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The Zffect Of FTocgitive Strokinz Cn

The <elf-Concept Of ZTighth Grade 2tudents

John Quinn

University of Oklahoma

Abstract

The purpose of this study was to determine if either
teacher-praise or self—ﬁraise can enhance the reported self-
concept of Eighth GCrade students, °1xty-ﬁine 3ts were
randomly assigned@ to one of three groups. All 3°'s 814 the
gsame exerclses for one week, ©One group received three pralse
statements each day from the teacher, A second group said the
ca—e pralse statements to themselves. A third sroup receilved
no vralse, It was hypothesized that scme pvraise would be more
effective-than no praise, teacher-praise would be more effect-
ive than either self-pralse or no praise, and that self-praise
sould be bhetter than no praise. A one-way analysis of variance

indicated no significant wmtean effect of treatment,




JOR U S

Introduction

School districts throughout the United States are
adding self-concept enhancement as a major gdal for their
pupils, A recent survey in Callifornia indicated that every
school district in the state included the enhaﬁcement of self-
concept as a primary goal for its children (Canfield & Vells,
1976).

Many articles have been published concerning techniques
for enhancing self-concept. Of particular interest and con-
cern for the author are those which deal with praise, Several
studies (Coopersmith, 1972; Hedges and Nicolette, 1972; Jew
and Mattocks, 1974) sugsest that "praise" is an effective
enhancer of self-concept. Their conclusions are based upon
subjective observation. Felker and Thomas (1971) concluded
that self-referrent praise is an effective enhancer based upon
correlational studies, Since it is inappropriate to determine a
cause and effect relationship between praise and self-concept
through observation or correlational research, it 1s important
that the relationship between these variables be studied
experimentally. The purpose of the present study was to investi-

rate the assumption that praise is an effective enhancer of self-

concept by using experimental methodology.

According to Transactional Analysis Theory, a person's
self-concept begins to develop from blrth, Everyone has the
need, or as Harris (1967) calls it, the "hunger" for these

strokes from significant others, Self-concept results from




the feedback or stroking from these significant others,
Strokes are defined as any acts which show recognition of
another's presence (James and Jongeward, 1971),

Stroking can be non-verbal, in the form of physical
touch, -facial expression, gesture, or any act that acknowl-
edges that one is there, Stroking can also be verbal in
the form of spoken words whlch acknowledge that one is there.

Stroking can be positive, enhancing the self-concept
.of the reciplent and conveying the feeling of "I'm OK," ox
it can be negative, conveying the message "I'm not OK,"
thus being destructive to the self-concept of the reciplent
(James and Jongeward, 1971).

Infants will not grow normally without the non-verbal
stroking of others throuzh daily intimate activities such as
diapering, feeding, burping and fondling. Infants who are
nezlected, ignored, or do not experience touch, suffer
mental and physical deterioration (Boyd, 1972).

According to Boyd (1972), as a child grows older, the
early primary need for physical, non-verbal stroking 1is
modified to a need for verbal stroking or recognition. The
form of recognlition, whether positive or negative, stimulates
the brain of the recipient to verify to him that he ls there
and 1s alive,

Negative or positive strokes may stimulate a child's

body chemistry, but it takes positive strokes to promote




emotional health and an OK feeling. Maintenance strokes
are simple transactions such as a handshake. They lack
meaningful content but they do give recognition (James
and Jongeward, 1971). |

Positive strokes are usually complementary trans-
actions which are directly appropriate and relevant. They
leave the person feeling significant, enhancing hls sense
of well-beilng, conveying the message that he is "OK."
Authentic stroking nourishes the person.

Positive strokes may be expressions of affection or
appreciation; they can be compliments about the reciplent’'s
compentencles, thus helping him become more aware of his
individual skills and resources,

There are four general "life positions" recognized
into which a chlld can be categorized: “I'm OK--You're OK;"
"I'm OK--You're not OK;" "I'm not OK-~You're OK;" and
"I'm not OK--You're not OK." The position a child assumes
will depend upon the kind of stroking he receives, The older
he becomes, the more resistance there will be toward changing
the basic pvosition (Earris, 1967).

Poslitive stroking is most effective in creating an
“I*'m OK" position when 1t comes from a significant other
(Boyd, 1972). Parents, as well as teachers, are very

significant others to children. Some children, however,




spend more hours and have closer relationships with teachers
than with parents, in which case positive stroking from the
teachers can be very enhancing to a child's self-concept.

A child deprived of positive stroking from parents
or significant others is likely to have a low self-concept
and the "I'm not OK" feeling. According to Harris (1967),
persons not receiving enough positive strokes often provoke
negatives ones, because neéative attention seems better than
none at all, By becoming disobedient or delinguent, children
invite nesative strokes, Beling disobedient in a classroom
invites nerative strokes and attention from the teacher.

"Discounting” 1s the lack of attertion or else
negative attention, both telling an individuval that he is
not OX (Harris, 1967). A person who is ignored, teased,
laughed at or ridiculed is being discounted, These acts
lead to personality problems in the individual and to poor
self-concept,

Yhen strokes from others are not available, a person
can produce the feeling of "I'm OK" by stroking himself
(Boyd, 1972). Self-praise is better than no praise, Children
who already feel OK about themselves and have a strong self-
concept beneflit much by praising themselves for doing a good
Job on something if no teacher or other significant person

is available to do this (Boya, 1972).




However, a child already needs To have a good self-concept
in order to stroke himself. A child feelling not OK about
himself strokes himself in a negative manner, further
reinforcing that he is not 0K,

Even though enhancing students®' self-concept is a
ma jor goal of school systems, much in our educational
system is detrimental in achieving this goal, Many strokes
received by students are negative ones, School systems still
place so much emphasis on grades, usually in a negative
fashion. For instance, corrections are written in red ink
on the student's paper, showing the number of incorrect
answers rather than the number of correct ones, emphasizin:z
the negative, Often teachers write remarks on student papers
which are criticis&s rather than praise statements or helpful
sugrestions, A paper with such negative strokes often pro-
duces in the student a feelins of failure, not one of
encouragement, A child already having a low self-concept
will be discouraged from trying harder,

Behavior problems are usﬁally handled with negative
strokes such as, "Sit downl" "Go to the Princiball" "Can't
you do anything right?" instead of positive ones which would
encourage desirable behavior, Students with poor self-concepts

often are behavior problems in school and misbehave to gain

recognition.



The students who receive the most positive strokes
achieve well, are nicely dressed, or do not present behavior
problems, They usually already have a good self-concept
and are capable of stroking themselves more., The student
having a poor self-concept may be véry'shy and an under-
achiever (Boyd, 1972). 1In his case, the frustration of
being discounted and not receliving positive strokes may
cause him to withdraw and rive up trying to achieve because
of feeling he will never be able to please the teacher,

A teacher having a poor self-concept may find it
difficult to give positive strokes to others. A person
feeling "not OK" about himself finds i1t difficult to feel OK
about somesone else, and consequently tends to hand out
nezative strokes rather than positive ones,

Another problem in many classrooms is the large
pupil-teacher ratio, "With so many responsibilities to care
for, a teacher might find it difficult to concentrate on
positive stroking. i

While the goal of school systems to enhance the self-
concept of students is most worthy, it will be very difficult
to achleve unless the type of feedback and stroking 1s changed

to a positive one.



This study will implement two kinds of positive
stroking (teacher-praise and self-praise) in the classroom
to determine if eilther is effective Iin enhancing the self-
concept of students, h

Consequently, the hypotheses of this study are:

1) Some praise is more effective in enhancing
self-concept than no praise.

2) Prailse from slignificant others is more
effective than self-praise.

3) Praise from significant others is more
effective than no praise,

4) Self-praise is more effective than no praise,



HMethodology

Subjects

The initial sample consisted of seventy-one Eighth
Grade students. Two students were excluded from the analysis
because of absence, so that the final sample consisted of
sixty-nine students, However, the two students participated
in the exercises during the days they were present, The
sixty-nine students were Caucasian, from the lower middle
soclo-economic class, of average intelligénce and rangins in

age from thirteen to fifteen years.

Procedure

Subjlects were assigned randomly to one of three groups
(teacher-praise, self-referrent praise, no praise).

The teacher introduced the author as a friend who
would be visitine the class each-day during the week. The
students were also informed that during this week they wouvld
be doing some written exercises which would be somewhat
different. Before each day's exercise, the teacher reminded
the S's not tq share thelr responses with anyone else, and
that upon completion of the exercise, they were to do other

schoolwork.
Each exercise took approximately ten minutes to complete,
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Upon completion of the written part, the teacher took each
student individually into the hall, while the author remained
in the classroom with the others,
All students did the same exercises, as follows, for
four days:
First Session
.The instructor asked the students to write down three

of the nicest things they had done foxr someone,

Second Session

The instructor asked the students to write down three

things they were proudest of in life.
Third Session
The instructor asked the students to write down three

things they had done in school that were special to them.

Fourth Session

The instructor asked the students to write down three
positive aspects concerning themselves. The'task was
illustrated by citing the following examples:

"I'm a good student."”
"I'm friendly."
"I 1like people."
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In addition to doing these'exercises. each student of
Experimental Group I was taken individually from the class-
room into the hall, The teacher sald three pralse statements

to the student per day for four days, as follows:

First Session
“You are so considerate of otherst”
"what a kind thing to have donet "

"You are a thoughtful persont™

Second Session

"You have a right to feel proud of thatt"
"That's fantastict™

"Iou are an important personl™

Third Session
"You have a lot of determinationt"
"That's greatt"

"That should make you feel very speciali"

Fourth Sesslon

"That describes how important you arel"”
"Very good!l"

"You certainly are a very special personi"
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Each student of Experimental Group II, in addition to
doing the exercises, was taken individually from the class-
room into the hall., The studénts applied self-referrent
praise by readine aloud in the presence of the teacher

the followline statements printed on a card:

Pirst Session
I am so considerate of others!
What a kind thing I didl

I am a thougshtful persont

Second Session

I have a right to feel proud of thatt
That's fantastic! .

I am an inmportant person!

Third Sesslon
I have a lot of determinationt
That's greatt

That should make me feel very speciall.

Fourth Session T

That describes how important I am!
Very goodl ) }

I certainly am a very special persont
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Students in the Control Group were also taken out of
the classroom individuvally. They did not receive praise
from the teacher or themselves, The teacher looked at their
written exerclises without comment or response.

On the final day, following the fourth session, the
Plers-Harris Self Concept Test was administered to the

subjects,

Instrument

The Pilers-Harris Chlildren's Self Concept Scale, used
to determine the subjects' self-concept, consists of eighty
descriptive sentences, Each person circles T or F as it applies
to himself, This instrument was chosen because; (1) it was
standardlized on a simllar sample as the one in this study;

(2) 1t provides one global assessment of self-concept; (3) it
is relatively inexpensive to use; and (4) it is easy and quick
to administer and score,

The Kuder-Richardson Formula 21 was applied to determine
internal consistency. Coefficients ranged from .78 to .93.
Spearman-Brown odd-even formula was also applied to grades
6 and 10 with resulting coefficients of .90 and .87 (Plers-
Harris, 1969).

Test-retest results were conducted to determine the
stabllity of the test. A retest following a four month inter-
val resulted in a coefficient of .77 for 244 fifth graders
(Piers-Harris, 1969). The scale is thus judged to have good
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internal consistency and adequate stability.

Construct validity was established by Mayer (1965) and
fox (1966). Scores on the Piers-Harris were correlated with
scores on the Lipsitt's Children's Self-Concept Scale (1958)
for a sample of 98 special education students, 12 to 16 years
of age, He obtained a correlation of .68 (p.<.0l).

Cox correlated scores on the Piers-Harris with Health
Problems on the S.R.A. Junior Inventory. The sample consisted
of 97 sixth to ninth grade students. He found correlations
of -.48 (p.<,01) and -.64 (p;<.01) respectively,

Miller (1966) correlated the Piers-Harris with the
Children's Manifest Anxiety Scale, The resﬁlts ranged from

~-.54 (p.<.01) to -.69 (p.<.01),.

Results

Table I indicates the mean self-concept score for each
of the three levels of treatment: control, teacher-praise
and self-praise, The teacher-praise group (Experimental I)
obtained a mean self-concept score of 59.82, which was greater
than the self-praise group (Experimental II) mean of 54.52,
and greater than the no-pralise (control) group mean of 53,08,

A one-way analysis of varlance was employed to determine
if a significant main effect of treatment had been obtained.
Table II indicates there was no significant main effect of

treatment (dF=2,66; F=1,414),
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Dlscussion

The following consideratlions are possible reasons for
the hypotheses not being supported. According to T. A., one
makes a decision concernins self-concept at a very early age.
As one becomes older, self-concept becomes more resistant to
change, Consequently, the younger one is, the more effectlve
positivelstroking from significant others will be. Adolescents
have self-concepts well entrenched which resist change, Since
the self-concept of younger S's is less established; there
would be a better chance of obtaining significant results if
the study were done with younger S°'s,

It is possible that the time period in this study, four
days, was too short for a significant change in self-concept
to occur. A longer time period might have been more effective
in working through resistance and thus enhancing self-concept.
This, héwever, would result In a loss of time from teaching
core curriculum, and permission to implement the exercises for
an extended period would be extremely difficult to obtain.

Lack of signiflcant results may have been partly due to
the Plers-Tarris Self Concept Scale not being sensitive enough
to detect changes in the 2's self-concept., There is no
instrument that can discern accurately one's inner feelings.

Consequently, only the "reported" self-concept was measured.
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It is possible that a difference'exisfed between what was
}eported and what was really felt.

Another reason for non-significant results may be that
those students with initial low self-concept responded favor-
ably to teacher-praise but not self-praise, since it is 4iffi-
cult for someone Wﬁo feels Not CK to give himself positive
strokes, Those S's with high self-concepts might have gained
little from elther approach since they already felt OK about
themselves, This might explain wh& the self-praise group had
a much larger standard deviation than the other groups.

An additional factor could have been whether the
student had positive or negative feelings toward the teacher.
Those S's wlth negative feelings might have discounted the
teacher's attempts at stroking, while those with positive
feellngs may have responded more favorably.

The above discussion suggests the following recom-
mendations for future research in the area of self-concept:

(1) S's should be chosen from the elementary grades.

(2) An optimal period for treatment should be
determined,

(3) A measuring device should be developed to
determine if the students consider a varti-
cular teacher to be a "significant person."
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A mre—ifa2st shonld -z administired so thatb
cain scoraes can e 2’ ned for 3's with
low aid hish self-conceptis. This mizht
a.low one tTo Zfeteci an inberaction betwsen
the treactment and e inivial level of
self~-concept.

i% is strongly recomnsnded that colleges
of educaiion place much nore emphasis on
che veacher's rcle in the enhancement of
the svudasant's self-c ncept.

17




TABLE I

18

Means, Number of Subjects, and Standard Deviations of Self-Concept Scores

Treatment Mean N sSp
~ontrol (no praise) 53,08 23 11.46
Zxperimental I (teacher-praise) 59.82 23 13.82
Experimental II (self-pralise) 54,52 23 17.10
TASLE II
One Way Analysis of Variance of Self-Concept Scores

Source 38S DF MS ® P
2etween Groups 579.625 2 289,813 1,414 0.249
“ithin Groups 13, 526.938 66 204,954

Totals 14,106,563 68
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Statement Of The Problem

The purpose of this study 1s to determine if elther
positive reinforcement (praise) or self referrent pruise
can effect a positive change in the reported self concept
of elghth grade students. Self-ccncept is defined as those
characteristices measured by the Piers-Harris Childrens’
Self Concept Scale,

The present study wlll be limited to three Eighth
Grade classes of a Junior High School in the Custer County
School District. The students are Ceucasian and from the

lower-middle socio-economic class,



Introduction

School districts throughout the United States are
adding self-concept enhancement as a major goal for their
pupils., A recent survey in California indicated that every
school district in the state included the enhancement of self.
concept as a primary goal for its children (Canfileld & Vells,
1976.)

. "any artlicles have been published concerning techniques
for enhancing self-concept. Of particular interest and con-
cern for the author are those which deal with pralse., Several
studies (Coopersmith, 1972; Hedges and Nicolette, 1972; Jew
and Mattocks, 1974) suggest that "praise” is an effective
enhancer of self-concept. Thelr conclusions are based upon
subjective observation. Felker and Thomas (1971) concluded
that self-referrent praise 1s an effective enhancer based vpon
correlational studies., Since it is impossible to determine a
cause and effect relationship between prailse and self-concept
through observation or correlational research, it is important

that the relationship between these variables be studied

experimentally. The purpose of the present study is to investi-

gate the assumption that praise is an effective enhancer of

self-concept by using experimental methodology.



Rationale

According to Transactional Analysis Theory, a person's
self-concept begins to develop from birth, Self-concept
results from feedback or strokinz (verbal or non-verbal) from
the environment, Stroking can be elther positive or nerative,
A person who develops a positive self-concept has recelved
mostly positive strokes which indicate that he's "OK".
Feedback is most effective when coming from "signiflicant
‘others." In the child's world, teachers are significant
others.

When strokes from others are not avallable, a person
can produce the feeling of "I'm OK" by stroking himself,

Lack of stroking fails to enhance self-concept.

Therefore, the hypotheses of this study are:

1) Some praise is more effective in enhancing
self-concept than no praise,

2) Praise from significant others is more
effective than self praise, .

3) Praise from significant others is more
effective than no praise,

4) Self-praise is more effective than no
praise,



Methodology

Subjects
Sixty-nine eighth grade boys and girls will serve

as subjects. The subjects will be Caucasian, from the

lower-middle soclo-economic class, and of average intelligence.

Procedure
Sixty-nine subjects will be randomly assigned to .
one of three groups of twenty-three each (Experimental
Group I, Experimental Group II and Control Group.)
l All students will do the same exercises the next four

days. These exercises will be as follows:

1lst Session
The instructor will ask the students to write down

three of the nicest things they have done for someone.

2nd Session
The instructor will ask the students to write down %

three things they are proudest of in life, ‘ i




3rd Sesslon
The instructor will ask the students to write down
three things they have done in school that are special to

them,

4th Session
The instructor will ask the students to write down
three possible aspects concerning themselves, The task will
be 1llustrated by citing the following examples: "I'm a

good student;” "I'm friendly:" and "I like people.”

In addition to doing the exercises, each student of
Experimental Group I will be taken individvally from the class-
room into the hall, The teacher will say three prailse state-
ments to the student per day for four days., Following are the

Praise statements to be used by the teacher:

First Session
"You are so considerate of otherst™
"What a kind thing to have donel"

"You are a thoughtful personi”

Second Session

"You have a right to feel proud of thati™
"That*'s fantasticl"”

"You are an important personi™



Third Session
"You have a lot of determinationt"
“That's greati™
"That should make you feel very speciall”

Fourth Session
"That describes how important you arel5
"Very goodil"

"You certainly are a very special person!"

In addition to doing the exercises, each student of
Experimental Group II will be taken individually from the
classroom into the hall, Each student will apply self-
referrent praise by reading to themselves the following

statements printed on a card:

First Session
I am so considerate of others!

What a kind thinsg I didt!
I am a thoughtful person!

Second Session

I have a right to feel proud of that!
That's fantastic!
I am an important persont



Third Session
I have a lot of determination!

That's greatt
That should make me feel very speciall

Fourth Session

That describes how inportant I ami
Very goodt
I certainly am a very special persont

Students in the Control Group will also be taken indi-
vidually into the hall but will not receive pralse from the
teacher or themselves, The teacher will look at their responses

without responding.

On the final day, following the fourth session, the

Plers-Harris Self Concept Test will be administered.



Instrumentation

The Piers-Harris Children’'s Self Concept Scale will be
used to determine the subjects®' self-.concept. It consists of
80 descriptive sentences. Each person circles T or F as it
aprlies to himself. This instrument was chosen because:

1) it was standardized on a similar sample as the
one in this study:

2) it provides one global assessment of self-concept;

3) it is relatively inexpensive to use; and

4) 1%t is easy and gquick to administer and score.

The Kuder-Rich;rdson Formula 21 was appllied to determine
internal consistency. Coefflcients ranged from .78 to .93.
Spearman-Brown odd-even formula was also applied to grades 6
and 10 with resulting coefficients of .90 and .87.

Test-retest results were conducted to determine the
stability of the test, A retest following a four-month interval
resulted in a coefficient of ,77 fo; 244 fifth graders. The
scale is thus Jjudzed to have good internal consistency and
adequate stability.

Construct validity was established by “ayer (1965) and

Cox (1966)., Scores on the Piers-Harris were compared with
scores on the Lipsitt®s Children's Self-Concept Scale (1958)
for a sample of 98 special educatlion students 12 to 16 years

of age, He obtained a correlation of .68 (p.<.01l).



Cox compared scores on the Piers-Harris with Health~
Problems on .the S,R.A. Junlor Inventory. The sample
consisted of ninety-seven sixth to ninth grade students.
"He found correlations of -.48 (p. .01) and -.64 (p. .01)

. respectively.

Miller (1966) correlated the Piers-Harrls with the

Children's Manifest Anxlety Scale. The results ranged

from -.54 (p, .01) to -.69 (p. .01).



10

Design
A review of the literature with the exception of
Bledsoe (1967) falls to support separating boys and girls

(Sears, 1970; Captin, 1969; Plers and Harris, 1964.) How-

.ever, only Piers and Harris have examined the self-concept of

the grade level used in this author's study.

Consequently, this author administered the Plers-
Harris Self Concept ScaleAto forty-nine eilghth grade students
which closely approximated the population to be used in this
dissertation, The sample consisted of twenty-three boys and
twenty-six girls of normal intelligence., The results ylelded
no slgnificaht difference between the girls (X=53.8) and
boys (X=52,4). As a result, sex will not be considered as
a variable.

Scores on the Plers-Harris wlll be analyzed using a
one-way analysis of vgriance with three levels of treatment:
control, Teacher-pralse and self-.praise, If a significant
main effect of treatment is found, the Tukey-method will be
applied to determine which means are significantly different.

.?he scores of those students who miss any of the
sesslions will not be included in the results. Consequently,
the derrees of freedom will be determined following the

experiment,
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Review of Literature

According to Felker (1974), a child's self-concept has
an appreciable effect on hls classroom achievement and total
life adjustment. Much of a child's perception of himself
comes from the significant others in his life, e.s., his

parents and teachers.

Two types of research questions involving self-concept
have been 1nvest1néted. The first, using a descriptive
methodology, loocks at the relabtio nship of self-concept to
academic achievement, The second attempts to present pro-
cedures for improving self-concept, Research based upon the
former area will be presented first, and studies concerning
the latter will be presented in the second part.

The studies which concerned themselves with the
relationship of self-.concept to academic achievement all
found a positive and significant relationship (Brookover, 1964;
Cole, 1974; Williams and Cole, 1968; Gorlow, 1963; Bledsoe,
19673 Sears, 1970; Captin, '1969; Piers and Harris, 1964),

Several studies were controlled for sex as a varlable
(Bledsoe, 1967; Sears, 1970; Captin, 1969, Piers and Harris,
1964) while other studies were not (Brookover. 1964; cCole,
1974; Williams and Cole, 1968; Gorlow, 1963},

Two studies (Cole, 1974; Gorlow, 1963) controlled for
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the students' intellectual level while the‘majority did not,

Most -of the studles chose their subjects from the
elementary grades, but Plers and Harris (1964) employed
subjects from elementary through high school,

A study of one thousand and fifty seventh grade
Caucasian boys and girls was conducted by Brookover (1964).
The purpose of the study was to determine if the student's
concept of his abillity in school 1s significantly related to
his academic performance. Scores on the Self—Conceﬁt Ability
Scale were correlated with the student's grade point averare,
The results ylelded a positive and significant (p.<.05)
relationship between self-concept and grade point average.

Cole (1974) investicated the relationship of self-
concept and academic achievement, The sample consisted of
one hundred third grade students of averase academic ability -
as defined by the Otis Lennon Test of Mental Ability. Each
subject was also aaministered the Metropolltan Achievement
Test and his total scores 1n reading, language, math and
spellineg were recorded. The Children's Self-Concept index was '
used to determine self-concept. The Spearman rank-ordexr
indicated a significant and positive relationship (p.<.05)
between self-concept and all areas of achlevement, except
spelling.

William and Cole (1968) explored the relationship

between the self-concept and academic achievement of eighty



sixth grade students. The Tennessee Self Concept Scale was
administered to each pupil to determine the self-concept of
the subjects. The California Achievement Test was employed
to determine each child's level of functioning in readine and
arithmetic. The results yilelded a significant relationship
(p.4<.01) between self-concept and levels of reading and
arithmetic, .

Gorlow et. al, (1963) conducted a study using sixty-four

institutionalized women with I.Q.°'s ranging from 50 to 70,
The Laurelton Self-Attitude Scale and the Californla Achleve-
ment Test were administered. The results ylelded a positive
and significant (p.<.05) relétionship between reading, arith-
metic and self-concept,

Bledsoe (1967) fouhd that girls have a more positive
self-concept than boys. Other research ylelds no sisnificant-
difference between the self-concept of boys and girls (Sears,
1970; Captin, 1969; Piers and Harrls, 1964),

Bledsoe (1967) conducted a study concerning the relation-
ship of .the self-concepts of fourth and sixth grade boys and
girls in relation to their academic achlevement., A random
sample of two hundred and seventy-one fourth and sixth grade
boys and glrls served as subjects, "A Self-Concept Scale"
was administered to each subject. The scale consists qf
thirty‘trait-descrlptive objectives which the subject checked

as characteristic of himself, The subjects were also
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administered the California Achlevement Test to determine their
academic level of functioning. The results indicate that the
girls in both grades scored significantly higher in self-
concebt (p.«,01) than the boys in the corresponding grades,
However, correlations between self-concept and academic achieve-
ment were positive and significant (p.<.05) for boys but no
significant results were obtained for iirls,

Sears (1970) used eighty-four girls and seventy-five
boys in the sixth grade as subjects., The Self Concept Inventory
waé used to measure self-concept. The Inventory consisted of
forty adjectives which were to be checked "yes" or "no" as
each applled to the student. The results indicated no gigni-
ficaﬁt mean differences between boys and girls. Correlations
for both sexes between self-concept and achievement were
positive and sianificant (p,<.05).

éaptin's (1969) sample consisted of ninety girls and
ninety boys from three elementary schools of a small city in
New Jersey. The results yielded no significant differences in
self-concept between the boys and girls., .A self-report ]
instrument consistine of fifty iltems was devised to measure
self-concept. Correlations between scores on the self-concept
instrument and Iowa Test of Basic Skills were calculated.

A significant (p.<.05) relationship was obtained between

self-concept and achievement for both boys and girls,
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Piers and Harris (1964) conducted a comprehensive study

of one thousand one hundred and eighty~three elementary and

hich school students. Each student was administered the Plers-

Harris Self Concept Scale, The results yielded no signifi-

cant difference in the self-concept of boys and girls at any

age level,
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Technlques for Enhancing Self-Concept

Coopersmith (1972), Hedges and Nicolette (1972), Jew
and Mattocks (1974) supgest that pralse from significant
others is effective in the enhancement of self-concept, while
Felker (1971) emphasizes self-referrent praise and modeling.
Fisher (1972) also sugegests the importance of modelins in
improving self-concept. Canfield and Wells (1976), Felder
(1971), Coopersmith (1969) emphasize the importance of
students® setting realistic soals as important to positive
self-concepts,

Fisher (1972) describes a two-step lesson, to enhance
self-concept, which can be implemented on the first day of
school., The teacher becsins by modeling the procedure for the
students, She shares with the class qualitlies concerning
heérself, Fisher suggests that the teacher follow this
modelling with a discussion concerninz the children's hidden
qualities, e.x,, "those thines about me which others can't
- see,” "those things I don't want you to see,"” and "those
things I don't wa nt to see about myself.," The teacher
emphasizes the value of being able to accept one's strensths
and weaknesses,

The next exercise involves a creative writing lesson.

Bach child is instructed to write down the following:
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(1) some things which are easy for himself to see; (2) some
thines which he will see only after a time; (3) some things
which he will never see unless others tell him., The students
do not put thelr names on the paper. The responses are
duscusc<ed by the class as a whole. No data were presented to
Justify the propositions,

Hedges and Nicolette (1972) used photography with their
students in an attempt to enhance self-concept. The subjects
were selected from elementary school chlldren in a rural school
district., The authors suzgested the followlng basic steps:

(1) Demonstrate the process of picture-taking; (2) Encourage
each chlld'to photosraph whatever they wish; (3) Develop the
pictures and return to child as soon as possible; (&) DiscﬁSS
the plctures with the child. Praise the uniqueness of his
ﬁictures and state that it isn't necessary to take plctures
which are similar to others, They contend that the children
gain a feeling of accomplishment and acceptance of their
unlqueneés which contribute to the enhancement of self-concept.

Haak (1973) presents a procedure which is helpful for
the enhancement of self-concept. The who-are-you activit& is
designed to help children identify factors which contribute to
the way they view themselves and others, Materials needéd are
a chalkboard, pleces of paper and pencils for each. student.
The experience is divided 1nto‘two phases, During the first

phase, the teacher asks the children to think about their
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differences and similarities. PFactors for thinking about self
are outlined, During the second phase, each child writes
descriptive sentences about himself and a ruessing game 1s
played which facilitates both self-disclosure and feedback from
others. No data were presented as to the effectiveness of

this procedure,

Landry (1974) investirated the effects of a self-
concept enhancement prorsram on four-year-olds who attend
nursery school. A secondary purpose was to demonstrate that
developrental guldance activities which focus on self-concept
enhancement can be presented effectively in an orranized pro-
mram to youns children. The prosram was orrsanized into 33
sesslons covering an ll-week period. Two instruments were
used to assess self—conéept: the Thomas Self-Concept Value
Test and the Developmental Profile. The latter was completed
by the teachers, A pre-test and post-test was administered to
each child., The results indicated no significant increases
in self-concept scores for the control sroups, A sisnificant
(p.<.01l) increase in self-concept was obtained in the experi-
mental group.

Snyder (1974) recommends that the teacher arrange the
seatine facilities of the classroom so that small eroups of
children can interact and study tosether, She contends that
children are more open and earer to contribute in a small

group setting. She suggests that the teacher pay attention
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to congenlality and allow the children themselves to assist

in the formation of the small groups. Each child should keep

a record of his school progress., Her reasoning is that they
provide within the child a sense of security and accomplishment,
The teacher should make sure there is opportunity for success
by having the child evaluate his record with that of a pre-
vious period rather than with his peer group. These should

be resular, specified perlods throu~hout the school year. The
child should be encouraged to share his record with his parents.
This provides parents with the opportunity to give support

and encouragement to the child.

During the past several years Coopersmith et, al. have
been concernedeith those factors that contribute to the
development of positive self esteem. Following an intensive
study of 1,748 middle class white males, Coopersmith made the
followine two suggestions for teachers:

(1) the teacher must communicate that he genuinely
cares about each pupil as an individual. e.zx. a ecenulne
accéptance of each child by reinforcing every success, letting
him know he was missed, and including each child in class
activities;

(2) the teacher should set realistic class standards
that are clear and definite, These should be established at
the bexinninz of the school year and explained to each child.
In setting up classroom standards, each child‘®s ability must be

taken into consideration.
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Aronin (1974) applied activity group-therapy to

strengthen self-concepts. Sensory-motor development was

~ employed as the activity.

In one country, counselors met with P. E. teachers
to develop.a screening and remedial program. K and 1lst grade
children with below average coordination were identified,

It was assumed that such children had or soon would have a
poor self-concept, as the result of derogatory comments and
acts of exclusion by their peers.,

The P, E. education teachers and the counselors decided
to use six tasks from the Frostig “Move-GTow-Learn” material
as part of the screening process, The Frostig Developmental
Test was also used as a screenine device with X and lst grade
chlldren, The remediation program was adapted from the
Physical-Coordination Clinic at the University of Faryland.

Jew and Mattocks (1974) found that some children bercin
school with an already impalred self-concept. They contended
that the teacher can have an important impace upon a child’'s
self-concept, They draw from thelr own experiences and
present the followine suzrestions for teachers in shaping

self-concept:

1. Picking up cues: The teacher should be
alert for cues from the child as to his
perception of himself in relation to others,
The auvthors caution teachers not to force
thelr own zoals on the child if these are
conflictual with those of his home environ-
ment,
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Promote ¢éonsistency in self-concept
through teacher-parent contacts:
ideally, the teacher should work with
the parents to prevent or alleviate
anxlety, thus promoting a consistenrcy
of the chlld*'s developing self-concept.

Promote confidence and intesration: The
authors contend that the development of
the child*s self-concept are alded by
experiences which are relatively consis-
tent, thus permitfine the child to easily
differentiate between self and non-self.
Confidence and Integratlion also need to be
experienced to further aid in the develop-
ment of a positive self-concept.

Awareness of body-imase: Children with
a physical impairment may experience a
necative or inferior self-conceot., They
are frequently made fun of by their peer
sroups. The teacher should not avoild
these situations, but help the child and
classmates understand the problem. They
should be encourared to cooperate with
one another.

Learnine by Aning and thinking: The
teacher should practice patience and not
be critical of fallures, A mistake

should not be treated as a tragedy. The
teacher can serve as a model by admitting
his own mistakes., Hopefully, the children
wlll learn from their errors and not be
defeated by them.

The correct use of reward and punishment:
Reward is more effective than punishment

in promotine learnine, The threat of
punishment arouses anxiety, which may lead
to a risrid and constricted person. How-
ever, encouragement and praise by a teacher
can have a positive effect upon the child's
self-concept, ’

Felker (1974) suggests the implementatlon of his Five Keys

as useful guides in the enhancement of a more positive




self-concept for children. The Five Keys are as follows:

Adult models by praisine himself,

Help children evaluate realistically.
Teach children to set realistic zoals.
Encourage chlildren to pralse themselves,
Teach children to praise others.

Wt FWwN
RO RINSAON

Key Four 1s of particular interest for this study.
This key stresses the importance of each4child learning to
reinforce himself verbally. Verbal reinforcement can be
internalized and 1s always avalilable to the person. These
‘'verbal reinforcements can operate in a positive circular
manner,

Key Four is bvased upon the findings of Felker and
Thomas (1971), Thelr results indicated a positive and
sisnificant (p.<.0l) relationship between self-concept and
reinforcine statements. '

Sixty-six males and sixty-five females,white, fourth
grade rupils served as sublects., The Plers-Harris Self
Concept Scale was administered to determine each student's
self-concept level, They concluded that their findings
were tentative and recommendeq experimental studies be
conducted to verify their conslusions.

Canfield and Wells (1976) describe over one hundred
techniques which were desilgned to enhance the self-concept
of children. The authors stated that these techniques have
been applied successfully in the classroom at all grade

levels from kindersarten through college., No statistical
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results were avallable. The techniques are separated into
seien subsroups. These subgroups include:

environment of positive support,

personal identlty, body image,

relationships with others,

goals,

individual strensths,

responsibility,

building an

and
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