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PREFACE

Almost from its beginning, the imerican high school has been faced
with a continuing effort to improve its surriculum. Such efforts have
been attempted at local, state, regional and national levels, Many such
efforts have been attempted with little attention being pald to the
teachers who would be involved in making curriculum changes.

Before curriculum changes can be successfully implemented, it is
important to know what amdeties and problems teachers will face. If
such anxieties and problems of teachers can be avolded or alleviated,
curriculum improvement programs may be better implemented, The purpose
of this study is to identify certain anxieties and problems experienced
by teachers as they were involved in curriculum changes., Eight areas
of anxisties and six protlem aress were identified in this study,

Indebtedness is acknowledged to Drs. Helmer Sorenson, James
Richardson, and especially to Andrew Holley for their valusble guldance
and assistance, and to Drs. We E. Little and Morris Wallace who served

as former advisers, end to Mrs. Helen M, Jones for assistance in
tabulating the data.
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CHAPTER I
INTRODUCTION
Hature of the Study

This study is concerned with what happens to teachers vhen they
find themselves attempting to implement curriculum revisions in schoole
engaged in a program of curriculum change, It attempts to discover the
tensions experienced, as well as the problems which seem to cause these
tensions and the factors which affect teachers in such situations,

With the recognition of the changing nature and increasing demands
of the imerican society, many schools have initiated programs of
curriculum change. Among the insights derived from the attempts to
implement proposals for curriculum change is that certain extraneous
faotors work toward maintaining the status quo, while other factors tend
to facilitate change in the cwrriculum. Among the factors causing
resistance to change are college entrance requirements, specifications
for graduation by aeerediting agencles, regulations and policies of
state departments of education, and policies and procedures of local
school boards, Such factors have tended to standardigze the high school
ourriculum, Other factors have brought about changes in the curriculium,
Courses and curricula in vocational education, and cther special areas
such as fine arte and physical education have been included in high
schoal programs as a result of the pressures of specisl interest groups




outside of school. Techmological developments, societal changes and
research findings as to the nature of learning have brought about changes
in the eurriculum.

During any period of change, many teachers find themselves in the
midst of conflict and tension, The teaching situation is new and strange.
Their basic beliefs and practices are challenged. They lack the security

of the traditional ways and means they have been employing in achieving

teachers find themselves in schools where the basic philosophy is
different, some changes must of necesslty take place in teachers as new
Jdearning is soquired. Alice Miel statess "The changes involved when [

the school curriculum is reslly modified are actually changes in the
ntummmofm'; George Sharp, in his studles of

cwricular revisions, states that the cwrriculum changes only as teachers
are reeducated in temms of the understandings, skills, and attitudes

uoddhthommidudopingdhaﬁmz

Studies of the problems involved in curricular change tend to stress
the importance of the teacher as the major factor in the implementation
process, This investigation seeks to shed some light on certain areas of
anxiety that teachers encounter as they seek to serve their role in
implementing curricular change.

11 Miel the Currigulum, New Yorks Appleton-Century-
Grott, Ino.. 19‘;. Pe

%!ﬂhﬁm

verslty, 195l.




Statement of the Problem

This study seeks to identify anxieties which tend to cause tensions
and problems which teachers experience as they attempt to implement
curricular changes, The study attempts to ascertain the reactions of
teachers to some of the intangible factors which affect them in situations
where curricular changes are involved, The study seeks to discover how
teachers feel about their own abilities and inadequacies when they are
placed in situations where curricular changes are proposed.

The Purpose of the Study

The primary purpose of the study is to identify anxieties which
tend to cause tensions and which affect the attitudes and behavior of
teachers who are involved in making curricular changes, A second
purpose is to identify specific problems which contribute te the tensions
experienced by teachers and which tend to prevent progress in affecting
curricular changes.

Scope of the Study

This study is limited to the identification of amdeties or tensions
and problems which teachers experience when working in programs of
cuwrricular revisions, It is not concerned with ways or methods for
bringing about changes in curricula,

The study 1s further limited to the voluntary responses of 252
experienced teachers in 16 schools varying in enrclments from 100 to
3,000, The schools ware distributed geographically across the United
-Shtuultofnm.



Certain Assumptions Underlying the Study

In this study, the baslc assumption is that changes, or lack of
changes, in attitudes and behavior may be associated with changes, or
lack of changes, in the cwrriculum., Thus the acceptance or rejection of
an idea or a plan for modifying content and teaching methods is assumed
to be associated with attlitudes and habits of thinking and acting which
characterise the teachers involved,

The statement that “teachers tend to teach as they were taught® is
an observation relevant to the major premises that in order to change or
modify the curriculum, changes must occur in the atiltudes, understandings,
Ww

In this study, changes in the attitudes and behavior of teachers
relative to ourricular changes are assumod to be associated with
anxieties and tensions, These anxieties and tensions in teachers may be
oreated when teachers face smituations in vhich they are required to make
changes in content and methods,

Background and Need of the Study

This investigation developed as an outgrowth of several years of
actual experience in and study of programs of cwrriculum improvement by
the investigator. GSome of these programs had their origin in national
studies, some in state or area studies, and others at the local school
level, Many curricular programs on which much time and money were spent
in preparation of resource units and teaching units and in compiling and
preparing materials appeared excellent, However, these programs seemed
to break doun when the implementation or change was attempted in the
classroom, In the same building, certain teachers would achieve success



in implementing the program while other teachers working in the same
progran would experience fallure and frustration,

The invesiigator spent two sumers in workshops sponsored by the
Progressive Education Association in connection with work of the Eight-
Yoar Study. In these workshops and in other workshops much attention
was glven by teachers and supervisors to a study of the needs of youth,
to the nature of learning, to the development of resource units, and to
evaluation,

Material was developed in the workshops which gave promise of
bringing about changes in the curriculum of the schools involved in the
studies, Schools sent teams or committees of teachers to workshops
armed with much material developed out of facully studies of the puplls
of thelr schools.

When the teachers returned to the classrooms, however, difficulty
in implementing the proposals which came from the workshops was experienced.
Things did not always work out in the academic year as it appeared likely
in midewmmer at the workshop.

It is generally agreed that changes in curriculum have not kept pace
with developments in our society. Similarly, there is agresment that
changes in curriculum have mot kept pace with the findings of research.
Improvements in curriculum have lagged far behind the proposals of such
professional organizations and groups as the American Council on Educa~
tion, the Commission on Life Adjusiment Education, the Progressive

Education Association, and the Committee of Fourteen.

The importance of teachers' atiitudes, feelings, abilities, and
behaviors as factors which determine what changes schocls may attempt is
slowly being established., The teacher working in a classroom with a
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' group of pupils actually is the implementing agent in curriculum change.
If the teacher is opposed to the curriculus revision, or if his attitude
is one of distrust or lack of confidence in the currieulum revision,

the operation of revision programs will be affected. If the teacher has
feelings about the curriculum revision which affect him adversely, the
new curriculum is not likely to receive his full support, These feelings,
which may be favorable or unfevorsble to curriculum change, have a
direct effect on the nature and quality of instructional improvement.
Alice Miel states,

To change the curriculum of the school is to change the factors inter—
acting to shape that curriculum, In each instance this means bringing

sbout changes in thelr desires, beliefs, and atititudes, in
tnels noukodge oo sHIT1.3

A knowledge of the factors which caunse teachers tc develop attitudes
about cwrrieulun changes, and about feelings and behaviors in implementing
changes, should be of value te school adminisirators and coordinators in
making revisions or changes, Such knouledgs should assist in avoiding
situations and conditions which may block teachers and others in thelr
efforts to revise the eurriculim. Likewise such knowledge should
facilitate implementing curriculum revisions and make possible more
rapid and at the same tine more effective changes, Sharp says, "In
eurricular development, 1% 1s the teacher's problems, the teacher's
insights, and the teashor's solutions that are the core of the process.®

If changes in the curriculum come sbout only as people change or
experience growth, knowledge which helps to facilitate and hasten the

38130e Miel, pe 10,

w Sharp, pe 40.
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change in people is needed., The 195l Yearbook Commitiee of the Association
for Supsrvision and Curriculum Development reports, "The people involved
in the educative process are the most important single factor in
euwrriculum improvement, Curriculum improvement is made possible only
through contimued education of the professional parsomnel,®3

Alexander and Saylor also support this view in the following state-

er
hpmuth&oh-diﬁmlhp-efmjutmnmmuro-
educate teachers to work with a new type of design. In faect, it often

has proved quite difficult for many teachers, especially at the secondary
level, to change to a new method of organizing educational experiences,
They flounder, mm,“m exhibit conaiderable difficulty in
adjusting to a new approach,

The difficulties in changing the attitudes and habits of
mmmummmwmwmm
in the following statements

It is not surprising that teachers are hesitant to be
rushed into radically new educational ideas that require drastic changes
in classroom procedures, especially where guideposts are still too few
and rule of thumb techniques do not fit, Although the public attitude
toward teachers sometimes disagrees, teachers are hman-—very human,
Like other people, they crave a sense of security,

For older teaschers, habits of thinking and doing are hard to

change. Mﬂnﬂrﬁwdwmwhmmﬁw
haunte many of them,

E

Sassociation for Supervision and Curriculum Develomment, N.E.de

Action Curriculun W. 1951 Yearbook., Washington, D, C.:
The ‘&‘ﬁ-. Pe 10 3

Silexander and Saylor, Segondary Education Basic Principles and
Practices, p. 63.

TPaunce and Bossing, Developing the Cors Currieulum, pp. 210-211.



The slowness of teachers in making changes in thelr attitudes and
practices may account in part for the gap between the curriculum and
Amarican life referred to by Rugg in the following languages:

Hot only has there been a gap between the curriculum and American
life; a similar one has peraisted to the present day between the growing
child and the curriculum, Three critical factors are present in the
educative processs the child, contemporary American soclety, and
standing between them, the school curriculum, In a hundred years,
however, the public school has lagged far behind, It has never caught
up with the momentum of industry, business, comsunity life, or
polities, Only rarely has it succeeded in dealing with
issues and conditions; never has it anticipated social needs--the halo
of the past has oriented those who have made the gontent of our school
currieulum.®

Teachers who find themselves teaching in a situstion which is new
to them may develop tensions which affect thedr teaching efficlemey. If
the tensions experienced by teachers could be ldentified and analyzed,
help might be provided by school authorities in preventing or overcoming
such tensions,

If the problems and situations which tend to cause tensions in
teachers could be identified, provisions might be made to prevent such
problems and situations from arising, In case the problems and situa-
tions cansing tensions could not be prevented, steps might be taken for
solving or eliminating them,

The situations and problems which cause tensions of teachers might
be made known to teacher training institutions as well as to supervisors,
adninistrators, and curriculum directors. If a better understanding of

the causes of tensions could be developed in pre-service programs of

wm,mwmmﬁﬁonmof?ﬂcm 3
Life," Maldings Past Present. Twenty-Sixth Yearbook o
the fa Society for the aug of Education (Bloomington, Illinoiss
Public¢ School mm Go.. 192’). Che 1' Part 1' Phe H&o



teacher education, cwrriculwm improvement programs could eventually
proceed more rapidly and effectively.

Definition of Terms Used in the Study

Certaln temms are defined in order to clarify the concepts represented
by the terms as they are used in the study., They are defined as follows:

The term Anxiety is defined as condition of mental uneasiness arising
from fear of some uncertainty.

Jension is defined as mental strain; intensity of feeling.

Curriculum has been defined as the total of the experiences of
pupils under the direction of the school, Curriculum revision also
refers to changes in the school program,

The term Problem is defined as a matter of concern which may cause
a block to one's thinking or actlion.

Hypothesis is defined as tentative theories adopted by the jury of
experienced teachers regarding anxieties and problems causing tensions
of teachers used in guiding further research.

The term Feeling is defined as an emotion closely associated with a
belief or conviction,

Sterectyped thinking in this study is defined as thinking which is
based on "a standardiged pattern of response to specific objects and
sl tuations, *?

Mﬂﬁ% Edited by Carter V. Goode MoGraw-Hill
Book Company, 1945, pe -



METHODOLOGY
Introduction

This study is designed to be exploratory in mature, Intervieus,
group conferences, jury opinion, and the use of a questionnaire were
judged to be appropriate techniques for obtaining data pertinent to the
purposes of this study, Ten experienced teachers in the Tulsa Publiec
Schools were asked to respond freely about the kinds of things which
mnmmnuwmmmm;m-pmumummma
changed program. The investligator made longhand notes of free responses
of teachers who were interviewed, Samples of free responses are included
in Appendix A, classified under headings suggested by the jury of
experienced teachers,

Groups of two or three teachers from each of four Tulsa Public
Schools were interviewed, including groups who were working together
with the same puplls on ewrricular changes referred to in Tulsa as
working in a "Block Schedule.,® These teachers were usually free one
period per day for planning their work in vhat was called a planning
period, lotummlwthoimaﬁpwormotthotunhm
swho worked together in the block schedule,

Four prineipals who were in schools involved in curriculum revision
programs were asked to relate thelr experiences with teachers who were




attempting to make the revisions. Notes were made of experiences and
observations of these principals,

One assistant superintendent and one curriculum director of a large
oity school system were interviewed by the investigator regarding their
axperiences and observations about what happems to teachers in their
schools when such teachers are invelved in programs of curriculum change,
These two officials responded freely, and their comments were listed
along with the comments of the experienced teachers and prineipals.

Following the interviews wlth the teachers, the prineipals, the
assistant superintendent, and the curriculim director, a jury of six
teachers was selected from the faculty of Daniel Webster High School,
Tulsa, Oklahoma and asked to consider the recorded remarks of teachars
who had been interviewed, These six teachers had each spent more than ten
years working cn curriculum revisions, One of the Jury was an experienced
teacher of mathematics, one an experienced teacher of English, another
an experienced teacher of home economics, another an experienced teacher
of soclal studies, another experienced in history and physical educationm
and the sixth had much experience in teaching in a program of "fused®
English and social studies for slow readers. This jury of experienced
teachers gave several hours to an oral review of their own experiences,
They then grouped into common areas the concerns which they had expressed
and the concerns of other teachers which had been recorded by the
investigator through interviews. This procedure resulted in the selection
of eight possible areas of anxieties cansing tensions which the jJury
stated were experienced by teachers., No claim is made that the listing
was complete or exclusive., These selected statements of areas served as
hypotheses, or hypothetical statements, which the study sought to explore.
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For example, the lack of a feeling of security in a new teaching fleld
is likely to bring on mi.oﬁes which tend to cause tensions in teachers.

The following eight areas of anxieties representing factors and
situations tending to cause tensions, as determined by the jury, were
considered illustrative. It is not claimed that the areas are discreet.
The statements of anxieties were considered aspects related to the areas
or kinds of anxieties which teachers might exhibit. These kinds of
anxieties might tend to cause tensions on the part of teachers and thus
interfere with the progress of curriculum revision,

List of Areas of Anxieties Identified by Jury

l. Seocurity

Feeling insecure as a teacher working in a new area or on new and
different problems in the classroom

Feeling insecure in presenting new or different materials
Feeling insecure in a belief in the value of the proposed curriculum

Feeling insecure in the acceptance by the community of the new
program and method

2. GConfidence

Lack of feeling confidence in the school leadership and in the
sincerity of that leadership

Lack of feeling confidence in the proposed curricular change and
confident that it was an improvement over the former plan

3« 8kill in classroom methods and techniques
Feeling that one does not have the skill to teach in a situation
where the role of the teacher might be different from the former
role
Feeling that one lacks skill to find and use new materials

Feeling that one lacks skill in using pedagogical terminology
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Physical Factors
Believing that more time is needed for preparation and planning

Believing that more time is needed for finding suitable and usable
instructional materials

Believing that there is a lack of adequate and suitable textbooks
Feeling that classes are toco large for effective teaching
Avoiding Conflicts

Believing that there are conflicts of basic educational philosophy
with other staff members

Believing that there are conflicts of beliefs among fellow teachers
in the psychology of learning

Believing that there are conflicts with fellow teachers sbout
ocurriculum

Believing that there are confliets with school administration
about curriculum

Recognizing Reality

Believing that reliable information about the lives of pupils
outside of school is not avallable

Believing that information about graduates and their vocations is
lacking after high school graduation

Believing that high school pupils lack the ability to plan and
solve their own problems

Believing that information about the total school program is
lacking

Stereotyped Thinking

Thinking that teachers know best what should be taught

Thinking that an organized plan for teaching should not be
disturbed

Thinking that different curricula should be provided for college
and non-college pupils

Status

Believing that teachers lose status with pupils when they do not
know the answer



i
tmmummusmmwmma
Believing that status with supervisory officers is very important
It wvas believed that the anxietios identified by the jury should be
investigated. For testing the hypothetical statements classified under
the eight areas of anxieties, a questionnaire was developed using the
concerns of teachers under each area as the basis for framing the
questions,

Developing the Questiomnaire

Since the jury of teachers had ostablished Lypotheses regarding
anxieties and problems of teachers out of thelr own experiences and the
investigator's report of the interviews wlth teachers and other school
officials, it was deemed feasitle to investigate the hypotheses as they
might affect teachers in other schools,

8ince the achocls selected wore widely distributed, the questiomnaire
method was resorted to as the most feszible method., Furthermore, it was
assumed that the responses of experienced teachers would be helpful in
deternining anxleties that tend to couse tensions and to create problems
in cwrrioulum reviaion,

A prelininary questionnaire was constructed which sought to explare
the areas of anxieties as established by the jury. GQuestions were
developed from the comments secured by the investigator in the intervieus
with teachers and other school offlcials, These questicns were grouped
under the areas of anxieties which the jury had classified. Easch question
was related to an area of anxiety,

The first draft of the questiomnaire was designed to elicit responses
on & five-point seale, as follows: (1) yes, to & very great extent,
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(2) yos, to same extent, (3) undecided, (4) mo, to scme extent and

(5) no, to a very great extent, A mmber of teachers and administrators
examined the questionnaire and gave their reactions, From these reactions
it became evident that there was little walue in the use of a five-point
scale because diserimimations of this nature could not easily be made;
consequently, a three-point scale for responses was selected which gave
opportunity for an affimative response, a negative response, and an
undecided response,

The redraft of the questiomnalre was organized so that the items
of an area of anxiety were grouped together, It was found, when the
questiomnaire was tried out with small groups of graduate teachers at
Oklshoma Agricultural and Mechanical Collegs, that such a grouping tended
to cause teachers to respond in tems of the area of anxiety rather than
to specific items under each area; that is, there was a tendency on the
part of respondents to react in a similar mamner to all items under an
ares, In revizing the questionnaire, the decision was made to distribute
the items throughout the questiomnaire so as to eliminate the identity
of the areas of the anxieties,

The revised form of the instrument was presented to a seminar of
graduste students in the School of Education at Oklahoma Agricultural and
Mechanieal College in the spring semester of 1950, (The students of the
mmmdumuuummmunm_wamw
or anbiguity of statements, and to indicate thelr own reactions to the
questions, This prosedure proved helpful, and certain changes vere
wbimnmmmgofmlym-ddiw,

A revision of the instrument followed in the light of the experiences
with the seninar group. This revised instrument was duplicated and tried
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with a class of graduate students in the School of Education in Oklahoma
Agricultural and Mechanicsal College during the sumer session of 1950.
This trial with the summer session class resulted in some further refine-
nent of the wording of a few items in the questiomnaire, and the instru~
ment was judged ready for use.

The first page of the questionnaire was used for securing personal
information about the respondents, It was believed that responses might
vary with the age of teachers, with sex differences, with marital status,
and with other information obtained, Data concerning professional
education, background of training, the mmber of years in teaching, and
the length of service in the present position were sought, Information
was requested as to subject area preparation and the subjects then being
taught by the respondents. These data were used to describe the popula=
tion included in the study.

Procedures in Selecting Schools and
Distributing Quesiionnaires

In selecting schools to be included in the study, it was deemed
advisable to secure a wide geographical distribution, 4s a resuli of
sequaintance with principals and superintendents in many states, it vas
poasible for the investigator to identify schools which had been or were
involved in programs of curriculum improvement,

In schools selected, a direct approach by personal letler was made
to the prinoipal, He was asked to determine the mmber of experienced
teachers vho were willing to respond to the questiomnaire. On receipt
of the information from the principal, the mmber of questionnaires
requested was mailed to the principal of the school. He was asked to
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distribute the instruments, Stamped retwrn envelopes were given to
teachers, who malled thelr unsigned responses directly to the investigater.

In only one case was there no response., A principal in New Jersey,
after receiving the questionnaires requested, returned the package of
questionnaires with an explanation that the faculty was upset over certain
changes in personnel and board policles., He advised that becsuse of the
situation within the school, the staff was in no mood to respond to
questiomnaires, All other principals responded,

The schools listed in Table I were involved in the study. Table I
also includes data pertaining to the enrollment of the school during
1950-51, and the mmber of teachers responding,

Treatment of the Data

The questionnaire was made wp of 56 questions which were designed
to determine how teachers felt and what they thought about thelr role
of teaching in a revised owrriculum, Eight areas of anxieties which
tend to cause tensions were identified by the jury of teachers before
the questiomnaire was developed,

The data which pertained to each of the areas were placed on
44%x28" cards. The data from the first page of the questlomnaires were
tabulated on the large working cards., These data included the followings
age, marital status, sex, semester hours in the teaching field, semester
hours in education, degrees held, total years teaching experience,
school enrollment, years in the present position, participation in
curriculum revision, the nature of the partieipation, amount of participa~
tion in weeks, subjects prepared to teach, and subjects now teaching,
These data were not used as bases for classifying responses. Exploratory



TABLE I

LIST OF SCHOOLS INVOLVED IN STUDY, WITH BNROLIMENTS
AND WUMBER OF TEACHERS RESPONDING

E

1,300 15
(A school which was active in

developing a Life Adjustment Program)

6e Manual Training High School, Denver,
Colorado 900 g
(A school where the faculty had
participated in the Horace Manne
Lincoln Study as well as the
Eight-Year Study)

7. Battle Creek Central High School,
Battle Creek, Michigan 1,500 3
(A school where the faculty had been
partieipating in the Michigan
Secondary School Study)
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TABLE I (Contimmed)

Enrcollment No, of Teachers
1950 - 1951 Responding

8, Mamaroneck Senior High School,
Mamaroneck, New York 675 8
(A school which was concerned with
meeting the Life Adjustment needs of
its pupils)

9., Roosevelt High School, Washington, D, C. 935 4
(A school where a program of surriculum
revision designed to meet problems
of living needs for seniors had been
in progress for several years)

10, Amarillc Senior High School,; Amarillo,
Texas 1,300 6
(A school where the faculty was
in the Texas Secondary
School Study)

11, Oak Ridge High School, Oak Ridge,
Louisiana 15 5
(4 school where the faculty developed
a unique curriculum designed to meet
the needs of pupils in a rural
communi ty)

12. New Trier Township High School,
Wimnetka, Illinols 2,300 10
(A school which participated in the
Eight-Year Study and the Illinols

Study)

13, Evaanston Tounship High School,
Evanston, Illinois 25400 3
(A school which partieipated in the
Eight-Year Study and the Illinols

Study)

14e Decatur High School, Decatur, Illinois 1,700 2
(A school which was involved in the
Illinois study of secondary education)

15, Bixby High Schoal, Bixby, Oklahoma . 3% 9
(A school which was attempting to develo

a program of Life Adjustment Educati




TABLE I (Continued)

Enrollment No. of Teachers
1950 « 1951 Responding

16, North Bast Junior-Senior High School,
Oklshome City, Oklahoma 900 33
(A school which had been engaged in a L
program of unified studies designed
to improve the currioculum)

TOTAL 252

BT St S S S— e i g

analyses indicated that the results of such a procedure would not be very
conclusive,

The responses to each item in the questionnasire were converted to
percentages of total responses, For example, in Table II, ten per cent
was computed by dividing 26 *Tes" responses by 252, or the total mmber
of teashers responding to the item, The per cents weres rounded off to
the nearest whole per cent. All respenses to the questlonnaire were so
treated and appear in the tables as per cents of the total mmber of
respondents, Since all 252 respondents answered all questions in the
questionnaire, the percentages were considered as indlcative of the
opinions of the teachers to the various items in the questiomnaire.

-



CHAPTER III
ANXIETIES OF TEACHERS ACCORDING TO GENERAL CLASSIFICATICH
Introduction

The purpose of Chapter III is to present and analyse the responses
to the questionnaire in each of the eight areas of anxieties, as
identified by the jury. Data presented include certain information
concerning the teachers who respondad to the questionnaire; the number
and per cent of responses to each question; and the mmber and per cent
othuhﬂtﬁorm;'uqn,orwd.

The data presented in Tables III to X, inclusive, relate to factors
contributing to the ereation of amxisties of teachers in curriculum
revision as reported by 252 teachers in 16 school systems. The teachers
were asked to respond to a series of questions designed to reveal
concerns or anxieties in situations invelving curriculum change. For
purposes of analysis, the items or gquestions were grouped under headings
representing areas of anxieties as classified by the jury of experienced
teachers.

Anxieties as used in this study refer to conditions of mental
uneasiness arising from fear of some uncertainty. Concern is used
synonymously with anxiety. Tension is defined as a condition of mental
strain, brought on by anxieties, An example of an anxiely is a feeling
of insecurity which might arise when a teacher finds himself in a new
situation for which he is 111 prepared, Such an anxiety, if intensified

a



by contimed insecurity, might lead to the development of a tension,
Teachers working under tension might become less effective in making
curricular changes,

Characteristics of Respondents

There were sixteen schools in this study, Two hundred fifty-two
teachers answered the questionnaire., Data relating to respondents,
showing variations in age, experience, edueation, sex, merital status,
and size of school to which attached, are indicated,

The teachers responding to the questiomnaire were identifled by the
principal of the school as teachers who had had some experiemce in
curriculum implementation, The data in Table IT show the nature of the
teacher population responding to the questionnaire.

The 252 teachers vho responded to the questlonnaire were teaching
in sixteen different schools, One hundred twelve men and 140 women
responded, Of the total group, 127 were married, 111 were single, and
fourteen were widowed, One respondent held the doctor's degree; 152
mw.awgqamwim;mAmem

Of 252 responding, 166 had fifteen years or more teaching experience;
23 respondents had taught between eleven and fifteen years; 20 had six
to ten years of experience; and 43 had taught for five years or less.

From the data presented in Table II, it is apparent that the teachers
included in the study were experienced, that 173 of the 252 responding
ware over forty ysars of age, that 152 of the 252 responding held master's

degrees, and that 154 of them were teaching in schools with enrollments
above 1500,



TABLE IT
PERSONAL AND PROFESSIONAL INFORMATION ABOUT RESPONDENTS

Parsonal Information

Age Marital Status Sex
230 Married iz Male 112
=0 47 Single 11 Female 10
4150 95 Wldow 14
Sl 78

Professional Information
Degrees Held
Degree Fumber
Hone 6
Bachelors 93
Masters 152
Doctors 1
Teaching Experience : Respondents Classified

Aocording to School Enrollment

In this area, as shown in Table III, an atterpt is made to discover
wvhether the teachers had confidence in the propeosed curriculum, and
whether they had confidence in the leadership provided by the school.
The data in Table III relating to anxieties in the area of confidence

show the following:



TABLE IIX

RESPONSES RELATING TO ANXIETIES IN THE AREA OF CONFIDENCE

Item Items Related to Confidence
Fumber®

mmm ?2

Yos
No. %

lo.

b

Undecided
-

Te

Did you have any doubte as to
the sincerity of those who
proposed the currlioulum?

Pid the ideas basic to the

curriculun conflict
with vhat you believed are the
purposes?

Did you feel that if the proposed
curriculum vere right that somehow
you had spent much time in
preparation and experience which
was futile?

Did you lack confidence in the
. provided as you

approached the uew teaching-

learning situation?

Did you have any feeling of doubt
as to the wvalue of the proposed
eurriculun?

Do you think that the purposes of
the proposed curriculum were
different from the purposes of the
previocus curriculum?

Did you question the idea that
the proposed revision was betler
than that which you had previcusly
been doing?

2% 10

19 8

04

192

a

75

45

—————
T

——

® Item mmbers correspond to item mmbers in the questionnalre,
# Per cents are rounded off to the nearest whole per cent,

Ho.
22
36

35

3

9
15

15
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1. Slightly more than half of those responding thought that the
purposes of the proposed curriculum were different from the
purposes of the previous curriculum,

2, Thirty-nine per cent, or approximately two-fifths, of the
respondents questioned the idea that the proposed revision was
better then the curriculum which they had been teashing
previocusly.

3. Almost one-fourth of the respondents had feelings of doubt
as to the value of the proposed curriculum. When the "Undecided®
responses are added to the "No® responses, more than two-fifths
of the teachers expressed feelings of doubt or uncertainty as
to the value of the proposed ewrriculum, This may be indicative
of a lack of understanding of the value of the proposed
curriculums If so, some of this lack of understanding may have
resulted from the procedures used in atiempting to introduce
cwrriculum changes.

4e While only 10 per cent of the respondents questioned the
sincerity of those who proposed the curriculum, 15 per cent
expressed lack of confidence in their leaders in the new
situation,

These data indicate some lack of confidence in the proposed
curriculun and some lack of confidence in the school leaders to help in
the new situation, Such lack of confldence may contribute to tension
. causing anxieties on the part of the teachers. In general, however, the
teachers indicated confidence in the proposed curriculum and in the school
leadership.



Recognizing reality in curriculum revision, as used in this study,
refers to opinions and knowledges of certain physieal and human factors
operating in cwrriculum revision situations, For example, did the

teachers know the home conditions of their students? The hypothesis is

that if the teachers knew home conditions, their experiences in teaching
might be more meaningful and therefore more fruitful,

In the area of Recognizing Reality as shown by data in Table IV, the

fallowing findings are stateds

1. Two hundred twenty, or 87 per ecent, of the respondents stated
that they believe that high school pupils are mature encugh to
help plan in solving their problems,

2, Eighty-four per cent sald that they had information about what
pupile do while not in scheol.

3. Three fourths of the teachers responding sald that they had
accurate information about the mmber of graduates who enter
college each year,

4e Seventy-one per cent sald that they know what the parents of
thelr pupils do to earn a living,

5. Almost two thirds of the respondents thought that their teaching
methods were changed by the new curriculium,

6e Fifty-ceven per cent of the respondents had knowledge of the
home conditions of most of their pupils,

7o Slightly less than half of the teachers had information about
reading nateriale in the homes.

€, Only thirty-four per cent of the teachers had accurate informa-
tion about graduates after five or ten years,



TABLE IV

RESPONSES RELATING TO ANXIETIES IN THE AREA OF RECOGNIZING
REALITY IN CURRICULUM REVISION SITUATIONS

Item Items related to Recognizing  Number and Per Cent of 252 Teachers
Reali Responding#

Yes Ho Undecided
'O. ’ l‘- ’ "0 ’

|

4l. Do you believe that high school 22 87 8 3 2, 10
are

91 76 % 19 i 5

43. Do you think that your teaching 166 66 2 D U A
methods were changed by the new
curriculum?

44e Do you have knowledge of the heme 146 58 83 33 23 9

51, Do you have accurate information
about the present status of
gradustes of your school for the
past five or ten years?

&
8
&
9
N

Item mmbers correspond to item mmbers in the questiomnaire,
Per cents are rounded off to the nearest whole per cent.

5. %



While more than half of the teachers said that they lmow the home
conditions of their pupils, less than one half said that they know about
the reading materials in the homes. If teachers fail to recognize the
reality of the home conditions of their pupils, certain anxietlies may be
ereated in the teachers, Three fourths sald that they knew the mmber of
graduates of their schools who enter college each year; only about one
third had information about thelr graduates after five or ten years.
Teachers may be aware of those graduates who enter college each year,
but do not know the status of graduates after a few years. As a con~
sequence, certain anxieties may be created in teachers as the curriculum
is revised, or as proposals for curriculum revisions are made,

An aspect which may be significant is the finding that nearly two
thirds of the teachers thought their teaching methods were changed by
the new cwrriculum., Here is a clue that anxieties may be brought about
by introducing revised eurricula ecalling for changing established methods
or ways of teaching.

Skill in this discussion refers to the teacher's ability to put inte
operation his knowledge and understanding in providing learning experiences
for the pupils, An exemination of the data in Table V reveals the
following findingss

1. HMore than four fifths, or 83 per cent, of the respondents felt

adequate to help pupils plan their learning activities.

2. Sixteen per cent, or about one sixth, of the respondents were

disturbed by the role of the teacher in the new situation.



TABLE V
RESPONSES RELATING 70 ANXIETIES IN THE AREA OF SKILL IN TEACHING

Item Items Related to Skill Mumber and Fer Cent of 252 Teachers
Number* Responding#
Yes Feo Undecided
No. ’ 'ﬂ. ’ !0. ’
18, Do you feel adequate to help 29 23 6 2 ” 15
pupils plan their learning
activities?

3. Were you disturbed about the role B 3 N % 2 a3
of the teacher in the new

teaching-learning situation?

17, Do you feel adequate in directing 190 75 15 6 47 19
group activities?

38. Did you feel at a loss about & 2 I T 17 6

9. Did you feel that you were lacking 40 16 180 71 =

]
§
3
N
&

55 L2 17

b
:
:
:
'
: |
g
:
£

106 42 % 14

3

2. Do you think that your former 9 113 45 £ 16

I —

S —
-

!x:ménmuzmmhmcaum
# Per cents are rounded off to the nearest whole per cent,




3s Three fourths of the respondents felt adequate in directing
group activities,
4e FNearly 20 per cent of the respondents felt at a loss about
where or how to find materials,
5« Sixteen per cent of those responding felt a lack of skill im
teaching.
6e Sixty-tuwo per cent of those responding worry about the value or
harm in giving pupils falling grades.
7. Slightly more than one fourth of the respondents were at a loss
for procedures when attempting the revision,
8., Slightly more than two fifths who responded were concernsd
about a lack of knowledge of how to plan with pupils,
S Thirty-nine per cent of those responding thought that their
former methods made it easier to handle large classes,
From a study of the data in Table V, the followlng concerns were
indicated by a minority of the teacherss
1. Lack of Jnowledge of how to plan with pupils
2. At a loss for procedures in the new teaching-learning situation
3. Concernm about the wvalue or hamm in giving pupils failing grades
4 Belief that former methods made it easier to handle large classes
A feeling of a lack of skill in teaching in a revised curriculum may
cause anxieties on the part of teachers which in turn could create
tensions and slow down the improvements sought.

The fourth area ldentified by members of the jury of teachers and

through the interviews was that of physical arrangements, It has been
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termed physiecal because it has to do with size of classes, the use of
naterials, the availability of materials, sources of materials, and the
matter of time that it takes for preparation, Five questions were used
to determine possible sources of anxieties in this area, An analysis of
data in Table VI shows the followings

1. Two hundred sixteen, or 86 per cent, of the 252 respondents
reported that more time for preparation is required of the
teacher when teaching in the new progranm,

2. Thirty per cent of the respondents experienced difficulty in
finding suitable materials, Nearly two thirds, however, said
they experienced no difficulty in finding suitable materials.

3. PFifty-eight per cent, or slightly more than one half, of the
respondents had sources of materials readily available, The
undecided response represents about one in eighi teachers, Uhen

the number of *Undecided® responses is added to the *No®" responses,

more than two fiftha of the teachers indicated that materials
were not readily awvailable, or that, if materials were availalle,
the teachers were not informed of such availability.

4e Over one half of the respondents felt "pushed® for time to make
adequate preparation for teaching because of the curriculum
change,

5 Forty-one per cent of those reporting believed that a basie
textbook would make teaching more effective in the new program,

These data suggest thats

1. More time for preparation is required for the teacher in the new
prograne

2, Materials and their avallability present a problem in the new

programe



TABLE VI

RESPONSES RELATING TO ANXIETIES IN THE AREA
OF PHYSICAL ARRANGRMENTS

. ———
Item Items related to Physical Nunber and Per Cent of 252 Teachers
Humber® Conditions l-pﬂluna’z’

Yes No Undecided
Ho. 4 No. 4 No. 4

2. Does teaching in a new teaching- 46 86 20 8 16 )
learning situation require more
tine of the teacher for preparation?

45. Did you experience difficulty in 2 1 & 16 6
finding sultable materials for
oclassroom work?

49. Did you have sources of materials 146 58 74 22 32 13
readily available?

32, Do you feel "pushed® for time to 136 54 93 23 9
make adequate preparation brought
on by the proposed curriculum
change?

36. Do you believe that a baslc 0, 4 ”» H 2




33

3. Teachers are about equally divided in their thinking regarding

the walue of a basic textbook.

The data also suggest thet the avallability of materials suitable
to the new curriculum is a factor which concerns teachers, If this is
generally the case, one procedure for bringing about currioulum change
might be the providing of suitable materials and the making of such
materials readily avallable.

The fact that more than eight out of sach ten respondents said that
more time is required in teaching in the new curriculum program may
sccount for reluctance on the part of smme teachers to go through with
the introduction of new curriculum materials and methods, It should be
noted here that teachers in the sample represented experienced teachers
and probably better than average teachers., Therefore, the expenditure of
more time for preparation might be less irksome to them than to teachers
less experienced and less capable, In any event, teachers generally are
overloaded with classroom and extra-classroom duties. As a consequence,
making changes which require more preparation, without a corresponding
lessening of other factors in the teaching load, might create resistance
and anxiety on the part of the teachers,

of EIP

%ﬁu 8
Another area of anxiety identified by the jury of teachers had to

do with how the teacher thinks he rates with his fellow teachers, with

his students, and with his supervisors and administrators. Eight questions
were used in attempting to determine how teachers respond to this area.

A summary of the responses shown in Table VII relating to status
followss



TABLE VII

RESPONSES RELATING T0 ANXIETIES IN THE AREA OF STATUS

Iten Items related to Status
fhmber#®

Number and Per Cent of 252 Teachers

Yes

Noe

4

Ko

Ho.

%

Undecided
No. &

.

13.

10,

15,

55

2,

Even though teaching procedures
have been validated by research
findings, do you hesitate to adopt
them because of fear of eriticiam
of other teachers?

Do you feel that if you let pupils
learn that you do not "know the
answers® they lose confidence in
you?

Do your supervisory officers use
educational terminclogy that you
do not understand?

Would you prefer to rate well with
the curriculum revisions which you

believe will better the teaching-
learning situationa?

2

12

7

- fellow teachers who may be opposed to
your ideas even 1f you had to reject

Do you get disturbed sbout your omn A

status when the opinions of your
fellow teschers are opposed to
cwrriculum revisions?

Do you think that your work is
appreciated by your supervisors?

Do you feel that you must have an
opportunity to demonstrate to
pupils that you are well prepared
and well informed in at least one
area of subject matter?

S ———

93

v

75

247

235

233

9

132

9

93

93

76

52

¥ Item mmbers correspond to item numbers in the questiomnaire.
§ Per cents are rounded off to the nearest whole per cent,

3 1

25 10

52 2
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Two hundred forty-seven of the 252 teachers responding stated
they had no hesitancy to adopt teaching procedures because of
fear of eriticism of other teachers,

Only 11 teachers, or 5 per cent of the teachers, felt that
pupils lose confidence in teachers if they let pupils learn
that the teacher does not know the answer,
rwﬂ:mmwtorﬁthmdmm
used educational terminclogy which the teachers did not under—
stand,

Only 7 out of 252, or 3 per cent of the teachers, sald that they
would prefer to rate well with fellow teachers who oppose their
ideas even if it meant rejecting the revisions which they
believed were better,

Twelve per cent, or 3l of the teachers responding indicated
that they get disturbed sbout their own status uhen fellow
teachers are opposed to curriculum revision.

Three fourths of the respondents thought that their work was
appreciated by their supervisors.

Thirty-seven per cent of the teachers thought that they must
have an opportunity to demonstrate to pupils that the teacher
was well prepared and well informed in at least one subject
matter area, More tham 50 per cent indicated that they felt
that sueh opportunity was not necessary.

From the findings indicated in Table VII, it is evident that the
teachers included in this study were not greatly concerned about status
when teaching in a revised cuwrriculum situation, Only a amall per cent
of the teachers were concerned with problems of status with fellow
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teachers or with students. A contributing factor to this condition may
be the expression of a feeling that their work was appreciated by their

Stereotyped thinking, as used in this study, refers to thinking
which tends to be based on fixed or standardised patterns of response to
problems and situations, In this sense, stereotyped thinking should be
considered as the antithesis of scientific thinking where one relies on
verifiable facts or gemeralizations, or on ®reasoning from systematic
observation to generalisations, which are verified wherever possible by
experinent or further observation.” Persons who hold to certain pre-
conoceived ideas regarding curriculum revision would probably exhibit
anxieties when faced with proposals which confliet with thelr ideas, On
the other hand, curriculum change might be enhanced when proposals coincide
with the preconceived notions of the persons involved,

The items listed in Table VIII are assumed to represent a few
examples of stereotypes, or stereotyped thinking, \d.ﬂ: reference to
curriculum change, To the extent that such stereotypes tend to cause
anxieties in teachers represented, the following findings revealed in
Table VIII are worth noting:

l. Seventy-seven per cent, or 194, of the respondents stated that
they considered their major subjeet as important in the education
of youth today as 1t was when they began teaching. Conceivably,
if the proposed revision meant less emphasis upon their
subjects, anxieties and tensions might develop.

Mgm Edited by Carter V. Good. MeGraw-Hill
Book Cos 1945, PPe A2mb25




TABLE VIIX

RESPONSES RIELATING TO ANXIETIES IN THE AREA OF STEREOTYPED
THINKING IN CURRICULUM REVISION

Item  Items related to Stersotyped Humber and Per Cent of 252 Teachers
Number® Thinking Responding?

Yes Vo Undecided
Ho. % No. p 4 No. %

11, Do you have your work so organiszed 5 2 29 9 18 7

0 2 175 D S 10

2 g8 173 & b A

19, Do you feel that the revised 72 2 134 53 46 18

should take an entirely different
curriculum than those who will
enter college?

% Jtem mmbers correspond to item numbers in the questiomnaire,
# Per cents are rounded off to the nearest whole per cent,
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It is interesting to note that only 20 per cent indicated that
they thought the facts and knowledges previoualy taught by
them were more important than those ealled for in the revised
curriculum. Approximately one in four were undecided on this
question,

4 type of attitude of the respondents toward eurriculum revision
is seen in the response to item number 4. Only one in five
respondents indicsated that they ever thought they knew vwhat was
best for their pupils and preferred not to be bothered with
eurriculum revizion. The use of the term “ever® may have in-
fluenced some to answer in the affimmative., The prevalling
attitude is indicated by the responses of 70 per cent, who said,
in effect, that they did not think they knew what was best for
pupils, and that they did not object to being bothered by
eurrioulum revision,

When asked "Do you have your work so organiszed that any changes
are more bother than they are worth?%, more than nine out of
ten respondents replied in the negative. The use of the term
"any" may have influenced some to respond in the negative,
Nearly €0 per cent stated that they thought putting the proposed
curriculum into practice would mean more work and harder work
on thelr part, This response agrees with the response to item
32 in Table VI in which 54 per cent of the teachers said they
felt "pushed® for time to make adequate preparation for changes
called for by the revised curriculum,

Twenty-eight per cent, or 72, of the teachers stated that. they
felt the revised curriculum failed to provide for subject
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matter bellieved essential for meeting the needs of youth, A
majority of the teachers, or 53 per cent, responded in the
negative, thereby indicating that they felt the revised
curriculum did provide subject matter essentlal for mesting
the needs of youth,

7. Two fifths, or 102, of the teachers said they thought pupils
not going to college should take am entirely different curriculum
from the curriculum taken by those going to college, On this
question, spproximately the same proportion of teachers disagreed
with this opinion, In interpreting resulis, consideration must
always be given to semantics. In this instance, use of the
tern "entirely different curriculum® may have affected the
responses, In other words, the curricula for the two groups
could be different, without being “entirely® different.

From the data in Table VIII certain stereotypes are apparent with
reference %o the attitudes and opinions of teachers included in the
study. The following stereotypes are evidenced by the responses of a
majority of the teachers:

1. Belief that their major subject is as important today as when

they began teaching.

2. Belief that putting into practice the proposed curriculs means
more and harder work for them.

3. Opinion that their work is not so organized that amy changes
would be more bother than such changes were worth.

4e Opinion that the facts and knowledges which they previocusly
taught are not more important than the facts and knowledges
ecalled for in the new curriculum.
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for subject matter considered essential in meeting the needs
of youth,

In general it might be sald that while the teachers believed in the

importance of their subjeets, they were not averse to changs, even though
such change meant more work on their part.

e Slins Conflicts in Gueioulim levision

The responses to items included in Table IX relate to opinions and

attitudes considered to be associated with the awoldance of conflicts.
The items were phrased in an effort to bring out opinicns with reference
to the effects of the attitudes of other teachers and administrators
involved in programs of cwrriculum revision,

Item mmbers 22, 12, 52, and 33 relate to relationships of
respondents and fellow teachers, On the basis of the data obtained from
these items, the following statements are made:

l., More than nine out of ten respondents said they did not alter
their classroom teaching to avoid the eriticisms of other
teachers,

2, Bighty-four per cent, or 210, of the 252 teachers responding,
indicated that they did not fear the adverse opinions of
fellow teachers more than they feared the adverse opinions of
those who proposed curriculus revisions,

3. Elghty three per cent, or 208 teachers, reported that they found
themselves in agreement with the philosophy of education expressed
by a majority of their fellow teachers. This may be a celue to
the responses to item mmbers 22 and 123 in other words, the



TABLE IX

RESPONSES RELATING TO ANYIETIES IN THE AREA OF
AVOIDING CONFLICTS

e e e e e — e ea—
Item  Items related to Avolding Number and Per Cent of 252 Teachers
Mumber® Conflicts
Yes No Undecided
No. y 4 No. % Ho. %
22, Did you alter your classroom u 4 233 93 8 3

teaching to avold oriticism of
other teachers?

47, Did you feel any resentment toward 12 5 22 88 18 7
the adninistration about the
proposed curriculum?

50. Do you usually agree with those 2 10 AL 84 14 6

fellow teachers more than adverse

opinions of those who propose
eurriculum revisions?

52, Do you find yourself in agreement . 83 10 4 34 13
with the philosophy of education
expressed by a majority of your
fellow teachers?

3. Do you prefer to agree with those 2 12 ¥ B 2 10
who propose curriculwn revisions
rather than have to defend your

positicen?

48, Did you feel that the proposed % 14 192 76 2% 10
curriculum was imposed by the
adnini stration of your school?

33. Have you had to defend your ™ X 1a 6 14 6
teaching from adverse opinions
of other staff members?

& Item nmumbers refer to item mmbers in the questionnaire,
# Per cents are rounded off to the nearest whole per cant.




42

agreement in philosophy may have narrowed the differences and
reduced the criticlisms between and among teachers working in a
curriculum situation,

4e A smaller but substantial proportion of the teachers responded

that they had not had to defend thelr teaching from the adverse
opinions of other teachers. Nearly 65 per cent thus reported.
The responses show that 30 per cent, or nearly onme third of the
teashers, had had to defend their teaching against the adverse
opinions of other teachers.

Item mmbers 47, 50, 3, and 48 were devised to bring out opinions
and attitudes of the respondents toward the administration with reference
to proposed cuwrriculum revision, The data in Table IX reveal the
following responsess

1., RBighty-eight per cent, or nearly nine out of ten teachers,

answered, "No" to this questions "Did you feel any reseatment
toward the administration sbout the proposed curriculum?®

2, Elghty-four per cent, or 214, of the 252 teachers checked, "No*

to itam %0, thus indicating that when they do not believe in
the proposed changes, they express such thoughts and feelings,
rather than agree with those who propose changes.

3. Only approximately one in ten teachers said they prefer to

agree with those who propose curriculum revisions rather than

to defend their own positions, The responses to item mmber 3
are in agreement with those given to item mmber 50, In effect,
about eight teachers out of ten sald they were willing to defend
their positions, even when their ideas were in disagreement with

those of the persons proposing changes.
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4o Slightly more than three ocut of four respondents expressed a
feeling that the proposed curriculum was not imposed by the
administrative leadership of their school.

To sumarize the findings and conclusions from the data in Table IX,

the following statements seem justified:

1. A majority of the teachers sald they do not fear the eriticisms
of their teaching by fellow teachera. They are willliag to
disagree with thouse who propose changes. Furthermore, they
expressed & willingness to defend their poaitions relative to
proposals for change; in faci, nearly one third said they had
done so.

2. There was a remarkable expressicn by the respondents, of
agreement with the philosophy of education of fellow teachers,

3¢ A majority of the teachers in this study apparently do not feel
proposed curricula vere imposed by the administration,

ke There is evidence, in a small minority of the teachers, of
attitudes and actions which could lead to anxieties and which

could cause tensions in curriculum revision situations.

An examination of data in Table X reveals the following findings
regarding securily or insecurity of teachers as a possible cause of
anxiety in cwrriculum revision situationss

l. Eighty-eight per ceni, or 221 of the teachers responding, had

participated with fellow staff membere in establishing the
purposes of the school. -



TABLE X

RESPONSES RELATING TO ANXIETIES IN THE AREA OF SECURITY
IN CURRICULUM SITUATION

Iten  Items Pelated to Seourlty ¥umber and Per Cent of 252 Teachers
Humber® Responding?
Yos No Undecided

No, £ Fo. % Ho. 3

40, Have you participated with your 22 88 2% 10 5 2

205 a o B 2 8

school program?

56. Did you have any fear of 2 8 25 82 25 10
consequences of comzunity
reaction?

Z7e Do you feel that the subject 2 8 182 72 49 2

1. Did you feel a lack of definitensss 52 2 168 & 0 12

# Item mmbers correspond to item mmbers in the questiconnaire.
# Per cents are rounded off to the nearest whole per cent,

2. Eighty-one per sent, or slightly more than four fifths, of the
teachers reported they had had an opportunity to know and
understand the whole school program.

3¢ Only 22, or 8 per cent of the teachars hed any fear of consequences
of community reaction, This finding seemz to indicate a desirable
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relationship between the school and the community in matters of
curriculum change,

4e Only about & per cent, or 20 of the teachers, felt that subject
matter which they had previously taught had more value for
pupils than the subjecl matter of the revised curriculum, This
finding squares with the responses to item mmber 24 in
Table VIII. Together, the responses to item number 27 in
Table X and item mmber 24 in Table VIII indicate an open~
mnindedness to the relative importance of subject matier in the
revised curriculum,

5. Slightly more than one fifth, or Z1 per cent, of the teachers
reported a lack of definiteness of purpose in the revised
curriculum,

The data in Table X show that in the schocls involved in the study,

@ large majority of the responding teachers had participated in
establishing purposes of the school and were acquainted with the vhole
school program., Such participation should give feelings of security to
the teachers participating in the program,

The data further reveal that fear of commmnity reaction against the
program caused no great concern for most of the teachers reporting. This
condition should also comtritute toward feelings of seeurity on the part
of the teachers, Only a small minority reported concern regarding the
relative importance of subject matier in the revised curriculum, For
most of the respondents there is evidenced feelings of security with
reference to the revised program, However, it should be noted that for
approxinately one fifth who reported a feeling of lack of definiteness
of purpose of the proposed curriculum, scme insecurity in the revised



curriculun situation program may have existed, The uncertalnty and
perhaps lack of understanding of purposes thus exhibited may have ereated
MﬂunﬂﬁmuﬂMwWhmm‘
revision,

Summary of Findings in Chapter III

In Chapier III, data pertaining to amdeties experienced by 252
teashers who were involved in programs of ourriculum revision in
sixteen school systems, are presented and analysed., In Chapter III,
the responses are reported and analyzed under eight areas of anxieties
or concerns, as classified by a jury of experienced teachers, The
principal findings brought out in this chapter are as followss

1. The majority of teachers had confidence in the cwrriculum pro-

posals and leadership of the schools,

2, In general, the teachers reported they had knowledge concerning

pupils and thelr home backgrounds,

3¢ Teachers felt that their teaching methods were changed by the

new or revised curriculum,
4e A feeling of lack of skill for working in a revised curriculum
was expressed by about one in six of the teachers responding,

5¢ The data suggest that the availabllity of materials suitable
to the new curriculun is a factor which concerns teashers.
Teachers were also concerned with the time required for pre-
paration in the revised curriculum,

6o The teachers involved in this study were not greatly concerned

with status when working in a revised curriculum situation,

7« Certain stereotypes are apparent with reference to the attitudes

and opinicns expressed by teachers included in the study. In
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CHAPTER IV

ANXIETIES OF TEACHERS ACCORDING TO
SIX SPECIFIC PROBLIEM AREAS

Introduction

Chapter III dealt with teachers' responses to questions in eight
areas of anxieties as established by the jury of experienced teachers,
As the data were analysed, it became evident that a further study of the
responses to questions on which there was a preponderance of agreement
night reveal useful information, The use of 70 per cent as the dividing
factor was arbitrary, However, it was felt that whem 70 per cent or
more of the teachers agreed in their responses to a particular guestion
or set of questions, this degree of agreement was perhaps significant
and therefore worth noting, Likewise, 1t was felt that when fewer than
70 pexr cent of the teachers agreed in their responses, this faot was
also worth noting, In Chapter IV, as in Chapter III, no particular
effort was made to report or to analyse the undecided responses, except
to include the data in the tables,

A study of the responses on which there was agreement of 70 per
cent or more, and agreement of less than 70 per cent, suggested a
different grouping or classification of items, from the grouping
established by working with the jury of experienced teachers, In
Chapter IV of the study, an effort was made to identify possible problem
areas in which tensions or apxieties on the part of teachers might exist;




and, likewise, to identify problem areas in which, as judged by the
degrees of agreement, tensions and anxieties might not exist,

Thus, in Chapter IV, gquestions or items, as classified according
to degrees of agreement, were drawn fram two or more of the original
areas of anxieties, where the items seemed %o relate to a common problem,
or area of concern, These areas were considered as problem areas or
areas of goncern related to promoting or impeding euwrriculum change.
For example, items which sppoared to be related to attitudes of the
teachers toward school leadership in cwrriculum revision programs were
grouped together under the headings "Atiltudes of Teachers Relative to
Cuwrriculum Change,"

An examination of the items on the questionnsire disclosed that
scme items could be related to more than one area of anxieties. For
instance, an item that indicated a feeling of a lack of skill might also
contribute to a lack of security and a lack of confidence., Regrouping
the items which were considered closely related resulted in identifying
six areas which were called problem areas, It was believed that a
grouping of related items from two or more areas of amdeties could be
_labeled a problem area which might contribute te anxieties or tensions,

Grouping of items strictly according to degrees of agreements
i.0,, those on which 70 per cent or more, and those on which less than

70 per cent of the teachers agreed, was not followed in the final
classification, The determining factor in grouping was the relatedness
of items, as judged by the writer,

A study of the responses o the various items in the questiomaire
revealed that on 34 of the 56 questions, 70 per cent or more of the
respondents were in agreement, either in giving affirmmative or negative

answers,



dnzlysis of Responses to Items Grouped
According to Problem Areas
mmmm'mt?mmummm
to elght genersl areas of anxiety were dealt with in Chapter ITI, their
responses to the same questions categoriszed according to six speecific
problem areas will be presented in Chapter IV, It is assumed that the
presence or absence of the anxieties of the teachers were revealed in
thedr attitudes toward the problem areas, as followss
Attitudes of teachers toward school leadership.
Relations of teachers with other teachers,
Attitudes concerming eurriculum changes.
Attdtudes relating to changes in tesching methods-and
techniques,
Attitudes relating to preparing and obtaining materials and
resources for teaching,

6o Attitudes and knowledge pertaining to pupils and home
conditions.

In the following sections are presented data pertaining te responses
to the l1tems in the questionnaire, grouped ascording to the six problem

F ¥y ey

&

Attitudes of Jeachers Relating %o School Leadership
The leadership of the administrative and supervisory staff of the
echool is recognized as having a bearing upeon the acceptance or rejection
of currioulus changes, Furthermore, the stimulation or lack of stimue
lation on the part of administrators and supervisors affects the contri-
butions made by teachers in programs of cuwrriculum change. The mamner in
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which the leadership role is played may create or modify tensionstype
problems, For these ressons, it is felt that a knowledge of the
feelings and opinions of teachers as to school leadership in ewrriculum
proposals might give clues whieh would be helpful in planning and
earrying out curriculum improvements,

The date in Table XI indicate that the teschers included in this
MWMMM&&&MIMP. About three out
of each four answered "Wo to the questions "Do you feel that the pro-
posed curriculum was imposed by the administration of your school?*®
Very few teachers - only 5 per cent - reported a feeling of resentment
toward the administration in connection with the proposed curriculum.
Slightly more than four out of five of the teachers indicated that they
had no doubts as to the sincerity of those who proposed the curriculum,
Also, three out of four teachers responded by indicating that they
thought their work was sppreciaied by their supervisors,

Itilwmhmumtgwmt,wMofmm
teachers, reported confidence in their leadership when faced with new
teaching-learning situations. ,

From the responses to itens in the questionnalre relating to school
leadership, it may be inferred that teacher attitudes toward school
leaders in the schools included in the study were generally favorablee
It is well to remember, however, that the teachers responding to the
questionnaire were located in schools where curriculum revisions had been
underway for some time, Purthermore, the schools included in the study
are recognized as being among the better schools of the country, The
prineipals of several of thess schools had gained reputations in
professional eircles for their effective leadership in developing




TABLE XI
RESPONSES RELATING TO ANXIETIES IN THE AREA OF SCHOOL LEADERSHIP

Item

Items related to School NHumber and Per Cent of 252 Teachers

Number# Leadership Responding?
Yes lo Undecided
No. ’ No. ‘ lo. ’
i8. Do you feel that the proposed % 15 192h 76 24, 9

ewrriculum was imposed by the
administration of your school?

47. Did you feel any resentment 12 5 22 88 18 7
toward the administration about
the proposed curriculum?

7. Did you have any doubts as to 2% 10 23 a 22 9
the sincerity of those who pro-
posad the curriculum?

55« Do you think that your work is 189 75 11 5 52 2
appreciated by your supervisors? -
35. Did you lack confidence in the %2 16 1% 7N » 2

leadership provided as you
the new teacher-
learning situation?

§ Per cents are rounded off to the nearest whole per cext.

curriculum improvement programs. It might therefore be expected that
school leadership would present no serious eurriculum problem area for
the teachers included in this study,

Attitudes Involved in Staff Relations
Staff morale and staff relations are comsidered to be important

factors in situations involving curriculum change. The responses to
questions considered directly related to staff relations are inecluded in
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Table XII, The purpese of this grouping is to attempt to determine
within the limits of the study whether or not staff morale and staff
relations constituted a problem area,

In interpreting the data revealed in Table XII, consideration should
be given to the personal and subjsciive nature of questions such ass
"Do you got disturbed about your oun status when the opinions of your
fellow teachers are opposed to curriculum revisions?® The limitations
ipherent in the questionnaire as an instrument for sesking responses to
such inquiries should be recognized,

It may Le assumed that staff morale and staff relations are influenced
by shared experlences, The fact that nearly 90 per cent of the teachers
reported that they had participated with their fellow teachers in
establishing purposes of education for their schools may ascount in part
for the apparent faverable conditions of staff relations in the schools
involved, Almost as large a proportion of the teachers responded that
they were in agreement with the philoscphy expressed by & majority of
their fellow isachars,

Iten mumber 10 pertains to the understanding of educational
terninology used by the supervisory staff, More then 90 per cent of the
feachers reported no problem in this comnection, In other words, the
responses of a large majority of the teachers indicated that terminclogy
offered no problem in camunication between supervisor and teachers.

The remaining questions in Teble XIT were designed to reveal
attitudes between and among teachers which might influence curriculum
change, The majority of teschers included in this study, ranging fram
75 per cent to 98 per cent, expresseds

1., A willingness to defend their positions on cwrriculum issues.



TABLE XIX

RESPONSES RELATING TO THE PROHLEM OF STAFF RELATIONS

Iten Itens related to Staflf Sumber and Per Ceni of Teachers
Humber®* Relations

Tes ¥o Undecided
No. ¢ He. No. %

0. Have you participated with your 227 @88 2 10 5 2
fellow staff members in establishing

10, Do your supervisory officers use 12 S T» B 7 2
educational terminclogy that you
do not understand?

3. Do you prefer to agree with those 2 12 199 © 2 10
who propose curriculum revisions
rather than have to defend your

position?
5. Do you usually agrse with those who 24 10 212 84 14 6

and feelings when you really don't
believe in the propoged changes?

6e Do you get disturbed about your N 12 /| % o 12
own status when the opinions of
your fellow tsachers are opposed
to curriculum revisions?

12, Do you fear adverse opinions of 6 2 210 84 36 14
fellow teachers more than adverse

opinions of those who propose
eurrieulus revisions?

15, Uould you prefer to rate well with 7 3 220 87 25 10
fellow teachers who may be opposed
to your ideas even 1f you had to
reject the currioculum revisions
which you believe will better the
teaching-learning situations?
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Yes do Undecided
Hioe ‘ No, ’ . Ko. ’

30, BEven though teaching procedures 2 0 247 99 3
have been validated Ly research
findings, do you hesitate to adopt
them besause of fear of criticism
of other teachers?

22, Did you alter your classroom 11 & XD 1 2
teaching to avcid eriticism of
othar teachers?

33. Have you had to defend your 77 » 1a 64 14

teashing from adverse opinlons
of other staff members?

# Per cente are rounded off to the nearest whole per cent,

2. A lack of disturbance about thelr own status vhere differences
of opinion with fellow staff members were involved,

3. A lack of fear of the adverse opinions and eriticisms on the
part of fellow teachers in matters pertaining to curriculum
revision,

4e A lack of hesitation to adopt teaching procedures validated by
regearch findings because of the fear of oriticism of other
teachers.

5., An unwlllingness to alter classroom teaching in order to avoid
the oritieism of other teachers.

It is interesting to note that 30 per cent, or 77 of the teachers,

responded that they had had to defend their teaching from the adverse
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opinions of other staff members, This finding is not inconsistent with
the other findings. In fact, it might indicate a favorable condition in
that differences of opinion were expressed without personal status being
placed in question,

Attitudes of Teachers Relative %o Currigulum Change
When changes are proposed in a curriculum, teachers are apt to
differ as to the purposes, values and subject matier of the revised
curriculua as compared with the existing curriculum. The attlitudes
which teachers have to the surriculum, kroedly defined, are apt to
create anxietles and problems, and ecould develop blocks or impediments
in programs for revising the curriculum,
An examination to the responses to items included in Table XIII, is
basis for the following statementss
1. Slightly more than one half of the 252 teachers responding to
the questiomnaire indicated that they considered the purposes
of the proposed cwrriculum different from the purposes of the
previous ewrriculum, It is worth noting that slightly more
than one fifth of the teachers were undecided on this question,
2. About two fifths, or 97, of the teachers questioned the idea
that the proposed curriculum was better than the previous
owriculum, This finding might be indicative of a problem
area in courriculum planning, namely, acceptance or lack of
agceptance by the teachers of the purposes of the revised
currieulum,
3¢ The responses to questions mmbers 2, 1, and 19 are somewhat
related to the responses to items 8 and 14 in Teble XIII. While



TABLE XIII
RESPONSES RELATING TO THE PROBLEM OF CURRICULUM CHANGES

Item
Humbexr#

Items related to Curriculum

Fumber and Per Cent of 252 Teachers
Responding#

Yes Fo Undecided
Bo. % No. % Mo, %

8. Do you think that the purposes of 120 51 o 2 5 a

14, Did you question the idea that the 97 » 04 & £ 16
proposed revision was betier than

that which you had previously been
doing?
2, Did you have any feeling of doubt as & 24 146 58 4 18
to the value of the proposed
curriculum?

1. Did you feel a lask of definitencss 52 21 160 & 2 12

19, Do you feel that the revised curricu- 72 29 134 53 46 18

24s Do you think the facts and know- 2 PR R » A4

taught are more than
those called for in the revised
ourriculum?

4e Do you ever think you know what is 50 2 7 W 2l 10

20, Did the ideas basic to the proposed 19 & 192 M % 15




TABLE XIII (Contimmed)

Item Items related to Curriculum Number and Per Ceat of Teachers
Number#* mﬁz
Yes No Undecided
No. 4 No. 4 No. %
27 D‘& you feel that the subject matter 22 8 182 172 49 P-4

# Per cents are rounded off to the nearest whole per cent.

nearly two out of each five teachers sald they questioned that
the proposed curriculum was better than the one previously
tollwd,oﬂ:abmtomlnfmmaﬂwfultngof
doubt as to the wvalue of the proposed curriculum. Nearly seven
out of each ten respondents sald they did not feel a lack of
definiteness of purpose of the proposed curriculum.

A majority of the teachers reporting on item mmber 19, said
in effect that they felt the revised curriculwm provided for
subjeet matter believed to be essential for meeting the needs
of youth,



4e The responses to items mmbers 24 and 27 relate to opinions
concerning the values of subject matter in the revised curricu~
lum as compared with values of subject matter in the ewrriculum
previously followed. _m:omtothoud.nﬂarmtum
are consisient in that approximately seven out of each ten
teachers indicated a negative answer, thus stating in effect
that they did not feel that subject matter included in the
previous eurriculum had greater value or importance that the
subject matter of the revised curriculum,

5. The pro and con opinions on the question relating to differen-
tiated cwrricula for college~bound and non-college-bound students
were about equally divided. The fact that more teachers
answered "No" than "Yes" to question mumber 26, may be
attributed to the use of the expression "entirely different
curriculum" when referring to the students who expect to enter
college. The fact remains that approximately two fifths ex-
pressed a view that the students not going to college should
mmmmuammmimtmmm
pursued by those expecting to atiend college.

6s Seventy per cent of the teachers, or 175, answered "No® to the
questions "o you ever think you know what is best for pupils
and prefer not to be bothered by cwrriculum revisions?® The
eombining of the two ideas which are not completely logical
in one question may have been confusing. For example, a person
might feel that he knew what was best for pupils and still be
willing to be "bothered" by ourriculum revisions. The converse
opinion might also be expressed. It is worth noting that about
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one fifth of the teachers responding were willing to indicate
that they thought they knew what was best for pupils and that
they preferred not to be bothered by currieulum revisions,
For those teachers who questioned the value of the new ecurriculum
and who thought it might lack essential subject matter, the revised
curriculum would present a problem which might contribute to creating
tensions, :
mnnznnmm@wwwuuuu
mdauﬁmm@urwmmmmmmw
pupils, ﬁﬂtﬂniﬂnﬁamﬂ.lmmmwmh
tensions, The seriousness of the tensions would depend somewhat upon
the awareness of the teachers to the problems faced in adjusting the
ourricula to student needs and objectives in the local school.

Attitudes Helating to Changes in Teaching Methods and Technigues
Curriculum revision may involve the introduction of new and differemt

teaching methods and techniques., Adaptations and modifications in
existing classroom and laboratory procedures may be required if curriculum
change 1s to be affected. When curriculum revision calls for changes
in teaching methods, teachers may feel insecure or inadequate in the new
teaching-learning situations, Furthermore, teachers may be slow to
adopt new curriculum proposals which dis wrb old patterns of teaching,
Uncertainties or lack of knowledge as to sppropriate methods of
teaching in the revised cwrriculum may create tensions and problems.

A study of the responses to items included in Table XIV reveal
the following findingss

1. Approximately four out of five, or a total of 29 teachers,

indicated they felt adequate in helping pupils plan their



TABLE XIV
ATTITUDES RELATING TO CHANGES IN TEACHING METHODS AND TECHNIQUES

Iten Items related to Changing Number and Per Cent of Teachers
Mumber# Methods

Yes o Undecided
Yo p No. e Ho. &

18, Do you fesl adequate to help 29 83 6 2 % a5
pupils plan thelr learning
activities? ;

31, Were you disturbed about the o 16 191 76 21 8

role of the teacher in the new
teaching-learning situation?

17. Do you feel adequate in directing 190 75 15 é &a 19
group activities? '

9« Did you feel that you were lackdng 40 16 180 7 2 D
in skill and ability to do your ;
Job of teaching? i

11, Do you have your work so organised 5 2 M. %N 18 7
that any changes are more bother
than they are worth?

43. Do you think that your teaching 166 .66 52 34 1l
methods were changed by the new ,
ecwrrioculun?

2. Do you think that your former 9 »» 1013 45 o 16
methods made it easier for you
to handle large classes?

54« Were you at a loss for procedures 70 2 10 55 2
when you attempted to put the
revisions into practice?

42, Did lack of knouledge of how to 08 & ¢ & % U

plan with pupils cause you any
congern?

46 Do you think that putting into 18 9 » A 25 10
practice the proposed eurriculum
revision means much more and
harder work on your part?




TABLE XIV (Continued)
e ———
Item Items related to Changing Number and Per Cent of 252 Teachers
Humber® Methods w.ngf

Yes lio Undecided
No. & No. % Ho. ¢

36. Do you belleve that a baaic text- 104 41 9 > 49 0

B
# Per cents are rounded off to the nearest whole per cent,

Yearuing aviisitions: About cme out of ach seven tenchers was
undecided on question mumber 12,

2. A question closely related to the foregoing is question 42,
which askss "D1d lack of knowledge of how to plan with pupils
cause you any concern?® The responses to this question were
almost equally divided between "Yes® and "No,"® while about
one in seven was an undeclded response. It is interesting to
note that more than two fifths, or 110, of the teachers
indicated that lack of lmouledge of how to plan with puplls
caused them some concern, Whether or not there is any in-
consistency in the responses to question mumber 18 and to
question 42 may revolve around semantics, or the meanings
attached to the two questions. It might be assumed that
persons who felt adequate in helping pupils plan their learning
activities would not lack in knowledge of how to plan with
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pupils; and, therefore, would not cheek the latter question in
the negative,

Approximately three out of four teachers indicated that they
were not disturbed about the role of the teacher in the new
tesching-learning situation, Almost the same proportion
indicated that they felt adequate in direciing group mctivities.
Slightly more than 70 per cent responded that they were not
lacking in skill and ability to do their job of teaching.
About one sixth expressed a feeling that they were lacking in
such skills and abilities, while about one in twelve was
undecided on this question,.

Ninety-one per cent, or 229, of the 252 teachers, answered
question mmber 11 in the negative, indicating a favorable
attitude toward emrriculun rovision., Apparently, a large pro-
portion of the teachers were willing to make changes in their
organizations and plans for teaching, even though such changes
meant puch more and harder work on thelr part.

About two out of three teachers felt that their tsaching methods
were changed by the new curriculum. The remaining cne third
either folt that thelr teaching methods were unchanged, or were
undecided on the point, About 45 per cent either admitted that
they were at a loss for procedures when attempting to put the
new curriculum revisions into practice, or were undecided on
the question,

The teachers were about equally divided (39 per cent, "Yes"; and
45 per cent, "No®) in their responses to the questions "Do you
think that your former methods made 1t easier for you to handle
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large classes?” The unfamiliarity of the teachers in the new
sltuation may have accounted for the fact that more than one
half answered "Yes® or were undecided on this question, In
any case, it might be inferred that the question of teaching
large class seotions constitutes a problem in introducing
curriculum changes,

g, The teachers were almost equally divided as to whether or not
'wwtnmmwmmungum_m
posed curriculum more effective. About 20 per cent were
undecided on this point, which may give a clue that this
question constitutes a concern or problem in making currioulum
changes, The responses to this question (mmber 36) may
indicate that where basic textbooks are lacking, curriculum
changes are apt to be impeded,

9. Sixty-two per eent, or 162, of the teachers answered "Yes" to
the questions "Wo you worry about the value or harm in giving
pupils failing grades?® The glving of failing grades constitutes
an issue in the secondary school, How this issue or question
was associated with eurriculum change by the responding teachers
eannot be ascertained from the available data, It is worth
noting that more than six out of ten teachers indicated that
they were concerned about the value or harm in giving failing
grades, .

By vay of sumary, the data in Table XIV indlcate that a majority of
the teachers believed thelr methods were changed by the revised or new
curriculum, and that teaching in the new situation meant more and harder
work for them. It may be significant that about two fifths of the teachers



65

expressed the opinion that their former methods made it easier for them
to handle large classes. More than ons fourth of the teachers seid they
were at a loss for procedures when atiempting to put the new curriculum
into practice, A lack of knowledge in how to plan with pupils was
expressed by about two fifths of the teachers, A similar proportion
indicated the belief that a basic textbook would meke teaching more
offective in the new situation,

The fact that of the twelve questions classified under attitudes
relating to changes in teaching methods and techniques, teachers were in
agreement to the extent of less than 70 per cent on seven, may indicate
a problem area in planning and initiating euwrriculum change,

Atiltudes Relating o Preparing and Obtaining
Teaching Materigls and Resources

A commonly recognized problsm comnected with curriculum revision is
that of developing and utilizing sultable teaching materials and resources.
The lag between what 1s taught in the classroom and laboratory and what
is known in the fleld of knowledge is often considerable, The opinions
of experienced teachers on questions related to preparing and obtaining
teaching materisls and rescurces should be of value in planmning and
evaluating curriculum revision programs,

The responses to questions relating to preparing and obtaining
sui teble curriculum materials, as shown in Table XV, may be sumarized
as followss

1. Righty-six per cent, or 26, of the 252 teachers included in

the study, indicated that teaching in a new teaching-learning
sltuation required more time for preparation, When asked 1f
they felt "pushed® for time to make adequate preparation under



TABLE XV

ATTITUDES RELATING 70 PREPARING AND OBTAINING
TEACHING MATERIALS ARD RESOURCES

Item Items related to Materials Number and Per Teachers
Number® and Resources
Yes Undecided

2l. Does teaching in a new teaching- a6 86 2 g 16 6
learning situation require more
time of the teacher for pre-
paration?

38, Did you feel at a loss about where 47 19 188 75 17 é
or how to find needed materials?

45. Did you experience difficulty in 7 » 1N & 16 (3
finding suitable materials for
elassroom work?

49. Did you have sources of materials 146 58 “ 2 32 13
readily available?

such situations, more than fifty per cent answered "Yes." It
is interesting to record that 93 teachers, or about 37 per cent,
responded that they did not feel pressed or pushed for time in
meking adequate preparation for teaching situations brought on
by proposed cwrriculum change.

2. Questions mmbers 38, 45, and 49 pertained to locating needed
materials and having such readily avsilable, When asked if they



felt at a loss about where or how to find needed materials,
188 teachers, or about three out of four, responded in the

negative. A smaller proportion, or sbout &4 per cent, said
they experianced no difficulty in finding sultable classroom
materials, It should be noted that about one third of the

teachers responded that they had experienced difficulty, or
that they were undecided on this question, Uhen asked 1f

sources of materials wers readily avallable, 74, or sbout 29
per cent, responded "No," while 32, or about 13 per cent,

checked "Undecided.*

The time factor in making preparation evidently was considered of
some consequence by a large proportion of the teachers, The location and
availability of suitable teaching materials and resourves were considered
as problems by approximately three out of ten of the teachers, These
findings suggest factors to be considered in introdueing eurriculum

changes,

Attitudes and Knowledges Pertaining Yo Puplls and Home Conditions

Teachers are expected to be knowledgeable concerning puplls and
their homes and backgrounds. Presumably such knowledge enables the
teacher to be more effective in working with individual students and with
groups of students, The lack of information as to the backgrounds,
objectives, and probable future careers of students would handicap the
teacher in planning, introducing, and evaluating eurriculum change.

The attitudes and knowledges of teachers pertaining to pupils and
home conditions, as shown in Table XVI, are sumarized as followss



TABLE XVI
ATTITUDES AND KNOWLEDGES PERTAINING TO PUPILS AND HOME CONDITIONS
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TABLE XVI (Continued)

Item Items related to Pupils and Humber and Per Cent of Teachers
Number# Home Conditions W

Yes Fo Undecided
Fo. % ¥o. % Bo. %
41. Do you believe that high school 20 87 8 3 2 0.
puplils are mature enough to help
you to help them plan ways and
means of solving thelr problems?

# Item mmbers correspond to item numbers in the questionnaire.
# Per cents are rounded off to the nearest whole per cent,

1, A total of 191 teachers, or slightly more than three fourths,
indicated that they had ascurate information as to the mmber
of graduates entering ecllege or university each year,

However, only 86, or slightly more than cne third, responded by
indicating that they had sscurate information sbout the present
status of graduates of their schools for the past five or tem
years, In other words, a large majority sald they knew how
many went to college or university, but about 65 per cent either
did not have information, or were undecided on the question, as
to the oareers of their students five or ten years after gradus-
tion. Perhaps the teachers themselves should not be oriticized
for this lack of knowledge. Unless follow-up studies were
gystematieally carried out by the schocls representsd, one
could scarcely blamme the teachers for not having the information.

2. Questions mmbers 44, 5, and 16 pertain to information eoncerning
home conditions and occupations of parents. A majority, or
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about 52 per cent, of the teachers claimed that they had knowe
ledge of the home conditions of most of their puplls. Fewer
than one half, however, indicated that they had information as
to reading materials available in the homes, It is interesting
to note that more than eight out of ten teachers responded that
they had information concerning what thelr pupils did while not
in schocl, Slightly more than 70 per cent responded by indi.
eating that they knew what the fathers and mothers did for a
living, Whether or not the information revezaled by these data
indicate typleal conditions cannot be determined, The fact that
from ons third to more than ons half of the teachers indicated
a lack of knowledge of home conditions, or were undecided on
the question, is evidence that this constitutes a possible
problem area in eurriculum plamning.

Related to the foregoing questions is question number 56, which
askeds ™"id you have any fear of consequences of community
reaction?® More than eight oult of ten teachers indicated they
had no such fear, It might be presumed that teachers would be
cantious and perhaps reluctant to institute curriculum changes
when fearful of adverse coxmunity reactions.

Questions mmbers 13, 28, and 41 in Tavle XVI pertain to
attitudes and understandings teachers have toward pupils in
school situations, To question 13, more than 90 per cent

of the teashers expressed the feeling that letting pupils learn
that they do not "kmow the answers" does not mean that pupils
lose coniidence in them., More than one third of the teachers
snswered "Yes," wvhen asked: "Do you feel that you must have an
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opportunity to demonstrate to pupils that you are well prepared
and well informed in at least one area of subject matter?®
Slightly more than one half of the teachers responded "io® to
this question, indicating a considerable division of opinion,
Nearly 90 per cent of the teachers indlcated they believed that
high school pupils are mature enough to assist the teacher in
helping to plan weys and means of solving thelr (the pupils')
problems, The responses to questions numbers 13, 28, and 41
seem to indicate that the teachers in general expressed
positive attitudes toward pupile and their relations with
teachers in learning sitnations,

In Chapter IV, the questions are classified under six problem
headings or areas, as determined by the investigator. These arcas were
considered to be related to the premoting of or slowing down of
curriculun change. The data are presented in Tables mmbers X to XVI
inclusive, The prineipal findings, as reported in this section, are as

1, The atiltudes of the teachers toward school leadership in

curriculun revision situations were generally favorable. School
leadership, therefore, in the schools included in this study,
did not constitute a problem area of any consequence,

The fear of coriticism by fellow teachers did not constitute a
serious problem in ewrricuium revision situations,.

Teachers were about equally divided on the issue of
differentiated curricula for college~bound and non~college=
bound students, This fact suggests a problem area of sme
consequence,
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Touchays In goneral expressed favorcble opinions relative to
the values in the rovised ewrriculun.

the fact that g majorliy of the teachors belicved that thelr

teaching methods, and technioues were changed by the rovised

or noy curricalun, suprests that thls bo considored o problem
Ths fagtors of additionadl dime required for preparation in
toaching in the new or revisad curriculus situgtion, snd the

Jocation and availability of tozching moterials and resvurces

eonstitute protlen sreas, ao iodicated by o responpes of the

teschers incluled in this study.



CHAPTER V
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMERDATIONS

Chapter V will present a summary of the findings of the study, the
conclusions of the study and implications for further study.

This study involved the exploration of hypotheses established by a
Jury of teachers who were experienced in a cwrriculum revision program,
The hypotheses were established after reviewing their own experiences
and the experiences of other teachers which had been secured through
interviews, The jury of teachers established eight areas of anxieties
of teachers when involved in cwrriculum revisions. These eight areas of
anxieties ares Confidence; Recognising keality, Skill, Physical Factors,
_ Status, Stercotyped Thinking, Avoiding Conflicts and Security. .

The purpose of the study was to explore the hypotheses in order to
attempt to identify areas of anxieties which might affect teachers to a
point of impeding or promoting programs of cwrriculunm improvement, The
study also proposed to explore certain problems of teachers involved in
programs of curriculum inmprovement which might tend to produce tensions
in teachers.

It vas determined to secure the reections of teachers regarding the

eight areas of anxietlies, as established by the jwry of teachers, through
the use of the questionnaire method. A questionnaire was developed,
tosted, redesigned and finally ascepted which was placed in the hands of
252 teachers in 16 selected schools. These schools were \ddely distributed
geographically, and all had experienced some form of curriculum revisien
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7%

The enrollment in the schools ranged from an enrollment of 100

to 3,000,

The items of the questionnaire wers so phrased as to give information
concerning the feelings, beliefs, thinking and experiences of the teachers
responding in the eight areas to be explored.

A sumary of the responses to the questionnaire revealed the
following findings regarding the eight areas of anxietiess

1.

T

ED

10,

About one fourth of the ieachers had doubts as to the value of
the proposed curriculum,.

About two fifths of the teachers doubted that the new cwrriculum
was betier than the former one.

Teachers generally had confidence in the school leadership.
LS Shon i Mdf oF W Seuibony seapuiing Sad Mases
ledge of the home conditions of their pupils,

Less than half of the teachers had information sbout the reading
materials in the homes of pupils,

About one third of the teachers had information about the
status of graduates of their schools after five or ten years.
Most teachers reported no concern about their teaching skills
in the new teaching-learning situation.

Almost half of the teachers reported a concern about thelr lask
of knowledge as to how to plan with pupils,

Slightly over half of the teachers reported beling worried about
the harm or value of giving failing grades to pupils.

Almost two fifths of the teachers believed that their former
methods made 1t easier to handle large classes.
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Teachers reported thal more time is needed for preparation for
teaching in the new program, and more then half of those
reporting felt pushed for time to meke adequate preparation,
Not having sources of materials readily avallable bothered
more than six out of ten of the teachers.

Teachers were about equally divided in their belief that a
basle textbook would meke tesching more effestive,
Approximately three-fourths of the teachers believed thal their
work was appreciated by thelr supervisors. Over nine-tenths of
the teschers were not bothered by educationszl terminclogy.
Generally, there was little concern about loss of status by the
teachers, either with pupils or teachers, when involved in
curriculun revision programs.

Over half of the teachers, or about six out of ten, reported
that putting into practice a curriculum revision meant more and
harder work.

Teachers are about equally divided in thinking that pupils not
intending going to college should take an entirvely different
cwrriculun,

The teachers in this study did not report any serious conflicts
with fellow teschers or wlth supervising officers.

Most of the teachers responding reported very little evidence of
insecurity in their positions.

After identifying the eight general areas of anxieties from the

responses of the 252 teashers, it appeared that an investigation of the
items on which there was high agreement would be helpful in identifying

the problem areas, When items on which there was agreement of 70 per
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cent or more were grouped, two problem areas appsared. It was then
decned advisable to group the items of the questionnaire in terms of
relatedness to speeifie problems,

When closely related items were grouped, four other problems were
identified, The two groups where there was high agreement by the
respondents revealed attitudes relating to school leadership and attitudes
relating to staff relations, The four problems revealed by the groupings
vhich were made up of clossly related items were:s (1) attitudes relating
to ecurriculum changes, (2) attitudes relating to changes in teaching
methods and techniques, (3) attitudes relating to preparing and obtaining
teaching materials and resources, (4) atiitudes and knowledges pertaining
to pupils and home conditions,

Summary of Findings Concerning the Six Tension Problem Areas '

1. School leadership was not reported as a problem by the teachers
responding in the stuly. |

2, Staff relations was little or no problem in the schools of the
teachers reporting in the study,

3. Some question of the value of the revised ewriculum was evident
and difference of opinion about the curriculum for college bound
and non-college bound students appeared as a curriculum problem,

4e Planning with students was a problem for many teachers,

5. Teachers recognize that changes in methods and technique are
necessary when a revised currioulum is attempted, and the use
of a basic textbook as it affected teaching efficiency presented
a problem for almost half of the teachers in the new cwrriculum
situation,



6. Finding time for preparation presented a problem for many
teachers.

7. The availability of sultable teaching materials and resources
presented a problem to teachers.

8, Knowing the real home econditions and the reading materials in
pupils' homes presented a problem to teachers.

Conclusions

From the findings of the study, the followlng conclusions mey be
drawns:

1. It is possible to identify anxieties of teachers by the
procedure used in this study,
2 It 1s possible by the procedure utilized in this study to

identify problem areas in which teachers may experience tensions
when involved in programs of eurriculum revision.

3. 411 teachers do not necessarily have the same anxieties or
problems,

4 Teachers do have anxieties and problems which may contribute to
causing tensions when they are involved in programs of curriculmm
revision,

Recommendations for Further Study

1. Since this study was exploratory in nature it is recommended that
further studies be made which wonld attempt to examine further
and more intensively the anxieties of teachers.

2. A further study of the obstacles to curriculum change should be
made using a control group of teachers not experienced in
curriculum revision.



3. A study should be made to discover ways and means by which
schools and school systems may avold or alleviate situations
in which teschers may develop anxieties or tensions.
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APPENDIX A

COMMENTS OF TEACHERS WHEN INTERVIEWED REGARDING THEIR
EXPERIENCES IN CURRICULUM REVISION PROGRAMS

The following list of commenits were secured from experienced teachers
when interviewed, They are recorded as given by the teachars, but are
classified under headings of anxieties suggested by the jury of experienced
teachers.

I, SECURITY
1. Lack of security
2, Vear of criticim
3., Security in a definite field (establish oneself as an
authori ty)
4 Fear in loss of control of group
5. Diglike to change (elinging to old)
6s Lack of definiteness
7. Established patterns glve security

8, Lack of security in the sineerity of leadership

9. Lack of security in terms of community

10, Fears for the failing of children

11, Lack of confidence in self in ability and skills
II, CONFIDENCE

1. What is the authority in Education?
ihat 1s right?

How do I know what to believe?
Hot convinced change is better
Resistance to teacher-pupil plamning (who says it's better?)

»reyrer
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1.

Philosophleal conflict

Iz the administrator sincere?

NHot convineed in the value of the new

Faculty must have confidence in the leadership's sincerity,
ability, intelligence, and in the abilities of the
aduinistration

Pressure of the pattern of education for such a long period
of time

We all acoept with our own peculiar reservations

III, SKILL IN HOW TO DO WHAT WE BELIEVE

Fe

FEFES

Group dynamics not understood
Lack of gkill - ignorance

What is the role of the teacher?
Knowing needed materials
Knowlng how to plan

Lack of techniques

" Administration sets a poor example (change brought about

by administrative edlet)

Must originate with the teasher

Administrative leadership lacking

Fear for letting children fall
Difficulty in communication

When does leadership step in?

Identifying a problem is a learning experience

We must know how to use the potentlialities of the group
in order to develop the individual



Iv.

Ve

Vi.

PHYSICAL FACTORS

ol gal B HD o

Time to do the job

Size of groups

Too heavy a load

Too much time to move seats around
Material shortage

AVOIDING CONFLICTS

1.
2
3

Harder work

Fear of conflict with fellow teachers

One big reason why some teachers give lip service,
but don't believe, so aveld conflicts

We have no unity within the profession as to what we
believe - no conmon philosophy among educators

RECOGNIZING REALITY

r

rr

The part of group dynamics and play

A teacher must have an opportunity to see the whole school
progran (one then really believes)

Knowing how people work and live outside of school
Knowing about home conditions of pupils

Lack of knowledge of graduates who do not go on to college

STEREOTYPE THINKING

rPrrrey

Looks of room

Lack of time

Toc much bother

Resistance to change - to pupil-teacher planning
Barder work

Doubt in valne of time expended



7
g,
%e
10.

12.

Subject matter limdtation (body of facts is important)
Seating order

Previous lsarning

Situation controls or tends to control the "stereotype
thinking® (purposes control thinking by same teachers

with same children change when purposes change)

Previous pattern of teaching determines our present patterm
We always must give lip service to ideals aboul us

(a realist, or debunker, has no place in working with
young people)

VIII. STATUS

1.
2e

Je
de

Fear in loss of control

Every teacher must have success which gives status with
pupils and peers

Teachers want status with administrators and supervisors
Teachers want professional status



APPENDIX B
THE QUESTIONNAIRE
What happens to teachers when they are involved in a changing Curriculum

The school system in which you teach has been involved in a continuous program of curriculum study and im-
provement. You have been a participant in the effort to bring about desirable curriculum change. Your experienced

judgement should contribute toward a better understanding of what happens to teachers as persons when they teach
in a school where curriculum change is taking place.

You are asked to cooperate in this study of what happens to teachers when involved in a changing curriculum. You

need not identify yourself, but your response to the questions on the check sheet will be most helpful. Any comments
you choose to make may be written in the space provided.

T. H. BROAD
Daniel Webster High School

Tulsa 7, Oklahoma

Name of School

Enrollment
Type of School. Junior High — A Senior High
City State
\ge (20-30)__ (30-40)—___ (40-50) (over 50) Sex F M
Aarital status Degrees held: Bachelor—__ Master. Doctors

iemester hours credit in teaching field in Education

Jumber years in present position

Total years teaching experience: (1-5)____
610 e (11-15)— = fi(over 1%)

Vhat subjects did you prepare to teach

7hat subjects do you teach

7hat subjects do you prefer to teach

7hat experience have you had in curriculum construction._______ individually on a committee

eeks months

Did you participate in determining the curriculum in which you teach? Yes__No___

ave you had experience in helping to plan or in working in a revised curriculum in any of the following ways:

a. revising courses of study.
b. determining new courses of study

c. determining new or different approaches to meeting needs of pupils_

83
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16
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19

20

21

DIRECTIONS

The following items provide an opportunity for you to indicate your feelings as you found yourself involved in a

anging curriculum.,

Please place a check in the column which indicates your reaction to the question, == te R )

- indicates “yes”

- indicates that you are undecided

- indicates “‘no”

Did you feel a lack of definiteness of purpose of the proposed curriculum? . —% U N
Did you have any feeling of doubt as to the value of the proposed curriculum? _—% U T
Do you prefer to agree with those who propose curriculum revisions rather than have

to defend your position?. . B ] N
Do you ever think you know what is best for puplls and prefer not to be bothered

by curriculum revisions?.. . : e, B0 T i
Do you have information about the reading materials in the homes of your puplls—

books - magazines - newspapers? o L o o
Do you get disturbed about your own status when the opinions of your fellow

teachers are opposed to curriculum revisions?.... ... ...l ¥ W] N
Did you have any doubts as to the sincerity of those who proposed the curriculum?  —¥ U =5 T
Do you think that the purposes of the proposed curriculum were different from the

purposes of the previous curriculum? N i G N
Did you feel that you were lacking in skill and ability to do your job of teaching? . —v%— o e
Do your supervisory officers, use educational terminology that you do not

Understand? e cosumune st e e e e e ] N
Do you have your work so organized that any changes are more bother than they

SR AT R R P e S e e e S U e
Do you fear adverse opinions of fellow teachers more than adverse opinions of those

who propose curriculum revisions?. ... . el S R N — = 7
Do you feel that if you let puplls learn that you do not “know the answers™ they

lose confidence in you?. .. v M W U =
Did you question the idea that the proposed revision was better than that which you

had previously been doing? .. : — S A e e e U N
Would you prefer to rate well with fellow teachers who may be opposed to your

ideas even if you had to reject the curriculum revisions which you believe will better

the teaching-learning situations? ... . . aupi Oy T T
Do you know what the fathers and /or mothers do to earn their living? . —¥ 5] =N
Do you feel adequate in directing group activities? .. ... ... . Ty G N
Do you feel adequate to help pupils plan their learning activities? . S e T N
Do you feel that the revised curriculum fails to provide for subject matter which

you believe essential for meeting the needs of youth? ... . ¥ S | I 7l
Did the ideas basic to the proposed curriculum conflict with what you believe are the

1 E g S R s P e L e s AR S P o At L e SR B 2N N
Does teaching in a new teaching-learning situation require more time of the teacher

for preparat‘ion?____________...,.,..,.. EC AL s T o e Ry L T N
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24

25

26

27

28

29

30

31

32

33

34

35

36

38

39

40

41

42

43

44

45

46

Did you alter your classroom teaching to avoid criticism of other teachers?.. .

Do you have an opportunity to know and understand the whole school program? .

Do you think the facts and knowledges which you have prevmusly taught are more
important than those called for in the revised curriculum? .

Did you feel that if the proposed curriculum were right that somehow you had spent
much time in preparation and experience which was futile? SRS i e T U
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Do you think that pupils who are not intending to go to college should take an
entirely different curriculum than those who will enter college?

Do you feel that the subject matter which you taught under the previous curriculum

had more value to pupils than the subject matter which was to be presented by the

o P et My o Tod ] T 6 Ol e (e o o bt Al o Sl

Do you feel that you must have an opportunity to demonstrate to pupils that you
are well prepared and well informed in at least one area of subject matter?.

Do you think that your former methods made it easier for you to handle lacge

classes?

Even though teaching procedures have been validated by research findings, do you
hesitate to adopt them because of fear of criticism of other teachers?. .

Were you disturbed about the role of the teacher in the new teachmg-learmng

Sittation? oo

Do you feel *
proposed curriculum change?

‘pushed” for time to make adequate preparation brought on by the

Have you had to defend your teaching from adverse opinions of other staff members?

Do you have any information about what your pupils do while not in school?

Did you lack confidence in the leadersh:p prowded as you apprmched the new teach-

ing-learning situation? .

Do you believe that a basic textbook would make teaching in the proposed curriculum

fnote “effettiver . oo oo

Do you consider your major subject as important in the education of youth today as
you considered it to be when you first began teaching?

Did you feel at a loss about where or how to find needed materials?

Do you have accurate information about the number of graduates of your school who

enter college or university each year?

Have you participated with your fellow staff members in estabhshmg the purposes

of education for your school? .

Do you believe that high school pupils are mature enough to heIp you to help them

plan ways and means of solving their problems?.

Did lack of knowledge of how to plan with pupils cause you any concern?

Do you think that your teaching methods were changed by the new curriculum?.

Do you have knowledge of the home conditions of most of your pupils?

Did you experience difficulty in finding suitable materials for classroom work?

Do you think that putting into pracrice the proposed curriculum revision means

much more and harder work on your part?

Y U N
Y U N
X U ‘N
Y U N
3] U N
Y U N
7y U N
¥ u N
¥ U N
Y X N
Y U N
Y U N
Y U N
Y U N
X U N
v U — N
¥ U N
X ] N
Y U =
3 i N
v U N
Y U N
572 = =N
Y U S
Y U N
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47 Did you feel any resentment toward the administration about the proposed

curriculum? o = Nl e LR e ier g g A

48 Did you feel that the proposed curriculum was imposed by the administration of your

school? oo oo ot ol Sl )l liah e Sl

49 Did you have sources of materials readily available? . .

50 Do you usually agree with those who proposed the curricular change rather than ex-
press your thoughts and feelmgs when you really don’t believe in the proposed
changes? 4

51 Do you have accurate information about the present status of graduates of your

school for the past'fiveior ten-jears?. - . . - oo L

52 Do you find yourself in agreement with the phllosophy of education expressed by a

majorify of your-fellow teachers® - .o oo e s e e

53 Do you worry about the value or harm in giving pupils failing grades?._..________

54 Were you at a loss for procedures when you attempted to put the revisions into

practice?’ o o DI TR JL ) N 0 BT ol g R SRl SURIETRY AT

§5 Do you think that your work is appreciated by your supervisors?

56 Did you have any fear of consequences of community reaction?. ...
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