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INTRODUCTION

Yorld wide conflicts and confusiop accentuabed by the second World Var,
placed the United States in a position of world leaéership. As a resulb,
the people of the United States are faced with a tremendous responsibility.
To assume this responsibility they need o realize that within the last
few years modern technology has brought people in all parts of the world

closer together. Therefore, it is not enough for any people to think of
themselves as citizens of one country only, but it is necessary to recog-
nize that everyone is really living in "one world” regardless of the mnation
to which he belongs. Not only must the people of the United States have
concern for the well-being of their own country, but they mast also be cone
cerned about the welfare of all other countries.

Its democratic system of government makes the United States well
qualified for world leadership because the recognition of the worth of
every individnal and the brotherhood Qf man are Thristian principles whieh
are fundamenital to democratic society; People who have a sincere belief
in the basic principles of demoeracy antomatically respect others., It is
upon this principle that many of the objectives and much of the action tak-
ing place today 1is hased. Forward looking educational agencies throughout
the nation are striving to teach individuals to appreciate, respect and
love their fellow man. Only when the people of the United States are will-
ing to respect the peoples of all other countries will this nation be able
to assume effective world leadership. Because in a democracy the people
are responsible for the government, they determine the conditions under
which they live. Furthermore, a democratic society provides the opportunity

for every individual to develop to his fullest capacity. This places upon
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each individual in 2 democrabic scciobty both rights and responsibilities. In
the opinion of the writer, those ideas arc expressed effectively in a recent
eduecational publication, as illustrated by this quotatiocn:
Democcratic eoducabion teaches throush experience that every privilege
entails a corresponding duty, every authority a responsibiliily, every
responsibiliﬁi an accounting to the group which granted the privilege
or gubhority.-

Though for many generaticns, people in these United States have been pro-
fegssing to live by the principles of democracy, the writer believes that oue
need only read or hear the daily news to realize that the rmeaning of deunocracy
is neither thoroughly understood nor practiced by a large mumber of citizens
in this country. The increasing muwber of strikes brought on by constant con-
flicts between capital and laber; the deceid, corruption and extravagance
practiced in politicss; and the widespread unwillingness to favor the same
civil liberties for all cibizens are only & few examples of undermocratic
practices prevalent in the United States of lmerica today.

Judee Sarah T. Hughes in a tall, on the {klahowma fgriculbural and
Eecbanical Uollege Campus, said:

if we praciice democracy we must first, realiso our responsibilities;
second, participate fully as a citizen in govermmental affairs; third,
strive to improve human character; and fourth, have faith in onr fellow
man.

American people will not be able to resist the many forces that con-
stantly seek to destroy the ideals of democracy until they as a united group
are aware of the wvalues involved in a demoecratic government. They must like-

wise have a competent understanding of what is meant by democratic living and

then practice the principles of democracy in their daily lives.

1 %ducational Policies Commiasion, “Learning the Ways of Democracy®,
Pe 3T
2

Sarah T. Hughes, Judge of Civil Courts of Appeals, Dallas, Texas. In
& speech to National Unitarian Youth conference held on Dklahoma Agricultural
and Mechanical College Campus, Stillwater, July 1548,
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Tre writer is fully convinced bthat education must assume major respongi-

o

bility for preparing people for She also balievez that

if eduecatien is bo fulfill thia respoasibility, every subjecs malier area and

every teschar, from the mursery schosl throogh the coliege, shares in vhis

important undorbaiding.

Bducation for demceratic living mmst help individuals understand and
accept their place in a world society. In the first place democracy has as
its central purpose in education, the welfare of all its people. It seeks to
provide an equal eduecational opportunity for all and to prowmote an inecreasing
social consciousness as sugzested by the Progressive Ldueabion Committee in
the following quotation:

It is essential for each individual:
1. To have a sufficient number and variety of experiences to build
2 valid knowledge of the physical and cultural realitiss with which

he must deal.

2. To develop a group of g éherali?atiens and attitudes about these
phiyeical and culbural rexllban which will lead him to ceaploy

by

effective patterns of behavior,

3. To understand and adhere bo the values that are valid in the
culture of which he is a part, and which, look toward the further
evolution of society for the common zood.

L. To have increasing freedom to direct his own behavior as his
lnowledge of realities increases.

5. To be given enough responsibility in socially useful undertakings
to insure an awareness of the interdependence of persons in our
society, the willingness to carry his share of the burdsen of social
responsibility and a sense of his own personal worth and sisnificance
2 hwnan being and as an effective menber of the culture.’
Bduecation which is founded on such a functional asnd essential progranm

should meet the ueeds of every person as he searches for z bebter way of

iiving so a8 Lo promode a happy personal and group life., Only as wman works

3 Progressive fducation Comnitlee, Its Philosophy and Chellense, p. 12,
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and shares with others in achieving common ends, does he grow and develop a
distinctive personality. Teachers should, therefore, become interested in
the development and growth of each pupil. To further this growth the teacher
should become aequainted with the background of her students, guide them to
recognize and solve their problems, assist them to develop habits of sound
thinking, provide them with the opportunity to work with others in groups

for the good of all, and encourage them with their future undertakings. One

experienced collese teacher said:
Working together intimately in small groups enables students to become
better acquainted with each other, that it widens the area of common
concern because sach student is interested in the work of each othar
student as well as in his own work,

The duty of every teacher is to encourage and guide young people to be-
come aware of these needs for effective democratic living and to develop the
desire to live a full and useful life, The writer agrees with the philosophy
expressed in a recent education reference vhich states that:

Homemaking, then, offers the opportunity to maeke daily living meaning-
ful and fulfilling, if through education for homemaking and through
family counseling and guidance, we strengthen men and women in their
search £0r the satisfaction and enriching experiences of family
living.”
This quotation points out that education for home and family 1life een =ake a
major contribution to education for democracy. Decause the attituﬁeé.and
values of mesit individwale are formed in the home and because the family is
the basic unit of every modern democratic society, education for fasily
living is vital to the continuation of democratic government. The writer

believes that every teacher who develops his own curriculum and teaching

procedures must clarify his own beliefs about democratic living and govermment

b Fillie V. Pearson, Group Experiences in Homemaking Classes, p. 6.

5 The Joint Committee on Curriculum Aspects of Educabtion for Home and
Family Living. Family Living and Qur Schools, pp. 25-26.




and translate these beliefs inbo practice. Only when he has done this is he
able to help prepare the people for effeetive citizenship. For this waason
the writer felt a need of expressing ber thinking ahout these fundsmental
principles and as a result hoped to make this study as well as her f{eazching
contribute more effectively to the generasl promotion and continuation of

democratic American idesals.

A%a )



Educators in their search for effective ways tovprepare young people fov
democratic living, have experimented with many ideas and procedures in the
schools of this country. The censtant sbudy and evaluation of the procedures
and content of the edncational program conbinually challenge teachers in all
subject matter fields. This includes the teachers of homemaking education who
sre also making an effort to keep the curriculum and the procedures used in
their field up to date. 1In order to fit her work mors effectively into the
general program for educating for successful living, the writer chose to study
sone aspect of the homemaking edneation curriculum.

“As a teacher counselor the writer has had the onportunity to observe and
to talk with teachers from all parts of the state of Oklahoma conesrning the

6 The writer believes that

problems they meet in their hoﬁemaking prograns,
many of the Oklahoma homemaking teachers are confused in regard to the meaning
of democracy and the application of democratic procedures Lo their own class
work. They seen to be uucertafn about the desirable balance bebtween teacher
guidance and the amount of freedom to give students in order to be democratic,
Since the school is the only organismation that has for its chief purpose the
development of well-rounded individuals, teachersg should see that the school
functions, not as & place where lip service is rendered, but as a real
laboratory where true~to-life experiences can be had for boys and girls.
Though the writer believes that homemaking teachers need to analyze both

the content and the methods of thelr whole prosram to Judge 1ts effectiveness,

6 Teacher counselors are hovewsalking teachers sslected from small groups

of teachers throughout the state %o act as leaders in the particular zroups.
Some of thelr responsibilities include finding out wha® I=achers feel are
thelr needs, acting as chairman of any pgroup meetings, helnsing o ulan the
gtate program of work, to make decisions apply: » all of the teachers in
the state, and working closely with the state cupervisory staflf in meeting
teacher znd school necds.




she has limited this study do the subjech mabier content in the ares of cloth-
ing and textiles at the high school levcel, The reason for this emphasis on
clothing and textiles was that she felt a special need for heln and improve~
ment in that area of her own program.

¥oreover, when talking and working with other teachers she found that
ﬁany of them, like herself, had difficulty with the teaching of clothing and
textiles, 3Some of the preatest diffieulties appeared to be centerad in the
following problems:

1. Vhat essential subject matter should be taught in the different

wnits of clothing and textiles in each year of work in the total

homemaking education program?

2. What do experienced homemaking teachers think should be the

grade placement and logical sequence of difficulty for different

problems in clothing and textiles subject matter in order to pro-

mobe effective learning?

3. Can teachers select subjeed matter content to make each

successive unit of study in clothing and textiles progressively

wmore advanced, so that it will challenge students by providing

new learning experiences?y

In the hope of contributing to the solution of the foragoing problems,

the writer chose this study. As a result, the purpose of this study is to

dgﬁgfm@pg_the possible content, grade.placement and_sequence,gfrgubjgct
ma@te? in clothing and textiles in Jjunior and senior high school homemaking
education classes, ”

Yo secure the information neceasary for this study a careful analysis was
mads of texts and reference books in clothing and textilaes which are used in
the jumior znd senior high scihwool homenoking classes, recenh state courses of

- » ey

study, and a muber of current pamphleis and magasines. 4Lfter analyzing the

]



problem, the writer decided that one of the most feasible methods for deter-
mining what should be taught in the different units of clothing and textiles
in Oklahoma was to get the opinions of experienced teachers in the vocational
homemaking programs of this state. Assuming that teachers would not know what
was best taught on the different grade levels unless they had had experience
in teaching them, only those teachers now working in four year programs and
those with several years of teaching experience were contacted. fIn order to
obtain the thinking of these teachers about the subject matter to be included
in clothing and textiles, its grade placement and sequence, the writer made a
gsimple check sheet of the different subject matter problems arranged alpha-
betically in outline form. This preliminary check list was made on the basis
cf her own experience and previous study.

Moreover, the writer tried to include subject matter which would make }
possible the attainment of certain fundamental goals in homemaking education.
For this purpose the following goals were selected, from a recent government
publication, on the basis of ideas especially applicable to the area of cloth-
ing and textiles:

To help the individual to live a more useful and satisfying personal,
family and community life. More specifically the objectives of home-
making education for all age groups are to help individuals to become
better citizens through understanding and assuming responsibilities
and privileges as members of the family and of the community. Make
more efficient use of available resources through wise selection of
clothing and equipment, through learning how to save money by construc-
tion and repair of tools and equipment----—-———— appreciate beauty
which already exists in their enviromment and to make their homes,
clothes and food more attractive————--———- Experience a sense of
accomplishment through knowing how to do work well and through ac-

quiring skills and interests that enable them to express creative
ability.7

7 United States Office of Education, Homemaking Education in Secondary
Schools of the United States, p. 1.




in order to develon this trial check list info the kind of instrument
desired, the opinions of several vocational homemaking teachers were secured,

also those of college %“sackers of clothing and textiles and of education,

mothers of homemaking studeris and high school homemaking girls. Twenty-Tive
of these people were asked to check each statement for corrcet wording and to
study the content of the wheole check 1ist to see whether they thought any
subject matier item should be added, revised or left out.

The information and suggestions received were analyzed and used to ia-

prove the preliminary check list. The revised form with a letter of explan-

ation was mailed to a selected group of 75 homemaking teachers in Oklahowma, 559

o -

These teachers were chosen freom a list supplicsd by the 3tase Deparitment of
Home Economics iducation. All of them were experienced teachers and wore -
ployed in public schools where a vocational homeumaking cducation program was

offered. The information from these teachers was tabulated and analyzed.

& = ‘ PR 5 g
Y Jee ezample of check list, pp W3-5h.

? sec axample of letter, . L7.

+.



) CONCTAIBIONS

This study was an attempt to deltermine the content; and sequence for sub-

jeet matter of clotiisng and textiles in the high school homemaking education
program. The infor-ation was obtained by the use of a check sheet answered by
&0 experienced homemaking teachers in the state of leahoma}o

The check sheel seemed to be an efficient method of securing data since
it could be answered quickly and the findings could be tabulated more easily
than opinions obtained by inberviews or by questionnaire although it is
- recognized that the scope of information secured was limited. For this reason,
the results are restricted te the opinions of these teachers with regard io
the essentizl subjeet matter to be taught, the grade in which it likely should
be introduced or taught first‘and the sequence in which it was to be offered.
The use of the check sheet demonstrated democratic procedure since it gave
homemaking teachers in the public schools, who are most concerned with this
problem an opportunity to express their opinions about it. loreover, the con-
clusions were based on the thinking of a majority, 50 per cent or more, of the
&0 teachers who answered the check list and were vpresented merely as sugges—
tions Lo homemaking teachers--not 23 a mandatory guide. ¢

On the basis of the mejority opinion of these teachers, every iftem of
subject netter in clothing and texitiles included in the check list was to be
intreduced or taught on gome grade level in thoe high school homemaking
curriculun. }Gf the 227 different subject matter problems included, 155 or
68,3 per 6éni wore checked by all the teachers and the remaining 72 were each
checked by more than 50 per cent of them; This agreement with regard to the
subject matter content seems to indicate that all of the problems included in

the check list are considered essential by these teachers,

10 %ee Appencix, pp 51-57.
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{ Thoush the findings show remarkable agreement obout the content of cloth-
ing and textiles courses, they reveal widespread disagrecment among the sane
teachers with regard to the grade in which the subject matter is to be intro=-

duced or taught first,) This is illustrated by the fact that for only 78 or
3Ll per cent of the 227 subject matter items did as many as 50 per cent of
the teacheré agree on the grade in which thcy'wére to be introduced. In only
19 cases did as many as two-thirds of the teachers agree on the srade place-
ment, These same figures would apply to the sequence in which this subject
matter is to be offeted because here the seguence was deiermincd by the grade
placement teachers made of the various items.

A sign of further disagreement is found in the fact that€128 or 56.) per
cent of the items wore checked by these teachers to be introduced on five or
more different egrade levels, (in not a single case did all teachers agree on
the grade in which a ceftaim sibject matter problem was to be placedé? FPor
only 26 or 11.5 per cent of the items was the grade placement limited to as
few as three separate grade levels, This diversiiy of opinion with_regard
to grade placement is found in each of the seven major subject matter areas of

F}’W

. ; . s . . ) 11 s .
clothing and btoxtiles which were included in the check sheet. This facl i:

53]

clearly illustrated in the problem of constructing collars where one teacher
.checks that convertible collars should be introduced in the eighth grade; 19
in the ninth; 18 in the tenth; 17 in the eleventh; and two in the twelfth.
VMany similar cases can be found in the tabulated.results.lg The findings por-
tray somewhatl greater divergence of opinion among these homemaking teachers

with regard to the subject matter to be introduced in the senior high grades

1 . . o e
1L 5ee hppendix, pp. 58-65.

12 Ibid., pp. 58-65.



than for She Jumior hiph lewel. For the 78 subjoct matier iiems on whiech 50
J &5

2

per cent or more of tho teachers agreed on the grade placement, 49 or 62.5 per

£,

'._! 5
od
ch

cent were included e Jjunior high grades. [On the twelfth grade level a

thivd of the ieachers agreed on the grade placement of only 12 itess while in

[l

the seventh grade a third agreed on L0 items. /
in order to facilitate a closer awmalysis of the results of this study,
the tabmlated findings arc separased indto the seven major divisions which were
designated by Homan numerals in the original check sbeet., These included the
following major subject watter areas arranged in alphabetical order:
I OCare and cleaning of clothing and household textiles.
II. <QConstruction processes,
I1i. CLguipment for sewing.
IiV. Grooming and personsl apnearance in relation to clothing,
V. Consumer problems in clothing and textiles. '
Vl. Use of sewing machine attachments.,
VIii. VYariety of articles to constracvu.

Table I, nage 13, presenis the tabulated resulis of the responses of
these 60 teachers for the first part oif this check sheet. & careful review of
the results shown in dhis table reveals that the majority of teachers seea to
Delieve that all of the subject matter items listed under the care and clean-
ing of clothing and textiles should be offered at some grade level in the
Juonior and senlor high school homenmaking educabion progrsm. Only thres, or
{ive per cent, of the teachers omitied two of the items~~the cleaning of
draperies and of rugs. One teacher omitled cleaning upholstered furniture,
Pregumably, these teachers did not consider these problems esgsential, though
their reasons are not known since the check sheet did not provide for securing
reasona from the iteachers for the opinions they expressed,

Wide diversity of opinion can be sbserved with regard to the grade place-~

ment of the different items., .Half of these items were placed in five or all

sizx of the grade levels. In only two instances was the grade placement of any
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item limited to three levels. For only three problems did 50 per cent or more
of the teachers agree on the grade placement, For these three, one half of the
teachers placed the study of mending, patching and darning in the ninth grade
and doing the family laundry in the tenth; while two~thirds of them placed
c¢leaning and polishing shoes in the seventh grade.

TABLE I

NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF SUBJECT MATTER
ITEMS IN CARE AND CLEANING OF CLOTHING AND TEXTILES

s . —
-— -

Total Num—

_ Junior and Senior High ber of
Subject Matter Items School Grade lLevels Teachers
1. 8 9 —HESAEVEE Checking
A. Mending, patching, darning 13 11 30 2 4 60
B. draperies 2_ 5 15 22 13 57
C. Cleaning rugs 2 2 27
D, olstered t = 8 p 5 59
Ee and shoes A% 0. 7
Fe 3 1a 209 9% 5 2
Ge S laundry 28 12 ;5 2
Ho Pl‘esm 5 2
Removing spots and stains 20 4 3 60
-LMM LL J._ﬁ 60

Although the teachers showed no unanimity on the grade placement for a
specific year, they showed considerable agreement in regard to the placement
of problems on the junior and the senior high school levels., When the number
checking each item was totaled, it was found that according to this group of
teachers certain subject matter items in this area definitely fall in one broad
general grouping on either the junior or the senior high school. More than
half of these teachers agreed on the placement according to high school level:

- Junior High School —oenlor i senool
Seventh, | th : d N rade N g d Twelfth
Cleaning and polishing shoes *  Cleaning rugs

Doing personal laundry Cleaning upholstered furniture
Pressing Doing family laundry

Storing clothing properly Removing spots and stains




From this listing, the individual who is experienced in doinz these jobs can
ses that the teachers were consistent in placing the easier problems in the
lower grades and the more difficult problems in the advanced grades. This
fact raises the question, can teachers decide on one specific grade for ths
introduction.of certain subject matter content and still nmake their program
flexible enough to meet the needs and interests of different students? HMay
agreement in regard to the general level, junior or senior high sehool, be as
mach wniformity as can be expected or even as ¢an be considered desirable?
Obviously these questionsg ecannot be answersd without further study.

The second section of the check list was made up.of a listing of clotning
construction problems and processes. Tabulations of the opiniens of these €
teachers regarding the grade placement of the items listed are found in Table
11, page 15. /;n analysis of the findings in this area revealed that again the
majority of teachers considered all the subject natter items listed suffieciently
important to inelude in high school clething and textiles units.) This is
illustrated by the fact that every item was checked by LE {76.6 per cent) or
more of the teachers. Moreover, 30 of the 67 items were checked by all the
teachers leaving 37 which were omitted by from one to fourtesn teachers.
Approximately one third of the items omitted by one or more teachers are found
in Section H, "Making hand sewing stitches®. Four items listed under the last
section entitled, "Renovating and remodeling", were omitted by from three to
23 per cent of the teachers. The only item which was checked by fewer than 50
or 82.2 per cent of the teachers was the re-styling of garments:; it received
a total of L6 checks distributed through the four grade levels in which it was
raported 23 belng introduced, This seems surprising since current high cloth-
ing prices and the recent style changes thalt ocutnoded many garments of good
guality would appear to make a study of this problem pariicularly valuable atb

the present time. Again the question arises: Vhy did fourteen teachers fail
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to include this problem on any grade level? May it be because they feel un-
prepared to teach it; consider it too much work; have a personal dislike for
it; believe that the students would not be interested, or are they not aware

of current problems that affect the homemaking curriculum?

TABLE II.
NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF THE CONSTRUCTION PROCESSES

Junior and Senior High ber of
Suggested Items of Subject Matter School Grade Levels Teachers
1. .8 9 -3 51 3% Checking
A, Attaching fasteners and finish-
ing openings
1. buttons i 32(18] 9 ég
2. _bound buttonholes wr 12 1 331 Ol &
3. worked buttonholes _ % 2| 25 | 22| 2| 2 56
L. hooks and eyes 171192k &0
5. 1loops o g Tg 71 B 51
6. dress plackets : &1 7 &0
7. skirt plackets 71319127 1 51 2 60
B, snaps 261 18] 16 | &0
9. _zippers 61 43 | 10 1 &0
B, Making of pockets
1. set=in
a. bound 2 | 19| 25} 11 %‘j
b._ lapped i L 1; 251 1 7
2. patch 1) 12 27 Xt 60
C. Constructing collars R &
1. convertible 1] 3119 | 16( 1 2
3. detached —[ 2 9] %11 2 7
3., flat 1] 6] 28 'ig 1 7
L, rolled 1 &7 |.22 1 60
D. Constructing seams
1, fell or tailored 1|22 | 26| 6| 5 60
2. French L 13] 2L | 13 13 %;g
« decorative 8123 6
. _lapped 620 | 21| 10| 2 59
5. plain L 10| 6 0
E, Constructing Sleeves
l. set-in sleeves without
___fullness = 2| 8 _%g b X 1 €0
2. set-in sleeve with fullness | 2| 7| 23 %

(Table II Continued on Page 16)



TABLE II, Contimued
NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF THE CONSTRUCTION PROCESSES

Junior and Senior High ber of
Suggested Items of Subject Matter School Grade Levels Teachers
7 8 2 W-N 12 Checking
3. ecap sleeve 3) 191 35 | 3 60
. kimona (extended shoulder) | 11| 19| 18 | 7] 2 57
5. raglan 3 5[ 20 [ 21[ 8 55
8. two piece tailored sleeve 9126120 55
7. shirt sleeve with cuff 5113117120 56
F. Finishing edges
1. binding 3l 10| 26 [15| 2| 3 59
2 hems
a. faced or false 2l 6/ 32 (11| 81 1 60
b, 5 %4 2g 5. 715 | 5]
c. strﬁht 17 b - &0
de 7] 6 1%- 20| & 56
3. 1 2 60
!;T-"Smiinz T‘ﬂi% T 1Y &
5. mitered corners hl 2 21111} 7 &0
8. seam finishes
a. bound 2 M R IiLX116] 9 56
b, edge stitched 6y 22 22| L| 1 55
c. pinked 28] 191" 15 &0
d. overcast 1| 17] 26 | 3] 1 1 L9
G. Providing for fullness
1. making darts 6| 25| 28 | 1 58]
2, easing in fullness 3] 10| 391" 8 &
3. pleating
a. box 2121 | 30! 7 &
b. inverted 2| 17 | 311 7 e ST
tu 1 %% gg 58
8. _smoc g ;_ 15 EIER 5;
7. shirring 18 7 5
8. mitered corners 3 113 (18|11 [5)
H, Making of stitches
1. backstitch - 21| 8| 19 S5{ 1 54
2. basting sti [53)
. % blanket stitch % Jt% i% o 4 52
E buttonhole stitch S TR IR 3]
. catch stitch 9l 9] 15 [ 16] L] 3 56
8. crochet e _%__9 (I, (16| L 58
7. embroidery 25| 16| 10 | 2| 2| 55
g, _knitting 3 317 (11| 7 52

(Table II Continued on Page 17)
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TABLE II, Continued
HUVBER OF TEACHERS CHECKING CRADE PLACEMEET OF THE CONSTRUCTION PROCESSES

' Total Num-
Junior and Senior High ber of
Sugrested Items of Subject HMatter School Grade Levels Teachers
7 8 9 10 11 12 Checking
9., tailor's tacks 91 11 18 91 Wi § 56
10. overhanding 61 91 21 9 61 1 52
11l. overcasting , 71 14 25 71 3 56
12, running stitches 3T At 61 3 56
13. slant hemming 51 16] 22 67 Iy 53
1h. slip stitching gl 191 27 2, 2| 2 &0
I. Renovating and remodeling
1. making minor changes 27 1131 (18] 51 1 - 58
2. remaking (simple) 1] 9 133;13] 2 58
3. re-styling of garments -1 71301 18 L6
4. cleaning and reblocking hats 21 121 4D 5k

The same widespread differences of opinion in regard to grade placement
are portrayed in this area as were found in most other areas of the check
list. Twenty~three of the 67 construction problems listed in this section
were placed in six different grades; 15 in five; 15 in four, and eight in
three, In only nineteen instances did 50 per cent or more of the teachers

agree on the grade placement of‘items listed., Seven of these examples of
majority agreement on grade placement were found on the senior hish level

and 12 on the jJunior high level. Forly-six teachers introduced the dress
placket in the ninth grade. This is the instance in which the greatest num-
ber of teachers agreed on a specific grade placement, more than for any other
problem in the entire list. On only seven of the 67 items did 100 per cent of
the teachers check that the problems be introduced on a‘single general age
lsvel, either the junior high or the senior high schoocl. Even when the num-
bers of teachers checking are totaled, it is found that there is little
agrsement in regard to the problems that should be introduced on either the
Jjunior high or the senior high level. This can be sesn by the fact that

though a majority of the teachers may introduce a problem on one general



level such as the junior high school, a considerabls number, often as many as
one third, have introduced the same problem on the high scheeol level, From
these facts it is evident that there may be some confusien in the minds of
the teachers. Certainly as a group they display litble differentiation in
their choice oif content for different grade lavels for almost every problem
is introduced at every level, ikre they not awere of the fact that there is a
range of difficuliy smong these problems that needs to be considered in grade

@lacement?\EBo they fellow the policy of helpingz students to master funda-

18

mental skills before attacking an advanced or more difficult preblem? Although

the findings of this ctudy show these resulis for the Leachers as s group, the

cheock sheet did not reveal to what extent the same thing may exist for each

individual beacheris progrem. Uces the teacher in cooperation with her students

and other interssted poople in the comaunity plan Yor some differenbtiation and
sradation  of content from the saventh through the twelfth grades? Uhatever
the resgon for this redical varliation of opinion, it does pose a challenge to
interested educstors, {%nly‘wh@n good teaching is done can homemsking educa-
tion really help to proucte effective personal developmeat and family life.

- Only when new problems of increasing difficuity suited Lo the age and the

ability of the students are introduced on each advanced grade level, will the

\
work interest and challenge students to 1earn.;

{The teachers showad greater general agreement on the grade placement of

problens in equipment for sewing than in any obther area of clotbing and tex~

o
'Y

tiles, ! This similarity in teacher opiniecn is seen in Table III, page 19.

Here it will be seen that from 55 to 75 par cent of the teachers agresd on
the specific grade placement of eight or L2 per cent of these items; however,

all instances of this major agreement are Iound for problems that are to be

imtroduced in the sevenbh grade. In addition, the majority of teachers agreed

on the problems that should be introduced ou the Junior high level as well as



those for the senior high level,

The only two cases in which the problems

were checked for every grade level were for the selection, use and care of

hem markers and the adjusting and repair of ironing boards,

TABLE IIL,

NUMBER OF TEACHERS CHECKING GRADE
PLACEMENT OF PROBLEMS IN EQUIPMENT FOR SEWING

Further evidence

19

“Total Num-
Junior and Senior High ber of
Subject Matter Items School Grade Levels Teachers
T8 9 1 23R Checking
A, Selecting, caring for and using
1., electric irons 26| 10 ; 18 57
2, electric sewing machines 1610 [21 '; 56
ﬁ. ironing boards 33] 10|17 60
+ pinking machine or pink- : > g6
scissors 21| 10
e e N 1A S 5
6. scissors 2] 91 9 60
7. treadle machines 371k 9 60
8. small hand sewing equip-
O e 8l20(n | 2 60
a., hem es 2
b. needles LT10[ 6 60
¢. pins Eg_ 10| S5 &0
d. tape measures L[ 5 60
6. thimbles L1 ﬂ?% 0
f. thread L1 1l | (&)
9. dress forms 316 17 '%9
10, hem markers Wit | # 11 1 5)
B, Adjusting and/or making
minor repairs
l, electric irons 11 | 18 16| 8 53
2. electric sewing machines 1 [12] 1810
3. treadle machines 5 19 (13| 121 7
L. ironing boards 7] 6]20 | 71 B 53

of agreement is noticeable in the fact that nine of these 19 problems were

placed entirely on either the junior or senior high level by one hundred per

cent of the teachers.

any other area of subject matter included in this study.

This degree of conformity of opinion is not found in

Usually a few

checks are scattered among the other grades even when the majority of

teachers placed an item on one of the levels.

All the problems in the
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selection, use and care of sewing equipment, with the exception of steam irons
and dress forms, were introduced on the junior high level. On the other hand,
all problems dealing with the adjustment and repair of equipment, except iron—
ing boards, were introduced on the senior high level., This seems to be a
logical division of problems when their difficulty is considered. The great-
est concurrence of opinion of the entire study is shown under item 8, small
hand sewing equipment, where from 68,2 to 75.0 per cent of the teachers intro-
duced all these items, except one, in the seventh grade. Nevertheless, it is
interesting to note that in spite of this unusual agreement, from 16.6 to 23.3
per cent of the teachers checked the same problems for the eighth grade, and
8.3 to 10.3 per cent for the ninth. The writer believes that this variation
may be at least partially explained by the statements of same teachers who
said that they introduced these problems in whatever grade they begin their
homemaking education program. In Oklahoma homemaking education may be started
in the seventh, eighth, or ninth grade. A similar explanation may be given
for the range of grade placement among the three grades on the senior high
level. Generally, teachers try to include same of the problems of the twelfth
grade in the eleventh when the homemaking program does not include twelfth
grade work. The same policy may be followed on other grade levels. This may
account for the fact, at least partially, that the adjusting and making minor
repairs of sewing equipment were checked in the ninth, tenth, eleventh, and
twelfth grades by comparable numbers of teachers,

The fact that steam irons were checked on the senior high level illus-
trates consistency among the teachers in grade placement because they also
checked the use of materials that would most likely be pressed with steam
irons as being introduced on the senior high level.l3

13 see Table V, Section B~3, page 24
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In spite of the fact that umsual examples of concurrence were pointed.
ont in this gection, examples 6f variation in opinion are also evident., Nine
or h7.h per cent of the items in this area were omitted by a range of three io
'21 of the 60 teachers though all items were included by a majority of theum.

- The qnly problems which receivéd fewer than 53 checks was the selection, use
_énd éére of dress forms. Thissitém was checked by a total of 39 tEachérs;
this is the smallest number ofﬁteaehers,ta check any item. Seémingly teachers
consider this problem the least‘imporﬁant for high school hqmemaking.students
ef al1 itenms in the check list. Though this conclusion may be refﬁted by the
copments of a few teachers who stated that they did not use dress forﬁs‘be*
cause they‘had no plsce to put them. This)comment raises»the possibility that
some of the other iﬁems that were omitbed by several'teacherslmay have been
omittad’becauseiteachera lacked facilities to teach them rather than because
they considered them non-essential.

The'way in which teachers checked the items in that section dealing with
problems in grooming and personal apmearance makes a different ﬁlctwre than
that found in other sections. & conparlson of the data included in Table IV,
page 22, with that found in previous table w111 show the reader that this is
the only'area.in which no problem was checked in all six grades. However,
four, or one half of the items were checked in five grades, tihree in four
grades and one in three grades. But ia five of these cases only one teacher
checked the last grade, ;A majority of the teachers, or 8li per cent placed all
of the problems of grooming and personal appearance in relation to clothing on
the junior high level, Apparently, they believe that the younger students are
interested in their personal appearance and need fe form habits of good groom-
inz early. This is true particulorly for prineiples of neatness and clsanli-
ness and for the relation of clothing to health. Both of them were vplaced in

the seventh grade by 30 or more of the teachers. But how msy the fact that
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in the seventh grade by only 25

1 a health factor?

TABLE IV,
WONDIR OF TEACHERS HWSKTING GRADE PL B
IN CGROOMING AND PERSONAL APPEARANGE IN RﬁLALLQN 10 €]

T Total Nam—
Junior ard Sewnior Fisgh her of
Sutject latter ltenms Sechool Grade Levels Teachers
‘ 70 % 10 11 32 clolng
Ae  Primciples of acﬂtnezs and
cleanliness st 61 9 60
B, Artizitic usse of wmakn up Y1032 113 &0
C.  Yafe and eflectlve use of
deodorants and depllsbories 201 13} B g ho
D, Selection and buying of groom-
ing suovlies and equipment St1ol31 10 1 67
. Care, use and storage of groam— '
. ing supulies and equipmen wiigies (17] 1 &0
F. “,lation of elothing to pcsture 250 U1 16 LT 1 3]
o abion of clothing to Lealln 3070 16113 21 1 &0
H, hultau ity of clotnﬂag for
various cccasisag ih) 114 3k 1 &3

Apperently teache;s believe that students do not use make up, nor buy
grooming supplies and equipment until they reach the ninth grade, as cover one-
half of the teachers checked these problems on this grade level. The fact
that only L& of the 60 teachers checked the safe and effective use of deodor-
ants and depilatories seems to indicate that some teachers believe this study
not necezsary for high school students. Again several iesachers included the
comment that they did not think that the usz of these twe cosmetics should be
studied at the same age levely thal the study of decdorants should precede
depilatories, but they give no reason for thelir opinions. fThe majority of
teachers introduced the study of suitability of clothing for various occasions
on the ninth grade level, but there was no majority agreement aboubt the grade

placement of safe and effective use of deodorants and depilatories, care and
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use and storage of grooming supplies and equipment, and relation of clothing
to health.

The findings of Table V, the third longest list of items with a total of
56, disclosed that all teachers considered every item but one sufficiently
important to include in some grade in the hcmemaking education curriculum,
The one item, which was omitted by eight teachers, is the use of felt, Observa-
tion led the writer to believe that this fabric is not widely used in construc-
tion problems at school. , The fact that all teachers agreed on the need for
including everyone of the items in this section appears to show that they con-
sider consumer problems important in the teaching of clothing and textiles,

TABLE V.,

NUMBER OF TRACHERS CHECKING GRADE PLACEMENT OF CONSUMER PROBLEMS
IN CLOTHING AND HOUSEHOLD TEXTILES

Junior and Senior High ber of
Subject Matter Items School Grade Levels Teachers
1. .8 9 3.3 3 Checking

A, Salectibn
l. pattern
a, becomingness and

appropriateness 7 117
b. size 75_-%_

¢, suited to girls ability | 8|19
2. materials with regard to ease
of handling '

a. cotton (pleain firm
weave) 31 )1k
b. cotton (others) 216
3
b
2

muln‘
22

¢. linen
d. felt X
e. silk and rayon
1, firm plain weave
2. sheer

2138

=/ B\OI&JH

el [kl

L
et
5

«__crepe

. taffeta
. ’ﬂm

f. wvelvet

. WOOL

h, suede cloth

i. embroidered and brocad-
ed fabrics

-
}”"H
5

o Wl e I-l-dc \nlcl

il e
HHOj
3
g |31313313 &3S

n
w
n
O

(Table V Continmed on Page 2)
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NULBER OF THACHERS CHECKING

i¥ CLOTHING

V. (Comtinued)
GRADE PLACEHENT OF COHSUMER
AND HOUSREOLD TERTILES

PROBLENS

2k

Total Num-
Junlor and Senior High ber of
Subject liatter Items School Grade Levels Teachers
7 B8 9 10 11 12 Checking
3. maberials and garments with
regerd to art principles of
color, design and line
a. simple prineciples of
appropriateness and
becomingness of wear-
ing apparel 11§11 3k L 50
b. study and application
of art principles as
to needs of cther
inddviduals 1 10 35§13} 1 &0
B. Buying with regard to
suitability, cost and ser-
viceability of
1. aecessories
a, belt 8l10j28 12} 2 0
b, hats 21 3112 1311101 2 0 '
c. ornaments 51 6115 121 1121 1 o0
d. purses 3L L4118 126171 2 &0
e. shoes and hosiery 71 7117 1261 3 ” 50
f. trimming LY of16 12813 50
g. handkerchiefs 151 71 26 913 0
n., gloves 3V 5120 2515141 2 50
2. household textiles
8, carpets 2 1ih {30 114 &0
b. curtaing 3 116 126 115 )
c. Craperies 2 113 |26 |15 56
d. linens (bed) -7 119 {20 1k &0
e, linens (kitchen) 5118 Ji3 1191 5 60
£, rugs 12 129 119 [&5)
g. upholstery materials 9131120 60
3. materials as to fiber
content
a. cotton 91 71 31 71 L) 2 &0
b, linen 3116 1291 71 3 &0
c. _Tayon 2122 1261 71 3 o0
d. silk 1112 1291151 3 &0
e. Wool 1 j2h 16l 6 &0
f. other synthetic fibers 31 |25 111 113 &0
. ready made garments
a. coabs and suits 21 1}112 1201181 7 &0
b, dresses (day btime) 20 1118 |27 112 &)
c. dresses (evening and
dinner) 2| 2 ji3i3ki 9 40

(Table V Continued on Page 25)
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TABLE V. (Continued)
NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF CONSUMER PROBLEMS
IN CLOTHING AND HOUSEHOLD TEXTILES

" Total Num—
Junior and Senior High ber of
Subject Matter Items School CGrade Levels Teachers
7. & 9 08 31" Checking
d, rain apparel 2 g_ ' 31 110 110 60
e. sleeping wear L 18! 27 6 60
undemi;.!gﬂling T_E;T6 7 60
C, Planning for clothing needs
l. use a clothing budget for
self 3 W IR 60
2. keep a record of expendi-
tures for clothing 3 5({23 {16({10( 3 &0
3. estimate economic value of
your own clothes L{ 28 [ 25| 3 60
. assist with clothing budget
for family and/or others 5 (22120(13 &
D. Developing effective work
habits in:
1, maintaining good posture L1l 10 9 60
2. practchgj safe 9] 11! 10 60
ing and organization 21 25 %0
% using_comct procedures 27] 11! 20 2 €0
cooperat with others 1L 60
6. ﬁding E; thiul
_____surroundings 33] 13{ 14 ‘e 60
7. using bime and energy 26 [T 711 3 KS)

/ The junior high level as indicated by these 60 teachers includes all
priiine related to the sulsbilinoF pititias sl deeileplig poil wot BRRRAR
This appears to show sound thinking since habits are more readily developed
when a person is young; it is also easier to form a good habit when the indivi-
dual starts a new activity than to break a poor habit later. Besides, more
successful work can be done in the advanced classes when good habits and work-
ing procedures are learned early in the homemaking education program.  The
unanimous checking of all teachers for this part is a good indication that

they recognize the need for studying the development of good habits. |



; . . . .
/' The junior high grades also received all the checkings for the use of

.

cobton material with a plain firm weave in its relation to ease of handling,
although other cotton materials were checked in a mumber of different grades.
Thirty-two of the teachers checked linen in the tenth grade.  The different
kinds of silk and rayon materials received a large majority of checkings on
the senior high level, as did velvet, wool, suede cloth, and embroidered and
brocaded fabrics., The grade placement of these fabrics correlates well with
the kind of garments that would most likely be made from them.lh Tailored
garments and dressy apparel were also placed in the upper grades both from
the viewpoint of buying and coanstruction. Ia the buying of materials on the
basis of their fiber content, cotton was the only one placed on the junior
high level by a majority of teachers. At the same time Table VII shows that
the simple garments which are usually made of cotton were listed by a large
mumber of teachers on the Jjunior high lével.ls linen, silk, wool, rayon and
other synthetic fibers received more than half of the total checks on the
senior high levelg

|The study of the art prineciples of color, design and line applied to
materials and garments was checked on four and five different levels. Still
this part of Table VI shows some majority agreement since over half of the
teachers listed the simple principles of appropriateness and becomingness of
rwearing apparel on the ninth grade and the study and application of art prin-
c¢iples as to the need of others on the tenth gradeyj

:The buying of accessories; namely,  belts, shées and hosiery, and hand-

kerchiefs was placed by more than half the teachers on the junior high level.

R see Table VII; Section A-1, p. 30.

15 Ibid., p. 20.
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In comntrast; buying of hats, ornaments, trimmings, purses, and gloves, was

- placed on the senior high level by a similar number of teachers.f Though the
buying of ready-made garments such as coats and suits was introduced in all
grades; 1t received the highest checkings, one-third of the total, in the
tenth grade. Daytime dresses also received the highest checkings in this
grade, while evening and dinvner dreases were placed in the cleventh grade.
The buying of household textiles; such as rugs, curiaiuns, draperies, kitchen
and bed linens, and upholstery materials was placed on the cenilor high lewel
by most oi the Leachers,

Under the heading, "Plamning for Clothing leeds™, much disapreement
among Leachers can be observed, even though all teachers included all items,
Not a single example of majority opinion is found. TFurtheruore, itsacher
opinion on three of the four items is almost egually divided between junior
and senior high., Would this indicate the need for more study in this area?
‘then should students learn about these problems in their homemaking classesy
Though teachers displayed an swareness of the need of these problens dealing
with money wmanagement in relation te clothing, they may heaitate to lntroduce
them when thay are not sure sbout the mosht opportuns time for introducing tiem.

Here again personal problems recclved the greater number of checks for
the junior high grades while the family problems received the -greater number
for the senior high. gihroughout this study the teachers have consistently
introduced personal problems in the lower grades and fasily problems in the
upper graoe ? The reader will reczll that in this section the buying of
personal articles was generally incluced in the first three grades while the
buying of household textiles was emphasized for the lact three, Similar ex-
amples can be found in other sections of the study. From & paychological

viewpoint this placement appears o suit student interests; the younger
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students are usually most interested in themselves while the older ones be-
come more concerned about others and begin to look forward to families of
their own,)

Table VI shows the way in which the 60 teachers reporting checked the
grade placement of problems dealing with the use of sewing machine attach-
ments, This is the only section of the check list in which every item was
checked by every teacher. Obviously, all teachers must consider teaching the

TABLE VI.

NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF THE PROBLENS
IN USE OF SEWING MACHINE ATTACHMENTS

Total Wum-
Junior and Senior High ber of
Subject Matter Items School Grade Levels Teachers
= 7. 5.9 30 & 1 Checking
A, _Buttonhole 2] 28 [12]12] & %
B, Binder 8 | 28] 22] L &0
C. Hemmer 1| 1) 17 | 27| 1k 0
D Ruffler 12 1% )
= S
F._Cording foot 3129 %
G, Stitching guide 1/ 12] 18 | 8] 6] 2 &0

use of sewing machine attachments important in high school homemaking ecduca-
tion. This is also the only section in which all items but one were placed on
the senior high level by the majority of teachers. In spite of the fact that
the teachers consider all of this subject matter important, they disagreed
about the exact grade placement for everyone of these problems. This is shown
by the fact that there was great variation in the grade placement of all the
problems, This diversity of opinion is clearly illustrated by the following

listing of the grade placement of the teaching of the use of the stitching

guidei
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Grade Nuzlver of leachers Checking

Sevenbh 278d€ eecesvrreacsssnssccsnene L
Highth Grode tesecssosssvessssascasees 12
Ninth Grade .eesescccescrsascccsaansss ;&
Tenxth Grade .seeveesesescossvanvsonsras g
ploventh Grade cesececsascseveovocecas U
Twelfth Grade cieeeveesvecsncacscncane 2

Some of the commsnis made by teachers seemed to iudicate that they were
not, familiar with this attachmeﬁt. In only one case did as many as half of the
teachers agree on the grade pliCGEEHt, this is the use of vhe ruffler in the
tenth grade. Ay tesachers not be familiar with the use of these attaclunsnts
to raéagniz@ thelir cifficulty of use and the grade in whiich students could use
then most effectively? To what cubent do decachers use these attachments in
thelr own sewing?

Table ViI, voege 30, discloses that out of the thirty items of subject
mattsr listed, 28 were considered essential ecnstruction problems by &0
teachers., The twe items not checked by all teachers were semi-tailorad coats
and raycn or gilk siips. OF the 52 teachers who checked semi-tailored coats,
50 of them placed this problen on the senior high level., Ouniy 42 teachers
checked the making of rayon or sillk slipse Of this oumber 33 introducad this
problem on the senior level, though there is much variabiou among the grades
within this level.

Qf_the 30 itemsz listed in this arca nine problems were checked Ly 50 per
cent or rwore of the teachers as clothing constraction processes for junior
high school, wiile eight other problems were selected by the same manber of
teachers for senior hizgh school. Thnis shows a higher per cent of agreowment in
rogard to the placement of problems on both the junior and senior high levels

than within any other section of this study. This table also shows that 17 or

L2.5 per cent of the toisl number of the 40 items were introduced in the sane
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grade by 50 per cent or more of the teachers. This is the second highest case
of agreement within the study. It is surpassed only by the section on groom-
ing and personal appearance in relation to clothing, in which 62,5 per cent of
the total number of items were placed in one grade by a majority of teachers,
‘quy this exceptional agreement in regard to these problems indicate that
teachers give more emphasis to clothing construction than to other related
problems in their clothing and textiles work, and as a result are these more
familiar with than?r
TABLE VII.

NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF
THE VARIETY OF ARTICLES TO CONSTRUCT

Total Num-
Junior and Senior High ber of
Subject Matter Items School Grade Levels Teachers
7 8- % I 31 35 Checking

A, Standard class problems
1. clothing

a. apron Ll
b, blouse (dressy)
¢c. blouse (tailored)
d. blouse (plain) A
e, children's clothing
f. dress (dressy)
g. dress (simple)
h., dress (two piece) 1
i. dress (evening)
J. dress (tailored)
k. coat (semi-tailored)
1. housecoat
m. _infant clothing
n, Jjacket {unlined)
0. Jerkin
g. ni G'ntail

Lo amas ored)

5. pajamas (simple)

t. pinafore

u., slacks or shorts (simple)

v. slacks or shorts

(tailored)
w, 8lips (cotton)
Xx._slips (rayon or silk)

(Table VII Continued on Page 31)
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TABLE VII, Continued
NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF
THE VARIETY OF ARTICLES TO CONSTRUCT

Subject Matter Items

Junior and Senior High
School Grade Levels
.-8 9 25.3 12

Total Num-
ber of
Teachers

Checking

B.

2.

skirts
1, four gored

Yo

2. circular

3. gathered

\o[\n
A

L. pleated

5. six to twelve gore

RN

z., Suits (semi-tailored)

household nishings
a, bed spreads

b, curtains

c. draperies

5{se il

d. pin cushions and
pot holders

g. mga

f. scarfs and place mats

slip covers
table linens

e

i. towels and pillow cases
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de Wwall hangings

Additional projects for those
who finish early

bean

block printing

bed jackets

chair sets

mittens

l\»[ \nlm -

lapel pins

scarfls

shoe bags

shoulder covers

zgf-igﬁggz;sbags

[ppers_(felt)

cotton)

covered ers

textile painting

sequins

I J.'.-a:i\"r:u Hm:"c;'{k;lml\nl—‘ M%

rlkl]-

bead:

LNg
assorted napkins (made
from cotton scraps)

g [aefapiaiaasisiaaisiale

handkerchief holders

oy
Py

clothespin bag

&

hat rack
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subjeet matter. In general, the beachers éheekeé these problems so that they
would become graduslly nore difficult from the sevenith throush the twelfth
£rades. Thia can be demonstrated by seleeting the garmenbs for sach grade
that recelved the l&rgeatbnumber of checks. These were:

dprons with 44 checks in the seventh grade.

Cotton slips with 33 checks in the eighth grade.

Simple dresses with 42 checks in the ninth grade,

Tro~plece dresses with 39 checks in the tenth grade.

Ivendng dresses wmth 44 cheeks in the cleventh grade.

Semi~-tailored suits with 27 checks in the twelfth grade.

Further study of this table partraysla téndency to intrgduce nore itoms
in the middle.grades than in @he‘seventh, eighth, and twelfth. lost people
would prcﬁably agree thab beginmihé students would ncturally have to progress
alowly, for they cannch masier fundamental information and skills when they
try t@'leain too many new things 2t one time. This else applies te the eighth
grade, though probably to o lesser extent. However,'this is not true for the
twelfth. Hay the faet that the study generally shOWS fewer problﬁms intro-
~ duced on this level indieste that teachers believe that the advaneed students
shouldfhave 5;@&t@f freedom of cholce; that they should not hﬁv& many definite
problems selected for them? Or does it mean that the twelfth grade may nob

§
spend as muéh tive on ﬁh@ study of clothing and textiles as previous grades;
that students may'devéte more bime to other phases of homemaking education?

The fact that not o single problem in this section was introduced in the
‘twelfth srade by a mejority of the teachers railses further questions. ’05§i©usly,
students would find the work boring unless new and challenging problens are in-
lgluded. Since the problems vhich are indicated as twelfth grade are uwsually the
more difficult ones that are appropriate for clder students, the teachors appear

to recognize the need for a definite sequence of difficulty for subject met-

ter. Hovever, the reader camnobt alumys be sure of this seguence when so



many of the problems are checked in soveral of these six grodes, and when only
three out of the cntire list were introduced by a majority of teachers in the
twelith grade.

Part B of Table Vi, addiilonal projects for those whe finish early, pre-
sents a siriking differesce from part A, It shows greater divergenee of
opinion than any cother part of the ctudy. -Fifteea or 75 per cent of the items

-+

were omitted by two to 1l of the & teachers. Besides, only one grade place-
ment was checked by a maJﬂflty of them, and only one 1ltem was placed by all
the teachers on either the senlor or junior high level. These two isolated
czses of agreement were the making of bean bags which was intrnduced by a
majority in the seventh grade, and laundry bags, 1ntroduced by a majority in
the three junior high grades. Though the tabulation of the opiniogs o
teachers on several items in this section showed that certain ones were con-
sidered junior high school level, and others as senior high school level; it
also showed that many items were plaved on both levels. The writer believes
that one would naturally expect difference of opinion for this section bhe-
canse it is not desigﬁed to include regular class work. It is reasonable to
expect students who finish early to have greater than average skill, hence
should have greater freedom in selecting extra problems. Norsover, afier hav-
ing finished Einiﬁum class requirements they may have s right to pursue their
own interesis as long as they do not interfere with the progress of the re-
mainder of the class and the problem selected adds additional learning ex-
periences, o

iThe fact that a méjority of the teachers checked additional projects for
those students who [inish early suggests that they believe some kind of pro-
vision should be wmade for individual differences.% Since this study gave no

further opportunity for teachers to show that thef are alert to the students



individual needs, another study would have to be made in order to find out
what other things teachers do to meet these differences,

The reader will remember that the check 1list used had a total of 227
separate items. Throughout this siudy items have been accepted as suggestions
for cértain grade placement when 50 per cent or wore of the teschers agreed on
where they should be introduced. Table VIII, page 35, gives vivid cvidence of
the fact thsat the mumber of grade plaoceuents for items on which as meny as 50
teachers agreed was small indeed! FLoreover, it can be ocbserved that only one
of these were included in the sighth prade, and that the number for the
twelfth grade is swall, lay this nmean that in these grades 1little bine ds
given To the teachisng of clothing and textliles, or may the teachers not be
aware of the fact that they have little new material to offer on thess levels?
This table also emphasizes that there is little uniforuity in regard to the
clothing and textiles problems that are offered in the different homenaking
education programs of vhe stale. OSurely, agyone who attempls to prepare a
study guide for the state would be at s lezs for sugpested preoblems %o include
on each grade level, in order tc develop a logical seguence of difficulty, if

he wants to rely on the majority opinion of thess sixty experienced teachers.



TABLE VIII
SﬁBJE“T MATTER CONTENT IN CLOTHING AND TBITILES FOR JUNIOR HI&H SCHOOL
BASED ON THE OPINIONS OF 50 FPZR uJNE OR HOREL OF THE THACHER

§ . Gracde levels
(- 8 9

I. Care and cleaning of elothing and houseaold textiles,
Cleaning and nolishing shoes ; ¥ending, patehing, darning

11, Construction Pzaresses. :
Buttons . Press plackets

Flain seams ‘ : zipoers
Basting svitches ‘ 3et-in sleeves without fullness
funning atitches Cap sleeves

Faced or falsc hems

Facings

Zasing in fvllness
Buttonhels stiteh
Haking minor changes

1TI. Bguipment ior Scwino.
Ironing b ards
Scissors
Treadle 3ewing Hechines
Heedles
Pins
Tape measures
Thimbles
Thread

IV, Grooming and Personal Appearance in Relwtlen to Clothing.
Principles of neatnessg Srbistic use of make up
and cleanliness Selection and buying of grooming
Relation of eclothing to health gunplies and eguipment
Suitebility of clothing for
various occasions

(Table VIl Continued on Page 36)
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TABLE VIII, Continued
THOCONTERT IN CLOTHING AND TEXATILED FOR JUNICR HIGH SCHOGL
THE OPTWIONS OF 50 FER CERT (R HUIE OF THE TCUACHERS

SUBJECT MAT

BLSuD o

Grade levels
¥

| v a ‘ 9

- ¥, _Consumer Problecs in Clothing and Houschold Toxtiles.

Cotton (plain firm weave) Selection of pattern as o be-

Developing effective work . comingness and appropriatensss
habits in: Suited to girls! ability
Maintaining sood posture Buving with regard %o mabsylals
Practicing safety : (eotton
| Cooperating with others o o Ready made garments (rain
Froviding healshful 7 : apparel)
surroundings ; ' ' : Simple prineciples of apnro-

g i : : oriateness and becomingy
; | ' 1 of wearing apparel.

Vii, Variety of articles to Construct. _ ~ :
' Aprons : Slips {cotton) Blouse (tailored)
Pin cushions : Dress (simple)
Pot holders : ’ : Housecoat
' ' Jumper.
Pajamas (simple)
Binafore
Four gored skivris

Additional Projects for Those Ubo Pinish Tarly.
Bean bag .

(Table VIIT Continued on Page 37)
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SUBJECT HMATTER CONTENT IN CL@"HINB

TaBLE VIZII, ﬁontinued

Ruffler

: CHOOL
P BasiD ON THE OPINIGNS OF 50 PR GERT ba
_ Grade Levels ' >
10 11 12
I. Gare and Cleaning of Clothing and Household Textiles,
boing fanily lsundry
- 1I. Construction Proeesses. _
Bound buttonnoles. Re-styline of garwﬁn B {leaning and reblocking hat
Bux pleating
Inverted pleating
Remaking {simple probloms)
V. Consuner Frobiems in Glething and Household Texbilses.
taterials with regard to ease B8ilk and rayon Velvet
of handliing 1. 3heer Suede ¢lotbi
1. Linen 2. Lrepe
Z. 5ilk and rayvon with 3. Taffata
plain firm weave 4, Satin
Study and apniication of art
principles as to needs of
other individuals
Buying: Buying:
hats Carpets
pholstery materials
Heady-made dresses
(evaning and dinner)
YI. Use of Sewing Machine Attachments,

(Table VIII Conbinued on Page 30)
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TABLE VIN, Continued
SUBJECT MATTER CONTUNT IN CLOTEING AND TEXTILES FOR SENIOR
BASED ON THE OPLNIONS OF 50 PER CGENT OR NORD OF THE T

HIGH SCHOOL
GLOHERS

e e i e PO W

irade Levels T -
10 1L 12
VII. Variety of Articles to Censtruct.
Dressy blouse iress {(evening)
Dress {two-picce) Taperies
Jackei (unlined) S1ip covers

3lacks or shorts {(tailored)
Pleated skirts
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Eécb of the foregoing tables emphasized the two outstanding tendencies re—
vealed by this study; namely,
. A large majority of these &) experienced homemaking teachers
agreed on the subject matter content of clothing and textiles in
h@mémaking eduecation in Jjunior and senior high school.
B.g/An«equally large numbeﬁ disagreed widely in reszard to the
| specific grade in wﬁicﬁ each of these subject matter problems

should be introduced.

P

jan the basis of the majority opinion of thease teachers, this study presents
é an extensive and apparently fai%ly connlete list of subject matter problems
‘Kthat are important in the gtudy?of c¢lothing and textiles in high school,

On the other hand, thé great divergence of opinion about the specific
grade plaeement and the reéulting sequence poses a number of questions for all
interested educators, HMay this diversity in grade placement of the course con-
tent be necessary to prcvi&e for the individual differences in abilities and

‘Qeeds among students? Tould meeting these differences reguire a wide vari-
ation of subject matier content on the same grade level smong schools and even
within courses of the same school? To whalt extent should students be free to
sgleect éourse content in order to promote effective education for democratie
living? Would a logical sequence of difficulty in the content of conseeutive
grades tend to promote effective learning since recent studies indicate that
"growth tends to follow an orderly pattern if conditions are such as to permit
it, Is ib possible to follow a similar orderly patlern of grade placement and
‘sequence for the subject matier content in clothing and textiles? And would
this pattern siill persit the use of democratie teaching procedures which guide
students in intelligont particivation in plamning course content and learning

experisnces?



1)

Though educators generally agree that democratic teaching methods demand
student participation in selecting course content and procedures, few would
advocate that students be free to select without guldance, Suralyé careful
choice of problems and experiences would facilitate teaching and promote
learning. MNoreover, the teacher needs to give the students the benefit of her
richer background of education and experience through guiding their planning.
The teaching of clothing and textiles is no exception; it must also promote
student development through the acquirement of skills as well as understand-
ings and appreciation that will result in changed thinking habits., Hence
class work in clothing and textiles should promote learning rather than merely
helé students to replenish their wardrobes, The idea that some planned con-
trol of course content and procedures is necessary for effective learning is

supported by this guotation:

Growing will occur in some fashion in any culture. Only one deliberately
so organized will arrange the conditions and experiences, the materials

and relationships, that are appropriaig to the varying requirements of
individuals at all stages of .

Some experienced teachers believe that not only should there be some pro-
vision for definite content and sequence among classes but also that the
number and variety of problems included in a unit of clothing and textiles should
be definitely limited so that there will be time and opportunity for thorough
teaching and learning.,) This theory was advocated in a recent article in a pro-
fessional magazine as illustrated by this quotation:

"The duplicate method, whereby all the girls in a class, particularly

of the beginners, make either the same style garment or use not more

than two or three patterns which are similar in style and the con-

struction processes involved is one way to speed learning and result:=, w7

16 Committee on Progressive Education, Progressive Education, Its Philosophy
‘m Challﬂ!, Pe 10.

17 ¥, Francis Henry, "Modern Methods for the Clothing Teacher”, What's New
in Home Economics, (October, 1948) p. 51.
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Fven though the teacher might limit elothins problems in one grade so as to
introduce new problems and make thew more advanced and more difficult in the
following grades, the students can still use their own initiative, There is
always ample opportunity for choice and individuality in color, fabric, design,
and trimwing., DBesides there is the problem of forming good worl habits and
learning efficient sewing techniques. Presumably, limiting the variety of
problems in clothing classes should help studenis acquire essential skills.
The writer believes the find;ngs give some indication that the &) teachers
would agree %o this limiting; at least to some extent, because by designating
definite sobject matier for differen§ levels they have antomatically reduced
the variety of problems to be included in any one grade., They have also de-
veloped a definite sequence of subject matter from one grade to the next.)

In spite of the fact that liéiting the variety of problems may keep some
gtudents from cerrying out their own ideas, the practice need not be undemo-
cratic. After all, democracy does not mean that every person can always
pursue his bwn ideas; he has to work with others so as to give to all the
greatest benefit., As a result he must freguently sacrifice his own personal
interest for the gake of the group. The Progressive Bducathion Assoeciation
accepted this fact in the statement:

weassnvoanother truism appears whenever the operation of individual
intelligence is permitted within a culture, with no exteranal awthority
prescribing the limits within which it must operate, or the character
of its findings, thal culture stands always in danger of frustration
through confusion.
The same is probably true of a class that has inadequate teacher pre-planning
and guidance of content and procedures.
Since the teachers introduced so many of the items on all of the six grades

in junior amd senior high school, does it mean that some of them may not be

18 gommittee on Progressive Education, Op. cit. p. 13.
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- skilled enough in the technigues of clothing construction and related problems
to be aware of the range of difficulty among the different problems? Msy they
miginterpret the meaning of democralic procedures, or may they be so concerned
with completing a problem and with its oubtward aspscis that they fail te recog-
nize its wvelue as to lesarning experience?

Do teachers really analyze and plan their entire program so that their
thinking is not confused; so that they arc sure of thelr goals and the pro-
cedures necessary bto reach these goals? Or may the teachers not take seriously

the need for completing one problem or atiaining a skill before dropping it

w <

s}
begin a new one? The fact thal several teachers stated that whenever an ad-
vanced grade wag not offered, they tried to shift much of that subject inte a
preceding grade may indicate this possibility,

Meny educational leaderz believe that homemalking teachers need to do a
more thorcugh Job in their teaching in general as well as to develop more
gkills. May the fact that the mejority of teachers introduced many problems
on all grades and often a larger number fqr the lower grades than for the
upper ones indicate that this is a possible explanation for this need for more
thorough teanching? {%bviously, when teachers try to crowd so many problens
into one level of work, they cannot teach any of them well. A challenge deal-
ing with this preblem was given to homemalding teachers during the Annual Auvgust
Conference by the 3tate Director of Vocational Bducation, when he asked, “Do
teachers spread the cream too thin?™? His contention was thab because home-
making beachers try to cover so much material in their courses, especially

during the heginning years, they have inadequate time for teaching the funda-

mental techaigques well. /

19 . P. Perky, "Homemaking Teachers Responsibilities®, Oklahoma Agri-
cultural and Mechanical College, (August, 15L40).
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The challenge, the need of developing greater skill in clothing and texe

tiles, is alse presented in a receat article in the Journal of Home Fconomicsco
3 k L

b

in the following stalementd:

13

The clothing iteacher must be prepared to teach the buying of fabrics,

selection of patterns, construction of garments made from different

fabries and those factors which contribute to efiiciency in home sewe

ing., The teacher should learn methods first, then sew for herself s

that she has the skill to teach a skill.”
Hot only must teachers be aklll zd in the subject wmatter they bteach, bul they
rust alse be skilled in planﬁlhw thelr program and in methods of teaching., To
promote the kind of individuals that a democrzey demands they must develop a
dynamic, functioning program t‘hau challenges students, They must eliminate
the confusion and haphazard tcaching that resulis from an over-crowded cufricuw
1nm with similar problems on eééry ievel. This type of progras will likely
bore sindents and cause them to dislike the subject to such an extent that they
will not use the fow things they have learned,

Toe fact that the instructions for the check list definitely asked
teachers to check the one grade level on which they thought a problem should
be introduced accounts for the result that in no instance did more than &0
teachers check a single problem., This kept teachers fram.stating whether they
thought the subject matter need be taught on seversl grade levels. The writer
assumed that when effecltive teaching is done, the problem need be introduced
in only one grade level; the next time it is presented it would be review of
something teught previously. In this way teachers would be more likely to

introduce some new problems on every grade level in order to interest and

challenge students,
One indication which led the writer to believe that many homemaking

teachers are already concerned with this problem is based on the request made

20 Betty Lou Huston, "Pertinent Problems in Clothing Construction®,
Journsl of Home Economics, XYY, (3eptember, 19L8) o, 385,
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by a mumber of teachers who answered the check list. These tsachers expressed
their interest in improving their programs by asking for a copy of the find~
ings of this study in order to learn more about the grade placement and subject
matter sequence in the area of clothing and textiles. Assuredly, this is a
hopeful sign for progress, though further study must be done before any recom-
mendations can be made., Seemingly at the present, interested teachers should
become more conscicus of the extent and seriousness of the problem and of the
urgent need of additionsal investigation and experimentation.

It seems reasonable to believe that good teaching will lead to more
effective student development. Therefore, these findings present a definite
challenge to all high school homemaking teachers, as well as to college
teachers who are working in the areas of teacher education and of clothing and
textiles., In a democratic country where all teachers have a comparative free-
dor within their subject matter fields, they must work comstantly to improve
their own programs. (bertainly the fiandings of this study stress the need for
homemaking teachers Zo strive to select the most essential subject matier,
introduce it at the most appropriate grade level, and in the proper logical
sequence So that their area will make & worthy contribution to the penersl

educational efforts of the schools of this country.)
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After earefvl eonsider 1 the data secured through thig study, the
£ Te

wrlter conglders the following findings most significant.
The sixty seleected exwperienced homemaking teachers of Cklahoms who teach
in schools that have homemaking educabtlion prograsms of four or more years re-—

vealed that a majority did agree that 2ll of the subject eﬂdtter problems ine

2 this shady .‘,ho uld be taught on scme grade level in h,r»;m school homng=-

En

cluded
makiag ea‘iusation classes. In only 78 or 3Ly per cent of the 227 items did a
few teachers fail Yo cheek every ibexn on some grade 1@11@1.? In only five cascs

o“

4id fevwer than 50 or £3.3 per ceat of thesc &0 teachers fail to inelude all of
the 227 sabject matier problems,
There was slightly greater agzveement snong these tes che..rs with regard to

2

the grade placement of s bwct watber for the seventh, eighth and ninth grades,
thao for the tonth, eleventh and twelfth grades. This can be sesn from the
fact that of the 78 items on which there was an agreenent by 50 per eent or more

2

of the teachera, 63 per cont were included in the first three grades. OF the
238 cases in which a third or more of the teachers agreed, 56 per cont were
again included on the junior high school level and 44 per ceat on the senlior

high level.

[

sater proporbion of the different 227 subjesetb matter problems of cloth-
ing and ﬁ@:ftllb.,s appeared to be introduced in the first bnrec, grades than the
last three, Of the subject matier placed in the first three grades, personal

problens wore hasized while family problems were more in evidence in the

2}

genior high hom ‘""k:m» classes. However; thess sans teachers showed compora-

2i1e of subject matter in

tively little agreement with vegard to the
elothing and textiles. Mn only 78 or 34.3 per cenbh of a tobasl of 227 different

gubjeet ratber problems did as many as 50U nor cent of these teschers asree in
J I 3 VA £r



regard to their grade placement. In only 238 cases out of a possible 1362
srade placements 4ld ag many ag o thira of the ibeachers agree.

The diversity of opinion ameng the sixty bteachers is further illustrated
by the fact that svery subject matter problem vas checked to bo inbroduced in
st least three different grade levels. In fact, 128 or 5644 per cent of the

227 ivems were introduced in five or all six of the grade lesvels. For ohly 26

e

or 11 per cen

o

b of the total dtems was the range of grade placement liwmited to
three grades. This meant that all of those teachers inbroduced these 26 prob-

lems enbirely on the junior high or the senlor high grades.

o

7 The fact that a mejority of these teachers checked additional projects for
/those students vho finish early suggests thut teachers believe some kind of

! : o
t provision should be made for individual differcnces.

In general, the problems which were introduced by 2 majority of beachers

on one grade level vresented a fairly consistent and logical secuence of

diffienlty from one grade to the other--from the seventh through the twelfth.



BIBLIOGRAPHY

Baxter, Laura; Justin, Marparet; Rust, Lucile. Our Share in the Home.
Chicago: d. B, Lippincott Company, 19L5.

Baxter, Lauraj; Justin, Margaret; Rusi, Lucile. OQOur Clothing. Chicago:
Jo B. Lippinecott Company, 1943.

)

Baxter, Laura; Latzke, Alpha. You and Your Clothes. Chicago: J, B, Lippincott
Company, 1543. =

Bode, Boyd Henry. How Ve Learn. Boston: D. C. Heath and Company, 1940.

- Craip, Hazel Thompson; Rush, Ola Day. Clothes With Character, Boston: L. .
Heath and Company, 1946.

Drebsmaklng Wade Lasy. New York: The LicCalls Corporation Publishers, 1941.

Dickson, Sally; Blondin, Frances. The New Zncyclopedia of Modern Sewing. New
York: The National Needle Craft Bureau, 19L3.

Educational Policies Commission. Learning the Vays of Denocracy Washingtons
Nahlonal Education Association, 1340.

Educationalj?olicies Comnrission. “ollcles for Education in American Democracy.
Washington: National Bducation Association, 196,

Goodykoontz, Bess; Goon, Beulah., Tamily Livine and Qur Schools. HNew Yeork:
D. Appleton-Century Company, 1941,

Harap, Henry, et al. The Changing Carriculum. Hew York: D. Appleton Century
Company, 1937. :

Hatcher, Hazel ., and Andrews, liildred. The Teaching of Homemaking. Dallas:
Houghton Mifflin Company, 1945,

‘Henry, Frances M. "Textiles, Llothing and Good Grooming®, "What's New in Home
Jconomlcs“. (October, 1948) 51. ’

Huston, Bzilty Lou. “Peritinent Problems in Clothing COonstruction.” Journal of
Home fconomics. XXYX (September, 1948). 365-306.

Me groth E. J.3; Washburne, V. Z. "o Longer a Luxury*., Progressive Tducation,
ZIV (Mareh, 1947), 168-190.

Omen, Mary. Clothing Iastruction Hethods. Yew York: J. C. Pemny Compawny, 1548

Pearsou, 11llie V. Group Exgeriences in Homemaking Classos
Book Store, Oklahoma Agricultural and Lechanical 6o




L8

Picken, Mary Brooks. Modern Dressmaking Made Easy. New York: Funk and
Wagnalls Company, 1946.

Progressive Education Association. Science in General FEducation. New York:
D. Appleton-Century Company, 1938,

Progressive Education Committee. Progressive Education--Its Philosophy and
Challenge. Progrzssive Education Association, 194l.

Peters, Charles C. The Curriculum of Democratic Education. New York: McGraw-
Hill, 19k2.

Rathbone, Lucy; Tarpley, Elizabeth. Fabrics and Dress. Chicago: Houghton
Mifflin, 19L6. {

Ryan, Mildred Oroves; Phillips, Velma. Clothes fdr You. New York: D. Appleton=-
Century Company, 1546. ;5

Spafford, Ival. Building a Curriculum for General Education. Minneapolis:
Lund Press Inca’ 19h3c

Spafford, Ival. Fundamentals in Teaching Home Economics. New York: John Wiley
and Sons, 1942,

Spears, Ruth Wyeth. Better Dresmaking. Boston: M, Barrows and Company, 1943.

State Board for Vocational Education. A Guide for the Homemaking Edu-
cation Program in the Public Schools of Oklahoma. oma City: Home

Economics etin 12, 1943.

" State Board for Vocational Education. Teachers Guide in Homemaking Education
for Secondary Schools of Idaho. Boise: 1947.

State of Ohio Department of Education, Course of Study for Home Economies in
Secondary Schools of Ohio. Columbus:19LO0.

Turner, Mary; Welcher, Rosalind., Junior Fashions. New York: D. Appleton
Century Company, 1940.

United States Office of Education. Education in Secondary Schools
of the United States. Washington: 1947.

University of Arkansas, College of Education. Resource Materials for Homemak-
ing Programs in Arkansas Public Schools. (September, 19L47).

Williamson, Maude; Lyle, Mary S. Education in the High School.
New !o:;k: D. Applet;n-Contury Company, 19L1.

White Sewing Machine Company. White Sewing Machine Mammal. Cleveland:1947.







July 28, 1948

Dear Fellow Teacher:

Someday the State Department of Home Economies
Bducation will be supervising the writing of a new
state course of study. Realizing thet it is diffi-
cult to eclleet all the information nesded to develop
a good guide I decided to selsct a problem for nmy
thesis that would assist in the ccllection of in-
formation with regard to the teaching of clothing
and textiles.

In order to obbain this information I think
it would be valuable ‘o secure the opinions of
experienced homemaking teachers in Oklahoma. Would
you therefore please check the attached listing of
things to be taught, showing the speeific grade
levels in whieh you think they should be introduced.

I would appreciate very much to have your
return before the ¢lese of the August conference
so that I ean finish my thesis by November.

S8incerely,

Iueille B, Martin
302 Mass. Avenue
Cherokese, Oklahoma

50
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This is a check sheet prepared in an attempt to help determine the sub-
jeet matter sequence in units of clothing and textiles in junior and senior
high school homemaking classes. Will you please place a check ( / ) in the
space provided showing which grade level you think the subject matter should
be introduced?

SUBJECT MATTER OUTLINE

I. Care and cleaning of elothing and
household textiles 7 8 9 10 11 12
A. Mending, patching, darning -
B. Cleaning draperies
C. Cleaning rugs
D. Cleaning upholstered furniture
E. Cleaning and polishing shoes
F. Doing family laundry
G. Doing personal laundry
H. Pressing
I. Removing spots and stains
J. Storing clothing properly

IT. Construction processes
A, Attaching fasteners and
finishing openings
l. buttons
2. bound buttonholes
3. worked buttonholes
4., hooks and eyes
5. loops
6. dress plackets
7. skirt plackets
8. snaps
9. =zippers

B. Making of pockets
l. set in
a. bound
b. lapped
2. pateh

C. Constructing collars
l. convertible
2. detached
3. flat
4, rolled

D. Constructing seams
1. fell or tailored
2. French
3. decorative
4, lapped
5. plain




Renovating and remndaliqi

10

11

52

12

1, making minor changes

2, remaking (simple)

3. re-styling of garments

4., cleaning and reblocking hats

III. Equipment for sewing

A.

B.

Selecting, caring for and using
l. electric irons

2. electric sewiqg_mnehines

de 1roni§5_bonrds
4, pinking machine or pinking
seissors

6. steam irons

6. scissors

7. treadle sewing machines

8. small hand sewing
equipment

a. hem gauges

b. mneedles

¢. pins

d. tape measures
e. thimbles

f+ thread

9. dress forms

10. hem markers

Adjusting and/br making
minor repairs
l. electric irons

2., olectric sewing machines

3. treadle sewing machines

4. ironing boards

Grooming and personal appearance in

"relation to elothing

A. Prineiples of neatness and
___cleanliness
B. Artistic use of make up
C. Safe and effective use of
3 deoderants and depilatories
D. Selection and buying of grooming
___supplies and equipment
E. Care, use and storage of groom-
___ing supplies and equipment
F, Relation of clothing to posture

Relation of clothing to health

Suitability of elothing for
various occasions




Y.

Consumer problems in clothing and

53

'A.

household textiles 10 11 12
Selection
l. pattern
a. becomingness and
appropriateness
b. size ,
c. suited to girls ability
2. matsrials with regard to
. sase of
a., cobtton {plain firm weave)
b. cotton {others)
¢, dinen i
d. felt
e. 8ilk and rayon
1. firm plain weave
2. shser
5. o©rope
4, %affeta
5. satin
. velvet
g. wool
h. suede cloth
i. embroldered and brocaded
fabries
3. materials and garments with

Ba

regard o art prineiples of
color, design and line

a. simple principles of
appropristeness and
becowingness of wearing
apparel

b. study and application of
art prineiples as to
needs of other individuals

Buying with regard to suitability
cost and serviceability of

1. wecessories
b. hats

24

e» ornaments

d. purses

e. shoes and hosisery

£. +trimming

o handkerchiefs
he gloves

household texbiles

8. carpebs

b. curtains

ce. draperies

d. linens (bed)




vl&

Sk

, . 10 i1 12
e. linens (kitchen)
f. Tugs
g. upholstery materials
3. materials as to fiber content
a, cotton
by linen
C. rayou
d. silk
s WOOL
- f. other synthetic fibers
4. ready made garments
a. coats and suits
b, dresses (day time)
c. dresses {evening and
dinner)
d. rein apparel
e. sleeping wear
f. underclothing
C. Planning for elothing needs
1. use a clothing budget for
gelf
2. keep a record of expendi-
tures for clothing
3. estimate economic valus of
making vour own clothes
4, assist with clothing budget
for family and/br others
!
D. Developing effective work
habits in:
1. mainteining good posture
2. practicing safety
%s planning end organization
4. usicg correct procedures
5. cooperating with others
8. providing healthful
surroundings
7. using time and energy =
Jse of sewing machine attachments:
A. Buttonhole
B. DBindsr
C. Hemmer
De Fuffler
Be Tucker

a .

Cording fook

g
.

Stitehing guide




VII. Variety of articles to construet

2}
0

A. Standard class problems
1. clothing

8. APTron

b. blouse (dressy)

s, blouse {tailored)

d. blouse {nlain)

e. children's elothing

f, dress (dressy)

g« Aress (simple)

h. dress {two piece
i. dress (evenlng)

f. - dress {Lailered)

Sy
. ecoat {semi-tailored)
1+ housscoat

me. infant clothing

n., jacket (unlined)

6. Jerkin

©s  Jumper

ge nightgown

s

r. psjamas {(tailored)

s. pajamas {simple)

t. pinafore

u. slacks or shorts {simple)

v. uolacks or shorhs
{(tailored)

we 81lips (cotbon)

x. slips (rayon or silk)

y. skirts
1. four gored

2., cireular

Ge ggthered

4, mpleated

5. six to btwelve gore

z. suits {semi-tailored)

2. household furnishings
e bed spreads

b. eurtains

¢c. draperies

d. pincushions and pot
holders

€. Trugs

. scarfs and place nats

ga+ slin covers

h. table linens

i. towels and pillow casses

Je wall hangings

B. Additional projects for theose
who firish early
l. bean bag

2. Dblock printing




E.

F.

H.

construoting_sloaves

10

11

56

12

1.

set-in sleeves without full-
ness

24

gset-in sleeve with fullness

3

cap sleeve

4.

kimona (extended shoulder)

5.

raglan

6o
-

two piece tailored sleeve

T

shirt sleeve with cuff

Finishing edges

1.

bindins_

2

hems

3

a. faced or false

b. curved

Ce utraisht

d. rolled

faaiqg_

4.

bands

S.

mitered corners

6.

seam finishes

a. bound

be. edge stitched

¢« pinked

d. overcast

Providing for fullness

1.

making darts

2.

easing in fullness

3

pleating

4.

&, boOx

be. inverted

tuokins

5.

gathering

[

smookins

Te

lhirrinﬁ

8.

mitered corners

Making of stitches

1.

backstitch

2.

basting stitch

3.

blanket stitch

4.

buttonhole stiteh

5.

cateh stiteh

6e

crochet

Te

embroidery

8.

knitting

9.

tailor's tacks

10.

overhanding

11.

overcasting

12.

running stitches

13.

slant hemming

14.

slip stitching




10

11

12

57

bed jackets

chair sets

mittens

lapel pins

scarfs

shoe bags

shoulder covers

slippers (felt)

glippers (eotton)

laundry bag

covered hng;ors

textile painting

sequins

beadin;

assorted napkins (made
from cotton scraps)

18,

handkerchief holders

19.

clothespin bag

20,

hat rack




NUMBER OF TEACHERS CHECKING GRADE PLACEMENT OF SUGGESTED
SUBJECT MATTER CONTENT IN CLOTHING AND TEXTILES.

Total Num-
Junior and Senior High ber of
Suggested Items of Subject Matter School Grade Levels Teachers
74 8».9 3 11 18 Checking
I. Care and cleaning of clothing and
household textiles
A, Mending, patching, darning 1311130 | 21 4 60
B. Cleaning draperies 2| 5 [15]22 [13 57
C. Cleaning rugs 2l 5 1k |25 J11 57
D. Cleaning upholstered furni-
___ ture 2] 8 J1s |21 |13 59
E. Cleaning and polishing LS| 81 7 5)
F. Doing family laundry L] 2119 130 3} 2 &0
G. Doing personal laundry 28 117 ] 15 60
H, Pressing 1 111 }28 | 5 2 &0
I. Removing spots and stains 51 420 |22 3 60
J._Storing clothing properly 11 16 |21 [16}] 5] 1 &0
II. Construction processes
A. Attaching fasteners and
finishing openings
1. buttons 321181 9 59
2. bound buttonholes 1 331614 55
3. worked buttonholes 31 215 12181 % 56
L. hooks and eyes 17 J19 j2h | 60
C. 1loops 1) 3013 (23| 7 | L ~ b1
6. dress plackets 1] 7146 (3 . 60
7. skirt plackets 7T 117 127 51 2 60
8. snaps 26 118 |16 60
9. 2zippers 6 143 110 1 60
B. Making of pockets
1. set in
a. bound 2 |19 |25 J11 57
b. lapped 1| L [13]25 |1k 57
2. patch 14 112 |27 S1141 60
C. Constructing collars
1. convertible 1] 3119 118117 | 2 60
2. _detachable 129 |25]19 |2 58
3. flat 11 6(28 (18] 3|1 57
L. rolled 1| L {17 |22 (15 | 1 &0
D. Constructing seams
1, fell or tailored 1122 126 615 60
2. French L 113 |24 |13 g 57
3. decorative 8 |23 1 [ 55
L, lapped 6120 J21 |10 | 2 59
5. plain 44 110 | 6 60
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Total Num-
Suggested Items of Subject Matter Junior and Senior High | ber of
School Crade Levels Teachers
7 8 9 10 11 12 | Checking |
"h., Constructing sleeves
1l. set-in sleeves without
fullness 21813 j12]1 1] 1 60
2, set-in sleeve with full-
ness z | 7128 |23 60
3. _cap sleeve 3 119 |35 %_ 60
L., kimona {exiended shoulder)|ll |19 |18 i 57
5, raglan 1] 5] j21]8 55
8. two plece tailored sleeve 9 126 120 55
7. shirt sleeve with cuff 5 17 |20 56
F. Finishing edges
1, binding 10 |26 Jis] 2] 3 59
5. hems
a, faced or false 216132 1121813 60
b, curved =1 Tey TEE 59 R &0
c. straight 27 117 13 211 60
d, rolled 716 |18]2 [ 5 58
3, facing 112 1h3 | 212 &0
L, bands 7114 |2 ol i Y &0
. mitered corners L] 2115 J22 1111 7 60
6. seam finishes
a. bound 21 X 1) 1XT k361 56
b. edge stitched 6122 221 L[ 1 55
c. pinked 26 |19 | % &0
d. overcast 1]17 ]2 121 X L9
G. Providing for fullness
1. making darts 6 125 128 1 60
2, eas in fullness 3110 |39 8 [£5)
3. pleat
a. box 2121 {30] 7 60
b, inverted 217 (3117 ST
L. tucking 1013 (25135 | & 58
5. gathering 1L 22119 1 2131 )
6. smocking 1131177 135726 [10 59
" ll:d.rrizg 13 |18 |15 | 7 53
8. mitered corners 3| 1|13 [28 |1k |11 &0
H, Making of stitches
1. backstitch 21811 1512 Sk
2. basting stiten 517 [5)
3. Dblanket stitch 21 |13 ]16 | 2 52
. buttonhole stitch 12 (11 |31 | k| 1| 1 &0
5. catch stitch 91 9115 (161 4 | 3 56
6., crochet 61 71 9 114]161] &4 56
7. embroidery 25 116 110 e i-21 - 55
8. knitting 35 343t JIETar t ¥ 52




Total Num—

Suggested Items of Subject Matter Junior and Senior High | ber of
School Grade Levels Teachers
lg 10 11 12| Checking
9. tailor's tacks 91 11 9| k1 S 56
10, overhanding 61 9121 | 91 8] 1 52
1l. overcust 3_; E 2% % 3 gg
12, running stitches
13, siant 51361321 61 & 53
1l, slip stitching 6} 19! 27 2 LT 2 60
I. Renovating and remodeling 5l 5
1. making minor changes - A1Ax 1. X 1
2. (simple) 1] 9 133113] 2 58
3. re-sty. of garments 1| 71301 © L&
L. cleaning and reblock-
ing hats 2112 | ko Sk
IT1. Equipment for sewing
A. Selecting, caring for and
using
1. electric irons 26110118 | 3 57
2. electiric sewing machines WNlel | ¥ 56
3. boards 33110117 60
L. pinking machines or -
pinking scissors 21110} 23 - S
5, steam irons 1 19 | 231 71 3 53
6. _scissors | 91 9 60
7. treadle machines f{ | 9 €0
8., small hand sewing equip-
- ment o o
a. hem gauges 281 20 | 11 i
b. needles Li| 10| 6 60
c. pins 15110 g )
d. tape measures 4l 1h &0
e. thimbles L1{1hi 5 &0
f, thread Liiih] 5 60
9. dress forms 3 T VI LAT 39
10. hem markers 10125121 NP &0
B. Adjusting and/or making
minor repairs
1. electric irons 11 (18116 8 53
2. electric machines i, | 12 (18 |10 Sh
3. treadle sewing machines L LR TXR T ¢ 5
L. _ironing boards 7. 6l20 [ 71 85 3
IV. Grooming and personal appearance
in relation to clothing
A. Principles of neatness and
____cleanliness o} 61 9 60
B. Artistic use of make up 5110 (32 | 13 40
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Suggested Items of Subject Matter

Junior and Senior High

1

School Grade Levels
g 9 In 13 )2

Total Num—
ber of
Teachers
Checking

v.

Safe and effective use of
deoderants and depilatories

20

13 |8 | 5

L6

Selection and buying of

grooming supplies and equip-
ment

&

31 110 1

&

Care, use and storage of
grooming supplies and equip-
ment

12

25 1121 1

Relation of clothing to
posture

25

16 hi1l

Relation of clothing to
health

13 241 1

H,

Suitability of clothing for
various occasions

EIEF B

3 |1

& & |8 &

Consumer problems in clothihg and
household textiles

A.

Selection
1. pattern

a. becomingness and
appropriateness

17 |3k 2

b. size

8|8

c. suited to girls
ability

&

2, materials with regard to

ease of handling or
sewing

a. CO P. T
weave)

b. cotton (others)
c. linen

d. felt

o

|88

e. silk and rayon
1. firm plain weave

o P'UI;;

2. sheer

3. crepe

hi taffeta

5. satin

f. velvet

E. wool
. Ssuede cloth

T \n-l'-‘:“l'—'-l-‘l{: \O{;gg

ES—&E§E?£uE§E&

i. embroidered and brocad-
ed fabrics

=
» usc:lw[swm: 8ol

2

o

& |3|8|818|8(58|8

3. materials and garments wi
regard to art principles
of color, design and line

a, simple principles ol
appropriateness and be-|
comingness of wearing

apparel

1l
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Total Num-—
Suggested Items of Subject Matter Junior and Senior High ber of
School (Grade Levels Teachers
7 8 9 10 11 12 | Checking
b. study and applica-
tion of art prin-
ciples as to needs
of other indi-
viduals 1 10 |35]13] 1 60
B, Buying with regard to
suitability, cost, and
serviceability of
l. accessories
a, belts B | 10] 28 |12] 2 &0
b, hats 2 3] 12 [31|10 | 2 60
c._ornaments =5 5 JeL1iz | 1 €
d, purses 31 &1 18 13§71 2 &
e. shoes and hosiery 7 7] 17 [26] 3 &0
f. trimmings 4 9] 16 28] 3 &0
g+ _handkerchiefs 15 71 26 5 S &0
h. gloves 31 5l 2 251 51 2 60
2, household textiles
a. carpets 2 11k ]30 j14 60
b. curtains 3 [18 |26 |15 [3)
c, draperies 2 |13[28 |15 °8
d. linens (bed) 7 [19}]20 |14 60
e. linens (kitchen) 18 131191 5 60
f. rugs 12 129 |19 60
g« upholstery materials 91311}20 60
3. materials as to fiber
content 5 5
a. cotton 9 7] 31 71 4] 2 60
b, liren 3] 18 EEJ"‘_?,’ 3 &0
c. rayon 21 22 126) 11 3 60
d, silk 1} 12 J29(15] 3 60
e. wool i |[2L[156] & &0
f. other synthetic
fibers 11 |25]11 {13 60
i, ready made garments
a. coats and suits 2| 1112 |20]|38[ 7 60
b. dresses (day time) 2| 1] 18 [27]12 0
c. dressas (evening
and dinner) 2 SR VIR 60
d. rain apparel 2 ZI 31 _|10]10 )
€. sleeping wear 4| 18] 27 61 5 60
f. underclothing 71 151 26 71 5 60
C. Planning for clothing needs
1l. use a clothing bud-
get for self 3 2l 18 |2h]11] 2 60
2. keep a record of ex-
penditures for
clothing 3 51 23 |16j10| 3 60
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Suggested Items of Subject Matter

dJunior and Jenior Hiph
School Grade Levels

7

&

g

10 11 12

Total Num-
ber of
Teachers
Checking

D.

3. estinabte economic
value of waking your
own clothes

Ny
o0

2513

60

o assist with clothing
tadget for family and/
or obhers

AN 33

Developing effective work

habits in:

1. meintsining good pos-—
ture

10

pracuicing safety

i1

planning and organi-

vy Ly
.

zation 21 | 1k} 25 60
« using covrreet pro-
cedures 27 1 111 20 2 &0
5. cooperating with
others 33 {13} 1, €0

5. providing health-
ful surroundings

i3

1k

{. using time and energy

13

17

VI. Use of sewing mnachine atbach-
ments:

Fo

Gording footb

1L §12

N
<o

A. Boettonhole 2128 12 j12 | o 0}
B, bBinder g |26 ]2 | I &0
G, Hemmer 1 17 j27 Jlk &0
. Wuffler v P SN T N S
., ‘Pucker 7 122 117 | 7 £
2
2

G.

Stitehineg gulde

1l

L VT [ S

G1 6

&

V1I. Variety of articles to con-
struct

A,

Shandard class probleus
1. clothing

i

B.e pTOH [ | -0
b. blouse (dressy) 3110 3k 121 1 &0
c. blouse {teilored) 21 3L sl s 3 £
d. vlouse (piain} RN I &0
@, ciildren's clobli-

ing 5 15 122 |15 €0

f. dress (dressy)

2
20 J16 118

£0

£. _dress (simole}

h. dress (two »nicce)

3]

= e W
[AVTAWS 1 HaN] Fong AW

391513

i. dress (evening) 2 14l j12 [&5)
Jj. drezs (tailored) 19 120 121 0
5

e

ko cost (semi-tailored)

fond

2
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~ Total Num-
Suggested Items of Subject Matter Junior and Senior High ber of
Teachers
7 8 9 10 11 12| Checking
1. housecoat 2] 381 17 [ & 60
m, infant clothi Il I 19 |IL |25 &0
n. jacket {unlined 1] 3130 J13 1L 51
o, Jjerkin 3] 18] 29 91 1 60
p._jumper 1] 1] 33] 25 &0
g. nightgown 16 14] 26] 1 3 60
r, pajamas (tailored) 1 2[ 19 28 [ 9| 1 60
s, pajamas (simple) 17| 36] 5 2 &0
. pinafore 3] 21| 331 2 [ 1 %0
u. slacks or shorts
(simple) il 7125119 1512 &
v. slacks or shorts
(tailored) 1f 1] 34 32 |1h | ¢ 60
w. slips (cotton) Sl 331 19| 3 60
x, slips (rayon or
silk) 1] 8] 17 J13 | 3 L2
¥. skirts
1. four gored 51 1h] 331 6 2 60
2, circular 1. 512823 2|2 60
3. gathered 91 291 17| Rt %)
L. pleated 12 715 60
5. six to twelve
ore 12] 26 17| 5 60
Z2. Suits (’emi""
tailored) 5 |28 {27 60
2. household furnishings
a. bed spreads g 1 129 |1k 60
b. curtains 18 22 |12 60
c. draperies 1] 10 |33 |16 60
d. pincushions and
pot holders 35] 16] 8] 1 60
e, _rugs 21 61 17 |27 | & 20
f. scarfs and place
mats 22} 12| 20 1 60
g. slip covers 1 g_ 3L |20 &0
h. table linens 4111115 J27 13 &0
i. towels and pillow
cases 15{1hj2h) L 112 60
J. _wall hangings el 1] 612 (15 |1 &0
B. Additional projects for
those who finish early
1. bean bag 38]15) 6 1 60
2. block printing 5111113 N6 [ 6 [$)
3. bed jackets 1] 2 l_g 20 |21 | 3 60
L. chair sets 11118115 16 ] g;
6. 1lapel pins 12120117 5 |2 58
7. scarfs 161181 18] 6 2 60
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Total Num~
Suggested Items of Subject Hatter Junior and Senior High ber of
' School Grade Levels Teachers
7 8 9 10 11 12 Checking
C. shoe bags 4 120 22] 1L 60
9. shoulder covers 65 1201 29¢ 1] 11 1 58
10, slippers (felt) 1 Li 217 131V10 (| & N
11. slippers {cotton) 3 6120116 L 51
12, laundry bag 15 | 18; 19 : 52
13. covered hangers 6 117115711t 11 1 53
1k, textile painting Lt L1300 16731 4 52
15, sequins 4 TIris 18112 52
16. beading 1 1} &1 15121 (12 51
i7. assorted napkins
(made from cotton
scraps) , 17 § 1hj 260 1} 2 60
16. handkerchief holders 16 1 111 23] 1 5
19. clothespin bag 21 V17 170 11 2 54
20. hat rack i 61190171 1 2 19







