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CHAPTER I
INTRODUCTION

Current literature and legislation pertaining to educational ac-
countability seems to be based on the assumptions that schools are not
adequately reflecting the degires of parents and taxpayers, and that
there is substantial'dissatisfaction with the goals and performance of
schools. BEducational accountability laws have been passed in several
states, including Oklahoma, and still more states have such legislation
pending (35). In March, 1973, the Oklahoma State Legislature passed a
statute requiring accountability of school districts for pupil perfor-
mance. School districts must comply with the planning and implementa-
tion of the accountability measures or risgk the loses of state accredi-
tation and thereby loss of state aid for education.

A CONCURRENT RESOLUTION. REQUESTING THAT THE STATE DEPARTMENT

OF EDUCATION PROVIDE REGULATIONS WITHIN ITS ACCREDITATION PRO-

CESSES FOR THE IMPLEMENTATION OF AN EDUCATIONAL ACCOUNTABILITY

PROGRAM; PROVIDING FOR A NEEDS ASSESSMENT; PROVIDING FOR A

SYSTEMATIC PLAN FOR MEETING STUDENT NEEDS: PROVIDING FOR ANNUAL

EVALUATION; PROVIDING FOR TRAINING; AND DIRECTING DISTRIBUTION.

(Pnrolled House Concurrent Resolution No. 1027) See Appendix

A for full text.

Within an amendment to the Oklahoma accountability statute, the
legislature further emphasized that the primary purpose of accredita-
tion of the public schools is to insure that each child has the oppor-

tunity to. a quality educational program appropriate to his needs. The

amendment required that each school district, in order to be eligible



for state accreditation, must initiate a system-wide needs assessment,
specifically involving the community members and staff members of the

school districts in assessing all curricular areas K-12. (Annual Bul-~
letin for Elementary and Secondary Schools, No. 113-R. Appendix B)

Therefore, educators at all levels of public education as well as
community members will be working together in the planning and imple-
mentation of the accountability measure. Of special importance is the
initial step of needs assessments to be accomplished by combined ef-
forts of school personnel, students and community members. Casey (11)
has noted that the Oklahoma State Department of Bducation had taken
part in needs assessments in the past to determine program needs; how-
ever, the emphasis now deals with learner needs.

Needs assessments is defined as:

that phase of accountability process dealing with the differ-

ence between ‘what is' and what 'should be' in the learning

outcomes of the educational operation. Identification of this

discrepancy should provide for (a) identifying desired learner
outcomes and (b) ascertaining the learner's current status

with respect to that outcome (11, p. 2).

To accomplish accountability requirements, many Oklahoma school
districts are using the Phi Delta Kappa model. This model was developed
by the Northern California Program Development Center, using 18 goal
categories of the California School Boards Assoclation. The developers
h%ve claimed that the 18 goal categories cover the curriculum areas
which community members feel are important. In field tests which have
been conducted on the 18 goals, few community members added other goals
and the results have indicated that the 18 goals are considered to be
worthy aime for education (60, p. 9).

In April, 1972, Phi Delta Kappa took over the distribution of the



model. A year later, May, 1973, Phi Delta Kappa involved 60 represen—
tatives from 22 colleges and universities of the United States which
had been gelected as affiliated training institutions. These institu-
tions were "to act as service centers for school districts within their
areas wishing to engage in this intensive goal-searching experiencé"
(65, p. 29). Oklahoma State University is one of these service and

distribution centers for the PDK model.
Statement of the Problem

Accountability is based, in part, on the assumptions that schools
are not reflecting the goals which the community members feel are im-
portant, and that the performance of the schools is inadequate. As a
part of the needs assessment phase of the implementation of account-
ability legislation in Oklahoma, teachers and community members will
participate in the determination of educational goals and in the evalua-
tion of current performance of the échools on those goals. By examin-
ing the relationship between school goals identified as imﬁdrtant by
teachers and those identified by community members, this study'provides
some indication as to how closely the two correspond. By measuring the
relationship betwéen teachers' evaluation of school performance, and
that of community members, this study provides some indication of the
extent to which these two groups agree in their perceptions of school
performance .

The goal ranking and performance evaluation process may not reveal
all of the areas of concern which people have about the operation of
schools in their communities. Responses to the questionnaire dealing

with parental concerns indicate concerns about schools which are not



directly tied to educational goals and performance of goals.

Although reciprocity has been discussed in the literature, there
are few empirical studies which measure attitudes of community members
toward reciprocal accountability. This study provides some indication
of the presence or absence of feelings of reciprocal accountability ex-
pressed by community members.

The purpose of this study was to determine if a relationship
exists between rankings of educationa} goalé by teachers and community
members, and if a relationship exists between performance of the schools
on these goals as perceived by teachers and community mgmbers in three
selected Oklahoma school districts. ‘Additional information was ob-
tained from community members concerning attitudes about certain as-
pects of school operation, and accountability of school personnel and

parents for pupil performance in school°
Questions for Study

1. 1Is there a relationship between expressed goals of the
teachers and expressed goals of the community members?

2. Is there a relationship betweeg evaluations of school perfor-
mance on goals by teachers and community members?

i, Do community members express concerns about discipline, fi-
nance, teachers, and the educational program in their schools?

4. Do community members feel that parents have a'responsiﬁility
to help improve the performance of pupils in their schools?

5. To what extent have community members been involved with
their schools in the past (prior to 1973-74), and what is the extent

of their present involvement?



6. Is there a relationship between extent of involvement with the
school and community members' expressed satisfaction with school

operations?
Assumptions

The investigator made the following assumptions: (a) each school
district superintendent will cooperate by selecting a representative
community committee, (b) each school district superintendent will fol-
low the outlined procedures in the Phi Delta Kappa model, (c) that the

teachers and community members will answer honestly.
Definitions

Goals. Goals refer to eighteen goal statements on the Phi Delta
Kappa Model Program for Commuﬁity and Professional Involvement. Addi-
tional goals may be added by the respondents.

Performance of school. The performance of school refers to a rat-

ing of the eighteen goal statements on the Phi Delta Kappa Model Pro-
gram for Community and Professional Involvement. Each goal is rated
as: Not Enough Is Being Donej Fair, But More Needs To Be Done; Leave
As Is; Too Much Is Being Done.

Community member. The term community member will refer to a per-

son on a representative community committee selected under the direc~
tion of the school district superintendent.

Needs assessment. Needs assessment refers to the combined effort

of school staff and community members to determine a priority of goals
for their schools, and a present evaluation of the performance of their

schools.



Limitations of the Study

Certain limitations are inherent in the study. These include:

(a) The findings of the study are limited to the three selected
school districts in Oklahoma.

(b) The three relatively small school districts may not fully
reflect the conflicting goals and demands of a school system in a large
urban area.

(¢) The primary emphasis of the study is placed on needs assess—
ment. Little or no emphasis has been placed on other ways in which
tﬁe schools should be accountable.

(d) There may not be a truly representative sample of community
members in each school district. The researcher is dependent upon
each district superintendent and the district task force committee to

select a representative community committee.
Summary

The public schools have frequently beeﬁ criticized for not ade-—
quately reflecting the goals which their communities have for their
schoolg, and that the schools' performance on these goals is inade-
quate. Although there is a large body of literature on educational
accountability, most of it consists of theoretical discussion and com-
mentary, but contains little research to document the claims that pub-
lic schools are failing to reflect community expectations. The imple-
mentation of recent accountability legislation in Oklahoma has provided
an unusual opportunity to document the ranking of educational goals by

teachers and community members and rating of school performance on the



goals by teachers and community members.

This study sought to determine if a relationship exists between
rankings of goals for the schools by teachers and community members,
and if a relationship exists between performance of the schools on
these goals as perceived by teachers and community members in three
selected Oklahoma school districts. The study also included an exami-
nation of attitudes of commnity members toward certain aspects of
school operation,vand accountability of school personnel and parents
for pupil performance in séhool. The generalizations should be¢ limited
to the three communities involved. Within each community, the re-
searcher was dependent upon the school district superintendent for the
selection of a random sample of community members to serve on the ac-

countability committee,



CHAPTER II
REVIEW OF SELECTED LITERATURE

The purpose of this chapter is to review the important literature
and empirical research of edgcational accountability. This review is
presented under four headingé entitled: (a) definitions of educational
accountability, (b) movement toward accountability, (c¢) research and

attitudinal polls, and (d) summary.
Definitions of Bducational Accountability

In current educational literature, definitions of accountability
range froms ‘'‘when resources and efforts are related to results in ways
that are useful for policy-making, resource allocation or compensatign,?
(49, p. 194) to the

guarantee that all students without respect to race, income,

or social class will acquire the minimum school skills neces-

sary to take full advantage of the choices that accrue upon

successful completion of public schooling (59, p. J-1).
Educational accountability has also been defined as

the theory that teachers and school systems may be held pe-

gponsible for actual improvement in pupil achievement and

that such improvement is measureable through tests of teacher

effectiveness constructed by outside agencies (31, pp. 5-6).

Using a system model, Lessinger (46, p. 8) treated accountability as
", . . an independent, unbiaged review, feedback ahd report of effec-

tiveness; that is the extent to which an enterprise or a definable part

of the enterprise achieves its directives."



Common to the theory of educational accountability is the idea
that educators are to be héld responsibie‘for educational outcomes (3).
Therefore, if the schools‘are accountable for pupil performance, then
all professional educators and supportive personnel within the system
are responsible for their prescribed duties and are held accountable
to superiors for results (53) (16).

While some advocate that a certain minimum performance level for
pupils be guaranteed by relating techniques to stated objectives (30),
most emphasize the need for educational outcomes to be analyzed in
terms of input measures such as: expenditures for professional staff
and supportive personnel, equipment and facilities. Hyer (36) suggested
that educational accountability is actually a management concept which
involves agreement upon objectives, deciding upon the necessary input
to achieve the objectives, and then measurement of the output to see
the degree to which the objectives were met.

Most accountability models have a "producit'" base very similar to
a business systems approach. Improvement in pupil performance is the
product, and teachers and administratofs are held accountable. Rhodes
(61) proposed that a goal-directed management process permits both the
present and the desired operation of the school to be viewed from a
common perspective focussed on the learner. The education management
process becomes a continuous information feedback mechanism which holds
the educator accountéble for doing something with the information pro-
vided. A policy of institutional accountability, therefore, can pro-
vide a management framework in which the process and the product can
be perceived and dealt with together.

Talmage and Ornstein (69), on the other hand, proposed an
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interactional model in which several groups interact in the process of
improving pupil performance, and are thereby held accountable. The
model takes into consideration the various responsibilities shared by
educators, parents, students and community me@bers in the development
of the learning process of the children. They stated: ". . . differ-
ences in perceived roles and responsibilities can be reconciled, then
through mutual consent, accountability roles can be more easily worked
out among the concefned parties" (69, p. 221)0 Most accountability
programs focus on one-party accountability, i.,e., holding the profes-
sional teaching personnel accountable to school boards and the public
without reciprocity(6). However, those who claim mutual accountability
argue that parents, elected officials, administrators, teachers and
students must all sharé responsibility for improved pupil performance
(51) (13) (69) (10).

Among educators there is agreement that accountability implies
g more formal assignment of responéibility within the regulatory pro-
cess than currently is made" (70, p. 6). Duncan (20, p. 28) has sum-
marized the elements of educational accountability to include the
following:

1. It should measure program effectiveness based on stated
real goal accomplishment in a time frame.

2. It should report results on a multidimensional format
to the interested public of the educational enterprise,
both internal and external.

3. It should be a dynamic process that makes the educational
system more responsive to the needs of society and its own
clientele. '

4. It should be related to comprehensive educational plan-
ning and show that the programs generated are economical in
terms of opportunity costs.
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5. The system by which accountability is satisfied should be
flexible enough to provide input to regenerate the system
through constant, evaluation and feedback which serves as a
guide to program formulation, revision or termination.

6. It should relate measurable educational goals to societal
goals and should demonstrate common involvement in goal setting.

Movement Toward Accountability

This section of review presents the movement toward educational
accountability from the last two decades. The following factors will
be discussed: (a) public criticism, (b) federal influence, (c) na-

tional assessment, and (d) state influence.

Public Criticism

The impetus for educational accountability, particularly over the
last two decades, has come from a variety of sources. Common to all of
the demands for accountability is the feeling that schools are not ade-
quately educating children (26) (25) (45)'. In the post-Sputnik era,
the schools became the focus of blame for what many considered to be
the technological failure of the United States (53). More recently,
public perception of the failure of present schools has been shaped by
such x{o-ted critics as: Martin Mayer (50), John Holt (35), Jonathan
Kozol (42) and Charles Silberman (64). In addition, there have been
community demands, particularly from minorities, that schools must be-
come more responsive and relevant to their needs (38) (26) (7).

Morris (53) discussed two background factors which seem to under-
lie the increased emphasis on accountability. One, during times of
flux and changing values, the public tende to scrutinize the institu-

tions of the family and schools more closely. Two, because parents
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today are better educated, they critically judge the learning of their
children by personal experiences .and by educational.advancements pub-
~licized through the media.

Crises facing the school have bred uneasiness and dissatisfaction.
Knoll (42) reviewed the five major crises facing education: (1) finan-
cial disparities of per pupil expenditure within states and counties,
(2) deeply imbedded racism, (3) lack of progress toward stated goals,
e.g. compensatory education; (4) increasing voter rejection of school
bond elections, and (5) the political crisis of who controls the

schools.

FPederal Influence

The Bighty-First Congress, in 1965, passed an important piece of
compensatory education’legislation. It was Title I, Financial Assis-
tance to Local BEducational Agencies for the Education of Children of
Low-Income Families and Extension of Public Law 874. An evaluative
clause within that law required a yearly report of objective measurement
of educational attainment in order to document program effectiveness.
The law further stated:

effective procedures will be adopted for acquiring and dis-

seminating to teachers and administrators significant. infor-

mation derived from educational research, demonstration, and
similar projects, and for adopting, where appropriate, pro-
mising educational practices developed through such projects.

(72, pp. 30-31)

The federal guidelines held the state educational agencies ac-
countable who in turn held local agencies responsible. Both input and

output of programs were to be monitored. The federal requirement for

documentation of achievement gains and program effectiveness in
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compensatory programs encouraged education officials to institute simi-
lar accountability measures of local programs.

In 1970, Title I of the Elementary and Secondary Education Act was
amended to include mandates for accountability at all levels of program
supervision—--from the district superintendent to the teacher, students
and parents of low-income families (25). With impetus from Title VIII
of the Elementary and Secondary Act, performance comtracts were let in
two discretionary programs: the Dropout Prevention Pregram and the Bi-
lingual Bducation Program (25) (73). Small grants were awarded to suc-
cessful applicants from agencies whose proposals fulfilled the follow-
ing selected criterias (a) translate general goals into specific be-
havioral objectives, (b) collect baseline data on student performance
to assess relationship of input to outputs, and performance levels to

performance objectives (73).

National Assessment

National Assessment of Bducation may be considered a factor in the
accountability movement in that it provided an attempt to document pre-
sent school attainment in ten subject aress against generally accepted
educational objectives. A group of professional educators and laymen,
in the summer of 1963, met to Study the feasibility of establishing an
educational census. The Carnegie Foundation, in 1964, granted the nec-
essary funds to begin and appointed the Exploratory Committee on As-
gessing the Progress of Education (ECAPE). The tasks of the Explora-
tory Committee took four years, and the final report was issued July 1,
1968. At that time National Assessment was seeking data in ten areas:

reading, composition, mathematics, science, citizenship, social studies,
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career and occupational development, art, literature and music (71,
pp. 1-2).

The National Assessment was guided by two basic purposest

1o provide the lay public with census-like data.on the edu-

cational levels of important sections of our population--data

which furnish a dependable background of informational attain-~
ments, the progress we are making, and the problems we still
face in achieving our educational aspirations.

the development of an informed audience to which school admini-

strators and teachers can report about local problems. and seek

support for help that may be needed. (19, p. 8)

During the developmental stage of assessment and the assessment
itgelf, an important dialog between professional educators and lay citi- .
zens was established. The attendant publicity of National Assessment
aroused local interest in testing and in comparison of local school

district results against those of others as a means of assessing

strengths and weaknesses of the local programs.

State Influence

Partly in response to meeting requirements for federal monies and
partly in response to political maneuvers by education critics and edu;
cation lobbyisté, the state legislatures began enacting accountability
measures. On the economic front, unions have long been negotiating
contracts in the private sector, however only recently have unions (in-
cluding teachers') been negotiating in the public sector (43). The
American Pederation of‘feachers, affiliated with AFL-CIO, urged mili-
tancy as a means to raise salaries for teachers. Their tactics and the
resulting salary gains forced the National BEducation Association into a
more militant stance. Because of existing tax policies, taxpayers have

experienced the great burden of paying for the gains made by public
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workers. Krause (43) suggested that it is not unreasonable for the
public to demand greater accountability from educators in return for
the improved salaries paid to them.

Concern for fiscal accountability and economy may have spurred
legislators in many states to sponsor legislation requiring leead:
school districts to use a management system, e.g., PPBS (34). Program—
ming, Planning, Budgeting System, which was originally designed for use
in ﬁo S. space development and the Defense Department, has been widely
used in government‘agencies and business. With modification, PPBS pro-
vides a means to begin cooperative planning between community members,
professional educators, and the school board (4).

PPBS focuses on the process of planning educational outcomes
through the development of specific objectiveS. Programs are organized
which will lead to the attainment of the objectives; the funds are sys-
tematically budgeted to aid the achievement of the objectives. Addi-
tional characteristics of PPBS are the inclusion of alternative plans
to accomplish stated outcomes and long range planning (55) (56).

Through analysis and evaluation of the school programs, PPBS can
efficientlj aid educators in the decision-making processes. The Ameri-
can Association of School Administrators in their official statement on
accountability posit:

We believe that the planning-budgeting-evaluating system or

any of its counterparts--e.g., the educational resource man-

agement system, the resource allocation decision-making sys-

tem, management by objectives and so forth - - can provide de-

cision makers with more and better information for planning

programs and for choosing among the various ways to allocate

resources to achieve the school system's objectives. (1, p. 25)

PPBS, tﬁe most prevalent system used in education, anticipates

current accountability procedures through: needs identification,
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definition of goals and objectives, development of alternatives to
reach the objectives, and gelection of the most feasible program and
its implementation. The preceding steps provide a basis for evaluation
and justification of programs (5).

In summary, many varied factors.have contributed to the movement
toward accountébility. During the post-Sputnik years, much criticism
was leveled at the schools for failing to meet high expectations. The
minorities voiced their demands for education which was more responsive
and relevant to their particular needs. Disparities of local support
for schools, coupled with deeply imbedded racism, fanned the political
question of whé controls the schools, In 1965, the federal government
passed landmark educational legislation thch wag to provide compensa-
tory educatibn for low-income families. The federal law contained re-
quirements for accountability documentation of local program effective-
ness. Subsequent legislation also contained such provisions. During
the same period, the National Assessment sought to record present school
attainment in ten basic areas and measure the performance against gen-
erally agreed-upon objectives. The attendant publicity of National As-
sessment fostered public interest in testing as a means for comparing
progress of local school digtricts. In order to comply with the re-
quirement for federal education monies, the states began enacting ac-
countability measures. Within the states; major considerations were:
finance, accountability and accreditation. With the recent advent of
negotiation of public school teachers for salary increases, as well as
demands from other public workers, taxpayers were reeling under a tre-
mendous burden. REducational accountability became a visible means of

relating expenditures to programs. In several states, the management
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system PPBS was also mandated.
Regearch

Research dealing with accountability has generally been presented
in the form of (a) state or local reports of introduction and/or imple-
mentation of accountability measures; (b) doctoral dissertations, and
(¢) attitudinal polls. In this section, doctoral dissertations and

attitudinal polls toward educational accountability will be reviewed.

Doctoral Research

Several studies sought perceptions of various school and community
groups in defining accountability (40) (15) (9) (74) (52) (23).
Bdwards (23) found that in general teachers, principals, superinten-
dents, school board chairmen and county commigsion chairmen were in
favor of some form of educational accountability. In a study to deter-
mine the relationship between perceptiong of teachers and administrators
toward accountability, Kiamie (40) found that teachers and administra;
tors perceived most accountability items similarly. The teachers
tended to support the idea that educational accountability would indi-
cate to community members the school’s concern for effectiveness (74).
The teachers in the study by Wolfe (74) took a neutral position when
asked if accountability could be a means to‘assure greater pupil achieve-
ment, while the teachers in the study by Kiamie (40) responded that in-
creased teacher participation in educational decision-making would en-
hance pupil achievement. Dallaville (15) reported that the majority of
teachers and department chairmen said '"no" to the question: "Can

teachers be validly and realistically evaluated in terms of their
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students' progress?" However, the majority of board members, princi-
pals and district-wide administrators responded affirmatively (15).

Concerning the assignment of responsibility for accountability,
teachers, principals, superintendents, school board chairmen and county
commission chairmen believed that responsibility should be shared rather
than assigned to. one special group; they believed that most of the re-
sponsibility should be Borne by those who come in direct contact with
the students (23). In terms of who should assume the greatest degree
of responsibility for pupil perforﬁance, the teachers placed the par—
ents with primary responsibility; students next; then teachers; admini-
strators; with board members last (74). For the planning of an account-
ability program, teachers felt they should have primary input; admini-
strators, second; parents, third; students, fourth; outside experts,
fifth; and board members, sixth (74). Edwards (23) found substantial
support for involvement of parents, teachers and students for a suc-
cessful accountability program.

As to evaluation of school programs, both teachers and administra-
tors felt that students should be given a role, but were hesitant about
extending student participation to include evaluation of teachers and
admiristrators (40). Burns (9) concluded that accountability should
focus on learning output in relation to cost, and should include dis~
closure techniques. Parents and teachers agreed more strongly than ad-
ministrators and students that schools should provide evidence that the
instructional program is motivationally effective (52). Teachers were
in greater agreement than administrators, students and parents that
school officials should disclose specified instructional costs to in-

terested citizens. However, parents were more permissive regarding the
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releage of ingtructional informgtion and general access to records (52);
There was significantrdifference among the éroups (principals, teachers,
superintendents, school board chairmen, and county commission chairmen)
in response to the statemeﬁt: "Parents and the general public should
not be supplied with detailed evaluation results of student performance
in the local schools" (23). In general, there appeared to beva ten—
dency for a larger percentage‘of the groups who were less involved with
clagsroom activities to disagree or strongly disagree.

In regard to which elements of accountability schools should be
accountable for, a large majority of respondents in Edward's (23)
study indicated that the schools should be accountable fqr student per-
formance including the development of- marketable skills and in planning
careers. Murthermore, they believed that appropriations should be
based on whether program objectives were met. They did,'however, re—
ject the concept of merit raises for teacﬁers, performance contracts
and vouchervplansp

Accountaﬁility should be rewarded with accreditation (23). Indeed,
a definite trend toward tieing accountabiiify to accreditation haé been
detected (49). As the state education agencies incorporate account-
ability into accreditation,‘the agencies tend to assume a greater léad~
ership role for improving.public education. Martin (49) concluded that
the accountability movement could provide bpportﬁnity for the state
educational agencieé to exercise positive leadership in assistiﬁg local
school districts to become more “accounfable" for quality education.
He further stated that the state deparfment of education should be di-
rectly involved in helping districts meet accountability demands.

Burns' (9) study yielded the following conclusions concerning the state
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department of education (Colorade): (a) there existed a lack of exper-
tise and need for implementation assitance in the state, (b) there ex-
isted a financial need for implementation and operation frém the state
and, (c) the state department of education will be requested to provide more
assistance than their present available resources. Thus, while there were
challenges for the staté departments of e&uéation to agsume, new oppor-

tunities existed for greater leadership in the improvement of education.

Attitudinal Polls

An important assumption of the advocates of accountability is that
there is widespread diSsatisfactionvwith the schools. Indeed, a 1970
Gallup poll fouﬁd that 67 perqent of the adults surveyed‘favored g
system that would hold teachers and administrators more accountable for
the progress of students" (66). Yet the extent of dissatisfaction re-
mains unclear. A Harris poll (32) showed that 71 percenélof the par-
ents polled were satisfied with the high schooi their children attended.
Although there are few available empirical studies which document com-
munity satisfaction or dissatisfaction with their schools, the public
polls and surveys do provide useful information concerning public at-
titudeg toward educatién°

The National Education Association (57) conducted a national poll
of teachérs concern%ng their attitudes toward performance contracting,
merit pay, and the'véucher system. In response to the question: "Do
you think public school teachers should be paid according to the
achievement of their pupils?", 88 percent replied that they did not
favor the practice. The same group indicated disapproval of voucher sys—

tems and performance contracting. The study concluded.that public school
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teachers did not feel that competition for money should apply to
education.

In a public opinion poll in November, 1966, adults were asked if
they were satisfied or dissatisfied, on the whole, with the education of
their children. The national figures were: T4 percent satisfied and
18 percent dissatisfied. This finding compared with the 1963-1965
surveys which revealed that 73 percent of the adults were satisfied
while 22 percent indicated dissatisfaction (29).

In the 1973 poll, the public was asked if the general attitude to-
ward public schools in the local community had become more favorable
or less favorable. Parents of public school children indicated 42 per-
cent more favorable; 31 percent less favorable. . Of the educatops} 39
percent indicated that their attitudes had become more favorable, while
41 percent reported less favorable attitudes (24, pp. 154-155). The
educators were fairly evehly divided between those whose views toward
the schools had become more favorable and those whose views had become
less favorable. Parents who had children in the public schools reported
more favorable views while those with no children in public school held
less favorable views (24).

Another question within the same poll concerned comparison: "As
you look on your own elementary and high school education, is it your
impression that children today get a better — or worse — education than
you did?" (24, p. 170). Sixty-one percent of the entire sample answered
that their children today get a better education compared to 20 percent
who felt their children's education was inferior to that which they re-
ceived (24, p. 17). For those who felt that the quality of education

had greatly improved, the following reasons were given (in order of
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mentions): (a) wider variety of subjects offered, (b) better facili-
ties/equipment, (c) better teaching methods, (d) better qualified
teachers, and (e) equal opportunities for all students (24, p. 170).

Parent accountability, as opposed to teacher, school, or pupil
accountability, was explored in the 1971 Gallup poll. - The question
was stated as follows:

When some children do poorly in school, some people place

the blame on the children, some on the children's home life,

some on the school, and some on the teachers. Of course, all

of these things share the blame, but where would you place the

chief blame? (24, p. 94)

Fifty-four percent of the adults responded that the ehild's home life
was the chief cause of poor pupil performance. Only 14 percent named
children, 8 percent teachers, and 6 percent the school (24, p. 94)°

To further explore parent accountability, a follow-up question was
asked, The adulte were asked if they favored monthly parent meetings
to find out what parents could do at home to encourage improvement of
their child's behavior and interest in school. Eighty-one percent of
all sdults favored the idea, and 80 percent of the parents favored the
idea (24, p. 95). This high percéntage of support for parent account-
ability revealed a cooperative role of parents with the schools.

The following two surveys (1972, 1973) included the same question
concerning who had the chief blame for pupil failure. The majority for
each year felt that the child's home was the chief cause. However, an
additional question in the 1972 poll revealed that only 37 percent of
the public school parents had attended any meeting during the school
year in which the major topic was how parents could help improve child-

ren's behavior and interest in school. 8Sixty-one percent reported that

they had not attended any meeting during the school year which dealt
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with that subject (24, p. 147). According to the 1972 poll, even
though a majority qf public school parents indicated their willingness
to attend monthly meetings to help improve their children's behavior
and interest in school, only 37 percent of the parents atten@ed any
meeting dealing with this subject.

Several pértinent questions regarding education were included in
the 1968 American National Election Study (67): (a) interest in school
board actions, (b) voting in school bond elections, (c¢) participation
in local school activities, and (d) teacher power. When asked if they
had taken part in any local school matters or activities within the
last two years, less than 21 percent of the respondents replied posi-
tively. Only 48 percent indicated average, moderately high or very
high interest in school board decisions, while 55 percent indicated
that they had voted in at least one election having to do with schools.
This study portrayed a picture of low to moderate interest and partici-
pation in the schools by citizens.

In looking at the parental role of preparing children for the fu-
ture, Gallup found in June, 1967, 48 percent of the parents felt they
did a good job, while 39 percent felt they did a poor job (27). 1In
the same poll, the adulis were asked "Do you think the public schools
generally do a good job or a poor job of preparing children for the
future?* Seventy-one percent indicated that the schools were doing a
good job, while only 19 percent felt the schools were not doing a good
job (27). According to the regional analysis of data, the Midwest
generally rated education more highly than the national figures.

The data from the 1970 Gallup poll indicated a change in public

opinion toward the evaluation of quality of public schools. The report
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stated:

Up to thisg point in history, the majority of citizens have

been quite willing to take the word of the school board

and of the teachers and the administrators thet the schools

are doing a good job. (66)

However, in response to the question: '"Would you like to see the stu-
dents in the local schools be given national tests so that their edu-
cational achievement could be compared with students in other communi-
ties?" 75 percent said yes; 16 percent said no. The response seemed to
show that the public desired to have more objective information about
the school's educational programs. Even though the 1970 Gallup poll
revealed that the public had '"high regard'" for the schools, and a be-
lief that education provides a path to success, a new mood was detected
(66).

In 1970, the public listed the ten major problems facing their
schools ass (1) discipline, (2) integration/segregatiom, (3) finance,
(4) teachers, (5) facilities, (6) dope/drugs, (7) curriculum, (8) par-
ents! lack of interest, (9) trensportation, and (10) school board
policies (66, p. 16).

During the period 1969-1973, discipline was named as the major
problem four out of five years; In 1971, inadequate financial resources
placed first on the list. According to the analysis of the demographic
information, parents of public school children tended to be less con-

cerned about pupil discipline than adults who had little or no involve-

men% with the schools (24).
Summary

Among the various definitions of educational accountability, there



25

is agreement that educators should measure program effectiveness
against stated educational goals, and that a more formal assignment of
responsibilities within the educational system is required. Several
factors have contributed to this nationwide movement toward account-
ability. Public criticism and the failure of national programs to
reach their stated goals have fueled the fire. With the push from. the
federal government for effective evaluation of federally funded educa-
tional programs and the impact of National Assessment of Education,
state governments have enacted legislation requiring accountability of
local school‘districts in order to receive state and federal monies
and accreditation. In many of these same states, the form is also man-
dated; i.e., Programming, Planning, Budgeting System. Professional
education groups and citizen lobbieg are involved in the basic issues
of accountability: Who controls the schools? - To whom should the
schools be accountable?

Recent research has focused on further definition of accountability
and identification of factors which vitally concern the school. In
gensral, teachers, adﬁinistrators, board members, parents and students
gupport the concept of accountability, but differ in regard to evalua-
tior of pupil progress, access 1o records, and degree of accountability.
Polls conducted by Gallup have shown that even though the majority of
Americans have "high regard" for the schools, more information is now
desired by the public in order to judge the quality of current educa-
tional programs of the schools. Today's better educated parents want
objective standards with which to measure pupil progress and efficient

accounting for money expended for their schools.



CHAPTER 111
METHOD AND DESIGN
Population and Sample

The population for this study %as drawn from three Oklahoma school
districts which were differentiated:by (a) geographic location, and (b)
the number of teachers per school district. A list of school districts
using the FPDK model was obtained from the OSU-PDK Goals and Objectives
Program at Oklahoma State University. Using the above criteria, elimi-
nating the smallest school districts, three school districts were se-
lected. It should be noted that each of the three school districts was
studied separately. Demograbhic data from the community members was
used to determine the representativeness of the community committees
that were gelected.

Bach community committee was selected according to guidelines pro-
posed by the school district superintendent and the district task force
committee for accountability. Within the Phi Delta Kappa model there
were suggested methods for selecting representative community members
for the communify committee. The researcher was dependent upon the
superintendent and the district task force committee for the selection

of a representative committee.

26
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Procedures

Teachers

The teachers were adminigtered the Individual Goal Rating Sheet.

The ranking of the 18 goals by the teachers was used as the professional
base for educational priorities. The teachers were also administered

the Individual Rating of the Level of Performance of Current School Pro-

grams. The rating of current school performance by the teachers was
used as the professional base for evaluating the school performance on

the 18 educational goals.

Comminity Members

Theé community members were administered the Individual Goal Rating

Sheet. The rankings of the 18 goals by the community members were used
for correlation with the rankings of the 18 goals by teachers. The

éommunity members were administered the Individual Rating of the Level

of Performance of Current School Programs. A separate questionnaire

was also administered to the community members after the two Phi Delta
Keppa forms were completed. This‘qﬁestionnaire covered the areas of:
(a) concerns about school operations, (b) reciprocal accountability, a
measure of responsibility which parents may feel that they have for the
improvement of school, (c) a school participation measure which asks
community members about past and present involvement with school, and

(d) demographic information about the respondents.
Instruments

Three instruments were used in this study. They were: Phi Delta
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Kappa Individual Goal Rating Sheet, Phi Delta Kagga Individual Rating

of the Level of Performance of Current School Programs, and Question—

naire for Representative Community Committee.

Phi Delta Kappa Individual Goal Rating Sheet

The Individual (oal Rating Sheet was cpmpleted by boith the teach-
ers and the community members. The ratings of the 18 goals by teachers
and community members were used to check similarity or dissimilarity in

the priority of goals.

Phi Delta Kappa Individual Rating of the

Level of Performance

Phi Delta Kappa Individual Rating of the Level of Performance was

administered to the teachers and community members. This form consisted
of the 18 goal statements and categories for rating them on a scale
from 1-15. The categories are: Extremely Poor (1-3), Poor (4-6), Fair,
But More Needs to Be Done-(7-9), Leave As Is (10-12), and Too Much Is

Being Done (13-15).

Questionnaire for Representative Community

Committee

The Questionnaire for Representative Community Committee, developed

by the researcher, was a four part instrument covering (1) concerns

about school operation, (2) reciprocal accountability, (3) a measure of
involvement with the school, and (4) demographic data from the respon-
dents. Based on a reviewﬁof the literature concerning educational ac-

countability, the questions were designed to gain information outside
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the goal rating and performance rating of the PDK model. The question-
naire was revised to incorporate suggéstions of the doctoral committee.
It was administered to a seminar of doctoral students in education to
check the validity and clarity of the items. Subsequently the instru-
menf was prétested with a commnity group involved in needs assessment
similar to the three groﬁps used in the study. PFrom the pretest it was
determined that items were easily understood, marked quickly, and con-
venient to score.

In part one of the questionnaire community members were asked to
respond to six statements dealing with concerns about school operations,
selecting answers which approximated their opinions. The responses pro-
vided information about areas (outside the PDK goal ranking and perfor-
mance rating) which community members felt needed improvement.

In the‘second part of the quesfionnaire community members responded
1o seven statements dealing with reciprocal accountability of teachers
and community members by selecting answers which approximated their
opinions. The responses provided information as to how the community
members felt toward the concept of accountability for pupil performance.

In part three, the community members were asked to indicate past
and present involvement with the school by checking appropriate cate-
gories. Responses to this item provided information about past and pre-
sent involvement, or noninvolvement; of community members in the school
program.

In part four, the community members were asked to provide bio-
graphical information in four different categories. This data was used

to assess the representativenegs of the community committees.
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Statistical Treatment

Spearman rank order correlation was used to measure the relation-
gship beﬁweén the expressed goals of teachers and the expressed goals of
community members. Spearman rho was appropriate because it measures
the degree of correlation between two sets of ranked data (12, p. 214).
The correlations were accepted as significant at the .05 level. A cor-
rection factor for tied ranks was used as described in Bdwards (22, pp.
426-429).

| Pearson product moment correlation was uged to measure the rela-
tionship between perceived school performance as rated by teachers and
by community members. The median evaluation of each rank was used as
the basic data for the correlation. Pearson product moment correlation
(4) was selected because it is used to determine the degree of associa-
tion between two sets of paired numbers (8, p. 152). The correlations
were accepted as significant at the .05 level.

Data for questions three through five of the study are presented
in tabular form using percentages.

The original intention was to test the relationship between com-
munity members’ involvement or noninvolvement with the school and
their satisfaction or dissatisfaction with school operations. Phi co-
efficient was to be used to measure this relationship. However, there
were too few community members who were not involved with the school,
past or present, to make such a test meaningful. The responses to ques—
tior six are presented in tabular form showing numbers in each category

of involvement.
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Summary

The purpose of this study was to determine if a relationship
exists between goal ranking for the schools by teachers and community
members, and if a relationship exists between performance rating of
these goals by teachers and community members. Additional information
was sought from community members toward certain aspécts of school oper-
ation, and accountability of school personnei and parents for pupil per-
formance in school.

The three Oklahoma school districts were selected from a list of
districts using the Phi Delta Kappa Model for Community and Professional
Involvement. The three communities were differentiated by geographical
location and nuhber of teachers per school district. Within each school
district, a representative commnity committee was selected under the
direction of the superintendent. The community members and teachers of

"each school district were adminiétered Phi Delta Kappa Individual Goal

Rating Sheet, and Phi Delta Kappa Individual Rating'gi the Level of

~ Performance of Current School Programs. The community members of each

representative committee were also given the Questionnaire for Repre-

sentative Community Committee.

Spearman rank order correlation was used to determine the rela;
tionship between thé expfessed goals of the teachers and the community
members. To determine the relationship between perceived school per-
formance as rated by the teachers and the community members, Pearson

product moment correlation was used. Data from the Questionnaire for

Representative Community Committee was pregented in tabular form using




frequency percentages. Question six for study was deleted because
there were too few community members who were not involved with the

school.
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CHAPTER IV
RESULTS OF THE STATISTICAL ANALYSIS

The population for this study consisted of three Oklahoma school
districts which differed in geographical locations and number of teach-
ers and students. From each population, a representative sample of
community members was selected under the direction of the school dis-
trict superintendent. Two school districts used random selection of
community members; the largest school districts used a stratified ran-
dom selection. In two of the school districts, the total number of
teachers participated in the goal ranking and performance rating of
goals; however, in the largest school district, a completely randomized
sample of teachers was selected.

Within each of the three school districts, the superintendent had
a tenure of more than five years, and school bonds had successfully
passed during thé last five years. Thisg evinced some stability in the
administrative leadership and public support of the schools.

The results of the statistical analysis are presented in this
chapter. Bach question for study is repeated and the findings will
follow. Question six of the study was deleted because of numbers too
small for statistical analysis. The question was: "Is there a rela-
tionship between extent of involvement with the schools and the commun-
ity members' expressed satisfaction with school operations?" Complete

tables of biographical information from the community members appears

33
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in Appendix E. The findings will be presented in the following se-
quences: School District A, School District B, School District ¢, and

summary .
School District A

School district A, the largest:of the three in the study, had ap-
proximately 6,000 students and 327‘teachers. 0il refining was the ﬁain
industry of this medium sized Oklahoma town. This school district
chose a stratified random sample of sixty community members in order to
insure inclusion of ethnic members, educators, students, and former
students. A completely randomized sample of sixty teachers was selected
to participate in: the study.

The community committee of school district A was 47 percent male
and 53 ﬁercent female. They repgrted the highegt level of.education
attained in the following percentages: .some high school, 8; high school
graduate, 8; some college,‘23; college graduate, 55; trade or business
school, 5. The occupation, according to the head of household, in-
cluded the following percentages: business and professional, 475 cleri-
cal and sales, 18; farm; 5; skilled labor, 173 and students, 13. It
appeared that the committee éehbérship was skewed in“favor of the col-
lege educated, and the business and professional persons.

Question 1. Is there a relationship between expressed goals of
the teachérs and expressed goals éf theApommunity members?

Table I showed tﬂe correlation of median ranks of fDK goal state-
ments by teachers and community members. There was a high and positive
relationship between the rankings by both groups (rsA= .8978).

Table II allowed for closer inspection of ranking of goals by
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CORRELATION OF MEDIAN RANKS OF THE PDK GOAL

STATEMENTS, RANKED BY TEACHERS AND
COMMUNITY MEMBERS OF SCHOOL
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DISTRICT A
Goal Teachers Community Members
Number Median Rank Median Rank
1 3 6.5 3 6.5
2 2 10.0 2 12.0
3 2 10.0 2 12.0
4 5 1.0 4 2.5
5 2 10.0 2 12.0
6 3 6.5 3 6.5
7 1 15.0 1 17.0
8 3 6.5 3 6.5
9 1 15.0 1 17.0
10 1 15.0 2 12.0
11 4 3.0 3 6.5
12 1 15.0 1 17.0
13 1 15.0 2 12.0
14 1 15.0 2 12.0
15 1 15.0 2 12.0
16 4 3.0 4 2.5
17 3 6.5 4 2.5
18 4 3.0 4 2.5
N =57 N=261
r, = .8978%
P (.01

*Corrected for ties

See Appendix C for goal ranking procedure.
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PERCENTAGE DISTRIBUTION OF GOAL RANKINGS

BY TEACHERS AND COMMUNITY MEMBERS IN
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SCHOOL DISTRICT A
—— T
Ngzgir Teachgrs . Ranklngs ‘ Community.Member§
Low Medium High Low Medium High
7 7 7 % % 7
1 12.28 63.16 24.56 11.48 54.10 34.43
2 49.12 42.11 8.77 31.15 50.82 18.03
3 35.09 54.39 10.53 39.34 47.54 13.11
4 5.26 36.84 57.89 1.64 22.95 75.41
5 24.56 56.14 19.30 36.07 52.46 11.48
6 10.53 61.40 28.07 8.20 44.26 47.54
7 63.16 26.32 10.53 59.02 36.07 4.92
8 10.53 61.40 28.07 14.75 45.90 39.34
9 54.39 35.09 10.53 50.82 36.07 13,11
10 38.60 49.12 12.28 55.74 37.70 6.56
11 10.53 49.12 40.35 6.56 39.34 52.46
12 56.14 40.35 3.51 83.61 11.48 4.92
13 47.37 47.37 5.26 59.02 34.43 6.56
14 43.86 49.12 7.02 50.82 39.34 9.84
15 40.35 45.61 14.04 50.82 39.34 9.84
16 5.26 36.84 54.39 6.56 37.70 55.74
17 5.26 42.11 52.63 11.48 40.98 44.26
18 7.02 35.09 57.89 4.92 32.79 62.30
N =57 N = 61

*Rankings = Low (0~1) Medium (2-3) High (4-5)
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teachers. The majority of teachers named the following goalé as being
of high priority:
4. Develop skills in reading, writing, speaking, and listening;

16. Develop pride in work and a feeling of self-worth;

18. Gain a general education.

The majority of teachers ranked three goals low in priority:
7. Understand and practice the skills of family living;
9. Develop skills to enter a specific field of work;

12. Learn how to use leisure time.

Table II provided a summary of ranking of goals by community mem—
bers. Differing slightly in their ranking of the top goals, the major-
ity of community members listed high priority goals as:

4. Develop skills in reading, writing, speaking, and listening;

11. Develop a desire for learning now and in the future;

12. Develop pride in work and feeling of self-worth;

18, Gain a general education.

CGoals ranked low in priority by a majority of community members were:
7. Understand and practice the skills of family livings
9. Develop skillg to enter a specific field of work;

10. Learn how to be a good manager of money, property and

regources;

12. Learn how to use leisure time;

13. Practice and understand the ideas of health and safety.

14. Appreciate culture and beauty in the world;

15. @Gain information needed to make job selections.

The majority of community members included seven goals in the low (0-1)

category while the teachers named only three for that category.
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Question 2. Is there a relationship between evaluations of school
pefformance on goals by teachers and community members?

Table III presented the correlation of median evaluation of school
performance on goal statements by teachers and community members. The
relationship was high and positive (r = .7359). This correlation was
higher than that achieved in either of the other two school districts.

Summaries were presented of the percentage distributions of evalu-~
ation of the school performance in Tables IV and V. These two tables
allowed a closer comparison of the rating of school performance by
teachers and community members. The two groups were quite similar.
Only items 9 and 12 produced a difference of 15 or more percentage
points, with more community members than teachers rating these goals
as satisfactori;y performed.

guestion 3. Do community members express concerns about disci-
pline, finance, teachers, and the educational program in their schools?

Table VI showed the responses to part one of the questionnaire
dealing with concerns about school operation. In response to the
question: "Overall, how well do you think your schools are doing in
meeting the needs of children in this community?" 53 percent replied
that the schoolé were doing an adequate job and 40 percent, excellent.
The community members also expressed satisfaction with the teachers.
ﬁighty-three percent of the sample felt that teachers were doing an
adequate to excellent job. Generally the community members revealed
strbng satisfaction with the operation of their schools. To the ques~
tion, "How well does your school communicate to community members
about its academic program?" 48 percent responded fair to poor, indi-

cating need for improvement. Item six showed that 78 percent of the
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TABLE III

CORRELATION OF MEDIAN EVALUATION OF SCHOOL
PERFORMANCE ON PDK GOAL STATEMENTS AS
REPORTED BY TEACHERS AND COMMUNITY
MEMBERS IN SCHOOL DISTRICT A

Goal . —_ Median BEvaluation
Number Teachers Community Members

1 - 9 9
2 10 10

3 9 9.5
4 9 9

5 9 9

6 9 9

7 10 10

8 9 9

9 9 10
10 9 9

11 9 8

12 10.5 11

13 10 10
14 11 10
15 9 9

16 9 8

17 8

18 10.5 10

N = 60 N =60




TABLE IV

PERCENTAGE DISTRIBUTION OF EVALUATION OF
SCHOOL FERFORMANCE ON PDK GOAL STATE-
MENTS AS REPORTED BY TEACHERS
IN SCHOOL DISTRICT A
: 'y

Goal ____Performance Evéluation
Number 1 I IIT IV v
% % % % %
1 0.00 0.00 5.00 63.33 31.66
2 1.66 1.66 8.33 31.66 56.66
3 0.00 1.66 6.66 41.66 50.00
4 0.00 0.00 20.00 43.33 36.66
> 0.00 3.33 8.33 43.33 45.00
6 0.00 1.66 11.66 51.66 35.00
7 3.33 5.00 11.66 30.00 50.00
8 1.66 0.00 10.00 56.66 31.66
9 0.00 0.00 10.00 41.66 45.00
10 5.00 1.66 8.33 48.33 36.66
11 0.00 1.66 13.33 51.66 33.33
12 13.33 3.33 5.00 30.00 48.33
13 3.33 0.00 1.66 40.00 55.00
14 3.33 1.66 1.66 _ 28.33 £5.00
15 5.00 1.66 8.33 43.33 41.66
16 0.00 0.00 23.33 50.00 26.66
17 1.66 3.33 16.66 58.33 20.00
18 0.00 1.66 3.33 21.66 73.33
N =60

I. Too Much is Being Done

II. Bxtremely Poor

III. Poor

IV. PFair, More Needs to be Done
V. Leave ae is
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TABLE V

PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL
PERFORMANCE ON PDX GOAL STATEMENTS AS
HREPORTED BY COMMUNITY MEMBERS IN
SCHOOL DISTRICT A

Goal __Performance Evaluation
Number 1 11 111 1V v
% % % % %
1 0.00 0.00 3.33 56.66 40.00
2 1.66 5.00 10.00 33.33 50.00
3 0.00 1.66 3.33 45.00 50.00
4 0.00 0.00 13.33 43.33 43.33
5 0.00 0.00 5.00 48.33 46.66
6 0.00 0.00 16.66 56.66 26.66
T 6.66 5.00 15.00 23.33 50.00
8 1.66 1.66 20.00 43.33 33.33
9 3.33 0.00 10.00 23.33 63.33
10 3.33 5.00 21.66 30.00 40.00
11 0.00 8.33 10.00 55.00 26.66
12 16.66 3.33 3.33 13.33 63.33
13 6.66 3.33 10.00 21.66 58.33
14 6.66 3.33 5.00 25.00 60.00
15 0.00 5.00 11.66 40.00 43.33
16 0.00 0.00 20.00 60.00 20.00
17 1.66 3.33 11.66 61.66 21.66
18 1.66 1.66 1.66 36.66 58.33
N = 60

I. Too Much is Being Done

II. Extremely Poor

III. ©Poor

IV. TFair, More Needs to be Done
V. Leave as is



TABLE VI

CONCERNS ABOUT SCHOOL OPERATION EXPRESSED BY
COMMUNITY MEMBERS IN SCHOOL DISTRICT A

Statement Concern Expressed
Number Excellent  Adequate Fair Poor - No Answer-
' % % % % %
1. Overall, how well do you think your schools 40.00 53.33 6.66 0.00 0.00
are doing in terms of meeting the needs of
children in this community?
2. How well do you think teachers in your 18.33 65.00 10.00 3,3} 0.00
schools are doing their job? '
3. How would you rate pupil discipline in 18.33 48.33 28,133 3.33 0.00
your schools?
4. How would you rate the extracurricular program 66.66 20.00 10.00 3.33 0.00
provided for the children in your schools?
5. How well does your school communicate to com- 16.66 33.33 38.33 10.00 0.00
munity members about its academic program?
6. How well do you think that the schools are 38.33 40.00 15.00 6.66 0.00

using the tax monies available to them?
N = 60

2y
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sample was satisfied with the schqol's use of tax monies.

Question 4. Do community meﬁbers feel that parents have a re-
sponsibility to help improve the performance of pupils in their schools?

Table VII presented the responses of community members to recipro-
cal accountability statements. Seventy-five percent felt that parents
should have more say about school matters such as teacher selection and
" retention. A majority of the respondents agréed with the statements
that parents should participate in (a) the determination and enforce-
ment of schooi rules for pupil behavior, and (b) in the determination
of school curricﬁlum. The community members were fairly evenly divided
over the matter of holding administrators and teachers more accountable
to the public for academic performance of pupils. Férty—one percent
agreed with the stétement, while 47 percent disagreed. However, T2
percent disagreed that administrators and teachers shouid be held more
accouhtable for the behavior of pupils in school. The community mem—
bers overwhelmingly éupported the ideas of (a) giving time and assis-
tance to improve the educational program, and (b) of assuming parental
regponsibility for the behavior of their children in school.

Question 5. To what extent have community members been involved
with their schools in the past (prior to 1973-74), and what is the ex-
tent of their present involvement?

Information concerning involvement of community members with the
schools was presented in Table VIII. Of the sixty community members,
only eight persons had not been involved with the schools in the past
or during 1973~74. The two most prevalent activities were: (a) as~
sistance in school projects, and (b) membership in parent-teacher or-

ganization. The community members of school district A had the highest



TABLE VII

RESPONSE TO RECIPROCAL ACCOUNTABILITY ITEMS BY

COMMUNITY MEMBERS IN SCHOOL DISTRICT A

Statement _Response _
Number Agree Disagree No
Opinion
% % %

1. Parents should have more say about what goes on within the school 20.00 75.00 5.00
on matters such as teacher selection and retention. :

2. Parents should have & part in determining and enforcing school 58.33 38.33 -3.33
rules for pupil behavior. :

3. Parents should have & part in determining the curriculum of the 51.66 45.00 3.33
school.

4. Teachers and administrators should be held more accountable to 41.66 46.66 11.66
parents and the community for the academic performance of
pupils in the schools.

5. Parents and/or community members should be willing to give time 93.33 1.66 5.00
and assistance to the school when it will help improve the '
educational program. ‘

6. Teachers and administrators should be held more accountable for 25.00 T1.67 3.33
the behavior of pupils in school.

7. Parents should be held accountable for the behavior of their 88.33 6.66 5.00
children in school.

N = 60

124
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TABLE VIII

SCHOOL INVOLVEMENT OF COMMUNITY MEMBERS
IN SCHOOL DISTRICT A

Typg ) ) “ Past Enmnt
%
‘Member of Parent-Teacher

Organization 48.33 36.67
Officer of Parent-Teacher

Organization 31.67 13.33
Participated in Parent- .

Teacher Conferences 38.33 25.00
Room Mother 40.00 11.67
Volunteer-Aide ‘ 15.00 10.00
Assisted in School Projects : 50.00 10.00
Total Involved in Past or Present 86.67
Total Non-Involved in Past or Present 13.33

N = 60
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percentage of community involvement with the assistance in school pro-
jects, and the highest overall percentage of community involvement with

the schools.
School Digtrict B

School district B, smallef in population, size and wealth than
school district A, was a consolidated rural district. The two major
indugtries in the area were oil production and agriculture. The stu-
dent population was approximately 950, and the number of teachers was
62.

The community committee of school district was 41 percent male
and 59 percent female. They reported the highest level of education
attained in the féllbwing percentages: 'grade school, 4; some high
school, 19; high school graduate, 26; some college, 1ll; college gradu-
ate, 11; and trade or business school, 22. The occupations, according
to the head of household, included the following percentagess business
and professional, 30; clerical and sales, ll; farm, 22; skilled labor,
26; non-lsbor force, 4; and students, 7. It appeared that the commun-
ity committee was representative of school district B.

Question 1. Is there-a relationship between expressed goals of
the teachers and expressed goals of the community members?

The correlation of median ranks of PDK goal statements by teach-
ers and community members were shown in Table IX. There was a high and
positive relationship of r = .8001

Table X provided for closer inspection of prioritization of goals
by teachers and -community members. The majority of teachers in school

district B chose three goels as being of high priority. The goals



TABLE IX

CORRELATION OF MEDIAN RANKS OF THE PDK GOAL
STATEMENTS, RANKED BY TEACHERS AND
COMMUNITY MEMBERS OF SCHOOL

DISTRICT B
Goal Teachers Community Members
Number Median Rank Median Rank
1 4 3.5 3 55
2 2 10.0 2 12.0
3 1 15.5 2 12.0
4 5 1.5 5 1.0
5 1 15.5 2 12.0
6 3 6.0 2 12.0
7 1 15.5 2 12.0
8 4 3.5 3 5.5
9 2 10.0 2 12.0
10 2 10.0 2 12.0
11 3 6.0 3 5.5
12 1 15.5 1 17.5
13 2 10.0 2 12.0
14 1 15.5 1 17.5
15 1 15.5 2 12.0
16 3 6.0 3 55
17 2 10.0 4 2.5
18 5 1.5 4 2.5
N = 54 N =41
r, = .8001*
P ¢.01

*Corrected for ties

See Appendix C for goal ranking procedure.
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"TABLE X

"PERCENTAGE DISTRIBUTION OF GOAL RANKINGS
BY TEACHERS AND COMMUNITY MEMBERS IN
SCHOOL DISTRICT B

Goal Rankings¥* __
Number Teaqhe?s- . Communlty‘Mémberg
‘ Low Medium High Low Medium High
% 7 % £ 7 i
1 9.26 46.30 44.44 14.63 °  29.27 56.10
2 46.30 37.04 16.67 48.78 26.83  24.39
3 42.59 53.70 3.70 51.22 34.15 14.63
4 1.85 27.78 70.37 12.20 12.20 75.61
5 27.78 57.41 14.81 56.10 36.59 7.32
6 24.07 50.00 25.93 29.27 31.71 39.02
7 38.89 50.00 11.11 56.10 29.27 14.63
8 3.70 51.85 44.44 31.71 17.07 51.22
9 38.89 50.00 14.81 31.71 41.46 26.83
10 40.74 51.85 7.41 48.78 34.15 17.07
11 18.52 53.70 27.78 24.39 31.71 43.90
12 59.26 33.33 7.41 0 63.41 21.95 14.63
13 38.89 53.70 T.41 46.34 46.34 T.32
14 55.56 35.19 9.26 65.85 24.39 9.76
15 44.44 46.30 9.26 51.22 34.15 12.20
16 11.11 62.90 25.93 21.95 51.22 26.83
17 9.26 35.19 55.56 T.32 46.34 46.34
18 16.67  25.93  57.41 14.63  17.07  68.29
N =54 N = 41

*Rankings = Low (0-1) Medium (2-3) High (4-5)
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were:
4. Develop sgkills in reading, writing, speaking, and listening;
17. Develop good character and self-reépect;
18. Gain a’genéral education.
The following four goals were ranked low in priority by a majority of
teachersf
2. Learn how to respect and get along with people who think,
dress and act differently;
12. Learn to use leisure time;
14. Appreciate culture and beauty in the world;
15. Gain information needed to make job selections.
The majority of community members ranked three goals high in
priority. These goals were:
1. Learn how to be a good citizen;
8. Learn to respect and get along with people with who we work
and live;
18. Gain a general education.
A majority of community members ranked six goals low in priority as
compared to three goals ranked low by the teachers. Those goals
ranked low by community members were:
3. Learn about and try to understand the changes that take place
in the world;
5. Understand and practice democratic ideas and ideals;
7. Understand and practice the skills of family living;
12. Learn how to use leisure timej;
14. Appreciate culture and beauty in the world;

15. QGain information needed to make Jjob selections.
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@Question 2. Is there a relationship between evaluations of school
performance on .goals by teachers and community members?

Table XI presented the correlation of median evaluation of school
performance by teachers and community members. The relationship was a
moderate but positive r = .4315. Ofvall three school districts, this
correlation on performance on goals was the lowest.

The differences in rating were presented in summary tables of per—
centage distributions of evaluation (Tables XII and XIII). Community
members tended to rate as satisfactorily performed those goals which
they had ranked low in priority. None of the eighteen goals received
a satisfactory rating by a majority of the teachers, while four goals
were rated as satisfactory by a majority of the community members. In
the category I, "Too Much Is Being Done,'" some community members placed
two of the goals, whereas teachersg placed seven goals in this category.
The community members rated the performance of most of the goals in
categories III, IV and V, while the teachers used all five categories.

GQuestion 3. Do community members express concerns about disci-
pline, finance, teachers, and the educational program in their schools?

Table XIV presented frequency distributions of community concerns
toward school opbration. Sixty-three percent of the community members
felt that the schools were‘meeting the needs of children adequately,
and 7 percent felt the schools were doing an excellent job. Likewise,
78 percent of tﬁe community members responded that the teachers were
doing an adequate to excellent job. However, there was some criticism
evident in statement three. The responses were fairly evenly divided
betweelithose who felt that pupil discipline should be improved and

those who felt that pupil discipline was adegquate or excellent.
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TABLE XI

CORRELATION OF MEDIAN EVALUATION OF SCHOOL
PERFORMANCE ON PDK GOAL STATEMENTS AS
REPORTED BY TEACHERS AND COMMUNITY
MEMBERS IN SCHOOL DISTRICT B

Qoal Median Evaluation
Number Teachers ' Community Members
1 8 9
2 9 10
3 8 9
4 9 9
5 9 10
6 8 9
7 8 10
8 9 9
9 8 9
10 8 9
11 8 9
12 9 9
13 9 10
14 9 10
15 8 - 8
16 8 9
17 1 9
18 9 9
N =254 N=231
r = 4315
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TABLE XII

PERCENTAGE DISTRIBUTION OF EVALUATION OF
SCHOOL PERFORMANCE ON PDK GOAL STATE-
MENTS AS REPORTED BY TEACHERS

IN SCHOOL DISTRICT B

Goal Performance Evaluation
Number 1 11 111 IV . v
% % % % %
1 0.00 0.00 14.04 56.14 29.82
2 0.00 1.75 10.53 49.12 38.60
3 1.75 1.75 14.04 57.89 24.56
4 0.00 1.75 12.28 45.61 40.35
5 0.00 1.75 10.53 50.88 36.84
6 0.00 3.50 21.05 49.12 26,32
7 1.75 3.50 24.56 35.09 35.09
8 0.00 7.01 14.04 40.35 38.60
9 0.00 0.00 29.82 45.61 24.56
10 1.75 5.26 - 26.32 47.37 19.30
11 0.00 0.00 29.82 52.63 17.54
12 5.26 1.75 19.30 31.58 42.11
13 1.75 1.75 . 3.50 49.12 43.86
14 0.00 5.26 19.30 31.58 43.86
15 0.00 0.00 17.54 50.88 31.58
16 1.75 5.26 14.04 63.16 15.79
17 1.75 1.75 29.82 52.63 14.04
18 0.00 0.00 10.53 45.61 43.86
N =5

I. Too Much is Being Done

II. Bxtremely Poor

III. Poor

IV. Fair, More Needs to be Done
V. Leave as is
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“TABLE XIII

PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL
PERFORMANCE ON PDK GOAL STATEMENTS AS
REPORTED BY COMMUNITY MEMBERS IN
SCHOOL DISTRICT B

Goal Performance Bvaluation
Number i 11 111 IV v
% % - % %
1 0.0 0.0 9.68 48.39 41.94
2 0.0 6.45 12.90 29.03 51.61
3 0.0 6.45 6.45 41.94 45.16
4 0.0 3.23 12.90 35.48 48.39
5 3.23 3.23 6.45 35.48 51.61
6 0.0 0.0 12.90 64.52 22.58
7 0.0 9.68 16.13 22.58 51.61
8 0.0 3.23 6.45 51.61 38.71
9 0.0 3.23 16.13 48.39 32.26
10 0.0 3.23 19.35 45.16 32.26
11 0.0 3.23 9.68 54.84 32.26
12 3.23 0.0 19.35 32.26 45.16
13 0.0 0.0 0.0 29.03 70.97
14 0.0 3.23 6.45 45.16 45.16
15 0.0 6.45 19.35 138.71 35.48
16 0.0 0.0 12.90 61.29 25.81
17 0.0 0.0 9.68 70.97 19.35
18 0.0 0.0 0.0 64.52 35.48
N =31

I. Too Much is Being Done

1I. Extremely Poor

III. Poor

IV. Fair, More Needs to be Done
V. Leave as is



TABLE. XIV

CONCERNS ABOUT SCHOOL OPERATION EXPRESSED BY
COMMUNITY MEMBERS IN SCHOOL DISTRICT B

Statement Concern Bxpressed
Number™" Excellent  Adequate Fair Poor No Answer
% % % % %

l. Overall, how well do you think your schools T.41 62.96 25.93 0.00 3.70
are d01ng in terms of meeting the needs of
children in this community?

2. How well do you think teachers in your 18.52 59.26 22.22 0.00 0.00
schools are doing their job.

3. How would you rate pupil d1301p11ne in 11.11 . -37.04 44.44.’ T.41 0.00
your schools?

4. How would you rate the extracurricular program 48.15 37.04 11.11 0.00 3.70
provided for the children in your schools? ) ‘

5. How well does your school .communicate to com- T.41 29.63 55.56 T.41 0.00
munity members about its academic program?

6. How well do you think that the schools are 14.81 48.15 37.04 0.00 0.00
using the tax monies available to them?

. N =27

149
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Dissatisfaction was expressed in regard to school communication to the
public about the academic program. Sixty-three percent rate the school
fair to poor on this item.
Question 4. Do community members feel that parents have a respon-
sibility to help improve the performance of pupils in their schools? =
Table XV showed the frequency distributions of responses of com-

munity members toward reciprocal accountability. The majority of commun-

about teacher selection and retention; however, they gave strong sup-
port to the remaining statements. In terms of accountability, the com-
munity members felt that parents should (a) participate in determining
school rules for pupil behavior, (b) participate in school curriculum,
and (c) willingly assist the school to improve its educational program.
Ninety-three percent of the community members felt that parents should
be accountable for the behavior of their own children in school.
. Sixty-three percent felt that teachers and administrators should be
held more acoouptable to parents and the commnity for the academic
performance of pupils. bn the other hand, 67 percent also égreed that
teachers and administrators should be held more accountable for the be-
havior of pupils in school. Thus, while the community members indi-
cated they wanted to have more input.to the school system, with the
exception of teacher selection and retention, they strongly agreed that
teachers and administrators should be held more accountable for aca-
demic performance and béhavior of pupils in school.

Question 5. To what extent have community members been involved
with their schools in the past (prior to 1973-74), and what is the ex-

tent of their present involvement?



TABLE XV

RESPONSE TO,HECIPROCAL>ACCOUNTABILITY ITEMS BY
COMMUNITY MEMBERS.IN SCHOOL DISTRICT B

Statement Response
Number Agree Disagree No
Opinion
% % -k
1. Parents should have more say about what goes on within the school 29.63 62.96 . T.41
on matters such as teacher selection and retention.
2. Parents should have a part in determining and enforcing school T4.07 25.93 0.00
rules for pupil behavior.
3. Parents should have a part in determining the curriculum of the T70.37 22.22 T.41
school.
4. Teachers and adminigtrators should be held more accountable to 66.66 29.63 3.70
parents and the community for the academic performance of
pupils in the schools.
5. Parents and/or commnity members should be willing to give time 88.89 3.70 T.41
and assistance to the school when it will help improve the
educational program.
6. Teachers and administrators should be held more accountable for 66.67 22.22 11.11
the behavior of pupils in school. :
7. Parents should be held accountable for the behavior of their ' 92.59 - 3.70 3.70

children in school.
N =27

96
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Information concerning involvement of community members with the
school was.presented in Table XVI. Seventy percent of the sample had
been involved in some type of schooi activity prior to and/or during
the 1973-74 year. Community members had participated in more school
activities in the past than during the current year. The two most pre-
valent activities were (a) parent-teacher conferences and (b) assist-

ing in school projects.
School District C

School district C was centered in a small agricultural community.
The consolidated district had approximately 743 students gnd 40
teachers. '

The community committee of school district C was 32 percent male
and 68 percent female. They reported theihigheét level of education
attained in the following percentages: g;ade schoél, 33 some high
school, 8; high school‘graduate, 273 some college, 30; college graduéte,
22; trade or business school, ll. The occupations, according to the
haai of household, included the following percentages: Susiness and
professional, 19; clerical and sales, 19; farm, 5; skilled labor, 30;
unskilled labor, 1ll; non-labor force; 33 students, 1l. It appeared
that the community committee was representative of school distfict c.

Question 1. Is there a relationship between expressed goals of
the teachers and expressed goals of the community members?

Table XVII showed the correlation of median ranks-of PIK goal
statements by teachers and community members. The relationship was a
high and positive r_ = .8696.

Table XVIII allowed for closer inspection of ranking of goals by



TABLE XVI

SCHOOL INVOLVEMENT OF COMMUNITY MEMBERS

IN SCHOOL DISTRICT B
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Type Pagt Present
% %
Member of Parent-Teacher

Organization 25.93 14.81
Officer of Parent-Teacher

Organization 11.11 0.00
Participated in Parent-

Teacher Conferences 33.33 22.22
Room Mother 18.52. 3.70
Volunteer Aide 18.52 11.11
Assisted in School Projects 33.33 18.52
Total Involved in Past or Present T0.37
Total Non-Involved in Past or Present 29.63




TABLE XVII

CORRELATION OF MEDIAN RANKS OF THE PDX GOAL

STATEMENTS, RANKED BY TEACHERS AND
COMMUNITY MEMBERS OF SCHOOL

59

DISTRICT C
.Goal Teachers Community Members
Number Median Rank Median Rank
1 3 7.0 3 5.5
2 2 12.5 2 12.0
3 2 12.5 2 12.0
4 4 2.0 4 1.5
5 2 12.5 2 12.0
6 3 1.0 3 5.5
7 1 17.5 1 17.5
8 4 2.0 3 5.5
9 2 12.5 2 12.0
10 2 12.5 2 12.0
11 3 7.0 3 5.5
12 2 12.5 1 17.0
13 2 12.5 2 12.0
14 2 12.5 1 17.0
15 1 17.5 2 12.0
16 4 2.0 3 5.5
17 3.5 4.5 4 1.5
18 3.5 4.5 3 5.5
N =32 N =41
r, = .8696*
p £.01

*Corrected for ties

See Appendix C for goal ranking procedure.
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TABLE XVIII

PERCENTAGE DISTRIBUTION OF GOAL RANKINGS
BY TEACHERS AND COMMUNITY MEMBERS IN
SCHOOL DISTRICT C

Goal _Renkings® .
Number Teaehe?s . Communlty'memberg
Low Medium High Low Medium High
% % % % % %
1 12.50  75.00  12.50 9.76  53.66  36.59
2 34.38  50.00  15.63 31.71  51.22 9.76
3 40.63  46.88  12.50 17.07  75.61 7.32
4 3.13  25.00  71.88 2.44  36.59  60.98
5 15.63  178.13 6.25 39.02  51.22 9.76
6 15.63  56.25  28.13 19.51  34.15  46.34
T 59.38 37.50 3.13 63.41 34.14 2.44
8 0.00  31.25  68.75 12.20  78.05  31.71
9 37.50 53.13 9.38 36.59 48.78 14.63
10 46.88  50.00 3.13 34.15  58.54 7.32
11 9.38  59.38  31.25 7.32  48.78  43.90
12 46.88  46.88 6.25 78.05  19.51 2.44
13 46.88.  50.00 3.13 36.59  56.10 7.32
14 46.88  46.88 6.25 68.29  24.40 7.32
15 56.25 37.50 6.25 21.95 56.10 21.95
16 0.00  43.75  56.25 7.32  63.41  29.27
17 3.13  46.88  50.00 2.44  46.34  51.22
18 15.63  34.38  50.00 14.63  36.59  48.78
N = 32 N = 41

*Rankings = Low (0-1) Medium (2-3) High (4-5)
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teachers and community members. The majority of teachers némed the
following goals as being of high prioritys
4. Develop skills in reading, writing, speaking, and listening;
8. Learn to resbect and get along with people with whom we work
and live;
16. Develop pride in work and a feeling of self-worth;
17. Develop good character and self-respect;
18. @Gain a general education.
The following two goals were ranked low in priority by a majority of
the teachers:
T. Understand and practice. the skills of family living;
15. Gain information needed to make job selections.
The majority of community members ranked two goals high in
priority:
4. Develop skille in reading, writing, speaking, and listening;
17. Develop good character and self-respect.
The following three goals were ranked low in priority by a majority of
the community members:
7. Understand and practice the sgkills of family living;
12. ﬁow to use leisure time;
14. Appreciate culture and beauty in the world.
Question 2. Is there a relationship between evaluations of school
performance on goals by teachers and community members?
Table XIX presente&‘the correlation of median evaluations of
school pefformance by teachers and community members. The relationship
was moderate and positive (r = .5835). Community members generally

rated performance higher than did teachers. Only for number 15, "Gain



TABLE XIX

CORRELATION OF MEDIAN EVALUATION OF SCHOOL
PERFORMANCE ON PDK GOAL STATEMENTS AS

REPORTED BY TEACHERS AND COMMUNITY
MEMBERS IN SCHOOL DISTRICT C
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Goal — ‘Median Evaluation B
Number Teachers -Commmunity ‘Mgmber
1 8 9
2 8.5 9
3 8.5 10
4 9 9
5 9 9
6 8 8
1 9.5 11
8 8 9
9 9 10
10 9 10
11 7 8
12 9 11
13 10 10
14 10 10
15. 10 9
16 8 8
17 7 9
18 9 9
N = 32 ¥ = 37
r = .5835

p< .01
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information needed to make job selections," did the community members
rate performance lower than the teachers did.

Summaries of the ratings of performance on goals by teachers and
community members were presented in Tables XX and XXI. A majority of
teachers indicated three goals were performed satisfactorily while a
majority of community members indicated thai seven goals were satis-
factorily performed. Seventy-eight percent of the community members
felt that the school's performance on goal 11 was poor; 1l percent
rated performance extremely poor. This goal pertained to the desire
for learning now and in the future. On the same goal, the teachers
rated the school;s pe;formance ag fair, 53 percent; pobr, 31 percent;
and extremely poor, 3 percént.

Question 3. Do community members express concerns about disci-
pliné, finance, teachers, and the educational program in their schools?
Table XXII presented the responses of community members téward

concerns about school operation. The findings can be summarized as
follows. In response to the question: "Overall, how well do you think
your schools are doing in terms of meeting the needs of children in
this community?" TO percent of the sample answéred adequate to excel-
lent. Seventy-nine percent felt that the extracurricular programs pro-
vided by the schools were adequate to excellent. However, on the four
concerns a majority of community members expressed dissatisfaction. On
pupil discipline, 57 percent fel% that improvement was needed; 19 per-
cent felt that much improvement was needéd. Seventy-two percent ex-
pressed the opinion that the schools do not adequately communicate to
thé community about the academic program. Two areas received criticism,

although the responses were more evenly divided. Fifty-one percent felt
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TABLE XX

PERCENTAGE DISTRIBUTION OF EVALUATION OF
SCHOOL FERFORMANCE ON PDK GOAL STATE-
MENTS AS REPORTED BY TEACHERS
IN SCHOOL DISTRICT C

Goal _ ?érformancg_EValuation
Number 1 II 111 IV )i
_ T 7 7 q T
1 0.00 0.00 9.38 75.00 15.63
2 0.00 3.13 15.63 43.75 37.50
3 0.00 3.13 28.13 37.50 31.25
4 0.00 3.13 12.50 56.23 28.13
5 0.00 0.00 18.75 43.75 37.50
6 0.00 3.13 28.13 50.00 18.75
7 3.13 3.13 12.50 34.38 46.88
8 0.00 3.13 25.00 65.63 6.25
9 0.00 0.00 3.13 50.00 46.88
10 0.00 6.25 15.63 31.25 46.88
11 0.00 3.13 31.25 53.13 12.50
12 3.13 3.13 12.50 43.75 37.50
13 3.13 0.00 6.25 25.00 65.63
14- 0.00 12.50 12.50 21.88 53.13
15 0.00 3.13 15.63 25.00 56.25
16 0.00 3.13 28.13 53.13 15.63
17 0.00 0.00 28.13 68.75 3.13
18 0.00 0.00 3.13 50.00 46.88
N = 32

I. Too Much ig Being Done

II. Extremely Poor

IIT. Poor

IV. PFair, More Needs to be Done
V. Leave as is
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TABLE XXI

PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL
PERFORMANCE ON. PDK GOAL STATEMENTS AS
REPORTED BY COMMUNITY MEMBERS IN
SCHOOL. DISTRICT C

Goal Perfdrmance Bvaluation
Number i I1 TI1 v v
& 7 7 7 7
1 0.00 5.41 2.70 43.24 48.65
2 0.00 2.70 8.11 43.24 45.95
3 2.70 0.00 2.70 37.84 56.76
4 2.70 0.00 5.41 54.05 37.84
5 0.00 2.70 0.00 48.65 48.65
6 0.00 0.00 13.51 59.46 21.62
7 8.11 0.00 2,70 24.32  59.46
8 0.00 2.70 8.11 48.65 40.54
9 0.00 2.70 8.11 35.14 54.05
10 2.70 0.00 13.51 32.43 51.35
11 0.00 0.00 10.81 78.38 10.81
12 16.22 0.00 5.41 16.22 62.16
13 0.00 0.00 10.81 35.14 54.05
14 5.41 0.00 10.81 24.32 59.46
15 2.70 5.41 8.11 43.24 40.54
16 2.70 2.70 16.22 59.46 18.92
17 2.70 0.00 18.92 59.46 18.92
18 2.70 0.00 13.51 59.46 18.92
N=237

I. Too Much is Being Done

II. Extremely Poor

III. Poor

IV. Pair, More Needs to be Done
V. Leave as is



‘TABLE XXII

CORCERNS ABOUT SCHOOL OFPERATION EXPRESSED BY
COMMUNITY MEMBERS IN SCHOOL DISTRICT C

Statement ' Concern Bxpressed
Number BExcellent  Adequate Fair Poor No Answer
% % % % %

l. Overall, how well do you think your schools 10.81 59.45 29.72 0.00 0.00
are doing in terms of meeting the needs of
children in this community?

2. How well do you think teachers in your 10.81 35.14 51.35 2.70 0.00
schools are doing their job. ;

3. How would you rate pupil discipline in . 2470 8.11 56.76 18.92 0.00
your schools?

4. How would you rate the extracurricular program 29.73 48.65 21.62 0.00 0.00
provided for the children in your schoolg?

5. How well does your school communicate to com— 2.70 27.02 56.26 16.22 2.70
munity members about its academic program?

6. How well do you think that the schools are 10.81 37.84 45.95 5.41 0.00

using the tax monies available to them?
: N = 37

99 .
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that teachers were doing a fair job compared to 35 percgnt who felt
that‘teachers were doing an adequate job. Opinion was evenly divided
over the issue of fhe schools' use of tax monies. Forty-nine percent
indicated the schools were using thé tax monies satisfactorily, while

- 51 percent indiqated dissatisfaotioﬁfwith the gchdols' uge of tax
monies.

| vggestion 4. Do community members feel that parents have a respon-
sibility to help improve the performance of pupils in their schools?

Table XXIII showed the responses of community members toward re-
ciprocal accountability statements. Pifty-four percent of the sample
responded that parents should have more say on school matters such as
teacher selection and retention. The majority of respondents did not
support statements 2 and 3 which dealt with parental participation in
(a) determination of school rules for pupil behavior and (b) determina-
tion of school curriculum. Community members strongly agreed that
teachers and administratbrs ghould be held more accountable for acade-
mic performance of pupils, and‘for the behavior of pupils. Community
members overwhelmingly (95 percent) expressed willingness to assist
the school in, the improvement of the educational program. Eighty-four
percent of the respondents held parents to be accountable for the be-
havior of their own children in school.

Question 5. To what extent have community members been involved
with thei; schools’in the past (prior to 1973—74), and what’is the ex-
tent of their present involvement?

Table XXIV presented information about past and present involve-
ment in school activities by community members. Of thirty-seven re-

spondents, only eight had not participated in any school activities



TABLE XXIII

RESPONSE TO RECIPROCAL ACCOUNTABILITY ITEMS BY

COMMUNITY MEMBERS IN SCHOOL DISTRICT C

N =37

Statement Response
Number Agree Disagree No
: Opinion
7 % %
1. Parents should have more say about what goes on within the school 54.05 37.84 8.11
on matters such as teacher selection and retention.
2. Parents should have a part in determining and enforclng school 45.96 54.05 0.00
rules for pupil behavior.
3. Parents should have a part in determining the curriculum of the 32.43 45.96 21.62
school.
4. Teachers and admihistrétors should be held more accountable to 67.57 21.62 10.81
parents and the community for the academic performance of
pupils in the schools
5. Parents and/or commnity members should be willing to give time 94.59 2.70 2.70
and assistance to the school when it will help improve the
"educational program.
6. Teachers and administrators should be held more accountable for 72.97 18.92 8.11
i the behavior of pupils in school.
7. Parents should bte held accountable for the behavior of their 83.78 10.81 5.41
children in school.

89
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TABLE XXIV

SCHOOL INVOLVEMENT OF COMMUNITY MEMBERS
IN SCHOOL DISTRICT C

Type Past Pregent

% %

Member of Parent-Teacher
Organization 13.51 *

Officer of Parent-Teacher
Organization * *

Participated in Parent-

Teacher Conferences 43.24 37.83
.Room Mother 13.51 2.70
Volunteer Aide 8.11 13.51
Assisted in School Projects 37.84 27.03
Total Involved In Past orvPresent 78.38
Total Non-Involvement Past or Present - 21.62

*0Organization not functioning.
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prior to or including the 1973-74 school year. There seemed to have
been slightly more pﬁpﬁicipatiqn in school activities in the past. It
should be noted, however, that the parent-teacher organization was not
operative this year. The most prevalent types of school involvement
were: (a) parent-teacher conferences and (b) assistance in school

“t

projects.
Summary

The purpose of this study was to dete;mine how similar were teach-
ers and community members on ranking of goals for their schools, and
ratings of performance on those goals. Also examined were attitudes
of community members toward certain aspects of school operation, and
accountability of school personnel ard parents for pupil performance
in school.

In each of the three school districts, a high and positive corre-
lation was found between the ranking of educational goals by teachers
andbcommunity members. Likewise, a moderate to high correlation was
found for each of the school digtricts between the rating of perfor-
mance on these goals by teachers and community members. Even though
the correlations between the goal'rankings of teachers and community
members were high, there were interesting variations of rankings among
the three school districts. Schdol district A had a high and positive
correlation, while school districts B and C had moderate and positive
éorrelations. The community members tended to rate performance higher
than teachers on most of the goals.

Community members expressed concerns about school operation.

General criticism was expressed toward the schools! communication to
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the public about the academic program. Another major criticism had to
do with pupil discipline in the schools. The community members of
gchool districts B aﬁdvc‘indioafed a large amount of dissatisfaction
with pupil discipline. The areas of greatest satisfaction with school
operation were: (a) general’agreement that schools were'méeting the
needs of the childreﬁ in the’' community, and;(b) general approval of the
extracurricular program of tﬁe schools. Community members of school
district C expressed a large amount of dissatisféction with (a)’the-job
teachers- were 'doing in their schools, and (b) moderate disapproval of |
the schools' use of tax monies. Community members of school districts
A and B sfrongly approved of the job teachers ﬁere dqing in their
schools, and the schools' use of tax monies.

Commﬁnity members expressed their opinions towafdffeciprocal ac—
countability statements. Two statéments wére ovefwhelmingly supborte&
by all three community groups. Thése statementsvconcernoda (2) paren-
- tal willinéness.to give time and assistance to'help improve the educa~-
tional program, and (b) parental aécbuntability for the behavior of
their childfén in school. The majority of community members in séhool
districts A_and B disagreed with the stateﬁeﬁt that parents should have
more of a say on teacher selection and rgten@ion, whereas a ﬁgjorify of
community members in school digtrict C agreed with the statement.‘ On
the matter of parental input in determination of school rules for pupil
behavior, ¢ommunity members in Fchool districts A and B sﬁpported the
idea, while community members in qchool district C rejécted it. On a
gimilar item, community membefs of school districts A and B felt that
parents'shduld have more of a say about school curriculum, whereas com-

munity ﬁembers in school district C did not form a majority opiﬁidn on



12

thig statement. Community members in school districts B and C responded
that teachers and administrators should be held more accountable for
academic performance of pupils, while 47 percent of community members
of district A disagreed with the étatement and 12 percent held no opin-
ion.' The same two community groups (A and Bj felt that teachers and
administrators should be held more accountable for pupil behavior,
while a large majority of community members in school district A

disagreed.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Overview

The public schools have frequently been criticized for not ade-
quately reflecting the goals which their communities have for their
schools, and ‘that the schools' performance on these goals is inadequate.
The implementation of recent accountability legislation in Oklahoma has
provided a unique opportunity to document the ranking of educational
goals by teachers and community members, and the rating of school per-
formance on goals by teachers and community members.

This study sought to determine if a relationship existed between
rankings of goals for the schools by teachers and community members,
and if a relationship existed between performance of the schools on
these goals‘as perceived by teachers and community members in three
Oklahoma school districts. Attitudes of community members toward cer-
tain aspects of school operation, and reciprocal accountability for
pupil performgnce in school were examined in order to detect satisfac-
tion or dissatisfactidn aside from the goal ranking and performance

rating.
Findings

The findings of this study were:

13
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1. In all three gchool districts, there were strong and positive
relationships between expressed goals of the teachers and expressed
goals of the community members.

2. There were moderate to high and positive relationships between
evaluations of school performance on goals by teachers and community
members. The relationships were moderate in school districts B and C,
while the relationship was high in school district A. In most in-
stances, the community memberg rated performance on goals higher than
tea;hers.

3. There was general agreement among community members that
schools are meeting the educational needs of their qhildren in their
communities.

4. QGeneral approval was expressed with extracurricular programs
of the schools.

5. Q@General criticism was expressed toward the schools' communi-
cation to the public.conéerning the academic program of the schools.

6. Two of the three school districts (B, C) indicated a large
amount of dissatisfaction with pupil discipline.

T. Two school distrigts (A, B) were very satisfied with the job
teachers were doing in the schools, while one district (C) expressed
a large amount of dissatisfaction.

8. Community members of two school districts (A,B) were satisfied
with the schools' use of tax monies,‘whileixlone school district (C) a
majority of community members indicated dissatisfaction.

9. A majority of community members in two school districts (4, B)
disagreed that parents should have more to say about school matters

such as teacher selection and retention, whereas a majority of
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community members in school district C agreed with the statement.

10. Community members in two school districts (4, B) felt that
parents should participate in fhe determination and enforcément of |
school rules for pupil behavior, however one school district (C) dis-
agreed with this view.

11. Community members in two school districts (4, B) concurred
that parents should participate in school curriculum decisions. Com—
munity members in one séhool district (C) were d;vided on this issue
and there was no,simplé majority opinion.

12. Community members in.two school districts (B, C) felt that
educators should be held more accountable to the public for the acade-
mic performance of pupils, while in one school district (A) 47 percent
disagreed with the statement and 12 percent held no opinion.

13, Community members of all three school districts overwhelm-
ingly supported the idea of parent and community member assistance to
help improve the educational program of the school.

14. Community members in two school districts (B, C) felt that
teachers and administrators should be held more accountable for pupil
behavior, while g large majority of community members in one school
district (A) disagreed.

15. Community members of the three school districts overwhelm-
ingly supported the idea of parental accountability for their own

children's behavior in school.
Discuesion of the Findings and Conclusions

The conclusione which can be drawn from this study should be con~-

gsidered in light of several factors. Included among the factors to be
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congidered are:s (a) the findings of this.study can be generalized only
to the three school districts involved, (b) the findings of this study

present some queétion as'to whether or not a truly random selection of.
community members occurred since an examination of biographical infor-

mation showed disproportionate representation for college educated, and
business -and professional persons in séhool district A. Since the re-

searcher was)unable to personally supervise the selection process this

factor should be considered when dréwing conclusions.

| Based on the findings of this .study, the following conclusions

are made:

l; There was general satisfaction that the schools are doing a
good job of educating the children. However, dissatisfaction waé ex-
pressed . about certain aspects of school operations, particularly the
amount of informatigh about the academic program which is available to
community members.. Bchool officials and teachers should make more ef-
fort to keep the patroné better informed about the academic program of
their schools.

2. Community members were concerned about pupil discipline. They
indicated that teache;s and administrators should be more accountable
for pupil discipline, and that parents should be responsible for the
behavior of their children in school. The emphasis on parental re-
sponsibility for behavior of their own children can provide a basgis for
cooﬁeration between school and parents on problems of pupil discipline.

3., Community members were generally satisfied with the schools!
use of their tax monies. In only one district was there moderate dis-
satisfaction on this qﬁestion. This finding, considered with the one

regarding desire for information about academic programs, indicates
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that taxpayers are interested in how their taxes are used. To assure
community financial support for school programs, school officials
should endeavor to keep the citizens informed about school performance,
new programs, and other school matters.

4. Community membersvexpressed a desire toc be more involved with
their schools. They indicated willingness to give time and assistance
to improve the educational program of the schools. Administrators and
teachers in these three districts have an opportunity to build é
broader base of public support by involving more oitizens in meaﬁing—

ful activities in the schools.
Recommendations For Further Study

1., Study the same three school districts through the next two
phages of the Oklahoma‘accountability statute. Such a study could
focus on the}question-éf whether the accountability legislation will
actually lead to greater community imput_into the school program.

2. A longitudinal study of school disiricts to measure change of
parental attitudes toward the schools during the three year cyole of
the Oklahoma accountability statute. The purpose of such a study would
be to determine the impact of accountability on community attitudes.

3. A thorough study of parental satisfaction or dissatisfaction
with the schools as related to their involvement or non—involvement
with the school program.

4. Replicate the present study including urban school districts
in order to determine whether the findings of the present study.would

be confirmed using a more heterogenous population.
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Chairman, COMMITTEE ON ENGROSSED AND ENROLLED BILLS

Corvesigy Lorudicd. C‘(-'C' /{W

Resolutlon

ENROLLED HOUSE CONCURRENT : jBOATNER of the House
"RESOLUTION NO. 1027
and

HOWELL ofvthe Senate

i A CONCURRENT RESOLUTION REOUESTING THAT THE STATE
DEPARTMENT OF EDUCATION- PROVIDE REGULATIONS WITHIN
ITS ACCREDITATION PROCESSES FOR THE IMPLEMENTATION
OF AN EDUCATIONAL ACCOUNTABILITY PROGRAM; PROVIDING
FOR A NEEDS ASSESSMENT; PROVIDING FOR A SYSTEMATIC
- PLAN FOR MEETING STUDENT NEEDS; PROVIDING FOR
" ANNUAL EVALUATION; PROVIDING FOR TRAINING; AND
DIRECTING DISTRIBUTION

WHEREAS, every indlvldual has educétional needs which are
unlique; and . _ .

WHEREAS, each schbol has 1ts own special'needs and.
characterlistics based upon 1ts studént body and community; and

WHEREAS, filnancial resourceS‘of'ény community, state, and
nation are limited and must be allocated on a priority.basis, and
educational programs must be designed to obtailn optimum ecohomic
efficlency; and ‘ . | _ o A

EﬁEREAS, the educational system should be déveloped by making
cholces among alternét;ves in. the face of limited resources; and .

WHEREAS, the system for education at all levels should be
responsive to the needs of the/society of which the schobl 1s a
part; and

WHEREAS, the system for educatlon sould be alert to the
changing needs of the students 1n a dynamlc soclety with rapldly
changing values; and

WHEREAS, the system cannot ignore the future as though the
future 1s to be the same as today; ahd

WHEREAS, the system should provide for an analysls and

evaluatlon of consequences of educational actlons, alternatives,
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cholces, and actlons; and i
WHEREAS, the system for educatioh should be accoﬁntable for

the use made of the resources allocated &o 1t by the public; and

WHEREAS, the system for education s?ould‘méke decisions
effecting the educatilonal procéss which édvances or lmpedes
student progress based upon so;nd management and systems operatlon
processes; and é ‘ ; ‘

EEEREAS, each of these r%asons for.ﬁnstituting an educational
accountabllity program is'logﬁcal as weli as éompelling; and

Aﬂ§£§§§§} a systematlic prﬁcess 1nvol§ing careful planning and

1
effective management should priovide worthwhile solutions to the

educational problems of the state. 5

NOW, THEREFORE, BE IT REéOLVED BY THE HOUSE OF REPRESENTATIVES
OF THE 1ST SESSION OF THE 34‘1‘1-{ OKLAHOMA ';LEGISLA"I‘URE,. THE SENATE
CONCURRING THEREIN:

. SECTION 1. Thaﬁ the Oklahoma Department of Educatilon be
heréby requesﬁed to provide‘régulatiqns wlthin iﬁs accreditation
proéess for the implementation of én edﬁcationallaccountability
program. -

SECTION 2. That each scﬁool district that wishes state
accreditation shall 1initlate é systemwidg needS'éssgsSment involying
all grades under 1ts jurisdiction.

ggg?lQN 3. That the needS'assessment shall be undertaken by

the local school staff 1n compliance with general direction and

gulidelines developed by the State Department of Educatilon.

§§QTION 4, That a systems analysils process>inc1uding goals
and objJectlves.shall be utllized to plan the instructional. program
to fit the needs of the students of sald distrilet.

_§ECTION 5. "“That the needs-assessment shall Ilnvolve local
patrons as well as school staff members of sald dilstrlict and shall
encompass all of the curriculum areas at each gradé level.

SECTION 6. That an evaluation shall be deslgned and conducted
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annually to determine whether or not and to what extent the
objectlives are being met. .
§ECTi0N 7. That the State Department of Educétion shall hold

inservice training sessions fdr administrators, local school staff,
and others 1nvolved to effecﬁ(changes in the accredltation process.
Furthermore, that these meetiﬁgs shall be held periodicall& in
planning regions througpout the State of Oklahoma.

. SECTION 8. That duly authenticated coples of this Resolution
be forwarded to Dr. Leslie FiSher, State Supefintendent of Pubiic
Instruction, and each member éf the State Board of Educatlon.

Adopted by the House of Representatives the 13th.day of March,
1973. ‘ ’

WP Wt

+w— Speaker of the House of
. Representatlves.

.édopted by the Senate the 15th day of March, 1973.

e ...95..the Senate.
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Amendment to Rules and Regulations
Annual Bulletin for Elementary and Secondary Schools, No. 113-R
Hearing Held ~ Approved

FURTHER ACCOUNTABILTTY REGULATIONS

The primary purpose for the accreditation of the public schools in Oklahama is
to insure that each boy and girl has the opportunity to receive an optimum
instructional program that fits his or her particular need, Accountability of
the local school district to the State Board of Education is the basis for the
accreditation process.

This process can effect needed changes for the boys and girls of this state by
adding the following accountability components to the accreditation procedure:

1.

2.

Each school district that applies for state accreditation shall
initiate a system-wide needs assessment involving grades K-12.

Under the general direction and guidelines of the State Department
of Education, the needs assessment will be undertaken in each school
district for the purpose of determining the needs of the students
peculiar to that district with the aim of developing goals and
objectives for academic areas at each level.

The needs assessment shall involve local patrons as well as staff
members of the school district and shall encompass all of the
curriculum areas at each grade level.

From the goals and objeéctives, an instructional program will be
developed by the local school staff to fit the needs of the students
of their school district.

A determination will be made annually as to how well the objectives
are being met. This evaluation procedure shall be a part of the
school district's application for accreditation. :

Each school district will be visited by a team of professional
educators at least once every five years. This team will consist

of staff members from the State Department of Education and other
professional educators. This team shall evaluate progress, propose
improvements, and make recommendations to the State Board of Education.

A continued effort will be made by the State Department of Education
to hold in-service training sessions for administrators and local
school staff to effect changes in the accreditation process. These
meetings will be held perlodlcally on a regional basis throughout
the state of Oklahoma.



APPENDIX C

PHI DELTA KAPPA FORMS

{Reprinted -with the -permission of

B, Keith Rose, Executive Director

of Program Development Cen@er of
Northern California)

90



- DIRECTIONS FOR'INDIVIDUAL MEMBERS: OF THE™
REPRESENTATIVE COMMUNITY COMMITTEE

Directions:*

10.

it

12.

Make sure your naterials include the following items:

(a) Display Boaid; (b) Eighteen (18) cards containing goal statements; (¢) A set of (50) red
colored discs.

LNote: Punch out 45 of the red discs contained on the card (leave five (5) discs on card). j

Read each of the grecn Goal Statement Cards. As you examine each Goal Staiement carefully,
read the siwmilar goals associated with it. The similar goals listed under cach of the Goal
Statements are important for understanding the Goal Statement. As you read euch card, ask
yourself . . .

HOW IMPORTANT IS THIS EDUCATIONAL GOAL FOR OUR SCHOOL SYSTEM?

Separate each goal statement card from the shcet and place on the Display Board in the
space in the column labeled *‘Goal Statement.” The order in which you place the cards on
the board is not important. There is one space for each card.

Place a red colored disc in the column labeled #1 beside each of the 18 goal statements.
Each disc has a value of 1 point.

Reread the goal statements. For those goals you believe to be more important, place another
red disc beside each in the column labeled #2.

Read the goal statements that have two (2) red discs beside them. For those goals you believe
to be much more important than others, place a red disc beside them in the column labeled
#3.

Read the goal statements that have three (3) red discs beside them. For those goals you
belicve to be much more important than others, place a red disc beside them in the column
labeled #4,

Have you used all of your red discs?
If not, continue on to direction #9.
If yes. see direction #10.

Read the goal statements which have four (4) red discs beside them. For those goals vou
believe to be of extreme importance, place a red disc beside them in the column labeled #5.

Review your Display Board and keep in mind the following:

a. All 45 red discs must be used (each disc has a value of 1 point).

b. At least one goal statement must have five (5) red discs (5 points) beside it.

¢. A maximum of five (5) red discs (5 points) is allowed for any one goal statement.

d. It is not necessary for a goal statement to have a red disc beside it.

e. In the event you wish to rearrange your display board, you may add or remove red discs
(points) from the goal statemcnts (remembering that discs must always be in horizontal
sequence with no spaces between discs).

Transfer the total number of points for each goal to the goal summary sheet. IT IS IMPOR-
TANT TO NOTE THAT THE GOAL STATEMENTS FOUND ON YOUR INDIVIDUAL GOAL
SUMMARY SHLEET ARE IN RANDOM ORDER AND WILL NOT MATCH THE ORDER IN
WHICH YOU PLACED YOUR GOALS.

During the next few minutes you will be given a card assigning you to a small group (4
persons). After refreshments, you will be working with your group in arriving at a consensus
on a single display board.

. Leave your display board at your position. Take the direction sheets to your small group

meeting.

*Those Commitiec members who have developed goals in addition to the original 18 goals must
inform the program modcrator at the beginning of the meeting for additional diractions.

Pni Detta Kappa. inc., P. 0. Box 729, Bioominglon, indiana 47401 EG Form 11



INDIVIDUAL GOAL RATING SHEET

Instructions: Place the total number of points(reddiscs) you gavc.to each of the goals on your display board in
the blank space found next to each of the goals on this page. . .

My
Individual (Optional)
. . Score for Our Smalt
Goals Ezch Goal Group Score

LEARN HOW TO BE A GOOD CITIZEN

LEARN HOW TO RESPECT ANDGET ALONG WITH PEOPLE WHO THINK,
DRESS AND ACT DIFFERENTLY :

LEARN ABOUT AND TRY TO UNDERSTAND THE CHANGES THAT TAKE
PLACE IN THE WORLD

DEVELOP SKILLS IN READING, WRITING, SPEAKING, AND LISTENING

UNDERSTAND AND PRACTICE DEMOCRATIC IDEAS AND IDEALS

LEARN HOW TO EXAMINE AND USE INFORMATION

UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING

LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH WHOM WE

WORK AND LIVE

DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK

LEARN HOW TO BE A GOOD MANAGER OF MONEY, PROPERTY AND

RESOURCES

DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE

LEARN HOW TO USE LEISURE TIME

PRACTICE-AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY

APPRECIATE CULTURE AND BEAUTY IN THE WORLD

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS

DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH

DEVELOP GOOD CHARACTER AND SELF-RESPECT

GAIN A GENERAL EDUCATION

REMEMBER YOU WILL NEED THIS SHEET FOR YOUR SMALL GROUP MEETING!



INDIVIDUAL RATING OF THE LEVEL OF PERFORMANCE
OF CURRENT SCHOOL PROGRAMS

Directions:

Listed below are the goals established for the school district at the last meéting of the Repre-
sentative Community Committee. The goals are not listed in a priority order.

Your task is to read each of the goal statements and ask yourself:
“In my opinion, how well are current programs meeting this goal?”

Community Member:
*“‘How well are my school’s current programs meecting this goal?”’

Teachers /Students:

The answer to this question for each of the goals will provide the Board of Trustees, administra-
tors and teachers with the information needed to revise existing programs and to develop new
programs for the students of the district. When the results are examined, the district will inter-

pret your statements in the following manner:

EXTREMELY POOR means:

I believe students are not being taught the skills necessary to meet this goal.

This goal is the school’s responsibility but almostnothing is being done to meet this goal.
POOR means:

I believe programs designed to meet this goal are weak.
I believe that much more effort must be made by the school to meet this goal.

FAIR BUT MORE NEEDS TO BE DONE means:

I believe present programs are acceptable, but 1 would likc to se¢ more importance

attached to this goal by the school.
I would rate the school’s job in this area as only fair; more effort is needed as far as |

am concerned.
LEAVE AS IS means:

I believe the school is doing a good job in meeting this goal.
I am satisfied with the present programs which are designed to meet this goal.

TOO MUCH IS BEING DONE means:

I believe the school is already spending too much time in this area.
I believe programs in this arca are not the responsibility of the school.

For Example:

If one believed that the goal “*Learn How To Be A Good Citizen” is being met quite adequately, a
circle would be drawn around the appropriate number on the scale. The circled number would

then be placed in the score box.

FAIR BUT MORE

EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR - DONE LEAVE ASIS  BEING DONE  Score

A A A A ‘ A .
203 7 4 5 6 789"10@12"13 14 15 TR

Phi Delta Kappa, Inc., P. O. Box 789, Bloomington, Indiana 47401 EG Form 9



Goal Statements:

1. Learn how to be a good citizen ‘AL

FAIR BUT MORE

%4

Similar Goals:

Develop an awareness of civic rights
and responsibilities.

Develop attitudes for productive citizen-
ship in a democracy.

Develop an attitude of respect for per-
sonal and public property.

Develop an understanding of the obliga-
tions and responsibilities of citizenship.

EXTREMELY NEEDS TO BE TOO MUCH IS .
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A e A .
123 7 4 s 6 7 8 9 10 o123 1a s |
2.  Learn how to respect and get along with A. Develop an appreciation for and an
people who think, dress and act diffcrently un?terstandmg of other people and other
cultures.

B. Develop an understanding of political,
economic, and social patterns ofthe rest
of the world.

C. Develop awareness of the interdepend-
ence of races, creeds, nations, and cul-
tures. :

D. Develop an awareness of the processcs

~of group relationships.

FAIR BUT MORE
EXTREMELY NEEDS TO BE . TOO MUCH IS

POOR POOR DONE LEAVE AS IS BEING DONE Score

A A A A A
U2 3 Y s s 6 7 8 9 Y0 o123 a4 s ]
3. Learn about and try to understand the " A. Develop ability to adjust to the changing

changes that take place in the world demands of society.

B. Develop an awareness and the ability to
adjust to a changing world and its prob-
lems.

C. Develop understanding of the past, iden-

FAIR BUT MORE

tify with the present, and the ability to
meet the future.

EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
"2 3 Ve s 6 7 8 09 Yi0onto12Y 3 1a s | |
4. Develop skills in reading, writing, speak- A. Developability to communicate ideas and
ing, and listening feelings effectively.
B. Develop skills inoral and written English.
. FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
o203 4 s e 7 8 9 Yoo o2 e s [ ]



S.

Understand and practice democratic ideas A.

and ideals

EXTREMELY

POOR

A

- C.

D.

FAIR BUT MORE
NEEDS TO BE

D
\n

Develop loyalty to American democratic
ideals.

Develop patriotism and loyalty to ideas
of democracy.

Develop knowledge and appreciation of
the rights and privileges in our de-
mocracy.

Develop an understanding of our Ameri-
can heritage.

TOO MUCH IS

DONE LEAVE AS IS BEING DONE Score
A A A

6.

T2

EXTREMELY

POOR

3

Learn how to examine and use information

hle Al

7 8 9 10

A
B.
C.
D.

FAIR BUT MORE
NEEDS TO BE
DONE

THEEEIETEEE |

Develop ability to examine constructive-
ly and creatively.

Develop ability touse scientific methods.
Develop reasoning abilitics.

Develop skills to think and proceed logi-
cally.

TOO MUCH IS

LEAVE AS IS BEING DONE Score

A

7.

8.

2

Understand and practice the skills of A.
family living

EXTREMELY

3

POOR

hlLg i

7 8 9 10

FAIR BUT MORE
NEEDS TO BE
DONE

o2 o1 oas | |

Develop understanding and appreciation
of the principles of living in the family
group.

Develop attitudes leading to acceptance
of responsibilities as family members.
Develop an awareness of future family
responsibilities and achievement of
skills in preparing to accept them.

TOO MUCH IS

LEAVE AS IS BEING DONE Score
A A

1 2

4

3

hld hl

7 8 9 V10 11243 14 15 | ]

Learn to respect and get along with people A.
with whom we work and live

C.

FAIR BUT MORE

Develop appreciationand respect for the
worth and dignity of individuals.
Develop respect for individual worthand
understanding of minority opinions and
acceptance of majority decisions.
Develop a cooperative attitude toward
living and working with others.

EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS  BEING DONE  Score
1203 s Mg 9 Yoo 123 s s | |



9. Develop skills to enter a specific field of A. Develop abilities and skills needed for
work immediate employment.

B. Develop an awareness of opportunities
and requirements related to a specific
field of work-

C. Develop an appreciation of good work-

o . manship.
FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A e A
T 2 3 Y 4 56 Y78 9 Ywo.n 12V w4 15 [ ]
10. Learn how to be a good manager of A. Develop an understanding of economic
morney, property and resources principles and responsibilities.
Develop ability and understanding inper-
sonal buying, selling and investment.

C. Develop skills in management of natural
and human resources and man’s environ-
ment.

) FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
p A - A > - > A N— A . —
1 2 3 4 5 6 789101112!31415[l
11. Develop a desire for learning now and A. Develop intellectual curiosity and eager-
in the future ness for lifelong learning.
Develop a positive attitude toward learn-
ing.

C. Develop a positive attitude toward con-

tinuing independent education.
FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A »'s A
T2 3 ¥ 4 s 6 Y7809 Yo u 2V e 15[ |
12. Learn how to use leisurc time A. Develop ability to use leisure time pro-
ductively.

B. Develop a positive attitude toward par-
ticipation in a range of leisure time ac-
tivities--physical, intellectual, and cre-
_ative.

C. Develop appreciation and intcrests which
will lead to wise and cnjoyable use of
leisure time.

FAIR BUT MORE :
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A - A
P2 3 4 5 6 7 8 9 Yo 1 o123 14 15 | |



13. Practice and understand the idcas of
health and safety

FAIR BUT MORE

e 0w »

Establish an effective individual physi-
cal fitness program.

Develop an understanding of good physi-
cal health and well being.

Establish sound personal health habits
and information.

Develop a concern for public health and
safety.

FAIR BUT MORE

EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A a A
r N
i 2 3 Y 4 5 6 Y 7 8 9 Y10 11 12713 18 15 | l

14. Appreciate culture and beauty in theworld A. Develop abilities for effective expression
of ideas and cultural appreciation (fine
arts).
Cultivate appreciation for beautyinvari- -
ous forms.

C. Develop creative self - expression
through various media (art, music, writ-
ing, etc.).

D. Develop special talents in music, art,
literature, and foreign languages.

FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score

p Ao — - Ya -~ N o N7~ A N
1 2 3 4 5 6 7 8 9 10 11 12 13 14 1S5 ;
15. Gain information needed to make job A. Promote self-understanding and self-
selections ; direction in relation to student’s occu-

pational interests.

B. Develop the ability to use information
and counseling services related to the
selection of a job.

C. Develop a knowledge of specific infor-

mation about a particular vocation.

EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A A A
o203 T 4 s 6 Y 7 8 9 0 111213 14 15| |
16. Develop pride in work and a feeling of A. Develop a feeling of student pride in his
self-worth achievements and progress.
Develop self-understanding and self-
awareness.
C. Develop the student’s feeling of positive
self-worth, security and self-assurance.
. FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A A A
b2 03 7 4 s 6 7 8 9 10 11 12713 14 15 | |



17. Develop good character and self-respect - A.

C.

D.

FAIR BUT MORE

Develop moral responsibility and sound
ethical and moral behavior.
Develop the student’s capacity to disci-

-pline himself to work, study and play

constructively.

Develop a moral and ethical sense of
values, goals and processes of free so-
cietyv. .

Develop standards of personal character
and ideas.

EXTREMELY ] NEEDS TO BE TOO MUCH 1S
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A A A A
to2 3 7 4 5 6 7 8 9 10 11 123 14 a5 | |
18. Gain a general education A. Develop background and skills in theuse
’ of numbers, natural sciences, mathema-
tics, and social sciences.
B. Develop a fund of information and con-
cepts.
C. Develop special interests and abilities.
FAIR BUT MORE
EXTREMELY NEEDS TO BE TOO MUCH IS
POOR POOR DONE LEAVE AS IS BEING DONE Score
A A V- A A
2 3 Y 4 s o6 7 8 9 Y no12v o1eoas | |
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GOALS AND OBJECTIVES

A MODEL PROGRAM FOR COMMUNITY AND PROFESSIONAL INVOLVEMENT

GROUP. . ... ... o SCHOOL. . ... . ... oo GRADE. . .. ...

1. LEARN HOW TO BE A GOOD CITIZEN. . ... ... ... .. ... [:’

2. LEARN HOW TO RESPECT AND GET ALONG WITH PEOPLE WHO THINK, DRESS
AND ACT DIFFERENTLY . . . . . . .. ... i e ‘:l

3 LEARN ABOUT AND TRY TO UNDERSTAND THE CHANGES THAT TAKE PLACE IN :‘
THE WORLD . . . . . e i e et e e et i e e e e

4. DEVELOP SKILLS IN READING, WRITING, SPEAKING, AND LISTENING ........ l:__l
5. UNDERSTAND AND PRACTICE DEMOCRATIC IDEAS AND IDEALS . ........... l—:’
6. LEARN HOW TO EXAMINE AND USE INFORMATION. . ... ................. D
7. UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING ............. E]

8. LEARN TO RESPECT AND GET ALONG. WITH PEOPLE WITH WHOM WE WORK ]
AND LIVE . . . o oottt e

1t. DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE............. E
12. LEARN HOW TO USE LEISURE TIME. . . .. ... ... . i, l—_—]
13. PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY......... C]
14. APPRECIATE CULTURE AND BEAUTY IN THE WORLb. e e e e l:]
15. GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS . .............. {__j
16. DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH............. D
I7. DEVELOP GOOD CHARACTER AND SELF-RESPECT. . . . ................. Lr:]

18. GAIN A GENERAL EDUCATION . . . . ... ... . i, :’
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I.

of their schools.

QUESTIONNAIRE FOR REPRESENTATIVE COMMUNITY COMMITTEE

101

People often express feelings about various aspects of the operation

reflects your feelings about the schools in thil community.»
Please circle:

3.

40

5.

v6'

E. . .Excellent, if you feel that’ performance is outstanding.

For each question circle the agnswer which most nearly

A. . .Adequate, if you feel that performance is okay, not outstanding.

but adequate for the community.

F. . .Fair, if you feel that performance is mEdibcre, and - effort
is needed to improve this area.

P. . .Poor, if you feel that performance is peak, and much effort
is needed to improve this area.

Overall, how well do you think your schools nqp doing in terms of
meeting the needs of children in this cOmmunity?

How well do you think that ‘teachers in your sohools are doing
their job? . !
How would you rate pupil discipline in your sdhoola?

t
How would you rate the extracurricular program (band, athletics,
etc.) provided for the children in your schoolis?
How well does your school communicate to community members about
its academic program?

How well do you think that the schools are uling the tax monies
available to them?

EAFP

EAFP

EAFP

EAFP

EAFP

EAFP

II. Below you will find a series of statements regarding the part which
community members may have in relation to school operation. For each
question circle .the answer which most nearly reflects your feelings.
Please circle:

10
2-
'30

4.

A, . .Agree, if you agree in general with the statement as it is.

D. . .Disagree, if you disagree in general with the statement as
it is.

N. . .No Opinion, -4f you do not have an opinion on the statement
as it is.

Parents should have more say about what goes on within the school
on matters such as teacher selection and retention.

Parents should have a part in determining and enforcins school
rules for pupil behavior (e.g. dress code).

.Parents should have a part in determining the curriculum of

the school.

Teachers and administrators should be held more accountable to
parents and the community for the academic performance of pupils
in the schools.

ADN
ADN

ADN

ADN



5. Parents and/or community members should be wiuing to give time
and assistance to the school when it will help; improve the
educational program, such as: serving on a cupriculum com-
mittee or as a classroom aide, J . ADN

6. Teachers and administrators should be-held mozi‘>-¢egount‘able
for the behavior of pupils in schoo]!. Coed ADN

b .

7. Parents should be held accountable f.or the behavj.or of their
own children in school. S E L S ADN

. 4.
I11. Some information about your past a_hd pr:eaen’t‘.i participation in school
activities is needed. Please check the box beside any school activity of
which you have been a part. Check Past if you haﬁve participated prior to
the 1973-74 school year. Check Present if you atF pnrticzpating in- the
1973-74 school year.

i

; Past Pregent
Member of a parent-teacher organization e L/ L/
Officer in a parent-teacher organization j j_/_ _ L_/—
Paten;-teacher conferences : L-_7 L-_7
Room mother ‘ L7 L_/— ‘
Volunteer aide in the school | L7 L7
Agsist in class or school organization projecﬁ;'g [_7

Others (please specify) '

v, Biographical Information. ,.Please answer each of the following items
by checking the appropriate box.

1. Sex: Malej_7 FemaleL-_-/

2. Please indicate_the higheat level of education_that you have completed:

[ [ grade school L_L some high school
[/ high school graduate [ [ some college ,
[/ college graduate L/ trade or business school

3. Listed below are several grade levels. Please indicate the.numBer of
your children in the appropriate categories. If you have no children
in the public schools mark none.

- Kindergarten through 3rd grade.
__ 4th .througﬁ 6th grade.

—__ 7th through 9th grade.

___ 10th through 12th grade.

- none.

4. What is your occupation and that of your spouse?

Your Occupation . Spouse




APPENDIX E

COMPOSITION OF THE COMMUNITY COMMITTEES

IN SCHOOL DISTRICTS A, B, AND C

103



COMPOSITION OF THE COMMUNITY COMMITTEES
IN SCHOOL DISTRICTS A, B, AND C

104

School Digtrict

Characteristic n B :
% N % % N
Total 100.00 =~ .60 100.00 100.00 137
Sex
Male 46.67 28 59.26 32.43 12
Female 53.33 32 40.74 67.57 25
Education
Grade School 0.00 0 3.70 1 2.70 1
Some high school 8.33 5 18.52 5 8.11 3
High School Grad. . 8.33  5° 25.93 7 - 27.02 10
Some College 23.33 14 11.11 3 29.73 11
College Graduate 55.00 33 18.52 5 2l.62 8
Trade or business '
school 5.00 3 22.22 6 10.81 4
Occupation
Business and
professional 46.67 28 29.63 8 18.92 7
Clerical and sales 18,33 11 ° 11.11 . 3 18.92 7
Skilled labor 16.67 10 25.93 1 29.73 11
Unskilled labor 0.00 0 0.00 0 10.81 4
Farm 5.00 3 22.22 6 5.41 2
Non~labor force 0.00 0 3.70 1 2.70 1
Students 13,33 8 T.41 2 10.81 4
Undesignated 0.00 0 0.00 1 - 2.T0 1
Number of Children in School :
K-3rd ‘ 12 6 13
4th-6th 11 6 11
Tth~9th 23 6 10
10th~-12th 24 12 10
None 41.67 25 14 35.14 13

51.85
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