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CHAPTER I
INTROD UCTION

A, Introductory Statement
Until very recently, few atiempts have been made by colleges and

universities to evaluate the effectiveness of their programs, except in
terms of factual knowledge possessed by the graduates as indicated by
testing, and in vocational placements attained.t

The belief is held by many modern educators in the United States that
the chief goal of education is the development of personal and social
competence on the part of the individual.® The preparation for a vocation
follows as the secondary goel, for unless the person achieves a degree of
ad justment, he magy not function satisfactorily in any vocational role.
Satisfaction in mearriage and family living as well is correlated with
conpetence as a person. This presupposes the emphasis in education in
piving experience and training in creative adjustment.>

It has been pointed out by one educator that perhaps what is needed
is for colleges to teke periodical account of their stock, "pull down old
offerings from their shelve:, exemine them to see if a demand still exists

for them, discard what has outlived its usefulness to make room for new

lrylien L. Woodworth, "Students Report on Field of Specialization and
Appraise the Value of College Experience," College and University, 25
(April, 1950), 371.

2Ro‘nt'n"l; C. Pace, They Went to College, (Minneespolis, 194), 7.

3Fred McKinney, Psychology of Personal ustment, (New York, 1949),
217220,



ideas more consonant with the times."l' For this reason it appears to the
investigator that a study of the extent to which young people leaving
school have attained personal and vocational competence is a significant
and crucial test of the effectiveness of their education.” Such studies,
follow=ups, or evaluations have little value unless the information that is
obtained is actually used to improve curricula.®

B. History of the Growth and Chenges in Emphasis of the Home Iife Departmert
A brief history of the Home Life curriculum, which is the concern of
this study, is presented here in order for the reader to better understand
the growth and changes in emphases through the years.
The Home Life Department was formed in 1939 under the guidance of
Dr, Virginia Messenger when the courses in the area of child development
and femily relationships along with a few general courses thought of as
general home economics, were transferred to it from the Home Economics
Education Department. In the begimning these Home Life courses were
regarded as service courses for students in other areas of Home Economics,
especially those who were completing certification for teaching in Vocational
Home Econonmics. Emphasis was not placed on training students for a profes-
sion, but rather on helping individuals to beocma better adjusted persons

and on making them better homemakers. Duwring the last 13 years, the

“Gonstance Warren, A New Desipn for Education, (New York, 1940), 2.

5Outstmﬁing studies of this sort that have been made in recent years
evaluating general education, include the New York Regent's Inquiry, the
American Youth Commissions! study of Maryland Youth, and Robert Pace's
study, They Went o Collepe, a survey of Minnesota college graduates. May
DuBois at Ohio State, recently completed a dissertation, An Evaluation of
the Cwrricula of the School of Home Economics, Oregon State Collepge, based

on the Judgments of Graduates.

6Gaorge Ee Myers, "Follow-Up: Stepchild of the Guidance Family,"
Occupations, 27 (November, 1948), 100.



department has experienced rapid growth., In the course of its progress a
najor in Home Life has developed with seversel plans of study. In June, 1941,
the department had five graduates majoring in child development and guidance
and femily life, the first person receiving her masters degree was in 1942.
In June, 1952, twenty-four students received their bachelors degree with
majors in the department, and three received masters degrees in Home Life.
Piivdng 4he pachod of NerlA War TT Ahare wes's ot densind Foro taschers
of nursery schools and day care centers created by the entraﬁoa of mothers
into the wer industries. This demand gave impetus to the growth of profes—
sional training for persons planning to enter this work. Not only was the
department working to prepare suitable teachers to take these type of jobs,
but it was also broadening its progrem to include in-service training for
teachers in various areas through the state of Oklahoma, Dwring these war
years, the emphasis of necessity was on child develomment and guidance,
together with training in preschool education. The staff included specialists
in these areas as well as well-trained and experienced persons with degrees
of M. A. or above, serving as teachers in the demonstration mursery schools.
With the return of veterans and their femily to the campus following
the war, an increase in demand for family relations and nmarriage courses
resulted in this additional emphasis which has brought an increased enroll-
ment of students from othef departments. Courses for men intensified this
trend. Child development and guidance were taught with an emphasis on
family living, and a course for parents was created. In other words, the
curriculum in Home Life beceame family-centered, with increasing emphasis
on individual personal adjustment.



C. Purposes of the Study

The purposes of this study were (1) to obtain the graduates' evaluation
of the worth of lome Life courses to their personal and professional lives;
(2) to determine in what wgys these courses were of value to them: (3) to
learn what courses putside the Hone i.ife area have served them personally
and professionslly; and (4) to see in what respects were the goals set up

by the Home Life Department being fulfilled in the lives of these alumnse,

D. Basic Assumptions

In order to formulate and carry this study to completion it was necessary
to postulate some assumptions. Those deemed basic to this study are:

1, That an alumna is gble to judge the worth of various courses ‘sho

has taken in the Home Life Department; and that she is capable of

placing those courses in rank order according to their importance in

her life since graduation.

2, That it is possible to constrﬁo'b a questionnaire for the purpose

of gathering the graduate!s evaluation of her cowrses in Home Life

that will measwre her judgment of the worth of the cowrses to her,

3. That data obtained by the questionnaire rank-order, and open-end

devices were valid for the graduate in that they represented her

conception of their worth to her; that being the conception on which
che operataa.7
4e Thet it is possible from the findings of this study to make
deductions and make suggestions for improvement of the Home Life

programn.

"How he perceives the situation is in grest measure the way it
functions in his life, This view is in accordance with that presented by
Hazel Ingersoll in "A Study of the Transmission of Authority Patterns in

the Family," Genetic Psychology Monographs, 38 (1948), 232.



CHAPTER II
DATA AND METHCDOLOGY

A. Description of the Sample

The 77 subjects used in this investigation were all gradusted from
the Home Life Department at Oklahoma A. and M, College between the years
of 1941 to 1951, inclusive. They were in attendance at that institution
from one to five years, Most of them were at the time of this study living
in the midwestern section of the United States. Fifty-seven were married,
15 were single, fowr were widowed, and one was divorced. Of the 57
subjects who were married, 22 had no children and the 35 married ones had
a total of 63 children, 33 boys and 30 girls, or an average of 1.8 children
per family.l The ages of the children renged from two months to 23 yeers,
with a mean of 3.7 years.

The occupational classes of the subjects! husbeands ranged from semi-
skilled to the professional workers. Almost all of the husbands! occupa-
tions placed them in the middle or upper-middle socio-economic class.

The husbends' yearly salaries ranged from under $2,000 to above $5,000,
with a mean of $4,294.12,

The husbands! college educations ranged from none to nine years, with
the mean of 4.2 years. .

The college degrees held by the husbands of the suhjéctn are shown

on the following table:

1'1'h.1.s is computed on the basis of the mmber of graduates who have
children, omitting those who are umerried or childless.

5



TABIE I
DEGREES HELD BY THE SUBJECTS' HUSBANDS

Degree Number
Bachelor of Science 33
Bachelor of Arts 7
Master of Science 3
Doctor of Philosophy 3
Doctor of Medicine 2
Bachelor of Eduecation 1
Magter of Arts 1
Doctor of Veterinary Medicine 1
Not Specified b 4
None 13 .

Total 65°

The Home Life Department offers two plans of studys

Plan I is designed for students who are interested in homemaking and
in family life as a vocation. This plan recognizes the home as an important
unit in democratic society. Homemaking and family life are considered
professions requiring intelligence, understanding and speclal training.

The course also contributes in the preparation of students who wish to
teach child development and family relationships, to work in religious
education, in social and child welfare, in family counseling, in adult
education, or in recreational and other community activities.

Students may use electives in Plan I to meet the requirements for
elementary and home economics certificates.

Plan II emphasizes training for specialists in child development and
guidance and in preschool education., Students are prepared to teach in
and supervise mursery schools, children's centers and play schools.
Auxiliary training is provided in child welfare, religious education,
sumer camps, and commercial demonstration of pley materials and children's
books.

Students mgy use electives in Plan II to meet the requirements for
nursery school-kindergarten-primary, elementary, and home ‘economics
certificates,’

2'I'he total is more than 57, the mmber of subjecis who are married,

because some of the husbands held more than one degree.

Bulletin, The Oklehona Agricultwral and Mechanieal College, Division
of Home Economies, (1950-1951), 29,



The mmber of subjects who were graduates in each plan of study are
shown on the following tables

TABLE II

THE NUMBER OF SUBJECTS WHO WERE GRADUATED
IN EACH FPLAN OF STWDY

Plans of study ' . Number

Plani I aledl o v w0 o o o o eimow m e oo 29
Plan I plussome other . . . . . . . . .« . . . . 3
Flan IXT aY0Ml. « & s s s o & o0 &« & @« & & & & s 21
Plan II plus some other. . . . . « . « « « « « & 9
Plan II plus twoothers. . . . . . . . . . . . . 10
Other plana4. ............... A

HO TOPIYs o o o 5 o o o 60 s & o & & w s o« 1
Total i 4

Forty-four, or 57.1 per cent of the subjects did not work outside
of the home at the time of this investigation. Thirty, or 39 per cent
were gainfully employed full time, and three, or 3.9 per cent had part-
time work outside of the home,

The mmber of years that the subjects were employed since college
graduation ranged from none to 11 years, with a mean of 2.7 years. Thirty-
nine of the subjects considered themselves to be full-time homemakers, 24
were part-time homemakers, and 14 did not reply to this question.

The replies to the section asking for present salaries earned by the
subjects were unreliable since some subjects were reluctant to divulge
this information.

4rve department originally, being thought of in part as general home
economics, had five plans as follows: (1) Homemaking and Family Life,
(2) Child Development and Preschool Education, (3) Home Demonstration,
(4) Home Life with a generel certificate, and (5) Home Economics Journalism,

In 19/2 or '43, the responsibilities for plens (3), (4), and (5) were
assumed Ly other departments to strengthen the School of Home Economics
leaving plans I and II as the two divisions of work that may be chosen by
students since that time.



How neer to being representative this sample may be is not accurately
knowne A return of 46 per cent is considered adequate for such a study,
indeed it is a higher retwrn than is usually atteined. However, as stated
in section D, Scope and Limitations of the Study, the sample megy be selective
in that more persons who were enthusiastic about their college educations
may have replied than those who were disappointed in values received. For
that reason positive findings mgy be more suggesiive for the sample as a
whole than are the negative, or critical ones. Because of possible limite=-
tions in sampling, results will be used, not as conclusive evidence, but
as indicators of strengths and wesknesses in the program.

B, Construction of the Measuring Instrument

After the problem was decided upon, the next step in the procedure was
to devise 2 measuring instrument thet could be used for evaluation of the
major in Home Life. Because there were 176 persons to be contacted, who
lived in verious sections of the United States, Hawaii, Alaska, and Mexico,
a personal interview with each of these would be impossible, Therefore, a
pencil-and-paper type of instrument appeared to be the only practical method
of finding out what the investigator wished to kmow., An imvestigation was
made by the writer by consulting source books and research studies %o
determine the types of questionnaire and ranking devices commonly employed
in research.’ It was found that there are at least six types of question-
naires in common use. These are: (1) Questions which may be answered with
the "Yes" or "lo" response, (2) Ratiﬁgé, as "much," "very much," etc.,
(3) Lists to check or rank, (4) Preference or choice between two possible
alternatives, (5) Open-end or nondirective questions, (6) Statement or series
of statements of which it is asked if subject sgrees or disagrees therewith.

Sputhors eonsulted were Young, Campbell, McNemar, and Ellis. See
bibliography.



Because no type of questionnaire has been proved completely reliable
in gathering data, it was decided to use a combination of the methods, with
the same questions repeated in the various forms in order to check on
internal consistency and reliebility in the responses.

As a preliminary to the formulation of a questionnaire, a "grial"
questionnaire was made out a priori and sent to graduates of the department
who were at the time living in Stillwater. Their criticisms and suggestions
were used in setting up the questionnaix;e in its fin=l form.

Thesé preliminary questionnaires consisted of (1) a list of the courses
offered by the llome Life Department at the time the subjects were students.
Under the listing, the subjects were advised to state specifically how they
felt the course helped them in their work end/or in their personal life
since graduation. (2) A list of questions with reference to the various
course areas offered by the department, and (3) a sheet requesting personal
data.®

TFrom the questions pertaining to values of courses, it was found that
the alumse had tended to rate their courses according to their worth, i.e.,
"This cowrse was extremely helpful in teaching———." "This is the most
important course toward teaching I have taken," "Offered help in meking me
conscious of qualities to look for in a marriage mate. - A great help,"
"This course was of little or no value to me either in teaching or in my
personal life." E:

Not only had the subjects rated the courses on the basis of range in
value, but they had also pointed out differences in contributions of certain
courses to either their professional or personal lives, or both. Along with

6A sample of the preliminary questionnaire appears in the appendix,

Pg. 85.
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the general statements on values of the courses, the subjects had pointed
out also specific ways in which the courses had been of help to them.

From the resulis of these "triel questionnaires," the investigator
concluded that the final form of the questionnaire should include: (1) a
face sheet for recording personel data; (2) a seven-point rating scale on
which the subjects were to rate their courses according to their value to
thenm in personal living; (3) a similar rating scale to indicate the degree
of worth to them in their professional life; () some nondirective
questions so that valuable opinions, attitudes, or sugrestions could not be
lost by a strict categorizing of answers; (5) a list of statements referring
to specific departmentel objectives for rating of their achievement on the
basis of a five-point scale; and (6) available space for listing courses
outside of the lome Life Department which the subjects had found to be of
value to them in their personal and professional lives.

The face sheet which was to supply information for description of the
sanple was to be removed upon the return of the questionnaire to meke the
part devoted to evaluation anorymous. A letter was to accompany the
questiomnaire that would give the subjects the assurance that anonymity
would be maintained in order to insure greater honesty in their replies.

Bearing alli of these pointec in mind, the writer next turned her
attention to the constnmf.ion of the questiomneaire for collecting data that
would be as reliable and valid as possible under the circumstances. Whitney,
in his book, The Elements of Research, points out that the questionnaire
can give reliable and valid information if certain requirements are met in
its formulation. These criteria ares

l. Is the questionnaire adequately sponsored?

2. Is the purpose of the study frankly stated?

3. Is the questionnaire on a worthy educational topic?

Le Is it well organized?
5« Are the questions clearly and briefly worded?



6. Can most of the questions be briefly answered with a check mark
or a fact or figure, and is the muber of questions requiring
extensive subjective replies kept to 2 minimm?

7. Is the information requested not available elsewhere, and obtained
only through a questionnaire?

8, Is the questionnaire set up in proper mechanical form?

9. Are the demands of the questiomnaire reasonable?

10. Is a sumnary of results or other proper returns promised
r«aSpondenta?'?

The instrument constructed for this study definitely aimed to get non-
directed replies to avoid evaluations that were suggested. These replies
were treated inductively to determine what evaluations were given spon-
taneously, these believed to have grester validity than those gained in
response to sugpestion.

Efforts were made to construct an instrument which would include
questions covering the necessary information needed for this study and
which would be in accordance with most of the above criterila.

In the appendix (p. 8l) is a copy of the measuring instrument thus
constructed. It consists of four parts, namely: (1) two forms for listing
rank-order of courses in their contributions to subjects personal and
professional lives; (R) spaces for the listing of courses other than Home
Life courses found to be of worth to subjects (2) in their personal and
(b) in their professional lives; (3) a section consisting of ten open-end
questions; and (4) thirty-three statements relative to the goals of the
Home Life Department to which the subjects were to designate degree of

achievenent in their lives.

There are limitations in the use of a questionnaire for measuring the

contributions of a college education to the life of en individual; even an

Tpredrick L. Whitney, The Elements of Research (New York, 1946), 139.
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instrument consisting of several types of information-getting devices such
as were used in this study. Evaluation is a difficult process because there
are so many intangibles that do not lend themselves to measurement. The
investigator has had to rely on the judgment of the subjects, the unique
construction of the questionnaire, and the soundness of the method of
analysis to produce an evaluation that is meaningful., The judgment of the
subjects in ranking the courses in order of their value in their lives, and
reasons given to substantiate answers to open-end type of questions, are
believed to yield fairly valid results.® Rating of statements related to
achievement of goals probably yields some returns in the form of e'ﬂiaralw:d'.ion..9
The degree of effectiveness of the measure and its reliability depends
largely, however, on the consistency of the results and their logical rele-
tion to (1) trends in the curriculum over the years and (2) goals set up
by the Home Life Department. Results of the analysis of data indicate that
these two criteria have for the most part been met. Results of the rank-
order analysis show that the basic trends in emphases in education for
family living during the past ten years ere evidenced in the personal lives
of the alumnae. This means that educationel intent agrees with result.

In the returns on the inductive process used for the open-end questions
graduates are stating in several different ways the same basic values they
have received from their educations. Thus they indicate, in the rating of

achievements accomplished or not accomplished, whether or not the goals for

Sﬂbert A. Campbell, "Two Problems in the Use of the Open Questions,"

Journal of Abnormal end Social Psychology, 40 (1945), pp. 340-343.
Pauline V. Young, "The Validity of Schedules and Questiomnaires,"

Journal of Educational Sociology, 14 (September, 1940), pp. 22-26.
IIbid.
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them as set up by the Home Life Department have been met, It is on the
basis of internsl consistency, of logieal results that conform to recognized
goals and educational trends, that give this instrument a degree of effective-

ness as an evaluative measure.

C. Scope and Limitations of the Study
This study includes the subjects who majored in Home Life during the
last ten=year periode It is an evaluation, therefore, of the contributions

to the lives of the graduates of the Home Life curriculum for that period
only. The findings apply only to the sample from which they were derived
and not to graduates in the years before or since the period stipulated.
The evaluation pertains also only to t'he cuwrriculun as it was at the time
the alumnse took the courses, not necessarily as it is now. However, there
may be some contributions, found to be of value to these alumnee, that are
relatively stable and can be assumed to carry on in the curriculum of the
future. Some of those contributions relate to growth (1) in self-insight,
(2) in personal adjustment, (3) in understanding of others, (4) in relation-
ship skills in living and working with others (family included), (5) in
professional knowledge and abilities, and (6) in community contributions.
These values have remeined fairly constaent throughout the tenw-year period
and, since they are still the objects of goals in the Home Life Department,
will probably continue to be contributions to the lives of future graduates.
Because of this, there is reason to believe that the results of this study
have predictive value for futuwre graduates and may contribute to curriculum
planning for future Home Life programs.

The study is limited to what can be obtained in the way of evaluation
through written forms. No returns were obtained from 53.9 per cent of the

total population of graduates in the ten-yecr period. It is not possible to
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conclude from this study to what degree the Home lLife program has met the
needs of those graduates. In other words, it is not possible to reach any
mathenatical calculation of the value of Home Life instruction for the total
population of alumnae. All that can be learned is related to the types and
kinds of contributions found to be of value from the college experience as
presented by the group who responded to the questiomnaire. It is possible
that some of the adverse criticimms of cowrses and their contributions were
not made available to the study because dissatisfied gredustes were
reluctant to lretm'n questionnaires, or graduates who did nake returns nay
heve emphasized the positive velues and omitted some of those that were
negative, For these reasons it is believed that the findings of this study
are somewhat limited to positive gains experienced by the slumnae as a
result of majoring in Home Life, although definite negative responses were
received and recognized. The writer makes no claims for the completeness
of any of these findings, only for the existence of those faciors deduced

from the analysis of the questiommsire data.

D. Procedure
After the problem was decided upon, the first step was to obtain the

present addresses of the graduates who hed graduated in the last ten years
with a Home Life major.

Because the files of both the department and the school of Home Economics
were somewhat inadequate, the investigator concluded that the' best means to
obtain these addresses was to send out cards to the parents (or guardians)
of the alumnae requesting information of their daughters'! present whereabouts.
This was done through the use of double post cards. (See appendix, p. 84).
One card explained why the information was requested and was signed by the

Head of the Home Life Department. The other card contained a form for



15

recording the information requested. It was tc bo filled out, torn off, and
returned to the deparitment Head. Of the 184 cards sent out, there were
96.4 per cent returned.

Following the return of these cards the instrument to be used for
measurenent was deviged., These questionnaires with an accompanying letter
of explanation signed by the head of the department (See appendix, p. 89)
and a stamped addressed envelope for their return, were sent only to the
graduates vhose parents or guardians had returned the preliminary post card;
thus to those for whon we had present addresses. Three weeks following the
sending of the questionnaires, a card (See appendix, p. 91) was sent to
those vho had not returned their questionnaire reminding them to do so.

Of the 172 questionnaires sent to graduates 82 were returned, Seventy-
geven of these were used for the study beccuse two were returned too late
to be used and three were incompleie.

Upon the return of the questionnaire the first page containing
personal data was removed. The year the subject graduated and a code
number were placed on the remainder of the gquestionnaire. By this neans
the responses to the questiommaire lost their identify with the subject who
had presented them.

The questionnaires were divided into three groups according to the
yesr that the subjects had graduated. Group I includes those who graduated
from 1941 to 1946, inclusive; group II, those who graduated from 1947 to
1949, inclusive; and group III, those who graduated from 1950 to 1951,
inclusive. The college catalogues for the ten years between 1941 to 1951
showed that there were distinet changes in the curriculum at the time that
each division in the sample was made. It was not known by the investigator
if these changes would affect the results of the study; therefore, each

group was tabulated separately. There were 32 subjects in group I, 20 in



group II, and 25 in group III. Personal data on the face sheet were the
first to be compiled. This information was used in the description of the
sanple, In addition, present addresses of the graduates were checked
with those obtained from the preliminary cards and addresses supplied hy
the face sheet were added to those. This lrought the Home Life files up
to date, ready for construction of a directory of those to whom a summary
of the results of the study would be sent.

A tabulation sheet was made for the remainder of the personal data, and
each item tabulated under its respective category. The checks were then
counted, the ranges and means calculated, and a description of the sample
was written,

Pages one and tuwo constitute the "Rank-order Forms" of the questiommaire.
The alumnee ranked the courses they had had in Home Life in the arder of
their value to their professional lives. Beside the rank-order listing,
specific reasons were given hy the subjects as to ways in which each
course had been of value.

A tabulation sheet was made up by listing the seven categories on
the rank-order sheet and individual courses supplied by the questiomnaires,
listed under their respective categories. A count was then made of the
individual courses listed under each category and a tentative table set up.
The category of "as valuable as not" was used as the mid-point and a couwmt
was nade of the mmber of times each course appeared above and below the
nid-point and the percentage of differences were then calculated and come
piled in tebles. These tables were in reality the first steps in the
process of analysis, as they showed only a compilation of the courses and
the mumbers and percentages of those above and below the mid-point together

with their aifferences.’® To make a more meaningful interpretation of the

loSee Tables III and IV, pp. 22 & 23
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results a second series of tables was constructed grouping the courses
under the gpecific areas to which they were related.n These areas were
(1) child development and guidence, (2) preschool education, (3) personal
adjustment, (4) marriage and family relationships, and (5) readings and
research, The tabulation and percentages above and below the mid-point
A e’ Ak Pearanibes: adl Hats perabrilinged - bi'sdci doih wre dhown dn thla

‘table.lt

The third _s‘hep was to present a grephic picture showing the rank-
order of each area in its relative value to the graduates. This same
process wes used in analyzing the data which gave an evaluation of Home
Life contributions to the personal lives of the subjects. TFrom the results
of these processes conclusions were drawn as to the areas that contributed
most to the personal and professional lives of the subjects. The specific
reasons listed by the alumae for ranking the courses as they did were not
used because many people did not £ill in this section, and many of those who
did, did so in such an incomplete form the information was of relatively

no value, It was found that the nondirective questions supplied much more
valid informotion of the same kind.

The second part of the questiomnaire asked for a listing of courses
outside of the Home Life Department that the graduates thought were most
valuable to them in their personal and professional lives. These data
were grouped into specific areas and shown in tables. Following this process
an interpretation of the tables was made and conclusions were drawn.

The portion of the aquestiomnaire dealing with "Yowr Life since College
Graduation® was analyzed next. The first step in the treatment of the
data gleaned from the replies to "yes-no" questions was to tabulate and

combine returns in tables. Responses written in as reasons for the yes or

Hsee Table V, p. 24.
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no reply were treated inductively, however, this being the more valuable
return in terms of evaluation, since responses were spontaneous and not
suggested.

An explanation of the inductive process followss All reasons given to
the individual questions were copied on sheets of paper with all answers to
the same question being grouped together (except for questions four and five
which were thrown together). The next problem was to group the answers to
each question under headings that appeared to deseribe a group of reasons.
This process is referred to as finding gemeralizations. The replies were
cut apart and pasted under the specific category to which they referred,
thus enabling a count of the mmber of times the same value was mentioned
by the subjects. Most subjects listed more than one reason for their reply,
making the total reasons given to most of the questions mmber more than
77, the mmber of subjects involved in this study. A table was then szet up
revealing generolizations reached by the induction process with the mmber
and percentage of responses under each category. Interpretations were made
of each table end the results and conclusions from these data were drawn.

Responses to the final portion of the questionnaire (pages 5 and 6)
were the last to be analyzed. This section consisted of 33 statements
related to the objectives of the Home Life Department, The subjects rated
these statements on a five-point scale according to the following code:

"S A"——strongly agree, "A"-——agree, "U"——undecided, "D"-——disagree, and

"S D"—-strongly disagree., The individual replies to this section were
tabulated and the responses comverted into percentages of the totals The
questions that pertained to each objective, with their respective percentages
of "S A," "A," "U,M D" "S DM and "N R* (no reply), were compiled in tables.
The replies and their percentages were left in the five original categories
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as well as toteled above and below the "undecided" rating. These details
were shown in the tables in order for the reader to see the intensity of the

12 From these tables interpretations

agreenent or disagreement in each case.
were made asg to whether the subjects confirmed or failed to confirm the ful-
fillment of each specifie objective,

A final table was constructed to show a compilation of the percentage
responses on all the objectives. It was used to form a basis for comparison
of the degree to which each objective was achieved. Its intermretations

served to sumarize the findings of the goal analysis,

1211'1 some replies the degree of the agreement was more marked indicating
that the subjects were more emphatic about the accomplishment of certain

objectives than they were about others.



CHAPTER III
ANALYSIS AD INTERPRETATION OF THE DATA

A. Findings from Rank-order Data

The first portion of the analysis was done to fulfill, at least in
part, the first stated purpose of this investigation: "To obtain the
graduates evaluation of the worth of Home Life courses to their personal
and professional lives," The data used were the courses submitted in rank=-
order by the subjects relative to personal and professional geins. (See
pp. 1 and 2 of the questiomnaire in the appendix, p. 90.)

The first step in the evaluation process was to get the subjects!
renkings of the courses taken in the order of their contribution to the
graduvates' personal and professional lives. Subjects were asked to place
these courses in rank order beside the categories "of most value," "of
next most value," "of more value than not," "as valuable as not," "of some
value, but largely not," "of next least value," and "of least value.," In
the treatment of these data it was decided to canpare by simple count the
number of times a course was listed above the mid-point category of "as
valuable as not" to the mmber of times it was listed below that point. A
weighting of 4l was given to each count to constitute the score above and
below the mid=-point for each course. Score differences and percentages of
difference above and below the nmid-point were computed. These are shown in
Table IV for courses that contributed to the professional achievement of

the subjects.

20
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The next step in the analysis was, (1) to combine all the courses under
the five principal instructional areas to which they relate, (2) to combine
their scores from tables III and IV under the area headings, and (3) to
conpute the percentage each count was of the whole, The final step con-—
sisted of compiling the differences in weighted values above and below the
mid-point on the rank order scale to show which areas of instruction were
judged Ly the subjects to be of greatest and of least value to them,
personally and professionally, for the three different time periods. Fron
the results of this analysis it was possible to determine rank-order of
values attributed to each area of instruction as well as to determine trends
in educational emphases. Results of this series of analyses are shown in
Table V for Groups I, II, and III. Interpretation of results follows:



Course. Above __ Below _ Diff. _  #iff.

Child Development and Guidance

(Preschool) 1 0 14 100
Marriage 1/ 0 14 100
12/-ilome Economics Basic (Home Life) 16 2 12 Vi
Family Relationships 17 3 1 70
Children's Interests in Sclence and

the Arts 10 1 9 81
Readings in Child Development and Guidance 7 1 6 75
Preschool Teaching I 5 0 5 100
The Individual and the Family 5 1 4 66
Child Develomment and Guidance (Adolescent) 5 K ) VA 66
Preschool Teaching II 3 0 3 100
Porent-Child Reletions 3 0 3 100
Preschool Edueation A 1 3 60
Personal and Family Living 2 0 2 100
Readings in Preschool Education 2 0 2 100
Child Development and Guidance (School Age) 3 3 0 0




23

Courge W Be;g! Diff. % Diff.
reschool. Teaching II 12 0 12 100
hildrents Interests in Seience and
he Arts 13 1 12 85
reschool Teaching I p % 2 0 11 -100
hild Develompment end Guidance (Preschool) 11 0 11 100
‘reschool Education 9 1 8 80
hild Development and Guidance
School Age) 8 1 7 /o
2/4=tome Economics Basic (Home Life) 9 4 5 38
‘amily Relationships 5 2 3 L2
‘ersonel end Family Living 2 0 2 100
t}hild Development end Guidance (Adolescent) 3 1 2 50
larriage 2 1 1 33
‘arent-Child Relalions | s 5 0] 0
leadings in Gh.i_'l.d Development and
‘anily Life 4 5 -1 -100

leadings in Preschool Education 0 2 -2 =200




TABLE V

WEICHTED SCORES COMPILED ACCOFDING TO MAJOR AREAS OF INSTRUCTION
TOGETHER WITH PERCENTAGE OF DIFFERENCE ABOVE AND BELOW THE MID-POINT ON THE RANK-ORDER SCALE

e of Towetten [ ey W, [ e P [ i

mtributions %o Fﬂ&? Life
Made by Courses in:

Family relationships and Merrdage 24 23 5 4 19 65 19 18 4 3 15 65 34 27 3 2
Child develoment and guidance 34 33 1 0 33 9 24 23 0 0 2,100 22 17 4 3
Personal adjustment 6 5 65 0 0 1211 76 52 2318 .32
Preschool education 15 14 3 2 12 66 28 27 0 0 28 100 22 17 2 %
Research and readings 6 5 i | 4 50 4 3 3 2 1 14 S % 10
:ntributionstomafe
Made by Courses in:

Fanily relationships and Merriage 25 20 9 7 16 47 L RS- I8 | 5 585 8 ¥ &5
Child develomment and guidamce 37 30 2 1 35 8 16 20 0 0 16100 22 20 2 1
Personal adjustment A 3 2 4L 40 6 7 5 6 1 9 11 10 4L 3
Preschool education 27 22 32 2, 80 28 3% 4L 5 21 4L A 21
Research and readings T8 <2 1 5 55 6 7 L 5 2 20 hH 3 7 6

an
18
20

IA
20

7
43

Group III __ ___

L3

69

3

33
83
46
91

-3 =50

o

ble V is a compilation of the scores from the rank-order analysis of Tables III and IV now assenmbled in instruc-
lonal areas. They are recorded in their number and percentage of difference above and belew the mid-point of the

nk-order scales This compilation is a step in the process of reducing the rank-order results to terms that can be
terpreted. Tables VI and VII which follow present the differences in scaring so derived from the process carried

rough in this table, From them, significant interpretations c¢en be drawm.
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TABLE VI

INSTRUCTIONAL AREAS IN ORDER OF THEIR RANK
IN VALUE TO THE PERSONAL LIVES OF THE SUBJECTS

Diff. Diff, Diff,
Group I N Group II N Group III N_

lst, Child development Marriage and fam-
and guidance 33 Preschool education 28 ily relations 3l

2nd. Merriage and fam- Child development Personal adjust-
ily relationships 19 and Guidance 24, ment 20

2rd. Preschool educa- Marriage and family Preschool educa-
tion 12 relationships 15 tion 20

4th, Readings and Personal adjust- Child development
research 4 ment 5 and Guidance 18

5th. Readings and Readings and

Personal edjustment O research 1 research 8

The teble above lists the areas of cowrses in rark-order according to
their contributions to the personal lives of the alumnae. It appears that
between the years of 1939 and 1946 the greatest amount of value was derived
from the courses pertaining %o child development and guidance, with the
courses in personal adjustment contributing the least, and with the areas
of Family Relationships, Preschool Education, and Research falling between
in that order.

In the second group of subjects, or those who graduated between the
years of 1947 to 1949 inclusive, courses in mreschool education shifted
from its previous rank in Gr@ I of third place, to that of being of most
value for Group II graduates. Courses in the area of child develomment and
guidance which were formerly ranked as of gresteést value In the subjects!
personal lives in Group I were in Group II given second ranking, Family
relations and personal adjustment courses in thalt order were ranked third
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and fowrth, and courses in ressarch were ranked as conmtributing the least
to the alumae personal lives.

The most recent graduates (those between the years of 1949 to 1951
inclusive) ranizad the cowrses in family relationships as those being of
most value to them in their personal lives. The area of personal edjustment
which was adjudged ac being of least value to the earllest group of gradu-
ates, and ranked as next to least value by the middle group, was given
second place by the latest group. Preschool education courses followed
closely,l and the area of child development and guidance was ranked in
fourth place.

Courses in the area of research were again, as in the niddle group,
ranked as contributing the least to the personal lives of the subjects,

The investigator wag informed by the head of the department that
there has been an increasing emphasis in the instructional areas of family
relationships and personal adjustment since 1945, when the last curriculum
revision was made. This change of emphasis has had its effects in the
lives of the recent graduates, as indicated by the high rankings given
these two related areas by subjects in Group III. The agreement of findings
with instructional emphases, as exemplified here, is an indication of the
validity of the ranke-order returns. Another interpretation could be made
regerding the higher ranking of child development and guidance and of
preschool education courses for graduates of the earlier half of the
decade, in that these subjects are experiencing parenthood mare at present
than are the recent graduates, Group III. Such course nay be of greater
value to the earlier graduates than to the recent ones because they

lAlthough both the areas of personal a djustment and preschool education

showed a difference of 20, more subjects listed the area of personal adjust=
ment as being valuable than listed the area of mreschool education,



_7

are the ones who have begun their family and can aprreciate the application
of such learnings to their own perenthood, Moreover, it is believed that,
because the staff who were teaching in that area at the time were more
highly trained and specialized than those of later periods, it is reason-
able to believe that the learnings of those early graduates were of a higher
quality than ttose of graduates whose teachers have been less well-trained.
0bt&irﬂ.ng well=trained child development teachers has become increasingly
difficult in recent years.

Probeably all three factors are operating to produce the trend noted in
Table VII. The rank-order of the instructional areces in the Home Life
Department are listed according to their contributions to the professional
lives of the subjects of this investigation.

TABLE VII

INSTRUCTIONAL AREAS IN ORDER OF THEIR RANK IN VALUE
TO THE PROFESSIONAL LIVES OF THE SUBJECTS

Diff. Diff. Diff.,
Group I XN, Group II N, _ Group III e
lst. Child development Preschool
and guidance 35 Preschool education 24 education 43
2nd. Preschool educa=- Child development Child development
tion 24 and guidence 16 and guidance 20
3rd. Marriage ard fam- Marriage and femily Personal
ily relationships 16 relationships 5 adjustment 7
4thi. Recdings and Readings and Marriage and fam-
research 5 research 2 1ly relationships 4
5th., Personal adjust- Personal adjust- Readings and
ment Z ment 1 research -3

The earliest group of graduates adjudged the courses in child develop-
ment and guidance as those contributing the most to their professional lives;



and those in personsgl adjustment as contributing the least, with courses in
preschool education, family relationships and marriage, and readings and
research ranking in between, in that order.

The coursss in preschool education shifted from a previoas raniz of
second place for Croup I to first rank in Group II, or that of being of
most valus to the subjects in their professional lives in Groups II and III.
The area of child develomment and guldance was ranked as second in value,
family relationships and marrisge third, readings and research as fourth,
snd the area of personal adjustment fifth, or ss being of least value to
the alumnee in their professional lives.

In the latest group of graduates, cowrses in mreschool education were
scored far sbove the others in their professional worth to the graduates
(43 points), The area of child development and guidance again was ranked
as second in value. Personal adjustment cowrses which heretofore had been
considered Ly the alumnae in the earlier groups to contribute the least,
ranked third in order for the latest group, and courses in femily relation-
ships and marriage fell close behind in fm:lrtil place.

Turning ouwr attention again to Table VII, we see a shift in the placing
of readings and research courses in relation to time periods. The two
earlier groups had both listed this area in fowrth place in rank order of
value, but the latest group (III) listed it as contributing the least of all
the areas to their profescional lives. As is shown in the mreceding table,
the difference was mimus tlwee, which indicated that three more subjects
considemd this area to be of little or no velue in their mrofessional lives
than the mmber who regarded it as being a contributing factor. What is the
reason for this low rank? Could it be that graduates fail to apply their
research and readings infarmation in their jobs? Or is it that they fall

to gee the value of these learnings in their professioneal lives? It might
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even be that their lack of readiness when they took the course, and their
dislike or disinterest in it has biased their reaction to its contributions
to their wcrk.z

Cowrses in preschocl education and child development and guldance
probably ranked of greatest value to the professional lives of the subjects
in all groups because these courses were closely related to the occupations
which these persons followed, As has been shown in Table XIV, most of the
subjects have entered vocations in preschool education and related areas.
Another factor contributing to these findings may be tl;.at the department
has through the years increased its emphasis on preschool and elementary
education., Not until about 1948, when the child development and guidance
courses of school age children and adolescents were added, had much emphasis
been placed upon the relationship of this department to the School of Educatior
Since that time, an inereasing mmber of the Home Life graduates has tranched
out into elementary education and obtained their certificates in that field.
This quelifies them to teach kindergarten and elementary grades in the public
schools, The additional certification gives nmore job opportunities for Home
Life graduates in Oklahoma, where most of our graduates are living at the
present time, The supply of mwsery school teachers is often greater than
the demand, while the demand for kindergarten teachers is greater than the

supply

Sumery of Findings from Rank-order Data
Results firom the rank-order analysis indicate that the earlier graduates
have found the courses that dealt specifieally with children have been of

greatast value to them in their personal lives with courses in family

2This observation agrees with the findings of May DuBois, op. cit.
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relationships ranking next., This may be because these groups consist

largely of parents and the learnings relate specifically to their present
family living, The most recent group of graduates ranked the areas of family
relationships and merriage, and personal adjustment highest in their comtri-
butions to personal' living, Research and readings were listed last, probably
because graduates failed to make direct application of their learnings to
their personal living,

Found to be of greatest value in the professional lives of the graduates
were the areas of instruction related to preschool education. This is a
logical conclusion since almost one-half of the graduates are, or have been,
preschool teachers and others have taught in related educational fields.

The area of personal adjusiment gained in emphasis from fifth place in

Group I to fourth in II and up to second place in Group III. It is aasmad'
that recent graduates are seeing more relationship between good personal
adjustment and success on the job than did the earlier graduates. Perhaps
the greater emphasis in the Home Life curriculum on developing wholesome
personalities has contributed to this trend., It is also indicated here, as
in later sections, that insights and understandings learned in courses on
personal adjustment, and those gained from child development and guidance
also, contribute to professional proficiency. Training received in preschool
education has made consistent contributions to the professional success of
the subjects during the last ten-year period. In further analyses presented
in this study, however, graduates give evidence of believing such specific
training could be augmented by greater thoroughness and with additional
experiences. (See sumaries in section C). In other words, they would

recormend giving students "more of the same."
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B, Findings from the Listing of Courses Other Than Those in Home Life

i = e  dn | W———— Wt

The graduates of the Home Life Department were asked to list the courses

outside of the Home Ljife Department, and certain electives, that they had
found to be of value to them in their personal and professionsl lives. The
following table shows the areas listed with the mmber of times they were

nentioned by the subjects.

TABLE VII

COURSES OTHER THAN THOSE IN HOME LIFE LISTED BY
SUBJECTS AS BEING OF GREATEST WORTH TQ THEM IN THEIR
PERSONAL AND PROFESSIONAL LIVES

T 4 In In
s e ;’on Personal Life fessio
ruct N. _ Total N, _ Total
1. Home Economics Courses Other than
Home Life
Household arts 78 8
Household science 65 25
Home management 18 A
Home Economics Education 4 165 2 39
2+ General Education
Humanities 32 25
Language arts 28 18
Arts and crafts 25 1
Biologicel sciences 3 6
Health and physical education ¥ § . 5
Physical sciences 218 103 o3 A
3« Education Directed Toward
Teaching
Addiiénal courses 5 7
Certification (Elementary) 0 5 8 15
4+ Business courses 5 5 8 18
Total _78 13
No reply : 8 2%

Thetable above reveals the fact that nearly twice as many of the
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subjects listed courses which were of value in their personal lives, as
those courses which were valuable in their profegsional lives.

In rank order, home economics courses other than Home Life were
nentioned as being of most worth to the alumnae to their personel lives
while courses in general education were found to be of most value in their
professional lives. General educatlon courses ranked in second place in
conbributions to personal living while Home Economics courses other than
Home Life ranked second in worth for vocational competence.

Business courses ranked third for their contributions to the subjects?
professionel lives, and education courses thet were directed toward teaching
followed closely,

From these findings, it appears that the electives taken in home
economics and general education have proved to be of most value to the

subjects in both their personal and professional lives.

C. Results from the Analysis of Questiomnaire Data

This section consists of ¥ables, their interpretations, and findings
obtained in that portion of the questionnaire entitled "Your Life Since
College Graduation." These questions dealt with satisfactions in the
college major, in the chosen profession, and in the adequacy of the education
for living in the circumstances in which the subjects now find themselves,
The questicns required positive or negative answers together with reasons

for the respective replies,

1. Responses to question as to whether graduates would choose same major
and professional field
To obtain the graduates! avowed attitudes toward their Home Life major,

the question was asked if they were to do it over again, would they choose



Iome Life as a major. The responses to this question together with a

grouping of the reasons given for the choices are given in Tables IX and X.

TABLE IX

NWMBER AND PERCENTAGE OF RESPONSES TO QUESTION
REGARDING SELECTION CF HOME LIFE AS A MAJOR IF GIVEN ANOTHER CHANCE

Reply Number Per Cent

1.!65-.----.- 65.-.. 84.5
2.“0 * & & & s * = 120-.. 15.6

Total i 100.

In answer to the question, "If you were to do it over again, would you
choose Home Life for your major in college?" as shown in Table IX, 84.5 per
cent indicated they would and 15,6 per cent that they would not do so.

The subjects were asked to give reasons for their replies to the
question., There were a variety of replies, but upon closer observation it
was noted that they grouped themselves under definite headings relative to
their contributions to the lives of the subjects. Inductive nethodl was
then used to collect the reasons under descriptive headings, the resuliing
breekdown being shown in Table X, which follows.

1see sanple form of inductive process in the appendix, p. 92, and a
description of the process of drawing generalizations in section D,
chapter II, under "procedure."



TABLE X

REASONS FOR CHOOSING, OR NOT CHOOSING, HOME LIFE
AS A MAJOR IF GIVEN THE CHOICE AGAIN

Reasons given Yes Total No Total

1. For its homemaking values 28 I
28 1
2, For its professional worth
General contributions 17 9
Contributions to work with
children 8 0
25 92

3. Tor iis values in understanding
self and others

Insight into humean relations 10 0
Abilities in humen relations s ) 0
33 0
4e For its value to subjects as a
person
Personal satisfaction 2 0
Personal adjustment 11 0
13 0
5+ For reasons that are unrelated w3 -
2 3
Totals ' 79 13

Table X gives the list of the reasons arrived at by induction for
choosing or not choosing Home Life as a major if given the choiee again.
It will be noted that the mmber of reasons given total more than the 77,
which is the mmber of subjects, This is because many people qualified their
"ves" or "no" answers with more than one reason. For example,Case 39 wrote:
"Yes, I feel that Home Life offers an opportunity for a girl to learn about
family life, At the same time in this major she can prepare for an outside
job=—or a temporary job until narriage." The first part of this reply,
"] feel that Home Life offers an opportunity for a girl to learn about
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fanily life," belongs under the first category, "For its homemaking values,"
and the remainder of the reply pertains to its contributions to her pro-
fession,

From the replies to the question, "If you were to do it over again,
would you choose Home Life for your major in college?" it appears that most
of the alumnae (86%) were well enough satisfied with their choice to choose
it again., They gave as reasonss (1) for its value to them now that they
are homemakers, (2) for its general contributions to their professional
life and their work with children, (3) for their understanding of self and
others, and (4) for its contributions to their personal adjustment.

If one were to attempt a sumory of the findings on this question,
he might conclude that because the subjects would choose the same major
again, they value their Home Life education highly, Reasons given for this
choice would be indicative of the value of this education to them as persons.
The real values appear to be in relation to such things as homemaling, human
relationships, and work adjustment,

In order to determine if the graduates were satisfied with their pro-
fession, they were asked if they would choose the same professional field
were they to do it over again.

TABLE XI

NUMBER AND PERCENTAGE OF RESPONSES TO QUESTION REGARDING
THE CHOICE OF SAME PROFESSIONAL FIELD IF GIVEN ANOTHER CHANCE

Reply Number Per Cent
ll IGSQ ® & & ® ® ® @& & & & & & & & & ® = 57 - = = = = = 74.0
Re WO & 4 s s wa vh s s s 6@ @@ s o 4o oo 10.4
3. NO 'I‘Bply ® ® 8 & & = 8 " = » * & & 7 . . - 9.1

Le Yes, with modifications and veriations 5. ... .. 645

Totals T 100,
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In answer to the question, "If you were to do it over again, would you
choose the same professional field?" the alumnae gave the responses shown
in Table XTI This table indicates that 7/ per cent would choose the same
field agein, 10 per cent would not, & per cent would with modifications and

variations, and 9 per cent did not reply.

TABLE XII

REASONS FOR CHOOSING, OR NOT CHOOSING,
THE SAME PROFESSIONAL FIELD AGAIN

Reasons given Yes Total No Total

1, Because of liking to work with children

a. In service to, and 10 0

be Through love for iy 0
15 0

2+ For its contributions to personal and

family life A 0
0

3. Because of enjoying the work A4 =5
5

Le For job security 8 3
8 3

5. Because of liking to work with people _6 0
6 0
Totals 57 8

Table XII shows a breakdown of the reasons for choosing, or not
choosing the same professionel life, Again it is pointed out that marny of
the subjects! answers included nmore than one reason, as seen in Case 23,
"Yes, I got enough education courses to get a temporary teachers certificate

and enough general home economics to meke it profitable for me in my

personal life,"
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Yron Table XII itis evident that the most common reason for choosing
the seme profession ls because of the graduates! liking to work with
children as noted in the fifteen responses to item 1, The next category,
"for its contributions to personal and femily life," ranks secend, with
fourteen positive responses and no negative ones. The reacon given as
"because I enjoy my work" is not so marked because thirteen persons indica-
ted a positlive reply and five, a negative one, "For job security," there
were eight positive and three negative responses. The question arises,
"Why was job security not mentioned more frequently?" Evidently, persons
in the Home Life professions value the personal satisfactions derived from
work they enjoy with children and others, and work that contributes to their
own personal and family life more than the certainty of being atle to get a
Jjob. |

If one were to sumarize what was learned frrom the responses to the
question, "If you were to do it over again, would you choose the same pro-
fessional field?" one would conclude that most of the subjects were well
* enough satisfied with the professional choice to choose it again., However,
the basis for their replies was largely personel satisfaction in the work,

aside from job security.

2. Responses to question c&mrning additional educational experiences

subjects would include were they to repeat their education

The seventy-seven respondents to the questionnaire used in this study
were asked to list the experiences they would appreciate having had to pre—
pare themselves better for the life they now live, These reactions are
found in Table XIII.

It is interesting to note that although the gquestion asked for

"educational experiences" most of the alumnae listed specific courses as



TAZLE TIIT

NTZEER AT PERCENTACES OF RESPONSES TO QUESTION CONCERNING
ADDITIONAL EDUCATIONAY, EXPERIENCES SUBJECTS WOULD
IICLUDE WERE TIEY TO REPEAT THEIR EDUCATIONS

Cowrzes o Tumber  Totsl  Per Cent
1. General edusation
ae Arts and crafts ' X7
be Hunmanities 10
c. Language arts 9
de. Physical Science: 2
e, Biological Scic:peu d
2 345
2¢ ILducation, directed toward teaching
Additionnl courses or experiences 18
Certification
Elenentery 3
Vocational 2
ot specified 2
25 22,1
2, Home Economies cowrses other than
Home Life 12 12.4
Le Buuliness corses 1 97
5 Home Life cowrses 9 8.0
6. No other cowrses 5 hels
7. llo reply : : 10 8.9
Total 113 100,

being advamtageous t-o their present life, As shown in the precedirg table,
the desired educutional experiences fell into the categaries of general
education, specific education, home econamices cowrses other than Home Life,
business courses, and additional Home Life courses, These aluuics wonld
like courses in the hmanities, the physical and biologleal sciences, the
langucge erts, exd especially In orts and erafts, This finding correlated
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with their replies to question 7 (see Table XIX) that emrichment of their
educational backgrounds would serve to meke them more well-rounded parsons.2

Same would choose greater speclalization in their professional areas,
in teaching and in business, if they were to do it again, and some of them
would choose to take mare family living and home economies courses, A few
were disinclined to mention other courses probably in evidence of indifference
to further education, Five responses showed satisfaction with the present

state of affairs.

3. Responses to questions regarding occupations graduates plamned to enter
as compared to those that they entered.

Although the Home Life department does not put a great emphasis upon
training its students for specific occupations, one of its minor objectives
is "fo train for specific occupations in the fields of fanily living and
child development" (see section D, p. 59). To determine if the graduates
of this department had gone into the occupations that they had planned to
enter at the time of graduation, they were asked to answer questions 4 and
5, which read:

te For what gainful occupation, if any, were you
plamning to enter at the time of graduation?

5. For what gainful occupetion did you enter
after graduation?

Table XIV shows the replies to these questions.

An explanation of Table XIV magy be necessary in order for the reader to
interpret its meaning, For example, item-l nay be interpreted thus: 29
of the alumae planned to enter the field of mmwsery school education at
the time of graduation. Twenty of the 29 entered occupations relating to

zThat graduates could profit by additional instruction for their social
role—~that it cammot all be done through home economiecs—-is supported by
Ce Mo Louttit in her article, "Women: Their Roles and Education," Journal
of Higher Education, 22 (April, 1951), 202-8.
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TABLE XIV

OCCUPATIONS WHICH GRADUATES PLANNED TO ENTER
AS COYPARED TO THOSE THAT THEY EWTERED

Occupation Planming o Total Who  Lntered  Lntered  Lntered
r at Tine of Planned to  Field Related Unrelated

raduation Enk Plamed Field Field

1. HNursery Bducation 29 20 7 2
Total 29 20 7 2
2+ Other Educational Work
a. Kindergerten teaching 5 5 0 0
be Elementary teaching A b 0 1
c. Secondary teaching 1 0 ? 3 0
de Voecational hcme econaiics 1 0 i ¢}
e, Home demonstration work
end adult education 4 2 0 2
f. Jouwrnalism 1 i 0 0
Tobel 16 1 2 3
3« Socisal Service
8. Child welfare 6 . & 2 3
be Group work 5 2 2 1
c. Public health mursing 3 3 o 0
Jotal A2 4, L ="
4e Tomemeking (no specific
occupation ¥ < I 5 4
Total 15 3 L -
5. Unrelated Areas
a, Commercial work 5 5 0 0
be Airlines - 9 9 L
_Total 5 b 9 k:
6. lNo answer 2 Q. 0 0
Total 2 (2,63) O ¢ 0
TOTALS 7 by 17 1Z
PERCENTAGE 100, 57.1 22,1 18.2
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mrsery education (i.e., kindergarten or elementary teaching), and two of
the 29 entered wwelated fields (as secretarial work).

Interpretation of the resulis of the tabulation of questions four and
five may be sumarized as follows: (1) Most students who planned to enter
musery school teaching (69%) actually did so. (2) About three-fourths
of the subjects who trained for positions related to education entered that
worke. (3) Only one~third of the persons who plammed to enter verious social
service positions actually did so. The others entered releted and umrelated
fields, (4) Five of the thirteen who plammed to enter no specific rrofession
but chose to train for homemalking alone probably married; but eight of them
took some farm of employment related or wmelated to homemaking, (5) A
few graduates planned for careers outside the home living erea by taking
electives in other fields of specialization, such as commerce. Four persons
who planned to enter into comercial work did so; ome girl who planned to
be an airline hostess went into an umrelated area.

0f the total sample (77) forty-four or 57.1 per cent went into the
field for which they had planned, 22,1 per cent went into a related field
and 18,2 per cent, into an umrelated field, If one were to combine the
percentages in columns two and three, the total (40.3%) would give some
indication as to the use of specialized college:treining in job experience.
Fourteen, or 18,2 per cent of the whole, evidently are not using their
specific training in their present professions. A possible explanation for
why more people did not go into the field for which they planned may be
ithat adequate placement service in the Home Life Department has not been
available,



4+ Responses to quection regarding adequacy of college education as
directed toward professional and personal living
Fron the results of the preceding question, it was pointed out that
nany of the alumnase did not enter the occupation for which they had planned
to enter. In order to deternine if the graduates thought themselves pre-
pared for the job, a question was asked coiwarni’ng.the adequacy of their

college education for the profession which they entered.

TABLE XV
ADEQUACY OF COLLEGE EDUCATION FOR PROFESSION ENTERED

Reply Number Per Cent
YOB. o 6 5 3 o % w6 2 06 3 e » 35 . .« 45e5
No L] - - - L] - - a & & ® = = - 23 - - - L] 29.9
Yes, with reservations . . . . 13 ... . 16.9
No mmy - » - - - - - - - - L 6 - - - - 7.8

Total 7'? 100.

Table XV ligsts the answers given to the question, "Do you believe that
your college education was adequate, in that it was directed toward the
profession you entered?™" 45.5 per cent agreed that their education was
adequate, while 29.9 per cent felt that it was not. 16.9 per cent answered
"yes," but with reservations, and 7.8 per cent gave no reply. It appears
from this table that more thought that their education was adequate for
their profession than thought it was not; however, many qualified their
"ves" answers with certain conditions, as Case 10: "Yes, I feel that the
acadenic preperation I had was fine, however, I wish that I had been given
more ideas for handwork and combined my work to qualify for an elementary
certificate without advanced study."



TABLE XVI

COMBINED RESPONSES OF THOSE GRADUATES WO GAVE REASONS FOR BELIEVING
THEIR EDUCATIONS WERE ADEQUATE FOR THE PROFESSION THEY ENTERED

Reason given for saying "yes" it was adequate Number
1. Adequate for homemaking. . « . + ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ 4 ¢ 4 ¢ o v 4 o T
2. Adequate for Pre-school teaching . . . . . « . « . ¢« ¢ v ¢« ¢ &« o & 5
3. Adequate for kindergarten teaching . . . . . . . . . . « « « . . . 5
4e Adequate for improving my human relationships. . . . . . . . . . . 3
5. Adequate, with reservations, for professional choice . . . . . . . 13
60 HO I‘BH.SOI]. giwno - " ® & 8 ® s @ . @ . . . & s = . 8 @ - = & = & = 15
Total 48

Table XVI gives the combined responses of those graduates who gave
reasons for believing their educations were adequate for the profession they
entered. It reveals that seven thought it adequate for homemaking, five felt
it was adequate for pre-school teaching, and five agreed also that it was
adequate for their profession of kindergarten teaching. Three persons
replied that their training was adequate for their profession because it
hed inmproved their humaen relations, and thirteen agreed that their education
was adequate, with reservatlons. Some of those reservations were, "need
more courses in parent child education, business, elementary education, etec."

As shown in Table XVII, which lists the combined responses of those
graduates who gave reasons for believing their educations were not adequate
for the profession they entered, the reason listed most frequently was,
"Yent into different profession than one for which trained," with twelve
responses. Eight persons felt their education was not adequate for their
profession because it was not thorough enough; and three felt thelr education
needed to be more specialized. Some suggestions offered were, "needed more

education courses"; and "while teaching, I felt the need for more experiences

with perents, counseling, also, more knowledge of science and nature."



TABLE XVII

COMBINED RESPONSES OF THOSE GRADUATES WHO GAVE REASONS FOR BELIEVING
THEIR EDUCATIONS WERE NOT ADEQUATE FOR THE PROFESSION THEY ENTERED

Reasons given for saying "no," it was not adequate Number
l. Went into different profession from one
forwdel brrlowd o o v % b v s % ¢ B R w e w8 B & SRR -
24 Horkmededtobemorethmomhtobaadequate s v e ety 8
3+ Work needed to be more specialized to be adequate. . . . . . . . . 3
Total : 23

Sumarizing the responses of the question, "Do you believe that your
college education was adequate in that it was directed toward the profession
you entered?" it appeared that about three-fifths of the subjects believed
it was. They attested to its adequacy in training them for homemaking, for
preschool and kindergarten teaching and for contributions to their abilities
to work with others in amy chosen work. About one-sixth who gave positive
answers added reservations to their replies. Of those who felt it was not
adequate (about one=third), the reason given most often was that they
entered a different profession than the one for which they trained. Some,
however, (11) felt themselves inadecuately trained because their work in
college was less thorough and less specialized than they had found necessary
for their wark. '

One of the najor objectives of the curriculum of the Home Life depart-
ment is to educste the students for a satisfied personal life. To determine
the degree of which this objective was accomplished, the following question
wes asked: "Was your college education adequate in that it was directed
toward satisfaction in your personal living?" Teble XVIII lists the replies

to this question.
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TABLE XVIII
ADEQUACY OF COLLEGE EDUCATION FOR FERSOUAL LIVING

Reply Number Per Cent
YO8 i 5. 5. 005 4 § 5 2 w8 & 8 & 62 ,...80,5
sy 6 i = 5 a8
Yes, with reservations and

nodifications. . .'. . . . . . .. T « 65+ 921
NOTOSPONS® . . ¢ « 2 « o « o =« & o « &« 2 " 2.6

Total : 77 100.

It ngy be concluded from the results shown in the above table that
most of the alumnase, 80.5 per cent, believed that their college education
contributed to satisfactions in their personal living, However, 7.8 per
cent gave a negative reply, indicating that their college education was not
directed toward personsl satisfactions, and 9.1 per cent modified their
answerse

Exenining the reasons the subjects gave for replying as they did to
question seven, the investigator found that the responses grouped themselves
under four categories listed in the following table, Table XIX.

Negative replies to question seven with their reasons indicated that
four reasons for dissatisfaction with the educatiors contribution to
personal life were related to personal adjustment, and two to lack of help
in learning to understend and work with others.

Four-fifths of the alumnae felt that their college education was
adequate in thet it was directed toward satisfaction in their personsl
living., One-fifth either sugpested modifications and reservations, or indi-

cated that it was not adequate in its contributions to satisfaction in



TABLE XIX

REASONS GIVEN FOR REPLIES TO THE QUESTION
REGARDING ADEQUACY OF COLLEGE EDUCATIOH FOR
SATISFACTIONS IN PERSONAL LIVING

Satisfactions Yes Total No Total

l. In the Home Life
a. Homemaking
be Fanily relationships

=
otz
o

-9
19 (29.7) 0

2¢ In adjustment to personal living
a. Understanding and accepting self
be Living a full, happy life
c. Making adjustments
de Solving life's problems
e. Facing realities of living
f. Getting more satisfaction out

of living

LAI Wt O
© HHOKK

26 (40.6) 4

3. In wderstending and working with
others 11 (17.4) 2

4e In services to the comunity 2 0

Totals 58 6

Table XIX shows a breakdown of the reasons for affirmative answers to the
question concerning the adequacy of "college education for satisfactions in
personal living.," Twenty-six of the reasons given were in the area of
personal adjusiment to living, including happy life, solving life's problems,
facing realities of living, and getting more satisfactions out of living.
Nineteen replies indicated that their college educations! contribution to
homemaling made it satisfying to their personal living. Other reasons
listed were satisfactions in understanding and working with others, and in
services to the commmity.

personel living. Reasons nost frequenily given for satisfaction were in
relation to its contributions to personal adjustment and its contributions

to homemaking and femily relations.



47

5 Responses to question regarding worth of college experiences relative to
cost of time, energy, and money invested.

For the purpose of obtaining an evaluation of college experiences in
relation to expenditure in time, energy, and money, the following question
was asked, "Do‘ you feel that your experiences at college were worth the
time, energy, and money invested in them?" (See appendix, p. 90, question
8.) Responses are recorded in the table that followss

TABLE XX

FREQUENCY AND PERCENTAGE OF RESPONSES TO QUESTION
REGARDING WORTH OF COLLEGE EXPERIENCES RELATIVE
TO COST IN TIME, ENERGY, AND MONEY INVESTED

Reply Nunbex Per Cent
Yol o v wg ' w5 v & % T2 s w s @ 93.6
Modifications . . . . . « 4« . ¢« « « 5.2
BOi s o« o &% d # % 5 % PR 1.3
Total 77 100.

As shown in Table XX, 93.6 per cent of the alumnae answered “yes" %o
the question, "Do you feel that your experiences at college were worth the
time, erergy, end noney invested in them?" Only one person, or 1.3 per
cent, replied "no" and fowr, ar 5.2 per cent of the answers were modifica~-
tions of the affirmative and negative replies. Thus we see that again we
have an indirect indication that the subjects put great value on their
educations. There is little amession of dissatisfaction, that being
suggestive, or qualifying in nature.

Many of the slumnae listed more than one reason for feeling that their

college education was worth while. Thus, there were 110 reasons given,



falling into the categories of: (1) contributions to personal growth,

(2) those for personal adjustment, (3) those for social developmert,

financial and/or job secwrity values, (4) contributions to homemaking and

family living, (5) service values, and (6) professional growth values, as

shown in the following table,

TABLE XXI

REASOIS GIVEN FOR REPLIES TO QUESTION REGARDING WORTH OF

COLLEGE EXPERIENCES RELATIVE TO COST IN TIME, ENERGY, AID MONEY INVESTED

48

Contributions

Number Total Per Cent

I

3e

lio
5e
6
Te

Contributions to Personal Growth

ae Enriched persongl life

b. Growth in learning and thinking

c¢. (Personal) Satisfactions and enjoyment
d. Maturing values

e. Gain in self confidence

f. Formulatlon of lifets philosophy

Contributions to Personal Adjustment
a. Heving experiences in living, learning,

plamming, finding, infearmation, etc.
be Learning to solve problems
ce Understanding dhers
de Iearning to neke decisions

Contributions to Social Adjustment

a. Social contacts (activities and friends)
be Working and living with others

ce Advance in prectige

Financial and/or Job Security Values
Contributions to Homemeking and Femily Living
Service Values

Contributions to Profegsional Growth

53

L\J'u)#- c

15

N

u:.»q'z'\.';

8.1

1345

1e5
11.8
6.3
346

247

Total

110

100,
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Approxinately one-half of the reasons given for believing experiences
at college were worth the .'l:ime, energy, and money expérded on them, grouped
themselves under contributions to personal growth of the individual, State=-
nents pertaining to the emrichment of personal life, such as "hroadening
viewpoints," "opening new horizons," and "developing backgrounds" were
nentioned twenty-two times, along with statements pertaining to growth in
maturity, in self-confidence, in thinking and learning.

Statements centering around contributions of the college experiences
to personal adjustment mmbered fifteen (13.5%)s These were largely in
the natwre of experiences in living, learning, planning, fact~finding,
problem=solving, and making decisions. These represent the learning and
experience in the processes of adjustment, certainly one of the important
aims of education,

Some subjects listed contributions of the college experience to their
soclal development (14.5%). Others listed security values (11.8%). Same
uentioned contributions to their parental family living and others gave
contributions to professional growth and opportunity to serve others as
values of the college experience. -

This question was directed toward the experiences of the four years
spent in college. As view in retrospect they appear f-o the subjects to
have made the greatest contribution to their personal and social growth and
adjustment., This is an interesting commentary of the worth of college
experience in that it puts emphasis on growih and emrichment of personal
life rather than on subject matter learnings, and on abilities in adjustment
to living (personal and work adjustments) as much or more than on the ad-
vantages of financial and professional secwrity. Such findings have signifi-
cant bearing on the goals of education as they are set up in the functional

prograns in colleges todgy. Such a progran is that designated as Home Life
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or as Education for Family Living, the major pert of the program being
devoted to education far personal growth and adjustment and for present and
future family living,

6. Responses to question regerding contributions to Home Life courses to
person as an individual and es a profeasional person
In orderto get some unprompted and unsuggested replies of the evalua-
tive nature the question, "What do you think has been the greatest contribu-
tion of your Home Life courses to you as an individual?" was asked.
Replies were grouped, through induction, under the categories listed in the
table below.

TABLE XXII
CONTRIBUTIONS OF HOME LIFE COURSES T(U THE SUBJECTS AS INDIVIDUALS

Contributions Number Total Per Cent

1. In understanding and working with others
a. Adults
be Children

lex

2. In adjustment to personal living
a. Understanding and accepting gelf "
be Living a full happy life
¢. Maldng adjustments
d. Solving life's problems
e. Facing realaties of living
f. Getting more satisfactions out of living

sl

36 33.0

3. In home life

a. Homemaking
be Family relationships

I

19 17.2
No answer 6 5.6

Modified replies 2 1.8

Total 109 100,




In reply to the question concerning the contributions of the lome Life
department to the alumnae as individuals, nearly half of the subjects listed
reasons pertoining to the understanding of, and being able to work with,
other people and children, Most of the subjects seemed t§ feel an inter-
relationship between the understanding of children and other adults, as
Case 13, "I have often said that with the understanding of children comes
the understanding of the human race. 'I‘hahka to my preschool training, I
feel I've been able to meet the task of living with others more readily than
I otherwise would have been,"

Statements centering around contributions of the Home ILife courses in
personal edjustment to living mmbered thirty-six, or 33 per cent., These
were in the natwre of self understanding, living, making adjustments, making
decisions, and geining satisfactions fram living,

Contributions of the Home ILife department to homemaking and fanily life
were also mentioned. It was found that nearly half of the alumnse felt
that the Home Life cou‘cses.' greatest contributions were in being able to
understand and work with others, one-third listed areas relating to their own
personal adjustment to living, and about one-fifth gave replies relating to
homemaking and family relationships, The remainder sugpested modification
or gave no replye.

If we are to judge by the mmber of times each contribution was men-
tioned, mare graduates valued their home life courses for coatributions to
their abilities in getting along with themselves end others, than for their
contributions to their home and family living.

In order to determine the wey in which the Home Life departnent pre-—
pared its graduates for their profession, the following question was acked:

"What do you think has been the greatest contribution of your lome Life
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courses to you as a professional person? The table below lists the cate-

gories of the replies to this question.

TABLE XXIII

CONTRIBUTIONS OF THE HOME LIFE COURSES
TO GRADUATE AS A PROFESSIONAL PERSON

Contributions Number Per Cent
l. In understanding and working with children 30 33.7
2. In understanding and working with people (adults) 1/ 15,7
3¢ In training for a vocation _ 12 13.5
Le In personal satisfactions in and for vocation 8 2.0
Modified response . 4 45
Little or no contribution 3 3.4
No reply 18 2042
Total 89 100,

Twelve persons listed the specific training for their vocation as being
the greatest contribution of the Home Life courses to them as professional
people, and eight or nine per cent realized the value of their training in
personal satisfactions in their work. It is interesting to note that only
three of the alumnae felt that the Home Life courses contributed little or
nothing to them as ﬁwofessional persons. In relation to the mmber who
entered professions unrelated to the fields of Home Life courses (as seen
in the results to questions four and five) this is significant.

Eighteen of the seventy-ceven suﬁjects in this study did not answer
this question——probably because they have never held any type of a position
to classify themselves as professional people, or had not worked long enough
to realize the value of their courses in the llome Life department.

As in the preceding question, many of the alumnae felt that the

createst values in their Home Life courses were in the ereas of understanding
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of, and working with, people and children, The training that the Home Life
courses offer in child development end guidance has been of most value in

their professions in helping them to understand and work with children.

7. Sumary of findings firam the questionnaire data

a. Contributions of education to ;réfeasional life.

The subjects used in thig Invegtigation were asked if they would choose
the same major and profession again if giﬁn another chance. About four—
fifthe replied that they would because of its contributions to their personal
lives. The recl values appear to be in its contributions to homemeking,
to human relationships, and to work adjustment. The mgat;tve replies to
the question referred to the limitations in professional worth of a llome
Life nmajor. Some graduates felt they were not prepared to support themselves
and their children if an emergency should arise.

Most of the graduates replied that they would make the same professional
choice were they to do it ggain; the basis for this being personal satis—
faction in their work, most of them enjoying work with children amd with
other people. The negative reasons given were fewer in mmber and were on
the basis of not enjoying the work they went into, and of not having adequate
job security.

From these results it appears that the graduates of the lome Life
Department value their education highly, because from it they have gained
a high degree of satisfaction in their personal and professional lives.
However, the worth of it is not in the job security or financial support
that it offers, but rather in personal satisfactions.

These results inply that a llome Life major offers much to personal
setisfaction, but that job opportunities for graduates with this major were
linited in the ten=year period which this study covers. Although the mmber
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who felt the need for more vocational emphasis was small, probably because
over half of the subjects consider themselves as being full-time homemakers
at the present, their needs must be taken into consideration. As is shown
in the description of the sample, nearly all of the subjects et scmetine ar
other have worked outside of the home to contribute finaneial suppart to
themselves or to their families.

The elumse felt that they would 1ike to have additionsl eourses in
general educatlion, vocational education, and other home econamics fields to
prepare them for the lives that they are now living. The courses most often
listed were arts and crafts, and the humanities, This indicates that the
Home Life curriculum should allow for more electives in pgenersl education,
for there were 103 courses listed in this area that were suggested by the
gréduatas as being of value to them, aside from those courses in Home
Life, (See Table VIII) In the same table, home economics courses aside
from Home Life were shown to be of most value to the graduates, while
courses in this area were third in the list of additional educational
experiences the graduates would seek were they to take their college work
again, Evidently the meeds for other home economics courses have been met to
a greater degree than have the courses in general education and training for
teaching.

The graduates would choose nare teacher training courses and experiences
if given another opportunity. This preference ranks second in order of
frequency as compared to courses in general education. Again this finding
indicates that there was an expressed meed of graduates of the last decade
for courses that led to professional competency.

A comparison of the occupations which the graduates planned to enter
with those they actually entered was made from the results to questions
four and five. The results showed that over half of the subjects did enter
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the profession they had planned to enter. About one-fourth entered profes-—
sions related to those they had plammed to enter, and one~fourth entered
unrelated areas. One mgy conclude from Table XIV that the percentage of
those going into the work for which they plamned was greater when that
vocation was related to Home Life., When the profession chosen to enter was
wmrelated to Home Life, fewer went into it. For example, those who planned
to go into nursery educastion very larpely became nursery school teacha_rs;
those who plarmed to enter soeial service not infrequently went into
unrelated areas, The reason for this may be that for the latter, training
beyond the bachelars degree is often required. Another hindrance to subjects
going into jobs for which they trained mgy have been the linmited placement
services available to them in the earlier years of the department's growth.
The results also indicate that the more speclalized the area of training,
the more frequently does the graduaste go into that field of endeav&r.

It is significant to point out that of the mmber who had plammed to
enter homemaking, or no gainful occupation, about two-thirds entered a
specific occupation, This may indicate that more training directed towerd
specific job preparation is needed even for those persons who do not plan
to enter gainful occupations. The trend of the times is for an increasing
number of married women to take positions outside the home either before
their children come, or in later years when they are groun, Most of this
senple were, or had been gainfully employed. If this trend contimues, more
and more college trained women will be in vecations.

In order to determine if the subjects used in this study thought them=-
selves prepared for their profession that they entered, a question to that
effect was asked. The results showed that over 60 per cent agreed that they

were prepared for their rrofessional choice, while nearly 30 per cent did
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not feel they were adequately prepared. About 10 per cent of the subjects
did not reply to this question. Lack of thoroughness and speeiclization,
and the entrance into a different profession from the one for which trained,
were reasons given for negative replies. In canparing the mmber who did
not enter the profession they had planned (40%) to those who credited their
lack of preparedness to this factor (15.6%), it appears that the change of
profession is not the only causel factor for professional unpreperedness,
there being also lack of speclalization in training and thoroughness of
training for the jobe It is possible that a certain percentage of graduates
will not be able to foresee what their Job preparation should consist of
ahead of time because they cannot definitely predict the work into which
they will go. For example, a graduate who trained for social work merried
soon after graduation and entered mwsery school teaching because it wes
the job available to her. Not having been trained for preschooliwork while
in college, her inadequacies naturally became evident.

From the question requesting the subjects to list what they thought
was the greatest contribution of their Home Life courses to them as a
professional person, it was found that the grectest values derived were in
the areas of understanding for and working with people and children., Only
13.5 per cent listed the specific training for a profession as being the
vital contribution of their ccllege major. Of the total replies to this
question, only 3.4 per cent felt that their college major mede little or no
contribution to thenm as a rrofessioral person. This may inmply that, although
the praduates have felt themselves samevhat laclding in specialized training
for the occupatlon that they entered, they found themselves to be fairly
well trained to make the personal adjustments necessary for becoming

adequate persons on the job.
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Eighteen of the 77 subjects did not answer this question. This mgy
be dus to the fact that they never leld a type of position to classify
themselves as professional persong, or had not worked long enough to realize

the value of their Home Life courses in a professional sense.

b, Contributions of education to personal and fanily life

A conparison of the results in Tables XIX and XXII show some differences
in Home Life contributions to the person as compared to the gains from the
college education as a whole. The contribution of the total college educa-
tion was greatest in adjustment to personal living, i.e., to self adjustment.
Satisfactions in home living ranked second. Contributions of the Home Life
curriculum to the lives of the subjects were greetest in understanding and
working with others, with adjustment to personal living renking second, and
contributions to home living third.

The subjects felt that their over-all college education was adequate
for home living by developing their skills in homemaking while their Home
Life courses contributed to their abilities in family relationships. This
probably indicates thet the subjects velue the sum total of the home economics
courses (as shown in Table VIII) in that they have contributed to the sbilities
needed to carry on an efficient home. At the same time they indicate that
the Home Iife courses have ailded them in their marriage and family mlatioﬁ—
ships.

Two persons felt that their college educations as a whole have aided
them in being of service to the community in which they live. It is signifi-
cant that this was not atitributed to the Hame Life courses. These results
appear inconsistent in comparison to those obtained from the goal analysis.
(See section D, question 17, p. 7R.) In this section, 76.6 per cent of the
olumae agreed that the lome Life courses contributed to their ability to
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becone a more effective citizen in their commumities. However, the results
of this question may have come about because the subjects, upon being asked
to give the greatest gains, felt that the contributions of their Home Life
courses in understanding and working with others, in personal adjusiments,
and in their home living were of more importance than those they gained for
comunity living, Moreover, as compared to other percentages of sgreement
with goals accomplished, 76.6 per cent is a relatively low score., In these
respects the results of both replies are consistent in listing contributions
to community living nesr the bottom of the list.

To obtain an evaluation of the sum total of their college experiences
the graduates were asked, "Do you feel that your experiences at college were
worth the time, energy, and money invested in them? In what way?" Only one
person gave a negative reply, four answered with modifications, and 72, or
93 per cent replied positively., Nearly half of the reasons listed were for
its contributions to personal growth. Reasons relative to personal and
social adjustments made up about 30 per cent of the replies. Financial and/
or job security values ranked next in importance. Here again it was shown
that the contributions of their education to their financial or job secirity
is relatively unimportant in comparison with personal satisfaction.

It may be concluded that the subjects in this study feltl that the main
values of their college educations were in the development of personal and
soclal competence, with the preparation for a vocation following as a
secondery goal, This finding is in agreement with Pace ,3 as stated in the
introductory section of this thesis.

One may ask why so few of the subjects designated the worth of their
college education in terms of its contributions in homemeking end family

3pace, They Wemt to College, see imtroductery section of this theais,
pP. 1.
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living? It may be that they felt their personal growth and adjustment had
an indirect bearing upon their ability to perform in their roles as home-
mekers, As evidenced by the results in the mreceding qmstions,4 they

felt that their educations were adequate in that it did contribute to their
abilities in being effective homemakers.,

D. Findings from the Comparison of Home Life Depertmemtal Goals with Their
Degree of Achievement
In 1945 the staff members of the Home Life Depertment developed the
departnental objectives listed below which they hoped to aecomplish in their
teaching.

Functions of a Department of Home Life in a
School of Home Economics?

1. To help students see the "wholeness" in family living and the
basgic values which are the core of family life.

2, To help students understand the place of the family in
American life and the dynamies of family interaction.

3« To give all students in Home Economics an understanding
of human beings.....behavior, adjustments, and development.

4e To give all students in Hame Economics insight into the
dynamice of humen relationships.

5 To meet the needs of the students in the college in areas
for which this department is responsible.

6. To train for specific occupations in the fields of family
living and child development

7. To provide opportunities for students to develop individual
interests which will make them more effective persons as a
member of family and community.

4see Tables XXX and XXXII, pp. 66, 69.

IThese objectives were supplied by Dr. Virginia Messenger Stapley,
Head of the Home Life Department, from her files.
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One of the stated purposes of this study was "to compare (the graduates!
evaluation of the courses théy had as students) with the Home Life Depart-
ment's stated objectives," Thirty~three questions, each having reference
to a specific objective, were constructed by the author and grouped together
on pages five and six of the questionnsire, (See appendix p. 91 .) It
was explained to the subjects in the heading that the questions were related
to the courses that they had had in the Home Life Department. They were
advised to answer them, after some thought and consideration, on a five-
point scale:s "Strongly Agree" (SA), "Agree" (A), "Undecided" (U), "Disagree"
(D), and "Strongly Disagree" (&D).

The objectives with the specific questions used to check their fulfill-
ment, the percentage of responses above and below the uncertain rating, and

the interpretations of such relationships appear in the pages that follow.

TABLE XXIV

OBJECTIVE la:
TO HELP STUDENTS THE "WHOLENESS" IN FAMILY LIVING

Ttem Contributions of SA A T D D TR
No. Home Life Courses % = .. % 2 £
3e Understanding of basic

values neking for
family unity 18,2 64.9 11.7 1.3 1.3 2.6
Total 83.1 2.6

28, Appreciation that
fardly living is an
ever changing rela- :
tionship 28.6 59.7 6'5 2.6 1.3 1-3

To‘tal 88.3 4.9
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The objective "to help the students see the wholeness in family living"
has been met for the most part as shown in the above table. Approximately
four-fifths of the graduates sgreed that through their Home Life courses
they gained understandings of basic values making for family unity. However,
about one-eighth were undecided about the question. A few (2.6%) disagreed
with the statement that, from their learnings in the Home Life courses,
they have come to gppreciate that family living involves ever-changing
relationships. Six per cent were undecided, approximately four per cent
disagreed, and one per cent did not reply.

Although the objective has been achieved, for the most part, it must
be pointed out that the subjects were not emphatic as to the extent to which
it had been reached. This is shown in the large percentages of answers in
the categories of "Agree" and "Undecided" as compared to thoée under the

category "Strongly Agree."

TABLE XXV

OBJECTIVE lbs
TO HELP STUWDENTS TO SEE THE BASIC VALUES WHICH ARE THE CORE OF FAMILY LIFE

Tten Contributions of SA ) ] D D R
No. ___ Home Life Courses Z 2 2 % -2 2

1. Insight into basic values 28.6 62.3 3.9 5e2 0.0 Ce0

Total 9009 502
2. Formilation of goals
with family participa=-
tion 18.2 63.6 10.4 5.2 1.3 1.3

Total §lo§ E¢5

Table XXV reveals the extent to which the goal "to help the student see
the basic values which are the core of family life" was accomplished.
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Approximately nine-tenths of the alumnae agreed that from their Home Life
courses they have geined insight into these basic values, with four per cent
being undecided and five per cent believing they had not, The mmber who
disagreed were not enphatic as shown in the table for none placed their
answers under the category of "strongly disagree." Most graduates felt
also that their college learnings helped them to formulate with their
families goals toward which to build, as substantiated by the 82 per cent
agreement, Yet 10 per cent were uncertain about this, end six per cent
believed this was not one of the contributions made by their Home Life

Education,

TABLE XXVI

OBJECTIVE 2a:
TO HELP STUDENTS UNDERSTAND THE PLACE OF THE FAMILY IN AMERICAN LIFE

Jo. one Life Cowrses

Iten Contributions of SA A U D SD IR
% 2 2 % i %
8. Appreciation of impore
tance of famlly as basis
of American Democracy 2.9 51,9 2.6 1.3 1.3 0.0

Total 9,8 2.6
16. Realization that basic
training in democracy
begins in the family 18,2 51,9 18,9 10.4 1.3 0.0

Total 70,1 11.4

The above tahle (XXVI) reveals the great extent (94%) to which the
alumae have come to aprreciate the importance of the family in training far
democracy. But, at the same time, it reveals that their experiences in
fanily living have not proved to them completely that the basic training

for democracy is being done in most families., The difference may be one
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of an ideal as against a reality in that as yet in owr American society
in a region as rural as Oklahoma many of the families still follow the
authoritarian pattern of control which contributes little to the democratic

way of life .6

TABLE XXVII

OBJECTIVE 2b:
TO HELP STUDENTS SEE THE DYNAMICS OF FAMILY INTERACTION

Tten Contributions of SA A i D D R
No. Home Life Courses 4 4 % . 4 i
5. Insight into behavior
of famlly members 63.6 35,1 0.0 1.3 0.0 0.0
Total 98,7 1.3

6, Skill in interaction
with family members  14.3 76.6 7.8 1,3 0.0 0,0

Total 90.9 1.3

7. Understanding of changes
associated with
increasing age of
family members 28.6 63.6 5.2 1.3 000 1.3

Total ﬁoﬁ 1.3

The replies to the questions 5, 6, and 7 as shown in Table XXVII

" indicate that the departmental objective "to help students see the dynamics
of family interaction' was reached to a comparatively high degree. An
overvhelming majority of 98,7 per cent greed, 63.6 per cent of them strongly,
that from their Home Life courses they gained insight into why family members
behave as they doe. The alumnae also agreed, although not so emphatically,

6Ernast We Burgess and Harvey J. Locke, The Fanily, (New York, 1945)
61-113,
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that they understand the changes associated with increasing age of famlly
menbers, and nine=tenths replied that they had gained skills in interaction
with their families, It is interesting to note that although the graduates
have gained insight and understanding into the behavior of famlly members,
nearly eight per cent were undecided as to whether they were able to apply
this knowledge in family interaction. Only 1/ per cent replied emphatically
to this statement involving skills in relationships. It is more difficult
to apply understandings to real situations than it is to have insight and
understanding of the situation itself, It is also important to note that
only one person or l.3 per cent disagreed with each of the statements; this

is an umisually small mmber of negative responses,

TABLE XXVIII

OBJECTIVE 3as
TO GIVE ALL STWDENTS IN HOME ECONOMICS
AN UNDERSTANDING OF HUMAN BEINGS

Iten Contributions of SA A U D SD NR
Mo, _ Home Life Cowrses | . e, 2 2 %
11, Understanding of people
and their problems 28,6 62.3 6.5 2 0.0 0.0
Tﬁtal 90.9 2.7
15« Applying research evi-
dence to daily living
with family and
friends : 20,8 6409 Bl o 1.3 0.0 1-3
Total 85.7 1.3
20, Understanding of
children Tl 26,0 2.6 0.0 0.0 0.0

Total 974 0.0
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The results shown in Table XXVIII indicate that all but two of the
alumnae agreed that their courses in the Home Life department have made for
a better understending of children (97.4%). These twe did not disagree,
but were undecided about the natter, About three-fourths of the answers to
question twenty were especially emphatic as shown by the responses that
fell in the category labeled "strongly agree.!

linety per cent of the graduates replied in the affirmative to the
question relating to being able to understand people and their problems.
Six per cent were undecided, and two persons disagreed with this statement.

The graduates were not so emphatic in their positive replies to the
question on application of research evidence in the field of humen under-
standings to their daily living (20,8% strongly agreed and 64.9% agreed;
119 were undecided and one % gave a negative response).

As supported by the results shown In the table, most of the alumnae
in this study agreed that the objective "to give all students in Home

Economies an understanding of human beings," has been accomplished.

TABLE XXIX

OBJECTIVES 3b AND 3c:
TO GIVE ALL STWDENTS IN HOME ECONOMICS AN UNDERSTAIDING OF HUMAN BEHAVIOR

Item Contributions of SA A U D SD NR
No, Home Life Courses A % Z. 2 % %
Le Insight into effects of
behavior on inter=-
personel relations 54e5  Llhe? 0,0 1.3 0.0 0,0
Total 98.7 1.3

33. Ability in helping
others achieve basic
Iﬁrsonality noeds 6.5 71.4 18.2 2.6 0.0 1.3

Total 77.9 2-3
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The objective "to give all students in Home Economics an understanding
of human behavior," has been reached for the most part, as substantiated by
the results shown on the preceding Teble (XXIX). All but one of the alumnae
replied that from their Home Life courses they had gained insight into the
effects of behavior on inter-personal relations (question 4, appendix, p. 91).
The percentage of agreement on the statement pertaining to skill in helping
others achieve their basic (personality) needs was not so narked (77.9%).
About one~fifth of the gradustes were undecided sbout whether they had
echieved this. Two alumnae disagreed, and one person did nbt reply to this
question,

Again we see that although the graduates have ga.ﬁwd understandings and
insights into behavior from their learnings in their Home Life courses,
they do not believe themselves thoroughly capable of applying these learnings
to their own personal relations.

TABLE XXX

OBJECTIVE 3d:
TO GIVE ALL STUDENTS AN UNDERSTANDING OF HUMAN DEVELOPMENT

Tten Contributions of SA
N H fe C V4

ke o]

) i
i 2

R_

)
Z

21, Insight into expecta-
tions of various
developmental stages 59:7 374 2.6 0,0 0,0 0,0

Total 97.4 0.0

12, Understanding of rela-
tionship between human
development and be-
haevior that is associa-
ted with each stage of
development 33.8 58.4 6.5 0.0 0.0 1.3

Totel R W2 0.0
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Most of the alumnse sgree that their lesrninmgsin the Home Life courses
have helped them know what to expect of an individual at certain stages of
development, as evidenced by the 97.4 per cent agreement on question 21
in Table XXX, No one disagreed with this, and 2.6 per cent were uncertain,
However, there was not so marked an agreement to the second item, that of
the understanding of the relationship between human development end behavior
that is associated with each stage of development, as revealed by the
preceding table., Over six per cent stated that they were undecided; no one
disagreed, and one per cent did not reply.

As evidenced by these results the objective "to give all students an
understanding of human development" has been met for the most part. It was
pointed out by the replies that most of the graduates felt that their Home
Life courses taught them what to expect at the various stages of development
of the individual, They also agreed, although not by such a majority, that
they hed geined understandings of -the relation of human development to
behavior.

Table XXXI reveals the extent to which the objective "to give all
students in Home Economics insight into the dynemics of human relationships"
has been met. As substantiated by the large percentages of agreements and
lack of negative responses, this objective has the most acknowledged degree
of achievement of any objective of the Home Life Department. In interpreting
these results, however, one must keep in mind that the subjects of this
study were all Home Life majors, and therefore a select, highly trained
group, and the goal was to educate "all students in Home Economics" in
these insights. How well this objective was achieved for all lome Econonics
students is not revealed in this study.

The geining of insight into the importance of early famlily training

was confirmed by the subjects as being achieved in 100 per cent of the cases,
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TABLE XXXI

OBJECTIVE Z:
TO GIVE ALL STUDENTS IN HQME ECONQMICS INSIGHT
INTO THE DYNAMICS OF HUMAN RELATIONSHIPS

Item Contributions of SA A U D D NR
Ho, Home Life Courses y A $ 2 % 4 %
13. Skill in adjustments

in hman relations 156 75.3 7.8 0.0 0.0 1.3
Total 90.9 0.0
14+ Insight into impor-
tance of early
family training 6.3 37.7 0.0 0.0 0.0 0.0
Total 100,0 T 0.0
10, Understanding of
effects of early
family life on
personality adjuste-
ment 61,0 33.8 5.2 0,0 0.0 0,0
Total L8 0.0
26, Understanding of im-
portance of home-
school co=-operation
in inproving femily
living 5844 3044 0,0 0.0 0.0 562
Total 9448 0.0

two~thirds marking their answers "strongly agree." However, five per cent
were undecided as o the effects of early family life on perdonality adjuste
ment as shown by the replies to item four, although there were no negative
replies.

Agein it 1s pointed out that although the alumnae felt thet they
have insights and understandings into humen relationships, their skill in

application was not so marked as revealed hy the responses to cuestion 13.
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The alumnae have shown by a 95 per cent agreement, with the statement
to that effect, that from their Home Life courses they have gained an under-
standing of the importance of home-school co-operation in improving family
livinge The other five per cent gave no answer, This item is related to
an understanding of how school and home affect the personality growth of
the child, and how they can work together for optimum growth and development,

thus achieving a greater understanding of dynamies in human development.

TABLE XXXII

OBJECTIVE 52
TO MEET THE NEEDS OF THE STUDENTS IN THE DIVISION OF HOME ECONOMICS

IN AREAS FOR WHICH THIS DEPARTMENT IS RESPONSIBLE

Tten Contributions of SA X U D 9 IR
Moo JHome Life Courses 2 2 % % b %
9. Skill in solving .
personal problems /2.9 51.9 2,6 1.3 1.3 0.0
Total 08 2.6
22. Opportunity to make
decisions 11.7 6203 16.9 605 000 2.6
Total 7440 6.5
29, Skill in making
decisions 14-3 5907 1905 3.9 000 2.6
Total 7L.0 3.9
30. Opportunity to express
personal opinions 502 70,1 20,8 246 0.0 1.3
Total 753 2.6
3l. Contribution to ful-
fillment of basic
needs through success
and recognition 542 76,6 1L.3 246 0.0 1.3
Total 81,8 2.6
32. Help in meeting
prsonﬂl needs 605 7104 18.2 2.6 0.0 103
Total 779 2.6
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Answers to questions 9, 22, 29, 30, 31, and 32 (See appendix, p. 91)
lend support to the belief that the objective "to meet the needs of the
students in the division of Home Economics in areas for which this depart-
ment is respongible" has in this group of alumnae been fulfilled for the
nost part, Percentages of agreement range from 74 to 95, with the greatest
agreement on "sldll in solving personal problems" as a major contribution
of the Home Life courses., More subjects disagreed with the statement con-
cerning "opportunity to make own decisions" (6.5%) than: on any other.

About one-fifth of the subjects indicated uncertainty on the last five
items. Reason for this is not lnown.

TABLE XXXIII

OBJECTIVE 6:
TO TRAIN FOR SPECIFIC OCCUPATIONS IN THE FIEIDS OF
FAMILY LIVING AND CHILD DEVELOPMENT

Iten Contributions of SA A U D SD NR
No H ife Course g g % % % %
23. Abilities in guiding

children 42,9 51,9 52 0.0 0,0 0.0
Total 948 0.0
25. Technics in teaching
children 4209 37.7 5'2 309 0.0 1004
Total 80-3 3.9
2Le Understanding of func-
tion and adninistra-
tion of a mursery
school program 35.1 51.9 7.8 1.3 0.0 3¢9

Total 87.0 1. 3

The objective "to train for specific occupations in the fields of
fanily living and child development™ was supported in the answers to these
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specific questions: 23, 24, and 25. (See appendix, p. 91). Apmroximately
95 per cent of the subjects agreed that their abilities with children have
increased through application of their college learnings, with &1 per cent
stating that their practice teaching gave them teaching technles. About
four per cent indicated technics in teaching were not inproved by practice
teaching, and 10 per cent d:ld not reply, probably because the question did
not apply, Eight-seven per cent agreed that they understood the function
and administration of a mmsery school program as a result of training
nursery education, with one per cent disagreeing. Although the questions
covered only one profession, mursery education, this is the prineipal one
for which Home Life majors have been training in the past ten years.’

The objective "to provide opportunities for students to develop
individual interests which will make them more efiective persons as members
of family and camunity" is supported by the replies on three questions,
mumbers 17, 18, and 19. (See Appendix, p. 91.) Answers to ell of them show
general agreement relative to development of special interests in college
having carried over (1) in contributions to femily and cormunity life, and
(2) in personal satisfactions., The subjects are not so positive about this
development of interest as they are of some other contributions of their

8 however, as indicated by the largest concemtration of

college education,
responses in the "Agree" column, not the "Strongly Agree" one, and the per-

centage of replies that fell under "Undecided," "Disagree," and "No Response."

7Racent graduates have taken additional work for the elementary

teaching certificate., These subjects are included in the study but they
are in the minority in this sample.

SCombimd responses under both "SA" and "A" range from 76.6 per cent
to 85,7 per cent, less than on some other ltenms.
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OBJECTIVE 7:
TO PROVIDE OPPORTUNITIES FOR STUDENTS TO DEVELOP INDIVIDUAL INTERESTS
WHICH WILL MAKE THEM MORE EFFECTIVE PERSONS
AS MEMBERS OF FAMILY AND COMMUNITY

Tten Contributions of SA A i] D E) i
No. Home Life Courseg £ '3 % 3 2 3
17, Ability to contribute

to community life
more effectively 19,5 57.1 18.2 3.9 0.0 1.3
18, More personal satis-
faction in living
through special
activities and
interests 22,1 63,6 645 3.9 0.0 3.9
Total 85,7 3.9
19. More contributions to
fanily living due
to special activities
and interests 16.9 66-2 3.1.7 206 0.0 2.6
Total 83.1 26

Interpretation of these findings would lead one to coneclude that
there is greater uncertainty about the accomplisiment of this goal than of
some others, But for the most part interests and activities developed in
college are carrying over into personal, family, and commumity living.

1. Sumeary of deductions from the goal analyses

Table XXXV is a compilation of the percentage responses on all the
objectives of the Home Life department., It is included here to form a
besis for conparison of the degree to which each objective is achieved. 1It,
and the interpretation which follows, serves to sumarize the findings of

the goal analysis.



TABLE XXXV

COMBILATION OF PERCENTAGE RETURNS ON ALL OBJECTIVES
OF THE HOME LIFE DEPARTMENT

I} ] D TR

No, Objecti: Z A % 2
1.{a) To help students to see the "whole-

ness in fanily living and 8547 9.1 3.7 24

(b) The basic values which are the core '
of femily life 86,3 Tl 543 0.6

86,0 8.1 4e5 1.6

2.(a) To help students understand the

place of the family in American
life and &.5 10.7 7-1 0.0

(b) The dynamics of family interaction 93.9 4e3 1.3 0.4

8842 () Le2 042
3.(a) To give all students of Home
Economics an understanding of
human beings: 91,3 67 1.3 Ous
(¢) Their Developmenrt Q48 Le5 0,0 0s5
91.5 6.8 1.1 0e5
be To give all students in Home
Economics insight into the
dynamics of hman relationships 951 3.2 0.0 1.6
5e To meet the needs of the students
in the college in areas for
which this department is
responsible (non-vocational) 79.6 15.4 349 1.5
6. To train for specific skills in
the fields of family living
and child development 87.5 6.0 1.7 4,48

7 To provide opportunities for
students to develop individual
interests which will make them
nore effective persons as a
menber of family and community 8l.8 12.1 345 2.9
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Table XXXV indicates that, for the most part, the subjects agreed that
the objectives have all been accomplished. The returns showed that the
objective judged by the subjects as most nearly achleved was: "To give all
students in Iome Economics insight into the dynamics of human relations,"
The graduates agreed that the objective least accomplished was: (1) "To
meet the needs of the students in the college in areas for which this depart-
mert is responsible,” and (2) "o provide opportunities for students to
develop individual interests which will meke them meore effective persons
as a fanily and community," followed as second.

The remnaining objectives fell somewhere between the two mentioned
above in the degree of their achievement as indicated by the subjects.
These were: (1) "To give all students in Home Economics an understanding
of hman beings—behavior, adjustments and developments," (2) "To help
students to see the 'wholeness' in family living and the basic values which
are the core of family life," (3) "To help students understand the place
of the family in fmerican life and the dynamics of family interactionm,®
and (4) "To train for specific occupations in the fields of family living
and child development," in that order.

It appears from the results of this section of the questiomnaire, thet
the subjects in this study for the most part agreed that the objectives of

the Home Life Department have been reached.



CHAPTER IV
RESULTS AND IMPLICATIONS

A. Sumery of Mejor Findings

The stated purposes of this study were to obtain the graduates! evalu-
ation of their courses in Home Life and other areas to their personal and
professional lives, and to determine the extent to which the stated depart-
mental objectives were being met.

This study is based on 77 returned questiommeires from graduates of
the Home Life Depgrtment over the last ten-year period. Thirty-two of the
subjects graduated in Plan I, forty graduated in Plan II, and five were in
other plans of study. Fifty-seven of the alumnae were married, 15 were
single, fouwr were widowed and one was divorced. Thirty-five of the married
ones had children, the ages of which ranged from two months to 23 years.
| Almost all of the subjects husbands' occupations placed them in the
middle or upper-middle social economic class. Their husbands mean college
attendance was 4.2 years, and their mean yearly salaries were over four
thousand dollars,

The results showed that the earlier graduates found courses dealing
with children and family relations to be of most value in their personal
lives. Later graduates have found courses dealing with family relationships
and marriage, and personal adjustment courses to be of greatest value.
Readings and research courses were listed as of least value to them to their

personal lives.
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Courses in preschool education and child development and guidance were
considered as being of most value in the subjects! professional lives. -
Personal adjustment courses which were of less value to the earlier gradu-
ates, have proved to be valuable to the later graduates. Little benefit
was derived from the course in readings and research which could be applied
in the graduatest! professional lives, according to their rating of if.

Results from the listings of courses other than Home Life thought to
be of greatest worth to the subjects indicate that those in home economics
and general education have proved to be of greatest value in both their
personal and professional lives, These results also revealed that the
graduates believe that their college education has been of more velue in
their personal than in their professional lives.

The graduates value their education highly becsuse they have gained
a high degree of satisfaction from it in theilr personal and professional
lives. However, the worth is not in the job security or financial support
that it offers, but rather in personal satisfactions.

Additional experiences the subjects would enjoy having in ;:z'eparation
for their present life included courses in general education and additional
teacher training,

Over half of the subjects entered the profession far which they had
pianmd. Of the remainder, one-half entered into a field related to the
one plamnmed to enter, and the other half entered an umrelated field. Of
those who planned to enter homemaking or no specific gainful job, about
two-thirds went into a gainful occupation at some time since college gradu-
ation,

Sixty per cent believed that their college education was adequate in

being directed toward the profession entered. Lack of thoroughness and
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Information concernings:

If married, state married names

Present Addresst

Comments:

Card sent out for preliminary infarmation
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Letter sent with the questionnaire to the graduates

Oklshoma
Asncultunl and Mechanical Co].].ege

GRADUATE SCHOOL
Office of the Dean

STILLWATER
Dear Home Life Graduate:

Last semester we sent out cards to you or your parents requesting informa-
tion about your present address. We received replies from 95 per cent of all
of the graduates of the Home Life Department, a remarkably good return! An
effort 1s being made to bring our files up-to—date in preparation for the study
we are undertaking at this time,

We want to find out how much you value your Home Life Education.

We felt that one of the best ways to determine what your edufation means
to you 1s to obtain your evaluation of your course work and find out exactly
if and how you are using what you learned as a student. That is why we are
asking you to fill out the enclosed questionnaire. It calls for your evaluation
of the courses in relation to your personal and vocationalilife. Much of the

questionnaire may seem repetitious, but the repetition is for a purpose, so please

bear with us.

This information will be used in an effort to improve the educational pro-
gram of our department so that our future graddates will be better all-round
individuals and family members when they leave here.

All information will be treated confidentially:n. ctAvgradaate etudent of the
Home Life Department, "lva Horton Smith, will work up the data under the direc-
tion of her adviser, Dr. Hazel Ingersoll. 'hen the forms are feturned, the
sheet marked "Personal Data" will be detached for future reference. No one
will have access to the evaluation sheets, except Mrs. Smith, and by then their
identity will be lost.

We realize that you are probably a very busy individual, and that asking
you for your time to fill this out is not a small favor, but we do want you to
know that your assistance in glving us complete and accurate information and a

prompt reply is very important for the progress of the department. Your coopera-

tion will be greatly appreciated.

Later on this year, we will publish a news letter which will include a
directory of all of our graduates, and the results of this study.

We are glad to be in touch with you again. Will you keep us informed of
your whereabouts? The Home Life area throughout the country 1s experiencing
phenomenal growth. We need your constent support. If you are considering
graduate study to prepare for leadership in this area, we will be glad to
furnish you with information about the opportunities.

Sit down at your desk and get this in return mail, ¥ill you? And come
visit us in our new building.

Sincerely yours,

Virginla Messenger Stapley,
Department of Home Life
Oklahoma A. and M. College
Stillwater, Oklahoma

Head
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Dear Home Life Graduate,

Some time ago you were sent a questionnaire concerning
your cowrses in the Home Life department. Has it slipped
your mind? We realize that the questionnaire was long and
perhaps you were too busy to fill it out when you received
it, but it is very important that it be returned as soon as
possible so that the study may be completed.

If you have lost or misplaced your copy, please send
us a postal card requesting a duplicate.

Thank you for your cooperation.

The Home Life Department
Oklshoma A. and M. College
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