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‘CHAPTER |
RESEARCH PROBLEM
Introduction

The quéstion of how Family and Consumer Séiences programs benefit
students has been a topic of discussion for parents, teachers, administrators, and -
legislators since the field of study was formally intfoduced in the beginning of the
twentieth century. As a signific’ant curricQIum réform targeted toward feminizing
women'’s education during the Progressive era, the programs were called home
arts, domestic sciences, and home economics (Powers, 1992). A discipline once
thought to be essential has now been given a place of less imvpo_r"tance. Home
economics courses, required for female students in the past, are now elective or
have been omitted from the curriculum altogether. Movements such as back to
| basics, culturél literacy, increased math and science requirements, and emphasis
on core curriculum have separated the attention away from the components of
the curriculum designed to prepare students.for family and work rolés (Way &
Rossman, 1994). |

A 1995 American Vocational Association survey of state governors
indicated levels of support regarding a variety of educational issues and subject
areas. Sixteen governors responded to the survey citing their priorities as basic

skills, higher level academics, computers, employability skills, tech prep,



curriculum integration and work-based learning. Ranking low in ievels of
support were social skills, music and art, Family and Consumer Sciences,
vocational student organizétions and sex e_quity efforts. The 1995 federal
legislature voted to rescind funding for Family and Consumer Sciences
programs by cuﬁing Consumer and Homemaking funding from the Carl D.
Perkins Vocatidn‘al and Applied Technoibgy Education Act ‘of 1990.

In light of these moveménts, teachers bf Family and Consumer Sciencés
have not only become committed to political actibn, but have rémained
committéd to their task as educators. Departing from ihe traditional cooking and
sewing focus for home economics, rﬁany Famiiy and Consu‘mer Sciences
teachers.have consi'stently updated their course offerings and curricula to meet
the needs encountered by students in the family, the workplace, and society
(Yahnke, Mallette, Love, Gebo, Felstehausen, & Pomraning, 1993). Major-
instructional emphases include but are not limited to: balancing family and work;
managing resources for individuals and families; preventing and responding to
fami(ly crises; strengthening parenting skills; undersfanding the implact of new .
| technology on family life and work; and transferring life management skills to the
| workplace (Laster, 1996).

At the 1994 ‘America‘n Vocational Association annual 'Convéntion in
Dallas, Texas the Family and Consumer Sciences Division presented its vision
and mission statements to describe the focus of the profession. The statement
“Family and Consumer Sciences education empowers individuals and families

across the life span to manage the challenges of living and working in a diverse,



global society. Our unique focus is on families, work, and their
interrelationships” (Fox, 1996, p. 2) sets forth the vision. The following mission
statement further describes the work of the profession:
The mission of Family and Consumer Sciences edubation is to prepare
students for family life, work, and careers in Family and Consumer
Sciences by providing opportunities to develop the khowledge, skills,
attitudés, and behaviors néeded for: |
| . Strengthening the well-being of individuals and families across
the Iife span. |
e  Becoming responsible citizens and leaders ih family,
community, and work settings.
e Promoting optimal nutrition and wellnéss across the life span.
¢ Managing resources to meet the material needs of individuals-
and families..
e Balancing persbnal, home, family and wqu lives.
¢ Using critical and creative thinking skills to address problems in
diverse family, community, and work environments. ..
e Successful life managemenf, émployment, and career
development.
¢ Functioning effectively as providers and consumers of goods

and services.



e Appreciating human worth and accepting responsibility for
~one’s actions and success in family and work life (Fox, 1996, p.

2).
Background of the Problem

When A Nation at Risk was released, an onslaught of criticism toward

public education‘ ensued (1983). Reform issues have come and gone. Howevér, ,
interest in improving the eduvcation of students to prepare theh for adulthood
has not waned. Although educators disagree regarding the origin and solutions
of the pro‘blems'in education, thefe is unified concern that étudents leaving high
school are ill-p.re'pared for entering the workplace that awaifs them (Bailey, 1991;
Berliner & Biddle, 1995; Simon & Dippo, 1987; Spitze, 1984).‘ That concern
prompted the eétablishment of The Secretary’s Commission on Achieving
Necessary Skills known as SCANS which issued reports identifying the skills
needed by high school students to prepare thém for college, specialized skills
training, apprentic;eships or jobs in a high performance workplace. Those
~ reports wére méiled to‘ public school superintehdénts across the nation with the
focus of guiding the a¢tiohs’of local districts in developing learning experiences
to prepare students for work (SCANS, 1991, 1992).

The original intent for the i‘nclusion of hom.e economics now known as
Family and Consumer Sciences as part of the vocational curriculum was to
prepare young women for their life work as homemakers (Powers, 19925. As the

roles of women and men have become less distinct, the focus of Family and



Consumer Sciences has“ shifted to prepari‘ng individuals for various ‘Iife-work
roles including those assumed in the family. The emphasis of vocational

- education has historically rested on providing students with specific skills and
knowledge for the world of work. Thué one of the goals of vocational education
programé is prepar_ation of students for work in a befter job than would have
been possible without training (Wirt, 1991).

" Rehm (1989) questioned the view that vocational edubation’s sole
purpose is to increasé the productivify of the individual in the nation’s workplace.
Way (1995)'fepeatéd this concern by stating that the “instrumental rationality” 6r
workplace focus of vocational education may Iéad to }the removal of the study of
the family within vocational education. The consistént céll'for home economics
- educators to remind legislators and other policy makeré of the critical relevance
of'consumer'a'rid, homemaking prograrﬁé to the preparation of effective workers
and family members is solid'evi_dence of this concern (Harrod, 1994, Bridges,
1996). Therefore, a need remains for researchéfs to discover, define, and
describe_}issues regarding the relationship between preparation for occupational
work and preparétion for other life wo'rk roles, specificélly the work of the family
(Way, 1995; Way & Rossman, 1996). o

The family imparts a system of ethical behaviors, which includes the
»attitudes and practices that form the work ethic. The family also provides a
support éystem that is a basis for the worker’s success in the essential skills of
problem-éolving and building and maintaining positive interpersonal

relationships (Cooke, Rossmann, McCubbin, & Patterson, 1988; Erickson,



6 .

1993). The mandates and requirements for vocational education programs have.
set preparation for occupational work apart from preparation from other “work-
like” life roles. 'Cop‘a stated that “work and family life roles and responsibilities
form essential aspects of vocaﬁonal life and' should therefore be the focus of
vocational education” (1994, p. 324). Way (1995) stated that it is a mistake to
disconnect preparatioh for work life from other key life roles including the work of
- the'familvy. Whilve it is a generally acc,epted‘ belief that vocational Family and
Consumer Sciénces educators encdurage t}h'e development .of the individual as a
family member and a workér, there is an absenée in the literature of the specific

ways in which they address this development.
Statement of the Problem

Although much has been written regavrding the reconceptualization and
reform in vocational education, there lacks an understanding of how F amily and
Consumer Sciences teachers prepare students in the development of work
competehcies for a changing workplace and famigly (Copa,‘ 1994; Fraser, 1997;

Grimstad & Way, 1993; Lewis, 1990; Rehm, 1989; Wendland & Torrie, 1993).
Research Questions

The following questions emerged from the review of literature and
provided direction for the completion of the study:
1. What should high school students know to assume adult roles in the

“changing family and workplace?
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2. How do Family and Consumer Sciences programs prepare students to

assume adult roles?
Purpose of the Study

The purpose of this study is to discover and describe the beliefs and
practices of selected Family and Consumer Sciences teachers in preparing
students for the adu_lt roles they'WiIl assume as family members and workers in

the post-industrial era. -
Sig'vnificanceb of the Study

The study has the potential for significance bdth inside and outside the
profession of Family ahd Consumer Sciences. The first‘are'a is to address an
absence in the literature regarding how Family and Consumer Sciences
programs prepare students to assume adult roles in the family and the
workplace. In addition, the study may also serve as a resource for professional
development. The study is an examination of the practice of sixteen Family and
Cohsﬁmer Sciences feachérs and may prove usefulv to enhanée. the professional
practice of others. The results of the study may be used as a communication tool
to those outside the profession-to explain t-h'e'value of educational experiences

provided in Family and Consumer Sciences in Oklahoma.



Assumptions of the Study

The study assumed that teachers and educators of Family and Consumer
Sciences programs provided responses to the research questions that indicated
their beliefs, attitudes, and practices when carrying out their professional

responsibilities.
-~ Limitations

The purposive nature of the sample of respondents in the study limits the
generalizability of findings. Therefo.re,vthe findings will not be transferable to all

areas of Family and Consumer Sciences.
“Delimitations

The scope of this study was confined to interviewing the selected
respondents and the examination of materials used in their Family and

Consumer Sciences programs in the state of Oklahoma.
Definition of Terms

The following are the operational definjtions, of the terms used in the
profession or cuitufe 6f Family and Consumer Sciences educators and in this
qualitative study. These terms are a collection of those found in the review of
literature that may be considered unique to Family and Consumer Sciences

‘educators or qualitative research.



1. Home Economics: An educational discipline designed to prepare
students for homemaking. The term is defined as “the science and art of home
management, including household budgets, puvrchase of food and clothing, child

care, cooking, nutrition, and the like” (Mcrris, 1988, p. 630).

2. Family and ConsJu'mer Sciences: ‘The name replacing the discipline of
home economics in 1995. The new name wee developed and accepted in 1993
by the American Home Econcniice Associaticn that subsequently changed its
name to the Am_erican Association of Famiiy and Consumer Sciences. This
name was adopted to niore ac'cvurately’ describe the focus and activities of the

discipline.

3. Family and Consumer Sciences Program: A program includes the
teacher, the curriculum, and the vocational student organization supported by
the school district, the state department of vocational education. A school may
have more than one program in order to address all areas of the discipline.

4. Future Homemakers of America (FHA). The vocational student

organization established to complement the Family and Consumer Sciences

curriculum.

5. National Association Teachers of ‘Fa_miiv and Ccnsumer Sciences: An
affiliate of the Family and Consumer Sciences Division of the American
Vocational Association serves as a resource to assist teachers in practice and
professional development.

6. American Association of Family and Consumer Sciences: The




10

Professional organization including the Sections of colleges and universities,
elementary, secondary and adult education, extension, business, home and
community, human services, ‘and‘res‘éérch. This organization helps to formulate
and articulate public policy on critical social issues at 'the local, étate, nafional
and professional levels. It represents members as an advocate to Congress,
with state Iegislatures, government agencies, as well as with national and

~ international policy-making bodies. The association publishes The Journal of

- Eamily and Consumer Sciences and‘ sponsors a cértificfétion program for Family
and Consumer Sciences professionals.
| 7. Categ' ory: Sets of reCurring regularities in the d_ata that have internal
' homogeneify and exfernal heterogeneity. Internal homogeneity refers to the
extent to which the data in a céteQb’ry fits together in a meaningful way. External
heterogeneity refers the extent to whichdifferences among categories are bold
and clear (Patton, 1990). |
8. Culture: The collection of behavior patterns and beliefs thét

constitutes_ standards fo‘r._deciding what .is‘,' standards for deciding what can be,
standards for deciding how one feels about it, standards for deciding what to do
about it, and stahdards_ for déciding how to gvo about ;joing it (Patton, 1990, p.
68). o |

9. Naturalistic Inquiry: The study of real-world situations as they unfold

naturally; non-manipulative, unobstrusive, and non-controlling; openness to
whatever emerges—lack of predetermined constraints on outcomes (Patton,

1990, p. 40).
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10. Credibility: The extent to which the study is worth believing.
Credibility is contingent upon the credibility of the researcher, rigorous
techniques of data collection and analysis, and a fundamental appreciation of
naturalistic inquiry, and qualitative research methods (Patton, 1990).

11. Thick Description: The detailed, in-depth descriptions of

~ interviewees thaf provide the data for researchers to synthesize and analyze to
build a comprehensive picture of the studied culture.

12. Prompts: Verbal or non verbal expresvsions‘to elicit a continuation or
response. These may include “ﬂoatin.g prompts” such as raisihg an eyebrow or
repeating the last remark with a questioning tene as the respondent mentions an
item of interest or “planned prompts”. Planned prompts 'ere used when the
respondent needs an opportUnity to consider aﬁd discuss‘phenomena that do
not come readily to mind or speech (McCracken, 1988, p. 35). An example is
when the respondent introdUces a term and the researcher may say “describe

what you mean by....".
Organization of the Study

The report of the study was org‘anized into five chapters described as
follows: Chapter Ohe is an introduction to the backgrdund of the studied
problem, which has been stated as a lack of understanding of the extent to which
Family and Consumer Sciences teachers attempt to prepare students in the v
| development competencies for work and family life. The chapter includes the

research questions, describes the purpose of the study, identifies the
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assumpﬁons, limitations, and delimitations of the study and defines the terms
that were used in the study.

The literature reviewed in Chapter Two presents an overview of several
topics related to Family and Consumer Sciences; changes in family and work,
and school reform issUes and proposed solutions. An account of the beginning
of home econ'evrhics in public schools spotlights the commitment of women who
were concerned about the welfare of families and children and identified ways of
empowering them to become physically, mentally, socially, end emotionally
heaithy. As social change has influenced the family and the workplace, home
economics has continued in this eommi:fment end has become Family and
Consumer Sciences to better reflect the mission.

Change has generated concern as to the effectiveness of public schools.
A review of publications regarding sehool reform issues provided insights into
possible solutions for addressing concerns. Amohg this literature are the
recommendations made by the Secretary’s Commission on Achieving Necessary |
Skills and other governmental suggestions. The review continues with a
description of the changes taking place in the familly.and the changes in the
nature of work. The_section also ineludes a report of research completed
regarding the connections between the roles assumed in the family and those
assumed in the workplace. The review concludes with a description of the new
home economics Family and Consumer Sciences. Included are the foeus,

concerns, and vision for the future.
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The third chapter is a rationale and explanation of the method used to
gain access to the culture of Family and Cohsumer Sciences professionals. This
chapter describes the qualitative research study specifically the long interview
and document analysis 7methods of data collection.} The long interview method
allows the researcher to enter the world or culture of the professional and to
view the culture through his or her experience (McCracken, 1988). The analysis
of related documents augments interview data by providing illustrations of
classroom materials and pfagram Chafaéteristics.' | |

, Chapter Four presents the data }collécfed in the interviews and document
| analysis and dep'i'cts the culture of Family and Consumer Sciences and'its}
relationships to educational issues. The categories and themes identified in the
data are organized into subtopiés and supported With 'quotations and examples.
It is a careful analysis and pfasentation of the rprofessianal practice of veteran
Family and Consumer Sciences educators. The chapter compares the
categories from the literature review with the interviews and related documents.

Chapter Five summarizes the findings of the study and identifies possible
implications for practice in the profession. Also included are suggestions for

continued research.
Summary

As change has impacted individuals in the family and in the workplace,
educators have been compelled to examine the ways students are prepared to

meet the responsibilities of adult roles. As long as public education is viewed as



14

an important contributor in preparing students for adult life, it is critical to inspect
and assess the value of the requirements, offerings, and activities that are
carried out in classrooms. This study was‘design'ed to identify and describe the
relationship between Family and Consumer Sciences programs and the skills
identified as necéssary for students to assume adult roles. .The information
included may prove beneficial in crea'ting the recognition and better utilization of

a resource already available.



CHAPTER Il
REVIEW OF THE LITERATURE
Overview

Developing a focus for a review of literature requires a careful
examination of the statement of the problem identified for the study. Such an
| examinatioh of this study’s problem statement required inquiry into various issues
such asﬁ home économics education whibh is now known as Family and
Consumer Sciences education; change in family life; the nature of work and work
cbmpetencies; education reform; and the work of the family.  The study also
included an in-depth review of the qualitative research method beginning with a
general survey of qualitative research and continuing with a summary of the fong
interview and document analysis methods of data collection. |

The foIIowing review of literature was conducted to discover the themes
and cafegories relating to Family and Consumer Sciences programs and the
ways these programs prepare,students to assume adult roles in the workplace
and the family. The réview began .with a historica‘l réﬂection upon the beginning
of home economics and its evolution into Family and Consumer Sciences. One
permeating theme of this reflection was that the enduring purpose underlying the

practice of home economics was the equipping of individuals to face the

15
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challenges of change throughout the lifespan whether in the workplace or in the
family. It appeared that continuing social change and technological advances
have created new though different opportunities for Family and Consumer
Sciences professionals to utilize their expertise and make significant
contributions to the lives of others.

The review continued with a summéry of the changing nature of both work
and the family and the implications for education. Also included is an overview
of the réléiionship between wdrk and family and the theories addressing that
connection. The changes‘ described in these sections sounded an alarm to
business and government that individuals weré not prepared to function
effectively as they assumed adult roles. This alarm resulted in a wave of reform
issues that-have had a profound effect on educétional pracﬁce. Among the
results of concern are studies that report what students should know before they

leave public education.':"l;he‘se studies are édmmarized to provide a clear focus
for educators. The review proceeded with an examination of the current issues
chal.lenging Family and Covnsumer Sciences, the ways these iSsueé are being
addressed, and the si.ngge’stions for further study. |

The final component of the review of literature included a survey of
-qualitative researvcl"i methods with specific at’-téntidn‘ given to the methods of the
long interview technique and document analysis. These two methods were used

to collect data for the study.
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Home Economics: Responding to Social Change

As the twentieth century began, the question of how to prepare young
women forvtheir future roles in society was in full debate. Young men were being
prepared for-their work in vocational programs designed to appeal to the
interests of “hand-minded” boys (Powers, 1992, p. i*)‘. According to Powers
(1992), vocational education for women was initiated to address two principle
issues: the threatened decline of the family and the gender inequalities of a
capitalistic workplace. These issues generafed inténse debate over the social,
political and economic roles of women that has endured throughout the century
(Burggraf, 1997). However, the development of the discipline of home
economics was a powerful tool to prepare women for home and family life. The

following sections relate some of the efforts directed toward this mission.

Home Economics as a Career

Although Quilling (1991) traced the evolution of home economics back to
the wbrk of FranCis Bacon.ih the 17" century, the beginning of the profession
actually began from the Writings of one woman. Bacon'’s influence was in

~looking at everyday objects and determinihg how they affected ihought and
action, but Catherine Beecher’s influence was powerfully direct. in her 1843

publication, Treatise on Domestic Economy, Beecher elevated domestic

endeavors to a respected career status (Powers, 1992). Beecher’s text reflected

a systems approach. She viewed the American woman as an essential
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component in building a moral nation that could fully participate in and enjoy
democracy. Her treatise standardized American domestic practices and
advocated a system that integrated psychblogical, physiological, e}conomic,
religious, social, and political factors. vln addition, Beecher crafted a plan for how
the specifics of the system should work. The plan was disclosed in her book
which sold for fifty cents and }made knowable the ‘mysterious arts of household
maintenance, child'rearingv, gard'ening, covoking, cleaning, doctoring, and the
dozen other responsibilities middle clas’s women assumed to keep their children
and husbands alive and well” (Skiar, 1973, p. 152).

Althoughi‘her life was ‘a collection of‘contradicﬁtior‘\‘s, Catherine Beeéher
was nonetheless a major contributor to expanding the role of women beyond
housework. She was an expert on domestic economy, a writer on the moralr
educatiaﬁ of Children and religion, and urged women to involve themselves as
teachers. However, she had no home, no'children, No conversion experience,
and was unwilling herself to teach (Sklar, 1973). Regardless of her lack of
personal experience as a wife and mother, her impact on the evolution away

. from the trad‘itional role of women is undeniable. Beecher’s greatest contribution
may therefore have been-that she esfablished the role of women in society as
separate but eduél‘fo fhat of men (Powers, 1992). Aone all, she advocated

education as a means to achieve that role.
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A New Field of Study

Home economics has been described as both a discipline or area of study
and also as a profession including areas of specialization (East, 1980).
Educational experiences were broad in scope and included the subjects of
nutrition, food preparation, clothing, housing, family finances, home
management and home nursing. The development of home economics as a field
of study began with a'framework based upon a nvuvmber of professional,
disciplinary, ahd-philosophieel models (Hitch & Youatt, 1995). An examination of
each model is necessﬂary to aChieve a thorough view of the.ideology of the

discipline.

The Science .of Home Economics

One model established the profession es a science with the assumption
that if the home was managed using the efficiency of scientific methods, the
output wquld be of high quality. The pioneer of this model was Ellen Swallow
Richards. As the first fe‘meie student and graduate.of Massachusetts Institute of
Technology, Elilen Swallow establiehed a reputation as a scientist. Her primary
area of study was the environment and she wae committed tc_)_discovering_ ways
of preserving it. As Beecher believed in a syetems approach,} Richerds was also
motivated‘by a holistic view of individuals and their environments. Her
inspiration came from a etatement from the preamble of the first board of health

in Massachusetts:
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No Board of Health...if it rightly performs its duty, can separate the
physical from the moral and intellectual natures of man... These three
qualities are...indissoluble, and mutually act and react upon one another.

Any influence exerted to the injury of one, inevitably, though perhaps

indirectly, injures the other and are acted upon by the forces of nature

that surrounds us” (Clarke, 1973, p. 36).

To Elien Swallow‘this state‘ment described the‘vrelationship between the
basic units of physical and social environments: the hovme and the family. If
humans were to live in harmony wfth their enyironment, they must learn how to
do so from the beginning of life inv the most basic; social structure, the family. To
accomplish this, it would be necessary to éducaté the largest “half’ of the
population, the women (Clarke, 1973, p. 77).

Swallow's focus as a scientist cast a scientific ori.éhtation to the
profession of home economics. A scientific approach to the study gave
credibility to its professidnals. Advocates of profesSiona-| homemaking were in
general agreement that a woman’s place was in the home rather than at work in
indQstry. The hope was that the education for homemaking through the scientific
approach would elevate the status of womén. This focus commanded
knowledge in a broad range of subjéct matters inClUdihg chiid deVeIopmeht,
nutrition, food preparation, aesthetics, clothing, housing, finances, home
management, and home nursing (Hitch & Youatt, 1995). Eventually areas of
specialization offered skills" and abilities for c’:areAers in nutrition and dietetics,

fashion design, textiles, and merchandising, child development, and interior

design.
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The Business Approach

Advocates of the business model conceptualized homes as businesses
and homemaking asa management problem that required the knowledge and
skills of budgeting and finance, along with the ability to analyze household tasks
in the same ways industry used task analysis (Powers, 1992). The leader of this
movement was Christine Frederick who adopted time and motion study
techniques to kitchen and ether household activities in order to help the
homemaker be more efficient and preductive. This scientific management
approach supported by Frederick Winslow Taylor was the principal factory
model of the day. and is sometimes credited for the success of the American
industrial movement. Frederick, and those who supported this model, were
convinced this approach “would revitalize hOmemaking as a profession and
influence daughters to avoid the unnatural craving for careers which was taking
women away from their essential responsibilities” (Powers, 1992, p. 16.) The
social goals of this approach were to incorporate the cultural trends so as to
elevate the work of we'men and thereby empower' them. However, the traditional

boundaries of gender roles remained.

Domestic Feminists

Domestic feminists adhered to the idea of a woman'’s priority as the family
and home, but extended the obligations to the family from the home to the

broader family of society. Frances Willard termed this approach “the home
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going forth into the world” (Powers, 1992, p. 16). Preserving and improving the
environment and social issues involving WOmen and children of the working
class were of major concern. From this perspective the contributions of women
were not those accompiished by politiéal activism, but by being trained and
disciplined in the management of the home, family, and activities in the
community. These were the beneﬁté women offered to the nation’s well-being.
The so'ciallycomplexity of the indUstriai revolution in America had resulted in the
upheaval of the traditioné‘I. family ‘by thfeatening its preservation. The transition
from rural to urban life bfought individua]s in contact with a.more heterogeneous
community and the divorce rate clirhbed. |

Proponents of domestic feminism then advocated an education for women
to keep husbands well-fed ahd happy at horﬁé. With homemakingras a career,
women may be discouraged from pursuing a career in industry and would
consequently kéep the American family intact and healthy while functioning in a
separate, but equal role. Critics of this view included Jane Addams and Susan
Kingsbury who were proponents of trade and industrial education for women.
Their view was that women had always worked and women who were employed
outside the homé shoUId not be considered “peculiar interlopers” who were
laying hold of a place which did not rightlry bélong to thém (Kliebard, 1992, p.
140). These women who championed the cause of.vocational education for girls
were concerned that home economics would be the only form offered, 'therefdre
limiting career options to that of homemaking. They debated that too much

emphasis was placed upon cooking. Adelaide Hoodless, a Canadian, voiced
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this accusation “I think that [cooking] is one very clear evidence of man’s hand in
our educational organization, because he has provided more liberally for
cooking lessons than for any other branch of industrial education for girls” (cited
by Kliebard, 1992, p. 142). Signifiéant concern was expressed that male
students in vocational programs were receiving more rigorous intellectual
instruction than female students received. This concern is evident in one
address given in 1910
...the girls and boys are taught the possibilities of breadwinning as
agricultural laborers, agriculturists, gardeners, florists, or whatever you
will. When it comes to the boy, he learns the chemistry of the soil, and
gets down to the fundamental things in those particulars, but the girl is
taught cooking and sewing. | am not saying that cooking and sewing are
not necessary, but when we cheat a girl out of the training she ought to
have for her breadwinning capacity, and substitute something which has

nothing to do with the trade she is trying to learn, then we make a great
and grave mistake. (Kliebard, 1992, p. 141)

Home Economics Became a Vocation

Undertones of the rights of women are evident in the writings of the early
leaders in home economics. Although differing viéWs of the role of»vthe American
woman flourished, there was-a unity of purpose in home economics
professionals. All were committed to the-issues of women, children, and families
and to building a better life for individuals and communities. With this united
focus, the discipline of home economics permeated the curriculum of the
American high schools during the early years of this century educating young
women “to make the whole worid more home like” (Powers, 1992, p. 22). Higher

education programs at the undergraduate and graduate levels were established -
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to prepare professionals in extension and community service, secondary
teaching, institutional management, and government research (Mize, Rhoden,
and Sweaney, 1983). During the Sixth Lake Placid Conference in 1904 the
following general definition of home economics was recorded that identifies its
professional purpose
Home economics stands for the ldeal home life of today unhampered by
the traditions of the past. The utilization of all resources of modern
science to improve the home life. The freedom of home from the
dominance of things and their due subordination to ideals. The smphc:ty
in material surroundings which will most free the spirit for the most
important and permanent interests of the home and somety (cited in
Quilling, 1991, P 253) :
As the Smith-Hughes funding in 1917 enabled vocational education to establish
home economics programs, teachers, supervisors, and teacher educators took
their places to carry out the mission of the profession of home economics
(Osborn & Lewis, 1983, Powers, 1992).
Beginning with the first Léke Placid Conference in 1899, the American
Home Economics Association was committed to the inclusion of home
economics in the public school curriculum and the education of future
homemakers. Joining with the National Education Association and the National
Society for the Promqtidn of Industrial Education, ihe AHEA lobbied for

expanded home ecohomics programs across the nation. The profession was

marketed extensively in the Journal of Home Economics, Vocational Education

Magazine and Vocational Summary (Powers, 1992).
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A Nation in Turmoil

Subsequent decades brought turmoil to Americans. World War |, the
Great Depression, and World War |l introduced new challenges to their
everyday lives. The loss or disabilities of family members and threatened
~ economic collapse made the management Qf resources eVen more important
than in the past. Navratil and Johnsbn }des__cri‘bed the activity of home

economists as critical

With unemployment and lost savings bringing disaster to families, home
economists played a critical role by offering advice on nutrition, home
management for working women, recycling materials, conserving
household supplies, extending equipment life, and stretching limited
resource. They increased efforts to restore family strength, self-esteem,
and living conditions. Clearly, they played a vital role durmg this era
(1997, p. 61).

During this time professor and political activist Martha Van Rensselaer assumed
a role of influence to Franklin D. Roosevelt, Eleanor Roosevelt, Woodrow
Wilson, and Herbert Hoover. McBreen reported a letter written by Professor Van
- Resselaer calling for emergency assistance for those individuals and agencies
concerned with child and family “

At this critical time we must concentrate on a few of the most vital
measures... Keep families together; families which in normal times
maintain their own integrity now require the assistance of the Nation even
to maintain a minimum standard of living...Make childbirth safe for both
mother and infant... Supplement home facilities for maintaining child
health ...serving school lunches...the obligation of the community to
provide facilities and group activities and recreation... maintain
educational facilities for children and families...to meet the present crisis
(1983, p. 16).
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Home Economics: A Vital Mission in a New Era

The decade of the 1980's brought increased concern regarding education
(National Commission on}ExceIIence in Education, 1983). Inv 1984 C. LeMoyne
Smith, publisher and educator, identified the changes in our culture related to
the information age and cited the wa_ys"that home economics curriculum was
being created and revised to address those changes. Smithtisted a broad
range of trends including more home computers,,more work and learning at
home, the growth of self-help efforts, increased emﬂphasis on the significance of
the family, a stronger need,for consumer information and edUcation, and higher
levels of stress in all areas of life.

Smith (1984) stated that home economics teachers were specifically
equipped to manage these changes because vo_f four specific characteristics
inherent in the discipline. First, home economists are change initiators and can
assist interpreting, utilizing, and directing these trends in the classroom, the
home, and the marketplace. ‘Second, the preventive nature of home economics
is important in managingv change; Traditionally, home economists have
responded to the social-‘eco'nomicneeds of the day. Third, the central issues in
home economics skill-bu.ildi,ng are: resource management, value analysis,
decision making, critical thinking, and problem solving. Fourth, the synergy or
interrelati}onships among all aspects of the environment is the foundation of
home economios education. Smith (1984) stated that this foundation sets the

stage for higher levels of creativity, responsibility, self-knowledge, and family
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stability. He identified the result as wiser judgment when seeking alternative

solutions in probiem solving.

From Home Economics to Family and Consumer Sciences

During the 1960s and 1970s ,f_emi‘nism had brought profound change to
the roles of women in American society. As women continued to enter the
workplace in increaéing numbers, the traditional homemaker became a part-time
or full-time employee oftéh pursufng‘ a career. Reflections on the original
mission resultéd in a type of "‘identity crisis” questioning the professional focus of
home economics amidsf extensive change; Efforts to select a name that more
closely described the profession resulted in colleges and departments of “human
ecology” and “human environmental science’ but the name home economics
remained in secbndary schools as familiar terminology. As the twenty-first
century neared, the profeégi;)hal organizations recognized the need to better
reflect the mission of the profession by selecting a name to replace home
economics. During the fall of 1993, the American Home Economics Association
proposed a concepfual framework including a name change for the profession
from home economics to Family and Consuher Sciences. The AHEA became
the American‘Assovciation of‘Famin and Consumer Sciences. In 1994 the Home
Economics DiQision of the American Vocational Association agreed to adopt the
name Family and Consumer Sciences. The National Association of Vocational
Home Economics Teachers followed by adopting the name of the National

Association Teachers of Family and Consumer Sciences. This change supports -
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the unifying approach to the study of the relationships between individuals,
families, and communities and the conditions in which they function (Hitch &
Youatt, 1995).

As the profession was publicly addressing the changing family and
workplace through a name change, a statement of vision, and mission
statements, federal funding was discontinued. In 1995, the Clinton
Administration proposed cutting 34 programs from the Department of Education.
Consumer and homemaking programs were among these cuts and were
rescinded by the 104™ Congress in 1995. The justification for the elimination of
funding for this program was described in a Department of Education report

The purpose of this program is to assist states in conducting consumer

and homemaking education programs that prepare youth and adults for

the occupation of homemaking. This program can be supported with non-
federal resources. All states currently have active, well-established
consumer and homemaking programs that will continue without direct

federal support. (p. 1)

Compared to the previous description of Family and Consumer Sciences

programs, this justification appears limited as to the scope of such programs.

The effect of the rescission of federal supporf has yet to be determined.

Family and Consumer Sciences: Resgv' onding to Change

The mission of the profession of Family and Consumer Sciences is
empowering individuals, strengthening families, and enabling communities.

Curricula ére designed with the mission statement as a basic framework for
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meeting the needs of students as they assume adult roles. According to one
curriculum guide, programs
...directly address the changing needs of individuals, families and society.
Through family and consumer sciences education, students are prepared
for the complex lifelong roles of family member, parent, worker, citizen,
and leader. The reciprocal role of the family and the workplace is
essential to the development of the individual and society. (Kansas State
Board of Education, 1994, p. 5)
In addition to the intent of thef,miesiyon statement, it is important to notice the
significance placed upon prepa'ring students for change. The history of the
discipline of hotne economics _revealys’ the Ways the profession addresses
change in families since its origin tn thenineteenth century. As the above
example exhibits, Family and Consumer Sciences is concerned with preparing
for the changes encountered by individuals, families, and cemmunities. Wilson
(1991) stated the discipline has m'aintei‘nedv lts vitality in society by being alert to
social change and incorporating these important changes in teaching students.
Calling tttts a "dynamic” approach to curriculum development, Wilson (1991)
attributed the anticipating and addressing of change the component that has
allowed t/oeational home economics to maintain its viability and significantly
contribute to the career education of adolesﬁeents (p. 12). Any attempt to fully
describe the changes that have impacted the roles of employees in the
werkplace and family members at work in the family would be an overwhelming
task. The following sections are brief accounts of these changes as they have

been experienced by individuals in the roles they assume at work and in the

family.



30

Overview of the Contemporary Context of Work and Family

For rnost individuals the two most significant life roles are those assumed
in the family and at work. Intereet in the relationship of these two roles has
resulted in research,_ConduCted in the fields of sociology, psychology,
management and organization, humanvresources, and Family and Consumer
Sciences (Greenhaus & Beutell, 1985; Kline & Cowan, 1985; Reagor & Way,
1995; Schultz, 1989; Zedeck & Mosier, 1990.) The influence of work on the
family has increased as v\)orhen have continued to enter the workforce and as
men have taken e‘ more}active role in fami(y .Iife and family work. The
interrelationship of these two spheres requires an examination of the

responsibilities and expectations of assuming an adult role in each one.

A Change in the Nature of Work

The changes and challenges facing America today will have a profound
impact on the workplaces of the future. A competitive global economy,
environmental crisis, and spiraling technological advances have combined to

propel Americans into a postindustrial society (Wirth, 1992).

Working in the Postindustrial Age. The arrival of the information age has
resulted in a continuously increasing reliance upon the use of technology to
meet the problems presented by shifts in the way Americans Iearn and transact
business. The individuals who will succeed in the future are those who have

developed critical thinking skills that enable them to adapt to rapid change
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(Wirth, 1992). No longer can Americans depend only on the traditional skills
learned in common schools, vocational-technical schools, or even college to
carry them through a lifetime career. - Lifelong learning has become a necessary
reality, not only for those who will succeed in professions, but aiso for those who
will succeed in jobs or occupations.

Education for Work in the Future. For at least twenty yéars, two very

dissimilar beliefs' that address educating foﬁr the future have been argued.
Burkéen (1992) hasridenti’.ﬁed these Viéws as deékilling and upskilling.
Proponents of the deskillihg notion view technology as encorhpassing the need
for workers to think and make decisions. Workers will need only to follow
directions and push buttons. Computer technology will usurp the traditiohal
human element involved in critical thinking. In contrast, advocates of the
‘upskilling viewpoint place computer technology.in the arena of executing the
tedium of non-thinking chores. Those who design, operate, and maintain the
Computers will utilize highly complex thinking and decision-making skilis.
Burkeen (1992) cited changes in the workplace that, in reality, wili demand both
deskilling and upskilling. These changes will require employees té be
competent in a variet)‘lv of skilis that must be updated as technology advances. In
addition, change will require workers to assume a variety of roles or functions
rather than narrowly defined occupations.

Mass Production vs. Specialty Goods and Services. The nature of work

for Americans is evolving away from producing large quantities of identical or

very similar goods and services into the production of specialized goods and
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less routine services (Berryman & Bailey, 1992). This evolution requires
workers to be flexible, responsibie for a wide range of duties, and able to make
decisions both as individuals and with groups. Traditionally, the industrial age
focus was on Frede”ric'k Taylor's model of making as many units as possible in as
little time as possible to drive dowh the cost per unit. Extensive efficiency
studies were conducted to determine ways for employers to get more fbr less
from their employees. Scho:ols, also embraced Taylor's model (Gray, 1993).
One author commenﬁng on the stfuctur’e of schools stated "clearly the dominant
motivating force in most instént:es was eConomic, not educational" (Callahan,
1962, p. 1 16‘). A shiﬁ in the focus of produétion in the American workplace from
generic to specialization challenges the effectiveness and appropriateness of
Frederick Taylor's model of scientific managerhent. |

Diverse Skills and Expertise. As the demand for custom-designed

products and services becomes greater, so will the demand for workers with a
greater diversity of skills and higher levels of technological expertise (Berryman
& Bailey, 1992). Employees who were once cohsidered manual Iaborers, such
. as mechanics or technicians, now use complex technical manuails io repair and
maintain equipment. Because of rapidly growing technology, obsolescence is
occurring in shbrter periods 6f time. Workers‘ are now being required to upgrade
their knowledge to keep abreast of technology.

The importance‘Americans place on immediate gratification is expanding
the need for quick response in the marketplace. This demand for fast |

turnaround is forcing a decentralization in management and decision making
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(Burkeen, 1992.) Production teams, rather than high level management, are
collaborating to make decisions about problem solving strategies, quality control,
and cost effectiveness.

Wirth (1992) cited the‘example of modular manufacturing th‘at substitutes
for the assembly line. This approach utilizes groups of workers with equipment
to assemble an‘entire product or project. ».T.he workers coofdi‘nate their tasks and
assist each othér when one falls behind. Irregularities are identified and
corrected by the group members. Su_pérvisors spend less time dealing with
employee problems, but must develop a more holistic view of the production-to-
consumer prbéeSs. This view is characterized by the awareness that the end
product or project is dependent upon each} of the components in its makeup.

The key to successful production is not just making an excellent product--
success is producing high quality goods and services that continuously satisfy
the needs of the customer.

Global Competition. The intensity of international competition adds

- another factor into the American workplace. A global economy broadens the
market for products and services while bringing the demand for additional skills
and abilities in transacting business in diffefing cultures. Success in the
international buéiness sysfem, which is in constant'change and cultivation, is not
solely dependent upon technological expertise, but includes a set of key human
skills (Wirth, 1992). The ingredients of this critical set of skills include solving
problems in unique ways, matching the needs of customers with inn‘ovative

products, and bringing together fresh ideas and creative actions. Wirth (1992)
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stated that companies heavily involved in technological change need employees
able to function well in more fluid non-rbutine situations. Employees who are
well educated appear to be best suited for flexible responsibilities and continued
learning. Better educated individuals are also more equipped to serve as team
members in problem-solving and decision-making. Thinking symbolically and
analyzing situations are skills that are emerging as critical in an international
market. | |

Implications for Education. To summarize, a global economy,

environmental concerns, and effective utilization of increasing technology
require a repertoire of skills that will enéble i‘ndividuals to function in the jobs of
tomorrow (Wirth, 1992). Throughout the predictions regarding the workplace,
the -common threads of upskilling, problem-solving, critical thinking skills,
creativity, making meaning from abstractions, and interpersonal relétionship
skills intertwine to form the cords that will secure individuals to employment in
the future. Education and the ability to learn are the critical qualities needed in
the workers of the future (Wirth, 1992). According to Feller (1996), the spotlight
is on all of the nation’s schools to prepare students for a demanding and fickle

workplace.
The Changing Family

Because the world is dynamic, there have always been changes
transpiring in society. Until the 1960s change was less accelerated, less radical,

and less perceptible in daily life than it is today (Schneider, 1994). A slower
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pace of change made occurrences less noticeable and adaptation less
traumatic. Since the 1960s families have become more diverse in structure and
are living in less stable environménts. The rapidity of change has permitted little
time for adjustment. ,Schn‘eider (1994) stated that the lack of time for adjustment
has raised many que‘stions, about the impac_:t of change on the family and

suggested that the viability of the family is hanging in a “cloud of doubt” (p. 5).

The Family and Its Work in a Postindustrial Era

Prior to béginning a discussion o‘f'rthe_r famfly, it is appropriate to clarify
- what is meant by the term. Traditionally the family was the nUclear family or
ideal image of the family consisting of two parents and their children, who were
related by blood, marriage or adoption (Kieréh, 1994, p. 11). However, social
changes such as marriage, non-marriage, divorce, custody patterns and
childbearing have altered that view of the family and today, many patterns of
families exist. Therefore, there is no single standard pattern of the family. qu
the purpose of this'rese'a_rch,'the following definition will vdescribe what is meant
.by family: persons who live together and may be related by blood, marriage, or
adoption. |

Family work is defined asf the aétions vof meétingthe needs of family
members including physical, intellectual, emotional and social needé. The
success of the family is determined by how well it carries out its family work such
as the nourishment, she_ltering, socialization, caregiving, providing sociali and

economic support, and intimacy (Kieren, 1994). Erickson (1993) described
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family work as including the provision of money, materials, tools, and skills to
help people improve their handling of a situation; sharing people’s tasks; and
helping people mobilize their psychological resources so that they might master

their emotional probiems.

Evidences of Family Change. Change in families and in society is
oceurring more rapidly than ever before. Some beIieve that the decreasing rates
of marriage, rising divorce rates, and pIunging fertilify rates are indications that
the family as an institution is about te disappear. Others see the family as in
transition eventually emerging as stronger than before (Schneider, 1994;
Skolnick & Skolnick, 1989). _Curfent pepulation reports regerding family groups
reveal that for the total number of families with children under the age of
eighteen, 31% are maintained by single parents (UI. S. Bureau of Census, 1995).
This percentage has increased from 13% in 1970. Of these single parent
| families, 85% were maintained by mothers and 15% by fathers in 1995
compared to 90% maintained by mothers and 10% by fathers in 1970. These
reports are for all races of family groups with children inclueing.those that
maintain their own houeehold; those that live in the home of a reIatiVe; and those
that live in the home mainiained by a nonrelative. |

Ideologies of Familv‘Ch'ang_e_. The writings of Schneider (1994) and Smith

(1994) have placed less emphasis on the observed changes taking place in the
family and focused on the underlying ideologies that impact family change.
Bellah (1985) observed that due to the enormous emphasis on independence

and self-reliance, the survival of the American family is striking. In other words,
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the focus on individuality in the socialization of children has limited the
individual's capacity to function productively in groups such as the family. Since
the ‘family has been identified as central to all societies, its threatened
disappearance is a grave concern. Therefore, the discovery of ways to maintain
its viability invo,ii/es different approaches. Understanding change invoives an
examination of thought over the last century and how it shapes and controis
today’s meanings

The Family asa Source of “Truth”. Prior to the industrial revolution,

seekers of the “Truth” turned to the ancient scriptures or sought wisdom from
elders in the family or community. The mdustrial revoiution brought the scientific.
method as the key to understanding Bellah (cited in Schneider, 1994) stated
that the turn from theology to science for expianat|ons of the world resulted in
material wealth. As people were able to accumulate wealth, material
possessions became truth. This truth satisfied the craving of the human heart
that had heretofore relied upon ancient scriptures and wisdom of the elders.

i Science and the Family. The outgrowth of embracing scien_tifi'c

rationalism led to four types of thought prevalent today (a) positivism, (b)
relativism, (c) reductionism, and evolutionism. Positivism incorporated the
notion that no knowledge is'reel unless it is besed on observable fact. An
exampie relating this to the family is defining family health as the absence of
pathology (Kieren, 1994). Relativism is the denial of any norm or standard.
Value is determined by usefulness and function and may change frcm one

situation to another. This mode of thought allows individuals to be completely
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free and responsible to no one (Schneider, 1994). Evidence of relativism is the
allegiance given to short term solutions and immediate gratification. Relating to
the family, this view rejects the pessibiiity of the long-term commitment and
devalues merriage (Schheider, 1994, p. 6). The ieductionism perspective
reduces analysis te a lower level. Humans are studied as a lower life form using |
scientific methods to assess their behavior. An exam.ple of »this perspective is
relying on a student’s test score as assessment rather than discovering the
meaning he or she has made of new learning. Finally, evolutionism explains the
progress or irhprbverhents over an extended period of time through the survival
of the fitiest. Ti103e who are unable to adabt or survive on their own such as the
elderly, the disabled, and the young are cast aside in favor of more preductive
individuals. |

Ideal vs. Reality. Smith extended Schneider’s discussion to question -
family ideology and the}netiei:i :.of the “ideal family”. . She rejected the ideal in
favor of family households in some shape or form and stated that adherence to
the ideal is giving in to the control of the dominant class (1994, p- 156)..
According to Smith, working towarq an ideal is masking reality. Therefore, to the
Family and Consumer Sciences practitioner the ai,legiance to the ideal is e
deception and cohtrery to the reai intentions of th‘e erofession. The major
concern of ideology as it relates to change is that the perspectives described
above are used to predict the future and predictions often are fulfilled simply
because they have been predicted (Schneider, 1994, p.7). Kieren (1994)

suggested professionals should address family change by giving up the
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monolithic, ethnocentric definition of family and moving on to acknowledging,

- exploring and serving family diversity (p. 14).

The Family-Work Connection

Literature addressing the connection between family and work may be
categorized into“two-major areas: the theories explaining the interrelationships
between work and family andﬂ the family’s role in_vqcational selection and
development. This secti‘ohvis' an overview of béth areas.

Family Members in the Workplace. During the years between 1950 and

1991, the number of married women. in the workforce has more than tripled and
éccounts for 60 percent of all working women (Bravo, 1995). Although many
mothers work to improve econdmic_conditions, other motivations include self-
actualization and career advanwcement. As the 1990’3 arrived, 75 percent of
married mothers with schoolv-age children were working outside the home. Fifty
eight percent of mothers with preschool children were employed (U. S. Bureau of
Censu_s,;1991 ). AItthgh.w_o'rk and family roles th_rbUghout history have
influenced one another, they are often treated as separate spheres of life with
separate goals, value_s; aﬁd commitrﬁents. This separation leads to conflict and
stress, whiéh impact effectiveness in both the workplace and the family (Zedick
& Mosier, 1990).

A Complex Workplace. As the family and work roles of men and women

have changed to become more integrated, the nature of work has become more

complex. As stated earlier, work is being transformed by forces pushing toward
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a postindustrial society, global competition, and crisis concerning our indiscreet
treatment of natural and human environments (Wirth, 1992). Automation,
government cUts, re-engineering, and merggrs> will eliminate many jobs, deskill
some work and raise the skills needed for others (Arénofsky, 1995). These
transfofmatiohs are reconfiguring society by making demands of the workers that
impa§t career pérformance and succéssful relationships at the family level
(Schneider, 1994).

A Complex Family Life. The nature of family life has also become more

complex (Kismaric & Heiferman, 1996). Haii (1994) stated that our society is
experiencing an expanding base of single parent families and households where
both adults are working. Divorce affects 41 percent of all children and 12
percent of children born during the 1980s were born to pérents who were not
married (Lawhon, 1991). Single parents must assume each responsibility of
providing for the family and making a home for the children. In the past, these
single parents were women. However, more single fathers are assﬁming
custody of young children than in prior years (Schultz, 1989). While some
parents may be single for only short period of time and then remarry, many
remain single for the dUration of pérenthood responsibilities.

Work and Family Challenges for Education. Social changes have created

compelling personal concerns that employees bring to work: upheaval in family
or other personal relationships, inadequate child and aging parent care systems,
and problems managing resources and obligations (Stater, 1989). The growing

rate of teen pregnancy and parenthood, child abuse and family violence, and
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challenges in health and nutrition are but a few concerns that threaten the well-
being of individuals and family. Although schools cannot solve the structural or
cultural probiems that have fundarhentally changed opportunities for success in
the workplace and family of the future, education can improve preparation for
both (Feller, 1996; Way, 1995). Therefore, there is need for education to

address these critical areas.

The Family ‘s Role in Vocg’tiongl Selection a_n_d Development

The Family as a Soufce of Opportunity. The family’s influence upon
vocational selection and development ‘operates along two interdependent
dimensions (Burge, 1989; Grimstad & Way, 1993; Schulenberg, Vondracek, &
Crouter, 1984). . The first dimension includes the opportunities provided by the
family for the developing individual such as education, financial resources, role
‘models, and knowledge sources Studies reported by Adegoke, Schuitz and
Hausafus (1993) revealed the particular impact of the mother on the daughter’s
vocational decisions. The working mothers’ education, attitude, and ability to
succeed in combining work and family roles were the factors bearing on the
daughters’ decisions to estéblish herself in a career.

SocioeCOnorhic Status Impacting Family Relationships. The second

‘dimension is the relationships in the family including socialization practices and
the relationship between the parent and the child. However, the most powerful
influence of the family on the vocational development of the individual is the

socioeconomic status of the family (Schulenberg, et al, 1984). The higher this
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status is, the more occupational aspirations and expectations the individual
family member has. For example, middle class husbands are more likely to
‘realign their domestic roles to accommodate their wives’ employment” than are

working class husbands.(Schhlenberg,'et al, 1984, p.‘139).

Other ln‘fluﬁnces. Family effecte on work life also include career choice,
attitudes toward work, skills precticed at home that transfer to the workplace,
strategies for sharing household and child cere duties, end the reciprocal effects
of work and falmily satisfection (Shultz, 1989). Additional famity influences
include family size, birth order, and the number of years between siblings.
Societal changee have affected the family and have thu_s affected its impact on

“vocational development. Examples of these changes are: equal opportunity
legislation; shifting sex-role prescriptions; and increased rates of maternal
employment.

Theories of Relationships Between Work Life and Home Life. Interestin

the impact of the family on vocational development and work roles has triggered
the formulation of several ‘theories. ZedeCk and 'Mosier"( 1990) summerized five
models of relationships between life at work and life at home. The spillover
theory suggested that what occurs ih the work environment is similar to what
occurs in the family ettvitonment. In other words, the family environment affects
work performance. Problems at home equal problems at work. The
compensation theory postulated that individuals make up in one area for what is
missing in another. If home life is unhappy, the worker overcompensates to be

successful at wdrk. If work is threatening, home is regarded as a safe haven.
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In contrast, segmentation theory pro_posed work and family as distinctly
separate and not influencing one another. Because these two spheres have no
relationship, an individual can function successfully in one without any influence
on the other. Problems may occur in one area and have no relevance in the
other.

Another theory, the instrumental, stated that one environment is a means
by which things are obfained in the other environment. For example, the
rewards of working lead to a good family life and provide the means to enjoy life.

Finally, the cdnflict theory sugg‘ested that suécess in one area requires
sacrifice in the other. Work and family are incohpatible because the norms and
requirements of each are'in tehsion. Men and women sometimes experience
this theory in different ways. For men, work interferes with fémily. For women,
family interferes with work.

Whether a thebry described above provides a comprehensive explanatibn
for the work/family connection, the consensus is that issues in the family affect
the roles in the workplace. The most often observed problem and by far
considered the most critical is that of good child care (Erickson, 1993; Schultz,
1989; Way & Rossman, 1994; Zedeck & Mosier,1990). The responsibilities of
parenting bring the concerns of child care both in engaging caregivers and in
missing work to care for sick children or to attend children’s activitieé. Zedeck
and Mosier (1990) reportéd 8 days per year missed for child care ahd related
errandS; Their study also found that forty-eight percent of female employees

and twenty-five percenf of male employees spent unproductive time at work for
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child-care issues. The study further identified additional family issues‘ that affect
work including marital tension, satisfaction with non-work responsibilities, global
well-being, family role sharing and bargaining, amount of time spent in carrying
out family responsibilities, Wife abuse, c.hi.ldren’s’ behévioral problems,
housekeeping and child care tasks, family size, and aging parents (Zedeck &

Mosier, p. 247-248).

Education in a Postindustrial Era

The publication of A Nation at Risk‘in 1983 created intense interest in the:
need for educatoré to prepare students for their future roles. Responses to this
call for accountability resulted in a flurry of reform efforts resulting in regulatory
solutions such as focus on basic skilis in core subjects, increased graduation
requirements, and moré rigorous teacher prepéraﬁdh méndates. Reform in
education has proved to be not just another trend to appease critics or elicit -
support for education. Rather, it has intensified into an examination of the
fundamentals of learning, philosophiés 6f schooling, and demands of the family
and workplace (Way, 1995). This examination has resulted in a variety of
approaches to prepare students for the future. These include a focus on making 7
connections between knowing and doing, integrating acédemic and vocational
education, school-to-career eXpériences, interdisciplinary teaching, and content
in context approaches to education (Parhell, 1996). Today’s high school
students will be the parents, workers, and citizens of the future. Therefore, both

young men and women must develop the abilities not only to balance work and
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family roles but also to function competently in both areas. Knowledge and skills

are needed in both domains (Adegoke, Schultz, & Hausafus, 1993).

Changing Roles: Implications for Education

The Iiterature describing »impl.ications. for education is primarily focused on
the skills needed for the workpiace rathertha:n the family (America 2000, 1991;
Ennis, 1985; Perkins, 1993; SCANS, -1 992, Watts & Castle, 1993). However,
authors in Férnily and Consumer Sciences iiteraﬂture identified the same skills as
necessary for the family ‘(Badir,‘ 1991, Berenbaum, 1992; Burge, 1989;
~ Felstehausen '&v‘.Co’uch, 1991; Felsteheusen, Couch & Wragg, 1993; Smith,
1993). The changino nature of the workplace then requires educators to |
examine the effectiveness of the current -rnethods of preparing students to
assume their roles as workers. The gravitation toward an information based
society involves knowledge work as the principal mode of work (Schlechty,
1990). Despite the realization that work environments are experiencing
dynemic change, Ie.arning environments have remained Static'thr‘oughout this
century (Periman, 1992). Beverly Anderson, director of the private education
consulting firm_InSites stated "I‘f changes do not occur in teaching and learning,
all the other changes have little value" (Anderson, 1993, p. 16).

Traditional Settings and Methods. Traditional classrooms with five rows

of six desks each pattern the setting where learning happens. In the typical high
school classroom, students are expected to learn most of their information from

books and lectures. in a world of symbols and abstraction, they work almost
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exclusively with words and numbers, unable to transfer what they learn in s‘chool
to application in the real world. Too often attempts toward the development of
critical thinking skills are reserved for the gifted students. Rote memorization,
completing worksheets, and other busy work occupy students’ time in school, but
offer little for them.to carry away to home or work.

New discoveries about the human biain are placing challenges on
traditional classroom activities (Caine & Caine, 1994; Jensen, 1996; Shore,
1997). Parne’ll. (1996) cited the fai,luré to help students use the magnificent
power of the brain as th_e gr_eatesf s‘in‘ committed in today’s séhools. He
continued by chéllenging educators to'help students make connections between
knowing and doing; academic andv vocational education; school and other life
experiences; knowledge and its application; i-subject matter disciplines; subject.

matter content and context of use (Parnell, 1996, p. 18).

Learning as an Ind_ividual Endeavor. Learning subject matter in school
has historically been a highly individual enterprise. Striving for individual
success leads to the absence of a.Sehseof socie{y or éollevctive' enterprise
. (Bellah, et al, 1985; Pihar, Reynolds, Slattery & Taubman, 1995). Little
opportunity is giyen for students to learn as teams. When such occasions occur,
bne or two group. n‘ierhbeis often complete the assignrriéﬁts while the other
members indulge in distractions. When these students are required to work in
teams on the job, they are confronted with a puzzling dilemma. Since they have
been conditioned not to cheat by sharing, motivated learners must adjuét to

participate in group efforts by giving and receiving assistance. Those who
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utilized the achievers to avoid schoolwork must learn to become a part of the
group by assuming their WOrk role. The need to develop the ability to work
cooperatively was described long ’ago‘ by John and Evelyn Dewey

Work is essehtially social in its character, for the occupations which

people carry on are for human needs and ends. . . Everything about this

scheme is dependent upon the ability of people to work together
successfully. If they can do this, a well-balanced, happy, and prosperous
society results. Without these occupations, which are essentially social

life--that is human life--civilization cannot go on. (1915, p.164)

Perhaps the rigid solitude of ‘wor'k at school has continued out of traditidn
or as an attempt to efficﬁiehtly‘ managé large grouT'ps: However, the question or
challenge is how to educate students to develop mterpersonal skills, problem
solving skills, critical thinking skills, and creativity. The field of cognitive
science has produced a knowledge base 'that includes extensive information
about how people of all ages learn best. Right brain/ left brain education,
individual learning styles, multiple intelligences, whole language, and applied
academics are but a few of the attempts to discover how humans learn best
(Calvin, 1996; Gardner, 1985 Williams, 1983) These efforts have potential for
the beneflt of students at all Ievels through hlgher educatlon and corporate
training. Schools have been successful in organizing, managing, and conveying
large bodies of conceptual and factual knowledge. However, standard
pedagogical practices make the key aspects of using this knowledge invisible to

students (Brown, Collins & Holum, 1991).

Learning Effectively. Berryman and Bailey (1992) stated that schools at

all levels profoundly violate what is known about how people learn effectively
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and how they apply knowledge to new situations. They listed five mistekes
made by traditional education systeme that negatively impact the transition from
school to work.

1. Knowledge learned in school is transferred to new situatione.
Research indicates that students have difficulty transferring learning from school
to situations outside school and from outside of school to school situations. In
other words, students eppear to tuck knowledge into separate compartments of
their lives and learning does not ‘cross .over from'.knowledge to practice.

2. Learners are passive vessels into which knowledge is poured.
Emphasis on centent and “coverage” are evidences of this widely held
assumption. As long as the textbook is taught, students learn its content. This
view inhibits the students’ opportunity to explore, invent, and discover ways to
utilize subject matter. o |

3. Learning is reflected when the appropriate resvponse is made to a
stimulus. This assumption stems from behaviorism. The use of stimulus-
response has resulted iri'.fractienation 'of knowledge--breaking apart knowledge
into factual segments. Without recognition of the larger context of knowledge,
students are prevented from making meaning of Iearning (Oliver, 1989).

| 4. The right answer is ah indicator of’ true Iearning.' This focus
discourages problem-solving and again thwarts a student's efforts to make
meaning of new knowledge. |

5. Decontextualized learning insures transfer to real-world situations.
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John and Evelyn Dewey wrote long ago that statements of facts do not reveal
the value of the facts. They continued by stating that when children receive only
book knowledge, one fact is as good as another; children have no standards or
judgment of belief (1915, p. 73).

As the above diséussion revealé, the challenges facing the workplace of
the future have'alsd become the chalienges of our educatiohval systems. These
challenges include educating sthenfs to use a new set of thinking skills that |
carryover into a myriad of s,ifuations. The appearance of schools may change
(Periman, 1992)‘_.' Studenfs may learn at home at théirrown interactive computer
terminal. However, while the present structure of school remains, its potential
must be maximized. Berryman and Bailey (1992) stated that educators must
"capture the power of the fact that human bei‘ngsare naturally sense-making,

problem-solving, and environmentally interactive” ('p. 133).

A Nation at Risk Revisited

.As mentioned earlier, A Nation at Risk ignited concern over declining
‘studént peh‘ormanée. The report was the work of the National Corﬁmission on
Excellence in Education that had been charged by the Secretary of E‘ducation T.
H. Bell to examine the quality of education in the United States and develop a
report within an eighteen month timeline. The commission was to

o assess the quality of teaching and learning in our Nation’s pubhc and

private schools, colleges, and universities;

e compare American schools and colleges with those of other advanced
nations;
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o study the relationship between college admissions requirements and
student achievement in high school;

¢ identify educational programs which resulted in notable student
success in college;

e assess the degree to which major social and educational changes in
the prior quarter century' have affected student achievement; and
¢ define problems which must be faced and overcome if we are
:gzc)cessfulliy to pursue the course of excellence in education. (1984, p.
The resuﬁ was a scathin‘g' réport of deficiencies that included declining
student achievement, }illiterac'y; poor performance by gifted students, falling SAT
scores, lack of higher order thinking skills, declining achievement in science and
math, avnd"poorreadin’g skills. The challenge was put forth to create “a learning
society” with a corﬁmitfﬁént to. a set 6f values and ed.ucation system for all to
achieve at their full poténtial (National Commission on Excellence in Education,
1984, p. 17). -~
As the report was dispersed, educators began to propose solutions to
address the identified deficiencies that extended from focusing on the
development of basic skills to developing higher order thinking skills to
restructuring schools altogether. Over the past decade, conéern has not
declined. Educators are continuing to focus on reform issues (Carroll, 1990;
Clark & Astuto, 1994; Dempster, 1993; Edwards, 1993# Fe‘lfst'eh‘ausen, Couch &

Wragg, 1993; Perkins, 1993; Watts & Castle, 1993; Wirt, 1991).

Secretary’s Commission on Achieving Necessary Skills

Perhaps the most comprehensive and familiar attempt to address work

competencies in education was the work of the Secretary’s Commission on
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Achieving Necessary Skills directed by the Secretary of Labor Lynn Martin. The
commission was composed of representatives of education, business, labor, and
state government. Their charge was to define a common core of skills that
prepares students _for'jobs in a new economic enviréhment.

The SCANS Reports. ' The commissions efforts resulted in a series of

reports commonly referred to as the SCANS reports. These documents were
distributed to all American school districts and outlined a set of skills discovered
that consisted of the five competencies summarized below

e Resources - Allocates time, money, material, facility and human
resources; “

» Information - Acquires, evaluates, organizes and maintains, interprets
and communicates, and uses computers to process information;

¢ Interpersonal - Participates as a member of a team, teaches others,
serves clients and customers, exercises leadership, negotiates, works
with cultural diversity; '

e Systems - understands systems, monitors and correct performance,
and improves and designs systems;

e Technology- selects, applies, maintains and troubleshoots technology.
(SCANS, 1994, p. 2-6)

In addition to the identification of core skills, the commission offered extensive
explanations, éuggestioh‘s, and examples for‘imple'menta'tion considered to be
helpful for teachers.

America 2000. In 1991 the United States De_part_ment of Education

»devised a Iong-terrh sfrategy for American schobls that called for a change in
attitude about learning. This strategy which is known és America 2000 set forth
six goals for education and a four-part strategy for reaching the goals. In the
forward of the strategy, President George Bush observed the actions directed

toward reform and suggested a change of attitude toward preparing students:
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Until now, we've treated education like a manufacturing process,
assuming that if the gauges seemed right, if we had good pay scales, the
right pupil-teacher ratios, good students would just pop out of our schools.
It's time to turn things around—to focus on students, to set standards for
our schools—and let teachers and principals figure out how best to meet
them. (p. 4). : ,

The goals identified in the report were as follows:

Every child starts school ready to learn;

Raise the high school graduation rate to 90 percent;

Ensure that each American student leaving the 4™, 8", and 12" grades
can demonstrate competence in.core subjects; '

e Make our students first in the world in math and science
achievements;

e Ensure that every American adult is literate and has the skills
necessary to compete ina global economy and exercise the rights and
responsibilities of citizenship; ‘

e Liberate every American school from drugs and violence so that
schools encourage learning. (p. 4)

The strategy for achlevmg the goals included four parts: (a) improving
existing schools; (b) mventlng new schools (c) advocatlng lifelong learning; and
(d) regarding education as a family and community effort. Family involvement
was described as an integral component of achieving success.

- For too many of our children, the family that should be their protector,
advocate and moral anchor is itself in a state of deterioration. For too
many of our children, such a family never existed. For too many of our
children, the neighborhood is a place of menace, the street a place of
violence. Too many of our children start school unready to meet the
challenges of learning. Too many of our children arrive at school hungry,
unwashed and frightened. And other modern plagues touch our children:
drug use and alcohol abuse, random violence, adolescent pregnancy,
'AIDS and the rest. (p. 17)

When President Bush left office, President Bill Clinton led a continuation

of the intent of previous government initiatives directed toward preparing

students for the workplace. The Goals 2000: Educate America Act was
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designed to provide assistance to local schools to focus on basic skills.
Affirming the American system of local control, Goals 2000 promised to support
schools in the teaching of basic skills, parental involvement, prevention of
violence, money for improvemehts, alternati\)é asseSsment, creating
partnerships in busihess and community and devéloping a rigorous vocational
program.

The Family I'nvolvemént Initiative. Cafryi_ng the commitment to education

further was the Family Involvement »Initiative, which provides for the
establishment of a parent information resource center in each state by 1998.
Secretary of Educaﬁon Richard Riliey en‘\coura'ged families to spend time
together in learning by expecting children to reach their fuil potential, Iir’i"niting the
watching of television, reading together, monitoring horhework and encourage
challenging classes, and setting a good example by avoiding the use of drugs
and alcohol.

The School-to-Work Opportunities Act. Probably of greatest interest to

vocational educators was the School-to-Work Opportunities Act of 1994. Among
the findings of Congress in researching the need for this legislation is
the workplace ih the United States is changi‘ng in response to heightened
international competition and new technologies, and such forces, which
are ultimately beneficial to the Nation, are shrinking the demand for and
undermining the earning power for unskilled labor (p. 8).
The goals of this act were for students to receive a meaningful high

school diploma and/or skill certificate recognized by employers; employers to be

able to hire competent workers; and for America to compete in a global
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economy. States were encouraged to design programs and utilize funds to meet

- their specific needs. The Act recommended the formation of local partnerships
between elementary schools and secondary schools and local businesses as an
investment in future wdrkplaceproductivity and competitiveness.

Among the strategies identified in the School-to-Work Act as ways to
accomplish its goals were: school based learning, work based learning, and
connecting activities; the integration of academic and vocational learning;
connecting secondary and higher education through articulation; and eXposing.
students to a variety of career awareness, exploration, and development
activities. The Act which included a ninety-one bage description of needs,
strategies, and guidelines represented a comprehensive effort to address

preparing individuals to enter and function in a changing workplace.
Qualitative Inquiry

While educators face criticism of their effectiveness expressed in degrees
- or percents of the achievements of their students, these numbers often fall short
of describing the reality experienced in the classroom. Common occurrences
and ideas may be hidden frem traditional scientific approaches to inquiry.
Garrison (1989) asserted that the positivist paradigm borrowed from the physical
sciences is ill-fitting method of studying humahs and consequently distorts
reality. The insider's perception of reality is contributory in accurately describing
situations and behaviors and is therefore at the heart of this study (Fetterman,

1989). Qualitative research has long been accepted in the field of anthropology
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and is now a respected method of gathering information to describe educational
issues. Such studies are naturalistic in that they are unobtrusive and can be
conducted without disrupting the individuals in their normal settings (Patton,

1990).

Utilizing Qualitative Methods

As the focus of the research problem for this study became clear,‘ the
decision was made in favor of a qualitative methodology of research.- Denzin
and Lincoln (1994) offered the following generic definition of qualitative
research:

Qualitative research is multimethod in focus, involving an interpretive,
naturalistic approach to its subject matter. This means that qualitative
researchers study things in their natural settings, attempting to make
sense of, or interpret, phenomena in terms of the meanings people bring
to them. Qualitative research involves the studied use and collection of a
variety of empirical materials—case study, personal experience,
introspection, life story, interview, observational, historical, interactional,
and visual texts—that describe routine and problematic moments and
meanings in individuals’ lives. Accordingly, qualitative researchers
deploy a wide range of interconnected methods, hoping always to get a
better fix on the subject matter at hand. (p. 2)

Qualitative Data Collection

Accerding to Pattoh ‘(1 990), there are three types of data collection
utilized in qualitative research:} (1) the in-depth interview; (2) direct observation;
and (3) written documents. The in-depth open-ended interview attempts to
ascertain what is “in and on someone else’s mind” (Petton, 1990, p. 278) and to

determine the perspective of the individual being interviewed. The interviews
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provide insight into how the individuals organize their world and how they see
themselves in their culture. The process reveals the thoughts, ideas, and
outcomes of their actions and captures related information not available from
direct observation. ‘Date from vdirect observation includes detailed descriptions
- of the actions, activities; and behaviors of the individuals observed (Patton,
1990). Observation al_lowe the researcher to experience a program without
relying upon the }reports of others and e’ubsequently take the reader of the
research into the observed setting. Written docu_ments offer thformation from
resources such es reCords, correspo‘ndence, printed curricult.rm; reports and |
publications. |

Qualitative revsearch is a people-oriented approach to the study of human
endeavors. The major strength of qualitative ,data is that its vcollection is
accomplished through‘naturalistie'methods irt “realélife” settings providing broad,
but rich descriptions of the studied culture. Another strength of qualitative
research is flexibility. As the study progresses, new insights occur and the
researcher may adjust questions to delve deeper into the culture. McCracken
(1988) stated that di‘scovery}of how many and w.hat kinds of people share an
attribute is not the goal of_ qualitative inquiry. Itis to diseover the categories and
assumptions of a cutture and how that culture builds its_world around them.
McCracken (1988) referred to thié process as mining the terrain rather than

surveying it.
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The Long Interview

Although qualitative methods of inqtjiry are effective methods of building a
representation of the studied culture, they often demand many weeks or months
for gathering information. Howéver, in_térviews with members of a culture are
information intensive and may be conducted within manageable blocks of time
and other resourc:es. The Iong interview is dne method of data collection thatis
partlcularly effectlve in gatherlng mformatuon to provude an |n5|ghtful perceptive
picture of a culture. McCracken (1988) deflned thls method as:

...one of the most powerful m‘ethods in the qualitative armory. For certain

descriptive and analytic purposes, no instrument of inquiry is more

revealing. The method can take us into the mental world of the individual,
to glimpse the categories and logic by which he or she sees the world. It
can also take us into the lifeworld of the individual, to see the content and
pattern of daily experience. The long interview gives us the opportunity to
step into the mind of another person, to see and experlence the world as

they do themselves. (p. 9).-

The Role of the Researcher. McCracken (1988) further described the

power of the long interview method with the acknowlédgement of the
researcher’'s participative roie.. The researcher who is a membér of the studied
culture may draw uéon 'I.'lisll'vler “own understanding of how fhey themselves see
and experience the world that they cah s-Lupplemen-t- and- interbret the data they

- generate in the long interview” (p- 12) The‘researCher must listen not simply

| cognitively, but with exberiehce and imégination to find matches for emerging

patterns, categories, and themes expressed by the person being interviewed.

Steps in the Long Intérview Method. The long interview involves the

completion of four major steps or stages in the research process.
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1. Research begins with a comprehensive review of related literature.
Through the }process of this investigation, the researcher begins to identify
problems and form assessments that may guide subsequent steps. The Iiterature
review creates distance between the researcher and the research by expanding
| the knowledge of the researcher beyond his/her own eXpefience. It also guides
the development of the inteNiew-questionnaire. The critical process of the
literature review is more than a collection of the ideas of previoué scholars. The
review is a pkocess of qualitative ahalysis that results in mastery of the area
studied. |

2. The second step of the méthod involvés the review of cultural
categories. The reséarc_her’s familiarity with th'é éUIture is 6f particular value as
he/she draws out of experience the systematic properties of the topic and
separates the “structural from the episodic and the cultural from the
idiosyncratic’ (McCracken, 1988 p. 32). In addition the examination of the
cultural categories and their interrelationship builds the pattern for interview
questions.

3. Prior to beginning ‘th'ev interview process, the questionnaire is
formalized. Merriam (1 988)‘ stated “the key to getting good data from
interviewing is to ask good qhestions” (p. 78). Questions are presented in a way
that respondents can tell théir own sfory in their own terms. Therefore,
questions are phrased in a general and nondirective manner moving -

‘respondents to talk freely.
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4. Finally, the interviews are transcﬁbed verbatim and after examination,
data are analyzed using a five step process: (a) an inspection of each
utterance, ignoring its relationship to other aspects of the text; (b) observing
- these in context and comparing them to the literature review: c) locating
interconnections; (d) identifying patterns .and inconsistencies, categories and
themes; and (e) bringing themes to_géfher in a thesis or conclusion (McCracken,

1988, pp. 29-48).

Limitations of the Method

Creswell (1994) identifies limitations as a way to establiéh the boundaries
of a research study. By a‘ddressihg thesve limitations the truth of the study is
validated. |

1. Researcher ’Bias - The long interview méy be considered a limited
source of data because individuals interviewed are able only to report their
perspective of experience. Personal bias, anger, anxiety, politics, and lack of
awarehess are examples of characteristics that may distort perceptions.
Burlingame (classroom communication, Spring 1995) suggested writing a memo
prior to the literature review and the interview process. }Th‘is personal memo is a
description of the researcher“s own cultufal categories, assumptions and
experiences and serves as a point of référence to identify possible bias (see
Appendix A for memo).

2. Selection of Subjects - Patton (1990) stated that there are “no rules for

sample size” in qualitative:research (p. 184). However, while the number of
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persons interviewed is relatively smali, they are selected purposefully. For this
study, persons selected for interviews were considered information-rich
regarding the area of interest. The basis for selection was that their overall
careers intensely refiect the goals of the profession of Family and Consumer

Sciences or they have eXperienced outstanding specific successes in the

profession.

3. Instruméntation - Although the reséarcher conducting the interviews
serves as a “kind” of instrumen.t in gathering and analyzing data, the procedure
ensures that the interviews will illustrate the respondents’ view of the culture
without adopting the researcher’s bias (McCracken, 1988).

4. The Questi_dnnaire - The interviews may be termed unstructured or

semi-structured. The questions asked are drawn from the review of literature by
the researcher and are supplied as prompts for open-ended discourse.
Questions are designéd to ‘cover topics in the same order for each respondent.

5. Researcher/Respondent Relationship - Qualitative research demands

a much more complex relationship between investigator and respondent
(McCracken, 1988, p. 25). Therefore, there must be a balance between
formality a}nd 'i}nfb}rmality that will ‘permit openness and freedom to speak, but not
a great degree of famiiiérity, A relationéhip of substance must be established SO
thét the reSpondent experiéncés a connéctedhess to the study.

6. - Anonymity - McCracken (1988) suggests that anonymity of subjects

results in more candid responses.



61

7. Analysis of Data - The researcher determines the categories, themes,

relationships, and assumptions through lived experience and the review of
literature. These are used as templates to search out the systematic properties
of the interview data. Interview transcripts ore examined for key words and
concepts. These words and concepts are then organized}with supporting
guotations from thé interview transcripts.” The “intuition” of the researcher used
in this process is a powerful analytic device (McCracken, 1988, p. 45).

8. Reliability ,ahq Validity - Reliability is the extent to which a procedure

yields the same answer each time it is carried out an}d' validity is the extent to
which it gives the corréct answer (Kirk & Millei, ‘1986, p. 19); In qualitative |
studies, these issues translate to credibility. Patton (1990) stated credibility is
dependent upon three elements of inquiry: rigorous techniqueé of Qathering and
anaiyzing data; the credibility of the researoher; and the belief in the
phenomenological paradigm. For this study, particular attention was given to

each of these elements.

Summary of the Long Interview Method

McCracken (1988) has distinguished the long interview in qualitative
methodology from the unstructured interview,_ participant observation, the focus
group, and the in-depth interview as a streamlined method of inquiry. The
investigator can mine data from respondents withoui “intimate, repeated, and
- prolonged involvement in the life and comm‘unity of the respondent” (McCracken,

1988, p. 7). Perhaps its most important characteristic is that it is focused on
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discovering cultural categories and shared meanings rather than the feelings or

opinions of individuals.

Document Analysis

As stated earl-iér, gualitative inquiry is.a muitimethoci approach to
research and may ‘utilize a combination of techniques for data collection (Denzin
& Lincoin, 1994). Merriam (1988) and Patton (1990) identified documents
related to the area of the stu,died'p'robiem,as a source of data especially useful
because they are not specifically created for__the purpose of research projects.

In addition, Merriam (1988) described documeniary data as particularly good
sources for qualitative research because they cari “ground an investigation in
the context of the problem being investigated” (p. 109). Guba and Lincoln
(1981) stated that analysis of documeniary data “.Iends contextual richness and
help to ground an inquiry in the milieu of the writer. This grounding in real-world
issues and day-to-day concerns is ultimately \ivhat the naturalistic inquiry is

working toward” (p. 234).

The Process of Docgment'Analvsis

Locating Documents. Documents used for collecting research data may
include diverse written sources described as “just about anyihing in existence
prior to the research at hand” (Merriam, 1988, p. 105). To find reievant
documents Merriam (1988) suggested “seeking out a paper ‘traii for what it can

reveal about a program” (p.110). Therefore, documents for this study included a
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broad range of curriculum materials provided by the individuals interviewed

The Question of Authenticity. Merriam (1988) staied that it is the

investigator’s responsibility to determine as much as possible about documents
used for data. This determination includes the origin of documents and reasons
for writing with special consideration given to the context in which it was written.

Qrganizirig Data from Documents for Analysis. Merriam (1988) described

the functions of data found in documénts" as furnishing descriptive information,
verifying hypotheses, offering historical understanaing, and tracking changes
and development. Thereforé, data gleaned fronj related documents may be
organized in the same (mahr‘ier as data from research interviews. The
investigator-used the tem‘piates developed from thé review 6f literature to identify
congruent themes and éategories. These themes and categoriés were then
compared and contrasted to the interview data. Howéver, it should be noted that
new themes may emerge fr.o.r‘.n.ﬁi}iocuments that lead to a reexamination of
literature and interview data. In this sense the analysis process is somewhat

spiral rather than linear. .
Summary of Literature Review

The review of litérature‘ provided an outline of then’ies and categories
related to the problem under investigation. The initial step was an in-depth
search of the discipline of home economics education and its evolution into
Family and Consumer Sciences education. The overriding theme was that

throughout the history and development of Family and Consumer Sciences, the
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ongoing focus has been to equip individuals to faée the challenges of an ever
changing workplace and family life.

As the world has entered the postindustrial era, the nature of work has
changed from the confines of the induétrial or factory model to a global
sophistication that requirés a greater diversity of critical thinking skills and
technological expértise. Tradifional family life has expanded to include a variety
of family formats that incorporate an exbansioh of roles and responsibilities.
Together, }changes} in work and family have sﬂet forth new challenges for
individuals, families, and communities.

Changes in work and family roles have powerful implicatic’)vns for
education and have resulted in powerful efforts directed toward reform. Both
‘local communities and national organizations hgve called for reform in education
‘to meet the demands of change. Whilé some reform efforts have been
superficial or of limited impact, others including the SCANS reports and the
School-to-Work Opportunities Act have opened lines of communication between
government, business, educators and families to provide a comprehensive
education to the nation’s young people. This étudy is designed to examine one
aspect of that comprehensive educational effort.

A review of qUaIitativé inquiry and analy:s’is_‘vwas instrumental in
determining the format for this research. The naturalistic and unobstrusive
attributes of interviewing and document analysis made these two methods of
data collection appropriate for the study. The research was designed to acquire

the most relevant and accurate data to form a description of the culture of Family
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and Consumer Sciences practitioners and how their practice prepares students

for adult roles in the family and at work.



CHAPTER llI
METHOD OF STUDY
Introduction

The study represented an attempt to develop a deeper uhderstanding of
how current vocetional programs in-Family and Consumer Sciences were
preparing individuals for the rriultiplev‘roles they will eventually assume in the
family and the werkplace (Way, 1995). vA Iogical place to begin this investigation
was with the culture or individuals working in the instructional and area of
vocational Family and Consumer Sciences programs to écduire data regarding
their beliefs and practicee. For qualitative research purposes, a culture is defined
as the collection of behavior patterns and beliefs that constitutes standards for
deciding}what is, what can be, hew one feels about it, what to do about and how
to go about it (Patton, 1990, p. 68). . In this case teachers who are curre,ntly
teachihg in‘ comprehehsive high schools form the tafgeted culture. The nature of
the inquiry elicited the utilization of qualitative research strategies to present a
description of the culture promoting education in the profession ot Family and
C}on'sumer Sciences.

Although speaking one’s beliefs and testing the teality of those beliefs

throug'h practice is for many individuals a moral dilemma, the insights gained

66
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frorﬁ anonymous inteNiews proved valuable in seeing into the world of Family
and Consumer Sciences teachers and professionals. Whether or not teachers
can articulate a philesophical basisvfor what they do in their classrooms, the
personal descriptions of these eetivities were accounts of lived experience.
Therefore, the qualitative long interview method was an appropriate method for
gathering such informetionQ

The use of different methods or techniques of research provided an
alternate perspective ora vieyv through a different lens in a study (Morse, 1994).
Such an approech prov.ided a holistic or more encompassing pinu're of the
studied phenomenon. Therefore, McCrackeh’s (1988) vmethod of qualitative long
interview analysis was used to invesﬁgate the thoughts, feelings, and practices
of Family and Cohsumer Sciences professionals., Although this method is
recognized as standing alone in qua‘llitativve research, this study also employed
gathering data from other sources such as documents along with interviews
(Morse, 1994). Therefore, examples of instructional materials ahd related data
was also examined to Qain a more comprehensive perspective of Family and
Consumer Sciences programs.

The purpose of the study was to«portray a-distinct view of how Family and
Consumer Sciehces p_rvofessionals‘ believe their programs prepare studehts for
their future in the famin ahd workplace. Research dur‘ing’thve years since A
‘Nation at Risk was published has resulted in a variety of attempts to assist
students in preparing for adult roles. An extensive study by the U. S.

Department of Labor produced the SCANS report that defined skills needed by
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high school students in order to advance to pre-college studies, advanced
vocational studies, or work in a high performance workplace. Examples of
methods to improve student performance include a focus on basic skills in core
subject areas, ihcreased graduation requirements, and rigorous mandates for
teacher education. Brain based education, teaching for Iearning styles,
interdisciplinary instruction, and integrating curriculum represent efforts in
designing learning experiences to improve student performance (Caine & Caine;
1994; Jensen, 1996; Shore, 1997). This research was an atterhpt to increase
the understanding of the role Family and Consumer'Sciences prbgrams have in

preparing students to assume adult roles in the family and workplace.
Sample Selection and Description

The primary decision in collecting data through interviewé is determining
whom to interview (Merriam, 1988). The persons selected for this study
provided a purposeful sample of professionals fn the area of Family‘ and
Consumer Sciences in fhe stéte of Oklahoma. The intent of a purposeful sample

.is to interview sources that are information rich and exemplify characteristics of
interest (Denzin & Lincoln, 1994). |t is important to “seek out groups, settings,
and individuals where (and for whom) the processes being studied are most
likely to occur” (Denzin & Lincoln, 1994, p. 202). Therefore, traditional sampling
techniques governed by specific rules to acquire a random sample were not
appropriate. Dgnzin and Lincolh (1994) identified the criteria of adequady and

appropriateness of data in qualitative research.
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Adeguacy refers to the amount of data collected, rather than to the
number of subjects, as in quantitative research. Adequacy is attained
when sufficient data have been collected that saturation occurs and
variation is both accounted for and understood. Appropriateness refers to
selection of information according to the theoretical needs of the study
and the emerging model... In qualitative research, the investigator
samples until repetition from multiple sources is obtained. This provides
concurring and confirming data, and ensures saturation. (p. 230)

McCracken (1988) stated that “less is more” when selecting individuals for
interviews. In other words, it is more important to work intensively with a few
subjects than in a cursory manner with many subjects. McCracken (1988)
further suggested that as few as ei.ght Subjects may offer sufficient data for most

interview studies. ‘However, sixteen teachers were interviewed for this study.

Teacher Selection

To select teachers for interviews, members of the Famiiy and Consumer
Sciences staff of the Oklahoma Department of Vocational and Technical
Education wefe asked to identify Family and Consumer Sciences teachers in
Oklahoma considered to be rich in information regarding the practice of Family
and Conster Sciences education. A list of 25 names was submitted to the
researchér. Teachers on the list were contacted by letter, then a telephohe call
was made to each teacher td set an interview éppointment. (See Appendix C
for interviéwee letter.) Appointmen_ts wére made by consent and availability and
a reminder note was mailed a few days prior to the interview appointment. (See
Appendix D for reminder.) Prior to the interview, a consént and agreement form

was signed by the teacher. (See Appendix E for consent and agreement form.)
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Subsequent to the interviews, a thank-you note was mailed as an expression of

appreciation for the interview with the teacher.

Teacher Description

The teachers selected for the stndy were teaching in Oklahoma
comprehensive high echocls at the time of the interviews. The principal
qualifications for their inclusion in the study were at least five years of classroom

‘teaching experience and a recommendation as a good interview subject by her
state program specialist. It should be noted that all of the teachers interviewed
are female. At the time of this research, there were no male vocational Family
and Consumer Sciences .teachvers teaching in Oklahoma comprehensive high
schools. The teachers selected came from a variety of schools and
communities. Most are the only Family and Consumer Sciences teacher in their
school. All of the teachers also sponsor a Future Homemakers of America
chapter. None of the teachers taught in an urban school.

Teacher 1. This teacher has taught for ten years and presently teaches in
a very srnall rural com‘munity in central Oklahoma that she characterized as very
conservative. Tne religious influence is very vetrong. Her schvoolkhas |
approximately 120 students; MoSt of the parents cf her students have not
attended coIIege; :

Teacher 2. Teacher 2 teaches in an Oklahoma panhandle community
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many would term remote. She has taught at this very small school for nineteen
years. The community has very few resources except agriculture. Therefore,
many ofher students may be from low income families.

Teacher 3. This teacher has aiso taught for twenty years at a small town
school near larger communities. The school has about 175 students. Most of
the students’ parents did not atteno_college. Many of‘ them cornmute to a large
city about an hour away.' | |

Teacher 4 This teacher: has taught for twelve years in a suburban school
district with a high socloeconomlc Ievel Most students have many opportunities ,
for travel and extracurncular act|V|t|es_. The school has approximately 1500
students and consistently ranks high in academics and athletics.

Teacher 5. Teacher 5 has taught at both the juniof high and high school
levels. She presently teaches in a small town near a large metropolitan area.
The school has about 450 students. Her students come from a variety of
socioeconomic levels, but are mostly middle-class. |

Teacher 6. This teacher has taught for thirty years, the last twenty-five in
. her present school. The school has about v800 students. The town has a |
“population of approxnmately fifty thousand Wthh is a decline over the past 20
years. Many are college educated and have m|d to h|gh middle class incomes.

Teacher 7. This teacher has taught for fiteen years and presently
teaches in a small town near a large city. The school has approximately 300
students. Many parents work in the nearby city, but the community is consldered

rural. The teacher described the community as blue collar or lower middie class.
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Teacher 8. Teacher 8 has taught for 18 years in Oklahoma after teaching
three years in another state. Her community and school are very small, but near
a town of approximately 60,000. She holds a master’s‘degree.

Teacher 9. Teacher 9 has taught for 16 years in a small community near
alarge city. The graduating class this year has eighty- members.

Teacher 10.- Teacher 10 has taught 24 years in her present school which
is in a small community of approximately 10,000 about 45 miles from a large city.
There are approximately _300 students in the séhool. The teacher holds a
| doctoral degrée-and has been fVery active in Family and Conéﬁmer Sciences
professional or'ganizat'i»ons.v .

Teacher 11. Teacher 11 has taught twelve years, three years at her
: present school. Her échodl is suburban with almost 2,000 students. She holds
a master’s degree. |

Teacher 12. This teacher has taught five years in a very small
conservative community. There are approximatelly 150 students in the school.
She has taught both middle and h“igh school levels at three different schools.

Teacher 13. This teacher holdé a mastef’s degree in Home Economics.
She has taught in her p'resent sChool for thirty six‘-years. The school has
approximately 300 students. Her community has approximatély 6,000 population
about 40 miles from a Iargé city. | |

Teacher 14. This teacher also holds a master’'s degree. She has taught

for 24 years in a suburban school of approximately 1200 students. She has
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been very active in activities of Family and Consumer Sciences professional
organizations.

Teacher 15. This teacher teaches in a suburban school with a cross
section of socioeconomic levels. There are approximately 1200 students in the
school. She has taught for 22 yéa'rs in Oklahoma and one year in another state.

Teacher 16. Teacher 16 teaches in a small town school located near a‘
large city. The school has approximately 650 students. She has taught for 15

years.
Collection of Data

The data for this research was gathered by conducting semistructured
face-to-face interviews and examining documents related to Family and
Consumer Sciences education. The intewiews weré_ audio taped and
transcribed verbatim.. The collection of documents included program reports
submitted to the Oklahoma Department of Vocational Technical Education and

materials descriptive of program activities submitted by the persons interviewed.

Collection of Interview Data

The method of long interview requires six significént steps to study a
culture. These steps are: (1) the identifibation of a problem or development of a
research question; (2) the review of scholarly literature related to the research
topic; (3) the design of the interview questionnaire with open-ended questions

related to the research topic; (4) the interview process in which each subject
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provides taped responses to the interview questionnaire; (5) the analyses of
data obtained in the interviews; and (6) a written report of the results and
conclusions of the study (McCracken, 1988, p. 5).

The questionnaire is a toolv_ designed to permit re‘spondents to tell their
own stories on their own téfms and to gain access to the world of Family and
Consumer Sciences teachers and professionals (McCracken, _1 988). Careful
consideration was exercised in forming 'duestions that would not lead or sway
- respondents. The questionnaire is composed of open-ended questions focusing
upon programs and the ways they prepare students to assume adult roles at
work and in the family.

McCracken (1 988“)- fégérded the questionnairé as indispensable in
guidih'g the interview and described its four functions (p. 24). To begin, the
questionnaire ensures that the researcher covers the areas 6f the study in the
same order for each respondeﬂhltj.‘ Another function of the questionnaire is the
scheduling of prompts to encourage the respondent to delve more deeply into
the topic. These include benign probes such as “tell me more about (a subject
mentioned by the respondent)” or:“how is (a subject mentioned by the .
respondent) accomplished'?” Such prompts manufacture: distance:in that they do
not lead into a response, but éanurage elaboration on an already referenced
subject. Thirdly, the questionnairé offers guidance and direction for the
interview. McCracken (1988) stated that the interview has the potential of
becoming chaotic because of the power of language unleashed (p. 38). The

questionnaire provides a semblance of order to the experience. Finally, the
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questionnaire allows the researcher to concentrate on the responses of the
interviewee. The‘questionn’aire may be modified after the interviewing process
begins should categories be identified that ‘require attention. (See Appendix B

for questionnaire.)

" Data from Documents -

USing more than one method of data collection enables the researcher to
build on the strengths of 'each,methvbd and rhihimize the weaknesées of any one
approach, thereby increasing the validity and _reli’ability of the data (Patton, 1990,
p. 245). McCracken (1988) suggeste'd‘ that for sbﬁe studies the long qualitative
interview method may provide a harrow SCopé of the realities present in a culture
and therefore should not be used in isolation. For this reason document
analysis was implemented as an additional method of data collection. A rich
source of inforn.\ation‘about programs are the records and documents generated
for the program’s function and evaluation (Patton, 1990). Merriam (1988)
described documents as a “ready-made source of data easily accessible to the
imaginative and reSoiJrcerI'investiéator_”' (p. 104). According to Manning and
Cullum-Swan (1994), data frOm documents have always been important to social
science, but a systématic technique for}énaly.sis} of documents rémains to be
developed. Howé\)er, t‘here is agreem'ent that “documents are produc;ts of a

- system within which they are defined and made meaningful” (p. 464). Foucaulf
(1973) suggested that documents should be converted into “texts” to be read

and interpreted (p. 47). Using this suggestion, the documents coliected were
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examined and analyzedv for themes that matched those which emerged from the
review of literature and the interviews.

Qf particular interest to this study are the instructional materials used to
carry out the goals of Family and Cdnsumer-Sciencee and the reports submitted
to describe activities of Family ahd Consumer Sciences programs. These
document‘s were used to provide additional insights and to aUgment the themes
and categories that emerged from theinterViews.. In addition, the documents

provided a stimulus for‘gener‘ating'questions for the interviews.

Research Instruments

The Researcher

MCCracken’(1988) identified the 'researcher es a “kind” of instrument in
the collection and analysis of data which are usually unorganized and demand
tec’hniques of observation that allow the researcher to sort and winnow the data.
It is the: researcher who pursues the_ patterns of association and assumption.
This requires keen -Iistehing»skill_s QSirrg one’s background experience and
imagination to locate a rnatch for the patferns in the data. The diverse
experiences of the researcher “beceme a bur]dle of templates to be held up
against the datavuntil parallels emerge” (McCracken,. 1988, p. 19). The
researcher for vthis study has been a teacher at a senior high school for'the past

thirteen years. Issues relating to school reform and the omission of support for
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programs at the federal level led the researcher to investigate the ways these
programs address student preparation for life-work roles.

It is the responsibility of the researcher to be aware of and identify beliefs,
aesumptions and biases that may affect the prbcedure or outcomes of the
research study. As s‘quested by B‘urlingame prior to tﬁe review of literature and
data collection,, the researcher wrote a memo or description (see Appendix A) of
these beliefs, a_ssumptions and biases (class lecture, Spring' 1995). The memo
offered an opportunity for reflection upon ‘th'e professional philosophy and
practice experienced by the researcher arid an awareness of biases that could

have a blinding effect during queétion_naire construction and data analysis.

The Questionnaire

Subsequent te the review of literature, the researcher combined the
cetegories discovered wit.h}gh‘er} personal associations and assumptions and
developed the questionneire. This instrument served as a guide for the
interview and may be modified during the data collection procedure when
additional categories emerge. Dels'e (1993) termed data not mentioned in the

literature as “counterexp‘ectat,ional” data. This’type_' of data further expands the
: researcher’s view of the culture and rﬁay be u‘sed to take issue with the theories
established in the area of research“and the concepts reported in the review of
literature.

An interview question is a stimulus designed to produce a response from

the person being interviewed. Patton (1990) stated that questions should be
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open-ended, neutral, singular, and clear. An open-ended question does not
identify dimensions, but allows the respondent to select from his/her full range of
possible responses. Questions should not contain material that steers the
respondent toward a specific poSition, nor should they be presented in topic
groups. Unclear questions may result in the experience of negative emotions for
respondents. Te.rfninology used should be easily understood to avoid making:
individuals feel uncomfortable, ignorant, confused, or hostile (Patton, 1990).

The first step in formalizihg the questionnaire is the construction of a set
of biographical questions designed to define the roles of speaker and listener.
These questions were'directed toward obtaihing information regarding the
respondent’s educétional and professional background (see Appendix B). The

“most important componerits of the questionnaire are the “grahd tour” questions
(McCracken, 1988). These are desi’gned to stirhulate the respondent to tell her
own story on her own terms. The researcher was careful not to overspecify or
identify a perspective thereby influencing the response. As the interview
progresses the researcher‘assumed no personal knowledge of the subject area

providing only prompts to Stirh'ula‘te further discussion.
Analysis of Data

The final phase of the study is the analysis of the qualitative data
| acquired through the interviews and document analysis. McCracken (1988)
terms this phase as the most demanding and least examined aspect of the

qualitative research process. Marshall and Rossman (1989) identify five modes
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of analytic procedures: organizing the data; generating categories, themes, and
patterns; testing the emergent hypotheses against the data; searching for
alternative expianations of the data; and writi}ng the report (p. 114).
All interviews were taped by the researcher and iranscribed verbatim by a
~ person employed by the reeearcher. A transeriber was ueed_to avoid frustration
and limit famiiiariiy with‘ the date that may hihde'r the accuracy of aneiysis.
Transcriptions were developed u‘sing Microsoft Word for Windows 95 7.'0,
-printed for file copies, and saved in the computer files and on disks. Files were
created for all collected doedrﬁehts‘and notes regarding curriculum activities. -
The purpoee" of data analysisis‘ te deterrriinet_he cetegories, relationship's,
‘and assumptions that reflect the respondent’s view of the culture. McCracken
(1988) identified thre:'e resources v}vi»th' which the researchef begins the analysis:
1) his/her own eXperience relative to the studied topic; 2) the results of the
review of literature which indicate what should be there; and 3) a sense of what
took place in the interview itself (p. 42). With these tools the researcher begins
to reconstruct a neoteric view, one that is different from the researcher’s own
and also unlike that of an'yl respondent. |
Using McCrackeh’s (i 988) proeess of anai)'rfs,isi five steps were taken to
examine and an}alyze the data. To begin, the researchei Iistene.d to the tapes .
while reading the transcripis idcheck for accuracy. Notes on topics discuesed
by the respondents were made in outline form and examined to see if they could
be entrancewaye to developing categories. -McCracken (1988) described the

investigator as the instr'ument'. During this process, recognition and intuition
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from both experience and the literature review provide powerful association
abilities for developing categories. The second stage of the process was
examining the categories created and discovering relationships between them.
Next, these relationships began to be refined into a field of patterns and themes.
Then the themes were “harvested and winnowed” to draw out general themes
and organized hierarchically in order of importance (McCracken, 1988, p. 46).
Finally, the themes were brought together into a theses or conclusion.
McCracken (1988) described the resulting product:

It is here that a process of _transformatio‘n takes place in which the cultural

categories that have been unearthed in the interview become analytic

categories. By this time one is no longer talking about the particulars of
individual lives but about the general properties of thought and action
within the community or group under study....Fully possessed of general
and abstract properties, the investigator’s observations are now

“conclusions” and ready for academic presentation. (p. 46)

The computer files of the interview transcriptions provided an efficient
means of organizing the data. Microsoft Word for Windows 95 7.0 was used for
processing the data. The editing features and “find text” command was essential
in developing cultural categories. Using the categories, charts were constructed
to portray the relationships of the categories in the themes evident in the culture.

Quotes that gave particular support to "a category or theme were copied from the

interview transcripts to be used in the chapters that follow.
Summary

The discovery of the ways Family and Consumer Sciences programs in

Oklahoma prepare students to assume adulit roles in the family and at work was
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the result of conducting in-depth interviews with teachers and other
professionals and the examination of curriculum materials and program records.
The transcriptions of interviews and related documents were examined and
analyzed to identify the categories and themes of the culture of Family and
Consumer Sciences educators. These were then analyzed to determine the
congruencies with the skills identified as necessary for today’s students.
Fbllowing the analysis of data, the final two chapters of the study were
completed aé a written report. Quotations from interviews and examples of the
collected documents were used to sUprrt the findings. - Chapter IV is an
synopsis of the interviews and‘d"o'cument‘ analysis identifying and describing the
cultural categories and themes that illustrate how programs prepare students for
the adult roles they will ultimatély assume. Chapter V begins with a summary
the focus of the- study, relates the themes discovered to that foc‘us, and
compares the therhes of the_ collected data to the review of literature. The
chapter concludes with implications for the profession of, and suggestions for

- further inquiry.



 CHAPTER IV

PRESENTATION OF FINDINGS
introduction

The purpose of this study was to discover and describe the beliefs and
practices of selécted Family énd Consumer SCiehces ieachers in preparing
students for thé adult’ roI‘}es}(they will assume as family members and workers in
the post-industrial era. Using the !ohg interview method along with analysis of
curriculum documents, 16 téach’ers who were described in the preceding chapter
participated in the data collection phase of the studyf Each of these teachers
was actively teaching in a corhprehensive high school in a program supervised
by the Oklahoma Department of Vocational Technical Education. The teachers
were recommended by their supervisors as excellent teachers and are identified
only by number. According to McCracken, the teachers who practiced in a
speciﬁ§ brofession are consi>der}ed members of a culture, _that 6f'teachers
teaching vocational Farﬁil_y and Consumer Sciences in Oklahoma (1988). They
were not chosen to represent some part of the Ivarger world, but rather to provide
a glimpse of the characfer, o‘rg)ahization, activities, and logic of their culture
(McCracken, 1988).

This chapter reports the qualitative data generated as a result of the

interviews and examination of curriculum materials. From the review of literature

82



83

in Chapter I, two issues emerged that provided direction for the completion of
the study. These two issues were:

1. What should high school students know to assume adult roles in the
changing family and workplace?

2. How do Family and Consumer Sciences programs prepare students to
assume adult roles?

The outline used to create the format for the interview was based on these
two questions and was thus used for the following presentation of findings.
Therefore, the chapter cthists of: (a) the 'ﬂndingé and quotes from the Family
and Consumer Sciences t'eacherswho were ihtewiewed, (b) the contribution of
curriculum materials or the analysis of documents (c) a gra_phié of the themes

and concepts of emerging from each question, and (d) a ,fs'um.m‘ary of findings.
- What Do Family and Consumer Sciences Teachers Teach?

Family and Consumer Sciences is a broad content field encompassing a
variety of course offerings. Respondents articulated fwo major categories as
they repbrted what 'they teach (see Figure 1. Diagram of What Family and
Consumer Sciences Teachers Teach). The first is best described as course
titles.. Course titles aré set forth by the Oklahéma State ‘Department of
Vocational Technical Educatibn which provides curriculum guide for each course.
These curriculum guides were published by the Curriculum and Instructional
Materials Center in Stiliwater, Oklahoma and were also examined for the

document analysis component of this study. The second category is teaching for
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life and included the ways teachers saw their mission in preparing students for
life after high school and the specific skills will make them successful. These

specific skills framed the themes identified in the interviews (McCracken, 1988.)
Course Titles

Most of the téachers interviewed taught a basic course titled Foundations
for Living 1. The foreward of the foundation for Living | curricu’lum guide
published by the Oklahoma Départ‘fnent of Vocational Technical Education
provided a description of the course

The concepts in Foundations for Living, Volume | have been designed to
facilitate basic knowledge and skills in child development, clothing and
textiles, consumer education, food and nutrition, housing and home
furnishings, and personal and family relationships. Attention is also given
to student knowledge of, and participation in, the vocational and home
economics youth organization, Future Homemakers of America.
Emphasis of the basic skills provided in Foundations for Living, Volume |
should encourage the student to think critically about the future and the
role of each individual in it. The teacher’s role in implementing the
concepts in the classroom is to prepare the student for the role of family
member and contributing member of society. 1t is our belief the use of
Foundations for Living, Volume | in the Oklahoma vocational home
economics classroom will benefit those students served by us. (p. vii)

The Foundations for Living | course was usually offered in a year long or
two seméster format and may be taken by any high school student. The
curriculum guide used in this course had the following topics: Involvement in
FHA/HERO, Career Options, Child Care Skills, Today’s Clothing and Textiles,
Developing Consumers, Food Science and Nutrition, Living Space, and
Relationships.

Teachers further described what they teach using course titles:
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The way this program is designed, | teach Foundations for Living | and H.
I teach Work Orientation and Consumer Education, Adult and Family
Living. And then we rotate a semester of Advanced Clothing and Foods
with Child Care and Housing (Teacher 1).

| teach Foundations for Living and | use the core curriculum for that. The
students seem to like Foundations for Living | and it works well because
we stay on a schedule and get more things covered (Teacher 16).

I have this year four sections of Foundations | and last term | taught a
semester of Housing and Home Furnishings and a semester of Food and
Nutrition. This term | am teaching a semester of Marriage and Family Life
and Parenting. Next year we will change and have less sections of
Foundations I. We will have Foundations Il next year which we did not
offer at all this year and we will offer one term of Consumer Ed. and Work
Orientation and the other term we will offer Housing and Home
Furnishings and Food and Nutrition (Teacher 8).

| have two classes of Foundations for Living for ninth graders, | have a
~split semester of Adult and Family Living and Clothing, Textiles, and
Merchandising class. Back to back I have-Personal Foods and Nutrition
classes. Then | have a Child Development | and a Child Development I
class. I also supervise a work-study program for seniors who choose to
work two hours a day and will be released from school for that period of
time. | coordinate in our school the school-to-work program...(Teacher 9).

Although schools may have their own titles for classes, course titles were

familiar to the Family and Consumer Sciences teachers in Oklahoma. The use of

Oklahoma curriculum guides was widespread among the teachers who were

- interviewed. The teachers described them as excellent useful resources.  The

guides are updated periodically and their contents were familiar to most teachers.

When the teachers used course names within their own culture, specific content

areas, topics, and skills are apparent.

Teaching for Life

Teachers also described what they teach apart from course titles and
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class labels. This second category offered additional insight into how teachers
view their mission. The major theme of these descriptions was preparing
students for life as happy, successful adults. According to Maslow, successful
development comes from meeting persenal needs (Decker, 1995). The basic
needs are both physiological including food, clothing, shelter, and psychological
including safety and,security, love and belonging, and self-esteem. Instruction in
Family and Consqmer Sciences classrooms and vocational student organizations
had a unique fit with Maslow’s ‘theory‘irn comparisen with other disCipIines.

(Laugh) | teach life. | teach young men and young women how to survive
in the world. We are the only discipline that teaches about the family and |
think this is very, very important. So | try to-relate that into all the different
areas that | teach to them basically getting along in this world (Teacher
13).

The name is Family and Consumer Sciences which some people think is a
trumped up name for Home Economics. And maybe itis. |thinkit
basically summarizes what we teach. | try to teach a very broad based
curriculum, very geared towards preparing students for life after high
school, life on their own...(Teacher 12). '

I'm a Family and Consumer Sciences teacher. That means that | teach a
little bit of lots of life skills. We've changed a lot through the years. It used
to be more of a cooking and sewing type curriculum. | think that was the
emphasis a lot of people thought we had, but | don't believe that ever was
our main emphaSis (Teacher 10). :

| teach Foods and Nutrition, but I also feel llke | am teaching students a
better way of life (Teacher 11).

| teach life skills, but the most essential life skills to students. | think what
they learn in my classes will benefit them in whatever walk of life they
enter. The main thrust is learning to manage your personal life, managing
your health and nutrition, your money, making ends meet and then
building relationships with each other that will prove satisfying, learning to
get along with other people and build family relationships (Teacher 5).
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Well | mean | can list course titles, but what | really feel like | teach (and
this really is just how | feel about what | do) | feel like | give high school
students the step up. The things that | teach are things that they’re going
to learn out in the cold cruel world one way or another (Teacher 4). '

I would say survival skills. [If | could describe any particular thing, | think
that | teach classes that actually put into practice all the academics that
are taught in all the other classes, we just put it into practical language
kids really understand (Teacher 9). :

[ just think each of the different areas that we teach in Family and
Consumer Sciences is an area of life and it is something that they have to
explore when they get out on their own. So if they have a little bit of
background then this is on of the things that they are going to feel a little
freer to try or do differently (Teacher 13).

| think everything we teach presents something that they can carry with
them. | always encourage them you know “I don’t want you to become a
parent today, but out there in the future Iwant you to remember the things
we have talked about” (Teacher 1). :

And I'm a firm behever that if you don’t teach towards life, then you are
shortchanging your students. Because where else are they going to find
it. It's not going to be in the history class, it's not going to be in the
algebra class, it's not going to be...you know, those quiestions are not
going to find answers in anything else that they take (Teacher 14).

| think we take a lot of what we teach now and we try to show our students
how it's basic survival skills, life skills and that kind of thing, not just
cooking and sewing and that kind of thing like what it used to be even
when | was in high school (Teacher 2).

Comprehensive life skills .

Preparing students for life was not limited to learning to perform skills in
the home or on the job. Teachers described their role in preparing students for
life as comprehensive rather than conﬁned to one topic or area of interest.

| teach students. When | speak of Family Living, they say what do you
teach? | say basically from A to Z (Teacher 6).
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(Laugh) | teach Family and Consumer Sciences comprehensive. From
cradle tc grave, consumerism, decision-making...1 teach it all (Teacher 7).

Comprehensiveness, however, stops short of the description that teachers

of Family and Consumer Sciences have of what they teach.

' The Big Picture

Teachers believed they conhect knowledge and skills with real life. In

. other worde, theifs is an important component to the “big picture.” For teachers
the challenge was to help:etucehts apply what they leamned to their individual
experience 'rather than tucking it away into p‘ock.ets of knowledge.

They’re used to the memorization and just learning facts and now they
actually have to take their life and put their life into the picture. They've
never been challenged to do that. So it really kind of floors them for a little
bit (Teacher 14)

They look at today, but they dor’ t1ook .| think my students would say that
I have this carved in wood above the door. The Big Picture. | call it the
Big Picture. Looking at' where | want to be a year down the road, five
years down the road and how I'm going to get there (Teacher 14).

The notion of the big picture was not only described as a challenge for students,
but also a challenge for teachers as they planned learning experiences.
I think you kind of look at the total picture of what these students need,
what do | have to offer in those areas, what is available and kind of put it

all together (Teacher 6).

You begin to see such a big picture of how all of thls goes together. It's
really beneficial (Teacher 15). .

You have all the pieces, but when they come through our classes, we can
put all those pieces together and they can see the big picture. | think we
are able to give them the big picture (Teacher 9).
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However the concept of succeeding in the big piéture was comprised of basic
 skills that teachers identified as necessary for any pathway that students chose.
Teachers described their activities as connecting course content to the real

worid.

Skills Connecting to the Real World

The category of teaching skills that connect students to the real world
encompaésed six themes described by teachers. Every teac;hér interviewed
| specifically identiﬂed reinforcement in basic'acad,emic skills and competence in
communication, relationships, déciéioh making and good work habits as unigue
components of what they teach. Several feachers also iﬁcluded health and

wellness in their curriculum descriptions.

Basic Academic Skills. The basic academic skills of réading, writing,
computation are reinforced within Family and Consumer Sciences classes.

| always emphasize to them that in the job, you still have to have the basic
skills of math, reading and writing as well as the people skilis (Teacher 1).

We start out a chapter by learning the vocabulary. 1 think it is real
‘important that they do develop the vocabulary and that their basic skills
are reinforced. Reading and writing and being able to communicate
(Teacher 7).

| do teach math, but not algebra or geometry or anything like that. There
are just so-many areas and you can do it so many different ways. You
can take one thing and teach it so many different ways. There’s never a
dull moment (Teacher 11).

They use a lot of math skills because | have a lot of hands on things
whether it is a tape measure or a measuring cup. They have a hard time
with fractions (Teacher 16).
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But | give a lot of reaction papers and set up small group studies where
they have to take case work and then work together to find solutions. Not
only just in verbal skills, but in writing skills (Teacher 14).

If | could describe any particular thing, | think that | teach classes that
‘actually put into practice all the academics that are taught in all the other
classes, we just put it into practical language kids really understand. For
example this is the reason why | need to know percentages because when
| go to buy clothes and they are on sale, how much am | going to save
(Teacher 9). .

While teachers agreed that they reinforce academic skills and that these
skills were essential, they said that they specifically taught the following

additional essential skills.

Communication. Teaéhers identified communication as a needed skill for
students to develop ahd implement into their daily lives in the family and in
school and work sﬂuatnons Changes in family structure and exposure from
outside mﬂuences such as telewsmn and movnes have transferred negative
patterns in communication skills. Students have observed an artificial
communication model that has different results when incorporated into real life
situations. This has had a prof0und effect on their interpersonal relationships.

| think that the major thing that most of our students are lacking nowadays
is communication with their family (Teacher 2).

I'm finding with young couples, it's communication. With so many
divorced parents, too many of our young girls are looking for that love from
a male. And it is really showing up. They are getting married young,
having families, and then five years later getting divorced. Because they
have grown up during that time. They feel like they have their personal
life, their personal opinions and they don’t have to take the other person’s
point of view. That where | see a big difference. We talk a lot about
communication and working together (Teacher 16).

A direct approach to the study of communication was often a beginning for

Family and Consumer Sciences classes even in specialized areas. Teachers
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reported that a unit in communication engenders self-awareness, group
understanding, and cohesiveness that extends throughout the students’
experience in the class.

Communications are very important. | believe that they should be able to
listen and then follow through (Teacher 15).

What we cover in there is careers, a look at yourself, communication. |
~focus in on that (Teacher 16).

We start with the co’mmunica‘tioh unit bebause we feel like the foundation
for all relationships in work and school and family, everything goes back to
our skills in communicating (Teacher 6).

As far as basic communications, with all my students in the Adult and
Family Living areas in that curriculum that | teach, we probably spend
three weeks in that area because | have several resources that | use to fit
in that particular packet of curriculum for those students. (Teacher 9).

| carry over communications in every unit. | go back to what we learned in
the financial planning, the credit carries over into the marriage unit. The

. banking. All of this. Once we have had it, that's not the last they hear of
it. We are going to refer back and bring it'into the next unit (Teacher 6).

We talk about the different types of communication mirroring and -
paralinguistics, verbal and nonverbal, | messages. We talk about all the
ways in which use our whole body and communicate to others and are we
being clearly understood. Do we clearly understand? How do you ask
questions in a way in which you don’t turn somebody off... (Teacher 9).

As may be expected, there was sometimes resistance when the lesson calls for
introspection or deals with personal issues. However, teachers were committed
to help students develop communication skills in relationships.

Communication is the main unit and the kids do not like that unit. They do
not like the communication unit. | don’t know why. We do a lot of fun
things, but in general they just don't like that. That worries me a little bit,
because that's such a key to every relationship they are going to have.
And | still do it even though they don't like it and hopefully they will pick
something up. Even ifitis just talking about things like the “silent
treatment” you know in relationships when one person plays that role. |
think it's so important (Teacher 12).
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Relationships. Communication skills are closely tied to successful

relationships. Included in the Family and Consumer Sciences curriculum were

family relationships, peer relationships, and relationships in work situations.

Since the beginning of socialization is family relationships, particular attention

was given to developing healthy relationship skills in a family context. Again,

students followed patterns observed in a perSOnal world of change with input

from media sources.

And they look at it as normal. That's what bothers me and that is one of
the most disturbing trends that | see. They see it as normal. | know that it
is not normal and that that is not how people really are, and in my opinion
it is not good or right. But these students that are developing some of
these concepts and see that, that’s not normal in a relationship (Teacher
3).

The subject areas are consumer education, money management which
are very important; a lot of parenting and family relationships; marriage,
because | feel that's one of our major needs in our society. A lot of our
students don’t have a family background that has given them any idea
about what a family and a good relationship should be. Maybe if they can
get a little bit of that here, it will help them in the future (Teacher 12).

I would say relationships and caring about each other is probably more
important than anything (Teacher 4).

The Marriage and Family course ... is very strong in personal =
development, learning relationship skills, learning how to communicate.
We talk just briefly about getting married. | don’t stress a lot of wedding
units. We just briefly talk about it and we go more into the relationship
aspect of it. Then it goes into different crises, which | feel is very
-important. Different crisis areas of relationships, divorce, death, child
abuse, different things like that. We go into these and learn resources that
they can use (Teacher 3).

The main thrust is leaming to manage your personal life, managing your
health and nutrition, your money, making ends meet and then building
relationships with each other that will prove satisfying, learning to get
along with other people and build family relationships (Teacher 5). -
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So | do quite a bit on relationships. Mainly in the marriage and family
course, but we touch on it in all the courses (Teacher 8).

Developing relationship skills for the workplace was also a topic of concern for
teachers. Teachers addressed this concern in both a direct or instructional way
and an indirect way using cooperative learning as a téaching strategy.

In relationships, not only will it be your relationship in dating or marriage or
with your children, but it will be carried over on the job. Conflict resolution
is one of the big things we work on-too. How do you resolve conflicts?
You are going to have them in every area of your life. It all works in
together to try to make a total person that can go out and work with others
(Teacher 6).

We talk about employée relationships and that they will have to be able to
get along with a variety of people even though you may not see eye to eye
with that person (Teacher 1).- _

In my Careers class we talk a lot on that and employee relationships. We
touch some on it in the other classes, but | do more in depth in my careers
classes (Teacher-13).

In a work orientation class, we look a lot at on the job situations of how to :
- act and react because of people losing jobs because they can't get along
with people, not because of lack of skills. (Teacher 1).

.Teachers described the value of providing instructional experiences where
students work together with other students in a workplace simulation. This may
be considered indirect instruction in developing relationship skills.

Sometimes I'll let them get together with their friends and sometimes 'li
arbitrarily assign them. | tell them:in the beginning, don’t complain, don’t
tell me that you can't get along with this student or you don't like them
because that's not my problem. You're going to be working with people in
‘your life and you may not like them, you may intensely dislike them, but
you may have to work with them. And you need to learn that for what
you're doing for your goal you're trying to reach whether it's finishing a
project or putting these steps in order, you put that aside and you work
towards that goal and you put your personal feelings aside. They usually
don't like that, but they do work with it. | think that’s a real important thing
to emphasize to them (Teacher 3). '
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| also teach people skills, how to get along with others. | grade really hard

the first few times we have food labs on how they get along with others.

Their team work...| grade on that (Teacher 11).

Teachers agreed that the ability to develop and maintain satisfying relationships
in the family and in the workplaée is ‘an essential component healthy family life
and successful careers.

Decision-making and groblem-solving. ‘Students came from a variety of
backgrounds érid life experiences. For a variety of reasons they may not have
practiced good decision-making or problem-solving skills. Often they allowed
others to make decisions for them and did not realize that they could develop the -
ability to make Wise choices that would impactv their future in a positive way.

Poor decision making was manifested among the teenage pdpulation in many
ways including pregnancy, drug abuse, eating disorders, car accidents and traffic
problems, and numerous others. Teachers were genuinely C6ncerned about the
difficult consequences suffered by students and their families and friends
because of poor choices.

We wrack our brains trying to think what would be the key, what do we

need to do. So we have really gone to the decision making part of it

~ thinking that empha’siZing that more (Teacher 12).

They have just forgotten how to use their own computer that is between

their ears. Problem solving...there are ways that we can take some of the

emotional aspects out of problem solving (Teacher 14).

Teachers expressed empathy ahd seemed to understand why students have
difficulty making wise decisions.

But we have to be realistic in all areas. Teach all of it and really try to

encourage positive choices. Decision making. Decision making. Peer

pressure. How to handle situations. You know, | see kids make choices
that | never made and never would have made. But you have to just
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understand where they are in their lives. What situation they have come
from and try to help them learn how to deal with that and move on. If they
have made bad decisions, life isn't over. They just have to go on and they
can make better decisions from then on (Teacher 12).

As | said awhiie ago, I've looked a lot to find media presentations where
we can all center in on one story and look at the characters and how did
they identify problems and how did they find solutions what worked and
what didn’'t work. So that we can all talk from a more objective situation
(Teacher 14).

As the topic of pcsitive relationships was both a direct and indirect component of
the curriculum, deC|3|on maklng and problem solvmg are directly addressed and
then woven into classroom expenences

| think the real focus of what | teach is decision-making and putting that in
the light of values clarification and goal setting, where students want to go
with their lives. | reaIIy try to impress that upon them because so much of
the time when you're working with adolescents, they are present oriented.
Just what is gomg on today in my life (Teacher 14).

We do a Iot W|th decusuon making particularly in the Adult and Family
Living class. Something else we just started this year is we do goal
writing. We write at least two short and long term goals and we talk again
about decisions there and how the decisions you make today do affect
tomorrow and do affect their future (Teacher 1). -

Going along with that is decision making and time management. I'll use
that in helping them see how important it is and I'll use myself as an
example and my husband in how important thmgs are in whatever their
role isin the family (Teacher 3).

I think that | encourage those things. Initiative, creative solutions, maybe
looking at things more that one-way, problem-solving...all of those things
relate to a work role (Teacher 7).

 They have their freedom in my class to express their thoughts and their
opinions on certain subjects that would be inappropriate in English or
history or math. Because what we are talking about is how you live and
what you think is important and how you make decisions and how you set
your goals and those things are not concrete (Teacher 7).

| Taking the skills and the decision making and putting into one big package
so hopefully, they can work with that. It's a little overwhelming to them in
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thevbeginning because they're not used to it. They're not used to it at all.
They're used to the memorization and just learning facts and now they
actually have to take their life and put their life into the picture. They've

never been challenged to do that. So it really kind of floors them for a little
bit (Teacher 14). '

In addition to classroom experiences, the Future Homemakers of America
student organization formally utilized decision making in its activities. A five step
decision-making model is incorporated into every FHA prgject énd competitive
STAR event. Evidence of the use of this model was a requirement for the
planning stage in any official FHA‘competitive ‘STAR event or program.

~ Goal-setting. Closely éSSociated With‘deci.s‘ion making and problem
solving was goal-setting. Teachers regarded the goal-setting process as
essential to the management of time, money énd other résources. Several
teachers des.cri’bed experiences in teaching goal-setting.

“When we talk about time management, | try to emphasize how important
time management is in reaching your goals. One thing | start out with
every year is we do a small unit on goal setting. By the time a student is a
senior, they will say oh we are doing this again. It's important to set goals.
“‘But we did that last year.” That was last year, you have to set new goals.
They are used to that now. They have to set some short term goals, to
the end of the term so they will know at least if they have achieved them.

- At the end of the term, we look at them and discuss whether they have
reached them or not. | think things like that are important, because
whatever their roles are, then | think goal setting is important (Teacher 3).

I read an article several years ago that | always use-with them:that says
that it has been proven that people who write their goals down are more
likely to reach those goals that people who do not. That's one of the
reasons | have them write them down. | usually hand them back to them a
couple of times through out the year and not only do they write them |
have them write at least one or two things they can do to help achieve that
goal. | usually hand them back the first of the year at the beginning of
second semester and say “Have you accomplished any of these goals?
Do you need to change your goals or do you need to change how you
plan to reach those goals? Take them back up and give them to them at
the end of the year to see whether or not they have met any goals. It
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“seems to be a struggle and a battle to keep them working toward that, but
at least we are working on it (Teacher 1).

I think anytime that they give thought to their future in terms of goal setting
or pianning or thinking about it...| have so many students that this is it.
High school is as good as it ever was for mom and dad. Thisisit. They
don’t know to think about anything other than now. This is the best time of
their lives, they think. If we open up opportunities of thought to setting

- goals and delaying maybe some of the things that mom and dad did
immediately at their age, | think it is of value (Teacher 7).

Teachers saw the i/aIUe in setting and working toward vgoais set by the individual
and encouraged students to practice this skill. Covey (1 994) described goal-
setting as the common denominatdr of successful individuals and organizations.
Therefdre, it was an important part of preparing students for the future.

_ WeIInesé. The final the‘:me}te‘acher's_ reported in the interviews was that of
wellness. As may be expected, teachers identified nufritinn as an important
component of maintaining physical wellness.

Of course; there is a lot of wellness in that first nine weeks when we study
about the individual, we do a lot on wellness, making good decisions,
avoiding things that would be harmful to us...we do a lot on wellness,
health and nutrition, understanding the relationship between diet and
health (Teacher 7).

in the area of Foods and Nuitrition, 1 just really get excited about talking to
kids about nutrition and the things that they can really do in their everyday

patterns of eating that can make them feel better and learn better.
Whether it’s just everyday living, or athletics or if they're trying to do some
kind of weight control (Teacher 4).

Hopefully they will havé a better understanding of nutrition and health and
their bodies and why it's important to eat cqrrectly (Teacher 5).

Nutrition is a big issue to me and we go in-depth...the vitamins, of what
they do for the body, what kids are eating today, how they can change
their eating habits, how sports comes into this whole issue, how you can
have stamina and how you can have strength when you are starving your
body as a wrestler or a runner. What stresses are we under that deplete
our bodies so much? What are we doing to replace what we're losing?
How you can become depressed clinically because you're eating sugar
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and all this kind of stuff and your blood sugar just goes up and down
constantly. Why you're not performing in class is because you're not
eating right and your blood sugar is not up to level or above. Then you
are working out of your lower part of your brain which is your involuntary
responses (Teacher 9).
A lot more emphasis on fruits and vegetables and the relationship to
overall health. The top 10 killers of Americans are diet related. So | try to
tie that and stress that to my students. Sometimes that is kind of hard to
get across to teens because they don't think they’'ll ever die ... but | think
that | try to emphasize to them that even their parents can’t provide them
with a lot of this information because things have changed since they were
in school (Teacher 10).
Quite a bit of nutritional pamphlets and brochures. | think | subscribe to 5
in this department. The Wellness Letter. The kids like them. In fact they
read today...high school students won'’t go to the library. They get in
groups and discuss. They discussed this one “I Drank So Much | AImost
Died” (Teacher 16).

Traditionally emphasis was placed on food preparation. From the teacher

comments above, good-nutrition and its relationship to overall health and

- wellness has replaced the cooking focus’once prevalent in foods classes. -
Summary

When Family and Consumer Sciences teachers were asked to describe
what they teach, their responses fell into two perceptions or categories. The first
category was course titles or subject areas. Courses included a variety of tities
encompassing the instruction of foods and nutrition, housing and home
furnishings, child development and parenting, clothing, and consumer education.
The second category was the broad concept of teaching life including putting

what is taught into life context or “the big picture.” The themes in this category

were basic academics, communication, relationships, decision-making or
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What Do Family and Consumer Sciences
Teachers Teach?

Category 1 - Course Titles

Category 2 -Teaching for Life

Themes Themes
Foundations for Living | “Basic Academic Skills Comprehensive Life Skills
Aduit and Family Living Communication ' “The Big Picture”

I ,

Child Development and
Parentina

Relationships

Nutrition and Foods
[

Decision Making and
Probiem Solving

Personal Clothing
Management

Sciences Teachers Teach.

7 [ - Goal Setting
Careers and Work T
Orientation
1 ~ Wellness
Housing and Home -
Furnishings

Figure 1. Diagram of Categories_ and Themes of What Family and Consumer
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problem-solving, goal setting, and wellness.
How do Family and Consumer Sciences Teachers Teach?

Teachers used a variety of instructional strafegies to present content
material. The decisions regarding class activities are méde on an individual
| basis. Each teacher interviewed described a variety of teaching methods and
many said they never use the identical format from. one year to the next. The
following discussion includes two categoriés of how teachers teach (see Figure 2
Diagram of How Family and Consumer Sciences Teachers Teach). The first
category is a description of the teaching stratégies used in.Family and Consumer
Sciences classroomsf These stratégiés aré‘th'e.thevmes'articulated by teachers
as they described their practice. The second category is a description of the
resources teachers use to augment traditioynaly_cu'rricmum guidés; packets and

textbooks.

Teaching Strategies

A variety of instructional strategies were used in Family and Consumer
Sciences courses both in and out of the classroom.

| try to use a variety of teaching styles. I'm the kind of person that | get
bored very quickly if I'm doing the same thing over and over and despite
the fact that | teach the same thing each year, | very seldom teach it in the
same way. | try to also stay very alert to what is happening in the world
and try to bring that in (Teacher 1).

Well | try to use a variety of teaching methods. Of course the state
provides curriculum for us to follow in all of these different areas. 1try to
go by that for the most part, but | vary if | see something on TV that is
newsworthy, recent I'll videotape it (Teacher 5).
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All Family and Consumer Sciences teachers use a variety of instructional
strategies and | do that too. | call them hands on experiences, classroom
discussions, worksheets, workbooks, guest speakers, field trips,
demonstrations, lectures. (Teacher 6).

| try to do something different. | try not to do the same thing two days in a
row. | have a very short attention span myself... (Teacher 7).

I like a variety. If you look at my board and see what is going on for the
week, | try not to do the same thing for days in a row. You mix it up and
use those different instructional strategies to keep the interest with the
students (Teacher 6). ,

I try all kinds of different things from doing things out in the commons area
to some written work, doing things in a group setting (Teacher 11). -

But | have puiled things out and put things back in for several years. |
don't teach the same lesson plan every year. |just don't. | go through
and take things out and put things in. But it depends a lot on how many |
have in class and how many or what type of learning styles | have.
Learning styles are real important (Teacher 11).

The above comments reflected that a variety is necessary for meetlng the needs
of students Teachers reported the challenge both to meet the needs of students
and appeal to students |nterest in the selection of subject matter and creating
learning experiences.
| try to stay well read with journals and matenals and the news but | think
students definitely have some input because | like to pride myself on
thinking that I'm trylng to meet their needs (Teacher 10).
Teaching has changed since | started in 1962. You could give information
in 1962 and the students wrote it down and took notes and kind of
absorbed it. But our students today have access to the internet. They
have access to television and they are used to being entertained. And so
my teaching has changed because I'm more of an entertainer now hoping
that they will get some of the concepts that I'm trying to get across
(Teacher 13).

Teachers were committed to challenging students to think and reported a

constant effort in working toward that goal.
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| really try to make them think. They don't like to do that, they get mad
when | make them think (Teacher 5).

| try to bring an element abstract thinking into their heads. It really floors
them because somewhere we lose that in our kids. When they are little
and starting out in education, 1 think they have a lot of that creativity and
then it gets stifled somewhere about fifth, sixth, seventh grade and
suddenly they begin they just have to find the problems in the book and
where is the answer and they forget to keep that mental process going.
That’s so important to survival. They've got to have it (Teacher 14).

I utilize a lot of audio/visual things, | utilize a lot of little involvement games
and things with the students. We do crossword puzzles and word
searches and things like that. . Even though sometimes they complain
about them | think it does help them in their word association, their
thinking skills. | use a lot of depending on the subject, a ot of activities, |
try to keep the students involved. Again, in block scheduling they can't sit
for 85 minutes. They could for 45, but they can’t for 85 minutes (Teacher
3).

A lot of what I try I've searched long and hard for case studies and video
programs where they have to do a lot of higher level thinking, a lot of
analysis and practical applications. Again, they are not used to that. We
have raised a media generation. They just want to turn it on, let it go, and
turn it off. They want to watch, they don’t want to participate (Teacher 14).

We evaluate some different types of child care activities. They evaluate
children’s books. They evaluate a television program for children. They
evaluate a toy and they evaluate a computer program for children. They
learn the things that they are looklng for and then they actually look at it

(Teacher 8).

I'm always on my feet supervising the students at all times, moving about
it's very exhausting. | make sure that they're following through and that
everything is visible to me like what they’re doing in their lab areas. So
that's very stressful, that takes a lot of-planning (Teacher 9).

My classroom is very interactive from the moment they walk in until the
moment they leave. I've got a teacher I'm working with right now. Sheis
very left brained...hand out a paper, work on it, stay quiet and | am just
gnawing at the bit because | just can’t see this working with our
curriculum. | just think that the teacher has to get out there and get in
touch with these kids. I'm very much a people person. I'm a touch
person. I'm an interactive person. That's just my teaching style (Teacher
14).
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The variety of teaching strategiés was categorized into two groups
regarding the intensity of involvement on the part of students and regarding the
intensity of involvement on the part of teachers. Subject area,‘ class climate,
| resources, and time constraints are variables that contribute to the selection of a
teaching strategy.. The following is a discussion with eXamp‘Ies of how Family

and Consumer Sciences teach.

Teacher Intense Strategies

Teachers approached their practice with high expectations from students
~ and those expectations set the tone. for teacher and student efforts.
I've learned that haying expectations of your students'is or has a great
deal to do with how well they are going to perform in your classroom
(Teacher 1). -
So | try to do a lot of teaching with love and consideration and caring.
They miss the class, the types of things we do. They like me (Laugh). We
try to learn. We use a variety of things. We have a good time, yet they
know what | expect of them. They get a lot of love and attention and care.
My students blend together quite well because we work at it (Teacher 6).
The notion of the teacher as an information giver was the focus of teacher
intense strategies of instruction. When teachers used these strategies, they
- were tne active parties}in the procéss, while students particip'ated with Varying
degrees of involvement. - Although they used the teacher intense strategy of
lecture for introducing units and pifo\/iding specific inst'ruction,'teachers described
student intense strategies as the most desirable and effective.

Lecture. Lecture is a teaching method that encourages listening skills

which is a vital part of effective communication and note taking which is usually a
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requirement for success in both college and business. However, teachers
considered the attention span of students and attempt to limit the amount of time

require to sit and listen.

So we do our vocabulary and then we listen to a lecture where | introduce
the concept and at that time | will usually do a follow-up with some sort of
activity where they break up into groups or tables or get with a partner and
they will do some sort of activity that relates to the concept (Teacher 7).

| teach some by lecture. Thet is how | start every unit and | try to end all
of it up in some kind of actlwty (Teacher 15).

| definitely think they need to learn some note taking, Iecture skills,
because a lot of times they are just fed information and they don’t know
how to discem it for themselves. Especially if they are going on to college.
They need to know that so we do some of th'at (Teacher 12)

I do a lot of lecturing, a lot’ of group work w1th my students a lot of
cooperative teaching with students (Teacher 9).

I've made it a rule in the last three years to try not to lecture or discuss
more than ten to fifteen minutes because | know none of us can sit longer
than fifteen minutes and take in information-without producing something
ourselves. So I'm more careful about that, and whatever | happen to do
that | only verbally give them instruction or information for fifteen minutes.

Then they have to take that information in some way and produce

something from it or do a group activity (Teacher 9).

Discussion. One of the characteristics of the high school student
population was that they are intensely social and therefore, very verbal.
Although they were somewhat shy in front of the group making a presentation,
~ they usually spoke freely in open discussion settings. Teachers utilized this
resource by creating opportunities for discussion as part of their information
sharing strategy. Although students participated, their participation was usually

voluntary and was guided by the teacher and focused on instructional goals.

So | use discussion a fot. | use some lecture. We use...a lot of times 'li
have a question on the board and the students get to go write the answers
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on the board as a way to start off. | also keep a large notepad and
sometimes | have a question on that. Especially if it is something | know
‘we’re not going to get to that day so that day we still have it and it's not
erased off the board for us. So | try to do different things to get their
attention at the start of a new unit (Teacher 1).

We have lots and lots of class discussion on different topics (Teacher 5).

We do a Iot‘ of discussion over that. They learn a lot from discussion
(Teacher 11).

I'll see something going on in that group and I'll just step back and let that
group discuss for a few minutes and then I'll have them to refocus and
we’ll continue on. | think the interaction between the students is good.
Not only for their personal life right now, but out there in job situations in
which so many people are now working together, not just on an individual
basis. This is one of the things | am understanding employers are telling
us that they need to learn to work together (Teacher 1).

Exam _ples and stones. Dlscusslon was often guided and enhanced with

stories and examples provided by teachers. Students respondevd to reports of
real people even though they must remain anonymo_us. Teachers used stories to
engage the imagination and to connect concepts with the real world in a way that
gives credibility to instruction.” }‘ |

| will often use examples. Many of my students know my friends and my
family without ever meeting them because | will use them as examples. |
wili often people that remain anonymous that | may not want them to know
their name. Good or bad. Kids like that. - they like hearlng because then
they will ask questions (Teacher 3).

But | try use a lot of real life examples. Examples of people that they
know and also graduates we have and different experiences that they are

_ familiar with. Because sometimes that definitely brings it home more to
them (Teacher 12). .

Demonstration. Utilizing the teachers expertise in showing a specific

method or technique was identified as one effective way to give instruction.

| use demonstration of course in the clothing area that we are studying
right now. That is basically the only way to teach is demonstration
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- methods because my biggest problem right now is getting students to
think and read and follow directions (Teacher 5).

Evaluation.‘ Evaluation offered an opportunity for teachers to give
feedback to students regarding their work, but was usually viewed in a negative
manner. Past experiences as etudents served as reminders of how students
may feel when evaluation .vis not used in a censtruct‘iQe-manrier.

| remember one that... he loved to give pop quizzes and his pop quizzes
were over things that really weren’t important and that probably influences
some of the way | do testing today is because when | make a test out, I try
to think of what do | want them to remember five, ten years from now... not
just some little trivial question and | think he played a vital, important part
in that because | would get so aggravated because there weren't the
things that | thought were important. For example, one of the questions |
still remember was “How much beef does the average American
consume?’ Well, that has changed. It's not the same today so does it
have any impact on anything then or now as far as | was concerned
(Teacher 1). :

A variety of methods were used to assess student progress, but evaluation was
considered one of the least favorite teaehing strategies.

Evaluation is my least favorite thing about teaching and | use some tests

just old fashioned objective/subjective tests. But more than tests | really

use projects, project work, lab work, activities, quizzes . | like quizzes a lot
because they are real short and | think they probably are a better teaching
tool than a unit test. | just don’t like to evaluate, | really wish that | could

just teach and not have to evaluate. (Teacher 4).

Role modeling. Finally, perhaps the quietest, least intrusive teacher
intense strategy was that of bei‘ngv a posi-tiv_e example for students. Teachers
reported that they believe studentS'obs‘erve how they conduct themselves in their
families and schools. Attempting to put the concepts taught in the classroom into

practice in their personal lives gave genuine credibility that students could

observe.
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Probably the most important role that | have or that we should have is just
being a role model ourselves. Whether it's by just being on time, by being
professionaily dressed, by just setting an example of what the students
need to be as they go into the adult roles themselves. That means if we
are going to give a test then we should have the test ready and it should
be done professionally. If we want the students to learn to meet deadlines
then we should meet the deadlines that we set for us. 1 think trying to
cover as much information as we possibly can in the classroom, making
use of the classroom time properly to show the students all the different
areas of family management, parentmg, that kind of thing (Teacher 2).

So | have the philosophy usually that you get from students what you
expect from students and what you model to the students. | try to use in
my teaching, teach with respect and caring toward them and an attitude
that each of them is very important and special. Each has worth. | think
when they feel good about themselves, you will get more in return from
them. So | try to do a lot of teachmg with love and consideration and
caring (Teacher 6). S :

I thrnk‘that we as Famlly and Consumer Sciences teachers have to be
good role models for our students because we're finding students who are
victims of parents who are drug addicts. | know just in my classroom how
different my students are than when | first started teaching... my students
know that | do care -about them and | do serve as a role model for them.

- My personal life is away from school and | try to live a life, as I've always
tried to live; that doesn’t give them any reason to doubt that I'm a person
that they can trust (Teacher 2).

Student Intense Strategies

Student intense learning experiences involved a variety of resources that
requirea blanning and management. .This was a challehge for teachers \rvho
teach four, five, or six different‘ classes per day. However, teachers reported
diverse experiences in planning and carrying out instructional activities and
described these activities as the most powerful learning tools.

Hahds on}. Teachers identified a handks on or learning by doing as the best

way for students to learn. The content matter in Family and Consumer Sciences
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was conducive to hands on learning. This approach is not only an effective

instructional tool, but also accounts for some avoidance of usual discipline

problems.

Hands-on learning | think is the very best. | mean | don’t learn until
someone shows me and then | do it. | mean that's the best way to leam.
And | think about the fact that | didn't start using computers until about 6
years ago, | mean really using computers and it's a situation where I've

~had to go and take classes where | actually do the work and that probably
has helped me more than anything (Teacher 4)

A lot of my challenges to my students are hands on activities. It's not so
much reading out of the book as “you have these cognitive skills and
you're going to apply them.” That’s how | teach (Teacher 16).

Lots of hands-on. The students enjoy the hands-on. It cuts down on
discipline problems if they are doing hands-on.. And oftentimes, it allows
them the opportunity to get up and not always be in a seat. But yet at the
same time, there is still learning going on (Teacher 1).

We always want to do. as much hands on as possible because first of all,
the students get more interested. We always want to keep their interest
piqued. Then obwously, you're going to have a lot of the battle won
(Teacher 12).

It's a hands-on class. And a lot of people learn better that way. They
learn by doing. That's another leaming style. A lot of them learn by doing
instead of listening or writing it down. | can see that with the students
(Teacher 11).

- | love the hands-on. llike the labs. | like watching them make it and do it
and me just troubleshooting. | guess that’s how | teach (Teacher 15).

Some teachers described the hands on Iearning in combination with more
traditional strategres They gave the rnstructlon and then desrgned opportunities
for students to practlce what they had learned. It is unlikely that students would
have immediate opportunities to reinforce learning with practical experience

without the teacher’s thorough preparation.
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| feel like it is real important for them to have some experience. So what
we do...it's a School-to-Work program now. | teach theory for nine weeks
and then we have different sites set up where we go and do practical
experience (Teacher 5).

We have an exchange day with an elementary school. We go there for a
day and we do what their students are doing and we have little partners.
Our big student has a small student as a partner and we do what they do
and see what they do hands on. Then we come back and plan and
compare for them coming to us for a day. My students are in charge of all
the activities and if we're there, we see them out on the playground doing
physical type activities. Then when they come to us, we plan where we
will see more of the intellectual development hands-on. Small muscles
coordination, listening skills and so forth. Within the two days, they have
been able to actually observe all areas of the child’s development. Social-
emotional, intellectual, physical (Teacher 6).

The last nine weeks of school my students write lesson plans and actually
go to the community center, which is about a quarter mile from our school
and they’re bussed there during the hour that | have them and they teach.
So they prepare two days and they teach three. So they get hands-on
experience with children, it's not all book-learning, they actually get to
follow through with arts and crafts projects and coming up with a theme
and following through with a bulletin board and all that. So that’s a very
hands-on type class in the spring (Teacher 9).

And | had so many other responsibilities that the kids totally ran that
booth. We had administrators and teachers coming by saying “Who did all
those hats?” | said, “We made them.” Their eyes got real big and they
“You did?” The superintendent said “You made all of those?” | said “Yes,
in fact one of the kids walked in one day and said ‘y'all aren’t doing
anything in here’ and one of the girls turned around and said ‘yes we are,
we're running a business!” They were ecstatic when they found out we
had made $165.00 on those hats (Teacher 1).

Laboratory experience. Another hands on strategy was the utilization of

‘laboratory experience. Family and Consumer Sciences teachers nofmally
referred to food prepération areas aﬁd sew‘ing areas as laboratories. This
reference may stem from the influence of Ellen Swallow Richards on the
profession of home economics. Richards’ approaéh was to regard the

management of the home as a scientific endeavor including conservation of time,
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energy, and other resources. Although food preparation and clothing
construction comprised a small portion of today’s activities in Family and
Consumer Sciences, they were still among the favorites of students. Teachers
viewed laboratory experiences not only as ‘pra'ctical application of instructional
content, but reinforcement :of basic academic skills as well.

Taking what we teach them in the classroom and applying it to everyday

living instead of just applying to an answer to a test. | think that's one of

the hardest things for my kids to understand is how to take something that

we learn in class and use it in the lab. They can answer a question on a

test but they can’t take that same information and process it when we're in

the lab. So.1 question whether or.not they do that at home or in the family

too. For example knowing that % of a cup can be measured by using a 2

and a % cup, they can tell me that on a test and then go into the lab and

not be able to do it. They go to look for the % cup and they don’t have one
and they can’t remember that that's what it was. The same person could
make a 100% on a test but they get in the lab and they can’t see that

(Teacher 2). .

The Oklahoma Department of Vocational Technical Education curriculum
guide for instruction in foods and nutrition classes is titled Food Science and
Personal Nutrition. As the title states, the study of food was from a scientific
perspective. Activities were designed to incorporate scientific principles with food
as a familiar medium.

We will still have food preparation labs, but in evef’y unit 'm doing a food
science experiment also (Teacher 12).

Simulations. Clos'elyirellated to a hands on method of teaching were
- simulation activities. Teachérs described activities in the‘ﬁnancial areas that
'reqwre pretend budgets and stock market trading.
We do look a lot at budgeting... sometimes we do that in the Family Living
class as well. They may select a job...we use the newspaper with a set

amount. Looking at that amount of money...they also use the newspaper
to find out how much it is going to cost to rent an apartment or a house



111

and use that budget for that. Sometimes | have them to draw if you had
an accident and you are out this much money, how are you going to
manage now (Teacher 1).

One activity that is just a real short activity that | do is | save all of the
grocery supplements or ads that come in the mail and I'll save those for a
period of several months and then | put the kids into groups. This takes
only one day. | put them into groups and ask them to pretend like they're
living in an apartment together and they have to plan their meais for 5

‘days. They use the grocery ads to choose their foods. So they need to
come up with 5 menus, a market order, and a total cost. Then they divide
that by 4 or however many are in their group and they’re always amazed
at what they could actually eat five meals for (Teacher 4).

They choose stocks and follow them for nine weeks and at the end of

course it is all on paper I give them Millionaires for the one who make the

most money and Milk Duds for the ones who lost (Teacher 1).

One recently marketed sim"ulation'activity involved the use of the Baby,
Think It Over doll. Specifically designed to encourage students to postpone
sexual activity resulting‘ in pregnancy, the dolls were designed to provide
authentic experiences of the responsibility of caring for a newborn child. Dolls
were checked out to students who were-responsible for caring for them or
arranging for a babysitter if they could not provide the required attention. The
dolls were computerized to cry when they need attention. The computerized
component was tamper protected. The normal check out period was one or two
nights. Teachers reported that the Baby, Think It Over dolls provided a
somewhat realistic experience in cering fora newborn and indeed encourage
students to “think it over.”

Last year when we had the “Baby Think It Over” | had more comments

from parents and more students come in with “Well, this isn’t for me!” after

they had spent the night taking care of the baby all hours of the night

when it would wake up. | had several parents say “We don’t want that

thing back at our house!” And | said “Aren’t you glad it's a doll and not a
real baby?” “Oh, | sure am.” So they kind of changed (Teacher 13).
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| just got the “Baby Think It Overs” a couple of years ago. Lot of hassle
with that, but | think it has helped I'm not sure yet what | think about the
Baby, think it over dolis. When they bring them back they always say “I'm
not having any kids for a long time”. | don’t know whether they will
remember that two years from now when they’re all alone and you know,
that's going to be the real test (Teacher 5).

This is the first time | had set the controls myself. What | didn’t know was |
put it in a demo mode and the first two girls that took them...the baby cried
every 15 minutes because it was in this demo mode. One of them came
back to school the next morning and she said “| hate this baby.” She had
show animals so she had to tuck it inside of her coveralls and take it with
her even to the barn because it kept crying every 15 minutes. Her parents
told her they loved it (Teacher 1).

Was she going to become pregnant without me being able to control her
actions? And after that experience | think the girl assured-her dad that
she’d do whatever she needed to do to make sure that that didn’t happen.
She said that she’d probably have killed the baby twice in the process if it
had been a real baby, because she got so angry. She just couldn’t
release that responsibility she had to see it through. The crying, the loud
noises that the baby makes, it’s just a real shrill sound, it's close to real
life. It's a real good experience...(Teacher 9). '

| can talk ébout “you’re not ready for a baby—you don’t want to take on
these responsibilities.” But when they have to actual practice it, it makes it
. come in a lot better (Teacher 13).
-~ Research. Teachers assigned research experiences for students to
discover, analyze, evaluate, and report information in each subject area. Every
- teacher interviewed had a library or media center available for their use.
Computer resources included a variety of hardware and software and some were

equipped with internet access. -

We do research in the library. 'We are hooked up to the internet in the
library and so my kids had a little access to it (Teacher 13).

For example, minerals one day. They do a report. We go to the library.
They choose a nutrient or a mineral and then maybe we come back and
they do group work for reporting to the class. The whole group (about 4 or
5) will get in front of the whole class and just tell about the information
about all of the minerals or any kind of nutrient that they have chosen.
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They discuss that and they tell the whole class about it. Now the class
does get an audience or participation grade for this too (Teacher 11).

I talk about Shaken Baby Syndrome, they do research in the library on

various genetic disorders so that they will know that everyone doesn'’t

have a healthy baby (Teacher 5).

Everything was on the co'mputer and it's real colorful and animated and

everything. All of their instructions are on the computer but they also have

a manual. She said that they become so adept at gathering the

information on their own, exactly what I've been complalnlng about that

my students can't do (Teacher . 5).

Research assignments were viewed as reinforcement of}basic skills
because they involved Iocating'méterials, organizing information, ’and producing
results in a written or verbal format. Another strategy involving research and
presentation skills was the development‘of projécts.

Projects. Similar to simulatibns and Iabofatofy experiences, projects
offered ‘étﬁdents the opportunify to organize and apply information. Projects
were cofhpleted as individuais or'grou'ps. They wae designed to challenge
students to higher levels of thinking and often require analysis, synthesis, and
evaluation. Teachers described a variety of experiences involving projects.

Usually in each unit, we have one major pfoject (Teacher 5).

‘We do a lot of things that hopefully prepare them when they have their first

apartment, when they go to the dorm, when they don’t have mom around

to rescue them for everythlng and so we do a lot of projects that way

(Teacher 1 3) -

You may hop around and do different things but they never get to see the

whole picture, but when you're: able to take them and give them a project

and it's their idea, and you give them the components which they need to
be successful at that and you watch them moving in those different

directions and bring the whole thing together just like with the cookbook
last year (Teacher 9).
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They get into the projects a lot. | am always looking for projects. | think
that is a preparation for work. In work essentially what you are doing is a
project and you have to work with people to do it (Teacher 8).

Then we set up our own business. It was a...we made tote bags. They
named it...thought | would never forget. Anyway they made tote bags
from scratch and we set it up kind of like a factory. If you made tote bag
handies, that’s all you did the whole hour or block. Somebody made
handles, somebody made pockets. We used the embroidery machine to
give each one a different theme. They were canvas. They were really
popular. We sold lots of them. In fact we started taking orders for them.
The kids were really enthused. Every week they would trade off their job
so eventually they had done everything. Eventually they could make the
whole bag themselves. It was a really good learning experience (Teacher
8). S i .

Often the completion of projects were the result of cooperative learning

experiences designed by the teacher.

Cooperative learning. Teachers described a variety of experiences they

designed to achieve learning goals. Such activities involved students working

together with designated roles and guidelines. Students were responsible to

keep the group on task and encourage one another toward completion.

They aré very comfortable with the cooperative teaching, where they work
in a group to produce something and they all take ownership of the grade
that they come up with (Teacher 9).

My classes are...when we are taking notes, they are structured. When we
are doing other things, they are not as structured. They work a lot on their
own. It's pretty chaotic sometimes, but there is learning going on. We do
a lot of cooperative learning (Teacher 11). .

Lot of times, we will give them a little assignment by tables and ask them
to work out, figure out, discuss something at their table and then come
back and present it to a group. Sometimes they work on a demonstration
or a project and share it with the group (Teacher 6).

Many students function very well independently in their thinking and
following through process. But we have a lot of students that need that
encouragement and ideas from others to really put things together. I think
they learn from each other. We have students that are from learning labs,
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we have students that are from TMH (Trainable Mentally Handicapped)
classes to the gifted and talented to the National Merit finalist. So we
-have a real cross section of students. 1 think they really can learn from
each other sometimes in the smaller groups better than they learn from a
large group. A ot of times students will interact with each other in a small
group and they would say the same things in the total group (Teacher 6).

We just finished filming commercials for our grains unit. That was a lot of
fun for them.. That was one way that they learned. They had to
incorporate some kind of skit with rice or oats something like that. They
had to tell all of the nutrients and they could do anything. They were
videoed. They weren't videoed in front of everybody, they were videoed
by themselves and everybody else watched the video. That is one way of
Iearnmg (Teacher 1 1)

They interact in groups and team a lot. Cooperative learning groups. For
instance in the dating, parent-teen unit. The class gets into groups and
they form a panel and each panel group works together and then they
participate on that so they work together there (Teacher 6).

But really the way that | see kids learning the very best is cooperative
learning in groups where you give them a project to work on and some
problem solving activities using resources. Whether that's labs involving
food preparation or projects to complete or activities to complete. Or
whether it's just coming up with a discussion idea. | think this group work
is great. Kids need to learn to work together (Teacher 4).

Cooperative learning experiences were also reported outside of the classroom

) invollving individuals other than students. These experiences were different from
field trips in that they were activity oriented rather than‘observation oriented. The
following example was su¢h an éxperience.

| would team my students up with an elementary teacher. They wouid go
for a week and they would team up with that teacher and do anything she
wanted. They might be reading to students in the hall. They might be
doing math with them in the hall. They might be doing bulletin boards,
they might be grading papers. They might be playing with the kids during
recess. Whatever that teacher’s class was doing at the hour we were
there. It gave them an opportunity to with hands-on, but it also gave them
an opportunity to look at a career in teaching and look at careers in child
development so they have a better understanding(Teacher 15).
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In this situation, the high school students had different learning goals than the
elementary students. However, the experience allowed both to achieve their
objectives.

EHA. A student who chose to participéte in FHA had an additional
‘learning opportunity in Farﬁily' and Consumer Sciences that extended beyond
traditional classroom activities. ,lnvolvémeht in FHA offéréd a variety of
opportunities for I'»eadership, comrhuﬁity service énd connecting learning to the
reél world.

Well | think FHA gives us an excellent opportunity to use what we've
learned in the classroom because your doing projects, contests, and
activities, and so what you learn in the classroom you can take out and
actually do through projects which then again is PR for your community
and helps to educate the community as well (Teacher 2).

We do the volunteering. We help out needy families. We have about 60
in ... that were adopted. Our principal’s wife coordinated that. Sent out
the letters.. We help the nursing homes here 3 or 4 times a year. We help
Ronald McDonald House every year. We do the penny drive (Teacher
16). SR .

Leadership. The biggest thing volunteerism. That is one of my biggest
concern is who is going to take on those jobs that do not get a salary? I'm
very, very worried that we are raising a generation of kids and it's probably
even older than these that if they don’t get a paycheck for it they won’t do
it. So | want to leave a legacy that kids feel that it is right to do something,
it is good to do something because it is the right thing to do (Teacher 14).

| like the programs in FHA. 1 think that is the frosting on the cake for
Family and Consumer Sciences and | can see that many, many students
can relate to our field through the FHA program and | just think that this is
one of the things where we have the pluses where some of the other
teachers don’t'have those good things (Teacher 13).

It was a beautiful thing when it all came together. That girl had to take the

responsibility. It was her project. She had to follow through with it. The

growth that | saw in her. The next year she came back and she wanted to

do lllustrated Talk and she won first place and went to nationals. It totally
' changed that girl’s life. In leadership, in taking responsibility for being a
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better person, seeing that she had something to offer that no one else had
ever tapped (Teacher 9).

We have a real smoking problem so they have gotten all kinds of
information from the American Heart Association and Lung Association.
They got pledge cards so they can pledge to be smoke-free. We have
probably 8 or 9 really nice prizes that were donated from various stores
and the kids that sign up to take the pledge will be in a drawing for the
prizes and we give out 2 or 3 a day (Teacher 5).

o Utilizing Resources for Instructional Activities

Teachers identified a variety of resources used in Family and Consumer
Sciences classroom inciudirig stété curriculu‘rh .guides,v textbooks, computers and
software, videos, guest speake'rs,: and field trips. Major resources for Family and
Consumer Sciences teacheis'in Oklé‘horria were thé éurriculum guides published
by the Oklahoma Department of Vocational Technical Education and textbooks in
every instructional area publishéd by major textbook compani'és such as Glencoe
and Goodheari-Wiilcox. ‘State curriculum guides were published in botri teacher
and student editions. Teachers often réferred to these guides as “curricuium”.
| Textbooks normally had teacher editions and teacher resource guidés. Some
aisb had student activity guides. Each of the teachers reported the use of these
resources in varying de'grées. The examination of these documents served as a
method of ensuring the quality of the interview daté (M.érriam, 1988).

Oklahoma Department of VoCational Technical Education Curriculum

Guides. The Oklahoma Department of Vocational Technical Education -
recommends the use of curriculum guides in Family and Consumer Sciences

programs. These guides are published by the Department through the -



118

Curriculum and Instruction Materials Center and are written by CIMC specialists,
Family and Consumer Sciences teachers, and professionals from the corhmunity
and business sector.

The following curriculum guidés are recommended for implementation in
comprehensiVe highfs’_chbols: Comprehensive Guide for Explofatory Home
Economics Programs (1994); Foundétions for Living I (1989); Foundations for
Living 1l (1991); Adult and Family LiVing (1991 ); Marriage and Family Life (1985);
Parenting and Child Deyelopment (.1799"4); Impact of Technology 6n the Family
(1992); Persbnal.Clothing Management (1985); Housing and Home Furnishings
(1993); Food Science and Persbnal Nutrition (1996); and Consumer Education
(1997). Each teacher is given a cbpy of the teachér edition and teachers may
order student editions. quplemental instructional videos and CD-ROM
materials are offered to augmeht many of the curriculum guides.

Each curriculum guide ié organized into instruétional units thatrare based
on performance objectives. Units include suggested activities; handouts,
information sheets, supplement lists, transparency masters, activity sheets,
assignment sheets, job sheets, tests and answérs. To assist teachers in
identifying activities promoting .thé development and reiynfdrcvement of basié skills
symbols or icons are uséd in the left mérgins-to ﬂag‘ speciﬁc skills (Oklahoma
Department of VocatiOnal TeChﬁicali Education, 1991). These skills include the
following: |

1. Reading skills involving the use of print for obtaining and applying
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alternatives, developing solutions, examining assumptions, and evaluating
- outcomes.

8. Employability skills required to obtain employment and develop a
career. Such skills include career analysis and selection, job searching,
completing applications and resumes, interviewing and business etiquette, and
personal managemenf skills required for keeping one’s job and maturing in one’s
work.

9. Social studies skills involving human society and its distribution and
relationships. This includes the areas of history, gebgraphy, government and
politics, economics, psychology, sociology, vdemographiCS, current events, cross-
cultural studies, consumer issues, environmental issues, and ethical concerns in
science and technology.

Family and Consumer Sciences curriculum guides are updated
periodically as the need for publishing new information arises. Teachers
reported using these guides as a framework for most classes supplemented with
other textbooks and materials.

But | guess basically the state curriculum is what drives and is the

underlying emphasis of the program and then | try to bring in a lot of

current resource materials and thing to supplement that because | don’t
feel like that is an end in itself, it's a beginning but it does give me
direction and also, | think it's helpful for my students to realize that this is
kind of the direction that other family and consumer sciences classes are
taking obviously a teacher, new school will emphasize different things but
it's kind of a common that's the reason I've tried to stay with that fairly

closely and just to enrich and extend where | feel necessary (Teacher 10).

Curriculum guides. | use a textbook with each one of my semester

courses and | pull things out of the curriculum, but | don’t use all of it
(Teacher 8).
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| use the core curriculum and that's just kind of my springboard...what |
use to then jump off (Teacher 13).

Family and Consumer Sciences Textbooks. fexibooks, teacher
resources guides and student activity guides are published by several textbook
companies. These_resburces are épeciﬁcally designed for teaching students of
varying abilities, evaluating students, encouraging studenté to think critically

about chapter content and helping students forrh their own conclusions.

Mditional"Pul_)Iications' anq‘Matéri‘aIs. Teachers reported using a variety
of materials from consu.mer organizations, pub‘lic heaI£h institutiohs, and
commercial businesses. These materials change from year to year. They |
include videos, charts, posters, computer software,v and activity books dirécted :
toward the topics covered in Family and Consumer ’Scienc;es.

| use a variety of sources. |do use curriculum. Of course this year was
state adoption. | have gotten several new books this year and | am
incorporating them. | am constantly on the outlook for different things and
there are sources that come across my desk from the mail. Sometimes |
run across things | can use. | always use the newspaper everyday.
Sometimes | find things in there...I've pulled it together myself using a
variety of sources (Teacher 1). .

| basically use our core curriculum from the CIMC. | do use the curriculum
and | buy the curriculum for all the areas that | teach for each student.
Now | use the core curriculum-book more as a textbook than a workbook
because of the cost of them. At one time | did use them consumable and |
bought new ones every year for the students.  Now what | do is | buy them
and | find that for example, in foundations for living 1, with mainly freshmen
using them, the books will last 2 or 3 years and then | have to replace
them because they do start falling apart. The last year that | use them | let
the students write in them. - Then | do give the students that year the
opportunity to keep them if they would like and if they don't | recycle them.
| try to utilize different activities to teach the core curriculum (Teacher 3).

One of the things that | think is real |mportant is to be prepared and
usually | am everyday looking to the future about two weeks at a time, and
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trying to make sure that all the materials are available. Because | don't
use textbooks for every class, | use curriculum (Teacher 9).

Some teachers relied heavily on textbooks as the principal resource for a
course. Others did not. |

I have found out it works better to go through there myself and read and
compose the study sheet. We grade the study sheet in class and then
they have an open book test. They learn more that way. They try harder
with the open book and | think after doing all three, they know the
information (Teacher 16).

One of the things, and | know Im probably a minority here, 1 don’t really
use textbooks that much (Teacher 3).

Sometimes content came from less traditional resources.

| pick the things to teach from looking at the headlines. And when you
look at the headlines, they deal with everything from dietary problems to
inflation to child abuse to marital situations to the Clinton episode
(Teacher 14).

As far as choosing what to teach; sometimes that's determined by what's
in the news. You know if there’s something that's real current and it's a
current topic, | may just pull things from that area, | may feel like that's real
important (Teacher 4).

Computers and computer software. The newest resource tool in
classrooms was the computer which was used with content related software and
internet resources. All teachers who were interviewed had at least one computer
in her classroom. Hdwever, computers were utilized in a‘variety of Ways
including teacher man‘age‘ment activities and student learning activities.

We went to the computer lab today where they were researching about

special needs. Caring for children in crisis, child abuse, evaluating child

care services and community resources and then looking at and exploring

careers related to children(Teacher 6).

At the time of the interviews, most teachers had internet access in their schools .

but not in their classrooms. Tapping this new resource was a goal of the
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teachers and there was concem about funding for computer resources.
Computers had been added to many classrooms through thé acquisition of
technology grants offered by the Oklahoma Department of Vocational Technical
Education. Computer labs, syste‘mé, and related software were on the shopping

lists of several teachers.

My own classroom is getting somewhat outdated with cbmputer
technology because of the lack of money to buy new equipment. Some of
what | have | purchase myself or | wouldn’'t have now (Teacher 10).

We need to bring our classrooms up to date in technology. We don’t need
to be the last area that gets the computers or the ones that gets the
rejects. We need to be as technical as the business area is. Such as
being on the intemet. In-our area, it's just as important to have a
computer to be accessible to the internet as it is in the business area.
We've got to use the information that's there for our student’s benefit as
well (Teacher 2).

- Sometimes they are not quite as supportive with some of the new
technology. It's difficult to get funding for the computer programs. | do
have a notebook computer for my department which | am very happy to
have. We have computer labs that we have access to when we are doing
resumes and -any type of project or report.  They want us to have access
to it, but they are still a little leery about what we do with it (Teacher 12).

I use the computer some and I'm just learning myself so I'm not as good
as | want to be. We do research in the library. We are hooked up to the
internet in the library and so my kids had a little access to it. Our new
superintendent is great and we are going to have the internet in all of our
rooms hopefully next year. So | can hardly wait...I-hope they get it here
early enough in the summer that | can come out and play so I'll know at
least a little more than the kids to start with (Teacher 13).

The computers are not being utilized as much as | would like to. I'm trying
- to get enough software, to get enough systems going. Right now it's just
in small group work while other people are doing other things. But | would
~ eventually like to get to the point if space all that lends itself, where we
could take the same software program and use it in small group work -
(Teacher 14). :

But, I would like to put in, we're real big on technology now and we're
getting more and more computers, and | wrote one of the grants to buy
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computers to put in modular units. Hopefully if we can get that it would be
a start to setting up and if | can convince them to give me that space next
door then | would like to put in different modulars that the students could
work through. - 1 think | could give them more lab experience in the foods
unit by doing that (Teacher 5).

| have right next door here a brand new computer lab that is going in...20
computers. They belong to the science lab. They wrote a grant for those.
| hope to be able to hook in and use those when they are not in use so
that we can get on and do some of our resume writing and letters of
application. | also hope to get into some of the software available in

 Family and Consumer Sciences in several different areas. | don’t know if
that will happen or not (Teacher 15). .

| asked the business department for some computers and got four and
they are being updated.” We will be able to have six computers in the
classroom and the software to go with it. | have had to dig for what is out
there (Teacher 16). '

A lot of the Apple computers that | have that a few years ago that | was
involved in now the software is; it just doesn’t have the clips and the things
to draw the students in so a lot of that you know | don't utilize anymore
because it is.not appealing to the students. At the time it was but now it's
not so now we need to move on to bigger and better things and so that’s
why I'm looking at the mternet and hoping to have a few stations so that
more than one student or group can be on the internet at a time and that
way if we have a question, just like the other day we were researching
housing trends well, we couldn’t drop and go down to the library because .
the junior class was in their doing their research for their term paper so all
| could do is let the librarian know | needed some information. Well, she
searched the internet for me and got some printouts for me. But, had we
‘had that in our classroom we could have immediately gone over and done
that research and have been able to have those answers that day instead
of days later when it really didn’t fit the moment when we were really
interested. They’re very excited. When they found out we were going to
get the internet access in the classroom they were extremely excited
about those opportunities (Teacher 10). .

| also hope to get into some of the software available in Family and
Consumer Sciences in several different areas. | don’t know if that will
happen or not (Teacher 15).

The above comments from teachers indicated a willingness to incorporate

computers and the accompanying resources into classroom instruction.
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However, the use of computers as an instructional resource was still in the
beginning stages.

Videos. Students were accustomed to television as a source of
information and enjoyed its use in léarning ‘situ’ations. Videt)s were used both as
instructional tools and scenarios for higher levels thinking activities.

| use lots of videos and lots of study tours (Teacher 13).

I've searched long and hard for case studies and video programs where
they have to do a lot of higher level thinking, a lot of analysis and practical
applications. Again, they are not used to that. We have raised a media
generation. They just want to turn it on, let it go, and turn it off. They want
to watch, they don’t want to participate. That is really the focus of my
classroom—it's participation (Teacher 14).

| use videos a lot, | use a lot of things off of television to reinforce things
(Teacher 3). '

Of course the state provides curriculum for us to follow in all of these
different areas. 1 try to go by that for the most part, but | vary if | see
something on TV that is newsworthy, recent I'll videotape it. | use lots of
videos because | think there are lots of things on TV that are pertinent and
important (Teacher 5).

Guest speakers. Community and business provided a resource of

expertise in a diversity of topic'areas that teachers said enhance their normal
classroom presentations. Guest speakers offered a fresh perspective and a
varied set of life experiences. Their credibility, enhanced by their expertise, gave
students avenues of assistance for the future. Guest speakers shared
information fof family situations.
| know that’s idealistic for me to think that what | have said that five years
from now they’re going to remember everything. But | invite lots of
speakers to come in, like the domestic violence people,

psychologist/marriage counselor, and hopefully if the do have problems
they’ll have some kind of idea of resources to turn to. | also want them to
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understand that they probably will have problems so they need to learn
how to work through those (Teacher 5).

We are going to have a panel of ministers and talk more about
communications. | have an attorney come in about divorce. Our statistics
are very high, 1 out of 2 (Teacher 16).

We have a thing call the Tri-County Area Prevention Agency. It serves
three counties. They do all kinds of different programs on relationships.
Their primary objective is to help teenagers develop good relationships. |
have them come out quite a bit and they do lots of neat little programs on
communication. She was here last week and did a thing on problem-
solving. She was here the week before and did a thing on anger
management. | try to pick things that are up-to-date. In anger
management, we have talked a lot about road rage and violence among

kids. We have had some fights and we have talked about how those

- could be handled differently. So | do quite a bit on relationships. Mainly in
the marriage and family course, but we touch on it in all the courses.
Dating violence.” We have had several speakers in FHA on date rape,
family violence. We have done several projects with Safe House over
here. So if they don’t get that in class, it's in FHA (Teacher 8).

Guest speakers also provided insight for success in the workplace.

| have had speakers who were either head hunters or from the
employment agencies to try and share with them about the professional
image, about what those agencies can serve. They always tell them as a
young person, just hit the streets, you are not ready to come to us yet. |
try to have other professional people in to speak from time to time so that-
they get an idea of what those people do (Teacher 15).

He came over and talked to the kids about what they were looking for in
an employee, how to present themselves when they came in to ask for an
application. That was really good (Teacher 8).

They tell them things on the application that will cause their application to
‘be tossed. It's been real good to have people come in from all different
areas and tell them what it's going to be like (Teacher 12).

Field trips. Experiences outside of the classroom offered in_fdrmation ina

contextual format. These real-world experiences supported classroom

instruction in a variety of topic areas. However, these trips were sometimes
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expensive and the additional supervision and liability was a concern that
sometimes limited these experiences.

I'm always willing to take them places. To let them see things that they
are not used to seeing cause sometimes it's something | haven't seen
either and | learn from it too. They look forward to it but they also... it's
good experience for them too. We have gone toa bank before.. We have
been to the courthouse at-Pryor when we were studying about some legal
matters especially with adoption cases and custody cases and a lawyer
talked to us and took us right into the courthouse just to see what a
courtroom looked like (Teacher 12).

We take field trips. Usually we go to one of the hosprtals and then we may
go to Frankhoma pottery:and some other things. It's hard to do anymore,
because so many of the companies can’t let you ln I chose Frankhoma
because it was different (Teacher 16)

In a smaliler communlty sometlmes |t is difficult to plan a ﬁeld tr|p because
oftentimes you have to travel quite a distance, but Tulsa is within close
driving range that we can have some access to different options. We go
to a funeral home in Adult and Family Living when we do the death and
dying unit which most kids haven’t been to a funeral home. If someone -
died in their family, a lot of times the funeral home wasn't part of it and
they don’t understand what happened...the expense invoived. In
parenting and also in family living, we go to St. Francis Hospital which has
a neonatal unit and also a birthing unit. We go to Baby Superstore or
some baby store and they have to find prices for all the different things
required for a baby. In Food Science, we usually take a trip to some type
of restaurant that is very unusual to the students here like an Iindian
cuisine or a very ethnic or oriental restaurant. Not the type that they are
used to having. We try to do something different because they have all
had the ltalian and the Mexican, but a ot of times they haven't
experienced anything else. A Lebanese restaurant... sometimes we’'ll do
something like that. We also have toured a hotel kitchen in Tuisa, the
Adam’s Mark Hotel. They took us through and showed us about food
services and dining room management... how they handle the big groups

~ that they have (Teacher 12).

Day care centers, Wal-Mart if you can believe for a number of field trips.
When they are looking and comparing costs of things. In the child care
unit, we have them check the cost of baby needs and we take them on a
field trip to do that. To the grocery stores, we don’t have a grocery- store
near us where we can walk to it and with a teacher teaching five classes
of foods, can you imagine? And then doing meals so you are working with
20 cooking groups so can you imagine buying everything for twenty meals
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after school? So we do that and plan where we can buy most of the
things for two meals. The parenting group, | am taking them to used
clothing stores and furniture stores that have household and clothing and
we have several really nice resale shops that you can get very good
quality things at a very reasonable price. In Family Living, we do more
field trips. In the marriage unit, we are going to a bridal shop next week.
We go to shops where they have the bridal registry. We call it couple
registry. Because in Family Living, we run forty some percent males and
fifty some percent females. So we gear everything to both. We usually
visit a house when they are learning about buying a house. Sometimes: in
the past, we have gone to a car lot. We don't do that every year. But
when we are buying a car. Sometimes we go to the bank or a credit
union. It has been easier for them to come to us (Teacher 6).

One time at Hilicrest we were in a larger room. They have a video and
then the tour. It was more close. They saw a preemie that was drug
addicted. They went into what is going to happen to that child when it
hooked up to all the IVs. It will probably be blind, hearing and all that. It
made a big impact. We have quite a few pregnant teens here (Teacher
16). ‘

I'use lots of videos and lots of study tours. We were in a housing unit a
couple of weeks ago and | took my Foundations lll class to Oklahoma City
and we toured the Ronald McDonald house which really an eye opener for
the kiddoes. And then we toured an underground home. -And it was kind
of fun to listen to the students think about an underground home. And
then listen to them after we had been through the home and on the way
back (Teacher 13).

One tour we did, we looked at houses that were in construction .starting.
with one that only had the foundation, then we looked at the next part
where it had the studs and everything, then ...until we saw the finished
product. That was really interesting (Teacher 8).
One teacher described these_ ancillary experiences as having an addifionél
benefit apart from direct instruction. Having guests in the classroom and being in
- the role of a guest on a field trip was viewed as good practice in practicing good
manners and showing respect.
But how do | use all those? How do | really go about teaching? As |
mentioned, by having the opportunity to have a lot of people come in and

us take our students into the community, | feel it is so important that we
emphasize and they leam respect, consideration, what is appropriate
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when and where. Just like | may say in the classroom, | want a fairly
structured organized, not much chaos and that sort of thing, but | still want
them to have it be a time of, where they can enjoy and have fun while they
are learning. But then a lot of times | say when guests come in, you really
need to know what is appropriate (Teacher 6).

Summary

When teachers were asked how Family and Consumer Sciences teachers
teach, their responses included the two major categbries of svt’rategies and
resources. Teechers cited both teacher intense and student intense strategies
for -teachihg. Teacher intense sf‘rategies‘ include:v lecture, discussion, exemples
and steries, demonstration, evaluation and role modeling. Student intense
strategies included hahds on activities, laboratory experiences, simulations,
research, project construction, and cooperative learning and FHA vactivities.'

_Resourees used in Familly and Consumer Sciences curriculum included
state curriculum guides,» textbooks and ancillary fnateri'als, newspapers and
media, comeuters with software and infernet, videos, guest speakers, and field
trips. The key to both instructional strategies and_ resources was to use a variety
to address diverse student interests, neede, and abilities.

Why do Familly- a;nd Consumer Scienees Teachers Teach What They
Teach?

The responses‘ to why Family and Cohsumer Sciences teachers what they
teach fell into two major categories: reasons for career selection and reasons for
what they teach in their daily lesson plans see Figure 3 Diagram of Why Family

and Consumer Sciences Teach What They Teach).
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Career Choice

Teachers reported that they enjoyed the subject area, believed that it was
important for students to learn, and they were making a contribution to

generations of the future. -

| got a desk for Christmas one time and | just pléyed school. | never really
thought about teaching anything else (Teacher 11).

- But | knew | wanted to me a teacher, | never considered anything else.
When | was a child (they still tell this story) I lived on a farm. | would dress
my pets up and they were my students. | was the teacher. So I've always
had that assertive personality and wanted to teach. Big surprise (Teacher
14).

I think probably from about 8" grade on | made the decision to become a
teacher. | really thought it would probably be math because | had always
enjoyed math. Then | got to Algebra |l and had a different teacher. His
teaching style and my style of learning didn’t seem to click. So at that
time, | started thinking “maybe | don’t want to go math.” I'm really not
sure...| had always enjoyed sewing. | was a 4H member and was active
in a lot of the foods and the sewing activities. Public speaking was
also a strength for me in 4H. | had good home economics teachers. |
don’t think they ever really pointed me in that particular direction. | think |
just began to look at my own particular interests and started thinking about
what 1 enjoy doing and some way came to that conclusion. Somewhere

- after Algebra Il when | decided | didn’t want to be a math teacher...so I'm
not sure there is one particular thing that steered me in that direction. |
just... looking at my own interests. | think another factor was | knew |

- wanted a career, but | also knew | wanted to be a wife and a mother. |

. always felt like if | chose not to work or have a career, even what | was
learning would be useful in-my own home or family situation. - There were
five years that | didn’t work.  All of that paid off. So even if | had chosen
not to be in a career, | felt like it was something that would have value for
me (Teacher 1). :

Enjoyment in teaching Family and Consumer Sciences. Teachers

expressed joy in their day to day teaching.

Why do | teach Family and Consumer Sciences? | loveit. |Ithinkitis
probably the most important thing they can take in high school. I think it
should be required... at least parts of it. Maybe a Foundations I class or
something for every student. Our world today, with the family situation the
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way it is, where so many have only one parent or two parents working and
gone a lot. Even my own family, | see a big difference from the things that
my mom taught me and the things that my daughter at age 16 ought to
know but doesn’t. So if they don't get those at home, | feel like they at
least need a taste of it here (Teacher 8).

| loved everything that was involved ih the curriculum and what was taught
(Teacher 14).

Important for students to learn. Practicing teachers believed that what

they teach holds relevance to their students. They reported an 6ngoing
challenge to include topics of instruction that are useful to students.

| just can’t imagine myself doing anything else. | am a good teacher, | am
a very caring person, | am a very helpful person. There are different types
of people who are good at different types of things and | am a helper. |
love to see learning take place. .| would hate to be an English teacher or a
math teacher and not be able to give the kids some hands-on expenence
and taking those ideas or those learning concepts and put them in a real-
life situation. | enjoy seeing the kids go through all the learning styles,
taking all the learning styles and teaching to those particular needs and
then having them come together as a group, knowing those learning
styles, and have to work with one another in a cooperative effort. Even
though it's exhaustmg, all the physical activity that we do, | love it
(Teacher 9).

I kind of like to think of my classroom as being kind of a window to the
world where we can pull in different things whether it be speakers or
resource materials or projects, activities, whatever, because | feel like the
program has to be based on student interest with my guidance. Obviously
we can’t do everything they think they want to do but | think that they feel
like they have some input, and want them to have |nput into planning the
class (Teacher 10). :

| also like to work with people and learn new things. | learn probably as
much as they do. | leamn a lot of things. It's not like ancient history that is
not going to change. Our area changes continually. There is all kinds of
new findings on pregnancy and childbirth and child rearing. There are
new things constantly being developed in our area. Once again, | like the
flexibility and | find it a challenge to stay informed about the new things
that are going on (Teacher 7).

Having had the strong background in high school, it was kind of a natural
interest for me to go into and I'm so glad | chose it. Iloveit. |loveit. |
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think it's probably the most worthwhile class a student could probably
have in their whole education (Teacher 12).

| just love the subject matter too, | think that family is real important to
everyone, good work ethics are number one to everyone, and | have the
opportunity to teach the whole realm of everything. Of all the jobs of
teaching in the school | think we by far have the best of all. We can be so
creative in everything that we do and we can teach to that child’s needs
more than any other teacher can through different types of equipment and
curriculum(Teacher 9). .

Contribution to the future. Equipping students with the skills they need for

satisfying family life and successful careers was seen as making a contribution to
the future.

| teach what | teach because | want the students to learn how to cope and
| want them to look at their future and how to balance themselves whether
it's school and work or school and their personal lives. So many of them
still don’t know (Teacher 16).

I've had chances to move out of the classroom but | guess | just feel like
that was my.calling in life and | feel like this is where | can make the
biggest impact on individual students and for that reason | enjoy teaching
it. Of course some of the subject areas, perhaps | enjoy a little bit more
than others but | think the variety of what we teach keeps it exciting for me
and then keeping up with technology and changing resources that's one
thing that keeps me renewed (Teacher 10).

| feel Ilke every day that | teach whatever area in Family and Consumer

Sciences, 1.am helping somebody else with their future (Teacher 16).

Curriculum Decision Making

The second category of answers to why teachers teach what they teach
dealt with the daily decisions of what to teach students. Teachers described a
variety of reasons for this determination including social change, the needs and

interests of students, and individual growth and experience.
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Social change. As the industrial age is overtaken by the information age,
the roles of individuals as family members and workers require different
responsibilities. In the past, women were homemakers who cooked, sewed, and
took the principal role in raisi}ng the children. 'i'hé home economics curriculum
was focused on the te_aching of cooking, sewing, and home management. Today
men and women assume a variety of responsibilities in the home and on the job.

We don’t have sewing machines in our department. We have eliminated
clothing construction. They are under the stairs somewhere in storage
and | have given them to the junior highs. The junior highs can use them.
They have always been big on sewing and cooking. Actually, my students
are thrilied when they walk in the room and see that they are not going to
have to battle that zipper one more time. And really if they want to go that
direction, if they want an in depth sewing project, we have the vo-tech
right across the way that teaches fashion design (Teacher 14).

Well | given up a lot especially in the clothing construction area and | love
sewing or used to when | time and that was a personal joy of mine; a lot of
food preparation, those are some skills that are still necessary to an
extinct but probably not when you compare them to the other life skills that
we teach that have certainly cut back on the amount of time | spend on
those two particular areas because lets face it most of us buy our clothes.-
We still need some basic construction skills but, including myself too, most
of my clothing is bought. We eat out so much, we need to have more
emphasis on how to select a good meal not so much on the hands-on
preparation (Teacher 10).

‘We thought that was important.  We were the care keepers of the family,
we were the nurses raising the children at home and it was a home
environment. You learned how to preserve foods and do yeast breads. |

- could do the best bound buttonhole and | taught those things. It was
those skills, | was so skill oriented. In a way that was our strength
because people enjoy hands on things. | still have my former students
come up and say “I'm the only one in my family that can make yeast
bread.” And that gives me a certain amount of pride, but it also worries
me because | think “I'm not teaching this anymore” (Teacher 14).

Family and Consumer Sciences has become a subject of study for all
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students. Once a class desig‘ned to prepare women for their role in the home,
teachers reported that male students benefit from'their instruction.

| hope we can continue to overcome the stigma that we have, that it's
basically for females. I'd like to see us become more advanced in our
technology and in our thinking and aiso in the way that we teach. | think
we have some teachers that are still teaching from way back when and
haven’t really progressed. We need to make the public aware that we are
teaching the science of a family and the science of being a consumer and
those are two major aspects of our society. We're not just teaching
cooking and sewing, our programs are just as important as English and
Math and that sort of thing. | know our classroom and our subject is
known as an elective and | wish it would become more required in some of
our school systems(Teacher 2). -

People are always surprised when they ask me do you have boys in your
class and | say about 40%. They are very surprised about computer
technology and can’t imagine why we would have a need for a computer
in our classroom. | want them to realize that we work with all levels of
students. | have everything from trainable to the valedictorian in the same
classroom. -1 think that is a unique aspect of our program that we have
something to offer to all students. Even mixed in a particular class. | hope
people.realize we are changing in that we are not what it was when they
were in high school. My program is not what it was five years ago. It's not
what it was even two years ago and | hope with my new internet access it
is going to change. That is important for people to realize is that really
strong programs are the ones that are continuing to change and update
and are trying to meet the students’ needs (Teacher 10).

A particular social concern of today’s was identified as postponing
pregnancy beyond the teenage years.: This concern was addressed with the
Baby Think It Over dolls and many other discussions and activities.

That's what we are really afraid of is that it has 'vbee‘n glamorized here.

The girls are just ohhhh let me see your baby, it's so sweet, oh I'd love to’

have a baby. That's really scary. We are trying to give them a realistic

view of that as much as possible. It's hard. They get those ideas in their
heads about how romantic everything is... You're in such a quandary

(Teacher 12).

Another speciﬁc social change is the break up of the family reflected by

‘the increased divorce rate.
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So that’s probably been one of the biggest changes I've made... what |
can see that no matter what they do, if they stay at home, if they work out
of their home, if they are employed, no matter what job they have, this is
something that will possibly be a skill that they could use or need. And
especially, particularly, | always try to bring in a statistic that many of them
will be single, divorced, widowed, single parents, guys that are single, and
that this might be a skill they would need to know (Teacher 3).

One teacher expressed concemn for the students of the future regarding changes
in our society.

So there has really been tremendous change. And what concerns me is
that universities are eliminating the programs to train teachers for our field.
Where are we going to gét teachers? At the time when this area of study
is needed the most, we are addressing it the least. Like | said, you don't
have to go any further than the newspaper. There’s nothing on the front
page of the paper that says “John’s in trouble because he didn’t remember
his quadratic equation.” (Teacher 14)

Needs and interests of students. Teachers described their role in teaching

as preparing students for life. Today’s teachers went beyond the traditional
stereotypes of cookihg and sewihg in home econorhics classrooms. The needs
of today’s students included only basic skills in these areas and were addressed
in the areas of preparing students for a variety of roles at home and in the
workplace.

Many think its home economics, cooking and sewing. We have been
beyond that for many years. We always focus on what the student of
today needs. How do we need to continually update the curriculum,
change it. What new courses need to be developed (Teacher 6).

| think there isa lot we can teach kids, but maybe adjust it so that it's not
“old-fashioned”. Things have changed even since | started teaching.
When | took home ec, all we did was sew and cook. We didn’t do
anything about the family. We did all kinds of tailoring and things like that.
But those aren't as practical anymore (Teacher 8).

| don't think they know we are diversified as we really are. | think many
people still think of us as stitchin’ and stewin’. My former students realize
where I'm coming from, but | don’t think the general public really knows
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that we teach all these different areas and how all these different areas
are integrated into family life (Teacher 13).

I guess just the fact that-you have to constantly stay updated in this
subject you can't just sit back and use your lesson plans from ten years
ago and expect to keep the kids excited and expect to stay updated and |
think that's what keeps me excited (Teacher 10).

People don't sew except for hobbies...they don’t sew like they used to do.
So | think they need to know the basics like the parts of the machine and
how to set it up and those kinds of things but, we don’t spend a ot of time
sewing. And the same with foods (Teacher 13).

As | mentioned, one area that | was really interested in at first, when | first
started teaching and in high school and college, was clothing, sewing and
tailoring. . That was very important for me to teach them to do that. Now |
realize that's not really that important.. Another thing was | used to think

- that we had to in the Foods lab, we needed to teach them everything and |
realize, especially with block scheduling, we can’t do a lot of foods labs.
We can’t do as many as they’d like, they’d like to-do something every day
in the kitchen. ‘But just giving them the skills, right now I feel like, for
example | can just teach them how to read a recipe, how to shop for
groceries, how to pick the right choices on food or even nutrition that they
can take that further if they want to. The same thing in Clothing, if they
can have the basic skills on how to learn to thread a machine, read a
pattern guide, how to do that, then if they want more information they can
. go from there (Teacher 3).

| want others to know that we’re not about what people think we were
umpteen years ago. We have definitely changed and we are trying to
meet the needs of students today and hopefully the future (Teacher 5).

We have always emphasized the family and all aspects of family
relationships. | think now | see my program with more emphasis on child
development, nutrition... we still do a little bit of food preparation, but that’s
a very small part of the curriculum today. The clothing construction units
are down-sized as far as amount of time span in that area. Now we look
more at home decorating items or fast projects that students can learn
basic skills in utilizing a computerized sewing machine with embroidery
capabilities. Also | do a lot with consumer education | think is probably
one of our most important skills that we can provide students in helping
them with money management skills. Anything from banking to credit to
purchasing a home all aspects of that because many families are not
providing those types of training for their students and | feel like that's an
important aspect (Teacher 10).
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Teacher growth and experience. As teachers gained experience in their

practice, they became more attuned to meeting the needs and interests of
students and attempted to address those needs and interests.

“Life does not survive on the strength of a muffin with no tunnels in it.”
That's not what's going to get you through the tough times. So it had to
take a completely different mental approach on my part to really say |
have got to put that aside and realize that with the struggles the family is
facing today in relationships and all the outside forces that are there that
challenge the very core of what we believe, we have got to get on the

- tougher issues (Teacher 14). -

The reason | teach certain topics more is because of my experience. You
know as you live your life, you know the things that are really important or
the things you wish you had known or had been exposed to as you
remember (Teacher 12).

The dynamics that take place in the class, it's so unique unlike any other
class I've had before. So when | see where my strengths are with those
students and when | see the weaknesses | have to say to myself “how am
| going to teach this group of kids where they’re going to learn the most;
using what resources | have?” (Teacher 9).

A lot of times | make those decisions based on what the kids have
expressed an interest in. That is usually when | make my changes. When
I hear them talking about...I think “oh we can do some stuff with that.”
Because if | can get them on board and get them interested (it’s like this
technology thing on this embroidery machine.) They hke that (Teacher
15).

" They see that what we are doing is really valuable to them. They can use
it. Another thing is students come back and say “Do you remember (a
handout)? Do you have another copy of that?” | encourage them to keep

~ their notebooks. They tell others in the community. Parents will say they
have discouraged their students because they needed more college prep.
They say | talked with a mom whose student you had They think it should
be required (Teacher 6).

Attempting to address the needs of students was not without opposition.

Like | said, | have to consider that when I'm teaching them the curriculum
because if I'm teaching the eight parts to making a motion in parliamentary
procedure | try to relate it to their future. | might say that they might be in
an organization that uses Parliamentary Procedure and that if they're at
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least familiar with it, because many times they will say “why do we need to
know this? We will never use this.” And | will have to say that for many of
them and for many of what | see their parents do, they probably don’t think
that they will ever use it and | just have to say that this is something that
based on my opinion and based on curriculum, CIMC'’s opinion, that this is
important (Teacher 3).

As teachers achieved more practical experience, they revised their curriculum
choices to meet the needs of specific groups.

| think part of it is determined by the students and the fiavor of the class.
Sometimes you have to have a real structured environment for some
classes and some classes can just be real free-spirited (Teacher 4).

Experience also helped teachers manage curriculum within time constraints.
Several schools had adopted alternative schedules that decreased the number of
total minutes spen‘t’in é course. Teachers believed that it is important not to
waste the students’ time teaching them unnecessary information.

| try to utilize and really see my students and what they need when |
decide what to teach and how to teach it. In the back of my mind, | always
think to myself “Why do they need this?” If they ask me why are we
studying this, what can | tell them? | will admit there are a lot of things that
| guess they are timeless. | have taught them for years and used the
same things for years and years and years. There are some things |
change. Sometimes | change the way I teach things and then sometimes
I'll drop something. This isn’t important. They don't need it. Or we just
won't have time for it. What | have found is that a lot of the fun activities |
have had to drop because in the block schedule, there isn’t enough time.
You have to cut to the chase, you have to cut to the core (Teacher 3).

Teachers with several years of experience had learned the value of community
support. The climate of the community where fhe school is located was also a
consideration for teachers when determining their course content.
I've been here long enough that | can do almost anything | waht to. The
students | have now are kids of students | had when | first came. | do a lot
of sex education...now we call it human development because the words

sex education kind of scares some people. But | have a very good
resource from the health department that comes out and we do three
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intensive days of sex ed. We talk about STDs. We talk about family
planning.: We talk about their human anatomy. And | think if | were a first
year beginning teacher, | would do that when | came. We are kind of a
Bible belt community and we have lots of churches in our town or
“community. We have of course Baptist churches, Friends, Catholic and |
have lots of kids that are very involved with their church. | had one girl
that is one of my A students that chose not to sit in and listen to the lady.
She said “I just don’t think I'm ready for this.” | said “Fine.” They know
they have the option that they can do what they want to (Teacher 13).

This community has a strong religious influence where they believe that
the wife should be at home. So | tell them it is hard to get started as far as
getting all the finances and housing together. You may not be allowed to
work outside the home, but there are some things you can do with your
skills in the home (Teacher 1). '

Our community is small which is good in many ways. But they are also a
very conservative community. We have to be very careful as to how far
we go with certain issues. We have to get a lot of parental input, a lot of
permission forms for different classes especially even with things about
personal development. Everything has to be approved by the school

“board, because it is very conservative. Our community is different. We
also have a very religious community (Teacher 12).

Summary

 Teachers described why they teach what they teach in two distinct
categories: career choice and curriculum decisions. Teachers reported
enjoyment-and satisfaction from their chosen careers because they loved the
subject area, they felt it was important for students to learn, and théy believed
their teaching was a po'si}t‘ive contribution to their students future. Curriculum
decisions Were bésed on evolving sdéial changes, n"eeds and interests of the

students, and the individual growth and experience of the teacher.
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How do Family and Consumer Sciences Teachers Prepare Students for

Adult Family Roles?

One perme;ting theme revealed in the review of literature for this study
was the initial purpose for the establishment of the discipline of home economics
now known as Family and Cronsumer Sciehces. That purpose was the equipping
of individuals to face the challenges of change throughotJt }the lifespan whether in
the workplace or in the family. The areas of instruction nutritioh and foods,
marriage and. family life, parenting and child development, clothing management,
and housing and home furnishings are specifically taught in a family context.

The teachers interviewed described how they prepare students for adult roles in
the family in two categories: preparation and prevention (see Figure 4 Diagram of
How Famity and Consumer Sciences Teachers Prepare Students for Adult

Family Roles).

Preparation

The family which is the basic unit of our soeiety is the means by which
individual basic needs _are met. tlnstruction in Fémily and Consumer Sciences
classes dire’ctly addresses meeting basic needs.

We are the only discipline that teaches about the family and I think this is
very, very important. So | try to relate that into all the different areas that |
teach to them basically getting along in this world (Teacher 13).

Everything | think, that we teach, not only does it prepare them for basics
in the work place with communication skills and critical thinking and the
other things that go along with just the learning, but at home as well. They
have what they need in their private life at home to have a successful
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home life and they have what they need in the work place. They have the
best of both worlds (Teacher 9).

| think what we teach is one of the most important things to succeed in life.
We teach them people skills-and family skills and family life. We teach

~ them to try to be better and happier family members. We teach them to
be better parents and to prepare healthier meals for their children. | think
sometimes we have to take on a parenting role as a teacher. We are
everything. We are the mother, the doctor, the teacher, the professor, the
mediator. We are everything. | would like people to know that we teach

- them to get ready for life. To have a good career and a good happy
home. A good family life. | thlnk that's one of the most important things
(Teacher 11).

Addressing basic needs was most often reported in the areas bf nutrition
and child devel'opmen't.

I think the nutrition aspect and the child development aspect is extremely
important.’ | don’t teach the child development classes, but of course that
always bleeds over into whatever you're doing. And | think that's real
important because of the abuse situation. A lot of times I think kids, it's
not that they want to abuse their children they just don’t know what to
expect from them. | would say relationships and caring about each other
is probably more important than anything (Teacher 4).

What | teach is-real important. Proper nutrition for females because 99%

~ of them will have children probably and they will want to be fit because
they want healthy babies and they want to be healthy. They want to feed -
their children healthy meals.

“We are right now in society where both parents work. It's really hard for
one parent to stay home and | try to teach them that there are healthy
meals out there that they can prepare. They can prepare them instead of
this processed freezer stuff that a lot of people feed their children. | -
incorporate some consumer ed with the coupons and the grocery store. A

. lot of them know about the grocery stores, which one has the best buys...
(Teacher 11).

If they are not going to become parents themselves as biological parents,
they are going to be professionally acquainted with children or they are
going to be step parents or have nieces or nephews to be dealt with. As
some sort of authority figure, they are definitely going to have contact with
children. So | feel like every day in child development prepares them for
their future life because they will...the world involves children and they will
be dealing with them on some level (Teacher 7).
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Preventative

Often instruction is of a prevéntive nature. Teachers expressed that they
help students avoid problems in.their families before they arise.

| would like to think that it is a preventative, that Family Living is a
‘preventative class. Maybe if we think about our options and know
statistically what people before us have done and what kinds successes
and what kinds of failures they have had, then these students have a head
start. They know a little bit about what to expect from a relationship,
marriage, parenting, then they will be hopefully better parents or better
partners or better individuals as a result of having studied (Teacher 7).

A lot of time in functional-dysfunctional families because | think that is
something we have learned a lot about in our society. It's something we
haven't educated people about...how to have families function in a healthy
way, in a loving nurturing way so that we don’t recreate those cycles that
don’t work in families (Teacher 15).

An awareness that each student will have a responsibility to function as an adult
leader or role rhodel was a basic concept in preventing pfbblems.

When you move away from your family, you will be assuming these
responsibilities hopefully in your life for people in your community, your
family and yourself and | am going to give you an opportunity to practice
those here so when you move out there, you are in that leadership role
(Teacher 9).

Of course, we discuss that the male needs to be involved in parenting. He
needs to.be involved in relationships with his family not just go to work and
be the breadwinner. There’s a lot more that needs to happen. A lot of
their families have been like that. The father emotionally detaches himself
from the family. His main job, he believes, is to provide for the family and
the emotional part, he will let mom handle that (Teacher 12).

| feel like it makes them aware that everyone in the family has a role. | try
to stay away from traditional roles. | really encourage the guys to be in my
class. Even though this particular school system does not encourage

them heavily. We are a rural area and we still are pretty traditional. Some
of the guys | know are teased for being in here. | try to help them see how
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How Family and Consumer Sciences Teachers
Prepare Students for Adult Family Roles

Across the Life Span

I ‘ |
' Categofy1 - Preparation ' Category,z - Prevention
Theme - Meeting Basic - Theme - Creating
Needs. Awareness

Figure 4. Diagram of Categories and Themes of How Family and
Consumer Sciences Teachers Prepare Students for Adult
Family Roles. o
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you are going to have to balance a job with your family responsibilities
(Teacher 8).

A lot of our students don't have a family background that has given them
any idea about what a family and a good relationship should be. Maybe if
they can get a little bit of that here, it will help them in the future (Teacher
12). : :

Whether the focus of instruction is preparation or prevention, teachers
described their act‘i\'/ities as crossirjg the IifesApan. This approach reflects the
complexity of 'preparing for family'-life.

The family life cycle | think is very interesting to study and to let them
realize that the role they play when they start out is probably a lot different
than the role they will play in their forties and the role when they are in
their seventies. And to know that just because this is how your life is now
when you start your marriage, things are going to change because of your

- life experiences and different situations that arise. When we talk about
that with the kids we always have them find where their family is...you
know, the roles that are going on. | think it helps them realize why their
parents are the way they are at times (Teacher 12).

The stresses-that they might be faced with in the sandwich

generation... their parents are starting to be in that generation. To let them
know that these things are probably going to happen in their life also. You
can't avoid it, you can just prepare for it and deal with it as it comes up.
‘The roles have changed so much in families. You know the roles of
women especially it seems have changed. | have a lot of students that
are very ‘90s oriented. They are very modern in what they think and |
think it's wonderful. As long as they are realistic about it. You know, that
there are still things or roles that you are going to have to play-even if you
want to be the career woman and have a completely 50-50 relationship
with your spouse. You know there is realism that has got to come in there
(Teacher 12). '

Summary

Teachers described how they prepare students for aduilt roles in the
categories of preparation and prevention. Although most of the discussion was -

in general terms, the specific topics of nutrition and parenting were identified.
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Teachers also described their activities as preparing students for their roles

throughout the life span.

How do Family and Consumer Sciences Teachers Prepare Students for

Adult Work Roles?

While Family and Consumer Sciences is the only discipline with the family
as its fbcus,:teachers described how they prepare students for adult roles in the
workplacein two categories (see Figure 5 Diagram of How F'arhily and Consumer
Sciences Teachers Prepare.Students_ for Adult Work Roles). The first category
was direct instru}ction for entering the workplaee and the secohd was integrating

work concepts and habits into their instruction.

|nstrgctiovn for Entering the Workplace

- Teachers reported direct instruction of workplace concepts in the areas of
Career exploration and aequiring a job. These activities involved utilizing career

-assessment tools, completing applications, and developing interviewing skills.

Career ex‘plora‘tion.‘ Some teachers described career exploration units in
Foundations for Living | or Il classes. The units in these curriculum guides
included career explorétien, Famiiy end Coneumer"Sciences related careers,
Iocating ajob, job success, aﬁnd .cIi’mbing the career Iadder. -

We do career units of course. The basics that probably everyone does.
We do job interviews (Teacher 12). -

| have several students that are enrolled in my child development classes
that do want to pursue a career in child development in some way or
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another, whether it's elementary education or it's a higher level working
with children (Teacher 9).

| have another student who wants to be a Family and Consumer Sciences
teacher. | don't discourage her because there is a need for her. A lot of
people say that is a dying subject, but it's not and | think it's going to be
growing more (Teacher 12).

We have an opportunity to open some thoughts because they do have
a...they don't have a ...they are so needy. They don’t have a very
realistic idea of how quickly their future is going to be looking them in the

~ face. And how unprepared they are going to be if they don't start
immediately doing something (Teacher 7).

Teachers described activities beginrting with an-assessment of career interests
‘and educational aptitude. ACtivities included informél interest inventories and
formal tests designed to give studénts choices based on their p'erfo,rmance.

Using the PLAN test Which all of them take, we try to come up with a
direction for their next two years of high school and we explore careers
(Teacher 7).

Getting a job. Some high schools students have already entered the
workplace and provided expenences on which to build.

A lot of them work so we can talk about the S|tuat|ons that they have that
arise at their workplace. Some of them have had more jobs than | have.
They have had a lot more experience in different situations (Teacher 12).

Teachers included job applications and resumes’ in their job location unit.

Some of the paperwork | think prepares them. | try to have them fill out
more than one job application form so that they realize that “uh-oh when
they go there it's not going to look just the same as this.” And | tell them
that every application that | have ever filled out has been different from the
next one. | learn with them. | remember on an application once learning
“oh that's what that means.” | had seen that before, | can’t remember just
what it was. Sometimes | learn from the kids and they teach each other. |
try to have them write the letter so that they know how to do that (Teacher
15).

Then into careers, investigating occupations, of course all the forms and
letters and interviewing and so forth (Teacher 6).
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Then we look at applications, resumes, we do mock interviews (Teacher
1).

For example, when | talk about how to dress for a job interview, or how to
dress for a job, many of our students, even if they go to church, they dress
very casually. Many of them have a very difficult point of reference on
how to really truly dress for-a job...how they should look, what's
appropriate and what's not appropriate (Teacher 3).

Developing a strong workvethi'c; for today's workplace was included as a topic of
instruction. Good attendance, being on time, and interpersonal relations were
cited specifically.

We talk a lot about work ethics. We talk about harassment. We talk about
different gender related roles. Basically, | liken their role as a student to
their role as an employee. When we get on their case for being tardy, but
in real life one tardy may be the end of their job. Here they get a lot of
chances. | try to talk about the work ethic as much as possible. A lot of
them want to get by with as little as possible or | tend to see atrue attitude
of “that’s not my job, | shouldn’t do that.” We try to talk about the fact that
to do a good job on your job, you have to go above and beyond. If you
want advancement or recognition or promotion, you are going to have to
do more sometimes than what specifically is your job (Teacher 12).

Well, encduraging them to be there. Because | think 80% of doing your
job is showing up (Teacher 4).

| said “on the job, what are some attitudes that an employer would look
for?” They came up with some different things that they would not tolerate
and so forth and we talked about different people that work in the class.
We also talked about cleaning up after themselves and how they feel
when they have to clean up other peoples’ mess. So | try to relate what
we’re doing in class to their roles at work (Teacher 5).

Integrating Work Concepts

Teachers described their day to day classroom activities as opportunities

‘to integrate workplace skills. Many reported efforts to relate a variety of subject
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matter to the workplace. Although these are not necessarily technical skills, they
are areas required in virtually all workplace situations. -

Communication. Teachers recognized that communication skills are

essential for success in the wdrkpléce and identified this as a specific strength
they had in preparing students.

| feel like so many of our students in high school when they get in the
workplace struggle so much with this because of the lack of experience.
They don’t have the confidence to be able to get past the trash of what is
going on with the verbal and the nonverbal, to be able to make an
impression on somebody that they need to address the issues that they
have. So we do alot in communications (Teacher 9).

Interpersonal relationships. Working with others to achieve goals was
identified as a requirement for success in the workplace.

| do a lot of group.work because | feel like that's a skill that will benefit
students not only in my classroom but also in the work force (Teacher 10).

All the programs that my students volunteer for create, develop, follow
through with and see come to reality is basically what they’re going to be
doing in the workplace; decision-making, creating, problem-solving,
learning how to work interpersonally with everybody in the group, with the
ones who are the helpers, the leaders, every type of personality (Teacher
9).

That gets them ready for the workplace. That is what | can contribute,
being on time. | stress to them that if they are tardy during a food lab they
are putting everyone else in their group in a bind. It takes responsibility
and it takes teamwork. Getting along with others. When they work with
someone, they have to get along with them whether they like them or not
(Teacher 11). . ’ ‘ ‘

We do lots of team teaching and peer teaching in here. | believe that the
workplace is like that. | am always going to other teachers or people and
saying “this is what | want to do. How do | do this?” Or | need some ideas
for this. | think they need to get comfortable doing that with students in
their class (Teacher 15).

But you know studies tell us that peopie lose their jobs, not because they
can’'t do the job, but because they can’t get along with their coworkers. So
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that tells you right there that they have got to have the people skills. So if
we can concentrate on that, we not only affect them as a person and in
their family, but as a person in their job (Teacher 14).

Work habits. Working in the classroom gave teachers the opportUnity to
identify and encourage the development of a variety of strong work habits.

! would like to think that all high school classes are preparing them for
work roles in the fact that they have to learn to communicate and they
have to learn to be responsible and reliable. Attentive, good listeners,
good communicators. - They are going to need to learn initiative. 1 think
that | encourage those things. Initiative, creative solutions, maybe looking
at things more that one way, problem-solving...all of those things relate to
a work role. Whether you are an entrepreneur or an employee, the
principles that we teach encourage success. How do you teach looking at
things more than one way? Maybe | should say | encourage them not to
be just instant gratification people, but to appreciate earning and goal-
setting and celebrating accomplishments. They can listen to each other.
When they are discussing a concept and they listen to each other, they
learn empathy. We don't understand other people’s situations or what
they are going through if we never think about it. It's kind of an
appreciation of all people (Teacher 7).

Work habits included attendance, being on time, time management and project
comprlvetion. Respect toward others and observing gdod manners was aiso
_ identified as important work habits.

.1 also teach them if they work hard, that their supervisor will notice that
- working hard it real important. That is something | can see, | can see a
hard worker and their supervisor will too. A supervisor will see a lazy
person too. They’re going to chose the hard worker over the lazy person.
| try to teach them that everything needs to be done right, not just thrown
together because they always say, “well they're not going to care.” But
they will care. | try to stress that to them (Teacher 11).

Well, | try to relate daily, in class, what they are doing in class to work.
Like the grading system I've used for many years and | got at Vo-tech and
they get 5 points a day on using their time and their accuracy, attitude,
cleaning up after themselves and so on. The other day | was going over
that and | said “this is how you're graded in class and | don't think it's fair
to you to give you one grade only on the finished project’. So | grade
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them on how I think the work place would grade them and we talked about
each of these things (Teacher 5).

And | am not going to hound them and remind them for it. | think that's the
way it is in a job. If I'm gone and my students did the work that | left, I'm
responsible for grading it and getting it back to them. If they are gone,
they are responsible for finding out what they missed. It just never even
occurs to me (I don't care how long I've been teaching) | never occurs to
me to say “you were gone yesterday, this is what you need to do.” It just
doesn’t cross my mind. If someone will ask me for-their work, I'll say any
of you that were absent yesterday thlS is what you need to make up
(Teacher 15)

If they don't finish their sewing project, | have them come in after the year
-is over and have them finish it. | tell them the one thing that is important to
me in all of sewing is that you finish what you start. | think that carries
over into the job (Teacher 15).

You had to be a perfectionist almost. | can say that | don’t think | demand
that of my students. || am more concerned that they finish a project and
that they feel good about themselves and they feel like “I have a skill”
(Teacher 1).

I think probably being dependable, being on time, really applying
themselves to their work, not just there for a paycheck, but there to do a
good job. Being responsible, being on time, not putting the blame on
someone else for the reason they're late, or they don't like the job
because so-and-so’s the boss or whatever (Teacher 2).

A lot of my class is hands-on and some may have jobs that are hands-on
and some may really not have a hands-on.- | guess a lot of jobs are
hands-on, but just people skills. | try to teach them that and punctuality.
Responsibility, | have worked pretty hard at trying to teach them that.
They think if they are late, they are not hurting anybody but themselves,
but they are when they are in a food Iab or doing a presentatlon it throws
everyone behind (Teacher 1 1). ‘ :

Manners, you know, how do you eat if you're asked to go to a job
interview over lunch? What table etiquette is important. How to dress.
They think that the table etiquette is real silly, but they want to know it. It's
real interesting because I do the table etiquette unit the week before prom,
| always do it the week before prom. You know they make all these
comments and then the next week when they come back in they say ‘I
was the only one that knew which fork to use” so they really are happy
that you've done it but they don’t want.you to know that they don’t know
‘that already Teacher 4).



153

How Family and Consumer Sciences Teachers
Prepare Students for Adult Work Roles

1

Category 1.- Instruction for Entering Category 2 - Integrating into the
“the Workplace Curriculum
Themes Themes

Career Exploration

Communication

Getting a Job

I

Interpersonal Relationships

—+

Work Habits

Figure 5. Diagram of Categories and Themes of How Family and
Consumer Sciences Teachers Prepare Students for Adult Work

Roles. . !
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Both of them are jobs, in that it takes everyone working together to make
the family a success and it's the same thing at the work place. So each
person has to do his or her own part, and maybe a littie bit more beyond
that, in order to make it a success. That means helping out in the home,
or at work, if someone’s having a little bit of trouble getting the job done to
step in and help and once again learning responsibility and being on time,
being on task and that kind of thing. | think that learning to take
responsibility for your actions and accepting consequences and not laying
‘the blame on others are some things that are real important (Teacher 2).

“Again I think if we zero in on teaching them and expecting and they start
‘using respect for each other, consideration, cooperation, submitting to
authority, adjusting to expectations, learning responsibility for themselves,
learning to organize. A lot of what | teach is organizational skills, the
things | require of them. The expectations in the classroom. It's going to
help them as they become ‘adults out on their own to be able to function.
We all no matter how high we go, there is someone that we have to
submit to, someone we have to consult with. Whether it be in the family,
on the job, in the community, in the church, where ever. It is a continual
process learning to interact with other people, iearning to get along with
people. | think if they can learn it in the classroom on a daily weekly basis,
it will carry over (Teacher 6).

Summary

.The ways Family and Consumer Sciences teachers described how they
prepare students fc_)r adult roles in the workplace were divided into two
categories: direct instruétion for entering the workblace and integrating work
concepts and habits into their instruction. Direct ihstructiOn included career
exploration and entering the work force. The integration of work concepts into
the curriculum included communicatvi‘on., interpersohal‘rélationsh.ip skills, and

developing good work habits.



CHAPTER V

SUMMARY, CONCLUSIONS, AND

RECOMMENDATIONS
Intrdduction

The purpose of this study waé to discdver and describe the beliefs and
practices of selected Family‘and Co‘n’sumer‘S‘ciences teachers in preparing
students for the adult roles they will assume as family members and workers
in the post-industrial era. As this study progressed, the researcher gained a
new respect for the professiqn of Family and Consumer Sciences teachers.
Each teacher provided a variety of examples of how she prepares her
students for their futures ih families and work situations.

The review of literature revealed a change in the family and in the
nature of work that presented challenges for education. The skills identified
as necessary for success in the workplace were confirmed as skills also
necessary for success |n the family. Semi-structured interviews and
document analysis were employed to}determi‘ne the ways Family and
Consumer Sciences teachers in Oklahoma address the preparation of

students for adult roles in the family and the workplace. ChapterVis a

summary of the findings and reports the conclusions which emerged from the.
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categories and themes defihing the practice of Family and Consumer
Sciences in Oklahoma. The chapter concludes with recommendations for
further studies, impliCations of this research, and recommendations for
practice. | |

Summary of Findings

The review of literature regarding the history of homé economics, the
contemporary context of work ahd family, and the education heeded for a
postindustrial eré resulted in thé following t\)vo research questions:

1. What should high school students know to assume adult roles in
the changing family and workplace?

2. Howdo Fémily and Consumer Sciences programs prepare

students to assume adult roles?

Findings of the Review of Literature

As the current century began, efforts to prebare women for their adult
roles were focused toward equipping them for their role as a homemaker.
Though women were enteﬁng the workforce in record numbjefs, they retained
the responsibilities as homemakers and as keepers-of the family. The
discipline of home econorﬁics was formalized with '}the foundational purpose of
equipping individuals to féce fhe chéllenges of change throughout the life
span whether in the workplace br in the family. Therefore, home economics
was a powerful tool used to prepare women for home and family life.

However, as women were needed in the workforce to replace soldiers serving
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in battle during World War |l the traditional role of females as homemakers
was expanded to include full-time or part-time work outside the home.

AIt}hough the pioneers of the profession of home economics were
scientific in practice, committed to addressing social change often through
political action, a stereotype of confinement to the home engaged in cooking
and sewing activities developed. Whether real or imagined, the perception of
home economics instruction was focused on a limited view of the role of the
homemaker. The feminist movement during fhé seventies challenged the
traditional roles of both women and men. As these roles were challenged, the
stereotyPe of home economics education caused the effectiveness of
programs in schools to be questioned resulting in the‘eliminétion of many
programs across the nation.

While remnants of the traditional roles.of homemaker and breadwinner
remain, the effects of the feminist movement on the family and on the
workplace are undeniable. “Families have become more dependent on the
earnings of women and the econbmy has become dependent on women
workérs” (Burge, 1989). As the century draws to a close, the once ’nuclear
family has a less traditional appearahce. The inﬂuénce of work on the family
has increased as women have continued to enter the workforce and men
have taken a more active role in family work. Work and family issues are“

’ intevrtwined ha\)ing strong influences on the roles required for success and
happiness in both arenas. Thé adult roles of men and women in the

workplace and at home are no longer based on gender. The arrival of the
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| | information age has resulted in continuing change in the ways Americans
learn and transact business. The nature of work requires skills in
communication, ‘in ihterpersohal relationships, and in problem-solving to
address ongoing pattérn’s of change.

Public educatién has been an effective tool in preparing students for
their adult roles. EXponential change has presented multiple challenges to
teachers as they plan and carry out experiencés.for their students. Reform
efforts have resulted in the intense examination of the fundamentals of
Iearning, philosophies of schooling, and demands of the family and
workplace. Included in these e_ffolrts were the SCANS reports, America 2000,
the Family Involvemént Initiative, and the School-to-Work Opportunities Act.
Each of these targeted the preparation of students to perform better in the
family and in the workplace through a variety of strategies. Particular
attention has beén directed-toward traditional academic subjects including
math, science, foreign language, and social studies. However, little attehtion
has béen;given to the ways in which Family and Consumer Sciences
program"é prepare students for aduit roles in the fémily and in the workplace
(Way, 1995).

The review of Iiterafure indicated thét the compléxity in the nature of
the family and in the nature of the workplace required change in the ways
educators prepare students to assume adult roles. Specifically the SCANS

report outlined a set of skills or competencies necessary for success in the
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workplace. These competencies which have been widely distributed and
utilized as a guide for educational planning are summarized below
¢ Resources - Allocates time, money, material, facility and human
resources; ‘ -
¢ Information - Acquires, evaluates, organizes and maintains,

interprets and communicates, and uses computers to process
information;

¢ Interpersonal - Participates as a member of a team, teaches others,
serves clients and customers, exercises leadership, negotiates,
works with cultural diversity,

e Systems - understands systems, monitors and corrects

performance, and improves and designs systems;

e Technology- selects, applies, maintains and troubleshoots

technology. (SCANS, 1994, p. 2-6)

In addition to the SCANS report, the Department of Educétion
presen_ted a strategy directed toward a change in attitude regarding education
specifically targeting the fami_ly as an integral component of achieving
success. The strength of family was recbgnized as essential to preparing
students for adult roles. However, there has been little attention given to
Family and Consumer Sciences as a resource available to prepare students
for family and work roles. In fact, federal funding for Consumer and
Homemaking programs has been eliminated and increased requirements in
core subjects have resulted in progrems being dropped from course offerings.

The review of literature revealed few studies addressing the ways

Family and Consumer Sciences programs prepare students for adult roles in

the family and workplace. This study addressed that issue.
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Findings from the Interviews

Sixteen Oklahoma Family and Consumer Sciences teachers were
interviewed using the following five questions: |

1. What do you teach?

2. How do you teéch?

:3. Why do you teach what you teach?

4. How does what you teach prebare students for adult roles in the
family? |

5. How doeé what you 'teach' prepare stud_ents fo_r adult roles in the
workplace? |

Interview transcripts were “mined” for recurrent categories and themes
(Mc&éckén, 1988). The following sum}mary of results was obtained from the
interviews. |

1. Family and Consumer Sciences teachers teach life skills that
include basic academic skills, communication, relationships, decision-making
and problem-sol\)ing, goal settihg and weliness. These are skills that'are.
speciﬁcallly identiﬂed as hecessary in the SCANS reports ( 19945.

2. Life skills are taught comprehensively.in the context of the “Big
Picture”. The “Big Picture” is a system, a comprehensive approach to life
planning that inciludes ongoing desién and improvement, irouble-shooting and
- correction. Teachers teach skills necessary across the life span for family life
and work life. In other‘ words, skills are taught in the context of how fhey will

be applied to one’s life. Contextual learning involves a complex interplay
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between information and experience and direcﬂy affects the way the learners
brain is “wired” (Collins, Brown, & Holum, 1991; Shore, 1997).

3. Family and Consumer Sciences teachers teach a variety of subject
areas including careers and work orientati‘on, farﬁily life, nutrition and foods,
parenting and child development, clothing, and housing and home
furnishings. An integral part of all subjects is consumer education which
includes time and money managemeht,' consumer decision-making, and
resource management. Th.e‘management of resources is a specific
competency idehtjﬂed in the SCANS reports (1994).

4. Family and Consumer Sciences feachers use a variety of strategies
including the teacher intense strategies of lecture, discussi,on; examples and
stories, demonstration,3 evaluation, and role-modeling to teach their students.

5. These teachers also use a variety of student intense strategies
ihleding-hands on experiences, laboratory experiences, simulations,
research, projects, and cooperative learning.  These strategies provide
situations that take abstract tasks into authentic contexts so that students
understahd the‘ir re-levance. The diveréity of ‘situ'ations 'help, students transfer
whaf they learn to real life experiences (Collins, Brown, & HolUm, 1991).
| 6. Among the resources implemented by Famiiy and Consumer
Sciences teachers are Oklahoma curriculum guides, téxtbooks, newspapers
and other media, computers, software and other technology, videos, gUest‘ |
speakers, and field trips. This diversity of resources prdvides students with

opportunities of gaining, organizing, interpreting, and using information in a
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variety of ways. The management of information and ability to selevct‘ and use
techndlogy are identified as necessary skills (SCANS, 1994).

7. Teachers selected their careers because they enjoyed the subject
area and felt that it was relevaht and irhportant to students. They also -
believed they were mékihg an important contribution to the future.

8. Family and Consumer Sciences teachers deséribed their daily
practice as addkessing social changé to heet the needs and interests of
studenfs. This confirms the suggéstiOn that home economics (Fémily and
Consumer Sciences) contehf Should contribute to_the solution of enduring
problems of familiés; be based on an ‘awarénéss of current family life and
social issues and those projected for the future (Feistenausén & Couch,
1991).

'9. Teachers changed theif content and presentatibn based on their
own growth and experience. Staying informed through a variety of resources
was described as a key to building relevant curriculum. Teache;s were aware
of pefsonal likes and dislikes and their bearing upon curriculum decision
making.

10. Teachers prepare students for family roles aéross the Iifer span by
teaching students how to meet bésié needs fdr themselves and others.

11.Family anlcyvj. Consumer Sciences teachers crevaie én awareness of
family related issues and crises that acts as a preventive to problems‘ in the
future.

12. Teachers prepare students for adult work roles directly through
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instruction and activities in career exploration and in job acqukisition skills.

13. Teachers integrated work competencies into the curriculum
including communication, interpersonal relationships, and good work habits.
Team work and cooperative Ieérning were specifically identified as strategies
often used in Family énd Consumer Sciences coursework. Such activities are
specifically important in deVeIoping the foIIowing necessary skills including
leadership, negotiating, and becoming an effective team merﬁber (SCANS,

1994).
Conclusions

Although rhuch has been Written regar'ding the reconcéptualization and
reform in vocational edUcation, there is limited informatioﬁ regarding how
Family and Consumer Sciénceé teachers p_reparé studenfs |n -{he )
development of work competencies for a changing workplace and a changing
family life. This study sought to discover what, how, and why Family and
Consumer Sciences teachers teach what they teach and explain how their
practice pfépares students for adUIt family and work roles. The following

conclusions emerged from the finding of the study.

Teachers are Teaching What Students Need to Learn

Family and Consumer Sciences teachers reported teaching their
course content in a comprehensive family context with most instructional and

Future Homemakers of America (FHA) activities focused on family and work
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issUes_. The teachers interviewed for this study described what they teach
:usin‘g both broad concepts and course titles. The broad concepts of basic
academics skills, communicétion, interpersonal reiafionships, decision making
and problem solving, and goal setting were distind themes that specifically
relate to the compet_encﬁi'es outlined as'hecessary in the SCANS report'of
1994. Only the weliness theme is not speciﬁcally‘ included in the SCANS list.
However, weliness may be incl'uded as ‘a‘n important combonent in the
management of human resources which is listed in the SCANS
competencies. In addition to the dompétenc;ies, the SCANS re\port targeted
the family as a critical cqmponent for achieving suécess. While the SCANS
report is not the only‘ tool for measUring what students need to know, it does

- represent an extensive- effort by}the Department of Labor to prepare students
for the world of work. Thereforé, Oklahoma curriculum guides are designed
fo target the SCANS skills. - -

The course titles reported by the teachers were those set forth by the
Oklahoma Department_.bf Vocational Technical Education and supported by
c,urricuklum} guides. These-curriculum guides are provided for teachers to
guide their course planning and activities. The guides are desighed to
reinforce basic reading, writing, rvnath,’ and science »skills; :speaking and
listening skills; working with others; probl‘erh-sorlving' skills with analysis and
application in complex situations; employability skills; and social studi'es skills.
While the use of curriculum guides is widespread, none of these teachers

reported using it as their principal source of information. Ongoing change in
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curriculum topics required the use of multiple sources of information such as
literature, media, and guest speakers regarding issues in popular culture that

related to the needs of students.

Iga_chers_ are Using Effective TeachingLMethods

School reform efforts have created intense interest in the fundamentals
of teaching and learning in prepari‘ng students f_er the future. The Oklahoma
Department of Vocational Educa'tioh Family and Consumer Sciences Division
provides' ongoing professional development opportunities for teachers.
Through workshops and other activities, teachers are informed abou}t and
envcouraged to implement a variety of strategies te enhance student leaming.
Teachers reported using a variety of teaching strategies in which both they
and their students take an active: part in the learning process. While teachers
described their role ae Iectufer, discussion leader, story teller, demonstrator,
evaluator, and role model, they reported student activity as the principal
teaching and learning method. However, teachers emphasiied student
involvement as the critical component in student learning.

Making connections between knowing and doing emerged as the best
way to prepare students for ;aAduIt roles (Berryrﬁan & Bailey, 1992; Caine &
Caine, 1994). The teachere'intewie\)vedv beIiev‘ed. thaf itis é mistake to
assume that leaming automatically transfers to real world situations. They
focused on student intense activities such as hands on experiences,

simulations, research, and projects as effective strategies to connect
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instruction to real life (Collins, Brown, & Holum, 1991). The descriptions of
teaching strategies reflected a Deweyan approach drawing from experiences
of the students and designing instructional activities that focused on the
development of problem solving skills.} Mény of these instructional activities

were carried out in cooperative learning situations.

Family and Consumer Sciences Education is Vocational Education

The status of home economics as vocational education began with the
Smith-HughesAct funding in 1917 with the intent of preparing young women
for their vocatiohél roles as adult_hOmemakers_'. Young women were
instructed in straiegies of managing resources efficiently to improve home life.
Assuming their respoh‘s'ibilities as American women. meant freeing their
homes from thé “domihance of fhihgs” or materialism and foéQsing on the
more important and permahent interest of the home and’ society (Quilling,
1991, p. 253).

As the twentieth century draws to a close, the roles, the resources, and
the vriespbhsi}bilities of both‘m‘en a»n‘d women have grown broader, more
complex, and more comprehensive. Gender role stereotypés' are less defined
in the home and in the workplace. Respons‘i’bilities ihclude a broad variety of
both family and Wbrk activities. Resourées include an ever—chénging array of
technological tools that impact home life and work life. . During the 1904 Lake
Placid Conference, the original statement of purpose was recorded beginning

- with “...home economics (now Family and Consumer Sciences) stands for the -
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ideal home life of today unhampered by the traditions of the past” (Quilling,
1991, p. 253). Although there has been much change in the American family
- and workplace, the original purpose statement holds true today.

Many individuals are not aware that Family and Consumer Sciences
has been considered‘:\/OCational education formally since the Smith-Hughes
Act of 1917. Aé a rule, comprehensive high schools in Oklahoma do not offer
occupational programs in Family and Consumer Sciences. These
occupational programs are offered at area vbcétional-technical schools and
include food service, child Caré, and‘ fashion production. S}uch programs are
designed to prepare students for speciﬂc jobs or careers. However, as the
teachers interviewéd described what, how, and why they teéch, it was evident
that they are preparing'students for their adult roles. Skills ne¢es_sary for
success in theworkplabe are also necessary'for succesé in the family.
Teéchers described these skills as basic academics skills, communication
skills, interpersonal relationships, decision making and problem solving, goal

- setting, and wellness taught in a family context. They expressed that this
instruction is an essential foundation to success as an adult and with the -
exception of basic academic skills and problem solving is not present in any

other high school coursework.

Family and Consumer Sciences Programs are Transformative

Learning in the Family and Consumer Sciences classroom involves

more than the transmission of facts and ideas. Teachers described what they
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taught as comprehensive life skills presented in a “Big Picture” format. The
content and the presentation of coursework is transformative in nature. In
other words, Family and Consumer Sciences makes a difference in the lives
of the studenté. Berryman and Bailéy (1992) stated that research indicates
that students have difficulty transferring learning from sbhool_to situations
outside school and from outside of school to school situations. Students
appear to tuck knowledge into Separate cdmpartments of their lives and
learning does not cross ovef from knowledge to practice. However, the
teachers interviewed concluded‘}that students indeéd report using the
knowledge gained in Fémily ahd’:‘Co'nsumer‘ Sciences classes. The subject
areas are applicable to every student because they relate to réal life
situations. Family and- Consumer Sciences teachers attempt to teach within
the students’ life experiences. Therefore, iéarning in Family a“nd Consumer
Sciences is not decontextualized..

Family and Consumer Sciences classrooms are busy places.
Although there are times when teachers lecture, students are most often
engaged in active learning. Assignments and activities are designed as
opportunities to explore, i_n\_/ent, and discover ways to utilize subject matter.
This approach allows étudents to make meéhin'g of learning by incorporating
that learning into their own lives. Teachers use a variety of assessment
strategies beyond “right answer” responses. This type of assessment reveals
to both the teacher and the student whether or not true learning has taken

place.
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Recommendations

The interactive nature of the Ioﬁg interview oﬁen raises que‘stions
beyond thosé addressed in the research project (Burlingame, 1995). Such is
the case for this study. Whén the analysis of the review of literature was
coupled with the data gathered from the teacher interviews, several issues
emerged that may require ad'ditio‘na.l inquiry for understanding._. The
recomméndations are dividéd into the two broéd'areas of issues relating to

practice and suggestions for further research.

Recommendations Rela‘ti‘ng to Practice

The following recommendations address issues that relate to the.
ongoing teaching of Farﬁily and Consumer Sciences in secondary schools:

1. Family and Consumer Sciencés tééchers expressed concern that
they have been marginalizevd“f;okm other coré éubjects including Engllsh
math, science, social stﬁdies, fine arts, and foreign language. In Oklahoma
fewer than one percent of Family and Consumer Sciences teachers are men.
There are no men teaChihé ‘Family and Consumer Sciences in Oklahoma
comprehensive high sc’hools. Courses ére viewed among thé less rigorous
and teachers report that they feel like their classes are a .“d‘umping ground.”
Often teachers are célled onn to aci as hostesses or perform‘ custodial
duties while teachers of oiher subjects are not asked or required to perform
such tasks. Legislators, most of whom are male, have focused on core

subjects, fine arts, and foreign language as requirements while cutting
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funding for vocational Family and Consumeri Sciences programs in
comprehensive high schools. These attitudes reflected by counselors,
adminiétrators, and legislators cause teachers to question how the profession
could receive such little regard when {he American family is deteriorating.
Oklahoma teachers have .béen encouraged to spotlight what they do with
pubiid relations efforts. To sumrﬁarize teachers believe what théy teach is
critical to the success of their students. Howevér, there remains a need to
take a more active position in educatihg others about Family and Consumer

~ Sciences. Therefovre,i itis recbmmended that Family and Consumer Sciences
teachers in Oklahoma promote the ‘w‘ays their programs prepare students for
adult life through bubiic relations strategies.

2. Although the male enroliment in Family and Consumer Sciences -
has increased, females still represent the largest portion of students enrolied.
As the roles of men and women have becdme less defined, men are
éssuming more responsibility in the areas addressed in Family and Consumer
Sciences classes. Parents, students, and counselors should look at Family
and Consumer Sciences as addressing the problems of individuals, families,
and c<‘)‘r}n‘munities rather ihan just the probiems of women. Efforts have been
made to encourage males to enroli in"Family ahd Coi‘isumer Sciences course
through special recognition of non-traditional stUdents, bUt it is recommended
that additional efforts should be made to increase male enroliment.

3. Family and Consumer Sciences students would benefit from
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integration with core subject‘ areas. The contextual nature of Family and
Consumer Sciences provides a frame of reference for students to connect
new vlearning. Teachers report there is no time in the traditional school day to
plan such integration and mahy existing resources regarding the subject are
philosophical rather than pfactical in nature. In other words, resources
identify the need to ihtegrate with “a¢ademi'c” subjects, but do not offer ways
to accomplish éuch ihtegration. Theréfore, it is recommended that teachers
explore ways of integrating their coursework with core subject areaé and carry
out such activities. '-
4. School reforrri efforts brovught additional concerns regarding Family

and Consumer Séiences education. Block schedUIing has given more

students the oppbrtUnity to take classes, but has increased class size which
may limit the number of hands onj"experience‘s‘_of‘f'ered to éfudénts. Other
reform efforts which focus on core subjects héve limited the number of
electives students can také. Lowered enrollment is a threat to the viability of
programs especially in rural communities. The need for hands on activities
and availability of equipmént shduld be considered when counselors or
adfninistratofs assign enroliment numbers to Famiiy and Consumer Sciences
classes. Therefore, it ié récdmmended that class »size not exceed the
available resouréés.

5. Teachers believe what they do is critically important for students.

Many expressed the belief that at least one Family and Consumer Sciences

class should be requiréd to graduate from high school. A class such as
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Foundations for Living | would be a good choice for this requirement. It is
recommended that serious consideration be given to requiring such a class
for graduation. 7

2. Ateacher shortage is already evident in Oklahoma. Teacher
education programs are offered at three state universities Noﬁheastern State
University, University of Central Oklahoma and East Central University. No
programs are offered at the two major uniVerSi'ties, OklahomaState University
or the University cf Okl'ahoma.‘ Because teachers believed what they do is
important, they expressed concernlregardin‘g ‘who will take their places upon

retirement. Teacher education programs should be made more accessible to

students.

Recommendations for Further Research

The following recommendations address opportunities for further
research to broadeh the knowledge base r‘egard.ing Family and Consumer
Sciences education.

1.. Selected teachers reported rich descriptions of their teaching
experiences, but there is little informaticn regardihg the extent to which
students practice what is taught once they leave school and enter the adult
world. Teachere‘ made feferehce to former students returning and sharing
their reflections about what they learned in Family and Consumer Sciences
classes, but further study would prcvide more accurate descriptive data.

J
Therefore, it is recommended that follow-up research be conducted to
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determine the extent to which studenté use information and skills learned in
Family and Consumer Sciences.

2. Teachers who participated in this study were identified by
supervisors as rich in information and exemplifying characteristics of interest
which is Family and Consumer Sciehces education i‘n comprehensive high

~schools. The investigator recognized that‘these teachers may not be
representative of"all Family and Consume_r Sc;iéncés teacheré. Further study

“should be done to determine the extent to which the ﬁndings‘fro‘m this sthdy
are descriptive of all Familby and Consumer Sciences teachers.

Although“e»fforts }have beén made tb educate the public regarding the

~ value of Family a'hd Consumef Sciences edLucation, few infoads have been
made with decision-makers. Global competition in math_‘ and science have
monbpolized‘the‘ interest of policy makers in education. Ironicélly, the skills
identified in the SCANS report as essential to success in a global workplace
are those Family and Consumer Sciences teachers identified in iheir

descriptions of what they teach as they were interviewed for this study.
Implications of the Study

This qualitative study ‘.hasl giVéh the investig.ato‘r a rich description of
thé way Oklahoma Family and Cdnéumer Sciénces’teachefs view their
practice. Although there were curriculum resources directed toward preparing
students for adult roles in familyrand work, there were no studies from the

’perspective of practicing Family and Consumer Sciences teachers regarding
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this topic. Therefore, if this study has achieved thé goal of the researcher, it
has provided valuable insight into an already existing resource available for
preparing students for adult family and work roles.

According to Denzin and Lincoln (1 995) the g}oal qf qualitative researbh
has not reached comp'le'tion"with only inquiry and underétanding. The aim of
qualitative research is further directed toward the construction of new
interpretations of What‘_was previoUst held és truth. This constructivist
challenge requires the reader'to beédfne' transfprmed as they are informed.
Such is the case with this research. It is the hope of the researéher that this
study will cha_lleng‘eithvev e*isting stereotypes and p_fovidé new insights into the
practice of Family éﬁd Consumer Sciences educatioﬁ as a valuable resource
for students. |

Decision makers in the school community who guide students in
planning their school experiences aé well as policy makers at the
administrative and legislative levels who determine requirements are
obligated to {undérstahd the réality of available resources. It is time to put the
stereotypes 'a'side and,‘»eXa,mine the actual practice of Family and Consumer
Sciences teachers. ' Such an examination may expand the 6ppqrtuniti‘e‘s

available for students in pfeparing for adult roles in the family and at work.
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MEMORANDUM
From: Susan C. Reynolds
Subject: Family and Consumer Sciences Education

Date: August_ 18, 1997

This memo is a reflection of my personal conceptions, assumptions and
experiences concerning Family and Consumer Sciences programs in secondary
schools. It serves as a record of my preconceived understanding of these
programs and is a basis from which to reference personal biases. It also serves
as a method of manufacturing distance in the data analysis process of the
research study. o .

Personal History Relevant to the Study

e B. S. Ed. Northeastern State University, Vocational Home Economics
Education, 1983

« Oklahoma Department of Education Standard Certification Vocational Home
Economics & Secondary School Administration - current

Personal Definition

Family and Consumer Sciences programs are those which may be called by
other names such as home economics, human ecology, human environmental
sciences or others. The primary focus is on the family. They typically have as
their central mission that of home economics: “...the work of the family requires
knowledge and skills in the area of individual, child, and family development;
textiles and clothing; nutrition and foods; housing and living environment; and
consumer and resource management.” :

Personal Conceptions

o Emphasis on math, science and other “academic” subjects has devalued
Family and Consumer Sciences programs.
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Skills taught in Family and Consumer Sciences are viewed as unimportant or
taken for granted.

Students enrolled in these programs are those whom counselors believe
cannot succeed in other classes. '

Today's American families face more serious challenges than at any other
time in history. '

The role of the father is being minimized or overlooked.

Personal Challenges

Funding from the federal government for consumer and homemaking
programs has been cut. ' v '

Students do not see classes as important during the time they are enrolled.
Relevance is apparent only when knowledge is later put to use.

The cooking and sewing stereotype still exists.
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Appendix B

Research Questionnaire and Interview Outline

Date: o Place of Interview:
Start Time: ' End Time: Assessment of Rapport: Lo1 2 4 5 Hi
Tape Number - Begin Number End Number

Transcribed by:

Subject: | . | Gender:

1.

Describe the community where. you grew up.

2.

What was your high school experience like? |

. Describe your college experience.

What factors contributed to your career choice?

5.

How long have you been in the Family and Consumer Sciences profession?

6.

Describe your involvement in the profession.

The following pages contain the research questions and notes to assist in
prompting the respondent when necessary to keep her talking.
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Formal Questionnaire

7. What do you teach?

Tell me moré about...(something mention.eud in response)
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8. How do you teach?

Tell me more about....(a subject in the response)
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9. Why do you teach what you teach?

Tell me more ébout ........ (something mentioned in the response)
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10. How do you prepare students to assume adult roles in the family?

Tell me more about ........(something mentioned in the above response)
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11. How do you prepare students to assume adult roles in the workplace?

Tell me more about ........ (something mentioned in the above response)
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After each topic is discussed, use the following prompts when necessary to keep
the respondent talking: :

Topic:
POSSIBLE PROMPT QUESTIONS INCLUDE

Tell me more about

How is accomplished?

Why do you see . ___asimportant?

How do students __ - ?
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NAME

TITLE

ADDRESS

CITY, STATE, ZIP

Dear:

As a doctoral student in Occupational and Adult Education at Oklahoma State
University in Stillwater, Oklahoma, | will be conducting the data collection
segment of my dissertation research during the coming semester. Thefocus of
my research is the examination of how Family and Consumer Sciences programs
enable students to assume adult roles in the family and in the workplace.

| plan to use the long interview technique with teachers who are presently
teaching in comprehensive high schools in Oklahoma. The audio taped interview
will consist of five open-ended questions regarding the focus of the study. - All
interviews will be conducted in classrooms if possible and will be anonymous. In
additional to the interviews, | am examining samples of materials and activities
used in Oklahoma Family and Consumer Sciences programs. -

Because you were recommended as an interview subject, | am seeking your
personal participation in the interview process. | am excited to begin this part of
the research process and will contact you soon by telephone to discuss an
interview time. | believe this project may reveal significant information about
Family and Consumer Sciences programs in Oklahoma.

Your willingness to assist me in this project is appreciated.

Sincerely,

~ ‘Susan Reynolds
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DATE

INTERVIEWEE NAME

ADDRESS

CITY, STATEZIP

Dear

Thank you for your willingness to assist me in data collection by granting an
interview. This letter is to confirm my earllertelephone conversation with you
regarding an appointment.

As we discussed, this interview is a part of my dissertation research. The focus
of my study is how Family and Consumer Sciences programs enable students to
assume adult roles in the family and the workplace.

The interview will require approximately one hour to complete. | appreciate your
willingness to participate and share your time with me.

Your interview is scheduled for:

Date:

Time:

Location:

City, State:

| am looking forward. to meeting with you.

SinCérer,

Susan Reynolds
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CONSENT AND AGREEMENT FORM
TO CONDUCT RESEARCH INTERVIEW

General Information

You have been asked by a graduate student of Oklahoma State University
working on a doctoral dissertation to be interviewed regarding your views
concerning how Family-and Consumer Sciences programs prepare students for
family and work roles.

The interview serves two purposes:

1. Data collected in the interview will be used by the student interview to
complete a d|ssertat|on relating to Famlly and Consumer Sciences
education. ‘

2. Information gathered by the student researcher may be used in
scholarly publlcatlons of the student and/or the dissertation advrser

The interview W|II last for approxrmately one to one and one-half hours and will
be recorded on audio tape. The questions asked have been developed by the
student researcher and will be asked of all interviewees. Using the tapes, all
recorded interviews will be transcribed verbatim for analysis. The dissertation
may include a review of these transcripts.

Individuals interviewed will not be identified or referenced in discussions and in
written materials dealing with the interview or research topic.

No interview will be accepted or used by the student researcher for analysis
unless this consent form has been signed by all parties. The form will be filed
and retained for at least two years by the student researcher.

Subject Understanding

o | understand that partlclpatlon in thlS interview is voluntary and that there is no
penalty for refusal to participate.

- e lunderstand that | may refuse to answer any question or withdraw from the
interview at any time.

¢ | understand that | am free to wrthdraw my consent and part|C|pat|on in.this
project at any time.

o | understand that the interview will be conducted accordrng to commonly
accepted research procedures and that information taken from the interview
will be recorded and transcribed. ‘

e To assure the integrity of the transcription and to validate my responses to the
interview questions, | understand that the tape recording will be preserved for
a perlod of at least two before being destroyed.
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| understand the interview will not cover topics that could reasonably place the
subject at risk for criminal or civil liability or be damaging to the subject’s financial
standing or employability or deal with sensitive aspects of the subject’s own
behavior such as illegal conduct, dug use, sexual behavior, or use of alcohol.

I may contact the dissertation ad\/isef Dr. James Gregson, Occupational and
Adult Education, 403 Classroom Building, Oklahoma State UnlverSIty, Stillwater,
Oklahoma 74078; (405) 744-9200.

I have read and fully understand this consent form. | understand that | will not be
identified or referred to by title or name in written form. | sign this form freely and
voluntarily. A copy has been given to me.

Signed: | ’ | —_ Date:
(Signature of Subject) B

| certify that | have personally explained all elements of this form to the subject
before requesting the subject to sign it and provided the subject with a copy of
this form.

Signed: | Date:
' (Signature of Student Researcher)
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DATE

NAME

TITLE

ADDRESS

CITY, STATEZIP

Dear

- Thank you for the opportunity of interviewing with you at ,4 last week.
| sincerely appreciate the time you took away from your busy schedule to assist

me in gathering information. ' :

Your experience and professionalism in Family and Consumer Sciences

education will prove to-be invaluable as | analyze the information for my

dissertation.

The insights you offered through your experience have been of great benefit to
me. If | may be of assistance to you in any way, please contact me.

Sincerely,

Susan Reynolds
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OKLAHOMA STATE UNIVERSITY
INSTITUTIONAL REVIEW BOARD
HUMAN SUBJECTS REVIEW

Date: February 25, 1998 IRB #: ED-98-085

Proposal Title: PREPARING STUDENTS FOR ADULT ROLES: A QUALITATIVE STUDY OF
FAMILY AND CONSUMER SCIENCES PROGRAMS IN OKLAHOMA

Principal Investigator(s): James A. Gregson, Susan Carol Reynolds
Reviewed and Processed as: Exempt
Appro‘ al Status Recommended by Rewcwer(s) Approved

ALL APPROVALS MAY BE SUBJECT TO REVIEW BY FULL INSTITUTIONAL REVIEW BOARD AT .
NEXT MEETING, AS WELL AS ARE SUBJECT TO MONITORING AT ANY TIME DURING THE
APPROVAL PERIOD. ’

APPROVAL STATUS PERIOD VALID FOR DATA COLLECTION FOR A ONE CALENDAR YEAR
PERIOD AFTER WHICH A CONTINUATION OR RENEWAL REQUEST IS REQUIRED TO BE
SUBMITTED FOR BOARD APPROVAL.

ANY MODIFICATIONS TO APPROVED PROJECT MUST ALSO BE SUBMITTED FOR APPROVAL.

Comments, Modifications/Conditions for Approval or Disapproval are as follows:

Date: February 26, 1998

l/  Chair of Institutiga/Review Board
cc: Susan Carol Reynolds



SUSAN REYNOLDS

DATE: December 1, 1998
TO: Institutional Review Board and Graduate College
203 Whitehurst Hall o

Stillwater, OK 74078
FROM: Susan ReYholds .

SUBJECT: Change in Dissertation Title .

Please be advised that the title of my dissertation has been changed from “Preparing
Student for Adult Roles: A Qualitative Study of Family and Consumer Sciences
Programs in Oklahoma” to “Family and Consumer Sciences: A Qualitative Study of
Oklahoma Programs.” The current title is more accurately descriptive of the study.



VITA
Susan C. Reynolds
Candidate for the Degree of

DoCtor.of Education -

“Thesis: FAMILY AND CONSUMER SCIENCES:
A QUALlTATIVE STUDY OF OKLAHOMA PROGRAMS

Maijor field: Occupatlonal and Adult‘Educat,lon :
Biographical: | |

Personal Data: Born 1947, Tulsa, OkIahorha, daughter of Robert
Frederich and Marguerite Meyer. Husband, Larry, one son,
Christopher, and one daughter, Samantha Katherine.

Education: Received a Bachelor of Science degree in Vocational Home
Economics Education from Northeastern State University in
Tahlequah, Oklahoma, May 1983; completed Master of Science
degree in Education Administration at Oklahoma State University,
Stillwater, Oklahoma, July 1989; completed requirements for
Doctor of Education degree at Oklahoma State University,
Stillwater, Oklahoma, December 1998.

Professional Experience: Teacher of Family and Consumer Sciences at
Broken Arrow High School 1983 to present; adjunct instructor for
Family and Consumer Sciences department Northeastern State
University, 1996 to present.

Professional Activities: Member of American Vocational Association,
Oklahoma Vocational Association, National Association Teachers
of Family and Consumer Sciences, Past President of Oklahoma
Teachers of Family and Consumer Sciences; member of American
Association of Family and Consumer Sciences and Oklahoma
Association of Family and Consumer Sciences.





