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CHAPTER I
NATURE AND PURPOSE OF THE STUDY
Introduction

Education is the social process by which people are subjected to
the influence of a selected and controlled environment (especially that
of the school) so that they may attain social competence and optimum
individual development.1 School is a social institution where the
individuals are able to get education. In order for a school to
provide a good education, many people, conducting many tasks, must
function in concert. Two important groups who strive to provide and
perhaps who ultimately will determine the quality of an educational
program in a school are the teachers and principals. President. Ford
stated, "Education really relies.on people and on teachers who work in
the schools, and on the administrators who direct them."2

School administfation is a job-process which requires special
skills, tecbniques, and knowledge for the principal. The principal

must know what techniques can be used to work effectively with sub-

ordinates. The principal must possess knowledge and skills that can

1Carter V. Good, ed., Dictionary of Education, 3rd. ed. New York;
McGraw-Hill Book Company, 1973, p. 202.

2Gerald R. Ford, "My Vision of Education", American Education,
Vol. 12 (April, 1976), p. 15.




be applied to those techniques. The school principal of today must be
skilled in maintaining those aspects of the school that serve people
best by enabling the faculty to use their,talenté to shape the school.
Further, he should accept some valuable critiques from_the teachers aﬁd
his other subordinates. He should develop a decision—makiné process
that is agreeable and will give a "we-feeling" between him and his
subordinates. Then the school's operation will run smoothly and the
principal's administrative behavior will be considered as effective.
Luft stated that, ". . . the ability of a school system to innovate
successfully depends on the psychological climate of that system."3
The psychological climate of a school system must rest on trust and
sincerity of both teachers and Principals. There must be a universal
respect and mutuai understanding between all members of the staff. The
principals are able to evaluate and criticize the teachers to improve
their working ébility. In the same manner, teachers should have the
opportunity to give the sincere critiques to their principals in ordep
to improve their administrative performance. From these points of view,
it could be concluded that, as declared by Baldridge that the univer-
sity is a "collegium", or a "community of scholars",4 and that a school
is a community of scholars whose concept was viewed by Millet as
‘follows:

The concept of éommunity Presupposes an organization which

functions are differentiated and in which specialization
must be brought together in a harmonious whole. But this

3Joseph Luft, Group Process: An Introduction to Group Dynamics,
2nd. ed. Palo Alto, California; National Press Books, 1970, p. 64.

4J. Victor Baldridge, Power and Conflict in the University. New
York; John Wiley & Sons, Inc., 1971, pp. 11-15.




process of bringingétogether, of coordination if you will,

is achieved not through a structure of superordination

and subordination of persons and groups but through a

dynamic of consensus. 5

There is no single cfiterion measuring the effectiveness of a
school principal. It has been suggesfed that the effectiveness of a
school principal should be measured in terms of his understandings of
working relationships with and among individuals and groups, as well as
his skills, knowledge, understanding, conditions, and processes that
can be marshalled to achieve commonly accepted goals. People in
different positions, (e.g. teachers, students, parents, school super-
intendents), have different percepeions of the characteristics
responsible for the prineipal's effectiveness. The principal's

effectiveness in this study was perceived by the principal's

staff-members, namely teachers.

Statement of the Problem and

Questions to be Answered

Though the Thai administrative structure has been changed to a
democratic system of government, the traditional nobility is still in
evidence. Moet of the Thai eivil sefvants still enjoy official titles
which have been traditionally conferred and appointed by the nobility.
These titles are based upon seniority and salary scales. Some of the
civil servants had rejected a position classification system which was
recently introduced by the Civil Service Commission in the hope of

improving and reforming the bersonnel management of the Thai government.

?John D. Millett, The Academic Community. New York; McGraw-Hill
Books Co., 1962, p. 235. o




Today many people of Thailand seem to be dissatisfied with the
appointment procedures of officers or leaders in many civil-service
units of Thailand's Govefnment. Some 6f the individuals seem suitably
qualified for their assigned positions, whilé soﬁe do not. One reason
for possible discord is that some of the appointed leaders have not
been well-trained, or dolnot have the appropriate expertise to conduct
governmental affairs.

As with other govefnmental agencies, this circumstance occurs in
the Ministry of Education in the case of appointment of principals to
public secondary schools. School principals are appointed on the basis
of their rank and seniority within the Ministry of Education regardless
of their background in educational administration training. This
situation posed several questions which may only be answered through
careful research. The research problem was therefore to determine
whether there were differences in levels of administrative effective-
ness of principals in selected areas of Thailand as perceived by
teachers which could be explained by differences in academic prepara-
tion of educational administration and other fields of educatiqpal
background. The problem could be stated generally in the following
broad research questions:

1. Did secondary school principals trained in educational

administration differ in administrative performance
from secondary school principals not trained in
educational administration?

2. Did junior secondary-school principals differ in

administrative performance from junior-senior

secondary-school principals?



3.

Did high effective junior secondary-school principals

differ in administrative performance from high effective

junior-senior secondary-school principals?

Did low effective junior secondary-school principals

differ in administrative performance from low effective

junior-senior secondary-school principals?

Hypotheses of the Study

From the preceding questions developed in the statement of the

problem, there were a number of hyﬁotheses formulated and proposed to

test through this research study. Four general hypotheses could be

stated as follows:

A
Hy

.

There would be no significént difference in admini-
strative performance between secondary-school
principals trained in educational administration
and secondary school principals not trained in
educational administration.

There would be no significant difference in
administrative performance between junior
secondary-school principals and junior-senior secondary
school principals.

There would be no significant difference in
administrative performance between high effective
junior secondary-school principals and high
effective junior-senior secondary SCHOOI

principals.



There would be no significant difference in
administrative performance between low effective
junior secondary-school principals and low
effective junior-senior secondary-school
principals.

The corollaries-of these four hypotheses are listed in

Chapter III, pages 121-126.
Purposes of the Study

It is known that education is the:basic element of a country's
development. Education will help to develop peeple, economy, social
aspects, and finally ,the country. All developed countries are able to
develop and strengthen themselves successfully and effectively,
because of high qualification of their citizens. Undoubtedly,
education is an element that is used for considering man's qualifi-
cation. It is also the sign of man's civilization, and modern society.

Thailand is a country that has been seeking ways to improve
educational programs along with economic, social development and many
other aspects. Thailand, like many developing countries, is searching
for better educational administrators to improve the effectivenesé of
present and future educational systems to help the people; It is
therefore hoped that the findings of this study will provide a
beginning for identifying administrative effectiveness of the secon-
dary school principals in Thailand. The means will provide some
criteria for considering the minimum standards of the Thai secopdary

school principals. Recommendations will be made to the Ministry of



Education in the hopes of facilitating better decision-making in the

area of appointment of principals to public schools.
Objective of the Study

The objectives of this study can be listed as follows:

1. To determine a means for identifying administrative
effectiveness of the secondary school pfincipals as
perceived by the school teachers in selected areas .
of Thailand.

2. To determine if secondary scho91 principals who have had
academic training in educationalvadministration differ
significantly from those principals who have not as
measured by the Perceptions of Administrative Inter-
action Questionnaire.

3. To make recommendations based upon the findings of this
study which may assist the government in the decision-~
making process concerning the appointment of principals

to public secondary schools.
Definition of Terms

\ .
The following terms used in this study are given definitions
in order to eliminate confusion and misinterpretation and to allow
precision in reporting findings.

Junior Secondary-School Principal The chief administrator of a

school unit that includeé Grades 8, 9, and 10 (Matayomsuska 1, 2, and
3). He/she has been employed by the Thai Government, and holds the

first-grade officer rank.



Junior—sénior Secondary-School Principal The chief administrator

of a school unit that‘includes Grades 8, 9, 10, 11, and 12
(Matayomsuksa 1, 2, 3, 4, and 5). He/she has been employed by the Thai
Government as a special-grade officer, which is the highest rank among
teachers,

Full-time Faculty Member Any teacher who has worked with a junior

or senior or a junior-senior secondary-school principal for one or more
academic years. He/she has been employed by the Thai Government ‘as a
fourth, third, second, or first-grade officer in teaching rank.

Administrative Effectiveness The ratings given a principal on the

four dimensions of the Perceptions of Administrative Interaction
Questionnaire (P.A.I.Q.) by ten randomly selected full-time faculty
members from each school.

High Effectiveness of Administrative Performance (Junior—secondary

school) Those junior secondary school principals whose mean score
total for the four dimension of the P.A.I.Q. are one standard deviation
Oor more above the mean of the total number of junior and junior-senior
secondary-~school principals in the sample.

High Effectiveness of Administrative Performance (Junior-Senior

secondary school) Those junior-senior secondary school principals

whose mean score total for the four dimensions of the P.A.T.Q. are one
standard deviation or more above the mean of the total number of junior
and junior-senior secondary school principals in the sample.

Low Effectiveness of Administrative Performance (Junior—secondary

school) Those junior secondary-school principals whose mean score

total for the four dimensions of the P.A.I.Q. are one standard



deviation or more below the mean of the total number of junior and
junior-senior secondary-school principals in the sample.

Low Effectiveness of Administrative Performance (Junior-senior

secondary school) Those junior-senior secondary-school principals

whose mean score total for the four dimensions of the P.A.I.Q. are one
standard deviation or more below the mean of the total number of junior
and junior-senior secondary-school principals in the sample.

Professional Education Areas Those areas that are common to

elementary education, secondary education, educational administration,
physical education, and related fields.

Social Sciences Those areas that are common to sociology,

political science, history, geography, and related fields.

Pure-Sciences Those areas that are common to mathematics,

biology, chemistry,.physics, and related fields.

Humanities Those areas that are common to drama; art; music;
languages (e.g. English, Chinese, Japanese, French, German); and
related fields.

o
Secondary-School Principals refers to the total number of both

junior and junior-senior secondary-school principals.

Trained in Educational Administration Junior or junior-senior

secondary-school principals who had had educational administration as
the major field of study in undergraduate or graduate level.

Not Trained in Educational Administration Junior or junior-senior

secondary-school principals who had never had educational administra-

tion as the major field of study in undergraduate and graduate level.

A Longer period of Administrative Experience The junior or
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junior-senior secondary-school principals who have had at least eleven
Or more years of school administrative experience.

A Shorter period of Administrative Experience The junior or

junior-senior secondary-school principals who have had at most ten or
less years of school administrative experience.

A Longer period of Teaching Experience The junior or junior-

senior secondary-school principals who have had at least twenty-six or
more years of school teaching experience.

A Shorter period of Teaching Experience The junior or junior-

senior secondary-school principals who have had at most twenty-five or
less years of school teaching experience.

Younger Secondary-School Principals The junior or junior-senior

secondary-school principals who are 45 or less years of age.

Older Secondary-School Principals The junior or junior-senior

secondary-school principals who are 46 or more years of age.

Limitations of the Study

There were a number of limitations of this study which should be

noted as follows:

1. This study was considered as an Ex Post Facto Research that

could be defined as:

+ + . a systematic empirical inquiry in which the scientist
does not have direct control of ,independent variables because
their manifestations have already occurred or because they are
inherently not manipulable. Inferences about relations among
variables are made, without direct intervention, from con-
comitant variation of independent and dependent variables.®

6Fred,N. Kerlinger,kFoundatioqs of Behavioral Research, 2nd. ed.
New York; Holt, Rinehart and Winston, Inc., 1973, p. 379. : '
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ExPost Facto Research has three majof weaknesses:

1) the ability to manipulate independent variables

(the academic training and educational experience of

principals);

2) the lack of power to randomize (The researcher

took all secondary-school principals in Educational

Region I, without random selection. Each principal

was asked to randomly select teachers in his/her

school) ;

3) the risk of improper interpretation (Ex Post

Facto Research shows significant differences of

correlations, not cause and effect).’

However, this study, like many in education, did not lend itself
to true experimentation; therefore, Ex Post Facto Research was the most
acceptable research methodology.

2. The Principals' Questionnaire which was used to determine
academic training and educational experience was self-reported by the
principals. The principals might fill out the questionnaire with
whatever information they thought was good for them, regardless of
truth and facts. If this circumstance occurred, it would reduce the
reliability of this questionnaire as well as the findings of this
study.

3. The responses to some of the items on the Principals'
Questionnaire were designed so that the respondent selected a range in
which his/her actual response fell. This may reduce the accuracy of
those items. This measure was taken to reduce the data to a size
acceptable for computer analysis.

4. Teacher perceptions of administrative effectiveness were

obtained through the use of the Perceptions of Administrative

7Ibid., p. 390.
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Interaction Questionnaire (P.A.1.Q.). Géthe%ing responses by using a
questionnaire type of instrument may result in a "halo effect".

Persons sometimes carry over a generalized impression of a subject

from one rating to another or try to make their ratings consistent.

It is apparent that the halo effect reduces the validity of the ratings
of some traits and introduces a spurious degree of positive correlation
among the traits that are related.8

5. The pilot-study of the Perception Administrative Interaction
Questionnaire indicated that there were very few differences between
the Thai and English version. Though only one item (Item 20) revealed
a difference, it would reduce the reliability of this study (see
Table V page 120).

6. Teachers, generally, are not prepared in administrative theory
and practice, therefore, they may not be the best judges of administra-
tive ability.9 Randall also supported this limitation and adds:

- + . in spite of the limitations of the behavior descriptions

based on teacher observation, such descriptions show promise

of revealing new knowledge about the behavior of principals,

if interpreted cautiously. Moreover, since persons tend to

act according to their perceptions of reality, rather than

reality itself, teacher's perceptions of their principals'

behavior, even if erroneous, are extremely important.lO

7. Administrative Effectiveness has different meaning and its

determination can be ascertained in many ways. This study dealt only

8Clare Selltiz, et al., Research Methods in Social Relations.
New York; Holt, Rinehart and Winston, Inc., 1959, p. 351.

9Alan J. Rousseau. '"The Relationship of Academic and Experience
Variables to the Success of Elementary School Principals" (Unpublished
Doctoral Dissertation, University of Oregon, 1970).

10Robert S. Randall, "Probiem—Attack Behavior and Effectiveness of
Selected Junior High School Principals, in Texas", Journal of
Educational Research, Vol. 61 (December, 1967) p. 169.
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with administrative effectiveness as perceived by teachers through
their ratings of their own principals on the P.A.I.Q.

8. The questionnaires for this study were mailed to the
principals and teachers during tﬂe last session of school year in
Thailand, when both principals and teachers were being busy in pre-
paring the final examinations for the studenfs, working on year-end
reports, preparing for the closing of schools, etc. If it had been
conducted at a different time of the year, the percentage of parti—
cipation may have been higher.

9. The sample of this study was limited within a selected area,
Educational Region I, of Thailand.

10. Finding of this study can be genéraiized only to the setting

of this investigation.
Organization of the Study

Chapter I has provided the general background of the study, the
problem of the study that needed to be investigated, the hypotheses of
the study, the purposes and objectives of the study, definition of the
terms, and the limitations of the study.

Chapter II will describe the background of Thailand's educational
system, educational administration aspects, and the procedure of
appointing public school.priﬁcipals. Role, power, and authority of the
" Thai school principals were also mentioned. This chapter mainly \
provides the literature related to the concepts of administrative
effectiveness.

Chapter III will describe the research design, The development of

the Principal's Questionnaire, the nature of the Perceptions of
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Administrative Interaction Questionnaire (Teécher's Questionnaire)--
including its reliability and validity, the tranélation of the
questionnaire, the procedure of the pilot-study of the P.A.I Q. The
selection of the sample, distribution and collection of the question-
nairé also will be mentioned. This chapter will conclude with the
description of the statistical pProcedures used to analyze the data.

Chapter IV will report the presentation and analysis of the data
related to each of the hypotheses.

Chapter V will present a summary of the findings, discussion, and
conclusions of this study. Recommendations and some suggestions will

be made for further study.



CHAPTER II

SUMMARY OF THAILAND'S EDUCATIONAL ADMINISTRATION STRUCTURE
AND REVIEW OF LITERATURE RELATED TO THE CONCEPTS

OF ADMINISTRATIVE EFFECTIVENESS
Overview

This chapter is divided into two sections. Section I discusses
the educational system, educational administrative structure, the
procedure of appointing public school principals, and the description
of role, power, and authority of the school principals in Thailand.

" The purpose of this section is to present background information for
the readers in an effort to provide insights which are intended to
assist in the understanding of the educational system, governmental
policies toward education, national goals and objectives of education
and the like for Thailand.

Section II examines some of the literature related to the concepts
of administrative effectiveness. In addition, the conceptual frame-
work of the study is presented. The purpose of this section is to
review soﬁe personal critiques and research studies in which
professional behavior, traits, and characteristics of administrators
are identified and described. These personal critiques and researcﬁ
studies were confined to those in which the general behavior, traits,

and characteristics of school principals were observed and judged to be

15
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effective in their activities or administrative roles.
A careful review of personal critiques and research studies was
made with a high degree of emphasis placed on the academic training and

educational experience of secondary school principals.
SECTION I
EDUCATION IN THAILAND
Introduction

It is generally agreed that education is a crucial element in the
development of a country. Whether a country will be identified as a
rapid or slow developing country depends, many times, upon the quélifi—
cations of its people. If most people of the country are uneducated,
certainly that country will face difficulties in its development. On
the other hand, if the majority of the people are well educated, then
that country will develop very rapidly. Selakovich states that

- + . Evidence exists which shows that countries having highly

trained and/or highly educated citizens tend to fare better

economically than-those that do not. No nation in the modern
world is able to maintain a high level of living for the

masses without a corresponding high level of education for

the masses.l

Thailand is very much aware of this circumstance and is attempting
to invest heavily in education, because it is perceived as being one of
the key factors in the nation's economic and social development. Since

1960, Thailand has placed much emphasis on education in terms of

reforming the educational system, establishing more new schools,

lDaniel Selakovich, The Schools and American Society. Waltham,
Massachusetts; Blaisdell Publishing Co., A Division of Ginn and
Company, 1967, p.169. :

'
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Producing more qualified teachers, upgrading the skills of non-
certificated teachers, upgrading the skills of non-certificated
teachers, and improving the curriculum at all educational levels, in
order to provide an adequate educational program for the péople of
Thailand.

The philosophy of education in Thailand is based upon Buddhism
which is the state réligion and is considered as the centered value of
the Thai life. A speech made by Premier Phya Bahol Balabayuhasena
forty years ago indicated an appropriate educational philosophy and the
close relationship between religion and education in Thailand. He
said;

- + . The teaching of good behavior to the children of the

land along with physical, verbal, and mental training,

should constitute the fundamental aim of education. The

Dhamma of the Great Teacher constitut%s‘the best method

for education in this direction , . .,

Presently, Buddhism is still influential in the development of
education at all levels in Thailand. A Statement recently made by
Dr. Sasithorn, a well-known educator and politician of Thailand will
evidently support the above statement. He said;

Thai educatioﬁ is the application of Buddhism philosophy

which is provided to each individual to (1) help himself,

(2) help others, and (3) think logically.3

Education in Thailand today is essentially Western in organization

and content. The organization is being gradually changed from the

2Bangkok Times, March l16th., 1934, cited from Kenneth P. London,
Siam in Transition. New York; Greenwood Press, Publishers, 1968.
pp. 108-109.

3Pinyo Srichamlong, "Interview with Dr. Niphone Sasithorn,
Minister of Education", Pha Muang Thai Magazine, No, 351 (December 11,
1975), pp. 27,35. :



18

European to the American pattern; however, the content and operational
administration are still influenced by thé British educational system.
The government has assumed responsibility for the establishment,
financial support, and direction of the national school system which
is mainly arranged in the divisions of elementary, secondary, voca-
tional, and higher education,”with attendance at elementary school
compulsory for all children. Although the literacy rate in Thailand
is now above 70 peréent, among the highest in Asia,4 Thailand is not
yet satisfied with this percentage and is attempting to develop and
improve its educational programs. Other objectives of the educational
program include providing citizenship training, and offering profes-
sional and vocational training,5 in order to achieve the ultimate goal

of country development and the well-being of all Thai people.
Policy and Aims

The Government Policies in Education

To develop the country's prosperity and the people's standard of
living, it is necessary to develop the national resources and to
utilize both economic forces and manpower. Economic development is a
major goal of the Thai Government, and this can be successful only
through human resource development, Without enough qualified people

that goal will be most difficult to achieve, even in the countries

4Valentin Chu, Thailand Today: A Visit to Modern Siam. New York;
Thomas Y. Crowell Co., 1968. p. 182.

5Wendell Blanéhard, and Associates, Thailand: Its People Its
Society Its Culture. . New Haven; Human Relations Area Files, Inc.,
1958. p. 444,
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that are very rich in natural resources. Selakovich makes a point that
well verifies the above statement as follows:

It is generally true that the natural resources in many South

American and African countries are very great, while the

educational level is extremely low. It is also true that

these areas of the world are characterized by very low per

capita income; in fact, the great majority of the people

live on the edge of starvation.

The natural resources of a nation do not, alone, determine its
economic status. Norton studied the relationships among natural
resources, educational development, and per capita incomes of people
in certain countries; he found, as shown in Table I, that some nations
rich in natural resources are poverty stricken. Others, such as
Denmark and Switzerland have made highly effective use of education,
have meager natural resources but high per capita incomes.

Data revealed in the table also illustrate very well the
development of human capital or human resources, or education in
countries where natural resources are very limited. The generaliza-
tions which are suggested by the table appear to have applications to
other nations and other areas of the world as well.

The educational policy of Thailand has been developed in
accordance with the national plan of economic and social development
which was started in 1960. On February 12, 1959, the full cabinet
under Prime Minister Field Marshal Sarit Thanarat stated in the
Parliament, the national policy for education as follows:

Recognizing the fact that children and young people will

contribute the essential strength of the nation in the

future, the government must devote great concern to the

education. Procedures shall be undertaken to insure that
they will receive both academic and moral education. The

6Selakovich, Op. cit., p. 170.
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TABLE I

NATURAL RESOURCES, EDUCATION, AND INCOME

- Per Capita
Natural * Educational Income

Nation Resources Development (Ave. 1952-54)
Brazil High - Low $ 230
Colombia High » Loﬁ 250
Denmark Low High 750
Mexico High Low v 220
New Zealand High High 1,000
Switzerland Low | High 1,010
United States High High 1,870

Source: John K. Norton, Changing Demands on Education and Their Fiscal
Implications. Washington, D.C.; National Committee For Support
of Public Schools, 1963. p. 39.
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National Board of Education operates under and is responsible

for developing a national policy for education. This scheme

must meet the national needs and simultaneously be coordi-

nated with the system of the Thai Government. The Thai

people should have more opportunities for broader partici-

pation in their own educational administration. The

government will control education in so far as necessary

to implement that scheme within normal agencies, and will

provide such help as may be necessary to achieve its ends.

The educational policy, developed by the National Board of
Education, is submitted to the Economic Development Board which in turn
submits it to the Cabinet for approval, A working group representing
the National Economic Development, the National Education Council, the
Budget Bureau, and the Educational Planning Office, uses the approved
broad policy to draft specific educational policies. The policies are
then submitted to the Joint Committee representing the National
Economic Development Board and the National Education Council to be
examined and approved as the national educational policy.

The national education policy provides that improvements will be
made at optimum levels of education in order to achieve economy and
utility through the encouragement of modern techniques of educational
administration. In order to ensure equal opportunity for all children
of compulsory school age, adequate school buildings, equipment and
teachers will be provided. The secondary educational system will be
oriented toward occupational requirements and efforts will be concen-
trated on preparing the necessary supply of qualified middle-level
manpower. In teacher training, qualitative and quantitative improve-

ments will be made by taking into consideration shortages at different

teaching levels and in different academic fields. Appropriate

, 7Education, Ministry. of, Education in Thailand, 1962. Bangkok;
Kurusapha Press, 1965, p. i. T
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improvements and expansion will also be introduced at the university
level in such fields as engineering, agriculture, medicine, and natural
sciences. Adult education will be provided as a means for continuing
compulsory education. The Government will provide assistance to
private schools by financial'grants, enforcement of standards,
educational supervision, hiring of qualified teachers, and in-service
training of teachers. Co-ordination will be established with the local
authorities so that they participate more fully. Thai national customs
and traditions, morality, art and religion will be preserved and
promoted through education. 8
Recently, the Government's policy in education has changed from
social commitment to manpower training in line with the demand. Major
policies in force can be illustrated as follows:
1. Education is to be recognized as among the prime functions
of the State, and must receive the support and stimulation
due to it.
2. The educational system of the nation must be organized by
~ the State and all educational institutions must be under
its supervision.
3. The State should allow institutions of higher education
the freedom to operate within the framework of relevant
legislation.
4. The State is responsible for the training of teachers.
5. 1In carrying out the work of education the State shares
its labour with Private organizations of persons, at

those levels not defined as higher education.

6. The State Supports private education in accordance with
established regulations.

8United Nations, World Survey of Education V: Educational
Policy, Legislation and Administration. Tournai, Belgium; Casterman
Co., 1971, p. 1121.
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7. The State supports vocational education as extenéively
as possible within its financial capacity in accordance
with the economic conditions and needs of the nation.

vocational efficiency.

9. The State promotes study and research in all fields
of science and art.

10. The State has the duty to control, advise, and inspect
institutions of education according to established
regulations.

The Thai Government, with a great sense of urgency, is raising the
efficiency of the people, improving their knowledge, arousing their
awareness of citizenship, and recruiting their personal abili;ies, to
contribute to the economic development of the country both directly
and indirectly. This is an attempt to achieve in the Thai citizenery
a thoughtful and intelligent, strong and healthy, high level of

spiritual ideals, acceptance of responsibilities for community and

society, and capability in their occupations.

National Aims and Objectives of Education

The aims of education in Thailand, 1like many other statements of
educational aims, tend to be broad and sometimes vague, but they do
provide an indication of the values held by. the national Government,
give direction to Thailand's educational leaders, and represent the
best set of guidelines available for determining the orientation of the

educational system, When it is stated that education should be carried

9United Nations Educational, Scientific and Cultural Organization,
Administration of Education in the Asia Region. Bangkok; UNESCO Region
Office for Education in Asia, 1974, p, 184,

N



24

out "in harmony with the political and economic system of the country,"

it is implied that educational goals must be related to national goals

and plans, and that the training of students should consider the man-

power needs of the nation.

Current aims of education in Thailand have been broadly set out by

the 1960 National Scheme of Education, and they are presently in effect.

They are quoted as follows:

1. The Thai people shall be educated according to their
individual capacities, so that they become moral and
cultured citizens, with a sense of discipline and
responsibility, with good mental and physical health,
and with a democratic outlook.

2. Boys and girls should receive education in school at
least up to the age of fifteen.

3. Boys and girls should strive to gain knowledge and
experience that will serve useful purposes in their
lives.

4. Education shall be carried out to serve the needs of
individuals as well as of societies, on condition that
it is in harmony with the economic and political system

of the country. It shall comprise:

a.

b.

Moral education--ethics and refinement, moral
responsibility, and the spirit of service.

Physical education--the improvement of good
health, both mental and physical, and a sporting
spirit.

Intellectual education--the improvement of ‘
thinking, acquisition of knowledge{ techniques
and principles conducive to a useful and happy
life.

Practical education--the promotion of industrious
habits, perseverance, and training in manual skills
that are basic to good living and occupation.lO

10

Ray G. Harper, and Somchai Wudhipreecha, Education in Thailand:
Educational Planning at the Local Level, Publication No. 7. Bangkok;

Educational Planning Division, Ministry of Education, 1968, p. 11.
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The results and recommendations from the research and evaluation
of the previous Socio-Economic Development Plan,11 which was started in
1961 and ended in 1971, indicated that the problems of manpower
shortage in Thailand were almost eliminated, and that the current and
future plans should emphasize the improvement in the quality and
effectiveness of manpower at all levels. Implicit in that statement is
the fact that improvement in the quality and effectiveness of education
at all levels should also be accomplished.

In order to facilitate achievement of current and future national
development plans, the Ministry of Education attempts to anticipate
educational needs, develop educational objectives, and implement them
in accordance with those plans. For example, the educational
objectives developed by the Ministry of Education for a recent year,
are as follows:

1. To develop the educational system so that it will play

the maximum possible role in social and economic
development of the country.

2. To expand lower elementary education to care for the
growth in school age population, and to expand upper
elementary enrolments as rapidly as possible so that
universal seven-year compulsory education, can be
achieved by the late 1980's.

3. To expand secondary and higher education, particularly
in the fields of medicine, technology and teacher
education so that the country's future manpower
requirements are met,

4. To increase the efficiency of all levels of

education by reducing repeater, dropout and failure
rates. '

11The Thai Government had set up the long-term project of Economic

and Social Development which was divided into following steps: the
First Six-year Plan (1961-1966), the Second Five-year Plan (1967-1971),
the Third Five-year Plan'(1971-1976), and the Fourth Five-year Plan
(1976-1980) . s
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5. To improve and diversify curriculum at all levels,
particularly in rural areas, so that what is learned
is more directly applicable to the future lives the
children will live. It is desired that secondary
education courses should provide students with a
general academic background, while at the same time
preparing them either for further education courses,
or for the future vocation.

6. To improve the qualification Structure of the teaching
force at all.levels,

incomes between the rural and urban areas, and the
agricultural and industrial sectors.

8. To expand non-formal education rapidly in accordance
with the concept of life-long education.

Structure and System of Education

The structure of the present educational system of Thailand is
conventional in its design. Tt consists of a basic K-4-3-3-2(3)
structure with the kindergarten or preprimary education as a combina-
tion of two-year kindergarten and one—yéar pre-primary education. The
first seven years comprise the lower and upper elementary levels
(Elementary or compulsory Education). The last five years include the
junior and senior secondary levels (Secondary Education), or "academic"
stream, as well as the '"vocational" (six-year) stream. 1In addition
higher education is considered as part of the basic structure of
Thailand's educational system. (To assist in a quick overview, see
Figure 1: The National Structure of the School System in Thailand on

page 27.)

2EducatiOn, The Ministry of, Education in Thaiiand 1971.
Bangkok; Kurusapha Press, 1972, 'pp. 19-20.




Age 4 5 6 7 8 9 0 1 12 13 l4 15 16 17 I8 920 21 22

KINDERGARTEN ELEMENTARY SECONDARY HIGHER EDUCATION
Junior Senior
Police Academy

Pre-Military . . . .
- “—Military Academies—

Academic Arts }——L Universities }—'

Sciences

H2ZHE 2 a7

Teacher T

Vocational Commercial

il Fp R P B R
— Advanced Vocational Education |
Music and Drama

~ a3 S

SG!PI’HS P32UDApY puD SlOOLlQS 3}0NpoIC)

> Entrance Examination
. Matriculation Examination
] Class of one year's duration
. "] Schools of varying duration
' : O Students may leave at this grade to earn their living

Source: 4Gunnar Myrdal, Asian Drama Volume III: An Inquiry Into the Poverty of Nations.
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Figure 1. The National Structure of the School System in Thailand
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The four levelg of the school System may be briefly described as
follows:

Kindergarten or Pre—primggy Education. This educational level

. provides training for children between 3 to 6 years of age prior to the
compulsory'education. Each child may attend this kind of school for
one, two or three years, depending upon his willingness to prepare
himself for education in the elementary schoo]. This, of course, is

by no means required by authorities. It is also costly to many parents
and still non-compulsory.

Elementary or Compulsory Education. This level of education aims

at the child's intellectual growth and physica% development . Educa-
tional activities must be provided to prepare the child mentally,
emotionally, and socially so that he will ready for the next education-
al levels, secondary and higher education, According to the Elementary

Education Act of 1921, this educational level is free for all children,

until the age of fifteen.
Additionally, with the promulgation of the new National Scheme of
Education of 1960, it was decided that the duration of compulsory
education should be extended'gradually to seven years depending upon
the resources and readiness of each locality, This provision/has been
delayed because of economic constraints, It is expected that the
seven-year compulsory education can be achieved throughout the country

by the late 1980'g, 13

13Education, The Ministry of, Education in Thailand 1971.
Bangkok; Kurusapha Press, 1972, p. 20.




There are two levels of elementary education, four-year lower
elementary school (Prathom 1-4) and three-year upper elementary school,
(Prathom 5-7). At present, the majority of the upper elementary
schools are attached to existing Grades 1-4 schools which have thus
become Grades 1-7 schools, but some exist separately.

Secondary Education. This educational level is concerned with

exploring and developing the interests and aptitudes of boys and girls
along with providing the knowledge and skill to enable them to carry
out an occupation or further education as well as form a foundation for
a well-conducted life.

Secondary education is divided into junior and senior secondary
schools, each consisting of not more than three years., In order to
allow for individual differences, secondary education offers two
streams, academic and vocational. The academic stream consists chiefly
of courses designed to prepare the students for college or university
work. Within the academic stream, secondary education consists of five
years of study; three years in junior and two years in senior secondary
schools.

The vocational stream aims at preparing the students for entry
into skilled occupations in various areas. There are two levels of
vocational secondary schools, junior and senior, which are respectively
referred to as elementary and intermediate vocational education. Each
level covers a period of three years.

Boys and girls who have completéd either the five-year course of
the academic stream or the six-year course oflthe’vocational stream,

are qualified to apply for higher studies or universities.

1
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Higher Education. This educational level refers to the education

continuing from secondary education, or Grade 12 (Matayom Suksa 5) for
the academic stream and Grade 13 (Matayom Suksa 6) for the vocational
stream, or equivalent. It broVides facilities for professional study
or for higher learning and research. The programs for many profes-
sionals tend to include liberal arts courses, especially in the earlier
years, in order to establish a broad and strong basis for future
specialization and professional work.

Education in the university takes two or three years for the
diploma, four years for the baccalaureat degrees (or five years in
some fields, e.g., architecture military), and two or more years for
the post-graduate or advanced studies.

Presently, in Thailand, the number of educational institutions and
student enrolments have been increased at all educational levels
throughout the country. There are about 33,000 elementary, secondary
and vocational schools; nine technical or vocational institutes which
offer vocational training at the junior-college level; 30 teacher
training colleges which are also at the junior college level; one
degree-granting college, and 19 universities (including private
colleges). Studying at all levels are approximately 7.6 million
students, of whom about 6 million are in the elementary schools,

1.5 million in tﬁe secondary school, and 0.1 million in the
universities and colleges. Although the population growth-rate of the
age-groups at all educational levels has been slightly higher than the

rate of increase of enrollment, it may be noted that Thailand has
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almost achieved the goals set in the Asiah Model, %

Administrative Structure of . Education

All institutions in Thailand are operated largely as bureaucratic
organizations. 'Some of the major criteria of a bureaucracy as stated
by Weber are evident in the administrative structure. In the Miﬁistry
of Education, for instance, the organization of offices follows the
principle of ﬁierarchy, rules and iegulations, and the like.15

Different Government's agencies take responsibilities Both

centralization and decentralization can be found in Thailand's educa-
tional system. However, centralized activities seem to be more
prevalent at the present time. This is probably true due to the fact
that the vast majority of administrative érrangements and policies are
developed and implemented by the central government.

It is not the purpose of this study to describe the full detail
of each agency; however, in order to assist the readers in a better
understanding of the operation of governmental agencies in Thailand, a
brief description of the following government agencies will supplement
Figure é: Thailand Administrative Structure of Educational System on
page 32.

Ministry of Education. The Ministry of Education is divided into

one administrative unit (Office of the Under-Secretary), seven

14UNESCO,FAn Asian Model of Educational Development; Perspectives
for 1965-80. Paris; UNESCO Publishing, 1966.

5MaX'Weber, "The Essentials of Bureaucratic Organization: An
Ideal Type Construction", in Reader in Bureaucracy. Eds., Robert K.
Merton et. al. Illinois; The Free Press, Glencoe, 1952, pp. 21-22.
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departments (General Educatioan, Vocational Education, Teacher
Training, Physical Education, Educationai Techniques, Religious Affairs,
and Fine Arts) one degree-granting institution (King Mongkut's
Institute of Technology), and one departmental level committee (the
Private Education Committee). All these administrative units, except
the Department of Educational Techniques, Department of Religious
Affairs, and Office of the Under-Secretary, are directly responsible
for operating schools of various types and providing administrative
and suppoft services to the entire jeducational system. The Department
of Religious Affairs is charged with administering govérnment subsidies
to religious organization.

To assist in a quick overview, see Figure 3: The Ofganization
and Administrative Structure of the Ministry of Education on page 34.

The Department of General Education is responsible for admini-
stering and supervising virtually all public secondary schools. 1In
addition it is responsible for supervising and providing pedagogic
advice to all local public elementary schools. Finally, the department
is responsible for running all non-formal and adult education programs.

The Department of Vocational Education operates all public
vocational schools and technical institutes. It is also responsible
for training all specialist teachers ﬁeeded in vocational and technical
education.

The Department of Teacher Training is responsible for training

degree and sub-degree teachers needed by the general education system.

6The Department of General Education results from the combina-
tion of the former Department of Secondary Education and the
Department of Elementary and Adult Education.
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The Department of Physical Education is responsible for training
physical education teachers, for giving advice and preparing curriculum
on physical education, and for assisting in organizing school spofting
activities. In addition the department is in chargé of operating the
National Stadium.

The Department of Fine Arts operates a few special schools for
children particularly interested in music, drama, dance, and fine arts.
These schools are for students who desire to become professional
performers or artists. Of course, the Department of Fine Arts is also
responsible for the fine arts curriculum in the comprehensive schools
as well. 1In addition, it is responsible for maintaining historical
monuments, keeping the National Archive, National Musuem, and operating
the National Library.

The Department of Educational Techniques is charged with
developing and disseminating new teaching methods and curricula
throughout the country, and is responsible for educational broad-
casting and providing guidance services. In addition, it is
responsible for approving new texts for use in schools, approving new
curricula and carrying out research in teaching methods and related
aspects of tests and measurement.

The Private Education Committee is responsible for supervising
the private elementary, secondary, vocational, and higher education
institutions, énd checking that they are fulfilling the required
regulations. It is also responsible for allocating government
subsidies to these schools, and providing other assistance that might

be needed to improve educational quality.
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The Office of the Under-secretary exerts some control in financing,
budgeting, planning, and local administration of the entire system
under the Ministry of Education.

Kurusapa is the National Teacher Association, and operates in the
close contact with the Ministry of Education. It is an independent
organization beldnging to the teachers and responsible for their
welfare. It has also bgen given authority by the Civil Service
Commission to be responsible for all teacher employment problems.

Ministry of the Interior. The Thai Government has decentralized

the educational system by transferring all public elementary schools
to the authority of the Ministry of the Interior. This transfer and
decentralization took place in order to promote local interest and
initiative for expansion and improvement of elementary education
throughout the country. The local authorities, with the assistance
of the Department of Local Administration have become responsible for
the day-to-day operation of most public elementary schools. Tﬁe
Ministry of Education, however, remains responsible for elementary
teacher training, curriculum development, text-book production and
supervision of instruction while the Ministry of the Interior takes
responsibility for financial, administrative and staffing matters.

The Department of Local Administration's main function is to
delegate power to local authorities, provide subsidies for elementary
education, approve new teaching posts and new facilities, and to
enforce compulsory education.

See Figure 2: Thailand's Administrative Structure of the

Educational System on page 32.



Minjstry of Public Universities. The Ministry of Public
Universities is responsiﬁle for higher educa;ion. There are thirteen’
governmenf owned universities under tﬁe jurisdiction of this Ministry.
The Asian Institute of Technology is an independent institution, but

works cooperatively with the Ministry of Public Universities.

Regional, Local and Municipal Administration of Education. Over-
all responsibilify for the regional and local administration of
education under the authority of the Ministry of Education rests with
the Under-Secretary's Office.

Educational administration has been divided into twelve regions.
This is to accommodate educatiOn to the local geographical and cultural
background as well as to the particular economic and social needs of
the regions. See Figure 4: The Educational Regions of Thailand, page
38.

Each educational region is headed by a regional educational
officer appointed by the Ministry of Education. He and his staff have
no 'direct line" administrative responsibilities, but serve as general
supervisory and inservice training agents for the Ministry of Education.
In each of the regional educational offices, there are a number of
elementary supervisors and a few secondary.supervisors.

Each educational region consisté of from 5 to 8 provinces.
EducationallRegion I, for example, consists of seven provinces (see
page 39.)

Thailand is also divided into 71 provinces. Each province has a
Provincial Educational Officer appointed by the Ministry of Education.
He and his staff are responsible for all educational programs in his

particular province. He also serves the Provincial Administrative
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Press, 1965. p. 2.

Figure 4. The Educational Regions of Thailand
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Authority and assists in operating its elémentary education system.
Under the Provincial Educational Officer are several District
Educational Officers who are responsible for administering and
supervising all educational programs in their particular districts.

|

Again, the District Educational Officers, appointed by the Ministry
of Education, are largely responsible for assisting in the day-to-day
operation of local authority schools.

In municipal urban areas, elementary schools are operated by the
municipal authorities themselves, who raise a significant proportion
of their teachers directly, organize their own supervision, and
operate their schools with a considerable degree of autonomy. They do,
however, use the curriculum and textbooks recommended by the Minister
of Education.

There are many other governmental agencies which operate both
formal and informal educational programs. These activities are
generally quite minor in importance, therefore a long list will not
be provided. However, two illustrative examples will be giveﬁ.

The Police Department, for example, operates some elementary
schools particularly in sensitive border areas of Thailand. The Labor
Department operates skill training centers, basically designed to
upgrade the skills of some skilled workers. Both these departments
are in the Ministry of the interior. There are other educational
activities such as the military cadet academies, police-cadet academy,

and vocational training institutions, operated through the Ministry of

Defense and other agencies.
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Financial Support to Education

Public Education The main sources for financing public education

at all levels in Thailand are the national budget, school fees, and
contributions from various sources. The annual budget for public
education is proposed by the Ministry of Education and other agencies
concerned and presented to the Cabinet for approval. To undertake
expenditure, the Ministry of Education and other agencies are required
to obtain detailed approval on a budgetary line item basis. The

annual budget, finally, is authorized by the Cabinet through the Budget
Bureau. The proportion of expenditure on the public system of educa-
tion is about 19 percent of the total national budget, annually.17

Each institution receives a subsidy from the national budget
through the Ministry of Education and its particular Department. The
amount of money received depends on the request of each institution
after the approval and allocation of the Cabinet.

Each public institution (except the compulsory school) is allowed
to collect an educational fee from the students. The fee fate, is set
by the Ministry of Education and its particular committee under the
approval of the Cabinet, and depends on the training nature of each
institution.

Each institution may receive contributions from philanthropists,
usually in the form of donations, research funds, loans, and grants.
These contributions, however, must be reported by the institution to

the Ministry of Education who in turn must approve and accept the

donations.

17UNESCO, World Survey of Education V. Tourpai; Belgium;

Casterman Co., 1971, p. 1122i
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Finally, each institution is allowed an annual sum for equipment
and supplies. For large repairs or important equipment, a special

budget must be requested from the Ministry concerned.

Private Education

~

The major sources for fin?ncing private education at all levels
are mainly privaﬁe funds, tuition fees, and a small portion of
educational budget from the government Private school buildings and
supplies are provided from private funds. As all levels of private
education are under the jurisdiction of tﬁe Ministr? of Education,
grants to private institutions may be made under certain conditions.
Public expenditure on private education is about four percent of the
educational budget.18

Each private institution is allowed to collect tuition from
students. The tuition rate is established by each instition, with the
approval of the Ministry of Education. One determining factor of the
rate assessed students is the nature of training provided by an

'

institution.

Administrative Structure of the Thai Secondary School

The Thai secondary schools are organized in hierarchical offices.
The principal is the head of all administrative officers, has super-
visory responsibility for all staff-members, and is'the‘manager of
school buildings. He receives the policies, rules, and regulations

from the upper-level officers, the Director General and the

181h1d., p. 1122.
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Under-Secretary, and is reéponSible for implémeﬁting them.

Working closely with tﬁe school principdal in day-to-day activities
are the assistant pringipalé, teaching staffs, and non-teaching staffs.

The assistant principal acts in lieu of the principal. ﬁormally,
there is at least one but not more than four assistant principals in
each secondary school. The number of assistant principals depeﬁds on
the size of the school and number of the students. For example,
schools with 500, 1,000, 1,500, and 2,000 students can have one, two,
three, and four assistant principal, respectively. Each assistant
principal is responsible for a specific area. For example, thbre may
be an assistant principal for academic affairs, an assistant principal
for business and finance, an assistant principal for discipline or
administrative affairs, and an assistant principal for student services.

Figure 6: Administrative Structure of the Thai Secondary School,
page 44, will aid the reader in understanding the Thai secondary
school administrative structure and its personnel. Here, only assis-
tant principals aﬁd their responsibilities would be briefly mentioned
as follows:

The Assistant Principal for Academic Affairs acts in behalf of
the Principal in matters relating to the school's schedule, new teacher
orientation, educational exhibitions, teacheg supervision, and
teaching-learning process evaluation. He is élso responsible for
curriculum, instruction, in-service teaching programs, and teaching
aids. He works closely with the Head or Chairman of subject areas,
and cooperates with all other officers and students in school.

The Assistant Principal for Business and Finance is responsible

for matters involving business enterprises, financial operations, and
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physical plant development and maintenance. He is respoﬁsible for
purchasing all materials in school, opgrates printing office, and
providing welfare to all staff-members, including the students.

The Assistant Principal for Discipline or Administrative Affairs
deals primarily with student diScipline. He works with student
government, student organiéati&ns, teachers, non-teaching staffs,
parents, and community. He is responsible for recommendation to the
principal and the school council in making decision of punishing the
students who violate rules and regulations of school.

The Assistant Principals for Student Services represents the
principal in matters involving student activities, facilities and
services. He is responsible for guidance, security, and welfare
auxiliary services, the school clinic, food services, and recreation
services.

An assistant principal may have many responsibilities in a small
secondary school which has only one or two assistant principals.
Despite the fact that he holds only one position, e.g. Assistant
Principal for Academic Affairs, he may also assist the principal to
take charge of responsibilities usually assigned to the Assistant
Principal for Business and Finance or the Assistant Principal for

Student Services.

The Thai Public Secondary School Principals

This portion of the literature review will report briefly on the
status, qualification appointment procedure, roles and functionms,

power and authority of the Thai public secondary school principal.

—



46

Status The public secondary school principals, like many other
governmental employees, are civil servants. The civil servants are
grouped into five grades which range downward from the special
(highest) through the fourth (lowest) grade. An individual's grade
normally determines his position, salary scale, some limited definition
of job functions, and technical qualification. Responsibilities are
congruent with the civil service grade held by each indiv;dual. The
low grade officials may be promoted to subsequent higher grades, if
they meet the requirements of the civil service rules and regulations.

Normally, public secondary school principals hold the position of
the first or special grade officials. All of them had been promoted
from the lower grades under the civil-service rules and regulations.

The special grade principals are differentiated in scope of
duties and responsibilities. The special grade principals have a
larger scope of duties and more responsibilities than the first-grade
ones. The special grade principals, for example, operate the iarge
schools with more than 62 classrooms and 2,000 students, while the
first grade principals operate the schools with not less than 45
classrooms and 1,500 students.19

\

Qualification There are two major criteria for civil service

appointment. They are level of a college degree earned and length of
service in the government. At this point of time, it appears that
length of service in the government is considered more important than

the academic training of the individual. For example, if a secdndary

19These figures were found in a broken file of the Ministry of
Education, under the name of Mr. Sagnuan Klangchamnan. A copy of this
file was requested by the researcher and sent to him by the Ministry
of Education. 1
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school principalship needed to be filled, an individual with a Masters
Degree and seven years experience would be appointed over an individual
with a Doctors Degree and three years experience,

0 and Table XI21 respectively revealed the academic

Table X2
qualifications and the period of experience of the Thai public
secondary school principals. It is evident that the school principals
have various educational backgrounds (e.g., elementary and secondary
education, educational administration, sciences, and social sciences),
while most of them have a long period of experience in teaching career.

According to the Civil Service Act of 1975 (B.E. 2518), the Civil
Service Commiséion has described the qualifications of the Thai

publis secondary school principals as follows:

(1) Hold at least a diploma of education (a two year
certificate after high school)

(2) Hold at least a college degree or equivalent.

(3) Posted as vice-principal or educational supervisor
at least 2 years.

(4) Had at least 4 years of teaching experience,

(5) Posted as the first-grade principal at least
3 years.

(6) Posted as the educational supervisor at least
5 years.

(7) Had at least 7 years of teaching experience.2

20See page 135.
21See page 136.
2Adapted from Praditha Udornpimph, and Pinij Lonawan, Handbooks

of the Civil Service Acts for Teachers. Unknown Publisher, Bangkok,
Thailand, 1976, pp. 123-172. '
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Note: (3) and (4) are particularly the qualifications of
first-grade principal, (5) and (6) and (7) are the
qualifications of special-grade principal.

Appointment Procedure The 1975 Civil Service Act gives authority

to the Under-Secretary of the Ministry and the Direétor—General of the
department in the proceés of appoiﬁting the heads of divisions and

" sections in the diniétriés. This act, of course, is also applied to
the Ministry of Education.

The first-grade principal must be appointed by the Director
General of thé.Deparfment of Genéral Education under the recommendation
of regional education and provincial officers.

The special-grade principal must be appointed by the Under-
Secretary of the Ministry of Education under the recommendation of the
Director-General.

Roles and Duties As in most secondary schools, the principal

plays an important role. Indeed, he plays many essential roles and
duties for his school and society. The Thai school principal, like
the principal in other countires, works hard and involves in many
activities which are cited as follows: school business management,
student activities, individual student problems, personnel matters,
curricular matters, policy and/or procedures, school plant and/or
equipment, and community-parent relations. Mr, Mana Tamsakul cate-
gorized:roles and duties of the Thai school principal as follows:
1) Academic
a. Staff concerns. He (1) works closely with each

subject-chairman and teacher, (2) rations .

responsihilities to each staff-member fairly

in accordance with his/her ability and educa-

tional background; (3) encourages staff-members

to attend the in-service programs, or to continue
studying for improving, (4) superivses staff-




2)

3)

members in all subject areas, and (5) makes fair
considerations concerning the procedure of
teachers' promotion.

b. Curriculum and instruction concerns. He and his
staff cooperatively (1) examine and select the
contents of each subject area, (2) arrange the
schedule of instruction, (3) select the appropri-
ate text books, set up the library and audiovisual
room, (4) evaluate teaching and learning processes,
(5) record the statistical figures of all events,
and (6) support the demonstration and exhibition
of teaching-learning activities.

Student services

The school principal has responsibility for (1)
students' orientation, attendance, guidance, and
transporation services, (2) providing parking area
(for bicycles), (3) maintaining the school clinic,
cafeteria, fresh water supplies, and the gymnasium,
(4) controlling the food service, (5) dealing with
rules and regulations of school and student disci-
pline, and (6) supporting students' athletic and
non-athletic programs and activities. :

General administration

The school principal has responsibility for:
(1) dealing with student records and files; (2)
preparing the school budget, dealing with school
finance and initiating proposals for grants; (3)
examining school plants and school areas, and
overseeing all school properties; (4) arranging the
examination schedules; (5) developing and conducting
the school's public relations program; (6) seeing
most visitors and guests; and (7) the development
of liaison with other community and government
service agencies, 23
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The 1975 Civil Service Act has determined roles and duties of the

publis secondary school principals as follows:

1. Plan the school administration in the areas of
academic matters, personnel administration, and
general management.

1971)

23

Cited from Ong-Ard Kosashunhanun, '"Career Paths to the
Principalship of the Government Secondary School Division", (Unpub-
lished M. Ed. thesis, Chulalongkorn University, Bangkok, Thailand,
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2. Delegate responsibilities to vice-principals and
staff-members in a way suitable to their ability
and educational background.
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