4 39 8L
64 DORBNEAON is wossuvoisnennsnonse 6 b T 3 3 27 57%
7 Bxbrs WOXKsessioovavsnsasvsnass < 2 T 1 6 27 55
8. Case investigation.ceceececeees 2 7 5 6 2 22 Ll
9. Providing special helPecsescese 1 2 8 6 6 23 38
10. Sending to principaleccececsecee 1 5 3 7 2 18 37
]J.o Wal"ninga...--......o.....--.-.- 3 h h 2 2 15 32
12. Providing energy outletS...... « & 2 &K 7 8 21 313
13. Corporal punishment.eecececesseas O 0 2 613 21 26
14. Counseling teacher personality. 0 7 2 0 2 1n 23%
15: Suspension.cisisesssvssieie sovwe @ L & 1 2 10 20
16. Changing student's schedule.... 0O 4 1 3 3 1 1
l?. Igloringliﬂl..!................ 2 3 2 0 1 8 18
18. Giving special responsibilities 0 1 2 L4 5 12 17
19. Dismissal from clasS....eee0e0e 1 1 2 2 2 8
20. General curriculum improvement. 1 O 2 2 4 9 1
21. Placement in different group... 0 1 1 O 5 7 112
22. Changes in teaching method..... 1 0 1 2 1 5 i %
23. Rectification and reparation... 0 0 3 2 1 6 10
24. Demerit systeMec.eecscccsaceseae O 3 0 1 O L 9
25. Improving work-time schedule... 0 1 1 1 2 5 8
26. Adjustment of physical
conditionsS.ccececccocesscesss 1 O 1 1 1 L 7
27. Improving school routinée.s..... O O 1 3 1 5 7
28. Lowered gradeS.ceccccssscscccse 1 1 0 0 0 2 5
29. Thre&.ts.... --------- sTeensrspene 0 1 0 l l 3 5
30. Locating part-time employment.. O O 1 0 2 3 L
31, Forced apologyecseccesss sseseness 0 0 1 1 0 2 33
32. Adjustment of out-of-school
LD o snrmnnnmnsnaeinaassse O O & X X 2 23
33. EXpulsionececsssssssssessssssss O O O O 2 2 2
34. Advised medical attention...... 0 O 0 0 1 1 1
35. Shaming and sarcasf....esseesee O O O O 1 3 4 1
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METHODS RANKED IN ORDER OF EFFECTIVENESS OF USE

IN OKLAHOMA HIGH SCHOOLS
Distribution of Ratings
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CHAPTER VI

A COMPARISON OF THE PRACTICES OF OKLAHOMA SCHOOLS
WITH AUTHORITATIVE OPINION

The first part of thi% work was assigned to the classified analysis
of authoritative opinion on discipline in the secondary school., At the
end of Chapter IV was given a summary of authoritative opinion on dis-
ciplinary procedures. Chapter V shows tabulated data on the discipli-
nary practices in Oklahoma schools obtained by a questionnaire designed
for that purpose. This chapter will be a detailed comparison of the

two, which is the goal designated to be accomplished in this study.

Admonishment

Authoritative opinion states that the brief, dignified, unemotional
admonition is a sound and effective method of handling mild forms of
disorder, and as such should be frequently given.

According to Table 3 admonishment has a point average of 2.2, in
small high schools, Table 4 shows that it is ranked second in frequency
of use in small high schools, and Table 5 shows that principals of small
high schools consider it sixth in effectiveness. By this we can ses
that practice in small high schools agrees with authoritative opinion
concerning admonition as a disciplinary method.

In medium high schools, admonition has a point average of 2.4 in
frequency, is ranked second by principals on frequency of use, and is
ranked fifth in effectiveness, as shown by Table 6, 7, and 8., Thus,
practice in medium schools seems to agree with authoritative opinion.

Tables 9, 10, and 11 show that in large schools admonition has a

2.4 average in frequency, a rank of fourth in frequency of use, and a
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rank of fourth in effectiveness. Practice of admonishment in large
schools, then, agrees with authoritative opinion.

Since practice in small, medium, and large Oklahoma high schools
all seem to agree with the recommendations of educational literature
in the practice of admonition, then, of course, the composite picture
must show the same. A glance at Tables 12, 13, and 14 will show that

this is the case,

Withdrawal of Privileges

Authoritative opinion states that the withdrawal of privileges is
a sound disciplinary action when the of’ense has a direct or an indirect
connection with the offense.

A glance at Tables 3, 4, and 5 shows that in small high schools
withdrawal of privileges receives a point score on frequency of 2.1, a
rank of third in frequency of use, and a rank of second in effectiveness.
It is doubted that the offense has a connection with a privilege often
enough to justify a rank of third in frequency of use; so, on this
account, we must say that practice in small schools seems to fall a
trifle short of the standard set by authorities.

By Tables 6, 7, and 8 it is seen that in medium high schools with-
drawal of privileges has a point average of 1.9 in frequency, a rank of
fourth in frequency of use, and a rank of third in effectiveness. Prac-
tice in medium schools comes slightly closer than in small schools, but
still perhaps a trifle short of the standards of authorities.

Tables 9, 10, and 11 give withdrawal of privileges a point score

in frequency of 1.2, a rank in frequency of seventh, and a rank in effec-
tiveness of fifth. To this writer, this seems to put practice in large

schools in full agreement with ideas of authorities.
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The composite picture of Oklahoma high schools shown in Tables 12,
13 and 14 gives a point average of 2.0 in frequency, a rank of fifth
in frequency, and a rank of fourth in effectiveness, which puts Oklahoma
schools in general in fair agreement with authorities on withdrawal of

privileges, with agreement varying directly with the sizes of the school.

Detention

Authorities state that detention after school is a sound diseipli-
nary action when the offense is related, but its indiscriminate use is
condemned.

Tables 3, 4, and 5 indicate that detention in small schools re-
ceives a point score in frequency of 1.7, a rank of seventh in frequency
of use, and a rank of eleventh in effectiveness. This seems to indicate
that detention is not overused in small high schools.

In medium high schools, shown in Tables 6, 7, and 8, detention
receives a point score of l.4 in frequency, a rank of sixth in frequency,
and a rank of sixth in effectiveness. Detention, then, is considered
more important by medium high schools than small ones, and there may be
a tendency to overuse it.

In large high schools, shown in Tables 9, 10, and 11, detention has
a point score on frequency of 1.6, a frequency rank of ninth, and an
effectiveness rank of seventh. Detention does not seem to be overused
in large high schools.

The composite picture of Oklahoma high schools, shown in Tables 12,
13, and 14, gives detention a frequency score of 1.5, a freguency rank
of sixth, and an effectiveness rank of sixth. It seems that, as a whole,
Oklahoma schools do not greatly overuse detention. Small high schools

seem least likely to overuse it, and medium high schools seem most likely



to overuse it.

Extrs Work

Authorities agree that the assignment of extra tasks, in general,
is a pedagogical blunder. They are justified only when they are employed
as a natural consequence, which is frequently not the case.

Tables 3, L4, and 5 show that extra work has a frequency score of
1,6, a frequency rank of fifth, and an effectivensss rank of fifth in
small high schools. Extra work seems to be over-employed.

Tables 6, 7, and 8 show that extra work has a frequency score of
1.6, a frequency rank of eighth, and an effectiveness rank of eleventh
in medium high schools. Medium schools reach closer to conformity with
the authorities on this than do small high schools.

Tables 9, 10, and 11 show that extra work has a frequency score of
1.4, a frequency rank of tenth, and an effectiveness rank of nineteenth
in large high schools., large high schools seem to come close to conform-
ity with authoritative opinion.

The composite figures on extra work for all Oklahoma high schools
show a frequency score of 1.6, a frequency rank of seventh, and an effec-
tiveness rank of ninth. It seems that, in general, Oklahoma schools
have a tendency to overuse the assignment of extra tasks as a disciplinary
measure with the degree of conformity to authoritative standards varying

directly with the size of school.

Ignoring
Authorities admit that ignoring in a few cases is wise, but it

should not become a general practice.

In small high schools, ignoring scores a 1.1 on frequency, is given
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a frequency rank of eighth, and an effectiveness rank of fourteenth.
Principals of small high schools perhaps ignore too often.

In medium high schools, ignoring scores a 1.0 on frequency, is
given a frequency rank of twenty-first, and an effectiveness rank of
twenty-third. This conforms with the opinion of authorities.

In large high schools, ignoring scores a 1.2 on frequency, thirty-
second in frequency, and thirty-second in effectiveness. This is perhaps
a too infrequent use of ignoring, but close to conformity.

As a whole, Oklahoma high schools give ignoring a point average of
1.1, a frequency rank of seventeeth, and an effectiveness rank of twenty-
second. As a whole, Oklahoma schools show conformity with authorities,

but with small schools somewhat lagging.

Rectification and Reparation

Rectification and reparation for misdeeds is considered in the light
of natural consequences and are heartily recommended by authorities for
use as often as feasible.

Small high schools give this technique a point score of 1.7 on fre-
quency, a frequency rank of twenty-first, and an effectiveness rank of
twenty-first. These two low rankings indicate that practice in small
high schools is far from agreement with theory.

Medium high schools score this method a 2.0 on frequency but give
in a rank of twenty-seventh in frequency of use, and a rank of twenty-
ninth in effectiveness., They, too, are far from conformity with
authoritative opinion.

Large high schools score it a l.4 on frequency, rank it nineteeth

in frequency, and rank it twenty-sixth in effectiveness. large high
schools are far from conformity with authoritative opinion.



Thus, all types of Oklahoma schools are similarly distant in prac-

tice of rectification and reparation from the opinions of authorities.

Lowered Grades

Authorities heartily condemn lowered grades for disciplinary reasons.

In small high schools, lowered grades as a technique receive a
point score of .4 on frequency, and a rank of twenty-fourth in both
frequency and effectiveness of use. Practice in small schools agrees
with authoritative opinion.

Medium schools give lowered grades a point score of .9 in frequency,
a rank of twenty-fourth in frequency, and a rank of twenty-sixth in
effectivensas.. Practice in medium schools agrees with authoritative
opinion,

Large high schools give lowered grades a point score of .8 on fre-
quency, a rank of thirty-third in frequency, and a rank of twanty-third
in effectiveness. large high schools agree in practice with the ideas
of authorities.

Oklahoma high schools of all types seem to conform in pfactice with
authoritative opinion on the use of lowered grades as a disciplinary

technique.

Threats
The threat, which is an emotional dare to do wrong under fear of

dire consequences, is condemned by authorities.

All Oklahoma high schools seem to conform very well in practice with
the above statement. The point scores on threats in frequency for the
small, medium, and large high schools respectively are .8, .8, and .8.

The ranks on frequency of use, respectively, are thirtieth, twenty-second,

and thirty-fourth. The ranks on effectiveness of use respectively are
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thirty-fifth, twenty-fourth, and twenty-fourth.

Warnings

The warning, a firm unemotional statement of the consequences of a
line of behavior, is considered good, and authorities recommend that
it be frequently given.

Principals of small high schools give warnings a point average of
2.2 on frequency, a rank of ninth on frequency of use, and a rank of
eighteenth in effectiveness. This indicates a fair degree of conformity
with authorities.

Medium schools give warnings a point score of 2.1 on frequency, a
renk of eleventh in frequency, and a rank of fourteenth in effectiveness.
This indicates a fair degree of conformity with authorities.

Disciplinary officers in large high schools score warnings a 2.0
frequency, rank them sixteenth in frequency, and rank them eighteenth
in effectiveness. This indicates a somewhat lesser degree of conformity
with authorities.

As a whole, Oklahoma high schools conform fairly well in practice
with educational theory concerning the use of warnings as a disciplinary
technique with the degree of conformity varying inversely with the size

of the school.

Shaming and Sarcasm
Authorities regard shaming and sarcasm as psychologically unsound
disciplinary techniques.
A1l Oklahoma high schools seem to conform very well in practice
with the above statement. The point scores on shaming and sarcasm in

frequency for the small, medium, and large high schools respectively



are .8, .9, and .4. The ranks on frequency of use respectively are
twenty-ninth, thirty-fifth, and thirty-fifth. The ranks on effectiveness

of use respectively are thirty-fourth, thirtieth, and thirty-fifth.

Forced Apology
Forced apology is regarded by authorities as a psychologically

ungound disciplinary practice.

All Oklahoma high schools seem to conform very well in practice with
the above authoritative statement. The point scores on forced apology
in frequency for the small, medium, and large high schools respectively
are .9, .7, and .9. The ranks on frequency of use respectively are
twenty-third, thirty-fourth, and thirty-first. The ranks on effective-
ness of use respectively are thirty-second, thirty-fifth, and thirty-
fourth., Small high schools exhibit a slightly smaller degree of donformity

than do the other two types.

Sending to Prineipal

Sending a recalcitrant pupil to the principal is an action not to
be indiscriminately employed. Minor offenses occurring in the class-
room should be handled as much as possible by the teacher, and only
chronic offenders and offenses of a reasonably important nature referred
to the principal.

Tables 3, 4, and 5 show that in small high schools this method
receives a point average of 2.1 on frequency, a rank of twelfth in
frequency of use, and a rank of fifteenth in effectiveness. This seems
to denote that semding to the prinecipal is not greatly overused in small
high schools.

Tables 6, 7, and 8 show that in medium high schools this method
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receives a point average of 2.1, a rank of tenth in frequency of use,
and a rank of twenty-second in effectiveness. Sending to the principal
does not seem to be greatly overused in medium schools.

Tables 9, 10, and 11 show that in large high schools sending to the
principal receives a point score on frequency of 1.9, a rank of eleventh
on frequency of use, and a rank of fifteenth on effectiveness. Again,
it does not seem that this technigque is overused.

In general, then, Oklahoma high schools do not seem to greatly over-
use the technique of sending the recalcitrant to the principal. There
seems to be no distinction as to degree of conformity among the different

size schools,

Dismissal From Class

Dismissal from class is a suitable procedure when simple admonition
does not accomplish the desired result. It is not a procedure to be
used generally in all cases or continually with the same case.

Principals of small high schools give this method a point average
of 1.4, a rank of nineteeth in frequency, and a rank of thirteenth in
effectiveness. This scems to conform to authoritative opinion.

Principals of medium high schools give dismassal from class a point
score of l.2, a frequeincy rank of fourteenth, and an effectiveness rank
of twentieth., This, too, seems to conform.

Principals and disciplinary officers of large high schools give
this method a point average of l.4 on frequency, a rank of twenty-sixth
in frequency, and a rank of thirtieth in effectiveness. Large high
schools do not seem to take advantage of the method as authorities think
they should.

In general, then, we must say that Oklahoma high schools conform



only fairly well in practice of dismissal from class with authoritative

opinion, Large high schools are not taking proper advantage of the

procedure,

Conference

The conference is considered the cornerstone in erecting the struc-
ture of discipline under the modern theory.

Of the whole-hearted agreement of practice with theory of all
Oklahoma high schools on the desirability of full use of this method
there can be little doubt. The point averages on frequency for small,
medium, and large high schools respectively are 2.7, 2.7, and 2.9.

The ranks on frequency of use are all first. The ranks on effectiveness

of use are all first. The conference is a uniformly popular technique.

Demerit Systems
The demerit system is considered with disfavor by authorities on

grounds that it involves a great deal of bookkeeping, has no real effect
upon the recipient until the critical score is approached, and must re-
vert to some other method in the end for its effectiveness,

Oklahoma schools of all types do not seem to care much for the
demerit system, and, therefore, conform to authoritative opinion. The
frequeney scores for small, medium, and large high schools respectively
are .5, .6, and .7. The frequency ranks respectively are twenty-second,
thirty-second, and twenty-sixth. The effectiveness ranks respectively

are twenty-eighth, thirty-fourth, and thirtieth.

Conference With Parents
Conference with parents of a recalcitrant is considered a wise action

when the offense is of a serious nature, but this procedure must not be
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Principals of small high schools give this technique a point aver-
age of 1.6 on frequency, a rank of tenth in frequency of use, and a rank
of fourth in effectivensss. The high rank in effectiveness shows its
importance and the lower rank in frequency shows that it is not ovaruéed.
Small high scheools conform very well with authoritative opinion,

Principals of medium high schools give conferences with parents
a point average of 2,1, a frequency rank of third, and an effectiveness
rank of second. The high frequency rank shows that probably this tech-
nigue may be somewhat overused,

Large high schools give a point score on frequency of 2.3, a fre-
quency rank of second, and an effectiveness rank of second. It secems
that large schools, too, somewhat overuse this technique.

Oklahome high schools, in general, then, seem to somewhat overuse
the technique of conference with parents with only small high schools
approaching conformity with authoritative opinion concerning the fre-

quencey which it should be employed.

Corporal Punishment
Most authorities believe that the right to use corporal punishment

should be retained by the school, but that it should be administered
only in the more serious cases and with great discrimination. Accord-
ing to authorities, it should very seldom be necessary to resort to
corporal punishment.

Small high schools give a frequency score on corporal punishment
of 1.3, a frequency rank of sixteenth, and an effectiveness rank of
eighth. These statistics seems to show that most high schools place

less emphasis on corporal punishment than many think, although it does



seenm to be overused to a certain degree.

Medium high schools give a frequency score of 1.3, a frequency rank
of ninth, and an effectiveness rank of seventh. 0ddly enough, these
figures seem to show that principals of medium high schools overuse
corporal punishment to a greater degree than do those of small high
schools,

In large high schools corporal punishment receives a point average
of 1.0, a frequency rank of twenty-second, and an effectiveness rank of
twelfth., Large high schools, then, seem to conform to authoritative
opinion.

In general, we must say that Oklahoma high schools are lagging
behind the latest authoritative opinion in their practice of corporal
punishment, Although large schools seem to conform, small ones are

somewhat lagging, and medium schools lag still further.

Suspension
Temporary suspension of a headstrong youth to foecus his and his

parents! attention on the seriousness of his conduct is considered a
psychologically sound procedure for occasional use.

Small high schools rate suspension a point average of 1.0, a fre-
quency rank of thirty-fifth, and an effectiveness rank of twenty-seventh.
These statistics show that small high schools do not take proper advan-
tage of the technique of suspension.

Medium high schools give suspension a point average on frequency
of 1.0, a frequency rank of twelfth, and an effectiveness rank of
twelfth, Medium schools seem to take optimum advantage of this technique.

In large high schools suspension receives a point average on fre-

quency of 1.5, a frequeney rank of fourteenth, and an effectiveness rank
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of fourteenth. Large schools, then, take good advantage of the tech-
nique.

In general, Oklahoma schools take proper advantage of suspension
as a disciplinary technique with only small schools seeming hardly to
use it at all.

Expulsion
Authorities state that expulsion should be applied only to con-

firmed recaleitrants upon whom other methods have failed and upon those
whose presence is a degenerating influence upon other jouth.

Small high schools give expulsion a point score of .7 on frequency,
a frequency rank of thirty-third, and an effectiveness rank of twenty-
third. Small schools probably do not use this technique quite as often
as authorities would recommend.

Medium high schools give expulsion a frequency score average of .7,
a frequency rank of thirty-third, and an effectiveness rank of twenty-
first. Medium schools do not use this technique as often as authorities
would recommend.

Large high schools give expulsion a point score of 1.0 on frequency,
a rank of twenty-third in frequency, and an effectiveness rank of twenty-
first. Large high schools seem totake proper advantage of the technique.

Of the different types of Oklahoma high schools, only the large
ones seem to take proper advantage of expulsion. From examination of
other statistics recorded earlier in this chapter, it would seem that
larger schools seem to lean heavier upon suspension and expulsion in
dealing with the serious offender while, evidently, the smaller schools
rely on the paddle and keep the student in school.
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Recommended Indirect Procedures
Changing Student's Schedule

Principals of small high schools give this method a 1.4 point aver-
age on frequency, a rank of twenty-sixth in frequency, and a rank of
twenty-fifth in effectiveness. It seems that small high schools do not
take full advantage of this method, possibly because their curriculum
is so limited.

Medium high school principals give it a 1.4 rating on frequency,

a rank of nineteenth in frequency, and a rank of seventeenth in effec-
tiveness. Medium high schools secem to use it more as they should.

In large high schools this technique receives a point average on
frequency of 1.7, a rank of eighth in frequency, and a rank of ninth in
effectiveness. Large schools seem to exploit this technique to the
fullest.

In summary, only the large Oklahoma schools seem to take full
advantage of changing the student's schedule as a disciplinary technique.

The degree of use varies directly with the size of the school.

Providing Special Help

Small high schools give this method a frequency score of 2.1, a
frequency rank of elsventh, and an effectiveness rank of tenth. They
seem to realize its importance and practice it.

Medium schools give providing special help a frequency point
average of 1.0, a frequency rank of fifteenth, and an effectiveness
rank of thirteenth. It scems that medium schools do not take quite
the personal interest in the student as does the small high school.

Large high schools give it a frequency point average of 2.3, a
frequency rank of fifth, and an effectiveness rank of sixth. Of all
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the sizes, then, it seems that only the large high schools take full

advantage of this technique, followed by the small.

General Curriculum Improvement

The use of this technique varies directly with the size of the
school. The frequency and effectiveness ranks of the small, medium, and
large high schools respectively are twenty-seventh and nineteenth,
twentieth and fifteenth, and thirteenth and eleventh. Only the large
high schools seem to take full advantage of curriculum planning to pre-

vent disciplinary problems.

e e mmw s e

Small and medium high schools stand equally low on the use of this
technique., The frequency and effectiveness ranks respectively are thirty-
first and twenty-ninth, and thirtieth and thirty-third. Large high
schools are somewhat better with a frequency rank of twenty-first and
an effectiveness rank of twenty-seventh. In general, then, Oklahoma
high schools do not consider the pupil's out-of-school life an important
factor in discipline.

Advised Medical Attention
This technique is not one for frequent use necessarily, but it is

important when needed., No Oklahoma schools show a frequent use of it
with all the rankings being in the last seven in both frequency and
importance. It is doubted that Oklahoma schools practice this technique
to the extent that they should, but as was said before, it is not a

technique for frequent use in a disciplinary situation.
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Placement in Different Group

As the size of the school increases, the practice of this disecipli-
nary technique increases. The frequency and effectiveness rankings for
small, medium, and large high schools are, respectively, twenty-eighth
and thirtieth, twenty-third and twenty-eighth, and eighteenth and six-
teenth. Only the large high schools seem able to take full advantage of

placing the recalecitrant in a different social group.

Changes in Teaching Method
Small high schools seem to lead the field in use of this technique,

The frequency and effectiveness rankings for small, medium, and large
high schools respectively are fifteen th and sixteenth, thirty-first and
nineteenth, and twanty—fifth.and twenty-ninth.

Counseling Teacher Personality
Small schools trail in the use of this technique with a frequency

rank of seventeenth and an effectiveness rank of twenty-sixth. Medium

and large schools seem to use it as they should with frequency ranks of
thirteenth and twelfth respectively, and effectiveness ranks of eighth

and thirteenth.

Case Investigation
A1l Oklahoma high schools seem to conform fairly well in the use of

this technique. The statistics in Chapter V show that the conformity
comes progressively closer to authoritative opinion as the size of the
school increases. It is believed, however, that in many disciplinary
cases the principal of the smaller high schiools already knows the facts
of the case and needs make no formal investigation. The frequency and

effectiveness ranks for small, medium, and large schools respectively are
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thirteenth and twelfth, seventh and ninth, and sixth and eighth.

Adjustment of Physical Conditions
Authorities have not expected this technique to be frequently used,

but recommend that it be kept in mind and used when applicable. Oklahoma
schools do not inﬁicate that it is one of the frequent use for them, but
seem teo realize its importance by not giving it an extremely low rank.
There is not a great deal of difference in the rankings of the three
types of schools, although small schools give it slightly better ranks.
Tables 13 and 14 show a general frequency rank of twenty-sixth and an

effectiveness rank of twenty-ninth,

Locating Part-Time Employment

This technigue is not necessarily one for frequent use, but in
certain cases it is invaluable and has no substitute. Both medium and
small high schools seem to show some neglect of it by giving it frequency
ranks of twenty-ninth and thirty-fourth respectively and effectiveness
ranks of thirty-second and thirty-third respectively. Large high schools
seen to take good account of it with ranks of twenty and twenty-one

respectively.

Giving Special Hesponsibilities
The use of this technique seems to vary inversely with the size of

the school according to our statistics. Its frequency and effectiveness
ranks for small, medium, and large high schools respectively are fouteen
and ninth, sixteenth and sixteenth, and twenty-fourth and twentieth.

Only the small school seems to take proper advantage of this technique.
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Improving School Routine

All three types of Oklahoma schools seem to take proper note of
this method of preventing disciplinary problems. The frequency and
effectiveness ranks for small, medium, and large respectively are
eighteenth and seventeenth, twenty-sixth and eighteenth, and twenty-
seventh and thirty-third., Large high schools fall slightly behind the

two smaller types.

Providing Energy Outlets

Authorities recommend this as a method of preventing disciplinary
outbreaks. Small schools seem to take fuller advantage of it than any
other with a frequency rank of sixth and an effectiveness rank of seventh.
The frequency ranks for medium and large high schools respectively are
seventeenth and fifteenth, and the effectiveness ranks are both tenth.

It seems that Oklahoma schools, in general, are not all work and no play,

but make liberal use of energy outlets.

Appeal to Pupil Interests

This procedure, highly recommended by authorities in disciplinary
situations, seems to receive equally high regard by Oklahoma high schools
of all three types. The frequency and effectiveness ranks for small,
medium, and large high schools respectively are fourth and third, fifth

and fourth, and third and third.

Improving Work-Time Schedule

Again, here is a method that is not necessarily one to be used very
frequently, but important in certain instances. Small high schools prin-
cipals give it a slightly higher rank than the others with a frequency

and effectiveness ranks of twentieth. Medium schools give it ranks of
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twenty-fifth and twenty-seventh respectively, and large high schools
give ranks of twenty-eighth and twenty-fifth. Although these rankings
are not high, it is believed that they are of appropriate strength to

be in conformity with authoritative opinion of this technique.

Summary

As a whole, it may be said that disciplinary practice in Oklahoma
schools compares favorably with authoritative opinion. Some of the pro-
cedures that Oklahoma schools are in excellent agreement in practice
with theory are admonishment, lowered grades, threats, shaming and sar-
casm, forced apology, sending to principal, conference, demerit systems,
case investigation, adjustment of physical conditions, improving school
routine, providing energy outlets, appeal to pupil interests, and im-
proving the work-time schedule, Oklahoma high schools are in fair agree-
ment with authorities concerning the use of withdrawal of privileges,
detention, ignoring, warnings, dismissal from class, suspension, expulsion,
advised medican attention, changes in teaching method; and Oklahoma high
schools do not quite measure up to the standards of authorities concern-
ing the practice of extra work assignments, recitification and reparation,
conference with parents, corporal punishment, changing student's schedule,
providing special help, general curriculum improvement, adjustment of
out—of-school life, placement in different group, and locating part-time
employment .

Generally, the larger high schools reported closer agreement with
authorities in their practices than the smaller ones. This was especially
true of the more indirect or preventive approaches to discipline through

curriculum and guidance.
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APPENDIX

Questionnaire on Disciplinary Practices
of Oklahoma High Schools

Part I. Please place a check upon the appropriate line to the right
ol each of the disciplinary techniques listed below indicating thereby
the frequency of use of that technique by persens in charge of disci-

pline in your school.

Method
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Admonishment..ceeeesessesasssnsssee
Withdrawal of privilegeS8.ecececesss
Datention..........................
Extrn WoTKsssssvnsrsssesossasvsness
Ignoring..oecccssscssnsssnsesnssses
Rectification and reparation.......
Lowered grades....sssesssssansssnas
Thiteabs, ssussnvsnmivsivipasss venees
Warningse.scecssnssssscessssascssns
Shaming and sarcasMessessscssssssss
Forced ap0logyescscscssacssssssssee
Sending to principalecceccerenscnes
Dismissal from claSS...ccecesccscas
CONTeraiiCa . osvens v smnrhsnseessee
Demerit systeM.cccsacocsssnssoscane
Conference with parentsS..ccececccss
Corporal punishment..ccecccccccccees
SUSPeNSioNiescesssesssssscascsscsscs
Expulslon. cesesapasevissaeiv s
Changing student's schedule........
Providing special help...cccceccecea
General curriculun improvenent.....
Adjustment of out—-of-school life...
Advised medical attentioNescescecee
Placement in different grouPececess
Changes in teaching method.........
Counseling teacher personality.....
Case investigatione..:cocscecscscns
Adjustment of physical condition...
Locating part-time employment......
Giving special responsibilities....
Improving school routines.ceceecesce
Providing energy outletS...cccevese
Appeal to pupil interestsS...ccccese
Improving work-time schedule.......

Often Sometimes Seldom Never
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Part II. Iist in order the five most important procedures that you
use in terms of frequency.

1.

2.

3.
be
5.

Part III. List in order the five procedures that you consider generally
most, effective.

1.

2.

Comments:
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