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PREFACE

Although research with the mentally retarded is inereasing, much
of what is known in many areas of psychology has not yet been epplied
to the mentally retarded. The area of self-concept is one of these.

The purpose of this study is to test the relationship between self-
concept and others-concept in mentally retarded individuals with I.Q.'s
between 50 and 75, with no visible physical handiceps, with chronological
ages between 14 and 28, and with at least one year of institutionalizae
tion. In order to do this, it was necessary to devise a new test since
no test existed suitable for that purpose.

Indebtedness is acknowledged to Dr. Roy Gladstone for his valuable
guldance and assistance; to Dr. Ida T. Smith for her criticisms and sug-
gestions concerning the organization and grammar of the study; to Dr. L.
M. Gustafson and Dr. W. Rambo for their suggestions concerning the study;
and to Mrs Amne T. Scruggs, Superintendent of the Enid State School and
Dr. Bair, Superintendent of the Parsons State Training School for their
cooperation in allowing the writer to conduct his study in their Schools.
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CHAPTER I
THE PROBLEM
Introduction to the Problem

Itard is considered by most historians to be the first person to
attempt seriously the education of a mentally retarded person. In 1799
Ttard: assumed the responsibility of training the "Wild Boy" who vas
found in the province of Aveyron in France even though Pinel, the lead-
ing psychiatrist of the day, felt that the boy was an incurable idiot.

Ttard attempted to train the Boy by using methods he had used in
teaching speech to deaf persons. Although he worked with the Boy for
several years and improved his social behavior, Itard felt that he had
failed because the Boy did not reach the level of understanding and
intelligence that Itard had set for him. If Itard were alive today,
he would realize that he was not a failure but that he had given impe-
tus to research with the mentally retarded.

Ttard had a great influence on Seguin,? who not only enlarged
the area of the field which Itard had started, but developed & neuro-
physiological theory to explain the defect of feeble-mindedness and

1Jean M.G. Itard, The Wild Boy of Aveyron, tr. G. and M. Humphrey

(New York and London, 1932) pp. Ir.

tmt iological Method,
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directed efforts toward the rehabilitation of the feecble-minded. Seguin
gave the name of profound idiocy to that condition thought to result
from destruction within the central nervous system or brain itself. He
felt that the logical method for improving the functioning of the brain
or central nervous system was by specific training of the impaired
senses so that the correct impressions might reach the brain. Through
Seguin's school at the Bicetre in Paris, sense training, as a theoret-
ical spproach to the education of retardates, became known to the world.
He continued his work until 1840 and his method was the first system-
atic approach to the training of the wmentally retarded.

Guggenhuehl,3 who was one of Itard's contemporaries, contributed to
the study of mental retardation with his work on eretins. He established
an institution for cretins in Switzerland which was the first of its kind
and developed methods of training them.

Although Itard, Seguin, and Guggenbuehl were the nineteenth century
educators who laid the foundation for the later development in the study
of the mentally retarded, their view that mentally retarded individuals
could be helped was not held by the majority of professional people.
Ewalt, Strecker, and Ebaugh' say:

Many professional people thought of mentally subnormal
persons as comprising a stereotyped group of individuals so

limited in understanding that they could not be taught even

the rudimentary care of themselves and their bodies., They

were regarded as being in a hopeless condition for which
little if anything could be done.

3S.E. Cuggenbuehl, "The Cretins of Abendberg,” American Journal of
Insanity, XVII, (1860), P. 335.
l"J’..R. Ewalt, E.A. Strecker, and F.G. Ebaugh, Practical Cliniecal
Peychiatry, (New York, 1957) p. 153.




Professional people thought that mental retardation was the re-
sult of poor heredity and that nothing could be done to improve mentally
retarded persons.

Gradually, the view that wmentally retarded individusls are hopeless
hereditary cases was dispelled as & result of the work of Broca, Head,®
and Goldstein.' In 1861 Broea, who was & French anatomist, proved that
injury to certain parts of the brain slowed intellectual functioning.
His discovery of localization in the brain led to many studies of re-
tardates. The most important of these studies were the ones of Head and
Goldstein who developed a broader view of localization of psychological
functions in the brain. As a result of these three studies, profes-
sional people realized that mental retardation may be the result of
brain injuries instead of hereditary factors.

Currently, most professional people divide mental deficiency into
two types:a

1) deficiency due to heredity, which is referred to as
primary mental deficiency, and 2) deficiency resulting from

organic brain pathology introduced after conception, which
is referred to as secondary mental deficiency.

%A, Broca, Sur le siege de la faculte du langage articule evec deux
= ? e e e a— S et
observations d' quoted in Alfred A. Strauss, and Laura &.
o ’ and Education of the Brain-injured Child, (New York,
1947), p. 13,

%)%M,Wummammg_m (Cambridge,
1906 ).

TKurt Goldstein, Die Lokalisation in der Grosshirnrinde, quoted
in Alfred A. Strauss, and Leura E. Lehtinen, P_Eznhoiogz and Education of
the Brain-injured Child, (New York, 1947), p. 13.

8 ames C. Coleman, Abnormal Psychology end Modern Life, (Chicago,
1956), p. 496.




For many years, llttle resecarch wes conducted with mentally vetarded
indfviduals becanse the professional people believed they were hopeless
cases. Today, however, with the accéptance of the idea that retardates
are not hopeless individuals, considerable research is being conducted
with retardates.

Although investigation of the problems of retardetes and experi-
mentation with the retardates is increasing, there are gtill a good
many areas which remain unexploved in mental retsrdation. The study of
an individual's self-concept is one of these areas. No rescavch has
been coumpleted at the present time thot lnvolves measuring the self-

concept of the wentally retarded individual.
Statement of the Problem

Tne problem of the study is to determine, by developing o self-
concent and others-conecept bLest, if the self-concepts of nentally rew
tarded individuals with I1.Q.'s between 50 and 75, with no vecorded
physicel anomalies, with chronclogical ages betveen 1k to 28, and vith
at least one year of institutionalization, are correlated positilvely

wvith thelr others-concepts.
Hall Hypothesis

The hypothesis upon which the study ls based is that the self-
concepts of mentally retarded individuals with I1.G.'s ranging betveen
50 and 75, with no recorded physical anomalies, with chronologlcal ages
between 1 to 28, and with at least ope year of institutionalization,

are not correlated with their others-concepts.



Need for the Study

Retardates are individuals with emotions and feelings which are the
same as those of "normal"” individuals and the writer feels that most of
the areas in psychology that have been applied to "normal" individuals
can be applied to retardates. The retardates are amenable to research
although their lack of intelligence and comprehension are hindrances.
The writer feels that the study of self-concept is an important area of
psychology and one that can be applied to the mentally defective. How-
ever, no study of the self-concepts of mentally retarded persons has yet
been completed.

Limitations of the Study

Certain limitations are involved in the study. The limitations are:
1) limiting the group of retardates to individuals with I.Q.'s between
50 and 75, 2) restricting the group of retardates to individuals with-
out any visible physical deformities as determined by checking their
medical records, and 3) using only mental retardates that reside in in-
stitutions. Retardates who are excluded because of these restrictions
may have different self-concepts and others-concepts than the retardates
who meet the various criteria. The mentally retarded individuals who
meet the criteria comprise less than ten per cent9 of the total popula-
tion of institutionalized defectives.

The writer's purpose in using a group of retardates who have I.Q.'s

IThis figure is based on the immate population of the Enid State
School, Enid, Oklahoma; Pauls Valley State School, Pauls Valley, Oklahoma;
Parsons State Training School, Parsons, Kensas: and Winfield State School,
Winfield, Kansas.



betwesn 50 and 75, who bhave no recorded physical deformities that are

visible, cnd vho reside in imstitutions, was to keep the variazbles as
conghant &5 poesible, The wrlter used retesrdabes with I.Q.'s bebween
50 and 7% becguse these retardates could comprehen&‘the guestions on
the sslf~-concept and athers—ggneepﬁ test bebter than the retardsbes with

lover T.0.'3.



CHAPIER II

REVIEG OF THE LITERATUE

History and Theories of the Self-Concept

& && Cayn iy \fﬁL;
o ptudy the history and development of the self-concept, it is o

nesessary to veview the theories peychologists have posiied concerning

the neaning of self-concept. The eovly theovies of sell stsbed thav

me of‘ ioner au;:ww

l@

T AT ened-

%me &e B.w 1@93:1:%;6@ such &
view. He felt that: "the sel? is an experiencing agent, and something
wore than o series of enperiences; it is & unified spivituel principle.”

The ifdea of pelf as a paychi

)

agent was held by wony professional
people vntil psychology becane & science and then the idea of self as a
psychie agent or immer activetor or energlzer was elimlnated from a
position of importance in psychology. Scientific peychology had no
plage for something that could not be shown to exist by using experimen-
tal pethods.

Groguadly, new theories of self vhich were very different from the
eariier theories of sell were developed by psychologists. These new

S, a

theories differed copsiderasbly fvom psychologist to paychologist. Bsch

Wgardner Murp sarplyy Historical Intyoduction o Modeyn Peychology,
{Vew York, 1949), p. 58




psychologist had his own ideas as to what the self consisted of and how
it wvas developed. A representative group of psychologists that have the
most fully developed self theories include: m,mmcm-,
Sarbin, Sherif and Cantril, Hilgard, Bertocel, Chein, Stephenson, Mead,
Koffks, Allport, Murphy, Cattell, McDougal, Angyal, and Sullivan. These
psychologists represent the different views of self theory that exist at
the present time.

Carl Rogers™* is the leading self theorist today since he has the
most fully developed theory of self and has empirical support to back
up his theory. To Rogers, the self is a "differentiated portion of the
phenomenal field and consists of a pattern of conscious perceptions and
values of the "I" and "Me". By phenomenal field, Rogers means the to-
tality of experience. His self has numerous properties such as:

1) it develops out of the organism's interaction with
the enviromment, 2) it may introject the velues of other
people and perceive them in a distorted fashion, 3) the
self strives for consistency, L) the organism behaves in
weys that are consistent with the self, 5) experiences
that are not consistent with the self-structure are per-~
ceiveduthrutn,andG)theselfwchmgeuamdt
of maturation and learning.

The concepts of phenomenal self and phenomenal field, as used by
Snygg end Coubs,™® ave very similar to those of Rogers. Syngg and Combs
believe that all behavior, without exception, is completely determined
by and pertinent to the phenomensl field of the behaving organism. By
the phenomenal field they mean the entire universe, including the person

' e
" oaivin S, Hall and Gardiner Lindzey, Theories of Personality,
(Vew York, 1957), pp. 478-48k4,

Ly
™ I'ébonlld. Snygg and Arthur W. Combs, Individual Behavior, (New York,
19“9)’ pe 15.
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himself, as experienced by the individual at the time the event occurs.
The phenomenal field is all the things of which the individual is aware
and it is always changing. These writers believe that every individual
has a different phenomenal field.

Snygg and Combs define thelr concept of the phenomenal self as
"those aspects of the phenomenal field to which we refer vhen we say 'I'."
The phenomenal self has the feeling of complete reality and its physical
boundaries are the skin or clothing surfaces. The phenomenal self also
includes nearly all the adjectives used to deseribe people such as
honesty, loyalty, and good-naturedness.

Serbin'3 attaches the name "Epistemogenic Theory" to his self theory.
He belleves that behavior is organized around cognitive structures and
that the self is one such structure or inference. The self is organized
around substructures called empiricsl selves which are interrelated
through some learning mechanism. He believes that the self is empiri-
cally derived. The self is the resultant of experience, that is, the
interaction with body parts, things, and persons. The interbehsvioral
field determines the properties of these substructures at any given
time. He says that the self is in continual and progressive change.

He feels that organic maturation and reinforcement of elected responses
contributes to changes in the empirical selves.

Sarbin says the development of the self follows certain steps:

1) Starts with the neophyte--completely unorganized.
2) Tensions arising out of the uncorrected homeostatic

Nineodere R, Sashia, "A Preface %0 & Paychologleal Analysis of the
Self," Psychological Review, LVIV, (1952), pp. 11-22,
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inbalance become part of the stimlus field of the infant.
3) The next level of development is the primitive con-
strued self, U4) Next cognition becomes more varied, rich,
and complex with the growth of non-verbal language struc-
tures. This is the development of the "I"., 5) With the
"I", the child attains a more refined concept and at the
same time acquiring a conventional sywbol for self
references.

In Sarbin's self theory, the "I" consists of high-order inferences

(reference schemata) which developed from the low order inferences that

were first present in the infant., He offers the studies of language
development in support of this.

>
Seltmﬂegomusedsynonmﬂyhysmrifanﬁ.mu;utw

The ego is a genetic formation made up of of
personal and social velues and then these val
the "I" as frames of reference by means of whi
these judgments that effect him; that define
success and failure; that determine his loyalt
allegiances; that spell out what he conceives

role, his status, his class.

efo
T

he makes
him
s and
his

gEg
g

Sherif and Cantril believe that the ego is not fixed. They be~-

lieve that the self gets its beginning from the genetic development of
the individual and is changed and modified by the stress of many diverse

factors. They say the self is the center, and all attitudes and con-

ceptions revolve around the self.

Hilgarald believes a true self-concept is difficult to obtain by

asking the person to describe his thoughts and feelings. The difficulty

occurs as a result of the influence the unconscious exerts on a person's

]

ment, (New York, 1947).

%mﬁmummcm,mmg@m“-

*gﬁ'mat R. Hilgard, "Human Motives and the Concept of the Self",

American Psychologist, IV, (1949), pp. 37h-382.
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self-concept, He advocates using the concept of inferred self which is
derived from using projective technigques. He states three hypotheses
about the inferred self:

1) It is the continuity of motivational patterns.

That is, the organization of motives and attitudes that

are central to the self is one vhich persists and re-

mains recognizable as the person grows older. A pattemn

of persisting habits and attitudes. 2) The inferred

self is the genotypical patterning of motives, that is,

motives unlike in their overt or phenotypical @prcfuim,

may represent an underlying similarity. 3) The

human motives are interpersonal both in origin and in ex-

pression. {

In essence, Hilgard's self is a product of interpersonal influences.
The self has full meaning only when it is expressed :IP social interaction.

To ]!er‘l'.cw.'m:l.,]'6 self is a "dynamic unity" which is a complex, uni-
tary activity of sensing, remerbering, imagining, perceiving, wanting,
feelings, and thinking.

The awareness of the self, m:em” believes, refers to the dis-
eriminatory activity of the organism; that is, the self is what the
person is aware of in his total environment.

The phenomenological theory such as Rogers and Snygg and Combs ad-
vocate 18 not accepted by Stephenson.)® To him e person's self-veflec-
tive statement and musing are, in principle, unique and irreversible
events; his self-assessments are of the same nature, He feels that the

important thing is the fact that each of us can reflect and make

f\
16Pete: A, Bertocei, "The Pa‘m:hnla?iul Self, the Ego, and Per-
sonality," Psychological Review, LVIV, 1945), pp. 91-99.

ﬁIs.tdor Chein, "The Awareness of Self and the Structure of the

Ego," Psychological Review, LI, (1944), pp. 304-31k.
"38y41111am Stephenson, The Study of Behavior, (Chicago, 1953)




references 0 hinselds Stephensgon Leels that the person carvies ghout
with bim, so to speak, some “conceptual roles” which are stable charac-

teristics dbout which predictions can be wade councerniug behavior.

19 .t?

To Mead, 2 gelf ig o socisd struchbure and arises In

periegces He says:

The self is not present abt birth but srises in the ]
process of soecial experience end achivity; that 1s, the i
seld d@velogu in the givern individual ag a resuld of his 3
relavions to that process ay a whole snd to obther in-
dividuals within the process. R

field uwnich containg our edpoeriences wikh surrowmding objechs and evends.

The drganization lo mede up of the botal field with the self as a P2zl

5
e
[ard
»

of

; 21 sy
Ta Allport,”  all psychological functions commonly ascribed to a

"

seld ov an ego miet be admitted as dats In the selentific study of per-

ﬁ

sonality. These funcbions gre vather the special aspocts of personality

that have to do with warmbth,; with unity, end with s sense of personal

s

importance, He calls them.”@ﬁmy* te functions” {bodily seuse, self

P

identity, cgo enhancement, epo exbtension, self image, ratlonsl agent,

J

¢ shriving, and the hkoower). Allport soys that it is inadmise

[

propria

!

sible Lo say the self perfovms acts, solyves probloas, or sicers conduct

2

. Mead, Mind, Self, and Socieby, (Chicegn, 193:).

2Ckurt Koffka, Princivles of Psychology, (New York, 1890).

‘2lagraon W, Allport, “The Bgo in Contemporary Psychology,” Psycho-
lopical Review, T, (1943}, pp. B51-170. ¥
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in & transpsychological mamner that is inaccessible to psychological
analysis.

"Self" is used in two contrasting senses by Murphy,2 as the thing
acting and as the thing acted upon. He says that there is an organism,
which among its many functions inecludes the function of observing and
knowing. The self observes and knows ite visible swrfaces, its vocal
cadences, and its muscular strains. Being a more or less integrated
system of responses, the organism appropriately orders its diverse im-
pressions into an integrated whole and agrees to call that whole by the
name which others have given it, just as it accepts the names that are
current for other distinguishable wholes. In the same way it begins to
cogitate on the nature of this totality, paying more heed to those
aspects of it which others fail to note; the inner world becomes im-
portant. He says that from the diverse knowing and thinking processes,
a conceptual unity is deduced. He says further that the self is a thing
perceived, and it is also a thing concelved; in both senses it is con-
stantly responded to.

The self is used in three ways by Cattell:>>

1) for the immediately felt, acting self (I feel

heppy), 2) for the idea of the self entertained by
the individual (I am a poor mathematician or I am a
popular person), and 3) for the organizing center of
the personality or structured self, as inferred from
behavior by an observing friend or psychologist.

3
2gardner Murphy, Personality: A Blosocial Approach to Origins
and Structure. (New York, 1947), p. 996.

" 23Raymond B. Cattell, Persomu%z A Systematic, Theoretical, and

Factual Study, (New York, 1950), p.
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The self, HeDouga.llah believes, is the core of personal identity.
The self is the foundation of our own belief in our own reality and con-
tinuity, he states.

Angyel®” defines the self as a biological factor used in the brosd-
est sense of the word. He says that the self is the biological subject,
wvhile the symbolical representation of it we call self awareness or con-
sciousness of self. He states that self awareness in the conscious image
of the biological subject.

The self system, to Sullivan,as

does not have any particular zones
of interaction or particular physiological apparatus behind it; the self
system literally uses all zones of interaction and all physiological
apparatus which is integrative and meaningful from the interpersonal
standpoint., He says the self system is an organization of educative
experience called into being by the necessity to avoid or to minimize
incidents of anxiety. He belleves that to effectuate a change in the

personality during therapy, one must change the person's self system.
Summary of Theories

In summary, although the theories of the above mentioned psycholo-
gists differ considerably, most of them view the self as either an object

)

ms)akumm McDougall, An Introduction to Social Psychology, (Boston,
1908).

%
2% Andras Angyal, Foundations for a Science of Personality, (New
York, 1941).

-
2tarry 8. Sullivan, The Interpersonal Theory of Psychlatry, (New
York, 1953), p. 169.
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Symonds, Sherif and Cantril, Chaiﬂ, aﬂd Mead view the seli ag an
objetit.

The individual percelves i

)

he percelves, he evaluates It and learns attitudes toward 1t. 5
On the other hand, Sarbin, Stephenson, Murphy, and Catbell ol |
of the self as conslsting of a group of processes such as thinking, ré-
wmevibering, and perceiving.

e sell is viewed as both an cbject and a process by Snygg and

Conos, Hilgerd, Koffka, snd Rogew

b

4

Weiter's Definition of 5elf and Othe h

Self-coneept is used by the wriber

ter of this peper as consist

cing Gf
an individual's viéws,_atﬁitudes} vedluations, feelings, and thoughts
Ny
about himself. Othersjgéﬁce*t iz used by the writer to mean: those
views, attitudes, evgiﬁations, feelings, and thoughts vith vhich the in-
. dividual regsrds athér people in genersl. The writer views self as an
HfSEjéc‘ e

ather than as a protess.

Research on Self-Concept

All asvailable studies on the self-concept are coancerned with the

research performed with adults and children who arve "normal”. Several
t types of research have been performed using the self-con-
cepts of Individwals., Fey, Phillips, Stock, and Sheerer conducted re-

3

ch concerned aceeptance of self as related Lo acceptance of
others.

I

his object and, as with other chjech:
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A questiommaive vas developed by Fey” ' and administered to a group
of "normal" individuals., They rated themselves and others on each item
on & range of from 1 to 5. Fey's results showed that individuals with a
high self-acceptance had a high acceptance of others. The correlation
coefficient between self-acceptance and others-acceptance was # .43,

A scale was developed by Phillips®° to measure self-concept and
others-concept of college students. His results showed that self-con-
cept was positively correlated (.74) with others-concept in a group of
"normal” male college students.

Stock™  used ten randomly selected counseling cases that had from
three to nine interviews with psychologist in her study. She found
that the individuals who hold negative feelings toward themselves hold
negative feelings toward others. The individuals who hold positive feel-~
ings toward themselves also hold positive feelings toward others. Her
results did not show a significant correlation although they did show a
positive correlation.

30

Sheerer” took ten counseling cases and gave them a scale from which

their self-concepts and others-concepis could be determined. Her results

2Tyil1iam F. Pey, "Acceptance by Others and Its Relationship to
Acceptance of Self and Others: A reevaluation," Journal of Abnormal
Social Psychology, L, (1955), pp. 274-276.

28g, Lakin Phillips, "Attitudes Tovard Self and Others: A Brief
Mtim.al Report,” Journal of Consulting Psychology, XV, (1951),
PP 79 .

2 Stock, "An Investigation Into the Interrelations Between
Self-Concept and Feelings Directed Toward Other People,"” Journal of
Consulting Psychology, XIII, (1949), pp. 176-180.

30z 1zabeth T. Sheerer, "An Analysis of the Relationship Between
Acceptance of and Respect for Self and Acceptance of and Respect for
Others In 10 Counseling Cases,” Journal of Consulting Psychology, XIII,
(1949), pp. 169-175.
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showed that there is a definite and substantial correlation between atti-
tudes of self-acceptance and acceptance of others.

Considerable research has been performed concerning the effects of
therapy upon self-concept. Rogers and Dymond, Bwing, Sheerer, Raimy,
and 0'Dea are psychologists who have carried out research in this area.

The study of Rogers and Dymond>* involved studying improvement in
the self-concept of a group of counselees after the counselees had re-
ceived client-centered therapy. They found that the counselees' self-
concepts and ideal selves became closer with therapy. The group which
received no therapy showed no improvement. Rogers and Dymond showed
that the higher the individual's self-concept was, the better the ad-
Justment of the individual.

Research conducted by Ewing> on 39 college students showed that the
clients who improved during therapy were the ones who changed their self-
concepts toward their ideal selves.

Prom & stuly by Sheerer33 vhich vas concerned vith the client's
self-concept in successful counseling and with the changing content of
the self-concept, two factors emerge: 1) the individual's evaluation of
himself and his worth as a person can be significantly altered by the
therapeutic process initiated by client-centered therapy, and 2) the
individual's evaluation of others is significantly related to his

""'Ygleu-]. R. Rogers and R.F. Dymond, Psychotherapy and Personality Change;
Co-ordinated Studies in the Client-Centered Approach, (Chicago, 195k ).

/20N, Bring, "Changes in Attitude During Counseling,” Journal of

Counseling Psychology, I, (1954), pp. 232-239. S
"13sneerer, pp. 169-175.




attitude toward himself. (1

In & dostorel disssrtation, Raiuy?® feund thet iu sucvssaful ecun-
seling cases the positive self-references increased in frequency while
the negative and ambivalent selfereferences decreased in frequency.
This result was not found in unsuccessful counseling cases. Ile stated
that changes in selfeconcept are important to psychotherapy.

The effects of counseling on 36 individuals were evaluated by
orhen 37 e ose 0 S onetunton Wt ibiionmpt change is one of
the most importent factors in evaluating the effects of counseling.

The value of self-concept as an indication of adjustment has been
demonstrated by Calvin and Holtzman, and Brownfein. A study by Calvin
and Holtmen, toncarning the 1ndividual's sbustuant and the dise
crepancy between selfeconcept and inferred self, demonstrated that the
more poorly adjusted the individual appears to be, the more self-
depreciative he will be.

}" Determining the significance of aelf-comep‘l}v\u a true index of pere
sonality adjustment was attempted by Brownfein.3! He gave a 25 question
self-concept test to 62 college students. His results showed that on 21

3%y e, Raimy, "The Self-Concept as & Factor in Counseling and Per=
sonality Organization," (unpub. Ph,.D. dissertation, Ohio State Univer=

sity 1943), quoted by Sheerer, J of Consul P XIII,
o i vy Journal of Consulting Psychology,

3%p.J. 0'Des, "Evalusting the Effects of Counseling,” Personnel
Guidance Jowrnal, XXXI, (1953), pp. 2kl-2kk.

364|l¢.n. Calvin and Wayne H, Holtzman, "Adjustment and the Discrepancy
Between( 3 &H-Cmep% t and Inferred Self," Journal of Consulting Psychology,
1953); pps 39-44.

3Tsohn J. Brownfein, "Stebility of the Self-Concept as & Dimension
of Persa:&ity," Journal of Abnormal Social Psychology, XLVII, (1952),
PP. 597 .
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of 25 questions, the stable group rated themselves higher than the non-
stable group and the difference on 5 questions attained significance at
the .05 level of significancey,

manwbyw,%anattmtmmﬁQtQmﬂthem-
dition of the body had any effect on a person's self-concept. He found
that a defect of the body leads to & lowered self-concept.

Tmmce”,wzs concerned with the counseling uses of the self-
concepts of college freshmen. He found that a knowledge of self-con-
cepts can be useful to the people who work with students because the
self-concepts tell the comnselors how much resistance they will encoun-
ter with the freshmen. Torrance believes that an understanding of the
basis of misevaluation and an awareness of the techniques of deception
used by the college students can be useful to the counselor and the
advisor.

Summary of Research on Self-Concept

In sumary, studies conducted thus far seem to indicate that the
self-concept of individuals is positively correlated with their others-
concept. In addition, a change in the self-concept of an individual is
a good indication of progress in therapy. The studies also indicate
that a knowledge of self-concept can be used as a means of studying the

&

38.1‘.3!. Langeveld, "The Significance of One's Own Body for the
Ch:l.ldc"g Experience of the Self," Psychological Research, V, (1954),
PP. 206-220,

39P.E. Torrance, "Practical Uses of a Knowledge of Self-Concepts in
Counseling and Guidance," Educational and Psychological Measurements,
X1V, pp. 120-127.
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adjustment of the individual. Finslly, through knowing ithe self-concept
of an individual, the counselor will be able to communicate with and

mderstand the person better.

e



CHAPTER FII
METHODS, PROCEDURES, AUD RESULTS
Selection of the Original Questions

At the time the study began, no test was avallable 1o measurce the
self~concepts and others-concepts of mentally retarded individuals., In
order to messwure the self-concepts and others-concepts by use of a tesd,
the writer had to develop o best Lo measure these concepts,

To aid in the development of the self-concept and others-concept
tesﬁ; the vriter checked through the literature to see vhat types of
teste had been used previously with "pormel” individusls and to see if
any of these tests would be applicable for use with the wentally re-
tarded. The writer found two teste that he fell would be an sid in the
development of the self-concept and others-concept test. The flvst test

»

was Willinm F. Fay'sho Self-Concent Scale vhich counsisied of questions
guch ag the following: "I feel prethty sure of myself in situations™;
"I waste tos much time"; and "I feel different from other people”, The
second test was Sister Mary Amauora'shl Child Personality Scale which

consisbed of such questions as the following: "Is he peppy and full of

by ’

’gwilliam F. Fey, "Acceptance by Others and Its Relationship to
Acceptance of Self and Otherst A reevaluetion,” Jowrnel of Abnormel
Soeial Psycholomy, L, (1955), pp. 274-276.

b1
Sister Mary &mntorm, Child Personelity Secale, Gregory Coupany,
{Cincinoati, 1951)
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life"; "How friendly or soclable is he"; and "How well does he work with
others".

The writer did not feel that the mentally retarded individuals could
understand the questions on either Fey's Self-Concept Scale or Amatora's
Child Personality Scale so the questions were reworded and simplified in
an attempt to make the questions understandable to the retardates. For
example, instead of "How friendly or sociable is he", the question "Do
you think that you are friendly" was substituted.

The self~-concept test which emerged consisted of forty-three ques~
tions that were reworded and simplified after being selected from Fey's
Self-Concept Scale and Amatora's Child Personality Scale. The others-
concept test, which consisted of forty-one questions, was developed by
substituting the words "most other people" instead of the word "you" in
the self-concept test., That is, the content was the same for the self-
concept test and the others-concept test but the reference was different.
For example: "Do you like to laugh" for the self-concept test and "Do you
think most people like to laugh" for the others-concept test.

Two questions were omitted from the others-concept test that were
included in the self-concept test because when the words "most other
people” were substituted for the word "you", the question did not make
logical sense. For example: "Do you think if most people knew what you
were really like, they would like you" for the self-~concept guestion and
"Do you think if most people knew what other people were really like,
they would like them" for the others-concept test question. This ques-
tion used as a self-concept question 1s understandable but this question
used as an others-concept question is difficult to understand due to the
faulty reference,
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The forty-three question self-concept test and the forty-one ques-
tion others-concept test were conbined to form one eighty-four guestion
test (Appendix A). The questions on the self-concept and others-concept
test were randomly assigned to the eighty-four question test so that a
self-concept test question and an others-concept test question that had
the same content would not be listed together. The random assignment
of questions was also used to help eliminate the development of "set"” in
the retardates.

Item Analysis

In order to obtain data which would lead to the improvement of the
test, it vas administered to a group of retardates at the Parsons State
Training School at Parsons, Kensas. This group was called the test
development group. The test development group consisted of twenty-seven
mentally retarded males that had an I.Q. range between 50 and T5. The
WAIS intelligence test had been administered to these retardates by the
psychologists at the Parsons State Training School. This was the test
by which their I.Q.'s were determined. This group of retardates had no
physical anomalies or sensory handicaps that were recorded. The chrono-
logical ages of the subjects ranged from 14 to 26 years. All of the
subjects had lived within the institution for at least one year prior to
the time at which the writer used them as subjects for the development
of the self-concept and others-concept test.

The test development group of mentally retarded subjects consist-
ed of all the retardates in the Parsons State Training School who had
I.Q.'s between 50 and T5; who had no recorded physicel anomalies or
sensory defects; who had chronological ages ranging between 14 to 26;
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and vho had lived within the institution for at least one year prior to
testing.

The writer administered the self-concept and others-concept test to
the retardates one at a time. This was done to keep the response of one
retardate from influencing the response of another retardate. The writer
read each question to the retardates and scored each of their responses
because most of the retardates cannot read or write.

A room in the research building of the Parsons State Training School
was used by the writer to test the test development group of retardates.
The retardates were called at twelve minute intervals from their cottages
or from their job assignment to take the test. After the retardates had
taken the test, they returned to their job assigmments or to their cottages.

When each retardate entered the room, the writer asked him to sit
down in the chair across the table from the writer. After the retardate's
name had been recorded, the writer gave the retardate the following in-
structions: "I would like to ask you some questions and I want you to
answer them either 'yes' or 'no'." After these instructions, the writer
would then proceed with the series of questions.

In order to determine which items on the eighty-four question self-
concept and others-concept test should be retained in the final form of
the test to be administered to the experimental group, an item discrim-
ination process was carried out thmughuuofthelmsheandkkcrha
nomograph.

To use the nomograph, the retardates were ranked in terms of their

420,11, Lawshe and R.C. Baker, "Three Ways of Computing the Relation-
ahi? Between Percentages," Educational and Psychological Measurement,
X, (1950), pp. 263-270.
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self-concept seores from highest o lovest. & score of one was given

)

or each self-concept questilon thet vas ensvered f.fith a positive self-
goncept regponse. The retardstes' self-concept s ranged from &5 to
79 {See Fig. 1)« The range of scores indicates thet sll of the mentally
retarded individuals in this study gove wore positive self-concept

responses than negative self-cobcept responses.

&
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Posgitive Self-Concept Scores
Fig. 1: THE POSITIVE SE&F-»‘:OI\EE?E SCORES OF THE TEST DEVELOPMENT OROUP
oF ?%ETAR?)ATEQ oW THE &b QUESTION SELF-CONCEPT AWD OTHERS.
MDNCEP.L .lu
After the retardates were ranked, they were divided into ch.rée
equal groups counsisting of nine rebardates each. The top thirty-three

percent of the retardates composed the group that was celled the high
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self~concept sroup. Thelr scoves ranged from 67 to 79. The lower thirty-
three percent of vrebtardates compoged the group that was aalle& the lovw
self-concept group, Thelr scores ranged from k5 to 59. The middle thirty-
thres percent of vetardates were nol used In the item validity analysis.
For each guestion in the self-concept and others-concept test; the
percentage of retardates in the high self-concept group that gave o
positive self-concept answer Lo the question and the percentoge of re-
tardates in the low self-concept group that gave a positive self-concept
angwer to the question was compubed. The nowogreph wes theu epplied to
see what guestions showed a significant &1f£erence gt the .05 or the .01

of confldence between the high self-concept groupn and the low self-
(= Y

CORCEDT ErouD.

.

The results from applylng the nompgraph show that Laxrﬁyutwo gquaes-
tions were significant at the .05 level of confidence {(Avpendix B). Out

e

vty =two guestions that were significant at the .05 level of

of the thi
confidence, sixteen were also signiflcant st the .01 level of confidence.
Wine of these were self-concent qv gtions and seven werse obhers-concept
guestions. OFf the sixteen gquestions that were significant at the .05
level of confldence, exeluding those also significant st the 0L level of
confildence, seven vere gself-concept questions and nive were obhers-con-

cept questicons: The remsinlog Tifty<tvwe questions vere eliminated be-

cavse they did not shov a siguilicent difference.
Test Val lﬁ Ly

The wriber believes that validity can be assumed for the self-con-

and others-concept test sinee the test wes derived from two tesis

o

et

Lo
£

considered to be valids However, to offer a check on the validity of
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the test the writer administered Fey's self-concept test and the writer's
self-concept test and others-concept test to & group of "normal" indi-
viduals, The individuale used in this group, called the criterion
measurement group, consisted of 36 "normal" college students who were
enrolled in the Oklahoma State University. Their ages ranged from 19

to 30 and they had no visible physical anomalies. Twenty of these stu-
dents were enrolled in Introductory Psychology and sixteen of them were
enrcolled in Child and Adolescent Psychology. All the males in these two
psychology classes, with the exception of four students who were over
thirty years old, were used in the criterion measurement group.

The writer's tests and Fey's test were stapled together with an
answer sheet on the top. Eighteen copies of the two tests had Fey's
test first and eighteen copies of the two tests had the writer's tests
first. The tests were given to the students so that the first student
had Fey's test first, the second student had the writer's test first,
the third student had Fey's test first, the fourth student had the
writer's test first, until all the students had a copy of the tests.
This procedure was followed to keep the fatigue and practice effects
constant for each test.

When the tests had been passed out to the students, the following
instructions were given: "Write your age in the top left hand corner of
the answer sheet where it says age. Please read each question and an-
swer it either 'yes' or 'no'. The mumbers on the questionnaire corres-
pond to the numbers on the answer sheet. Do not discuss the questions
with your neighbor. When you finish, bring the questiomnaire and your an-
swver sheet to me." After these instructions, the students were told to
begin.
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After the resulis had been chitained from the criterion measurement

group, o corvelation coefflcient was couputed between Fey's self-concept
tegt and the writer's self-concept test and between Fey's others-concspt

5

test and the writer's others-coucept test. The coxvelation coefficie
between Fey's self-concept test and the writer's self-concept test vas
£.688, wiich was significant st the .0l level of confidence. The core

reletion coefficient between Foy's others-concept test and the writer's

5}

others-concept test was £.509; which was also sigpiflcant at the .01

i

-

level of confldence. Asg & resull of the sbove corvelations, both of the

writer's tests were considered to be wvalidated.

Correlabing Self-Concept and Others-Concept

£

The simbeen guegtion self-gonecept %est and the sinteen guestiocn
others-ooncept test weres administered to the experimental grouwp in opder

A

bo deternine if thelr self-concepts and others-concepts were signifi-

cantly positively correlated. The experimental grovp consisted of

thirty-fovr mentally reterded males vho resided din the Enid State School
at Enid, Oklahome. The I.Q. range of the ewperimental group vas be-
tween 50 and T5. The psychologlists ab the Enid State School had ad-

v

minisvered either the WALS or the Stanford-Binet Intelligence Scale {;0
the experimental group to determine their I1.Q. range. The exuperimentsal.
FToUp .wi ne recorded physical mmmmzes or seusory handlic
ehronological ag,es ranged Trom i to 28, The age range of the experi-

mental group was expanded by two years beyond that of the test develop-
ment group in order that more subjects might be included in the study.

AlY meubers of the €D perimental group have lived within the institution

for at least one year prior to the date on which the writer sdministered
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the self-concept and others-concept test to them. This group was com-
prised of the total number of retardates residing In the Enid State
School who met the age, I.Q., physical, and institution criteria that
were set for this study.

The writer gave the self-concept test and the others-concept test
to the retardates one at a time. He gave the test orally and recorded
each of the responses. The instructions used with the experimental group
were the same as the instructions used with the test development group.
The tests were administered to the experimental group in the cottages
vhere they lived. A prearranged time was set for the retardates to re-
turn to their cottages from their job assignments. The retardates were
tested at six minute intervals in the reception room of their cottages.

After the sixteen question self'-concept test and the sixteen ques-~
tion others-concept test had been administered to the experimental group,
two correlation coefficients were computed between the two tests. The
first correlation coefficient coﬁwuted was between the sixteen question
self-concept test and the sixteen question others-concept test. The
coefficient was £.236. This was not significant at the .05 level of
confidence. To be significant at the .05 level of confidence, the co-
efficient needed to be .349 or higher. On the basis of a correlation
coefficient of .236, the writer would be justified in accepting his mull
hypothesis and saying that the self-concepts of mentally retarded in-
dividuals with I.Q.'s ranging between 50 and 75, with no recorded physi-
cal anomalies, with chronological ages ranging from 1% to 28, and with
at least one year of institutionslization are not correlated with their
others-concepts.

The second correlation coefficient computed was between the seven
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matched questions on both tests. That is, only seven questions on

both of the tests had essentially the same content after the item dis-
erimination analysis had been carried out. Such matching content is
illustrated by the following pair of questions, the first from the self-
concept test, the second from the others-concept test: "Do you think
you are honest?” and "Do you think that most people are honest?" The
correlation coefficient between the two sets of matched questions was
#4115 which was significant at the .05 level of confidence. A corre-
lation coefficient at this level would justify the rejection of the null
hypothesis.

The writer feels justified in using the correletion between the
seven questions on the self-concept test and the seven questions on the
others-concept test that have the same content and rejecting his null
hypothesis. The justification, the writer believes, for using the cor-
relation coefficient between the seven questions results from the fact

that the seven questions have the same content; they will be measuring
the same factor or factors. The correlation coefficilent between the six-
teen questions was not used because most of the sixteen questions in the
self-concept test had different content than the sixteen questions in the
others-concept test. Consequently, the sixteen questions in the self-
concept test could be measuring different factors than the sixteen ques-

tions in the others~-concept test.

Reliability Coefficient from the Results
of the Experimental Group

From the results of the experimental group, the reliability of the



sixtecn question self-ca;zcept vest and the sixtecn guesiion others-con-
cept test was cempufed by using the Eiucler-—ﬂici;ardscﬂk‘g formula for relia~
bilitye. The veliability coefficient for the sixteen question éel.f-'con-f
cept best was .543. The reliabllity coefficient for the others-concept
test vas .566., Doth of these coefficients are significont at the 0L
level of confidence. The relisbility coefficient is usually en under-
estimation vhen using the Kuder-Richardson formuls for internal consise
-t,ezrz;cz_y.'m Thig would indicsbte an widerestimation of the reliability co-

efficient of the experimental group.

ﬁ”-’“«.zs. Richardsoa and G.F. Kuder, "The Calculation of Test Relia-
bility Coefficients Based Upon the Method of Rabional Equivalence,"”
Journzl of Educational Psychology, XX, (1939) » To. GOL-68T,

M*J P. Guilford, Fundamental Etati.atz.cs in Peychology and Education,
(zaew York, 1956).




CHAPTER IV
SUMMARY AND CONCLUSIONS

A test was developed to measure the self-concepts and the others-
ooncepte of mentally retarded individuals with I.Q.'s between 50 and

755 with no recorded physical anomalies, with chronological eges ranging
between 14 and 28, and with at least one year of institutionalization.

The test was developed by taking questions from two valid and re-
liable self-concept tests and rewording and simplifying the questions
to mske them easier for the retardates to understand. The group of ques-

tions taken from the two self-concept tests were administered to a group
of retardates at the Parsons State Training School (termed the test de-
velopment group). Then Lawshe and Baker's nomograph was applied in or-
der to determine which questions were to be included in the final form
of the test. Thirty-two questions proved to be significant at or above
the .05 level of confidence, Of these, sixteen were significant at the

+01 level of confidence and sixteen were significant only at the .05
level of confidence. Nine self-concept questions and seven others-con-
cept questions were significant at the .0l level of confidence. Of the
questions significant at the .05 level only, seven were self-concept ques=-
tions and nine were others-concept questions.

In order to support the writer's assumption of validity for the
tests, the writer's tests were correlated with an outside criterion of va-

lidity. This was accomplished by giving the writer's tests and Fey's test

t0 a group of "normal” college students. If a high correlation existed
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between the writer's tests and Fey's test, then the writer's tests would
be considered to be validated. The correlation coefficient between Fey's
others~-concept test questions and the writer's others-concept test was
#+509. The correlation coefficient between Fey's self-concept test
questions and the writer's self-concept test was # .688. Both of these
coefficients are significant above the .0l level of confidence. This
would indicate that the writer's tests are valid tests and gives support
to his assumption of validity.

The sixteen question self-concept test and the sixteen question
others-concept test were administered to the experimental group at the
Enid State School. A correlation coefficient was computed between the
sixteen question self-concept test and the sixteen questions others-
concept test and between the seven self-concept questions and the seven
others-concept questions that had the same content. The correlation
coefficient between the sixteen questions was £,236 which is not sig-
nificant at the .05 level of confidence. The correlation coefficient
between the seven questions was # .k15 which was significant at the .05
level of confidence. Using the first coefficient, the mull hypothesis
can be accepted, but using the second coefficient, the null hypothesis
would be rejected.

The writer believes that the coefficient between the seven questions
should be used because these questions would be measuring the same factor
or factors. Accepting the coefficient between the seven questions leads
to & rejection of the null hypothesis.

The reliasbility coefficient was computed for the sixteen guestion
self-concept test and the sixteen question others-concept test after they
had been administered to the experimental group. The reliability coef-
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ficient for the sixteen self-concept questions was .543 and the relia-
bility coefficient for the sixteen others-concept questions was .566.
Both of these coefficients were significant at the .0l level of confi-
dence, The coefficients would be an underestimation because the Kuder-
Richardson formulas tend to underestimate the reliability coefficients.

Conclusions

The self-concept and others-concept of mentally retarded individ-
uals with I.Q.'s between 50 and 75, with no recorded physical anomalies,
with at least one year of institutionalization, and with chronological
ages between 14 and 28 are correlated positively when tests having re-
lated questions are used to determine these concepts.

Suggestions for Future Study

A study of this type could be carried further by computing a factor
analysis of the results to see vhat self-concept and others-concept
factors are being measured by the tests. More than one factor is in-
volved with these tests since the correlations were different between
the sixteen questions and the seven questions.

If a self-concept test could be developed to measure the self-con-
cepts of all retardates with I.Q.'s sbove 29, an experimenter could cor-
relate the self-concepts of retardates with I.Q.'s between 30 %o 49 with
those between 50 to TO to see if a significant difference occurs. The
writer believes that the retardates with I.Q.'s between 50 to T0 would
have & lower self-concept than the retardates with I.Q.'s between 30 to
49 beceuse the higher I.Q. group would have enough intelligence to real-
ize their status in regard to "normal"” people; the lower I.Q. group would
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not have the intelligence to realize their status in regard to "normsl”
people.

The gelf-concepts of retardates that ave L0 to 55 years old could
be corvelated with the se1f~c0néepﬁs of retardates that are 14 to 28

years old to see if chronologlcal age wakes o pignificant difference

between self-concepts.
If a test could be developed thet is longer end that has self-con~
cept questions and gthers-concept questions that have the sume content,

move confidence could be placed in the measurement of mentally retarded

individusls' self-concepbs and othevs-concepts. & test that has betber
reliability end validity would be of considerable value to poycholow

slsts vho wanted to measure the seli-concepts of retardates,
group and the experimental group is the final suggestion for fubure
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Appendix A

Self-Concept and Others-~Concept Test for the Test Development Group
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wrong with most people.
to say anything.

th other people.
peqple are kind.
pa\v attention to what you say.
most people are restless.
in good shape.
get angry very easily.
most people.
people who don't like you.
wen satisﬁed with themselves.

m Wﬂh work well together.
friendly.

most people are good natured.
t and clean,
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most people are polite.
tisfied with the way you are.
like yourself.
think most people are sad.
think people like you.
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ften feel helpless.
thinkm peoplemmofthemselm

thinkyou
thinkmstpeaplerespectthmelves.
think your body is

think most people get

thinkymm smart as



s » & ¥

- L] »

*

- CANST ST 1D B OND D=
-

» - - k3 - »

LT ) UV ST BT G0 N 0Ny U
k .

Do you think wmost people wish they were gomesne else.
Do you think you wvaste g Lot of Hime.

Do you think wmost people like theuseclves.

Do a lobt of things bother you.

Do you think most people ave very friendly.

Are you vell satisfisd with yourself.

Do you think most people are bothered by s lot of things.
Do you think people try to huxrt you.

Do you think that most people would say things that would et
Do you wish you were someone else.

Do you thiok nost pedple have good bolles,

Are you sure of yourself.

Do you think most people gre honest.

Do you worry sbout what obhers think of you.

Do you think most people are liked.

Do you respect yovrselfl.

Do you think most people pay atitention to what others say.
Do you have the most fun when you sre alone.

Do you think most people are good looking.

Are you gool natured.

Do you think wost pecple waste g lot of iz

Do other people think there is sometbhlag wrong with you.

Do you think most people are sure of themselves.

Do you get angey very easily. ‘

Do you think wost people are abt ense with a group of people.
Do you thinik you ave popular with most other people. '
Do you think wmost people are satisiled with the way they ave.
Are you usually sad. '

Do you think wost people are smart.

Bo you think you azre polite.

Do you think wost people have a lot of pep and energy.

Are you Yery restless.

Do you thiok wost people are shy.

Do you work well with others.

Do you share things with others.

Do you think most people try to hurt others.

Do yvou think you sre kind.

Do you like to laugh. -

Do you think wost people are teagsed g lob.
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others.



Appendix B

Final Self-Concept Test
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Appendix €

Paired Scores Of The 34 Experimental Subjects That Were Used To Compute
The Correlstion Coefficient Between The 16 Question SelfeConcept
Test And The 16 Question COthers-Concept Test
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Appendix D

Paired Scores Of The 34 Experimental Subjects That Were Used To Compute

The Correlation Coefficient Between The 7 Matching Questions

In The Self-Concept Test And In The OthersConcept Test
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