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A STUDY OF COLLEGE AND UNIVERSITY GOALS
IN SAUDI ARABIA

CHAPTER I

The purpose of the present study is to explore the
goals of higher education in Saudi Arabia. The fact is that
goals for each college and university in the Kingdom have
been stated and supported by its founders, but evidence of
how well they are understood by the participants is not
currently available. It is consequently the intent of this
study to identify the goals of higher education in Saudi
Arabia as tThey are perceived by the students, the faculty
members and the administrators at the three major institu-
tions of higher education in the Kingdom: Riyadh University,
University of Petroleum and Minerals and King Abdul Aziz
University.

It is clear that all social organizations function
according to their own sets of goals and purposes. From such
goals are derived the plans which guide the organization.
Goals also serve as az yardstick with which to measure the

performance of the organization. Whitehead believes that




the expansion of universities is one of the marked Ffeatures
of social life in the present age. All countries have
shared in the movement - this growth of universities in
number of institutions; in size, and internal complexity.
Such rapid growth endangers their usefulness by causing a
widespread lack of understanding of the primary functions
universities can perform in the service of the human socie‘ty.l
Lack of clarity in understanding of institutional
goals, which constitute a source of legitimacy Justifying
the activities of a college or a university, can threaten
its very existence. Moreover the importance of clear under-
standing is emphésized by the use of goals as standards by
which both members of an organization and outsiders can
assess the development of the organization, i.e., it effec-
tiveness and efficiency.2 It is to contribute to improving
levels of understanding of the goals of higher education in

Saudi Arabia that this study is directed.

lAlfred North Whitehead, Universities and Their

Function (The Pursuit of Learning), ed. by Nathan GonTorm
Starr, University of Florida (New York: Harcourt, Brace &

World, Inc., 1956).

2Ami'tai Etzioni, Modern Organizations (Englewood
Cliffs, New Jersey: Prentice-Hall, 196%), pp. 9-10.
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Background of Higher Education in Szudi Arabia

The most significant development in the whole field
of higher education in Saudi Arabia has been the organiza~
tion of new colleges and universitiesﬁ the provision of
opportunities for collegiate ievel study.l It is amazing
to realize that this development has taken place in less
than the twenty-five years that have just passed. The
expenditure for the education sector has risen from 12,817,000
Saudi Riyals (SR) to 13,979,800,000 (SR) (in U.S. dollars,
$3,662,000 to $3,994,228,570) in the short span of eighteen
years, from 1952 to 1976. This represents one of the largest
increases in the investment in the educational sector demon-
strated by the countries of the world during this period.2

There were three independent colleges established
in Saudi Arabia before 1957. They were Sharia College of
Mecca, the College of Islamic Law and the College of Arabic
lLanguages in Riyadh. Riyadh University was opened as the
first seat of higher learning to be established in the
pattern of a general university. This sector of higher

learning has served as a symbol for the cultural revival

lehafilat Alzait, No. 2, March 1975, pp. 13-1k.

2The Plan of Social And Fconomic Development.
Minigtry of Information, Saudi Arabia. May 1976, pp. 15-
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which is taking place throughout Saudi Arabia. In the
years following, Tive more universities were Ffounded. In
addition, several other colleges, such as the police academy,
military academy, alr force college, and the institute of
science and mathematics, have been established since 1935.
As a part of the higher education function, the
govermment of Saudi Arabia has been granting scholarships
for more than twenty years to its people of potential For
study abroad. There are more than 8,000 students for
baccalaureate and postgraduvate degrees studying outside of
the Kingdom in 1976. Saudi Arabia is investing at the rate
of more than $12 million annually in éupport of its students:
education in the United States and the western world.l
Saudis have always revered higher education and
they ére currently extending these opportunities to the
whole population. They are also harassed by doubts concern-
ing their degree of success both quantitative and qualitative.
Have they given enough people an adequate amount of knowl-
edge and of wisdom? Have they not diluted the essentials
of education too much by being content with providing every-
one with mediocre education? Do they lack the manpower,
the material means, and the genuine will to give everybody

an adequate education, and to select the able students for

lRiyadn Newspaper, No. 1920, June 27, 1976.
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a preferred, hence more arduous training which might turn
them into leaders of thought, of imagination, and of
action?l The Saudi educational policy has; for many years,
been closely linked with that of the neighboring Arab
countries. Saudi planners have adopted the organization,
the curricula and the text books developed in and for other
Arab countries to ensure that the Saudi graduates could
gain admission to the universities in those countries at a
time when Saudi Arabia had no universities of its own.

This appeared at one time to be a happy solution to the
problem of providing higher educational opportunities for
Saudis.2 More recently, however, difficulties have arisen
owing to the changes which other countries have introduced
into their schools and examination system. Saudi Arabia
has accordingly been obliged to develop its own educational
system and to perservere in this effort until its worth is
established.

Fredrick J. Cox noticed that the Arad East does not
need a paraphrased curriculum of the great béoks of western
culture as a basis for literacy. Rather, it needs a core
of educational teaching built around the problems inherent

in the twentieth century Arab world and it needs to build up

lAramCO'World‘Magazine, Vol. 26, No. 3, May 1976,
pp. 8-10.

2saudi Arabia Today, Vol. 6, No. 1, January 1968.




the public intelligence to face such problems. What is
desperately needed is a program of education adapted to
Arab capabilities which will solve basic problems.l
Abd-L: Wassie reported that education in the Arabd
world suffered a shortcoming in developing knowledge in
science and technology. He stressed the need for the Arab
Nation to replan its whole educational policy in a manner
that would reconcile the differences that exist between the
current social needs and tradition; and at the same time
develop a new goal that will fit the students for life in
the contemporary world. He adds that this may require a
change in attitudes and a certain amount of free thinking
to safeguard against the error of blind imitation and mark
the end of a state of stagnation. Saudi educational re-

planning would have as an objective the awakening of the

nation to the realities of this modern age of initiation,

thinking, studying. discovery and application. Finally, he
concludes that such an objective outlines the duty of the
nation in general, and the academic community, Ffaculty,
students and administrators, in particular.2
There seems today to be a worldwide consensus that

the traditional system of higher education does not any

1Fredrick J. Cox, "The Perennial Near East Question,”
World Affairs Interpreter, XXXV, June 1975, pp. 25-165.

2)pa-I Wahab Abd-I Wassie, Education in Saudi Arabia
(London, England: MacMillan & Co., Ltd., 1970), pp. 63-64.
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longer meet the educational needs of a more and more rapidly
changing socilety. Throughout history educational institu-
tions have continually become inadequate Tor the intellectual
demands of their time and as a result have suffered from the
shock of drastic adjustment.l

The goals of colleges and universities are some-
times unclear and sometimes assumed to be some sort of teach-
ing, research, and/or public service. Furthermore, goals
Trequently even fail to be stated in any clear form by some
universities. It is a rather difficult task for the human
element in any organization to help that organization produce
and contribute to its well being if not aware of its detailed
goals and functions.

Saudi Arabia, as an emerging country, has its own
needs and problems which cannot be solved merely by other
countries' experience. Certainly, past foreign experiences
should not be overlooked, but they ought not to be conceived
as the remedies for whatever problems the country encounters.
Saudi institutions of higher education must have clear
objectives set to coincide with the country’s overall
development.

In Saudi Arabia there is great disagreement on
university goal perceptions oh and off campus. Congervative

citizens have viewed colleges and universities as places for

lJOhn J. GCorson, The Governance of Colleges and
Universities (New York: McGraw-Hill Book Go., 1957), P. 5.
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preparing the young for a professional career, while adminis-

trators and university Taculties have seen them 25 centers

of knowledge which concern both students and communi'ty.l
Whereas in the past citizens seemed willing to leave

goal definition in their institutions of higher education %o

educators, in the contemporary scene, students, newspaper

writers and alumni are increasingly asking "why”? of colleges

and universities.z

Need for The Study

Educators are interested in discussing and pursuing
these ever-changing goals of higher education institutions
and organizations within these institutions. They are
trying to develop what is called the"perfect university."

' The present status of higher education in Saudi Arabia is
characterized as a state of re-evaluation. The current
literature provides evidence that the Saudis have become
very concerned about university goals and the direction in
which they are moving. As the Minister of Higher Education
(Hassan Al-Shiekh) put it on the occasion of the University's
Mission Conference, "Our basic aim at this meeting is %o

investigate, identify and find out what is the real mission

lél;Madina Newspaper No. 1910, January 20, 1975.
20KAZ Newspaper, February 12, 1975.
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of higher education in Saudi Arabia."l

Education in Saudi Arabia is given priority by
government decision makers over. all other aspects because
- it is the primary tcol cof progress; Higher education is
growing at a relatively rapid pace as described above. The
past fifteen years have withessed a movement of immense
educational expansion as well as ‘the beginning of a genuine
process of study and re-evaluation of higher education goals
and functions. In November 1974, the Saudi Minister of Higher
Education conducted a three-day conference on the “University
Mission," which was attended by representatives of Saudi
universities and colleges and the several ministeries and
govermment departments. The recommendations-.of the partici-
pants dealt with such questions as the goals of a university,
the curricula and teaching methods, diversification of
university education, relations between society and +the
university, development of manpower, social, economic,
agricultural and natural rescurces and the coordination of
scientific research service.>2
The results of the conference imply an urgent need
for a clear conception of what goals the country's system

higher education should be seeking to accomplish. Without

lResalatQAl?Jameaa, No. 2, November 17, 1974,

2yniversity Mission Report (Riyadh} Riyadh Univer-
sity Press, 197%4), pp. 6-20.
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such clarification of the conception of the goals, no
appraisal can be made of the present or future plans. More-
over, with the appearance of the more general crisis in
higher education; it is imperative that institutions of
higher education attempt to define clearly and to articulate
their educational mission so as to provide a basis for public
understanding and suppor‘t.l Institutions that have clear
conceptions of their goals can use them in several important
ways. Institutional goals should serve as the basic element
in formulating the institution's policy. A well Formulated
policy based on clearly defined goals helps supporters know
what to expect from the institution. In addition, well
defined goals can serve the community as guides with which
to make decisions, solve problems and allocate resources.
Third, well formulated goals also provide the vital ingredient
for institutional planning. And finally, an institution can-
not be effectively evaluated unless its goals are well formu-
lated and understood. The goals of the institution become
the caliper by which results may be measured.

The present study, then, seems to be supported by
such concerns. Attempts to improve techniques to clarify

institutional goals will be of value both to the practicing

lRichard E. Peterson, The Crisis of Purpose: - .
Definition and Use of Institutional Goals (Washington, D.C.:
ERIC, Clearing House on Higher Education, Unpublished Report,
October 1970), p. 11.
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administrator in colleges and universities and those
interested in the health and vigor of higher education as

a central function of society.

Statement of the Problem

The specific problem of this study is bvest expressed
in the following question} What are the contemporary goals
of higher education in Saudi Arabia? This study proposes
to treat the general problem by determining how the students,
faculty, and the administrators in three major universities
perceive the goals of higher education in Saudi Arabia.
Differences in the perceptions of goals between and among
the respondents at Riyadh Universgity, University of Petroleum
and Minerais. and King Abdﬁl Aziz University will be examined.

The following questions describe the central thrust
of the investigation:

1. Is there significant difference in the per-

ceived importance of goals across the three
ma jor institutions in Saudi Arabia?

2. Is there significant difference in the per-

ceived importance of goals among administrators,
faculty, and students at each of the three

institutions?

of perceived goals between Saudi and nonQSaudi

faculty members?
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Conceptual Framework of the Study

In order to examine the goals of higher education,
it is necessary to understand their function, their nature
and their centrality in the operation of colleges and
universities. The theoretical literature provides support
for assumptions that assist in establishing conceptual support
in these two areas. The conceptional models of Parson's
"dentrality" and Etzioni and Simons' "#Hature", will serve as
a basis for this study.

Parsons believes in the centrality of goals in
organizational life. He holds that organizations are pup-
posely establisﬁed for the achievement of certain goals.

According to his views, organizations are marked off from
other kinds of social systems because the problem of goal
attainment takes precedence over all other kinds of pJ:'o’b.'l.ems.:L
He also notes that such organizations contain subunits which
can, in turn, be considered as subunits of a larger system.
Each subunit has its particular goals to fulfill which are
oriented toward achieving the overall goals of the whole
organization.zg

Etziohi and Simon speak to the nature and function

of goals. The Fformer defined organizational goals as those

1Ta1cott Parsons, "Suggestions for a Sociological
Approach to the Theory of Organization," Administrative
Science Quarterly, Vol. 1, 1956, p. 66.

2Talcott Parsons, Structure and Process in Modern
Societies (New York: Free Press, 1960), p. 28.
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future states of affairs which an organization tries to

achieve.l When these goéls are achieved, they become part
of the organization or its enviromment and are no longer con-
sidered goals. Simon understands that organizations simul-

‘taneously and legitimately serve multiple goals. According

to him these multiple goals "are almost universally hier-

archial inustructure. The goals may in many instances be
-incompatible or in competition with each other. Organization
may, therefore, attend to the goals in sequence rather than
trying to achieve all at once. "2

Simon further points out a significant characteristie
of goals. They are dynamic and continually changing.3 Perrow

notes that organizations are subject to countless internal

and external forces, and these forces have impact on -the
objectives as well as the competencies and liabilities of
the organizations. These changes do not occur at a uniform
rate. Political and output goals may change at a glacial

rate, but others may often Ffluctuate with the seasons.b

lAmatai Etzioni, Modern Organizations (Englewood
Cliff, N.J.: Prentice Hall, 1954), p. 7.

2H. A. Simon, The New Science of Management Decision
(New York: Harper and Row, 1960), p. 20.

31bia.

ubharles Perrow, "Organizational Goals,” Inter-
national Encyclopedia: of the Social Sciences, Vol. II,
{(New York: MacMillan, 1958), p. 310.
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Also, Walton declares that:

In some organizations the ends are clear, undisputed
and relatively stable; their discernment is a simple
matter. In educational organizations there are

some purposes that are definite and perennial - the
achievement of literacy, for example, but there are
others that are obscure, intangible, changing and
controversial such as the teaching of spiritual
values. In a social order afflicted with acceierated
change, institutions display concern about their
Purposes; some purposes are decaying, others are
emerging and often they are difficult to dlstlngulsh.

Thompson and McEwin view organizational goals as
dynamic and goal-setting as an on-going institutional pro-
cess. They have found that an organization can survive as
long as it adjusts to its situation.? Corson points out
that university goals have. never been.stable, they tend .
to change from time to time Tfollowing the influence of out-
siders such as alumni, donors, agriculitural and business
interests, govermment, and students.3

The setting of goals is essentially a problem of
defining desired relationships on the part of an
organization and its enviromment. Change in either
requires intensive study and probable alteration

of goals. TFor example, the university or college
may have unchanging abstract goals but the clientele,

the needs of students, and the methods of teaching
changérand create a new definition and reinterpretation

1John Walton, Administration and Policy-~-Making in
Education (Baltimore: John Hopkins Press, 1968), p. 87.

2J'ames D. Thompson and McEwin, Organization in Action
(New York: McGraw-Hill Book Co., 1967), ». 31.

3John J. Corson, The Governance of College and
Universities (New York: McGraw-Hill Book Co., 1975), DpP.
90-110.
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of these objectives. Reappraisal of goals thus
appears to be a recurrent problem for large organiza-
tions, albeit a more constant problem. 1

Willsey said one important type of information which
could be used for examining organizational goals is inten-
tions. In Willsey's study; goal intentions are future states
toward which participants perceive the organization is
attempting to move. Intentions are that which the organiz-
ation says it is doing and what other people believe the
organization is doing. The college catalogue that states an
intention to provide individualized instruction, while the
college increases its student teacher ratio, presents an
obvious disagreement between intentions and activities.
Evidence of both kinds need to be examined completely to

determine organizational goals.2

lsames D. Thompson and William J. McEwin, "Organiza-
tional Goals and Environment Setting as an Institutional
Process,"” American Sociological Review, Vol. 23, February
1958, pp- 23-2%4,

2Allan D. Willsey, "Output as a Segment of Organiza-
tional Goals," ituts R ic Qut-
comes. Ed. by Cameron Fincher, Proceeding of 8th Annual
Forum on Institutional Research Sponsored by the Association
for Institutional Research, 1968, p. 51.
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Definition of Terms

Outcome Goals} The substantive objectives institution

may be seeking to achieve - quality of graduating students,
research achievement, public service program.

Support Goals} The internal campus objectives - relating
‘for the most part to educational processes and campus
climate - which may facilitate achievement of the output
goals.

ggglﬁ An end that one strives to attain. Objectives and
goals are here used interchangably.

Perception: The rating given a goal on the institutional
goal inventory by a student, faculty, and administrator in
the institutions.

Consensus: The absence of significant variance between and
among students, faculty, and administrators on goals.
Faculty: The full-time teaching members during the current
semester.

Administrators: Those non-teaching employees of department

supervisory rank or above. The department heads whose main
duties are supervisory will be included here even though
they may teach one or two courses.

Students} Those persons at the three Saudi universities

who are currently enrolled full-time.

Saudi; Refers to characteristics of Saudi Arabia, its people
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Islam: Is the religion of submission to the will of GOD.
The elements of the religion were recorded through a long
time of prophets; including.Abraham; Moses, and Jesus, but
holds that the full and“fiﬁ;i revelation was given to
prophet Mohammed.

Moslem} Is the follower of religion of Islam who believes
in the main principal of prophet Mohammed's message that

there is no God but one God and Mohammed is his Prophet.

Limitations of The Study
1. This study is limited to a sample of Ffull time

administrators, faculty, and students at King AbdulnAziz,
Riyadh, and Petroleum Universities. Therefore, gener-
.alization to other universities is not appropriate.

2. The results of the study are limited to the general
time period in which the study is conducted.

3. The instrument used in measuring the perceived import-
ance of institutional goals most certainly did not
cover zll of the possible areas. Therefore, it is

possible that other significant outcomes exist.




CHAPTER II

REVIEW OF LITERATURE

Introduction

The purpose of this chapter is to present a review
of relevant literature to illustrate for the reader the nature
of the scholarship to which this study contributes and to
provide a basic background for its context. There are two
most relevant parts to this literature: (1) that which
treats the nature of organizational goals,and (2) that which
reports other studies of institutional goals in higher edu-

cation.

The Nature of Organigzational Goals

One of the most important tasks for any organization
is a realistic identification of its goals. For an organiz-
ation to be stable and successful, it must have a well de-
fined set of goals which guide it in the proposed diiection.
Lack of goal clarity creates tension and role conflict
within the organization and threatens its very existence.

Gross states;

18




19

Although it is generally agreed that the modern

un1vers1ty is among the most important institutions

in our society, no such consensus exists on its role

and purposes. Despite the many attempts to define

what this complex organization is and to prescribe

how it should behave, there has been little systematic

or empirical study of how the university is

administered and how it functions. 1

The university is a social institution designed to
perform the function of higher education. As a formal
organization, it is characterized by an elaborate system of
explicit rules and regulations. Therefore, in the study of
any aspect of an organization, a knowledge of the organiza-
tion goal:cis basic.2 Hutchins sees the knowledge of
organization's goals to be indispensable. He stresses that
the only way one could criticize or appraise an organization
is to know what it is supposed to do.3
Parsons argues that goals are important elements in

the study of organizations. According to him, organizations
purposely set specific goals which are not all meant to be
realized. A goal is a goal only when the organization tries
to accomplish it. It ceases to exist as a goal when it is

achieved. He goes on to stress goals as the future state,

1Edward Gross, and Paul V.. Grambsch, Unlver51tx Goal
& Academic Power (Washington, D.C.: American Council on

Education, 1968), p. 107.

21bid., p. 1.

3The Chronicle 'of Higher Education, March 5, 1970.
pp. 125-127.
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the attaimment of which is used as a defining characteristic
to distinguish social organizations from other types of social
systems. Therefore, the success in achieving any specific
goal may be used as a yardstick in evaluating the effective-
ness of the organization.l

Etzioni sees goals as the desired state of affairs
that an organization attempts to realize. He notes that
students of organization have used goals to evaluate the
effectiveness and efficiency of an organization. Goals, as
he sees them, set down guidelines for all organizational
activities, constitute the source of legitimacy in justify-
ing these activities and the existence of the organization.
But to him, the drawback of the goal-model lies in the fact
that high effectiveness is always anticipated when in
actuality low effectiveness may be the case. He therefore
calls for the use of the system-model. With this model,
effectiveness is assessed by comparing an organization to
similar organizations in terms of all activities. He points
out that similar organizations are those that are similar in
structures and resources. But, on the other hand, the system-
model pays attention to all the activities~goal (out-put)
and non-goal (maintenance). Hence while an organization is
endeavoring to solve its goal problems, other vital non-goal

problems are also tackled. Finally, he warns that even

LTalbott Parsons,  "Suggestions fbf a Sociological
Approach to the Theory of Organization," pp. 70-71.
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though the system-model is realistic, it is expensive, and
because of its abstfactness, in its present stage of develop-
ment and the numerous types of organizations, more specialized
models are needed for the various types of organiza‘bions.l

Simon, along with others, sees organizational goals
to be changing. He argues that the concept of a single
simple goal for an organization should be abandoned in favor
of the idea of multiple goals. To him, the objectives have
personal values so that they will continue to sustain it.
Therefore, goals are constantly adapted to the changing
values of the participants. He maintains that many times
organizational objectives and personal goals are in conflict,
and calls for a compromise between the two. The achievement
of such a compromise leads to the organization maintaining
its equilibrium, necessary for its survival.2

Thompson and McEwin also see goal setting behavior
as purposive though not generally rational. They also agree
that goals may be the outcome of all the activities within
the organization and the immediate enviromment. In a uni-
versity setting, change in the goals may be due to change in
the social structure, in needs of students or through in-
troduction of new methods of teaching. As needs for change

arise, there arises also a need for redefinition of the

lEtzioni, Modern Organizations, pp. 14;19.

2Herbert Simon, Administration Behavior (New York:
Free Press, 1945), p. 18,
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institutionalAobjectives. Thus, "reappraisal" of goalg:.::.=
appears to be a recurrent problem for large organizations
and a more constant problem in an unstable environment than
a stable one.l

Etzionl sees two broad types of organization goals.
These are real and stated goals. Real goals are those Ffuture
states toward which majority of the organization's means
and the major organizational commitments are devoted.
Stated goals are statements either in official documents or
verbal pronouncements and these command few resources.2

Perrow also distinguishes two types 6f organizational
goals ~ operating and official goals. He stresses that the
types of goals relevant to organizational behavior are %o be
found in the operating policies and daily decisions by the
organizationi:personnel and not in the official goals.
Official goals are public statements while operative goals
are ends sought. Operating goals can be ascertained only
through careful analysis of the activities of the organiza-
tion. Hence, the fundamental purposes and goals of higher

education can be discovered only by inference from actual

lJames Thompson, "Organizational Goals on Environ-
ment Setting, As An Institution Process," American Sociolo-
gical Review, Vol. 23 (February 1958), p. 2%L.

. 2Etzioni. Modern Organization, pp. 7-17.
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practices.l

Gross:maintains that for a university, two brozd
types of goals are important. Goals that result in clear
objectives such as teaching, research and community services
are the "out-put" goals. Those activities that help the
organization to survive in the envirorment, insure its
smooth running, bring about or insure motivated participation
by all members in the organization and finally that insure
the organization’s position among similar organizations are
the "support" goals.2

Robb notes if one wants to measure success in
'education, the first need is to identify in a clear and
precise way the goals of that education.3 Winstead goes
on to assert that all educational institutions need clear
and explicit goals in order to provide the necessary focus
and direction. He adds that it is only by having clear and

explicit goals can institutions hope to receive all the

lCharles Perrow, "The Analysis of the Goals in

Complex Organizations," Readings~-on Modern Organizations,
ed. by Amitai Etzioni (Englewood Cliifs, N.d.: Prentice

Hall, 1969), pp. 55-66.

2Edward Gross and Paul V. Grambsch, University Goals
and Academic Power, p. 9.

3Felix C. Robb, "Regional Accrediting Faces New
Challenge,” American Association of Community and Junior

Colleges Journal, Vol. 42, 1971, p. 669.
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necessary support from their constituencies.l A clear and
explicit formulation of institutional objectives is also
important in curriculum construction and that also forms the
basis for such eonstruction'.2 McConnell, stressing the
importance of clearly stated goals, notes that‘it seems
clear that the human resources of an organization must be
mobilized toward the attaimnment of clearly stated goals of
organization and that goals need to be widely understood and
accepted.
As a result-of .a:study of:twelve- liberal arts colleges in
Michigan, Wieland .reports® that goal clarity was related
to lack of conflict between the Ffaculty and administrators.
"In a follow-up study, he added that clarity or non-clarity
of goals depends on the knowledge members have of the goals
and the degree of consensus. - ‘
Lee states that the task of creating coherence and
unity of goals within the academic institution is made ﬁore

difficult by the extreme degree of goals non-clarity which

lPhiDip C. Winstead, and Edward N. Hobson, "Institu- !
tional Goals: Where to From Here?" Journal of Higher
Education, Vol. 42, 1971, p. 669.

2Donald Falkner, "The Formulation of Institution
Objzcgives," Journal of Higher Education, Vol. 29, 1958,
p. 428.

BT. R. McConnell, "The Formulation of Leadership in
Academic Institutions," Educational Record, Vol. 49, 1968,
p. 152.

Lsisai
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characterizes most of the colleges and universities. He
adds that the non-clarity of purpose creates conflicts and
makes the choice of priorities exceedingly aifficult.t

Since the concept of goal is an abstraction and is
highly regarded; studies dealing with goals that are not
theoretically based are likely %o be of a limited value.
The conceptual framework of this study is supported by
several goal theories. Key concepts for the scope and the
context of this study were drawn from the Ffollowing:

Parson - "... Organizations are purposely set for
the achievement of certain goals”z; Simon - "... Organiz-
ation simultaneously and legitimately serves multiple goals,"
"Goals are dynamic and changing":3 Perrow - "... Organiza-
tions are not born with fixed structures or stable systems,

but they are subject to internal and external 1“orces";1’L

lCalvin B, T. Lee, and Charles G. Dobbins, "Whose
Goals for American Higher Education?" American Council on
Education. (Washington, D.G.: 1968), pp. 14-15.

2Parson, "Suggestions for a Sociological Approach
to the Theory of Organization,"” pp. 70-71.

3Simon, Adminigstrative Behavior, pp. 32-37.

u?errow, "The Analysis of Goals in a Complex
Organization," pp. 42-48. |
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Etzioni -~ *... Organizational goals are those Ffuture states
of affairs which an organization tries to achieve,"l and
finally Lee's observation that "... Non-clarity of goals

creates coni‘lict."2

Related Studies of Institutional Goals

in Higher Education
Higher education has contributed to the accelerating

progression of technological advancement, increasing pro-
ductivity, and rising standard of living. Education, thus,
is a social "good" in socie'by.3

Despite this growth higher education is faced with
continuing debate. This debate proceeds in orderly ways
in some instances but in others they spill over into dis-
sension and strife. However, there has been a systematic
effort to get at the precise nature and scope of differing
views about the perceived and perferred goals of higher
education.

The work of Gross and Grambsch.. stands as one of
the major efforts thus far to examine university goals.

The inventory which was used by Gross and Grambsch consisted

1Etzioni, Modern Organiwation, pp. 9417.
2Lee, and Dobbins, op cit., pp. 14-15.

3fJone Matson, "Student Constiltuencies - Real and
Potential," An Agenda for National Action (Washington:
Amegican Association of Community and Junior Colleges, 1972),
p. 9.
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of 47 goal statements. Seventeen of these statements dealt
with "out-put" goals and the rest with "support" goals. ‘
This study included faculty and administrators at sixty-
eight non-demoninational Ph.D. - granting universities in
the country; Administrators and faculty were in agreement
in their ratings of present goals. The highest ranked goal
was that of protecting academic freedom Tor the faculty,
while goals related to students received little emphasis.
Questionnaires were sent to presidents, vice presi-
dents, academic deans, non-academic deans, department heads,
and persons classified as directors. They were also sent to
members of governing boards and to a ten percent sample of
faculty members at each institution. OFf the approximately
16,000 questionnaires mailed, 7,200 usable returns (46 per
cent) were receivéd. Two: fundamental kinds of analyses were
used; individual and organizational. The individual analysis
is one in which some atitribute of =z person is related to
some other attribute, such as the attribute of position and
the attribute of social class origin. The organizational
analysis is one in which the university itself is conceived
of as a sipgle individual. Size and location are the two
attributes which are used. The statistical analysis of the

data included .percentages and means of the groups}l

. lGross, and Grambéch, University Goals and Academic
Power, pp. 19, -107-124. ;
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A project from the Bureau of Applied Social
Research at Columbia University in 1968 included a form
which was sent to 2;4&4 academic deans in which they were
to respond to 64 goals statements. Each dean was asked to
indicate the degree to which each goal was emphasized on
his campus. Seventy percent of‘the administrators responded
to the questionnaire. Goals that were emphasized at the
colleges were analyzed according to percentages.

Certain characteristics of the colleges, such as
contrdl, size of faculty and student body, selectivity index,
size of the library, were gathered on each institution.
There were five goals which were universal among the re-
spondents, including: (1) to improve the gquality of
instruction; (2) to increase the number of books in the
library; (3) to provide basic liberal educations (&) to
induce students to develop all of their human potential;
and (5) to increase resources of the institution.t

In 1969, Uhl conducted a study using the Institutional
Goals Inventory with the cooperation of five institutions in
the Carolinas and Virginia. The project was sponsored by
the National Laboratory for Higher Education and had as
one of its purposes to test the Delphi Technique as a method

for achieving consensus among diverse groups regarding

lPatricia Nash, The Goal of Higher Education - An
Empirical Assessment (New York: Bureau of Applied Social
Research, Columbia University, June 1968), p. ‘9.
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institutional goals. Results of this study were: The
preferred goals of administrators were closest to those of
the faculty; convergence of opinion on goal importanée did
occur in all five institutions, with the primary direction
being the movement of off;campus group opinion toward that
of on-campus groups.l

One of the most extensive studies of institutional
goals was conducted by Peterson with the Committee on the
Master Plan in California for the purpose of identifying
the goals of higher education. Administrators, faculty,
students, board members, and community persons of 116 colleges
and universities were involved in the study of gecals. The
undertakings were fourfold: (1) to gather relevant data
from the state'é campuses to be used by the joint committee
in preparing a statement of purpose for higher education in
California; (2) to survey lay citizens; (3) to enable a
great number of persons associated with the colleges and
universities, nearly 30,000, to register their opinions con-
cerning the goals of higher education; and (4) to provide an

opportunity for each campus to engage in an internal self-

1Normal P. Uhl, Encouraging Convergence of Oplnlon

Through the Use of Delphl Technigue in the Process of
Identifying an Institution's Goals (Princeton, New Jersey:
Educational Testing Service, 1971), pp. 71-73.
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study of campus goals.1

A letter was sent to‘thélchief executive of each in-
stitution explaining-the purpose and the nature of the pro-
ject and requesting his cooperation in the successful com-
pletion of the research. The head of each institution was
urged to send a letter to all administrators and faculty
informing them .of the nature of the study. Inter-office
mail was suggested as the medium through which the partici~
pants could receive the instruments. Peterson also recommended
that a Tollow-up letter be sent to all of the responaents so
that the returns would be at least 85 percent. The data
analyses consisted of computing the goal area means and
standard deviations for each constituent group.

Result of the study showed that certain of the goals
were rated very high by most all of the constituencies in all
four segments. Intellectual orientation as a student out-
come goal, and community, as an "&ducational process goal,"™
are examples of what can be referred to as "consensus high
importance goals.” Other gosals are consistently ranked (and
rated) quite high in one segment but not in the others. They
are, advanced training by the University of California con- -
stituencies, vocational preparation in the community colleges,
and individual personal development in the private colleges;

These examples show how the goals varied among the four

lRichard E. Peterson, Goals for California Higher
Education: A Survey of 116 Academic Communities (Berkely,
Cal.: ) [

Educational Testing Service, 1972), pp. 65-69.
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segments. On the other hand, there are goals that were
fairly consistently near the bottom of thé ranking and also
low in terms of importance rating - though the latter tends
to vary considerably.by constituent group; Traditional
Religiousness (as it should be in the public sector),

Social Criticism; Social Egalitarianism (except in the
community colleges), Off-Campus Learning, and Accountability,
Efficiency are such examples. ‘

It is interesting, probably reasonable and to be
excepted, that students and to some extent commuﬁity people,
view the importance of the various goals in less differen-
tiated fashion than do %the other groups. That is, compared
to the other constituencies, students and off-campus citizens
have a less clear sense of priorities of what should and
should not be important. OFf the constituent groups included
in the study, governing board members (except in the private
sector) easily have the sharpest sense of the relative im-
portance of various institutional goals.l

There were several institutional goal studies con-
ducted through the Center for Studies in Higher Education
at'fhé'University of Oklahoma. Each researcher focused his
frbject on a different type of institutions. The results
generally showed that administrators} faculty; and students

viewed goals according to their particular institutions.

I1pid., p. 70.
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These studies reveal also that administrations and faculty
tend to perceive goals in a similar manner.1

. Lynn conducted a study relating to goal congruence
intention and practice in an Oklahoma church related college.
The samples were drawn from the junior faculty and senior
faculty, lower division students, upper division students

and administrators. The data were analyzed in the office

. of the Center for the Study of Higher Education at the

University of Oklahoma. This study implied that the number
of areas on which there is consensus or lack of it may not
be nearly as important to the institution as on which goal
areas there is consensus or lack of consensus. The study
also found that private colleges tend to give a low priority
to services goal intention. This study implied that outcome
goal intentions and support goal intentions are perceived
similarly. These results did not support the findings of
the California (Peterson) study that groups in private in-
stitutions give greater estimates of importance to support
goal intentions than outcome goal intentions.?

A recent study at four Oklahoma community colleges

was completed by Colclazier of the University of Oklahoma.

lKenneth Peterson, “Relationship Between the Perceived
Importance of Institutional Goals,"” unpublished doctoral
dissertation. Norman: University of Oklahoma, 1973, p. 74.

2Robert-L. Lynn, "An Investigation of Institutional
Goal Congruence: Intention and Practice in a Private Four-
Year College," doctoral dissertation. Norman: University
of Oklahoma, 1973, p. 1l42.
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This study investigated the relationship between perceived
goals and practices in these four schools by students,
faculty and administrators. The study indicated that goals
of colleges were perceived differently by primary partici-
pants; especially by students. The greatest dissonance in
the perception of goals across the colleges was found among
the faculty members. The study also indicated that the least
differences among groups wag found among administrators.
Furthermore, the finding of study concluded that evaluation
of a college's effectiveness must include both a definition
and recognition of goals, but also some measure of the
practices that contribute to them. This is consistent with

Etzioni's theory of organizational goals.l

Suﬁmary
Literature devoted to the study of organization is
not new, nor is the study of goal perception a new phenomenon
on the American scene, but it appears to be an under-
emphasized subject in higher education. Organizational
theory has been treated primarily by social theorists and the

business field.

lJames 1L, Colclazier, "An Investigation Into the
Relationship Between Perceived Goals and Practices in Four .
Oklahoma Community Colleges. Doctoral dissertation. Norman:
University of Oklahoma, 1974, p. 113.
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For the purposes of this study, the theories of
Etzioni, Simon and Parsons appear to offer helpful insights
concerning proper methods of studying the organization
'based upon its goals intention.

During the past decade social science research
studies on institutional goals in higher education have
been increasing in number, indicating growing concern about
goals and a rising belief that goals can be studied on an
institutional basis. Gross and Grambsch and the California
study by Peterson stand paramount in the literature. They
have "broken the ground" for what must become a large
number of related studies into the question of whether an

institution's goals are being attained.




CHAPTER III

METHODS AND PROCEDURES

Design of The Study

The purpose of this study was to identify the goals
of higher education in Saudi Arabia by investigating the
differences in goal perception that exist among the students,
the faculty members and the administrators of the three
major universities in Saudi Arabia. The methods and tech-
niques utilized to conduct this study are described in this
ghapter. The following sections include restatement of the
problem, the population and sample from which data were
developed, the instruments utilized, data collection methods,
and the analysis procedures.

This study reported in these pages was essentially
a descriptive analysis intended to identify the goals of
higher education in Saudi Arabia. It was related to a series
of studies designed to investigate the relationships between
perceived goals and practices of individual colleges and
universities conducted through the Center for Studies in

Higher Education at the University of Oklahoma. Such studies

35
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require the utilization of recoghized instruments and

analysis procedures which are described below.

Restatement of Problem with Hypotheses to be Tested

This study focuses on perceived goals of higher

education in Saudi Arabia. The general research problem

is best expressed as the question--What are the contemporary
goals of higher education in Saudi Arabia? The general

design of such research requires that participants in

specific colleges and universities provide the data needed

to respond to the basie question. Consequently, the pro-

blem was studied by examining the difference of perceptions
between and among the participants in three major universities
in Szudi Arabia. These differences are expressed in the
following hypotheses:

1. There is no significant difference in the
perceived importance of institutional goals
among administrators, faculty, and students
across the three institutions as measured by
the modified Institutional Goal Inventory.

2. There is nocrsignificant difference in the
perceived importance of institutional goals
between the three institutions across groups

as measured by the modified Ingtitutional Goal

Inventory.
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3. There is no significant difference in the
perceived importance of institutional goals
between Saudi and non-Saudi faculty members in
the three institutions as measured by the

modified Institutional Goal Inventory. -

Population and Sample

The population was comprised of all full-time Saudi
and non-Saudi faculty, all full-time students and all
administrators of the three (3) major Saudi universities:
Riyadh University, University of Petroleum and Minerals,
and King Abdul Aziz University. The administrators were
people of supervisory rank or above and department heads.
The students were full-time enrolleeé during the spring
semester of 1976. The researcher chose to exclude part-
time and external studentsvon the basis that those students
might be less knowledgeable about the goals and functions
of the institution, an assumption in accordance with a
previous s‘tudy.l

To initiate the study, a letter explaining the study
and seeking permission to carry it out was sent to the
Saudi Cultural Attaché in the United States.® Upon receipt

of that permission the researcher traveled to Saudi Arabia

1R. Peterson, Goals for California Higher Education:
A Survey of 116 Academic Communities, pp. 11-12.
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in December 1975 to collect the data. A list of students,
faculty, and administrators in the three study institutions
was obtained. Samples of the population were selected

(by utilization of a table of random numbers) Ffrom the three
institutions involved in the study during the spring

semester 1976.

The population, sample and usable responses for the
study are reported in Table I.
TABLE 1
POPULATION, SAMPLE AND USABLE RESPONSE

Return

Institution Population Sample Response Return %
King Abdul Aziz University
Student 6,800 125 81 65
Faculty 330 75 54 72
Administration 25 25 18 72
University of Petroleum and Minerals
Student 1,520 75 70 93
Faculty 220 50 49 98
Administration 22 22 18 82
Riyadh University
Student 5,599 125 74 60
Faculty 803 75 54 . 72
Administration 28 28 20 72

76.2
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Instrumentation

Researchers (often) spend considerable time in
constructing or finding measures of variables. According
to Kerlinger, one of the most difficult task of researchers
faced with the necessity of measuring variables is to find
his way through a mass of already existing measures. In
order to obtain a reliable finding fhe researcher has to
find an adequate instrument for his study.l

The Institutional Goal Inventory was one of the major

higher education goal inventory designed to cover all types
of institutions and to embrace a broad spectrum of goals. It
had a sound conceptual base, a relatively up-to-date goal
spectrum, and available norms. The IGI clearly measured
the goal intention variable as defined in this study and
supported in the literature. I%ts collective reporting
technique was preferred to the self reporting method.
Validity and reliability evidence was adequate and increas-
ing. Permission was sought and feceived for the use and
modification (i.e., translation into Arabic) of this in-
strument from the Educational Testing Service.

The Institutional Goal Inventory (IGI) was developed

for the Educational Testing Service by Uhl and Peterson in

lFred N. Kerlinger, Foundation of Behavioral
Research (New York: Holt Rinehart & Winston Inec., 1973),
PP. 508-509.
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1970. The instrument consists of twenty scales, each

measuring a certain goal area. Each scale has four items

with five possible responses ranging from "of no importance"”

to "of extremely high importance." Each item has also an
"is" response column and a "should be" response. The "is"
response scale is perceived present importance while the
"should be" indicates the preferred importance. Because
this study was originally designed to study the perceived
importance of present goals only, the "is" reply was the
only section applicable to this study. The "should be"
response options were therefore not included.

The administration of the Institutional Goal In-

ventory in Saudi Arabia called for some modification of
the existing form. It was necessary to translate the in-
strument into Arabic and to modify it to accommodate
cultural differences. Cultural modifications required
changing specific words in five items only, items 6, 42,
L9, 52, and 53. The words subsitituted were: bachelor's
degree Tor four years college, Saudi Arabia Kingdom for
American, Saudi for America, Bedouin for American Indian,
Farmers for Chicano, urban residents for Blacks, Saudi for
American.

The twenty scales which comprise the IGI are des-

cribed as follows by the Educational Testing Service:

i
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Academic Development. The first kind of
of institutional goal covered by the IGI

has to do with the acquisition of general
specialized knowledge, preparation of
students for advanced scholarly study,
and maintenance of high intellectual
standards on the campus.

Intellectual Orientation. While the

first goal area had to do with acquisition
of knowledge, this second general goal of
instruction relates to an attitude about
learning and intellectual work. Likewise,
some conception of the scholarly, rational,
analytical, ingquiring mind has perhaps
always been associated with the academy

or university. In the IGI, Intellectual
Orientation means familiar with research
and problem solving methods, the ability
to synthesize knowledge from many sources,
the capacity for self-directed learning,
and a commitment to life-long learning.

Individual, Personal Development. In

contrast to most of the goals covered by
the IGI, this one was set forth and has
found acceptance only in roughly the past
decade. It was conceived by psychologists
and has found its main support among
professional psychologists, student personnel
people, and other inherents of "humanistic
psychology" and the "human potential
movement." As defined in the IGI
Individual, Personal Development means
identification by students of personal
goals and of sense of self-worth and
self-confidence, self-understanding, and

a capacity for open and trusting inter-
personal relations.

Humanism Altruism. More or less explicit
discernment of this concept many also be

of fairly recent vintage, although variously
construed it has long had its place in the
catalogues of liberal arts and church-
related colleges. It reflects the belief

(in many quarters) that a college education
should not mean just acquisition of knowledge
and skills, but that it should also somehow

~make students better people-~-more decent,
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tolerant, responsible, humane. Iabeled
Humanism/Altruism, +this fundamental ethical
stance has been conceived in the IGI as
respect for diverse cultures, commitment

to working for world peace, consciousness
of the important moral issues of the time,
and concern about the welfare of man
generally.

Cultural/Aesthetic Awareness. Some con-
ception of cultural sophistication and/oxr
artistic appreciation has traditionally
been in the panoply of goals of many
private liberal arts colleges in America,
perhaps especially liberal arts colleges
for women. In the IGI, the conception
entails heightened appreciation of variety
of art forms, required study in the
humanities of arts, exposure to forms of
non-western art, and encouragement of
active student participation in artistic
activities.

Traditional Religiousness. This goal is

included in the IGI in recognition of the
fact that a great many colleges and
universities in America are explicitly
religious in their control, functioning,

and goals, while many more retain ties of
varying strength with the Roman Catholic
Church or, more often, a Protestant
denomination. Traditional Religiousness,

as conceived in the IGI, is meant to mean

a religiousness that is orthodox, doctrinal,
usually sectarian, and often fundamental,

in short, traditional (rather than "secular"
or "modern"). As defined in the IGI, this
goal means educating students in a particular
religious heritage, helping them to see

the potentialities of Ffull-time religious
work, developing students' ability to
defend a theological position, and foster-
ing their dedication to serving God in
everyday life.

Vocational Preparation. While universities
have perhaps always existed in part to train
individuals for occupations, this role was
made explicit for American public higher
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education by the Land Grant Act of 1862,
and then extended to a broader populace

by the public two-year college movement

of the 1950s and. 1960s. As operationaligzed
in the IGI, this goal means offering:
specific occupational curricula (as in
accounting or nursing), programs geared to
emerging career fields, opportunities for
retraining or upgrading skills, and
assistance to students in career planning.
It is important to distinguish between

this goal and the next one to be discussed,
Advanced Training, which involves graduate-
level training for various professional
careers.,

Advanced Training. This goal, as defined
in the IGL, can be most readily understood
simply as the avallability of post-graduate
education. The items comprising the goal
area have to do with developing/maintaining
a strong and comprehensive graduate school,
providing programs in the "traditional
professions" (Law, Medicine, etec.), and
conducting advanced study in specialized
problem areas--as through a multi-disciplinary
institute. or center.

Research. According to most higtorians of
the matter, the research function in the
American university was a late nineteenth
century import of the German concept of the
university as a center for specialized
scientific research and scholarship.
Attempting to embrace both "applied" or
"problem-centered" research as well as
"basic" or "pure” research, the Research
goal in the IGI involves doing contract
studies for external agencies, conducting
basic research in the natural and social
sciences, and seeking genérally to extend

scientific research.

Meeting Tocal Needs. While in times past
some institutions of higher learning most
certainly have Ffunctioned in some way to
meet a range of educational needs of local
individuals and corporate bodies, the notion
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of Meeting Local Needs ( in the IGI) is
drawn primarily from the philosophy of the
post-war (American) community college
movement. Which is not to say, as will be
seen, that this is a goal that four-year
institutions cannot share. In the IGI
Meeting Tocal Needs is defined as for
continuing education for adults, serving
as a cultural center for the community,
providing trained manpower for local
employers, and facilitating student involve-
ment In community-service activities.

. Public Service. While the previocug goal

focused on the local community, this one

is conceived more broadly--as bringing to
bear of the expertise of the university on
a range of public problems of regional,
state, or national scope. As it is defined
in the IGI, Public Service means working with
governmental agencies in social and environ-
mental policy formation, committing institu-
tional resources to the solution if major
social and envirommental problems, training
people from disadvantaged communities, and
generally being responsive to regional and
national priorities in planning educational
programs.

Social Egalitarianism has to do with open

admissions and meaningful education for
all admitted, providing educational experi-
ences relevant to the evolving interests

of (1) minority groups, and (2) women, and’
offering remedial work in basic skills.

Social Criticism/Activism. This is a
higher educational goal conception that

has been put forth only in the past five
years or so. Owing its origin almost
entirely to the student protest movement

of the 1960s, the central idea of the goal
is that the university should be an advocate
or instrument for social change. Specifically
in the IGI, Socizal Criticism/Activism means
providing criticism of prevailing American
values, offering ideas for changing social
institutions judged to be defective, helping
students to learn how to bring about change
in American Society, and being engaged, as
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an 1nst1tutlon, in working for basic changes
changes in American Society.

Freedom. Some of the standard dictionary
definitions ihclude: civil liberty, as
opposed to subjection to an external

control, interference, regulation, etc.;
personal liberty, as opposed to bondage or
slavery; autonomy; relative self-determination.
Freedom, as an institutional goal bearing
upon ‘the climate for and process of learning,
is seen as relatlng to all the above defini-
tions. It is seen as embracing both "academic
freedom” and “personal freedom,” although
these distinctions are not always easy to
draw. Specifically in the IGI, Freedom

is defined as protecting the r rlght of

Ffaculty to present controversial ideas in

‘the classroom, not% preventing placing no
restrictions on off-campus political
activities by faculty or students, and
ensuring faculty and students the freedom

to choose their own life cycles.

Domocratic Governance. The central notion

of this goal, as here conceived, is the
opportunlty for partlclpatlon——partlclpatlon
in the decisions that affect one's working
and learning life. OColleges and universities
in America have probably varied a good deal
in the degree to which their governance is
participatory, depending on factors such as
nature of external control (e.g., sectarian),
curricular emphases, and personalities of
presidents and other campus leaders. Most
all institutions, one surmises, as they
expanded during the 1950s and 1960s, ex-
perienced a diminution in participatory
governance. A reaction set in the late
1960s spurred chiefly by student (power)
activities. As defined in the IGI,
Democratic Governance means decentralized
decision-making; arrangements by which
students, faculty, administrators, and
governing board members can (all) be
significantly involved in campus governance,
opportunity for individuals to participate
in all decisions affecting them, and govern-
ance that is genuinely responsive tc the
concerns of everyone at the institution.
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Community. While community in some sense
has perhaps always characterized most
academic organizations, especially small
ones, the more modern concept of community

- has risen in only the past decade in

reaction to the realities of mass higher
education, the "multiversity,” and the fac-
tionalism and individual self-interest with-
in the university. In the IGI, Community
is defined as maintaining a climate in
which there is faculty commitment to the
general welfare of the institution, open
and candid communication, open and amicable
airing of differences, and mutual trust

and respect among students, faculty, and
administrators.

Intellectual/Aesthetic _Environment means a
rich program of cultural events, a campus
climate that facilitates student free-time
involvement in intellectual and cultural
activities, an enviromment in which students
and faculty can easily interact informally,
and a reputation as an intellectually
exciting campus.

Innocvation, as here defined as an institutional
goal, means more than simply having recently
made some changes at the college; instead

the idea is that innovation has become
institutionalized, that throughout the

campus there is continuous concern to
experiment with new ideas for educational
practice. In the IGI, Innovation means a
climate in which continuous innovation is

an accepted way of life, it means established
procedures for readily initiating curricular
or instructional innovations, and, more
specifically, it means experimentation with
new approaches to (1) individualized
instruction, and (2) evaluating and grading
student performance.

Off-Campus Learning. The elements of the
IGI definition of Off-Campus lLearning, as

a process goal an institution may pursue,
form a kind of scale. They include: (short
term) time away from the campus in travel,
work-study, VISTA work, etc.; arranging for
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students to study on several campuses during
their undergraduate years; awarding degrees
entirely on the basis of performance on an
examination.

20. Accountability/Efficiency is defined %o
include use of cost criteria in deciding
among program alternatives, concern for
program efficiency (not further defined),
accountability o funding sources for
program effectiveness (not defined), and
regular submission of evidence that the
institution is achieving stated goals. 1

Uhl utilized the introductory IGI in his study,
Identifying Institutional Goals. He reported the reliability

found for fourteen of the twenty scales now in the revised

Institutional Goals Inven’torv.2 He utilized coefficient

alpha, a generalization of the Kuder-Richardson formula 20.
The fourteen scales mentioned are reported in Table 2.

The Goals for California Higher Education Study, utilized

by the Educational Testing Service for norming of the IGI
reported the reliability of the goal scales which appear

in Table 3.

lEducational Testing Service, Descriptiong of IGI
Goal Areas (Princeton, New Jersey: Educational Testing
Service, 1972), (Mimeographed).

2Normal Uhl, Identifying Institutional Goals
(N.C.: National Laboratory for Higher Education, 1971),
pp. 18-20.
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TABLE 2

RELIABILITY OF PRELIMINARY IGI GOAL AREA

Goal Scales Imgggizgze
2. Intellectual Orientation .81
3. Individual/Personal Development .89
6. Traditional Religiousness .97
7. Vocational Preparation 77
8. Advanced Training .75
9. Research .82
10. Meeting Local Needs 77
11. Public Service .85
12. Social Egaliterianism .53
13. Social Criticism/Activism .73
14. Freedom .78
15. Democratic Governance .78
17. Intellectual/Aesthetic Envoiromnment .79
18. Innovation .52
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TABLE 3

RELIABILITY OF IGI GOAL SCALES TEST-RETEST

CORRELATION FROM THE CALIFORNIA STUDY

Goal Scales Iﬁ;giigzce
1. Academic Development .61
2. Intellectual Orientation .75
3. Individual,Personal Development .94
4, Humanism/Altruism . 88
5. Cultural/Aesthetic Awareness . 90
6. Traditional Religiousness .98
7. Vocational Preparation .97
8., Advanced Training . 89
9; Research . oL
10. Meeting Local Needs .91
11. Public Service . 80
12. Social Egalitarianism .91
13. Social Criticism/Activism . 84
14, Freedom .99
15. Democratic Governance .93
16. Community .97
i7. Intellectual/Aesthetic Environment .80
18. Innovation .92
19. Off-Campus Learning .99
20. Accountability/Efficiency .75
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Uhl added support to the validity scale of the In-
stitutional Goals Inventory by having five specialists in
higher education who had not participated in the study, but who
were familiar with the institutions sampled, predict the
institutions which would give the most and the least im-
portance to each of the goal areas. This method yielded
results consistent with test results. For example, the
church-related institutions placed a greater importance on
the goal area "Religious Orientation" than did the public
institutions. When there was no agreement among raters,
the scales would not be validated.

For the instrument to be used in Saudi Arabia,
additional efforts by the researcher were made to sécure
the validity and reliability of the instrument. To insure
the content validity of the instrument when translated into
the Arabic version, the first draft of the translated copy
was given to selected Saudi graduate students at the University
of Oklahoma to check the clarity of the instrument. This
procedure resulted in certain suggestions. For example, it
was agreed to translate the word “is" as "right now" and the
statement "four-year college" as "bachelor's degree." Since
‘the suggestions involved fewer than ten percent of the questions,
and more than 90 percent of the content of the questionnaire
was considered by those responding to it to be valid, +the

translated instrument was deemed both valid and usable.
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7:.For the purpose of establishing the reliability of

the translated instrument the test, re-test method was used.
Six weeks after the date of sending the questionnaires and
after receiving approximately 50 percent responses, a 10
percent of the total sample of the study was rahdcmly
retested. The reliability sample included the following:

1. Thirty students

2. Twenty-two faculty members

3. Eight administrators.
A second copy of the instrument was sent to each member of
the reliability sample and each was requésted to answer
the questions again with . no attempt to duplicate their
responses on the first questionnaire. The purpose of
checking the guestionnaire again was explalned in a personal
letter attached tc the second copy. Forty-five, or 75 per
cent, of the sixty responses were returned completed. The
correlation coefficients ranged from .71 to .99, indicat-
ing an acceptable level of reliability for the translated
instrument. The results of the test-retest reliability

appear in Table 4.
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TABLE 4
TEST AND RETEST
RELIABILITY OF THE MODIFIED (IGI) -~ ARABIC VERSION

e mgRhe e Cemmim
1. 4.1098 3.9939 0.78
2. 4.1220 4,085% 0.71
3. 4.3293 h.3476 0590
b, ¢ 4.1159 B.1524 0.94
5. 3.5303 3.5671 0.97
6. 4.274@ . b.3171 0.93
7. 4,1890 4.1890 0.96
8. 4,2317 4,2012 0.91
9. 4.3171 4.3110 0.97

10 4,.3659 L, 3649 0.97
11. 4,1890 4.0915 0.86
12, 4,095 3.9817 0.83
13. 4.1890 4,0915 0.82
14, 2,8049 2.8171 0.97
15. L,0427 4,0061 0.90
16. 4, 2927 4,2256 0.90
17. 4,1585 " 4.,1585 0.99
18. 4,0549 4,0610 0.99
19. 3.4573 3.4634 0.99

20. 3.9451 3.9024 0.97
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As has been mentioned,_ +the researcher left the
U.8.A. and traveled to Saudi Arabia for the sake of con-
ducting this study. Starting from the first week of
Januvary 1976 the researcher began reviewiﬁg the IGI trans-
lation with the cooperation of the office of translation
at the College of Education, University of Riyadh. Being
confident of the accuracy and relevancy of the translated
IGI to the Saudi society as a result of this review, the
instrument was then field-tested with several persons of
the faculty, administrators and students to evoke their
reaction and ideas about the clarity of meaning, that is,
to examine the validity of the instrument. The instrument
was returned without any suggestion for change or modifi-

cation.

Data Collection Methods

During validity review, a letter was sent on
January 25, 1976 signed by the General Director of the
Administration Affairs at King Abdul Aziz University (The
official sponsor of the study) to all college deans, office
heads, and students of the three institutions involved in
this study. The letter described briefly the study and
its importance and asked them to cooperate with the re-
searcher in accomplishing this part of the study.

On February 1, 1976, the researcher distributed the

questionnaire, beginning with King Abdul Aziz University, two
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days later at Riyadh University, and then the University of
Petroleum and Minerals by the end of the same week. All

the questionnaires were handed to the respondants personally
in order to encourage a good response. Also, the instruments
were accompanied by a letter from the researcher explaining
the idéa of the instrument and its importance to this study.
It also explained the purpose of conducting the study as
well as something about this type of research and its con-
tribution to the development of higher education.

To follow up the questionnaires, the writer returned
to each institution several times. Within a ménth, the
response reached the 40 percent level. By March 15, 1976,
nearly six weeks after the date of sending the questionnaires,
the responses reached 65 percent. When 75% of the sample
had returned the instruments, the researcher returned to

the United States.

Analysis Procedures
The main purpose of this study was to identify
goals of higher education in Saudi Arabia, as perceived by
significant participants in the institution - students,
faculty and administrators. In order to meet this objective
it was deemed necessary fTirst: $o. determine if there is con-
sensus on institutional goals on the part of administrators,

faculty, and students at each of the three institutions.
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That is, is there agreement among administrators, faculty
and students at each institution on the perceived importance
of the institutional goals? Likewise, are there differences
between the three institutions in their perceptions of goals?
Therefore, it was determined that a two-stage data analysis
was necessary.
The first stage of the analysis dealt with data
obtained from the administration of the Ingtitutional Goals
Inventory at the three institutions and was designed to test
hypotheses 1 and 2. A multiple analysis of variance was
performed across all twenty goal scales of the instrument
for the independent variables of schools and groups.
Kerlinger callg the multiple analysis of wariance method
"the most powerful and appropriate for educational research
when there 1s an examination of more than one independent or
dependent '\rax‘ia.'ble’.";L This procedure thus makes it possible
to determine: . )
(a) whether or not there was:a statistically
significant difference’ in the perceived
iﬁportance of institutional goals among the ;
students, faculty, and administrators within :
each institution and,
{b) whether or not there was a statistically g

significant difference. in the perceived

1Fred~NiKeriinger, Foundations of Behavior Research
(New York: Holt, Rineheart and Winston, 1964), pp. 149-150.
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importance of institutional goals between

the three institutions. The multiple analysis

of variance then makes it possible to test

hypotheses 1 and 2 simultaneously.
However, if systematic differences are detected, a one-way
analysis of variance must be computed in order to determine
in which scales the differences occur. Likewise, further
steps must be taken in order to determine within which groups
the variation occurred. The Scheffé method was utilized
because it is generally regarded by mathematicians as superior
to other multiple comparison methods because of its genefélity
and greater sensitivity when complex combinations of the
simple means are being estimated.l The Scheff¢ enables the
researcher to identify the source of the difference that has
been demonstrated by the analysis of variance.

‘ The second stage was then the testing of the third
hypothesis, which stated there was no significant difference
on goal perception between Saudi and non-Saudi faculty members.
The multiple analysis of variance, the univaridte F tests
ﬁechniques were used in the same manner as they were in
testing the first and second hypotheses.

‘This analysis pattern produces information about the

nature of goal perception among the faculty members, the

11vid., p. 395.
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students and the administrators of King Abdul Aziz
University, University of Petroleum and Minerals, and

Riyadh University within the limits of the Institubional

Gozl Inventory.

Summary

The purpose of Chapter III has been to present a
thorough description of the design of the study. The
research instrument was described, including a definition
of each scale area. The researcher received 75 percent
of the questionnaires from the three groups sampled in the
three Saudi schools. Provision was made to assure accept-
able levels of reliability and validity of the Arabic
version of the IGI, and acceptable techniques were utilized
to encourage the members of the study sample to respond.

The statistical analysis selected for the testing
of the three null hypotheses was a multiple analysis of
variance across the twenty goal scales. This procedure was
followed by a one-way analysis of variance, and then with
Scheffé’ post-hoc method of multiple comparisons to deter-
mine in which groups variance was present and which means
differ significantly from one another.

These techniques enable the investigator to know
on which goal a great deal of emphasis was placed, so as

to identify the most important goals as perceived by the
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participants as the major goals of their institutions.
Furthermore, it provides information on whether or not
consensus exists among the groups on the IGI. Absence
of difference indicates an agreement, or consensus among
the groups pertaining the importance of goal perception

within institutions.




CHAPTER IV

REPORT OF FINDINGS

Goals as Perceived by Students, Faculty and Administrators

The first null hypothesis was: there is no signifi-
cant difference on the perceived importance of institutional
goals among administrators, faculty, and students as measured
by the modified Institutional Goal Inventory. To test this
hypothesis, the groups were analyzed by using the (MANOVA)
which produced an approximate F test for the interaction
effects between the groups and institutions. Table 5 pre-

sents the approximate F tests for the interaction effects.

TABLE 5
APPROXIMATE F. TEST FOR MANCVA ON THE IGI

FOR SIGNIFICANT INTERACTION OF FACULTY-STUDENT,
AND ADMINISTRATORS ACROSS THE THREE SAUDI INSTITUTIONS,
KING ABDUL AZIZ UNIVERSITY, UNIVERSITY OF PETROLEUM,
MINERALS, RIYADH UNIVERSITY

P. Less
F DF Hyp . DR Error Than .001
3.541 80.000 1580.371 ,.0001

59
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The approximate F. test was significant at .05 level or
beyond, indicating the existance of significant differences
among administrators, faculty and students. Consequently,
it was necessary to compute a test of simple main-effects
on those goal scales on those goal scales to identify the
goal scales on which the subjects differ.

This was accomplished through a univariate F test

on each scale of the Institutional Goal Inventory in order

to determine which scales were producing the systematic
variance. This procedure indicated that the groups varied
significantly across institutions at .05 level or beyond
on the following 17 scales: Academic Development; e
Individual, Personal Development, Human, Altruism, Cultural/
Aesthetic Awareness, Traditional Religiousness, Vocational,
Preparation, Advanced Training, Research, Meeting Local
Needs, Social Egalitarianism, Freedom, Democratic Govern-
ance, Community, Intellectual Aesthetic Environment,
Innovation, Off-Campus Learning and Accountability/
Efficiency. Table 6 reports the finding of the univariate

F tests.
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TABLE 6

UNIVARTIATE F. TEST FOR MANOVA ON IGI FOR
SIGNIFICANT INTERACTION EFFECTS BETWEEN AND AMONG
STUDENTS, FACULTY, AND ADMINISTRATORS,~ACROSS:!KINGIABDULIAZIZ
UNIVERSITY, UNIVERSITY OF PETROLEUM, MINERALS, AND RIYADH
UNIVERSITY ON THE 20 GOAL SCALES OF THE MODIFIED IGI

P less
Goal Scales F.(419) Mean SQ Than
Academic Development* 3.076 0.964 0.016%
Intellectual Orientation 0.683 0.189 0.604
Individual, Personal

Development® 20.933 6.850 0.001%
Human Altruism®* 29,198 21.244 0.001*
Cultural, Aesthetic

Awareness¥* 26.803 23.170 0.001%
Traditional Religiousness®* 31,030 26,298 0.001%*
Vocational Preparation®* 28.135 18.890 0.001%*
Advanced Training®* 25,160 12,411 0.001%
Research?® 34,113 233244 0.001%
Meeting Local Needs™ 29,462 17.742 0.001*
Public Service 1.273 0.514 0.280
Social Egaliterianism®* 4,591 2.045 0.001%
Social Criticism,Activism 0.909 0.447 0.459
Freedom* L.o74 0.637 0.003%
Democratic Governance* 10.696 8.659 0.001*
Community* 27.377 20.192 0.001%
Intellectual, Aesthetic,

Envirorment#* 23.256 16.185 0.001%
Innovation* 18.718 14.834 0.001%
Off-Campus Learning¥* 24.096 17.631 0.001%*
Accountability Efficiency®*  L4.237 1.390 0.002%
#* Significant at .05 level or beyond.
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Table 7 reports the findings of the test for simple
main-effects by group across institution. Significant
differences were detected in all three institutions on 8
of the 17 goal scales. The remaining 9 scales had signi-
ficant differences in one or two of the universities. The
eight goal scales in which there were general differences
were Individual/Personal Development, Human/Altruism,
Cultural/Aesthetic, Traditional Religiousness, Vocational
Preparation, Advanced Training, Research, and Meeting
Local Needs.

Likewise, significant differences were found at
King. Abdul Aziz University and Riyadh University on the
following three scales: Social/Egalitarianism, Off-Campus
Learning, and Accountability/Efficiency. A significant
difference was also found at University of Petroleum,
Minerals and Riyadh University on two scales: Freedon,
and Democratic Governance. The test also detected a
significant difference at King Abdul Aziz University and

University of Petroleum, and Minerals on the innovation

scale. A significant difference was detected at University
of Petroleum, and Minerals on Community, and Intellectual/

Aesthetic/Environment goals.

[
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TABLE 7

TEST OF SIMPLE MAIN-EFFECTS FOR THE GROUPS
OF THE STUDENTS, -FACULTY, AND ADMINISTRATOR WITHIN
THE THREE STUDY INSTITUTIONS "= ‘KING' ABDUL’ AZIZ’ UNIVERSITY,
UNIVERSITY OF PETROLEUM, MINERALS, AND RIYADH UNIVERSITY

Goal Scales Institution 4d4f Ms F

Individual, Per-

sonal Development KAU 2 40,41 123.6 *
UPM 2 5.12 15.66 *
RU 2 53.5 163.6 *
Human, Altruism KAU 2 180.12 Y4
UEM 2 17.39 23.920%
RU 2 i44.3 189.5
Cultural, Aesthetic KAU 2 132.7 153.6 *
UPM 2 6.5 7.6 *
RU 2 117.2 135.6 *
Traditional
Religiousness KAU 2 199.25 234,9 *
UPM 2 16. 19.6 *
RU 2 172.8 203.7 *
Vocational Preparation KAU 2 185.08 275.8 *
UPM 2 28.5 42.5 *
RU 2 179.3 267.2 *
Advanced Training KAU 2 134.0 271.8 *
UPM " 2 17.9 36.3 *
RU 2 115.5 234.4 =
Research KAU 2 204.0 299.4 *
UPM 2 25.0 536.5 ¥
RU 2 175. 258.2 *
Meeting Local Needs KAU 2 203.4 338.6 *
UPM 2 34.5 57.3 *
RU 2 178.9 279.2 *
Social Egalitarianism  KAU 2 .22 ho,h *
- UPM 2 .55 1.24
RU 2 37.2 83.6 *




TABLE 7 (Continued)

Goal Scales Institution af Ms ¥
Freedom KAU 2 0.1 . 606
UPM 2 1.4 8.4 *
RU 2 2.1 12.7 *
Democratic Governance KAU 2 1.2 1.5
UPM 2 43.5 53.7 *
RU 2 5.6 6,91 *
Community KAU 2 1.2 1.6
UPM 2 49,2 66.7 *
RU 2 .05 .068
Intellectual,
Aesthetic,
Enviromment KAU 2 1.7 2.35
UPM 2 37.2 52,8 *
RU 2 1 Sy *
Innovation KAU 2 21.2 26.4 *®
UPM 2 23.6 29.2 =%
RU 2 1.2 1.4 *
Off-Campus Learning KAU 2 30.4 41.6 *
UPM 2 3.2 4, *
RU 2 -107.2 146.5 *
Accountability
Efficiency KAU 2 . 13.6 *
UPM 2 3 . 915
RU 2 6.85 20.9 %

* Significant at .05 lével or above. .

KAU -~ King Abdul Aziz University
UPM - University of Petroleum, Minerals
RU -~ Riyadh University
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The»Schefi@fpost-hoc multiple comparison tests were
then performed to determine which group in each institution
significantly differed from the others in their perception
of the 17 goal scales in which significant differences have
been demonstrated. These tests detected that the adminis-
trators and faculty at each of the three institutions assigned
more importance to eight goal areas than did students. That
is, they scored higher than students at the three 'institutions
in the following goal areas: Individual Personal/Development,
Human/Altruism, Cultural/Aesthetic Awareness, Traditional
Religiousness, Vocational Preparation, Advanced Training,
Research, and Meeting Local Needs. tudents scored signifi-
cantly greafer than both administrators and faculty at Riyadh
University on Social/Egalitarianism goal scale. Similarly
the faculty scored significantly higher than students at
University of Petroleum, Minerals and Riyadh University on
Freedom. Administrators and faculty scored greater than
students on Democratic Governance at University of Petroleum,
Minerals and Riyadh University. Administrators and faculty
scored greater than students at University of Petfoleum,
Minerals on three scales} Community, Intellectual/Aesthetic
Environment and Innovation. At King Abdul Aziz University
students scored significantly higher than faculty on two
scales} Social Egalitarianism and Innovation. Students also

scored significantly greater than both administrators and
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Taculty at King Abdul Aziz University and Riyad University
on Off-Campus Learning goal. At King Abdul Aziz University
and Riyadh University students scored significantly higher
than faculty only on Accountability/Efficiency. The find-
ings of the Scheffe’analysis, then, indicate that faculty
and administrators generally value Individual, Personal
Development, Human, Altruism, Cultural/Aesthetic, Tradi-
tional Religilousness, Vocational Preparation, Advanced

Training, Research, and Meeting Local Needs, more than do

the students. On the other=g aerts at the three
institutions value, So : BT nnovation and
Off-Campus Learning rf Arators and

faculty. Table 8 re'
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TABLE 8

SCHEFFE’POST-HOC MULTIPLE COMPARISCXK TEITS
FOR THE THREE GROUPS, AIMINISTRATORS, FaCTTT.
AND STUDENTS PERCEPTION ON THE Z&I WITEIR
THE THREE STUDY. INSTITUTIONS - KING ASDUL AZIZ UL v=2IITY.
UNIVERSITY OF PETROLEUM, MINERALS, AND RIYATE THRIVERSIY

Goal Areas KAU TEN =T

Individual Personal

Development A>S a23 P2
F>»S e S Ay
Human, Altruism A»S A73 .3
F>»S F>= 2=
Cultural/Aesthetic A>S 2>8 fu>3
F»ysS 73 >
Traditional Religiousness A >S 2>S >3
Vocational Preparation A S AP 3>3
F>S F»S L
Advanced Training A>S AFS B
FyS F>= 2» 3
Research A>S AX>E ~> =
F >S P> r»r3
Meeting Local Needs A>»S Aa>S e T
F»S F>= PUl 3

Publiic Service - - -
Social Egalitarianism S>F STA
7

Social Critiecism - - -
Freedom - bl Ty
Democratic Governance A>S A>3
F>S =
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faculty at King Abdul‘Aziz University and Riyad University
on 0ff-Campus Learning goal. At King Abdul Aziz University
and Riyadh University students scored significantly higher
than faculty only on Accountability/Efficiency. The find-
ings of the Scheffe’analysis, then, indicate that faculty
and administrators generally value Individual, Personal
Development, Human, Altruism, Cultural/Aesthetic, Tradi-
tional Religiousness, Vocational Preparation, Advanced
Training, Research, and Meeting Local Needs, more than do
the students. On the other hand, students at the three
institutions value, Soclal Egalitarianism, Innovation and
Off-Campus Learning more than do the administrators and

Faculty. Table 8 reports the Schéffe” test findings.
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TABLE 8

SCHEFFE’POST-HOC MULTIPLE COMPARISON TESTS
FOR THE THREE GROUPS, ADMINISTRATORS, FACULTY,
AND STUDENTS PERCEPTION ON THE IGI WITHIN
THE THREE STUDY INSTITUTIONS. = ;KING ABDUL ‘AZLZ:UNIVERSITY,
UNIVERSITY OF PETROLEUM, MINERALS, AND RIYADH UNIVERSITY

Goal Areas KAU UPM RU

Individual Personal

Development A>»S A>»S A»S
F7S FzS FyS
Human, Altruism A»S A7 S ASS
FyS F»S F,S
Cultural/Aesthetic A>S A>S A>S
FyS FyS FysS
Traditional Religiousness A >S A PSS A >»S
Vocational Preparation Ay S AyS Ay»S
F>S F,S F»sS
Advanced Training A S A>S AZS
FeS F>S F»S
Research A>»S A>S A»S
F »>S F >3 F>»S
Meeting Local Needs A»S A>»S A»S
FysS F>sS F>»S

Public Service - - -
Social Egalitarianism S>F S7A
Sy F

Social Criticism - -

Freedom -

Democratic Governance A>S A>S
F>sS F»S
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TABLE 8 (Continued)

Goal Areas KAU UPM RU
Community A>
F>S
Intellectual, Aesthetic
Development L= A>S
F>S
Innovation Sy F AS>F
' F>S
Off-Campus Learning S>A - S>F
S»F S>A
Accountability,
Efficiency S>»F - S>F
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Goals as Perceived by Three Institutions

Within Groups

The second null hypothesis was: There is no signi-
ficant difference on the perceived importance of institu-
tional goals between the three institutions within groups.
Since significant interaction effects were found in test-
ing the first hypothesis (see Table 5, p. 56), a simple
main-effects test had to be performed in order to determine
whether or not other significant differences exist. There-
fore, simple main-effeocts were computed on those scales
where a significant difference was detected between the
three institutions within groups. This procedure detected
Significant differences on the perceived importance being given

on the Institutional Goal Inventory between the three insti-

tutions within groups for the following scales: Academic
Development, Individual/Personal Development, Human/
Altruism, Cultural/Aesthetic, Traditional Religilousness,
Vocational Preparation, Advanced Training, Research, Meeting
Local Needs, Social/Egalitarianism, Freedom, Democratic
Governance, Community Intellectual/Aesthetic Enviromment,
Innovation, Off-Campus Learning and Accountability/
Efficiency. Thus the null hypothesis was rejected.

Table 9 represents the finding of simple main-

effect for the schools within the three groups.
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TABLE 9’

TESTS OF SIMPLE MAIN—EFFECTS FOR KING ABDUL AZIZ
UNIVERSITY, UNIVERSITY-OF.PETROLEUM; MINERALS, AND

RIYADH "UNIVERSITY, WITHIN THE THREE GROUPS
ADMINISTRATORS, FACULTY, AND STUDENTS ON THE IGI PERCEPTION

Mean Square

Goal Scales ' _Gpoups‘df Among F

Academic Development A 2 .186 .339

F 2 1.517 4,847 *

S 2 1.406 1.4
Individual, Personal

Development A 2 . 995 3.043

F 2 2.6 7.95 *

S 2 19.04 58.2 *
Human, Altruism A 2 046 1.3

F 2 1.35 1.86

S 2 63.88 87.9 *
Cultural, Aesthetic A 2 1.6 1.84

F 2 1.55 1.79

S 2 67.2 77.8 ¥*
Traditional Religiousness A 2 .56 .660

F 2 3.0 3.53

S 2 77.6 91.4 *
Vocational Preparation A 2 524 .780

F 2 . 345 .514

S 2 67.2 100.2 *®
Advanced Training A 2 .3 .608

F 2 1.4 2.8

S 2 47.9 97.2 %
Research A 2 .85 1.25

F 2 2.25 3.3

S 2 63.4 93.1 *
Meeting Local Needs A 2 .3 . 498

F 2 .35 .581

S 2 63.5 105.5 *®
Social, Egalitarianism A 2 77 1.7

F 2 .6 1.4

S 2 ik.2 31.8 *
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Gosl Scales Groups ar VOSR CH ®
Freedom A 2 .145 .879
F 2 1.6 9.4h2L
Democratic Governance A 2 1.6 2.000
F 2 3.8 4,63
S 2 60.0 74,012
Community A 2 .025 . 339
F 2 .77 1.04
s 2 104.00 54,7
Intellectual, Aesthetic
Enviromment A 2 .35 . 506
F 2 1.3 1.804
S 2 89.3 126.7
Innovation A 2 45 . 561
F 2 2.25 2.805
S 2 83.0 103.45
Off-Campus Learning A 2 .65 .888
F 2 2.25 2.805
S 2 88.9 121.4
Accountability
Efficiency A .05 152
F 2 .55 1.7
S 26.2 26.2

A - Administrators
F - Faculty
S - Students

#* Significant at .05 level or above
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The Scheffd” post-hoc tests then were computed to
assess where the significant difference existed between the
three institutions. These tests detected that the Ffaculty
respondents at Riyadh University scored significantly higher
‘than the faculty respondents at King Abdul Aziz University
and University Petroleum, Minerals onﬁ Academic/Development
and Individual, Personal, Development. Students at University
of Petroleum, Minerals scored significantly higher than
students at King Abdul Aziz University and Riyadh University
on the following areas: Individual/Personal Development,
Human/Altruism, Cultural/Aestheticé, Traditional Religious-
ness, Vocational Preparation, Advanced Training, Research and
Meeting Local Needs. Students:at King Abdul Aziz University
and Riyadh University scored significantly higher than
students at University of Petroleum, Minerals on the follow-
ing scales: Social/Egalitarianism, Democratic Governance,
Intellectual /Aesthetic Envirorment, Innovation, Off-Campus
Learning, and Accountability/Efficiency. Similarly faculty
at University of Petroleum, Minerals and Riyadh University
scored significantly higher than the respondents at King Abdul
Aziz University on Freedom. It is interesting to note that
there was no significant difference.detected between: faculty
and administrators. The difference only was in the part of
students. Table 10 reports the findings of the Scheffe’

Tests for post-hoc multiple comparison.
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TABLE 10
SCHEFFE’ POST-HOC MULTIPLE COMPARISON TESTS FOR THE
SAMPLE:*INSTITUTIONS, KING ABDUL AZIZ UNIVERSITY,

UNIVERSITY OF:PETROLEUM, ‘MENERALS,.”AND RIYADH UNIVERSITY
PERCEPTION ON THE TWENTY GOAL SCALES OF THE IGI ACROSS GROUPS

Difference Between School
Goal Scales on the Level of Group

Administrators Faculty Students

Academic Development 2>1
Individual, Personal
Development 2>1 1>0,2
Human, Altrulsm 1>0
1>2
Cultural, Aesthetic 150
152
Traditional
Religiousness 1>0
1y2
Vocational Preparation 1>0
1>2
Advanced Training 120
12
Research 1>0
1,2
Meeting Local Needs 1>0
1r>2
Social Egalitarianism 0>1
21
Freedom 1>0
20

Democratic Governance
Community

Intellectual, Aesthetic,
Environment

NO MO NO
NY VYV Vv
HE P PR
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TABLE 10 (Continued)

Difference Between School
Goal Seales - on the Level of Group ..

Administrators Faculty Students

Innovation 0>1
2y1
Off-Campus Learning 0y1
251
Accountability,

Efficiency 0>1
2,1

0 = KAU

1 = URM

2 = RU

Goals As Perceived by Saudi and

Non-Saudi Faculty Members

The third hypothesis was: there is no significant
difference on the perceived importance of institutional goals
between Saudi and non-Saudi faculty members in the three
institutions as measured by the modified - Institutional
Goal Inventory. The approximate test for multiple analysis
of variance was performed for the the Saudi and non Saudi
faculty members which showed no significance among these groups

and the study failed to reject the null hypothesis. That is,



75

the Saudi and non-Saudi faculiy members did not differ in
their perceptions of the importanée being attached to
institutional goals. Table 11 summarizes the approximate

F test - a multiple analysis of variance for these two groups.

TABLE 1L

UNIVARIATE F TEST BETWEEN SAUDI
AND NON-SAUDI FACULTY MEMBERS ON THE IGI

F DF Hyp DFERR P. Less Than

0.880 20.000 137.00 0.612

Summary

This chapter has presented an analysis of the data
obtained from the administration of the IGI to the adminis-
trators, faculty, and students of three Saudi universities.
Three null-hypotheses were tested by utilizing the statisti-
cal procedures described in Chapter ITITI. Two of the three
hypotheses were rejected at the .05 level or beyond.

Statistically significant interaction effects were
detected among the administrator, faculty and student groups
across the three institutions on their perceptions of the

importance of institutional goals. The first hypothesis
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which was concerned with differences in institutional goals
was rejected and univariate F tests showed that the groups
differed in their perceptions of institutional goals on
seventeen goal areas at the .05 level oflsignificénce.

The second hypothesis dealt with agreement on institutional
goal difference between institutions across groups and was
also rejected. Univariate F tests exhibited interaction
between the three institutions on seventeen goal areas scale
at the .05 level of significance. The third hypothesis was
not rejected because of the non-existence of any signifi-
cant difference between the Saudi and non-Saudi faculty
members at the .05 level of significance or beyond. The
importance (or meaning) of these findings is discussed in

the following and concluding chapter.



CHAPTER V
DISCUSSION AND RECOMMENDATIONS

Summary

The problem of this study was to describe the con-

temporary goals of higher education in Saudi Arabia.

This study proposed to treat the general problem by

determining how the students, faculty and administrators

in three major universities perceive the goal of higher
education in Saudi Arébia. There were also three secondary
problems or corollaries of the main problem:

1. To determine if there were significant dif-
ferences on the perceived importance of goals
across the three institutions.

2. Whether or not there were significant differ-
ences on the perceived importance of goals
among administrators, faculty, and students at
each of the three institutions.

3. Whether or not there were significant differ-
ences on the emphasis of perceived goals be-
tween Saudi and non-Saudi faculty members of

the three institutions.
77
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The first hypothesis was: There is no significant
difference in the perceived importance of institutional
goals among administrators, faculty and students across
the three institutions as measured by the modified

Institutional Goal Inventory. The test of this null hypo-

thesis was statistically significant at the .00l level and
thus was rejected. The groups were found to be statisti-
cally different in their perceptions of the importance
attached to the institutional goals on seventeen goal
scales. Administrators and faculty at the thrse institu-
tions perceived the goals of Individual, Personal Develop-
ment, Human/Altruism, Cultural/Aesthetics, Awareness,
Traditional Religiousness, Vocational Preparation, Advanced
Training, Research and Meeting Local Needs as being more
important than did the students. They perceived these goal
areas as being of high importance while the students per-
ceived these areas to be of low importance. Students
similarly perceived Accountability/Efficiency as being

more important than did either the administrators or faculty
at King Abdul Aziz University and Riyadh University. They
perceive this goal to be of great importance while admin-
istrators and faculty perceived this goal to be of medium
importance. Students at Riyadh University perceived Social/
Egalitarianism as being of high importance more than did

either administrators or faculty at Riyadh University while
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the faculty and the administrator's perceived- this goal

to be of medium importance. TFaculty scored significantly
greater than students at University Petroleum, and Minerals,
and Riyadh University on the freedom scale. They perceived
this goal as high medium importance while students perceived
it to be at a low medium importance. Students at KAU scored
greater than faculty on Social/Egalitarianism and Innovation
scales. They perceived thege two areas of high importance
while faculty perceived them as of medium importance. At
KAU and RU students scored significantly greater than both
faculty and administrators on Off-Campus Learning scale.
They perceived this goal as being of high importance while
the administrators and faculty perceived this goal as being
of medium and of low medium importance respectively. It is
interesting to note that there was no significant differ-
ence detected between administrators and faculty within

the three institutions, which meansg that these two groups
tend to agree on the perceived importance of institutional
goals as measured by the IGI.

The second hypothesis was: There is no significant
difference in the perceived importance of institutional goals
between the three study institutions across groups. The test
of this null hypothesis was found to be significantly di-
fferent among the three institutions on seventeen goal scales;

Academic Development, Individual, Personal Development,
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Human/Altruism, Cultural/Aesthetics, Traditional Religious-
ness, Vocational Preparation, Advanced Training, Research,
Meeting Local Needs, Social/Egalitarianism, Freedom,
Democratic Governance, Community, Intellectual/Aesthetics/
Enviromment, Innovation, Off-Campus Learning and Account-
ability/Efficiency. Students of UPM perceived the following
goals to be more important at their institution than +the
students of both KAU and RU: Individual, Personal Develop-
ment, Human/Altruism, Cultural/Aesthetics, Traditional
Religiousness, Vocational Preparation, Advanced Training,
Research, and Meeting Local Needs. The students at both
KAU and RU perceived the following goals to be more import-
ant at their institutions than did the student respondents
of UPM: Social/Egalitarianism, Democratic Governance,
Community, Intellectual/Aesthetics Envirorment, Innovation,
Off-Campus Learning, and Accountability/Efficiency. The
faculty of RU perceived the following goals to be more
important than did the faculty respondents at UPM: Academic
Development, and Individual, Personal Development. In the
maintime, the faculty of UPM and RU perceived freedom to be
more important than did the faculty of KAU.

The University of Petroleum and Minerals seemed to
perceive the following areas as the most important goals
of the institution:

1. Individual, Personal Development,
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.- Human Altruism,

Cultural, Aesthetics,

Vocational Preparation,

Advanced Training,

Research,

~N O WD

. Meeting Liocal Needs.

King Abdul Aziz and Riyadh universities seemed to
perceive the following areas as the most important goals
of both institutions:

1l. Social, Egalitarianism,

2. Democratic Governance,

3. Intellectual, Aesthetics, Envirorment,

4, Innovation,

5. Off-Campus Learning,

6. Accountability, Efficiency.

The third hypothesis was: There is no significant
difference in the perceived importance of institutional
goals between Saudi and non-Saudi faculty members in the
three institutions as measured by the modified Institu-

tional Goal Inventory. The test of this null hypothesis

was not found to be significant at the .05 level and con-
sequently, there was a failure to reject this hypothesis.
The Saudi and non-Saudi faculty members within the three
institutions tend to have a similar pattern of response
in their perceptions of the importance of institutional

goals.
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Conclusions
1. This study indicates that the three universities
differ significantly on seventeen goal scales of the twenty
goals. Although there is apparent significant difference
among the three universities, the fact is that the difference
is on the part of the students only, faculty and adminis-

trators do not differ significantly.

2. What was found was a large degree of agreement,

a consensus which suggests a high order or homogeneity with-
in the academic community. But this does not appear to be
supported by informal reports from constituents, so another
study with a different method may be needed 4o see if there
is a similar finding.

3. This study supports the conclusion that the nature
of the information available to students clearly differs from
that which is available to administrators and faculty members.
This study has shown that students reported at much lower
rates than administrators and faculty, that they did not
know 1if certain goals were being emphasized at their insti-
tution. This finding was less pronounded at University of
Petroleum and Minerals where 45 to 50 percent of the studenis
reside on campus. Thus, it may be concluded that residing
on campus is a factor influencing the nature of information

available to students, that is concerning institutional goals.
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4, The findings of this study agree with the con-
clusion of Gross and Grambsch that administrators and
Ffaculty tend to perceive the present importance of insti-
tutional goals in the same manner. The crucial differ-
ences in the perceived importance of institutional goals
is not between administrators and faculty but between
institutions.

5. This study tends to confirm the finding of
Wieland, in a study of liberal arts colleges in Michigan,
that clarity-unclarity depended on two factors: the
knowledge members of the institution had of the goal, and
the consensus. If conflict concerning the goal was
revealed among the members, goal clarity was said to be
low. A lack of conflict between faculty and administrators
indicated high goal clarity. This study has shown a large
degree of consensus among the faculty and the adminis-
trators across the three institutions on eighteen goal
scales out of twenty.

6. The findings of this study regarding student
perception of goals support the finding of a number of
studies that reported curricular differences with respect
to student's general perception of the university goals.
Students in liberal arts curriculum are more likely than
other students to percieve basic education, developing an

appreciation of ideas, and developing the ability to think
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critically and to make rational judgement as the most
important goals of the university. By contrast, students
in engineering, education, nursing, business administra-
imtion and agriculture place greater importance on vocational
training and career preparation than do students in the

liberal arts.l

Recommendations

The finding of this research indicates that there
was significant difference in the perceived importance of
institutional goals at three major universities in Saudi
Arabia. However, only the variables of group and insti-
tutions were studied and thus more information is needed
so as to explain the perception of institutional goals.
Therefore, the following recommendations are offered for
further research.

1. This study should be replicated at other
Szudi universities in other geographical locations such
as the Islamic University in Madina, Mohammed Bin Saud,
in Riyadh, and King Faisal University in the eastern
province,.in order to determine if similar findings

occur.

1Kenneth A. Feldman, and Theodore M. Newcomb,

The Impact of College on Students (San Francisco, Cali.}
Jassey-Bass Inc., Publishers, 1969), p. 159.



2. Other populations should be identified and
studied in order to more adeguately describe institutional
goal perception. Such populations as alumni, board of
trustee members, which may provide further information
on whether or not there is a real difference in institu-
tional goals perception at other Saudi universities.

3. Since no significant differences in perception
of institutional goals were detected among Saudi and non-
Saudi faculty members at the three institutions, tradition
and hiring practices may be variables that influence
perceptions of institutional goals. Further study should
attempt to identify those variables that influence per-
ceptions of institutional goals.

4. Study needs to be focused on the problem,

"Why do students view goals drastically differently from
faculty and administrators?”, and the sub-problems:

(1) Are students reliable reporters of. goal .

intention than faculty and administrators?
(or on some goals than others?)

(2) Does residing on campus influence .the:.

student perception of institutional goal?

(3) Does curricular difference influence the

student perception of ingtitutional goal?
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2. Othsr populations should be identified and
studied in order to more adequately describe institutional
goal perception. Such populations as alumni, board of
trustee members., which may vrovide further information
on whether or net there is a real difference in institu-
tional goals perception at other Saudi universities.

3. Since no significant differences in perception
of institutional goals were detected among Saudi and non-
Saudi faculty members at the three institutions, tradition
and hiring practices may be variables that influence
perceptions of institutional goals. Further study should
attempt to identify those wvariables that influence per-
ceptions of institutional goals.

4, Study needs to be focused on the problem,

"Why do students view goals drastically differently from
faculty and admimistrators?®, and the sub-problems:

(1) Are students reliable reporters of goal ..-°

intention than faculty and administrators?
(or on some goals than others?)

(2) Does residing on campus influence the...

student perception of institutional goal?

(3) Does curricular difference influence the

student perception of institutional goal?
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APPENDIX A

LETTERS TO FACULTY MEMBERS, ADMINISTRATORS,
AND STUDENTS SEEKING THEIR PARTICIPATION
IN STUDY OF INSTITUTIONAL GOAL
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‘UNIVERSITY OF -PETROLEUM: & MINERALS:.
DHAHRAN, ‘SAUDI ARABIA

' MEMORANDU 03/22/1976

Attached is a questionnaire uSed by a Saudi:Student as

a part of his research on the Goals of ‘the Universities in Saudi: Arabia.:-

Kiridly fi11 out and send it to the Rector's Ofﬁce as soon-as -

possible.

Your cooperation is appreciated:

Rector's Office
Al-Mutrif: '
6323 |

)
k)
i
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APPENDIX B

INSTRUMENTS:
INSTITUTIONAL GOAL: INVENTORY
ENGLISH VERSION
AND
INSTITUTIONAL GOAL INVENTORY
ARABIC VERSION:.



INSTITUTIONAL GOALS INV

ENTORY:
(Form 1)
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‘' page two

iUt DIRECTIONS

“The /nventory consists of 90 statements of .
possible institutional goals. Using the answer
key shown in the examples below, you are
asked to respond to each statement in two

First — How important /s the goal at this
institution at the present time?

Then — In your judgment, how important

different ways:’ R ’ P71 .. should the goal be at th:s lnstltutlon?

EXAMPLES

A. . to require a common core of Ieamlng

experiences for all students...
should be

In this example, the respondent believes the goal "'to require. a common core of learning experiences for all
students” is presently of extremely high importance, but thinks that it should be of medium importance.

R " sl oo | e | o
B. 10 give alumni a larger and more direct

role in the work of jhe institution... B shouldbe | o ) o) :

[aras )

In this example, the respondent sees the goal *’to give alumni a larger and more direct role in the work. of
the institution” as presently being of low importance, but thinks that it should be of high importance.

%
r

+ - Unless you have been given other blackening one oval after /s and one
instructions, consider the institution oval after should be.
as a whole in m‘aking your judgments. Use any soft lead pencil. Do not
use colored pencils or a pen~ink,
ball point, or felt tip.
Mark each answer so that it
completely fills (blackens) the
intended oval. Please do not make

in giving should be responses, do not
be restrained by your beliefs about
whether the goal, realistically, can
ever be attained on the campus.

Please try to respond to every goal
statement in the /nventory, by checks (V) or X's.

.. Additional Goal Statements (Local Option) (91-110): -A section is
included for additional goal statements of specific interest or concern.
These statements will be supplied locally. If no statements are
supplied, leave this section blank and go on to the Information Questions.

- Information Questions {111-117): These questions are inciuded to
enable each institution to analyze the results of the /nventory in ways
that will be the most meaningful and useful to them. Respond to each
question that applies.

_+  Subgroups and Supplementary Information Questions {118-124):
these sections are to be used instructions will be given locally for
marking these items. If not, please leave them blank.

Copyrigh;@ 1972 by Educational Testing Service.. All rights reserved. .

No part of the Instituth Goals | y may be or rapr

in any form without pcrmlsslon in writing from the publisher.

Pubtished and dlslrlbuted by ETS Collége and University Programs,
Prmcetcn New Jersey 08540
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< page'three’. \':
: W .
. %
- ' o N\ %
) Please respond to these goal statements o o o. ?{o&. \ °¢:} %
o - by blackenmy one oval after is and one "% %/ 6," ] "3 %s 4@
after should be. s 25N %\ AN\ 2\ %
T %%\ % % N\ %\ 2
2. 2. ‘<.
1. 1o help studénts acqunre depth of knowledge inat is | (@’ o <D [@sx]
least one academic dISClplIne . B .
shouldbe | D (@) [aom) D <O
2. to teach students methods of scholarly inquiry, is |[.c>. | & ) [ermn] (e n]
smennf‘c research and/or problem definition and B
solution... shouldbe | OO (eran] (e [erwe) (e
3. to help students identify their own personal goals is | 'co [avan) (@] (e [}
and develop means of achieving them...
. shouldbe | D O [aw:3m] (s} -y ]
4. to ensure that students acquire a basic knowledge in is | (@] () D (o)
the humanities, social sciences, and natural sciences... .
' should be § CD (e } (e (e iy o
5. to increase the desire and ability of students to is | O (aan} [anm) [arme] &
undertake self- dlrected Iearmng...
should be | O (an-am } [ ] {arms [a-xm]
6. - to prepare students for advanced academic work,e.g., is | OO (@ ] (@ (e [ o)
at a four-year college or graduate or professional
school... shouldbe | CD (] (@zm] [axw] [am)
7. to develop students’ ability to synthesize knowledge is | O [ara] (e [ern] (e ]
from 2 variety of sources... :
shouidbe | D e (el feram]
8. to help students develop a sense of self-worth, is| (a2 (o) [ary] o
. self-confidence, and a capacity to have an impact on )
events... should be | & [@van] [awn D <D
9. to hold students throughout the institution to hlgh is| D oD (e} (] (e}
standards of intellectual performance...
shouldbe | D D o @ | o
. 10. to instill in students a life-long commitment to is| @ @ (o] (e (=]
learning...
should be | GO (@) (] L' s (e
11. to help students achieve deeper Ievels of is| D (] o | o (o o]
self-understanding...
shouldbe | D (a0 (e [ ] D
12. " 1o ensure that students who graduate have achieved some is| D (e 20} [t ] lerse) [0
tevel of reading, writing, and mathematics competency... .
' ' should be | CD (@ 2] (e [erm] (e 20
13.. . to help students be open, honest, and trusting in is| (avan] (@) < [en:am ]
their relationships with others... . .
: shouldbe | @O | @ | @ | & |




" Please respor'nfl to these goal Qétemenm
by blackening one oval after isand. one:
after should be

' page four: -

14. - to encourage students to become conscious of the [an (S [ ) @ [z
important moral issues of our-time... . ) ) ' . .
. . : ) shouid be | D [an] (e aD (e 20 ]
15.. ‘to increase students’ sensmvuty to and is | ool D DD
appreciation of various forms of art and artistic . : i
_expression... . should be | CD (v oo [ [
16. - to educate students in 'a particular refigious. is|] O @ ao [ernwg ()
heritage... .
should be o GO <O <O <O
17. tohelp students understand and respect people from is | <o o o () [ )
diverse backgrounds and cultures... . . .
. : should be ao o [axw ] [orae )] faxm
18. to require students to complete some course Jds D (== D o ) GO
work in the humanities or arts...
: should be | GO {a-an] o (erss ] e ]
19. to help students become aware of the potentialities is | CD (@) D () (=3}
of a full-time religious vocation...
: should be | O o (et (e (oo
20. to encourage students to become committed to working is] O | @D o B
for world peace... . -
should be | O <o o [arys] [en-30 ]
21, toencourage students to express themselves artistically, e.g., sl O] D | D | D) D
in music, painting, film-making... '
shouldbe | ¢ [ 8 [ ] o D
22. to develop students’ ability to understand and defend is |, D = = (e <o
a.theological position... )
should be | <& (2 o D oo
23. to encourage students to make concern about the welfare sl | @l @ | af
of all mankind a central part of their lives...
should be | <D D [on ) D
24. to acquaint students with forms of artistic or literary st DO (e (a2 e ] O
expression in non-Western countries...
. shouldbe | CD (@ o] o) (o) o
25. to help students develop a dedication to serving God in is| c a2 D (e [aw =
everyday life...
shouldbe | CI2 oD (@] (v <o
26. to provide bpportunities for students to preparé is | D (@ an) <o [ars] <o
" for specific occupational careers, e.g., accountlng, .
shouldbe | '« | & D o] o

engineering, nursing...

R R RN RN R R AR RN R R R R RN R R RN RN ERERRERRRERERRE
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. S A, .
BT ‘ %
; : » N e 5
Please respond to these goal statements 0% S0t %&4 ' °¢;., %
by blickening one oval after is and one ’;o"o N8 N\ %5 %5
after should be.. “~2\ -3 Y Y %
2.5\ %, 2 2\ %,
B % KX % <, 9,
s % < % L3 B %
-27." "to develop what would generally be regarded ‘as a strong is'| T < @D @ D
anc comprehensive graduate school... .
: R SR should be || CD (e i) (e D <D
28. " to perform contract research for government, business, is |- D (@] (e [ex ) [ex20)
or industry... . . . ’
. should be | OO [evam (e [erun ] (e
29, to provide oppoi’tunities for continuing education for is | [erm) [exo) @D (]
adults in the local area, e.g., on a part-time basis... .
. shouldbe | D <D (e o O
30." to develop educational programs geared to new and is | OO (o] v (@] (e <O
emergmg career fields... .
shouldbe | o (e ] [arzn] D
31.  to prepare students in one or more of the traditional is | OO oD | [ermn] [ew )
professions, e.g., law, . medicine, architecture... !
N should be | &3O (et} (e (er s D
32." to offer graduate programs in such ““newer’’ professions is{ C (e (e [axm) D
as engineering, education, and social work...
should be | &GO D (amom ) (are (a3 ]
.33. to serve as a cultural center in the community is| &> [avan) (e () (e
served by the campus...
should be | O lara o (ermn D
34. . to conduct basic research in the natural sciences... is | @ (e an] (@] (@] (e
should be | D [awam ] (e (e D
35. to conduct basic research in the social sciences... is | o (= o [ar e <D
- should be | DO (e 0] D D o
36. to provide retraining opportunities for indiyiduals is| CDO () o [arae) (=)
whose job skills have become out of date... .
o should be | D D (] (ar s D
37.  to contribute, through research, to the generatl sl O <D D faxm (=)
advancement of knowledge... '
should be | D (e an <D D (=)
38. to assist students in deciding upon a vocational is{ CD o (e <O (e
career... :
shouldbe | DO | GO D @D D
39.. to provide skilled manpower for local-area business,’ is| D @D (exm ] (@) E)
industry, and government... . .
: . shouldbe | &> @D (e [erym } (@)
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page six. -

Please respond to these goal statements ‘

Boei

o2\
by blackening one oval after is and one . < °”¢;°o’-, \
after should be. o ; “~%
e 2,
40. 't facilitate involvement of students in neighborhoad st | ool | o
" "'and community-service activities... . : : :
: should be ao O o D (a2
41, to conduct advanced study in specialized problem areas, is| OO DD D ()
e.g., through research institutes, centers, or graduate
programs... R : : should be | GO @D D <O [ov-mn]
42." to'provide educational experiences relevant to the is | O} @D oz g e <o
evolving interests of women in America... :
: . should be | & @D ao (e ] ()
43, to provide critical evaluation of prevailing is | O <@ [am:ne ) P ar [
practices and values in American society...
: should be |" D (e ) o [ xw] GO
44. to help people from disadvantaged communities acquire is [ D (&) [amxe N B e [
knowledge and skills they can use in improving : .
conditions in their own communities,.. shouldbe | CO | O | O | & | &
45. to move to or maintain a policy of essentially open s O}t M| | ol
admissjons, and then to develop meaningful educational ’
experiences for all who are admitted... shouldbe | D D (o) @D o)
46. toserve as a source of ideas and recommendations for s Ol e | D (@ | &
changing social institutions judged to be unjust or -
otherwise defective... should be } <™ (o) (e} [} [=w)
47. to work with governmental agencies in designing new is|{ O (a2} o fero) o}
social and environmental programs... !
. shouldbe | co | o | @ | & | >
48. 1o offer developmental or remedial programs in basic is| o () o ) )
skills {reading, writing, mathematics)...
should be | <D [ 0] o D | D
49. 1o help students learn how to bring about change in is] & (=) o) e
American society...
shouldbe | <D o D (e )
50. to focus resources of th_e institution on the solution is| oo P ) o P o)
of major social and environmental problems...
shouldbe | O | & | &> | @ | &=
51. to be responsive to regional and national priorities s D (@} (an ] [ (@ m]
when considering new educational programs for the
institution... shouldbe | O <o D fars) o)
52, to provide educational experiences relevant to the s D o o [er) (et ]
evolving interests of Blacks, Chicanos, and American
Indians... ’ should be | > fasm) ) o o
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page seven N\
B t O‘, .
.
. ‘ : ) v o Y
"Please respond to these goal statements R o %o’ O &
by blackening one oval afrer is and one q‘, ')o/ - 6,1_ ’(}2‘ C. ”’é;. \ %
* after should be. 2B\ 4 % %5 3,
0, C, E-) . < o
%5\ %\ % N\ %\ % \ ]
5\ %\ %\ B
53. . to be engaged, as an institution; in working for basic is | ™ (et @D o (e
changes in American society...
: S shouldbe | O | ' | & | @ | @
54. ‘to enstire that students are not prevented from hearing is D (@] [n [ec ) (e
speakers p_i'esenting controversial points of view... :
o . . should be | O (aran o (aren ] <O
55. to create‘a system of campus governance that is is | & D o (e} (=)
genuinely responsive to the concerns of all people at
the institution... . should be | D [ ] (@) D D
56. to maintain a climate in which faculty commitment to the s OO'| < D (e} (]
goals and well-being of the institution is as strong as :
commitment to professional careers... should be | CD (] [an ) (e} (ar-m0]
57. to ensure the freedom of students and faculty to choose is| OO [ (e <D D
their. own life styles (living arrangements personal
appearance, etc.)... should be | CD (] o < fat.x
53. ' to develop arrangements by which students, faculty, is| CO [an] [ D O
_administrators, and trustees can be significantly
involved in campus governance... . should be | ¢ [anm] [enw ) @D (o)
59. to maintail:i a climate in which communication throughout - is| o o (o] (ar) (a1
the organizational structure is open and candid...
' shouid be | CD Lo/ (@ <O L]
60. to place no restrictions on off-campus political is{ (i} D (e} (e 0]
.activities by faculty or students... :
should be | .CD D (awom ] (@] [an-m]
61. to decentralize decision making on the campus to is| o () [anm] @D @D
the greatest extent possible... -
should be | D (axan] fa ] [erm] D
62. . to maintain a campus climate in which differences of is| [evan] D [ O
opinion can be aired openly and amicably...
. should be | D [aw-m] (@) @D (@]
63. to protect the right of faculty members to present is| D (axm} @D (e ]
unpopular or controversial ideas in the classroom...
. should be | D (i} [enm) D O
- 64. to assure individuals the opportunity to participate or is| o> f'ss) ) ) D
be represented in making any decisions that affect them... . :
. should be | D o (e} [a ] -]
65. - to maintain a climate of mutual trust and respect among ’ is| o | > farn) fam)
students, facuity, and administrators... -
: shouldbe [ o | & | @ | @ | <




" Pleasé respond to:these gosl statements
by b/acken/ng on oval after 7s andone .
B after shau/d be. P ’

~'page eight .

66.

to créate a campus climate in which studenis spend much

of their free time in mtellectual and cultural
actlvmes :

should be

67,

to build a cl\mate on the campus in which continuous

educational lnnovatlon is accepted as an institutional
way of Jife...

is

should be

68.

to encourage students to spend time away from the

campus gaining academic credit for.such activities as

a year of study abroad in work-study | programs, in
VISTA, ete...

is

should be

69,

1o create a climate in which students and faculty may
easily come together for informal discussion of ideas
and mutual interests... :

is

should be

70.

to experiment with different methods of evaluating and
grading student performance...

is

should be

71.

10 maintain or wark to achieve a large degree of
institutional autonemy or independence in relation
to governmental or other educational agencies...

is

should be

72

to participate in a network of colleges through which
students, according to plan, may study on several
campuses during their undergraduate years...

is

should be

73.

to sponsor each year a rich program of cultural events-
lectures, concerts, art exhibits, and the like...

is

should be

o experiment with new aporoaches to individuatized
instruction such as tutorials, flexible scheduling, and
students planning their own programs...

is

should be

to award the bachelor’s and/or associate degree for

supervised study done away from the campus, e.g.,

in extension or tutorial centers, by correspondence,
or through field work... ’

is

should be

to create an institution known widely as an
intellectually exciting and stimulating place...

is

'should be

77.

to create procedures by which curricular or
instructional innovations may be readily initiated...

is

should be

'78.

to award the bachelor’s and/or associate degree to some

. individuals solely on the basis of their performance on

an acceptable examination {(with no college-supervised

is

should be

06/00/00/00]86(00/608/66006[806/6a06080
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page nine :
g O
%,
PR ’ K O : %3
o Please respond to these goal statements. - .- . el ) e ""ao, 9? . %
_ by blackening one oval after is'and one - AR ANCEANECS N % %
S % B % Z % 2
“'after siwq/d be. o . ‘ ‘ v %o ,»o% %o, ?;oq. %q. %o,‘
% < % % R 3
79. 1o apply cost criteria in deciding among alternative . is | c> [en-20 20 B e TR A e n D
academic and non-academic programs...: :
: should be | CD O D (@] D
80." - to maintain or work to achieve a reputable standing fs [am) (@] (] (e oo
for the institution within the academic world (or in :
relation to similar colleges).... ) shouldbe | > | @ [ @ | &> | <
81. to rggularly provide evidence that the institution is s LoD D () (arm} D
‘actually achieving its stated goals...
. : should be | D <o ] D D
82. to carry on a broad and vigorous program of is | @O (e ] D [axm) <O
extracurricular activities and events for students...
should be | OO [ (@) [erm) [oxan )
83." to be concerned about the efficiency with which coliege is | oo o o (e )] (e
operations are conducted... :
should be | DO (e ] (anm) <O [ m
84. “to be organized for continuous short-, medium-, and is| €O DD D (e
long-range planning for the total institution...
' . should be | CD (o (e ] D (e }
85. ' toinclude local citizens in planning college programs is| o [avmn) fa=m) oD ()
that will affect the jocal community... :
' : should be | D Lo } (e ] [ (e
86. to excel in intercollegiate athletic competition... is ! O [ m) o [ (e
should be | [exam (en:m] o [exm}
87. - to be accountable to funding sources for the is| o™ [ ) ) @ D
veffectiveness of college programs... ,
- should be | D (e} D) D (a0 ]
88. to create a climate in which systematic evaluation of is| & P D @ D
college programs is accepted as an institutional way
of life... ; shouldbe | D | @D | D | D | D
89. ' to systematically interpret . the nature, purpose, and is m ) fonm ) D o}
work of the institution to citizens off the campus...
should be | D o (exw} D (o)
90. to achieve consensus among people on the campus about is| ™ ) fo ) [aare o)
the goals of the institution... .
‘ should be | D (a2 ] (e} [ewrns) D

- If additional locally written goal statements have been provided, use page ten for responding and then go on to page eleven.
. If no additional goal statements were given, leave page ten blank and answer the information questions on page eleven.
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o Please mark one answer for each of the lnformatlon questlons below that apply to you

111

Mark ‘the one that best descrlbes

" your role.

112.

113.

114.

115.

890000

9888888888

. Faculty member
Student
Administrator
Governing Board Member
~Alumna/Alumnus .
Member of off-campus community
group
- Other

BBBBBB;

page eleven .

116.

Féculty and students: mark one field of
teaching and/or research intere_st, or
for students, major field of study.

Biological sciences
Physical sciences
Mathematics

Social sciences’
Humanities

Fine arts, performing arts
Education

Business

Engineering

Other

Students:. indicate class Encol lege;

Freshman
- Sophomore
“Junior
Senior
Graduate
Other

0680660

Students: indicate currert
enrolflment status.

Full-time, day

Part-time, day

Evening only

Off-campus only — eg., extension,
col'respondence, TV, etc.

Other

B 8688

118.

Faculty: indicate academic rank.

Instructor
Assistant professor
Associate professor
Professar

SUBGROUPS—one resporse only.
Instructions will be given l-ocally for
gridding this subgroup iterm.

If instructions are not givem, teave blank.
One

Two

Three

Four

(@]
(e
()
cD
x> Five

88888

Other

Faculty: indicate current teachmg
arrangement.

Full-time

Part-time

Evening only

Off-campus — extension only, etc.
Other

66880

All respondents: indicate age at-
last birthday.

Under 20
20to 29
'30to 39
40 to 49
50to 59 .
60 or over

THANK YOU

SUPPLEMENTARY INFORMATION QUESTIONS.

1f you have been provided with additional infor-
mation questions, use this section for responding.

Mark only one response to each question.

119. 120. 121. 122. 123,
[ewm ] fenm [enm e o
<D (@) (] << ()
[ewm ] < (] <O <o
(v (@) (e <O <O
D (e} e <O [l )
L) <D fer ] <o Laryes)
D D [awan ] D o
[er-m <D o (a0 (e
D fet:n] fem) laxo ] D
[wrn) (e aD oo o

-
N
B

80886606000
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EDUCATIONAL TESTING SERVICE ' PRINCETON, N.J. 08540
Arec Codr 609 .
921 - 9060

CABLE-EDUCTESTSFC

" Russell VF. Martin . R :
dssistent Treasurer. : . Oct?ob?.r 28, 1975

Dr. Herbert R. Hengst

Professor and Director

Center for Studies in Higher Educat:!.on
College of Education

The TUniversity of Oklahoma

601 Elm, Room 520
! Norman, Oklahoma 73069

Dear Dr. Hengsts

Your letter of October 6, 1975, requesting permission to reproduce
between 300 and 500 copies of an adapted version of the IGIL forx use in
a dissertation study under your direction, has been referred to me for
response. = Educational Testing Service is pleased to grant this per—
mission, which is nonexclusive and without fee. We do require that the
‘'questionnaires bear the following notice: .

Institutional Goals Inventory. Copyright @ 1972 by
Educational Testing Service. All rights reserved.
Adapted and reproduced by permission. -

We also require that any report of the research indicate the source
of the instrument and the fact that it was used with the permission of ETS.

This permission also covers inclusion of a copy of the adaptéd in-
strument in the dissertation, and reproduction by University Mi’crofilms.

. If these arrangements are sat:.sfactory, please sign both cop:l.es of
this letter and return one copy to me for our records.

. \Sincere Ly 0 W

(Mrs.) rothy Utban
Copyrights, Licensing and
o= . . . Permissions Administrator

DU/1s
cc: Miss Beck

" ACCEPTED AND AGREED TO:

/ . .
leiAe 7K -947/7*
Dr. Herbert R. Hengst o
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