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ABSTRACT

The purpose of this study was to analyze through a set of interpretive and
pragmatic theoretical lenses the perceptions of the middle school teacmeipajsj and
administrators of one school district’s transition from junior high school to middl
school. The junior high school was conceived primarily as a downward extension of
secondary education organized by subjects and departments with a grade-level
configuration that usually includes ninth grade. The middle school was conceied as
more child-centered institution with responsive practices and a more varrediicim.
Such practices address curriculum, pedagogy, social elements, emotionaphgsidsal
needs, professional development, and interdisciplinary teaming. The theoretical
framework of this study was the individual perception to understanding the \effexss
of transitioning from junior high schools to middle schools and generated the overall
research question: In one suburban district, how did the teacher’s, principal’snaat ce
office administrators’ perceptions of the organizational transition from jinngbr to
middle school compare and contrast? A case study was chosen for this resgarch th
relied upon surveys, interviews, and document analysis to address the research.questi
The study showed there were many similarities in the perceptions oéteaphincipals,
and administrators with the implementation of middle school components. These include
appropriate planning times, staff competency on middle school education, a tesiaffing
skilled in the ability to work with students, and parents receiving regular feedback
regarding the student’s progress. The results of the study also showed adakfferéhe
perception of teacher involvement; staff moral; staff cooperation and suppadof e

other; and use of the advisory component of the middle school concept.



CHAPTER |

Overview of the Study

Research Problem Introduction

Today, more than ever, educators, policymakers, parents, business leaders,
community members, and other stakeholders look for data and evidence as a basis for
making educational decisions. The growing interest in and need for research evidence
remains significant and timely, especially when considering the mestig# methods
for educating young adolescents, the proposed benefits of the middle school concept, and
the best groupings of grades for adolescents (National Middle School Association,
2010a). The middle school conceptual framework of: curriculum, pedagogy, social
elements, emotional needs, physical needs, professional development, and
interdisciplinary teaming (National Middle School Association, 2003), was ssadeas
to view the educators’ experiences. The theoretical framework of this 3tungy2003)
is the individual perception to understanding the effectiveness of transitioamg fr
junior high schools to middle schools in one suburban school district. This study looks
through teacher, principal, and central office administrator interpretises at each
group’s perceptions of this transitional process, and a pragmatic thabletis of the
district’s decision makers (Merriam, 2001) into the research of the devel@meatls
of pre-adolescents and an educational system’s attempt to meet those needsry cr
middle schools that work (ASCD, 1975; Darling-Hammond, 1997; Flowers, Mertens, &

Mulhall, 2003).



Statement of the Problem

Every school day across the nation, more than seven thousand students become
dropouts (Alliance for Excellence, 2009). Annually, that adds up to about 1.3 million
students who will not graduate with their peers as scheduled (Alliancedeliénce,

2009). Many high school dropouts said their problems started in the middle level grades.
In a recent survey of high school dropouts (Bridgeland & lulio, 2006), respondents
indicated that they felt alienated at school and that no one noticed if they faitexhto s

up for class. More than half of the respondents said that the major reason for dropping
out of high school was that they felt their classes were uninteresting elesant.

Middle school studies (Felner et al., 1997; Irvin, 1997; McEwin et al. 1995)
showed that the establishment of effective curriculum, pedagogy, and programslief m
grades should be based upon the developmental readiness, needs, and interests of young
adolescents. Although there was much research on the concept of junior high schools
and middle schools, each school district and each school building created a unique culture
and perception of the effectiveness of their curriculum, pedagogy, and programs for
teaching young adolescents and preparing them for high school. Notably therlagkas a
of research on the educators’ perceptions of the organizational transition fromhjighi
to middle school. This lack of research is the focus of this study.

The problem was that the Lakewood School District (a pseudonym) had
monitored their evolution of the transition from junior high schools to middle schools but
had no data or analysis of the educators’ perceptions of the transitional process. The
planning and implementation of the middle school transition required a follow-up,

inquiry-based use of data from the new middle schools (Lambert, 2003). The



stakeholders of the district wanted to know the teacher’s, principal’s, and cdintea
administrators’ perceptions of the organizational transition from junior high to eniddl
school.
Historical Background

The Carnegie Corporation of New York established the Carnegie Council on
Adolescent Development in 1986 to place the compelling challenges of the adolescent
years higher on the nation’s agenda. In 1987, as its first major commitment, tiegi€ar
Council established the Task Force on Education of Young Adolescents. Members of the
council were drawn from leadership positions in education, research, governmehi, healt
and other sectors. The Task Force commissioned specific research; iradregyerts
in relevant fields; and met with teachers, principals, health professionalsadeadslef
youth-serving community organizations (National Middle School Association, 2010b).

The result was a groundbreaking rep®rtrning Points: Preparing American
Youth for the 2% Century(Carnegie Council on Adolescent Development, 1989). This
report strengthened an emerging movement that was then unrecognized bygdaicy
which was building support for educating young adolescents through relationships among
schools, families, and community institutions. The report examined the ieduckt
America’s young adolescents and how well schools, health institutions, and coynmunit
organizations served their clients. The Task Force on Education of Young Adolescents
made recommendations for moving from the junior high organization to the middle
school structure. A middle school usually consisted of grades 6-8, but may also be
comprised of grades 5-7, 6-7, 5-8, and 7-8. The recommendati®dnsnarig Points

called for action by people in several sectors of American society arldestedd of



government. The report showed how these groups, working together, could accomplish a
fundamental upgrade of education to meet the needs of adolescent development (Jackson
& Davis, 2000).

Although the leaders of schools, by ordinary logic, should want to meet the needs
of their students by creating an environment of academic and developmeniiaherce
the evidence of reform in the middle level grades showed that schools were veny slow t
change. According to Capelluti and Stokes (1991), we are reminded that “although there
is considerable knowledge about the characteristics and interests of eécadts, this
information has not at all times been reflected in what and how we teach thesesStudent
(p. iii).

The emphasis in education during the 1970’s was on teaching. The theory was
that if you taught well enough, then learning would occur (Payne, 1995). Good teaching
must factor in the intellectual, social, emotional, moral, and physical negdargj
adolescents, thus the movement for a better grouping of grades (Beane &19®Kka
Clark & Clark, 1994; National Middle School Association, 1995). Middle school
concepts were based on the social and academic developmental needs of young
adolescents. When the middle school concept originated and gained momentum, the
National Middle School Association was formed in 1973 to coordinate the efforts of
newly formed middle schools (David, 1998).

These schools also had to address the emergence of the rapidly growing
information age. Thornburg (1997) stated that the volume of information in the world
doubled every 18 months and the communication revolution had drastically changed our

education delivery systems. Thornburg also noted that children born in the 1990’s and



into the 2% century were now products of “generation.com” (Thornburg, 1997). The
effects of globalization can be seen in educational discourses where gawsrarnend
the world discuss similar educational agendas and goals (Mertens, Anfara, & Rone
2009). The most significant transformation would be to change from a teacheedente
world to a student-centered one.

For this study, the researcher used three interpretive lenses of tehaliditsg
administrators, and central office administrators to understand the many conspaine
the transitional process and a pragmatic theoretical lens (Merriam, 20fdgument the
actions of the administration of Lakewood School District as they recabtiaeas
communities and children changed, they must be open to ideas that might help them. As
part of a search for new and innovative programs, the educational leaders of ttte distri
looked toward all facets of the district staff and the community for help ameé:¥oand
fresh ideas. From a pragmatic view, they wanted to know if they should be doing things
differently or doing different things. In this search for ways to improve theedglof
instruction to their adolescent students, the Lakewood school district leaders began a
process of looking into changing the school organization to include middle schools. They
gathered, investigated, and interpreted many articles, books, studies, and dofnaments
other districts (Ames & Miller, 1994; Calweti, 1988; George, Stevenson, Thomason, &
Beane, 1992).

The possibility of changing to middle schools produced a district vision in which
all adolescent students could achieve success as they were taught andygaidadriy
staff in a nurturing environment (Glickman, 1993). The development of emotional

resources would also be crucial to student success. The greatest free enestoamaér



available to schools was the role modeling provided by teachers, administratotaffand s
(Payne, 1995). A vision was then developed before any action was taken to improve the
education of adolescents within the district (Alexander & George, 1981).

There is an unattributed Japanese proverb that says, “Vision without action is
nothing but a daydream; action without vision is a nightmare.” This quotation acguratel
described the thoughts and feelings of the leadership of the Lakewood Schod iDistr
the spring of 2002 when they carefully developed a phased-in plan of transition from
junior high schools, (grades 7, 8, 9), to middle schools, (grades 6, 7, 8). In fact, the
district’s transition plan was presented in state workshops and national coateasrihe
ideal way to transition a district’s junior high schools to middle schools. Arigagde
team of the National Middle School Association often referred to this distplath as a
positive transition model for other school districts across the nation. Even thiggosi
plan and implementation faced many obstacles that necessitated midadjaatments
to maintain focus on the district’s transitional goals.

Purpose of the Study

The national middle school movement and concepts were adopted by many
school districts to address the developmental needs of adolescents (Irvin, 199 McEw
Dickinson, & Jenkins, 1995; Valentine, Clark, Hackmann, & Petzko, 2002). The data
collected in this study documented the transition from junior high to middle schools as it
was planned and implemented over a period of nine years in the Lakewood School
District. This became a pluralistic study in which some parts werayistsit in that
knowledge claims were those founded directly on experience (Schwandt, 1997), and

some parts used a set of pragmatic and interpretive theoretical tensekerstand the



perceptions of the school staff charged with the district’'s education of the adles
students (Merriam, 1988).

The purpose of this study was to analyze the perceptions of the middle school
teachers, principals, and administrators of the Lakewood School Distretsstion from
junior high to middle school. This case study explored the collaboration and complex
process used with stakeholders in the community to determine if middle scha®ls wer
feasible with the district’s current facilities, staff, and resouré@sst and Jung (1980)
argued that short-term implementation studies magnify the proportions of faihdes
that researchers should study a policy implementation over the course of a #@&shde (

& Jung, 1980). This case study research looked at the development of a transition plan
and implementation of this plan during a nine-year time span from 2002 to 2010. This
transition plan was a complex undertaking which provided data that produced themes and
created a pragmatic and interpretive case study. By revealing mordlabpetceptions

of teachers, principals, and administrators, the results of this case stuidytinen

inform the current research and contribute a greater understanding of the tlbughts
teachers and administrators on the transition process from junior high school to middle
school.

The researcher administered a middle school survey given to all curichdrea
building administrators (principals, assistant principals, and dean of studeis)fodt
middle schools, and central office administration to seek their input related to thi
transition as suggested by Murphy (2001). Interviews were conducted with the
administrators of each middle school, two teachers from each building, and thiiee dist

administrators instrumental to the middle school transition process. Docuandnts



artifacts discussed in these interviews were also reviewed. An anaflyke collected
data revealed similarities and differences as they pertained to tleé/pdrsuccesses and
failures of the district’s transition from junior high schools to middle schookss{@il,
1994).
Research Question

Central to the problem statement, the framework of the study generated the
overall research question: In one suburban district, how did the teacher’s, igncipa
and central office administrators’ perceptions of the organizational tcan&idim junior
high to middle school compare and contrast?

Three sub-questions are also addressed:

a. How were teachers and principals involved in the transition?

b. How effective was the implementation of middle school concepts?

C. What were the major successes and challenges associated with the
transition?

This study includes data collected from surveys, interviews, and documents. The
teacher surveys included quantitative questions measured by a Likedrsgale
gualitative questions exploring emergent themes. The administrator surveysgrovide
rich answers to open-ended questions. The interviews provided a holistic understanding
of the interviewee’s point of view (Patton, 1987). The use of both methodologies has the
potential to answer the research questions with rich data sets.
Significance of the Study

This study looks into the perceptions of current middle school teachers, principals

and central office administration as they reflected on the successes|aned i



transitioning from junior high to middle school within their school district. A
triangulation of survey results, interviews, and document analysis revealnpathd
perceptions that could benefit this district and leaders from other school gliatrittey
evaluate the effectiveness of the transition process from junior highs to midotgssc
(Patton, 1987).
Assumptions
1. It was assumed that people surveyed would be honest with their answers.
2. Transitions involving school restructuring was an on-going process, not an event
3. Multiple variables allowed valid multiple observations and perceptions.
Definition of Terms
A middle schoolsually consists of grades 6-8 but may also contain grades 5-7, 6-
7, 5-8, and 7-8. Middle schools are based on the developmental needs (social and
academic) of young adolescents and provide:
e acurriculum that is challenging, integrative, and exploratory;
e varied teaching and learning approaches;
e assessment and evaluation that promotes learning;
o flexible organizational structures;
e programs and policies that foster health, wellness, and safety; and
e comprehensive guidance and support services (National Middle School
Association, 2003).
Interdisciplinary team teaching a way of organizing the faculty so a group of
teachers share the following (George & Alexander, 1993, p. 249):

e the same group of students;



e the responsibility for planning, teaching, and evaluating curriculum and
instruction in more than one academic area;

e the same schedule; and

e the same area of the building.

Junior high schoousually consists of grades 7-9 but could also be comprised of
grades 5-9, 6-9, and 8-9. The junior high school was conceived primarily as a downward
extension of secondary education organized by subjects and departments with a grade-
level configuration that usually includes ninth grade (Brimm, 1969; George, 1990;
Lounsbury, 1960).

Summary

The first chapter of this study outlined the problem of educating young
adolescents in our nation. It introduced a national study by the Carnegie Council,
Turning Points: Preparing American Youth for thé'®@lentury which made
recommendations for moving from the junior high organization to the middle grade
structure and to provide a fundamental upgrade of education to meet the needs of
adolescent development. The problem was a lack of research on the educators’
perceptions of the organizational transition from junior high schools to middle schools.
The purpose of this study was intended to analyze through a set of theoretipattine
and pragmatic lenses the perceptions of the middle school teachers, principals, and
administrators of the Lakewood School District’s transition from junior high sshool
middle schools.

The chapter presents the research question: In one suburban district, how did the

teacher’s, principal’s, and central office administrators’ perceptiotieeafrganizational

10



transition from junior high to middle school compare and contrast? It provides the
significance of the study, assumptions, definition of terms, and an organinéthe
proposed study.

Organization of the Proposed Study

Chapter | presents the problem and the purpose of the study, as well as describing
the significance of the study and introducing the plans and implementatios efftire
school district to transition from junior high schools to middle schools.

Chapter Il presents the history of and the research related to the midzie sch
movement, as well as delineating the differences between the concepts of gimior hi
school and middle school. The review looks through a set of theoretical lenses into the
components of middle school and identifies elements of educational change.

Chapter Ill describes quantitative and qualitative approaches into thecheséar
single study and presents the reasons a case study was used to researcéptinengeof
the subjects. This chapter presents data that were obtained by the use of surveys
interviews, and document analysis. These data were then analyzed to provide answer
into the research question.

Chapter IV presents the history of one suburban district’s actions to plan, study,
implement, and revise the organizational transition from junior high schools to middle
schools. This chapter provides an explanation of the process, committees that were
formed, and the information they acquired.

Chapter V presents an analysis of the survey data and interview answers. The
data were disaggregated by school and additional findings were developed from the

transition process.

11



Chapter VI gives a summary of the study and findings of the research. Themes
developed from the answers, open-ended survey analysis, and the interview responses all

draw conclusions and offer suggestions for further research.

12



CHAPTER Il
Theoretical Lenses

Introduction

This chapter will first explore the history of and the research relatbée toiddle
school movement, as well as delineating the differences between the concempitsrof |
high school and middle school. The review will then look through a set of theoretical
lenses (Merriam, 2001) into the research of the developmental needs of pre-atiblesce
as it lays out the components of middle school: curriculum, pedagogy, social elements
emotional needs, physical needs, professional development, and interdisciplinary
teaming. Each lens will shine a light on a critical piece of the middle schooépt in a
hope of understanding the overall transitional process from junior high schools to middle
schools in a context of educators’ perceptions. The review also identifiesedarhe
educational change: planning and setting a vision, implementation, the roles efttia¢ c
office, principal, and teacher in change, stakeholder perceptions, what resdaaekers
discovered, and a summary.
Organization of Schools History

Trends. In the United States, beginning with the establishment of common
schools, local communities have traditionally controlled their own schools (Nitta, 2008).
The early 18 century history of public education in the United States showed an
organizational structure of elementary schools, which had students from kitelergar
through eighth grade, and secondary schools, which had students from ninth through
twelfth grade (Eichhorn, 1966; Thorndike, 1939). This model survived for many years

with little regard for a transition between the two levels. In 1893, a Commitieenof
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was created and chaired by President Charles Elliot of Harvard to revietathef
secondary schools (Eichhorn, 1966). The committee decided the existing public
education system was inadequate for the college-bound student. A systenmeafsiafy
elementary and six years of high school was proposed (Hechinger, 1993). This
stimulated interest in the downward extension of secondary education from ttiertehdi
organization of grades 9-12 and emphasized higher academics at a younger age in bett
preparation for college.

The Committee of Ten consisted of college-oriented members who were
optimistic in the belief that if schools were open to all youth, then children would devote
their lives to academics (Hechinger, 1993). However, results of this newistrpobved
otherwise, as masses of students dropped out without completing the eighth grade
(Erickson, 1968). Consequently, many debates occurred regarding the proper education
for pre-adolescents (Cuban, 1992).

In 1912, Thorndike studied the growing dropout trend. His study concluded that
the largest number of students dropped out of school during the crucial seventh and
eighth grade years (Thorndike, 1939). This increased dropout rate coincided with a
change in the labor market. Researchers and educators agreed that poesadoles
belonged in school, not in the work force (Hechinger, 1993).

The failure of the Committee of Ten’s system led to the emergence ohtbe ju
high school. The first three junior high schools were founded in Columbus, Ohio, in
1909 (Cuban, 1992). The junior high school was to serve as preparation for high school
by imitating the structure of departmentalized classes and uniform deslky@ériods.

Junior highs were to prepare students for the vocational and academic subjects
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experienced at the secondary high school level (Tye, 1985). The number of junior highs
increased across the nation in the following decades.

The traditional concept of the junior high school was subject-centered and
fostered competition and empowerment of administrators. According to Tye (1985),
teachers used lecture styles a majority of the time with a high pereaftsgacher talk
time. Teaching focused on mastery of concepts and skills in separate riksgighd
required a regular six-period day of 50-55 minute periods. This method offered subjects
for one semester or one year and depended on textbook-oriented instruction (Tye, 1985).
The junior high organized teachers in departments with no common planning period and
arranged work spaces of teachers according to disciplines taught. This method
emphasized only cognitive development of a student and offered only study hall and
access to a counselor upon request (Lounsbury, 1960). The junior high school also
provided a highly structured activity program after school and organized atlaediond
an interscholastic concept.

In 1900, about eight percent of the population 14 through 17 years of age were in
high school, but by 1920 that percentage increased to 24 (Connell, 1980). In 1920, eighty
percent of high school graduates had attended a K-8 elementary and a 9-12 secondary
high school. However, by 1960, eighty percent had attended elementary school, a three-
year junior high, and a three-year high school (Alexander & McEwin, 1989). Junior
highs continued to flourish until the early 1970's.

According to Manning (2000), the first middle school was created in Bay City,
Michigan, in 1950. The intent behind the creation of this school, or middle schools in

general, was to better meet the developmental needs of young adolescent®at a sc
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setting separate from K-8 schools, K-5 elementary schools, and high schools. In a 1993
national study, 65% of principals reported that their schools had moved to a 5-8 or 6-8
grade configuration, as compared to 25% reporting such a change in 1981 (Valentine et
al., 1993). A more recent national study (Valentine, et al., 2002) found that 76% of the
middle level schools had made the transition to 5-8 or 6-8 grade configurations and that
45% of those middle level schools had made the transition during the 1990s.
The number of schools in the middle level grades in the United States is shown in

Table 1. Over 55% of the schools were organized in grades six through eight. In 1995,
these students went to schools with the following grade compositions (National Middle
School Association, 1995):
Table 1

Number of Schools in the Middle Level Grades in 1995

Grade Number of Schools Percentages of Schools
Grades 5-8 1,223 schools 11%
Grades 6-8 6,155 schools 55%
Grades 7-8 2,412 schools 22%
Grades 7-9 1,425 schools 13%

The latest national study at the time reported that only five percent ofddéergrades
schools in 2000 were schools with seventh through ninth grades (U.S. Department of
Education, 2001).

Despite some diversity in grade configurations, a trend had emerged. The major

changes in grade configuration in thé"2@ntury (Appendix A) were clearly the rise and
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decline of the junior high school (typically grades 7-9) and the rise of the middiel sc
(typically grades 6-8).

Decline of junior high schools. The literature also suggested the importance of
recalling and understanding the beginnings of the middle school movement. In 1963, Dr.
William Alexander, a noted curriculum authority, spoke at a Cornell University
conference convened to examine the status and future of the junior high school. In his
presentation, “The Junior High School: A Changing View,” he focused on curriculum
and instruction, and provided participants with a thoughtful and challenging proposal to
implement a new “middle school” taught by specifically prepared educatarsvould
implement a relevant curriculum and essential learning processes that we
developmentally appropriate for students within that age range (National Nidaidel
Association, 2010a).

Trends over the next two decades indicated a shift from junior high schools,
which included grades 7-9 to middle schools, which included grades 5-8 and grades 6-8
(National Middle School Association, 1999). Several national studies documented the
growth in the percentage of schools organized in the 6-7-8 pattern from 15% (Valentine
Clark, Nickerson, & Keefe, 1981), to 40% (Alexander & McEwin, 1989) to 50%
(Valentine, Clark, Irvin, Keefe, & Melton, 1993), to 55 % (McEwin, Dickinson, &
Jenkins, 1995), and to 59% (Valentine, Clark, Hackmann, & Petzo, 2002).

The decline of the junior high coincided with the rise of the middle school, which
came on the national scene in the 1960’s (Digest of Education Statistics, 2009).
Eventually, the middle school movement would grow to be characterized as “one of the

largest and most comprehensive efforts to educational reorganization in the dfistory
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American public schooling” (George & Oldaker, 1985, p. 1). Today, the middle school
remains the dominate form of education for students in middle grades in terms of
numbers of each type of school, showing 12,773 middle schools to 3,112 junior high
schools (see Appendix A).

In some schools, the combination of grades was the result of administrative
considerations such as building costs, enrollment trends, or distance from other. schools
Most administrators considered the 6-8 grade configurations as ideal for devei@ipme
appropriate middle-level programs. When principals were asked in 2000 to identify the
ideal grade configuration, 65% chose the 6-8 configuration, 9% chose 5-8, 16% chose 7-
8, and 3% chose the 7-9 configurations (Valentine et al., 2002).

Alexander and McEwin (1989) and McEwin, Dickinson, and Jenkins (1995)
reported that the 6-8 grade configuration was most popular and that the middle school
organization of grades 6-8 was most likely to provide the key characteristics of
recommended practices and programs for young adolescents. However,dtleyrads
that schools with grades 5-8, although far less numerous, were about as likely to hav
these characteristics as ones with grades 6-8.

Middle school concept. Middle schools usually consisted of grades 6-8 but may
also contain grades 5-7, 6-7, 5-8, and 7-8. Middle schools were based on the
developmental needs (social and academic) of young adolescents and provided a
curriculum that was challenging, integrative, and exploratory. Middle schomigled
varied teaching and learning approaches; assessment and evaluation thadromot
learning; flexible organizational structures; programs and policiesastared health,

wellness, and safety; and comprehensive guidance and support services (INatidieal
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School Association, 2003). Effective middle schools were based on a stated philosophy
and goals that must be flexible and responsive to student needs (Morocco, Brigham, &
Aguilar, 2006).

Theoretical Lenses

The middle school conceptual framework provides various theoretical lenses to
view the individual components of the middle school concept. Each lens looks at a
specific area of the middle school and focuses on the reasons that componeacalisccriti
the overall effectiveness on the middle school concept. These lenses includedhal Nat
Middle School Association, benefits, curriculum, pedagogy, social elements, erhotiona
needs, physical needs, professional development, interdisciplinary teaming, and
transitional lenses.

National Middle School Association lensWhen the middle school concept
originated and gained momentum, the National Middle School Association (NM&A) wa
formed in 1973 to coordinate the efforts of newly formed middle schools (David, 1998).
Since its inception, the National Middle School Association has been a voice for those
committed to the educational and developmental needs of young adolescents. NMSA
was dedicated exclusively to those students in the middle grades and in 2010 had more
than 30,000 members in 48 countries.

The published NMSA mission statement was, “The National Middle School
Association is dedicated to improving the educational experiences of young adtdesc
by providing vision, knowledge, and resources to all who serve them in order to develop
healthy, productive, and ethical citizens” (National Middle School Association,.1982)

The NMSA developed three goals to meet their mission statement:
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Goal 1: Extend National Middle School Association's status as the leading

organization supporting the education and well-being of young adolescents.

Goal 2: Provide professional development, resources, and services that engage

and enhance the effectiveness of middle grades educators.

Goal 3: Ensure NMSA's stability, growth, and continued leadership in the field of

middle grades education (NMSA, 1982).

The NMSA'’s advocacy was based exclusively on what research and expéagece
shown to be best for young adolescents (National Middle School Association, 2010a).

Benefits lens. In the early years of the middle school movement, educators
implemented what were then perceived as middle school characteristicss sulstisary
programs, teams, and exploratory offerings (Epstein & Maclver, 1990). The middle
school was conceived as a child-centered institution with responsive prantices a
varied curriculum. Such practices were designed to address social, pemsnal, a
academic development through strong advisory programs, activity periods,ato@per
learning, interdisciplinary teaming, and exploratory classes (LounsbOy).

McEwin, Dickinson, and Jenkins (1995) found that middle grade practices most
responsive to the needs of young adolescents were found in schools with configurations
of 6-8 grades. Epstein and Maclver (1990) concluded that grade configuration made a
real difference in the education of young adolescents because middle schio@lBwi
and 5-8 grade configurations implemented more of the recommended middle school
practices than junior high schools did.

Felner et al. (1997) documented the benefits of implementing four structural

changes for middle schools: (1) teaming with common planning time, (2) a sméknum
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of students per team, (3) frequent advisory periods, and (4) appropriate educational
practices for young adolescents. The results of their study of 31 Illinoisensclabols
indicated that students in schools with high levels of implementation of their soggesti
had higher achievement scores than students in schools with partial implesnemtati
low levels of implementation. Results also showed that schools with high levels of
implementation of their suggestions experienced fewer behavior problems (e.g.,
aggression) and reported higher levels of self-esteem as well as temsdezorry

(Felner et al., 1997).

Curriculum lens. Curriculum remained the primary vehicle for achieving goals
and objectives of a school. In middle schools, which were developmentally responsive to
the needs of their students, curriculum was an integral part of every plannedoasipec
educational program. An effective middle school curriculum must be challenging,
exploratory, integrative, and relevant from both the student’s and the teacher’s
perspectives (National Middle School Association, 2010a).

In some exemplary middle schools, curriculum may be carried out in all-school
themes or team units of study that involve all classes and subjects. This hidden
curriculum provides a powerful influence on students’ education as they “learecihdir
from people with whom they interact, the structure in which they work, and the issues
that inevitably occur in human experience” (National Middle School Association, 2010a,
p.18).

As a means of improving curriculum, organizations such as the Carnegie Council
on Adolescent Development (1989) and the National Middle School Association

(National Middle School Association, 1995, 2003) routinely stressed the importance of
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creating smaller communities of learning by promoting the creation ofste&Creating

teams of teachers and students is a vital part in developing a middle gracieg) lear
community” (Jackson & Davis, 2000, p. 125). Because teachers shared the same students
and had a common planning period, they were able to respond quickly to the needs of
individual students through collaboration, meeting jointly with parents, and degignin
thematic units that fostered the transfer of curriculum among severallidissiand

increased relevance.

Pedagogy lens.Pedagogy is defined as the function of a teacher, including the art
or science of teaching, education, and instructional methods (Dictionary.com, 2010).
Lusted (1986) highlighted the importance of pedagogy as a concept that “deaviemt
to the process through which knowledge is produced” (p.2). Lusted argued that
“knowledge is produced in the process of interaction...between teacher and &tadheer
moment of classroom engagement...it is not the matter that is offered so much as the
matter that is understood” (1986, p.4).

The concept of pedagogy in the middle school was to be student-centered instead
of teacher-centered. Teachers use an understanding what students want and need to know
and do, the questions and concerns that activate their minds, and the aspirations they have
for their lives. Teachers use knowledge about the resources students bramgibgle
that can be a bridge to the valued curriculum (Lusted, 1986).

According to Young (2005), all teachers should advocate for students. Teachers
and parents were the biggest advocates for children, yet sometimes thesstugientot
aware of the huge amount of positive support behind them. Many teachers spent

countless hours searching out the best books, improved learning conditions, and
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improved teaching tools, in an effort to reach and teach students in the best pasgible w
They were continuously trying to find better ways to meet the needs of the student
(Young, 2005).

The pedagogy described in the National Middle School Association’s 2003
publication established the following practices: The learning environmeauppsdive
and productive; the learning environment promotes independence, interdependence, and
self-motivation; students’ needs, backgrounds, perspectives, and interestiearedraf
the learning program; students are challenged and supported to develop deegf level
thinking and application; assessment practices are an integral part of teswhing
learning; and learning connects strongly with communities and pracyoedée
classroom (National Middle School Association, 2003).

Social elements lensStudents in middle schools were taught in interdisciplinary
teams by highly qualified teachers. Still, the students faced problems andficadtids
in their efforts to fit in. Akos (2002) surveyed sixth graders at midyear tondatewhat
they perceived to be the most difficult aspects of middle school. Twenty-senperf
the participants responded with the fear of getting lost, and thirteen persponhded
that making friends was difficult. Other answers included learning tee stdnedule and
getting to class on time. Students also indicated in the survey results those who had
helped them the most with the transition to middle school. The top response was friends,
followed by teachers and parents (Akos, Queen, & Lineberry, 2005, p. 47).

Payne (1995) reported that students in middle schools were growing up in a
dramatically different social context from what their teachers exped during their

adolescence because of changes in the world and the communities in which they live.
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Students were surrounded by greater dangers in their lives, and so, more th&egver, t
needed safe classrooms in which to communicate, try new things, and grow up. Yet even
in a changing social context, some factors remain the same. Cushman & R0g8jJs (
stated the following:

The developmental process remains the same as when we were their age, and so

does the role of the teacher. Just as we did then, kids today want to learn, to love,

to be accepted, and to be really good at something. They do not want to fail, and

they do not want to feel ashamed (p. 196).

Emotional needs lens.In 2004, the RAND Corporation assessed the state of
American middle schools and identified the schools’ major challenges. The hesearc
team collected and synthesized literature and research from the last206oyeaing
how well middle schools were serving our young adolescents. Unfortunately, the
reputation of middle schools in the United States in that time left in doubt whetker th
schools served early teens well. Middle schools had been called the BernaundgeTof
education and had been blamed for increases in behavior problems, teen alienation,
disengagement from school, and low achievement. RAND (2004) undertook a
comprehensive assessment of the American middle school to separate the frbetori
the reality (2004).

Research suggested (Smialek, 2006) that the onset of puberty remained an
especially poor reason for beginning a new phase of schooling, inasmuch as multiple
simultaneous changes were stressful for young adolescents and sorhatinesy-
lasting negative effects. Most preteens want to fit in with their peepd2006). They

become more interested in activities with their friends rather than withsttteol
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studies (2006). They seek social approval as a way of defining who they are and how
they feel about themselves (2006). The opinions of friends at this stage seemrto matte
more than their parents’ or teachers’ advice (2006). They fear rejectiogiropeer

group, and cliques (exclusive groups) usually form at this time (2006).

Physical needs lensYoung adolescents have unique physical characteristics and
needs. They experience irregular growth spurts in physical developmental3bey
experience fluctuations in basal metabolism, which causes restlessnésemstess.

Many young adolescents have ravenous appetites, mature at varyiraf sggesd, and
are highly disturbed by body changes (Forte & Schurr, 1993).

There were several suggestions for facility requirements to meet thiegdhy
needs of middle school students. Forte & Schurr (1993) suggested placing team
classrooms in proximity to one another. This proximity allows instant commuamicati
and will cut down on time required for students to travel from one classroom to another.
These classrooms adapt easily for grouping and regrouping of students. bk may
necessary to vary class size, learning experiences, and instructioverydgfstems.

The environment at all times should be safe and secure for students and staffsuehis
remains of great concern to parents. The furniture and equipment in classhmurias
be functional, movable, and size-appropriate (Forte & Schurr, 1993).

Forte and Schurr (1993) further explained that the building should be aesthetically
pleasing and attractive, which would enhance the setting for learning. Effeathe
patterns were planned so that the minimum number of students would change classes at
one time. The environment (both inside and outside of classrooms) reflected thalphysic

needs of students. Height and size were considered when providing lockers. Lockers
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were assigned to students whose team classrooms were in the samerteea $Ehurr,
1993).

Professional development lensProfessional development for teachers (i.e., staff
development, in-service education, continuing education, teacher trainingjaache
range of formal and informal processes and activities that teachageeingooth inside
and outside of the school in order to improve their teaching knowledge and skills
(Jackson & Davis, 2000). Professional development for middle grades teachers (Guskey,
2003) included three critical areas of knowledge:

¢ Content knowledge (deep understanding of their discipline),
e Pedagogical knowledge (instructional strategies), and
¢ Knowledge about the uniqueness of young adolescent learners.

Teachers who were well prepared and trained were more effective in the
classroom and, therefore, had the greatest impact on student learning. STeacher
themselves reported that the more time they spent in professional developm#igsact
the more likely they were to indicate that it had improved their instructionqiilL999;
National Center for Education Statistics, 2001).

Professional development activities also can be linked to increased student
achievement. The National Staff Development Council (NSDC) identified 6 sta
development programs for middle grades teachers with documented evidence to
demonstrate the link between staff development and student achievemeon (KBI99).
Further evidence linking professional development to student achievement can be found

in a study (Hanushek, Kain, & Rivkin, 1998) involving a half million elementary and
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middle grades students in 3,000 Texas schools. Researchers found the most important
factor in student achievement was teacher quality (Hanushek, Kain, & Rivkin, 1998).

According to research (Flowers & Mertens, 2003), middle grades teachers wer
not getting balanced professional development. The most frequent types of professiona
development activities occurred within their own school. Professional development
activities outside the school occurred much less frequently. In addition, middle grades
teachers indicated a high level of need for additional professional development in
multiple areas, not just one or two (Flowers & Mertens, 2003).

Interdisciplinary teaming lens. Interdisciplinary teaming was perhaps the
foundation of the middle school concept. Flowers, Mertens, & Mulhall (2003) reported:

This large-scale research indicated the positive effect of interdrsaipli

teaming and revealed (a) the critical nature of common planning time, (b)

teaming improves school climate, (c) teaming increases parent

communication, (d) teaming increases teachers’ job satisfaction, and (e)

teaming positively influences student achievement. (pp. 57-60)

The study in Gray (2004) addressed the following question on a small scale: What
was the best way to educate the adolescent? Gray’s study found that the modern-day
middle school, especially middle schools that practiced the process of intenagsgipl
teaming, remains a highly effective approach to educating the middle{iedeht
Interdisciplinary teaming best prepared students for the rigors of high school and bey
by nurturing and developing the early adolescent while encouraging independeénce a
responsibility. Middle schools were an effective means for the successisition of

students to high school (Gray, 2004).
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Gray’s (2004) study was considered an ethnographic design becausead studi
one cultural group, middle-level students in one school district. The study explored the
group’s attitudes and shared beliefs, and attempted to reveal a detailedgdithere
group. The study drew from information discovered through interviews, both structured
and unstructured, to reveal more about the central phenomenon of interdisciplinary
teaming. The researcher wanted students to openly share their fekbngthe
preparation they were given for their transition to high school. This study did not look at
ways the district engaged teachers, parents, and the larger communitiyramsiteon
process. Instead, it looked at the best way to educate the adolescent once he became
placed in a middle school setting.

Forte and Schurr (1993) proposed that interdisciplinary teaming offered student
advantages with improved student-teacher relationships through a sense of bétonging
established team or school family with special identity, customs, and ritt@isreased
motivation and enthusiasm for learning through varied instructional materials,
techniques, and personalities. Student attendance and behavior improved because of
being in a consistent environment with common rules, guidelines, and procedures.
Interdisciplinary teaming provided opportunities for achievement through flexible
grouping and scheduling options. Students improved their self-concept through team-
initiated advisory groups. There were many chances for matching teatylegywith
learning styles (Forte & Schurr, 1993).

Transitional lens. Many schools in the United States have transitioned from
junior high schools to middle schools in the last fifty years. Some of these schools

simply changed their names and grade configuration without changing mugftrohgn
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else. The vast majority of these schools had not seen much improvement in student
achievement or behavior, and they had even changed back to a junior high school or
moved to a K-8 setting (National Middle School Association, 2003). Other schools had
recognized the developmental needs of young adolescents and had adopted theftenants
the National Middle Schools Association to change the pedagogy and learning
environment as they transitioned from junior high to middle school.

Worley’s (1992) inquiry focused on two school settings: one middle school that
was previously organized as a junior high school and one junior high school that formally
had been a middle school. Worley’s specific aim was to determine why eagfe ehas
initiated, the process used to achieve that change, and the differences, iftanegulbhed
from the change. The basic initial assumption of his study was that middle sashdols
junior high schools were more alike than different. A second basic assumption was that
differences were essentially structural rather than philosophipadagogical in nature.
Worley drew three conclusions from this study. First, little differencgezkbetween
the middle school and the junior high school studied in this project. In addition, little
difference was apparent at either school compared to its previous orgemiZagicond,
the change processes utilized at these two schools had not led to real funddmagtal ¢
at either setting. Third, all of the administrators interviewed were unaniimotuesir
support for the middle school philosophy as best meeting the needs of earlyeadolesc
students. Worley found that the middle schools that had existed were middle schools in
name only. Worley reported that none of the middle school philosophy was applied in

the second district when middle schools consisted of the sixth and seventh grades. No
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distinction in the programs offered to the students was made, and no curriculaischange
were suggested (Worley, 1992).

Although Worley found that little difference existed between the middle school
and the junior high school in his study, continued research has found fundamental
differences. The case study in Sayler-Mitchell (2002) attempted toetiffate between
junior high schools and middle schools and to compare the differences between these two
educational settings. Two key areas developed in the middle schools, advisement
curriculum and instructional practices, were also reviewed.

The author studied only the junior high and middle schools in California. The
study surveyed ten topics produced in a 1987 publicafianght in the Middle:

Educational Reform for Young Adolescents in California Public Schddis.problem
addressed in this study was to determine to what extent California midddsbad
implemented specific practices of advisement curriculum and instructiontit psao

achieve the recommendations outline€aught in the Middi€Middle Grades Task

Force, 1987). Four research questions were examined: What was the origin of the
traditional junior high school? What were the differences found between traditional
junior high schools and modern middle schools? What advisement practices were being
implemented in California middle schools? What instructional practiees eing
implemented in California middle schools?

The results of this study found that the origins of both the junior high school and
the middle school were thought out and purposeful. These two educational settings
evolved due to the desire to better educate preadolescent children. This study found that

there were various reasons for establishing a middle school. These includestith® ne
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eliminate crowded conditions in other schools, to provide a program specificatipe@si
for children in their age group, and to bridge the gap between the elementary and high
school better. Other reasons were to remedy the weakness of the junior higbuto try
various innovations, to utilize a new school building, and to use plans that have been
successfully implemented in other schools. This study further found that there were
distinct differences between the junior high and the middle school (Mitchell, 2002).

Further research revealed that a modern day middle school was transfermati
and challenged the entrenched practices of many junior high schools. According to
Gordon, Gravel, and Schifter (2009), research on the middle school concepts exposed
several fundamental biases in a traditional curriculum based on the assunmatigomst
was the best medium for acquiring information and writing was the best means for
expressing what one knows. Other biases were the ability to learn and engdge in ric
content that depended solely on mastering these particular media and “book werarts
what mattered most to learning. Gordon, Gravel, and Schifter further noted that those
students that found print inaccessible or difficult deserved a less chafietegs rich,
and less stimulating curriculum. They added the following statement describing
curriculum bias: “Driving these assumptions is another more harmful one: that som
students simply will never learn as much or as well, and that is their problem, not a
problem for the standard educational system” (Gordon, Gravel, & Schifter, 2009, pp. X,
Xi).

Table 2 delineates the differences in the concepts of junior high school and

middle school (Forte & Schurr, 1993).
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Table 2

Major Distinctions between the Middle School and the Junior High School

MIDDLE SCHOOL JUNIOR HIGH SCHOOL

Is student-centered Is subject- centered

Fosters collaboration and Fosters competition and empowerment
empowerment of teachers and of administrators

students

Focuses on creative exploration Focuses on mastery of concepts and
and experimentation of subject skills in separate disciplines

matter

Allows for flexible scheduling with Requires a regular six-period day of
large blocks of time 50-55-minutes periods

Varies length of time students are Offers subjects for one semester or
in courses one year

Encourages multi-materials Depends on textbook-oriented
approach to instruction instruction

Organizes teachers on Organizes teachers in departments
interdisciplinary teams with with no common planning period
common planning period

Arranges work spaces of teamed Arranges work spaces of teachers
teachers adjacent to one another according to disciplines taught
Emphasizes both affective and Emphasizes only cognitive

cognitive development of student development of student
. Offers advisor/advisee teacher- Offers study hall and access to
oriented guidance program counselor upon request
. Provides high-interest “mini- Provide highly structured activity
courses” during school day program after school
.Uses varied delivery systems with Uses lecture styles a majority of the
high level of interaction among time with high percentage of teacher
students and teachers talk time
.Organizes athletics around Organizes athletics around
intramural concept interscholastic concept

Source: The Definitive Middle School Guide by I. Forte & S. Schurr, (1993, p. 31)
Shearer-Shineman (199&halyzed the steps used to transition three North Dakota
junior high schools, different in demographics, enrollment, and culture to middle schools.

The teacher and parent relationships were close with a community atmogpiaena
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in all three schools, most noticeably in one school. In each of the three settings, the
schools were quite literally in the center of the community (Shearer-Samera96).

According to Shearer-Shineman (1996), the three schools implemented middle school
components with varying frequency and success. Shearer-Shineman believed the
distinction of middle schools stemmed from a program developed around the needs of the
early adolescent students to improve their success and their learningreogpeAd

three schools tried to engage teachers, parents, and the larger communitgaimsitien
process. Most of the middle grades teachers in the first school had active irerluem

the middle school transition.

In the second and third schools, the decision to move to the middle school was a
top-down process rather than the grassroots approach of the first school. While the
principals of the second and third schools thought they solicited everyone’s opinions,
many of the faculty members felt left out of the process, and some bectene bit
(Shearer-Shineman, 1996). This study did use the perceptions of the participants to dra
conclusions about the successes of the transition. These perceptions were well
documented and analyzed.

Although Worley (1992) found few differences existed between the middle school
and the junior high school in his study, Mitchell (2002) found there were distinct
differences between the junior high and the middle school. Forte and Schurr (1993)
delineated 13 major distinctions between the middle school and the junior high school in
their definitive middle school guide. Shearer-Shineman (1996) studied the

implementation of middle school components in three North Dakota schools and found
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programs in all three schools developed around the needs of the early adolescest student
to improve their success and their learning experience.
Educational Change

Planning and setting a vision.Albert Einstein was quoted as saying, “Today's
problems cannot be solved if we still think the way we thought when we created them”
(Calaprice, 1995). As long as our thinking is governed by habit, notably by industrial
machine age concepts such as control, predictability, standardization, and “faster is
better,” we will continue to recreate institutions as they have been, despite the
disharmony with the larger world and the need of all living systems to evolvggSen
Scharmer, Jaworski, & Flowers, 2005). Schlechty (2009) stated, “If we are serious about
having great schools for every child, we begin by trying to understand the salools
have and the reasons they function as they do” (p. 38). Schlechty then stated, “Next, we
try to imagine what schools would look like if they were to function as they need to f
all children to learn at high levels” (p. 39).

The Carnegie Council on Adolescent Development recognized the existing
educational problems and presented a powerful vision for middle schools with its 1989
report, Turning Points: Preparing American Youth for thé'Zlentury. This report
emphasized both the perils educators faced and the potential they could reach. The
council (Carnegie, 1989) concluded with the following:

Middle grade schools, junior high, intermediate, or middle schools are

potentially society’s most powerful force to recapture millions of youth

adrift. Yet too often they exacerbate the problems the youth face. A

volatile mismatch exists between the organization and curriculum of
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middle grades schools, and the intellectual, emotional, and interpersonal

needs of young adolescents. (p. 32)

The National Middle School Association (2003) described its vision of a
successful middle school with the following 14 characteristics. Eight \weegsfof the
culture of schools. The remaining six were programmatic charactetisitosan evolve
in such a culture. All of these features or attributes of a successful middle, sahié®l
necessary as individual items, must work in harmony (Irvin, Valentine, & Clark, 1994).
The vision for the culture of a school included: educators who value working with this
age group and were prepared; courageous, collaborative leadership; a shaneithat
guides decisions; an inviting, supportive, and safe environment; high expectations for
every member of the learning community; students and teachers engage¢ein acti
learning; an adult advocate for every student; and school-initiated famailgcanmunity
partnerships (Anfara, Andrews, Hough, Mertens, Mizelle, & White, 2003). Itic@udi
according to the National Middle Schools Association, schools would provide the
following: curriculum that was relevant, challenging, and exploratory; pieliearning
and teaching approaches that respond to their diversity; assessment antevaluat
programs that promote quality learning; organizational structures that sopgaoingful
relationships and learning; school-wide efforts and policies that fostéh heallness,
and safety; and guidance and support services (pp. 6-7).

Although research and cumulative empirical evidence have confirmed that these
characteristics led to higher levels of student achievement and were suppadtiee of
middle school concept, they have limited value when implemented independently.

Perhaps the most profound and enduring lesson learned in thirty years of active middle
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school advocacy was that the several distinct elements of successful middieheaots

work best as parts of the whole (Lounsbury & Brazee, 2004). Schools should not choose
among characteristics by implementing only those that appear to be abhievaeem
appropriate for a school or a particular situation. Rather, successful middisdewels
recognize that the 14 characteristics described in National Middle Schesuisiation
(2003)were interdependent and must be implemented in concert.

Implementation. Policy implementation within the local educational setting
could bring a plethora of concerns involving personalities and politics. Wirt s Kir
(1997) defined politics as “a form of social conflict rooted in group differences over
values about using public resources to meet private needs” (p. 4). According to Fowler
(2000), “Implementation is the stage of the policy process in which a policy fgrmal
adopted by a government body is put into practice” (p. 270).

Policy in practice never turns out quite as politicians and policy-makers digigina
intended (Peck & Perri 6, 2006). This observation seems to be universal, as these
researchers stated:

In almost every country, there are periods during which politicians in the

governing party bemoan what they see as the inadequacy of the efforts

made by the central civil service and by the public sector professionals to

implement their policies. (p.1)

A school policy did not mean that people would immediately execute new orders. Wirt
and Kirst (1997) explained: “Programs approved within the political system age nev
self-executing and so must be implemented” (p. 20). “In fact, some school paiies a

never implemented at all, and many others are implemented only pantialboaectly”
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(Fowler, 2000, p.18). In public school settings, administrators, teachers, and staff
implement change programs. Local politics surrounding the implementation ean oft
shape the administration of school programs. In school districts, the local board of
education adopts policies and expects the superintendent to implement them through his
staff. Wirt and Kirst went on to suggest that school administrators weretoftl to

simply adopt and implement new policies, and then they were held accountable for any
failure and were looked upon as showing either a lack of skill or will to perform the
necessary task. In today’s society, developing ways forward from an erfpass

frustrated politicians and school board members has challenged school adtoisistr
concerned parents, and confused, defiant students.

Policy implementation required something more than setting targets and then
attempting to coerce principals and teachers in order to make them compliyewith t
instructions of the school board. Peck and Perri 6 (2006) argued that “implementation
can only be cultivated successfully when institutional settlements arace Ipy which
there can be conciliation between rival approaches to making sense of exgi€penc
xviii). There was a much greater chance of continued success of imglegngranges
within a school when all stakeholders understood a new policy and agreed to implement
and to modify procedures when needed.

Policy implementations face many obstacles. One of the biggest chalilenges
leading school change involved realistically determining the likely baareds
constraints. Reformers tended to be optimists and visionaries who were not aware
enough at the outset about all the things that could go wrong or get in the way of thei

plans (Levin, 2008). The change of leadership in a school or district often weakened a
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change initiative. State mandates and lack of funds funneled away money frgm newl
established programs. Various interest groups could voice their support or opposition to
proposed policies, thus magnifying the details of the implementation process. riyor ma
years, implementation of school policy was relegated to the professional schoel peopl
but today, laypersons and active interest groups are an integral part ofchalie

(Wirt & Kirst, 1997).

One of the most consistent findings and understanding about the change process
in education is that all successful schools experience “implementation dipp&yasove
forward. Fullan’s work, (as cited in Jossey-Bass Reader, 2007), shows the
implementation dip is a dip in performance and confidence as one encounters an
innovation that requires new skills and new understandings.

Most policy implementations failed because the policy makers did not consider
the school culture. Gross’s work, (as cited in Fowler, 2000), identified five Isaiwier
effective implementation. The first four caused the last one to develop. Accarding t
Gross, they include the following:

1. The teachers never really understood the change.

2. The teachers did not know how to use the new pedagogy.

3. The materials needed to establish open classrooms were not available.

4. The culture and the institutional organization of the school were not consistent

with the requirements of the new policy.

5. The teachers became discouraged and lost their motivation to implement

(Fowler, 2000, p.273).

In some school settings, the implementation to a full-scale interdisciplinary
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schedule could be challenging. Wirt and Kirst (1997) indicated that curriculonmref
was difficult to implement due to the lack of motivation from school officials wittén t
school:

Added to this pressure was the unwillingness of teachers to accommodate

to change, because after all, teachers feel most comfortable with what the

have already done. Efforts to induce change, through such means as
salary increases as incentives, to undergo course training in universities,

often come up against the heavy pressure of inertia. (pp. 24-25)

Change brings discomfort to many individuals in a school organization.
Principals are asked to step out of their comfort zone and lead middle-leveldezhe
they shift their focus from teaching to learning. Teachers are thed &sstep out of
their comfort zone and lead students to curriculum that is challenging, integaaiilve
exploratory. John Neal, an American author and critic, is quoted, “A certain amount of
opposition is a great help to a man. Even kites rise against, not with, the wind” (Hall,
1898). Accordingly, change brings resistance, but a certain amount of resistgocd
for an organization.

When people who have led a reform effort were asked what they would do
differently if given the chance, perhaps the most popular answer accardtagrie
(2008) was,

Take more time. Not more money, not more administrative support, not

different teachers, although all of those come up, but more time: time for

professional development, time for key relationships to develop, time to

change teacher belief, and time for midcourse assessment (p. 172).
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Central office’s role in change. The role of the central office in supporting
school improvement efforts has expanded as local, state, and national attention
increasingly focused on school performance (Supovitz and Weinbaum, 2008). The
central office administrators of a school district were given respatis®iio insure a
safe, caring, nurturing environment with high expectations that allowed fonstude
centered exploratory learning. Supovitz and Weinbaum suggested all distriatroecisi
should be made in reference to what was best for the kids. Bolman and Deal (1997)
presented four core assumptions for organizational leaders, including schaail distr
officials, to follow:

1. Organizations exist to serve human needs rather than the reverse.

2. People and organizations need each other: organizations need ideas,

energy, and talent; people need careers, salaries, and opportunities.

3. When the fit between individual and system was poor, one or both suffer:
individuals will be exploited or will exploit the organization—or both will
become victims.

4. Good fit benefits both: individuals find meaningful and satisfying work,
and organizations get the talent and energy they need to succeed. (pp. 102-
103)

Educational organizations were essentially human organizations. Unlike
industrial organizations where the main resources were raw matealsinery,
technology, and patents, the school’'s most important and expensive resources were its
teachers, supervisors, and administrators. Traditionally, over 80% of a schoct glis

budget was for staff salaries (Sergiovanni, 1984). The district administrapiporsed
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the teachers and principals by monitoring how policies and changes were lvgetd) ca
out and how effective such policies were. The administration continually studied the
problems of the schools, and maintained a system of supervisory, guidance, health,
research, and curriculum services to enable them to respond to school needs.

The central office’s role in planning and implementing change where middle
schools were concerned followed the recommendations for transforming nadele-|
schools in accordance with the Carnegie Report (1989). Eight recommendations were
given: Create small communities for learning, teach a core academiarrttat results
in students who were literate, ensure success for all students, empoweistaadher
administrators to make decisions about the experiences of middle grade sttdénts
middle grade schools with teachers who are expert at teaching young auslesce
improve academic performance through fostering health and fithess, re-émuédps
in the education of young adolescents, and connect schools with communities.

Principal’s role in change. The National Middle School Association’s 2002
Position Statement on Curriculum Integration addresses the principalisitioie the
middle school.First and foremost, the role of the principal is to encourage teachers to be
student-centered instead of teacher-centered by providing them with theasame s
learning environment we seek for students: an environment in which experioeatadi
exploration are valuedThe principal also needs to provide professional development
training in integrated curriculum for teachers and provide discussion and planreng tim
for teachers to design new integrated curriculum plans. The role of the priadipal
look for ways to modify conventional schedules and facilities to increase figxibi

facilitate integrative plans developed with the staff. The principatls taliscuss and
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design staff and curriculum assessment strategies that reflectenm@vasis on

integrated teaching and learning and encourage ongoing development of mgtyeasi
sophisticated integrative strategiée principal also has a role in community outreach
and education: Inform the community; provide opportunities for parents and indereste
community members to learn about curriculum integration; and invite them to sit in on
planning meetings, staff development sessions, and classrooms where curriculum
integration is implemented (National Middle School Association, 2003).

The principal needs to recognize the range of possible responses to proposed
change within a school: refusal to change, reluctance to change, and a passion to bring
about the change. It is important to recognize and respect these diffespaichees
and responses. Principals who wish to be effective facilitators of chaegeahink
carefully how to how to handle these reactions (Smith, 2008).

Cooper (2003) presented research that indicates the principal plays a pivotal role
in facilitating school reform (Schwahn & Spady, 1998). This case examinealdhaf r
one middle school principal as he worked with his faculty and community to reform his
school so that it aligned with widely accepted recommendations for middle level
education (Cooper, 2003). This school started the transition to middle school by first
adopting a schedule change that shortened each teaching period and added elective
classes to expand the number of class offerings for students. Teacheeacieiregt
more classes but still had the same planning period, which also was shortened. The
teachers presented a proposal to the school board to be given a common team planning
time along with their individual planning time. The principal and the superintendent

decided to retire, and new leadership was hired to complete the transition to middle
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school. The board did adopt a common team planning time along with an individual
planning time for the teachers of the middle school.

At the beginning of this study, Cooper (2003) stated he expected to tell the story
of a school that made a successful transformation from a junior high school to a middle
school. As the story unfolded, it became apparent that this was not the case. Although
the structures consistent with the middle school movement (Carnegie Council, 1989;
National Middle School Association, 1995) were adopted, critical elements in both the
implementation of these practices and the process to support continuous improvement
were found to be missing (Cooper, 2003). Cooper’s study found that the principal’s
leadership limited the success of the change to a middle school. The principal’s
unwillingness to address conflict in a productive manner or to share leadershipdthmper
the success of his efforts over time. Several conclusions emerged fromdkis/gion
needs to include current research and practices, a district needs to understahdrthe
of a community, transition and change should produce an expected amount of healthy
conflict, and a change of leadership was critical in sustaining longeteaimge (Cooper,
2003).

According to Wiseman (2010), the principal needs to facilitate team development
and acquire a theoretical understanding of group dynamics and the proessanefor
building effective teams. Fostering effective teams takes diligent, ptwposek by the
principal because group dynamics are complex and demand consistency. Alprincipa
should know that building knowledgeable and expert team leaders translates into

effective teams (Wiseman, 2010).
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Teacher’s role in change.Once teachers are hired in a school that is
experiencing change, they need to gain a better understanding of the sabalslangl
expectations. They need to learn their roles, how to work with their peers, and to
continue to develop the skills and knowledge that will help them carry out their work
(Hatch, 2009). Teachers should realize the classroom is the most proximal @nfiipbow
setting for influencing youth outcomes, and within the classrooms, studentd’ auti
instructional interactions with teachers either produce or inhibit achiextebehavior,
and emotional health to engage and motivate youth. Classrooms are complicated social
systems involving materials and physical arrangements, management ohtime, a
interactions between and among students and teachers (Shinn & Yoshikawa, 2008).

The National Middle School Association’s 2002 Position Statement on
Curriculum Integration addresses the teacher’s role within the middle schetidteb
that teachers need to reconsider the notion that skills and concepts on standardized test
can be mastered only through conventional curricula. Teachers need to begin curriculum
conversations across disciplines to identify common standards and goals tleaidctan |
a more coherent curriculum for their students. They should discuss ways to involve
students in various phases of their education from planning to classroom implementation
and assessment (National Middle School Association, 2003).

From these first actions, teachers need to develop curriculum concepts or
integrated themes that students and teachers could explore, not as an add-on, but as
replacements for conventional separate-subject-area units. Teachers disedss and
design new assessment strategies that reflect students’ accomplshnmeperformance

beyond those measured by standardized tests. They should discuss and design new
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assessment strategies that reflect the goals and accomplishmentsiagtated

curriculum methods used and that explore ways to improve and extend these integrative
strategies. Teachers should have the results of their work with their locabioaynand

with the world (National Middle School Association, 2003).

Stakeholder perceptions.Murphy (2001) published a qualitative research case
study that was conducted in a rural school district in Pennsylvania. Surveys and
interviews revealed the perceptions of teachers and administrators abiamsiten
from junior high school to middle schoorlhe findings from the Murphy study
concluded that teachers had high perceptions pertaining to the role of teachers, such a
competency, cooperation, and support. They had low perceptions pertaining to teacher
involvement in decision-making, morale, time, scheduling, and curriculum. This study
revealed the need to keep teachers and principals involved in the change process
(Murphy, 2001).

The superintendent and school board president interviews conducted by Murphy
(2001) showed a history of discussions, visitations, and workshops. The school board
minutes showed points of discussion of transitioning to a middle school when
construction of school buildings was discussed. However, some current teachers were
unaware of previous discussions and opportunities to attend workshops. Parents were not
directly involved in the assimilation of information of proposed changes but were
represented by their elected school board members. A newspaper aredéehstat
parental concerns were expressed to the school board officials about the need for a new

school facility that focused on a place of transition for young adolescents. dibev
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extent of engaging teachers, parents, and the larger community in the transitesspr
(Murphy, 2001).

Murphy’s (2001) focus on the human factors provided an insight that was much
needed in researching school transformations. Although Murphy did not note this, the
survey results and interview answers seemed to reveal a need for better ccatioruni
between the teachers and administrators. The survey and interview questeusrnye
interesting to the researcher, as the survey and interview questions could be tadapte
urban or suburban setting to acquire perceptions of teachers, principals, and
administrators.

Other stakeholders such as custodians, secretaries, cooks, teachetgdsista
drivers, volunteers, and other staff members that interact with students dnlzades
are often overlooked in educational studies of student learning environments (Lenin,
2008). Although the support staff members serve an important role in the education of
young adolescents, their opinions and perceptions of school change are not part of this
study.

What the researchers have discoveredAkos, Queen, and Lineberry (2005)
referred to the works of eight authors and their research as they sunthtiagize
findings (pp. 3-14). In examining the literature for the transition to or from middle
school, the researchers have discovered the following: Children who do not make
effective transitions will be less successful in school, have difficultedsnyg friends,
and may be vulnerable to mental health problerddild’s transition to school creates a
foundation for future academic, social-emotional, and behavioral development; sixth

graders show a statistically significant achievement loss afteratigtton to middle
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school compared with sixth graders attending K-8 schools with no such transition; and
ninth graders entering high school experience academic achievemestrégsselless of
whether they attend a middle or K-8 school; those who attend middle school, and thus
experience two transitions within a three-year span, experience even neyeelgsses.

Akos et al. (2005) discovered the following about potential dropouts:

Students who experience a higher number of transitions are more likely to drop
out of high school; a large number of students who drop out of school are of
average or above-average intelligence; and many of the factors assodiated w
dropping out of college relate to transitions from a non-middle-class |getsty
university lifestyle (p. 3).

An equally important transition takes place between middle school and high
school. From the conception of the middle school concept, districts assigned ninth grade
students to high school campuses. Whereas middle school education attempted to create
a different experience for those students housed in a 6-8 building, ninth graders were
given the standard high school schedule and often were not successful in that model.
Success was measured in terms of grade point average, retention and drogout rate
attendance and tardiness, as well as suspensions and expulsions (Merenbloom & Kalina,
2007).

Summary

This review of the literature explored the history and research related to the
middle school movement and delineated the differences between the concepts of junior
high school and middle school. The literature also suggested the importance wigrecall

and understanding the decline of the traditional junior high school and the begioinings
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the middle school movement. This review looked through a set of interpretive tredoretic
lenses into the research of the developmental needs of pre-adolescentsaibéadithe
components of middle school: curriculum, pedagogy, social elements, emotional needs,
physical needs, professional development, and interdisciplinary teaming.

The literature contained extensive studies showing the benefits of using th
middle school concepts (Alexander & McEwin, 1989; Epstein & Maclver, 1990; Felner
et al., 1997; National Middle School Association, 1995). The literature also provided a
comparison of grouping of grades of adolescents (Epstein & Maclver, 1990; McEwin,
Dickinson, & Jenkins, 1995; Valentine, Clark, Hackmann, & Petzo, 2002). However,
early adolescents’ educational needs did not change because of the configuration of the
grades attending their school according to the National Association of SecondaoysS
Principal’'s Director of School Leadership Services John Nori. He stated, “Godtemi
level schools are about what goes on inside the classroom, not the grade levels housed in
the school” (Nori, 2000, p. 61).

The incorporation of recommended practices for young adolescents remained the
key to being effective with students that range from ten to fourteen yearsegdrdiess
of grade configuration, principals rated their programs higher if they used sutthgzrac
as interdisciplinary teams of teachers, common planning time, days with eiigllsper
flexible schedules, activity periods, and cooperative learning (Natiorl®&Echool
Association, 2003). The implementation of good practices and strong programs, not
grade configuration, determined the effectiveness of schools for young adtdesce

(National Middle School Association, 1995).
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The review of the literature revealed several case studies of schoolsiotsdistr
transitioning from junior high schools to middle schools. Cooper (2003) studied the
principal’s role in a school’s organizational transition from junior high to middle school
and found that the principal plays a pivotal role in facilitating school reform. eéyorl
(1992) produced a comparative study of changes in middle level organization of middle
schools and junior high schools and found that the middle schools that had existed were
middle schools in name only. Shearer-Shineman (1996) studied the transition from
junior highs to middle schools in North Dakota and found that the distinction of middle
schools stemmed from a program developed around the needs of the early adolescent
students to improve their success and their learning experience.

The gaps in the literature were how the educators’ perceptions of the
organizational transition from junior high to middle school compared and contrasted.
Murphy (2001) conducted a study in a rural school district in Pennsylvania thassettire
this question, but there was still a gap in the literature with a study of a lastyeatdi

This case study addressed the gap in the literature of the study of a larger school
district and specifically asked: In one suburban district, how did the teagbrémtspal’s,
and central office administrators’ perceptions of the organizational tcan&idim junior
high to middle school compare and contrast? This study looks through teacher, principal
and central office administrator interpretive lenses at each group’s penseptithis
transitional process, and a pragmatic theoretical lens of the districtssatemakers into
the research of the developmental needs of pre-adolescents and an educatemal sys

attempt to meet those needs by creating middle schools that work.
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CHAPTER 1l
Methodology and Procedures

Research Design

This study involved looking at the data through two theoretical lenses; both
guantitative and qualitative research methods (Tashakkori & Teddlie, 1998). The
advantage of the quantitative lens was that it measured the reaction of maeytpeopl
limited set of questions, thus facilitating comparison and statisticat@aiyon of data
and providing a broad, generalized set of findings. In contrast, qualitatieeatesefers
to a study process that investigates a social human problem where thehexsea
conducts the study in a natural setting and builds a whole and complex repr@sdytati
a rich description and explanation as well as a careful examination of patstivards
and views (Creswell, 1998). The qualitative lens typically produced a wealttadéde
data about a much smaller number of people and cases (Patton, 1987).
The Research Question

The research question investigated in this study was the following:
In one suburban district, how did the teacher’s, principal’s, and central office
administrators’ perceptions of the organizational transition from junior high to eniddl
school compare and contrast? The scope of this study would include the following:

a. How were teachers and principals involved in the transition?

b. How effective were the implementation of middle school concepts?

c. What had been the major successes and challenges associated with the

transition?
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Case Studies

A case study design was chosen because of the nature of the research problem and
the questions being asked (Merriam, 1988). Case studies should “reveal how alisthe par
fit together to form a whole” (Merriam, 1988, p. 6) and should strive for a depth of
understanding from the participants’ experiences. The background for putting a
framework together for this educational case study came from a documeimntedInat
trend to transition the organizational structure of schools from junior high to middle
school (Digest of Education Statistics, 2009).

Because expressed perceptions of teachers, principals, and central office
administrators were being surveyed, recorded, and analyzed, the cas#esigdy
became the most appropriate design for this research. Accordingly, studhgsaas
chosen for this research that relied upon surveys, interviews, and document analysis to
address the research question.

A case study offered a means of investigating complex social units cogpsikti
multiple variables of potential importance in understanding phenomena (Merriam, 2001).
The case study by this researcher was offered individual perceptions fremtcurr
teachers, principal, and administrators of a particular school districtrassitioned
from four junior high schools to four middle schools. The study offered insights and
illuminated meanings that expanded the possible improvement of educationakpractic
(Yin, 2003).

The planning and implementation of the transition from junior high schools to
middle schools required a follow-up assessment, which was conducted using inquiry-

based data from the new middle schools. The Lakewood School District had monitored
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the evolution of their transition to the middle school model, but had no data or analysis of
the educators’ perceptions of the transitional process. This study includedadn initi
survey, followed by interviews and collection of documents to determine the
effectiveness of transitioning from junior high schools to middle schools.

Location of the study

Located in the Midwest, Lakewood School District had three high schools, four
junior high schools, twenty-nine elementary schools, and one alternative school. The
student population was 16,700 and reflected 46 percent on free lunch and 12 percent on
reduced cost lunch. Two of the four middle schools were designated Title | schmls. T
2008 District Report provided by the Office of Accountability showed a district
population of 89,160; 47% Caucasian, 32% Black, 11% Hispanic, 7% American Indian,
and 2% Asian. Thirty-three percent of the students came from a single parent ltbusehol
Twenty-six percent of the parents had a college degree, 60% had a high school diploma
without a college degree, and 14% had less than a twelfth grade education. This distric
report of professional qualifications of teachers in core academic subewed 65.4%
with a bachelor’s degree, 33.1% with a master’s degree, and 0.3% with a poss-mraste
doctoral degree.

The U. S. Census Bureau 2007 Report for the community reflected a population
of 65,323 people who were 16 years and over, and a civilian work force of 34,133. The
percent unemployed was 9.4% and the number of households was 32,598. The median
income was $43,025 with a median family income of $46,415. The per capita income

was $19,925 with 17.7% of families below poverty and 20.7% of persons below poverty.
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The percent of related children under 18 living below poverty was 30.6%, while the
percent of people aged 65+ years below poverty was 29.7% (U.S. Census Bureau, 2007).
Data Sources

Surveys. Surveys chosen for this study were a modification of the surveys
conducted by Kathleen Rose Murphy in her 2001 dissert&&neceptions of the
Transition from Junior High School to a Middle School: The Transformative Processes at
a Rural School District This researcher contacted Dr. Murphy and received permission
to use and modify the surveys in her dissertation. Because her study waslditect
rural school district, the researcher met with the district Executivetdiref Middle
Schools and together they extracted from these surveys what seemed atgofopa
larger school district, eliminated questions that were not relevant, and addedrguesti
that were of interest to the district. The researcher then met with thetdistainer for
middle schools and further analyzed and edited the survey questions as needed.

The researcher met with the district’s superintendent and discussed the two
anonymous surveys, one for teachers and one for administrators. Approval was/given b
the superintendent to conduct the surveys. The administration of surveys began after
project approval by the University’s Institutional Review Board. All add middle
school teachers, building administrators, and central office administvataid be
surveyed about their perception of whether the district’s transition from juniotdig
middle school was well planned and implemented. The teacher surveys ficstiaske
demographic questions regarding grade level, gender, teaching experigulee,ae

alternative certification, and teaching years at their school.
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The survey asked an open-ended question, “What is a middle school?” The
survey then asked participants to rate thirteen areas of their current noiulutbé @n a
Likert scale of 1 (lowest) to 5 (highest). These areas included addressing the
developmental needs of the student, incorporating an interdisciplinary approach to
teaching, providing enrichment opportunities, parents and students receiving feedback of
student progress, and ensuring a skilled teaching staff to work with students of this age
group.

Other areas to rate included appropriateness of planning times, level of staff
morale, flexibility of teaching time blocks, cooperation and support of staff menaners
involvement of teachers in decision making. The survey also asked respondeets to rat
the significance of integrated theme-based units, the extent the stafipgtent and
continues to grow and willing to learn about middle school education, and the extent the
school encourages participation by parents and the community. The survey ended with
four open-ended questions about curriculum changes, parental information,
interdisciplinary units, and a choice of junior high or middle school (see Appendix B).

Teachers who responded to the survey were assured anonymity, with the only
gualifier being which middle school they were assigned. Schools B, C, D weretige
survey during a scheduled faculty meeting. School A had cancelled thdty faeeting
and released their teachers early due to tornado weather activity. Wfigrttr twice
reschedule a time to administer the survey, the researcher allowed thegbtmci
coordinate the disbursement of the surveys through the team leaders and return the survey

anonymously to the principal in a basket marked “Anonymous Survey.”
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The researcher arranged to meet with the district’s central offroenastrators
during one of their regular meetings. The Administrator Surveys asked twebteogse
about the administrator, his/her role in the transition process, and other evaluative
guestions about the success of the middle schools to help adolescent learning (Yin, 2003).
The survey asked for years of experience in the field of education, why thet distr
transitioned from junior high schools to middle schools, and their involvement in the
decision making process. It also asked about opportunities to visit other middlesschool
their reaction to the transition from junior high to middle school, and the teachers’
reactions.

The Administrator Survey asked if the administrator had changed his/her position
as a result of the transitional process and how successful this process wieir@oint
of view. It also asked for improvements made and improvements still needed. dit ende
by asking what significant influences they saw in the next five yeara apdce for any
additional comments (see Appendix C).

Interviews. The original project approved by the Institutional Review Board was
designed to survey teachers, principals, and central office administidtovever, to
understand the teacher, principal, and administrators’ perceptions expressedineje s
results, it was necessary to conduct interviews with selected individualsntéheew
guestions were developed from the survey responses to glean a deeper and richer
understanding of the perceptions of the respondents (Eisner, 1998). The interviews
presented a picture of the transition process as it actually existed, astdyiposed to
capture the successes and challenges as seen from the eyes of those invtitved. Pa

(1987) suggested the following:
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Interviewing allows the evaluator to enter another person’s world, to
understand that person’s perspective. We also interview to learn about
things we cannot directly observe. We cannot observe feelings, thoughts,
and intentions. We cannot observe behaviors that took place at some
previous point in time. (p. 109)
In-depth interviews began after project modification approval by the Instialti
Review Board. Teacher, principal and administrator interviews asked fofjlow
guestions to gain a deeper understanding of the survey results (Creswell, 1998).
The interview questions were developed from the survey responses. There would
be a total of 15 interviews including the following:
e Three central office administrators instrumental in the transition juoror high
school to middle school,
e The four middle school principals, and
e Two teachers from each of the four middle schools. The teachers had at least 10
years teaching experience in the district, taught at different gnaels Ia the
school, and were randomly selected by the researcher.
The researcher would contact each person to request an interview and wouilthset a t
and place for the interview. The consent for interview form would be presented,
discussed, and signed (see Appendix D). Permission would be asked to audio tape the
interview for accurate transcribing.
The criteria for the interview sessions were first coordinated withaf seandard
guestions developed from the survey answers (see Appendix E).from which all inderview

would be transcribed. The interview started by simply asking, “What is a middle
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school?” This question allowed the respondent freedom of expression without providing
any categorical limits. The interview questions would provide insight into by t

district chose to transition from junior high schools to middle schools and the extent
teachers and administrators were involved in the transition. Interview questaas a
about the level of success of the transitional process and the major difficulties and
challenges associated with the transition.

The interview addressed the teachers’ reaction to the transition and the
components of a middle school concept that are still needed. Other questions asked about
changes to the curriculum, reasons some teachers want to return to junior high, the
preparation of eighth grade students for ninth grade, the problems ninth grade students
face, and their thoughts concerning a ninth grade center.

Participants in this study were asked to share their thoughts and opinions. They
talked about their recollections and perceptions with enthusiasm. When intervieavs wer
conducted, careful attention was taken to only record the interviewees’ information, as
the recorder was concerned not to add to the data or intentionally leave soraething
This attention to detail was what Merriam (1988) called the “ethics” ofatmltpthe data
and not filtering the information, and then removing any items of bias, or what st call
“prejudices, viewpoints, or assumptions regarding the phenomenon under investigation”
(p. 158).

Documents. The documents to be analyzed included the Lakewood School
District’s Policy and Procedure Handbook, the Middle School Feasibility Task Forc
Handbook, the Middle School Planning & Implementation Handbook, training materials,

training calendars, and other books and articles used in the training process. Each
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building schedule and staff development material would be reviewed for training and
communication information. Various documents were then selected to support teacher,
principal, and administrator themes that emerged from the interview dataisaalys
open-ended survey questions. Documents and artifacts provided evidence to support
stated opinions and perceptions of teachers and principals in the buildings and the central
office administrators. A triangulation of results from the surveys Miews, and
documents developed themes or common threads of information within each school and
within the district.
Data Collection and Analysis

The research data ensued from the surveys, interviews, and documents,
transcribed into a narrative form and then coded or labeled. This process, admording
Boyatzis (1998), should be completed with “patience and determination,” being
extraordinarily careful to prevent premature theme identification. Tlosnation was
grouped into nodes or “meaningful units” as Merriam (1988, p. 179) suggested.

The quantitative part of the teacher survey used a Likert scale, a method of
ascribing quantitative value to qualitative data, to make it amenabldisticthanalysis.
The statistical method for testing the data used a one-way analysisamiceafANOVA).
For each of the 13 ANOVAs, the independent variable was the school. There were four
levels of the independent variable, representing the four schools. The dependent variable
was the item response. The purpose of the one-way ANOVA is to compare the means of
two or more groups, in this case four schools and two administrator groups, to decide
whether the observed differences between them represent a chance occuience or

systemic effect (Shavelson, 1996).
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The anonymous teacher survey was both quantitative and qualitative in nature.
The survey for the building principals and the central office administratissa
gualitative design, asking twelve open-ended questions. This type of study lent itself
well to sorting through the opinions and perceptions of the teachers, principals, and
central office administrators as they reflected upon the transitionalsgrotehanging
the organizational structure from junior high schools to middle schools. That infanmati
became what Patton (1987) suggested were “information-rich” studies used toruncove
and illuminate a process. Patton added that “purposeful” samplings would establish t
commonalities from a “unique” or atypical group (p. 58), in this case a group of teacher
principals, and administrators striving to meet the needs of adolescent students.

The sample population studied included current teachers and principals of the four
Lakeside middle schools, known as Schools A, B, C, & D (pseudonyms) plus the central
office administrators for the district. Some teachers and administratdriseen
employed at a junior high school and transitioned to middle school teachers and
administrators. Some teachers were newly hired beginning teachersradidies schools
and others moved from the elementary to middle school. These teachers were unable to
answer the comparative questions on junior high and middle schools.

Each middle school principal was be contacted by e-mail, and later in person, to
set a date and time at an upcoming faculty meeting to have all presetyt fiaeoibers
answer the survey questions. At that meeting, the researcher distributed anteexpl
the consent form, then distributed and explained the survey. Pencils were provided and
the surveys were collected as each person finished. The building principatiweere

the same consent form, but a different survey. The surveys took around 10-15 minutes to
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complete. The researcher remained until all surveys were returned. Thetoamgite
was recorded from each of the four schools, with an over-all completion ratetsdcul
Triangulation

This study was conducted with careful triangulation of data to provide the validity
and reliability that would be consistent and gain the confidence of otheralesesar The
reliability of the surveys started with the surveys already used in Mgr(§01)
dissertation. These surveys were reviewed, modified by the researduertj\ex
director of middle schools, and the district trainer to produce valid questions for the
surveys. The answers to the surveys and the interviews were triangul&téaewit
document analysis to test for validity. For internal validity, the reseaccingpared and
contrasted the findings to ensure they matched reality, and for externély#iiel data
were analyzed to see how they could be applied to other situations. With this study, th
researcher worked diligently to maintain both internal and external validity.

The demographic answers from the Middle School Anonymous Teacher
Questionnaire were compared and contrasted for commonalities and patteimshei
four middle schools. The answers to thel3 questions using the Likert scale were
analyzed using a one-way ANOVA test. Because there were 13 ANOVAswhe a
need to adjust the error rate to .05/13=.004. Only those ANOVAs with a significance of
.004 or less would be significant. The ANOVA focuses on the comparison of the
variability between groups (Schools A, B, C, D). The open-ended answers on the teacher
guestionnaire and the principals’ and administrators’ survey form would be ahalyze
coded, and labeled. These results showed a frequency of answers and the development of

common themes.
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All interview data was transcribed, coded, and analyzed according to steps
outlined by Merriam (1988):

1. Assemble the raw case data into categories and themes that captured

recurring patterns.

2. Analyze the categories or themes that emerged from the case studies.

3. Synthesize information by writing organized theme narratives, providing a

matrix of summary descriptions based on the qualitative data.

4. Link the categories and concepts from each of the studies, providing

sources of qualitative data.

Research conclusions were recorded after the survey and the interviews had
concluded. As the themes emerged, if they could not be corroborated with atdeast tw
sources of data, they would not be included. On the other hand, the use of documents and
artifacts to support the evidence added a third source to provide triangulation of
important themes and statements that might not have been included otherwise. The
document analysis included the staff development materials and the agendé&esctrity
meetings and team training sessions, teacher handbooks, student handbooks, and staffing
schedules from the four middle schools.

Researcher Reflexivity

As an educator well versed in the educational process for 38 years, thehessearc
felt he was well prepared for this study. The researcher reflex8atyandt, 1997)
shows the researcher was part of the setting and social phenomenon hengds tryi
understand. The potential for bias (Alvesson and Skoldberg, 2009) toward the middle

school concept was constantly guarded against throughout the study by verifying the
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accuracy of statements and facts with people not connected to the study avithalso
people instrumental in the transition from junior high schools to middle schools. The
researcher taught junior high math and social studies for 22 years, giadesldeing
regular, honors, and basic math. He taught summer school, night school, and was an
adjunct professor at a local university, teaching U. S. History survey colBsesang as

the school district’s night school coordinator for three years gave him theisilative
experience to become a high school assistant principal for the next ten yearatchid
with interest as the ninth grade students prepared for high school and worked with the
problems the high school experienced with ninth grade credits earned at the junior high.
It was during this time he served on the district's Middle School Feasibdik Force.

He then served as principal of one of the local junior high schools and led that school’'s
three year transition from junior high to middle school. One of his assistant pisncipa
became the district’s trainer for teaching the middle school concept and the
developmental growth patterns of young adolescents to the teachers of adl ievedl|
schools. During this period, he served on the District’'s Middle School Planning and
Implementation Committee.

He then returned to the same high school and served as principal for two years as
the school transitioned to a high school, grades 9-12. This was the last high school in the
district to make the transition, and the principal acquired a wealth of knowledge from the
previous two high schools. The researcher is currently the Director of @acker
College for the district where he coordinates the graduation coaches proginaitmewi

district’s three high schools. The emphasis is to keep students in school. The largest
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dropout level is ninth grade, the grade level that was moved to high school during the
transition from junior high school to middle schools in this district.
Summary

The purpose of this chapter was to explain the design of the study. A case study
was chosen because of the nature of the research problem and the questionkdzking as
(Merriam, 1988). It described the data sources which included both quantitative and
gualitative surveys and qualitative interview questions that emerged from vieg sur
answers. Documents and artifacts provided evidence to support stated opinions and
perceptions of respondents. The chapter described the location of the study emidgres
a demographic snapshot of the schools and the community. It also presented an
explanation of the researcher reflexivity which showed the researcheawaxd the

setting and social phenomenon he was trying to understand.
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CHAPTER IV
Case History

Introduction

In 2001, there was a growing trend for school districts to transition from junior
high schools to middle schools (Digest of Education Statistics, 2009). Many@ducat
from the Lakewood School District had attended state, regional, and national staff
development conferences where information was shared about the middle school concept.
Various authors emphasized different elements of middle schools, including profyres
middle schools across the nation, evidence to support the middle school concept,
prospects for the future, and educating adolescents in theefury. As these teachers
and administrators returned to the district and shared this middle school informigtion w
each other: teachers, parents and administrators began asking, “Should wergjso cha
our junior high schools to middle schools?”
Middle School Feasibility Task Force Committee

In 2002, the Lakewood Board of Education authorized the district to create a
middle school feasibility task force to gather information to determine ihitdle
school concept could work in their community. The district first formed a sgeerin
committee, chaired by the executive director of secondary education. nBixl cdfice
personnel composed the committee: Five executive directors from Educatione¢Se
and an assistant superintendent. They brainstormed about areas of education that would
be affected and what subcommittees should be formed to study each of these areas.
Seven subcommittees were developed: Curriculum and Instruction, Faciliteke M

School Research, Public Relations, Rezoning and Transportation, Sports Issues, and
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Student Records. The Lakewood School District Middle School Feasibility Das& F
Committee was created and consisted of thirty-one members represeaaketpkters

from the central office, secondary and elementary schools, community, and parents.
Task Force identified and discussed the components of effective middle schools and
determined the priority of implementation of these components, if any. Members
volunteered for one or two of these subcommittees and were charged with researching
and reporting their findings at future task force meetings.

The following goals were developed by the Task Force and presented to the
committees: Research the curriculum and instruction for middle schools; make
recommendations for course offerings to include electives; visit estadbimiddle
schools in the state; explore professional development for teachers of gradeseaf;h
the number of teachers moving up to high school; explore extracurricular aGtlegies
about adolescent social development; recommend a structure for the schaoidday;
work with the Public Relations Committee to promote a middle school curriculum with
the school community.

The Lakewood School District Middle School Feasibility Task Force Committee
received written and oral presentations from all subcommittees ovemaoteth period.

The research subcommittee gathered national data on the history of thesuidie

concept and grade configuration. The curriculum and instruction subcommittee dollecte
data on the philosophy and practices of traditional middle schools. They reportéeé that t
middle school concept would be a positive and increase flexibility with the middle school
curriculum. The facilities subcommittee researched 13 areas of comckpossible

issues to be addressed. They reported that moving the ninth grade up would produce the
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largest impact, as there were concerns about adequate square footageooinclapace

in the senior high schools. Adequate space would also be needed at the junior high and
elementary levels. There also needed to be enough cafeteria space andtbessibly
development of three lunch periods, which could interfere with curriculum and
instruction. Other areas of concern were office space, library space, additienae

labs and computer labs, ADA compliant floor plans, and athletic locker rooms. This
subcommittee also looked at the need for projecting future enrollment numbers. ePossibl
courses of action included building a ninth grade center, building a sixth grade center,
building additions at each high school, building a fourth high school, or doing nothing.

The transportation subcommittee studied a rezoning proposal that the district had
received several years before. They researched the enrollment numleachfechool
and numbers for students who ride the bus compared to those who walk. They looked at
the possibility of a pilot school and considered where it might be located. They
researched possible future school closings, overcrowding, and rezoning of algment
schools. Instead of riding with the senior high students, the middle school students would
have their own bus schedule time. Their study showed that a carefully planned bus
schedule would require purchasing of only four or five new busses.

The sports issues subcommittee reported that the overall sports structure was
satisfactory at that point because high school coaches were involved with the jumior hig
teams. The main concern was for sixth graders because the city’s phrksraation
department handled sixth grade sports. The other concern was if the schools’esirollm
numbers were evened out through rezoning, this would have three high schools

competing at the top level of the state’s activities association while &eingg the
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level's smallest members. Facilities for all sports and overcrowding avther issues
to be addressed.

The student records subcommittee research showed that there should have been
no problems in this area. All records already included ninth through twelfth graldes. T
grade history for each student was already in place for each individual gradeaded g
point averages were compiled for students in ninth through twelfth grades.

The public relations subcommittee decided to wait on any public relations activity
until the school board was presented with the Task Force’s findings. They did develop
strategies to promote the transition from junior high schools to middle schools if the
school board voted to proceed.

The Lakewood School District carefully crafted a plan to study research on
middle schools and to evaluate their educational programs and facilities. Tdrehlese
showed that the developmental needs of young adolescents on local, state, and national
levels might best be met within a middle school setting. In September 2003, the Middle
School Feasibility Task Force presented its findings to the local school board. They
proposed to transition the district’s four junior high schools in phases over a four year
timeline from 2004 to 2007.

At its January 2004 meeting, the school board gave approval to proceed with
planning and implementation to transition the four junior high schools to middle schools.
School B was designated the pilot school and would start the transition process the fir
year by moving the ninth grade to the high school and teaching only seventh and eighth
graders. The district trainer would provide training on the middle school components,

characteristics, and philosophy to the school’s teachers and staff duringribigdnal
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year. Schools A and C would start the second year. School D would start the transitional
process the third year. Table 3 shows the following implementation timeline:
Table 3

Timeline for Implementing the Transition of the Four Junior High Schools to Middle

Schools
School Year| School Grade Levels Action
2004-2005 | School B "7and &' grades § grade to high school

2005-2006 | School B %5 7" & 8" grades | Middle School

2005-2006 | School A %and &' grades § grade to high school

2005-2006 | School C "and &' grades 9 grade to high school

2006-2007 | School A % 7" & 8Mgrades | Middle School

2006-2007 | School C 57" & 8" grades | Middle School

2006-2007 | School D "7and &' grades § grade to high school*

2007-2008 | School D "% 7" & 8" grades | Middle School*

*The Transition for School D was later postponed a full school year to allow the School
D to construct a new classroom addition.
Middle School Planning and Implementation Committee

The district's Educational Services Committee met to develop a plan and initial
timeline to start the transition process of moving from junior high schools to middle
schools. The Educational Services Committee created the Middle School Planning and
Implementation Committee consisting of the four junior high principals; foustaasi

principals (one from each junior high school); five executive directors fronetiteat
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office; teachers from sixth, seventh and eighth grades; parents; and ttantssis
superintendent.

The start-up phase of the Middle School Planning and Implementation Committee
began in April 2004 when the superintendent met with the committee and met again with
the four junior high principals. The full committee decided to proceed with the following
actions: bring in students who had attended both middle schools and junior high; make
visits to middle schools to find out exactly how they work; conduct video observations of
other middle schools; ask a middle school advocate to come speak to the committee; hold
public hearings with the assistance of the PTA; and plan to meet weekly dhing t
summer of 2004.

Summer tasks included: update the middle school planning and implementation
timeline; create the district middle school philosophy, mission, and goals fyckemdi
define the district middle school components; plan 2004-2005 staff development
activities; begin an outline of the district school handbook; prepare for a visit from a
middle school consultant, John Lounsbury, often known as “the grandfather of middle
schools;” sketch a public relations plan; and conduct a book study ougng Points
2000

The Middle School Planning and Implementation Committee formed a hub
committee that met twice a week to work on the details of the steeringitteaisnwork.
Decisions were made to send several administrators to the 2004 Institute for Middle
Level Leadership and to send several teacher leaders to the Nuts and/Bpibsi8m of
Middle Level Education to learn more about the middle school components and to

network with other middle school educators. The focal training year for each school
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occurred when the school housed only seventh and eighth graders. The district provided
two trainers from within the district to coordinate daily middle school trainifgs

training involved creating teams of teachers from the same grade lewarhudifferent
subject areas. Each team consisted of a teacher from English, math, reading soci
studies, and science. Teachers of elective courses were not placed on atesm® be

they were needed to teach students during the other teachers’ teamingdames riet

daily during a designated teaming period for middle school training and staff
development (see Appendix F).

The Middle School Planning and Implementation Committee decided to send
teams of committee members to established middle schools to observe, interact, as
guestions, and take notes. Altogether, the committee visited six middle schools Team
brought back schedules, handbooks, parental notifications, mission statements, and other
pertinent materials. The committee continued to research the middle scho@it @snce
they gathered new material.

Reports and presentations helped focus research and discussion to develop new
guestions to ask a middle school expert (Dickinson & Butler, 2001). A two-day visit in
August by John H. Lounsbury provided a connection between this school district to the
national vision of the middle school philosophy (National Middle School Association,
1982). Mr. Lounsbury agreed to be a consultant to the district during the transition
process.

The committee researched, discussed, and developed the following middle school

philosophy:
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The district believes in age-appropriate, highly challenging middle school
curriculum and activities. A safe, caring, nurturing environment with high
expectations allows for student-centered exploratory learning. Theitransit

from dependent to independent thought and behavior is imperative for the success

of our middle school students. Parent, faculty, administration, and community

involvement is essential in developing life-long learners (Lakewood Middle

School Planning and Implementation Handbook, 2004).

The Middle School Planning and Implementation Committee continued to meet
throughout the 2004-2005 school year. They listened to several students who had
attended both a junior high school and a middle school. The students were asked
guestions about the structure of the school day, teaming, lunch schedules, and other
information for comparing junior high schools and middle schools. The perceptions of
these students expanded the committee’s knowledge of middle school and junior high
school benefits for student learning (Covey, 1989).

The committee identified and discussed the components of effective middle
schools and determined the priority of implementation. Building positive relationships
with students and interdisciplinary teaming were two very important components of
effective middle schools. The committee also researched parent involvememij@om
relations, flexible scheduling, student-led conferences, exploratoryslasskadvisory
and mentoring programs. School staff would have to be committed to the central work of
self-renewing schools. This work would involve reflection, inquiry, conversations,

research, and focused action on the transition (Lambert, 1998, pp. 81-85).
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All four principals indicated they needed more professional literaturédar t
facilities. They set up spaces in their libraries for parents to visit addnfiormation
on middle schools. They developed a list of books and resources to provide to parents
and teachers. The building staff development committees worked diligentlytwem
teachers and administrators with knowledge of middle schools and best practices of
teaching. The Middle School Planning and Implementation Committee invitedeCharli
Hollar, the founder of Great Expectations, a pedagogical teaching model, to present a
program, “Great Expectations and the Middle School.”

A phone conference was set up between Lounsbury and the Middle School
Planning and Implementation Committee. The conference call provided an opportunity
to ask specific questions to an expert middle school consultant. This conversation helped
validate the district’s implementation of middle school philosophy and practices.
Implementation

The administration of each junior high school prepared data and took a parental
presentation to each of their elementary feeder schools during PTA meetin{feremtdi
evenings. The information that was provided to parents of fifth graders helpedtallev
many fears but produced other valid concerns. One parental concern was about the
current fifth grade students who would attend the new middle school the following year
and ride the same busses as high school students. Parents wanted to know about riding
the same busses with high school seniors and waiting at bus stops with much older
students. They also were concerned about the lack of extended day programs and

younger siblings that depended on supervision. The district addressed these cogncerns b

72



changing the bus schedule to create a third bus round to pick up only middle school
students, and creating more extended day programs.

Community meetings, newsletters, and open houses connected the middle school
students and parents with the faculty and increased their understanding afdhee mi
school components. Editorials and media coverage also supported the district’s public
relations effort. The transition of the four junior high schools to middle schools
continued in a timely manner with plans to evaluate progress and meet unexpected

problems with the help and advice of middle school leaders from across the nation.
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CHAPTER V

Presentation and Analysis of Data
Introduction

This research study explored and analyzed the perceptions of teachers, principal
and central office administrators to questions that focused on the transition from junior
high schools to middle schools. The middle school conceptual framework of: curriculum,
pedagogy, social elements, emotional needs, physical needs, professional daviglopm
and interdisciplinary teaming (National Middle School Association, 2003), was uaed as
lens to view the educators’ experiences. This chapter describes the findinghdr
following research question.

In one suburban district, how did the teacher’s, principal’s, and central office
administrators’ perceptions of the organizational transition from junior high to eniddl

school compare and contrast?

a. How were teachers and principals involved in the transition?

b. How effective were the implementation of middle school concepts?

C. What had been the major successes and challenges associated with the
transition?

By using a case study approach, this study explored the transitional pratess wi
an analysis of the data from three sources: anonymous surveys, selectedvistemvik
document analysis. The first section of this chapter contains the teacher, building
administrator, and central office administrator survey results. The seatiwh ¢ this
chapter describes the transition process of changing from junior high to sotidiels as
told in the words of the people interviewed. Proper names of participants were

substituted with pseudonyms for confidentiality purposes. The third section of this
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chapter is comprised of the artifacts analysis. Through a coding systerraagdlation
of data, the researcher identified patterns and trends in the data that gradsolistic
picture of the perceived successes and failures of the district’s warfsttim junior high
school to middle schools. This chapter summarizes the research findings. In 6hapter
the data is analyzed through the lens of the research questions and the review of the
literature.
Teacher Survey Results

Survey rate of return. All four of the district’'s middle schools were chosen for
this study. The schools are identified as schools A, B, C, D. Table 4 shows the
percentage of completed surveys from teachers of the four schools.
Table 4

Summary of Return Rate

School A School B School C School D

Return rate 32% 83% 71% 79%

The total number of completed teacher surveys was 181 or 68%.

Demographic information. The first set of data collected were demographic
information asking for grade levels taught, teacher gender, years loihggagperience,
regular or alternative certification, and years teaching at this schaslnoteworthy that
School C has the lowest number of male teachers, total teaching experienceraatl yea
this school. School C also has the highest number of teachers with alternative

certification. Results of the teacher demographic information are shown i 3.abl
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Table 5

Summary of Teacher Demographics

School A SchoolB  SchoolC School D

Teaching multi-grades 13% 36% 36% 25%
Gender percentage F67,M33 F81,M19 F83;,M17 F71;M29
Teaching experience 129years 16.7years 1l.5years 13.2years
Alternative certification 13% 15% 31% 15%

Years at this school 6.8 years 6.4 years 5.9 years 6.6 years

Perceptions of a middle schoolThe first open-ended question was
“What is a middle school?” This question allowed the respondent freedom of expression
without providing any categorical limits. A teacher from School A said: “Middlol
IS a concept. It is a team approach to addressing the academic, socialpaodadm
needs of each student.”

Teachers from School B provided various definitions for a middle school. A
teacher from School B wrote “A team oriented learning environment.” Anothéreteac
explained, “It is student-based versus content-based. It is not just a placecadgdbr
high school. Itis a place to develop during critical years of a student’s Afeother
teacher from School B defined a middle school as: “A place for students to be able to
successfully transfer from a teacher-motivated to a student-maotieaing
environment.”

One teacher from School C said, “Middle school consists of ardtegatered

school that targets building a child as a whole, and not just acatlefiteacher from
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School D said, “Its focus is more on personal growth with adolesagh&eas a junior
high setting sets a higher priority on academic growth.” A neseher with three years
teaching experience from School D provided: “A magical landrevitedpoles turn into
frogs before they become princes and princesses.” A teachettbawol A incorporated
all three emerging themes in her answer as follows, “A middleool is a school
designed to educate students in grades 6-8, an institution that gréaadeing activities
based on the developmental needs of the students transitioning &oranghry to high
school.”

Themes for middle school definitions.The answers were analyzed and coded
into themes. Three common themes or definitions emerged from this open question: A
middle school was described as a school with specific grade levels, a placeitddtrans
from grade school to high school, a concept of meeting student needs, or this question
was left blank. If the respondent’s answer described more than one of these themes, the
researcher recorded the theme that was most emphasized in the answaotelvorthy
that the pilot school, School B, had the highest percentage of defining a middle school as
a concept, This school has been a middle school longer than the other schools. Also
noteworthy is that School D, the newest school in this transitional process, had the
highest percentage of defining a middle school with grade levels. These tliemes a

presented in Table 6.
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Table 6

Summary of Middle School Definitions

School A School B School C School D

Grade level 17% 10% 21% 37%
Transition 40% 19% 26% 20%
Concept 26% 48% 30% 26%
Left blank 17% 23% 23% 17%

Likert scale results. The next section of the survey asked the teachers to rate 13
items on a scale of 1 to 5 to reflect their opinion of their school's implementation of
middle school components (1 = Low ... 5 = High). Scores are reported as mean scores
with standard deviations for each exemplar. The mean is reported with thedtandar
deviation in order to provide a better understanding of a distribution that can be
established by considering only the mean. The mean score represents the sogreag
for the exemplar, while the standard deviation is a measure of the variabihty scores
in relation to the mean of the group. In other words, a larger standard deviatioresdicat
greater differences between the individual scores and the mean of the scores.

A one-way analysis of variance (ANOVA) was conducted to evaluate the
relationship between the answers from each school. For each ANOVA, the independent
variable was the school. There were four levels of the independent variableemgpeges
the four schools. The dependent variable was the item response. Typicallyp-ifatue
was equal to or less than a certain level (0.05 in this case), the conclusitrattbhere
is a statistically significant difference between the four means, i.dgwilee the p-value

the greater the evidence the difference is a significance. Becausatrerl3
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ANOVAs, a Bonferroni adjustment (Shavelson, 1996) was used to adjust the erttor rat
.05/13=.004. Only those ANOVAs with a significance of .004 or less would be
significant. Items 7 and 9 were the only two significant items, given thistadjos
Each question is followed by descriptive statistics that include the mean addrdta
deviation and the ANOVA results for each item.

1. The middle school provides a program centered on the developmental needs of

the student rather than a traditional content-based program.

Table 7
Item 1 Descriptive and ANOVA Results

Program Centered on Developmental Needs

School A  SchoolB School C School D

Mean 4.09 4.06 3.62 3.90

Std Dev 1.04 0.77 0.96 0.73

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 5.856 3 1.952 2.675 .49
Within Groups  129.149 177 .730
Total 135.006 180
**p < 0.004

2. The middle school incorporates an interdisciplinary approach to the teaching of
basic skills courses such as coordinating English, math, science, reading, a

social studies in grades 6, 7, and 8.
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Table 8
Item 2 Descriptive and ANOVA Results

Interdisciplinary Approach to Teaching

School A SchoolB SchoolC School D

Mean 4.35 4.00 4.02 3.81

Std Dev 0.64 0.88 0.89 1.12

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 4.833 3 1.952 2.675 .049
Within Groups 1590145 177 .899
Total 163.978 180
**n < 0.004

3. There is an opportunity provided for enrichment experiences for the students.

Table 9
Item 3 Descriptive and ANOVA Results

Enrichment Experiences for Students

School A SchoolB SchoolC School D

Mean 4.35 4.08 3.74 3.80

Std Dev 0.57 0.88 1.01 0.84

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 7.799 3 2.600 3.398 .019
Within Groups  135.405 177 .765
Total 143.204 180
**p < 0.004

80



4. Students and parents receive regular feedback regarding the studengssrogr
Table 10
Item 4 Descriptive and ANOVA Results

Student Progress Reported to Students and Parents

School A SchoolB SchoolC School D

Mean 461 4.29 4.38 4.36

Std Dev 0.49 0.95 0.84 0.78

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 1.670 3 557 .816 487
Within Groups  120.783 177 .682
Total 122.453 180

**p < 0.004
5. The middle school provides a teaching staff skilled in the ability to understand,

relate to, and work with students of this age group.
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Table 11
Item 5 Descriptive and ANOVA Results

Teaching Staff Skilled in the Ability to Work with Students

School A SchoolB SchoolC School D

Mean 4.61 4.48 4.23 4.34

Std Dev 0.58 0.70 0.86 0.77

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 2.823 3 941 1.631 .184
Within Groups  102.105 177 .577
Total 104.928 180
**p < 0.004

6. The middle school provides appropriate planning times for members of the

teaching staff, including common planning times for teaching teams.

Table 12
Item 6 Descriptive and ANOVA Results

Appropriate Planning Times

School A SchoolB School C School D

Mean 4.83 4.33 4.45 4.75

Std Dev 0.49 1.13 1.03 0.65

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 7.091 3 2364 2.874 .038
Within Groups 145550 177 .822
Total 152.641 180
**p < 0.004
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7. A high level of staff morale exists at the middle school.

Table 13
Item 7 Descriptive and ANOVA Results

High Level of Staff Morale

School A SchoolB SchoolC School D

Mean 4.43 3.71 3.36 4.34

Std Dev 0.66 1.16 1.29 0.71

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 33.360 3 11.120 10.674 .000**
Within Groups  184.397 177 1.042
Total 217.757 180
**p < 0.004

8. A school-wide schedule is utilized which includes blocks of time within which
teachers have the flexibility to group students in varied ways for specific

instructional experiences.
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Table 14
Item 8 Descriptive and ANOVA Results

Flexibility in School-wide Schedule

SchoolA  SchoolB SchoolC  School D
Mean 3.83 3.60 3.30 3.90
Std Dev 1.46 1.17 1.19 1.07
ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 10.327 3 3442 2427 .067
Within Groups  251.043 177 1.418
Total 261.370 180
**p < 0.004

9. Members of the school staff are cooperative and supportive of each other.

Table 15
Item 9 Descriptive and ANOVA Results

School Staff is Cooperative and Supportive of Each Other

School A School B School School D
Mean 4.48 4.06 3.87 4.44
Std Dev 0.51 0.97 1.05 0.65
ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 11.271 3 3.757 5.102 .002**
Within Groups  130.342 177 .736
Total 141.613 180
**p < 0.004
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10.Teachers are involved more in decision making as a result of interdisciplinary
teaming.
Table 16
Item 10 Descriptive and ANOVA Results

Increased Decision Making with Interdisciplinary Teaming

School A SchoolB SchoolC School D

Mean 4.35 3.77 3.64 4.07

Std Dev 0.71 0.98 1.22 0.86

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 10.375 3  3.458 3.538 .016
Within Groups  173.028 177 .978
Total 183.403 180
**p < 0.004

11.Integrated theme-based units are a significant aspect of the middle school

curriculum.
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Table 17
Item 11 Descriptive and ANOVA Results

Integrated Theme-based Units as Part of Curriculum

School A SchoolB SchoolC School D

Mean 4.04 3.37 3.49 3.37

Std Dev 0.82 1.04 0.99 1.09

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 8.660 3 2.887 2.739 .045
Within Groups  186.556 177 1.054
Total 195.215 180
**n < 0.004

12.The staff is competent and continues to grow and learn about middle school
education.
Table 18
Item 12 Descriptive and ANOVA Results

Staff Competency on Middle School Education

School A SchoolB SchoolC School D

Mean 4.70 4.38 4.36 441

Std Dev 0.47 0.74 0.64 0.69

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 1.977 3 .659 1.454 229
Within Groups  80.266 177 .453
Total 82.243 180
**p < 0.004
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13.The middle school is open and encourages participation and involvement by
parents and the community.
Table 19
Item 13 Descriptive and ANOVA Results

Open Participation and Involvement by Parents and Community

School A SchoolB SchoolC School D

Mean 4.70 4.19 4.36 4.15

Std Dev 0.47 0.81 0.67 0.82

ANOVA Results

Sum of Mean

Squares df Square F Sig.
Between Groups 5.636 3 1.879 3.345 .020
Within Groups  99.425 177 .562
Total 105.061 180
**p < 0.004

Items 7 and 9 produced statistically significant results. A Post Hoc coompafis
means was conducted by using Tukey’'s HSD (honestly significant diffgrexste Table
20 shows Tukey’s HSD test for question 7. From reading the table, Schools A-B, A-C,

B-D, and C-D were significantly different. Schools A-D and B-D were nogmifft.
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Question 7: A high level of staff morale exists at the middle school.

Table 20

Question 7 Tukey Post Hoc Test

Games-Howell

School Mean Std. Error Sig. Lower Upper
Difference Bound Bound
School A School B 723 212 .006** 16 1.28
School C 1.073° .234 .000** .46 1.69
School D .096 .166 .939 -.35 .54
School B School A -723 212 .006** -1.28 -16
School C .350 .248 496 -.30 1.00
School D -.627 .186 .006** -1.11 -.14
School C School A -1.073 .234 .000** -1.69 -.46
School B -.350 .248 496 -1.00 .30
School D -977 .210 .000** -1.53 -.42
School D School A -.096 .166 .939 -.54 .35
School B 627 186 .006** 14 1.11
School C 977 .210 .000** 42 1.53
**p <0.05

Table 21 shows Tukey’'s HSD test for question 9.

Schools A-C and C-D were significantly different.

From reading the table,

Question 9: Members of the school staff are cooperative and supportive of each other.

Schools A-B, A-D, and B-C, and B-D were not different.
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Table 21
Question 9 Tukey Post Hoc Test

Games-Howell

School Mean Std. Error Sig. Lower Upper
Difference Bound Bound
School A School B 421 A72 .079 -.03 .87
School C 606 .187 .010** A1 1.10
School D .038 .136 .993 -.32 40
School B School A -421 A72 .079 -.87 .03
School C .185 .205 .803 -.35 72
School D -.383 .160 .086 -.80 .04
School C School A -.606" 187 .010%* -1.10 -11
School B -.185 .205 .803 -72 .35
School D -.568" 176 .010** -1.03 -.11
School D School A -.038 .136 .993 -.40 .32
School B .383 .160 .086 -.04 .80
School C 568" 176 .010** 11 1.03
**p <0.05

Open-ended questionsThe third section of the teacher survey asked four open-
ended questions. Again, the answers were analyzed and coded into themes. A sampling
of responses from all four schools brings a deeper and richer understanding of the
perceptions of teachers involving the transition from junior high to middle school.

Changein curriculum. The first question asked: “How has the curriculum
changed as a result of the transition from a junior high school to a middle school?”

One teacher from School A responded, “The curriculum is integrated across the
content areas.” A second teacher said, “I think we have a greater awarenbas edch
of us are teaching.” A third teacher replied, “Curriculum has become mangvette
student needs, as opposed to content driven.” A fourth teacher from School A said, “Not

the curriculum, but the way we teach it has changed.”
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The teachers from school B also produced a variety of answers. One teacher
replied, “Curriculum in some cases is more integrated. Teachers conversachith e
other and plan curriculum.” A second teacher added, “Yes, students are being given
more exploratory choices, better teacher communication through a corenafrseand
less departmental alignment.” Another teacher from the same school disagdee
explained, “No, the curriculum has not changed, just the format on how we present it.”

An experienced teacher from School C explained, “The curriculum has become
more integrated with the incorporation of the middle school concept. Teachers are able
to do group planning and integrated units as a result.” However, a second teaetier sta
“It is not as challenging.” A third teacher from School C responded, “It reaiynbia
changed much. There is more active communication between team teachers, but
curriculum is being driven by testing.”

A seventh grade teacher from School D responded, “Curriculum at junior high is
more focused on the subject matter and at the middle school it is focused on skill
concepts.” Several teachers had not taught in a junior high and shared a commson ans
“I do not know; | have never taught junior high.”

The first opened-ended question was, “How has the curriculum changed?” Five
themes emerged from the data analyses: no change in curriculum, there is more
interdisciplinary teaching, the curriculum is meeting the developmental néstiglents,
the curriculum is not as challenging, no junior high teaching experience, and do not know
or left blank. The two highest percentages were: Meeting developmental reds f
School B, and more interdisciplinary teaching from School A. Table 22 shows the five

emergent themes on how the curriculum has changed.
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Table 22

Summary of Curriculum Change

School A School B School C School D

No change in curriculum 17% 17% 9% 19%
More interdisciplinary 35% 2% 17% 12%
teaching

Meeting developmental 22% 42% 28% 22%
needs

Not as challenging 0% 8% 10% 5%

No junior high experience, 26% 31% 36% 42%

Do not know, left blank

Information to parents. The second question asked, “Do middle school parents
receive enough information to understand the middle school emphasis? Explain.” A
teacher from School D expressed what many teachers seemed to think when she
explained, “l assume so.” A teacher from School A said, “There is continuous
information flow to parents including parent nights and workshops, online newsletters,
and parent portal, which allows parents to check grades and student progress.” One
teacher from School A gave a different perspective when she replied, “At our sclyool the
are given the information. | am not sure they listen or read it. Another teaehieon
to say, “No. The opportunity for the parents to get the information is ready to be
presented and we are inviting them to participate, but the parents are not takingev
of it.”

Teachers from School B were divided in their answers. One teacher whesteac

all three grades explained, “Yes! The middle school emphasis has opened the door for
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extensive parental involvement, which has allowed parents to participate in their
students’ academic success in and out of the classroom.” A seventh gradestadetier
“This is our sixth year as a middle school. | believe a high percentage of aotspare
understand the concept.” Another teacher from this school reflected, “It could be
improved. | am not sure that parents are aware of what their child is goinghthroug
especially emotionally. Maybe we could provide more brain-based infamiatiough
our school newsletter.”

Teachers at School C were also divided in their responses. One teacher seemed to
express her frustration with too much information provided to parents when she
elaborated, “YES! All we do is to send information via e-mail, phone, written planner,
correspondence, progress reports, Title | Parent Nights, and team coedeeagplain
and meet parents’ needs.” However, other teachers responded similar teeadéac
sixth and seventh grade students when she replied, “No! Being a parent of a middle
schooler, the child and parents are thrust into this new world and dynamics of@ducati
and schedules without much tolerance.”

The second question was: “Do middle school parents receive enough information
to understand the middle school emphasis? Explain.”

The three themes that emerged from asking question 2 were: Yes, No, or do not
know/left blank. It is noteworthy that the last school in the transitional procgssolS
D, had the lowest percentage of Yes answers. Table 23 shows the results if parents

receive enough information to understand the middle school emphasis.
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Table 23

Summary of Enough Information to Parents

School A School B School C School D

Yes 87% 71% 75% 46%
No 4% 15% 15% 28%
Do not know/blank 9% 14% 10% 26%

I ntegration of interdisciplinary units. The third question was: “Have you tried
integrating your curriculum into interdisciplinary units commonly assediwith the
middle school curriculum? If yes, do you feel this is an effective way th tedhe
middle school? Why or why not? If no, would you consider trying to integrate
curriculum at your grade level? Why or why not?”

One teacher from School A replied, “Yes, we do interdisciplinary projects. This
allows students to see how subjects are connected.” Another teacher explaised, “It i
effective in that students at the higher levels get more well-rounded sutbi@cshow
relevance to their lives. It becomes ineffective with lower and middle ob#uk r
students who need basic facts drilled for them to grasp.” Another teacher ahswere
“Yes, and it is fun, but not enough real learning takes place to make it worthwlokt. M
of the curriculum is watered down and students do not carry it over and retain it.”

A teacher from School B stated, “Yes, necessary strategies have been
implemented to not only integrate an ideal middle school model, but to understand the
development on new functional designs within the middle school format. A second
teacher replied, “I have not tried it, but | would like to. | think if it is done ctydt

can be an effective way to build learning connections among students.”

93



Teachers from School C shared similar answers. One teacher saidn“lt is a
extremely effective way to teach.” Another teacher noted an additional aglwaviten
she explained, “Yes, | feel the teaming encourages more success forsstudether
teacher replied, “We try to integrate as much as possible, but it is diffithlthe
different pacing calendars. Common topics are covered at different timasthek
teacher shared a different opinion when he stated, “I have tried it, but do not feel it is a
good use of time.”

A teacher from School D explained, “We have not tried interdisciplinary units to
the degree that we need to. | believe that we should try it at my graderid\tbbait
would be a benefit to students and teachers.” Another teacher added, “Ows $88m |
experimenting with this.” Another teacher replied, “No. Yes, | would. | antryisg
to survive my first year.” Another teacher from this school stated, “No. No — my
students must pass EOI in Algebra | to graduate. | do not have time for game!playi

The analyses of these answers showed two levels of “yes” answers, fosiokevel
“no” answers, and one level of N/A/blank answers. Table 24 shows the results of the
percentage of teachers who have tried to integrate their curriculum inttisotglinary

units.
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Table 24

Summary of Curriculum Integration

School A School B School C School D

Yes — effective 79% 66% 58% 44%
Yes — not effective 4% 2% 10% 5%
No, will in future 0% 8% 4% 3%
No, provide my own 0% 2% 7% 3%
No, other priorities 0% 8% 4% 10%
N/A, left blank 17% 14% 17% 24%

Middle school or junior high school. The last question on the teacher survey
asked, “If you had a choice, would you rather see the existing school stay a junior high
school or a middle school? Why?”

One of the teachers from School A said, “I prefer middle school. It is more of a
family feel community established between the students and teachers.” rAratieer
explained, “Middle school teaming is proactive, otherwise teachers atvega
Another teacher stated, “Keep middle school please. Team building allows for mmomoti
of self esteem.” One teacher answered, “I like the middle school philosophgl likde
junior high treats students like young high schoolers when they are not even teenagers
yet. Middle school focuses on their development.” Another teacher answered, “Middle
school gives security.” Another teacher said, “I would prefer to remain addéemi

school, especially with the rate of success we see.”
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A teacher from School A expressed a different opinion when he replied, “I prefer
junior high, because by the time students reach ninth grade, they are totally wetgprepar
for the demands of high school. Tardies, grades, and rules seem extremetiid¢ax at
middle school level.” Another teacher replied, “Teaming is time consuming. twoul
rather be a junior high and really prepare them for high school and concentrate
completely on school.” Another teacher from School C answered, “I would like to go
back to junior high. With the middle school, the students are babied too much. | feel we
are not preparing our students for high school.” Another teacher stated, “Let uskgo ba
to junior high, we need the instruction time.”

Another teacher from School A simply answered, “No more change!” Onleeteac
replied with a common answer, “I never taught at a junior high, so | cannot answer that
guestion.”

An analysis of the answers produced three common themes: Go back to a junior
high, stay a middle school, create other grade centers, and undecided/blank. All four
schools provided a majority of teachers that desired to remain a middle school. Table 25
shows the percentage of teachers who want their school to be a junior high or a middle

school.
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Table 25

Preference for junior high or middle school

School A School B School C School D

Junior high 4% 14% 21% 24%
Middle school 70% 65% 55% 56%
Other grade centers 0% 0% 9% 6%
Undecided, blank 26% 21% 15% 14%

Building Administrators Survey Results
The building administrators’ survey results produced a completion rate of 14 out
of 16 building administrators with a return rate of 88%. There were twelve questions on
this survey. This same survey was given to the central office adminisirdtoe
answers were analyzed and coded into themes. Each question had a number of emergent

themes listed with the number of responses written to the left of each theme.
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Table 26

Building Administrators Survey Results

Total 14 Respondents

1. Experience in education

2 1)12 - 20years
12 2) 21 - 31 years

2. Why did this district make the transition from junior high to middle school?

_8 1) Needs of the students
_1 2) Age difference

_1 3) Research

_2 4) Improve instruction

_0 5) Elementary school space
_1 6) Undecided / Blank

3. Were you involved in the decision making process for the transition?

_1 1) District committee
_ 3 2) Building level involvement
10 3) No involvement

4. Did you visit other established middle schools?

_81) Yes
_6 2) No

5. What was your reaction to transitioning from junior high to a middle school?
) Great
) Positive

1
2
3) Negative
4

4
9
1
0 4) N/A

6. Were you required to change positions as a result of the transition?

~11) Yes
13 2) No
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Table 26 (cont.)
7. How successful was transition from junior high to middle school?

10 1) Very successful
_3 2) Some success
_1 3) Blank

8. Are there any improvements you would like to see in the middle school?

1) Continue current practices and growth
2) Advisory

3) Teaming period / continued finances
4) Continued training

5) Academic gaps of minorities

6) Academic rigor

7) More co-teaching

8) Great Expectations

_1 9) More focus on curriculum

_110) Better transition

_111) Teachers more flexible

_112) Common goals for all sites

_213) None / Blank

~lelololslhlshvla

9. What has changed that you would consider improvements?

1) Teaming

2) More child centered / Concepts
3) Structure

4) Professional training

5) Student behavior

6) N/A, Blank, None

7) Instruction

RUNENNE
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Table 26 (cont.)
10.What have been the major difficulties and challenges with the transition?

1) Funding

2) 6th grade to middle school arligade to high school
3) Teacher resistance

4) Training the teachers

5) Finding correct teacher fit

6) General middle school mindset

7) 8" grade to middle school concepts
8) Minority student leadership gap

_0 9) Time

_010) High school space

_211) Blank

ool hole ol

11.What will be the major influence on this middle school in next five years?

1) Lack of funding

2) Better prepared students

3) Continued middle school concepts

4) Too much nurturing causes high school problems
5) Lower dropout rate

6) Teacher training

7) District goals for all middle schools

8) Instructional leadership

_1 9) Technology

_110) Blank

~hohs sl ks s

12. Additional comments

_0 1) Need to pass bond issue

_0 2) Great Expectations would be perfect
_0 3) Make students more responsible

_ 2 4) Our middle schools are terrific

12 5) Blank

Central Office Administrators Survey Results

All sixteen central office administrators responded to this survey with% 100
completion rate. This is the same survey given to the building administrators. The
answers were analyzed and coded into themes. Each question had a number of emergent

themes listed with the number of responses written to the left of each theme.
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Table 27

Central Office Administrators Survey Results

Total 16 Respondents

1.

Experience in education

4 1)31-35years
12 2) 36 — 39 years

Why did this district make the transition from junior high to middle school?

_7 1) Needs of the students

_ 2 2) Age difference

_1 3) Research

_3 4) Improve instruction

_2 5) Elementary school space
_1 6) Undecided / Blank

Were you involved in the decision making process for the transition?
_7 1) District committee

_ 0 2) Building level involvement

_9 3) No involvement

Did you visit other established middle schools?

_7 1) Yes
~92) No

What was your reaction to transitioning from junior high to a middle school?
_1 1) Great

10 2) Positive

_4 3) Negative

~1 4) N/A

Were you required to change positions as a result of the transition?
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Table 27 (cont.)
7. How successful was transition from junior high to middle school?

12 1) Very successful
_3 2) Some success
_1 3) Blank

8. Are there any improvements you would like to see in the middle school?

1) Continue current practices and growth
2) Advisory
3) Teaming period / continued finances
4) Continued training
5) Academic gaps of minorities
6) Academic rigor
7) More co-teaching
8) Great Expectations
9) More focus on curriculum
010) Better transition
_011) Teachers more flexible
_112) Common goals for all sites
_413) None / Blank

Slolo iy

9. What has changed that you would consider improvements?

1) Teaming

2) More child centered / Concepts
3) Structure

4) Professional training

5) Student behavior

6) N/A, Blank, None

7) Instruction

NRRRNER
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Table 27 (cont.)
10.What have been the major difficulties and challenges with the transition?

1) Funding

2) 6th grade to middle school arligade to high school
3) Teacher resistance

4) Training the teachers

5) Finding correct teacher fit

6) General middle school mindset

7) 8" grade to middle school concepts
8) Minority student leadership gap
_19) Time

_110) High school space

_011) Blank

el lo ks ol ko

11.What will be the major influence on this middle school in next five years?

1) Lack of funding

2) Better prepared students

3) Continued middle school concepts

4) Too much nurturing causes high school problems
5) Lower dropout rate

6) Teacher training

7) District goals for all middle schools

8) Instructional leadership

_0 9) Technology

_110) Blank

ollo sl lslaleles

12. Additional comments

1) Need to pass bond issue

2) Great Expectations would be perfect
3) Make students more responsible

_1 4) Our middle schools are terrific

2 5) Blank

1
1
1

1

Several additional comments were given on the survey. One central office
administrator said, “Our process worked. We think middle schools as we have them now
are terrific. We just realize it is expensive to do it the way we have andieopan

continue despite the massive budget reductions.” Another administrator reflébte, “
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us having things for all the students. | like the character component of middle. school
like the teaming and I like the advisory.” (Administrators Survey, 2010)
Interviews

Interview questions were developed from the data analysis and codifying of
common, emerging themes from the teacher, building administrator, and ceiteal off
administrator surveys. Pseudonyms were used for all persons interviewed. Ann and Bob
were district administrators. Carl was the district trainer for reiddhools. The four
middle school principals were Jennifer, Steve, Allison, and Roger. The eight middle
school teachers were Joe, Megan, Sarah, Tim, Carol, Alisha, Nick, and Jessica.

Perceptions of a middle schoolThe first interview question was, “What is a
middle school?” This question allowed the respondent freedom of expression without
providing any categorical limits. When asked this question, Ann, a centra offic
administrator, reflected,

A middle school is a philosophy, not a building, not a place, and not a site. The

middle school philosophy is that which gives the student and their growth and

development first priority in order to insure that we are not treating them as

babies, but we are allowing them an opportunity to grow and spread their wings,

which is a characteristic of a middle schooler. (Ann, Interview, 2010)

Bob, another central office administrator, responded, “The middle school is the
middle grades of course, and it is also a concept on how you deal with kids.” He went on
to explain, “I think we have tried to do that, maybe with a little more of the elementary

philosophy as far as caring for them as individuals, nurturing them and tréstingpole
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person, more so than putting them into classes and learning subject matter.” (Bob,
Interview, 2010)

Carl, the district trainer for middle schools, worked with the staff from all four
middle schools and explained his opinion as follows:

Middle school philosophy was pretty much stated by John Lounsbury back

in the early sixties and said that if you focus on students and get the school

culture going the right direction, you learn what middle students are able

to do. Then you use the curriculum as a means of teaching them how to

move forward in their lives and become productive citizens in the future.

(Carl, Interview, 2010)

Steve, the principal from School B, paused and reflected before he explained that
a middle school is a place that is developmentally appropriate for young adtdedde
said, “It is where people recognize the development of kids and are prepared tatdeal w
kids and understand discipline and learning of kids in this age group. They understand
that the kids’ actions are appropriate for their age.” Allison, the princgral School
C, stated, “A middle school is a nurturing environment to help elementary students
transition in a regular curriculum that will ultimately prepare them fgh lschool and
beyond.” (Allison & Steve, Interviews, 2010)

Roger, the principal from School D, explained, “A middle school is basically a
philosophy. | know the organizational structure is in place, but the configuration of a
middle school has nothing to do with the middle school concept.” After some discussion,
he went on to explain that “people misunderstand the middle school concept because they

look at a structural frame. It is all about a philosophy as outlinédis\We Believe
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Look at advocacy, student-led conferences, and educating the whole child.” (Roger,
Interview, 2010)

Teachers from the four middle schools shared similar answers when asket, “Wha
is a middle school?” Tim said, “The middle school is about kids connecting and being in
teams and curriculum. There is a value of teaming, where students can connect to a
group, and kids need to connect to something so they are not left out.” Megan explained
as follows:

Middle school is a special place, in a good way, for young teens that are

transitioning. They are not ready for high school, but they are way more

mature than elementary kids. They still need a lot of nurturing, but they

are beginning to think in individual ways and they are headed on the

direction they are going to be as adults. (Megan, & Tim Interviews, 2010)

Carol stated, “Middle school is a specific group of kids and a teaming effort.
Their physical growth spurts are about in the same range as their gremtdl spurts.”

Nick and Jessica explained, “We are trying to get them to accept more réegdjphsit
yet treating them like they are adolescents.” (Carol, Jessica, & INiekyiews, 2010)

Transition from a junior high to a middle school. When asked, “Why did this
school district make the transition from a junior high school to a middle school?” Ann
explained,

We changed primarily because we were not meeting the needs of

‘tweeners.” We were losing students around the eighth grade, the pivot

point...so we looked at how we could not have them drop out physically,

emotionally, mentally, or academically.
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Bob recalled, “We thought that middle school was something that was better for
kids than junior high school and it needed to be done.” Bob went on to say,

As an old high school person, | liked the idea that we had that ninth grade

in high school because | always felt that when you had the junior high

school, you split the kids. They started their first year of high school

transcript at the junior high, and you had no control over what those kids

were doing in ninth grade. (Bob, Interview, 2010)

Jennifer said she believed “the ninth graders needed to be away from the younger
students. They were much more mature, socially as well as emotionallgtiaAl
explained, “The elementary felt the sixth graders were getting hardark with and
needed to be with other emerging adolescents, not kindergarteners througladiéis gr
(Alisha & Jennifer, Interviews, 2010)

Allison explained, “They saw we were failing in some ways. If you lookéldeat
junior highs, we were not meeting needs. Ultimately to help high schools with dropouts
and scores, we have to start here.” Roger acknowledged that “This has been thought
about for years in this district. The reason for transition | think was looking atwalsat
best for the kids. Steve reported, “They made this transition because they knevdit woul
be the best and most appropriate setting. Also, the district needed more roomday full
kindergarten. The transition was the most pragmatic move when it came to lpdigsica
of elementary schools.” (Allison, Roger, & Steve Interviews, 2010)

Tim answered, “I think they wanted to improve what we were doing. We were
one of a few districts that still did not have ninth grade in the high school.” Joe noted, “I

do not think they just on a whim wanted to do it. They had a task force that went out and
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did a lot of leg work and found out how important it was. Oklahoma was changing to the
middle school concept.” This veteran teacher shed light on how sports were affected b
the junior high organization of grade levels as he explained,

As a long-time coach, we could not find very many people that would play

us when we had ninth graders. We were having a very difficult time

finding athletic events that would schedule us because we had ninth

graders and everybody else was 6-8, so it was difficult for us to find

games. (Joe & Tim, Interviews, 2010)

Involvement of teachers and administrators in the transition.When asked,

“To what extent do you feel teachers and administrators were involved in thedrétis
Ann replied,“1 think everybody had an opportunity to be involved in the transition, by
far. Even the teachers were involved before the training year in that theywaewre
going to move toward the middle school philosophy.” (Ann, Interview, 2010)

Bob, the central office administrator who chaired the district’'s middle school
feasibility task force explained, “I think teachers and principals wenalh@avolved,
probably more administrators than teachers to begin with because they had maoce tim
observe and serve on committees, but we have had teachers and other people fsom acros
the district in it from the very beginning.” (Bob, Interview, 2010)

Carl, the district’s middle school trainer, explained, “Quite a few admamiss
were sent to national middle school association events early on in an effdrtherge
acclimated as to what a middle school would look like. A few teachers were semteto s

national conferences fairly early on.” (Carl, Interview, 2010)
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Jennifer responded, “Our principal and assistant principal did attend several
meetings and visited several middle schools. Later, some of us teachers w&ht to vi
middle schools and looked at teaming and that aspect.” Steve commented, “I think
everybody was highly involved from the central office all the way down.” Rstgézd,
“We were all involved as we watched the other schools transition and be trained. We
were ready.” (Jennifer, Roger, & Steve, Interviews, 2010)

Allison responded, “I felt we were definitely actively involved. | think wetgot
drive the decision making, that it was more collaborative.” After some disauss$ie
went on to explain,

We certainly had the professional development we needed. The reason it

was successful is because it was well planned, researched, one school at a

time, and the community was involved. It was baby steps to provide a

smooth transition. (Allison, Interview, 2010)

Nick stated, “I do not think teachers were involved much. Principals were
involved. It was discussed with them for quite awhile. | do not remember any
involvement of teachers.” Carol answered, “I do not think teachers were involved that
much. | would say the administrators had some input as to what they thought. | think the
principals went out and visited other schools to get ideas of what it is like arigf | rea
think they did their homework. (Carol & Nick, Interviews, 2010)

Success of the transition processVhen asked, “How successful was the
transition process from traditional junior high schools to middle schools in thist@istr
Ann replied,” | think it has been awesome. | keep the data, or look at the data on

academics and work with principals on school improvement. | really do think that we



have better schools because [of the successful transition from junior high to middle
schools.]” (Ann, Interview, 2010)

Bob commented, “I cannot imagine it being more successful. | think that we did
it right, and it has been very expensive to do it the way we have done it.” Carl provided
insightful perceptions from leaders of other school districts when he explainell [ike
it went very smoothly here. It was very well planned by talking to the Natiorokall®/
School Association leadership. We basically said, ‘If you made this transition, how
would you do it?’ and that is what we did; we followed it.” (Bob & Carl, Interviews,
2010)

Jennifer said,

For us, | think it was very successful, probably because of the people that

we hired, and a lot of them came from elementary. So, it was a nice

balance between secondary and elementary. And then we had a nice

balance between veteran and new teachers. These balances are one reason

we have been so successful. (Jennifer, Interview, 2010)

Allison explained, “I think it was very successful. | think the pilot school took
some pains and hits for the rest of us, which was nice.” Roger added, “Ouidnanas
pretty successful because we got to wait and watch. Since we got to waittelmdlwa
could capitalize on everybody else’s mistake§Allison & Roger, Interviews 2010)

Sarah expressed concern for the ninth graders in high school as she provided this
explanation,

| think it was a success except for maybe the parent aspect of it, egpeciall

with our ninth graders going to the high school. They were very
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apprehensive. | think maybe we did a better job with the sixth graders

coming up here because of the orientation and the meetings. We did not

do that so much with the ninth graders. They were just kind of thrown

into the fire, and we had a lot of parents that were very concerned. (Sarah,
Interview, 2010)

Megan said, “I think it was great. | think they did a really good job, whoever set

it up and made those decisions on the training year and leaving sixth grade out until we
had our training yeadr Jessica and Nick were happy that they were the last school to

transition. Jessica explained, “It was a plus that we were the last bé@aseus a
heads up kind of warning about what was coming and kind of what to expect from other
teachers that teach at other schools.” Nick said, “As far as the tranesitias, 1 thought
it went pretty smooth. The district trainer came in and trained us for atlyegrear we
were just ¥ and & grade. That helped a lot and maybe they got some of the kinks out at
the other schools before they got to us.” (Jessica, Megan, & Nick, Interviews, 2010)
Joe, a veteran teacher who is serving as a team leader, reflected on th& Glucce
the transition process and replied,
| think the district took a good approach, starting with one school and then
allowing that transition year to trickle down to another school and then to
another school until they all were transitioned. With each transition year,
we could learn from the previous year of the school that transitioned in, so
| think they did it right. They took their time in implementing the program,

and | think that each year we could learn from the previous school that
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implemented it, and we could learn and we could become a better district

year by year by implementing one school per year. (Joe, Interview, 2010)

Major difficulties and challenges. When Ann was asked, “What have been the
major difficulties and challenges associated with the transition, she replieithk the
greatest is keeping up with the information. The training does force you to leahreand t
practice new things, and keeping up with that new information sometimes yorces
try to do things differently.” Bob recalletl, It has all turned out pretty positive | think,
but it was not always easy to get the personnel right.” (Ann & Bob, Intesy2.0)

Roger commented, “The difficulties have really nothing to do with transiti
The difficulties | think are that we put a lot of things in at once. For examplstanted
co-teaching at the same time we transitioned.” Carl stated, “One dirtlge that
happened at the same time as this transition, but was not part of the transitiam, was c
teaching. Trying to work that in at the same time has been quite a challdegeent
on to explain an additional challenge: “One of the biggest challenges isoeomle have
worked alone for 25-30 years, and now they are being asked to be part of a teans, and it i
a challenge for them if they are not a team player.” (Carl & Rogeryietes, 2010)

Some building principals provided another perspective. Jennifer stated, “The
greatest challenge was trying to get a schedule and gettingpeeeavith teaming and
planning.” Steve said, “I think [the greatest challenge was] the schednithtpe way
you really want to do it with competitive classes like band and vocal music. Those
teachers really do not like scheduling by grade level.” When asked whabdmvéhe

major difficulties and challenges associated with the transition, Allisoiedeptaf.
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Change is hard and moving a teacher out of his or her comfort zone is probably the
toughest.” (Allison, Jennifer, & Steve, Interviews, 2010)

Tim replied, “I think some difficulties for me was as team leader, yostdre
teaching five classes, your planning time is shortened, and you have to beeut ganéz
team leader, but there is no monetary stipend for it.” He went on to say, “It heessedr
the work load.” Jessica explained, “Some parents wanted their child to havedhes tea
and that teacher, but they were on different teams. That would be cross-teaming and
cause problems.” Joe answered, “The greatest challenge probably ctnegrarents. |
think the sixth-grade parents were very concerned about their sixth gratdeysaround
eighth graders.” Sarah explained “For people that have been here for a longuiase, i
hard to get used to. There was not a whole lot of that nurturing going on like there needs
to be at this age level. I think that was the biggest thing.” Megan stated, “I do not see
any major difficulties. Everyone seems to work well together.”(Jessici/dgan,

Sarah, & Tim, Interviews, 2010)

Teacher reaction to transition. When asked, “How do you think the teachers
have reacted to this transition?” Ann replied, “They have been awesome. The change i
classroom philosophy, classroom management, and simply teaching s$yteadw@a
huge difference in the achievement of our kids, and that is what basically thid was al

about” Bob commented, “Mostly very positive. | think they have adjusted pretty well.”

Carl reported, “Some teachers were a little apprehensive becausetlipey gn a team
with somebody that they did not agree with the teaching style of that teaamethek
there are a few teachers who wanted to do their own thing at their owmpheg bwn

way.” (Ann, Bob, & Carl, Interviews, 2010)
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Jennifer said, “I think it went well here. Everyone that stayed here wimbed
part of the middle school.” Roger commented, “The teachers reacted to thétmansit
really positively. The only thing you might look at on the negative side is thaeall t
other stuff that came at the same time. Curriculum mapping, co-teacleicigoric
lesson plans all came at once.” Allison replied, “Overall, the teachectiaravas very
positive. Actually, | think co-teaching was tougher than the middle-schoogehd
think that teachers were being too overwhelmed with middle school, co-teaching,
Chancery, Gradebook, and Curriculum Mapping. (Allison, Jennifer, & Roger, eneyi
2010)

Tim responded, “Some do not like change and would probably like to stay doing
what they were used to doing. | am one of the older teachers, but | still like to be
innovative and try new things.” Carol said, “I think they were fine. | think they ayd ve
well.” Jessica explained, “We like the teaming. We can find out if the kids arg doi
something that is not quite right before it gets out of hand because we all talk every day
during teaming.” (Carol, Jessica, & Tim, Interviews, 2010)

When asked how teachers have reacted to this transition, Joe said, “Those who
knew that they were not going to be middle school material, they went on to the high
school when we transitioned. Those who wanted to take on a challenge and learn a new
philosophy and learn a new concept about this age group, they stéWeddn stated, “I
think they embraced it. | think it was a great change. Our team has ste@gtdso we
are getting a lot of benefits for a team that has been together for.&\{doke & Megan,

Interviews, 2010)
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Needed areas of improvementWhen asked, “What areas of an ideal middle
school do we still need to address, respondents’ answers revealed two common themes.
Bob stated, “I think it is like anything. You have to keep your staff development running
all the time just to keep your people trained and aware and knowledgeable.” Joe
suggested,

| still think we need to get as much in-service training for new teachers as

we can. Our professional development needs to always stay current as

much as it can. If we cannot do it for career teachers, at least do it for new

teachers. | think that is one thing we probably could improve on. (Bob &

Joe, Interviews, 2010)

Jennifer identified a second theme as she replied, “Probably for us it would be our
advisory. |think we still have some work to do there, but we have started it and it is
working for us.” Steve commented, “We still need to work on the advocacy area,
advisory.” Jessica explained, “We do not have advisory time to work with thelldds.
not know if we will ever. | guess we do not know how it works.” Megan echoed these
answers saying, “We do not do advisory yet. We are so test driven and our ey®ats on t
test score all year.” (Jennifer, Megan, & Steve, Interviews, 2010)

Curriculum changes. When Ann was asked, “How has the curriculum changed
as a result of the transition from junior high school to middle school?” she replied, “I
think the curriculum has become more stringent, but not because of the middle school
movement so much, more because of curriculum alignment and the trend to look at
curriculum in the classroom.” Bob remarkédreally do not think the basic curriculum

has changed that much. | think it is more of the people-part that has changedayThe w
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we handle kids and the way we treat kids as middle-schoolers has changed.” Ca
answered, “What we have been pushing from the administration and from me as the
trainer is to raise the bar. Do not just let kids exist, and do not be satisfied iirlou t
enough of your kids are passing. Do not stop there. Raise the bar, keep pushing, and try
to get more kids in that passing area.” (Ann, Bob, & Carl Interviews, 2010)

Steve replied, “I do not think curriculum really has changed.” Roger explained,
“The PASS standards are the same. We still let PASS guide the curricuigint.n&®w |
feel that with the teaming and the concept of middle school, we are educating the whol
child.” (Roger, & Steve, Interviews, 2010)

Jennifer gave a different opinion and stated, “Curriculum has definitely changed.
You do not have people that teach just that one subject area and never meet with anyone
else. Through teaming we have horizontal alignment and vertical alignment.” T
stated, “We integrated curriculum this year. We want them to learn $lgilscain take
with them to high school. This would be any skill they need in high school. They will
forget the knowledge, but they do not forget the skills.” Allison said, “Curriculum is
student driven. We are still not there, but with the student voice and definitely student
engagement and active learning, we are still working on.” (Allison, JennifBim&
Interviews, 2010)

When discussing changes in curriculum, Megan reported, “We do a lot more co-
curricular activities. We tried to do one thing together each nine weeks. Now we have
very few things we do separately.” Joe explained, “In junior high we just closed our

doors and taught what we were supposed to teach, and that was it, as opposed to the
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middle school concept, where we talk to each other every day at teaming. We
collaborate; we share ideas.” (Joe & Megan, Interviews, 2010)

Reasons to return to junior high school.When asked, “What are some reasons
some teachers want to go back to junior high school and some teachers want to remain a
middle school?” Ann responded,

Those | have talked to are really proponents of middle school and love

what we are doing and the way we do things. | would only think that if

teachers want to return to junior high, it is because there is more autonomy

and teachers can work by themselves, not having to yield and work with

somebody else quite as closely. | cannot see any other real positose reas

for going back other than personal reasons. (Ann, Interview, 2010)

Bob replied, “I haven’t heard much of that. | guess it is out there, but | haven’
heard much of it personally. | haven't talked to anybody that said, ‘Boyhlweswould
go back to junior highs.” | suppose those would be people that are stuck in that secondary
mode.” Allison stated, “I think the teachers that want to remain at the middielsee
the big picture, and they truly understand the research and the needs of this age group. It
is because they have that drive and they have that vision. Those that want a junior high
school like comfort; it is what they have known for a long time. (Allison & Bob,
Interviews, 2010)

Jennifer explained, “That is more of your junior high mentality as far as
departmental teaching. You teach only one thing, and you do not communicate with
anyone else.” Sarah stated, “They do not want to make that change because it is hard,

and it is something they haven’t done before.” Joe speculated, “I think it would probably
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be for accountability purposes. Usually the traditional teacher, the olderntaacis=d

to a student being completely accountable for their work, and it is just easrtave

to deal with other teachers.” Steve said, “I do not think we have any teachersulat w
want to go back to junior high. We have been a middle school for five years now, and
everyone that | know in this building like it, even the teachers who have been here for 20
to 30 years.” (Jennifer, Joe, Sarah, & Steve, Interviews, 2010)

Preparation for high school. When asked, “Do our middle schools adequately
prepare our eighth graders for a successful ninth grade year in high school?” Ann
responded, “Yes, strongly, and | say that because our scores, our academics have
increased, have improved.” Ann further explained that the transition model did not fully
prepare ninth graders to go into the high school. She stated,

Working with new ninth-graders has its problems. The part that needs to

be addressed is making sure they know what they are supposed to do and

then expect them to do it without giving them the escape of, ‘Well, you are

just a ninth grader and do not know the ropes yet.” | just think the

expectation is not where it should be. (Ann, Interview, 2010)

Carl responded, “I think the vast majority of our eighth grade students are
prepared for high school.” Jennifer replied, “We do [prepare our eighth graders for a
successful ninth grade year]. We feel that curriculum-wise and acadignticey are
prepared. Our kids are in a highly structured environment, but when they go to high
school they have many more freedoms and they go wild.” (Carl & Jennifer, éwstvi

2010)
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Megan remarked, “I sometimes hear from high school teachers that we baby our
kids. Well, our kids are still playing with toys. Sometimes they are growbups
sometimes they are babies. We do not treat them like 18-year olds; we trebkeéhe3,
14-year olds.” Tim suggested, “Maybe we need to be a little tougher. Maybesthere i
time to do less nurturing.” Megan talked about what the emphases were forgeagteh
teachers and said, “We have two goals and one of them is more important than getting
them ready for ninth grade. One of them is getting the students ready forThHEeGR.”
She further explained, “We have our eyes on our own prize, and then we send them on.”
(Megan, & Tim Interviews, 2010)

Roger provided some of his own research in answering the question about
adequate preparation as he explained,

| think so. PASS Standards are the same. The test scores are relatively

the same, as a matter of fact though, ours came up. The research on the

middle schools shows that there is a dip in transition, and then after that

the scores come back up but I did not notice a dip in transition, probably

because | had time to prepare. (Roger, Interview, 2010)

Problems in high school and a need for a ninth grade centerWhen asked,
“What problems do the ninth graders present to the high schools, and sleohie a
ninth grade center?” Ann replied, “I think a ninth grade center ishwexploring.” |
think that is where the largest chasm is right now, that the dalgbol feels we need to
prepare kids for high school.” Bob explained, “The biggest complaintrifhea high

schools about behavior is ninth graders. | have never been in a high atisrolve



have had ninth graders, but | have been [in high school] when weitacgraders and it
seems the tenth graders were the problem then.” (Ann & Bob, Interviews, 2010)

When asked, “Should we have a ninth grade center?” Carl responded,
“Absolutely! In talking with teachers and administrators around the countymially,

most of them say nobody wants a ninth grade. The ninth graders are too old to stay with
seventh and eighth graders, and they are too immature to be with the high school. They
need a world of their own.” (Carl, Interview, 2010)

Jennifer said, “I think a ninth grade center would be a nice answer for thisk | thi
they need just concentrated efforts on ninth graders who go through that transitién point.
Steve stated, “I think they could have freshmen academies, where they heaghatlen
together within the school and do some teaming within that academy.” Allison
responded, “I think ninth and tenth grade would be a good combination. We are close-
knit with teaming. You really still get that underlying support. | wish we could get th
in high school.” Roger replied, “The answer to that is, “Yes, we need a niglia gra
center.” The problems are that the freshmen as well as sophomores are full blown
adolescents by that time.” (Allison, Jennifer, Roger, & Steve, Intervizig))

Teachers presented their own ideas. Tim responded, “A ninth grade center is
pretty isolated. I really like the idea of a 9-10 school. | think there could be ffmte e
from the middle school eighth grade teachers. These are not little babigshaVke
grown and are a year or two from getting their driving permit.” Jeskarad her ideas,

“I think the high school thinks they are too immature. Here, we are ready for the ninth
graders to go. |think a ninth grade center would be great. | like a center foamnéht

tenth grade students.” Joe explained the problems in the high school:
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| think the incoming ninth graders to the high school have been under the

middle school concept for three years. They are going to leave here this

year and go up there next year expecting the same type of nurturing

environment from the beginning. They are not going to get that, so it will

be difficult for them. (Jessica, Joe, & Tim, Interviews, 2010)

Additional comments. The last interview question was, “What other important
guestions should be asked, or are there any other thoughts you wanted to share?” Carl
said, “Middle schools are a good transition if you take the best of high school and the best
of elementary school and put it together. That is a really good middle school.” Bob
responded, “I think we did the right thing when we went to middle schools. | think we are
doing as good a job as anybody that we have talked with.”

Ann commented,

| still think that we are not acknowledging teachers who are not fully

immersed in the model. We have tried to address that by having the

middle school summer institute during the summers. | think that for

people who are coming into an already established model, they face two

learning curves: one of being a new teacher; and the other of learning what

the middle school model looks like because they were not fully prepared

coming into it. (Ann, Bob, & Carl Interviews, 2010)

Jennifer replied, “I think the transition process that our district initiatesl w
excellent. | think they thought about it and visited other schools. Also, giving us that
year where we only had seventh and eighth grades and teaming with thattysiaraf

were probably the smartest things they could have done.” Roger advised, &pust ke
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monitoring. We have a trainer who makes sure that the concept stays intaftiat all
sites. Without him, in a period of five years we are a secondary modeleuetiat.”
(Jennifer, & Roger, Interviews, 2010)

Joe replied, “Without the teaming time | do not feel we would be quite as
effective because some kids need team supervision on a daily basis.” SadH ke
the way we had a say-so from the beginning and helped develop this. That is lagbig thi
right there, if you do not buy into it, you are going to struggle with it.” Megan asked,
“Are ninth grade teachers getting any training in how to transition thes2 kMishad a
full year of training, but did they get any training?” (Joe, Megan, & Sémtdryiews,

2010)
Document Analysis

The LakewoodMiddle School Feasibility Task Force Handbd@k02) contained
an accumulation of documents related to its entire two-year utilizatioisteld khe
original 29 committee members and the committee assignments of each méralser.
contained the minutes of the committee meetings and the minutes of the FgdsbHi
Force meetings. Moreover, it contained research articles of interast¢orhmittees
and the reports of all sub-committees.

This handbook also contained the middle school research committee’s report that
provided 25 articles about the many aspects of the middle school concept. Theagoa
to find both the pros and cons in the middle school research. They specifically looked at
the following: curriculum and instruction considerations; financial considesatsports;

impact on students, staff, and parents; impact on facilities; and impact on ttatepor
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and re-zoning. This handbook had several other valuable articles contributed by
committee members as they searched for information to share with the tesnmit

The LakewoodMiddle School Planning & Implementation Handb@aR04) was
a working document for the district during the time of the transition from junior high to
middle schools. It included a multi-year calendar of implementatiorgiestto meet
the district’s established timeline. It also contained material fréectsel articles,
books, and middle school guides.

The Lakewoodsummer Institute Training Handbowlas used to train new
middle school teachers each summer before school started. It provided tbiesdistr
vision and philosophy statement for middle schools. It also contained information on
publicationsThis We Believe, Turning Points, and Breaking Rartikscluded
information on adolescent characteristics, team building, teaming, adwsblgaping,
differentiated instruction, student-led conferences, and curriculum integrathis
handbook was updated each year to include the latest pertinent middle school
information.

Training materials and training calendars used by the middle school district
trainers were available for verification purposes. These handbooks and decistrsef
books and articles used by the trainers and books located in each middle school library
were utilized to triangulate results from surveys and interview answeashdie
handbooks, student handbooks, and staffing schedules from the four middle schools
documented the changes as each school transitioned from a junior high to a middle
school. Further documents included the staff development materials and the agendas

from faculty meetings and team training sessions.
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Summary

In this chapter the researcher presented the data analysis through theungeyof
results, interviews, and document review. The following chapter will present a
discussion of the findings in terms of the patterns and trends which emerged through a
coding of themes and triangulation of data. Conclusions and recommendations for future

research will be included as separate sections in Chapter 6.
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CHAPTER VI
Conclusions and Recommendations

Review of the Study

This chapter reviews the purpose of the study, the methodology and procedures
used to conduct the research, the research questions, and the findings that address each
guestion. A summary of the major findings reported in Chapter 5 and an interpretation of
the findings follow. Next, recommendations for practice and further resaaramaae
based on the result of this study. The contributions of the findings and conclusions of
this study to the literature on the transition from junior high schools to middle scheols a
included. Finally, major findings reported in Chapter 5 and conclusions based on those
findings are given.
Purpose of the Study

The purpose of this study was to analyze through a set of interpretive and
pragmatic theoretical lens (Merriam, 2001) the perceptions of the middle seholoérs,
principals, and administrators of one school district’s transition from junior high school
to middle schools. These theoretical lenses included the teachers’ intergretivhe
building administrators’ interpretive lens, the central office adminssainterpretive
lens, the district decision makers’ pragmatic lens, and the lenses of the commmdnent
middle school that include curriculum, pedagogy, social elements, emotional needs,
physical needs, professional development, and interdisciplinary teanggystiidy led
to a deeper understanding of the transitional process and the organizational
implementation of middle schools in this suburban school district, and it added esearc

to the current literature.
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Methodology

This research became a pragmatic, pluralistic study where sotaevpae
positivistic based upon actual experience and some used a pragmatic and wveerpreti
theoretical lens to see what emerged. The research in this case studyditvaitusg at
the data through two theoretical lenses; both quantitative (teacher survey) htativipia
(surveys and interviews) methods (Tashakkori & Teddlie, 1998). The advantage of the
guantitative lens was that it measured the reaction of many people toea lg®itof
guestions, thus facilitating comparison and statistical aggregation of dateoaittingr a
broad, generalized set of findings. In contrast, the qualitative lens tygcatluced a
wealth of detailed data about a much smaller number of people and cases (Patton, 1987).
This case study used both quantitative and qualitative methodologies to investigate how
the teacher’s, principal’s, and central office administrators’ paosepof the
organizational transition from junior high to middle school would compare and contrast.
The use of both methodologies had the potential to answer the research questions with
rich data sets. The population of this study was composed of teachers and building
administrators of four middle schools and central office administrators in ondoanbur
district. Data for the surveys were collected over one semester ase¢hecher attended
school faculty meetings and a meeting of the district’s central officenedration. A
total number of surveys included 181 teacher questionnaires; 14 building administrator
(principals, assistant principals, and dean of students) surveys; and 16 cecgal offi
administrator surveys. Interviews were conducted at a later date sntleesemester at

each school site. The interviewees included three central office adatomist
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instrumental in the transitional process, the four middle school principals, and eight
middle school teachers (two from each school).
Research Questions

The theoretical framework of this study (Yin, 2003) is the individual perception to
understanding the effectiveness of transitioning from junior high schools to middle
schools in one suburban school district. The following research questions provided the
structure for data collection and analysis.

In one suburban district, how did the teacher’s, principal’s, and central office

administrators’ perceptions of the organizational transition from junior high toeniddl

school compare and contrast? Three questions guided this study:

a. How were teachers and principals involved in the transition?

b. How effective were the implementation of middle school concepts?

C. What had been the major successes and challenges associated with the
transition?

Findings to the Research Questions

Involvement of teachers and principals in the transition.It seems to be
important to have the teachers and principals involved in the transitional process
(Shearer-Shineman, 1996). The survey answers from the central officasichtors
showed that seven of the sixteen administrators served on a district comndttesited
other established middle schools, whereas nine administrators had no initial ireaivem
in the transition nor visited any other established middle schools. The centel off

administrators that were interviewed replied they felt everybody had an epippto be
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involved in the continuous transition. They stated that teachers and other people from
across the district were involved from the very beginning.

The building administrators’ survey answers showed that one person served on a
district committee, three people served on a building committee, and ten people had no
involvement in the initial decision making process for the transition. Eight building
administrators replied they did visit other established middle schools, wisereasdid
not visit. The four building principals were interviewed and stated the princigara
assistant principal from each building did attend district meetings andvssteral
middle schools. The principals also responded that the faculties from the other three
junior high schools were involved as they observed the transition of the pilot school and
the training year for teachers.

The survey answers from question ten of the teacher questionnaire showed
teachers’ involvement in the decision making with interdisciplinary teawangd on the
Likert scale with a mean score from each school of 3.64 to 3.77 to 4.07 to 4.35. Table
26, previously shown as Table 16, shows the mean score from each school for question

10.
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Table 28

Increased Decision Making with Interdisciplinary Teaming

School A SchoolB SchoolC School D

Mean 4.35 3.77 3.64 4.07

Std Dev 0.71 0.98 1.22 0.86

The selected teacher interviews revealed that teachers thoughtrnbaigsi were
involved in the decision making process but that teachers were not involved. District
records showed that 80 percent of the junior high school administrators and 55 percent of
elementary principals were sent to National Middle School Association esaahtsn
the transitional process in an effort to get them acclimated to what a netddi svould
look like (National Middle School Association, (2003). Twelve teachers were sent to
some national conferences to also understand the middle school rationale. Building
administrators and teachers also served on district committees. The Lakdiddted
School Feasibility Task Force Handbo@002) contained a committee roster of ten
principals and assistant principals and two teachers. The Lakeéviddie School
Planning & Implementation Handbo@R004) contained a committee roster of nine
principals and assistant principals and three teachers. Although thesesteacher
principals were representatives from their organizations, committee s\nevtsaled a
request to not share information until the committee was ready to presentatiborbo
the district. This lack of open communication led many teachers in the dstoelieve
that teachers were not involved in the transition from junior highs to middle schools.

Effectiveness of the middle school concept implementatiofhe anonymous

teacher questionnaire survey contained a section to rate 13 items on a scale @fr1 to 5 f



teachers to reflect their opinion of their middle school. All 13 items describe contpone
of an effective middle school (Murphy, 2001). Tables 27 through 31 describe the
guestions that produced the highest mean score with their rated answers.

Minutes from the Lakewoolliddle School Planning & Implementation
Handbook(2004) reported a unanimous agreement of wanting to provide a planning time
for teams to meet but recorded a concern of funding an individual planning time and a
team planning time for all middle school teachers. The decision was madedolsehe
team planning time and an individual planning time for all core teachers, but only an
individual planning time would be provided for all elective course teachers. Thergach
rated this middle school component very high. Table 27, previously shown as Table 12,
shows the mean from each school for question 6: “The middle school provides
appropriate planning times for members of the teaching staff, including common
planning times for teaching teams.”

Table 29

Appropriate Planning Times

School A SchoolB School C School D

Mean 4.83 4.33 4.45 4.75

Std Dev 0.49 1.13 1.03 0.65

Survey answers, interviews, and documentation show the district leadership
provided many staff development and training opportunities to become acclimated to the
middle school philosophy, concepts, and practices (National Middle School Assqciati
1999). Question 12 supports the idea that the district trainers provided staff development

and training during the transitional process (Hatch, 2009). Teachers rateditiiess m
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school component very high. Table 28, previously shown as Table 18, shows the mean
from each school for question 12: “The staff is competent and continues to grow and
learn about middle school education.”

Table 30

Staff Competency on Middle School Education

School A SchoolB SchoolC School D

Mean 4.70 4.38 4.36 441

Std Dev 0.47 0.74 0.64 0.69

All teachers in the four middle schools were reported to be highly qualified in the
district’s 2009 state accreditation report. These teachers receivedgramihe
adolescent characteristics (Forte and Schurr, 1993) that the middle schoolgiealag
theoretical lens would address (see Appendix F). The initial year-langty focused
through the theoretical lenses of social elements, emotional needs, and phgsisal ne
The teachers rated this middle school component very high. Table 29, previously shown
as Table 11, shows the mean from each school for question 5: “The middle school
provides a teaching staff skilled in the ability to understand, to relate to, akawtior
students in this age group.”
Table 31

Teaching Staff Skilled in the Ability to Work with Students

School A SchoolB SchoolC School D

Mean 4.61 4.48 4.23 4.34

Std Dev 0.58 0.70 0.86 0.77
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The district’s training agenda (see Appendix F) provided several sessions on
establishing effective parental contact and sustained communication effustsifEand
Maclver, 1990). Interview responses also reflected an ongoing practice of
communicating with students and parents regarding all aspects of the staden#dton.

The teachers rated this middle school component very high. Table 30, previously shown
as Table 10, shows the mean from each school for question 4: “Students and parents
receive regular feedback regarding the student’s progress.”

Table 32

Student Progress Reported to Students and Parents

School A  SchoolB SchoolC School D

Mean 4.61 4.29 4.38 4.36

Std Dev 0.49 0.95 0.84 0.78

Interview responses showed there was a continuous information flow to parents
including parent nights and workshops, online newsletters, and a parent portal, which
allowed parents to check grades and student progress. Other responses indicated the
emphasis on the middle school concept (National Middle School Association, 2003) had
opened the door for extensive parental involvement, which had allowed parents to
participate in their students’ academic success in and out of the classrooteadress
rated this middle school component very high. Table 31, previously shown as Table 13,
shows the mean for each school for question 13: “The middle school is open and

encourages participation and involvement by parents and the community.”
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Table 33

School Encourages Involvement by Parents and Community

School A SchoolB SchoolC School D

Mean 4.70 4.19 4.36 4.15

Std Dev 0.47 0.81 0.67 0.82

Major successes and challenges associated with the transition.

Philosophy. A positive result in the findings showed that the transition from
junior high schools to middle schools allowed the district leaders to realizeehat t
middle school needed its own philosophy, which included age-appropriate, highly
challenging middle school curriculum and activities (Jackson & Davis, 2000s01t a
included a safe, caring, nurturing environment with high expectations that allowed f
student-centered exploratory learning. The transition from dependent to independent
thought and behavior was imperative for the success of the middle school students
(Lakewood Middle School Planning and Implementation Handbook, 2004). An
emerging theme from survey and interview answers was that a middle school i
philosophy, not a building, not a place, and not a site.

Curriculum. Another success associated with the transition from junior high
schools to middle schools was the improvement in the curriculum delivery system.
Survey responses to open-ended questions indicated curriculum had become more
attentive to student needs, as opposed to being content-driven. The curriculum had
become more integrated with the incorporation of the middle school concept (National
Middle School Association, 2010a). One teacher stated, “I think we have a greater

awareness of what each of us are teaching.” When compared to the junior high school
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curriculum, it was noted that curriculum at the junior high school was more focused on
the subject matter, and that at the middle school, it was focused on skill concepts.
Answers to interview questions indicated that the basic curriculum had not
changed that much. It was more of the people part that had changed, and tsaoher
now educating the whole child. The state’s PASS standards were the samé and stil
guided the curriculum. One central office administrator believed the curmdoad
become more stringent because of curriculum alignment and the desire to look at
curriculum in the classroom. Interview answers also suggested that thersedid more
co-curricular activities as a result of being in middle school. Some teacieerto do
one activity together every nine-week period. One teacher team discthiveyetid very
few things separately. Not all teams had reached this level of proficiehey. T
incorporation of integrated theme-based units produced the lowest mean scores for
School B and School D. Table 32, previously shown as Table 17, shows the mean from
each school for question 11.
Question 11: Integrated themed-based units are a significant aspectotitie
school curriculum.
Table 34

Integrated Theme-based Units as Part of Curriculum

School A SchoolB SchoolC School D

Mean 4.04 3.37 3.49 3.37

Std Dev 0.82 1.04 0.99 1.09

The newly established middle schools incorporated an interdisciplinary approach

to teaching (Gray, 2004). This process took time, and the teacher teams wera t@lowe
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select what to teach in an interdisciplinary pedagogy. Some teachers in Bdtaubl

recently started this component of the middle school practices (National Niclade|
Association, 2010a). Table 33, previously shown as Table 8, shows the mean from each
school for question 2: “The middle school incorporates an interdisciplinary approach to
the teaching of basic skills courses such as coordinating English, maticesceading,

and social studies in grades 6, 7, and 8.”

Table 35

Interdisciplinary approach to teaching

School A SchoolB SchoolC School D

Mean 4.35 4.00 4.02 3.81

Std Dev 0.64 0.88 0.89 1.12

Another success that emerged from the interviews was that the district took an
excellent approach to the transitional process, starting with a pilot school and then
allowing that transition year to move to another school and then to another school until
they all were transitioned (Lounsbury & Brazee, 2004). With each transdam y
teachers from other schools learned from the school that transitioned to a nddle sc
the previous year. The central office administrators and middle school pisncipa
expressed opinions that the district had better schools because of the suceesgioht
from junior high schools to middle schools.

Scheduling with teaming. According to principals, a major difficulty and
challenge to the transition from junior high schools to middle schools was building a
class schedule that allowed a team of teachers to meet together daibaasand still

have an individual planning time (Supovitz and Weinbaum, 2008). A major scheduling
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difficulty was with competitive classes like band and vocal music. Eéetgachers did
not want scheduling by grade level. They preferred grouping students by pederman
ability, which meant multi-grade classes. Another difficulty arose where garents
wanted their child to have a particular teacher, but they were on a diffenant @ass-
teaming would cause problems with keeping a team of students and teachibes toge
build team spirit and work together as one team.

Another major challenge that emerged from the survey questions anédelect
interviews was that the district administration implemented many thirmggca. Schools
were introduced to co-teaching, an electronic grade book, electronic lesssn pla
curriculum mapping, and student-led conferences. Several teachers felhevesa
and wanted things to stay the old way. Principals reported that the greatesityliffas
keeping up with the new information. The training did force teachers and printpal
learn and then practice new things.

One of the biggest challenges discussed in the interviews was a small group of
teachers who were set in their ways. These teachers had worked aloneyfgearan
and now they were being asked to be part of a team. For teachers that were not
comfortable with being on teams, being part of a team was a challenge. éentnad
office administrator reflected, “It has all turned out pretty positivieinkt but it was not
always easy to get the personnel right.”

Summary of Findings

The district in the study implemented a systemic transition initiativeaoge the

middle-level education of young adolescents by transitioning their four junior hig

schools to middle schools. The district did this by implementing the principles and

13¢



components of the middle school concept (Schlechty, 2009). The involvement,
effectiveness, successes, and challenges of this transitional procegsvacktiirough

the middle teachers’ interpretive theoretical lens, the building administrattarpretive
theoretical lens, and the central office administrators’ interpretivedheal lens to

discern differences in the perceptions of each group of educators. The policy and
implementation of the transitional process was viewed through the pragmai teas
district decision makers of the district. The middle school implementatiswvieaed
through the theoretical lens of each component of the middle school concept. The data
was viewed through the quantitative lens and qualitative lens of the methodology.

There are several items of note in the data displays. First, as statedednis
research project, the lower percentage of survey returns from School Audt @fres
cancelled faculty meeting and the survey distribution and collection delegalted to t
school principal. This lower number of surveys should be noted when compared to the
other schools.

A second item of note is the response from the teachers when they were asked,
“What is a middle school?” Table 6 shows the pilot school, School B, had more teachers
defining a middle school as a concept. This school had been a middle school longer than
the other schools. Also noteworthy is that School D, the newest school in this trahsitiona
process, had the highest percentage of defining a middle school with grdse leve

A third item of note is the ANOVA results showed no significant difference in the
following middle school component areas: a program centered on the developmental
needs of the student rather than a traditional content-based program, an interdigcipli

approach to teaching, enrichment experiences for the students, regulackgedbaled
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to students and parents, teaching staff skilled in the ability to work with students
appropriate planning times, flexibility in school-wide schedule, increasedatecis
making with interdisciplinary teaming, integrated theme-based unitstasfpa
curriculum, staff competency on middle school education, and open participation and
involvement by parents and community.

The perceptions of teachers, building administrators, and central office
administrators about the organizational transition from junior high schools to middle
schools revealed several similar findings. When asked why the district dexitadd
the transition, the responses that emerged the most often were describest todxett
the needs of the students and to improve instruction. All three groups believed the
district took the appropriate steps to organize, study, and implement the transition fr
junior high schools to middle schools. All building administrators, central office
administrators, and 55% to 70% of the teachers responded they wanted to remain a
middle school and were not interested in returning to a junior high school. Table 25
shows only 4% to 24% of the teachers responded they would like to return to a junior
high school setting.

An unexpected answer to this open-ended question was a suggestion from several
teachers to create a ninth grade center. Table 25 shows 9% of the teacherfid@n® Sc
and 6% of the teachers from School D suggested the district create a ninth gtade ce
School C had the lowest percentage of teachers that wanted to remain a middle school
School D was the last junior high school to transition to a middle school and had the

highest percentage of teachers who wanted to return to a junior high school setting.
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Interpretation of Findings

One of the most favored components of middle school, according to the survey
responses and interviews, was the teaming time. Administrators reabtmezelue of
allowing teachers to plan as a team, to conduct parent and student confereneamas a t
and to let the students discover the benefits of working as a team. Teachelgigpoprec
the opportunity of having a teaming time and an individual planning time. They felt the
teaming time also helped the individual students that were strugglingheittsthool
work and other adolescent pressures.

The data analysis shows the central office administrators and the building
administrators believed that the transitional process included teachersadhers, for
the most part, felt left out of the decision making process to transition from jugfor
schools to middle schools. They reported that principals were involved, but teachers
were not involved.

The ANOVA results showed a significant difference in the areas of stafflen
and the staff’s willingness to be cooperative and supportive of other staff meriibers
ANOVA and the Tukey Post Hoc Test for both items revealed a significanteditie
when compared to the other schools. School C produced the lowest mean score in both
of these questions. This may be attributed to the fact that School C had 31 percent of the
teachers with an alternative certification. It may also be attributéa tact that a
perceived problem existed at this school with some of the school administrators and a
change in two assistant principals occurred in the last two years. Alsointipgis of
School B and School C have a district reputation for being strict and no-nonsense when it

comes to holding teachers and staff accountable for their actions and expected



performance. The significant difference with staff morale and thésstaffingness to
be cooperative and supportive of other staff members may have little to do with
implementing middle school components or transitioning from junior high school to
middle school and have more to do with the general climate of the school.
Recommendations for Practice

Recommendations included in this section are based on the outcome of this study
and review of the literature. This study’s results documented seveasl far
improvement for the middle school principals in this district. Other school distric
leaders considering implementing a transition from junior high schools to nsiclibels
could benefit from this research. The following implications for practicéhfsrstudy
include:

Recommendation #1 When a lower level of staff morale and the lack of staff
cooperation and support of each other are noted in some schools, it is recommended that
the principal at each school conduct a school climate survey and allow training in the
areas of need suggested by the building’s survey results. It is fietioenmended the
teachers be allowed an opportunity to express their frustrations and concerns without
worry of any negative repercussions.

Recommendation #2 The funding for thé extra” teanmplanning time seems to
be critical for continued success in the middle schools. If a distrigperiencing
financial problems and is looking for ways to cut expenses wherever possible tormaintai
a balanced budget, it is recommended that the team planning time continue to be funded
to allow the best education for the middle school students. Teachers should be held

accountable in the use of team planning time. It is further recommended thaistagtm
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each agenda with curriculum and planning items before they address individiggitst
behavior, which, if allowed, can use up the entire team planning time.
Recommendation #3.Administratorsand teachers recognized the importance of
staff development with their team and also within their individual curriculum gubjec
departments. It is recommended that school districts schedule staff demetapith
grade-level teachers for each department. This will allow the school’s tivceer
teachers of one specific grade-level subject to meet with other teactierstiag district
to discuss problems of a similar nature and to propose solutions on which all may agre
Recommendation #4.0ne of the major philosophical concepts of middle school
is to address the intellectual, social, emotional, moral, and physical needsgf y
adolescents. It is recommended that the staff of the middle schools set hightexqect
for every member of the learning community and set as a priority to have staddnt
teachers engaged in active learning activities instead of passivetehyristening and
note taking. This active learning should keep the students engaged in benefiuiad lear
activities the entire class time every day.
Recommendation #5.Effective teams offer students and teachers a dynamic
structure for forging close relationships, yet even reasonably sized teaymnot be able
to meet all students’ needs for individual attention. One of the major components of the
middle school concept is the use of an advisory period (Jackson & Davis, 2000). An
advisory period during the school day is potentially an important time fdréesaand
students to develop strong interpersonal bonds. It is recommended the middle schools

continue to explore and implement an advisory program.
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Suggestions for Further Research
This case study provides detailed descriptions of the experiences of ofiteal
administrators, building administrators, and classroom teachers as tistyaned from
junior high schools to middle schools. The data provides information regarding the
implementation of the transitional process and raises additional questions far furthe
research. Questions for further study are recommended as follows:
Recommendation #1 Support staff and other stakeholders have an important
role to play in helping to enhance student learning. Their involvement in building a
positive relationship with students to help set a positive learning atmosgplessential
(Jackson & Davis, 2000). Traditionally, those exploring the best educationadsetti
have focused only on teachers and school leaders. Further research on how support staff
and other stakeholders affect student learning opportunities is warranted.
Recommendation #2 Another aspect for future research consideration is teacher
and principal turnover rates and the adverse effects they have on qualitydehimge
A study is recommended on how schools have maintained professional development
sessions for those hired after the start of the school year.
Conclusions Based on Findings
This case study shows that the school district's administration played al&ey r
researching the best method of teaching young adolescent students. Tleelytfegrm
Middle School Feasibility Task Force Committee, which consisted of thireymembers
representing stakeholders from across the district. The Task Forc&edeartd
discussed the components of effective middle schools and determined the priority of

implementation of these components. The Task Force carefully crafted a glaayto s
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research on middle schools and to evaluate their educational programs amesfadihe
research showed that the developmental needs of young adolescents on localdstate, a
national levels might best be met within a middle school setting. The districs icetfe

study began transitioning their four junior high schools to middle schools. They chose an
administrator as a middle school trainer to work with teachers on a daily basis.

Each central office administrator had over 30 years of experience in education.
The perceptions of the central office administrators were that all ofableers and
principals were involved in the transitional process. They believed the ansgnt
extremely well and the implementation of the middle school concept wasngfding
but almost complete. They recognized challenges of staffing the teaclilee right
schools and meeting the needs of students and parents. These administratsssdxpre
their opinion that the transition from junior high schools to middle schools better met the
needs of the students and improved instruction.

Ten of the fourteen building administrators (principals, assistant principdls, a
dean of students) of the four middle schools reported that they were not involved in the
initial decision making process. However, documentation from the districtslsec
(Lakewood Public Schools, 2004) shows that the principals were involved in the
transitional process by serving on committees, introducing the components ofitthe mi
school to their faculty, and hiring teachers who were willing to work with otheh&zs
in a team concept. They agreed the pedagogy in the middle school concept was now
student-centered instead of teacher-centered. The building administréieusdoe
transitional process was a success and that the district leaders rmeealeithtie funding

the team planning time, the district middle school trainer, and professionabpleneeit.
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Teachers from the four middle schools expressed a mixed reaction to the
effectiveness of the implementation of the middle school concept. The teathérsyf
were not involved in the decision making process as much as the central office
administrators and building administrators believed. The teachers percenoidod |
involvement of teachers in the decision to transition from junior high schools to middle
schools. They felt their principal was involved and shared some information iryfacult
meetings. The principal from School D took the initiative to send teams of te&cimers
his building to the other middle schools that were in the process of the middle school
transition. The teachers expressed high satisfaction with team plannengtaf
competency about middle school education; and a teaching staff skilled in thetability
understand, to relate to, and work with students in this age group. The teachers also
reported that students and parents receive regular feedback regardingénésst
progress and that the middle school is open and encourages participation and involvement
by parents and the community.

This research provides evidence that a district initiative to provide the most
effective methods for educating young adolescents led to a district sttioymoposed
benefits of the middle school concept and the best groupings of grades for adalescents
This district study resulted in the decision to transition from junior high scrmoigidle
schools over a period of four years. It was hoped that the number of students dropping
out of school would steadily decline as a new approach of meeting the needs of

adolescents was implemented.
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Public elementary and secondary schools, by type of school: Selected years, 1967-68

APPENDIX A

through 2006-07

Year Schools with reported grade spans
El ementary school s Secondary
school s
Tot al , Tot al Tot al , M ddl e One- O her Total [ Juni or
al | K-8 4-8 school s | teache | el enen hi gh
public r tary
school s school |school
s s
1 2 3 4 5 6 7 8 9

1967- 68 -- 94, 197| 67, 186 4,146|63, 040|23, 318 7,437
1970-71 -- 89, 372| 64, 020 2,080( 1,815(60, 125(23,572 7,750
1972-73 -- 88, 864| 62, 942 2,308| 1,475(59, 159(23, 919 7,878
1974-75 - - 87, 456 61, 759 3,224 1, 247|57, 288(23, 837 7, 690
1975-76 | 88,597| 87,034| 61, 704 3,916( 1, 166(56, 622(23, 792 7,521
1976-77 -- 86, 501 61, 123 4,180| 1,111|55, 832|23, 857 7,434
1978-79 - - 84, 816| 60, 312 5,879 1, 056(53,377(22, 834 6, 282
1980-81 | 85,982 83, 688| 59, 326 6, 003 921|52, 402|22, 619 5, 890
1982-83 | 84, 740| 82, 039| 58, 051 6, 875 798|50, 378|22, 383 5, 948
1983-84 | 84,178 81, 418| 57,471 6, 885 838|149, 748|122, 336 5, 936
1984-85 | 84,007 81, 147| 57, 231 6, 893 825|149, 513|22, 320 5,916
1986-87 | 83, 455| 82, 190| 58, 801 7,452 763|50, 586|21, 406 5, 142
1987-88 | 83, 248| 81, 416| 57,575 7,641 729149, 205|21, 662 4,900
1988-89 | 83, 165| 81, 579| 57,941 7,957 583|49, 401|21, 403 4,687
1989-90 | 83, 425( 81, 880| 58, 419 8,272 630|149, 517|21, 181 4,512
1990-91 | 84,538 82,475| 59, 015 8, 545 617|149, 853|21, 135 4,561
1991-92 | 84,578| 82,506| 59, 258 8, 829 56949, 860| 20, 767 4,298
1992-93 | 84, 497| 82, 896| 59, 676 9, 152 430|50, 094|20, 671 4,115
1993-94 | 85, 393 83, 431| 60, 052 9,573 442(50, 03720, 705 3,970
1994-95 | 86, 221| 84, 476| 60, 808 9, 954 458|50, 396|20, 904 3, 859
1995-96 | 87, 125( 84, 958( 61, 165 10, 205 474(50, 486(20, 997 3,743
1996-97 | 88, 223| 86, 092 61, 805 10, 499 487(50, 819(21, 307 3,707
1997-98 | 89, 508| 87, 541| 62, 739| 10,944 476|151, 319|21, 682 3,599
1998-99 | 90, 874 89, 259 63, 462 11, 202 463(51, 797(22, 076 3, 607
1999- 92,012| 90, 538| 64, 131| 11,521 423|152, 187|22, 365 3, 566
2000
2000-01 | 93,273| 91,691 64,601| 11,696 411(52, 494(21, 994 3,318
2001-02 | 94, 112| 92, 696| 65, 228 11,983 408|52, 837|122, 180 3, 285
2002-03 | 95, 615| 93,869| 65,718| 12,174 366|53, 178|122, 599 3,263
2003-04 | 95,726| 93,977| 65, 758 12, 341 376|53,041|22, 782 3,251
2004-05 | 96, 513| 95,001| 65,984 12,530 338|53, 116|23, 445 3, 250
2005-06 | 97, 382| 96, 798| 67,291 12,545 335|54, 411|23, 800 3,249
2006-07 | 98, 793| 98, 410| 68,990| 12,773 327|55, 890| 23, 436 3,112
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APPENDIX B

Middle School Anonymous Teacher Questionnaire

Check current grade level you are teaching ™ 6 7 8th

Gender _ Male _ Female

Total years teaching experience
Certification __ Regular __ Alternative
How long have you been at this school?

What is a Middle School?

Directions: Rate the following items on a scale of 1 to 5 to reflect your opinion of your
middle school (1 = Low ... 5 = High)

(Low) (High)

1. The middle school provides a program centered
around the developmental needs of the student
rather than a traditional content-based program. 1 2 3 4

2. The middle school incorporates an interdisciplinary
approach to the teaching of basic skills courses such
as coordinating English, math, science, reading, and
social studies in grades 6, 7, & 8. 1 2 3 4 5

3. There is an opportunity provided for enrichment
Experiences for the students. 1 2 3 4 5

4. Students and parents receive regular feedback
Regarding the student’s progress. 1 2 3 4 5

5. The middle school provides a teaching staff skilled
in the ability to understand, relate to, and work with
students of this age group. 1 2 3 4 5



The middle school provides appropriate planning
times for members of the teaching staff, including
common planning times for teaching teams.

A high level of staff morale exists at the middle
school.

A school-wide schedule is utilized which includes
blocks of time within which teachers have the
flexibility to group students in varied ways for
specific instructional experiences.

Members of the school staff are cooperative and
supportive of each other.

. Teachers are involved more in decision making as a
result of interdisciplinary teaming.

Integrated theme-based units are a significant aspect
of the middle school curriculum.

The staff is competent and continues to grow and
learn about middle school education.

The middle school is open and encourages

participation and involvement by parents and the
community.
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Open-ended Questions

1. How has the curriculum changed as a result of the transition from a junior high
school to a middle school?

2. Do middle school parents receive enough information to understand the middle
school emphasis? Explain.

3. Have you tried integrating your curriculum into interdisciplinary units comynonl
associated with the middle school curriculum? If yes, do you feel this is an
effective way to teach in the middle school? Why or why not? If no, would you
consider trying to integrate curriculum at your grade level? Why or why not?

4. If you had a choice, would you rather see the existing school stay a junior high
school or a middle school? Why?
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APPENDIX C

Superintendent, Central Office Administrators, Principals, Assstant Principals
Survey Form

1. How many years of experience in the field of education do you have?

2. In your opinion, why did this school district make the transition from a junior
high school to a middle school?

3. Were you involved to any extent regarding the decision making process for
the transition? If so, in what way?

4, Did you have the opportunity to visit other established middle schools during
the transition process? If yes, what did you learn? If not, why?

5. What was your reaction to the transition from a junior high to a middle
school? What about teachers’ reactions in general?

6. As an administrator, were you required to change positions as a result of the
transition process? Explain why the transition necessitated the chammge in
position.
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10.

11.

12.

In your opinion, how successful was the transition process from a traditional
junior high school to a middle school in this school district?

Are there any improvements you would like to see in the middle school?

What has changed that you would consider improvements?

What have been the major difficulties and challenges associated with the
transition?

What do you see as having a significant influence on this middle school in the
next five years?

Any additional comments?
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APPENDIX D

University of Oklahoma
Institutional Review Board
Informed Consent to Participate in a Research Study

Project Title: Teacher and Administrator Perceptions on Transitioning
From Junior High to Middle School
Principal Gene Shelkett
Investigator:
Department: EACS

You are being asked to volunteer for this research study. This study is being
conducted at your work site. You were selected as a possible participant
because you are a key administrator or teacher involved in the transitioned
middle schools.

Please read this form and ask any questions that you may have before agreeing
to take part in this study.

Purpose of the Research Study
The purpose of this study is to help determine how the transition from junior high

to middle school enhanced or opposed the learning of adolescents within the
school district.

Number of Participants

About sixteen people will be interviewed in this study.
Procedures

If you agree to be in this study, you will be asked to do the following:
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Participants will be interviewed and asked questions about theirgrceptions
and opinions on the district’s transition from junior high to middle school.
Transition topics will include the middle school concept, the reasarfor the
transition, teacher and administrator involvement, successes and challges, teacher
reaction, curriculum, and ninth grade concerns.

Length of Participation

The interview should last 20-30 minutes and will be audiotape recordeditiv

permission. It will be conducted at the worksite of the participant atn agreed

upon date and time.

This study has the following risks:
The only risk involved will be any discomfort that the participant may feéin
participating in an interview. Breaks will be provided as needed. Partipation may

be discontinued at anytime without penalty.

Benefits of being in the study are

As a participant, you will have the opportunity of sharing your educational
experiences in becoming a part of a doctoral study.

Confidentiality

In published reports, there will be no information included that will make it
possible to identify you without your permission. Research records will be stored
securely and only approved researchers will have access to the records.

There are organizations that may inspect and/or copy these research records for
guality assurance and data analysis. These organizations include Dr. Gregg
Garn and the OU Institutional Review Board.
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Compensation
You will not be reimbursed for you time and participation in this study.
Voluntary Nature of the Study

Participation in this study is voluntary. If you withdraw or decline partimpayou will

not be penalized or lose benefits or services unrelated to the study. If you decide t
participate, you may decline to answer any question and may choose to withdngw at a
time.

Waivers of Elements of Confidentiality

Your name will not be linked with your responses unless you specifically agree to
be identified. Please select one of the following options

| consent to being quoted directly.
| do not consent to being quoted directly.
Audio Recording of Study Activities

To assist with accurate recording of participant responses, interviews may be
recorded on an audio recording device. You have the right to refuse to allow such
recording without penalty. Please select one of the following options.

| consent to audio recording. Yes No.

Contacts and Questions

If you have concerns or complaints about the research, the researcher(s)
conducting this study can be contacted at Gene Shelkett gshelkett@lawtonps.org
512-0623 or. Dr. Garn garn@ou.edu 405 325-2228.

If you have any questions about your rights as a research participant, concerns,
or complaints about the research and wish to talk to someone other than
individuals on the research team or if you cannot reach the research team, you
may contact the University of Oklahoma — Norman Campus Institutional Review
Board (OU-NC IRB) at 405-325-8110 or irb@ou.edu.

You will be given a copy of this information to keep for your records. If you are
not given a copy of this consent form, please request one.
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Statement of Consent

| have read the above information. | have asked questions and have received
satisfactory answers. | consent to participate in the study.

Signature Date
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APPENDIX E

Interview Questions
1. What is a middle school?

2. Why did this school district make the transitfoom a junior high school
to a middle school?

3. To what extent were teachers and administratedved in the
transition?

4. How successful was the transition process frawtitional junior high
schools to middle schools in this district?

5. What have been the major difficulties and clmgés associated with the
transition?

6. How do you think the teachers have reactedisatansition?
7. What areas of an ideal middle school do wersti#ld to address?

8. How has the curriculum changed as a resultefrdmsition from junior
high school to middle school?

9. What are some reasons some teachers want @cgddjunior high
school and some teachers want to remain a midtdksoe

10. Do our middle schools adequately prepare aintleigraders for a
successful ninth grade in high school?

11. What problems do the ninth graders presertadigh schools?
Should we have a ninth grade center?

12. What other important questions should be asked?
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APPENDIX F

Middle School Training Calendars 1 through 5
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APPENDIX G

INFORMATION SHEET FOR CONSENT
TO PARTICIPATE IN A RESEARCH STUDY

My name is Gene Shelkett, and | am a graduate student in Educational Leadership Policy
Studies at the University of the Oklahoma. | am requesting that you volunteer to
participate in a research study titled From Junior High to Middle School. You were
selected as a possible participant because you currently work in a middle school. Please
read this information sheet and contact me to ask any questions that you may have before
agreeing to take part in this study.

Purpose of the Research Study: The purpose of this study is: To help determine how
the transition from junior high school to middle school enhanced or opposed the learning
of adolescents within the school district.

Procedures: If you agree to be in this study, you will be asked to do the following things:
Complete a middle school questionnaire.

Alternative Procedures: N/A
Risks and Benefits of Being in the Study: The study has the following risks N/A
Compensation: You will not be compensated for your time and participation in this study.

Voluntary Nature of the Study: Participation in this study is voluntary. Your decision
whether or not to participate will not result in penalty or loss of benefits to which you are
otherwise entitled. If you decide to participate, you are free not to answer any question or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled.

Length of Participation: 10 — 15 minutes

Confidentiality: The records of this study will be kept private and your supervisor will not
have access to your responses. In published reports, there will be no information included
that will make it possible to identify you as a research participant. Research records will be
stored securely in a locked file cabinet until destroyed at end of study. Only approved
researchers will have access to the records.

Contacts and Questions: If you have concerns or complaints about the research, the
researcher(s) conducting this study can be contacted at Gene Shelkett
gshelkett@lawtonps.org 512-0623 or Dr. Garn garn@ou.edu 405 325-1627 In the event of
a research-related injury, contact the researcher(s). You are encouraged to contact the
researcher(s) if you have any questions. If you have any questions, concerns, or
complaints about the research or about your rights and wish to talk to someone other than
the individuals on the research team, or if you cannot reach the research team, you may
contact the University of Oklahoma — Norman Campus Institutional Review Board (OU-NC
IRB) at (405) 325-8110 or irb@ou.edu.

Contact the researcher(s) if you have questions or if you have experienced a research
related injury.

If you have any questions about your rights as a research participant, concerns, or

complaints about the research and wish to talk to someone other than individuals on the
research team or if you cannot reach the research team, you may contact the University of
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Oklahoma — Norman Campus Institutional Review Board (OU-NC IRB) at 405-325-8110 or
irb@ou.edu.

You will be given a copy of this information to keep for your records. If you are not given a
copy of this consent form, please request one.

Statement of Consent
| have read the above information. | have asked questions and have received satisfactory
answers. | consent to participate in the study.

Please keep this information sheet for your records.
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