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PREFACE

Having had considerable experience with youth and
adults, the writer became interested in human behavior,
its causes and the possibilities for its modification;
and the extent to which intangibles involved in person-
ality structure can be measured, the validity of per-
gonality tests, thelr posslble uses, and interpretation.
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CHAPTER I
INTRODUCTION

In recent years considerable interest has been expressed
in the emotional re-education of young people in an attempt
to ingure s more stable citizenry, The main purpose of such
education in human development 1s to help young people free
themselves of feelings of inadequacy and insecurity in order
to live happier, more productive lives,

One of the assumptlons behind the course in human devel-
opment at Oklahoma Agricultural and Mechanical College is that
individuals who have the opportunity to get together to dis-
cuse some of the problems pertaining to their own personal and
goclial adjustment may receive some therapeutical value from
the intimate interpersonal relationships stimulated through
the use of such techniques as "Phillips 66", psychodrama, role
playing, et cetera., It ies understood that these techniques in
themselves may be important factors in faclilitating a better
adjustment, In this study it is impossible to differentiate
the effects of the subject matter from the methodology. It
must be recognized that the influence of these two variasbles
on each other may produce an effect which could not be
achieved by either singly. The warm emotional climate in the

classroom attempts to create an atmosphere where the feeling



of belonging may more readily be established than in the tra-
ditional academic setting,

Interest has been expressed in educational programs de-
signed to increase understanding in human behavior, Research
by Bate, Morgan, ete, (1,6,8,9,10,11, and 12) indicates that
educational programs concerned with the analyseis of human be-
havior tend to modify behsvior and attitudes at different age
levels in controlled enviromnments and help to develop an anal-
ytical approach in the interpretation of behavior, An analyt-
ical approach specificélly refers to ", , ., an understanding
of human behavior to the extent of realizing the many explana-
tions that may underlie a given form of behavior, methods of
determining which of the many causes are operating, and how to
meet a situation when one hae only an approximate estimation

of the real motivee." (11).

Review of the Literature

Stilee (12) showed that fourth, fifth, and sixth grade
children could appreciate and understand behavior common to
their experience, They. were able to apply the analytical ap-
proach to behavior problems confronting them when children voted
gecretly on motions regarding changed behavior in a room coun-
eil situation, The child wae asked to write on his ballot why
he thought the way he voted wae the correct way to vote, The
ballots were scored for the extent to which insight was glven
to behavior,

McDonald (8) prepared, administered, and tested reading
materials designed to encourage the development of an anal=-

ytical attitude toward behavior incorporated in a seventh,



elghth, and ninth grade social science course,

licDonald's subjects, with a mean I.Q. of 110.8 (Otis)
and a mean age of 13.8, demonstrated at the termination of the
educational program that they could better understand the
basgic principles of human behavior,

As shown by scores on knowledge tests, Nugent (10) found
that after ninth grade students dlscussed behavior problems
they could be incited to analyze behsavior of presehool children
with significantly grester understanding,

MeNeil (9) found that high school studente could better
understand causes of selected behavior problems after they were
gpecificelly discussed in clase but they could not generalize
their knowledge to apply to other hehavior,

Morgan (11), working with college and out-of-school youth
demonstrated that their conflict scores as measured by the
Luria test were reduced following partielpation in an educa-
tional program relating to problems in inter-family relation-
ships, dating, marriage relationshlps, attitude toward work,
money, vocations, and a personal philosophy of life,

Bate (1) designed and administered an educational pro-
gram in the ares of human growth and development on the tenth
grade level in which the classroom discussion method predom-
lnated.

Bate's study demonstrated that students could "be stim-
ulated to increase thelr abllity to apply thelr knowledge in
the area of human growth and development to certain behsvier

situations, to reduce thelr personal conflicts, . ., ., to make



Justifiable inferences from observed behavior, infer , ., ,
Justifiable reasons for that behavior and consider the »Hrob-
ebility factor in making statements."

Bate was further able to show that an educational pro-
gram designed for parents stimulated them to behave differently
toward their children which in turn influenced their children's
behavior,

Grant (5) designed an educational program for parents of
preschool children, After the administration of the education-
al program, considerable evidence indicated changed behavior
on the parental level,

Further evidence, however, 1e needed to ascertain specif-
ically how these kindes of educational programs, which have as
their general objective the development of an analytical ap-
proach in the interpretation of human behavior, contribute to
the development of certain attitudes which are favorable to

personal and goclal adjJustment.

Purpose of the Study

The purposes of this study are:

1. To note the personal and soclal change in two groups
of freshmen home economics students during their first sem-
ester in colleze with respect to morale, soclal adjustment,
family relations, and emotlonsality as measured by the
Minnesota Personality Scale,

2, To compare the differences in the proportion of

change between two groups with respect to morale, social
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adjustment, family relstions, and emotlonality of frecshmen
enrolled in the Home Economics 124 course (Group A) which in-
eludes instruction in foods and nutrition and instruction
directly relating to the development of an understsnding of
humsn behevior, with the freshmen enrolled in Home Economics
114 coursge (Group B) which includeg inetruction in clothing,
textiles, and consumer educstion,

2., To commnare the differences 1n the nrovsortion of
change in the studentz when they srs dlvidsd into elsght ¢lage-
ificstions sccording to intellesectual nchievenent ae messured
by the American Counell on Education Peychologicsl Exsmination,

4, To ascertain the nmedisn scores of (klsahoma Agricultural
and Mechanical Onllege freshmen home econemics women with
respect to nmorale, soclial adjustment, family relations, and
enotlonality ag measuvrad by the Minnesoba Personslity Scale,

and to compsre them with medlsn scores obtained by other



CHAPTER II
PROCEDURE

In the first phase of the invegtigation the subjeqts
were divided into two groupe, Groups A and B, for the purvpose
of tegting the effectiveness of two different kinds of instruc-
tion in terms of contributing to their personal and social
adjustment,

At the beginnling of the senester Group A consisted of 103
freshmen women enrolled in the required Baslc Home Economics
124 courge, and Group B consigted of 98 freshmen women students
enrolled in the reguired Basic Home Hcononiceg 114 course, At
the end of the cemester Groun A conslsted of 26 subjects and
Group B conslicsted of 89 subjects. In anelyzing the dsta it
was necegssary to exelude the scales of students wao did not
report for the second testing.

At the beginning of the study the sges of the nembers of
Grouy A were as follows: one member wag 16; 36 were 17; 55
were 18; 3 memberg 19; and one member was 20 years of age.
The ages of the members of Groun B were as follows: 33 men-
bers were 17; 49 were 18; 6 menbers 19; and one member was
20 years of age., The combined total of students in Groups 4
and B represgented over 90 per cent of the tolal Treshmen hone

economics students enrolled at the time the first test was glven,



The manner in which the basic courses are designed per-

mits a freghman student to complete only one of the Basic Home

y

Economlcs cocurses within & given semester, Hglf of the Home
Zeonomics 104 course (Group 4) iz devoted to the study of per-
sonul wnd scolal relstionsilps, end the obher hall to the study
of housenold science, Group B consglisgts of studen%s Who were
taking the coursge in household arts aand ncwe economiss sdusa-—

-

tion, Though the medvers ¢f Group 3 evenbually will kave the
ingtructicn in personsl and soclal relatioushlips, unone had had
the beneflts of the lnstruction,

The occupational leveleg of the pareals of the mzabers of
Group 4, ciassified according b0 whe wodified version of ihe

Hinnesota Qeccupavional Bcale, appear in Table 1,

TABLE 1

-

GGGﬁPATIONAL CLASSIFICATION OF PARENTS OF GROUP A

Glass Degcription Mumber Per Cent
(H=98) :

I Professional 14 14,583
II Semi-profeggional and
managerial 19 - 15,791
IIT Clericsl, skilled trade

and retall buslness 25 26,041

v Farmer - 28 29,166
v Semi-gkilled occupsztions,
minor clerical positions,

and minor businesses 4 4. 166

Vi Slightly skilled tradeg
and oceupations requiring
little training or ebllity 4 4,166
ViI Day leborers of all classes 0
VIII Retired, disabled, decensed 2 2.083




The occupstionsl levels of the narents of the members of
Grouvr B, classified scecording bo the modified version of the
fHnnesote Qeccunaticnal Scele, are presented in Table 2,

TABLE 2
OCCUPAYICHAL CLASSIFLOAVION OF PARENTS OF GROUP B
Class Description Mumber Fer Uent
(H=02) R
I Frofeszional 13 14,606
I1 Seni-professionsl snd
managerlal 17 13,101
ITI Clerical, skilled trade
7 -nd retsil business 25 28,088
Iv ﬂ@fmer 24 26,966
v Semi-s2illed occunaticons
minor clerical positlons,
ant minnr buginesnses 3 %, 370
VI Slightly skilled tradeg and
secunations requiring 1ittle
treining or ability O
ViI Doy laborers of all classes 3 3.370
VIII Retired, dissbled, deceased 4 4,494

In the second phase of the study the subjects were grouped
into eight c¢lasses on the basls of the scoresg obtalned on the
American Psychological Examinstion, Olsssg I consgiste of stu-
dents who obtzined scores 120 and sbove; Claess II, 110-119;
Utass III, 100-109; Olass IV, 9u-%9; Clags V, 80-89; Clase VI,
TO=79; Class VII 60-62; and Cless VIII, 59 and below.

Ten cegseg were excluded from Group A in this anslysls
and eleven c¢ases in Group B becsuse they had not tsken the ACE

examination st the time of the analysis.



Description of the Two Educational Programs
The area objectives outlined by the Basic Home EHconomics
Committee for CGroups A and B .re pressated on psges 10, 11,
12, and 13,
It is inmpogsible to glve a day-by-day account ot the
educational »rograus of Group A and B whica would reflect an

acocurste representation of what occurred in all the elasses

3

gince there were slisht differences due to the unicue needs
of the studenits in the various clagseg and due to the differ-
ences in the various instructorst presentation of the content
of the courses,

However, a detalled outline of subject matter, text books,

references, and procedures used in the educationsl prograns

of Groups A and B mzay be found in the apvendix of this report,

mmﬂi,w"woz =10 Deecristion ol the

Minnesots rerscnalluy Scale

A11 of the students completed the Minnesobs Personslity
Scale twi.ce, at the beginning =znd at the end of the educsiionil
PIOATrsns

The Hinnesota Personglliy Scale 1ls a paper and pencil
group test. The four sectionz of thae test desgsigned Lo asseas
{1} morale, (2) social relstionships, (3) family relation-
ships, and (4) enoti nallty were utilized in the present study.

The £ifth secticn, devoted to the ascessment of abttitudes

relating to econowmle conservatism was not used gince the



UNDERSTANDING AND KNOWLEDGE

AREA OBJECTIVES FOR GROUP A

ABILITIES AWD SKILLS

I. Personglity Development end Human Relgtionshivs

1. To galn some under-
stendinges which help in
interpreting bhehavior of
self ond others,

2. To galn some under-
standing of what is lnvolved
in creative adjustment as
well as what constitutes un-
healthy adjustment to life
situations,.

3. 'To understasnd the
interaction of exbermal and
internsl forces affecting
pergonglity formastion and
growth,

4, To know what maturity
enteils; to understand what
congtitutes immaturity and
maturity at her present age,

1. To gein skills in
evaluating self znd own
motivation,

2. To galn ability in
meking creative adjustnents;
in planning direct snd indir-
ect approacheg, in relieving
tensions, in surmounting ob-
stacles, and in solving
problens,

3, To gzin some zbility
to overcome handicapeg; to
mzke the begt of unfavorable
circumstanceg; as well as to
make full use of her oppor-
tunities,

4, To gain the ability to
make progress toward mabturity
in (a) independent sction,
(b) sslf-direction, and (e)
heterosexusl adjustment,

ATTITUDES AND APPRECIATIONS

1. To accept self and be
tolerant of, or aporeciative
of others.

2. To spnreclate the need
for continuous adjustment ag
experienced with self and
others.

3. To appreciaste the
effects on personality of a
civilized culture a2nd s
wholesome family experience,

&, a,
gatisfactions
Srowing un &8s
than those of

To apvreciste the
derived from

being grester
immaturity.

b, 7o gein & more whole-
some abtlitude toward boy-
girl relstions snd nmete
gelection ag they function in
progreecs toward maturity.

Ot



AREA OBJECTIVES

UHNDERST ADING AND
11,

CHOWLEDGE
Poode and Mutrition for

J.

n

gu
[-Jv

1, %o rure gné mein
positive hcalth basea a8
large extent unon 2 &ﬂOhL sdge
and application of the funda-
mental »rincinles of nutri-
tion.

=5 p__;,

i"!.“‘?

2. To cobtain = working
knowledge and the applicse-
tion of some of the bazsic
principles of food prepara-
tion if the individual 1is to
obtsin the mesgt from mutri-
entg from focd gerved,

3. To develop an awgrenegs
of snd sn sbility to applj
gsome of the mansgerial rrin-
ciples to individusl znd
group problems involved in
the preparation of food,

ABILITIES AND SKILLS
the Collegse Yloman
1. %o ~nq]yz otm food

habits and make a precticsl
1ige of the discoveries, o
build menug for the f:
group considering variou
age levels

2. To prevere certain
recipes to oblsin usable
products. To rescogni
*zoed purchasss", To con~
cerve food through wize
planning,

3., To develop and execute
intelligently, individual
and zgroup plans for the prep-
aration of food., To orgznize
groups to work, use and care
Tor eguipnent efficiently.

FOR GROUP A (CONTINUED)

ATTT ECTATIONS

UDES AHD APPR

1, %o aeouire an experi-
rentzl atbtitude towerd per-~
gonal habits, appearance and
health, To annreciate the
importance of food in relastion
te the development of the
family in the world todsy.

2. To aporeciste well-
prepared food, To develop
an ingulring mental stititude
or a determinetion to know
fwhyt eertain procedures are
consldered better than others,

3.
cient

To recognize the effi-
use of time and cnergy.

1T



UNDERSTANDING AND KNOWLEDGE

I. Clothing 8election and Car

1. To know the importance

AREA OBJECTIVES FOR GROUF B

ABILITIES AND SKILLS
e for the College Voman

1., To know how to attsin

of good grooming and graceful a plessing appesrsnce.

carriage.

2., To understand the
color, design, snd texture
principles as applied to
clothing and gppesrance,

%2, To recognize the rela-
tion of color, design, and
texture to the humsn Tigure,

4, To know the various
fabricg, weaves and finighes,

5. To know the importance
of proper care of clothing

6, %o know the meaning of
terms usged in clothing
construction,

7. To understand types of
clothing construetion suit-
able to variousg fabrics and
desgigns.

2, To develop gbility in
the selection of more becom-
ing and suitagble faprice and
cogmetics,

Z. To be able to recog~
nize how the verlious fabrics,
wegves and fTinisghes lend
themgelves to dirregs design.

4, To develop sbility in
planning color, design sand
texture principles in ward-
rove planning,

5. To develon gbilities
in clothing consgtruction,

ATTITUDES AWD APPRECIATIONS

1. To zccept the fact that
physical differences should

determine the choice of dress.

2. To appreciste the value
of wise gelection =znd csre of
clothing.

3, To select & pleasing

design for class construction,

4, To gppreciste high
standarde of clothing
construction,

ol
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UNDERSTANDING AN KHOWLEDGE

II, 7Tre College Voman as &
1. To understand the
meaning of the terms "eon-

gumer® end %succesgful con-
sumptiont,

2. ‘To unéderetand the
ilegeg and reésponesibilities
of the U,3. Consumer,

3., To understand better
how peéerscnal production and
consumption affect individ-
ual, community snd national

affairs.

4, 7o understand the ne
for good conguner-retailer
relations,

5. To un nd how
gome government and non~
government agencles serve
to protect the eongumer,

6. To recognize the cloge
relationship between an
individual's philosophy of
life snd his consuner
practices,

nieragts

FRORwN 4 2]

3 $ A -

ed

A ORJECTIVES FPOR GROUP B (¢

ABTLITINSE AND SKILLS
Successful Consuner

1. To gein increszsing
gbility to manage time,

energy, &and money effectivel;

2, To grow in

consuner buye¢,

ekill a8 &

2. To practice judzment
the use of alds,

congumay

4, To obtain help from
reliszsble sources,

5 To be ebhical in

-t B
consumer practices,
6, To use and care for

goode, both personal and
public, wisely.

7. ‘To discriminate pro-
gressively between facts and
fallacies,

INUED)
ATTITUDES AND APPRECIATIONG
1. To gpurceciate the high

standard of living, privi~
.leges, and available gervices
to the U.8., Consumer,

2, To developr a desire to
be an informsd and conscien-
tioug consumer,

%, To have incressing
concern for the general
welfare of all.

4, To recognize thsb
suner privileges demand
corregponding responsibilities,

con-

_QT
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megsureg of relisgbility obtained on this section of the test
do not warrant ite inclusion,
French (2) noted in his evaluabion of the scsle that:

Economic conservaitlsm wag not closely assoclated with any
personality tests and thue should be omitted., Consist-
ently low correlailons between economic conservatisnm

and. other ports of the test as compaered with correlations
of other parts with cach other ig a further indication
that economic conservalbllism does net belong in this group.

According to eNamara and Dariey (4):

The scale 1s the result of four years of work on problems
of personaliiy measurement in & c¢linmlcal personnel program,
In 1935~36 perascnslity tests were used on a test retest
basls in the personnel program of the Genersl College at
University of iinnescta, They were: The Hinnesota fcale
for the Survey eof Opinlong, The Bell Adjustment Taventory,
and the two Hinnesota Inventories of Socizl Attitudes.

French (2) writes:

This 1g & conmendable approsch for two reasons:

(a) Many existing personslity inventories by bhemselves
cover only a part of the personslity.

(b} "There are s great many personslity inventories
whose good items should be galvagsed from their present
mixture of uselesg items. The teste are subjected to a
factor snalysis which ghows that certain attitude items
mey properly be used in a personallibty test.

Another noteworthy fegture of the test is that the
suthors reduced the ambiguity of the iteus by permitting
five alternative answers ito each guestion rather than
the usual yes-no variety, Thus, & person is less likely
20 be forced into an artificial dichotonmy when he is
ssked to answer such g question as 'YDo you crcss the
street to avold meeting people you knowr!,

Eisenberg (2) writes:

An unususl amount of work wss pubt into the construction
and sbandardization of thig scale, Originslly four
auestionnalreg conslating of 368 items and yielding 13
different scores were used, Factor analysis denon-
strated that the 13 scores should be reduced to 5,

tems which did not differentiste between high and low
scoring indlviduals were weeded ocut, The uge of fachor
analysis and itens differentiation resulted in a high
degrec of internal conglstency; the odd-even relisbilities



for the wvarious parts of the test are with only one
exception above 90,

HeNamora and Darley (4) add:

The thirteen sepasrabte scoreg from the originsl secales

were: HNorsle, feelings of infleriority, family attitudes,
attitudes toward the legsl system, economic conservatisn,
attitudes toward educablon, gdenersl adjustment, home
adjustment, health asdjustment, socizl adjustment, enmo-
tlongl adjustment, soelsl preferences, and soecisl behavior,

Analygis of test-retest sorrelations revealed a reason-
sble degree of sitabllity amonsg these measures, with sslfi-
estimates of personal adjustments showing the least
change, and self-gstimates of soclal preferences and
skille showing the greatest change over an average inter-
val of 9,2 months,

. « o factor anslvses were nade of test-retest performance
of men snd women separately, These anslyses indicated
that the thirteen geparate scores in the battery could be
accounted for by five psychologically meanlngful factors,
and that these factors are sulfficiently stable from testh
to retest to represent glgnificant aspects of versonality.
To teet the interrvelations of these five factorg, raw
scores for each gtudent on the originel tests were con-
varted to sigma scores, Sigma scores Tor the thirteen
tests as they were regrouped lnbto Tive parts then wers
added to glve five fachor or nart scores.

The thiriteen tests were grouned as follows:

o
b

art I--morale, attitudes toward the legal sysiem,
attitudes toward educatlion, general adjustment,
Poart II--feslinge of inferiority, soclal adjustment,
social preferences, soclal behsvior,

Port III--Tamily ottitudes, home adjustment,

Part IV--heslth adjustment, emotlonal adjustment,
Part V--cconomlc conservatlsm, ‘

e

The scale is gelf aduministering on elther z group or
Individusl bhasle., Yhere 1lg no time 1limit bub the av-
erage lensth of 4ime needed is gbout 45 minutes,

The inventory can be used in the lasgt two years of
high school, with ceollege studenis, and In sgome adult
=

canes, It consists of twe booklets, one for men and one
for women, and o specisl snswer sheel usehle with elther
form, Since no writing is dome in the bookleis they
mey be reused, ALl answers gre msrked on the apeclal
snewer sheets, wvhich may be scored by hand or the

Internationsl Test Scoring Mochine,
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The subject is given five possible cholces for an
answer for each item, Items of Parts I end V may be
merked 8A (Strongly Asree), A (Agree), U (Undecided),
D (Disagree), and 8D (%Lrongly Digagrée). Answers 4o
the questions in Farts II, III, and IV mey be any one
of the following responses. Ak (ﬂ]POSt ﬁlweya) ¥
(Freguently), O (Occasionzlly), R (Rarely) and AN
(Aimost Iiever).

The wonent'g Lorm of the scele was used in ths pregent
study.

As was mesutloned above, the scale purports to measure
five aspects of individusl ad jastwent, The four sections of
the test used in the present Investlgation are here described
more fully:

Port I--ltiorgie: (44 iteng) High coores -re indicative
of belief in socliestylte lnstitutiong snd

future pegsibil-
ities., Low scores ustzlly indicate cynieism or lack of
hope in the future, A very high sCore mey represent
naivete ond uneritiesl sccevitance of socieby ae the best

cf all poszsible worlde {z),
Pive iteme from Part I of the eople follow:
1, Life leg Jjust o series of disspoointments,
2, HEducation helps e person Lo use hig lelsure time
to o better sdvanteage,
%, It does not teke long to gelt over Teeling gloomy.
4, The future locks very black,
5, ‘The law protects property rights a2t the expenge of
human rights,
Part [I--8ocigl Adjustnsnt: (53 items) High scores

tend to be charsclerigilic of tne gregeriovs, sceil: lly
mebure 1nd¢v1uaal in relasdtions with other people. Low

gseores asre charcelterisliic of the socleolly inept or under-
gsoclalized Individusl, A very high scbre nay represent

excessive over-scolislizetion or sexbtreme exiroveritism. (3).

Typlecsl items 1llustrative of Pert II ore:
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1, Are you eager to make new friendst
2. Do you enjoy entertalning people?
Z. Do you feel self-conscious with ﬂtranfGW~

; B - - T -~ .
4, Do yaou find it esaay

frisndly cont

acty with
memberag of 1Lhe ovpopite sexy
5, Are you nervous and i1l at eazse with most psopler

- (36 items) ¥igh scores
sig ‘ L Lhearty parent-child relations,
Low scores sugge % OOﬂll¢btm or mzladjustmente in psrent-
enlild e]q ionsg, A very aigh s core Ly ?;nresent Ui
recognizsd over-~depsndence on the fanlly at an sge when
some independeﬂoe nizht be expected, (3).

usually

iepresentative quesgtions from Part ITT sre:

1. Ig it berd for you Lo keen o vieasant dism
&t home?

2, Do vou feel nogt contented 21 omel

3. iave the sclions sither psrent aroused grest

"‘»
el

4, Do rou fear you owe vour prestest obligatlon io

vour Ifemilyd
5., Do you lave your mobtlier wore thsh vour fsther?

Port IV--Emotionality: (44 items) High s sores are
repregentative of emotionally stable and s

individuals. Low scores may result £ro
or over-reactive tendencies. A very 1
reprasent msnilc or hyperactive vendsnc

A
o Orc e,
85. (31.

ITlustretive ivemg from Yart IV follow:
1, Are your Teelings easily hurt?

2, Do you Feel gelf-conscious bes ~uee of your personal

%, Do you day drsant
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s

4, Do you have difficulbty gettinz to sleep sven when
there ie no nolilse to disturb yout

5. Do you feel that your pavents are dlisapvointed in

Hational normsg are vresented in the apvendix of thie

report {see Appendix, p=ge 98)., It must be noted that norms

vary olichtly denending upon the specific »opulstion studied,

&

3l

3
ch.

2bility and Validity of the Scale

A deteiled descrintion :

3

f;_

egarding the rellablility and

\JJ

~

validity of the test ig presented in a

=

_‘J

ubieR

b

ighed work by

MeNamaras and Darley (4)., A summary of thelr experimenteal

work appesrs in the ianual of Direetions {see Appendlx

hp]
peges 96,97). In o sample of 100 men and 100 women, corrected

£

odd-even relisbllity coefflcicatsz for the final form of the

53]

gsecale were sg Tollows:
Sesla Hen Women
I -=llorgle L84 .91
IT —-Socisl Adjugt-
nent 27 .95
kB

Q°1 tione .95 .95
Part IV —-Lootlionallty 94 .93

Pl Ll

As evidenee of the velldliy of the scsle & gerlesz of

i1

E g

group difference gltudies and item

analysic techniques were of

greater homogesnelty.
In & desorintiion of methedology utilized in the

standardization nrocess, French (2) writves:



For item analysis, 25 high, ring men and women were
selected on the bagls of uh@lf scoreg on each of the
Tive parte of the test, COritical ratics showing the
aolllty of each item to discriminste between superior
and inferior grouae were computed., In two guccessive
experinents with different groups of subjecte, the
itvems with low eriilczl ratlos were eliminsted until
only very few were leftl ;c* did not ‘mV9 criticsl
retios of at lesst ).O T the men and for the wowmen,
% conglebency lg hiph for tests

Thie standard of interns
OJ, LJ.IL.‘O tﬁl.'e.

Two other charecteristics of the test were selected on
the bosgls of exznerinentel evidence, (T). Five choices
ingtead of the ucual three were uge hecause relisbllity
was shown to bhe aporecizhly hiﬂhpr (b The items

were written in gecond person insitsad of third person
bhecauge second person vaps preferred by &0 wer cant of
the sublects and vields ths gzne Pc11ﬂb111 ~y, although
it :]fo viglds a geomewhat more favorzble mean score

thaen was obteined by using ltems in the third person,

Eisenberg {2) writes:

Counselors have found the seple useful in =z eollege
personsl o hustment ﬁ“Q@;‘ snd there 1s cone evidence
that the tegt con oifierentlate betwveen students with
adjustment problems and those with no such preblenms,

It must be noted, howaver, lnsemuch asg any carefully

1igt of guesdleons ig likely

3
<n

el

3

ena
sensitive counselor, this latter clain ie of lesser consge-
quencs in terms of proof of the validity of the scale, The
gcple dosg not purport to yleld o penetreting anslysls of
personglity. Admlittediy, it deeals with factors at the con-
sciousg level ond can be altered by individuals who wish thelr
prrotccoles to prescnt a somewhat faverable or unfavorable
picture.'iThe writer assumes, however, that the subjects
would be motivated 1ittle to slter thelr respenses since

i

fa ol

hey knew thelr insitructors were not permitted to obgerve

- 2

individual protocols,
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Adminletration of the Scele

The writer, togsther with the lastructors, admiaistered

ca

the scale to ten seciions of the Basic ¢ Boonomics clasgses,
The tezte were given duriang regular fifty-ninubte clags pseriods

The first tssting was completed over o period of

days from October firet through Gotober fourth of the regulsr
fall semester, 1951, The scels was administered tuwo weeks
after school began on the assumoiion that the messurements

fan Rl

obtainsd aftsr the gtudents had becowns gong

the newy aocndenlic aabion would reflect a wors accuraie

] b P G A N PR FA) CR o B . ;
Pollowing the conpleblon of the educetional progy

the sz

¢ acale

wader circumstances sg ussrly like the

igator distributed the test booklets,
the answyer chiests, aud speclazl machlne georing pencils, the

following

0 0 NBID, SBE,
znd gour cless (whether

Yhe vroper plogces on Lhe

i
VAT SNBVWETs on tae
st wi be scored by machine
mnc,:ﬂ ﬁarh will co-nt. Be cgreful i
muke all xarks oliﬂ and black by golng over each cone
thres Lines aoing Thoaly 01 your a¢ilol
If you elengs your mind, 188 your fire
Mske no unnecesgory marks on oy
¥eep thig sheet on a hard guxd
anegwers, (3

£z
ke
i}

&

oty

£

323

AV

L]



Do not LY , g s do a1l your writing
on the angwer sheet, Read the materlzl on the Tlrst page
while I resd 1t sloud. (3).

1Ju°t-

swering

Loy »J'udeqOr yaAall noe s¢e your indivxuabi
shcct 0T BeOre however, bthey ;opee uo
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{¥) Frequently (0) Qccasionally
ﬂlmoat Bevar, '

, Pert of tihiz Scgle will Iave
swers In full a2t the top of the columns,

o

ih of the sltercetives will ¢ sppear
00 majrﬂ ¢obied 1lines to helyn you locate the
pair of dotted li?es in which to mark your snsgwer for
eoch iten, {(3).

P SN o M - - 4 T -
gure the Item Muomber on Lhe Anower

e Sheet correcponds
with the Iten Rumbw in the Booklet,

3).

=nd begin, There ls no time 1limit, but

/"\"J

Turn
ToTk

The tesls were scored mechanically &bt the Testling Bureau

at the Cklabome JAgricultural qnd Hechanicesl Collese on the

Internationsl Bueiness

Mochine insltruments



CHAPTER III
RESULYS

Originally, in an effort to create homogeneoug groupings

¥
for the »urpose of more refined estatistlcsl snalyels, the
students in Groups A snd B were dlvided into subgroups and
were matched on the basis of the scores obitained on the
scele adninletered =t the beglnning of the gsemesher. The
subgroupes in Group A and Group B were natched with respect to
whether the subjects'! gcores were sbove cor below the fiftieth
percentile ac determined by normg dsveloped on Oklehoms

Agricultural and Hechanical College freshmen women on the

following factors: (1) morale, (2) sccial sdjustment, (3)

family wrelstions, and (4) emotionellty, The technicus ol

tained has been fully explained elgevwhere by Johnsgon and

Weyran (7). It wons believed then an znalysis of this kind
would be of benefit in differentisting bhetween the amount
of chenge noted in the two grouns., The utilization of this

riicular methodelogy did not, however, result in homogeneous

groupinge in the ganple gbudied, 0 1t was not used in the
final cnslysis of thes data,

by bhe nome economlcey freghmen
women in Groups A and B at the Peginning and at toe eud of the

.

two educatlionzl »rograms are presented in Table 3,



TEVLIT ATIT COANT AT
COMD AT S0ON OF

HEAD MES OF GROUYS A AND B AT THE BEGINNIRG
AnD AT T ¢

% I3 !
D OF THE BEDUCATIONAL PROGRAME

Yl

Group A [H=06) Group B {1=89}

re P a
Hean Scors:

egn Scoreg

4]

Bezin- DifTer- Level of Beglin- ‘ Differ- Level of
Ttenme ning Bnd ence Confidance ning End enece Confidence

not sig-

lorale 180,17 182.77  2.60 5% 1862.71 182.52  -.19  nificant
Soeinl . not gig- _ not sig-
Adjustment 228,53 033,34 4,81 nificant 231,08 236.97 5.89 nificent

Femily

Relzbions 148.35 151,34 99 5% 154,45 158,46 4,01 5%
Emotionaiity 136,64 169.23  32.59 1% 140,85 175.85 34,60 1%

e
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The following results may be noted in Teble 3,

1., Group A evidenced a significant increase in mean

f‘

score on the morale faclor when scores al the beginning snd
at the end of ithe eduéational program were comnpared, Group B
did not changze slgni fieamtlﬁ, The difference bhetween the
meanrécores of Groups A and B at the end ¢f the educstiional
vrograme 1s significent at the five per cent level of confi-
dence. However, it musb be noted that the difference is bare-
ly significant, and ls significant only because of extremely
narked incresses 1In g fow individual scores, An exsminstion
of the na JOf portion of the scorss lesds one Lo believe that

the glgnificence of the differences 1g a spurious one,

2. With respect Lo soclal adjustment, there are no sig-

nificant differences in mean scores of elther Group A or B
when the sceoreg at il sinning and at the end of the ednca~

nor is there o significant
Gifference bevween ithe maon scorss obhtained by the two groups
the educatlonal prograns.

%. Both Groups A ~nd B evidence a significant galn at

ct
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fouily relations factor when the scores st vhe beginning and

at the end of the educstionsl programsg are compered, The
difference bhetween hhe nean scores of vhe two groups at the

end of the educational progrsms lg not statistically
glgnificant,
L, Both groups evidence an Lacreige ln mean zeores on

the emotionality facter when the scores at the besginning and



at the end of Hhe educsitlonal programs are compored, Yhe
difference is slgnificant at the one-tenth ol one per cent
level of confidence; howsver, the difference between the
smounty, of incyeasge made by Zroups A and B is not zignilicant.
A comparigon of aversge changes of Groups A end B when

each of the two groups were dlvided intov elgnt clauses on the
baglis of scores coblalned on the Auerican Council of Education
Psycholopleal Exeminptlon ig presented in T

k3 3 “ "L 2

On not one of itihs fouyr subbeshts of Lhe

ality Scale cid the evidence revesl & slgniflicant differsnce

between tue goluns made by the two groups wien compared with

3

ACE scores,./ Theve Ls no definite trend vwhich indicztes that

students with superior or inferior intelleciuel schievenent

i

score hlgher or lower in terms oF pergonsl and socisl devel-

4

oprment in the kind of educstlonal prograzms presented to

Groups 4 and B,

Gomparison With Other (oliege ['reshmen

-
I

snd MeGell (6) sdminletered the Minnesots Person-

Horne

b

2lity Scale to 365 freshmen men and women studenls enrollsd
in the University of South Carclina in September, 1941,
When South Usroline students'! scoresg were coupared with those
of the Minnesote students, on whick the iLest wes stsndardized,
it was found that:

1, South Caroline freshmen, both men and women's, scores

- 3 ",

indicslbed signillicantly better adjustment than Mnpnegota

£

students in the areas of lorasle znd VFamily Relallions,



TABLE 4

COMPARISON OF AVERAGE GAINS OF ”H EIGHT

ACE CLASDES O CROUPS A AND B

Class

;

Group A Groun B Difid, in Av, Galin
Av, Gain Ay, Gain its, £-B (Weighted Ave,)

£I
III

VI
VII
VIII

II
11T

VI
Vit
VITI

11
I1I
v

VI
VII
VIII

7 ’
-0, 22
-, 67

2

&,00

b
-4,

~

NS 1S HEA
LN E UK & A

{‘3&)\2 L rl F‘

o

Total welghted averpge diffesrence

Sonclal sdjustment

25 ‘O AL ).9)(
3. 50 2.70 2,857
1.92 U 17 4,103
T.00 2,78 8,470
-4, 82 3.81 8,242
N '7

.25 5,217
3257 7 303
-11,40 ..1;.. 71 9. 01

xE)

Total weighted sversge difference

=
o,
3
e
L
JL/
B
ot
.:'
c+
s
o
s
5]

4,78
0.50
3,62
3,19

PN DWW =T U

%,9%7
2.857
4,105
8,470

.
W

0o A
e

1.71 .38 8. 042
1.53 .38 5,217
19.86 -0,67 B.Ej
2,00 .86 2.916

Tobal welghted sverage difference

-1,22
~T.17
5.67
7 77
2.63
7.45
7.10
~7.26

3,672

3,04
Q.80
1.75
A L BD
-8.63
2,62
19,40
-6,69

5,482

9.21
-2.70
-0.21
~0,92
-5, 47
-1.85
20.53
-70 86

0,22




TABLE 4-~CONTINULD,

Group A SGroup B , PLELT, in Av, Gain
Class Av, Cszin Av, Gain Wtg, A=B (Welzhted Avs.)

Emotionality

I 34,66 49,71 %5.937 ~-15,05
IT 24,50 36,50 _.857 -12,00
IIT 56, 61 36,83 4,105 -00, 00
IV 76,06 27.05 3.470 -0, 98
v 34,35 33,93 &, 046 ~00. 42
VI 25, 40 EZO.AT 5,219 - 4,97
VIT 56,57 o7 :
5 g

VITI 29,80 3. a0 2,016 - 3,48
Totel welghted aversge difference 1.242

Ooncerning morele, the South Caroline studente! scores
indicafed that they had silgnificantly more Lfalth in soclety
end itz institutions snd in thelr own fulture then Minnesota
gstudenta,

The investigators suggest that Bouth Carolina students
may be nore naive in thelr sccusiantsince with the strenglhe
and weaknesses of American soclal ingbitutlons and, therelore
ulindly acesptant,

e

2, There wos sope indication thaelt South Usrolins stu-

3

dents were fguperior in soclal sdjustnent bLul this conclusion

3, Horn =2nd HeCell hypothesize thiat towng of wmedlium size
are more conduclive to ithe dsvelopment of soclial waturity and
extbrovertive zsocisl relatlonships thsn the cliy or small

community,
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The South Caroline investiszators sugsest that medium~

o

sized towns offer opportunlty for better Tanily relationships

%

than large citles or emall rural areas. The youns personts
elfforts to attaln gocial and nersonal indenendence are more

.1

subjoet to parental regtraint in large clitiesg due 1o the

Lemptations® of cliy 1ife, Independence is rrobably more
Gifficuilt vo achleve in the small Lown and rural asres because

ﬂ

of "morael conservabism® frequenlly ascribed o parents
these aressg,

for the nurvoge of couparing the dsvelopnent of Uklahoms
Agricultursl and Mechaniczl College houwe econonics Lreshssn
with college women in selecited areas, Lhe medisn scors on

gachh section of the linresobs Perscunslity Scsle wos ascer-

tained =2nd lg preseuted below,

Horale 162 184
Social 48 justwment 230 235
Femily Delations 156 160

Emotionslity 140 17%

Figure 1 presents a comparison of median seores of
Minnegota freshmen women, South Usrollna freshrien wouwen, and

Okl ahoms Agricultural and HMechanlcsl College freshisen home

econoinics women on the inlilsl and final tests,
The following comparigons sre sghown 1n Figure 1,
1., It will be noted that in the area of morale, South

Garolina :tudents gcored higher then Hinnesots students, and



FIGURE 1

COMPARISON OF MEDIAN SCORES OF COLLEGE WOMEN ON THE
MINNESOTA PERSONALITY SCALE

240~

slal amily
Adjustment  Relatlonships

Minnegota Students South Carolina Students

Okla., A.&M, Students Okla, A.&M, Students
Initial Testing =] Final Testing




that Oklehoma Agriculitural and Mechanicsal College students
{on both initial and final tests) scorsd higher than South
Carolina students, The Minnesohbs medisn score was 173; the

South Garolina medien score, 178; znd Ckxlahoms Agriculbursl

P On the factor of soclal zdjustment, Lhe Soulh Carolina

the Minnesots or Oklshonms

fechanical Oollege atudents, The medizn scores

were 25 follows: Seuth Cerolinn, 237; Oklshoms Agziculiura
and Mechanical Uollese initlal test, 23%0; Uklzhome Agriocul-

oy o ¥4 - - SN o - . e b B oy vy 3 RTE e
tursl snd Hechsnleal Gollege Tlnsl teed, Z35; and Hinnesota,

Carolins, 1538;

3
3
E

initilzl tesh, 155; and Hinnesoba, 149,

s N B T " S SO S
v, In the ares oF Sa0Lionolly)
3

and Mechenical Uollege studenhs scor

gooes on encdtlionslity

2
a3
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o
P
1
)
P
v

=
de i ]1/,:,.1.

&
L)
B
[
.e
b

Agricultural and Mechanicald Uollege initisl test, 140,
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INTERPRETATION

In internreting the resu
several Tactore which

B were not purposely matel

becsuge it was the purposgse of
ences in proportion of change

tegt the effectlveness of =z

1s imposeible to tegt the effectiveness of a gi

in the pregent
gerved ag the control
which Group A d1d not have,
perimental Sroups
that the change in the ftwo
education provided
and Home Econonmlcs
equelly ungound to ase
had no affeot on the
The groupg were,

sex, intelligence, and scores

the

they were not plirposely matcehed

dient to utilize the respons

1ts of this
need to be keot in mind,

in each

siven educational

study inasgmuch

group (Group B) had a course of

It would be uns ouﬁc 0

grouns ie

atudentea!t

sepester on the Hinuesots &

es of

etudy there are
Groupg A and

beginning of the study

this study to note the Jiffer-

group rather than to
progrerm, LIt

ven progran

as the groupn which might have

study

& senge, there wvere two e€X-

asoune, of course,

g result only of the

in the two courses, Home Econonmics 114

124, On the other hend, it would be

ume that the two edueationsl programg
scores
however, very slumlilar ln terms of age,

ohtained st the bLeginning of

Pergonality Scale; although,
because 1t wag deemed expe~

21l the gtudents rather than
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to blas the sample by excluding certain subjects.

Since the two groups were very similsr, one might inter-
pret differences in the two groups at the end of the gemester
to be due to the verying effects of the two educational pro-
greams., In this particulsr study there were no gregt differ-

ences 1n proportlon of change, however, thus it is unnecessary

Y
(]

to interpret such diflerences,
IZ it ned been the nurpose of thig study to sscertain the

effectivenese of g particular educstlonal program, it would

have heen necegsary to have set up 2 fraditional experiment

in which a1l of the factors were contrelled excent one gingle
riable Becsuse of the degign of the academic program in

the Division of Home Keonomicg, such an experiment at the

present time was luposasible,

Un the other hand vwe need wore evidence to agcertain

how the tobs

n

. environment is affecting the attitudes of
freghmen college gtudents, In this narticulasr study either

Groun A or Group B could have been analyzed by iteelf, It

wee felt, hovever, that by anslyzing the modifications of

responses nade in bobth groups, a more adeguate undershbanding
of *“he vrogress of freghmen home econcmice college studenhts
could be ascertained,

From o functional sbandpoint it 1g interesting to ask

the guestien: Did the home econowics freshmen change sig-

In terms of an increaged belief in soclietyls institu-

tions and future poseibilities (Morsle) the answer is no,



i
e

i

hile gome gein was noted in both groups, the difference ig
statistically significant only in Group A, =nd then only bare-

ly so. A few geores which revesled marked chonges amons &

valldity of the galn in Group A,
In terms of a signillicant incresse in the development
of gregarious, soelally navurse individusls (foclel Adjustment),

the gnswer is no; there was an incresge in both groups but

1
child relebions (Family [Delations), the angwer is yea, In
>
both groups the difference i1s guatisticslly significant.

In bterams of an increage in emotional stability (Emotion-

ot

ality), the enswer is derinitely in the af:

groups, the

®
i
e
I—b
)
[}
g4
5
i
o
&
(>3
&
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0

Wighly st. tisticelly eiznilicant,
In exemining the gcores of the home econonics Ireghmen

obtained cn the Minnesota Fersonality Bcale, oné is iLremen-

dously impresssd by the gresl heterogenelty of the greup, In

tize grnelyeis of ilndividual scores, 1t is evident bthat on the

gversge the changes are nolt great, yet lu o sizable number of
o) L= 1

cases gignificant gains as well as lusssés e apperent, It
geeue unlikely that the rondom enswering ol guegbions as

might have geccuryed in selected instances would sccount for
all of the marked changes which appeared, I it can be

assumed that some of the extremely marked changes are not

r"

spurious, it csn be spld wivh conslderasble confidence ithat

-

the experiences which home sconomics Ireghmen have during
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thelr first semester of college are as traumatic for some as
they are helpnful for others,

It ig difficult to accertain whether the differenceg
found in selected cases are due to the situstions which the
individugl meets or due to the attitudes which the individual
takes toward those situstions. For example, it 1s conceivable
that a young girl coming from a small compunity in which che
has won an important place for herself in the local high
school may gain new insighbts into her sbilities when placed
in & large college where conpetition is relatively keen, Her
new insights into her behavior may result in Teelings of in-
adequacy oy inferiority at least Tor = period of time, That
1s to say that the experiences which a young woman has in
college moy change her velues g0 that she views hergelf in
relation to others with new perspective, and in terms of her
emotionsl health, possibly to her own disadvantage,

However, the over-all results reveal favorable progress,
although the progrees is not as dramatlc, on the whole, as
might be desired, It is concelvable thal more marked de-~
sirable changes would have occurred had the educational pro-
gramg extended over s longer period of time, It is also
recognized that the task of modifying human behavior ie oft-
times & zlow one,

One muet also be cognizant of the fact that while it
may not bhe il'"icnlit to ald sgtudents whose adjustment scores
are low but not extreme, it is quite a different matter to

stimulate g better adjustment among students whose scores are
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comparatively high,

Had the students not had the advantages of the kinds of
instruction provided in the Baslc Home Hconomlcs courses, it
would have not besn gurprising if lower gcores on the second
test would have been noted; especially wien ovine considers the
tremendoug sdjustment required of college [resghmen,

From informetion gathered in this study, it is encoursg-
ing to know that gstudents are improving by thelr vresent
college experiencesg, but more information 1s needed concern-
ing the students who dropped out of college because of inad-
equate personal and gocial adjustment,
| Although there was no gignificant correlation between
low seores on the /fmevican Council in Education Pgychologlesl
Scale, it ie true thet a number of students whoe c¢btained very
low scores on the linnesota Personslliiy Scale at the beginning
of the gemesglber dropped out of college before the terminsgtion
of the gemester, and thelr scores were not counted in the
final analysis.

It must be recognized thet individusls who are not well
adjusted in terms of personsl and social develiopment may need
to expend more energy in order tou scnieve equal scsdewlc per-
formence with individusls who are well adjusted,

Perhaps intensive individual counseling with poorly ad-
Jjusted freshmen entering a college situation in which com-
petition is relatively keen would be of great value in'helpe

ing more of them to achieve an adecuate adjustment,
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Because of the heterogenelty of the groups, educators

need to be keenly awars of the tremendous individual differ-

ences end provide academic instruction to meet the unique
needs of the individual rather than the group. For this kind

instruction to be most effective, congiderable time needs

to be set aslde for personal student-instructor conferences,

et

Too, it is concelvable that group therapy might beneflt some

of the gtudenti

o]

with low adjustnent scores.

Provably not 2ll teachers are elther by trainling or

]
o

o

i
i

sonal attribuies sulted to work in this highly speecialized
area, 0O necapzity the task requlres gomeone with & grest
amount of sgyrn nthy, insight, and understanding of the problems
of voung people in their narticular phade of development,
Since this is a period of academic transition, the Leaching
teshniaues utilized nsed to be different from the traditionszl

acadenic techniaues if the best results are to be obtsined,
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He L. Basic 124

@OURSE CONIEKT

PERSONALITY DEVEIOPMENT ANYD FUMAN RKELATIONSHIPS A8 RELATED TO THE
JOLLEGE WOMAN
l, Goals for the courze are based on humen needs common to the
period of late adolescences

A, To provide a basis for growth in understandings relative
to versonal and femily living:

l. In personal adjustment.
2+ In friendship and deting relations.

3. In pest famlly experiences, and in future family
adjustment.

4, As found in the offerings of the Home Life department.

B, To provide experiences ior students that are conduclve to
growth in the relationships aspects of living.

l. To encourage self expression.
2. To promote group activities thot involve interactlon,

3« To encourage 1earn1n% of the skllls involved 1n group
living through aectual experience.

4, To encourage group planning, problem=-solving, follow-
through and evaluetion.

5« To further the formation of concepts, oplnions,
attitudes, and a philosophy of life through exchange
of ideas with the group, reflection of concenus of
opinion, and eclarification of 1ndlvidual goals
and values,

6+ To build insight into famlly experience through study
of cases, storles, and the writing of an autoblography.

T« By meeans of sociodrama to glve experience 1n inter-
petation of relationships end skills in developing new
intersgctlion patterns.



'WHRSONALITY DEVEIOP: J_I T AND HUMAN RELA[IONSHIPD AS RELATED TO THE bk
WOLLEGE '3LAN, CORT'D,

.I. The course makee use of student motives in accompllishing its goals.

Ao

Student motivation arises from:

l. The students' felt need to meke the transition from young
adolescence Lo independence as 8 mature adult,

2. Her desire to appreclaete parents as people.

3. Her wish to work towerd creetive adjustment.

4, Her need to live harmoniously with others.

5« Her desire to accomplish satisfectory relations with
the opposite sex and to prepare herself for marriasge
and femily living.

6. Her wish to become accuainted with opportunities for
poscible careers,

II1. Methods used to accomplish these goals:

Al

B.

Ce

D

E,

The functional approasch to leerning is used in-so-far as
pﬂﬂﬂible.

Much of the teaching involves experlences since 1t 1s belleved
that such learning 1s as meaningful ee sublect matter learning.

Teaching 1s studentecentered in so far as the sequence allows,
(1) Not enough teascher-pupil planning takes place, however (2)
The freme-work is rigid because of the film schedule and the
desire for some conformity among the sections. There is
variebility within the framework,however, &nd sections vary
with students and tecchers,

Emphasies 1s pleced on student development.
Specific tools, methods, and experiences used are:

l, Circle formation for circular response
2. Discussion method.
3+ Group methode=including class organization for shifts in
leadership and responsibility, "buzz" sessions, role
playing, evaluatlon, etcs
4, Visual aids and records
5« Panels, including & dating panel with boys
6. Skits and soclodrama
T« Question box
8. Cuestionnaires
9. ZELvaluation of experlences and current readings
10, Writing an asutoblography
11, Conferences with instructors and otlers
12. Field trips to observe nursery school, home management house,
infant labvoratory.
13. Reference reading
14, Group and indiv:dual reports.
15, Case studies
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UNIT I. The College Girl Understands Herself

A. How personality grows .
l. Contributing factors in the development of
personality
a. What you are born with
b. What influences pe rsonality development
(family, peer group, community, culture, etc.)
¢c. What happens to you and how you take it
d., What you make of what you have

B. How to understand and achieve life adjustment
1. Factors affecting, and process in achieving,
creative adjustment
a. Personality needs, physicel and emotional
b. Healthy ways of meeting needs
¢c. Adjustment to unmet needs (sublimation,
redirection, and the defense mechanisms)

C. What it means to grow up; to be mature
l. Kinds and degrees of maturity (chronological,
physical, emotiona] social, and intellectual)

2. Evaluation of maturity in t erms of
a. Your present adjustment to life
b. Your goals for the future
c. Your life philosophy

UNIT II. The College Girl Lives Harmoniously wi th Others.

A. Furthering one's relationship with others
1. What makes you likable

2. Developlng dating skills
a. Stages of love as related to dating
b. Stages of courtship
c. Parent attitude toward dating

3. Choosing a mate

li. Looking forward to marriage
(Developed to meet the individual needs
of class members)

UNIT III. The College Girl Lives in a Family and Prepares
for Future Family Living

A. Satisfactions and conflicts in family living
l. Being family members
a. What parents expect of young people
b. What young people expect of parents
c. When parents and young people disagree
B. Changes that have affected personal and family 1life

C. What the Home Life Department offers in preparation
for family living.
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Unit I
UNDERSTANDING YOURSELR

HOW PERSONALITY GROWS

“McKinney, Fred: Psycholo of Personal Ad justment, -Ch. 6
'How Perscnality Grows'

Groves; Y. H.: Marriage and Family Living, Ch. 19
"Personality Inherited and Acquired"

Keliher: Life and Yrowth, Ch, 5,"Heredity and Human Progress"

Chave : Personalltv Development in Children, Ch. 1,
"How Personality Grows"

Personality “evelopment in Children, Ch. 2,
"The fart Heredity Plays.

Travis and Paruch: Personal Yroblems 1n Everyday Living,
"The Curtain Hises'

Foster, Robert: Marriage and Family Relatlonships* Phy =X,

"Understanding Yourself and Ythers

Bllenwood: It Runs irn the family, Ch. 2, "It Runs in the Family
. HOW TO UNDERSTAND A D ACHIEVE LIFE ADJUSTMENT

Mec&inney, pp. 8-20, "Nature of Adaustmﬂnt"

MéKinney, Ch. 5, "Underqtanding Vnrselves"

Travis and Baruch: Ch. IV,"™hat Ws are Afterj also ch. V and ch. Xiii
Strecker and Appel, Dlscovorinp “firselves, especially ch. XXiv, "
McKinney, Ch. 7, "Creative Adjustment™

Mc Kinney, Ch. 14, " Emotional Stability"

Warters, Achieving *aturity, Ch. 9 & 10, "Adjustment" ( by attack and)
escape

McKinney, “h. 15, "Self Confidence"
Kckinney, Ch. 15, "The #djusted Personality"

IIMS: "Emotional Hdealth"

Feeling of Hostilitv"
ENNINGER RECORDS: "The Defense Mechanisms"
ASE STUDIES: "#ary *homas" and others
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‘.WHAT IT VEANS TO GROW UP; TO BE MATURE

Alsop & McBride: She's 0ff to Marriage
Ch. 20, 256-266, "Maturity"

#Bennett: College and Life
Ch. 23, 3%35-350, "Achieving “aturlty

Fisher and Gruenberg, Our Chlldren
Ch 5-169, "The Meaning of. Maturity"

Bowman: Marriage for Moderns'

Ch, 5,,81-136, "Age for arrlage"

Geisel: Personal Problems and Morale
Unit V, "Becoming an AGult"
Gruenberg: The Parents
Ch.11, 251-267, "Toward 4dulthood"

#Hogue: Bringing g% Ourselves
Ch. 1, 81- "Psychologically Prepared for Group Responsibility
Ch. 8, 96- 109, "Psychologically Prepared for York"
Ch. 9, 109-126, "Psychologically *repared for “arriage"

McKinney: The Psycholo of Personal Adjustment
Ch. 8, 99-1T1,"Goals for the Future" ,_J
Ch. 14 559- 592 "Emotional Maturity
Ch. 16 AT5- 680 "The Emotionally “ature Personalityi
Preston: <Lhe Substance of Mental Health
Ch."8; 93-T11, We Learn to be an Adult"

Shacter: Understanding Burselves
Ch. IT, 109-168, "The Game of_Living"

Travis and Baruch: Personal Problems of Everyday Tife
Ch. 8, "Adolescent Days"

Warters: Achieving Waturity
Ch. 5, "Accepting Reality, Becoming +‘ndependent,
Assuming Responsibility"
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(UNIT II) The College Student Lives Harmoniously With
Others
1. Furthering one's Relationship with Others
a. What makes you likable

References:

Foster: Marriage and Family Rplationship,
Chapter 3 pp 2L40-61
"The evaluation of Friendliness Pattern
in Relation to Marriage"

Merrill: Courtship and Marriage, Chapter 1,
"Courtship as a Social Relaf%onship“

McKinney: Psycholo of Personal Adjustment,
Chapters 10 and 11, pp. -
"Social Conventions and Affection"

II. Developing Dating Skills
a. Nature of Dating

McKinney: Psycholo of Personal Adjustment
Chapter 12, pp. E;1—§§6

"Affections and Conventions"

Duvall: Facts of Life and Love, Chapters

of Interest.

Duvell and Hill: When you Marry, Chapter 3,
"Dating-Practice Makes Perfect."
"Stages of Love," pp L9

Fedder: A Girl Grows Up, Chapter 7,
"Associating Happily with Boys"

Harper: Marriage, Chapter 5, "Dating and
Courtship.

Kirkendall, Dating Days, Life Adjustment
Pamphlet

Merrill: Courtship and Marriage, Chapter i,
"Dating and Courtship"

Skidmore and Cannon: Building your Marriage,
Chapter l, "Friendship and Dating.m

b. Stages of Love a 8 Related to Dating

References:

Christensen: Marriage Analysis, Chapter 7,
"Learning to Love
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Landis and Langis: Successful Marriage,
FBRRYSF JnealfBE BRORESCISERY 35 Do Mot

Skidmore and Cannon: Building Your Marriage,
Chapter 3, "What is Love.

ITI. The Courtship Period

2. The function of Courtship
1. Stages of Courtship

References:

Duvall: Facts of Life and Love, Chapters
of Interest

Duvall & Hill: When You Marry, Chapter
"The Courtship Process. :

Merrill, Courtship and Marriage, Chapter 5
"The éourtship Process. ! 3

Skidmore, and Cannon: Bullding Your Marriage,

Chapter 5, "Courtship and the Growth of Love"

IV. Choosing a Mate
References:

Christensen: Marriage Analysis, Chapter 8,
"Choosing a Mate.

Duvall & Hill: Before You Marry, Chapter 6,
"Who Gets Married to Whom.

Harper: Marriage, Chapter 3, "Mate Selection.
Cause and Effects."

Skidmore and Cannon: Building Your Marriage,
Chapter 6, "Wisely Choosing a Mate.

V. Looking Forward to Marriage
References:

Duvall & Hill: Before You Marry, Chapter 7,
"Marriage and the Facts of Life."

Merrill: Courtship and Marriage, Chapter7;
"Marriage as a Social Relationship."

Pilm: "It Takes all Kings'.
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UNIT III
The College Student Lives in a Family
&. BSatisfactlons and conflictes in family living
1. Getting along with parents.
Filmg Preface to a Life
Rgferences:.
Clippings in folders: "Why I Like My Parents"
"Why I Cantt Like My
Parents"

(Ask for these at
reserve desk)

Tyler: to Live, ch. IX
%ﬂ'ﬁh your parents"

(Meny copies in room 333, Unit II)

Baruch: ﬁﬁ ents Can : ch, I
ng paron easier" .
Ellenwoods in the Family, Ch. 9 and 10
ou'& 1co ﬁa over s parents."
Tyler: Do igo;ucggga %%ﬁ' Parents? (Use
copies oo

ch, 2 Enemies or Friends?
ch. li Understending.
ch, 5 Affection with freedom.

Wolf: ,,T_hgzganj_; Manusl, ch. 10, "Problem

Parents

Wood: Living Together in the Family.

Iﬂwton:ppﬂvg to %.Tho;rmmw

pp. 75-79 "Can a child dislike his
parents?"
pp. 82-92 "Parents as friends."

Play: "High Pressure Area."

2. Getting along with brothers and sisters.

References:

Lawton: How to Be Happy Though Young, pp. 5 6-68



Benerd:; Americen Femily Behevior, ch. 13

Davis and Havighurst: r of the %x
ch., V "How brothers learn to be erent”

ch, XIII, "The firet child against the
second"

’"Brogera mﬁogfarfors -

B, Changes that are affecting personal and family living

l. What is going on .tn the world today and how 1s it
affecting family living?

Reforomqg H

Duvalls %x %n“i.t IV, "Our Hodern
R TR
Fosters %aaﬁgw %xm_@n_gm. ch. 18,

Herper: Marriage, ch. 15 "Family Unity"
Wimkoff: Marris )gg_g the Fgmily, ch. 11, pp. 337-361
laenerai

2. Our relation to our world neighbors

(seperate bibliography on culture to be supplied
by instructor.)

C. What the Home Life Department offers in prcpmtim
for family living.

Visit to nursery schools, infant laboratory,
family serviece rooms, home management house, ete,

Interpretation of the Home Life program,



INFLUENCES IN THE DEVELOPMENT OF THE PERSONALITY
OF MARY THOMAS

Reference, McKinney: Psycholo of Personal Adjustment
Chep ter %

Directions: Read the case of Mary Thomas and use these
questions as a gulde in understanding how
she came to be as she is.

1. What factors related to physical appearance and
- physical development affected Mary's personal
ad justment? Explain.,

2. What were the things that happened to her as a
small child that may have influenced her feeling
of security and belongingness?

(a) In relation to her father?

(b) In reletion to her mother?

(¢) In relation to the family life they
created for her?

3. What combination of factors in her "teens" influenced
her relations to friends both boys and girls? Why,
at 23, does she feel ill-at-ease in dating?

L. What influence did the f oster-parents have on her
relations, datings and friendships? Explain.

5. Mary wanted to improve her personal adjustment and
become a happier person. How might she help
herself?

6. Think about the factors that have influenced your
personality, both physicel and environmentally.
See 1f you can determine, in some ways, why you
are as you are.
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CASE HISTORY OF MARY THOMAS
Name: Mary Thomas
Address: No Town, Oklahoma
Age: 23
Date of Birth: October 7, 1927
Race: White
Marital Status: Single
Educational Status: B. S. Degree
I. Q.: Not known |
PRESENT PROBLEM:

To become increasingly more independent of her parents
in order to live her own life as she would like., Mary is
terribly conscious of her mother's ideas and standards
as they conflict with a new way of life that has evolved
since Mary's college days. The mother pressures her to
get married and yet feels that it is not right for her
daughter to develop certain social skills in order fTor
her to compete for masculine attention. Mary is also
aware of the mother's religious reason in disapproving
of dancing, smoking, and card playing. This in turn adds
more conflict in Mary's f eelings toward her mother.
FAMILY HISTORY: _

Mary was adopted when she was seven years old. She
also has one j'ounger sister that was a dopted. Both
children were adopted by the same people.

Real Father

Mary's real f ather was married when he was near

thirty years of age and during his bachelor days was
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considered a "playboy" type of person; however, after

his marriage to Mary's mother he settled down for a

few months and then started drinking, gambling, and

going with other women. He was a pipe fitter for an oil
company and made enough money to live comfortably until

the (depression. During and after the depression he turned
to drinking and beceme alcoholic. He and his wife were
never divorced but lived together intermittently. He

would leave his wife and go on a binge. While living in
this state of marital conflict two girls were born. The
family continued to live in this fashion until the mother's
death when Mary was s even years of age. One of Mary's
vivid early rememberances of her real father was going to
visit him while he was in jail., She said that she used to
hate her father and would fight him physically when he

was drunk. Her mother hid the children when she knew their
father was drunk so he would not hurt them. The real father
favored the younger sister which added to her hate of her
father.

After the children were adopted by the f oster parents,
the real father came to live with them and Mary gradually
grew to like him until he remarried; then she again dis-
liked him because he married a woman she disliked. No
clear cut reason was given for Mary's dislike for the
woman. The climax to her hatred f or her father came when
he tried to trade c ameras with her. She had a good camera
that he wanted so he asked her to trade hers to him for
box camera. She decided that he was not fair in dealing

with her and her old hatred flaired. Mary and her sister
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were then twelve and eleven years of age. The real

father is now living in California.

Real Mother

Mary remembers her mother as looking "sad". Her real
mother was partially deaf, slow in manner, quiet, sweet,
and a perfectionist. Many of these things have been
releated to Mary, but Mary remembers her mother as being
"erazy about us."

Immediately following the birth of Mary, she was quite
111 and the father had to get help. He knew no persons
he could turn to except an ice man and his wife in the
little town in which they lived. This couple helped amd
later adopted Mary and her sister. The mother named Mary
for the woman who helped her while she needed help so
desperately. There was conflict between Mary's real
father and mother because of the naming of Mary.

During the preschool years, the real mother and father
lived t ogether in considerable conflict; moreover, the
real mother gradually became more 1ill until she became bed-
fast. ©She was bedfast one year preceding her death. During
the preschool years the Thomas family dropped out of the
picture; however, Mrs. Thomas alwsys sent her namesake
birthday cakes and gifts.

During the last year of the real mother's life, she
recognized that she was terribly 11l; consequently she
contacted the Thomas family and they again became helpful.
They took the children and the real mother and c ared for
them. During the preschool years at various times the

real mother and her t wo children lived with a bachelor
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uncle but in this situation the mother was aware that
her children were not properly cared for but under the
circumstances could do very little about it. The
children were not properly nourished.

Foster Father

Mr. Thomas was nearing fifty years of age when
he and his wife adopted Mary and her sister. He was
very kind to thg foster children.

Foster Mother

Mrs. Thomas was also nearing fifty years of age at
the time of the adoption. Steadily during the years,
the foster mother favored Mary, the cute one with curly
hair and winsome ways; thus reversing the situation in
the r eal parent situation where the younger sister was
favored by the real father. Mary f ormed an attachment
very early for her foster mother which continued to develop
through the years. At the time of the adoption she hated
all men so was somewhat slower in learning to like her
foster father.
Sister

During the preschool years the relationship existing
between the two children was not good because of the
extreme favoritism shown the younger sister.
PAST HISTORY

Circumstances of Birth

No rememberances of having heard anyone relate any
particular circumstances.

Developmental History Unknown
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Medical History

Mary was not a good eater during her early childhood.
Somewhere around the age of ten to twelve Mary had her
tonsils and adenoids removed. ©She had flu every winter
for ten or twelve years.

Educational History

Mary started to school late. ©She was competitive
with a neighbor boy in her school work. She made high
marks end was outgoing in menner. During her tenth or
eleventh year she became self-conscious about her buck
teeth., Her t eeth attracted considerable attention. She
started reading as an escape. As she remarked, "would
grab a book and climb a tree." Mary started making
better grades in school, competing harder with the neigh-
bor boy on whom she had a crush. Mary was not a discip-
linary problem at home or school. Mary did not get over
the feeling that her buck teeth gave her. This feeling
persisted throughout grade school and high school. She
begged her foster parents to let her wear braces. After
she started wearing braces, Mary still felt inferior to

the other children.

Mary made C's and B's in high school with the exception
of one year when she made the honor roll. She was then
placed in a group where she was not accepted. In Mary's
words, "People thought I was countrified, I rode the hus,
brought my lunch, wore braids, and was not attractive."

At this point in Mary's life she was very close to
her foster Mother. She was retiring at s chool. No one

noticed her. During the lunch hour at high school, she
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started c alling her mother because she was lonely. Mary
related, "I felt she was the only one that liked me."

(The foster mother reminds Mary now that she was the one
who started calling her on the telephone as Mary rebells
at calling her mother every day now since she feels no
need for it. But the mother is now feeling lonely and
dependent on Mary and feels terribly hurt when Mary does
not call her. At one time she wanted Mary to call morning
and night. Mary was living away from home at the time,
working.)

Mary always wanted to go to college but she also
wanted to get married. Her parents sent her to college
because they wanted to give the children an education
but when Mary's new life began to take her away from the
mother, the foster mofher did not feel that college work
had accomplished what she had thought it would. It began
to cause a rift in the emotional bond between Mary and her
mother. Mary was finding new friends and had begun to
date.

Mary's feeling in high school and college in relation
to her school work was this, "If I dig and really work,
my teachers will help me out." Mary did well in her
Home Economics classes which influenced her decision to
enter the school of Home Economics in College.

Emotional Development

Mary's early expressions of anger and hatred toward
her real father were expressed in overt attempts of

physical attack. Mary remembers all her emotions were
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When she became self-conscious about her t eeth she began
to sulk and pout. This behawior was carried into college
life. Finally when she was very hurt or angry, s he would
"blow up" and then cry, followed by backing down or giving
in. During her childhood she was terrified of the dark.
No reasons were given for this behavior.

Mary related she had numerous crushes on men during
her high school days but did not date. When she was in
college, she asked her mother 1if she could go with a
particular boy whom she pointed out. This boy had a sked
her numerous times for a date on the week ends, and she
always told him she had to go home to see her folks.

When this boy walked her home, Mary was s cared because
he looked foreign. Mary said,"When I started dating, I
realij,ed my relationship with my mother was unusual.
She always wanted me to stay close to her. If I wanted
to go somewhere and she didn't want me to go she would
say 'I don't want you to go but go on and have a good
time,'" Mary consequently could never have a good time
after she left thinking that her mother was unhappy.
(This kind of relationship with her mother still persists
but Mary now has other interests that she pursues but the
anxiety is no less acute.)
Sex Life

The foster mother did not prepare Mary for fhe onset
of menstruation and she was terrified. She said, "I
thought I was killed, I was hysterical and cried for

one solid day." Mary asked to read pamphlets that she
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had seen concerning menstruation. Her mother ordered

them and she increased and enlarged her knowledge in

this manner. Her foster mother had not expected her to

menstruate so soon. (She started at the age of ten.)

Social development - Early childhood, she w as outgoing

in manner later becoming retiring as she became increasing
self-conscious about her teeth and about living in the
country. She was not accepted by her peer group. She
tookrefuge in reading and dependence on her mother to

ease her loneliness.

Work History - Good until the conflict with her mother

became so greata t the time she held her first position
after graduation from college. During this time she
became uneble to concentrate and was flighty and forgetful
on her job., Mary is quite a productive person when the
anxiety and tension is reduced.

Personal Habits - Clean in appearance and in her work.

She will often not t ell her mother the complete truth if
leaving out some part will lessen the building up of
tension. She does not deliberately lie but she leaves
things unsald in order that her mother will not know

completely everything she does.

Attitudes Toward Self - Feelings of guilt because she
does not confide completely in her mother. She finds
satisfaction in others' company and inbeing away f rom

home.
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Changing Behavior

In order for us to make new habits or break undesirable
old ones, we need to keep the following steps in mind:

1.

2.

1.
2.
3.
k.

‘g,
6.
7.
8.
9.

10.
11.

Insight - understand present situation
{a) the alleged problem

(b) basis for it

(c) an earnest desire to want to change

Organization of the motive or drive behind situation

(a) Find an acceptable means for arriving at the goal

(b) Work slowly and expect only slight improvement =t
first and some failure

(¢) Build personal morals

Be continually on lookout for new motivations and
endeavor to remove the old blockings.

Remember that a discussion with a loyal friend allows
emotional outlet and often changes one'!s attitude
toward the problem.

Challenge yourself but remember there is much
trial and error learning.

Assume a positive attitude.

A Pattern for Problem Solving

Face the problem.
Look at the causes.

Set your goals - what do you want?

Use your imegination, your knowledge and your
friends - pool your resources.

Map out a plan of procedure.

Check your plan with your goals.

Remove all obstacles possible.

Give yourself time to arrive at results.
‘Continaally check your progress against your goals.
Maintain all the zest and personal morale possible.

To yourself be tolerant, yet firm in your personal
evaluation.

References: McKinney, The Psychology of Perscnal

Adjustment, Chapter 3

U. S. Dept. of Agriculture Extension
Service Circular, 430

1/ M7
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EMOTIONAL SATISFACTIONS DESIRED BY HUMAN BEINGS

Affectional, warm, security-giving satisfactions Self-enlarging, ego-building, adequacy-giving
. satisfactiong
Fundamental
Affection Response "Belongingness" Sensor Achievement Recognition
Gratiticat%ons {
For she s*Being Being attended j*Being cuddled and | *Sueking [*Galning satisfying response by |[Being admired;
infant cuddled |to when in given physical erying when in pain or when having develop-
they ( pain or un~ l closeness #"ndd1ing unoomfortable ments noted,
come ( Givén comfortable 3 etce
mainly ( physical @eneral bodily
throurch: ( close- Being fussed - comfors [
( ness, over, talked
( fondling, J:o, given at- {*Hunger satis-
( ste. ention, etec, fied without a
prolonged pe=
riod of wait- i Progressively developing body
) ing) activities
For the ( Continu- *As above J*Acceptance by his } #Sucking Self-d.rection: maintaining As above
young ( ing cud- mother (and ' independence in regulating own 4
c¢hild ( dling, closeness to her |#Pleasure ard voluntary physiological activi- |Having all ac-
they ( etc.-- and later to 4 interest in ties, especially eating and de- {complishments
come ( as above father also) r eliminations fecation-~-exploring the en- approved
mainly ( messing vironment with all sense ,
through: ( Verbal Having a safe modalities carrying thrauh to
( as well family unit to #Masturbation imneddwte goals the impulses
( as taobmal belong to (i.e,, of th= moment
{ demon- a unit wherein General bodily
( strative- his parents are comfort learning to talk and communicate
( ness rhamonious, 0 1 (progressive symbolization) J
that his belong-
ingness is not ' Being able to accomplish
l continuously comfortably what his parents
i threatened) | demanded »
) Physical efficiency g
#Marks ti - i .m8 w.oic ' are very frequently frustrated in owr culture.
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Affectional, warm, security-siving satisfactions

Affection

For the ( Tactual
adult ( demon-
they ( strative-
come ( ness
mainly (
through: ( Verbal

( demon-

( strative-

( ness

(

( Being

( loved
Taken from:

Response

Friendships—-—
being liked f
for what one
is (rather
than for what
one does)

Loyalty
Sympathy
Understanding

Consideration,
etc.

Travie <« Farach, PEISG

Self-enlarging, ego-building, adequacy-giving

i.e,:

likeness with
others and dif-
ferences)

Having a place in
a social group of
friends and
acquaintances

Having a place in
a close cohesive
group (i.e.,
family)

comfort

Self-direcetion: Being able
to take respensibility and to
make independent choices

Developing an individuality
which one can think w21l of
in spite of a rcealistic
facing of weak spots

satisfactions
Fundamental
"Belongin ness" Sensory Achievement Recognition
Gratifications
*Being given sup-
port when in
trouble or doubt
(in such a way as
to let him feel he
still belongs ho
matter what)
Having a place in | Satisfying sex- |Vocational and/or avocational | Having what
society at large, | ual experiences |activities which can be suc- one does ap=-
status cessfully carried through to preciated
(which involves General bodily |[satisfying goals and thought

well of, ad-
mired, fol-
lowed, ete,

€9

AL PROBLEMS OF EVERYDAY LIFE, 1941, pp. 80-82, Appleton-Century-Crofts, Inc.
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what happens to urges in the face of cultural inpacts

Urges Obstacles Frustration Anger.
. e g x e
-~ - Ve > 'j/
“ B & - // \_\ 3 - *

e S/ ol
I-' s = L / -
v oh SR T

rect h e S Direct
ipression . Uff Expression
dfii,
Pain .
.‘/.
2
.",‘. \"N
l#/' \“\g
Redirected Redirected
Urges Repression Anger
Anxdiety
p
7
/ \
Reinforced Disguised
Hepression Outlets
(7iithheld Expressioh) (Disguised Expression)
2 YRR
(erotional (Conversion (Sublirations)

iproverishrent)

aken from: Travis & Baruch, PEZRSCOW.L PROBLEMS OF EVERYDAY LIFE, 1941, p. 101

symptors and
disturbance in
bodily functioning)
(Depressions
and fears)
(Aggression
indirectly expressed)
(Corforting devices)
(sexual disturbances)

Appleton-Century-Crofts, Inc.
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CLASS %O;ﬁ
Read the following inecidents and decide what need, met or
unmet, may account for the p rson's behavior.
l. A student who is not the favorite ¢hild, and whose step-
father favors a son, félls in love with a sailor and
;unt away to get married. Sho is trying to satisfy a need
or
2. Three students work toget):m' on a social committee. The
chairman assigns most of the work to the other two and
he accepts the credit: The two others are rauntful.
lack a feeling of

3. An artist yaint.od good pilctures, but his work went
rnogniz in:l.no grut satisfection from his work
o R spite of poverty. His need for
i, Some girls became camp o].lmrs du::l.n% t.ho ver because
°

..w"f‘uﬂ:% '!oiug‘idgﬁ e n:.‘&gx.: attention, %g'naa:d

S. A Teen-age boy Joined the lrmy end was sent to a memote
camp where he seldom saw a girl. He collected pin-up
girls, exchanged off-color stories, and masturbated more
than usual, He was trying to meet a need for

6. A married man, separated from his family, became lonely.
He spent his evenings hanging around a bar where he could
talk to men and women. He needed

7« A student gets poor grades although she does her but.

Her parents eriticiao her unjuatly. She seeks solase from
an aunt, who sa‘ys, "Never mind."™ I love you no nuttor what
anyone says.," The aunt is giv!ng-her una; 4

8. A student lives off campus and never feels "in" Wwith any
group, She wishes she could either live in tho dormitory
or join a sorority. 5She needs a sense or | .

9. A grandfather is perfectly content with his pipe, a warm
fire, a comfortable chair, and a good book, His need
for is being met.

10, A man who was disabled in the war has learned to drive a
car, to use a typewriter, and to get himself up and
down stairs., He can even dance & little. He has gained
a feeling of self-esteem through overcoming his handicap.
He has met his need for.

11. A girl wents to out-do every other glrl In her "crowd" on
the number and variety of her "dates." She wants every-
one to know how popular she 1s. She evidently needs

12, X girl who goes Lo New York or Hollywood because she wants
her name in lights may need a sense of .
or more likely she needs
13. A boy who is loocking for a giri Who "understends” him
is seeking
1. A man who must be a grand luccus so that he can give his
wife and children everything, probably doesn't do it for
affection but for his own gense of
15. Adults in marrisge enjoy being caressed and fondled by
their mates. This shows a need for
similar to that found in children.
16. If adults do not find sexual satisfaction in their
marriage, they may seek 1t elsewhere. This attests to
the need for P
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THE CASE HISTORY OF A COLLEGE GIRILs

Write a case history using the same form as that used
in the "Case History of Mary Thomas™ which was used
earlier in the term. The purpose of this case study is
to help you understand why you are as you are. The form
to be used includes some or all of the following areas
plus any new ones you feel would be of value in helping
to a chieve the purpose outlined above. Questions have
been suggested in some of the areas in order in order to
help direct your thinking., You may want to add other
areas and mdou‘btodly. the answers to other questions of

our own making. You may take liberties with this oute
L.m in order t o develop your own special case., What
you write will be held in confidence, and only your Home
Life teacher will have access to it. Opportunity will
be provided for you to have a pe rsonal conference with
one of the Home Life teachers regarding your case, if
you desire 1it.

A. Identifying Data

Name? Education:
Age and Birth Date: Religion:

Races Marital Status:
B. Past History
l. Circumstance of birth

2., Developmental History

a. What were the favorable influences in your early
development? The unfavorable?

b. What has been told you of your progress in
walking, » dentition, feeding, toileting?

¢. What has been told you of your early development;
incidents such as t humb sucking, breath holding
spells , tentrums, bed-wetting, spasms, night
terrors, idiosyncracies as to diet, fears, ete?

d. What 1s your health history, and how has good
health or illness influenced your personality?

3, Family history: (How your famlily experience has
influenced your personality orgrowth.)

a. Did you have any special attachment to your
father or mother?

b. Did you have any timidity before or antagoniam
toward e ither parent? If so, when and why did
this come about?

¢. Along what lines do you still turn to the
home for advice and decision?

d, What @ rson, inside or outside the family had
been the greatest influence in your life this far?

e. What is your general attitude toward your f amily now?

®pdopted from Thorne, F. C. es of Personality
Gounseling, page
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Educational History: (Pavorable and unfavorable

influences on your personality growth.)

a. Did you have any diffieulty in school attendance
because of illness, unwillingnessz to attend,
actual truanecy, or other reasons?

b. Did you have any special educational disabillities
such as inability to memorige, inability to
use figures or t o calculate, etec#?

¢, What was your ability to mix? Were you an
active member of the group? A leader or a
follower, or did you entirely dislike endavoid
group activity?

d. How were you regarded by the other children?
«Were you teased and belittled, or admired and
looked wp to?

e. What 13 your general attitude toward school now?

Work 'nutorya (An acecount of how you learmed to
work, your attitude towar d work and your work
influence.)

€. Present Adjustment: (How your personality and traits

1.

of t emperament have developed into what you are now.)

Enotional Development: (How feelings have influenced
your outlook on life.)
a. Are you naturally cheerful or ineclined to
depression or worry, or is this variable with you?
b. Are you irritable, impatient, fault finding?
If so, what conditions any of these traits?
Can you relate them t o particular topics?

- 6+ Have you any specific act, habits, or thoughts

2.

3.

:M.eh :r. a source of worry, doubt, or remorse

o you

d, Have you any special fears, anxieties, or
compulsive ideas or actions?

Social development: (How you react to people)

a., What is your reaction to authority? Do impolite
or unkind remarks of people of minor official
positions upset you?

b. Are you ineclined t o seek sympathy or to pity
yourself?

¢. Are you over-modest or over-confident?

Sex Lifes (What your attitude is towsr d the place
of sex in life.)

8. At what age and on what oeccasion, and f rom
what sources have you acquired sex information?

b. Has much misinformation and misinterpretation
been involved and what effect did i1t have on

m if any?

C. ‘ do you recall about your reaction to the
onset of puberty?

d. To what extent are you conseious of egoism or
altrulsm in yourself?
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Personal habits and characteristic appearances
a, What impression do you give to those meeting
you for the first time; to those who come

to know you very well?

Attitudes toward self?

a. Do you feel uneasy about any of your habits
or practices?

b. How do you feel about yourself? your personal
worth?

Adjustment Goals of the present and futures

1.
2.

3.

1.
2.

What if anything, bothers you?

Are you aware of any complexes in your makeup?
What are the positive goals you have set up
for yourself and how do you plan t o accomplish
them?

What do you see as your present problem, if any?
What are your greatest strengths?



1.

E;
5.

Te
8.

13.
T
15,

16.
17

18.
19.
20,
2

23.

| 69
SUGGESTIONS FOR THE ATTAINMENT OF MATURITY

Seek tactfully to get out of the eclutches of possessive
parents, by giving the parents other interests.

away to s chool or to camp, or viaslt out of town.
money, or arrange sn allowance and budget 1t.
t and dating help one to gain a heterosexual
a ude
Make 3o your fall sonewhere within the pattern
z others x_gi .
MM:& and, if poss fi‘: ﬁ%o with groups,
such as ternities, ¢lubs and hobbies; organizations

which provide an opportunity to acquire the habits
and attitudes of young adults.

Teke the in social events; help others.
Read gcage of others who are emotionally ime
mature; see traits and attempt to avoild them

Hlh Share 56 Roars tochniques protection
a others to learn te of selfe -
physiecal defense, repartee, nonco&'g'i{'ni‘i- eplies.
Practice the art of losing gracefully and recognizing
superiority when justified.
3:2‘“” Bkllls yelued by your group-~boxing, daneing,
.
am of self in mature roles in which you deal
with events in mature rather than in childish roles
of support, flattery, or service by others.
Assume as muech and self-expression as
possible, such as 8 clothes and room recoration.

e o sl g, gin 3 Bl o et i

Aveld ugm! of jealousy, humiliation
lwm escape indecision, n’;por!.ority. ax'm
maudlin sent tality.

and
Eﬁ*lﬁ.‘ ﬁ- spoua{m‘:’ o
«Make a chart on whieh each evidence of gelf-control

“m;‘tﬁ £ §§mm ther than to
Be o e for ra
demand present satisfaction.

Develop ice for allen cus and attitudes by
a;mht persons o::u;:do ur eh:o:iﬂ. group.
Plan a 1ife ineluding scovery

of Mﬁ%f?‘

Think through your attitudes and standards.

Make an effort to acquire mature ts. Read
better magazines and books and discuss matters t hat
more scholarly persons enjoy.

Avoid emphasizing too srut{y such externalities as
a bigger house, a finer car, the latest styles, and
80 0On.

Reference: McKirmey - 32! Perscnal Adjustment

PPe »
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l. Present age « Age when you hed your first

2.

3.

e
Se

6.

Te

8.

Fe

10,

il.

"erush®? Was 1C om 2 girl? boy? man? woman?

Are you a girl who haes meny girl friends?

a few select girl friends? s just one
speciel friend? s Oor none at all?

Eo you prefer to have several bgylrrionds at the same
ime? s & few special ones?
one steady onet _, Or none st all?

About how many boys are you dating now?

Do you conaider yourself & man's girl?
e girl's girl? or an all sround §ood

mixer?

Have you ever "gone steady"? s dated around?
been engaged? merried? 9
or have you dated very 1ittle to date? .

What are your social skills, such as dancing?
playing cerd games? __, conversing well?
™ etc.

Are you usually et ease with friends your own age? 5
with older pecple?

What sports and hobbies do you enjoy? List:

To how meny groups do you belong? « Do yom

go and take part in these group setivities? Scme? »
a great deal? s & little? .

Do you rate yourself as a good follower? P

a good leader? o 8n individuallst

who goes her own way?i .

Do you ccnsider yourself popular with young pecple?
e Are you eager to improve

your popularity? s OF &re you

satisfied with yoursell es you ereg
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HI:Jk CASE HISTORY OF JO ANN

Jo Ann Vance, Big City, Oklahoma, was born August 17,
1931, in Pawhusks, Oklahoma, She 1s of the white race,
6 Delawere Indisn, single and a junior in college.

Her femily consists of her mother age 47, borm in
Pawhuska; her father, a druggist, and her lil‘g“. five
and one-half years Jo Ann's senior. Bcth parents
completed a school education. At present they are
in the upper middle soclo-economie group.

Jo Ann recalls no mental disorder in her femily
except her sister who is very nervous. "She can't stand
too much straine-while in college the sister had a near
nervous break-down and when her baby wes born, she got
hyatorm.

Jo Ann was born after & full term pregnancy. She
was an "unwanted" ¢ hild borm during the demr ession. Her
mother had used a contreceptive but had conceived in spite
of precaution, The birth was normal.

Jo Ann learned to sit slone early, walked well at
9 months andtalked at 15 months., She felt that her
mother was "very lenient and level headed" about her
toilet training.

Her diseese his conslsted of chidken pox (7 yrs.),
measles (7 yrs.) mumps (5 yrs.), scarlet fever (7 yrs.).
She had & head injury at I which required seven stitches
across her forehead,

Jo Ann was always small for her age. She was nearly
refused entrance into the first grade because her feet
wouldn't touch the floor, Generally she thinks she has
pretty good health,

er college major is art. When questioned why she
chose that fleld she said, "I was always interested in
things using my hends." She wants to teach art, but
would also enjoy doing commereial art. Her favorite
is abstrect oil paintings.

She has few moods, but wants to be left alone when
she paints, or when she is thinking things through.

She would rather help people than do things for herself.
When small she played by herself and every day she pr ayed
for a blonde hair blue eyed falry for a play mate. She
belleved then that fairles could do « She
believed in Santa Claus until she was the fourth grade.

Jo Ann recells two dreams that she had as a child.
"I dreamed the entire German Warbefore it happened. That
made me feel psychic. My first dream was that our home
had b een bombed and 1t was on fire. Troops were marching
down the hill and I wanted to run and save my dolly, but
I never could." When asked if her parents or sister were
involved in the dream, she couldn't reeall.

Jo Ann re#alls and relates the second dreamas
followss "It seems I wes always in some water along with
my mother, father, and sister, and a huge dinosaur was
in there, too. The dinossur kept starting after one of
them, and just before he got to them, I'd pull them away
end save their lives. I was saving first one and then
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the other all night. I'd finally weke sereaming and

sometimes I'd wet the bed. Md; um:pnm in my

room then--I can remember these things so elearly, I

wish I could forget theml I quit having those dreams

after I started to school,"

Except during adolescence, she felt she never had
the desire to run away from home. When this urge ¢ ame,
it wasn't because she was angry with her parents., It
was Just because she wanted to get alug end stert all over
again. But she ended this by saying, "Once when I was
three, I got lost when I went %0 see about a fire. I was
lost for en hour--I wish I could forget some of these things."

Jo Ann started menstruating when she was 1l g:;rl and
8 months. She is regular every 28 days. During period
she never has menstrual cramps,

ghe started dating at t he age of twelve--went most of
the time with only one boy.

Her favorite sports are dancing, swimming, bowling,
horseback riding, gionicn. and skating,

She despises "mealey-mouthed characters who can't stand
up for what they want, or have no ambition in life, also
those who think they cen get anything in life by
cheating and "social climbers."

The only Jobs Jo Ann has held are: in high school
she was & part time soda-jerker in her dad's drug store;
in college, she worked as a model for figure drawing in
the art d tment; and she has taught handicrafts regularly
in the Bible school in the Christien church at home.

When excited she often stutters and gets phrases
turned around., Her family has always had very irregular
meals, end sleep, due to her fether's business. She drinks
intoxicants moderately (likes to forget her troubles
getting drunk), and 1z an habitual smoker, She loves
gamble. While in high s chool ghe saved her money for two
years to buy a rodeo racing horse, but the owmer refused
the $275.00 she offered him, because he didn't want the
horse r aced,

When younger, she had an inferiority complex over the
heir on her arms, legs, and face. She felt that boys didn't
like dark-complexioned girle,

Comments: Jo Ann is a small, dark-complexioned,
attractive girl, She hes nice clothes, and she is & very
neat dresser. She has a soft voice, and rarely speaks of
her problems, She has brown eyes and black, long hair.

She has many friends, and is lihdbyulmmevhn.

Problemss One evening not long ago, Jo Ann came into
my room, s tating that shewms in a nasty mood. I invited
her in end jo ly asked her totell me her trouble. She
seemed relieved to kmow that someone cared to listen.

It seems that the whole thing centers around the boy
she is pinned to, James. She feels she doesn't love him,

doesn't even want towrite to him at ROTC camp, but she
has gone with him so long and everyone expects them to get
married some day. He wants to this August. But she doesn't
really know if she loves him or not.
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Jo Ann met Jim when she was 16 snd he 17. After
four dates, they started goimg steady. £he was attracted
to him because he was t he head cheerleader, and he had
a car of his own end enough money to take ﬂn swimming,
skating, or anywhere she wished. He was a good dancer,
end a real party boy. Another atiractive feature was
the fact that she took him away f rom one of her girl
friends.

The following swmer after Jim's graduation from
high school he went away on & three-month vacation. She
set at home every night for two months, being true to
him, After thetwo months she made a trip to C to
see her sister, and while there, met and dated Sam,

She enjoyed Sam's company, but yet wanted t o be true to
Jim, so she never told Jim about hii,

During her senior year, she and Jim quit going
steady because hewas in school &t A & M and shewas in
Big City. Hywever, she never made any weekend dates
until she heard { rom Jim so consequently seldom dated
eny other boys.

During this time she and Sam were corresponding
and she saw him two or three times. The following summer
shefelt she had Sam out of her system for iwo months when
suddenly he d ropped in to see her. She felt s he wanted
to go with him, but he seemed too good, too unreal te
let herself go.

Jo Ann started to college at A & M the following fall.
She and Jim didn't go steady, because being with Sam
made her "want to be free again"e-ebut somehow, Jim calle d
8o often she rarely had time to go with anyone else. She
hated torefuse dates with Jim, because t hey had gone to-
gether so long, and he and his family hed been so nice
to her. He showered her with expensive gifts, and was
go hurt when she refused a date, she had guilt feelings.

She oceasionally dated an a rchitecture student, Jack.
She liked to go with him because they were both interested
in ert and had many other common interests., In October,
she quit going with Jim completely, end started going with
JdJack steady, e xeept for her frequent visits t o see Sam,
whe was in school at 0, Us This lasted until Christmas
when they broke up "because he wanted t o go s teady and
gleep with me end because of Sam."

During this time, Jo Ann had fregquent phone ¢alls
and visits from Jim's fraternity brothers begging her to
ge with Jim agein, He was cutting classes, drank constantly
and was down on the world, all because of her. She
started feeling sorry for him, and gvilty about her actions,
so t hey started going steady again in February. She kept
up her friendship wi th Sem, however, sceing him often,
and corresponding regularly, end when Jim was out of
- town, she dated boys on the campus,

! The following summer Jo Ann f elt pretiy sure Jim
wasn't "the one", so sheiried to break up with him,

Any a ttempts on her part ended in tearful promise and
begging from him, He decided then %o change his major

to art s o t hey could be together more in lebs and classes,
and would have more common interests. They continued
going steady.
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She was still seeing Sam and corresponding with
him, @&ften she went away on the pretense of see her
sister but solely for the purpose of getting asway
Jim and seeing Sem, ‘

On one of her visits, she was in a car wreek with
Sem and three other boys., The boys had been drinking
80 no one would let them in thelr houses to call help
or pleck them up as hiteh hikers, so they stayed in the
car from 11330 until k4:30. It was during these hours
that Sam e xpreased his love for her and asked her to

him, &he knew that wasuhat she reallywnted, b ut
there was Jim to think about and besldes hearing these
words from Sam seemed too gocd to betrue, so she made
e Joke of it and laughed at him.

The following October, Jo Ann sccepted Jim's
freternity pin. She csays, "I didn't teke it for the
thrill of being pinned or because I loved Jim because I
certainly didn't--I guess I just took it to make Jim
happy. The minute I got in the dorm, I wanted to take
the damn thing off and throw it away or hide it."

Through the grepevine, Sam got the news of her being
pinned the scme night and he celled her that night. "She
felt like a heel", she lknew she didn't love Jim, but
what could she dc now--the whole world knew she was
pimned to Jim, and she couldn'tget out of it now. Maybe
she could wait t1ll Christmas. Samed asked her that
night if she loved Jim, and she told him, "No."

Sam continued writing and ealling throughout the
yemr, and Jo and Jim continued going steady, despite
the numerous times she t ried to break it off, Each time
she attempted 1t ended up in the same manner--Jim would
eryy beg her to take and keep the pin, ande ach t ime she
wuid heve guilt feelings over her actiona. She started
having indigestion, foruhieh she doctored throughout the
winter. PFinding no organic cause for the disturbance,
the doctor told her she would g et over her indigestion
when and only when she scolved her problems. She also had
and is =611l bothered with a reoccuring dream--in it she
end Jim had gotten marrled, and after the wedding she was
having these terrifying thoughts of "What have I done?

I don't love him, but now I've got to live with him,"

A week before Baster, Sem calld to sey he had to
gee her. He wanted t ¢ come t ¢ Stillwater, but t ¢ prevent
hurting Jim, :she made Oklahoma City the meeting place.
Sam's uncle was serlously 111, and he promised to meet
her at & d esignated place, providing the uncle didn't dile,
$o Ann was eeger to s ee him, for shefelt that if she
.sew Sam, she'd know for sure if she was still in love
with him or not, and maybe it would help her to make up
her mind about Jim. The morning befors shewas t o leave
for the city, she heard f rom an outside source that Sam's
unele hed died, sc she wired him that = he wouldn'tbe in
the ¢ ity to meet him. She had tried toe 2ll, but sould
notget in touch with him, In the wire she g ave no reason
for her decision net tc see him,
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HOW SELF-RELIANT AND INDEPENDENT ARE YQOU?

Do you select your own clothes? always? s usually?
5 sometimes? s never? .
Do you meke your om spending money? all? sy Some?
s none? .
Have you ever had a job? for several years? s
for a short time? s, never worked? .

Do you have an allowance or a checking sccount that you

manage entirely? s usually? __» or do you
ask for money as you need it? .

Can your parents rely upon you to keep reasonable hours?

or do they keep a check on you? « Do you let your
parents know where you are and wWith whom? . Do you
call them if your plans are changed? R

Can you be relied upon to get your work done without constant
reminder?

Do you work out for yourself a plan for getting your school
work done? s Or are you always behind? .
Are you the kind of & person who wrks best under pressure,
that is, you walt until the deadline before getting at an
assigmment? s or do you start on it far enough
ahead to avoid the last minute rush? .

Do your parents try to choose your friends? girl friends?

boy friends? . sometimes? s, always? never?
Who decided (a) that you should come to Oklshoma A. & M.
College to school? . (b) that you should take
Home Economics? ,» that you should join or not
join a sorority? s that you should live at

home or away?

Do you feel your parents are trying to help you run your life?
s leaving you‘to work it out for yourself?
5 or trying to run it for you? -

Would you like more, or less, freedom on this score? .

Do your parents embarrass you by their constant supervision?
s or do you accept their advice as wise? .

Do you respect and like your parents as people?

— e

]
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Unit I. PFoods and Nutrition for the College Woman

Lecture Discussion (2-hr. period) Laboratory (3-hr. period)

I. A. Introduction I.A.Demonstrate measuring

B. Discuss foods and techniques.
nutrition for the col- B.Discuss use and care of
lege woman as related la boratory equipment.
to:

l. Being a successful
consumer.

2. Attaining positive
health.

3. Developing good
personality and
human relationships.

C. List experiences and C. Explain laboratory rules
previous training of and regulations.
students.

D. Assign textbook and D. Discuss group organiza-
laboratory manual. tions, plans of work and

E., Discuss: Bogart, Ch.l, making of market orders.
Food and Foodstuffs, E. Assign: Food preparation
Ch. 17--The body as a Manual.
whole in its relation pp. 25-35. Beverages
to food. pp. U41-52. Batters and

Doughs.
pp. 1-9. TUse and care of
laboratory equip-
ment and labora-
_ tory procedures.
PP 10w Measuring and

F. Assign: Bogart, Ch. . temperature chart.
Need of the Body  For
Energy and Use of Food
for Fuel.

IT. A. Discuss energy needs II.A. Bxplain cherting of nutri-
of the college woman. tive value of foods prepared.

B. Assign: Tabulation of B. Explain methods used to
each student's activi- display foods prepared and
ties and food intake for techniques of tasting.
one day.

C. Discuss prineciples invol- C. Each two students prepare
ved in preparation of a guick bread.
beverages and guick breads.

D. Assign: Bogart, Ch. 13, D. Each group of four students
General Information about prepare a beverage.
Vitamins. o
Bogart, Ch. lli--Absorbic Be Banipns ﬁg;iaifeg;TaziE?
Acld 158--8alads

Movie: "For Health and Happiness"

1941 USDA 16 mm color
$1.00 fee--11 minutes
Visual Instruction Service
Iowa State College



ITI. A. Discuss principles of TA% A

salad making.

. Contribution to the
diet and use in menu B
planning. C.

+ Discuss general 1infor-
mation concerning
vitamins.
Discuss Ascorbic gscid-- D.

Iv.

A.

functions, properties,
requirements, sources,
and how to meet the
needs of college women.,
Assign: Bogart, Ch. 15,
B Complex Vitamins.
Bogart, Ch. 16--Fat
Soluble Vitamins

Discuss place of vege-

tables in the diet.

1. Methods of cooking
fresh vegetables to
conserve nutritive
value and eliminate
waste.

2. Uses of vegetables in
menu making (fresh,
canned, frozen, and
dried)

Discuss B Complex vita-

mins

l. Functions, proper-
ties, requirements,
sources, and how to
meet the needs of
the college woman.

Discuss fat soluble

vitamins

l. Functions, properties,
reguirements, sources,
and how to meet the
need of the college
woman.

Assign: Bogart, Ch. 12,

Five Important Mineral

Elements.

I
7.

78

Bach student prepare

an individual salad;

one halfl class prepare

fruit salaed and one half

prepare vegetable salad.

Chart nutritive values.

Each group of four or

five students plan a

vegetable plate lunch.

Each plate should include:

a. Starchy vegetable

b. Green vegetable

c. Strong flavor

d. Vegetable with sauce

Assign: Food Preparation
Manual--

pp. 125-1lL); Vegetables

ppe 165-170 Sauces

Prepare vegetable plate
luncheons.

Chart nutritive value
of wvegetable plate.

Discuss vegetable plgtes
as to nutritive values,
food preparation and menu
planning.

Plan breaklfast and dinner
menus to acconmpany the

vegetable plate. Emphasize
milk, egg, cheese cookery.
Plan time schedule and mar-

ket order for the breskfast.

Assign: Food Preparation
Manual. pp. 01-91--Egg
Cookery; pp. 92-95--Cheese



V. A. Discuss principles invol-

VI.

B.

C.

A.

B.

C.

ved in preparation of milk,

egg, and cheese dishes.

Discuss minerals

l. Functionsm properties,
requirements, sources,
and how to meet the

V. A.

needs of the college woman.

Assign: Bogart, Ch. 10--
The Protein Requirement

Discuss methods of meat

cookery emphasizing less

tender cuts and meat ex-

tenders.

Discuss protein.

l. Functlons, properties,
requirements, sources,

VI.

and how to meet the needs

of the college woman.
Assign:
to Build Menus for a Day

VII. A.Evaluate day's menu.

B.Students begin to compute

the nutritive value of

Bogart, Ch. 2l--How

VII.

a day's menu, meeting their

own nutritive needs.

VIII.A.Develop a vlan for dis-

B.Assign:

playing and emphasizing
the study of the two
dietaries.

Bogart, Ch. 25,
Recent Trends in Ameri-
can Dietary Habits.

VIITI.A.

B.

C.

72

Each group of four or
five prepvare breakfast
to meet the needs of the
college woman.

Chart nutritive value
of the meal.

Plan dinner menu empha-
siring inexpensive main
dishes.

Plan time schedule and
market order for the
dinner.

Assign: Food Prepara-
tion Manual: pp. 105-
118--Meat Cookery.

Each group of four or
five studeants prepare
dinner to meet the needs
of the college woman.
Chart nutritive value

of the dinner.

Discuss menu vlanning.

Assign: Bring in a
day's menu to meet the
needs of the college
woman.

Continue work on indivi-
dual day's dietary.
Choose from class one
dietary low in calories
and one high in calories.

iMake out plan of work
and market order for the
two dietaries.

Prepare the two selected
dietaries for the college
woman.

Set up and discuss the
menus prepared.

Assign: Food Preparation
Manual--pv. 58-6l--Cakes
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Unit II--Foods and Nutrition for the Family

IX.

X.

A.

A,

Discuss fcods and nutri-
tion for the family as
related to:

1. Being a successful
consumer.

Developing sound family
relationships.

2

Discuss recent trends in
American dietaries and
their influences upon the
family.

1. Present food costs in
relation to the family
budget.

2. Effects of processing

and marketing on nutri-

tive value, quality,
and cost of food.

a. Fresh, frozen,
canned, dried,
packaged and ready
mixes.

Home production versus

comnercially prepared

products.

Discuss principles of

making cakes with fat.

3.

Assign: Bogart, Ch. 23--
Food Economics and
Influences of Cooking.

Discuss labeling and
grading of caaned foods.

Discuss food economics.

l. Ways of lowering food
expenditures and
maintaining optimumn
nutrition.

a. Planning meals ahead.
b. Economical buying.
¢, Eliminating waste.

IX.

x'

A.

A.

EBach two students
prepare one of the
following cakes:

l. standard butter
cake--conventional
method.

standard butter
cake--quick method.
red devil's food--
conventional

red devil's food
(quieck mix)

Fizure cost and
nutritive value of
cakes.

2

3.
li.

Score Cakes

Food Preparation Manual--
page 60.

Assign: Foods by Justin
Rust and Vaill, 3rd
edition, pn. [;78-487--
How Shall Canned Goods
be Purchased.

Consumer Reports 15:
117-119, Peaches, March
1950.

Cutting laboratory:

grade canned fruilt

using score card

Each two students

plan a marketing prob-

lem to show comparison

of costs, nutritive

value and standards.

l. Select problems

2. Plan ways to present
problem.



XI.A.

B.

XII.A.

XIIT.A.

Class suggestion on
present day marketing
problems.

Agsign: Bring to class
three marketing problems
to show compariscon of
cost, nutritive wvalue
and standards.

Discuss methods of XI.
developing nutritional
exhibits.

Work on Marketing
Problem.

Assign: Bogart, Ch. 2,
Food Fads and Fancies.
Food Preparation Manual,
pp. 52-57, Yeast Breads
and Rolls. ‘

Give test on merketing. XII.

. Discuss principles of

making yeast bread
and rolls.

Discuss food fads and
fancies

Assign:
tion Manual, pp.
Meat Cookery.

Food Prepara-
100.

Discuss meat cookery. XIII.

Discuss nutritional
needs of adult men

and women.

In groups of four,

plan a day's menu for

a man and a woman.

Plan time schedule

and market order for
dinner menu.

Assign: Bogart, Ch. 26,
Diet for Children. Make
modification in day's
menu for man and woman
to meed the needs of

l. preschool child

2. school child

3. adolescent boy.

A,

81

Work out three
test questions on
each problemn.

Set up and present
merketing problem
with nutritive value
and cost charts.

Each two students
prepare one recipe of
basic yeast dough.
Demonstrate shaping
loaf of bread and
rolis.

Students shape dough
into:

l. loaf of bread

2. rolls

In groups of four,
students prepare dinner
menu for men and women
emphasizing meat cookery.
Evaluate each menu.

Assign: Mousch and
Harper, pp. 165-192,
285-295 .

Spock, Baby and Child
Care, pp. 52-76, 00=-U6,
102-105, 158, 169.




XIV.

A,

A.

Discuss nutritional XIVv. A,
needs and diet for:

l. infants

2. preschool children

3. school children

li. adolescents

Select menu and make
market order and time
schedules for infants
and children's days
diet. (Stress fruit
and cereal cookery.)
Assign term problem.
Plan a day's diletary for
a family of four for:
1. moderately active
mother.

moderately active
father.

preschool child.

2.
3.

Supervise class work
on family dietary.

XV. A.
B.

Summarize problems XVI. A.
involved in feeding the
family.

1. Marketing.

2. Dietary modifications.

3. Food Preparations.

B.

82

Set up diet for
1. Infant

(a) prepare formula

(b) food added

during first year.

2. Preschool child (3 yrs.)
3. School child (8 yrs.)
L. Adolescent boy (15 yrs.)
Discuss modifications
and evaluate dietaries.

Complete work on
family dietary.
Select one dietary
from class.

Plan market order and
time schedule.

Prepare and set up
family dietary.
Discuss nutritive
value, modifications
for family members,
size of servings,
table setting and food
preparation.

C.Summarize experiences

from the three other
areas as related to
foods and nutrition
and further opportuni-
ties In the field of
foods and nutrition.



83

I. Text Book:

Bogart, L. Joan--Nutritlion and Physical Fitness

Philadelphia: W. B. Saunders, 19.9.

Household Science Dept. Food Preparation Manual,

Stillwater, Oklahoma A. % M. College, 1950.

II. References:

1.

2

10.

McLean, N. B., Meal Planning and Table Service,
Peorla; The Manual Arts Press, Rev. 1919.

Bradley, Alice V., Table of Food Values,
Peoria Manual Arts Press, 192.

Kansas State College, Practical Cookery. New
York, John Wiley and Sons, 2lst Edition,
Revised, 1947.

Wilmot, J. S. and Bat jar, M., Food for the Family,
Chicago, J. B. Lippincott Co., 3rd. edition.

Jllstin, I‘i! :‘io’ Rust’ Lo, and‘ Vail G’o El, FOOdS,
Boston: Houghton Mifflin Co., 1948, 3rd edition.

Monroe, D., Kyrk, H., and Stone, U. B., Food
Buying and Our Markets, New York: M. Barrow Co.,
Inc., 19L6.

Sherman, H. C., Food Products, N. Y., The MacMillian
Co., 1948.

Spock, Benjamin, Baby and Child Care. Pocket book
Hdition.

Watt, Bernice, Merill, Annabel L., Composition of
FPoods, Raw, Processed, Prepared. U. S. D. A.
Agriculture Handbook No. G.

Sherman, H. C., Langford, Caroline, Essentials
of Nutrition, New York. The MacMillian Co.,
Third Bdition.
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COQUREBE CONTERT

CLOTHING SELECTION AND CARE FOR THE COLLEGE WOUAN

Clothing Selection.
A, Personality

1.
2.
e

Personality types.

feletion of personal grooming to personality.
Value of sccepting physicel differences in both personality
development and dress selectlon.

B. Line and the Individual.

Baslc elements of design and how they apply to dress,
Vertical and horizontal line movement in dress,

Effect of varying line movement in costume.

Filgure difficulties and thelr correction.

Current styles and the figure.

Line movement best for the individual.

Individual costumes carrying out the principles of design.
Hake-up and cosmetics for types of faces and coloring.

C. Color end Texture.

1.
2.
D
4,
6.
7.

Trends in line, color and textures,

Introduction of color harmonies,

Effect of verying color textures on types of individuals.
Choice of suitable colors for use with a basic dress,
Application of color in accessories.

Select sultable color and textures to glve line movement,
Try colors of fabrics on individuels,

Selection of best colors for personal coloring.

Taxtile Selection.
A, Introduction.,

1.
2.

Meaning of textlles and reasons for study.
Classificatlon of textlle flbers.

a. natural

be synthetic

Be Natural Vegetable Flbers,

l.
24
3

4,

Production of vegetable fibers.

Kinds and qualities of fabries and thelr finishes.
Care of fabrilc.

a, washing

bs ironing

¢c. shrinkage

Practicel tests for buying vegetable fabrics.

How febrics lend themselves to dress design.

5.
C. HNaturasl Animal Fibers.

1.
2,
3.

Production of animal fibers eng fabrics.
Einds and qualities of fabrice and finishes.
Care of fabrilcs.

a. washlng

b. 1roning

c. shrinkage

Practical tests for buying anlimal fabrics
How fabrice lend themselves to dress design.
Strorﬂgeo
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D.

Ee

F,

G,

He

Hen-made Fabrics--Rayon and Acetate,
l. Production of rayon.
2. Kinds and qualitles of finishes.
3+« Care of fabrics.,

&, washing

b. iroring

¢, shrinksge
4, Practical tests for buying rayon.
5. Displays of fabrics.
6. How fabrics lend themsclves to dress design.
T. Storage.
Other man-made Fabrics.
l. Various synthetics,
2, FProduction.
3« Kind and quality.
4, Finishes.

5. Care.
6. bBuying tests to use,
70 Terms,

8., Display of fabrics.
9. How fabrics lend themselves to dress design.
10, Care and storage.
Construction of fabrics.
1. Felt,
2. Knit,
3« Weaves.
+ Extrusion, ete.
5. Netting.
6. Braiding.
lethods for obtaining variety in rabrlcs.
l. Structural.
2a Surface »
Finlcshes.
1, Staple and special finishes,
2. Examination of feabrics with various finlches,
3« Care of febrics to maintain finish,
4, How fabric finishes lend themselves to dress design.
H.. Labels in the selection of textiles,
Recognition of the value of advertised fabrics,
Hardrebe
Clothing Inventory Charts,
Planning a Wardrobe and Clothing Expenditures.
Effect of Clothing on Human Behavior,
Effect of the College Girl's Clothing on the Famlly Budget.
Plan Class Project.
l. Apply information from H.E.E. 1in planning a costume.
2. Relate color, line and texture sulteble for the individual,
sultable designs for cotton and linen garments.
3, Consider the individual's previous experiences in construction.
4, Types of accessories suitable for each garment.
5. Apply information gained in the study of labels in
selecting fabrics for garments,
6. Select pattern, fabric and equipment for construction of
class project.



LOTHING SELECTION AND CARE FOR THE COLLEGE WOMAN, CONT'D. 86

V. Garment Construction.
A, Time and Energy.
1. Use of time and energy.
2. Correlation of time and energy with clothing construction
problem,
3. Steps of procedure to follow in garment construction.
B, Febric Freparation.
1. Preparation of fabric.
2, Pettern alteration.
3+ Placing Pattern on material,
40 Cut.
Cs HMerking
1. Pattern markings.
2, Grain line.
D, First Fitting.
1, Types of basting and sesms for garments,
2, Hendling of darts, tucks, gethers, etc.
3+ . Problems to consider.
4, Pressing.
E. DButtonholes.
1. Placement of buttonholes.
2. Method of presentation.
3« Construction of buttonholes.
F, Collars.
1, Hethod of presentation.
2. Collar application.
G, Cleeves,
1. Application of sleeve to armseye.
2. Finiesh of sleeve.
He Blouse to skirt.
1, Length of blouse.
2. HMatching of darte and seams,
- 3. Attaching walst to skirt,
I. Plackets.
1. Types of pleckets and zipper application.
2, DBelt carriers,
J. Fasteners.
l. Final check.
2. Finishing details,
K. Hem.
l, HMethods used for fabric types.
2. Press.
3. Trossibllities for accessories,
L. Evsluation.
l. Hodel garments with accessories.
2, Summary of construction, time and energy.
3. Cost df garment.
4, lLearning experiences,
5. Total course.
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Text Books:
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Eduecatlon in the Understanding of the Economic Process,

A

B

Ce

D.

Eq

Ko

He

Distribution of income.

1, Effect of taxes on income left for conaumption.

2, Effect on level of living of consumer services
provided by the government.

3. Effect on level of living of home production.
Meaning of real income.

How familles and individuals spend thelr incomes at different

income levels,

1, Effect of changes in income on expenditures,

2, Effect of changes in price on expendltures,

Public policy affecting use of certain goods and services.,

l. As shown Ly regulation of use.

2, As shown by taxatilon. ,

Publie policies affecting sunply, distribution, and price

of certain services. i

Protection of the conaumerJin the market Ly federal, state

and local governmental apprajsal.

1. Recguirements for welpghtsjand measures,

2, Requirenents for food, dfugs, and casmetica.

3+« Regulrements for hygenic!condltions.

4, Freculrements for advertising.

Protection of the consumer by business and professional

groups; appraisal,

l. Through business ethilcs,

2+. Through policing the market.

Hethoas of getting information about consumer goods to

the consumer.

1, ©Standasrdation of terms to describe consumer goods,

2, Labeling of consumer goods.

3« Advertlising of consumer goods.

Research for improving consumption by govermment, by

business and by individuals,

1, For newer knowledge of standards of cholce and use.

2, For new producte and for improvement of old ones.

3« For technical improvements to reduce costs of producing
consumer goods,

The interrelationships of the welfare of all economle groups.

The key positlon of the consumer in the economic system.

Responsibilities of each consumer as a member of soclety.

Some way to meet these responsiblilities as an individual

and as a member of & group.

Education in the Understanding of EBasic Cholce Haklng.

A

Goals end interests determine use of money, time and energy.
l, Heln types of interests involved in cholce making.
a. Health and physlcal welfare.
b. Fun and recreation by oneself and with others.
c. Aesthetic interests--satisfection of one's own
sense of besauty.,
d. Intellectual interests,
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e, Rellglous and community interests,

f. Interest in economic security.

g« Interest in soclal status.

Evaluating interests and individusl expressions of
interests to get increasing satisfaction.

Influences tending to meke people conformists,

a, Uroup customs

be. Desire to keep up with or to get shead of the "Jonses",
c. Advertising.

(II, lianagement of Resourses.

A,

D

Ce

Time and energy.

1. Demands on ones time and energy.

2. Fvaluation of one's use of time and energy.

3. Tools to help one have better use of time and energy.

1oney .

1., FProblems in managing money Ilinconme,

2, Evaluation of one's use of money in terme of the things
that it would be worthwhlle having or doing.

3« Alternative use of time and energy in place of money--
how to evaluato each in declding whether to make, buy,
or do for one's self.

4, Alternate use of community (free) goods znd services in
place of money.

5« Tools to help one heve better control over use of money
incouwe,

6. Application of tools to different situations.

e, Budgeting a regular or irregular income.

be Accounts of fixed expenditures or adjusteble expenditure:
T« Use of credit.

a. Sources.

be. Charge sccounts,

c. Installment purchases, etc.

de Costs of credit, payment plans,

e. How to declde when to use credit and which source to use.

&. Investment and insurance.

a, Investument opportunities,
be Insurance for different purposes.

9, Lelation of oné's own money mansgement to that of ones
fanmlly; sharing in family planning.

10, Principles of family money mensgement and comparison
with individual money menacement.
a, Esteblishing a family.
be Jolint management of funds.

11, GHelation of individual and famlly money management to
general consumer welfare,

Durable or seml-durable goods used; management ol these

resourses involves proper use snd care; good taste, good

habits, information and techniques.
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Kinds of goods: house and grouds, clothing, furniture,
household ecquipment, automobile, public property, etc.
Good taste and good habits to cultivete in menaging these
resourses,
Sources of informatlon and care--evaluation of sources.
Possibilities for treining in techniques.,

What to buy.

1., Factors which influence decision.

2., Facts to know before making decision.

3« Sources of information.

a., FEwvaluation of sources in terms of rellabllity,
conpleteness and usefulness of information glven,

Where to buy.

1. Types of outlets.

2. Comparison of services.,

3. VWhich stores to patronize.

"hen to buy.
1. CQuestions of seasonzl buyling of certain items for greater
cholce.

2. Questions of time of day or week for less crowded buying.

The buyers responsibilities.

The sellers responsibillities.

Some general rules for more satisfactory buyling.

l. VWhat one needs to know belore starting out to buye.

2, Vvhet one needs to observe 1n the stores,

3. How to behave 1n the store.

Selection of services in the market--health services, perconal

grooming services, etc.

l. Range of cholces and how to evaluate them.

2. Sources of information and how to evaluete it.
This incorporstes clecussion and presentation of
personal and group problems as selected by individual
members==for example: buying of housing, household
furnishing end equipment, textlles, clothing, foods
and cosmetics,
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MINNESOTA PERSONALITY SCALE
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ICTS OF PERSONALITY MEASURED BY THE SCALE

+ Minnesota Personality Scale provides five separate
ires of individual adjustment:

t I—Morale: High scores are indicative of belief in
y’s institutions and future possibilities. Low scores
ly indicate eynieism or lack of hope in the future.

t II—Social Adjustment: High scores tend to be char-
stic of the gregarious, socially mature individual in
s with other people. Low scores are characteristic of
yeially inept or undersocialized individual.

t III—Family Relations: High scores usually signify
ly and healthy parent-child relations. Low scores sug-
conflicts or maladjustments in parent-child relations.

t IV—Emotionality: High scores are representative of
onally stable and self-possessed individuals. Low scores
result from anxiety states or over-reactive tendencies.

t V—Economic Conservatism: High scores indicate con-
tive economic attitudes. Low scores reveal a tendency
d liberal or radical points of view on current economie
adustrial problems.

s to be noted that excessively high scores may have
i} significance from the adjustment standpoint, depend-
pon other case data. Thus a very high score on Part I
epresent naivete and uncritical acceptance of society as
:st of all possible worlds. A very high score on Part II
sepresent excessive oversocialization or extreme “extro-
m.” A very high score on Part III may represent
ognized overdependence on the family at an age when
independence might be expected. A very high score
irt IV may represent manic or hyperactive tendencies.
y high score on Part V may represent reactionary view-
i which exclude the absorption of new material in some
sciences.

[INISTRATION OF THE SCALE

. scale is self-administering on either a group or
dual test basis. There is no time limit, but the average
1 of time needed to fill it out is about 45 minutes.

. inventory can be used in the last two years of high
|, with college students, and in some adult cases. It
ts of two booklets, one for men and one for women,
special answer sheet, usable with either form. Since
‘iting is done in the booklets they may be reused. All
rs are marked on the special answer sheets, which may
ired either by hand or by the International Test Scoring
ne.

tribute the answer sheets and read the following
ctions to the students. “Write your name, age, the
the name of this school, and your class in the proper
3 on the answer sheet. Be sure to indicate your sex,
se different scoring keys are used for men and for
n.

icoring is to be done by machine, pass out the special
s and say, “Use only this pencil in marking your
rs on the answer sheet because the test will be scored
achine and no other pencil marks will be counted. Be
il to make all marks solid and black by going over
me two or three times, pressing firmly on your special
. If you change your mind, erase your first mark com-
y. Make no unnecessary marks on or around the dotted
ng’ep this sheet on a hard surface while marking your
TS.

Now distribute the test booklets. If the group is made up
of both men and women, be careful to give each person the
pro&)er booklet. Read the following instructions to the
students.

“At the top of the booklet appear the words For Men or
For Women. Be sure that you have the correct booklet. Do
not make any mark in the booklet; do all your writing on
the answer sheet. Read the material on the first page of
the booklet while I read it aloud.

“Explanation: The following pages contain a number of
statements about which there is mo general agreement.
People differ in the way they feel about the statements, and
there are no right or wrong answers. We are trying to
study certain aspects of personality that are important in
your adjustment to school and to life. You can help us by
answering each question honestly and thoughtfully. Happi-
ness and satisfying achievement are definitely related to your
personal adjustments; therefore, any effort to study this
aspect of your life is worth your cooperation.

“Directions: Read each statement carefully and on the
Special Answer Sheet mark the one alternative which best
expresses your feeling about the statement. Whenever pos-
sible, let your own personal experience determine your
answer. Do not spend too much time on any item. If in
doubt, select the one phrase which seems most nearly to
express your present feeling about the statement. Put your
answers on the answer sheet by blackening the space between
the pair of dotted lines under the letter which represents
your answer. Try the samples below and put your answers
:1111_ tht:ao ar;swer sheet in the box marked SAMPLES. (Indicate

is box.

“Samples: Some statements are like the following:

(a) City streets should permit one way traffic only.
You are to choose one of the following alternatives to
indicate your answer:
(SA) Strongly Agree (A) Agree (U) Undecided (D)
Disagree (SD) Strongly Disagree
Above the pairs of dotted lines on the answer sheet are
the initial letters of the above alternates to help you
mark your answer in the correct space. Now try samvle
(b) and mark your answer in the same way.

(b) Local and national elections should not be held at the
same time.

“Some statements are like the following:

(¢) Do you study for examinations with a group of fellow
students ? -

Your answer to these questions is to be chosen from one
of these alternatives.

(AA) Almost Always (F) Frequently (O) Occasionall
(R) Rarely (AN) Almost Never i ’

(d) Do you go to the school’s important football games?

“On the answer sheet, each Part of the Scale will have
the alternative answers printed in full at the top of the
columns. The initial letters of the alternatives will appear
above the pairs of dotted lines to help you locate the pair
of dotted lines in which to mark your answer for each item.

“Be sure the Item Number on the Answer Sheet Cor-
responds with the Item Number in the Booklet.

“Turn to Page 2 and begin. There is no time limit, but
work rapidly.”

46-218M

Gtrrs)

. “usSwer sneets or scores, howev

vhele answers She questicns. : o
[ The test will not be
scored by any of the instructors.

Your am swers
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CONSTRUCTION OF THE SCALE

First Source of Data: The Scale is the result of four years
of work on problems of personality measurement in a clinical
personnel program. In 1935-86 personality tests were used
on a test-retest basis in the personnel program of the
General College at the University of Minnesota (7). These
were: The Minnesota Scale for the Survey of Opinions (10),
the Bell Adjustment Inventory (1), and the two Minnesota
Inventories of Social Attitudes (12). These four tests gave
thirteen separate scores for each individual: morale; feelings
of inferiority; family attitudes; attitudes toward the legal
system; economic conservatism; attitudes toward education;
general adjustment (10); home adjustment; health adjust-
ment; social adjustment; emotional adjustment (1); social
preferences; and social behavior (13).

Analysis of test-retest correlations revealed a reasonable
degree of stability among these measures, with self-estimates
of personal adjustments showing the least change, and self-
estimates of social preferences and skills showing the great-
est change over an average interval of 9.2 months (2).

The relation of personality test score to scholastic achieve-
ment was studied to ascertain the effect of extreme scores
on predicted grades (3). A study of the problem of measured
maladjustment vs. clinically diagnosed maladjustment indi-
cated that personality tests ean identify a substantial pro-
portion of adjustment problems in a large-scale student
personnel program (4).

Finally, factor analyses were made of test-retest perform-
ances of men and women separately (5, 8). These analyses
indicated that the thirteen separate scores in the battery
could be accounted for by five psychologically meaningful
factors, and that these factors were sufficiently stable from
test to retest to represent significant aspects of personality.
To test the inter-relations of these five factors, raw scores
for each student on the original tests were converted to
sigma scores. Sigma scores for the thirteen tests as they
were regrouped into five parts were then added to give five
factor or part scores. These new part scores were inter-
correlated, with the results shown in Table I.

TABLE 1

Intercorrelations of Five New Part Scores Derived from
Regrouping and Adding Sigma Scores for
Original Thirteen Personality Tests

100 Men 100 Women
Original Test Retest Original Test Retest

Part I vs. II .29 39 .30 32
Part I vs. III .39 3T 45 .39
Part I vs. IV 19 .10 18 .18
Part I vs. V 27 .28 .39 .20
Part II vs. III 32 28 .29 .82
Part II vs. IV 33 41 31 34
Part II vs. V 23 A1 22 .09
Part III vs. IV .40 .38 41 .50
Part III vs. V —.05 .04 16 18
Part IV vs. V FEa —.01 .06 —14

1t is necessary to remember at this point that no attempt
had been made to analyze separate test items for greater
homogeneity. These intercorrelations simply represent the
result of grouping all thirteen tests around five new psycho-
logically meaningful factors by adding sigma scores. The
thirteen tests were gmuped as follows:

Part I—morale, attitudes toward the legal system,

tudes toward education, general adjustment.

Part II—{feelings of inferiority, social adjustment, so
preferences, social behavior.

Part III—family attitudes, home adjustment.
Part IV—health adjustment, emotional adjustment.

Part V—economic conservatism.

Selection of Items for the Imventory: To derive scores
the thirteen personality measures originally used, it °
necessary to score 368 items and to use 13 separate scor
keys in the process. To introduce scoring economy
attempt was next made to reduce the 368 items to sma
and more homogeneous groups for the practical test sit
tion.

Consequently, for each of the five parts, the 25 cases w
highest summed sigma scores and the 25 cases with low
summed sigma scores were identified. Critical ratios for
mean differences between these extreme cases were wor
out for every item in any other of the original 13 te
which had substantial loadings of the Factor under ¢
sideration, even though these loadings had not been h
enough to warrant the test’s inclusion in the summed sig
score for the Part.

For example, sigma scores on the tests of morale, a
tudes toward the legal system, attitudes toward educati
and general adjustment were summed to give the new Pax
score. Every item in these four measures was analyzed
its differential power between the highest 25 and lowest
cases in the Part I distribution. In addition, the tests
inferiority feelings, family attitudes, and legal attitu
showed an apparently high loading of Factor I, so all
items in these scales were studied to determine their ¢
ferential power between the high and low scoring gro
on the Part I test.

At the end of this process, the differential items from
original 368 were grouped as follows:

TABLE 1I

Number of Items of Specified Differential Power
in Both Test and Retest Situations in Each Factor

Critical Ratios Critical Ratio;

at or above 3.0 Between 2.0 and

Both Men Women Both Men Worn

Sexes Only Only Sexes Only Or

Part I 16 13 13 b 1 1

Part II 43 31 17 9 Y | !

Part III 17 3 14 4 b ‘

Part IV 14 7 18 6 2 |
Part V 12 4 1 1 2

102 58 63 25 17 3

TOTAL: At or above 3.0—223 Between 2.0 and 2.9—7!

It is interesting to note at this point that less than I
of the original 368 items were carrying the major load
differentiation.

In the first experimental edition of the test, the ite
listed in Table II were considered for use. Elimination
duplicating items, elimination of unnecessary items belov
eritical ratio of 3.0 in Part II, and other editorial chan:
resulted in a five-part test which could be scored for e:
sex on separate items or both sexes on all items. Both se
were to respond to all items to permit a further study
sex differences in the differential power of the items. T
test showed the following distribution of items: Part I-



Part II—74 items; Part III—45 items; Part IV—5b6
Part V—21 items, plus 21 additional items adapted
an attitude study by Pace (9). The total was 290

« new test was given to samples of 100 men and 100
n in the freshman and sophomore years by personnel
rs at Rochester Junior College, Carleton College, and
Iniversity of Minnesota Testing Bureau. Both sexes
aded to all items, even though sex differences in dif-
ial power had been noticed earlier. The intercorrela-
among the five scores of this test are given in Table
‘hese are substantially the same as the intercorrelations
ring in Table I

TABLE III

srcorrelations of the Five Parts among New Samples
of 100 College Men and 100 College Women
in the First Experimental Edition

Men Women
[ vs, II .48 .56
[ vs. III 43 .50
[ vs. IV .26 .53
[vs. V 13 21
IT vs. III 29 24
IT vs. IV 37 50
IT vs. V .03 07
III vs. IV 42 A1
Il vs. V 22 14
[VvsV .10 .09

these new samples of men and women, another item
sis was made for the further elimination of non-
:ntiating items., Items with critical ratios below 3.0 in
ample and with critical ratios below 3.0 in the earlier
es on both test and retest for both sexes or either sex
first eliminated from this experimental edition. Then
with eritical ratios below 3.0 in the earlier sample of
al College students and above 3.0 in the present sam-
were eliminated on the assumption that low eritical
for a test and retest situation among a large hetero-
us sample of students were more indicative of poor
antial value than one high eritical ratio for a homo-
us population seeking counseling help. A third basis
imination of a few items was found in those items with
il ratios below 3.0 for both sexes in the new samples
ses, where the test or retest critical ratio for either
ad been below 3.0 in the General College samples.

TABLE 1V

Intercorrelations of Final Revision
among Two Samples of College
Men and Women

College Students Tested S.L.A. Entering
by Personnel Workers Freshmen
100 Men 100 Women 577 Men 557 Women

Ivs. II 43 .53 Al 36
I vs. IIT 44 .50 .26 34
Ivs IV 41 53 .38 .38
Ivs. V Jd4 .28 21 .18
II vs. III 37 .22 .25 .26
II vs. IV .56 AT .53 48
II vs. V .06 42 3T 18
IIT vs. IV .bb 42 52 b4
III vs. V .15 18 24 .16
IV wvs. V .08 .10 21 15

-

Intercorrelations and Reliabilities: After all the item
eliminations and readjustments had been made in this first
experimental edition, the tests for the samples of 100 college
men and 100 college women were rescored and intercorre-
lated. Table IV summarizes these intercorrelations, together
with the same statistics on new test scores for 577 men and
657 women who had been tested at the time of entrance to
the College of Science, Literature and the Arts in the
University of Minnesota, which enrolls approximately 1500
new freshmen each fall.

The intercorrelations for the standardizing samples and
for the new samples are substantially alike. The relatively
close relation between social adjustment and emotionality and
between emotionality and family relations in the larger
samples is not surprising from the clinical standpoint, where
experience already substantiates the interaction of these
aspects in the individual case. Furthermore, the decrease in
size of the correlations between Part I and Parts II, III, and
IV in the larger samples is somewhat better evidence that
in more heterogeneous populations Part I will not have such
wide-spread effects.

The last step involved the determination of the odd-even
reliabilities of the new tests for each of the five parts. These
data are summarized in Table V.

TABLE V

Corrected Odd-Even Reliability Coefficients
and Numbers of Items in Five Scales
(Final Revision)

Number of Items Corrected Coefficients
Scale Men Women Men Women
Part I—Morale 40 44 84 91
Part II—Social Adjust-
ment 61 53 a7 .95
Part III—Family Rela-
tions 30 36 95 95
Part IV—Emotionality | 36 44 94 93
Part V—Economic Con-
servatism 33 32 92 92
Number of cases 100 100 .- -

The procedures here outlined have resulted in: a smaller
number of tests for the counselor to interpret in diagnosing
five important aspects of personality; a smaller and more
homogeneous number of items in each of these tests than
in the groupings of tests from which the items were derived;
and a higher set of reliability coefficients than was charac-
teristic of the original seales.

Validity of the Personal Inventory: In addition to the
evidence already cited regarding group differences in experi-
mental programs, and counselors’ reactions to the test in
use, a further comment on validity is necessary. Theo-
retically, the use of factor analysis and item analysis
techniques on the original thirteen tests should yield smaller
groupings of items of greater homogeneity, and therefore
greater reliability. This was actually the case. Since the
standardization of the original tests included a comprehensive
series of group difference studies as evidence of wvalidity,
similar studies have not been repeated in the standardization
of the present test.
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SCORING THE SCALE

The scale can be scored by hand or on the International
Test Scoring Machine. Each item is weighted from one to
five corresponding to the alternates, The scoring requires
that the number of answers receiving each weight be deter-
mined. Two tables of norms are provided, one for each
method of scoring.

Hand Scoring: Hand scoring has been simplified by the use
of specially prepared hand scoring stencils. Each form
requires one set of four stencils. Two stencils are needed to
score each side of the answer sheet. One stencil permits a
count of the 1, 2 and 3 weights, and the other stencil a count
of the 4 and 5 weights. To hand score, place the stencil
marked Parts I and II, Weights 1, 2 and 3 over the front
side of the answer sheet. For each part separately count
the number of pencil marks which appear through the holes
in the columns marked Weight 1. Record this number in
the nroper cell of the hand scoring box on the answer sheet.
Do the same for the columns marked Weight 2 and Weight 3.
Use the stencil marked Parts I and II, Weights 4 and 5 and
obtain the counts in the same way for the columns marked

Hand Scoring Norms*

L}

Weight 4 and Weight 5. Then turn the answer sheet «
and perform the same operations with the two stencils
Parts III, IV and V. The accuracy of the counting may
checked by comparing the sum of all the counts for e
Part with the total number of items in each Part. These
figures should agree. The total number of items in each }
is shown in the Hand Scoring Box on the answer sheet
below the cells in which the counts have been entered. '
letters M and W refer to the Men’s and Women’s forms,

As indicated in the Hand Scoring Box each count is m
plied by its corresponding weight. The sum of these weigl
counts for each Part is the Total score. These scores
interpreted by referring to the Percentile Norms below
the norms may be recorded in the proper cells on the ans
sheet. These norms are based on Freshmen in the Coll
of Science, Literature and Arts and in the General Coll
of the University of Minnesota.

Machine Scoring: If the scale is to be scored by
International Test Scoring Machine, it is necessary to 1

chase the special stencils required. Complete instructi
are furnished with each set of these stencils.

Machine Scoring Norms*

Men ‘Women
Parts

Men ‘Women
Parts

Toile I I 111 v b 1 II III v N

Yoile 1 1I I v v I I I v

99 189 289 150 172 144 208 266 179 213 130
95 179 275 146 163 127 199 244 174 203 119
90 174 264 141 167 123 192 236 170 196 114
85 170 257 138 151 119 187 230 167 190 111
80 166 250 135 147 116 184 226 164 186 109
75 164 245 133 144 114 182 222 162 182 107

70 162 239 130 141 112 180 218 159 179 106
65 160 235 128 139 110 178 216 157 176 104
60 159 231 125 136 109 176 211 154 173 103
55 157 227 123 134 107 175 208 152 171 102
50 1656 224 120 132 106 173 204 149 168 101

45 154 220 118 129 104 171 201 146 165 100
40 152 216 116 127 103 169 197 143 162 98
35 150 211 113 126 101 187 194 140 158 97
30 148 207 111 123 100 166 190 137 154 96
25 146 202 108 120 98 164 186 134 150 95

20 144 196 105 116 96 161 181 130 146 93
15 141 191 101 113 93 159 176 124 142 91
10 138 183 96 109 89 156 169 117 137 88
5 132 169 88 103 80 149 157 105 129 83
1 117 144 172 88 b9 134 130 80 113 68

99 201 289 168 199 144 208 280 179 213
95 191 275 163 190 127 199 268 174 203
90 186 264 159 184 123 192 260 170 196
85 182 257 156 178 119 187 254 167 190
80 178 250 153 174 116 184 250 164 186
75 176 245 151 171 114 182 246 162 182

70 174 239 148 168 112 180 242 159 179
65 172 235 146 166 110 178 239 157 176
60 171 231 143 163 109 176 2356 154 173
55 169 227 141 161 107 175 232 152 171
50 167 224 138 159 106 173 228 149 168

45 166 220 136 156 104 171 2256 146 165
40 164 216 134 154 103 169 221 143 162
35 162 211 131 152 101 167 218 140 158
30 160 207 129 150 100 166 214 137 154
25 1568 202 126 147 98 164 210 134 150

20 156 196 123 143 96 161 2056 130 146
15 153 191 119 140 93 1569 200 124 142
10 150 183 114 136 89 156 193 117 137
5 144 169 106 130 80 149 181 1056 129
a5 129 144 90 115 59 134 154 80 113

*Based on 1083 men and 888 women freshmen at the University of Minnesota.

*Based on 1083 men and 888 women freshmen at the University of Minnes
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DO NOT WRITE IN THIS BOOKLET
(Use special answer sheet for marking your answers)

MINNESOTA PERSONALITY SCALE
(For Women)

JOHN G. DARLEY WALTER J. McNAMARA
University of Minnesota International Business
Machines Corporation

Explanation: The following pages contain a number of statements about which there is no
eneral agreement. People differ in the way they feel about the statements, and there are no
ight or wrong answers. We are trying to study certain aspects of personality that are important
1 your adjustment to school and to life. You can help us by answering each question honestly and
houghtfully. Happiness and satisfying achievement are definitely related to your personal
djustments; therefore, any effort to study this aspect of your life is worth your cooperation.

Directions: Read each statement carefully and on the Special Answer Sheet mark the one
Iternative which best expresses your feeling about the statement. Whenever possible, let your
wn personal experience determine your answer. Do not spend too much time on any item. If in
oubt, select the one phrase which seems most nearly to express your present feeling about the
tatement. Put your answers on the answer sheet by blackening the space between the pair of
otted lines under the letter which represents your answer. Try the samples below and put your
nswers on the answer sheet in the box marked SAMPLES.

Samples: Some statements are like the following:

a) City streets should permit one way traffic only.

You are to choose one of the following alternatives to indicate your answer:
(SA) Strongly Agree (A) Agree (U) Undecided (D) Disagree (SD) Strongly Disagree

Above the pairs of dotted lines on the answer sheet are the initial letters of the above alternates

to help you mark your answer in the correct space. Now try sample (b) and mark your
answer in the same way.

b) Local and national elections should not be held at the same time.

Some statements are like the following:
¢) Do you study for examinations with a group of fellow students?

Your answer to these questions is to be chosen from one of these alternatives.
(AA) Almost Always (F) Frequently (O) Occasionally (R) Rarely (AN) Almost Never

d) Do you go to the school’s important football games?

On the answer sheet, each Part of the Scale will have the alternative answers printed in full
t the top of the columns. The initial letters of the alternatives will appear above the pairs of
otted lines to help you locate the pair of dotted lines in which to mark your answer for each item.

}e sure the Item Number on the Answer Sheet Corresponds with the Item Number in the Booklet.

Copyright 1941
The Psychological Corporation
522 Fifth Avenue, New York, N. Y.
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14,

15.
16.
17.
18,
19.
20,
21,
22,
28.
24,
25,
26.

28.
29.
30.

PART 1

Work rapidly. Be sure to answer every item by choosing one of the following alternatives.

(SA) Strongly Agree
(A) Agree
(U) TUndecided
(D) Disagree

(SD) Strongly Disagree

Almost anything can be fixed up in the courts if you have enough money.

The joys of family life are mﬁch overrated.

Life is just a series of disappointments.

No one cares much what happens to you.

On the whole, policemen are honest.

Education helps a person to use his leisure time to better advantage.

The young man of today can expect much of the future.

There is little chance for advancement in industry and business unless a man has an unfair pull.
A high school education is worth all the time and effort it requires.

The day is not long enough to do one’s work well and have any time for fun.

. It does not take long to get over feeling gloomy.

Education is of no help in getting a job today.

taws are so often made for the benefit of small selfish groups that a man cannot respect the
W.

Public money spent on education during the past few years could have been used more wisely
for other purposes.

School training is of little help in meeting the problems of real life.
Most people can be trusted.

The future looks very black.

Life is just one worry after another,

A man can learn more by working four years than by going to high school.
On the whole, lawyers are honest.

One’s parents usually treat him fairly and sensibly.

Court decisions are almost always just.

It is difficult to think clearly these days.

On the whole, judges are honest.

The law protects property rights at the expense of human rights.
The sentences of judges in courts are determined by their prejudices.
Education only makes a person discontented.

These days one is inclined to give up hope of amounting to something,
There is really no point in living.

Education is more valuable than most people think.,

Do not ston. Go on to the next page.



31,
32.
33.
34.
35.
36.
37.
38.
39,
40,
41,
42,
43.
44,

45.
46.
47.
48.
49,
50.
51.
52,
53.
54.
55,

It is all right for a person to break the law if he doesn’t get caught.

A man should tell the truth in court, regardless of the consequences.

A hungry man has a right to steal.

Most young people are getting too much education.

Only subjects like reading, writing and arithmetic should be taught at public expense.
A person is justified in giving false testimony to protect a friend on trial.

Success is more dependent on luck than on real ability.

It is great to be living in these exciting times.

Personal circumstances should never be considered an excuse for breaking the law.
Savings spent on education are wisely invested.

An educated man can advance more rapidly in business and industry.

High school courses are too impractical.

Real friends are as easy to find as ever.

Our schools encourage an individual to think for himself.

PART 11

Work rapidly. Be sure to answer every item by choosing one of the following alternatives.

(AA) Almost Always
(F) Frequently
(0) Occasionally
(R) Rarely

(AN) Almost Never

Begin with No. 45 on the answer sheet.

Are you eager to make new friends?

Do you enjoy entertaining people?

Do you find it easy to keep up your courage?

Do you have a fairly good time at parties?

Do you dislike social affairs?

Do you feel self-conscious with strangers?

Do you find it easy to make friendly contacts with members of the opposite sex?
Do you stay in the background at parties or social gatherings?
Are you able to recover quickly from social blunders?

Do you like to mix with people socially?

Do you like to meet new people?
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Do not stop. Go on to the next page.
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56.
o7,
58.

59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.

70,
71.
72,
73.
74.
75.
76.
i 8
78,
79.
80.
81.
82.

84,
85.

871.

89.
90.

Do you participate easily in ordinary conversation?
Do you enjoy speaking before groups of people?

Do you feel self-conscious when volunteering to take part in games or other organized
activities?

Do you take an active part in the entertainment at parties?

At an important dinner, would you do without something rather than ask to have it passed?
Do you cross the street to avoid meeting people you know ?

Do you feel self-conscious when reciting in class?

Do you feel at ease with people?

Do you meet strangers easily?

Do you avoid people when it is possible?

Do you lose self-confidence easily?

Do you seek to meet the important person present at a reception or tea?

Are you embarrassed because of lack of experience in social situations?

Do you hesitate to enter a room by yourself when a group of people are sitting around the
room talking together?

Do you have difficulty in talking to most people?

Do you have the time of your life at social affairs?

Do you get along as well as the average person in social activities?
Are you well poised in social contacts?

If a party is dull, do you take the lead in enlivening it?

Do you find it easy to express your ideas?

Do you have difficulty saying the right thing at the right time?

Are you rather shy in contacts with people?

Do you become self-conscious readily?

Do you find it easy to act naturally at a party?

Are you indifferent to ordinary social contacts?

Do you have difficulty in starting a conversation with a person who has just been introduced?

Do you have much difficulty in thinking of an appropriate remark to make in group con-
versation?

Are you indifferent to people?

Do you find it easy to get along with people?

Are you embarrassed when meeting new people?

Do you feel that social affairs are not serious enough for you to enjoy?

After being caught in a mistake, do you find it hard to do good work for a while?
Can you keep people from taking advantage of you?

Are you the center of favorable attention at a party?

Are you nervous and ill at ease with most people?

Do not stop. Go on to the next page.
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95.
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106.
107.
108.
109.
110.
111.
112,
113.
114,
115.
116.
117,
118.
119.
120,
121.
122,
123.
124.
125.
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Do you prefer to limit your social contacts to a few friends?
Do you find it easy to get your own way in most situations?
Do you prefer to limit your social life to members of your own family ?
Do you find it easy to have a good time at a party?
Are you annoyed by social activities?
Do you find that it is easy to be “the life of_ a party”?
Can you keep cool in important situations?
(Skip numbers 98 to 105 on the answer sheet)

PART III

Work rapidly. Be sure to answer every item by choosing one of the following alternatives.

(AA) Almost Always
(F) Frequently
(0) Occasionally
(R) Rarely

(AN) Almost Never

Begin with No. 106 on the answer sheet.

Are the members of your family too curious about your personal affairs?

Is it hard for you to keep a pleasant disposition at home?

Do you become nervous at home?

Can you trust the people in your family ?

Is your home a very pleasant place?

Do you and your parents live in different worlds, so far as ideas are concerned?
Do you feel most contented at home?

Do your parents too often expect you to obey them, now that you are grown up?
Would your parents keep faith in you even though you could not find work?
Does either of your parents criticize you unjustly?

Was your father your ideal of manhood?

Have you felt that either of your parents did not understand you?

Does either of your parents find fault with your conduct?

Is either of your parents easily irritated?

Have you had to keep quiet or leave the house to have peace at home?

Has either of your parents certain personal habits which irritate you?

Have you felt that your friends have had happier home lives than you?
Have the actions of either parent aroused great fear in you?

Have there been family quarrels among your near relatives?

Have you disagreed with your parents about your choice of a life work?

Do not stop. Go on to the next page.
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126.
127.
128,
129,
130.
131,
132.

133.
134.
135.

136.
137.

138.
139.
140.
141.

142,
143,
144,
145,
146.
147.
148.
149,
150.

Do your parents seem too old-fashioned in their ideas?

Do your parents expect too much from you?

Would you sacrifice everything for your family?

Do you discuss important plans with members of your family?
Do you feel you owe your greatest obligation to your family?
Do you find less understanding at home than elsewhere?

Il;I:‘ée YO‘}I disagreed with your parents gbout the way in which work around the home should
one?

Has lack of money tended to make home unhappy for you?
Does either of your parents get angry easily?

Do your parents fail to recognize that you are a mature person and treat you as if you were
still a child?

Has there been a lack of real affection and love in your home?

Has either of your parents insisted on obedience regardless of whether or not the request
was reasonable?

Do you love your mother more than your father?

Have you had a strong desire to run away from home?

Have your parents objected to the kind of companions you go around with?
Is either of your parents very nervous?

PART IV

Work rapidly. Be sure to answer every item by choosing one of the following alternatives.

(AA) Almost Always
(F) Frequently
(0) . Occasionally
(R) Rarely

(AN) Almost Never

Begin with No. 142 on the answer sheet.

Does criticism disturb you greatly?

Are your feelings easily hurt?

Do you get angry easily?

Were you ill much of the time during childhood?

Do things go wrong for you from no fault of your own?
Are you sorry for the things you do?

Do you feel just miserable?‘ _

Do ideas run through your head so that you can not sleep?

Do you feel self-conscious because of your personal appearance?
-

Do not stop. Go on to the next page.
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175.
176.
177,
178,
179.
180.
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Are your eyes very sensitive to light?

Do you have ups and downs in mood without apparent cause?

Do you get discouraged easily?

Are you bothered by the feeling that things are not real?

Do you congider yourself a rather nervous person?

Do you worry too long over humiliating experiences?

Do you feel fatigued when you get up in the morning?

Do you have spells of the “blues”?

Have you been depressed because of low marks in school?

Do you worry over possible misfortunes?

Do you daydream?

Do you feel very tired towards the end of the day?

Do you envy the happiness that others seem to enjoy?

Does it frighten you when you have to see a doctor about some illness ?
Do you have conflicting moods of love and hate for members of your family?
Do you get upset easily?

Do you feel lonesome, even when you are with people?

Do you get excited easily?

Do you have difficulty getting to sleep even when there are no noises to disturb you?
Do you feel that your parents are disappointed in you?

Are you frightened by lightning?

Do you have difficulty in breathing through your nose?

Do you take cold rather easily from other people?

Do you have headaches?

Has it been necessary for you to have medical attention?

Do you find it necessary to watch your health carefully?

Do you feel tired most of the time?

Have you been ill during the last ten years?

Do you have difficulty in getting rid of a cold?

Do you suffer discomfort from gas in the stomach or intestines?

Do you have colds?

Are you subject to eye strain?

Have you been absent from school because of illness?

Does some particular useless thought keep coming into your mind to bother you?
Do you have shooting pains in the head? i

Do not stop. Go on to the next page.
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186.
187.
188.
189.
190.
191,
192,
193.
194.
195,
196.
197.
198.
199.
200.

201.
202,
203.
204.
205.
206.
207.
208.
209.
210.
211.
212,
213,
214.
215,
216.
2117.

PART V

Work rapidly. Be sure to answer every item by choosing one of the following alternatives.

(SA) Strongly Agree
(A) Agree
(U) Undecided
(D) Disagree

(SD) Strongly Disagree

Begin with No. 186 on the answer sheet.

If our economic system were just, there would be much less crime.

It is better to buy milk from private companies than from cooperatives.

Laborers in mass production industries should stay out of the C. I. O.

On the whole our economic system is just and wise.

Municipal power plants should be built to compete with private utilities.

The amount of profit which a business can make should be regulated by the government.

A man should be allowed to keep as large an income as he can get.

A man should strike in order to secure greater returns to labor.

Poverty is chiefly a result of injustice in the distribution of wealth.

Private ownership of property is necessary for economic progress.

Pickets arrested for blocking the entrance to a factory should be fined heavily.

School teachers who openly approve of labor unions and socialistic ideas should be dismissed.
It is more economical to buy gasoline from cooperatives than from the regular filling stations.
Large incomes should be taxed much more than they are now.

The philanthropy of rich men more than compensates for the irregular practices they may
have used to acquire their wealth,

Private doctors should encourage trends towards socialized medicine.

Money should be taken from the rich and given to the poor during hard times.
Cooperative housing plans should be encouraged.

“Consumer’s Union” and “Consumer’s Research” are fair and reliable buying guides.
Big industries should be taxed more heavily.

Labor should have much more voice in deciding government policies.

The government ought to guarantee a living to those who can’t find work.

The incomes of most people are a fair measure of their contribution to human welfare.
Sit-down strikes should not be tolerated.

Labor does not get its fair share of what it produces.

When a rich man dies, most of his property should go to the state.

The government should take over all large industries.

The government should not attempt to limit profits.

The growth of consumer cooperatives should be stopped.

Our economic system is criticized too much.

Income taxes in the higher income brackets should be raised.

Most great fortunes are made honestly.

(Omit number 218 on the answer sheet)
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