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PREFACE 

Colleges, espec1ally commun1ty colleges, are d1rect1ng the1r atten­

t1on toward the adult students, hop1ng to f1ll the vacanc1es that are 

created by the decl1n1ng enrollment of the trad1t1onal 18-year-old student 

However, 1n many 1nstances, l1ttle effort 1s made to learn about these new 

students and the1r needs. Instead, these students are expected to adJust 

to the ex1s1t1ng academ1c system that was or1g1nally des1gned for the re­

cent h1gh school graduate 

An assessment was made of the perce1ved educat1onal needs for adult 

students who were reentenng college after a h1atus from formal study. The 

students 1nd1cated the1r needs 1n order of 1mportance 1n f1ve categor1es 

that they perce1ved would be helpful 1n successfully return1ng to college. 

Although there 1s a pauc1ty of 1nformat1on concern1ng the adult stu­

dents and the d1ff1cult1es they encounter on the1r return to college, 1t was 

ev1dent that they reenter college w1th needs that d1ffer from those of the 

trad1t1onal h1gh school student The study d1d not 1nd1cate that a s1gmfl­

cant d1fference ex1sted between male and female adult students. 

I w1sh to acknowledge, w1th s1ncere apprec1at1on, the many persons 

who contr1buted, d1rectly and 1nd1rectly, to the complet1on of th1s re­

search proJect. Included are Dr. Pr1ce Ew1ng, w1thout whose understand1ng 

and ass1stance the work would not have been attempted; and the students who 

part1c1pated 1n the proJect. 

I am deeply grateful and 1ndebted to Dr. James M. Seals, my maJOr 

adv1 ser, whose generous ass 1 stance, cant 1nuous gu 1dance, and genu 1 ne concern 
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have been mvaluable throughout the complet1on of th1s work. I espe­

clally apprec1ate Dr. M1chael E Kerr, my thes1s adv1ser, for h1s adv1ce, 

thoroughness, and expert knowledge. 

I am equally thankful to the other adv1sory comm1ttee members: Dr. 

Thomas A. Karman and Dr. Jud1th E. Dobson, for the1r understand1ng, s1n­

cer1ty, and helpful suggest1ons. I apprec1ate and treasure the frlend­

shlp of Dr. Katye M. Perry, who was a constant 1nsp1rat1onal source as 

she shared grac1ously of her t1me, words of encouragement, and sense of 

humor. 

Spec1al thanks are extended to Mr Joe Johnson, V1ce-Pres1dent of 

Student Affaws, for f1nanc1ng part of the proJect, Dr. Trav1s Mull1ns, for 

prov1d1ng ass1stance and support, Dr Nancy Knox, for shar1ng pert1nent 

1nformat1on; Dr Thomas Engl1sh, for h1s cont1nuous words of w1sdom and 

encouragement; my colleagues, for the1r ass1stance w1th the survey; Gary 

Clure, for the hours he spent programm1ng the data; and Sharon Ph1ll1ps, 

for typ1ng the f1nal manuscr1pt 

Th1s study would not have been poss1ble w1thout the complete coop­

eratlon, pat1ence, understand1ng, and love of my husband Bobby, and 

mother, Mrs. Frances Jones Dav1s. 
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CHAPTER I 

INTRODUCTION 

The complex1ty of Amer1can soc1ety has 1ncreased enormously dunng the 

past few generat1ons. Th1s s1tuat1on has led to the need for more advanced 

levels of tra1n1ng 1n technolog1cal and profess1onal sk1lls In add1t1on, 

a grow1ng awareness of soc1al concerns has been demonstrated by a comrnlt­

ment to prov1de equal educat1onal opportun1t1es for all c1t1zens. These 

factors have had a profound 1nfluence at all educat1onal levels, partlcu­

larly 1n Amer1can colleges and unwers1t1es. H1gher educat1on 1n the Umted 

States has trad1t1onally reflected a great dwers1ty 1n the types of 1nst1-

tut1ons themselves, but w1th the need for more advanced tra1n1ng and w1der 

access, the student populat1on has also become more d1vers1f1ed 

One group wh1ch can be 1dent1f1ed w1th1n the college populat10n 1s that 

of the reentenng student Th1s group of students cons1 sts of those adults 

who d1d not or1g1nally complete the1r college programs, but who have re­

entered 1nst1tut1ons of h1gher educat1on S1nce 1970, the number of adult 

learners returmng to college has more than doubled (Laht1, 1977) Wh1le an 

1ncrease 1n adult students has occurred at almost every type of colleg1ate 

1nst1tut1on, 1t 1s nowhere more ev1dent that 1n the two-year commun1ty/ 

JUnlor colleges Students enrolled 1n commun1ty/Jun1or colleges now con­

stltute one-th1rd of all the nat1on•s college students (Laht1, 1977) 

Trad1t1onally, the programs 1n Amer1can h1gher educat1on have been 

or1ented toward students 1n the 18 to 22 age range who are s1ngle and not 

employed Inst1tut1onal programs, therefore, were establ1shed to serve the 
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needs of full-t1me students g1v1ng the1r full attent1on to complet1ng the1r 

college educat1on w1th1n a four-year t1me frame. Now, however, these 

trad1t1onal students do not const1tute a maJOrlty of the students on all 

campuses Many thousands of 1nd1v1duals seek1ng new and cont1nu1ng educa­

tlonal opportun1t1es on campuses are the 11 adult students 11 who need alter­

natlves to trad1t1onal educat1onal approaches 

If the enrollment of the trad1t1onal age of students cont1nues to 

decl1ne, Amer1can colleges and un1vers1t1es w1ll turn 1ncreas1ngly toward 

adult learners as a new market for ma1nta1n1ng enrollment If th1s effort 

1s to be successful, the needs of these students must be recogn1zed, and 

programs and serv1ces msut be 1n1t1ated wh1ch w1ll address these needs. 

Educators are becom1ng more aware that adults, those beyond the tra­

dltlonally college age range of 18 to 22, represent the fastest grow1ng 

segment of the student populat1on 1n h1gher educat1on Between 1972 and 

1979, total college enrollments 1ncreased by 2.3 m1ll1on, w1th almost one­

half of th1s 1ncrease due to the enrollment of part-t1me students aged 25 

and over (Hall and Gleaves, 1981) 

Students who have had the1r educat1on 1nterrupted for several years 

have returned to college w1th the1r own obJeCtlVes relat1ng to educat1onal, 

career, and personal growth They are 1nterested 1n prepar1ng themselves 

educat1onally, emot1onally, and vocat1onally for more effect1ve l1v1ng 1n 

a modern soc1ety (Farmer, 1976} 

To a great extent, th1s 1ncreased growth of the student popul at 10n can 

be attr1buted to the enrollment or reentry of adult women, who outnumber 

men students 1n the 25 and over age group by approx1mately two to one. In 

postsecondary 1 nst1tut1ons, women outnumber men students at the undergrad­

uate level for the f1rst t1me s1nce World War II (Hall and Gleaves, 1981} 
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The dec1s1on to reenter educat1on, for both adult women and men, can be 

a very harrow1ng exper1ence Adults reenter1ng academ1c programs after a 

per1od of absence from formal study often exper1ence feel1ngs of uncer­

talnty, 1nadequacy, and even fear. The1r needs--educat1onally, soc1ally, 

and emot1onally--and the type of ma1ntenance necessary, are d1fferent from 

those of the 18 to 22-year-old populat10n. Yet, 1n many 1nst1tut1ons, they 

have had to adapt to the educat1onal demands geared to the trad1t1onal 

college-age student Reenter1ng adults are expected to conform to an en­

vlronment 1ll-equ1pped to serve the needs of older nontrad1t1onal students-­

an env1ronment 1n wh1ch adm1n1strat1ve pol1c1es, 1nstruct1onal methods and 

mater1als, support serv1ces, and even att1tudes, are geared to recent h1gh 

school graduates (Robb1ns, Mangano, and Corrado, 1980) 

Educat1onal reentry for women return1ng to school after a prolonged 

absence has add1t1onal d1ff1cult1es. Adult women students frequently face 

concerns about the1r own 1dent1ty and self-esteem They have been asslml­

lated 1nto the student role qu1etly, adJuStlng to an academ1c commun1ty 

planned for the young, unattached, nonparent1ng student. In add1t1on to 

general reentry d1ff1cult1es, these women must 1ntegrate the1r educat1onal 

roles w1th home respons1b1l1t1es. Theoret1cally, the potent1al for role 

confl1ct and overload 1s h1gh (Sales, Shore, and Bol1tho, 1980) 

Results of stud1es 1nd1cated that the women now enrolled 1n commun1ty 

colleges are an extremely d1verse group w1th educat1onal goals and needs 

qu1te d1fferent from those of the prev1ous populat1on of commun1ty college 

students (Elovson, 1980). Many of these women doubt the1r ab1l1ty to com-

pete 1n school successfully It has also been found that the serv1ces 

rece1ved by thesP women are not su1ted to the1r part1cular needs. 

Chudw1n and Durrang (1981) related spec1al problems of male students 

return1ng to college Male students share some common problems w1th women 
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students, but 1n several areas they have a def1n1te advantage over women 

For 1nstance, male students rece1ve more outs1de 1ncent1ves (such as fl­

nanclal support) tram the1r employers and the1r WlVes, who often work to put 

the1r husbands through school. The G I 8111 1s another source of flnan­

Clal help. Men seem more able to deal w1th author1ty, better prepared 1n 

mathemat1cs and sc1ences, and more aware of how the system works Even w1th 

opt1mum f1nanc1al help, fam1ly support, and conf1dence, men have spec1al 

problems, e1ther as a result of lack of exper1ence or of a more psycholog­

lcal nature {Chudw1n and Durrant, 1981} 

A survey of a sample group of adult males 1nd1cated several spec1al 

concerns and h1gh-stress s1 tuat 1ons for men The four most prom1nent were 

(1) d1vorce, {2) loss of JOb, {3) relat1onsh1ps w1th the1r ch1ldren, and 

{4) hav1ng too many roles to f1ll (K1rkman, 1977) Unt1l recently, the 

chang1ng roles of men have not rece1ved much attent1on The roles of men 

are chang1ng 1n many aspects, as are the roles of women The demands and 

constr1ct1ons of the mascul1ne role and the part1cular needs of men 1n 

Amer1can culture are becom1ng clearer and also requ1re cons1derat1on 

Thus, adult reenter1ng students, both male and female, have many spec1al 

needs that must be cons1dered Th1s study 1s or1ented to these un1que and 

expressed needs of the adult reenter1ng student 

Statement of the Problem 

How are selected needs and serv1ces related to reentenng college 

students? 

Purposes of the Study 

The purposes of th1s study were. 
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1. To determ1ne the demographlc character1st1cs of reenter1ng stu­

dents at a two-year urban 1nst1tut1on located 1n the southwestern Un1ted 

States. 

2. To assess the needs percewed by reentenng students as 1mportant 

for the1r successful reentry. 

3. To determ1ne 1f adult male and female students d1ffered 1n the1r 

needs for programs and serv1ces. 
j 

4. To determ1ne the 1mportance of selected educat1onal support1ve 

programs 1n meet1ng the needs for male and female reenter1ng students. 

L1m1tat1ons of the Study 

The study was conducted at a two-year urban 1nst1tut1on offer1ng both 

a term1nal program and a transfer program The results der1ved from th1s 

study were l1m1ted to one spec1f1c 1nst1tut1on. Four-year, degree-grant1ng 

1nst1tut10ns and those of a suburban or rural env1ronment would most l1kely 

have d1fferent character1st1cs, due to d1fferences 1n students• perce1ved 

needs, educat1onal m1ss1ons, and types of programs offered. F1nally, any 

general1zat1on of the results of th1s study should not be made for other 

populat1ons. 

Research Quest1ons 

The follow1ng are research quest1ons cons1dered for the study. 

1. What are the selectwe demograph1c charactenst1cs of reentry 

students at a two-year urban college, as measured by the study? 

2 Are there s1gn1f1cant relat1onsh1ps among age, 1ncome level, num-

ber of dependents, level of educat1on, t1me out of school, gender, and the 

needs of reentry students? 
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3. Are there s1gn1f1cant d1fferences between reentry students who 

enrolled 1n one or more developmental study courses and those who d1d not, 

1n terms of the1r educat1onal needs? 

4 Are there s1gn1f1cant d1fferences between reentry students who 

attended an or1entat1on sess1on and those who d1d not, 1n terms of the1r 

educat1onal needs? 

5. Are there s1gn1f1cant d1fferences between male and female reen-

ter1ng students 1n the1r rat1ng of needs 1n f1ve categor1es academ1c 

survwal sk1lls, student support serv1ces, personal-soc1al development, 1n­

struct1onal patterns, and adm1n1strat1ve pol1c1es? 

Def1n1t1on of Terms 

For the purpose of th1s study, the follow1ng terms are def1ned to 

clar1fy the1r usage 

Reentry Student. Men or women who are 25 years of age or older, who 

have returned to h1gher educat1on as a student, after an absence from for­

mal eduat1on for one year or more. 

Developmental Stud1es Course Courses 1 n Engl1sh, read1 ng. mathemat­

lcs, and psychology offered for students who have been out of school for an 

extended t1me, or for students who need to develop the1r bas1c sk1lls be­

fore pursu1ng college work 

Or1entat1on Sess1on One-hour sess1ons offered for new students and 

f1rst-t1me enter1ng students to make entry and adJUStment to college eas1er 

Act1v1t1es 1nclude prov1d1ng 1nformat1on about programs and serv1ces of the 

college and the locat1on of fac1l1t1es 



CHAPTER II 

REVIEW OF THE LITERATURE 

Introduct1on 

As a result of the 1nflux of adult students to the college campus, the 

student body 1n h1gher educat1on 1s tak1ng on a new character1st1c. W1th1n 

th1s d1verse group of adult students are other groups, each w1th 1ts own 

needs and character1st1cs. Th1s chapter w1ll d1scuss the character1st1cs 

of reenter1ng students, the1r learn1ng styles, and the 1mpl1cat1ons for 

two-year colleges to wh1ch a maJOrlty of these students are return1ng. 

Character1st1cs of Adult Students 

A rev1ew of the l1terature on reentry students d1sclosed that they 

are a h1ghly d1verse group 1n regard to age, class, or1g1n, and exper1ence 

(McDermott, 1975). Although there are s1m1lar1tles between the reenter1ng 

student and the trad1t1onal college student, a number of character1st1cs 

have been observed wh1ch d1fferent1ate the adult learner from the younger 

co 11 egun. 

Knox (1979) cons1dered adult students to be hand1capped 1n the aca­

demlc env1ronment by a lack of conf1dence 1n the1r academ1c ab1l1ty Many 

had exper1enced fa1lure and unpleasantness 1n the1r prev1ous school1ng 

Th1s apprehens1on and prev1ous exper1ence create a need for encouragement 

1n the adult learner wh1ch 1s not man1fested as greatly 1n the younger 

student. Adult students are usually apprehenswe about returmng to school 

7 
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and often need to be assured that they can learn 1n an educat1onal sett1ng 

Many have never attended college before Hav1ng been 1nvolved w1th other 

1nterests and act1v1t1es that are far removed from an academ1c env1ronment, 

these students are l1kely to be unfam1l1ar w1th such college terms as 

11 Credlts, 11 11 electwes, 11 and 11 requ1rements. 11 Also, they may have feel1ngs 

of 1nadequacy because they have been out of school so long 

Not all students who enter colleges and un1vers1t1es are w1thout edu­

catlonal background beyond the secondary school level (Shelhorne, 1975). 

Many students who have attended college prev1ously are returmng to upgrade 

1nformat1on 1n the1r f1eld. 

In study1ng the prof1le of the adult student, Arbe1ter (1976) found 

that the adults who part1c1pate 1n formal learmng expenences tended to be 

younger than adults who d1d not part1c1pate. Approx1mately one-half of 

these adult learners were under 40 years of age. Adults over 55 years of 

age were not as concerned about college cred1ts 1n JOb-related courses 

Those who had some college exper1ence were more l1kely to be 1nvolved 1n 

formal learn1ng act1v1t1es than were those who had not graduated from h1gh 

school Adults employed full-t1me were more l1kely to part1c1pate 1n for­

mal learn1ng than were those employed part-t1me or who were unemployed. 

Thus, the adult learner may be v1ewed, generally, as be1ng under 40, 

employed full-t1me, and hav1ng some prev1ous exper1ence 1n a colleg1ate 

sett1ng 

There are a number of factors wh1ch are necessary to observe when 

try1ng to determ1ne the 1nterest of adult learners. The New York State 

Department 1 s {1977) Cont1nu1ng Educat1on Needs Assessment showed that the 

1nterest of adults vary accord1ng to such factors as age, sex, prev1ous 

educat1on, and home locat1on. Arbe1ter (1976) also po1nted out that adult 

1nterests were 1mpacted by age L1kew1se, men are more l1kely to pursue 
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those educat1onal act1v1t1es that they cons1der to be occupat1onal tra1mng. 

Another f1nd1ng 1nd1cated that men are l1kely to be 1nvolved 1n study1ng 

le1sure-type top1cs {such as hobbles, recreat1on, and personal development) 

that may not be taught 1n an academ1c classroom. 

Adults w1th college degrees are more l1kely to part1c1pate 1n 
some type of formal learn1ng. Those w1th some formal postsec­
ondary educat1on are more 1nterested 1n le1sure t1me act1v1-
t1es than those w1th less educat1on Adults w1th a h1gh 
school d1ploma or less educat1on are more 1nterested 1n h1gh 
school equ1valency, bu1ld1ng trades, 1ndustr1al sk1lls and 
bus1ness sk1lls (Mangona and Corrado, 1979, p. 12). 

Adult students from rural areas have a greater enrollment 1n avocat1onal 

tra1n1ng courses, wh1le those from urban areas have a greater enrollment 

1n general academ1c subJects and the study of hobbles and recreat1onal 

act1v1t1es. 

In l1st1ng maJor d1fferences between the adult and the trad1t1onal 

college students, Farmer (1976) po1nted out that educat1on for the adult 

1s generally shared w1th a full-t1me JOb Usually, adults come 1nto the 

learn1ng s1tuat1on w1th knowledge based on f1rsthand exper1ences. Adults 

carry respons1b1l1t1es unrelated to the academ1c commun1ty but very much 

related to the1r home, fam1l1es, and soc1al commun1t1es. 

A long1tud1nal study conducted by Lenn1ng and Hanson (1977) on the 

character1st1cs of adult students at d1fferent age levels revealed that a 

maJOrlty of the adult students reenter1ng college do so as part-t1me 

students. They usually attend classes 1n the even1ng after a full day at 

work The part-t1me student 1s typ1cally 30 years of age and employed at 

work or at home (Ham1lton, 1979) Generally, older students rece1ve less 

attent1on from college counselors, 1nstructors, and other personnel than 

do younger students Lenn1ng and Hanson attr1buted th1s to the fact that 

they appear not to need much academ1c counsel1ng and ass1stance, because 
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even though the1r college entrance test scores are much lower than younger 

students, they tend to earn much better grades 

A study of new students at commun1ty colleges 1n Cal1forn1a by Knoell 

(1976) revealed that the older, part-t1me students come w1th the1r own 

spec1f1c educat1onal goals related to educat1onal, career, and personal 

growth wh1ch they often ach1eve outs1de degree and cert1f1cate programs, 

somet1mes forego1 ng cred1t and grades on the grounds that they have no need 

for cert1f1cat1on 

Knoell (1976) reported also that many adults already hold baccalau­

reate and advanced degrees, wh1le others are enrolled for the f1rst t1me 1n 

many colleges at the ages of 40-60, or older Older students often enroll 

1nterm1ttently, sk1p semesters, and enroll 1n other 1nst1tut1ons wh1ch offer 

adult and cont1nu1ng educat1on programs. 

Included 1n the d1verse group of adult students return1ng to college, 

Hardaway (1976) descr1bed veteran students as those who come back to school 

to update occupat1onal sk1lls, to tra1n, or to retra1n Usually, veterans 

are h1ghly mot1vated and w1sh to obta1n a degree or cert1f1cate 1n the 

shortest poss1ble t1me Roelfs (1975) po1nted out that veterans were much 

more l1kely than other students to want student-or1ented rather than tra­

dltlonal 1nstruct1on, to assoc1ate w1th other students, and to part1c1pate 

1n extracurr1cular act1v1t1es. 

The new woman student 1s appear1ng on the college campus at an 

1ncreas1ng rate. Marr1ed and formerly marr1ed women who have been absent 

from the campus are becom1ng college students 1n large numbers In the 

state of New York, 35,000 students out of 400,000 enro 11 ed are over the age 

of 35; almost three-fourths of them are women (Lenzand and Shaev1tz, 1977) 

That there are more women than men 1 n the new maJOrlty 1 s a natura 1 
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outgrowth of chang1ng att1tudes, sex roles, and the emerg1ng soc1al and 

econom1c real1t1es of our t1mes. 

In general, the new woman student has a number of character1st1cs 

wh1ch make her un1que In report1ng on the new women students on college 

campuses, Ag1n and Prather (1976} 1nd1cated that the woman student may have 

entered college through homemak1ng-related courses that 1nclude cook1ng, 

sew1ng, and home plann1ng Her respons1b1l1t1es for fam1ly and employment 

are probably greater than those of other students, and as a result of these 

respons1b111t1es, she enrolls for fewer hours and takes longer to complete 

her college program. However, she tends to 1ncrease her class hours as she 

f1nds more free t1me ava1lable Generally, the adult woman student 1s 

der than other adult students. 

Ag1n and Prather (1976} also po1nted out maJor obstacles the woman 

student encounters that she must overcome. These are personal confl1cts 

wh1ch tend to develop as a result of the problems she faces wh1le mak1ng a 

place for herself 1n s1tuat1ons of h1gher learn1ng that have been tradl­

tlonally male-dom1nated. Accord1ng to Ag1n and Prather, there are many 

d1ff1cult1es assoc1ated w1th the woman student mak1ng a place for herself 

1n an 1nst1tut1on that 1s trad1t1onally male-dom1nated. The academ1c commu­

nlty 1n wh1ch she must learn to ach1eve 1s governed by a male-def1ned mode 

of performance She must resolve her personal confl1cts so that she can 

make log1cal dec1s1ons about her academ1c, career, and personal goals rather 

than react1ng to the subtle and somet1mes not so subtle pressures com1ng 

from the academ1c commun1ty. 

Accord1ng to Farmer (1976}, adults return to school for a var1ety of 

reasons, each w1th h1s or her own un1que pattern of potent1al1t1es, hopes, 

and problems. They br1ng to the college new needs, new 1nsp1rat1ons, new 
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goals, and new academ1c expectat1ons that are qu1te d1fferent from those of 

the trad1t1onal student. 

Adult Learn1ng Styles 

Much of the l1terature rev1ewed revealed that, s1nce the early beg1n­

n1ng of the educat1onal system, certa1n assumpt1ons have been made regard­

lng the learn1ng capab1l1t1es of adults (Groombr1dge, 1982, K1dd, 1959; 

Lenzand and Shaev1tz, 1977, Knowles, 1973). One such assumpt1on, based on 

the results of tests, was the bel1ef that after the early twent1es there 

was a sharp decl1ne 1n the learn1ng capac1ty, memory, and concentrat1on as 

an 1nd1v1dual reached a mental plateau where he or she rema1ned unt1l the 

1nev1table decl1ne 1nto old age (Lenzand and Shaev1tz, 1977). Th1s assump­

tlon, and others, wh1ch places the adult learner at a d1sadvantage, grew 

out of a w1despread m1sconcept1on about how adults learn and about the 

learn1ng process. 

Accord1ng to K1dd (1959), adult learn1ng has always cont1nued. Only 

recently has attent1on been focused on systemat1zed means for adult learn­

lng and an effort made to determ1ne the way adults learn Adults can learn 

and cont1nue to do so throughout the1r l1ves, stated K1dd. He also po1nted 

out that there are great d1fferences between 1nd1v1duals--the success of 

any learner, young or adult, 1s bounded by h1s or her 1nnate capac1t1es 

Thus, adults vary greatly 1n the1r character1st1cs as learners. 

S1m1larly, Dunn and Dunn (1979) noted that not only does the learn1ng 

process d1ffer dramat1cally, but some students may ach1eve only through 

selected methods that frequently w1ll fall to produce academ1c results for 

others 

Some bas1c pr1nc1ples about adult learners that have been supported by 

research are presented by Lenzand and Shaev1tz (1977) and Knowles (1973) 
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They are summar1zed 1n the follow1ng sentences. 

1. Adults are more 1ncl1ned to learn 1nformat1on that 1s mean1ngful 

and that can be d1rectly related to them 

2. They reap the most benef1t when they can apply what they learn to 

what they des1re and need to know. 

3. Adults are 1nterested 1n learn1ng new 1nformat1on and exper1ences 

Ideas that are too fam1l1ar and stereotyped do not st1mulate nor mot1vate 

adults 

4 Adults learn best through act1ve part1c1pat1on 1n the learn1ng 

process That 1s, the student should be g1ven the opportun1ty to do what 

he 1s learn1ng to do 

5. Lengthy study sess1ons w1thout 1nterrupt1ons are a requ1rement 

for adult learn1ng 

6 Suff1c1ent t1me should be allowed for the adult to absorb what 

has been learned before attempt1ng to learn new 1nformat1on. 

7. Cont1nuous feedback 1s helpful 1n the retent1on of 1nformat1on 

8 Learn1ng 1s more effect1ve for adults when they are allowed to 

proceed at the1r own rates of speed and do not feel pressured by competl­

tlon from anyone except themselves. 

Adults may learn more slowly because of the t1me lapse from school and 

lack of conf1dence 1n the1r ab1l1ty to learn. However, the adult can and 

does learn when taught under favorable cond1t1ons (Knowles, 1970). 

Accord1ng to El1as (1979), the learn1ng process for adults does not 

d1ffer from that of ch1ldren On the other hand, Knowles (1973), a fore­

most adult educator, 1s the ch1ef proponent of the 1dea that teach1ng 

adults essent1ally dlffers from teach1ng ch1ldren. He and other adult 

educators, both North Amer1cans and Europeans, are supporters of the term 

"andragogy" that was co1ned to d1st1ngu1sh the art and sc1ence of teach1ng 
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adults, from 11 pedagogy, 11 the art and sc1ence of teach1ng ch1ldren (Knowles, 

1973). 

There are a var1ety of learn1ng patterns for d1fferent k1nds of 

adults. In 1972, Klev1ns presented four broad patterns 1n wh1ch adults 

learn. They are: 1nd1v1dual, small group, large group, and mass educat1on. 

Var1ous techn1ques can be developed w1th1n each pattern to f1t the learner 

and the1r capab1l1t1es 

S1nce each 1nd1v1dual learner presents h1s or her un1que learn1ng 

character1st1cs, none of the above patterns can be cons1dered effect1ve 1n 

the learn1ng process of all persons, ch1ld or adult {Klev1ns, 1972) Also, 

most educators now agree that the curr1culum and methods should relate to 

the needs of the students. 

Not all, or even most, 1nstruct1on should be done on an 1nd1v1dual 

bas1s, s1nce 1t m1ght not be econom1cally feas1ble and because adults tend 

to prefer the small group learn1ng patterns However, there are some 

courses 1n wh1ch there 1s a need for the spec1al one-to-one relat1onsh1p 

Klev1ns (1972) contended that most adults 1nvolved cont1nuously 1n llfe­

long learn1ng w1ll benef1t from 1nd1v1dual 1nstruct1on 

Klev1ns (1972) also cons1dered the small group learn1ng pattern to be 

standard pract1ce and to be the one to wh1ch part1c1pants 1n adult educa­

tlon program are accustomed Assembled 1n small groups 1s character1st1c 

of adults, theretore, they accept the small group as a preferred pattern 

for learn1ng. Klev1ns also reported that the large group pattern prov1des 

a myr1ad of opt1ons for learn1ng that are acceptable to the adult learner 

Such meet1ngs as teachers• convent1ons and large conferences are large 

groups wh1ch are accepted Adult students can attend 1n anonym1ty, they 

can be present 1n body but absent 1n sp1r1t They can attend the meet1ng 

1n person or at a later date, secure a copy of the lecture, and read 1t 
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Add1t1onally, the mass pattern 1s cons1dered by Klev1ns (1972) to be 

the way adults learn. Mass 1nstruct1on 1s frequently used by both pr1vate 

and publ1c agenc1es Generally, 1n th1s pattern, obJeCtlves are estab­

llshed, needs of the learner are cons1dered, and mater1al 1s organ1zed so 

that the 1nd1v1dual learners can move on from what they know to what they 

need to know 

Hank1n (1973), Boulmet1s (1978), and Klev1ns (1972) cons1dered the 

env1ronment to be an 1mportant element 1n adult learn1ng Adults have 

d1fferent phys1cal needs than do youth. Phys1cal d1scomfort can be d1s­

tract1ng. Creature comforts such as heat, l1ght, vent1lat1on, and outs1de 

no1ses should be controlled Furn1ture, work space, and other phys1cal 

equ1pment are 1mportant components of the learn1ng env1ronment for adults. 

Adults want to be treated as adults and want to apply what they learn 

beyond the classroom and 1n the1r l1ves. Consequently, the curr1culum and 

methods should be related both to goals of educat1on and to the needs of 

adult students (K1dd, 1959) 

Knox (1981), 1n h1s work w1th adult learners 1n vocat1onal eduat1on, 

expressed that the learn1ng ab1l1ty of an adult 1s a reflect1on of chlld­

hood ab1l1t1es, subsequent exper1ence, educat1onal level, recency of edu­

catlonal act1v1ty, and mot1vat1on He further stated that most adults 

th1nk of themselves as users of educat1on rather than rec1p1ents They 

want to 1 ntegrate what they have 1 earned w1 th the pursu 1 t of 1 1 v1 ng. 

work, fam1ly l1fe, and commun1ty act1v1t1es. 

Impl1cat1ons for Two-Year Colleges 

Adult students are return1ng to college campuses across the country 

at an 1ncreas1ng rate, espec1ally to the two-year commun1ty college, and 

1t 1s recogn1zed that these students have spec1al needs and problems. 
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However, unt1l recently there has not been suff1c1ent recogn1t1on of these 

needs by some 1nst1tut1ons of h1gher educat1on. Adults were expected to 

adJust, not only to pol1c1es and pract1ces, but also to an educat1onal en-

v1ronment that was des1gned w1th the recent h1gh school graduate 1n m1nd 

Th1s was po1nted out by McDermott (1975), when he reported. 

Most campuses are hand1capped by att1tudes wh1ch have ass1gned 
adult learners to a second-class status, have relegated them 
to n1ght or extens1on courses, to 1nfer1or degrees, to haphaz-
ard faculty, and more. On top of th1s, colleges have expected 
adults to march to the same teach1ng methods and 1nstruct1onal 
procedures des1gned for persons prepar1ng for, rather than 
already engaged 1n, soc1ety (p 271) 

Th1s 1nflux of adult students to the campus 1s mak1ng tremendous 1m­

pact on h1gher educat1onal 1nst1tut1ons. Colleges and un1vers1t1es are 

beg1nn1ng to real1ze that they are obl1gated to help the adult student who 

has suddenly become an answer to both a decl1n1ng enrollment and cutbacks 

1 n f1nanc1 al support. Reeva luat1on and adJUStment w1ll, of necess1 ty, have 

to be made by the commun1ty colleges 1n order to cope w1th adult student 

(Bulp1tt, 1973a). 

In 1979, Cross reported that colleges have become more ser1ously ln­

volved 1n prov1d1ng for adult learn1ng needs. Many are mak1ng efforts to 

conduct needs assessments 1n order to determ1ne what programs are of 1n-

terest to the new, potent1al student populat1on 

Recently, reports from stud1es conducted 1n several states revealed 

that commun1ty colleges currently are 1nvolved 1n var1ous 1nnovat1ve out-

reach programs, d1vers1f1ed schedul1ng, and serv1ce to a broad crossect1on 

of the student populat1on (Laht1, 1977). For example, the prov1 s1on of day 

care for the ch1ldren of 1ts students and part1cularly for 1ts s1ngle parent 

students 1s pract1ced by the Un1vers1ty of Cal1forn1a at Los Angeles, the 

Un1vers1ty of M1ch1gan at Dearborn, The Amer1can Un1vers1ty, and the Unl­

verslty of W1scos1n at Green Bay The Un1vers1ty of W1scons1n 1mplements 
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the 11 Umvers1ty W1thout Walls 11 concept, and an outreach program for 

Mex1can-Amer1cans 1s conducted at Cerr1tos College 1n Norwalk, Cal1forn1a. 

Colleges w1ll no longer f1nd 1t feas1ble to bu1ld schedules and to 

base full-t1me staff1ng on the assumpt1on that a student w1ll enroll for 15 

to 18 hours of cred1t dur1ng the dayl1ght hours (Bulp1tt, 1973b) In h1s 

report on adult educat1on, Hank1n (1973) related that at one JUnlor col­

lege, a comm1tment to serve students when they are ava1lable led to offer­

lng classes from 1 00 a.m to 3.00 a.m. for factory workers complet1ng a 

mght sh1ft. Hank1n cont1nued by stat1ng that 1nst1tut1ons have an obl1ga­

t1on to empower faculty members to make a d1st1nct1on 1n the1r 1nstruct1on 

1n order to accommodate both 1nd1v1dual d1fferences and the d1fferences 

found 1n educat1ng groups of adults as opposed to the trad1t1onal college­

aged group. 

It was further stated by Hank1n (1973) that, due to the var1ety of 

offer1ngs and the d1vers1ty of students, more attent1on 1s necessary 1n 

order to prov1de for the adult students 1n adequate student serv1ces 

counsel1ng, test1ng, gu1dance, f1nanc1al a1d, placement serv1ces, referral, 

and 1nformat1on. These can no longer be prov1ded on a part-t1me, haphazard 

baSlS. 

The mass movement of adults to the college campus has created chal­

lenges for h1gher educat1onal 1nst1tut1ons across the nat1on Keep1ng 1n 

m1nd the cont1nued dw1ndl1ng enrollments 1n the typ1cal h1gh school and the 

1ncreased cost of educat1on, 1nst1tut1ons would do well to accept the chal­

lenges presented by the reentry adult student Mangano and Corrado (1978) 

suggested that th1s challenge 1s not met by s1mply absorb1ng adult students 

1nto ex1st1ng academ1c programs but by remodel1ng the total 1nst1tut1on 1n 

an attempt to fac1l1tate adults• successful return to part1c1pat1on 1n and 

complet1on of formal study 



CHAPTER III 

METHDOLOGY 

Introduct1on 

Th1s chapter w1ll present a descr1pt1on of the populat1on and the 

procedure for 1dent1fy1ng the sample, select1on of the 1nstrument, and 

procedure for data collect1on. 

The purpose of th1 s study was: (1) to determ1 ne the demographl c 

character1st1cs of reenter1ng students at a JUnlor college, {2) to assess 

the needs perce1ved by reenter1ng students as 1mportant for the1r success­

ful reentry, (3) to determ1ne 1f adult male and female students reenter1ng 

college d1ffer 1n the1r needs for programs and serv1ces, and {4) to deter­

mlne the 1mportance of selected educat1onal support1ve programs 1n meet1ng 

the needs for male and female reenter1ng students. 

Populat1on and Sample 

The reenter1ng male and female students who part1c1pated 1n th1s study 

were enrolled at a JUnlor college 1n the southwestern Un1ted States dur1ng 

the spr1ng semester of 1982 A total of 400 students were randomly se­

lected from a l1st of 2,240 students who entered the college for the f1rst 

t1me 1n the fall of 1981 

They were selected on the cr1ter1a that (1) they were enrolled 

prev1ously dur1ng the fall semester of 1981, (2) they were 25 years of age 

or older, and (3) they were presently enrolled 1n not less than half-t1me 

18 
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(s1x or more cred1t hours). The sample cons1sted of 178 males and 22 

females who had been out of school one year or more before reenter1ng 

college 

Instrumentat1on 

The 1nstrument used 1n th1s study was a mod1f1ed vers1on of the Survey 

of Student Needs {see Append1x B) The Survey of Student Needs was devel­

oped for and used by Mangano and Corrado (1979) 1n the Reentry Adult Stu­

dent ProJect that was 1n1t1ated by the Two Year College Development Center 

at the State Un1vers1ty of New York at Albany 

The 1nstrument was rev1sed by the researcher to 1mprove both face and 

content val1d1ty 1n order to assure adequate sampl1ng of all areas mea­

sured The 1nstrument was mod1f1ed by add1ng Sect1on B (Educat1onal Infor­

matlon) to Part I and by add1ng two pert1nent needs 1tems to the college to 

Part II (Student Needs}. After mod1f1cat1on, the 1nstrument cons1sted of 

100 1tems. These 1tems were rev1ewed and val1dated by two college admlnls­

trators as adequately cover1ng the needs of reenter1ng students A p1lot 

test was adm1n1stered to three secretar1es 1n the Student Development 

Off1ce who were students reenter1ng college Th1s test was adm1n1stered to 

determ1ne the length of t1me requ1red to complete the quest1onna1re and to 

determ1ne 1f the quest1ons adequately covered the needs of return1ng stu­

dents, as perce1ved by these part1c1pants. The results of the p1lot test 

revealed that the quest1onna1re would requ1re approx1mately 15 m1nutes to 

complete. 

The survey was des1gned to prov1de 1nformat1on 1n two parts Part I 

cons1sted of 9 demograph1c 1tems and 14 1tems wh1ch prov1ded educat1onal 

1nformat1on Part II cons1sted of 77 1tems constructed 1n f1ve categor1es. 

The categor1es were (1) academ1c surv1val (essent1al tools of academ1c 
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competence), (2) persona l-soc1al development {those sk11l s that can be 

general1zed to var1ed s1tuat1ons, not usually cons1dered to be curr1culum 

determ1nants), {3) 1nstruct1onal patterns (educat1onal pollcles, proced­

ures, and att1tudes that affect the student•s academ1c performance), {4) 

adm1n1strat1ve pol1c1es (adm1n1strat1ve procedures that establ1shed the 

1nstltut1onal env1ronment), and (5) student support serv1ces (lnStltutlonal 

serv1ces that support and enhance the student•s educat1onal exper1ence) 

The Survey of Student Needs used by Mangano and Carrado 1n the1r study of 

students from 57 two-year colleges, has a coeff1c1ent (Cronbach•s alpha) 

of 1nternal cons1stency rel1ab1l1ty of 95, w1th coeff1c1ents 1n the f1ve 

categor1es, rang1ng from 72 to 92 The readab1l1ty level of the survey 

1s grade 7 5, and the adm1n1strat1on t1me 1s approx1mately 15 m1nutes. 

Rel1ab1l1t1es and normat1ve stat1st1cs for the mod1f1ed vers1on are sum­

marlzed 1n Table I (Append1x A). Each of the 77 1tems 1s answered on 

a f1Ve-po1nt L1kert scale as be1ng of 11 no 1mportance 11 {1) to 11 h1gh 

1mportance 11 (5) 

Procedure for Data Collect1on 

On May 7, 1982, a copy of the Reentry Student Survey, accompan1ed by 

an explanatory cover letter and a stamped, self-addressed return envelope, 

were ma1led to the sample of 400 students. The quest1onna1res were 

anonymous 

A total of 261 quest1onna1res were returned F1ve returned quest1on­

na1res that could not be used due to 1nsuff1c1ent 1nformat1on, conse­

quently, they were dropped from the survey. Eleven quest1onna1res were 

returned due to 1ncorrect addresses Correct addresses were obta1ned for 6 

of the 11 students and the same mater1als were ma1led to each On May 31, 

a follow-up telephone survey was 1n1t1ated Our1ng the telephone survey, 
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one to four calls were made to all students who d1d not requ1re a toll 

call By July 30, th1s effort had produced a total of 261 responses of the 

400 ma1led quest1onna1res, of wh1ch 256 quest1onna1res were used. 



CHAPTER IV 

RESULTS 

Introduct1on 

Th1s study was des1gned to ascerta1n the demograph1c character1st1cs 

of reentry students at a two-year college. The needs, as perce1ved by 

reenter1 ng students to be 1mportant to the1r successful reentry to college, 

was assessed. Further, the study determ1ned 1f these needs (accord1ng to 

students• 1nd1cat1ons 1n f1ve educat1onal needs categor1es: academ1c sur­

vlval, student support serv1ces, personal-sacul development, 1nstruct1onal 

patterns, and adm1n1strat1ve pol1c1es) d1ffered relat1ve to or1entat1on 

sess1ons and developmental classes attended 

The purpose of th1s chapter was to present the stat1st1cal results of 

the data analys1s as 1t related to each of the f1ve research quest1ons 

The research quest1ons were. 

1. What are the demograph1c character1 st1cs of reentry adult students 

at a two-year college, accord1ng to sex, age, mantal status, employment, 

number of ch1ldren, ethn1c group, soc1oeconom1c status, t1me out of school 

before return1ng, number enrolled 1n an assoc1ate degree program, t1me of 

day for attend1ng classes, and maJor f1eld of study? 

2. Are there s1gn1f1cant relat1onsh1ps among the age, soc1oeconom1c 

status, number of dependents, level of educat1on, t1me out of school, and 

gender and the dependent var1able, needs of reentry students? 

22 
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3. Are there s1gn1f1cant d1fferences 1n the educat1onal needs of re­

entry students who enrolled 1n one or more developmental stud1es courses 

and those who d1d not? 

4 Are there s1gn1f1cant d1fferences 1n the educat1onal needs of male 

and female reentry students who attended an or1entat1on sess1on and those 

who d1d not? 

5 Are there s1gn1f1cant d1fferences between male and female reen-

ter1ng students 1n the1r rat1ng of needs 1n f1ve categor1es academ1c 

surv1val sk1lls, student support serv1ces, personal-soc1al development, 

1nstruct1onal patterns, and adm1n1strat1ve pol1c1es? 

Stat1st1cal Procedure 

F1ve stat1st1cal techn1ques were used to analyze the data and to 

answer the research quest1ons Frequency counts and percentages were used 

for each 1tem on the quest1onna1re, mult1ple regress1on and Pearson corre­

latlons were used to calculate the relat1onsh1ps among demograph1c var1-

ables and educat1onal needs Also, a two-way analys1s of var1ance was 

ut1l1zed to test for s1gn1f1cant d1fferences wh1ch ex1sted between male and 

female reentry students who enrolled 1n one or more developmental stud1es 

courses and those who d1d not, and 1n add1t1on, to determ1ne 1f s1gn1f1cant 

d1fferences ex1sted between male and female students who attended an or1en­

tat1on sess1on and those who d1d not Eta square (n2) was calculated 

to show the relat1onshp of sex and course 1n the 1nstruct1onal patterns 

category A 05 level of s1gn1f1cance was adopted for th1s study 

Research Quest1on One 

Demograph1c 1nformat1on was gathered to determ1ne the character1st1cs 
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of reenter1ng students The data was comp1led from the responses of 256 

reentry students, cons1st1ng of 92 males (35.9%) and 164 females (64.1%). 

To answer Research Quest1on One, a frequency count was made of male 

and female responses to Parts I and II of the quest1onna1re The data for 

each part were converted to percentages The frequency and percentage of 

respondents w1th1n four age groups are presented 1n Table II (see Append1x 

A). F1gure 1 shows a compar1son of male and female respondents by age 

range. 

The mar1tal status of all respondents 1s shown 1n Table III (see 

Append1x A) The responses of male and female respondents are presented 1n 

F1gure 2 The frequency and percentage of the responses of male and female 

part1c1pants regard1ng employment status are reported 1n Table IV (see 

Append1x A) 

The frequency and percentage of number of ch1l dren for respondents are 

1llustrated 1n Table V (see Append1x A) The number of ch1ldren reported 

by male and female respondents 1s d1splayed 1n F1gure 3 The frequency and 

percentage of respondents answenng the quest1onna1re were categonzed 1nto 

s1x ethn1c group~. as shown 1n Table VI (see Append1x A) 

The data revealed that 94 (36 7%) of the part1c1pants were veterans, 

wh1le 161 (62.9%) were nonveterans In Table VII (see Append1x A), the 

frequency and percentage of respondents at yearly 1ncome 1 evel s are 

presented. 

In respond1ng to the quest1on that asked 1f they had been out of 

class s1nce h1gh school for one year or more before attend1ng college, 

229 {89 0%) of the respondents answered 11yes 11 Twenty-seven (10 5%) of 

the respondents answered 11 no 11 

The number of respondents who reported that they were enrolled 1n an 

Assoc1ate Degree Program was 181 (70.7%) The number who 1nd1cated they 
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were not enrolled 1n an Assoc1ate Degree Program was 68 (26.6%) 

(2 7%) of the respondents d1d not answer th1s quest1on 

28 

Seven 

Of the respondents who answered the quest 10n regard1 ng the t 1me of day 

they attended classes, 101 (39 5%) reported attend1ng dur1ng the day, 113 

(44.1%) reported attend1ng 1n the even1ng, and 42 (16.4%) reported attend-

1ng classes both dur1ng the day and 1n the even1ng 

Table VIII (see Append1x A) shows the maJor f1eld of study of the 

respondents. A rev1ew of the 36 quest1onna1res that 1nd1cated 11 other11 as 

a maJor f1eld of study revealed that 2 of these were bus1ness maJors, 12 

were human1t1es maJors, 15 were soc1al sc1ence maJors, and 5 were 

eng1neer1ngjsc1ence maJors Of the rema1mng two respondents who reported 

11 0ther 11 as maJor f1elds of study, one wrote 11 undec1ded, 11 wh1 le another 

wrote 11 to get an educat1on. 11 Th1s response could 1nd1cated that the ques­

tlon was not understood. F1gure 4 compares the maJor f1eld of study by sex 

of respondents 

Research Quest1on Two 

The second research quest1on was, 11 Are there s1gmf1cant relat1onsh1ps 

among the 1ndependent var1ables of age, soc1oeconom1c status, number of 

dependents, levels of educat1on, t1me out of school, and gender and the 

dependent var1able, educat1onal needs of reentry students? .. 

To 1nvest1gate the second research quest1on, the f1ve scale scores 

were used as dependent var1ables, and Pearson correlat1ons were calculated 

to determ1ne relat1onsh1ps To obta1n more prec1se est1mates of relatlon­

shlps, only respondents w1th complete responses on all var1ables were used 

to calculate the correlat1on coeff1c1ent The f1nd1ngs are presented 1n 

Table IX (see Append1x A) 
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A s1gn1f1cant negat1ve correlat1on was found between age and student 

support serv1ces. The coeff1c1ent of determ1nat1on (r2) .043 1nd1cated 

that age accounts for only 4 3% of the var1ance 1n support serv1ce. 

A s1gmflcant negatwe correlat1on was found between age and personal­

socul development The coeff1c1ent of determ1nat1on (r2) 017 lndl­

cated that age accounted for 1 7% of the var1ance of personal-soc1al 

development 

A s1gn1f1cant negat1ve correlat1on was found between age and 1nstruc­

t1onal patterns. The coeff1c1ent of determ1nat1on (r2) 014 1nd1cated 

that the var1ables shared 1 4% of the1r var1ance 

A pos1t1ve correlat1on was found between number of ch1ldren and aca-

deml c survlVa 1 sk1ll s. The coeff1c1ent of determ1nat 10n (r2) 038 

1nd1cated another very small relat1onsh1p 

A s1gn1f1cant pos1t1ve correlat1on between number of ch1ldren and 

student support serv1ces was found w1th a coeff1c1ent of determ1nat1on 

(r2) of .027. Th1s f1nd1ng 1nd1cated that as number of ch1ldren 

1ncreased, the part1c1pants had an 1ncreased need for student support 

serv1ces. Th1s could mean that w1th more ch1ldren they had a greater need 

for a place to study on campus, f1nanc1al a1d, academ1c counsel1ng, and 

other such 1tems 

A s1gn1f1cant pos1t1ve correlat1on between number of ch1ldren and 

personal-soc1al development was observed w1th a coeff1c1ent determ1nat1on 

(r2) of .143. The number of ch1ldren accounted only for 4 3% of the 

var1ance 1n personal-soc1al development. 

A s1gn1f1cant negat1ve correlat1on was found between soc1oeconom1c 

status and academ1c surv1val, w1th a coeff1c1ent of determ1nat1on (r2) 

of 019 The soc1oeconom1c status only accounted for 1 9% of var1ance 1n 

academ1c surv1val 



31 

The s1gn1f1cant correlat1on between soc1oeconom1c status and student 

support serv1ces was negatlVe The coeff1c1ent of determ1nat1on (r2) 

was .053. As the soc1oeconom1c status 1ncreased, the need for student 

support serv1ces decreased. Soc1oeconom1c status accounted for 5 3% of 

the var1ance 1n student support serv1ces 

The s1gn1f1cant correlat1on between soc1oeconom1c status and personal­

soclal development was negat1ve The coeff1c1ent of determ1nat1on (r2) 

was 02. The negat1ve correlat1on 1nd1cated that as salary 1ncreased, the 

needs 1n personal-soc1al development decreased 

The s1gn1f1cant correlat1on between soc1oeconom1c status and 1nstruc­

t1onal patterns was negatwe. The coeff1c1ent of determ1nat1on (r2) 

was 014 Th1s negat1ve correlat1on 1nd1cated that as salary 1ncreased, 

the needs 1n 1nstruct1onal patterns decreased 

For further analys1s of Research Quest1on Two, mult1ple regress1on was 

used The dependent vanable 1n the equat1on was called "All Needs " All 

Needs 1s def1ned as the degree of 1mportance (on a scale of 1 to 5) of 

those needs surveyed Independent van ab les were. sex, t1me out of 

school, soc1oeconom1c status, level of educat1on, age, and number of chll­

dren The equat1on was s1gn1f1cant (F = 3 05, df = 6.231, P < 05,} (see 

Table X, Append1x A) The r2 was 06, wh1ch was low, but s1gn1f1cant 

The 1ndependent var1ables accounted for only 6% of the var1ance of the All 

Needs vanable 

Research Quest1on Three 

The th1rd research quest1on was, "Are there s1gmf1cant d1fferences 1n 

the educat1onal needs of male and female reentry students who enrolled 1n 

one or more developmental stud1es courses and those who d1d not?" To 1n­

vest1gate the th1rd research quest1on, a two-way analys1s of var1ance was 
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performed to determ1ne whether a s1gn1f1cant d1fference ex1sted between 

the male and female respondents who enrolled 1n one or more developmental 

study courses and those who d1d not, w1th rat1ng of needs as f1ve dependent 

var1ables. 

A two-way analys1s of var1ance was performed on each of the f1ve de­

pendent vanabl es academ1 c survwal, student support serv1ces, persona 1-

socldl development, 1nstruct1onal patterns, and adm1mstratwe pol1c1es, to 

determ1ne 1f there was a relat1onsh1p between the 1ndependent var1ables of 

sex and course The results of the analys1s are shown 1n Tables XI through 

XV (see Append1x A) No s 1gn1 f1 cant d1fferences '"'ere found for the three 

dependent var1ables of academ1c surv1val, student support serv1ces, and 

personal-soc1al development Thus, the developmental courses taken by both 

male and female students were not related to the1r educat1onal needs 1n 

those three categor1es 

Reported 1n Table XVI (see Append1x A) are the cell means, number of 

respondents, and standard dev1at1ons for the fwe dependent van ab les, cat­

egorles of educat1onal needs The analys1s of var1ance for 1nstruct1onal 

patterns resulted 1n an r value wh1ch was s1gn1f1cant at the 05 level 

(Table XIV, Append1x A) 

A Tukey test was performed to compare all cell means of male and fe­

male reenter1ng students who were enrolled and who were not enrolled 1n 

one or more developmental courses. A cr1t1cal value of 4.98 was obta1ned 

and compared to the cell means. There was no s1gn1f1cant d1fference 

found between students who were and who were not enro 11 ed 1 n deve 1 op­

mental courses 

Eta2 was calculated, wh1ch showed that 2 14% of the var1ab1l1ty 1n 

the 1nstruct1onal pattern category was due to the 1nteract1on of sex and 

course The cell means for the dependent vanable, 1nstruct1onal patterns. 
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are shown 1n F1gure 5 As a result of the above analys1s, the 1nterac­

t1on of sex and course shown 1n F1gure 5 would be cons1dered not very 

meamngful. 

The F value (5.37) that was obta1ned for course enrollment w1th ad­

m1n1strat1ve pol1cy as the dependent var1able was s1gn1f1cant at the .05 

level (Table XV, Append1x A) Of those respond1ng, 37 males and 59 females 

were not enrolled 1n any developmental courses. 

Research Quest1on Four 

Research Quest1on Four was, "Are there s1gmf1cant d1fferences 1n the 

educat1onal needs of male and female reentry students who attended an 

or1entat1on sess1on and those who d1d not?" 

A two-way analys1s of var1ance was used to test for s1gn1f1cant dlf­

ferences among male and female reentry students who attended or1entat1on 

and those who d1d not, on the f1ve needs categor1es Table XVII (see 

Append1x A) shows the cell means, standard dev1at1ons, and number of re­

spondents for each of the flVe categones No s1gmflcant d1fferences were 

found among respondents who attended or1entat1on and those who d1d not, 1n 

terms of the flVe needs categor1es Thus, the F values wh1ch were obta1ned 

as a result of these calculat1ons were not s1gn1f1cant at the .05 level. 

These data are shown 1n Tables XVIII through XXII (see Append1x A). 

Research Quest1on F1ve 

The f1fth research quest1on was, "Is there a s1gn1f1cant d1fference 

between male and female reenter1ng students 1n the1r rat1ng of needs 1n 

f1ve categor1es academ1c surv1val, student support serv1ces, personal­

soclal development, 1nstruct1onal patterns and adm1mstrat1Ve pol1c1es?" 
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A one-way analys1s of var1ance was conducted to test th1s research 

quest1on. No s1gn1f1cant dlfferences were found for any of the dependent 

var1ables. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary of the Study 

Th1s study was des1gned to determ1ne the character1st1cs and needs of 

reenter1ng students at an urban two-year college dur1ng the spr1ng semester 

of 1982, and to assess the perce1ved needs of these students. The results 

of the study may ass1st 1n develop1ng a useful framework for program plan­

nlng and curr1culum bu1ld1ng. 

A rev1ew of the l1terature revealed that the reentry student makes up 

the maJor populat1on of educat1onal 1nst1tut1ons, espec1ally commun1ty and 

JUnlor colleges The needs of these students, who are adults, d1ffer from 

those of younger or trad1t1onal students 

A mod1f1ed quest1onna1re was the survey 1nstrument used to assess the 

educat1onal needs that reenter1ng students perce1ved as 1mportant for the1r 

successful reentry to college The quest1onna1re was ma1led, along w1th a 

cover letter and a stamped self-addressed return envelope, to 400 students 

who were enrolled dur1ng the prev1ous fall semester of 1981 who were 25 

years of age or older, who were enrolled not less than half-t1me (s1x or 

more cred1t hours), and who had been out of school for one year or more 

before enter1ng college. Of th1s number, 261 responded. The data ut1-

l1zed1n the study were collected from 265 {64%) reenter1ng students. 

F1ve research quest1ons were developed, based on 77 need 1tems that 

were d1v1ded 1nto f1ve categor1es establ1shed 1n a study by Mangano and 

36 
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Corrado (1979). The categor1es were: academ1c surv1val sk1lls, personal­

soclal development, student support serv1ces, 1nstruct1onal patterns, and 

adm1n1strat1ve pol1c1es. Students 1nd1cated the1r needs by rat1ng the 77 

1tems on a f1ve-po1nt L1kert scale from least 1mportant to most 1mportant 

Frequency counts and percentages were calculated for each 1tem 1n Part 

I of the quest10nna1re Mult1ple regress1on and Pearson correlat1ons were 

used to calculate the relat1onsh1ps among age, 1ncome level, number of 

dependents, level of educat1on, t1me out of school, and gender, and the 

f1ve categor1es of educat1onal needs Two-way analyses of var1ance were 

used to determ1ne whether s1gn1f1cant dlfferences ex1sted between male and 

female reentry students who enrolled 1n one or more developmental stud1es 

courses and those who d1d not. Analys1s of var1ance was also used to de­

termlne 1f s1gn1f1cant d1fferences ex1sted between male and female reentry 

students who attended an or1entat1on sess1on and those who d1d not Eta 

squared (n2) was calculated to determ1ne the s1ze of relat1onsh1p among 

1ndependent and dependent var1ables 

Conclus1ons 

As the return of adult students cont1nues to 1ncrease at 1nst1tut1ons 

of h1gher educat1on, colleges and un1vers1t1es must learn more about the 

character1st1cs and needs of the1r own adult populat1on {Mangano and Cor­

rado, 1978). Spec1al attent1on should be g1ven to the 1mpact of age, mar­

ltal status, number of ch1ldren, and other demograph1c 1nformat1on on the 

successful adJustment by adult students to the educat1onal env1ronment 

(Sales, Shore, and Bol1tho, 1980). Thus, 1t can be concluded that to 

prov1de programs and serv1ces that w1ll successfully meet the needs of 

reenter1ng adult students, educat1onal 1nst1tut1ons need to determ1ne the 

demograph1c character1st1cs of the1r new cl1entele 
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It was observed that s1gn1f1cant negat1ve relat1onsh1ps ex1sted among 

the age of adult students and categor1es of needs, student support serv-

1ces, personal-soc1al development, and 1nstruct1onal patterns. Correla-
2 t1ons were found w1th coeff1c1ents of determ1nat1on (r ) of .043, .017, 

and .014, respect1vely. These f1nd1ngs 1nd1cated that as age 1ncreased, 

the adult student's need for student support serv1ces, personal-soc1al de-

velopment, and 1nstruct1onal patterns decreased 

These results were supported by Knox (1979), who stated that apprehen-

s1on and prev1ous unpleasant exper1ences created a need for encouragement 

1n the adult learner and a need to be assured that they can learn 1n an 

educat1onal sett1ng Knox (1981) po1nted out that adults want to be 

treated as grown-ups and to apply what they learn to the1r l1fe roles 

They tend to apprec1ate teachers who are respons1ve to the1r concerns as 

they progress through a course Th1s need 1s 1nd1cated 1n the categor1es 

of student support serv1ces, personal-soc1al development, and 1nstruct1onal 

patterns. 

The results were also cons1stent w1th Shelhorne's (1975) f1nd1ngs, 

wh1ch po1nted out that many students returned to college to upgrade lnfor­

matlon 1n the1r f1elds. They were employed full-t1me and carr1ed respons1-

b1l1t1es related to the1r home, fam1ly, and soc1al commumt1es. Therefore, 

the1r t1me for soc1al 1nvolvement was l1m1ted. However, a rev1ew of the 

spec1f1c 1tems of the1r personal-soc1al development category of needs re-

vea 1 ed that persona 1 1 terns such as "1mprov 1 ng my memory," "gett 1 ng A' s and 

B's 1n courses, .. and "hav1ng a place to study at home," were cons1dered to 

be very 1mportant Students cons1dered soc1al 1tems such as "age-mates 1n 

class, 11 "gett1ng together w1th other students, 11 and 11 1mprov1ng soc1al 1n-

teract1on," as be1ng of less 1mportance. Lenn1ng and Hanson (1977) found 

that a maJOrlty of adult students reenter1ng college do so as part-t1me, 
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usually attend1ng school after a full day at work An except1on was vet­

erans, who were seen as be1ng much more l1kely than other students to want 

student-onented rather than trad1t1onal 1nstruct1on, and also to assoc1ate 

w1th other students and to part1c1pate 1n extracurr1cular act1v1t1es. 

A s1gn1f1cant pos1t1ve correlat1on was found between number of chll­

dren and academ1c surv1val sk1lls, student support serv1ces, and personal­

soclal development. Ch1ld care respons1b1l1t1es may be one of the many 

factors that 1nfluence the dec1s1on of adults to reenter school Th1s 1s 

espec1ally true of s1ngle women who often report that the1r most pervas1ve 

problem 1s hav1ng sole respons1b1l1ty for the1r ch1ldren. Hooper and March 

(1980) po1nted out that a maJor problem fac1ng female s1ngle parents was 

f1nances. S1nce these female students often come from fam1l1es w1th lower 

1ncomes, f1nanc1al a1d 1s 1mportant to enable them to attend school. 

Also, Bulp1tt (1977) stated that many mature women fall 1nto the 

category of d1sadvantaged students because they are depr1ved, both f1nan­

c1ally and culturally, due to a lack of formal tra1n1ng and the lack of 

opportun1ty to obta1n 1t These students may lack suff1c1ent money to 

f1nance the1r school1ng and many of them share some of the other def1c1en­

c1es of d1sadvantaged students. Thus, 1t m1ght be concluded that academ1c 

surv1val sk1lls, student support serv1ces, and personal-soc1al development 

1s 1mportant to these students. 

The analyses of var1ance performed w1th each of the f1ve need catego­

rles as dependent var1ables, us1ng gender and or1entat1on as 1ndependent 

var1ables, resulted 1n no s1gn1f1cant d1fferences. However, th1s f1nd1ng 

was not supported by Arbe1ter (1976), who reported that men were more 

l1kely than women to pursue educat1onal actw1t1es such as 11 occupat1onal 

tra1n1ng 11 Women more often stud1ed le1sure-type top1cs such as hobbles, 

recreat1on, and personal development Ag1n and Prather (1976) po1nted out 
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that women students probably enter college through homemak1ng-related 

courses that m1ght 1nclude cook1ng, sew1ng, and home plann1ng. Both of 

these f1nd1ngs po1nted to the needs categor1es· academ1c surv1val sk1lls, 

student support serv1ces, and personal-soc1al development. 

In the category of 1nstruct1onal patterns, 1t was observed that more 

males who were enrolled 1n developmental courses 1nd1cated greater need 1n 

the category of 1nstruct1onal patterns than d1d those who were not en­

rolled. On the other hand, the females who were not enrolled 1n develop­

mental courses showed more need 1n the category of 1nstruct1onal patterns 

than d1d females who were enrolled 1n developmental courses S1nce the 

d1 ff erences were very sma 11 , the f1 nd 1 ngs were 1 nterpreted to mean that the 

relat1onsh1ps were not s1gn1f1cant. 

As a result of the analys1s performed, no s1gn1f1cant d1fference was 

found among respondents who attended or1entat1on and those who d1d not, on 

the f1ve need categor1es. A rev1ew of the responses to the quest1on on 

attend1ng or1entat1on sess1ons m1ght result 1n conclud1ng that w1th less 

than one-th1rd of the respondents attend1ng an or1entat1on sess1on, e1ther 

most were un1nformed or they d1d not feel that 1t would be helpful A 

contr1but1ng factor to nonattendance could be that students were not com­

pelled to attend S1nce several or1entat1on sess1ons are scheduled at 

var1ous t1mes dur1ng week days and on Saturdays, t1me could poss1bly not be 

a factor for nonattendance. However, the lack of attendance at onentat1on 

sess1ons m1ght be assoc1ated w1th unfam1l1ar1ty w1th the developmental 

stud1es courses, wh1ch are expla1ned dur1ng the or1entat1on sess1ons It 

can be concluded that more effect1ve methods should be ava1lable for get­

tlng 1nformat1on about the programs and serv1ces that are ava1lable to 

students Overall, there was no ev1dence to support the hypotheses that 
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a s1gn1f1cant d1fference ex1sted between the educat1onal needs of reen­

terlng male and female students. 

Recommendat1ons 

Based on the f1nd1ngs of th1s study, the follow1ng recommendat1ons are 

proposed for further research 

1. Make an assessment of the student populat1on to compare the educa­

tlonal needs of d1fferent populat1ons (such as the trad1t1onal 18-year-old 

student) to the reentenng adult student and the part-t1me student needs to 

full-t1me student needs. Th1s would prov1de a broader research base for 

mak1ng compar1sons 

2 Some students 1nd1cated on the quest1onna1re that they were not 

aware of the developmental stud1es program. Therefore, an assessment of 

the student populat1ons• awareness of the developmental stud1es program, 

or1entat1on, and other student serv1ces 1s 1n order 

3 Programs are somet1mes 1mplemented by colleges pr1or to mak1ng a 

need analys1s. A survey could be conducted of adult students to ascerta1n 

the1r degree of sat1sfact1on w1th programs and serv1ces prov1ded to meet 

the1r needs by the college. 

4 A survey could be conducted to determ1ne the awareness of staff, 

1nstructors, and adm1n1strators toward the needs of reenter1ng students. 
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TABLE I 

RELIABILITY, MEANS, AND STANDARD DEVIATIONS 
FOR SURVEY OF STUDENT NEED SUBSCALES 

Subscale Re 1 1 ab 1 11 ty Means 

Academ1c Surv1val 89 33 02 
Student Support Serv1ces 84 56 34 
Personal-Soc1al Development 91 65 43 
Instruct1onal Patterns 80 60 48 
Adm1n1strat1ve Pol1cy .73 44 81 

Total 95 260 08 

TABLE II 

FREQUENCY AND PERCENTAGE BY AGE RANGE 

Years Frequency % 

25 - 34 148 57.8 
35 - 44 70 27.3 
45 - 54 34 13.3 
55 and over 4 1.6 
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Std. Dev 

8 17 
13 11 
14 60 
9 20 
8 01 

53 09 



TABLE III 

MARITAL STATUS OF RESPONDENTS 

Mar1tal Status Frequency % 

Marr1ed 167 65.2 
Smgle 32 12.5 
Dworced 42 16 4 
Separated 9 3.5 
W1dowed 6 2 3 

TABLE IV 

FREQUENCY AND PERCENTAGE OF EMPLOYMENT STATUS 

Employment Status 

Unemployed 
Part-T1me Employed 
Full-T1me Employed 

Frequency 

73 
39 

144 

TABLE V 

FREQUENCY AND PERCENTAGE OF CHILDREN AS 
REPORTED BY RESPONDENTS 

No of Ch1ldren 1 2 3 4 

Frequency 
Percentage 

40 
15 6 

78 
30 5 

46 
18.0 

24 
9.3 

% 

28.6 
15.2 
56 3 

Over 5 

11 
4 3 
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None 

54 
21 3 



TABLE VI 

FREQUENCY AND PERCENTAGE OF RESPONDENTS 
CATEGORIZED INTO SIX ETHNIC GROUPS 

Ethn1c Group Frequency 

Nonres1dent1al Allen 1 
Black 31 
Amer1can Ind1an or Alaskan 

Nat we 12 
H1spamc 4 
As1an or Pac1f1c Islander 8 
Caucas1an 196 

TABLE VII 

FREQUENCY AND PERCENTAGE OF YEARLY 
INCOME OF RESPONDENTS 

Income Frequency 

Under $3,000 13 
$ 3,000 - $ 5,999 11 
$ 6,000 - $ 9,999 15 
$10,000 - $14,999 45 
$15.000 - $19,999 36 
$20,000 - $24,999 33 
$25,000 - $29,999 36 
Over $30,000 58 
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% 

0.4 
12.1 

4.7 
1.6 
3 1 

76.6 

% 

5.0 
4.3 
5.9 

17 6 
14 1 
12.9 
14 4 
22 7 



MaJor 

TABLE VII I 

FREQUENCY AND PERCENTAGE OF MAJOR FIELDS 
OF RESPONDENTS 

Frequency 

51 

% 

Bus1ness 115 44 9 
Humamt1es 16 6.3 
Eng1neer1ng/Sc1ence 34 13.3 
Health Sc1ence 34 13 3 
Sacul Stud1es 21 8 2 
Other 36 14 1 

TABLE IX 

CORRELATIONS BETWEEN INDEPENDENT VARIABLES AND 
CATEGORIES OF NEEDS FOR REENTRY STUDENTS 

Student Personal- Instruc- Adm1m s-
Independent Academ1c Support Soc1al t1onal tratwe 
Var1ables Survwal Serv1ces Development Patterns Pol1c1es 

Sex -.005 -.015 .001 -.085 .100 
Age - 086 - 208** - 129* - 120* -.095 
No. of Ch1ldren .194** .165* .143* 084 .049 
Soc1oeconom1c 

Status - 141* -.231** - 147* - 118* -.062 
Out of School - 023 - 041 036 -.037 -.080 
Educat1on Level -.069 038 043 .005 -.037 

*S1gn1f1cant at P < 05 

**S1gn1f1cant at P < 01 

Note· df = 197 



Source 

Regress1on 
Res1dual 

*P < 05 

Source 

Sex 
Course 
Sex x Course 
Error 

Note. p < 05 

TABLE X 

MULTIPLE REGRESSION FOR RESPONDENTS ON 
INDEPENDENT VARIABLE, ALL NEEDS 

Sum of Squares 

28146 34072 
424838.33575 

df 

6 
231 

TABLE XI 

Mean Square 

4691 05679 
1839 12699 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON ACADEMIC SURVIVAL 

Sum of Squares df Mean Square 

2 89 1 2 89 
116 09 1 116 09 
82 38 1 82 38 

13129 16 186 70 59 
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F Value 

2 55* 
.020 

F Value 

0 04 
1.64 
1.17 



Source 

Sex 
Course 
Sex x Course 
Error 

p < 05 

Source 

Sex 
Course 
Sex x Course 
Error 

Note. p < .05 

TABLE XII 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON STUDENT SUPPORT SERVICES 

Sum of Squares df Mean Square 

122 71 1 122.71 
103 59 1 103.59 
112.13 1 112 13 

31082.00 186 167 11 

TABLE XIII 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON PERSONAL-SOCIAL DEVELOPMENT 

Sum of Squares df Mean Square 

0 14 1 0.14 
108 01 1 108.01 
97.83 1 97 83 

42345 93 186 227 67 
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F Value 

0.73 
0.62 
0 67 

F Value 

0 00 
0.47 
0.43 



Source 

Sex 
Course 
Sex x Course 
Error 

*P < .05 

Source 

Sex 
Course 
Sex x Course 
Error 

*P < 05 

TABLE XIV 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON INSTRUCTIONAL PATTERNS 

Sum of Squares df Mean Square 

48.37 1 48.37 
110 90 1 110.90 
335.42 1 335.42 

15176 93 186 81.60 

TABLE XV 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON ADMINISTRATIVE POLICIES 

Sum of Squares df Mean Square 

2 68 1 2 68 
313 47 1 313.47 
125 68 1 125 68 

10856 60 186 58.37 

54 

F Value 

0.59 
1.36 
4 11* 

F Value 

0 05 
5.37* 
2 15 



Needs 
Categor1es 

Academ1c Surv1val 

TABLE XVI 

CELL MEANS, NUMBER OF RESPONDENTS, AND STANDARDS OF DEVIATION 
FOR DEPENDENT VARIABLE, FIVE CATEGORIES OF 

EDUCATIONAL NEEDS FOR DEVELOPMENTAL 
STUDIES COURSE 

Males Males Females 
Not Enrolled Enrolled Not Enrolled 

x 31 59 x 34.56 x 32 69 
so 8 16 so 9 41 so 9 63 
N 37 N 36 N 59 

Females 
Enrolled 

x 32 95 
so 6 30 
N 58 

Student Support -I----~~-~l---------------X----~~-~l---------------~----~~-;;---------------I----56-38-
Servlces SO 13 67 SO 14 68 SO 13 08 SO 11 00 

N 37 N 36 N 59 N 58 

Persona1-Socla1 -~----~;-~2---------------X----~~-~;---------------~----~~-;;---------------I----65-41-
Deve 1 opment SD 16 48 SO 15 24 SD 16 07 SO 12 88 

N 37 N 36 N 59 N 58 
Instruct1ona1 _i ____ 57-87---------------i----~2-1~---------------i----~1-~~---------------i----6o-5o 
Patterns SD 11 07 SO 8.11 SO 9 78 SO 7 15 

N 37 N 36 N 59 N 58 
Adm1n1strat1ve -i----4;-27---------------i----;]-~8---------------~-----;~-l~--------------X----46-16 
Po11c1es SD 7 21 SO 6 50 SO 9 23 SO 6 70 

N 37 N 36 N 59 N 58 

01 
01 



Needs 
Categor1es 

Academ1c Surv1val 

Student Support 
Serv1ces 

Personal-Soc1al 
Development 

Instruct1onal 
Patterns 

Adm1n1strat1Ve 
Pol1c1es 

TABLE XVII 

CELL MEANS, NUMBER OF RESPONDENTS, AND STANDARDS OF DEVIATION 
FOR DEPENDENT VARIABLE, FIVE CATEGORIES OF EDUCATIONAL 

NEEDS FOR ORIENTATION SESSION 

Males Males Females 
Not Or1 en ted Or1ented Not Or1ented 

x 32 83 x 33 55 x 32 48 
so 8 33 so 9 61 so 7 49 
N 58 N 22 N 95 

x 56 26 x 57 82 x 54 99 
so 14 65 so 12 13 so 11 36 
N 58 N 22 N 95 

x 64 48 x 67 09 x 64 85 
so 15 23 so 16 17 so 14 06 
N 58 N 22 N 95 

x 58 97 x 61 09 x 60 91 
so 9 58 so 8 77 so 8 67 
N 58 N 22 N 95 

x 44 31 x 45 05 x 46 43 
so 7 88 so 6 68 so 7 73 
N 58 N 22 N 95 

Females 
Or1ented 

x 34 03 
so 9 68 
N 36 

x 59 58 
so 13 58 
N 36 

x 67 28 
so 15 51 
N 36 

x 62 11 
so 8 62 
N 36 

x 43 61 
so 8 70 
N 36 

0'1 
01 



Source 

Sex 
Onentat10n 

TABLE XVIII 

TWO-WAY ANALYSES OF VARIANCE FOR RESPONDENTS 
ON ACADEMIC SURVIVAL 

Sum of Squares df Mean Square 

0 19 1 0.19 
50 63 1 50.63 

Sex x Orientat1on 6 75 1 6 75 
Error 

Note. p < .05 

Source 

Sex 
Or1entat1on 

14448 43 207 69.80 

TABLE X IX 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON STUDENT SUPPORT SERVICES 

Sum of Squares df Mean Square 

2 44 1 2.44 
374.90 1 374 90 

Sex x Or1entat1on 91 16 1 91.16 
Error 33894.13 207 163.74 

Note: p < 05 
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F Value 

0.00 
0 73 
0.10 

F Value 

0 01 
2 29 
0.56 



Source 

Sex 
Or1 entat 1 on 

TABLE XX 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON PERSONAL-SOCIAL DEVELOPMENT 

Sum of Squares df Mean Square 

3 07 1 3 07 
250 83 1 250 83 

Sex x Or1entat1on 0 33 1 0 33 
Error 

p < 05 

Source 

Sex 
Or1entat1on 

45717 46 207 220 86 

TABLE XXI 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON INSTRUCTIONAL PATTERNS 

Sum of Squares df Mean Square 

86.75 1 86.75 
109.87 1 109.87 

Sex x Or1entat1on 8 37 1 8.37 
Error 16509.45 207 79 76 

Note p < .05 
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F Value 

0 01 
1 14 
0 00 

F Value 

1 09 
1 38 
0.10 



Source 

Sex 
Onentat 10n 

TABLE XXII 

TWO-WAY ANALYSIS OF VARIANCE FOR RESPONDENTS 
ON ADMINISTRATIVE POLICIES 

Sum of Squares df Mean Square 

4.67 1 4.67 
43 06 1 43 06 

Sex x Or1entat1o 125 17 1 125.17 
Error 12749 23 207 61.59 

Note· p < 05 

59 

F Value 

0 08 
0 70 
2 03 
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Dear Student. 

We need your help. We want to learn more about the needs of adult students 
at Oscar Rose Jun1or College who are reenter1ng educat1on. You have been 
chosen as one who can help us by respond1ng 1mmed1ately to the enclosed 
py of the Reenter1ng Students• Survey 

The quest1onna1re w1ll requ1re only a few m1nutes of your t1me. Please 
complete the form now and return 1t 1n the addressed, stamped envelope. 
Your reply w1ll help to make the results of the study reflect more accu­
tely adult student needs at Oscar Rose Jun1or College. 

You can be assured that your response w111 be completely conf1dent1al The 
report of th1s survey w1ll be ava1lable 1n the counselor•s off1ce next se­
ster, 1f you are 1nterested 1n rev1ew1ng 1t. 

Thank you for your help and cooperat1on. 

S1ncerely, 
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REENTRY STUDENT SURVEY 

Oscar Rose Jun1or College 
M1dwest C1ty, Oklahoma 

PART I - PERSONAL HISTORY 

A. Demograph1c Informat1on 

Please check the 1nformat1on requested 

1. Sex: 
{1) ---=Male 
{2) Female 

2. Age: 
(1) ___ 25-34 
(2) 35-44 
(3) 45-54 
{4) 55 and over 

3. Mar1tal Status 
(1) Marr1ed 
{2) ---'s, ngle 
(3) D1vorced 
{4) Separated 
(5) W1dowed 

4. Employment. 
{1) Not employed 
(2) Employed part-t1me 
{3) Employed full-t1me 

5. Number of Ch1ldren. 
{1) 1 
{2) 2 
{3) 3 
{4) 4 
{5) Over 5 
(6) None 

6. To wh1ch group do you belong? 
{1) Non-Res1dent Al1en 
{2) Black 

8 What 1s the fam1ly 1ncome? 
{Yours and your spouse's, 
1f marr1ed Your 1ncome, 
1f not marr1ed ) 
(1) Under $3,000 
{2) $3,000-$5,999 
(3) $6,000-$9,999 
(4) $10,000-$14,999 
(5) $15,000-$19,999 
(6) $20,000-$24,999 
(7) $25,000-$29,999 
(8) $Over $30,000 

9 Where do you presently 
res1de? 
(1) Close to college 

(w1th1n walk1ng d1stance) 
(2) Elsewhere 1n the 

Clty 
(3) W1th1n commut1ng 

d1stance 
(4) Other ___ _ 

{3) Amer1can Ind1an or Alaskan 
NatlVe 

{4) H1span1c 
(5) As1an or Pac1f1c Islander 
{6) Caucas1an 

7. Are you a Veteran? 
(1) Yes 
{2} No 
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B. Educat1onal Informat1on 

Please check or f1ll 1n the response wh1ch best answers the quest1on for 
you. 

1. When d1d you last take a course 1n h1gh school or college, before 
enroll1ng th1s semester? 
(1) 1 year ago or less 
(2) 2-4 years ago 
(3) 3-5 years ago or more 

2. D1d you stop attend1ng h1gh school for one year or more before 
attend1ng Oscar Rose Jun1or College? 
(1) Yes 
(2) No 

3. C1rcle the h1ghest school grade completed· 
1 2 3 4 5 6 7 8 9 10 11 12 GEO 13 14 15 16 

4. What was your reason(s) for qu1tt1ng school? 
(1) Health 
(2) Transfer to another college 
(3) F1nanc1al 
{4) Transportat1on 
(5) Employment 
(6) M1l1tary 
{7) Reduct1on of Load 
{8) Other, Spec1fy ----------------

5. Are you presently enrolled 1n an Assoc1ate Degree program at Oscar 
Rose Jun1or College? 
(1) Yes 
{2) No 

6. Do you plan to transfer from Oscar Rose Jun1or College to a four­
year college or un1vers1ty? 
(1) Yes 
{2) No 

7 How many cred1t hourse are you tak1ng th1s semester? 
(1) 5 or fewer ---(2) 6-11 
{3) 12 or more 

8. How many semesters have you attended th1s college? 
(1) Th1s 1s my f1rst semester. ---. (2) 2-4 
(3) 5 or more 

9. When do you attend class? 
(1) Day 
(2) Even1ng 
(3) Both day and even1ng 



10. How many Developmental Courses have you taken wh1le enrolled at 
Oscar Rose Jun1or College? 
(1) One 
(2) Two 
(3) Three 
(4) Four or more 
(5) None 
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11. Wh1ch one of the or1entat1on sess1ons d1d you attend at Oscar Rose 
Jumor College? 
(1) Fall, 1981, am 
(2) Fall, 1981, p.m 
(3) Spr1ng, 1982, a.m. 
(4) Fall, 1982, p m. 
(5) None 

12 0 What 1s your maJor f1eld of study? 
( 1) Bus1 ness 
(2) ---H:umamt1es 
(3) ---.Eng1neenng/Sc1ence 
(4} Health Sc1ences 
(5) ---Soc1al Stud1es 
(6} Other, Spec1fy ----------------

13. What 1s (are) your ma1n reason(s) for enroll1ng at Oscar Rose 
Jumor Co 11 ege? 

14. Has Oscar Rose Jun1or College fulf1lled your expectat1ons of 1t as 
an educat1onal 1nst1tut1on? 
(1) Yes 
(2) No 
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PART II - STUDENT NEEDS 

The follow1ng 1tems represent needs for some college students. Please 
1nd1cate HOW IMPORTANT EACH ITEM IS FOR YOU as a student Respond to 
each 1tem ONLY AS IT APPLIES TO YOU by c1rcl1ng one cho1ce accord1ng 
to these rat1ng categor1es 

EXAMPLE 

Be1ng allVe 

Item: 

1 = No Importance 
2 = Low Importance 
3 = Med1um Importance 
4 = H1gh Importance 
5 = Very H1gh Importance 

1. A place to study on campus. 

2. Bus serv1ce to the campus 

3. Be1ng able to take a course as an 1ndependent 
study • • • • • • • • 

4. Instructors who are personally 1nterested 1n my 
progress. • • . • • • • • • • • . . • • 

5 The use of f1lms, tapes, and other aud1ov1sual 
mater1als 1n a course 

6. Prereg1strat1on 

7. Learn1ng to organ1ze my t1me better •• 

8 Improv1ng my study sk1lls 

9. Even1ng classes 

10. Be1ng able to drop a course at any t1me w1thout 
rece1v1ng a penalty grade 

11. Study1ng w1th other students ••••• 

12 Be1ng able to take a course w1th "pass-fall" 
grad1ng 1nstead of 11 A" to 11 F" grad1ng •••• 

13. Instructors who have a real1st1c v1ew of my 
respons1b1l1t1es outs1de of class 

14. Be1ng able to take a var1ety of courses before 
dec1d1ng on a maJor f1eld of study 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 = No Importance 
2 = Low Importance 
3 = Med1um Importance 
4 = H1gh Importance 
5 = Very H1gh Importance 

15. A campus tour dur1ng my f1rst semester 

16. Learn1ng to prepare better term papers 

17. Tutor1ng serv1ces 

18. Be1ng able to get occupat1onal counsel1ng 

19 Courses prov1d1ng spec1f1c sk1lls that w1ll be 
useful on a JOb ••••• 

20. Work1ng w1th other students 

21. Speedy reg1strat1on procedures •• 

22. Be1ng able to obta1n cred1t for out-of-college 
exper1ences • • • • • • 

23. Improv1ng my concentrat1on •• 

24. F1nanc1al a1d 

25. "F1tt1ng 1n" w1th other students •• 

26. Improv1ng my note-tak1ng sk1lls •• 

27. Instructors who use many examples 1n the1r 
teach1ng • 

28. Learn1ng to cope w1th fa1lure 

29 Instructors who prov1de more than one way to 
meet course requ1rements 

30. Extracurr1cular act1v1t1es •• 

31. Be1ng able to take 11 re-tests 11 to 1mprove my grade 

32. Instructors who mod1fy the course outl1ne to meet 
students• 1nterests 

33. Improv1ng my soc1al 1nteract1ons w1th other 
students 

34. A place to study at home. 

35. Instructors who are relaxed and 1nformal 1n the 
classroom 
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1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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1 = No Importance 
2 = Low Importance 
3 = Med1um Importance 
4 = H1gh Importance 
5 = Very H1gh Importance 

36. Evemng reg1strat1on . . . . 1 2 3 4 5 

37. Weekend reg1strat1on. . . . . . 1 2 3 4 5 

38. Improv1ng my memory • . . . . 1 2 3 4 5 

39. Learn1ng to g1ve oral reports • 1 2 3 4 5 

40. Weekend classes 1 2 3 4 5 

41. Improv1ng my wr1t1ng sk1lls 1 2 3 4 5 

42. "Keep1ng up" w1th other students 1n class 1 2 3 4 5 

43. Gett1ng "A's" and "B's" 1 n my courses 1 2 3 4 5 

44 Instructors who let students dec1de what should be 
covered 1n a course . . . . . 1 2 3 4 5 

45. Courses w1th many class d1scuss1ons •• . . . . . 1 2 3 4 5 

46. Ch1ld care fac1l1t1es on campus 1 2 3 4 5 

47. Improv1ng my vocabulary sk1lls 1 2 3 4 5 

48. Encouragement from my 1nstructors . . . . . . 1 2 3 4 5 

49 Summer classes. . . . . 1 2 3 4 5 
) 

50 Learm ng to set better goals for myself 1 2 3 4 5 

51. Improv1ng my mot1vat1on for college work. 1 2 3 4 5 

52. Reduc1ng my uneas1ness about go1ng to college 1 2 3 4 5 

53. Students my own age 1n my class . . . . 1 2 3 4 5 

54. Instructors who follow the course outl1ne very 
closely •• 1 2 3 4 5 

55. Improv1ng my read1ng sk1lls 1 2 3 4 5 

56. Job placement serv1ces. 1 2 3 4 5 

57 Improv1 ng my math sk1ll s 1 2 3 4 5 

58. Sett1ng as1de t1me every day to study • 1 2 3 4 5 
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1 = No Importance 
2 = Low Importance 
3 = Med1um Importance 
4 = H1gh Importance 
5 = Very H1gh Importance 

59. Campus act1v1t1es for students w1th 1nterests 
s1m1lar to m1ne 1 2 3 4 5 

60. Be1ng able to get academ1c counsel1ng 1 2 3 4 5 

61. Learn1ng to use l1brary fac1l1t1es ••• 1 2 3 4 5 

62. Grades based on proJects, papers, and class par-
t1c1pat1on 1nstead of tests alone •••••• 1 2 3 4 5 

63. Flex1ble requ1rements for class attendance ••• 1 2 3 4 5 

64 Courses 1n wh1ch the 1nstructor lectures most of 
the t1me . . . . . . . 1 2 3 4 5 

65. Gett1ng together w1th other students •• 1 2 3 4 5 

66. A campus snack bar open dur1ng all class hours. 1 2 3 4 5 

67 Three hour classes that meet once a week 1 2 3 4 5 

68. Improv1ng my self-conf1dence . 1 2 3 4 5 

69. Know1ng how I'm do1ng 1n relat1on to others 1n 
the class . . . . . . . . . . . . . . . 1 2 3 4 5 

70. Acqu1r1ng a broad educat1onal background 1 2 3 4 5 

71. Be1ng able to get counsel1ng for personal 
problems ••• . . . . 1 2 3 4 5 

72. Course obJect1ves to gu1de my study 1 2 3 4 5 

73 Attend1ng or1entat1on pr1or to enter1ng classes 1 2 3 4 5 

74. Courses us1ng many sources of mater1als 1 nstead 
of a s1ngle textbook. . . . . . . . . . . . 1 2 3 4 5 

75. Flex1ble schedul1ng 1 2 3 4 5 

76. Campus secur1ty •• . . . . . . . . 1 2 3 4 5 

77 Reg1strat1on by telephone 1 2 3 4 5 
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CATEGORIES OF NEEDS ITEMS AND 

MEANS OF RESPONSES 

.ACADB II C SUUR\' I\ AL 

8. Inprov1ng stuch sh.1lls • 

16. Preparlng better term papers 

39. Learn1ng to g1ve oral reports 

41. Improve wr1t1ng sk1ll~ 

47. Improve vocabulary sk1lls. 

55. Improve read1ng sk11ls • • • 

57. Improve math sk1lls • • • • . . . 
61. Learn~g to use l1brary fac1l1t1es 

26. Irnprov1ng not~tak1ng sh.1lls • 

PERSONAL-SOCIAL DEVELOf':\IE.\'T 

7. Learn1ng to organ1ze tl.Ille better 

11. Study1ng Wlth other students . . 
20. 1~ork1ng \vl th other students . 
23 Improv1ng concentration 

25. F1 ttlng 1n Wl th other students 

28. Learn1ng to cope \'11th fa1lure . 
33. Impro1vng soc1al 1nteract1on 

34. Place to ~tudy at home . . . 
38. Improv1ng me~ry . . 
42. Keep1ng up wlth other students 

. . . . 

. . . . 

. . 
. . . 

. . . . 

. . 
0 . . . 
. 
. 

MEANS 

4.11 

3 41 

3 53 

3 71 

3.73 

3.72 

3.74 

3 42 

3.59 

3 88 

2.78 

3.15 

4.02 

2 96 

3.29 

2.68 

4 01 

4.13 

3.06 
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43. Get t~ng A::> d.I1d Bs m courses 

so. Lear.n1ng to set better goals 

51. Improv~ng mot~vat~on . . . 
52. Reduc1ng uneas~ness . . • • . • 

53. Age-mates m classes . . . . . 
58. Settlng as1de t~e to study • . . . • . 
65. GettLng together w~th other students . 
68. Irnprov1ng self-conf1dence . . . . . . 
70. Acquar1ng broad educat1onal background 

INSTRUCTIO~ PAITERNS 

4.35 

3 83 

3 81 

2.96 

2 51 

3.93 

2.52 

3 64 

3.91 

4. Instructors are personally Lnterested 4.35 

5. A-V mater1als m course 

13. Instructors have a real~st1c Vle\1/ 

2/ Instructors use manv examples . . 
29. Instructors prov1de alternat1ves 

31. Takmg retests to llilprove grade • • • 

32. Instructors ll'.Cd.lfy course outlLne 

35. lnstuctors are relaxed and 1nformal 

44. Courses des1gned w1th student 1nput 

45. D1scuss1on classes 

48. Encouragement from Instructors 

54. Instructors follo\v course outlLne 

62. Grades based on seveal actlVltles 

64. Lecture classes . . . 

3.68 

4 05 

3.93 

3.98 

3.57 

3 68 

4 20 

2.50 

3.41 

4 04 

3.07 

3.98 

2.60 
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69 MO\vledge of class stanclJ.ng • • 2. 96 

72 Course obJeCtlVe!:J to gu1de study 3 6'"' 

i4. Courses \\lth several source mater1als • 2. 80 

~1INISTRATIVE POLICIES 

3. Takmg courses as l.ndependent study. 

9 Even1ng classes • • • • • • • . . . 
3.21 

3.99 

10 Dropp1ng courses \vl thout penalty 3. 60 

12. Pass-Fall grad1ng • • • • • • 2.30 

14. Course varlet) . . . . . . . . 
19. 

22. 

40. 

49. 

63. 
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Courses prov1d1ng spec1f1c JOb sktlls • • 

L1fe exper1ence cred1t • 

\\eekend classes • • • 

Summer classes • • • • 

. . . . . . 
. . . . . . 

. . . . 
Fle~1ble attendance reqUirements 

Three hour classes • • . . . . 

3.54 

4.16 

3.81 

2.68 

3.67 

3.36 

2.91 

75 Flextble schedul1ng • • • • • • • • 3. 65 

76. Campus secur1ty . . . . . 
STIJDENT SUPPORT SERVICes 

1. Place to study on campus • 

2. Campus bus semce • • • • 

6. PrE>ergtstrauon • • • • • • 

15 Campus tour • • • • • 

17. Tutormg serv1ces · • · • • • 

18. Occupat1onal Counseltng • • 

21. Speedy reg1strat1on procedures 

3.94 

3 14 

1.90 

3.69 

2.36 

3.34 

3 36 

3 9/ 
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24 Fmanc1al a1d • . . . . . . 3.20 

30 Extra-Currlcular actl\ltles 2 38 

36 Even1ng reg1strat1on 3 61 

37 ~eekend reg1strat1on . . . . 3.16 

4f- Ch1ld care tac1l1t1es on campus . . . 2.44 

56 Job placement serv1ces . . . . . . 3 02 

59 Campus act1V1t1es for students . . . 2.44 

60 Acade~c counsel1ng . . . . 3.64 

66. Campus snad. bar . . . . . . 3.11 

71 Personal counsel1ng . . . . . . . . 2.64 

73. Attend1ng or1entat1on . . . 2.19 

77 Reg1strat1on by telephone . . . 2 75 
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TABlE XXIII 

QlOICE DISTRIBUl'ICi~ OF RESPCllSFS 
'ID NEED I'I'El-S :0 Y PI:RCENrA~ 

0 1 2 3 4 5 0 1 2 3 4 5 

Items Percentages Items Percentages 

1 1 14 15 30 22 18 39 0 9 7 28 27 29 
2 1 55 18 14 6 7 40 1 28 20 24 11 17 
3 1 12 11 33 27 16 41 0 7 7 24 27 34 
4 0 1 2 13 27 56 42 0 21 14 23 23 19 
5 0 3 7 33 34 23 43 1 2 1 13 22 61 
6 2 3 8 27 31 29 44 1 23 21 38 12 4 
7 0 5 7 ,20 31 37 45 0 5 10 37 30 17 
8 0 4 4 14 31 46 46 2 44 11 13 12 18 
9 0 9 7 14 14 56 47 4 9 6 22 30 34 

10 0 8 14 21 23 34 48 a 3 4 19 32 41 
11 0 19 19 37 13 11 49 1 9 7 23 26 34 
12 2 36 18 27 5 11 50 1 7 5 20 30 37 
13 0 4 4 19 27 46 51 0 8 4 21 30 36 
14 0 10 6 27 34 23 52 1 23 12 28 16 20 
15 2 34 21 21 12 10 53 0 31 17 29 12 10 
16 0 14 7 27 27 25 54 2 9 18 40 16 16 
17 0 11 15 27 21 25 55 1 9 7 19 29 35 
18 1 12 9 32 18 27 56 2 23 11 23 15 26 
19 0 3 3 15 31 48 57 1 7 7 23 24 37 
20 1 11 13 39 20 16 58 1 5 4 16 34 41 
21 0 3 4 23 32 38 59 1 29 21 31 11 7 
22 2 6 7 21 20 43 60 1 7 8 27 28 30 
23 0 4 6 16 31 43 61 2 7 9 33 29 21 
24 1 20 13 20 17 29 62 0 4 5 20 31 40 
25 0 18 16 33 19 14 63 2 7 10 36 26 20 
26 J 9 10 20 34 27 64 1 17 22 43 14 3 
27 1 1 4 26 33 35 65 1 23 22 36 13 5 
28 1 11 17 23 23 24 66 1 17 14 25 25 18 
29 0 2 3 27 31 37 67 1 22 16 22 21 17 
30 1 31 22 29 11 7 68 1 9 10 20 25 36 
31 0 9 10 26 26 29 69 1 18 13 31 28 10 
32 1 3 8 33 27 29 70 2 5 4 16 35 38 
33 1 19 20 39 14 7 71 1 25 21 26 17 10 
34 1 6 5 15 26 48 72 3 5 5 24 36 27 
35 0 2 2 15 37 44 73 2 35 26 23 9 5 
36 1 10 11 17 28 33 74 2 14 20 41 16 8 
37 1 19 15 19 20 26 75 2 4 6 31 31 26 
38 0 4 5 15 27 49 76 1 2 6 23 26 41 

77 2 25 19 25 13 18 
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WRITTEN COMMENTS FROM PARTICIPANTS 

Comments to quest1on 13 on the quest1onna1re 

What 1s (are) your ma1n reason(s) for enroll1ng at Oscar Rose Jun1or 
College? 

1 11 Recommended to me for the bas1c college tra1n1ng needed pr1or to 
enroll1ng at ou•s Eng1neer1ng School II 

2. 11 Good Eng 11 sh Program 11 

3. 11 Locat1on and Cost 11 

4 11 lt 1s a h1ghly recommended 1nst1tut1on by the personnel at 
T1nker 11 

5 11 Low tu1t10n, convemence of class hours, and locat1on. 11 

6. 11 Convemence and qual 1ty of 1 nstruct1on 11 

7 11 Qual1f1ed 1nstructors and a pleasant atmosphere 11 

8 11 It offered a maJor that I needed 11 

9 11 I heard the sc1ence department was one of the best 1n th1s area 11 

10 11 Easy to transfer to a four-year school 11 

11 11 I knew through my own exper1ence and the comments of others that 
ORJC competes w1th four-year colleges as far as the qual1ty of 
courses 1s concerned and I knew and l1ke the fact that students 
don•t have as many problems w1th adm1n1strat1ve •red tape• as they 
do at the larger un1vers1t1es I l1ke the smaller classes 11 

12 11 Many former and present students encouraged me to attend. 11 

13. 11 It has an A, B, and c gradlng system II 

14 11 0ne of the reasons I attended ORJC wh1ch I d1dn•t ment1on earl1er 
1s the fact that I really needed a sol1d math/algebra foundat1on 
because I am work1ng w1th computers at work I felt that John 
Saxon was the only teacher who could g1ve me th1s sol1d foundat1on 
I plan on cont1nu1ng w1th h1s algebra course th1s fall. My daugh­
ter•s school 1s us1ng h1s textbook next year and I am very pleased 
In my op1n1on, you do not g1ve John Saxon the recogn1t1on he so 
r1ghtly deserves. Also, I hope you w1ll be 1ntroduc1ng more compu­
ter courses 1n the com1ng semester. I am mostly 1nterested 1n 
Bas1c, PLI, Fortran, etc languages." 

15 11 To see how I do before go1 ng to a four-year unwers1 ty 11 

16 11 To start 1n small college (s1nce be1ng out of school so long) 
before go1ng to a b1g un1vers1ty 11 



17 11 lt was h1ghly recommended by an adv1ser from the school I am 
trans fen ng to 11 

18. 11 lt haS a g00d aSSOClate degree program II 

19. 11 To ra1 se my grade po1nt average ... 

20. 11 ! JUSt llke the school II 

21 11 Good vanety of classes and class t1me, easy to enroll, mce 
school, pleasant and helpful staff 11 

22. 11 ! th1nk ORJC 1s the best JUnlor college around 11 
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