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CHAPTER I 

INTRO:WCTION 

In this. changing society. in which girls find them.selves today ., the 
:fl- .. ~ .. '•" .. 

ta·jk of solv\ng~ p~obtem.s has become more complex. .The problems which they 
. ~ .. : ' - . " . 

~;~ '1.- ~ ~ 

face appear · to be more confusin g and it seems t here are more of t h em. 

1, · Schools have not foun d i t ea.sy t o provide young people with the knowl edge• 

experience., and training whi ·ch will enable t hem· t o . solve t h ei:r; prob l ems 

readily. 

During adolescence youn g peo ple are endeavoring to achieve maturity 

in severa l directions. Luella Cole lists eight main a r eas of prob l ems 

that adolescents f a ce~ They area 

1. The estab lishment .of het e rosexua l i nterests. 

2. Th e es tabl i s hmen t of indepen dence from home supervision . 

3. The devel opnent of emotional maturi ty ~ . 

4. The deve lo pnen·t of social ma tur1 ty . 

s. The develo pnent of intellectual matur i ty. 

6. The develo pnent of wise use of l ei sure tim..e. 

7. The developnen t of a phi losophy of life. 

8. The mak i n g of an i ntelligen t v ocat i onal choice.1 · 

It wou ld be dif,f'icul:t . .:t'D·,s~y Wti'.i ·ch-~or the~~ a r ea s i s th$3 .mos.t .i mpor-
... ,. • ' • ·•· 'r ~ ' . ;, ,-: !..· ·5./ ... 

tant. Perha ps it is· .rio t ·e,;en rx, s~i b le t ~o···do :a·:· :Howe;sr it is ·· gen erally 

r ecognized t hat peo ple are no t hap w unles~. t he work ,.whi ch t h{:ly a.r e doing 
C j : f ·1 ·,.. ,/.. r ~ ;t ~ • 

lLuella Cole, Psychology of Adolescence (New York ., 1949)., PP • 6-13. 
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is enjoyable and satisfying . It therefore seems important that the schools 

do wh~t they can to help young pe ople select# a nd prei:e,re for, vocations 

in which th.ey are interested and which are within their cai:e,bili ties. It 

a.J.so seems :unportant that the school help them to develop those personal 

characteristics which will enable them to work ha.nnoniously with others. 

At a:ny eeonomic level, the young person is limited in his choosing 
,;::-· ·.,. ·: • . . -- • .. . • . . • : . f • 

by occupational tren~. This coru;li tion may baff~· m,a.~ ~dolee~ents "!ho 
.,. : .. ··- ' 

will rea dily give up the effort t o understand it. 

Without guidance American adolescents may easi_ly f'o11evi. t h~ir youthful 
· fellows abroad into .fantastic movements which mak'e"' promises of bread at 

· the cost of democracy and Pl'.'ovlde young people with an early sense of 
their own crt cial i mportance in the adult world.2· 

Therefore, if young -people a.re to be helped to deal with these new 

situations effectively, it would appear to be important for their teachers 

to know what conmon problems they face on their first jobs. 

Several inves t igators have attempted to fi~d out what the.s~ problems 

are. Ha.ncock3 administered an opinionaire to 254 ~en ranging in a ge from 

18 t o 54. -They were asked · to rank the three items out of a list of 22 

which they believed were most important as causes of insecurity and resent

ment among workers. When the choices were sUI!lll'arized., the following four 

it.ems tied for highes t rank; "uncertain_-cy whether ·one• s progress is good"., 

"cr iticized before others"., "promises not ~48 good"., and "others advanced 

on seniority." 

• Some .morale su?"!(eys .,hav~ been made indirectly.. The General Motors4 

2v .T. Thaye r., Caroline B. Zachry., and Ruth Kotinsky., Reorganizing 
_Secondary Education (New York , 1939)., p. 244 . 

· 3John W. Hancock., 'lhy Workers Feel Insecure_.," Personnel Journal, 
XXVIII (October., 1949), PP• 178-179. . 

4nonald A. IJlird., ttwhat do -your Worker.s Think?" Personnel Journal., 
XXVIII (February, 1950)., P• 322. 
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contest f or employees on 1 'lhy I Like My Job" is an example. In this con-

test 175 .,000 lette rs were submitted for contest prizes. The average l e tter 

mentioned approximately sev en rea sons f or liking the job., and the ~ost ,fre-. 
.... ~ ·- .. , 

quentl y mentioned r ·ea.son was the boss. At the bott om of the list were 

comp:i.ny p:i.rties , · which a re t he only means many fi~s. ihten.tipna'l1y u~e to-

ward bui ldin g mqr a le. 
• > '• 
.• 

,. 

In a survey ~ade by Fortune .,5 findings which-were c_om.piled by Robert 

Hoppock ., r_evealed that 93 percent of' the young workers s ampled found thefr 

.work enj oyable a ll or sane of the time, I n a survey of ,vorkers conducted 

i n 1947 ., witho t regard to age., 77 percent t h ougnt their j~bs inter esting 

or interesting most of the time. Hurst6 found that a desi re f or more 

knowledge was the . factor check ed f irst in prefer ence b y his employees when 

they were asked what they wanted from thei r work in a ddition to i n pr oved 

wages, hours, and worki n g co;ndi tions. 

Jorgense~7 found that· fema l e app~ica_nts f or j obs in a Minneapolis 'Go.·s 

and· Light Company s tressed the · type of work as a pr ime factor in job pre~ 

f erence while ma les thougli t of security . and advancement possibiliti es .• A 

study of factors whi ch influence job· preferetic_es made by this . Complny8 re-

quested ~11 applicants pe~~een September 1, 1945 and August 31, 1946 t o 
. ', .. ,. .. 

fill in a co py of the. ·)ob ·preference questionn5:ire-. A total of 1360 a ppli-

cants did so. T-,,venty-ozie cases were discarq~d for . .fai lure to follow in

s tructions -: The: us·a:ble,.:'.ques t-io~llir.es '. ~oits i~ ted• dt;':."150 answered by women 

and 1189 by men . 

5Robert Hop pock and H . Al a n Robinson, 11 Job Satisfaction Reusea rches 
of 1948", Occupatiox;is, XXVI II (December , 1949), P• 153. 

6Ibid ., P• 153~ 
7ClH'ford E. Jorgensen, "Selected Factors Vlhich Influence Job Pre-

n . 
ferences . Journal of Ap plied Psycho loQ", XXXI (December, 1947), pp . 553-563. 

a~., P• 553- 563 . 
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It was asswned that employees' motivations have an important effect 

on personnel relations, production indices, employee turnove r , and other 

such factors which play an important pi.rt in detemining the over all 

well-being of -any business or industrial concern. 

It was found that men were more i nteres.ted than women in security, : ... . . 

advancement, and benefits: and women were relatively more il;lteresrt ed in 

type of work , co-workers, supervisor, hours, and working conditions. 

Marital status had relatively little effect on job preferences. As 

the mllllber of depende·nts increased, greater relative importance was a t-

tached to security., comrany, co-workers, supervisor, and benefits; and 

less importance was given to :type of work, pi.y , hours, and working eondi-

tions. 

Contrary ·to po?,1lar opinion, seeuri ty did not increase- in importance 

with advancing age and advancement did not decrease. 

Job preferences were affected more by extent of education than by 

working conditions. As the amount of educa tion increased employees be-

came more selective i n the choiee of a job; and security, compi.ny worked 

for, co-workers, s upervisors, hours, and benefits became less i mportant. 

It seems that both ~anagement aµd .unions, h~v~ been guilty of empha• 
. . 

sizing factors which ~ re consider~d relatively unimpor tant by applicants. 

,-nd have fa,i led .to•: gfvef &u.tflioient conside rat~-()n to .f'ao;;ors cons i dered of 
.. ' : .- : .::. S' ·,_ ;. '" • ~ . • ·"' t :- ' ~. . ":· • ;,_' ; _ . . - : : ... ., 

·most importance · by applicants. 'This failure would -seem to:.. prbvide an· 

o pportunity to dev ise principles and proce dures which will result in great-

er job satisfaction on the pi.rt of employees. 

In the nineteenth century most young people ach ieved adult status 

between the ages of fourteen and eighteen by gradually taking on a dult 

economic responsibi lities. The boys ear ned a part of their ·living and 

girls worked i n the household with their mothers. In our generation few 
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sons follow their fathers to work in order to lea rn t:rndes by :r:e.rticip.l.-

tion. Few daughters find themselves fully occupied with the task s in the 

ham~. Modern convenienoes have cut down on time consuming tasks. Because 

adolescents share but . little of the work of their elders. they have ff1W 

opporillni ties to gain either a sense of identity with them and their inter• 
•' . 

es.ts.:, or. an underst;inding of adult economic ·activity through firsthand ex-, . 
• ,I' .... '4; .. ,, ' 

perience. · Thus they fail to ach ieve a s ense of increasing adult status. 

In this present. complex society. many adolescents do not look for their 

first jobs until they a.re .about e i e;hteen. They are then without reassur

ing experiences of pa.st success in adult affairs. With the advantage of a 
.• 

secondary-school education,. they have been denied an adva~tage that many ot 

their pa.rents or grandpa.rents had as. adolescents,. that 0£ · passing through 

a "school of hard knocksn. 

Despite the phyai~l drudgery that thwarted · the · developnent of many 
young workers in ·the p,.st·;, this experience was often less damaging to the 
spirit tha~: the uneertainiti~.s and sense of inadequacy besetting the youth 
of today. 'llley had some measure of economic security and surety of adult 
status_ that made them emotionally more sblble and better adjusted: sooi.ally 
than many young people who are now idle at home or remain in school only 
because they cannot find jobs .9 

It is toward satisfactions such as these 1n vooat1onitl responsibilities 

that the adolescent rnAy well deve lop if he is. to make a constructive oc.cupa-

tional adjustment . Such prev~ous ~eJt~'rien-ces, itlf lu~noe' his a ttl tudes to-
• _.. • •' ., ~ • ': ... o; • 

ward work . success. and responsibility, his relationships with those Who 

f"'.!'1 """ ~ i.. '1 . -, ·:· ~ ... :·:t ~ ' ,. --.f ' ... -~ .; 

are tn· authorit:/. , tpoae on a {pt r~ a n~ :those <Wh ~ .are \t~a~er. } Wltb this ., 
• ,t ~ ,t ,,t / 1 , ,t • \ ... - · •• "> 

developnental experience he comes in middle and later adolescence to at-

tempt to adjust hi elf toward a future occu?ltional life. He is confront-

ed with present cultural factors that influence the nature of the adaptation 

9Progressive Eduoation Association., Science in General Education 
(new Yo rk , 1938) • P• 238 . 
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required. 

Society expects men and many women t o work f or their living even when 

there a. re not enough jobs to go around. The presence of' young people in 

the ls.bor IP.S.rket sometir es constitutes a threat to the vested interests of 

those who a re employe d but are none too secure. Experience is demanded f or 

most· e mployinen~. This means ,t4at t'h,e ,kin~ 6£/ e~pl~elit. ·open to. young 
.. '·,·. :·:.' ,--.~ ~/·~ :'.'··,:··~··-·~ ~-: 'i . . -~ 

·people jus·-e· out of h'i.gh school are restricted. It~ therefore .follows ·that 
. 

obtaining a job ~np. makµig a. good a djustment on that· .. job are critical prob• 
• ~ -,. ';.-'• • ·. • • C .- "!' .. • -. • ' '. 

lems f or youth. Caroline B. Zachry poi~ts ~t th:a-t;s 

One-third of · the unemployed work~rs in the n$.tion a.re young people 15 
to 24 years of a ge. The rate of unemployment is h i (tber among youth between 
20 and 24 than in any older age ~roup and highes t of all f or young people 
between 15 and 20 who are out of school and seeking work.lo 

It would seem that youth who must seek employment upon the completion 

of high sch ool. are not gett ing an even break . In a study made by Ralp:i c. 

Wenrichll it was disdovered tha t. " ••• annually over 20.000 Michigan youth 

find it necess9:ry to buy training from priva te trade schools a fter leaving 

the public school.tt : 

Evidence of ina.dequat-e or incomplete schooling is the . fact that nearly 

a million people in the United States are enrolled in corres pondence courses. 

A survey reported by Vlenrieh and made by Doctor J .. S.. Noffsinger,, director 

of the National Home Study Council, has estimated that no less than 95 pe r

cent of these students are e nrolled ill; trade or vocational subjects.12 

.Secondary schools a.re not meeting the needs of ~&f}· as,: evi~enced by, 

the high rate of drop~uts. "This anny of e u.rly school leavers is created 

lOearoline B. Zachry. Emotion and Conduct in Adoles.cence (New York.-
1940) i P• 49. 

l:aalp,. c. : enrich. "Are rfe Preparing Youth for Life Work ?" The 
School Exeeutive., LXVIII (March, 1949), P• 49 . 

I2Ib1d •• P• 4.9. 
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to a large degree by the fact that our secondary school programs are pre-

dominantly college preparatory in nature and tJ1erefore do not meet the 

needs of tile vast majority of youth of school age .. • is the belief of 

It would tllerefore seem that the school not only ha s a res ponsibility 
•• : ; •• ; ,i, ·- : , • • • ; • • '· ~ ··_ .... • ••• 1:; . ~. ~ .. ,, ; ~ !, -. 'Y1 

~ fOJ' meet~~ th'3 . needs. ~9f youth··. t-o tll~ : e:<:t~nt that- they can be inte.:rested ..... - - ' . . ,_ .. ... ; ~-

in remaining in school with profit to themselves., but also for preparing 

them to meet many of t.'1eir future problems successfully. 

Beca'IJ.se many girls work., at least for a short time. before marriage 

(and many for a cons id rable length of time) education directed toward 

helping them to obtain employment and to adjust successful,ly to it., would 

seem to merit inclusion in their education during their high school years. 

In this connection it is believed the experiences of graduates on 

their f irst jobs have important implications for curiculum improvement and 

the school may be ab le to dev:elop a unit of study which would help µ.ipils 

better understnnd their reB J,'Onsibi li ties a s a wage ea rner and their rela-

·tionships with their employers and co-workers. 

Such .a unit of s tudy :orould probab ly be of valu~ to all students . How-

ever., until such study become.s a pa.rt of the general educational programs 

it might well be included· in the home making progra.m. It is assumed ~ a t ·-_.-; 

the attitudes., skills, habits -and general behaviour conducive to good ad-
; . . i, ~ . ·' . . . 

jusunen.t in an employment isituation are very simi~r to '~ o&e conaueive to 
- ·":'. .. •.:..: ~ 

good adjustment 1n a family life situation. and can the re f ore be corre l ate d 

profitabl y in clas ses in f amily relationships. 

13Ibid., P• 504. 
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CHJ\Pl'ER II 

DESCRI'FTION OF THE STUDY 

Jraileyville High School is located in a coa l mining region , Many 

people~ are employed in the mines but it is also' .a eenter of rai l road work. 

There are t h ree grocer y stores . three re$ taurants, a bank, post office 1 

drug store , furniture store and two filling stati ons . Many people work on 

cattle r anches, small fanns, and dairies. Others trn.p mink and work in., 

or run. lumber mil ls. 

'rhe town h tt d a population of 1500, and during the yea r of 1948-1949. 

167 students were enrolled i n t he hlgh school . The school runs four school 

busses . 'l'he grade school. junior high and high school a re located in one 

building. There a.re three other bu ildin g ·: a gymnasium, a sh o p building 

and a garuge . 

In t he e.:r o.du ·ting class of 1949 there were twenty girls. Out of t h is 

number ,, 18 became employed short w•d le a fter graduation . These 18 are 

the subjects which hnve been studied in or der to locate t heir needs as a 

basis for planning a unit of study desi gned to help others like them ma.ke 

a good adju s b:n.ent on their firs t j obs . 

In planning su ch a unit of study it becomes expedient to select the 

sk ills, understandings , appreci a t ions and o. t U illdes that will encourage 

s tudents ,, who a r e now living in h omes with their pa r ents but wh o will soon 

become wage- earners• to de·ITelop thems e lves in the direct ion of becoming 

satisf i ed. e f ficient , acceptable workers, whether in their own homes or 

in t he employment of others. 
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Purpose of the Study 

As a step i n this direc t ion it would seem advisab le to find out from 

some of t hos e , who huve recently gradua ted f rom h i gh school a nd entered 

employment , somet hing of 1·,'h ut t 1-1o ir liv i n g a.nd work ing situati ons h nve 

b een like , un d ~'lha t tht0 ir expe r iences ht:tve een . More speci f ica lly t h is 

study ii s two p.ir90ses : 

1 . To o t Gin froir. 1:1. :.,elected br oup of 18 high school girl gr aduates 
i nfonnation about t he fol lowing : 

--The kind of anployment engaged in 
--The :r:.ih~/Slcn 1 and socia. l living arrnn gements experie nced 
--The practices, rela.tlng t o money, engaged in 
--The p ,rsonal und socio 1 a d.jus tments ma de 
--Fee l ings ex"fE)r i enc ed in relation to their experiences 

2. To mfak e suggestions for a short unit of st-udy for inclusion in 
the homemuking pr ogram . 1:used on this inform tion; wi th the 
v i ev, t o helping girls me.ke good fJ djustments in their h omes and 
on t h eir jobs. 

Limi ts.tions of the Studt:; 

The s co pe of the study will be limited to the kinds of infonnation 

which can be ob tai ned by questionnaire s and pe rsonal inte rviews f'rom em-

ployed graduates re ga rding pr-ob lems they now f ace, activities in whi ch 

t h ey enr1:tc;e , a nd res pons ibilitiee which they ho ld. 

The number of c ontacts will b e limited to the girls who t ook h ome 

econo :1ics und gradua ted fr om the Hi gh School a t Hai leyville, Oklahoma. 

in thti yea r of 1949 . 

Although t he s t udy was not expected to a nswer ~l I quest i on s nb out 

nor provide t h e solution for ev ery problem in the field of job di s s a.tis -

fa c t ion , it wv s h o ped that i t would b e use:f'ul t o b oth the f a culty and 

futur€ g r a duating students of Haileyville High Scho ol. 
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Procedure 

In making the s tudy the following f our ste ps were taken in an effort 

to a ch iev e t h e purposes set up. 

1. A questionnaire was designed to obtain the needed information 
frcm the si.,-ud.ents. 

2. Ei ghteen s tudents were intervi ewed. using the questionnaire . 

3. The i n fonna tion y i e lded by the questionnaire s was suuunarized. 

4. Suggestion s were ma de f or h omemaking e ducation in high schools 
i n t h e light of t h e findings . 

Prepa.ration of t he Qu estionnaire : 

Many va rieti es of questionnaires have b een develo ped by res earch work-

ers; f or example the self-a ppraisn l questionn~1.ire used by t eachers in s er-

vice, t h e si gned and unsigned questionnaires, t he mail questi onrLa.ires, the 

express ionnaire , the opinionnai re , the check-list , and the ques t ionna ire 

wherein the answers are obtained throu gh interviews. 

Pr elimi n ary t o preplring t h e questionnaire a l ir.1ited survey of t h e 

literatur e was made with t h e view to findin g out what facto rs h :...ve been 

foun d to make " good'' questionnaires in the o pinions of those who have s t ud-

i ed, and viorked with them. extensively. A number of qu es t i onna ires which 

have be en u sed by res ea rch workers were also s tudied . 

The Science Res ea rch As soci a t ion l i n 1949 develo ped a youth inventory 

check list of 298 qu.estions. 'l'h is i nventor-y was an ~llt9rowth of n inves

tigation conducted by t he Purdue Opi n ion Panel f or Young Peopl e on t he prob-

l ems of h i gh s chool youth. ore than 100 part i ci pntinf\ s cho ols ha. d their 

students write a.nnonymous e ;.-; says about their prob loms. The hundr eds of 

lscience Research Associa t es : Examiner Manual, Form A (Chica.go 
1949), P • 11 . 
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essays received by the Purdue Panel were examined by trained psychologists 

and checked age.inst the results of previous youth surveys. These ideas 

were sifted and the questions were prepi.red, using the termino logy of the 

young people themselves, to cover as wi de Ii r.ange of problems as possible . 

The items selected were pl o. ced in eight categories whi ch, in t he opinion of 

the judges , were sui'ficiently comprehensiv e t o encom~ss most of t h e prob-

lems.· These eight oa -cegories were t hose used i n the published version of 

the Inventory. 

The Mooney Problem Check Lists wus orginu.ted by Ross L. Mooney2 in 

order to s ystematize his metl-1ods of discovering the problems of young 

peo ple. Check lis t s used in ma.k.i ng surveys of students in school, and 

young people i n communi t ies,, ere explored . Select ion and phrasing of the 

i terns used in the check lists were ba s e d on the follmving criter i a: 

1. I n the la nguage of t he students 

2. Short enough for rapid rending 

3. Self-sufficient a.s individua l phrases 

4 . Common enou gh to be chHcked frequently i n h-rge groups of utudents , 
or serious enough to be importo.nt in u.n individual case 

5. Graduated i n seriousness from relatively minor difficulties to 
major con cerns 

6 . 

7. 

Va. g,ue enough in "touohy11 spots to eriJil: le the student t o check the 
item and still feel that he oa n hide t h is s pe oii''ic , problems in 
l ater conferences if he chooses to do so 

. . 
Centered with in t he s -tudent ' s own p~rsonr. l orienta t ion rather 
than in general social orien~tion. 

0 .An additional aim was to s elect items which would secure a naive, 

rapid ''feeling" response from the student. Sponta neous rahter tha.n 

2Ross L• Mooney a.n.d Leonard V. Gordon, The Mooney Problem. Check Lists: 
Manual (New York , 1950). P• 11. 
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deliberate rea ction was sought. 11 3 

In 1941 a.nd 1942 thr ee fo rms , College, Hi {:")1 School and Junior Hig)l 

School were pib lished . Two other f onns f or "St-ud nts in Schools of 

Nursing" an d £or " Rur a l Youth" were publishe d i n 1945 and 1946 . 

There are certa in procedures not of t h emselves fundamental resea rch 

methods but which rather serve as devices in collecting or analy zing _df:lta. 

The us.e of t he questionnaire is one of these . Good. Barr and Scates4 

have t11is to s o..y concerning them . 

The questionnaire ls a usef u l, if overworked and abused. device for 
securing educa tional d~ta . The int erview is in :rart an oral questionnaire 
technique . Check - lists ; r a ting s l~s . and score ci. rds iMy be f orms of 
the questionna ire. 

Good. Barr and Sce.tes.5 also., suggest tha t \Vhen £re.ming a questionnaire 

one should bea r i n mind the demands wh ich he is ma.ki ng u pon another person's 

tim~. These authors make the following suggestions: 

1. Weed out every trivial question . 

2. Make the responses s imple. 

3. Study t he questions to see th'at no unnecessary details a.re included. 

4. Do not a sk for information which is obta inab le from documenta ry 
sources a vailable . 

r o. 

6 . 

7 . 

i 8. 

9. 

Ba sure: tha t questions a pply to the respondent's s itua·cion. 

Have a clear pur pose of the s tudy in mind With definite limitations . 

Be sure t ha t ea ch question is abs o l ut ely clear not only to the maker 
but to the receiver. 

Seek re~p()nses ·o"j~ such · :c,hara:ct:-er tha..t th~y·,: can' ~e s~riz•d . in 
sofoe fo~. · 

Refrain i'roni a sking quest ions of o pini on unless certain that opin• 
i on is what is bei.1;1g sought. and tha t it_, 4rill be worth getting. 

3I bid. • P• 11. 
4earter V • Good. A. S .. Barr • and Douglas E. Scates ., The Methodology of 

Educational Research (new York . 1941), p. 228. 
VIbid •• PP • 337-343. 



10. 

11. 

12. 

14. 

Consider the desirability of ire-coding the questionnaire . 

Get nssistance from others in criticizing the questionnaire 
before it is sent out f inally. 

Seµd out a few copies of the questionnaire to some members of 
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the group and examine the returns from these before t he question
naire is used on a large sea.le. 

Try tabulating or summarizing the de.ta recei'V'ed from a. prelimi
nary trial of the blank. before sending the questi9nna.ire out in 

'' ., . . } . . . . 
quantity.. , . . · . · - . . ~ . ~ . 

Select c~refuily the group to whom the questioMa.ire is to be 
sent. The Encyclopedia of Edu-c~1 tional Resea,rch6 gives the 
following principles relative, t o the oonstl"ucti.on a:nd 'distribu ... 
tion of questionnaire3 • '· · · 

a . The wording of the questions should be such that they will 
be clearly understood by e.li respondents. 

b . It is , ell to include "cross-check questions." By this 
means the investigator obtains in.fonna.tion which enables 
him to check the consistency of replies. 

c. There may be "allowable" answers as a voting list. 
Irregular replies such as "Information not available" or 
"Have not decided" should be, included. 

d. Some question fonns yield more accurate date. than others. 
For example the third f orm of the following questions 
would obtain the most accurate data: (1) How old were you 
at your. last birthday? (2) How old wi 11 you be on your 
next birthday? · (3) How old are you to your nearest 
birthdlty? 

e. In judg;o.ent, attitude, or oplllion determination. the 
questions should give no hint as to the"expeoted'-' answerJ 
in fact, the i nvestigator must have no desired answer . 

f . It is better to ask two or thr e e short. easily understood 
questions than a long involved one. The que-stions should 
not include subjective clause.a and should niake little or 
no use of relative tenns such as "little," "much,tt "skill• 
ed," and "ei'i'icient.11 • They should .not involve negations. 
such as "not/' "never/' and the like. 

g . Since we do not yet have "standard" definitions for many 

6aurbert s . Tooes, Encyclop~dia of Educational Research (New York, 
1950), PP• 948~951. 
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technical terms used in questionnaires, a definition 
should alwa y s be included with each question when a con
tained term may be given more than one i nterpretation. 

h. Interest., . ease of a nswering, and willingness to answer. 
r a t her t han length , are the chief considerations in deter
mining the number of replies which will be received. A. 
questionnaire should not be oiroula.ted unless the investi
gation oan be made to appeal to the respondents. If t h is 
cannot be done., employ a di:fferent method, perhaps _ the 
interview. 

S. A. Romine? ha s developed eri teria to be considered in preparing 

ques t ionnaires. They are as fol lows: 

1. Direct ions s ould b e compl ete and clearl y s tated., With illistrations 
if necessary. They should be pl a ced as close to the point of appli
cation a s is pos s ible and should be repea ted occasiono lly if they 
a pply to a long series o1' questions . 

2. Questions s h ould not be so complicated as to require elaborate 
or long drawn out directions. Two simple questions m/l.y s e rve 
a sing le p.i r pose better than one complex question . 

3. Similar questions. or those to be answered i n a l i k e fashion. 
sh ould be grouped so a s to r educe the n eed f or repetition of 
direct ions and the possibility of confusion on the part of . 
res pendents • 

4. Each question should be evaluated ca refully in tenns of the 
purposes to be served; irrelevancies should be eliminated. 

5. Questions selected should be stated in such terms as will permit 
inter-relating a nd grouping wh ich will a fford a more comprehensive 
and un itary picture of the whole or larger problem under consid
eration. 

6. No question should require a h i gher degree of expertness, or a 
greater a.mount of .detailed inf o rmation . than can reasonably be 
expected of respondents. 

7;, Ea.ch ques.tion should be stateg in such ttti,n.s as wlll promote 
unil"ormity · oi'·,interp;reta.tic>il'° in a gr~emeM:' :..i i'th tliat inten ded by 
the :i;es-ea rch e r .. . '. . • ' . . 

8 • F,aeh question s h ould aff ord a sufficient number of alternatives as 
will avoid un due or inva lid channe ling of responses and s h ould be 
sta t ed in $ttch ,tenns aa Will give the res pondent ample opportunity 

7s. A . Romine 11 °Criteria for a Better Questionnaires, n Journa 1 of 
Educntiona. l Res earch, XLII (September 11 1948) 11 PP• 69-71. 
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to express himself ,•Jithout excess qualification. 

9. Each question should be stated in such terms a s will s ecure a us
able concentration of responses. 

10. E».ch question should be arranged and worded so a s to promote ease 
and accuracy in the tabula tion of data o.nd its presenta.tion in 
discussion or in pictorial :f'ashion. 

11. Multiple-choice responses should ba , 5,huff~ed to _ n_ni t ran don 
ordering in the final draft . t her eby redu'cing the liklihood of 
systematic errors . "' 

12. The complete questioIU1aire or check•list should ca refully be 
studied. tried out several times on a number of persons~ and 
r evised s everal times before the final draft is made . 

The following principles have been extracted from a study of the ques

tionnaire ·. made by Koos • 8 

1. Questionnaire s tudies should be undertaken only when there is need 
for them. . 

a . Project must be worthwhi le. 

b . No other i nforma t ion a t hand. 

2. The questionnaire shou ld be used only when there is no other 
feasible way of obtaining the infonna tion . 

3. Whenever possible . it is preferable to use the oral questionnaire , 
tha t is, the interview, to the written questionnaire . 

4. The three uses to wh ich the questionnaire may be put a re: 

a . To as cer tain the state of pr a ctice in some f ield of activity. 

b . To obtain bas i c data to be used in mys more fundamen tal 
than to afford a mere description of practice. 

c. To obta in opinions , j udf?1I1ents . or expressions of a ttitudes 
of ,f~spondent s _f~o~· · h ~ch ~e?itat ive T'le&sures or ovaluutions 
may be deri:ved . 

5. The divisions or fields in which it is more gene r nlly useful are 
administr tion1 broadly conceived, and cur riculum . 

8Leonard V. Koos, The Questionnaire (New York , 1928), pp. 159-167. 
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6. Great care should b e used in the pref(lration of the ques t ionna ire 
fonn 1 tse lf. 

7. The res ponses or entries requested s h ould be of the simplest possi
ble t ypes. 

a. The questionnaire shou ld be mecha nically a dequate, i.e., the copies 
should b e clear, ?fell spiced, and accurate . 

,. 
9 • . : It is llita .l,, to b e solicitous concerning ,,,ha t ha s be~n referred to 

as the "approa ch . tt 

10. The questionna ire should b e k ept s short us possible. 

11. The ~respective res pondents to whom the questionnaires go should, 
in so far a s possible, be those in the best position to make re
liable a nswers ctnd willing to do so. 

12. One need strive f'or a full count or practically full count of 
responses only when there is danger that a failure to res pond is 
prompted by some factor of selection. 

13. It would be h i&1ly beneficial to the u s e ,of' the questionnaire a s 
an ins trument of resea rch i£ a ll those who u se it ould assume 
s ~ne responsibility for its va l idation . 

Harry Huf'fm n 9 has s tudied to improve tlre questionna ire as a tool of 

research. He states that: 

Suggested ways for i mpr c"ling the questionnaire so that it will a t t a in 
its optim:wn usefulnes s as. a tool of research a re: finding its weaknesses 
and strengths., s tudying the principles of language wh ich mo.ke a question 
answerab l e, and following a sci ontific procedure in the developnent of t h e 
questionna i r e itself . 

ln Huffman • s o pinion the questionnaire s hould he used only when there 

is no other fea sible meuns of securing th e des i.red information . Ile also 

believes th/;l. t it s . ould be e ·cellent in fonna.tion , that i t s hould possibly 
~ ......... ,-~ --

• • -·· - r-J,. .- .• !-;_ . :,r •- • ·, . ·• . ' . ':."',,_ ., ... 
include oross-ehock i:ng · quegtions., · and t h e }'llrpose tH' t h e in\restir-n tipn 

~ ' ·~ .... ,. ~ , 

should be stated or otherwise made apparent to the res pondent. The follow

ing five-step pr-o cedure is su gges ted by him, to help persons construct a 

9linrr ·. Huffman , "Improving the Questionnaire a s a Tool of' Rese rch , 11 

The Nationa l Business Education Quarterly • .XVII (Octob er. 1948), p . 15. 
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questionnaire that wi ll be scientifically useful . 

1. Survey the field and related fields in order to secure al l avail
able data which wi 11 be useful in developing object ive and answer
able questions so that additiona l da ta may b e s ecured . Reading 
should b e a. search for new idea s and insights . It should be 
guided by the following pur poses: 

a- To ·in~l~d{~l ,_.or a ,. :3.ampli~~ of ear+Y. :wri t~ngs 
l ' •• • ,. ,. ... • • ... ~ 

b . To survey all int e rmediate and current writings 

c. To - loca t e ch.anges., tren ds., and nevr ideas 

d. To gain n ew insights into the problan at h and by reading 
in related fields; psy chology., semantics, fhilosphy , and 
sociology 

e. To continue the search until further rea ding results in 
l i ttle added information 

2. Develo p t he scope ., organization , a nd design of' the ques t ionna ire 
by usin g s ample resfX)ndents whose qualif i ca tions ~re s imi l ~ r to 
t h ose o f the prospective res pondents. 

a . Tentatively arra nge the topics or ideas secured from 
various documents. such ~s rep:,rts, diaries . articles . 
notes., books. 

b. Conduct group discussions concer~ing these individunl topics 
a.s classifi ed i n the above tentative or ga.niz tion. follow
ing carefully established pr incipl es. These disc1,tssions 
should continue unti 1 the full significance of each to pie 
is prob ed or until fu r t her discussion is of no va lue. 
Different t o pics may b e discu s sed with different groups. 

3. vfaenever possible. i t is preferable t o use t h e or a l ques t ionnaire 
t o the written questionnai re. 

4. The wording of the questions should be such t hat they will be clear
l y . understood by all r espondents. 

5. Simil!i r questions or those to b e answered in a lik e f a sh ion. should 
be grouped so a s to r educe the n eed for repetition of direction . 

6. D'lch question should be evalua t ed carefully in t enn.s of the pur
poses to be served. 

7. No quest ion s hould require a h igh er de gree of ex pertness or a gr eat
er amount of detailed information than ca n rea sonab l y b e expected 
o f res ponde11ts. 

8 . Eaeh ques t ion should be stated in such terms as will promote unifonn
ity of interpretation in ~greement with that intended by th e resea rch
er . 



9 . Each question shou d a f fo r d a. sufficient number of al t e rnati ves 
a s wi ll avoid undue o r invalid channeline; or res ponses and 
should be stated in such t erms a s will give res110ndent irople 
o pportunity to express hims elf' without excess qualification . 
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10 . Each quest ion should be a ;rra n ged and worded s o a s to promote ea s e 
and a ccuracy in tabulation of da t a . 

n . The quest ionnaire should be keJ?t ; as ,short as possible . 

12. The .complete ques t ionnaire shou l,d be carei\.1. lly s tudied, t ried ont 
severa l .times on a number of ~rsons, and revised several times 
befo re the final draft i s ma de. 

The questionnaire wa s devised t o seek info rmation r e lating to employ -

ment, physica l living a. r r 1o1.n ~em.0nts # persona l a djustment, and socia l r elation-

shi ps of t he girls plus personal obs erva tions ma de by t h e i n terv ewer at the 

time of t he interview.. Table I sh ows th ese sections graphica lly, wi th the 

majo1· subdivisions unde r each section . A hrief exp l anation of each section 

Will help cla r ify the i nte r pr et ation given by t he interviewer. Employment 

desi gna tes t he k ind of employmen t and pr n ctices ene;aged i n , in hundling 

money . Physical tiving Arrangem~~ designates with Whan. the worke r lives 

and t y !.)es of l iving quarters . Per sona l Adjustment refers to how well the 

worker liked her job, t he t ype of pl Ace i n whi ch she worked, and th ings 

1hich t roubled her . Items included under Social Rela tionships show how the 

.vorker got along with hor supe rvisor, t he peo p l e wi th whom she worked, the 

peo ple wi th whom she lived and s ho If how sh e was ccepted . Persona l Obscr-

:vations rnt1de by· Interviewer ·,rel ted to the ' k i ri.d ? f s pea.king voice , t h e kind 

of· Eng lish' ·us·ed ,- how ·well the ·gi, rl···'i ,1ter v i.ewer ed rom.embered he r experiences . 

how well sh<; li~tened to t he interviewer, t he type of cloth ing wo r n , the 

ca.re of her hai r . and whet her or not she were wall groomed . 
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Table 1. Major Areas of Need In9luded Under F.aoh Area ~ithin the Check list . 

LIVING ARHt1.NGIDE.NTS 

A. Kind of lilnploy.:. 
ment 

A. Physical _ Li ing 
rangement!5 

· B. If You Live at 
Rome . hat Are. 
Some of the , 
Pre.ct! ce.s Y & ch 
You .Engage In? 

:a. SoQi.a.l Living 
Arrangt:ments 

'!'able I . (con' t ) 

SOCIAL RELATIONSHIPS 

A. Relationships with the Boss 
or· 'Supervisor 

B. Rel~tionshi ps With .the Other 
Peo ple You Work \'-lith 

C. Relationships with the People ., 
You Live t ith ~~ .. 

.. 
'< 

.. 

,,,. ,·· •, 
• .• : J 

:. • ,. -! ,;:, \ , . 

-:\;~-' .., 

S- · . • 

A. .How • ell Did You 
~e · the Kind o.f 

· ork You \vel_"e 
Doiilg? 

. .B. Vlhat Were Some of 
the Thin.gs Whieh 
Troubled You on 
Your FiN.t Jo"o? 

c.. now Do You Fee l 
About Your Job 
Situation? 

Pf!.:RSONAL OBSF;RVATION 

.A . Observations Made by 
the Intervie111er . 

'i. ... , 
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Interviewing the Subjects: 

The names and a ddr es s es of t h e girls used in the present study were 

obtained f rom the Ha ileyville Hi gh School reoor~s. after which a personal 

interview was held with each of the 18 girls who ha d gradua ted from the 

Haileyville Hi gh Schoo 1 in the y~r of 194 9 and who had had work experience 

a ,iob a nd have the experience of wofki .ng f o,:r a . shoi:-t time. Th ~y had had 
' ... .. i ; 

t h e opportuni ty of facing problems which are common to most young people. 

Because only a sh ort time had elapsed between t he time they started work-

ing and the i nt ~rview the girls were able to rem,ember most of their experi-

ences. Only gi rls were .ch osen for study because boys in th.e Haileyville 

High School had not studied homemaking. 

Dlch subject wae i ntervi ewed ·pe r s ona l ly using . t he oral questionnaire . 

During ea. ch i nterview the examiner guided the discussion by leading the 

conversat ion into each division of the questionnaire. The following ap-

proa ch was u s ed in an infonna l manners 

Almost all people have a djustment problems of some kind when t h ey 
start out on t heir first jobs . These problems come about £or many 
reasons. They me.y be due to lack of skill 1:n doing the required work. 
and they may result from unsa tisfact ory relationships with the people 
with whom they live. 

Perhaps knowing what experiences you had on your first job will 
be of va lue t o students ·mo a re now in school and will go to work -e.t ... t~.r 
graduation. Since t h ese problems are common to most girls the teachers 

, of ;home economics need to discover them i n orde r t o be ab le to help 
t h e 'pr es ent ' day s tudent. . 

If t h e teachers of home economi cs can locat e t hese diff iculties 
t he present day students ea.n be better t aught a nd t hus be bett er pre
par e d for their future j obs. 

There are many things which makes our work pleasant and ~sy . 
or unpleasant and difficult. If you remember these t h ings. although 
they may seem little or i nsignificent in your under standing today . 
p lease explain them . Although some of the questions ma y seem per
sona l your a nswers will be held confidential . 



Even though they may seem to b e of little importance to you they 
may have a great bea ring on the adjustment you have made on you r job . 
If you are wil ling to tell us about your f ee lings and experiences r e
lated t o your first job you may be able to help us to help future 
students make a b etter adjustment . Your name will not be used in 
making use of the infonnation you give to us. 
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As a continuation of the infonnal approach described above the follow-

ing questions were used as a basis for leading the conversation in a diree-

tion ca lculated t o obtain the des ired answers to the questionnaire. 

1. First of a ll, are you work i ng? If so• let us now talk about 
your :f'i r st job . 

2. Wha.t was your first job? 

3 . Have you b een employed outside your own home? 

4. Did you live at home while working on your first job? 

5. What were eome of the pre.ct ices which you engaged in in 
management of your money while living at home? 

6 . What were your living arrangements? 

7. There i s always a. persona l a djus tment t o make . Did you 
like and enjoy your work ? 

8 . Vfaat were some of the things wh ich troubled you . for 
example. did you have enough confidence in yourself? 

9. Wha t t ype of situations did you wo r k under? For example, 
did you have rest periods? 

10. The.re, may be pleasant and unpleasant relationships with 
t he boss . How did you fe e l toward your boss? Did you 
feel that he was fair in his treatment of you? 

11 . How did the bos s behave toward you ? 

12. \'i ere there any difficulties with the boss? 

13. Ybu worked' with ot~ e.r· people . What were your feeling~ · 
toward your co-workers? 

14 . What were some of the. b~havi~r_s tha t your cq-workers 
dis pl ayed towa rd you? ' .F~r exa.inple·. did _they respect 
your judgement? 

15 . While working on this- fi rst job did you live at home? 
If so, were you willing to help vi 1th the work of, 
the household? 



16. Did you accept the people with whom you lived as friends? 

17. Did the people with whom you lived a ccept you as a friend? 

18. Did the people with whom you lived respect your job and 
private life? 

··~ 
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CHAPTER lI I 

FINDINGS. I NTERPRETATI ONS . AND IMPLICATIONS 

Th e girls reacted favorably when asked· for an ap intment to be inter-· 

viewed. Thr ee of them .o~e -to the hom.emak~ng room at dil'ferent -times 8:nd 
• / + 

each of t h ese girls talk ed freely . In visiting i n the homes of other girls 

they were con geni a l, interest ed i n t he quest~onnair~. curious as to its u se 

and expressed o pi nion that b ecause they had felt a need of being better pre-

rared for t heir first . jobs they hoped this would be of help to future stu• 

dents. In most of the :i.ntervi ei."fs the conversation follov ed the questionnaire 

easily . I n one case t he girl was wi lling to answer questions but talked 

very little. The r es ponses as a whole were plainly , freely and enthusiasti-

cally given. 

The i nformation yielde d by the questionnaires has been .summa rized and 

reported i n t ab le form . These tables show the types of work engaged in; 

t he extent, and manner in which girls acquire money to handle; the practices 

engaged i n ·relati ng to money; t he t ypes of dwelling pl a ces lived in; the 

peo pl e with whom they lived; h ow they felt about t heir work and boss; the 

conditions under wh ich they work e d ; their eva. lu tio'n of their own behavior 

tovmrd their co-vrnr kers and vice versa ; and personal observations made by 

the, i nteryiev er . _ 

. An.'analysis of . the different k i n ds of work the girls did on their fi rst 

job is presented in Table II. 

From this table it can be seen t hat t he 18 girls engaged i n 10 specific 

k i nds of' j obs; but that when the f our j obs relating t o clerical , secretarial 

and off ice ·work were combined.; s even k inds of jobs iere enga ged in. 
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Table II. Types of Work Engaged in · by the 18 Girls. 

Married Single Total 
.t: 

Kind of Work N % N % N % 

* General office work 1 5.55 2 11.11 3 16.66 
' Olerk in drug and 

2 11.11 grocery store l 5.55 1 5.55 
Denta l a ssistant 2· 11.11 0 .. o 2 11.11 
}Iousework 3 16.66 0 ··~~ ·; •, .o 3 16;66 

•Filing clerk 0 .o l _5. 55 1 5.55 
•Bank clerk 0 .o 1 5.55 1 5. 55 

~ork in atockroom · o .o l 5.55 l 5.55 
' ' Cashier .. · · 0 .o 2 11.11 2 11.55 

* S.eeretary 0 .o 2 11.11 2 11.55 
Telephone operator 0 .o l 5·.55 1 5.55 
Four type's of office· 
work combined . 1. 5.55 6 33.33 7 38.6.8 

•The types of work ~rked with an a.s t erisk are· the ones combine d under 
11FOUI"_ types of office work combined .• " 

Almost two-fifths . of the girls engag~d in d1fferent t ypes of office 

work. Housewqrk. in which one-sixth ,of the girls engag~d. ranked second. 

Over three-fourths of the girls engaged in work other than housework . The 

many different types · of jobs done by t he girls imply that girls need to b e 
. ' .· 

prepared for not o.n l y housework · but for other ·types of work a.a well. 

Table III gives the marital status of the girls and the ext ent ,and 

manner in which they acquired money to ha ndle. 

Table Ilh The Extent of. and Manner in Wli'tch,· ,Girls Acquire Money to Handle. 

,. ... .. 
n'.ec;ives Nei ther.) \iy 

. fi an : · Employed Out-.. 
' ... ·.• 

T.otal nor Allowance Allowance at side of Home 
Madtal H.ome 
Status ,N ,%" N ;;~{•·-%, .. .,...,.1: 'N '·% , AA N % 

t 
1 ~ ~ I ' • • 

4-
< 

Married 7 38.88 z 11 .11 1 '5.55 4 22.22 
Unmarried 11 61 .+1 0 .. o 0 .• o 11 61 .ll 

Total 18 100 2 . · 11 .11 1 5 .55 15 83"33-
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All of t he unrnarr ied · girls ha d money to handle· •. ,vhich they earned 

outside the home.. Over h a lf of th~ married girls earned money outside 

the h ome. One of this married ~roup received an al;towancea but two re
. . . -!ff.· 

·, ported having no r e gular amount of Jl!.Oney to · SpE!nd_._ -,'.· · 

These f indings ·Sl'tow ' tha t most of the girls do handle. money . and this 

. k nowledge imp-lies that they should learn the v.a,lue of money and develop 
~· .. , . ..,. 

skill in usin g it. 

·: '.l:n.ble IV .shows tha't well over three-fourths of· tire girls discussed 
• '> 

the management of their _money with their families . About two-thirds of 

the girls di<;!. have obligations to meet in the use of t heir money, one-

third of them payi ng boa.rd and room. Only one-third of the g irls could 

use t heir money free ly without obligations toward anyone. This i mplies 

·that in educating girls., consideration might well be given to the ways and 

means of using the fatni l y .income . 

Table IV ... . Smne .Practices :Relating to Money En.gaged in by .the Six S.ingle 
G{~.ls Who forked Outside the Hpme and Lived at Horne . 

Practices Engaged iru 

· D.iscus sed how· to manage their money with their families. 
Turned' their 'wages ._ over t o their families and rece.ived 
back ,viiat they needed . 
.Used part of their wages to help support s Oi!le one else. 
Paid board and rooJ;11.. 

N % 

5 83.33 

1 16;66 
l 16.66 
2 33.33 

. . ... ....... 't' ' . ' ... ' ',, '""'... - ~. ~ 

The types of dwe 11 lhJ <pla.'C~_s" 1~· wjii _ch tfiti'; g,i,r ls ')i ve.cf .a.re revealed in 
;, 

Table V., page 26. Over half of the married girls lived in a pa rtments. but 
\-~..,:; ,• .. ·.-

less , t lia~ on~ -;,fifth ·o'r ·the sih:gll\' gir1.s di(f so·. 
:f •. j. ' • 

'.!his .,indicates that gir~~ 
""" I ,. ,.' (. . 

should be taught how to adjust to different situations in physical living 

a r rangements. 
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Marital 
Status N 

Married 7 

Unmarried 11 

Total 18 

Table V. TY))es of Dwelling Pl aces in Which the 18 Gr aduates Lived . 

number of Girls Living in: 
.. 

.. Apart ments Duplexes Houses 

% of the % of the % of the % of the % of the 
Married Si ngle Total Married Single 

1'i Group Group Group No % N Group Group 

4 57.15 None 3 42 .85 

2 18.18 9 81 . 81 

6 33.33 None 12 
• 

% of the 
Total 
Group 

66.66 

Hotels 

no % 

None 

None 

N 

°' 



Table VI. People With Whom the 18 Graduates Lived. 

Livecl To, .. 
Alone t ::i Lived in Home of Other Peonle 

Mari ta % of the 
Status Married 

No 1, N N Grou-o 

Marriec None 7 J 42 .85 

Un-
marri ec . None 11 11 

l 
I 

Total ; None 18 11.i 
I 

Table VI. (con!.t) 

Lived 
With: 

Husbands 
Parents 
% of the 

Single 
Grouo 

14 . 28 

N 

5 

5 

L tved Wi_th_; 

HuS!bRnds Onl v 
'I, of the 't:ot lhe 
Married Total 

Grouo Cr::-c~ 

71.42 . 

71. 42 

'/, of t he % of t hE 
Single Total 
Groun Groun N 

1 

100.00 6 
-

78.88 7 

Liy_ed With: 

Aunt 
'f, of the %, of the 
Married Single 

N Groun Grou-o 

2 18.18 

2 

Lived With: Lived With: 
Own Parents HusbRnds P~rents 

'f, of thE % of t hE 'f, of thE % of the 
Married Singl e Total Married 

Groun Groun Groun N Groun 

14.28 l 14 . 28 

54.54 

38. 88 l 

I,J_v~_d_ With: 

Friend 
% of the % of thE % of the % of the 

Total Married Singl e Total 
Gr01m N Groun Groun Groun 

1 9.09 

18 .18 1 9.09 l\) 
'1 



Table VI. ( con I t) 

0th 
Lived With: Lived With: 

Grandmother Uncle -- --- _. 

cf; of thi % of t he % of the % of t he % of th1 % of t h e 
Married Si ngle Total Married Single Total 

r: Gronn Groun Groun N Groun Gronn Grou-n no ~ - --
None 

I 

l 9.09 1 9.09 
I 

None 

1 9.09 1 0.09 None 

I\) 

i'1 
Ii> 



Table VI, page 27 revea ls tha t none of the girls lived a lone. Al-

most ha lf the :married group lived in the homes of other .people , wh ile all 

of the s ingle girls lived i n the homes of other people. Of the married 

group . less t han one..-third lived with their own pa.rents or' with their hus-

band's pa.rents. ~ t of the single g irls studied ' o~er half of t hem lived 
< 

with their pa. r ents• the remainder living with aunts'· friends» grandmothers• " ,. ;,., ... 
and uncles. 'J.his i mplies tha t one of the f'unc~ions of homemaking education 

is to he l p girls no t only to ge t a long wi th their o,'1!1, ~muies ·but how to 

get alon g with relatives and othe r peo ple. 

, Table VII shovrn by numbe r a n d percent the o pini ons concerning the con-

.dition s under wh ich the 15 ·girls worked. 

Table VII. Opinions Concerning the Conditiot1s Under Wh ich the i5 Girls \'forked. 

Yes No 
N % N % 

1. Variety in their work 9 60 .oo 6 40.00 
2 . Su~ b le rest periods 9 60.00 6 40.00 
3. Suitable hour worked 13 86.G6 2 13.33 
.4 . P l a ce of work wa.s clean and orderly 12 80 .00 3 20.00 
5. Good tools and equipne~t to work wi th 1.3 86.66 2 13.33 
6 . Lightin,g s ys tem good 12 80.00 3 20.00 
7 . Co:m,fortab le pla-ce fdr wo r k 11 73.33 .4 26.66 
8. Other situ.ations {n one reported) 

Over four-fifths of the girls f'el,t they had suitable wo·r k ing hours,, 

good tools and equipnent to work with·. , a clean a nd orde:rl y p l a ce in which 
$, ·;.. .;J. '. ~ ... ; • • 

to w~rk , and a. gooa. l i-ghti'hg s.y'stem to work under . Almost three -fourths 

felt they had a comforts.~le p l t:ce in which_ to work·, three-fifths fe lt that 
'i? 

·~ ;. 

yhe. r~:;;t P:riods wer~ . i~itable1 _ and t;nat _ f~! ·the majority of them their 

work was of suff i~ient variety. 

These statements imp ly tha.t girl s were reasonab ly content with the 
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conditions under which they worked. Perhaps it mi ght be well to help 

students to develop an appreciation of the conditions under which many 

young people work today as compared With earlier years, and an apprecia 

tion of good tools and equipnent; to develo p respect for public property; 

to develop habits of carefulness in the use and care of equipnent; to 

consider ways of ndding variety to so-ca lled "routine" jobs, and use rest 

periods to advant age. 

In t h e subsequent tables, Tables VIII through XIV, the feelings t hese 

young women experienced in relation to their work , t o themselves, t o thei r 

co-.vorkers, their bosses and the people with whom they l ived; and selected 

practices in which the girls and their co-workers engaged, a re re ported. 

Because these feelings vary in strength it became necessary t o assign dif

f erent valu es t o the dif ferent strengths or degrees of feelings . Thus, in 

Tab le VIII., items checked "nevern were scored zero and thos e checked ''soITJ.e

times" , "frequently" and "a l ways" were gi ven a s core of one . t.vo and thr ee 

respective ly . I tems in Tables X, XI, XII. XIII, and XIV were scored s imi

larly . In Table IX, the adequate jude1Ilent of nenour,h" was given a score 

of one, ,.not enough" was given a negative s core of one, and "too much" a 

posit ive score of one. In Table XV, items judged poor were given a zero 

score, while those judged "fair" and " good" were given scores of one and 

two r es pectively . 

Table VIII describes some of the feelings of'. the 15 gi r ls who worked 

outside t h eir home towa rd their work . 
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-.. 
Table VIII. Feelings of Girls Who Worked Outside the Home, Tmvard Their 

vforlc. 
Always Frequently Sometimes Never Total 

3 2 l o weighted 

Practices Judged · •· · · N N N N Sc.ore 

Felt work was dull and 
monotonous 0 
Felt ·they were a pi.rt of 
the comi;e.ny 10 
Felt . too many restrictions 0 
Felt pride in the ir work 10 
Felt enjoyment in their work 11 
Fe lt interested i n work 10 
Fe lt chee rful a.bout work 7 

. Felt work ing conditions were 
pleasant 11 
.Felt vrork was _ins pi ring 8 
Felt they were given ha.rd jobs 
because they v:e r e dependable ·2 
Felt ashamed of their jobs 0 
Other ways whi ch sh owed h ow 
they liked t heir jobs. 

0 

l 
0 
2 
2 
3 
3 

1 
2 

0 
0 

5 

3 
l 
3 
2 
2 
5 

2 
2 

5 
0 

10 

l 
14 
0 
0 

""i; -0 
~o 

l 
3 

8 
15 

5 

35 
1 

37 
39 

: ~8 
.32· 

37 
30 

;n 
0 

. ' 
·' 

In as muoh as the total group score· for nny one practi.ce c 0uld not be 

more than. 4.5 it would ' seem that the score s · of 35 and hi gher a re relatively 

"goodn·. These scores i ndicate t hat., on a -who le~ t he.se y oung women fe lt ·. .. 

they were a part of the company, took pride- in t heir work, f e lt the work-

ing conditions we re p lea s nnt, took an interest i n t heir v,ork ., and f e lt . 

enjoyment in their work much oftener than 11 freque~tly. n A score of 32 

and lower would seem to be relatively ''fA. ir, 11 wh ich me an s t110t t 1ese young 

women felt clieer.fu.1 ·about· t .hej,r_ work " a nd felt frequen tly t hat t heir i:rork 

wa.s ins pi ring . Some :felt that they were given hard job s because they were 
1.. • • 

j, ' , -··. .;. .* .:.; "-' .. . , _; . '·.... .. ' .. ~ ... 
depend.abl:t, wh1le ;;o~ers: g.id.' ho't( Q~-Xy:.one girl ever f elt too many restric-

tions and at no time were they a ha.med ·of their jobs. These stat ements 
,1" ~ • .. . . • • -~ ,: • 

imp_ly that ~esf.'g i1;ls we r e .reaRon~.bly ~ontent with thei~:vork . 
'! .,..... • -~ . .... J •. • • • • -

Other f e e lings expressed by the girls in rela tion to their jobs con-

cerne_d satisfaction and dissatisfaction~ 'l'hese feelin gs a re r eported in 

Table IX. 
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Table IX. Ex~ressions of Satisfactions and Dissatisfactions of the 15 Girls 
in Rela tion to 'llleir Jobs. 

Prac t ices J u dged 

Too 
Much 

.... ~l 
: -» 

Had . cont idence ~n self · 0 
Had kn.owledge sufficient 
of-work 0 
Had skil l nee ded f or job O· 
Be lieved they we re con-
siderate of others 0 
Wa s understood by other .a 0 
Understood othe r ~ o ple 0 
Had too much work 5 · 
Had too little recreation 0 
Paid wages equal t o worth 1 
Felt a sense of individual 
res ponsibility 0 
Felt t he re was enough 
a dvancement l 
Received ~r~bnal_ credit 
f9r work · 2 
Felt too much res ponsibility 0 
Other things wh ich troub led 
them 

7 

5 
10 

14 
13 
13 

8 
11 

9 

14 

7 

13 
14 

Not 
Enough 

-l . , 
N ~ 

8 

l 
2 
2 . 
2 
4 
5 

l 

7 

0 
1 

Tot.al 
Weighted . 
Sc.ore · 

-1 
j 

-5, 

5 

13 
11 
11 

6. 
7 
4 

13 . 

11 
13 

% of Students 
'Nh o Expressed 
Satisfaction Witt 
Their ,j_ob s 

46.66 

33.33 
63.33 

93.33 
86.66 
86.66 
53 .. 33 
73.33 
60.00 

93.33 

46.66 

86.66 
93.33 

These s cores would seem to indicate a. rather hi.g;h degree of satisfa.ction 

in r e l at ion to the res ponsibilit-y they felt and llere expected to assume ; in 

re l ation to the extent to which they were understood by others, and to wh ich 

they understood others a nd were considerate of them; and in relation to the 

amount · of· persouaf '9retlit r ec~ived. Dissa.t~sfaction wus expr es sed in connec-
~ ... . - \-

.• -i 1' .. . ~ t' 

\ion with the ··adv~n~~Ul.f?Ilt they had re~eived. the wag~s . they had been paid 

. a~d the, a.mount of. • o rk they had t o do. The majo:ri ty of the girls did not 
', ,1;.,:. • :'' . .c.~' ·• 

f eel __ sufficiently s e lf confident ; two-thirds of them expressed a. need f or 

more know l edge and one -th ird of them expresse d a need for more s k ill fo r 

handling their j obs. Three-fourths of the girls felt they had too little 

recreRtion. 

These dis satisfactions i mply tha:~, gi·rls need t o be tau_ght to understand · 
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why a dv-anc em uts t, re g i ven !ind who should receive them; t o b e able to fit 

thei r needs t o the amount of wages r ece1.ve d. , ' -nd unders tund the amount of 

work done wi ll appeR r to din inish fl S they 0 1in r.,ore knowledge and skill 

.concerning their wor k . . . . 
Girls need: to r~a li~e thni, s';,lf .cot#'1:a.encQ _'wi-11 1n~ 

,.. . . ; . " -. . 
creuse H.s t hey de·11elop more k nowledge a nd skill c oncerning; t h e ir job , and 

tha t it is t he ir res ponsibility to develop their own recrea tion to the best 
I 

of t heir advantage in relation to the amount of leisure time they have. 

These dissatisfact i ons imply t.J.ia.t the girls ;night profit by discussions 

of' t he f a ctors which · operate in a dvanc~ent on the j ob, in a cquiring in-

se·rvice tru ining and skill a.nd i n the a ch i ev ement of self-confiden ce; ap.d 

by discus sions of recreational pursuits wh ich .can be enjoyed n. t sma ll cost. 

The social b ehavior of the co -workers hove b een evalua t ed by tho y oung 

women i n Table x. 

Table .x. · An ·Evaluation ·of the Social Behaviors . of Co~ cirkers as Judged by 
15 Xoung oinen. 

.Ahro.ys Frequently Sometimes Never 

Practices J udged 

Co~'lorke rs cooperB. ted ri th 
them 
Accepted j:;hem as . .one of' .. the . 

~' ll'an oo . ' . . : - .; 
b b . , ... -· • ' ·. ,., 

.Respected· t heir" judgement 
l'ere willing to help them . 
Criti cized t heir work · unj'ustly 

.Encouraged them 
·Circula ted~• romors con tra ry to 
their we 11 b e i~g 
Other behaviors s hown by 
co -workers 

. 3 2 l 0 
N N N N 

7 

10 •. ~ 

8· 
8 
1 
5 

1 

5 

2 
3 
$ 
0. 
4 

0 

3 

3 
. 4 

4 
3 
6 

1 

0 

0 
0 
0 

11 
0 

13 

Total · 
Weighted 
Sc·ore 

34 

37 
34 
34 

6 
24 

As in Tab le VIII the total group score for any one pr a ctice could not 

be more than 45 the ref ore it would seem that the scores . of 34 and h igher· 
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are .rela tively good. These score s indica te t ha t the co-workors of these 

young women cooperated with them, a ccepted them e.s ;'one o:f' the gang", res

pected t he i · judi,nent,· an·d v1ere, •d lling to help them much oftener than 

· "'.f'.'requently't; a.nd in no case .did th~y refuse t; accept., help or encourD.. ge 

them, o:r fail to ·respect the;ir jud~ent.. A. score of 'six indicates that 
~ ~ .;-:: . 

the,ir work was ; ri ticized unjustly Im:1Ch less t han\ .:i1frequen'tly-11.; a :r;td a score 

of four i:ndicates·:··ti:ia t _ -rumors contrary to their we:11 being ware . circulated 
!""7! • .- ? 

1· ;.$.f. r. ·, .. :" 
much less than ufrequently'_I..~ ;: t' · ~ ·•·. '.';.,:; j ' .. ; ' . . __ ;·. .... . ... 

From these · s cores. it would seem tha t these girls " got a long11 V!ery well 

With-· their .co-v1ork ers • 

Some of the feelings .experienced by the young women toward their first 

boss are expressed in . Tab le XI. 

\, . 
~~ 

Table XI. Feelin@:s Experienced by th.a 15 Gi'rls ·Toward Their First Doss or 
Supervisor. · · 

Always , Frequent.ly 
3 . · 2 ··' 

Practices Judged N N .. 

·,. 

Feft/ the1/·supe:riors ·fair .i"h 
their tree:tment ·or . them, .. , ; 
Fe lt. free to ca rry troubles 
.allOUt v1 ork to their . bo&Bc '. 
Felt a t ease when · the ·bos':S· 

.. wa s around . 
Fe 1 t afraid of the boss
Felt ·they received help 
from t.11.eir boss 

~ · App;rer:_iati3,d help. from the boss 
· Acc:e·pted standa rds set up by 

'lO 

5 

10 
1 

6 
9 

the boss . 13 
Way&• i4 *b).ch ,tf!,ey .go;t ~ long . _. 
we 11;, witlf the bo~st (nontf .repo:r.t~a) 
\'i e. ys . in wh ic.h·· ·they di d1

' no% ~get . -
a long with the boss 

One girl said the boss was cross. 

• ·l' 

1 

1 

l 
0 

0 
1 

0 

Som.etimes Never 
1 ' 0 
N ' N 

4 0 

7 2 

4 0 
1 13 

7 .· 2 
5 0 

2 0 

Tota l 
' eighted 
Score 

36 

23 

36 
4 

25 
34 

41 
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These scores indica te a rather good adjustment between the girls and 

their "bos ses". These young women appreciated help from their boss. felt 

at ease when t he boss was around~ felt that their superiors were fair in 

their treatment of them much oftener than ''frequently"• and almost always 

accepted t he standa rds set up by the boss. A score of 25 and 2.3 implies 

t hat they felt that they received help ·from t heir boss. felt free to carry 

their troubles to their boss about their work less than "frequentlytt. As 

a group they were not. afraid of the boss. a lthough one girl stated she 

always wus. 

Table XII shows how the young women evaluated t heir own social be-

·hlivior toward t he people with whom they worked. 

Table XII . Evaluation of the 15 Girls Own Social Behavior Towa rd Others . 

Always Frequently Sometimes Never 
3 2 1 0 

Practices Judged N N N N 

1'/as a good team worker 11 
Accepted co-workers a s friends 14 
Manners were considerate of 
others 12 
Was understood by co-workers 8 
Saw the other person's point 
of view 6 
Avoided arguments 11 
Kept out of othe r people's 
business 11 
Avoided f i nding fault 7 
Sought advice from others 2 
V~as able t o work pleasantly 
with others 8 
Know how to mee t people 10 
Know h ow to t a 1k with people 10 

1 
0 

1 
4 

4 
0 

3 
3 
1 

5 
1 
2 

3 
l 

2 
3 

5 
4 

1 
3 

11 

2 
4 
2 

0 
0 

0 
0 

0 
0 

0 
2 
1 

0 
0 
0 

Total 
\~eighted 
Score 

38 
43 

40 
35 

31 
36 

40 
30 
19 

36 
36 
36 

These scores would seem to indicate that in the girls own judg,nent 

their behavior t oward other s was commendable. indicating an almost 
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coniplete e.ccepte,nce of their co-workers as f ri ends. Th ey were almost al-
--~-

. '• t 
way11 eon~iderate of others and minded their own business . They felt they 

·wer_e uno.erstood by their c_o lorkers. that they did avoid being involved in 

arguments, that they were ab l e to work pleasantly ,vi.th others, that they 

knew how to meet people, that ·t hey knew how to talk with people, anp. _ that 

_t hey were good tea.m workers much 'Oftener kh~n ~f:~qu_ently". Their scores 
. .,.. ' ' . ,r~ .;'~ . ;, <t-..,... - • • ~ 

. ' 
i ndica·te t hat they ma de considerable effort to see the ·other person's 

point of v i ew· and t o avoid finding f9:t1,lt . ; They sometim:es s~~xght the a dvice 

of others. · •· 

These scores suggest that d.bcussions a.bout how to t a l k things over, 

even disagree . without- arguing emotionally in an offensiv.e manner,. and 

about what facto r s are invo!ved in teamwork~ might' be ' profitable; and 
·, 

thPlt discussions and practi'ce 1n the areas .of' talking· an; meeting people 

mi .;l,t b e of value. 

Some of t he f~e1in gs and P.ractices of t h e 11 uruna rri·ed young women are 

revea l e d by ~hem concerning. the rela tionships of t h e pe.ople with whom they 

lived. 

Tao le XIII. Some Feelings and Practices of the 11 UtUJHirried Young People 
in Relation to the Pe·ople They Lived With. 

I 

Pract ices Judged 

Helped with. work and play of 
the. household 
Considera te of other members 
of the household · 
Assumed\ ·r-es pon_sJ.bili ty for 

~ . ,,. .. 
meetin~ ~so·qia 1 o b).i g& tions 
Acce·pted them as . friend~ 
'Enjoyed their company 
Felt they were a part of the 
household 
Other feelings s hown by the 
One girl said that s he felt 
on personal ma tters . 

,. 
Al ways Frequen ~ly Sometimes Never To-ta,l 

3 2 1 0 Wei ghted 
N N N N Score 

9 . l 1 0 30 

10 l 0 0 32 

7 1 3 0 26 . 
10 1 0 0 32 

9 0 2 0 29 

10 l 0 0 32 
girl: 
s a.cure . a,nd could a sk these people for advice 
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Ap~ r ent ly t h ese youn g people enjoyed the compiny of t.tie peo ple with 

whom they lived. he l ped with the u-o:rk a n d pl ay of the household~ were con• 

sidera te of 0th .er members ·Of the . h ousehold, accepted the peo ple of t h e 

household as friends. felt .. they were arart of the hpusehold and assumed . . . ·: 

responsibilities · for meeting socia l obligations much oftener than "fre-

queri.tly;'. 
·\ ... . • , ' II;, ~~ .• ~. . )i. • • ....... 

One girl r~ix,ttedd;)1a.t. _sri;~' felt secure ,and could ask t hese 

people wi t h whom she lived for advice on personal matters. 
, -;, ' .. ~ , ; .. • ... ~ .. 1 • ·• , • • ,... - ~ ·~ ~· 

~ ' : In: 'l'n~l~ XI~ t~~. l+: 'q,?)!n~r:ried g:1':t:?-f iia.ve eva luaJed SOillfl" .of the behav-
.t - -~ ,,, ~ • ...... :.: ~"1 ..... 4,1 r... . "" ff' .. ·.:• . .,. ' ~- ,t -~· !l'' , ~~ ' .• p 

iors of t h e peo ple with whom they lived as directed towa rd tjlem. 

Table XIV. Evaluation of the Behavior Toward Them, of Those With Wh om the 
11 U:nm,e.rried 'fork ing Girls Lived. 

Always Frequently Sometimes Never 
3 2 1 0 

Pr a ctices Judged U N N N 

Accepted them as friends 11 0 0 0 
Congenial toward than 10 · 1 0 0 
Respected t hei r jobs 10 0 1 0 
Wa s i nterested i n their w9rk 10 1 0 0 
Respected t heir prl.vatEi , life ll 0 0 0 
Other b ehav iors shown by 
t h eir co-workers-

.. 

Total 
Weighted 
$.core 

33 
32 
31 
32 
33 

This t a.ble shows t hat the 11 unmarr i ed gi rls ra ted th e people with whom 

they lived highly. If all girls could get a long as well it seems t h ere 

would b e fewer problems to cope with i n ot_her .r~ln.tionships ou~si .de the 

h ome. 

Table XV was checked by the inte rviewer i mmedia tely following ea ch in-

t i:irv.i ew • 
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Table rv. Personal Observations of the 18 Young Women Made by Interviewer. 

Good Fair Poor Total 
2 l 0 We1,ghted ~ ... . -,;,. t' 

. .' ·"',Prae.tic·es · s ·cores 

~ 

Jutlged lt N N 

Speaking voice 9 9 0 27 
·,: f .· . J in . of ~glfsh . 10 1 24 

• ld'emocy .ofj ~f per:i~_cei ·. l~ . 0 0 36 
Kind. of listener 18 0 0 36 
Properly dressed 3 15 0 21 
Hair style 16 0 2 32 
Well groomed 15 0 3 30 

In as much as the tota l group score for any one practice could not be 

more· than 36 it would seem that the score of 32 and above would be re-

latively good. At no time did the youn'.g wo¥1en seem to forget their expez-i-

~noes or neglect to listen _ to t h e intervimver. Their hair style and groom-

ing .w.as . for the most pa.rt. good. Their speaking voice,., kind of English 

used was "fair" to. "good". The suitability of their dres s was only fair . 

These statements imply t here is a need to h elp girls to a~quire habits 

of' suitable dress . .The need for help i n learning to use correct English,., . 

and to develop a pleasing voice is also indicated • 

. .. 
. ·. 

An attempt has been made to su.mmarize t he f indi-ngs .. 1,:n -the .£:ol _lowi ng 

sta.tementss 

1 . The 18 git-ls i ritervie!e11 in · thio/. ~i;udy engaged 1~- 10 s peoi.fic 
k i n ds of jobs• .four bf. wh{~h rel,a te~ t o off'ice \:l'Ork • . " 

., •. . .. ~ ... 

2 . Over thr ee-f our ths of the girls enga,ged in work other t han 
hous-ewo r k . 

3 . Over one-third of the girls were ma rrie d . 

4 . All of the unmar ried girls had money t o handle which they earn
ed. outside of the home . 

5 " Over one-hal f of' t he marr ied girls ea rne d money outside the home. 
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6. Five-s i xths of t h e girls di s cus s ed the mana gement of t heir mon ey 
with t heir families. 

7. One-th i rd of the gir ls fllid boa. r d a n d ro om . 

8 . Over h a l f of t he m.n rri e d r:irls lived in apartments, and a.lr:J.o st 
ha l f liv ed in the h omes of ot h er peo Dle . Les s t han one-t h i r d 
lived with "in - laws 11. 

9 . Over half of t he s i ng le f); i rls liv ed ': ith t he i r pa r ent s, the re
mainder with other r e l1:1.t i ves. No e;irl l ived a. lone . 

10. The condition s und~r wh ich t:i1 ese g i rls worked we re, in genera l, 
a ccepta b l e t o t he gi rls. 

11. These gi r ls a ppea.red to be r eason»b l y cont ent wi th their work . 

12. Th€y a p pcR.r ed t o get a long we 11 wi th the i r co-work e rs and their 
b os ~; es; and with t h e peo ple with wh om t h ey lived. 

13. No one o f th e cir ls felt ashamed of her j ob . 

14. Less t han ha lf o f t h e r; i rls f elt that they had enou i:.,h s e lf-con
f idence. 

15. Only one - third of the gi rls f elt they ha d suffl cient know l edge 
about t h e vrork they wer e doi ng . 

16 . Only two-thirds of the gr oup fe l t they ha d the sk i ll needed f or 
their j obs. 

17. Th r ee - f ifth s of t he 1£'.i rls were s atisfied with t he wages id than . 

18. Les s than h a l f of t he group fe l t there was e ;-10u p;h a dvancement. 

19. Over ha lf of t h e girls t hou 1;h t they h d too ·'.1uch wor k t o do . 

20. The re l n tionsl.Jips bet ween the gi rls a nd their '1hos s es 11 wer e re 
l a t i ve l y goo d. 

21. The sui t ubi lity of the dres s wor n by the /~ir l s 11t the tirn e of 
interview was only f a ir in t h e j udgment of t he i nves ti gator. 



CHAPTER IV 

RECOMMENM 'rIONS 

On the ba sis of the findings the followi ng r e commendat ions a re made: 

1. That girls be educa ted i n res pect to a ppreciat ing, sharing, 
budgeting and spending money. 

2. Tha t the study of rela t i onships be b roa d enough in scope to in
c lude relationsh i ps with t hos e outside t heir own i mmediate 
families. 

3. That appreciations of present da y working conditions, as compared 
with tho s e of earlier days, be deve lo ped. 

4. That ways of adding variety to routine jobs, and ways of mak ing 
the most of rest pe r i ods be conside r ed. 

5 . That educational progr ams provide: 

a . Opportunities for students to a cqu ire knowledge and skill s 
per ta ining to specific j ob s i n which s t udents a re interested. 

b . Opportunit i e s to di s cus s such t opics as: 

--Factors which opera te in adva ncement on t h e job 
--Factors which l ead to s e lf-conf i dence (or the lack of 

it) an d how self-conf idence can be acquired. 
-~ow one oa.n "make" one• s own rec r eation a t sma l l cost 
--Employee-employer r e lationships 
- -How to discuss controversia l qu es t ions without hard 

feelings 
--Row to cooperate with f a irness to a ll concerned 
- ~ low to meet and conv erse with strangers wit h ea se 
--Clothing appr o priate f or differ ent occasions. es pecially 

bus iness 

6 . That home economi cs t ea chers sear ch f o r ways t o make use of these 
recom.:"!lelldations whenever possible i n the tea ch i ng of t heir home
mak ing class es. 

7. That home economics t ea.chars use pr ob lems f or cla s s di s cussion 
which i nclude some of the dif f icu l t i es which thes e girls ex perien ced 
on t h eir first j obs. 
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APPENDIX 



CHECK LIST FOR LOCATING STUDENT NEEDS 

Part I. Employment 

A. Kind of FJmplo:yment: 

1. Are you employed? . . . . . 
2. Are you employed outside your own home? • 

If so check th,e kind of employment: 

a. Housework 
b, Babysitter 
c. Wai tress. . 
d. Nursing .. 
e, Beauty shop operator 
f, Department store clerk 
g, Grocery store clerk 
h. Bakery 
i. Telephone 
j. Secretary 
k . Typist 
1. General office work 
m, Bank work , • • . 
n. Sells tickets a t show. 
o, Other t ypes of work: 

J. If you are not employed outside your own home do you 

receive money for the wor k you do in your home? . 

4, Is money in the form of an allowance? . 

5, If so what does it cover? 

a. Food • . 
b, Clothing . 
c, Drugs 
d, Medical bills 
e, Recrea tion .. 
f, Up keep of car 
g . Up keep of house. 

Yes 

h. List ·other items which 
are not mentioned above: 

No 



B. If You Work and Live at Home What Are Some of the 

Practices Which IQ:!! E!lj!:age In? 

1. Do you discuss how you will manage your money with 
your f amily? • . • . • • . . • . . . • . • • 

2 . Do you turn your wages over to your f amily and 
receive back only what you need? ...• 

J. Do you use part of your wages to help sup~ort 
some one else? •... 

4. Do you :pay board arui room? 

Par t II. Living Arrangement 

A. Physical Living Arrangements : 

B. 

1. Do you live in an apar tment? 

2 . Do you live i n a. duplex? 

J. Do you live i n a house? 

4. Do you live in a hotel? 

Special Living Arrangements : 

1. Do you live alone? 

2. Do you live in t he home of other people? 

J, If so with whom? 

a . Lives wi t h husband? . , •.. 
b. Lives with own parent s? • . 
c. Lives with husband I s parents? 
d . Lives with own gr andmother? . • •.. 
e. Lives with husband 's grA.Ildparent s? 
f. Lives wi t h own brother or sis t er? 
g . Lives wi t h husband ' s brother or sis ter? 
h. Lives wi th other rela tives? 
i, Shares room with: 

Sister 
Friend 
Others 

44 

Yes No 
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Yes No 
4. Do others live with you in your home? . 

a . Own parents? 
b. Husband 's parents? 
c. Ot-m gr andparents? 
d. Husband's gr andparents? . . . . . . 
e. 01.m brothers or sisters? 
f. Husband's br.others or sisters? 
g . Own children? . . . . . . . . . 

Part II I. Personal Adjustment 

1. Was your wor k dull and monotonous? 

2. Were you always on time? 

J. Did you begin working promptly? 

4. Did you feel that you were really a part of the company'( 

5. Were there too many restrictions? . 

6. Did you t ake pride in your work? 

?. Did you enjoy that type of work? 

8 . Did you show interest in your wor k? . 

9. Were you cheerful about your work?. 

10. Were the working conditions pleasant? . 

11. Was the work hard enough to be insp iring? 

12. Were you given the hard jobs because you could be 
depended on t o do them? 

13. Were you ashamed of your job? 

14. Other ways which show how you like your job? 



B. What Were~ of the Things Which Troubled 
Too Not 

You .Q.!1 Your First Job? Much Enough Enough 

1. Did you have enough confidence in yourself? 

2. Did you have enough knowledge about your work? 

3. Did you have enough skill? •. 

4. Were your manners consider a te of others? 

5. Did you feel tha t people understood you? 

6. Did you understand other people? 

?. Did you feel there was too much work? 

8. Did you feel there was not enough recrea tion? 

9. Were you paid as much money as you t hought you 
were worth 1 • • • • • • • • • . • • • • • • 

10. Did you have a sense of individual 
responsibility? • • • • 

11. Did you feel there was enough advancement? .. 

12. Did you feel there was too much responsibility? •. 

13. Did you receive enough credi t for your work?. 

14. Other things which troubled you on your first 
job: 

C. How Do You Feel 'About Your Job Si t uat ion? ----- -~ 
1. Was t here variety in your work? 

2. Were t he rest peri ods suitable? 

3. Were t he hours you worked suitable t o you? 

4. Was the p l ace of wor k cl ean and orderly? 

5. Were ther e good tool s and equipment t o wor k wi th? • 

6. Was t he lighting system good? ... 

Yes No 



7. Was the pl ace comforta.ble for wor k? 

8 . Other s ituations? 

Part IV. Social Rela tionships 

A. Relati onships ~ the Boss .Q!. &"upervisor. 
' 

a . As shown by your feelings and behavior: 

1. Di d you feel your immedia te superiors fair in 
their treatment of you? . . . . . . 

2. Did you feel free to carry your troubles about 
your work to your boss? • 

3. Did you receive help from the boss?. 

4. Did you apprecia te help from the boss? 

5. Did you accep t standards set up by the boss? 

6. Were you a t ease when t he boss was around? 

?. Were you afraid of your boss? .. 

8 . Other ways in which you got al ong well wi th t he 
boss : 

9. Other ways in wh ich you had difficulties with 
t he boss : 

b, As shown by his behavior: 

l, Did he criticize your wor k unfairly? 

2, Did he a tt emp t to direct your personal life? 

47 

Yes No 
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? 
~ 

3. Did he give instructions which were not clear? 

4. Did he criticize you before others? 

5. Did he change his mind about instructions? 

6. Could he be depended upon to keep his promise? •• 

?. Did he make you feel i mp ortant and do it sincerely? 

8 . Did the boss appreciate your good work?. 

9. Was he interested in your work and welfare?. 

10. Was he cheerful 1 • • • 

11. Did he have confidence in your opinion? 

12. Did he seek advice from you? • . . . . . . 
13. Did he take credit for your idea or deed? 

Did he have too many restrictions? 

15. Other behaviors of the boss: 

:B. Relationships with ~ Other People !ro! Work with. 

a . As shown by your feelings and behavior: 

1. Were you a good team worker? • 

2. Did you accept your co~workers as friends? •. 

3. Were your manners considerate of others? • 

4. Did people understand you? •• 

5. Did you see the other person 's point of view? . 

6. Did you avoid arguments? •.• 

?. Did you keep out of other people's business? . 

8. Did you avoid finding fault with other people? • . . . 
9. Did you seek advice from others? 



10. Were you able to work pleasantly with others? 

·. 11. Did. you know .how to meet peoplel . .. : . 

12. Did you know how to taJ.k with ·people?. 

lJ. Other feelings and behaviors shown by you: 

b. As shown by their behavior: 

1. Did your co-workers cooperate with you? •••.••.••• 

2. Did t hey accept you as one of the gang? .••••.••.. 

J. Did they respect your judgement? 

4. Were they willing to help you?. 

5. Did they criticize your work unjustly? 

6. Did they encourage you? ....... . 

?. Were rumors circulated which were contrary 
to your well being?. • . • . . . • . . . • 

8. Other behaviors shown by your co-workers? 

C. Relationships !!.ti.h ~ People You ~ with. 

a. As shown by your feelings and behavior: 

1. Were you willing to help with the work and 
play of the household? ••.....• 

2. Were you considerate of other members of the 

. . . . 

household? . • . • . . . . . . • . • . . . . . . • • 

J. Did you assume responsibility for meeting 
sociaJ. obligations? • • • . . . . . . . . 



4. Did you aecep t t hem as friends? 

5. Did you enjoy their company? 

6. Did you feel you were apart of the household? 

? • Other feelings and beb:av io rs as .sho,m by you: 

b. As shown by their behavior: 

1. Did t hey accept you as a friend? 

2 . Were t hey congenial toward you? 

3. Did they respect your j ob? 

4. Were they interested i n your work? 

5. Did they r espect your priva te life? 

6. Other behavi ors as shown by your co-workers: 

Part V. Personal Observati on Made by Interviewer 

1. Wha t kind of sp eaki ng voice does she have? 

t. What kind of r-Jngl i sh do es she use? 

to 
Q) 

l:l 
•rl 
.µ 
Q) 

A 
0 

U) 

.50 
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3. How well did she remember her experiences and fee l i ngs on the job? 

Examples~~~~~~~~~~~~~~~~~-

4. Did she listen a.tten tively. to t he interviewer? 

Examples.~~~--~~~~~~~~~~~~~-

5. Were her clothes appropria.te for t he locality and type of work? 

Examples~~~~~~~~~~~~~~~~~-

6. Was her hair appropria t ely s t yled? 

Ex.amples.~~~~~~~~~~~~~~~~~-

7' . Was she well groomed? 

Examples~~~--~~~~~~~~~~~~~~ 

8 . Other observations made by the interviewer : 
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