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PREFACE

Colleges, especially community colleges, are directing their atten-
tion toward the adult students, hoping to f111 the vacancies that are
created by the declining enroliment of the traditional 18-year-old student
However, 1n many instances, 11ttle effort 1s made to learn about these new
students and their needs. Instead, these students are expected to adjust
to the exisi1ting academic system that was originally designed for the re-
cent high school graduate

An assessment was made of the perceived educational needs for adult
students who were reentering college after a hiatus from formal study. The
students 1ndicated their needs 1n order of importance 1n five categories
that they perceived would be helpful 1n successfully returning to college.

Although there 1s a paucity of information concerning the adult stu-
dents and the difficulties they encounter on their return to college, 1t was
evident that they reenter college with needs that differ from those of the
traditional high school student The study did not 1ndicate that a signifi-
cant difference existed between male and female adult students.

I wish to acknowledge, with sincere appreciation, the many persons
who contributed, directly and indirectly, to the completion of this re-
search project. Included are Dr. Price Ewing, without whose understanding
and assistance the work would not have been attempted; and the students who
participated 1n the project.

I am deeply grateful and i1ndebted to Dr. James M. Seals, my major

adviser, whose generous assistance, continuous guidance, and genuine concern
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have been 1nvaluable throughout the completion of this work. I espe-
cially appreciate Dr. Michael E Kerr, my thesis adviser, for his advice,
thoroughness, and expert knowledge.

I am equally thankful to the other advisory committee members: Dr.
Thomas A. Karman and Dr. Judith E. Dobson, for their understanding, sin-
cerity, and helpful suggestions. I appreciate and treasure the friend-
ship of Dr. Katye M. Perry, who was a constant inspirational source as
she shared graciously of her time, words of encouragement, and sense of
humor.

Special thanks are extended to Mr Joe Johnson, Vice-President of
Student Affairs, for financing part of the project, Dr. Travis Mullins, for
providing assistance and support, Dr Nancy Knox, for sharing pertinent
information; Dr Thomas English, for his continuous words of wisdom and
encouragement; my colleagues, for their assistance with the survey; Gary
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for typing the final manuscript
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CHAPTER I
INTRODUCTION

The complexity of American society has increased enormously during the
past few generations. This situation has led to the need for more advanced
levels of training 1n technological and professional skills In addition,
a growing awareness of social concerns has been demonstrated by a commit-
ment to provide equal educational opportunities for all citizens. These
factors have had a profound influence at all educational levels, particu-
larly 1n American colleges and universities. Higher education 1n the United
States has traditionally reflected a great diversity in the types of 1nst1-
tutions themselves, but with the need for more advanced training and wider
access, the student population has also become more diversified

One group which can be 1denti1fied within the college population 1s that
of the reentering student This group of students consists of those adults
who did not originally complete their college programs, but who have re-
entered 1nstitutions of higher education Since 1970, the number of adult
learners returning to college has more than doubled (Laht1, 1977) While an
increase 1n adult students has occurred at almost every type of collegiate
institution, 1t 1s nowhere more evident that i1n the two-year community/
Junior colleges Students enrolled 1n community/junior colleges now con-
stitute one-third of all the nation's college students (Lahti, 1977)

Traditionally, the programs 1n American higher education have been
oriented toward students i1n the 18 to 22 age range who are single and not

employed Institutional programs, therefore, were established to serve the



needs of full-time students giving their full attention to completing their
college education within a four-year time frame. Now, however, these
traditional students do not constitute a majority of the students on all
campuses Many thousands of 1ndividuals seeking new and continuing educa-
tional opportunities on campuses are the "adult students" who need alter-
natives to traditional educational approaches

If the enrollment of the traditional age of students continues to
decline, American colleges and universities will turn i1ncreasingly toward
adult learners as a new market for maintaining enrollment If this effort
1s to be successful, the needs of these students must be recognized, and
programs and services msut be 1nitiated which w11l address these needs.

Educators are becoming more aware that adults, those beyond the tra-
ditionally college age range of 18 to 22, represent the fastest growing
segment of the student population 1n higher education Between 1972 and
1979, total college enrolliments i1ncreased by 2.3 mi111on, with almost one-
half of this 1ncrease due to the enrollment of part-time students aged 25
and over (Hall and Gleaves, 1981)

Students who have had their education interrupted for several years
have returned to college with their own objectives relating to educational,
career, and personal growth They are interested 1n preparing themselves
educationally, emotionally, and vocationally for more effective 11iving 1n
a modern society (Farmer, 1976)

To a great extent, this increased growth of the student population can
be attributed to the enroliment or reentry of adult women, who outnumber
men students 1n the 25 and over age group by approximately two to one. In
postsecondary i1nstitutions, women outnumber men students at the undergrad-

uate level for the first time since World War II (Hall and Gleaves, 1981)



The decision to reenter education, for both adult women and men, can be
a very harrowing experience Adults reentering academic programs after a
period of absence from formal study often experience feelings of uncer-
tainty, 1nadequacy, and even fear. Their needs--educationally, socially,
and emotionally--and the type of maintenance necessary, are different from
those of the 18 to 22-year-old population. Yet, 1n many i1nstitutions, they
have had to adapt to the educational demands geared to the traditional
college-age student Reentering adults are expected to conform to an en-
vironment 111-equipped to serve the needs of older nontraditional students--
an environment in which administrative policies, instructional methods and
materials, support services, and even attitudes, are geared to recent high
school graduates (Robbins, Mangano, and Corrado, 1980)

Educational reentry for women returning to school after a prolonged
absence has additional difficulties. Adult women students frequently face
concerns about the1ir own 1dentity and self-esteem They have been assimi-
lated into the student role quietly, adjusting to an academic community
planned for the young, unattached, nonparenting student. In addition to
general reentry difficulties, these women must integrate their educational
roles with home responsibilities. Theoretically, the potential for role
conflict and overload 1s high (Sales, Shore, and Bolitho, 1980)

Results of studies i1ndicated that the women now enrolled 1n community
colleges are an extremely diverse group with educational goals and needs
quite different from those of the previous population of community college
students (Elovson, 1980). Many of these women doubt their ability to com-
pete 1n school successfully It has also been found that the services
received by these women are not suited to their particular needs.

Chudw1in and Durrang (1981) related special problems of male students

returning to college Male students share some common problems with women



students, but 1n several areas they have a definite advantage over women

For i1nstance, male students receive more outside incentives (such as fi-
nancial support) trom their employers and their wives, who often work to put
their husbands through school. The G I B111 1s another source of finan-
cial help. Men seem more able to deal with authority, better prepared 1n
mathematics and sciences, and more aware of how the system works Even with
optimum financial help, family support, and confidence, men have special
problems, either as a result of lack of experience or of a more psycholog-
1cal nature (Chudwin and Durrant, 1981)

A survey of a sample group of adult males 1ndicated several special
concerns and high-stress si1tuations for men The four most prominent were
(1) divorce, (2) loss of job, (3) relationships with their children, and
(4) having too many roles to fi11 (Kirkman, 1977) Unt11 recently, the
changing roles of men have not received much attention The roles of men
are changing in many aspects, as are the roles of women The demands and
constrictions of the masculine role and the particular needs of men 1n
American culture are becoming clearer and also require consideration
Thus, adult reentering students, both male and female, have many special
needs that must be considered This study 1s oriented to these unique and

expressed needs of the adult reentering student

Statement of the Problem

How are selected needs and services related to reentering college

students?

Purposes of the Study

The purposes of this study were.



. 1. To determine the demographic characteristics of reentering stu-
dents at a two-year urban institution located i1n the southwestern United
States.

2. To assess the needs perceived by reentering students as important
for their successful reentry.

3. To determine 1f adult male and female students differed i1n their
needs for programs ar:d services.

4. To determine the importance of selected educational supportive

programs 1n meeting the needs for male and female reentering students.
Limitations of the Study

The study was conducted at a two-year urban institution offering both
a terminal program and a transfer program The results derived from this
study were 1imited to one specific institution. Four-year, degree-granting
institutions and those of a suburban or rural environment would most 1ikely
have different characteristics, due to differences 1n students' perceived
needs, educational missions, and types of programs offered. Finally, any
generalization of the results of this study should not be made for other

populations.
Research Questions

The following are research questions considered for the study.
1. What are the selective demographic characteristics of reentry
students at a two-year urban college, as measured by the study?
2 Are there significant relationships among age, income level, num-
ber of dependents, level of education, time out of school, gender, and the

needs of reentry students?



3. Are there significant differences between reentry students who
enrolled 1n one or more developmental study courses and those who did not,
1n terms of their educational needs?

4 Are there significant differences between reentry students who
attended an orientation session and those who did not, in terms of their
educational needs?

5. Are there significant differences between male and female reen-
tering students 1n their rating of needs 1n five categories academic
survival sk111s, student support services, personal-social development, 1n-

structional patterns, and administrative policies?

Definition of Terms

For the purpose of this study, the following terms are defined to
clarify their usage

Reentry Student. Men or women who are 25 years of age or older, who

have returned to higher education as a student, after an absence from for-
mal eduation for one year or more.

Developmental Studies Course Courses 1n English, reading, mathemat-

1¢cs, and psychology offered for students who have been out of school for an
extended time, or for students who need to develop their basic skills be-
fore pursuing college work

Orientation Session One-hour sessions offered for new students and

first-time entering students to make entry and adjustment to college easier
Activities 1nclude providing information about programs and services of the

college and the location of facilities



CHAPTER II
REVIEW OF THE LITERATURE
Introduction

As a result of the influx of adult students to the college campus, the
student body 1n higher education 1s taking on a new characteristic. Within
this diverse group of adult students are other groups, each with 1ts own
needs and characteristics. This chapter w111 discuss the characteristics
of reentering students, their learning styles, and the mmplications for

two-year colleges to which a majority of these students are returning.
Characteristics of Adult Students

A review of the 1iterature on reentry students disclosed that they
are a highly diverse group 1n regard to age, class, origin, and experience
(McDermott, 1975). Although there are similarities between the reentering
student and the traditional college student, a number of characteristics
have been observed which differentiate the adult learner from the younger
collegian.

Knox (1979) considered adult students to be handicapped 1n the aca-
demic environment by a lack of confidence 1n their academic ability Many
had experienced failure and unpleasantness 1n their previous schooling
This apprehension and previous experience create a need for encouragement
in the adult learner which 1s not manifested as greatly 1n the younger

student. Adult students are usually apprehensive about returning to school



and often need to be assured that they can learn 1n an educational setting

Many have never attended college before Having been involved with other
interests and activities that are far removed from an academic environment,
these students are 1ikely to be unfamiliar with such college terms as
"credits," "electives," and "requirements.” Also, they may have feelings
of 1nadequacy because they have been out of school so long

Not a1l students who enter colleges and universities are without edu-
cational background beyond the secondary school level (Shelhorne, 1975).
Many students who have attended college previously are returning to upgrade
information in their field.

In studying the profile of the adult student, Arbeiter (1976) found
that the adults who participate 1n formal learning experiences tended to be
younger than adults who did not participate. Approximately one-half of
these adult learners were under 40 years of age. Adults over 55 years of
age were not as concerned about college credits i1n job-related courses
Those who had some college experience were more likely to be involved 1n
formal learning activities than were those who had not graduated from high
school Adults employed full-time were more 11kely to participate in for-
mal learning than were those employed part-time or who were unemployed.
Thus, the adult learner may be viewed, generally, as being under 40,
employed full-time, and having some previous experience 1n a collegiate
setting

There are a number of factors which are necessary to observe when
trying to determine the interest of adult learners. The New York State

Department's (1977) Continuing Education Needs Assessment showed that the

interest of adults vary according to such factors as age, sex, previous
education, and home location. Arbeiter (1976) also pointed out that adult

interests were mpacted by age Likewise, men are more likely to pursue



those educational activities that they consider to be occupational training.
Another finding 1ndicated that men are 11kely to be i1nvolved 1n studying
leisure-type topics (such as hobbies, recreation, and personal development)
that may not be taught 1n an academic classroom.

Adults with college degrees are more likely to participate 1in

some type of formal learning. Those with some formal postsec-

ondary education are more interested 1n leisure time activi-

ties than those with less education Adults with a high

school diploma or less education are more interested in high

school equivalency, bui1lding trades, i1ndustrial ski1l1ls and

business ski11ls (Mangona and Corrado, 1979, p. 12).

Adult students from rural areas have a greater enrollment 1n avocational
training courses, while those from urban areas have a greater enrolliment
1n general academic subjects and the study of hobbies and recreational
activities.

In 11sting major differences between the adult and the traditional
college students, Farmer (1976) pointed out that education for the adult
1s generally shared with a full-time job Usually, adults come 1nto the
learning situation with knowledge based on firsthand experiences. Adults
carry responsibilities unrelated to the academic community but very much
related to their home, families, and social communities.

A longitudinal study conducted by Lenning and Hanson (1977) on the
characteristics of adult students at different age levels revealed that a
majority of the adult students reentering college do so as part-time
students. They usually attend classes 1n the evening after a full day at
work The part-time student 1s typically 30 years of age and employed at
work or at home (Hamilton, 1979) Generally, older students receive less
attention from college counselors, instructors, and other personnel than

do younger students Lenning and Hanson attributed this to the fact that

they appear not to need much academic counseling and assistance, because
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even though their college entrance test scores are much lower than younger
students, they tend to earn much better grades

A study of new students at community colleges 1n California by Knoell
(1976) revealed that the older, part-time students come with their own
spec1fi1c educational goals related to educational, career, and personal
growth which they often achieve outside degree and certificate programs,
sometimes foregoing credit and grades on the grounds that they have no need
for certification

Knoell (1976) reported also that many adults already hold baccalau-
reate and advanced degrees, while others are enrolled for the first time 1n
many colleges at the ages of 40-60, or older 0Older students often enroll
intermittently, skip semesters, and enrol1 1n other institutions which offer
adult and continuing education programs.

Included 1n the diverse group of adult students returning to college,
Hardaway (1976) described veteran students as those who come back to school
to update occupational skills, to train, or to retrain Usually, veterans
are highly motivated and wish to obtain a degree or certificate 1n the
shortest possible time Roelfs (1975) pointed out that veterans were much
more 1ikely than other students to want student-oriented rather than tra-
ditional 1nstruction, to associate with other students, and to participate
n extracurricular activities.

The new woman student 1s appearing on the college campus at an
increasing rate. Married and formerly married women who have been absent
from the campus are becoming college students in large numbers In the
state of New York, 35,000 students out of 400,000 enrolled are over the age
of 35; almost three-fourths of them are women (Lenzand and Shaevitz, 1977)

That there are more women than men 1n the new majority 1s a natural
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outgrowth of changing attitudes, sex roles, and the emerging social and
economic realities of our times.

In general, the new woman student has a number of characteristics
which make her unique In reporting on the new women students on college
campuses, Agin and Prather (1976) 1indicated that the woman student may have
entered college through homemaking-related courses that include cooking,
sewing, and home planning Her responsibilities for family and employment
are probably greater than those of other students, and as a result of these
responsibilities, she enrolls for fewer hours and takes longer to complete
her college program. However, she tends to increase her class hours as she
finds more free time available Generally, the adult woman student 1s
der than other adult students.

Agin and Prather (1976) also pointed out major obstacles the woman
student encounters that she must overcome. These are personal conflicts
which tend to develop as a result of the problems she faces while making a
place for herself 1n situations of higher learning that have been tradi-
tionally male-dominated. According to Agin and Prather, there are many
difficulties associated with the woman student making a place for herself
1n an institution that 1s traditionally male-dominated. The academic commu-
nity 1n which she must learn to achieve 1s governed by a male-defined mode
of performance She must resolve her personal conflicts so that she can
make logical decisions about her academic, career, and personal goals rather
than reacting to the subtle and sometimes not so subtle pressures coming
from the academic community.

According to Farmer (1976), adults return to school for a variety of
reasons, each with his or her own unique pattern of potentialities, hopes,

and problems. They bring to the college new needs, new inspirations, new
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goals, and new academic expectations that are quite different from those of

the traditional student.

Adult Learning Styles

Much of the 1iterature reviewed revealed that, since the early begin-
ning of the educational system, certain assumptions have been made regard-
ing the learning capabilities of adults (Groombridge, 1982, Kidd, 1959;
Lenzand and Shaevitz, 1977, Knowles, 1973). One such assumption, based on
the results of tests, was the belief that after the early twenties there
was a sharp decline 1n the learning capacity, memory, and concentration as
an individual reached a mental plateau where he or she remained until the
1nevitable decline 1nto old age (Lenzand and Shaevitz, 1977). This assump-
tion, and others, which places the adult learner at a disadvantage, grew
out of a widespread misconception about how adults learn and about the
learning process.

According to Kidd (1959), adult learning has always continued. Only
recently has attention been focused on systematized means for adult learn-
1ng and an effort made to determine the way adults 1earn Adults can learn
and continue to do so throughout their 1ives, stated Kidd. He also pointed
out that there are great differences between individuals--the success of
any learner, young or adult, 1s bounded by hi1s or her 1nnate capacities
Thus, adults vary greatly in their characteristics as learners.

Similarly, Dunn and Dunn (1979) noted that not only does the Tearning
process differ dramatically, but some students may achieve only through
selected methods that frequently w11l fail to produce academic results for
others

Some basic principles about adult learners that have been supported by

research are presented by Lenzand and Shaevitz (1977) and Knowles (1973)
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They are summarized in the following sentences.

1. Adults are more i1nclined to learn i1nformation that 1s meaningful
and that can be directly related to them

2. They reap the most benefi1t when they can apply what they learn to
what they desire and need to know.

3. Adults are 1nterested 1n learning new 1nformation and experiences
Ideas that are too familiar and stereotyped do not stimulate nor motivate
adults

4 Adults learn best through active participation i1n the learning
process That 1s, the student should be given the opportunity to do what
he 1s learning to do

5. Lengthy study sessions without 1interruptions are a requirement
for adult learning

6 Sufficient time should be allowed for the adult to absorb what
has been learned before attempting to learn new information.

7. Continuous feedback 1s helpful 1n the retention of information

8 Learning 1s more effective for adults when they are allowed to
proceed at their own rates of speed and do not feel pressured by competi-
tion from anyone except themselves.

Adults may learn more slowly because of the time lapse from school and
lack of confidence 1n their ability to learn. However, the adult can and
does learn when taught under favorable conditions (Knowles, 1970).

According to Elias (1979), the learning process for adults does not
differ from that of children On the other hand, Knowles (1973), a fore-
most adult educator, 1s the chief proponent of the 1dea that teaching
adults essentially differs from teaching children. He and other adult
educators, both North Americans and Europeans, are supporters of the term

"andragogy" that was coined to distinguish the art and science of teaching
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adults, from "pedagogy," the art and science of teaching children (Knowles,
1973).

There are a variety of learning patterns for different kinds of
adults. In 1972, Klevins presented four broad patterns 1n which adults
learn. They are: 1ndividual, small group, large group, and mass education.
Various techniques can be developed within each pattern to fit the learner
and their capabilities

Since each 1ndividual learner presents his or her unique learning
characteristics, none of the above patterns can be considered effective 1n
the learning process of all persons, child or adult (Klevins, 1972) Also,
most educators now agree that the curriculum and methods should relate to
the needs of the students.

Not all, or even most, i1nstruction should be done on an i1ndividual
basis, since 1t might not be economically feasible and because adults tend
to prefer the small group learning patterns However, there are some
courses 1n which there 1s a need for the special one-to-one relationship
Klevins (1972) contended that most adults involved continuously 1n 1ife-
long learning w11l benefit from i1ndividual 1nstruction

Klevins (1972) also considered the small group learning pattern to be
standard practice and to be the one to which participants 1n adult educa-
tion program are accustomed Assembled 1n small groups 1s characteristic
of adults, therefore, they accept the small group as a preferred pattern
for learning. Klevins also reported that the large group pattern provides
a myriad of options for learning that are acceptable to the adult learner
Such meetings as teachers' conventions and large conferences are large
groups which are accepted Adult students can attend 1n anonymity, they
can be present 1n body but absent in spirit They can attend the meeting

in person or at a later date, secure a copy of the lecture, and read 1t
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Additionally, the mass pattern 1s considered by Klevins (1972) to be
the way adults learn. Mass instruction 1s frequently used by both private
and public agencies Generally, 1n this pattern, objectives are estab-
11shed, needs of the learner are considered, and material 1s organized so
that the 1ndividual learners can move on from what they know to what they
need to know

Hankin (1973), Boulmetis (1978), and Klevins (1972) considered the
environment to be an important element 1in adult learning Adults have
different physical needs than do youth. Physical discomfort can be dis-
tracting. Creature comforts such as heat, 1i1ght, ventilation, and outside
noises should be controlled Furniture, work space, and other physical
equipment are 1mportant components of the learning environment for adults.

Adults want to be treated as adults and want to apply what they learn
beyond the classroom and 1n their 1ives. Consequently, the curriculum and
methods should be related both to goals of education and to the needs of
adult students (Kidd, 1959)

Knox (1981), 1n his work with adult learners 1n vocational eduation,
expressed that the learning ability of an adult 1s a reflection of child-
hood abi111ties, subsequent experience, educational level, recency of edu-
cational activity, and motivation He further stated that most adults
think of themselves as users of education rather than recipients They
want to 1integrate what they have learned with the pursuit of 1living.

work, family 11fe, and community activities.

Implications for Two-Year Colleges

Adult students are returning to college campuses across the country
at an increasing rate, especially to the two-year community college, and

1t 1s recognized that these students have special needs and problems.
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However, unt11 recently there has not been sufficient recognition of these
needs by some 1nstitutions of higher education. Adults were expected to
adjust, not only to policies and practices, but also to an educational en-
vironment that was designed with the recent high school graduate 1n mind

This was pointed out by McDermott (1975), when he reported.

Most campuses are handicapped by attitudes which have assigned

adult Tearners to a second-class status, have relegated them

to night or extension courses, to inferior degrees, to haphaz-

ard faculty, and more. On top of this, colleges have expected

adults to march to the same teaching methods and instructional

procedures designed for persons preparing for, rather than

already engaged 1n, society (p 271)

This 1nflux of adult students to the campus 1s making tremendous im-
pact on higher educational institutions. Colleges and universities are
beginning to realize that they are obligated to help the adult student who
has suddenly become an answer to both a declining enrollment and cutbacks
1n financial support. Reevaluation and adjustment w111, of necessity, have
to be made by the community colleges 1n order to cope with adult student
(Bulpitt, 1973a).

In 1979, Cross reported that colleges have become more seriously in-
volved 1n providing for adult learning needs. Many are making efforts to
conduct needs assessments 1n order to determine what programs are of 1n-
terest to the new, potential student population

Recently, reports from studies conducted 1n several states revealed
that community colleges currently are i1nvolved 1n various 1nnovative out-
reach programs, diversified scheduling, and service to a broad crossection
of the student population (Laht1, 1977). For example, the provision of day
care for the children of 1ts students and particularly for 1ts single parent
students 1s practiced by the University of California at Los Angeles, the

University of Michigan at Dearborn, The American University, and the Uni-

versity of Wiscosin at Green Bay The University of Wisconsin implements
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the "University Without Walls" concept, and an outreach program for
Mexican-Americans 1s conducted at Cerritos College 1n Norwalk, California.

Colleges will no longer find 1t feasible to bui1ld schedules and to
base full-time staffing on the assumption that a student w11l enrol11 for 15
to 18 hours of credit during the daylight hours (Bulpitt, 1973b) In his
report on adult education, Hankin (1973) related that at one junior col-
lege, a commitment to serve students when they are available led to offer-
ing classes from 1 00 a.m to 3.00 a.m. for factory workers completing a
night shift. Hankin continued by stating that institutions have an obl1ga-
tion to empower faculty members to make a distinction 1n their instruction
1n order to accommodate both individual differences and the differences
found 1n educating groups of adults as opposed to the traditional college-
aged group.

It was further stated by Hankin (1973) that, due to the variety of
offerings and the diversity of students, more attention 1s necessary 1n
order to provide for the adult students 1n adequate student services
counseling, testing, guidance, financial aid, placement services, referral,
and information. These can no longer be provided on a part-time, haphazard
basis. ‘

The mass movement of adults to the college campus has created chal-
lenges for higher educational institutions across the nation Keeping 1n
mind the continued dwindling enrolliments 1n the typical high school and the
increased cost of education, 1nstitutions would do well to accept the chal-
lenges presented by the reentry adult student Mangano and Corrado (1978)
suggested that this challenge 1s not met by simply absorbing adult students
1nto existing academic programs but by remodeling the total institution 1n
an attempt to facilitate adults' successful return to participation 1n and

completion of formal study



CHAPTER III
METHDOLOGY
Introduction

This chapter w11l present a description of the population and the
procedure for 1dentifying the sample, selection of the i1nstrument, and
procedure for data collection.

The purpose of this study was: (1) to determine the demographic
characteristics of reentering students at a junior college, (2) to assess
the needs perceived by reentering students as important for their success-
ful reentry, (3) to determine 1f adult male and female students reentering
college differ 1n their needs for programs and services, and (4) to deter-
mine the 1mportance of selected educational supportive programs 1n meeting

the needs for male and female reentering students.
Population and Sample

The reentering male and female students who participated in this study
were enrolled at a junior college 1n the southwestern United States during
the spring semester of 1982 A total of 400 students were randomly se-
lected from a 11st of 2,240 students who entered the college for the first
time 1n the fall of 1981

They were selected on the criteria that (1) they were enrolled
previously during the fall semester of 1981, (2) they were 25 years of age

or older, and (3) they were presently enrolled 1n not less than half-time
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(s1x or more credit hours). The sample consisted of 178 males and 22
females who had been out of school one year or more before reentering

college

Instrumentation

The 1nstrument used 1n this study was a modi1fied version of the Survey
of Student Needs (see Appendix B) The Survey of Student Needs was devel-
oped for and used by Mangano and Corrado (1979) 1n the Reentry Adult Stu-
dent Project that was initiated by the Two Year College Development Center
at the State University of New York at Albany

The 1nstrument was revised by the researcher to improve both face and
content validity 1n order to assure adequate sampling of all areas mea-
sured The 1nstrument was modified by adding Section B (Educational Infor-
mation) to Part I and by adding two pertinent needs 1tems to the college to
Part II (Student Needs). After modification, the instrument consisted of
100 1tems. These 1tems were reviewed and validated by two college adminis-
trators as adequately covering the needs of reentering students A pilot
test was administered to three secretaries in the Student Development
Off1ce who were students reentering college This test was administered to
determine the length of time required to complete the questionnaire and to
determine 1f the questions adequately covered the needs of returning stu-
dents, as perceived by these participants. The results of the pi1lot test
revealed that the questionnaire would require approximately 15 minutes to
complete.

The survey was designed to provide information in two parts Part I
consisted of 9 demographic 1tems and 14 1tems which provided educational
information Part II consisted of 77 1tems constructed 1n five categories.

The categories were (1) academic survival (essential tools of academic
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competence), (2) personal-social development (those ski1lls that can be
generalized to varied situations, not usually considered to be curriculum
determinants), (3) instructional patterns (educational policies, proced-
ures, and attitudes that affect the student's academic performance), (4)
adminmistrative policies (administrative procedures that established the
institutional environment), and (5) student support services (1nstitutional
services that support and enhance the student's educational experience)

The Survey of Student Needs used by Mangano and Carrado 1n their study of
students from 57 two-year colleges, has a coefficient (Cronbach's alpha)
of 1nternal consistency reliability of 95, with coefficients in the five
categories, ranging from 72 to 92 The readabi1lity level of the survey
1s grade 7 5, and the administration time 1s approximately 15 minutes.
Rel1ab111t1es and normative statistics for the modified version are sum-
marized 1n Table I (Appendix A). Each of the 77 1tems 1s answered on
a five-point Likert scale as being of "no 1mportance" (1) to "high

importance" (5)
Procedure for Data Collection

On May 7, 1982, a copy of the Reentry Student Survey, accompanied by
an explanatory cover letter and a stamped, self-addressed return envelope,
were mailed to the sample of 400 students. The questionnaires were
anonymous

A total of 261 questionnaires were returned Five returned question-
naires that could not be used due to 1nsufficient information, conse-
quently, they were dropped from the survey. Eleven questionnaires were
returned due to 1ncorrect addresses Correct addresses were obtained for 6
of the 11 students and the same materials were mailed to each On May 31,

a follow-up telephone survey was 1nitiated During the telephone survey,
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one to four calls were made to all students who did not require a toll
call By July 30, this effort had produced a total of 261 responses of the

400 mai1led questionnaires, of which 256 questionnaires were used.



CHAPTER 1V
RESULTS
Introduction

This study was designed to ascertain the demographic characteristics
of reentry students at a two-year college. The needs, as perceived by
reentering students to be important to their successful reentry to college,
was assessed. Further, the study determined 1f these needs (according to
students' indications in five educational needs categories: academic sur-
vival, student support services, personal-social development, instructional
patterns, and administrative policies) differed relative to orientation
sessions and developmental classes attended

The purpose of this chapter was to present the statistical results of
the data analysis as 1t related to each of the five research questions
The research questions were.

1. What are the demographic characteristics of reentry adult students
at a two-year college, according to sex, age, marital status, employment,
number of children, ethnic group, socioeconomic status, time out of school
before returning, number enrolled 1n an associate degree program, time of
day for attending classes, and major field of study?

2. Are there significant relationships among the age, socioeconomic
status, number of dependents, level of education, time out of school, and

gender and the dependent variable, needs of reentry students?

22



23

3. Are there significant differences 1n the educational needs of re-
entry students who enrolled 1n one or more developmental studies courses
and those who did not?

4 Are there significant differences 1n the educational needs of male
and female reentry students who attended an orientation session and those
who did not?

5 Are there significant differences between male and female reen-
tering students 1n their rating of needs 1n five categories academic
survival skills, student support services, personal-social development,

instructional patterns, and administrative policies?
Statistical Procedure

Five statistical techniques were used to analyze the data and to
answer the research questions Frequency counts and percentages were used
for each 1tem on the questionnaire, multiple regression and Pearson corre-
lations were used to calculate the relationships among demographic vari-
ables and educational needs Also, a two-way analysis of variance was
utilized to test for significant differences which existed between male and
female reentry students who enrolled 1n one or more developmental studies
courses and those who did not, and 1n addition, to determine 1f significant
differences existed between male and female students who attended an orien-
tation session and those who did not  Eta square (nz) was calculated
to show the relationshp of sex and course in the 1nstructional patterns

category A 05 level of significance was adopted for this study
Research Question One

Demographic 1nformation was gathered to determine the characteristics
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of reentering students The data was compiled from the responses of 256
reentry students, consisting of 92 males (35.9%) and 164 females (64.1%).

To answer Research Question One, a frequency count was made of male
and female responses to Parts I and II of the questionnaire The data for
each part were converted to percentages The frequency and percentage of
respondents within four age groups are presented 1n Table Il (see Appendix
A). Figure 1 shows a comparison of male and female respondents by age
range.

The marital status of all respondents 1s shown in Table III (see
Appendix A) The responses of male and female respondents are presented 1n
Figure 2 The frequency and percentage of the responses of male and female
participants regarding employment status are reported 1n Table IV (see
Appendix A)

The frequency and percentage of number of children for respondents are
11lustrated 1n Table V (see Appendix A) The number of children reported
by male and female respondents 1s displayed in Figure 3 The frequency and
percentage of respondents answering the questionnaire were categorized 1nto
s1x ethnic groups, as shown 1n Table VI (see Appendix A)

The data revealed that 94 (36 7%) of the participants were veterans,
while 161 (62.9%) were nonveterans In Table VII (see Appendix A), the
frequency and percentage of respondents at yearly 1ncome levels are
presented.

In responding to the question that asked 1f they had been out of
class since high school for one year or more before attending college,
229 (89 0%) of the respondents answered "yes " Twenty-seven (10 5%) of
the respondents answered "no "

The number of respondents who reported that they were enrolled 1n an

Associate Degree Program was 181 (70.7%) The number who i1ndicated they
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were not enrolled 1n an Associate Degree Program was 68 (26.6%) Seven
(2 7%) of the respondents did not answer this question

Of the respondents who answered the question regarding the time of day
they attended classes, 101 (39 5%) reported attending during the day, 113
(44.1%) reported attending in the evening, and 42 (16.4%) reported attend-
1ng classes both during the day and 1n the evening

Table VIII (see Appendix A) shows the major field of study of the
respondents. A review of the 36 questionnaires that indicated "other" as
a major field of study revealed that 2 of these were business majors, 12
were humanities magjors, 15 were social science majors, and 5 were
engineering/science majors Of the remaining two respondents who reported
“other" as major fields of study, one wrote "undecided," while another
wrote "to get an education." This response could 1ndicated that the ques-
tion was not understood. Figure 4 compares the major field of study by sex

of respondents
Research Question Two

The second research question was, "Are there significant relationships
among the 1ndependent variables of age, socioeconomic status, number of
dependents, levels of education, time out of school, and gender and the
dependent variable, educational needs of reentry students?"

To 1nvestigate the second research question, the five scale scores
were used as dependent variables, and Pearson correlations were calculated
to determine relationships To obtain more precise estimates of relation-
ships, only respondents with complete responses on all variables were used
to calculate the correlation coefficient The findings are presented 1n

Table IX (see Appendix A)
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A significant negative correlation was found between age and student
support services. The coefficient of determination (r2) .043 1ndicated
that age accounts for only 4 3% of the variance 1n support service.

A significant negative correlation was found between age and personal-
social development The coefficient of determination (r2) 017 1nd1-
cated that age accounted for 1 7% of the variance of personal-social
development

A significant negative correlation was found between age and 1nstruc-
tional patterns. The coefficient of determination (r2) 014 11ndicated
that the variables shared 1 4% of their variance

A positive correlation was found between number of children and aca-
demic survival skills. The coefficient of determination (rz) 038
indicated another very small relationship

A significant positive correlation between number of children and
student support services was found with a coefficient of determination
(rz) of .027. This finding 1indicated that as number of children
increased, the participants had an increased need for student support
services. This could mean that with more children they had a greater need
for a place to study on campus, financial aid, academic counseling, and
other such 1tems

A significant positive correlation between number of children and
personal-social development was observed with a coefficient determination
(rz) of .143. The number of children accounted only for 4 3% of the
variance 1n personal-social development.

A significant negative correlation was found between socioeconomic
status and academic survival, with a coefficient of determination (rz)
of 019 The socioeconomic status only accounted for 1 9% of variance 1n

academic survival
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The significant correlation between socioeconomic status and student
support services was negative The coefficient of determination (rz)
was .053. As the socioeconomic status increased, the need for student
support services decreased. Socioeconomic status accounted for 5 3% of
the variance 1n student support services

The significant correlation between soci1oeconomic status and personal-
social development was negative The coefficient of determination (r2)
was 02. The negative correlation indicated that as salary increased, the
needs 1n personal-social development decreased

The significant correlation between socioeconomic status and 1nstruc-
tional patterns was negative. The coefficient of determination (r2)
was 014 This negative correlation indicated that as salary 1ncreased,
the needs 1n 1nstructional patterns decreased

For further analysis of Research Question Two, multiple regression was
used The dependent variable in the equation was called "A11 Needs " All
Needs 1s defined as the degree of 1mportance (on a scale of 1 to 5) of
those needs surveyed Independent variables were. sex, time out of
school, socioeconomic status, level of education, age, and number of chil-
dren The equation was significant (F = 3 05, df = 6.231, P < 05,) (see
Table X, Appendix A) The r2 was 06, which was low, but signmificant

The 1ndependent variables accounted for only 6% of the variance of the A1l

Needs variable
Research Question Three

The third research question was, "Are there significant differences 1n
the educational needs of male and female reentry students who enrolied 1n
one or more developmental studies courses and those who did not?" To 1in-

vestigate the third research question, a two-way analysis of variance was
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performed to determine whether a significant difference existed between
the male and female respondents who enrolled 1n one or more developmental
study courses and those who did not, with rating of needs as five dependent
variables.

A two-way analysis of variance was performed on each of the five de-
pendent variables academic survival, student support services, personal-
social development, instructional patterns, and administrative policies, to
determine 1f there was a relationship between the 1ndependent variables of
sex and course The results of the analysis are shown 1n Tables XI through
XV (see Appendix A) No significant differences were found for the three
dependent variables of academic survival, student support services, and
personal-social development Thus, the developmental courses taken by both
male and female students were not related to their educational needs 1n
those three categories

Reported 1n Table XVI (see Appendix A) are the cell means, number of
respondents, and standard deviations for the five dependent variables, cat-
egories of educational needs The analysis of variance for instructional
patterns resulted 1n an r value which was significant at the 05 level
(Table XIV, Appendix A)

A Tukey test was performed to compare all cell means of male and fe-
male reentering students who were enrolled and who were not enrolled 1in
one or more developmental courses. A critical value of 4.98 was obtained
and compared to the cell means. There was no significant difference
found between students who were and who were not enrolled 1n develop-
mental courses

Eta2 was calculated, which showed that 2 14% of the variability 1n
the instructional pattern category was due to the interaction of sex and

course The cell means for the dependent variable, instructional patterns,
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are shown 1n Figure 5 As a result of the above analysis, the 1nterac-
tion of sex and course shown 1n Figure 5 would be considered not very
meaningful.

The F value (5.37) that was obtained for course enrollment with ad-
ministrative policy as the dependent variable was significant at the .05
level (Table XV, Appendix A) Of those responding, 37 males and 59 females

were not enrolled 1n any developmental courses.
Research Question Four

Research Question Four was, "Are there significant differences 1n the
educational needs of male and female reentry students who attended an
orientation session and those who did not?"

A two-way analysis of variance was used to test for significant dif-
ferences among male and female reentry students who attended orientation
and those who did not, on the five needs categories Table XVII (see
Appendix A) shows the cell means, standard deviations, and number of re-
spondents for each of the five categories No significant differences were
found among respondents who attended orientation and those who did not, 1n
terms of the five needs categories Thus, the F values which were obtained
as a result of these calculations were not significant at the .05 level.

These data are shown 1n Tables XVIII through XXII (see Appendix A).
Research Question Five

The fifth research question was, "Is there a significant difference
between male and female reentering students i1n their rating of needs 1n
five categories academic survival, student support services, personal-

soc1al development, instructional patterns and administrative policies?"
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A one-way analysis of variance was conducted to test this research

question. No significant differences were found for any of the dependent

variables.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary of the Study

This study was designed to determine the characteristics and needs of
reentering students at an urban two-year college during the spring semester
of 1982, and to assess the perceived needs of these students. The results
of the study may assist 1n developing a useful framework for program plan-
ning and curriculum building.

A review of the 1iterature revealed that the reentry student makes up
the major population of educational institutions, especially community and
Junior colleges The needs of these students, who are adults, differ from
those of younger or traditional students

A modified questionnaire was the survey instrument used to assess the
educational needs that reentering students perceived as important for their
successful reentry to college The questionnaire was mailed, along with a
cover letter and a stamped self-addressed return envelope, to 400 students
who were enrolled during the previous fall semester of 1981 who were 25
years of age or older, who were enrolled not less than half-time (six or
more credit hours), and who had been out of school for one year or more
before entering college. Of thi1s number, 261 responded. The data uti-
11zed1n the study were collected from 265 (64%) reentering students.

Five research questions were developed, based on 77 need i1tems that

were divided i1nto five categories established i1n a study by Mangano and
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Corrado (1979). The categories were: academic survival skills, personal-
social development, student support services, instructional patterns, and
administrative policies. Students 1ndicated their needs by rating the 77
1tems on a five-point Likert scale from least 1mportant to most important
Frequency counts and percentages were calculated for each 1tem 1n Part
I of the questionnaire Multiple regression and Pearson correlations were
used to calculate the relationships among age, 1ncome level, number of
dependents, level of education, time out of school, and gender, and the
five categories of educational needs Two-way analyses of variance were
used to determine whether significant differences existed between male and
female reentry students who enrolled 1n one or more developmental studies
courses and those who did not. Analysis of variance was also used to de-
termine 1f significant differences existed between male and female reentry
students who attended an orientation session and those who did not Eta
squared (n2) was calculated to determine the size of relationship among

1ndependent and dependent variables
Conclusions

As the return of adult students continues to i1ncrease at institutions
of higher education, colleges and universities must learn more about the
characteristics and needs of their own adult population (Mangano and Cor-
rado, 1978). Special attention should be given to the 1mpact of age, mar-
1tal status, number of children, and other demographic information on the
successful adjustment by adult students to the educational environment
(Sales, Shore, and Bolitho, 1980). Thus, 1t can be concluded that to
provide programs and services that wi1ll successfully meet the needs of
reentering adult students, educational institutions need to determine the

demographic characteristics of their new clientele
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It was observed that significant negative relationships existed among
the age of adult students and categories of needs, student support serv-
1ces, personal-social development, and instructional patterns. Correla-
tions were found with coefficients of determination (rz) of .043, .017,
and .014, respectively. These findings 1ndicated that as age 1ncreased,
the adult student's need for student support services, personal-social de-
velopment, and 1nstructional patterns decreased

These results were supported by Knox (1979), who stated that apprehen-
sion and previous unpleasant experiences created a need for encouragement
1n the adult learner and a need to be assured that they can learn 1n an
educational setting Knox (1981) pointed out that adults want to be
treated as grown-ups and to apply what they learn to their 1ife roles
They tend to appreciate teachers who are responsive to their concerns as
they progress through a course This need 1s 1ndicated 1n the categories
of student support services, personal-social development, and instructional
patterns.

The results were also consistent with Shelhorne's (1975) findings,
which pointed out that many students returned to college to upgrade i1nfor-
mation 1n their fields. They were employed full-time and carried responsi-
bi111t1es related to their home, family, and social communities. Therefore,
their time for social i1nvolvement was 1imited. However, a review of the
specific 1tems of their personal-social development category of needs re-
vealed that personal 1tems such as "improving my memory," "getting A's and
B's 1n courses," and "having a place to study at home," were considered to
be very important Students considered social 1tems such as "age-mates 1n
class," "getting together with other students," and "improving social in-
teraction," as being of less importance. Lenning and Hanson (1977) found

that a majority of adult students reentering college do so as part-time,
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usually attending school after a full day at work An exception was vet-
erans, who were seen as being much more 1likely than other students to want
student-oriented rather than traditional 1nstruction, and also to associate
with other students and to participate 1n extracurricular activities.

A significant positive correlation was found between number of chil-
dren and academic survival ski11ls, student support services, and personal-
social development. Child care responsibilities may be one of the many
factors that influence the decision of adults to reenter school This 1s
especially true of single women who often report that their most pervasive
problem 1s having sole responsibility for their children. Hooper and March
(1980) pointed out that a major problem facing female single parents was
finances. Since these female students often come from families with lower
incomes, financial aid 1s mmportant to enable them to attend school.

Also, Bulpitt (1977) stated that many mature women fall 1nto the
category of disadvantaged students because they are deprived, both finan-
cially and culturally, due to a lack of formal training and the lack of
opportunity to obtain 1t These students may lack sufficient money to
finance their schooling and many of them share some of the other deficien-
c1es of disadvantaged students. Thus, 1t might be concluded that academic
survival ski11ls, student support services, and personal-social development
1s 1mportant to these students.

The analyses of variance performed with each of the five need catego-
ries as dependent variables, using gender and orientation as 1ndependent
variables, resulted 1n no significant differences. However, this finding
was not supported by Arbeiter (1976), who reported that men were more
11kely than women to pursue educational activities such as "occupational
training " Women more often studied leisure-type topics such as hobbies,

recreation, and personal development Agin and Prather (1976) pointed out
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that women students probably enter college through homemaking-related
courses that might i1nclude cooking, sewing, and home planning. Both of
these findings pointed to the needs categories* academic survival skills,
student support services, and personal-social development.

In the category of instructional patterns, 1t was observed that more
males who were enrolled 1n developmental courses 1ndicated greater need 1n
the category of instructional patterns than did those who were not en-
rolled. On the other hand, the females who were not enrolled 1n develop-
mental courses showed more need 1n the category of 1instructional patterns
than did females who were enrolled 1n developmental courses Since the
differences were very small, the findings were interpreted to mean that the
relationships were not significant.

As a result of the analysis performed, no significant difference was
found among respondents who attended orientation and those who did not, on
the five need categories. A review of the responses to the question on
attending orientation sessions might result i1n concluding that with less
than one-third of the respondents attending an orientation session, either
most were uninformed or they did not feel that 1t would be helpful A
contributing factor to nonattendance could be that students were not com-
pelled to attend Since several orientation sessions are scheduled at
various times during week days and on Saturdays, time could possibly not be
a factor for nonattendance. However, the lack of attendance at orientation
sessions might be associated with unfamiliarity with the developmental
studies courses, which are explained during the orientation sessions It
can be concluded that more effective methods should be available for get-
ting 1nformation about the programs and services that are available to

students Overall, there was no evidence to support the hypotheses that



41

a significant difference existed between the educational needs of reen-

tering male and female students.
Recommendations

Based on the findings of this study, the following recommendations are
proposed for further research

1. Make an assessment of the student population to compare the educa-
tional needs of different populations (such as the traditional 18-year-old
student) to the reentering adult student and the part-time student needs to
full-time student needs. This would provide a broader research base for
making comparisons

2 Some students 1ndicated on the questionnaire that they were not
aware of the developmental studies program. Therefore, an assessment of
the student populations' awareness of the developmental studies program,
orientation, and other student services 1s 1n order

3 Programs are sometimes 1mplemented by colleges prior to making a
need analysis. A survey could be conducted of adult students to ascertain
their degree of satisfaction with programs and services provided to meet
their needs by the college.

4 A survey could be conducted to determine the awareness of staff,

instructors, and administrators toward the needs of reentering students.
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TABLE I

RELIABILITY, MEANS, AND STANDARD DEVIATIONS
FOR SURVEY OF STUDENT NEED SUBSCALES

Subscale Rel1ab111ty Means Std. Dev
Academic Survival 89 33 02 8 17
Student Support Services 84 56 34 13 11
Personal-Social Development 91 65 43 14 60
Instructional Patterns 80 60 48 9 20
Administrative Policy .73 44 81 8 01

Total 95 260 08 53 09

TABLE II

FREQUENCY AND PERCENTAGE BY AGE RANGE

Years Frequency %
25 - 34 148 57.8
35 - 44 70 27.3
45 - 54 34 13.3
55 and over 4 1.6
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TABLE III
MARITAL STATUS OF RESPONDENTS

Marital Status Frequency %

Married 167 65.2

Single 32 12.5

Divorced 42 16 4

Separated 9 3.5

Widowed 6 2 3
TABLE IV

FREQUENCY AND PERCENTAGE OF EMPLOYMENT STATUS

Employment Status Frequency %

Unemp loyed 73 28.6

Part-Time Employed 39 15.2

Full-Time Employed 144 56 3
TABLE V

FREQUENCY AND PERCENTAGE OF CHILDREN AS
REPORTED BY RESPONDENTS

No of Children 1 2 3 4 Over 5 None

Frequency 40 78 46 24 11 54
Percentage 15 6 30 5 18.0 9.3 4 3 21 3




FREQUENCY AND PERCENTAGE OF RESPONDENTS

TABLE VI

CATEGORIZED INTO SIX ETHNIC GROUPS

Ethnic Group Frequency %
Nonresidential Alien 1 0.4
Black 31 12.1
American Indian or Alaskan

Native 12 4,7
Hispanic 4 1.6
Asian or Pacific Islander 8 31
Caucasian 196 76.6

TABLE VII
FREQUENCY AND PERCENTAGE OF YEARLY
INCOME OF RESPONDENTS
Income Frequency %
Under $3,000 13 5.0
$ 3,000 - $ 5,999 11 4.3
$ 6,000 - $ 9,999 15 5.9
$10,000 - $14,999 45 17 6
$15.000 - $19,999 36 141
$20,000 - $24,999 33 12.9
$25,000 - $29,999 36 14 4
Over $30,000 58 22 7

50



TABLE VIII

FREQUENCY AND PERCENTAGE OF MAJOR FIELDS
OF RESPONDENTS
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Major Frequency %

Business 115 44 9

Humanities 6.3

Engineering/Science 13.3

Health Science 13 3

Social Studies 8 2

Other 14 1

TABLE IX
CORRELATIONS BETWEEN INDEPENDENT VARIABLES AND
CATEGORIES OF NEEDS FOR REENTRY STUDENTS
Student Personal- Instruc- Adminis-
Independent Academic  Support Social tional trative
Variables Survival Services Development Patterns Policies
Sex -.005 -.015 .001 -.085 .100
Age - 086 - 208** - 129* - 120* -.095
No. of Children .194** .165* .143* 084 .049
Socioeconomic

Status - 141~* -.231%* - 147% - 118* -.062
Out of School - 023 - 041 036 -.037 -.080
Education Level -.069 038 043 .005 -.037

*Significant at P < 05
**Significant at P < 01
Notec df = 197
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TABLE X

MULTIPLE REGRESSION FOR RESPONDENTS ON
INDEPENDENT VARIABLE, ALL NEEDS

Source Sum of Squares df Mean Square F Value
Regression 28146 34072 6 4691 05679 2 55*
Residual 424838.33575 231 1839 12699 .020
* < 05

TABLE XI

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON ACADEMIC SURVIVAL

Source Sum of Squares df Mean Square F Value
Sex 2 89 1 2 89 0 04
Course 116 09 1 116 09 1.64
Sex x Course 82 38 1 82 38 1.17
Error 13129 16 186 70 59

Note. P < 05
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TABLE XII

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON STUDENT SUPPORT SERVICES

Source Sum of Squares df Mean Square F Value
Sex 122 71 1 122.71 0.73
Course 103 59 1 103.59 0.62
Sex x Course 112.13 1 112 13 0 67
Error 31082.00 186 167 11
P< 05

TABLE XIII

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON PERSONAL-SOCIAL DEVELOPMENT

Source Sum of Squares df Mean Square F Value
Sex 014 1 0.14 0 00
Course 108 01 1 108.01 0.47
Sex x Course 97.83 1 97 83 0.43
Error 42345 93 186 227 67

Note. P < .05
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TABLE XIV

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON INSTRUCTIONAL PATTERNS

Source Sum of Squares df Mean Square F Value
Sex 48.37 1 48.37 0.59
Course 110 90 1 110.90 1.36
Sex x Course 335.42 1 335.42 4 11*
Error 15176 93 186 81.60
*P < .05

TABLE XV

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON ADMINISTRATIVE POLICIES

Source Sum of Squares df Mean Square F Value
Sex 2 68 1 2 68 0 05
Course 313 47 1 313.47 5.37*
Sex x Course 125 68 1 125 68 2 15
Error 10856 60 186 58.37

*P < 05



TABLE XVI

CELL MEANS, NUMBER OF RESPONDENTS, AND STANDARDS OF DEVIATION
FOR DEPENDENT VARIABLE, FIVE CATEGORIES OF
EDUCATIONAL NEEDS FOR DEVELOPMENTAL
STUDIES COURSE

Needs Males Males Females Females

Categories Not Enrolled Enrolled Not Enrolled Enrolled
X 3159 X  34.56 X 3269 X 32 95

Academic Survival SD 8 16 SD 9 41 SD 9 63 SD 6 30
N 37 N 36 N 59 N 58

Stud S X 56 5] X 59 61 X 56 44 X 56 38

coudent SUPPOTt  5p 13 67 SO 14 68 D 13 08 SO 11 00
N 37 N 36 N 59 N 58

_ X 6392 X 66 94 X 65 34 X 65 41

iheitmreatd SO 16 48 SO 15 24 SO 16 07 sD 12 88
N 37 N 36 N 59 N 58
X 57 87 X 6219 X 61 66 X 6050

I

prstructional s 11 07 D 8.11 sD 978 O 715
N 37 N 36 N 59 N 58
X 43 27 X 47 58 X 45 19 X 46 16

A

pdmmstrative D 7 2] D 650 D 923 D 670
N 37 N 36 59 N 58

3]



TABLE XVII

CELL MEANS, NUMBER OF RESPONDENTS, AND STANDARDS OF DEVIATION
FOR DEPENDENT VARIABLE, FIVE CATEGORIES OF EDUCATIONAL
NEEDS FOR ORIENTATION SESSION

Needs Males Males Females Females
Categories Not Oriented Oriented Not Oriented Oriented

X 32 83 X 33 55 X 32 48 X 34 03

Academic Survival SD 8 33 SD 9 61 SD 7 49 SD 9 68
N 58 N 22 N 95 N 36

X 56 26 X 57 82 X 54 99 X 59 58

g:‘;\‘ffgzss“pp”t D 14 65 SO 1213 D 11 36 SO 13 58
N 58 N 22 N 95 N 36

X 64 48 X 67 09 X 64 85 X 67 28

gg';:ﬁ’gar‘n;ﬁg“a‘ D 15 23 SO 16 17 D 14 06 SO 15 51
P N 58 N 22 N 95 N 36

X 58 97 X 61 09 X 60 91 X 62 11

ggﬁgﬂﬁzmna] SD 9 58 s 877 SO 867 SO 862
N 58 N 22 N 95 N 36

X 44 31 X 45 05 X 46 43 X 43 61

ﬁg'{‘}g:::"at”e SO 788 D 6 68 O 773 SO 8 70
N 58 N 22 N 95 N 36

99
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TABLE XVIII

TWO-WAY ANALYSES OF VARIANCE FOR RESPONDENTS
ON ACADEMIC SURVIVAL

Source Sum of Squares df Mean Square F Value
Sex 0 19 1 0.19 0.00
Crientation 50 63 1 50.63 073
Sex x Orientation 6 75 1 6 75 0.10
Error 14448 43 207 69.80

Note. P < .05

TABLE XIX

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON STUDENT SUPPORT SERVICES

Source Sum of Squares df Mean Square F Value
Sex 2 44 1 2.44 0 01
Orientation 374.90 1 374 90 2 29
Sex x Orientation 91 16 1 91.16 0.56
Error 33894.13 207 163.74

Note: P < 05
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TABLE XX

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON PERSONAL-SOCIAL DEVELOPMENT

Source Sum of Squares df Mean Square F Value
Sex 307 1 3 07 001
Orientation 250 83 1 250 83 114
Sex x Orientation 0 33 1 0 33 0 00
Error 45717 46 207 220 86
P< 05

TABLE XXI

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON INSTRUCTIONAL PATTERNS

Source Sum of Squares df Mean Square F Value
Sex 86.75 1 86.75 109
Orientation 109.87 1 109.87 1 38
Sex x Orientation 8 37 1 8.37 0.10
Error 16509. 45 207 79 76

Note P < .05
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TABLE XXII

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS
ON ADMINISTRATIVE POLICIES

Source Sum of Squares df Mean Square F Value
Sex 4.67 1 4.67 0 08
Orientation 43 06 1 43 06 070
Sex x Orientatio 125 17 1 125.17 2 03
Error 12749 23 207 61.59

Note P < 05
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Dear Student.

We need your help. We want to learn more about the needs of adult students
at Oscar Rose Junior College who are reentering education. You have been
chosen as one who can help us by responding immediately to the enclosed
py of the Reentering Students' Survey

The questionnaire w11l require only a few minutes of your time. Please
complete the form now and return 1t in the addressed, stamped envelope.
Your reply w11l help to make the results of the study reflect more accu-
tely adult student needs at Oscar Rose Junior College.

You can be assured that your response will be completely confidential The
report of this survey w11l be available 1n the counselor's office next se-
ster, 1f you are 1interested 1n reviewing 1t.

Thank you for your help and cooperation.

Sincerely,
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REENTRY STUDENT SURVEY

Oscar Rose Junior College
Midwest City, Oklahoma

PART T - PERSONAL HISTORY

Please check the information requested

1.

5.

A. Demographic Information

Sex:

(1) Male

(2) Female

Age:

(1) 25-34

(2) 35-44

(3) 45-54

(4) 55 and over

—

Marital Status

(1) Married
(2) Single
(3) Divorced
(4) Separated

(5) W1dowed

Employment.

(1) Not employed

(2) Employed part-time

(3) Employed full-time

Number of Children.

(1) 1

(2) 2

(3) 3

(4) 4

(5) Over 5

(6) None

To which group do you belong?

(1) Non-Resident Alien

(2) Black

(3) American Indian or Alaskan
Native

(4) Hispanic

(5) Asian or Pacific Islander

(6) Caucasian

Are you a Veteran?
(1) Yes

—

(2) No

—_—

What 1s the family 1ncome?
(Yours and your spouse's,
1f married Your 1ncome,
1f not married )

(1) Under $3,000
(2) $3,000-$5,999
(3) $6,000-$9,999
(4) —_____$10,000-$14,999
(5) —___$15.000-$19.,999
(6) $20,000-$24,999
(7) —_____$25,000-$29,999
(8) —_____$Over $30,000

Where do you presently

reside?

(1) Close to college
(within walking distance)

(2) Elsewhere 1n the
city

(3) Within commuting
distance

(4) Other




B. Educational Information
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Please check or f111 1n the response which best answers the question for

you.

1.

When di1d you last take a course 1n high school or college, before

enrolling this semester?

(1) 1 year ago or less
(2) 2-4 years ago
(3) 3-5 years ago or more

Did you stop attending high school for one year or more before

attending Oscar Rose Junior College?
(1) Yes
(2) ___ No

Circle the highest school grade completed*
1 2 3 4 5 6 7 8 9 10 11 12 GED 13

14 15 16

What was your reason(s) for quitting school?
(1) Health

(2) Transfer to another college
(3) Financial

(4) Transportation

(5) Employment

(6) Mil1tary

(7) Reduction of Load

(8) Other, Specify

Are you presently enrolled 1n an Associate Degree program at Oscar

Rose Junior College?
(1) Yes
(2) No

Do you plan to transfer from Oscar Rose Junior College to a four-

year college or university?
(1) Yes
(2) No

How many credit hourse are you taking this semester?
(1) 5 or fewer

(2) 6-11

(3) 12 or more

How many semesters have you attended this college?
(1) This 1s my first semester.

(2) ___ 2-4

(3) 5 or more

When do you attend class?

(1) _____ Day

(2) Evening

(3) Both day and evening



10.

11.

12.

13.

14.
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How many Developmental Courses have you taken while enrolled at
Oscar Rose Junior College?

One

Two

Three

Four or more
None

Which one of the orientation sessions did you attend at Oscar Rose
Junior College?

Fall, 1981, am

Fall, 1981, p.m

Spring, 1982, a.m.

Fall, 1982, p m.

None

What 1s your major field of study?

Business
Humanities
Engineering/Science
Health Sciences
Social Studies
Other, Specify

What 1s (are) your main reason(s) for enrolling at Oscar Rose
Junior College?

Has Oscar Rose Junior College fulfilled your expectations of 1t as
an educational institution?

(1)

Yes

(2) No



PART II - STUDENT NEEDS

The following 1tems represent needs for some college students. Please
indicate HOW IMPORTANT EACH ITEM IS FOR YOU as a student Respond to
each 1tem ONLY AS IT APPLIES TO YOU by circling one choice according
to these rating categories

1 = No Importance
2 = Low Importance
3 = Medium Importance
4 = High Importance
5 = Very High Importance
EXAMPLE
Being alive . e e e s e s . . 1 2 3 4
Item:
1. A place to study on campus. .« e e o o o 1 2 3 4
2. Bus service to the campus . . .. ... .. . 1 2 3 4

3. Being able to take a course as an 1ndependent
study . . .« e e e e e e 1 2 3 4

4. Instructors who are personally interested 1n my

PrOgreSSe « o « o o o o o o o o o o o o . o e 1 2 3 4
5 The use of fi1lms, tapes, and other audiovisual

materials 1in a course . . . . . . . . « .. 1 2 3 4
6. Preregistration . e e . c ... 1 2 3 4
7. Learning to organize my time better . . . . . . 1 2 3 4
8 Improving my study skills e e e e e e .. 1 2 3 4
9. Evening classes . . . . e e e e e e ... 1 2 3 4

10. Being able to drop a course at any time without
receiving a penalty grade e e e e e s e e 1

N
w
o

11. Studying with other students. . . . . . ... 1 2 3 4

12 Being able to take a course with "pass-fail"
grading i1nstead of "A" to "F" grading . . .. .. 1 2 3 4

13. Instructors who have a realistic view of my
responsibilities outsideof class . .. . . 1 2 3 4

14. Being able to take a variety of courses before
deciding on a major field of study . 1 2 3 4



15.
16.
17.
18.
19

20.
21.
22.

23.
24.
25.
26.
27.

28.
29

30.
31.
32.

33.

34.
35.

No Importance

Low Importance
Medium Importance
High Importance

Very High Importance

P WN =
wowonouon

A campus tour during my first semester . . . .
Learning to prepare better term papers . .
Tutoring services e e e e

Being able to get occupational counseling . . .

Courses providing specific ski1lls that will be

useful on a job . o« e o e o . .
Working with other students . . . o o
Speedy registration procedures. . e e e e

Being able to obtain credit for out-of-college
experiences .

® e o o o o o . . 3

Improving my concentration. . . . . . . .« o e
Financial aid e e s e e s s o e o o
"Fitting 1n" with other students. . . . . . . . . .
Improving my note-taking skills . . . . . . ..
Instructors who use many examples 1n their
teaching . . e e e e ae e ee
Learning to cope with failure e e e e
Instructors who provide more than one way to

meet course requirements .« e e . . o
Extracurricular activities . . .. ... .

Being able to take "re-tests" to improve my grade

Instructors who modify the course outline to meet
students' interests . . . o e . .

Improving my social interactions with other
students .. o e .

A place to study at home. . . . .

Instructors who are relaxed and informal in the
classroom . . e e . .

N NN NN
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36.
37.
38.
39.
40.
41.
42.
43.
44

45,
46.
47.

49
50
51.
52.
53.
54.

55.
56.
57

58.

1 = No Importance

2 = Low Importance

3 = Medium Importance

4 = High Importance

5 = Very High Importance
Evening registration e e e e e e . e
Weekend registration. . e e e e e e o e
Improving my memory . o« e o e . . . .
Learning to give oral reports . . . . .
Weekend classes . . . . .
Improving my writing skills . . . . e e e e

"Keeping up" with other students in class .
Getting "A's" and "B's" 1n my courses . .

Instructors who let students decide what should be
covered 1n a course . e .« o o o o . .

Courses with many class diScusSsSi1ons . « « « « « «

Ch11d care facilities on campus .. . . . .

Improving my vocabulary skills .« o o e . .
Encouragement from my instructors . .. .. ..
Summer classes. . . . . e v e e ee e

Learning to set better goals for myself e e e

Improving my motivation for college work.
Reducing my uneasiness about going to college . .
Students my own age 1inmy class . . . .

Instructors who follow the course outline very

closely . . . . . . . . . .
Improving my reading skills . . . . .
Job placement services. . .« o s . . e
Improving my math skills .

Setting aside time every day to study . .

[ W Sy
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59.

60.
61.
62.

63.
64

65.
66.
67

69.

70.
71.

72.
73
74.

75.
76.
77

No Importance

Low Importance
Medium Importance
High Importance

Very High Importance

W
w o nn

Campus activities for students with interests
similar to mine « o . .

Being able to get academic counseling . . . . . .
Learning to use library facilities. . . . . . .

Grades based on projects, papers, and class par-
ticipation instead of tests alone . . . . . . . o

Flexible requirements for class attendance. . .

Courses 1n which the instructor lectures most of
the time . .

Getting together with other students. . . . ..
A campus snack bar open during all class hours. .
Three hour classes that meet once a week .

Improving my self-confidence . . .. . .

Knowing how I'm doing 1n relation to others 1n
the class . . . . . c s s 6 s o o s e o . .

Acquiring a broad educational background . . . .

Being able to get counseling for personal
problems. . . . . . e e e e e s

Course objectives to guide my study . . . .
Attending orientation prior to entering classes . .

Courses using many sources of materials 1nstead

of a single textbook. . . ¢« ¢ ¢ ¢ ¢ oo ...
Flexible scheduling .« . e e e .
Campus security . . .« o . e e e e o o o o .

Registration by telephone . . . .

N NN N NN
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CATEGORIES OF NEEDS ITEMS AND
MEANS OF RESPONSES

ACADEMIC SUURVIVAL MEANS

§. Irproving study shills . . . . . 4,11

16. Preparing better term papers . 341
39. Learning to give oral reports . . . 353
41. Improve writing skills . . ... 37

47. Improve vocabulary skills. . . . .« 3.73
55. Improve reading skills . . . . < .. 3.72
57. Improve math skills . ... . e e 3.74
61. Learning to use library facilities 3 42

26. Improving notctaking shills - - - - - 3.59

PERSONAL-SOCIAL DEVELOPMENT

7. Learning to organize time better . . . 3 88

11. Studying with other students . . . . . . 2.78

20. Working with other students e« « o . 3.15
23  Improving concentration . . . . 4,02
25. Fitting in with other students « « « . 296
28. Learning to cope with failure - - . . 3.29
33. Improivng social interaction -« « . 2,68
34. Place to study at home - . . . . 401
38. Improving memory . e e .. 4,13

42, Keeping up with other students . . 3.06



45.
50.
51.
52.
33.
58.
65.
68.
70.

Getting As and Bs 1in courses .

Learning to set better goals

Improving motivation o« o o
Reducing uneasiness e e e e
Age-mates in classes . .

Setting aside time to study - .

Getting together with other student

Improving self-confidence . .

S

Acquiring broad educational background

INSTRUCTIONAL PATTERNS

4.
5.
13.
2/
29.

Instructors are personally interested

A-V materials 1in course .
Instructors have a realistic view
Instructors use many examples
Instructors provide alternatives
Tahing retests to improve grade .

Instructors madify course outline

Instuctors are relaxed and informal

Courses designed with student input

Discussion classes . e » »
Encouragement from Instructors

Instructors follow course outline
Grades based on seveal activities

Lecture classes . . .

4,35
3 83
3 81
2.96
2 51
3.93
2.52
3 64
3.91

4.35
3.68
4 05
3.93
3.98
3.57

3 68
4 20
2.50
3.41
4 04
3.07
3.98
2.60
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69 hnowledge of class standing - - . . 2.96
72 Course objectives to guide study 3 6“

74. Courses with several source materials, . . 2.80

ADMINISTRATIVE POLICIES

3. Taking courses as independent study. . . . 3.21
9 Evening classes . « « « ¢« + + « & « .« o 3.99
10 Dropping courses without penalty . 3.60
12. Pass-Fail grading R 1
14. Course variety =« « s+ s « ¢ « o« o« « o « 3.54
19. Courses providing specific job skills - - 4.16
22. Life experience credit + - =+ + + + o « o« 3.81
40. Wweekend classes - - - T -1
49. Summer classes ¢+ * <+ <+ o o o o « o« « o 3.67
63. Fleaible attendance requirements « . 3.36
67 Three hour classes - - B D §
75 Flexible scheduling -« « « + « « « « « « 3.65

76. Campus security e o o o o o e e o = 3.94

STUDENT SUPPORT SERVICES

1. Place to study on campus - e e s e .. 314
2. Campus bus service * * + * + * <+ <+ o + o 1.90
6. Preergistration .+ .+ + o - « . . . 3.69
15 Campus tour =« « ¢ o ¢ o s+ o o « + o o 2.36
17. Tutoring services I P
18. Occupational Counseling . . 3 36

21. Speedy registration procedures . 39/



Financial aid - .« .

Extra-Curricular activities

Evening registraticn

heehend registration

Child care racilities on campus

Job placement services

Campus activities for students

Academic counseling .
Campus snack bar .
Personal counseling * °
Attending orientation

Registration by telephone

.

3.20
2 38
3 61

3.16
2.44
3 02
2.44
3.64
3.11
2.64

2.19
2 75
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CHOICE DISTRIBUTION OF NEED ITEMS
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TABLE XXIII

CHOICE DISTRIBUTION OF RESPONSES
TO NEED ITEMS BY PCRCENTAGES

0 1 2 3 4 5 0 1 2 3 4 5

Items Percentages Items Percentages
1 1 14 15 30 22 18 39 0 9 7 28 27 29
2 1 55 18 14 6 7 40 1 28 20 26 11 17
3 1 12 11 33 27 16 41 0 7 7 24 27 34
4 0 1 2 13 27 56 42 0 21 14 23 23 19
5 0 3 7 33 34 23 43 1 2 1 13 22 61
6 2 3 8 27 31 29 44 1 23 21 38 12 4
7 0O 5 7 .20 31 37 45 0 5 10 37 30 17
8 0 4 4 14 31 46 46 2 4 11 13 12 18
9 0 9 7 14 14 56 47 4 9 6 22 30 3%
10 0 8 14 21 23 34 48 9 3 4 19 32 4
11 0 19 19 37 13 11 49 1 9 7 23 26 34
12 2 36 18 27 5 11 50 1 7 5 20 30 37
13 0 4 4 19 27 46 51 0 8 4 21 30 36
14 0 10 6 27 34 23 52 1 23 12 28 16 20
15 2 34 21 21 12 10 53 0 31 17 29 12 10
16 0 14 7 27 27 25 54 2 9 18 40 16 16
17 0 11 15 27 21 25 55 1 9 7 19 29 35
18 1 12 9 32 18 27 56 2 23 11 23 15 26
19 0 3 3 15 31 48 57 1 7 7 23 24 37
20 1 11 13 39 20 16 58 1 5 4 16 34 41
21 0 3 4 23 32 38 59 1 29 21 31 11 7
22 2 6 7 21 20 43 60 1 7 8 27 28 30
23 0 4 6 16 31 43 61 2 7 9 33 29 21
24 1 20 13 20 17 29 62 0 4 5 20 31 40
25 0 18 16 33 19 14 63 2 7 10 36 26 20
26 V) 9 10 20 34 27 64 1 17 22 43 14 3
27 1 1 4 26 33 35 65 1 23 22 36 13 5
28 1 11 17 23 23 24 66 1 17 14 25 25 18
29 0 2 3 27 31 37 67 1 22 16 22 21 17
30 1 31 22 29 11 7 68 1 9 10 20 25 36
31 0 9 10 26 26 29 69 1 18 13 31 28 10
32 1 3 8 33 27 29 70 2 5 4 16 35 38
33 1 19 20 39 14 7 71 1 25 21 26 17 10
34 1 6 5 15 26 48 72 3 5 5 24 36 27
35 0 2 2 15 37 44 73 2 35 26 23 9 5
36 1 10 11 17 28 33 74 2 14 20 41 16 8
37 1 19 15 19 20 26 75 2 4 6 31 31 26
38 0 4 5 15 27 49 76 1 2 6 23 26 41
77 2 25 19 25 13 18
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77

WRITTEN COMMENTS FROM PARTICIPANTS

Comments to question 13 on the questionnaire

What 1s (are) your main reason(s) for enrolling at Oscar Rose Junior

College?

1 "Recommended to me for the basic college training needed prior to
enrolling at OU's Engineering School "

2. "Good English Program "

3. "Location and Cost "

4 "It 1s a highly recommended institution by the personnel at
Tinker "

5 "Low tuition, convenience of class hours, and location."

6. "Convenience and quality of instruction "

7 "Qualified instructors and a pleasant atmosphere "

8 "It offered a major that I needed "

9 "I heard the science department was one of the best in this area "

10 "Easy to transfer to a four-year school "

11 "I knew through my own experience and the comments of others that
ORJC competes with four-year colleges as far as the quality of
courses 1s concerned and I knew and 11ke the fact that students
don't have as many problems with administrative 'red tape' as they
do at the larger universities I 1ike the smaller classes "

12 "Many former and present students encouraged me to attend.”

13. "It has an A, B, and C grading system "

14 "One of the reasons I attended ORJC which I didn't mention earlier
1s the fact that I really needed a solid math/algebra foundation
because I am working with computers at work I felt that John
Saxon was the only teacher who could give me this solid foundation
I plan on continuing with his algebra course this fall. My daugh-
ter's school 1s using his textbook next year and I am very pleased
In my opinion, you do not give John Saxon the recognition he so
rightly deserves. Also, I hope you will be 1ntroducing more compu-
ter courses 1n the coming semester. I am mostly interested 1in
Basic, PLI, Fortran, etc languages."

15 "To see how I do before going to a four-year university "

16 "To start 1n small college (since being out of school so long)

before going to a big university "



17

18.
19.
20.
21

22.

"It was highly recommended by an adviser from the school I am
transfering to"

"It has a good associate degree program "
"To raise my grade point average."
"I just 1ike the school "

"Good variety of classes and class time, easy to enroll, nice
school, pleasant and helpful staff "

"I think ORJC 1s the best junior college around "
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