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CHAPTER I 

INTRODUCTION 

Thia study is concerned with the development of a curriculum for 

ducating youth in personal and family relationships at the high school 

.f!Yel. Studies in family relations are being emphasized more today 

ince the family in the American culture is changing from an :institution 

,o a family that rests on mutual companionship. (1) Today's families 

'unction in terms of personality development of members through affec-

ional security, continuity of guidance, and cultural interpretation, 

n effect, they are seeking a quality of life. (2) 

Personal adjustments to present and prospective family relations 

re considered important as a means of improving family interaction. 

ublic education is challenged today to help students make satisfactory 

djustments to life situations. Personal adjustments to family living 

re real life situations. The importance of real life adjustments is 

entioned by Mowrer (3). 

ome, school, and community are challenged with the responsibility of 
elping individuals make satisfactory adjustments in life situations. 
ver increasing emphasis on personal and group relations in the general 
ducation plan for everyone is evidence that educators have accepted 
his challenge. (p. 8,9) 

The writer feels that high school students desire information con-

erning personal and family relationships. This was evidenced by the 

ncreased enrollment of students in the Personal and Family Relations 

ourse offered at Edmond High School. 

1 



Results of studies shaw that understanding of adolescent-parent 

·elationships are sometimes conflicting. (4) In adolescence the needs 

'or freedom and guidance are in delicate balance, and the parents who 

:an meet both of these needs build for rewarding relationships in the 

'.uture. (5) Empathy on the part of both parents and adolescents is a 

;ood way for developing the understanding needed for smoother family 

dving. (4) 

Research supports the hypothesis that the ability to make positive 

ill!Pressions on on~•s peers is associated with family experiences. (6) 

nos (6) states: 

l part of the affection that he {adolescen-r;J formerly directed toward 
1is parents must now be redirected toward people outside the family. 
'he way in which the adolescent meets this task is strongly influenced 
>y his childhood experiences of socialization with the family. (p. 346) 

An awareness of the importance of a good family foundation can 

1elp the student better relationships in the family of orientation and 

1elp to alleviate some of the problems in his .family of procreationo 

Students need to understand why instability in the home has 

Lncreased. Popenoe (7) states that the greater part of all trouble in 

narriage could be described merely as failure of couples to grow up 

9motionally. Duvall (2) feels that :increased instability results because 

1usbands and wives are lacking dependency on each other as previous 

ramily life demanded. 

The writer assumes that giving high school students an opportunity 

to study personal and family relations will help them develop the ability 

to meet their problems. 



Description of the Problem 

The writer of this study was asked to teach a course in personal 

nd family relations to a mixed group of eleventh and twelfth grade high 

chool boys and girls. The course was being taught by the psychology 

eacher ond the demand for this kind of instruction had increased the 

nrollment to the extent that another teacher was needed. The immediate 

roblem facing the teacher was to determine the content and coverage of 

uch a courseo For that purpose the teacher constructed a semester's 

lan for instruction which is referred to in this document as a study 

;uide.1 Educational philosophy prompted the investigator to use real 

1roblems of students as bases for developing the teaching guide. This 

~ant that the problems and needs of the students must be determined by 

1ome valid method. Part of the problem, then, became one of how to 

Letect student problems o 

Purposes of the Study 

The purposes of the study were two-fold. The writer wanted to dis-

~over the problem areas that youth in high school encounter, and to con-

struct a study guide for a course built around these personal and family 

problems. Using a problem detecting devise helped the writer to discover 

some of the more pertinent problems that confront youth. The problems 

detected would be incorporated into the study guide for teaching a course 

in personal and family relations. 

lPrecedent was set for calling the teaching plan a "study guide" by 
the Oklahoma Vocational Home Economics Curriculum Committee in the con­
struction of the Resource Materials for Personal and Family Relationships 
and Child Development. (8) - -



Assumptions 

The assumptions made by the writer regarding the study are as 

follows: 
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l. That a valid problem detecting instrument can be used to define 

the problems of studentso 

2. That such problem areas represent needs of students and 

therefore are suitable bases for curriculum development. 

3. That it is possible and desirable to use the problem areas as 

a basis for instructione 

4. That a study guide developed from the problems and needs of 

students will contribute to the personal and family adjustments 

of those students. 

5. That the guide developed for this group may, when adjusted to 

the problems of the unique group, be useful for other classes 

and for other teachers in a similar kind of instruction. 



CHAPTER II 

CHOICE OF THE INSTRUMENT FOR DETECTING PROBIE~ 

The investigator made a study of interest, adjustment, and te:upera­

nent inventories for the purpose of selecting one to defin~ problem 

ireas on which to base a study guide for teaching a Personal and Family 

telations Course. The writer was planning to teach such a course to a 

nixed class of high school students. 

The inventory selected was to be administered to the classes so 

~hat the teacher might better understand the problems of these students 

md thus build a course of study around the problem areas delineated by 

~he instrument. 

Among the inventories reviewed were : The Mooney Problem Checklist, 

rhe Guilford-Zimmerman Temperament Survey, The Inventory of the Personal­

Social Relationships: General Series, and The Science Research Associates 

routh Inventory. 

The SR A Youth Inventory was selected as the instrument for detect­

ing problems among students for the following reasons: the inventory 

bas sufficient reliability and validity for the purposes desired; it is 

easy to administer and has a self-evaluation profile sheet which aids the 

student in working on his problems with limited personal counseling; and 

the classifications of the norms given are useful because this is a wide 

scope of problem areas from which the teacher may select realistic 

situations. 
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The score sheet of the SR A Youth Inventory is divided into the 

,Uowing eight categories with separate scores for each: "My School 11, 

,coking Ahead1t, ltAbout Myselftt, ''Getting Along With Others", 11Hy Home 

Ld Family", "Boy Meets Girl n, "My Heal th 11 , and 11Thinr;s in General 11 • 

Le SR A Youth Inventory was designed as a tool for helping teachers, 

>unselors, and school administrators quickly identify the problems 

1at young people say worry them most. 

Items for the development of the SR A Youth Inventory were taken 

:-om analysis of "hundreds of essays" by students in more than ioo high 

::hools throughout the country. The essays were written by students who 

9re asked what things bothered them most., The inventory resulted in 298 

:1estions divided into eight areas.(9) 

Responses to items are a check mark if the statement expresses 

omething that has been a problem to the subject or a blank for the 

tatement that represents no problem to the subject. A self-scoring 

rofile sheet is provided so that the student may score himself and work 

n his individual problem areas. A ttBa.sic Difficultyft score stencil is 

rovided for the counselor or teacher for interpreting the student•·s 

esults. The general wording of questions, methods of scoring, and methods 

f translating raw scores into percentiles are carefully planned and IT.aka 

he instrument unusually eagy to administer. (10) 

The SR A Inventory is designed to provide an indication of what a 

:tudent thinks are his problems. Clark (10, p.92) feels that for this 

,urpose no validation is possible but the inventory does have external 

ralidity.l Another reviewer, Freeman (10, P• 92), feels that since the 

lA validity that is ttexterna111 refers to perception of problems by 
;he subject which may or may not be based on fact. The fact that he 
.•eacts to them as though they were real makes them valid for him. 
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rries, concerns, and problems included in the inventory were initially 

ec"ified by the teen-age group themselves, the items undoubtedly have a 

gree of validity. 

The administrator cannot estimate whether area scores are rela-

vely stable indicators of problems over a,long time interval. since no 

st-retest reliabilities of area scores are presented •. The administrator 

asked to interpret the reselts cautiously since the scores obtained 

rely indicate the relative frequency, not the intensity or severity, 

the problems. (10) 

On the whole, the inventory is felt to be one of the sounder instru-

nts in its field.. Freeman (10) states.: 

the hands of professional psychologists and counselors this instrument 
ould be useful and more val.id than some others of the same type in fac­
itating the discovery of difficulty and maladjustment as a basis. for 
bsequent counseling or therapy. (p. 92) 

l'or·these reasons the investigator selected the SR A Youth Inventory 

be used as the instrument for detecting pro bl ems: among students •. 

ing the problems most frequently designated, a study guide for teach­

~ a course in Personal. and Family Relations for high school students 

u be built. 



CHAPl'ER III 

SAMPIE AND PROCEDURE 

Description of the Two Samples 

The writer used two different groups of senior high school boys 

nd girls in developing the study guide. The first sample was called 

he trial group. It consisted of twenty-six senior high school students 

hose ages ranged from fifteen to eighteen years. All twelve boys and 

ourteen girls were enrolled in the eleventh and twelfth grades. 

The other sample was called the second group. The second group 

onsisted of twenty-five senior high school students whose ages ranged 

·rom sixteen to eighteen yearso All nine boys and sixteen girls were 

nrolled in the eleventh and twelfth grades. 

The investigator makes no claim that this is a representative 

ample of high school boys and girls. As a whole the group had fewer 

,roblems than those of the group on which the S R A Youth Inventory was 

tandardized. The scores of the trial and second groups were lower than 

,he norms. The two groups were variable in interests, motivation, and 

ntelligence, according to the judgment of the writer. A representative 

:ample was not particularly important for the development of the study 

:uide in that it was devised to teach this particular group of students. 

rere the study guide to be used for other students, adaptations might 

leed to be made to fit the problems of each specific classo 

8 



Procedure in Developing the Study Guide 

In carrying out this study the use of a problem detecting instru­

ent was neededo Possible ways of discovering student problems were 

xplored, and, as stated previously, the SR A Youth Inventory was 

hosen for this purpose. 
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The SR A Inventory was given to the trial group and the results 

ere tabulated. The writer limited the tabulation to the three sections, 

ertaining to personal and family living because of the purpose of the 

tudy. 

A tentative outline based on personal and family problems found to 

e areas of difficulty from the SR A results was then formulated. From 

he outline the course was taught emphasizing the problem areas and 

tudent needs. 

After teaching the eighteen-weeks course the trial group was again 

iven the SR A Youth Inventory to detect changes as evidenced in the 

rofiles of the students. 

The first outline was revised and developed into a study guide. 

The SR A Youth Inventory was given to the second sample for the 

Llrpose of detecting other problem areas the second group of students 

slt were pertinent. Again the results were tabulated and summarized. 

The study guide based on personal and family problems found to be 

reas of difficulty from the SR A results was then revised. The guide 

1cluded the problem areas of both groups and student needs. As the 

,urse was taught the second time the teacher revised the units to make 

1em more adaptable for teaching. 

At the end of the eighteen .... eeks course the SR A Youth Inventory 

is again given to the second group. Changes as evidenced in the 



~ofiles of the students were detected. Then the revised study guide 

Lth its corresponding bibliography was prepared. 



CHAPTER IV 

Dl!NELOPMENT.OF THE STUDY GUIDE FROM PROBLEM AREAS 

Problem Areas Defined by the SR A Youth Inventory 

The writer wanted to justify, on the basis of the results of the 

R A Youth Inventory, the uni ts included in the stuey guide for a:. 

iced class i..'1 Personal and Family Relations. 

The SR A Youth Inventory was given to the trial group of senior 

Ih school students. Sections of the Youth Inventory used were: 

Getting Along With Others; 5) Hy Home and Family; and 6) Boy Meets 

rl. The other sections did not seem pertinent to the study of personal 

i family relations and therefore were omitted from the study guide. 

The problems marked °b'J each student were tabulated and arbitrarily 

ighted in accordance with the "degree of intensity"· of the problems to 

e individual student.l If the score on a certain probler.1 area fell on 

e profile sheet in the upper quartile, the subject is so designating 

~the has more problems in that area than do seventy-five percent of 

e population on which the scale was validated. The investigator arbi-

!rily assigned a weighting of two points to each score that fell in the 

per quartile in order to have some means of indicating the greater sig-

ficance of the higher scores. Those students scoring in the semi-inter-

artile showed they had about the average number of problems as compared 

the norms. These scores were given a weight of one. Those students 

:>ring in the lower quartile showed they had fewer problems in each area 

compared to the norms. Such scores were given a weight of zero. 

lThe author assumes that a greater number of problems in an area are 
gnificant enough to the individual to represent intense concern. Here­
ter the writer, when designating the U.intensitytt of a problem area, refers 

- • ... • - • - .. ,_ ..1.. .. __ ___ ,_11 __ ..,_ 
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Table I shows the three major areas of greatest difficulty as· 

fined by the S RA Youth Inventory when given to the trial group. The 

,sults of weighted scores gave reason for the writer to believe that a 

lllrse of study based on these problems was needed. 

TABIE I 

PROBIEM AREAS OF THE TRIAL GROUP AS DEFINED BY S R A YOUTH INVENTORY 

N = 12 boys and 14 girls 

RA Inventory Problem Areas 

• Oetting Along With others 

• }q" Home and Family 

Boy Meets Girl 

Totals 

Scores from Arbitrary Weighting 

Male Female 

13 16 

15 19 

15 19 

4.3 points 54 points 

The sections were broken down further to show the specific problems 

1ecked by the students• Table II (p. 13) lists the question numbers 

1d statements which one-third or more of the students checked as being 

roblems. 

After studying the problems checked the writer prepared a tentative 

)urse outline based on the results of the inventory. This outline was 

:Jed as a guide to teach the trial group of twenty-six students for one 

,meeter. Changes and adjustments were made on the outline as the 

!&sons were taught. 

At the end of the course the outline was roughly evaluated by giving 

he S R A Youth Inventory again to the same students. In all areas the 

riter found the results showed a small inprovement in that the problems 



TABIE II 

PROBLEMS CHECKED ON SR A YOUTH INVENTORY BY ONE-THIRD OR MORE 
OF THE STUDENTS IN THE TRIAL GROUP 

,st ion 
No. 

N = 12 boys and 14 girls 

Statement of Problems from SR A Youth Inventory 

Getting Along With Others 

115. I want people to like me better. 
118. I don •t know how to treat people whom I don •t like. 
119. I wish I were more popular• 
120. I want to make new friends. 
121. I need to develop self-confiqence. 
125. I 1m ill at ease at social affairs. 
126. I want to learn to dance. 
1270 I want to feel important to society or to my own group. 
128. I wish I had things to talk about in a group. 
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131. How much initiative should I take in getting invited to parties 
or dances? 

141. I'm often left out of things other kids do. 
144. I don't know how much of my inner feelings to reveal to nry 

friends. 
150. I can't find a part-time job to earn spending money. 
151. I need money for social affairs. 
152. I don't have a (girl) (boy} friend. 
153. I am not attractive to the other sex. 

Ms1' Home and Family 

155. I have no quiet place at home where I can study. 
157. There is constant bickering and quarreling in nry home. 
162. I can't discuss personal things with my parents. 
164. I don't like to invite people to my home. 
167. I want to be accepted as a responsible person by my parents. 
190. I'm afraid to tell my parents when I've done something wrong. 

Boy Meets Girl 

208. I s~ld.om have dates. 
211. I'm bashful about asking (girls) (boys} for dates. 
212. I don't know how to keep (boys) (girls) interested in me. 
213. I don't know what to do on a date. 
215. How do I refuse a date politely? 
224. Should I go steady? 
225. Should I kiss nry date the first time we go out together? 
228. I wonder if high school students should pet and make love. 
231. How far should high school students go in love relations? 
236. What things should one consider in selecting a mate? 



3IE II (Continued) 

istion 
No. Statement of Problems from SR A Youth Inventory 

138. How can I prepare 1J\YSelf for marriage and family life? 
139. What things cause trouble in marriage? 

14 

icked were less in number and in intensity. The improvements were not 

1umed by the author to be due entirely to instruction because chance 

:tors and maturation of the students might affect a change, as-wello 

The SR A Youth Inventory was given to the second group of senior 

~h school students consisting of nine boys and s:ucteen girls whose 

1s ranged from sixteen to eighteen years. The study was again limited 

the three sections pertinent to personal and family relations. 

Table III shows the areas of greatest difficulty as defined by the 

t A Youth Inventory when given to the second group. 

TABLE III 

tOBLEM AREAS OF THE SECOND GROUP AS DEFINED BY S R A YOUTH INVENTORY 

N: 9 boys and 16 girls 

i A Inventory Problem Areas Scores from Arbitrary Weighting 

Male Female 

Getting Along With others 9 15 

My Home and Family 10 21 

Boy Meets Gir 1 13 18 

Totals 32 points 54 points 



Students of the second group checked some questions not checked by 

trial group. Table IV lists the question numbers and statements 

er than those checked by the trial group. 

TABIE IV 

ADDITIONAL PROBIEMS CHECKED ON S RA YOUTH INVENTORY BY 
ONE-THIRD OR MORE OF THE STUDENTS IN THE SECOND GROUP 

N: 9 boys and 16 girls 

st ion 
No. Statement of Problems from SR A Youth Inventory 

Getting Along With Others 

17. I wish I could carry on a pleasant conversation. 
38. I'd like to learn proper table manners. 

My Home and Family 

58. I feel that I'm a burden on my parents. 
61. I feel there's a barrier between me and my parents. 
76. My parents don't trust meo 
78. My parents are too strict about my going out at night. 
86. I wish I could gain the confidence of my parents. 
B 7. I want to get married soon. 
B8. I feel like leaving home. 
94. My family is always worried about money. 
95. My parents often pry into my private affairs• 

Boy Meets Girl 

16. I'm bothered by dirty stories or vulgar talk. 
18. I don't know how to break up with a person I have been dating 

without causing bad feelings. 
23. How can I keep (boys) (girls) from taking me for granted? 
29. I need an acceptable vocabulary to discuss sex. 
30. I think about sex a good deal of the time. 
37. How long should people know each other before getting married? 

The writer felt that the additional problems should be included also 

the study guide because they were checked by one-third or more of the 

dents in the second group. Four unit topics were developed by categor-

ng the problems under specific headings as follows on the next page. 



Category Name 

lo Self-Improvement 

2o Relationships With Others 

3. Mate Selection 

4. Marriage Preparation and 
Adjustments 

1. Being a Better Person 

2. Getting Along With Parents 
and Peers 

3o Choosing a Mate 

4. Preparing and Adjusting 
to Marriage 

16 

Table V lists the problems significantly related to the unit topics 

the study guideo 

• 

L5. 
L7. 
LB. 
L9. 
~l. 
~5. 
17. 
18. 
i1. 
;3. 
>8. 
'.l. 

TABIE V 

PROBIEMS OF SR A YOUTH INVENTORY REIATED TO THE UNIT TOPICS 
OF THE FINAL STUDY GUIDE 

Statement of Problems from SR A Youth Inventory 

Being a Better Person 

I want people to like me better. 
I wish I could carry on a pleasant conversation. 
I don't know how to treat people whom I don't likeo 
I wish I were more popular. 
I need to develop self-confidence. 
I'm ill at ease at social affairs. 
I get stage fright when I speak before a groupo 
I 1d like to learn proper table mannerso 
I'm often left out of things other kids doo 
I am not attractive to the other sex. 
I seldom have dates. 
I'm bashful about asking girls for dates. 

, Getting Along With Parents and Peers 

.5. I want people to like me better• 

.8. I don't know how to treat people whom I don •t like • 

. 9. I wish I were more popular. 
io. I want to make new friends. 
'7 • I want to feel important to society or to nw own group. 
:8. I wish I had things to talk about in a group. 
:i. How much initiative should I take in getting invited to parties or 

dances? 
,5. There aren •t enough places for wholesome recreation where I live. 
i. I'm often left out of things other kids do. 



rABIE V (Continued) 

~est ion 
No. Statement of Problems from SR A Youth Inventory 

144. 

*151. 
*1520 
*15.3. 
155. 
157. 

**1580 
**-161. 

162. 
*164. 
*167. 

*-*176. 
:-l~l 78 • 
l-*186. 
'*188. 
*190. 
'*194. 
Hf-195. 

208. 
211. 
212. 

*21.3. 
2150 

'*216. 
*218. 

-*22.3. 
*224. 
*225. 
*228. 
*229. 
*2.30. 
*2.31. 

II. 

I don't know how much of my inner feelings to reveal to my 
friends. 
I need money for social affairs. 
I don't have a (girl) (boy) friend. 
I am not attractive to the other sex. 
I have no quiet place at home where I can study. 
There is constant bickering and quarreling in my home. 
I feel that I'm a burden on nry parents. 
I feel there's a barrier between me and my parents. 
I can't discuss personal things with my parentso 
I don't like to invite people to nry home. 
I want to be accepted as a responsible person by my parents. 
My parents don't trust me. 
My parents are too strict about my going out at night. 
I wish I could gain the confidence of my parents. 
I feel like leaving home. 
I'm afraid to tell my parents when I've done something wrong. 
My family is always worried about money. 
My parents often pry into my private affairs. 
I seldom have dates. 
I 1m bashful about asking girls for dates. 
I don I t know how to keep (boys) (girls) interested in me• 
I don't know what to do on a date. 
How do I refuse a date politely? 
I'm bothered by dirty stories or vulgar talk. 
I don't know how to break up with a person I have been dating 
without causing bad feelings. 
How can I keep (boys) (girls) from taking me for granted? 
Should I go steady? 
Should I kiss my date the first time we go out together? 
I wonder if high school students should pet and make love. 
I need an acceptable vocabulary to discuss sex. 
I think about sex a good deal of the time. 
How far should high school students go in love relations? 

Choosing a Mate 

I want to get married soon. 
I feel like leaving homeo 
What things should one consider in selecting a mate? 

17 

*187. 
*188. 

2.36. 
*2.37. 
2.38. 

How long should people know each other before getting married? 
How can I prepare myself for marriage and family life? 

IV. Preparing and Adjusting to .Marriage 

*157. 
*194. 

There is constant bickering and quarreling in my home. 
My family is always worried about moneyo 



~ABIE V (Continued) 

tuestion 
No. Statement of Problems from SR A Youth Inventory 

2380 How can I prepare myself for marriage and family life? 
239. What things cause trouble in marriage? 

*Problems checked only by the trial group. 
'*-Problems checked only by the second group. 
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Because of the large number of problems in unit two relating to the 

amily of orientation the writer added a fifth unit on preparation for 

arenthood with the thought that such education might help to alleviate 

ome of those problems in the students' families of procreation. 

The study guide was revised to include the added problems of Table 

v.2 The guide was then used to teach the second group of twenty-five 

tudents for a period of eighteen weeks. Changes and adjustments were 

ade on the guide as the lessons were taught. 

At the end of the course the study guide was again evaluated by 

iving the S R A Youth Inventory to the second group of students. The 

riter found the results again indicated slight improvement in that the 

roblems checked were less in number and in intensity. 

The final study guide developed through categorizing the problems 

r the SR A Youth Inventory was organized under four headings, namely: 

~havior Desired, Basic Understandings, Activities, and Resources. 

Details concerning the development of the framework for the teaching 

ti.de is in the section which follows. 

2Question numbers 126 and 150 "I want to learn to dance" and "I 
m •t find a part-time job to earn spending money'' were not covered in 
1e study guide even though one-third of the students checked them as 
ting problems. The teacher felt that these two problems could not be 
lndled in the classroom situation. 
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Framework of the Revised Study Guide 

In developing the learning program for the Personal and Family 

elations Course, the items on the SR A Youth Inventory checked by the 

tudents were considered thoughtfully for the implications they might 

ave on course content, method, and teacher-pupil relations. 

Educators believe tpat student needs should serve as fundamental 

ases in developing a curriculum. Spafford (11, p. 41) has pointed out: 

ome economics has no values in itself but only in relation to student 
eeds and interests, and the needs of the society. 

_The same emphasis upon needs of youth can be seen in the statement 

rom the New York State curriculum guide: (12, p. 5) 

Homemaking education must meet several needs based on the fact that 
amily and community life is continuous and progressive, embracing all 
ges, sexes, races, and creeds. 

Specifically, some of the interests and needs experienced in the 

1ter adolescent years in the Denver Public School publication are as 

ollows: (13, P• 33) 

Desire to establish girl-boy friendships. 

Concern with becoming self-supporting. 

Concern with future home. 

Interest in adult activities. 

Eagerness for adult standards. 

Enjoyment of abstract terms and discussion of ideals. 

Interest in social problems and espousing a cause. 

Functional teaching is planned to meet individual needs and should be 

lfficiently varied to be acceptable to many student personalities. In 

:oder to make teaching function in the life of the student, the instruc-

Jr must know the students' needs, at least as they relate to the subject 
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, be taught. This means, in effect, !mowing each student. Yauch (14) 

:;ates that: 

1 order to guide learning we mu.st lmow as mu.ch as possible about each 
1dividual--the peculiar way he will behave. He must have all the sym­
,thetic understanding, companionship, and guidance which will help him 
,velop successfully in ways that prove good for him. (p. 73) 

The lmowledge of individual needs and interests proves valuable in 

tiding the learning experiences of the group. The plan. by which a pro-

·am of work is developed should include interesting and stimulating 

Feriences to meet these student interests and needs. These experiences 

tould incorporate the basic learnings that will help to achieve the 

,jectives of the unit. Resources are used that are of interest and 

rtinent to the learning experienc~s. In light of these understandings, 

e writer has chosen the following basic framework on which to base the 

rriculum of the Personal and Family Relations Course: Behavior Desired, 

sic Understandings, Activities, and Resources. An explanation of these 

adings follows in the next paragraph. 

The Behavior Desired column indicates the basic purposes of the 

rticular study. The writer feels that unless the student understands, 

comes aware, or develops ability to meet and solve his problems the 

urse may be ineffectual. The Basic Understandings column is provided 

a guide for the teacher pointing out the essential learnings from the 

!ources cited. The Activities column gives the experience by which 

icher and students reach their goals. This column is to stimulate the 

~erests of the student in order to experience the learnings. The 

~ources column is used in directing the student to information needed 

order to carry out the learning experience. 

The reader will find the revised study guide and its corresponding 

>liography as Appendix B of this study. 



CHAPTER V 

SUMMARY AND RECOMMENDATIONS 

The purpose of this study was to develop a study guide for a course 

in Personal and Family Relations based on the problems that high school 

boys and girls encounter. The device selected for detecting student pro­

blems was the S R A Youth Inventory. The Inventory was administered to 

a trial group of twenty-six boys and girls in the eleventh and twelfth 

grades. A tentative outline of subject matter and teaching eJq>eriences 

was developed from the results and used to teach the class. Revisions 

were made on the outline as lessons were taught. The S R A Youth 

Inventory was administered at a later date to a second group of twenty­

five boys and girls in the eleventh and twelfth grades to discover addi­

tional problems. The areas revealed in a categorization of the problems 

most frequently checked were used to develop a study guide. The guide 

was then used to teach the second group of students and a final revision 

of the guide is presented in the study. 

The results of the SR A Youth Inventory revealed that the problems 

significant for this study fell in the following four areas: self­

improvement, relationships with others, mate selection, and marriage 

preparation and adjustment. A study of preparation for parenthood was 

added because a large number of the problems checked by the students 

were parent-adolescent conflicts in nature. The writer hoped that the 

inclusion of the fifth area would provide opportunity for education 

21 
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rhich might help to alleviate some of their future problems in parent­

:hild. relations• 

The final study guide was developed by incorporating the problems 

lefined by the S R A Youth Inventory into the following units: Being a 

3etter Person, Getting Along With Parents and Peers, Choosing a Mate, 

.>reparing and Adjusting to Marriage, and Preparation for Parenthood. 

The writer believes that the assumptions stated in the first chapter 

,ere verified in the following ways and with the following limitations: 

1. A valid problem detecting instrument can be used to define the 

?roblems of students. The SR A Youth Inventory is designed to indicate 

?roblems the student thinks he has• When the student thinks that certain 

~hings bother him it makes little difference whether the problems are 

real or whether he is unconsciously exaggerating their importance; for 

tie reacts to them as though they~ real. (15) Therefore, the items 

~hich an individual checks have validity for that individual. 

2. The problems detected by the SR A Youth Inventory represent 

needs of students and therefore are suitable bases for curriculum devel­

ment. The S RA Youth Inventory was developed by the students themselves. 

Hundreds of essays were written by high school students stating what 

things bothered them most. These were analyzed by trained psychologists. 

The ideas presented were compiled and screened to cover as wide a range 

of student needs as possible. The statistical data upon which the 

inventory is based were obtained from a stratified sample. (9) Such 

precautions taken in developing the instrument give some assurance that 

it detects the needs of most students of the sample. 

3. Using the problem areas in instruction is possible and desir­

able. Problems detected were included in the curriculum taught. Knowledge 
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r these problemB aided the instructor in dealing with them according to-

1e intensity of the problems to the students. The writer found interest 

reater among the students when their specific problems were studied. 

4. A study guide developed from the problems and needs of students 

ill contribute to the personal and family adjustments of those students. 

ersonal and family adjustments of the students cannot.adequately be 

valuated at the end of the course because of the time element involved. 

hanges in behavior cannot be measured by immediate actions, but by the 

tability of these changes through the years. Results of the course 

hawed some improvement in that fewer items on the inventory were checked 

,he second time by both groups. The writer cannot justify that the 

:hanges in the responses to the SR A items are entirely due to teaching 

>ecause chance factors and maturation may be involved. 

5. The final guide developed for this group may, when adjusted to 

~he problems of the unique group, be useful for other classes and for 

>ther teachers in a similar kind of instruction. The writer believes the 

teaching plan developed will be of value to other teachers but cannot 

mke definite claims at this time. other teachers will be given the 

opportunity for using the study guide; and the guide will be used by the 

lfI'iter to teach the course more effectively in the future. 

The study implies that further educational goals might be set for 

future teaching. The writer suggests the following: 

1. The results of the S R A Inventory imply that there were rela­

tionship problems of which both parents and adolescents needed to become 

aware and needed help in approaching. This need could be the basis for 

an adult education class. 
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2. The .frequent checking by the students of the item regarding the 

oeed for more places for wholesome recreation suggests a project for a 

~ivic club or for the Parent-Teachers Association. 

Implications for further use of the teaching guide were felt to be 

is follows: 

1. Devising more ways to obtain increased parent interest and par­

ticipation. 

2. Developing better evaluation instruments for use at the· end of 

each unit. 

3. Lengthening the class schedule to a full year instead of limiting 

it to one semester. 

4. Decreasing the size of the class to twenty students evenly 

balanced between the sexes. 

The writer has enjoyed teaching the classes in Personal and Family 

telations to the boys and girls at Edmond High School, and has gained 

,atisfaction in developing a study guide which will aid other teachers 

>f similar courses. The results of student improvement from the study 

rill not be considerably revealing until years later, but it is hoped by 

,he teacher that these students have gained sound guidance and growth 

,award better adjustments in personal and family living for the future. 
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"APPENDIX A11 

SR A YOUTH INVENTORY QUESTIONNAIRE COPIED 

PROFIIE CHf.,RT FOR THE S R A YOUTH INVENTORY 



SRA YOUTH INVENTORYl 

FORM A 

Prepared by H. H. Remmers, Purdue University 
and Benjamin Shimberg, u.s. Public Health Service 
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e statements on the following pages are about matters that h2ve bothered 
en-agers all over the United Stateso You will recognize some-or them 
things that have been troubling you; others of them may apply to you, 

t cause you no concern-; still others may not apply to you at all. 

ad each statement in the questionnaire carefully. I! it expresses 
mething that has been a problem to you, make a mark in the answer box 
i:-responding to that statement. If the statement does not express one 
your difficulties, or it does not apply to you, do not make any mark 
the answer sheet but go on to the next statement. 

MEMBER, when you do not mark a statement on the answer sheet you are 
ying, "This is not a problem for me." 
ere are two types of answer sheet for this test: 

Example A Example B 

1. 0 1. i! 

2. 0 2. H 
3. a .. 

3o !\ 

the answer sheet you are using looks like Example A, mark your answers 
ke this: 1 ail If you change your mind, DO NOT ERASE. Circle the box 
ke this {!!9 to shaw you did not mean to mark it. 

the answer sheet you are using looks like Example B, be sure to use the 
ecial pencil with which you have been provided and mark your answers 
lee this: I If you change your mind, erase your mark thoroughly. 

sure that you put the answers to each page in the proper column. When­
·er you turn a page, be sure the questions line up with the spaces on 
e answer sheet. 

is questionnaire is not a test, so do not hesitate to answer the ques­
ons frankly. Your answers will not affect your school grades in any way o 

sure to mark every statement that represents one of your .2!!! problems. 

NOW GO ON WITH THE QUESTIONS ON THE FOLIDWING PAGES. 

lcopied from SR A Youth In~entory published by Science Research 
sociates, 57 West Grand Avenue, Chicago 10, Illinois. 
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MY SCHOOL 

I have difficulty keeping my mind on my studies • 

I wish I knew how to study better • 

I wish I knew more about using the library • 

I have difficulty taking notes • 

I don't know how to prepare for tests • 

I wish I could be more calm when I recite in class• 

I spend too much time studying • 

I would like to take courses that are not offered in my school • 

I dislike my courses • 

I have too much homework • 

I hate school • 

I feel sleepy in class even when I've had enough sleep at nighto 

I wish I could quit school now • 

I doubt the value of the things I study • 

I am too restless to stay in school • 

I have difficulty keeping my mind on what goes on in class • 

My courses are too far removed from everyday life • 

I must select a vocation that doesn't require college • 

I would like to get some practical work experience • 

I have difficulty expressing myself in writingo 

I need some individual help with my courses • 

My teachers give me no encouragement. 

My teachers make fun of me. 

My teachers don't make assignments clear • 

My teachers aren't interested in me • 

My teachers are too strict. 
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• My teachers are too impersonal • 

• My teachers play favorites • 

• My teachers don't understand me • 

Class periods are not well organized. 

·• My teachers aren't interested in the things that interest meo 

• )ey" teachers don't like meo 

• I have difficulty expressing myself in words • 

AFTER HIGH SCHOOL??? 

• What are my real interests? 

• What shall I do after high school? 

·• For what work am I best suited? 

• 

• 

• 
• 

How much ability do I actually have? 

I would like to know more definitely how I am doing in my school 
work. 
I need advice in choosing courses • 

I want to know more about what people do in college o 

• Should I go to college? 

• What are the requirements for college? 

0 How shall I select a college? 

• Can I get into the college of my choice? 

0 I wish I could afford college. 

• Should I borrow money for college? 

• What are some ways of financing a college education? 

• How do you fill out application blanks for college? 

• Do I have the ability to do college work? 

• I would like to have more vocational courses • 

• How can I get apprenticeship training? 

• What are some careers for gir~? 
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I want to learn a trade. 

> What courses will be most valuable to me later on? 

• What fields are overcrowded? 

What career shall I pursue? 

• What training do different vocations require? 

How will the draft affect me? 

• What are the opportunities in different fields? 

, What jobs are open to high school graduates? 

How do I go about fj_nding a job? 

• Where can I go for help in finding a job? 

I wish I could write good letters of application. 

How can I prepare for a job interview? 

• For what kind of job should I apply? 

How should I act during an interview? 

I have no work experience. 

1 What's expected of me on a job? 

, What is proper office etiquette? 

1 Am I likely to succeed in the work I do when I finish school? 

ABOUT MYSELF 

I'm easily excited. 

I have trouble keeping Tif1" temper. 

I worry about little things. 

I'm nervous. 

I can't sleep at night. 

I can't help daydreaming. 

I have thoughts of suicide. 

I feel guilty about things I 1ve done. 
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'9o I•m not popular with (boys) (girls). 

10. I often feel lonesome o 

llo I feel 11 low11 much of the time 0 

120 My feelings are easily hurt. 

13. I need to learn not to let people push me around. 

14. I don't see much future for :m;yself. 

15. I often do things I later regret• 

16. People dislike :m;y race or nationality. 

17. I lack the drive others have. 

18. People stare at me. 

19. I feel that I'm not wanted. 

~o. I have a "crush" on an older person. 

~l. I'm not ready for any job wh~n I graduate. 

120 I hesitate to take responsibility. 

~3. I feel that I 1m not as smart as other people. 

~4. I mu.st always be "on the go". 

~5. I prefer to be alone. 

~6. I must learn to "keep rq head" when things go wrong. 

n • I would like to discuss my personal problems with someone• 

~8 0 I wonder if I am normal in the way my mind works. 

~9. I worry about tests. 

:,o. I'm unsure of myself o 

01. I feel that I'm different from the other kids. 

02. I'm trying to get rid of an undesirable habit. 

03. I 1m afraid of failure or humiliation. 

04o My nose is ugly. 

o5. I bite 1ff1' nailse 

32 



' • 

>o 

I 
•O 

I can't help feeling bad when I can't get nry own way. 

I don't know why people get angry with me. 

I don't know what is e.xpect.ed of me 0 

I wish I could overcome being careless. 

I'm always thinking up alibis• 

I'm afra:td of making mistakes. 

I'm afraid to speak up in class. 

I can't do anything right. 

I don't want to leave home for a job or college. 

GETT ING ALONG WITH OTHERS 

)o I want people to like me better. 

,. I don't know how to introduce people properly. 

r. I wish I could carry on a pleasant conversation. 

3. I don •t know how to treat people whom I don't likeo 

~ o I wish I were more popular• 

). I want to make new friends• 

Lo I need to develop self-confidence. 

~. I need to be more tactful. 

3. I wish I knew how to drop a person I no longer want for a friend. 

,. I don't know how to act on formal occasions. 

,. I 1m ill at ease at social affairs. 

S. I want to learn to dance. 

7o I want to feel important to society or to nry own group. 

9. I wish I had things to talk about in a group. 

9. I can't live up to the ideals set by groups to which I belong. 

o. I need to learn how to keep from being too aggressive. 

1. How much initiative should I take in getting invited to parties or 
dances? 
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t .. I need to learn to be a good listener. 

I need to learn to be more tolerant of other people's opinions. 

I need to learn how to plan a party. 
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;. There aren't enough places for wholesome recreation where I live. 

le 
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I don't know what clothes to wear on different occasions. 

I get stage fright when I speak before a group 0 

I'd like to learn proper table manners. 

I need to learn how to get along with people my own age. 

I need to learn to be a "good sport" in games. 

I'm often left out of things other kids do. 

I need to learn how to select the right clothes for my figure. 

I wish I knew how to use cosmetics properly. 

I don't lmow how much of my inner feelings to reveal to my friends. 

I need to learn to be on time for appointments. 

I need to learn how to order food in a restaurant. 

I need to learn how to work for the good of the group. 

I'd like to know how to become a leader in my group. 

I have difficulty deciding between rrry own standards and those of 
the crowd. 
I can't find a part-time job to earn spending money. 

I need money for social affairs. 

I don 1t have a (girl) (boy) friend. 

I am not attractive to the other sex. 

I can't seem to live up to the ideals I have set for myself. 

MY HOME AND FA!ITLY 

). I have no qutet place at home where I can study. 

5. I can't get along with my brothers and sisterso 

7o There is constant bickering and quarreling in my homeo 



B. I feel that I'm a burden on my parentso 

9. I have to do too many chores around the house 0 

J. My allowance is too smallo 

l. I feel there's a barrier between Jl\e and my parentsa 

2. I can't discuss personal things with my parents. 

3. My father is a tyranto 

~. I don't like to invite people to my homeo 

,. I don 1t feel that I belong in the family o 

50 I am seldom consulted in family decisionso 

7. I want to be accepted as a responsible person by my parents. 

3. My parents play favorites. 

~. My parents interfere with the spending of the money I earn. 

). My parents are trying to decide my vocation for me. 

Lo My parents are too strict about letting me use the family car. 

My parents are too strict about dating. 

My parents won't let me make my own decisions. 

I get no encouragement at homeo 

My parents don't usually respect my opinions. 

My parents don't trust me. 

r. My parents expect too much of me. 

~. My parents are too strict about my going out at night. 

I 1m criticized for dating someone older than I am. 
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). I'm criticized for dating a person of whom others do not approve. 

Lo 

, .. 
I have too :rn&ny dates. 

I wish I could get my parents to treat me like a grownup• 

I wish I had my own room. 

I'm ashamed of my father's job. 
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I'm ashamed of my parents' dress and manners. 

I wish I could gain the confidence of my parentso 

I want to get married soono 

I feel like leaving home. 

My family tries to hold me down. 

I'm afraid to tell my parents when I've done something wrong. 

I must turn over my earnings to the family. 

I feel disloyal because I don't share the views of my parents. 

My parents are too strict about permitting me to date on school 
nights. 
My family is a:bfays worried about money. 

My parents often pry into my private affairso 

My parents object to my following fads. 

My parents continually nag about studying. 

My parents neglect meo 

My parents interfere in my choice of friends. 

My parents disapprove of my social activities. 

My parents won't let me do my own shopping. 

My parents hate to admit that I'm sometimes right. 

My parents are cold toward my friends. 

My parents aren't interested in what I accomplish. 

My parents criticize me too much. 
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' .. My parents don't let me decide in which activities I can take part. 

r My parents avoid discussing sex with me. 0 

BOY MEET GIRL 

I. I seldom have dates. 

1. I don't know how to ask for a date. 

>. There is no place to dance in the town where I live. 
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L. I'm bashful about asking girls for dates. 

2. I don't know how to keep (boys) (girls) interested in me 0 

3o I don't know what to do on a date. 

~o What are good manners on a date? 

,o How do I refuse a date politely? 

S. I'm bothered by dirty stories or vulgar talk. 

7. I wonder if I am normal in my sexual development? 

3. I don't know how to break up with a person I have been dating with­
out causing bad feelings. 

~. Is there anything wrong with going places "stag"? 

:>. Is it all right to accept "blind dates"? 

L. Is drj.nking harmful? 

2. I am dating a person of a different religion than mine. 

3o How can I keep (boys) (girls) from taking me for granted? 

i. Should I go steady? 

5. Should I kiss my date the first time we go out together? 

5. Must I neck to be popular? 

7. I 1m embarrassed in any discussion of sex. 

3. I wonder if high school students should pet and make love. 

~. I need an acceptable vocabulary to discuss sex. 

). I think about sex a good deal of the time. 

L. How far should high school students go in love relations? 

2. I need more correct information about sex. 

3. I don't understand how children are born. 

i. I have conflicting information about sexual matters. 

,. I want to know about venereal disease. 

S0 'Wbat things should one consider in selecting a mate? 

70 How long should people know each other before getting married? 
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• How can I prepare myself for marriage and family life? 

'• What things cause trouble in marriage? 

HEALTH 

I want to gain (or lose) weight. 

·• I want to learn how to select foods that will do me the most good 0 

> .. 

i. 

s. 

I smoke too much. 

I am crippled (or have some other handicap). 

I am bothered by menstrual disorders. 

I'm concerned about improving my figure. 

I want to improve my posture and body build. 

My stomach is upset easily. 

g. What can I do about bad breath? 

9. Is smoking harmful? 

o. What can I do about body odor? 

1. I worry about my health. 

2. I don't get enough exercise. 

3. I get tired easily. 

u. I don't get snough sleep. 

·5. I have no "pep." 

:6. My teeth need attention. 

;7. I have frequent headaches. 

;e. I have frequent colds. 

;9. I don't hear 7ery well. 

So. My muscles are poorly developed. 

51. I have no appetite. 

52. I want to get rid of pimples. 



3. I sometimes feel faint. 

i. I wonder if I am normal in my energy and endurance. 

THINGS IN GENERAL 

). I'm concerned with what life is all about. 

>• I'm confused in my religious beliefs. 

7. I'm bothered by thoughts of Heaven and Hell. 

j• Is there a conflict between the Bible and my school subjects? 

?. I feel that I'm not living up to my religion. 

). I'm searching for something to believe in. 

L. How does one set standards of "right" and "wrong"? 

~. I'm concerned about cheating. 

3o I'm having difficulty deciding what's important in life. 

io I'm confused on some moral questions. 

). Can I believe the newspapers and radio? 

). How can I help get rid of intolerance? 
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7. How can I help to make the world a better place in which to live? 

3. What can I do about the injustice all around us? 

~. I'm mixed up about world affairs. 

). I'm worried about the next war. 

L. Is there something I can do about race prejudice? 

~. Is there any way of eliminating slums? 

3. ~bat can I do to help get better government? 

.i. How can I learn to use my leisure time wisely? 

). I have difficulty budgeting my time. 

)• How can I learn to get the most for my money? 

7. Does one have to take advantage of people to be successful? 

3. What can I contribute to civilization? 
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0 I'm losing faith in religion. 

0 I need to develop a satisfactory philosophy of life. 

• I can't decide whether or not money is the major thing to work for 
in life. 

' How can we get honest government? 

• Can I believe advertising? 

, What is eternity? 

• Does it really pay to be honest? 

• I wonder about the after-life • 

t Is it wrong to deny the existence of God? 

• What makes people selfish or unkind? 

~e any other problems you have or any comments you wish to add about 
~ problems in the space on the answer sheet. 
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Directions for Fillino Our and Interpreting Your Profile 
1. Copy ,:ach of the eight \cores on your answer ~hc~t in the sparns 

at the top of the ,hart. 

2. for each ,ur.u, lind the !.coro i11 the printr.d column whid1 j,, rhe 
same as yours. Murk ii with u large dot. Use the colurnn hec,dcd M 
if you ar:.t o boy. U!.e cohm111 f if you are a girl. 

3. Connect these doH with stroioht linc!I,. This ii your profile. 

4. Lack at rhe ups und downs in your profill!. This :s whot t!u?y mean: 
If 011e c.,f your scores h, above llu• top dottt:d lino, it shows 
thCJI you cht!cked more problt:m'5 in thi!io area thu11 75 per 
cent of hi9h school students in the cuuntry. 
If one of your score1 is bttlow the bottom dotted lino, you 
checked fewt!r problems in lhot auia thun did 25 per cent 

of the hir1h schcol studcnh. 
Scores fulling near lhe heuvy line acrou tho middlci of the 
chart oru aLout av,.Hu~o for studonts your ,19e. 

5. The ups in your profile probably shuuld g~t your Clhlnlian fust. 
Look up the descriptions of thc:.o high .. score oreus in the li:.t on 

pages 2 a1id 3. 
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Behavior Desired 

A. Self-understanding 

Realizes the importance 
of being sincere and of 
making a favorable 
impression on others. 

Understands the impor­
tance of family liTing 
influences on the life 
of children reared in 
that family. 

Becomes aware of indiv­
idual differences. 

Basic Understandings 

One's illlpressions are 
important to his auccea•• 
He must be sincere for 
others will see him as 
he really is. 

The family pl.aye an 
important part in one's 
being the kind of person 
he is. 

No two children, related 
or not, find their total 
environ.ment e.xactq 
alike. 

Activities 

Impressions one givesothers: 
Poems-"You and Yourself" and 
"You Don• t Have to Tell It, The7 
Know It. 11 

Assign reading to understand how 
the family influences the indiv­
idual. 
(a) Biological inheritance 
(b) Environment 
(c) Personal integration of what 

happens to one. 

Show film: "Heredity and Envi­
ronnmt" 

Discuss question: ''Why are child­
ren different if they are from 
the same family, with same sur­
roundings, and have the same 
opportunities ? 11 

Resources 

lokla. State Guide, 
P• 129. 

Duvall, Evelyn, 
Facts of Life and 
Love, Chps. 3 and 4. 

2okla. State Univ. 
Film Library and 
others. 

Duvall, Evelyn, 
Family Living, 
Chp. 2. 

loklahoma State Board of Vocational F.ducation, Home Economics Division, Resource Materials l.2£. Personal 
!!!! FamilY Relationships and Child Development, 1956. 

2All films can be ordered from Oklahoma State University Film Library, Central State College Film Lib­
rary, Oklahoma University Film Library, or Oklahoma Health Department Film Library. · 
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Behavior Desired 

Realizes the importance 
of the basic functions of 
the family for meeting 
the needs of all its 
members. 

Recognizes that the pro­
cess of maturing takes 
place in many areas and 
at different rates for 
different people. 

Basic Understandings Activities 

Conduct class poll of those who are 
youngest in family, oldest, middle 
child. Discuss advantages and dis• 
advantages of each position as 
student has experienced it. 

Resources 

Parents do more for their Show film: "Appreciating Parents" 
children than their child-
ren often times realize. 

The family functions to 
provide children with 
physical care, to facil­
itate growth of personal­
ity, and to meet emotional 
needs of both children 
and parents. 

The primary function of 
the family today is to 
develop individual per­
sonalities. Therefore 
one needs more understand­
ing of the whole personal­
ity. 

There is mare than one 
type sf maturity; there 
are chronological, phys­
ical, intellectual, emo­
tional, social, and 
philosophical types. 

Assign reading and reports to 
help students understand function 
of the family. 

Assign special report to be given 
by a student on new trends in 
family living. 

Discuss question: ''What is matu­
rity?" Have students learn six 
kinds of maturity and discuss 
advantage of being mat\ll'e in all 
areas. 

Landis, Judson and 
Mary, Personal 
Adjustment.Marriage 
and.Family Living, 
Chps. 1 and 2. 

Dybaad, Gunner, 
"Fami:cy- Life In a 
Changing World", 
Children, mag., 
Jan.~eb. '59. 

Duvall, Evelyn, 
· Family Living, 

Chp. 1. 
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Behavior DeBired 

Develops some ability to 
recognize and define 
fears and to recognize 
and to dispel minor 
frustrations. 

Gains a clearer con­
ception of some of the 
defense mechanisms and 
how they operate in 
human behavior. 

B. Sociability 

Increases understanding 
of the need for social 
acceptance. 

Basic Understandings 

Generally speaking, 
people meet their pro­
blems in either attack­
ing or in withdrawing 
behavior. Daydreaming 
is a way of escaping 
:from fearful thoughts. 

Understanding of various 
reactions used by people, 
helps the individual to 
empathise and to approach 
his own problems in an 
acceptable manner. 

Frustration results when 
basic needs are blocked. 

other ways of approaching 
problems are rational­
izing, compensating, 
regressing, projecting, 
and sublimating. 

Most of the fears and 
many of the daydreall8 
expressed by the class 

Activities Resources 

Use activity sheet: "How emotion- Okla. State Guide1 

ally mature are you?" P• 116. 

Assign topic: "How do we meet our 
problems?" Have students write 
down three most common fears and 
three most coDDllOn daydreamso 
Divide class into small groups 
and tabulate fears and daydreams. 
Also, discuss examples of dif­
ferent ways of meeting problems. 
Share results of small group dis­
cussions with the entire group. 

Landis, Jud.son and 
Mary, Personal 
Adjustment . Marriage 
and Family Living, 
Chp. 3. 

Role..play incidents of frustra­
tion provided by class members. 
Make suggestions for solving the 
problems+presented or for redirect­
ing the frustration. 

Identify individually, or as a 
class project, examples of dif­
ferent ways people have of 
approaching problems. 

Recall the incidents discussed in 
the previous lessons relative to 
fears and daydreams. 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
p. 31. 
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Behavior Desired 

Becomes aare or the 
student'• awn character­
istics that contribute 
to his social acceptance. 

Basic Understandings 

center around the desire 
tor social acceptance. 

The likeable person is 
one who shows genuine 
interest in others I who 
is courteous and who has 
few annoying habits. 

Observing and evaluating 
behavior patterns of 
others helps one to 
choose those habits he 
wishes to cultivate in 
himself. 

Some habits that hinder 
a person are holding 
grudges, gossiping, feel­
ing jealous, arguing and 
contradicting others, 
using sarcasm and cutting 
remarks, laughing or mak­
ing fun of others, and 
bragging. 

Activities 

Discuss question: "What makes a 
person likeable?11 Discuss habits 
that help or hinder one in making 
friends. 

Assign students to list specific 
behavior in others throughout the 
day and evaluate this behavior to 
find out what habits are liked or 
disliked in others• Bring find­
ings back to class. 

Role-play some undesirable habits. 
Have class respond to open-end 
statements: 
"I like people who ••• " 
11 ! don •t like people who ••• 11 

Have class member tabulate and 
report results to class o Role­
play some or the desirable 
characteristics. 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
!!!9: F4mib; Living, 
Chp. • 

l='" 
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Behavior Desired 

Becomes aware or habits 
that are more positive 
than negative in rela­
tion with others. 

Becomes aware of ways of 
showing more .f'riendlineas 
through school, ho .. , 
and community life. 

Improves in attempts ot 
friendliness toward 
greater popularity. 

Becomes aware or the dif­
ference in goals of the 
colle.ge fraternity as 
compared with those in 
the high school. 

Baaic Underatandinga 

Some annoying habits can 
be noted in oneself and 
substitute behavior 
adopted that will be 
positive in nature. 

Friendly people come 
.from .friendly families. 

Activities 

Discuss question: ltWhat are the 
substitutes for undesirable 
habits?• Find ways of substitut­
ing positive for negative thinking. 

Have class make posters of "this, 
not this 11 o 

Resources 

Set up groups of students for 
round table discussion on follow­
ing questions: 

Duvall, Eve:cyn, 
FamilY .. Living, 
Chps. 8 and 9. 

(a) "Does .friendliness run in the 
f8lllil3?H 

(b) "What is popularity?" 
(c) "List wAys school might make 

it easier for people to become 
more friendly--attitude of 
students, teachers, clubs, 
general school atmosphere." 

Popularity is that com- Show film: "Are You Popular?" 
bination of qualities 
that makes a person gen-
erally liked by people. 

Generally speaking, dis­
advantages of the closed 
clubs include 'Causing 
hard feelings among those 
left out (expense may 
prohibit the worthy 

Discuss question: •should £rater- McKinney, Fred, 
nities and sororities 't>, abolished Psychology of Per-
in high school? In college?" . sonal ~ustment, 

pp. Iii 230 
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Behavior Desired 

c. Etiquette 

Increases understanding 
of the reasons for using 
courtesy. 

Basic Understandings 

individual from member­
ship), limiting friend­
ships, having dominent 
peer group standards curb 
individual thoughts and 
actions. 

Generally speaking, 
advantages of the closed 
clubs include offering an 
impelling force to indiv­
idual to improve scholas­
tically" and socially, 
gaining closer unity 
within the membership, and 
securing social acceptance. 

Activities 

Have college student speak on 
advantages and disadvantages of 
fraternities at the college level. 

Invite college students from 
Greek organizations and independ­
ents to act as consultants to 
answer questions on the advantages 
and disadvantages of high school 
versus college fraternities. 

Assign class to write short paper 
on "My greatest gain from this 
unit was ••• " 

Courtesy is an outgrowth 
of concern for others. 

Have students give skit "Courtesy, 
What It Isn't". Discuss the· 
following characters: "The Line 
P.uher Inner"; 11 The Public Maker­
Upper"; "The Gum...Popper"; •The 
Bookworm", others mentioned. 

When one uses social 
courtesy he is noticed 
and accepted by the group. 

Show film: "Social Courtesy". Dis­
cuss advantages of being courteous. 

Resources 

Okla. State Guide, 
p. 144. 

.i::­
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Behavior Desired 

Develops ability to use 
table etiquette. 

Gains UD:ierstanding of 
simple date etiquette 
rules to follow in order 
to have a more enjoyable 
dating relationship. 

Baeic Understandings 

Knowledge and p-actice of 
proper table etiquette 
helps one feel more at 
ease when dining out. 

People judge a person by 
the impressions he makes. 
By discussing and prac­
ticing proper etiquette 
he can develop self-con­
fidence and thus not be 
offensive to others in 
various social situations. 

For a more successful 
date a person needs to 
lmow how to ask for (or 
accept) a date, how to 
dress for the date activ­
ity, how to meet the 
parents., and other simple 
rules of date etiquette. 

Activities 

Set up family-type table service 
in class and practice proper 
table etiquette. 

Assign the following group 
activity reports on etiquette to 
be demonstrated in class: 
"How to make proper introductions" 
"How to dress properly for dif­
ferent occasions" 
"What to do when dining out11 

•How to meet others" 
11 How to be a good conversation­
alist" 
11 How to use correct correspond­
ence" 
11How to use proper parliamentary 
procedures" 
11What to do on a date 11 

Show film: 11Date Etiquette" 

Assign crossword puazle from the 
Co-ed magazine dealing with date 
etiquette. 

Resources 

lewis., Peckham, 
Hovey, Fam:Uy Meals 
!!!,<!. Hospitality., 
Chp. 5. 
Pierson, Irene, 
Campus~. 

Everyday Manners 
~ 4-H~!m 
Girls., pamphlet., 
OSU Extension Div. 

Vanderbuilt., Amy., 
Cog>lete ~ 2!:, 
Etiquette. 

Post, Emily, 
Etiquette. 

Co-ed., mag., Apr. 
~p. 48. 

~ 
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Behavior Desired Basic Understandings 

Develops more social ease Social etiquette must be 
within home roomo practiced as well as 

studied. 

D. Understanding others 

Becomes aware of why 
others around them feel 
as they do. 

To rea~ know a person 
one must understand. why 
he acts or feels as he 
does. This can only be 
accomplished if one can 
develop the ability to 
empathize with the othero 

Empathy is the ability to 
project one's self into 
the feelings of another 
person, to "put one's 
self in the other per­
son's shoes." 

Activities 

Have class plan and give a party 
for the opportunity of. practicing 
social etiquette. 

Evaluate the social experience by 
discussion in terms or growth in 
social competence, and in ability 
to make new friends. 

Resources 

Fix bulletin board entitled "How 
well do you understand your fri­
eDds?11 Picture gossiping girl with 
subtitle "Why does she gossip?" J. 
picture a boy driving recklessly 
with subtitle ''Why does he drive so 
fast?"; picture girl babysitting 
with subtitle "Why does she like 
children?" 

Murray, John, M.D., 
Normal Personality 
Development, pam­
phlet. To help students understand 

empathy divide class into pa:irs. 
Have each couple find some pro­
blem about which they disagree. 
Then have couple try to use 
empathy', not to change his own 
viewpoint, but to understand 
and respect the viewpo:i;nt of the 
other person. 

\1\ 
0 



,----------, 

Behavior Desired 

Becomes aware of cultures 
and customs of other 
nationalities so that one 
can better understand why 
a person from another 
country feels and acts as 
he does. 

Basic Understandings 

Customs in other cultures 
are different from those 
in the United States o To 
understand a person from 
another country one needs 
to study bis culture and 
meet his people when pos­
sible. In this way one 
can gain greater e:npathy 
for his customs and 
beliefs. 

Activities 

Role-play situations in which stu­
dents react as they feel their 
friends would react to the situa­
tion. Example: A boy breaks a 
date with a girl giving question­
able reason. Role-play how the 
girl will react. Now reverse the 
role and let the boy play the'part 
of the girl. 

Read article "A Living Doll11 • 

Point out that the main character 
could not empathize with her 
mother until she herself could 
be understood by her boyfriend. 

Have class plan social event for 
foreign students for opportunity 
to practice social etiquette and 
gain better understanding of 
other countries. 

Use local person or persons who 
have been abroad to show slides 
or movies of people from other 
cultures. Have talks on customs 
of different nationalities. Have 
international student from nearby 
high school or college visit and 

Resource a 

Schuman, Sylvie, 
11A Living Doll", 
Co-ed, mag., Feb. 
~ 

Najafi, Najmeh., 
Persia Is .Ml Heart. 

give first hand study of his country. \.rt .... 
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Behavior Desired 

Develops a respect for 
arts and crafts of other 
nations. 

Develops a respect for 
international understand­
ing. 

Develops understanding 
of different races in 
one's own community. 

Gains insight into the 
problems faced by the 
Negro race. 

Gains understanding of 
ways to help improve the 
racial problem in our 
own community. 

Basic Understandings Activities 

Many of the arts and Exhibit arts of other countries. 
crafts of the older civil-
izations are superior in 
quality. 

Regardless of differences 
in customs, mankind has 
much in common with his 
brother. 

To understand the Negro 
problem one must empath­
ize with the Negro. 

Integration in the schools 
is making slow progress 
in increasing interracial 
understanding. 

The home and school are 
both the two major insti­
tutions affected by the 
proaesses of desegrega­
tion and integration. 

Have student report on article 
"I Married a Moslem"• 

Study foods and set up interna;.. 
tional dinner service. Example: 
Use Japanese chopsticks and rice 
bowls. 

Students could obtain "pen pal" 
list and write to high school 
students of other lands. 

Discuss question of integration 
in our state, community, and 
local school. 

Study problems of Negro student.­
his school facilities, his 
economic status, his occupational 
opportunities, and his home life. 

Have student report on article 
dealing with interracial under­
standing through home and family 
life. 

Resources 

Dabbagh, Nancy E., 
" I Married a Moslem" , 
Q2.QS! Housekeeping, 
Mar. '.58. 

Public Affairs 
Pamphlets: 
~ Negro in Aprica, 
No. 95. 
The Races of Man­
kind, No. BS.­
Segregation !!!2:. ~ 
Schools, No. 209. 

Jefferson, Ruth, 
. 11 Interracial Under­
standing", Journal 
of Home Economics, 
Feb~9, pp. 87-930 

\J\ 
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Behavior Desired 

Becomes aware of the pro­
blem of integration in 
the public school system. 

Gains an understanding 
and helps others to 
understand international 
differences. 

Basic Understandings Activities 

Integration in the schools Discuss positive suggestions for 
may have greater success improving interracial relations in 
in improving interracial the public schools. 
relations if it starts in 
primary grades where pre-
judices are limited. 

Interracial understanding Role-play situations in which ~tu-
is a two-way process. dents may empathize with characters 
Both the white groups and to portray their roles. Example: 
the Negro need to modify Negro student being integrated into 
some of the attitudes the white school; international 
learned; both need to dis- bride in American home• 
cover that they share 
similar values in personal, 
family, and social living. 

Prepare an international exhibit. 
Borrow materials from persons in 
neighborhood. If costumes are 
available ask persons to wear or 
exhibit them and man the booths. 
Invite the public. 

Resources 

\J'l 
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Behavior Desired Basic Understandings 

Ao Getting Along With the Opposite Sex 

Develops acceptable dat­
ing skills and behavior 
which meets a personal 
code of ethics and also 
wins the approval of the 
peer group. 

Dating problems are com­
mon among teen-agers and 
as such, may be regarded 
as a normal part of grow­
ing up. 

A good date is a person 
who is a good sport, is 
interesting to talk with, 
practices good grooming 
habits, is courteous and 
dependable. 

Activities 

Prepare a bulletin board entitled 
"What Makes a Good Date?" using 
Do I s and Don' ts• Example: Pic­
ture girl well-groomed versus girl 
not well-groomed; picture girl and 
boy courting in car versus girl 
and boy enjoying soda at drug·store 
or engaging in sports or games. 

Set up question box and place in 
convenient spot for students to 
submit questions anonymously on 
dating problems. 

Resources 

Have students evaluate themselves 
as to areas they need to work on 
in dating. Use questionnaire 

Okla. State Guide, 
p. 1.31. 

"Am I a Good Date?• 

Divide class into small groups to 
decide what five questions are 
more in;>ortant than the others for 
being a good date. Tabulate 
results of all groups. 

Assign another date questionnaire-­
one specifically for boys and a · 
different one specifically for 
girls. 

~ 



Behavior Desired 

Gains some .knowledge of 
the differences that 
exist between the sexes. 

Gains understanding of 
why sexes react differ­
ently. 

Gains understanding that 
a person's teJ11.Perament 
needs to eoJ11.Plement the 
teJII.Perament of his date. 

Gains some .knowledge of 
acceptable dating skills 

Basic Understandings 

Boys take the aggressive 
role in asking for dates. 

The sexes differ psycho­
logically and physicall,y. 
Women outlive men by 
about three to six years. 

Activities 

Assign reading on rules of dating 
such as who pays, who asks for 
date, etc. 

Prepare charts showing physical 
growth development differences 
between the sexes. 

Men have more physical Discuss the real and cultural~ 
strength than women. determined differences between 
Women can adjust better the sexes. 
to real crises since soci-
ety permits them to Assign readings on physical and 
release tension by crying. emotional sex differences. 
Women live more in the 
realm of feelings while 
men live more in the realm 
of deeds. 

Usuall,y it is necessary 
to date a number of 4if­

Show film: 11 It Takes All Kinds". 

ferent people before one Discuss the following character­
can be sure what type per- istics in ~emperament: 
son is most desirable and "What characteristics in tempera-
interesting to date. ment do you have?" 

Resources 

Landis, Judson and 
Mary, Personal' 
Adjustment Marriage 
~ F5mi],y Living, 
Chp. o 

Breckenridge and 
Vincent, Child 
Development. 

Duvall, Evelyn, 
When You Marrz, 
Chp. 16. 

Landis, Paul, ~ 
Marriage ~ ramil;y 
Living, Chp. • 

Landis, Paul, !2!!:, 
Marriage !!E 5ami],Y 
Living, Chps. and 
6. 

"What temperament qualities do you 
admire and dislike in your friends?" 

Usually the real causes 
of failure to continue 
dating are self-centered­
ness, aggressiveness, or 

Use dating IQ tests from teen-age Co-ed, mag., Oct. 
magazine to stinmate response. '57, p. 19. 

\.n. 
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Behavior Desired 

Gains appreciation of the 
importance of being able 
to converse easily and 
well. 

Develops ability to make 
wise choices in selection 
of dating partners. 

Is aware of some of the 
problems as well as 
advantages arising from 
"steady" dating. 

Basic Understandings 

inability to make others 
feel comfortable. 

It is important to know a 
variety of topics of pop­
ular interest about which 
to talk. 

Sometines what makes a 
person a good conversa­
tionalist is the ability 
to listen well to others 
talking. 

Activities 

Select a "Queen of Conversation" 
from the class by popular vote 
and interview her in class about 
what she considers to be suitable 
topics for conversation on a 
date, in a mixed group. 

Have students bring to class suit­
able topics for conversation and 
practice intelligent questioning 
and listening in couples. 

It is better not to accept Present the question: "Is it all 
a blind date unless one right to accept a blind date? 11 

has met the person first, 
or lmows the person Role-play "setting a friend up 11 

arranging the blind date. for a blind date. 

The biggest disadvantage 
of going steady at the 
high school level is the 
danger of not developing 
ability to judge differ­
ent personalities for 
later mate selection. 

Have students evaluate themselves 
by writing a short paper on "How 
Can I Be a More Dateable Person?" 

Introduce the topic of steady 
dating by discussing: ''What does 
'going steady' mean? 11 

Show film: "Steady Dating" 

Resources 

Co-ed., mag • ., Feb. 
I 58 J po 25 • 

McDermott and Nicols, 
Liv:ing with Young 
Moderns, Chp. 5. 

Landis., Judson and 
Mary, Personal 
Adjustment Marriage 
and FSmi].y Living., 
Chp. • 

Duvall, Evelyn, 
Famil.y: Living, 
Chp. 11. 

V\ 
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Behavior Desired 

B. Standards of Behavior 
Gains a sense of respon­
sibility for personal 
actions. 

Basic Understandings Activities 

Advantages of going steady List on blackboard the advantages 
as given by Duvall& and disadvantages of steady dat-
(a) Belonging to someone ing at the high school level. 

who belongs to you 
(b) Going with someone whom 

you prefer to others 
(c) Being Sllre of a date 

when you want one 
(d) Being in a social set 

made up of "steadies" 
(e) Having informal., ine:x- Have one student read "Sweet 

pensive fun with a Lorraine" article on problems of 
person with whom you g6ing steady and report it before 
can relax the class. 

Disadvantages of going 
steady: 
(a) Having variety of 

friendships limited 
(b) Limiting choice of 

"the one 11 

(c) ~aving some facets 
of your personality 

Discuss ways to break off going 
steady. 

Role-play some acceptable ways 
of breaking off with a steady. 

undeveloped 
(d} Getting involved may 

become overly absorbing 
(e) Becoming too intimate 

with steady. 

A student represents his 
school., his fellow teen­
agers., his family., and 

Read to class the article about 
being a public relations repre­
sentative. 

Resources 

Landis., Judson and 
Mary., Personal 
Adjustment Marriage 
and Family Living, 
Chp. 5. 

Public Affairs 
Pamphlet., Going 
Steady. 

Schuman, Sylvie, 
"Sweet Lorraine", 
Co-ed., mag • ., Sept. 
'56, p. 20. 

"Your Public Rela­
tions"., ~., mag • ., 
Feb. 158., P• 26. \J'l. 
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Behavior Desired 

learns what is acceptable 
and what is unacceptable 
peer group behavior in 
relation to intimacy in 
dating. 

Understands the impor­
tance of setting up and 
maintaining a good work­
able moral code for 
datingo 

Basic Understandings 

himself in the way he con­
ducts himself. 

It is natural to want to 
show affection, but it is 
not advisable to kiss on 
the first dat.e. Two fal­
lacies often believed by 
yo'Wlg people are that a 
boy expects a girl to 
"court", and that a girl 
considers a boy who does 
not try to make advances 
to be slow. 

Activities 

Discuss questions concerning the 
good night kiss: 
(a) Is kissing good night on the 

first date acceptable? 
(b) If a boy shows the girl a 

delightful evening, is the 
girl obligated to kiss him 
good night as payment for 
the fine time? 

(c) Is a boy considered to be 
"slow" if he does not try to 
kiss the girl good night? 

The middle class society 
holds a definite and 
established standard in 
that it forbids sexual 
union before marriage. 
Degrees of intimacy within 
reason, excluding sex union, 
are acceptable, however. 

Study the basic moral codes 
regarding: 
(a) Necking 
(b) Petting 
(c) Pre-marital sex relations 

The best way to prevent 
alienating friends is to 
avoid a situation that 
is questionable• 

Show film: "How to Say No" 

Discuss situations in which it 
is necessary to say "no" and the 
best ways to say it. 

Resources 

Landis., Judson and 
Mary., Personal 
Adjustment Marriage 
and Family Living, 
Chp. 6. 

Duvall, Evelyn, 
Facts of Life and 
L:>ve., Chps. 10 and 
11. 

Clark., Edwin L., 
Petting Wise .Q!. 
otherwise? 

. Menninger, William, 
and others, How to 
be a Successful 
Teen-Ager. \1\ 
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Behavior Desired 

Understands the part the 
family plays in setting 
up and maintaining good 
moral ethics. 

Gains an understanding 
of the effects of nar­
cotics on the indiv­
idual. 

Gains some knowledge of 
where one can get help 
in overcoming habits of 
narcotics. 

Basic Understandings Activities 

The responsibility for main­
taining moral standards in 
dating should be shared by 
the gir 1 and boy, but in 
practice the girl is expected 
to take the lead. 

Some young unwed mothers 
want to have babies as a 
means of seeking revenge 
against overly rejecting 
parents. 

Study some of the reasons why 
boys and girls 11get into 
trouble". 

The user of narcotics will Arrange bulletin board entitled: 
be effected in one or more "Can Narcotics Affect Dating 
of the following ways: Habits?" Picture charts giving 
(a) Emotional dependence facts about narcotics lessening 

on the drug one's ability to think clearly 
{b) Tolerance to the drug or react to stimuli. 
(c) Physical dependence 

on the drug 

The potential addict is 
one who is emotionally 
unstable and immature. 
He often seeks pleasure 

. and excitement outside 
the conventional realm. 

Alcoholism is an illness 
and needs to be treated 
as such. 

Have students give symposium on 
alcoholism, nareotics, and 
smoking. 

Ask member of Alcoholic Anonymous 
to speak to the class. 

Obtain from police force samples . 
of drugs to show class. 

Resources 

Duvall, Evelyn, 
Facts of Life and 
~, Chp:T.°-

Public Affairs 
Pamphlets, 
Alcoholism Is a 
Sickness, NO: 1180 
What Can We Do 
About the Drug 
Menace?, No. 186. 

Okla. State Dept. of 
Education, Alcohol 
and Narcotics~­
cation, pamphlet~ 

\J"l 
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Behavior Desired 

Develops some ability to 
express own values and 
goals. 

c. Family Understanding 

Develops ability to find 
humor in fami]J problems. 

Gains understanding and 
appreciation for family 
unity. 

Basic Understandings 

To overcome alcoholism 
one mst desire to be 
treated and 1811st be will­
ing to abide by the 
treatllll9nt. 

Some people use narcotics 
as escapes or substitutes 
for basic satisfactions 
in lite. Every person 
needs to find a reason for 
living that will lend 
meaning to lite. 

Activities 

Consult a local police officer who 
serves on the night force about the 
effect of the use of alcohol and 
other narcotics upon family lite. 

Assign students te write individ­
ually, the values and goals worth 
striving for that will make it pos­
sible for one to make choices, keep 
one's balance, and give one a sense 
of direction. 

Humorous anecdotes regard- Arrange a bulletin board entitled: 
ing family living relax- "Families Add Spice to Life". Use 
ing tensions for its cartoons illustrating lighter side 
members and make family of family problems. 
living more fun. 

Family problems arise due 
to mismanagement of time, 
money, and responsibil­
ities. Family council is 
oae way to approach these 
problems. 

Have class tell humorous anecdotes 
about family members• Discuss 
value of seeing humorous side of 
family problems. 

Show films: "You and Your Fami]J"; 
11Family Life"; 11You and Your Parents" 

Resources 

8' 



Behavior Desired 

Realizes that to become 
independent of family as 
one grows up is a natural, 
normal process. 

Develops ability to 
understand why parents 
resent their children's 
11 growing away" and to 
find ways of combating 
this. 

Gains some understanding 
of how to achieve accept­
ance in peer group and at 
the same time gains par­
ent understanding. 

Basic Understandings Activities 

Process of "growing away'' Discuss points shown about family 
from the family is natural situations. Decide how class mem­
and normal. Freedom and bers can make their family life 
responsibility should be more satisfying. 
given children on basis 
of maturity rather than 
calendar age• 

A well-integrated ado­
lescent will seek to 
understand why his par­
ents behave as they do, 
and to profit by his 
association with them. 

Adolescents are at an age 
when they want to gain 
independence from parents. 

Use questionnaire "How Do You Rate 
as a Family Member?". 

Have class discuss the most fre­
quent situations in which they 
feel understood and misunderstood 
by their parents. 

Study parent-adolescent problems 
such as the following: 
(a) Use of the family car 
(b) Time to get home at night 
(c) Having friends in the home 
(d) Lack of privacy 
(e) Use of the telephone, tele­

vision, radio, and other 
family facilities 

(f) Presence of money problems 

Discuss recent television programs 
about typical family life. Com­
pare the television characters 
to personal family members. 

Resources 

Okla. State Guide, 
pp. 96 and 97. 

Landis, Jud.son and 
Mary, Personal 
Adjustments Marriage 
!!E, Far1i Living, 
Chps. , , and 7. 

Duvall, Evelyn, 
Family Living, 
Chps. 5, 6, and 7. 

Public Affairs 
Pamphlet, Keeping 

Adolescents need to gain 
recognition among their 
peers by being like them. 
They want parents to give 
them the same freedom as 
other parents are giving 
their children. On the 
other hand, they want to 
maintain good relations 
with parents · YE, with Teen-Agers, 

Select a class committee to inter- No. 127. 
view parents regarding adolescent-
parent problems and report to class. ~ 



Behavior Desired 

Gains knowledge and 
skills in discussing 
parent-.adolescent situa­
tions openly in a 
mature manner. 

Develops better relation­
ships with elderly family 
members by understanding 
and helping them feel 
more like a part of the 
family. 

Becomes aware of impor­
tance of empathy in 
understanding famil.7 
members, including 
grandparents and siblings. 

Basic Understandings 

Better relations between 
parents and adolescents 
can be obtained by dis­
cussing problems in an 
open mature manner. 

Older relatives can be 
enjoyed'when they are 
recognized and accepted 
as contributing fam:i.13' 
members. 

Activities 

Set up panel on parent-adolescent 
problems. 
(a) Assign students to act as 

parents on panelo 
(b) Ask parents to come to class 

to be on panel discussion to 
give their viewpoints. 

(c) Widen panel by asking min­
ister, school counselor, · 
Family Service personnel 
from YW or YMCA to be on 
panel. 

Present skit: "But, Grandmother, 
Please 111 

Discuss reasons older relatives 
in the home need to be understood 
and accepted. Try to empathize 
with them by role-playing. 

Resources 

Life Adjustment 
Pamphlet, !!.2!!. ,i2 
~ with Parents. 

Grossman, Jeans., 
You Don't Have to be 
Perfect evenif you 
!!:!. .! parent, pam­
phlet. 

Okla. State Guide, 
p. 137. 

Public Affairs 
Pamphlet, When ~ 
Q!:2! Older. 

Select a class committee to visit OSU Extension 
elderly persons in the community Bulletin, The ~ 
and report to class. of Growing Old. 

Role-play or discuss home situa- Okla. State Guide, 
tions in which one needs to PP• 83 and 84. 
empathize with elderly relatives •. 

Understanding of siblings Study problems between siblings. 
is needed to improve 

Landis, Judson and 
and Mary, Building· 
~ Life, Chp. 200 relationships. 

j()' 



Behavior Desired 

Understands parents and 
other members of the 
family. 

Basic Understandings 

Putting one's self in the 
role of others help• him 
better understand other 
members of his own family. 

Activities 

Role-play family situations such 
as trouble over who gets the 
family carJ two sisters wearing 
each others clothes; two brothers 
sharing same room with different 
hobbies to display; conflict over 
use of the telephone; parents 
disapproval of daughter's selec­
tion of a date. Then reverse 
the roles to get the feel of 
being "the other". 

Resources 

Life Adjustment 
Pamphlets, 
Life with Brothers 
and Sisters• 
Helping Brothers 
and Sisters Get 
Along. -

Understands that it is 
not uncommon for family 
members to differ over 
the value and worth of 
objects. 

Families need more under- Dramatize the skit: "Television Okla. State Guide, 
standing among all the Troubles" Discuss possible solu- P• lL.Oo 
members. A good way to tions to such a problem. 
achieve this understanding 
is through family councilsoHave students write short paper 

on "When I Get to Be a Parent, 
I will ••• 11 

Recognizes how family A family council is &n 
unity can help both indiv- open discussion with all 
idual members and family family members present 
as a whole. to present problems and 

suggestions for improving 
family relations. 

Prepare bulletin board showing con­
tributions of each family member to 
harmonious living. Use this exper­
ience as an evaluation of student 
progress. 

Discuss question: "What is a 
family council?" 

Landis, Judson and 
Mary, Personal 
Adjustment .Marriage 
~ Family Living, 
Chp. 80 

8; 



Behavior Desired 

Euts into action improv­
ing family relations. 

Basic Understandings 

Better understanding can 
come about by acting 
instead of merely dis­
cussing problems as a 
classo 

Activities 

Have class dramatize a good family­
council. Discuss such family pro­
blems as use of the telephone, 
television, radio, or family car. 
Have students try to council on 
money matters which includes . · 
counciling of all family members. 

Summarize the value of the family 
council in working out solutions 
to the problems that are satis­
factory to all members of the 
family. 

Assign home project: "What Can I 
Do to Help IJYq)rove MiY: Family 
Relations?" 

Have students report the project 
in three parts as follows: 
1. State the Problem 
2. Plan of Action 
3. Evaluation of the Results 

Each student could work on some 
personal family problem such as 
planning a family night, planning 
a family council., working out 
such family problems as the use 
of the telephone, television, 
radio, and family car. 

Resources 

~ 



Behavior Desired Basic Understandings Activities 

Invite students to share family 
project results with the other 
members of the class. 

Resources 

~ 



Behavior Desired Basic Understandings Activities Resources 

A. Qualities One Needs to Develop and Qualities One Should Look for in a Mate 

Understands th.at physical 
characteristics are not 
the most important fac­
tors in mate selection. 

Understands that there 
are family patterns of 
behavior that affect 
marriage. 

Prepare bulletin board using pic­
tures of young people of all types 
and title "Whioh One Would I 
Choose? Which Would Choose Me?" 

Physical appearance is Discuss the statement "Marriage 
not a good basis on which is no better than the material 
to judge character. that goes into it. 11 

Show film: "Marriage Today" 
Discuss how the two young couples 

Adams and Packard, 
!!2!. ~ lli.! ! ~., 
Chp. 10. 

Love is not likely to 
la.st unless there are 
many things upon which 
love can continue to 
grow. 

in the film built lasting marriages. 

Family background plays Have students evaluate case 
a big part in condition- studies or stories of marriage. 
ing young people for their Decide what conditions effected 
future marriages. these marriages. 

Successful marriages are 
due in part to: 
(a) Happiness of parents 
(b) Lack of parent-child 

conflict 
(c) Good physical health 
(d) Well balanced per­

sonality 
(e) More than one child 

1n the family 

Set up panel of a young married 
couple and a parental couple. 
Discuss "Background factors that 
affect marriage." 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living., 
Chp. 9. 

°' °' 



Behavior Desired 

Realizes that personality 
needs of people differ 
widely and different 
personality types are 
admired and loved by var­
ious types of people. 

Develops an interest in 
observing personality 
types and analyzing one's 
own personalit,y needs. 

Understands that to find 
a choice mate one must 
develop personal quali­
ties of being a choice 
mate. 

Understands the value of 
homogamy in mate 
selection. 

Basic Understandings 

Personality needs differ 
with the individual. Some 
needs are complemented, 
in that a person is 
sought who makes up for 
one's own deficiency. 
Other needs are met in 
terms of response such as 
"He makes me feel wanted, 
or protected." 

Marriageable people 
develop the ability to 
identify with others, to 
put themselves in the 
place of others and feel 
as they feel. 

It is important to recog­
nize the qualities and 
characteristics that are 
needed for happy harmon­
ious livingG 

There are several persons 
one could marry success­
fully. 

The tend~ncy is for peo­
ple to marry those who 
are about the same age 

Activities Resources 

Show film: "Choosing for Happiness" 

Discuss from basis of film the 
characteristics or qualities 11 111 

would choose in a mate; and what 
qualities 11 111 need to develop to 
be a good mate. 

Duvall., Evelyn, 
When You Marry, 
Chp. 1. 

Study personality traits necessary Strain, Love at the 
to being a good marriage partner. Threshold, Chp. ~ 

List favorable personality traits 
on the blackboard. 

Divide into groups and discuss 
importance of adaptability, 
empathy, and paroblem solving 
ability in marriage. 

Discuss the question: 11 Is there 
a 10ne and Only' for you? 11 

Relate a case, either true or 
imagined, to illustrate each homo­
gamous characteristic as listed: 

Foster, Marriage and 
Famil~ Relations, 

p • 

Johnson, Looking 
Toward Marriage. 

Duvall, Evelyn, 
Family Living, 
Chp. 13. 

°' -.J 



Behavior Desired 

Gains some ability to 
judge likeness and dis­
similarity in background 
factors as a basis for 
exercising good judgment 
in mate selection. 

Gains some knowledge of 
the similarities which 
should be matched in DBte 
selection. 

Gains some understanding 
of the importance of 
religion for personal 
and home stability. 

Basic Understandings 

and of similar stature, 
health, intelligence, tem­
perament, race, religion, 
educational level, socio­
economic class, and 
nationality. 

People tend to marry those 
who have the same drinking 
and smoking habits and the 
same leisure time activ­
ities. 

In mate selection persons 
are wi•e to choose those 
of like interests since 
marriages grow into com­
panionship when interests 
are shared. 

Sociologists tell us that 
people who are church 
members have happier mar­
riages on the average 
than those who have had 
nothing to do with the 
church. 

Activities Resources 

(a) Similar background Landis, Judson and 
(b) Similar values and goals Mary, Personal 
(c) Similar religious background Adjustment Marriage 
(d) Common interests and habits and Family Living, 
(e) Similar hobbies and recreation Chp. 10. 
(r) Similar educational exper­

iences 
(g) Same race and nationality 

Shaw Films "Choosing Your Mar­
riage Partner". Discuss the 
factors of emotional maturity, 
fa~ background, philosophl' 
ot life, and harmony of person­
alities, which were brought out 
in the film as being necessary 
to consider in selection of a 
marriage partner. 

Display pictures or show home 
movies of a church wedding. 

Assign reading about the impor­
tance of religion for personal 
and home stability. 

Landis, Paul, Your 
Marriage !!!Si FamilY 
Living, Chp. 10. 

Skidmore and Cannon, 
Building Your !E,­
riage. 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
Chp. 13. 

~ 



Behavior Desired 

Gains some understand:ing 
of the problems arising 
in interfaith marriages. 

Basic Understandings Activities 

Many people through their Have class analyze just what 
religion, are able to dev- religion :means to them personally., 
elop a working philosophy apart from their families. 
of life which gives them 
a better perspective of 
themselves and the world 
around them. 

Interfaith marriages 
have less chance for 
happiness than marriages 
within the same reli­
gious faith. 

Ask representatives from the Pro­
testant., Catholic., and Jewish 
faiths to come before the class 
and discuss mixed marriages from 
their respective points of view. 
If cannot get minister, priest, 
or rabbi to attend class., send 
representatives to the church 
offices to get inf0rmation for 
the class. 

Resources 

Duvall, Eve~, 
Family Living, 
Chp. 13. 

Tyler., Wilfred and 
Frances, !h!_ Little 
World of Home. 

Public Affairs 
Pamphlet., ..Y: .! 
!!E:z Outside !t 
Religion., No. 204. 

B. Problems of Teen-Age Marriages 

Understands problems 
which may arise in a 
young marriage. 

The median age at first 
marriage for young men 
and women in the United 
States today is approx­
imately 20 for women and 
22 for men. 

Prepare and eJCPlain to students 
charts on marriage statistics. 

Discuss the question: ''What is 
the best age for marriage?" 

Landis, Judson and 
Mary., Personal 
Adjustment Marriage 
~ Family Living, 
Chp. ll. 

The divorce rate decreases Discuss problems of teen-age mar-· Duvall, Eve~, 
as the age at marriage riages. Consider the r,ctors of Family Liv-'~g, 
increases. maturity., in-laws., money., readi- Chp. 14. 

ness to settle down., education, 
and children desired. °' '-0 



Behavior Desired 

Understands that high 
school marriages are 
frowned upon in so• 
conmmnities. 

Understands that respon­
sibilities that might 
alter personal plans 
come with marriage. 

Understands that level of 
maturity achieved by twe 
people has more to do 
with successful marriages 
than age at which they 
marry. 

Basic Understandings Activities 

Couples who marry at a Conduct a class poll on the ques-
very early age are more tion: 11Should a couple depend on 
likely to be dependent on parental subsidy after they 
their parents for guidance marry?" 
as well as for financial 
support. 

School boards have no 
legal right to expel or 
suspend students for mar­
rying, but surveys indic­
ate that students who 
marry tend to drop out of 
school. 

Early marriages might 
mean the end of' educa­
tion, and thus, the per­
son might accept a life 
work that is secondary to 
the one he would have 
preferred. 

List on the blackboard the pros 
and cons of marriage while. 1n· 
high school. Consider the 
school's attitude. 

Clip recent news articles on 
young couples getting married 
and school boards objecting to 
participation of married stu­
dents in school activities. 

Have students make a list of 
long-term goals. Discuss what 
ways early marriage could help 
or hinder fulfillment of these 
goals. 

Marriage requires that Discuss the difference between 
people be emotionally readiness for marriage and the 
mature in order to achieve age at which one should marry. 
success and happinesso 
People mature at differ-
ent ages. 

Resources 

Pub.lie Affa:irs 
Pamphlet, I!! 
Young ig Marry. 

-..J 
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Behavior Desired 

Understands the problems 
of separation if couple 
marries while boy is in 
military service. 

Basic Understandings Activities 

Couples should not allow Ask question: "What effect does 
the urgency or the excite- :military separation have upon 
ment of the situation to young married couples?" Discuss 
blind their eyes to the in small groups and report group 
fact that sound marriages results to the classo 
always require compatible 
individuals who have had 
time to get well acqu­
ainted. 

Both persons will do much 
growing and changing dur­
ing the period of separ­
ation. 

List points a young couple should 
consider concerning marriage 
before the boy goes into military 
service. 

Have young couple visit class and 
discuss their experiences of being 
separated by military service. 

c. Understanding of True Love 

Understands how love 
grows from stage to 
stage. 

U!larns that person must 
get love from family 
members and others before 
he is free to give love. 

Love is not a static emo­
tion; it changes and 
grows with each stage of 
life. 

People experience the 
development of affec­
tional maturity in about 
the same order• 
(a) Self-love 
(b) Love for mother 
(c) Love for father 
(d) Love for siblings 
(e) Love for other 

relatives 

Prepare bulletin board showing 
the various steps of affectional 
growth. 

Display chart or draw chart on 
blackboard showing the stepe in 
growth of affection from sel.r 
love to altruistic love. 

Assign class to read books and 
pamphlets on mature love. 

Resources 

Landis, Paul, Your 
Marriage and Familz 
Living, Chp. 9. 

Okla. State Guide, 
PP• 5 and 6. 

Duvall, Evelyn, 
Facts of Life and 
~' Chp. 10.-

-.J 
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Behavior Desired 

Realizes how normal love 
progresses from self love 
to love for others. 

Understands behaviors 
which are associated 
with true love• 

Realizes that the sharing 
and giving experience 
from each mate is an 
expression of true love. 

Basic Understandings 

(!) Love outside family 
(g) Interest in same sex, 

(h) 

(i) 

(j) 

same age 
Interest in same sex, 
older age 
Love for other sex, 
older age 
Love for other sex, 
same age 

(k) Love for children 
(l) Love of mankind 

One does not fall in love, 
but grows in love• Bas­
ically, falling in love 

Activities 

Have each student write an 
example of the different stages 
of love so they might fully 
understand how love is a growing 
thing. 

Discuss the question: "Does a 
person ever really fall in love 
at first sight 711 

at first sight is either 
physical attraction or it 
may be the result of a sim­
ilarity to a previous love. 

Love is a giving as well 
as receiving. It 
includes the satisfying 
of personality needs of 
both who love each other. 
Love includes physical 
attraction and sharing. 

Discuss questions: ''What is Love ?n 
"Will love carry a couple through 
all their difficulties?" 

Have students evaluate magazine 
stories they have encountered 
recently that presented unreal­
istic pictures of falling in 
love and marriage. 

Resources 

Foster, Marriage 
!m! Family Relations, 
Chp. 3. 

Landis, Judson am 
Mary, Personal 
Adjustment Marriage 
!!!,g_ Fr l:y Living., 
Chp. • 

Public Affairs 
Pamphlet, So You 
Think ~ Love, 
No. 1610 

-.J 
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Behavior Desired 

Gains ability to jlJdge 
and evaluate the 
ele•nts nece•sary in a 
lasting love. 

Recognizes "puppy love" 
as a normal atage in 
love developlDl!lnt. 

Recognizes difference 
between love and infat­
uation. 

Realizes that, with per­
sonalities that are 
similar, love has a good 
chance to develop. 

Gains ability to evaluate 
own love feelings toward 
others. 

Basic Underatandings 

Puppy love may be an 
enriching experience 
that may contribute to 
a wise and lasting love 
sometime in the future. 

Love that lasts is stable 
and deep; not a passing 
thrill. Love which is 
expressed in many ways, 
is a sharing and giving 
of experiences. 

Activities Resources 

Evaluate the type of love pictured 
in a recent movie. Did the relation­
ship of hero and heroine inclllde 
the elements necessary to be a last­
ing love? What elements were empha­
sized and what ones were lacking. 

Role..play the following subjects: 
(a) Love promotes ou~ard inter­

ests rather than self­
centered interests. 

(b) Love is lasting• 
(c) Love is wanting to share. 
(d) Love is a "we" feeling. 

Discuss the difference between 
love and infatuation. 

Show film: 11 How Do °You Know It's 
Love?" Discuss how understand­
ing, discussion, insight and 
judgment of problema affect the 
chances for a happy marriage 
among young couples. 

Assign questionnaire to help stu­
dents decide whether or not the 
love they feel for someone is the 
kind that can grow and last in a 
marriage. · 

Skidmore and Cannon, 
Building Your Mar­
riage, Chp';s. -

Duvall, Eve:cyn, 
Facts or Life and 
.!!2!.!., Chp. u. -

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Famil;y Living, 
p. 177. 

-.J 
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Behan.or Desired Basic Understandings 

D. Understanding the Purpose of the Engagement 

Understands the impor­
tance and purpose of the 
engagement period. 

Understands the job of 
the pre-marriage 
counselor. 

Realizes that there are 
certain problems that 
need to be discussed 
be.fore marriage. 

The law recognizes the 
engagement as a period of 
serious courtship, a time 
during which the couple 
can take a last careful 
look before they leap 
into mrriage, but not a 
binding legal agreement. 

The marriage counselor's 
job is to guide persons 
toward the best choice 
they can make in the 
choice of a marriage 
partner. He does not 
judge nor advise. 

Couples should discuss 
certain issues during the 
engagement period such as 
where to liveJ how to 

Activities 

Discuss the questions: "What does 
it mean to be engaged?" 11What is 
the purpose of the engagement?" 

Show film: 11The Meaning of 
Engagement~ Discuss film in 
relation to what class members 
feel engagement means today. 

Prepare bulletin board entitled: 
11:Make Sure You Are Sure". Shaw 
a couple in harmony on basic 
matters such as home, income, 
religion, and children desired 0 

Have marriage counselor visit 
class and tell of the type ser­
vice available to young couples 
contemplating marriage. 

Send out a class committee to a 
marriage counseling service to 
bring back information concern­
ing the work done by the 
organization. 

Assign reading on problems to be 
discussed before marriage. 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
Chp. 12. 

Duvall, Evelyn, 
Facts of Lite and 
Love, Chp:-1:6.-

Public Affair• 
Pamphlet, ~ .!!. 
Marriage Counsel­
ing?, No. 2$0. 

Landis, Paul, !2!!!: 
Marriage !I!! FamilY 
Living, Chp. 120 
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Behavior Desired 

Develops desirable 
attitude toward solving 
problema that might arise 
during the engagement 
period• 

Basic Understandings 

spend money; what church 
to attend; how many 
children desired; will 
the wife work? 

It is better for a couple 
to find out they are not 
suited for each other 
during the engagement 
period than to enter nar­
riage and then regret 
having married. 

A good relationship is 
one that is making pro­
gress in solving pro­
bleJll&e 

It is important to learn 
how to settle differences 
by empathizing with the 
other, attacking the pro­
blem rather than each 
other, and using the 
recognized problem solv­
ing methods. 

Activities 

List on blackboard some of the 
issues a couple should discuss 
during the engagement period. 

Analyze the statement 11A broken 
engagement is better than a bad 
marriage. 11 Discuss some con­
siderations involved in a broken 
engagement? In a bad marriage? 

Role-play engaged couples with 
different problems. Suggested 
situations: 
(a) Girl wants to go to a dance 

and boy wants to go bowling. 
(b) Girl wants to buy a new car 

and boy wants to save money 
for emergencies. 

(c) Girl wants to work after mar­
riage and boy does not want 
his wife working. 

Discuss which engagements have 
good possibilities for future 
happiness and which should be 
re-evaluated with the possibility 
of a definite break. 

Resources 

Okla. State Guide, 
p. 85. 

Landis, Judson and 
Mary, Personal 
Adjustnent Marriage 
and Family Living, 
Chp. 3, P• 330 
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Behavior Desired 

Realizes that ability 
gained in solving pro­
blems satisfactorily dur­
ing engagement I will aid 
in solving problems that 
might occur after 
marriage. 

Gains ability in evalu­
ating characteristics 
one desires in a marriage 
partner I and evaluating 
characteristics one needs 
to develop in being a 
desirable marriage 
partner. 

Basic Understandings 

Those who tend to make 
good adjustments in the 
engagement period tend to 
make good adjwstments in 
•rriage. 

Activities 

Show film: "Are You Ready for Mar­
riage?" Discuss the check-list for 
engagement and marriage offered by 
the marriage counselor. 

Assign class problem of making out 
a check sheet to heip engaged 
couples evaluate their fitness for 
marriage. 

Assign paper to cover unit on mate 
selection. Title: "The Husband/wife 
I Want to Marry; and the Husband/ 
Wife I Want to Be". Require reading 
references to expand source of 
information. 

Resources 

-.J 
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Behavior Desired Basic Understandings Activities 

A. Inportance of Starting Marriage Out On the •Right Foot" 

Understands the meaning 
ot the vows taken in the 
marriage ceremony. 

Realizes that secret mar­
riages do not supply the 
joyful experiences people 
should have when they 
marry. 

Understands that there 
are few valid reasons for 
elopement or secret 
marriage. 

The religious wedding 
ceremony starts a mar­
riage on a note of sin­
cerity and spirituality. 

There are many reasons 
why people elope or marry 
secretly. Some reasons 
are family objections, 
legality of age, impulse, 
unexpected pregnancy. 

Elopements or secret 
marriages cause people to 
suspect the couple mar­
ried because of illicit 
sexual relations. 

Play recording of marriage cere­
mony, read ceremony to class, 
display wedding pictures, or show 
home movies of church wed.dingo 

Prepare bulletin board picturing 
a planned church or home wedding 
versus an elopement or secret 
:marriage. 

Divide class into small groups 
and each group take a discussion 
question on planned weddings 
versus elopements: 
(a) Discuss reasons some people 

elope or marry secretly. 
(b) Discuss difficulties which 

might arise from secret 
marriage or elopement. 

(c) Discuss the advantages and 
disadvantages of planned wed­
dings either at home or at 
church. 

Act out skit: 11Thorns of Secret 
Marriage" 

Resources 

Strain, f2!!. at~ 
Threshold, pp. 118-
133. 

Okla. State Guide, 
p. 146. 

-..:i 
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Behavior Desired Basic Understandings 

Understands that a 
beginning improves 
of making a happy 
marriage. 

good Church or home we4dings 
chances require planning in which 

fami]J' members enjoy 
participating. Elope­
ments, although they are 
less costly, may take 
their toll in stress and 
strain because of the 
necessity to keep the mar­
riage a secret. 

Activities 

Discuss the skit and list on black­
board the advantages and dis­
advantages or secret marriages 
and elopements. 

Resources 

Understands reasons peo­
ple marry and understands 
the compensations to 
e~ect from married life. 

People marry to establish Assign class reading to find out 
a home for companionship, why authorities feel a good 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
p. 192. 

for seiru.al satisfaction, beginning is important to a last­
and for social acceptance. ing marriage. Discuss findings 
These desires are dif- with the class. 
ficult to achieve in 
secret narriage. 

A person who is mature in 
the growth of his affec­
tions is one who realizes 
that he must prepare for 
marriage during the 
courtship and engagement 
an4 that a hasty secret 
marriage may defeat this 
purpose. 

Write a paper on "The Kind of Foster, Marriage 
Wedding I Want and Why11 • Evaluate !E!!, F4mi]y Relations, 
the paper as to how this can be pp. 9 -104. 
achieved through a planned church 
or home wedding. 

Plan a simple wedding for a young Popen.oe, Marriage, 
couple that may be impressive but Before!!!!! After, 
not a financial strain. pp. 12.3-14.So 

Discuss the etiquette and the 
cost involved in a wed~ing. 

-.J 
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Behavior Desired 

Understands the marriage 
customs and laws of the 
state. 

Understands that states 
differ in their laws 
regulating marriage 
because of marriage cus­
toms of that section of 
the country. 

Understands reasons some 
states require waiting 
period from the time the 
couple gets their marriage 
license to the date of 
the wedding. 

Basic Understandings 

The most common form of 
marriage is monogamy, the 
marriage of one man to 
one women. 

The laws in each state 
tend to be based upon the 
marriage customs of that 
section of the country. 

All states now recognize 
the necessity for prohib­
iting marriages which 
might produce defective 
offspring. 

Authorities believe that 
many ill advised and 
potentially unhappy mar­
riages can be prevented 
if people are forced to 
hesitate a little before 
rushing into marriage. 

A pre-marital examination 
is for the purpose of 
discovering diseases . 
which might affect off­
spring, to obtain blood 

Activities 

Discuss question: 11Wby does the 
state pass laws regulating mar­
riage?" 

Show film: "Marriage Customs and 
Laws". Discuss the laws and 
customs of the home atate. 

Ask lawyer to visit class and dis­
cuss the home state laws regulating 
marriage. Have the lawyer evaluate 
the home laws to laws of other 
states. 

Resources 

Discuss such questions as follows: Landis, Judson and 
"What is the most common form of Mary, Personal 
marriage in the world today?" Adjustment~Marriage 
"Why do marriage laws differ from ~~Living, 
state to state?11 Chp. 15~ ·· 
11Wby should laws object to con-
sanguineous marriages? Affinity 
marriages?" (Have a student 
define these words and report 
definitions to class.) 
11What are the legal steps for get­
ting married in the home state?" 
11What is the purpose of the pre­
marital examination?" 

Invite a married couple 'to visit 
class and tell of their experiences 
in getting their blood tests. -.J 
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Behavior Desired Basic Understandings 

test, and to give chance 
for couple to ask ques­
tions about sex in 
marriage. 

Activities 

Send a student to visit the school 
nurse for the purpose of obtaining 
information about haw to secure a 
blood test. Have student report 
learnings to class. 

B. Meeting Problems and Making Adjustments in Marriage 

Understands the importance The honeymoon gives the 
of a honeymoon which pro- newlyweds an opportunity 
vi.des a couple the first to meet the first exper-
e:xperience of marriage ience of marriage away 
away from people they from people they know and 
know. who know them. 

Principles to guide 
couple in planning their 
honeymoon a 
(a) Should not be so 

expensive it will be 
a burdensome debt. 

(b) Should be free from 
the rush and hurry of 
ordinary living. 

(c) Should be spent in 
complete privacy 

(d) Should be where couple 
can enjoy social and 
recreational activ­
ities they both enjoy. 

Plan a bulletin board picturing a 
couple II just married" leaving· the 
church. Picture below different 
places they may spend their honey­
moon. 

Discuss following: 
(a) Inportance of honeymoon away 

from families and friends 
(b) Importance of honeymoon 

immediately following the 
wedding 

( c) Different ways or spending 
honeymoon--their advantages 
and disadvantages 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and FEmilY Living, 
Chp. • 

co 
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Behavior Desired 

Understands that all 
marriages require some 
adjustments. 

Understands that each 
member of the family 
must do some adjusting 
to maintain a happy 
marriage. 

Basic Understandings Activities 

The seven chief areas in Display charts with graphs to 
which :married couples show areas of agreement and dis­
JIIUSt reach workable agree- agreement among married couples. 
ment are: 
(a) Money management 
(b) In-law relationships 
(c) Sex adjustment 
(d) Social and recrea-

tional activities 

Discuss the adjustments a couple 
has to make and suggest other 
ways adjustments could be made. 

(e) Association with friends 
(f) Religious adjustment 
(g) Training and disciplin­

ing children 

People do not change their Discuss the statement "He/She 
basic habits and beliefs will change his/her bad habits 
after marriage. after we are married." · 

Resources 

Landis, Judson and 
Mary, Building! 
Successful Marriage, 
pp. 354-357. 

Duvall, Evelyn, 
Family Living, 
Chp. 15. 

A happy marriage is an 
accomplishment that 
requires the reconciling 
of differences. 

Role-play irritations among McDermott and 

Differences can be 
resolved in many instances 
by the following problem 
solving methods: 
(a) Recognize whether or 

not a real problem 
exists. 

(b) Face the problem. 

couples and how they overcome or Nicholas, Living 
adJust to the situations: for Young Moderns, 
(a) Husband wants to spend Christ- Chp. 8. 

mas with his family; wife 
wants to visit her family. 

(b) Husband wants to buy a new 
car J wife wants to buy a 
house--they cannot do both. 

(c) Wife wants to attend one 
church, and husband's view­
point conflicts with hers. 

Public Affairs 
Pamphlet, Building 
Your Marriage, 
No. ll3o 
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Behavior Desired 

Understands the impor­
tance of settling pro­
blems by discussion 
rather than by quarrel­
ing. 

Basic Understandings 

(c) Seek the cause. 
(d) Decide upon a goal or 

course of action. 
(e) Begin working in a 

positive way to carry 
out the plan for 
solving the problem. 

The difference between 
discussion and quarreling 
is that in a discussion 
people attack the problem, 
while in a quarrel they 
tend to attack each 
other. 

Quarrels in marriage are 

Activities 

(d) Husband wants to go on a 
weekend fishing trip; wife 
wants to visit friends who 
live out of tOlfil. 

(e) Both husband and wife work 
outside the home. Wife feels 
husband should help with the 
hous.-work; husband feels this 
is woman's work because he 
washes car and cares for lawn. 

(r) Wife frequently suggests they 
eat out; husband objects 
because he likes home cooking 
and feels eating out is too 
expensive. 

Discuss the differences between 
quarreling and talking out the 
differences. 

Show film: 11Who 1 s Right ?11 Discuss 
the roles of the husband and the 
wife in the film. Suggest ways 
to solve their problem. 

likely to be more damaging Analyze a recent quarrel with a 
than those among friends friend. How much of it was due to: 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Familz Living, 
Chp. 3. 

because married people, (a) A real difference in viewpoint? 
knowing one another's (b) Tiredness? 
weaknesses, may attack (c) Misunderstanding? 
them purposely. co 
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Behavior Desired 

Gains some knowledge of 
acceptable ways in which 
a person can relieve 
tension without hurting 
his marriage partner. 

Understands how a family 
conference brings things 
out into the open in a 
peaceful way to avoid 
friction. 

Understands the value of 
good in-law relation­
ships in marriage. 

Basie Understandings Activities 

(d) Irritation over something 
besides the quarrel? 

( e ) Anything else? 

Resources 

Constructive outlets for Discuss acceptable ways 
relieving tension might being tension. 

of reliev-

participating in physical 
exercise, absorbing self 
in creative activity, 
exercising a good sense 
of humor. 

Any situation in which 
several people are living 
together co-operatively 
requires discussions or 
periodic conferences in 
order that the members of 
the group may live toget­
her harmoniously. 

Parents are far more 
interested in the lives 
of their children than 
their children realize. 

Mothers, especially, 
invest most of their 
time, thought, and energy 
in the lives of their 
children. 

Role-play a small quarrel. Follow 
this with a "talk out" that reaches 
a solution of the difference. 

Discuss the advantages of a family Landis, Judson and 
conference to settle differences. Mary, Personal 

Role-play a family conference and 
evaluate the outcome. Students 
supply the situation under dis­
cussion. 

Make a collection of pictures and 
cartoons depicting in-law rela­
tionships~ Display them on the 
bulletin board. 

Discuss reasons why the characters 
in the pictures are reacting the 
way they are• 

Biscuss the statement n L'm marry­
ing Bob, not his family." 

Adjustment Marriage 
and Family Living, 
Chp. 170 

co 
\.,.J 



Behavior Desired 

Understands that couples 
who marry young may have 
a harder adjustment in 
their in-law relation­
ships. 

Learns the importance of 
good management of the 
family income. 

Learns how to set up a 
personal spending plan. 

Basic Understandings 

Genera~ speaking, those 
couples who marry young 
are not so good at under­
standing their in-laws as 
those couples who marry 
at an older ageo 

Activities 

Role-play problems arising among 
young couples and in-laws: 
(a) Financial difficulties 
(b) Living with parents or parents 

picking house and furniture 
for the young couple 

(c) Differences in way in-laws and 
young couple feel children 
should be disciplined. 

Emotional maturity con- Role..play a sewing circle or 
sists in part in being bridge club in which wives discuss 
able to shift deepest emo- their in-law relationships. Pre-
tional attachments from sent both subjective attitudes, 
the parents to the mate. and objective, constructive atti-

There is a correlation 
between general happiness 
and adjustment with the 
in-laws. 

tudes, toward the in-laws. 

Shew film: "Marriage is a Part­
nership11. Follow film by discus­
sion on understanding in-laws. 

Discuss recent movie or television 
series on in-law relationships. 

The use of money deter- Prepare a bulletin board of car-
mines how the family will toons on money matters. Title: 
live. "How do You Manage Your Money?" 

Resources 

Landis, Paul, Your 
Marriage and FSmil.y 
Living, Chp. 1 • 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Faaj.l.Y Living, 
Chp. 18. 

The making and spending 
of the family income is a 
difficult problem between 
married coupleso 

Have each student keep account of Institute of Life 
all the money he spends for one and Health Ins., 
average week. Evaluate the spend- Moderns Make Money 
ing of that money and set up a Behave., pamphlet. 
personal budgeto 

ex, 
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Behavior Desired 

Becomes aware of what is 
involved in buying large 
items such as a house or 
a car. 

Basic Understandings 

The values of budgeting: 
(a) Puts spending on a 

business-like basis. 
(b) Helps people decide 

what they value most. 
(c) Serves as a record 

which helps family 
live within a given 
income. 

Activities 

Show filmstrips: "Directing Your 
Dollar11 ; 11A New Look at Budget­
ing11; "Your Money's Worth in 
Shopping" 

Discuss how the filmstrips can 
aid the students in managing 
their incomes more effectively. 

(d) Aids family in achiev- Set up imaginary family budget 
ing long-time goals. using an average family income. 

(e) Helps couple discuss First decide on fixed expenses 
money problems more and then flexible e.xpenses0 

freely. 

Difficulties facing peo­
ple in connection with 
the family income are: 
(a) Many families do not 

have enough income to 
meet their needs. 

(b) Major difficulty is 
because of inability 
of couple to agree on 
how to spend their 
money. 

(c) Some cannot agree on 
who should control 
the spending in the 
family. 

Study some budgets that other 
young couples use in keeping 
house. 

Invite a realtor to visit class 
and explain how to finance a new 
or used house. 

Plan a field trip to look at 
local housing to rent or buy. 

Study different kinds of housing 
available such as apartments, 
separate houses, trailers, and 
motels. 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
~ Family Living, 
Chp. 19e 

Public Affairs 
Pauphlets, Income 
and Economic 
Progress, No. 1. 
Credit for Con­
sumers, To. T. 
loan Sharks and 
Their Victums 7 
Noo .39. 
~ Igy Invest, 
No. 221. 

McDermott and 
Nicholas., Living 
for Young Moderns., 
Chp. 7e 

co 
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Behavior Desired 

Understands some of the 
vocabulary terms used in 
finance. 

Becomes aware of the dif­
ferent sources of infor­
mation to help guide the 
consumer in his selection 
of goods. 

Basic Understandings 

Spending is dependent 
upon: 
(a) Necessities 
(b) Most desired items 
Each couple must decide 
on what they need most 
and what they desire most. 

Interest rates vary from 
one lending agency to 
another. People who have 
a high credit rating can 
borrow money at a low 
rate of interest if they 
will shop carefully for 
their credit. 

Listed below are reliable 
sources of information on 
consumer products. 
(a) Public Affairs 

Pamphlets 

Activities 

Plan a field trip to trailer court 
to see facilities and discuss cost 
of parking. 

Have a car dealer visit class and 
eJl})lain how to finance a new or 
used ear. 

Discuss such terms as down payment, 
escrow, installment buying, cash 
loan, loan sharks, and interest 
rates. 

Study the facts about consumer 
credit. 

Visit a local bank to see how it 
operates. Have banker e:xplain how 
to open a charge account and a 
savings account. 

Show filmstrip: "How to Use Con­
sumer Credit Wisely" 

(b) Household Finance 
(c) American Institute 

Economic Research 
(d) u.s. Dept. of levor 
(e) Consumers Union 
(f) Consumers Research 

Visit school library and intro­
duce .students to the Consumers 
Guide and Consumers Report. 

for Browse around for other magazines. 
or news articles to hel~ the con• 
sumer get reliable information 
about products on the market. 

Resources 

Institute of House­
hold Finance Corp., 
Money Management 
Department. 

OJ 
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Behavior Desired 

Becomes aware of money 
problems other couples 
encounter to avoid the 
suie mistakes. 

Becomes aware of means 
for helping a fami.]¥ gain 
security against unex­
pected hardships. 

Recognizes the fact that 
advertising makes people 
want more. 

Basic Understandings 

One way that the indiv­
idual family bas of pro­
tecting itself against 
financial hardship is to 
insure against certain 
unpredictable losses. 

The chief purpose of life 
insurance should be pro­
tection rather than sav­
ings. Common types of 
polices are called term, 
straight or whole life, 
limited-Pay life, and 
endowment. 

Aotivities 

Assign individual reports from 
recent magazines on money problems 
in the home. Learn to evaluate 
worth of written articles by who 
wrote the article and where it 
was published. 

Study different types of insur­
ance. 

Invite life insurance represent­
ative to visit class and e:xplain 
different types of coverage, 
costs and benefits. 

Invite representative from a 
health insurance company to visit 
class to explain factors to con­
sider in buying health insurance. 

Discuss the necessity of insur­
ance for the feeling of security. 

Discuss the aspect of savings 
through life insurance. 

Resources 

Lmdis, Judson and 
Mary, Personal 
Adjustment Marriage 
!!E,.Fami].y Living, 
Ohp. 20. 

Advertising causes people Assign class to give attention to Landis, Paul, !2!B:, 
to buy more things than advertising read or heard. Evalu-:- Marriage !!!! ~ 
they can afford. ate the claims made. Liying, Chp. 14.~ · · 

(X) 
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Behavior Desired Basic Understandings Activities 

Understands the value or Resistance to sales appeal Visit different grocery stores 
sales resistance. is an important factor in and find out how much variation 

Understands that being 
an expert consumer can 
actually give the family 
an increase in pay. 

Understands that money 
management is a two..iway 
affair tor a married 
couple. 

learning to live within there is in prices of identical 
one's means. articles. 

Show filmstrip: "How to Stretch 
Your Food Dollar" 

American housewives spend learn how to read and interpret 
80% or the family income. labels• 

In most families the wife Show to the class several cans of 
should become an expert a certain vegetable--the lowest 
in consumer economics priced, the highest priced and a 
since she must do a large medium priced ·brand. Open the 
part of the family buying. cans and decide by taste and 

appearance which is the best buy 
It is not always neces- for the purpose intended. Remove 
sary to purchase the E!!! labels before testing so that 
quality of merchandise. price will not be an influence. 

Both the husband and the 
wife must have something 
to say about how the 
money is to be spent. 

Discuss the question: "Who should 
control the family money?" 

Role-play money problems arising 
in a family. 

Becomes aware that to live A co-operative plan for Have students analyze their own 
as one prefers one must working, spending, and financial standards in the follow-
plan a vocation which saving is important it the ing way: Look through xnagazines 
will provide the neces- family is to make the most and find a picture of the home 

Resources 

Institute of House­
hold Finance Corp., 
Money Management 
Department. 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
~ Famiq Living, 
Chp. 200 

sary finances. of its life together. desired. What does it cost? Prepare 
0:, 
0:, 



Behavior Desired 

c. Avoiding Divorce 

Becomes aware before mar­
riage why divorces occur. 

Understands that divorce 
brings problems of 
adjustment. 

Basic Understandings 

The time for st-w.:lying 
divorce is in the teens 
in order to avoid it 
after marriage. 

Marriage fails earlier 
than the divorce occurs. 

Half of all divorces 
occur during the first 
six years of marriage. 

Divorce is the legal seal 
that officially ends a 
marriage. 

Activities 

a list of clothing to buy in a year. 
Estimate the cost of this clothing. 
What type of meals are preferred? 
Estimate this cost. Follow same 
procedure for health costs, clean­
ing, furnishing a house, recreation, 
buying an automobile, education, 
and number of children desired. 
Find the total cost per year to live 
as pictured. (Keep in mind that a 
couple starting out should not 
expect to live as well as they might 
in f'uture years.) 

Resources 

Display recent charts of divorce 
rates. 

Have class visit a divorce court 
for a few hours. Notice partic­
ularly the causes given for seek­
ing the divorce, the effect of 

Landis, Judson and 
Mary, Personal 
.Adjustment Marriage 
and Family Living, 
Chp. 21. 

the divorce upon the children, 
who is given custody of the child-
ren, and what the financial 
settlement is. 

Divide the class into small groups Landis, Paul, Your 
to discuss the following: Marriage an~ Family 
(a) To prevent divorce would it Living, Chps. 19 

be bett.er to make it more and 20. CD 
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Behavior Desired 

Understands that many 
couples who divorce wish 
the marriage might have 
been saved. 

Basic Understandings Activities Resources 

Divorce is the evidence of 
unhappiness, not the cause. 

difficult to get a divorce, or 
to make it more difficult to 
marry? 

Divorce is not a solution; 
it is rather an attempt 
to escape from a problem 
situation. 

The grievances listed by 
each mate against the 
other are based upon per­
sonality traits which were 
present before marriageo 

In some cases the diffi­
culties in the marriage 
are such that a complete 
break is the most desir­
able course of action. 

Some marriages could be 
saved by timely and ade­
quate marriage counselingo 

Many persons regret having 
to be divorced. 

In 3 out of 5 divorces, 
there are no children 
since the break comes 
early in marriage. 

(b) What is divorce? 
(c) What specific personality 

traits do divorced people have? 
(d) Is divorce ever a solution? Public Affairs 
(e) Do you think people who seek Pamphlets, 

a divorce ehould be made to Broken Homes, 
give the real reasons they No. 135. 
desire to separate. Saving~ Mar­

riage, No. 213. 

Consult or write to the State 
Department of Vital Statistics 
to find out the ratio of mar­
riages to divorces in the state 
and in the home city. 

Show films: "Courtship to Court­
house"; 11 In Time of Trouble 11 

Invite marriage counselor, local 
lawyer, or minister to visit 
class to explain the counseling 
work done to prevent divorce. 

Public Affairs 
Pamphlet, What.!! 
Marriage Counsel­
ing?, No. 2$0. 

~ 



Behavior Desired 

Gains ability to evaluate 
adjustments one needs to 
make to maintain a stable 
and happy marriage, 

Basic Understandings 

Children suffer most from 
experiencing the loss of 
security, 

The child will be better 
able to adjust and accept 
divorce if he can realize 
that both his parents were 
at fault in making the 
marriage unhappy. 

Activities 

Discuss the children involved in 
divorce cases: 
"Do the children involved suffer 
from social stigma?" 
"How can the child best adjust 
and accept the divorce?" 

Assign class to write a paper on: 
''Ways I Can Prevent Divorce In 
My Own Marriage Relationship". 

Resources 

'-0 
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Behavior Desired Basic Understandings Activities Resources 

Ao Learns the Role or Parents 

Understands the impor­
tance of preparing for 
parenthood just as one 
would prepare for any 
other profession. 

Understands that as a 
couple approach parent­
hood there must be some 
adjustments made. 

Understands that having 
babies is a normal func­
tion of parents and is a 
wonderful experience if' 
both husband and wife 

The profession of parent­
hood, which most people 
enter, is still consid­
ered by many as one for 
which all are qualified 
without formal training. 

Even before the baby is 
born., he forces himself 
into the picture as an 
influence on the rela­
tionship of his parents. 

The family atmosphere 
surrounding the child in 
infancy and childhood is 
the most important single 
factor in personality 
development, for the 
child absorbs the atmos­
phere of life about himo 

Prepare poster of newly married 
couple on top, below at right 
side put mother and baby picture, 
and another picture of fatherJ at 
left side place picture of happy 
family group which includes 
mother, baby, and father. 

Discuss such questions as: 
11What changes have taken place in 
the husband-wife relationship?" 
"How may the husband-wife rela­
tionship be af'fected?" 
"How may the baby be affected?" 
"What might be the outcome of 
the unhappy relationship ? 11 

Have class fill out a question­
naire regarding their opinions 
about being a parent, or on what 
they already know about children. 

Show film: "Before the Baby Comes" 

Okla. State Guide, 
Po 82. 

Public Affairs 
Pamphlet, Making 
:!ill! Grade !! ~, 
Noo 157. · 

Okla. State Guide, 
PP• 94, 104, 117. 

Pregnancy is not an ill- Assign class reading or have a Read, Dr. Grantly 
ness. student give report on studies Dick, Childbirth 

made on childbirth without fear. · Without Fear. 
Both husband and wife need 
to show consideration and 
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Behavior Desired Basic Understandings Activities 

share in training and understanding for each If the conununity has a class for 
expectant parents, have director 
visit class and explain the work 
being done. 

caring for their children. other during pregnancy. 

Understands that economi.c 
consideration is wise in 
planning number of child­
ren in family. 

Fathers and children have 
sometimes been cheated 
because of a tendency in 
society for mothers to 
take most of the respon­
sibility for rearing 
children. 

In the average family, 
regardless of the amount 
of income, it requires 
about three years of a 
man's salary working 
life-time to rear each 
child. 

Discuss the benefits derived by 
both baby and parents when fathers 
take a greater share in training 
and caring for their children. 

Obtain information from local 
doctor on how much it costs to 
have a baby. 

Invite mother or father to visit 
class and tell the cost of rear­
ing childreno 

B. Learns Physical and Emotional Needs of Children 

Gains some knowledge of 
the needs of children. 

Babies have some essential Invite a mother and her young 
needs which must be met baby to visit class and display 
if they are to grow nor- a baby layette. Mother could 
mally. Four of these talk on caring for the young 
needs are for food, for infant. 
sleep and rest, for elim­
ination, and for close 
physical contact. 

Have students interview mothers 
and prepare a baby layette display. 

Resources 

US Dept of Health, 
Edu., and Welfare, 
Prenatal Care, 
pamphlet. 

Goodrich, Natural 
Childbirth. 

Landis, Paul, 
Your Marriage and 
Fami].z Living, 
Chp. 16. 

Landis, Judson 
and Mary, Personal 
Adjustment Marriage 
and Famig Living, 
Chp. 22. 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
Chp. 23. 

~ 



Behavior Desired Basic Understandings 

The feeling of being 
loved and wanted is basic 
to the development of a 
stable personality. 

Understands how differ- An infant's personality 
ences in children's per- is influenced direct~ 
sonalities can be by his parents and how 
accounted for by the rela- they treat him. 
tionships and environ-
mental factors experienced, 
as well as by heredity. 

Urxlerstands that children 
differ in rate of growth. 

Each baby is an indiv­
idual and must be allowed 
to grow and develop in 
his own way and at his 
own speed. 

Activities 

Show film: "Care of the Newborn 
Baby" 

Resources 

Invite county nurse to give demon- US Dept. of Health 
stration on preparing the baby's Edu., and Welfare, 
formula using the terminal method. J.nfant Care, 

Show film: "Bathing Time for Baby" 

Demonstrate proper way to bath a 
baby. Have class members repeat 
the demonstration using a doll. 

Show film: 11Baby Meets His Parents" 
Discuss how environmental factors 
influence the baby. 

Study daily schedules for babies. 

pamphlet. 

Discuss why sleeping, eating, and 
eliminating are important for baby. 

Prepare poster of different aged 
children engaging in different 
play activities. Discuss "Can 
you tell their ages by what they 
are doing?" 

Assign special readings on growth 
of children at different ages to 
be reported to class. 

Smart and Smart, 
Living !m !Aaarning 
with Children. 

Public Affairs Pam­
phlet, En.joy Tu.!!!: 
Child-Ages 1:, g, 
and J., No. 141. 
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Behavior Desired 

Understands that children 
generally follow acer­
tain pattern of behavior. 

Understands the social 
and emotional needs of 
children. 

Gains some insight into 
why children behave as 
they do. 

Basic Understandings 

The two year old is 
aggressive, stubbornly 
independent, turbulent 
and in conflict with 
socializing forces. The 
three year old is agree­
able, attentive, trusting, 
loving, delightful, doc­
ile, and talkative. The 
four year old is lively, 
assertive, imaginative, 
versatile and boastful. 
The five year old is 
sociable, self-contained, 
purposeful, serene, and 
integrated. 

Activities Resources 

Show film: "Child Care and Develop­
ment". Discuss ways to establish 
good habits of eating, sleeping, 
and bathing in children. 

Show films: "Terrible Twos and 
Trusting Threes"; "Frustrating 
Fours and Fascinating Fives" 

Have class visit a nursery school 
to observe children at play. 
Look for their reactions to dif­
ferent situations. 

Dj_scuss later observations made. 
11 How did chronological age or age 
of maturity affect the child's 
reaction to different situations?" 

Federal Security 
Agency, Your Child 
from! to.§, No. 30, 
pamphlet. 

US Dept. of Health, 
Edu., and Welfare, 
Your Child from 6 
to 12, No. 324. -

Landis, Judson and 
Mary, Personal 
Adjustments Marriage 
_!!!!! Farly Living, 

The aim of child training Show films: "Meeting the Emotional Chp. 2 • 
is to help the child to Needs of Children"; "Children 
be an independent, respon- Growing Up with Other People" 
sible person who is happy 
and well-adjusted in his 
environment. 

Some children learn by 
imitating those around 
them. 

Discuss situations in which emo- Metropolitan Life 
tional or social needs are not Insurance Company, 
being met in children. Stress Understanding Your 
importance of treating the under- Young Child, pam­
lying causes and not the! symptoms: phlet. 
(a) Child throws temper tantrum. ~ 



UNIT V: (Continued) 

Behavior Desired 

Understands how children 
develop good habits. 

Understands that praise 
develops the desire in 
children to improve. 

Sees some relation 
between child behavior 
and human behavior in 
self and others. 

Basic Understandings 

Impatience is a major 
handicap in dealing with 
children. 

Behavior is a result of 
underlying causes which 
one must understand in 
order to guide it. 

Children develop good 
habits in three ways: 
(a) By example 
(b) By desire to form 

desirable habits 
(c) By guidance from an 

adult who loves and 
understands them 

Activities 

(b) Child talks back to parents. 
(c) Child tries patience of 

parent. 
(d) Child tries to hurt other 

playmates. 
(e) Child is afraid of dark. 
(f) Child is jealous of sibling. 

Assign class reading about haw to 
develop desirable habits in 
children. 

More is achieved by par- Show films: "Helping the Child 
ents if they f ollaw a Accept the Do' s"; "Helping the 
positive rather than a Child Accept the Don't's 11 • 

negative guidance approach. 
Follow films with discussion of 

Attention and approval negative and positive approaches 
are needs common to every- to guidance. 
one. If these needs are 
not met or satisfied in Relate ways class members have 
acceptable ways, the child used to get attention, approval, 
may try to satisfy these recognition. Compare these to 
needs through unacceptable child behavior. 
ways, often by using 
attention getting devices. 

Resources 

Ridenour, Nina, PhD, 
Some Special Pro­
blems .Qt Children, 
pamphlet. 

Public Affairs 
Pamphlets, 
How to Discipline 
Your Children, No. 
154. 
The fil!.Y Child, 
No. 239. 
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Behavior Desired 

Understands the impor­
tance of consistency in 
child guidance. 

Understands the impor­
tance of parents' ability 
to agree about viewpoints 
toward child training. 

Understands that children 
need to learn to live 
their own lives as they 
mature. 

Basic Understandings 

Parental agreement on 
child guidance practices 
leads to consistent child 
rearing. Consistency 
contributes to a sense of 
stability and security in 
the child's life. 

Children are happier and 
better adjusted in life 
if their parents present 
a unified front in child 
training--even if the 
methods used are not the 
best, and even if parents 
are perhaps too strict or 
too lenient in their 
discipline. 

Granting the child an 
opportunity to make deci­
sions as he develops is 
essential to normal 
growth. 

Some parents who are 
demanding do not realize 
that they may be expect­
ing their children to 
make up for their own 
lack of success. 

Activities 

Show film: "Fears of Children" 
Discuss the parents' inability to 
agree about how to train the child 
and how this attitude confused 
the childo 

Study the importance of parents 
agreeing about child training. 

Role-play two family scenes: 
(a) Parents in constant dis­

agreement 
(b) Parents presenting a unified 

front 
Discuss the ways the children are 
affected in both cases. 

Role-play parents who try to 
impose their preferences and 
ideas on their children. 

Role-play parents who give their 
children practically no direction 
showing the resultant confusion 
of the children. 

Follow up with discussion in which 
the group develops principles for 
training children, such as allow­
ing freedom within limits. 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Farly Living, 
Chp. 2 • 

Landis, Paul, Your 
Marriage and Family 
Living, Chp. 17. 
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Behavior Desired 

Understands the value and 
gains some knowledge of 
how to answer children's 
questions concerning eex. 

Basic Understandings 

Children feel more secure 
if parents w:Ul put some 
constraint on actions. 

Activities 

Children have a right to Describe the reaction of a child 
honest, straight forward to the .knowledge that there is 
answers insofar as parents to be a new baby in the family. 
are able to give answers. 

Some points about giving 
sex information follow: 
(a) Questions should be 

answered when they 
are asked. 

(b) Exactly what is asked 
should be answered. 

( c) Whichever parent is 
asked should answer. 

(d) Most important of all 
is the attitude with 
which the questions 
are answered. 

(e) If questions about sex 
are. answered wisely 
when children are 
small, parents will 
find it easier to help 
their children under-

Discuss the most common questions 
children ask about sex and repro­
duction and how to answer them. 

Have two groups role-play right 
and wrong ways to prepare older 
children to accept a new baby in 
the family. 

stand emotional Show film: "Human Begim)ings11 • 

aspects of sex later. Follow with a discussion. 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Fa5i1Y Living, 
Chp. 2 • 

Strain, Frances, 
New Pattern in Sex 
Training, pp:-25-28. 

Public Affair• 
Pamphlet, How :!:,2, 
Tell Your Child 
About Sex, No. 149. 

'g 



Behavior Desired Basic Understandings 

c. Understands Homes Without Children 

Understands that some 
couples cannot have their 
own children, so they 
learn to accept adopted 
children. 

Understands that adopted 
children are influenced 
by their environment and 
will grow to be like 
their foster parents. 

Understands that some 
couples are happy without 
having children. 

Among would-be parents 
who are childless, the 
female usually feels the 
greater desire to adopt 
a child. 

If the adopted child 
becomes a delinquent, it 
is usually because of the 
conditioning he has 
received in his foster 
home. Problem behavior 
usually has its origin in 
the environment, not in 
the biological make-up of 
the person. 

Adopted children should 
be told that they are 
adopted from the time 
that they can understand. 

A fem couples would pre­
fer not having children 
at all. A couple may 
feel a child would inter­
fere with their relation 
to each other. 

Activities 

Show film: "Nobody's Children" 

Invite a panel of mothers of 
adopted children to report their 
experiences in adopting a child. 

Divide into small groups and dis­
cuss the following questions: 
(a) If the adopted child does not 

have satisfactory actions, 
why do parents tend to blame 
heredity? 

Resources 

Landis, Judson and 
Mary, Personal 
Adjustment Marriage 
and Family Living, 
Chp. 26. 

(b) When should adopted children Public Affairs 
be told they are adopted? Pamphlet, §.2 You 

(c) How do you explain the unfair !!.!!1 to Adopt !. 
treatment of children born Baby, No. 173. 
out of wedlock in our country? 

Tabulate the answers and report 
to class. 

Show film: "How to Raise a Boy". 
Evaluate how the family environ­
ment made the adopted boy feel 
wanted. 

Discuss reasons why couples may 
prefer not having ch~en. 

'-0 
'-0 



Behavior Desired Basic Understandings Activities 

Assign students to write a paper 
on "The Kind of Parent I Hope 
Someday to Be". 

Plan a field trip to a nearby 
orphanage or foster home. Students 
could plan party games and refresh­
ments to take. 

Invite foster parents to visit class 
and explain the state program for 
foster homes. 

Resources 

b 
0 



BIBLIOGRAPHY FOR THE STUDY GUIDE 

Books 

lams, Clifford, and Vance o. Packard. How to Pick a Mate. New York: 
E. P. Dutton and Company, Inc., 1946. - - - -

•eckenridge, Marian E0 and E. X.e Vincent. Child Development (2d ed). 
Philadelphia: W. B. Saunders Colll)any., 19.50. 

tvall, Evelyn Millis. Facts of Life and Love. New York: Association 
Press, 1956. 

----· Family Living. New York: The MacMillan Company, 1956. 

and Reuben Hill. !h!!! You Marcy. New York: D. c. Heath 
and Company., 1953. . 

,ster., Robert G. Marriage and Family Relationships. New York: The 
MacMillan Company, 19.SO. 

>odrich, Frederick w. Natural Childbirth. New York: Prentice-Hall 
Inc., 1950. 

1hnson, Roswell H., Helen Randolph, and Erma Pixby. Looking Toward 
Marriage. Dallas: Allyn and Bacon, 1948. 

Llldis, Judson T. and Mary o. Building!. Successful Marriage (3d ed). 
New Jersey: Prentice-Hall, 19.58. 

----• Building Your Life. Nn Jersey: Prentice-Hall Inc., 19.54. 

----· Personal Adjustment Marriage and Family Living. New Jersey: 
Prentice-Hall Inc., 1955. 

~dis., Paul H. Your Marriage and Family Living. New York: McGraw-Hill 
Book Co., Inc • ., 1954. 

rwis, Dora A., Gladys Citek Peckham, and Helen Stone Hovey. ~ 
lfeal8 and Hospitality. New York: The MacMillan Company,-1~ 

:Dermot, Irene E0 , and Florence w. Nicholas. Living with Young Moderns, 
Chicago: J.B. Lippincott Company, 1956. 

:Kinney, Fred. Psychology of Personal Adjustment. New York: John 
Wiley and Sons, Inc., 1949. 

101 



nninger, William c. and others. How to be a Successful Teen...Ager. 
New York: Sterling Publishing Company, 1954 • 

. jafi, Najmeh. Persia Is !r Heart. New York: Harper and Brothers, 
1953. 

102 

:lahoma State Board of Vocational Education, Home Economics Divisiono 
Resource Materials for Personal and Family Relationships and Child 
Development. Oklahoma City, 19%. 

.erson, Irene. Campus Cues o Danville, Illinois: The Interstate, 1956. 

1penoe1 Paul. Marriage,- Before and After. New York: Wifred Funk, Inc., 
1943. 

,st, EmiJ.3. !!'!!New~ Post's Etiquette. New York: Funk and Wag­
nalla Conq:>any, 19>5 ~ · · -

tad, Dr. Grantly Dick. Childbirth Without Fear. New York: Harper and 
Brothers, 1944. 

ddmore, Rex A., and Anthon s. Cannon. Building Your .Marriage. New 
York: Harper and Brothers, 1951. 

nart, Mollie and Russell c. Living and Learning with Children. Nn 
York: Houghton Mifflin Company, 19490 

~rain, Frances B. Love at the Threshold. New York: Appleton-Century­
Crofts, Inc., 1943 • - -

___ ..,..... Nn Pattern in Sex Training. New York: Appleton-Century­
Crofts, Inc., 19510 - -

rJ.er, Wilfred and Frances. TI!!. Little World of Home. Nashville: 
Broadman Press, 1951. 

anderbuilt, Am:,. Complete Book of Etiquette. New York: Doubleday and 
Company, 1957. 

Pamphlets 

Public Affairs Pamphlets, New York 

sbmore Report, Summary of. Segregation and the Schools. No. 209, 1954. 

aruch, Dorothy w. How ,!2 Discipline ~ ~. No. 154, 1955. 

enedict, Ruth and Gene Weltfish. The Races of Mankind. No. 85, 1946. 

~lack, Algernon D. If l Marry Outside !z Religion. No. 204, 1954. 



103 

lakeslee, Alton L. Alcoholism--.A Siclmess That Can Be Beaten. No. ll8, 
1952. > - -- -- -

arson, Ruth. So You Want to Adopt .! Baby. No. 173, 195h. 

,utsch, Albert. What We Can Do About the ~ Menace? No. 186, 1952. 

11vall, Evelyn Millis. Building Your Marriage. No. ll3, 1946. 

----· Keeping Qp with Teen-.A.gers. No. 127, 1953. 

____ , and Sylvanus. Saving Your Marriage. No. 213, 1954. 

ckert, Ralph G. So You Think It's Love. No. 161, 1950. 

oster, LeBaron R. Credit for Consumers. No. 5, 1948. 

oater, William Trufant. Loan Sharks and Their Victums. No. 39, 1945. 

ymes, James L., Jr. En.ioy Your Child--Ages .!, _g_, and ,l. No. 141, 1948. 

----• How to Tell Your Child About Sex. No. 149, 1956. 

irkendall, Lester A. Too Young to Marry. No. 236, 1957. 

awton, George and Maxwell s. Stewart. When You Grow Older. No. 131, 
1956. 

ace, David R. What Is Marriage Counseling? No. 250, 1957. 

eisser, Edith and Walter. Making the Grade .!! Dad. No. 157, 1950. 

oss, Helen. The Shy Child. Noo 239, 1956. 

tewart, Ma.Dells. Income and Economic Progress. No. 1, 1938. 

----· The Negro in America. No. 95, 1944. 

--· When You Invest. No. 221, 1955. 

horman, George. Broken Homes. Noo 135, 1955. 

Life Adjustment Booklets, Science Research Association, Illinois 

enkins, Gladys Gardner, and Joy Neuman. How to Live with Parents. 1948. 

'uner, Helen w. Helping Brothers and Sisters Get Along. 

llman, Frances. Life with Brothers and Sisters. 



u.s. Department of Health, Education, and Welfare Publications, 
Children's Bureau, Washington D .. C., 

rant Care, No.~, 1955. 

!natal -2!.!:!• No. 4, l9h9. 

~ Child from~~ Six. No. 30, 1956. 

~Child~~ to Twelve. No. 324, 1949. 

Miscellaneous Pamphlets 

104 

ark, Edwin Ieavitte. Petting Wise _2!:. Otherwise? New York: Associa­
tion Press, 1951. 

:>ssman, Jean Schick. You Don •t ~ to B!. Perfect (even if zou !!! ! 
~). New York:----ifational Association for Mental Health, Inc., 

:,re, !eta• TI:!! Art of Growing Old. Stil.brater, Oklahoma : Oklahoma 
State University Extension Division. 

------• EverY,day Manners !Qt 4-H Boys !!E_ Girls, Circular No. 529. 
Stilbrater, Oklahoma: Oklahoma State University Extension Division. 

rray, John, M.D. Normal Personality Development. New York: National 
Council for Mental Hygiene, Inc., 1949. 

ienour, Nina, PhD., and Isabel Johnson. Some Special Problems of 
Children. New York: National Association for Mental Health, Inc., 
1953. 

:1titute of Life Insurance and Health Insurance Institute. Moderns Make 
Money Behave. New York: 1958. -

&ropolitan Life Insurance Company. Understanding Your Young Child. 
New York: 1954. 

Lahoma State Department of Education. Alcohol~ Narcotics Education. 
Oklahoma City, Oklahoma: 1957. 

Magazine Articles 

:>bagh, Nancy Edison. 11 I .Married a Moslem." Good Housekeeping, March 
1958, pp. 6M. 

:,wad, Gunner, J. D.. "Family Life In a Changing World." Children, 
January and February 1959, pp. 3-9. 



105 

~ Together." Co-ed, published by Scholastic Magazines, February 1958, 
pp. 25. 

rerson, Ruth Bryant. "Interracial Understanding: A Challenge to Home 
and Family Life Education." Journal of Home Economics, February 
1959, pp. 87-93. 

iJJDBn, Sylvie. 11A Living Doll. 11 Co-ed, published by Scholastic Mag­
azines, February 1959, pp. 17~. 

---• "Sweet Lorraine." Co-ed, Published by Scholastic Magazines, 
September 1958, pp. 20~. 

at's Your Dating Rating?" Co-ed, Published by Scholastic Magazines, 
April 1958, pp. 48. 

at's Your Dating Intelligence Quotient111 Co-ed, Published by Scholastic 
Magazines, October 1957, pp. 19. 

ur Public Relations." Co-ed, Published by Scholastic Magazines, Feb­
ruary 1958, pp. 26. 



VITA 

Il:mna Jean Milburn 

Can~date for the Degree:, of· 

Master of'Scienoe 

esis: A TEACHING GUIDE FOR A PERSONAL AND FAMILY ruLA'rIONSHIPS COURSE 
DE.VFLOPED FROM PERSONAL AND FAMILY PROBLEMS OF HIGH SCHOOL 
STUDENTS 

jor Field: Family Relations and Child Development 

ographical: 

Personal late.: Born at Stillwater, Okla.homa, August 4, 1933, the 
daughter of John W~ and TheJ.n,.a Inez Heusel. 

Undergraduate study: Oklahoma State University, 1951-1955, B.s. in 
Home Economics. 

Graduate Study: Oklahoma State University, Summer Sessions, 1955, 
1958,. 1959, 1960. 

Professional experience: Vocational Home F.conomics teacher at 
F.d:mond High School 1957-1959. 

nber of: American Home F.conomics Association, Oklahoma Home F.conomios 
Association, Oklahoma Education Association, and National :&3.ucation 
Association. 

lie of Final Exami."18.tion: June 23, 1960 •. 




