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CHAPTER I 

PRESENTATION OF THE PROBLEM 

Introduction 

The nature of the challenges that face America today are consider

ed to be the most crucial in its history; one of the major issues is 

the conservation of its human resource. Comprehensive surveys of the 

various aspects of the issues are being studied and programs are being 

initiated which will provide the best in technological assistance. 

The educational and social demands are of paramount concern also. 

Coleman (1966) provided nation-wide insights into the various condi

tions existing in the educational systems. His study revealed the 

presence of existing inequities in many systems, especially those areas 

embracing large groups of sub-cultures. 

Traditionally the, educational systems were developed on the pre

mise that a standard curriculum would meet the needs of its student 

population, and success in school was measured only by a letter or 

numerical rating. It is understandable why this type of system cannot 

meet the unique needs of all individuals. The restricted or deprived 

backgrounds of many of the nation's sub-cultures make it impossible for 

them to compete academically. Results of such unfavorable experiences 

have caused many to have a low self-concept, and often to develop a 

degree of social hostility toward the school and others stenmting 

1 
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primarily from their fruatrationa. For example, the native American 

youth often find• hilll8elf culturally harra11ed and encap1ulated between 

his tribal culture and cu•toma in which he do•• not fully participate 

and to which he does. not ascribe. He doe• not truly fit in the Amari-

can •ociety. Experience, with the larger •ociety have destroyed, to a 

dear••• his dignity1and worth; as a result. he is a marginal man in hi1 
• 

native land (Ryan. 1967). 

Th• social and technological changes and the rapidity with which 

they are occurring have made the traditional Indian life-style leas 

viable. There are economic pressures for many Indians which make it 

impoa1ible for them to cope with the change because they are not equip

ped to do so. Approximately fifty percent of the Indian families have 

cash incomes below $2,000 a year; 75 percent have incomes below $3,000 

and more than 60 percent have less than a fifth grade education. 

The segment of the Bureau of Indian Affairs whose responaibili-

ty is to maintain the native American schools, must design broad-based 

innovative educational programs which will foster academic and cultural 

growth. This is a task of great magnitude since there are over 300 

different tribes; and often in one student-body there are 30 to 75 dif-

ferent tribes or combinations of tribes, with each group possessing a 

unique native dialect. This educational commitment demands constant 

effort to provide be.tter learning strategies which will guarantee the 

moat efficient service possible for this group. 

The American Indian once proud and free, is torn between 
white and tribal values; between the politics and language 
of the white man and his own historic culture. His prob
lems, sharpened by years of defeat and exploitation, ne
glect and inadequate effort, will take many years to overcome. 
(President Johnson, 1968) 
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Fuchs and Havi.ghur•t'• (1972) survey indicate• that condition• 

within the 1choola for native Americans need to be chanaed and the pro

aram• revitalized in order that full responsibilities to the •tudenta' 

need• can be met. During a child'• early school years he forms aome 

po1itive H1Hsment1 of hil intellectual power• and capabil1tie1 a, a 

re1ult of hil interaction with his peers. teachers, 1chool and communi

ty. Hi1 •elf-concept is a by-product of the1e early experiences. Con

••quently the culturally different youth in a traditional system find• 

it very difficult to have satisfactory every-day experiences (Fi•her, 

1968). Havighurst (1967) and Spache (1949) revealed that 1tudent1 

handicapped by poverty do not possess adequate stimulation to want to 

learn due to low and inconsistent self-concept. 

Many parents of native Americans are involved in migratory occu

pations which makes it economically impossible to set long term educa

tional goals for their children. As a result of this type of life

style, the children enter school with a very limited educational 

background, as opposed to the advantaged student whose background has 

been educationally stable (Thornton, 1967). 

Research substantiates the premise that self-concept is definitely 

a positive factor to be considered in attaining academic or social 

success (Trowbridge, 1965; Soares and Soares, 1967; Drew, 1969; 

Thornton, 1967; Zi.rkel, 1970; Zirkel and Moses, 1971; and Gi-eenberg, 

1962). 

Native American children are not inferior by culture so we can 

assume the traditional educational system is not truly geared to meet 

their complex needs. While the average native American family teache1 

it• children to value attitude and skills, existing conditions of 



poverty, isolation, non-participation in the urban industrial society, 

and language differences are conducive to the development of low per

formance and negative self-concept. 

The distressed youth undergoing cultural shock is dominated by 

two tendenciee. First, he distorts all experiences in order to fit 

them into his limited and rigid cosmolog, or the set of assumptions he 

had developed in order to make some sense out of incoming stimuli and 

to delimit their threat to him, Second, the individual is unable to 

act either for hims.elf or upon his world. Succinctly he is impotent 

(Merton, 1948). 
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Lammers (1970) points out that through the intermittent reinforce

ment from personal experiences, with desired models, students can ac

quire self acceptance; otherwise, students demonstrate low motivation. 

Kohn (1959) states that parents of the disadvantaged children are 

concerned much of the time with the surface of behavior, while the mid

dle class are concerned with what causes desired or undesired behavior. 

Moreover, it is logical to assume that perhaps educators, who are aware 

of existing standards and the varieties of life-styles represented in 

the classrooms, will be able to provide a more equitable opportunity 

for success. 

Finally, it would appear that there is a high correlation between 

a positive self-image and achievement. Therefore the development of a 

strong self-concept would appear to assist the student to have success 

and to develop a healthy sense of belonging. 
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Theoretical Background 

Many young native Americans have suffered from cultural conflict, 

and economic depression, and are confused and uncertain about racism, 

color, and religion--lost in search of their identity. Among many 

tribal groups are revolutionists, the nonconformists, and the non

academics who find no satisfaction in a typical common goal-oriented 

classroom. Among this group, as in most, there are creative individuals 

who are seeking new ways of self-expression. A large percent hold 

standards which are in conflict with traditional school programs and in 

turn they are rejected (Sheps, 1970). 

Staines (1958) proposes that if the self is developed in response 

t,o the environmental stimuli, there is some probability that teachers 

can change a student's concept of himself by developing the broad-based 

educational goals which will foster a more healthy self picture and at 

the same time attain the necessary academic standards. 

Without the opportunity to attend a school which is flexible enough 

to serve the specific developmental needs of native Americans, many 

Indian youngsters add to the growing number of dropouts. These youth 

are often criticized and put down by the system because they have not 

made any substantial contributions to society, which in reality was the 

original force which excluded them. 

A teacher who understands that a child feels unliked, unwanted, 

unacceptable,and unable can do things to help such a child even without 

a knowledge of how he got to feel this way. If this seems to anyone to 

lessen the importanc'e of psychologists it should not, The purpose of 

psychology is not, after all, to run the world, It is to help provide 



undar1tanding 10 that other, who•• job it 11 can learn to do it better 

(Comb,, 1961). 
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The native Am•rican youth who visualizes himself as an extremely 

disadvantaged, second-rate citizen, will act accordingly. Many times 

there is a tendency to equate one's problem with that of being a member 

of a minority group. Thia triggers acts of self destruction, exces1ive 

drinking, violation of civil laws, other anti-social behavior, or tak

ing refuge in "Indianism," which means to live in false pride. He may 

then find himself alienated and torn in both directions and in a state 

of mass confusion. Perceptions exist in the present. If behavior is a 

function of perception then it should be possible to modify behavior by 

changing perceptions in the present. Thus, it may be possible to help 

an individual to better adjustment even 1£ we do not have any knowledge 

of his past whatever. For many psychologists this is a startling, 

shocking, almost irresponsible idea. For many non-psychologists, how

ever, it is good news and comes as a great refreshing breeze. It mean, 

that teachers, administrators, counselors, social workers and parents 

who have to deal with human behavior because their roles demand it can 

hope to do so with some chance of success without the necessity for 

being skilled psychologists. It means that if such people can become 

sensitive enough to how their charges are perceiving,and feeling they 

can find effective ways of being helpful (Coombs, 1961). 

Ryan concurs that a breakdown in interpersonal communication has 

caused many native Americans to be in a constant state of disequilibri

um. To be culturally different is a privilege and it should be remem

bered that it is society's responsibility, through its educational 

agencies, to provide programs which will foster the training which will 



assist each individual toward strong positive self actuali

zation. 
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The philosophy of reinforcement, as advocated by Pec•)rarl') (1971) 

and Drew (1970) concerning cross-cultural experiences will hopefully 

help to establish positive attitudes of self, and others, and a sense 

of securi~y; however, there are research findings wh:f.ch indicate that 

many socioeconomic sroups do possess relatively negative concepts which 

seriously affect their cognitive development. 

The Purpose of the Study 

Thia study was based upon the assumption that self-concept is a 

critical influential factor in the educational experiences of indi

viduals. Hopefully an informal cross-cultural educational experience 

would influence the self-concept. Spache (1949) connects or associates 

learning with self-concept and encourages educators and specialists to 

create methods which would foster the maturation of positive self

concept and help it to be consistent. 

The school is the most unique of all our social institutions; and 

the purpose of education is to teach that which will prepare all indi

viduals for successful community interaction (Cooper, 1970). Educators 

also have a responsibility to help the individual to be able to share. 

in the inherited resources of his race and to use his own powers for 

social ends. This assumption lends some credibility to the idea that 

this informal cross-cultur,al educational experience will ass1st the 

native American student to meet specific social or cultural needs. 

A desirable approach, when working with linguistically handicapped 

or bilingual students, is to arouse their interest in the second 
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lanauaa• in •• informal a manner •• po11ible. Hopafully • th• aducat:tonal 

activitie1 will cau1e the youth to think and to maka aome connection& with 

other information received both at school and at the. in h.ome. dormitory. 

Bryd• (1968) found that many Indian students at the junior high level 

1how themselve1 to be serioualy alienated and unidentified. Par1onal 

pride and identity come primarily from one's own racial group. Many 

native American etudents lack personal, prideful identity becau1e they 

ar• unaware of their own racial historical past. The migrant parent• 

or families have interrupted the elders and their story tellin1 to the 

young which supplled .a means for hia identity heretofore. The Indian 

values, until eu1ained op•rate at the unconsciou1 level (See 

Appendix). 

Definition of Terms 

1. Cross-cultural. This term is used in this study to refer only 

to the three cultures from which the subjects receive stories and 

legends, namely Hopi Indians, Eskimos, and Japanese. 

2. Informal µnstructured educational experiences. Refers in 

this study to the materials which were researched and will be brought 

to the subjects only vicariously as supportive, or as additional in

formation. 

3. Native American. An original inhabitant of U.S. A. or a 

deacendent thereof. 

4. Death rites. For this study only, refers to those rites which 

incorporate the deceased into the world of the dead. These rites dif

fer from colture to culture. 



S. !!1:f-concept. One's evaluation and attitudes towards one'1 

own characteristics. A view each subject has of himself. In this 

atudy, self-concept is operationally defined in terms of the five aub• 

teat 1core1 on "How!§.!!!! Myself," by Ira J. Gordon. The five 1ub• 

te1t1 are: 

I. Teacher-School, 

II. Physical Appearance, 

III. Interpersonal Adequacy, 

IV. Autonomy, and 

V. Academic Adequacy. 

6. Native American school. B. I. A. operated for federally 

recognized native Americans. 

9 

7. Experimenta! group. This group received a pre- and post-test 

and are the subjects to which the cross-cultural materials were given 

informally. It is the Eufaula Indian School located at Eufaula, Okla

homa. The population is composed of native Americans who are one

fourth degree or more native American descent, and range from grade one 

through grade twelve. 

8. Control group. This group received a pre-post test but did 

not receive the stu~y materials. Jones Academy is located at Hart

shorne, Oklahoma. The population at this school is composed of native 

Americans ranging from grade one through grade twelve. They are all 

one-quarter or more degree native American descent. 

9. Creation myths. For this study only, these are stories or 

legends which attempt to explain the creation of the universe, without 

the knowledgeable treatment of sliPr tiff approach. This study concerns 

itself with Hopi, Eskimo, and Japanese cultures. 
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10. Rites ..Qf passage. For this study only, means the rites per

formed at a definite point in one's life cycle as emergence to death. 

11. Birth rites. Ceremonies for the new-born involving separa

tion, transition, and incorporation. The rites differ from culture to 

culture. 

12. Puberty rites. For this study only, those ceremonies which 

are performed at the thirteenth year when a girl most usually becomes a 

woman and a boy a man in many cultures. 

13. Marriage rites. For this study only, it refers to the time 

when young men and women break away from the extended family and es

tablish their own,and the various ceremonials connected with it. This 

differs with each culture. 

Statement of the Problem 

This study was to determine to what extent the informal cross

cultural educational experience would influence the self-concept of the 

native American students at the Eufaula Indian School, Eufaula, Okla

homa, in grades three through nine. The seven year span of these grades 

is thought to be the most crucial developmental period of the self

concept. 

Hypotheses 

This research was designed to determine the effects of informal 

cross-cultural educational experiences upon self-concept. The hypoth

eses to be tested are presented within this section. They are stated 

irt the null form. 
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Hypothesis I: There 11 no 1ignificant difference in the Teacher• 

School self-concept between the pretest scores and the posttest score, 

of the experimental group, 

Hypothesis II: There is no significant difference in the Physical 

Appearance self-concept between the pretest scores and the posttest 

scores of the experimental group. 

Hypothesis III: There is no significant difference in the Inter

personal Adequacy self-concept between the pretest and the posttest 

scores of the experimental group, 

Hypothesis IV. There is no significant difference in the Autonomy 

self-concept between the pretest scores and the posttest scores of the 

experimental group. 

Hypothesis v. There is no significant difference in the Academic 

Adequacy self-concep.t between the pretest scores and the posttest scores 

of the experimental group, 

Hypothesis VI: I, There is no significant difference in the Teacher

School self-concept between the experimental group and the control 

group. 

Hypothesis VII= There is no significant difference in the Physical 

Appearance self-concept between the experimental group and the control 

group. 

Hypothesis VIIl: There is no significant difference in the Inter

personal Adequacy self-concept between the experimental group and the 

control group. 

Hypothesis IX: There is no significant difference in the Autonomy 

self-concept between the experimental group and the control group. 
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Hypothesis X: There ie no significant difference in the Academic 

Adequacy self-concept between the experimental group and the control 

group. 

Hypotheses I through X were tested on each of the following cate

gories: elementary and junior high children, elementary and junior 

high boys, elementary and junior high girls, elementary children, 

elementary boys, elementary girls, junior high children, junior high 

boys, and junior high girls. 

Delimitations 

The subjects involved in this study are native Americans and are 

members of the Five Civilized Tribes of Oklahoma; the results as pro

duced by the measuring instrument may not reflect a valid measurement 

of the self-concept of any other native American group elsewhere. 

The results and conclusions are based upon the specific areas of 

the testing instrument. 

Assumptions 

1. The studenia selected support the assumption that native 

Americans and members of the Five Civilized Tribes will be representa

tive of the population composed of these tribes (Choctaw, Chickasaw, 

Creeks, Cherokees, and Seminole) enrolled in any federally operated 

school in America. 

2. The self-concept (as defined) is a valid and measurable por

tion of personality. 
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Limitations 

1. The study ii limited to the third through the ninth grades at 

the schools involved in this study. 

2. Not all pos$ible variables are being studied or controlled. 

3. The results and conclusions are based upon the specific items 

on the testing instrt,nnent. 

Significance of the Study 

The study included the myths of creation and the rites of passage 

of three main cultures: the Hopi, Eskimos, and Japanese. As the study 

progressed, many more cultural rites, customs, legends were incorpor

ated. 

The subjects in this study included the students enrolled at 

Eufaula Indian School, located in southeast Oklahoma, in the third grade 

through the ninth grade. There was no attempt to measure intelligence, 

The Hopi, Eskimo, and Japanese cultures were selected for the stu

dents participating in the study because of their cultural significance 

to that of the native American values in the areas drafted for study, 

It is hoped that this study will be significant enough to affect 

some change in the self-concept which will enhance learning and per

sonal adjustment of these individuals. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

The literature regarding self-concept of children is plentiful; 

however, studies relating specifically to the self-concept of native 

American children is sparce. There is a paucity of studies relating to 

attempts to manipulate the self-concept of native American children. 

The review of the u 1terature for the study has been restricted to re

search designed to answer some of the questions raised by this study, 

and will be discussed under the following areas of interest: (1) 

stud1es dealing with the self-concept of minority group children, and 

(2) studies that have attempted to manipulate the self-concept of 

minority group children. 

The Self-Concept of Minority Group Children 

Research was conducted by James Cooper (1970) using 407 Anglo 

Americans, 157 American Indians, 100 Mexican Americns, and 52 Negro rural 

high school students; Pata from an eleven item semantic differential 

test were grouped in terms of three subjects: perceptions of self, 

feelings about school, and social variables. Analysis of the data re

vealed that each ethnic group saw itself in a favorable light and saw 

the other groups less favorably. 

14 



Ryan (1969) auggeata that aspirational level• of youth are corre

lated po1itively to levels of experience and educational enrichment re-

'ceived at home. In the twenty-four 1tates studied the average level of 

education in the Indi4n home was the fifth grade. The study also re

vealed that many native Americans do not want anyone else's culture. 

Ryan says the native American feels that America is his home and the 

guests who came were welcome. The manner in which the Indian people 

view themselves is not at all like the phrases written about them. 

They know what they want from life, and manipulation of the environment 

is not in their plan. Ryan advised counselors to study anthropological 

material for their data on the particular tribe with whom they wish to 

work. They should study the tribal customs, folklore, and mores, and 

also their attitudes toward work and work history. 

Sheps (1970) surveyed native American populations at three differ

ent residential schools operated by the Bureau of Indian Affairs in 

the western states: Stewart Indian School, Nevada; Sherman Institute, 

Riverside, California; and Phoenix Indian School, Arizona. There were 

90 students, randomly selected, who participated in his study, 30 from 

each school, with both sexes equally represented atd at the ninth grade 

level. The survey was done by questionnaire and was administ~red twice 

at b.i-weekly intervals in order to test the reliability of the instru

ment. The answers were taken as an index of the students' attitude 

among tribes in different parts of the country, their backgrounds, 

their concern for physical environment and culture; and it was expected 

that these variables would be reflected, to some degree, in the results. 

The survey revealed that regardless of origins, native Americans tend to 

react similarly, and the ,students showed an agreement with the members 
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of the non-Indian society. Table I shows the questionnaire which waa 

used for gathering the data. 

The fact that the majority of answers indicate an acceptance of 

non-Indian attitudes means that either these values are inherently uni

versal enough so as not to drastically differ from accepted Indian 

values, or that the majority of Indian students tend to accept the 

society they now live in and desire to integrate into it. These result• 

are presented in Table II. Table III gives the comparison of western 

tribes. Table IV gives a comparison of males and females and the per

centage of answers agreeing with non-Indian attitudes. 

Thornton and Amble (1967) conducted a study concerning the achieve

ment of culturally disadvantaged students to assess their understanding 

of child rearing practices, child development, and children's gamea. 

Two groups were established from subjects in the ninth and tenth grades 

(N • 114). Subjects in one group were average achievers from socially 

adequate homes. Subjects in the second group were low achievers (non

retarded) from culturally restricted backgrounds. The findings indi

cated that high school students from restricted backgrounds do not 

acqui~e effective knowledge regarding children,as an incidental process 

of attending school. Formal education programs were suggested to teach 

these critical areas. 

Soares and Soares (1967) conducted a comparative study of the self 

perceptions of disadvantaged children in grades four to eight of a New 

England city's elementary school system. The results from an analysis 

of variance design indicated more positive self perceptions on all 

measures (self-concept, ideal-concept,reflected self-classmates, reflec

ted self-parent) for disadvantaged children over advantaged children. 



TABLE I 

WARD'S QUESTIONNAIRE USED BY SHEPS 

Sex --------------- Tribe --------
1. When your teacher tells you to stay after 

school you should obey ••••••••••••• A D 

2. 

3. 

4. 

s. 

No student should have the right to tell 
another student what to do •••••• • • • • • 

You should not receive a high school diploma 
unless you pass all your courses ••••• 

1.f you receive an "F" in all your courses 
because you do not study you should repeat 
the grade . . . . . . . . . . . . . . • . . 

• • • 

• • • 

Indian students are just as smart as any others • • 

6. Vacation time should be decreased while work 

A D 

A D 

A D 

A D 

and study time is increased ••••••••••• A D 

7. If a bully picks on the smaller children on 
the playground, the other children should 
tell the teacher the bully's name •••••••• A D 

8. 

9. 

10. 

11. 

12. 

13., 

14. 

You can be late to school as long as you 
study harder when you get there. . . . . . . 

Everyone should go to school . . . . . . . . . . . 
If a st·udent is caught cheating on a final 

test he should receive an "F" for the 
test (also for the course) • • • • • • 

Parents should have absolute control over 
their children •••••••••••• 

. . . . . 

. . . . . 
The grandparent$ are important to the 

whole family • ~ • • • • • • • • • . . . . . . . 
No child in the family should be given 

speci~l privileges • • • • • •• 

You should obey your parents when they 
tell you to do something •••••• 

. . . . . . 

. . . . . . 

A D 

A D 

A D 

A D 

A D 

A D 

A D 
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TABLE I (CONTINUED) 

15. Girls in the family should learn how to 
do other things besides keep house 
and raise a family ••••••••••••••• A D 

16. Either parent should punish the child who 
misbehaves • • • • • • •••••• . . . . . A D 

17. The grandparents should have some influence 
with their grandchildren • • • • • • • • • • A D 

18., Parents should suggest to their children 
how to spend the money they earn ••••••••• A D 

19. 

20. 

21. 

When the father is gone from the family, 
the mother and the oldest child punish 
the younger children when they misbehave . . . . 

Boys in the family should have more privileges 
and freedom than girls • • • • • • • • • • • . . 

If you continually break the law you 
should be punished •••• . . . . . . 

22. When the referee tells you to leave the 
game because you fouled-out, you should 

A D 

A D 

A D 

do so without question or argument ••••••• A D 

23. 

24. 

25. 

26. 

27. 

28. 

Sometimes laws that apply to Indian 
people do not apply to non-Indian 
people •••••• 

No one involved in breaking the law should 
tell on the others involved with him 

. . . . 

. . . . 
The law says you should not drink 

alcoholic beverages when you are under 
21 because the law knows what is best 
for you better than you do •••••• . . . . . 

If you know the names of boys involved in 
beating up another boy, you should 
report the name to the police •••• . . . . . 

There is a good reason for all laws, rules, 
and regulations to have been made 

Some policemen do· not like some teenagers • 

. . • • 

. . . . 

A D 

A D 

A D 

A D 

A D 

A D 
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29. 

30. 

TABLE I (CONTINUED) 

If you are caught stealing a 
bicycle or a car you should be 
punished • • .. • • • • • • • • . . . . . . . . . 

Police are more strict in enforcing 
the law with Indian people than they 
are with non-Indian people ••••• . . . . . . 

A D 

A D 

Source: Sheps, Ephraim. Indian Youth's Attitudes Toward Non-Indian 
Patterns of Life, Journal of American Indian Education, 
January, 1970. -
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TABLE II 

COMPARISO~; OF SCH<'OLS--PERCE~;TAGE OF A..~SWE'llS AGREEING WITH NON-INDIA..~ ATTITL'DES 

Phoenix Riverside 
Categ.Jry 
Attitude No. Total Percent No. Total 

Students Answers Agreeing Students Answers 

School 

l* 27 270 68 25 250 

2** 23 230 74 26 260 

Family 

l* 27 270 78 25 250 

2** 23 230 84 26 260 

Law 

l* 27 270 76 25 250 

2** 23 230 80 26 260 

*First administration of questionndire, November, 1968. 
**Second ad~inistration ~f questionnaire, two weeks later. 

Stewart 

Pet cent No. Total 
Agreeing Students Answers 

71 30 300 

71 26 260 

80 30 300 

83 26 260 

78 30 300 

77 26 260 

Percent 
Agreeing 

78 

74 

77 

73 

80 

73 

Source: Sheps, Ephraim. Indi~n Youths' Attitudes Toward Non-Indian Patterns of Life. Journal of Ameri
can Indidn Eaucattjn, January, 1970. 

~ 
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TABLE III 

COMPARISON OF WESTER..~ TRIBES 

I Apache I - Hopi I Papago 

~~~:~~~:r No. I TotallA- % - r-;o~l-T~tal-l~A- %- l No. Total IA% 
ree- ree- t ree-

S tudents I Answers 1 ~ng IStudent~IAnswers .. :n& jstudents_Answers1 ~ng 

School 

l* 8 80 72 8 80 77 8 80 80 

2** 6 60 73 8 80 75 8 80 79 

Family 

l* 8 80 85 8 80 82 8 80 76 

2** 6 60 80 8 80 85 8 80 85 

Law 8 80 85 8 80 71 8 8 

l* 8 I 80 85 8 80 71 8 80 79 

70 8 801 84 

Pima 

No. t Total 1Ag!ee
Students1Answers, ing 

8 80 66 

8 80 74 

8 80 71 

8 80 71 

8 80 71 

8 80 72 
2•• I 6 ! 60 I 83 I 8 I 80 

~~--t-~~_._'~~------L~-1~~'-,-~---~~.L.-~--L-~--L~~--1..~~...I-~-
*First ad~inistration ~f qu~sc1onnairt, No~e~bet, 190~" 

**Second adm1ni~trat1on of qu~stionnai~e, two ~ee~s l~tar. 
S~urce: Sheps, Ephri1m Indian Youths' AttituJes Toward Non-Indian Patterns o~ Life. Journal of Arleri

£!!!. Indian Educat1~n, January, 1970. N 
to"" 
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The major conclu•ion was that disadvantaged children do not neceuarily 

reflect naaativ• ••lf'•parception• or lower 1elf-e•teem than advantagad 

children, 

TABLE IV 

PERCENTAGE OF ANSWERS AGREEING WITH NON-INDIAN ATTITUDES--COMPARISON 
OF MALES AND FEMALES 

I Male Female 
Category 
Attitude No. Total Percent No. Total Percent 

Students Answers Agreeing Students Answers Agreeing 

School 

l* 33 330 76 33 330 72 

2** I 33 330 77 33 330 76 
I 
I 

Family I 
I 

l* I 33 330 82 33 330 74 
I I I 

2** 
I 33 330 82 I 33 330 79 I 
I 
I 

I 

Law I I 
I I l* I 33 330 78 33 330 79 
I I 
I I 2** I 33 330 75 33 330 77 I 

I 
I I • 

* Ftrst administration of questionnaire, November, 1968. 

** Second administration of questionnaire, two weeks later. 

Source: Sheps, Ephraim. Indian Youths' Attitudes Toward Non-Indian 
Patterns of Life. .Journal of American Indian Education, 
January, 1910. 
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Zirkel and Moa,ea' (1971) study was conducted a• a mean• of in-

vestigatina the poaaibl• relationship of self-concept with ethnic aroup 

member•hip and mixtures in the school setting. One hundred Negro, 

Puerto Rican, and white •tudents were selected from the fifth and dxth 

grade• of three schools. Each school had a different ethnic group in 

the majority. Results on the Coppersmith Self Esteem Inventory indi-

cated that self-concept of these children was significantly affected by 

their group membership, but not by the majority-minority mixture of the 

groups within the sclilools, The significant effect was ascribed to the 

lower aelf-,concept of the Puerto Rican children in the study. 

A recent study in American Indian Education (Fuchs and Havig-

burst, 1972) recorded data primarily in heavily Indian populated commu-

nities, and at schools where students live on the campus during the 

school year. In these circumstances, the native American youth ceases 

to be a minority. The concentration of the population puts him in a 

perspective where few other incidents will ever place him. His reac-

tions in this type of setting will negate the findings of the same 

children tested under different or reversed conditions. Then, for the 
I 

native American, we ,can assume with some degree of certainty, that his 

high or low self-concept, in part, is influenced by the social context 

in which the individual exists. The mean self-esteem scores are shown 

in Table V. 

The se:lf-esteem,as measured by many researchers of native 

' Americans, includes the following principles: 

(1) The Indian student does not view or value education the same 

•• the Caucasian student. 
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TABLE V 

AVERAGE SELF-ESTEEM SCORE (COMBINED··SELF) OF INDIAN STUDENTS IN THE 
TOP, MIDDLJ!:, AND BOT'IOM THIRDS OF THEIR CLASS IN SCHOOL 

Area Top Third Middle 3rd Bottom 3rd 
N Mean N Mean N Mean 

Plains Indians 118 27 .4 243 26.0 153 26.2 

Southwest Indians 39 25.1 35 27.1 34 24.1 

Northwest Indians 
51 28.8 111 26.0 167 26.3 and Eskimos 

Minnesota•Wisconsin 
14 28.5 87 26.6 83 24.5 Indians 

I 

North Carolina 
24 31.8 20 29.2 12 29.2 Indians 

Oklahoma Indians 14 28.9 9 29.8 21 25.6 

Total Indians 260 27.7 505 26.4 470 25.8 

Sourc.e:· Fdchs, Estelle and Robert Havighurst. To Live On This Earth. 
Atneric;pn Inaian Education. New York: Doubleday and Company, 
1972, 
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(2) There ia some evidence that the apparent difference between 

th• two sroupa ¢ould be a difference in the socio-economic 1tatu1 rather 

than ethnic. 

(3) There is evidence that the Caucasian youth from low income 

families also show a rather low relationship between school grades and 

,elf-esteem. 

(4) There is evidence that self-esteem or self-concept tests ad-

ministered at or in an all-Indian population will reveal very little 

significant relation. 

(5) The Havithurst and Fuc.hs study agreed that other researchers 

found that when the Indian child is placed as a minority in a school 

population there was a significant relationship between his grades and 

his self-esteem. 

(6) The age at the time Indian students are tested will reveal a 

significant difference in grades and self-esteem, as Soares and Soares 

(1969) show. 

Data concerning the Indian and his self-esteem, if valid and re-

liable, does tell us how he perceives himself. His feelings are sup-

po.rted or influenced by the support he gets from his age mates; the 

emotional support he gets from his family and neighbors; and the sup-

port he gets from his teachers or others with whom he comes in contact. 

The self-esteem and self-concept data from these studies indicates 
l 

that a majority of native American youths see themselves fairly compe-
l 

tent persons in their own world. This social world is characterized 

for the maj.ority of these young Indians by Indianness and by poverty. 



Research on the Manipulation of the Self-Concept 

of Minority Children 

Drew (1969) studied the cognitive development of culturally dis-

advantaged second grade Negro pupils: 

The purpose of this study was to determine whether the in
troduction of children to two distinctly different experi
mental programs would result in observable and measurable 
changes in their cognitive development. 

The subjects of this study were ninety randomly selected 
second grade children in the Chattanooga City School Sys
tem, Chattanooga. Tennessee. Thirty of the subjects were 
assigned to the Control Group, thirty to Experimental 
Group I, and thirty to Experimental Group II. 

The children in Experimental Group I were in a self con
tained classroom, as were the children in the Control 
Group, at the Calvin Donaldson Elementary School. They 
were treated with the New York City Cognitive Development 
Program for primary children constructed and researched 
by the New York City Schools and the Educational Testing 
Service, Princeton, New Jersey. The treatment period was 
forty-five minutes each day for a period of sixty school 
days. 

The children in 1Experimental Group II were abruptly in
troduced to a sys:tematically reorganized school environment 
characterized by an extensive amount of multi-media learn
ing materials centrally located in a resource center, 
flexible modular scheduling, nongrading and tea'llS of 
teache~s planning; prescribing and evaluating together. 
The focus of the program was upon building learner autonomy 
or independence. 

To dete':rmine changes in cognitive level, a pretest and post
test utilizing the New York City Cognitive Assessment Test 
was administered to each subject. This instrument is com
posed o,f six individual tests in the areas of shapes and 
geometri.c forms, time concepts, mathematical understanding, 
spatial, relations, communication skills and logical reason-· 
ing ability. 

Analysis of variance was employed to measure both the 
within and between group mean differences. F-ratios were 
computed on the differences employing the .05 and .01 
level of confidence to reject the null hypothesis. 
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The following ate the major findings of this study. 

l, There appeats to be a systematic relationship between 
the introduction of the New York City Cognitive Development 
Materials and the gain in cognitive development for second 
grade Negro pupils. 

2. The cognitive development of second grade Negro pupils 
was significantly increased when the subjects interacted 
in the non-graded, team teaching, multi-media learning 
environment of the Frank Trotter School. 

3. There was comparatively little increase in the cognitive 
achievement of subjects within the environment of the self
contained class at the Calvin Donaldson School. (Drew, 1969) 

Pecoraro (1971) attempted to change children's attitudes towards 
I 

the. Indian using a series of lessons on Indian history and culture. 

In an effort to change the attitudes toward the Indian of 
Indian and non-Indian children, a series of special lessons 
was prepared by this researcher. These lessons consisted 
of 8 m.m. color, sound-film, slide-tape presentations, and 
some commercial material. These lessons emphasized the posi
tive aspects of the Indian and, more importantly, brought 
out little known aspects of the contributions of the 
Indians to our art, cultural heritage, and contemporary 
society. These lessons make great use of media and stress 
involvement on the part of the students. This discarding 
of inadequate textbook material and traditional classroom 
approaches certainly did a great deal to gain acceptance 
of the special lessons. 

In order to measure the effectiveness of the special 
lessons, an experiment with a control group and an ex
perimental group was conducted. The control groups 
received only the pre- and post-testing; they did not 
receive exposure to the special lessons. One Indian 
school and one non-Indian school composed the control 
group'\ There were ninety-one youngsters in the control 
group., 

I 

The e:iq,erimental group consisted of seventy-two youngsters 
in an Indian school and in a non-Indian school. These 
students receiv·ed the pre- and post-testing and also 
receiVied the exposure to the special lessons. 

The pre- and post-testing consisted of a semantic dif
ferential, an attitude scale, and a series of open 
sentence items. These instruments were either adapted 
or devised by this researcher. 
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I 
The study revealed the following: 

1. That the special lessons did have a positive effect on 
the attitudes of the Indian children. 

2. That the special lessons did have a positive effect on 
the attitudes of the non-Indian children. 

3. That the Indian children improved in attitude more than 
the non-Indian children. This indicates an improved self
image. 

There are significant implications here for curriculum 
designers in the social studies. This study shows that 
change is necessary in understanding the Indians and in 
helping the Indians to understand themselves. (Pecorar?, 1971) 
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Lammers (1969) compared the self concepts of American Indian ado-

leacents having segregated and desegregated elementary backgrounds. 

The purpose of this study was to compare the self concepts and 
academic achievement of two select groups of Onondaga Indians 
(One group educated in a segregated elementary school and the 
other in a desegregated elementary school) and a select group 
of white students attending junior high school • 

• • • The following conclusions can be stated: 
l. There is evidence to indicate that significant differ
ences in obtaining elementary school grade point averages do 
exist among segregated Indian, desegregated Indian, and white 
students. In comparing the three group&, the median grade 
point average in order from lowest to highest was desegre
gated Indians, segregated Indians, whites. 

2, There is no significant evidence to indicate that, as 
measured by the Self-Social Symbols Tasks and Self-Concept 
of Ability Scale, differences exist in terms of self concept 
among segregated Indian, desegregated Indian, and white 
students. 

3. There is evidence to indicate that significant differ
ences in a ranking, as measured by a class ranking instru
ment, do exist among segregated Indian, desegregated Indian, 
and white students. The white students had the highest 
percentage above the class median in junior high school 
English, mathematics, and social studies. The &egregated 
1ndian$ had the highest percentage above the median in art 
and mu$ic. The desegregated Indians did not have the high
est pe~centage in any of the five categories. 

4, Th~re is no significant evidence to indicate that, as 
measured by the Questionnaire on Attitudes Toward Different 



Testing Situations, differences exist in terms of test anxiety 
among segregated or desegregated Indian, and white students. 

Certain aspects of the results of this study do support the 
popular notion that there are social and educational ad
vantages to be derived by Indian students educated in pre
dominantly white elementary school culture and environment. 
The amount of possible effect on the Indi4ne by whites 
appears to be dependent on how well the lndians' cultural 
expectations match that of the white society which surrounds 
them. (Lammers, 1969) 

29 

Fisher (1968) found that the attitudinal change of 437 fifth grade 

children toward American Indians was a result of reading selections 

from children's literature. Eighteen classrooms were randomly assigned 

as either a control, a reading group, or a reading group with discus-

sion. There were two o·f each treatment group encompassing three socio-

economic levels. Attitude change toward American Indians between the 

pretest and posttest was the dependent variable. 

The attitude change of the reading group toward American Indians 

was significantly greater than that of the control group (p ~ .05). 

Reading g~oup plus discussion changed the attitude more than ~eading 

alone (pc.. .0.5). No significant relationship was found between I.Q. 

and attitude change nor between reading achievement and attitudt! change. 

The significant change took place main~y in rac1ally integrat~d class-

rooms located in the middle socio-economic area. In these classrooms 

the favorable attitude change of the Negro subjects in the reading . 
groups was significantly greater than that of the Caucasians (p < .05). 

' 

Summary 

This chapter has reviewed the literature of self-concept examined 

from the standpoint of (1) studies dealing with the self-concept of 



minority group children, and (2) studies concerned with attempts to 

manipulate the self-concept of minority group children, 
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This revie~ shows that there are inconsistent reports about the 

self-concepts of minority group children, Nonetheless, the majority of 

studies reviewed found that the self-concept of minority group children 

is different than that of other children, The studies also demonstrate 

that minority group children tend to have a negative self-concept when 

compared to majority group children. 

There are far too few studies conceming attempts to manipulate 

the self-concept of minority group children to draw any conclusions be

yond the suggestion that attempts to change the self-concept of an 

individual may be successful. 



CHAPTER III 

DESIGN AND METHODOLOGY 

Description of the Population 

The population for thts study was drawn from native American children 

enrolled at Eufaula lndian School and Jones Academy. Only children who 

volunteered for testing were included in the control and experimental 

samples. All subjects were of one fourth or more Indian descent, bi-

lingual, and members of the Five Civilized Tribes. The experimental 

group consisted of the Eufaula Indian School children. The control 

group consisted of the Jones Academy children. The experimental and 

control groups included children from grades three through nine. Table 

VI shows the composition of the experimental and control groups ac-

cording to group, age, grade, and sex. These groups were used to test 

the hypotheses stated in Chapter I. 

Cross-Cultural Materials 

The cross-cultural material gathered for the study was researched 
< 

bj' the Social Worke;r and the investigator. The Social Worker was re-

sponsible for the training of the faculty. The School Counselor worked 

with the Social Worker. The materials were u&ed only during informal 

aessions scheduled outside of the regular school day. 
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TABLE VI 

DISTRIBUTION OF EXPERL~NTAL AND CONTROL GROUPS BY SCHOOL, GRADE, AGE, A.~ SEX 

EXperimental--Eufaula Control-Jones 

Grade Age Boys Girls Total Grade Age Boys Girls Total 

3 8-9 0 4 4 3 8-9 0 0 0 

4 10 2 3 5 4 10 2 1 3 

5 10-11 4 4 4 5 10-11 3 5 8 

6 10-13 2 2 4 6 10-13 0 1 1 

7 12-13 5 4 9 7 12-13 0 0 0 

8 13-14 4 2 6 8 13-14 1 3 4 

0 
15-16 l l 

0 1 9 15-17 1 3 4 

Total 18 15 33 7 13 20 
. 

w 
~ 
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Instrument Used in Study 

The How I See Myself Scale, Elementary Form, was used in this - - -- __ , __ ---
study for the following reasons: (1) the format and vocabulary used in 

the scale are applicable for both elementary and junior high bilingual 

children, (2) the scale is standardized, (3) the test is for group 

comparisons, and (4) the test has an adequate test-retest reliability. 

The Howl See Myself Scale was constructed by Ira J. Gordon, Uni-

versity of Florida, and was published in 1968 by the Florida Education-

al Research and Development Council. The How..!. See Myself Scale, 

Elementary Form, consists of 40 items designed to measure five factors 

of self-concept. The five factors measured by the scale and the items 

comprising each factot are as follows: 

IA. Teachet-School Items Include: 

8. Teacher likes me. 
16. I get along well with teacher. 
17. I like teachers. 
21. I do well in school. 
32. School is very interesting. 
37. I like school. 

IB. Physical Appearance Items Include: 

5. n'm just the right height. 
7. My hair is nice-looking. 

10. I am good at athletics. 
11. I am just the right weight. 
14. My face is pretty (good looking). 
23. l like the way I look. 
38. I like my build. 
40. I learn new things easily. 

IC. Interpersonal Adequacy Items Include: 

2. I stick with a job until I finish. 
4. I enjoy working on committees. 
6. I seldom worry. 

10. I'm good at athletics. 
12. The girls admire me. 
17. I like teachers. 
18. I'm usually at ease, relaxed. 



19. I like to try new things, 
20. I control my feelings very well. 
23. I like the way I look. 
24. I want the girls to admire me. 
30, I'm good at making things with my hand1. 
32. School is very interesting. 
36. My clothes are very nice. 
38. I like to build. 
39. I'm a very good reader. 
40, I learn new things easily. 

ID. Autonomy Items Include: 

3. I am a good artist. 
13. I am good at speaking. 
14. My face is pretty. 
15. I am good at musical things. 
21. I do very well in school. 
27. I write well. 
28. I enjoy individual projects. 
29. It is easy for me to organize my time. 
30. I am good at making things with my hand1. 

IE. Academic Adequacy Items Include: 

21. I do very well in school, 
31. My skin is nice looking. 
32. I am a very good reader. 
33. Math is easy for me. 
34. I am smarter than most of my classmates. 
40. I learn new things easily. 
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The normative population of the 1!flli 1 ~ Myself Scale, Elementary 

Form, included a total 0£ 6904 subjects in grades three, four, five, 

six, seven, eight, and nine who were enrolled in schools in Florida. 

To measure the consistency, or reliability, of the 1!flli 1 ~ .tll· 

~ Scale, Elementary Form, a test-retest reliability method was used. 

The reliability coefficients ranged from . 78 for third graders to .87 

for eleventh graders. These reliability coefficients are sufficiently 

high to indicate an adequate test-retest reliability when the instru• 

ment is used in a pre-test posttest design. 
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Methodology and Testing Procedures 

The ll2lt l See HYself Scale, Elementary Foi:m, wH administered by 

the counselor at each school at the beginning of the fall semester and 

again at the beginning of the spring aemester. The fall testing 1core1 

are designated as the pretest and the testing at the beginning of the 

spring semester comprised the posttest scores. The pretest was adminia• 

tered to both the experimental group and the control group in three 

seasiona. The third and fourth grades were administered the pretest in 

Session I. The fifth and sixth grades were administered the pretest in 

Session II. The seventh, eighth, and ninth grades were administered the 

pretest in Session III. Identical testing procedures were followed with 

the posttesting. All teats were scored by the school counselors. 

All subjects in the experimental group had access to the cross• 

cultural information, Additional materials were checked out from the 

counselor, the school social worker, and the dormitory staff, The sub• 

jects of the experimental group received the cross-cultural information 

in informal classes., 

The i~formal instruction was given in two groups. Group one con• 

si!Bted of g,rades three through six. Group two consisted of children in 
• 

grades seven through nine. The sessions were at the following times: 

Monday through Friday 
Saturday 
Sunday 

Statistical Design 

4 to 5 p.m. 
10 to 11 a.m. 
2 to 4 p.m. 

The stptistical method selected for testing the significan.ce of 

the change in self-concept within the experimental group was the t•test 



for related measures (Bruning and Kintz, 1968). It was calculated 

u1ina th• followins, formula: 

t • 

I 
X1 - X2 

tD2 - (ID)2 
N 

N(N - 1) 
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where Dis the difference between each pair of scores and N is the num-

ber of pairs of scores. 

The statistical method selected for testing the significance of 

the change in self--concept between the experimental group and the con-

trol group was the t-test for a difference between two independent 

means. 

The t-test used in this study to test the hypothesis dealing with 

gains between the experimental group and the control group is described 

by Bruning and Kint~ (1968) and was calculated using the following 

formula: 

in which: 

-Xl ., the mean of the first group of scores; 

- the of the second group of scores; X2 - mean 

N1 ' the number of - scores in the first group; and, 

N2 - the number of scores in the second group. 
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Raw a core data was used for all po·rtions of the study. The compu• 

tations were baaed on the distribution of differences of performance 

between the pretest and the posttest scores. The t-test for two indepen-

de.nt means was used to test the hypotheses dealing with gains between 

the experimental group and the control group. The t-teat for related 

measures was used to test the hypotheses dealing with gains within the 

experimental group. 

Summary 

This chapter ha$ described the population of the study, the meth-

odology and testing procedures used, the instrument used, and the ata-

tistical methods used to teat the significance of any change in 

self-concept. 

The Informal Cross-Cultural Educational Experience Materials were 

developed by this researcher to be used in this study to attempt to im-

prove the self-concept of native American children. 

The sample consisted of third through ninth grade children who 

volunteered to take both a pretest and a posttest at Eufaula Indian 

School and Jones Ac.4pemy. The measuring instrument used was the How.!_ 

See Myself Scale, Elementary Form, which was chosen because (1) the 

format and vocabulary used in the scale are applicable to both elemen-

tary and jv.nior high bilingual children, (2) the scale is standardiz.ed, 

(3) the scale is for group comparisons, and (4) the test has an ade-

quate test-retest reliability. 

The statistical methods were the t-test for a difference between 

I 
two independent means and the t-test for related measures which was 

calculated'from scores obtained from pretest and posttest scor,s to 



CHAPTER IV 

TREATMENT OF DATA AND ANALYSIS OF RESULTS 

Introduction 

The following chapter is composed of a detailed account ot the •t•

tistical treatment of the data and the analysis of the results~ Thi• 

chapter indicates the degree to which the hypotheses are found to be 

correct within recogrtized limitations. 

The data is discussed under the following headings: (1) 

relative gains made by the experimental group as a result of informal 

cross-cultural educational experiences, and (2) gain difference• re

•ulting from an informal cross-cultural educational experience. 

Relative Gains Made by the Experimental Group a, a 

Result of Informal C~oss-Cultural 

Educational Experience 

Hypothesis I: There is no significant difference in the Teacher

School self-concept between the pretest scores and the posttest scores 

of the experimental group. The number of experimental subjects, the 

degrees of freedom, the t-value, and the level of significance for each 

category under Hypothesis I are presented in Table VII. 

The observed differences for the relative gains made within the 

exp•rimental group for Hypothesis I are presented in Table VII. Using 



p • .OS as the nece11ary level for rejecting the null hypothesis, 

Hypothesis I cannot b• reject on the basis of the evidence presented. 

TABLE VII 

T-TEST FOR RELATED MEASURES FOR HYPOTHESIS I 

Category N df t p 

Elementary and Junior High Children 33 32 0.598 NS 
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Elementary and Junior High Boys 15 14 0.700 <.OS 

Elementary and Junior High Girls 18 17 0.041 NS 

Elementary Children 17 16 -0.439 NS 

Elelllentary Boys 8 7 -0.121 NS 

Elementary Girls 9 8 -0.477 NS 

Junior High Children 16 16 1.155 • 50 

Junior High Boys 7 6 1.056 .so 
Junior High Girls 9 8 0.524 NS 

Hypothesis II: There is no significant difference in the Physical 

Appearance self-concept between the pretest scores and the posttest 

scores of the experimental group. 

the n~mber of experimental sqbjects, the degrees of freedom, the 

t-value, and the. level of significance for each category under Hypoth

esis II are presented in Table VIII. 



The observed differences for the relative gains made within the 

experimental group for Bypotheaia II are presented in Table VIII. 
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Using p • .OS as the ne~esaary level for rejecting the null hypothesis, 

Hypotheai• ll cannot be rejected on the basi• of the evidence presented. 

TABLE VIII 

T-TEST FOR RELATED MEASURES FOR HYPOTHESIS II 

Category N df t p 

Elementary and Junior High Children 33 32 1.507 .so 

Elementary and Juniot High Boys 15 14 0.528 NS 

Elementary and Junior High Girls 18 17 1.992 .10 

Elementary Childr,en 17 16 1.725 .so 

Elementary Boys 8 7 0.268 NS 

Elementary Girls 9 8 2.133 .10 

Junior High Children 16 15 0.519 NS 

Junior Higb Boys 7 6 0.256 NS 

Junior High Girls 9 8 0.497 NS 

.Hypot~esis IIl: There is no significant difference in the Inter

personal Adequacy self-concept between the pretest and the posttest 

s~orea of the experimental group. 
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The number of experimental subjects. the degrees of freedom, the 

t-value, and the lev,el of, significance for each category under Hypoth

eai• III are presented in Table IX. 

TABLE IX 

T-TEST FOR RELATED MEASURES FOR HYPOTHESIS III 

Category N df t p 

Elementary and Junior High Children 33 32 1.541 .so 

Elementary and Juniot High Boys 15 14 2.278 .os 

Elementary and Junior High Girls 18 17 0.197 N,s 

Elementary Children 17 16 1. 716 .so 

Elementary Boys 8 7 2.495 .os 

Elementary Girls 9 8 0.085 NS 

Junior High Children 16 15 o. 771 .50 

Junior High Boys 7 6 0.715 NS 

Junior Higq Girls 9 8 0.264 NS 

The observed differences for the relative gains made within the 

experimental group for Hypothesis III were presented in Table lX. Using 

p • .05 as the necesaary level for rejecting the null hypothesis, 

Hypothesis III can be rejected for the elementary and junior h:l.gh boys 

and for the elementary boys. 
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Hypothesis IV: There is no significant difference in the Autonomy 

aelf .. concept between the pretest scores and the postte1t 1cores of the 

experimental group. 

The number of experimental subjects, the degrees of freedom, ti,e 

t-value, and the level of significance for each category under Hypothe

sis IV are presented in Table x. 

TABLE X 

T-TEST FOR RELATED MEASURES FOR HYPOTHESIS IV 

Category N df t p 

Elementary and Junio.r High Children 33 32 0.783 .so 

Elementary and Juniot High Boys 15 14 0.623 NS 

Elementary and Junior High Girls 18 17 0.253 NS 

Elementary Children 17 16 1.484 .so 

Elementary Boys 8 7 1.442 .so 

Elementary Girls 9 8 0.494 NS 

Junior High Children 16 15 -0.228 NS 

Junior High Boys 7 6 -0.659 NS 

Junip,r Higp Girl11 9 8 -0.279 NS 

The observed differences for the relative gains made within the 

experimental group for Hypothesis IV were presented in Table X. Using 
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p • .OS as th• necessary level for rejecting the null hypothesis, 

Hypothesia IV cannot. be rejected on the basis of the evidence presented. 

Hypothesis V: There is no.significant difference in the Academic 

Adequacy self-concept between the pretest scores and the posttest 

scores of the experimental group. 

The number of e.xperimental subjects, the degrees of freedom, the 

t-value, and the level of significance for each category under Hypoth

esis V are presented in Table XI. 

TABLE XI 

T-TEST FOR RELATED MEASURES FOR HYPOTHESIS V 

Category N df t p 

Elementary and Junior High Children 33 32 0.305 NS 

Elementary and Junior High Boys 15 14 -0.051 NS 

Elementary and Junior High Girls 18 17 0.053 NS 

Elementary Children 17 16 0.047 NS 

Elementary Boys 8 7 -0.384 NS 

g1ementary Girls 9 8 1.651 .so 

Junior High Children 16 15 1.174 .so 

Junior High Boys 7 6 0.326 NS 

JunioT High Girls 9 8 -0.852 .so 
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The obeervad dlffarences for the relative gains made within the 

eXperimental group for Hypothesis V were presented in Tabla XI. U1in1 

p • .OS a• the neceesary level for rejecting the null hypoth••i•, 

Hypothe1i1 V cannot be rejected on the basis of the evidence pre••ntad. 

Gain Differences Resulting From an Informal 

Cross-Cultural Educational Experinace 

Hypothesis VI: There is no significant difference in the Teacher

School self-concept between the experimental group and the control 

group. 

'The number of experimental subjects, the number of control sub

jects, the experimental group means, the control group means, the mean 

differences, the degrees of freedom, the t-values, and the levels of 

significance for Hypothesis VI are presented in Table XII. 

The observed differences for Hypothesis VI were presented in Table 

XII. Using p • .05 as the recognized level for rejecting the .null 

hypothesis, Hypothesis VI can be rejected for the elementary and junior 

hi~h boys on the basis of the evidence presented. 

Hypot,esis VII: There is no signi~icant difference in the Physical 

Appearancejself-concept between the experimental group and the control 

group. 

The number of ekperimental subjects, the number of control sub

jects, the experimental group means, the control group means, the mean 

differencea, the degrees of freedom, the t-values, and the levels of 

significance for Hypothesis VII are presented in Table XIII. 

The observed differences for Hypothesis VII are presented in Table 

XIII. Using p • .05 as the recognized level for rejecting tha null 
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TABLE XII 

T-'IEST FOR INDEPENDENT MEANS BETWEEN THE EXPERIMENTAL GROUP AND THE 
CONTROL GROUP FOR HYPOTHESIS VI 

Exp. Con. E!P· Control Group N N x x XD df t p 

Junior High and 33 20 1.090 -0.190 1.280 61 0.789 .50 
Elementary 
Children 

Junior High and 14 8 1.214 -4.375 5.589 20 2.575 .02 
Elementary Boys 

Junior High and 1,9 12 0.052 -1.083 1.135 29 0.519 NS 
Elementary Girls 

Elementary 17 12 -0.533 -4.416 3.828 27 1. 787 .10 
Children 

Elementary Boys 8 5 -0.250 -6.000 5.750 11 2.399 .05 

Elementary Gitls 9 7 -0.888 -3.285 2.397 14 o. 722 .50 

Junior High 16 8 1. 750 0.750 1.000 22 0.531 NS 
Children 

Junior High Boys 7 3 2. 714 -1.333 4.047 8 1.276 .50 

Junior High 9 5 1.000 2.000 1.000 12 0.445 NS 
Girl~ 
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TABLE XIII 

T-TEST FOR INDEPENDENT MEANS BETWEEN THE EXPERIMENTAL GROUP AND THE 
CONTROL GROUP FOR HYPOTHESIS VII 

Exp. Con .• Exp. Control 
Category N N x x XD df p 

Junior High and 33 20 1.636 1.550 0.086 51 0.048 NS 
Elementary 
Children 

Junior High and 14 8 1.071 1.125 0.054 20 0.014 NS 
Elem.entary Boys 

J1,1nior High and 19 12 0.157 2.916 2.759 29 1.554 .so 
Elementary Girls 

Elementary 17 12 2.705 3.250 0.545 27 0.278 NS 
Children 

Elementary Boys 8 5 1.500 2.400 0.900 11 0.226 NS 

Ele~ntary Girls 9 7 3. 777 3.857 0.080 14 0.043 NS 

Junior High 16 8 0.750 0.500 0.250 22 0.073 NS 
Children 

Junior High Boys 7 3 o. 714 -1.333 2.074 8 0.255 NS 

JuniQr High 9 5 o. 77 1.600 0.823 12 0.249 NS 
Girls 
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hypotheaia, Hypothe1i1 VII can not be rejected on the ba1i1 of the evi

dence prHented. 

HypothHil VIIlt There ii no 1ignificant difference in the Inter

peraonal Adequacy ••lf-concapt between the experimental group and the 

control group. 

The number of experimental subjects, the number of control sub

jects, the experimental group means, the control group means, the mean 

dif f,erences, the degrees of freedom, the t-values, and the levels of 

significance for Hypothesis VIII are presented in Table XIV. 

The observed differences for Hypothesis VIII are presented in Table 

XIV. Using p • .05 as the recognized level for rejecting the null 

hypothesis, Hypothesis VIII cannot be rejected on the basia of the 

evidence presented. 

Hypothesis IX: There is no significant difference in the Autonomy 

self-concept between the experimental group and the control group. 

The number of experimental subjects, the number of control sub

jects, the experimental group means, the control group means, the mean 

differences, the degrees of freedom, the t-values, and the levpls of 

aignificante for Hypothesis IX are presented in Table XV. 

The observed differences for Hypothesis IX are presented in Table 

XV. Using p • .05 as the recognized level for rejecting the null 

hypothesis, Hypothesis IX cannot be rejected on the basis of the 

evidence presented. 

Hypothesis X: There is no significant difference in the Academic 

Adequacy self-concept between the experimental group and the cpntrol 

gfoup. 
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TABLE XIV 

T-TEST FOR INDEPENDENT MEANS BETWEEN THE EXPERIMENTAL GROUP AND THE 
CONTROL GROUP FOR HYPOTHESIS VIII 

Category 
Exp. Con. Exp. Control XD df N N x x t p 

Junior High and 33 20 2.727 -4.950 7 .677 51 1.869 .10 
Elementary 
Children 

Junior High and 14 8 8.357 0.125 8.232 20 1.456 .so 
Elementary BQys 

Junior High and 19 12 0.421 -8.333 8.754 29 1.50& .10 
Elementary Girls 

Elementary 17 12 5.411 -7.583 12.994 27 1.908 .10 
Children 

Elementary Boys 8 5 11.125 -0.800 11. 925 11 1.461 .so 
. 

' Elementary Girls 9 7 0.333 -12.428 12.761 14 1.288 .so 

Junior High 16 8 2.062 -1.000 3.062 22 0.929 .so 
Childre.n 

JuniorJHigh Boys 7 3 3.857 1.666 2.191 8 0.331 NS 

Junior ,High 9 5 0.666 -2.600 3.266 12 1.003 .so 
Girls 



TABLE XV 

T-TEST FOR INDEPENDENT MEANS BETWEEN THE EXPERIMENTAL GROUr 
CONTROL GROUP FOR HYPOTHESIS IX 

Exp. Con. Exp. Control 
Category N N x x XD df t 

Junior High and 3,3 20 0.727 -1.450 2.177 51 1.337 
Elementary 
Children 

Junior High and L4 8 1.000 -1. 375 2.375 20 1.019 
Elementary Boys 

Junior High and 1:9 12 0.263 -1.333 1.596 29 0.720 
Elementary Girls 

Elementary 17 12 1.882 -0.833 2.715 27 1.218 
Children 

Elementary Boys 8 5 2.750 -3.400 6.150 11 2.086 
f 

Elementary Girls 9 7 o. 777 1.000 0.223 14 O.Oi73 

Junior High 16 8 -0.312 -2.375 2.063 22 0.848 
Children 

f 

Junior High. Boys 7' 3 -1. 285 1.666 2.951 8 1.380 

Junior High 9 5 -0.444 -4.800 4.356 12 1. 4()1 
Girls 
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p 

.50 

.50 

.50 

.50 

.10 

NS 

.50 

.50 

.50 



so 

The number of experimental subjects, the number of control sub-

jecta, the experimental group means, the control group means, the mean 

di.fferences, the desrees of freedom, the t-values, and the levels of 

significance for Hypothesis X are presented in Table XVI. 

The observed differences for Hypothesis X are presented in Table 

XVI. Using p • .05 as the recognized level for rejecting the null 

hypothesis, Hypothesis X can be rejected for elementary boys on the 

basis of the evidence presented. 

Summary 

This chapter has presented a detailed analysis of the statistical 

treatment of the data. The following hypotheses were rejected: 

1. There is no significant difference in the Interpersonal Ade-

quacy self-concept between the pretest and posttest scores of the ex-

perimental group. This hypothesis was rejected for both total group of 

boys and for elementary boys. 

2. There is no significant difference in the Teacher-School self-

concept between the experimental group and the control group. This 

hypo~hesis was rejected for both total group of boys and for elementary 

boys • . 
3. Tqere is no significant difference in the Autonomy self-con

cept between the experimental group and the control group. This 

hypothesis was reject:ed for the elementary school boys. 

The following hypotheses could not be rejected. 

l. There is nQ significant difference in the Teacher-School self-

concept between the pretest scores and the posttest scores of the 

expertment~l group. 
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TABLE XVI 

T-TEST FOR INDEPENDENT MEANS BETWEEN THE EXPERIMENTAL GROUP AND THE 
CONTROL GROUP FOR HYPOTHESIS X 

Category E?9>. Con. E!P• Control XD df t p N N x x 

Junior High and 133 20 0.545 1.600 1.055 51 0.792 .so 
Elementary 
Children 

Junior High and 14 8 -0.071 3.750 3.821 20 1.706 .so 
Elementary Boys 

Junior High and 19 12 0.052 0.083 0.031 29 0.019 NS 
Elementary Girls 

Elementary 17 12 0.058 3.583 3.525 27 1.661 .so 
Children 

Eletnentary Boys 8 5 -0.625 6.600 7.225 11 3.334 .01 

Elementary Girls 9 7 6.000 0.857 5.143 14 1.136 .so 

Junior High 16 8 1.250 -0.375 1.625 22 0. a.14 NS 
Children 

Junipr High Boys 7 3 o. 714 -0.666 1.380 8 o. 4.80 NS 
; 

Junior High 9 5 -0.666 -1.000 0.334 12 0.241 NS 
Girl$ 
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2. Ther• is no aignificant difference in the Physical Appearance 

aelf~concept between the pretest scores and the po1ttaat 1core1 of the 

experimental group. 

3. There is no significant difference in ttte Autonomy self-con

cept between the pretest scores and the posttest scores of the 

experimental group. 

4. There is no significant difference in the Academic Adequacy 

self-concept between the pretest scores and the posttest scores of the 

experimental group. 

5. There is no significant difference in the Physical Appearance 

self-concept between the experimental group and the control group. 

6. There is no significant difference in the Interpersonal 

Adequacy self-concept between the experimental group and the control 

group. 

7. There is no significant difference in the Academic Adequacy 

self-concept between the experimental group and the control group. 



CHAPTER! V 

SUMMARY AND CONCLUSIONS 

General Summary of the Investigation 

This investigation examined the change in self-concept of Native Amer-

ican students completing at informal cross-cultural educ.ational experience 

program. Two areas of concern were investigated: (1) the change in 

self-concept between an experimental group and a control group, and 

(2) the relative change in self-concept of students in the experimental 

group. 

All students who completed both the pretest and the posttest at 

Eufaula Indian School and Jones Academy were used for this study. The 

E'ufaula lndian School sample served as the experimental group and con-

sisted of' 33 students. The Jones Academy sample served as the control 

group and· consisted of 20 students. These groups were given the ~ l 

~ Myself Scale, Elementary Form, as a pretest. 

The 33 students at Eufaula Indian School received the informal 

cross-cultural edupational exper'ience ~program for 18 weeks. "'The Jones 
I 

Academy students did not receive the informal cross-cultural ·educa-

tional experience p~ogram. The How!. .See Myself Scale, Elementary Form 

was then administeied to both groups as a post test. 

Each factor of the Howl See Mys~lf Scale was examined £or each 

population subgroup. 
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The data were treated statistically by the methods of the t-t••t 

for tha significance ·of the difference between two sample mean• and the 

t-test for correlated variables. 

Summary of Results 

The following are the major findings of this study. 

The result• of the portion of the study concerning the difference• 

in self-concept between the experimental group and the control group 

are not impressive in that there was a significant gain in test per-

formance for only three of the 45 groups examined under Hypotheses I 

through IV. (See Table XVII.) 

The calculated t-value for the change in self-concept between the 

experimental group and the control group (2.575 for total elementary anc 

junior high boys, 2.399 for elementary school boys) for physical ap-

pearance exceeded the tabulated t-values at the .05 level of confi-

dence. The calculated t-value for the change in self-concept between 

the experimental group and the control group (3.334 for elementary 

• school boys) for Autonomy exceeded the tabulated t-value at the .01 level 

of confidence. The lack of significance of the calculated t-values for 

the 42 other groups examined by Hypotheses I through V make it feasible 

to conclu(le that the informal cross-cuitural educational experience 
• 

does not materially change the self-concept of the experimental group. 

These results fail to confirm the findings of other studies reported 

in Chap teli' II. 

The tesul.ts of the portion of this study concerning the changes in 

self-concttpt within the experimental group indicate that little or no 

aigriificant changes in self-concept resulted form the informal cross-



TABLE XVII 

SUMMARY TABLE OF Nt:LL HYPOTHESES REJECTED OR ACCEPTED 

. . r~LementaryiElementaryiElementaryjElementar Elementary Elementary Junior 
Hypothesis and Jr Hi land Jr Hi land Jr Hi I Childreny Boys Girls High 

Children Bovs Girls I Children 
-

l I Accept Accept Accept Accept Accept Accept Accept 

I II Accept Reject Accpet Accept Reject Accept Accept 

I III Accept Accept Accept 

I 
Accept Accept Accept Accept 

I l IV Accept Accept Accept Accept Accept Accept Accept 

I I v Ac.cept Accept .Accept Accept Accept hccept Accept 

I I VI Accept Reject Accept Accept Reject Accept Accept 

I I VII Accept Accept Accept Accept Accept Accept Accept 

I 
I 

I I VIII Accept Accept Accept Accept Accept Accept Accept 

I I IX Accept Accept Accept Accept Accept Accept Accept 

I x Accept Accept Accept Accept Reject Accept Accept 
I 

Junior 
High 
Boys -

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Junior 
High 

Girls 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 

Accept 
. 

UI 
\II 



cultural educational experiences for the experimental group. (See 

XVII). The calculated t-valuea for the change in self-concept, within 

the experimental group (2.278 for elementary and junior high boys, 

2.495 for elementary boys) for Interpersonal Adequacy exceeded the 
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tabulated t-values at the .05 level of confidence. The lack of signi-

ficance for the 43 other groups examined makes it feasible to conclude 

that the informal cross-cultural educational experiences did aot 

materially change the self-concept within the experimental group. 

These results are, in disagreement with those reported in Chapter II. 

The gains in performance for boys could be due to their greater 

participation in the infoi,nal cross-cultural educational expetience 

program. The boys were observed to be more curious about, and eager to 

explore, the materials presented in the experimental program. 

The failure of this study to show significant gains in self-con-

cept, as a result of the informal cross-cultural educational experiences 

could be due, in part, to the following: (1) participation in the in-

formal cross-cultural educational experience was voluntary and atten-

dance was intermittent, (2) the duratidln of the informal cross-cultural 

educ~tiona~ experience program was modarately short to influence or . 
chanfe self-concepts that have been developed over a long period of 

time, and (3) the age group selected for this study may not be that age • 

group which would most likely experience a change in self-concept 

utiU.zing the reinfo.rcement materials used in this study • 

. Contiuued evaluation of a program :S.s important and this researc:h 

sugg,sts theneed fot further research in self-concept in the following 

area11: 
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1. Thi• 1tudy should be replicated utilisin1 a lonaer time unit 

thaQ wa1 u,ed in th11 1tudy. 

2. Th• ,tudy 1hould be replicated utilizing a different aae aroup. 

Concluding Statement 

The results of this study are presented to encourage and initiate 

assistance toward developing programs which will foster the growth and 

development of strong positive s~lf-concepts among native Am~rican 

children. It is also hoped that the results may be useful in guiding 

other research studies in this area. 

In closing, a point to remember is that the native American youth 

enters his educational pursuits endowed with special talents, a deep 

respect for harmony;: worthy qualities of fortitude; and the heritage 

from Indian life. School does not have the same significance to himaa 

to the auccess-orien'ted Caucasian. With the knowledge of thi.s philoso-

phy, it is hoped that educators will d~sign future programs incorpor-

ating elements to meet his needs too • 
• 
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tm)IAN VALUES VERSUS NON-INDIAN VALUES 
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TABLE XVIII 

INDIAN VALUES VERSUS NON-INDIAN VALUES 

Indian Values Non-Indian Values 

Family 

Clan--a quasi-system of fraternal
ism; a dependency on individual re
sponsibility to the clan; a great
er pressure exists in the clan than 
anything comparable in the dominant 
society; this relationship gives 
security and identity. 

Nuclear family--security and pres
tige within the confines of the 
nearest relatives and especially 
in the nuclear family. 

Peace 

Harmony--cosmic harmony is 
sought; the individual is con
cerned personally w.ith the en
tire cosmos. 

Personal peace--a personal har
mony is sought within the indi
vidual person and no concern is 
felt for the harmony of the cosmos. 

Health 

The body and soul are "one;" health 
is synonymous with the harmony of 
body and soul with nature. 

A strictly scientific viewpoint is 
taken to the restoration of bodily 
health. 

Time 

Natural time regulates their 
activities with a NOW 
ori-,ntation. 

Clock time regulates their life 
with FUTURE orientation. 

Transmission of Culture 

Will Power 

Fatalism; man cannot alter events 
and be constantly must attempt to 
res tore all things t10 their 
oriainal harmony. 

Self-determination; the world can 
be altered through man's 0 ingenuity 
and creativity; he tries to create 
good. 

Ownership 

Cla" system dictates ownership 
which is Garried on through the 
mo:ther, and the father. 

Generally speaking, legal owner
ship is passed on through the 
father. 

Property 

Cotmn!unal; what he needs; share 
with others. 

Security is found in sucdess; what 
have I done? 
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TABLE XVIII (CONTINUED) 

Indian Value, Non-Indian Value, 

Security 

Security i1 found within own 
family and clan; Who am I? 

Security i• found in 1ucce11J what 
have I done? 

Respect for the wisdom and 
experien~e of age. 

Age 

Medicare. 

Structure of Society 

Non-competitive; non
comparative. 

Competition; basis of GET AHEAD 
theory; "keep up with the Jonaa.•• 

Social Control 

Group control. Individual conscience. 

Taboos 

Evils in tune with harmony of 
cosmos. 

Scientific explanations. 

Unnatural Happenings 

Indian doctors and their explanation; 
such happenings are considered in 
the light of a scapegoat for all 
ills and unnatural happenings; some 
doctors are respected for their 
power to inflict evil; ambiva-
lence of,emotional response to them. 

' 

Rational scientific approach to 
all explanation of unnatural 
happenings. 

Work 

Wo~k when necessary. Work for itself. 

Adaptability 

Reason why is asked; the practi
cality is sought; this is the 
val.ue in the realm of the Indian 

• syatem. 

Progress is the goal; public 
opinion is a catalyst for change. 

So~rce: Bryde, J. F. The Sioux Indi$n Student: A Study of 1Scholpttc 
Failure~ Personality Conflict. Vermillion, S. Dak.: 
Dakota Press, 1970. 
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