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JOURNAL OF THE FACULTY IZENATE {Horman campus)
The University ol Oklahoma
session -- May 3, 1982 ~-- 3:00 p.m., Dale Hall 27
The Faculty Senate was called to order by Dr. Gary Thompson, Chair.
Pregent:
DBaker Ford Hebert Locke Seaberg
Biro Foster, J. Howard love Seltf
Browpn, H. Fogter, T. Huseman Maletz Emith
Brown, S. Gollahalii ¥iacz Menzie Sonleitner
Christian Craves Lanning Moriarity Stock
Christy Gross .ehr, Robert Murphy mhozps
Connerx Hardy Lehr, Roland Patten Wainner
Covich Haves Levy Rinear West
Driver Heaston Lis Schliefe Whitmere
Dunn
Liaison, Women's Caucus: Morgan
Guests: CU Regent Dan Little
Alexander Holmes, Vice Chair, General EBducation Committee
Hibdon Ragan, J. Ragan, T. Scharnierg
Fishbeck
Provost's office representative: Ray
PER representatives: linkenbes 7 Guyer Me”ej]
Cowen Littie POWRYS
UCSA reprasontative: Savenoaks
{Secretary's note: In accordance r‘th vrecedent, faculty absearnces
are nct charged o th individual's re cord. Attendance at special
sessions, however, car ﬁe used to orffset absences frcm other meetings
during the same ac;de vear.)
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APDPROVAY, OF MIJUTES

The Senate Journal for March 15, 1982, was approved wiith *the follow

additiconal item on page 2:

APPROVAL OF MINUTES

The Senate Journal for the e

eqular sessio e
was approved with the following correction on page 2 (approval
of minutes): February £, 19282, should read January 18, 1982,

i
§
|
n on February 8, 1982,}
i

ACTIONS TAKEN BY PRESTIDENT WILLIAM S. BANOWSKY

(1) Proposed University retirenent plan: Tresident Egnoisky ac%n?Wu
ledged receipt of the pertinent Senate zction of April 12 ﬁ%th 5he
following comments addressed to the Senate Secretary on April 19,
1982:

"Thank you £Or your COMMENtS concern%ng the proposed
University retirement plan. I am recelving comment:s
from the various campus groups and will make a final 1
recommendation to the Board of Regents after the remarks
of each group are received and evaluated.”

(Please see page 4 of the Senate Journal for April 12, 1l9g2.)

(2} Proposed revisions - Faculty Appeals Board procedures: In his
memcerancum of April 19 to the Senate Secretary, Presidcent Banowskvy
made the following comments concerning the Senate recommendation of

April 12 regarding proposed revisions of the Faculty Appeals Board
procedures:

"I have received the propoesed revisions of the Fac-
ulity Avpeals Board proceduresz that have been suggested
by an ad hoc Committee appointed by the Faculty Senate.
After an appropriate review, we will respond to these
proposals.” ] ) ’ o o

{Please see page 15-21 of the Senate Journal for April 12, 1982.)

(3) Faculty reception following General Taculty meeting, April 8:
President Banowsky acknowledged receipt of Senate reaction to the
social following the spring meeting of the General Faculty on April 8§

: : . f
with the following remarks addressed to the Senate Secretary on
April 16:

"I am pleased that vou have received wany favorable
comments concdrning the facultv awards reception. I am
hopeful that we will be able €5 have this reception each
spring. I believe that it added a fine touch to the
final Ceneral Faculty function of the semester.”

{Please see page 32 of the Senate Journal for April 12, 1932.
Please alsc see ltem lmmediately following.)
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ACTIOCN TAKEN BY SENATE SECRETARY: Message of appreciation,

iy

S
President's reception,
T

a2l Faculty meeting on April §,
Cn April 13, 1982, the Senate Secretary forwarded the following message
of Senate appreciaticn to Pr€51€ent william S. Banowsky regarding

the reception that he had hosted fecllowing the General Faculty meeting
on April 8:

"At. the FaFL«tj Senate meeting on April 12, many favor-
able and laudatory comments were made about the reception
hosted by yvou, President Bancowsky, Tollowing the April 8
meeting or the General Faculity on this campus.

"The consensus of the Senate was that this precedent-
setting zocial function was a most appropriate opportunity
to honor recipients of various faculty awards and honors
and, at the same time, allow Norman campus faculty to experi-
ence cellegiality and fellowship. The large turnout certainly
attests to the favorable reaction of the faculty. The faculty
would like to see this event become an annual function.

We appreciate very nmuch your makirg the affair possible
by providing the food, refreshments, and music.”

(Please see item immediately preceding.)

REPORT OF SENATE SECRETARY: Sprirna meeting, Oklahoma Conference
of Faculty Organizations.

Dr. Anthony 8. ILis, Senate Secretary, represented the Norman campus .
Senate at the spring meeting of the Oklahcma Conference of Faculty
Organizations on Friday, April 16, at Gscar Rose Junior College, Midwest
City. Because of schedule conflicts, the Senate Chair and the Senate
Chair-elect were unable to attend the meeting.

Thirty-seven faculty members represented seventeen private and public
institutions of higher education throughout Cklahoma.

The morning sesgsion featured the following panel on the subject of
“"How Faculty Crganizations Can Influence Quality FEducation™:

Dr. Joe Leone, Chancelor, State Regents for Higher Fducation
Dr. Lecn Hibbs, President, Southeastern State University, Durant
Dr. Anthony S. Lis, Secretary, Faculty Senate, (Norman campus)

FINAL REPCRT: Senate Comml*tﬁﬂ on
International Dimension of Unlver51;y

Background information Last fall, several Senate ad hoc Committees
were appointed to prepare in-depth reports on areas of faculty concern
for subseguent inclusion in the 1982 Faculty Position Paper. One such

area was the international dimension of the University of Oklahoma.
(Please see page 4 of the Senate Journal for Gotober 19, 1981.)

Copies of the final rzport were distributed to Senate members in
advance of this meeting.
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Senate action: In formally presenting the report
ation and action, FProfesscr Sidney Brown, Commi , calied the
document "an honest but not altcvether fiattering cf the Unive
sity.” 1In his wview, the in-house report was meant for peruzal by prirmer-
ily individuals inside the University. "We are giving some free

advice to the administration.”

Professor Brown next introduced the following members of the Committee
Present at this session:

Jidlaph Kamoche Director, African and Afro-fAmerican Studies
William Meyers Latin American Studies Committee

5. R. Gollahalli  {AMNE)

Yusif El-Tbiary (Electrical Engineering)

William Huseman (Modern Languages)

After calling attention to some of the committes's recommendations,
Professor Brown moved acceptance of the report. Following a short
discussion of this question, the Senate approved, witheout dissent,

the report that is reproduced in full on pages 7-12 of this Journal.

FINAL REPORYT: Senate Committee, General Education

Background information: At the Norman campus CGeneral Faculty meeting
on April 19, 1981, Regent President Dec A. Replogle, Jr., urged that
the general education requirements at the University of Oklahoma ke
investigated.

Provost J. R. Morris appointed the following Administrative Advisory
Committee during the summer of 1981 to study procedures for imple-
menting general education requirements:

Provost J. R. Morris, Chair

Assoclate Provost Joseph Ray

Dean James Burwell, Coilege of Arts and Sciences
Dean Martin Jischke, Ccllege of Engineering

Dean Jerome Weber, University Colleg

Professor Greg Kunesh, Senate Chair, 1980-21
Professor Gary Thompson, Senate Chair, 19851-32

The final report of the Committee, which was presented to the Univer-
sity Regents on September 16, 1981, reccmmended that the Faculty Senate
(Norman campus) appoint a-.committee to work with the Administrative
Advisory Committee in exploring some of the guestions raised concerning
general education on this campus.

In October, 1981, in a speech to the Worman campus General Faculty,
President William S. Banowsky endersed the efforts to implement general
education reguirements at the University of Oklahoma, Normar campus.

He urged the Faculty Senate to take the initiative in investigating
available methods of structuring general education regquiremsnts and
formulating specific recommendations.

In Octcber, 1981, a special Faculty Senate ad hoc Committee on General
Education was established. The Committee was composed of 17 faculily
-members from various colleges and included an ex-cofficio student member.
Prefessor John Dunn [(Anthropclogy) was the Chairperscn. (Ploase see
pages 17-18, Senate Journal, November 92, 1981, and pages 7-~8, Senate
Journal, December 14, 1981.)

4



5/82-5 (Page 5

The Committes was charged to reunrt to the Faculty Senate after under-
ta”ing the following:

{1) Study the nature and the extent of the general education

at the University of Oklaboma, ez w=2ll as the charvacter of

the courses provided for students to meet these reguirsnents;

{2) Review studies of general education at other uriversities;

and

(3) Make comwenLahlons concerning general education at the

University of Cklahoma.
In March 1982, the General Education Comnittee submitted a preliminary
report to the Board of Regents on the progress made by the committee
t.o date. The Committes repov*eﬂ its Alnd¢nqs regarding the status of
general education at other universities and stabed its conclusions
regarding the cbljectives to bhe served by general education at the

University of O
both on and off
Journal for Fab

This topic was
of the Faculty
Senates on the
annual retreat
Poteau.

On April 26, 19
report includin
tion model for

encompassed the foll

received congiderable attention,
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82, the General Education Cominittes issued
g specific recommendations regarding
the Univarsity of Onlancoma. These

lowing three aress

its rinal
a gereral educa-
commendations

J.

(1) institution of admisgior reguirements for entrance to the
University:
(2) adoption by the waricus colleges of distribution reguire-
ments to assure each student a broad and meaningiul gcneral
education experiences; and
(3} Tformulation ¢f a senior-proiect rﬂqu1r@mon_ by the varicus
colleges to integrate the student's major fieid of study into
general knowliedge.
Senate acti L1Ou. Professor Thompson, Senate Chair, reviewed the his-~
tory of this issue on this campus. He noted +ha+ Professor Johin Dunn,
Committee Chair, had attended & national conference on this subject

in Baltimore las

Professor Dunn prefaced his 30-minute
o

expressions
this session,
the Baltimore

T week.

informal presentation with

14

appreciation to Regent Dan Little for his prssence at
to Provost J. R. Morris for funding his attendance at

conference during the previcus week, and to the Committee

members who had joined bkim at this meeting of the Senate.
+h

il

He next called attention to the fact
of a 23-page report prepared by Pro
member. The full report will be
faculty review and study.

o

ol

at the Appendix B ig an abstract
Fesqor Gordon Atkinscn, Committee
mitted to the Senate office for

=1
St

Folleowing the progress report last spring, Lhe Committee contacted
all units on campus for permission to submit a guestionnaire to the

faculty. Most units participated,.
of the faculty involved} indicated

The 112 resvonses {(about 25 percent
the following faculty reaction:

66 percent felt that the Committes recommendations would result
in improved general educaticn in their coclliecs,

22 percent
12 percent

ere uncertain, and
responded negatively.
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ndings reported
ams. e noted partism
ng considered at t

trofessor DLPﬂ next detalled some of the fi
pdtloxe? ieg of general oducation prog
the curre 1 ‘herations and propozals be
sity of Tennesses at Hnoxville,

In the Committee's opinion, general education includes the f01lowintG
couponents: (1) zo-called remedial work, (2) distributicon reguire-
ments, and {3} a bridge between the major and general knowledge.
Distribution requirements were defined by the Committee in terms of
educational goals rather tharn discipline categories--a unigue and rare
approach, according to Professor Dunn.

In ceonclusion, he called his Committee "a fine group of peorle who
had worked very hard in producing a proposai that constitutes a mas-
ter plan for one of the best programs in general education in America.

Taking note of Regent Tittle's presence, Preofessor Smith raised the
issue of the State Regents' articulation policy and stressed the need
to work closely in this matter with 0SU counterparts.

Professor Gross urged that course seguencing "not become a grab bag.

To avelid "Mickey Mouse® courses, he urged establishing ”;1qorous stan<-
dards and insisting 2n a commitment from the Universityv to reward
faculty with released time." He suggested that the largess now being
utilized for research, salary raises, and the like also be used to
fund the improvement of general education.”

Professcor Thompson, Senate Chailr, reiterated several timee the feeling
of the Senate Executive Committee that this report represents the keen
interest of the faculty in raising the academic standards con this
carpus, that the report should be submitted to the Provost with the
strong reccmmendation that the various colleges give this matter ssricus
consideration, and that any implementation by the various colleges snould
be monitored carefully and consistently. Professor Baker moved the
approval of the Committee report in accordance with the recommendations
of the Senate Executive Committee.

Professor Biro stressed the vital role of effective advising in each
college in implementing anv general education programs. He moved that
the colleges be asked concurrently to consider thelr advising svstems in

the light of their decisions to implement the genexral education propesal.
The motion was approved without digsent.

The Senate then approved, also without dissent, the acceptance of the
Committes report as amended

In respondlﬂa to Professor Smith's comment, Regent Little stated that,
in his opinion, this issue can be apmroacned from two levels-—the
"syperior" student who should be given the opmorLunlty to become a .
truly eﬂuuated person and (2) the student seeking minimal requ1reme1 5.
Tn his view, "If we can persuade the State Regents and the jULlOI
colleges of the legitimate, genulnea role of the junior colleges ?n X
providing remedial education, the articulation pol:cy could be‘cwanﬂ ad. '
e concluded with the comment, "I see this proposal as’ an opportunity
for the University of Oklahoma. I am very encouraged by all this and
hope that we can do something with this.”

(The full text of the repcrt fcllows on pages 13-29 of this Journal.)

The Senate adjourned at 4:45 p.m. The next regular session of the
Faculty Senate will be held at 3:00 p.m., on Monday, May 10, 1582, -

in Dale Hall 125.
M..
é} ﬁ'wé’w f"tr’F Q

Antho u} S5, LlS
Professor of

Business Administration
Cecretary, Facultv Senatae

Regpectfully submitted,



5/62-5 (Page 7)

REPORT OF THE SENATE ad huj COMMITTELE ON THR
INTERNATIONAT DIMENSIONS OF THE UMIVERSITY OF OKLAROMA

{approved by the Faculty Senate, HNorman canpus, on May 3, 19827

INTRODUCTICOH

1a

This Senate ad hoc Committec was commissionad to examine the
internaticnal dimensions of academic programs at the University of
Cklahoma and ths Univercity's utilizaticn of, and assistance to,
its international facuity and students. Subsequently, the Commit-
tee met six times, and it presents herewith its findings, together
with recommendations for action by the University.

One Committee limited its survey to the following subjects:
(1} foreign language instruction, {2) the international component
of general education, (3) foreign area studies, (4) faculty and
student experience abrcad, (5) international students, (6} foreign
faculty, (7) foreign language newspapers in the University Library.

In the course of our investigaticns, cone or another of the
committee members conferred with Richard Hancock, International
Service Officer: Millie Audas, International Student Advisor;
Joseph Ray, Associate Provost, and Hugh MacNiven, former Chairman
of the World Affairs Council, which is now defunct.

HISTORICAL CONTEXT

The Committes’s conclusions are {1} that the University of
Oklahoma is generally doing a good job with its large contingent
of international students, who make up 8% of its student body as
opposed to a national average of 2% (2) but that the University
has historically underemphasized the international dimension of
ite academic program. The Committee is encouraged, however, by
the recent observation of President William S$. Banowsky that "the
era of educational parochialism is draw1ng te a close" here. The
President was also guoted as saying that "our inability to talk
in a second language is scandalous,”" implying that something will
be done about the problem. Furthermore, the Committee is gratified
that Dean James R. Burwell of the Colleqe of Arts and Sciences has
recently cooperated in authorizing positions in Chinese history
and in Japanese language and literature. X

Underemphasis on the world outside America and Eurcpe in the
curriculum of the University of Cklahoma derives in part from geo-—
grapvhical location. Its interior position insulated it from inter-
national concerns in an earlier, simpler age. Still, the University
of Kansas and the University of Colorado. similarly located, have
done much more than we have. Inconstancy of administrative purpose
is another cause of the underdevelopnent of international studies at
the University of Oklahoma. Isolated initiatives have not added up
to a coherent program. World War II led President Joseph Brandt to
commission a course on the Far East under Drs. Royden Dangexrfield and
William E. Livezey, for example, and to arrange tor courses on the
.Japanese language. The postwar vears brought abandonment of the
Japanesc courses, though a continuaticn of a limited program on the
Far East.
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When the nationwide movement to establish language and foreign
area centers flourished from 1958 to 1962 under Title VI of the
National Defense Education Act (in the wake of Svutnik), the Univer-— v
sity of Oklahoma received none of the 105 center grants awarded
across the country. Nor was any NDEA center ever located in Okla-
heoma, though XKansas had four at that time.

Note should be taken of a limited initiative in Russian studies,
building on the pioneering work of Dr. Stuart Tompkins--a major his-
torian of Russia--and continuing with the organizational contribution
of Dr. John Ericscon in the 1960s. Afterwards, the Russian program,
including the Munich Center, was dismantled in the face of budget
crunches. :

Unevenness has characterized many of our internaticnal under-
takings. All of us are justifiably proud of World Literature Today,
which awards the Neustadt Prize, "America's NGbel®™ in litorature.
Yet it is sobering to reflect that there is no Department of Compar-
ative Literature at the University of Oklahoma and that our students
are unable to study the literatures and the languages of most of the
countries covered in that journal.

FOREIGN TANGUAGES

The Committee is agreed that one aspect of the erosion of aca-
demic quality at the University of Oklahoma has been the dropping of
the foreign language requirement, which even in its hevday affected
only those students in the College of Arts and Sciences.

The Committee strongly supports the ad hoc Committee on General
Education in its proposals to restcre the language requirement through
the intermediate course, a minimum of five hours of scphomore level
work in one language. Only the College of Arts and Sciernces has had
such a requirement in the past, and restoration of that requirement
is a minimal recommendation. The College of Business Administration
should give consideration to directing a substantial number of stu-
dents into appropriate language courses now that international compa-
tition and interdependence are part of reality for most modern busi-
ness enterprises,

At the same time, the Department of Modern Languages should be
encouraged to try innovative approaches to teaching, and it should
develop the languages of the future, Japanese and Chinese, along with
the European languages which are part of our heritage. Japan, the
principal overseas trading partner, and newly opened China, home of
a billion people, will figure prominently in the lives of University
graduates of the 1980s.

GCENERAL EDUCATICHN

One of the six basic characteristics of educated men and women,
according to the 1981 Harvard Report on "Core® Curriculum, is an

awareness of "other cultures and other times." "Other cultures" as
interpreted by Dean Henry Rosovsky, chief patrcn of the repeort, means
the cultures of the world beyond Europe. OCur Committee concurs. It

believes that the holder of the Bachelor of Arts degree might reason-
aply be expected to take one three-hour course on a non-Western cul-
ture. Tf the General Education Committee recommends a list of courses
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firom which the student mav selsct his humanities and social science
requirements, some of these should he courses on Africa, Aszias, Latin

America, or Russia, designed to acguaint the student with the history,
art, literature, religion, philescphy, and society of one of those
areas.

FOREIGN AREA STUDRILES

To provide a bhase for such offerings and to effect a more cosmo-
politan academic environment, the University of Oklahoma should
strengthen its foreign area studieg programs. A perusal of the list
of public and private members of the Association of American Univer-
sities reveals that those are the institutions which have the strong
area studies programs. The term "arsa studies” has come to refer to
interdisciplinary programs, involwving such fields as poliitical science,
history, literature, sociolegy, and the foreian languages of a parti-
cular region or country. Africa, East Asia, Latin America, and Russia
are tha areas most commonly s=lected. Tn 1976, twenty-four of the
federally fundsd NDEA centers were awarded to fourteen of the twenty-
four public members of the hAU‘

To gqualify for such a center, a minimal local coniribution nmust
be made—~e g. the applving university must cffer two languages rele-
vant to the area. Portuguese, as well as Spanish, must be taught in
a Latin American studies center. In none of the areas did the Univer-
sity of Cklahoma gualify; nor were applications submitted from here.

The four preograms that have besn -suthorized at the University of
Oklahoma are those in African and Afro~American Studies, in Asian T - -
iles, in Latin American Studies, and in Russian Stedies., In the fix -,
a "concentration" of werk is offerad; in the latter three, a major is
given in the College of Artz and Sgiences. The rationale for these
programs is that they allow a select group cf students to focus on an
areca in depth and they also provide coursses for the general student
who is majcring in one of the discipline Ideally, a small faculti
of persons trained in the languages and bhlturﬂs of their respective
areas should be assembled for each.

It is the observation of the Committee that most departments in
the humanities and social- sclences have their speciagli bta orn Latin
American and Russia; but hardly any have bona fide specialists,

schooled in language and culture, on East Asia and Africa. Depart-
ments tend to be conservative and prov1n“1al They hire mere and more
persons with local and regional interests--or at best national but
remain understaffzad in the foreign area studies field, It is the

1

departments which "make or breah the programs. Under the existing
university system, departments determine thelr own curriculum, estab-
lish specialties for personnel to Le recruited, and determine how
library funds shall be expended.

Some modification of adwminicstrative procedure is essential if
foreign area studies programs are to flourish at the University of
Oklahoma. A different halance batween the intevests of the depart-
ment and those of the university as a whele must be effected. To have
the proper offerings, and to bhalance its academnic Programs in the human-
ities and in the sceial sciences, the central administraticn of the
University of Oklahoma must declare a policy of support for foreign
area studies programs and advancs incentives and rewards for faculty
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rmembers and departments that CDH%LJOUSly promote the policy of 9n1arq~
ing international perspectives

One pcssibility is that chairmen of the existing committees on
TLatin America, Africa, and Asiz should have control of salary budgets
and a voice in faculty expansion decisicns, sharing these with the
departments. Such proposals, put forward sporadically by the commit-
tees, have not won endorsement. A more realistic Droposal might be
that an Associate Dean in the Ccllege of Arts and Sciences should have
autherity, inciuding financial coutrol, to develop comprehensive pro-
grams anmcng all deparitments, f brecader perspective is dezired to
include academic departments beyond the College of Arts and Sciences--
e.g., art history, music, and economics--an Assoclate Provost might take
control. 1In any event, the person in charge should be someone in the
academic chain of command conversant with the programs, not a person
cutside it. As matters now stanrd, several of the social science depart-
ments virtually ignore the sxperience of a vast majority of the world's
people in their teaching and research. To take the example of the
Asian Studies program, several departments dropped their Asia positions
or courses in the 1970s--gecgraphy, art history, political science, and
anthropclogy (the specialist on Tndia). Socioclogy has never had such
positions. Resolution of the administrative problem of creation and
selection of appropriate positions is fundamental to the development
of foreign area studies at the University of Cklahoma.

FACULTY EXCHANGE AND STUDY ABROAD

Forelgn experience is indispernsable to the area specialist. But
it is broadening to any professor or student in the 1980s. The Univer-
sity of of Oklahoma now operates & number of programs which take pro-
fessors and students abrcad. Some of the best are in the technology
of ccal and oil+-exchange agreament with the Technology University of
West Berlin and the Central University of Caracas, Venezuela. The
Department of Modern Languages sponsors an annual eight-week summer
program for students of French at the University of Grenoble, while the
Classics Department has recently sponscored tours of Greece and Rome.
The Oxford Seminars of the College of TLiberal Studies represent other
equally good contributions te study abroad.

In spite of individual or departmental initiatives, the Univer-
sity of Oklahoma does not offer the range of opportunities for exper-
ience abroad available at other institutions in its peer group. Rela-
tlvely few graduate students obtain Fulbrights. When it happens, it
is an occasion. Successful competltion for Fulbright grants should
become routine. The International Service Officer will make a greater
recruiting effort as his position reaches its potential. Individual
professors ought to groom their brightest students for the competition.

What the Committee proposes is o provide a regular anéd certain
avenue to foreign experience, as cpposed to individual and unplanned
travel. An administrator at the highest level, the President or the
Provost, should establish ties with a sister unlversity in a foreign
country. Only cone such link should be forged at the cutset. A univer-
sity comparable in status and development to our own is the logical
‘partner. Committee memwbers have advanced the names of universities
in Kenya, in Mexico, in Germany, and in Japan as possibilities. Those
students who go should be our very best students, groomed especizally
for the junior year abroad, supported by University Associates money,
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so that not just those who can pay for it go.
INTERNATICNAL STUDENTS

Whenever possible, American students should be placed in con-
tact with international students of whom there ware 1617 from 30
countries on the campus of the University of Oklahoma in the fall
of 1981, Twenty-eight formally recognized international student
organizations represent them (at least that was the number when
the preliminary draft of the report was made).

The Internaticnal Office acts as a liaison between interna-
tional students and the rest of the university and the community.
It is deing a commendable job. The only suggestion for improve-
ment is for an International Center in which periodicals from
various countries, lounge space, and meeting rcoms are available,.
It is noted also that the International Office has a small num=-
ber of professional advisers for such a large nunmber of students.
More might be enploved.

FOREIGN ACULTY

The University has recently taken steps to smcoth the process
of hiring foreign faculty members by assigning visa problems to
a single person, the Internatiocnal Service Officer, who is respon-
sible to the Provest directly. These faculty members provide us
with a cosmeopeolitan atmosphere especially in the College of FEngins-
ering and in the sciences. They are the logical persons o initi-
ate faculty and student exchanges with their home countries and to
provide a flow of guest lecturersg from them. Because it promises
to add to the foreign contingent and to give local professors for-
eign experience, Prcvost J. R. Morris should be commended for his
irenorandum of November 24, 1981, calling the attention of all fac-
ulty to the opportunity of entering into a faculty exchange arrange-
ment with a foreign institution of higher education.

FOREIGN NEWSPAPERS

Cur recommendation to the Library is that foreign newspapers,
and especially foreign language newspapers, be carefullv selected in
the future. It is our understanding that a review of newspaper sub-
scriptions is currently underway and that the list wilil be revised.
Often the Library receives, sometimes without charge, foreign papers
which represent narrow political viewpcints but do not exemplify the
journalistic excellence of major newspapers published in the same
country. We should identify the most importart paper in each country
and, insofar as resources permit, subscribe to it. Put the propoganda
organs in the stacks,.

SUMMARY

In concliusion, the ad hoc Committee on the International Dimen—
sion of the University makes the following specific recommendations:

1) Restore the foreign languag

e redquirement to the program of the
College of Arts and Scilences,

2) Introduce an international component into the general education
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program to make students aware of "other cultures and other
times," particularly the cultures of Africa, &sia, Latin Amer-
ica, or Russia.

3) Make a University commitment to develop viable foreign area stu-
dies programs, appointing an administrator with real authority
as Associate Dean or Asscciate Provost, to give rewards and
incentives to individuals and departments which ccoperate.

4) Encourage faculty exchange and study abroad by developing z sis-
ter university relationship with an appropriate foreign univer-
sity feor across—the-board exchanges.

5) Continue the generally excellent program for international stu-
dents but support it when funds become available with more
professicnal advisers, an internaticnal center, and more bal-
anced selection of foreign students.

6) Use foreign faculty members for facilitating exchanges.

7) Replace second-rate forelgn newspapers in the daily press section
of the Library with papers of the first rank.

Respectfully submitted,

Sidney D. Brown (Histcry), Chair

Yousif Ei-Ibiary (Electr’cal Engineering)
Subramanyam Gollahalli (:NE)

William Huseman (Modern Languages)

Jidlaph Kamoche {(African/Afro-American Studies)
William Mevers (Latin American 5tudies)

James Wainner {(Music)
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arizgzen now? It is related o & naw mood in the student body,
reflecting and/or reacting to a changed set of valuss in
socliety. 1In the sixties, the dominant crv was "relevance.”

The universities attembnted to respond even though th2 response
was often as 111 defined and disorganized as the crv. The
universities did become more involved with student concerns
and problems. Despite the great tensions caused by the
Vietnam War, the economic times were good and few students
worried apout their econcomic future. After all, everyone who
went to college inproved him/hercself.

Mow the economic and pclitical situation has

changed, and with 1t have come new student attitudes. There

is still faith in higher education as a means to a hetter
life., But that faith is being expressed more and more as a

concern with vocational education. Enrollments in fields
such as engineering, businzss, and geclogy are booming.
Fnrelliments in many traditional arts and humanities rfields
are dropping. In thisz resvect, the recent demise cof the
Arts and Sciences language regquirement is more a symptom
than a diseas=.

The University's response to these changes has
been mixed. Clearly, there are practical self-serving con-
cerns as some departments are buried in warm bodies while
others must cancel classes for lack of enrollment. At the
same time, there is a very real worry about graduating
narrow individuals lncapable of functioning as intelligent
citizens in our pluralistic scciety and greatly shrunken
world.
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The University must be more than an upper-level
vocationral training school. We do have a responsibility to
educate students not just prepare them for a job. This
report is intended to address this problem in the context
of the University of Cklishoma. We are a state university
in a state whose desire for higher education has generally
surpassed its ability to pay for it. Reviewing the history
of this University, cne is constantly amazed by the quality
of education provided considering the funds available.

Truly the students at this u iiversity have recsived a far
better education than thev had any reason to expect. Yet a
vast number oi students wHo enter the University of Cklahoma
never graduate. Many wnho do graduate are not well prepared
to compete in an increasingly stringent national job market.
We do no favor to students from mediocre secondary schools
when we pass them through the University with a combination
of high school remedial work and college courses and then
turn them lcose in the world.

Very early in this Committee's deliberations, it
became clear that we must address general education in a
context that extends from high school preparation to beyond
gradua*tion from the University.

I7. Geneéeral Education Programs at Cther Universities.
The Committee surveyed the general education programs of a
select group of regional AAU universities and other large
comprehensive universities that generally have a good repu-
tation for offering quality education. The group consisted
of (i) regional AAU universities: Colorado, Kansas,
Missouri, Texas; (ii) other comprehensive universities:
California at Berkeley, California at Los Angeles, Harvard,
Iilinois, Indiana, Michigan, Purdue, Stanford, Washington--
13 universities in all.

The Committee collected two kinds of information
about the general education programs at these universities:
(i) the general education requirements for the specific
colleges within each university, (ii) the kinds of general
education courses offered. '

Most of the universities identified three cate-

gories of redguirements: (i) science and mathematics (13
out of 13}; (ii) humanities {11/13); and (iii) social
sciences other than American government and American history

17/13) Several (8/13) required foreign language and/or
a foreign culture area. A1l reguired English composition.
A Tew (4/13) redquired American history and/or American
government. On the average, about one-third of the total
baccalaureate curriculum was devoted to general educatior
reguirements.



None of these universities offered general educa-
tion cores; l.e., sets of uniform, universally reguired
courses, All took a ”chﬁnoinq list"™ approach to general
education, allowing many, if nLL all, courses offered to
satisfy one or mcre gLrera] ucation regquirements. Harvard's
much publicized "core" is iun fact a somewhat restricted
shopping list. 2Zppendix A summarizes the general educetion
requirements for the Collage of Arts and Sciences {or their
equivalents) froem the 13 universities. Appendix B summarizes
the general education course offerings from the universitias
surveyed,

it
3

Most of the universities surveyed have some sort
of mechanism (general educaticn committee, council, director,
dean) for generating and monitoring a list of courses that
satisfy distribution requirements. In very few cases did
the list appear to be actually selective. Although most of
the universities offer interdisciplinary and integrative
courses, in no university do such courses plav an especially
prominent role in the general education program.

The Committes found the qe eral educatlion programs
surveyed {(with the exception of theoge at Harvard and Stanford)
to be uninspired and disappointing.

The committes then considered a number of pub-
lished sources dealing with curricular reform and general
education, esp.,

(1) the Carnegie Foundation's "Quest for Common
Learning Symposium," University of Chicago,
April, 1981;

(ii) Arthur Chickering and others, Developing
the Colleqe Curriculum, Washington, D.C.:
Council for the Advancement of Small Col-

leges, 1977;

{iii) William Berquist and others, Designing
Undergraduate Education, San Francisco: .
Jossey-RBass, 1981%1;

(iv) David Wee, On General Rducaticn: Guide-
lines for Reform, New Haven: Soclety for
Values in Higher Education, 1981 (a report
from the Prcject on General Educaticn
Models Tunded by Zxxcon Corporation and the
Lilly Endowment).

The Commitiee's reccmmendations (see part IV
of this report) were develscped out of both its survey of the
13 comprehensive universities and its reseesrch in the cur-
riculum reform literature.
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ITT. Current General Education Programs on the Norman
Campus. Degree requlrements an?, consequantly, reguirements

in general education, are determined by the faculty of each
college at the University of Cklahoma. As a result, there
is no university-wide program in general education, and
there is, in fact, marked wvariaztion from college to college
in reguirements stipulated as part of a general education
program.

In terms of credit hours, the general education
program of each of the collegeslis shown below; all of these
numbers represent minimum regquirements.

Arts and Sciences 33 hours of total 124
Education2 47 hours to total 124
Buginess Administration 32 hours of +otal 131

(plus 9 prescribed hours
of mathematics)

Engineering 24 hours of total 127-133
(varies with program)
(plus 27 prescribed
hours of mathematics
and science)

These numbers make possible a guick assessment of the
portion of the degree program each college allots to general
education. However, more important thar the number is the
nature of the coursework in each program. Part A below
summarizes the coursework within five categories: language
arts, social sociences, humanities, science and mathematics,
and fine arts.

lThe College of Fine Arts is omitted from the summaries
since there is no cgllege program in general education.
Each school (e.g., Art, Music, Drama) devises its own cur-
riculum; even within a school there are different curricula
(e.g., music theory, music history, music composition, etc.).
Appendix C attempts to give the College of Fine Arts some
representation in this summary by listing two programs in
general education, one for the degree in General Fine Arts
and one for the specific degree in Art History.

2This summary reflects the current (1981-82) general
education program in the College of Education. A new 52-
hour program is to become effective with the fall term of
1982; it is included as Appendix D.



A. Nature of the Coursework in the General
Bducation PLogldm%. All the regquirements listed here are
college minima: menvy malor programs have their own addi-
tional general education regulirements.

1. Language Arts fCommun1c1tsur Skillsj.
Every college reguires six sem2ster hours of freZnman grammarn
znd composition (English 1113, 1213, or equivalents).

Both Business Administration and Education
reguire an additicnal three hours in this category. 1In
Business Administration, the requirement is ”ommun*cation 13113;

in Education, the course must be one emphasizing "student
proficiency in ithe use of ths English languace," eLmﬂtw“ from

English, speech, journalism, library sciencs, and drama.
; SBE J

No cother CﬁLleg has an additional reguire-
ment in this category, although in Alts and Scilences, the
student may elect to take additional work as part of the 33-
hour general education core.

2. Social Sciences. Every college resguires
U.S. history (History 1423 or 1493} and U.S. government
(Political Science 1113}, both of which are regentially
mandated. Note that Business Administration lists U.3
history under humanities rather than under =zocial sciences.

‘ Both Education and Business Administration
have additional reguirements. In Business Administration, the
regquirement is a total of 11 hours, which is to incluce
Economics 1112. TIn Education, the student must complete 15
hourg to include Psycholoagy 1113 and Sociology 1113,

No other college has additicnal reguire-—
ments, although Arts and Sciences studants may select other
social science courses as part of the 33-hour core. Also,
see "Humanities" for a social science option available to
students in Engineering.

3. Humanities. There is no requirement in
this category that is common to all colleges; indeed, the
category is defined differentiy from college to college

Arts and Sciences requireg a minimum of
five hours chosen from history (nolt U.S.), histcry of
science, literature, philocsophy, and general humanities.

Business Administration reguires a mini-
mum of eight hours, but this includes the American history
requirement (see "Social Sciences"). Thus, the student
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must complete five additional hours selected from literature
and any one of the following: history, philoscphy, Fine
arts, classical culture, foreign language, general humanities.

Education (in a category labeled
"language, Literature, Philosophy™) requires a minimum of
nine hours, with coursas from at least two of the areas
designated by the title.

Engineering students must complete a 12-
hour "Humanistic-Social Studies™ program which, together
with the six hours of reguired American history/government,
makes a total of 18 hours in the program. Though exceptlons
may be made, students are expected to fulfill the 1l2-hour
requirement with an integrated sequence from one department
(Anthropology, Classics, Economics, English, Geography,
History, History of Science, Philesophy, Political Science,
Psychology, Scciologyl. -

4. Science and Mathematics. There is no
campus-wide requirement in this area, althougnh in every
college the student will have to complete at least one course
in science.

Arts and Sciences reguires a minimum of
six hours of science ({(three in life science, three in
physical science). There 1s no mathematics requirement,
although a mathematics course may be chosen to satisfy part
of the four-hour (two-course} requirement in a category
entitled "Miscellaneous.”

Business Administration requires four
hours of science and {more as a part of professicnal prepa-
ration than of general education) nine prescribed hours of
mathematics (Math 1443, 1743, 2123).

Education reguires eight hours of science
or mathematics (the hours may be all in science, all in
mathematics, or distributed between the two).

Engineering makes nc provision for
science and mathematics in its general education progran
but requires 14 hours of mathematics (Math 1812, 1823, 2423,
2434, 3114) and nine hours of physical science (Physics 2514,
2524, Chemistry 1315) as a part of professional preparation.

5. Fine Arts. There is no requirement that
is common to all colleges, and there is great variation from
college to college in the provision made for the fine arts
in general eduvcation.
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the fine arts. The student mav elect to take a course in
this area to satisfv part of the four-hour reqguirement in the
"Miscellaneous" category.

Business Administration has no regquired
work in this area, although a course in one of the fine arts
is one of several options zavailable as the third course to
complete the "Humanities" component (see above).

Education students must complete six hours
in a category called "Applied and Fine Arts" and defined to
include home economics, office administration, accounting,
management, aviation, photegraphy, art, music, drama. In
general, the college expects the student to elect one course
from the "practical arts" and one from the "fine arts,”

Engineering makes no provision for Fine
Arts in its general education programn.

IV. Recommendations for the Improvement of General
Education on the Nocrman Campus ot ctne University of Cklahoma.
A general education does not consist merely of the knowledge
that enables a person to do his/her job, but rather, it
helps one attain a truly human awareness and responsibility,
the ability to think creatively, and to become a productive
citizen of his/her community. A general educaticn is a life-
long guest. Tt can be achieved only partially by a set of
undergraduate course requirements. It should have begun
before the college years. It should continue bevond the
first year of college into upper-division course work and
eventvally into post graduate life-long learning.

A. Curricular Entrance Reguirements. Since a
general education begins prior to college entrance, a high
school curriculum should include a well-rounded general
education for the college~bound student. However, we realize
the necessity of admitting students whose high schools do not
offer a college preparatory program. We believe the univer-
sity should admit students from such high schools. However,
when such students are admitted without meeting our reguire-
ments for an adequate high school preparation, both in terms
of course work and level of achievement, they should be
required to teake remedial courses offered at the university
through special programs designed to make up these defi-
ciencies. Such non-credit remedial work should not satisfy
general education reguirements at the University.




We believe a minimum college preparaticn
includes: (1} four units of secendary English, including
both composition and grammar; (2) at least two units of col-
lege preparatory mathematics: (3) at least two units of a
foreign language; (4) one unit in each of the following:
biological sciences (with laboratory experience), physical
sciences (with laboratory experience), history or government,
and humanities or fine arts.

To put these curricular entrance reguirements
into some= perspective, it is useful to examine the criteria
for high schocl accreditation by the North Central Associa-
tion. The Association requires the following course offering
for full accreditation of a hnigh school (each unit = one
year): language arts (four units), science (four units),
mathematics (four units), social studies (four units},
foreign language {(at least two units of one foreign language),
fine arts {at least one unit in art and one unit in music),
practical arts (four units), health and physical education
{one unit).

It is clear that the requirements for North
Central Associlation accreditation are stiffer than our pro-

posed entrance requirements. At the present time, 34.4
percent of the public schools in Oklahoma are accredited by
North Central. All but eight ccounties have at least one

accredited high school.

B. College Level Curricular Reguirements. Gen-
eral education should be fostered in two kinds of college
curricular regquirements:

* distribution requirements which give breadth of
knowledge,

* major-concentraticn-support-requirements which
relate the student's chosen maijor or profession to
broader knowledge.

The committee believes distribution requirements are pre-
ferable to a rigid, uniform, core curriculum for several
reasons. A uniform general education experience for all
students is not desirable. Students should have received
the basic common component of their education in the
elementary and secondary schools. It is important that
students have differing general education experiences that
they can communicate toc one ancther.

Core curricula have met with little success
in large American colleges and universities., They have
generally become sets of courses that lack the rigor of any
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The problems of the deil ry cf a vniform
core at a large university are great if not overwhelming.
It is generally more expensive than lStrlbutlo system.
It is difficult to marshal rgad—based faculty suppoert for a
COmMon core.

1. The Distribution Requirements should give
students the opportunity Lo learn about dubtxpVhlnenta?
guantitalive, and systemic modes cf tnougnb,
It should give them the cpportunity to learn akout the
social, intellectual, aesth tic, and technolﬁgical founda-~
f¢on5 of Western and ot v zocieties. Tha distribution

;ive students the oprortunity to
acquire advanced-level bkllls in Bnglish and lntﬁ"reﬂla+e~
ievel skiils in forelqgn languages and formal communicatic
systems.

The distribution requirement categories
identified in the preceding paragraph have been adapted
from and represent a synthesis of:

(i) the six general education themes defined by
the Carnegie Foundation's “Quest for Common
Learning Symposium,” (Unilversity of Chicago,
April, 1981), specifically {1} shared use
of symbolsg, {2} shared membership in insti-
tutions and groups, (3} producticn and
consumption, (4) ordered and interdependent
nature of the universe, (5) shared sense of
time, (&) how wvalues are formaed and enforced;

{1i) Howard Bowen's catalogue of most ceommon gcals
based on his survey of more than 1000 general
education programc‘ goals statements (Bowen,
Investment in Learning, San Francisco: Jossey-
Rass, 1977), spcc1f1"ally {1} verbal skiils,
including acquainta ance with a second language,
{2) gquantitative zkills (mathematics and
statistics), (3] substantive knowledge of the
cultural heritage of the West and of other
{non—-Western) traditions, {(4) ability to
think logically and cbjectively, {5} intel
lectual tolerance, (6) aesthetic SEHSlbllLty,
{7) creativeness, (8) integrity, (9} balanced
perspective, {10} gecod judgment, (13} prudence,
(12) preparation for life-long learning;
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{(iii) Harvard's Dean Henry Reosovsky's six criteria
tfor determining the success of an educational
program as reflected in the characteristics
of its graduatss {cit. William Berguist
and others, Designing Undergraduate Education,
San Francisco: 1281, p. 262), specifically

{1} ability to think and write clearly and
effectively, {2} critical appreciation cf the
ways we galn knowledge and understanding of
the universe, of society, and of ourselves
{including mathematical and experimental
methods, as well as the historical and gquanti-
tative technicues of the social sciences),

(3) knowledge of other cultures and other
times, (4) understanding of moral and ethical
problems, (5) ability to reject shoddiness in
all its many forms, (6) depth in some field

of knowledge.

We belleve a reascnable set of distribu-

tions requirements might include:

(1)

at least three courses in experimental, guan-
titative, and/or systemic modes of thought, with
at least one each from the physical, biologi-
cal, and social sciences. Examples of some

of the courses currently offered on the Norman
campus that might fulfill this regquirement
includze Chemistry 1614, which critically
examines in chronological order the principal
concepts and theories of chemistry; Botany/
Zoology 2403, EBEcolegv and the Environment;
Psychology 1113, which places special emphasis
on the scientific method and the mechanisms of
adaptaticn; Philosophy 3123, Togic and the
Scientific Method; . . .

at least five courses, of which at least two
must be upper division, that deal with the )
social, intelliectual, assthetic, and techno-
logical foundations of Western civilization.
This reguirement should be satisfied with
courses from the humanities, from the fine
arts, from the history of science, and with
Substartively oriented courses from the social
sciences. This requirement might be satisfied
with a sequence or segquences of courses in one
discipline or subject area where that/those
sequence (s) build into the upper-division
level, or it might be satisfied with courses
from several disciplines. Examples of some
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of the courses currentlv cffered on the Norman
campus that might fulfill this requirement
include English 2773, American Literature;
History 2293, The Industrialization of Europe;
Art History 1113, which involves an analvsis
of the principies underlving the visual arts
and ¢ consideration of formal, historical,
and other facters in the valuation and enjoy-~
ment of objects of art; Phileosophy 333,
Histcry of Modern Philosorhy; History 3430,
Women and Family in America; Drama 2713,
History of Black Theatre; Eccnomics 3523,
Fconcmics of Social Welfare:; . . . . An
example of a seguence that might satisfy part
of this requirement would be History of
Science 3013, 3023, 4863, History of Science
to the Age of Newton, History of Scilence
since the Severteenth Century, American
Science and Technology.

(1ii) at least one ceourse dealing with the social,
intelliectual, aesgsthetic, and/or technclogical
foundations of at least one non—-wWastern
society. Examples of some of the courses
currentiy offered that might fulfill this
requirement inciude Classics/History 3053,
Ancilient Near Fastern Cilvilizations; Anthro-
pology 3893, Mavya, 2ztec, and Inca: High
Civilizations of Ancient America; History 2713,
Survey of African Ciwvilization; . . . .

(iv) at least five coursz2s in communications skills.
This requirement should be satisfied with at
least twe courses in English composition, with
at least one intermediate-level course in a
language other than EkEnglish, and with at least
one course in one of the formal communications
systems: e.g., computer science, formal logic,
Tinguistics, mathematics, statistics.

2. Major-Concentration—Support-Requirements.
The college major should be more than a set of narrow,
specialized, discipline-~bound courses. Tt should include in
addition, certain majcr-concentration~support-requirements
that help students relate their major to general knowledge:

(i) an integrated set of courses (in a field
related to the major) which adds both depth
and breadth tc the students' education, e.qg.,
the mathematlcs seguence currently reguired
of engineering majors, or a seguance of
courses in linguistics for the Fnglish or
modern languages major;



5/82-5 (Page 24)

(ii) an upper-division course that places the major
curriculum in its socio-historical milieu:
such courses might be within the major depart-
ment, e.g., an education major's course dealing
with the role of the school in society, or it
might be outside the major department, e.g.,
History of Science 4863, American Science and
Technology, for engineering majors, or Philos-
ophy 3713, Histecry of Social and Political
Philosophy, for political science majors and
pre-~law students:

(11i) a senior project that will allow students to
demonstrate their knowledge of their major
field and their ability to apply this knowledge
to the definition and solution of problems and
issues in contemporary life,

The senior project might be accomplished
in a regularly scheduled class or as an individual special

studies course. The students might work in teams or as
individuals. The project should involve a written report.

The synthesis and analysis used 1n the project shoula inte-
grate the knowledge and methodologies from several courses
in the student's curriculum. The successful accomplishment
of such projects will reguire crrative imagination on the
part of faculty. The responsibi_ity of monitoring these
projects should rotate in the department to ensure a
variety of approaches and to avoid potential degeneration
to the routine. 2 couple of limited illustrations are
given as examples:

(1) in the performing arts, the student might
present a recital or other performance and
write a report explaining the reasons for
the way he/she chosgse to interpret the work.
This analysis might include a studyv of the
context in which the author/composer devel-
oped the-work and an evaluation of other
possible interpretation;

(1i) 1in history, the project might invelve the
study of some social or political develop-
ment at some instant in history. This
development could be examined in the con-
text of various forces and parameters. The
project might involve a comparison of these
forces and parameters to contemporary con-
ditions or to conditions in other historical
or geographic settings.



Netermination of the

support rveguirements for the various
najors should be the prerafative of the faculty of each of

th2 major departments.

V. Administration of G& ral Bducation. Each college
within the University should be xpecteﬂ to implisment its own
general education pr curam within the framework of the distri-
butions and support reguirements outlined above. Each should
develor a mechanism for

(i) identifying those courses that have general

educaticon merit and that can thus be included
in the college’s distributions list,

(ii) cowntinucusly monitoring the courses in their
distributions list,

(iii} giving advice and encouragement to the
faculty in the develiopment of new courses,
including interdisciplinarv ones, with
general education value,

(iv) approving and mcnitoring the major-
concentration-suvport-reguiremnents develcped
by the individual departments and school

Q

There should azlso be a university-wide mechanism for coor-
dinating college-level general education governance.

Respectfully submitted

Gordon Atkingon, Chemistry

Susan Caldwell, History of Art

Claude Duchon, Meteorology

John bunr, “u;hiorg10uy, Chair

Jean Marie Elliott, UUSA

Rohert Feord, Finance

David Gross, English N
Thomas Hill, Mathemaicics

Alexander Holmes, Econcmics, Vice Chair
William Huseman, Modern TLangurages
Beverly Joyce, University Libraries

Tom Lowve, AMNE

Jean ﬂcjengLG Political Science
Allan Ross, Mﬂsic

Thomas Sc land, Architecture

Jay Smith, Educstion

George Tauxe, CEES

Henrw Tobias, Hist

LY
Mary Whitmore, %c c1 gy
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Appendix B, Course Offerings in the Thi

. rteen Universities
That Have Speclal Ceneral Rducation Merit

Courses that satisfy the freshman English composition
requirement.

A. Courses that include special and systematic exposure
to the masterpieces of literature: Kansas, Texas,
Berkeley, UCLA, Indiana, Stanford.

B. Writing courses gearing specifically to humanities,
social science, or natural science majors: Colorado.

C. Specific introductiorn courses to the novel, short
story, poetry, drama: Kansas.

D. Course in writing a research paper: Washington.

E. Courses which include training in oral communication,
as well as composition: Illinois-.

Courses in history, humanities, foreign languages, and

social sciences,

A. Courses in Western civilization: Kansas, Stanford.

B. Courses in American culture: Texas.

C. Department of Integrated Studies: Colorado.

Science and Mathematics.

A. Special general education courses {not available for
major credit, deal with concepts rather than specific
skills): Berkeley, UCLA, Colorade, Illincis,
Indiana, Kansas, Missouri, Texas, Washington.

Harvard University requires courses from five core areas.
Each core area .congsists of a highly restricted and
specially designed set of courses. One of the core areas

is "social analysis and moral reasoning." Sixteen
courses can be used to satisfy the regquirement in this
core area. Some of the titles of these courses are:

(1) principles of economics, {2) conceptions of humen
nature, (3) crime and human nature, {(4) reform,
revolution, and hierarchy, (5) philosophy of law.

Stanford reqguires students to take a three-gquarter
course in the Western Culture Program. There are seven
separate sequences of courses in the program. However,
there is a common reading list for all of the course
sequences. Examples of course seguences: (1) Europe
from the Renaissance to the Present {(History 1, 2, 3};
(2) Ideas in Western Culture (Philosophy 52, SB, 5C);
{3) Major Texts in Western Culture (Comparative Litera-
ture 21, 22, 23).
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Regquirements in Fine Arts:

BFA in General Fine Arte and B& in Art History

BA in Art History

English 1113 & 1213, or
1413,

History 1483 or 1493,

16 hrs of humanities with

at least one courcse each from
three cf the following areas:
history, literature, philoso-
phy, music or drama history/

appreciation,

Political Science 1113,

12 hrs of social sciences
selected from anthropology,
economics, human geography,
government, psychology,
sociclogy,

12 hrs of science and mathe-
matics with at least one
course each from three of
following areas: biological
sciences, earth sciences,
physical sciences, mathe-
matics,

the

4 courses in
at least two

of which must be
in French or .

German

RFA 1in General Finre Arts

foreign language,

English 1113, 1213,

History 1483 or 1493,

9 hrs of Englich electives and
6 hrs of history electives,

Political Science 1113,

12 hrs of fine arts elewtives
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Appendix D. Cerneral BEducation Reguirementis
in the College of Educztion, Norman Campus

{effective fall 1982)

1. Communication Skillg: at least nine hours from courses
that emphasize student proficiency in the use of the
English language, including English 1113, 1213, and
Communication 1113. In addition, students must pass an
English proficiency examination.

2. Mathematics: at least one course.

3. United States Historv and Government: at least six hours,
including History 1483 or 1493 and Political Science 1113.

4. Science: at least one course each in the physical

sciences and the biological sciences.

5. Behavioral Sciences: at least one course, incliuding
either Anthropoloygy 1113 or Psychology 1113 or Sociclogy
1113.

The general education requirement is for 52 hours of course
work to include the five areas gnecified above, as well as
work from areas 6 and 7.

6. Contemporary World Cultures: gecgraphy, econcmics,
foreign languages, American ethnic studies, world
literature.

7. Arts and Humanities: art, drama, music, literature,
philcsophy, classics.

Some course work must be taken from each of the above seven

areas. In addition, students may opt to take some of their

general education ccourses in the following two areas:

8. Practical Arts: busineszsg, home economics, computer
science, library scisnce.

9., Health and Physical Education






