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CHAPTER I
INTRODUCTION

As has been true in many other areas of the state and wation, the
program of vocational agriculture in the highschools of IeFlore and
Iatimer Counties has undergone many changes during the last few ysars.
In many instances the subject matter and course content taught has besn
revised in an attempt to make learnings more practical for spplication
to particular locality.

The idea has been advanced that vocational agriculture is losing
its place of importance in our public schools. Perhaps it is also the
belief of some that many students, school patrons and even teachers
themselves over the state hgve begun to lose enthusiasm for vocgtional
agriculture. If this trend of thought became prevalent, obviously this
could be very detrimental to the future of vocational agricalture.

In accordance with populsr modern trends of thought many educators
and educationsl sdministrators are currently emphssizing science, forsign
language, mathematics, and English. Asg a result of this redirection of

2 oy e
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emphasis less imporitancs is being placed on the vocatiomsl sub
taught in our public schools.

Mr. J. Bs Perkys; Director of Vocatiomal Education in Oklahoms, ex-
presses the feeling that vocational agriculture is just as important in
our public schools today as it has ever been. However, he stresses the

importance of a willingness to make any changes in our local programs



which would facilitate or insure contiumued success for vocatiomsl agri-
culture in the puBlic secondary schools of Oklahoma. The great major=
ity of vocational agriculture teachers of this state are doing an
excellent job in this respect. It seems, however, that many may be
somewhat resistant to changing our local programs sufficiently to ade-
quately prepare young highschool graduates for employmsnt in the wvarious
fields of agriculture,

Since the investigator has a deep and abiding faith in the efficlency
of agriculture and a deep interest in its fubture, he felt that a testing
of the thesis that vocational agriculbture has been and can be so planned
as to continue to meet the need of rural young men would be a worthwhils

undertaking.
STATEMENT OF THE PROBLEM

The majority of the students from LeFlore and Latimer Counties, who
are graduated from highschool with four years training in vocational
agricultuﬁe, seek employment immediately after graduation. This being
the case, it is sometimes hard to decide just what should be taught the
students. Should we teach them to be good farm managers? Should we
teach them to be good agricultural employees? Is it possible and feas~
ible o gttempt to do both?

Since it requirses a largs amount of capital to become established
and to adequately and properly manage s farm during these times, it is
the opinion of the investigator that emphasis should also be placed
upon teaching boys to bes good agricultural employees.

A central problem of the study, therefore; was to determine the

amount of emphasis which should be given to the various.phases of



vocgtional agriculiure in IeFlore and Latimer Counties in order to
better prepars young men who are likely going into varying fields of
agriculture or into Jobs related to agriculture. |

The folibwing questions are thus pertinent to the study:

1. In its relationship to ﬁhe other subjects taught in the
highschool, what is the importance of vocational agriculture
in preparing boyz for both agricultural-farm snd agricultural
non-farm enployment?

2. What phases of vocational agrioculture taught in the various
vocational agriculture depariments of LeFlore and lLatimer
County highscheols provea most helpful to former students in
their present agricultural employment?

3. What phases of vosationsl agriculture which were not empha-
sized in the various agriculture departments of I<&Flore and
Latimer County highschools would have perhaps better qualified
these former students for their present agriculitural employment?

4o How can loecal teachers of vosgtional agriculture more effect-
i#ely teach various phases of vocational agriculturs in order
to make the‘learnings more effective and adaptable to the need

of future graduates.
PURPOSE OF THE 3TUDY

The purpose of this study was to discover effective methods andlfind
posgible improved ways and means of adequately teaching vocational agri-
culture in LeFlore and Latimer County highschools to such an extent that
young men who are going into the field of agriculture-farm or non-farm

jobs related to agriecultural work will be well prepared to fill the roll
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demanded whether that of an agricultural employee or that of a farm
operator or a farm manager.

Teachers 6f vocational agriculture are constantly confronte@ with
the problem of what phases of vocational agriculture to emphasize most
in their program in order to most efficiently and effectively prepare
young men for the jobs that they will likely bs doing beyond théir
highschool years.

Eachxﬁeartas~t§§F§oung mery og Howe Highschool walk dowp the aisi@
t0¢feceive their giploma which signifies t%e completion of twelve years
of égrmal educét%éng a number of questionéﬂarise in the mind of their
vocational agriculture teacher who is the auwthor of this study. I am
sure that every conscientious vocationsl agriculture teacher in Oklahoma
questions himself thus:

1. Should I have emphasized other phases of agriculture in wy

teaching program that might have better gualified these
young men for the jobs ahead?

2. What phases of vocational agriculture were most vital to
these students?

3. How can I most effectively and efficiently teach the various
phases of vocational agriculture in order to best prepare
such young men to make the decisions demanded by the mature
of their employment?

In this study an earnest effort was made to find some answers to

these questions which are of such vital importance tc zll sincere and

dedicated vocational agriculture teschers.



LIMITATIONS OF THE STUDY

(1) This study was limited in scope to boys who were graduated
from the highschools of Howe, Heavener, Poteau,.Cameron,.
Paname, Spiro, Bokoshe, Wister, Talihina, end LeFlore in
bLéElor@ County: Wilburdon, Red Oak, Panola, and Buffaio
Valley in latimer County.

(2) Highscheol gradustes ineluded im this study were limited

to thogse having completed at least two yesars of vocationzl
agriculture.

(3) The highschool graduates inciuded in the study must have

been currently employed in the fisld of agricultural farm
or non farm sgricultural work.

{4) In order to more adequately and accurately judgs possible

effectiveness, the study was designed to include gradustes
of the fifteen year period from 1943 to 1958.

This study was undertaken primarily for the purpose of collecting
and analyzing data in ap effort to discover just what phases of wvoca-
tiomal agriculture might bevdetermined as mogt vital to students of
leFlofe ard Latimer County highschools whe are to becoms emgaged in
either farm or non-farm agricultural employment and to possibly dis-
cover the most valuable learnings and most effsciive methods of- teaching
these phases of agriculiure. However, it was recognized as’probable»
that many schools outside of Leplore and Latimer Counties might profit
by this study amd be aided in dsveloping programs that will more ade-
guately fulfill the mneeds of graduvatimg studemts.

Due to the wide varigtion in conditions, facilities, and methods



of teaching in the various schools many other msjor interests and pro-
blems, not anticipated by the investigator were evidenced. It must be
realized that the program, as it is presented, was somewhat limited in
its application to certainm individual schools. However, the program
was felt to be flexible emough so that it provides for the adaptation
or addition of such methods and materials discoverasd as may be deemed
advisable by teachers and administrators who might be likewise con-

cerned.

METHCDS OF PROCEDURE

v

The study was developed for the purpose of ae@uring the information
which is necessary to resolve the problems as they are stated. This in-
volved collection of data, én.analysis of data, and the development of
findings into conclusions and recomendations.
In order to complete this study the following procedures were
carried outb:
1. Questiomnaires were submitted to each teacher of
vocational agriculture who was currently teaching
in the schoocls in@ludedvin the study.
2. Questionnaires were alsc submitted to the admin-
istrators of the schools inmcluded in this study
for the purpose of diseovering phases of vocation-
al sagriculture that they think are most vital to
the student of their school, and to determine the
judgements of administrators as to the most effect-

ive methods of teaching phases of vocational agri-
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culture they consider of mgjor ilmporiance.

4 schedule as developed for the purposs of recording 1!-

information received from each teacher and administrator.

The a551sta§g§ of voecational agriculture teachers and

s . . .
school smperinten&snﬁs in the various scheols studisd was

M

golicited in order fo smcarw th@ nares and addressss of
vosational agriculbure students who had graduate] Fron

the highscheools of Leflore snd Latimer (o

the pagt fif'tesn years.

The assistanca of vocational agriculturs teachers and

sdminietrgthors waa likewlse sollcited in

to deg-

tarming whioh graduntes are pow employed in the fis1d

of agriculture or [lelds related to ogeiculture. .
A

Quastionngires were gubmitted through the vocational agri-

oulture teachers of the schools included in this study to

the vosational agriculbure graduates who were graduated

from these. gschools and who were currently employed in the

Pislds of farm or nop-farm agricultural work.

Data was then compiled, classified, and habulated, and an

amalysis made.

Date was then summarilzed and concluzions Jdrawa on the bage

@2

is of an analyals of data me

e o



CHAPTER II
REVIEW OF SELECTED LITERATURE

According to Mr. J. B. Perky},Director of Vocational Education in
Oklahoma, adverse criticism of vocaﬁional eduegtion programs is becom-
ing increagingly prevalent throughout the nation. This seems espe-
cilally true of vocational agriculture. Many of these criticisms are
based on decreased farm boﬁulations, cost of facilities, teacher's
salaries, and use of teacher's time. The fact remains, howewsr, that
vocational agriculture in public schools should provide training in
marketable skills for the young people of our nation not fortunate
enough to receive furither education beyond the highschool level. Mr.
Perky expresses the opinion that perhaps public opinion has not changed
greatly, and‘that there is as much justification for vocational educa-
tion in our public schools now as there ever haé been. He also recog-
nizes that there is a need for certain revisions in voecationsl programs
in the schools of Cklahoma as well as in the schocls of the nation as a
whole. He stresses the importance of meking any changes in local pro-
grams which would insure continued success for not only vecational
agriculture but other vocationai programs in the public schools of our

state.

lJ° B. Perky, Address before Annual Conference of Teachers of
Vocational Agriculture, $tillwater, Oklahoma. (Jume 21, 1959).



Krebs® in an editorial appearing in the December 1959 issue of the
Agricultural Education Magazine entitled, "Let the Public Decide",
oommented: VYEducation for work is still one of the really im-
portant reasons for the vefy existance of publie schools”.

In commenting about possible chénges needed for the improvement
of the program of voecational agriculture in Missouri, A. B. Rougeau3
presented the following opinion:

There should be more careful screening of students accepied

for training in vocational sgriculture, particularly as re-

lated to opportunities for entering farming or occupations

closely related to farming.

An incressing number of educators seem concerned as to the role
voéétional agriculture caﬁ pla& in successfully preparing rural youth
for profitable employment.

Claud Marion” stated that:

It would appear that there is a real opportunity for teachsrs of

vocationgl agriculture to provide programs necessary to give boys

the foundation training needed for future prepargtion for employ-
ment greas. This can and should be done without violating the
original purpose of training present and prospective farmers.

The training should be in addition to rather than substitution.

Hensl@e5 made an attempt to determine relation of the total high-
school training of vocational agriculture graduates of the Erick High-
school and subsequent gainfull employment received.

His conclusions were that the areas of the highschool curriculum

which were most helpfuldto graduates in securing employment and in

2An Ho Krebs, University of Illinois, Agricultural Education
Magazine, Vol. 32 (December, 1959), p. 123.

BA. B. Rougezsuy "Where Do They Go". Bebler Farming Methods
Magazine (June, 1958).

LClaud Marion, "Resources for Occupational Guidance in Agricul-
tural Education," Agricultural Education Magazine (April, 1959), p. 219,
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becoming established in their present employment were : (1) English,
(2) mathematics, (3) vocational agriculture, (4) bookkeeping, and
(5) driver's training.

Experiences received in farm mechanics and from being an owner and
manager of farm enterprises were two other significant areas of voca-
tional agriculture training which respondents considered as beneficial
to success in their present employment.

All graduates now in private employment were convinced that farm
mechanics and ownership and management of farm enterprises were the
most important areas of vocational agriculture training.

Henslee also found that ninety percent of the self-employed grad-
uates were convinced that the attainment of abilities in certain areas
of vocational agriculture were highly beneficial. These included: (1)
ownership and management of farm enterprises, (2) a gemeral understand-
ing of farm mechanics, (3) a knowledge of livestock and poultry, (4) a
knowledge of agronomy, and (5) a farm background. The school activity
that was most important in their present employment and community life
were the Future Farmers of America, (FFA) activities.

He also found that in securing and in making an advancement in

employment vocational agriculture gradustes reported attainment of the

following aptitudes and abilities had proven highly significant: (1)
ability to speak and write, (2) ability to get along with other people,
(3) technical knowledge and skills, (4) moral and professional integrity,

(5) ability to get things accomplished, (6) hard work, (7) scholastic

5quyd Lee Henslee, "A Study of the Relation of the Total High=-
school Training of Vocational Agriculture Graduates of the Erick High-
school and Their Establishment in Employment," (unpub. Master's Report,
Oklahoma State University, 1959).
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record, and (8) participation in community affairs.

E. A, Tischbirek and E. M, Juergenson6 completing a study entitled,
"An Evaluation of Vocational Agriculture Instruction", gave major con-
sideration both to the students abilities and ambitioms. Tischbirek,

a vocational agriculture instructor at Arvin, Californis, Juergenson
teacher educator:at: the University of California summarized findings in
the following statement:

Today, more than ever before successful agriculbture is an industry

dependent upon highly irained, capable, personnel. This fact re-

mains whether the individual is a research scientist, g tractor
operator, or an owner operator.

The original intent of national legislation in vocational agri-
culture-—~ bagieglly that of mesking better farmers~—- is still a
sound goal even though the social and technical environment in which
agriculture operates has changed.

Agriculture has to a large degree beccme an industry of special-
ists who need the very best of eéucation if they are to succeed under
increasingly competitive conditions. Voecationzl agriculture must be
ready and able to meet the demand of modern farming and agriculture,
and to provide education needed by those individuals so employed.
Students im vocational agriculture perpare for a variety of agricul-
tural occupations. Some will still be needed as farmers, while marny
will be required fo develope and maintain the increasing number of
industries allied with agriculture. The question arises; Would wvoc-
ational agriculture be more effective if more provisions were made for
differences in student capabitilies and if local educatiomal programs

we redesigned to students for placement opportunities?
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With this central problem in mind Teschbirek and Juergenson sent
out questionnaires to seventy-one Californis administrators serving in
schools maintaining vocational agriculture departments, asking for their
opinions regarding certain selected practices in vocational agriculture
employed in their schools. Responses indicated that the majority of ad-
ministrators felt that:

1. Vocational agriculture should be a combination of college
preparatory and terminal type of training.

2. Grouping students according to ability level was desirable
to compensate for differences in sbilities and ambitions.

3. Working to capacity should be stressed for all levels, and
the academic respectability of agriculture classes mseds %o
be upgraded.

4. Desirable agriculture class size should be between eleven
and twenty students.

5. A broader interpretation of farming programs is needed, and
consideration should be given to imnclude employment in related
fields.

6. Instructors in agriculture departments should have an active
part in counselling students who plan to enrcll in vocational
agriculture.

7. Eliminating compulsory atitendance would not appreciably
decrease agriculture class enrollment, and possibly more would
be accomplished by thoss students who did attend.

7, Professor of Agricultursl Education at the

Dr. George P. Deyoe
University of Illinois, made a most relevant statement in the February,

1960 issue of The American Vocational Journal:

Change is the order of the day and we must face it as a basic
fact of life. )

Certainly, many. changes are occuring in agriculture and farming,
and at an incresingly accelerated rate. Such developments should chall-

enge workers to mske call for continued sdjustments in public scheol
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programs of agricultursl education.

Our public school programs in agricultural education have many
features which have.merit, and we do not need to be apologetic about our
accomplishments of the past. However, we need, more than ever before,
to be alert to developments which affect us and to be willing to make
appropriate changes in our programs. These conditions should be looked
upon as a challenge which tests our abilities and not as s cause for
widespread frustration and insecurity.

Tegchers, as well as other workers in agricultural edueation,
should have faith in the future of vocational education in agriculture,
and this faith should also be extended to include all of public school
education.

Agriculture is still basic to the well being of society, ani farm-
ing is not going to disappear as a means of livelihood for many people.

A1l persons in the profession of agricultural education must assume
responsibilities fqr helping to bring about such modificitions as are

needed and will be needed in the future.

"CE. A.Tischbirek, Vocational Agriculture Instructor, Arvin, Calif.
E. M.Juergenson, Teacher Education, University Of Californis,
"An Evaluation of Vocational Agriculture Instruction," Agricultural
Education Magazine, Vol. 32 (December, 1959), p. 124.

r. George P. Deyoe, Professor of Agricultural Education, Univer-
sity of Illinois, "Change is The Order of The Day," American Vocat-—
ional Journal (February, 1960), p. 21.




CHAPTER III
DESCRIPTION OF THE HOWE COMMUNITY AND A HISTORY OF THE HOWE SCHOOLS

Any attempﬁ to évaluate g portion of the educational program can be
facilitated through a review of the history of schools of the area. In
order to more fully present changes in emphases which have occurred in
»educational programs it was deemed desirable to examine the development
of the public scheols in the aresg. The investigator decided to present
a brief review of'thevdevelopment of the public school system at Howe,
OCklahoma since he had been working in this system for s number of years
and was well acquainted with many elder citizens of the community. The
review is presented as a typical and representative description of the
development of school systems throughout the southeastern section of the
State of Oklahoma°

Mr. John Glenn, Superintendent of Howe Schools, has been interested
- in preparing é'history of the Howe Schools and the surrounding community
for a number of years. He has asked that upon completion of this study
the author present the school with a copy of the document for filing in
the schools' permanent records.

Information for this chapter was secured by contacting some of the
older citizens of this community and gathering data from them. Infor-
mation was thﬁs largely gathered through personal interviews with early

settlers as they recalled pertiment incidents and remembered stories as

14
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related by pareants and grandparents. The findings were then assembled,
evaluated and = documént prepared. The guthor wished to give special
thanks to Mr. John Moran who so unselfishly gave of his time to help
in gathering information for this portion of the study. Also Dr. 5. C.
Dean deserves special thanks for. his help and cooperation in securing

and evaluating much of the material accwmilated.
Description of the Howe Community

The community of Howe 1s located in central LeFlore County in east-
ern Oklahoma. To the immediate north of the community, about seven miles,
is the county seat town of Poteau having a population of about 6500. To
"~ the south, about five miles, is the lumber and railroad town of Heavener
with a population of about 3000. Seven miles to the west is the 1little
town of Wister with a population of about 1000, while seven miles to the
east is the small community of Monroe.

Howe is situated at the junction of the main lines of the Kansas
City Southern and Rock Island railroads, and is traversed north to south
by State Highway 270 which is soon to be. redesignated U. S. Highway. 59.
This gives the town railroad facilities and highway transportation
facilities second to none in LeFlore County.

God, thrqugh nature, has graciously blessed the Howe community by
giving a fertile soil capable of supplying abundant food and fiber.

Howe is also located in the heart of the mineral belt and is capable of
supplying high quality coal and other minerals. The tewn is fortunate
in being surrounded by scenic mountains. To the east is the lofty
Potesu Mountains, to the south the beautiful Rich Mountains stand high

in the clouds, while to the west the great Winding Stair Mountains
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stand watch over this begutiful river valley.

To anyone who is more than a casual observer it would seem evident
that this is surely a land of many opportunities. The land is gocd, the
rginfall is plentiful, the climate is mild, and the natural beauty is
unsurpassed. ,

Howe 1s a town of churches and church going people. It is entirely
devoid of such coﬁtéminating influences as liquor stores, beer taverns,
and gambling dens which are often found in larger cities.

The people of our town are a very neighborly people who extend a
hearty welcome to strangers and try to make them realize that they are
among friends. Howe has a good citizenry capable of maintaining the

community on a high plane of usefulness and stability.
History of the Howe Community and School

In 1886 Mr. Rubin Moran brought a group of settlers from near Hope,
Arkénsasn They had heard of the Indian Territory and the opportunity
to claim homesteads. They moved into the Choctaw Nation and settled on
a small creek that emptied into the Poteau River some seven miles south
of what is now Poteau, Oklshoma. Most of the land along both sides of
this small creek belonged to an Indian woman named Jensey Morris. This
creek, still rumning through the community, is named Morris Creek after
this early Indian family. Many settlers built their homes aleng this
creek; and farming and ranching became their prineiple means of live-
1lihood.

In the early 1890's the Faulkenberry family moved from Alabama with
a group of settlers. They too, began farming in the area. Soon other

families settled here, and the community began to develop.



Coal was discovered in the grea about this time. The Pennsylvania
Coal Syndicate sent Mr. Mitchell, a highly trained geologist from
McAlester, to this area to study the outcroppings of coal. He dis=
covered that there was plenty of coal of very high quality and reported
it to the Pennsylvania syndicate. The syndicate advised that a railroad
be built from McAlester through Wilburton, Wister, and Hartford, Arkansas
following the outeroppings of coal and in about 1895 this railroad was
completed. ’The railroad was called the Choctaw, Oklahoma and Gulf, and
later became a portion of the Rock Island system. An officialfof this
early day railroad by the name of Howe was instrumentsl in establishing
the town, thus the community got its name, Howe.

Congress was petitioned for a Post Office to be called Howe, and
from this the town began to grow. Stores were built by B. H. Cagle,

C. A, Billingsley, and W. B. Emery, a pioneer school teacher and merchant.
Mr. 8chaver came here and built the first cotton gin and griss mill.

Soon H. N. Payton built another cotton gin, and Miss Jensey Morris

built a hotel and named it the Hotana Hotel after her mother.

In about 1897 another railroad was built through the community
running north and south. This railroad was named the Pittsburg and Gulf,
and later became a part of the Kansas City Southern system. Then the
town really began to boom. The coal mines were opened, and one hundred
coke ovens were built to supply coke for the eastern steel mills. Negroes
were moved into the mining camps to operate the coke ovens. These ovens
operated day and night from about 1897 until 1911. During this time
there were two of three drug stores built. Barber shops, wagon yards,
another hotel, several general stores and merchantile businesses were

established. Plenty of churches were built but records do not indicate
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any attempt to build a school.

The only schools available in tpese eérly days were subscription
schools, and practlcally anyone who was considered a bit above average
intelligence was readily acéepted as a teacher. An Indian school was
- located about one mile south of town and staffed with a well qualified
teacher. He was»alloﬁed by the government to teach a few of the white
‘students whose parents'had,the money to send them.

In 1901 Dr.'Alléﬁ, Chief Surgeon for the Choctaw, Cklahoma, and
Gulf Railroad, sent bfovSamuel C. Dean from McAlester to Howe to supply
medicinal needs to this booming town. Dr. Dean relates, to his amsazement,
that here was a town of about three thousand people which had plenty of
churches but no school for the children. Soon after. Dr. Dean became
settled and acceptédvas a citizen of mgjor influence in Howe, he set out
to help establish a Séhoolo He wrote Mr. Ballard, the Indian agent in
Muékogee, to see what could be done about getting a school established
in the community. He was advised that the town could float bonds on
‘the properfy of the town in the sum of $4000. to $5000. for the purpose
of building a school. By 1904 the preliminary work was done. The bonds
had been floated, and & four-room brick building had been built. This
first school was a two sfory building with two rooms below and two rooms
above, and it housed eight grades.

According to records of an early meeting, this school was founded
to meet the demands for practical, useful education. Its purpose was
three fold in that man is three~sided in nature. The first purpose was
for physical educatién which was to develop. habits.that would mske for
health and vigor of the body. The second purpose was for intellectual

-‘education, the education'of the mind. This was to be the intelleciual
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education which would enable g man to think more clearly, feel more
deeply, and act more wisely. The third purpese was for morsl education
which would educate the heart and would tend to prepare the student to
recognize his moral obligation to himself, to his neighbor, and to his
God.

From this beginning a highschool was developed that in the minds
of many citigens of the area was second 1o none in sll easiern Oklahoms.
All students of this school had to take entrance examinstions béfore
they were allowed to enter. They were boarded in good homes in the
community at a cost of $12 to $14 per month. The tuitien for the first,
second and third grades was $1.50 per month; for the fourth, f£ifth, and
sixth grades it was $2.00 per month; for the seventh and eighth grades
it was $2.50 per month; and for highschool tuition was $3.00 per month.
For courses in music there was an extra tuition of $3.00 per month. All
tultion must be paid either in cash or with certain produce at its market
value. It was to be paid by the end of each month unless specisl arrange-
ments were made.

The previously described bullding was used and operated in this
manner fer several years. In the early 1930's, however, this building
was torn down and a new completely modern school was built on the same
site by the Works Progress Administration. This included a grade school
building, a highschool building, and a gymnasium. In 1935 an auditorium
was added. With this new school and facilities came the first school
bus which was a privately owned truck driven by Cecil Cox. Soon there-
after the first regulation school bus was added driven by Oscar Blassen=

game .
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In 1936 Mr. Charlie Page came to Howe as superintendent of schools.
He immediately began to try to secure new territory for the school dis=
trict, Ten years later Mr. Raymond Lucas was elected superintendent of
Howe Schools, and-he-too began to annex new territory to the district.
Mr. Lucas also saw the need for vocational agrieculturs. In 1950 he
moved buildings in from the Number 10 School District which had recently
been annexed, and a vocational agriculture department was established.
In 1953 a building was purchased from Camp Gruber near Muskogee and
brought in to house the vocational agriculture department. Soon the
school board purchased a pick-up truck for the vocational agriculture
department. During the school year of 1954, the people of the community
helped build a livestock show barn and pens to accomodate F.F.A. boy's
projects. Also Mr. lLucas saw the need for a school cafeteria and new
rest rooms which were built. With these new facilities it was felt that
our school was complete. Then in November of 1958 the gymnasium, cafe-
teria, rest rooms, and part of the grade school burned. At this time
Mr. John Glenn was superintendent of schools at Howe and to him fell the
task of directing a rebuilding of the physical plant. During the past
two years a new and even more modern cafeteria; new rest rooms, and a
completely modern gymnasium have been completed. The other school build-
ings have been redecorated, and today the physical plant is one of ths
best and most modern for its size in LeFlore County.

The total enrollment of the Howe schools for the present school
year, 1959-60, was 244 pupils. Of these, 158 were enrolled in grade
school and 86 were enrolled in highschool. Of the 86 boys and girls
enrolled in high school, 41 were enrolled in vocational agriculture.

These 41 included all the boys in high school which means that 100



per cent of the boys attending high school asre enrolled in vocational
agriculture. Since this is a rural community, many of these students

have indicated a strong desire for entering agricultural occupations.

N
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

There has been some controversy in the varied opinions expressed by
numerous educators as to the value of vocational agriculture in the
secondary school. It was the desire of the investigator to try to find
out the real value of vocational agriculture in this particular area of
the State. In order to effectively judge the values of vocational agri-
culture in this area, the author felt that at least ten schools which had
vocational agriculture departments should be studied. He also felt that
it would be necessary to find answers to pertinent questions about the
vocational agriculture program from administrators, vocational agriculture
teachers, and former students of agriculture if thisbproblem were to be
solved. |

Data presented in this chépter were obtained after developing
questionnaires and submitting them to thirteen school administrators,
seventeen vocational agriculture instructors, and over two hundred
former students of vocational agriculture. Thirteen questiommaires
were completed and returned from administrators; tﬁelve were completed
and returned from vocational asgriculture teachers, and approximately one
hundred were completed and returned from former vocational agriculture
students. Final tabulations of datz supplied from completéd question—
naires were made and an anslysis attempted.

The study gttempted to identify the phases of vocationgl agricul-

ture which have been most helpful to students who have graduated from

2R



LeFlore and Latimer County highschools and are now employed in the
field of farming or agricultural non-farm occupations. The study also
attempted to determine the phases of vocational agriculture which were
under emphasized in the highschools studied as well as the methods of
teaching that most effectively presented the various phases of voeca=
tional sgriculture to the students. A complete analysis of dats
secured reveals certain information that should prove helpful to the

, vocational agriculture instructars who are teaching in the highschools
of LeFlore and Latimer Counties.

Data in Table I presents information concerning the phases of
v vocational ggriculture which are most helpful to former students of
vocational agriculture who are now employed in the field of agriculture
or fields related to agriculture. Table II presents information con-
cerning the phases of the educational . program that have lacked needed
emphasis in the vocational agriculture programs of LeFlore and Latimer
Counties. Data shown in Table III presents the opinions of administra-
tors as to the effectiveness of selected methods of teaching various
phases of vocational agriculture, while data in Table IV shows the opin-
ions of administrators as to the need for changes in subject matter pre-
sented and methods of presentation desirable..

A study of the finding presented in Tables V through XIII; reveals
the approximate ﬁumber of periods spent in teaching the various phases
of vocational agriculture in the departments included in the study.

Findings shown in Table XIV reveal the opinions of vocationgl agri=
culture instructors as to the methods of teaching that have proved most
valuable to former students who are now in the field of agrisculture or

fields related to agriculture while presentation in Table XV indicates
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the teaching objectives that the vocational agriculture instructors in
the highschools of LeFlore and Latimer Counties felt were most successe
fully accomplished.

Opinions of vocational agriculture instructors!' as to the need for
changes in both the subject matter presented and methods of presenta-
tion are summarized:in Table XVI while data presented in Table XVII
show the nature of subject matter taught or learning experiences gained
by former students while they were taking vocational agriculture in terms
of relative wvalue in present employment.

The opinions of former students as to the subject matter or exper-
iences that would have been more helpful to them in their present em~
'ployment had they been given more training in these‘phases of agriculture
are presented in Table XViII wnile data in Table XIX summarizes the
opinions of former students as to the methods of teaching that have
proved most wvaluable to them in terms of their present employment.

Table XX presents curriculum areas which former studeﬁts felt were
most helpful to them in their present employment.

Table XXI shows the opinions of former students as tolfhe specific
things about their vocational agriculture instructor that they considered
of paramount value to thembwhile data compiled in Table XXII shows the
particular things sbout the vocational agriculture program that im-

pressed former studenté most while they were in highsehool.
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Teacher educators, supervisors, national agricultural leaders,
and teachers of agriculture have opportunities to share with the lay
public, school administrators, and other teachers in making changes
which will strengthen all phases of agricultural education and educa=
tion as a whole in the public schools.

Administrators gave the following opinion gs to the importance of
the phasés of vocational agriculture. According to Table I, eight ocut
of thirteen administrators who were contacted, or 61.5 per cent, thought
that subject matter taught in the classroom was the most important
phase of vocational agriculture from the standpoint of students who are
graduated and now employed in the field of agriculturevor fields related
with agriculture. Data 58 presented in Table I aiso shoﬁ that 38.5 per
cent thought that skills and experiences learned on field trips were most
important to former students. It is interesting to observe that not one
administrator thought that skills and experiences learned in farm shop
or experiences learned in F.F.A. activities were of most importance to
gradustes of their schools. This is probably due to the fact that most
schools in this area are not adequately equipped for farm shop classes.
Many administrators salsc mey be eritical of the fact that F.F.A. activi=
ties often take students away from other classes in the school.

Further evidence of the value of the dats in Taeble I is as follows:
thirty and seven tenths pef.cent of the administrators thought subject
matier taught in the classroom should rank second in imporiance; 30.7
per cent thought skills and experiences learned on field trips should
rank second; 23.3 per cent thqught skills and experiences learned in
farm shop should rank second; and 15.3 per cent thought experiences

learned in F.F.A. activities should rank second in importance.
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TABLE I

THE PHASES OF VOCATIONAL AGRICULTURE WHICH ADMINISTRATORS
FELT WERE MOST IMPORTANT TO FORMER STUDENTS

Administrators Indicating Rank:

First Second Third Fourth
Phases of Vocgtional Num= Per-  Num= Per- Num= Per~ Num= Per-
Agriculture . ... ber cent ber cent ber cent ber cent
Subject matter taught
in classroom 8 61.5 4 30.7 0 0 1 7.5

Skills and experiences
learned on field trips 5 38.5 4 30.7 3 23.3 1 7.5

8kills and experiences
learned in farm shop 0 0 3 23.3 6  46.0 4 30.5

Experiences learned in:
F.F.A. activities 0 0 2 15.3 4 30.7 7 54,.5

It is worthwhile to note that not any of the administrators included
in this study thought subject matter taught in the classroom should be
ranked third in importance; yet one administrator ranked it fourth in
importance, Twenty»three and three tenths per cent ranked skills and ex=
periences learned on field trips in third place while only 7.5 per cent
ranked it in fourth place. Six administrators, ranked skills and ex-
periences learned in farm shop third, and 30.7 per cent thought exper-
iences learumed in F.F.A. activities should rank third. The investigation
also revealed that one administrator thought that subject matter taught
in the classroom should‘rank as low as fourth place in importance, while
onel. :akso, thought skills and experiences learned on field trips should
rank fourth. Thirty and five tenths per cent ranked skills and exper-
iences learned in farm shop in fourth place while 54.5 per cent ranked

experiences learned in the F.F.A. activities fourth.



It is quite evident, as is shown in the preceeding table, that
administrators in the highschools of LeFlore and Latimer Counties think
that subject matter taught in the elassroom and experiences learned on
field trips are of paramount importance to students who are to be em=
ployed in the field of agriculture or fields allied with agriculture.

It is evident that these administrators feel that skills and experiences
learned in farm shop and experiences learned in F.F.A. activities are of
less importance from the standpoint of employment in agriculture fields.
Again it may be pointed out that possibly s partial reason for this
ranking is the lack of édequate farm shops ihAmany schools included in
this study, and the administrators? feeling that frequent absences of
students due to F.F.A. activities was an abused privilege.

The findings compiled in Table II show that 69 per cent of the ad-
ministrators included in this study felt that subject magtier taught in
the classroom was not emphasized enough and consequently ranked it first
in importance. Fifteen and five~tenths per cent thought that skills and
experiences learned on field trips were lacking emphasis in their schools
and 15.5 per cent thought F.F.A. activities were lacking the most emphs-
sis in their schools. Not any of the administrators thought skills and
experiences learned in farm shop should fank first. It is the opinion
of the author that the reason for this finding was perhaps the same as
that offered for findings in the preceeding table. Few schools included
in this study have farm shops and those that doihave can hardly be con=-
sidered as sufficlently equipped.

Additional findings in Table II gre as follows: Seven and five=-

. tenths per cent of the administrators ranked subject mgtter taught in

the classroom second concerning a lack of needed emphasis. Twenty=three



and five=tenths per cent ranked skills and experiences learned on field
trips second, and 53.8 per cent ranked skills and experiences learned in
farm shop second. Only 15.2 per cent thought experiences learned in
F.F.A. activities should rank second concerning lack of needed emphasis.
Twenty-three and five tenths per cent thought subject matter taught in
the classroom should rank third; 46.0 per cent thought skills and exper=
iences learned on field trips should rank third and 23.5 per cent thought
Skills aﬁd experiences learned in farm shop should rank third. Only one
administrator, or 7.5 per cent, ranked skills and experiences learned in
F.FuA. activities in third place. Not any of the administrators ranked
subject matter taught in the classroom as low as fourth. Two, however,
or 15.2 per cent, ranked‘skills and experiences learned on field trips
fourth, and 23.5 per cent ranked skills and experiences learmed in farm
shop as of least importance. Eight of the thirteen administrators sur~
veyed ranked experiences learned in F.F.A. activities fourth as to
emphasis needed in their schools.

Conclusions which may be drawn from an analysis of responses re-=
ceived from administrators in LeFlore and Latimer Counties show that
they place more value on subject matter taught in the classroom than on
any other phase of vocational agriculture. Therefore, they seem to
imply that if there had been more emphasis placed on this phass of
vocational agriculture, graduates would perhaps be better gualified for
thelr present employment.

An examihation of data presented in Table III shows that adminis—
trators think supervised class study and discussion and demonstrations

and examples are the best methods of presenting the various phases of
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TABLE II

THE PHASES OF VOCATIONAL AGRICULTURE WHICH ADMINISTRATORS FELT WERE
NOT EMPHASIZED ENOUGH IN AGRICULTURE DEPARIMENTS OF THEIR SCHOOLS

Administrators Indicating Rank:

Pirst _Second Third Fourth
Phases of Vocational Num~ Per~  Num~ Per- Num- Per-  Num- Per-
CAgriculture ber cent ber cent ber cent ber cent
Subject matter taught
in classroom 9 69.0 1 7.5 3 23.5 0 0

Skills and experiences
learned on field trips 2 15.5 3 23.5 6  46.0 2  15.2

Skills and experiences

learned in farm shop o o0 7 53.8 3 235 3 23.5

Experiences learned in :

F.F.A. activities 2 15.5 2 15.2 1 7.5 8 61.3
TABLE III

THE METHODS OF TEACHING WHICH ADMINISTRATORS FELT PRESENTED THE
VARIOUS PHASES OF VOCATIONAL AGHRICULTURE MOST EFFICIENTLY

Administrators Indicating Rank:

Methods of First _ _Second Third _ _Fourth Fifth Sixth
Teaching  Num- Per= Num- Per- Num- Per- Num- Per- Num=- Per- Num= Per-

ber cent ber cent ber cent ber cent ber cent ber cent

Classroom
lecture 2 15.5 3 23.0 0 0 3 23.0 3 23.0 2 15.5

Film strips and

movies 0 © 1 7.5 2 15.5 4 30.8 6 46.2 0 O
Field trips 2 15.5 1 75 4 30.8 1 7.5 0 O 5 38,5
Demonstrations ‘
and exsmples 3 23.0 2 15.5 1 7.5 2 15.5 2 15.5 4 30.8

Supervised class
study and dis= 4L 30.8 4 30.8 2 15.5 1 7.5 1 7.5 1 7.5
cussion .
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vocational agriculture to the students. They also show that they think
classroom lecture, field trips, and panel duscussions were an effective
method .of teaching the various phases of vocational agriculture. Not
any of the administrators included in this study thought film strips and
movies should be ranked as a highly effective teaching method.

Based upon the sbove data, the following conclusions may be drawn:
administrators feel that supervised class study and diséussiong demon=
strations gnd examples, classroom lecture, field trips, panel discussionsg
and film strips and movies, in that order, are the methods of teaching
that should be used to present the various phases of vocational agri-
culture in such a mamner as to make the learning process most effective.

It is evident that school administrators feel that the most
effective teaching is accomplished in a more formal manner in the
classroom, A major problem experienced by administrators is that of
keeping class schedules relatively intact. It is often difficult to
keep Various faculty members from feelirg discriminated against when
approval 1s given to the continued absence of students from their
classes to engage in activities sponsored by other faculty members.

Then too, teachers may need to examine the way in which they conduct
field trips, tours and other activities. Some administrators may have
received a poor impression as to the valué of some activites which were
poorly planned and where confusion was evident.

It is interesting to note that findings as presented in Table IV
reveal the fact that nine ér 69.2 percent, of administrators contacted
thought that some .changes should be made in subject matter presented
and in methods of presentation in their schools. Yet four of the thirteen

administrators included in this study, or 30.8 percent, felt that the
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subject métter presented and the method of presentation of voeational
agriculture were satisfactory. The implication is therefore recognized
that only about one-third of the vocational agriculture teachers of Le-
Flore and Latimer County highschools are doing a completely satisfactory
Jjob of teaching. Perhaps this fact is true over the State of Oklahoma in
so far as administrators récogniée a'completely satisfactory accomplish-

ment.

TABLE IV

ADMINISTRATORS' OPINION AS TO THE NEED FOR CHANGES IN SUBJECT
MATTER PRESENTED AND METHOD OF PRESENTATION

PRy

Need for Change in Subject Matter Presented and Method of Presentation

Administrators Reporting: Number Percent
Yes : 9 69,2
No | 4 o 30.8

The following comments were made by the administrators of LeFlore and
Latimer County highschools in response to the question: "Do you as an
administrator feel that there is a need for some changes in the subject
matter presented, and method of presentat;on in vocational agriculture in
your school?® | J

(1) More technical material should be presented. Many parents
who do not know the facts seem to think anybody can make a
grade in vocational agrieulture. More public relations show-
ing academic work required would help the program to overcome
the above criticisms.,

(2) We definitely need a better farm shop program. I am sure that
the vocational agriculture program is no different than the
other subject fields. We could stand a better presentation of
subject matter, more demonstrations, and our depariment could
use more films and movies.



32

(3) We need more and better farm shop work., This will be done
when we build a new highschool building.

(4) There should be enough change in subject matter to keep us
all abreast of improvements, production changes, marketing
procedures and demands, and aspects of future scientific
farming.

(5) More emphasis should be put on learning and less on activity.
To me, scholarship is still important.

(6) A little more classroom work should be done since too many
students can not actively participate in a number of field
projects.

(7) We do not lack so much in subject matter, but we need more
interest in student projects, management, feeding, and exper-
ience,

(8) The subject matter used and the presentation of material is
satisfactory in our school,

(9) A little more time should be spent in classroom work, and a
little less time should be spent in doing labor for farmers
when the learning process is insignificant.

A number of items are recognized as of vital importance in any voca-
tional agriculture program including livestock production, plant produc-
tion, farm economics, farm management, skills and experiences learned on
field trips, skills and experiences learned in farm mechanies, skills and
experiences learned in E F, A activities, emphasis on scholarship, and
guldance and career opportunities. Yet, when findings as presented in
Tables V through XIII is carefully analyzed it is apparent that over 50.0
percent of vocational agriculture instructors in the high schoolé of LeFlore
and Latimer Counties are hardly allocating sufficient time to effectively
provide for student needs.

Data presented in Table V, for example, discloses that 25.0 percent
of the vocational agricultu%e teachers included in this study &re allocat-
ing'iess than six periods for a study of livestock production in Vocational

Agriculture I. Eight and three-tenths percent are teaching this phase of



TABIE V

APPROXIMATE NUMEER OF PERIODS EACH YEAR ALLOCATED FOR
TEACHING LIVESTOCK PRODUCTION -

Allocgtion for Livestock Production Study
- Teachers Indicating '

Range of Yoc. Agri, I Voc, Agri, IT Voc, Agri, ITI Voc, Agri, IV

periods Num- Per- Num- Per- Num- Per- Num- Per-
Taught ber cent ber cent ber cent ber cent
0-5 3 25,0 i1 8.3 1 8.3 3 25.0
vm6410 1 8.3 1 8.3 1 8.3 1 8.3
11-15 2 16.6 2 16,6 1 8.3 0 0
620 0 0 1 83 2 166 2 16.6
.21—25 0 0 0 0 0 0 0 0
26~30 1 8,3 2 16.6 1 8.3 2 16,6
31-35 1 8.3 0 0 3 25,0 0 0
36-40 0 0 0 0 1 8.3 2 16.6
41-45 1 8.3 2 16.6 0 0 0 0
££h5O 2 16.6 9] 0 0 0 | 0 0
51-55 0 o . 0 0 0 0 0 0
56=60 0 0 1 8.3 o 0 1 8.3
6165 0 0 1 8.3 0 0 0 0
66-170 o 0 1 8.3 1 8.3 0o .0
V7175 0 0 0 0 0 0 1 8.3
76 & over 1 8.3 1 8.3 1 8.3 0 0




APFROXTMATE NUMBER OF FERIODS EACH YEAR ALLOCATED FOR
' TEACHING FLANT PRODUCTION

TABLE VI
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Allocation for Plant Production Study

Teachers Indicating

Range of YVoc, Agri, I Voc, Agri, IT Voo, Agri, IIT Voc, Agri, IV
periods Num~ Per- Num~ Per- Num~- Per- = HNum-  Per-
laught ber _cent ber cent ber cent ber cent
0-5 4 33.3 4 33.3 4 33.3 4 33.3
6-10 1 8.3 0 0 1 8.3 2 16.6
11-15 1 8.3 0 0 0 0 2 16.6
16-20 2 16.6 4 33.3 3 25.0 2 16.6
21-25 2 16.6 1 8.3 1 8.3 0 0
26-30 1 8.3 0 0 1 8.3 0 0
31-35 0 8.3 0 0 1 8.3
36-40 1 8.3 0 0 0 0
41-45 0o 0 0 0 0 0 1 8.3
46~50 o 0 0o 0 2 16,6 0 0
51-55 00 o 0 0 0 0 0
56-60 0 | 0 1 8.3 0 0 0 0




TABLE VII

APPROXTMATE NUMBER OF PERIODS EACH YEAR ALLOCATED
FOR TEAGHING FARM ECONOMICS
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Allocation for Farm Economics Study

Teachers Indicating

Range of Voe, Agri, T YVoc, Agri, IT Voc, Agri, IIT Voc, Agri, IV
periods Num- Per- Num- Per- Num-~ Per- Num~ Per-
taught ber cent ber _cent ber cent ber  cent
0-5 8 66.6 8 66.6 6 50.0 6 50,0
6~10 4 33.3 1 8.3 1 8.3 2 16.6
11-15 o o0 3 25.0 2 16,6 1 8.3
16-20 0 0 0 0 2 16,6 1 8.3
21-25 0 0 0 0 0 0 0 0
26-30 0 0 0 0 0 0 1 8.3
31-35 0 0 0 0 1 8.3 1 8.3




TABLE VIII

APPROXTMATE NUMBER OF PERIODS EACH YEAR ALLOCATED
FOR TEACHING FARM MANAGEMENT

36

Allocation for Farm Management Study

Teachers Indicating

Range of Voc, Agri, I Voec, Agri, ITI Voc, Agri, III Voc, Agri. IV
periods Num- Per- - Num= Per- Num~ Per- Num~ Per-
taught ber  cent ber _cent ber cent ber _cent
0=5 5 4.6 4 33.3 L 33.3 2 16.6
6-10 783 5 4.6 3 25,0 3 25.0
V11—15 0 0 2 16,6 1 8.3 3 25,0
16-20 0 0 1 8.3 3 25.0 1 8.3
21-25 0 0 0 0 1 8.3 1 8.3
26-30 0 0 0 0 0 0 1 8.3
31~-35 0 0 0 0 0 0 0 0
36~40 0 0 0 0 0 0 1 8.3




37

TABLE IX

APPROXTMATE NUMBER OF PERIODS SPENT EACH YEAR TEACHING
- . SKILLS.AND. EXPERIENCES THROUGH FIELD TRIPS

Time Expenditure for Skills and Experiences Through Field Trips

Teachers Indicating
Range of YVoc, Agri, I Yoc. Agri, II Voc, Agri ITI Voc, Agri. IV

periods Num~ Per- Num- Per- Num- Per- Num- Per-
gnggged ber _cent ber _cent ber  cent ber cent
0-5 3 25.0 2 16,6 2 16.6 4 33.3
6-10 3 25.0 2 16.6 2 16,6 1 8.3
11-15 1 8.3 2 16.6 1 8.3 1 8.3
16~-20 0 0 1 8.3 3 25.0 3 25.0
21-25 1 8.3 0 0 0 0 0 0
26-30 2 16.6 4 33.3 2 16.6 1 8.3
31-35 0 0 0 0 1 8.3 0 0
36-40 2 16,6 1 8.3 0 0 1 8.3
41=45 0 0 0 0 0 0 0 0

46~50 0 0 0 0 1 8.3 1 8.3
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TABLE X

APPROXTIMATE NUMBER OF PERIODS EACH YEAR ALLOCATED FOR
TEACHING SKILLS AND EXPERIENCES IN FARM MECHANICS

Allocation for Skills and Experiences in Farm Shop
Teachers Indicating

Range of Voc, Agri, I YVoc., Agri, II Voc, Agri, III Voc., Agri. IV

pericds Num~ Per- Num~ Per~- Num~ Per- Num~ Per—
taught - ber cent ber _cent . ber _cent _.ber _ cent
0=5" 5  41.6 5 41,6 5 41.6 5 éioé
6-10 3 25.0 1 8.3 1 8.3 1 8.3
11-15 1 8.3 1 8.3 1 8.3 1 8.3
16-20 1 8.3 4 33.3 5 41.6 4 33.3
21~-25 1 8.3 0 0 0 0 0 0
26-30 1 8.3 1 8.3 0 0 1 8.2
TABLE XTI

APPROXIMATE NUMBER OF PERIODS EACH YEAR ALLOCATED FOR
TEACHING AND EXPERIENCES IN F F A

. Allocation for Experiences in F F A Activities
Tegchers Indicating

Range of Yoc. Agri. I Voc. Agri. II  Voec. Agri, IITI Voec, Agri, IV

periods Num- Per- Mum~ Per- ~  Num~ Per~ Num- Per-
taught ber _cent ber cent ber cent ber cent
0-5 4 333 2 16.6 3 250 5 416
6-10 2 16,6 7 58.3 5 4L.6 Lo 33.6
11-15 3 33.3 3 ‘25.0 3 25.0 1 8.3
16-20 pA 16.6 0 .o 1 8.3 2 16.6
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TABLE XIT

APPROXIMATE NUMBER OF PERIODS EACH YEAR ALLOCATED
’ FOR EMPHASIS ON SCHOLARSHIP

Allocation for Scholarship Fmphasis

Teachers Indicating
Range in Yoc, Agri. I Voe, Agri, IT Voc, Agri, IIT YVoc. Agri, IV

periods Num~ Per- Num~ Per- Num- Per- . Num- Per-
uged ber cent ber cent ber cent ber  cent
0-5 9 75.0 | 7 58.3 8 66.6 7 58.3
6-10 2 16.6 4 33.3 3 25.0 5 41.6
11-15 1 8.3 1 8.3 1 8.3 0 0
TABLE XIII

APPROXIMATE NUMBER OF PERIODS EACH YEAR ALLOCATED FOR
TEACHING GUIDANCE AND CAREER OPPORTUNITIES

Allocation for Guidance and Career Opportunities Study
Teachers Indicating

Range in Yoc. Agri. I Voc, Agri. IT Voc. Agri, ITT Voc. Agri, IV

periods Num- Per- Num~ Per- Num~ Per- Num~- Per=-
taught ber cent ber cent ber cent ber cent
0-5 7 58.3 6 50.0 4 33,3 4 33.3
6-10 2 16.6 . 2 16,6 4 33.3 4 33.3
11-15 0 0 2 16,6 1 8.3 . 0 0
16~20 1 8.3 1 8.3 2 16.6 2 16.6
21-25 1 8.3 0 0 1 8.3 0 0

26-30 1 8.3 1 8.3 0 0 1 8.3

31-35 0 .0 0 0 0 0 1 8.3
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agriculture less than six perlods per year in Vocational Agriculture II
and Vocational Agriculture III and 25.0 percent are teaching livestock
production less than six periods per year in their Vocational Agriculture
IV classes. A summary of responses given in Table V also shows that 8.3
percent teach livestock production ten periods per year in all four classes
of vocational agriculture, Fufther examination of Table V reveals that

the vocational agriculture instructors in the highschools of LeFlore and
Latimer Counties teach livestock production in Vocational Agriculture I,
Vocational Agriculture II, Vocational Agriculture III, and Vocational
Agriculture IV from less than five periods per year to over seventy-six

. periods per year. This variation in the number of periods spent in the
teaching of livestock production in the vocational agriculture departments
of LeFlore and Latimer County highschools presents a rather puzzling aspect
since the types of farming operations are in general the same thrbughout
these counties.

Data contained in Table VI shows a similar situation to the data re-
vealed in Table V. Thirty—three‘percent of the vocational agriculture
instructors taught plant production five periods or less per year in each
of Vocational Agriculture I, II, III, and IV classes. Data in Table VI
also show that 8.3 percent taught plant production from six to ten periods
per year in both Vocalional Agficulture I and II while 16.6 percent taught
this phase of vocational agriculture ten periods or less in Vocational
~ Agriculture IV classes. Findiﬁgs in Table VI also show that not any of
the vocational agriculture instructors included in this study taught plant
production six to fen periods per year in Vogational Agriculture II. I%
is significant to note that 50,0 percent of th; vocational asgriculture

teachers in the highschools of LeFlore and Latimer Counties teach plant
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production twenty periods or less in the vocational agriculture classes
in their departments.

Of particular significance are findings presented in Table VII
which reveal that 50.0 percent of the insﬁructors included in this study
teach farm economics five periods or less per year in Vocational Agri-
culture I, Vocational.Agr%culture IT, Vocational Agriculture III, and
Vocational Agriculture IV, Data in Table VII also show that none of the
teachers in the vocational agriculture departments of LeFlore and Latimer
County high schools teach this phase of agriculture more than ten periods
per year in their Vocational Agriculture I classes, and even more dis- |
turbing is the fact that only 16.6 percent teach farm economics over
fiftéen periods per year in their Voecational Agricultufe IIT and ¥
classes.

It is interesting to observe that Table VIII reveals about the same
information in farm management as was found in Table VII on farm economics,
- Forty-one percent teach farm management in Vocational Agriculture I five
periods or less per year; 33.3 percent teach this phase of agriculture to
their second year classes five periods or less. Thirty-three percent
teach farm management to the Voeational Agriculture IIT students five
periods or less, while 16.6 percent teach farm management to the students
in Vocgtional Agriculture IV five periods or less. It is interesting to
note in Table VIII that not one vocational agriculture instructor included
in this study taught farm management over twenty periods per year to
‘their Vocational Agriculture I and IT classes, and only 8,3 percent
taught this phase of agriculture over twenty periods in Vocational Agri-

culture III and IV,



Data presented in Table IX show that as many as 33.3 percent of the
vocational agriculture teachers included in this survey taught skills or
experiénces through field trips five periods or less in Vocational Agri-
culture I, IT, III, and IV, Possibly the reason for thig finding is that
many of the voeational ggriculture instructors use little, if any, class
time for field trips. It is interesting to observe that one teacher used
between forty-six and fifty periods for field trips in Voecabional Agricul-
ture III and Vocational Agriculture IV.

According to daté presented in Table X, skills and experiences in
farm mechanics were taught 5 periods or less per year by nearly half cf
the instructors included in this study and this is evidently true of all
four classes of vocational agriculture. This finding indicates more clear-
ly an earlier opinion in Tables I and II, that the major reason for not
teaching more periods in farm mechanics is because of the inadequate
facilities in the schools included in this study. It may be worthwhile
to note, however, that‘8.3 percent of the vocational agriculture teachers
included in this study are spending between sixteen and twenty periods
teaching farm mechanics to Vocatidnal Agriculture I students. Thirty-
three percent are using between sixteen and twenty periods to teach farm
shop to Vocational Agriculture II and Vocational Agriculture IV students,
while 41.6 percent are using between sixteen and twenty periods to teach
farm shop to their Vocational Agriculture III students. These findings
indicate that almost one-half of the instructors included in this study
do have facilities to teach some farm shop courses.

The findings compiled in Table XI indicate that 33.3 percent of the
instructors included in this study provide experiences in F F A activities

five periods or less in Vocational Agriculture I; sixteen percent provide
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for such activities five periods or less in Vocational Agriculture II,
while 25.0 percent make provision for F F A activities five periods or
less in Vocational Agriculture III, It is interesting to note that 41.6
percent of the vocational agriculture instructors in the high schools of
LeFlore and Latimer Counties provide for an allocation for F F A activi-
ties to the Vocational Agriculture IV students tobaling only five periods
or less. Table XI also shows that 16,6 percent provide for F F A activi-
ties between sixteen and twenty periods in Vocational Agriculture I. No
teacher included in this study made provision for as many as sixbteen per-
iods to teach F F A activities to their Vocational Agriculture II students,
while 8.3 percent and 16.6 percent use sixteen to twenty perieds o teach
FF A activities to their Vocational Agriculture IIT and Vocational Agri-
culture IV classes. Some of the instructors who completed and returned
the questionnaire indicated that they have special perieds set aside for
emphasis on F F A activities, and that these periods did not include class
time.

It is interesting to observe that Table XII shows 75 percent of the
vocational agriculture instructors included in this study used less than
six periods to emphasize scholarship to Vocational Agriculture I students;
58,3 percent used less than six periods to emphasize scholarship to the
Vocational Agriculture II students; 66.6 percent used less than six
periods for Vocational Agriculture III students, while 58.3 percent used
less than six periods for this purpose in Vocational Agriculture IV. It
is interesting to note that no voecational agriculture instructor in the
highschools of LeFlore and Latimer Counties used more than fifteen
periods to emphasize scholarship to students in vocational agriculture

in the four-year period of teaching. Many of the instructors included in



this study indicated that they placed at least some emphasis upon scholar-
ship almost every day in their classes.

Data presented in Table XIII on guidance and career opportunities
are very similar to the data found in Table XI and Table XII, Table XIII
shows that 50.0 percent or more of the vocational agriculture teachers
who completed and returned questionnaires devoted six periods or less to
a consideration of career opportunities with students enrolled in Voca-
tional Agriculture I and II, while 33.3 percent used six periods or less
for guidance and career opportunities with the students in their Vosational
Agriculture III and Vocational Agriculture IV classes. It must be pointed
out, however, that possibly much more time is being spent on guidance and
career opportunities during other periods which are not especially in this
category as far as an allocation of class periods is concerned.

An evaluation of responses shows clearly that vocational agricul-
ture instructors in the high schools of LeFlore and Latimer Counties rank
supervised study and elass discussions as most effective techniques in
teaching vocational agriculture. Aimajority comprising sixty-six per-
cent of the teachers ranked this technique first as compared with 30.8
percent of the administrators who ranked this method or technique first
a8 was shown in Table III. Data in Table XIV élso show that only 8.3
percent of the instructors included in this study ranked classroom
lecture first; while a like percentage ranked panel discussions and
demonstrations and examples each as first. No instruector ranked film
strips and movies first, and in this ranking agreed with administrators
as can be verified by data presented in Table III, Forty-one percent of

the vocational agriculture instructors ranked field trips as a second



TABLE XTIV

OPINIONS OF VOCATIONAL AGRICULTURE INSTRUCTIORS AS TO TEACHING
TECANIQUES MOST EFFECTIVE FOR STUDENT LEARNING

Ranking as to Effectivenesg
L Teachers indicating
First Second _Third Fourth Fifth Sixth
© . Per- Per- Por- Por- Per- Per-
Technigques No, cent No, cent No. cent No, cent No. cenhb No, cent
Classroom '

lectures 1 83 0 0 1 8,3 1 8.3 3 250 6 50,0
Film strips

and movies 0 O 0 0 2 16,6 8§ 66,6 2 16,6 0 0
Panel

discussions 1 8.3 0 O 1 8.3 0 O 5 41.6 5 41,6
Field Trips 1 8.3 5 41.6 3 25.0 2 16,6 1 8.3 0 0

Demonstration
~and examples 1 8,3 5 41.6 4 33.3 0 O 2 16,6 0 0

Glass super-
vised study and
discussions 8 66,6 2 16,6 1 8,3 1 8,3 0 O 0 O

best method of teaching vocational agriculture, while a like percentage
ranked supervised study and class discussion the second best method of
teaching vocational agriculture, while no instructor ranked either class
room lecture, film strips and movies, or panel diseussions in second
place. Data presented in Table XIV seems significant in that it shows
that one-half of the instructors agreed that elassroom lecture should be
ranked last-as a method of teaching which is.of major value in providing
for effective student learning. Forty-one percent thought panel dis-
cussions should rank last, while one instructor ranked field tfips in

sixth place.
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In an evaluation of the effectiveness of teaching methods and tech-
niques vocational agriculture instructors were foﬁnd to be generally in
agreement with school administrators.

Teachers were more favorably inclined toward field trips but failed
to rank classroom lectures nearly as high as did administrators. Per-
haps administrators are inclined to look askance at field trips because
they tend to disrupt the more orderly schedule of classes within the
school day. Voeational agriculture teachers may also feel that class~
room lectures are hardly in keeping with a philosophy of 'learning by
doing'.

Data presented in Table XV identify teaching objectives that the
vocational agriculture instructors included in this study thought they
most successfully accomplished. Sixteen percent felt that their accom-
plishment was greatest in developing interest in subject matter; 25.0
percent thought goals or development of objectives was their greatést
accomplishment with students, while one-third felt that developing an
understanding of subject matter was their greatest accomplishment with
students, Only two or 16.6 percent ranked developing proficiency in

some specific ability as their best accomplishment with the students
whom they taught, while ohly one felt his best accomplishment to be
development of student feeling of‘self-satisfactioniwith achievement.

- It was significent to note that teachers assigned a high priority
to accomplishment in helping students to understand the subject matter
of agriculture and that they alsc felt satisfaction with success attained
in developing student proficiency in a specific ability, Of some con-
cern, however, is the conclusion which must be drawn that teachers are

far from satisfied with their accomplishments in assisting students to
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TABLE XV

TEACHING OBJECTIVES WHICH VOCATIONAL AGRICULTURE INSTRUCTORS
FELT WERE MOST SUCCESSFULLY ACCOMPLISHED

Ranking as_to Most Successful Accomplishment
Teachers Indicating

First Second Third Fourth Fifth
Objectives Per- Per- Per- Per- Per-
accomplished No. cent No, cent No, cent No., cent No, cent
Arousing student .
interest in subject
matter 2 16,6 3 250 3 250 2 16,6 2 16,6

Developing student
goals or objectives 3 25.0 1 8.3 0 O 6 50.0 2 16.6

Promoting student
understanding of ' : :
subject matter L 33,3 2 16,6 3 250 0O O 3 25,0

Developing student
proficiency in a
specific ability 2 16,6 5 4.6 1 8.3 3 250 1 8.3

- Encouraging student
satisfaction with
achievements 1 8,3 2 16,6 5 41.8 0 © 4 33,3

develop goals or objectives or fo experience satisfaction with their
accomplishments. Péfhaps teachers themselves need to become more con-
ééioué of ﬁhe impoféén§e 6f £e§ching students to use the problem solving
method.

Findiﬁgs presented in Table XVI clearly indicate that 50.0 percent
éf the instructors included in the study feel that there is a need for
certain changes in the subject matter preéented, while only one~-third
feel a need for changes in method of presentation, This can be compared

to the finding presented in Table IV showing that 69.2 percent of the



TABLE XVI

OPINION OF TEACHERS AS TO NEED FOR CHANGES IN SUBJECT
MATTER PRESENTED AND METHOD OF PRESENTATION

Change in Subject Matter Change in Presentation
Instructors Reporting: Instructors Reporting:
Yes __No Yes No
Number Percent Number Percent Number Percent Number Percent
6  50.0 6  50.0 4 33.3 8 66.6

administrators expressed a belief that there was a need for major changes
in the vocational agriculture program. Data in Table XVI also indicate
66.6 percent of the instructors felt they were doing an adequate job in
presenting the various phases of vocational agriculture, while 30.8 per-
cent of administrators, as shown in Table IV, thought that teachers in
their schools were doing an adequate job of presenting subject matter to
students°

Data contained in Table XViI does not reveal any significant trends
in teacher opinion with regardwto the nature or extent of subject matter
taught or the experiencesaleaxned in the various phases of vocational
agriculture by former stﬁdents while they were in highschool. Opinions
expressed, however, were not altogethef in agreement with those expressed
by the ninety-six former students who completed and returned question-
naires which inecluded appraisal of fifty-six different phases of voca-
 tional agriculture. It was recognized that there was a possibility for
wide variation, perhaps due to the fact that former student responses
represented employment in the field of‘agriculture or fields related %o

agriculture,



TABLE XVII

SUBJECT MATTER TAUGHT OR EXPERIENCES LEARNED IN VOCATIONAL AGRICULTURE IN HIGHSCHOOL WHICH FORMER
STUDENTS FELT HAVE PROVED TO BE MOST HELFFUL TO THEM IN THEIR PRESENT EMPLOYMENT

Former Students of Voeational Agriculture Indicating Rank of Helpfulness

First _Second Third Fourth Fifth Sixth
Subject Matter Taught or Per- Per- Per- Per- Per- Per-
Experiences Learned : No. cent No. cent No, cent [No. cent No. cent No, cent
Swine Production Practices | 9 93 1 1.0 3 31 1 L0 1 1.0 3 3.1
Beef Production Practices 24 25.0 12 12,5 6 6.2 0 O 2 2.0 4 A
Dairy Production Practices 3 3.1 2 2.0 0 O 1 1.0 0 0 1 6.0
Poultry Production Practices 2 2.0 3 3.1 0 0 0 0 0 0 1 1.0
Sheep Production Practices 2 2.0 0 0 0 O 0 O 0 0 0 0
Field Crop Production Practices 2 2.0 3 3.1 1 1.0 3 3.1 1 1.0 2 2.0
Vegetable Production Practices 3 3.1 0 O 3 3.1 0 O 2 2.0 0 O
Fruit Production Practices 0 0 0 0O 0 0 1 1.0 0 © 1 1.0
Feeding Livestock ‘ 11 11.4 12 12.5 11 1l.4 9 9.3 3 3.1 1 1.0
Livestock Disease and Parasite Control Lo 4Jd 11 1l.4 9 9.3 7 7.2 3 3.1 2 2.0
Crop Disease and Insect Control' 1l 1.0 1 1.0 1 1.0 0 0 2 2.0 o 0
Soils and Fertilizers 1 1.0 2 2.0 1 1.0 3 3.1 2 2.0 L 4.l

67



TABLE XVII - Cont'd.

Former students of Vocational Agriculture Indicating Rank of Helpfulness

First _Second _ Third Fourth Fifth Sixth
Subject Matter Taught or . Per- Per- Per- Per- Per- Per-
ggperiences learned No. cept No, cent No, cent No., cent No, cent No. cent
Farm Ménagement 7 ' , 2 2.0 | 3 3.1 L hed 7 9.2 14 14.5 5 5.2
Marketing 1 1.0 1 1.0 1 1.0 2 2.0 2 2.0 5 5.2
Gooperative Associlations 0 O 0O O 1 1.0 1 1.0 0 0 0 0
Taxation and Rents 0 O 0 O 1 1.0 1 1.0 0O o0 0O O
Farm Finance and Insurance 1 1.0 0 .0 1 1.0 0 O 0O O 1 1.0
Managing Farm Labor 0 O 1 1.0 0 0 0 0 1 1.0 c 0
Farm Drainage 2 2.0 O 0 0O 0 0 0O 1 1.0 0 ©
Farm Irrigation 0 0 1 1.0 0O 0 1 1.0 0O © 0 ©
Pasture Improvement 0 © Lo 4.1 6 6.2 7 7.2 5 5,2 12 12.5
Landscape Gardening 0 0 0 0o 1 1.0 0 O 0 0 1 1.0
Judging Swine 0 0 0O o0 1 1.0 1 1.0 3 3.1 2 2.0
Judging Dairy 0 O 1 1.0 0 0 0 0 1 1.0 1 1.0
Judging Beef 3 3.1 1 1.0 3 3.1 6 6.2 6 6.2 6 6.2
Judging Poultry 0 O 2 2.0 1 1.0 0 O 0 0 0O O
Judging Sheep 0 0 c 0 0 0 c 0 0 0 0 0

0%



TABLE XVII - Contld.

Former Students of Vocational Agriculture Indicating Rank of Helpfulness

First Second Third Fourth _Fifth Sixth
Subject Matter Taught or . Per- Per- Per- Per- Per- Per-
- Experiences Learned No, cent No. cent No. cent No, cent No. cent No. cent
Judging Land .:O 0 1 1.0 2 2.0 1 1.0 0 © 1 1.0
Judging Meats 0O O 0 © 0O O 0O O 0 O 1 1.0
Judging Crops 0 0O 1 1.0 0O © 1 1.0 0 0 0 0
Judging Fruits and Vegetables 0 0 0 0 0O O 0O 0 0 0 0 0
Treating Sick Animals 1 1.0 7 7.2 9 9.3 7 7.2 4 4] 3 3.1
Dehorning 0 0 1 1.0 0 O 2 2.0 2 2.0 1 1.0
Branding 0O O 0 O 0 O 0 O 1 1.0 2 2.0
Castrating 0 © 2 2.0 3 3.1 3 3.1 5 5.2 2 2.0
Vaccinating 0 O 1 1.0 2 2.0 6 6.2 Lo 4.1 Lo 4.
Spraying for External Parasites 0 © 0 O 0 O 2 2.0 0 0O 1 1.0
Butchering 0 O 1 1.0 0 O 2 2.0 3 3.1 1 1.0
Treating Animals for Internal Parasites O O 0 0 1 1.0 2 2,0 1 1.0 0O 0
Culling Poultry 0 O 0 ©° 1 1.0 0 © 0 O 4 4o

Shearing Sheep 0 0 o 0 0 © 0 0 0O O 0 0



TABLE XVII - Cont'd.

Former Students of Vocational Agriculture Indicating Rank of Helpfulness

Firgt Second’ Third Fourth Fifth Sixth
Subject Matter Taught or Per- Per- Per- Per~ Per- Per-
Experiences Learned No, cent No, cent No, cent No., cent No. cent No. cent
Pruning Orchards 0o 0 0 0 0 0 1 1.0 0 O 0 0
Running Terrace Lines 0 0 0o 0 0 O 1 1.0 0O O 1 1.0
Running Profile Lines 0 0 0 0 0 0 0 0 0 0 0 0
Staking Farm Ponds c O 1 1.0 6 O c 0 c © 0 0
Welding 1 1.0 0 © 1 1.0 1 1.0 4 4. 3 3.1
Woodworking 0 ©O 0 0 0 0 0 O 0 O 60 O
Concrete Work 0 0 0 0 1 1.0 0 O 1 1.0 0 0
Electricity 0 0 0 O 0 O 0 O 2 2.0 2 2.0
Farm Buildings 0 O 0 0 2 2.0 c 0 0 0 1 1.0
Farm Machinery Care and Repair 0 0 1 1.0 0 0 1 1.0 1 1.0 0 0
Farm Safety 0 © 0 O 0 0 1 1.0 1 1.0 2 2.0
Public Speaking 3 3.1 3 3.1 1 1.0 2 2.0 3 3.1 Lo 4.
Parliamentary Proceedure 1 1,0 0 © 0 O 0 © 0 O 1 1.0
Citizenship 5 5.2 1 1.0 2 2.0 0 0 3 3.1 1 1.0

A4S



TABLE XVII -~ Cont'd.

Former Students of Vocational Agriculture Indicating Rank of Helpfulness

Subject Matter Taught or
Experiences Learned

Member of F.F.A. Committees

Participation in Leadership Training

Preparing Exhibits for Fairs and
Open House

Television and Radio‘Programs

Serving as an F.F.A. Officer

Scholarship Contests

Guidance

First Second _Third Fourth Fifth Sixth
- . Per- Per- Per- Per- Per- Per-
No, cent No, cent No, cent No. cent No. cent No. cent
1 1.0 7 %.2 0 © 0 O 0 © 0 O
0 O 1 1.0 1 1.0 3 3.1 2 2,0 0 O
Participation in Cooperative Activities 2 2.0 1 1.9 1 1.0 c 0 1 1.0 1 1.0
0 O 0 © 2 20 1 1.0 3 3.1 0 O
1 1.0 0O O 0 O 0 0 0 ©O 0 O
3 3.1 1 1.0 1 1.0 3 3.1 2 2.0 0 O
Owning an F.F.A. Productive Enterprise 5 5.2 2 2.0 5 5.2 b Lol L AJA 5 5.2
0O 0 1 1.0 1 1.0 0O O 0O O 0 O
3 3.1 2 2.0 3 3.1 1 1.0 3 3.1 1 1.0

€4



SUBJECT MATTER OR EXFERIENCES IN VOCATIONAL AGRIGULTURE THAT FORMER STUDENTS FELT WOULD HAVE

TABLE XVIII

HELPED THEM MORE IN THEIR PRESENT EMPLOYMENT HAD THEY BEEN GIVEN MORE EMPHASIS

Subject Matter or Experience

Ranking:; Former Studentg of Vocaiiﬁnal Agriculture Indicating:

Swine Production Practices

Beef Production Practices

Dairy Production Practices
Poultry Production Practices
Sheep Production Practices
Field Crop Production Practices
Vegetable Production Practices
Fruit Prdduction Practices
Feeding Livestock

Livestock Disease and Parasite Control
Crop Disease and Insect Control

Soils and Fertilizers

First Second Third Fourth Fifth Sixth
.. Per- Per- Per- Per- Per- Per-
No, cent No, cent No, cent No, cent No., cent 1No, cent

0 0 2 2.0 1 1.0 2 2.0 1 1.0 1 1.0
12 12.5 0 0 6 6.2 2 2.0 2 2.0 Lo 4.

2 2.0 1 1.0 0 O 1 l,O‘ 1 1.0 0 0

1 1.0 2 2.0 0 ©O 0 O 0 0 0 0

1 1.0 1 1.0 0 © 0 O 0 O 0 0

0 0 1 1.0 2 2.0 1 1.0 1 1.0 1 1.0

2 2.0 1 1.0 0 O 0 © 0 O 0 0
-0 0 0 0 0 0 0 0 1 1.0 1 1.0

3 3.1 7 7.2 3 3.1 4 4.l 3 3.1 3 3.1

3 3.1 7 7.2 5 5.2 4 4ol 5 5.2 3 3.1

0 O 1 1.0 1 1.0 1 1.0 0 0 1 1.0

2 2.0 1.0 3 3.1 2 2.0 3 3.1 3

3.1

¢



TABLE XVIII - Cont'd.

Ranking; Former Students of Voecational Agriculture Indicating:

First Second Third Fourth Fifth Sixth
. Per- Per- Per- Per- Per- Per-
Subject Matter or Experience No. cent No. cent No., cent No, cent No., cent No. cent
Farm Management 7 7.2 3 3.1 7 7.0 VA | 6 6.2 2 2.0
Marketing 1 1.0 5 5.2 2 2.0 2 2.0 5 5.2 g& 8.3

Cooperative Associations 0 © 0 O 0 © 0 0 1 1.0 ‘O 0
Taxation and Rents 2 2.0 0 O 0 O 2 2.0 1 1.0 1 1.0
Farm Finance and Insurance 0 © 2 2.0 0 O 3 3.1 2 2.0 3 3.1
Managing Farm Labor 2 2.0 0 O 2 2.0 1 1.0 1 1.0 2 2.0
Farm Drainage 2 2.0 2 2.0 0O O 0O © 1 1.0 1 1.0

Farm Irrigation 1 1.0 2 2.0 2 2.0 2 2.0 0 0O 0 O
Pagture Improvement 3 3.1 2 2.0 2 2.0 3 3.1 6 6.2 7 7.2
Landscape Gardening 1 1.0 1 1.0 0 O 1 1.0 1 1.0 1 1.0
Judging Swine 0 © 0 0 1 1.0 0 © 2 2.0 1 1.0
Judging Dairy 0 0 0 0 0 0 1 1.0 1 1.0 1 1,0
Judging Beef 1 1.0 2 2.0 3 3.1 2 2.0 1 1.0 4 4ol
Judging Poultry 2 2.0 1 1.0 0 O 0 O 0 O 1 1.0



TABLE XVIII - Gont'd.

Ranking: Former Students of Vocational Agriculture Indiecating:

Judging Sheep
Judging Land
Judging Meats

Judging Crops

First Second Third Fourth Fifth Sixth _
Per- Per- ‘Per- Per- . Per- Per-
Subject Matter or Experience No. cent No. cent No. cent No. cent No. cent No, cent
0 0 0 ©O 0O O 0 © 0 O 0 O
0 0 2 2.0 3 3.1 0O O 1 1.2 1 1.0
0 0 0O O 0 0 0O © 0 O 0 O
0 0 1 1,0 0 O 0O © 0 O 0O O
Judging Fruits and Vegetables 0 0 0O O 0O 0 1 l.b 0 0 0 ©

Treating Sick Animals
Dehorning

Branding

Gastrating -

Vaceinating

Spraying for External Parasites

Butchering

Culling Poultry

VAR b 4ol 5 5.2 5 5.2 4 4 0 ©

1 1.0 0 O 0 0 2 2,0 1 1.0 2 2.0
0 O 0 0 0 0 0 © 2 2.0 1 1.0
0 O 1 1.0 2 2.0 1 1.0 0 O 0 O

0 O 1 1.0 1 1.0 3 3.1 2 2.0 2 2.0
0 O 0 O 1 1.0 0 o© 0 O 1 1.0
0O O 1 1.0 0 O 3 3.1 1 1.0 2 2.0
0 ©O 0 0 0 O 3 3.1 2 2.0 1 1.0

99



TABLE XVIII - Cont'd,

Ranking; Former Students of Vocational Agriculture Indieating:

First Second Third Fourth Fifth Sixth
Per- Per- Per- Per- Per- Per-
Subject Matter or Experience No. cent No, cent No. cent No, cent No. cent No. cent
Treating for Internal Parasites 0o o0 1 1.0 2 2.0 0 .0 0 o 1 1.0
Shearing Sheep 0 0 0 O 0O 0 0 0 0 O 1 1.0
Pruning Orchards 0 0 0 0 1 1.0 0 0 1 1.0 0 0
ﬁunning Terrace Lines 0 O 1 1.0 2 2.0 3 3.1 1 1.0 VAR P §
Running Profile Lines 1 1.0 0 O 0 © 0O O 1 1.0 1 1.0
Staking Farm Ponds 1 1.0 2 2.0 1 1.0 0 © 0 O 1 1.0
Welding 12 12,0 5 5.2 2 2.0 b held 7 7.2 b hed
Woodworking 0 0 0O O 2 2.0 1 1.0 2 2.0 0O O
Concrete Work 0O O 3 3.1 3 3.1 2 2.0 1 1.0 0 O
Electricity 0 O 2 20 5 5.2 3 3.1 Lo 4.l 5 5.2
Farm Buildings 0 © 1 1.0 3 3.1 1 1.0 0 O 5 5.2
Farm Machinery Care and Repair 3 3.1 5 5.2 1 1.0 L Ll 3 3.1 3 3.1
Farm Safety 0 O 0O ©O 0 O 2 2.0 2. 2.0 2 2.0
Public Speaking 14 14.5 3 3.1 5 5.2 6 6.2 3 3.1 1 1.0

LS



TABLE XVIII - Cont'd.

Rankings Former Students of Vocational Agriculture Indicating:

First _Second Third _ Fourth Fifth = _8ixth
Per- Per- Per- Per- Per- Per-
Subject Matter or Fxperience No, cent No, cent No, cent No. cent No. cent No. cent
Parliamentary Proceedure 2 2.0 Lo 4l L 4ol 1 1.0 1 1.0 3 3.1
Citizenship 5 5.2 1 1.0 2 2.0 0O © 2 2.0 0 0
Member of F,F.A., Committee 0 ©O 1 1.0 0 0. 1 1.0 0 0.7 1 1.0
Participatién in Leadership Training 2 2.0 5 5;2 2 2,0 2 2.0 3 3.1 0 0
Participation in Cooperative Activities 1 1.0 5 5.2 3 3.1 1 1.0 0O O 0O ©
Preparing Exhibits for Fairs and
Open-House 0O © 0 ©O 1 1.0 1 1.0 1 1.0 0 ©O
Television and Radio Programs 2 2.0 1 1.0 1 1.0 1 1.0 1 1.0 0 O
Serving as an F;Fc.ﬂ.° Officer 0 O 0 O 0 0 3 3.1 0 © 0 0
Owning an F.F.A. Productive Enterprise 1 1.0 0 O 1 1.0 0O O 1 1.0 2 2.0
Scholarship Contest 0O O 1 1.0 2 2.0 2 2.0 2 2.0 1 1.0
Guidance 1 1.0 i 1.0 1 1.0 2 2.0 2 2.0 2 2.0
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When a summary is made of mamerial presented in Table XVII it is
evident that twenty-four of the ninety-six former students who completed
and returned the questiomnaire, or 25.0 percent, felt that beef production
practices which they learned while they were in highschool were learnings
most helpful to them in their present employment. Eleven percent indi-
cated the subject matter taught or experiences learned about feeding
livestock in the vocational agriculture class have been most helpful to
them in their present employment. Data in Table XVII also show that 9.0
ﬁercent of the former studentg included in this study thought that swine
production practice which were learned while they were in highschool were
learnings of major value to them in their present type of employment.
Five percent thought owning:gh,FoFaA. enterprise was an experience of
major value as far as their ﬁfesent employment is concerned. Four and
one~tenth percent thought 1i€éstock disease and parasite control was the
most important phase of voeational agriculture, while five percent of the
former students thought that the citizenship which was taught to them
while they were in highschool was the most helpful phase of experiences
in so far as employment was concerned. It is interesting to note that
three percent or less of the former students included in this study
thought that one of twenty-three of the various phases of vocational
agriculture helped them most in their present employment. Not any
evaluated any one of thirty-seven selected areas of learnings or exper-
iences as listed in Table XVII as being helpful to their present employ-
ment. Further examination of data in Table XVII shows a wide variation
in rankings of value or helpfulness as indicated by the former students

who completed and returned the questionnaire.



60

When data in Table XVIII are reviewed it seems evident that 12.0
percent of the former students who were included in this study thought
more training in beef production practices while they were in highsch001
would have perhaps better qualified them for their present employment.
Seven percent indicated that more training in farm management would have
helped them most in their present employment. Table XVIIT also shows
that four and one-tenth percent felt that they needed more training in
treating sick animals as far as their present employment is concerned.
It is interesting to note that 12.0 percent thpught welding was most
imﬁértant and would have better qualified them for the type of work that
théy are preseﬁtly doing. Fourteen percent of the former students who
completed and returned questionnaifes for this study thought more train-
ing in public speaking would have perhaps better qualified them for their

»present employment. Considering other phases of vocational agriculture
as included in Table XVIII, which former students thought would have
proven most helpful to their present employment, there is evident a wide
variation in rankings, Three percent or less of the former students
ranked any one of these other phases as possibly being of first import-
ance to them in their presént employment had they have been provided more
training.

An exemination of data in Table XIX show that only 18.7 percent of
the former students Iincluded in thié study felt that classroom lecture
presented the teaching material in voeational agricultufe in the best
manner. This compares somewhat closely with the 15.5 percent of the
administrators which thought this method of teaching presented material

in the best manner. It should be observed, however, as shown in Table
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TABLE XIX

TECHNIQUES AND METHODS OF TEACHING VOCATIONAL'AGRICULTURE
WHICH FORMER STUDENTS FELT MOST EFFECTIVE

ing; Former Students of Vocational Agriculture Indicating:

Methods R First Second Third Fourth

of Per- Per— Per- Per-
Teaching No, cent HNo. cent No, cent No. cent
Classroom Lecture 18 15,6 11 11.4 16 16,6 24 25,0
Film Strips and Movies 3 3.1 10 10.4 12 12,5 17 17,7
Field Trips 42 43,7 23 23.9 14 1li.5 10 10.4

Demonstrations and Examples 20 20,8 38 39,5 19 19.7 9 9.3
Panel Discussion 1 1,0 1 1.0 12 12.5 12 12.5

Class Supervised Study and
Discussion 12 12,5 13 13.5 23 23.9 24 25.0

XIV that only eight and three~tenths percent of the vocational agriculture
instructors were in agreement. Only three percent of the former students
thought film strips and movies to be the best method of teaching, and not
any of the administrators or vocational agriculture instruetors indicated
in Tables III and XIV that this was the best method of teaching. It is

interesting to note that 43,7 percent of the former students ranked field
trips as being of paramount importance in ﬁresenting the teaching material
in a program of vocational agriculture compared to only fifteen percent
of administrators and eight and three-tenths percent of vocatiopal agri-
culture instructors who - thought this to be the more effective method.

Twenty percent of the former students ranked demonstrations and exsamples

as the best method of presenting material to students of vocational agri-
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culture which is quite similar to twenty-three @ercent of the administra-
tors who thought this the best method of teaching. It is somewhat sur-
prising to discover that only eight and three-tenths percent of the
vocational agricultﬁre instructors thought this was the best teaching
method, Panel discussion as a method was evidently considered completely
ingignificant as far as former students and administrators were concerned,
while eight and three-tenths percent of the voecational agriculture in-
structors thought this was the best method of teaching. Twelve percent
of the former students ranked supervised study and class discussion first
as a means of presenting the teaching material to students of vocational
agriculture, compared to thirty percent of the administrators and 66.6
percent of the vocational‘égricultﬁre ingtructors.

Data in Table XIX also show that one-fourth of the former students
who completed and returned questionnaires thought that classroom lecture
was of least importance in presenting the teaching material to students
of vocational agriculture. Sevenfeen percent of the former students
ranked film strips and movies as being the poorest method of teaching;
10.4 percent ranked field trips last, while nine and three-tenths percent
thought demonstrations and examples should be in last place as a method
of teaching, Twelve or 12,5 percent of the former students thought panel
discussion sghould be ranked last. Again it was surprising to find that
25.0 percent thought supervised study and class discussion was the poor-
est method of presenting lessons or providing learning experiences.

An aralysis of data presented in Table XX reveals that 69.7 percent
of the former students were of the opinion that vocational agriculture
has helped them most in their present employment; while 15,6 percent

indicated that mathematics was most helpful to them in present employment.



TABLE XX

HIGH SCHOOL SUBJECTS WHICH FORMER STUDENTS OF WOCATIONAL AGRICULIURE

FELT WERE MOST HELPFUL TC THEM IN THEIR PEESENT EMPLOIMENT

Ranking; Former Students Indicatirgs:

First Second . _Third Fourth Fifta
: Per~ Per-- Per- FPer- Per-
Subjects No, cent No. cent No, cent No. cent IHo. cent
Voecational Agri- 67 69.7 9 9.3 5 5.2 5 5.2 3 3.1

culture

Mathematics 15 15.6 33 34.3 11 11.4 9 9.3 8 8.3
English 6 6.2 22 22.9 15 15,6 19 19.7 14 14;5
History 1 1.0 4 4.1 8 8.3 5 5.2 4 4ol
Science 2 2,0 8 8.3 12 12.5 13 13.5 17 17.7
Typing 1 10 6 6.2 8 83 8 8.3 9 9.3
Bockkseping 0 0O 2 20 6 6.2 3 3.1 2 2.0
Drivers Education 2 2,0 0 0 2 2.0 2 2.0 2 2,0
Industrisl Arts 0 o0 6 6.2 9 9.3 10 10.4 g 8.3
Public Speaking 2 2.0 2 20 9 93 9 9.3 8 2.3
Physical Education o 0 2 2.0 3 3.1 8 8.3 10 10.4

Geography 0 0 0 0 0 0 o 0 o0
Biology 0 0 2 2.0 6 6,2 1 1.0 b 6.2
Chemistry 0 © 0 © 2 2.0 4 4.1 5 5.2

Six percent ranked English as being most helpful while only I.
¥ P

0 psroent

ranked history first; 2.0 percent thought science shodld rank first; one

percent ranked typing as being of paramount importance So thelr present

enployment, and 2,0 percent thought driver educabion should rank fiprst,
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The six other curriculum areas included in this study did not raceive a
single first place ranking by former students.

It is of further interest to observe that 9.3 percent of the furmer
students ranked voeational agriculture second. TFive percent ranksd this
subject third; 5.2 percent ranked it fourth and 3.1 percent ranked voca-
tional agriculture last in importance as to helpfulnsss to them in their
present employment. This information is significant since the former
students included in this study are now employed in agriculture or
fields related to agriculture.

The data in Table XXI is of special interest because it revesls
information ahout the voecational agriculture instructor that former
students felt was of paramount value to them now that thsy are employed
in the field of agriculture or fields of relabed agriculture, It is
worttwhile to note that 20.2 percent of the former situdents of vocational
agricultufe thought the personality of the instructcr was most important
to them, Nineteen percent thought the guidance of the instrustor was
most importanto Teh percent ranked attitude first, while only 13.5
percent thought that the instructor's knowledge of subject mabber was of
paramount value to them in their present employment., Eleven percent
ranked the interest that instructors have shown as being first, while
geven and two-tenths percent indicated they thought the wocationsal
agriculture teacher's leadership should rank first. ILeas than three
and one-tenth percent indicated that the other things listed in Table
XXT about the vocational agriculture inghructor were of paramount value

to them in their present employment.



TABLE XXI

QUALITIES AND CHARACTERISTICS OF THE VOCATIONAL AGRICULTURE
INSTRUCTOR WHICH FORMER STUDENTS RECOGNIZED AS BENEFICTAL

Ranking: Former Students Indicabing:

First _Second Third Fourth Fifth
Qualities and Per- Per- Per- Per- Per-
Characteristics No, cent No, cent No., cent No. cent No._cent
Personality 20 20,2 12 12.5 15 15.6 5 5,2 8 8.3
Appearance 0 0 7 7.2 0 © 1 1.0 0 0
Guidance 19 19.7 14 1lk.5 9 9.3 6 6.2 8 8.3
Attitude 10 10,4 12 12,5 12 12,5 19 19.7 g 8.3
Conduct 0O 0 2 2.0 2 2.0 3 3.4 g 8.3
Moral Standards 3 3,1 8 8.3 6 6.2 g 8.3 7 T2
Ethics 1 1.0 0 ©O 4 4ol 9] VO 0 ©
Leadership 7 7.2 8 83 15 156 8 83 17 177

Knowledge of
Subject Matter 13 13,5 18 18,7 12 12.5 14 14.5 g 8.3

Methods of

Teaching 3 31 6 6.2 10 10.4 14 14,5 1l 11.4
Citizenship 0 O 0 0 0 0 0 0 5 5,2

Interest 11 11.4 9 9.3 11 11.4 18 18,7 16 16,6

Based upon the data presented in Table XXIT, the following conciu-
sions may be drawn:
(1) Twenty-one percent of the former students included in this
study were impressed most by their instructor while taking

vocational agriculture.



TABLE XXII

RESPCNSES OF FORMER STUDENTS WITH REGARD TO PARTICULAR ITEMS ABOUT
THE VOCATIONAL AGRICULTURE PROGRAM WHICH IMPRESSED THEM MOST

66

Responses; Former
Students Indieatings

Ltem Number Percent
Instructor 21 21.8
Subject Matter Taught in Classroom 7 7.2
Skills and Experiences Learned on Field Trips 41 42,7
Skills and Experiences Learned in Farm Shop 2 2.0
Experiences Learned in F.F.A. Activities 19 19,7
Methods of Teaching 3 3.1
Related Subjects 3 3.1

(2) Only seven percent were impressed most by the subject matter

taught in the classroom,

(3) Forty-two percent of the former students were impressed most

by the skills and experiences learned on fleld trips,

(4) Only two percent indicated that skills and experiences learned

in farm shop impressed them most about their wvocational agri-

eulture program while they were in highschool,

(5) Nineteen percent of the former students included in this study

indicated thal experiences learned in F F A activities im-

pressed them most.



(6)

(7)
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Three percent of the former students were impressed most by
methods of teaching.
Three percenf. indicated that related subjects impressed them

most about their highschool vocational agriculture program.

The following comments were made by some of ithe former students of

vocational agriculture who completed and returned questionnaires concern-

ing what they felt could have been done which would have made the course

of vocational agriculture more valuable to them.

lo

There should have been more emphasis on actual, practical
experience; also more stress on the relationship of agri-
culturs to the other fields and its importance to the nation,

Since my present job is one in which experience is a most
important factor, I feel that to actually experience the
various skills and practices which were taught in vocational
agriculture would have been more valuable, I realize that
this is not glways possible, but I feel that those practices
that have actually been carrled out will always stay with nme.

I think if I had had more field trips and actual demonstrations
on how to do things that I would have learned a lot more.

To me, the course I had in vocational agriculture was inter-
ssting throughout the four years. I especially enjoyed what
I learned on field trips and visual demonstrations and dis-
cussions held by the group under the leadership of our hteacher.

The agricultural program in our school was very well planned
and carried through but there is always room for improvement.

I think there should have been more field trips in relation to
treating sick animals, delivering calves, getting practical
experience in vaccinating, casterating, dehorning and such other
practices that have to do with getting correct guidance in
every-day farm skills and operations. I am & livestock farmer
and I hate to see farmers get poor advice from well-meaning

but misguided or uninformed friends and neighbors.

" My job is raising beef cattle so I feel that I could not have

had too much training in beef cattle production, feeding,
management and judging. Also I would like to have had more
training in the care and repair of farm machinery and welding.
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I would like to have had more tralnlng in welding and repair
of farm machinery,

In order to get the maximum from vocational agriculture I believe
that there should be more farm shop taught, care and repair of
farm machinery, feeding and managing livestock, and pasture
improvement,

Practical experience in any phase of vocational agriculture
is what has made the program valuable to me, actually doing
the jobs in school that I am now doing on my own farm.

I would like to see schools have a small farm to provide actual
experience for students, especially for town boys who are inter-
ested in agriculture. .It seems wrong to condemn™a boy and not
let him take agriculture just because he lives in town,

I would like to see more teaching on forestry and forest pro-
ducts since timber production is becoming more important in
this area,

I would like to see more demonstrations and field trips. There
is a lot of difference in learning in the classroom and actually
doing the job in the field, although they both have value.

T don't think the teacher I had in vocational agriculture
could have done a better job in the time he had available.
I feel that we got the most important points of farming for
this area while we touched lightly on things important to
other areas.

I feel that ethics and morals should bé constantly stressed in
the vocational agriculture program because the agriculture
teacher can do this better and easier than any other teacher
in the school,

I feel that more emphasis should be put on field trips with the
students participating. I think this is much more wvaluable than
classroom discussion, :

I think vocational agriculture classes should be broken down.
into special fields of interest for individual students,

The most beneficial things during my vocational agriculture
years were leadership activities and field trips through which
I gained much practical experience. I remember hardly anything
from the classroom.

I would have liked more emphasis on crops that can be grown
locally and also more emphasis on farm labor and farm insur-
ance.,



The study of farm machinery would have been mors valuable to
me. Also since there was no public speaking class in our
school such things as oral reports and speeches, would have
been valuable,

69



CHAPTER V
SUMMARY AND CONCLUSIONS

As previously stated, the major problem of this study was to
détermine the proper amount of emphasis which should be given to various
phases of the training program in vocabional agriculture in LeFlore and
Latimer County highschools to better meet thglobjective of adequately
preparing young men for émployment in agriculture or jobs related to
agriculture. .

The evaluation and appraisal of the vocational agricﬁlture depart-~
ments in LeFlore and Latimer County highschools was largely based upon
data secured from opinions and judgements expressed by vocational agri-
culture instructors, former students of vocational agriculture, and
school administrators who have particﬁpated in the program in these
counties. The author feels that these purposes have bsen realized to

a reasonable degree.
Summary

An analysis of data presented in Chapter IV reveal that 61.5 per-
cent of the administrators felt that the subject matter taught in the
classroom was the most effective method by which training in vocational
agriculture would be of maximum benefit to former students who are now
employed in agriculture or fields related to agriculture. Thirty-eight

percent of the administrators thought that skills and experiences

70
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learned on field trips were of major importance, while no administrator
reporting rated skills and experiences learned in F.F,A., activities as
being the most important phase or activity of vocational agriculturs
from the standpoint of students who are graduated and are now employed
in the field of agriculture, As previously stated it is £he opinion of
the investigator that possibly the reason for the findings concerning
the lower rating given farm shop and experiences learned in F.F.A,
activities was that schools in LeFlore and Latimer Counties in the past
have not been adeguately equipped to teach farm shop, and that adminis-
trators largely associate F.F.A. activities with those activities which
take students éway from other classes and activities of the school
program, |

It was significant that 69.0 percent of the administrators felt
that not enough emphasis was being placed on subject matter taught in
the classroom, while 15.5 percent indicated that skills and experiences
learned on field trips and experiences learned in F,F.A, activities
were lacking emphasis in the vocational agriculture programs in their
schoolg, Not any of the administrators included skills and experiences
learned in farm shop as being one of the more important phases of the
vocational agriculture progrem which lacked emphasis in their schools,
This finding is not so surprising when consideration is given the almost
complete absence of a complete farm mechanics program in the highschools
which were included in this study.

In evaluating the methods of teaching which administrators, vooca-
tional agriculture instructors, and former students felt presented the

various phases of vocational agriculture most efficiently, we find that
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administrators thought that supervised study and class discussion and
demonstrations and examples were the two most effective methods, Sixty-
six and six tenths percent of the vocational agriculture instructors
agreed with the administrators that supervised study and class dis—
cussion was the most effective. Former students felt that field trips,
demonstrations and examples, and classroom lectures presented the
various phases of vocational agriculture most effectively.

Responses as summarized in Table IV and Table XVI in which the
administrators and the vocational agriculture instructors show their
opinions as to the need for changes in subject matter presented and the
methods of presentation of wvoecational agriculture in the highschools of
LeFlore and Latimer Counties are summarized as follows:

1., Sixty-nine percent of‘the administrators were of the opinion
that there was need for somé changes in subject matier pre-
sented and also the method of presentation, while 30.8 per-
cent felt that subject matter as it is belng presented and the
method of presentation were adequate in their schools.

2. Fifty percent of the vocational agriculture instructors in-
digcated that there was a need for sOme‘change in subject matter
presented and also the method of presentation, while 50,0 per-
cent indicated that there was no need for considering changes
in the vocabional agriculiture program of their schools,

Therefore, this survey would seem to show that approximately ons-half
of the vocational agriculture instructors in LeFlore and Latimer County
highschools feel that they are doing a good job preéenting subject matiter

a need Lo

[©]

to their students, while 50.0 percent arsz willing to recogniz
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make some changes in their programs if they are to continue to make pro-
gress in maintaining an educational program of minimum benefit.

When asked to comment on the need for a change iﬂ the subject
matter presented and the method of presentation, most of the adminis-
trators agreed thal there ﬁas a great need for more and bestter farm
mechanics programs in ‘the highschools of LeFlore and Latimer Counties.,
They also indicated that there should be more emphasis on classroom
work and less emphasis on activities in the programs of their schools.

Regarding to the number of periods spent in teaching the various
phases of wvocational agriculture in LeFlore and Latimer Couhty high-
schools it was found that over 50.0 percent of the instructors felt that
they were not spending enough time in the teaching of livesﬂock produc-
tion, It was élso found that approximately 50.0 percent recognized that
they were not spending enough time teaching plant production, farm econo~
mics, fafm management, skills and experiences learned on field *trips,
skills and experiences learned in farm shop, scholarship,'énd guidance
and career opportunities. When a complete analysis of the materials con-
tained in Tables V through XITI is made, it reveals a wide variation in
the number of periods spent in teaching the various phases of wocational
agriculfﬂre in the highschools of LeFlore and Latimer Counties; yet the
basic types of farming operations in these counties are the same. Tt
should bé pointed out, however, that many instructors included in this
study indicabed that they taught most of these various phases of agri-
culture every day, but did not include them in the more formal organiza-
tion of material presénted in scheduled class periods,

Data presented in Table XV regarding the teaching objectives most
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suecessfully accomplished by the vocational agriculture instruchors show
that establishing goals or objectives to attain and an understanding of
the subject matber were generally recognized as the two most successfully
accomplished teaching objectives. Analysis of data that 16.6 percent
félt,that intérest in subject matter, and developing proficiency in some
»speéifig ability or:skill were reécognized by teachers as their most worth-
while aceomplishments with sﬁudentsn

Data presented in Table XVII and XVIII revealed responses which were
extremely variable due, possibly, to the fact that ninety~six former
students completed and returned questionnaires which included fifty-six
‘different phases of the vocational agriculture program, This fact alone
would allow for a wide variation of answers; especially sgince the field
of agricultural emplqymént is quite broad., A summary of these responses,
however, reveal that the phases of vocational agriculture which are closely
connected with livestock production were rated by former students as thé
most important so far as helpfulness in their present employment was con-
cerned., Experiences gained through F.F.A, activitiés and guidance re-
ceived from vocational agriculiure instructors were also considered im-
portant from the standpoint of being helpful to them in their present
employment. The survey also shows that the former students thought that
more training in fields closely connected with livestock production, farm
management, farm shop, and F.F.A. activilties would have perhape beitter
quﬁlified them for success in the typs of work in which they ars now
engaged.

It is gratifying to note that 70.0 psrcent of the former studsnts

felt that of the highschool subjects which they had completed, vosa~



tional agriculture was recognized as the subject most helpful %o them in
their present employment. Mathematics and English were the two other
major fields of study that former students recognized as most helpful
in their present employment.

Former students felt that the personality of their vocational agri-
culture instructor was one of ‘the most valuable things about their voca~-
tional agriculbure program in highschool and was of paramount value to
them now that they are out of school and employed in the field of agri-
culture. The voeational agriculture teacher's guidance, attitude,
leadership, knowledgé of subject matter, and interest in his students
were also considered to be of paramount value té former students.

Former students indicated that the instructor, the - subject matter taught
in the classroom, skills and experiences learned on field trips, and
experiences learned in F,F.A. activities were the things that impressed
them most about their vocational agriculture training while they were in
highschool,

When consideration was given to the question concerning what the
former students felt could have been added to the program which would
have made the course of voeabional agriculture more valusble to them,
they definitely expressed the opinion that more actual experience in
doing the jobs connected with the type of farming in the arsa and wmore
training in farm mechanies would have contributed toward making the

vocational agriculiure training in highschool of more valuve,
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Conclusions

Conclusions which may be drawn from analysis of findings in this
study are that the administrators of the schools in LeFlore and Latimer
Counties, which have departments of vocational agriculture;think that
subject matter taﬁght in the classroom is the most important phase of
vocational agriculture, and that they feel that more timé should be
spent in the classroom. teaching the various phases of vocational agri-
culture. They further feel that less emphasis should be placed on
activities which take students outside the classroom. In contrast to
this thinking former students who are now employed in agriculture or
fields related to agriculture indicate that they feel more time should
be spent actually doing the jobs and skills that they might be expected
to perform after they become employed.

The methods of teaching which the vocational agriculture instruc-
tors, administrators, and former students seem to feel present various
phases of vocational agriculture most effectively are:

(1) Supervised study and class discussion.

(2) Demonstrations and examples.

(3) Field trips.

(4) Classroom lecture.

It may be concluded that at least one-hglf of the vocational agri-
culture departments in the LeFlore and Latimer County highschools need
~ to make some changes in the subject matter presented and the method of
presentation, while about 50.0 percent of the departments included in

this study from the standpoint of the local teacher's evaluation seem
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to have an adequate program of vocational agriculture in their schools,
Perhaps some changes are needed even in these departments.

The number of periods spent in teaching the various phases of
vocational agriculture would appear to be very low in many of the schools
included in the study, even though a number of teachers indicated that
they taughf some of these phases of vocational agriculture without using
class periods for teaching them,

The téaching objectives most successfully accomplished by the
vocational agriculture instructors in LeFlore and Latimer Countiés were
goals and 6bjectives to attain, understanding of subject matter, interest
in subject matter, and developing proficiently some specific ability or
skill,

The problem areas of vocational agriculture which are closely con~
nected with livestcck production, F.F.A. activities, farm management,
and farm shop are the most important areas in the opinion of former
students, and they recognize that learnings in these areas have bsen the
most helpful in their present employment. The former students also
thought that had they recieved more and better training in each of these
areas they would have perhaps been even better qualified for their present
employment.

Seventy percent of the former students indicated that vocational
agriculture was the most important subject in which they received in-
struction in highschdol as far as present employment was coneerned;
while 15.6 percent thought mathematics was most important.

The former students further indicated a feeling that personality

guidance, attitude, leadership, knowledge of subject matter, and
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interest in students were all highly important characteristics of their
vocational égriculture instructbrs, and considered these to be of para-
mount value to them in their present employment.

The individuality of vocational agriculture instructors, subject
matter taught in the classroom, skills and experiences learned on field
trips, and experiences learned in F.F.A. activities are the things that
seem to impress students most about vocaticnal agriculture in the high-
schools of Latimer and LeFlore Countieé°

Former students felt.that more actual training in doing jobs con-
nected with the type of farming which is most prevalent in the area and
that more training in farm mechanics would have made the vocational

"agriculture training in highschool more valuable to them in termg of

applieation-to their present employment.
Implications of the Study

It is a conclusion of the author, based upon his experiences as a
student of vocaticnal agriculture in the Latimer County highschocls, his
experiences of ten years teaching in the LeFlore County highschools, and |
the information derived from this study, that certain basic changes should
be made in the vocational agriculture programs in the highschools of
LeFlore and Latimer Counties.

It is also a conclusion of the author that all vocational agriculn
ture programs would be sirengthened and a better program could be pre-
gsented to the students if on a state level there was a uniform require-
ment thalt certain basic subject matter be taught and certain common

experience gained by all vocational agriculture students. In other



words, a Vocational Agriculture IV student enrolled in the Wilburton
schools should have basically the same learning expsriences that a
student in Vocational Agriculture IV is provided in the Howe schools.
For example, soils may change from one area to another, but the topsoil,
subsoil, and parent material is common to all areas. This serves as

an example of basic technical agricultural information and should be
tanght in every school in the state,

This-same type of basic.information should be provided in the areas
of livestock production, plant production, farm amangement, farm econo-
mics, farm mechanics, F.F.A. activities, as well as many other phases of
vocational agriculture. This practice possibly would eliminate over-
emphasis in some particular phase of vocational agriculture due to the
personal interest and desire of the teacher. The number of periods
spent teaching the various phases of vocational sgriculture beyond the
amount of time needed to cover the basic materisl should be determined
by the vocational agriculture instructor in eachwdepartment with aid
and assistance of his vocational agriculture’%ﬁpervisor, representative
farmers and agricultural workers in the area aﬁd the students themselves.

The author does not propose nor does he advocate to any degree a
strict conformity or C§nsolidation of agricultural subject matter taught
to the extent of making vocational agriculture vocal or academic instead
of woeational., It is the author's sincere opinion that any and all
vocational agriculbure programs should be based primarily upon the needs
of the people in the community where theiprogram is being teaught.

It is the opinion of the author that the State Bo&fd of Education,

or gome other source of authority, should require all schools with voca-



tional agriculture deparfments to provide adequate farm mechanics facili-
ties for the vocational agriculiture program.

It is the further opinion that all vocational agriculture programs
should have a certain number of periods set up each year for the purpose
of actual experience in field work, and that this work should be well
planned and be scheduled in advance of the time of implementation.

A further opinion is.also advanced that all boys should be allowed
to take vocational agriculture provided they can meetvﬁhe ninimm require-
ments regarding suﬁervised farm training, improvément project activi-
ties, and supplementary farm skills before being allowed to earn credit
in vocational agriculture and that all prospective students should know
what these requirements are before being allowed to enroll in vocational
agriculﬁure? The findings of this investigation definitely point up the

great importance of guidance and counseling.
RECOMMENDATTIONS

On the bagis of findings of gtudy the following recommendations
are made:

(1) Teachers of vocational agriculture should attempt to provide
more individual guidance and counseling for their students.

(2) Teachers of vocational agriculture in Oklshoma should abtempt
toldetermine and develop a core of basic information and/or
skills which should be a common part of the teaching in all
departments located in any section of the state.

(3) Teachers of vocational agriculture should attempt to improve

the planning and carrying out of field trips and tours in
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order that they may convince administrators of the educa-
tional value of such activities.

(4) All departments of vocational agriculture should be pro-
vided with adequate farm mechanics‘facilities and should
develop programs of training in the various phases of farm
mechanics,

(5) Teachers of vocational agriculture should attempt to make
a survey of former students at least every five years in
order that they may have a basis for evaluating their local
program and to make changes and improvements as they are

needed,
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of LeFlore and Latimer County Highschools,
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February 19, 1960

Dear Vocational Agriculture Teacher:

I am compiling my masters thesis preparatory to recéiving
my masters degree.

In order to successfully compile the data required it has
been suggested by the Agricultural Education Department of
Oklahoma State University that it would be wvaluable to have
information from the vocational agriculture teachers pertaining
to the questions included.

If you will complete the questionnaire and return it in the
self-addregsed envelope, it will be a great help to me as well
as all vocational agriculture teachers in LeFlore and Latimer
- Counties., The results of this study should be beneficial to
ggriculture teachers in composing a course of study that will
better £it the needs of agriculture gtudents in our highschools.

Please f111 out the questionnaire and mell it at the earliest
possible date,

Sincerely yours,

Vocational Agriculture Teacher

84
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3.

e

5.

Te

2.

1T,

"A SURVEY OF VOCATIONAL AGRICULTURE VALUES"
What is the approximate number of periods spent in your department each
year on the following subjects or experiments?

Please indicate the number of periods for each year in the space
provided.

Ag, I Ag, IT Ag, TTT Ag. TV

Livestock Produchtion ..vieececeacesne
(Feeding, diseases, butchering, etc.)

Plant Production sesesesssseasevevas
(Soils & Fertilizers, Insects &
' Disease Control, ete, )

Farm Economics seevscesocsascssenes
(Taxation & rents, Finance & Insur~
ance, etc.)

Farm Management seveessescescsoesse
(Marketing, managing labor, Pasture
Imp., etc.)

Skills & Experiences on Field Trips
(Treating sick animals, vacelnating,
staking ponds, etc.)

Skills & Experiences in Farm Sheop ..
(Welding, woodworking, machinery,
buildings, etec.).

Experiences in FFA Activities .....
(Public spesking, parlismentary
procedures, etc.) '

SCholarship 9802 ABOCY QOB UIOLEEEDPSEOEBY
(Scholarship contests, scholarship
lessons, ete,)

Guidance and career opportunities..
(Career opportunity lessons, Guidance
counseling, ete.)

Which of the following methods of teaching do you feel presented
the material in a manner that has proved most valuable to your
students?
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Please list according to importance.

ANS. 1st and - 3rd 4th 5th 6th 7th

A. Classroom lecture.

B, Film strips and movies.

C. Panel discussions.

D. Field trips.

E. Demonstrations and examples.,

F., Class sugervised study and discussions,
G. Others (Please lits).

ITT. Which of the following teaching objectives do you feel you have
most successfully accomplished?

List according to what you feel was an area of greatest achievement
with students.

ANS.  lst  20d  3xd  Ath 5th

A, Developed interest in subject matter.

B. Developed goal or an ideal to attain,

C. Developed an mnderstanding of subject matter.

D. Developed proficiency in specific ability.

E. Developed a favorable response or feeling of self satisfaction
’ toward achievement.

IV, Do you as g vocational agriculture teacher feel there is a need
for some changes in the subject matiter presented and method of
pregentation in voeational agriculture in your school?

Please comment on your answer,

Subjiect matter change Method of presentation change
4. TYes A, TYes

B. No B. No
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February 23, 1960

Dear Former Student:

Ross Stivers, Vocational Agriculture Teacher in Howe
High School, 1s compiling his masters thesis preparatory to
recelving his masters degree.

In order to successfully compile the data required for
this thesis, it will be necessary to obtain the opinions of
a majority of the former graduates from the highschools of
LeFlore and Latimer Counties.

If you will complete the enclosed questionnaire and
return it in the enclosed self-addressed envelope, it will
be a great help to Ross as well as all the vocational agri-
culture teachers in LeFlore and Latimer Countles., The results
of this study should be beneficial to agriculture teachers in
composing a course of study that will better f£it the needs of
agriculture students in our highschools.

Please £ill out the questionnaire and mail it at the
earliest possible date.

Sincerely yours,

Vocational Agriculture Teacher



1.

ANS.
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"A SURVEY OF VOCATIONAL AGRICULTURE VALUES"
FOR FORMER STUDENTS OF VOCATIONAL AGRICULTURE,

What subject matter or experience which was taught to you while you
were a student in vocational agriculture in highschool has helped

you most in your present employment?
importance to you.

2nd 3rd 4th 5th

6th

Smanmachs S

List them according to their

7th

»EXAMPLE: lst
[ [ Iy /2y [538 [ET [
1st 2nd 3rd 4th 5th 6th

7th

gth 9th 10th

VAR AR SR S Sy R Sy AR S A Sy A ey W ey N

(A) SUBJECT MATTER TAUGHT IN CLASSROOM

(B)

1~A
2~A
3-A

l=h

5-A
6~A
7-A
g-4
9-A

10-4.

11-A
12~-A
13-A
14-A
15-A
16-A
17-A
18-A

19-A

20-A
21-A
2=
R3-A

Swine Production Practices
Beef Production Practices
Dairy Production Practices
Poultry Production Practices
Sheep Production Practices

Field Crop Production Practices
Vegetable Productlon Practices

Fruit Production Prasticses

Feeding Livestock

Livegtock Disease & Parasite
Control

Crop Disease & Insect Control

Soils & Fertilizers

Farm Management

Marketing

Cooperative Associatlons

Taxation & Rents

Form Finance & Insurance

Managing Farm Labor

Farm Drainage

Farm Irrigation

Pasture Improvement

Landscape Gardening

Others (Please list)

SKILLS AND EXPERIENCES LEARNED ON
FIELD TRIPS |

Judging Swine
Judging Dairy
Judging Beef
Judging Poultry

5~B
6-B
7-B
8-B
9-B
10-B
11-B
-~ 12-B
13-B
1/4-B
15-B

16-B
17-B

18-B
19-B
20-B
21-B

22~B

23-B
24~B

Judging Sheep

Judging Land

Judging Meats

Judging Crops

Judging Fruits & Veg.

Treating Sick Animels

Dehorning

Branding

Cagterating

Vacelinating

Spraying for External
Parasites
Butchering

Treating Animals for

Internal Parasites

Culling Poultry
Shearing Sheep
Prunning Orchards
Running Terrace Lines
Running Profile Lines
Staking Farm Ponds
Others (Please list)

SKTLLS AND EXPERIENCES LEARNED
IN FARM SHOP

1-C
2-C
3-C
4~C
50
6-C

Welding

Woodwork

Concrete Work
FElectricity

Farm Buildings

Farm Machinery, Cars &
" Repair



7-C Farm Safety
8-C Others (Please list)

(D) EXPERIENCES IEARNED IN FFA ACTIVITIES

1-D Public Speeking
2-D Parliamentary Procedure
3~D Citizenship ,
4~D Member of FFA Committees
5-D Participation in Leadership Train-
“ing Conferences
6~D Participation in Cooperative
Activities
7-D Preparing Exhibits for Fairs
and Open House ‘
8-D Television & Radio Programs
.9-D Serving ag FFA Officer
10-D Owning an FFA Productive Enter-
prise Project
11-D Scholarship Contests
12-D Guidance
13-D Others (Please list)

IT. Which of the preceding studies or experiences do you feel would
have helped you more in your present employment had you been glven
more tralning and experisnce in them in vocational agriculture in
highschool?

ws, 7 [7 7 [T [7 7 [T [7 [7

ITII. Which of the following methods of teaching do you feel presented
the material in a manner that has proved most valuable to you?
Rank in order, first, second, third, and fourth,

ANS. L/ LS L) L/

. Classroom lecture 4. Demonstrations & examples
. Film strips and movies 5. Panel discussions
. Field trips 6

W o=

IV. Of all the subjects which you studied in highschool select five (5)
in order of their importance, which you think have helped you most
in your present employment. Place number of correct term in answer

square.,
ans, L/ L./ L/ L/ L./
1ls Vocational agriculture 6. Typing 11. Physical edu,
2. Mathematics 7. Bookkeeping 12. Geography
3. English 8. Drivers education 13, Biology
4. History 9. Industrial arts 14. Chemistry

. Class supervised study & discussgions

5, Science 10. Public speaking 15, Others (List)
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V. - What particular things about your vocational agriculture teacher
would you evaluate as being of paramount wvalue to you since you
left school? Place number of correct term in answer square.

VI.

VII.

VIII,

L.

2o
3.
4»

ANS/I_E% Yy o v N i

Personality 5. Conduct 9. Knowledge of subject

Appearance 6, Moral standards 10, .Methods of teaching
Guidance 7. Ethics 11. Citizenship
Attitude 8. Leadership 12, Interest

What particular thing impressed you most about your vocational
agriculture program in highschool?

1.
2.
3.
b
o
6.
7o
80

s, [T

Instructor

Subject matter taught in classrcom

Skills and experiences learned on field trips
Skills and experiences learned in farm shop
Experiences learned in FFA Activities
Methods of teaching ’

Related subjects

Others (Please list)

Please comment in your own way as to what you feel could have been

done in vocational agriculture which would have made the courses more
valuable to you. In other words what would you like to have had more
of while you were in vocational agriculture in highschool that you feel
would have made the program more valuable in relation to your present

job?

Describe your present occupation.



February 19, 1960

Dear Mr. Administrator:

I am compiling my masters thesis preparatory to receiving
my masters degree.

In order to successfully compile the data required it has
been suggested by the Agricultural Educational Department of
Oklahoma State University that it would be valuable to have in-
formation from school administrators pertaining to the four
questions included,

If you will complete the questionnaire on each of the four
questions in the space provided and return it in the enclosed
self~addressed envelope, it will be a great help to me as well
as all vocational agriculture teachers in LeFlore and Latimer
Counties. The results of this study should be beneficial to
agriculture teachers in composing a course of study that will
better fit the needs of agriculture students in our highschools.

Please fill out the questionnaire and mail it at the
earliest possible date.

Sincerely yours,

Vocational Agriculture Teacher

%1
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"s SURVEY OF VOCATIONAL AGRICULTIURE VALUES FROM ADMINISTRATORS
OF LEFLORE AND LATIMER COUNTY HIGHSCHOOLSH®

(1) Which of the following phases of vocational agriculture studied in
the agriculture department of your school do you as an administrator
feel were most helpful to boys who have graduated and are now employ-
ed in the field of agriculfture or fields related to agriculture?

Please number in order of importance:

A. Bubject matter taught in classroom.
B. Skills and experiences learned in field trips.
C. ©Skills and experiences learned in farm shop.
D. BExperiences learned in F.F.A. Activities.

(2) Which of the following phases of vocational agriculture do you as an
adminigtrator feel were not emphasized enough in the agriculture
department of your school, but had they been, would have perhaps
better qualified these boys for their present agriculture employ-
ment?

Please number in order of importance:

A. . Subject matter taught in classroom.

. " Skills and experiences learned in field trips.
. ©kills and experiences learned in farm shop.

. Experiences learned in F.F.A. Activitles.

Cow

1T

(3) Which of the following methods of teachings do you as an adminis-
trator feel would most efficiently present the various phases of
vocational agriculture in order to make the learning process mors
effective?

Please number in order of impertance:

A. Classroom lecture.

B, Film strips and movies.

C. TField trips.

D. Demonstrations and examples.

E. Panel discussions.

¥. GClass supervised study and discussion.,

~—

Do you as an administrator feel that there is a need for some
‘changes in the subject matter presented, and method of presenta-
tion in vocational agriculture in your school?

Plsase comment on your answer:

A, TYes,
B. No.
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