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THEY CONTAINED MORE THAN DREAMS AND HOPE!

AN ANALYSIS OF SPEECHES GIVEN BY BLACK 

PSYCHOLOGISTS, 1968-1973

C hapter I

In  th e  1960 's  and 1970's  Black Americans focus a t t e n 

t i o n  on the  w orld . The d i f f e r e n t  types  o f  B lack Americans 

t h a t  p r e v a i le d  d u r in g  th e s e  y ea rs  in c lu d e d  th e  v i o l e n t  and 

n o n -v io le n t  groups who p lanned  s t r a t e g i e s  as to  how to  

a t t a i n  freedom. Some o f  t h e i r  more r e p r e s e n t a t i v e  le a d e r s  

were Huey Newton, Malcolm X, H. Rap Brown, M artin  L u ther  

King, J r . ,  J e s s e  Ja ck so n , and J u l i a n  Bond. R eg ard less  o f  

th e  v i o l e n t  o r  n o n -v io le n t  s t r a t e g i e s ,  t h e i r  p h i lo s o p h ic a l  

views about B lack Americans can be b a s i c a l l y  summarized as 

making th e  Black Americans aware o f  t h e i r  i d e n t i t y .

According to  M. Jo n e s :

P a r t  o f  th e  B lack m an 's  i d e n t i t y  problem l i e s  in  th e  

f a c t  t h a t  he  has n o t  been too su re  who he was a t  any 

g iven  moment in  th e  c o n te x t  o f  American c u l t u r e . When 

he was b ro u g h t to  t h i s  coun try  and s u b je c te d  to  th e  

Black e x p e r ie n c e ,  a p a r t  o f  th e  aim o f  th e  dehumanizing



p ro cess  was to  s t r i p  him o f  h i s  o r i g i n a l  sense  o f  

personhood. (1971, p . 63)

To u n d e rs ta n d  Black s e l f - i d e n t i t y  one must q u e s t io n  

what k ind  of personhood was sought by th e  Black man. 

According to  Jo n es ,  th e  problem o f  a u th e n t i c  s e l f -h o o d  can 

be seen  in  a t  l e a s t  two d i f f e r e n t  w ays .

F i r s t ,  a n e g a t iv e  a s s e r t i o n  can be a mere i n d i c a t i o n  o f  

a deep i n s e c u r i t y .  This la c k  o f  s e c u r i t y  can be seen 

in  th e  p se u d o -su p e r io r  s e l f - i d e n t i t y  sought and h e ld  by 

th e  w h ite  su p re m is t ,  who has always though t h im s e l f ,  

because of c o lo r  a lo n e ,  to  be b e t t e r  than  h is  Black 

b r o th e r .  He f u r t h e r  s t a t e d  the  second p a r t  o f  the  

B lack man's o n to lo g ic a l  problem  l i e s  a t  th e  p o in t  of 

p r o je c t in g  any k in d  o f  personhood which must be 

r e s p e c te d ,  as such , in  th e  c o n te x t  o f  p ro -w h ite  Ameri

can s o c ie ty .  (M. Jo n es , 1971, p . 68)

Camus s t a t e d  t h a t  i t  was " b e t t e r  to  d ie  on o n e 's  f e e t  

than  to  l i v e  on o n e 's  knees"  (1956, p . 13). E x is te n ce  f o r  

some Blacks meant v io le n c e  and f o r  o th e r s  n o n -v io le n c e .  

O v e r -a l l  th e  main o b je c t iv e  f o r  b o th  groups has been freedom. 

Black freedom was n o t  new f o r  th e  s i x t i e s  and s e v e n t ie s  

o n ly , b u t  s in c e  th e  tim e o f  s la v e ry .

Background o f  th e  Problem 

According to  Wispe and h i s  a s s o c ia te s  (1969), l i t t l e  

was known about th e  o r i g i n s ,  e d u c a t io n ,  and t r a i n i n g  o f  

Black p s y c h o lo g is t s .  Less was known of th e  d i s c r im in a t io n



they  fa ce  in  t h e i r  c a re e r s  as p s y c h o lo g is t s .  In  1963 the  

Board o f  D i r e c to r s  of th e  American P sy c h o lo g ic a l  A sso c ia t io n  

(APA) o rg an iz ed  th e  Committee on E q u a l i ty  o f  O pportun ity  in  

Psychology because  th e  Board had re c e iv e d  a p ro p o sa l r e l a 

t i v e  to  th e  t r a i n i n g  and employment o f  B lack p s y c h o lo g is ts .

The purpose o f  t h i s  committee was to  s tu d y  Black p sy ch o lo 

g i s t s  in  America so t h a t  th e  in fo rm a tio n  re c e iv e d  could  

se rv e  as a b a s i s  f o r  making recom m endations.

The d i f f i c u l t y  o f  o b ta in in g  in fo rm a tio n  about race  and 

d is c r im in a t io n  was g r e a t ;  th e se  f in d in g s  r e p r e s e n t  the  b e s t  

answers under th e  p r e s e n t  c o n d i t io n s  to  complex problem s.

Black p s y c h o lo g is ts  s tu d y in g  o r te a c h in g  in  the  United 

S ta te s  were c o n ta c te d  a t  94 Black c o l le g e s  and u n i v e r s i t i e s .  

A pproxim ately 216 chairmen o f  psychology departm ents w ith  

a g rad u a te  program l i s t e d  in  the  American P sy c h o lo g is t  and 

78 deans and chairmen of C olleges o f  E duca tion  l i s t e d  in  the  

E d u ca tio n a l  D ire c to ry  were a ls o  c o n ta c te d .  A lso , 50 s t a t e  

p sy c h o lo g ic a l  a s s o c ia t io n s  were inform ed as w e l l  as 15 la rg e  

government c e n te r s  and departm ents t h a t  had p sy c h o lo g is ts  

employed w ith  them. A l l  o f  the  c o n ta c ts  were made by a s ix -  

page q u e s t io n n a i r e  which c o n ta in e d  item s about fam ily  

background, u n d erg rad u a te  and g rad u a te  e d u c a tio n ,  o cc u p a tio n a l  

h i s t o r y ,  and p r e s e n t  e a rn in g s .  T h is  q u e s t io n n a i re  reached  

492 Black p s y c h o lo g is ts  whose names had been o b ta in e d .  Addi

t i o n a l  item s were p r e s e n t  on the  q u e s t io n n a i re  which asked 

about e th n ic  f a c t o r s  advantageous o r  d isadvan tageous  to



Blacks and in  what ways th e  American P sy c h o lo g ic a l  A sso c ia t io n  

could  a s s i s t  to  co u n te r  p r o f e s s io n a l  d i s c r im in a t io n .

In  t h i s  survey  Wispe e t  a l .  s t a t e d  t h i s  in  t h e i r  d i s 

c u ss io n :

The Committee was n o t unaware t h a t  o f  a l l  p o s s ib le  

approaches th e  q u e s t io n n a i re  was among th e  most l i k e l y  

to  u n d e re s t im a te  the  depth  o f  f e e l in g s  o f  many, i f  n o t 

m ost, o f  th e  re sp o n d e n ts .  The unusua l e f f o r t  the  Com

m i t te e  expended to  r a i s e  th e  response  r a t e  to  an 

a c c e p ta b le  81% i n d i r e c t l y  r e f l e c t e d  th e  amount o f  

r e s i s t a n c e  many o f  the  responden ts  f e l t  and some 

e x p ressed . Many o f  th e  n o n -re sp o n d en ts ,  f o r  example, 

w ro te  long l e t t e r s ,  b u t r e fu s e d  to  r e t u r n  a completed 

q u e s t io n n a i re !  Many f e l t  i t  was u n u t te ra b ly  n a iv e  to  

ask i f  r a c e  has l im i te d  t h e i r  o p p o r t u n i t i e s . Of course 

i t  had. O th ers ,  a f t e r  long d is ta n c e  c a l l s ,  ag reed  

r e l u c t a n t l y  to  complete th e  q u e s t io n n a i r e ,  b u t exp ressed  

doubts about i t s  e f f e c t iv e n e s s .  The i n t e n s i t y  o f  the  

f r u s t r a t i o n s  and resen tm en ts  o f  bo th  th e  responden ts  

and nonrespondents , cannot be q u a l i f i e d ,  b u t  th e se  

f a c t s  must be k ep t  in  mind f o r  the  main im p l ic a t io n s  

o f  t h i s  s tu d y . ( Jo u rn a l  o f  American P s y c h o lo g is ts ,

1969, p . 149)

The main im p l ic a t io n s  were :

(1) Black p sy c h o lo g is ts  a re  excluded from th e  m ainstream  

o f  American psycho logy . E a r ly  t r a in i n g  of Black p sy c h o lo g is ts



had been completed in  Black c o l le g e s .  The M.A. and Ph.D. 

were g ra n te d  to  Blacks by predom inan tly  non-Black i n s t i t u 

t i o n s ,  m ainly  because th e re  were no Black i n s t i t u t i o n s  

t h a t  g ra n te d  th e  h ig h e r  degree in  psychology. One responden t 

w rote to  Wispe e t  a l .  t h a t :  "Recognizing th e  l im i t a t i o n s

o f  a se g re g a te d  s o c ie ty ,  I  p ro te c te d  my ego by e n r o l l in g  in  

predom inan tly  Black i n s t i t u t i o n s "  (Wispe, 1969, p . 149).

Many resp o n d en ts  thought t h a t  monies and p r o fe s s io n a l  con

t a c t s  d id  n o t  e x i s t  in  th e  Black i n s t i t u t i o n s .

Although 85% o f th e  sample had  ea rned  e i t h e r  the  doc

t o r a t e  o r  m a s te r 's  degree , only  an e s t im a te d  27% were mem

b ers  o f  American P sy ch o lo g ica l  A s s o c ia t io n .  Perhaps t h i s  

s ta tem en t by a re sponden t may j u s t i f y  th e  low p e rcen tag e  o f  

Black members: " I  have never been a c t iv e  in  th e  APA, s in c e

I  have always f e l t  i t  was p a r t  o f  th e  White academic c lu b . 

B es id es ,  the g h e t to  c o l le g e s  d o n ' t  know what 'APA' means and 

u s u a l ly  d o n ' t  even know what psychology means" (Wispe, 1969, 

p . 149).

(2) To be Black in  America i s  a t e r r i b l e  hand icap , and 

to  be a Black p s y c h o lo g is t  i s  n o t much b e t t e r . H alf  o f  th e  

re sp o n d en ts  f e l t  r a c e  had l im i te d  t h e i r  p r o f e s s io n a l  oppor

t u n i t i e s  in  psychology. Some resp o n d en ts  s a id  t h e i r  e x p e r i 

ences had been good b u t  th a t  they  o f te n  r e s t r i c t e d  t h e i r  

l i v e s  to  avoid  th e  p o s s i b i l i t y  o f  r e j e c t i o n .  Many responden ts  

f e l t  t h e i r  fam ily  had s u f f e re d  and complained of having to  

l i v e  in  se g re g a te d  housing  and having to  work h a rd e r  to



prove them se lves .

(3) The APA has a r e s p o n s i b i l i t y  to  adhere to  an 

a f f i r m a t iv e  a c t io n  program . The Black p s y c h o lo g is ts  

responded t h a t  the  APA must f i r s t  p u t i t s  own house in  

o rd e r .  The re sp o n d e n ts  n o te d  the  absence o f  B lacks h o ld in g  

APA o f f i c e  and p r e s e n t in g  p apers  a t  c o n v e n t io n s . A nother 

re sp o n d en t s t a t e d :  "B lacks p la y  a r e l a t i v e l y  minor r o l e  in

th e  APA's o r g a n iz a t io n  and fu n c t io n s  to  th e  p o in t  t h a t  on ly  

a few app ly  f o r  o f f i c e "  (Wispe, 1969, p . 149).

To th e  q u e s t io n  "How can th e  APA c o r r e c t  p r o f e s s io n a l  

d i s c r im in a t io n s ? "  58% o f  th e  resp o n d en ts  d id  n o t  answer.

Wispe e t  a l .  (p . 149) m entioned th e re  was no s i g n i f i c a n t  

age or sex  c o r r e l a t i n g  w ith  t h i s  f a i l u r e  to  re sp o n d . They 

i n t e r p r e t e d  t h i s  h ig h  p e rc e n ta g e  o f  no answers as a la c k  

o f  f a i t h  i n  th e  APA's w i l l in g n e s s  o r  a b i l i t y  to  tak e  c o r r e c 

t i v e  a c t io n .  H alf  o f  the  re sp o n d en ts  f e l t  t h a t  th e  APA 

en fo rced  n o n - d is c r im in a t io n  i n  employment and t r a i n i n g ,  

r e fu s e d  to  l i s t  n o n -e q u a l -o p p o r tu n i ty  openings in  APA 

employment l i t e r a t u r e ,  and re fu s e d  to  g r a n t  a d v e r t i s in g  

space to  th o se  who would n o t  comply w ith  a n o n -d is c r im in a to ry  

p o l ic y .

Some o f  th e se  th o u g h ts  have been c a p tu re d  by Black 

p s y c h o lo g is ts  in  speeches and p o s i t io n  papers  p re s e n te d  a t  

v a r io u s  co n fe ren ces  and co n v e n tio n s .  B lack p s y c h o lo g is ts  

have s t a t e d  they  need  a home they  can c a l l  t h e i r  own. This 

home w i l l  g ive  them an o p p o r tu n i ty  to  ex p ress  B la c k -o r ie n te d



7

id e a s ,  and to  p u b l i s h  jo u r n a l s .  According to  a B lack p sy 

c h o lo g i s t ,  B lack Americans have been e x p lo i te d  by White 

p sy c h o lo g is ts  th rough  myths, and h a l f  t r u t h s .

R. Jones in d ic a t e d  t h a t :

B lack p s y c h o lo g is ts  and o th e r  Black s o c i a l  s c i e n t i s t s  

i n s i s t ,  th e se  days , on speak ing  f o r  them se lves . They 

p e rc e iv e  the  need to  move away from pa tho logy  o r ie n te d  

n o t io n s  about th e  b eh av io r  o f  Black people toward c r e 

a t i n g ,  i n t e r p r e t i n g ,  and r e i n t e r p r e t i n g  th e  p s y c h o lo g i

c a l  l i t e r a t u r e  on B lacks . (1972, p . x i)

The A s s o c ia t io n  o f  Black P sy c h o lo g is ts  was e s t a b l i s h e d  

in  1968 o u t o f  i n t e r e s t  o f  a group o f  in d iv id u a ls  who f e l t  

the  American P sy c h o lo g ica l  A s s o c ia t io n  d id  n o t  respond  to  

the  needs o f  Black Americans. T h e ir  purpose was tw o -fo ld  

as s t a t e d  i n  The J o u rn a l  o f  Black P sycho logy :

The f i r s t  was th e  d e s i re  and commitment to  a s s e s s  and 

develop mechanisms f o r  ad d re s s in g  th e  needs o f  th e  • 

B lack community, p a r t i c u l a r l y  th o se  o f  a p s y c h o lo g ic a l  

n a tu r e .  The second a s p e c t  was to  p ro v id e  a v e h ic le  

f o r  in c r e a s in g  th e  numbers o f  e f f e c t iv e n e s s  o f  Blacks 

engaged in  p sy c h o lo g ic a l  s e r v i c e s .  (The N a tio n a l  

A s s o c ia t io n  o f  Black P s y c h o lo g is ts ,  1976, p . 4)

The d i r e c t i o n  taken  by Black p s y c h o lo g is ts  was b e s t  s t a t e d  

under th e  purposes o f  The J o u rn a l  o f  Black P sycho logy :

(a) To promote p sy c h o lo g ic a l  r e s e a r c h ,  th e o ry ,  and 

w r i t in g  t h a t  i s  f o r  and about B lack s , (b) To promote
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th e  s tu d y  o f  Black psychology through sc h o o ls ,  c o l 

l e g e s ,  home and o th e r  groups o r  a s s o c ia t io n s ,  (c) To 

promote a g r e a t e r  p s y c h o lo g ic a l  u n d ers tan d in g  o f  Black 

b e h a v io r  th roughout th e  w orld , and (d) To enhance the 

" p sy c h o lo g ic a l  s e l f "  o f  Black Americans. (J o u rn a l  o f  

Black P sycho logy , 1976, p . 5)

Johnson , a Black p s y c h o lo g is t ,  thought t h a t  B lack p sy 

c h o lo g is t s  were i n t e r e s t e d  and could  reach  th e  Black com

munity by communicating to  th r e e  m ajor a r e a s ;  (1) " s e l f -  

c o n c e p t ,"  (2) 'p sy c h o lo g ic a l  t e s t i n g  r e v i s i t e d , "  and (3) "psy 

c h o lo g ic a l  in v a l id i s m ."  P la c in g  emphasis on th e se  th re e  

m ajor a r e a s ,  he concluded:

The Black community w i l l  cease  to  view us as " o u ts id e r "  

and e v e n tu a l ly  we w i l l  be ab le  to  meet the  man to g e 

th e r -  - s in g in g  . . .  i f  you l i k e  . . . n o t  "We s h a l l  

overcome" b u t  " I  a i n ' t  gonna be your low down dog no 

morel I" (Jo n es ,  1972, p . 362)

F. Jo n e s ,  an o th e r  Black p s y c h o lo g is t ,  w ro te :

The Black c l i n i c a l  p s y c h o lo g is ts  should be in  th e  

f o r e f r o n t  o f  expanding and r e f i n i n g  d e f i n i t i o n s  o f  

p s y c h o lo g ic a l  problems and p sy c h o lo g ic a l  t r e a tm e n t .

T h is  in v o lv e s  many th in g s  b u t  seems to  beg in  w ith  an 

a t t i t u d e  which ch a lle n g es  much o f  what has been 

in a c c u r a t e ly  a t t r i b u t e d  to  th e  Black c o n d i t io n  by the  

s o c ie ty  a t  la rg e  and, t h e r e f o r e ,  r e f l e c t e d  in  academic 

t e a c h i n g s . This i s , t h e r e f o r e , th e  same s p i r i t  w ith



which a l l  B lacks a re  beg inn ing  to  view t h e i r  w orld  and 

them selves . The s p e c i f i c s  o f  what p sy c h o lo g ic a l  he lp  

f o r  in d iv i d u a l s ,  f a m i l i e s ,  g roups, o r  agenc ies  w i l l  be 

in  th e  f u tu r e  cannot be e n v is io n e d  now. The main o b je c 

t i v e  o f  th e  Black p s y c h o lo g is t  a t  t h i s  time i s  keeping 

open in  our u n d ers tan d in g  o f  th e  s i t u a t i o n s  our Black 

b r o th e r s  and s i s t e r s  in  t r o u b le  b r in g  to  u s ,  to  give 

p ro p er  w eigh t to  the  dimension o f  th e  t r u l y  d ise a se d  

w orld  in  which we a l l  s t r i v e  to  l i v e ,  and to  be as 

c r e a t i v e  and u n f e t t e r e d  as p o s s ib le  in  o f f e r in g  our 

s k i l l s  as p s y c h o lo g is ts .  ( Jo n es ,  1972, p . 373)

Thomas spoke w ith  l i t t l e  h e s i t a t i o n  in  ex p re s s in g  t h a t :  

P sy c h o lo g is ts  a re  in  s e r io u s  need o f  a reex am in a tio n  of 

t h e i r  p h i lo s o p h ic a l  commitment. The l a s t  few y ea rs  

have become in c re a s in g ly  c h a ra c te r i z e d ,  n o t  so much by 

a q u e s t  f o r  t r u t h ,  as by a se a rc h  f o r  power. Mean

w h ile ,  th e  s o c i a l  r e v o lu t io n  has caught s o c i a l  s c i e n 

t i s t s  in  w ild e rn e ss  r e s t i n g  on a c o t  o f  s c ie n c e  fo r  

s c i e n c e 's  sake , w ith  t h e i r  p ro v e r b ia l  p an ts  down. 

(Thomas, 1972, p . 383)

Statem ent o f  the  Problem 

Since one o f  th e  most ex p ed ien t and pow erfu l means o f  

communication i s  through speech, an a t tem p t was made to  c o l 

l e c t  form al speeches from Black p s y c h o lo g is ts  and to  analyze 

them in  terms o f  c o n te n t .  S p e c ia l  i n t e r e s t  o f  t h i s  s tudy  

was to  determ ine what s p e c i f i c  c o n ten t  a re a s  were emphasized.
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l im i te d  to  th e  s e l e c te d  co n ten t  c a te g o r ie s  fo rm u la ted  by 

th e  r e s e a r c h e r . T h e re fo re , what a re  th e  s i m i l a r i t i e s  and 

d i f f e r e n c e s  o f  c o n te n t  c a te g o r ie s  w i th in  the  t h i r t e e n  speeches 

g iven  by th e  th r e e  B lack p s y c h o lo g is ts  between 1968-1973?

T h e o re t i c a l  Framework and R e la ted  L i t e r a t u r e

In  co n ten t  a n a ly s i s  th e  in v e s t i g a to r  des igns  th e  i n d i 

c a to r s  which a re  r e l e v a n t  to  h i s  problem. George (1959) 

s t a t e d  t h a t  "he i s  under no o b l ig a t io n  to  e x p la in  o r  make use 

o f  a l l  th e  o ccu rren ces  w i th in  th e  communication o f  th e  

co n ten t  f e a tu r e  which he s e l e c t s  as an in d ic a t o r "  (George, 

1959, p . 98). A lthough, th e  i n v e s t ig a to r  i s  n o t  under any 

o b l ig a t io n ,  he has fo u r  p o s s ib le  ways o f  making in fe re n c e s  

acco rd ing  to  George (1959):

1. The i n v e s t ig a to r  may make an in fe re n c e  from the  

f a c t  t h a t  th e  co n ten t  c h a r a c t e r i s t i c  in  q u e s t io n  

occu rred  s i x t y  tim es in  a c e r t a in  body o f  communi

c a t io n s  . ( In  t h i s  e v e n t , he i s  s e t t i n g  up a 

frequency  co n ten t  i n d i c a t o r .)

2. The in v e s t i g a t o r  may make an in fe re n c e  from the  

f a c t  t h a t  th e  co n ten t  c h a r a c t e r i s t i c  in  q u e s t io n  

o ccu rred  in  a l l ,  t h a t  i s ,  from i t s  mere p resence  

in  t h a t  body o f  m a te r i a l .  ( In  t h i s  case  i t  i s  a 

nonfrequency co n ten t  i n d i c a t o r . )

3. The in v e s t i g a t o r  may decide t h a t  only  one o f  the  

s ix t y  occu rrences  o f  th e  g iven  co n ten t  c h a r a c t e r i s t i c  

shou ld  be s in g le d  ou t f o r  purposes o f  making
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i n f e r e n c e s , on th e  ground t h a t  th e  p a r t i c u l a r  con

t e x t  ( s i t u a t i o n a l  b e h a v io ra l  a n d /o r  l i n g u i s t i c )  

in  which i t  appeared  g iv es  i t  d i s t i n c t i v e  v a lu e  

as a c o n te n t  in d i c a t o r  f o r  th e  in fe re n c e  o f  

i n t e r e s t .  (This i s  a l s o  a nonfrequency  c o n ten t 

i n d i c a t o r .)

4. The i n v e s t i g a t o r  may a l s o  base  h i s  in fe re n c e  on 

s e v e r a l  o ccu rren ces  o f  the  c o n te n t  c h a r a c t e r i s t i c  

in  one p a r t i c u l a r  type o f  c o n te x t .  (This i s  a 

frequency  c o n te n t  i n d i c a t o r . )  (George, 1959, p . 98) 

T h e re fo re ,  th e  i n v e s t i g a t o r  makes th e  d e c is io n  o f  what i s  

u s e fu l  to  d i s c u s s .

George (1959) s t a t e d :

When th e  q u a n t i t a t i v e  a n a ly s t  s tu d i e s  the  amount o f  

a t t e n t i o n  r e c e iv e d  by a d e s ig n a te d  symbol o r  theme in  

a body o f  communication, he o p e ra te s  w ith  a dichotomous 

a t t r i b u t e ,  namely, th e  p rese n ce  o r  absence of t h a t  

d e s ig n a te d  symbol o r  theme in  each o f  th e  coun ting  

u n i t s  i n to  which he has d iv id e d  t h a t  body o f  communi

c a t io n .  In  o th e r  words, he i s  i n t e r e s t e d  in  the  

frequency  w ith  which th e  symbol o r  theme ap p e a rs ,  t h a t  

i s  the  number of coun ting  u n i t s  in  which i t  was p re s e n t  

a t  l e a s t  once . (George, 1959, pp. 96-97)

He d i s t in g u i s h e s  between th e  terms " q u a n t i t a t i v e "  and 

" q u a l i t a t i v e "  and th e  amount o f  usages th e se  terms have in  

the  a n a ly s i s  o f  communication. A ccording to  George (1959):
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A d e s c r i p t i v e  s ta te m e n t  o f  c o n te n t  w hich , f o r  purposes 

o f  making i n f e r e n c e s , r e f e r s  to  th e  number o f  tim es one 

o r  more c h a r a c t e r i s t i c s  a r e  p r e s e n t  in  a body o f  com

m unica tions  i s  d e f in e d  as a "frequency  co n te n t  i n d i c a t o r . "  

A d e s c r ip t i v e  s ta te m e n t  o f  c o n te n t  w hich, f o r  purposes 

o f  making i n f e r e n c e s , r e f e r s  m erely  to  th e  p resen ce  or 

absence o f  a c e r t a i n  c o n te n t  c h a r a c t e r i s t i c  i s  d e f in e d  

as "nonfrequency c o n te n t  i n d i c a t o r . "  (George, 1959, 

p . 97)

B ere lson  and S a l t e r ' s  (1946) d id  a s tu d y  t i t l e d  

"M ajo r ity  and M in o r ity  Americans: An A n a ly s is  o f  Magazine

F i c t i o n . "  Q uestions r a i s e d  by B ere lson  and S a l t e r  were:

1) How do peop le  meet th e  v a r io u s  e th n ic  and r e l i g i o u s  groups 

o f  t h i s  coun try  in  magazine f i c t i o n  which reac h es  la rg e  

numbers o f  people in  t h e i r  r e la x e d ,  l e i s u r e  hours?  2) Are 

some p re se n te d  as more im p o rtan t o r  more p e rso n a b le  o r  

w e a l th ie r  than  o th e rs ?  3) Do some groups in  th e s e  s t o r i e s  

g e t  more o f  s o c i e t y ' s  rew ard s , such as love o r  h ig h  p o s i 

t io n ?  4) What p i c t u r e  was p re se n te d  o f  th e  r e l a t i o n s h i p  

between d i f f e r e n t  e th n ic  groups?

The o b je c t  o f  a n a ly s i s  was a sample o f  198 s t o r i e s  

d u ring  th e  y ea rs  o f  1937-1943. The reaso n  f o r  s e l e c t in g  

th e s e  y ea rs  was to  i n v e s t i g a t e  th e  e f f e c t  o f  World War I I  

on th e  t r e a tm e n t  o f  d i f f e r e n t  e th n ic  g ro u p s . Four magazines 

i s s u e s  were s e le c te d  f o r  each y ea r  a t  r e g u la r  i n t e r v a l s . The 

f i r s t ,  t h i r d ,  and f i f t h  s t o r i e s  were ana lyzed  in  each fo u r th
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m agazine. Two ty p es  o f  a r t i c l e s  e l im in a te d  from th e  s tudy  

were s e r i a l s  and " s h o r t  s h o r t  s t o r i e s . "

The h y p o th eses  were fo rm u la ted  around two g ro u p s - - th e  

"Anglo-Saxons" and th e  " fo re ig n e r s "  and in v e s t i g a t e d  the  

frequency  o f  o c c u rren c e ,  c u l t u r a l  c o n t r ib u t io n s ,  s t a t u s ,  

and s o c i a l  i n t e r a c t i o n  o f  members o f  th e se  g ro u p s . Two 

a d d i t io n a l  h ypo theses  were fo rm u la ted , one on time and the  

o th e r  on lo c a le  d i f f e r e n c e .

This s tu d y  re v e a le d :

1) Anglo-Saxon Americans re c e iv e d  b e t t e r  t r e a tm e n t ,  b o th  

q u a l i t a t i v e l y  and q u a n t i t a t i v e l y ,  th a n  th e  m in o r i ty  and 

fo r e ig n  groups ; 2) th e  m in o r i ty  and fo re ig n  groups from 

o th e r  European and O r ie n ta l  c o u n t r i e s , dep rived  as they  

w ere, r e c e iv e d  b e t t e r  t rea tm en t in  th e s e  s t o r i e s  than  

d id  two c r i t i c a l  American m i n o r i t i e s , th e  Negroes and 

th e  Jews ; and 3) Negroes and Jews n e v e r  appeared  as 

h e ro es  o r  h e r o in e s ,  and they  a l s o  had th e  low est occu

p a t io n s .  In  co n c lu s io n , th e  Negroes and Jews were 

d e p ic te d  l e a s t  fa v o ra b ly .  (P u b lic  Opinion Q u a r te r ly , 

1946, p . 190)

Content a n a ly s i s  has been used to  ana lyze  w r i t t e n  m a te r i 

a l s  to  i n f e r  p e r s o n a l i t y  t r a i t s  o f  th e  w r i t e r . Baldwin 

(1942) was i n t e r e s t e d  in  l e t t e r s  w r i t t e n  by an I r i s h  woman.

He ana lyzed  s e v e r a l  l e t t e r s  by c l a s s i f y i n g  them in to  two 

c a te g o r ie s .  Category  one was la b e le d  t y p i c a l  ca te g o ry ,  and 

th e  o th e r  a t t i t u d i n a l  ca teg o ry . The t y p i c a l  ca teg o ry
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in c lu d ed  words as s e l f ,  money, d ea th ,  and r e l i g i o n .  A t t i 

tu d in a l  ca teg o ry  words were m oral, f a v o ra b le ,  and la z y .  The 

two c a te g o r ie s  were in v e s t ig a te d  f o r  frequency  and con

t in g e n c ie s  . The procedure  f o r  t h i s  s tudy  was based  on the  

assum ptions t h a t  i f  th e  item  was used f r e q u e n t ly  i t  was a 

measure o f  i t s  im portance in  the  p e r s o n a l i t y .  This s tu d y  

in d ic a te d  th e  I r i s h  woman's a t t i t u d e s  toward jo b s  and dea th  

and s e l f  and son. A m odif ied  v e r s io n  o f  B a ldw in 's  s tudy  

was done by Andrews and Muhlhan (1943).

Andrews and Muhlhan (1943) a p p l ie d  a n a ly s i s  to  th e  

p e rso n a l  d ia ry  o f  an a d o le sc e n t  g i r l .  A frequency  c o n t in 

gency ta b le  w ith  twenty c a te g o r ie s  was des igned  and in d e 

pendent checks were done to  t e s t  the  v a l i d i t y  o f  the  d a ta .  

Andrews and Muhlhan matched the  frequency  p a t t e r n s  w ith  the  

degrees o f co rrespondence .

Content a n a ly s i s  has been s tu d ie d  on many types o f  

r e s e a rc h  and i t  has answered many q u e s t io n s  and expanded 

th e  f i e l d  o f  r e s e a rc h  in  th e  s o c ia l  sc ie n c e s  and h u m a n i t ie s . 

B ere lson  (1954) w ro te :

Content a n a ly s i s ,  as a method has no m ajor q u a l i t i e s - -  

you r a r e l y  g e t  ou t o f  i t  more th an  you p u t i n ,  and 

sometimes you g e t  l e s s .  In  th e  l a s t  a n a ly s i s ,  th e re  

i s  no s u b s t i t u t e  f o r  a good id e a .  (B ere lson , 1954, 

p . 518)
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D e f in i t io n s  o f  Content C a teg o r ie s  

The e ig h t  c o n te n t  c a te g o r ie s  used in  t h i s  s tu d y  a re  

terms found in  any s ta n d a rd  d ic t io n a r y .  The c o n ten t  c a t e 

g o r ie s  a re  d e f in e d  below.

E th n ic  Background

Of o r  r e l a t i n g  to  ra c e s  o r  la rg e  groups o f  people 

c la s s e d  acco rd ing  to  common t r a i t s  and cus tom s.

Achievement

A r e s u l t  b ro u g h t about by r e s o lv e ,  p e r s i s t e n c e  or 

en d eav o r .

I n s t i t u t i o n

Something t h a t  se rv es  to  i n s t r u c t ,  a s i g n i f i c a n t  p r a c 

t i c e  r e l a t i o n s h i p  or o rg a n iz a t io n  in  a s o c ie ty  o r  c u l tu r e .  

I n te g r a t io n

The a c t  or p ro cess  o r  an in s ta n c e  o f  i n t e g r a t i n g ,  as 

in c o rp o ra t io n  in d iv id u a ls  o f  d i f f e r e n t  groups as equa ls  in to  

s o c ie ty  o r  in to  an o rg a n iz a t io n .

Socio-Economic

Of r e l a t i n g  t o , or in v o lv in g  a com bination o f  s o c ia l  

and economic f a c t o r s .

I n t e l l ig e n c e

The c a p a c i ty  to  apprehend f a c t s  and p ro p o s i t io n s  and 

t h e i r  r e l a t i o n s  and to  reaso n  about them.

Educator

One who ed u ca te s  and c u l t i v a t e  and d i s c i p l i n e  the  mind 

and o th e r  f a c u l t i e s  by te a ch in g .
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T e s t in g

A c r i t i c a l  ex am in a tio n , used to  e v a lu a t io n  o n e 's  a b i l 

i t y .

L im i ta t io n s  o f  th e  Study 

This s tudy  was an a t tem p t to  i d e n t i f y ,  c o l l e c t  and 

ana lyze  speeches g iven  by Black p s y c h o lo g is ts  between 1968- 

1973. The y ea rs  o f  1968-1973 were s e le c te d  s in c e  th e  s tudy  

o f  Wispe e t  a l .  (1969) exposed some o f  th e  problems Black 

p s y c h o lo g is ts  had in  America. D i f f i c u l t y  was encoun tered  in  

id e n t i f y in g  Black p s y c h o lo g is ts  th e r e f o r e  th e  p o p u la t io n  

l i s t  used  fo r  i d e n t i f i c a t i o n  o f  Black p s y c h o lo g is ts  does n o t 

r e p r e s e n t  a t r u e  p o p u la t io n  o f  Black p s y c h o lo g is t s .
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C hapter I I  

Method

This r e s e a r c h  i s  n o t  an e m p ir ic a l  s tu d y  in  th e  con

v e n t io n a l  sen se  o f  s t a t i n g  a h y p o th e s is  and then  seek in g  to  

r e j e c t  i t s  n u l l  h y p o th e s is .  I n s t e a d ,  t h i s  i s  an e x p lo ra to ry  

study  of s e l e c t e d  speeches o f  Black p s y c h o lo g is t s .  S e l l t i z ,  

Jaboda, D eutsch , and Cook (1962) s t a t e d :

Many e x p lo ra to ry  s tu d ie s  have th e  purpose o f  fo rm u la t in g  

a problem f o r  more p r e c i s e  i n v e s t i g a t i o n  or deve lop ing  

h y p o th e se s .  An e x p lo ra to ry  s tu d y  may, however, have 

o th e r  f u n c t io n s :  in c re a s in g  th e  i n v e s t i g a t o r ' s  f a m i l 

i a r i t y  w ith  th e  phenomenon he w ishes to  in v e s t ig a t e  in  

su b se q u en t,  more h ig h ly  s t r u c t u r e d ,  s tu d y ,  o r  w ith  

s e t t i n g  in  which he p la n s  to  c a r r y  o u t such a s tudy ; 

c l a r i f y i n g  co n cep ts ;  e s t a b l i s h i n g  p r i o r i t i e s  f o r  f u r 

th e r  r e s e a r c h ;  g a th e r in g  in fo rm a tio n  about p r a c t i c a l  

p o s s i b i l i t i e s  f o r  c a r ry in g  ou t r e s e a r c h  in  r e a l - l i f e  

s e t t i n g s ;  p ro v id in g  a census o f  problem  reg a rd ed  as 

u rg e n t  by people working in  a g iven  f i e l d  o f  s o c i a l  

r e l a t i o n s .  (p . 51)
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S e l l t i z  e t  a l .  f u r t h e r  c a u t io n  t h a t  we shou ld  n o t u n d e r e s t i 

mate th e  im portance o f  e x p lo ra to ry  r e s e a r c h  and d e f in e  on ly  

ex p e rim en ta l  work as be ing  " s c i e n t i f i c . "  Because in  r e a l 

i t y ,  i f  ex p e r im en ta l  r e s e a rc h  i s  to  have e i t h e r  t h e o r e t i c a l  

o r  s o c i a l  v a lu e ,  i t  must r e l a t e  to  b ro a d e r  i s s u e s  than  th o se  

posed i n  the  experim en t. And t h i s  r e le v a n c e  can come from 

e x p lo ra to ry  r e s e a r c h .

Content a n a ly s i s  i s  th e  te ch n iq u e  t h a t  was used to  con

duct t h i s  s tu d y .  A rev iew  o f  r e l a t e d  l i t e r a t u r e  re v e a le d  

t h a t  i f  p ro p e r  p re c a u t io n s  a re  ta k e n ,  c o n te n t  a n a ly s i s  i s  a 

v a l i d  and r e l i a b l e  procedure  f o r  m easuring  communication 

c o n te n t"  (Borg, 1963, pp. 252-262). B ere lson  (1952) 

d e f in e s  communication c o n ten t  as b e ing  any form o f  symbolic 

i n t e r a c t i o n - - i n c l u d i n g  v e r b a l ,  p i c t o r i a l ,  g e s tu r a l ,  and 

m u s ica l--w h ich  makes up communication i t s e l f .  Thus, an 

a n a ly s i s  of th e  speeches o f  B lack p s y c h o lo g is ts  i s  w i th in  

the  purview  o f  c o n te n t  a n a ly s i s .

The r e l i a b i l i t y  o f  t h i s  s tu d y  i s  to  some e x te n t  ques

t io n a b le  s in c e  a check was n o t made to  determ ine the  r e s e a r c h 

e r ’s coding r e l i a b i l i t y .  By hav ing  two or more co d e rs ,  we 

would have been a b le  to  t e s t  th e  i n t e r - r a t e r  r e l i a b i l i t y - .

This i s  n o t  a minor l i m i t a t i o n ,  s in c e  " c o n te n t  a n a ly s i s  must 

be conducted so as (1) to  c r e a te  r e p ro d u c ib le  or 'o b j e c t i v e ’ 

d a ta  which (2) a re  s u s c e p t ib le  to  measurement and q u a n t i t a 

t i v e  t r e a tm e n t ,  (3) have s ig n i f i c a n c e  fo r  some sy s te m a tic  

th e o ry ,  and (4) may be g e n e ra l iz e d  beyond the s p e c i f i c  s e t
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o f  m a te r i a l  ana lyzed"  (C a r tw rig h t ,  1953, p . 435). Conse

q u e n tly ,  w ith o u t r e p l i c a t i o n  under th e  above c i t e d  c o n d i t io n s ,  

th e  r e s e a r c h e r  o f  t h i s  s tudy  w i l l  n o t  a t tem p t to  g e n e ra l iz e  

beyond th e  s p e c i f i c  s e t  o f  m a te r i a l s  ana lyzed .

A f te r  examining many sources  f o r  l i s t s  of Black p sy 

c h o lo g is t s ,  th e  p u b l ic a t io n  by Wilcox (1971) was chosen f o r  

two re a s o n s :  (1) because o f  i t s  r e l a t i v e l y  r e c e n t  p u b l ic a 

t i o n  d a te ,  and (2) i t  co n ta in ed  names o f  p sy c h o lo g is ts  

la b e le d  as such and assumed to  be B lack . W ilcox’s a f f i l 

i a t i o n  l i s t  p re se n te d  names, a d d re s s e s ,  and ranks f o r  53 

p s y c h o lo g is ts .  F i f ty -o n e  o f  th e se  p s y c h o lo g is ts  were con

t a c te d  by ty p e w r i t te n  l e t t e r s  only  and re q u e s te d  cop ies  o f  

speeches g iven  between 1968-1973. Two p sy c h o lo g is ts  were 

e l im in a te d ;  one was e l im in a te d  because  he was l i s t e d  by 

Wilcox as "d e c e a se d ,"  and the  o th e r  was e l im in a te d  because 

he was known by th e  in v e s t ig a to r  to  be a White p s y c h o lo g is t .

A t o t a l  o f  12 l e t t e r s  were r e tu rn e d :  two l e t t e r s  were

marked " b e t t e r  a d d re s s ,"  one was marked "no t h e r e , "  th re e  

were marked "no t in  psycho logy ,"  one was marked "not in  

urban  s t u d i e s , "  one was marked "u n c la im ed ,"  one was marked 

"cannot l o c a t e , "  and th re e  were marked " r e tu r n  to  s e n d e r ."  

F ourteen  p s y c h o lo g is ts  responded on t h e i r  departm en ta l 

l e t t e r h e a d  s t a t i o n e r y ,  s ix  o f  whom i d e n t i f i e d  them selves 

as B lack , s ix  as White and two gave no i d e n t i f i c a t i o n  of 

e th n ic  background. Of th e  s ix  Black p sy c h o lo g is ts  who 

responded, th re e  forwarded a t o t a l  o f  13 reco rd ed  speeches
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which were used  as the  sample f o r  t h i s  s tu d y . Although 

th e se  speeches may n o t  be r e p r e s e n ta t i v e  o f  p s y c h o lo g is ts  

concerned w ith  the  c r u c i a l  i s s u e s  w i th in  th e  s e l e c te d  time 

p e r io d ,  1968-1973, they  were th e  on ly  ones a v a i l a b le  where 

consen t was g iven  f o r  a n a l y s i s .

The th r e e  Black p sy c h o lo g is ts  were a l l  m ale, m a rr ied , 

h e ld  a Ph.D. d eg ree , w ith  th re e  d i f f e r e n t  major f i e l d s  of 

i n t e r e s t :  e d u c a t io n a l  psychology, co u n se lin g  psychology,

and h ig h e r  e d u c a t io n .  One p s y c h o lo g is t  was lo c a te d  in  

Michigan and two lo c a te d  in  C o n n ec ticu t.  The names o f the 

Black p sy c h o lo g is ts  were sim ply ass ig n ed  l e t t e r s  A, B, and 

C, r e s p e c t iv e ly ,  fo r  purposes o f  i d e n t i f i c a t i o n .

Speeches

The t h i r t e e n  speeches g iven  by th e  th r e e  Black psycho lo 

g i s t s  were arranged  by d a te  and yea r  o f  p r e s e n t a t i o n ,  a u d i 

ence to  whom speech was d i r e c te d ,  t i t l e  o f  speech , and 

t o t a l  number o f  pages. The compiled in fo rm a tio n  i s  p r e 

sen ted  in  F ig u res  1, 2, and 3 f o r  p s y c h o lo g is ts  A, B, and C, 

r e s p e c t iv e ly .



Audience Time o f  Year T i t l e  o f  Speech Number 
o f  Pages

N a t io n a l  H e a d s ta r t  
Conference

November 4, 
1969

E nvironm ental and E d u c a t io n a l  
Achievement, I m p l ic a t io n s  f o r  
Head S t a r t  and S o c ia l  Change

12

New F a c u l ty  o f  M ichigan 
S ta t e  U n iv e r s i ty

September 15, 
1970

The U n iv e r s i ty  and S o c ie ty 13

School Law Conference November 28, 
1971

Equal E d u c a t io n a l  O p p o r tu n i t ie s  
P a s t ,  P r e s e n t ,  F u tu re

12

E d u c a t io n a l  Conference May 22, 1972 C r i s i s  in  Urban E d u ca tio n  and 
Equal E d u c a t io n a l  O p p o rtu n ity

9

W ich ita  S ta te  U n iv e r s i ty  
L ib ra ry  A s s o c ia t io n

Ja n u a ry  19, 
1973

The Legacy o f  M artin  L u th er  
K ing , J r .

20

Conference on E duca tion  
P o l i c i e s  and Equal Edu
c a t i o n a l  O p p o r tu n i t ie s

June 6, 1973 P u b l ic  Schools and Equal Edu
c a t i o n a l  O p p o rtu n ity

16

F ig u re  1. Summary o f  in fo rm a t io n  co n cern in g  th e  r e l e v a n t  speeches  o f  P sy ch o lo 

g i s t  A.



Audience Time o f  Year T i t l e  o f  Speech Number 
o f  Pages

N a t io n a l  Ed.D. Program 
f o r  E d u c a t io n a l  Leaders

J u ly  30, 1973 E d u c a t io n a l  L ea d e rsh ip  and 
M u l t i r a c i a l  Schools

9

N a t io n a l  A s s o c ia t io n  o f  
B lack P s y c h o lo g is ts

August 24, 
1973

The Role o f  B lack  A d m in is t ra to r s  
in  a P redom inan tly  White 
U n iv e r s i ty

13

F ig u re  1. (C o n tin u ed ).

to
to



Audience Time o f  Year T i t l e  o f  Speech Number 
o f  Pages

C onference on th e  I n f l u 
ence o f  T ec h n o lo g ica l  
In n o v a tio n s  on th e  F u tu re  
o f  C o n n ec ticu t

O ctober 14, 
1968

Urban Problems--Some 
R e f le c t io n s

9

C hap ters  o f  th e  N a t io n a l  
A s s o c ia t io n  o f  S h e l te r e d  
Workshops and Homebound 
Programs

A p r i l  22, 
1969

R e h a b i l i t a t i o n ' s  R e s p o n s ib i l i ty  
t o  th e  D isadvan taged

14

Commencement E x e rc is e s  o f  
Church Academy o f  C e n tra l  
B a p t i s t  Church

March 20, The Negro P o t e n t i a l 14

F ig u re  2. Summary o f  in fo rm a t io n  co n ce rn in g  th e  r e l e v a n t  speeches o f  P sy ch o lo 

g i s t  B.
tow



Audience Time o f  Year T i t l e  o f  Speech Number 
o f  Pages

Conference N a t io n a l  Edu February  18, School T e s t in g  and M in o r i ty 6
c a t io n  A s s o c ia t io n 1972 C h ild re n

School L ead ersh ip  Con
fe re n c e  S ta t e  Dept, 
o f  E duca tion

May 8, 1972 Q u a l i ty  E d u ca tio n  and M in o r i ty  
S t a f f i n g  P a t t e r n s

7

F ig u re  3. Summary o f  in fo rm a t io n  co n cern in g  th e  r e l e v a n t  speeches o f  P sy ch o lo 

g i s t  C.

K>
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C ontent C a tego rie s  

The e ig h t  c o n te n t  c a te g o r ie s  were s e l e c t e d  on th e  im pres

s i o n i s t i c  o b se rv a t io n  o f  th e  i n v e s t i g a t o r  as to  th e  h igh  and 

low frequency  o f  usage w i th in  th e  t h i r t e e n  sp e e c h e s . These 

c o n ten t  c a te g o r ie s  r e p re s e n te d  the s l i g h t  changes and d i f 

f e r e n t  wording in  the  speeches as g iven  to  d i f f e r e n t  a u d i

ences and in  d i f f e r e n t  y e a r s . The c o n te n t  i n d ic a to r s  were 

d e s c r ib e d  w ith  each c o n te n t  ca te g o ry .

The coding u n i t  f o r  t h i s  s tudy  was th e  parag raph .

George (1959) s t a t e d :

The i n v e s t i g a t o r  may s p e c ify  th e  p a rag rap h  as the  coding 

u n i t  and th e r e f o r e  count th e  number o f  coding u n i t s  

(p a rag rap h s)  in  which a c e r t a i n  symbol o r  theme appears  

w i th in  each coding u n i t  ( i . e . ,  each p a ra g ra p h ) .

(George, 1959, p . 101)

A. E th n ic  Background: rac ism , r a c e .  W hite, B lack,

Negro, m in o r i ty ,  Jews, Spanish-American, Chicano, American- 

In d ia n ,  d isa d v an ta g ed , d i f f e r e n t ,  i n f e r i o r ,  and u n d e s i ra b le .

B. Achievement : c a r e e r , improvement, l e a d e r s h ip , su c 

c e s s f u l ,  and a b i l i t y .

C. I n s t i t u t i o n :  fam ily ,  c o l le g e ,  u n iv e r s i t y ,  p r iv a te

sch o o l,  p u b l ic  sc h o o l,  and church.

D. I n t e g r a t i o n :  i n t e r r a c i a l ,  r a c i a l  d is c r im in a t io n ,

m u l t i r a c i a l ,  e q u a l ,  n o n - r a c i s t  a t t i t u d e s ,  d e s e g re g a t io n ,  

s e g re g a t io n ,  equa l r i g h t s ,  v io le n c e ,  e q u a l i t y ,  and b u s ing .

E. Socio-Economic: poor, g h e t to ,  urban  community.
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r u r a l ,  suburban, m iddle  income, m iddle c l a s s ,  c u l t u r a l  

background, fam ily  income and s a l a r y .

F. I n t e l l i g e n c e :  b r i g h t ,  IQ, h ig h  a c h ie v e r ,  good

s tu d e n t ,  and g ra d e s .

G. E d u ca to rs :  schoo l board  member, p o l i t i c i a n ,

e n t e r t a i n e r ,  w r i t e r ,  c o u n s e lo r ,  t e a c h e r ,  a d m in i s t r a to r ,  and 

p r o f e s s o r .

H. T e s t in g :  s c o re ,  a p t i tu d e ,  s ta n d a rd iz e d  t e s t ,  and 

perfo rm ance .

Content c a te g o r ie s  were sco red  and t a l l i e d  in  raw d a ta  

m a tr ic e s  which a re  p re s e n te d  in  th e  t a b le s  in  Appendix A.

The numbers under U nit r e p re s e n te d  th e  parag raph  number o f  

th e  speech and th e  l e t t e r s  A, B . . .  H r e p re s e n te d  the  c o n te n t  

ca teg o ry  as l i s t e d  in  t h i s  s tu d y . The p rese n ce  o r absence 

o f  each c o n ten t  ca te g o ry  in  a u n i t  was sco red  1 i f  p r e s e n t  

and 0 i f  a b se n t .
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C hapter I I I  

R e s u l ts  and D iscu ss io n

An a n a ly s i s  o f  th e  su b s tan ce  o f  s e l e c t e d  Black p sy ch o lo 

g i s t s ’ speeches g iven  between 1968-1973 were made to  d e t e r 

mine th e  s p e c i f i c  c o n te n t  a re a s  o r  c a te g o r ie s  emphasized 

f o r  the  purpose o f  a s c e r t a in in g  th e  c h a r a c t e r i s t i c s  and 

c o n s t i tu e n t s  d e r iv e d  from th e  s t r u c t u r e  o f  th e  message.

The concern h e re  was w ith  prim ary  o r  m a n ife s t  su b s ta n c e ,  

r a t h e r  than  w ith  th e  secondary  o r  l a t e n t  s u b s ta n c e .  A lso , 

an a t tem p t was made to  de term ine i f  d i f f e r e n c e s  o r s i m i l a r i 

t i e s  e x i s te d  among speeches g iven  by th e  th r e e  Black p sy ch o lo 

g i s t s .  A f te r  th e  c a te g o r ie s  were e s t a b l i s h e d  and d e f in e d  

in  terms o f  p h y s ic a l  and s o c i a l  d im ensions, th e  p resen ce  or 

absence o f  the  c a te g o ry  w i th in  a u n i t  (parag raph) were 

t a l l i e d  and c o n v e rted  to  p e r c e n ta g e s .

The d i s t r i b u t i o n s  o f  th e  t a l l i e s  a r ran g ed  by u n i t  and 

ca teg o ry  which show the  p e rce n tag e s  o f  o ccu rren ce  a re  p r e 

se n ted  in  Appendix A f o r  each speech . The numbers and p e r 

cen tages  from th e s e  t a b le s  were summarized and p re s e n te d  in  

Table 1.



T a b l e  1

Summary of Numbers and Percentages of Content Categories 

in Speeches by Black Psychologists
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Number of Units
per

Speech

A B C D E F G H
Speeches N % N % N ^ N % N % N % N % N #

Psycholo
gist A

1 16 11 69 5 31 12 75 12 75 6 38 0 0 9 56 1 6
2 19 11 58 0 0 6 32 5 16 8 42 0 0 10 53 0 0
3 ItO 23 58 0 0 10 25 7 18 15  38 0 0 5 13 0 0
k 20 l 4  70 3 15 8 4o 11 55 2 10 0 0 5 25 0 0
5 32 l4  44 10 31 4 13 0 0 7 22 8 25 5 16 10 3
6 21 4 19 1 5 10 48 0 0 15 71 0 0 3 l4  0 0
7 2k 11 46 2 8 12 50 l 4  58 9 38 0 0 13 54 1 4
8 37 22 59 2 5 20 54 3 8 17 46 31 84 17 46 1 3

209 110 53 23 11 82 39 52 25 79 38 39 19 67 32 13 6

Psycholo
gist B

1 17 4 24 0 0 3 18 2 12 13 76 1 6 4 24 0 0
2 47 11 23 0 0 15 32 3 6 17  36 0 0 0 0 0 0
3 48 31 65 3 6 22 46 9 19 13 27 4 8 3 6 13 27

112 46 37 3 2 4o 36 l 4  13 43 38 5 4 7 6 13  12

Psycholo
gist C

1 l 6 4 25 2 13 15 94 1 6 5 31 1 6 10 63 12  75
2 34 21 62 1 3 19 56 12 35 9 26 1 3 17 50 4 12

50 25 50 3 6 34 68 13 26 14 28 2 4 27 54 16  32

Total 13 371 l 8 l  49 29 8 156 42 79 21 136  37 46 12 101 27 42 11
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In  th e  combined e ig h t  speeches from P sy c h o lo g is t  A, 

th e  h ig h e s t  p e rce n tag e  o f  code words appeared in  Category A, 

E th n ic  Background, 53%. The n ex t  h ig h e s t  p e rcen tag es  occurred  

in  C a teg o rie s  C, I n s t i t u t i o n , 39% and E, Socio-Economic,

38%. The l e a s t  f re q u e n t  occu rrence  of code words appeared 

in  C a teg o rie s  B, Achievement and H, Tesr i n g , 11% and 6%, 

r e s p e c t i v e l y .

Code words in  th e  combined th re e  speeches o f  Psycho lo

g i s t  B appeared  w ith  approx im ate ly  th e  same magnitude o f  

p e rcen tag es  in  c a te g o r ie s  A, E th n ic  Background, 41%; E, 

Socio-Economic, 38%; and C, I n s t i t u t i o n , 35%. The low est 

pe rcen tag es  occu rred  in  C a teg o r ie s  G, E d u c a to rs , 6%; F, 

I n t e l l i g e n c e , 4%; and B, Achievem ent, 3%.

The speeches from P sy c h o lo g is t  C in d ic a te d  th e  h ig h e s t  

p e rcen tage  o f  code words in  Category C, I n s t i t u t i o n , 68%. 

C a teg o r ie s  G, E d u c a to rs , 54% and A, E thn ic  Background, 50%, 

which ranked second and t h i r d  in  d ec reas in g  s iz e  o f  p e r 

ce n tag e s .  Next in  o rd e r  were C a teg o rie s  H, T e s t in g , 32%,

E, Socio-Economic, 28% and D, I n t e g r a t i o n , 26%. The two 

low est c a te g o r ie s  were B, Achievem ent, 6% and F, I n t e l l i g e n c e , 

4% fo r  P sy c h o lo g is t  C.

In  view of th e  r e l a t i v e  agreement among s e v e r a l  c a t e 

g o r ie s  the  p resence  o f  code words in  a l l  speeches were com

b in e d  fo r  th e  th re e  p sy c h o lo g is ts  and composite p e rcen tag es  

o b ta in e d .  These combined p e rcen tag es  a re  p re se n te d  in  

Table 2. In  rank o rd e r  from th e  h ig h e s t  to  lo w es t,  the



Table 2

P ercen tag es  o f  Code Words in  A ll  Speeches 

fo r  Each P sy c h o lo g is t  by Category
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P sy c h o lo g is ts A B C D E F G H

A 53 11 39 25 38 19 32 6

B 41 3 36 13 38 4 6 12

C 50 6 68 26 28 4 54 32

T o ta l 49 8 42 21 37 12 27 11
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c a te g o r ie s  were as fo llo w s: A, E th n ic  Background, 49%,

C, I n s t i t u t i o n , 42%, E , Socio-Econom ic, 37%, G, E d u c a to r s ,

27%, D, I n t e g r a t i o n , 21%, F, I n t e l l i g e n c e , 12%, H, T e s t i n g ,

11%, and B, Achievem ent, 8%,

The m a n ife s t  substance  o f  the  speeches showed g r e a t e s t  

impetus f o r  E th n ic  Background w ith  l e a s t  i n t e r e s t  f o r  A ch ieve

ment . The s o c i a l  dimensions o f  I n s t i t u t i o n  and S o c io - 

Economic su b s tan ce s  were a c c e n tu a te d  m o d e ra te ly .  Some 

emphasis was shown toward E duca to rs  and I n t e g r a t i o n .

D is c u s s io n

The d a ta  o b ta in e d  re v e a le d  th e  th r e e  Black p sy c h o lo 

g i s t s  d id  in d ic a t e  s i m i l a r i t i e s  in  em phasizing co n te n t  c a t e 

g o r ie s  A, C, and E during  1968-1973. These s i m i l a r i t i e s  

may have come about fo r  reaso n s  a s :  (1) th e  au d ien ce ,

(2) t i t l e  o f  speech, (3) time o f  y e a r ,  (4) major f i e l d  o f  

i n t e r e s t ,  and (5) i f  th e  speeches were d e l iv e r e d  fo r  a s t i 

pend o r  n o t .

S ince t h i s  was an e x p lo ra to ry  r e s e a rc h  the  fo llo w in g  

in fe re n c e s  can be taken  in to  account about the  a u d ie n c e .

The speeches g iven  by the  Black p s y c h o lo g is ts  were w e ll  

p lanned  and th e  a p p ro p r ia te  language was used to  communicate 

e f f e c t i v e l y  to  th e  a u d ie n c e ( s ) . The c h a r a c t e r i s t i c  o f  th e  

audience  may have in f lu e n c e d  the  B lack  p sy c h o lo g is ts  cho ice  

o f  language. A lso , th e  a u d ie n c e 's  i n t e l l e c t u a l  l e v e l ,  t h e i r  

s o c i a l  and p o l i t i c a l  th o u g h ts ,  and t h e i r  knowledge o f  th e  to p ic  

may have c o n t r ib u te d  to  th e  em phasizing o f  c o n te n t  c a te g o r ie s
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A, C, and E. F in a l l y ,  the  B lack p s y c h o lo g is ts  may have had 

some common e x p e r ie n c e s ,  common o r i g i n s ,  and common id e o lo g i 

c a l  w ith  h i s  a u d ie n c e ( s ) . At t h i s  p o in t ,  th e re  i s  ev idence  

to  su g g es t  t h a t  th e  th re e  B lack p s y c h o lo g is ts  in d ep en d en tly  

tended  to  s t r e s s  th e  same co n ten t  c a te g o r ie s  in  t h e i r  speeches
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C hapter IV 

Summary and Recommendations

This i n v e s t i g a t i o n  was des igned  to  c o l l e c t  form al 

speeches from Black p s y c h o lo g is ts  which were d e l iv e re d  

between 1968-1973, and to  an a ly ze  them in  terms o f c o n te n t .  

Content a n a ly s i s  was used as th e  method o f  a n a ly s i s .

The p u b l i c a t io n  by Wilcox (1971) was used  fo r  o b ta in 

ing  th e  sample because  h i s  book c o n ta in e d  names o f  p sy ch o lo 

g i s t s  who were assumed to  be B lack . From th e  p o p u la t io n  o f  

th e  51 p s y c h o lo g is ts  c o n ta c te d  by l e t t e r  w ith  th e  r e q u e s t  

f o r  cop ies  o f  speeches each had g iv en , on ly  th re e  p sy ch o lo 

g i s t s  responded w ith  sp e e c h e s . P s y c h o lo g is t  A subm itted  

e i g h t  speeches , p s y c h o lo g is t  B, th r e e  and p sy c h o lo g is t  C, 

two speeches . In  p a r t ,  th e  sm a ll number o f  responses  were 

due to  lack  o f  a c c u ra te  a d d re s s e s ,  r e tu r n in g  l e t t e r s ,  e i t h e r  

unclaim ed or members deceased , and s e v e r a l  members n o t o f  

Black r a c e .

The t h i r t e e n  speeches used  in  t h i s  in v e s t i g a t io n  were 

s e p a ra te d  acco rd in g  to  aud ience  to  whom speech was d i r e c t e d ,  

d a te  o f  p r e s e n ta t i o n ,  t i t l e  o f  speech and t o t a l  number o f
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pages. The speeches were examined and e ig h t  c o n te n t  c a t e 

g o r ie s  were s e l e c t e d  w ith  key words used as i n d i c a t o r s .

The e ig h t  c o n te n t  c a te g o r ie s  were des igned  to  e v a lu a te  th e  . 

emphasis s t r e s s e d  in  each ca teg o ry  by p e rc e n tag e s  o f  number 

o f  key words as th ey  appeared  in  each speech . The speeches 

were sco red  acco rd ing  to  th e  p resence  o r  absence o f  a key 

word in  each r e s p e c t iv e  u n i t  (p a ra g ra p h ) . The t o t a l  o f  

u n i t s  w herein  key words appeared  by speech and ac ro ss  speeches 

were converted  to  p e rce n tag e s  f o r  each o f  th e  th r e e  psycho lo 

g i s t s  and p s y c h o lo g is ts  combined.

The d a ta  r e v e a le d  t h a t  c o n ten t  c a te g o r ie s  A, e th n ic  

background , C, i n s t i t u t ion and E, socio-econom ic were men

t io n e d  c o n s i s t e n t l y  by a l l  th re e  p s y c h o lo g i s t s . The most 

f r e q u e n t ly  emphasized c a te g o r ie s  by p sy c h o lo g is t  A, B, and 

C were th o se  which c h a ra c te r iz e d  t h e i r  r a c e  and c u l tu r e .  

A lthough th e r e  appeared  to  be more s i m i l a r i t y  than  d i f f e r 

ences among th e  m a n ife s te d  substance  o f  th e  speeches 

ana lyzed , the d i f f e r e n c e s  might be a t t r i b u t e d  to  educa

t i o n a l  background or m a n if e s ta t io n s  of the  p sy c h o lo g is ts  * 

major f i e l d  o f  s tu d y . The e d u c a t io n a l  and co u n se lin g  p sy 

c h o lo g is ts  b o th  emphasized e th n ic  background, where the  

second g r e a t e s t  emphasis was n o te d  fo r  th e  e d u c a t io n a l  p sy 

c h o lo g is t  on i n s t i t u t i o n  and fo r  the  co u n se lin g  p sy c h o lo g is t  

on socio-econom ic su b s ta n ce .  Like th e  e d u c a t io n a l  p sycho lo 

g i s t ,  th e  p s y c h o lo g is t  p rep a red  in  h ig h e r  ed u c a tio n  a lso  

s t r e s s e d  i n s t i t u t i o n ,  b u t h is  second g r e a t e s t  amount o f
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emphasis was d i r e c t e d  to  e d u c a to rs .

The o b je c t  to  sco re  th e  p resence  o r  absence i s  the  

u n i t s  (parag raphs)  o f  each speech was n o t  to  pass  judgment on 

th e  speeches g iven  between 1968-1973, by th e  Black p sycho lo 

g i s t s .  I n s te a d ,  t h i s  s tu d y  was an a ttem p t to  i s o l a t e  con

c e p ts  which could  b e n e f i t  s o c ie ty  in  u n d e rs ta n d in g  th e  Black 

p sy c h o lo g is ts  and t h e i r  i n t e r e s t s .
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Recommendations

1. A c o n ten t  a n a ly s i s  o f  a l a r g e r  number o f  speeches by 

more Black p sy c h o lo g is ts  shou ld  be conducted w ith  empha

s i s  on th e  l a t e n t  substance  o f  t h e i r  c u l t u r a l  m i l ie u .

2. There i s  a need f o r  f u r th e r  s tu d ie s  where th e  co n te n t  

o f  speeches by Black p sy c h o lo g is ts  a re  compared w ith  

th e  c o n ten t  o f  speeches by o th e r  Black p r o f e s s i o n a l s .

3. Repeated s tu d ie s  o f  c o n ten t management could  r e v e a l  the  

d i r e c t i o n  o f  th in k in g  of Black p r o f e s s io n a l s  w ith  

r e s p e c t  to  d e se g re g a t io n .

4. A d d it io n a l  s tudy  o f  th e  e f f e c t iv e n e s s  o f  Black p sy ch o lo 

g i s t s '  speeches would a llow  us to  a s s e s s  th e  degree to  

which t h i s  a c t i v i t y  b r in g s  about s o c i e t a l  changes.
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Table A-1
Raw Data Matrix - Psychologist A, Speech 1

U n its  : C on ten t C a teg o r ie s

A B C D E F G H

1 0 G G G 1 G G G

2 1 G 1 1 G G 1 G

3 1 G 1 1 1 0 G G

4 1 1 1 G G G 1 G

5 1 G 1 1 1 G G G

6 G 1 G 1 G G G G

7 G G G G G G G G

8 1 1 1 G G G G G

9 1 1 1 1 1 G 1 G

10 1 1 1 1 G 0 1 1

11 G G 1 1 G G G G

12 1 G G 1 G G 1 G

13 1 G 1 1 1 G 1 G

14 1 G 1 1 G G 1 G

15 0 G 1 1 1 G 1 G

16 1 G 1 1 G G 1 G

Per- ' .69 s31 75 75 38 GG 56 G6
centage
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Table A-2
Raw Data Matrix - Psychologist A, Speech 2

U n its : C on ten t C a te g o r ie s

B D E

1 1 G 1 G 1 G 1 0

2 1 G G 1 G G 1 G

3 G G 1 1 G G 1 G

4 1 G 1 G G G 1 G

5 G G 1 G G G G G

6 1 G G G G G 1 G

7 G G G G 1 G G G

8 G G G G G G G G

9 1 G G G G G 1 G

10 G G G G G G 1 G

11 1 G G 1 G G G G

12 1 G G G 1 G G G

13 1 G G G 1 G G G

14 G G G G 1 G G G

15 1 G G G 1 G G G

16 G G 1 1 1 G 1 G

cont.
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Table A-2 (Continued)
Raw Data Matrix - Psychologist A, Speech 2

U n its :  C o n ten t C a te g o r ie s

A B C D E F G H

17 1 0 1 1 1 0 1 0

18 0 0 0 0 0 0 1 0

19 1 0 0 0 0 0 0 0

P e r-  58 00 .32 26 42 00 53 00
cen tagé
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Table A-3
Raw Data Matrix - Subject A, Speech 3

U n its  : C onten t C a te g o r ie s

A B C . D E F G H

1 G G G G G G G G

2 G G 0 G 0 0 G G

3 G G G G 1 G G G

4 1 G G 1 G G G G

5 G G G 0 1 G 1 G

6 G G 1 0 G G G G

7 G G G G G G G G

8 1 G 1 1 G 0 1 G

9 1 G G G G G G G

10 1 G 1 1 1 G 0 G

11 1 G G G G G G G

12 G G G G G G G

13 1 G G G G G 0 G

14 1 G G G G G G G

15 1 0 G 1 1 G G G

16 G G G G G G G

cont.
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Table A-3 (Continued)
Raw Data M atrix  -  S u b je c t  A, Speech 3

U n its :  C onten t C a te g o r ie s

A B c D E F G H

17 1 • 0 0 0 1 0 0 0

18 1 0 0 0 0 0 0 0

19 1 0 0 0 0 0 0 0

20 1 0 1 0 0 0 0 0

21 0 0 0 0 0 0 0 0

22 0 0 0 0 0 0 0 0

23 1 0 0 0 1 0 0 0

24 1 0 0 1 1 0 0 0

25 1 0 0 0 1 0 0 0

26 0 0 0 0 0 0 0 0

27 0 0 0 0 0 0 0 0

28 1 0 0 0 0 0 1 0

29 1 0 1 0 1 0 0 0

30 1 0 0 1 1 0 0 0

31 0 0 0 1 0 0 0 0

32 0 0 0 0 0 0 0 0

cont.



Table A-3 (Continued)
Raw Data M atrix  -  S u b je c t  A, Speech 3

46

U n its : C onten t C a te g o r ie s

A B C D E F G H

33 G G G G 1 G G G

34 G 0 G G G G G G

35 0 G 1 G G G 1 G

36 G G 1 G G G 1 0

37 1 G G G 1 G G G

38 1 0 1 0 1 G G G

39 1 G 1 G 1 G G G

40 1 G 1 G 1 G G G

P e r  .58 V GO 25 18 38 OG .13 .GG
centage ■■



Table A-4
Raw Data Matrix - Subject A - Speech 4

47

U n its : C on ten t C a te g o r ie s

A B C D E F G H

1 1 1 G G G G 1 G

2 0 G 1 1 G G G G

3 G G G G G G G G

4 1 1 1 1 G G G G

5 G G 1 1 G G G G

6 G G 0 1 G G G G

7 1 G G 1 G G 1 G

8 1 G G G 1 G G G

9 1 G G 1 G G G G

10 1 G 1 1 1 G G G

11 G G 1 G G 1 G

12 1 G G G G G G G

13 1 1 G G G G G G

14 1 G 1 1 G G G G

15 1 G G G G G G G

16 1 G G 1 G G 1 G

cont.
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Table A-4 (Continued)
Raw D ata M atrix  -  S u b je c t  A -  Speech 4

U n its ; C onten t C a te g o r ie s

A B C D E F G H

17 1 0 1 1 0 0 0 0

18 0 0 1 0 0 0 1 0

19 1 0 0 0 0 0 0 0

20 1 0 1 0 0 0 0 0

P e r-  70 
cen tage

15 40 55 10 00 25 00
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Table A-5
Raw Data Matrix - Subject A - Speech 5

U n its : C on ten t C a te g o rie s

A B C . D E F G H

1 0 G G G G 1 G G

2 G G G G 1 G G G

3 0 G G G G G G G

4 G 1 G G G G 1 G

5 G 1 G G G G G 1

6 G 1 G G G G G 1

7 1 1 G G G 1 G 1

8 G G G G G G G G

9 G G G G G G G G

10 1 1 G G 1 G G 1

11 G 1 1 G G G G 1

12 G 1 G G G G G 1

13 1 1 G G G G 1 G

14 1 1 1 G G 1 G 1

15 1 G G G G G G G

16 1 1 . G G G G G 1

cont.



Table A-5 CContinued)
Raw Data Matrix - Subject A - Speech 5

50

U n its : C onten t C a te g o rie s

A B c D E F G H

17 1 0 0 0 1 1 0 1

18 1 0 0 0 0 1 0 0

19 0 0 0 0 0 0 0 0

20 1 0 0 0 0 1 0 0

21 1 0 0 0 1 1 0 0

22 0 0 0 0 0 0 1 0

23 0 0 0 0 0 0 0 0

24 1 0 0 0 0 1 1 1

25 0 0 1 0 0 0 0 0

26 0 0 0 0 0 0 0 0

27 0 0 1 0 0 0 0 0

28 1 0 0 0 1 0 0 0

29 1 0 0 0 0 0 0 0

30 1 0 0 0 1 0 0 0

31 0 0 0 0 1 0 0 0

32 0 0 p 0 0 0 1 0

Per- 44 
centage 31 13 00 22 25 16 31
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Table A-6
Raw Data Matrix - Subject A - Speech 6

U n its : C onten t C a te g o rie s

A B C D E F G H

1 G G G 0 G G 1 G

2 0 G 1 G G G G G

3 0 G 1 G G 0 G G

4 1 G 1 G 1 0 0 0

5 0 G G G G G G

6 0 G G G 1 0 G G

7 G G G G 1 0 G G

8 G G G G 1 G G G

9 G 0 1 G 0 G G

10 G G 1 G 1 G G G

11 1 G G G 1 G 1 G

12 G G G G G G G

13 G G G G 1 G 1 G

14 1 1 G G 1 0 G 0

15 G G 1 G 1 G G G

16 1 G 1 G G G G

cont.



Table A-6 (Continued)
Raw D ata M atrix  -  S u b je c t A -  Speech 6

52

U n its : C onten t C a te g o r ie s

A B C D E F G H

17 G G 1 G 1 G G G

18 0 G G G 1 G G G

19 G G G G G G 0 G

20 G G 1 0 1 G G G

21 G G 1 G 1 G 0 G

P e r
cen tage

19 G5 48 OG 71 GG 14 GO
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Table A-7
Raw Data Matrix - Subject A - Speech 7

Units: Content Categories

A B C D E F G H

1 0 0 0 1 0 0 1 0

2 1 G G 1 G G 1 G

3 0 G 0 1 G G 1 G

4 1 0 0 1 1 G 0 0

5 G G G 0 0 0 G 0

6 G 0 1 1 1 G . 1 G

7 1 G G 1 1 G 1 G

8 G 0 G G 0 G G G

9 G 1 1 G 1 G 1 G

10 1 G 1 G G G 1 0

11 G 0 1 1 G G 1 G

12 1 G G 1 1 G G G

13 1 G 1 1 1 0 1 G

14 G 0 G G 1 0 1 1

15 G 0 G G G 0 1 G

16 1 . , . .0. . . .0 . 1 0 .0 G G

cont,



54

Table A-7 (Continued)
Raw D ata M atrix  -  S u b je c t A -  Speech 7

U n its : C onten t C a té g o rie  s

B C E H

17 1 1 1 G G G G G

18 G G 1 1 G G G G

19 0 G 1 G G G 1 G

20 0 G 1 1 G G G G

21 1 G 0 1 1 G G 0

22 1 G 1 G 1. G G G

23 G G 1 G G G G G

24 1 G 1 1 G G 1 G

P er- 46 G8 5G .58 .38 GG 54 G4
cen tage
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Table A-8
Raw Data Matrix - Subject A - Speech 8

U n its  ; C onten t C a te g o rie s

B E H

1 1 0 1 0 0 1 1 0

2 0 G 1 0 G 1 1 G

3 1 G 1 0 1 1 1 0

4 1 G 1 G 1 1 1 G

5 0 G G 0 G G G G

6 1 G 1 0 1 1 0 0

7 0 1 G 0 G G 0 G

8 0 G 1 G 1 1 1 G

9 0 G G G 1 1 1 G

10 1 G G G G 1 1 G

11 0 G G 0 G 1 G G

12 1 G 1 G 1 1 1 G

13 0 G 1 G 1 G G

14 1 G 1 0 0 1 G G

15 0 G 1 0 1 1 0 1

16 1 G 0 0 1 1 1 G

cont.
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Table A-8 (Continued)
Raw D ata M atrix  -  S u b jec t A -  Speech 8

U n its : C on ten t C a te g o rie s

A B c D ....E F G H

17 0 0 0 0 0 1 1 0

18 0 0 0 0 0 0 0 0

19 0 0 0 0 1 0 1 0

20 0 0 1 0 0 0 0 0

21 0 0 1 0 1 1 0 0

22 0 0 1 0 1 1 1 0

23 1 0 1 1 0 1 1 0

24 1 0 0 0 0 0 0

25 0 1 0 1 1 1 0

26 1 0 1 0 1 1 0 0

27 1 0 1 0 0 1 0 0

28 1 0 0 0 0 1 0 0

29 1 0 0 0 0 1 0 0

30 0 0 0 0 0 1 0 0

31 1 0 0 0 1 1 0 0

32 1 0 1 0 1 1 0

cont.
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Table A-8 (Continued)
Raw D ata M atrix  -  S u b je c t A -  Speech 8

U n its ; C o n ten t C a te g o r ie s

A B C .. D E F 6 H

33 1 0 0 0 0 1 0 0

34 1 1 1 1 0 1 0 0

35 1 0 0 1 0 1 0 0

36 1 0 0 0 0 1 1 0

37 1 0 1 0 1 1 1 0

P e r 59' 05 54 08 46 84 ,46 .03
cen tage
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Raw D ata M atrix S u b je c t B, Speech 1

U n its : C on ten t C a te g o r ie s

A B c D E F G H

1 1 0 0 1 1 0 0 0

2 0 0 0 0 1 0 0 0

3 1 0 1 0 0 0 0 0

4 0 0 0 0 0 0 0 0

5 1 0 1 0 0 0 1 0

6 0 0 0 0 1 0 0 0

7 0 0 0 0 1 0 0 0

8 0 0 0 0 1 0 0 0

9 0 0 0 0 1 0 0 0

10 0 0 0 0 1 0 0 0

11 0 0 0 0 1 1 0 0

12 0 0 0 1 1 0 0 0

13 1 0 1 0 1 0 0 0

14 0 0 0 0 1 0 0 0

15 0 0 0 0 1 0 1 0

16 0 0 0 0 1 0 1 0

17 0 0 0 0 0 0 1 0

P e r  .24 .00 1 8  12 76 . 06 24 .00
cen tag e
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Table A-10
Raw Data Matrix - Subject B - Speech 2

U n its :  C on ten t C a te g o rie s

A ■ B  C D E - F G H

1 1 G G G G G G G

2 1 0 1 G G G G G

3 0 G 1 G G G G G

4 0 G 1 G G G G G

5 1 G G G G G G G

6 G G 1 G G G G G

7 G G G 0 G G G G

8 G G G G 1 G G G

9 G G 1 G 1 G G G

10 G G G G 1 G G G

11 G G 0 1 1 G 0 G

12 1 G G G G G 0 0

13 G G G G G G G 0

14 1 G G G 1 G G G

15 1 G G 1 G G G G

16 G G G G 1 G G G

cont,
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Table A-10 (Continued)
Raw D ata M atrix  -  S u b jec t B -  Speech 2

U n its : C on ten t C a teg o rie s

A B ■ C  D E ■ F G H

17 0 0 0 0 1 0 0 0

18 0 0 0 0 0 0 0 0

19 0 0 0 0 0 0 0 0

20 0 0 1 0 0 0 0 0

21 0 0 0 0 0 0 0 0

22 0 0 0 0 0 0 0 0

23 0 0 0 0 1 0 0 0

24 0 0 0 0 0 0 0 0

25 0 0 1 0 1 0 0 0

26 0 0 0 0 0 0 0 0

27 0 0 0 0 0 0 0 0

28 0 0 0 0 1 0 0 0

29 1 0 0 0 0 0 0 0

30 0 0 1 0 0 0 0 0

31 0 0 1 0 0 0 0 0

32 . 0 ... 0 1 .0 0 0 0 0

cont.



Table A-10 (Continued)
Raw Data Matrix - Subject B - Speech 2

61

U nits: C on ten t C a te g o rie s

A •B ■ ■ . .  c . . .  D . E F . .., G ■ H

33 1 0 1 0 1 0 0 0

34 0 0 0 0 0 0-^ 0 0

35 0 0 1 0 1 0 0 0

36 1 0 1 0 0 0 0 0

37 0 0 0 0 0 0 0 0

38 1 0 0 0 0 0 0 0

39 0 0 0 0 0 0 0 0

40 0 0 1 0 0 0 0 0

41 0 0 0 0 0 0 0 0

42 G 0 0 0 0 0 0 0

43 1 0 0 0 1 0 0 0

44 0 0 0 0 1 0 0 0

45 0 0 1 0 1 0 0 0

46 0 0 0 0 1 0 0 0

47 0 0 0 1 1 0 0 0

P e r-  23 
cen tag e

00 32 06 36 00 00 00



Table A-11
Raw Data Matrix - Subject B - Speech 3

62

U n its : C onten t C a te g o rie s

A B ■ . c . D.... . . E F G H

1 1 0 1 1 1 G G G

2 1 0 G 1 G G G G

3 1 0 G G G G G G

4 1 G G G 1 G G G

5 1 G G G 1 G G G

6 1 G G G 1 G G G

7 G G G G G G G

8 1 G G 1 G G G G

9 1 G G 1 G G G G

10 1 G 1 G 1 G G G

11 1 0 1 1 0 0 G 1

12 1 G 1 G 1 G G G

13 1 G G G G G G G

14 1 G 1 G G G G 1

15 G G 1 1 G G G 1

16 0 G 1 1 G G G G

cont.



Table A-11 (Continued)
Raw D ata M atrix  -  S u b jec t B -  Speech 3
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U n its : C onten t C a te g o rie s

A B c ....D E F G H

17 0 0 1 1 0 0 0 0

18 0 0 0 0 0 0 0 0

19 0 0 1 0 1 0 0 0

20 0 1 1 0 0 0 0 0

21 0 0 1 0 1 0 0 1

22 1 0 0 0 0 0 1 1

23 1 0 0 0 0 1 0 1

24 1 0 0 0 0 0 0 0

25 1 0 0 0 0 0 0 1

26 1 0 0 0 1 0 0 0

27 1 0 0 0 0 1 0 1

28 0 0 0 0 1 1 1

29 1 0 1 0 0 0 0 0

30 1 0 1 0 0 0 0 0

31 1 0 0 0 0 0 0 1

32 1 1 0 0 0 0 0 0

cont,
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Table A-11 (Continued)
Raw D ata M atrix  -  S u b je c t B -  Speech 3

U n its; C o n ten t C a te g o rie s

A B C D.... ... E . F . . G H

33 1 G G G G 1 G 1

34 1 G G G 1 G G G

35 0 G G G 1 G G G

36 G G G G G G G G

37 1 G 1 1 G G G G

38 G G 1 G G G G G

39 1 G G G G G G G

40 1 G 1 G G G G G

41 1 G 1 G 1 G G G

42 G 1 1 G G G G G

43 G G 1 G G G G G

44 G G 1 G G G G G

45 G G G G G G G 1

46 1 G 1 G G G G 1

47 G G 1 G 1 G G G

48 1 G G . . G . G ....G 1 G

P er- 65 
cen tage

G6 46 J19- 27 G8 G6 27
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Table A-12
Raw Data Matrix - Subject C - Speech 1

U n its : C on ten t C a teg o rie s

A B • • • • ............................. > . . . . E F G H

1 1 G 1 G G G G 1

2 1 G 1 G G G 1 1

3 G G 1 G G G 1 G

4 0 0 1 G G G 1 1

5 1 G 1 G G G 1 G

6 0 G 1 G 1 1 G 1

7 1 G 1 G 1 G G 1

8 G G 1 G G G 1 1

9 G 1 1 G G G 1 1

10 G G 1 G G G 1 G

11 G G 1 G 1 G 1 1

12 G G 1 G 1 G 1 1

13 G 1 1 G 1 G 1 1

14 G G G G G G G 1

15 G G 1 G G G G 1

16 G G 1 1 G G G G

P e r
cen tage

25 94 . G6 31 G6 63 75
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Table A-13
Raw Data Matrix - Subject C - Speech 2

U n its :  C on ten t C a teg o rie s

A . B ■ C . D E . F G H

1 1 0 1 . 1 G G G G

2 0 G 1 1 G G G G

3 0 G 1 1 G G G G

4 G 0 1 G 0 G G G

5 0 G 1 G 0 G 1 G

6 1 G G 1 G G G G

7 1 G G G 1 0 G G

8 0 G 1 1 0 G G G

9 1 0 1 1 0 G 1 G

10 1 G 1 1 0 G G 0

11 G G G G G G 1 G

12 1 G 1 0 G G 1 G

13 1 G 1 G 1 G 0 G

14 1 0 1 1 G 0 1 0

15 1 G 1 G 1 G 1 G

16 1 G 1 1 1 G 1 G

cont,
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Table A-13 (Continued)
Raw D ata M atrix  -  S u b jec t C -  Speech 2

U n its : C on ten t C a te g o r ie s

B  C D .......... E F G H

17 1 0 1 0 1 0 1 0

18 0 0 0 0 1 0 1 0

19 1 0 1 0 0 0 1 1

20 0 0 0 0 0 0 1 1

21 1 0 1 0 0 0 0 1

22 1 0 0 1 0 0 1 0

23 0 0 1 1 0 0 0 0

24 1 0 1 0 1 1 1 1

25 1 0 0 0 0 0 1 0

26 1 0 0 0 0 0 1 0

27 1 0 0 0 0 0 0 0

28 1 0 0 0 1 0 0 0

29 1 0 0 0 0 0 0 0

30 0 0 0 0 0 0 1 0

31 0 0 0 0 0 0 1 0

cont.
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Table A-13 (Continued)
Raw D ata M atrix  -  S u b je c t C -  Speech 2

U n its : C on ten t C a te g o rie s

A B C D E  F H

32 0

33 0

34 1

0

0

1

0

0

1

0

1
0

0

0

1

0 0 

0 0 

0 0

0

0

0

Per- 6'2 
.centage

.03 56 35 26 03 50 12
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PUBLIC SCHOOLS AND EQUAL EDUCATIONAL OPPORTUNITY*

Robert L. Green**

The past  twenty-four months of controversy surrounding school 

busing and desegregation have pointed out c lear ly  and irrevocably tha t  

public education in America today is  inextr icably  intertwined with the 

na t ion 's  p o l i t i c a l  system. No educator today can afford to think and 

work in a vacuum, closing his or her eyes to the po l i t ica l  r e a l i t i e s  of 

our times with respect  to public education.

• As an educator, I remain committed to the concept of  mult i racia l  

schools. This commitment r e s t s  on three basic assumptions: (1) tha t

mult i racia l  schools provide the most e f fec t ive  conditions on which to build 

a democratic mult i rac ia l  society;  (2) th a t  school segregation is  harmful to 

the educational and psychological development of both black and white 

children; and (3) tha t  mult i racia l  schools provide appropriate se t t ings  

for  teaching a t t i tu d e s  and behavior conducive to reducing rac ia l  tensions.^ 

However, as a p o l i t i c a l  r e a l i s t ,  I know tha t  the recent Supreme Court 

decision in the Richmond case casts  doubt on whether we will be able to 

move with reasonable speed towards achieving mult iracia l  schools in many 

of our large urban centers ,  pa r t i cu la r ly  those with majority black populations.

This paper was o r ig ina l ly  presented in par t  as a speech before the 
Conference on Educational Policies and Equal Educational Opportuni ties , 
University of Michigan, Ann Arbor, June 6, 1973.

Robert L. Green is acting dean of  the College of Urban Development 
and professor of educational psychology a t  Michigan State  University.

 ̂ Robert L. Green, John H. Schweitzer, Donald S. Biskin, and Lawrence L. 
Lezotte, "The Sociology of Multiracial Schools," Inequality in Education. No. 9, 
August 3, 1971, Center for  Law and Education, Harvard University, p. 25.
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Whlle the  precise  legal implications of the Richmond decision are  not known, 

the ru l ing could be in terpreted as a blow to the concept of metropolitan 

school desegregation. The s ta tus  of metropolitan desegregation could well 

be decided by Bradley v. Milliken which will be heard by the U.S. Supreme 

Court.

In the meantime, i t  i s  important th a t  the deadlock over school 

desegregation not be used as an excuse to h a l t  e f fo r t s  to bring about equal 

educational opportunity. There are steps which can be taken now. I t  i s  

v i ta l  t h a t  educators a t  a l l  leve ls ,  from elementary schools to u n iv e r s i t i e s ,  

address themselves to the question of making quali ty  education a r e a l i t y  for  

a l l  o f  the n a t io n ' s  children.  Teachers, administra tors ,  school board members 

and concerned c i t i z e n s  must begin to ac t  now to bring about renewed confidence 

In the public school system to educate our children and to pos i t ive ly  a f f e c t  

the American socie ty  order. Fantini and Weinstein have aptly  observed:

When the diverse problems which face our country today—the 
outcomes of which ult imately shall determine the fa te  of the 
United S ta te s—are examined in re la t io n  to the purpose of our 
educational system, i t  becomes a l l  too c lea r  tha t  our education 
has been severely de f ic ien t  in achieving i t s  purpose, quan t i ta t ive ly  
and q u a l i t a t iv e ly .  Yet education is  the only in s t i t u t io n  upon 
which we, as a nation,  can re ly  to provide us with a population 
which has a s ig n i f ican t  proportion of t ru ly  democratic, soc ia l ly  
o r ien ted ,  dedicated adults who will contr ibute  to our country 's  
w e lfa re .2

The Kerner Commission reported in 1968 th a t  the schools have fa i led  

to  provide the educational experience which could help poor and minority 

children "overcome the e ffec ts  of discrimination and d e p r i v a t i o n . I n  1971,

^ Mario D. Fantini and Gerald Weinstein, The Disadvantaged: Challenge 
to Education (New York: Harper and Row, Publishers,  1968), p. 172.

^ Report of  the National Advisory Commission on Civil Disorders 
(New York: The New York Times Co., 1968}, pp. 424-425.
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Kenneth Clark noted th a t  "urban schools are spawning hundreds of thousands 

o f  functional i l l i t e r a t e s  who are incapable of playing a construct ive  ro le  

in our society and who cannot be in tegrated in to  the economy without cost ly  

remedial education, even in such basics as reading and a r i thm et ic ."^  I t  

has been noted tha t  a large percentage of the black chi ldren graduating 

from our public schools in recent  years are  in th is  category of functional  

i l l i t e r a t e s ,  t h a t  i s ,  they are unable to read a t  the s ix th  grade l ev e l .^

In operational terms, th i s  means they have trouble reading and comprehending 

the dai ly  newspaper. This i s  the r e a l i t y  which we, as educators, public 

o f f i c i a l s  and concerned c i t i z e n s ,  must face. Our crime is  t h a t  f ive  years 

a f t e r  the Kerner Commission indicted education as part  of  the system which 

has created two separate soc ie t ies  in America, we have done l i t t l e  to help 

improve the educational system and close the gap between minori t ies  and 

whites. The s k i l l  and power to take such action has been the re ,  but  the 

will to  ac t  has been absent.

In the current  c r i s i s  over school f inancing,  involving the re jec t io n  

of  millages in many lo c a l i t i e s  and the proposed cutbacks in several federal 

programs, we must find th is  will to  ac t .  Many of the changes which are 

needed do not involve large expenditures of money; some may even r e s u l t  in 

savings fo r  school systems; others may merely involve the  r ed i s t r ib u t io n  

of  f inancia l  and human resources within school systems.

^ Kenneth B. Clark, "Alternatives to Urban Public Schools" in Susan 
Cahill and Michelle F. Cooper (Eds.),  The Urban Reader (Englewood C l i f f s ,  
N.J . :  P ren t ice-H al l , In c . ,  1971), p. 301.

® M. Lee Montgomery, "The Education of Black Children," in Nathan 
Wright, J r .  (Ed.),  What Black Educators are Saying (New York: Hawthorne
Books, In c . ,  Publishers,  1970), p. 48.
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A major step toward bringing about equal educational opportunity 

in the  public schools involves great  changes in the teaching and administra t ive  

s t a f f s  o f  these i n s t i t u t io n s  to b e t te r  equip them to deal with majority and 

minority group children in ex is t ing  segregated and in the ra re  mult i rac ia l  

s e t t in g s .  The qua l i ty  of teachers and administra tors in our schools i s  a 

major fac to r  which very often negatively impacts on the school experience 

of  the urban minori ty ch i ld .  A 1963 study of  the Chicago public schools 

found th a t  in the  10 schools ranking lowest in socioeconomic s t a tu s ,  only 

63.2 percent of  a l l  teachers were completely c e r t i f i e d .  Seven of these ten 

schools had black enrollments g rea te r  than 90 percent . In the ten highest 

ranking schools,  90.3 percent of the teachers were fu l ly  c e r t i f i e d .

Predictably ,  e igh t  of these schools were t o t a l l y  white.^ Havighurst 

reported in 1967 t h a t  in Chicago public schools with large minority 

enrollments, 36 percent of the teachers were fu l l - t im e  su b s t i tu te s .  No 

other schools in the c i t y  averaged more than 14 percent in the fu l l - t im e  

su b s t i tu te  category. Eighty-two percent of the subs t i tu tes  in the c i t y  

were assigned to minority schools and the median years of teaching experience 

was four years in these schools. The median in other  Chicago schools was no 

less  than nine years and usually was considerably more.^ In the Benton 

Harbor, Michigan, desegregation case, i t  was proven th a t  teachers with 

in f e r io r  c reden t ia ls  were assigned to black schools and th a t  teachers were
O

also assigned by race. What a l l  of th i s  says i s  t h a t  the teachers of

^ Robert L. Green, "Racism in American Education," Phi Delta Kappan, 
January 1972, p. 275.

^ Robert J .  Havighurst, Education in Metropolitan Areas (Boston: 
Allyn and Bacon, 1967).

O
Berry v. Benton Harbor, 1970, testimony of R.L. Green as expert 

educational witness.
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blacks» other minori t ies  and the urban poor have been less  experienced than 

the teachers of the a f f lu e n t .  I t  also says tha t  they are  often less 

committed to careers in education, less knowledgeable about the philosophy 

and theories of  education, and less  involved with the overal l purposes of 

education as they r e l a t e  to equal opportunity. This view is  supported by 

Grace Lee Boggs, a former Detroi t  teacher,  who observed th a t  in the c i t y ' s  

inner c i t y  schools, " three  out of four teachers have already qu i t  

psychological ly ."9 This lack of commitment among some urban teachers is 

p a r t i cu la r ly  d is turbing in l ig h t  of the f a c t  th a t  urban children deserve 

no les s  than the best  qua l i f ied  teacher.  Hawkins observes:

The teacher must communicate concern for  and b e l i e f  j_n the 
inner-c i ty  school child  in such a way th a t  the child  sees 
himself as being able to face and solve his problems, whether 
they be in the school, in the home, or in the general community.'0

While urban children have received the l e a s t  qua l i f ied  and/or l ea s t  

experienced teachers ,  i t  i s  questionable whether any of the current  crop of 

teachers ,  ranging from the most experienced to  the newest group of graduates 

a re  adequately prepared to teach youngsters from diverse  rac ia l  and cultura l  

backgrounds. I t  has been noted th a t  most teachers,  l ik e  most Americans, are 

not prepared fo r  i n te r r a c ia l  l i v i n g . T e a c h e r  preparat ion ,  in addition to 

being white-oriented,  i s  a lso  oriented mainly to the middle income ch i ld ,  to 

the  kind of child the teacher himself was j u s t  a few years e a r l i e r .^ ^

^ Grace Lee Boggs, "Toward a New System of Education," in Wright, 
What Black Educators are Saying, p. 191.

Lawrence Hawkins, "Urban School teaching: The Personal Touch," 
in Wright, What Black Educators are Saying, pp. 43-44.

Mark A. Chesler, "Interact ion and Teaching Alternatives in 
Desegregated Classrooms," in Robert L. Green (Ed.),  Racial Cris is  in American 
Education (Chicago: F o l l e t t  Educational Corp.,  1968), p. 118.

1 ? Fantin i  and Weinste in,  The Disadvantaged, p. 199.
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In l ig h t  of these condit ions, the policy changes I propose involve 

a two-pronged a ttack on the problem, ca l l ing  fo r  (1) the re-education of 

the exis t ing  teaching force and (2) the major overhaul of  teacher- tra in ing  

programs.

In the area of in -serv ice  education to  r e - t r a i n  the exis t ing 

teaching force, we must f o s t e r  in teachers and administrators an under

standing of such programs are needed. Most school systems current ly  

make provision for  some in-serv ice  education but i t  i s ,  in general ,  

misdirected in i t s  approach. Too often such programs are only reviews of 

teacher experiences over the past several months. Teachers must begin to 

use th i s  time to sp e c i f i c a l ly  address the changing educational needs of our 

soc ie ty ,  to  open th e i r  minds to new approaches which are being developed 

and tes ted  in u n iv e r s i t i e s  and in other school systems. Such programs 

must also work to eliminate  what Jonathan Kozol c a l l s  the "outworn code of 

'p ro fess iona l '  reserva t ion ,  'p rofess ional '  withdrawal, 'p rofess ional '  

re s t ra in t ."T 3  Such a t t i t u d e s ,  Kozol notes , prevent teachers from facing 

up to the real problems of urban children,  from becoming involved in these 

problems and working toward th e i r  solut ion.  No human being, and especial ly  

not a teacher, can afford to adopt the posture of  neutral observer while 

the l ives  of so many youngsters are being systematically  limited. Such 

in-serv ice  programs can also be the s i t e  of  an in-depth review by 

administrators and teachers of s t a f f  evaluation procedures. I t  i s  a f a c t  

th a t  there are j u s t  too many poorly trained teachers currently  employed in 

school systems. In New York City only twelve teachers were dismissed for

Jonathan Kozol, "Teaching Life a t  an Early Age in the Slums," 
in Cahill and Cooper, The Urban Reader, p. 291.
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1ncoïïipetence within a recent  f ive-year  per i od . a teacher who is  doing 

a less  than sa t i s f a c to ry  job a f t e r  two or three  years on probation has 

very l i t t l e  chance of sub s tan t ia l ly  i mp r o v i n g . Wo r k i n g  together ,  the 

school system s t a f f  must devise an e f fec t ive  means of evaluating in s t ru c 

t ional  and adminis tra t ive  competence in order to maintain only those teachers 

who can meet the needs of today 's  school children.  Fantini and Weinstein 

suggest,  and I endorse, a proposal to es tab l ish  within a school system the 

posi t ion of "c l in ica l  professor" or " ins t ruct ional  sp e c ia l i s t "  to coordinate 

a broad in-service  education p r o g r a m . T h e  "c l in ica l  professor" would be 

a qualif ied  s t a f f  member from a local college or univers i ty  who would work 

with the school system to insure th a t  i t  i s  kept up to date on the most 

recent research in the f ie ld  of education and who would f a c i l i t a t e  the 

discussion of ex is t ing  problems in the schools. Unless teachers begin to 

acknowledge th e i r  problems and inadequacies, we have l i t t l e  chance for 

Improvement.

Where the current  teaching s t a f f  problem can be addressed d i r e c t ly  

by school boards and school administrators ,  the question of revised teacher ,  

t ra in ing  programs can only be addressed in d i rec t ly  by the public school 

leadership.  Current teacher t ra in ing  programs do not r e f l e c t  or promote the 

ethnic d ive rs i ty  of the U.S. population. Most schools of education have 

e s se n t ia l ly  a l l -w hi te  s t a f f s  which have themselves been trained to be biased 

toward minority peoples. In most schools of  education the emphasis is  on 

developing cer ta in  cognit ive s k i l l s ,  t ra in ing  student teachers how to

Boggs, "Toward a New System of Education," p. 191.

Raymond Bottom, The Education of Disadvantaged Children (West 
Nyack, N.Y.: Parker Publishing Co., In c . ,  1970), p. 37.

Fant ini  and Weinstein, The Disadvantaged, p. 254.
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es tab l ish  lesson plans,  determine objec t ives ,  evaluate  performance. Very

l i t t l e ,  i f  any, time is  spent helping the prospective teacher to understand

his ovm motives and his own b e h a v i o r . S t u d i e s  have shown th a t  the most

e ffec t ive  urban school teachers are not necessar i ly  those who write the

best  lesson plans. The most e f fec t ive  teachers are those who possess

cer ta in  basic personal i ty  t r a i t s  which enable them to  have meaningful

re la t ionsh ips  with chi ldren—warmth and a sense of humor, l iking and

accepting s tudents ,  confidence in one 's  professional a b i l i t y ,  a sense of
18personal secu r i ty ,  the a b i l i t y  to improvise. Along with academic course 

work, teacher t ra in ing  programs should emphasize f i e ld  experience involving 

work with people from diverse backgrounds, urban and rural res idents  from 

a l l  socioeconomic groups and from diverse rac ia l  backgrounds. In addit ion ,  

the education schools'  policy of accepting any student with an expressed 

in t e r e s t  in teaching has produced a large number of teachers who are 

bas ica l ly  unequipped fo r  careers  in education. This i s  f a r  d i f fe re n t  from 

pol ic ies  in o ther  important f ie lds  such as medicine and the law where more 

than j u s t  i n t e r e s t  must be demonstrated in order to gain acceptance into a . 

t ra in ing  program.

To da te ,  schools of education have been re luc tan t  to change th e i r  

programs. But public school systems can play a c r i t i c a l  role  in forcing 

such changes by refusing to hire  any new teachers who have not had the kind 

of mult icu l tural  experiences described above. They can a lso  work with s t a t e  

teacher c e r t i f i c a t io n  agencies to a l t e r  requirements to include expanded 

f i e ld  experiences and more courses aimed a t  understanding and mit igating 

rac ia l  discriminat ion and the problems of the disadvantaged and more courses

Fantini and Weinstein, The Disadvantaged, p. 200. 

Bottom, The Education of Disadvantaged Children, p. 19.
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on personal evaluation and self-understanding. In addit ion ,  the public 

schools should encourage colleges and un iv e r s i t i e s  to  seek out for  teacher 

education programs individuals  from disadvantaged backgrounds who have the 

potent ial  to master the fundamentals of learning and the s k i l l s  to guide 

the learning process of o th e r s . ^9

In addit ion to who does the teaching,  the question of what is  

taught  and how i t  i s  taught must be addressed by school o f f i c i a l s  concerned 

about equal educational opportunity. What is  involved here is  a 

re-evaluation of our current  school curriculum and the methods curren t ly  

employed in classrooms around the nation.  Fantini and Weinstein have 

e ffec t iv e ly  s ta ted  what I believe the modern school curriculum should 

attempt to do. They write:

. . . t h e  school must aim to supply each child  with as many 
a l te rn a t iv e s  fo r  decision-making as i t  i s  possible  fo r  him to 
a ss im ila te ;  to expose him impartially  to as many ways of 
in te rp re t ing  a s i tu a t io n  as he can; to develop and to extend 
his meaningful perception of the s t ruc tu re  and content of his 
expanding environment; and to widen his repe r to i re  of ro le  
performance and a c t io n .20

I t  is  obvious th a t  today's  curriculum i s  not meeting these goals. 

The current  school curriculum, l ik e  the average school teacher, i s  white 

and middle class  o r ien ted ,  lacking almost completely any meaning for  the 

black, Spanish-speaking, American Indian or poor white ch i ld .  The school 

curriculum presents the s tory  of white, middle c lass  America in such a way 

th a t  the cul tura l  values of any other group are  i r r e l e v a n t ,  or even 

d i s t a s t e f u l .  White or  black children are taught to look a t  minority people

^9 Lester D. Crow, Walter I .  Murray, and Hugh H. Smythe, Educating 
the Cultura l ly  Disadvantaged Child (New York: David McKay Co., Inc . ,  
1966), pp. 90-91.

on
Fant in i  and Weinstein, The Disadvantaged, p. 156.
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as d i f f e r e n t ,  i n f e r i o r ,  undesirable and prone to v i o l e n c e . O n e  observer 

noted th a t  the only Chicanos to graduate from high school now are those who 

are  no longer Chicanos, tha t  i s ,  those who have been wil l ing  to deny th e i r

own h e r i t ag e .22 The p ic ture  of the world being conveyed in our public

schools today is  as f a l s e  as the statement "The world is  f l a t . "  And y e t ,  

i t  i s  t h i s  p ic tu re  which p e r s i s t s .

The curren t  school curriculum must be revised to  include material 

on a l l  minority groups; the new curriculum must r e f l e c t  fu l ly  the 

contr ibutions which minority c i t izens  have made to th i s  nation and the 

world. I have j u s t  completed work on a se r ie s  of elementary level pamphlets 

to  be published by Franklin Press in September 1973. They describe the 

contr ibutions of some 30 famous black Americans--poli t ic ians,  e n te r ta in e r s ,  

w r i te rs  and others--who are making outstanding contr ibutions to society now. 

This i s  the kind of  material which must be introduced into  our classrooms 

today. In addit ion ,  we need special uni ts  added to  the current  curriculum

which teach children to  develop non-rac is t  a t t i t u d e s .  Units on democracy,

u n i ts  on l iv ing  in a m ult i rac ia l  world, and uni ts  teaching respect  fo r  the 

l i f e s t y l e s  of the poor are needed to help middle c lass  children develop 

more pos i t ive  rac ia l  fee l ings  and to help disadvantaged children develop 

more pos i t ive  s e l f  concepts.

To de l iv e r  t h i s  new curriculum, we wil l have to encourage the use 

of  a new teaching approach, one which builds on the c h i l d ' s  d i r e c t  experience 

and then moves to the ab s t rac t  or unknown. This will  require  a new

2  ̂ Alice Miel, with Edwin Kiesler , J r . , The Shortchanged Children of  
Suburbia (New York: I n s t i tu t e  of Human Relations Press ,  The American Jewish
Committee, 1967), p. 15.

22 G. Louis Heath, Red Brown and Black Demands for  Better  Education 
(Philadelphia:  The Westminster Press, 1972), p. 75.
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curriculum guide for  many urban children meeting the following general 

c r i t e r i a ;

Instead o f  j u s t  content ou t l ines ,  the guide should suggest 
a se r ies  of d i r e c t  or contrived experiences with possible 
concept ou t l ines  to be developed from each, in sequential 
experiences, beginning in the immediate neighborhood areas and 
expanding outward. The focus should expand each year ,  from 
simple concepts to more complex o n e s . 23

All children can learn under the proper circumstances. The 

reluctance o f  some teachers to u t i l i z e  ins t ruct ional  tools  beyond themselves 

which might improve th e i r  teaching effectiveness must be o v e r c o m e .24 The 

popular TV show Sesame S t ree t  o ffers  us clues on how we might improve early 

childhood education fo r  a l l  children.  A study on the impact of watching 

Sesame S t ree t  fo r  one year found th a t  "children from disadvantaged back

grounds who watched the program more than middle c lass  children learned
p c

more than t h e i r  advantaged peers." American education has not fu l ly  

u t i l i z e d  our expanding technology for  the improvement of classroom teaching.

One educational p rac t ice  which d e f in i te ly  must be eliminated from 

a l l  school systems i s  the p rac t ice  of a b i l i t y  grouping or " tracking."  I t  

has been shown repeatedly th a t  t rack placements based on white middle class 

oriented standardized t e s t s  discriminate against  minority children who are 

relegated to the lower tracks where they are exposed to  a lower academic 

press and a reduced curriculum. Clark observed th a t  once children are placed 

in lower tracks where "ce r ta in  judgments about t h e i r  a b i l i t y  determine what

23 Fantini  and Weinstein, The Disadvantaged, p. 347.

24 Herman R. Goldberg, "The Role of Administration in Educational 
Change," in Walter M. Lifton (Ed.),  Education for  Tomorrow (New York:
John Wiley and Sons, In c . ,  1970), p. 35.

2® Antron Gentry, Byrd Jones, Carolyn Peeks, Royce P h i l l ip s ,  John 
Woodbury, and Robert Woodbury, Urban Education: The Hope Factor
(Philadelphia: W.B. Saunders Co., 1972), p. 11.



81
-12-

i s  done for  them and how much they are taught,  the horror is  th a t  the
pc

r e s u l t s  tend to j u s t i f y  the assumptions.' School systems which continue 

to pract ice  a b i l i t y  grouping are in d i r e c t  c o n f l i c t  with the pr incip le  of 

equal educational opportunity.

As we move to change school curr icu la  through new programs and new 

approaches, i t  i s  important th a t  we build into these innovations a v i ta l  

and strong evaluation component. Such a component can insure tha t  we a re ,  

in f a c t ,  f u l f i l l i n g  the purposes for which the new programs were designed. 

Evaluation programs can t e l l  us how well we are doing the job and whether 

we ought to continue our e f fo r t s  or s h i f t  course. For example, a recent 

study of innovations in the f i e ld  of black h is to ry  courses revealed tha t  

while the subject  had been introduced in several schools, "many important 

topics including a large number dealing with Negro achievements were not 

adequately examined." The report  continued:

Noteworthy were the frequent omissions or inadequate 
explanations of s ig n i f ican t  forces and trends ,  t h e i r  causes, 
and th e i r  e f f e c t s .  The e f fec t  on students would most ce r ta in ly  
be a lack of proper understanding of the whys and hows of American 
Negro his tory  so necessary for i n te l l ig e n t  and e f fec t ive  dealing 
with some of the most important r a c i a l ,  and thereby national ,
problems.27

In addit ion to changes in curr icu la  and teaching methods employed in 

the public schools, I believe i t  i s  essent ia l  fo r  public school systems to 

examine the broad concept of a l t e rn a t iv e  public education as i t  is  emerging 

in this ,  country. I t  is  estimated th a t  only about 60 percent of the American 

people are cu rren t ly  s a t i s f i e d  with the current  s ta tus  of  American e d u c a t i o n . 28

Kenneth Clark, Dark Ghetto (New York: Harper and Row, 1965), p. 128.

Gerald J .  Zunino, "Afro-American History Curricula in High Schools," 
Integrated Education, Vol. X, No. 1, January-February, 1972, p. 29.

28 Mario Fant in i ,  "Diversified Demands on the Public Schools," Changing 
Schools. Indiana University School of Education, Bloomington, Indiana, No. 2, 1971
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This means tha t  a t  l e a s t  40 percent , and sometimes more, are  not happy

with the current  system. As a r e s u l t  of th is  d i s s a t i s f a c t io n ,  a movement

has grown to es tab l ish  viable educational a l te rna t ives  within public school

systems. A number of  these a l te rna t ives  are aimed d i rec t ly  a t  learners  with

d i f fe re n t  l i f e  s ty le s .  Most a l t e rn a t iv e  schools are based on the concept

of  "organic" or "natural" growth, tha t  i s ,  "once people are  freed from the

oppressive r e s t r i c t i o n s  of the t rad i t iona l  school, a new learning community
29wil l  evolve na tura l ly  as people deal with each other openly and honest ly ."  

Alternative  schools, in general ,  share the following c h a rac te r i s t i c s  which 

seem to r e l a te  pos i t ive ly  to the goal of equal educational opportunity.

(1) a close s tu den t- s ta f f  re la t ionsh ip  i s  developed based on 
mutual t r u s t

(2) academic and s t ruc tura l  decision-making is  shared by a 
community of students , parents and s t a f f

(3) the human and physical resources of the surrounding c i t y  
became valuable ins t ruct ional  tools

(4) the t rad i t iona l  curriculum and educational program undergoes 
a major overhaul with the elimination of  or a d ras t ic  change 
in i r re levan t  subject  matter d i s t in c t io n s ,  grading procedures 
and age d iv is ions .

(5) students from diverse cultural  backgrounds work together 
e f fec t iv e ly  and the curriculum s t r ives  to develop a mutual 
respect  among diverse cu ltural  groups.

School boards and school administrators should carefu l ly  review the progress

o f  programs in a l t e rn a t ive  public education as they are being carr ied  out in

places such as Palo Alto and Berkeley, California ;  in St.  Paul, Minnesota;

and in New York City. Then a decision can be made as to whether the

introduction of s imila r  a l te rna t ive  programs might well serve p a r t i cu la r

29 Center fo r  New Schools, "Strengthening Alternative High Schools," 
Harvard Educational Review, Vol. 42, No. 3, August 1972, p. 336.
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segments of the school d i s t r i c t ' s  population more e ffec t iv e ly  than the 

t r ad i t io n a l  school s t ru c tu re .

Two f ina l  areas which I would l ik e  to see school systems address 

in t h e i r  quest to  r e a l i z e  the goal of equal educational opportunity are 

academic and vocational counseling and ex t racu r r icu la r  a c t i v i t i e s .

The f i e ld  of  school counseling has been a growing one in recent  

years .  I t  has grown as the children of the white middle c lass have become 

"problem" chi ldren ,  a l ienated  from t h e i r  parents ,  involved with drugs, and 

generally rebe l l ious  of a l l  au thor i ty .  But the kind of counseling we o f fe r  

to the white middle c la ss  child does not necessar i ly  f i t  the needs of the 

minori ty and poor white student.  The problems of  poverty, rac ia l  prejudice 

and cul tura l  deprivation are f a r  d i f f e r e n t  from the problems of the white 

ch i ld  who cannot deal with his pa ren t 's  a ff luence.  There is  a grea t  need 

f o r  school systems to h ire  counselors with a proven a b i l i t y  to r e l a t e  to 

the minority c h i ld ,  to h ire  counselors who know the language, customs and 

value systems of  the disadvantaged.30

In the ex t racu r r icu la r  a c t i v i t i e s  f i e l d ,  i t  i s  essent ia l  fo r  school 

systems to devise programs to which a l l  segments of the school population 

can r e l a te .  For example, school concerts should fea ture  the "soul" sounds 

o f  the black population and the Latin beat o f  the Spanish-speaking populat ion,  

as well as the hard rock or folk sounds which may appeal to the white student 

body. I t  i s  not unusual to find in urban schools the phenomenon of  the 

a l l -b lack  basketball team and the a l l -whi te  cheerleading squad, or o ther  

forms of rac ia l  d i sp a r i ty .  I t  i s  important th a t  the school sponsor clubs

Thomas S. Gunnings and Gary Simpkins, "A Systemic Approach to 
Counseling Disadvantaged Youth," Journal of Non-White Concerns in Personnel 
and Guidance. Vol. 1, No. 1, October 1972, pp. 4-8.
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and a c t i v i t i e s  which bring minority and majority students together  in ways 

which can bring about the development of  mutual respec t  and f r iendship .

The policy changes I have proposed here a re  within the,realm of 

p o s s ib i l i ty  fo r  every school board. They are p o l ic ies  which can and should 

be implemented as quickly as possible . But as school d i s t r i c t s  consider 

such changes, i t  i s  important th a t  the parents of the d i s t r i c t  be involved 

in the de l ibera t ions  to  insure maximum support fo r  the new programs and 

approaches. The home environment has long been recognized as a key fac to r  

in the educational success of the child .  Any school system determined to 

implement po l ic ies  fo r  equal educational opportunity should a t  the same time 

devise organizat ional changes which guarantee the r ig h ts  of  a l l  parents in 

the decision-making processes of the school system. There is  evidence tha t  

the  level of parent pa r t ic ipa t ion  in both urban and suburban schools today 

Is  very low. Hawley and Zimmer in a 1968 study were "impressed by how 

l i t t l e  the res iden ts  in a l l  parts  of the metropolitan area (under study) 

ac tua l ly  know about t h e i r  s c h o o l s . T h e  t r a d i t io n a l  PTA model of 

part icipation,  i s  inadequate fo r  e f fec t ive  community involvement in 

educational decision-making; the respons ib i l i ty  f a l l s  on the school system 

to devise a more e f fe c t iv e  model of p a r t ic ip a t ion .

In conclusion, I return to a point I a r t i c u la te d  a t  the beginning of 

th i s  paper. The Kerner Commission s ta ted  f ive  years ago th a t  in order  to 

bridge the gap between black and white, Americans would need "new a t t i tu d e s ,  

new understanding, and above a l l ,  new w i l l . "  So f a r  a l l  of  these have

Basil G. Zimmer and Amos H. Hawley, Metropolitan Area Schools: 
Resistance to D i s t r i c t  Reorganization (Beverly Hi l l s ,  C a l i f . :  Sage
Publicat ions ,  In c . ,  1968), p. 290.

Report of  the National Advisory Commission on Civil Disorders, p. 2.
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been lacking. But I believe th a t  the schools have the power to provide 

these three  ingred ien ts—to students and to th e i r  parents .  This means a 

new leadership ro le  fo r  the educational establishment; i t  means a commitment 

to  eradica t ing  the hatreds and fears th a t  divide men and building the bonds 

t h a t  pull us together .  Paul Goodman has observed th a t  as educators "our 

philosophic aim must be to get each one out of his i so la ted  c lass  and into 

one h u m a n i t y ."33 The f a i l u r e  to take the actions described above will 

stand out as proof to soc ie ty—and possibly to the cou r ts—th a t  America's 

school systems do, in f a c t ,  endorse the pr incip le  of "unequal" educational 

oppor tun i t ies .

33 Paul Goodman, "The Universal Tray," in D. Schreiber (Ed.),  
The School Dropout (Washington, D.C.: National Education Association, 
1964), pp.''44--4B. '
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Janes S. Peterg , I I ,  O ireotdr 
D ivision of Vocational R eh ab ilita tio n  

Connecticut S ta te  Department of Education

One o f the  moat challenging and far-reach ing  changes in  so c ia l, 

w elfa re , h ea lth  and education le g is la t io n  in  recen t years came about 

th ro u ^  the  Vocational R eh ab ilita tio n  Act Amendments (P.L . 69-333) 

passed the  Congress during i t s  1965 session  ̂  These amendments were 

th e  instrum entation fo r  g re a tly  strengthening the  program o f  vocational 

re h a b ili ta t io n  o f the p h y s ic a lly  and m entally handicapped and a lso  making 

the  Sooio-Cultural Disadvantaged e l ig ib le  fo r  the  V ocational R ehab ili

ta t io n  Services* Now w ith Section 15 of the V ocational R eh ab ilita tio n  

Act o f 1966 we have a  tremendous opportunity to  help  remove the  soars 

o f segregation and d iscrim ination  from the "soul" euid backs o f America's 

Blacks and o ther deprived m in o ritie s , as w ell as th e  so o io -c u ltu ra lly  

handicapped*

The new G rants-In-A id programs to  workshops, r e h a b il i ta t io n  f a c i l 

i t i e s ,  as w ell as o ther pub lic  and p riv a te  n o n -p ro fit H ealth , Education 

and Welfare agencies are  enabling our program to  cap tu re  more fe d e ra l 

fbnds and p lan  b e t te r  programs in  our e f fo r ts  to  help  th e  S ta te  o f

^A ia ik  given fo r  the  L ion 's c lub  of H artford , Thursday,"June Ï ,  19&Y, 
Shoreham Motor H otel, H artfo rd , Connecticut*

^A ta lk  given before meeting o f S ta te  D irec to rs , Vocational R ehabili
ta t io n  and region o f Vocational R ehab ilita tion  personnel, Sheraton 
Biltmore Hotel, New England reg ional conference N ational R eh ab ilita tio n  
A ssociation, Providence, Rhode Island , June 13, 1967*

3a ta lk  given a t  the tra in in g  in s t i tu te  conducted by th e  Massachusetts 
and Connecticut Chapters o f the  National A ssociation o f  W elte red  Work
shops and Homebound Programs, Heritage House Motor H ote l, Hyaxmis, 
M assachusetts, A pril 22, 1969.
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dqnmdency.

When Governor John Dempsey signed in to  law. House B i l l  3139, "An 

Act E stab lish ing  a  D ivision o f Vocational R eh ab ilita tio n  w ith th e  S ta te  

Department o f Education", on Wednesday, June 2, 196^, along w ith Congress 

he sealed  the end of le g is la t iv e  d iscrim ination  a g a in s t groups j u s t  as 

handciapped as "the lame, th e  h a l t ,  and the  b lin d " , i . e . ,  th e  deprived 

American Negro and o th er r a c ia l ,  e th n ic  and so c io lo g ica l m in o ^ t ie s .

The l a t t e r  ch arac te rized  as j a i l  inm ates, ju v en ile  de linquen ts, drug 

a d d ic ts , homosexuals, unwed mothers, school dropouts, e tc .  Through a 

new b i l l  (H.13-6Ü9), our 196$ le g is la t io n , we w i l l  have a  mandate to  

go much fa r th e r  in  our q u e s t to  make tax  producers out o f ta x  re c ip ie n ts ;  

to  make so lid  c it iz e n s  o f th e  heer-do-w ell; to  make s k i l le d  and semi

s k i l le d  workers o f the  c la s s ic a l  "hewers-of•^ood and draw ers-of«vater", 

The major l im ita t io n  o f such a  f a r  reaching id ea liz ed  version  o f our 

ro le  l a  S ta te  and Federal financing o r funding. There a re  many minor 

l im ita tio n s  th a t  "we could overcome" i f  we could come to  g rip s  w ith  th e  

form er. This b i l l ,  "An Act Concerning Vocational R eh ab ilita tio n "  has 

received a  favorable hearing  before a  jo in t  Senate and House committee 

and i s  now scheduled to  be acted  upon by the General Assembly, In  the  

event o f i t s  passage, I  am c e r ta in  th a t  the  Covemor w i l l  sign  i t  fo r  

he has, more than any o th e r Chief Executive o f th e  S ta te  o f  Connecticut, 

a s  w ell as h is  ad m in istra tiv e  a id s , more than dem onstrated h is  in te r e s t  

i n  a l l  of C onnecticu t's c i t iz e n s , andj: in  p a r t ic u la r ,  those  disadvantaged 

by b ir th  d e fe c ts , environments, deprivation , d ise a se , rao e , re l ig io n ,
t

inadequate education and you name i t ,  our Governor i s  in te r e s te d .  He

2 -
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I s ,  «nd have no doubts about i t ,  one o f  the  g re a te s t  hum anitarians i n  

contemporary pub lic  l i f e .

I t  might in te r e s t  those  o f you p resen t i f  I  read  th e  major p ro 

v is io n s  of our A ct, I t  begins w ith th e  Statem ent o f Purpose* (see  

appendix)

For th e  f i s c a l  years 1970 and 1971 th e  Governor has reconmended 

fo r  approval a l l  o f  th e  money we requested , $1,20!*,178 ( th is  includes 

fr in g e  b e n e f its )  making a  t o t a l  o f $2,2^6,386 fo r  the  bi-annum. I f  th e  

General Asseinbly approves these  amounts, we stand  in  a  good p o s it io n  

to  capture a l l  a v a ila b le  fe d e ra l funds. This w il l  enable us to  in 

crease  g re a tly  our Workshop and F a c i l i t i e s  Program which i s  under th e  

superv ision  o f C lif fo rd  Beebe, our Consultant and S p e c ia lis t ,  who i s  

doing a g re a t job in  th is  area* He, and h is  co-w orkers, a re  aware o f 

th e  need to  meet th e  d iallonge of th e  V ocational R eh ab ilita tio n  o f the  

disadvantaged.

The D ivision  o f V ocational R e h ab ilita tio n  w i l l  r e h a b i l i ta te  to  

g a in fu l enployment over 2,000 d isab led  men and women th is  y e a r , although 

we work w ith many more. Only four years ago, we were r e h a b i l i ta t in g  

le s s  than 1,000 d isab led  persons p e r y e a r . L est we r e s t  on our recen t 

p rep ress and become too  s e l f - s a t i s f i e d ,  according to  a  re c e n tly  com

p le te d  adm in istra tive  study o f  vocationa l r e h a b il i ta t io n  in  Connecticut 

by the Harbridge House, In c . Consulting Firm (March, 1966), th e re  i s  

need fo r  re h a b il i ta t in g  6,000 d isab led  persons p e r y ear by f i s c a l  year 

1971 i f  we a re  to  keep pace w ith growth and development o f program 

needs in  th e  s t a te .  We a re  s tr iv in g  to  ob tain  t h i s  g o a l, '

I t  ia  our in te n tio n  to  fo rge ahead, and e sp e c ia lly  in to  th e  a re a

- 3  -
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«here the  a c tio n  i e ,  th e  a rea  o f  what Michael H arrington so a p tly  caUe# 

"The Other America", th e  world o f th e  so o io -c u ltu ra l disadvantaged 

where we a re  w itnessing many behavioral problems |  e sp e c ia lly  in  the  

urban communities. This i s  a  new challenge fo r  v o ca tio n a l r e h a b i l i -  

t a t io n .  According to  Harrington*

"In  th e  p a s t ,  when poverty  was general in  the u n sk ille d  and 

sem i-sk illed  work fo rc e , th e  poor were a l l  mixed to g e th e r .

The b r ig h t and those who were going to  s ta y  behind, a l l  o f 

them liv e d  on th e  same s t r e e t .  When th e  middle th i rd  ro se , 

th is  community was destroyed and th e  e n tire  in v is ib le  land  

o f  th e  o th er American became a g h e tto , a  modem poor farm 

o f r e je c ts  o f so c ie ty  and o f  the  econcsqy...."

O albra ilh  was one o f th e  f i r s t  w rite rs  to  begin to  describe the  

newness o f contenporaxy poverty , and th a t  i s  to  h is  c r e d i t .  Yet, be

cause even he underestim ated the  problem, i t  i s  iaqcortant to  p u t h is  

d e f in itio n  in to  p e rsp ec tiv e .

For G a lb ra ith , th e re  a re  two major oomgxments o f the  new poverty* 

Case poverty  and in s u la r  poverty . Case poverty  i s  the p l ig h t  o f those 

idio su f fe r  from some p h y sica l d i s a b i l i ty  o r  m ental d i s a b i l i ty  th a t  i s  

pe rsonal and in d iv id u a l and excluded them from th e  general advance.

In su la r  poverty  e x is ts  in  a reas l ik e  th e  Appalachians o r th e  West 

V irg in ia  coal f i e ld s ,  where an e n tire  se c tio n  o f the  country becomes 

economically o b so le te .

Keeping in  mind th e  cooçonents é f  th e  new poverty , case poverty 

and in s u la r  poverty , as described  by Dr. G a lb ra ith , we a re  now ready 

to  advance a  new coaqxment which we sh a ll te n ta t iv e ly  c a l l  se n so ri-  

p e rcep tu a l poverty .

r
/
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By aenaori-percgptual poverty , we mean poverty  Wilch re s u l ts  from, 

o r i s  caused by sensory and percep tua l depriva tion  through poor housing, 

segregated and in f e r io r  education , job  d isc rim in a tio n , minimum access 

to  c u ltu ra l  s tim u la tion  and overrid ing  fe e lin g s  o f  a lie n a tio n , re je c t io n  

and is o la t io n  from th e  mainstream o f so c ie ty . Such so c io lo g ica l and 

psychological p a tte rn s  b lu n t sensory s tim u li and c o lo r percep tua l cues, 

thereby c rea tin g  w ith in  th e  ind ivdual p a tho log ica l sys^toma more in d ic 

a tiv e  o f  what Karen Homey c a lle d , "the n eu ro tic  p e rs o n a lity  o f our 

tim e", o r  idiat th e  m il i ta ry  psychologists c la s s i f ie d  as u n d if fe re n ti

a ted  neurosis o r phychosis. This i s  a  behavioral m an ife s ta tio n . To 

quote H arringtont

"Physical and m ental d i s a b i l i t i e s  a re , to  be su re , an im

p o rtan t p a r t  o f  poverty  in  America. The poor a re  s ick  in  

bo4y and in  s p i r i t .  But th i s  i s  not an is o la te d  f a c t  about 

them, an in d iv id u a l "case" , a  stroke  of bad lu c k . D isease, 

a lcA o lism , low IQ*s, these  express a  whole way o f  l i f e .

Thqy a re , in  the main, th e  e f fe c ts  o f an environment, no t 

th e  b iogrephies of th e  unlucky in d iv id u a ls . Because o f t h i s ,  

th e  new poverty  i s  something th a t  cannot be d e a l t  w ith  by 

f i r s t  a id .  I f  th e re  i s  to  be la s t in g  a s sa u lt  on the  shame 

o f the  o th er America, i t  must seek to  ro o t out o f  th is  

so c ie ty  an e n t i r e  environment, and not j u s t  th e  r e l i e f  o f 

in d iv id u a ls ."

Through our new v o ca tio n a l r e h a b i l i ta t ia n  cooperative school p ro 

grams, C orrection  Programs, Programs fo r  the M entally R estored and the  

R etardates , e tc * , we a re  endeavoring to  bring  more r e l i e f  to  the  handi-

• 5 .
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capped ind iv idua l) we a re  bringing him "hope"* Hope o f  a  b e t te r  to*

morrow and th e  mechanisms fo r  achieving. The young NegrO; th e  Puerto 

Rican, the  r e ta rd a i t  e sp ec ia lly  needs th is  hop** fo r  they  l iv e  in  a 

perpetual ^ e t t o  o f  ooU eotive human In d ig n itie s  in  the  fo m  o f mass 

h a te , a lien a tio n  and re je c t io n . Those ind iv idua ls who a re  ab le  to  r i s e  

above th is  cauldron o f  reac tio n s a re  the exceptional ones. But many 

a re  to  be scarred  psycho log ically , and need sp ec ia lized  se rv ice s  help  

through re h a b ili ta t io n  and o th er agencies. As Samuel D, Pore to r . 

Special A ssis tan t to  the D irec to r o f the Peace Corps, w rite s  in  "The 

Xoung Negro in  America, 1960-1980"*

"Under the  most favorable conditions, the  young Negro w il l  

f in d  i t  a  r e a l  ta sk  to  overcome h is  educational d e f i c i t ,  

change the  poverty p a tte rn  and o u tliv e  the American s te re o 

type o f the Negro, I f  he p lays fo r  keeps, he w i l l  succeed) 

and in  1980, he w i l l  look back and see th a t  he has case a 

long way, Hopefblly, those who a re  now managers and lead ers  

may share in  th is  c ^ r a i s a l  and help  forge the framework fo r 

a  tro e  democracy in  America,"

The Connecticut Vocational R eh ab ilita tio n  Agency i s  providing 

state«w ide and community leadersh ip  in  the id e n tif ic a t io n  o f the  needs 

o f  disadvantaged people and i s  developing gu idelines and cooperative 

programs w ith the  Welfare Department, Department o f Community A ffa irs , 

Department o f Personnel, Model C itie s  Programs and Community Action 

based programs o f vocationa l reh a b ilita ticm  se rv ic e s . The new Voca

t io n a l  R eh ab ilita tio n  Acts, S ta te  and Federal, have p laced  m  S ta te  

Vocational Rehabi l i ta t io n  agencies sp e c if ic  le a d e r s h ^  re s p o n s ib i li t ie s

- 6 -
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«hioh include t

1# A dm inistration and Supervision o f  an extended program o f 

u ire o t V ocational R e h ab ilita tio n  Services to  handicapped 

o itia e n s  (underway).

2# S ta te  "Vide planning lead ing  toward th e  p rov ision  by 197$ 

o f comprehensiv#, h igh q u a lity  and vocationa l r e h a b ili

ta t io n  se rv ices to  a l l  who need them. Although the  

A uthority fo r  making these  s tu d ies  i s  vested  in  the  

S tats^  through the Governor, our agency i s  being en-
f

t ru s te d  w ith th e  re s p o n s ib ili ty .

3 . Developing a S tate, plan fo r  an adequate network o f  re 

h a b il i ta t io n  f a c i l i t i e s  and workshops to  serve handi

capped people.

It. Working w ith lo c a l  c am u n itie s  in  developing p lans fo r  

e s tab lish in g  and s ta f f in g  woricshcpa and re h a b ili ta t io n  

f a c i l i t i e s  and ac tin g  on ap p lica tio n s o f lo c a l  com

m unities fo r  fe d e ra l fhnds to  support lo c a l  p ro jec ts#

5# Providing co n su lta tiv e  serv ices to  workshops in  the  

development o f workshop in^rovement and tec h n ic a l s e r 

v ice  p ro je c ts  and recommending approval o f such p ro jec ts  

to  the  S ecre tary  o f H ealth , Education and W elfare. 

(Second year comgileted)

6# Providing consu lta tive  serv ices to  workshops and r e 

h a b il i ta t io n  f a c i l i t i e s  th a t  may be used fo r  sp ec ia l 

tra in in g  programs to  be supported by fe d e ra l fhnds, 

co rtiflca tiC Q  o f  handle q>ped in d iv id u a ls  as e l ig ib le

-  7 -
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f o r  auoh tra in in g  aerv icea , and c e r t ify in g  th a t  wozk- 

ahopa meet atandarda a e t by the  Secretazy*

7* C onsultation w ith  community organigatlona In  developing 

research and dem onstration p ro je c ts  and th e  cgpproval of 

such p ro je c ts  when they  Involve d i r e c t  se rv ices  to  handi

capped people .

I f  the Connecticut V ocational R e h a b ilita tio n  Agency la  to  p e rfo m  

th i s  leadersh ip  ro le  e ffe c tiv e ly . I t s  personnel and o rgan iza tion  must 

r e f l e c t  the scope o f I t s  r e a p o n a lb l l l t le s .

Not only must I t s  D irec to r be a  le a d e r o f s ta tu re , v is io n  and ad

m in is tra tiv e  s k i l l  and courage, he must a lso  have the  ad m in istra tiv e  

and tec h n ic a l a ss is ta n ce  th a t  I s  requ ired  to  enable an agency to  work 

e f fe c t iv e ly  w ith re h a b il i ta t io n  cen te rs , workshops, schoo ls, h o s p i ta ls ,  

c o lleg es , and u n iv e r s i t ie s  In  providing re h a b i l i ta t io n  serv ices#

To implement p lans and form ulations by our own s t a f f ,  th e  Harbrldge 

House study o f Vocational R e h ab ilita tio n  Included c e r ta in  recommendations 

which had im plications fo r  1967-1969 budget. They are*

1# The c l ie n t  serv ice  cap ac ity  o f th e  D ivision should be 

Increased  s ix -fo ld  to  provide fo r  th e  r e h a b i l i ta t io n  o f  

approximately 6,000 persons a  y e a r , a  le v e l  th a t  ap

proximates the  estim ated  gross annual increment of 

p o te n tia l ly  e l ig ib le  cases o f d i s a b i l i ty  in  the  s t a te .

2 .  ^  view o f the  ad m in istra tiv e  and o rg an iza tio n a l problems 

th a t  a re  a tten d an t upon suolvan ezqjansion, th i s  increase  

i n  capacity  can be esqpected to  be a tta in e d  no e a r l ie r  

than  1971*

- 8 -
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3# The cap ac ity  o f r e h a b il i ta t io n  f a c i l i t i e s  i n  Connecticut 

should be su b s ta n tia lly  Increased  to  respond to  th e  p ro -  

posed Increase  in  c l ie n t  se rv ice  ci^pacity»

U* The a d d itio n a l f a c i l i t i e s  program should sp e c if ic a lly  

include*

a# T rain ing  and re h a b il i ta t io n  f a c i l i t i e s  and 

u n i ts ,  to  the  number o f sev era l hundred a 

y ea r, a t  e x is tin g  s ta te  in s t i tu t io n s  and s ta te  

penal in s t i tu t io n s  fo r  th e  m entally  re ta rd ed  

and m entally  i l l ,  

b .  In -p a tie n t  workshop and tra in in g  f a c i l i t i e s  a t  

e x is tin g  re h a b ili ta t io n  h o sp ita ls  s u f f ic ie n t  

to  serve sev e ra l hundred c l ie n ts  a  y e a r ,

0* The eaqpansion o f e x is tin g  p r iv a te  comprehensive 

r e h a b il i ta t io n  f a c i l i t i e s  and sh e lte re d  work

shops by an amount providing fo r th e  se rv ice  o f 

se v e ra l hundred c lie n ts  a  y e a r ,

d . The development o f new major r e h a b i l i ta t io n  

cen te r  in  Connecticut th a t  would*

(1) Be sponsored and operated by the  D iv ision ,

(2) Serve c l ie n ts  w ith a  wide range o f  d i s a b i l i t i e s ,

(3) Provide a  comprehensive program o f se rv ice  

eaphasising vocationa l t ra in in g  r a th e r  than 

m edical c a re , f

(U)‘ O ffer both in -p a t ie n t  and o u t-p a tie n t oars*
Q

(5 ) Be lo ca ted  near a major urban center*

•  9 •
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(6) Have the  capac ity  to  eerve severa l hundred 

se rio u s ly  d isab led  c lie n ts  a y ea r,

e .  The p rov ision  o f  r e s id e n tia l  half-way houses fo r  

these  persons who need a  p a r t i a l ly  supportive 

environment in  making the t r a n s it io n  from in 

s t i tu t io n a l  l i f e  to  ocsqpetitive enqploynent and 

fo r  those v^o req u ire  such a  supportive environ

ment in d e f in i te ly .  The number o f p laces affo rded  

should be se v e ra l hundred.

$• In  response to  th e  proposed increase in  c l ie n t  se rv ice  

capacity , the  p ro fe ss io n a l s t a f f  o f the  D iv ision  should 

be increased  s ix - fo ld  to  a  t o t a l  of approximately 120 

f i e ld  s t a f f  by 1971.

6 . An increase  in  t o t a l  funding th a t  i s  more than propor

tio n a te  to  th e  proposed increase  in  c l ie n t  se rv ice  ca

p a c ity  should be sought. The minimum annual le v e l  o f  

funding neoessaxy to  support a  c l ie n t  serv ice  capacity  

o f  6,000 cases p e r y ear in  1971 i s  $6 m ill io n . An annual 

le v e l  o f  funding o f  7.2 m illio n  d o lla rs  i s  d esirab le  and 

' probably w il l  be necessary .

7* The increase  in  funding should be found by*

a .  An Increase  in  the  annual le v e l  o f S ta te  appro

p r ia t io n s  to  a t  l e a s t  $1.5 m illio n  and p re fe r 

ab ly  1 .8  m illio n  d o l la r s .

b .  A corresponding increase  in  Federal matching 

funds to  a  l e a s t  U*5 m illio n  d o lla rs  annually ,

-  10 -
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and p re fe rab ly  to  5«U m illion  d o lla rs»

0# The employment o f ca teg o rica l Federal g ran ts  fors

(1) A ssistance in  construction  and equipment of 

re h a b ili ta t io n  f a c i l i t ie s »

(2) In -se rv ic e  tra in in g  o f p ro fess io n a l s t a f f .

(3) Long-term program p lanning .

(U) Special research  and demonstration p ro je c ts , 

d . The use of th ird -p a r ty  financing  to  capture fu r th e r

Federal funds for cooperative programs»
8 . The p resen t p ra c tic e  of appropria ting  S ta te  funds o f a  

p a r t ic u la r  re h a b ili ta t io n  purpose should be abandoned»

To a s s i s t  in  guiding the  extension and improvement o f the  r e h a b i l i 

ta t io n  program, a C itizens Advisory Committee was es tab lish ed  by the 

S ta te  Board o f Education in  December, 196$. The Committee met tw ice a 

year; once in  the  f a l l  and again in  the  sp rin g . The Executive Committee 

met w ith  the  D ivision  D irec to r more freq u en tly . This Committee's work 

was taken over by the  S ta te  Planning Council fo r  Vocational R ehabili

ta t io n  Services during the  phase of State-w ide Planning. This Council 

was chaired  by A ttorney Joseph W. Kess o f  West H artfo rd  idiose work i s  

now ccaqplete, and the  find ings and recommendations a re  now before the 

S ta te 's  Planning Council which was formed by the Governor•

I t  has been sa id  by experts in  re h a b il i ta t io n  th a t  "a c iv i l iz a t io n  

may be measured in  sane degree by the  treatm ent accorded the  d isab led  

meshers o f i t s  so c ie ty " . Among c e r ta in  p a s t  c iv i l iz a t io n s ,  sudi p rac 

t ic e s  as p u ttin g  the  d isab led  to  death or "locking then away" ware
a

followed# Even in  t i i is  country, the  d isab led  have not always been

-  11 -



97accorded the  b ee t trea tm en t. However, In  our tim es, th e i r  ta le n ts  a re  

being recognised, and they a re  being brought "out o f the  c lo se ts"  and 

"o ff  the  shelves" and through the  doorways to  opportunity  tdiich has 

been opened by a more enlightened and informed o itisen ry*

-  12 -
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Quality Education and Minority Staffing Patterns*

William F. Erazziel 
Professor of Higher Education 

University of Connecticut

As the nation wrestles with the problem of race and schools, two strong 

and unequivocal beliefs iave emerged. One, that quality education must be 

integrated education. Tv/o, that quality integrated education depends heavily 

on excellence in minority staffing programs in the schools.

The man on the street now sees the true value of integrated education 

and he wants school people to deliver a quality product to his children. It 

is becoming clearer to him each day that the most crippling thing American 

homes and schools can do to a child is to systematically train him to be a 

bigot.

Bigotry is a mental sickness of a most difficult order and a child bred 

and educated to bigotry is destined to find himself an adult captive of 

beliefs and attitudes that fall to serve him well in an increasingly integrated 

society.

The American parent inas also learned that bigotry is a viinis that is 

easily picked up by children and that the institutions of society can easily 

become unwitting conveyers of bigotry by the v.ay they are organized and the 

programs they advance.

Central in these institutions are the schools. Many sad parents are findirg 

that jr. spite of every effort to teach and shape the child correctly by homes and 

churches and youth organizations, the awful virus of bigotry can be unwittingly

*Bummary o.? an address to a School Leadership Conference, State Department of 
Education, kiclimoud, Virginia, >:ay 8, 1972,
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conveyed by the organization and operation of their schools.

Witness the hypothetical case of James Jones of Cross City, U.S.A.

Gross City has a population that is 30 percent black but most of Jim's 

teachers and all of his principals have been white. So have his guidance 

counselors, office workers, school bus drivers, crossing guards, cafeteria 

workers and school maintenance people. The superintendent and.all central 

office staff are white. For 18 years the biggest single organized enterprise 

affecting Jim's life has offered little or no opportunity for experiences in 

multi-racial interaction, experiences which would prepare him for the real 

world he will have to live in. Further, he has come to the conclusion, if 

only subliminal, that white people are supposed to direct affairs in American 

life and black people aren't.

Now let us look at Jones at age 19. If he decides to fulfill his military 

obligations, there is a good chance that both his sergeant and his colonel may 

be black. At 25, the chairman of his neighborhood improvement association 

may be of another race. At age 30, his mayor and his supervisor at his office 

may be black. At 35, his chances for further advancement in his corporation 

may depend upon his ability to negotiate with representatives of world markets for 

sales or raw materials. Seventy percent of these representatives will be black, 

brown or yellow.

The schools of Cross City vd.ll not have prepared Jones for a productive 

and rewarding life. Indeed, they will have been a crippling and a counterproductive 

force. They will have laid the foundation for a lifetime of neurotic reactions 

and an ever deepening cycle of mental illness. Talk about "quality education" in 

such a situation is little more than hollow rhetoric.

I will not bore you with yet another litany on the mangling effects on 

black children of integrated schools vâth segregated staffs. Little children
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now recite this litany. Suffice it to say that these situations constitute a 

systematic psychological lynching which the black child must attempt to ward 

off with every strategem at his command. This brings deleterious acting out 

behavior into the classrooms of the lower grades and sometimes violence into 

the high schools. It cuts learning effectiveness by a hefty percent and is 

the prime cause of petitions by black students and comiiiunity people to return 

to segregated school systems,

Americans should not and will not allow their schools to become a force 

for evil. Enlightened communities are asking their school administrators for 

an accounting as regards their efforts to assure quality in minority staffing 

and thus remove this factor as a possible deterrent to quality education.

What then can we do? What principles can we use to guide us? What improved 

practices can we employ?

First and foremost should be the adoption of the axiom that minority 

participation in all areas of the school enterprise is critical and that 

minorities will be allowed to take any and all leadership roles from time to 

time. This includes the superintendancy and all subordirnte levels of leadership.

Some school systems are setting goals for minority participation. In the 

systems where segregated schools once existed, a good goal is the maintenance 

of the old black-white ratio of teachers and principals as the schools move to a 

unitary status. This is now required by law and all state and local superintendents 

have been apprised of this law by the Director of Civil Rights of KBf as of 

January, 1971.

There is work to do in many school systems to enable them both to eliminate 

the mangling effects of segregated staffs and to obey the law. Sadly, through 

outright dismissals and "silent firings" (failure to replace retiring blacks 

with blacks), many systems have begun a systematic reduction of black staffs.
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In Virginia5 for example, studies by HEM show a 7«7^ increase in black 

children in Virginia schools, but an 8.1^ decrease in black teachers. White 

teachers increased by 14.4^, however, while white children increased only $.9 

percent*

Vii'ginia once boasted of some 55-60 black high school principals. These 

were some of the more able men in the country and they produced more than 

their share of the leadership in America. Judges, scientists, our most able 

civil rights lawyer, and an admiral in our navy came from these schools.

Moreover, they served as role models for black children and as points of 

reference for the Jimmy Jones of Virginia enabling these young people to 

function easily and graciously in a dynamic, integrated society.

Black high school principals in Virginia now total less than 10 and many 

of the high schools are being led by lesser men, all assigned on the basis 

of color, I hang my head in shame for Virginia, Mother of Presidents and 

once revered as the cradle of reason and gracious style, Jefferson and even Lee 

would have relegated such behavior on the part of officials to categories 

reserved for the crudities of the cotton states. Or to some Northern states 

where blacks are new immigrants in the community.

All is not lost in this struggle. An 8,1^ reduction in the Virginia ranks 

of black teachers only represents a loss of some 750 professionals. This number 

can and should be restored. Legally, these teachers must be restored. The 

solution is simple; Recruit and hire. The case of the reduction in black 

principals is similar. There is no reason at all that the cadres of black 

high school principals cannot be restored to 55-60. The solution is simple:

Recruit and hire. Reduction in school size is a trend and as many of the large 

high schools are divided into smaller units of 1000 - 1200 students, principalships 

will become available and should be filled by blacks. New construction, also
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of smaller rniits, will create more slots.

Several superintendents and pers-onnel directors have attempted to use 

standardized tests in selecting teachers for their schools. Some earnest but 

misguided individuals have turned to these tests in an effort to upgrade the 

quality of their schools. Sadly, however, others have used these tests in 

hopes that larg? numbers of minorities teachers would somehow be excluded from 

the schools.

These strategies have not and will not work. Teaching is a complicated 

process involving many personal attributes. Standardised tests have not been 

able to predict teacher effectiveness to any successful degree. Indeed, the 

opposite is ofttimes true. An American Education Research Association team 

analyzed fifteen major studies which attempted to show a relationship between 

the National Teacher Examination and similar teacher effectiveness and tests. 

Six of these studies showed a negative correlation between tests and teaching 

effectiveness.

One may note, too, that use of tests to screen applicants has resulted in 

the elimination of i/iany good white teachers from the schools and that a federal 

court ruling on a Mississippi case banned the use of these tests in the selection 

and assignment of personnel,

1 would suggest that school systems conduct research on indices to predict 

effective teaching in integrated schools. We have an interesting dissertation 

underway in this area at the University of Connecticut. It seems that a 

combination of academic, personality, and emotional factors characterize the 

effective teacher in the integrated school. Many teachers of both races who 

were quite effective in segregated schools are less effective in the new 

integrated schools. Once this profile of a suqcessfu]. teacher becomes clear,
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teacher education institutions can begin to recruit teachers vâth these 

attributes and train them in the proper skills as indicated by the research.

I would like now to turn our attention to the problem of assuring 

effective ancillary and supportive services personnel in the integrated school. 

These individuals can be very helpful or very hurtful to the school enterprise 

and to children.

We need psychometrists who can effectively use new instruments coming 

on the market to correctly assess minority abilities and achievement. This 

need cannot be stressed too severely. Most tests and most psychometrists 

simply do not measure the aptitude and achievements of poor minorities 

accurately. Devastating miseducation of children results from this imprecision. 

Witness the research of Jane Mercer and her team on maltesting in California 

schools. Of 400 minority children labeled retarded in one city, 342 had 

not been so labeled by any other of 240 city and private agencies working in 

various capacities with retarded children. Ninety-one percent of 1500 children 

once enrolled in classes for retarded children in the schools were leading 

normal lives once they left the schools. Sixty-five percent had white collar 

jobs, Mercer also found that IQ scores of minority children correlated almost 

perfectly with similarities of family life styles of these children to t he life 

styles of the middle class whites in the community. Black children, for example, 

in families with only one of five possible life-style characteristics scored 

82 on IQ tests, those with all five matched the white average of 100,

We need guidance counselors who will not attempt to shunt poor minority 

children into work training courses.

We need psychometrists and special education personnel who will not 

erroneously label disadvantaged minority children and dump them into classes 

for retarded children.

We need learning deficit specialists who can quickly size up cognitive
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needs of minority children who are not moving at t he prcpe: pace and prescribe 

a program of high impact for them.

We need people across this entire spectrum who are competent to identify 

gifted disadvantaged minority children'and fashion a program to assure the child 

a .proper development and most important, the community the benefits of their 

talents.

In closing, let me express some needs for leadership in this entire area.

We need school boards which will pick up the challenge for developing effective 

minority staffing patterns as enunciated last month by resolutions by the 

National School Boards Association at its annual convention.

We need action by dynamic school superintendents as enunciated by the 

American Association of School Administrators at their conference two years ago.

We need classroom performance and effective human interaction by all teachers 

as enunciated by Helen Bain of Nashville when she assumed the presidency of 

the NEA three years ago.

We need action on all fronts to keep the best of our young people interested 

in teaching as enunciated by FÏA chapters and human rights groups for many years.

We need action by our community leaders who will recognize that the soul 

and mental well-being of the Jimmy Jones of our country is at stake and riding 

on their ability to bring about effective integrated education in their communities »

There is nothing in the challenge of developing quality minority staffing 

patterns that hard work and the elimijiation of bigotry in personnel practices will 

not overcome. There are enough leaders of good vdll in American communities and 

in its schools to meet this challenge. I believe it will be met. I hope 

Virginia will lead the way.


