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A COMPARATIVE ANALYSIS OF THE DIFFERENCE BETWEEN 

THE SELF CONCEPT OF URBAN AND SUBURBAN 

SECONDARY PUBLIC SCHOOL STUDENTS

CHAPTER I 

INTRODUCTION

One o f the most important concepts embedded in  contemporary 

education is  in  our understanding o f the s e lf  concept and i t s  v ita l 

ro le  in  human growth and development. Positive concepts o f s e lf  

provide the ind iv idua l w ith  an in te rna l se cu rity  and strength from 

which he can deal more e f fe c t iv e ly  w ith  the world.^

"Seeing one's s e lf  as, able, acceptable, wanted, respected, 

as a person o f d ig n ity  and in te g r ity  has fa r  reaching p o s itive  e ffec ts  

on the learning p ro c e s s .P re v io u s  studies ind ica te  th a t the s e lf  

concept is  shaped by s ig n if ic a n t others, i . e . ,  parents, teachers and 

school/classmates. Studies also ind ica te  tha t systematic attempts 

to  improve the s e lf  concepts o f students re s u lt in  large scale 

decreases in  behavior problems, improved re la tion s  o f students w ith 

students and students w ith  teachers, in  add ition  to  improved learn

ing in  subject matter.

^A. W. Combs, "Human Rights and Students R ights," Educational 
Leadership, (May, 1974), pp. 672-675.

Z ib id .
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One has only to explore the periphery o f re la ted l i te ra tu re  

to  is o la te  fu r th e r credence as to  the importance and th e o re tica l basis 

o f  s e lf  concept in  re la tio n  to the student.

Maslow id e n tif ie d  self-esteem needs and needs o f s e lf -  

ac tu a liza tio n  as two o f the very basic needs o f a l l  human beings.

"Man wants to fee l tha t he is  w orthw hile , th a t he can master something 

in  his own environment, th a t he has competence and an independence 

and a freedom and a fee ling  o f being recognized fo r  some kind o f 

endeavor." The highest needs o f s e lf-a c tu a liz a tio n  involves the need 

fo r  recogn ition  and fo r  aesthetic  r e a l i ty .  A ll human beings have a 

natural strong desire and need to  know, understand and accept him self 

in  re la tio n  to  his to ta l environment.^

Burns o ffered the fo llow ing  thoughts in  th is  respect:

Each human being shares w ith  a l l  other human beings 
needs which he must f i l l  in  order to  ensure his continu
ing existence . . . .  Therefore, we can postulate th a t, 
since a l l  men seem to  e x h ib it common needs in  existence 
and s im ila r  ways o f f i l l i n g  those needs, we can show the 
commonality in  our ex is tence.2

According to  Taylor, personal problems o f students in  the 

areas o f academic achievement, s e lf  d is c ip lin e  and in te ra c tio n  w ith
O

others are very much re la ted to  one's fe e lin g  about s e lf .

^Abraham Maslow, M otivation and P ersona lity , (New York: 
Harper and Row, 1954), pp. 19-36.

^Sarah Burns, "On Being Human," (Unpublished Paper, Norman, 
U n ive rs ity  o f Oklahoma, 1970).

^Ronald G. Taylo r, "P ersona lity  T ra its  and Discrepant 
Achievement: A Review," Journal o f Counseling Psychology, (Spring,
1964), pp. 76-82.
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student s e lf  concept apparently a ffe c ts  most aspects o f  s tu 

dent behavior and learn ing . I t  is ,  th e re fo re , encumbent on both 

adm in istra tors and teachers to  continuously evaluate the status quo 

and make necessary adjustments toward becoming more humanistic in  

curricu lum , in s tru c tio n a l approaches and methodologies.

For purposes o f th is  research, the development o f a p o s itive  

s e lf  concept should be conceived as an u ltim a te  goal o f human re la 

tions  and humanistic education. This conceptua liza tion , coupled w ith  

the development o f human p o te n t ia l i t ie s  as being a very basic purpose 

o f pub lic  schools, lends fu rth e r support and d ire c tio n  to  the ideal 

th a t secondary schools must be vehicles to incu lca te  in  i t s  students 

those values which th is  socie ty prizes -  values which encompass i n t i 

mate human rig h ts  and human re s p o n s ib ilit ie s .

Combs postu lated, "p o s itive  concepts o f s e lf  are not learned 

from denial o f student r ig h ts . A healthy concept is  most l ik e ly  to  

re s u lt from personal experiences o f respect and concern fo r  personal 

r ig h ts ,  from being treated as valuable c it iz e n s , as persons o f d ig n ity  

and w o rth ."!

The p r in c ip le  o f "P os itive  Regard" is  seemingly a necessary 

cond ition  fo r  human growth and development. Based on th is  w r ite r 's  

experiences, those educators considered most e ffe c tiv e  by teachers and 

students are those who appear to  have a deep respect fo r  the d ig n ity  

and in te g r ity  o f the in d iv id u a l, and those who are aware th a t the

^Arthur W. Combs, "Human Rights and Students R ights," 
Educational Leadership, (May, 1974), p. 675.
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humanistic approach is  conducive to  rapid and more e ffe c t iv e  under

standing o f  s e lf  and the world o f learning.

The secondary schools are constantly being ind ic ted  from 

many quarters as being in s e n s it iv e , unconcerned w ith , and often 

v io la t iv e  o f the most fundamental human and c iv i l  r ig h ts  o f students.

In a summary report prepared by the National Committee on 

Secondary Education in  1971, i t  was reported th a t educa tiona lly , the 

urban area schools are in  deep tro u b le . "Recognized u n t i l  ju s t a 

few years ago as the home o f the very best schools, they now have 

few o f the most successful schools and many o f the most problem 

ridden ." The report continues, "these c it ie s  have two contrasting 

problems w ith  th e ir  high schools. On the one hand, they have the 

problem o f m aintaining a kind o f secondary education th a t w i l l  com

pete w ith  suburban schools and thus hold middle-income fam ilies  in 

the c it ie s  and, conceivably, even encourage them to  come back to the 

cen tra l c i t y  from the suburbs. But, at the same tim e, they have to 

cope w ith  a group o f young people who do poorly in  school, and who 

do not get jobs or make s a tis fa c to ry  adu lt adjustment when they drop 

out o f school.

McKenna stated th a t students complain th a t th e ir  in s truc to rs  

d id  not t re a t  them as human beings o f d ig n ity  and worth. A great 

many students are o f the opinion th a t th e ir  in s tru c to rs  do not try

^Commission Report, "B ig -C ity  Schools, Present and Future," 
The B u lle t in  o f the National Association o f Secondary School P r in c i
p a ls , (January, 1971), pp. 94-104.
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very hard to  understand how they fee l about themselves, th e ir  re la 

tionsh ips to  th e ir  peers, to  adu lts , and to  the greater community.^

Another ind ictm ent o f secondary schools co n trib u tin g  to  the 

non-development o f p o s itive  s e lf  concept by v io la t in g  the fundamen

ta l human and c iv i l  r ig h ts  o f students might be found in  a statement 

by Snider which fo llo w s :

The thesis advanced here is  a high percentage o f those 
ind iv id u a ls  now p ra c tic in g  adm in istra tion in  the pub lic  
schools and in s t itu t io n s  o f higher learning in  the nation 
provide a q u a lity  and a brand o f leadership fo r  th e ir  
schools which does not con tribu te  s ig n if ic a n t ly  to  the 
achievement o f the purposes fo r  which the in s t i tu t io n  
ex is ts  and is  in  fa c t inconsis ten t w ith the p o l i t ic a l ,  
ph ilosoph ica l, and socia l framework o f the American Demo
c ra t ic  S oc ie ty .2

E m p irica lly , and as evidenced by previous s tud ies , the open 

h o s t i l i t y ,  c o n f l ic ts ,  parental apathy, drop-outs, expulsions, d is 

tru s t  between students and s ta f f  does not e x is t to  the degree in  the 

suburban area high schools as i t  is  said to  e x is t in  the inner c ity  

schools.

Much pub lic  concern has been focused in  recent years upon 

the varied problems o f the urban schools and paramount to those con

cerns are the areas o f  student achievement and d is c ip lin e . In most 

instances, the standard leve l o f comparison has been the suburban 

area schools.

Assuming the em pirical evidence and pub lic  concern to  be 

v a lid ,  th is  research e f fo r t  was conducted to  ascerta in the

^Bernard McKenna, "Student Unrest: Some Causes and Cures,"
The B u lle tin  o f the National Association o f Secondary School P r in c i
p a ls , Volume 55 (February, T971), pp. 54-60.

^Glenn R. Snider, "Educational Leadership: An A na lys is ," The 
National Association o f Secondary P rin c ip a ls , (A p r il ,  1965), p. 30.
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q u a n tita tive  leve l o f s e lf  concept o f urban and suburban area secon

dary students, compute a comparison and analyze i t s  im p lica tions and 

ram ifica tions  fo r  student achievement and d is c ip lin e .

The Problem

The problem o f th is  study was to  determine the s ta t is t ic a l ly  

s ig n if ic a n t d iffe rence  between the s e lf  concept o f urban and subur

ban area pu b lic  school students in  the M etropolitan Oklahoma C ity  

area.

Hypotheses to  be Tested

HqI : There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 
mean raw score o f s e lf  concept fo r  urban and suburban area 
students.

Hq2: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 
mean raw score o f s e lf  concept fo r  male and female students.

Hq3: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
mean raw score o f s e lf  concept fo r  ju n io r high school and 
high school students.

Hq4: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 
mean raw score o f s e lf  concept fo r  urban or suburban males 
and females.

Hq5: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
mean raw score o f s e lf  concept fo r  urban or suburban ju n io r  
high school or high school students.

Hq6: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
mean raw score of s e lf  concept fo r  male or female ju n io r  high
school o r high school students.

H 7: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
° mean raw score o f s e lf  concept fo r  male and female, urban o r

suburban, ju n io r high school or high school students.
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Delim ita tio ns  o f the Study 

The inve s tig a tio n  was lim ite d  to  pub lic  school students in  

selected schools o f the Greater Oklahoma C ity  M etropolitan Area.

The sample fo r  analysis was confined to  students in  grades seven 

through twelve on ly.

Although there may e x is t numerous conceptualizations o f 

human r ig h ts , th is  inves tiga tio n  was re s tr ic te d  to  the rig h ts  as 

id e n t if ie d  by the Phi Delta Kappa's, A Guide For Improving Teacher 

Education in  Human R ights.

D e fin it io n  o f Terms

1. P ositive  S e lf Concept. The ind iv id ua l who perceives him self as 

having a sense o f s e lf  worth, e s s e n tia lity  and respect. An in d iv i 

dual who understands and accepts h im se lf in  re la tio n  to  the 

d ifferences o f others and is  in  touch w ith  h is  own values.

2. Negative S e lf Concept. An in d iv idua l who has an a ttitu d e  of 

in s e c u rity , fe a rfu l ness, and who lacks confidence. This ind iv idua l 

fee ls unaccepted and h is personal s e lf  is  not accepted as being 

worthy. His a b i l i t y  to  in te ra c t w ith  others is  lim ite d  as tensions, 

fea rs, uncerta in ties and in fe r io r i t ie s  lead to  a strong defensive 

reaction to  socia l s itu a tio n s .

3. High School Students. The term w i l l  be used to  ind ica te  those 

students o f the pub lic  schools en ro lled  in  grades ten through twelve.

4. Junior High School Students. For purposes o f th is  study, the 

term re fers to  those students o f the pub lic  schools enro lled  in  

grades seven through nine.
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5. Human R ights. The concept o f human rig h ts  is  based on the b e lie f  

th a t human beings l iv e  together in  ways which accord each person f u l l  

d ig n ity ,  respect, and value, simply because he is  human. The human 

rig h ts  id e n t if ie d  in  the Phi Delta Kappa statement on "Education and 

Human Rights" are those centra l to  th is  in ve s tig a tio n .

6. Human R ela tions. Human re la tio n s  is  a concept used to  describe 

the clim ate o f in te rac tions  among and between ind iv id ua ls  and between 

groups in  our soc ie ty .

7. Humanistic School. A school which asserts the d ig n ity  and worth 

o f the student and his capacity fo r  s e lf- re a liz a t io n .

8. Inne r-C ity  and/or Urban. The terms w i l l  be used interchangeably 

to  denote th a t re la tin g  to ,  c h a ra c te r is tic  o f ,  or c o n s titu tin g  a c ity .

9. Suburban. An ou tly ing  pa rt o f a c i ty  o r town; a sm aller commun

i t y  adjacent to  the c ity .

10. Low Achiever and/or Underachiever. The terms w i l l  be used 

interchangeably to  denote one who does not acclaim a desired aim or 

perform in  accordance to  prescribed educational in s t itu t io n a l stan

dard as would be expected on the basis o f h is in te llig e n c e .

n. High Achiever and/or Overachiever. The terms w i l l  be used 

interchangeably to  denote one who a tta ins  a desired end o r aim as 

established by the educational in s t i tu t io n  as would be expected on 

the basis o f h is in te llig e n c e .

Design and Procedure o f the Study 

The study was designed to  ind ica te  whether there were 

s ta t is t ic a l ly  s ig n if ic a n t d iffe rences between the s e lf  concept o f
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urban and suburban secondary pub lic  school male and female students. 

The descrip tive -survey method o f inves tiga tio n  was employed in  the 

study. The method is  described by Good as being useful when secur

ing inform ation pe rta in ing  to  an e x is tin g  or curren t cond ition  and 

may invo lve the procedures o f analysis and c la s s if ic a t io n  of data.^

Procedures

The procedures ca rried  out in  th is  in ve s tig a tio n  were as

f o l 1ows:

1. Index and b ib liog raph ies were consulted to  obtain add itiona l 

references to  p rin ted  m ateria ls re levant to  the problem.

2. A care fu l and de ta iled  examination was made o f published books, 

a r t ic le s  and d isse rta tio n  abstracts.

3. The subjects were selected v ia  a random sampling technique from 

students en ro lled  in  selected urban and suburban p u b lic  schools 

o f the Greater Oklahoma C ity  Metropolitan Area.

4. The subjects were administered the Oklahoma C ity  Secondary Self- 

Esteem Inventory.

5. The data was compiled and analyzed using a three-way analysis 

o f variance.

6. A s ta t is t ic a l comparison was made of the fin d in g s .

7. The f in a l report was d ra fted .

1 Carter V. Good, In troduction  to Educational Research, (New 
York: Appleton-Century-Crofts, In c ., 1959), p. 167.
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Sample

The subjects o f th is  in ve s tig a tio n  consisted o f 100 urban 

students and 100 suburban area students in  the Oklahoma C ity  Metro

p o lita n  Area as o f the school year 1975-76. The actual sample size 

was a r b i t r a r i ly  selected because o f the ease of handling and the 

economics involved as re la ted  to  securing the necessary data.

The selected samples were randomly s t ra t i f ie d  by sex and 

grades to  include the quota number o f students in  ju n io r  high 

school, grades seven through n ine , and the quota number o f high 

school students in  grades ten through twelve from school roste rs 

secured from each ta rg e t bu ild ing  p r in c ip a l.  A tab le  o f random 

d ig its  developed by Fisher and Yates was used in  the sample selec

tio n .^

The se lec tion  of urban subjects included those o f the 

Oklahoma C ity  Public School System. The se lection o f suburban sub

je c ts  included those enro lled in  the Edmond and Choctaw Public 

School Systems.

Data C o llection  Instrument

The "Secondary Self-Esteem Inventory" was u t i l iz e d  to  c o l

le c t  the necessary data. The instrum ent was modified from the 

"Cooper-Smith Self-Esteem Inventory" and normed by the Department 

o f Research and S ta t is t ic s  o f the Oklahoma C ity Public School System.2

TRonald A. Fisher and Frank Yates, S ta t is t ic a l Tables fo r  
B io lo g ic a l, A g ric u ltu ra l and Medical Research, (New York: Hbfn'er
Publishing Company, In c . ,  1953, pp. 114-119.

Zfhe Self-Esteem Inventory was developed by the Oklahoma 
C ity  Public School's Department o f Research and S ta t is t ic s .
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The "Secondary Self-Esteem Inventory" consists o f 45 s e lf  

descrip tive  items, o f these, 24 assess the in d iv id u a l's  perception of 

the general s e l f ,  8 assess the in d iv id u a l's  school perception, and 

13 assess the in d iv id u a l's  perception o f s e l f  w ith  peer re la tio n s .

For each item , the respondent is  asked to  choose one o f two response 

options labeled " l ik e  me" o r "un like  me,"

T es t-re tes t re a d a b ility  was established at .88 over a f iv e  

week period using the Kuder-Richardson formula 20 te s t . The 

KR2 0  -  .75.

Construct v a l id i t y  was based upon Cooper-Smith's research on 

self-esteem. Concurrent v a l id ity  was established at .875 co rre la 

t io n  w ith mathematic concepts and a t .479 co rre la tio n  w ith  the O tis - 

Lennon Mental A b il i t ie s  In te ll ig e n t Quotient Test.

Procedures fo r  C o llecting  Data

A personal conference was conducted w ith  the Superintendent 

o f each ta rge t school system to  ascertain permission to  conduct the 

study. Subsequent conferences were held w ith  the p rin c ipa l o f each 

ta rg e t school to  c la r i f y  procedures fo r  the study, re la tin g  time 

schedules and p e rtine n t fo llow -up.

Questionnaires securing parental permission were sent to  the 

students selected to  p a rtic ip a te  in  the study along w ith  a le t te r  o f 

in troduction  and explanation. The students were administered the 

"Secondary Self-Esteem Inventory" a t each school s ite  by a designated 

o f f ic ia l  o f th a t school. A le t te r  o f appreciation was sent to  the 

Superintendents and p rin c ip a ls  o f the ta rge t systems.
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S ta t is t ic a l Treatment o f the Data 

The s ta t is t ic a l treatment used in  the computations was the 

three-way analysis o f variance. The analysis o f variance was used 

because i t  permits an analysis o f the data in  more than two samples 

at a tim e .l

The resu lts  o f the analysis o f variance w i l l  be presented in  

reporting  tables in d ica tin g  the fo llow ing  values.

1. The d iffe rence in  ra tings o f urban and suburban area students.

2. The d iffe rence in  ra tings o f male and female students.

3. The d ifference in  ra tings o f ju n io r  high school and high

school students.

4. The d ifference in  ra tings o f urban or suburban male and female 

students.

5. The difference in  ra tings fo r  urban or suburban ju n io r  high 

school or high school students.

6. The d ifference in  ra tings fo r  male or female ju n io r  high school 

o r high school students.

7. The d ifference in  ra tings fo r  male o r female, urban or suburban,

ju n io r  high school or high school students.

Organization o f the Study 

The study consists o f f iv e  chapters. Chapter I includes the 

statement o f the problem, the the o re tica l framework from which the

Freeman F. E lzey, "Simple Analysis o f Variance," A Program
med In troduction to S ta t is t ic s , (Belmont, C a lifo rn ia : Wadsworth
Publishing Co., 1966), p. 212.
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problem evolved as well as major d iv is ions  describ ing the study, i ts  

need, and treatment o f the data.

The review o f re la ted  l i te ra tu re  p e rtin e n t to  the study is  

included in  Chapter I I .  The review o f l i te ra tu re  focused around 

three s p e c ific  questions:

1. What is  s e lf  concept and how is  i t  formulated?

2. What is  the re la tio n s h ip  between the s e lf  concept 
and ind iv id ua l achievement-behavior?

3. What has been the p re va ilin g  mood o f Secondary 
In s t itu tio n s  in  re la tio n  to  practices which have 
been id e n t if ie d  as perpetuating or hindering the 
development o f p o s itive  s e lf  concepts w ith in  
student members?

The design o f the study and procedures involved in  i t s  com

p le tio n  is  included in  Chapter I I I ,  and Chapter IV is  designed to  

include a presentation and analysis o f the data.

Chapter V contains a summary o f the study, conclusions based 

on f in d in g s , recommendations and suggestions fo r  fu r th e r research.



CHAPTER I I  

. REVIEW OF SELECTED LITERATURE 

In troduction

One re s u lt o f func tion ing  on a conceptual leve l is  th a t the 

human being develops a se t o f a tt itu d e s , impressions, and cognitions 

about h im se lf frequently  labeled the " s e lf  concept." The s e lf  and 

the s e l f  concept have seemingly been top ics o f concern to  behavioral 

s c ie n tis ts  since the la te  1800's and i t  is  now apparently viewed as 

a kind o f central construct fo r  the understanding o f people and th e ir  

behavior. A care fu l review of the professional l i te ra tu re  revealed 

an abundance o f research re la ted  to  the s e l f  concept w ith broad im

p lic a tio n s  fo r  the various segments o f the school community to  be 

concerned w ith  id e n tify in g  and manipulating those contingencies most 

potent in  the development and maintenance o f  the s e lf  concept. The 

education o f in d iv id u a ls  is  dependent upon the understanding and 

p red ic tion  o f th e ir  behavior. Assuming th a t the s e lf  concept is  a 

means toward b e tte r understanding and p red ic tio n  o f behavior, i t  

should then be a s ig n if ic a n t  fa c to r w ith in  the educational arena.

For the purpose o f th is  in v e s tig a tio n , the review o f l i t e r a 

ture  centered around three s p e c ific  questions:

(1) What is  s e l f  concept and how is  i t  formulated?

.1 4 -
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(2) What is  the re la tio n s h ip  between the s e lf  concept and 

ind iv id u a l achievement-behavior?

(3) What has been the p re va ilin g  mood o f secondary in s t i tu 

tions  in  re la tio n  to  practices which have been id e n tif ie d  as 

perpetuating or hindering the development o f po s itive  s e lf  concepts 

w ith in  student members?

The lite ra tu re  reviewed in  each o f the general areas im plied 

c le a r ly  th a t as we learn more about how the ind iv id u a l comes to  view 

h im se lf, the more l ik e ly  w i l l  we be able to  e ffe c t change in  th a t 

view. More im po rtan tly , knowledge o f the ind iv id ua l s tudent's con

sistency o f se lf-p e rce p tio n s , as well as the value placed on those 

perceptions, po s itive  or negative , should enhance both the e ff ic ie n c y  

and effectiveness o f the educational process.

What is  S e lf Concept and How is  i t  Formulated?

Every ind iv id u a l has a s e lf  concept and although theories o f 

i t s  development vary considerably, there is  a general consensus th a t 

s e lf  concept does not e x is t a t b ir th  nor is  i t  a re s u lt o f simple 

m aturation. Most th e o ris ts  view the s e lf  concept as a developmental 

product tha t is  p r im a rily  molded by the in d iv id u a l's  in te ra c tio n  

w ith  the socia l environment.

In her book " Peoplemaking," S a tir  stated " I  am convinced 

th a t there are no genes to  carry  the fe e lin g  o f worth. I t  is  

learned . . .  " ^

^V irg in ia  S a t ir ,  Peoplemaking, (Palo A lto , C a lifo rn ia : 
Science and Behavior Books, In c . ,  1972), p. 24.
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In Rogerian theory, the s e lf  is  a d iffe re n tia te d  portion  o f 

the phenomenal f ie ld  and consists o f patterns o f perceptions and 

values tha t are experienced as " I "  o r "me." Roger described his 

p o in t o f view as fo llow s:

As a re s u lt o f in te ra c tio n  w ith  the environment 
and p a r t ic u la r ly  as a re s u lt o f evaluational in te r 
action w ith o thers, the s tru c tu re  o f s e lf  is  formed - -  
an organized f lu id ,  but consistent conceptual pattern 
o f perceptions o f ch a ra c te ris tics  and re la tionsh ips 
o f the " I "  or the "me," together w ith  values attached 
to  these concepts.'

Crow, Murry, and Smythe characterized the s e lf  concept as 

"a syndrome o f a ttitu d e s  and fee lings  th a t accompany the in d iv id u a l's  

awareness o f h im self as a person together w ith  what he believes 

h im self to  be." They pointed out th a t the in d iv id u a l's  s e lf  concept 

begins to develop as soon as he id e n t if ie s  h im self w ith  members o f 

his fam ily  and s ig n if ic a n t o thers. I t  was th e ir  fe e lin g  tha t the 

process usually s ta rts  in  a fam ily  se ttin g  and is  a ffected by v a r i

ous ch ild  rearing practices to which the ind iv id ua l is  subjected
2

along w ith the socio-economic status o f the fam ily .

The authors id e n tif ie d  fou r s ig n if ic a n t facto rs as being 

involved in  the formation o f the s e lf  concept:

(1) the in d iv id u a l's  unique b io lo g ica l s truc tu re

(2) the in d iv id u a l's  gradual accumulation o f experiences

^C. R. Rogers, C lient-Centered Therapy, (Boston: Houghton-
M if f l in  Co., 1951), p. 498.

p
Lester Crow, Walter Murry, Hugh Smythe, Educating the 

C u ltu ra lly  Disadvantaged C h ild , (New York: Davis McKay Co., 1967),
p. 21.
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(3) the in d iv id u a l's  re la tionsh ips w ith  parents and guardians

(4) the in d iv id u a l's  perception o f h is success or fa ilu re .^

I t  was purported by the author, th a t a ll o f the above men

tioned fac to rs  are mutually in te ra c tiv e , a ffected by the established 

s e lf  concept, and in  tu rn , a ffe c t the s e lf  concept.

S im ila r ly ,  Hurlock c ite d  two facto rs as being determinants 

o f the thoughts and fee lings the ind iv idua l has o f h im se lf:

(1) The physical determinants which are usually formed f i r s t ;  

they re la te  to  the in d iv id u a l's  general appearance -  i t s  a tt ra c t iv e 

ness or unattractiveness.

(2) The psychological determinants which consist o f the 

q u a lit ie s  and a b i l i t ie s  th a t a ffe c t the in d iv id u a l's  adjustment to 

l i f e  inc lud ing  such q u a lit ie s  as courage, honesty, independence, s e lf -  

confidence, a sp ira tio n s , and a b i l i t ie s  o f various k i n d s . ^

A back door approach toward determining the meaning o f s e lf  

concept might be best expressed by Emily Dickinson in  her poem 

where she wrote: " I  am nobody 1 Who are you! Are you nobody too?"

According to  S u llivan , "the s e lf  is  made up o f re flec ted  

ap p ra isa ls ."^  He maintained th a t the e a r lie s t experiences which

Tib id . ,  p. 22.

^E lizabeth B. Hurlock, Child Development, (New York: McGraw-
H i l l  Co., 1972), pp. 362-354.

^Emily D ickinson, "I'm  Nobody," in  The Poems o f Emily 
D ickinson, (Boston: L i t t le ,  Brown and Company, 1939).

% a rry  S. S u lliva n , Conceptions o f Modern P sych ia try, 
(Washington: The W illiam  A. White P sych ia tric  Foundation, 1947), 
p. 53.
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in fluence the development o f the s e lf  are those experiences w ith  

people. The a ttitu d e s  and fee lings o f "s ig n if ic a n t others" can 

be communicated to the c h ild  by a process o f empathy before the 

c h ild  is  able to  perceive and consciously recognize what is  taking 

place. At a la te r  stage when the c h ild  is  able to  understand 

language and confront re s tra in ts  against h is freedom, the s e lf  sys

tem evolves.

In a s im ila r ve in , Cooley perceived the s e lf  concept as a 

developmental product which arises out o f socia l in te ra c tio n . In 

h is  words, "each to  each a looking glass re fle c ts  the other th a t 

doth pass." I t  was his fee lin g  th a t the in d iv id u a l's  a tt itu d e  and 

cognitions about him self are products o f his assessment o f how 

"s ig n if ic a n t others" view him.^

Hurlock f e l t  th a t the in d iv id ua l learns to  th in k  and fee l 

about h im se lf as defined by others and develops an image o f s e lf  as 

the ch ie f actor in  his p riva te  w orld . She re fe rred  to  these as 

"m irro r images" and suggested th a t the m irro r images develop prim ar

i l y  from the way parents, teachers, and s ig n if ic a n t o ther persons
2

describe, punish, p ra ise , or love the in d iv id u a l.

Mead described the process o f s e lf  concept development as

fo llow s:

^C. H. Cooley, Human Mature and Social Order, (New York: 
Scribner, 1922), p. 152.

^Elizabeth B. Hurlock, C hild  Development, (New York: McGraw-
H il l  Co., 1972), p. 365.
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The in d iv id u a l . . . enters h is  own experience as 
a s e lf  or in d iv id u a l . . . only inso fa r as he f i r s t  
becomes an ob jec t to  h im self ju s t  as other ind iv id ua ls  
are objects to  him in  h is experiences; and he becomes 
an ob ject to  h im se lf only by taking the a ttitu d e s  o f 
other in d iv id u a ls  toward h im self w ith in  a socia l en- , 
vironment. . . in  which both he and they are invo lved.

Fader and McNeil enumerated tha t when an in d iv id u a l turns his 

eyes inward he gets an image o f h im se lf, o f who and what he is ,  and he 

reacts in te l le c tu a lly  and em otionally to his perception o f what he sees. 

I t  was th e ir  fe e lin g  th a t w ith  h is inner eye, the in d iv idua l takes the 

measure o f h im se lf, h is  c h a ra c te r is tic s , his physique, h is  looks, his 

l i f e  s ty le  . . . and compares th is  s e lf  view w ith  the way others see 

him.2

I t  has been pointed out th a t there are two aspects o f the con

cept o f s e l f ,  corresponding to  the pronouns " I "  and "me." The la t te r  

re fers to s e lf  as seen by "me" or by others or by me through others.

With regard to  " I " ,  Adcock maintained tha t i t  can only be viewed as a 

psychological o r ph ilosophica l concept. In a somewhat perplexing 

manner, he stated " in  so fa r  as I view myself i t  is  me which I see and 

I who do the seeing, but psycholog ica lly  we can d is tin g u ish  the I which 

is  the focus o f experience and action from the me which is  my concept 

o f m yse lf." As re la te d  to  the h is to r ic a l development o f the two terms, 

i t  is  convenient to  re fe r  to  " I "  as the ego and to  the "me" as the s e l f . ^

TGeorge Hubert Mead, "Mind, S e lf and S oc ie ty ," Southwell and 
Merbourn (ed.) Readings in  Psychology, (New York: Rhinehold and
Winston, In c . ,  1969), p. 10,

^Daniel N. Fader and Elton B. McNeil, Hooked on Books: Pro-
gram and P roo f, (New York: Berkley Publishing Co., 1970), p. 202.

^C. J. Adcock, Fundamentals o f Psychology, (M iddlesex, England: 
Penguin Books, In c . ,  1972), pp. 114-116.
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In h is  s tu d ie s , Adcock surmised th a t the s e lf  concept gradu

a l ly  becomes aware o f i t s e l f  in  the fo llow ing  sequential steps:

(1) As a continuous reference p o in t, a focus o f experience
extending back in to  the past through i t s  memories.

(2) As a bod ily  e n t ity .

(3) As a behaving organism carry ing out actions which
are evaluated by others and endeavoring to  enhance , 
the s e l f  in  terms o f the reference frame estab lished]

Much o f what we know today about the development o f th is  s e lf
?view came to  us from Sigmund Freud and a fte r him Abraham H. Maslow. 

According to  Fine, Freud d istingu ished between the id ,  ego and super

ego. He characterized the id  as consisting o f b lin d , p r im itiv e  

impulses, i . e . ,  sex, h o s t i l i t y ,  e tc . This ego was seen by Freud as 

an agency th a t reconciles the claims o f the id  w ith  re a l i ty  and the 

superego as an active  conscience ind ica tin g  r ig h t and wrong.3

Fine fu r th e r reported th a t,  according to  Freud, the id ,  ego 

and superego are fac to rs  dominant in  human c o n f l ic ts ,  as the superego 

forces the ego to  act in  opposition to  the id . Thus, the ego, which 

must reconcile  the c o n flic t in g  claims o f the id  and superego is  sub

jected to  pressure from both sides. Beyond serving as umpire among 

the forces o f the id  and superego, the ego acts as an executive agent,

1Ib id .

^Benjamin Fine, Underachievers, (New York: E. P. Dutton and
Co., 1967), p. 51.

3Paul Thomas Fine, M otivation and Emotion, (New York: John
W iley, and Sons, In c . ,  1961), p. 528.
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se ttin g  goals, making and keeping promises, discharging o b lig a tio n s , 

e tc . Consequently, i t  was Freud's theory tha t i t  is  through the ego 

th a t the in d iv id u a l becomes an e ffe c t iv e , re lia b le ,  re la t iv e ly  auto

nomous, human being.^

Engle and Snell grove concurred w ith Freud's theory by s ta t

ing "the in d iv id u a l's  s e lf  concept governs to a large extent how he

behaves." There is  a strong tendency to do things tha t agree w ith ,
2

support or re in fo rce  the ego.

As a precondition before the need fo r  s e lf-a c tu a liz a tio n  can 

be re a lized , Maslow observed th a t a l l  people o f our socie ty have a 

need fo r  a s tab le , f irm ly  based high evaluation o f themselves, fo r  

se lf-re sp e c t, or self-esteem and fo r  the esteem o f others. He c las

s if ie d  the s e lf  esteem needs in to  two categories:

(1) The desire fo r  s treng th , fo r  achievement, fo r  adequacy, 

fo r  confidence in  the face o f the w orld, and fo r  freedom and indepen

dence.

(2) The desire fo r  re pu ta tion , p res tige , recogn ition , a tten-
3

t io n , importance, or apprecia tion .

Maslow fu r th e r f e l t  th a t s a tis fa c tio n  o f the self-esteem 

needs leads to fee lings o f se lf-con fidence , worth, s treng th , capabil

i t y ,  and adequacy o f being necessary to s e lf  and in  the w orld . On the

h b id .
2
T. L. Engle and Louis Snellgrove, Psychology, (New York:

Harcourt, Brace, and World, In c . , 1969), p. 188.
0
Abraham H. Maslow, "A Theory o f Human M o tiva tion ," Psycholo

g ica l Review, Volume 50 (1943), pp. 370-396.
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Other hand, thwarting of these needs produces feeling of in fe r io r i ty ,  

o f weakness, and of helplessness.^

There ex is ts  a permeating commonality among th e o ris ts  th a t 

the major impetus underlin ing the development o f one's concept o f 

s e lf  is  imbedded in  his ea rly  home l i f e ,  includ ing the kinds and 

leve ls  o f interpersonal re la tionsh ips w ith  parents and other fam ily  

members.

Combs and Snygg stated:

No experience in  the development o f the c h ild 's  con
cept o f s e lf  is  qu ite  so important or fa r  reaching as his 
e a r lie s t experiences in  his fa m ily . I t  is  the fam ily  
which introduces a ch ild  to l i f e ,  which provides him w ith 
h is e a r lie s t and most permanent s e lf  d e fin it io n s . Here 
i t  is  th a t he f i r s t  discovers those basic concepts o f 
s e lf  which w i l l  guide his behavior fo r  the res t o f his 
l i f e . 2

The authors concluded th a t the ind iv idua l learns the values 

and behaviors which he attaches to his s e lf  perceptions from ea rly  

experiences w ith  fam ily  members v ia  fee lings  o f adequacy or inade

quacy, fee lings o f acception or re je c tio n , opportun ities fo r  

id e n t if ic a t io n  and expectancies concerning acceptable goals.

J e rs ild  pointed out tha t "the c h ild  from an ea rly  age, w ith 

out being de libera te  about i t ,  acquires ideas and a ttitu de s  about 

h im self and others. These are woven in to  the pattern o f his l i f e . . . "
3

These concepts may be true  or may be fa lse  - -  healthy or morbid.

hbid.
2
A. Combs and D. Snygg, Ind iv idua l Behavior: A Perceptual

Approach, (New York: Harpers, 1959), pp. 134-135.
3
Arthur T. J e rs ild , In Search o f S e lf , (New York: Teachers'

College Press, 1965), pp. 3-5.
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Hurl ock s tip u la te d  th a t concepts o f s e lf  are h ie ra rch ia l in  

nature and should be c la s s if ie d  in to  primary and secondary e n t it ie s .  

The primary in d iv id u a l's  ro les in  l i f e ,  h is asp ira tions and h is res

p o n s ib il it ie s  to others which are based on parental teachings and 

pressures. These would include both physical and psychological s e lf -  

images. The primary concepts are those experiences which the c h ild  

has in  the home and are made up o f many ind iv idua l concepts, each re

su ltin g  from experiences w ith d if fe re n t members o f the fam ily  group.

The author perceived the secondary s e lf  concepts as those 

re la tin g  to how the ch ild  sees h im se lf through the eyes o f others and 

are based on contacts re su ltin g  from outside the home a c t iv i ty .  The 

b e lie f  th a t the ind iv id ua l w i l l  th ink  o f his physical s truc tu re  and 

evaluate h is psychological self-images by comparing them w ith  what 

he believes "s ig n if ic a n t o thers ," i . e . ,  peers, teachers, and other 

adults th in k  o f him, is  emphasized.^

That the young c h ild 's  sense o f s e lf  worth is  dependent mainly 

upon the a ttitu d e s  o f his parents is  fu r th e r emphasized by B r ic k lin  

and B r ic k lin .  They concluded th a t i f  parents genuinely love , respect 

and admire the c h ild , and convey such a ttitu d e s  to him in  d if fe re n t 

ways inc lud ing  ve rb a liza tio n , touch, expressions . . . ,  the ch ild  

w i l l  have a healthy sense o f s e lf  worth. Although as the c h ild  grows 

o lde r, other th ings and people begin to  have an e ffe c t on his sense 

o f se lf-w o rth  and se lf-con fidence , such as a ttitudes  o f playmates.

^Elizabeth B. Hurlock, Child Development, (New York: McGraw-
H il l  Co., 1972), pp. 365-370.
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a ttitu d e s  and fee lings  o f re la tiv e s  and teachers, i . e . ,  the grades 

and evaluations he receives in  school, "none o f these things is  as 

important as are the paren t's  i n i t i a l  a tt itu d e s .

Like other concepts, the s e lf  concept develops in  a p re d ic t

able pa tte rn . Hurlock theorized th a t development o f awareness of 

s e lf  is  not a un ita ry  process but th a t the ind iv id u a l perceives d i f 

fe re n t aspects o f h im self a t d if fe re n t times. In a healthy pattern 

o f development, o ld s e lf  concepts must change as new se lf-d iscove ries

are made; the u n re a lis t ic  and biased elements o f ea rly  concepts must
2

be replaced by more re a l is t ic  and unprejudiced ones.

Although most th e o ris ts  agree th a t the s e lf  concept once 

c le a r ly  d iffe re n tia te d  and s tru c tu re d , is  a f a i r ly  stab le e n t ity ,  

they also are o f the opinion th a t throughout one's l i f e ,  i t  is  con-
3

t in u a lly  developing and changing.

I t  would seem th a t the two, development o f s e lf  concept and 

the change o f s e lf  concept, are h igh ly  in te rre la te d  . . . fo r  know

ledge about s e lf  concept development should provide im portant clues 

to  s e lf  concept change w hile  new knowledge about s e lf  concept change 

should lend broad im p lica tions toward s e lf  concept development.

F it ts  suggested th a t the two could be considered on equiva lent terms

^Barry B r ic k lin  and P a tr ic ia  B r ic k l in ,  B righ t Chi1d--Poor 
Grades, (Delecarte Press, 1967), p. 31.

p
E lizabeth B. Hurlock, Child Development, (New York: McGraw-

H i l l  Co., 1972), pp. 365-370.
3
D. Hamachek, The S e lf in  Growth, Teaching and Learning, 

(Englewood C l i f f s ,  New Jersey: P r in t ic e -H a ll, 1965), p. 46.
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i f  fac to rs  which re a lly  a ffe c t one's s e lf  concept were b a s ica lly  the 

same throughout l i f e J

Seemingly, once the in d iv id u a l leaves the sheltered confines

o f his fa m ily , many factors begin to a ffe c t his s e lf  concept. Studies
2 3by Zakrajsek in  1966 and Johnson in  1970 using seventh and eighth

grade boys showed c lea r po s itive  re la tion sh ips  between s e lf  concept

and indices o f physica l, motor, and a th le t ic  a b i l i t ie s .  Several

other studies inc lud ing one by Gay in  1966, have shown s l ig h t ,  but

s ig n if ic a n t,  po s itive  co rre la tions  between s e lf  concept, in te llig e n c e ,
4

and school achievement.

Such re la tionsh ips are d i f f i c u l t  to in te rp re t since i t  is  not 

always c lea r whether superior performance produces a wholesome s e lf  

concept or a wholesome s e lf  concept produces superior performances. 

Consequently, F it ts  proposed th a t the process can be a series o f 

in te ra c tio ns  . . .  a good s e lf  concept contributes to e ffe c tiv e  per-
5

formance, which in  tu rn  contribu tes to a healthy concept.

^W illiam  H. F i t t s ,  The S e lf Concept and S e lf A c tu a liz a tio n , 
(N ashv ille , Tennessee: Dede Wallace Center, 1971), p. 35.

p
D. Zakrajsek, "The Relationships between S e lf Concept, Motor 

A b i l i ty  and Peer Evaluation fo r  Jun ior High School G ir ls ,"  an unpub
lished paper, Michigan State U n ive rs ity , 1966.

^J. B. Johnson, "The Comparison o f Physical Fitness and S e lf 
Concept between Junior High Negro and White Male Students," Unpub
lished Doctoral D isse rta tion , U n ive rs ity  o f Oklahoma, 1970.

^C. J . Gay, "Academic Achievement and In te llig e n ce  among 
Negro Eighth Grade Students as a Function of the S e lf Concept," Doc
to ra l D isse rta tio n , North Texas State U n ive rs ity , 1966.

^W illiam  H. F it t s ,  "The S e lf Concept and S e lf A c tu a liz a tio n ,"  
(N ashv ille , Tennessee: Monograph I I I ,  Dede Wallace Center, 1971), p.
36.
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Lynch conducted a study to  determine i f  the s e l f  concept is  

affected by the experiences one has had and the manner in  which the 

s e lf  concept influences the manner in  which one approaches and u t i l iz e s  

new experiences. He found th a t people w ith high self-esteem  tended to 

report having had more l i f e  experiences th a t were pleasurable than 

people w ith low s e lf  concepts. Another find ing  o f h is  study was th a t 

ind iv id ua ls  w ith  high self-esteem  were more apt to  re po rt tha t negative 

experiences had led to  p o s itiv e  growth. ^

In a s im ila r  study in  1968, Vargas found th a t subjects w ith 

high s e lf  concepts described th e ir  childhood experiences more p o s it iv e ly  

than d id subjects w ith low s e lf  concepts.^

As the s e lf  concept is  thought by many to  be the core o f per

so n a lity  development as opposed to  separate e n t i t ie s ,  apparently, one 

should give consideration to  i t s  inception. As stated by Engle and 

Snellgrove, Freud believed an in d iv id u a l's  pe rsona lity  is  made up o f his 

id ,  ego and superego. He contended tha t as one develops, pa rt o f the 

ego becomes the superego, commonly known as conscience, which te l ls  us 

r ig h t from wrong.

^S. Lynch, "Intense Human Experience: I ts  Relationship to
Openness and S e lf Concept," Doctoral D isse rta tion , U n ive rs ity  o f 
F lo rid a , 1968.

^R. Vargas, "A Study o f Certain Personality C haracte ris tics o f 
Male College Students Who Report Frequent P ositive  Experiencing and 
Behaving," Doctoral D isse rta tio n , U n ivers ity  o f F lo rid a , 1970.

L. Enqle and Louis Snellgrove, Psychology: I ts  P rinc ip les
and A p p lica tio n , (New York: Harcourt, Brace and World, In c ., 1969),
pp. 185-187.
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The persona lity  is  the unique organization o f an in d iv id u a l's  

ch a ra c te ris tics  o f adjustment th a t sets him apart from other in d iv i 

duals. Most psychologists believe th a t most o f an in d iv id u a l's  

pe rso n a lity , hence s e lf  concept, is  learned and an important in fluence 

is  the parents. Studies have ind ica ted tha t " i f  the parents are happy 

and w e ll-a d ju s te d , then the pe rsona lity  and s e lf  concept o f th e ir  

ch ildren w i l l  tend to  be happy and w e ll-ad jus ted ."^

In a study o f ch ildren aged e ig h t to  ten in 1965, Bealmer, 

Busse ll, B usse ll, Cunningham, Gideon, Gunderson and Livingston found 

s ig n if ic a n t re la tionsh ips between parents' and ch ild re n 's  s e lf  con

cepts. Where one or both parents had hea lthy, pos itive  s e lf  concepts,
2

the c h ild re n 's  s e lf  concepts tended to  be pos itive  also.

The find ings o f the above study are comparable w ith a subse

quent study conducted by Coleman, Freeman and Owens invo lv ing 

em otionally disturbed ch ild ren , aged s ix  to  twelve, and th e ir  parents 

in  1966. S e lf concept measures were u t i l iz e d  fo r  the parents but not 

the c h ild re n ; instead the ch ildren were categorized in to  two d if fe re n t 

types o f behavior problems - -  ac ting -ou t and withdrawn. Results in d i

cated th a t the parents o f the disturbed children were ra ther d isturbed 

people w ith  negative and deviant s e lf  concepts.^

l lb id . , p. 186.

^E. Bealmer, G. B usse ll, H. B usse ll, M. Cunningham, Z. Gideon,
K. Gunderson and M. L iv ingston, "Ego Id e n tity  and School Achievement:
A Study of th e ir  Relationship in  the Latency-Age Child and His Parents," 
Unpublished Masters Thesis, U n ive rs ity  o f L o u is v ille , 1965.

3b . Coleman, H. Freeman and W. Owens, "A S e lf Concept Comparison 
o f Parents w ith  Children who Present Acting-Our or Withdrawn Behavior 
Problems," Unpublished Masters Thesis, U n ivers ity  o f Tennessee School 
of Social Work, 1966.
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Henderson gave reference to  the close in te ra c tive  re la t io n 

ship between the s e lf  concept and pe rsona lity  when he concluded th a t 

"a ffe c tio n  from others provides confirm ation o f the in d iv id u a l's  

po s itive  se lf-w o rth . Healthy p e rson a litie s  are the end re su lts  o f 

th is  kind o f reinforcement."^

S u llivan  projected a fe e lin g  th a t persona lity  can never be 

iso la ted  from the complex o f in terpersonal re la tions  in  which the 

person liv e s  and has h is being. He fu r th e r  stated tha t the e ffe c ts  

o f the s e lf  concept upon the in d iv id u a l should never be minimized as 

concepts determine what one knows, be lieves , and to a large ex te n t,
p

what one does.

Hurlock proposed tha t i f  the concept includes a favorable 

a tt itu d e  — or i f  i t  is  em otionally weighted w ith a pleasant emotion — 

i t  w i l l  lead to  po s itive  actions in  the form o f acceptance and seek

ing. On the other hand, concepts th a t are weighted w ith unpleasant 

emotions lead to negative actions in  the form o f antagonism and 

avoidance.3

Hayakawa expressed the opinion tha t since the basic purpose 

o f a ll human a c t iv ity  is ,  as psycholog ist Paul Rogers has sa id , "to  

p ro te c t, maintain and enhance the s e lf  concept," people are constantly

^George Henderson, To Live In Freedom, (Norman, Oklahoma: 
U n ive rs ity  o f Oklahoma Press, 1972), p. 57.

^Harry S. S u lliva n , Conceptions o f Modern P sych ia try , (Wash
ington: The W illiam A. White P sych ia tric  Foundation, 1947).

^Elizabeth B. Hurlock, Child Develooment, (New York; McGraw- 
H i l l  Co., 1972), p. 346.
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proving th e ir  s e lf  concepts to  be tru e . He contended th a t the in d iv i 

dual who says " I am no good" is  always try in g  to  prove i t  — and dooms 

h im se lf to  fa ilu re  in  whatever he does. One whose s e lf  concept is  " I  

am lik a b le "  is  fr ie n d ly  and outgoing — the kind o f person whom people 

cannot help 1 ik ing .^

A c la r if ic a t io n  o f the s e l f  concept and i t s  development is  

best summed by Young thu s ly :

The perception o f one's s e l f  is  a product o f develop
ment as is  the perception o f o ther persons, animals, 
inanimate objects . . . .  The b e lie fs  concerning one's 
s e l f  are the product o f  experiences as are others b e lie fs  
about ea rth , sky, water and a ir .  The a ttitu d e s  toward 
the s e lf  change w ith age and experience as do other a t t i 
tudes. Self-regard ing a tt itu d e s  are based upon appraisal 
o f one's a b i l i t ie s ,  the views o f other persons, successes 
and fa i lu re s ,  and other fa c to rs .^

What is  the Relationship between the 
S e lf Concept and IndividuTT 

Achievement -  Behavior

H is to r ic a lly ,  academic success or fa ilu re  has seemingly been 

viewed as a function  o f a p titu d e , native a b i l i t y ,  in te llig e n c e  and 

other cogn itive  va ria b les ; however a resurgence o f professional in 

te re s t in  the ind iv id ua l s tuden t's  self-esteem , emotions, value 

fo rm u la tion , motivations and a ttitu d e s  has apparently led to  a l te r 

nate explanations o f academic achievement and student behavior.

I t  appears tha t much o f today's concern in  educational theory 

and p ractice  is  how thoughts, fee lings  o f the in d iv id u a l students are

^S. I ,  Hayakawa, "S e lf Concept to  Success Key" An E d ito r ia l 
from Oklahoma C ity  Times, December 1, 1975.

2paul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Sons, In c ., 1951), p. 34.
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dynamically re la ted  to  in s tru c tio n a l ob jec tives. A general consensus 

projected by th e o ris ts  and researchers is  th a t education and the in d i

v id u a l's  fe e lin g  o f se lf-w o rth  are necessary complements to  one another.^

Henderson and Bibens expressed th is  b e lie f  when they stated 

"s e lf  concept, the ind iv id ua ls  inner view o f h im se lf, is  a large and 

in c lus ive  domain. I t  determines the extent to  which the ind iv id u a l 

th inks he is  capable o f achieving success through his own e f f o r t s .

According to  the Coleman Report o f 1966, "the c h ild 's  fee ling  

about s e lf  and h is a b i l i t y  to  contro l his own destiny accounted more 

fo r  his achievement in  school than d id  the to ta l e ffe c t o f the c u r r i

culum, the teachers, and the physical and m aterial support to  which he 

was exposed."3

In reference to  the to ta l person's accomplishment in  a l l  en

deavors, S a tir  put i t  thu s ly :

In my many years o f teaching young ch ild ren , tre a tin g  
fam ilie s  o f a l l  economic and soc ia l le v e ls , tra in in g  
people from a ll  walks o f l i f e  . . . from a ll  the day-to- 
day experiences o f my professional and personal l iv in g ,  I 
am convinced th a t the c ru c ia l fa c to r in  what happens both 
in s ide people and between people is the p ic tu re  o f in d iv i 
dual worth th a t each person ca rries  around w ith him .4

^Daniel N. Fader and Elton B. McNeil, Hooked on Books: Program
and P roof, (New York: Berkley Publishing Co., 1970), p. 202.

^George Henderson and Robert Bibens, Teachers Should Care, (New 
York: Harper and Row, 1970), p. 17.

^Lyn S. M artin , "What Does Research Say about Open Education: 
C ritique  and Assessment," Open Education: C ritique  and Assessment,
August, 1975, p. 88, c it in g  J. S. Coleman, e d ito r . E qua lity  o f Educa
tio n a l O pportun ity , U. S. Department o f Health, Education and Welfare, 
O ffice  o f Education, (Washington, D.C: Government P rin tin g  O ffice , 1966)

^ V irg in ia  S a tir ,  Peoplemaking, (Palo A lto , C a lifo rn ia : Science
and Behavior Books, In c . , 1972), p. 21.
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Id e n tify in g  students who appear to  have low or negative s e lf  

concepts, and program a c t iv it ie s  aimed at increasing se lf-con fidence , 

is  one o f nine teacher behaviors characterized by L i l l y  as being bene

f ic ia l  to  students w ith exceptional educational needs. He concluded 

th a t the s e lf  concept is  apparently a major fa c to r in  lea rn ing , and 

thus i t  is  essentia l tha t each teacher define and deal w ith  i t  on a 

personal le ve l.^

Gerhand is  o f the opinion th a t po s itive  s e lf  concept is  not 

only a p rerequ is ite  to  learn ing but also a major fa c to r in  a l l  o f our 

actions. He declared tha t each o f us is  continuously confronted w ith  

questions such as Who Am I and What Am I and our responses determine 

our ac tions, whether they be p o s itive  o r negative. The author fu rth e r 

pointed out th a t how the ind iv id u a l views him self and how others view 

him are communicated and w i l l  subsequently determine his b e h a v i o r . ^  

Correspondingly, Fine proclaimed tha t there can be l i t t l e  

doubt th a t i t  is  our view of ourselves th a t governs our fa te , tha t 

leads us toward fa ilu re  or achievement in  the everyday exchanges of 

everyday l iv in g .3

In expla in ing why the underachiever desperately fears to under

take new tasks, B r ic k lin  and B r ic k lin  postulated tha t fa i lu re  not only

Stephen L i l l y ,  "Special Education - A Cooperative E f fo r t , "  
The Education D igest, Volume 41, November, 1975, p. 11.

^Muriel Gerhand, E ffec tive  Teaching S tra teg ies, (West Nyack, 
New York: Parker Publishing Co., 1971), p. 55.

^Benjamin Fine, Underachievers, (New York: E. P. Dutton and
Company, 1967), p. 51.
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causes g r ie f  and is o la t io n  to  the ind iv idua l but th is  is  compounded 

by a complete loss o f s e lf  worth, self-confidence and hence, secu rity . 

Therefore, the authors theorized , the shaky se lf-confidence o f the 

ind iv idua l w ith  a negative s e lf  concept helps to  make fu tu re  fa ilu re  

a greater p o s s ib il ity .^

The authors fu rth e r viewed the re la tio n sh ip  between the s e lf  

concept and achievement as being c irc u la r .  They in tim ated th a t s e lf -  

confidence should be reasonably strong before one places a high pre

mium in  excellence and accomplishment. At the same tim e , s e lf -  

confidence is  in  large part derived from the a b i l i t y  to  do work which 

is  acceptable to  or in  keeping w ith  the in d iv id u a l's  s e lf  p ic tu re .

The example was c ited  tha t i f  an ind iv idua l s ta rts  out by assuming 

th a t the impossible is  expected o f him, he w i l l  not develop s e lf -  

confidence, Consequently, an in d iv id u a l must have a r e a l is t ic  view 

and not expect the impossible from h im se lf, espec ia lly  in  h is young 

and form ative years. They concluded th a t se lf-confidence must be 

allowed to  take root and grow in  order to  f a c i l i t a te  exce lle n t accom

plishm ent.^

C losely re la ted  to  the above concept are the re su lts  o f inves

tig a tio n s  conducted by Sears in  1937 as reported by Young. The resu lts  

c le a rly  supported the popular dictum tha t success breeds success and 

fa ilu re  breads fa ilu re .  The researcher forced h is subjects to  succeed 

or f a i l  re la t iv e  to  th e ir  goal by fa ls ify in g  scores on an experimental

TBarry B r ic k lin  and P a tr ic ia  B r ic k lin ,  B righ t C hild  - -  Poor 
Grades, (Delecorte Press, 1967), p. 33.

^ Ib id . , p. 43.
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task. Those subjects who were "allowed" to  succeed developed a t t i 

tudes of se lf-confidence and a subsequent w i l l  to  achieve.^

According to  Young, as a re s u lt o f experimental endeavors in  

1942 by R otte r, the goal an ind iv id ua l sets fo r  h im se lf is  dependent 

upon two main fac to rs :

(1) The wish to  exce l, to  do b e tte r on the next 
t r i a l  and to  do b e tte r than other subjects; 
th is  desire fo r  improvement tends to  ra ise  
the level o f asp ira tions.

(2) The re a l is t ic  estimate o f one's a b i l i t y  based 
upon information concerning previous knowledge; 
th is  knowledge tends to  hold the leve l o f 
asp ira tion  down to  a r e a l is t ic  le v e l.

Young fu r th e r projected the b e lie f  th a t studies upon the leve l 

o f asp ira tion  should be supplemented by work upon the area o f asp ira

t io n . This was projected by his find ing  tha t when an ind iv id u a l 

succeeds in  an a c t iv i ty ,  he is  not only more l ik e ly  to  repeat i t  but 

w i l l  develop in te re s t and an a tt itu d e  o f self-confidence along w ith 

increasing p ro fic iency  in  said a c t iv i ty .  On the other hand, fa ilu re  

in an a c t iv i ty  w i l l  more l ik e ly  cause the ind iv idua l to  s h i f t  to  some 

other area.^

As an extension, Henderson and Bibens pointed out th a t the 

in d iv idua l w ith  a long h is to ry  o f fa i lu r e ,  labeled low achiever, has 

lo s t both hope and asp ira tion  fo r  success through formal education. 

This is  re fle c te d  in th e ir  being exceptiona lly  qu ie t and unresponsive.

Tpaul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Sons, In c ., 1961), pp. 496-498.

Zibid.
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The authors ind ica te  tha t " th e ir  behavior usua lly  re f le c ts  a what's 

the use a tt itu d e .

Some years ago, B r ic k lin  and B r ic k lin  enumerated the causes 

o f student underachievement as fa l l in g  in to  fou r general categories 

as fo llo w s :

(1) Physical causes, such as poor v is ion  o r hearing.

(2) Pedagagic or teaching method causes, such as when 
a c h ild  fa i ls  to  learn because he is  being taught 
poorly .

(3) Socio logica l causes, such as when a c h ild  turns 
from school work because his peers and neighbors 
devalue education.

(4) Emotional causes, such as when the c h ild  does 
poorly because o f em otionally co n flic te d  a t t i 
tudes.%

The authors fu r th e r s tip u la te d  tha t 80 percent o f a l l  under

achievers are doing poorly because o f emotional tens ions, found under 

such labels as d is in te re s te d , negative s e lf  fe e lin g , la zy , unmotivated, 

uncooperative, la te  bloomer, in a tte n tiv e , and daydreamer.^

They concluded th a t the development o f an in d iv id u a l's  s e lf -  

confidence in  academic work must come before the active  p u rsu it o f 

p e r fe c t is t ic  excellence. "The c h ild  who does not fee l he must accom

p lis h  a t a l l  costs a c tu a lly  accomplishes more than the c h ild  who fee ls 

desperately compelled to  succeed.

^George Henderson and Robert Bibens, Teachers Should Care, 
(New York: Harper and Row, 1970), p. 49.

^Barry B r ic k lin  and P a tr ic ia  B r ic k lin ,  B righ t Child - -  Poor 
Grades, (Delecorte Press, 1967), pp. 85-94.

3lb id .

4lbid.
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Declaring the development o f a hab it o f read ing .fo r a l l  normal 

ch ild ren  to  be one o f the most im portant ob jectives o f the school.

Smith and Dechant made c lea r th a t fo r  one to  become a reader, he must 

f i r s t  f in d  a sa tis fa c tio n  fo r  h is needs o f self-esteem , the esteem o f 

others . . . J

There ex is ts  numerous studies invo lv ing  a comparison o f s e lf  

concept and achievement using standardized tes ts  as c r i te r ia ,  w ith  in 

consistent re s u lts ; some reporting  s ig n if ic a n t co rre la tions  w hile  

others reported l i t t l e  or no c o rre la tio n s . F it ts  suggested th a t the 

re su lts  o f such corre lates are d i f f i c u l t  to in te rp re t because s e l f 

esteem is  not re lated to  performance c r i te r ia  in a purely lin e a r 

fashi on.2

In an inve s tiga tion  invo lv in g  207 black eighth graders in  

1966, Gay reported a measured c o rre la tio n  o f .45 between the 

"Tennessee S e lf Concept Scale" and the "M etropolitan Achievement Test." 

When the to ta l sample was s t r a t i f ie d  by sex, the r  fo r  males was .61 

and fo r  females .30 .^

Using 80 Georgia s ix th  graders as sub jects, W illiams and Cole 

reported co rre la tions  between the s e l f  concept and the "C a lifo rn ia  

Achievement Test" a t .31 fo r  reading and .33 w ith  a r ithm e tic .^

^Henry P. Smith and Emerald V. Dechant, Psychology in  Teaching 
Reading, (Englewood C l i f f s ,  New Jersey: Prentice-Hall , In c ., 1961),
p. 289.

^W illiam  H. F it ts ,  "The S e lf Concept and Performance," (Nash
v i l l e ,  Tennessee: Monograph V, Dede Wallace Center, 1972), p. 26.

^C. 0. Gay, "Academic Achievement and In te llig e n ce  Among Negro 
Eighth Grade Students as a Function o f the S e lf Concept," Doctoral Dis
s e r ta tio n , North Texas State U n ive rs ity , 1966.

^R. W illiams and S. Cole, "S e lf Concept and School Adjustment," 
Personnel and Guidance, (January, 1968), p. 146.
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Because he f e l t  th a t most s e lf  concept measures were too 

general in  nature and not s u f f ic ie n t ly  focused upon the s e lf  in  a 

s p e c if ic  academic s e ttin g  to  demonstrate the true  re la tio n sh ip  between 

the s e lf  concept and academic performance, Erickson devised an 80 item 

Q-sort s e l f  concept measure which dealth more s p e c if ic a lly  w ith aspects 

he f e l t  more s ig n if ic a n t . . . in te l le c tu a l,  leadership, c itizen sh ip  

and s o c ia l. Using 21 p a rtic ip a n ts  o f a summer reading c l in ic  at 

Allegheny College who were o f both sexes and ranged from 11 to  18 

years o f age, Erickson reported s ig n if ic a n t co rre la tions  w ith reading 

achievement fo r  a to ta l score o f  .453 and in te lle c tu a l score o f .580. 

S ig n ific a n t co rre la tions  were not obtained in  the other three sub- 

areas of h is s e lf  concept measure - -  s o c ia l, c itize n sh ip  and leadership.^

In  con trast to  the above stud ies, other investiga tions revealed 

no s ig n if ic a n t re la tio n sh ip  between s e lf  concept and performance on 

achievement te s ts . In 1969, Blamik found only one s ta t is t ic a l ly  s ig 

n if ic a n t c o e ff ic ie n t out o f 99 reported. His p ro je c t involved 85 

n in th  graders who were p r im a rily  white and middle class students at 

the P. K. Yonge Laboratory School in F lo rida . Nine scores from the 

Tennessee S e lf Concept Scale were used and co rre la tions  were computed 

w ith  measures o f c r i t ic a l  th in k in g , open-mindedness, verbal ap titude , 

q u a n tita tive  aptitude and achievement in  socia l s tud ies , mathematics, 

English and science.^

^R. S. Erickson, "S e lf Concept and Reading Achievement," Un
published Masters Thesis, Allegheny College, 1966.

^W. Blamick, "An Evaluative Study in  Relation to Grades fo r  
Ninth-Grade Students a t the P. K. Yonge Laboratory School," Doctoral 
D isse rta tion , U n ive rs ity  o f F lo rid a , 1969.
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As reported by F i t t s ,  s im ila r  resu lts  were obtained by Meighan, 

who studied v is u a lly  impaired adolescents from schools fo r the b lin d  in 

Maryland, Pennsylvania and New York in  1969-70 and 71; Herskovitz, 

whose sample came from a population o f disadvantaged and low IQ black 

high school students in  P h ilade lph ia ; and, Carless who employed high 

school seniors in  Idaho.^

Studies employed u t i l iz in g  the in d iv id u a l's  grade po in t average 

(GPA) as opposed to achievement tes ts  as c r i te r ia  gave resu lts  ind ica 

t in g  a stronger re la tionsh ip  between the s e lf  concept and achievement. 

F it ts  is  o f  the opinion tha t th is  d iffe rence is  due to the in d iv id u a ls ' 

GPA being more in d ica tive  o f h is  to ta l s e l f  than scores on an achieve

ment te s t . He fu r th e r theorized tha t the in d iv id u a l's  school 

performance, compared w ith the standards o f his school and in  re la tio n  

to  h is  peers, probably has greater s ign ificance  fo r  his to ta l s e lf
2

concept than his score on an impersonal standardized achievement te s t .

A 1967 study conducted by Hughes in  Memphis, Tennessee, showed 

find ings th a t eighth grade subjects o f a high s e lf  concept group had 

b e tte r grades than did subjects o f the low concept group.^

^W illiam H. F it ts ,  "The S e lf Concept and Performance," (Nash
v i l l e ,  Tennessee: Monograph V, Dede Wallace Center, 1972), pp. 26-28.

^ Ib id . , p. 29.

^T. Hughes, "A Study o f the Relationship o f Coping Strengths 
to  S e lf Concept, School Achievement and General Anxiety Level in  S ixth 
Grade P u p ils ," Doctoral D isse rta tio n , U n ive rs ity  o f Tennessee, 1967.
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Seeman's theory o f pe rsona lity  in te g ra tion  proposed th a t the 

w e ll- in te g ra te d  ind iv idua l w i l l  function  more e f f ic ie n t ly  in  a ll areas, 

includ ing in te lle c tu a l and academic performance.^ One o f h is  subsequent 

studies supported th is  hypothesis. I t  was found th a t college students 

w ith high leve ls  o f persona lity  in te g ra tion  had higher GPA's than 

random, normal comparison groups w ith  no differences in  basic in te l le c 

tua l a b i l i t y . 2

According to F it ts ,  a series o f studies conducted at Brigham 

Young U n ive rs ity  produced con trad ic to ry  resu lts  regarding the re la t io n 

ship between the GPA and s e lf  concept when subjects were f i r s t  

c la s s if ie d  by GPA and then administered a s e l f  concept scale o f 

measurement. Such studies involved a comparison o f the s e lf  concept 

between college students on academic probation and those not on aca- 

demie probation.

In 1968, Amberg made a comparison of 182 probationary subjects 

w ith  138 non-probationary sub jects. The non-probationary subjects 

were found to  have ra ther deviant s e lf  concepts and appeared to  be
4

much more maladjusted than the probationary students.

^J. Seeman, "Toward A Concept o f Personality In te g ra tio n ,"  
American Psycholog ist, Number 14, 1959, p. 18

^J. Seeman, "Personality In teg ra tion  in College Women," Journal 
o f P ersonality and Social Psychology, Number 4, 1966, pp. 91-93.

^W illiam  H. F i t t s ,  "The S e lf Concept and Performance," (Nash
v i l l e ,  Tennessee: Monograph V, Dede Wallace Center, 1972), pp. 29-30.

^W. F. Ambert, "A Comparison of Probationary Students at 
Brigham Young U n ive rs ity ,"  Unpublished Master's Thesis, Brigham Young 
U n ive rs ity , 1968.
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C o n tra n ly , in  a pa ra lled  study w ith  a d if fe re n t sample o f  50 

subjects in  academic probation and 102 subjects who were non- 

probationary students, K. N Jackson found both sample groups to  be 

re la t iv e ly  normal on scores derived from the measurement scale w ith  

the d iffe rence  favoring the non-probationary group.^

As an explanation to  the con trad ic tion  between theories o f 

s e lf  concept and achievement and re la ted inve s tiga tio n s , F it ts  hypo

thesized two points o f needed consideration:

(1) The s e lf  concept re la tes to  achievement more 
s ig n if ic a n t ly  when the in d iv id u a l's  own capa
b i l i t ie s  are considered.

(2) The s e lf  concept corre la tes more h igh ly  w ith  
achievement based upon po ten tia l ra ther than 
achievement on an absolute basis.

In 1967, Jensen^ found no s e lf  concept d iffe rences between 

achievers and underachievers, w hile  in  a s im ila r study a t Appalachian 

S ta te , Demetriades^ had s im ila r  re su lts .

As c ite d  by Young, Adler alluded to  achievement and behavior 

in  terms of "a ttitude s  o f in fe r io r i t y . "  He pointed out th a t such 

a tt itu d e s  not only underlie  a pe rs is ten t w i l l  to  achieve w ith in  the

^K. N. Jackson, "The Probationary Student in  Group Counseling," 
Unpublished Master's Thesis, Brigham Young U n ive rs ity , 1967.

^W illiam  H. F i t t s ,  "The S e lf Concept and Human Behavior," (Nash
v i l l e  Mental Health Center, Research B u lle tin  No. 1, 1965), pp. 6-8.

^R. L. Jensen, "The E ffects  o f Group Counseling on Achieving 
and Underachieving Probation College Students," Unpublished Master's 
Thesis, Brigham Young U n iv e rs ity , 1967.

^D. G. Demetriades, "A Study to Id e n tify  some P ersona lity  
C ha rac te ris tics  o f Freshmen Academic Underachievers at Appalachian 
State U n ive rs ity ,"  Unpublished Master's Thesis, Appalachian State 
College, 1967.
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in d iv id u a l but can produce emotional disturbances and severe personal 

maladjustments.^

In s ig h t between the re la tio n sh ip  o f in d iv id u a l's  s e lf  concept 

and behavior might be found in  Bagby's inventory o f the cha ra c te ris tics  

o f people who have a ttitu d e s  o f in fe r io r i t y  as reported by Young. I t  

is  sta ted as fo llo w s :

In fe r io r i t y  a ttitu d e s  are revealed by extreme sensi
tiveness to  c r it ic is m  and espec ia lly  to  r id ic u le .  1 \ 
person w ith  such an a tt itu d e  resents any evaluation th a t 
puts him in  an unfavorable l ig h t  and he devotes much 
e f fo r t  to se lf-de fense. — the in fe r io r i t y  a tt itu d e  is  
ind ica ted by ideas o f reference. The subject supposes 
th a t any whispered comment is  a remark unfavorable to  
h im se lf . . . .  Seclusiveness is  l ik e ly  to  be present.
He hesita tes to  jo in  a group, being convinced w ithout 
evidence th a t his company is  not wanted. — Another 
m anifesta tion o f in fe r io r i t y  a ttitu d e s  is  an expansive 
response to  f la t te r y .  Since there is  need fo r  fee ling  
o f adequacy and s e lf  confidence, almost any praise or 
compliment w i l l  be met w ith  a prompt response or over
response. The subject also shows a pecu lia r reaction 
to  competition . . . .  He seeks to  compete w ith  persons 
he can e a s ily  de feat, or he may go to  the opposite ex
treme . . . .  F in a lly , there is  a derogatory tendance.
The person who fee ls  in fe r io r  points to  the fa u lts  o f 
others and tends to  minimize his own defects. He is  
h ig h ly  c r i t ic a l  o f o th e rs .2

Gerhand emphasized th a t how we view ourselves w i l l  determine 

our behavior. " I f  we view ourselves p o s it iv e ly , we w i l l  act p o s it iv e ly ; 

i f  we view ourselves negative ly or are viewed nega tive ly , in  many cases 

the re su lts  are se lf-d e fe a tin g  o r des truc tive  behaviors.

Tpaul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Sons, In c . ,  1961), pp. 526-529.

Zib id .

^Muriel Gerhand, E ffe c tive  Teaching S tra te g ie s , (West Nyack, 
New York: Parker Publishing Company, 1971), p. 55.
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From h is  studies o f school dropouts, the author characterized 

s ix  basic symtoms which are inherent in  students w ithout a p o s itive  

s e lf  concept which corresponds w ith  the previously mentioned inven

to ry :

(1) The student demonstrates a strong fee ling  o f f a i l 
ure which appears to  come from school experiences.

(2) The student fa i ls  to  meet the school's expecta
t io n s ; he learns to  fe a r disapproval, c r it ic is m  o f 
any s o r t, and r id ic u le .

(3) The student attempts to  defend him self by w ith 
drawing from the educational game. . . .

(4) The student becomes alienated from his peers and
from adults.

(5) The student develops a fee ling  o f overwhelming 
helplessness as he can see no purpose, no goal 
and no fu tu re .

(6) The student lacks d ig n ity  and s e lf  respect. He
makes an attempt to  stop the world as there is ,  
seemingly, no a lte rn a tiv e  but to  get o f f . l

In re la tin g  to  aggression, achievement, and v io le n t behavior, 

S la te r quoted Dr. James P. Comer who suggested tha t the c iv i l  r ig h ts  

movement "mobilized an aggression in  many black youths by fo rc in g  them

to  challenge old notions about themselves." He stated th a t fo r  the

f i r s t  time in  h is to ry  the young black people began to  fee l good about 

themselves. For the most p a rt, the new aggression became channeled 

and released as an urge toward achievement and th is  was ind ica ted by 

an ove ra ll improvement in  te s t scores. However, in  other youngsters, 

the aggression could not be channeled in to  areas o f c u r io s ity ,  o f

Tib id .
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leam ing  o r an e f fo r t  a t mastery and consequently resulted in  impul

sive v io le n t acts. The author continued, "violence was a way-in, a 

way, I  th in k  — fo r  some youngsters to  fee l good about themselves.^

An in te ra c tive  re la tio n sh ip  between achievement and behavior 

was the re s u lt o f a recent study in  F lorida by the Governor's Task 

Force on D isruptive Youth. I t  was th e ir  fin d in g  th a t academic achieve

ment variab les proved more useful th a t sociom etric c r i te r ia  in 

p red ic ting  d isrup tive  behavior. Grade po in t averages from the previous 

year, followed by the reading pa rt o f a s ix th  grade te s t and verbal 

aptitude supported the need fo r  ea rly  id e n t if ic a t io n  o f students w ith
p

academic problems.

S im ila r ly , Henderson and Bibens expressed the fe e lin g  tha t 

the student's  concept as re la ted  to  achievement can d ire c t ly  determine 

his behavior pa ttern . A fe e lin g  o f predetermined fa ilu re  w i l l  be the 

resu lts  o f the ind iv idua l experiencing l i t t l e  or no success when con

fronted w ith  something new. Consequently, as a student, the ind iv idua l 

fa l ls  fu r th e r and fu rth e r behind and his s e lf  concept re la ted to school 

becomes increasing ly more negative. Because a l l  humans have s e lf 

esteem as one o f th e ir  basic needs, the in d iv id u a l student seeks tha t 

by engaging in nonschool-sanctioned a c t iv it ie s  in  which some degree of 

success can be experienced. The authors stated th a t such a c t iv it ie s

Tjack S la te r, "Death o f a High School," Phi Delta Kappan, 
(December, 1974), p. 252.

p
Stephen A. R o llin s , "A Research Report -  The Governor's 

Task Force on D isruptive Youth," Phi Delta Kappan, (December, 1974), 
p. 287.
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might be inc lu s ive  o f but c e rta in ly  not exclusive o f such actions as 

f ig h t in g , curs ing , s te a lin g , ly in g  . . .  J

In a contrasting op in ion , Divoky characterized the theory o f 

"good s e lf  concept" equals "good school adjustment" equals "good mental 

health" as syllog ism . The author made reference to  the works o f Harry 

Rosenburg and Richard Ehrgatt who s tipu la te d  th a t there is  no research 

to  suggest th a t a change in  s e lf  concept leads to  improved school be

hav io r.^

C itin g  the resu lts  o f a sp e c ia lly  funded a ffe c tiv e  program in  

C a lifo rn ia 's  San Joaquin Valley as an example because o f i t s  great 

success in  ra is ing  the s e lf  concept o f s ix th  grade Chicano boys, the 

authors noted the fo llo w ing :

A fo llow -up study o f performance, inc lud ing data on 
unexcused absences, grades, suspensions, teacher ra tin g s , 
classroom observations and f ig h ts  at school, showed th a t 
60 percent o f the boys showed no s ig n if ic a n t change 
a fte r  p a rtic ip a tin g  in  the program, 16 percent showed a 
p o s itive  change, and 24 percent showed a negative change.

I t  was concluded th a t although a ffe c tiv e  education programs 

are in i t ia te d  fo r  the purpose o f helping students, the very opposite 

can be happening, unnoticed. Consequently, the authors continued, i t  

is  a misconception to assume a high co rre la tio n  between s e lf  concept 

and adjustment to  school.^

^George Henderson and Robert Bibens, Teachers Should Care, 
(New York: Harper and Row, 1970), p. 18.

^Diane Divoky, "A ffe c tive  Education: Are We Goint Too Far,"
Learning-The Magazine fo r  Creative Teaching, Volume 4, Number 2, 
October, 1975, p. 26.

^ Ib id . , p. 27.
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One o f  the e a r lie s t studies to  focus d ire c t ly  on the s e lf  

concept o f the delinquent was th a t o f B a leste r's  conducted in  1956.

Balester attempted to  demonstrate th a t ove rt, observable behavior is  

re la ted  to  the s e lf  concept and th a t d if fe re n t behavior patterns are 

re la ted  to  d if fe re n t s e lf  concept organ izations.^

Assuming tha t delinquent in d iv id u a ls  and non-deliquent in d iv i 

duals have s ig n if ic a n t ly  d if fe re n t s e lf  concept organizations because 

they e x h ib it d if fe re n t bahavior pa tte rns , Balester derived a measure 

o f the s e lf  concept from one group o f 19 white male a du lts , 28 white 

male non-delinquents and 80 white male delinquents. Employing the 

Q-technique three times at 30-day in te rv a ls , the resu lts  d id  not d i f 

fe re n tia te  the adults from the non-delinquent youngsters but both o f 

those groups had s ig n if ic a n t ly  more p o s itive  s e lf  concept scores than 

d id the group comprising the delinquent su b je c ts .2

Atchinson found s ta t is t ic a l ly  s ig n if ic a n t d iffe rences between 

two groups o f n in th  grade boys who had been c la s s if ie d  e ith e r as a be

havior problem or as a non-behavior problem on the basis o f teachers' 

ra tin g . The behavior problem group consisted o f 36 boys who received 

a pe rcen tile  ra ting  o f 90 and above by three teachers on the Haggerty- 

Olson-Wickman Teacher Rating Schedule. The non-behavior problem group 

consisted o f 42 boys receiving p e rcen tile  ra tings o f 40 and below.^

"*J. R. Baleste r, "The S e lf Concept and Juvenile Delinquency," 
Unpublished Doctoral D isse rta tion , Vanderb ilt U n iv e rs ity , 1955.

^ Ib id .

^C. 0. Atchinson, "A Comparative Study o f the S e lf Concept o f 
Behavior Problem and Non-Behavior Problem High School Boys," Unpub
lished Doctoral D isse rta tio n , Indiana U n ive rs ity , 1958.
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A ll d iffe rences were s ig n if ic a n t a t the ..01 leve l o f confidence w ith 

the non-behavior problem group possessing higher s e l f  concepts.

A common b e lie f  among th e o ris ts  is  th a t the key to  human be

havior and learn ing is  motivation-aroused by externa l s tim u li.^  

Assuming th is  to  be tru e , the area o f m otivation then becomes exceed

in g ly  re levant in  exploring the re la tio n sh ip  between s e lf  concept, 

achievement and behavior.

Young projected the fe e lin g  tha t the study o f se lf-regard ing  

a ttitu d e s  should con tribu te to  the general theory o f m otiva tion . He 

pointed cut th a t "s e lf  regarding a ttitud e s  are in e x tr ic a b le  from the 

tr ia n g le  o f s e lf ,  other person, and common environmental o b je c t."

In a s im ila r  ve in . Smith and Dechant concluded tha t s e l f 

esteem, s e lf  re a liz a t io n , c u r io s ity ,  secu rity  and a need to  be 

adequate, successful and to  belong are a l l  motives th a t commonly 

energize human behavior.3

That the e ffe c tiv e  processes are m otiva tiona l in  nature and 

thus enhance achievement and behavior w ith in  the in d iv id u a l appears 

to  be a general assumption w ith in  the educational arena. Berger iden

t i f ie d  three reasons as re la ted  to  th is  po in t o f view:

(1) A ffec tive  processes are in tim a te ly  re la ted  to  
the ac tiva tion  o f neurobehavioral pa tte rns.

^Kurt G oldstein, The Organism, (Mew York: American Book Com
pany, 1939), p. 196.

Zpaul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Son, In c ., 1961), p. 532.

^Henry P. Smith and Emerald V. Dechant, Psychology in  Teaching 
Reading, (Englewood C l i f f s ,  Mew Jersey: P r in t ic e -H a ll, In c . , 1961,
p. 271.
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(2) A ffe c tiv e  processes regulate and d ire c t be
havior according to  the p r in c ip le  o f maximizing 
the po s itive  and minim izing the negative.

(3) A ffe c tiv e  processes have a s p e c ific  ro le  o f 
organizing neurobehavioral pa tterns. These 
patterns lead to  the development o f motives 
and eva luative d ispos itions th a t become re la 
t iv e ly  stable and determinants o f behavio r.'

Experiments by Young supports the b e lie f  th a t the strength o f

motives depends not only upon the in te n s ity  o f the a ffe c tiv e  processes

th a t organized them but also upon the duration o f an a ffe c tiv e  arousal,

the frequency o f occurrence o f the a ffe c tiv e  process and probably also 
2

upon i t s  recency.

Praise and reproof have been id e n t if ie d  as two important 

fac to rs  as re la ted  to  achievement and behavior motives. As reported 

by Young, Schmidt offered the fo llo w in g  g e n e ra litie s  in  regards to  

the e ffectiveness o f praise and reproof:

(1) The ind iv idua l who fee ls  in fe r io r  is  more h igh ly  
motivated by praise than by blame.

(2) The se lf-co n fid e n t in d iv id ua l may be more h igh ly  
motivated by reproof.

(3) I f  one has to choose between consistent praise 
or consistent reproof, the former is  generally 
more e ffe c tiv e  as rep roo f, w ithout the r e l ie f  
afforded by occasional approval, may develop a t t i 
tudes of in fe r io r i t y  and lack o f se lf-con fidence .3

E. M. Berger, "The Relation Between Expressed Acceptance of 
S e lf and Expressed Acceptance o f O thers," Journal o f Abnormal and 
Social Psychology, (1952), p. 778.

2paul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Son, In c . , 1961), p. 166.

3 lb id . , p. 489.
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Further e ffe c ts  o f reproof upon ones s e lf  concept are a p tly  

expressed by J e rs ild  as fo llow s:

I f  remarks to  a ch ild  are mainly derogatory, then 
the growing c h ild 's  a ttitu d e  toward h im se lf w i l l  be 
mainly derogatory. The c h ild  toward whom the predomi
nant a tt itu d e  o f s ig n if ic a n t persons has been one o f 
h o s t i l i t y ,  disapproval and d is s a tis fa c tio n  w i l l  tend 
to  view the world in  s im ila r terms. He w i l l  have d i f 
f ic u l t y  in  seeing or learning anything b e tte r , and 
although he may not openly express s e lf  depreciating 
a tt itu d e s , he has a depreciating a tt itu d e  toward 
others and toward h im se lf.*

V erba liza tion  has a profound and varied influence upon be

havior. The use o f words influences the in d iv id u a l's  behavior by

bu ild ing  up fee lings which are, through associa tion , extremely evo- 
o

ca tive .

Engle and Snellgrove expressed the opinion tha t the in d iv i

dual who is  motivated takes an active  in te re s t in  his work and 

therefore is  much more l ik e ly  to  succeed than the ind iv idua l w ith  a 

passive a tt itu d e . 3

As su cc in c tly  noted by J e rs ild :

Personal motivations l ie  w ith in  the human organism.
A h igh ly  important psychological system re la tes to  a t
titudes  and knowledge concerning the s e lf .  S e lf regard
ing a ttitu d e s  and be lie fs  play a tremendously important 
ro le  as determinants o f socia l behavior and emotional 
experience.4

1 Arthur J. J e rs ild , In Search o f S e lf , (New York: Bureau o f
P ub lica tion , Teachers College, Columbia U n ive rs ity , 1960), p. 9.

Zpaul Thomas Young, M otivation and Emotion, (New York: John
Wiley and Son, In c . ,  1961), p. 488.

^T. L. Engle and Louis Snellgrove, Psychology, (New York: 
Harcourt, Brace and World, In c ., 1969), p. 77.

^Arthur J e rs ild , "D is c ip lin e ,"  Baltimore B u lle tin  o f Education, 
Volume 31, (A p r il ,  1954), p. 27.
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What Has Been the P reva iling  Mood o f Secondary
In s t itu t io n s  In Relation to  Practices which"

Have Been Id e n tifie d  as Perpetuating or 
" Hindering the Development o f Positive 

" S e lf Concept w ith in  Student Members

A major and c r i t ic a l goal area which has seemingly received 

extensive l i te ra r y  emphasis is  the development o f a p o s itiv e , healthy

and productive s e lf  concept and i t s  subsequent v ita l re la tio n sh ip  to

human func tion ing . The s im p lifie d  im p lica tio n  o f th is  mass o f l i t e r a 

ture and data to  educators appears to  suggest tha t i f  knowledge o f the 

s e lf  concept enables us to p red ic t a wide va rie ty  o f behaviors or 

ch a ra c te ris tics  re levant to  an in d iv id u a l's  successful fun c tio n in g , 

m odifications in  the in d iv id u a l's  s e lf  concept should re su lt in  pre

d ic tab le  changes o f behaviors.

I t  has been suggested th a t the primary tasks o f education are 

to  help the growing ind iv idua l understand and accept h im self while 

provid ing him w ith the means to  meet the fu tu re .^

To be successful in accomplishing these tasks, i t  is  fu r th e r  

suggested by J e rs ild  tha t although educators need not take over the 

function o f the professional psycho log is t, the nature o f his re la tio n s  

w ith  young people c le a rly  d icta tes a constant use o f ava ilab le  psycho

lo g ica l in form ation and in s ig h ts .2

^Caleb Gottengno, What We Owe C h ild ren , (New York: Outerbridge
and D iens tfrey , 1970), p. 1.

^A rthur T. J e rs ild , In Search o f S e lf , (New York: Teachers 
College Press, 1965), p. 10.
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The author continued, "the c h ild  has more capacity fo r  under

standing h im self than we educators, or others fo r  th a t m atter, have

ever re a lize d ." I t  is  his opinion th a t something can be done, by

teachers, to  aid boys and g ir ls  to  make what is  probably the most im

portan t discovery o f a l l  — a discovery o f themselves.^

H olt postulated th a t youth ought to  be a time when the in d i

vidual acquires a sense, not ju s t  o f h is own id e n t ity ,  but also o f 

h is own worth. He expressed the opinion th a t as is  p resen tly , educa- 

to rs  make i t  almost ce rta in  to  be the very opposite.^

S e lf concept w i l l  be promoted in the schools when and i f  

educators face up to  the re a l i ty  th a t m odifications must become e v i

dent and schools are operated on the premise th a t "schools fo r  

ch ild ren" ra th e r than ch ild ren  fo r  schools" is  what is  most d e s ir

able.^

Gorman s tip u la te d  th a t reform is indeed necessary in  our 

secondary schools and the actions and a ttitu d e s  o f some school admin

is tra to rs  is  appa lling . He contended:

The most alarming fin d in g  about high school p r in c i
pals is  th e ir  lack o f fa ith  in the capacity o f the high 
school to  be useful to  a l l  American youth . . . many 
apparently do not see themselves as educational leaders 
. . .  o f a l l  the changes, of a l l  the innovations th a t 
hold promise fo r  b e tte r education and a be tte r high

' Ib id .

Zjohn H o lt, The Underachieving School, (New York: Dell Pub
lis h in g  Co., 1969), p. 40.

^Muriel Gerhand, E ffe c tive  Teaching S tra te g ie s , (West Nyack, 
New York: Parker Publishing Co'. , 1971), p. 57.



-50-

school in  the fu tu re , none outranks the reappraisal 
o f  human p o te n tia l tha t is  now moving through the 
American mind . . . promises to  replace the hope fo r  
human k in d J

Engel suggested th a t genuine change does not seem to  be wanted 

w ith in  the educational arena w hile  s u p e rfic ia l changes are re ad ily  ab

sorbed in to  the in s t i tu t io n  and rendered in e ffe c t iv e . He proclaimed 

th a t i f  genuine change was w idely sought, then "w rite rs  l ik e  Ivan 

I l l i c h ,  Paul Goodman, John H o lt, and A. S. Neil would be taken fa r  

more se rious ly  . . .

In c it in g  the worse th ings about our schools, Glasser declared 

the fo llo w in g :

. . . The schools assume b u i l t - in  m o tiva tion , but when 
i t  does not occur, they attempt to  motivate ch ild ren w ith 
methods analogus to  using a gun. Although guns have never 
worked, the schools, s tru gg lin g  to  solve th e ir  problems, 
re so rt to using bigger and bigger guns - -  more re s tr ic t io n s  
and ru le s , more th re a ts , and punishments . . . .''3

H o lt wrote the opinion th a t most o f our schools remain about 

what they have always been . . . "bad places fo r  ch ild re n , o r, fo r  

th a t m atter, anyone to  be in ,  to  liv e  in ,  to  learn in . "  He observed 

th a t the student learns tha t he is  w orth less, untrustworthy, f i t  only 

to  take other people's orders and as he puts i t ,  "a blank sheet fo r  

o ther people to  w r ite  on."^

^Burton W. Gorman, Secondary Education: The High School
America Needs, (New York: Random House, 1971), p. 25. "

^Martin Engel, "P o lit ic s  and Prerequisites in  Educational 
Change," Phi Delta Kappan, (March, 1974), p. 458.

^W illiam  Glasser, Schools w ithout F a ilu re , (New York: Harper
and Row, 1969), pp. 18-19.

4john H o lt, The Underachieving School, (New York: H i l l  Pub
lis h in g  Co., 1969), p. 18.
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H olt fu r th e r accused educators o f making a lo t  o f verbal 

noises in  the school about respect fo r  the ind iv id ua l and th e ir  d i f 

ference but our true  actions say to  the student:

Your experiences, your concerns, your c u r io s it ie s , 
your needs, what you wonder about, what you hope fo r ,  
what you fe a r, what you l ik e  and d is l ik e ,  what you are 
good a t or not so good a t — is  o f not the s lig h te s t 
im portance.'

Correspondingly, Rubin has stated tha t in  our present schools, 

learning remains more passive than a c tiv e , reason drowns fe e lin g s , 

values are passed on second hand, aesthetic education is  se rio u s ly  

under-valued and often l i f e  in  school scars the in d iv id u a l's  own 

sense o f adequacy and worth permanently.^

Speaking o f inadequacies regarding our secondary school cur

ricu lum , the author declared th a t there is  l i t t l e  concern fo r  the 

ind iv id ua l as a person fo r  preoccupation and thought tends to  o b l i t 

erate fe e lin g . "The s ign ificance  o f personal ethos, personal 

knowledge, and personal experience is  la rg e ly  ignored; and worse,
O

the re a liz a tio n  o f human p o te n tia l is  le f t  mainly to  change."

Pointing accusingly a t educators, Gordon contended:

. . .  We have learned th a t most o f these educational 
people are remarkably s im ila r  to  parents in th e ir  a t t i 
tude toward kids and in  th e ir  methods of dealing w ith  
them. They, too , usually f a i l  to  lis te n  to ch ild ren ;

h b id .

^Louis Rubin, "Curriculum , A ffec t and Humanism," Educational 
Leadership, Volume 32, Number 1, (October, 1974), p. 13.

3 lb id . ,  p. 12.
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they, too , ta lk  to  ch ild ren in  ways th a t put them 
down and damage th e ir  s e lf  esteem; they, too , 
re ly  heavily on a u th o rity  and power to  manipulate 
and control ch ild re n 's  behavior; . . . .  they, too , 
hassle and harangue and preach and shame ch ild ren  
in  attempts to  shape th e ir  values and b e lie fs  and 
mold them in to  th e ir  own image . . . . '

A decline in  pub lic  tru s t o f our secondary in s t itu t io n s , i t  

seems, is  evident and the c r i t ic a l  storm rages loudest in the large 

c i ty .  I t  is  here, in urban and suburban America, tha t the vast bulk 

o f our population has congregated and where the la rg e r portion of the 

na tion 's  youth attend school.

For several decades, Moseley noted, the usual public comment 

about secondary education has been th a t i t  has fa ile d . He re la ted :

The c iv i l  lib e r ta r ia n s  would have us believe 
th a t the secondary school ex is ts  p a r t ly  to  trample 
the legal r igh ts  o f teenagers. The romantics inform 
us tha t i t s  methods are hidebound and obscurantist 
and the a c t iv is ts  among i ts  students roundly denounce 
i t  as irre le v a n t to  th e ir  needs . . . .  The general 
cry is  fo r  "q u a lity  education," fo r  the upgrading of 
" in fe r io r  schools," and fo r  the equa liza tion  o f educa
tio n a l se rv ices .3

Estes projected the greatest challenge fo r  our nation and 

more s p e c if ic a lly  fo r  educators as a need to  e lim inate waste o f human 

resources in  the "inner c i ty , "  He prescribed a need fo r a "new" kind

^Thomas Gordon, Parent Effectiveness T ra in ing : The No-Lose 
Program fo r  Raising Responsible C hildren, (New York: Wyden, 1970),
p. 28.

2
Francis S. Moseley, "The Urban Secondary School: Too Late

fo r  Mere Change," Phi Delta Kappan, (May, 1972), p. 559.

3lbid.
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o f education to  deal e f fe c t iv e ly  w ith  the general problems o f educa

tio n  and the s p e c ific  crises o f education in  the urban areasJ

The emphasis upon the p lig h t o f urban education is  not inc iden

t a l ,  as i t s  pos ition  w ith in  the na tion 's  pub lic  school se ttin g  has 

changed d ra s tic a lly  since e a rly  1970. P rio r to  World War I I ,  the large 

c it ie s  c e rta in ly  provided the most comprehensive and probably the best 

education in the na tion , but the 1970's have brought about suburban 

a lte rna tives  to urban education as they seem to be flo u r is h in g .

Sacks reported th a t w hile  the suburban areas have grown in  

economic power and b u ilte d  up more modern educational and noneduca- 

tio n a l physical p lan ts , the a b i l i t y  o f the urban systems to  cope w ith
p

greater educational demands has become lim ite d .

An a r t ic le ,  "C o llis io n  in  the High Schools," which appeared in  

the May 16, 1969 issue o f L ife  Magazine noted th a t:

The huge m igration to  the c it ie s  has, fo r  example, 
created an educational crises tha t completely transcends 
the a b i l i t y  o f the schools to  deal w ith i t ,  and has re - ? 
vealed a clash in values and fa ilu re  o f understanding...

Consequently, both blacks and whites have abandoned the large 

c ity  school systems in  favor o f suburban and p riva te  a lte rn a tive s  as sub

urban areas surrounding the la rg e s t c it ie s  are now able to  provide a

^Sidney H. Estes, "In s tru c tio n -In n e r C ity : Where I t ' s  Really
A t,"  Educational Leadership, Volume 32, Number 6, (March, 1975), p. 384.

^Seymour Sacks, C ity  Schools - Suburban Schools, (Syracuse, New 
York: Syracuse U n ivers ity  Press, 1972)', p. 14.

^Sidney H. Estes, " In s tru c tio n -In n e r C ity : Where I t 's  Really
A t,"  Educational Leadership, Volume 32, Number 6, (March, 1975), p.
384, cTting H. Donovan, E d ito r- in -C h ie f, "C o llis io n  in  the High 
Schools," L ife  Magazine, (May 16, 1969).
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q u a n tity  and q u a lity  o f education which is  re la t iv e ly  superio r to  tha t 

o f th e ir  centra l c i t ie s J

Sacks fu r th e r expressed the opinion th a t school fin a n c ia l sup

port is  d e f in ite ly  a cause in  the p lig h t o f urban schools as the system 

o f s ta te  aid fo r  education has fa ile d  to adjust and is  s t i l l  designed 

to  aid the small ru ra l and growing suburban school systems.

Estes theorized th a t the lack o f e ffe c tiv e  teachers compounds 

the problems o f in n e r-c ity  education. He re je c ts  the concept tha t "a 

good teacher is  a good teacher is  a good teacher" -anyw here, and is  

o f the opinion th a t the stage fo r  c o n f l ic t  is  set when the middle class 

teacher w ith  middle class values meets the "every-c lass" s itu a tio n .

I t  is  the author's contention th a t regardless o f e thn ic  background, 

teachers o f in n e r-c ity  youngsters must possess certa in  s k i l ls  and 

knowledge regarding the backgrounds, l i f e  s ty le s , learn ing s ty le s , and 

the ind iv id u a l needs o f ch ild ren  in  the i n n e r - c i t y . 2

Moseley suggested th a t the cause o f the status o f in n e r-c ity  

schools is  found in  the in te rn a l practices of the schools themselves 

in  th e ir  methodology, in  th e ir  poorly constructed courses o f study,
3

and in  the fa ilu re  o f school people to  re la te  warmly to  the young.

^Seymour Sacks, C ity  Schools-Suburban Schools, (Syracuse, New 
York: Syracuse U n ive rs ity  Press, 1972), p. 14.

^Sidney H. Estes, " In s tru c tio n  - Inner C ity : Where Its  Really
A t,"  Educational Leadership, Volume 32, Number 6, (March, 1975), p. 
385.

^Frances S. Moseley, "The Urban Secondary School: Too Late
fo r  Mere Change," Phi Delta Kappan, (May, 1972), p. 564.
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The fe e lin g  o f in n e r-c ity  parents as re la ted  to  major issues 

confronting th e ir  schools and possible causes fo r  i t s  p lig h t was 

recently  characterized in  a Gallup survey as fo llo w s :

(1) The physical conditions o f the schools. Broken 
windows, overcrowded classrooms, poor equipment 
and obsolete textbooks were the major parental 
concerns.

(2) A concern fo r  the curricu lum . Most parents 
questioned the subject matter and i t s  relevancy 
to  the liv e s  o f th e ir  ch ild ren .

(3) The teaching a b i l i t y  o f present teachers. The 
lack o f a humane and sens itive  approachin 
in te ra c tin g  w ith  students and parents was 
emphasized. A lso, a need fo r  add itiona l read
ing s p e c ia lis ts , psychologists and socia l 
workers was made.'

Regardless o f the causes, there has been a dynamic s h i f t  

in  population growth o f our large central c it ie s  re s u ltin g  in  a 

massive change in  a tt itu d e  as to  the educational a ttractiveness o f 

the suburban area school systems. During the e a rly  1970's ,  while 

the suburbs grew by 11 m ill io n  people, the inner c it ie s  grew by 

only 610,000.2

From an educational po in t of view, the change o f rac ia l 

d is tr ib u t io n  o f popluation seems to be extremely im portant. 

According to  Sacks, the 1970 census o f population reported th a t 

the white population in  the centra l c it ie s  declined 1.2 percent 

between 1960-1970, and by 13.0 percent in  the la rg e s t m etropolitan

"^Stanley Elam (E d .), The Gallup Polls o f A ttitudes toward 
Education, (Bloomington, Indiana': Phi Delta Kappa, In c . ,  1973), pp.

^United States Bureau o f the Census: 1970 Census o f Popula
tio n
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areas w ith  populations o f over one m illio n  people.. While the white 

population declined, the b lack, Puerto Rico and Mexican .American 

population in  the inner c i t y  area grew considerably to  a po in t where 

they comprised 25 percent o f the to ta l population o f inner c i t ie s .  

Thus, th is  changing e thn ic  composition o f inner c ity  population has 

caused an increase in  the proportion o f "m in o ritie s " in  to ta l urban 

pu b lic  school enrollment.

The im p lica tion  o f th is  population s h i f t  to  educators is  

qu ite  c le a r ly  stated by Sacks who expressed the opinion th a t the 

m in o rity  students are more d i f f i c u l t  to  teach via tra d it io n a l 

methods because o f the destructive  e ffec ts  o f much large scale and 

long term poverty.^

Henderson and Bibens alluded to the c h ild 's  p os ition  in  

the socia l order as being s ig n if ic a n t to  what is  practiced in  

secondary schools by s ta t in g : "The lower a c h ild  is  in  the socia l

o rder, the more i t  seems th a t school success occurs a t random, 

w ithou t pa tte rns ."

The authors contended th a t those in  the lowest socia l order 

are not adequately developed in  terms o f th e ir  concepts o f people, 

tim e , space, and s e lf  p r io r  to  entering school; consequently, the 

w o rld , hence the school, appears in  a chaotic manner. Generally, 

the home o f the lower-class c h ild  has fa ile d  to endeavor him w ith  

"maps o f middle class socia l te r ra in ,"  as are s im ila r ly  needed fo r

^Seymour Sacks, C ity  Schools-Suburban Schools, (Syracuse, 
New York: Syracuse U n ive rs ity  Press, 1972), p. 61.
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so c ie ty ‘ s rewards. "Thus, the student enters school w ith  a readiness 

to  f a i l  and to  be fa ile d .

Consequently, the teachers' acceptance o f the ind iv idua l s tu 

dents w ith in  the academic se ttin g  has a s ig n if ic a n t impact upon his 

w illingness to  achieve. Every attempt must be made, on the part of 

the teacher, to  not only accept, but understand the student's  range

o f a b i l i t ie s ,  s ty le  o f learn ing , and attempt to  b u ild  and s h i f t  nega-
2

tiv e  a ttitu d e s  toward academic enthusiasm and competence.

Estes theorized th a t one course in  Educational Psychology, 

as required by most in s t itu t io n s  o f higher lea rn ing , does not do the 

job o f equipping teachers w ith  a thorough knowledge o f how people 

learn . He noted th a t examples o f v io la t io n  could be found by the 

number o f teachers who "punish" students through homework assignments.

As hypothesized by Carl Rogers, the educator has the respon

s ib i l i t y  to  provide and maintain the type o f atmosphere and re la tio n 

ship w ith student members which w i l l  allow him to  . . . "discover 

w ith in  h im se lf the capacity to  use th a t re la tion sh ip  fo r  growth, and 

change and personal development w i l l  occur.

^George Henderson and Robert Bibens, Teachers Should Care, 
(New York: Harper and Row, 1970), p. 18.

^ Ib id . , p. 19.

^Sidney H. Estes, " In s tru c tio n -In n e r C ity : Where I t 's  Really
A t," Educational Leadership, Volume 32, Number 6, (March, 1975), p. 
385.

^Carl R. Rogers, On Becoming a Person, (Boston: Houghton
M if f l in  Co., 1961), p. 32.
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That the teacher foste rs and promotes fee lings o f secu rity  and 

se lf-confidence was s im ila r ly  expressed by Downing when he s ta ted:

The nature o f the classroom environment determines 
to  a high degree the q u a lity  o f each c h ild 's  adjustment 
and his fee ling  toward school and toward him self. S e lf-  
confidence, a ttitu de s  of personal worth, and level o f 
self-esteem are influenced by the school atmosphere.’

As re lated to  student eva luation , B r ic k lin  and B r ic k lin  

expressed the opinion th a t an atmosphere should e x is t where the student 

w i l l  fee l "free  to f a i l "  w ithout worrying tha t his e n tire  sense o f 

se lf-w o rth  w i l l  be destroyed in  the process. They s tip u la te d  th a t
p

when such an atmosphere does e x is t ,  the student w il l  f a i l  fewer times.

Glasser in fe rre d  tha t too few students are involved w ith
3

responsible teachers who themselves have success id e n t it ie s .  As 

stated by J e rs ild :

A teacher cannot make much headway in  understanding 
others or in helping others to  understand themselves 
unless he is  endeavoring to  understand him self. I f  he 
is  not engaged in  th is  endeavor, he w i l l  continue to 
see those whom he teaches through the bias and d is to r 
tions  o f his own unrecognized needs, fears, desires, 
an x ie tie s , h o s tile  impulses . . . .  The process o f 
gaining knowledge o f s e lf  and the struggle fo r  s e lf -  
fu l f i l lm e n t  and self-acceptance is  not something an 
in s tru c to r  teaches others. I t  is  not something he does 
to  or fo r  them. I t  is  something in  which he him self 
must be involved.^

^Lester N. Downing, Guidance and Counseling S erv ices, (New York: 
McGraw-Hill Book Co., 1968), p. 48.

^Barry B r ic k lin  and P a tr ic ia  B r ic k lin ,  B righ t Child-Poor Grades, 
(Delecorte Press, 1957), p. 34.

^W illiam  Glasser, Schools w ithout F a ilu re , (New York: Harper
and Row, 1969), pp. 18-19.

^Arthur T. J e rs ild ,  When Teachers Face Themselves, (New York: 
Teachers College, 1967), p. 82.
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I t  has been sta ted by Fine th a t the p o ten tia l o f the Hawthorne 

E ffec t has been neglected in  the educational arena. Somewhat over

s im p lif ie d , the Hawthorne E ffe c t is  the tendency o f the pa rtic ipa n ts  

in  an experiment or classroom s itu a tio n  to  perform w ell ju s t because 

th e ir  self-esteem is  enhanced through the a tte n tio n  they are rece iv ing .^

A fte r studying the resu lts  o f research conducted by Bernard 

Rosen o f the U n ive rs ity  o f Connecticut and Roy D'Antrode of Cambridge, 

Massachusetts, Fine proposed the fo llow ing  elements as re la ted to  the 

students s e lf - fe e lin g  in  regards to classroom in te ra c tio n :

(1) I f  reasonably high standards are set fo r  the 
student and subsequently met, they help persuade 
the youngster th a t he is  capable. High standards 
th a t cannot be met are damaging.

(2) Warmth and approval makes the youngster see him
s e lf  as accepted, valued and loved. H o s t i l i ty  
and re je c tio n  produces a s e lf  image o f lack o f 
worth, s e lf-d e v ig ra tio n .

(3) Active in te re s t and concern strengthens the 
self-im age o f the ind iv idua l student. In d if fe r 
ence has the opposite e f fe c t .2

Correspondingly, Downing proposed the below a c t iv it ie s  as 

being s ig n if ic a n t toward perpetuating p o s itive  student a ttitu d e s .

(1) Provide fo r  group a c t iv i t ie s . Active p a rtic ip a 
tio n  w ith in  small groups provide opportun ities 
fo r  students to  share ideas and to  p r o f i t  from 
these in tim a te  associations - socia l s k i l ls  are 
developed, s e l f  understanding enhanced and in 
s igh ts gained.

^Benjamin F ine, Underachievers, (New York: E. P. Dutton and
Co., 1967), p. 56.

Zibid.
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(2) Provide fo r  meaningful projects and a c t iv i t ie s .
A va r ie ty  o f experiences makes the learning pro
cess more meaningful and valuable. As the 
student becomes a c tiv e ly  involved in  a va rie ty  
o f appealing a c t iv i t ie s ,  reactions o f en thusi
asms, in te re s t and dedication are often demon
s tra ted .

(3) Encourage in d iv id u a l performance and a c t iv i t y .
S e lf confidence improves and self-esteem is 
bolstered as a c h ild  p ro f its  from his experiences.

(4) Provide appropriate s tim u la ting  experiences.
Neither the teacher o r pupil can accurately 
assess the q u a lity  o f the in d iv id u a l's  p o te n ti
a l i t ie s  o r c a p a b ilit ie s  - through varied 
s tim u la ting  and in te re s tin g  experiences, new 
opportun ities fo r  the development o f p o te n t ia l i
t ie s  become preva lent.

(5) Provide fo r  ro le -p la y in g  and dramatic experiences.
Such experiences con tribu te  to  verbal s k i l ls ,  
stim u la te  th in k in g , provide inform ation about 
human re la tion sh ips  and add to knowledge.1

In emphasizing the strength o f the w i l l ,  Gottegno proclaimed 

th a t the f i r s t  task o f teachers is  often o v e r l o o k e d . ^  He spec ified  the 

" f i r s t  task o f teachers is  to  know tha t they are persons w ith  a w i l l  

and th a t th e ir  students are persons w ith a w i l l ,  and in  an in d iv id u a l, 

the w i l l  is  the source o f change." The author continued:

Seeing the students in  our classrooms as persons, 
as endowed w ith  a w i l l  th a t permits actions and generates 
by i t s e l f  changes, we sha ll immediately be c loser to 
them - c loser to  understanding each as a person and 
c loser to  helping each increase his experience and his 
understanding o f - fo r  we sh a ll have at our disposal 
what is  indispensable fo r  reaching any ends invo lv ing  
them.

^Lester N. Downing, Guidance and Counseling S erv ice , (New York: 
McGraw-Hill Book Co., 1968), p. 51.

^Caleb Gottegno, What We Owe C hildren, (New York: Outerbridge
and D ienstfrey , 1970), p. 54.

^ Ib id . , p. 55.
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Often, educators c r i t ic iz e  students in  such a manner so as to  

stamp the whole pe rsona lity  w ith a devastating ad jec tive . Such la b e l

ing is  generally fa ls e , in e v ita b ly  in s u lt in g  and always in fu r ia t in g J  

Adcock declared th a t when abusive ad jectives are attached to  

an in d iv id u a l's  p e rso n a lity , a chain o f reactions is usually created 

. . . when c r i t ic iz e d ,  the ind iv idua l reacts in  h is body and soul w ith 

anger and revenge fan tas ies . As a student, he may then feel g u ilty  

about his h o s t i l i t y  and ask fo r  punishment by acting up. A c irc le  o f 

events is  created as his antics w i l l  lead to  another cycle o f c r i t i -
p

cism, punishment, revenge. . . .

The author o ffered the fo llow ing  advice as re la ted  to  c r i t i 

cism:

(1) don 't attack persona lity  a ttr ib u te s
(2) d o n 't c r i t ic iz e  character t r a i ts
(3) deal w ith  the s itu a tio n  at hand

The in d iv id u a l student who is  repeatedly made to  fee l s tup id , 

dumb, irre spon s ib le , unworthy. . . .accepts such evaluation as fa c t. 

Very o ften , he may give up in te lle c tu a l pursu its  as a re s u lt o f unjust
o

or negative c r it ic is m .

The p re va ilin g  a tt itu d e  of educators toward the importance o f 

the s e lf  concept and an understanding o f i t s  im p lica tions to education 

seems promising. As reported by J e rs ild , in  a survey o f over one

Tjohn H o lt, "Schools Are Bad Places fo r  K ids ," from The 
Saturday Evening Post, February 8, 1969.

2(
Be

^Ibid.

C. J. Adcock, Fundamentals of Psychology, (Middlesex, England; 
Pinquin Books, In c . ,  1972), p. 88.
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thousand teachers and students o f education, find ings o f the respon

dents were as fo llows as re la ted to  th e ir  views concerning the concept 

o f self-understanding and i t s  im p lica tions  to  them as educators:

(1) Over 90 percent f e l t  th a t schools should promote 
self-understanding as the concept was "promising 
and worth t ry in g ."

(2) Over 90 percent ind ica ted th a t the idea th a t 
understanding o f others is  t ie d  to  s e lf  under
standing was, to  them, a "promising" and not 
an unpleasant or d is ta s te fu l concept."

(3) Approximately 72 percent f e l t  th a t the idea of 
self-understanding was or might be "most s ig n i f i 
cant" in  th e ir  own professional education.

Cooperating adm inistrators o f large c i ty  secondary schools

were recently  asked by the National Committee on Secondary Education

to ind ica te  the re la tiv e  importance given a number o f goals in devel-
2

oping the programs o f th e ir  schools. The development o f pos itive  

s e lf  concept and a f a c i l i t y  fo r  good human re la tions  averaged out in  

th ird  place among the respondents behind the acqu is ition  o f basic 

s k i l ls ,  and the a cqu is ition  o f basic knowledge.

However, i t  should be noted th a t differences between the suc

cessive averages were comparatively sm a ll; consequently, the 

p a rtic u la r ranking should not be over valued. The acqu is ition  o f 

basic s k i l ls  received an important score of 4.07; acquis itions o f

TArthur T. J e rs ild ,  When Teachers Face Themselves, (New York: 
Teachers College, 1967), pp. 14-15.

^National Committee on Secondary Education, "Major Goals o f 
C ity High Schools," The B u lle tin  o f The NASSP, Volume 55, Number 351, 
(January, 1971), pp. 23-26.
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basic knowledge received an importance score of 4.00; w hile  the devel

opment o f po s itive  s e lf  concept received an importance score of 3 .85 .^

A previous survey gave the development o f p o s itive  s e lf  con

cept a ranking o f s ix th , which gives the im p lica tion  th a t urban schools

are g iv ing  more a tten tion  to  the non-academic needs o f th e ir  students
2

than form erly was the case.

There are some in  our socie ty who have suggested . . . and 

ra ther s tro n g ly , tha t i f  we as educators are to reach our goal o f 

helping every student lea rn , the s k i l ls  and s e lf  confidence needed to 

achieve h is fu l le s t  po ten tia l as a person, i t  is  imperative th a t a f

fe c tiv e  education processes, techniques and methodologies become more 

prevalent and personalized in  the secondary schools.

I t  was pointed out by Biber th a t public  concern about race 

r io ts  in  the c i t ie s ,  the presence o f poverty in  an a ff lu e n t society 

and the protests against the Establishment by many people is  being 

re fle c te d  in  another major reform movement in  education, in  which cog

n it iv e  objectives are subordinated to  a ffe c tive  ob jec tives . The 

author expressed the b e lie f  th a t i f  socia l relevance becomes the stan

dard fo r  education and personal and socia l w ell-be ing a compelling 

goa l, the basic curriculum w i l l  have to  be restructed to  place major 

emphasis on the a ffec tive  v a r ia b le s .3

1 Ib id .

M l*
3
Barbara B iber, "A Learning-Teacher Paradign In teg ra ting  

In te lle c tu a l and A ffec tive  Processes," Behavior Science Frontiers in 
Education, (flew York: Wiley Publishers, 1967), pp. 111-155.
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Perry stressed th a t a ffe c tiv e  education programing, in c lus ive  

o f human re la tio n s , supports the in d iv id u a l student's search fo r  an 

understanding o f his or her needs and wants, weaknesses and h is  or 

her behaviorsJ

In s tip u la tin g  th a t programs to  help ind iv id ua ls  develop inner 

resources are needed, Gardner suggested th a t personalized human re la 

tio n  programs should allow  fo r  the development o f s k i l l s ,  habits o f 

mind, and the kinds o f knowledge and understanding th a t w i l l  enable 

young people to  be involved in  a continuous process o f change and 

growth.2

J e rs ild  stated th a t the development o f the in d iv id u a l's  con

cept o f s e lf  has been le f t  la rg e ly  to  chance. There is  a staggering 

need fo r  doing something in  our educational program to  help students 

acquire re a l is t ic  a ttitud e s  o f self-awareness and acceptance. I t  was 

h is fe e lin g  th a t such emphasis on human re la tio n  in  our schools would 

be an invaluable aid toward a c tu a liza tio n  o f human p o te n tia l.

Although educators are s t i l l  hovering around the perimeters o f 

a ffe c tiv e  lea rn ing , i t  seems to  have provided b e tte r and more e ffe c ie n t 

ways o f developing cogn itive  s k i l ls .  As pointed out by Fleres and 

Benmaman, as the ch ild  moves from a predominately egocentric pos ition

Icereta E. Perry, "Can Human Relations Be Taught Through A 
Formalized Program," Educational Leadership, October, 1974, p. 27.

^John Gardner, S e lf Renewal, (New York: Harper and Row, 1963),
p. 99.

^Arthur T. J e rs ild ,  In Search o f S e lf, (New York: Teachers
College Press, 1952), p. 99.
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to  a more soc io ce n tr ic  one, active involvement in  human re la tio n s  w i l l  

sens itize  him or her to  the needs o f s e lf  and o th e rsJ

Emphasizing the need fo r  a non-threatening school and class

room environment in  which students are encouraged to  discuss th e ir  

fee lings ra the r than to  repress them, the authors id e n t if ie d  the f o l 

lowing concepts as being v i ta l  to  any program fo r  improving the 

q u a lity  o f in terpersonal re la tio n sh ips :

(1) Every person needs to  be loved, to  fee l impor
ta n t,  and to  belong. These needs are f u l f i l l e d  
by in te ra c tin g  w ith  others.

(2) Man's perception o f h is own worth is  influenced 
by the way others tre a t him. In tu rn , he tends 
to  act according to  the way he believes others 
see him.

(3) Feelings are ne ithe r r ig h t  nor wrong. A sign 
o f m a tu rity  is  a growing awareness th a t d i f f e r 
ent fee lings e x is t ,  though they need not 
always be d ire c t ly  trans la ted  in to  action .

(4) Ind iv idua ls  and groups tend to  avoid or d is 
crim inate against persons who are d if fe re n t 
from themselves.

(5) Ind iv idua ls  act according to  th e ir  own unique 
perception o f re a li ty .  They are prompted to  
a c t, not on fac ts  alone, but by th e ir  b e lie fs  
and fee lings about those fa c ts .

(6) A ttitu d e s , values and behavior are shaped by 
many in te ra c tin g  fo rces. Though seemingly 
f ix e d , a l l  three can be m od ified .2

In a s im ila r  ve in , Gerhand proposed th a t although the school 

is  not the only fa c to r operating as re la ted to  the s tuden t's  s e lf

^Carol Fleres and V irg in ia  Benmaman, "Designing a Human Rela
tions C u rr ic u lu ,"  Educational Leadership, October, 1974, p. 31.

Z ib id . , p. 32.
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concept, i t  can and should become a key fa c to r in  bring ing  about posi

t iv e  changes in  how students view themselves and can thereby a lte r  and 

modify behavior outcomesJ Six general guidelines and practices which 

should be incorporated in to  programs o f human re la tion s  o r a ffe c tive  

education are o ffe red :

(1) The student must become an active partner in  the 
educational process and be involved in  e s ta b lish 
ing personal goals working cooperative ly w ith  the 
teacher.

(2) The student must be involved via the in q u iry  ap
proach to lea rn ing , i . e . ,  discovery and r e a l is t ic  
problem so lv ing .

(3) The curriculum should be experienced based as 
opposed to  symbol based and should provide fo r  
d ire c t ,  purposefu l, concrete experiences, s tru c 
tured fo r  in d iv id u a l student success.

(4) The learning environment must be open and th re a t-  
free  as most learn fa r  more from mistakes than 
from successes.

(5) Ind iv idua l student evaluation should be a shared 
process invo lv ing  the student's se lf-eva lu a tio n  
as well as constructive  teacher eva luation.

(6) The cautious use o f praise and c r it ic is m  should 
be prevalent w ith  the teacher's methodologies.%

While s ta tin g  tha t the a ffe c tiv e  educator is  characterized by 

a humanistic a tt itu d e  which reveals a d e fin ite  preference fo r  asking 

ra ther than te l l in g ,  sharing ra ther than c o n tro llin g  and tru s tin g  

ra ther than m is tru s tin g , Abre ll proposed th a t there must e x is t a com

mitment to  democratic procedures and p r i n c i p l e s . ^

^Muriel Gerhand, E ffe c tive  Teaching S tra te g ie s , (West Nyack,
New York: Parker Publishing Co., 1971), p. 56.

^Ib id . , p. 57.

^Ronald L. A b re ll, "The Humanistic Supervisor Enhances Growth and 
Improves In s tru c tio n ,"  Educational Leadership, (December, 1974), p. 214.
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In a continuing ve in . Combs expressed th a t the treatment o f 

students as second-rate c itizen s  v io la tes  one o f the very basic con

cepts o f a ffe c tiv e  education. He theorized th a t p o s itive  concepts of 

s e lf  are not learned from undemocratic practices such as a denial o f 

student r ig h ts  but are acquired from personal experiences o f respect 

and concern fo r  personal r ig h ts , from being trea ted  as valuable c i t i 

zens, as persons o f d ig n ity  and in te g r ity .  The author surmised tha t 

respect fo r  student r ig h ts  is  an important fa c to r  in  creating an a t

mosphere fo r  e ffe c t iv e  growth and learning.^

Maslow pointed ou t, the basic nature o f man is  not p r im a rily

negative but is  e s s e n tia lly  p o s itive , as each person is  motivated from
2

b ir th  to  death by a never ending search fo r  s e l f  fu l f i l lm e n t .  The 

conditions described by Maslow as prerequ is ites fo r  basic need s a t is 

fac tio n  corresponds to  the basic human rig h ts  developed by the 

Commission o f Education and Human Rights o f Phi Delta Kappa.

The conditions as id e n tif ie d  by Maslow include:

(1) freedom to speak

(2) freedom to do what one wishes as long as no
harm is  done to others

(3) freedom to  express oneself

(4) freedom to investiga te  and seek inform ation

^Arthur W. Combs, "Human Rights and Student R ights," Educa
tio n a l Leadership, (May, 1974), p. 672.

^Abraham H. Maslow, M otivation and P e rso n a lity , (New York: 
Harper and Row, 1970), p. 43.
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(5) freedom to  defend oneself

(6) freedom to  ju s t ic e ,  fa irness , honesty, and 
orderliness in  the group

The basic human rig h ts  as developed by the Commission on

Education and Human Rights o f Phi Delta Kappa are as fo llow s:

(1

( 2

equal opportun ity  fo r  a l l  in :  education,
housing and employment; the exercise o f the 
franchise and representation in  government

due process and equal p ro tection  under the 
law

(3) freedom o f speech and o f the press

(4) freedom to  dissent

(5) freedom o f o r from re lig io n

(6) freedom to  privacy

(7) freedom to  be d if fe re n t

(8) freedom from se lf- in c r im in a tio n

(9) r ig h t to  a t r i a l  by a ju ry  o f actual peers

(10) r ig h t to  secu rity  o f person and property

(11) r ig h t to  p e tit io n  and redress o f grievances

(12) freedom o f assembly2

The pub lica tion  made c lear tha t the concept o f human rig h ts  is 

based on the b e lie f  th a t human beings liv e  together in  ways which 

accord each person f u l l  d ig n ity ,  respect and value. The pub lica tion

^Ib id . , p. 47.

2phi Delta Kappa Teacher Education P ro ject on Human R ights, A 
Guide fo r  Improving Teacher Education in  Human R ights, (Norman, Okla- 
homa, 1971), p. 7.
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continued, "ye t the schools, which are the tra in in g  grounds fo r  fu ture  

c it iz e n s , often v io la te  the most basic human r ig h ts .

In fe rr in g  th a t the time has come fo r  educators to  depart from 

tra d it io n  when tha t t ra d it io n  has damaging side e ffe c ts  on a c h ild 's  

growth, Clute postulated th a t:

R esponsib ility  cannot be learned in  the absence o f 
freedom, nor can respect fo r  law and order be learned 
in  the absence o f respecting experience. I f  damaging 
behavior is  the re s u lt o f inadequate fee lings about 
one's s e lf  and one's chances, then the classrooms o f 
American schools must become places where ch ild ren in  
th e ir  formative years come to  know from experience 
what respect fo r  r igh ts  o f c itize n s  re a lly  means.
Teachers must be freed from continuing school and c lass 
room practices which demean, d im in ish, and/or destroy 
a c h ild 's  fee ling  o f w orth .2

The author fu rth e r pointed out tha t there ex is ts  evidence tha t 

tra d it io n a l classroom practices almost to ta l ly  ignores the human and 

c o n s titu tio n a l r igh ts  o f students. He c ited  a survey by John Babcock 

which corraborated a study reported in  the September 1973 issue of Phi 

Delta Kappan as to these fin d in g s :

(1) The greater percentage o f students in  urban 
and suburban high schools perceived th e ir  own 
human righ ts  had been v io la ted .

(2) Ninety percent f e l t  th a t th e ir  own opinion 
did not count.

(3) Over 90 percent f e l t  th a t they had not been 
consulted or had been uninvolved in  helping 
to  plan some aspect o f class work.^

^ Ib id . , p. 9.

^Morrel J. C lute , "Can Human Rights Survive the Classroom," 
Educational Leadership, (May, 1974), p. 682.

^ Ib id . ,  p. 683.
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Todd conducted an inve s tig a tio n  during the school year 1972- 

73 to  analyze p o lic ie s  and practices in  nine selected Oklahoma Urban 

high schools which ind ica ted a commitment to  or v io la t io n  o f human 

r ig h ts . The major conclusion was th a t some school o f f ic ia ls  have been 

re lu c ta n t to  ad just th e ir  behavior from a s tra ig h t- la ce d  a u th o rita ria n  

s ty le  o f leader behavior to  one which is  characterized by meaningful 

student involvement and democratic processes. A second major fin d in g  

was th a t the nine urban high schools o f the study did not place a high 

p r io r i ty  on the human and c iv i l . r ig h ts  o f th e ir  students.^

That the pub lic  schools have not been as e ffe c tiv e  as they can 

and should be in  teaching about and e x h ib it in g  leadership in  the area 

o f human/student r ig h ts  was in fe rre d  by Broudy who f e l t  th a t the s tu 

dent may be forg iven fo r  leaving school convinced th a t human rig h ts  

are only words. He added "even you th fu l idealism  can stand only so 

much cynicism, and the reaction often is  an even more v io le n t cynicism 

of i t s  own."^

Snider ind icated th a t fo r  decades educational in s t itu t io n s  

have been b i t t e r ly  c r it ic iz e d  fo r  fa i l in g  to  practice what they teach. 

In th is  regard, Snider is  o f the opinion th a t teacher education in s t i 

tu tio ns  must assume th e ir  re s p o n s ib ility  in  helping pub lic  schools

Melvin R. Todd, "An Analysis o f  P o lic ies  and Practices in  
Selected Oklahoma Urban High Schools which Ind icate a Commitment to  
o r V io la tio n  o f Human R ights." Unpublished Ed.D. D isserta tion  in  
Education, U n ive rs ity  o f Oklahoma, 1973.

^Harry S. Broudy, "What Can Schools Say About Human Rights?" 
Phi Delta Kappan, (May, 1966), p. 467.
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prepare a generation o f young people who have an understanding o f and 

commitment to  the values and human rig h ts  w ithout which, in  h is words, 

" l i f e  i t s e l f  w i l l  become meaningless."^

Perlm utter reported th a t educational systems in  the suburbs 

have not been as successful as the urban c it ie s  w ith  regard to  teaching 

about the B i l l  o f Rights. He suggested tha t the urban poor are sensi

t iv e  to  in ju s t ic e  and they react s tro n g ly , psycho log ica lly , and 

be hav io ra lly . I t  was his fe e lin g  th a t the "suburban comfortable do not
p

seem to  ca re ."

In suggesting th a t the b i l l  o f Rights should become a major 

source o f c u rr ic u la  guidance i f  schools are to  become the best tha t 

they can become, Schwartz mentioned the below school practices as 

being v io la t iv e  o f and con trad ic to ry  to  the student's basic righ ts  as 

human beings.

(1) the use o f corporal punishment

(2) unannounced locker checks

(3) banning the wearing o f p o l i t ic a l campaign 
buttons

(4) fa ilu re  o f the school to  provide a place 
fo r  students to  be alone

(5) extreme lim its  placed upon freedom o f 
expression - -  in  the school newspaper, on 
b u lle t in  boards, w ith in  the classrooms

^Glenn Snider, "Human R ights: A High P r io r ity  in  Teacher
Education," The Phi Delta Kappan, (November, 1971), p. 172.

^ P h il l ip  Perlm utter, "Suburban and Human R igh ts," (New York: 
American Jewish Committee, March, 1969).
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(6) The lack o f  opportun ities fo r  student members 
to  become re levan tly  in vo lve d .’

The author concluded th a t i f  schools are re a lly  to  make a com

mitment to help students f in d  personal meaning in  the concepts o f

freedom, d ig n ity , r ig h ts  and re s p o n s ib ility , a base may be found in
2

developing a ffe c tiv e  education programs.

Recent research has emphasized the core concepts found in Open 

Education as being v i t a l ly  important in regards to  maximizing the 

pos itive  concepts o f s e lf  w ith in  ind iv idua l students, hence enhancing 

th e ir  achievement. Recognizing th a t the teacher plays an important 

ro le  in  responding to  and s tim u la ting  the student's  in te re s t and 

assistance in  acquiring knowledge and understanding, open classroom 

concepts have adopted many o f Jean P iaget's p rin c ip le s  o f lea rn ing . 

Central to  these p rin c ip le s  o f learning are the concepts o f discovery 

learn ing, the use o f concrete a c t iv i t ie s ,  p lay , manipulative m ateria ls
3

and in te ra c tio n  w ith  others.

According to  Rogers and Church, the resu lts  o f research con

ducted by Olander and Robertson in  1973; Simmons and Esler in  1972; 

Vance and Kieren in  1972; and Cook in  1968, c le a rly  ind icated

^Sy Schwartz, "Beyond the Court Cases: C urricu la  Responses to
the S tuden t-C itizen ," Educational Leadership, (November, 1974), p. 128.

^ Ib id .

^Lyn S. M artin , "What Does Research Say About Open Education: 
C ritique and Assessment," Open Education: C ritique  and Assessment,
Rogers and Church (e d ), August, 1975, p. 88.
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s ig n if ic a n t gains, not only in  achievement but also in  concept develop

ment and a b i l i t y  to  tra n s fe r, reapply and re ta in  what had been learned.^

The authors fu r th e r reported tha t recent find ings o f subsequent 

studies by Krenkel and Wilson have also supported the hypotheses tha t 

the a ffe c tiv e  factors o f s e lf  concept and a tt itu d e  as emphasized by 

open school educators g rea tly  fa c i l i ta te s  lea rn ing . On s e lf  concept 

and self-esteem measures, the open classroom ch ildren fa r  surpassed 

the tra d it io n a l classroom ch ild ren and the d iffe rences became more 

pronounced w ith  increased age and grade le v e l. These studies concluded 

th a t the decreased competition and comparison tha t take place in the 

open classroom may account fo r  many a ffe c tive  advantages fo r  c h i ld r e n . ^

In declaring his premise th a t schools should be structured fo r  

the b e n e fit o f students and th e ir  ind iv idua l needs, Rubin prescribed 

the fo llow ing  concepts as being centra l to  a ffe c tive  education:

(1) Whenever possible the student must be en
couraged to  look inward as well as outward.

(2) Knowledge o f s e lf  must be seen as impor
tan t as knowledge o f world.

(3) The re la tio n sh ip  between freedom and res- 
ponsib ility --be tw een autonomy and commitment 
to  the public  good must be made c lea r.

(4) Self-expression must be ne fit from high 
p r io r i ty .

(5) The s ign ificance  o f the s e lf ,  in te rac tin g  
w ith others, must be studied more c lose ly .

(6) The wisdom buried in  the humanities must be 
brought to  bear upon the mounting tid e  of

h b id . ,  p. 87. 

2%bid.
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helplessness, hopelessness and resignation 
among the young.

(7) Values must be re-examined.

(8) R ea lities  o f the socia l system cannot be 
disregarded.

With the o p tim is tic  b e lie f  th a t s e lf  awareness is  good-sharing

one's fee lings w ith  others is  good—self-awareness and sharing w i l l

lead to  good mental health--and good mental health w i l l  lead to  good

school adjustment, school systems everyv/here are buying th e ir  way in to
2

the a ffe c tiv e  education movement.

Although some educators, in  response to  the new emphasis on 

a ffe c tiv e  education, argue tha t — "v/e've always said we're suppose to 

deal w ith the whole c h ild , and now f in a l ly  we're doing something about 

i t , "  the fa c t is  the new a ffe c tiv e  movement is  more than an update o f 

tra d it io n a l ideas about happy classrooms and humane te a c h e r s .^

The old assumptions were th a t a healthy school environment was 

the background against which learning took place, th a t most teachers 

in s t in c t iv e ly  had the wherewithal to  create such environments, and 

th a t mental health was not a school consideration. . . . The new 

assumptions are qu ite  d if fe re n t . . . students must be taught ways to 

l iv e  w ell w ith  themselves and w ith  o thers; teachers must be tra ined

^Louis Rubin, "Curriculum , A ffe c t and Humanism," Educational 
Leadership, Volume 32, Number 1, (October, 1974), p. 13.

2
Diane Divoky, "A ffe c tive  Education: Are We Going Too F a r,"

Learning - The Magazine fo r  Creative Teaching, Volume 4, Number 2, 
(October," 1975), p. 22.

3 lb id .
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to  be humane and sens itive  w ith  th e ir  students; good mental health is  

something to  be learned and practiced in  school, along w ith  mathema

t ic s  and reading.^

The two facto rs  o f se lf-e va lu a tio n  and se lf-pac ing  are charac

te rized  by Rogers and Church as being s ig n if ic a n t in  supporting 

increased achievement in  open classrooms as opposed to  tra d it io n a l 

classrooms. They id e n tif ie d  studies o f Gardner in  1958 as showing 

equal or superio r achievement o f open classroom students in  a l l  aca

demic areas when a comparison was made o f B r it is h  ch ild ren in  open
O

and tra d it io n a l classrooms.

In 1971, Shapiro found th a t students in  the open classroom 

atta ined superior scores on achievement tes ts  than did students in  

t ra d it io n a l classrooms. Comparative research conducted during 1973, 

in  Philadelphia School D is t r ic t  Number 6 , revealed th a t Iowa Tests 

given two years a f te r  a change to  an open classroom approach in  

fo llow -through classes showed gains which exceeded those o f s im ila r  

classes before the in troduction  o f Open Education programs, as w e ll 

as those made d is t r ic t  wide and in  other T i t le  I Elementary schools.

h b id .  , p. 24.
2
Vincent Rogers and Bud Church, "Open Education: C ritiq u e

and Assessment," Association fo r  Supervision and Curriculum Develop
ment, 1975, p. 92.

J . N. Shapiro, "C re a tiv ity  and the Elementary School C lim ate ," 
D isserta tion  Abstracts In te rna tiona l 33: 124-A, 1972.
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Jones looked at underachieving boys entering open programs 

and noted d e fin ite  improvement in  achievement over time. He a ttr ib u te d  

th e ir  improvement to  a h igher s e lf  concept, lower s e lf - c r i t ic is m ,  de

creased pressure to  achieve, and less comparative evaluation by 

teachers.^

Studies dealing w ith  v e r t ic a l grouping patterns have ind icated

a ffe c tiv e  or non-cognitive advantages fo r  students. As c ited  by Rogers

and Church, research by Zweibelson in  1967 and Morse in  1972 con

cluded th a t grouping by a b i l i t y  increased competition among students 

while decreasing m o tiva tion . Cn the other hand, heterogenous group

ing o f students across a b i l i t ie s  and age seemed to have s p e c if ic

advantage of increasing po s itive  s e lf  concept as well as improving
2

a ttitu d e s  toward school and schoolwork.

In rendering a concluding opinion on the ro le  o f a ffe c tiv e  

education w ith in  our schools, Divoky stated the fo llo w in g :

The motive o f making ch ild ren safe fo r  schools seems
to  permeate much o f the a ffe c tiv e  movement today. We
want youngsters to  be happy and cooperative and agree
able in  school. But when a ffe c tiv e  education flows 
n a tu ra lly  from t ru ly  concerned, empathetic, h igh ly  
s k il le d  teachers, we seem to  get qu ite  the opposite— 
children who are strong and se lf-co n fid e n t enough to 
stand against the t id e ,  to question the routines, to  de
mand changes. To say th a t the teacher makes the d i f f e r 
ence is  to say the obvious. But when dealing w ith the 
mental and emotional w e ll-be ing  and sovereignty o f a 
c h ild , even the obvious should be stated and restated.

^D. J. Jones, "A Study o f Variables Related to  the Achievement 
o f Underachieving Boys in  An Open Education Environment," Dis s e rta tio n  
Abstracts In te rna tiona l 33: 2617-A; 1972.

^Vincent Rogers and Bud Church, "Open Education: C ritiqu e  and
Assessment," Association fo r  Supervision and Curriculum Development, 
1975, p. 87.
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I f  the few who are mighty move w ith  cau tion , then per
haps a ffe c tiv e  education has a ro le  in  the schools.
But i f  the many who are less than mighty charge ahead 
w ith  what they see as a mask fo r  academic incompetence 
o r a new, respectable way to  keep youngsters at bay, 
then a ffe c tiv e  education is  an expensive and u ltim a te ly  
te r r i fy in g  to o l . '

In re la tin g  the close ph ilosophical stance between Continua

tio n  Education and Humanistic P rinc ip les  found in  open education,

Weber proposed th a t the teaching o f sub ject matter should always be 

secondary to  the development o f a ttitu d e s  which w i l l  fo s te r lea rn ing . 

These a tt itu d e s , the author continued, are most successfully developed 

through re la tionsh ips  w ith a classroom teacher who is  a warm accepting 

in d iv id u a l. He id e n tif ie d  two approaches to  be extremely im portant:

(1) Accept any student a t h is own le v e l,  regard
less o f his problems or his degree o f learn ing.

(2) Make a d il ig e n t e f fo r t  to  help the student fin d  
a s a tis fa c to ry  l i f e  and become a productive 
c it iz e n  w ith in  the framework o f  h is own a b i l i t y  
and p e rs o n a lity .2

Hoyt expressed the opinion th a t educators have spent fa r  too 

much time urging students to  do b e tte r w ithou t g iving them s u ff ic ie n t 

c re d it fo r  what they have already done. He theorized tha t the teach

ing /lea rn ing  process would be more e ffe c tiv e  i f  we emphasized success, 

ra ther than fa i lu re ,  to  students. In perpetuating career education

Diane Divoky, "A ffe c tive  Education: Are We Going Too Far,"
Learn ing,- The Magazine fo r  Creative Teaching, Volume 4, Number 2, 
(October, 1975, pp. 26-27.

^Edward J. Weber, "The Dropout Who Goes to  School," Phi Delta 
Kappan, (May, 1972), p. 573.
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as an a ffe c tiv e  process toward e ffe c tiv e  lea rn ing , the author stated 

"career education seeks to  help every student understand tha t he or 

she is  someone because he or she has done something . . .

In answer to  the question o f what educators can do to change 

secondary schools from sick in s t itu t io n s  to  v iab le socia l agencies, 

S la te r wrote:

What can educators do? We can s ta r t  by bu ild ing  
ju s t  and equitable conditions in  schools NOW. We can 
have respect and regard fo r  students. We can develop 
programs designed to  help youngsters increase th e ir  
regard fo r  and acceptance o f themselves and others.
We can in i t ia te  curriculum  renewal designed to confront 
socia l i l l s .  We can stop teaching students to  conform.
We can do more than ju s t  teach students to  cope w ith 
the world as i t  is .  We can teach them to  question, to 
become s k i l l f u l  in  bring ing about p o l i t ic a l and socia l 
change. We can develop th e ir  (and our own) socia l 
consciences.2

Summary

The review o f l i te ra tu re  revolved around three questions:

(1) What is  s e lf  concept and how is  i t  formulated? (2) What is  the 

re la tio n sh ip  between the s e lf  concept and ind iv id ua l achievement- 

behavior? (3) What has been the p reva ilin g  mood o f secondary 

in s t itu t io n s  in  re la tio n  to  practices which have been id e n tif ie d  as 

perpetuating or hindering the development o f p o s itive  s e lf  concepts 

w ith in  student members.

^Kenneth B. Hoyt, "Career Education and the Teaching/Learning 
Process," Educational Leadership, Volume 33, Number 1, (October, 1975), 
p. 34.

^Jack S la te r, "Death o f a High School," Phi Delta Kappan, 
(December, 1974), p. 255.
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In response to  the f i r s t  question, the l i te ra tu re  reviewed 

gave a strong ind ica tion  tha t the s e l f  concept is  the in d iv id u a l's  

perception o f h im self or the ind iv id ua l as known to  the in d iv id u a l.

I t  is  a developmental process learned by each in d iv id u a l through his 

l i fe t im e  o f experiences w ith h im se lf and s ig n if ic a n t o thers, i . e . ,  

parents, fa m ily , peer groups, teachers, and other re a li t ie s  o f his 

external world. While some th e o ris ts  have emphasized the sing le  

notion o f s e lf  as experienced, others have emphasized socia l in te r 

actions as an in te g ra l part o f s e lf  concept development.

In response to  the second question, what is  the re la tio n sh ip  

between the s e lf  concept and ind iv idua l achievement-behavior, i t  was 

concluded th a t the s e lf  concept is  a s ig n if ic a n t va riab le  in  human 

behavior. The in d iv id u a l's  inner view o f h im se lf determines, to a 

large degree, the extent to  which he th inks he is  capable o f achieving 

success or succumbing to fa i lu re .

Although research studies have been somewhat con trad ic to ry  in  

re su lts  reported, a general conclusion is  th a t the status o f the in d i

v id u a l's  perceptions of s e lf  is  a determinant o f h is w i l l  to  achieve. 

Correspondingly, i t  was also concluded tha t the s e lf  concept is  i n t i 

mately re la ted  to  the in d iv id u a l's  behavior. . . how the ind iv idua l 

views h im se lf and how he perceives others as viewing him w i l l  subse

quently determine his general behavior patterns.

In response to  the th ird  question, i t  was concluded tha t 

genera lly , present practices in  our secondary in s t itu t io n s  have fa ile d  

to  ass is t students to  know themselves and to  develop healthy a ttitudes
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o f self-acceptance. The l i te ra tu re  reviewed emphasized c le a r ly  th a t 

self-understanding requires an ove ra ll approach qu ite  d if fe re n t from 

the structured teacher preparatory courses, in s tru c tio n a l methodolo

g ies, in f le x ib le  study plans and other s k i l ls  o f "know how" t ra d it io n 

a l ly  emphasized in  educational c irc le s .

Strong emphasis was placed on a need fo r  more and b e tte r human 

re la tio n  experiences in the classrooms o f our secondary educational 

in s t i tu t io n s ,as a basis fo r  perpetuating p o s itive  s e lf  concepts among 

students. Such experiences are generally seen as fundamental toward 

estab lish ing  necessary values, a tt itu d e s , behaviors w ith in  students, 

and a subsequent readiness toward understanding, appreciation and 

acceptance toward s e lf  and other external forces o f the students' 

socia l environment.

I t  should be rea lized th a t maximizing p o s itive  s e lf  concepts

among secondary students w i l l  be a d i f f i c u l t  task. Perhaps educators

must begin by shedding th e ir  in te lle c tu a l pretentiousness and place 

more emphasis on a ffe c tive  lea rn ing , to  the fe e lin g s , values, and 

a ttitu d e s  tha t students and teachers bring to  the classroom. The 

l i te ra tu re  makes clear th a t to  deal successfu lly  in  a ffe c tiv e  educa

tio n  requires sp e c ific  educator behavior inc lud ing  being nond irec tive , 

in d u c tive , concerned w ith  discovery le a rn ing , non-threatening, non- 

judgmental, and having a genuine concern fo r  h is own s e lf  concept 

bu ild in g  as well as tha t o f the s tud en ts '. This concern must be re 

fle c te d  at a ll levels o f education i f  our secondary in s t itu t io n s  are

to  re a lize  i t s  purported goals.



CHAPTER I I I  

DESIGN AND PROCEDURE

Design o f the Study

This study was designed to  investiga te  the q u a n tita tive  leve l 

o f  s e lf  concept fo r  urban and suburban area secondary students. A 

s ta t is t ic a l  comparison was then computed and a the o re tica l analysis 

made as re la ted to  i t s  im p lica tions and ram ifica tions  fo r  student 

achievement and behavior. This study w i l l  con tribu te  to  improving 

conditions in  the pub lic  schools w ith  regard to  how young people 

perceive themselves and subsequently perceive others o f th e ir  external 

world.

The major consideration regarding the design o f the study 

involved a decision to  use a secondary student population. This 

decision was made p r im a rily  fo r  two basic reasons: (1) I t  appeared

to  th is  w r ite r  th a t secondary in s t itu t io n s  have received much nega

tiv e  c r it ic is m  re la ted to  function ing  outside the best in te re s t o f 

ind iv id ua l students. (2) Secondary students were seen as genera lly  

more capable o f in te rp re tin g  fee lings o f s e lf  and others and th is  is  

exh ib ited  in  th e ir  outspodeness in  re b e llin g  against in s t i tu t io n a l 

practices which seem to  p ro h ib it in d iv id u a l awareness and growth.

The fo llow ing  lim ita tio n s  were placed on the population 

included in  the study. The sample fo r  analysis was confined to  100

-8 1  -
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urban students and 100 suburban students in  the Oklahoma C ity  Metro

p o litan  area as o f the school year 1975-75. According to  Minimum, a

sample size o f 200 is  considered to  be adequate or large enough to

reduce the chances o f e rro rs .^

The study was fu r th e r lim ite d  to  conform to  the ru les and 

regulations as established by the p o lic ie s  o f the p a rtic ip a tin g  school 

d is t r ic ts .

The Population and Sample 

Two secondary schools in the urban school d is t r ic t  were in 

cluded in the study. The high school was designated as A and the 

ju n io r  high school as B.

Four secondary schools from suburban school d is t r ic ts  were 

involved in  the study. The two high schools were designated as C and

D while the ju n io r  high schools were labeled E and F.

School rosters were received from each bu ild ing  p rin c ipa l and 

the subjects were s t r a t i f ie d  by sex. A tab le  o f random d ig its ,  devel-
p

oped by Fisher and Yates, was u t i l iz e d  in  the sample se lec tion . A 

to ta l o f 200 students comprised the random s t ra t i f ie d  sample selec

ted fo r  the study as fo llow s: school A, 25 males and 25 females;

school B, 25 males and 25 females; school C, 12 males and 13 females;

school D, 13 males and 12 females; school E, 13 males and 12 females;

^Edward Minimum, S ta t is t ic a l Reasoning in  Psychology and 
Education, (New York: John W iley, 1970), pp. 357-376.

p
Ronald A. Fisher and Frank Yates, S ta t is t ic a l Tables fo r 

B io lo g ic a l, A g ricu ltu ra l and Medical Research, (New York: Hofner
Publishing Company, In c ., 1953), pp. 114-119.
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and school F, 12 males and 13 females. Of the 200 students included 

in  the study, 50.0 percent were females and 50.0 percent were males. 

Table I i l lu s t ra te s  the sample composition by s ite , school leve l and 

sex.

TABLE I

SAMPLE COMPOSITION - SITE, LEVEL, SEX

SuburbanUrban

Male MaleHigh School FemaleFemale

Junior 
High School Male Male

FemaleFemale

The Instrument

,1.1The "Secondary Self-Esteem Inventory" was u t i l iz e d  to  de te r

mine the q u a n tita tive  leve l o f s e lf  concept o f the urban and suburban 

subjects. (See Appendix A.) Modified from the "Cooper-Smith Elemen

ta ry  Self-Esteem Inventory," th is  instrument was standardized by the 

Department o f Research and S ta tis t ic s  o f one o f the p a rtic ip a tin g  

school d is t r ic t s .

T e s t-re te s t r e l ia b i l i t y  was established at .88 over a f iv e -  

week period using the Kuder-Richarson formula te s t. The KRgg equaled 

.75.

^The Self-Esteem Inventory was developed by the Oklahoma C ity 
Public School's Department o f Research and S ta t is t ic s .
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Construct v a l id i ty  was based upon Cooper-Smith's research on 

self-esteem. Concurrent v a l id i ty  was established at .875 co rre la tio n  

w ith  mathematic concepts and at .479 co rre la tio n  w ith  the Otis-Lennon 

Mental A b il i t ie s  In te ll ig e n t  Quotient te s t.

The subjects were requested not to  sign th e ir  names and were 

assured th a t th e ir  personal id e n tit ie s  would be treated in  a confiden

t ia l  manner.

For each o f the 45 s e lf  descrip tive  item s, the subjects were 

asked to  choose one o f two response options labeled lik e  me or un like  

me. Correct or in co rrec t responses were assigned to  each item as i t  

re la ted to  the sub jec t's  concept about s e lf .

For the purpose o f th is  study, each subject was assigned a 

raw score o f correct responses from the to ta l o f 45 possible correct 

answers. Subscores in  the three categories o f the in d iv id u a l's  per

ception o f the general s e lf ,  the in d iv id u a l's  school perception, and 

the in d iv id u a l's  perception o f s e lf  w ith peer re la tions  were not com

puted as they were not re levant to  th is  study.

Procedure o f the Study

A minimum o f three v is its  to  each o f the s ix  schools in  the 

ta rg e t area was made by the researcher. During the f i r s t  v i s i t ,  the 

researcher explained and answered questions in  d e ta il about the study 

to  the bu ild ing  p rin c ip a l and received his personal permission to  ad

m in is te r the "Secondary Self-Esteem Inventory" to  the subjects se le c ted .1

1 Permission had been secured previously from the Superintendents 
o f the p a rtic ip a tin g  school d is t r ic t s ;  however, each s tip u la ted  tha t 
permission should be secured from bu ild ing  p rin c ipa ls  and parents o f the 
selected subjects.
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Selected students were contacted during the second v is i t  and 

fo llow in g  an explanation o f the study, each was issued a le t te r  to  

th e ir  parents requesting permission fo r  h is p a rt ic ip a tio n . (See 

Appendix C.)

On the th ird  v i s i t ,  the instrument was administered to  the 

students. Including the conferences w ith the suburban superintendents 

and members o f the urban system's research committee, a to ta l o f 

twenty v is i ts  were made in  conjunction w ith  the study.

S ta t is t ic a l Procedure

A m u ltip le  analysis o f variance was used to  compare the s e lf

concept scores of the groups involved. One c r i te r io n ,  s e lf  concept

raw score, was used w ith three fa c to rs , s ite  (urban and suburban), 

leve l (high school and ju n io r  high school), and sex (male and female), 

each having two leve ls .

Use o f the m u ltip le  analysis o f variance allowed comparison

o f each ind iv id ua l c e ll w ith  each other c e l l ,  as well as showing any

in te ra c tio n  between groups.

The Alpha leve l fo r  a l l  in te rp re ta tio n s  was a t .05 leve l o f 

s ig n ifica n ce .



CHAPTER IV 

PRESENTATION AND ANALYSIS OF THE DATA 

In troduction

This study was designed to  determine the s e lf  concept leve ls 

o f urban and suburban, male and female, high school and ju n io r  high 

school students. The major purpose o f th is  chapter was to  present, 

analyze and in te rp re t the data derived from the evaluative instrument.

U t i l iz in g  the procedures described in  Chapters I and I I I ,

data on students' s e l f  concepts were derived from urban and suburban

students in  the Greater Oklahoma C ity  M etropolitan Area. These data

were tabulated to  te s t  the fo llow ing  hypotheses:

HqI : There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between
the mean raw score of s e lf  concept fo r  urban and suburban
area students.

Hq2: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between
the mean raw score o f s e lf  concept fo r  male and female 
students.

Hq3: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between
the mean raw score o f s e lf  concept fo r  ju n io r  high school 
and high school students.

Hq4: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between
the mean raw score of s e lf  concept fo r  urban or suburban 
males and females.

Hq5: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between
the mean raw score o f s e lf  concept fo r  urban or suburban 
ju n io r  high school or high school students.

- 8 6 -
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H 6: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 
°  mean raw score o f s e lf  concept fo r  male or female ju n io r  high

school or high school students.

Hq7: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
mean raw score of s e lf  concept fo r  male and female, urban or 
suburban, ju n io r high school or high school students.

S ta t is t ic a l data and i t s  analysis were reported in  condensed 

form u t i l iz in g  tab les. The ir primary purpose was to  provide c l a r i f i 

cation o f s ta t is t ic a l evidence.

M u ltip le  Analysis o f Variance 

A th ree-variab le  fa c to r ia l analysis o f variance in  a 2x2x2 

design was used to  analyze the data. There were 25 subjects assigned 

to  each ce ll fo r  a to ta l o f 200. (N = 200). Variables were labeled 

as fo llo w s :

S-j = Urban

$ 2  = Suburban

G] = Male

&2 -  Female

L-| = High School

L2  = Junior High School 

The mean scores and standard deviations fo r  each c e ll are 

shown in  Table 2.

The highest measure o f centra l tendency was found in  the sub

urban high school female c e l l ,  which was 33.320. The lowest derived

mean score was in  the suburban high school male c e l l ,  29.640. The

la rg es t spread between scores occurred in  the urban high school male 

c e l l ,  5.960. The smallest measure o f dispersion was found in  the sub

urban high school male c e l l ,  4.290.
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TABLE 2

MEANS AND STANDARD DEVIATIONS FOR EACH CELL

High School 
Male

High School 
Female

Junior High 
Male

Junior High 
Female

Urban 30.120 32.200 31.280 30.840
5.960 4.330 4.861 4.922

Suburban 29.640 33.320 30.640 30.720
4.290 5.807 4.600 5.021

Norms fo r  the Secondary Self-Esteem Inventory show a mean o f 

29.8 and a standard deviation o f 5.21. The mean score fo r  a ll students 

in  th is  study was 31.095; consequently, the d is tr ib u tio n  o f a ll scores 

was negative ly skewed as th e ir  d is tr ib u tio n  was to the r ig h t o f,  or 

above the previously established norm. (See Table 3 .)

Independent E ffects

The resu lts  o f the m u ltip le  analysis o f variance fo r  the in 

dependent e ffec ts  o f s i te ,  gender and leve l on s e lf  concept scores are 

shown in  Table 4.

The c r i t ic a l  value o f F was established at 3.89 at the .05 

leve l o f s ign ificance . Subsequently, i t  became necessary to make the 

fo llo w in g  decisions in  regard to  the f i r s t  three hypotheses.

There was no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between 
the mean raw score o f s e lf  concept fo r  urban and suburban 
students. Failed to re je c t H p l.

There was no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between 
the mean raw score o f s e lf  concept fo r  male and female 
students. Failed to  re je c t Hp2.

There was no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between 
the mean raw score o f s e lf  concept fo r  ju n io r high school and 
high school students. Failed to  re je c t Hp3.
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TABLE 4

INDEPENDENT EFFECTS OF SITE, GENDER, AND 
LEVEL ON SELF CONCEPT SCORES

Source SS DF MS F
P

less than

S ite 0.045 1 0.045 0.002 0.966

Gender 91.129 1 91.129 3.634 0.058

Level 10.124 1 10.124 0.404 0.529

r  = .05 F = 3.89

F irs t  Order In te rac tions

F ir s t  order in te ra c tio n s , looking a t two variab les sim ultane

ously, showed no s ign ificance  in  the in te rac tio ns  o f s ite  and gender 

o r s ite  and le v e l. However, a s ig n if ic a n t in te ra c tio n  was shown 

between gender and le v e l. F irs t  order in te ra c tio ns  are shown in 

Table 5.

TABLE 5

FIRST ORDER INTERACTIONS AFFECTING 
SELF CONCEPT SCORES

Source SS DF MS F
P

less than

Site/Gender 14.044 1 14.044 0.560 0.455

S ite /Level 6.126 1 6.126 0.244 0.622

Gender/Level 117.049 1 117.049 4.667 0.032

.05 F = 3.89
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Consequently, the fo llow ing  decisions were made w ith regard

to  the below hypotheses:

There was n£ s ig n if ic a n t in te ra c tio n  between the e ffec ts  
o f s ite  and gender on the s e lf  concept scores o f students. 
Failed to  re je c t Hp4.

There was no _s ign ifican t in te ra c tio n  between the e ffec ts  
o f s ite  and leve l on the student s e lf  concept scores.
Failed to  re je c t Hn5.

There was a s ig n if ic a n t in te ra c tio n  between the e ffe c ts  
o f gender and leve l on the student s e lf  concept scores.
Reject Hq6.

A comparison o f means o f the two variab les involved in  the 

in te ra c tio n , gender and le v e l, showed the most weight a ttr ib u te d  to 

high school females. A graph o f th is  data is  shown in  Table 6.

TABLE 6

MEAN SCORES BY GENDER AND LEVEL
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Bo = Females
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A K irk  Test^ o f simple main e ffe c ts  was used to id e n t ify  ce lls  

responsible fo r  the in te ra c tio n . (See Table 7.)

TABLE 7

ANALYSIS OF VARIANCE TABLE FOR SIMPLE MAIN EFFECTS

Source SS d f MS F

S a t L-] 2.88 1 2.88 .1148

S a t L] Gg 15.68 1 15.68 .6252

S a t L2  G-| 5.12 1 5.12 .204

S a t L2  G2 .18 1 .18 .007

L a t S-| G-| 16.82 1 16.82 .6707

L a t S-| G2 23.12 1 23.12 .9219

L a t S2  G-j 12.50 1 12.50 .498

L a t S2  G2 84.50 1 84.50 3.369

G at S] L] 54.08 1 54.08 2.156

G a t S] I 2 2.42 1 2.42 .096

G a t S2  L] 169.28 1 159.28 6.75 *

G a t S2  L2 .08 1 .08 .0032

W ithin Cells 25.078 192

* P < .05 C rit ic a l value o f F = 3.89 at .05.

S] = Urban Ll = High School G-| -  Male

S2  = Suburban L2  = Junior High School G2  = Femal

TRoger E. K irk , Experimental Design: Procedures fo r  the Be-
haviora l Sciences, (Belmont, C a lifo rn ia : Brooks/Cole Publishing Co.,
1968), pp. 263-269.
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The only s ig n if ic a n t c e ll was th a t o f suburban high school 

females whose s e lf  concept scores were s ig n if ic a n t ly  h igher than sub

urban high school males.

Second Order In teractions

In analyzing three variab les sim ultaneously, the second order 

in te rac tio n s  were not s ig n if ic a n t at the .05 leve l and an F ra t io  

value o f a t least 3.89. The re su lts  are shown in  Table 8.

TABLE 8

SECOND ORDER INTERACTION OF EFFECTS OF SITE,
GENDER, AND LEVEL ON STUDENT 

SELF CONCEPT SCORES

Source SS DF MS F
P

less than

Site/Gender/Level 3.644 1 3.644 0.145 0.704

= .05 C r it ic a l value o f F = 3.89

Therefore, the decision made re la ted to  the f in a l hypothesis

was as fo llow s:

There was no s ig n if ic a n t in te ra c tio n  between the e ffec ts  
o f s i te ,  gender and leve l on the student s e lf  concept scores. 
Failed to  re je c t Hp7.

E ffects o f the Collected Data on the 
Stated Hypotheses

On the basis o f the inform ation revealed in  the s ta t is t ic a l

ana lys is , the fo llow ing  statements can be made:



-94 -

(1) There was s ig n if ic a n t d iffe rence in  the s e lf  
concepts o f urban and suburban students.

(2) There was n^ s ig n if ic a n t d ifference in  the s e lf  
concepts o f male and female students.

(3) There was no s ig n if ic a n t d iffe rence in  the s e lf  
concepts o f high school and ju n io r  high school 
students.

(4) There was rm s ig n if ic a n t in te ra c tio n  between the 
e ffec ts  o f s ite  and gender on s e lf  concept 
scores o f students.

(5) There was n^ s ig n if ic a n t in te ra c tio n  between the 
e ffe c ts  o f s ite  and leve l on student s e lf  con
cept scores.

(6) There was a s ig n if ic a n t in te rac tio n  between the 
e ffec ts  o f gender and leve l on student s e lf  con
cept scores.

(7) There was n^ s ig n if ic a n t in te rac tio n  between the 
e ffec ts  o f s ite ,  gender and level on student s e lf  
concept scores.

Pursuant to the fin d in g s , i t  was necessary to  respond to  the

nu ll hypotheses in the fo llow ing  manner:

HqI : There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the
raw score o f s e lf  concept fo r  urban and suburban area students. 
Failed to re je c t.

Hq2: There is no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the
mean raw score o f s e lf  concept fo r  male and female students. 
Failed to  re je c t.

Hq3: There is no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the
mean raw score o f s e lf  concept fo r  ju n io r  high school and high 
school students. Failed to  re je c t.

Hq4: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the
mean raw score o f s e lf  concept fo r  urban or suburban males and 
females. Failed to re je c t .

Hq5: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the
mean raw score o f s e lf  concept fo r  urban or suburban ju n io r  
high school or high school students. Failed to re je c t.
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Ho6;

Hn7;

There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the 
mean raw score o f s e lf  concept fo r  male o r female ju n io r  high 
school o r high school students. Rejected.

There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the 
mean raw score o f s e lf  concept fo r  male and female, urban and 
suburban, ju n io r  high school or high school students. Failed 
to  re je c t.

Summary o f Tables 

A summary o f scores of the m u ltip le  analysis o f variance is  

shown in  Table 9.

TABLE 9

SUMMARY OF SCORES OF EFFECTS OF SITE, GENDER, AND 
LEVEL ON STUDENT SELF CONCEPT SCORES

Source SS DF MS F
P

less than

W ithin Cells 4815.035 192 25.078

S ite 0.045 1 0.045 0.002 0.966

Gender 91.129 1 91.129 3.634 0.058

Level 10.124 1 10.124 0.404 0.526

Site/Gender 14.044 1 14.044 0.560 0.455

S ite/Level 5.126 1 6.126 0.244 0.622

Gender/Level 117.049 1 117.049 4.667 0.032

Site/Gender/Level 3.644 1 3.644 0.145 0.704

o4= .05 F = 3.89

In an analysis o f scores by c e l l ,  the suburban high school 

female accounted fo r  27 percent o f the scores fa l l in g  h igher than 

one standard deviation above the mean. The urban and suburban females
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together accounted fo r  32 percent o f scores fa l l in g  above the mean. 

Table 10 shows the d is tr ib u t io n  o f scores by c e lls  and standard devia- 

t i  on.

TABLE 10

FREQUENCY DISTRIBUTION OF SELF CONCEPT 
SCORES BY CELL

s- s-
o o

cu x : cu
i- O) O r - c c

<v m o O  0) •r- <U •p- fO 3 3  <U
Æ 1— ^  E •r- p— 3 : r - 3: E •Z) •Z) 1—
cn m O ) <u C  0) C  fO <T3 <u <u fd
•r- 5 : •r- ÜL. =3 p- =S S C  ZZ C U- C  1— c  E
3 : 31 O  CO •Z) cu fO (0 fO rO Q)

Lu JD  r— J3 r— X) s : X ) U-
c  o c  'o c c O s- o s- s-
fO o (O o fO ^ «3 _C =J o 3  O 3  SZ 3  X:
JD .C JD  _C -Q cn _o -C X I x : X3 cn X3 O
S- U s- o S- «r- S- T- 3  U 3  O 3  T- 3  •!-

ZD CO Z3 CO Z) 3 : ZD z : CO to to to to 3: c n  31

43-45 
2-3 S.D. 

Above Mean
0 0 0 0 0 0 0 0

36-42 
1-2 S.D.

Above Mean
4 3 5 4 2 10 3 6

30-35 
0-1 S.D. 

Above Mean
11 16 11 10 12 8 12 10

25-29 
0-1 S.D. 

Below Mean
5 5 7 9 7 5 8 5

20-24 
1-2 S.D. 

Below Mean
4 1 2 2 4 2 1 4

0-19 
2-3 S.D.

Below Mean
1 0 0 0 0 0 1 0

25 25 25 25 25 25 25 25

T h ir ty  seven (37%) percent o f a l l  sample scores were calculated 

below the mean score of 29.8.



CHAPTER V

SUm ARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary

The problem fo r  th is  study was to  ascertain the q u a n tita tive  

leve l o f s e lf  concept fo r  urban and suburban area secondary students, 

compute a comparison and analyze i t s  im p lica tions and ram ifica tions  

fo r  student achievement and behavior. More s p e c if ic a l ly ,  the study 

was designed to  determine i f  there ex is ts  d ifferences in  the s e lf  con

cept leve ls o f urban and suburban, male and female, high school and 

ju n io r  high school students.

The study was designed to  te s t the fo llo w in g  hypotheses:

HqI :  There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the 

mean raw score o f s e lf  concept fo r  urban and suburban area 

students.

Hq2: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the

mean raw score o f s e lf  concept fo r  male and female students. 

Hq3: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the

mean raw score o f s e lf  concept fo r  ju n io r  high school and high 

school students.

Hq4: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the

mean raw score o f s e lf  concept fo r  urban or suburban males and 

females.

-97-
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Hq5: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the

mean raw score o f s e lf  concept fo r urban o r suburban ju n io r  high 

school or high school students.

Hq6: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the

mean raw score of s e lf  concept fo r  male o r female ju n io r  high 

school o r high school students.

Hq7: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  male and female, urban o r 

suburban, ju n io r  high school or high school students.

In order to  te s t these p ropos itions, the fo llow ing  procedures 

were used in  the study.

An examination o f the re la ted  l i te ra tu re  described in  Chapter 

I I  revealed the nature o f the previous research done on s e lf  concept 

and answered the fo llow ing  s p e c ific  questions as re la ted to  th is  

study. (1) What is  s e lf  concept and how is  i t  formulated? (2) What 

is  the re la tio n sh ip  between the s e lf  concept and ind iv idua l achievement- 

behavior? (3) What has been the p reva iling  mood o f secondary 

in s t itu t io n s  in  re la tio n  to  practices which have been id e n t if ie d  as 

perpetuating o r hindering the development o f po s itive  s e lf  concepts 

w ith in  student members? The review o f l i te ra tu re  fu rth e r revealed the 

"Secondary Self-Esteem Inventory" as an acceptable instrument by which 

to  c o lle c t the necessary data.

T e s t-re te s t r e l ia b i l i t y  was established at .88 over a f iv e -  

week period using the Kuder-Richarson formula te s t . The KRgg equaled 

.75 fo r  the "Secondary Self-Esteem Invento ry ," was adequate fo r  th is  

study.
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Construct v a l id i ty  was based upon Cooper-Smith's research on 

self-esteem. Concurrent v a l id i ty  was established at .875 co rre la tio n  

w ith  mathematical concepts and at .479 co rre la tio n  w ith  the O tis - 

Lennon Mental A b il i t ie s  In te l l ig e n t  Quotient te s t .

Two secondary schools in  the urban area and fo u r secondary 

schools in  the suburban area o f the Greater Oklahoma C ity  Metropolitan 

Area were involved in  the study. The urban high school was designated 

as school A while the ju n io r  high school was labeled school B. Two 

high schools o f the suburban area were designated as schools C and D, 

re spective ly , while the two suburban ju n io r  high schools were labeled 

E and F.

A fte r receiving school rosters from each b u ild ing  p r in c ip a l, 

the student subjects were s t r a t i f ie d  by sex. A to ta l o f 200 students 

comprised the random s t r a t i f ie d  sample selected fo r  the study as 

f o l1ows:

School A - 25 males, 25 females

School B - 25 males, 25 females

School C - 12 males, 13 females

School D - 13 males, 12 females

School E - 13 males, 12 females

School F -  12 males, 13 females

Of the 200 students involved in  the study, 50.0 percent were 

female students and 50.0 percent were male students. (See Table I . )

A minimum o f three v is its  were made to  each o f the schools. 

The subjects were brought together on the th ir d  v i s i t ,  asked to  read
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the in s tru c tio n s  c a re fu lly ,  and to  complete the Secondary Self-Esteem 

Inventory, which is  shown in  Appendix A o f th is  study.

Findings

The m u ltip le  analysis o f variance fo r  the independent e ffec ts  

o f urban o r suburban s i te ,  male o r female gender, and high school or 

ju n io r  high school leve l on the s e lf  concept scores ind ica ted tha t 

there was not a s ig n if ic a n t d iffe rence  a t the .05 le v e l. The indepen

dent e ffe c t o f gender approached s ign ifica n ce  and subsequently 

appeared to  have more e ffe c t upon the students' s e lf  concept than 

e ith e r  the urban o r suburban s ite  or the leve l o f the students. The 

independent e ffe c t o f high school o r ju n io r  high school leve l had the 

second most important e ffe c t among the three variables while the s ite  

had the le a s t a ffe c t upon the students ' fee lings o f s e lf .

When looking a t the e ffe c ts  o f two variab les simultaneously, 

no s ign ificance  was found in  the in te ra c tio n s  o f s ite  and gender or 

s ite  and leve l upon the students' s e lf  concept a t the .05 le ve l.

There was a s ig n if ic a n t in te ra c tio n  a t the .05 leve l between gender 

and level upon the s e lf  concept leve l o f students.

A comparison o f the means o f the two variables involved in  

the s ig n if ic a n t in te ra c tio n  revealed the s e lf  concept scores of the 

high school females to  be the most a ttr ib u ta b le  fa c to r. (See Table

6 .) While suburban high school females accounted fo r  27 percent o f 

the scores recorded higher than one standard deviation above the 

normal mean, the urban and suburban females jo in t ly  accounted fo r  32 

percent o f scores recorded above the normal mean. (See Table 9 .)
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A K irk  Test o f simple main e ffe c ts  revealed the only s ig n if ic a n t 

c e ll to  be th a t o f suburban high school females.

F irs t  order in te ra c tio n s  revealed the two va ria b le s , s ite  and 

gender, to  be next in  importance as re la ted  to  the students s e lf  concept 

w hile  the variab les o f  s ite  and leve l were found to  be o f least s ig n i f i 

cance.

As a re s u lt o f second order in te rac tions  in  the e ffe c ts  o f s i te ,

gender and leve l upon the students ' s e lf  concept scores, no s ig n if ic a n t

d ifferences were found to  e x is t a t the .05 le ve l.

On the basis o f the in form ation revealed in  the s ta t is t ic a l

ana lys is, the fo llo w in g  hypothesis was re jec ted :

Hq6: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  male or female ju n io r  high 

school or high school students.

I t  became necessary to  f a i l  to  re je c t the below hypotheses:

H q I :  There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  urban and suburban area 

students.

H q 2 :  There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  male and female students.

H q 3 :  There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence  between the

mean raw score o f s e lf  concept fo r  ju n io r  high school and 

high school students.

Hq4: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  urban or suburban males 

and females.



-102-

Hq5:. There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the 

mean raw score o f s e lf  concept fo r  urban or suburban ju n io r  

high school or high school students.

Hq7: There is  no s ta t is t ic a l ly  s ig n if ic a n t d iffe rence between the

mean raw score o f s e lf  concept fo r  male and female, urban or 

suburban, ju n io r  high school or high school students.

Other Findings

The mean scores fo r  male students o f both urban and suburban 

s ite s  decreased as the students made the tra n s it io n  from the ju n io r  

high to  the high school level while scores fo r  female students o f 

both s ite s  showed an increase from the ju n io r  to  senior high school 

le v e l. (See Table 2.)

Although to ta l mean scores o f the students' s e lf  concept were 

found to  be above the normal mean, 37 percent o f a l l  sample scores 

were found to be below the previously established norm. (See Table 

10.)

Suburban l iv in g  seemed to  have had a p o s itive  impact 

upon the s e lf  concept o f female students. The suburban high school 

male students scored lowest among a ll groups followed by the urban 

high school male and the suburban ju n io r  high school male students.

Conclusions

Several conclusions were derived from find ings o f th is  study. 

These conclusions were formed w ith in  the lim ita t io n s  o f th is  in v e s t i

gation.
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I t  was concluded th a t d ifferences which are generally assumed 

to be present in  the s e lf  concept o f urban and suburban students are 

not borne out by th is  study.

I t  was concluded th a t the s e lf  concept o f female students o f 

both ju n io r and senior high school leve ls surpasses the s e lf  concept 

o f the male students.

I t  was fu r th e r concluded tha t as the male student makes the

tra n s it io n  from ju n io r  high school to high school, there is  a decrease

in  his leve l o f s e lf  concept.

Correspondingly, i t  was concluded tha t there is  an increase 

in  the level o f s e lf  concept o f the female student as she moves from 

the ju n io r  high school to  the high school le v e l.

I t  was also concluded tha t gender and leve l have a s ig n if ic a n t

impact upon the s e lf  concept o f secondary students w ith  suburban high 

school female possessing the highest leve l followed by urban high 

school female students.

Although s ig n if ic a n t d ifferences were not re fle c te d  in  the 

fin d in g s , i t  was concluded th a t emphasis should continue to  be made 

in  developing programs which w i l l  enhance s e lf  concept development.

Recommendations

While conclusions should evolve from the find ings o f a study, 

the recommendations are not s im ila r ly  re s tr ic te d . Consequently, the 

fo llow ing  recommendations are presented:

1. I t  is  recommended th a t organized e ffo r ts  be in s t itu te d  to  create 

more s ta f f  awareness w ith in  urban and suburban secondary schools
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as re la ted to the importance o f the students' fe e lin g  o f s e lf  

being a major fac to r in  lea rn ing .

2. I t  is  recommended th a t a ffe c tiv e  education processes be in te g ra lly  

structured to complement the cogn itive  goals in  a l l  d is c ip lin e s  o f 

secondary in s t itu t io n s  toward meeting the needs o f a l l  students.

3. I t  is  recommended th a t in  preparing secondary teachers, teacher 

education in s t itu t io n s  place more emphasis on the s e lf  concept as 

an important va'^iaole toward the readiness o f students to  learn.

4. I t  is  recommended th a t intense e ffo r ts  be made fo r  the ea rly  

id e n tif ic a t io n  o f students w ith  negative s e lf  concepts, and 

sp e c ific  programs be developed which are designed to improve th e ir  

self-confidence.

5. I t  is  f in a l ly  recommended th a t add itiona l research be conducted to 

study the impact o f T i t le  IX regula tions on the s e lf  concept o f 

female students.
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SECONDARY SELF-ESTEEM INVENTORY

Name School

Score

Grade________ Date___________________ Sex______________ Age____________

Race________________________________

INSTRUCTIONS: I f  the statement describes how you usually fe e l,  put a
check ( / )  in  the column "LIKE ME." I f  the statement does not describe 
how you usually fe e l,  put a check ( / )  in  the column "UNLIKE ME." There 
are no r ig h t answers. Words or phrases in parentheses add meaning to 
the statement.

LIKE ME UNLIKE ME

1. I can usually make up my mind about something 
w ithout asking anyone f i r s t .

2. I don 't give in  eas ily  when I th ink  I'm 
r ig h t.

3. I would ra ther be myself than anyone else,

4. I re a lly  get upset when I f a i l  a t anything.

5. I enjoy ta lk in g  in  fro n t o f the class.

6. I recheck my school work to make sure that
i t  is  neat and correct.

7. I do the best work th a t I can in  class.

8. I'm  easy to  l ik e .

9. I l ik e  to  be the leader in  a l l  a c t iv it ie s .

10. Someone usually has to  t e l l  me what to  do.

11. I have reasons fo r the things th a t I do.

12. I can take care o f myself.

13. I  don 't make a big deal out o f being r ig h t.



-115-
LIKE ME UNLIKE ME

14. I d o n 't l ik e  to  be ca lled  on in  class

15. I'm  proud o f my school work.

16. I'm  not doing as well in  school as I 'd  
l ik e .

17. People l ik e  my ideas.

18. Getting along w ith others is  more impor
ta n t to  me than always being f i r s t .

19. I seldom do things th a t I am sorry fo r  
la te r .

20. I f  I have something to say, I say i t .

21. There are many things about myself tha t 
I would change i f  I could.

22. I learn from my mistakes.

23. I 'd  be pleased to have examples o f my 
classwork displayed during open house.

24. My school work makes me fee l discouraged.

25. People often embarrass or hu rt me.

26. I l ik e  to  share leadership re s p o n s ib ilit ie s  
w ith  others.

27. I do n 't care what happens to  me.

28. I l ik e  to  debate me ideas.

29. I can be trus ted .

30. When I'm  wrong, I l ik e  fo r  people to te l l  
me.

31. Other people are like d  b e tte r than I am.

32. I would ra ther work w ith only my close 
friends in  school a c t iv it ie s .

33. I can make up my mind and s t ic k  to i t .

34. I th in k  I can help to  change th ings.

35. I wish I were younger (o r o lder)
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36. When nice things happen to  me, i t  is  only
good luck and nothing I d id to  deserve i t .

37. My in te re s ts  are shared by other students.

38. I can seldom make other people do things I
want them to  do.

39. There are many things th a t I would l ik e  to 
do, but I usually  go along w ith  what others 
want.

40. I th in k  I'm  doing O.K.

41. When bad things happen to  me, i t  is  usually 
someone e lse 's  fa u lt .

42. I have many friends my own age.

43. I'm  not ashamed of what I am.

44. I l ik e  being w ith other people.

45. I t r y  to  be friends w ith another person 
even i f  he is n ' t  fr ie n d ly  to  me.

LIKE ME UNLIKE ME
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December 15, 1975

Mr. Donald M. Edwards 
6724 North Eastern 
Oklahoma C ity , Oklahoma

Dear Mr, Edwards:

I am happy to  inform you th a t the Research Screening Committee has 
approved your request to  conduct a study in  the Oklahoma C ity  Public 
Schools. Please contact Dr. James Robinson a t John Marshall and Dr. 
Leonard Cayton at Harding to  make fu rth e r arrangements fo r  your 
study. Please contact th is  o ff ic e  i f  you fee l the need fo r  fu r th e r 
c la r if ic a t io n  o f th is  m atter. Good luck on your study.

S incere ly ,

MAXIE WOOD
Senior Research Associate 

MW’.rp
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Date

Dear Parent(s)

Please complete the permission form below:

has my permission to p a rtic ip a te  in  a
Student

study designed to compare the q u a n tita tiv e  level o f s e lf  concept fo r  urban 

and suburban area secondary students. I understand th a t only a few minutes 

o f the student's time w i l l  be required by completing the "Secondary S e lf- 

Esteem Inventory."

The study is  designed to re-emphasize the importance o f s e lf  concept w ith 

human growth/development and id e n t ify  areas where sp e c ific  in s tru c tio n a l 

methodologies and c u rr ic u la r designs might enhance the development o f 

p o s itive  concepts o f s e lf  among a l l  students.

Hopefu lly, the information gathered w i l l  be used by educators to enhance 

our ove ra ll educational e ffo r ts .

Parent(s)


