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CHAPTER I 

INTRODUCTION 

Vocational and technical education has become a more common term 

in the American language in the last decade than in all the past decades 

combined. This has occurred because of the expansion of vocational and 

technical education in all parts of the country as a result of the 1963 

and 1968 Vocational Education Acts. 

The development of a nationwide program of distributive education 

was made possible by a provision in the George-Deen Act (1936) for 

federal vocational funds for distributive education. Distributive 

education is a program of instruction in marketing, merchandising, and 

management. The program is concerned with the training needed for 

purposes of updating, upgrading, career development, and operational 

management. Distributive education operates at the high school, post 

high school, and adult levels of instruction. The program of distri­

butive education has expanded to serve the whole range of distributive 

occupations, after starting primarily as a means of training retail 

sales persons. An expansion in the number and types of courses and 

classes has kept abreast of changes in the distributive education 

phases of modern business. 

Advisory committees have played a vital role in the success of 

vocational and technical education programs for many years. Many 

large corporations, which are established for the primary purpose of 

1 



2 

making profit, have made extensive use of advisory boards made up of 

stockholders--prominent men and women in the nation. The President of 

the United States has many special advisors in addition to a cabinet 

to assist him. 

The advisory committee is the community's outstretched arm reaching 

to help meet the pressing needs of students. Throughout history, leaders 

in government, business and education have sought advice to aid in deter­

mining courses of action. The advisory committee is urgently needed in 

distributive education programs as a guarantee that a communicating link 

has been established between school and community. 

Statement of the Problem 

The characteristic of being able to adjust rapidly has been a 

principle element in the success of the distributive education program 

on the local level. The economic situation shifts constantly, 

necessitating frequent business surveys and other types of research 

by those responsible for the administration of the program. If this 

adjustment process is to continue, there must be an awareness of the 

function of a local advisory committee from the comm.unity to help give 

direction to the people involved with the distributive education 

programs. 

Purpose of the Study 

The purpose of this study is to gather opinions from the distribu­

tive education coordinators that will determine the functions of a local 

distributive education advisory committee. It is necessary that teachers 

have a clear understanding of the functions of an advisory committee so 



they can effectively operate a distributive education program at the 

local level. More specifically, the purpose of this study is to do 

the following: 

1. Identify the functions of a local advisory committee as 

teachers perceive it. 
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2. Create a better understanding of the functions of the advisory 

committees which will lessen the fear of using an advisory 

committee. 

3. Establish the foundation for further research of distributive 

education local advisory committees. 

Need for the Study 

A minimal amount of research has been conducted concerning the 

functions of local advisory committees in distributive education. 

Knowledge of the functions of advisory committees may provide 

significant help in solving problems that exist in a local distributive 

education program. 

Assumptions 

For the purpose of this study the following assumptions are made: 

1. The coordinators of distributive education are able to assess 

the functions of a local advisory committee. 

2. The coordinators would cooperate and respond to the best of 

their ability. 
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Limitations of the Study 

1bis study is confined to the opinions of distributive education 

coordinators. Since this study was based upon opinions, the reader 

should be cautioned not to draw unwarranted inferences from its findings. 

The procedure of drawing opinions from only those persons engaged 

in distributive education does not insure that these opinions represent 

the best judgment about the functions of local advisory committees in 

distributive education. Consequently, substantial agreement of the 

respondents about functions of local advisory committees indicate the 

soundness of their judgment. This study simply represents the current 

perceptions of the functions of local advisory committees of distribu­

tive education coordinators in the state of Oklahoma. The assessments 

made by the coordinators can only apply to this study. 



CHAPTER II 

REVIEW OF LITERATURE 

Introduction 

A search of related literature was made previous to this study; 

the search was concerned with the following areas: (1) the history of 

advisory committees, (2) the need for advisory committees, (3) purposes 

of advisory committees, (4) organization and composition of advisory 

committees. 

In distributive education students are employed in distributive 

occupations. It is a cooperative venture between the school and the 

business community, who are both endeavoring to train students for a 

specific area of work. A student is placed in a training station 
~ 

according to his career objective, which may change as the student is 

exposed to the ever-changing world of business. For the secondary 

school student such programs help to bridge the gap between the termi-

nation of the secondary school experience and the beginning of a useful 

career in the business community. 

Every coordinator of distributive education has available to him 

the knowledge, assistance, and resources of the businessmen in his 

community. These people are interested in the welfar~ of the program 

and are able to give valuable and vital assistance throughout the 

year. 

5 



It is not solely the responsibility of the educational institu­

tions to determine and solve community problems. Their purpose, 

especially in vocational education, is the filling of the needs of the 

local conumm.ity. An advisory committee can provide the means for 

determining whether or not there is a need for cooperative education. 

If such a need exists, the advisory committee can help determine the 

direction which such a program should take. Through such a committee 
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the educational institutions are able to communicate their needs and 

abilities to the general public and to specific organizations, businesses, 

and individuals (31). 

History 

The concept of an advisory committee is not new. The idea grew out 

of the apprenticeship movement which, in turn, had its roots in the 

guilds formed during the Middle Ages. The close supervision imposed by 

the guild was responsible for high standards of workmanship and resulted 

in the well-wrought and artistic productions of the later Middle Ages. 

In addition, the guilds were said to have carried on a system of voca­

tional education which provided the only educational opportunity for 

the working people of that era. However, comparatively little advan­

tage was taken of this bridge between education and industry until 

the early forties. 

The value of state and local advisory committees in the development 

of distributive education has been recognized since the inception of the 

program. In order to meet the needs of youth and adults who have career 

interests in the field of distribution, it is essential to have the 

advice and counsel of representatives of distributive businesses. They 
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should help decision makers in planning and in implementing a compre­

hensive distributive education program at the federal, s.tate, and local 

levels. 

National advisory groups have been instrumental in interpreting 

the need for vocational education to the members of Congress and to the 

President of the United States since the appointment of the Commission 

on National Aid to Vocational Education in 1~14. The President's Panel 

of Consultants on Vocational Education, appointed by President Kennedy 

in 1961, in the report of its in-depth study of vocational education 

.made recommendations that resulted in the passage of the Vocational 

Education Act of 1963. The National Advisory Council on Vocational 

Education, appointed in 1966, made recommendations, most of which were 

incorporated in the Vocational Education Amendments of 1968. 

This law requires that a National Advisory Council on Vocational 

Education meet at least four times a year to advise the U.S. Commissioner 

of Education concerning the administration and effectiveness of the new 

vocational education program. The twenty-one members of the National 

Advisory Council must be selected from certain categories, including 

persons familiar with vocational education needs and the problems of 

management and labor, manpower problems and administration of manpower 

programs, administration of state and local vocational education pro­

grams, problems of the disadvantaged, and post-secondary and adult 

programs. 

The Vocational Education Amendments of 1968 also stipulate the 

appointment of a state advisory council in each state. The state 

advisory council must be appointed by the governor, or, in the case of 

states in which the members of the State Board of Vocational Education 
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are elected, by the state board. The membership of the state advisory 

council, which may not include members of the state board, must include 

at least one person from the following nine categories: (a) a repre­

sentative of management and labor in the state and representative of 

industrial and economic development agencies, (b) a representative of 

community and junior colleges or other institutions of higher educa­

tion providing vocational or technical education, (c) a person fa~iliar 

with and knowledgeable about the administration of state and local 

vocational education- programs but not involved in the administration of 

such programs, (d) a person familiar with technical and vocational 

education in comprehensive high schools, (e) a representative of local 

educational agencies and of local school boards, (f) a representative 

of manpower and vocational agencies in the state and the Comprehensive 

Area Manpower Planning System in the state, (g) a representative of 

school systems with large concentration of disadvantaged students, (h) 

a person with special knowledge and experience concerning the special 

educational needs of physically or mentally handicapped persons, and 

(i) representatives of the general public, at least one of whom is 

knowledgeable about the poor and disadvantaged (12). 

The state advisory council provides advice and counsel to the 

State Board of Vocational Education concerning the development of the 

state plan and concerning policy matters in the administration of the 

state plan; evaluates the effectiveness of vocational education pro­

grams, services, and activities under the state plan; and recommends 

· any needed changes indicated by the evaluation. 



State departments of education have emphasized the importance of 

local advisory committees by including provisions for such committees 

in their state plans. 

The bulletin, The Advisory Committee and Vocational Education, 

reported that thirty-seven states stipulate the use of local advisory 

committees and that, although their state plans do not specifically 

make this requirement, fifteen states recommend that advisory groups 

be formed (1). 

Need 
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Since vocational education is so closely associated with preparing 

people for work, it needs the close cooperation of the labor market 

which hires the workers. Educators need the advice and criticism of 

the work-a-day world to insure that their programs are up to date and 

that the occupational preparation is useful. 

Educational programs designed to meet the manpower needs of society 

need to be planned in accordance with current employment trends. Many 

benefits accrue to both the school and the community when interested, 

qualified laymen participate in the planning. 

To be most effective, vocational education needs the support of 

community industries and the good public relations that strong advisory 

committees can create. Some important considerations in developing 

enthusiastic committees are to consult them. regularly and give them 

assurance that their recommendations are seriously considered and 

followed whenever possible (3). 

Programs of vocational education must be an integral part of the 

community in which they exist and must reflect the day-to-day 



occupational life of that community. Close cooperation between the 

school and the work force of the area is essential. One of the most 

effective means of obtaining such cooperation is through the use of 

vocational education advisory committees. 

A look toward the future underscores the fact that change will 
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be a key word in determining our educational and manpower needs for 

tomorrow. As modern civilization becomes more complex, leaders in 

politics, business, industry, and education need advice in determining 

courses of action. To provide this assistance, executives have staffs 

of specialists; the President of the United States has a cabinet and 

various other special advisors to assist him in his job as Chief 

Executive; business leaders have assistants to give advice in formulat­

ing policies and procedures; and school administrators have staffs 

of specialists to assist them in the administration of complex programs. 

It is impossible for a single individual to keep abreast of all the 

changes that bear upon the problems which face him. It is for this 

reason that advisory committees are established to serve the various 

facets of the educational system. They are destined to serve an 

increasingly important role in the future (16). 

Vocational advisory committees are especially useful for the 

following reasons: 

1. They provide advice not easily obtainable elsewhere. 

2. They offer important public relations potential. 

3. They offer opportunity for labor and management to present 

views. 

4. They give added assurance to the public that their interests 

are protected (31). 
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Organization and Composition 

Many factors must be considered when forming an advisory committee. 

The community itself will be the determining factor, with consideration 

given to population, growth trends, shopping center(s) and business 

district(s), service organizations, business offices, the school 

system, traditions, and the general philosophy of the community (2). 

Although there is no prescribed number of people necessary for 

the successful operation of an advisory committee in cooperative 

education, it has been found that six to ten members is a workable 

number. The small number makes calling the committee together relatively 

simple. Of course, the number will depend upon the size of the program 

and the size of the community. 

In distributive education the advisory committee might consist of 

representatives from the following areas: 

1. Each major shopping center and business district in the area; 

2. Chain organizations; 

3. Large and small businesses; 

4. Major distributive and service classifications of businesses in 

the community; 

5. Labor organizations; and 

6. Education: Teacher-coordinator, department chairman, guidance 

director, principal, and school superintendent (4). 

To utilize the advisory committee most effectively in the pursuit 

of the goals of the program, the coordinator must: 

1. Familiarize the committee with all facets of the program; 

2. Solicit the advice and assistance of the committee; 



3. Acquaint the members with the purpose and the duties of the 

committee and insure that the committee acts accordingly; 
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4. Anticipate the problems and needs of the program by planning 

advisory committee meetings for specific purposes which are 

directed toward promoting and developing the cooperative 

education program; 

5. Submit the cooperative education program to an evaluation by 

the advisory committee; 

6. Serve as the secretary to the advisory committee as a non-voting 

member, recording, maintaining, and distributing the minutes; 

7. Notify the members and the delegated school authority (princi­

pal and/or superintendent) of the meeting date, time, and place; 

and, 

8. Provide the advisory committee members with an agenda of the 

next meeting, preferably a week in advance (31). 

The coordinator would be considered the liaison between the school and 

the community. 

The advisory committee will function best if selection of a formal 

or informal organization is suggested by the community and school 

situati.ort. A formal structure has certain advantages because its 

policies and procedures can clarify purposes and create an atmosphere 

of stability--and some people are more willing to participate in such 

a group than in an informal arrangement. However, policies should 

include only the provisions necessary for efficient committee 

operation (33). 
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The chairman should be a layman and elected by the committee from 

the committee membership. The duties of the chairman should be outlined 

before the election. 

The chairman works closely with the school, presides at meetings, 

appoints subcommittees, and usually represents the advisory committee 

in other groups. As chairman, he will be expected to spend more time 

on the affairs of the committee than will other members; and he should 

exhibit a willingness to take the extra steps that will enable him to 

be well informed and well prepared. From the start, he should be 

recognized by the school and the school's representatives as the head 

of the committee. There must be no suggestion that he is to be other 

than an active chairman with all of the usual duties. 

The representative of the school is chosen according to the nature 

and size of the program and the purpose of the committee. In some 

communities and area schools, the school administrative staff includes 

directors, supervisors, or coordinators of cooperative education, and 

they might speak for the school at advisory committee meetings. The 

liaison for a cooperative education program should be the coordinator. 

Some schools also require that a member of the board of education, 

the superintendent, or principal be present at all advisory committee 

meetings (17). 

It must be remembered that the coordinator is not an official 

member of the advisory group but serves as a liaison between the school 

and committee. He is there to receive the advice and help of informed 

laymen. He will need to be tactful and never seem to overshadow the 

chairman but not neglect his responsibility of providing information and 

a perspective available only from someone speaking for the school. 
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The coordinator can set the tone of the advisory committee activity, 

and it is important that he accept this as part of his duties and that 

he attempt to do so. This is especially important since he will serve 

as interim chairman conducting the first meetings (31), 

Regularly planned meetings will be as scheduled. Special meetings 

may be called at the request of committee members or the coordinator 

as needed. The coordinator, serving as secretary of the committee, 

shall notify members in advance of such meetings. At various times 

it might be advisable to invite other people to meetings in an advisory 

or informative capacity; such as, state department officials, guidance 

counselors, state employment office personnel, union representatives or 

professional people. 

It is the responsibility of the lay chairman and the school repre­

sentative to plan an agenda for every meeting. This agenda should be 

sent to each member at least one week prior to the called meeting. An 

advisory committee is not different from other groups in that a well­

thought-out agenda is necessary if the time is to be used efficiently 

and effectively. The items should be of sufficient importance to 

demand the committee's attention, presented clearly, and listed in a 

logical sequence. The school representative must be completely familiar 

with every issue placed before the committee, and he must be able to 

provide members with essential descriptive and statistical information 

necessary for comprehensive discussion of a problem. Common courtesies 

and business procedures should be observed. 

As plans are first developed for establishing a committee, school 

personnel should discuss with the board of education the types of 

recommendations that would be submitted for sanction. Naturally, it 
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would be impractical to present all recommendations to board members; 

but they must be kept informed about all committee activities. Their 

time as well as the cost to the program should be considered if action 

is delayed because of a system of required approvals that is unnecessary 

and burdensome. 

If there is a question of policy change or conflicts, the board 

would be asked for a ruling. But the board members should designate 

a school official to act in their behalf on other matters, an official 

to whom the recommendations will be directed. 

This official must be decided upon before the advisory connnittee is 

called together. The variables which apply to other decisions made 

in connection with advisory committees must be considered in this 

selection. 

The school must establish a system for transmitting committee 

recommendations to the official who is empowered to act upon the 

suggestions. Which system can best be adapted to the existing lines 

of communication should be considered. 

So much of that which deals with advisory committees takes its 

cue for procedure from the specific situation and Job to be done. Relay­

ing information to the board of education or its agent is no different 

(4). 

One of the first hurdles to face is that the committee members and 

educators come together from different environments and have different 

frames of reference. Often their vocabularies-have been shaped by 

their professions and are not clearly understood by outsiders. All 

concerned must make an effort to put aside the vernacular of their 

trade (10). 
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The school authorities must anticipate the possible impatience 

of the businessman as he views the pace of educational change. The 

lay committee member is, no doubt, accustomed to seeing rather quickly 

the effects of his efforts in the business world. Measurable results 

are sometimes expected too soon after recommendations have been acted 

upon and the delay could cause members to be discouraged unless they 

have been prepared. The orientation should touch upon the fact that 

all authorities could cite changes which occurred some time after the 

recommendations were made--but which did occur. While the educator 

must convey this idea. to the layman, he should be open to the possi-

bility of incorporating into the educational process some of the busi.-

ness world's methods for demanding and getting things done rapidly. 

This could be one of the most valuable lessons drawn from the 

association (10). 

Role and Functions 

The advisory committee is an integral part of any cooperative 

education program. The members of the committee, through vital 

involvement, become committed to cooperative education and are a 

forceful tool of the coordinator. The degree to which the coordinator 

guides and directs the function and role of the advisory committee 

largely determines its effectiveness. 

Committee Objectives . . , ( 

The committee may function in these areas: 

1. Public relations 

2. Student standards and recruitment 
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3. Student selection 

4. Standards of evaluation 

5. Promotion of club activities 

6. Standards of training stations 

7. Curriculum development (25). 

The public relations needs of the cooperative education program 

are of primary importance. Audiences of the public relations function 

include prospective students, employers, parents, teachers, community 

leaders, and officials of unions, companies, and civic organizations 

(1). 

The advisory committee, consisting as it does of representatives 

of business and civic organizations, shall serve as a source of infor­

mation on cooperative education to its business and professional 

colleagues. It provides an important link in the liaison necessary 

between educators and businessmen. Greater overall support for the 

entire school program results from the involvement of community and 

business leaders in the education process and as resource speakers. 

The utilization of media such as newspapers, radio, and television 

stations may be enhanced since businessmen have a working relationship 

with the advertising and sales promotion departments of these media. 

The training station sponsors and advisory committee members can help 

open public relations doors that may otherwise remain closed. 

The advisory committee, comprised of proven and respected business 

and community leaders, lends prestige, knowledge, and experience to 

principles and policy standards of the cooperative education program 

in relationship with the general public, parents, and students. 
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The advisory committee should play a major role in the development 

of standards for cooperative education students. The experience and 

knowledge of the committee members of the needs of business and 

qualities desirable in employees is essential to any program. 

Recruiting of cooperative education students is a continuing 

process facilitated by the advisory committee. The prestige of estab­

lisqed businessmen related to the cooperative education program will 

tend to improve the image of the program not only to students but also 

to faculty members, school administrators, and parents. Members of 

the committee can also, through their contacts with customers, parents, 

and young people, advise and actively recruit potential students 

through promoting careers in their businesses (1). 

The utilization of the advisory committee in student selection 

is desirable, though the coordinator must insure that the committee 

function is in an advisory rather than in an action capacity. Thus, 

following the development of interest and recruiting of potential 

students, the school and coordinator would screen applicants for meet­

ing of general standards, interview students, and orient students to 

the purpose of the cooperative education program and to the duties 

and responsibilities of the coopera~ive education student. After 

this initial selection, an interview by the members of the advisory 

committee of each prospective student may be conducted. It is evident 

that those students asse.ssed to be desirable candidates for the coopera­

tive education program by members of the committee have an excellent 

recommendation for training station placement, and that the assistance 

of members of the committee may be more available in that placeme~t (1). 
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The advisory committee may aid the coordinator in setting stan­

dards for evaluation of students, both at the traihing station and in 

the classroom. The coordinator may develop from these standards a 

checklist or rating sheet to facilitate this evaluation. In the 

absence of school standards for dress and grooming, the advisory 

committee may propose criteria that the coordinator can implement in 

the program. Other evaluation functions by the advisory committee 

include judging and evaluating students in club contests and 

activities (7). 

The advisory committee can evaluate the accomplishments made by 

the cooperative education program in their area through committee 

discussions and talks with businessmen, students, parents, faculty 

members, and school authorities. Follow-up studies of cooperative 

education graduates will also serve as an evaluation device. Criteria 

which might be considered may include: student's employment, continuing 

education of student, graduate's advancement in business, businessmen's 

attitudes toward the cooperative education program, graduate's attitude 

and evaluation of the program's success. The evaluation of an individual 

student, the cooperative education program, or any facet thereof is 

valueless without follow-up by the coordinator. Only by utilization of 

the information gathered can the student and the program be improved 

(7). 

Advisory committee members can participate in club activities as 

advisors, contest judges, and speakers in fund raising projects; in 

scholarship fund development; in arranging field irips and other club 

activities; in regional, state, and.national leadership conferences; 

and in whatever roles and functions'which will enhance the club 

organization (4). 
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The advisory committee is an invaluable aid to the coordinator in 

establishing criteria for the evaluation of training stations. Two 

basic considerations, namely overall educational philosophy and objec­

tives of training stations and the characteristics of these training 

stations in relation to the community, must be analyzed (20). 

Work training station desirability can be assessed by the coordi­

nator through the aid of the advisory committee with checklists, 

business trend information, counseling services, training sessions, 

working conditions, and student improvement. 

Another concern of the committee should be the establishment of 

practices which will keep instruction practical and functional. In 

order to keep programs realistic, committees should take an active 

part in verifying course content since members have the essential, 

specialized knowledge of the work. Representatives of the fields for 

which instruction is to be provided must be consulted regarding the 

skills, instructional materials, equipment, standards for production 

work or service provided, and instructional content (15). 

It is necessary to maintain a continual evaluation of curriculum 

as related to current business practices. This evaluation by business 

persons confirms the course of instruction, and it can be of public 

relations value in the community. Evaluation may be performed by a 

sub-committee in cooperation with the coordinator. 

An evaluation of student preparation may be assessed by members 

of the advisory committee and by training station sponsors reporting to 

them and/or the coordinator. The coordinator may not realize the extent 

or specific areas of deficiencies. This evaluation may determine defi­

ciencies in student knowledge and skills peculiar to his area of 
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employment or general skills; such as, spelling, writing, arithmetic, 

etc. Information on general preparation will be helpful in the school's 

efforts to provide, revise, and improve academic instruction. Specific 

complaints from businessmen provide tangible evidence of insufficient 

preparation. 

Curriculum development can be further enhan~ed by the assistance• 

of the advisory committee in the selection of textbooks and reference 

books. Though textbook selection is an educational task, the committee 

might review and evaluate the available published material for realism 

of textual material, adequacy of illustrations and examples, depth of 

treatment of subject matter areas, and currency of overall material. 

This review may find serious omissions or dated procedures, thereby 

avoiding the purchase of an inadequate text (15). 

Purposes 

The major purpose of an advisory committee is the growth and 

development of cooperative education and of cooperative education 

students (10). 

The constantly shifting patterns and opportunities in the world of 

work, the rapidly advancing and changing technology, the creation of 

new jobs, the changing of established ones and the elimination of 

others, and the need for more accurate and up-to-date information on 

the labor market make it necessary for educators to obtain information 

and advice from employers and experienced laymen. Advisory committees 

provide an efficient and logical way of providing the knowledge and 

cooperation that is necessary if the vocational educator is to achieve 

his aim. 



Unfortunately, much of what is now taught in our public schools 

fails to recognize that technology is generating profound changes in 

the nature of work (22). 
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A major purpose of all education is to prepare people to adjust to 

and improve the present and future society. Vocatiohal education must 

be considered a part of the total education of an individual because 

success in a particular vocational area is dependent upon general 

education as well as vocational education. This imposes that vocational 

education must concern itself with the teaching of basic general knowl­

edge and skills as well as vocational knowledge and skills (4). 

Vocational-technical planners, like others, must start with basic 

educational decisions which lead to sound educational policies. These 

decisions must take into account at least four major determinant$: 

1. The nature and needs of industry; 

2. The nature and needs of the learner; 

3. The nature of the learning process; and 

4. The nature and role of the teacher. 

To serve all who need preparation for work, vocational-technical 

educators need to form educational partnerships with business and 

industry. 

As mentioned earlier, the curriculum for today's world of work 

usually requires an interdisciplinary approach to involving teachers 

of related basic subjects, researchers, and specialists (advisory 

committees) from the field of work. A team approach is necessary in 

the development of a vocational-technical program. In many instances, 

representatives of trade or professional groups are being involved from 
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the beginning and, in any event, the content should always be validated 

by an advisory group (15). 

Working under the most desirable conditions, some problems inevita­

bly will occur. A few of the problems mentioned by local consultant 

members were: 

1. Understanding their function, 

2. Communicating with school officials, 

3. Poor attendance at meetings, 

4. Lack of meaningful problems for consideration, 

5. Formulating programs for the slow and the exceptional student, 

and 

6. The involvement of school adminstrators and guidance personnel. 

Space-age vocational education is promising, complicated, and 

difficult. It is a force without bounds--without limits. If distribu­

tive education programs are to keep in tune with inevitable change, 

administrators and teachers must enlist local resources to aid in 

giving and developing vision and direction. Advisory committees are 

needed as a communicating link between the school and the community. 

The remarkable record of vocational accomplishments since the 

Smith-Hughes Act of 1917 is convincing proof that the advisory committee 

has, indeed, built a foundation in the past for the towers of the 

future (16). 

The mere appointment of an advisory committee, however, does not 

guarantee a successful program. The success of any vocational education 

program is largely dependent upon the manner in which it is planned 

and organized, but even a working and effective program will not 

operate without problems and conflicts. The variety of personalities 
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and many other factors involved provide the potential for complications; 

but if committee members believe in what the school is trying to do, and 

if they are allowed and encourgaged to take an important role in the 

development of the program, they will be cooperative and involved to 

the extent of ma.king the program successful because of their vested 

interest. 

In some vocational education programs, the training is set solely 

because of the personal interests of an influential advisory committee 

member who has managed to be quite vocal at decision making times. 

Industry should not be discouraged from providing advisory func­

tions for vocational education programs. Such participation is 

required, but it will only be effective if industrial educators and 

school administrators are aware of the difficulties that may arise and 

are prepared to meet these difficulties (29). 

Advisory committees can be tailored to specific situations and 

needs, and if a school and its representatives realistically consider 

the potential for complications while honestly being aware of the con­

tributions such a lay group can make through the potential experiences 

it offers, it can become one of the most, if not the most, effective 

tool for bridging the gap between the school and the world of work (4). 

Conclusion 

The main points to be made about advisory committees are that they 

are unique in their ability to provide occupational information and 

help for cooperative education programs; their organization, name, and 

function can be tailored to specific situations and needs; and· the£r 

value has long been established. Their use and involvement know only 
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two limitations; they earl assume neither legislative nor administrative 

responsibilities. 

An advisory committee doesn't automatically guarantee a successful 

program nor will it follow that committee function will be without 

problems and conflict. But a school and its representative, realisti­

cally prepared and aware of what such a lay group can contribute, can 

draw from the experience that which is required to build and maintain 

good, sound programs. 

When the advisory role is not filled, the school and the community 

cannot benefit from the exchange between educator an~ committee that 

presses programs to more effective operation. More importantly, if 

the program function doesn't match its potential, the individual stu­

dent is denied the maximum amount of help that could, and should, be 

available to him--help that comes only from the interaction of those 

who will educate and train him and those who will hire him. 



CHAPTER III 

METHODOLOGY AND PROCEDURES 

Introduction 

The purpose of this chapter is to describe the method by which the 

population was determined, the method by which the sampling procedure 

was used, the design of the instrument, and the method of data collec­

tion and analysis. 

The opinions for this study were gathered by means of the Delphi 

technique. The Delphi questionnaire was mailed to all distributive 

education coordinators in the state of Oklahoma. 

The "Delphi Technique" was developed by Olaf Helmer of the Rand 

Corporation in the early 1950's as a method of eliciting and refining 

group judgment without bringing the group together in a face-to-face 

confrontation. These convergent opinions of the group are usualiy 

gained through the use of successive questionnaires and feedback with 

each round of questions being designed to produce more carefully 

considered group opinion. 

In its simplest form, the Delphi technique eliminates committee 

activity among the experts altogether and replaces it with a carefully 

designed program of sequential individual interrogations (usually best 

conducted by questionnaires) interspersed with information input and 

opinion feedback (6). 

26 
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There is no doubt that the Delphi method eliminates some of the 

major objections to the use of committees which arise largely from 

psychological factors such as unwillingness to back down from the 

publicly announced position, personal antipathy to or excessive 

respect for the opinions of a particular individual, and skill in 

verbal debate. However, on the other hand, the Delphi technique 

causes the researcher to be somewhat more subjective in his evaluation 

and consolidation of opinions than does the use of a committee where 

problems tnay be discussed and further clarified. 

The Delphi method is a name that has been applied to a technique 

used for obtaining a group response. The technique is a carefully 

planned, orderly program of sequential individual interrogations 

using questionnaires. 

In long-range forecasting everything that is now knowledge may be 

referred to as speculation. This leaves out the vast mass of informa­

tion for which there is no solid evidence. This area may be referred 

to as opinion. Opinion may also be referred to as wisdom, insight, 

informed judgment or experience (6). 

Design of the Instruments 

To get around the face-to-face interaction, which may result in a 

group opinion which is less than accurate, the Delphi procedure may be 

used. The basic characteristics of the Delphi procedures are (1) 

anonymity, (2} iteration with controlled feedback, and (3) statistical 

group response (10). 

Iteration consists in performing the interaction among members of 

the group in several stages. At the beginning of each stage the results 
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of the previous stage are summarized and fed back to members of the 

group. The opinion of every member is reflected in the group response. 

Procedures 

The sample to be used in this study will consist of 69 distributive 

education teachers in the state of Oklahoma. This includes all distri­

butive education teachers in Oklahoma for the 1973-74 school year. 

In cooperation with the Vocational Department at Central State 

University, Edmond, Oklahoma, a correspondence sheet was designed 

which would elicit responses via the Delphi method from the sixty­

nine participants in regard to their perceptions of the functions of 

local advisory committees. 

The Delphi response sheet was mailed to the participants in two 

separate mailings. Detailed explanation of the correspondence sheets 

and the mechanics of how each mailing was administered will be explained 

in the following narrative. 

Correspondence Sheet No. 1 

Appendix A contains (1) a copy of a letter which introduced the 

study and the procedures for each participant to follow if he cfios·e 

to participate in the study; and (2) Correspondence Sheet No. 1, which 

was the instrument used to collect the participant responses. 

The information from Correspondence Sheet No. 1 was analyzed. The 

responses were then reworded and all like responses ¥ere combined and 

condensed to eliminate redundancy and ambiguity to produce the 

opinionnaire. A list of these revised statements went back to the 

participants to be ranked on a continuum of (1) most important to (7) 
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least important, as exemplified on Correspondence Sheet No. 2 (Appendix 

B). 

Correspondence Sheet No. 2 

Correspondence Sheet No. 2 (Appendix B) was mailed to all of the 

sixty-nine participants. The respondents were to rank the responses so 

that they could be tabulated and ranked in order of importance. 

Correspondence Sheet No. 2 was analyzed, and the mean of each 

response was used to rank-order the responses. The upper quartil~ 

of the response rankings will be utilized for the analysis of the 

data. According to literature from the Center for Vocational-Technical 

Education esearch at the Ohio State University, the upper quartile is 

normally used to make recommendations; however, in some cases in this 

study, data below the upper quartile will be used if deemed significant. 

The results were taken from the response sheet in ~s near the form 

submitted as possible. The first response sheet of a Delphi method 

causes a limited amount of subjectivity to be present in the interpre­

tation of the data. However, when the analysis of the responses go 

back to the participant the second time, this allows for more 

objectivity in the ranking of the first responses. 

Chapter IV will be devoted to the analysis and ranking of the 

advisory committee function statements. A choice index was utilized to 

rank the relative importance of each of the function statements. 



CHAPTER IV 

ANALYSIS AND PRESENTATION OF THE DATA 

Introduction 

The purpose of this study was to obtain opinions from a group 

of Delphi participants who were knowledgeable about the functions of 

local distributive education advisory committees. The opinions of 

these people were then utilized to propose recommendations about 

functions of local advisory committees, which could possibly be adapted 

for distributive education in Oklahoma. 

Data for this study were collected by the Delphi technique. This 

technique requires that two mailings be used to solicit the opinions 

of the respondents. The respondents in this study were sixty-nine 

coordinators which constitute th.e total population of distributive 

education coordinators in the state of Oklahoma. 

Ninety-one percent of the participants responded to correspondence 

sheet number one. (See Appendix A). The study revealed a total of 

310 items which, in the opinion of the coordinators, were functions 

of local advisory committees. The items which were duplicated were 

eliminated and a total of forty-three original items remained. The 

second mailing, containing the forty-three items, was prepared and 

mailed to the sixty-nine coordinators. Eighty-six percent of the 

participants completed and returned correspondence sheet number two 

(Appendix B). The participants were asked to score each item on a 
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seven point continuum, according to their perception of its importance, 

(1) being the most and (7) being the least important, in th~ function 

of local distributive education advisory committees. 

To determine the rank order of each item, the method used by 

Weatherford (34) in his study of major issues in distributive educa-

tion was used. 

For each item a number referred to as the Choice Index (CI), 

defined as follows, was calculated. 

CI= (lxN) + (2xN) + (3xN) = (4xN) + (SxN) + (6xN) + (7xN) 
Total Number of Respondents 

Depending upon the responses of the participants, the choice 

index of a particular item is bounded within the range one to seven: 
; 

one, if the respondent feels that the statement is df importance, and 

seven, if the respondent feels the statement is of no importance to the 

function of local advisory committees. 

The Choice Index is the average score of each item in the opinion 

of all respondents (Table I). The Choice Index was used to rank order 

the importance of each item (Table II). 

The ranked items were then divided into quartiles (Table III) with 

eleven items in the first three quartiles and nine in the fourth 

quartile. 

Analysis of Data 

The following data is an analysis of the responses of the partici-

pants computed as a percentage (Table IV). 

The upper quartile of the advisory committee function statement, 

as ranked by the respondents, are analyzed below. According to 

research completed at the National Center for Vocational-Technical 
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TABLE I 

CHOICE INDEX RATING OF RESPONDENTS ITEMS 

Respondents Respondents 
Items Choice Index Items Choice Index 

1 1.564102 23 3.051282 

2 2.230769 24 1.846153 

3 1.487179 25 2.128205 

4 3. 410256 26 2.897435 

5 3.666666 27 3.435897 

6 2.589743 28 2.820512 

7 3.076923 29 3.150272 

8 3.974358 30 2.512820 

9 2.128205 31 4.102564 

10 3.076923 32 3.025641 

11 3.051282 33 3.615384 

12 3.641025 34 3.179487 

13 2.051282 35 6.179487 

14 1. 974358 36 2.948717 

15 2.230769 37 1.666666 

16 6.000000 38 2.615384 

17 4. 769230 39 3.769230 

18 2.553720 40 3.000000 

19 3.666666 41 2.153846 

20 3.794861 42 3.000000 

21 5.538461 43 2.974358 

22 6.179487 



Respondents 
Item 

3 

1 

37 

24 

14 

13 

25 

9 

41 

2 

15 

30 

18 

6 

38 

33 

TABLE II 

RANK ORDER OF IMPORTANCE BY CHOICE INDEX 

Rank 
Order 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10.5 

11.5 

12 

13 

14 

15 

Function 
Statement 

To help get support from total business 
community for distributive education. 

To help with public relations for the over­
all distributive program. 

To promote distributive education with the 
news media, local businesses and civic 
organizations. 

To promote DECA within the business community. 

To help identify problems or training needs 
of the community. 

To be a community resource person. 

To give ideas on surveys and manuals that 
would aid DECA. 

To help determine needs of distributive 
education program. 

To help keep the coordinator up-to-date in 
the field of distribution. 

To advise on training or abilities needed 
by employers. 

To be a source of community feedback. 

To be guest speakers. 

To give the merciiant a feeling that he or 
she is involved in the distributive educa­
tion program. 

To advise on program direction. 

To advise on questions that the coordinator 
feels he cannot or should.not act upon 
that are outside the school circle of 
authority. 



Respondents 
Item 

28 

26 

36 

43 

40 

42 

32 

11 

23 

7 

10 

29 

34 

4 

27 

33 

12 

Rank 
Order 

16 

17 

18 

19 

20.5 

20.5 

22 

23.5 

23.5 

25.5 

25.5 

27 

28 

29 

30 

31 

32 

TABLE II (CONTINUED) 

Function 
Statement 

To enhance quality of. training courses 
selected to give a better opportunity to 
meet the needs of the student. 

To advise as to general training policies 
on the job. 

To help design adult education programs. 

34 

To assist new distributive education teachers. 

To act as judges at local level for DECA com­
petitive activities. 

To be a liaison between distributive education 
program and training station. 

A resource for new materials that can be used 
in classroom. 

To advise on curriculum used in distributive 
education class. 

To recognize outstanding students by offering 
scholarships. 

To help find training stations. 

To evaluate distributive education programs. 

To set goals and objectives for the distri­
butive education program. 

A source for field trips. 

To assist in placement of students. 

To give the coordinator professional guidance. 

To work with the student and coordinator on 
individualized instruction. 

To serve as lobbyist to school board. 



Respondents 
Item 

19 

5 

39 

20 

8 

31 

17 

21 

16 

35 

22 

Rank 
Order 

33.5 

33.5 

35 

36 

37 

38 

39 

40 

41 

42.5 

42.5 

35 

TABLE II (CONTINUED) 

Function 
Statement 

To help in locating supplies and equipment 
for distributive education classroom and 
for DECA projects. 

To help advise students about jobs. 

To act as judge and aid for state leadership 
conference. 

To aid the coordinators in the way students 
should be evaluated during the school year. 

To help in financial support for total 
program. 

To provide minimum standards for distributive 
education programs. 

To advise with regard to current needed 
teaching practices. 

To help the coordinator interview prospective 
students for distributive education program. 

To provide transportation to various DECA 
functions. 

To be a teacher assistant. 

To interview new teacher-coordinators apply­
ing for job. 



Respondents Item 

3 

1 

37 

24 

14 

13 

25 

9 

41 

2 

15 

TABLE III 

QUARTILE RANKINGS 

First Quartile 

Function Statement 

To help get support from total business community for distributive education. 

To help with public relations for the overall distributive education program. 

To promote distributive education with the news media, local businesses and 
civic organizations. 

To promote DECA within the business community. 

To help identify problems or training needs of comm.unity. 

To be a community resource person. 

To give ideas on surveys and manuals that would aid DECA. 

To help determine needs of distributive education program. 

To help keep the coordinator up-to-date in the field of distribution. 

To advise on training or abilities needed by employers. 

To be a source of community feedback. 



Respondents Item 

30 

18 

6 

38 

28 

26 

36 

43 

40 

42 

32 

TABLE III (CONTINUED) 

Second Quartile 

Function Statement 

To be guest speakers. 

To give the mer~hant a feeling that he or she is involved in the distributive 
education programs. 

To advise on program direction. 

To advise on questions that the coordinator feels he cannot or should not act upon 
that are outside the school circle of authority. 

To enhance quality of training courses selected to give a better opportunity to 
meet the needs of the student. 

To advise as to general training policies on the job. 

To help design adult education programs. 

To assist new distributive education teachers. 

To act as judges at local level for DECA competitive activities. 

To be a liaison between distributive education program and training station. 

A resource for new materials that can be used in classroom. 



Respondents Item 

11 

23 

7 

10 

29 

34 

4 

27 

33 

12 

19 

5 

TABLE III (CONTINUED) 

Third Quartile 

Function Statement 

To advise on curriculum used in distributive education class. 

To recognize outstanding students by offering scholarships. 

To help find training stations. 

To evaluate distributive education program. 

• To set goals and objectives for the distributive education program. 

A source for field trips. 

To assist in placement of students. 

To give the coordinator professional guidance. 

To work with the student and coordinator on individualized instruction. 

To serve as lobbyist to school board. 

To help in locating supplies and equipment for distributive education classroom and 
for DECA projects. 

To help advise students about jobs. 
w 
00 



Respondents Item 

39 

20 

8 

31 

17 

21 

16 

35 

22 

TABLE III (CONTINUED) 

Fourth Quartile 

Function Statement 

To act as judge and aid for state leadership conference. 

To aid the coordinators in the way students should be evaluated during the school 
year. 

To help in financial support for total program. 

To provide minimum standards for distributive education program. 

To advise with regard to current needed teaching practices. 

To help the coordinator interview prospective students for distributive education 
program. 

To provide transportation for various DECA functions. 

To be a teacher assistant. 

To interview new teacher-coordinators applying for job. 



Item No. 1 

1 74% 

2 41% 

3 64% 

4 21% 

5 13% 

6 23% 

7 18% 

8 10% 

.9 28% 

10 15% 

11 18% 

12 28% 

13 44% 

14 41% 

15 41% 

16 0% 

17 2% 

18 33% 

19 23% 

20 8% 

21 0% 

22 0% 

TABLE IV 

TOTAL RESPONSE FOR EACH ITEM SCORE BY 
PERCENT ON SEVEN POINT SCALE 

2 3 4 5 

10% 8% 2% 2% 

28% 15% 13% 3% 

18% 10% 8% 0% 

13% 26% 10% 7% 

15% 21% 18% 8% 

33% 15% 23% 3% 

18% 28% 21% 5% 

15% 15% 24% 10% 

51% 8% 10% 0% 

26% 28% 13% 8% 

18% 36% 15% 3% 

13% 10% 13% 5% 

28% 10% 15% 3% 

26% 23% 10% 0% 

26% 16% 10% 7% 

2% 10% 5% 5% 

2% 28% 10% 22% 

21% 18% 13% 3% 

5% 33% 10% 14% 

21% 8% 28% 16% 

8% 8% 13% 10% 

5% 5% 5% 8% 

40 

6 7 

2% 0% 

0% 0% 

0% 0% 

13% 10% 

12% 13% 

0% 3% 

8% 2% 

13% 13% 

0% 3% 

5% 5% 

5% 5% 

13% 18% 

0% 0% 

0% 0% 

0% 0% 

22% 56% 

10% 26% 

9% 3% 

0% 15% 

14% 5% 

17% 44% 

13% 64% 
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TABLE IV (CONTINUED) 

Item No. 1 2 3 4 5 6 7 

23 18% 23% 21% 23% 8% 2% 5% 

24 62% 23% 8% 0% 0% 0% 7% 

25 36% 41% 13% 2% 2% 2% 2% 

26 26% 15% 26% 18% 10% 0% 5% 

27 28% 10% 21% 10% 6% 6% 19% 

28 26% 23% 21% 18% 2% 8% 2% 

29 18% 28% 21% 13% 12% 0% 8% 

30 38% 28% 10% 8% 13% 0% 3% 

31 5% 10% 10% 41% 18% 8% 8% 

32 31% 10% 28% 10% 5% 8% 8% 

33 18% 15% 15% 21% 13% 5% 13% 

34 21% 26% 18% 10% 9% 8% 8% 

35 0% 5% 5% 0% 8% 18% 64% 

36 15% 31% 26% 8% 10% 8% 2% 

37 64% 21% 5% 5% 5% 0% 0% 

38 38% 21% 21% 7% 2% 4% 7% 

39 15% 15% 31% 13% 5% 5% 16% 

40 26% 23% 26% 5% 5% 2% 13% 

41 44% 23% 18% 10% 0% 5% 0% 

42 28% 21% 13% 21% 7% 2% 8% 

43 28% 21% 15% 16% 10% 0% 10% 
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Education at the Ohio State University, the upper quartile is normally 

used to make reconnnendations. The discussion below will center upon 

the first quartile. 

Item 3 

To help get support from total business connnunity for distributive 

education. This function was rated as the most important function 

of the local advisory committee for distributive education. Ninety­

three percent of the respondents rated this item in the top three cate­

gories of importance on a scale of one to seven. None of the respondents 

rated this item below the fourth level of importance. 

Item 1 

To help with public relations for the overall distributive educa­

tion program. Ninety-two p·ercent of the respondents ranked this func­

tion in the top three categories of importance. This item ranked in 

the first quartile and ranked second in the overall choice index 

ranking. 

Item 37 

To promote distributive education with the news media, local 

businesses and civic organizations. The respondents expressed the 

opinion that this function is the third most important function of 

the local advisory committee. Ninety percent ranked this item in 

the top three categories of importance. 
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Item 24 

To promote DECA within the business comm.unity. This item attracted 

ninety-three percent of the respondents to rate it in the top three 

categories of importance. It is interesting to note that this item 

tied with the top ranked item in percentage of importance, however, 

seven percent expressed an opinion that this function is least 

important. 

Item 14 

To help identify problems or training needs or community. Ninety 

percent of the respondents felt that this item was important enough to 

rank it in the top three categories of importance. None of the respon­

dents ranked this item below the fourth level of importance on the 

seven point scale. This item was one of only two which did not receive 

any votes below the fourth level of importance. 

Item 13 

To be a community resource person. Using the advisory committee 

as a community resource person ranked as the sixth most importan~ 

function of the advisory committee. Eighty-two percent of the respon­

dents rated this item in the top three categories of importance. 

Item 25 

To give ideas on surveys and manuals that would aid DECA. The 

respondents ranked this function as the seventh most important func­

tion of the local advisory committee. Ninety-two percent rated this 

item in the top three categories of importance. It is noteworthy that 



44 

two items relating to the DECA student organization ranked in the upper 

quartile. The respondents seemed to either rank this function very 

high in importance or very low in importance. 

Item 9 

To help determine needs of distributive education programs. Eighty­

seven percent of the respondents ranked this function in the top three 

categories of importance. This item ranked in the first quartile 

and ranked eighth in the overall choice index. It is interesting to 

note that item nine had a higher rating in the top three categories 

than item thirteen, however, item thirteen did not receive a rating 

below five, whereas two percent of the respondents rated item nine as 

least important rating of seven. 

Item 41 

To help keep the coordinator up-to-date in the field of distribu­

tion. The function of keeping the teacher coordinator up-to-date in 

the field of distribution was rated ninth in importance in the overall 

choice index rating. This item received eighty-five percent of the 

responses in the top three categories of importance. 

Item 2 

To advise on training or abilities needed by employers. This item 

was ranked tenth in importance in the overall choice index rating. 

Eighty-four percent of the respondents rated this function in the top 

three categories of importance. 
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Item 15 

To be a source of community feedback. The respondents ranked this 

function as the eleventh most important function of local advisory 

committees. Eighty-three percent of the respondents felt that this 

item was important enough to rank it in the upper quartile. 

The items described above are the eleven items in the first 

quartile. The respondents felt that these items were the most impor­

tant functions of local distributive education advisory committees. 

Items twenty-one, sixteen, thirty-five, and twei:ity-two were the 

only items that did not receive a one rating. These four items ranked 

at the bottom of the fourth quartile. 

In suDllllary there is a concensus of distributive education coor~i­

nators that there are basic functions of local advisory committees. 

There are many more comparisons of items and cross references which 

are described in Table III which is the Quartile Rankings and Table 

IV which is the Total Response for Each Item Score by Percent on Seven 

Point Scale. 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Presented in this chapter is a sunnnary of the study and the major 

findings. Also presented are conclusions and recommendations based upon 

the analysis and presentation of data collected. 

Summary 

The purpose of this study was to elicit opinions of the distribu-

tive education teacher coordinators in Oklahoma. The objective of 

the study was to determine the function of local distributive advisory 

connnittees. 

The Delphi technique was chosen as the method for collecting the 

data from which reconnnendations would ultimately be made. The total 

population of sixty-nine distributive education coordinators was used 

as participants in the study. The participants were asked to list five 

statements that describe the functions of a local advisory connnittee on 

the first correspondence sheet. 

Sixty-three out of sixty-nine participants responded to correspon-

dence sheet number one. This revealed a total of 310 items which, in 
' 

the opinion of the coordinators, were functions of local advisory 

committees. The items which were duplicated were eliminated and a 

total of forty-three original items remained. The second mailing, con-

taining the forty-three items, was mailed to the sixty-nine coordinators. 

46 
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The participants were asked to acore each item on a seven point continuum 

according to their perception of its importance. 

For each item a number referred to as the Choice Index (CI), defined 

as follows, was calculated. 

CI= (lxN) + (2xN) + (3xN) + (4xN) + (5xN) + (6xN) + (7xN) 
Total Number of Respondents 

The Choice Index is the average score of each item in the opinion of all 

respondents. The Choice Index was used to rank order the importance of 

each item. 

The ranked items were then divided into quartiles. 

The datawereanalyzed and the percentage of responses on each level 

of the seven point continuum were computed. 

The upper quartile of the total rankings on correspondence sheet 

number two were used to formulate the function of local distributive 

education advisory committees. 

Conclusions 

The following conclusions are made based on the analysis of the 

Delphi data relative to the function of local distributive education 

advisory committees as perceived by distributive education teacher-

coordinators in Oklahoma. 

1. It is concluded that the most important function of the local 

advisory committee is to get support from the total business 

community for distributive education. 

2. It is concluded that the second most important function of the 

local advisory committee is to help with the public relations 

for the overall distributive education program. 
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3. It is concluded that the distributive education teacher­

coordinators in Oklahoma put much emphasis on DECA activities, 

since two of the items ranked in the first ~uartile related to 

DECA. 

4. It is concluded that distributive education teacher-coordinators 

do not put the same importance on functions of local advisory 

committees as teacher educators. 

5. It is concluded that the distributive education teacher­

coordinator feels that the advisory committee should have 

little input into the curriculum of the distributive education 

program, The items dealing with curriculum were not in the 

first quartile ranking, 

6, Two of the items listed in the second quartile also related to 

DECA. This may be the reason why so often business people 

refer to the Distributive program as the DECA program. 

7. It is concluded that teacher.-coordinators are either highly in 

favor of the functions of the advisory committee that are 

related to the DECA program, or they are highly critical of 

those functions. It would be interesting to note if the 

respondents who were critical of the DECA program rated other 

items related to other aspects of the distributive education 

program higher on the rating scale. 

8. It is concluded that there exists a difference of opinion 

regarding the functions of a local distributive education 

advisory committee between the teacher-coordinator and the 

employees or training station sponsors, In a study by Harris 

(1971) on Employer Preferences and Teacher-Coordinator Practices 



in Distributive Education, the employers ranked participation in DECA 

activities as a low priority item. 

Recommendations 
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Based upon the findings of this study the following recommendations 

are made: 

1. In using the findings of this study there is now a foundation 

for in-service and pre-service training of distributive educa­

tion teachers in Oklahoma to set up and have an active local 

advisory committee. 

2. The present study covered only the opinions of distributive 

education coordinators to the function of local advisory com­

mittees; however, the operation of a distributive education 

program is often affected by others. A study similar to the 

present one should be conducted to obtain opinion of the func­

tion of local distributive education advisory committees from 

school administrators, guidance personnel, and members of local 

advisory committees. The findings of such a study should be 

compared to the findings of the present study to show the 

degree of agreement of persons directly involved in distribu­

tion with those indirectly involved. 

It is the observation of this researcher that the suggestions given 

by the Delphi participants are rational and pertinent to the functions 

of local advisory committees. Unless a systematic plan of action is 

implemented, the use of local advisory committees in distributive educa­

tion will be virtually the same in the state in years to come as it is 

today. 



BIBLIOGRAPHY 

( 1) American Vocational Association, Inc. The Advisory Committee and 
Vocational Education. Washington: American Vocational 
Association, Inc.~ 1969. 

( 2) "The Role of Advisory Committees in Strengthening Vocational 
Education." American Vocational Journal, XL (May, 1965), p. 3. 

( 3) tlComprehensive Planning for Vocational Education." American 
Vocational Journal, XLIV (May, 1965), pp. 5-6. 

( 4) Applegate, Ronald. Advisory Committees for Distributive Education. 
Washington: United States Office of Education, 1969. 

( 5) Brocci, Thomas U. Curriculum Initiation in Wisconsin Vocational 
and Technical Schools. Madison, Wisconsin: Center for 
Studies in Vocational and Technical Education, 1969. 

( 6) 

(ED 041 123) 

Brown, Bernice B. "Delphi Process: 
tion of Opinions of Experts." 
pp. 31-35. 

A Method Used for the Elicita­
ASTME Vectors, III (May, 1969), 

( 7) Brown, Donald V. Manual for Local Evaluation, Second Edition, 
Tennessee Local Evaluation Report. Knoxville: Tennessee 
State Department of Education, 1971. 

( 8) Burkett, L. "Comprehensive Planning for Vocational Education," 
American Vocational Journal, XLIV (November, 1969), pp. 30-45. 

( 9) Burt, Samuel M. Use of Industry-Advisory Committees as.!! Technique 
for Evaluating Vocational and Technical Education Programs. 
Kalamazoo, Michigan: Upjohn Institute for Employment Research, 
1969. 

(10) Burt, Samuel M. Industry and Community Leaders in Educa~ion: The 
State Advisory Council on Vocational Education. Kalamazoo, 
Michigan: Upjohn Institute for Employment Research, 1969. 

(11) Carter, J.M. "Coordinating the Work of State and Local Advisory 
Councils." Agriculture Education Magazine, XLII (March, 
1970), pp. 15-23. 

50 



(12) Congress of the United States. Reports on the implementation of 
the Vocational Education Amendments of 1968. Washington: 
House Committee on Education and Labor, 1971. (ED 059 397) 

(13) Cyphert, Fredrick R. and Walter L. Gant. "The Delph Technique: 

51 

A Case Study." Phi Delta Kappan. (January, 1971), pp. 15-21. 

(14) Dalhey, Norman C. Predicting the Future. Santa Monica, California: 
Rand Corporation, 1968. 

(15) Division of Vocational Education. ! Guide for the Development of 
Curriculum in Vocational and Technical Education. Los Angeles: 
University of California at Los Angeles, 1969. 

(16) Golden, E. E. "Advisory Committee Links School and Community." 
Business Education Forum, XXIV (January, 1970), pp. 86-99. 

(17) Hopstrand, Richard K. and Lloyd J. Phipp. Advisory Councils for 
Education. Urbana: University of Illinois, Department of 
Vocational and Technical Education, 1971. (ED 059 407) 

(18) Jobe, Max Edward.· "Administrative Aspects of State Advisory Coun­
cils on Vocational Education." (Unpublished Ed.D. dissertation, 
Georgia University, 1972). 

(19) Ko.rb, August W. "A Study of Selected Practices in the Use of 
Advisory Committees, Community Surveys, and Placement in Trade 
and Industrial Education Programs in Ohio." (Unpublished 
Ed.D. dissertation, Ohio State University, 1972). 

(20) Martin, Loren and John F. Stephens. ! Project_!:£ Develop~ 
Instructional Packet for Advisory Committees in Vocational 
Education. Salt Lake City: Utah Research Coordinating Unit 
for Vocational and Technical Education, 1971. (ED 062 567) 

(21) Montana State Advisory Council for Vocational Education. What 
Should Vocational Education Be Doing in Montana. Helena, 
Montana: State Advisory Council for Vocational Education, 
1971. 

(22) Morgan, R. M. and D. s. Bushnell. Designing an Organic Curriculum. 
Washington: Bureau of Research, U.S. Office of Education, 
1966. 

(23) Myers, John G. "Job Vacancies in the Firm and the Labor Market." 
Consumer Image and Attitude. Berkeley, California: Institute 
of Business and Economic Research, 1969. 

(24) Office of Education. State Advisory Councils on Vocational 
Education: A Guide for Implementing Rules and Regulations. 
Washington: Department of Health, Education, and Welfare, 
June, 1971. 



52 

(25) The Operation of!!. Local Program of Trade and Industrial Education. 
Washington: Government Printing Office, 1953. 

(26) Phipps, Lloyd J. Workshop_£!! Developing and Using Vocational and 
Technical Education Citizens Advisory Councils (Urbana, 
Illinois, June ?9-July 2; 1971) Final ~~port. Springfield: 
Illinois State Office of the Superintendent of Public 
Instruction, 1971. (ED 056 205) 

(27) Raleigh, North Carolina State University Center for Occupational 
Education. Using Advisory Councils and Committees to Improve 
Vocational Programs for Rural Students. Raleigh: North 
Carolina State University Center for Occupational Education, 
1970. 

(28) Roberts, Roy W. Vocational and Practical Arts Educat.ion: History, 
Development, and Principles. New York: Harper and Brothers, 
1957. 

(29) Ruskin, A. P. "Industry Cooperation: A Guide for.Effective Involve­
ment: Advisory Committees." Industrial Arts and Vocational 
Education, LVIII (November, 1969), pp. 171-172. 

(30) Sacks, R. J. "St. Louis VEO Projects: 
American Vocational Journal, XLIV 

Model for Local Planning." 
(November, 1969), pp. 23-25. 

(31) Shenker, M. Advisory Committees for Cooperative Education Programs. 
Trenton: Trenton State College, Department of Business, 
19 70. (ED 062 524) • 

(32) The Tennessee State Advisory Council on Vocational Education for 
Continued and Further Improvement of Education in Tennessee. 
Murfressboro, Tennessee: Vocational Curriculum Laboratory, 
1969. 

(33) Traicoff, George Jr. "The Knowledge and Opinions of Business Educa­
tors Toward Vocational Education With Special Emphasis Toward 
Distributive Education." (Unpublished Ed.D. dissertation, 
Indiana University, June, 1967). (ED 055 231) 

(34) Weatherford, J.W. "A Study of Major Issues in Distributive Educa­
tion." (Unpublished Ed.D. dissertation, Ohio State University, 
1971). 

(35) Weaver, Timothy W. "The Delphi Forecasting Method." Phi Delta 
Kappan, XVII (January, 1971), pp. 65-68. 



APPENDIX A 

53 



(CENTRAL STATE UNIVERSITY LETTERHEAD) 

In cooperation with the Department of Vocational Technical Teacher 
Education, School of Education, Central State University, I am cur­
rently conducting a research study. The purpose is to determine 
the perceptions of Oklahoma Distributive Education Coordinators 
regarding functions of local advisory committees. 

Your input is valuable and will be of great benefit to this study 
and to Distributive Education. I am asking for only.eight to ten 
minutes of your time in order to get an expression of your feelings. 

The Delphi technique has been chosen as the method to be used in 
obtaining your perception regarding the function of local advisory 
committees. This technique, which builds on informed, sound judg­
ment, obtains opinions from and allows interaction among persons 
without bringing them together. This study will require two mail­
ings spaced approximately three weeks apart, as follows: 

Correspondence 
No. 1 

Correspondence 
No. 2 

Requests that you list five statements that 
you feel are functions of local advisory 
committees. 

A list of statements will be compiled from the 
participants'· response to Correspondence No. 1 
and mailed back to you. Each participant will 
be asked to rate the importance of each item 
as a function of local advisory committees. 

From the response obtained in Step 2, a final rank order list of 
functions of advisory committees will be incorporated into the 
study. 
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I hope you will agree to participate in this effort of obtaining 
valuable information for Distributive Education. Please complete 
the attached instrument and return it in the enclosed self-addressed 
stamped envelope. Thank you very much for your assistance. 

Sincerely, 

Joe Amos 

JA:gm 

Enclosure 
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THE PERCEPTION OF OKLAHOMA DISTRIBUTIVE EDUCATION COORDINATORS 
REGARDING FUNCTIONS OF LOCAL ADVISORY COMMITTEES 

Department of Vocational Technical Teacher Education 
Central State University 

Correspondence Sheet No. 1 

(Please return immediately in enclosed envelope; time is essential for 
the proper coordination of this study.) 

56 

Please list up to five statements that you feel describe the functions 
of a local advisory committee. 

List your statements below: 

No. 1: 

No. 2: 

No. 3: 

No. 4: 

No. 5: 

Please include your ho~e address. 
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(CENTRAL STATE UNIVERSITY LETTERHEAD) 

Thank you for completing correspondence questionnaire #1. Your response 
was excellent and we appreciate the statements you furnished. We hope 
you will continue your assistance by completing correspondence sheet #2, 
which is attached. 

It contains the major concepts that were identified from your suggestions 
in response to the first. questionnaire (correspondence sheet /11). As 
anticipated we came up with a number of important statements concerning 
the group's perceived functions of local advisory committees in Distribu­
tive Education in the state of Oklahoma. In order that we can determine 
the most important factors, we are asking you to rate them on a seven , 
point continuum scale. 

The statements will be analyzed according to the way you rate them, and 
from these rankings, we hope to gain some insight as to which functions 
the group feels are most important and least important. These statements 
will be ranked fromyourratings in the order of most importance to least 
importance. Therefore, consider carefully all statements and give each 
one some thought as to how you feel about its importance to you. 

Please complete the attached questionnaire and enclose it in the self­
addressed, postage-paid, return envelope as soon as possible. Again, 
let me thank you for giving us your time and attentiop.. Your response 
is greatly appreciated and is important to the completion of this 
research study. 

Sincerely, 

Joe Amos 

jrb 

Enclosure 



59 

CORRESPONDENCE SHEET NO, 2 
(To be returned in postage4>aid envelope) 

Below are the statements (from Correspondence Sh~et No, 1) that you and 
others listed as your perceptions of the functions of local advisory 
committees in Oklahoma. In order to establish a priority on the most 
important roles, we would like to ask you to rate each statement on 
a seven-point continuum ranging from (1) which is most important, to 
(7) which is least important. 

Please be selective in choosing the rating of each of the statements. 

EXAMPLE: 

A. "To advise in curriculum development." 

(Please mark with an "X") 

1. To help with public relations for the overall 
distributive program. 

2. To advise on training or abilities needed by 
employers. 

3. To help get support from total business com­
munity for distributive education. 

4. To assist in placement of students 

5. To help advise students about jobs. 

6. To advise on program direction. 

7. To help find training stations. 

8. To help in financial support for total program. 

9. To help determine needs of distributive educa­
tion program. 

10. To evaluate distributive education program. 

11. To advise on curriculum used in distributive 
education class. 

I I I /xi I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 



12. To serve as lobbyist to school board. 

13. To be a community resource person. 

14. To help identify problems or training needs 
of community. 

15. To be a source of community feedback. 

16. To provide transportation for various DECA 
functions. 

17. To advise with regard to current needed 
teaching practices. 

18. To give the merchants a teel:j.ng that he or 
she is involved in the distributive education 
programs. 

19. To help in locating supplies and equipment for 
distributive education classroom and for DEcA 
projects. 

20. To aid the coordinators in the way students 
should be evaluated during the school year. 

21. To help the coordinator interview prospective 
students for distributive education program. 

22. To interview new teacher-coordinators applying 
for job. 

23. To recognize outstanding students by offering 
scholarships. 

24. To promote DECA within the business community. 

25. To give ideas on surveys and manuals that 
would aid DECA. 

26. To advise as to general training policies on 
the job. 

27. To give the coordinator professional guidance. 

28. To enhance quality of training courses selected 
to give a better opportunity to meet the needs 
of the student. 

I I I I I I I I 
1234567 

I I I I I I I I 
-·1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

./ I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

Ill///// 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 
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29. To set goals and objectives for the dist'ribu­
tive education program. 

30. To be guest speakers. 

31. To provide minimum standards for distributive 
education program. 

32. A resource for new materials that can be used 
in classroom. 

33. To work with the student and coordinator on 
individualized instruction. 

34. A source for field trips. 

35. To be a teacher assistant. 

36. To help design adult education programs. 

37. To promote distributive education with the 
news media, local businesses and civic 
organizations. 

38. To advise on questions that the coordinator 
feels he cannot or should not act upon that 
are outside the school circle of authority. 

39. To act as judge and aid for state leadership 
conference. 

40. To act as judges at local level for DECA 
competitive activities. 

41. To help keep the coordinator up-to-date in the 
field of distribution. 

42. To be a liaison between distributive education 
program and training station. 

43. To assist new distributive education teachers. 

L/IIIIII 
1234567 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

Ill/II/I 
1234567 

I I I I I I I I 
1234567 

I I I I I I I I 
l 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1234567 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1 2 3 4 5 6 7 

I I I I I I I I 
1234567 

I I I I I I I I 
1234567 
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LIST OF PARTICIPANTS 

Mr. Dan Barnett 
Ada High School 
925 Charles Drive 
Ada, Oklahoma 74820 

Mr. Ralph Gall 
Altus High School 
1052 Box Street 
Altus, Oklahoma 73521 

Mr. Wes Johnson 
Anadarko High School 
308 West Kentucky 
Anadarko, Oklahoma 73005 

Mr. Jerry Menz 
Ardmore High School 
412 15th Street N.W. 
Ardmore, Oklahoma 73401 

Mrs. Patricia Myers 
Sooner High School 
4721 Amherst 
Bartlesville, Oklahoma 74003 

Mr. Bill Fultz 
Bixby High School 
100 East Bixby 
Bixby, Oklahoma 74008 

Mr. Kenneth Webster 
Blackwell High School 
312 West Padon 
Blackwell, Oklahoma 74631 

Mrs. Deana McCoy 
Western Oklahoma Area Vo-Tech School 
429 South 23rd Street 
Clinton, Oklahoma 73601 

Mrs. Eleanor Oster 
Clinton High School 
P.O. Box 915 
Clinton, Oklahoma 73601 

Mr. Lon Dillard 
Durant High School 
1916 Liveoak 
Durant, Oklahoma 74701 
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Mr. Kim Gara. 
Edmond High School 
Kickingbird Aprts. #1819 
Edmond, Oklahoma 73034 

Mr. Frank Nelson 
Guthrie High School 
811~ East Cieveland 
Guthrie, Oklahoma 73044 

Mr. J. W. Hubanks 
Hollis High School 
611 Avenue 1 N.W. 
Childress, Texas 79201 

Mr. Bill Bross 
Jenks High School 
5633 South Newport 
Tulsa, Oklahoma 74105 

Mr. D. A. Givens 
Eisenhower High School 
28 North 28th Street 
Lawton, Oklahoma 73501 

Miss Rae Jean Kretchmar 
Lawton High School 
1201 North Fretz, #68 
Edmond, Oklahoma 73034 

Miss Carole Cunningham 
Great Plains Area Vo-Tech School 
4635 Gore, f/118 
Lawton, Oklahoma 73501 

Mr. Dolph Shults 
Carl Albert High School 
2828 Mockingbird Lane 
Midwest City, Oklahoma 73110 

Mrs. Carol Anne Frosch 
Del City High School 
2201 June Lane 
Del City, Oklahoma 73115 

Mr. L.A. Shepherd 
Midwest City High School 
9108 Wonga Drive 
Midwest City, Oklahoma 73110 
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Mrs. Charlotte Fowler 
Muskogee High School 
Route 4, Box IM No. 28 
Tahlequah, Oklahoma 74464 

Mr. David Scheihing 
Oklahoma School for the Blind 
911 North "K" Street 
Muskogee, Oklahoma 74401 

Mr. Gene Warner (Afton) 
Northeastern Oklahoma Area Vo-Tech School 
302 17th Place, S.W. 
Miami, Oklahoma 74354 

Mr. Terry Byrd (Pryor) 
Northeastern Oklahoma Area Vo-Tech School 
Route 1 
Oolagah, Oklahoma 74053 

Mrs. Pamela Woods 
Douglass High School 
1201 North Berry 
Oklahoma City, Oklahoma 73127 

Mr. Claud Fite 
John Marshall High School 
7212 N.W. 32nd Street 
Bethany, Oklahoma 73114 

Mr. Bob Dunlap 
Northwest Classen High School 
3849 N.W. 9th Street 
Oklahoma City, Oklahoma 73107 

Mr. Charles Clark 
U.S. Grant High School 
7409 South Drexel 
Oklahoma City, Oklahoma 

Miss Frances Hendrix 
U.S. Grant High School 
7515 Knightlakes Drive, 
Oklahoma City, Oklahoma 

Mr. Max Logan 
Ponca City High School 
2128 North Osage 

73159 

11178 
73107 

Ponca City, Oklahoma 74601 
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Mrs. Karen Elias 
Ponca City High School 
528 North 12th Street 
Ponca City, Oklahoma 74601 

Mr. Phil McGehee 
Kiamichi Area Vo-Tech School 
Route 1, Box 91-A 
Poteau, Oklahoma 74953 

Mr. Danny Foreman 
Putnam City High School 
3812 North Markwell 
Bethany, Oklahoma 73003 

Mr. Tom Friedemann 
Putnam City West High School 
620 Woodland Way 
Oklahoma City, Oklahoma 73127 

Mr. Gary Moon 
Shawnee High School 
3 Red Oak Drive 
Shawnee, Oklahoma 74801 

Mr. Gus Friedemann 
C.E. Donart High School 
824 North Jefferson 
Stillwater, Oklahoma 74074 

Mr. Lloyd Briggs 
Oklahoma Children's Center 
915 South "G" Street 
Muskogee, Oklahoma 74401 

Mr. Troy Farmer 
Tahlequah High School 
914 North Cedar 
Tahlequah, Oklahoma 74464 

Mrs. Margaret Byrd 
East Central High School 
8614 East 30th Street 
Tulsa, Oklahoma 74128 

Mrs. Mary Jo Samuel 
Edison High School 
5906 South Knoxville 
Tulsa, Oklahoma 74135 
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Mr. Al Tuttle 
McLain High School 
2220 East 17th Place 
Tulsa, Oklahoma 74104 

Miss Ann Roden 
Memorial High School 
7111 East Latimer Place 
Tulsa, Oklahoma 74115 

Mr. Chris Byrd 
Nathan Hale High School 
8614 East 30th Street 
Tulsa, Oklahoma 74128 

Miss Marcia Weems 
Washington High School 
1050 East 61st Street, Apt. 11 
Tulsa, Oklahoma 74105 

Mrs. Eleanor Craig 
Will Rogers High School 
1814 East 17th Street 
Tulsa, Oklahoma 74104 

Mr. Fred Wichert 
Vinita High School 
139 South Bell Street 
Vinita, Oklahoma 74301 

Mr. Lloyd Saxton 
Mid-America Vo-Tech School 
Route 2 
Purcell, Oklahoma 73080 

Mr. Gary Burton 
Western Heights High School 
9500 Village Drive 
Oklahoma City, Oklahoma 73120 

Mr. Leland Gautier 
Yukon High School 
100 Briarwood Lane, Apt. 130 
Yukon, Oklahoma 73099 

Mrs. Marie Wilkins 
Yukon High School 
510 Kingston Drive 
Yukon, Oklahoma 73099 
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Mr. Billy D. Savage 
Central Junior High 
Rt. 3, Box 152 
Bartlesville, Oklahoma 74003 

Mrs. Deborah Teeples 
College High School 
1408 South Jennings 
Bartlesville, Oklahoma 74003 

Mr. Edwin Teeples 
College High School 
1408 South Jennings 
Bartlesville, Oklahoma 74003 

Mr. George Drake 
Central Oklahoma Vo-Tech 
East Main Street 
Cushing, Oklahoma 74023 

Mr. Kenneth Woodward 
Duncan High School 
2012 Birch Street 
Duncan, Oklahoma 73533 

Miss Kathy Ray 
Enid High School 
1228 East Broadway 
Enid, Oklahoma 73701 

Mrs. Patricia Mashburn 
Lindsay High School 
Route·3 
Lindsay, Oklahoma 73052 

Miss Pauline Palmer 
McAlester High School 
302 East Comanche 
McAlester, Oklahoma 74501 

Mr. Bill Gough 
Moore High School 
3009 S.W. 64th Terrace 
Oklahoma City, Oklahoma 73159 

Mr. W. L. Hawkins 
Del City High School 
4301 S.E. 13th Street 
Oklahoma City, Oklahoma 73100 
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Mr. Phil Porter 
Oklahoma School for the Blind 
1403 East Broadway 
Muskogee, Oklahoma 74401 

Mr. John Musser 
Norman High School 
2417 Osborne Drive 
Norman, Oklahoma 73069 

Mr. Ron Smith 
Southeast High School 
8509 South Victoria Drive 
Oklahoma City, Oklahoma 73159 

Miss Sandy Birch 
Putnam City High School 
3535 North St. Charles, 
Oklahoma City, Oklahoma 

Mr. Ken Robertson 
Sapulpa High School 
813 South Oklahoma 
Sapulpa, Oklahoma 74066 

Mr. Harvey Brooks 

/1113 
73127 

Gordon Cooper Area Vo-Tech School 
2524 North Harrison, /191 
Shawnee, Oklahoma 74801 

Mr. Troy Farmer 
Tahlequah High School 
914 North Cedar 
Tahlequah, Oklahoma 74464 

Mrs. Sheila Hellen 
Central High School 
901 Woodland Drive 
Tulsa, Oklahoma 74053 

Mr. Wiley Hammock 
Daniel Webster High School 
1903 West 47th Street 
Tulsa, Oklahoma 74107 
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