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CHAPTER I 

INTRODUCTION 

As a country becomes industrialized, individU11ls and familiee 

become more dependent on their money income for obtaining the goods and 

services they want and need instead of providing tpem through home 

production. 

Through technological developments, indust;ry and bus:iJ!ess are 

marketing an increasing number of goods and services.; these· in turn 

cause individuals and families to want what they did pot think of a 

decade ago. As this increase in wants puts a further pres.sure .ox:i. :the 

money income, financial ~nagement becomes more important and more 

difficult. 

Problems related to money may .even af,te9t relationships a.D10ng 

family members. This is shown in a quotation from Landi,s and Landi$. ,, . . . ,··.. ·. . .. ':. . 

Almost all marrieC!l couples find it necessary to comprc;imise ar.;d 
adjust in order to arrive a,t a good understanding 9n financial mat'tt;1re. 
Family discord is frequently a ttributabl,e to ,a failure to agree on how· 
to spend the money. It will be remembered that .the· study .of the length 
of time to adjust in marriage revealed that it had tak:en .409 older 
couples longer to work 011t probl,ems centering arounc;l·the spending of the 
family income than problems in any other area except sex relations. 
Approximately one couple in five had never sat:i,sfactofily agreed on 
finances, although the couples had been married. an average of 20 years. 1 

The importance of .,money managemept is furthe~ ,emphasized by ,Honey 

in these words& 

1Judson T. Landis and Ma.ry G. Landis, Building .§.Successful Marriage 
(Englewood Cliffs, New Jersey:, :1959), p. 441,. ·· · 
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Some of the most important decisions that families make to attain 
the kind of life that they want for themselves are those for use of their 
financial resources. Some families are able to make these decisions 
skillfully while others make them in haphazard fashion with little 
direction toward achieving their important goals.2 

Home economists have long believed that education for financial 

management is important and can help many individuals and families use 

their money effectively and thus minimize their financial problems. 

Not only do individual and family financial practices affect the 

financial security and human relationships of the family, but they also 

influence the economy of the community and country. Consumer buying 

practices determine to a major extent which business enterprises succeed 

and the kind and quality of goods and services on the market, as well as, 

their price and the way they are advertised and sold. Likewise, the 

consumer buyer in a free choice economy helps to determine the general 

prosperity of the country through the way he spends, saves, and invests 

his money. 

In addition, there is a special interrelationship between the 

government and the individual that affects family financial well-being. 

In order to promote their own financial well-being the individual and 

the family should understand how to keep the economy and the government 

functioning in the interest of its citizens in a way that will help them 

attain a high standard of living. For these reasons the study of family 

economics which includes family finance has been developed as part of 

the curricul um in home economics on the college level. 

2 
Ruth R. Honey, ''Family Uses of Financial Resource s , 11 Journal of 

Home Economics, Vol. XLVIII (May, 1956), pp. 347-348. 
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Statement of the Problem 

In order to assume a leadership role in the teaching of family 

economics in a College of Home Economics in Pakistan, the writer selected 

a study that would aid her in gaining a thorough understanding of plan­

ning, developing and carrying on of such a program. Specifically the 

problem of this study was to develop proposals for teaching family 

economics in the College of Home Economics in Dacca, Pakistan. These 

proposals are designed to serve as a guide for the college t eachers of 

family economics and administrators in charge of the home economics 

program. 

The problem was undertaken in the belief that through studying the 

findings of research and opinions and recommendations of leaders and 

authorities in a given educational area, it is possible to formulate 

some proposals that may be helpful in developing the program. 

In order to carry out the problem the writer identified these 

purposes for this study. 

(1) To review the literature and research findings in the area of 

family economics including family financial management on the higher 

education level. 

(2) To gain increased information and a sound understanding of 

family economics, its meaning, purposes, principles and procedures, in 

order to be prepared to assume a leadership role in an institution of 

higher education. 

(3) To clarify further some of the needs for education in family 

economics of young women in Pakistan. 

(4) To identify qualities of an effective program in family 

economics as an area in home economics on the college level. 
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(5) To ascertain the belief of selected home economists with 

regard to t he relat ive import ance of cert ain qualities which make up an 

effective fami l y economics program. 

Background of the Study 

(a) Culture and Family Life of Pakistan 

According to Qureshi3 the family in Pakistan is patriarchal. The 

father generally is the head of the family and the mother usually second 

to him in authority. In some cases, however, the mother becomes the more 

dominant member. The family usually runs smoothly, tradition having 

assigned to its members well demarcated spheres of authority. The father 

is the bread winner, and the mo ther manages t he house. Other members of 

the family are consulted and participate by expressing their opinions in 

fashioning the family policy. Normally an extended family occupies an 

independent homestead and forms a small economic unit of consumers and 

even producers. Members of the family shar e the goods which the combined 

income purchases and, except in the sophisticated urban areas, the in­

dividual hardly ever keeps money separately for his own use. 

The Muslim women have advanced legal rights. They are eligible for 

a large number of posts in the administration of government and private 

enterprises, and lately they have been showing growing readiness to bear 

the burden of their public responsibilities in an ever increasing degree. 

They may follow the nursing and medical professions, become teachers, 

clerks or secretaries. In this way they can be an economic asset in 

the family. 

31. H. Qureshi, The Pakistani Way of Life (London, 1957), p. 17. 
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Smitter and Dar4 explained t hat the lower class in all of Pakistan 

comprises probabl y mor e t han 90 percent of t he total population and 

perhaps 80 percent in t he urban areas. No sociological studies have 

been made of the various classes, but it could be said that on the basis 

of observation, this class is largely illiterate and semi-skilled. 

The people live in perpetual economic insecurity. Many live and 

work at a mere subsistence level; others are not employed as they have 

no salable skills. Some of this group are skilled craftsmen and work in 

the factories or in their own homes or shops. But for all of them 

poverty and economic insecurity are problems. 

Women of the lower class enjoy greater freedom or rather less 

restraint than those in the middle and upper classes. Economic necessity 

forces them to work. But these women are not free to choose their way 

of life, because they are directed and controlled by their fathers, 

their brothers and their husbands and often by their sons. 

The middle class is a smaller group consisting of about 10 to 20 

percent of the urban population. They are the people who are eager for 

change. Most of them work for a living, but only a few enjoy financial 

security. Most have modest homes and few servants. They value education 

as a solution to problems which their parents and grandparents could not 

solve. 

People of this class are not hampered by the extremes of poverty 

and ignorance of the lower groups, nor have they become self-satisfied 

as many of the upper class. Still they are under the str ain of change. 

Many of them look t o the West for patter ns of behavior and thinking. 

4Faith Smitter and Iqbal Dar, Growing !!.12 in Pakistan (Lahore, 1957), 
pp. 3-7. 
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Tne members of the middle class are the most skilled and educated. 

It is comprised of business men, industrial managers, professional 

people, politicians, government employees, office workers, teachers and 

other allied workers. Almost all of the men are literate, and many have 

college degrees. Many women, however, are still illiterate. Figures 

from the last census show that 18 percent of the population in Pakistan 

is literate, but only three percent of the women can read and write. 

Middle-class workers compete for skilled and technical jobs and have a 

tremendous urge to improve their economic status. 

Unemployment is high among this group of literate and, in some 

cases, highly educated people. Economic and social instabilities con= 

tribute to unemployment. Also, because much of their education is 

highly academic and does not prepare them for any specific work, it 

contributes to their unemployment. 

The upper class probably includes less than one percent of the 

total population. Although some of the men of this group are frequently 

well educated, the women, as in the other classes, have lagged behind. 

(b) Education in Pakistan 

Pakistan is a comparatively new nation which came into existence on' 

August 14, 1947. Since independence, higher education has been rapidly 

expanding. New colleges have been opened and improvements made in the 

old ones. In 1959, the Commission on National Education appointed by 

the national government has made certain proposals for changes in the 

existing educational system. 

Until 1947, there were only a few educational institutions which 

offered domestic science at the undergraduate level in India. But with 

partition even these facilities were lost to Pakistan as most of these 
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schools were located in the Indian Territory. However, realizing the 

necessity and importance of instruction for establishing a home and for 

family living for women, the government set up the College of Home 

Economics in Karachi. Mrs. Eleanor Roosevelt, during her visit to 

Karachi, laid the foundation stone for this school. 

In 1957, the College of Home and Social Sciences at Lahore, awarded 

the first degree of home economics. In East Pakistan two established 

colleges, the Women Training College at Mymensingh and the Eden Girls' 

College in Dacca also offered courses in home economics. In addition, 

a Home Economics College is being established in Dacca. It will offer 

three year courses leading to the bachelor's degree in home economics. 

Subjects as food, nutrition, home management, including family economics 

and financial management, child development, textiles, arts and crafts, 

economics, rural and urban sociology and physical sciences will be 

offered. 

Graduates will be prepared to work in the village-aid program and 

the agricultural extension service as well as in secondary schools and 

women's colleges, though other majors may be added as new career 

opportunities become available through the socio-economic development 

of the country. 

Justification of the Study 

The following conditions in Pakistan help to justify the need for 

the study of family economics for young college women; 

(1) Both the earning and spending of money are problems in 

Pakistan. As the country becomes more industrialized the importance of 

money will increase. 
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(2) When a country is in a transitional stage changing from a 

largely agricultural economy to a more industrialized one, family patterns, 

values and goals are also affected. The individual and the family may 

find it difficult to rely on patterns and practices of the past to guide 

their daily life including financial management and consumer buying. 

(3) As the expansion of industry offers opportunities for employ­

ment to more people, the number of household servants tends to decline 

as wages increase. When families have fewer servants to perform the 

household tasks, including the shopping for the family, family members 

must assume more of these responsibilities. Middle class homemakers may 

need to do more of the buying for their families. This will be a new 

responsibility for many of them, one for which they need preparation in 

order to perform successfully. 

(4) Industrial growth tends to increase the number and variety of 

consumer goods and services not only by producing more of those already 

on the market but also by adding new ones. This increases the opportu­

nities of choice for the consumer and makes the selection more complicated. 

(5) As more consumer products and services are produced commercially, 

the individual and the family find it more difficult to assess their 

qualities than when they were produced at home. Therefore, the govern­

ment needs to help protect the consumer buyer through setting standards 

for these goods and services and regulating their quality and safety. 

(6) As the extended family declines and more married couples become 

independent of their families and live apart, perhaps in another section 

of the country, they have to rely on their own judgment and ability in 

the use of money instead of depending on the counsel of their elders. 
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(7) Most of the money management in the family has been done in 

the past by men, but at present women are also taking a more active parto 

(8) Because family economics is a comparatively new subject matter 

area in the college curriculum of East Pakistan and the writer will 

assume a. leadership role in such a program, it seems feasible that she 

gain a sound understanding of the whole area. 

(9) Educational materials for family economics on the oollege 

level are very limited in Pakistan. 

The first five of these nine conditions could be supported by the 

statement of the planning commissiong 

By the end of the second five year plan in 1965 the structure of the 
economy of Pakistan will have undergone some important changes notably in 
production, employment and habitant. The expansion of the monetary sector 
will increase the demand for money and financial services and broaden 
the tax and savings base of the economy. Consumption goals and income 
aspirations will expand and it should be possible to increase real 
1per capita 1 income.5 

Further support for the needs of young women in Pakistan seemed to, 

be provided by the findings of this recent survey, 11 Buying Practices of 

a Selected Group of Pakistani Familieso 116 The college teachers in home 

economics who carried on this investigation expressed their beliefs that 

the findings of each part of the study had implications for teaching some. 

aspect of family economics in the College of Home Economics programo 

On the basis of the foregoing discussion, the writer believed it 

worthwhile for her to analyze the whole area of family economics and 

develop proposals for teaching it on the college levelo This study may 

5Report .Qf the Commission Ql! National F.ducation~ Government of 
Pakistan, Ministry of F.ducation, Jan.-Augo, 1959, Po 23. 

6! Pilot Study£!! Buying Practices of~ Selected Group of Karachi 
Families, Pakistan, College of Home Economics, 19600 



10 

be helpful also to other teachers and administrators in home economics, 

particularly those concerned with this area. 

Method and Procedure 

The study is limited to one subject matter area in home economics 

and is directed toward the teaching of family economics in a college 

program in Dacca, Pakistan, though it may have implication for other 

programs in family economics. 

It is largely an exploratory study based primarily on the review 

of books, periodicals, research reports and the beliefs of a limited 

number of home economists composed of college faculty and graduate 

students who understand the area. 

The procedures followed in carrying out this study included the 

following steps: 

(1) The possibilities of such a study were discussed with several 

college teachers in this area. 

(2) Literature and research concerned with this area, from both 

the United States and Pakistan, were reviewed and analyzed in order to 

gain a sound understanding of 

(a) family economics with regard to its meaning, purpose, 

and place in home economics, as well as, principles and pro­

cedures necessary for teaching it effectively on the college 

level. 

(b) the culture and family life of Pakistan in order to 

gain more insight of the needs of Pakistani families, particu­

larly the women for education in family economics. 
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(3) As a result of the study of materials, the writer clarified 

her own beliefs or philosophy with regard to the role of family economics 

in preparation for home and family life, especially in a democratic 

country. 

(4) This study, plus experience, also helped in clarifying the 

qualities or characteristics of an effective program in college family 

economics. 

(5) On the basis of the foregoing procedures tentative proposals 

for effective teaching of family economics were formulated. These were 

discussed with several faculty members in family economics, as well as, 

in home economics education with regard to their content and form. Next 

the proposals were revised and organized into a check list. A copy of 

this check list is found on page 88 of the appendix. 

(6) The check list was distributed to 15 faculty members and 

graduate students at the doctoral level in the Departments of Home 

Economics Education and Home Management, Equipment and Family Economics, 

for the purpose of getting their opinion with regard to the relative 

importance of the different proposals for teaching college family 

economics effectively. Besides, these individuals were asked to add 

additional proposals they considered important. 

(7) In addition to the group above, the check-list was given to 

graduate students in home economics from Pakistan for the reason that 

they know the culture, the needs and the family life in their own 

country better than the people of the United States. Therefore, they 

should be able to evaluate the relative importance of these proposals in 

relation to their feasibility for home economics in Pakistan. 
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(8) Because men in Pakistan have been largely responsible for the 

financial management in families and family economics is a new area in 

the college curriculum, a questionnaire was designed to obtain the 

opinions about the desirability of teaching family economics to the 

women college students in Pakistan from the Pakistani men and women 

students attending Oklahoma State University. These included the 12 

graduate students in home economics who also checked the proposals, as 

well as, 25 male students studying in other areas in the university. A 

copy of this questionnaire is found in the appendix on page 85. 

(9) The answers to the check lists of the respondents from the 

United States and those from Pakistan and the questionnaires answered by 

Pakistani students, ,were calculated in both numbers-and percentages. 

Tables were formulated showing the responses in percentages for each 

group. 

(10) As a result of the findings, the revised proposals for effec-

tive teaching in family economics were set up. 

Whereas the purpose of the cheek list was to determine the 

characteristics of an effective program in family economics, the purpose 

of the questionnaire was to identify financial problems of individua.ls 

and families and possible content for the study of family economics. 

Clarification of Terms 

The ideas for the definition or explanation of terms which were 

most significant for the study were taken from an unpublished doctoral 

problem? 

7Ilse H. Wolf, IIConsumer Education in a College Program of Home 
Economics" (unpublished Doctoral project; Teachers College, Columbia 
University, New York, 1957), pp. 158-159. 
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The definitions of the following terms were used throughout the 

study. 

1. Consumer Education--All studies that relate to improving consumption 

may be said to be consumer education. Usually consumer education means 

learning to make choices in using money and other resources for the 

selection and acquisition of goods and services from the market. It 

further deals with use and care of goods, an understanding of consumption 

and distribution and their relation to the economic system. 

2. Family Economics--This is a broad term which includes the study of 

family financial concerns and their interrelation and interaction with 

the economic and social forces of the society of which the family is a 

member. 

3. Family Finance--As a subject matter area in home economics it is 

concerned with family financial problems, primarily money management, 
I 

which like any other management, is a mental process consis.ting of a 

series of decisions made for the purpose of attaining family goals. 

4. Personal Finance--It may be defined the same as family finance 

except that it is approached from the individual viewpoint. 

5. Consumer Buying--This is the part of consumer education that deals 

with the selection of goods and services from the market for the 

satisfaction of needs and wants. 

Personal Philosophy Related to Family Economics 

This is a summary of the writer's philosophy which underlies the 

development of this problem, particularly the formulation of proposals 



for teaching family economics. The ideas which were adapted from an 

unpublished master's problem follow: 8 

(1) As the individual and family spend much time and effort in 

life in trying to earn money for a living, they should know how to 

manage money wisely, so as to gain the maximum satisfaction from its 

use. 

(2) In order to enable the individual and family to use their 

money effectively it is necessary to do the following: 

(a) To understand the value of money in terms of time, 

effort and other resources it takes to acquire it and the 

satisfactions for which it can be exchanged. 

(b) To have a clear conception of one's values and goals. 

This is basic to the use of money. It is not possible to 

decide what good financial management is unless one is clear 

about his own values and goals. 

(c) To understand how to make decisions intelligently. 

The effective use of money is possible only when one is able 

to make wise selections, which are in harmony with the values 

and goals of the individual and the family, as well as, the 

needs of society in which they live. Learning how to make 

sound decisions is basic to financial management. In all 

democratic societies there is freedom of choice in most areas 

of living. This privilege can be retained only when the majority 

14 

8norothy Maedell Clark, "The Preparation of Instructional Materials 
for the Teaching of Financial Management to Mississippi Families" 
(unpublished Master's problem, The Oklahoma State University, 1941), 
pp. 7-8. 



of the individuals assume the responsibility of making their 

choices wisely, both from the personal and public viewpoint. 

(d) To be able to plan for expenditures to get what is 

needed most. Although this planning or budgeting does not 

guarantee successful management, it should be an aid in 

getting maximum satisfaction from the income. 

(e) To keep some financial records is essential for 

successful budgeting. Expenditure records need to be 

evaluated in relation to values 9 resources and goals. The 

same is true of a budget. 

(f) To become skillful in consumer buying of both goods 

and services is essential in getting a reasonable return for 

the money spent. It requires clarification of both values 

and goals, skill in decision making and must consider 

immediate and future satisfactions from both the personal 

and social viewpoint. 

(g) To be able to live within one's income, and better 

still, to be able to set aside some money for a "rainy day," 

give a sense of security. It requires an understanding of the 

purposes and procedures for saving and investing. For this 

it is necessary to have knowledge of social security, other 

retirement and welfare programs 9 insurance 9 and investments, 

as well as, the functioning of the total economy. 

15 

(4) For satisfying family relations financial management needs to 

be a cooperative endeavor between husband and wife, as well as, the 

children who play their parts according to their ability. Since women 

hold an important role in the financial affairs of the family, most of 



them would need special preparation in both budgeting and buying for 

themselves and the family. 
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(5) Because of the many changes in the life of individuals and 

families, in social and economic conditions, and in the goods and 

services on the market, successful money management requires continued 

study. Students should not only be prepared for their financial 

responsibilities but also be encouraged to continue study after leaving 

college. Hence 9 it is important that they know where to get reliable 

help and information and develop judgment in its selection and skill in 

its use. In addition, developing an inquiring mind and the habit of 

sound thinking ia as important as learning facts and techniques. 



CHAP!' l!R II 

REVIEW OF LITERATURE 

Although the review of literature in family economics showed that 

little research was carried on in this area, it did reveal that a variety 

of problems had been studied. These included the relation of values to 

financial management, the inter-relationship between money and marriage, 

teaching of financial management, and many aspects of consumer problems. 

A few of these studies, that were considered most important for this 

study, were included in the review of literature. 

The purpose of the study carried out by Phelan1 in 1959 was to 

discover the relative importance of the following five values to wives 

and husbands: 

(l) Cooperation in making and carrying out financial plans 
in the family. 

(2) Planning ahead for goals to be achieved. 

(3) Sharing family income and responsibility. 

(4) Protection against loss of income, property and health. 

(5) Saving income for future use. 

In addition, this study was to determine the satisfaction with 

which these wives and husbands were able to express or achieve these 

1Jean McStea Phelan, "The Relative Importance of Five Values and 
the Satisfaction with which they were Realized in 93 Family Financial 
Plans" (unpublished Master's thesis, The Pennsylvania State University, 
1959). 

17 
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values in the family financial plan, and the factors within the family 

that may influence the expression of one value instead of another. 

The study was carried on by interviews. Of the families interviewed 

41 percent were farm families and 59 percent non-farm. The median educa-

tion of the couples was completion of high school; their median family 

income was $3,804.00 and their median age was 44 years. Almost three-

fourths of these couples found it easy to talk about money, and nine-

tenths liked the way financial problems were settled in their families. 

The findings further indicated, on the basis of the scores recorded 

for such values, that the values of these families were ranked in this 

order: 

Cooperation 
Sharing 
Planning 
Protection 
Savings 

This research demonstrated a way to determine the relative importance of 

values to wives and husbands, the differences among families with varying 

characteristics and self-evaluation of the satisfactions of wives and 

husbands with the expression of values in their financial plan. A real 

need was expressed for a better understanding of the decision making 

process and of values which influence decisions. This was necessary not 

only in family finance but also in other aspects of family life. 

An investigation was carried out by staff members of The Pennsylvania 

State University2 to learn what important decisions families make in the 

use of their financial resources, the method used to make these decisions, 

2some Aspects of Financial Planning Among Rural Families, Pennsylvania 
Agricultural Experiment Station Research Publication 134 (The Pennsylvania 
State University, 1956). 
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and their satisfactions in the use of these methods and with their 

decisions. Another purpose of this study was to find effective ways for 

families to use income and other financial resources. 

To carry out this research 12 enumerators worked in teams of two; 

one interviewed the husband and the other the wife privately and 

simultaneouslyi as far as possible. Of 520 contacts with qualified 

families, interviews were obtained from 252 or 48 percent. 

The schedule for interviews included personal opinions regarding 

the use of financial resources in families, practices followed and 

personal evaluation of these. It further included items in fnmily 

financial plans, and opinions for the cause of unhappiness in families 

due to financial situations. This information was obtained through five 

key questions. 

'Ihe analysis of data showed that in some families certain problems 

that were most important to the husband were not the most important for 

the wife, while in other families the same problems were considered most 

important by both husband and wife. In both cases some husbands and 

wives had common goals and practiced co-operative planning. 

Either husband or wife, satisfied with certain arrangements, 

assumed the same about the spouse or was uncertain of the case. In 

some instances one felt that the other was satisfied, but this was not 

always true. These similarities or differences could be realized 

because of separate interviews with husband and wife. 

In many cases a satisfactory arrangement was reached by husband 

and wife, yet it differed from family to family. Many families asked 

the interviewer how others made plans or if they faced the same 

difficulties. This showed that they were interested in making more 



effective plans. Since families have different goals and resources, 

different plans could be expected. 

The information obtained through the use of the five questions is 

summarized in.the following paragraphs: 

(1) Financial information requested--Thirty-three husbands and 

wives wanted definite information on making a financial plan; what 
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other families were doing; investments; insurance; social security; and 

miscellaneous non-financial subjects. There was some difference between 

farm and non-farm respondents. 

(2) Financial situation causing unhappiness--More replies were 

obtained from husbands than wives. The problem most often given was 

lack of co-operation between husband and wife. Lack of money and 

emergencies were next. Among other causes were poor management and 

foolish spending. Farm respondents were more concerned with lack of 

money for emergencies, and non-farm respondents with poor management, 

living beyond their means and drinking and gambling. 

(3) Major financial goals for the current year--Paying debts and 

expanding business were thought of as important by farm husbands and 

wives, while building or buying a house were important to non-farm 

residents. 

(4) Major financial goals for the next ten years--More husbands 

than wives mentioned paying debts, expanding business and buying a house. 

Wives mentioned education for children, buying furniture or a car. 

Improving the house and farm, expanding the business, accumulating 

savings and insurance were important to farm husbands and wives, 

whereas non-farm couples were interested in educating the children, 

buying furniture or a car.· 
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(5) Major financial goals by age 65--Few expressed financial goals 

for age 65. Wives mostly included retirement and saving enough money to 

live on. Most farm couples mentioned retirement and saving enough to 

live on, while non-farm husband and wives mentioned retirement and 

travel, retirement and work, and owning a business. 

The authors believed that the information from such a study would 

be helpful to parents, teachers, educators in home management and family 

living in helping families develop effective plans for management of 

financial resources. 

A study was carried on by Dickens and Ferguson3 in the rural areas 

of South Mississippi, as this section was becoming more industrialized. 

Here large numbers of farm operators and homeworkers were finding work 

off the farm. More and more rural families were depending on money 

income to buy the things they needed; home production declined. Conse-

quently as a change was being made from a non-monetary to a monetary 

economy, family practices and attitudes pertaining to money were becoming 

more important. The purpose of this investigation was to ascertain the 

practices and abilities of rural parents and their children regarding 

money, in order to help families in financial management. 

Five hundred and twenty-two white children with one of their parents 

were interviewed. These were equally divided between boys and girls and 

between the age. groups of seven to eight years and 11 - 12 years. 

The chief occupation of the main earner in 59 percent of the 

families represented was semi-skilled or skilled labor. In only 12 

3Dorothy Dickens and Virginia Ferguson, Money Practices and 
Attitudes of Rural Children and Parents, Mississippi Agricultural 
Experiment Station Circular 209 (State College, 1957). · 



percent was the main occupation farming, though 34 percent operated 

farms. 

22 

Responses of the younger children showed material attitudes more 

than those of the older children; more fa.there were money-centered than 

mothers. Parents and children of the lower socio-economic status 

expressed material attitudes and/or money-centered attitudes more often 

than did those of the higher socio-economic status. 

Thirty-nine percent of the seven and eight year-old group and 43 

percent of the 11 to 12 year-old group received money to spend as they 

liked, whereas 11 percent of the younger and 24 percent of the older 

received a definite allowance weekly or every fortnight. There was no 

difference in attitude towards spending in the two groups. 

These groups of children also earned money though in most cases 

their earnings were small. 

Both groups of children showed experience in saving to buy what 

they wanted. The percentage of children getting spending money by 

earning increased with age. As the children grew older, they worked 

more and for higher pay. Saving was greater for the older children. 

The majority of children made their own decisions in buying, but the 

older·group of children had more experience. Both parents made decisions 

about the more expensive items for the family, the mother for the less 

expensive ones. 

Few parents rewarded children with money or withheld money as 

punishment. Children did not waste money, and believed what they 

received was about right. 

This study suggested need for attention on the part of families 

and educators with regard to: 



23 

(1) Using and showing how to use partial financial planning as a 

basis for more extensive financial planning. 

(2) Seeking and collecting information about sources and costs 

of consumer credit. 

(3) Providing children with experiences in deciding and buying 

consumer goods and services. 

(4) Adapting best financial practices. 

(5) Emphasizing greater responsibility for the father in teaching 

children about the use of money. 

(6) Improving family socio-economic status in every way. 

The importance of financial management was reflected in the study 

by Cortless. 4 The purpose of this study was t9 increase knowledge about 

what financial problems caused marital unhappiness and how these may be 

solved. To obtain this information she gave questionnaires to 224 

students enrolled in classes at Pennsylvania State University as well as 

to 88 parents. 

The findings indicated major causes for marital unhappiness related 

to money were differences in values and goals, disagreements about what 

was important, conflicts in goals regarding future spending and saving, 

lack of cooperation among family members, irresponsibility in dealing 

with money, financial planning including budgeting and future plans for 

emergencies. 

The results of this study also suggested these solutions to 

financial problems~ namely, early planning for education of children, 

4Joan Chapman Cortless, "Opinions in Regard to Financial Problems 
Causing Marital Unhappine.ss and Their Solution as Expressed by 224 
College Students and 88 parents .. (unpublished Master 9s thesis 9 

Pennsylvania State University, 1956)~ 
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saving of wife's income, budgeting, living within their financial means, 

saving and controlling financial resources, allowing money for personal 

expenses, having joint bank accounts and working out values of husband 

and wife. A major conclusion of the study was the fact that happiness 

in marriage is influenced more by how money is handled, and the attitude 

of the couple towards money, than by the actual amount of income. 

Zafar5 carried on a survey in family financial and economic 

education while attending Cornell University. For this 89 questionnaires 

were distributed in Pakistan among students of whom 39 were from the 

Colle~e of Home and Social Science in Lahore; 15 from the College of 

Home Economics in Karachi, 17 and 18 respectively from Kinniard College 

for Women and Lahore College for Women. The last two were arts and 

science institutions. The majority of the students were from the upper 

class of the Pakistan society and between 18 and 20 years of age. 

Conclusions from this study indicated a high level of interest in 

the general areas of family financial and economic education as well as 

household money management including banking services, insurance programs, 

problems of home ownership and laws of property transfer. This indicated, 

in the author 1s opinion, an eagerness on the part of the student to 

learn and to know more about the field. In more than one-half of the 

families represented by the students, household expenditures were managed 

by the mothers; in one-fourth by both parents. In over 80 percent of 

the families the actual marketing was done by the servants. Likewise 

over 80 percent of the families maintained written expenditure records 

5shoukat Zafar, "A Study of Areas of Interest in Family Financial 
and Economic Education in Four Colleges in Pakistan" (unpublished 
Master's thesis, Cornell University, 1958). 
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of food and other household purchases. Within these families the 

Pakistani women participated to a very large extent in financial 

decisions. 

As a result of these findings, it seems that the upper class home-

maker in Pakistan assumes an active role as the financial manager of 

the family. 

A pilot study6 was made in Karachi to provide learning experience 

in research to both staff and students. 'Ihe purpose of the study was to 

prepare indigenous teaching materials through data collected from 

students and their families which may be useful to home economics 

institutions. 

'Ihis study on buying practices carried on by members of the staff 

of the College of H.ome Economics included these different surveys: 

t1Costs and Practices in F.ducation of Families, 11 "Food Buying Practices 

of a Group of Kara.chi Families, 11 "Equipment Used for Cooking by Pakistani 

Families," "The Buying and Making of Clothing as Practiced by Pakistani 

Families, 11 "Toys in Homes of Pakistani Families," "'Ihe Purchase of 

Cosmetics, Medicines and Vitamins by Pakistani Families," and "Family 

Expenditures Related to Social and Religious Customs. 11 

'Ihis study gave considerable information about the buying practices 

of Pakistani families of the middle and upper economic level. It showed 

that the women, as well as the men, shared in making buying decisions 

and in making purchases on the market with the exception of food which 

seemed to be bought largely by the servants. Buying practices with 

regard to who did the buying, how and where it was done, what was bought 

6! Pilot Study .Q!! Bu.ying Practices of Selected Group of Karachi 
Families, Karachi, Pakistan, 1960. 
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and how much money was involve~ varied among families and with different 

products and services. According to the authors of this study, all of 

the information obtained had implications for teaching home economics, 

and most of it provided information of direct significance to family 

economics. Because of the amount and variety of buying done by these 

families it is important that homemakers are informed and make intelli-

gent decisions. Since many of the families appeared to make cooperative 

decisions, teachers in family economics need to use the family centered 

approach. 

Another study carried out in Pakistan was "Employment of Middle 

Class Muslim Women in Dacca, 11 directed by Husain. 7 It was a survey 

undertaken by a group of persons in Dacca interested in the social 

problems of East Pakistan. The purpose of the study was to provide 

information about the economic problems relating to middle-class 

Muslim women. This study was completed by the middle of 1957. The 

total number of women interviewed was 105. Of these 55 were teachers, 

33 nurses and health visitors, seven doctors and the remaining 10 radio 

artists and office workers. "Potential employees," as university and 

high school students, and female members of middle-class Muslim house-

holds formed the other two categories of women participating in the 

study. 

According to the conclusions drawn by the author a large proportion 

of employed women make their own decisions. Of the interviewees 47.6 

percent made their own decisions while 51.4 percent depended on the 

head of the family. Marriage did not affect decision making very much. 

7 A. F. A. Husain, Employment of Middle Class Muslim Women in Dacca, 
Dacca University . 1958. 



'Ihe percentage of married women making decisions was more or less the 

same as that of single ones. In fact, education influenced decision 

making to a great extent. Fifty percent of the women interviewed were 

"graduates and above 11 while 20 percent were matriculates who had not 

earned a bachelor's degree. Only 10 percent were below matriculation 

in their academic qualifications. 
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'Ihe average income of the women interviewed was Rs. 180 per month; 

the average for nurses was Rs. 133; for teachers Rs. 173 and other 

workers Rs. 296 per month. (One rupee was equivalent to 21 cents in 

1958.) 

Further analyses were made to see how the incomes of these women 

were used. 'Ihree alternatives provided in the questionnaire were 

personal expenditure, contribution to family and expense other than 

these. In many cases their families used their total income for the 

family and kept no separate records of personal expenses. 

It was also found that reasons for taking up employment were economic 

necessity (31.1%) desire to be independent (21.0%) and a spirit of 

service (33.3%). 

Although these studies were carried out for different purposes, and 

in different places, represented a variety of research techniques, and 

were concerned with different age groups, the findings of all of them 

seemed to indicate some need for financial education. Although the data 

obtained from those carried out in the United States probably would not 

apply in Pakistan, the purposes of these studies and the techniques 

used could be applicable in either country. Information obtained from 

the Pakistani studies was considered in developing the proposals for 

teaching family economics. 



CHAPTER III 

PRESENTATION OF DATA AND AN.ALYSIS OF RESULTS 

The Pilot Study 

Since limited information was available about the opinion of 

Pakistani men and women with regard to the desirability of including 

family economics in the college curriculum, the writer was interested in 

learning more about this problem. She considered it particularly 

important to know whether Pakistani men were in favor of women learning 

about managing the finances of the family. 1herefore a questionnaire was 

devised for the purpose of getting information about the following 

questions: 

(1) Should family economics be taught in the college home 

economics curriculum? 

(2) What were the financial problems? 

(3) Would teaching about the different aspects of family 

economics help solve some of these problems? 

(4) Who was responsible for family financial management'? 

This questionnaire was distributed among 25 men and 12 women of 

Pakistan enrolled in the Oklahoma State University. Eighteen were 

answered by the men, but three were returned too late to tabulate; all 

the women returned their questionnaires in time. 

The information obtained from these questionnaires is found in 

Table I, "Opinions in Percentage of 27 Pakistani Students at Oklahoma 
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I. 

II. 

TABLE I 

OPINIONS IN PERCENTAGE OF 27 PAKISTANI STODENTS AT 'IHE 
OKLAHOMA STATE UNIVERSITY WITH REGARD TO FAMILY 

ECONOMICS IN THE COLLEGE CURRICULUM 

Do Not No 
Questions Yes No Know Res12onse 

F M F M F M F M 

Do you think that 
financial management 
should be taught in 
the College of Home 
Economics_ in Dacca, 

80.0 6.7 Pakistan? 100.0 13.3 

Do you consider 
these to be finan-
cial problems of 
Pakistani families? 
(a) Inadequate 

91.7 income 86.7 8.3 6.7 6.7 

(b) Irregular income 33.3 66.7 50.0 26.7 16.7 6.7 

(c) Indebtedness 8.3 60.0 58.3 26.7 33.3 13.3 

(d) Inadequate finan-
cia,1 planning 100.0 73.3 20.0 6.7 

(e) Lack of knowl-
edge of spending 
money wisely 91.7 53.3 8.3 46.7 

(f) Lack of knowl-
edge in saving 83.3 60.0 16.7 40.0 

(g) Lack of.saving 
and investment 
facilities 41. 7 46. 7 33.3 40.0 25.0 13.3 

(h) Difference of I 
opinion between ! 

husband and 
wife regarding 
the use of money 25.0 33.3 58.3 60.0 16.7 6.7 

(i) Wife working out-
8.3 j side the home 20.0 75.0 66.7 16.7 13.3 

! 
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TABLE I (continued) 

Do Not No 
Questions Yes No Know Response 

F M F M F M F M 

III. Do you think that 
learning about the 
following aspects of 
financial management 
or fa.mily economics 
may help to solve 
some of the problems 
listed under II? 

(a) Clarification of I 

l values and goals e 

' in relation to 
13.3 I 33.J I use of money 91.7 53.3 8.3 

(b) Budgeting and 

I keeping finan-
6. 7 ! cial records 91.7 93.3 8.31 

(c) Banking 66.7 80.0 25.0 6.7 8.3 13 .3 

(d) Savings and 
, 
I 

Investments 75.0 93.3 16.7 6.7 8.3 

(e) Insurance 83.3 93.3 8.3 6. 7 · 8.3 

(f) Credit 41.7 53.3 33.3 33.3 25.0 13.3 

(g) Consumer buying 58.3 53.3 20.0 41.7 26.7 

(h) Role of working 
73.3116.7 wife 58.3 13.3 25.0 13.3 

(i) The economic ! 
system and finan- ' ! 
cial security 75.0 86. 71 8.3 6.7 16.7 6.7 

(j) The role of 
government in 
financial 
security 75.0 100.0 8.3 16.7 

I 
! 

i 



IV. 

Questions 

Who makes the 
decisions about the 
use of money in 
Pakistani family? 

(a) Male 

(b) Female 

( c) Children sharing 
with adults 

(d) Husband and 
wife together 

Legend F - Female 
M - Male 

TABLE I (concluded) 

Yes No 
F M F M 

83.3 53.3 '16.7 13.3 

75.0 6.7 25.0 46.7 

25.0 58.3 53.3 

83.3 93.3 16.7 

' 

-
,, 

Do Not 
Know 
F M 

26.7 

i 40.0 I 
1 

16.7 40.0 l 

6] 
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No 
Response 
F M 

6.7 

6.7 

6.7 

I 
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State University with Regard to Family Economics in the College Curri-

culum,• is on page 29. 

Analysis of Data of Questionnaire 

The data in Te.ble I summarizes separately the responses of 27 

Pakistani men and women university students and indicates that everyone 

of the female respondents thought financial management should be taught 

in the college of home economics. Likewise SO percent of the males were 

of the same opinion. Only one male out of 15 checked that he did not 

know, while two did not answer this question. 

To present a clearer view of what the respondents thought to be 

financial problems in Pakistan the writer rearranged the various 

problems under question two in descending order of total percentages of 

men and women that checked them "yes. 11 

(a) Inadequate income • . . . . . • • . . . . • SS.9 percent 
(b) Inadequate financial planning . . • • • . • 85.2 percent 
(c) Lack of knowledge of spending money wisely 

and lack of knowledge in saving . • • • • 70.4 percent 
(d) Irregular income. . . • • • • • • . . . . • 51. 9 percent 
(e) Lack of saving and investment facilities. 44.4 percent 
(f) Indebtedness. . • • . • . • • • • . • • . • 37 .o percent 
(g) Difference of opinion between husband and 

wife regarding the use of money • • • • • 29.6 percent 
(h) Wife working outside home . • • . . . • . • 14.8 percent 

From a comparison of the responses obtained from the men and the 

women, Table I - Question two, it seems that the two groups differed in 

their opinion as to which of these are .more pressing financial problems 

in Pakistan. Inadequate income and lack of saving and investment 

facilities, were the only two.items for which the men and women were 

in close agreement with a minimum difference of five percent. 

Irregular income where the difference between the two groups was 

·33.4 percent (33.3 percent women and 66.7 percent men checked "yes,") 
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and indebtedness where the difference was 51.7 percent (eight and three 

tenths percent of the women and 60.0 percent of the men checked ''yes'') 

were the financial problems about which men and women showed greatest 

disagreement. Perhaps this may be due to the lack of adequate informa-

tion about the financial problems of Pakistan as many of the students 

have been away from home over a year. 

Another point worth mentioning may be that 100 percent of the women 

considered inadequate financial planning a problem. Although the per-

centage for the men was also high, there was a difference of 26.7 percent. 

It is interesting to note that the wife working outside the home 

was believed to be more of a problem by the men than by the women. 

The different aspects of family economics which were thought to 

help students to solve some of the financial problems were organized in 

descending order of the percentage of men and women that checked them 

11yes. 11 

(a) Budgeting and keeping financial records ••• 92.6 percent 
(b) Insurance and the role of government 

in financial security ••••••••••• 88.9 percent 
(c) Savings and investments ••••••••••• 85.2 percent 
(d) The economic system and financial security • 81.5 percent 
(e) Banking ••••••••••••••••••• 74.l percent 
(f) Clarification of values and goals in 

relation to the use of money ••••••• 70.4 percent 
(g) Role of working wife • • • • • • • ••• 66.7 percent 
(h) Consumer buying. • • • ••••••• 55.6 percent 
(i) Credit ••••••••••••••••••• 48.1 percent 

In comparing the figures obtained from men and women as shown in 

question three of Table I, it may be observed that the opinion of men 

and women differed regarding the subject matter to be taught. For 

budgeting and keeping financial records and consumer buying the 

percentages were almost the same for men and women, though for both the 

percentage for budgeting was high and for consumer buying, low. It may 
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be that the lower rating for consumer buying is due to the fact that the 

present Pakistani market offers limited choices; that there is little 

sales pressure and advertisi~g so that the problem of selection may be 

considered relatively simple. Consequently, only slightly over one-half 

of the respondents thought consumer buying important whereas over 90 

percent thought budgeting important. 

With the exception of clarifying values and goals and consumer 

buying a higher percentage of men than women believed these aspects of 

family economics may help solve financial problems. 

The need for studying the role of government in financial security 

was supported by all the men and three-fourths of the women respondents 

showing that men might be more concerned about government affairs. 

The answers to question four; 11Who makes the decisions about the 

use of money?" showed that both men and women considered the adults 

(both males and females) but not the children shared in making decisions 

of the use of money. This seems to be in harmony with the culture; that 

is children have a minor role in family decision making. 

The greatest difference of opinion in the questionnaire concerned 

the role of the women in making decisions in the use of money; although 

75 percent of the women believed that the females make decisions about 

the use of money, only six and seven-tenths percent of the men were of the 

same opinion. Moreover, not a single man thought that children shared 

their decisions with the adults. But in both the groups the majority 

were of the opinion that husband and wife together made the decision. 

Still more women than men checked that males made financial decisions. 

The conflicting responses as to who makes the decision for the use of 



money may be partly the result of the changing status of women in the 

Pakistani family and culture. 
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In addition to checking one of three possible answers to every 

question the respondents were given the opportunity to add their own 

opinions. Only one man and one woman made additional suggestions. The 

man recommended that both social formality and inadequate family planning 

were financial problems and that modern values of fam.ily planning should 

be taught. He also believed that family circumstances determined who 

made the decision about the use of money. 

The woman suggested that the wife or other dependents working and 

contributing to the total family income was an additional cause for 

financial problems. She was also of the opinion that grandparents 

shared in financial decision making and that the most autocratic adult 

tends to make the financial decisions. 

In summarizing the findings of the entire questionnaire it may 

be concluded that a high percentage of the respondents thought that 

financial management should be taught. But at the same time it must 

be remembered that all the respondents were university students and the 

number was too small to draw any conclusions for Pakistan as a whole. 

The findings of this small study like those obtained from Zafar1 s 

study were favorable towards the teaching of family economics and 

because they expressed the opinion of educated people the findings of 

both studies support the inclusion of family economics in the college 

curriculum. 



The Proposals for Effective Teaching 
of Family Economics 

In order to be able to plan and carry on an effective educational 

program in any subject matter area, the individual must have a good 

understanding of what constitutes an effective program. This applies 
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to all aspects of the program. For this purpose a study was made of the 

area of family economics, and seven proposals were developed that could 

guide educators concerned with this area in making more detailed plans 

and in appraising the effectiveness of the program. The proposals which 

were designed to cover the major aspects of the program in family economics 

follow: 

(1) The program should be planned cooperatively by the people most 

concerned with it so that it meets the needs of the individuals served 

as well as the society of which they are members. 

(2) The program of education in family economics should be organized 

in harmony with the total program in home economics and the purposes of 

the institution, and it should facilitate functional education in this 

subject matter area. 

(3) The content of the area of family economics should be designed 

to meet the needs, wants, interests and abilities of the individual as 

a person, as a family member, especially homemaker, as a professional 

home economist and as a citizen. 

(4) The methods of teaching family economics at the college level 

should help individuals to develop ability in critical thinking, self 

direction and the practice of democratic principles in daily living and 

in all aspects of family economics. 

(5) Because the success of any educational program is determined to 
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a large extent by the teachers in charge, it is important that effective, 

well qualified teachers be employed. 

(6) Facilities should be provided that would help to promote the 

effectiveness of education in family economics. 

(7) Research should be.an integral part of any effective program in 

family economics in higher education especially on the graduate level. 

Proposal 1 

The program should be planned cooperatively by the people most 

concerned with it so that it meets the needs of the individuals served 

as well as of the society of which they are members. 

Because developing an educational program is such an important and 

complex process, it can hardly be entrusted to a few individuals. Gross 

and Crandell expressed the belief that there is some research evidence 

to support the concept of greater strength in group decisions and 

described their conclusion in these words, 11Quite aside from the better 

chance it has of success, a group decision also tends to be a better 

decision. 111 It is believed that the five groups, state-wide leadership, 

loca.l. leadership, classroom teachers, lay people, and children and youth, 
2 

recommended by Krug should work together for the development of an 

effective college program. in Pakistan. The possible contributions of 

each group are explained in the paragraphs that follow. 

(a) State-wide leadership group. Generally this includes the 

personnel of the state department or ministry of education and curriculum 

1Irma H. Gross and Elizabeth Walbert Crandall, Management for 
Modern Families (New York, 1954), p. 25. 

2Edward A. Krug, Curriculum. Planning (New York, 1957), pp. 8-9. 
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development committees who may be in charge of setting standards and 

directing educational planning and appraisal. In Pakistan such leader­

ship has been offered by The Commission on National Education. 

(b) Local leadership group., This group usually consists of 

administrators and supplementary committees which function on the 

institutional level for higher education. They, with the help of state 

leadership groups, assume the major responsibility for determining the 

objectives, philosophy and policies underlying the educational program 

and serve as its administrators. 

(c) Classroom teachers. These are the individuals largely 

responsible for the teaching-learning process. 'Ihey should work with 

local administrators in determining the over-all policies of the insti­

tution and the subject matter area in which they work, as well as 

assume the major responsibility for their own courses. Such sharing 

tends to give the teachers a feeling of self respect and security and 

it is also important from the student's viewpoint. As the teacher works 

most closely with the students, she is likely to understand their need, 

interest and ability and thereby can help to make education functional. 

(d) 1,§,:Y, J?~gple. The school in a true sense belongs to the public. 

Cooperation of both the professional educators and the lay people is 

necessary. The four major responsibilities in planning, setting up 

programs; outlining broad fields of instruction; providing aids for 

teachers, and teaching, may be said to be largely the jobs of the 

educators. The problems involved in arousing public interest and support 

and in widening community interest in educational objectives are those 

of lay people. 

In home economics on the college level it seems particularly 
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desirable to include three groups of lay people: the parents of students, 

employers of the graduates, and former students. Each of these can make 

a unique contribution to the development of a functional curriculum. 

(e) Child:ren'and Youtho The opinion of students, particularly on 

the college level, as to what they want to learn is important for after 

all education is meant to help them. This does not mean that the students 

will decide the subject matter and learning experiencesj but they can 

help the teacher in doing this. Students who participate with teacher's 

guidance in planning their educational program such as setting goals, 

deciding on learning experiences and appraising their achievements, tend 

to be more interested in learning and gain much from such experiences. 

It seems logical that no one of these groups can do the whole job 

and that the omission of anyone of them could hamper the quality of the 

program. 

In addition to the value of cooperative planning to education it is 

also a principle that should be observed in a democratic society. Such 

cooperation by all groups helps school and society to strive towards 

common purposes. 

Proposal ll 

The program of education in family economics should be organized in 

harmony with the total program in home economics and the purposes of 

the institution and it should facilitate functional education in this 

subject matter area. 

Home economics is concerned with the home and family as they exist 

in society; its content and emphases must constantly take into considera­

tion the effect of existing culture and social, economic, educational 
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and technological developments which have an impact on the family and 

its members. 

According to a recent publication, 

Home Economics synthesizes knowledge drawn from its own research, from 
the physical, biological and social sciences, and the arts and applies 
this knowledge to improving the lives of families and individuals. Its 
concern is with these aspects of family living: 

1. family relationship and child development. 
2. consumption and other economic aspects of personal and 

family living. 
3. nutritional needs and the selection, preservation, preparation 

and use of food. 
4. design selection!' construction~, and care of clothing, 

and its psychological and social significance. 
5. textiles for clothing and for the home. 
6. housing for the family and equipment and furnishings for 

the household. 
7. art as an integral part of everyday life. 
S. management in the use of resources so that values and 

goals of the individual, the family or the society may be 
attained) 

As an area within home economics it seems family economics should 

make a major contribution to the second and eighth aspects; namely, 

consumption and other economic aspects of personal and family living and 

management in the use of resources. It is also concerned with the 

financial phases of each of the other aspects. 

Since the College of Home Economics is under the jurisdiction of the 

University of Dacca, it should be organized to help attain the over-all 

purposes of this institution and be guided by its standards and policies. 

Likewise family economics must be planned in harmony with the purposes 

and policies of the College of Home Economics. In a small home economics 

program with a limited number of faculty and students all areas may 

function as one department, but in a larger program home economics may 

3Home Economics in Land-Grant Colleges and Universities (Washington, 
1959),~3. -
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be divided into different subject matter departments or career areas. 

Regardless of the size of the program the major guide for determining its 

organization should be its effectiveness in meeting the needs of the 

students. All areas within home economics must contribute to the 

personal development of .the students and to their preparation for family 

life, for citizenship and for earning a living through a career in home 

economics. To accomplish this requires that students also study the 

biological, physical and social sciences, the humanities, and language. 

'l'he quality of the program is generally raised when the faculty in 

every subject matter area understands and appreciates the contributions 

of the other areas, and when they work together to supplement and enrich 

each other. In this way unnecessary repetition and serious omission are 

minimized. 

Proposal III 

The content of the area of family economics should be designed to 

meet the needs, wants, interests and abilities of the individual as a 

person, as a family member, especially homemaker, as a professional 

home economist and as a citizen. 

Before any educator can plan any curriculum she must decide what 

she wants to accomplish; she must formulate her goals in terms of 

student behavior; she must recognize that learning has taken place only 

when there is changed behavior. To make education function it must be 

based on the needs, interests and abilities of the student in harmony 

with the demands of the society of which she is a member. Moreover, 

as an educated person, the student should be prepared to help decide 

on the kind of society in which she wants to live. 
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To select the content of family economics for a certain group of 

students requires certain information about them\> their faro.ilies 9 their 

cultural background and their future planso This means understanding 

their valuesi what influences these values; general financial and 

consumer practices and problemsi and their background in the different 

aspects of financial management and related p:roblemso 

Such information may be obtained informally through observation of 

students and others in their daily l.He ~ confere.nces with students and 

home visits as well as through the use of more formal methods as 

check lists~ tests, and questionnaireso Whatever methods are used 9 the 

individuality and right to privacy of the student must be respectedc 

Before del(;liding on the content of family economics 1 it should be 

remembered that the objectives of the Home Economics College in Dacca 

c.'J given in the Commission 1 s Report 9 in these words~ 

A high priority must be given to the opening of departments of home 
economics in women 1 s colleges and in the universities and the establish= 
ment of additional institutions designed specifically for the study of 
home economicso These departments and colleges would not only become 
the primary sources of teachers of home economics in the secondary 
schools 9 but they would also provide training to qualify women for 
positions as child welfare workers 9 dietitians and nutrition experts in 
hospitals, schools and large organizations, supervisors in Village AID 
programs and the public: health services, direc:tresses of womenis hostels 9 

nursery schools' supervisors and in a number of positions in private 
industry in the areas of food processing, textile design, and home 
decoration o o o The basic consideration in forming the course of study 
in home economfo·s should be the orientation of the subjects to conditions 
found in the countryo4 

Although much emphasis in the curriculum will be directed to 

preparing young women for professional careers in home economics 9 it 

also needs to prepare them to be wives and mothers because most of them 

will be homemakerso 

~eport of the Commission Q.!1 National Education~ p. 1890 
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The findings of the questionnaire answered by Pakistani men and 

women students and those from Zafar 1 s study indicated that the areas 

listed below be included in the curriculum of family economics as all of 

them were favored by more than 50 percent of the respondents of each 

group: 

Zafar 1 s study5 

a. General economic conditions 
b. Household money management 
c. Banking services 
d. Types of insurance 
e, Problems of home ownership 
f. Transfer of property to heirs 

The pilot study included in this problem 

a. Budgeting and keeping financial records 
b. Insurance 
c. Savings and Investments 
d. The economic system and economic security 
e. Banking 
f. Clarification of values and goals in relation to the use 

of money 
g. Role of working wife 
h. Consumer buying 

In spite of the fact that the listing of areas is somewhat different, 

it seems according to these studies that all of them may be of value to 

Pakistani coll~ge women. 

Proposal IV 

The methods of teaching family economics at the college level should 

help individuals to develop ability in critical thinking, self-direction, 

and the practice of democratic principles in daily living and in all 

aspects of family economics. 

Although adequate plans and appropriate methods are necessary for 

5 
Zafar, p. 19. 
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effective teaching, detailed plans should not be made nor exact pro­

cedures and methods selected until one understands the situation and can 

work with the students and others concerned. However, some general 

suggestions can be made for developing a program in family economics 

that can serve as a guide or an aid to individuals working in this area. 

These four basic steps in planning a curriculum given by Spafford could 

be used as a starting point: 

(1) 

(2) 

(3) 

(4) 

The setting up of objectives and their interpretation into 
behavioral outcomes. 
The determining of the learning needed to achieve the 
objectives. 
The selecting of educational experiences for acquiring the 
learning needed. 
The deciding upon ways of mgasuring the extent to which the 
learning has been acquired. 

It is just as important to know the students, their family and socio-

economic background and their future aspirations in selecting the 

learning-experiences, teaching aids and methods as it is in selecting 

the subject matter. Likewise, learning-experiences, teaching methods 

and materials and subject matter are inseparable; the more successfully 

they are worked out together, the more they can contribute to effective 

learning •. 

Although family economics is not the only area that can help 

students to develop these general qualities, it like all other subject 

matter areas must contribute to their development. The same is true 

with regard to the ability of communicating with other individuals 

through 'Wl'itten and oral media. Another factor deserving consideration 

6rvol Spafford, Fundamentals 1!! Teaching Home Economics (New York, 
1956) , p. 69. 



45 

of the teacher is to help develop the initiative and originality of the 

students. 

As Spafford suggested, it is desirable to begin planning by deciding 

what kind of people (individuals) students need to become in order to be 

effective members of society. This means deciding what are the character­

istics of a good program, setting objectives in terms of student behavior 

and guiding students to participate in all steps of education as was 

suggested under proposal number one. Students as well as teachers must 

be working toward certain goals to give direction and purpose to their 

learning. 

To attain the objectives in family economics so that the individual 

and family become better able to manage their financial affairs in order 

to help promote the welfare of themselves and society a variety of 

teaching methods must be used. 

are: 

Some basic teaching procedures that can be helpful when properly used 

(1) The formal lecture. 

(2) Class discussion. This includes symposiums and panel 

discussions as well as small group "buzz sessions." 

(3) Reports by students (written and oral). 

(4) Lectures by resource persons representing special fields. 

(5) Use of audio-visual materials. 

(6) Evaluation which includes various types of examinations 

and other methods. 

(7) Field trips to financial institutions and business enterprises. 

(8) Role-playing. 

The lecture method is designed to help the students gain certain 
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knowledge and understanding which they may not be able to learn by 

themselves; it is the most commonly used method in Pakistan. 'lh.e major 

objection to this method is that the student has a passive role which is 

not conducive to independent thinking. 'lb.is weakness can be somewhat 

reduced by giving students certain assignments whereby they interpret, 

evaluate and apply the information received. 

The discussion method usually results in more effective learning 

as the students take an active part in the class provided it is well 

directed to emphasize problem-solving and thinking. 

Special written and oral reports give students greater responsibility 

and a chance of expressing themselves, and developing their potentialities. 

Occasional lectures by outside speakers help to arouse interest 

among the students. If they are able to ask questions which are of 

special concern to them, they will learn more. Otherwise the result is 

the same as for lectures by the teacher. 

Audio-visual materials are a great aid to most of the methods 

because they help the learner understand and remember better through 

seeing as well as hearing. In fact some educators believe "a picture is 

worth a thousand words." 

Role-playing may give students a chance to reveal attitudes and 

prejudices about money, ways of spending it, influences in patterns of 

expenditures and viewpoints of others. It can help to determine the 

course content, to show results attained and to illustrate ways of 

resolving differences among individuals. 

Field-trips give an opportunity of gaining first hand knowledge. 

Business enterprises may be visited for the following purposes: To 

get better understanding of the manufacturing process and its relation 
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to price and quality; to understand the viewpoints, problems, and efforts 

of business and labor; the methods by which quality in goods is achieved 

and may be recognized, and good consumer-business relations. In order 

for field trips to achieve such purposes they must be carefully planned 

by the teacher and students. 

Examinations of all kinds based on predetermined goals help students 

to find out how much they have learned and help teachers to know what 

they have taught. Teaching does not seem complete without evaluation. 

It is an important step in learning and involves both the teacher and 

the student. 

A teacher should use the familiar to explain the unfamiliar; that 

is, she should "Talk the customers' language." Demonstrations may be 

better than words, but like lectures must be used to stimulate thinking 

as well as to learn information. The students should be taught to under­

stand why--not only what and how; they must be taught principles instead 

of;merely subject matter the teacher wants them to know. Teachers need 

to experiment.with new ideas and materials. 

Proposal Y. 

Because the success of any educational program is determined to 

a large extent by the teachers in charge, it is important that effective, 

well qualified teachers be employed. 

In order to make teaching worthwhile to students it is necessary 

that the person who is teaching should be qualified for the position. 

The individual needs to possess certain attributes to make a successful 

teacher. These may be broadly classified as personal, social, scholarly 

and professional. Good personal traits are important in enabling a 



teacher, to work freely with students and with others. She should 

understand the psychology of human relations, development and learning 

and have a flexible personality, as well as a genuine interest in 

people, especially students. She must prepare herself as a teacher 

in knowledge and teaching ability and avoid traditional patterns of 

thinking. Moreover being cheerful, kind, fair and helpful are decided 

assets; so are sincerity, integrity, appreciation; and a feeling of 

community membership, as well as a growing belief in herself and her 

profession. 
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She should be more concerned with understanding than judging the 

student. When pupils feel free to express their sincere reactions to 

the subject matter or activities in the classroom, they are more likely 

to make genuine growth in all aspects of learning. She should accept 

students as they are and realize that significant learning stems from 

the creative efforts of the individual student. Every student should be 

helped to discover herself and what she really wants in life. 

Scholarship is also required of any good teacher. It is desirable 

that the teacher of family economics have not only a good background in 

the sciences, humanities, communications and home economics but also 

sound understanding of economics and financial management. With rapid 

technological developments and socio-economic changes it is imperative 

that the teacher continue her education on a broad basis--not only in 

her field, as long as she is professionally active. This she can do 

through a variety of ways such as reading current periodicals and books, 

attending lectures and conferences, and doing advanced study. 



Proposal VI 

Facilities should be provided that would help to promote the 

effectiveness of education in family economics. 
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To teach individual and family economics effectively does not 

require any specialized facilities; a regular classroom provides an 

adequate setting. As for teaching other subject matter a room that is 

attractive, clean and well ventilated, with lighting that is good for 

the eyes, is desirable. Comfortable chairs that can be arranged in. 

different ways to facilitate the use of various learning experiences 

are recommended. A desk or table, storage for books and other teaching 

aids, bulletin board, chalk board, a table for display, and provision 

to show films complete the minimum essentials. Storage facilities may 

be centrally located in the building instead of being included in the 

classroom. Likewise each school may have a special room to show films 

so that not every classroom needs to include these facilities. 

Obviously all teaching requires an adequate supply of reading 

materials as text and reference books, periodicals, bulletins, research 

reports and leaflets. Examples of family budgets and other financial 

records used anonymously also make good teaching aids. 

Most communities have some facilities that might be good to use for 

teaching family economics. Such facilities may include banks and other 

financial institutions, government services that assist and protect the 

family, factories for consumer goods, wholesale and retail business 

establishments, and radio stations. Houses under construction could 

be visited while studying home financing and the selection of furnishings 

and equipment. The teacher with imagination can think of other places 
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in her own situation that would help to give students a better under-

standing of the various aspects of family economics. 

Proposal fil 

Research should be an integral part of any effective program in 

family economics in higher education especially on. the graduate level. 

The importance of research to today's educational program is 

effectively explained in a recent home economics publication. 

Home economics will grow in strength as a discipline in our ed~cational 
system only to the degree to which it extends its .frontiers of knowl­
edge through organized and systematic research, relating to problems 
significant to the consumer, the family and individual family members 
in the setting .of scientific and technological advances and of social 
and economic change that characterizes the world today. It must be 
both basic and applied. And finally, home ~conomics in seeking to 
achieve greater understanding of its potential contributions to education7 
must use the integrated research approach in the solving of its problems. 

On the undergraduate level students would likely concentrate on 

learning about research related to family economics and using its 

findings. At this level students may carry on simple surveys and experi-

mentations under the guidance of the teacher, whereas at the graduate 

level they may actually carry out research. 

Because research in family economics is very limited in Pakistan, 

every phase of this subject matter area needs investigationo Stiebling 

gives some useful suggestions for research in this area. 

The role of economics research in obtaining the information required for 
effective education and for the advancement of basic knowledge in the 
field must include in the broadest interpretation of each phase==the 
determination ofg 
(1) The basic needs and wants of people. 
(2) The relative utility and economy of goods and services that can 
satisfy these wants. 
(3) Principles and technical knowledge on which families may make 
decisions as to wise use of time, money and other resources. 

711Responsibilities of Research," Journal of Home Economicsll LII 
(March, 1960) , p. 1590 . 
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(4) Attitudes and motivations of people and the laws of learning which 
are involved in the adoption of new or modified ideas, concepts and 
practices which would help promote better home and family living.8 

To attain the goals recommended by Stiebling, a home economics 

faculty qualified for research in the different subject matter areas 

within one institution can often achieve more worthwhile results when 
-·--. 

they cooperate on some basic research projects. This may even be done 

among the different colleges of home economics in Pakistan. In addition 

different countries, especially those with comparable cultures and 

socio-economic conditions, could cooperate on some research projects and 

share findings. Though the results of research of one country cannot 

always be applied in total in another, they may provide helpful informa-

tion for home economists in places where such data are lacking. 

Without research focused on family economics there could only be 

opinion. 

Analysis of Data of Check List 

The foregoing proposals were organized into a che.ck list for the 

purpose of collecting data with regard to their relative importance for 

effective teaching in family economics. The check lists were distributed 

among 27 persons at the Oklahoma State University of whom 15 were 

faculty members and graduate students working for their. doctorates. 

(Both of these were grouped under the term, 8 faculty members," for 

convenience in discussion as both groups had home economics teaching 

experiences at the college level). Of these ten were in home economics 

education and five in family economics. 

8 Hazel K. Stiebling, "The Role of Home Economics Research," Journal 
of Home Economics, L (Nov., 1958), Po 619. 
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This group was specifically chosen for their knowledge and experi­

ences and it is their opinions which has influenced the writer's final 

presentation of the revised proposals. 

The other 12, forming the .second group, were Pakistani graduate 

students in home economics at Oklahoma State University. They will be 

teaching in the colleges of home economics in Dacca, Karachi, and Lahore. 

Consequently their views were considered important for effective 

teaching of family economics in their country because they understand 

the family life and culture of Pakistano 

The responses to the check lists under each of the four columns 

"very important, 11 11 somewhat important, n "not important" and "no response11 

were counted, and percentages figured for both groups. These percentages 

were recorded in Tables II to VIII, pages 5 4 through 67. 

To have a clear idea of the reaction of the respondents to the 

different proposals tables were drawn in percentages to show the beliefs 

of the two groups with regard to the relative importance of the various 

proposals. 

The averages of the specific propo~als listed under each major 

proposal for each column "very important," "somewhat important," and 

"not. important'' were taken to decide the relative importance of the 

main proposal. 

A separate Table IX on page 69 was made to show the range of the 

percentage checking among the specific proposal.sunder each over-all 

proposal for both groups. 

Table X on page 7 l represents the comments, questions and 

proposals offered by the two groups. 



Table II shows that a higher percentage of faculty members rated 

as "very important11 than did the Pakistani graduate students for 

Proposal I. 
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Not only was there a difference in range between the two groups for 

this proposal, but also the range within each group for the specific 

proposals varied widely, both for the classes "very important" and 

"somewhat impor:t;ant.11 

It may further be noticed that the range between the faculty 

members and the Pakistani graduate students was quite marked especially 

for the three specific proposals: "b" - administrators and faculty 

should decide on the kind and extent of student participa ti.on; 11e 11 -

efforts should be made to consult parents and others, and llif 11 -

administrators, teachers and others should be informed of the purposes 

of family economics. In all these oases the rating of the Pakistani 

. graduate students was much lower than that of the faculty mambers, but 

no comment was made, nor question raised by them. However, the reasons 

for this difference may be that the Pakistanis were not as familiar with 

student and parent participation in the program as were the faculty 

members. 

Table III indicates an interesting feature with regard to the 

belief of the respondents about proposal II. Not only is there a wide 

difference in the percentages for "very important," and "somewhat 

important," between the two groups of the faculty mambers and the 

Pakistani graudate students; but also the average of the specific 

proposals under "very important, 11 was the highest for the faculty members 

and the lowest for the Pakistanis, in comparison with all the other si:x: 

proposals. 
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TABLE II 

RESFONSES OF COLLEGE FACULTY AND PAKISTANI GRADUATE STUDENTS 
AS TO THE RELATIVl!;_ IMPORTANCE OF PROFOSAL NO. I 

in percentage 

The program .. in family econoIIti~s should be 
Very Somewhat Not plarme4 cooperat~vely bl the peopl~ IIlO~~ 

concerned with it as the administrators, Important Important Important 
teachers, and students in home economics. FM* P.G.S.** FM P.G.S. FM P.G.S. 

·--
.. 

a. The administrators of the College of 
Home Economics and the teachers of 
family economics in cooperation with 
available advisers should continue 
working with developing, carrying on 
and appraising the work in family 
economics. 86. 7· 91.7 8.3 

b. Home economics administrators and 
faculty should decide on the kind 
and extent of student participation 
in the over-all curriculum program 
including the area of family economics. 73.3 58.3 6.7 33.3 8.J 

c. Students enrolled in home &conomics 
especially those in family economics 
should be helped to understand how and 
why this educational program was 
developed and is being periodically 
appraised and improved. 86.7 83.3 6.7 16.7 

* FM ••• Faculty Members 
** P.G.S •• Pakistani graduate students 

No 
Response 

FM P.G.S. 

13.3 

20.0 

6.7 

V, 

.i:--



TABLE II (concluded) 

I. The program in family economics should be 
pla.pned coopE9ratively by the people most 
concerned with it as the administrators, 
teachers, and stud en ts in home economics. 

d. Teachers should guide students to parti­
cipate in determining course objectives, 
content, learning experiences, and 
evaluation, and help collect teaching 
aids. 

e. An effort should be made to consult with 
parents, prospective employers of 
graduates, and others concerned with 
programs to help keep it functional. 

f. Administrators, teachers and students 
of the university and the public should 
be informed of the purposes of family 
economics and its contribution to educa­
tion for home and family living, personal 
development and citizenship in order to 
help promote the education program of 
the University. 

Major proposal (average of the specific 
proposals). 

Very I Somewhat 
Important Important 

FM*IP.G.S.**I FM IP.G.S. 

73 .31 66. 7 20.01 33.3 

66.71 33.7 20.01 66.7 

80.01 58.3 13.31 41.71 

77.81 66.2 11.11 33.3 

Not 
Important 
FM IP.G.S. 

No 
Response 

FM IP.G.S. 

6.7 

13.3 

6.7 

1.4 I 11.1 

"" "" 



TABLE III 

RESPONSES OF COLLEGE FACULTY AND PAKISTANI GRADUATE STUDENTS 
AS TO THE RELATIVE IMPORTANCE OF PROPOSAL NO. II 

in percentage 

II. The pro~am in family economics should be 
planned to support the total program in home 
economics and the purposes of the university. 

a. The organization, policies and standards 
of work in family economics in the College 
of Home Economics should be in harmony 

Very I Somewhat 
Important :[mportant 

FM* IP.G.S.** I FM IP.G.S. 

with those of the university. I 86. 71 41. 7 6.71 50.0 

b. The over-all objectives for family econom­
ics should be planned to help attain those 
for the total program in home economics, 
and of the University; to contribute to 
education for personal development, for 
family life, for citizenship and for 
earning a living in home economics. I 86. 71 75.0 

Major proposal (average of the specific 
.Proposals). 

* FM ••• Faculty Members 
** P.G.S •• Pakistani graduate students 

86.71 58.4 

6.71 16.7 

6. 71 .3.3.4 

Not 
Jmportant 
FM IP.G.S. 

8 • .3 

4.2 

No 
Respo:n!ie 

FM IP.G.S. 

6.7 

6.71 8 • .3 

6.71 4.2 

\J'l 
0-.. 



Another point worth noticing is that the range in percentage for 

the two specific proposals was great for both the classes nvery 

important" and "somewhat important," as rated by the Pakistanis~ In 

contrast for the faculty members the percentage for the two specific 

proposals was the same for each of the thrE1e classes, namely, Hvery 

important" which was high; "somewhat important" and "no.response" both 

of which were·very low. 
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Table IV illustrates that the percentage range by the faculty 

members and the Pakistanis for proposal III was not very great for the 

class "very important.tr For some specific proposals the difference in 

percentage for the two groups was slight. But within the Pakistani 

group itself the range was wide. This indicates that they did not rank 

all specific proposals as equally important. Mention may be m.ade in 

this connection especially of two specific proposals: 11d11 - through 

cooperative planning repetition and omission should be minimized, and 

"f" - consumer problems should be considered an integral part of family 

eoonomios-~where the rating was the lowest--58.3 percent. The reason 

for the first is not known whereas for the latter it may be that con­

sumer buying in the states is more complicated than in Pakistan where 

there are not so many different brands of commodities and so much 

advertising which needs careful study. 

One point worth considering in this table is that both the groups 

thought proposals "g" - the inter-relationship between values and goals 

and financial.management should be clarified and 11h" - teachers·and 

students should recognize the contribution of general education as well 

as of other areas in home economics to functional education in family 

economics--were equally important. Though for bo.th the proposals 80 



III. 

TABLE IV 

RESPONSES OF COLLEGE FACULTY AND PAKISTANI GRADUATE STUDENTS 
AS TO THE RELATIVE D1P01lTANCE OF PROPOSAL NO • III 

in percentage 

The subje~t matter content in .family e:conomics Very Somewhat Not 
should be planned to meet the n.eeds, wants, in- Imnortant Imnortant Imnortant 
terests and abilities of the students served. FM* P.G.S.** FM P.G.S. FM P~G.S. 

. -

a. In. planning the content of family 
economics the culture and family life of 
Pakistan must be considered. 80.0 83.3 6.7 16.7 

b~ The amount of previous training and 
experience of the students should be 
appraised in order to base the course 
plans on their backgrounds as far as 
possible. 73.3 75.0 20.0 25.0 

c. The effects of socio-economic trends 
and technological developments on family 
life and family finance should be con-
sidered in developing the content of 
the courses. ~6.7 83.3 6.7 16.7 

d. Through cooperative planning among 
teachers of different subject matter 
areas unnecessary repetition or serious 
omission in family economics subject 
matter should be minimized. 73.J 58.3 13.3 33.3 8.J 

* FM ••• Faculty Members 
** P.G.S •• Pakistani graduate students 

No 
Resnonse 

FM P.G.S. 

13.3 

6.7 

6.7 

13.J 

\J'I 
00. 



TABLE IV ( concluded) 

... 

III. The subj~ct. matter. content in.family econom- Very ics should be planned to meet the needs, Important wants, interests and abilities of the 
students served. FM* P.G.S.H 

e. The sµbject matter content of family 
economics should be selected to help 
prepare students to solve both personal 
and family problems in financial manage-
ment_as well as ~conomic problems in 
public affairs that affect the well-
being of families. 86.7 91.7 

f. Consumer problems should be considered 
an integral part of family economics. 60.0 58.3 

g. The inter-relationship between values 
and goals and financial management 
should be clarified. 80.0 66.7 

h. Teachers and students should recognize 
the contribution of general education 
as well as of other areas in home 
economics to functional education in 
family economics. so.o 66.7 

Major proposal (average of the specific 
_proposals). 77.5 72.9 

". 

Somewhat 
Important 

FM P.G.S. 

6.7 8.3 

26.7 41.7 

13.3 33.3 

13.3 33.3 

13.3 26.0 

Not 
Important 

FM P.G.S. 

1.0 

No 
Response 

FM P.G.S. 

6.7 

13.3 

6.7 

6.7 

9.2 

VI 

'° 
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percent of faculty members :ra.ted "very importa.nit 9 •· 1.3.J percent "some­

what important. 0 However,, the figure was different for the Pakistani 

group where 66.7 perce~t rated·'. as 11very important," and 3.3.3 percent as 

nsomewhat important." 

Reference to Table V shows that the average percentage under "very 

important" for proposal IV was s:i.milar .for both faculty and Pakistanis 

al though 'there \las a considerable range for each group among the various 

specific proposals. ·'.Ihis range was greater for the Pakistanis who 

showed less agreement with regard to which ~pacific proposals were 1've;ry 

important." 

Everyone of the Pakistanis agreed upon the proposal 11 0 11 - student 

participation in progI'alll development. Although this is new: for colleg_es 

in Pakistan, it has received very high approval of the Pakistani respond-

ents and should therefore be given special consideration for planning 

the college program. 

The majority of both groups expressed the belie£ that all of these 

nine specific propo.sals were very important. The lowest percentage that 

checked any proposal "very important" was 58.3 percent of the Pakistanis 

for proposal 11ftt - that student·s should ,be taught to find, seleet, and 

use reliable informational materials. This response may be pal'tly 

explained by the fact tJ:iat resource material is limited in Pakistan. 

Table VI, 'which presents a summary of th.a response's for proposal V 

shows that the average p13rcentage for the two .·groups for this proposal 

waa 'yery ·nearly the ·sam., as it also was in 'the preceding table o 

Each group ·showed ·a constderable differenc·e with regard to their 

ratings for most·of the different specific proposals. 



TABLE V 

RESPONSES OF COLLEGE FAC-!JLTY AND PAKISTANI GRADUATE STUDENTS 
AS TO THE RELATIVE IMPORTANCE OF PROPOSAL NOo DI 

in percentage 

IV. Methods of teaching family economics should 
be designed to help prepare students for 
democratic citizenship and to facilitate 
tea~hing the bask: principles and procedures 
inherent in this area of home e·conomicso 

a. Problem solving techniques should be used 
to teach students to think and to become 
increasingly self=directive and respon= 
sible. 

b. A variety of teaching methods should be 
used and adapted to the goals to be 
attained. 

c. Student participating in program 
-development and use of problem=solving 
methods should give practical experience 
in management, setting goals, planning 9 

carrying out plans, and appraising 
results obtained and procedures used. 

d. Experience in decision-making in 
relation to the use of money and 
related resources should be provided 
in various aspects of the progrs..mo 

* FM " • 
'4,i'i:· P. G "S • 

Faculty Members 
Pakistani graduate student 

Very 
Important 

FM* iPoGoS~-H 

73.3 I 75.0 

80.0i 66.7 

73.31100.0 

Somewhat 
Important 

FMl P.G.S. 

20oOI 25o0 

I 13.31 33.3 I 
I 
I 

I 13.3! 
i 

66.71 58.3,-J~~~~j !-\CL7 I 

Not 
Important 

FM IP.G.S. 

I 

I 

I 

M 

No 
Response 

FM IP.G.S. 

607 

6.7 

I 
I I I 13 ,3 
' 

i L1 6.7 
a-
I-' 



TABLE V (concluded) 

IV. Methods of teaching family economies should 
be designed to help prepare students for 
democratic citizenships and to facilitate 
teaching the basic principles and procedures 
inherent in this area of home economics. 

e. Students should be guided to develop and 
apply major generalizations basic to 
family economics and understand the sig­
nificance of this area to their total 
preparation for home and family life. 

f. Students should be taught how to find, 
select, _and use reliable informational 
materials to solve problems in family 
economics in college as well as after 
leaving it. 

g. The use and selection of teaching aids 
should enrich the learning experiences of 

Very I Somewhat 
Important Important 

FM* IP.G.S.**I FM IP.G.S. 

80.0 I 91. 7 6.71 8.3 

ao.01 58 • .3 6.71 41.7 

the students. I 7.3 • .31 75.0 13.31 25.0 

h. Teachers and students should use a 
variety of evaluation devices regularly 
so both understand students' background 
needs, interests, progress and achieve­
ment in family economics. 

i. All evaluation should be based on the 
objectives of the program. 

Major proposal (average of the specific 
proposals). 

73.J I 66. 7 13.JI 25.0 

so.01 75.0 I 6.71 16.7 

75.51 74.1 lJ • .31 24. 1 

Not 
Important 

FM IP.G.S. 

8 • .3 

8.3 

1.8 

No 
Response 

FM IP.G.S. 

1.3.3 

13.3 

6.7 

6.7 

13.3 

9.6 
°' l\) 
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TABLE VI 

RESPONSES OF COLLEGE FACULTY AND PAKISTANI GRAOOATE STUDENTS 
AS TO THE RELATIVE IMPORTANCE OF PROPOSAL NO. V - - .. 

in percentage 

Teachers for family economics should have 
adequate timely preparation in the subject Very Somewhat Not 
matter of family economics and methods of Important Important Important 
teaching in college plus desirable 
personal characteristics. FM* P.G.S.H FM P.G.S. FM P.G.S. 

a. 'lhe teacher of family economics should . 
have a master's degree with preparation in 
economics, family economics, and college 
teaching methods. 66.7 50.0 26.7 50.0 

b. The teacher should have the ability to 
get along with people. 66.7 91.7 13.3 8.3 

c. The teacher should have a good character. 73.3 66.7 13.3 25.0 8.3 

d. '.Ihe teacher should have genuine respect 
for all individuals, regardless of their 
status. 80.0 100.0 6.7 

Major proposal (average of the specific 
_proposals). 71.7 77.1 15.0 20.8 2.1 

* FM ••• Faculty Members 
** P.G.S. ~ Pakistani graduate students 

No 
Response 

FM P.G.S. 

6.7 

20.0 

13.3 

13.3 

13.3 

e; 



64 

The most striking point revealed in Table VI is that 100 percent 

of the Pakistanis were of the opinion that the teacher should have a 

genuine respect for all individuals, regardless of their status. Perhaps 

this could be explained by the fact that since there are many different 

classes among the people in Pakistan this was given special emphasis. 

Apparently these teachers seem to believe in the democratic principle 

of respect for all .individuals. 

Table VII shows that a higher percentage of Pakistanis rated 

proposal VI as "very important" than did the faculty members. 

Though the table indicates that there is some difference in the 

range of the rating by the two groups, they were agreed upon the order of 

importance of the three specific proposals. The percentage for 11 c11 -

examples of personal and family financial plans, records, and statistics 

from Pakistan should be included among teaching aids - was highest for 

both groups; next highest was nb 11 - a variety of up-to-date materials 

should be accessible to teachers and students; and lowest was 11 a" - an 

attractive, flexible, convenient, comfortable classroom. 

The cause for the low rating for "a" - attractive flexible, con­

venient, comfortable classroom - may be explained by the fact that some 

of the respondents expressed doubt regarding the practicability of such 

a proposal. 

The Pakistanis, 91.7 percent, showed particular awareness of the 

fact that teaching materials must be chosen to suit the country where 

they are used. 

Again the average percentages shown under classes 11 very important 11 

and ••somewhat important" for proposal VII, Table VIII were almost the 

same for faculty members and Pakistanis. 
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TABLE VII 

RESPONSES OF COLLEGE FACULTY AND PAKISTANI GRADUATE STUDENTS 
AS, TO THE RELATIVE IMPORTANCE OF PROPOSAL NO. VI 

in percentage 

The physical facilities for teaching family Very Somewhat Not 
economics should be suitable for the methods lmoortant Imoortant Imoortant 
used. FM* P.G.S.H FM P.G.S. FM P.G.S. 

a. l\.n attractive, flexible, conveni.erit, 
conifortab1.e class.,.;r:Qom should help to 
fae:ilitate the use of different teaching 
meth~ds appropriate for family economics. 60.0 66.7 33.3 33.3 

b. A variety of r,eliable up~to-date materials 
including books, periodicals, charts, 
graphs, films, etc. should be readily 
accessible to teachers and students. 66.7 75.0 20.0 25.0 

-
c. Examples of personal and family 

financial plans, records, and statistics 
from Pakistan should be included among 
teaching aids. 73.3 91.7 20.0 8.3 

Major proposal (average of the specific I 26.6 proposals). 66.7 77.8 22.2 
I 

* FM • • • Faculty Members 
** P.G.S •• Pakistani graduate students 

No 
Resoonse 

FM P.G.S. 

6.7 

13.3 

6.7 

8.9 

0-­
\.11 
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TABLE VIII 

RESPONSES OF COLLEGE FACULTY AND PAKISTANI GRADUATE SWDENTS 
AS TO THE RELATIVE IMPQRTANCE_ OF PROPOSAL NO. VII 

in percentage 

Research should be an integral part of any Very Somewhat Not 
effective program in higher education - Imrortant Imnortant Iml)( rtant 
especially on the advanced or graduate level. FM* p .G.S.H FM P.G.S. FM P~G.S. 

-

a. Students and teachers should use research 
in this and other institutions for help in 
determining Pakistan family goals, needs, 
resources and practices and as a guide for 
the development of the family economics 
curriculum. 73.3 75.0 20.0 16.7 8.3 

b. Undergraduate, as well as graduate 
students should learn to understand 
procedures and to interpret and apply 
findings of research in family 
economics. 60.0 58.3 33.3 25.0 16.7 

c. Both undergraduate and graduate students 
should carry on simple individual or 
group projects, experimentation and 
surveys.as one means to develop ability 
in critical thinking. 73.3 66.7 20.0 33.3 

* FM • • • Faculty Members 
** P.G.S •• Pakistani graduate students 

No 
Resnonse 

FM P.G.S. 

6.7 

6.7 

6.7 

t 



TABLE VIII (concluded) 

VII.. Research 1:1hould be an intE!>gral par!; of' any Very 
effective program in higher education - I.m.uortant 
especially on the advanced or graduate level. FM* P.G.S.*i 

. . 
d. Major.research in family economics should 

be planned cooperatively among the 
Colleges of Home Economics in Pakistan so 
that each can do the kind for which it is 
best qualified and thus contribute to a 
well rounded research program in this area 
of home economics on a national level. 80.0 75.0 · 

e. Graduate students and selected staf'f 
members should carry on research in 
family economics and related subjects 

·as extensively as possible in the 
institution. 80.0 83.3 

f. All aspects of family economics should 
be considered worthy for research in 
order to develop a functional educational 
program and to best serve the families 
of Pakistan. 73.3 66.7 

Major proposal (average of the specific 
· . proposals) • 73.3 70 .. 8 

Somewhat 
I.m.nortant 
FM P.G.S. 

13.3 16.7 

13.3 16.7 

20.0 16.7 

20.0 20.9 

Not 
Imnortant 
FM P.G.S. 

8.3 

16.7 

8.3 

No 
Resnonse 

FM P:G.S. 

6.7 

6.7 

6.7 

6.7 

°' -,J 



There was not much disagreement in the Pakistani group regarding 

the relative importance of the specific proposals rated as nvery 

important.n Moreover, the range in percentage among the various 

specific proposals was lower for the class "very important" than that 

shown in any other table. 
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Again the average percentages shown under classes nvery important" 

and "somewhat important" for proposal VII, Table VIII were almost the 

same. Likewise the majority of both groups checked all specific 

proposals as "very important"; still this is the only major proposal 

where as many as two individuals checked two of the specific proposals 

as not important. 

The data in Table IX show the differences in. the range among the 

specific proposals under the seven over-all proposals for the two groups 

of respondents. 

The range for the Pakistanis among the various specific proposals was 

much greater than that of the faculty members for both "yery important" 

and "somewhat important" except for proposal VII under "somewhat 

important." 

The table further indicates the fact that the lowest rating under 

''very important" assigned to specific proposals under all major proposals 

was lower for the Pakistanis than the faculty members, and the highest 

rating was higher for the Pakistanis. 

For no proposal for the class "very important" \.J'.as the minimum 

below 60 percent for the faculty members whereas it was as low as 33.7 

percent for the Pakistanis. The highest percentage for the faculty 

members was 86.7 percent; for the Pakistanis, it was 100 percent. 
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II. 

III. 

IV. 

V. 

VI. 

VIL 

TABLE IX 

THE RANGE OF DIFFERENCES IN PERCENTAGE AMONG SPECIFIC PROPOSALS UNDER EACH OVER-ALL PROPOSAL 
AS CHECKED BY FACULTY M:l003ERS AND PAKISTANI GRADUATE STUDENTS 

Very Important Somewhat Important 

Proposals 

Brogr&ms 'in family econorrfics .,9hou:ld be:: 
planned cooperatively. 

Program should be in harmony with home 
economics and the university. 

The subject matter should meet the need 
of the students. 

Method of teaching should be democratic. 

Teachers should have timely preparation and 
desirable personal characteristics. 

The physical facilities should suit 
teaching methods. 

Research should be an integral part of 
the program. 

* 
** 

-F.M ••• Faculty Members 
P.G.S •• Pakistani Graduate Students 

F .M.* 

66.7 86.7 

86.7 86.7 

60.0 86.7 

66.7 80.0 

66.7 80.0 

60.0 73.3 

60.0 80.0 

P.G.S.** F .M. P.G.S. 

33.7 9L7 6.7 20.0 8.3 66.7 

41.7 75.0 6.7 6.7 16.7 50.0 

58.3 91.7 6.7 26.7 8.3 41.7 

58.3 100.0 6.7 26.7 8.3 41.7 

50.01100.0 6.7 26.7 8.3 50.0 

I 66.7 91.7 20.0 33.3 8.3 33.3 

58.3 83.3 13.3 33.3 16.7 33.3 

CJ' 

'° 



Of the 27 check lists distributed among the faculty members and 

Pakistani graduate students every one was returned. 
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In addition to answering the check lists the respondents were asked 

to recommend any new proposals they considered worthwhile. Besides 

adding a few proposals the respondents raised some questions and made 

several comments with regard to the specific proposals. Table X on 

page 71 has been specifically drawn to illustrate the interest that the 

faculty members and Pakistanis took in answering the check lists, for it 

summarizes the number of comments and the additions made under each major 

proposal. Though the number of comments appeared high, many of them were 

similar and usually minor. 

The faculty members made more contributions than did the Pakistanis. 

In fact, they made some suggestions for every proposal, whereas the 

Pakistani made suggestions for only four of the seven proposals. 

Neither group made any additional major proposals nor had any 

additional specific proposals to make under the major proposals; namely, 

Proposal II - Program should. be in harmony with home economics and the 

university; Proposal III - The subject matter should meet the need of 

the students, and Proposal IV - Method of teaching should be democratic. 

Proposal I - Cooperative planning of family economics program could be 

added to this list by the Pakistani group. 

The percentage of individuals making comments with regard to any 

major proposal was less than 50. 

In analyzing the additional questions, comments and proposals it 

. was found that in most cases the comments concerned minor aspects of the 

specific proposals such as questioning the use of a word or meaning of 

a statement or suggesting rephrasing parts of some statement or adding 



1. 

2. 

3. 

4,, 

5. 

6. 

7. 

TABLE X 

SUMMARY OF THE :NUMBER OF ADDITIONAL COMMENTS BY 15 FACULTY MllMBERS AND 12 PAKISTANI GRADUATE 
STUDENTS FOR EACH OVER-ALL PROPOSAL 

Faeultv Members Pakistani Graduate Students· 
Number Number 

Proposals of per- New of per- New 
Persons cent Comment Proposals Persons cent Comment Proposals 

P~ahn~' §R?iiJ%b~llf''o'' 
cooper~:t.ivij~ ' ,, 7 46.7 14 1 

Program should be in harmony 
with home economies and the 
university. 2 13.3 2 1 8.3 1 

The subject matter should meet 
the need of the students. 6 40.0 12 

Method of teaching should be 
democratic. 5 33.3 14 

Teachers should have timely 
preparation and desirable 
personal characteristics. 6 40.0 8 4 4 33.3 1 3 

The physical facilities shoulc 
suit teaching methods. 6 40.0 8 1 8.3 1 

Research should be an integral 
part of the program. 6 40.0 12 4 1 8.3 1 

-.J 
t-' 
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a word for clarity and so on. One or two questioned the practicability 

of one or two specific proposals. 

However, in setting up the final proposals every attempt was made 

to give attention as far as possible, to all the suggestions given by the 

respondents since the number was limited and everyone was well qualified. 

Among the faculty members almost two-thirds checked all proposals 

(both major and specific ones) as "very important. 11 Not one of the 

proposals (major as well as specific) was thought of as 11not important" 

by anyone in this group. However, there were a few no responses, for all 

the proposals. 

An over-all study of the tables reveals that in all cases a 

majority of faculty members thought both the major, as well as the 

specific proposals as '"very important" as compared with 11 somewhat 

important." This also was the case with the Pakistani graduate students 

e.xcept for proposal V - "a" - the teacher in family economics should 

have a master's degree with preparation in economics, family economics, 

and college teaching methods - fifty percent of the Pakistanis checked 

this "very important" and the other 50 percent as "somewhat important." 

Proposal II, Program should be in harmony with home economics and 

the university - as indicated in Table III received the highest average 

rating by the faculty members, 86.0 percent and lowest by the Pakistanis, 

58.4 percent in the class "very important. 11 

As a result of the study of these findings the proposals were 

revised and arranged in descending order as the percentage of the 

faculty members approved them. The reason for doing this was that the 

faculty members were considered experts in this area. Nevertheless, the 

opinion of the Pakistani graduate students was thought of as highly 
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valuable for setting up effective proposals, as they have experience in 

and knowledge of their culture and economic life. This background helps 

them to understand whether the proposals could be applied in their 

situation. In cases where equal number of faculty members supported 

these proposals, the percentage of Pakistani graduate students was 

taken for decision. 

Revised Proposals for Effective Teaching in Family Economics 

I. The program in family economics should be planned to support the 
total program in home economics and the purposes of the universityo 

a. 'Ihe over-all objectives for family economics should be planned 
to help attain those for the total program in home economics, 
and of the university; to contribute to education for personal 
development, for family life, for citizenship and for earning 

. a living in home economics. 

b. The organization and policies of work in family economics in 
the College of Home Economics should be in harmony with 
those of the university. 

' 
II. 'Ihe program in family economics should be planned cooperatively by 

the people most concerned with it as the administrators, teachers, 
and students in home economics. 

a. The administrators of the College of Home Economics and the 
teachers of family economics in cooperation .with available 
advisers should continue working with developing, carrying on 
and appraising the work in family economics. 

b. Students enrolled in home economics especially those in family 
economics should be helped to understand how and why this 
educational program was developed and is being periodically 
appraised and improved. 

c. Administrators, teachers and students of the university and 
the public should be informed of the purposes of family 
economics and its contribution to education for home and 
family living, personal development and citizenship in order 
to help promote the education program of the university. 

d. Teachers should guide students to participate in determining 
course objectives, content, learning experiences, and evalua­
tion and help collect teaching aidso 



II ( continued) 

e. Home economics administrators and faculty should decide on 
the kind and extent of student participation in the over-all 
curriculum program including the area of family economics. 

74 

f. An effort should be made to consult with parents, prospective 
employers of graduates, and others concerned with the program 
to help keep it functional. 

g. '!here should be a plan whereby staff members share in over-all 
responsibilities of the department, some providing teaching 
materials, others working in public relations especially 
to increase enrollment. 

III. '!he subject matter content in family economics should be planned 
to meet the needs, wants, interests and abilities of the students 
served. 

a. 'Ihe subject matter content of family economics should be 
selected to help prepare students to solve both personal 
and family problems in financial management as well as 
economic problems in public affairs that affect the well­
being of families. 

b. '!he effects of socio-economic trends and technological 
developments on family life and family finance in Pakistan 
should be considered in developing the content of the 
courses. 

c. In planning the content of family economics the culture, 
the socio-economic system and family life of Pakistan must 
be considered. · 

d. The inter-relationship between values and goals and 
financial management should be clarified in terms of the 
Pakistani culture. 

e. Teachers and students should recognize the contribution of 
general education as well as of other areas in home economics 
to functional education ,in family economics. 

f. 'Ihe amount of previous training and experience of the 
students should be appraised in order to base the course 
plans on their backgrounds as far as possible. 

g. Through cooperative planning among teachers of different 
subject matter areas unnecessary repetition or serious 
omissions in family economics subject matter should be 
minimized. 

h. Consumer problems should be considered an integral part of 
family economics. 



IV. Methods of teaching family economics should be designed to help 
prepare students for democratic citizenship and to facilitate 
teaching the basic principles and procedures inherent in this 
area of home economics. 

a. Students should be guided to develop and apply major 
generalizations basic to family economics and understand 
the significance of this area to their total preparation 
for home and family life. 

b. Evaluation should be based on the objectives of the program 
and individual goals of students. 

c. A variety of teaching methods should be used and adapted 
to the goals to be attained. 

d. Students should be taught how to find, select, and use 
reliable informational materials to solve problems in 
family economics in college as well as after leaving it. 

e. Student participation in program development and use of 
problem-solving methods should give practiqal experience 
in management; setting goals, planning, carrying out 
plans, and appraising results obtained and procedures used. 

f. Problem solving techniques should be used to teach students 
to think and to become increasingly self-directive and 
responsible. 

g. The use and selection of teaching aids should enrich the 
learning experiences of the students. 
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h. Teachers and students should use a variety of evaluation 
devices regularly so both understand students' background, 
needs, interests, progress and achievement in family economics. 

i. Experience in decision-making in relation to the use of 
money and related resources should be provided in various 
aspects of the program. 

V. Research should be an integral part of any effective program in 
higher education in family economics, especially on the 
advanced or graduate level. 

a. Graduate students and selected staff members should carry on 
research in family economics and related subjects as 
extensively and intensively as feasible in the institution. 



V. . (continued) 

b. Major research in family economics should, be planned 
cooperatively among the Colleges of Home_Economiqs in_ 
Pakistan so that each can do the kind for which it is best 
qualified and thus contribute to a well rounded research 
program in this area of home economics on a national 
level. The work of research in selected subject matter 
fields and other agencies should also be considered. 

c. Students and teachers should use research in this and other 
institutions for help in determining Pakistan family goals, 
needs, resources and practices and as a guide for the 
development of the family economics curriculum. 

d. Both undergraduate and graduate students should carry on 
simple individual or group projects, experimentation and 
surveys as one means to develop ability in critical· 
thinking and for instructional materials. 

e. All aspects of family economics should be considered worthy 
for research in order to develop a functional education 
program and to best serve the families of Pakistan. 

f. Undergraduate, as well as graduate students, should learn 
to understand procedures and to interpret and apply findings 
of research in family economics and related subject fields. 

g. Students and teachers should use research findings as a 
basis for analyzing the relationship of family and 
individual goals and practices to existing conditions. 

h. The research projects conducted in this area should 
contribute to major over-all goals in home economics and 
education in general. 

i. Research in this area from other countries should be made 
available to students and staff. 

VI. Teachers for family economics should have adequate, timely 
preparation in subject matter and methods of teaching in college 
plus desirable personal characteristics. 

a. The teacher should have genuine respect for all individuals, 
regardless of their status. 

b. The teacher should have a good character. 
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c. The teacher should have the ability to get along with people. 



VI. (continued) 

d. The teacher of family economics should have a master's 
degree with a good background in general education, an 
understanding of home economics and special preparation 
in the social sciences, and family economics as well as 
teaching methods. 
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e. The teacher needs to follow a plan for continual professional 
and personal growth. 

f. The teacher should have a genuine and keen interest in 
teaching. She should be up=to-date in knowledge of her 
subject matter and community resources. 

VII. The physical facilities for teaching family economics should be 
suitable for the methods used. 

a. Examples of personal and family financial plans, records, 
and statistics from Pakistan should be included among 
teaching aids without identification. 

b. A variety of reliable up-to-date materials including books, 
periodicals, charts, graphs and films should be readily 
accessible to teachers and students. 

c. An attractive, flexible, convenient, comfortable class­
room should help to facilitate the use of different 
teaching methods appropriate for family economics. 



CHAPTER IV 

CONCLUSIONS, RECOMMENDATIONS AND IMPLICATIONS 

FOR THE USE OF THE PROPOSALS 

Conclusions 

An analysis of the findings of this' study seems to indicate the 

following conclusionsi 

(1) As all the major proposals were checked as 11 very important" 

for the effective teaching of family economics by the majority 

of the faculty members and Pakistani graduate students, it 

seems they should serve as a useful guide for program develop­

ment. 

(2) 'Ihese proposals appear to present rather comprehensive 

recommendations for the effective teaching of family economics, 

since they express the beliefs of all the respondents who had 

the opportunity of not only appraising the proposals on the 

check list but also adding their own ideaso 

(3) The different phases of family economics seem to be recognized 

as important in the education of women college students in 

Pakistan. This idea was supported not only by the 27 men 

and women university students from Pakistan answering the 

questionnaire in this study but also by the 89 respondents 

in Zafar 1 s study. 
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Recommendations 

(1) Due to the small number of respondents to the questionnaire, 

which was primarily concerned with identifying family financial problems 

and possible contents of family economics for Pakistan, and to the 

check list, which gave proposals for teaching family economics, it is 

recommended that similar studies be carried on in Pakistan among the 

individuals most concerned with education in family economics on the 

college level. For example, the teachers and administrators in the 

Colleges of Home Economics should have the opportunity to express their 

beliefs with regard to the proposals for an effective program designed 

for college students in their country. It may also be desirable for 

students and parents to identify their problems and needs in family 

finance. 

(2) Even though a small group of educators expressed their beliefs 

that all these proposals are very important, their real worth cannot be 

determined until they are tried out. Therefore, it is recommended that 

a study be planned implementing these proposals and evaluating their 

effectiveness. 

(3) With the change of social and economic conditions in Pakistan 

the financial needs and problems of families tend to change also. 

Consequently it is necessary to carry on a variety of studies including 

some similar to this one periodically in order to keep the curriculum 

up-to-date. 

(4) Since this study deals only with broad generalities, it is 

necessary to supplement it with more detailed studies in Pakistan that 

would help educators decide on specific goals, student behaviors, 
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learning experiences and subject matter content. This would m~an getting 

more information about the values, goals, practices, understandings, 

abilities, problems and wants of individuals and families in relation to 

their income and its use. 

(5) Research needs to be carried out on the method of teaching the 

different phases of family economics that would be suited to tliE3.' culture 

and background of Pakistan college students. 

Implications For the Use of the Proposals 

These proposals were designed to supplement and not replace 

curriculum guides and related materials. Since they draw on a variety 

of source materials, they present broad general recommendations which 

can serve as a guide and framework for detailed planning. They should 

not serve as a pattern. Administrators and teachers concerned with 

family economics on the college level may use them as a guide for 

planning the program and for setting up criteria for appraising its 

effectiveness. 

Educators who plan to use these proposals as an aid in program 

development should find it helpful to know how they were developed and 

would get a better understanding of the meaning of each over-all 

proposal by reading the related explanation. 

Another way to use these proposals is to help administrators and 

teachers in other subject matter areas gain a better understanding of 

family economics and its role in home economics. The study could help 

teachers in family economics interpret the program to others. 
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Dear Fellow-student: 

APPENDIX A 

367 North Hall 
Oklahoma State University 
Stillwater, Oklahoma 
March 21, 1961 

I would appreciate your help in my master's study in planning 
for the teaching of family economics in the College of Home Economics, 
Dacca. This college program emphasizes the preparation of teachers 
and other professional home economists as well as homemakers. 

Since family economics is a new subject at the college level 
in our country I would like to have your opinion as educated Pakistani, 
about the desirability and the content of the subject matter area. 

I shall be highly obliged if you kindly check the questionnaire 
and return it to me by campus mail at the above address by Monday, 
March 27, 1961 or earlier if possible. 

Thank you very much for your co-operation and using your 
valuable time. 
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Sincerely yours, 

Shamsunnahar Hossain 
Graduate Student 
Department of Home Management, 
Equipment and Family Economics 
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APPENDIX B 

QUESTIONNAIRE 

The opinions of Pakistani students at O.S.U. with regard to teaching 
family economics (which is a study of family financial problems and their 
interrelation and interaction with the economic and social forces of the 
society of which the family is a member) in the College of Home Economics 
in Dacca, Pakistan. 

DIRECTIONS: Please express your opinion by checking in the appropriate 
co:lumn. 

1. If you believe this to be true or desirable, check "YES." 

2. If you think it is not correct or applicable, check "N0. 11 

J. If you have no basis for an opinion, check "DO NOT KNOW." 

4. You need not sign your name, but indicate whether male or female by 
checking 

I. 

II. 

M:..._ ____ or F _____ _ 

QUESTIONS RELATED TO FAMILY ECONOMICS 

Do you think that financial management should bell 
taught in the College of Home Economics in I 
Dacca (Pakistan)? 

Do you consider these·· financial problems of 
Pakistani families? 
(a) Inadequate income 

(b) Irregular income 

(c) Indebtedness 
.1 

l 
i 

(d) Inadequate financial planning 

' (e) Lack of knowledge of spending money wisely l 

(£) Lack of knowledge in saving 

(g) Lack of saving and investment facilities 

(h) . Difference of opinion b1:itween husband wife 
· .. ,;,.-.,:,:I;;;::;,'.~•e-_,...,,,,.· dl th f 
:.ct·f;'.t,i.,i',''l;°&gar· ng e use o money 

(i) Wife working outside the home. 

(j) List ~ny other 

DO NOT 
YES NO KNOW 

' 

I 

' 



QUESTIONS RELATED TO FAMILY ECONOMICS 

III. Do you think that learning about the following 
aspects of financial management or family 
economics may help to solve some of the 
problems listed under II? 
(a) Clarification of values and goals in 

relation to use of money 

(b) Budgeting and keeping financial records 

(o) Banking 

(d) Savings and investments 

(e) Insurance 

(f) Credit 

(g) Consumer buying 

(h) Role of working wife 

(i) The economics system and financial security 

(j) The role of government in financial securit: 

(k) Any other 

-
IV. Who makes the decisions about the use of money ! in Pakistani family? 

(a) Male I 
' 

(b) Female 

(c) Children sharing with adults 

(d) Husband.and wife together 

(e) Any other 
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APPENDIX C 

OKLAHOMA STATE UNIVERSITY 
College of Home Economics 

STILLWATER 

Department of Home Management, 
Equipment, and Family Economics 

March 14, 1961 

Dear 

As a part of the requirements of the master's degree I am 
developing proposals for an effective program in family economics as 
one area in the College of Home Economics, Dacca (Pakistan). 

You have been specifically chosen to participate in this study 
because of your experience and knowledge in teaching and/or family 
economics at the college level. · 

Would you please study my suggested proposals on the attached 
check list and give your opinion in regard to their relative importance 
for a functional program in family economics. 

If there are any other proposals which you believe should be 
included please add them and indicate their relative importance. 
Directions are included on the check list. 

In order to complete my thesis I would appreciate very much 
your returning the check list by Saturady morning. Enclosed you will 
find an addressed envelope for that purpose. 

I want to thank you most sincerely for using your valuable time 
in helping me. 

Sincerely yours,· , 

Shamsunnahar Hossain 
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APPENDIX D 

PROPOSALS FOR TEACHING FAMILY ECONOMICS 

Please indicate which of the following proposals you consider 11very 
important," "somewhat important," and "not important," by checking in 
the appropriate column. 
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PROPOSALS 
j Very Somewhat Not 
_,Important Important Important 

I. The program in family economics 
should be planned cooperatively by 
the people most concerned with it 
as the administrators, t·eachers, 
and students in h.ome economics. 

a. The administrators of the 
College of Home Economics and 
the teachers of family econom­
ics in cooperation with avail­
able advisers should continue 
working with developing, 
carrying on and appraising the 
work in family economics. 

b. Home Economics administrators 
and faculty should decide on 
the kind and extent of student 
participation in the over-all 
curriculum program including 
the area of family economics. 

c. Students enrolled in home 
economics especially those in 
family economics should be 
helped to understand how and why 
this educational program was 
developed and is being periodi­
cally appraised and approved. 

d. Teachers should guide students 
to participate in determining 
course objectives, content, 
learning experiences, and 
evaluation, and help collect 
teaching aids. 



II. 

PROPOSALS 

e. An effort should be made to 
consult with parents, prospective 
employers of graduates, and 
others concerned with programs 
to help keep it functional. 

f. 

g. 

Administrators, teachers and 
students of the University and 
the public should be informed 
of the purposes of family 
economics and its contribution 
to education for home and family 
living, personal development 
and citizenship in order to help 
promote the education program 
of the University. I 
If you recommend other 
please list. 

proposals I 
I 

The program in family economics 
should be planned to support the 
total program in Home Economics 
and the purposes of the University. 

I a. 

b. 

d. 

The organization, policies and 1 
standards of work in family .1 

economics in the College of Hornell 
Economics should be in harmony 
with those of the university. , 

l 
The over-all objectives for ! 
family economics should be 1: 

planned to help attain those 111 
for the total program in home 1 

economics, and of the univer- ! i 
sity; to contribute to educa- ( 
tion for personal development, I 
for family life, for citizenship\ 
and for earning a living in \ 
Home Economics. . ·,l 

If you recommend other proposals': 
please list. I 

I 
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Very Somewhat Not 
Important Important Important 
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I -Very --Somewnat .Not 
PROPOSALS 

III. The subject matter content in 
family economics should be planned 
to meet the needs, wants, interests 
and abilities of the students served 

a. In planning the content of 
family economics the culture and 
family life of Pakistan must be 
considered. 

b. 

c. 

d. 

e. 

f. 

g. 

The amount of previous training 
and experience of the students 
should be appraised in order to 
base the course plans on their 
backgrounds as far as possible. 

The effects of socio-economic 
trends and technological 
developments on family life 
and family finance should be 
considered in developing the 
content of the courses. 

I 
I 
f 
t 

Through cooperative planning t 
among teachers of different l 
subject matter areas unnecessaryl 
repetition or serious omissions! 
in family economics subject i 
matter should be minimized. j 

l 

The subject matter content of 
family economics should be 
selected to help prepare stu­
dents to solve both personal 

I 

and family problems in financial! 
management as well as economic J 

problems in public affairs that/ 
affect the well-being of 1 

families. 

Consumer problems should be 
considered an integral part of 
family economics. 

The inter-relationship between 
values and goals and financial 
management should be clarified. 

Important Important Importan1 
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Very Somewhat Not 
PROPOSALS Important Important Important 

h. Teachers and students should 
recognize the contribution of 
general education as well as of 
other areas in home economics to I 

functional education in family 
economics. 

I 

i. If you recommend other proposalsi 
please list. 

IV. Methods of teaching family economics 
should be designed to help prepare 
students for democratic citizenship 
and to facilitate teaching the basic 
principles and procedures inherent 
in this area of Home Economics. 

a. Problem solving techniques 
should be used to teach students 
to think and to become increas-
ingly self-directive and 
responsible. 

b. A variety of teaching methods 
should be used and adapted to I 

the goals to be attained. 
l 

c. Student participation in program 
development and use of problem-
solving methods should give 
practical experience in manage-
ment; setting goals, planning, i 

carrying out plans, and I appraising results obtained 
and procedures used. 

d. Experience in decision-making 
in relation to the use of 
money and related resources I 

should be provided in various 
aspects of the program. 



PROPOSALS 

e. Students should be guided to 
develop and apply major 
generalizations basic to family 
economics and understand the 
significance of this area to 
their total preparation for home 
and family life. 

f. Students should be taught how to 
find, select, and use reliable 
informational materials to solve 
problems in family economics in 
college as well as after leaving 
it. 

g. The use and selection of teach­
ing aids should enrich the 
learning experiences of the 
students. 

h. Teachers and students should use 
a variety of evaluation devices 
regularly so both understand 
students' background needs, 
interests, progress and achieve­
ment in family economics. 

i. All evaluation should be based 
on the objectives of the 
program. 

j. If you recommend other pro­
posals, please list. 

V. Teachers for family economics should 
have adequate timely preparation in 
the subject matter of family econom­
ics and methods of teaching in 
college plus desirable personal 
characteristics. 

a. The teacher of family economics 
should have a master's degree 
with preparatibn in economics, 
family economics, and college 
teaching methods. 
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Very Somewhat Not 
PROPOSALS Important Important Important, 

b. The teacher should have the 
ability to get along with 
people. 

c. The teacher should have a good 
character. 

d. The teacher should have genuine 
respect for all individuals, 
regardless of their status. 

e. If you recommend other 
proposals, please list. 

VI. The physical facilities for teaching i 

family economics should be suitable 
for the methods used. 

a. An attractive, flexible, con-
venient, comfortable class-room 
should help to facilitate the 
use of different teaching 
methods appropriate for 
family economics. 

b. A variety of reliable up-to-date 
materials including books, 
periodicals, charts, graphs, 
films, etc. should be readily 
accessible to teachers and 
students. 

c. Examples of personal and l family financial plans, •I 

records, and statistics from. 
Pakistan should be included 
among teaching aids. 

I 
d. If you recommend other i 

proposals, please list. 

I 
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Very Somewhat Not 
PROPOSALS Important Important Important 

~~~~~~~~~~~~~-~~~~~~~-+--=;.._-

VII. Research should be an integral part 
of any effective program in higher 
education - especially on the 
advanced or graduate level. 

a. Students and teachers should use 
research in this and other insti­
tutions for help in determining 
Pakistan family goals, needs, 
resources and practices and as 
a guide for the development of 
the family economics curriculum. 

b. Undergraduate, as well as grad­
uate students should learn to 
understand procedures and to 
interpret and apply findings 
of research in family economics. 

c. Both undergraduate and graduate 
students should carry on simple 
individual or group projects, 
experimentation and surveys as 
one means to develop ability in 
critical thinking. 

·d. Major research in family econom­
ics should be planned coopera­
tively among the Colleges of 
Home Economics in Pakistan so 
that each can do the kind for 
which it is best qualified and 
thus contribute to a well 
rounded research program in 
this area of home economics 
on a national level. 

e. Graduate students and selected 
staff members should carry on 
research in family economics 
and related subjects as exten­
sively as possible in the 
institution. 

I I 
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Very Somewhat Not 
PROPOSALS Important Important Importani 

f. All aspects of family economics 
should be considered worthy for 
research in order to develop a 
functional educational program 
and to best serve the families 
of Pakistan. 

g. If you recommend other 
proposals, please list. 

I 
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