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PREFACE

The over-all organization of the first normal schools
established in America included experimental or model schools
in which the students did practice teaching under the super-
vision of experienced teachers, The student-teaching phase
of the professional preparation of teachers 1is still con-
sidered an essential part of the total preparation of teach-
ers, Apparently, this phase of the preparation of teachers
has not always experienced continuous Improvement similar to
that of the other phases of a teacher-education program. In
most teacher-education institutions, however, efforts have
been made within the last two or three decades to improve the
student-teaching programs. Attention has been focused upon
the types and quality of the student-teaching experiences
and their relationship to the total preparation of teachers.

This study was undertaken with the hope of contributing
something to the iImprovement of this phase of the prepara-
tion of teachers which still continues to be a challenge to
those engaged in teacher-education programs.

Sincere gratitude is expressed to Professors M, R,
Chauncey, El1 C, Foster, DeWitt Hunt, James W, Richardson,
and Morris S. Wallace for thelr constructive criticism and

guldance throughout the study. Also to my wife and son,
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Louise and Jim Blanton, my appreciation 1s acknowledged for

their constant and sympathetic encouragement.
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CHAPTER I
THE PROBLEM AND THE PROCEDURE

Educators recognize the importance of student teaching
as a part of the total preparation of teachers., The transil-
tion from the theoretical to the practical involves new ex-
periences and patterns of growth; and in order for these new
experiences and new patterns of growth to occur, it Is neces-
sary to provide the necessary physical situations and faclili-
ties. These facilities and physical situations, which in-
clude personnel, represent an organization; or simply stated,
the physlcal situation and facilities constitute an organi-
zation which 1Is necessary Iin order for the new experiences
and patterns of growth to become a realization.

If the physical facilities and personnel which constl-
tute an organization are provided for the reallzation of a
purpose, but the administrative phase of the organization
does not function, it 1s obvious that the purpose cannot be
accomplished., Then the administration of an organization is
the actual conducting, operation, and management of the physi-
cal facllitlies and the management of the personnel so that the
purpose or objectives of the organization may be reallzed.

The industrial world has long subjected the organization

and administration of industry to tests to determine whether



or not better organization and administration of the enterprise
could be secured in order to increase the rate of production,
or to improve the quality of the product, or to improve the
conditions which affect the productivity of the employees, If
the results of the tests indicate that different arrangements
would result in increased production or the improvement of the
quality of the product, reorganization usually occurs, Actu=~
ally, reorganization is present and continuous in successful
business enterprises at all times.

Education iIs also an enterprise somewhat akin to indus-
try in that 1t is engaged in the process of educating people.
A framework of organization and administration must be present
and functioning in a program of education 1f the enterprise
is successful in achieving its purposes. Iike successful in-
dustry, the effectiveness of an educational program is largely
determined by the organization and administration of the pro-
gram, As & result, programs of education are often subjected
to various tests and evaluations in an effort to Improve the
process and quality of the product, that is, the education of
people. This concept of organization and administration as
related to a program of education gave stimulation and im-
petus to this study.

The problem stated.--~This study is a critical analysis

of the organization, administration, and the implementation
of the student-teaching program designed to provide that

phase of the professional preparstion of industrial arts



teachers at North Texas State College, Denton, Texas. The
statement of the problem expresses the nature and range of
the study and presupposes that in order to be effective,
sound principles of student teaching and criteria must be de=-
veloped to gulde the study and to analyze these aspects of
the industrial arts teacher-education program.

Why the study should be made.--~In 1945, a subcommittee

was appolnted by the committee on Standards and Studies of
the American Association of Colleges for Teacher Education
and was charged with the responsibility of studying student-
teaching experiences Iin the professional preparation of
teachers, Four members of the subcommittee, John G. Flowers,
Allen D, Patterson, Florence B, Stratemeyer, and Margaret
Lindsey, were further charged with the responsibillity of mak-
Ing recommendations for the revision of Standard VI of the
assoclation, namely, student-teaching programs and experi-
ences.

After making a preliminary study, the members of the
committee agreed that in order to discharge this responsibil-
ity 1t was necessary for them to conduct a study which was
actually two-fold in nature, First, it was necessary to de-
velop all phases of the study with reference to a basic
statement of principles and the Implementation of these
principles rather than specific techniques. Two types of re-
lated materials were developed, one of which was a brochure

containing certain baslc principles underlyling a functional



program of student teaching and suggestions for the implemen-
tation of these princliples by reporting descriptive practices
in actual operation.

In the process of developing and conducting the study
and formulating the recommendations for student-teaching pro-
grams and experiences, a study of 157 teacher-education in-
stitutions with membership in the American Association of
Colleges for Teacher Education was Involved. Nine basic
principles and issues pertinent to student-teaching programs
and experlences of prospective teachers were evolved and pre-

sented in a brochure. This brochure was entitled School and

Community Laboratory Experiences in Teacher Education,.l

This committee submitted their final report which was in
the form of a brochure to the Committee on Standards and
Studies of the American Association of Colleges for Teacher
Education in February of 1949, with the recommendation that

it be adopted. The second brochure was entitled Recommended

Standards Governing Professional Laborastory Experiences and

Student Teaching and Evaluative Criteria.?

A thorough study of the student-tesching program for

Iindustrial arts teachers at North Texas State College has

lsohn G. Flowers et al., School and Community Labora-
tory Experiences in Teacher Education (Oneonta, New York:
American Association of Teachers Colleges, 1948),

2John G, Flowers et al., Recommended Standards Govern-
ing Professional Laboratory Experiences and Student Teaching
and Evaluative Criteria (Oneonta, New York: American Associa-
tion of Colleges for Teacher Educetion).




not been made; and the extent to which the organization, ad-
ministration, and implementation of the program are in agree-
ment with Standard VI of the American Association of Colleges
for Teacher Education i1s not definitely known. The present
program should be carefully studied and analyzed in order to
agscertain the extent to which it is in agreement with Stan-
dard VI.

This investigation falled to find any other written in-
formetion concerning the organization, administratlion, and
implementation of student teaching at North Texas State Col-
lege, Denton, Texas, other than a contract between the Board
of Regents representing North Texas State College and the
Denton Independent School District which was executed in
1950, and which concerns student teaching in the Denton Pub-
lic Schools.

The contruct just referred to specified that North Texas
State College was to employ a director of teacher education
and other key personnel to represent the College in all mat-
ters pertaining to teacher educstion in the various units of
the Denton Independent School District. This specification
of the contract has been fulfilled. A director of teacher
educetion and two supervisors, referred to as coordinators,
have been employed. Certain staff members from the depart-
ments of music, sclence, business administration, and Indus-
trial arts also have been designated as consultants for stu-

dent teaching In each of the respective subject matter areas



to work in the student-teaching program. The consultant for
student teaching 1n industrial arts also works with and rep-
resents the Industrial Arts Department in matters concermn-
ing student teaching in other ne«rby schools which serve as
student-teaching laboratories for Industrial arts student
teachers.,

The Laboratory School of North Texas State College and
the Denton High School, which were originally designated as
student-teaching laboratories for industrlal arts students,
cannot accommodate the present number of student teachers.
It is possible that some of the other schools which have been
selected and are belng used as student-teaching laboratories
are not suited for student-teaching purposes. The selection
and integration of additional laboratory schools into the
total student-teaching program for industrial arts students
should be based upon careful study and should merit immedi-
ate attention.

There 1s a need to study critically the organization,
administration, and implementation of the student-teaching
program for Industrial arts students in order to ascertain
its strengths and weaknesses for remedial purposes, and in so
doing to develop sound principles ahd criteria for use in
studying and evaluating the program prior to making recom-
mendations for changes in the future.,

The purposes of the study.-~The purposes of the study

are briefly stated as follows:



1, To ascertain through systematic and careful study
basic principles and standards governing the organization,
administration, and iImplementation of that phase of a teacher-
education program concerned with laboratory and student-
teaching experiences, namely, the student-teaching program.

2. To present basic principles and standards with ref-
erence to the organization, administration, and implementa-
tion of a student-teaching program and criteria to be used
to determine the extent to which these principles are recog-
nized and functioning in the student-teazching program under
study.

3« To study critically through the use of basic prin-
ciples and criteria the organization, administration, and
implementation of the student-teaching program for industrial
arts students at North Texas State College, Denton, Texas, in
order to identify its strengths and weaknesses,

4, To suggest ways and means for improving the fore-
going aspects of the student-teaching program if the results
of the study indicate apparent weaknesses and deficlenciles,

The scope of the study.--The study will deal specifi-

cally with the student-teaching program for industrial arts
teachers at North Texas State College, 1ts organization, ade
ministration, and implementation., Speclal attention will not
be given to the curriculum pattern for industrial arts teach-
ers, nor to detalls concerning the nature and scope of the

laboratory experiences prior to and during the student-teaching



experience., Much recent research has been completed in the
area of curriculum patterns for industrial arts teachers; 1t
is believed that the nature and scope of the student-teaching
experiences are of sufficlent importance to warrant a special
study.

Sources of data for the study.--The following sources

were used to obtain Information and data for the study.

The annual catalogs and various bulletins published by
North Texas State College from 1901 to 1952 supplied the data
and information concerning the history and development of the
college. Reports and other miscellaneous publications pub-
lished by various national, reglonal, state, and local asso-
ciations and commisslons concerning student teaching and re-
cent research reports by individuals working in the area of
industrial arts with particular reference to industrial arts
education and student teaching were used. Magazine articles
and other descriptive literature written by leaders and rec=-
ognized authorities in the area of teacher education and
mimeographed material produced by various staff members and
commlttees concerning student teaching at North Texas State
College were used., A limited amount of data and information
was secured through personal Interviews with various staff
members and administrative personnel directly or indirectly
connected with the teacher-education end student-teaching pro-
grams at North Texas State College. Data and Information per-

tinent to the program under study were secured through the use



of the evaluative Instrument which was designed and used in
making the analysis.

The organization of the study.--Chapter I presents the

background and origin of the problem. Particular attention
was gliven to the establishment and development of North Texas
State College, the purpose of the College, the establishment
and development of student teaching, Industrial arts, and
student teaching in industrial arts. Chapter II presents

the problem, the need for the study, purposes of the study,
sources of data, the procedure, definition of terms used in
the study, and the basic assumptions. Principles and stan-
dards derived from literature in the field of teacher-
education which pertain to student teaching are presented in
Chapter III, The principles and criteria formulated from the
literature and used to study and evaluate the present student-
teaching program are included in Chapter IV. An analysis of
the program made through the use of the basic principles and
criteria developed in Chapter IV is presented in Chapter V.
The Implications of the weaknesses of the program as indi-
cated by the analysis are also presented in this chapter.
Chapter VI contalins a swmary of the study, the results of
the analysis, and suggested ways and means for improving the
organization, administration, and implementation of the
student-teaching program for industrial arts students at
North Texas State College. The basiec principles and cri-

teria organlzed and presented in the form of an evaluative
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instrument, and copies of the application blank for student
teaching, notice of assignment, and other materials are in-
cluded in the Appendices.

The procedure used Iin the study.--The general organiza-

tion of the study presented in the foregolng paragraphs in-
dicates the general procedure followed in the study. A
study of the literature related to teacher education with
particular reference to student teaching revealed numerous
articles and some research reports by individuals, commit-
tees, and assoclations. These articles were, in the main,
very general in nature with respect to student-teaching pro-
greams, It was noted that extensive research has been done
in the area of industrial arts education, but most of this
research has been concerned with curriculum patterns for ine
dustrial arts programs. One recent research study pertain-
ing to laboratory and student-teaching experiences was used
extensively because of its thoroughness, breadth, and authen-
ticity.

The study made by Flowers and others for the American
Associlation of Colleges for Teacher Education contains
basic principles and issues of student-teaching experiences
and programs which were used. In considering ways and means
to establish further authority for these principles, the
writer considered the use of a jury consisting of leaders in
the area of student teaching. This technique was dlscarded,

however, because the basic principles in the study by Flowers
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and others were formulated from descriptive accounts of
student-teaching programs operating in 157 teacher-education
Institutions, and from the results of data, information, and
statements supplied by personnel working with student-teaching
programs in each of these Institutions. Aetually, the use of
the jury technique as a means of establishing further author-
1ty would have in essence amounted to asking these individ-
uals to validate data, information, and their personal judg-
ments previously submitted and contained in the report.

The literature in the field of teacher education was
studied further for other principles and standards govern-
ing student-teaching programs and experiences developed by
other individuals. Five such studies were found and will be
presented in detall later in the study., After each of the
principles and standards developed and included in the
various studies was carefully examined for meanling and im-
plications with respect to the organization, administration,
and implementation of student-teaching programs, fourteen of
these principles were selected and restated for use in de-
veloping criteria in the form of an instrument for use in
making an analysis of the student-teaching program under
study. Only those principles which had been developed, ac-
cepted, and documented as baslc to a student-teaching pro-
gram as a phase of a program of education were used.

All of the major aspects of the aforementloned phases

of the student-teaching program for industrial arts teachers
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at North Texas State College were carefully studied with re-
spect to each principle and each criterion In order to deter-
mine the extent to which the principles were recognized, in-
corporated, and functioning in the program. The suggestions
and recommendations for iImproving the program were based upon
principles and standards which have been developed and ac=-
cepted as basic and fundamental to the orgenization, adminis-
tration, and Implementation of a program of education.

Definition of terms used In the study.--Certaln terms

are defined In order to clarify the concepts represented by
the terms as they are used in the study. They are as follows:

The term organization has been defined as the physlcal

situctions and personnel provided by the College and labora-
tory schools for the purpose of conducting a student-teaching
1aboratory.5

Administration hes been defined as the process of con-

ducting, operating, and managing an organization so the pur-
poses of the organization may be achleved,%

The term implementation 1s defined as those procedures,

practices, and alds which are essential to the organization
and aedministration of & program In order for the stated pur-

pose or purposes to be achieved.

Sy, D. Armentrout, The Conduct of Student Tezching in
State Teachers Colleges (New York: Teachers College, Columbia
University, 1927), p. 149.

47, Don Hull, Will French, and B. L. Dodds, American
High School Administration (New York: Rinehart & Co., 1950),
pp- 14-150
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Student teaching has been defined as that "period of

guided teaching when the student takes increasing respon-
sibility for the work with a given group of learners over
a period of consecutive weeks,"9

The term principle was defined as a statement of theory
or an assumption designed to explain and interpret a situa-
tion and to give direction to those actions taken in a given
set of circumstances,

The term laboratory teacher has been defined in the fol-

lowing words as being

« « « 2 member of a laboratory staff recog-
nized by the college as quallified to gulde a group
of pupils and one or more college students, guid-
ing the latter in their understanding and teaching
of the given pupil group.e

The terms laboratory teacher, supervising teacher, and

cooperating teachers are synonymous and are used Iinterchange-

ably. For the purpose of this study the term supervising

teacher will be used.

Professional laboratory experiences have been defined as

follows:

« « o 8ll of those contacts with children,
youth, and adults, (through observation, par-
ticipation, and teaching) which make a direct con-
tribution to an understanding of individuals and
their gvuidance in the teaching-learning process.7

SJohn G, Flowers et al., School and Community Labora-
tory Experiences In Teacher Education (Oneonta, New York:
Amerigan Association of Teachers Collenes, 1948), D e

Ibid., p. 28.
; I 1do’ pp- 321-522-




A laboratory school has been defined as

« « « a school of elementary cr secondary
grade, or both, that is under the direct control
of or closely affiliated with a teacher prepcring
Institution whose facllities may be used for such
purposes as demonstration, participation, experi-
mentation, and pructice teaching.B

Teacher education has been deflined as

« « « the program of activities developed by
an Institution responsible for the preparation and
growth of persons preparing themselves for educa-
tional work or engasing in the work of the educa=-
tional professions.

The term curriculum was defined by Good as follows:

A systematic group of subjects required for
graduation and certification in a major field of
study; a general over-all plan of the content or
speciflc materials of instruction that the school
should offer the student by way of qualifying him
for graduation or certification or for entrance into
a profession,l0

A department has been defined as

e « o 8n administrative unit in which the
head and teaching staff make up a functlonal and
autonomous unit in the school. The head (director)
guides the work of t?e departrent and is responsible
directly to a dean,t

14

Baslc assumptions.--The value of student teaching as a

part of the total preparation of prospective teachers was

assumed, No attempt will be made to make a case for it

Scarter V. Good, Dictionary of Education (New York:

lMcGraw-Hill Book Company, Inc., 1945).

91bid.
10Thid.

11Dewitt Hunt, "Shopwork in Engineering Divisions of
P

State Universities and Land-Grant Colleges" (Unpublished
dissertation, Ohlo State University, Columbus, Ohio, 1939),

De

20.
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unless the results of the study and the suggested recommen-
dations for the improvement of the program warrant a defense
of the student-teaching phase of a teacher-education pro-
gram. It was assumed that 1f laboratory and student-teaching
experiences are provided for prospective teachers in prepara-
tion, the teacher-educatlion Institution must provide physical
gltuations and persomnel for the purpose of conducting a
student-teaching laboratory. The range and nature of the
student-teaching experiences will be largely determined by

the organizatlion and its administration and implementation.



CHAPTER II

THE ORIGIN AND BACKGROUND OF THE PROBLEM

Pioneer Texas exhiblited an interest in education from
the very beginning. The development of a system of higher
education in Texas has been characterized by extremes of fav-
orable and unfavorable circumstances, The human element has
been favorable, as exhlbited by the pioneers' interest and
zeal for providing for common and higher education and as
evidenced by statements In the Declaration of Independence,
the Constitution of the Republic, and the several state con-
stitutions of 1854, 1866, and 1876. The most concrete evi-
dence of the ploneers' faith In education is reflected by
the allocation of some 42,000,000 acres of the public domain
to be used for establishing and financing public schools and
institutions of higher learning. Some of the unfavorable
clrcumstances affecting educatlion in Texas were a compara-
tively sparse population scattered over a large and varying
geographical area, the lack of uniformity of local wealth
per capita, and linguistic problems resulting from a heavy
Negro population located 1n the eastern half of the state
and a Latin-American populution located in the southern,
southwestern, and Trans-Pecos regions,

The historical backzround and development of North Texas

State College, Denton, Texas.--Like many of the first normal
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schools established in America for the purpose of teacher
training, the College actually had its beginning in a back-
ground of European history. Sixty-three years after James
G. Carter, the so-called "father of normal schools™ in the
United States, petitioned the Legislature of Massachusetts
for the legal establishment of a seminary in which teachers
could be prepared, John A, Hann, an influentlal citizen of
Denton, Texas, conceived the i1dea of establishing a normal
school in Denton for the training of teachers. In time,

J. C, Chilton, a Missouri educator, was persuaded to come to
Denton to address a mass meeting on the subject of founding
a normal school, The results of this mass meeting and the
influence of Chilton have been described as follows:

Following the mass meeting, W. A. Ponder
worked out a plan for establishing the school.
According to this plan, ten cltizens bought one
hundred acres of land in what 1s now known as the
College addition and gave ten acres of the plot
for the campus of the new school. The ten men
who gave the land were T, V. Abney, J. A. Carroll,
G. B. Collins, B, H, Davenport, John A, Hann,
Robert Hann, D. Head, W. A. Ponder, H. F. Schweer,
and M. S. Stout.

A bond issue approved by the citizens made
possible the erection of a bullding, and in the
fall of 1890, while the building was under con-
struction, the school opened in temporary quarters
in the business district of town.

The school was leased to J. C. Chilton to be
operated as a private normal school under the name
of Texas Normal College. The first faculty was
composed of J. C. Chilton, President; J. M. Moore,
later a bishop of the Methodist church; Dr. J. Q.
Dealy, later editor of the Dallas News; C. E,
Sargent; J. A. Sanders; and Mrs., E. J. McKissack.l

lNorth Texas State College, Bulletin No. 232 (Denton,
Texas, February, 1952), p. 42,
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Although the school operated under the name of the Texas
Normal College, it was uctually a private school.

The survival of the college was rather doubtful from
1894 to 1899 because of a decrease in enrollment and the ab-
sence of a source of guaranteed Income. As a result of the
unforeseen difficulties encountered in the maintenance and

operation of the school, the citizens of Denton took the fol-
lowing action in 1899,

In 1899, the city of Denton offered to the
State of Texas, through the Twenty-Sixth Legisla-
ture, the buildings and grounds of the North Texas
Normal College for the establishment of a State
Normal College. The leglislature, by an act approved
March 31, 1899, accepted wlith certain conditions this
donation and empowered the State Board of Education
to assume control of the property and to organlze
and govern the school, However, as no public funds
were at the time avallable for its maintenance, the
State Board authorized the temporary contilnuance of
the school as a private institution. Meanwhile three
citizens of Denton, ¥. E. Piner, E. C. Smith, and
A. C. Owsley, were appolnted local directors to as-
sist in carrying out the plans of the State Board
for the administration of the school,

In 1901, the Twenty-Seventh Leglslature amended
the former act so as to provide annual a;propriation
for t%e support of the school, beginning September,
1901,

North Texas State Normal College, however, was not the
first state-supported institution established for the prepa-
ration of teachers, In 1879, the Sam Houston Normal was
established at Huntsville, Texas, During the first twenty-
five years of 1ts existence, this school enrolled more than

8,000 students and doubtless prepared many excellent teachers

21b1d., p. 43.
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for the public schools of the state.® A third school, South-
west Texas State Normal, San Marcos, Texas, was opened to
students in September of 1903.

From 1902 to 1914, the North Texas State Normal College
prospered and offered a three-year course for teacher-

training purposes, The Annual Bulletin of 1904 states as

follows:

The North Texas State Normal began 1ts first
year's work under favorable conditions. By close
adherence to its special field, namely the prepa-
ration of teachers for the public schools of the
State, and by the falthful labor of its faculty,
the Normal hopes to merit and receive hereafter
that generous support of the public which has here-
tofore been accorded it. The enrollment of the
regular sesslon beginning in September and ending
in May in 1901-1902 was 5ll1l; in 1902-1903, it was
546; and in 1903 to date (February 1, 1904) it has
reached 556,.4

In 1914 the curriculum was reorganized and Included four years
of work. Concerning this reorganizaetion of the curriculum the
following statements were made:

The modern university answers the public's
needs with a multitude of courses of study, for
the most part elective, with only certaln require-
ments to insure breadth and thoroughness. Hor gen-
eral culture and for the varied activities of socilal
life, this elective syster 1s to be commended. . . .
For these reasons the curriculum of North Texas State
Normal College is organized into the followlng seven
courses:
I. The Agriculture Course, for the training
of teachers of agriculture and of the bilo-
logical and physical sclences. . . .

SNorth Texas State Normal College, Annual Bulletin, 1904
(Denton, Texas, 1904), p. 4.
41b1d.; p. 5.
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ITI. The Home Economics Course, to prepare for
the teaching of home arts and sclences in
school of any gradeé. « « .«

ITT, The Manual Training Course, for the prepa-
ration of teachers of the manual sarts and
vocational education. . . .

IV, The Language Course, in which the student
may select Latin, German, or Spanish, for
the preparation of teachers of these langueges
in our public schools and high schools. . . .

V. The Science Course to supply the need for
teachers of mathematics and science in high
schools and for departmental teachers and
principals of elementary schools.

VI. The Primary and Art Course, to train teachers
for the primary and intermediate grades of
elementary schools. . .

VII., History-English Course, for the preparation
of teachers of history and English in high
schools and the higher grades of elementary
schools. + « «9

From the above date to the present, many changes have been
made In the curriculum, some of which wilill be presented in
detail later in the study.

In 1923 the Thirty-Eighth Legisluture changed the name
of North Texas State Normal College to North Texas State
Teachers College. The name of the college was again changed
to North Texas State College by the Fifty-First Leglslature
in May, 1949, At the same time, the college was given a
separate governing board.

The stated purpose of North Texas State College.-=A

normal school is usually defined as an institution whose pur-

pose l1s the professional prepcration of men and women for

SNorth Texas State Normal College, Special Bulletin
No. 55 (Denton, Texas, 1917), pp. 324-325,
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teaching. There 1s much evidence which Indicates that there
was complete agreement as to the purpose and type of insti-
tution North Texas Normal College was to be, The original
purpose of the institution was very definite and clearly
stated,

In the language of the statute, this school
North Texas State Normal College has been estab-
lished 'for the speclal training of teachers.!
Thus limited by law to one department of educa-
tional work, the school will be devoted exclusively
to the object of its creation., Having the public
school branches as a basis, it will desl with and
seek to develop the. principles which underlie all
education, It wlll not in any sense be & rival of
any college or university, nor yet will 1t assume
the duties of the high school or academy, In a
general wag, it must partly enter the domaln of
all these,

In 19082 the purpose of the Institution was stated as fol-

lows:
The school 1is maintained for the exclusive

purpose of training and educating persons 1in the

sclence and art of teaching. The distinguishing

characteristic of a normal school is the fact that,

in addition to an academic course, it offers in-

struction in the principles that underlie all edu-

cation.7
Actually, when the two foregolng statements are stripped of
excess verbage, they are identical concerning the stated pur-
pose of the institution.

The stated purpose of the Institution in 1921 implies,

however, that there was recognized the importance of

BNorth Texas State Normal College, Catalogue for the
Annual Session of 1901-1902 (Denton, Texas, 1901), pp. 26-27.
7"North Texas State Normal College, Bulletin No, 27
(Denton, Texas, July, 1909), p. 5.
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recrultment of desirable individuals for the teaching pro-
fession in addition to the training of teachers.

The North Texas State Normal College was
established and 1s being maintained for the pur-
pose of preparing men and women for the profession
of teaching. It is expected that the work of the
Institution shall be of such a nature as to attract
into the teaching profession students of serious
purpose and ability. All the energlies and activi-
ties are directed to this end. Its existence indeed
can be justifled only in proportion as it links it-
self thus serviceably with the great publiec school
system of the State and Union.B8

Later, the purpose of the institution was stated as
follows:

The North Texas State Teachers College was
established for the purpose of preparing men and

women for the profession of teaching; it is being

maintained for that purpose. . . . Bectter teachers

in the public schools mean better schools, and the

school 1s committed to the task of preparing better

teachers for the children of this commonwealth.®
From 1901 to 1930, the efforts and thinking of the staff
were directed toward one common end; namely, the preparation
of teachers for the public schools.

The curriculum was changed many times, however, and
gradually Included courses and areas of work not necessarilily
related to a teacher-education program. These new areas of
work were included for two reasons, First, many of the stu-

dents who were admitted to the college attended for one or

two years only and did not complete the teacher-education

BNorth Texas State Normal College, Bulletin No. 68
(Denton, Texas, July, 1921), p. 19.
9North Texas State Teachers College, Bulletin No. 81
(Denton, Texas, April, 1926), p. 8l.
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program; and second, many of the students who attended the
college were interested in a liberal arts program or in
preparation for other fields of work., As a result of these
factors it was deemed necessary to study the Instltution

and its over-all curriculum to consider the need and possi-
bilities for a complete reorganlzation, In 1945 the follow=
ing action was taken,

North Texas State Teachers College was created
and has been malntained primarily for the education
of teachers, and it continues to fulfill this pur-
pose with increasing effectiveness. There were
always students, however, who did not desire to
enter the fleld of teaching., About 1935 the number
of such students began to Increase rapidly with the
general increase in enrollment, and it became evi-
dent that the College must provide for them., With
the conclusion of the War, the services which the
College was called upon to perform became so varied
that a change in organization seemed advisable.,

Accordingly, in the spring of 1945, a Committee
of Reorganization was appointed to study the problem
and made recommendations,

After considerable research and deliberation,
the Committee submitted 1ts report to the Faculty,
recommending extensive changes in the organization
of the College, in administration, and in curricula,
The Faculty approved the Committee's report, with
some amendments, on November 16, 1945, and trans-
mitted it to the President of the College. The
President presented it to the Board of Regents with
his approval on November 24, and the Board authorilzed
its adoption, to become effective with the beginning
of the long session of 1946-47,

As reorganized the College consists of the College
of Arts and Scilences, the Graduate School, the School
of Business Administration, the School of Education,
the School of Home Economics, and the School of Music, 1O

10North Texas State College, Bulletin No, 175 (Denton,
Texas, May, 1946), pp. 28-29.
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This reorganization placed the Industrial Arts Depart-
ment, the Health and physical Education Department, and the
Education Department in the School of Education. A dean
was provided to administer the School of Education, and di-
rectors of the foregoing departments were provided to ad-
minister the departments within the school.

The development of student teaching at North Texas State

College.-~A study of the annual catalogs and bulletins pub-
lished by the College from 1901 to 1914 indicate that the
professional integration courses taught in education were
primarily theory in nature, In January, 1914, howevcr, a
seven-room frame bullding was completed for a "model train-
ing school," making it possible for prospective teachers in
preperation to teach pupils under supervision.11 The first
Training School and student-teaching program have been de-
scribed as follows:

The Training Department consists of a school
of seven grades, limited to sixteen pupils to a
grade, The Training School opened January 15, 1914,
with five teachers and one hundred pupils. Beginning
next September a school of nine grades will be main-
tained. s s @

The Training School is designed to give the stu-
dents of the Normal College careful training in the
arts of teaching in the grades., ZXach student 1n the
Training School Department 1s reouired to teach at
least one term before graduation, under the super-
vision and instruction of the director and the train-
ing teachers,

1llyorth Texas State Normal College, Bulletin No. 44
(Denton, Texas, July, 1914), p. 7.
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The different members of the Normal School
Faculty and the teachers In the Training School give
"Model" recitations with criticism and discussions of
the work in the different subjects.

While actual teaching in the Training School is
required only of members of the Senior Class, members
of other classes are required to do observation work,
prepare lesson plans, etc. F¥ach student teacher is
recuired to prefare lesson plans a week in advance of
the Work. . . .1%

In 1917 the State Legislature appropriated $80,000 for
an Education Bullding for the College. The bullding was to
serve two purposes; namely, to provide additional classrooms
for the College, and to house the Tralning School, The build-
ing, when completed, was described as having forty classrooms,
being absolutely fireproof, and havin- lighting and ventila-
tion which "followed the latest standards for school archi-
tecture,"13

The student-teaching program made possible by the erec-
tion of the Educution Bullding and the educational purposes
of the Training School program were stated in 1924 as fol=-
lows:

As now organlzed and administered, the Training

School offers splendid opportunities to the children

of the grades and to college students in their pro-

fesslonal preparations., The college student now has

the opportunity of spending a year in close study,

association, and professional preparation in the work

of the Training School. On the other hand, no stu-

dent will be permitted to come before the class of

children to teach until the critic-teacher and super-
visor under whom he 1s working are convinced that he

12North Texas State Normal College, Bulletin No. 44
(Denton, Texss, April, 1914), pp. 36-37.
13Campus Chat (Denton, Texas), Janaary 9, 1919, p. 1.
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is prepared to do effective, creditable teaching.

It is the belief of the college authorities of this

teachers college that our students in training should

have a large and ample opportunity to participste in
actual, sane, sensible, and practicable classroom
activities which will enable them to go out into the
public schools of this State and with confidence and
assurance effectively take hold of the work of teach-
ing., It is further believed that here our students
should gain a working knowledge and technicues that
will enable them to place their teaching on the high-
est plane of instruction. The work of the students

in the Training School should very greatly help them

to realize both of these ends,l4
The Training Schcol, later called the Demonstration School,
and presently called the Laboratory School, functioned as an
autonomous unit of the North Texas State College until 1950,
and was administered by a director who was also a member of
the staff of the Education Department,

In 1950 the Board of Regents representing North Texas
State College and the Superintendent of the Denton Independ-
ent School District entered into an agreement whereby the
campus Laboratory School was leased to the Denton Independent
School District with certain provisions, A detalled account
of the transaction and its provisions will not be presented;
those provisions that affected the student-teaching program
and its organization, however, wlill be presented later. The
provisions of the transaction, however, are of such a nature
that the present Laboratory School is actually an autonomous
unit of both North Texas State College and the Denton Inde-

pendent School District.

l4campus Chat (Denton, Texas), September 23, 1924, p. 2.
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The present organization of the school provides for a
director who also serves as the director of the teacher-
education program of the College. The Laboratory School is
organized as follows:

The Elementary 1s composed of grades from the
kindergarten through the sixth grade. The enroll-
ment of each grade is limited to thirty. Admission
to the elementary school is by application. Blanks
may be secured from the offlice of the principal,

The junior high school 1s composed of grades
seven, eight, and nine. . . .

The Laboratory School is a wnit of the public
school system of Denton. It is affilisted with the
State Education Agency and the Southern Association
of Colleges and Secondary Schools.!

The Denton Independent School District agreed, in the 1950
transaction, to furnish North Texas State College the use of
the Denton Public Schools for providing college students op-
portunities for observation, participation, and student teach-
ing in elementary and secondary education. Prior to this
contract, there exlsted verbal agreements only between the

two schools concerning student teaching, and the College had
used the Denton Public Schools for observation and student
teachling extensively in certain flelds for several years.

Courses in student teaching at North Texas State College

from 1914 to 1952.=-="hen provisions were made for the estab-

lishment of a Training School to serve as a student-teaching
laboratory, formally organized courses identified as "Prac-

tice Teaching and Observation Work in the Training School"

15North Texas State College, Catalog Number 232 (Denton,
Texas, February, 1952), pp. 214-215,
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were Introduced into the college curriculum. The first course

to appear in the Annual Bulletin of 1914 was listed as "Edu-

cation 12."16 Research failed to reveal sny significant in-
formation concerning this course because the bulletin descrip-
tion of the course actually describes the Tralning School and
its stated purpose,

In a later bulletin published in 1918, & course listed
as "Education 44: Practice Teaching in the Training School--
(3-term hours)" was listed and described as follows:

e « o« this course consists of critical observations,

special practice in organization and presentation of

subject matter, and teaching under the direction of

experienced supervisors.
Another change in the courses pertaining to student teaching
was noted in a bulletin published in 1919. Apparently this
change was designed to provide experiences for prospective
elementary teachers and actually resulted in the formation
of a new course for student teaching. The following de-
scription was given of the course:

Education 32: Teaching in the Primary Grades.

A number of observations and scme teaching in the

grades of the Tralining School will be conducted

with particulur reference to the development of the

lesson plan as an instrument of successful teach-
ing.18

16North Texas State Normal College, Bulletin No. 44,
pp. 56"570

17North Texss State Normal College, Bulletin No. 60
(Denton, Texas, May, 1919), p. 32.

18North Texas State Normal College, Bulletin No. 87
(Denton, Texas, May, 1919), p. 32.
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By 1924, a definite pattern of courses designed to pro-
vide observation and student-teaching experiences for stu-
dents preparing to teach in the elementary and secondary
grades had been developed and was included in the curricu-
lum, Students who completed a major in elementary education
were recuired to complete the following courses:

Educatlon 201, Princlples and Practice in the
Primary Grades,

First term's work for sophomores preparing for
kindergarten and primary work who wish practice teach-
ing during the sophomore year., . . during this term
the student does very little practice teaching.

Education 202, Principles &nd Practice in the
Primary Grades.

Second term's work for sophomores prepuring for
kindergarten and primary work who wish practice teach-
ing during the sophomore year. . . during the temrm
the student does an increased amount of student teach-
ing.

. Education 203, Principles and Practice 1n the
Primary Grades.

Third term's work for sophomores preparing for
kindergarten and primary work who wish practice teach-
ing during the sophomore year. . . during this temm
the igudent does an increased amount of student teach-
Ing.

Three separate courses were provided for those who were pre-
paring to teach in the iIntermediate grades, and three courses
were provided for those who were preparing to teach in the
secondary grades. The descriptions given of the courses de-
signed for observation and student teaching in the inter-
mediate and secondary grades are identical with those for the

kindergarten and primary grades except that they are

19North Texas State Teachers College, Bulletin No, 76
(Denton, Texas, January, 1924), p. 84.
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definitely ear-marked for the intermediate and secondary
grades. The courses zre listed in the bulletin as "Educa-
tion-211, 212, and 213," and "Education-221, 222,and 223."
Tiach course is listed as a "2 term-hours course,"<0

"Education-310, Practice Teaching," was included in the
same pattern of courses and was one of the major reaquirements
for the permanent certificale and graduation.

In thls advanced course of practice teaching

the student is expected to do a much higher grade of

teaching than can be expected in his first year of

teaching. In beginning this course, the student is
supposed to have control of the ordinary elements

of class management, and will be in a position to

concentrate his efforts on a high grade of instruc-

tion. The student's work will be evaluated by the
principles of teaching as set out in the courses in
education, Open to juniors and seniors, and re-

quired for graduation,.2l
The student received "2 term-hours" of credit for the comple-
tion of the foregolng course.

Very few changes were made In the individual courses and
the general pattern of courses in observation and student
teaching from 1924 to 1929, Beginning in 1925, however, all
students were recuired to make a grade of sixty in writing
as measured by a standard scale before receiving credit in
any of the aforementioned courses.

During the 1929-1930 school year, the curriculum of the

Department of Education was reorganized. The following de=-

scription of the new program was glven.

207bid., p. 85.
21Tbid., p. 86.
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The Department of Education is composed of two di-
visions:

(1) The Division of Theory

(2) The Division of Practice

These two divisions are so adjusted as to form
one articulate and functional whole, the Theory di=-
recting Practice and Practice clarifying the gilving
meaning and significance to Theory. Problems aris-
ing in the Discussion of Practice are passed over as
practical working material to the Division of Theory.
Theories and principles developed in the Division of
Theory are passed on to the Division of Practice for
verification and demonstration,<2

The courses included in the curriculum of the Division of
Theory included work in psychology, pedagogy, history,
philosophy, supervision, and administration. The Division
of Practice provided courses and work pertaining to obser-
vation, planning, and student teaching in the Demonstration
School. The aforementioned course, "Education 310-Practice

Teaching," was changed and listed as "Education 400-Demonstra-
tion Teaching."<%

From 1930 to 1942 there was a tendency to alter the
courses In education pertaining to observation and student
teaching in regard to the amount of actual time spent in ob-
servation and student teaching. This may have been due to
the Increase in enrollment which made it difficult if not
impossible to accommodate the large number of students with

only the College Demonstration School to serve as the lab-

oratory. By 1942, student-teachlng experlences during the

22North Texas State Teachers College, Bulletin No. 90
(Denton, Texas, January, 1929), p. 84.
25Ibid., pp. 84-92.
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sophomore and junior years were limited to short assignments
and provided for In Education courses 231, 232, and 234, each
designed for the preparation of elementary, Intermediate, and
secondary majors. Two courses listed as "Education 405E-
Advanced Teaching Technicues for the Elementary Schools," and
"Education 405H-Advanced Teaching Techniques for Secondary
Schools" were added to the curriculum. The courses which
provided for actual student teaching under supervision were
listed as "Education 410E" and "Education 410H."<4

During the fall semester of the 1947-1948 school year,
two additional courses for student teaching known as "Educa-
tion 411E" and "Education 411H" were added to the curricu-
lum.25 These two courses were actually a continuation of
"Education 410E" and "Education 410H," thus making it pos-
sible for a student to earn six semester hours in actual
student teaching., Applications for these two courses are
not considered until all students who have applied for the
first courses, "Education 410E" or "410H," have been assigned
by the Director of Student Teaching. Because of the large
number of applicants for the beginning courses and the lim-
ited number of places for student teachers, the number of

students who actually take the second course is very small,

24North Texas State Teachers College, Bulletin No. 145
(Denton, Texas, July, 1942), pp. 109-112,
2%North Texas State College, Bulletin No. 195 (Denton,
Texas, May, 1948), p. 187.
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Since the school year of 1947-1948 to the present, no major
changes have been made in the pattern of courses pertaining
to observation and student teaching.

The development of Industrial Arts at North Texas State

College.~-Like the parent institution, that purt of the cur-
riculum presently referred to as Industrial Arts has experi-
enced changes in regard to its name. Manual Tralning was
first introduced into the curriculum of North Texas State
Normal College in 1910, The introduction of thils phase of
work into the college curriculum probably resulted from the
enactment of the State Aid TLaw of 1910, which provided for
state aid to Institutions of higher learning preparing
teachers In the areas of domestic sclence, agriculture, and
manual training.

A study of the bulletins publlshed by the College gave
little information concerning the lManual Training Depart-
ment and its curriculum from 1910 to 1916, The first
classes, however, were taught by C. A. Tripp who came from
Michigan., The manual training shop was equipped, in the
main, with hand tools; some power equipment, however was se-
cured and Installed. The power to operate the power equip-
ment was received from a small upright gasoline engine .26

Nine courses or units of work were listed in the bulletins

26statements by S. A. Blackburn, Present Director of the
Industrial Arts Department and member of the staff from 1915
to 195«, personal interview.
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published between 1910 and 1916, but the courses were not de-
scribed as to content.27
The facilities provided for teaching manual training and
the various areas of work were briefly described as follows
in 1920:
The Department of Manual Training has its lab-
oratories, drafting rooms, and exhibit rooms on the
two lower floors of the Manual Arts Building. Each
laboratory is well eoulpped with the necessary equip-
ment for turning out first-class work., There are
separate laboratories for drafting, handwork in wood,
cabinet work using power eculpment, cement work,
foundry work, and blacksmlithing. The department is
constantly adding eculpment as needed to keep abreast
with modern practices, Plans are under way to add

machine shop work In iron and automoblle repairing
as soon as possible,28

Fifteen courses In manual training on the college level and
four units of work on the sub-college level were included in
the curriculum in 1921,

In 1922, North Texas State Normal College was officially
designated as the Texas State Normal College to prepare teach-
ers In those areas of work related to trades and industries
as described in the provisions of the Smith-Hughes Law of
1917, Students who were preparing to teach manual training
were eligible to enroll in the special vocational courses

which were added to the program.

¢« « o Students who have completed a minimum
of thirty-six hours in manual training will be

27North Texas State Normal School, Bulletin No. 50
(Denton, Texas, June, 1916), p. 23.

28North Texas State Normal Eollege, Bulletin No, 64
(Denton, Texas, July, 1920), p. 20.




offered vocational courses during the summer term,

beginning in 1923, leading to a special certificate

qualifying for the teaching of these subjects. . . .29
Even though a program embodying the special vocational courses
was organized and an instructor was employed to teach them,
the program did not function and was discontinued within a
period of a few years., Its discontinuance was attributed to
an insufficient student enrollment, %0

The Manual Trainlng Department was changed in many ways
In 1925, The term Manual Training was dropped and the de-
partment was renamed Industrial Education. The courses were
reorganized, and the number was Iincreased. The new depart-
ment and offerings were described as follows:

The course of study for Industrial Education

1s divided into four divisions: Industrial Arts,

Mechanical and Sense Instruction, and Smith-Hughes

Vocational, Linotype and Typography.Sl
Included In the Industrial Arts Division were the éame courses
previously listed as Manual Training. The Division of Mechan-
ical and Sense Instruction included training In the use of
visual aids. The courses 1n mechanical devices, photographic
aids, methods, and administrations were lised in this di-

vision.

This course has been designed to meet the
demand for a course In which students can learn

29North Texas State Normal College, Bulletin No. 81,
p. 98,

30statements by S. A. Blackburn, personal interview.

3lNorth Texas State Teachers College, Bulletin No., 78
(Denton, Texas, April, 1925), p. 91.
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the use of the many mechanical and sense aids which
have been discussed to improve Instruction in the
public schools., The course 1s an elective and open
to all students of the college. . . « It 1s not to
be substituted for the regular courses planned for
students who major in Industrial Education.92

Concerning the Divisions of Smith-Hughes work and Lino-
type and Typography, the same bulletin contains the follow-
ing statements:

The North Texas State Teachers College has been
officially designated as the Texas State Teachers
College to train teachers in subjects bearing on trades
and industries, as required under the provisions of the
Smith-Hughes Law, Students who have completed a mini-
mum of elighteen hours in Industrial Education may se-
lect these courses as part of their electives. . . .

The College is well eculpped and prepared to
train men and women for linotype operators, mechanist
operators, pressmen, bookbinders, printers, and proof
readers, as well as to train teachers to teach this
rapidly growing and poEular vocation in the schools and
‘colleges of the State.od

In a bulletin which was published in 1926, however, it was
noted that the division of work pertalning to Smith-Hughes
vocational work had been discontinued, and the curriculum of
the Industrial Education Department had been divided into three
divisions; namely, Industrial arts, Visual Aids, Linotype and
Typography.54

From 1927 to 1936, the future of the Industrial Educa-
tion Department was uncertain, and the administration of the

College seriously considered discontinuing the department

521b1&.’ pa 95.

33Tb1d., p. 94.

34North Texas State Teachers College, Bulletin No. 81,
P. 99,
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reasons glven for the possible dis-
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The purposes or objectives of the department were stated

as follows:

The courses offered by the Department of In-
dustrial Education are intended to serve two pur-
poses: (1) to prepare students to teach industrial
education in the public schools, and (2) to give
students iIn other departments an opportunity to
supplement work in their chosen fields,%6

Students were advised to pursue the following recommended

program in industrial arts.

In order that majors in industrial education
may be better prepared to teach several kinds of
shop work and still be able to specialize in one

type of work, the requirements have been arranged
as follows.

Laboratory of Industries or General Shop: 121-122,
131-132, 133-134, R234-236, 331-332, and 311-312,
Woodworking: 121-122, 135-134, 131-132, 205, 234,
312-313, and 331-332.

Metal Works: 121-122, 131-132, 133-134, 234-236,
311-312, 331-332,

Mechanical Drawing: 121-122, 131-132, 211-234,

Printing: 121-122, 137-138, 131-211, 237-238,

331-332, 312, and Art 400,37
Thirty-six semester hours iIn industrial arts were reculred
for a major, and majors were advised to select a minor teach-
ing fleld in physical education or mathematics,

From 1938 to 1945, only minor changes were made in the
department 1in regard to courses and requirements, The name

of the department was changed from Industrial Education to

Industrial Arts in 1939, In 1946, however, when the college

36North Texas State Teachers College, Bulletin No. 125
(Denton, Texas, April, 1938), p. 19.
371bid., p. 119.
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was reorganized and the Department of Industrial Arts was
made a division of the School of Education, several new
courses were introduced into the curriculum, The number of
semester hours required for a major in industrial arts was
ralsed to fifty-four, forty-five of which had to be in lab-
oratory courses equally divided between woodwork, metal, and
drawing.93 In order to comply with the reorganization of
the College, and in order to keep within the general frame-
work of the gulding philosophy of the Institution with re-
spect to providing a curriculum which would offer prepara-
tion in teacher education in industrial arts and preparation
in other related areas of work, the purposes of the Industrial
Arts Department were stated as follows:
The courses offered by the Department of

Industrial Arts are intended to serve four pur-

poses: (1) to prepare students to teach industrial

arts in the public schools; (2) to give students

in other departments an opportunity to supplement

work in their chosen fields; (3) to give training

in several trades; and (4) to give terminal courses

in some speciallzed fleld, %9

The most recent change in the curriculum pattern for in-
dustrial arts students preparing for the teaching profession
was made during the fall semester of the 1951-1852 school
yvear. After much study by the Industrial Arts Staff and with
the advice of the Dean of the School of Education, the program

was reorganized so as to iInclude preparation in all of the

S8North Texas State Teachers College, Bulletin No. 175,
Pe 179,
391bid.




major areas of Industrial arts; speclialization In only a few
of the major areas of industrial arts 1s discouraged. The
present curriculum pattern at North Texas State College de-
signed to prepare industrial arts teachers for the public
schools 1s as follows:

For the Degree of Bachelor of Sclence with a
major in industrial arts, a student must complete
fifty~-four semester hours in industrial arts., Forty-
five of the fifty-four semester hours must be In lab-
oratory courses with a minimum of nine hcurs in each
of the following phases: (1) Drawing, (2) Metal, and
(3) Woodwork., The following courses are recuired of
all students who plan to major in 1ndustrial arts and
fulfill the reaulrements for a teachlng certificate:

Drawing: Industrial Arts 131, 132, 331 (9 hours)
Metal: Industrial Arts 122, 125, 234, or

236 (9 hours)
Vood: Industrial Arts 121, 126, 246 (2 hours)
Industrial Arts 137, 245, 315, 431 (12 hours)

In addition to the foregolng recuired thirty-
nine semester hours, each student must select and
complete fifteen additional semester hours of labora-
tory courses, six of which must be in one phase of
Industrial arts such as metal, drawing, or woodwork.
These courses should be selected and plarmmed in con-
sultation with the director of the depertment. Of
the total requlirement of fifty-four semester hours
In Industrial arts, fiftecen semester hours must be
completed in courses numbered 300 or above.

It is recommended that industrial arts majors
who plan to teach complete the following courses:
Physics 131, 132 (Electricity and Magnetism; Sound
_ and Light), and 134 (Photography)

Business Administration 305 (Merchandising Art)
Art 270 (Ceramics)

Majors are advised to select a minor In the field
of education,

Students who expect to complete the reocuire-
ments for a teaching certificate and teach industrial
arts should complete Education 161, 162, 241, 242,
340, 342, 410H, and Industrial Arts 334.

Majors in elementary education and others who
are interested may enroll for Industrial Arts 200
(Woodwork for Elementary School) without prerecuisite,
Industrial Arts 213 (Beginning Crafts Work) may also



be scheduled by students from other departments
wlthout prerecuisite.

Pre-engineering students should take Industrial
Arts 131-132 and 121-122,

A suggested program for students who major In
Industrial arts follows. Thils program l1s planned
so that students majoring in industrial arts may
complete the recuired courses in industrial arts
and the other requirements necessary for the degree
of Bachelor of Science in Industrial Arts and fulfill
the requlrements for a teaching certificate., It is
recommended that a student majoring in industrilal
arts schedule alternately twc courses 1n industrial
arts one semester and three courses the next semester
in order to malntaln a balance of iIndustrial arts
courses In relation to the total program.
Freshman Year
Course Sem., Hours
Ind. Arts 131=132 . .
Ind, Arts 121=122 , .
Ind., Arts 125 or 126.
Education 161-162 . .
English 131=-132 .
Library Service (Required)
Physical Education (Required)
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Sophomore Year
Course Sem. Hours

Ind, Arts 234, and or 236, and or 246 . ., 6
Ind. ﬂ.rts 157 and 245 e e . @ . . . @ . 6
Ind., Arts 315 and 331 . . . . e s s e 6
Edvcation 241, 242, or 231, 232 o« & o o o 6
English 221-222 or 235=236. « o « o o o o 6
Physical Education (Required) . « « « . & 2

32

Junior Year
Course Sem. Hours
Ind. Arts (Electives) o « o s o «
Ind, Arts 334 « ¢ o« o o s o s s
Education 340, 342 or 331 and 332
Government 204. . ¢« + o ¢ ¢ o o o
PhYSiGs 131’ 152’ 154 * s 8 8 ® ®
BI A. 505 . L ] - - L 3 . - - - - L] -
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Senior Year
Course Sem, Hours

ﬁ'ld. Arts 451 « & = s & ® 8 & ® @ 8 ® ® 3
Ind, Arts (Electives) A EEEEEE R 12
Soclial Scilence. « » ww B8 e s ok e @ 3
Lducation 410H or 410E. R 3
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Art 270 L] - L] L] L] L] L] L] L] - L] L ] L] - L] 5

Electives (3 hours must be taken from
College of Arts and Sclences) . . « « & 6
30

A student who plans to earn the degree of
Bachelor of Science with a major in elementary
or secondary education and wishes to select in-
dustrial arts as a teaching field must complete
thirty semester hours of industrial arts. The
following industrial arts courses are reaquired.
brawing 131, 132
Woodwork 121, 246
Metal Viork 122, 125
Crafts 315

In addition to the foregoing required courses,
the student must complete Industrial Arts 334 and
six other advanced semester hours of laboratory
courses,

The program for a2 minor iIn industrial arts
should be plammed in consultation with the Director
of the Industrial Arts Digartment and the Dean of
the School of Education.*®

The Industrial Arts Staff at North Texas State College
recognlizes that the American soclety 1s dynemic; that con-
tinuous study and evaluztion of the curriculum are necessary
if the department continves to meet the major demand claced
upcn lt=-thaet 1s, the preparation of oualified and effective
Industrial arts teachers In a dynamic soclety,

Research failed to discecver a written statement concern-
ing the philosophy of the Industrial Arts Denartment prior to
1952. The various statements published in the College bulle=
tins concerning the purposes of the department snd couvrse of-
ferings, however, imply the mnderlyling philosophy from tine

to time.

40North Texas State College, Pulletin No. 232, pp. 229=-

231,
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Concurrent with the afore-mentioned study of the in-
dustrial arts program during the fall of 1952, the staff was
£1so studying the present certification laws for industrial
arts teachers in the State of Texas, to formulate proposals
to submit to the Texas Education Agency for consideration
concerning the revision of the certification laws., In order
to formulate a curriculum for industrial arts teachers and
to formulate requirements for certification, the staff found
it necessary to re-define the term "industriul arts" and to
formulate and state its guiding philosophy. <The definition
of the term and the statement of philosophy as formulasted and
accepted by the staff are as follows:

Industrial Arts Defined: Industrial arts is that
phase of general education designed to provide ex-
ploratory experlences with the tools, ecuipment,
materials, and processes of Iindustry and concerns
itself with the soclal, economic, and technologlcal
problems resulting from an industrial society.
Guiding Philosophy of Industrilal Arts: The gulding
philosophy of industrial arts as a phase of general
education implies that industrial arts is largely of
an informative, technical, and soclial nature, thereby
contributing to the intellectual development, social
orientation, and to the economic adjustment of the
Individual for more effective living in an industrial
soclety,41l

This definition of industrial arts snd statement of guid-
ing philosophy express and imply that the staff believe indus-

trial arts to be a curriculum area rather than a subject or

4l'Recommendations for Certification in Industrial Arts
for the Provisional, Standard, and Professional Certificate"
(Industrial Arts Department, North Texas State College, Denton,
Texas8), p. l. (Mimeographed)
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course, This requires a curriculum for the preparation of
teachers that is broad and general Iin nature. This type of
curriculum must elsc include many individual correlated
courses that are specific and comprehensive in order to pre-
pare adecuately Industrlial arts teachers.

Student teachlng in industrial arts at North Texas State

College.--Even though industrial arts was introduced into the
college curriculum in 1910 and a "Model Training School" was
established for observatlon snd student-teaching purposes in
1914, the records indicate thut very little organized and
supervised student teaching in industrial arts actually oc-
curred prior to 1838, In 1921, iIndustrial arts was iIncluded
in the Training School curriculum. The industrial arts, as
taught, actually Included domestic science for the girls and
manual training for the boys and was taught in grades six,
seven, and nine, one double period per week.?2 in instruc-
tor was not employed to teach the courses In manual training;
instead, the classes were taught by student teachers or by
some reguler staff member of the Industrial arts department
who would accept this responsibility in addition to his regu-
lar teaching load.%® The number of applicants for student

teaching was small during this Interval of time; the classes

42North Texas State Normal College, Bulletin No, 68,
p. 105,

43stotement by Ii. J. P. Vetz, Member of Industrial
Arts Department Staff, North Texas State College, from 1914
to 1935, personal interview,




were taught in the college shop when regularly-scheduled col-
lege classes were not using it.

From 1927 to 1942 some students who applied for student
teaching were assigned to the Denton High School., The num-
ber wes small and rarely exceeded two students per year.
Little or no supervision from the college was provided for
the students who were assigned to the local high school from
1927 to 1938.,44 Sometimes lndustrial arts students were
assigned to regular college classes to do their student teach-
ing. According to S. A. Blackburn, present dlrector of the
department and member of the staff from 1917 to the present
time, the greater per cent of all student teaching in indus-
trial arts at North Texas State College between 1917 and 1942
was done in regular college classes,45

An additlional staff member was added to the industrial
arts staff in 1938, and a part of his teaching load included
the supervision of student teachers in industrial arts. Reg-
ular organized courses in industrial arts were taught for the
Demonstration School students by student teachers iIn the col-
lege shop under the supervision of this iInstructor. A few
student teachers were assigned -to the elementary schools and
junior high school of the local public school system., With

the advent of World War II in 1942, and the rapid decrease

44statement by C. C. Jones, Industrial Arts teacher in
Denton High School from 1927 to 195-, personal interview.
45statement by S. A. Blackburn, personal interview.



46

in student enrollment, the student-teaching program in indus-
trial arts practically ceased to operate until 1945,

The director of the Demonstration School and the direc-
tor of the Industrial Arts Department recommended to the
President of the College that tools, equipment, and materials
be bought to establish an industrial arts program for the
Demonstration School in June of 1944, This recommendation
was approved by the President. An instructor was employed
and the necessary tools, equipment, and materials needed to
organize and conduct a general shop program were secured,
Units of work in the areas of drafting, woodwork, metal
work--both hand and machine work--photography, crafts, and
electricity were included in the program. This industrial
arts shop was designated as the college student-teaching
laboratory for industrial arts. During the 1944-1945 school
year, however, only one student dld student teaching.

The enrollment in industrial arts increased very rapidly
during the 1945-1946 school year, also the number of students
requesting student teaching. The increase in the number of
student teachers is shown 1n Table 2. The industrial arts
instructor in the Demonstration School was transferred to
the college staff during the summer of 1946 and was unof-
ficially designated as the supervisor of student teaching in
industrial arts., His teaching load, in terms of classes, was
reduced to one class in order that he could work more closely

with student teachers and the student-teaching program.



47

TABLE 2

STUDENT TEACHERS IN INDUSTRIAL ARTS
FROM 1940-1952

No, of Student

School Year Teachers
1940""1941 L . . L . . L] L] . L] L . . - L] 10
1941-1942 . . . L L] L . L] . . . - L . L] 17
1942-1945 . L] . . - L] L] L L] L] . . - . L 10
1945-1944 . . . L] Ll L] . . L] L] . . . . . l
1944"1945 . L LI L] L] . . o @ L] e o @ 2
1945-1946 . . L] . . . . L . . . . L] L] . 4
1946“1947 L] . L] . @ L] L] L] . s L] L . @ 29
1947-1948 . L] L] L] L] L] L] L L] L] L] L] L] L] L 35
1948-1949 . L L] . . . . . . L] . . L . L] 68
1949-1950 . . L] L] L] . . L] - . . L L] . @ q8
1950-1951 . . . L] L] . . . = - L] . @ . e 48
1951-1952 L] L] L] L] LI . s e° o @ . . @ . 40

During the spring semester of 1947 it became very obvi-
ous that with the increase in the number of students request-
ing student teaching, and with only two schools, the Demon-
stration School and the Denton High School, to serve as stu-
dent-teaching laboratories, 1t was Imperative to make arrange-
ments with other nearby schools to serve as student-teaching
laboratories, After a series of conferences between the Dean
of the School of Education, who was also acting as the Direc-
tor of the Demonstration School, and the industrial arts
supervisor of student teaching, it was agreed that an attempt
should be made to secure additional schools to serve as
student-teaching laboratories and that arrangements should be
made to Introduce industrial arts into the elementary grades
of the Demonstration School. It was also agreed that the

practice of assigning student teachers to regular college
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classes for student teaching was to be discontinued. A
series of conferences was held between the Industrial arts
supervisor of student teaching and the supervisor of indus-
trial arts in the Fort Worth Public Schools, Fort Worth,
Texas, concerning student teaching in industrial arts in the
Fort Worth Public Schools, A plan was submitted to the Dean
of the School of Education and to the Superintendent of the
Fort VWorth Publiec Schools. The plan was accepted and the
agreement and conditionslconcerning the project were verbal,
The selection of the schools to serve as laboratory schools,
the selection of supervising teachers, and other necessary
arrangements were made by the supervisor of industrial arts
for the Fort Worth Public Schools and the staff members
representing North Texas State Teachers College,

The fall semester of 1942 marked a new era 1in student
teaching 1n industrial arts and for the entire student-
teaching program at North Texas State College. After much
planning, the selection of schools and supervising teachers,
the arranging of student schedules, arranging for transporta-
tion, and overcoming numerous other difficulties which were
encountered, six Industrial arts students were assigned to
the Fort Worth Public Schools to do their student teaching.
These students commuted dally to Fort Worth, Texas, and
taught the entire day for a period of six weeks,

A portable tool kit was built and eculpped with the

necessary tools for industrial arts in the elementary grades,
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and industrial arts was Introduced into the elementary
grades, one through six, of the Demonstration School at North
Texas State College., The industrial arts was not taught as a
course in the elementary grades but was correlated whenever
possible with other units of learning In the social and natu-
ral sclences, language arts, mathematics, and health,

Arrangements were made, and eighteen students were
assigned to the Fort Worth Public Schools during the spring
semester of 1948, Arrangements were also made with the
supcrintendents of the public schools of Pilot Polnt, Sanger,
Justin, and Aubrey, which are all located within twenty-
three miles of Denton, Texas, to place industrial arts stu-
dents in these schools to do student teaching. Prior to this
date, industrial arts was not taught in the Aubrey and Pilot
Point school systems; each of these schools agreed to provide
housing facilities, tools, eculpment, and the materials needed
to include industrial arts in the curriculum, provided North
Texas State College would provide student teachers and a
supervisor to organize the program and teach the students.,

In this way a general Iindustrial arts program was introduced
in each of the schools,

Table 3 presents data concerning the number of industrial
schools which were used as student-teaching laboratories for
Industrial arts between 1940-1952.

In 1949 an industrial arts teacher was employed for the

Aubrey and Pilot Point schools, and student teachers were nct
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assigned to the Fort Worth, Justin, and Sanger Public Schools.
A new industrial arts shop was provided for the Denton Junior
High School in 1949, and student teschers were assigned to

this school,

TABLE 3

NUMBER OF NEARBY PUBLIC SCHOOLS USED AS
STUDENT-TEACHING LABORATORIES FOR
INDUSTRIAL ARTS FROM 1940-1952

No, of
School Year Schools

1940-1941
1941-1942
1942-1943
1943-1944
1944-1945
1945-1946
1946-1947
1947-1948
1948-1949
1549-1950
1960~-1951
1951-1952
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During the fall semester of the 1951-1952 school year,
arrangements were again made with the administration of the
Fort Worth Public Schools to place industrial arts students
there to do thelir student teaching. Ten students were as-
signed to elght different schools located in Fort Worth,
Texas, during the spring semester to do their student teach-
ing. Arrangements were made whereby these students lived in
the community in which their respective schools were located
where they were to teach under the guldance and supervision

of an experienced industrial arts teacher on an all-day basis
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for a period of six weeks, Bach school selected and used as
a student=teachling laboratory had a general iIndustrial arts
program, The Laboratory School, the Denton Junior and
Senior High Schools, and the Pilot Point Higsh School were
also used as student-teaching laboratories,

Industrial arts students are encouraged to make appli-
cation for student teaching during the last semester of
thelr junlor year; occasionally, however, some wait until
thelir senlor year. The applications are assembled and
studied by the industrial arts staff members working with
student teaching, and tentative schedules and assignments
are made and submitted to the director of student teaching
for approval, Copies of the application blank and officilal
notice are included in Appendices C and D,

The students who are assigned to the Laboratory School
and the Denton Publlc Schools teach one hour per day, five
davs per week for one semester, and receive three semester
hours credit; those assigned to the public schools located
nearby teach one-half day, five davs a week for a period of
s3ix weeks or twelve weeks, and receive three or six semester
hours of credit, depending upon the length of the assign-
ment; and those recently assigned to the Fort Worth Public
Schools received nine semester hours of credit. The stu-
dents who did student teaching in the Fort Worth Public

Schools prior to 1952 received six semester hours of credit,
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The working arrangements and agreements concerning stu-
dent teaching in industrial arts between the afore-mentioned
schools and North Texas State College are only verbal agree-
ments with the exception of the agreement with the Denton
Independent School District, which is written. The contract
between North Texas State Collepge and the Denton Independent
School District pertalning to the campus Laboratory School
previously referred to is specific and definlite concerning
some parts of the student-teaching program.

This investligation failed to find a recorded statement
concerning the baslic phllosophy and objectives of student ‘
teaching at North Texas State College, or any record con-
cerning the policles and practices as related to the pro-
gram, end no record was found concerning both the specifiec
or general responsibilities of the total staff and indus-
trial arts staff members working with the teacher-education
program, particularly those working with student teaching,

As a result of these condltions and factors, many difficul-
ties have been encountered in the planning and administering
of a student-teaching program for industrial arts.

Summary.--The historical background of North Texas State
College, Denton, Texas, is very similer to that of other
teacher-education institutions, A study of the various cat-
alogs snd bulletins published by the college from 1902 to
1952 indicates that the purpose of the institution has always

been specifically stated. In order to achleve that stated



03

purpose, 1t has been necessary to change the organization,
administration, and Implementatlion of the total program from
time to time. These changes in the organization, adminis-
tration, and implementation are reflected throuch the con-
tinuous addition of new departments, courses, physical facil-
ities, and personnel in order to achieve the purpose, nsamely,
the preparation of teachers.

In Chapter III principles of student teaching and evalu-
ation criteria will be reviewed and presented. These prin-
ciples and evaluative criteria will be analyzed for their
meaning and implications and used to develop an instrument
to be used in making an analysis of the organization, admin-
istration, and implementation of the student-teaching program
for Industrial arts teachers at North Texas State College,

Denton, Texas.



CHAPTER III

A REVIEW OF PRINCIPLES OF STUDENT TEACHING

AND EVALUATIVE CRITERIA

In order to establish princlples and develop criteria
to be used in making an analysls of the student-teachling
program, many different sources of information were used,
The literature in the fields of industrial arts education,
teacher education, and secondary education was carefully
examined, Research revealed numerous studies concerning
the nature of student-teaching programs and experiences and
some criteria designed for evaluating student-teaching experi-
ences, The writer was unable, however, to dlscover any ref-
erences to pertinent research which had attempted to develop
criteria or other instruments for evaluating the organiza-
tion, administration, and Implementation of industrial arts
student-teaching programs.

Recent and related studies In the field.,--Mary I. Cole

made a study concerning cooperation between the faculties of
training schools and the facultles of other departments in
teacher-education institutions. Based on the results of the
study, Cole made the fecllowling statement:
Every member of the faculty, including critic
teachers, should participate in determining the

policies of that institution. . . preferably as
members of standing or temporary committees which
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consider individual policies, or by attending group
meetings which include the entire faculty.l

A survey study of teacher-education programs in the
State Teachers Colleges of Texas was made by George M.
Crutsinger dw ing the school year of 1929-1930, Crutsinger's
study treated the total teacher-education program function-
ing in the state colleges at that time. Some conditions and
practices present in the student-teaching programs were dis-
cussed. For example, Crutsinger stated that four industrial
arts students were enrolled for student teaching at North
Texas State Teachers College, Denton, Texas, during the
1929-1930 school year, but there were no suitable classes
or eritic teachers provided for these students, <

In 1940, the National Association of Industrial Teacher
Trainers, a dlvision of the American Vocatlonal Associlation,
made a study which has gained national recognition and
praise concerning industrial arts teacher-education programs.
The study was conducted by the research committee of the Asso-
cilation and consisted of the three following members: first,
Theodore Struck, Pennsylvania State College; second, David F.

Jackey, University of California--Southern Branch; and third,

liary I. Cole, Co-operation Between the Faculty of the
Elementary Training School and the Other Departments of
Teachers Colleges and Normal Schools (New York: Teachers
Colle%e, Columbia University, 1937), pp. 228-229.

George M. Crutsinger, A Survey of Teacher Training In
Texas and a Suggested Program (New York: Teachers College,
Columbia University, 1933), p. 161,
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Vern C. Fryklund of Wayne Unlversity. The report showed the
growth, present status, offerings, and aims of departments
of industrial arts education. This study 1s perhaps the
most comprehensive survey ever made 1n the field of indus-
trial arts teecher education, tut it does not contain in-
formation concerning the evaluation cf student-~teaching
programs, °

L. F. Ashley studied the undergraduate program of In-
dustrial arts education for the character cf offerings,
quantity of work required in the various subjects in the
curricula, and graduation requirements.4 0, A. Hankarmmer®
studied the graduate study recuirements of thirty-nine col-
leges offering advanced work in the field of industrial arts
education, Nelther of these studles treats the area of stu-
dent teaching.

G. H, S1lvius® made an investigation of the activities

and duties of outstanding industrial arts teachers to arrive

SVern C. Fryklund, Industrial Arts Teacher Education
(Bloomington, Illinois: McKnight and McKnight, 1941).

41,, . Ashley, "Industrial Arts Education and Teacher
Education with Special Reference to the Master's Degree"
(Inpublished doctoral dissertation, Chio State University,
Columbus, Ohio, 1936).

Otto Alfred Hankammer, "Graduate Programs in Industrial
Arts Education with Special Reference to the Master's Degree"
(Unpublished doctoral dissertation, Ohio State Unlversity,
Columgus, Ohio, 1936).

G. H. Silvius, "Instructional Units for Professional
Courses in Undergraduate Industrial Arts Teacher Education"
(Unpublished doctoral dissertation, Pennsylvania State
College, State College, Pennsylvania, 1946).
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at certain units of instruction for the professional educa-
tion of the undergraduate in industrial arts education. This
study contains valuable information concerning curriculum
patterns for industrlal arts teachers and treated the area of
student teaching with respect to the type of experiences be-
lieved to be desirable in the preparation of teachers.

Significant studles were made of the education of in-
dustrial arts teachers by Fred Strickler? and William E,
Warner.8 Strickler's study was concerned with the academic
training and trade experience of 480 industrial arts teachers,
Werner developed a statement of policles as related to the
education of industrial arts teachers and recommended a pro-
gram for industrial arts tescher education based upon these
policies.

Xermit A. Seefeld® conducted an extensive study concern-
ing the competencies of industrial arts teachers. By the
use of the jury technlique, Seefeld developed a list of char-
acteristics of a good industrial arts teacher but concluded
that success was dependent, In the final analysis, on desir-
able citizenship qualitles developed in boys and girls who

take industrial arts.

TFred Strickler, Training Experience of 480 Industrial
Arts Teachers (New York: Teachers College, Columbia Univer-
S

1Ty, .

8William E, Warner, Policies in Industrial Arts Educa-
tion: Their Application to a Program for Preparing Teachers
(Columbus, Ohio: Ohio State University Press, 1938).
9kermit A. Seefeld, "The Competencies of Industrial

Arts Teachers"” (Unpublished doctoral d%saertation, Stanford
University, Berkeley, California, 1949).
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Clarence T. BaablO made a study concerning the organi-
zatlion of a program for the preparation of industrial arts
teachers at Colorado State College, Greeley, Colorado., Baab
developed evaluative criteria and applied them to the indus-
trial arts teacher-education program at that institution.
These criteria, however, were designed for evaluating the
curriculum pattern and physical facilities provided for in-
dustrial arts education.

Ralph O, Gallingtonll made a study of teacher education
in industrial arts, and from this study he developed evalu-
ative criteria, Gallington also used the Jury technique to
validate the criteria developed. This study, however, was
concerned with the total teacher-education program for in-
dustrial arts teachers and did not deal with the specific
problem of the organization, adminlstration, and Implementa-
tion of student teaching in industrial arts,

A study entitled "Practice Teaching in Industrial Arts:
An Evaluation of Professional Development in Industrial Arts
Student Teaching Through Isolation of Abllities in Teaching

Activities at State-~Wlde Cooperating Schools of the State

10c1arence T. Baab, "Analysis, Development, and Organi-
zatlon of a Program for the Preparation of Industrial Arts
Teachers at Colorado State College of Education" (Unpublished
doctoral dissertation, Pennsylvania State College, State
Colle%e, Pennsylvania, 1950),

lRalph D. Gallington, "Teacher Education in Industrial

Arts, with Special Emphasis on Evaluative Criteria' (Unpub-
lished doctoral dissertatlion, George Washington Tniversity,
1947).
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University of New York's Teachers College at Oswego" was made
by William E. Huss in 1950, The title of the study describes
the purpose and nature of the study. Although the study was
primarily concerned with the identification of apparent
strengths and weaknesses of student teaching, Huss recom-
mended that some type of observation, participation and/or
practice teaching be provided in the freshman and sophomore
years of college.lz

The officials at Bowlling Green State University,
Bowling Green, Ohlio, have recently released some mimeographed
material describing the Bowling Green plan of student teuch-
ing. The following information concerning the program is
quoted because a review of recent articles in the educa-
tional magazines indlcates that this program is regarded as
a model program by many people. Concerning the organization,
administration, and Iimplementation of the plan, H., Lutherland
stated as follows:

The real test of any program of teacher edu-

cation is to be found In the competency of the

students completing it. On the pre-service level,

potential competency can be demonstrated best in

a student teaching situation which provides op-

portunity for the student to secure experiences

of the type that are common to teachers In ser-

vice. « 4+

The Bowling Green Plan 1s designed to pro-
vide the student with a semester of full-time

participation in those activities which are re-
lated to teaching. . . &

12william E. Huss (Unpublished doctoral dissertation,
Pennsylvania State College, State College, Pennsylvania, 1950).



The scheduling procedure enables a committee
of staff members to control the student's program
for eighteen weeks., It provides the student with
a 'block'! of time in which all his energy can be
devoted to a program related to the work »f =
teacher., The activities are cooperatively planned
and carefully coordinated. Regularly scheduled
discussion periods, individual conferences, and
planning sesslions constitute Important aspects of
the program. In these the student, supervising
teacher, and University staff members are active
participants.

The semester of concentrated professional
experience consists of four phases. For our own
convenlence we label these: Preparatory, Super-
vised Teaching, O0ff-Campus, and Evaluation phases,
The neriod allocated to each is s~rmewhat flex-
ible. « « &

During the Preparatory phase the student is
under the guidence of campus staff members whose
major interests cre in the areas o principles
of teaching, methods, and administration. The
Directors of Secondary and Elementary Educction--
each in hls respective fileld=-serve as coordinators
in the total program. Under the guldance of the
staff committee, the student makes an intensive
study of cbjectives, materials of instruction,
methods, evaluative techniques, and curriculum
problems which are pertinent to the school situa-
tion in which he 1s to assume responsibility. . . .

The Supervised Teachlng phase involves elght
to twelve weeks of full-day contacts 1n a cooperating
school, Cooperating school as used in thls paper re=-

fers to one with which the University hus s contractual

relation for student teaching purposes. The super-
vising teacher assumes major responsibllities for the
guldance of the student during this period. The Uni-
versity stafi keeps 1In close contact with the stu-
dent and supervisor, Specific perlods are estab-
lished for conference and discussion of student prob-
lems and related theory. . . .

In the 0ff-Campus Schools, Off-Campus refers to
the assignment which is made to a school other than
the supervised teaching perlod ohase the student
spends two or three weeks in an entirely different
school situation. . . . The student selects the
school svstem for his off-campus experience. . . .
The administrator must provide assurance that the
students!' activities will be under the guldance of
an experlenced staflf member. University authori-
ties assume the responsibility of working out details
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for the assignment. No financlal obligations are
entalled. School administrators who provide the

school facllities understand that the University

seeks this voluntary and cooperative service as a
means of providing breadth and depth to the stu-

dents' understunding of school problems,

Responsibility for transportation and living
costs is assumed by the student. .

The Evaluation phase comes directly follow=-
ing the students' return from the off-campus
assignment, This consists of a two or three week
period devoted to critical analysis of the students!
total experienie during the semestsr of professional
concentration.

The foregoing description of the Bowling Green State
University plan of student teaching describes the general
organization and administration of the program. A more de-
tailed account of thils program as related to student teach-
ing in industrial arts was given by R. M. Torgerson, Chair-
man of the Department of Industrial Arts at Bowling Green
State University, in a report presented to the American Coun-
cil on Industrial Arts Teacher Education, May 2, 1952, in New

York., The following report was given:

This report is composed of a brief outline of
the student teaching program, a map locating the
cooperating schools, a copy of the forms used in
the administration of student teaching by the Dean
of Education, Bowling Green State University.

The student does all his student teaching in
one semester during the senior year. This is a
'semester of professional concentration' - the
total study for the semester 1s prescribed which
enables the student to be off campus and to par-
ticipate in the four periods of the student teach-
ing program.

13y, Lutherland, "The Bowling Green Plan for Student
Teaching" (Bowling Green State University, Bowling Green,
Ohio, 1951), pp. 1-5. (Mimeographed)
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The Supervisory staff:

p I

2.

4,

Directors of elementary and secondary
education are coordinators for total
program.

Instructors in general education work
with students on problems iIn teaching
and serve as supervisors in their
respective areas.

Instructors in special methods work
with students on problems in the special
fields and serve as supervisors in their
areas,

The classroom teacher directs and
supervises the work of the student
teacher. The supervising teacher makes
a written report to the director about
the work of the student teacher.

The organization and operation:

1.

2o

Preparatory Period - 5 weeks
1 Units of classroom instructicn
a. Principles of teaching and learn-
ing

b. Organizatlon and administration
of the school

c. Speclal methods in the major and
minor fields

2 Observation of teaching for two full
days each week in several cooperating
schools
The observation is both vertical and

horizontal through the elementary and

secondary levels for all student teachers.

The student is made aware of the many de-

mands on a teacher in the total teacher's

dally program,

Supervised teaching period - 8 weeks

1 Student is assigned to full day teach-
ing with the cooperating school.

2 Classroom teacher assumes the major
responsiblility for the guidance of
the student teacher.

3 University staff concerned keeps in
close contact with student teacher
and classroom teacher.

4 Group conferences and special methods
conferences are arranged each week
during this period.

5 In addition to observation and teach-
Ing the student teacher should experi-
ence activities such as supervising
study hall, library work, preparing
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instructiocnal units, counseling with
students, etec.

6 The supervislng classroom teacher 1s
paid fifty dollars by the university
for each student teacher.

7 Buses and private cars are furnished
at university expense for student
travel to the off-campus cooperating
schools.

Off-campus period - 3 weeks

Full day assignments of off-campus obser-

vation, participsation and teaching.

1 Arrangements for teaching are made by
the director of student teaching.
Forms are sent to the superintendent
of schools,

2 The student may suggest the village
or city In which he wishes to teach.

3 The student must pay all his own ex-
penses,

4 (Classroom teacher assumes responsi-
bility for the guldance of the stu-
dent teacher.

5 The school or classroom supervising
teacher 1s not paid by the student
or the university.

Some values of this type of off-campus

teaching experience:

1 The student experiences a new teach-
ing situation.

2 He experiences many of the extra
activities of a teacher,

3 He has opportunity to study the
operation and organization of the
school.

4 He works with new students and must
assoclate with a new faculty. He
is faced wilth new problems in human
relations,

5 He experiences the strengths and weak-
nesses of hls own teaching.

Evaluation period - 1 week
Student teachers meet at specified

hours with the university staff concerned

with student teaching. Special methods

Instructors review problems in teaching

with the group concerned and with indi-

viduals with specilal problems.
This period provides:
l. For a review of the basie
problems of teaching.
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2. An opportunity to study per-
sonal strengths aid weaknesses
in teaching.

3. An opportunity to prepare for
a specific teaching situation.

4, For further research in source
materials for teaching.

5. For discussion of many problems
growing out of the total teach-
ing experience.

A written report of the total experience is re-
quired of each student teacher,
Viritten reports of supervising teachers serve as

a basis for individual and group conferences.l4

Although this report 1s actually a brief outline of the
student-teaching program, it does contain Information con-
cerning the actual organization, administration, and imple-
mentation of the program and the responsibilities of the
student and other personnel involved in the program. This
program was started in 1944 but did not develop over-night,
and some phases of 1t are still considered as being in the
experimental stage.

A study of the nature of supervision of student teaching
in universitlies which used cooperating public high schools
was completed by Ralph F. Strebel In 1935, Strebel postu-
lated ten principles which were used as criteria for evalu-
ating the practices revealed by the study. These principles
were validated by the use of documented research and by

statements made by recognized authorities in the field of

14R, M. Torgerson, "The Bowling Green Plan for Student
Teaching" (Bowling Green State University, Bowling Green,
Ohio, 1951), pp. 1=3, (Mimeographed)
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education, Some of these authorities were W. D. Armentrout,
Jacob I, Baugher, E. S. Evenden, W. S, Learned, V. C., Bagley,
William C. Reavis, and Florence B, Stratemeyer.IS The prin-
ciples developed and used by Strebel will be presented later
in the study.

Mention was made earlier in this investigation of one
recent study In the area of teacher education with special
reference to principles of student teaching and student-
teaching programs., This study was made for the American Asso-
clation of Teachers Colleges under the direction of John G.
Flowers of Southwest Tex:s State Teachers College, San Marcos,
Texas. Flowers was asslsted by Allen D. Patterson of State
Teachers College, Lock Haven, Pennsylvania; Florence B,
Stratemeyer of Teachers College, Columbia University, New
York City; and Margaret Lindsey of Indiana State Teachers
College, Terre Haute, Indliana. The purpose of the study was
to make recommendations for the revision of Standard VI,
namely, "The Training School and Student Teaching," of the
American Association of Teachers Colleges. The study was be-
gun in October, 1945, and was partlially completed and re-

ported In a brochure entitled School armd Community Laboratory

Experiences In Teacher Education; it was published in 1948,

In order to conduct the study, the members of the

15Ra1ph F. Strebel, The Nature of the Supervision of
Student-Teaching in Universities Using Cooperating Public High
Schools (New York: Teachers College, Columbia University,
19357 .
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committee decided that the investigation should be divided
Into two separate parts and that all phases of the study
should be developed with reference to a baslc set of prin-
ciples, rather than according to specific technicues or
patterns, Nine basic principles were developed and later
submitted to key people in each of the 182 member institu-
tions. Each person was asked In the case of each principle
to give his reaction to each principle in terms of "agree,
disagree, or agree with reservations."” 1In case a respondent
disagreed, or agreed with reservatinons, he was asked to gilve
his reason for his reaction. Questionnaires were completed
and returned by respondents in 157 member Institutions,
Group conferences were held at the State Teachers Col-
lege, Terre Haute, Indiana; the Wilson Teachers College,
Washington, D. C.; and 2t the University of Minnesota,
Minneapolis, Minnesota, during 1946 and 1947 to study and
discuss the issues of concern as Indicated by the data and
information contained in the cuestionnalres which had been
tabulated under the direction of the committee, HKepresenta-
tives from thirty-nine institutions attended and partici-
pated in these conferences. Ten cclleges which had promis-
ing programs were selected to be visited and studied in order
to 1dentify problems and barrliers to be overcome in the sctual
translaticn of the tentative basic principles into action.
North Texss State College, Dentoun, Texas, was one of the ten

selected Institutions.
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Upon the completion of the first draft of the revision
of Standerd VI, the committee recuested and secured the aild
of a consultant group to whom the revised standard was sub-
mitted for critical review. In selecting the consultant
group the committee used the following criteria to gulde
thelr selectlon.

. « » (1) that all persons guiding the preservice

education of teachers he represented (e¢.g., admin-

istrators, college teachers, laboratory teachers,
guldance personnel, and those workling both in gen-

eral education and the professional seoquence),

(2) that various curricula In pre-service educa-

tion be represented (e.g., elementary, secondary,

special areas), (3) that there be a wide zeographi-

cal distribution among institutions represented,

and (4) that_a variety of types of institutions be

represented,

Thirty-two consultants meeting these criteria were selected;
a list of thelr names, positions, and locations iIs included
in Appendix A.

After the recommendations of the consultants, the com-
mittee further revised the proposed revision of Standard VI
and presented 1t to the members of the Assoclation for a
perliod of study. The staff of each Institution was asked to
study the standard and to make suggestions to the committee.,

Again the statement of the standard was revised and presented

in the form of a brochure entitled Kecommended Standards

Governing Professional lLaborstory kxperlences and Student

1630hn G. Flowers et al., School and Community ILabora-
tory BExperiences In Tesacher Educatlon, pp. 10-11.
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Teaching and Fvaluative Criteria17 to the Committee on Stan-

dards and Studies of the American Association of Colleges for
Teacher Education with the recommendation that it be adopted

in February, 1949, The cormmittee also recormended thet per-

gons using the statement of standard also make use of the

report entitled School and Community Laboratory Experiences

in Teacher Education.

The study conducted by Flowers and others is perhaps
the most comprehensive study ever made in the field of
teacher education with reference to professional laborstory
experiences and student teaching. The nine basic principles
developed and accepted by the American Association of Colleges
for Teacher Education are the products of the judgment and
thinking of many recognized leaders In the field of education,
Studies of thils nature and magnitude can be made only when
there are adeocuate funds and facilities provided and when
there are crmbined efforts of many individuals who 2re con-
cerned with a problem iIn common,

Some basiec ovrincinles and standards as related to stu-

dent-teaching programs.--Several indlviduals have written

articles for publication presenting thelr ideas of a well=-
plammed and well-organized student-teaching program. Most

of these accounts, however, are descriptive in nature and

1750nn G, Flowers et al,, Recormended Standards Govern-
ing Professional Laboratory Experiences and Student Teaching
and Evaluative Criteria (San Marcos, Texas: Record Print,
1949).
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treat such phases of student teaching as rating scales for
evaluating the students' work and progress, teacher-pupil
relations, the predictlion of the success of the student
teachers, the function of student teaching, and teaching
methods and procedures.

The twenty-elghth annual yearbook of the Association for

Student Teaching was entitled The Evaluation of Student

Teaching.lB Actually the contents of this publication con-
sist of ten articles by various individuals working in the
student-teaching phase of teacher education, These articles
discuss such toplcs as the use of the conference in the eval-
unation of student teaching, the prediction of teacher-pupil
relations, the evaluation of the student teacher's ability

to use the group process, and the use of the self-appraisal
technique in student teaching.

Three studies were found in which the authors developed
standards and principles of student teaching. A fourth study
presented principles and criteria of a good teacher-education
program, Each of the principles developed by these individu-
als will be presented for review and study.

Ralph F. Strebel developed ten principles of student
teaching and used them in conducting a study of the nature

of the supervision of student teaching In universities which

18pssociation for Student Teaching, The Evaluation of
Student Teaching, Twenty-Eighth Yearbook (Lock Haven, Pa.:
Association for Student Teaching, 1949).
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used cooperating public high schools for student teaching
laboratories. These principles were used as the criteria for
evaluating the practices revealed by the study., These prin-
ciples were stated as follows:

Principle I, Progressive Induction
The student-teacher should be inducted into
responsible teaching by means of a progressive
series of Increasingly difficult and increasingly
complex activities.
Principle II. Supervision of Induction
Activities
The supervising program should provide for
the preparation of student teachers for their
observation and participation activitlies and
for an evaluation of the experience received in
these activities.
Principle III, Professional Status of the
Supervisory Staff
Members of the supervisory staff should be
thoroughly cqualified 1In academic preparation,
trained in the field of supervision and have a
breadth of experilence,
Principle IV. Service Load
Supervision of student-teaching should be
considered as a regular part of the service load
of supervising teachers and university super-
visors.,
Principle V., Coordination of Supervisory
Activities
The supervisory staff should carry on its
activities in terms of a well coordinated program,
Principle VI. Integration
The supervision of student-teachling should
make as 1ts focal point the Integration of edu-
cational theory and subject matter with classroom
practice.
Principle VII., Differentliation
Induction and responsible teaching should be
differentiated in length and variety of activities
on the basis of the needs of the individual stu-
dents.
Principle VIII, University Control
Institutions should have enough control over
the schools in which practice 1s given to approve
the teachers with whom students are placed, deter-
mine the assignments of students and modify the cur-
riculum and methods of instruction in the schools.
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Principle IX., Subsidy of Supervising
Teachers
Cooperating public high school teachers who
serve as supervisory teachers should be subsldized
by the university.
Principle X. Breadth and Scope of
Student Teaching
The student-teaching program should provide
for practice in all phases of the teacher's work,19

Research and statements by such recognized authorities
in the field of education as W. D. Armentrout, Jacob I.
Baugher, E. S. Evemnden, W, S, Learned, W. C. Bagley, William
C. Reavis, and Florence B, Stratemeyer were used by Strebel
in developing and substantliating the principles.

" 0. Edgar Reynolds, James S. Kinder, and J. I. Baugher
developed standards for student-teaching programs in liberal
arts colleges which they belleved to be essential for an ade-
quate student-teaching program. The authors stated that these
standards were presented to and adopted by the Association of
Liberal Arts Colleges In Pennsylvania for the advancement of
teaching. Concerning the organization and administration of
the program, they stated that

e « o« (1) In order to do scientific teacher-
tralning, a liberal arts college should have one
or more cooperating schools in which observation,
participation, demonstration work and student
teaching can be conducted. . . . (4) A definite
written contract ought to be drawn up between the
college president and the school board which will
grant to the college department of educatlion the
privilege of using the best avallable student-

teaching facilities. . . « (5) the teachers in
the coopereting schools who serve as critic

193trebel, op. cit., pp. 13-25.
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teachers should be those recognlzed as master
teachers and have had three years of teaching
experience. . . . (6) no cooperating teacher
should be permltted to supervise the student-
teaching of more than two student-teachers in
one semester, or more than four 1in an entire
year. . . « (7) the college authorities must

be willing to pay a part of the salary of co-
operating teachers so that their teachlng loads
may be so arranged to include time for holding
conferences, the working out of lesson plans,
and the organization of materials with the
student-teachers., . . . (8) In case transporta-
tion has to be provided between the colleges

and the cooperating school centers, transporta-
tion should be furnished by the college. . . .
(9) The assignment of student-teachers and the
detalls of student-teaching should be worked out
by the special director of student teaching in
the college together with the high-school prin-
cipal., The cooperating teacher and the high
school principal should be considered as members
of the college gtaff as well as of the high school
faculty., . . <0

The standards presented by Reynolds and others are not
all-inclusive but do contain specific standards concerning
the general framework of a student-teaching program.

In the study conducted by Ralph Ora Gallington, criteria
of a good Industrial arts teacher-education program were de=-
veloped. Although the necessary traits and characteristics
which he believed to be essential in a good program were
stated as criteria, they may be considered &s principles or
standards prerequisite to an effectlve program. They are:

There should be objectives which determine
the educational program of Industrial-arts teachers;

200, Edgar Reynolds et al., "Desirable Standards for
Student Teaching in Liberal Arts Colleges," Educational Ad=-
ministration and Supervision, 24 (September, 1938), 401-400,
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they should be thoroughly and preclsely stated;
and they should be completely understood and
agreed upon by a large percentage of those per-
sons responsible for and concerned with the pro-
S8lle o« 8 e

The teaching fleld should be characterilzed
by breadth although practical teachlng situations
demand limited specialization., . . .

Professional education should be based on a
careful analysis of industrial arts teachers!
needs and should be bmad enough to provide
prospectlive teachers with the breadth of vision
needed by all teachers. . . .

The program should be organized in such a
manner s to afford a high degree of continuity
with respect to the students' development. . . .

Methodology in Industrial-arts teacher edu-
cation should demonstrate the best thut is known
in teaching practice, but it should be specifically
characterized by certain marked teaching methods. . . .

Effectiveness of the teacher-education program
of industrial arts should be continually evaluated
in as objective a manner as possible., Periodically
a more extensive study should be made of gundamental
assumptions, principles, and plans. . . . 1

Each of these principles or standards prerecuilsite to
a good 1ndustrial arts teacher-education progrem was treated
by Gallington as a criterion of measure, and several specl-
fications were formulated for eachk criterion. A checklist
of the questionnaire type was developed embodying each of
the principles and used to determine current practices with
respect to each principle. Twenty department heads and di-
rectors of industrial arts educaticn prcgrems were chosen
to complete the cuestionnalre for the study.

In the study described earlier and conducted by John G,

Flowers and others for the American Assoclation of Teachers

2lga111ngton, op. cit., pp. 186-189,



Colleges, nine basic principles governing student teaching
and laboratory cxperiences were developed and accepted by
the Agsoclation, They are as follows:

Principle I
The particular contribution of professional
laboratory experiences (including student teaching)
to the education of teachers is three-fold: (1) an
opportunity to Implement theory--both to study the
pragmatic value of the theory and to check with the
student hls understanding of the theory in appli-
cation; (2) a field of activity which, through
ralsing cuestions and problems, helps the student
to see his needs for further study; and (3) an op-
portunity to study with the student his ability to
function effectively when gulding actual teaching-
learning situations.
Principle II
The nature and extent of professional labora-
tory experiences should be plammed In terms of the
gbilities and needs of the student and should be
an Integral part of the total program of guidance.
Principle IIT
Professional laboratory experiences should
provide gulded contact with children and youth of
differing abllities and maturity levels and of
differing socio-economic backgrounds for a period
of time sufficient to contribute to functional
mderstanding of humen growth and development.
Principle IV
The professional program should be so designed
as to afford opportunlity for responsible participa-
tion in all of the Important phases of the teacher's
activitlies both in and out of school,
Principle V
Professional laboratory experiences should be
cooperatively developed by the student and his ad-
visors. Adequate supervision and guldance should
be provided through cooperative efforts of labora-
tory and ccllege teachers,
Principle VI
Professional laboratory experiences should be
integrated with other phases of the student's pro-
gram., Professional educatlion is the responsibllity
shared by all members of the faculty, each contributing
to the maximum development of the student as indi-
vidual, as citizen, and as member of the teaching
profession,
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Principle VII
Evaluation of professional laboratory experi-
ences should be in terms of growth in understandings
and abllities needed in the situations faced by the
teacher working In our democracy.
Principle VIII
Physical facllitles should be adequate to pro-
vide a range of firsthand experiences with children,
youth, and adults in varied school, home, and com=-
munity situations,
Principle IX
Professlonal laboratory experlences should be
developed to recognize needed continuity in the pre-
service and in-service educational program.Z2Z2

Data concerning the extent of agreement of each principle
included in the ocuestionnaire returned by the 157 institutions
participating in formulating these nine principles are pre-

gented in Table 4,

TABLE 4

THE EXTENT OF ACCEPTANCE AND REJECTICN OF PROPOSED

PRINCIPLES FOR GOVERNING LABORATORY EXPERIENCES

AND STUDENT TEACHING AS INDICATED BY QUESTION-
NAIRES RETURNED FROM 157 INSTITUTIONSZ3

Principle Agree Disagree Rggggzagigga

I 93 o) 25

11 121 2 20

I11 132 0 7

IV 131 0 14

' 127 1 18

VI 129 0 10

VII 133 1 3
VIII 138 0 3

22John G. Flowers et al., School and Community Experi-
ences in Teacher Education, pp. 16-24.

23Ibid., p. 16.
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Each institution was asked to record the reaction of its
staff to each of the principles in terms of "agree," "dis-

agree,"

and "agree with reservations." A study of the data
indicates almost complete agreement on Principles III, VI,
VII, and VIII., These data do not indicate serious disagree-
ment on any single one of the principles.,

No doubt continued research would reveal other studies
and research reports In which princliples and standards re-
lated to student teaching have been formulated., Jt is doubt-
ful, however, that a study of recent date would be found that
would have greater breadth and reliability than the study
conducted for the American Assoclation of Teachers Colleges.
The study conducted by Gallington was somewhat similar, but
it was concerned chiefly with the total program for the
preparation of industrial arts teachers. In this study
Gallington developed some educational principles which are
basic and fundamental to the organization and administration
of almost any phase of a teacher-education program, The re-
liability of the principles developed was partially estab-
lished by the use of the jury technique., Parts of each of
these studies will be presented iIn detall later iIn the study.

A review of criterla for evaluating the organization,

administration, and implementation of student-training
programs.-~The writer was unable to discover any reference
to pertinent research 1n which there were criteria or in-

struments for studying and evaluating the organization,
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administration, and implementation of a student-teaching
program In Industrlal arts education., Three recent research
projects, however, were used to give direction to this study
and are reviewed,

The Cooperative Study of Secondary-School Standards
which was organized in 1933 by the representatives of the
six regional associations of the United States was concerned
with four major objectives., They were

e« « o« (1) to determine the characteristics of

& good secondary school, (2) to find practical

means and methods to evaluate the effectiveness

of a school in terms of 1ts objectives, (3) to

determine the means and processes by which a good

school develops into a better one, and (4) to de-

vise ways by which reglonal associations can stim-

ulate and assert secondary schools to continuous

growth.24
In attempting to accomplish these four major objectives, va-

rious committees produced four volumes: (1) Evaluation of a

Secondary School, General Report,<9 (2) Evaluative Criteria,26

(3) Bducational Temperatures,<’ and (4) How to Evaluate a

24Cooperative Study of Secondary-School Standards, Eval-
uative Criterla (Washington, D. C.: Cooperative Study of
Secondary-School Standards, 1950 ed.), p. 1ii.

25Cooperative Study of Secondary-School Stendards, Eval-
uation of a Secondary School, Gereral Report (Washington,
D. C.: Cooperative Study of Secondary-School Standards,
1938 ed.).

26Cooperative Study of Secondary-School Standards, Eval-
uative Criteria (Washington, D. C.: Cooperative Study of
Secondary-School. Standards, 1940 ed.).

27Cooperative Study of Secondary-sSchool Standards, Edu-
cational Temperatures (Washington, D. C,: Cooperative Study
of Secondary-School Standards, 1939 ed.).
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Secondary School.<® All of these publications have been used

in the study and evaluation of secondary schools. By 1950
these publications had been reviewed by a research staff
working under the direction of the Cooperative Study. A
revised edition was presented to the General Committee of
the Cooperative Study of Secondary-School Standards., This
was approved and authorized for publication as the 1950 edi-

tion of Evaluative Criteria,=2°

Section D=990 of Evaluative Criteris contains criteria

and instructions to be used in studying and evaluating an
industrial arts program in secondary schools, Checklists
designed to record information concerning the organization,
nature of offerings, physical facilities, the direction of
learning, and other characteristics and conditions of an
industrial arts program are provided. Some of these cri-
teria and checklists were embodied and used in the criteria
developed and used to study the organization, administra-
tion, and implementation of the iIndustrial arts student-
teaching program at North Texas State College. A more de-
tailed treatment of these criteria will be made later in the

study.

28Cooperative Study of Secondary-School Standards, How
to EBvaluate a Secondary School (Washington, D. C.: Coopera-
tive Study of Secondary-School Standards, 1940 ed.).

29Cooperative Study of Secondary-School Standards,
Evaluative Criteria (1950 ed.).

301bid., pp. 123-130,
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In February, 1949, John G. Flowers, Florence Stratemeyer,
Allen D, Patterson, and Margaret Lindsey made a flnal report
to the American Association of Colleges for Teacher Education
concerning the revision of Standard VI of the Association.
This report was in the form of a publicution entitled Recom-

mended Standards Governing Professional Ilaboratory Experi-

ences and Student Teaching and Evaluative Criteria.3l The

report was accepted and the publication was adopted as the
statement of Standard VI,

This publication consists of two separate and distinct
parts. The first part discusses the various phases and as-
pects of professional laboratory experiences and student
teaching, and contalns some specific statements concerning
the organization, administration, and Implementation of a
program., ‘The second part consists of criteria designed to
be used in studying and making an analyslis of the professional
laboratory and student-teaching experiences in a teacher-
education program, The committee recommended thet persons
who use this publication alsc make use of the report of the
documentary evlidence contained in the previous publication

entitled School and Community Laboratorv Experiences in

Teacher Edggatioq.sz

Sljohn G. Flowers et al., Recommended Standards Govern-
ing Professional Laboratory Experiences and Student Teaching
and Evaluative Criteria,

9¢John G. Flowers et al.,, School and Community Experi-
ences in Teacher Education,
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This evaluative instrument contalns directions for
its use and criteria for making an analysis of six phases
of a student-teaching program. The phases are (1) the place
of the professional laboratory experiences in the college
curriculum; (2) the nature of the professional laboratory
experiences; (3) practices concerning the assignment and
the length of the assignment; (4) the guidance of the lab-
oratory experiences; (5) the responsibilities of the staff
and student Included in the laboratory experiences; and
(6) the physical facilities provided for the laboratory ex-
periences.

The organization and format of the instrument itself
are as follows: Recommended standards In the form of state-
ments are stated for each of the six phases or divisions
of the instrument, Each of the standards 1s a criterion
of measure, but each standard or criterion of measure 1s
further reduced and specifications are established for each
criterion.

The authors of this publication emphasize that Stan-
dard VI in 1ts present form is a qualitative statement of
laboratory experiences and that the iInstrument when com-
pletely administered should provide a composite picture of
the total program.

in excerpt from the instrument follows:



81

Suggested Standards for Pro- Curricula
fessional Laboratory Experiences
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1, Laboratory experlences
are sufficiently exten-
sive to provide for each
student adeouate con-
tacts in "normal" school
and community situations.
Facilities avallable in-
clude:

a., One or more college-
controlled schools
for the appropriate
level of instruc-
tion.

b. A range of other
school situations,
for use in whole or
in part.

c. A range of non-
school educational
agencies for use in
providing. « «

If the speclal curricula oiffered such as Home Zconomics and
Industrial Arts differ from the above evaluation, indicate
specific differences below:34

34John G. Flowers et al,, Recommended Standards Govern-
ing Professional Laboratory Experliences, pp. 354-=35.
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The authors also stated that "because of varied prac-
tices followed in the numerous curricula it appears impos-
sible to prepare an instrument which would apply eocually well
to all types."55 It was also stated that the instrument was
subject to revision after one year of use; research, however,
failed to find any information indicating that the instru-
ment had been altered or revised since 1its adoption by the
American Association of Colleges for Teacher Education in
1949,

Summary.~--Research revealed numerous studies concerning
basic principles of student teaching, the nature of student
teaching, and descriptive accounts of student-teaching pro-
grams operating In various colleges and universities. These
studies were concerned, however, with the total student-
teaching program in general. The Bowling Green Plan of Stu-
dent Teaching as described in a report which was presented
to the American Council on Industrial Arts Teacher Education
was the only detailed report found which was primarily con-
cerned with student teaching in Industrial arts., This re-
port does contain some Information concerning the organiza-
tion, administration, and implementation of a student-
teaching program.

The two publications which were produced by a sub-

committee appointed by the American Assoclation of Teachers

35Ibid., p. 13.
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Colleges to study the standard pertaining to student teach-
Ing are perhaps the two most significant and authoritative
publications availasble concerning this phase of the pro-
fesslonal preparation of teachers, The members of this com-
mittee recognized that it would be difficult, if not impos-
sible, to develop principles and criteria which would be ap-
plicable to all programs,

Several individuals and groups of individuals working
as committees have developed standards and criteria for edu-
cational programs and specific phases of total programs.
Three such studies were found and examined which contaln
criterla which are applicable in part to this study.

In the following chapter those principles and criteria
which have been developed and accepted as sound and reliable
and which pertain to the organization, administration, and
Implementation of student teaching will be presented; other
criteria which will be needed in order to make an analysis

of the program under study will be developed.



CHAPTER IV

THE DEVELOPMENT OF THE BASIC PRINCIPLES

AND EVALUATIVE CRITERIA

A criterion may be defined as a standard or a rule used
to determine the correctness of a judgment or conclusion.
In this chapter the principles or standards which have been
developed by recognized authorities in the fleld of educa-
tion and are believed to be basic and fundamental to the or-
ganization, administration, and Implementation of a student-
teaching program will be restated. In addition to each of
these principles, criteria will be developed to be used to
study and evaluate the program under study.

Principles and standards governing student-teaching

programs.--In the recent study by Ralph Ora Gallington cri-
teria were developed for use In evaluating teacher-education
programs in Industrial arts. These criteria were developed
from six principles which were accepted as basic and funda-
mental to a good teacher-education program in industrial arts.
Four of these principles concern the organization and admin-
igtration of a program. They are cuoted as follows:
There should be objectives which determine

the educational program of industrial arts

teachers; they should be thoroughly and precisely

stated; and they should be completely understood

and agreed upon by all those responsible for and
concerned with the program. . . .
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Professional education should be based on a
careful analysis of needs and should be broad

enough to provide prospective teachers with the

breadth of vision needed by a good teacher., . . .

The program should be organized in such a
manner as to afford a high degree of continuity
with respect to the student's development. . . .

Effectiveness of the teacher-education pro-

gram of Industrial arts should be continually

evaluated in a manner as objective as possible,

Periodically a more extensive study should be

made of fun?amental assumptions, principles, and

B.ims L] . - -

The principles developed by Gallington imply that the
organization and administration of an effective program of
education should be determined by sound objectives developed
to guide a course of action believed to be necessary in
order to meet specific needs; and the structure of the pro-
gram must be characterized by a high degree of continuity
with respect to Individual and group growth. The last prin-
ciple presented emphasizes that the true effectiveness of an
educational program can be determined only through continu-
ous study and evaluation.

 In the study made for the American Association of
Teachers Colleges, nine principles believed to be basle and
fundamental to the organization, administration, and imple-
mentation of a program of student teaching were developed and
accepted by the assoclatlon. Elght of these principles are
as follows:

The nature and extent of professional labora-
tory experlences should be planned in terms of the

1Gallington, op. cit., pp. 62-71.
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abilities and needs of the student and should be
an integral part of the total program of guild-
ancle o« o o

Professional laboratory experiences should
provide guided contact with children and youth
of differing abilities and maturity levels and
of different socio-economic backgrounds for a
period of time sufficlient to contribute to
functional understanding of human growth and
development. . . .

The professional program should be so de-
signed as to afford opportunity for responsible
participation 1n all of the important phases of
the teacher's activities, both in and out of
school. « . &

Professional laboratory experiences should
be cooperatively developed by the student and
his advisors, Adeocuate supervision and guidance
should be provided through cooperative efforts
of laboratory and college teachers. . . .

Professional laboratory experliences should
be integrated with other phases of the student's
program, Professional education 1s the respon-
sibility shared by all members of the faculty,
each contributing to the maximum development of
the student as individual, as citizen, and as a
member of the teaching profession. . . .

Evaluation of professional laboratory ex-
periences should be in terms of growth in under-
standings and abilities needed In the situations
faced by the teacher working in our democracy. . «

Physical facllitles should be adecquate to
provide a range of firsthand experlences with
children, youth, and adults in varied school,
home, and community situations. . . .

Professional laboratory experlences should
be developed to recognize needed continuity in
the pre-service and in-service educational pro-
grams .2

There 1s close agreement between the two groups of prin-
ciples with respect to the value of continuity, cooperative

planning, continuous evaluation, and the recognition of

2John G. Flowers et al., School and Community Labora-
tory Experiences in Teacher Education, pp. 17-35.
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individual differences and needs of students., The latter
group of principles emphasize the necessity of providing
adequate physical facilitles, a varliety of laboratory ex-
periences, and adequate supervision and guldance in order
to conduct an effective program of student teaching.

In the study conducted by Ralph F. Strebel, ten prin-
ciples of student teaching were developed. Seven of these
principles concern the organization, administration, and
implementation of a program for student teaching. They are
as follows:

The supervisory program should provide for
the preparation of student-teachers for their ob-
servation and participation activities and for an
evaluation of the experience received in these
activities. . . .

Members of the supervisory staff should be
thoroughly qualified in academic preparation,
trained in the field of supervision and have a
breadth of experience. . . .

Supervision of student-teaching should be
consldered as a regular part of the service
load of supervising teachers and university
Supervisors. + « o

The supervisory staff should carry on its
activities in terms of a well coordinated pro-
g!‘am. . o @

Induction and responsible teaching should
be differentiated in length and variety of
activities on the basis of the needs of the in-
dividual students. . . .

Institutions should have enough control over
the schools in which practice is given to approve
the teachers with whom students are placed, de-
termine the assignments of students and modify
the curriculum and methods of instruction in
the school,

Cooperating public high school teachers who

serve as supervising teachgrs should be sub-
sidized by the university.

3Strebel, op. cit., pp. 14-23.
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When the principles developed by Strebel were compared
with the principles developed by Gallington and the American
Assocliation of Teachers Colleges, close agreement with re-
spect to the organization, administration, and Implementa-
tion of a program for student teaching was found., There was
complete agreement between the principles with respect to
providing a program that 1s flexible in order to care for
individual differences and the value and necessity of con-
tinuity throughout the entire program, All three sets of
principles are in agreement with respect to providing a
progrem that affords a variety of activities and experi-
ences common to a teacher's work, both in-school and out-of-
school, Strebel also advanced principles concerning the
qualifications of the staff, the control of cooperating
schools, the service load of the staff, and the subsidizing
of supervising teachers, These aspects of a student-teaching
program were not included in the principles developed by
Gallington and the American Association of Teachers Colleges.

Criteria for evaluating the organization, administra-

tion, and implementation of a student-teaching program,--The

afore-mentioned principles are believed to be basic and
fundamental to the organization, administration, and imple=-
mentation of a student-teaching program. In order to de=-
velop criteria, it was necessary to study and analyze the
nineteen principles presented in order to prevent duplica-

tion. After each principle was studied for meaning and
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implications, fourteen principles were selected. It was nec-
essary to restate each principle which pertained to the or-
ganlization, administration, and Implementation of a student-
teaching program for industrial arts students and to formu-
late and present criteria by which the degree of implementa-
tion of these principles in a program could be ascertained,

These principles and criteria used to determine whether
or not the principle is recognized and functloning in the
program under study are presented as follows:

Principle I:

There should be objectives which determine
the general framework of the organization,
administration, and implementation of the
student-teaching program for student teachers;
these objectives should be stated, understood,
and agreed upon by all personnel responsible
for and working with the program,4

Criteria - Is the student-teaching program determined by
specific objectives? Are the objectives
clearly stated? Are the objectives understood
by all personnel working with the program?
Are the objectives agreed upon by all per-

sommel working with the program? Are the
objectives accepted by all personnel working

with the program?

4Gallington, op. cit., p. 62,
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Principle II:

The student-teaching program should provide for
flexibility iIn the organization, administration,
and implementation of the program so as to pro-
vide for the needs and cbilities of student
teachers in .industrial arts.®

Criteria - Is the organization of the program flexible so
as to provide for the individual needs and
abllities of the student teachers? Does the
organization and administration of the program
provide for more than one student-teaching as-
siznment for those who appear to need further
supervised teachlng experience? Is the length
of the student-teaching assignment the same
for all student teachers? Are the needs of
the student teachers étudied with respect to
placing them with supervising teachers in
laboratory schools which will provide a def-
inite pattern of student-teaching experiences?

Principle III:

The organization and administration of the stu-
dent-teaching program should provide guided

contacts with children and youth of different

SJohn G, Flowers et al., School and Community Laboratory
Experiences in Teacher Education, p. 19.
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Principle IV:
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abilities, maturity levels, amd soclo-economic
backgrounds for a period of time in order to
provide opportunities for the student teacher
to develop a better understanding of indi-
vidual differences, child growth, and develop-
ment , 6

Does the organization of the student-teaching
program provlide gulded contacts with children
and youth of different maturity levels? Does
the organization of the student-teaching pro-
gram provide guided contacts with children

and youth of different abilities? Does the
organlzation of the student-teaching program
provide gulded contacts with children of dif-
ferent socio-economic backgrounds? Are the
schools which are used for student-teaching
laboratories typical American schools? Is

the length of the student-teaching assignment
sufficient for the student teacher to observe

and study child growth and development?

The student-teaching program should provide
opportunities for the student teachers to

particlipate in all of the important phases

6Ibid. s’ pp. 22_230
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of a teacher's activities which include both
in-school and out-of-school activities.’

Does the student teaching program provide op-
portunities for the student teacher to observe
and participate in the planning of the work
with the students and other school personnel?
Does the student-teaching program provide op-
portunities for the student teacher to attend
and participate in faculty meetings? Does the
student-teaching program provide opportuni-
ties for the student teacher to work with the
other staff members and students on various
school committees and projects? Does the
student-teaching program provide opportuni-
ties for the student teacher to work with
student groups such as home room groups,
student councils, and school clubs? Does the
student-teaching program provide opportuni-
ties for the student to participate in com-
munity activities, such as working with lay
groups concerned with civic and educational
problems within the school community? Does
the student-teaching progrem provide oppor-

tunities for the student teacher to work with

71bid., pp. 26-27.
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out-of=-school youth activities and organiza-
tlons such as Boy Scouts, inter-community
competitive sports, religious organizations,
and teen-age clubs?

Principle V:

The student-teaching experiences should be co-
operatively planned and developed by the stu=-
dent teacher and his advisers.8

Criteria - Does the organization and administration of the
student-teaching program permit and encourage
the supervising teacher, college personnel, and
the student teacher to plan cooperatively the
general framework of the student-teaching ex-
perience? Does the orgenizution and adminis-
tration of the program permit designated col-
lege personnel to participate in the super-
vision of the student teacher in actual lab-
oratory work? Does the student-teaching pro-
gram permit the college personnel to confer
with the student teacher and laboratory teacher
concerning the growth and development of the
student teacher?

Principle VI:

The student-teaching program should be organized

81bid., p. 28.
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Principle VII:
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and administered so as to provide a high degree
of continuity and correlation of the student-
teaching experiences with all of the major
phases of the student teacher's professional
education,®

Is the student-teaching experlence regarded as
an unimportant and unrelated segment of the
professional preparation of a teacher and ear-
marked as a course to be completed under the
sole direction of one designated iIndividual?
Is there a high degree of correlation and
continuity in all of the courses leading to
and prerequisite for student teaching? Do

the courses which are concerned with super-
vised observation and methods and technloues
5} teaching Immediately precede the student-
teaching assignment? Does the philosophy
prevall that every staff member engaged in the
teacher-education program has an obligation to
develop his work and courses so as to provide
and encourage continuous growth with respect

to the student's total program?

Adecuate physical facilities and personnel

9Gallington, op. cit., p. 69.
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should be provided for conducting an effective
student-teaching program.lo

Criterla - Are a sufficient number of schools used as
student-teaching laboratories so as to provide
adequate opportunities for each student teacher
to observe and participate in all of the major
activities of a teacher's regular work? Are
the necessary physicel facilities, equipment,
tools, materials, and teaching aids necessary
for effective teaching present in the schools
which are used as student-teaching labora-
tories? Are the classes taight by student
teachers typical classes with respect to the
number of students? Does the program provide
enough qualified personnel to guide effectively
and supervise the student teachers in their
student-teaching experience and to conduct the
total program?

Principle VIII:

The staff members of the teacher-educution In-
stitution and the supervising teachers in the
laboratory schools who work directly and in-

directly with the student-teaching program

10rlowers et al.,, School and Community Laboratory Ex-
periences in Teacher Education, p. 33.
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should have adequate academic preparation and
successful teaching experience,. 1l

Are the staff members of the laboratory schools
who supervise student teachers cualified from
the standpoint of college preparation? Are the
college staff members who directly and 1ndi-
rectly work with the student-teaching program
gualified from the standpoint of college prep=-
aration? Have the college staff members who
work with student bteachers had successful
teaching experience in public schools? Have
the supervising teachers in the laboratory
schools who work with student teachers had
successful teaching experience in public
schools? Have the college staff members who
work with student teachers exhibited continu-
ous professional preparation and growth? Have
the supervising teachers who work with student
teachers exhibited continuous professional
preparation and growth? Are the college staff
members who gulde and supervise student teachers
in thelr laboratory experlences qualified in
their major teaching field? Are the labora-

tory teachers who guide and supervise student

l1Strebel, op. cit., p. 16.
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Criteria

o7

teachers in their laboratory experiences qual-
ified in their major feaching field? Are sound
and acceptable methods and technlques of teach-
ing used by those who supervise and guide stu-

dent teachers in thelr laboratory experiences?

The student-teaching program should provide for
the preparation and guidance of student teachers
in their observation prior to student teaching
and should provide for gradual induction into
the actual student-teaching experience.12

Does the program provide for directed and
supervised observation in laboratory schools
prior to the student-teaching experience? Does
the student teacher observe the classes or
class he is to teach prior to the actual stu-
dent-teachling assignment? Does the student
teacher receive proper preparation and coun-
seling concerning hils assignment and work im-
mediately prior to reporting to the supervis-
Ing teacher? 1Is the student teacher gradu-
ally inducted into the actual teaching experi-

ence by the supervising teacher?

121b1d4., p. 14.
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There should be a clearly stated agreement be-
tween the offlclals of the teacher-education
institution and of the schools which are used
as laboratory schools for student teaching with
respect to the assignment of student teachers,
number of student teachers, placement of stu-
dent teachers, and the selection of the super-
vising teachers; there should be a stated
agreement with respect to the curriculum and
methods of instruction, and the responsibili-
ties of the supervising teacher, student
teacher, and other personnel working directly
or indirectly with the student-teaching program;
this agreement should be clearly stated, agreed
upon, and understood by all concerned, 13

Is there a clearly stated working agreement be-
tween the officials of the teacher-education
Institution and of each school which serves as
a student-teaching laboratory? Have the re-
sponsibilities of the student teacher been
identifled and clearly stated? Have the re-
sponsibilities of the supervising teacher been

identified and clearly stated? Have the

131bid., p. 22.



responsibilities of other college personnel
working with the program been identified and
clearly stated? Have the policies and pro=
cedures with respect to the assignment of stu-
dent teachers and the number of student teach-
ers been determined and clearly stated for
each school? Have the policies and procedures
with respect to the selection of supervising
teachers been determined and clearly stated?
Is there a clearly stated agreement between
the Institution and each laboratory school
with respect to the curriculum and methods of
instruction? If such an agreement has been
executed, 1s i1t and all of the provisions
thoroughly understood and agreed upon by all
personnel involved?

Principle XI:

The work done by all personnel in connection
with the student-teaching program in the
teacher-education institution and schools which
are used as student-teaching laboratories
should be considered as a part of the teaching

load.14

141p1d4., p. 17.
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Criteria -~ Is the work done by college personnel with re-
spect to the preparation, guidance, and super-
vision of student teachers considered in de-
termining their regular teaching load? Is the
work done by teachers of the schools which are
used as student-teaching laboratories with re-
spect to guiding and supervising student
teachers considered in determining their regu-
lar teaching load?

Principle XII:

Evaluation of the student-teaching experience
should be In terms of individual growth in the
acquisition of lnowledge and abilitles and
thelr application which are prerequisite and
essential to effective taaching.15

Criteria -~ Is the student teacher and his work evaluated
in terms of individual growth with respect to
the acquisition of essential knowledge and de-
velopment of abilities and skills which are
prerequisite to effective teaching? 1Is the
evaluation of the student teacher's work a
phase of the program that 1s conslidered as

continuous? Is the evaluation of the student

15F1lowers et al., School and Community Laboratory Experi-
ences in Teacher Education, p. 3l.
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teacher's work considered as a cooperative
enterprise to be shared by the student teacher,
supervising teacher, and other personnel di-
rectly concerned with the student teacher's
growth?

Principle XIII:

Teachers who serve as supervising teachers in
schools used as student-teaching laboratoriles
should be compensated for their services.16

Criteria - Does the organization and administration of the
student-teaching program provide for the re-
muneration of the supervising teachers in the
cooperating schools by the college for their
services either in terms of a reduced teaching
load or a stipulated amount of money?

Principle XIV:

The organization and administration of the stu-
dent-teaching program should provide for and
encourage systematic, continuous study, and
evaluation of the program in all of 1its various
aspects for remedial purposes.17

Criteria - Does the organization of the student-teaching

program provide for continuous study and

16strebel, op. cit., p. 23.
17Gallington, op. cit., p. 71.
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evaluation of the program in all of its various

phases? Does the administration of the student-

teaching program encourage and assist in con-
ducting continuous study and evaluation of the
program In all of its various phases for re=-
medlial purposes? Are methods and technlcues
which are educationally sound used in the study
and evaluation of the program? Are the data
and information resulting from the study and
evaluation of the teaching program used for
remedial purposes?

No doubt continued research and study would reveal addi-
tional principles and criteria which could be further devel-
oped and used to study and evaluate a student-teaching pro-
gram, No doubt the principles and criteria which have been
stated could be further refined and their reliability tested
and established, It 1s bellieved, however, that these prin-
ciples and criteria when developed into an evaluative in-
strument and applied to the student-teaching program for in-
dustrial arts at North Texas State Collece will reveal data
and conditions which may be interpreted and used for reme-
dial purposes to improve the program.

The development of the evaluatlive instrument.--Two

studies were used extensively for direction in developing the
format of the evaluative instrument. The Cooperative Study of

Secondary School Standards uses three terms in the checklist
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included in Evaluative Criterial8 to record the degree to

which a school program meets the various educational needs
of youth and to describe other phases of an educational pro-
gram measured by the checklist., The terms used are "slightly,"

' and "extensively." These three terms were se-

"moderately,'’
lected for use in developing the instrument to describe or
record the degree to which the program under study met each
criterior included In the instrument. It was deemed neces-
sary, however, to add a fourth term to be used in case any

phase of the program failed to meet the criteria in any way.

The term selected and incorporated into the Instrument was

n n
.

no
The general structure of the format of the evaluative
instrument was patterned after that of the instrument in-

cluded in Recommended Standards Governing Professional Lab-

oratory Experiences and Student Teaching Experiences and

Evaluative Criterial® developed for the American Associa-

tion of Colleges for Teacher Education. Each of the four-
teen principles with criteria designed to determine if the
principle was operative in the program was incorporated into
the instrument. The degree to which the stated principle is

operative and meets each criterion will be indicated by

18000perative Study of Secondary School Standards,
Evaluative Criteria, pp. 37-44,

19Flowers et al., Recommended Standards Governing Pro=-
fessional Laboratory Experiences and Student Teaching and
Evaluative Criteria, pp. 15-38,
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checking one of the following terms: "extensively," "moder-
ately," "slightly," and "no." The complete instrument and
the directions for its use are Included in Appendix B of the
study.

Summary.--Nineteen principles which concern the organi-
zation, administration, and implementation of student-teaching
programs were selected and presented. Each of these princi-
ples was developed by recognized authorities working in the
field of teacher education. The validity of each principle
had been previously established through the use of the Jury
technique, or by group judgment, or by thorough use of pre-
vious research and documented statements made by authorities
in the field,

Further study of the principles indicated some over-
lapping in five of the principles. Each principle was
studied critically for meaning and implications; and four-
teen principles believed to be basic and fundamental to the
organization, administration, and Implementation of a stu-
dent-teaching program were selected and restated., Criteria
were formulated and designed to determine the extent to which
each princliple was present and operating in the program under
study.

The format of the evaluative instrument was developed,

and four terms, "extensively," "moderately," "slightly," and
"no" were selected to be used to indicate the extent to which

the program meets the criteria presented with each principle.
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Actually, the instrument 1s a checklist designed to record
pertinent facts concerning the program which are to be used

for further study and remedial purposes,



CHAPTER V

AN ANALYSIS OF THE ORGANIZATION, ADMINISTRATION,
AND IMPILEMENTATION OF THE STUDENT-TEACHING
PROGRAM FCR INDUSTRIAL ARTS TEACHERS AT

NORTH TEXAS STATE COLLEGE

The term analysis may be defined as the systematic study
of the various factors of a given situation or problem in
order to determine their true relationship, effects, values,
or state of condition to the given situation or problem, The
approach and methods used to make an analysis are governed by
the nature of the situation or problem to be analyzed, and
the true effectiveness of the approach and methods used can
be judged only by the data and information they reveal and
by their interpretation., The information and data should
present and identify significant facts pertaining to the
problem and may answer the problem, or they may only iden-
tify ﬁertinent facts or information which requlre further
study and analysis,

One of the stated purposes of this investigation was to
ascertain the strengths and weaknesses of the organization,
administration, and implementation of the student-teaching
program for industrial arts students at North Texas State

College through systematic study for remedial purposes., The
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approach used to make an analysis of the program was first,
to determine sound principles with respect to the afore-
mentioned phases of the program, and second, to develop cri-
teria to ascertain the extent to which these phases as empha-
sized by the principles were present and functioning.

The procedure followed in making the analysis.--The in-

strument which contains fourteen principles which are believed
to be baslic and fundamental to the organization, administra-
tion, and Implementation of a student-teaching program and
criteria designed to ascertain the extent to which these
principles were present and functionling was appllied to the
program under study. The Director of Teacher Education, who
is also in over-all charge of all student teaching, the Dean
of the School of Education, and the consultant for student
teachling iIn industrial arts at North Texas State College,
Denton, Texas, working as a group, applied the instrument to
the industrial arts student-teaching program. ZEach principle
was carefully studled and if the principle was not present
and functioning in the program, 1t was so indicated on the
instrument. When the principle was present, the degree to
which the principle was implemented was indicated by check=-
ing the degree of implementation which best described it as
provided for in the Instrument. There was general agreement
of the group with respect to all of the principles and their

implementation.
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After the instrument was applied, it was also necessary
to study the results in order to ascertain the extent to
which the various phases of the organization, administration,
and implementation of the program under study met the cri-
teria which were developed to indicate strengths and weak-
nesses for remedial purposes, These results will be pre-
sented together with data and other information in order to
show why the various phases of the organization, administra-
tion, and implementation of the program received the rating
given, The instrument as completed by the group is included
in Appendix B.

An analysis of the organization, administration, and

implementation of the student-teaching program.--Principle I

included in this investigation states that there should be
objectives which determine the framework of the organization,
administration, and implementation of the student-teaching
program; these objectives should be stated, understood, and
agreed upon by all personnel responsible for and working

with the student-teaching progrem. This investigation failed
to find any record concerning stated objectives. Obviously,
if the objectives have not been determined and stated, they
could not be present and operative in the program., Nelther
could the objectives be understood, agreed upon, and accepted
by all the personnel working with the program if they have

not been stated.
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Principle II states that the student-teaching program
should provide for flexibility in the organization, adminis-
tration, and implementation of the program so as to provide
for the needs and abilities of the student teachers, When
the flexibility of the orgaenization, administration, and im-
plementation of the program was analyzed with respect to
Principle II, it was the opinion of the group that flexibil-
1ty was present and operating only to a moderate degree. In
response to the question "does the organization of the pro-
gram provide for flexibility so as to provide for individual
needs and abilitles of student teachers?" the instrument was
checked "yes" to a moderate degree, The present program does
make provision whereby a student may enroll for a second
course Iin student teaching i1f it is believed that further su-
pervised student teaching is needed, In the main, however,
the length of the student-teaching assignment l1s the same for
all student teachers. Fach student teacher is expected to
spend a minimum of ninety clock hours per semester in super-
vised observation and student teaching. This practice has
been deviated from to a certain extent, particularly with
student teachers who are assigned to the Fort Worth Public
Schools. Student teachers assigned to the Fort Worth Public
Schools teach for a period of six weeks on an all-day basis,

In regard to the ocuestlion with reference to studylng the
individual needs of each student teacher with respect to

placing them with supervising teachers In laboratory schools
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which will provide a definite pattern of student-teaching ex-
periences, this question was checked on the instrument as in-
dicating that the practice was used extensively. Iach stu-
dent-teaching application is studied carefully and one or
more conferences are held between the consultant for student
teaching Iin industrisl arts and the student teacher prior to
making a recommendation to the director of student teaching
for a definite assignment.

Principle III states that the organlization and adminis-
tration of the student-teaching program should provide guided
contacts with children and youth of different abilities, ma-
furity levels, and socilo-economic backgrounds for a period
of time in order to provide opportunities for the student
teacher to develop a better understanding of individual dif-
ferences, child growth, and development. The organization
of the student-teachling program does provide guided contact
with children and youth of different maturity levels to a
moderate degree. Those students who do thelr student teach-
ing In the Fort Worth Public Schools usually work with five
or more different classes each day, and these classes con-
sist of puplls enrolled in the sixth, seventh, and eighth
grades. Three of the Fort Worth Public Schools used for
student-teaching laboratories are combination junior and
senlor high schools,

Those student teachers who are assigned to the Labora-

tory School and to the Denton Junior and Senior High Schools



LL1

teach for one period a day and, as a result, usually come in
contact with only one grade level, The students who are as-
signed to the Aubrey and Pilot Point Public Schools teach for
a period of six weeks on a one-half school day basis and come
in contact with at least three different grade levels,

The organization of the student-teaching program does
provide for guided contacts with youth of different ablli-
ties, because in all of the schools serving as laboratory
schools, the groups of children are heterogeneous., It is be-
lieved that the organization of the program also provides
gulded contacts with children of different socio-economic
backgrounds, in that the schools selected and used for stu-
dent~-teaching laboratories are typical American schools lo-
cated in typical American communities.,

Those who administer and supervise the student-teaching
program study each laboratory school extensively with respect
to selecting a school which provides a typlical educational
program for student teachers. One of the reasons why indus-
trial arts students at NWorth Texas State College are assigned
to the Fort Worth Public Schools is to provide opportmnities
for these student teachers to work in a general industrial
arts program, Of the twenty-elight industrial arts programs
in the Fort Worth Public Schools, only those programs which
are general industrial arts programs are used as student-
teaching laboratories, It 1s doubtful, however, if the stu-

dent-teaching assignment 1s of sufficient length for the
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student teachers to observe and study child growth and devel-
opment for a sufficlent period of time. This is particularly
true with those students who spend only six weeks in student
teaching.

Principle IV states that the student-teaching program
should provide opportunities for the student teacher to par-
ticipate in all of the important phases of the teachers' ac-
tivities, which include both in-school and out-of-school ac=
tivities, The present organization and administration of
the student-teaching program provides opportunitles to a very
limited degree for the student teachers to attend and partic-
ipate in faculty meetinss. Due to the large number of stu-
dent teachers assigned to the Denton Public Schools, Aubrey
Publie Schools, and Pilot Point Public Schools, this practice
1s discouraged. Those students who are assigned to the Fort
Worth Public Schools are expected to attend and participate
to a limited extent in the faculty meetings. Each principal
of the Fort Worth Schools involved in the industrial arts
student-teaching program regards the student teachers as reg-
ular members of the staff with respect to attending faculty
meetings and attempts to place a limited amount of responsi-
bility on each student teacher,

The student-teaching program does provide opportunities
for the student teacher to observe and to participate in
planning the work of the students with the supervising teach-

ers to a moderate degree. This 1s particularly true with
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respect to those student teachers assigned to the Denton Pub-
1lic Schools and the Laboratory School, because the student
teacher reports to the assignment at the beginning of each
semester when the work for the semester is being planned by
the students and the regular teachers. This is also true to
a moderate degree with those who teach in the Fort Worth Pub-
lic Schools, because the student teachers report to their
agssignments at the beginning of a new six weeks period. All
of the schools used as laboratory schools in the Fort Worth
system offer units in industrial arts on a six weeks basls,
therefore affording an opportunity for the student teacher to
observe and participate in the planning and organizing of
each new unit of work,

The student-teaching program provides little or no op-
portunity for those student teachers assigned to the public
schools in Denton, Pllot Polint, Aubrey, and the Laboratory
School to participate in community activities such as work-
Ing with lay groups concerned with civic and educational
problems and out-of-school youth activities and organizations
including the Boy Scouts, teen-age clubs, and religious or-
ganizations., This situation is due to two reasons., On ac-
count of the large number of student teachers assigned to
the Denton Public Schools from the entire college, this prac-
tice is discouraged., Those students who are assigned to the
Pilot Point and Aubrey Public Schools commute dally, and as

a result, they find it difficult, if not impossible, to



114

participate in any of these activities, Because not more
than two student teachers are assigned to the same school in
the Fort Worth Public School System, opportunity for partici-
pation 1In all of the activities of a teacher 1s grester,

Each supervising teacher and principal is encouraged to make
arrangements whenever possible to bring student teachers
under their supervision into contact and active participa-
tion in the various ocut-of-school activities occurring within
the school community.

Principle V states that the student-tesching experiences
should be planned cooperatively and developed by the student
teacher and his advisers. The present organizstion and ad-
ministration of the program dc permit and encourage all col-
lege personnel working in a supervisory capacity to partici-
pate in the planning of the work of the student teacher with
the supervising teacher and the student to a mocderate degree,
As a general rule the consultant for student teaching in in-
dustrial arts observes and confers with the laboratory teacher
and student at least once a week., All student teachers as-
signed to the Denton, Aubrey, and Pilot Point Public Schools
are urged to have at least one conference each week with the
college supervisor in order to discuss the student-teaching
experience and any problem encountered.

Principle VI states that the student-teaching program
should be organized and administered so as to provide a high

degree of continuity and correlation of the student-teaching
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experience with all of the major phases cf the student teach-
er's professional education, The student-teaching experience
is not regarded as a smell unrelated segment of the professional
preparation of a teacher and earmarked as a course to be com-
pleted under the sole direction of one designated individual,
All student teachers are urged to confer with any and all
members of the industrial arts staff concerning any problem

or problems encountered during the student-teaching experience.
There are evidences which indicate that each staff member of
the Industrial Arts Department develops his work and courses
so as to provide and encourage continuous growth with respect
to the total preparation of the student.

There is a moderate degree of correlation and continulty
in all of the industrial arts courses leading to and pre-
requisite to student teaching. This correlation and continu-
ity with respect to the professional integration education
courses 1s not present, in the main, "Education Course No,
242," which pertains to supervised observation as provided
in the professional education curriculum, occurs In the last
semester of the student's sophomore year. The student does
not do his student teaching, however, until the first semes-
ter of hils senior year. As a result, there i1s little if any
continuity between the two experiences which are consldered
basic and fundamental In the preparation of a teacher.

Princliple VII states that adequate physical facilities

and personnel should be provided for conducting an effective
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student-teaching program. The student-teaching program in
Industrial arts meets thils principle to a limited degree. 1In
some of the schools used as student-teaching laboratories the
opportunities for each student teacher to observe and partici-
pate In all of the major activities of s teacher's regular
ﬁork are provided only in part. Because of the fact that some
of the industrial arts students work at part-time jobs in
order to remain in school, and some of the students are married
and have families, there has been a tendency to place too many
students in the Denton, Aubrey, and Pilot Point Public Schools
end the Laboratory School to do student teaching. /4As a result
of the large number of students assigned to these schools, the
opportunity to observe and participate in all of the major ac-
tivities of a teacher's regular work is limited.

The necessary physical facilities, ecuipment, tools, ma-
terials, and teaching aids necessary for effective teaching
are provided and present In all of the student-teaching lab-
oratories to a2 high degree. The organization of the present
program does not provide enough qualified personnel to super-
vise adecuately and to gulde the student teachers in their
student-teaching experiences. Thils i1s the position that was
taken because only one industrial arts staff member, in the
main, has been provided for the student-teachling phase of the
preparation of industrial arts teachers. The number of stu-
dent teachers ner semester In industrial arts for the past

six years has ranged from a low of twenty-nine student
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teachers to a high of seventy-eight student teachers each
school year, and from three to thirteen separate schools have
been used as student-teaching laboratories.

Principle VIII states that the staff members of the
teacher education institution and of the laboratory schools
who work directly and indirectly with the student-teaching
program should have adecuate academic preparetion and suc-
cessful experience in all of the major phases of student
teaching. It is believed that as a composite group all the
personnel who work directly and indirectly with the indus-
trial arts student-teaching program from the standpoint of
degree status, number of semester hours completed in indus-
trial arts, and teaching experience meet the requirements
embodled in Principle VIII to a moderate degree,

During the school year of 1951-1952, twenty-two indus-
trial arts teachers in the Fort Worth, Dentcn, Aubrey, and
Pilot Point Public Schools, and the college Laboratory School
served as supervising teachers in the industrial arts student-
teaching program, as well as the supervisor of industrial
arts of the Fort Worth Public Schools. All of these twenty-
three teachers have completed the baccalaureate degree and
sixteen of them have completed the master's degree. A total
of 1,216 semester hours in industrial arts has been completed
by these twenty-three teachers, or an average of 52.9 semes=-
ter hours per teacher. These teachers have taught a total

of 257 years, or an average of 1ll.1l7 years per teacher,
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The ten regular staff members of the Industrial Arts De-
partment at North Texas State College have all completed the
master's degree, and one has earned the Ph,D. degree. A
total of 646 semester hours in Industrial arts has been com-
pleted by the ten staff members, or an average of 64.6 semes-
ter hours per teacher, A total of 197 semester hours has
been completed by these teachers in additlion to the last de-
gree completed, or an average of 19.7 semester hours per
teacher, The ten staff members have taught a total of 139
years, or an average of 13.9 years each., The average number
of years of publlc school teachlng experlence for each Iin-
dustrial arts staff member was 4.3 years,

The supervising teachers and industrial arts staff hold
100 per cent membership in the Texas Vocational Assoclation
and In the Texas State Teachers Assocliation. Eight of the
industrial arts staff have membership in the American Voca=-
tional Association; four have membership In the American In-
dustrial Arts Assoclation; one has membership in the American
Council on Industrial Arts Teacher Education; and three have
membership in the Natlonal Education Association.

Principle IX states that the student-teaching program
should provide for the preparation and guidance of student
teachers In their observation prior to student teaching and
should provide for gradual induction into the actual teach-
ing experience. The present organization of the student-

teaching program does not provide for directed and supervised
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observation In the laboratory schoecls immediately prior to
the student-teaching experience. The only directed and
supervised observation in the laboratory schools the student
teachers reccive occurs at least one year prior to the stu-~
dent-teaching experience. As a rule, however, the student-
teaching assignments are made from six to eight weeks prior
to the actual student-teaching experience, and each student
teacher is urged to spend at least one week observing the
class or classes he 1s to teach. Thils is possible, however,
only for those students who are assigned to the Denton Junior
and Senior High Schools and the Laboratory School.

All student teachers do receilve preparation and counsel-
ing regarding their assignment and work immediately prior to
reporting to the supervising teacher to an extensive degree.
The consultant for student teaching in industrial arts ar-
ranges for both group and individual meetings of student
teachers and supervising teachers prior to actual student
teaching. The supervisor of Industrial arts in the Fort
Worth Public Schools and the principels of each school in the
Fort Worth Public Schools make avallable to the student teach-
ers all mimeographed materials with respect to school policies,
organization, and the calendar of school events, This material
1s studied carefully and discussed by the student teachers and
college representatives meeting as a regularly scheduled class
prior to the assignment. Each supervising teacher, in the

main, observes the student teacher as to ability and readiness



120

and gradually inducts him into the actual student-teaching
experience.,

Principle X states that there should be a clearly stated
cgreement between the officlals of the teacher education in-
stitution and the schools which are used as laboratory schools
for student teaching with respect to the assignment of stu-
dent teachers, number of students, placement of students,
and the selection of supervising teachers; there should be a
stated agreement with respect to the curriculum and methods
of Instruction and the responsibilities of the supervising
teacher, student teachers, and other personnel working di-
rectly or indirectly with the student-teaching program; this
agreement should be clearly stated, agreed upon, and under-
stood by all concerned., When the criteria designed to de-
termine if this principle was present and functioning were
applied to the student-teaching program, it was found that
the organization and adminlistration fall to meet the cri-
teria in almost every respect.

There 1s a clearly stated working agreement between the
officials of North Texas State College and the Denton Inde-
pendent School District. There is not a clearly stated work-
ing agreement between the officlals of North Texas State
College and any of‘the other schools used as laboratory
schools., All agreements concerning student teaching in the
other schools serving as laboratory schools have been verbal

agreements., As a result, the responsibilities of the student
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teachers have been identified and clearly stated only in so
far as 1t was possible for the student teachers, supervising
teacher, and consultant for student teaching in industrial
arts to agree in each particular assignment,

The responsibilities of the supervising teachers and
other college personnel working with the program in the Denton
Public Schools have been ldentified and defined to a very
limited degree. The Director of Teacher Education, who is
in over-all charge of student teaching, stated that this
particular program was stlll Iin the formatlive stage and that
definite responsibilities could not be defined as yet.l

As a result of the foregoing conditions, the principles
and procedures wlth respect to the selection of supervising
teachers have not been determined and clearly stated, Ob-
viously there cannot be a complete understanding by all per-
sonnel involved concerning Principle X and its implications.

Principle XI states that the work done by all personnel
in connection with the student-teachling program in the
teacher education institution and schools which are used as
student-teaching laboratories should be considered as a part
of the regular teaching load., The work done by college per=
sonnel with respect to the preparation, guidance, and super-
vision of student teachers 1s consldered in determining the

regular teaching load. The teachling load of the consultant

1r. Wayne Adams, personal interview,
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for student tTeachers In Incdustrial arts Includes one regular
class, plus work with the student teachers. The work done by
teachers In schools which are used as student-teaching labora-
tories with respect to gulding and supervising the student
teachers is not considered in determining thelr regular teach-
ing loads, .

The Industrisl arts teachers in the Derton Junicr and
Senlor High Schools tesch from five to six classes daily and
often times have an equal number of student teachers per day.
The same condition exists in the Laboratory School, Only one
student teacher 1s assigned to a teacher each semester in the
Fort Worth Public Schools.

Principle XII stetes that the evaluation of the student-
teaching experience should be In terms of individual srowth
in the acoulsition of knowledge, sbilities, and their appli-
cation, which are prereculsite and essential to effective
teaching. The student teacher and his work are evaluated iIn
terms of individuzal growth with respect to the acgquisition
of essential knowledge, development of abilitles, and their
applicetion to only a mcderate degree,

A checklist designed to identify strengths and weak-
nesses of the student teachers 1s used as an gid in evaluat-
ing the student teacher and hls work. Thils checklist is
completed by both the student teacher and supervising teacher
twice during the student-teaching experience. The student

teacher and supervising teacher compare the two checklists



and discuss apparent strengths and weaknesses identified by
both. As a result, evaluation of the student teacher and
his work 1s considered «s countinuous to a moderate degree,
The consultant for student teaching in industrial arts slso
completes a checklist end counsels and advises with both
gstudent teachers and supervising teachers concerning the
student teachers' growth at perliodlc intervels, and assists
the supervising teacher and student teacher in determining
a final grade.

Principle XIITI states that teachers who serve ss super-
vising teachers in schools used as student-teaching labora-
tories should be compensated for thelr services., The pres--
ent organization snd edministration of the student-teaching
program operating under the ausplces of North Texas State
Collepge do not provide for any type of compensation for the
supervising teuchers in the cooperating schools,

Principle XIV states that the crgenization and admin-
istretion of the student-teaching program should provide for
and encourage systematic centinuous study and evaluation of
the program in all of Its various aspects for remedial pur-
poses. The organizution and administration of the student-
teaching program do provide for the continuous study and
evaluation.

The director of all student teaching and the consultant
for student teaching in industrial arts hold frecuent con-

ferences Uo discuss apparent weaknesses and to provide ways
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and means of lmproving the program., Iach supervising teacher
is asked to report any supgestions he may heve for improving
the program. These suggestions are carefully studied and
used whenever possible., Each student teacher 1s asked to
keer a diary of his student-teaching experience, and these
diarles are carefully studied in order to gather Information
which may be used for remedlal purposes, All student teach-
ers and supervising teachers are urged at all times to dis-
cuss wlth both the director of student teaching and the con-
sultant for student teaching in industrial arts any and all
ideas and suggestions concerning the improvement of the pro-
gram in any of its phases,

Summary.--The instrument which was designed to ascertain
the extent to which the fourteen principles were present and
implemented when applied to the program gave a composite
plcture of the organization, administration, and implementa-
tion of the student-teaching program for industrial arts
teachers at North Texas State Colleze, Denton, Texas. The
analysis revealed that seven of the principles were present
and implemented to a moderate degree. Those principles
present pertaln to the following phases of the program:

(1) the presence of flexlbility within the total program in
order to provide for individual needs and interests of the
student teachers; (2) providing opportunities for guided
contacts with children and youth of different abilities,

maturity levels, and soclo-economic backgrounds; (3) the
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planning of the work of the student teacher as a cooperative
enterprise involving the student teacher, supervising teacher,
and other personnel; (4) adequate faclilities and personnel;
(6) academic preparation and teaching experience of the per-
sonnel involved in the program; (6) the evaluation of the
student-teaching experience by the student teacher, super-
vising teacher, and other personnel; and (7) systematic and
continuous study and evaluation of the program for remedial
purposes.

The analysis revealed that one of the principles was
present and Implemented to a slight degree. The program
does provide limited opportunities for the student teachers
to participate in all of the major phases of a teacher's
work which includes both in-school and out-of-school activ-
ities, The analysis also revealed that four of the prin-
ciples were not present in the organization, administration,
and implementation of the program. The phases of the organ-
izetion, administretion, and implementation of the program
which these principles concern are as follows: (1) the neces-
sity of having stated objectives for use in determining the
general framework of the organization, administration, and
implementation of the student-teaching program; (2) the com=-
pensation of supervising teachers for their services;
(3) clearly stated agreements between the officlals of the
teacher education institution and the schools serving as lab-

oratory schools; (4) the continuity and correlation of the
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student-teaching experience with the total program of prepa-
ration, The weaknesses revealed by the analysis should be
of value to those who are studying the program for the pur-

pose of Improving it,



CHAPTER VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Sometimes because of the expediency of the situation,
chenges are made in college programs and courses which are
based largely on hypotheses. Oftentimes, these changes tend
to become permanent once they are made. There is reason to
believe that many of the changes affecting the organization,
administration, and implementation of the student-teaching
program for industrial arts students at North Texas State
College, Denton, Texas, have been based upon hypotheses
rather than on the results of research pertaining to par-
ticular problems which prompted changes.

Summary.--This study was an analysis of the organiza-
tion, administration, and Implementation of the student-
teaching program for industrial arts students at North Texas
State College. It was presupposed that in order to conduct
the study, principles of student teaching and criteria would
have to be developed to gulde the study and to make the anal-
ysis. ’

The reasons presented in Chapter I as to why the study
should be made are briefly restated as follows: first, to

ascertaln basic principles as related to these phases of a

student-teaching program from the literature in the field of
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teacher education; second, to develop criteria to be used to
determine the extent to which the basic principles which were
identified were present and implemented in the student-teaching
program for industrial arts teéchers at North Texas.State
College; and third, to recommend ways and means for improving
the program based upon this investigation.

The procedure used in making the analysis follows: The
literature in the field of teacher education concerning basiec
principles and standards underlying the organization, admin-
istration, and implementation of a student-teaching program
was studied, The literature was alsc reviewed for evaluative
criteria belleved to be appropriate for use in analyzing
these above phases of a student-teaching program., After an
investigation of the literature, it was found that the amount
of research which had been completed wlith special reference
to the organization, administration, and implementation of a
student-teaching program was llmited, partlicularly research
in which principles had been developed and validated. Three
studies were found, two of which have been completed within
the past five years, In which basic principles had been de-
veloped and valldated; these three studies were used exten-
sively in this investigation. No refererce was found con-
cerning evaluative criteria for use in making an analysis
of the organization, administration, and Implementation of

student teaching.
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The principles which were developed in the three studies
and considered as basic and fundamental to the organization,
administration, and iImplementation of a student-teaching pro-
gram were presented In this investigation., After a study of
each_of the principles had been made, fourteen were selected
and used, Each of the principles selected pertained to a
distinct phase df the organizetion, administration, and im-
plementation of student-teaching programs, Criteria designed
to ascer;ain the extent to which the principles were present
and implemented in the program under study were formulated
and stated., Finally, the selected principles and criteria
were combined Into an Instrument iIn the form of a checklist.
This instrument was used in making the analysls. An attempt
was made to maintaln simpllicity in the orgenizetion of the
contents and format of the instrument In order to reouire a
minimum amount of directions and time in applylng it to the
program,

The Director of Teacher Education, who 1s also in over-
all charge of all student teaching, the Dean of the School of
Educatlon, and the consultant for student teaching in indus-
trial arts at North Texas State College, Denton, Texas, ap-
plied the instrument to the industrial arts student-teaching
program. There was general agreement of all persons with
respect to whether or not each of the fourtcen principles
was present and the degree to which each principle was im-

plemented. The data and information obtained from the
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literature used 1In this study and from the Instrument which
was applied to the program were analyzed for meaning and im-
plications,

Conclusionsg.--During the process of conducting and com-

pleting this study, two sets of conclusions emerged. One set
of conclusions pertained to the use of current literature and
research completed in the fleld of teacher education as a
source from which to draw valld data and principles for use
in studying new protlems in the field of teacher education,
The second set of conclusions was directly related to the re-
sults of the analysis, The following conclusions were drawn:

The research completed and avallable in the field of
teacher education is not fully utilized. The results of the
completed research should be studled carefully with refer-
ence to their use in resolving new problems in the fleld of
teacher education.

The validity of the principles selected and used in this
investigation has been established in other research studies,
but the validity of the criteria formulated In this study and
used to determine the extent to which the principles were
present and implemented in the student-teaching vprogram for
industrial arts student teachers at North Texas State Collegé
is unknown. The validity of these criteria can be estab-
lished through further study and applicaticon to other programs.

There are no stated objectives concerning student teach-

ing at North Texas State College, Apparently, Princlple I,
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which pertains to the iImportance of stated objectives for use
in determining the general framework of the ocrganization, ad-
ministration, and implementation of the student-teaching pro-
gram at North Texas State College, is not recognized.

Principle X, which pertains to stated agreements between
the officials of North Texas State Collegse and the officials
of the schools which are used as student-teaching laboratories
for industrial arts, is recognlized but actually operates in
only one instance. As a result, the responsibilities of all
personnel involved in the student-teaching program, with the
exception of the personnel of the Denton Public Schools, have
not been completely and clearly defined,

The present program does not provide for any compensa-
tlion for the supervising teachers In the laboratory schools
who gulde and direct the Industrial arts student teachers.

As a result, the college does not have any control over the
student-teaching laboratories or the supervising teachers
with respect to the methods and techniques of teaching and
the curriculum.

The organization and administration of the student-
teaching program considers the work done by college personnel
in connection with the industrial arts student-teaching pro-
gram In determining their regular teaching load. The work
done by those who serve as supervising teachers in the lab-
oratory schools is not considered in determining their reg-

ular teaching load.,
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The organization of the student-teaching program does
not provide for enough qualified personnel to supervise ef-
fectively the student teachers in their student-teaching ex-
perience and to conduct the total prosram. Adequate vhysical
facllities are provided for conducting an effective program
to a moderate degree.

Based upon degree status and teachling experience, the
staff members of North Texas State College and of the lab-
oratorv schools who work with the Industrial arts.student-
teaching program appear to have adequate academic prepara-
tion and successful teaching experience. The staff as a
whole has exhibited continuous professional growth and prep-
aration.,

The student-teaching experiences are cooperatively
planned by the student teacher and his advisers to a moder-
ate degree.

Principle VI, which pertains to the continulty and cor-
relation of the student-teaching experience with all of the
major phases of the professional preparation of a teacher,
is present and implemented only to a slight degree at North
Texas State College.

The organization and administration of the student-
teaching program does not provide for directed and super-
vised observation in the laboratory schools immediately
prior to the student-teaching experience. Provisions are

made, however, for each student teacher in industrial arts
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to recelve extensive preparation and counseling from the in-
dustrial arts staff prior to the student-teaching assignment
and work. ZEach student teacher, depending upon his ability
and readlness, 1s gradually inducted Into the actual student—
teaching experience,

The organization and administration of the student-
teaching program provides only limited opportunities for the
student teachers to particlipate in all of the lmportant ac-
tivities of a teacher., liost of the student-teaching activ-
ities are limitedlto the regular activities of a classroom,

The organization and administration of the student-
‘teaching program are flexible to a moderate degree with re-
spect to providing for the individual needs of the student
teachers. Improvement could be made in this phase of the
organization and administration of the program.

The organization and administration of the student-
teaching program permit and encourage continuous study and
evaluation of the program in all of the various phases for
remedial purposes., The study and evaluation of the program,
however, are not systematic, and the majority of the per-
sonnel who are involved in the program do not participate.

The evaluation of the supervised student-teaching ex-
perience of each student teacher in industrial arts involves
a consideration of individval growth, the acquisition of
knowledge, and ability with reference to the methods and

techniques of teaching and their application,
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The present organization, administration, and implemen-
tation of the student-teaching program for industrial arts
teachers at North Texas State College meets Principles II,
I1T, VvV, IX, and XII, which are a part of Standard VI of the
American Assoclation of Colleges for Teacher Education and
which are embodied within the instrument which was applied
to the program to a moderate degree,

The organization, administration, and implementation of
the student-teaching program at North Texas State College do
not meet satisfactorily Principles I, IV, VI, VII, X, XI, and
XII Included in the instrument which was applied to the pro-
gram, These phases of the program can be improved through
study and planning on the part of the staff of the teacher-
education program,

The student-teaching program for industrial arts teach-
ers at North Texas State College is an autonomous vnit of
the total student-teaching program. It is responsible to
and must function within the general organizational and ad-
ministrative framework of the total student teaching and
teacher-education program. Improvement in tThe organization,
administration, and implementgtion of the industrial arts
student-teaching program wlll, therefore, depend upocn im-
provements in the total student-teaching program. All sug-
gested revisions must have the approval of the administra-
tive personnel of the teacher-educatlion program and the Pres-

ident and the Board of Regents of North Texas State College.
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Recommendations.~-One of the purposes of the study was

to offer suggesﬁions which might be of value to those respon-
sible for the organization, administration, and implementa-
tion of the student-teaching program for industrial arts stu-
dents at North Texas State College, In offering suggestions
for improving the program, it is recognized that the organi-
zation, administration, and implementation of the student-
teaching program for industrial arts teachers should be com=
patible with the over-all framework and policies of the total
student-teaching and teacher-education program. In practi-
cally every instance, the suggestions offered for improving
the weaknesses ldentified in this analysis cannot be accom-
plished until the organization, administration, and impleéen-
tation of the over-all student-teaching program are improved.

The following suggestions for improving the program are
offered:

A study of the organization, administration, implementa-
tion of the total student-teaching program at North Texas
State College should be made, using an appropriate instru-
ment, to identify the strengths and weaknesses of the pro-
gram for remedlial purposes.

The objectives of the student-teaching program should
be identified, stated, and generally agreed upon by all of
the personnel involved in the student-teaching and teacher-

edvcation program.
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The organization, administration, and implementation of
the student-teaching program should permit greater flexibility
with respect to the length of the student-teaching assigmment.
The needs and interests of all student teachers are not the
same, and the organization and administration of the program
should permit the length of the student-teaching asslignment
to be determined by the needs of the indlvidual students for
supervised and directed student-teaching experiences.

Arrangements should be made so that a greater number of
public schools can be used as student-teaching laboratories
for industrial arts so that the number of student teachers
assigned to the Denton Public Schools and the Laboratory
School can be reduced.

A study should be made to determine the desirable num-
ber of student teachers per supervising teacher each school
- year, When the deslrable number of students per teacher has
been ascertained, a policy should be formulated and applied
to the total student-teaching program.

The industrial arts staff should study critically the
industrial arts curriculum and methods and techniques of
teaching in order to provide better continulty and correla-
tion of the course work, the methods and techniques of teach-
ing, and the student-teaching experiences,

The curriculum pattern of the professlonal education
courses should be studied for the possibllity of providing a

more functional sequence of courses with particular reference
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to supervised and directed observation and the student-
teaching experiences.

There should be contractural agreements between the of=
ficials representing North Texas State Collere and the of-
ficials representing each public school which is used for a
student-teaching laboratory., Each contract should state
clearly the policies with respect to the selection of super-
vising teachers, the placement of student teachers, the num-
ber of student teachers per semester, the methods and tech-
niques of instruction, the subject matter content, and the
responsibilities of all the personnel involved in the student-
teaching program.

A study should be made by the officials at North Texas
State College and the officials of each school serving as a
student-teaching laboratory with reference to providing com-
pensation for those teachers who serve as supervising teach-
ers,

The organization and administration of the over-all
student-teaching program at North Texas State College should
provide a system of continuous study and evaluation of the
total program and those programs operating in the different

subject matter areas.



APPENDIX A

LIST OF CONSULTANTS USED BY THE AMERICAN ASSOCIATION
OF TEACHERS COLLEGES TO SERVE IN AN ADVISORY

CAPACITY IN THE REVISION OF

STANDARD VI
Name Position Institution
L. 0. Andrews Director of Teacher Indiana University,
Education Bloomington, Ind.

Kathryn Anthony Director of Elemen-  Madlson College,
tary Training Schools Harrisonburg, Va.

Neal Billings Director of Teacher State Teachers Col=-
Education lege, Milwaukee, Wis,

F. C. Borgeson Professor of Educa=- New York Unlversity,
tion New York, N. Y.

John Carrington  Director of Teacher Illinois Normal Uni-
Education versity, Normal, Ill.

Dwight Curtis Director of Teacher State Teachers College,
Education Cedar Falls, Iowa

Helen Davis Principal, Elementary Colorado State College
Laboratory School of Education, Greeley,

Colorado

Esther Dunham Asslistant Professor Ohio University,

of Education Athens, Ohio

Benjamin Frazier Senior Specialist in Unilted States Office
Teacher Training of Education,
Washington, D. C.

Edwin S. Fulcomer Head, English Depart- State Teachers College,
ment Monteclair, N. J.



Dorothy Gray

Paul Grim

Walter E, Hager

L. D. Haskew

Amanda Hebheler

Edna Hellbronn

Harriet Howard

Charles W. Hunt

Camilla Low

Jane McAllister

E. T, McSwain

Esther Martinson

J. C. Matthews

Gordon Mork

Mary Reed
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Supervisor of Student Queens College,

Teachers, Social
Studles

Director of Student
Teaching

President

Dean of School of
Education

Professor of Educa-
tion

Assistant Professor,
Laboratory Schools

Supervisor of Student

Teaching
President
Director of ILabora-

tory Activities

Head, Department of
Education

Professor of Educa-
tion

Supervisor, Labora-
tory School

Dean of Education
Director of Labora-
tory School

Assistant Director
of Student Teaching

New York, N, Y,

University of Minne-
sota, Minneapollis,
Minn,

Wilson Teachers Col-
lege, Washington,
D. C,

University of Texas,
Austin, Texas

State Teachers Col-
lege, Ellensburg,
Wash .

Central Michigan Col-
lege of Education,
Mt. Pleasant, Mich,

National College of
Education, Evanston,
T1l.

State Teachers College,
Oneonta, N, Y,

University of Wis-
consin, Madison, Wis,

Miner Teachers College,
Washington, D. C.

Northwestern Univer-
sity, Evanston, Ill.

State Teachers College,
Valley City, N. D.

North Texes, Denton,
Texas

State Teachers College,
Bemidji, Minn,

Indiana State Teachers
College, Terre Haute,
Ind.



Erwin Sasman

CurricuLum Director

Raleigh Schorling Professor of Educa-

Maycie Southall

Fe W. Thomas

Roscoe West

Louise Willson

Laura Zirbes

tion

Professor of Elemen-
tary Education

President

President

Supervisor,
University School

Professor of Educa-
tion
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State Teachers College,
Willimentic, Conn,

University of Michigan,
Ann Arbor, Mich,

Peabody College,
Nashville, Tenn,

Fresno State College
Fresno, Calif,

State Teachers College,
Trenton, N, J,.

University of Kentucky,
Lexington, Ky,

Ohio State University,
Columbus, Ohilo



APPENDIX B

EVALUATIVE CRITERIA FOR USE IN MAKING AN ANALYSIS
! OF THE CRGANIZATION, ADMINISTRATION, AND
IMPLEMENTATION OF A STUDENT-TEACHING
PROGRAM

Name of Institution:

Location: Date:

Checklist completed by:

Standard VI of the American Association of Colleges for
Teacher Education, which pertains to the laboratory and
student-teaching experiences as a part of the professional
preparation of teachers, 1s a quallitative statement of the
laboratory and student-teaching experiences belleved to be
desirable and essential in the professional preparation of
teachers, The following checklist has been formulated from

“principles which have been developed a&nd accepted by this
Association and by other individuals, Each principle has
been accepted as belng basic and prerequisite tc the organ-
ization, administration, and iImplementation of a program of
student teaching designed to afford thlis phase of the pro-
fessional preparation of teachers. It is believed that when

the checklist has been applied to a program and the results
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studied, 1t will provide a composite picture of the organilza-
tion, administration, and implementation of the student-
teaching program and will be of value in ldentifying strengths
end weaknesses of the program.

Directions for using the Instrument.--With each stated

principle, crliteria are presented to be used In determining
the degree to which each principle 1s present and operative
in the organization, administration, and implementation of
the student-teaching program under study, If the principle
is not recognized and functioning, place a check mark (., )

in the colum indicating "no." The three terms "extensively,"

"moderately," and "slightly" are used to indicate the extent
to which the principle is implemented when it is present and
functioning., Place a check mark (v ) in the column which
best describes the degree to which each criterion 1s ful-
filled.

Anyone using this instrument for making an analysis of
the organizetion, administration, and implementation of a
student-teaching program should feel free to add checklist
items where the following list seems to be incomplete. An
attitude of professional cooperation, helpfulness, and con=-

structive criticism, and not an attitude of inspection and

fault-finding, should be maintained.



Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle 1s present, indicate the degree
of implementation by checking (V) column
l--slightly; 2--moderately; 3--extensively.

Principle I:

There should be objectives which

determine the general framework of the
organization and administration of the
student-teaching program; these objec=-
tives should be stated, understood,
and agreed upon by all personnel re-
sponsible for and working with the

program.

1, Is the student-teaching program de-
termined by specific objectives?

2. Are the objectives clearly stated?

3. Are the objectives understood by
all personnel working with the
program?

4, Are the objectives agreed upon by
all personnel working with the
program?

5., Are the objectives accepted by all

personnel working with the program?

Principle II1:

The student-teachlng program

should provide for flexibility in the
organization, administration, and 1im-
plementation of the program so as to
provide for the needs and abllitles
of student teachers.,

1,

Is the organization of the program
flexible so as to provide for the

individual needs and abilitles of

student teachers?
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Principle is
Present and
Implemented

Yes
No | (1) [(2)] (3)




Directions: If the principle 1s not recog-

nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) column
l--slightly; 2--moderately; 3--extensively.

2.

Does the organization and adminis-
tration of the »rogram provide for
more than one student-teaching as-
signment for those who appear to
need further supervised teaching
experience?

Is the length of the student-
teaching asslignment the same for
all student teachers?

Are the needs of the student
teachers studied with respect to
placing them with supervising
teachers in laboratory schools
which will provide a definilte
pattern of student-teaching
experiences?

Princlple III:

The organization and administra-

tion of the student-~teachling program
should provide gulded contacts with
children and youth of different abil-
ities, maturity levels, and socio=-
economic backgrounds for a period of
time in order to provide opportunities
for the student teacher to develop a
better understanding of Individual
differences, child growth, and devel-
opment.

1.

2

Does the organization of the stu-
dent=teaching program provide
guided contacts with children and
youth of different maturity levels?

Does the organization of the stu-
dent-teaching program provide
guided contacts with children and
youth of different abllities?
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Principle is
Present and
Implemented
Yes
No |1(1)](2)] (3)
v
v
v
¥
v




Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle 1s present, Indicate the degree
of implementation by checking (v) column
l--slightly; 2--moderately; 3--extensively.

Se

Does the organization of the stu-
dent-teaching program provide
gulded contacts with children of
different socio-economic back-
grounds?

Are the schools which are used for
student-teaching laboratoriles
typical American schools?

Do those who administer and super-
vise the student-teaching program
study each student-teachling lab-
oratory with respect to the selec-
tion of typlcal educational pro-
grams for student teachers?

Is the length of the student-

teaching assignment sufficient for
the student teacher to observe and
study child growth and development?

Principle IV:

The student-teaching progrem

should provide opportunities for the
student teachers to participate in all
of the Important phases of a teacher's
activities which include both in-
school and out-of-schocl activities.

1,

Does the student-teaching program
provide opportunities for the
student teacher to observe and
participate in the planning of
the work with the students and
other school personnel?

Does the atudent-teaching pnrogram
provide opportunities for the
student teacher to attend and
participate in faculty meetings?
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Principle is
Present and
| Implemented |
Yes
No |(1) [(2) [(3)




Directions: 1If the principle is not recog-
nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) column
l--slightly; 2--moderately; 3--extensively,

3« Does the student-teaching program
provide opportunitlies for the stu-
dent teacher to work with other
staff members and students on
various school committees and
projects?

4., Does the student-teaching program
provide opportunitles for the stu~
dent teacher to work with student
groups such as home rooms, student
counclls, and other school clubs?

S5 Does the student-teaching program
provide opportunities for the stu-
dent teacher to participate in
coomunity activities, such as
working with lay groups concerned
with civic and educational prob-
lems within the school community?

6. Does the student-teaching program
provide opportunities for the stu-
dent teacher to work with out-of-
school youth activities and organ-
izations such as Boy Scouts,
inter-community competitive sports,
religious organizations, and teen-
age clubs?

Principle V:

The student-teaching experiences
should be cooperatively plammed and
developed by the student teacher and
his advisers,

l. Does the organization and adminis-
tration of the program permit
deslignated college personnel to
participate in the supervision of
the student teacher in actual
laboratory work?
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Principle is
Present and

Tmplemented |

Yes
No (1) l(2) 1(3)




Directions: If the principle is not recog-

nized end present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) colum
l--slightly; 2--moderately; 3--extensively.

2.

Se

Does the organization and admin=-
istration of the student-teaching
program permit and encourage the
supervising teacher, college per-
sonnel, and the student teacher
to plan cooperatively the general
framework of the student-teaching
experience?

Does the student-teaching program
permit the college personnel to
confer with the student teacher
and laboratory teacher concerning
the growth and development of the
student teacher?

Principle VI:

The student-teaching program

should be organized and administered
so as to provide a high degree of con-
tinuity and correlation of the student-
teaching experiences with all of the
major phases of the student teacher's
professional education,.

1.

2e

Se

Is the student-teaching experience
regarded as an unrelated segment
of the professional preparation of
a teacher and earmarked as a
course to be completed under the
sole direction of one designated
individual?

Is there a high degree of correla-
tion and continuity in all of the
courses leading to and pre-
requisite to student teaching?

Do the courses which are concerned
with supervised observation
immediately precede the student-
teaching assignment?
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Principle is
Present and
Implemented

Yes
No [(1) |(2)] (3)




Directions: If the principle 1s not recog-

nized and present, indicate by checking ( ).
If principle 1s present, iIndicate the degree
of implementation by checking ( ) column
Jl--slightly; 2--moderately; 3--extensively.

4.

Do the courses concerned with the
methods and techniques of teaching
immediately precede the student-
teachling assignment?

Does the phllosophy prevail that
every staff member engaged in the
teacher-education program has an
obligation to develop his work and
courses so as to provide and en-
courage continuous growth with re-
spect to the total program of the
student?

Principle VII:

Adecuate physical facilities and

persomnel should be provided for con-
ducting an effective student-teaching
program,

1,

S

Are a sufficient number of schools
used as student-teaching lsbora-
tories so as to provide adeguate
opportunities for each student
teacher to observe and participate
in all of the major activities of
a teacher's regular work?

Are the necessary physical facill-
ties, ecquipment, tools, materials,
and teaching alds necessary for
effective teaching present in the
schools which are used as student-
teaching laboratories?

Does the program provide enough
qualified personnel to guide ef=-
fectlvely and supervise the stu-
dent teachers in their student-
teaching experience and to conduct
the total program?
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Principle 1is
Present and
Implemented
Yes

No [(1)](2)] (3)

—




Directions: If the principle 1s not recog-
nized and present, indicate by checking (v).
If principle is present, Indicate the degree
of implementation by checking (v) column
le-slightly; 2--moderately; 3--extensively.

4, Are the classes taught by student
teachers typical classes with re-
spect to the number of students?

Principle VIII:

The staff members of the teacher-
education institution and schools which
serve as laboratory schools who work
directly and indirectly with the stu-
dent-teaching program should have ade-
quate academlic preparation and success-
ful experience in all of the major
phases of student teaching.

l. Are the staff members of the labo-
ratory schools who supervise stu-
dent teachers qualified from the
standpoint of college preparation?

2. Are the college staff members who
directly and indirectly work with
the student-teaching program qual-
ified from the standpoint of col-
lege preparation?

5., Have the supervising teachers in
the laboratory schools who work
with student teachers had success-
ful teaching experlence in public
schools? ’

4, Have the college staff members who
work with student teachers had suc-
cessful teachling experience in pub-
lic schools?

5. Have the supervising teachers who
work with student teachers ex-
hibited continuous professional
preparation and growth?
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Principle 1is
Present and
Impl emented

No

Yes

(1)

(2)

(3)




Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle is present, Indicate the degree
of implementation by checking (v) column
l--slightly; 2--moderately; 3--extenslively.

6.

8.

9.

Have the college staff members who
work with student teachers ex-
hibited continuous professional
preparation and growth?

Are the college staff members who
gulde and supervise student teach-
ers In their laboratory experiences
qualified in thelr major teaching
field?

Are the laboratory teachers who
gulde and supervise student teach-
ers in their laboratory experiences
qualified in their major teaching
field?

Are sound and acceptable methods
and techniques of teaching used
by those who supervise and guide
student teachers In their labora-
tory experiences?

Principle IX:

The student-teaching program

should provide for the preparation and
guidance of student teachers in thelr

observation prior to student teaching

and should provide for gradual induc-

tion into the actual teaching experi-

ence.,

1,

2e

Does the program provide for
directed and supervised observa-
tion In laboratory schools imme-
diately propr to the student-
teaching experience?

Does the student teacher observe
the classes or class he is to
teach prior to the actual student-
teachling assignment?
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Principle is
Present and
Implemented

Yes
No |(1) |(2)|(3)




Directions: If the principle is not recog-
nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) column
1l--glightly; 2--moderately; 3--extensively.

3, Does the student teacher receive
proper preparation and counseling
concerning his assignment and work
immediately prior to reporting to
the supervising teacher?

4, Is the student teacher gradually
inducted into the actual student-
teaching experience by the super-
vising teacher depending upon the
student teacher's abllity and
readiness?

Principle X:

There should be a clearly stated
agreement between the officials of the
teacher educatlion institution and of
each school which i1s used as a labora-
tory school for student teaching with
respect to the assignment of student
teachers, number of student teachers,
placement of student teachers, and the
selection of the supervising teachers;
there should be a stated agreement with
respect to the curriculum and methods
of instruction, and the responsibili-
ties of the supervising teacher, stu-
dent teacher, and other personnel work-
ing directly or indirectly with the
student-teaching program; this agree-
ment should be clearly stated, agreed
upon, and understood by all concerned.

1. Is there a clearly stated working
agreement between the officials of
the teacher education Institution
and each school which serves as a
student-teaching laboratory?

2. Have the responsibilities of the
student teacher been identified
and clearly stated?
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Principle is
Present and
Implemented

Yes
No [(1) |(2)] (3)




Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) column
l--glightly; 2--moderately; 3--extensively.

S

8.

lave the responsibllities of the
supervising teacher been identified
and clearly stated?

Have the responsibilities of other
college personnel working with the
progrem been 1dentified and
clearly stated?

Have the policies and procedures
with respect to the assignment of
student teachers and the number of
student teachers been determined
and clearly stated for each
school?

Have the policies and procedures
with respect to the selection of
supervising teachers been deter-
mined and clearly stated?

Is there a clearly stated agree-
ment between the Institution and
each laboratory school with re-
spect to the curriculum and
methods of instruction?

If such ar agreement has been
executed, 1s the agreement and all
of the provisions thoroughly under-
stood and agreed upon by &all per-
sonnel involved?

Principle XI:

The work done by all personnel in

connection with the student-teaching
program in the teacher education in-
stitution and schools which are used as
student-teaching laboratories should be
consldered as a part of the regular
teachling load,
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Principle is
Present and
Implemented
Yes
No [(1) [(2)](3)
v
v
v
v
v
v




Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (V) column
l--slightly; 2--moderately; 3--extensively.

1,

2e

Is the work done by college per-
sonnel with respect to the prepa-
ration, guidance, and supervision
of student teachers considered in
determining their regular teaching
load?

Is the work done by teachers in
schools which are used as student-
teaching laboratories with respect
to guiding and supervising student
teachers considered in determining
their regular teaching load?

Principle XII:

Evaluation of the student-teaching

experience should be in terms of indi-
vidual growth in the acouisition of
knowledge and abilities and their ap-
plication which are prereocuisite and
essentlial to effective teaching.

1,

Se

Is the student teacher and his work
evaluated in terms of individual
growth with respect to the acquil-
sition of essential knowledge, the
development of abllities and skills
and their applicatlion, which are
prerecquisite to effective teaching?

Is the evaluation of the student
teacher's work a phase of the pro-
gram which 1s considered as con=
tinuous?

Is the evaluation of the student
teacher's work a continuous and
cooperative enterprise which in-
volves the student teacher, super-
vising teacher, and other personnel
directly concerned with the student
teacher's growth?
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Principle is
Present and

Tmplemented
Yes
o (1) l(2) 1(3)
v
v
v
v
v




Directions: If the principle is not recog-

nized and present, indicate by checking (v).
If principle is present, Indicate the degree
of implementation by checking (v) column
l-=slightly; 2--moderately; 3--extensively.

Princlple XIII:

Teachers who serve as supervising

teachers in schools used as student-
teaching laboratories should be com-
pensated for thelr services.

Ly

Does the organization and adminis-
tration of the student-teaching
program provide for the compensa-
tion of the supervising teachers
in the cooperating schools by the
college for their services either
in terms of a reduced teaching
load or a stipulated amount of
money?

Principle XIV:

The organization and administra-

tion of the student-teaching program
should provide for and encourage
systematic, continuous study and
evaluation of the program 1n all of
its various aspects for remedial pur-
poses,

1.

Does the organization of the stu-
dent-teaching program provide for
continuoous study and evaluation of
the program in all of its various
phases?

Does the administration of the
student-teaching program encourage
and assist in conducting continu-
ous study and evaluatlion of the
program in all of its warious
phasss for remedlal purvoses?

Are methods and technigues which are
educationally sound nsed in the
study and evaluatlon of the program?
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Principle is
Present and
Implemented

Yes
No |(1) |(2)](3)
v

v

v

v




Directions: If the principle 1s not recog-
nized and present, indicate by checking (v).
If principle is present, indicate the degree
of implementation by checking (v) colummn
l--slightly; 2--moderately; 3--extensively.

4, Are the data and information re-
sulting from the study and evalua-

tion of the teaching program used
for remedial purposes?
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Principle is
Present and

Implemented
Yes

No (1) |(2)] (3)
v




APPENDIX C
APPLICATION FOR ADVANCED STUDENT TEACHING

General Directions:

1. This application form should be filled out and returned
to the Director of Student Teaching at least one semester
prior to the semester in which student teaching is to be
done.,

2, Fill out both coPies of the application completely, ex-
cept section on "Assignment Information."

3, In conference with the head of the department in your
major field, fill out sectlion on "Assignment Information."

4, Students who wish to do two semesters of student teaching
should file two (2) applications, one for each semester,

Personal Data:

Denton Mail- Tele=-

Name ing Address phone
Home Address
Present Date When do you graduate? 19
Age Single Married Number of children
Health: Good Fair Poor
Academic Preparation: Second Minor,

First Minor, or or 2nd Teach=-
Major lst Teaching Fileld ing Fileld
Number of Hours completed: In Education s In 1lst Minor or
1st Teaching Field » In 2nd Minor or 2nd Teaching Fleld ,
In all other fields Total .

List NUMBERS AND GRADES of courses completed:

Education Major, or 1lst Minor, or 2nd
Teachling Fileld Teaching Fileld
Course No, Grade Course No. Grade Course No. Grade




List the numbers of the courses you are now taking:

157

List numbers of the courses, not given above, which are on

your degree plan:

Professional Data:

A,

Teaching Experience
Number of years experience In teaching:

Type of teaching: Elementary Junior High School
High School College Assistant College
Military Service School

Certification

Do you have a teacher's certificate? What kind:

Expiration date?

Experience with groups of children and youth
1., In what school grades or classes have you observed as
a part of some college course?
2. In what school grades or classes have you actively
worked with boys and girls as a part of some college
course? (Give college course numbers and school
grades or subjects.)
5. What experiences have you had in working with boys or
girls in out-of-school situations: (Sunday School,
Boy Scouts, Girl Scouts, recreation, etec.)

School and Community Activities:

A,

B.

Public School Activities

Graduate of what high school?

Approximate number of students in high school?

In what extra-class activities, such as music, athletics,
youth organizations, etc., did you participate while in
public schools? List, and for each indicate the nature
of participation by M (member), or O (officer or posi-
tion of leadership):

College Activities

In what extra-class activities have you participated while
in college? Include those in which you are now particl-
pating. List, and for each indicate the nature of par-
ticipation by M (member), or O (officer or position of
leadership). Include such activities as clubs, relig-
ious organlizations, athletics, music, professional or-
ganlzations.
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Assignment Information:

This sectlion should be completed and signed by the head of the
department iIn applicant's major fileld after a conference in
which the applicant's preparation and future plans are re-
viewed,

A. Semester in which student teaching is recuested

Fall 1lst 6 weeks
Spring Semester, 19 2nd 6 weeks oSummer, 19

B, Recommendations for subject and/or grade assignment:

Applicant's Preferences Adviser's Estimate
Major, or lst teaching Well Should
field Qualified Qualified Not
First preference Attempt

Second preference

Preference in minor, or 2nd
teaching fleld

#Note: Adviser should Indlcate his estimate of the student's
abllity and preparation in the subjects of hls first
and second preferences by placing a check In the ap-
propriate place under "Adviser's Estimate."

Adviser!'s comments:

Signature of the Department
Head



APPENDIX D

SAMPIE OF NOTICE OF STUDENT TEACHING ASSIGNMENT

The following is your tentative assignment for Education
410H, student teaching, While it i1s hoped that this assign-
ment will not have to be changed, circumstances sometimes re-
quire that changes be made, You will be notifled if a change
in your asslignment 1s necessary.

SCHOOL SUBJECT

SUPERVISING TEACHER

COLLEGE COORDINATOR

CONSULTANT IN TEACHING FIELD

TIME CLASSES BEGIN

PRELIMINARY CONFERENCE

Other information concerning meetings with supervisors,
transportation, and other arrangements will be available at
the student teaching teble during registration.

Courses recormended to be taken with student teaching:

If you have any questions or problems concerning your
assignment, please write or come by the office (Education
Building, Room 112).

Cordially yours,

Director of Teacher Education
North Texas State College
Denton, Texas
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