PRACTICE TEACHING IN INDUSTRIAL ARTS
TEACHER EDUCATION IN SELECTED OKLAHOMA COLLEGES



o
fede

PRACIICE TEACHING IN INDUSTRIAL ARTS

TEACHER EDUCATION 1IN SELECTED OKLAHOMA COLLIEGES

By
AMDREY LOYS %EE
Bachelor of Science
Oklahoma Agricultural and Mechanicsl College
Stillwater, Oklahoma

1940

Submitted to the School of Industrial
Arte Eduecation and Engineering Shopuork
Diklaboms Agrieunltursl end Mechsnieal College
In Partizl Fulfillment of the Reguiroments
for the Degrece of
MASTER OF SCIENCE

1949



iii
UTLARUEA

AGRICULTORAL & PIECT afn‘H}AL COLLEGK
LIBRARY

APPROVED BY: NOV 4 1549

L
l}L4LLAj e A ;Zaﬁ;,,,,.,fi_
Thesis Adviser and Head, School of

Industrial Arts Education
and Engineering Shopwork

(‘\ \7—’ / l ;&:j‘,/\\
Asgociate Professor, School of

Industrial Arts Education
and Engineering Shopwork

éc:é‘/M /f M »e L

Dean, Oklahoma fnstit’u}e/ of Technology

.
ey

& 5,
[N
2

[ ]
o



PREFACE

The need for meinteining high quality educational staffs in Americon
sceondary schools was expressed simply but well by en official of the Literary

S

Guild of America, Inc., snd included on o recent book jacket.

This is the crisisc in Americen education. It is here; it is real,
end it is dangerous beyond words.

As a nation we have joined others in a desire to realize the four
freedoms. Bub there is a FREEDOM FROM IGHRORANCE. The ignorant mon is
the caslest vrey to want and fesr. Freedom of religion means little to
him, and & free press means nothing, for even if, technically, he cu
read, he cannot understand what he reads. He 1s a danger to himself, to
you, to this country, and to the world.

You cen help.....3e8 what can be done to keep and to sbbract able
teachers. Support larger appropriations for salaries, eguipment; texb-
books. This will cost you some time and money, and it will be the best
investment of both thsat you have ever made. OQur teachers mold our na-
tion's future. Give them your help. {13)

Althoungh this gquotation refers to the whole problem, educators in the fiel
of teacher education have a portion of the responsibility in that they sre
charged with the sdecuate preparation of teachers for professicnsl gervice.

This thesis has been produced in an atbtempt to present factusl informs-
tion concerning practice teaching in Industrisl Arts as provided in four
selected Oklshoma colleges, It is hoped that it will be of sowme value to the
educetors in this particular field.

The vriter is greatly indebted to Dr. Delfitt Hunt, Hesd, Department of
Industrial Arts Education nnd Enginecring Shopwork, Oklakoma Agricultural ond
Hechanical College, for the guidance and constructive criticism given daring
the development of this study. Also my thanks are due to my wife, Mrg. Nova

Rathleen Lee, for the sacrifices; encouragement and help she so unselfishly

ZEvE.
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o L. Lee
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FEPLANATION OF THE STUDY
Practice tesching is an evolutiocnary subject wilh progress and change
oceuring continually. To meet the challenge of modern life, practices in
teacher education must be in s constant state of transition. Anticipating the

future, og well as keeping ebreast of conteiwporsry needs in education, are the

responsibilities of those who prepare new teachers for the profession.

Heed for the Study. According to the Hetional Education Associction,

seven million more children will be in the already overcrowded, understaffed
gchoo g of the nation by 1955, To meet thig situation, the National Education
Asgociation estimates three hundred thousand wmore teschers will be needed.

The quality of these teachers will depend largely upon the kind of teacher
education offered to them in the various teachers! colleges. Thig situation
demands and is worthy of serious consideration by every teachers college
worker in this nation.

Teachers involved in Oklahoma teacher education must assume their share
of this responsibility. Periodic reexomination of the curriculsa, technigues,
and the practice teaching environment are in order in the teacher education
progrem. In the specific field of Industrial Arts Teacher Bducation, such

xsminations can slso be profitable in order to anticipate the needs of the

imnediate fubure as well as keep abreast of contemporary trends.

Purvose of the Study. It is proposed in this study to examine selected

features of teacher educstion in Oklshons colleges, and to sugpest chonges in
exisbing methods where advisable, after an snslysis and comparison of the

various praclices found. The features of teacher education which will be se-
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lected for emphasisc are (1) curriculum requirements for teacher certification
and degrees in Industrisl Arts, (2) some envirommental factors influencing
practice teaching, and (3) corganization snd planning the practices of Oklshoma

apprentice teaching courses.

Preliminary Invegticationg. In preparing for this study, considerable

thought was given as to the proper mrocedure to be followed and to sources of
adeguate informotion. During the prelimincry library reseavch, sn excellent

dissertation by Jacob I. Bougher (3), Organization snd Adminigbration of

Practice Teaching in Privately Endowed Colleges of Liberszl Arts, assisted

meberially in suggesting tie factors of teacher education most desirable for
emphasis in this study. This dissertstion is one of the “Comtributions to
Bducation® series of the Teachers Golliepe of Columbis University in Hew York
City. The one hundred seventy-onc colleges which returned check lists with
full information (of four hundred forty surveyed) provided the bases of the
Baugher study.

During tvhe preliminery studies, the writer Sﬁrveyed Oklohoms Colleges
providing teacher educaition, with the objective of selecting for further study
that college with the most omeuwplory program of teacher educstion, not clone
in Industrial Arts but in other departments ag well. Observing differences
in the practices of Institubions considered equally successful, the writer
wodified the original objective., This study is bazsed upon a comparstive analy-
sis of practices in the four Oklahoma colleres: The Unlversity of Oklahoma,
Normen,; Oklzhomaj; Oklshoma Agricultural snd Mechanical College, Stillwater,
Uklohonoy Southwestern Institute of Technology, Veatherford, Oklahoma; and

Central Stabte College; EBdwond, Oltlehoma. The {irst two represent institutions

of large enrollment {in excess of ten thousend), as

o

sell zs being institutions
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in which teacher education is not the major depsrtment. The latter two vrepre-
sent typleel institutions of limited snrollment (neither grestly in excess of
one thougand each), as well as ingtitutions in which the cmphasis is upon
tescher edusation, In sddition to the fact thot both of these latter schools
beling congidered above wversge awong Oklabhoma's smaller colleges, their seleg-
tion ves governed by these factors: the aflilistion of the writer with the
teacher education orogram of Southwestern Institute of Techuology, the conven-—
ient locstion of Central Stete College, and the extreme types of practice
teaching environments each employ, the coopersting and lsboratory schools,
respectively. This last difference is also illustrasted in the prsctice teach-
ing environament of Oklahoma Agriculbtural and Mechsnical Cellege and of the

University of Oklahoms.

Source of Information. Although extensive library research has been pur-

»

zsued, a3 indicated in the bibliography, much information upon which this study
is based came from guestionnsire letters used with regard to curricula. Per-
sonal conversations ané interviews were arranged with as meny instructors,
departuent heads, snd students as trovel limitstions would permit. Collegs

catalogs, mimeographed practice teacher instructions, bulletins, and evalustion

reports were also obtained from each college selected for this study.

Definition of Words and Terms Used. In the series of definitions presented

»

in this section of the study some sre guoted from textbooks on methods of teach-
ing Industrial Arts, while others are proposed by the writer in order that o
uniform terminclogy may be employed. Quoted definitions are indicated by

giving the bibliographical source of each.

There is some disagreement among authorities in regard to terminology

used in reference to practice teaching activities in Industrial Arts teacher
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education., Some writers do not use the term, Ypractice teaching®, and others
have different asmes for Industrial Arts. A 1list of selected words and terms
used freguently in this study with their definitions is included in the follow-
ing gtatements.

o

Industrial Arts: The following definition of Industrial Arts is quoted

by Hall from a bulletin frowm the Oklahoma State Depsriment of Education en-
titled, ®A Course of Study in Hand Woodworkim ¥.

Industrial Arits us a phasge of public education is a field of studies.
It includes working with many materials such as wood, metals, plastics,
ete. It involves a pgreat variety of processes as for exemple, printing,
industriasl drewing, molding (in the foundry), etc., and it includes o
study of power in general snd electricity in particular. In its earliest
gtages,industrial arts is nonvoecational and includes learning units of
value to all students. In more advanced courses it becomes increasingly
vocational. (10, page 2)*

Practice Teaching: Throughout this study the phrase Practice Teuching

will be used as synonomous with the phrases “gtudent teaching", "aprrentice
teaching®; and "cadet beaching®. Practice teaching will be used generslly.

It is congidered & more appropriate term beocause student beaching is easily
confused with assistants in laboratories and tutors of various kinds. Appren-
tice is a word used in trasde snd industrial work which may, therefore, be
confusing. The term cadet teaching is used in some colleges outside Okluhoms,
but no oceasion for its use occurs in this study.

Practice Teachers The term, Praoclice Teacher, is the name given to the

student sssigned to practice teaching in eny given subject.

'y

Suner

P e bt

vigor: The term, Supervigor, as used in this study weans the teacher

in charge of the class in which the praetice teaching is bheing done. For ex~
anaple, the practice teacher who is to observe and tesch in Industrial Arts i
ascsigned by the Director of Practice Teaching to the Supervisor of Przectice

Teaching in Industrial Arts.

# A1l binliog
The first nupber

stuly are given in this form.
the




Director of Practice Teaching: This term will refer tc any person vhe

is responsible for the assignment and supervision of all the students engaged
in practice teaching, irrespective of whatever title a particular college mey
use.

Lesson Plans

A Lesgon Plon is essentislly a treatment in detail of s small unit
of subject matter for presentstion to students. (8, page 65)

Introduction in Lesson Plan:

Introduction is step one in a formal lesson plen. It refers to the
necessity of interesting the learner in the new material which is to be
presented and to assist him to estsblish connecticns between his previous
experience and the projected new experience, Reduced to its simplest terms,
this means that the teacher must be gkillful and resourceful in meking the
new topic or activity appear necessary and veluable before proceeding to
present it in detail. (8, poge 68)

Presentation in Legson Plan:

Presentation embodies the actusl tesching procedure in minute detail.
This iz step two in almost all formal lesson plans. Whether a demongtration
of tools, processes, or a topic for discussion is involved, the fact will
remain that this part requires most carsful planning. The content under
this step comes from the analysis of content previously discussed, but, of
course, the technique of presentation must be orgenized snd suited to in-
dividual needs. (8, page 68)

Application in Lesson Plan:

Application is step three in a formal lesson plan., In this step the
student is given s chance to apply the new lesrning at the earliest possi-
ble moment. He should have opportunity tc practice what has been presented
in order that the material presented may become a part of his own expe-
rience. (8, page 68)

Testing and Checking in Lesson Plans

The practice of Testing snd Checking must be a definite part of every
teacher's activity. This step is not satisfied simply by giving examina-
tions at infrequent intervals. It means constant follow-up of every lesson
or presentation or sssignment to see whether the learners have attained
the desired goal. (8, page 68)

Teacher Educetion: The term, Teacher Education, pertains to any type of

educational activities required in the preparation of teachers for the public

schools.



Preparations Preparation is the name used in this report to refer to the

work done by the student in getting ready to teach a lesson, He must have a

thorough knowledge of the material belng presented. A lesson plan or well

organized notes must be prepared in advance of the presentation of the lesson.
Internships:s A term seldom used in this study which is similer to the term

practice teaching. However, Internship is not synonomous with Practice Teach-

ing as it usually infers practice teaching in a community other than that in

which the college is located in which credit is earned. Internghip for tesch-

ers has been defined as:

««.++8 period of off-campus teaching.....in which the intern teacher parti-
cipates, to a limited extent, in the regular program of a particulsr school
system while living in the community and while becoming secquainted with the
philosophy, methods and operation of the gchool. (4, page 35)

Cooperating School: This term is used for that school in which practice

teaching is done off-campus in & regular public school system. It is a dis-
triet controlled school under the administration of a superintendent of schools,
mogt commonly that of the community in which the college offering practice
teaching is located. Other names are frequently used by various colleges and

in educational litersture instead of "Cooperating School", such as "Training
School%, "Demonstration School', "Laborastory School", et cetera. Since separate
school systems practically independent of college control cooperste in teacher
education to the extent of providing facilities for practice teaching, the term,

Cooperating School, seems most appropriate for use in this study.

Laboratory School: This term refers to that school in which practice

teaching is done on the campus in a college controlled situation., It is essen~
tially a laboratory for the department of education. Educational literature
end some college instructors meke use of other names for the "Laboratory

School®", such as "Demonstration School", "Training School”, et cetera.
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Sumpary. There is an increasing need for adequate preparotion of new

teachers., Instructors engsged in teacher education in Oklshoms have their shere
of this responsibility. Periodic exsmination of the curricula, techniques; and
the practice teaching environment asre in order if the needs of the immediate

£ ()

{ teacher education programs in Oklshoms

[d

futufe are antieipated. In fact,
keep abreast of contemporary trends, these proctices must be in a constent state
oi’ transition.

This study proposes to examine the following selected festures of teacher
education, including recommendstions where chaﬁge seems edvisables (1) cur-
riculws requirements for teacher certifieation and degrees in Industris=l Arts,
(2) some envirommental factors of praoctice tesching, and (3) organization and
planning practices of Oklohome practice teaching courses.,

This study is based upon comparative practices of four Oklchoma colleges:

The University of Oklshomsa, Wormsn, Oklshoms; Oklahowma Agricultural and Mechani-
)

cal College, Stillwater, Oklahoma; Southwestern Ingbtitute of Technology,

Weatherford, Oklahoma; and Central State College, Edumond, Oklshoma. In sddition

to extensive library research, sources of iInformation include a questionnsire

letter; college catalogues: mimeographed bulleting, evaluation reports, and

practice teacher instructions issued by the colleges selected.



CHAPTER II
CURRICULAR REQUIREMENTS FOR TEACHER CERTIFICATION IN

INDUSTRIAL ARTS IN SELECTED OKLAHOMA COLLEGES

The content of this chapter consists of the curricular requirements and
the problems pertaining to them in the field of Industrial Arts teacher educa-
tion, One of the basic foundations of good teaching is the adequate profes-
sional preparation of the instructional staff. It is proper to examine period-
ically the college requirements leading to certification of the instructional
staffs of our Oklahoma high schools. A study of the requirements and a com-
parison of the curricula of four selected ingtitutions of higher learning is
made in Part A. Included in Part B are the present Oklahoma certification
requirements of the State Department of Education, proposed requirements pre-
sented by the State Advisory Committee, examination of each plan and suggestions
for perfecting the existing college recuirements for certification in Industrial
Arts. Except for the hours of practice teaching required both for certification
and for a degree in Industrial Arts by the respective colleges of this study,
no comparison of the physical plant or methods in practice teaching by the
various colleges of the study is made in this chapter. This is reserved ex-

clusively for Chapter III.

Part A

Industrial Arts Curricula in Selected Oklahoma Colleges

— ———

The curricula leading to the Bachelor of Science Degree in Industrial Arts
Education of four Oklahoma colleges are analyzed in this part of Chapter II.
The schools are The University of Oklahoma, Norman, Oklahoma (50); Oklahoma

Agricultural and Mechanical College, Stillwater, Oklahoma (94); Central State



College, Edmond, Oklahoma (41), and Southwestern Institute of Technology,
Weatherford, Oklahoma (27). The figures in the parentheses indicate the total
enrollment of students majoring in Industrial Arts in the school year 1947-48.
Tables I and II, the semester-hour requirements leading to a bachelor of
science degree in Industrial Arts are given for each of the four colleges of
this study. The first table is essentially a summary of the second by subject

matter flelds.

General Requirements. A strong cultural academic emphasis is noted in

the curriculum of each college being studied. In addition to the courses di-
rectly leading to a knowledge of Industrial Arts or the science of teaching,
considerable preparation in social science, English, and natural science is
required. For example, the University of Oklahoma requires fifteen hours of
English and speech, Southwestern Institute of Technology requires fourteen
hours of natural science, and Oklahoma Agricultural and Mechanical College re-
quires sixteen hours of natural science. Nor are these isolated cases as a
perusal of the tables will indicate. The emphasis is not necessarily unwise

as a bachelor of science degree from a liberal arts college should have more
meaning than just a certificate from a trades school. One notable feature of
the table is that each school requires twenty or more hours of education.

This is to be expected, however, as state certification governs to a great
extent the requirements of all college departments whose graduates prepare to
teach. Very limited variation is permitted the academic councils which control
curricula because of state department regulations on the one hand and the maxi-
mum hour load possible within four years on the other. For example, Oklahoma
Agricultural and Mechanical College has expanded the number of hours necessary
for a degree to one hundred thirty instead of holding recuirements to the nor-

mal one hundred twenty-four hours of the other schools of this study. Maximum
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limite appear to have been reduced at Oklshoms Agricultural snd Mechanical

College; additional courses will force elimination of the least vitel in the

Future,
TABLE I
, COMPARATIVE ANALYSIS BY FIBLDS OF TEACHER EDUCATION CURRICULA LEADIRG TO THE
BACHTLOQ OF SCIEHCE DEGRELR IW INDUSTRIAL ARTS ( 1r14at10n by fields of

Table II)

3.4.

SUBJIECTS ] 7 1.7, 0.4, A&, C.3.T,
Shopwork 25 29 1z 21
Industrial Drawing i 10 11 14 10
Seience 190 16 3
Maothematics ] 3 6

Bduecgbion 23 25 29 21
Socisl Studies 1/ 10 11 10
English 6 ) { 8
Physical Fducation A 8 3 A
HMilitary Science 4

'rade ond Industrial Education 3

Second Major or two Minors 20 24 24,
One kojor Shopwork Field 12

Electives - 4 I 14 =23

Professional Courges Recuired. Little veriation exists in basic catalog

reguirements for Industrial Arts majors as is shovn in Table II. The luck of
noticesble variation is largely due bo two factors: (a) the influence of
gstete certification reguirements and the high vercentage of Industrizl Arts
students preparing to teach; =nd (b) the fact colleges tend Lo follow one
gnother in adding and dropping cowrses from their curricula. An exswination

of the tables showe only minor differences in the depsrimental reguirements,

b

except thet no Indusgtrial Arts BEducation is required at Central State College
and the University of Oklahoma, only the University of Oklahoma reguires up-
holstery, ¢nd the Cklahoma Agricultural and Mechsnical College is alone in
reqguiring & course in trade and industrisl education. From surveys made with

deportment heads of the respective schoolg, important differences between what



TABLE IT

A DETATLED GOMPARISON OF TEACHER FDUCATION CURRICULA WHICH LEAD TO THE
BACHELOR OF SCIENHCE DEGREE IN INDUSTRIAL ARTS EDUCATION

fem?

5.4, '
SUBJECTS , , I.T. 0.7, L&, G.3.T,
English 6 Q.. 8 8
Speech 7 ¢
Chemistry , 8
Physics 7 &
One Science (Chem, Bio. Phys.) g
Any Science , v g
Hygicone ] 2
Heaolth Education 2
Physical Education or Military A 3 2
Literature 2
Math, or Foreign Language 214 , 3 or 12
Mathematics 6
Asriculture &+ unit in High School 2 3 2 2
feonouics 3
Government .3 3 3 2
History 3
Oklahoms History 2 2 2 2
Edueation 15 17 14 1/
Obgervation and Practice Teaching 6 & 6 6
T and I Education 3
Sendinar 1
Safeby Engineering 1
Militery Science ]
Methods of Teaching Ind. Arts 2 3
Org. snd Adm, of Ind. Arts Clssseg 3
Bench Woodworlk 2, 2 4 A
Bench and Macnine Woodwork 5 &
Furniture zsnd Cabinet Msking 5 5
Wood Turning 2 2 J 5
Wood and Metal Finishing 2 2 2 2
Hench Metal Work 3 G 2 3
Care of Shop Equipment 2 P 2 2
Industrial Draving 8 9 ) 10
Electricity 2
Pattern Making ) 2
Indugtrisl Arts Desien 2 2 2 2
Urholstery 2
Machine Woodwork L
Welding 3
FPoundry 2
Machine Shopn Practice 2
General Shop 2
Shop Work or Drawing Electives 2 7 2,
Shopwork Maior » 12
Orientation 1 1
Secend Major or two Minors 2024 24, 24,

Tobzl No. hours redquired for grad, 124 124 130 124
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is actually required and what the cabalogs state is required sre revealed,
especially in the case of the University of Oklshoma. This in itself is not
abweakness, as an alert and progresegive department may be overhauling an ex-
isting curriculum to adjust it more adequatelj to contemporary needs. However,
pobential Industrial Aris majors should be able to get an accurate description
of courses required for a degree in Industrial Arts from a study of current
catalogs. The catalog of Central State College is difficult to understand

and probably needs simplifying to meke it more readable.

Conclugsions. Prescnt college curricula in the four selected colleges
used in this report exhibit little variation. This is largely due to the con-
strictive nature of the State Department of FEducation certification require-—
ments in conjunction with the natural limits of how much can be crowded into
a four yesr course. As indicated earlier in this chapter Oklahoma Agricultural
and Mechanical College has expanded the four year hour requirements to their
practical limits by requiring one hundred thirty semester hours for gradustion.
Further addition must come from the elimination of the least vital of existing
courses; This readjustment should not come by the elimination or restriction
of the cultural and scademic courses, as has been indicated. A degree from a
liberal arts cﬁllege must be more than a technical proficiency certificate
from s trade school. The key to curriculum revision therefore, is through the
State Department of Education. The college cwrricula will adjust to the state
requirements readily if the state requirements are satisfactorily meeting the
needs of Industrial Arts Education, but it will be difficult il not impossible
to adjust the college curricula to the needs of Industriszl Arts Education for
today?ts world if the state requirements for certification are antiquated.

Part B will be concerned with an examinetion of present and proposed plans

of certification.
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Pert B

Certification of Imdustriel Acts Teechers in Ollaboms

In = paper cntitied The Professionalizsation of Industrial Arts Teaching

by Dr. Deditt Hunt, (13, pege 5), the following quotabion of the professions

qualifications of Indusbrial Arts teachers is quoted. The most significant

points of this quotation sre: (1) the high stenderds of qualifieation, (2)
the number of scuester hours required, (3) the Masters Degree required for

ey

continvous employment, (4) resson for Industrisl Avts being highly vrefes-

Ll

sionalized, and (5) the need for continued study and revision of certification

Probably no one group of teachers hrs a higher standsrd of gqualilfi-
cation for certification. A full major often swmounting to as much asg
forty semester hours snd a standard baccalaureste degree are required as
uniform minimm stonderds for the industrizl arts teacher.

For continued employment, the Masters Degree is required and further

attendance at sumaer schools is demanded aboubt every four yesrs. It can
be said thad industrial arts teaching is highly professional because of
the educational reguirements. Few secondary teachers asre recuired to
complete so rigorous o tescher education curriculum. Music and physical
education teachiers have o couparable certification program.

There is need for continucus study snd oceasional revision of certi

fication requirements. In meny states, the present plan of certifiecatio

is enbirely insdequate and little or no sgpecialization is reguired.

n

Through wore stringent rules of certification the level of the yrofession

can he elevated,

s £me s,

The Present Certificetion Plsn. The present certification requirements

in Industrial Arts as enumerated by the State Department of Education have he

pag
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ignificent value on the sececondary level in Ollahoma education. They do

e

mrovide standards of attainment whiclh 4id not exist before. They arc based upon

experience snd the careful sbtudy and profound judpment of educators in pesition

of responsibility. They are cecepted generally by the state's sdminigstrators

Therefore, one does not lightly interfere with & program which, over the years,

&



has proved one of the bases of o golid and cxpanding Industrial Arts pre

in Oklohoma high schools,

Howevery the fact thoat these requirements are superlor to those existing

f-«'

previous to thelr adoption does not; in itself, eliminate the possibility of
improvement. Further, these rveguirements may have melt the needs of 1930 or
even 1940, but do not necessarily necet the needs of Oklehoma youth ir 1949.
Life todzy demonds greater skills and more technical Lnowledge throughout our
nation then ever before. The Industrizl Arts instructor; to continue te justi-
fy the growing public support of his program, wust adapt himself to thése
changing needs and to the demends of his particular community. "Shops® to meet
th challenge of America'g changing tempo, must do more than Lr :in boys to
make footstools. Also, the character and economy of Oklahoma itgelf is chang-
ing. There is a greater urben cmphasis as well as more diversity of vocationsl
opportunity.

Therefore, it is wise to exsmine periodically the prescribed course of
stody leading to the certification of Industrial Arts instructors. The fol-
lowing certification plen is now used for high school certificstes to teach
Industrisl Arts in Oklchoma schools from grades 7 to 12 inclusive. ({State
Department of Edueation).

In addition to the general requirements set out in Section 1 of the
state regulation, the completion of the following courges shall be re~
guired, respectively, for one yesr and 1ifs certifiecates to teach indus-

triel arts.

(Nunbers opposite courses represont semester hours.)

1-Yeor Life
Education Gourses, including six scmester
hours of tmhntt&chmg(umveymacmmmm
Adolescent Psychology, Philosophy or History
of Education, Measurements, Methods.) 1z 18

CENTRAL WETHODS AND MAMAGEMENT, including
klahoms School law.
Tobal Fducsbtion courses 1

LS SN
s



1-Yeur Life
Courses in Teaching Field:
Benech Woodwork A 4
Cabinet Making 4 4
Wood and Metal Finishing 2 2
Industriel Arts Design 0 2
Care of Shop Equipment 2 2
Working Drawing 2 2
Machine Drawings 2 2
Architectural Drawing 0 2
Electives in Shopwork 9] 4
Total 16 24
Other Required Courses:
English 6 8
American History 6 8

Oklahoms History (or + unit in high

school or 70 per cent in State

Examination 2 2
Agriculture (or % unit in high

school or 70 per cent in State

Examination 2 2
MINIMUM IN ALL SUBJECTS 90 124

MINIMUM DEGREE None A. B. or B. S.

As stated before, these state requirements have Leen of ﬁalue in provid-
ing standards for the past and present. They did not retard the expanding
Industrial Arts program, bubt rather, laid a firm foundation for the present.
Yet the possibility of their improvement does exist, espscially as the demands
of modern life are providing an even more fertile field for an adaptable
Industrial Arts program, ss mentioned previously. An indication of this need
for reexamiﬁation of certifieation requirements is brought forcefully to our
sttention by the work of the State Adyisory Committee for Industrial Arts,
This gualified group of leaders in the field has proposed certain changes in
the prescribed curriculum leading to a life certificate in Industrial Arts.

A comperison of these proposals with the State Department of Education certi-
ficastion requirements of the present best revealé the shortcomings of the ex-

igting course of study.



A Proposal for CGertificotion. Before detolled coapsrison i
proposed plan approved by the Stote Advigory Committes will be

This plan was adopted Februsry 13, 1947 and

of change avaeilable of recent date.

is the most asuthoritative propossl

A Propogsed Plan for fiigh School fertificate
To Teach Industrisl Arts
{valid in grades 7 to 12,

In addition to the general recuirements

o

securing a certificate to teach,

teach Industrisl frts.

inclusive)

set out in the relations for

the completion of the following courses
ghall be required respectively, for one-year snd life certificste to

COURSES IW EDUCATION AWD PsYCHOLOGY,

Not more thaen six semester hours

of

which shall be CquloLeﬂ during the
first two years of the college cours
(four hours of this to be practice tCuCh“
ing in industrial arts 2nd two in occupa-

tional guidance)

Other Required Courses:.
Boglich
American Higtory

Oklshoms History (or - unit in

high school)

Agriculture (or 4 uwnit in hipgh

school)

Courscs in Industricl Arts Field

Basic Hoodworking courses
Basic Industrisl Drowing

Methods of tesching Industrial Arts
Organization cnd Administration of

Indugtricl Arts
Industrial Arts Design

A "Minor® in one of the Industyrial
Artes ficlds indicated below
(in addition to reguired work

gbove)

HMinimm Reguired in »11 Subjects

The Indugtrial Arte fields from
follows

which a

l-year Life
15 z1
6 8
O 6
2 2
2
L 4
2 2
0 2
0 2
U3 3
O o
3 30

g 124

"iinor® wmay be selected



1. Automoblile Mechaniecs

2. Crafts or Handicraftgs

3. Electrical Tork

4. General Shop (shall include two or more
semester hours of work in four shop
greas in addition to woodwork and
drawing)

5. General Metal Work (shall include tvo or
more semesier hours of work in four
areas using metal work tools and
processes)

6. Industrisl Drewing

7. Machine Shop Practice

8. Printing

9. Woodworking

In comparing the proposals of the State Advisory Committee with the exist-
ing requirements for certification, the following changes are observed. (1)
The number of hours in the Industrial Arts field reguired for a life certificate
is increased from twenty four to thirty. (2) Instead of four hours of "elec~
tives", a minor of twelve hours is required for a life certificate. (3) Care
of Shop Equipment is eliminated from the required courses. (4) WMethods of
Teaching Industrial Arts and Organization and Administration of Industrisl
Arts are two courses added to the curriculum. (5) The number of hours of
industrial drawing required for a life certificate is increassd from six to
eight. (6) Cabinet making and wood and metal finishing courses are taken off
the required list., (7) Two hours of occupational guidance are specified in
the education courses.

It is noted that no change in the total number of hours in education was
recommended, nor was any material change suggested in social studies or English.
American History was decreased from eight to six hours. Increazsed emphasis
wag evidently intended by the State Advisory Committee for the non-woodworking
courses such as Automobile Mechanics, Electrical Work, Metal Work, WMachine

Shop Praetice, and Printing.

The two courses, Methods of Teaching Industrial Arts and Organization



and Adwinistration of Industrisl Arts, would Till a need in Improving the
guelity of high school instruction. If these are left es purely elective
courses, those who need such ingtruction most seldom teke them. It appears
that the elimination of Care of Shop Eguipment is of doubtful logie. However,
if guch information is integrated in the other courses {as no doublt is intended
by the Advisory Committee), the credit hours consumed could be more fruitfully
nged in developing o strong minor. The proper care of shop eguizment does not

develop by asccident in the average graduste entering into active service. In-

(=4
gtruction sghould be glven, if not in z seporate course, then conseiously inte-

grated in each course offered in the collepge shops,

Incressing the number of hours for a 1life certificate in the teaching

icld is wise ag it tends to make the teaching of Industrial Arts more highly

=

professionsal, as was stated in the opening guotation in Part B. The weak
point of the Advisory Committee's proposals appesrs to be the listing of Genersal
Shop and Woodvorking as minor fields. Courses in both should be recuired of

&ll and teken off the selective minor list. Any Industrisl Arts instructor
worbthy of the name should be proficient in both. The trend toward more none
woodworking classes in cur stote justifies foreing the Industrial Arts major
into a minor other thsn Woodworking, snd General Shop should be required be-
cause of the ssme trend. Since wmost college students in this field are pro-
ducts of the traditional type of shop, they would tend to select woodworking

or drawing courses and lgnore ¥achine Shop Practice, General Metal Work, Auto-

mebile Mechanies, or Electrical York.

The Temporary Certificate. The number of hours required for o one year

certificste should be incressed. Ninety-six hours of which at least twenty~
two are in Industriszl Arte, would not be unreasonable for s one year certificate.

his would tend to eliwminote the non-professional type of student vhoe is more
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interested in gquickly cualifying for o payroll than to fill creditably o posi-
tion in Industrial Arvts. Many schools over-psy thogse limited in experience or
with one year certificetes on the basis of a living wage while following the
state schedule, vhich is inadequate; for the highesgt professional teachers on
thelr fzculties. This is wore noticeable todsy since school boards and admin-
istrotors control larper wneasr-marked spportionmaents.

Those who really need to tesch & year before securing their life certifi-

cates vould see their gosl so nearly within thelr reach, wder this proposed
inerease, that an incentive would be provided for continuing their scholagtic
career ags soon ag possible. The present reqguirements for one year certificates
in 811 {ields, not Industrizl Arts alcne, are too lax. There are too many
f£111ing in' in our secondary school foculties whose major interest end perheaps
inenciol support is farming or business. This is due, however, mostly to low
galarieg. They have the minimun in scholastiec achievement to qualify; then
year after year they do the minimuwm of academic work for s renewsl either by
extension or correspondence, The life certificate goal must be within esight
of atbaimment.

One new proposal of the State Advisory Committee which 1s excellent is

the requirement cof Occupational Guidance. No Fzculty member with the except

feta
5}
o

of the principal has as wmuch opportunity to weish the voecational possibilities
students as has the Industriel Arts instructor. Such education as this

courgse could provide has been long overdue.

Suzgested Pl The following plen is o proposed plsn for certification

incorporoting the criticisms just made and borrowing heavily from the proposal
of the 3tate Adviesory Committee for Industrial Arts in Oklshowsa. FEspeeially

favored is the proposal for minors, the lnerease in the number of hours in the

ey

ield for & mejor, and the addition of ¥Methods of Teaching® and “lrgonization



and Administration® courses.

L
e

REQUIREMENTS FOR CERTIFICATION
Proposed by A. Lee
Gourses in Industrial fvts: One Yesar Life H, S.
Basgic Woodworking A A
Advaneed Woodworking O 2
Basic IHGUutWiﬂl Drawing G 6
Industrial Arts Design 0 2
General Shop b 4
Elective in advanced course in Vooduworking,
Industrial Drauing, or General Shop 0 i
Methods of Tezching Indugtrizl Arts 2 2
Orgenigzation and Administration 0 &
A wminor from the following group: 6 6
1. Aute Mechanics
2. Tlectrieal Hork
3. HMetal York
4. Machine Shop
5. Plastics e —
Total 22 32
Courses in Edueation, including two scmester
hours credit in Occupational Guidance and
four in Practice Teaching: 16 21
Courses in obther required flelds:
English, including two hours of speech 6 §
American Hist. and Gov't {(stute law) 6 6
Oklshoma High. or sgtale exonination 2 P4
bgriculture or state exsmination . .
Total 16 16
Hourg for onc yeer certifiente: 56
Hourg for Life . S. certificabes 124

Hotes:

2y

(1) Care of
within other

(2)
enough--if it should bhe required at z11, the
should be the only substitute recogailzed

(3) Tuo hours of sadvonced work may be subst
of reqyuired basic woodworking or basic indu
wo hour bagic courses wnusunl proficiency i1
cretion of the department head.)

Shon in pnre

courges—~—through departmentsal r

a3

High school eredit in Agriculibure and Oklahowms History is

strial drawing if in

sent gtate reguirementc should be integrated

equirements,

not
n proficiency in the subject
acceptable Tor college credit.

ituted for the last two howrs
i in the first

s exhibited. (At the dis-



REQUIREMENTS FOR CERTIFICATION
Proposed by &. L. Lee
(eonbinued)

(4) "Practice Tesching® doec not include "Observation®., I{ offered
as a combined course, then six hours should be required.

(5} As the individunl college may reguire addéitional work for o de-
grece in Industrial Arts sbove thabt required for certification, courses
4

deened essential by some colleges (suck as upbolstering) could be in-
cluded in any curriculum wvhich exceeds one hundred twenty-four hours.

3

Gonclusion. The basic difforence between the writerts proposals

s}

those made by the State Advisory Committee is in emphasis. The committee
recomnends the selection of minor Fields, but includes woodworking, industiriszl
drawing, and general shop. Evidently the purpose of the wminor fields, from

an exgmination of the lists, is to broaden the Industrial Arts prograa on the
secondary scholastic level. The inclusion of voodworking and iwlustrlal draw-
ing defeats this purpose. Rather than encourape diversification in sccordance

57

with present trends and neecds, the inclusion of these courses will sclunlly
tend to limit the majority of Industrisl Arits majors within the traditionsl
Tields of wocdworking or industrial drawing. Some young wen selecting Indug-

trial Arts tooching as a voeabional cholee did go as a result of proficieney

and interest developed in their experiences in high school shop courses. As

o+

these are essentially woodworking and drawing courscs in the vest nsjority of
secondary scheols, these young men arce most intercsted and feel their bockgroumi
ond skills would be exploited best in such minors. & great mgjorily would
naturally besitate to speeislize in fields in which they sre relatively un-~
femiliar, Therefore, this report's proposed certification plen eliminates
woodworking and industrisl drawing from the winor lists vwith the objective of
forcing selection into automotive mechsnics, electrieal work, metal work,

machine shop, and nlastics. This would cncourage the trend to secondary
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instruction on & broader scope than that of the traditional pattern. It will
be observed that the plan gives greater emphasis to reguired woodworking courses
than does that of the State Advisory Committee, while an elective course in
woodworking or industrisl drawing is also permitted. Since the core of present
high school Industrial Arts courses is still woodworking and drawing, every
instruector must be well qualified in these flelds as a first consideration.
General shop, it will be noted, is also eliminated from voluntary selection
and recguired of all majors. Thé objective is essentially that stated above in
regard to woodworking and drowing, Modern conception of Industrial Arts re=-
quires knovledge of general shop techniques by all seeking to qualify for
teaching certificates in the future. Although most shops are not equipped at
éresent for general shop courses, the present and future generations of Indus-
trial Arts graduates should be prepared for such ingtruction as equipment be-
comes available. TFurther, if they are so educated, their requisitions will
tend to so equip their shops. But if 1imited‘in background to the traditional
pattern, as the State Advisory Commitiee proposals will permit and even encour-
age, . they will make requisitions within the limits of thelr budgets for only
more and better wood lathes, drawing boards, band saws and gluve pots. Over-
hauling the present certification requirements of the State Department of
Edueation is advisable as they were devised in accordance with the needs of a
different generation, but such revision includes the corallary that the needs
of the foreseeable future should be anticipated as well as correcting the
obvious shortcomings of certification in the present.

As stated in Part A, little variation exists in the curricula of Oklshoma
colleges leading to degrees in Industrial Arts Education because of the con-
strictive nature of State Department of Education certification requirements.

Part B examined these requirements and the most recent, authoritative proposals
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for adjusting them to the educational needs of Oklahoma youlths teday. A4 plan
for certificabtion was presented based upon this analysis and suggestions for
impr.'ovement,‘ and borrowing heavily from the proposals of the State Advisory
Committee for Industrial Arts in Oklahoma. Present trends and anticipated
needs of the immediste future were basic criteria in the formation of these

proposals.



CHAPTER III
SOME FEATURES OF THE PRACTICE TEACHING ENVIRONMENT

IN INDUSTRIAL ARTS

The practice teaching program ig @ vital ingredient in prepering instruc-
tors in Industrial Arts. One conclusion reasched in Chapter II is that little
variation exists in college curriculum requiremente of practice teaching credits
due to the standardization of the State Department of Education certification
regulations, Though little important variation may exist in "what®m is offered,
much variation méy exist in "“how"™ it is offered. Sufficient variation does
exigt in the presentstion of practice teaching courses that comparison and
evaluation of such courses found in the teacher education curricula for Ia-
dustrial Arts would prove profitable. Although certification reguirements by
the State Department of Education indicates uniformity, actuslly, considerabls
laiitude in method and physical setting exists within the various institutions
in meeting thesge requirements. This facht, in itself, does not necgssarily
inmply failure in any institution, in meeting its obligstionsz to its students
as there is usually more then one path to the completion of any assigned task.
£11 Oklahoma colleges surveyed in this study give evidence of sincerely strive
ing to prepare their students adequately for post-graduation service, though
their procedures differ. ;

Part A in this chapter comperes some of the environments resulting from
practice teaching as conducted in & public school situstion and that of & sepa-—
rate laboratory school under direct college supervision. ZEvaluation of each
ﬁype of physical setting is wade, including recommendations for that environ-
ment resulting in maximum benefits from the standpoint of the practice teacher.

Part B presents methods of supervising and evaluating the work of the practice



teacher, The fouwr selected Oklshomz colleges sbtudied in Chapter II are used
as the basis of foetual informstion presented in each pert of this chepter.
y:)rth A.

Cooperating Schools versue Laboratory Schools

Oklohome Apricultural and techanical College in Stiliwater, and Southuesbern
Institubte of Technology in Weatherford employ the cooperating school idea through
the use of the public gchool systewms of the regpective cities, in reoviding fa-

cilities for mrectice teschersz. Tho University of Okleboma in dormsn uses a

laboratory sehool which is a part of the College of Bdueation and, thereby,

separate from the public school system. At Cenbral State College in Edmo
a similer leborotory school is provided which ig designated “The Demonstretion

School®. Thus, in the four selected colleges of Oklshoma used in this study,

there are two cxamples of each of the common methodz of groviding practice

acilities in teacher education,

@

\dvanteges of Cooperating Schoel. The grestest single advantage of the

3

cooperating school is that it provides a typical public school situstion., In- -
dividual differences asmong students of & coovperating school are gimilar to

those found in the aversge public school of Oklahoms. Further, in the eooperab-
ing school, problems of schoduling, extra-curricular activities, discipline,
vocational education, and the goclslized nature of the modern high school are
21l siwmilsr to those of other public gchools of comparable size. This type of
environment for practice teaching provides o high degree of integration fow
educational theory with the precticel in-scrvice practices of the teaching
profession in Oklshoma. As most of those enrolled in practice teaching will
begin active teaching in o public school environment upon entering professional

e 5]

serviee, bthe cooperating schocl provides Hhe most nesrly normal professional



environment for teacher education. If the preaetice teacher can adjust himself
to such an enviromment, then he will have the confidence needed to handle a
classroom program in his first teaching assignment.

To a considerable extent, the cooperating schools of this study provide
an internship setting. Internship for teachers has been defined as %a period
of off-campus teaching, in which the intern teacher participated, to a limited
extent, in the regular program of a particular school gystem while living in
the community and while becoming aequainted with the philosophy, methods and
operation of the school®. (5, page 35). The practice teacher is provided an
environment such as that recuired for internship teaching, slthough the com-
nunity of the cooperating school is the same as that of the college in which
he matriculates. Clifford L. Bishop of Northwestern Missouri State Teachers
College, Marysville, Missouri, mace a survey of teacher education methods of
fifty-nine institutions representing 211 perts of the United States. Bishop
obtained the opinion of thirty-six specialists in teacher education and one
hundred seven administrators and supervisors in secondary schools working with
practice teachers, His conclusions which follow may be adapted te the co-
operating school being discussed in this chapter:

Internship, then should provide for the professional development of
the young teacher through a close integration of theory and practice. It
should help provide a better understanding of children as well as better
means of confidently helping them toward their goals of learning and life,
It should supply the need for better induction of the teacher into teaching

" while under careful supervision. The young teacher should, through intern-
ship, develop a greater ability to apply a sound philoscphy of education
which would broaden the outlook and sharpen the ideas of the prospective
teacher. Thesgse are the main purposes of internship---purposes that cannot
be carried out so well by any other means of directed teaching according
to the views expressed by the respondents in this investigation. (4, page 43)

Further Bishop states that twenty-four of the fifty-nine institutions sur-~
veyed gave as their principal objective for practice teaching, "To assist

prospective teachers in gaining independence under competent supervision®.

(4, page 338)
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CGertainly the cooperabing school provides nore nearly thon the laboratory
school a natural ond normal school situation., For service in the field,
practice teaching must adapt itself. Thet system of teacher education best

providing situations similsr to thosge found in the field has wmade greal progressz
in meeting its obligotions to those it serves. In discussing methods of achiev-
ing maxdmum results in prachice teaching, Raloh M. Lyons states in his erticle,

Tezcherg, that sdministrators in

%

The Leboratory Scheols ond the Education

the Division of Education of Georpgla Teachers Ccllege believe that the schools
used for grectice tewch:nﬂ Wahould be good examples of rursl and town schools
in Georgia, otherwise the grasduates will not be adjusted tc the situabions
they will encounter when they ge into the field". (15, page 345). Oklahome
ghould also use good exsmples of public schools to prepare her graduates for

the situstions they will encounter when they go into the {ield.

Disadventages of the Cooperating Schiool. One obvious disadvantzge of the
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ceoperating school ig that its cwphasis is upon the educatic
children of = particulsr district, and not upon the education of practice
teachers. Another dissdvontoge is that the opening end closing dates and howrs

oi’ the public school yeer sre¢ sometimes not synchroniszed with those of the ecol-

lege with which it is cooperating; the practice tescher ususlly misses the

¥

o
U

ctivities of
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importeat experience of both enrolluwent and the closing a school
year. Further, the gupervisors of the cooperating school who are in direct
contact with the practice teachers have heavy class loads end usually a multi-
tude of extra~curricular duties; their energies are directed First to beling
guceessful instructors with only minor consideration being given to their prac-

tice teachers, For example, in the cooperating school of Southwestern Institute

of Technolegy, the supervisors of the practice teachers arc the department hesds

of the public school sysben of Woatherford. Those toking nroetice teaching in



Industrial Arts are therefore assigned to the high school instructor in this
field. 1In the school year of 1948-49 this supcrvisor has five regular Indus-
trial Arts classes and a daily work period in which one hundred twenty-five
students are enroclled; in addition, the supervisor holds a class sponsorship,
keeps gate at athletic events, and participates actively in civic affairs.
However, this condition is not all disadvantageous. The practice teacher se-
cures a better insight into the day-to-day duties of an Industrial Arts tewcher

than he would through any other medium.

Advantages of the Laboratory School. The laboratory school is built

around the specific needs of teacher educatién. Its emphasis is upon the teach-~
ing of teachers rather than upon the teaching of public school pupils., It is
probably true that due to: the excellent quality of instructors and the best of
‘methods and techniques, the instruction in laboratory schools is superior to

that found in meny public schools even though the emphasis is upon teacher edu~-
cation, ILibrary facilities are ususlly excellent since the college library
facilities are available. The teaching situation is also easier for the begin-
ning teacher as digeipline problems are of a minor order. In some cases the
lahoratory school can send back to the local public school any pupils who are
vncooperative. Legs distraction from an extensive activity program is found

in & laboratory schoocl environment upon comparison with the four teacher educa-
tion situations studied. C(lass meetings, assembly preparation, athletic contests
with their associated activities, such as junior class hot dog concession, spo-
gial practices for half-time stunts by the band, and similar distractions are
geldom found or they are found to é lesser degree in a laboratory school than

in the cooperating school. In the Central State College catalog (page 29),

the following quotation states the purpose and explains the nature of the labora-

tory type of practice teaching enviromment. (4t Bdwond, the laboratory school
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is called "The Demonstration School.™)

The Demongtrotion School is 2 laborstory for research and proctice
teaching in & getting vhich aspproximates a regular public school situstion.
The toaching stalf of the Demonstration Schocl is ecarefully selected so
thet the sbudents may have the opportunity of observing the begt methods
of teaching. The critic teachers ave chosen not cnly because of training
snd expericnce, but slgo bescause of their ability to correlate theories
of pedagogy, psychology, and aethods with classroom mancgement. The
Demenstration School iz closely associsted with every deparbtment of the
college, and instructors in most of the departmentsg teach clasces in the
Demonstration Schocl vhere the student teachers have an opportunity to
observe snd do prachice teaching under the college staff. Beal teaching
situationg anelopous to public school eonditions sre maintained for the
training of beginning teachers.

From this statement, one mny conclude that laboratory schools reproduce
5 Y i
conditions as nearly like thoge ol public schools vo their setting permits

s
Y

maintaining real tezehing situstions similsr to those in & publie schoel. An

advontage cloimed is that the tezsching staff is selected with care and with
gaphasis upen ability to correlate theories of podageopy, psychology, cnd methods
with clagsroom menagements, However, these features are usually found in a

X

cooperating school too. The only feature of a laboratory school pointed out

fts

n this quotation which is wniguely that of such & school is its close asgso-
cistion with the college depzrtments, Cloyd Anthony, head of the teacher educo-
tion progrem at Indiana State Tcachers College, pregents one of ‘the strongest
cases for the use of ihe laboratory type of school for practice teaching that
this writer has found.

Perhaps the most significant argunent in favor of a campus school is
the greater control vhich the college has over such e school, and the
increased freedow of use which this contrel assures., Bubt the argument is
pointlese if the collepe makes no different use of the cmmpus school than

it would of & typiecal public school. It must emphasize wmost the function
which, thus for, it hes emphasized least, Experimentation. (2, page 21)

The laboratory school can he of unigue value if adventage is taken of its
fresdom resuliing from college control. Anthony bellieves 1t can best serve
through experimentation, hovever, thig function has been emphasized the least.

& nead for such e

evidently exigts, perhaps junetifying




use of such schools and providing them with great opportunity for serviee, ac~
cording to G. D. McGrath, Director of Teacher Education at the Unlversity of
I1linois. After recently examining four hundred institutions of higher learn~
ing in vhich teacher education work is offered snd carefully studying the
practices of some two hundred of them in which teacher educution is ewphasized,
MeGrath found:

It must be admitted thet the consistent adherence to vhat wmight be
referred to as the traditional pattern for the last ten years was alarm-
ing. Less then ten percent of the programs studied indicated any inclina-
tion toward noticable divergencies from the well known frerework of teacher
education, ' (18, pages R22-23)

McGrath pointeg out in his article, that tradition still dominates teacher
education in the United States. He recognizes that educators in some institu-
tiong are alert and woving forwerd, bub thet progress ig too slow and not suffi-
ciently widespread., If, in the laboratory schools an attempt is made merely to
reproduce public school conditions, it may then be concluded cooperating schools
gen provide facilities fér vractice teaching as well or betier than those located
on & college cempus. But if Anthony's and MeGrath's contentions are valid, then
there is a place for the laboratory school which cannot be adequately filled

otherwise,

Disadvantages of the Laboratory School. The student hodies of laboratory

schools are too select. Practice teachers find a synthetic public school envi-
ronment as a result. The lesson plans and demonstrations may exhibit the
knowledge of methods and téchniques as well or better than in & cooperating
school, but problems of discipline, securing interest, and the psychological
competition with extracurriculsr activities are not found to the degree that
such conditions exist in averége public school enviromments. These factors do
enter into.the education of a teacher as well as in the preparaltion and execu~-
tion of lesgon plans and the acgquisition of information concerning the best

professional wethods and bechniques. If the laboratory school does not have



the proper eoudpment or is erouwded in certain sections, students ere burned
back to the local public school. The practice teacher then comes into contas

- o

with such problems din the field wuith on insdecuale buckground. Adjustument to

these and gimilar problems may be made as a resulb of strong native sbliildes
and o practical; commongense philosophy, but bteacher education can take 1itile

credit for this edjustment. Teschers in the cooperating schoel; on the other
hand, face such problems frequently; the practice teacher observes the procti-

cal methods of adjustment, sometimes seelny ways of improving them. Later,

tto

when faced with similar situations in independent in-service tesching, he has
a background upcon which to rely.

Another disadvantape, besides thalt of teoo sslect a student body, 1s that
the stulent hody is toe limited in size. A full scholastic program is not
peruitted. This especlally affects specialiged subjects of genersl education

such as Industrial Arts. 9YThe success or fallure of the teacher troining pro-

gram deaon&& largely upon the individual faculty members, the curriculum, the

equipment and supplies, ond the vhysical plant®, (23, pages Al-42) states

Paul H. Wegner, Head of Industrial Arts Deportment, Teschers College of Cone

necticut, in"Peachor Treining in Indusbrisl Arts Fducetion™, an srticle appear-

ing in a late number of the Industrisl Arts and Vocational Education agazine.

Unless the laboratory school lg exceptionelly lerge and in a superior finencilal
condition, it is unlikely that the Industrisl Arts Departwment will meet Wegner's
conditions {or & successful practice tescher program,

Tither the college shops must be used or dependance upon the local public
schools will result. With o limited enrollment, the laboratory schools empha-
size the traditionzl college preparatory courscs. One of the last fields to

have an adeguate program and suitable equipment in a laboratory school ig that

of Industrial Artbs.



Conclusion. The coopersbing school is uged to provide facilities for

prectice teaching at Southwestern Institule of Technology sud at Oklahoua

&
Agricultural and Wechanical Cellege, vwhile the laborotory school provides

these facilities at the University of Oklahoma end st Central State College.
The cooperating school provides most nesrly a public school environment similer
to that in which the practice tecchers will éo in-service teaching. Individusl
differences are nmost normsl in the cooperazbing school as the student bodies do

rxy ® e )

diceipline, exbtra-curricular sctiv-

not have controlled selection., Problems of
ities, and other duties are wmost nearly like those found in the field.
Since enrollment is noht limited, over crowded sections snd heavy loads

3 @

of the meCFVLuOT chaalky tend to mrepare proctice teachers for {fMleld service

oo}

more adequntely than does the laborabory school. Sinee the laborasbtory schools

0
uu

emphasize the traditional college preporatory courses, practicslly ignoring

=

heir separate curriculums the speclalized subjeets of general education

=
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guch as Industrial Arts, the best facilities for teacher education in Indusbtricl

Artg sre probably provided by the cooperating school,

Part

Hethods of Evaluating in Praoctice Teaching

Tvaluation of practice teaching is a subjective form of analysis. A teach-
or cannot be rated as superior or inferior from o study of objective tests

covering the methods ond technigues of teaching. However, evaluation of the

vork of practice teachers is necesssry. Prospective employers need information

baged upon eccepted gtandards; rocords ocre reguired in the registraris of

o

Cice,

Jae:

'r“

deans neced knowledge of progress and achievement., Fiunally, the practice teacher

neads information pertaining to his strengths and wesknessos for porsonsl growth

in his chosgen profession. The supervisor finds rating shects of value in
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charting the devclopment of gractice teachers in his charge ia providing a
basis for remedial work, and for guldonce. Begides oral evealustion it is sug~
pested that B ee ncthods be used simuitaneously fTor czech student. 4 tevm
grade, & rating cheet based upon the tolnl course relstionship of the student
with the pupervigor, snd vating sheet Lor esch tesching osperience of the sbu-

3 £

dent should be used. The lugt of these threc is not subudtied to higher su-

3

thoritics, but used by the supervisor for guidance, renedial insbruction,

n the preparation of the term grade end

e

sonference snalysis, snd o assist

course rebing sheet,

Torm Grade. & tern grode is reworted for ench practice teccher as in any

m

he game sysbem of marks used by the ingtitubion in othor

ourse,
courses should be used and grodes should be submitted on the appropriaste forns.
The grade should indicate completion of asssigmments made by the gsupervisor,
satisfactory atbtendance and participation, knowledge ond practice of the
technigues of teaching, and above oll, the aquality of work in the course.
Although some supervisors probably feel that the term grade should represent
the degree of progress made within the time limits of the course, the uriter
is convinced thet thie mark should indicate the depgree of teaching proficiency
achleved by the studenlt at the conclusion of the course irregpective of his
level of 2bility ot its beginning., After all; the term grade will be avarded

.

according to the methods in use by the porticulsr institution invelved, and ig

therefore not within the scope of this paper.

Courgse Robting Forn. A rating form should be filled in at the conclusion

5

of the coursc. This rating form covers personsl qualities alfecting teaching,

o

seholarship, teaching technigues et cetera. This rating form is submitted to

L

the director of teacher educaotion and is later used by those responsible for
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SOUTHWESTERN INSTITUTE OF TECHNOLOGY
WEATHERFORD ; OKLAHOMA

RATING BLARK FOR TEE EVALUATION COF STUDENT TEACHING

INSTRUCTIOKS TO THE SUPERVISOR:

Listed below you %ill find four groups of items on which you are requesbed
to rate the various qualities of the student teacher. Fach item is to be rated
on z five-point scale. Please indicate your ratings by placing sn (x) in the
proper column after cach item. The ratings given by you will be treated in a
confidential manner. It will perhaps be advisable for you not to discuss your
ratings with the student teacher. DPlease cheeck and return this sheet to my
office at the close of cach term or semester. Use typewriter if possible.

These ratings will be filed at the ond of the semester with the Teacher
Placement bureau,

Thenking you for your acssistance and cooperation in this matter, I am

Yours very truly,

E. P. Cecil, Director
Teacher Training
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Student Teacher Term Grade

Date s 194 . Semester Term

Year in which Teachlng is Done--Sophomore, Junior, or Senior

Subjeet Grade

Kind of Certificate Working for

Supervisor
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VERY ‘ TR~ EXCEL-
PERSONAL, QUALITIES A ___POCR___ POOR___ AGE _ GOOD  LEN®

L Appearance, dregs

Heslth

Yoice

Euotional boalance

Enthusisgn, Initistive

Self-confidence

Dependability

Cooperation

Sympathy with pupllls nroblom

Abllity and degire to improve

Genersl culture

SCHOLARSHIP

Knowledpe of subject mabter

Breadth of general informaticn

Gareful, correct use of Englich

TEACHING TECHUIOUE

Prevpaoration and nleng

Skill in guegtioning

Interest—-development

Securing nupil perbicipation

Personal intercst in pupils

Provigion for individual conferences

Skill in directing supervised study




%

e
i B B U T
POUR POCR LGE GooD LENT
Ability to gecure Intepration
Use and care of snccessory material .

Definite. workoble agoipnuncnts

Ability teo elinch important faets

Ability to control puplls

Teonony of time., cnergy, mabterialg
General understanding of learning
process
Ability to correlate properly
theory and practice

MISCELLANEQUS

, a
{1

Neatness and sccuracy of rocordg

Directions of wlay and reereation

Condition of desgks, {loor, eta.
Regulation of 1léht heat,
ventilation

Interest in characlber training

Intercst in world oroblems
Intercst in general school
activities

Adwminigtration ability

UUDERSCORE TYIGE the position lisbed below for which you believe the applicant

1s bhest fitted.
SCORE ONCE the positiouns which he could £ill sotisfactorily.
CLASSROOY TEACHER SUPERVISOR ADVINISTRATOR
Kindergarton General Supervisor of Principal grade school
Primsry grades Primary grades Principal Jr. high school
Intermediate grade Intermediatc grades  Department head high
Upper grades Junior high school school
Junior high school Principal Senior high
Senior high school Speeial Supervisor of school
College or wuniversity Resding Superintendent schools,
Avithmetic village
Music Superintendent schools,

Pomaanship clty
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PROBABLE STRONG POTHIS:
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ABLE VEAENESS

GENERAL REMARKS OR

BEPLA

"
3
3

Signed

Supcrvisor



assisting in in-service placement, and finally 1s pormoncently filed. The rab-

=

ing form incliuded as pages 34, 35, 35, and 37 is thalt used by Seuthwestern

Institute of Technology, for students completing courses in practice teachiag.
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sheet is very coaprehensive, In fact, that is its principal

LD

weakness. It is too lengbhy and includes many items not even cbserved in a

Y

nigtration ability,® "directions

course of Industrizl Arts. For example, Padmi

&

of play and reereation,” snd Yintercst in world problemsh could be ouwitied,
or the rating on several of these items may be waived ss they zre relatively

2.2

unimportent or are seldom observed. Alse, a shorter check list would be both

ct

easler to £ill out and ensicr to scan.

The Interview FBvaluation Sheet of the University of Cklahoma included as
pages 39 and 40 sre simdlar to the rabing sheet of Southwestern Institute of
Technology, but it is compressed into two pages. The melliod of checking ls
also simplified. The purpose of sll suech shects, as indicated by those in-

¢luded here, is to present & composite impression of the practice tescher ag

seen throuh the eyes of the supervisor. Thowh subjective and thorefore open

&

to criticiem as to reliability at times, these rating sheets are as valid s

ol

mebhod of gecuring an egtimate of the polentialitics of inexperienced teachers

'y

;_h

as is available at present. Probable weakness snd probable strong points listed
at the close of both the evaluastion rating sheets of Southwestern Institute of
Technology and the University of Oklahoms prove in practice to be the wmost

valuable items included. Their value verles in accordance with the care, con-

sideration, and judgment which the individusl supervisor uses in the roting

process.,
Rating Sheets for Classroom Exneriences. Superviscors in each field have

different methods of obiaining and noting information for use in guidance, to

esplst in the preparation of the term grade and cowrse rating sheet, =nd for



Departmaent of Teacher qucatlong danL“Sity Laboratory Schoole
uolle”@ 01 Lducauls
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Eveluate the candidate inforv1ewed on the basie of the I
making whotever adc it onal comments arc necessury to expross
ity your impressions. Check the adjective which, in your op
the charoctﬂvighl; aﬂder congideration. Do not check any adjc
adeguately stales your impression or for which you do not pose
evidence to gupport your decigion.

Gandidate Major Hinor

Normon address Televhone

fome address Age Teaching Experience
Interviewer Date 19

PERSONAL QUALIFICATIONS EVALUATION

I. PHYSICAL

A. Genaral appearsnce Striking Attractive Ordinary Poor Repulsive
1. Appearance defocts Home  Unnoticeazble 3lightly (uite Pronowmced
- notice. notice, v
2. Bearing-Posture Excellent Good Average Infericr Slouchy
3. Grooming Imnsculate Good Heat Careless Untidy
4. Vitslity Vigorous  Strong Pair Listless eal
5. Maturity Well- Haturing Poorly  Immature
developed devel,

B. Voice Excellent Pleasing Ordinary Wealt Unpleasant
5. Special Talentg

II. MEWTAL AWD PEMOTICONAL
A, Gen'l Intelligence Brillisnt Good Fair Infericr Dull
B. Judgment Excellent Sound Ordinarcy Errs atic Stupid
C. Alertness Horked Good Hoderate Sluggish  Dull
D. Disposition Optimistic Cheeorful Fair Poor relsncholic
E. Confidence Zxcellent Good Sufficient Uncertain Hopeless

Attitude-~Criticisn Excellent Good Indifferent Poor Antagonigtic

l';-_,j
@



A

G. Polise Pair "Lighty
H. Aggressivensss Balance  Good Toderate Poor IHelpless
I. B8peclal Abdilities .
IIT. CULTURAL
A, Exeellent Pew errors Ordinsry Poor  Bad
B, Im tcvo L in people Keen Socioble  Possive With- Anti-
drawn social
G. Bresdth--Iaterests Extensive Broad Hoderate Limited UNerrow
D. Social Graces Cracious Courteous Indifferent Poor  Crude
IV. PROFESSICHAL
L, Interest in Enthusi- Strong Moderate Indif-  Antego-
teaching agtic ' ferent nistic
B. Relsted Experiences Mauny Several Limited Very few None
(Travel, Voecational) ,
G. Planning of Excellent Good Suffi--  Poor Wone
Training Progrem cignt
. Comments
V. CHARACTER Ixcellent Conforms Wesk Unstable
thecc only if
ahsolutely sure)
VI. GERERAL IMPRESSION
{ Sumnary
A. Physical Excellent Good Ordinory Poor Okjectional
‘B, HMental-Emoctional Bslanced Good Fair Poor instable
C. Cultural Excellent Good Yoderate Poor Shsilow
D. DProfessional Excellent Good Pair Poor Undesirable
E. Character Excellent High Conforas Wesk Unstable

IT. GCOWCLUSION

As » potential teacher, this candidate shovs promise of being (a)
excellent, (b) good, (e) average, (d) poor, (e) extremely poor.

Strong Points

Wesk Points

Comments




use¢ in conferences and remedisl instruction. One method is to employ & rabing
sheet for each teaching experience of the practice teacher. These sheels, in

themsselves, are not possed on to higher suthoritiss, tubt sre destroyed at the

conclusion of each semester, or given to the respective students. ¥any of the
items are gimiler to those included on the course raling sheet. The sheet is
gtreamlined and the emphosis ig upon cne unit, leszon, or demonstration. A
rating sheet designed for practice tesching in Industrial Arts st Southvestern

Institute of Technology is inelufed here on page 42.
It will be noted that items covering prepsration on the part of the prac-

tice teacher nre piven considerable emphasis, The rating shect, in addition

to it

e
@

uses previously stated, has a psychologicsel affect in advance upon the
practice teacher. Knowing that such a sheet will be used and having seen the
items upon it in conference previous to his first teaching expefience9 he ig
likely to make adequate preparation. To a degree, the same psychological
factor is true during the democnstration or lecture. The gractice teacher is
conseious of the check-sheet being filled out on his work., In practice, the
rating sheet for classroom experiences proves of velue in Industrial Arts.
Conclusicn. Fvaluation of the work of practice teachers iz necessary by
thelr supervisors. Prospective employers desire informetion, college admin-
istrators need a record of progress and achievement, the practice teucher,
himself, needs information pertoining to his strengths and wesknesses for per-~
sonal growth in his chosen profession, ond the supervisor makes use of them
for guidance and remedinl agsignments. Besides term grades, cvalustions are
made on two types of forms. A permenent course rebing sheet is prepared atb
the conclusion of the couwrses in practice teaching for each student covering

personal qualities, scholership, teaching technigues, and cultursl development.

The nurpose of such sheets is to pregent & composite impression of the practice



RATING SHEET FOR A COMBINATION DEMONSTRATION-LECTURE
IN SHOP WORK OR INDUSTRIAL DRAWING IN
INDUSTRIAL ARTS PRACTICE TEACHING

ame of Practiece Teacher Date

Title of Lesson to-'be Presented

Pages or Chapter in Texthook

Textbook from which Lesson was Taken

Date Lesson is to be Taught

PREPARATION ON PART OF PRACTICE TEAGCHER

1. Degree assigned textbook material studied

2. Detailed lesson plan used?

3. Lisbt of materials and supplies used

4. Hotes or oubline of lesson used

TiHE DEMONSTRATION-LECTURE PRESENTED

1. Personal appearance

2. Words mispronounced

3. Volce: Txcellent, Good, Fair, Poor,

4. Diction and enunciation

5, GCorrect use of tools

6., Skill in uce of tools

7. Quality of finished work of demonstration

8., Introduction of lesson

9, The use of questions

10. Student participation

11. Assigmment
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teacher as seen through the eyes of the supervisor. Their reliability at times
may be questioned, and some are found to be rather lengthy and involved,; bub
on the whole have proved desirable.

In Industrial Arts, 2 rating sheet for classroom experiences of the prac-
tice teachers has slso proved desirable. This sheet is not submitted to the
director of practice teaching. It serves in the greparation of the term grade
and course rating sheet,vfor guidance and remedial instruction, and to motivate

the student teacher for adequate preparation and meximum teaching.

The Chapter Summarigzed. Little variation exists in college curriculum

requirenents for practice teaching due to State Department of Eduecation re-
guirements. Variation does exist, however, in the presentation of praetice
teaching cowrses in teacher educstion ingtitutione of Oklshoma. One notewortly
difference is the use of laboratory, on-campus schools by two of the four col~
leges uﬁon whose practices this paper is based, and the use of cooperating,
public school systems by the other two. P"To assist prospective teachers in

gaining independence and ability as teachers in a natural and normal school

gsituation under compestent supervision® was found to be the principal objective
of practice teaching courses, sccording to informsztion from fifty-nine repre-
sentative teacher education institutions (5, page 38). The cooperating school
provides most nearly such a natursl and normal gschool situstion similar te
that in vhich practice teachers will later do in-service teaching. Further,
speciélized subjects of general education, such as Industrial Arts, are fre-
quently omitted in those laboratory schools which otherwise provide rather
adequate vractice teaching fecilities in the traditional college preparatory
courses. From the gtandpoint of teacher education in Industrial Arts, the co-
operating school is superior to the laboratofy school.

In the evaluation of the work of pracbice teachers, examples of rating
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sheets used in different Oklaliowms: insbtitutions ore subnmibbed. These sro similow
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ens included, altheough thet from the University of Oklahoms

simplified and is easier to check.
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hough gubjective therefors open to criticiam as to reliebllity at

)

times, reting shects sre found to be of distinct value. The degire of prospecs

tive employer for information; administrative record of wwrogress and achisve-
ment, the value to the practice bescher in puidunce snd charting personal growbhy,
6g well as & basis for compsrative term grades ond remedisl imstruction sre 1l
purposes of the course rating sheet ande for each practice teacher. Thelr value
varies in accordancs with the care, congiderstion, aond jJjudgement of the indi-
vidual supervisor. A supplementsry rating sheet for classroom sxperiences hasg
also rroved desirsble in the Industrial Avts field. It has been found to be
of additionsl value in assisting in wmobivating the student bteacher to prepare
adequately for cesch clussrcon lecture or dewonstration. On the vhole, term
grades are not enocugh in the evaluation of the work of the wrasctice teachsars
rating sheets such as those pregented in Purt B have been found to meet the

need .



&

COAPTER IV

THCHNIQUES OF PRACTICE TEACHING

£

As In legrning other things by doing the collepge

1

teacher by tesching. It ig doubtful if onyone could ever becowe a very shkille

o

ful teacher just by theory znlone. Bub mere cxperience isg not enough, it must

L

be supervised experience. A4 thorough knovledge of the techniques of teacling

spplied under expert guldsnce during the period of actual practice teaching is
the best method of producing the guality of teachers necded for ocuwr publie
schools., In the introduction of his Hund Book for Supervigors of Student Teach-

ing. Horry A. Little (14, page 1) ooys, "Increased ewphasis is being given to

the education of sll the people. The officiency of our schools ls dependent on
the kind of teachers in them. The pre-service education of the teachers is jusi-
ly veceiving incressed thought and attention from Scheol officieis. The most

K

importoent single couwrge in the pre-service education of teachers is student

ol

=
(63

Adms and Objectives

° -

Many booka and articles have been written concerning the training of teach-
ers., The oims and objectives listed by these writers are similar except in
detnil., The specific aiws can be listed uader the following group headingss
These are, (1) Personal Traits, (2) Glassroom Mznagement, {3) Pupil Problenms,
l(é) Lesson Planning, (5) Teaching Technigues, (6) Professionzl Growth, snd (7)

Community Intersst.

Poroonal Tealibs. Thoe vwoldus of o pasd nality commot be
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beoochers arve born rather than made® rofers to

OVOT GRS d. The gtobtement

certain native personality Cactors which are cosential to the suceessful teacher.

In the book Qbgervation and NDircebed Teaching in Secondary Schools by

353

Maxwell ond Reusser these statoments are found. (17,

Fow subjects boave received wmore consgideoration in the disecussion than
pergonality. I iu an illustrative ters and it connotes different ideas
to different people. HWo cther factor is more important from the stand-
point of = tescher's success than his pergonclity, but the wvord refers to
so many different attributes spplicable to any porscn that it is difficult,
if not impossible, to make a general ctotement that will give a total
plebure of a teacher's personality.

A degirable pewrsonality which zids in the solving of mensgement problems is an

asset in tenching and helps form desirable rclations between the teacher and

the pupils, parents and the community.
It is impogsible at present to state specifically vhat traits or charac=—

o

teristics make for success in tesching., Perhaps there is no one best teaching
personality, bubt rather, many combinations of personal guslities may be desired
in teachers. It is a very necegsary thing that practice teachers study their

i

own personal characteristics in the light of thelr influeuece on teaching, and

thet they stvive to eultivate those gualities vhich secnm most desirable, amd

reduce or eliminote those vhich are undesirable.

Aias Reloting to Porsonnl Traits, In the Maxwell znd Reusser bhook, Ob-

gservation ond Directed Teoching in Secondary Schoole, the followling aims relat-

ng bo the development of personal traits arce listed ss objectives of o special

phase of practice teaching (17, page 4)
1. To maske the practice tencher consclous of the importance of personal
traits h:bit,, and characteristics in teaching.

2. To help him to recognize which of his owm personal traits nay be de-
slrable or wdesgirablie for bteaching.

hinm to overcome ov to reduce any remedizble handicaps he nay
and to cultivate his desirable traits.



4. To help his reciate the value of « teaching voice and to sugpgest
meang of improving the voice pitch, enmuwnciation, rapidity, hesitoney,
carrying power and speacch defects.

5. To aid him to sppreciate the importunce of good taste
grooming snd bo give gome tralning in Suwﬁ matters to

[=hae
need it, Think of halr cubs, shoe shines, and sheves.

u,-

el

ul*t*r00ﬂ Management.

o

imporbant ag

remont oroblems are qulbe as

el

teacning problems and are often s difficult te solve. Problems of classroom

&)

contrel snd discipgline ave {recuently causes of the failure of the beccher,

e

parblally because failure in discipline is so evident to the supervisor wnd

partially because s certain smount of comtrol must be maintained in order to
provide for effective teaching. Other problems of munsgement cre more or less
clogely linked with classroom work and have their affect upon instructionsl
acbivities. Good management mekes teaching more effective, wheress poor man~

1313

agement makes teaching more difficult or even impossible.

\ims Relabing to 01< groom Management. Aims rolating to clagsroom man-

agement are found in Maxwell and Reusser's book, Observation and Practi

ce
Teaching in Secondary Schools. (17, poge 5)

1. To show the necessity of and to develop some skill in wsinbaining a
well managed, orderly, ond interested class.

2. %o develop gome skill in csrrying on the routine sctivities connected
with the work of teaching.

3. To appreciate the need of and to develop some skill in sebiting up
clagsroom conditions under which ovory pupil will be stimulsted to
engage in worth-vhile setivities

L. To develop aporeciation of and skill in the use of beaching naterials,
quipreent and swonlies

g_u
s
e
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5., To develop some skills in management of extracurricular activi
school excursions, and so on.

6. To develon skill in recognizing
which may lead to more serious d
disciplinary problems, and to dea

ituations of classroom disorders
sorders, which may lead to wore serious
1 e IlOCDiVbly with such situations.

8
i



Pupil Problems. All teasching has two basic centers: the subject taught

and the pupil taughﬁ, and of the two the latter is of grester importsnce. There
is a growing recognition of the fact that msss education is not achieving the
results vhich should be attained in the school, and as a result the various
plans or modifications of plans for adapting instruction teo individual differ-
ences among pupils are becoming an acknowledged part of teaching procedure.

A1l this ealls for a thorough understanding of the nature, capacities, interest,
social status and economic status of the home as well as the health, snd fubure
aspirations of each pupil. Practice teschers should appreciate the iﬁportance

of these factors and should have some treining in child psychology.

Aims Relating to Pupil Problems. The following aime relating to pupil

problems are found in‘the book Wy Maxwell end Reusser, Qbservation and Directed

Teaching in Secondary Schools. ' (17, page 6)

1., To give practice teachers an appreciation of the necessity of under-
standing their pupils as individual boys and girls, to ascertain their
needs, to know their problems, and to appreciate their capacities.

2. To recognize the fact that the materials and sctivities of teaching
must be adapted to pupil's needs and to help practice teachers make
the necessary adjustments.

3. To appreciate the fact that in addition to learning the subject taught,
the child is forming babits of conduct, of work, of social adjustments,
of interest in school or the lack of it, and so forth, and that all
these factors must be considered.

4. To recognize conditions of health and well-being and to become resource~
ful in setting up the proper conditions.

5. To develop the ability to see beyond the conditions of classroom order

and control to the adjustments that pupils are making to the school
and to the sceclal situation,

Lesson Planning. The practice teacher must learn to realize the contribu-

tions his subject can make to growing young people and must so seleet and

organize his material that the contributions may be at the maximum for the



group as o whaole and for each !
certain portions of the subject wmatier for

the material on the bagls of

Adwms Relating to Lesgon Plenning. In Maxvell and Beusser's book, Obger-

€

on and Directed Tenching in Secondary Schools (17, page 7}, the folloving

o

vat

aimg releting to lesson pleonning sre glven:

L. To develop an appreciastion of the importonce of sound scholarship in
the teaching field in vhich the practice tescher has snecislized.

2. To develop an sppreciation of the imporbance of & troad knouledge of
related fields and of cwrrent affairs.

3. To cevelosn an sbility to select and organize subject matter in the
level of the pupils taught and to provide for individual differences.

4. To sequire knowledge of and ability to use the verious source materialw
in the gubject matter fields, such as reference, maps, books suwrveys,
magazines, and plctures.

5. To acquire the ability to use the subject matter for the development
of desgirsble dttLtude s appreciations, end habils of the pupils, and
to relate achievement to the brosder purposes of seeondary education.

3

The selection snd application of methods involves

rr

Tesching Technigues.

both a knowledge snd an understanding of the principles of learning and teach-
ings it involves a comprehension of the outcomes sought 1n the teaching and of
the nature of the lesrning products. Methods should not be conceived of as a
“oag of tricks" from which the teacher draws the approypriste one; rether they
are applications of the psyehological principles of learning adspted to the

needs of the individwal pupils. It is highly desirable thet teachers develop

some resourcefulness in the use of methods and an oblility to adapt them to

the partienlar situstions in which they are used.

Aimg Belating to Teaching Technidues. Aims velsting to teaching techniques

are found in Mexwell and Ruesser's book, Observeation and Practice Teaching in
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Secondary Schools. (17, page 3)

1. To give the practice teacher some practice in the selection of methods
of teaching which will favor the learning outcomes sought.

2. To develop some skill in the use of the various procedures which the
student will enjoy.

3. To give some practice in the direction of the various learning activi-
ties of the pupils.

4. To habituate the practice teacher to the maintenance of high standards
of work done by his pupils.

5. To develop some skill in the use of tests, in pupil diagnosis, and in
the application of remedial measures.

Professional Growbth. There is urgent need for elevating teaching to a

higher professional plane. Teaching'can‘be elevated more nearly into a live
profession only as those who enter it become conscious of its professional
possibilities and have dispositicn to raise it to higher levels. While the
conditiong and standards which surround teaching, such as salaries, amount of
education and social and economic eonditions are often very low and tend to
reduce teaching to a "job"™ there is, nevertheless, much that teachers can do

to raise teaching to higher professional planes.

Aims Relating to Professional Growth. In Maxwell and Reusser's book,

QObservation and Directed Teaching in Secondary Schools (17, page 9), the follow-

ing aims relating to professional growth are given:

1. To develop the habit of further study in the field of specialization,
in related fields, and in the professional field. Attend meetings,
read and study books and magazines.

2. To appreciate the need for and to develop the habit of ecoperation
with other teachers, superintendents, and supervisors in the admin-
istration of the schocl progran.

3. To appreciate the need for and to develop the habit of working with
pupils, their parents, and other agencies in the community for the
best interest of the school.



4o To recognize the agencies for professional growth and to develop the
disposition tc use these agencies in the community for professional
advancenment.

5. To recognize the agencies for the sbundant good health of sz teacher
and to develop the disposition to engsge in recreational asctivities
which promote good hezlth,

6. To develop a sense of high ethical standards for teachers.

Community Interest. There is, in small communities especially, a desire

that the teacher do extra commumilty service. Members of churches, organiza-

tions and clubs expect the teacher to work with them in various undertakings.

Alwms Relating to Community Interest. In a paper entitled Teaching in

the Weatherford Public Schools by E. P. Cecil and others (6, page 72) the
following aims relating to community interest are given:

1. To make yourself a part of the community. To aid in the upbuilding
of worthwhile things while you live there.

2. To meet your obligations as to taxes, donations, and special services.

3. To consider the community's success your success.

Conclusion. Educators are in general agreement on the aims and objectives
of the practice teaching courses. The group headings are (1) Personal Traits,
(2) Classroom Msnagement, (3) Pupil Problems, (4) Lesson Planning, (5) Tesch-
ing Techniques, (6) Professional Growth, and (7) Community Interests. Respon-
sibility exists in teacher education for the guldance or practice teachers
within each of these areas. It ig important that inspiration for the mainte-
nance of professionsl growth be integrated in a practice teaching course as
well as the study and use of lesson plans. Good clagsroom management makes.
teaching more effective, while poor management makes teaching difficult or
even impossible. A complete knowledge of methods and techniques is not enough

in itself, Practice teaching should also make the young teacher aware of the



pupll problems vhich exist within sny group of students., Effective teaching
rust bake into account individuwl differences. Peroons completing o coursc

in practice teachi

ppreciste the necessiby for wnderstanding the
nature, henlth, aspirations, capacities, interests, socisl and econcanic stabus
of euch dndividusl pupil for meximum effectivencse in teaching. Practice

teaching should emphasize the vitael ingredient of tescher personality. Re-

vell and Reusser (17, poge 35), "o obher factor is more important
than personality.® A course in praetice teaching should pive opporbumiby for
self-ovalustion and give guldance in cultivating desiraeble guslities snd in

reducing those considered undepirable. At leasgt it should

T 2 3

teacher conscliousg of those habits, traits, cte. baving en influence upon

N
teaching,

Part B

I

Orgonization of the Practice Teaching Course

The follewing recommendations for o teacher education course vere mode

‘J}

by Jacob I. Baugher in his disgertation entitled Qrganizoticn snd Administia-~

tion of Practice Temching in Privabely Endoved Colleges of Libersl Arts. (3,

page 96)

The course should consist largely of class tesching, preparation of
lesson plans, 01?ectca obgervation, direction of study periods, teaching
of individusls or smsll groups, assistant werk in laborstories, obtendancs
at individual and group conferences, grading of papers, participation in
school activities and projects, some professionsl resding, ond last and
perhaps most Important, gethering, and crgenizetion of maierigl of in-
gbruction in the department in *hich the practice tescher toaches. It is

ctice
hix

absolutely essential that a wra > beacher ctart early in orgenizing
subject-matter wmaterials t Jld n in making his teaching effective.

In fact, the practice Leuonlng work should cover the entire range of s
trained tescher's duties. In this vay only can teaching come to be con-
gidered o real profegsion, and prectice teaching = thorough prepsretion
for that profession,

Provouni: dny courss st

g of the Courge. The o




offered during the first semester of the senior year; and should be abt least
eighteen weeks in length; it should be at least a three semester-hour course,
and should be preceded by the following courses: "Introduction to Teaching,®
WGeneral Psychology," "Educationsl Psychology," "Tests and Messurements® and
"Principles of Secondary Education.® Each of these courses should have a

credit value of three semester hours.

The Courge. The practice teaching course should be sccompanied by a

two or three-semester-hour course in the technlque of teaching or principles
of high school methods, and should be followed during the second damester by
a three-semester-hour course in philosophy of education. The practice teacher
should meet his class every time the class weets, and should never stay for
less time than a full class period. There should be a number of directed
observations prior to the formal teaching of lessong, the number to be regula-
ted by the individual needs of the student prepsring to do the practice teach-
ing. In fact, there should have been frequent observations of high school
classes at work ag part of the work of the student teacher in previous courses.
This requirement applies to all professional courses but especially to courses
vhich are an introduction to teaching and to educational psychology. Observa-~
tion of class work and participation in various activities conducted by the
supervisor in the high school, will also constitute & considerable part of the
work in the course on principles of secondary education. Baugher makes these
comments on the value of his practiece teaching experiences. (3, page 96)

No student expecting to teach in a secondary school should, ag a rule, be

exempt from practice teaching. If any exceptions are made they should be

made for outstanding reasons. Mere teaching experience, however, is not

an outstanding reason. An experienced teacher is helped very much by

practicing under & good supervisor. Outstanding success as a teacher in

some modern educational system might warrent making sn exemption, if it

is necessary to make exemptions. Some of the best teacher training in-
stitutions, however, allow no exemplbions.
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A Degerinbion of Proctice Tenching Aebi

Industrisl Artg ot Southweshern Insbitute of Technclogy.

enrolled in teacher cducation courses in the cooperating school has a two-
fold objestive. He is to observe and to praectice the teaching arts. The
following requirements accomplish these objectives at the Scuthwestern Insti-
tute of Technology. An attempt is made to give the practice teacher insight
and participation in the operation of the vhole school as well ag that of the

shop. For the theory wneriods, Student Temchineg by Schorling is used as a

b4
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texthook., (22) This work is especislly valunble in those sechions devoted
to planning and discipline. It contains sultable material for discussion
concerning methods leading to desirsble profesaional sttitwles. Other sources

from whiceh collstersl readings are tsken ere Teaching in the Westhorford

Public Schools by E. P. Cecil and Others, (&) Tesching the Industrial Arts

by Ericnon 8) and Student Tesching on Exporience Program by Schorling, (22}
& 3 L8 et K

£11 practice teachers meet with the Director of Teacher Educstion in a
veekly discussion which pliysically will have wmany of the chorecteristics of
a clags, Through this mediun the director can present the educational
philesophy of the institubion better thon indirectly through supervisors
slone, Films on topics applicable to teaching procedures cowmon to o1l fields
are presented in the peneral conference of the director, rather than reguiring
each superﬁi - to duplicate vork of hig fellows. Better coordination of the
practice teaching propram as a whole and o practical spproach to the needs
and problems of the individual prachbice teachers will result through the
weallly, perscnal conbacts with the director whiech is reqguired of =1l practice
teachers. During the course of these weekly mestings, a guest superintendent

-

from another school is invited to speak. His tople for discussion is, ®What

the Superintendent Expects of the Teacher in Service.?



All practice teachers in Industrizl Arts meel cone hour per weelk with the
Industrial Arts practice teaching supervisor in a weekly discussion dealing
with the methods, technigques and problems common to teachers in this field.
Topleaz for consideration will inelude starting the school year, shop records,
care of equipment, clase organization, teaching aids, safety instructions,
lessons to be taught, demonstrations, lesson plans, individual instruction,
textbooks to be used, testing, records to be made out for the principalts
office, and closing the school year. Practice teachers are required to prepars
reports on some phase of teaching shop work. In addition to this rather formal,
clags-like conference, individual conferences of indefinite length will be held
with the supervisor at his disecretion. These would be very informel and would
vary with the problems and personality of each practice teacher. They should
be held both before and after the practice teacher assumes the responsibility
of class control.

For effective teacher education, it is necessary for the practice teacher
to follow the continuity of a regular, daily high school Industrial Arts classg,
In addition to observation of the supervisor's methods of teaching, practice
teaching will be done in this requirement. One or two short lectures will be
given each week, preferably at the beginning of class periods. The praetice
teacher will prepsre and present a lesson taken from the textbook being used
in the particular class, During laboratory periods he will assist with in-
dividual instructions and classroom management. With the proper supervision
he will be required to grade the projects made by the students. At the end of
each six weeks periods he will be consulted as to the grades given each student.
He will make and administer tests either after each lecture or at the end of
each six weeks and semester periods. . He will record all grades in the grade
book, and make out the regular six wecks grade sheet to be turned in to the

Principol's office.
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The ?raetice teszcher must experience as many as possible of the routine
duties expected of faculty members in the average Oklahoma high school. At
his convenience, the following duties are expected: study hall duty, lunch
room duty, attendance at a regular Parent~Teacher Association Meeting, help
keep "gate" at an athletic event, attend a class meeting, and observe the pro-
cedure of the principal's office. The supervisor should direct the practice
teacher in these activities, discussing some of the problems and responsibili-
tieg of them from the standpoint of a faculty mewber. This course has a credit

value of four semester hours,

Conclusion. An outline of practice teaching requirements for teacher
education in Industrial Arts, based on the actual practices in the Southwestern
Institute of Technology cooperating school, was presented in Part B, Thus full
significance is given to this quotation from Baugher (3, page 96}, ".... the
practice teaching work should cover the entire range of a trained teacher's
duties," In addition to specified readings, conferences, znd classroom ob-
servation, the practice teacher actually does the things an Industrial Arts
instructor is expected to do in service. These include extra-curricular and
management duties as well as instruction through lecture and laboratory teach-
ing. Close guidance, supervision and correlation with other courses of the

education curriculum are also features of this three hour course.

Psrt C

Planning the Proctice Teaching Activities

Planning of both the long-range and daily sctivities of both teacher and
pupil are vital to good teaching. The modern high school curriculum is crowded
and more time for an expanding Industrial Arts course is not asvailable. Each

zer the experienced tescher uill asscable more information and technicues



that should be included in the course offered in this department. Therefore,
planning is necessary if training snd practice in the reguired skills of modersn
Industriasl Arte courses are covered within the time liwit of one hundred eighty
days, less assemblies, basketball tournaments, band trips, football games, et
cetera. Unnecessary efforts must be eliminated if the shop program is to be
successful, and this can only be accomplished through adequate planning.

Better discipline will also result through planning. Students will be
busy wost of the time at useful tasks. A feeling of worthwhileness and ac-
complishment will permeste the class. Further, an instructor who knows what
he iec going to do next is confident and his class senses this feeling. Planning

is &5 necessary as & rudder is to a ship. Shorling in his book, Student Teaching

says: (22, page 87)

The teacher is not the only person who nseds to plan his work care-
fully in order to be effective. An attorney attempts to antieipate and
prepare for every move in a court trial; the minister who holds his con-
gregation visualizes the poris of the church serviece; the sales manager
gives careful attention to every step in a proposed selling campaign; and
the hostess plans the detalls of a successful dinner. Two of the best
illustrations of planning in wodern time are provided by radio prograus
and the football coach who prepares for the weekend games.

Planning the Daily Lesson. In order that the practice teacher may work

toward a definite objective it is essential that the work be planned from day
to day. The subject matter, the pupil, and the methods must be intimately re-
lated in the daily lesson plan., The necds of the pupils nust always be kept
in mind when gelecting content and methods. The way in which the practice
teacher plans and executes the daily lesson plan constitutes a test of the
mastery of the art of teaching.

The beginning teacher who is lesrning to instruct through practice teach-
ing is usually required to make plans of the most extensive type. Written
lesson plans are reguired of each practice teacher for every lesson taught and

they must be made in advance. Lesson plans in Industrial Arts work may be
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divided into two kindss The comprehensive or detailed plen, =nd the abbreviated
or skeleton plsan. Fach student should make at least one detailed plan and
several "skeleton® or abbreviated plans.

The following lesson plans are found in Ericson's Teaching the Industrial

Arts (3, pages 69-74). These plens may be used by the practice teacher as ex-

amples. In the opinion of the writer these are very good lesson plans.

A COMPREHBNSIVE TEACHING PLAN IN SHOPWORK

School: Teacher:s
Grade: Supervisor:
Course: Date to be used:

I. Objective: To ensble students to lesrn correct use of the marking gauge
and to acquire practice in manipuleting it.

II. Tools and material used:
1. Stendard marking gauge for woodworking,
2. Chart showing disassembled goauge and names of paris.
3. Chart showing various types of gauges and their development.
4Le Plece of stock for procticing.
5. Working drawing of footstool.
6. Legs and rails of footstool ready for laying out mortise and tenon.
7. HRule.
3. Try square.
9. Pencil.

11I. Preperation (developing proper mind-set in learner):

1. The marking gauge is one of the tools most commonly found in the
tool kit of 211 woodworkers. Is one of the oldest tools used.

2. Historically, it has passed through verious stages of developzent
as shown by charts available.

3. The value of the marking gauge 1s thst it furnishes an accurate
method of msking lines on wood parallel to the edges of the stock.
It makes it possible to mark for thiclmess, width, ete., much more
accurately than with rule and straightedge and more rapidly.

4. The marking gauge is nobt so easy to handle, however, as it might
seem to be when s skilled workman uses it. For this reason it is
advigable to observe the procedure carefully and then practice on
wagte stock until the mnecessary skill has been acquired.

5. Many different kinds of gaunges are used in traedes and industries,
such as thickness gauges, wire gouges, depth gauges, ectc.

IV. Presentation (procedure in teaching):



v.

(This lesson is taught by demonstration)

1. The functional parts of a marking gauge are head beam (marked in
inches ond fractions), thumbscrew, and spur, as shown on chart
available. :

2. The head is movable on the besm and is fastened at any desired
position by the use of the thumbscrev.

3« To set the gauge, move the head to the dimension desired, according
to the markings on beam, and tighten the thumbscrew.

4. Now check the accuracy of the set—up by measuring with the rule
the distance between spur and beam. This ig necessary because the
spur may be bent from its original nosition.

5. A more accurate check may be had by testing the gauge on a piece
of scrap stock and measuring with the rule upon the stock.

6. When in use, the gouge is held in the right hand with the head in

14.

the palm of the hand as if holding a ball or similar object. The
thumb is extended along the beam (as shown by the instructor).

The stock is held in the left hand, with one end usually resting
against the bench stop or bench hook.

Always have stock face marked and run the head or the gauge egainst
the face of the stock.

Relax the muscles of the right hand in order to feel the gauge
running flat against the stock the whole length of the stroke.

The stroke is made away from the operator.

It is advisable for the beginner to make a light line with the firgst
stroke and to reinforce it with an additional stroke or two.

The line made by the marking gauge may be made more visible by
running a sharp pencil along the groove made by the spur.

When marking several members of a project such as mortise-and-
tenon jointe for doors and frames, be sure to mark all pieces be-
fore resetting the gauge.

Care must be taken not to beond the spur of the gauge, causing the
goauge to become inaccurate.

Application and assignment (learnmer spplies new instruction as assighed):

l‘

Instructor acks appropriate guestions to mcke sure that learmers
understand presentation and how to apply it to new task.
Instructor points out direct application of presentation to im-
mediate learning needs of students.

Students will practice gouging on scrap stocks until technique is
established.

Students will proceed to gauge legs for footstool to require di-
mensions under close supervision of teacher.

Individusl assistance is glven wherever needed.

Checking and testing:

1.

Each student will present practice gauging on scrap stock for
approval before proceeding with actual work.

Instructor will check marking on actual work before student planes
the legs to size. ’

General difficultieg will be reviewed in subsequent lesson, or if
too serious, the class is called together again for discussion and
further explanations.

Students may be given the responsibility for checking their own
and their feollow students' work. (8, puges 69-74}
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It should be kept in mind that there must be some form of organized pro-
cedure thought out before the work is to be presented, and this procedure should
be besed upon the need as egtablished through sn anslysis of the instruction
unit. As has been suggested previously, after much practice the instructor
becomes able by habit to keep much of this in wmind and do much of the recalling
and organizing in the presence of students. An abbreviated form of lesson
plan vhich may be expected from all teachers ig included here. This teaching

plan is to be found in the Ericson book, Teaching the Industrial Arts.

ABBREVIATED TEACHING PLAN

Grade: Date used:

Course:

I. Topic to be covered: The Use of the Marking Gauge.

IT7. Tools and materials needed:
1. Merking gouge.
2. Charts.
3. Practice stock.
4+ Legs and rails of footstool.
5. Working drawving of footstool.

6. Rule.
7. Try square,
3. Pencil.

II1. Preparation:
1. Importance of marking gauge in woodworking.
2. Historic development of gauge.
3. 8kill needed for using gauge.

IV. Presentation (demonstration by teacher):

1. Hames of prinecipal parts of gauge.
2. Operating thumbscrew.

3. HMethods of checking for accuracy.

4. Holding stock.

5. Holding gauge.

6. Reinforcing line with pencil.

7. Care of gauge.

V. Application and assignment (student work).
1. List of questions to check understanding and indicate application
of real job.
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2. Learner will set gsuge to ¢ end make line on practice plece.
3. Do the same for 5/9%, 3/4%, and 1.,

4o Learncr will gauge legs of footstool to sizc.

¥I. Tesbing:
1. Check gauzing on practice pilsce
2. Check get-up on pauge before student wmarks tfinished wvork.
3. Students will choek work of other students.
Lo Hanes of parts of gauge will be checled in weitten test with o
tools included.

a

Conclusion. Planning is vitsl to successful tecchivg, The crouded curri-

eillu, the conflicts erecated by the extra~curriculsr program and the reduction
of discipline problems zll necessitate carcefully plenned Industricl Arts coursoo,

Further, coafidence on the part of the instructor resulbs from adequate planning.

s

Ericson's lesson plans (9, psges 69-74) sve used as models in the field of

Industrisl Arts. Practice teachers sre encouraged to prepesre plang of similar
guality for their regpective units. Besides the complete comprehensive type

pregented, and sbbreviated form is slse given for use by the practice teacher
as ckill end experience

zive proficlency and confidence in classroom techniguesn.

£
o

Sumpary. "The most important sgingle couwrse in the preservice education

Ty

)

of teachers is student teachbing.” Harry A. Little made this statement in hig

Hendbook for Supervigors of Student Tesching (14, page 1). An snalysis of the

geope of the course, establishing the basis for such o statement, was presented
in Part A through & discussion of the aimg and objectives of such courses.
Agreemcnt of all authorities comsulted was found with regurd to the seven major
hegdings, difference existing only in details., Tho aimsg were discussed under
the following headings: (1) Personal Treits, (2) Classroom Management, {(3)

w1

Pupil Problems, (4) Lesson Plavning, (5) Teaching Techniques, (6) Professional
Growth, and (7) Compmity Interosbs. All were found to be ossential in any
program adequately preparing practice teachers for serviee in the f£ield.

Port B. swmiarizes the

Lyj

whtice tenching recuirements in Industrial Arts,
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basing the program upon actusl practices found in the Southwesbern Iastitute

of Technology cooperating school. The collaterzl readings required, confer-

snces scheduled, practice teaching required of the practice teacher, and duties

other than laboratory and lecture experience were enumerated. The rel#tionshiy

of practice teaching in the educational curricwlum was also reviewed in Peart B.
The chapter was concluded in Part C with a discussion of the necessity

for plamming in successful teaching. Ericson's lesson plans (2, page 69-74)

were included as models used by the practice teachers in Industrial Arts.

The chapter, on the whole, gives the aims, procedures and technigues of a

course in practice teachiﬁg which meets the modern needs of teacher education

in Industrial Arts.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This study on teacher education in selected Oklshoma colleges has proved
of personal value to the writer. It has resulted in considerable self-
evaluation as a supervisor of teacher education in Industrial Arts. Through
reanalysis of the basic objectives of practice teaching (Fart A, Chapter IV),
& more objective viewpoint and a better day-to-day application has been achieved.
In phe field of Industrial Arts, a greater appreciation of its objectives and
possibilities as applied to moderate sized communities in Oklahoma has been
realized., Other valuable results have been (1) a greater recognition of the
importance of careful evaluation in the work of practice teachers (Part B,
Chspter 1II), (2) a renewed realization of the vital nature of planning (Part
C, Chapter IV), and closer scrutiny of course organizstion (Part B, Chapter
IV),V(B) through the incorporation of a "mental check-list", grester care in
c¢lassroom techniques, (4) & more vital conference program through greater
knowledge of items others have found needing stress (especially in Chapter IV),
and (5) from the study of practices in three other colleges, new ideas and
techniques which may prové adaptable in the writer's enviromment. Of signifi-
cance is a8 ney consciousness of the position of a supervisor; that the respon-
sibilities of a supervigor are of a truly vital nature in the total program
of teacher education and that this realization cannot but result in better
supervision,

No one could fail to appreciate the work of Oklahoma educators in striv-
ing to meet the responsibility for the preparation of teachers if they could

but investigate the four colleges of this study as the writer has. All persons



invelved seem to be striving sincerely to develop iastitubtions vhich adequately

serve the needs of the profession. Teacher education in Okluhs

mush keen

abreagt of the contemporery trends und attempt to sniicipate the need of the

future. However, physical facilitics and budgets are somevhat limited in sowe
of the institutions of higher learning. Several differences werce noted in

~

the methods employed to achieve these ends in the colleges surveyed. Probably
the moob significant difference wog in the use of the cooperating school and

lzboratory school. (D*v ssed in Port A, Chapter ITI)

1

Cooperating Schocl Recommended. "To asgiel prospective terchers in

geining independence and ability aos teachers in & notural and normal school

situwation under competent supervision® was found to be the principal objective
of practice tesching courses. (5, page 38) The cooperating school provides
nost nearly such a natural ond normal school situation, being similar to that
in which practice teachers will later do in-service tesching. Further,
gpecialized subjects of general education, such as Industrial Artg, are
frequently ignored in those laboratory schools which otherwise provide rather
adequate vractice teaching fecilities in the traditional college preporstory
gubjects. From the standpoint of teacher education in Industrizl Arts (as
previously stabed in Chepter III}, the cooperating school is probably superiof
to the laboratory school.

Un the other hond, the labovatory school possesses two advanbages which
may be considered as justification for the use ol this type of praciice teach-
ing enviromment rather than that of ¢ cooperating school. First, the lsbora-
tory school is built srcund the specific needs of teacher education with
emphasis upon the teaching of tesnchers rather than upon the teaching of second-
ary school pupils. Secondly, using the statement of Cloyd Anthony, Head of

s

tine Department of Tescher Bdueation ab Indid

State Tewchers Colleope,



"Perhope the most significant argument in favor of & compus school is the great-
er control which the college has over such a school, and the increased freedom
of use which this control assures...It must emphasize most the funetion which,
thus far, it has emphasized least——experimentation." (2, page 21)
While agreeing that there is a place for educational experimentation,
the writer, however, feels that a school in which practice teaching is con-
ducted does not have "experimentation" as its major purpose. The principle
purpose of such & school should be to provide the best possible environment
for the production of fine teachers. .And that can be found in the better
examples of Oklahoma public schools, Yotherwise the graduates will not be
adjusted to the situations they will encounter when they go into the field.”
(15, page 345) BEven the disadvantages of the cooperating school (as pointed
out in Part A of Chapiter III) prove to be of minor significance or even of
advantage when viewed in the light of presenting a real-life teaching experience
to the novice. The heavy loads and the extra-curricular duties he observes
become én interesting challenge. In the cooperating school, the practice
teacher sees that educational theory goes hand-in-hand with practice. There
is a pgychological feeling of reality in the average cooperating school which
is somewhat lacking, or at best synthetic, in the average laboratory school.
From the standpoint of Industriai Artes teacher education, the laboratory
school probably fails to provide a suitable praectice teaching environment.
If the college shops are used, either college students would be the pupils or
the shops would be used by secondary students a portion of each day. College
students are not the psychological age group suitable for preparing the practice
teacher in the secondary level. Even unskilled college freshmen would not be
suitable for this type of work. If the laboratory school pupils use the col-

lege shops a portion of the day for secondary level pupils, the college involved



vould be failing to make weximum use of its facilities for the college Indus=—
trial Arts students.,

Another limitation in the use of the college shops is the fact that they
have far too much equipment to provide a typical enviromment for the future
secondary teacher, Instead of five lathes for five pupils, the practice
toeacher needs to conglder the problem of two lathes for twelve pupils; in-
stead of an air conditioned finighing room, he needs to consider the problem
of a finishing room adjacent to the main shop or no finishing room at all.

The alternative for the use of college shops is that of establishing complete
shops in the laboratory school and eamploying an instructor qualified for supers
vision of practice teachers. As wreviously stated by Paul ¥. Wenger, Head of
Industrial Arts ﬁ&p&rtment of Teachers College of Comnecticut, "The succeés

or failure of the teacher training program depends largely upon the individual
faculty members, ... the equipment and supplies, and the physical plant."

(23, page A1) Thereforé, the cost would be prohibitive for Industrial Arts

in the laboratory school if the level of the average cooperating school were
attained, BEven if the per capita cost were congidered unimportant, the limited
enrollment found in Oklahoma's laboratory schools would fail to provide truly
typical school situations for the practice teacher in Industrial Arts.

It is recommended that those colleges maintaining laboratory schools
make uge of the public schools of their respective communities in Cklahoma.
The funds now allocated for laboratory school meintenance should be diverted
into improvement of the cooperating public school facilities and the obtaining
of master teachers with Master's Degrees in each department. The recommends-
tion for use of the local »ublic school is not mnde with the idea of economy
in mind, the appropriation for practice teaching facilities should remain the

same. If expenditure is approximately equal, laboratory schools cannot justify
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their claim to superior quality instructors., Especially in the field of
Industrial Arts, district owmed eguipment plus the supplemental aid of the
teacher education program of the conneciing college would provide a teaching
environment in the coopérating school practieally impossible for the laboratory
type of school to equel. Further, normal sized classes through the whole

gamut of Industriael Arts courses is a feature of the cooperating school -
likely to be attained in any laboratory school in QOklshoma.

If the essential purpose ig Yexperimentation," then the writer will join
in acclaiming the laboratory schocl as best for teacher education in Oklahoma.
However, the writer believes the evidence indicates Clifford L. Bishop of
Rorthwest Missouri State Teachers College is correct when he states that the
purpose lss

.+« G0 provide for the professional development of the youmng teacher

through a close integration of theory and practice.......to provide a
better understanding of children as well as better means of confidently
helping them toward their goals of lesrning snd life,.....to supply the
need for better induction of the teacher into teaching while under care~
ful supervision......to develop a grester ability to apply a sound
philosophy of education which would broaden the outlook and sharpen the
ideas of the prospective teacher.....purposes that can not be carried

out so well by sny other means of directed teaching...... than in & co-
operating-type of public school. (4, page 43)

The writer further esgrees with the findings of Bishop's survey of fifty-nine
teacher education institutions, that practice teaching is: "To assist pros-
pective teachers in gaining independence and sbility as teachers in & natural

and normel school situation.....®™ (5, page 38) In Oklahoma, this can probably

be achieved best in a cooperating school.

Curriculum Changes Recommended. Present college curricula in the four

selected colleges used in this study exhibit little variation. In conjunction
with the natural limits of how much can be crowded into a four year course,

is the constrictive nature of the State Department of Education certification
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requirements., The key to eurriculum revision {as

through action of the State Deparbment of Bducstion in revising certificsie

equirenents. The college curricula will ad

@ .

just readily to present needs 1

[t

4 e

the stete cervification requirements sre sebtisfuctorily modified to meet

wlabomats modern needs in Industrial but 4t will be difficult

if not impossible to adjust college cwrriculs to such needs 1f state regula-
tions are maintained on an antliquated shbatus.

Present state reculrements have been of velue in providing standards
for- the past snd present. They did not rebard the exponding Industrial Arts
prograi, bub rather, laid s firwm foundstion for the present. Yot the possi~

%

bility of their improvement does exigt, as previously meationed in this study.

An indication of this need Tor reexawdnation is Indiceted by the vork of the
State Advisory Committee for Industrisl Artes. This gualified group of leadsrs
in the field has proposed certaln changes in the prescribed curriculum lead-

ing te certificotes in Industrisl Arts which vere presenied, discussed, and

in

)

compared with present reculrements in Pert B, Chapter IL. Also presented

Part B, Chapter II, wes & suggested plan proposed by the wwiter. This latter
plen ig submitbed for consideration as suitable for adoption in Oklshoma.

The hasic difference between the writer's proposnls and those nnde by
the State Advigory Committec ig in emphesis., The committec recommends the
selection of minor fielde, but includes woodworking, industrial drawving, and

; 3

general shop. Ividently the purpose of tnc winor fields, from an exsmination
of the lists, is to broaden the Industriel Arits program on the secondary
level, yet the inclusion of woodworking and industriazl drawing as opbional

€

winors defeats this purpose. Rether than encourage divereificotion, the
writer indieated (in Part B, Chspber II) how this plan mipht cctually tend

to limit the majority of Industrial Arts majors te the traditionsl fields of
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voodworking or imdustrisl drawing. As previously developed, the majority of

highschool gradustes from traditionally orgonized shop bockgrounds would nab

ally hesitate to specinlize in filelds in which they nre relotively unfemiliar.
Therefore, the velter's nlan sliminated wvocdworking and indushterial drewing

from the minor lists with the ohjective of foreing & winor selection of aubto-
mobive mechaniecs, electrical work, metol vork, or machine sghop. Sinece the cove
of present high sehool Industrisl Arbg is still woodworking end drowing and
gvery instructor must be well qualified in these fields as 8 first condiserstion,
the writer's plan gives greater emphasis to regquired courses in these Tields
than doss that of the State Advisory Coumitice. The "General Shop" course

is also eliminoted from voluntery selection ms ths modern conception off
Industrial Arts recuires knowledpe of general shop technigues by sll sesking
to qualify for teaching certificates in the future. The argument that most

shops are nob now cguipped for general shop courses ig not justified as

b

groduates should be prepsred for such equipment as 1t does become available.
Purther, if they are gducaled, thelr reguisitions will tend to so equip
their shops; while if liaited to the traditional background; as the 3tate
Advigory Cowmibiee proposals will permit ond even encoursge, their reguisitions

3

will only be for "more lathes, drawing bosrds, and glus pots.®

One propossl of the Stalte Advisory Commibttee which is included in the

writerts plan ig that Oceupationsl Guidonce be reguired. Since no faculty

o

member with the exception of the prineipal a9 much opportunity to weigh
the vocational pessibilities of students ag does the Industrial Arts in-
structor, such education as this course would provide has been long overdue.
However, two courses deemed elective by the Committee--iethods of Teaching
Indugtricl Arte, and Organizabtion and Administrsiion of Industrial drtg--

also would be reguired in the plan. (Justification presented in Port B,

Chopter I1}.
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It is recommended that the State Department of Education and the State
Advisory Committee for Industrial Arts counsider the suggestions and proposed
plan of curriculum leading to teacher certification in Industrial Arts as
presented in Part B, Chapter II, of this study. A detailed plan was outlined,
with justification for each prineciple variation from existing and/or State
Advisory Committee proposed requirements.

One must agree with Paul N. Wenger, Head of Industrisl Arts Department
of Teachers College of Connecticut, that one of the important factors in the
success or failure of a program of teacher education is the curriculum. (23,
page 41) if curriculum study reveals necessity for revision to assist in
providing a dynamic program of Industrisl Arts Teacher Educaticn, the profession
is confident that it will be satisfazetorily accomplished by progressive educa-

tors in Oklahomsz.
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10.

AN ADMONITION TO STUDENT TEACHERS
{Authorship Unknown)

TAKE TIME!

TAKE TIME to be ready to teach. Allow yourself enough time each morning
that you will not have te hurry in getting yourself ready. Come to school
early enough so that you may spend a few minutes with your fellow teach-
ers, check and arrange your room attractively, and sit down at your desk
a few minutes to contemplate the day's activities.

TAKE TIME to plan your work. A teacher without plens is like an architect
without blueprints.

TAKE TIME to make &an assignment that can be understood and followed by
every student in your class.

TAKE TIME to check the work of your students. The student has a right to
know the migtakes he has made in his outside the classroom work and your
evalustion of that work,

TAKE TIME to review the work of the hour at the end of the period. Be
sure that this a vital part of the recitation.

TAKE TIME to stoy in your room at the end of the school day to allow your

students to come to you and talk over their problems.

TAKE TIME to come to see your principsl whenever you have problems. Perhaps

you can solve the problems together.,

TAKE TIME to know your students from your own stendpolnt snd not on the
basis of another teachert!s opinion. Don't enter a classroom with a pre-
judice against a clsss or an individual boy or girl.

TAKE TIME to keep your records in good order and up-to-date.

TAKE TIME to be healthy, good humored, and wide awske, eager for the

sctivities of the day.
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14.
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TARE TIME to do & littls etudying each day. Spend at least an hour read-
ing & first-class newspaper; magazine, or up-bto-date book.

TAKE TIME to attend professional meetings., You should know the people
vho are active in your fleld and be acguainted with their beliefls snd
practices, Whe are ten blg men in your field in the United States?

What is their philosophy?

TAKE TIME to be on time for every scheduled school activity. To be on
time you must be ahead of time.

TAKE TIME to do thoroly everything required of your position., Teaching
is a fulltime profession that requires consecrated effort and all the
intelligence and resourcefulness of the most brilliant, the best trained,

and the most devoted men and women in every community.
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Instruction from & Supervisor to Student Teochers
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For Teachers-In-Training: {Supervisor: House)

Conferences: On Tuesdsy at 3:00 a.m. arc scheduled the regular conferences
for trainees and supervisor. Both before and following each trainee's
classroon practice, coaferences are to be held (arranged at trainee's con-
venience). In case & conference is missed, it is to be mode up at the
earliest possible time which ig mutually convenlent.

Amount of practiee teaching expected: If trainee has had limited or no ex-
perience as a teacher, o single day (with assignment on previocus day) will
be his first cleasroom projeect.....Then, later, two units at sepzrate
intervals will be expected. The object of this course, after all, is to
get as much classroom experience as possible, without the high school
students suffering.....therefore, the trainee will not necessarily be
limited to these two units only. After a feeling of confidence (on hoth
the pert of trainee and supervisor), you may be called upon to fill-in
a day or two at a time if the supervisor's over-all school program re—
quires such help,

Responsibility: You arve expected to assume the responsibilities of a faculty
member while in our school. In the clagsroom that means you are to feel
free (in fact, obligated) to correct things you see needing some correc-
tion.....You may be assured that such activity will not go umnoticed by
the supervisor.....Adjust windows or heat, sssist students in study,
help students keep floors free from paper, suggect better order or good
school etiguette i1f occasion demands, ete. (Some phases of this will be
discussed in an esrly conference). Understand that this assumption ef
responsibility (as well as above teaching time) is not an effort to shift
responsibility.....but o truly assist you in being and feeling = psrt of
the faculty, to provide as many typlesl situations of the classroom ag
possible, ete.

Workbook: Keep all study sheets and mimeo guizes prepared by supervisor

for the high school students. File all outlines and bulletins issued by
supervisor. Keep copies of your own lesson plans and tests (and, if pog-
sible, copies of those prepsred by other trainees). Notes on conferences
which may be of value later--these are not expected to be extensive or in
great detail. Anything which will contribute to teaching this subject
better will have a place in your workbook.....for example: dinformation
on current workbooks, outstanding reference works, good map or f{ilm
lists, etec.

~Note: This workbeok is not to be a burden--but a help, if possible, in
teaching next year. OFf course, the lesson plans, study sheets, quisz
guestions, ete. will not be perfect.....but they can serve as a basis for
instruction by improving them and adapting to your needs.

Readings: Besides the special reading in the subjeet matter field you will
find necessary in preparation for tesching, the trainee will be expected
to read some on general methods, techniques, classroom problems, and the
teaching of this field. Keep o record {not in detail) of 2ll such done
for this course. Obtain the use of a copy of "Teaching in The Yeatherford
City Schoels," a manual for the training of teachers at Tech. Yowr first
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aseipnment is to resd (a) p. 58, (b) bottom p. 82 to p. 86, incl., and

(C) _,E_)ﬁi . 6_3""’0\ la
loce Por losn purpose

Obtain coples {or locate these two books: Student

es)
and Tecching the Sovi il Studies by E. B. Wosley.

Teaching by ubhcxilnw
(Readings will be disc nssed in conference )
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An Outline of General Conferences of Student
Teachers for an Academic Year



Teacher Training ' E. P. Cecil
Southwestern Tech Director

Date
Sept. 18
Sept. 25
Qct. 2
Oct. o
Oet. 16
Oet. 23
Qet. 30
Nov. 6
Nov. 13
Nov. <0
Nov. R7
Dec. 4,
Dec. 11
Dec. 18
Jan, 3
Jan, 15

Training School
GENERAI CONFERENCES

STUDENT TEACHFRS ~ SECONDARY EDUCATIOW
Thursdays $:00-8:50 a.un.
Conference Room -~ High School

Subject Speaker or Director
Qutline of Course Cecil
Classroom Control Cecilv

Better Teaching Through Use of Current
Materials I. D. Cates

Unit Method in Teaching Dr. S. R. Emnons
Clags will Not Meet

Filmg - "The Teacher" and "Some Principles
of Teaching" Cecil

Films = "The Lesson Plan" and "Make Your

Chalk Talk" Cecil

Our College President Speaks R. H. Burten
Auvdio~Visual Eguipment Cecil

School Superintendent Speaks Invited Guest Supt.

Thanksgiving Vacation

Extra-Class and Community Responsi-

bilities W, H. Burress
Examinations L. W. Good

Visit to Neighboring Schools Cecil

Professional and Personal Growth Burress, Good, Cecil

Open Forum Discussion Cecil



Teacher
Southwestern Tech

Ddt@
Jan, 29
Feb., 5
feb. 12
Peb. 19
Feb, 26
Vsr. 4
Mar. 11
Mar, 18
Mar. &5
Apr. 1
dpr. 3
Apr. 15
Apr, 22
Apr. 29
May b6
Mey 13

Training

Outline

GENERAL CONFERENCES

STUDENT TELCUHERS -

Conference Room ~ High

Subj

ol Course

Classroom Control

T

-~
i

E, P. Cecil
Director

Training School

SECONDARY EDUCATION
Thursdays 3:00-8550 o

cob

Better Teaching Through Use of

Current Materia

Unit Method in Teaching

Class will Not HMeet

Filwmg - ”The Teaoher” and "So
Princigles of Teaching®

Filme - "*The Legson Plan® and
Your Chalk Talik"

Our College President Speaks
Audio-Visual Bguipment

School Superintondent Spos

Visit

EBxtra-Class

1

to Neighboring Schools

L3

bilities

Exoninations

Visit

Profens

Open Forum Disecugsic

to Nelghboring

Schools

it

iy

e—-\

sional and Personal Growth

on

SeMe

fake

and Community Responsi-

Scheol

Cecil

Cecil
R. H. Burton
Cecil

Invited Guest Supt.

Burrogs
L. W. Good
Cecil

Burress, Good, Cecil

Ceeil
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