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THEY CONTAINED MORE THAN DREAMS AND HOPE!
AN ANALYSIS OF SPEECHES GIVEN BY BLACK
PSYCHOLOGISTS, 1968-1973

Chapter I

In the 1960's and 1970's Black Americans focus atten-
tion on the world. The different types of Black Americans
that prevailed during these years included the violent and
non-violent groups who planned strategies as to how to
attain freedom. Some of their more represenfative leaders
were Huey Newton, Malcolm X, H. Rap Brown, Martin Luther
King, Jr., Jesse Jackson, and Julian Bond. Regardless of
the violent or non-violent strategies, their philosophical
views about Black Americans can be basically summarized as
making the Black Americans aware of their identity.

According to M. Jones:

Part of the Black man's identity problem lies in the

fact that he has not been too sure who he was at any

given moment in the context of American culture. When
he was brought to this country and subjected to the

Black experience, a part of the aim of the dehumanizing




process was to strip him of his original sense of

personhood. (1971, p. 63)

To understand Black self-identity one must question
what kind of personhood was sought by the Black man.
According to Jones, the problem of authentic self-hood can
be seen in at least two different ways.

First, a negative assertion can be a mere indication of

a deep insecurity. This lack of security can be seen

in the pseudo-superior self-identity sought and held by

the white supremist, who has always thought himself,
because of color alone, to be better than his Black
brother. He further stated the second part of the

Black man's ontological problem lies at the point of

projecting any kind of personhcod which must be

respected, as such, in the context of pro-white Ameri-

can society. (M. Jones, 1971, p. 68)

Camus stated that it was "better to die on one's feet
than to live on one's knees" (1956, p. 13). Existence for
some Blacks meant violence and for others non-violence.
Over-all the main objective for both groups has been freedom.
Black freedom was not new for the sixties and seventies
only, but since the time of.slavery.

Background of the Problem

According to Wispe and his associates (1969), little
was known about the origins, education, and training of

Black psychologists. Less was known of the discrimination




they face in their careers as psychologists. In 1963 the
Board of Directors of the American Psychological Association
(APA) organized the Committee on Equality of Opportunity in
Psychology because the Board had received a proposal rela-
tive to the training and employment of Black psychologists.
The purpose of this committee was to study Black psycholo-
gists in America so that the information received could
serve as a basis for making recommendations.

The difficulty of obtaining information abcut race and
discrimination was great; these findings represent the best
answers under the present conditions to complex problems.
Black psychologists studying or teaching in the United
States were contacted at 94 Black colleges and universities.
Approximately 216 chairmen of psychology departments with

a graduate program listed in the American Psychologist and

78 deans and chairmen of Colleges of Education listed in the

Educational Directory were also contacted. Also, 50 state

psychological associations were informed as well as 15 large
government centers and departments that had psychologists
employed with them. All of the contacts were made by a six-
page questionnaire which contained items about family
background, undergraduate and graduate education, occupational
history, and present earnings. This questionnaire reached

492 Black psychologists whose names had been obtained. Addi-
tional items were present on fhe questionnaire which asked

about ethnic factors advantageous or disadvantageous to



Blacks and in what ways the American Psychological Association
could assist to counter professional discrimination.
In this survey Wispe et al. stated this in their dis-
cussion:
The Committee was not unaware that of all possible
approaches the questionnaire was among the most likely
to underestimate the depth of feelings of many, if not
most, of the respondents. The unusual effort the Com-
mittee expended to raise the response rate to an
acceptable 81% indirectly reflected the amount of
resistance many of the respondents felt and some
expressed. Many of the non-respondents, for example,
wrote long letters, but refused to return a completed
questionnaire! Many felt it was unutterably naive to
ask if race has limited their opportunities. Of course
it had. Others, after long distance calls, agreed
reluctantly to complete the questionnaire, but expressed
doubts about its effectiveness. The intensity of the
frustrations and resentments of both the respondents
and nonrespondents. cannot be qualified, but these
facts must be kept in mind for the main implications
of this study. (Journal of American Psychologists,
1969, p. 149)
The main implications were:

(1) Black psychologists are excluded from the mainstream

of American psychology. Early training of Black psychologists




had been completed in Black colleges. The M.A. and Ph.D.
were granted to Blacks by predominantly non-Black institu-
tions, mainly because there were no Black institutions

that granted the higher degree in psychology. One respondent
wrote to Wispe et al. that: '"Recognizing the limitations

of a segregated society, I protected my ego by enrolling in
predominantly Black institutions” (Wispe, 1969, p. 149).

Many respondents thought that monies and professional con-
tacts did not exist in the Black institutions.

Although 85% of the sample had earned either the doc-
torate or master's degree, only an estimated 277 were mem-
bers of American Psychological Association. Perhaps this
statement by a respondent may justify the low percentage of
Black members: "I have never been active in the APA, since
I have always felt it was part of the White academic club.
Besides, the ghetto colleges don't know what 'APA' means and
usually don't even know what psychology means" (Wispe, 1969,
p. 149).

(2) To be Black in America is a terrible handicap, and

to be a Black psychologist is not much better. Half of the

respondents felt race had limited their professional oppor-
tunities in psychology. Some respondents said their experi-
ences had been good but that they often restricted their

lives to avoid the possibility of rejection. Many respondents
felt their family had suffered and complained of having to

live in segregated housing and having to work harder to



prove themselves.

(3) The APA has a responsibility to adhere to an

-affirmative action program. The Black psychologists

responded that the APA must first put its own house in
order. The respondents noted the absence of Blacks holding
APA office and presenting papers at conventions. Another
respondent stated: '"Blacks play a relatively minor role in
the APA's organization and functions to the point that only
a few apply for office" (Wispe, 1969, p. 149).

To the question "How can the APA correct professional
discriminations?" 587 of the respondents did not answer.
Wispe et al. (p. 149) mentioned there was no significant
age or sex correlating with this failure to respond. They
interpreted this high percentage of no answers as a lack
of faith in the APA's willingness or ability to take correc-
tive action. Half of the respondents felt that the APA
enforced non-discrimination in employment and training,
refused to list non-equal-opportunity openings in APA
employment literature, and refused to grant advertising
space to those who would not comply with a non-discriminatory
policy.

Some of these thoughts have been captured by Black
psychologists in speeches and position papers presented at
various conferences and conventions. Black psychologists
have stated they need a home they can call their own. This

home will give them an opportunity to express Black-oriented
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ideas, and to publish journals. According to a Black psy-
chologist, Black Americans have been exploited by White
psychologists through myths, and half truths.

R. Jones indicated that:

Black psychologists and other Black social scientists

insist, these days, on speaking for themselves. They

perceive the need to move away from pathology oriented
notions about the behavior of Black people toward cre-
ating, interpreting, and reinterpreting the psychologi-

cal literature on Blacks. (1972, p. xi)

The Association of Black Psychologists- was established
in 1968 out of interest of a group of individuals who felt
the American Psychological Association did not respond to
the needs of Black Americans. Their purpose was two-fold

as stated in The Journal of Black Psychology:

The first was the desire and commitment to assess and
develop mechanisms for addressing the needs of the-
Black community, particularly those of a psychological
nature. The second aspect was to provide a vehicle
for increasing the numbers of effectiveness of Blacks
engaged in psychological services. (The National

Association of Black Psychologists, 1976, p. 4)

under the purposes of The Journal of Black Psychology:

(a) To promote psychological research, theory, and

writing that is for and about Blacks, (b) To promote



the study of Black psychology through schools, col-
leges, home and other groups or associations, (c) To
promote a greater psychological understanding of Black
behavior throughout the world, and (d) To enhance the
"ﬁsychological self" of Black Americans. (Journal of

Black Psychology, 1976, p. 5)

Johnson, a Black psychologist, thought that Black psy-
chologists were interested and could reach the Black com-
munity by communicating to three major areas: (1) '"self-
concept," (2) 'bsychological testing revisited,'" and (3) ''psy-
chological invalidism.'" Placing emphasis on these three
major areas, he concluded:

The Black community will cease to view us as '"outsider"

and eventually we will be able to meet the man toge-

ther--singing . . . if you like . . . not '"We shall
overcome' but "I ain't gonna be your low down dog no

more!!" (Jones, 1972, p. 362)

F. Jones, another Black psychologist, wrote:

The Black clinical psychologists should be in the

forefront of expanding and refining definitions of

psychological problems and psychological treatment.

This involves many things but seems to begin with an

attitude which challenges much of what has been

inaccurately attributed to the Black condition by the
society at large and, therefore, reflected in academic

teachings. This is, therefore, the same spirit with



which all Blacks are beginning to view their world and
themselves. The specifics of what psychological help
for individuals, families, groups, or agencies will be
in the future cannot be envisioned now. The main objec-
tive of the Black psychologist at this time is keeping
open in our understanding of the situations our Black
brothers and sisters in trouble bring to us, to give
proper weight to the dimension of the truly diseased
world in which we all strive to live, and to be as
creative and unfettered as possible in offering our
skills as psychologists. (Jones, 1972, p. 373)

Thomas spoke with little hesitation in expressing that:
Psychologists are in serious need of a reexamination of
their philosophical commitment. The last few years
have become increasingly characterized, not so much by
a quest for truth, as by a search for power. Mean-
while, the social revolution has caught social scien-
tists in wilderness resting on a cot of science for
science's sake, with their proverbial pants down.
(Thomas, 1972, p. 383)

Statement of the Problem

Since one of the most.expedient and powerful means of
communication is through speech, an attempt was made to col-
lect formal speeches from Black psychologists and to analyze
them in terms of content. Special interest of this study

was to determine what specific content areas were emphasized,
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limited to the selected content categories formulated by

the researcher. Therefore, what are the similarities and
differences of content categories within the thirteen speeches
given by the three Black psychologists between 1968-1973?

Theoretical Framework and Related Literature

In content analysis the investigator designs the indi-
cators which are relevant to his problem. George (1959)
stated that "he is under no obligation to explain or make use
of all the occurrences within the communication of the
content feature which he selects as an indicator" (George,
1959, p. 98). Although, the investigator is not under any
obligation, he has four possible ways of making inferences
according to George (1959):

1. The investigator may make an inference from the

fact that the content characteristic in question
occurred sixty times in a certain body of communi-
cations. (In this event, he is setting up a
frequency content indicator.)

2. The investigator may make an inference from the

fact that the content characteristic in question
occurred in all, that is, from its mere presence
in that body of material. (In this case it is a
nonfrequency content indicator.)

3. The investigator may decide that only one of the

sixty occurrences of the given content characteristic

should be singled out for purposes of making
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inferences, on the ground that the particular con-
text (situational behévioral and/or linguistic)
in which it appeared gives it distinctive value
as a content indicator for the inference of
interest. (This is also a nonfrequency content
indicator.)
4. The investigator may also base his inference on
several occurrences of the content characteristic
in one particular type of context. (This is a
frequency content indicator.) (George, 1959, p. 98)
Therefore, the investigator makes the decision of what is
useful to discuss.
George (1959) stated:
When the quantitative analyst studies the amount of
attention received by a designated symbol or theme in
a body of communication, he operates with a dichotomous
attribute, namely, the presence or absence of that
designated symbol or theme in each of the counting
units into which he has divided that body of communi-
cation. In other words, he is interested in the
frequency with which the symbol or theme appears, that
is the number of counting units in which it was present
at least once. (George, 1959, pp. 96-97)
He distinguishes between the terms '"quantitative' and
"qualitative" and the amount of usages these terms have in

the analysis of communication. According to George (1959):
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A descriptive statement of content which, for purposes
of making inferences, refers to the number of times one
or more characteristics are present in a body of com-
munications is defined as a "frequency cbntent indicator."

A descriptive statement of content which, for purposes

of making inferences, refers merely to the presence or

absence of a certain content characteristic is defined

as "monfrequency content indicator.'" (George, 1959,

p. 97)

Berelson and Salter's (1946) did a study titled
"Majority and Minority Americans: An Analysis of Magazine
Fiction." Questions raised by Berelson and Salter were:

1) How do people meet the various ethnic and religious groups
of this country in magazine fiction which reaches large
numbers of people in their relaxed, leisure hours? 2) Are
some presented as more important or more personable or
wealthier than others? 3) Do some groups in these stories
get more of society's rewards, such as love or high posi-
tion? 4) What picture was presented of the relationship
between different ethnic groups?

The object of analysis was a sample of 198 stories
during the years of 1937-1943. The reason for selecting
these years was to investigate the effect of World War II
on the treatment of different ethnic groups. Four magazines
issues were selected for each year at regular intervals. The

first, third, and fifth stories were analyzed in each fourth
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magazine. Two types of articles eliminated from the study
were serials and '"'short short stories."

The hypotheses were formulated around two groups--the
"Anglo-Saxons'" and the "foreigners" and investigated the
frequency of occurrence, cultural contributions, status,
and social interaction of members of these groups. Two
additional hypotheses were formulated, one on time and the
other on locale difference.

This study revealed:

1) Anglo-Saxon Americans received better treatment, both

qualitatively and quantitatively, than the minority and

foreign groups; 2) the minority and foreign groups from
other European and Oriental countries, deprived as they
were, received better treatment in these stories than

did two critical American minorities, the Negroes and

the Jews; and 3) Negroes and Jews never appeared as

heroes or heroines, and they also had the lowest occu-
pations. In conclusion, the Negroes and Jews were
depicted least favorably. (Public Opinion Quarterly,

1946, p. 190)

Content analysis has been used to analyze written materi-

als to infer personality traits of the writer. Baldwin

.(1942) was interested in letters written by an Irish woman.

He analyzed several letters by classifying them into two
categories. Category one was labeled typical category, and

the other attitudinal category. The typical category
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included words as self, money, death, and religion. Atti-
tudinal category words were moral, favorable, and lazy. The
two categories were investigated for frequency and con-
tingencies. The procedure for this study was based on the
assumptions that if the item was used frequently it was a
measure of its importance in the personality. This study
indicated the Irish woman's attitudes toward jobs and death
and self and son. A modified version of Baldwin's study

was done by Andrews and Muhlhan (1943).

Andrews and Muhlhan (1943) applied analysis to the
personal diary of an adolescent girl. - A frequency contin-
gency table with twenty categories was designed and inde-
pendent checks were done to test the validity of the data.
Andrews and Muhlhan matched the frequency patterns with the
degrees of correspondence.

Content analysis has been studied on many types of
research and it has answered many questions and expanded
the field of research in the social sciences and humanities.
Berelson (1954) wrote:

Content analysis, as a method has no major qualities-~

you rarely get out of it more than you put in, and

sometimes you get less. 1In the last analysis, there

is no substitute for a good idea. (Berelson, 1954,

p. 518)
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Definitions of Content Categories

The eight content categories used in this study are
terms fcund in any standard dictionary. The content cate-
gories are defined below.

Ethnic Background

Of or relating to races or large groups of people
classed according to common traits and customs.
Achievement

A result brought about by resolve, persistence or
endeavor.

Institution

Something that serves to instruct, a significant prac-
tice relationship or organization in a society or culture.

Integration

The act or process or an instance of integrating, as
incorporation individuals of different groups as equals inte
society or into an organization.

Socio-Economic

Of relating to, or involving a combination of social
and economic factors.

Intelligence

The capacity to apprehend facts and propositions and
their relations and to reason about them.
Educator

One who educates and cultivate and discipline the mind

and other faculties by teaching.
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Testing
A critical examination, used to evaluation one's abil-
ity.

Limitations of the Study

This study was an attempt to identify, collect and
analyze speeches given by Black psychologists between 1968-
1973. The years of 1968-1973 were selected since the study
of Wispe et al. (1969) exposed some of the problems Black
psychologists had in America. Difficulty was encountered in
identifying Black psychologists therefore the population
list used for identification of Black psychologists does not

represent a true population of Black psychologists.
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Chapter II

Method

This research is not an empirical study in the con-
ventional sense of stating a hypothesis and then seeking to
reject its null hypothesis. Instead, this is an exploratory
study of selected speeches of Black psychologists. Selltiz,
Jaboda, Deutsch, and Cook (1962) stated:

Many exploratory studies have the purpose of formulating

a problem for more precise investigation or developing

hypotheses. An exploratory study may, however, have

other functions: increasing the investigator's famil-
iarity with the phenomenon he wishes to investigate in
subsequent, more highly structured, study, or with
setting in which he plans to carry out such a study;
clarifying concepts; establishing priorities for fur-
ther research; gathering information about practical
possibilities for carrying out research in real-life
settings; providing a census of problem regarded as

urgent by people working in a given field of social

relations. (p. 51)
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Selltiz et al. further caution that we should not underesti-
mate the importance of exploratory research and define only
experimental work as being '"scientific.' Because in real-
ity, if experimental research is to have either theoretical
or social value, it must relate to broader issues than those
posed in the experiment. And this relevance can come from
exploratory research.

Content analysis is the technique that was used to con-
duct this study. A review of related literature revealed
that if proper precautions are taken, content anélysis is a
valid and reliable procedure for measuring communication
content' (Borg, 1963, pp. 252-262). Berelson (1952)
defines communication content as being any form of symbolic
interaction--including verbal, pictorial, gestural, and
musical--which makes up communication itself. Thus, an
analysis of the speeches of Black psychologists is within
the purview of content analysis.

The reliability of this study is to some extent ques-
tionable since a check was not made to determine the research-
er's coding reliability. By having two or more coders, we
would have been able to test the inter-rater reliability.
This is not a minor limitation, since '"content analysis must
be conducted so as (1) to create reproducible or 'objective'
data which (2) are susceptible to measurement and quantita-
tive treatment, (3) have significance for some systematic

theory, and (4) may be generalized beyond the specific set
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of material analyzed" (Cartwright, 1953, p. 435). Conse-
quently, without replication under the above cited conditions,
the researcher of this study will not attempt to generalize
beyond the specific set of materials analyzed.

After examining many sources for lists of Black psy-
chologists, the publication by Wilcox (1971) was chosen for
two reasons: (1) because of its relatively recent publica-
tion date, and (2) it contained names of psychologists
labeled as such and assumed to be Black. Wilcox's affil-
iation list presented names, addresses, and ranks for 53
psychologists. Fifty-one of these psychologists were con-
tacted by typewritten letters only and requested copies of
speeches given between 1968-1973. Two psychologists were
eliminated; one was eliminated because he was listed by
Wilcox as '"deceased," and the other was eliminated because
he was known by the investigator to be a White psychologist.
A total of 12 letters were returned: two letters were

marked '"better address," one was marked 'not here," three

were marked '"not in psychology,'" one was marked '"not in

urban studies," one was marked "unclaimed," one was marked

' and three were marked "return to sender."

"cannot locate,'
Fourteen psychologists responded on their departmental

letterhead stationery, six of whom identified themselves
as Black, six as White and two gave no identification of

ethnic background. Of the six Black psychologists who

responded, three forwarded a total of 13 recorded speeches
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which were used as the sample for this study. Although
these speeches may not be representative of psychologists
concerned with the crucial issues within the selected time
period, 1968-1973, they were the only ones available where
consent was given for analysis.

The three Black psthologists were all male, married,
held a Ph.D. degree, with three different major fields of
interest: educational psychology, counseling psychology,
and higher education. One psychologist was located in
Michigan and two located in Connecticut. The names of the
Black psychologists were simply assigned letters A, B, and
C, respectively, for purposes of identification.

Speeches

The thirteen speeches given by the three Black psycholo-
gists were arranged by date and year of presentation, audi-
ence to whom speech was directed, title of speech, and
total number of pages. The compiled information is pre-
sented in Figures 1, 2, and 3 for psychologists A, B, and C,

respectively.



Audience Time of Year Title of Speech Number
of Pages
National Headstart November 4, Environmental and Educational 12
Conference 1969 Achievement, Implications for
Head Start and Social Change
New Faculty of Michigan September 15, The University and Society 13
State University 1970 !
School Law Conference November 28, Equal Educational Opportunities 12
1971 Past, Present, Future
Educational Conference May 22, 1972 Crisis in Urban Education and 9
Equal Educational Opportunity
Wichita State University  January 19, The Legacy of Martin Luther 20
Library Association 1973 King, Jr.
Conference on Education June 6, 1973 Public Schools and Equal Edu- 16

Policies and Equal Edu-
cational Opportunities

cational Opportunity

Figure 1. Summary of information concerning the relevant speeches

gist A.

of Psycholo-

1¢



Audience _ Time of Year

Title of Speech

Number
of Pages

National Ed.D. Program July 30, 1973
for Educational Leaders

Educational Leadership and
Multiracial Schools

National Association of August 24,
Black Psychologists 1973

The Role of Black Administrators
in a Predominantly White
University

13

Figure 1. (Continued).

A4




Audience Time of Year Title of Speech Number
of Pages

Conference on the Influ- October 14, ‘Urban Problems--~Some 9

ence of Technological 1968 Reflections

Innovations on the Future

of Connecticut

Chapters of the National April 22, Rehabilitation's Responsibility 14

Association of Sheltered 1969 to the Disadvantaged

Workshops and Homebound

Programs

Commencement Exercises of March 20, The Negro Potential 14

Church Academy of Central
Baptist Church

Figure 2. Summary of information concerning the relevant speeches of Psycholo-

gist B.

€¢



Audience Time of Year Title of Speech Number
of Pages

Conference National Edu- February 18, School Testing and Minority 6

cation Association 1972 Children

School Leadership Con- May 8, 1972 Quality Education and Minority 7

ference State Dept.
of Education

Staffing Patterns

Figure 3. Summary of information concerning the relevant speeches of Psycholo-

gist C.

¢
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Content Categories

The eight content categories were selected on the impres-
sionistic observation of the investigator as to the high and
low frequency of usage within the thirteen speeches. These
content categories represented the slight changes and dif-
ferent wording in the speeches as given to different audi-
ences and in different years. The content indicators were
described with each content category.

The coding unit for this study was the paragraph.
George (1959) stated:

The investigator may specify the paragraph as the coding

unit and therefore count the number of coding units

(paragraphs) in which a certain symbol or theme appears

within each coding unit (i.e., each paragraph).

(George, 1959, p. 101)

A. Ethnic Background: racism, race, White, Black,
Negro, minority, Jews, Spanish-American, Chicano, American-
Indian, disadvantaged, different, inferior, and undesirable.

B. Achievement: career, improvement, leadership, suc-
cessful, and ability.

C. Institution: family, college, university, private
school, public school, and church.

D. Integration: interracial, racial discrimination,
multiracial, equal, non-racist attitudes, desegregation,
segregation, equal rights, violence, equality, and busing.

E. ©Socio-Economic: poor, ghetto, urban community,
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rural, suburban, middle income, middle class, cultural
background, family income and salary.

F. 1Intelligence: bright, IQ, high achiever, good
student, and grades.

G. Educators: school board member, politician,
entertainer, writer, counselor, teacher, administrator, and
professor.

H. Testing: score, aptitude, standardized test, and
performance.

Content categories were scored and tallied in raw data
matrices which are presented in the tables in Appendix A.
The numbers under Unit represented the paragraph number of
the speech and the letters A, B ... H represented the content
category as listed in this study. The presence or absence
of each content category in a unit was scored 1 if present

and 0 if absent.
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Chapter III

Results and Discussion

An analysis of the substance of selected Black psycholo-
gists' speeches given between 1968-1973 were made to deter-
mine the specific content areas or categories emphasized
for the purpose of ascertaining the characteristics and
constituents derived from the structure of the message.

The concern here was with primary or manifest substance,
rather than with the secondary or latent substance. Also,

an attempt was made to determine if differences or similari-~
ties existed among speeches given by the three Black psycholo-
gists. After the categories were established and defined

in terms of physical and social dimensions, the presence or
absence of the category within a unit (paragraph) were

tallied and converted to percentages.

The distributions of the tallies arranged by unit and
category which show the percentages of occurrence are pre-
sented in Appendix A for each speech. The numbers and per-
centages from these tables were summarized and presented in

Table 1.



Table 1

Summary of Numbers and Percentages of Content Categories

in Speeches by Black Psychologists
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Units A B c D E F G H
Number of -
Speeches per
Speech N % N %4 N % N %4 N % N % N % N %
Psycholo-
gist A
1 16 11 69 531 12751275 638 0 0 95 1 6
2 19 1158 0 0 632 516 842 0 0 1053 0 O
3 40 2358 0 0 1025 718 1538 0 0 513 0 O
4 20 1k 70 315 8401155 210 0 0O 525 0O O
5 32 b 44 1031 413 0 0 Te22 825 51610 3
6 21 b19 1 5 1048 0 0 1571 0 0 31k 0 O
T 24 11 46 2 8 12501458 938 0 0 1354 1 4
8 37 2259 2 5 2054 3 8 17 L6 31 84 17T L6 1 3
209 110 532311 82395225 79 383919 6T 3213 6
Psycholo~
gist B
1 17 L2k 0 0 318 212 1376 1 6 L2h 0 0O
2 47 1123 0 0 1532 3 6 1736 0 0 0 0 O O
3 48 3165 3 6 2244 919 1327 4 8 3 613 27
112 46 37 3 2 40 361413 L4338 5 4 T 61312
Psycholo-
gist C
1 16 hy o5 213 1594 1 6 531 1 6 10 6312 75
2 34 2162 1 3 19561235 926 1 3 17 50 L4212
50 2550 3 6 3L 681326 14 28 2 4 27 54 16 32
Total 13 371 181 49 29 8 156 L2 79 21 136 37 46 12 101 27 k2 11
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In the combined eight speeches from Psychologist A,
the highest percentage of code words appeared in Category A,

Ethnic Background, 537%. The next highest percentages occurred

in Categories C, Institution, 39% and E, Socio-Economic,

38%. The least frequent occurrence of code words appeared

in Categories B, Achievement and H, Testing, 11% and 6%,

respectively.
Code words in the combined three speeches of Psycholo-
gist B appeared with approximately the same magnitude of

percentages in categories A, Ethnic Background, 41%; E,

Socio-Economic, 38%; and C, Institution, 35%. The lowest

percentages occurred in Categories G, Educators, 6%; F,

Intelligence, 4%; and B, Achievement, 3%.

The speeches from Psychologist C indicated the highest

percentage of code words in Category C, Institution, 68%.

Categories G, Educators, 547 and A, Ethnic Background, 50%,

which ranked second and third in decreasing size of per-
centages. Next in order were Categories H, Testing, 32%,

E, Socio-Economic, 28% and D, Integration, 267%. The two

lowest categories were B, Achievement, 6% and F, Intelligence,

47, for Psychologist C.

In view of the relative agreement among several cate-
gories the presence of code words in all speeches were com-
bined for the three psychologists and composite percentages
obtained. These combined percentages are presented in

Table 2. In rank order from the highest to lowest, the




Percentages of Code Words in All Speeches

for Each Psychologist by Category

Table 2
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Psychologists A B C D E F G H
A 53 11 39 25 38 19 32 6

B 41 3 36 13 38 4 6 12

C 50 6 68 26 28 4 54 32
Total 49 8 42 21 37 12 27 11




31

categories were as follows: A, Ethnic Background, 49%,

C, Institution, 42%, E, Socio-Economic, 37%, G, Educators,

27%, D, Integration, 21%, F, Intelligence, 12%, H, Testing,

11%, and B, Achievement, 8%.

The manifest substance of the speeches showed greatest

impetus for Ethnic Background with least interest for Achieve-

ment. The social dimensions of Institution and Socio-

Economic substances were accentuated moderately. Some

emphasis was shown toward Educators and Integration.

Discussion

The data obtained revealed the three Black psycholo-
gists did indicate similarities in emphasizing content cate-
gories A, C, and E during 1968-1973. These similarities
may have come about for reasons as: (1) the audience,

(2) title of speech, (3) time of year, (4) major field of
interest, and (5) if the speeches were delivered for a sti-
pend or not.

Since this was an exploratory research the following
inferences can be taken into account about the audience.

The speeches given by the Black psychologists were well

planned and the appropriate language was used to communicate
effectively to the audience(s). The characteristic of the
audience may have influenced the Black psychologists choice

of language. Also, the audience's intellectual level, their
social and political thoughts, and their knowledge of the topic

may have contributed to the emphasizing of content categories
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A, C, and E. Finally, the Black psychologists may have had
some common experiences, common origins, and common ideologi-
cal with his audience(s). At this point, there is evidence
to suggest that the three Black psychologists independently

tended to stress the same content categories in their speeches.
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Chapter IV

Summary and Recommendations

This investigation was designed to collect formal
speeches from Black psychologists which were delivered
between 1968-1973, and to analyze them in terms of content.
Content analysis was used as the method of analysis.

The publication by Wilcox (1971) was used for obtain-
ing the sample because his book contained names of psycholo-
gists who were assumed to be Black. From the population of
the 51 psychologists contacted by letter with the request
for copies of speeches each had given, only three psycholo-
gists responded with speeches. Psychologist A submitted
eight speeches, psychologist B, three and psychologist C,
two speeches. In part, the small number of responses were
due to lack of accurate addresses, returning letters, either
unclaimed or members deceased, and several members not of
Black race.

The thirteen speeches used in this investigation were
separated according to audience to whom speech was directed,

date of presentation, title of speech and total number of
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pages. The speeches were examined and eight content cate-
gories were selected with key words used as indicators.
The eight content categories were designed to evaluate the
emphasis stressed in each category by percentages of number
of key words as they appeared in each speech. The speeches
were scored according to the presence or absence of a key
word in each respective unit (paragraph). The total of
units wherein key words appeared by speech and across speeches
were converted to percentages for each of the three psycholo-
gists and psychologists combined.

The data revealed that content categories A, ethnic

background, C, institution and E, socio-economic were men-

tioned consistently by all three psychologists. The most
frequently emphasized categories by psychologist A, B, and
C were those which characterized their race and culture.
Although there appeared to be more similarity than differ-
ences among the manifested substance of the speeches
analyzed, the differences might be attributed to educa-
tional background or manifestations of the psychologists'
major field of study. The educational and counseling psy-
chologists both emphasized ethnic background, where the
second greatest emphasis was noted for the educational psy-
chologist on institution and for the counseling psychologist
on socio-economic substance. Like the educational psycholo-
gist, the psychologist prepared in higher education also

stressed institution, but his second greatest amount of
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emphasis was directed to educators.

The object to score the presence or absence is the
units (paragraphs) of each speech was not to pass judgment on
the speeches given between 1968-1973, by the Black psycholo-
gists. Instead, this study was an attempt to isolate con-
cepts which could benefit society in understanding the Black

psychologists and their interests.
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Recommendations

A content analysis of a larger number of speeches by
more Black psychologists should be conducted with empha-
sis on the latent substance of their cultural milieu.
There is a need for further studies where the content
of speeches by Black psychologists are compared with

the content of speeches by other Black professionals,
Repeated studies of content management could reveal the
direction of thinking of Black professionals with
respect to desegregation.

Additional study of the effectiveness of Black psycholo-
gists' speeches would allow us to assess the degree to

which this activity brings about societal changes.
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Table A-1

Raw Data Matrix - Psychologist A, Speech 1

Content Categories

Units:

10

11

12

13

14

15

16

- Per-~

38 00 56 06

.75

75

69

N

centage
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Table A-2

Raw Data Matrix - Psychologist A, Speech 2

- .Content Categories

Units:

10

11

12

13

14

15

6

cont.
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Table A-2 (Continued)
Raw Data Matrix - Psychologist A, Speech 2

Units: Content Categories
A B cC .- D. E F . G H
17 1 0 1 1 1l 0 1 0
18 0 0 0 0 0 0 1 0
19 1 0 0 0 0 0 0 0

Per- 58 00 .32 26 42 00 53 00
centage ' -
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Table A-3

Raw Data Matrix - Subject A, Speech 3

Content Categories .

Units:

10

11

12

13

14

15

l6

cont.
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Table A-3 (Continued)

Raw Data Matrix - Subject A, Speech 3

Units:

. .Content. Categories :

17

18

19

20

21

22

23

24

26

27

28

29

30

31

32

cont.



Table A-3 (Continued)
Raw Data Matrix - Subject A, Speech 3

Units: ...Content Categories-
A B Cc D E F G H
33 0 0 0 0 1 0 0 0
34 0 0 0 0 0 0 0 0
35 0 0 1 0 0 0 1 0
36 0 0 1 0 0 0 1 0
37 1 0 0 0 1 0 0 0
38 1 0 1 0 1 0 0 0
39 1 0 1 0 1 0 0 0
40 1 0 1 0 1 0 0 0
Per- 58 +.00 25 18 38 00 13 00
centage : ;2
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Table A~4

Raw Data Matrix - Subject A - Speech 4

. .Content Categories . .

Units:

10

11

12

13

14

15

16

cont.




Tabhle A-4 (Continued)

Raw Data Matrix - Subject A - Speech 4

48

Units: . ... ... ..Content Categories
A B C D E F G H
17 1 0 1 1 0 0 0 0
18 0 0 1 0 0 0 1 0
19 1 0 0 0 0 0 0 0
20 1l 0 1 .0 0. 0 0 0
‘Per- 70 15 40 55 10 00 25 00

centage
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Table A-5

Raw Data Matrix - Subject A - Speech 5

. .Content Categories -

Units

10

11

12

13

14

15

16

cont.
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Table A~5 (Continued)

Raw Data Matrix - Subject A - Speech 5

.. Content Categories

Units

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

.32

31

16

25

22

00

31 13

44

Per-

centage
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Table A-6

Raw Data Matrix - Subject A - Speech 6

.. .. Content Categories -

Units:

10

11

12

13

14

15

16

cont.



Table A-6 (Continued)
Raw Data Matrix - Subject A - Speech 6

Units: Content Categories
A B o} D E F G H
17 0 0 1 Q 1 0 0 0
18 0 0 0 0 1 0 0 0
19 0 0 0 0 0 ] 0 0
20 0 0 1 0 1 0 0 0
21 0 0 1 0 1 0 0 0
Per- 19 05 48 .00 ' 71 00 14 00

centage
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Table A-7

Raw Data Matrix - Subject A - Speech 7

. .Contant. .Categories

Units:

4

10

11

12

13

14

15

16

cont.



Table A-7 (Continued)

Raw Data Matrix - Subject A - Speech 7

Units Content~CategorieS~
A B C D . .E. ‘F G H
17 1 1 1 0 0 0 0 0
18 0 C 1 1 0 0 0 0
19 0 0 1 0 0 0 1 0
20 0 0 1 1 0 0 0 0
21 1 0 0 1 1 0 0 0
22 1 0 1l 0 1. 0 0 0
23 0 0 1 0 0 0 0 0
»24 _1 0 1 1 0 .O Al | 0

Per- 46 08 50 .58 38 00 54 04
centage.
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Table A-8

Raw Data Matrix - Subject A - Speech 8

.. Content Categories. - .. -

Units

()

O

10

11

12

13

(]

14

15

16

cont,
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Table A-8 (Continued)

Raw Data Matrix - Subject A - Speech 8

. ..Content- Categories -

Units:

17

18

19

20

21

23

24

25

26

[+

<«

27

28

29

30

31

32

cont.



Table A-8 (Continued)

Raw Data Matrix - Subject A - Speech 8

57

Units: ...Content..Categories
A B ¢ ...D.. .. E F . G H
33 1 0 0 0 0 1 0 0
34 1l 1 1 1 0 1 0 0
35 1 0 0 1 0 1 0 0
36 1 0 0 0 0 1 1 0
37 1 0 0 1 1 1 0
Per- 59 05 54 08 46 84 46 03

centage
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Table A-9

Raw Data Matrix - Subject B, Speech 1

. .Content. Categories

Units:

10

11

12

13

14

15

16

17

.06 24 .00

.76

12

18

.00

Per-

centage




Table A-10

Raw Data Matrix - Subject B - Speech 2

Units:

.. .Content Categories. .. ..

10

11

12

13

14

15

16

cont.
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Table A-10 (Continued)

Raw Data Matrix - Subject B - Speech 2

- Content Categories ...

Units:

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

.32,

cont.
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Table A-10 (Continued)

Raw Data Matrix -~ Subject B - Speech 2

.. .Content..Categories .

Units: = . .

33

34

35

36

37

38

39

40

41

(&=}

(=]

42

43

44

45

46

47

00 32 06 36 00 00 00

23

Per-

centage
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Table A-11

Raw Data Matrix - Subject B - Speech 3

.. ....Content. Categories ... ...

Units: - ..

10

11

12

13

14

15

L

cont.
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Table A-11l (Continued)

Raw Data Matrix - Subject B - Speech 3

- Content Categories . ... -

Units: - e

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

cont.
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Table A-11 (Continued)

Raw Data Matrix - Subject B - Speech 3

. ...Content..Categories

Units:

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48 .

06 46 19 27 08 06 .27

65

‘Per-

19

centage
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Table A-12

Raw Data Matrix - Subject C - Speech 1

. ..Content Categories .

Units: -

10

11

12

13

14

15

16

13 94 .06 31 06 63 75

25

Per-

centage
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Table A-13

Raw Data Matrix - Subject C - Speech 2

. ...Content Categories . .

Units: ,

10

11

12

13

14

15

16

cont.




67

Table A-13 (Continued)

Raw Data Matrix - Subject C - Speech 2

. .Content Categories

Units:

17

18

19

20

21

22

23

]

24

25

26

27

28

29

30

31

cont.
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Table A~13 (Continued)

Raw Data Matrix - Subject C -~ Speech 2

Units: . .. ... .Content. Categorie
A B C D E F G H
32 0 0 0 0 0 0 0 0
33 0 0 0 1 0 0 0 0
34 1 1 1 0. 1 0 0 0
Per- 62 03 56 35 26 03 50 12

.centage




Appendix B

Xerox Copy of Each Speech Given by
Black Psychologists A, B, C
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PUBLIC SCHOOLS AND EQUAL EDUCATIONAL OPPORTUNITY*

Robert L. Green**

The past twenty-four months of controversy surrounding school
busing and desegregation have pointed out clearly and irrevocably that
public education in America today is inextricably intertwined with the
nation's political system. No educator todéy can afford to think and
work.in a vacuum, closing his or her eyes to the political realities of
our times with respect to public education.

As an educator, I remain committed to the concept of multiracial
schools. This commitment rests on three basic assumptions: (1) that
multiracial schools provide the most effective conditions on which to build
a democratic multiracial society; (2) that school segregation is harmful to
the educational and psychological development of both black and white
children; and (3) that multiracial schools provide appropriate settings
for teaching attitudes and behavior conducive to reducing racial tensions.1
However, as a political realist, I know that the recent Supreme Court
decision in the Richmond case casts doubt on whether we will be able to

move with reasonable speed towards achieving multiracial schools in many

of our large urban centers, particularly those with majority black populations.

* This paper was originally presented in part as a speech before the
Conference on Educational Policies and Equal Educational Opportunities,
University of Michigan, Ann Arbor, June 6, 1973.

** Robert L. Green is acting dean of the College of Urban Development
and professor of educational psychology at Michigan State University.

T Robert L. Green, John H. Schweitzer, Donald S. Biskin, and Lawrence L.
Lezotte, "The Sociology of Multiracial Schools," Inequality in Education, No. 9,
August 3, 1971, Center for Law and Education, Harvard University, p. 25.
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While the precise legal implications of the Richmond decision are not known,
the ruling could be interpreted as a blow to the concept of metropolitan
school desegregation. The status of metropolitan desegregation could well
be decided by Bradley v. Milliken which will be heard by the U.S. Supreme
Court.

In the meantime, it is important that the deadlock over school
desegregation not be used as an excuse to halt efforts to bring about equal
educational opportunity. There are steps which can be taken now. It is
vital that educators at all levels, from elementary schools to universities,
address themselves to the question of making quality education a reality for
all of the nation's children. Teachers, administrators, school board members
and concerned citizens must begin to act now to bring about renewed confidence
in the public school system to educate our -children and to positively affect
the American society order. Fantini and Weinstein have aptly observed:

When the diverse problems which face our country today--the

outcomes of which ultimately shall determine the fate of the

United States--are examined in relation to the purpose of our
educational system, it becomes all too clear that our education

has been severely deficient in achieving its purpose, quantitatively
and qualitatively. Yet education is the only institution upon
which we, as a nation, can rely to provide us with a population
which has a significant proportion of truly democratic, socially
orientedé dedicated adults who will contribute to our country's
welfare. _

The Kerner Commission reported in 1968 that the schools have failed
to provide the educational experience which could help poor and minority

children "overcome the effects of discrimination and deprivation."3 In 1971,

2 Mario D. Fantini and Gerald Weinstein, The Disadvantaged: Challenge
to Education (New York: Harper and Row, Publishers, 1968), p. 172.

3 Report of the National Advisory Commission on Civil Disorders
{New York: The New York Times Co., 1968), pp. 424-425.
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Kenneth Clark noted that "urban schools are spawning hundreds of thousands
of functional illiterates who are incapable of'playing a constructive role
in our society and who cannot be integrated into the economy without costly
remedial education, even in such basics as reading and arithmetic."? It
has been noted that a large percentage of the black children graduating
from our public schools in recent years are in this category of functional
illiterates, that is, they are unable to read at the sixth grade 1eve1.5

In operational terms, this means they have trouble reading and comprehending
the daily newspaper. This is the reality which we, as educators, public
officials and concerned citizens, must face. Our crime is that five years
after the Kerner Commission indicted education as part of the system which
has created two separate s&cieties in America, we have done Tittle to help
jmprove the educational system and close the gap between minorities and
whites. The skill and power to take such action has been there, but the
will to act has been absent.

In the current crisis over school financing, involving the rejection
of millages in many localities and the proposed cutbacks in several federai
programs, we must find this will to act. Many of the changes which are
needed do not involve large expenditures of money; some may even result in
savings for school systems; others may merely involve the redistribution

of financial and human resources within school systems.

4 Kenneth B. Clark, "Alternatives to Urban Public Schools" in Susan
Cahill and Michelle F. Cooper (Eds.), The Urban Reader (Englewood Cliffs,
NQJC: Prentice-Ha]], InC., 197]), po 30]-

5 M. Lee Montgomery, "The Education of Black Chi]dreh,“ in Nathan
Wright, Jr. (Ed.), What Black Educators are Saying (New York: Hawthorne
Books, Inc., Publishers, 1970), p. 48.
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A major step toward bringing about equal educational opportunity
in the publié schools involves great changes in the teaching and administrative
staffs of these institutions to better equip them to deal with majority and
minority group children in existing segregated and in the rare multiracial
settings. The quality of teachers and administrators in our schools is a
major factor which very often negatively impacts on the school experience
of the urban minority child. A 1963 study of the Chicago public schools
found that in the 10 schools ranking Towest in socioeconomic status, only
63.2 percent of all teachers were completely certified. Seven of these ten
schools had black enrollments greater than 90 percent. 1In the ten highest
ranking schools, 90.3 percent of the teachers were fully certified.
Predictably, eight of these schools were totally white.6 Havighurst
reported in 1967 that in Chicago public schools with large minority
enroliments, 36 percent of the teachers were full-time substitutes. No
other schools in the city averaged more than 14 percent in the full-time
substitute category. Eighty-two percent of the substitutes in the city
were assigned to minority schools and the median years of teaching experience
was four years in these schools. The median in other Chicago schools was no
less than nine years and usually was considerably more.” In the Benton
Harbor, Michigan, desegregation case, it was proven that teachers with
inferior credentials were assigned to black schools and that teachers were

also assigned by race.8 What all of this says is that the teachers of

6 Robert L. Green, "Racism in American Education,” Phi Delta Kappan,
January 1972, p. 275.

7 Robert J. Havighurst, Education in Metropolitan Areas (Boston:
Allyn and Bacon, 1967).

8 Berry v. Benton Harbor, 1970, testimony of R.L. Green as expert
educational witness.
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blacks, other minorities and the urban poor have been Tess éxperienced than
the teachers of the affluent. It also'says that they are often less
committed to careers in education, 1es§‘know1edgeab1e about the philosophy
and theories of education, and less involved with the overall purposes of
~education as they relate to equal opportunity. This view is supported by
Grace Lee Boggs, a former Detroit teacher, who observed that in the city's
inner city schools, "three out of four teachers have already quit
psycﬁo]ogica11y."9 This lack of commitment among some urban teachers is
particularly disturbing in Tight of the fact that urban children deserve
no less than the best qualified teacher. Hawkins observes:
The teacher must communicate concern for and belief in the

inner-city school child in such a way that the child sees

himself as being able to face and solve his problems, whether

they be in the school, in the home, or in the general comrnum'ty.]0

While urban children have received the least qualified and/or least

experienced teachers, it is questionable whether any of the current crop of
teachers, ranging from the most experienced to the newest group of graduates
are adequately prepared to teach youngsters from diverse racial and cultural
backgrounds. It has been noted that most teachers, Tike most Americans,‘are
not prepared for interracial 1iving.1] Teacher preparation, in addition to

being white-oriented, is also oriented mainly to the middle income child, to

the kind of child the teacher himself was just a few years earlier.12

9 Grace Lee Boggs, "Toward a New System of Education,” in Wright,
What Black Educators are Saying, p. 191.

10 | awrence Hawkins, "Urban Schoolteaching: The Personal Touch,"
in Wright, What Black Educators are Saying, pp. 43-44.

1T Mark A. Chesler, "Interaction and Teaching Alternatives in
Desegregated Classrooms," in Robert L. Green {Ed.), Racial Crisis in American
Education (Chicago: Follett Educational Corp., 1968), p. 118.

12 Fantini and Weinstein, The Disadvantaged, p. 199.
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In light of these conditions, the policy changes I pfopose involve
a two-pronged attack on the problem, calling for (1) the re-education of
the existing teaching force and (2) the major overhaul of teacher-training
programs.

In the area of in-service education to re-train the existing
- teaching force, we must foster in teachers and administrators an under-
stanQing of why such programs are needed. Most school systems currentiy
make provision for some in-service education but it is, in general,
misdirected in its approach. Too often such programs are only reviews of
teacher experiences over the past several months. Teachers must begin to
use this time to specifically address the changing educational needs of our
society, to open their minds to.new approaches which are being developed
and tested in univérsities and in other school systems. Such programs
must also work to eliminate what Jonathan Kozol calis the "outworn code of
‘professional’ reservation, 'professiona]' withdrawal, 'professional’
restraint."!3  Such attitudes, Kezol notes, prevent teachers from facing
up to the real problems of urban children, from becoming involved in these
' problems and working toward their solution. No human being, and especially
not a teacher, can afford to adopt the posture of'neutral observer whi]e
the lives of so many youngsters are being systematically limited. Such
in-service programs can also be the site of an in-depth review by
administrators and teachers of staff evaluation procedures. It is a fact
tbat there are just too many poorly trained teachers currently employed in

school systems. In New York City only twelve teachers were dismissed for

13 Jonathan Kozol, "Teaching Life at an Early Age in the Slums,"
in Cahill and Cooper, The Urban Reader, p. 291.
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incompetence within a recent five-year period.]g A teacher who is doing
a less than satisfactory job after two or three years on probation has
very little chance of substantially 1'mpr‘ov1'ng.]5 Working together, the
school system staff must devise an effective means of evaluating instruc-
tional and administrative competence in order to maintain only those teachers
who can meet the needs of today's school children. Fantini and Weinstein
suggest, ana I endorse, a proposal to establish within a school system the '
posit%on of "clinical professor" or "instructional specialist" to coordinate
a broad in-service education progr‘am_..‘6 The “"clinical professor" would be
a qualified staff member from a 16ca1 college or university who would work
with the school system to insure that it is kept up to date on the most
recent research in the field of education and who would facilitate the
discussion of existing problems in the schools. Unless teachers begin to
acknowledge their problems and inadequacies, we have little chance for
improvement.

Where the current teaching staff problem can be addressed directly
by school boards and school administrators, the question of revised teacher.
training programs can only be addressed indirectly by the public school
leadership. Current teacher training programs do not reflect or promote the
ethnic diversity of the U.S. population. Most schools of education have
essentially a]l-wﬁite staffs which have themselves been trained to be biased
toward minority péop]es. In most schools of education the emphasis is on

daveloping certain cognitive skills, training student teachers how to

14 Boggs, "Toward a New System of Education," p. 191.

15 Raymond Bottom, The Education of Disadvantaged Children (West
Nyack, N.Y.: Parker Publishing Co., Inc., 1970), p. 37.

16

Fantini and Weinstein, The Disadvantaged, p. 254.
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establish lesson plans, determine objectives, evaluate performance. Very
little, if any, time is spent helping the prospective teacher to understand
his own motives and his gyg_behavior.]7 Studies have shown that the most
effective urban school teachers are not necessarily those who write the
'best lesson plans. The most effective teachers are those who possess
certain basic personaiity traits which enable them to have meaningful
relayionship§_with children--warmth and a sense of humor, 1iking and
accepting students, confidence in one's professional ability, a sense of

personal security, the ability to improvise.18

Along with academic course
work, teacher training programs should emphasize field experience involving
work with people from diverse backgrounds, urban and rural residenfs from
all socioeconomic groups and from diverse racial backgrounds. In addition,
the education schools' policy of accepting any student with an expressed
interest in teaching has produced a large number of teachers who are
basically unequipbed for careers in education. This is far different from
policies in other important fields such as medicine and the Taw where more
than just interest must be demonstrated in order to gain acceptance into a
training program.

To date, schools of education have been reluctant to change their
programs. But public school systems can play a critical role in forcing
such changes by refusing to hire any new teachers who have not had the kind
of multicultural experiences described above. They can also work with state
teacher certification agencies to alter requirements to include exbanded

field experiences and more courses aimed at understanding and mitigating

-racial discrimination and the problems of the disadvantaged and more courses

1Y Fantini and Weinstein, The Disadvantaged, p. 200.

18 Bottom, The Education of Disadvantaged Children, p. 19.
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on personal evaluation and self-understanding. In addition, the public
schools should encourage colleges and universities to seek out for teacher
education programs individuals from disadvantaged backgrounds who have the
potential to master the fundamentals of learning and the skills to guide
the learning process of others.1?

In addition to who does the teaching, the question of what is
taught and how it is taught must be addressed by school officials concerned
about equal educational opportunity. What is involved here is a
re-evaluation of our current school curriculum and the methods currently
employed in classrooms around the nation. Fantini and Weinstein have
 effectively stated what I believe the modern school curriculum should
attempt to do. They write:

...the school must aim to supply each child with as many
alternatives for decision-making as it is possible for him to
assimilate; to expose him impartially to as many ways of
interpreting a situation as he can; to develop and to extend
his meaningful perception of the structure and content of his
expanding environment; and to widen his repertoire of role
performance and action.20

It is obvious that today's curriculum is not meeting these goals.

- The current school curriculum, Tike the average school teacher, is white
and middle class oriented, lacking almost completely any meaning for the
- black, Spanish-speaking, American Indian or poor white child. The school
curriculum presents the story of white, middle class Ameriéa in such a way

that the cultural values of any other group are irrelevant, or even

distasteful. White or black children are taught to look at minority people

19 Lester D. Crow, Walter I. Murray, and Hugh H. Smythe, Educating
the Culturally Disadvantaged Child (New York: David McKay Co., Inc.,
1966), pp. 90-91.

20 Fantini and Weinstein, The Disadvantaged, p. 156.
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21 One observer

as different, inferior, undesirable and prone to violence.
noted that the only Chicanos to graduate from high school now are those who
are no longer Chicanos, that is, those who have been willing to deny their
own heritage.zz The picture of the world being conveyed in our public
schools today is as false as the statement "The world is flat." And yet,
it is this picture which persists.

The current school curriculum must be revised to include material
on ai] minority groups; the new curriculum must reflect fully the
contributions which minority citizens have made to this nation and the
world. I have just completed work on a series of elementary level pamphlets
to be published by Franklin Press in September 1973. They describe the
contributions of some 30 famous black Americans--politicians, entertainers,
writers and others--who are making outstanding contributions to society now.
This is the kind of material which must be introduced into our classrooms
today. In addition, we need special units added to the current curriculum
which teach children to develop non-racist attitudes. Units on democracy,
units on living in a multiracial world, and units teaching respect for the
lifestyles of the poor are needed to help middle class children develop
more positive racial feelings and to help disadvantaged children develop
more positive self concepts.

To deliver this new curriculum, we wi]} have to encourage the use
of a new teaching approach, one which builds on the child's direct experience

and then moves to the abstract or unknown. This will require a new

21 plice Miel, with Edwin Kiesler, Jr., The Shortchanged Children of
Suburbia (New York: Institute of Human Relations Press, The American Jewish
Committee, 1967), p. 15.

e2 G. Louis Heath, Red Brown and Black Demands for Better Education
(Philadelphia: The Westminster Press, 1972), p. 75.
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curriculum guide for many urban children meeting the following general
criteria:
Instead of just content outlines, the guide should suggest
a series of direct or contrived experiences with possible
concept outlines to be developed from each, in sequential
experiences, beginning in the immediate neighborhood areas and
expanding outward. The focus should expand each year, from
simple concepts to more complex ones.23
A1l children can learn under the proper circumstances. The
reluctance of some teachers to utilize instructional tools beyond themselves
which might improve their teaching effectiveness must be overcome.2% The

popular TV show Sesame Street offers us clues on how we might improve early

childhood education for all children. A study on the impact of watching
Sesame Street for one year found that "children from disadvantaged back-
grounds who watched the program more than middle class children learned
more than their advantaged peers.“25 American education has not fully
utilized our expanding technology for the improvement of classroom teaching.
One educational practice which definitely must be eliminated from
all school systems is the practice of ability grouping or "tracking." It
has been shown repeatedly that track placements based on white middle class
oriented standardized tests discriminate against minority children who are
relegated to the Tower tracks where they are exposed to a lower academic
. press and a reduced curriculum. Clark observed that once children are placed

in Tower tracks where "certain judgments about their ability determine what

23 Fantini and Weinstein, The Disadvantaged, p. 347.

24 Herman R. Goldberg, "The Role of Administration in Educational
Change," in Walter M. Lifton (Ed.), Education for Tomorrow (New York:
John Wiley and Sons, Inc., 1970), p. 35.

25 Antron Gentry, Byrd Jones, Carolyn Peeks, Royce Phillips, John
Woodbury, and Robert Woodbury, Urban Education: The Hope Factor
(Philadelphia: W.B. Saunders Co., 1972), p. 11.
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js done for them and how much they are taught, the horror is that the
results tend to justify the assumptions."26 School systems which continue
to practice ability grouping are in direct conflict with the principle of
equal educational opportunity.

As we move to change school curricula through new programs and new
approaches, it is important that we build into these innovations a vital
and strong evaluation component. Such a component can insure that we are,
in faét, fulfilling the purposes for which the new programs were designed.
Evaluation programs can tell us how well we are doing the job and whether
we ought to continue our efforts or shift course. For example, a recent
study of innovations in the field of black history courses revealed that
while the subject had been introduced in several schools, "many important
topics including a large number dealing with Negro achievements were not

adequately examined." The report continued:
Noteworthy were the frequent omissions or inadequate

explanations of significant forces and trends, their causes,
and their effects. The effect on students would most certainly
be a lack of proper understanding of the whys and hows of American
Negro history so necessary for intelligent and effective dealing
with some of the most important racial, and thereby national,
problems.27

In addition to changes in curricula and teaching methods employed in
the public schools, I believe it is essential for public school systems to
" examine the broad concept of alternative public education as it is emerging
in this. country. It is.estimated that only about 60 percent of the American

people are currently satisfied with the current status of American education.28

26 Kenneth Clark, Dark Ghetto (New York: Harper and Row, 1965), p. 128.

27 Gerald J. Zunino, "Afro-American History Curricula in High Schools,"
Integrated Education, Vol. X, No. 1, January-February, 1972, p. 29.

28 Mario Fantini, "Diversified Demands on the Public Schools," Changin
Schools, Indiana University School of Education, Bloomington, Indiana, No. 2, i971




82
-13-

This means that at least 40 percent, and sometimes more, are not happy
with the current system. As a result of this dissatisfaction, a movement
has grown to establish viable educational alternatives within public school
systems. A number of these alternatives are aimed directly at learners with
different life styles. Most alternative schools are based on the concept
of "organic" or "natural" growth, that is, "once people are freed from the
opprgssive restrictions of the traditional school, a new learning community
will evolve naturally as people deal with each other openly and honest]y.“29
Alternative schools, in general, share the following characteristics which

‘seem to relate positively to the goal of equal educational opportunity.

(1) a close student-staff relationship is developed based on
mutual trust

(2) academic and structural decision-making is shared by a
community of students, parents and staff

(3) the human and physical resources of the surrounding city
became valuable instructional tools

(4) the traditional curriculum and educational program ﬁndergoes
a major overhaul with the elimination of or a drastic change
in irrelevant subject matter distinctions, grading procedures
and age divisions.

(5) students from diverse cultural backgrounds work together
effectively and the curriculum strives to develop a mutual
respect among diverse cultural groups.

School boards and school administrators should carefully review the progress
of programs in alternative public education as they are being carried out in
places such as Palo Alto and-Berkeley, California; in St. Paul, Minnesota;
and in New York City. Then a decision can be made as to whether the

introduction of similar alternative programs might well serve particular

29 Center for New Schools, "Strengthening Alternative High Schools,”
Harvard Educational Review, Vol. 42, No. 3, August 1972, p. 336.
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segments of the school district's population more effectively than the
traditional school structure.

Two final areas which I would like to see school systems address
in their quest to realize the goal of equal educational opportunity are
academic and vocational counseling and extracurricular activities.

The field of school counseling has been a growing one in recent
years. It has grewn as the children of the'white middle class have become
"problem" children, alienated from their parents, involved with drugs, and
generally rebellious of all authority. But the kind of counseling we offer
to the white middle class child does not necessarily fit the needs of the
minority and poor white student. The problems of poverty, racial prejudice
and cultural deprivation are far different from the problems of the white
child who cannot deal with his parent's affluence. There is a great need
for school systems to hire counselors with a proven ability to relate to
the minority child, to hire counselors who know the language, customs and
value systems of the disadvantaged.30

| In the extracurricular activities field, it is essential for school
systems to devise programs to which all segments of the school population
can relate. For example, school concerts should feature the "soul" sounds
of the black population and the Latin beat of the Spanish-speaking population,
' as well as the hard rock or folk sounds which may appeal to the white student
body. It is not unusual to find in urban schoo]§ the phenomenon of the
all-black basketball team and the all-white cheerleading squad, or other

forms of racial disparity. It is important that the school sponsor clubs

30 Thomas S. Gunnings and Gary Simpkins, "A Systemic Approach to
Counseling Disadvantaged Youth," Journal of Non-White Concerns in Personnel
and Guidance, Vol. 1, No. 1, October 1972, pp. 4-8.
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and activities which bring minority and majority students together in ways
which can bring about the development of mutual respect and friendship.

The policy changes I have proposed here are within the realm of
| possibility for every school board. They are policies which can and should
be implemented as quickly as possible. But as school districts consider
‘such changes, it is important that the parents of the district be involved
in the deliberations to insure maximum support for the new programs and
approaches. The home environment has long been recognized as a key factor
in the educational success of the child. Any school system determined to
implement policies for equal educational opportunity should at the same time
devise organizational changes which guarantee the rights of all parents in
the decision-making processes of the school system. There is evidence that
the Tevel of parent participation in.bofh urban.and suburban séhdo]s today
is very low. Hawley and Zimmer in a 1968 study were "impressed by how
little the residents in all parts of the metropolitan area (under study)
actually know about their schooTs."31 The traditional PTA model of
participation is inadequate for effective community involivement in
educational decision-making; the responsibility falls on the school system
to devise a more effective model of participation.

In conclusion, I return to a point I articulated at the beginning of
this paper. The Kerner Commission stated five years ago that in order to
bridge the gap between black and white, Americans would need "new attitudes,

new understanding, and above all, new wi]]."32 So far all of these have

31 Basi1 G. Zimmer and Amos H. Hawley, Metropolitan Area Schools:
Resistance to District Reorganization (Beverly Hills, Calif.: Sage
Publications, Inc., 1968), p. 290.

32 Report of the National Advisory Commission on Civil Disorders, p. 2.
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been lacking. But I believe that the schools have the power to provide
these three ingredients--to students and to their parents. This means a
new leadership role for the educational establishment; it means a commitment
to eradicating the hatreds and fears that divide men and building the bonds
that pull us together. Paul Goodman has observed that as educators "our
philosophic aim must be to get each one out of his isolated class and into
one ﬁumanity.“33 The fai]ufe to take the actions described above will

stand out as proof to society--and possibly to the courts--that America's
school systems do, in fact, endorse the principle of "unequal" educational

opportunities.

33 Paul Goodman, "The Universal Tray," in D. Schreiber (Ed.),
The School Dropout (Washington, D.C.: National Education Association,

s PP. -
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. - James S. Peterg, II, Director
Division of Vocational Rshabilitation
Connecticut State Departmant of Education

One of the moat challenging and far-reaching changes in social,
welfare, health and education legislation in recent years came about
through the Vocational Rehabilitation Act Amendments (P.L. 89-333)
passed by the Congress during its 1965 session. These amendments were
the instrumentation for greatly strengthening the program of vocational
rehabilitation of the physically and mentally handicapped and also making
the Socio-Cultural Disadvantaged eligible for the Vocational Rehabilie-
tation Services. Now with Section 15 of the Vocatiocnal Rehabilitation
Act of 1968 we have a tremendous opportunity to help remove the scars
of segregation and discrimination from the "soul® and backs of America's
Blt?cks and other deprived minorities, as well as the socio-culturally
handicapped.

The new Grants-In-Aid programs to0 workshops, rehabilitation facil-
ities, as well as other public and private non-profit Health, Education
and Welfare agenc.{es are enabj.ing our program to capture more federal

funds and plan bstter programs in our efforts %o help the State of

Ixtalk given for the Lion's Club of Hartford, Thursday, June L, 1907,
Shoreham Motor Hotel, Hartford, connecticut.

2, talk given before meeting of State Directors, Vocational Rehabili-
tation and region of Vocational Rehabilitation personnel, Sheraton
Biltmore Hotel, New England regional conference National Rehabilitation
Association, Providence, Rhode Island, Juns 13, 1967.

34 talk given at the training institute conducted by the Massachusetts
and Connecticut Cheptars of the National Association of Sheltered Worke
shops and Hemebound Programs, Heritage House Motor Hotsl, Hyannis,
Massachusetts, April 22, 1569.



Connecticut to erradicate those twin enemies of progress--poverty and87

dependency .

When Qovernor John Dempsey signed into law, House Bill 3139, "An
Act Establishing a Division of Vocational Rehabilitation with the State
Department of Education", on Wednesday, June 2, 1965, along with Congress
he sealed the end of legislative discrimination against groups just as
handciapped as "the lams, the halt, and the blind", i.e., the deprived
American Neg(bpo and other racial, ethnic and sociological minogities.
The latter characterized as Jail inmates, juvenile delinquents, drug
addicts, homosexuals, unwed mothers, school dropouts, etc. Through a
new bill (H.13-649), our 1965 legislation, we will have a mandate to
go much farther in aur.ques‘t 'go nake tax producers out of tax recipients}
to make solid citizens of the nesr-do-well; to make skilled and semi=~
skilled workers of the classical "hewers-of~#ood and drawers-of-water".
The major linlitation of such & far reaching idealized version of our
| role ia State and Federal financing or funding. There are many minor
linitations that "we could overcome" if we could come to grips with the
former., This bill, "An Act Concerning Vocational Rehabilitation® has
received a favorable hearing before a joint Senate and House canmittee
and is now scheduled to be acted upon by the General Assembly. In the
event of its passage, I am certain that the Governor will sign it for
he has, more than any other Chief Executive of the_ State of Connecticut,
as well as his administrative aids, more than demonatrated his interest
in all‘ of Connecticut's citizens, angd in particular, those disadvantaged
by birth defects, enviromments, deprivatiom, diseaée, race, religion,
inadequate oducaticn and you nams it, our Governor 1s interested. He
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is, and have no doubts about it, one of the greatest humanitarians in

contemporary public life.

It might interest those of you present if I read the major pro-
visions of our Act. It begins with the Statement of Purpose: (see
appendix) '

For the fiscal years 1970 and 1971 the Governor has recamended
for approval all of the money we requested, $1,204,178 (this includes
fringe benefits) making a total of $2,258,386 for the bi~annum. If the
General Assembly approves thase amounts, we stand in a good position
to capture all avallable federal funds. This will enable us to in-
crease greatly ocur Workshop and Facilities Program which is under the
supervision of Clifford Beebe, our Consultant and Specialist, who is
doing a great job in this area. He, and his co«sorkers, are aware of
the need to meet the challenge of the Vocational Rshabilitation of the
disadvantaged.

The Division of Vocational Rehabilitation will rehabilitate to
gainful employment over 2,000 disabled men and women this year, although
we work with many more. Only four years ago, we were rehabilitating
less than 1,000 disabled persons per year. Lest we rest on our recent
progress and become too self-satisfied, according to a recently come
pleted administrative study of vocational rahabilitation in Connecticut
by the Harbridge House, Inc. Consulting Firm (March, 1966), there is
need for rehabilitating 6,000 disabled persons per year by fiscal year
1971 if we are to keep pace with gro'éth and development of program
needs in the state. We are stiriving to obtain this goal.’

It is ocur intention to forge ahead, and especially into the area .
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where the action is, the area of what Michasl Harrington so aptly calls,

"The Other America", the world of the socio-cultural disadvantaged
vwhere we are witnessing many behavioral problems; especially in the
urban communities. This is a new challenge for vocational rehabilie
tation. According to Harringtons

"In the past, when poverty was general in the unskilled and

seni~-skilled work force, the poor were all mixed together.

The bright and those who were going to stay behind, all of

them iived on the same strest. When the middle third rose,

this community was destroyed and the entire invisibls land

of the other American became a ghetto, a modern poor farm

of irejects of society and of the economysses”

QGalbraith was onez of the first writers tc begin to describs the
newness of contemporary poverty, and that is to his coredit. Yet, be-
cause even he underestimated the problem, it is important to put his
definition into perspsctive.

Por Galbraith, there are two major oocmponents of the new poverty:
Case poverty and insular poverty. Case poverty is the plight of thoss
who suffer from soms physical disability or mental disability that is
personal and individual and excluded them from the general advance.

Insular poverty exista in areas like the Appalachians or the West
Virginia coal fields, where an entire sectinn of the country becomes
sconomically obsoleta.

Keeping in mind the components ¢f the new poverty, case poverty
and insular poverty, as described by Dr. Galbraith, we are now ready

to advance @ new component which we shall tentatively call sensorie-

perceptual povertye.
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By sensori-percsptual poverty, we mean poverty which results from,

or is caused by sensory and perceptual deprivation through poor housing,
segregated and inferior education, job discrimination, minimum access
to cultural stimmlation and overriding feelings of alienation, rejection
and isolation from the mainstream of society. Such sociological and
peychological patterns btlunt sensory stimuli and color perceptual cues,
thereby creating within the indivdual pathological symptoms more indice-
ative of what Karen Horney called, "the neurotic personality of our
tine", or what the military psychologists classified as undifferenti-
ated neurosis or phychosis. This is a behavioral manifestation. To
quote Harringtons

"Physical and mental disabilities ars, to be sure, an im-

portant part of poverty in America. The poor are sick in

body and in spirit. But this is not an isolated fact about

them, an individual "case®, a stroke of bad luck. Disease,

alcoholism, low IQ's, these express a whole way of life.

They are, in the main, the effects of an enviromment, not

. the biographies of the unlucky individuals. Bscause oflthia,

the new poverty is something that cannot be dealt with by

first aid. If there is to be lasting assault on the shame

of the other America, it must seek to root out of this

society an entire enviromment, and not just the relief of

~individuals.”

Through our new vocational rehabilitation cooperative school pro-
grars, Correction Programs, Programs for the Mentally Rostored and the
Retardates, etc., we are endesvoring to bring more relief to the handie

-5 -
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carped individualy we are bringing him "hope"., Hope of a better to~

morrow and the mechanisms for achieving. The young ﬁag{ro, the Puerto
Rican, the retardate especially needs this hope, for t};’ey live in a
perpetual ghetto of collective human indignities in the form of mass
hate, alienatiun and rejection. Those individuals who are able to rise
above this cauldron of reactions are the exceptional ones. But many
are to be scarred psychologically, and need specialized services help
through rehabilitation and other agencies. -As Samuel D. Poretor,
Special Assistant to the Director of the Peace Corps, writes in "The
Young Negg,? in America, 1960-1980%"s

"Under the most favorable conditions, the young Negro will

find it a real task to overcoms his educational deficit,

change the poverty pattern and outlive the American stereo-

type of the Negro. If he plays for keeps, he will succeed;

and in 1980, he will look back and gee that he has coms a

long way. Hopefully, those who are now managers and leaders

may share in this appraisal' and help forge the framswork for

& true democracy in America."

The Connecticut Vocational Rehabilitation Agency is providing
state~wido and community leadership in the identification of the needs
of disadvantaged people and is developing gu:l.deiines and cooperative' '
programs with the Welfare Department, Department of Community Affairs,
Depa.rment of Personnel, Model Cities Programs and Community Action
based programs of vocational rehabilitation services. The new Voca-
tional Rehabilitation Aots, State and Fedsral, have placed on State
Vocational Rehabilitation agencies specific leadership responsibilities




whioh includes

1.

3.

k.

Se

6.

Administration and Supervision of an extended program of

dirsot Vocational Rehabilitation Services to handicapped
oitisens (underway).
State-side planning leading toward the provision by 1975

of comprehensive, high quality and vocational rehabili~
tation sorvices to all who need theme Although the
euthority for making these studies is vested in the
State; through the Qovernor, our agency is being en-
trusted with the responsibility,

Developing a State plan for an adequate network of re-

habilitation facilitlies and workshops to serve handi=-
capped peoplé.

Working with local communities in developing plans for
gstablishing and staffing workshops and rehabilitation

facilities and acting on applications of local com=
mnities for federal funds to support local projectse
Providing consultative services to workshops in the
development of workshop improvement and technical ser=
vice projects and recammending approval of such projects
to the Secrstary of Health, Education and Welfare.
(Second year completed) 3

Providing consultative services to workshops and re-
habilitation facilities that may be used for special
training programs to bs supported by federal funds,
cortification of handicapped individuals as eligible

92
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for such training services, and certifying that worke

shops meet standards set by the Sacretary.

7. Consultation with commnity organizations in developing
research and demonstration projects and the approval of

such projects when they invclve direct services to handi-
capped people.

If the Connecticut Vocational Rehabilitation Agency is to perfomn
this leadership role effectively, its personnel and organization sust
reflect the scope of its responsibilities.

Not only smmst its Director be a leader of staturs, vision and ad=-
ninistrative skill and courage, he must also have the adninistrative
and technical assistance that is required to enable an agency to work
effectively with rehabilitation centers, workshops, schools, hospitals,
colleges, and universities in providing rehabilitation services.

To implement plans and fornulations by our own staff, the Harbridge
House study of Vocational Rehabiiitation included certain recommendations
vhich had implications for 1967-1969 budget. They are:

le The client service capacity of the Division should be

increased six-fold to provide for the rehabilitation of
approximately 6,000 persons a year, a level that ap=-
proximates the estimated gross annual increment of
potentially eligible cases of disability in the state.

2¢ In view of the administrative and organisational problems

that are attendant upon such/an expansion, this increase
'dn cepacity can be expected to be attained no earlier
than 1971, | '




L.

3. The capacity of rehabilitation facilities in Comnecticut

should be substantially increased to respond to the proe

posed increase in client service capacity.

The additional facilities program should specifically
inolude:

be

d.

Training and rehabilitation facilitlies and
units, to the number of several hundred a

year, at existing state imstitutions and state -
penal institutions for the mentally retarded
and mentally ill.

In-patient workshop and tralning facilities at
existing rehabilitation hospitals sufficient

to gerve several hundred clisnta a yjsars

The expansion of exlsting private comprehensive
rehabilitation facilities and sheltered work-
shops by an amount providing for the service of
geveral hundred clients a year.

The development of new major rehabilitation
center in Connecticut that woulds

(1) Be sponsored and operated by the Division.
(2) Serve clients with a wide range of disabilities.
(3) Provide a comprehensive program of service

emphasigsing vocational training rather than
_ medical care. P

(L)' Offer both inepatient aud cut-patient oarse. .
(5) Bs lcocated near a major urban centers

'-9-
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(6) Have the capacity to serve several hundred

seriously disabled clients a year.
6+ The provision of residential half-way houses for
these persons who need a partially supportive
environment in making the transition from in-
stitutional life to competitive employment and
for thoss who require such a supportive environ-
ment indefinitely. The number of places afforded
should be several hundred.
Ixi réapcnse to the j)ropoaed increase in client service
capacity, the professional staff of the Division sheuld
be increased six-fold to a total of approximately 120
field staff by 1971.
An increase in total funding that is more tham propor-
tionate to the proposed increase in client service ca-
pacity should be sought. The minimum annual level of
funding necessary to support a client service capacity
of 6,000 cases per year in 1971 is $6 million. An ammal
level of funding of 7.2 million dollars is desireble and

' probably will bs necessary.

The increase in funding should be found bys

as An increase in the annual level of State appro-
priations to at least $1.5 million and prefer-
sbly 1.8 million dollars.

b. A corresponding increase in Ffederal matching
funds to a lsast 4.5 million dollars anmually, |
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and preferably to S.4 million dollars.

ce The employment of categorical Federal grants fors

(1) Assistance in construction and equipment of
rehabilitetion facilities.

(2) In-service training of professional staff.
(3) Long-term program planning.
(k) Special research and demonstration projects.

d. The use of third-party financing to capture further
Federal funds for cooperative programs.

8. The present practice of appropriating State funds of a

particular rehabilitation purpbso should be abandoned.

To assist in guiding the extension and improvemsnt of the rehabili-
tation pfogram, a Citizens Advisory Camittee was established by the
State Board of Education in Dacember, 1965. The Committee met twice a
year; once in the fall and again in the spring. The Executive Committeo
mat with the Division Director more frequently. This Committee's work
was taken over by the State Planning Council for Vocational Rehabili-
tation Services during the phase of State-wide Planning. This Council
was chaired by Attorney Joseph W. Kess of West Hartford whose work is
now ccaplete, and the findings and recommendations are now before the
State's Planning Council which was formed by the Governor.

It has been said by experts in rehsbilitation that "a civilization
nay be measured in some degree by the treatment accorded the disabled
menbers of its society". Among certain ﬁaat civilizations, such prace
tices as putting the disabled to death or Mlocking thm. eway" were
followed. Even in this country, ths disabled have not alvays beoen



accorded the best treatment. However, in our times, their talents n.r27

being recognized, and they are being brought "out of the closets® and
noff the shelves" and through the doorways to opportunity which has
been opened by a more enlightened and informed oitisenry.

P
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Quality Fducaticn and Minority Staffing Patterns¥

William F, Brazziel
Professor of ligher Education
Universiiy of Connecticut

As the nation wrestles with the problem of race and schools, two strong
and uneguivocal teliefs have emerged. One, that quality education must be
integrated education. Two, that quality integrated education depends heavily
on excellence in minority staffing prcgrams in the echools.,

The man on the street now seest he true value of integrated edqucaticn
and he wants school people to deliver a quality product to his children, It
is becoming clearer to him each day that the most crippling thing Americen
homes and schocls can do to a child is to systematically train him to bLe a
bigot.

Bigotry is a mental sickness of a most difficult order and a child bred
snd educated to bigotry is destined to find himself an aduli captive of
beliefs and attitudes that fall to serve him well in an increasingly integrated
society,

The American pa?ent aas also learned that bigotry is a virus that is
easily picked up by children21nd that the institutions of society can easily
become unwitiing cenveyers of bigotry by the way they are orgenized and the
programs they advance,

Central in these institutions are the schools. Many sad parents are finding
that in'spite of every effort to teach and shape the child correctly by homes and

churches end youth orgeanizations, the awiful virus of bigetry ca2n be unwittingly

*umnary of an address to a School Leadership Conference, Sialc Departnent of

kducalion, Riciwoud, Virginia, May &, 1972.
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conveyed by the organization and operation of their schools.

Witness the hypothetical case of James Jones of Cross City, U.S.A.
Cross City has a population that is 30 percent black but most of Jim's
teachers and all of his principals have been white. So have his guidance
counselors, office workers, school bus drivers, crossing guards, cafeteria
workers and school maintenance people., The superintendent and.all central
office staff are white. For 18 years the biggest s@ngle organized enterprise
affecting Jim's life has offered little or no opportunity for experiences in
multi-racial interaction, experiences which would prepare him for the real
world he will have to live in. Further, he has come to the conclusion, if
only subliminal, that white people are supposed to direct affairs in Americarn
1ife and black people aren't. |

Now let us look at Jones at age 19, If he decides to fulfill his military
obligations, there is a good chance that both his sergeant and his colonel may
be black. At 25, the chairman of his neighborhood improvement association
may be of another race., At age 30, his mayor and his supervisor at his office
may be black, At 35, his chances for further advaneement in his corporation
may depend upon his ability to negotiate with representatives of world markets for
s2les or raw materials, Seventy percent of these representatives will be black,
brown or yellow,

The schools of Cross City will not have prepared Jones for a productive
and rewarding life. Indeed, they will have been a crippling and a counterproductive
fqrce. They will héve laid the foundation for a lifetime of neurotic reactions
and an ever deepening ﬁycle of mental illness. Talk about "quality education" in
such a sitvation is little more than hollow rhetorice.

I will not bore you with yet another litany on the mangling effects on

black children of integrated schools vith segregated staffs, Little children
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now recite this litany. Sﬁffice it to say that - these situations constitute a
systematic psychological lynching which the black child must attempt to ward
off with every strategem at his command. This brings deleterious acting out
behavior into the classrooms of the lower grades and sometimes violence into
the high schools. It cuts learning effectiveness by a hefty percent and is
the prime cause of petitions by black students and community people to return
to segregated school systems,

Americans should not and will not allow their schools to become a force
for evil, Enlightened communities are asking their school administrators for
an accounting as regards their efforts to assure quality in minority staffing
and thus remove this factor as a possible deterrent to quality education,

What then can we do? What principles can we use to guide us? What improved
practices can we employ?

First and foremost should be the adoption of the axiom that minority
participation in all areas of the school enterprise is critical and that
minorities will be allowed to take any and all leadership roles from time to
time, This includes the superintendancy and all subordimate levels of leadership.

Some school. systems are setting goals for minority participation. In the
systens where segrggated schools once existed, a good goal is the maintenance
of the old black-white ratio of teachers and principals as the schools move to a
'unitary cstatus. This is now required by law and all state and local superintendents
héve been apprised of this law by the Director of Civil Rights of KEW as of
January, 1971,

There is work to do in many school systems to enable them both to eliminate
the mangling effects.of segregated staffs and to obey the law, Sadly, through
cutright dismissals and “silent firings" (failure to replace retiring blacks

with blacks), many systems have begun a systematic reduction of black staffs.
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In Virginia, for example, studies by HEW show a 7.7% increase in black
children in Virginia schools, but an 8.1% decrease in black teachers. White
teachers increased by 1l4.4%, however, while white children increased only 5.9
percent.,

Virginia once boasted of some 55-60 black high school principals. These
were some of the more able men in the country and t hey produced more than
their share of the leadership in America. Judges, scientists, our most able
civil rights lawyer, and an admiral in our navy came from these schools.
Moreover, they served as role models for black children and as points of
reference for the Jimmy Jones of Virginia enabling these young people to
function easlily and graciously in a dynamic, integrated society.

Black high school principals in Virginia now total less than 10 and many
of the high schools are being led by lesser men, all assigned on the basis
of color. I hang my head in shame for Virginia; Mother of Presidents and
once revered ast he cradle of reason and gracious style, Jefferson and even Lee
would have relegated such behavior on the part of officials to categories
reserved for the crudities of the cotton states, Or to some Northern states
where blacks are new immigrants in the community.

All is not lost in this struggle. An 8.1% reduction in the Virginia ranks
cf black teachers only represents a loss of some 750 professionals. This number

can and should be restorcd. Legally, these teachers must be restored. The

solution is simple: Recruit and hire. The case of the reduction in black
principals is similar. There is no reason at all that the cadres of black
high school principals cannot be restored to 55-60, The solution is simple:

Recruit and hire, Reduction in school size is a trend and as many of t he large

high schools are divided into smeller units of 1000 - 1200 students, principalships

will beccme available and should be filled by blacks. New construction, also
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of smaller units, will create more slots,

Several superintendents and personnel directors have altempted to use
standardized tests in selecting teachers for their schools. Some earnest but
misguided individuals have turned tothesetests in an effort to upgrade the
quality of their schools. Sadly, however, others have used these tesis in
hopes that larg numbersof minorities teachers woﬁld somehow be excluded firom .
the schools,

These strategies have not and will not work., Teaching is a complicated
process involving many personal attributes., Standardized tests have not been
able to predict teacher effectiveness to any successful degree, Indeed, the
opposite is ofttimes true. An American Education Research Association team
analyzed fifteen mezjor studies which attempted to show a relationship between
the National Teacher Examination end similar teacher effectiveness and tests.
Six of these studies showed a nemgative correlation between tests and teaching:
effectiveness,

One may note, too, that use of tests to screen applicants has resulted in
the elimination of many good white teachers from the schools and that a federal
courl ruling on a Mississippi case banned the use of these tests int he selection
and assignﬁent of personnel.

1 would suggest that school systems conduct research on indices to predict
effective teaching in integrated schools. We have an interesting dissertation
wnderway in this area atthe University of Connecticut. It seems that a
combination éf academic,; personality, and emotional factors characterize the
effective teacher in the integrated school. Many teachefs of both races who
were quite effective in segregated schools are less effective in the new

integrated schools. Once this profile of a suqcessful teacher becomes clear,
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teacher education institutions can begin to recruit teachers with these
attributes and train them in the proper skills as indicated by the research.

I would like now to turn our attention to the problem of assuring
effecti%e ancillary and supportive servicés personnel in the integrated school.
These individuals can be very helpful or very hurtful to the school enterprise
and to children.,

We need psychometrists who can effectively use hew instruments coming
on the market to correctly assess minority abilities and achievement, This
need cannot be stressed too severely. lMost tests and most psychometrists
simply do not measure the aptitude and achievements of poor minorities
accurately. Devastating miseducation of children results from this imprecision.
Witness the research of Jane Mercer and her team on maltesting in California
schools. Of 400 minority children labeled retarded in one city, 342 had
not been so labeled by any other of 240 city and private agencies working in
various capacities with retarded children., Ninety-one percent of 1500 children
once enrolled in classes for retarded children in the schools were leading
normal lives once they left the schools, Sixty—fiﬁe percent had white collar
jobs, Meréer also found that IQ scores of minority childrei correlated aluost
perfectly with similarities of family life styles of these children tot he life
styles of the middle class whites in the community. Black children, for example,
. in families with only cne of five possible life-style characteristics scored
82 on 12 tests, those with all five matched the white average of 100,

We need guidance counselors who will not attempt to shunt poer minority
children into work training courses,

We need psychometrists and special education personnel who will not
erronsously label disadvantaged minority children and dump them into classses
for retarded children.

We need learning deficit specialists who can quickly size up coguitive
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nieeds of minority children who are not moving at the prcpe. pace and prescribe
a program of high impact for then.

We.need people across this entire spectrum who are competent to identify
gifted disadvantaged minority children'and fashion aprogram to assure the child
a .proper development and most importanti, the community the benefits of their
talents,

In closing, let me express some needs for leadership in this entire area.
We need school boards which will pick up the challenge for developing effective
minority staffing patterns as enunciated last month by resolutions by the
National School Boards Association at its annual convention.

We need action by dynamic school superintendents as enunciated by the
American Associaticn of School Administrators at their conference two years ago.

We need classroom performance and effective humsn interaction by all) teachers
as enunciated by Helen Bain of Nashville when she assumed the presidency of
‘the NEA three years ago.

We need action on all fronts to keep the best of our young people interested
in teaching as enunciated by FTA chapters and human rights groups for many years.
We need action by our community leaders who will recognize that ‘the soul

and mental well-being of the Jimmy Jones of our country is at stake and riding
on their ability to bring about effective integréted education in their comaunities,

There is nothing in the challenge of developing quality minority staffing
patterns that hard work and the elimination of bigotry in personnel practices will
not overcome, There are enough leaders of good vill in American communities and
in its schools to meet this challenge. I believe it will be met, I hope

Virginia will lead the way,




