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CHAPTER I 

THE NATURE AND CONTEXT OF THE PROBLEM 

Educational programs of the public schools in the Unit­

ed States are the object of critical appraisal by many 

groups and individuals. A survey of the literature reveals 

that such critical appraisals are not unique to this period 

of time. The interest of the American public in the offer­

ings of its public schools has always stirred up a great 

deal of controversy, especially in times of cri$1s. [_�he 

American public does not speak with a common voice as to 

what it expects of its schools. Among the milieu of criti-

cisms and suggested improvements can be found different 

viewpoints, often diametrically opposed, �oncerning the 

task.s that the school should perform.-lrn defining
_ 
the tasks

of the school there are those who would place particular em­

phasis on the needs of the individual learner, others on the 

needs of society, and still others on the nature of the sub­

ject matter to be learned. In attempts to clarify the issue 

it has been suggested that the various leveis of the school 

should place particular emphasis on certain taskso 

It is the job of those who are charged with the respon­

sibility of conducting the educational programs of the 

1 
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public schools to attempt to determine what the tasks of the 

school should be. Campbell, Corbally, and Ramseyer suggest 

the role of the school may become so broad that it fails to 
. 

.-/ 

serve its unique purpose�. They further suggest that one 
t....-�t 

administrative task in respect to the definition of the role 

of the school is to determine what the citizens of the com­

munity expect of the schools.l 

Local school administrators need to know what local 

citizens expect the school to do and whether these citizens 

see the school performing those tasks which they consider 

·important. 
J

/ 

General Problem 

ff
-. 

/ The nature of the job of the school administrator re-
'--.,,· 

quires him to make decisions concerning the operation of the 

schools which are of interest to the public, often with 

little concrete information at hand about what the public 

thinks J The administrator, in light of conflicting opinions 

among variot1s grot1ps in his commt1ni ty, often finds himself 

in a dilemma as to what cot1rse of action to follow. Views 

are not static; the position taken by a particular grollp at 

a particlllar time will not necessarily be permanent • .As the 

school admi.nistrator makes decisions, how does he satisfy 

1 R. F. Campbell, J.E. Corbally, and J. A. Ramseyer, 
Introdllction to Edt1cational Administration (Boston, 1958), 
Pl)• 88-90. 
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various reference groups within the community which may hold 

to different viewpoints? Or should he attempt to do so? 

Campbell, Corbally, and Ramseyer2 suggest that it is right 

and proper for citizens to set some limits for the school 
,,r·:-".......-�-:. 

administrator.l They suggest, however, that even when con-
\..-,-

flicts exist among groups, there is usually an area of tol-

erance within which groups can work. It is within these 

areas of tolerance that school administrators may be able to 

make decisions and resolve some of the conflicts which seem 

to exist both within and among major reference groups in the 
.......... 

community. l
,.,.. . ..) 

The administrator cannot be content to merely wait and 

hope that time will alter conflicts of opinion. He needs to 

have valid information, as complete as possible, upon which 

to base his decisions and also be able to effectively commu­

nicate to the public the bases upon which his decisions were 

made.r-�ldom can the administrator hope to take a position 

which will satisfy all groups but his reasons for the deci-

sions he makes should be made clear, and he should be seen 
�--,r\\ 

as serving the larger constituency. 1 
�•-N= -�·=•= � �,o·� � ='�<" 

The literature suggests that administrators have often 

made decisions about school offerings without complete in-

formation regarding what groups in the community think the 

school should offer. This lack of information on the part 

2rbid., p. 143. 



of the administrator is unnecessary since he can, with some 

effort, facilitate the fact gathering and information shar­

ing process. 

4 

The present research was a case study of an Oklahoma 

school district to determine the views of persons occupying 

selected school-related social positions in the district 

concerning the objectives of the elementary schools in that 

district. The study was designed to extend a body of liter­

ature concerning the tasks of the public schools. At the 

same time, it was hoped that the methodology employed to 

gather and analyze the data would demonstrate a technique 

that could be used by any administrator to determine the 

views held by various groups in his community about the ob­

jectives the school should attempt to attain. 

The data were analyzed to accomplish three specific 

purposes: 

(1) To determine the extent to which five selected

school-related social positions (school officials, teach­

ers, school board members, influential citizens, and par­

ents of elementary school children) viewed the public ele­

mentary schools as attaining those objectives which each 

considered important. 

(2) To determine (a) the extent to which the members

of five selected school-related social positions agreed or 

or.disa�reed concerning the objectives .which.·each expected 

the elementary school to stress; and (b) the extent to which 



they agreed or disagreed as to what objectives each thought 

the schools were actually emphasizing. 

(3) To determine the extent to which school officials

could accurately predict what teachers, school board mem­

bers, influential citizens, and parents of elementary chil-

dren thought the objectives of the elementary school should 

be. 

Review of the Literature 

A number of years.ago, John Dewey3 pointed out that 

there are many publics, or groups with common interests, 

whose views must be taken into account by school people. 

These views not only overlap but at times are in conflict 

with each other. 

Campbell, Corbally, and Ramseyer4 suggest that the 

school administrator deals not with one school public but 

with many. These publics may differ by way of occupation, 

income, politics, religion, organizational membership, res-

idential area, national background, race, and many other 

factors. The number and diversity of the school publics 

places the educational administrator in a unique position 

when contrasted with administrators in fields other than 

education. His position becomes extremely complex when an 

3John Dewey, The Public and Its Problems (New York,
l 927). 

4campbell,; Oorbally, and Ramseyer, p. 127,

5 
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assessment is made of the vari.ous expectations the many pub­

lics have for schools and administrators.�ampbell, Cor­

bally, and Ramseyer suggest that, to be effective, the 

school administrator must be cognizant of the values, be­

liefs, and feelings of publics with which he deals • .] 

Brameld5 has classified the different beliefs about 

education held by various individuals and groups in America. 

He classified these beliefs as (1) reactionary, (2) con­

servative, (3) liberal, and (4) radical. Such a classifi­

cation helps to point up the possible areas of disagreement 

among various school publics. 

The reactionary belief is expressed by those who would 

like to see the schools go back to a past era or former cul-

ture pattern for the goals of the educational program. 

Those who hold this belief would have the schools return to 

the political, social, and religious practices of the me­

dieval era or even Greek civilization for their goals and 

objectives. Those who suggest such�- course of action are 

relatively few in number and are concerned mainly with 

higher education rather than with the common schools. 

Those who hold to the conservative posi�ion represent 

perhaps the most widespread and popular belief about educa­

tion. The conservative would like to see a system of 

schools which upholds an established and thoroughly tested 

5Theodore Brameld, Patterns of Educational Philosophy
(Yonkers-on-Hudson, 1950), passim. 
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set of educational and social values. The conservative sees 

our present social structure and economic system as being 

satisfactory. He believes that the aims and practices in 

the schools adequately uphold the present social system and 

are good, having weathered the test of time. To him, the 

ideal school is one which holds to tradition and stresses 

order, discipline, and the "essentials" in education. 

The educational liberal is somewhat more forward look-

ing than the conservative but is by no means radical. H� 

would have the schools try new techniques and establish new 

aims in keeping with what he believes are desirable changes 

in the social system. He does not believe that one can look 

to the past for guidance and direction for present practices 

and aims in education. [_To him, values in education, poli­

tics, economics, and morals are relative to the times and 

cannot be considered definitely established and already 
----·r, 

proved. ;(He sees the .job of the school as that of quickly
;\> 

.r"
.,.

- -._",., 

reflecting changes in the social order, and giving some 

direction to those changes. The educational liberal is 

represented by that group which is often labeled "progress-

ive" in education. 

The radical position is represented by a relatively few 

educators and is somewhat new. The person who takes this 

position is dissatisfied with the economic system, moral 

tradition, and the way our political system works. He is 

a firm believer in democracy but believes it should be es-

tablished on a new social and economic basis. His 
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dissatisfaction with the school system stems from what he 

believes it has failed to do rather than what it has actual-

ly done. He sees the school as a means of reconstructing 

the social order by bringing about revolutionary and imme­

diate changes. 

A review of the literature reveals that many state­

ments have been made by various groups and individuals 

throughout the history of this nation concerning the tasks 

that the public school should carry out. Although not all 

of these statements deal primarily with the tasks to be per­

formed specifically by the elementary school, they are re­

ported here as general background for other statements to 

follow dealing specifically with the tasks of elementary 

education. 

The National Education Association made one of the 

first attempts to define the function of the public schools 

when it published the Cardinal Principles of Secondary Edu­

cation in 1918. It listed good health; ethical character; 

command of fundamental processes; vocational and civic 

efficiency; worthy use of leisure time; and worthy home 

membership as goals of secondary education.6 In 193? the 

Committee on Social and Economic Goals of the NEA, reflect­

ing feeling in the depression years, defined the goals to be 

accomplished by education as freedom and fair play; 

6commission on Reorganization of Secondary Education,
Cardinal Principles of Secondary Education (Washington, 
1918). 
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hereditary strength; physical security; participation in 

growing civilization; economic and mental security; equality 

of opportunity; a dynamic and flexible personality; and a 

suitable occupation.7

In 1936 the United States Office of Education
i 

in its 

Conference on the Reorganization of School Units, included 

in a culminating report those things it considered basic to 

an adequate educational opportunity. These were guidance in 

social living; an adequate health and physical education 

program; mastery by the student of essential integrating 

knowledges and skills; a program for the socially, mentally 

and physically handicapped as well as a program for the 

academically superior student; programs in the fine arts and 

manual arts; and pre-vocational studies for the skilled 

trades. In addition it was suggested that the curriculum 

should be organized around the idea of child growth and d�­

velopment rather than around separate subjects.8 

Once again in 1938, the National Education Association, 

through the Educational Policies Commission, issued the well 

known Purposes of EducEl.tion in American Democracy which, 

briefly stated, were self-realization; human relationships; 

7committee on Social and Economic Goals, Implications
of Social and Economic Goals for Education (Washington, 
1937). - --

8Katherine M. Cook:, editor, _Jieorganization of School 
Units (Washington, 1936), p. 13. 
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economic efficiency; and civic responsibility.9

In 1946 the Harvard Committee, addressing itself to the 

task of defining the purposes of the public schools, said 

that the school had a two-fold purpose: to provide both a 

general and a special educational opportunity for students}O 

Such a view was endorsed by James B. Conant, who contended 

that our civilization cannot be preserved by the mere acqui-

sition of information and the development of special skills 

and talents by our populace. 

Such a program lacks contact with both man's emotional 
experience as an individual and his practical experi­
ences as a gregarious animal. It includes little of 
what was once known as the 11wisdom of the ages" and 
might nowadays be described as "our ct1ltural pattern". 
It includes no history, no art, no literature, no phi­
losophy. Unless the educational process includes at 
each level of maturity some continuing contact with 
those fields in which value judgements are of prime 
importance, it must fall short of the ideal. The stll­
dent •••.• must be concerned, in part, at least, with 
the words ttright" a£1 "wrong" in both the ethical and
mathematical sense. 

In 1948 the American Fed�ration of Teachers published 

what it considered to be the tasks of the public schools. 

It was concerned with such problems as closing the gap be-

tween scientific advance and social retardation; preparing 

individuals to live in a cooperative independent society; 

9Educational Policies Commission, The Purposes of Edu­
cation in American Democracy (Washington, 1938). 

lOcommittee on the Objectives of General Edt1cation in 
a -Free Society, General Education In A Free Society 
(Cambridge, 1946). 

llibid., p. viii. 



fostering international cooperation and understanding; se-

curing acceptance of the ideals of democracy in social, 

economic and political arrangements; the development of 

moral and ethical values; the development of creative and 

11 

constructive abilities; and promoting the mastery of common 

integrating knowledges and skills necessary for effective 

daily living.12

Some notable individuals have also contributed their 

views about the tasks of the public schools. In 1953, R:i.ul 

Woodring, in discussing the fundamental purposes of the pub­

lic schools and the fundamental skills which.should be 

taught, questioned the extent to which the school should be 

responsible for character education, the child's recreation­

al activities, vocational training, and religious training. 

He also questioned the importance of athletics and the parts 

of the cultural heritage which should be passed on to the 

children by the school.13 

Mortimer Smith expressed the view that the public 

school should accentuate the intellectual and cultural func-

tion. It was his contention that emphasis should be placed 

on the education of the individual and only secondarily on 

the improvement of society. He .believed that every teacher 

12L. A. Kirkendall, I. R. Kuenzli, and F. W. Reeves, 
Goals for American Education (Chicago, 1948), chapter ii. 

13Paul Woodring, Let's Talk Sense About Our Schools 
(New York, 1953}, p. 194. 



should be the type person who would imbue in each child a 

devotion to moral, spiritual, and ethical values.14

Dorothy Thompson.asserted that the school alone could 

12 

not possibly educate a child, since education in its broad-

est sense is all that a person learns from personal and vi­

carious experiences. She said the task of the school was 

merely to teach children the basic subjects without which 

they could not continue to learn. She felt the school 

should appeal to the child's aesthetic and ethical tastes 

through a study of the fine arts and the study of the lives 

of a few great men.15

The review of the literature reveals that there is 

much disagreement concerning the tasks that the public 

schools should perform. Hansen has very sllccinctly pointed. 

this Ollt: 

It is obvioL1s to anyone who has attended the pL1blic 
schools, who has observed them in action, and who has 
listened to or read discL1ssions about 0L1r schools that 
there is no complete agreement on the tasks of the 
schools or the aims of education. It would be foolish 
and presumptioL1s to try to reconcile, just for the 
sake of simplification, these divergent beliefs, these 
different philosophies. We must recognize that per­
fectly intelligent, well-informed, and interested citi­
zens will not always be in agreement about what is ex­
pected from the schools. 16 

14Mortimer Smith, The Diminished Mind (Chicago, 1954), 
p. 6.

15norothy Thompson, "The Limits of Public School Edu­
cation," The Public Schools in Crisis, Mortimer Smith, ed. 
(Chicago, 1956), pp. 78-85. 

16Kenneth H. Hansen, Public Education In American
Society (Englewood Cliffs, New Jersey, 1956), p. 90. 
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Objectives of the Elementary School

Raganl7 points out that efforts to give a separate 

meaning to such terms as functions, goals, purposes, aims, 

and objectives has led to a· great deal'of. confusion.· ,·He · as­

serts that all of these refer to the values sought through 

public education and may accrue to the child, the community, 

the nation, or the world. Furthermore, efforts in behalf of 

these values may be put forth by a teacher, by a faculty, by 

the administration of a �chool system, by the board of edu­

cation, by the parent-teacher association, or by the organ­

ized teaching profession. A survey of the literature re­

veals that such statements have been made by many individ-

The multiplicity of such lists made by 

groups and individuals, with varying viewpoints as to out-

comes expected, often leads to much confusion on the part of 

the reader as to just what objectives the school should at­

tempt to attain. Another question which often arises is 

whether the elementary school should have different objec­

tives from those of the secondary school . Ragan asserts 

the following: 

No distinction need be made between the objectives of 
the elementary school and those of the high school. 
Certain objectives may be give� more emphasis at oni8level than another but the objectives are the same. 

17William B. Ragan, Modern Elementary Curriculum (New 
York, 1953). 

lerbid., p. 10?.

ua+s ~nd ·g:;-oupf}• 
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Otto, Floyd and Rouse concur in this opinion. They 

cite the objectives listed by the Educational Policies Com-

mission {self-realization, human-relationships, economic 

efficiency, and civic responsibility) and have this to say 

concerning them: 

These general objectives or purposes of education con­
stitute the broad goals for each of the units in our 
system of public schools--the elementary schools, the 
secondary schools, and to some extent the junior col­
leges. The commonality of general purposes is an im­
portant fact for us to recognize. Along with this rec­
ognition, however, should come the realization that 
each segment of the school system has its particular 
contribution to make to the general goals, such contri­
butions to be

1�etermined by the maturity of the age
group served. 

What then are the objectives that are to receive spec-

ial emphasis in the elementary schools? Attempts to define 

objectives specifically for the elementary schools have been 

a comparatively recent phenomenon. As late as 1929, Horn, 

in commenting on this problem said, .,No adequate formulation 

of the aims of elementary education has ever been made.020

He cited earlier attempts to do so by such individuals as 

Davis, Bonser, and Chapman and Counts. It was the conten­

tion of Davis that educational theory based upon physiologi-

cal, psychological, and sociological studies of children and 

adolescents, leads definitely to the conclusion that elemen-

tary education should have the following aims: 

19·.H. J. Otto, Hazel Floyd, and Margaret Rouse, Prin.­
ciples of Elementary Education (New York, 1955), p. 109. 

20John Louis Horn, Principles of Elementary Education
(New York, 1929), p. 61. 

,. 
< 



( 1) 
( 2) 
( 3) 

( 4) 

To acquaint children with the tools of culture; 
To give moderate skill in the use of tools; 
To impart a fund of knowledge that shall include 

the larger concepts of the world and its life, 
together with the means of making adjustments 
thereto; 
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To establish desirable physical, mental and social 
habits.21 

In 1920, Bonser formulated a list of objectives for the 

elementary school which run along much the same lines of 

those of Davis. Bonser's objectives were: 

( 1) 

( 2) 

( 3) 

( 4) 

( 5) 
( 6 ) 

Acquaintance with and moderate use of the tools of 
culture; 

A fund of knowledge that shall include the larger 
concepts of the world; 

Acquaintance with the world's most important inter­
ests; 

A well organized stock of 0 useful knowledge that 
will enable the child to employ his powers effec­
tively; 

Experience in meeting the common needs of all; 
Activities in which ever��ne must participate with

a like degree of skill. 

In 1924, Chapman and Counts had the following to say 

about the objectives of the elementary school: 

Under the supervision oftmen and women carefully 
trained for their work (children) should be inducted 
into the life of modern society. Through participa­
tion in activities which would insure the acquisition 
of those basic skills, habits, attitudes, dispositions, 
ideals, and powers required by all members of the 
group this central purpose of the elementary school 
would be achieved. (To achieve this goal, the children 
must attain) elementary mastery of the language and 
number arts, and through them the reading, imaginative 
study, and appreciation of those human experiences 

21rbia., PP· ol-62. 

22F. G. Bonser, The Elementary School Curriculum (New 
York, 1920), pp. 61-64. 
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which have found expression in history, natural sci­
ence, social science, literature, art, and philosophy�3

Horn, in commenting on the foregoing lists of objec-

tives has this to say, "These formulations are typical of 

most of the efforts found in the literature--an indication, 

one would venture to assert, of the lack of clarity in the 

minds of the formulators."24

Following these early attempts to define the objec-

tives or goals of the elementary school, others were formu­

lated which were stated in more operational terms. One of 

these attempts set up objectives in terms of the qualities 

to be expected in the "educated adult". Th\s list of objec­

tives was formulated by the Com.mission on the t _Reorganization 

of Secondary Education and, according to Herrick, influenced 

elementary education more than secondary.25 This formula­

tion was not without criticism by those interested primarily 

in elementary schools. These critics implied that it was 

plagued with overlapping concepts and unidentified objec-

tives, and that vocational efficiency should not be a goal 

of the elementary school. 

Such ongoing criticisms led to the formulation of a set 

of objectives specifically for the elementary schools by the 

23J. C. Chapman and G. s. Counts, Principles of Educa­
tion (New York, 1924), p. 434. 

24:aorn; p. 63,o

25virgil E. Herrick, "Elementary Programs," Encyclo­
pedia of Educational Research,;.Chester· W ... Harrif?,'. ed. ((New 
York, 1958), pp. 430-432. 
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Committee for Elementary Education for the State University 

of New York. This list included objectives which would help 

every child to: 

( 1) 

( 2) 

( 3) 
( 4) 
( 5) 

( 6 ) 

Understand and practice desirable social relation­
ships; 

Discover and develop his own desirable individual 
aptitudes; 

Cultivate the habit of critical thinking; 
Appreciate and. desire worthwhile activities; 
Gain command of common integrating knowledges and 

skills;
Develop a sound body and normal mental attitudes.26

The most recent attempt to state the objectives of the 

elementary school was made by the Mid-Century Committee on 

Outcomes of Elementary Education.27 This report assumes

that education is for the purpose of bringing about desir­

able behavioral changes. These changes are grouped under 

the following types: 

(1) Knowledge and understanding;
(2) Skill and competence;
(3) Attitudes and interest;
(4) Action pattern:
( 5) Determining cond.i tions.

The nine broad areas of elementary learning in which behav-

ioral changes of the five types mentioned above should occur 

are listed as the following: 

(1) Physical development, health, and body care;
(2) Individual, social and emotional development;
(3} Ethical behavior;

26committee for Elementary Education, University of the 
State of New York, Cardinal Ob.jectives In Elementary Educa­
tion--A Third Report (New York, 1932}. 

27Nolan C. Kearney, Elementary School Objectives (New 
York, 1953), pp. 42-113. 



(4) Social relations;
(5) The social world;
(6) The· physical world;
(?) Esthetic development;
(8) Communication�;
(9) Quantitative relationships.

18 

"Determining conditionsn were described by Kearney as relat-

ing to those factors outside the school that affect the 

realization of educational objectives. These determining 

factors may represent the biological and social context in 

which children and the school carry on together. He indi-

cates that growth, development, maturation, and learning 

are regarded as continuums and that outcomes are to be con-

sidered in terms of the range of abilities within a group 

of children, or among traits in one child at each of three 

levels: (1) primary to end of grade three, (2) intermedi­

ate, or to end of grade four, or (3) upper grade, or to end 

of grade nine. This listing, in its entirety, has a high 

degree of specificity and attempts a detailed organization 

by purpose and grade level. 

Other attempts to develop over-all statements of objec-

tives of the elementary school have been made by Caswell and 

Campbe1128 and by Stratemeyer, Forkner, McKim, and Passow� 9

28Hollis H. Caswell and Doak s. Campbell, Curriculum
Development (New York, 1935). 

29Florence B. Stratemeyer, H. L. Forkner, Margaret G. 
McKim, and A. H. Passow, Developing A Curriculum For Modern 
Living (New York, 195?). 
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In listing their objectives these authors defined them in 

terms of "persistent problems of living". 

The Virginia State Board of Education developed iri 

1934, and revised in 1943, a set of objectives which empha­

sized the "major functions of social life" as the base.30 

Still another approach to the stating of objectives for 

the elementary school has been to consider the child and his 

needs. Such an approach was developed by Havighurst from 

his concept of the developmental tasks of individuals as 

they relate to the educative experience.31 

The foregoing discussion of various sets of objectives 

for the elementary schools points up the difficulty encou�­

tered in trying to determine what sorts of objectives are 

most desirable. Herrick succinctly_points out the_prbblem 

and resolves it in the following statement: 

Much of the problem of giving adequate direction to the 
elementary school program grows out of a lack of agree­
ment as to what is the basic referent for determining 
educational objectives. Is it the organized subject 
fields of knowledge which man has categorized and sys­
tematized, the nature of the society the school serves, 
or the nature of the human being and his developmental 
growth processes? All three of these consider2jions
have to be considered in any adequate program. 

If, then, as has been found, there are numerous lists 

of objectives for the elementary school, each reflecting the 

30virginia State Board of Education, Course of Study
For Virginia Elementary Schools, Grade 1-7 (Virginia, 1943}. 

31Robert J. Havighurst, Developmental Tasks and Edu­
cation (New York, 1952). 

32Herrick, p.:432. 
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viewpoints and values held by the individuals or groups who 

formulated them, how is a set of objectives to be chosen for 

use in a particular school? Cramer and Demian present an 

approach which many people feel gives the correct point of 

view and a solution to the dilemma. They state: 

It is apparent that no ready-made statements of objec­
tives can be transplanted into any school. Objectives 
9annot be ord,ered by catalog. number but. must be devel­
oped to fit the particular .characteristics of the spe­
cific school. The nature of the children, the kinds 
of homes from which they come, the community environ­
ment, the qualifications of the staff, the nature and 
adequacy of the instructional facilities color the ob­
jectives that may be most appropriate. The formulation 
of goals and objectives thus becomes the responsibility 
of each school.33 

The survey of the literature has reveale<l that individ-

uals and groups are not always in agreement as to what the 

tasks of the elementary school should be. It was proposed 

in the present research to study one local school district 

to determine the priorities that various groups in that com-

munity would give to the task dimensions that have been 

identified from the literature as being appropriate tasks 

for the elementary schools. 

The following chapter presents the theoretical frame-

work upon which the present study was based, the terms and 

concepts indigenous to the study and selected hypotheses 

which were set up to be tested. 

33Roscoe V. Cramer and Otto E. Damian, Administration 
and Supervision in the Elementary School (New York, 1960), 
p. 15.



CHAPTER II 

THE THEORETICAL FRAMEWORK 

Introduction 

The theoretical orientation for the present study has 

been field theoryo Lewin34 used the concept of cognitive 

structure in his Field Theory In Social Science and from t: :1 

this concept role theory has developed. Lewin explained the 

behavior and development of individuals in terms of the psy­

chological field, field theory being a concept in psychology 

dealing with the measurement of macroscopic rather than mi­

croscopic units. In defense of field theory Lewin says: 

It is possible to obtain objectiv� and reliable obser.
vations in regard to units of any size.if one uses 
methods fitted to the various type,so The attempt to 
determine reliable large macroscopic units by observ­
ing microscopic units is bound to fail. It is tech­
nically impossible to describe the movements of the 5 sun by describing the movements of every ion in it. 3 

Lewin, then, explained behavior of individuals as a 

function of the total situation or the psychological field. 

0: was his contention that the behavior and development�f

a person depend both on the person and the environme� 

34Kurt Lewin .. , Field Theory in Social Science (New York,
1951). 

35Ibid., p. 244. 
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These two variables are mutually dependent on each other. 

To understand or predict behavior of an individual, both the 

person and his environment must be considered as one con-

stellation of interdependent factors. The totality of these 

factors he called the life space of the individual. One of 

the hypothetical constructs used by Lewin to help explain 

behavior was the cognitive structure of the life space. 

Cognitions are the mapping structures presumed to be main-

tained by individuals in social situations and are utilized 

by these individuals in structuring behavior. Cognitions, 

however, are not necessarily stable. Lewin says: 

{ 

A change can occur in any part of the person's life 
space, including the psychological future, the psycho­
logical present, and the psychological past ..... Ac­
cording to field theory, all changes are due to certain 
forces ••..• one resulting from the structure of the 
cognitive field itself, and the other from certain va­
lences (needs and motivations [of the individualJ). 
The first type of forces leading to change in cognitive 
structure is very similar to, if not identical with, 
those forces which govern the perceptual fields .•.•• 
We should� accustomed to include within perception 
psychology also the perception of the character of 
other persons and social facts ..... It is a corollary 
of the relation between cognitive structure and percep­
tion that perception, too, is d2gendent on the needs 
and emotions of the individual. 

In summary, then, Lewin has pointed out that there is 

a hypothetical construct he calls the cognitive structure. 

The cognitive structure can be changed, and this change de­

pends upon the environment or field in which the individual 

finds himself and also upon his own needs as an individual. 

36Ibid., pp. 83-84. 
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Lewin's hypothetical construct of cognitive structure, 

as it relates to role theory, served as a basis for certain 

assumptions underlying the hypotheses in this study •. 

Role theory as presented by Parsons and others37 sug-

gests a general conceptual framework for examining the cog-

nitive patterns which members of various social positions 

maintain. The present study was concerned with the cogni-

tive patterns which school officials, school board members, 

influential citizens, teachers, and parents of elementary 

school children maintain about the tasks of the elementary 

school. The school is a social institution and the cogni-

tive structures which each individual maintains about the 

tasks of the elementary school will depend upon several 

factors. Some of these factors will be the school-related 

social position to which he belongs and the group sociali-

zation process he has undergone, including the kind of ex-

periences required for membership in that particular group 

and his positibn in that group with its attending role re­

quiremerits .• The individual's cognitive structures will de-

pend in part upon his own value concepts, purposes, and 

personality. 

Concerning role theory, Sweitzer38has pointed out the 

37Talcott Parsons et al., Toward� General Theory of
Action (Cambridge, l951). 

38Robert E. Sw.eitzer, Fulfillment of Role Expectation 
and Teacher Morale (unpub. Ph. D. dissertation, University 
of Chicago, 1957), p. 10. 
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following: 

Broadly conceived, role theory holds that almost every 
activity of an individual may be viewed as being in 
conformity with or in opposition to the expectations 
of his role. These expectations include his own con­
cept of his role and the role:expectations of others 
regarding his behavior. The role is the resulting 
complex of the varied specific activities made incum­
bent on a person in a particular position in a social 
system. This role tends to be defined in terms of the 
behavior and attitudes which others expect and think 
appropriate for the role incumbent in the performance 
of that role. Thus the role of the individual is de­
fined not by himself alone, but also by the role-expec­
tations of others with whom he associates and by his 
reactions to his perceptions of these role-expecta� 
tions. Thus, role-expectations have personal as well 
as group dimensions. 

According to role theory, individuals tend to act on 

what they perceive. They tend to perceive that which they 

have learned to perceive through the group socialization 

process, the attending role requirements for the position 

they occupy in that group, and by their own personality 

structures. It was the thesis of this study that membership 
., 

in a particular social position would be a major determining 

factpr in the cognitive patterns individuals in these groups 

would maintain about the tasks of the elementary school. 

Several studies in the recent past have been carried 

out using field theory, and the attending concepts of cogni-

tive theory and role theory, as the bases for determining 

the viewpoints of various groups about their public schools. 

Downey, Seager, and Slagle39sampled 1,285 past and 

39L. W. Downey, R. C. Seager, and A. T. Slagle, The 
Task of Public Education (University of Chicago: Midwest 
Administration Center, 19 60). 
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present professional educators and 2,544 non-educators in 

fifteen selected communities representing the far west, the 

midwest, the south, New England and the prairie provinces of 

Canada. The purpose of the research was to determine pri-

ority among sixteen functions commonly expected of the pub� 

lie schools. This research shows differences of opinion 

concerning the task of public education among various sub-

publics according to age, occupation, and amount of school-

ing. Some regional and community differences were also 

found. 

McPhee,40 in a study of four midwestern communities

concerning individual values, educational viewpoint, and 

local school approval, discovered a close relationship be-

tween educational viewpoint and local school approval. The 

sample included 632 respondents including four superintena-

ents and twenty-six board members in addition to members of 

such local organizations as PTA groups, Rotary Clubs, , (_,_,"' ( 

Leagues of Women Voters, Lions Clubs, Optomists Clubs, a 

Chamber of Commerce, a Junior Federated Women's Club and a 

Central Labor Council. 

Respondents whose educational viewpoints were closest 

to the superintendent's viewpoint were higher in school ap-

proval than those whose educational viewpoints were more 

4QRodertick .,F:.1.::1M�Phee.,ir �IrnBi vd.dual ,.Values.,_ Ediic§l. tional
Viewpoint, and Local School Approval", Administrators Note­
book VII, No. 8. (University of Chicago:· Midwest Administra­
tion Center, 1959). 
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divergent from the superintendent's viewpoint. Disparity 

between the educational viewpoints of teachers and laymen 

would appear to be one potential source of conflict regard­

ing the schools. Citizens found to be lower in school ap­

proval were those whose viewpoints were most divergent from 

the superintendent's, who were more traditional on educa­

tional matters, who were members of labor unions, who were 

in the lower economic groups and income levels, who were 

over fifty years of age and who had the least schooling. 

Conversely, the greatest support for the school was found 

among citizens whose educational viewpoints were closest to 

the superintendent's, were most emergent in their education­

al beliefs, were PTA members, were in the higher socio-eco­

nomic groups, were between the ages of thirty and fifty, and 

who had received the most schooling. 

Downey, Seager, and Slagle41 found that when amount of

education was considered� agreement among various groups as 

to the tasks the schools should perform increased as the 

amount of schooling of the members of these groups in­

creased. This trend of close agreement between groups did 

not hold when amount of education past the undergraduate 

college level was considered. Laymen with graduate training 

4lnowney, Seager, and Slagle, p. 4�. 
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disagreed markedly with educators. Shipton42 found the same 

phenomenon when he investigated variables associated with 

criticism of the public schools. 

DeGood, 43 in a study concerning the superintendent's

perception of community viewpoints found that there were 

differences in educational viewpoints among the various sub-

publics of a given community. He found further that there 

are differences in communities with respect to the educa-

tional viewpoints held by citizens. 

Prince, 44 in a study of the relationship between indi­

vidual values and administrative effectiveness in the school 

situation, concluded that the school administrator faces the 

difficult task of attempting to work with individuals who 

hold differing values and to coordinate them into an effec-

tive and efficient organization for dealing with the prob­

lems of the school. 

Downey, Seager, and Slagle45 found little difference in

42 M _ ,James • 
Schools? Staff 
Graduate School 
1954). 

Sgipton, Who Are The Crit.ics ,o:r·The-Public 
Research Memorandum No. 3, September 1954, 
of Education (Cambridge: Harvard University, 

43Kenneth DeGood, "Can Superintendents �ercei ve Commu.­
nity Viewpoints?", Administrators Notebook Vol. VIII, No. 3, 
November 1959. (University of Chicago: Midwest Administra­
tive Center, 1959). 

44Richard Prince, "Individual Values and Administrative
Effectivenessff, Administrators Notebook Vol. VI, No. 4, De­
cember 1959. (University of Chicago: Midwest Administration 
Center, 1959). 

45nowney, Seager, and Slagle, p. 48.
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viewpoints regarding the task of the public schools among 

educators. As a group, educators agreed more closely with 

one another than with any lay group. This close agreement 

was consistent for those making up the professional educator 

group; it held for classroom teachers, principals, superin­

tendents, and even for educators who had left the profess� 

ion. They tested the hypothesis that closer contact with 

the school on the part of laymen would influence the amount 

of agreement between laymen's and educators' perceptions of 

the tasks of the school. Data did not support the conten­

tion that close contact with the school brings closer agree­

ment between laymen and educators. 

DeGood46 investigated the perceptions of educational 

administrators concerning community viewpoints. He found 

that an administrator's precision in appraising certain edu­

cational viewpoints held in his community was related to the 

general effectiveness of that administrator. The effective 

administrator was defined in this instance as one who pro­

duced a change or maintained a level of operation in his 

working area that was deemed desirable by and apparent to 

selected observers. He further found that the more effec­

tive school administrator was less likely to be influenced 

by his own educational viewpoints in appraising community 

viewpoints than was the less effective administrator. 

46neGood, p. 3. 
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In general, the foregoing review of the literature re-

veals that: 

(1) Most of the studies dealing with the tasks of the
public schools have been conducted on a regional
basis in the United States. 

(2) These studies have dealt with variables other than
social position.

(3) Most of the studies have dealt primarily with the
expectations of groups for the tasks of the ele­
mentary and secondary schools. 

The present study proposed to intensively examine one 

local community to determine disparity between the expecta-

tions and perceptions of five school-related social groups 

regarding the tasks of the elementary schools in that comm.u­

nity. The present study also proposed to study cognitive 

disparities am.ong social positions on both expectations and 

perceptions of the tasks of the elementary school. In addi-

tion, it was proposed in the present study to determine cog-

nitive disparity between school officials' attributed expec-

tations to teachers, influential citizens, school board mem-

bers, and parents of elementary school children and the 

actual expectations of these groups. Finally, it was pro-

posed to determine if there was concordance among school of-

ficials on their attributed expectations to influential 

citizens. 

Definition of Terms and Concepts 

The present study used certain concepts from role 
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theory developed by Biddle, Rankin, and Twyman47 in conjunc-

tion with the Kansas City Teacher Role Study. Although the 

present study was not concerned basically with role theory, 

certain concepts from this study dealing with cognitions 

were applicable to this study. Terms from the study men-

tioned and certain other terms applicable to the present 

study are defined below: 

1. Cognitions - The mapping structures presumed to be
maintained by individuals in social situations. 
Cognitions are modeled after the physical and soc­
ial environments in which people live and behave 
and are utilized by individuals in structuring 
behavior. Classes of cognitions included in the 
present study include expectations and percep­
tions. 

2. Expectations - The cognitions maintained by a person
consisting of subjective desirability maps con�' 
cerned with the person's view of what he would 
like to exist. 

3. Perceptions - The cognitions maintained by a person
consisting of subjective probability maps con­
cerned with the person's view of what he thinks 
actually exists. 

4. First Order Cognitions - The cognitions maintained
by persons about social objects or events. In 
the present study, first order cognitions will 
consist of the expectations and perceptions of 
individuals regarding the tasks of the elementary 
school. 

5. Second Order Cognitions - The cognitions maintained
by persons about the cognitions of others. In 
the present study, second order cognitions will 
consist of the expectations attributed by school 
officials to teachers, influential citizens, par­
ents of elementary children, and school board 
members. 

47B. J. Biddle9,:.if: .. :,R .• ,.1Twyinan:,.and E. F. Rankin, The
Concept of Role Conflict (Forthcoming as a monograph, pres­
ently available in mimeographed form, Washington, 1960). 
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6. Tasks of the Elementary School - The cognitions held
by individuals about the learnings and functions 
of the elementary school. 

7. School-Related Social Position � A group of people
in a community who, because of the particular re­
lationship they have with the school, tend to hold 
similar cognitions about the tasks of the elemen­
tary school. The social positions included in the 
present study include school officials, teachers, 
school board members, influential citizens, and 
parents of elementary school children. 

8. Inter-Positional Cognitive Disparity - The differ­
ences among the school-related social positions in 
expectations held concerning the tasks the elemen­
tary school should perform and the differences in 
their perceptions concerning the tasks the elemen­
tary schools are actually carrying out. 

9. Intra-Positional Cognitive Disparity - The differ­
ences between expectations and perceptions, within 
a school-related social position, concerning the 
task� of the elementary school. 

10. Second Order Cognitive Disparity - The differences
between the expectations attributed by school of­
ficials to the members of another school-related 
social position and that group's actual expecta­
tions concerning the tasks of the elementary 
school. 

Hypotheses 

Four general hypotheses stemming from field theory and 

the attending concepts of cognitive and role theory were put 

forth to be tested in the present study. They were divided 

into four categories to represent the four types of analyses 

which were made: (1) one dealing with intra-positional cog-

nitive disparity of the five school-related social positions 

regarding their expectations and perceptions for the task 
.

dimensions of the elementary schools; (2) one dealing with 

inter-positional cognitive disparity among the five schoo+ 
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related social positions regarding their expectations and 

perceptions for the task dimensions of the elementary 

schools; (3) another dealing with second order cognitive 

disparity between the expectations attributed by school of-

ficials to school board members, teachers, influential citi-

zens, and parents of elementary school children and the ac-

tual expectatibns of these groups; and finally, (4) one 

dealing with the degree of concordance among school offi-

cials in their expectations attributed to influential citi-

zens. 

Hypothesis 1 - The incidence of cognitive disparity be­
tween expectations and perceptions will be greater for 
the non-professional educator groups (school board mem­
bers, influential citizens, parents of elementary 
school children) than it will be between the profes­
sional educator groups {teachers, school officials). 

It was assumed that the public elementary school would 

require, for successful operation, a recognition on the part 

of school personnel that the school was accomplishing the 

tasks which persons occupying these positions viewed as im-

portant tasks for the elementary school. It was further 

assumed that school board members, influential citizens, and 

parents of elementary school children, lacking the common 

orientation of school personnel, would not necessarily see 

the school as fulfilling their expectations. 

Hypothesis II - The incidence of cognitive disparity 
will be greater when contrasting expectations or per­
ceptions of professional educator groups with non-edu­
cator groups (school officials and teachers versus in­
fluential citizens, school board members, and parents) 
than it will be when contrasting the professional edu­
cator groups (school officials and teachers) or the 
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non-educator groups (school board members, influential 
citizens, and parents). 

It was assumed that the greater the commonality in 

training and background required for membership in a par­

ticular position, the more similar would be the expectations 

of the individuals in this group concerning the tasks that 

the elementary schools should perform and their perceptions 

concerning the tasks the schools actually perform. School 

personnel (teachers and school officials) having certain 

basic requirements such as long training programs in teacher 

education insti tuti.ons would, it was assumed, have some 

basis for a common orientation and would tend to hold simi-

lar viewpoints concerning the tasks the schools should per­

form. Close contact with the school program should give 

this group some basis for knowing what tasks the schools 

actually perform. Those groups which make up the non­

educator public (parents, influential citizens, school 

board members}, as opposed to the groups which make up the 

professional educator group (school officials and teachers), 

lacking the commonality of training and close contact with 

the educational program, might be expected to have views 

divergent from the professional educator group. On the 

other hand, the groups which make up the non-educator public 

might be expected to hold similar views about the schools 

since, in essence, they tend to receive their information 

about what the schools should do and what the schools are 

doing through common channels of communications. 



Hypothesis III - The incidence of cognitive disparity 
will be greater when contrasting the expectations at­
tributed by school officials to non-educator groups 
with the actual expectations of these groups (school 
board members, influential citizens, parents) than it 
will be when contrasting the expectations attributed 
by school officials to teachers with teachers' actual 
expectations. 

It was assumed that those positions which interacted 
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more closely would establish common two-way patterns of com-

numication. School officials, having not only the common 

background of trainin� with teachers, but also greater in-

teraction with this group, should be able to predict more 

closely the expectations of teachers than they would the ex-

pectations of the members of the other social positions. 

Hypothesis IV - There will be no concordance among 
school officials in the expectations they attribute 
to influential citizens. 

It was assumed that school officials would view influ-

ential citizens as individuals rather than as a group, since 

they were named individually by school officials. Each 

school official would maintain his own cognitive pattern 

about this individual according to his experiences with him. 

The cognitive patterns maintained by each school official 

would be different because of the type of contact he has had 

with this person, the things he has heard others say about 

him, and the school official's own need dispositions which 

this individual might be able t� affect. 

The following chapter describep the setting in which 

the study was conducted, the sample and population, the in-

strument used to collect data, and the statistical analyses 

employed. 



CHAPTER III 

METHODOLOGY OF THE STUDY 

Introduction 

Many authors have pointed out the need for the involve­

ment of citizens of the community in the affairs of the 

school. Beauchamp has stated the following: 

Lay citizens have the right to d.etermine the role of 
our public elementary schools just as they have the 
obligation to support them; furthermore, the politi­
cal philosophy upon which our democracy is based de­
mands such participation. Lay participation i.n curri­
culum matters, is inevitable to some degree, and pro­
fessional personnel must make use of 4ge important 
aid in organized curriculum planning. 

Smith, Stanley and Shores49 agree that citizens of the com­

munity must be involved in the establishment of goals for 

the schools. Campbell, Corbally, and Ramseyer suggest that 

the role of the school may become so broad that it fails to 

serve its unique purposes. They further suggest that the 

administrative task in respect to the definition of the role 

of the school is two-fold: 

48George A. Beauchampl Planning the Elementary School
Curriculum (New York, 1956}, p. 11. 

49B. Othaniel Smith, William o. Stanley, J. Harlan 
Shores, Fundamentals of Curriculum Development (New York, 
1957), p. 165. 
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There is first of all the stimulation of school workers 
and lay citizens in thinking about the role of the 
school in a particular attendance area or school dis­
trict, with, of course, the clear recognition that 
state, regional, national, and world forces impinge 
upon every locality. Second, this consideration must 
be continued until agreements can be reached, which 
will serve as operating bases for the schools.50 

In keeping with the above suggestions, one purpose of 

the present research was to study intensively one local 

school district to determine the v1ewpoints of individuals 

in variotls school-related social positions regarding the 

tasks of the elementary school. It was hoped that some im­

plications could be drawn from the research that would be 

useful to school officials in their jobs. In addition, it 

was intended to demonstrate the use of a relatively simple 

technique whereby local school officials might determine 

the opinions held by people in various school-related social 

positions in their local school districts. 

Setting for the Study 

The present study was conducted in a selected school 

district in north central Oklahoma. This district consists 

of one city of approximately twenty-five thousand population 

and some territory outside the city limits proper. The 

economy of the area is supported primarily by industry in 

the form of oil refining and agricultural enterprises, in-

eluding wheat farming and cattle raising. 

50campbell, Corbally, and Ramseyer, p. 900 
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The schools of the district, at the time the study was 

condllcted, included. a senior high school, a junior high 

school, and nine elementary schools; each of these schools 

was included in the present stlldy. 

Elementary age children living within the district but 

outside the city limits proper wer� transported to the ele­

mentary schools. Children living in adjacent districts hav­

ing no secondary schools were transported, upon completion 

of elementary school in their own districts, to the second­

ary schools of this district. 

The regular classroom teachers employed in the district 

numbered two hundred and thirty-three, of which fifty-seven 

were high school teachers, sixty-one were junior high school 

teachers, and one hundred fifteen staffed the elementary 

schools. 

The pupil-teacher ratio in the high school was 21.4 

pupils for each regular classroom teacher, while the junior 

high school pupil-teacher ratio was 27.9 pupils per teacher, 

and in elementary school the ratio increased to 29.04 pupils 

per teacher. Administrative and supervisory personnel were 

not included in the computation of these ratios. 

In addition to the elementary schools of the district, 

a special elementary school, with an enrollment of thirty 

students and a staff of two teachers, was maintained for 

handicapped students. A speech therapist was employed by 

the school district to work not only with the handicapped 

childr�n in the special school but also with children having 
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speech problems in the other elementary schoolso Two in-

strumental music teachers were employed by the school dis-

trict and carried on an instrumental music program for chil­

dren in the elementary schools who desired such training. 

Administrative personnel of the district included a 

superintendent of schools, an assistant superintendent, a 

supervisor of elementary education, a supervisor of special 

services, a senior hj_gh school principal, a junior high 

school principal, and nine elementary school principals. 

Two services offered to the schools by community agen-

cies were those of a child guidance clinic, toward which 

the school contributed some financial support, and those of 

the county health department, through which the school re-

ceived the services of health nurses. 

Sample and Population 

Statements from the literature suggest that individuals 

in various groups or social positions hold different views 

about the responsibilities of the school. Beauchamp identi­

fies six groups who might conceivably hold different views 

regarding the tasks of the school. 

Many different groups of. people are concerned with and 
affected by the education of children. They fall into 
interest groups according to the manner in which they 
are implicated in the affairs of the schools, and they 
are implicated through the relationships between the 
schools and the social positions the persons occupy. 
The m-0st familiar of these groups are the parents of 
children in school, the patron group other than parents 
of children in school, teachers in the schools, school 
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themselves.51 
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A sample of respondents was chosen which would be rep­

resentative of five school-related social positions in the 

school district in which the study was madeo These were 

school board members, influential citizens of the community, 

teachers, parents of elementary school children, and school 

officials (comprised of superintendents, supervisors, and 

principals). Pupils were not included as a group to be 

sampled because of difficulty in eliciting responses from 

children on an instrument constructed for adult use. 

The Tasks of lli, Elementary School Opinionnaire was 

distributed by mail to members of the school board and in­

fluential citizens. Opinionnaires were distributed to 

teachers in their schools and were sent to parents by their 

children from the schoolso Administrators received their 

opinionnaires from the investigator at which time he ex­

plained the nature of the study to them. 

Since several members of the other school-related soc-

ial positions were also parents of elementary school chil­

dren, the investigator, in order to avoid duplication, re­

moved their names from the school lists of parents before 

drawing the sample for the parent group. After the deletion 

of these names it was found that there were 2,280 families 

remaining from which to draw the sample of the parent group 

51Beauchamp, p. fro 
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(Table I). Since families were not evenly distributed among 

the various elementary schools and since different schools 

represented various socio-economic levels of the community, 

it was felt that a number should be drawn from each school 

which would represent that school proportionately in the 

entire sample (Table I). Such a procedure is described by 

Garrett 52 as stratified or quota sampling. This technique 

is appropriate when the population is composed of subgroups 

of different sizes. Thus, a representative sample will in­

clude individuals from each stratum according to the size 

of the various subgroups. Forty percent of the parent group 

was chosen by the investigator as being an adequate random 

sample. 

To insure randomness in the selection of the parent 

group from the various schools, an alp?abetical roster of 

parents from each school was numbered consecutively and a 

table of random numbers was used to select a sample from 

each school. The appropriate procedure for the use of the 

table was followed and. parents were chosen·· from each school 

roster until the proportionate allotment for that school had 

been exhausted.53 Garrett points out that when random sam-

ples are properly drawn from a population it may be assumed 

that there will be no consistent biases and on the average, 

52Henry E. Garrett, Statistics in Psychology and Educa­
tion (New York, l958), p. 206. 

53Merle W. Tate, Statistics in Education (New York, 
1955), pp. 568-569. 
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samples will be representative of the population from which 

they were drawn.54 

. TABLE I 

NUMBER AND PERCENTAGE OF OPINIONNAIRES DISTRIBUTED TO 
AND RETURNED BY MEMBERS OF EACH OF 

FIVE SOCIAi POSITIONS 

Social Number in Per Cent 
Positions Position Distributed Returned. Returned 

Administrators 15 15 15 100.00 

School Board 
Members 9 9 8 88.80 

Influential 
Citizens 46 46 35 80.40 

.Teachers 234 234 150 64.10 

Parents 2,280 912* 424 46.40 

Total 1,216 632 51.97 

* Forty per cent random-stratified .sample of parents.

Selection of Influential Citizens Group 

School officials were asked, in individual interviews 

with the investigator, tp name local citizens whom they con­

sidered to be influential citizens of the community. Each 

54Garrett 1 pr� :.2Q3 •. 
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school official was told that an influential citizen, in 

this instance, should be one whom the school official viewed 

as having the ability, through a position of power in the 

comm.unity or through personal influence among large numbers 

of people in the comm.unity, to affect the determination of 

school policies if he so desired. School officials were 

further told that these individuals could be persons who 

were considered to be supporters of schools but that it was 

also pertinent to know those who were not generally thought 

tb be favorable to the present school policies. 
..· , 

Since it was the feeling of the investigator that there 

might be some reluctance on the part of school officials to 

name such individuals, each was assured anonymity and was 

further.:assured that no individual would be named in the re-

port nor would the school system be identified by name. It 

was desirable that the investigator not bias the school of-

ficials in the naming of these individuals; he, therefore, 

attempted to make the interview as non-threatening as possi­

ble and to give little direction to the interview other than 

that described. 

A total of one hundred persons were named by the school 

officials as being influential citizens. It was decided to 

include only those who were mentioned by two or more school 

officials as being influential. This resulted in a final 

group of forty-six individuals who met this criterion. 

The Tasks of the Elementary School Opinionnaire was 

mailed to each of the individuals included in the final 



influential citizens group, along with a letter which ex-

plained the purpose of the study (APPENDIX A). Of the 
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forty7six persons to whom opinionnaires were mailed, thirty­

five were completed and returned (Table II). 

TABLE II 

INFLUENTIAL CITIZENS GROUP* -- NUMBER OF RETURNS AND 
FREQUENCY OF TIMES MEWrIONED BY SCHOOL OFFICIALS 

GROUP** AS BEING INFLUENTIAL 

Times 
Being 

Mentioned As 
Influential 

2 

3 

4 

5 

6 

7 

9 

10 

11 

12 

Opinionnaires 
Distributed 

16 

5 

6 

3 

5 

4 

1 

2 

1 

3 

Opinionnaires 
Returned 

9 

4 

5 

3 

4 

4 

2 

1 

3 

Total 46 Total 35 

* Infl.uentia:.1 Citizens Group N = 46
** School Officials Group N =  15



44 

Table III indicates the occupations of those named by 

school officials as being influential in the community. It 

will be noted that owners of retail businesses made up the 

largest group of those namBd, followed by executives of 

large companies and housewives who were active in PTA and 

civ:i.c work. Doctors made up the fourth largest group; it is 

interesting to note that although the five doctors mentioned 

did not make up the largest occupational group, they were 

mentioned the greatest percentage of times as being influen­

tial by the school official group. It will also be noted 

that the two individuals who worked with youth programs were 

mentioned a greater number of times as being influential 

than were ci vie officials, e.xecuti ves of large compan:i.es and 

housewives, even though the individuals who made up these 

latter groups were greater in number. 

No claim could be jmade that the individuals named were 

actually the most influential citizens of the community, 

only that they were people who were perceived as being in­

fluential by two or more school officials. 

A complete sociological analysis of the community to 

determine those members of the community viewed by different 

social strata and reference groups as being influential 

would have been interesting and such an approach could be 

useful for future investigations. It was felt by the inves­

tigator that the present approach was appropriate for the 

purposes of this study since administrators will be affected 

in their policy-making decisions by those persons in the 
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TABLE III 

ANALYSIS OF INFLUENTIAL CITIZENS GROUP ACCORDING TO NUMBER 
AND PERCENTAGE RATIO IN EACH OCCUPATION GROUP: 

FRE�UENCY AND PERCENTAGE HATIO 
OF BEING :MENTIONED 

Occupation Number Per Cent Times 
of Total Mentioned 

Owner-Manager, 
Retail Business 10 21.74 30 

Executive, 
Large Company 6 13.04 18 

Housewife, 
PTA, Civic Worker 6 13.04 14 

Doctor 5 10.87 33 

Banker 4 8.70 26 

Attorney 4 8.70 24 

Minister 3 6.52 21 

Businessman, 
Civic Official 3 6.52 17 

Newspaperman 2 4.35 16 

Youth Program 
Workers - Y.MCA, 
Juvenile Policeman 2 4.34 19 

Architect 1 2.18 2 

Totals 46 100.00 220 

Per Cent 
of Total 

13.64 

8.18 

6.36 

15.00 

11.82 

10.91 

9.55 

7.73 

7.27 

8.64 

.90 

100.00 
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community whom they consider to be influential citizens, not 

necessarily by those whom other people might consider to be 

powerful or inflllential. This approach demonstrates the re­

lationship between power and influence as explained by 

Biddle.55 In experiments done at Wayne University, it was

found that a powerful person has less influence on an indi­

vidual than a less powerful person if the individual per-

ceives the less powerful person to be powerful. Biddle 

proposes an explanation of power which he calls the expecta­

tional concept, and defines expectational power as follows: 

Any one of a number of expectations held by Individual 
A that Individual B can behave in such a manner under 
certain conditions-to affect the needs of Individual A. 

He assumes that people hold expectations* about the behav-

iors of others, among which are expectations relating to be­

haviors that others may take, imposing oh the individual, 

called power expectations. This implies that the basis of 

power is that Individual A expects that Individual B can do 

certain things to him that will impose upon him • 

. 55Bruce J. Bid.dle, Power and Social Influence, A Simple 
Relationship? (Paper delivered before The American Socio� 
logical Society, Seattle, Washington, August 28, 1958). 

* It should be notsd that Biddle's use of the word
ttexpectationstt in this instance is not the same as that used 
elsewhere in this study (see page 30 of this dissertation) 
to describe the tasks people in various school-related soc-. 
ial positions believe the schools should carry out. 
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The Instrumentation 

The instrument used in the present study was a part of 

the instrument, The Tasks of 'Educational Institutions Opin­

ionnaire, which was adapted with permission, by Dro Robert 

_E. Sweitzer 56 from t.b-e instrument, The Tasks of Public Edu­

cation, developed by Downey, Seager, and Slagle57 at the 

University of Chicago, Midwest Administration Center. Per­

mission was granted by the Midwest Administration Center for 
. ·, 

the use of the instrument in the present �tudyo 

Downey, Seager, and Slagle developed the instrument, 

The Tasks of Public Education Opinionhaire, from a synthesis 

of notable statements by individuals and groups about the 

tasks of public education in .America from the time of Horace 

Mann to the time of their study in 1960. A review of the 

literature in Chapter I of this study included some of these 

statements. Since it was found that many of the statements 

overlapped, it was necessary for the authors to synthesize 

them into a conceptual framework from which an instrument 

could be develop'ed. 

The simple grid was employed as a device to synthesize 

the statements. Along a vertical axis were listed the bames 

of the individuals or groups whose contributions were 

. 56Robert E. Sweitzer and Larry K. Hayes, Educational 
Administration in Oklahoma--Status and Problems, 1961 
College of Education, Oklahoma State University, 1961. 

57L. W. Downey, R. c. Seager, and A. T. Slagle, The 
Tasks of Public Education (Chicago, 1960). ,---
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included and along its horizontal axis were listed the 

classifications into which the elements were grouped. When 

redundancy was eliminated, it was found that the grid sum­

marized,.in an abbreviated arid categotized.'forn,i, a.11:_the:task 

elements which had been drawn from the literatufe reviewed. 

Four dimensions emerged from the synthesized statements of 

the tasks of public education. They were "intellectual de-

velopment", "social development", "personal development fl, 

and "productive development". 

In the "intellectual development dimension", four ele­

ments which appeared regularly were command of fundamental 

processes, fundamental skills of communication, intellectual 

curiosity and eagerness for life-long learning, and the 

ability to think and evaluate constructively and creatively. 

The "social development dimension" included civic 

rights and responsibilities and knowledge of American insti-

tutions, cultural heritage--common core of traditions and 

values, cooperation in living and working together, and an 

awareness of our relationship with the world community. 

Synthesized statements listed under the "personal d.e­

velopment dimension'' were physical and mental heal th, ethi· 
,. ', 

cal behavior based on a sense of moral and spiritual values, 

effective work habits and self-discipline, aesthetic appre-

ciations and self-expression in the arts, and wise use of 

leisure time including constructive leisure pursuits. 

The authors noted that of the twenty-seven persons and 

organizations listed on the grid, eleven did not include 

( 
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statements having to do with the "productive dimension n . 

Three elements appeared regularly in the other sixteen for-

mulations. These were occupational information and train-

ing, homem{iking skills and satisfaction in home and family 

living, and skill for carrying on the economic life of the 

society.58

The review of the various statements of the tasks of 

public education and relevant research projects was the 

first step in the conceptualization process. The next step 

according to the authors was, nto refine and order the re-

sulting synthesis into one comprehensive statement which 

could be assumed to contain the basic elements of educa-

tion•s task and become the conceptual framework for subse­

quent instrumentation and data analysis n .59

Through the process of logic and simplification, the 

authors restated the elements of education's task in simple, 

mutually exclusive functions which taken together comprised 

the total task. 

The conceptual framework of the dimensions of the task 

of public education which emerged are as follows: 

Intellectual Dimensions 

1. POSSESSION OF K:NOWLEDGE: A fund of information.
Concepts. 

2. COMMUNICATION OF K:NOWLEDGE: Skill to acquire and
transmit. 

58Ibid. · p. 20.
. ' 

59Ibid. , p. 21.



3. CREATION OF KNOWLEDGE: Discrimination and imagina­
tion. A habit. 

4. DESIRE FOR KNOWLEDGE: A love for learning.

Social Dimensions 

1. MAN TO MAN: Cooperation in day-to-day relations.
2. :MAN TO STATE: Civic rights and duties.
3. MAN TO COUNTRY: Loyalty to one's own country.
4. MAN TO WORLD: Inter-relationships of peoples.

Personal Dimensions 

1. PHYSICAL: Bodily health and development.
2. EMOTIONAL: Mental health stability.
3. ETHICAL: Moral integrity.
4. AESTHETIC: Cultural and leisure pursuits.

Productive Dimensions 
1. VOCATION-SELECTIVE: Information and guidance.
2. VOCATION-PREPARATIVE: Training and placement.
3. HOME AND FAMILY: Housekeeping, do-it-yourself,

50 

family. , , 604. CONSUMER: Personal buying, selling and investment. 

The authors make the following statement about this 

formulation of the tasks of the public schools: 

This framework claims to include most of the important 
elements of education's task, as suggested by previous 
formulations; it claims that no one element is dupli­
cated by any other, and it' claims that each item is 
stated in such a definitive term that there is little 
chance of overlapping or ambiguity among items. It 
should be further noted that educatio.n 's task is stated 
here in· terms of final',products or o�tcomes; there is 
no Specification of what the school ought to be, what 
subjects it ought to teach, or how it ought to teach 
them. The task is formulated in fundamental but gener­
al terms, and every effort has been made to distinguish 
the general from the particular. Implementation is 
another problem--a problem appropriate only to those 
task elements which are ultimately retained as the task 
of the schoo1. 01

oorbid., p. 24. 

61Ibia., p. 26. 
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Since the framework was collched in edllcational termi­

nology which might not be familiar to or understood by the 

general pllblic, the next step in the process of instrllmen­

tation was to translate the edllcational terminology into 

commonly llnderstood "lay" langllageo This was done throllgh 

interview, item constrllction, empirical check, item emenda­

tion, and re-check. The instrllment can be seen in APPENDIX 

A, 

In addition to the Tasks of the Elementary School Opin­

ionnaire, certain other information pertinent to the present 

stlldy was elicited from respondents (APPENDIX A, General In­

formation, Part I). This information pertained to certain 

personal data abollt the respondents and was llSed to define 

limitations of the present stlldy. The findings relative to 

these data are reported in Chapter IV. 

Data Collection and Statistical Analyses 

The Tasks of the Elementary School Opinionnaire, the 

instrument llsed in the present stlldy, consisted of sixteen 

statements of edllcation's task, representing four elements 

llnder each of the four task dimensions of the pllblic elemen­

tary school. 

One object of the present inquiry was to determine the 

priorities that the members of five selected school-related 

social positions wollld give to the various task dimensions 

(expectations). Another object of the inquiry was to deter­

mine what priorities the members of each position felt the 
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school was actually giving to the various task dimensions 

(perceptions). In addition, school officials attributed ex­

pectations to school board members, teachers, influential 

citizens, and parents of elementary school childreno 

The sixteen items in the Tasks of Public Education 

Opinionnaire were printed with space for indicating the 

level of priority to be given each statement. The scale 

ranged from one to five with one being the lowest priority 

and five the highest. Information from the opinionnaires 

was then coded and punched on IBM cards for use with the IBM 

650 Computer. The instructions for marking the opinion� 

naires may be seen in the instrument (APPENDIX A). 

The data �n_:: the present study were ordinal in nature 

and, therefore, required the use of a nonparametric statis­

tic. The statistic used for the analysis of the difference 

between the expectations and perceptions of the tasks of the 

elementary school within each school-related social posi­

tion, and the difference in expectations and perceptions 

.among the various positions, was the Mann-Whitney zu Test.02

This is a statistic which tests the difference between two 

rank distributions, and is comparable to the t test of the 

difference between two means. It is appropriate when inter­

val scaled data or better cannot be assumed and when normal­

ity of the distribution is not known. 

. 62sidney Siegel, Nonparametric Statistics for the Be:-
havioral Sciences (New York, 1956}, pp. 116-1270 
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Biddle points out the appropriaten�ss of this nonpara­

metric statistic for data such as those obtained in the 

present study. 

The Mann-Whitney U is a nonp1;trametric statistic having 
essentially the same function as a t  test for the dif­
ference between two sample means. U tests the null 
hypothesis that two sample distributions are insignif­
icantly different against the signed hypothesis that 
the central rank tendency of one sample is greater than 
the central rank tendency of .another ••••• moreover, it 
has been shown by Mann an� Whitney that the statistic 
zu may be defined as a linear function of U , •••• and 
has the form of a normal deviate when the total fre­
quency o.f items in each of two distributions .are suffi­
ciently large. 63

After coding the instruments and punching the informa­

tion on .IBM cards, st�tistical computations were performed 

on the IBM 650 Computer at the Oklahoma State University 

Computing Center. The procedures used in program.ming the 

statistical analysis were those suggested by Biddle,� 4 and 

were adapted for use on the IBM 650 from the program he set 

up to be used on the Burroughs Datatron Computer • 
. , ,. .  

It was hypothesized that there would be no concordance 

among the rankings of school officials on expectations at..;.•_ 

tributed to influential citizens on the four dimensions of 

the tasks of the elementary school. The statistic used to 

measure concordance among the expectations school officials 

63Bruce J. Biddle and Ann W. Simpson, A Program For The 
Processing of Ordinal Data filD! Computation of Significance 
For Selected Central Tendency Differences, Social Psychology 
Laboratory., The University of Missouri, (Columbia, Missouri, 
1961), pp. 34-49.. . · 

84Ibid�1 pp. 34-48. 
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attributed to influential citizens as a group was described 

by Walker and Lev as concordance among rankings.65 It was

also desirable to know whether there would be a correlation 

between the expectations school officials attributed to each 

influential citizen and that citizen's actual expectations. 

The formula for rank order correlation66 provided a measure 

of the relationship between the expectations attributed by 

school officials to teachers, parents, school board members, 

and influential citizens and the actual expectations of 

these groups. 

Chapter IV presents information relative to the charac­

teristics of the sample and defines certain limitations to 

the study based upon these data. Succeeding chapters deal 

with the disparity between the expectations and perceptions 

of the five social positions for the tasks of the elementary 

school; the disparity among the five social positions on 

both expectations and perceptions; the degree of concordance 

among school officials on expectations attributed to influ-

ential citizens; and disparities between expectations _attri-

buted by school officials to school board members, teachers, 

parents and influential citizens and the actual expectations 

of these groups. 

65Helen M. 1Nalker and Joseph Lev, Statistical Inference
(New York, 1953), pp. 283-286. 

66 , . ..
Ibid., pp. 278-280. 



CHAPTER IV 

GENERAL CHARACTERISTICS OF THE SAJV!PLE 

Findings from the general information portion of the 

opinionnaire helped not only to describe the population of 

the study but also served to help define certain limitations 

for the study. 

Information was elicited from each respondent concern-

ing his age, sex, occupation, and amount of schooling. Cer­

tain other information was also obtained. This included the 

organizations to which he belonged, the religious groups 

with which he was affiliated, whether or not he had ever 

been a teacher, the number of children he had in school, and 

the grade level of the children. Furthermore, the respond­

ent was asked to indicate whether he was head of the house-

hold, and the amount of contact he had had with the public 

schools. 

Table IV shows the number and percentage of respondents 

in each age category by decades. The table reveals that 

there:was much overlapping among groups in the age categor-
. i 

. 

ies from thirty-one through sixty. The ages of the majority 

of school officials fell into the fifty-one through sixty 

years category, while school board members were represented 

mainly in the categories thirty-one through forty and fifty-

55 



TABLE IV 

NUMBER AND PERCENTAGE OF RESPONDENTS IN EACH AGE CATEGORY 

Ages by 21-30 31-40 41-50 51-60 61-?0 
Decades 

School 
Of.fie ials 6.67% 26. E.)6% 60.00% 6.6?% 

N = 15 --- 1 4 9 1 

School 
Board 3?.50% 12. 50�& 25.00% 25.00% 

N = 8 --- 3 1 2 2 

Inflllential 
Citizens 11.42% 51.43% 20.00% 14.29% 

N = 35 --- 4 18 7 5 

Teachers 20.6?% 14.67% 21.33% 23.33% 10.00% 
N = 150 46 22 32 35 15 

Parents 11.55% 64.15% 22.17% 2.13% 
N = 424 49 272 94 9 

?O or 
Above 

2.86% 
1 

Ul 

0) 
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one through seventy. The ages of a majority of influential 

citizens were in the forty-one through fifty years bracket 

but older age groups were represented as well. Teachers 

were fairly well represented in all age categories but it is 

interesting to note the large number in the twenty-one to 

thirty age groups. Parents were found primarily in the 

thirty-one through forty age category, being most represent­

ative of the young to middle age categories. It could pos­

sibly be shown that age is a factor in the values people 

hold. It would be of interest in future studies to investi­

gate age as it influences the expectations and perceptions 

of individuals for the tasks of education. 

Table Vindicates whether the respondent was male or 

female. It can be seen from this table that a large major­

ity of the school officials, school board members and influ­

ential citizens were male, while a large proportion of the 

teachers were female. In the parents group a large propor­

tion of the opinionnaires were marked by the mother, al•· 

though some parents collaborated in the endeavor. 

Table VI indicates the occupations of the heads of the 

household in the various school-related groups. School of­

ficials and teachers are listed in the professional-t�chni­

cal category. It is interestini to find that school board 

mem;bers were for the most part equally divided between the 

professional-technical and the managers-officials-proprie­

tors categories. Influential citizens were almost equally 

divided between these two groups bu� tended toward the 



latter category. Parents, on the other hand, were repre­

sented in most occupational groups. The large numbers in 

the categories headed professional-technical, clerical, 

craftmen-foremen, and operative-industry labor reflect the 

occupations to be found in the oil industry which is the 

major source of employment for the community. 

TABLE V 

NUMBER AND PERCENTAGE OF RESPONDENTS ACCORDING TO SEX 

58 

Male Female Husband & Wife 
No. % No. % No. % 

School 
Officials 

N = 15 11 73.33 4 26.67 

School 
Board 

N = 8 7 87.5Q 1 12.50 

Influential 
Citizens 

N = 35 30 85.72 2 5.71 3 8.57 

Teachers 
N = 150 28 18.67 120 80.00 2 1.33 

Parents 
N = 424 90 21.23 190 44.81 144 33.96 

Table VII reveals the academic achievement level of the 

members of the five social positions. While all teachers 
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TABLE VI 

OCCUPATIONS OF HEADS OF HOUSEHOLD 

School School Influential 
Off:i!cia.ls. Board Citizens· Teachers Parents 
N = 15 N = 8 N = 0 35 N = 150 N = 424 

Professional- 15 4 16 150 96 

Technical 

Farmers, 1 9 

Farro Managers 

Clerical, 48 

etc •. 

Sales 32 

Workers 

Craftmen- 1 ._58 

Foremen 

Operatives- 91 

Industry Labor 

Service, 41 

Household 

Farm Laborers 
or Foremen 

Managers, 3 18 49 

Officials, 
Proprietors 

(except farmers) 



TABLE VII 

NUMBER AND PERCENTAGE OF RESPONDENTS IN RELATION TO 

LEVELS OF ACADEMIC ACHIEVEMENT 

Eighth College Work 
Grade High . net College Graduate Master's · beyond 
or Less School Complete Degree Work Degree Masters 

No. % No. % No. % No. % No. % No. % No. % 

School 
Officials -� ' . 

., 

N = 15 -- --· -- -- -- -- -- -- -- -- 3 20.00 12 80.00 

School 
Board 

N = 8 -- -- 2 25.00 1 12.50 1 12.50 1 12.50 1 12.50 -- --

Influential 
Citizens 

N::: 35 -- -- 3 8.5? ? 20.00 9 25.?l 2 5.?l 5 14.29 5 14.29 

Teachers 
N = 150 -- -- -- -- -- -- 32 21.33 58 38 .. 6? 35 23.33 25 16.6? 

Parents 
N = 424 25 5.90 194 45.?5 99 23.35 48 11.32 26 6.13 18 4.25 6 .1.41 

Doctor's 
Degree 

. No. % 

2 25.00 

4 11.-45 

8 1.89 

0, 

0 
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and school officials had at least a college degree, none had 

earned doctorate degrees. It is interesting to note that 

the other three positions had members who had achieved the 

doctorate level. With the exception of the parent group, 

the majority in each of the five groups had completed col­

lege; in the parent group, approximately one-third had 

achieved this academic level. 

Although educational level was not used as a variable 

in the present study, past studies have indicated that the 

educational level of respondents has some bearing on their 

viewpoints concerning education's tasks. Further research 

in this area could be fruitful. 

It is interesting to note in Table VIII the types of 

organizations to which the members of the various groups 

indicated they belong. The members of all five school­

related social positions had a number of memberships in 

civic and service organizations, but the influential citi­

zens and parents maintained the greatest number of member­

ships in these organizations. School officials, school 

board members and teachers had the greatest number of mem­

berships in professional organizations. 

Table IX reveals the civic and service clubs in which 

there was the greatest overlapping
1 

in memberships among the 

various groups. They are the Chamber of Commerce, the PTA, 

and the YMCA. Fraternal and religious organizations, though 

not high on the list in terms of numbers of memberships from 

any group, represent a common meeting ground for some 



TABLE VIII 

NUMBER .AND PERCENTAGE OF NIEMBERSHIPS IN EACH TYPE OF ORGANIZATION 

COMPARED WITH TOTAL l\llEMBERSHIPS IN ALL TYPES OF ORGANIZATIONS 

Civic and 
Service Fraternal Social Religious Professional 

Total 
Memberships No. % No. % No. % No. % No. % 

School 
Officials 

121 35 28.92 2 1.66 11 9.09 2 1. 66 .. 71 58.67 

School 
Board 

'26 7 26.92 4 15.39 3 11.54 -- -- 12 46.15 

Influential 
Citizens 

166 104 62.65 17 10.25 15 9.03 7 4.22 23 13.85 

Teachers 
841 149 17.71 18 2.15 121 14.38 32 3.81 521 61.95 

Parents 
581 283 48.70 87 14.97 81 13.95 44 7.57 86 14.81 

en 

ti:> 



TABLE IX 

THREE LEADING ORGANIZATIONS IN MEMBERSHIP BY TYPE AMONG THE VARIOUS GROUPS 

School 
Officials 

CIVIC AND P.T.A. 
SERVICE 

Lions Club 
Y.M.C.A.

FRATERNAL Ma.sonie,Lodge 
--------

--�------

SOCIAL Schoolmasters 

RELIGIOUS Men's Group 
Women's Group 

PROFES;.. A.O.E. 

SIONAL 
D.E.S.A.

School 
Board 

Chamber of 
Commerce 

Masonic Lodge 
I.o.o.F.

Country Club 

Medical Ass'n 

Influential 
.Citizens 

Chamber of 
Commerce 

Rotary 
Y.M.C.A.

Teachers 

PoT.Ao 

Art Ass 'n 
Kiwanis 

Masonic Lodge: Eastern Star 
Shriners Masonic Lodge 
Moose White Shrine 

Country Clob 
Isaac Walton 

League 

Men's Group 
Women's Gr.cup 

Medical Ass'n 

Bar Ass'n 

Ministerial 
Alliance 

A.A.U.W. 
Kappa Kappa 

Iota 
Delta Kappa 

Gamma 
Women's Group 
Men's Group 
Choir 

A.C.E.

Beta Sigma Phi 

Iota-Lambda 
Sigma 

Parents 

P.T.A� 

Y.M.C.A.
Chamber of

Commerce 

Masonic Lodge 
Elks 
Knights of 

Pythias 

Mothers Club 
Square Dance 

Club 
Garden Club 

Women's Group 
Men's Group 
Choir 

Amer. Chemical 
Society 

Industrial Oil 
Workers Union 

Daugherty Men's 
Institute 

.Q) 
.t,J 
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members of all groups. The Masonic Lodge and its affiliated 

organizations ranked highest of those mentioned. 

There was little overlapping in membership among the 

various professional and social groups to which respondents 

belonged. These do not appear to be organizations in which 

there can be much fraternization among the members of the 

various school-related social positions included in the 

present study. 

Table X indicates the religious groups with which the 

members of the various social positions were affiliated and 

reveals that theemajority of the members in all groups be­

longed to a few dominant religious institutions. Of the 

twenty religions mentioned, it can be seen that four reli­

gious groups appear to be most dominant among the five soc­

ial groups. They are the Christian, Methodist, Baptist, and 

Presbyterian churches. Church affiliation was not used as a 

variable in the present study. It would appear that church 

affiliated social groups may be instrumental in helping mem­

bers from the various school-related social positions to get 

to know each other. It would be interesting in future stud­

ies to attempt to determine whether church affiliation could 

be a factor in the values and attitudes people hold for edu­

cation. 

In summary, the organizations which offer the greatest 

potential for contact among the members of the various 

groups-are the Chamber of Commerce, the PTA, the YMCA, the 

Masonic.Lodge, and church-affiliated social organizations. 
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.. TABLE X 

NUMBER AND PERCENTAGE OF RESPONDENTS AFFILIATED 
WITH VARIOUS RELIGIOUS GROUPS 

School School Inflllential 
Officials Board Citizens Teachers Parents 

N = 15 N = 8 N = 35 N = 150 N = 424 

Christian 5 3 7 21 71 
% 33.33 37.50 20.00 14.00 16.75 

Episcopal 1 2 5 15 
% 6.67 5.71 3.33 3.53 

Methodist 6 1 9 50 83 
% 40.00 12.50 25.71 33.33 19.58 

Baptist 2 4 30 107 
% 13.33 11.43 20.00 25.24 

Presbyterian 1 3 9 17 36 
6.67 37.50 25.71 11.33 8.49 

Cht1rch of 
Christ 1 1 4 15 

% 12.50 2.86 2.67 3.53 

Unitarian 2 

% 1.33 

Cht1rch of God 1 4 

% .69 .94 

Evangelical 
United 
Brethern 2 15 

% 1.33 3.53 

Catholic 2 9 

% 1.33 2.12 

Lutheran 3 9 .

% 2.00 2.12 

Assembly of 
God 2 4 

% 1.33 .94 

% 
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TABLE X (Continued) 

School School Influential 
Officials Board Citizens Teachers Parents 
N = 15 N = 8 N = 35 N = 150 N = 424 

Penticostal 
Holiness 

.47 

Salvation 
Army 1 

.24 

Nazarene 7 
% 1.65 

Evangelistic 
Center 2 

% .47 

Foursquare 
Gospel 
Tabernacle 2 

% .47 

Jewish 1 2 

% 2.86 .47 

Christian 
Temple 1 

1b .24 

Christian 
Science 1 1 

% 2.86 • 24

Jesus Christ 
of the Latter 
Day Saints 1 

% .24 

No Response 1 11 37 
2.86 7.33 8. 74

2 
% 

% 
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Since it was hypothesized in the present study that 

those groups having similar background and training programs 

would tend to view the tasks of the elementary school simi­

larly, it was necessary to know how many former teachers 

were represented in the other social groups. Table XI indi­

cates that approximately ten per cent of the individuals 

comprising these groups had at one time been teachers. 

These opinionnaires could have been removed before the data 

were analyzed but it was felt such a procedure would have 

been of little value since several of the soqial positions 

have similar overlapping characteristics. For example, many 

individuals in all social positions were parents of elemen­

tary school children and to some degree it could be expected 

that all individuals exert influence on school policy. It 
I 

was pertinent in the present study to determine whether the 

groups, in spite of their overlapping characteristics, 

showed differences in their expectations and perceptions of 

the tasks of the elementary school. 

Table XII shows the number and percentage of respond­

�nts in each social group who had children i� elementary, 

junior high, and senior high schools. Few school officials, 

school board members, and teachers had any children in 

school. Approximately half of the influential citizens had 

children in school at the elementary and junior high school 

levels. By definition, parents of elementary children were 

represented one hundred per cent with children at the 
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elementary level. The table shows that they had fewer chil-

dren at the junior and senior high levels. 

TABLE XI 

NUNBEH OF RESPONDENTS I1\TDICATING EXPERIENCE 
IN THE TEACHING PROFESSION 

School Officials 
N = 15

School Board 
N = 8 

Influential Citizens 
N = 35

Teachers 
N : 150 

Parents 
N. = 424 

Experience 
in Teaching 
No. % 

15 100.00 

1 12.50 

5 14.29 

150 100.00 

41 9.67 

No Experience 
in Teaching 
No. % 

7 87.50 

30 85.71 

383 90.33 

Table XIII reveals that in most cases those returning 

the opinionnaire indicated they were the head of the house-

hold. It will be noted that teachers are the exception to 

this finding. 



TABLE :XII 

NillJJBER AND PERCENTAGE OF RESPONDENTS HAVING CHILDREN IN 
ELEMENTARY, JUNIOR AND SENIOR HIGH SCHOOL 

Elementary Junior High Senior High 
Age Children · - Age Children Age Children 

None % · 1 or None % 1 or None % 1 or 
More % More % More 

School 
Officials 

N = 15 14 93.33 1 6.67 12 80.00 3 20.00 11 73.33 4 

School 
Board 

N = 8 5 62.50 3 37.50 7 87.50 1 12.50 7 87.50 1 

Influential 
Citizens 

N = 35 19 54.29 16 45.71 20 57.14 15 42.86 25 71.43 10 

Teachers 
N :  150 125 83.33 · 25 . 16.67 130 86.67 20 13.33 140 93.33 10 

Parents 
N = 424 --- --- 424 100.00 283 66.75 141 33.25 354 83.49 70 

% 

26.67 

12.50 

28.57 

6.67 

16.51 

0) 

� 



TABLE XIII 

NUMBER AND PERCENTAGE OF RESPONDENTS WHO INDICATED 
THEY WERE HEAD OF THE HOUSEHOLD 

Head of Not Head 
Household of Household · 
No. % No, % 

School Officials 
N = 15 14 93.;33 1 6.67 

School Board 
= 8 8 . 100.00 

Influential Citizens 
N = 35 33 94.29 2 5.71 

Teachers 
N = 150 67 44.6? 83 55.33 

Parents 
N = 424 24? 58.25 177 41.?5 

It was desirable in the present study to know·the de­

gree of contact influential citizens and parents had with 

the public schools� Table XIV reveals this·information. 

?O 

The positions of teacher, school official, and school board . 

member had by definition the closest contact possible. A 

scale repres�nted by statements arranged in a hierarchy of 

closert�ss was used to represent the deSree of contact with 

the schools. Those who were present or past.members of the 

school board, .members of planning or advisory boards.to the 

schools, elected officers in PTA, or regularly attended PTA 

N 
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meetings were considered to be in. closer contact with the 

schools than were those who merely attended.some school af-

fairs, sometimes made it a practice to meet their child's 

teacher, visited school occasionally, or talked to their 

child about school. 

TABLE XIV 

DEGREE OF CONTACT WITH THE PUBLIC SCHOOIS 

School Officials 
= 15 

School Board 
= 8 

Teachers 
N = 150

Influential Citizens 
= 35 

Parents 
= 424 

Close 
Contact 

No. % 

15 100.00 

8 100.00 

150 100.00 

19 54.29 

98 23.11 

Little 
Contact 

No. % 

16 45.71 

326 76.89 

Influential citizens showed a close balance between 

those with close contact and those with little contact. 

Three-fourths of the parents, however, indicated by their 

reaction to the instrument that they had little contact 

N 

N 

N 

N 
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with the public schools. Research in the area as cited on 

page 28 in this dissertation revealed that close contact 

with the school seemed not to have any appreciable effect 

upon the individual's expectations for the tasks of public 

education. The present study did not use degree of contact 

with the public schools as a variable but this would be an 

interesting and perhaps fruitful area to explore in future 

studies. 

This chapter has pointed out some of the general char­

acteristics of the sample, some limitations for the study, 

and has pointed the way toward further research in this 

area. 

Chapter V and subsequent chapters will be concerned 

with the analyses of the data gathered on the Tasks of 

Elementary Schools instrument, and the findings from the 

analyses, some conclusions from the findings, and some im­

plications of the findings for education. 



CHAPTER V 

INTRA-POSITIONAL COMPARISONS BETWEEN EXPECTATIONS AND 
PERCEPTIONS ON THE TASK DIMENSIONS 

OF THE ELEMENTARY SCHOOL 

One of the primary concerns in the present research was 

to discover differences between what members of the five 

school�related social groups thought the tasks of the ele­

mentary schools should be and their perceptions of the tasks 

the schools were actually emphasizing. Respondents indi­

cated their preference for a particular task item on a five 

point scale, with five showing a high degree of preference 

and one showing a low degree of preference. Instruments 

were coded and the information punched on IBM cards, after 

which frequencies of responses on the various items were 

grouped and statistically analyzed on the IBM 650 Computer 

to determine whether there was a significant difference be­

tween the central rank tendencies of expectations and per­

ceptions. �he statistic used to make this analysis was the 

Marin-Whitney zu Test. 

Tables XV through XVIII present the mean differences 

between the expectations and perceptions of the five school­

related social groups, those that are significantly differ� 

ent, and the direction of this difference. This information 

is also presented in graphic form (Plate I) to fac�litate 

?3 
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interpretation. Actual mean scores may be seen in APPENDIX 

B, and are also presented graphically in Plate II. The 

items from the Tasks of the Elementary School Opinionnaire 

are grouped according to the task dimension they represent. 

In Tables XV through XVIII significant mean differences are 

designated by asterisks. Where the mean for expectations 

was found to be significantly greater than the mean for per­

ceptions, the indication was that the school was not doing 

enough on this task, while the opposite was indicated when 

the mean perception was significantly greater. 

Intellectual Tasks Dimension 

Table XV indicates the mean differences between expec­

tations and perceptions on the items comprising the intel­

lectual tasks dimension of the school. Significant mean 

differences and the level of their significance are repre-

sented by asterisks. This table reveals that school offi-

cials, parents, and teachers saw the school giving more at-

tention to the three R's than they considered desirable, 

while school board members and influential citizens showed 

no disparity between expectations and perceptions on this 

particular task. The fact that school officials, parents, 

and teachers perceived the school doing more in the area of 

the three R i s than they expected is deceptive unless their 
. 

. ' 

expectations of this task are also considered. When the 

mean for this item is located on the five point scale, it 

can be seen that all three groaps placed it toward the upper 
. 

' 

end of the continullm. Therefore, although these three 



-'- :Ji+r 



I- • 



TABLE XV 

INTRA-POSITIONAL MEAN DIFFERENCES BETVIBEN EXPECTATIONS AND PERCEPTIONS 
ON THE INTELLECTUAL TASKS OF THE ELEMENTARY SCHOOL 

Task School 
Items Officials 

3. Desire to learn more--
the inquiring mind. -0.26

7. A fund of information
about many things. -0.13

12. The habit of figuring
things out for one's
self. -0.27

14. The basic tools for
acquiring and commu­
nicating knowledge-­
the three R 9 s 0.60* 

School 
Board 

-0.50

0.38 

-0.38

0.50 

Influential 
Citizens 

-0.49*

0.43 

-0.83***

0.18 

Teachers 

-0.62***

0.62*** 

-0.47***

0.14* 

Parents 

-0.62***

0.54***

-0.39***
. 

'· 

0.22 

Note: For Tables XV through XVIII a negative sign in mean difference indicates that 
the mean for expectation is higher than the mean for the perception on a par­
ticular item. (A high mean score on any item is indicative of a desire for 
the fulfillment of the task or the-perception that the task is fulfilled to a 
great degree by the school. Mean scores may be seen in APP:E::trnIX B.) For 
the above named tables i differences significant at • 01 < p <. 05 are indicated 
by a sing1e asterisk

i 
at .OOl<p<.01 with two asterisks 1 and at p<.001 with 

three asterisks. -.;; 

m 
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groups thought the school gave too much attention to the 

three R's, they nevertheless had high expectations that the 

school would give a great deal of emphasis to this task of 

teaching the basic tools for acquiring and communicating 

knowledge. The degree of expectation any group held for a 

particular task can be similarly interpreted by referring 

to the original mean scores in APPENDIX B. 

Influential citizens, teachers and parents indicated 

they would like the school to do more in stimulating the 

child's desire to learn, while school officials and board 

members saw the school fulfilling their expectations in de­

veloping this attitude of an inquiring mind in children. 

Teachers and parents indicated by their responses that 

they thought the school was giving children a fund of infor­

mation about many things. They did not, however, see this 

as altogether desirable since the school was doing more in 

this area than they ex9ected. Each held only moderate ex­

pectations for this task. The other three groups indicated 

no significant difference between their expectations and 

what they saw the school doing in this area. 

Influential citizens, teachers and parents agreed that 

the school could do more in the area of helping children to 

figure things out for themselves, while the school fulfilled 

the expectations of school officials and school board mem­

bers in this matter of teaching self-reliance to children. 
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Social Tasks Dimension 

Table XVI indicates mean differences between expecta­

tions and perceptions of groups on itsms comprising the 

social tasks dimension of the elementary schoolo This table 

reveals that influential citi�ens, teachers, and,parents 

thought the school was doing less than it should in the mat­

ter of teaching loyalty to America and the American way of 

life, while the desires of school officials and board mem­

bers were fulfilled by the school iri this mattero 

School officials, school board members, and influential 

citizens thought the school was doing an adequate job of 

teaching children how to live and work with otherso Teach­

ers and parents indicated by their responses they believed 

the school could do more along these lineso 

Teachers and parents were also in agreement concerning 

the matter of giving elementary school children knowledges 

and appreciations for the peoples of other landso In this 

instance, however, they saw the school doing more of this 

than they considered necessary. School officials, board 

members and influential citizens revealed no disparity be­

tween their expectations and perceptions on this mattero 

All groups saw the school fulfilling their expectations 

in the matter of helping children to understand the rights 

and duties of citizenship and the acceptance of reasonable 

rules and regulationso 



.IJ:'ABLE XVI 

INTRA�POSITION,Al:.MEAN·D,Im''.ERENGES. BETWEEN EXPECTATIONS AND PERCEPTIONS 
ON THE SOCIAL TASKS OF THE ELEMENTARY SCHOOL 

Task School School Influential 
Items Officials Board Citizens Teachers Parents 

2. Loyalty to America
and the American
way of life.

-0.20 -0.37 -0.46* -0.27** -0.20**

6. The ability to live and
work with others.

-0.40 -0.63 -0.20 -0.22* -0.26***

�. Knowledge of and appre-
ciation for the peoples 
of other lands. 

0.26 0.37 0.37 0.20* 0.34*** 

16. Understanding the rights
and duties of citizen-
ship and acceptance of
reasonable regulations.

0.05 0.02 0.08 -0.20 -0.25
()) 
...... 
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Personal Tasks Dimensi.on 

Table XVII presents the mean differences between what 

members of the five social groups thought the school should 

do in relation to four task statements representing the per­

sonal tasks dimension and what they perceived the school to 

be doing relative to these tasks of the elementary school. 

It will be noted that all groups except school officials saw 

more attention given to bodily development in the school 

than they deemed desirable. Since these data were gathered 

prior to the President's pronouncement that Americans should 

give more atte:,r1tion to physical fitness, it would be inter­

esting to know whether the cognitive patterns of these 

groups have changedo 

The literature suggests that teaching children to enjoy 

cultural activities is a function of the elementary schoolo 

School officials and school board members saw the school do­

ing about what they expected in this area but influential 

citizens, teachers, and parents indicated that too much em­

phasis is placed on this task in the schools. 

Each group agreed with the others that the school 

should give attention to the production of an emotionally 

stable person who is able to cope with new situations. Only 

teachers and parents showed concern that the school was not 

performing this task as well as it might. 

All groups expected that the school would instill in 

ch1ldren a sense of right and wrong. Influential citizens 

and parents did not, however, see the school fulfilling its 



TABLE XVII 

INTRA-POSITIONAL MEAN DIFFERENCES BETWEEN EXPECTATIONS AND PERCEPTIONS 
ON THE PERSONAL TASKS OF THE ELEMEl'JTARY SCHOOL 

Task School 
Items Officials 

1. A well cared for, well
developed body» Oo34 

5. Enjoyment of cultural
activities--the finer
things of life. 0.34 

13. An emotionally stable
person, able to cope
with new situations. -0.54

15. A sense of right and
wrong--a moral stan-
dard of behavior. -0.20

School 
Board 

0.75* 

0.88 

-0.25

-0.37

Influential 
Citizens Teachers 

0.46* 0.22** 

0.69** 0.42*** 

-0.22 -0.40***

-0.57** -0.15

Parents 

0.35*** 

0.62*** 

-0.31***

-0.26***

m 
� 



obligation in the matter of providing children this moral 

standard of behavioro 

Productive Tasks Dimension 

84 

Table XVIII provides a summary of the expectations and 

perceptions of the five groups regarding the productive 

tasks dimension of the elementary school. Plate II (pages 

?6,7?) shows graphically that the items of this dimension 

were rated relatively low by all groups as important tasks 

of the school. It is interesting to note that all groups, 

even though they seemed not to prefer these tasks, saw the 

school adequately fulfilling their expectations in relation 

to them. It will be noted that �eachers arid parents, al­

though they expected the school to do little i� this area, 

saw the school doing even more than they expected in rela-

tion to the task of teaching children to understand the 

roles of various family members. 

Summary 

This chapter has presented fin'dings relative to dis-

parities between what the members of five social groups in 

a comm.unity felt t'he tasks of their elementary schools 

should be and those tasks they saw the schools emphasizing. 

Table XIX indicates that thir�y-one significant differences 

were found among the various groups between expectations and 

perceptions. Of these thirty-one significant differences, 

sixteen were concerned with the school doing more on a par-

ticular task than was considered desirable while fifteen 

were concerned with the school doing less on a particular 



TABLE XVIII 

INTRA-POSITIONAL MEAN DIFFERENCES BETWEEN EXPECTATIONS AND PERCEPTIONS 

ON THE PRODUCTIVE TASKS OF THE ELEMENTARY SCHOOL 

Task School 
Items Officials 

4. An introduct1bn to budg-
eting and effective use
of money and property.

· 8. General awareness of oc­
cupational opportunities 
and how people prepare 

0.07 

for them. 0.14 

10. Understanding the role of
various family members. 0.00

11. Classification and train­
ing for specific kind of
high school program--aca­
demic, technical, etc. 0.13

School 
Board 

o.oo

0.00 

-0.12

o.oo

Influential 
Citizens Teachers Parents 

0.08 0.08 -0.03

0.12 0.11 -0.14

0.23 0.21* 0.13* 

0.17 0.11 -0.08

OJ 
(}! 
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TABLE XIX 

NU]J!BER OF COGNITIVE DISPARITIES BY POSITION AND DIMENSION 

Intellec- Produc-
Dimension tual Social Personal tive Total 

School 
Officials 1 0 0 0 1 

School 
Board 0 0 1 0 1 

Influential 
Citizens 2 1 3 0 6 

Teachers 4 3 3 1 11 

Parents 4 3 4 1 12 

Total 11 7 11 2 31 

item than the groups felt appropriate. School officials and 

school board members showed little dissatisfaction with the 

way the school was performing its various tasks, each re-

vealing only one cognitive disparity between their expecta-

tions and perceptions. School officials saw the school giv­

ing too much attent-ion to the three R '· s and board members 

saw the school giving too much attention to bodily develop-

ment. Influential citizens revealed six cognitive dispari-

ties. They saw the school doing too little toward develop-

ing in children an inquiring mind and teaching them self re­

liance. They also saw the school not teaching enough 



patriotism and morality. They felt, however, that the 

school did too much in the area of bodily development and 

appreciation of cultural activities. 
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Teachers and parents revealed more dissatisfaction with 

the school than any of the other groups. Teachers revealed 

eleven out of a possible total of sixteen cognitive dispari­

ties. Parents revealed twelve out of a possible total of 

sixteen cognitive disparities. 

It is interesting to note (Plate I, page 74) the close 

resemblance between the cognitive patterns of parents and 

teachers. On only one of the eleven tasks where disparities 

were revealed did teachers and parents differ. Parents saw 

the school doing too little toward giving students a moral 

standard of behavior while teachers saw the school doing an 

adequate job in this matter. 

An inspection of the mean scores of the groups on the 

various tasks where significant disparities were found re­

veals that these groups expected the school to place a great 

deal of emphasis on all tasks comprising the intellectual 

dimension. They likewise expected the school to place much 

emphasis on the items comprising the social dimension with 

the exception of the task dealing with the teaching about 

the peoples of other countries. On this item they would ex­

pect only moderate emphasis. In relation to the tasks com­

prising the personal dimension, those groups which showed 

disparities between expectations and perceptions wished that 

only a moderate amount of attention be given to this 
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dimension. On the one item in the. productive dimension 

where dis,pari ties were shown, the expectations of the groups 

for this task were low. Teachers and parents, then,,expect 

the school to do little in the matter of teaching children 

about the roles of various family members and yet the small 

amount they perceive the school doing they consider to be 

too much. 

This chapter has dealt primarily with the cognitive 

disparities between the expectations and perceptions of the 

individuals who made up the five sociai groups. Chapter VI 

will present data relative to cognitive disparities among 

groups on their expectations concerning the tasks of the 

schools and on their perceptions of what the schools were 

�oing regarding these tasks. 



CHAPTER VI 

INTER-POSITIONAL COGNITIVE DISPARITIES ON EXPECTATIONS AND 
PERCEPTIONS OF THE TASKS OF THE ELEMENTARY SCHOOL 

Introdllction 

A pllrpose of the present research was to determine 

whether there were disparities among the variolls school-

related social grot1ps represented in the stt1dy, concerning 

their expectations and perceptions on the variolls tasks of 

the elementary school. It was a prime object of the present 

research tci .determine where the differences in cognitions 

occllrred and among which grot1ps the disparities were most 

prevalent. 

Following the tablllation or:the freqt1ency with which 

the variolls grot1ps placed a particular ta�k on a five point 

scale, these data were punched on IBM cards and statistical-
' . 

ly analyzed for significant differences. The Mann-Whitney zu

Test described earlier in the report was programmed for the 

IBM 650 Compllter and employed in these analyses. 

Tables XX through XXIII present the mean differences on 

expect�tions among the various groups, while Tables XXIV 

throt1gh XXVII show mean differences on perceptions. Plate 

II (pages 76,77) graphically represents the means for all 
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groups on all items to facilitate interpretation. Actual 

mean scores may be seen in APPENDIX B. 

Inter-Positional Expectational Disparities 
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Table XX shows the mean differences among the various 

groups on the items comprising the intellectual tasks dimen­

sion of the elementary schools. Six cognitive disparities 

were found among the different social groups. Five of these 

o�curred on task item three which is, "The desire to learn

more--the inquiring mind." These disparities occurred be­

tween school officials and board members, school officials 

and teachers, school officials and parents, influential cit­

izens and teachers, and influe.ntial citizens and parents. 

School officials showed less concern for this particular 

task item than did school board members, teachers or par­

ents. Influential citizens showed less concern for the de� 

velopment of this inquiring mind in children than did teach� 

ers and parents. 

On the intellectual task item dealing with the three 

R's, that is, giving children the basic tools for acquiring 

and. communicating knowledge, there were no disparities among 

any of the groups except influential citizens and teachers. 

Teachers showed a greater expectation for this task than did 

influential citizens. 

Table :X:XI reveals only two disparities on expectations 

for tasks of the social dimension. Influential citizens 

more than teachers thought the school should teach loyalty 



Note: For Tables XX through XXVII a negative sign in mean 

difference indicates that the mean for the first 

named social position is higher. The lack of a sign 

preceding the mean score indicates the mean for the 

second named social group is higher. A high mean 

score on any item is indicative of a desire for the 

fulfillment of the task or the perception that the 

task is given a great deal of attention in the 

school. (Mean scores may be seen in APPENDIX B. ) 

For the above named tables, differences significant 

at .Ol<p <:.05 are indicated by a single asterisk, 

at .001<p<.01 with two asterisks, and at p <.001 

with three asterisks. 



TABLE XX 

MEAN DIFFERENCES Al\AONG THE EXPECTATIONS OF FIVE SOCIAL 
POSITIONS ON EACH ITEM OF THE INTELLECTUAL TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 3 7 12 14 

School 
Officials Oo67* -0.05 Ool8 -0.20

School 
Board 

School 
Officials 0 0 2'7 -0.37 0.26 -0.42

Influential 
Citizens 

School 
Officials --- 0.58** -0.18 -0.10 0.00 

Teachers 

School 
Officials 0.57** -0.14 Oo24 -0.12

Parents 

School 
Board --- -0.40 -0.32 0.08 -0.22

Influential 
Citizens 

School 
Board --- -0.09 -0.13 -0.08 -0.20

Teachers 

School 
Board --- -0.10 -0.09 0.06 0.08 

Parents 

Influential 
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Citizens --- 0.31* Ool9 -0.16 Oo42* 
Teachers 

Influential 
Citizens --- 0.30* 0.23 -0.02 0.30 

Parents 

Teachers --- -0.01 0.04 Ool4 -0.12
Parents 



TABLE XXI 

:DAEAN DIFFERENCES AMONG THE EXPECTATIONS OF FIVE SOCIAL 

POSITIONS ON EACH ITEM OF THE SOCIAL TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 2 6 9 16 

School 

Officials 0.17 -0.07 -0.29 -0.47
School 

Board 

School 

Officials 0.36 -0.34 -0.04 -0.41
Influential 

Citizens 

School 

Officials --- 0.11 -0.35 0.28 -0.28

Teachers 

School 

Officials 0.20 -0.40 0.08 -0.30

Parents 

School 

Board --- 0.19 -0.27 0.25 0.06 

Influential 

Citizens 

School 

Board --- -0.06 -0.28 0.57 0.19 

Teachers 

School 

Board --- 0.03 -0.33 0.37 0.17 
Parents 

Influential 

Citizens --- -0.25* -0.01 0.32 0.13 

Teachers 

Influential 

Citizens --- -0.16 -0.06 0.12 0.11 

Parents 

Teachers --- 0.09 -0.05 -0.20** -0.02

Parents 
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to America and the American way of life. Teachers felt that 

the elementary schools should do more in the area of giving 

children knowledge of and appreciation for the peoples of 

other countries than did parents. The cognitive patterns of 

all other groups when compared showed no significant dispar­

ities on expectations for any of the social tasks of the 

schools. 

In Table X:X:II are displayed the mean differences on 

items comprising the personal tasks dimension of the elemen­

tary sch�ols. It can be seen that disparities on expecta­

tions occurred in four instances. These occurred between 

school board members and teachers, influential citizens and 

parents, and teachers and parents. The latter groups showed 

disparities on two task items. Teachers, more than school 

board members or parents, thought it was one job of the 

schools to teach children to appreciate and enjoy cultural 

activities. Teachers more than parents believed it was a 

task of the elementary school to produce an emotionally 

stable person who could readily cope with new situations. 

Finally, parents were not as concerned with the school giv­

ing children a moral standard of behavior as were the indi­

viduals comprising the influential citizens group. It 

should be noted. however that all groups rated this particu� 

lar task high as appropriate for the elementary school. 

Teachers and parents displayed the majority of cogni­

tive disparities on items making up the productive dimen­

sion. Table X:X:III shows that in each of three instances 



TABLE XXII 

MEAN DIFFERENCES AMONG THE EXPECTATIONS OF FIVE SOCIAL 

POSITIONS ON EACH ITEM OF THE PERSONAL TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 1 5 13 15 

School 

Officials -0.25 -0.48 -0.34 -0.03
School 

Board 

School 

Officials 0.01 -0.16 -0.36 0.18 
Influential 

Citizens 

School 

Officials --- 0.02 0.02 -0.28 0.06 
Teachers 

School 

Officials -0.02 -0.43 -0.47 -0.15
Parents 

School 

Board --- 0.26 0.32 -0.02 0.21 
,. 

Influential 

Citizens 

School 

Board --- 0.27 0.50* 0.06 -0.03
Teachers 

School 

Board --- 0.23 0.05 -0.13 -0.12
Parents 

Influential 

Citizens --- 0.01 0.18 0.08 -0.24
Teachers 

Influential 
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Citizens --- -0.03 -0.2? -0.11 -0.33*
Parents 

Teachers --- -0.04 -0.45*** -0.19* -0.09
Parents 



TABLE :X:XIII 

:MEAN DIFFERENCES AMONG THE EXPECTATIONS OF FIVE SOCIAL 
POSITIONS ON EACH ITEM OF THE PRODUCTIVE TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 4 8 10 11 

School 
Officials 0.20 0.50 -0.20 0.31 

School 
Board 

School 
Officials 0.03 0.18 o.oo 0.42 

Influential 
Citizens 

School 
Officials --- -0.01 -0.05 -0.10 -0.18

Teachers 

School 
Officials 0.25 0.24 -0.20 0.26 

Parents 

S.chool

Board --- -0.1? -0.32 0.20 0.11 
Influential 
Citizens 

School 
Board --- -0.21 -0.55 0.10 -0.49

Teachers 

School 
Board --- 0.05 -0.26 0.00 -0.05

Parents 

Influential 
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Citizens --- -0.04 -0.23 -0.10 -0.60***

Teachers 

Influential 
Citizens --- 0.22 0.06 -0.20 -0.16

Earents 

Teachers --- 0.26** 0.29*** -0.10 0.44** 

Parents 
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parents, more than teachers, were concerned that the school 

should attend to productive tasks. These tasks are con­

cerned with introducing children to budgeting and effective 

use of money, giving them a general awareness of occupation­

al opportunities and how people prepare for them, and clas­

sifying and training children for specific kinds of high 

school programso On the latter task, influential citizens 

also showed a disagreement with teachers. They, more than 

teachers, believed it to be a task of the elementary school 

to classify and train children for specific kinds of high 

school programs. It should be pointed out, however, that no 

group rated any of the productive tasks highly as appropri-

,ate for their elementary schools. 

Inter-Positional Perceptual Disparities 

Tables :XXIV through XXVII show the disparities among 

groups concerning those tasks they saw their elementary 

schools emphasizing. 

The majority of perceptual disparities were on items 

comprising the intellectual dimenslon. Table XXIV shows 

nine perceptual cognitive disparities among various groups 

on three tasks. School officials disagreed with both teach­

ers and parents as to what they saw the school doing in the 

matter of g'iving children a fund of information in many 

areas. Both teachers and parents saw the school doing more 

concerning this task than did school officials. 
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TABLE XXIV 

MEAN DIFFERENCES AMONG THE PERCEPTIONS OF FIVE SOCIAL 

POSITIONS ON EACH ITEM OF THE INTELLECTUAL TASK 

DD/lENSION OF THE ELEMENTARY SCHOOL 

Item No. 3 7 12 14 

School 

Officials 0.43 0.46 0.07 -0.30
School 

Board 

School 

Officials 0.04 0.19 -0.30 -0.84**
Influential 

Citizens 

School 

Officials --- 0.22 0.57* -0.10 -0.46
Teachers 

School 

Officials 0.21 -0.53* 0.12 0.50* 
Parents 

School 

Board --- -0.39 -0.27 -0.37 -0.54
Influential 

Citizens 

School 

Board --- -0.21 0.11 -0.17 -0.16***
Teachers 

School 

Board --- -0.22 0.07 0.05 -0.20
Parents 

Influential 

Citizens --- 0.18 0.38 0.20 0.38* 

Teachers 

Influential 

Citizens --- 0.17 0.34 0.42** 0.34* 

Parents 

Teachers --- -0.01 -0.04 0.22* -0.04

Parents 
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Parents disagreed with both influential citizens and 

teachers about what the school was doing to teach children 

self-reliance. In both instances parents saw the school do­

ing more to teach the child the habit of figuring things out 

for himself than did teachers or influential citizens. 

Four of the nine cognitive disparities found on items 

comprising the intellectual dimension occurred on the task 

concerned with what the school was doing in relation to 

teaching the three R's. School officials thought the school 

was doing more in this area than did influential citizens 

and parents. Teachers indicated by their responses that 

they believed the school was doing more teaching of the 

three R's than did influential citizens. Parents and influ­

ential citizens also showed different perceptual patterns on 

this item, with parents indicating they thought the school 

was doing more teaching of the basic tools for acquiring and 

communicating knowledge than did influential citizens. 

Table XXV presents the perceptual disparities on items 

comprising the social dimension of the elementary school. 

Only one disparity was found in this particular dimension. 

It occurred between teachers and parents concerning what the 

school was doing to teach loyalty and patriotism to chil­

dren. Parents thought the schools were doing more toward 

teaching loyalty to America and the American way of life 

than did teachers. 

Two disparities were found in the personal tasks dimen­

sion. Both occurred between teachers and parents and can be 



TABLE XXV 

MEAN DIFFERENCES AMONG THE PERCEPTIONS OF FIVE SOCIAL 
POSITIONS ON EACH ITEM OF THE SOCIAL TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 2 6 9 16 

School 
Officials o.oo -0.30 -0.18 -0.52

School 
Board 

School 
Officials 0.10 -0.14 0.07 -0 .1.6

Inflllential 
Citizens 

School 
Officials --- 0.04 ..;.0.17 0.22 -0.06

Teachers 

School 
Officials 0.20 -0.26 0.16 -0.02

Parents 

School 
Board --- 0.10 0.16 0.25 0.36 

Inflllential 
Citizens 

School 
Board --- 0.04 0.13 0.40 0.46 

Teach�rs 

School 
Board --- 0.20 0.04 0.34 0.50 

Parents 

Influential 
Citizens --- -0.06 -0.03 0.15 0.10 

Teachers 

Influential 
Citizens --- 0.10 -0.12 0.09 0.14 

Parents 

Teachers --- 0.16* -0.09 -0.06 0.04 
Parents 
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seen in Table XXVI. Teachers more than parents thought the 

schools were teaching children to appreciate and enjoy cul­

tural activities. They likewise saw the school doing more 

to give children a moral standard of behavior than did par­

ents. 

The second greatest number of perceptual disparities 

among groups occurred on items making up the productive di­

mensions. These can be seen in Table XXVII. Five dispari­

ties occurred among teachers, parents, and influential citi­

zens. Influential citizens, more than teachers and parents, 

thought the school was classifying and training children for 

specific kinds of high school programs. Influential citi­

zens, more than parents, saw the schools teaching children 

about the roles of various family members, while teachers 

saw the school doing more in this area than did parents. 

Parents more than teachers, on the other hand, thought the 

school was doing more to classify and train children for 

specific kinds of high school programs. 

It is interesting to note that there were no perceptual 

disparities between school officials and school board mem­

bers, influential citizens and board members, or parents and 

school board members on any of the items comprising the 

tasks of the elementary school. The majority of perceptual 

disparities occurred among the influential citizen, teacher, 

and parent groups. 

It is interesting to note the number of disparities 

which existed among groups when they were divided along 
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TABLE XXVI 

MEAN DIFFERENCES AMONG THE PERCEPTIONS OF FIVE SOCIAL 
POSITIONS ON EACH ITEM OF THE PERSONAL TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 1 5 13 15 

School 
Officials 0.16 0.06 -0.05 -0.20

School Board 

School 
Officials --- 0.13 0.19 -0.04 -0.19

Influential 
Citizens 

School 
Officials --- -0.10 0.10 -0.14 -0.01

Teachers 

School 
Officials -0.01 -0.15 -0.24 -0.21

Parents 

School 
Board --- -0.03 0.13 0.01 0.01 

Influential 
Citizens 

School 
Board --- -0.26 0.04 -0.09 0.19 

Teachers 

School 
Board --- -0.17 -0.21 -0.19 -0.01

Parents 

Influential 
Citizens --- -0.23 -0.09 -0 .10. 0.18 

Teachers 

Influential 
Citizens --- -0.14 -0.34 -0.20 -0.02

Parents 

Teachers --- 0.09 -0.25* -0.10 -0.20**

Parents 
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TABLE XXVII 

MEAN DIFFERENCES AMONG THE PERCEPTIONS OF FIVE SOCIAL 
POSITIONS ON EACH ITEM OF THE PRODUCTIVE TASK 

DIMENSION OF THE ELEMENTARY SCHOOL 

Item No. 4 8 10 11 

School 
Officials 0.13 Oo36 -0.32 Ool8 

School 
. Board 

School 
Officials Oo04 0.16 0.23 . 0.46 

Influential 
Citizens 

School 
Officials --- o.oo -0.08 0.11 -0.20

Teachers 

Scho"ol 
Officials 0.15 -0.04 -0.07 0.05 

Parents 

School 
Board --- -0.09 -0.20 0.55 0.28 

Influential 
Citizens 

School 
Board --- -0.13 -0.44 O.o43 -0.38

Teachers 

School 
Board --- 0.02 -0.40 0.25 -0.13

Parents 

Influential 
Citizens --- -0.04 -0.24 -0.12 -0.66*

Teachers 

Irifluential 
Citizens --- 0.11 -0.30 -0.30* -0.41*

Parents 

Teachers --- 0.15 0.04 -0.18* 0.25** 
Parents 
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educator and non-educator lines. Such a division yields 

three groupings; the educator and non-educator comparisons, 

the educ a tor groups comparisons, and the non-educator_ groups 

1compar1s·ons. 

Table XXVIII presents the number of cognitive dispari­

ties on expectations among groups in the three gross cate­

gories named above. The greatest number of disparities on 

expectations occurred between teachers and parents with six 

disparities revealed. Teachers and influential citizens re­

vealed four disparities, and parents and influential citi� 

zens revealed two disparities. 

Table XXIX shows that the greatest number of cognitive 

disparities on perceptions occurred between teachers and 

parents. There w�re six cognitive disparities between these 

two groups. Influential citizens and parents revealed four 

disparities, and school officials and parents revealed two 

di,spari ties.

On both expectations and perceptions, it is interesting 

to note the great number of cognitive disparities which oc­

curred _ b_e tw-een , parents arid'. other groups • 

The chapter - tb-,fo;Llowr will pre.sent fin dings concerning 

expecta;tions' attributed·. by school officials to teachers, 

school board members, tnfluential citizens, and parents. In 

addition,· findings related to concordance among school offi­

cials on �ttributed expectations to influential citizens 

will be presented. 



TABLE XXVIII 

NUMBER OF COGNITIVE DISPARITIES AMONG SCHOOL-RELATED 
SOCIAL POSITIONS ON EXPECTATIONS 
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Positional Comparisons Number of Disparities 

EDUCATOR - NON-EDUCATOR 

School Officials - School Board 

School Officials - Influ�ntial 
Citizens 

School Officials - Parents 

Teachers School Board 

Teachers - Influential Citizens 

Teachers - Parents 

EDUCATOR 

School Officials - Teachers 

NON "".EDUCATOR 

School Board - Influential 
Citizens 

School Board - Parents 

Influential 
Citizens - Parents 

1 

0 

1 

1 

4 

6 

1 

0 

0 

2 



TABLE :XXIX 

NUMBER OF COGNITIVE DISPARITIES AMONG SCHOOL-RELATED 
SOCIAL POSITIONS ON PERCEPTIONS 
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Positional Comparisons Number of Disparities 

EDUCATOR - NON-EDUCATOR 

School Officials - School Board 

School Officials - InflQential 
Citizens 

School Officials - Parents 

Teachers - School Board 

Teachers - InflQential Citizens 

.. Teachers - Parents 

EDUCATOR 

School Officials � Teachers 

NON-EDUCATOR 

School Board - InflQential 
Citizens 

School Board - Parents 

InflQential 
Citizens - Parents 

0 

1 

2 

0 

1 

6 

1 

0 

0 

4 



CHAPI'ER VII 

COGNITIVE DISPARITIES BETWEEN EXPECTATIONS ATTRIBUTED BY 
SCHOOL OFFICIALS TO SCHOOL�RELATED SOCIAL GROUPS 

AND THE ACTUAL EXPECTATIONS OF THESE GROUPS 

Introduction 

It was a purpose of the present research to determine 

whether school officials could accurately attribut� to 

teachers, school board members, parents, and individual in-

fluential citizens expectations which these groups and indi-

viduals held for the tasks of the elementary schoolo A fur­

ther purpose was to determine whether school officials were 

in accord concerning what they thought influential citizens 

as a group expected of the school on the various task dimen­

sions of the elementary school. 

School officials attributed expectations to the various 

groups and individuals on forms of the Tasks of the Elemen-

tary School Opinionnaire designed for this purposeo These 

forms may .be seen in APPENDIX A. 

Following the tabulation of the frequencies of expecta­

tions attributed by school officials to the various groups, 

means were calculated and placed in rank order. The rank 

order of attributed expectations were then correlated with 

the rank order of actual expectations to determine whether 
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there was a significant measure of correlation between the 

two sets of rankings. 

Expectations Attributed by School Officials 
to School Board Members 

Table XXX shows the rank order correlation between the 

expectations attributed by scho�l officials to school board 

members and school board members' actual expectations on the 

items comprising the four task dimensions of the elementary 

school. A method of determining the degree of significance 

of an obtained coefficient correlation is presented by 

Garrett.67 The Nin the present instance is four. The

table requires N - 2 degrees of freedom. For two degrees 

of freedom, a correlation coefficient of .g5 is required for 

significance at the .05 level of confidence and .gg at the 

.01 level of confidence. Since no obtained correlation co-

efficient matched. or exceeded • g5, the indication was that 

those obtained could have happened by chance alone more than 

five times out of one hundred chances and therefore one 

could not be cohfident that there was any correlation be­

tween expectations attributed by school officials to school 

board members and the actual expectations of the latter 

group. 

67Garrett, p. 201. 



TABLE XXX 

RANK ORDER CORRELATION OF EXPECTATIONS ATTRIBUTED BY 
SCHOOL OFFICIALS TO SCHOOL BOARD MEMBERS WITH 

BOARD MEMBERS' ACTUAL EXPECTATIONS 

Item School School School School 
Officials' Officials' Board Board 
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Mean Scores Ranks Mean Scores Ranks Rho 

Intellectual Dimension 

3 ·. 4.40 
7 4.07 

12 4.00 
14 4.80 

Social Dimension 

2 4.80 
6 4.47 
g 3.60 

16 4.53 

Personal Dimension 

1 4.00 
5 3�:73 

13 3.87 
15 4.47 

Productive Dimension 

4 
8 

10 
11 

3.80 
3.73 
3.40 
3.93 

2 
3 
4 
1 

1 
3 
4 
2 

2 

4 
3 
1 

2 
3 
4 
1 

4.00 
2.75 
3.38 
4.13 

3.50 
4.13 
2.38 
3.00 

2.88 
2.25 
3.13 
3.50 

2.00 
2.63 
2.00 
2.38 

2 
4 
3 
1 

2 
1 
4 
3 

3 
4 
2 
1 

3.5 
1 
3.5 
2 

.80 

.30 

.80 

.25 

Note: For Tables XXX, :X:XXI, and XXXII correlations signL­
ficant at • 01< p <. 05 are indicated by a single 
asterisk and at • 001 < p <· 01 with two asterisks. 
When no asterisk appears the correlation was not 
significant. 
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Expectations Attributed by School Officials to Teachers 

Table X:X:XI presents the rank order correlations between 

expectations attributed by school officials to teachers and 

the actual expectations of teachers. In this instance, sig­

nificant correlations were found on three of the task dimen-

si6ns. Ccirr�lations of I.GO were obtained on the intellec-

tual and personal dimensions while a correlation of .95 was 

evidenced on the productive tasks. The former correlations 

were significant at the .01 level of confidence, indicating 

that this could have occurred by chance alone less than one 

time out of one hundred. The latter correlation is signifi­

cant at the .05 level of confidence and reliance can be 

placed in this finding since it meets the accepted level of 

confidence; that is; it could have happened by chance alone 

less than five �imes out of one hundred. The correlation of 

.65 obtained on the social dimension did not meet the ac-

cepted level of confidence since it co�ld have occurred more 

than five times out of one hundred by chance alone • 

Expectations Attributed by School Officials to Parents 

Table XXXII reveals the correlations between expecta­

tions attributed by school officials to parents and parents' 

actual expectations. It can be seen that the obtained corre­

lation coefficients do not meet the accepted requirements for 

significance and therefore it can be assumed that school 



TABLE XXXI 

RANK ORDER CORRELATION OF EXPECTATIONS ATTRIBUTED 

BY SCHOOL OFFICIALS TO TEACHERS WITH 

TEACHERS' ACTUAL EXPECTATIONS 

Item School School 
Officials' Jeachers' Teachers' 
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Officials' 
Mean Scores Ranks Mean Scores Ranks Rho 

Intellectual Dimension 

3 
7 

12 
14 

Social 

2 
6 
9 

16 

4.53 
3.47 
4.20 
4.93 

Dimension 

4.60 
4. 73
3.80
4.73

Personal Dimension 

1 4.00 
5 3.93 

13 4.20 
15 4.47 

Productive Dimension 

4 2.86 
8 3.33 

10 3.40 
11 3.33 

2 
4 
3 
1 

3 
1.5 
4 
1.5 

3 
4 
2 

1 

4 
2.5 
1 
2.5 

3.91 
2.62 
3.30 
4.33 

3.44 
3.85 
2.95 
3.19 

3.15 
2.75 
3.19 
3.47 

1.79 
2.08 
2.17 
1.89 

2 
4 
3 
1 

2 
1 
4 
3 

3 
4 
2 

1 

4 
2 
1 
3 

1.00** 

.65 

1.00** 

.95* 



TABLE XXXII 

RANK ORDER CORRELATION OF EXPECTATIONS ATTRIBUTED 
. , BY SCHOOL OFFICIALS TO PARENTS WITH 

PARENTS' ACTUAL EXPECTATIONS 

Item School School 

Officials' Parents' Parents' 
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. Officials' 

Mean Scores Ranks Mean Scores Ranks Rho 

Intellectual Dimension 

3 3.80 

7 3.47 

12 3.87 

14 4.60 

Social Dimension 

2 4.13 

6 3.87 

g 3.07 

16 3.80 

Personal Dimension 

1 4.07 

5 3.33 

13 3.80 

15 4.00 

Productive Dimension 

4 2.93 

8 3.47 

10 3.20 

11 3.27 

3 

4 

2 

1 

1 

2 

4 

3 

1 

4 

3 

2 

4 

1 

3 

2 

3.90 

2.66 

3.44 

4.21 

3.53 

3.80 

2.75 

3.17 

3.11 

2.30 

3.00 

3.38 

2.05 

2.37 

2.00 

2.33 

2 

4 

� 
1 

2 

1 

4 

3 

2 

4 

3 

1 

3 

1 

4 

2 

' 

.so 

.80 

.80 

.80 



officials did not accurately attribute expectations to 

parents on any of the task dimensions of the elementary 

school. 

Expectations Attributed by School Officials 
to Individual Influential Citizens 

112 

When correlating the rankings of each individual influ­

ential citizen on the task dimensions of the elementary 

school with the combine.a rankings which school officials at­

tributed to each influential citizens, it was found that in 

only four cases 6ut of thirty-five did school officials' at-

tributed expectations correlate significantly with the citi-

zen's expectations. The findings in this in stance are SllID-

marized in Table XXXIII. 

The individuals whose rankings coincided significantly 

with school officials' attributed ranks were an attorney, a 

mini$ter, and two housewives who were active in PTA and 

civic affairs. No sufficient reason could be found to indi-
' .  

cate why school officials would more accurately predict the 

expectations of these particular persons more than other 

persons in the group. The small nt1IDber of significant cor­

relations in this instance would seem to indicate that they 

were merely chance occurrences. 

These findings indicate that school officials as a 

group did not accurately predi9t the expectations of influ­

ential citizens.· Another way of stating this finding is 

that school officials in general did not perceive very 



TABLE XXXIII 

CORRELATION BETWEEN INDIVIDUAL INFLUENTIAL CITIZEN'S RANKINGS AND THE COMBINED 
SCHOOL OFFICIAIS' ATTRIBUTED RANKINGS TO INFLUENTIAL CITIZENS 

ON THE FOUR TASK DIMENSIONS OF THE ELEMENTARY SCHOOL 
i 

�- ------------ - � 

- School School-
Influential Task uitizen's · eitlzen'� Officials' Officials' 
Citizens Dimensions Scores- Ranks Scores Ranks Rho 
1. Doctor I 10 3 55 1 

s 16 1 49 3 

Per. 13 2 53 2 

·Proo 9 4 45 4 • 20

2o Doctor I 16 1 61 1 
s 13 2 58 3 
Pero 11 3 59 2 
Proo . 8 4 48 4 .80 

3o Housewife I 13 2.5 29 2.5 
PTA, Civic Worker s · 14 1 ::31 1 

Per. 13 2.5 29 2.5 
Proo 8 4 27 4 . 1. 00** 

· 4. Banker I 11 3 48 3o5 
s 12 2 55 - 2

Per. 15 1 48 3.5
Pro. . 10 4 57 1 -.78 

5. Owner-Manager· I 12 2 16 3.5
Retail Business s 11 3.5 18 1

Per. 14 l 16 3.5
Pro. 11 3.5 17 2 -.10 

vi 



TABLE XXXIII (Continued) 

SchO-ol School 
Influential Task Citizen's Citizen's Officials' Officials' 

Citizens Dimensions Scores. Ranks· Scores Ranks Rho 

6. Executive I 14 1.5 44 2 
Large Comiany s 14 1.5 39 3.5 

Per. 13 3 39 3.5 
Pro. 7 4 45 1 -.80 

7. Executive I 13 2 50 2 
Large Com.rany s 15 1 49 3 

Per. 11 3 46 4 
Pro. 9 4 51 1 -.40 

8. Attorney I 13 1.5 61 1 
s 13 1.5 60 2 
Per. 12 3 52 3 

Pro. 10 4 51 4 .95* 

9. Attorney I 12 3 '71 1 
s 15 1 62 3 
Per. 13 2 63 2 

Pro. 8 4 61 4 .20 

10. Owner-Manager· I 12 2.5 61 1 
Retail Business s ·  16 1 60 2 

Per. 12 2.5 57 4 
Pro. 8 4 58 3 .65 

I-' 
. .. 



TABLE :X:X:X:III (Continued) 

School School 
Influential · Task Citizen's Citizen's Officials' Officials' 

Citizens Dimensions Scores. Ranks Scores Ranks Rho 

11. Doctor I 15 1 '73 1 
s 12 3 69 2 
Per. 13 2 6? 3 
Pro. 8 4 65 4 .80 

12. Minister I 11 3 62 1 
s l� 1 59 2.5 
Per. 13 2 59 2.5 
Pro. 10 4 49 4 .35 

13. Youth Worker 14 1 57 4 

s 13 2 66 1 
Per. 12 3 62 2 
Pro. 9 4 60 3 -.20 

14. Attorney I 13 2.5 ?O 1 
State Senator s 13 2.5 64 2 

Per. l? 1 59 3 
Pro. 9 4 56 4 • :3.5

15. Businessman I 10 3.5 4? 4 
State s 11 ,2 54 2 
Representative Per. l? 1 51 3 

Pro. 10 3.5 62 1 -.05 
1,-1 ·•oj-, 

I 



TABLE X:XXIII (Continued) 

School School 
Influential Task Citizen t s Citizen's Officials' Officials' 

Citizens Dimensions Scores Ranks Scores Ranks Rho 

16. Executive I 11 3 26 1 
Large Company s 13 2 25 3 

Per. 15 1 27 2 
Pro. 9 4 22 4 .30 

17. Housewife I 16 1 36 1 
PTA, Civic Worker s 14 2 35 2 

Per. 11 3 33 3 
Pro. 7 4 29 4 1.00** 

18. Banker I 14 1 43 4 
s 13 2 47 2 
Per. 11 3 46 3 
Pro. 10 4 29 1 .:..so 

19. Owner-Manager I 13 1.5 25 4 

Retail Business s 13 1.5 27 2.5 
Per. 12 3 27 2.5 
Pro. 10 4 29 1 -.65 

20. Owner-Manager I 13 2 47 2 

Retail Business s 12 3 46 3 
Per. 14 1 41 4 

Pro. 9 4 51 1 -.80 
I-' 



TABLE :X:XXIII (Continued} 

School School 
Influential Task Citizen's Citizen's Officials t Officials' 

Citizens Dimensions Scores. Ranks Scores Ranks Rho 

21. Owner-Manager I 14 2 38 4 
Retail Business s 15 1 43 2 

Per. 9 4 40 3 
Pro. 10 3 46 1 -0.00

22. Banker I 15 1 66 1 s----
13 2 56 3 

Per. 12 3 54 4 
Pro. 8 4 60 2 • 30 .. ,

23� Minister I 13 2 66 1 
s 10 3.5 62 2.5 
Per. 15 1 62 2.5 
Pro. 10 3.5 56 4 .55 

24. Newspaperman I 15 1 57 1 
s 12 3 48 3 
Per. 14 2 45 4 
Pro. 7 4 49 2 .40 

25. Newspaperman I 15· 1 57 1 
s 13 2 53 3 
Per. 11 3 43 4 
Pro. 9 4 54 .2 .30 



TABLE XXXIII (Continued) 

School School 
Influential Task Citizen's Citizen's Officials' Officials' 

Citizens Dimensions Scores ·Ranks Scores Ranks Rho 

26. Attorney I 14 1. 5 67 1 
s 13 3 63 2 
Per. 14 1.5 58 3 
Pro. 7 4- 57 4 .65 

27. Banker I 14 1 50 3 
s 13 2 54 2 
Per·. 12 3 46 4 
Pro. 9 4 59 1 -.40 

28. Executive I 12 3 30 4 
Large Company s 15 1 36 2 

Per. 13 2 38 1 

Pro. 8 4 33 3 .60 

·· 29. Owner-Manager·· - I 12 2.5 -58 4 
Retail Business s 12 2.5 68 1 

Per. 13 1 59 2.5 
Pro. 11 4 59 2.5 .10 

30. Owner:.Manager - I 14 1.5 42 4 
Retail Business s 14 1.5 48 2 

Per. 12 3 44 3 

Pro. 8 4 49 1 -.55 



Influential 
C°!tiz'ens· -• 

31. Arcf
i

i teet: 

32. Housewife

TABU:::X:X:XIII. (Continued) 
. . . 

.· ·- . 
. 

Sc-pool - School 
Ta:sk .__ Ci tiz-en.' s Citizen·' s· ·· Off iciais' o:rtlcials' 

_ Dim_«9risions- Scores .. _:Ranks·.>-;-· Scores: .. . J:imks ·· .. Rho

" 

r· 15 1.5· -� 61 2 
s 15· 1.5 48 4-
Per:.. 11·· 3 44 1 
Pro,, ... 7 4 60 3 -.15' 

I 16 1 58' 1 
PTA, Civic· Worker· s 13 2 49 3 

33. OWneP':"Ma.�ager
Retail Business

34 ,. Doctor 

35.,. Minister 

Pero 
Proo 

I 
s 

Per. 
.·-Pro.

_ I 
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·Per.
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I
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-Per.

- Pro.

12 
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12 
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11: 

" 16 · 
14 
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12
11

9 

3· 55 2 
4 4�- 4 .so 

2.5 49 4 
·2.5 54 2 
1. 53 3 
.4 ·61 1 -.55' 

l
',
63 l 

2 .. _. 60 3:. 
3 62 2 
4 54 4 .80 

1 ?-0 1 
2 66 2.5' 
3 66 2.5·,
4 54 4 .9�-·�-

I-' 

...,,.-



120 

accurately the emphases that influential citizens thought 

should be given to the various task dimensions of the ele-

mentary school program. 

Degree of Concordance Among Expectations Attributed by 
School Officials to Influential Citizens 

It was hypothesized in the present study that there 

would be no concordance among school officials in the expec-

tations they would attribute to the influential citizens 

group on the four task dimensions of the elementary school. 

To obtain a measure of concordance among school officials' 

rankings, the statistical procedure described by Walker and 

Lev 68 as "the relation among ranks given by several judges� 

was employed. Table XXXIV presents a summary of the find-

ings on these calculations. In no case was it found that 

there was a significant degree of concordance among school 

officials on expectations attributed to influential citi-

zens as a group on the four task dimensions of the elemen-

tary school. 

Summary 

The findings in this chapter indicate that school offi-

cials more accurately p1:edict the expectations of teachers 

than they predict the expectations of school board members, 

parents and influential citizens. Furthermore, school 

68walker and Lev, pp. 283-285.
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officials were not in accord concerning the tasks they 

thought influential citizens expected the elementary schools 

to perform. 

TABLE X:XXIV 

CONCORDANCE AMONG SCHOOL OFFICIALS' ATTRIBUTED RANKINGS 
TO THE INFLUENTIAL CITIZENS GROUP ON EXPECTATIONS FOR 

THE FOUR TASK DIMENSIONS OF THE ELEMENTARY SCHOOL 

Task Intellec- Produc-
Dimensions tual Social Personal tive 

Sum of school offi-
;cials' ranks attri-
but.ea to influential 
citizens 1,820 1,785 1,710 1,720 

Deviation of sums-
of-rank around their 
mean 7,205 5,558 5,555 4,935 

Coefficient of 
concordance 00089 .0069 .0069 00061 

F 0125 0097 0097 .086 

F needed for significance at p ( • 05) = (l.49) 
School Officials N = 15 
Influential Citizens N = 35 

In Chapter VIII the findings of the study will be sum-

marized, an attempt will be made to·draw some conclusions 

relative to these findings, and some implications which the 

present research has for education will be pointed out. 

----------------------------------- --- ----- ----------



CH.APTER VIII 

RESULTS AND IMPLICATIONS 

Review of the Purpose and Design of the Study 

The conceptual framework of the present study had field 

theory and the attending concepts of cognitive theory and 

role theory as its basis. Lewin's hypothetical construct 

of the cognitive structure served as the basis for certain 

hypotheses to be tested. Cognitions were defined as the 

mapping structures presumed to be maintained by individuals 

in social situations. They are modeled after the physical 

and social environments in which people live and behave and 

are utilized by these individuals in structuring behavior. 

Classes of cognitions included in the present study were ex­

pectations and perceptions. Expectations were the cogni­

tions maintained by a person, consisting of subjective de­

sirability maps of what that person would like to exist. 

Perceptions were the cognitions maintained by a person, con­

sisting of subjective probability maps concerned with that 

person's view of what he thinks actually exists. 

The major purposes of the present study were to deter­

mine disparities in cognitions held by the members of sever­

al school-related social groups in a school district, and 

122 
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the implications these disparities have for school policy 

makers as they attempt to define the tasks of the elementary 

school. 

The individuals included in the sample were fifteen 

school officials, eight school board members, one hundred 

fifty teachers, thirty-five influential citizens, and four 

hundred twenty-four parents of elementary school children. 

The study was conducted in a single school district in 

north central Oklahoma. The population of the school dis-

trict was approximately twenty-five thousand and the economy 

was supported by the oil refining and agricultural indus-

tries. 

The instrument used in the present study consisted of 

sixteen statements of elementary education's tasks. These 

��:.·� 

task statements were drawn from the literature and repre� 

sented a synthesis of many notable statements from the time 

of Horace Mann to the present. The sixteen statements rep-

resented four dimensions of education's task which were the 

intellectual, social, personal, and productive dimensions. 

Respondents from five school-related social groups 

ranked each task statement on.a five point scale and in so 

doing revealed how it ranked in their value system as to its 

appropriateness for the elementary school. They further 

rated each task according to their perception of the empha­

sis that was being given to it in the elementary schools of 

their community. In addition, school officials ranked the 

tasks according to the way they perceived teachers, school 
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board members, parents, and influential citizens would rank 

them as appropriate for the elementary schools of the dis­

trict. 

Statistical analyses were made to determine disparities 

within each social position between expectations held for 

particular tasks and the perceptions these groups had of the 

emphasis being given to the various tasks. In addition, 

analyses were made to determine disparities between posi­

tions on expectations held for each'task, and the percep­

tions of the attention the elementary schools were giving 

to that tasko The statistic employed to determine dispari­

ties both within and among groups was the Mann-Whitney zu 

Test, which measures the difference between two rank central 

tendencies. Furthermore, analyses were made to determine 

disparities between the expectations school officials attri­

buted to the other school-related social groups and the 

actual expectations of these groups. The statistic used in 

this instance was rank order correlation which measures the 

degree of relationship between two sets of ranks. Finally, 

the expectations which school officials attributed to influ­

ential citizens were statistically analyzed to determine the 

degree to which school officials were in accord concerning 

these attributions. The statistic used0in this instance was 

the coefficient of concordance which tests the relation 

:among ranks assigned by several judges. 



Summary of Findings 

Four hypotheses were put forth to be tested in the 

study. They were divided into four categories and were 

representative of the four types of analyses which were 

made. The findings of the study are reported in relation 

to a particular hypothesis and serve to support or infirm 

the hypothesis. 

Hypothesis I --

125 

The incidence of· cognitive disparity between expecta­
tions �nd perceptions will be greater for the non-profes­
sional educator groups than it will be for the professional 
ed.ucator groups. 

The findings relative to this hypothesis are found in 

Chapter V and the results are inconclusive. Although the 

greatest number of cognitive disparities occurred among 

parents, a non-educator group, the second highest number 

occurred among teachers, ap. educator group. On the other 

hand, the fewest number of disparities were found in both 

educator and non-educator groups, with school officials 
' I : : i i 

and school' bo.ard members showing only one disparity each. 

Influential citizens revealed a moderate number of d.ispari­

ties. Factors pther than background and training appeared 

to be instrumental in f producing these results. 

It is interesting to speculate why school officials and 

school board members saw little difference between the tasks 

they expecyed the school to carry out and the tasks they 

percei v.e'd the scho<j)l to be ej[llp.1;1asizing, whereas te,achers,
. '! . . ·. ,.. . . . 

influential citizens, and parents revealed a large number of 
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disparities between expectations and perceptions. One ex­

planation might be that the school officials and school 

board members viewed the task statements as relating to 

policyo Being poli4l1 makers for �he schools, these groups 

tended to perceive their policy decisions being implemented 

in the schoolso Teachers, influential citizens- and par­

ents, on the other hand, peing further removed from policy 
"· · 

decisions and more on the implementation level, would have 

less reason to see the school conforming to their expecta­

tionso 

Hypothesis II --

The incidence of cognitive disparity will be greater 
when contrasting expectations and perceptions of profession­
al educator groups with non-professional educator groups 
than -1 t will· ·be when contrasting the professional educator 
groups or the non-professional educator groupso 

The findings relative to this hypothesis are found in 

Chapter VI. The hypothesis can be confirmed or infirmed 

only on individual comparisonso Although the grea�est num­

ber of cognitive disparities were revealed when comparing 

particular groups of the educator and non-educator categor­

�es, this was not the case in all instanceso 

Teachers and influential citizens revealed four dispar-

i ties on expectations wh�reas· teachers: ano:r- parents revealed 

six disparitieso In both cases, these numbers exceeded the 

greatest number of disparities to be found on either educa­

tor or non-educator group comparisonso On these two compar� 

isons the hypothesis.was confirmedo The hypothesis must be 
! 

C,.:. 
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infirmed on the remaining follr comparisons between edllcator 

and non-edllcator grollpSo 

Teachers and parents showed six disparities,on percep-

tions. This exceeded the greatest number of disparities be-

tween either edt1cator or non-ed.llcator grollp comparisons. In 

this instance the hypothesis was confirmedo The hypothesis 

was infirmed on the remaining five comparisons between edll-

cater and non-edt1cator groups. 

Hypothesis III --

The incidence of cognitive disparity will be greater 
when contrasting the expectations attributed by school offi-

. cials to non-educator grpllps with the actual expectations
or·· t,b.ese groups than it will- be: when contrasting the expec­
tations. attribt1ted- by.:.:sdhoil>l.,officia;rs·_to teachers with
teachers' actual expectationso 

The findings relative to this hypothesis are found in 

Chapter VII. When correlating the rankings of teachers, 

school board members, parents, and inflllential citizens with 

the attributed rankings of school officials on the task 

items of the opinionnaire, it was found that on three dimen­

sions school officials attributed the expectations of teach-

ers at a significant level of confidenceo On no dimension 

did they attribute the expectations of school board members 

and parents at a signif�cant level qf accuracy. In attri� 
I 

I 
,•, 

buting to influential citizens, school officials accurately 

predicted expectations for these individllals in only four 

cases ollt of thirty-five, which indicated only possible ran-

dom significance. These findings tend to confirm the hy-

pothesis. It wollld appear that commonality of training 
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programs and oi��·� contao't among tleachers and s'�hool Offi,..: 

cials contribute to accurate perception of teacher expecta­

tions by school officials. 

Hypothesis IV --

There will be no concordance among school officials in 
the expectatibns they attributed to ··influential·' citiz�ns. 

The findings relative to this are found in Chapter VII

and confirm the hypothesis. It was found that school offi­

cials maintained their own distinct cognitive patterns about 

the expectations of each influential citizen. These patterns 

were not in accordo On none of the task dimensions of the 

elementary school were school officials in accord on the ex­

pectations they attributed to the influential individuals of 

the community. 

Implications 

General implications may be derived from the findings. 

Some of these apply to policy making, concerning the tasks 

the schools should attempt to carry out in this community, 

where�s 'othez.-_�. cdeal �with' the'; rruftfulness ::·o:e: .. the-:s:e�dy:'.'of: 

o.6grtiti v·e ':patt.erns· of, socia:l :gr.cups as· a. bas i's .·fo'r ',future.

studieso 

!QI. Policy Making 

The roles of school officials and school board members 

require these persons to be policy makers for the schools. 

Teachers, influential citizens, and parents, although not 
! 

directly responsible for policy decisions, do influence the 
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policy makers. When disparities in expectations and percep­

tions occur among groups, conflict situations can arise which 

are a potential impairment to the development of an effective 

school program. Difficulties can arise not only in relation 

to the making of policies but also on the level of implemen­

tation. 

It is not only the responsibility of those who make 

school policy to attempt to determine what people expect 

from their schools, but also to determine how well people 

perceive the school implementing such policies. Although 

potential conflict situations are often hard to resolve, 

policy makers 'should recognize their existence. By so doing, 

they should be in a better position to determine areas of 

tolerance within which they can work effectively in., attempt­

ing to improve the educational program of the school. 
•1 

The large number of intra-positional d.isparities between 

the expectations and perceptions of teachers, parents and in­

fluential citizens and the lack of such disparities on the 

pa!t of school officials and,school board memb�rs indicate 

potential conflict situations between the policy makers and 

those concerned with how well policy is accepted and imple­

mented. On the other hand, the large number of disparities 

between the educator groups and the non-educator groups on 

both expectations and perceptions points to another cleavage 

in viewpoints. 

Better channels of communication be�ween and among groups 

might decrease the possibility of situations arising which 
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might be detrimental to the schools. Such communication 

needs to be� two way process. School officials and teachers 

must find better ways of communicating to the general public 

what the schools are doing. At the same time, the process 

of cross-fertilization of ideas as to what the community 

should expect from its schools must constantly go on among 

all social groups. Such processes of communication tend to 

be complex, but given thoughtful attention and refinement 

should lead to improved.com.niunication patterns among social 

groups in the community. The school official would then be 

in a better position to give positive leadership to the de­

velopment of co.mm'uni ty thinking about education. 

For the Study of Cognitive Patterns of Social Groups 

Although the study of social groups appears to be ,a 

fruitful area for the study of cognitive patterns, other 

group structures should be investigated. Such characteris­

tics. as age, sex, amount of schooling, values, and many 

other factors may be important variable.s in what people ex­

pect of their schools and. what they perceive the schools do­

ing. These variables appear to be fruitful areas for further 

research. 

Recommendations 

Some limitations inherent in the present study are 

readily �pparent. First, it is limited in scope to the ele-
. . 

. 

mentary school. Furthermore, the collection of data from 
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one school district precludes the projection of the findings 

to other school districts. 

Second
., 

the.data collection instruments and analyses 

techniques should be refined. Of prime importance would be 

the development of instruments from empirical studies in 

local communities to determine those tasks the soc�al groups 

in a particular community would name as most importanto 

From such empirical studies, instruments could be developed 

which would more nearly ieflect,the opinions of people in a 

particular locality. It would be well to conduct such stud-

ies· in various communities to determine whether the patterns 

of findings hold true in localities with varying economic, 

social, and historical backgrounds. 

School districts vary in many respects but the basic 

task of the school administrator remains the sameo It is 

his responsibility to implement the best teaching-learning 

situation possible in the schools which he administerso He 

receives his authority from the state through representatives 

elected by citizens of the school district. Therefore, it 

is the ultimate responsibility of the total citizenry of a 

community to determine the policies t
1

hat should be followed 

·and the goals that .should be established for their schools.

It is a basic responsibility of the school official to pro-

vide ;Leadership for the development of these policies and

goals. The present study has demonstrated that v�rious

groups of citizens in one school district in Oklahoma were

not always in agreement in regard to what the tasks of the
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school should be, nor were they in agreement concerning what 

they saw the school doing. Furthermore, it was demonstrated 

that school officials' assessments of what various community 

groups expected of the schools was rather poor. Before an 

administrator can provide effective leadership he must know 

what the people of his community expect of the schools, what 

they perceive the school doing, and where disparities in cog­

nitive patterns occur among groups. 

The present study demonstrated one technique that could 

be used by educational lead�rs in any school district to 

study the cognitive patterns of the community's social groups. 
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APPENDIX A 

. THE TASKS OF THE ELEMENTARY SCHOOL 

An Opinionnaire 

Dear Citizens· and Educators: 

We are soliciting your help in finding out som� ways to 
improve education in Oklahoma. 

A study is being made to determine your opinions as citi­
zens and educators concerning the tasks of your public elemen­
tary schools. This research .project is an extension of other 
projects being carried out on� state, regional, and national 
level concerning the tasks of all institutions 6f public edu­
cation. 

As an interested and important citizen of your commun­
ity, your opinion needs to be known. By answering the ques­
tions in the attached opinionnaire you not only have a chance 
to say what you think, but you will be rendering public edu­
cation a great service. 

Sincerely, 

Gene Pingleton 
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AN OPINIONNAIRE OF THE TASKS OF THE ELEMENTARY SCHOOL 

· PART I --- GENERAL INFORM.ATION

Please fill in the 
1

blanks or check the most appropriate 
response for each item. Teachers need not respond to item 
ten in this part. Other citizens will respond to all items 
in this part. 

1. Is the person filling out the opinionnaire male or female?

Male 

Female 

Check here if husband and wife 
are filling it out together. 

2. Is the person filling out the opinionnaire the head of
the household?

Yes No 

3. What is the present occupation of the head of your house­
hold?

4. Are you now, or have you ever been a teacher?

Yes No 

5. Indicate your age as of nearest birthday. Teachers should
indicate their own age. If husband and wife (other than
teachers) are fillihg this out together, answer for the
head of the household.

20 or below 51 to 60 years. 

21 to 30 years 61 to 70 years 

31 to 40 years 
-,--

70 or above 

41 to 50 years 

6. Number of children in school

__ Elementary School .Junior High Senior High 
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7. Amollllt of education. (check one) If husband and wife are
filling this out together, answer for the head of the
household.

8th Grade or less 

High School 

College (not completed) 

College (completed) 

� Graduate work beyond 
college (no degree) 

_ Masters Degree 
(or equivalent) 

__ Graduate work beyond 
Masters 

__ Doctorate Degree 

8. Name of the elementary school nearest your home.

9. Please list all local organizations of which you are a
member.

Church

Civic or Fraternal

Other Organizations 

10. Please check any of the following items which describe
your present or past contact with the public schools.

Member of Board of Education. 
== Member of planning or advisory group to schools. 

Elected officer in school-parent group (PTA). 
_ Attend meetings of school-parent"group (PTA). 

Attend most school·affairs which involve my child. 
__ Make it a practice to meet my child's teacher. 
_ Visit scho.ol occasionally and talk to the teacher 

about my child's progress. 
Talk to my child about his activities and progress 
at school. 



APPENDIX A (Continued) 

THE TASKS OF THE ELEMENTARY SCHOOL OPINIONNAIRE 

PART II --- INSTRUCTIONS 

(Adapted with permission from the "T.P.E. Opinionnairett , 
Midwest Administration Center, University of Chicago) 
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You are being asked in this instrument to indicate your 
opinion about the job of the elementary school in your city. 
This opinionnaire is not a test of your knowledge or skill; 

.. there are no right or wrong answers or responses. You are 
merely asked to indicate your opinion as to what emphasis you 
think should be given to various educational tasks and what 
emphasis you think is being given to these tasks in your ele­
mentary schools. 

. .

On the next page you will find a list of sixteen func­
tions or tasks of the elementary school. Will you please 
indicate your feeling about these tasks in the following 
manner: 

1 •. Read the list of items and ask yourself the question, 
1'\Vhich are the most important functions and which are 
·the least important functions?" or "'Which 

· should be emphasized and which should not be empha- ·
sized?" 

2. In the space provid.ed, indicate the importance of
these items in the following manner:

a. Place a ·plus mark in the space opposite those
ffve functions that you think are most important.

b. Place.a zero in the space opposite those five
. functions that you think are least important.

c. ·That means there are six functions that are not
marked.

d. Now go back to those items that you have marked
with a plus, and place another .plus mark in the
space representing the function that you think
is the most important function of all.

e. Then go back to the items you pave �arked with
·-�zero and place another zero in the space repre­

senting the function that you think is the least
important function .Qf all. 
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3. Now re-read the list of items and indicate on the
right hand side of the page what emphasis is being
given to those functions in your elementary schools
in the following manner:

a. Place a plus mark in the space opposite the five
functions 'that ™ being given m greatest .filJl::.
phasis.

b. Place a zero in the space opposite the five func­
tions that™ being given the least emphasis.

c. Place another plus mark in the space opposite the
functi.on that is being given the greatest empha­
sis of all.

d. Placeanother zero in the space opposite the func­
tion that is receiving the least emphasis of all.
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THE TASKS OF THE.ELEMENTARY SCHOOL OPINIONNAIRE 

PART II --- THE OPINIONNAIRE 

14.2 

What Should Be the Emphasis 
Given to the Following Tasks 
by �he Elementary Schools? 

What Is the Emphasis Given 
to the Following 'l'asks by 
the Elementary Schools? 

WHAT SHOULD BE 

1. A well cared for, well developed body. 1. 

2. Loyalty to America and the American way of 2. 
life.

3. The desire to learn more -- the inquiring 3. 
mind.

4. An introduction to budgeting and effective 4. 
use of money and property.

5. Enjoyment of cultural activities -- the · 5.
finer things of life.

6. The ability to live and work with others. 6.

7. A fund of information about many things. 7.

B. General awareness of occupational oppor- 8.
tunities and how people prepare for them.

9. Knowledge of and appreciation for the 9.
peoples of other lands.

10. Understanding the role of various family �10. 
members. 

11. Cl1p.ssification and training for specific __ 11. 
kind of high school program -- academic,
technical, etc.

__ 12. The habit of figuring things out for one's 12. 
self. 

__ 13. An emotionally stable person, able to cope __ 13. 
I with new situations. 

_14. The basic tools for acquiring and communi- __ 14. 
ca.ting knmvledge ·,...- the three R's. 

__ 15. A sense of right and wrong -- a mora,l 15. 
standard of behavior. 

_16. Understanding rights and duties of citizen- __ 16. 
ship and acceptance of reasonable regula-
tions. 
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WHAT DO MEMBERS OF THE SCHOOL BOARD THINK? 

Please read the following list of sixteen items and ask 
.yourself this question, "Which of the following functions do 
School Board members think are the most important functions?" 
or "Which functions do School Board members think should be 
emphasized and which functions do they think should not be 
emphasized?" Assign a value to each function in the space 
provided as follows: 

If you think School Board members think the 
Very important • . • . . . . . . . . .  

function is: 
• • ( 5 )

Important . t:I • c o I) • • • • I) o • • 

Of average importance or unimportance 
Unimportant . • . . . . . . .  
Very unimportant . . . • . . . . .

• • ( 4)
• • ( 3)
• • ( 2)
. . ( 1 ) 

1. A well cared for, well developed body.

2. Loyalty to America and the American vmy of life.

3. The desire to learn more -- the inquiring mind.

4. 

5. 

6. 

7. 

8. 

9. 

An introduction to budgeting and effective use of
money and property.
Enjoyment of cultural activities -- the finer things
of life.
The ability to live and work with others.

A fund of information about many things.

General awareness of occupational opportunities and
how people prepare for them.
Knowledge of and appreciation for the peoples of
other lands.

10. Understanding the role of various family members.
--

11. 
--

12. 
--

13. 
--

14. 
--

15. 
--

16. 
--

Classification and training for specific kind of
high school program -- academic, technical, etc.
The habit of figuring things out for one t s self.

An emotionally stable person, able to cope with new
situations.
The basic tools for acquiring and communicating
knowledge -- the three R's.
A sense of right and wrong -- a moral standard of be­
havior.
Understanding rights and duties of citizenship and
acceptance of reasonable regulations.
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WHAT DO PARENTS OF ELEMENTARY SCHOOL CHILDREN THINK? 

Please read the following list of sixteen items and ask 
yourself this question, ''Which of the following functions do 
the parents of elementary school children in your city think 
are the most important functions?" or '"Which functions do the 
parents of elementary school children think should be empha­
sized and which functions do parents of elementary school 
children think should not be emphasized?" Assign a value to 
each function in the space provided as follows: 

If you think parents of elementary children think the 
function is: 

Very important • • •  o • • • • • • • • • •  (5) 
Important • • • • • • • • • • • • • • • • •  (4)
Of average importance or unimportance • • • (3)
Unimportant • • • • • • • • • • • • • . (2)
Very unimportant • • • • • • • • • • • • •  (1)

1. A well cared for, well developed body.

2. Loyalty to America and the American way of life.

3. The desire to learn more--the inqui�ing mind.

4. An introduction to budgeting and effective use of
money and property.

5. Enjoyment of cultural activities--the finer things of
life.

6. The ability to live and work with others.

?. A fund of information about many things. 

8. General awareness of occupational opportunities and
how people prepare for them.

9. Knowledge of and appreciation for the peoples of
other lands.

__ 10. Understanding the role of various family members. 

__ 11. Classification and training for specific kind of high 
school program--academic, technical, etc. 

___ 12. The habit of figuring things out for one's self. 

13. 

__ 14. 

15. 

__ 16. 

An emotionally stable person, able to cope with new 
situations. 
The basic tools for acquiring and communicating knowl­
edge--the three R's. 
A sense of right and wrong--a moral standard of be� 
havior. 
Understanding rights and duties of citizenship 1;3.nd 
acceptance of reasonable regulations. 
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WHAT DO TEACHERS THINK? 
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Please read the following list of sixteen items and ask 
yourself this quest ion, ''Which of t.he following functions do 
teachers in your city schools think are the most important 
functions?" or "Which functions do teachers think should be 
emphasized in the elementary schools and which functions do 
teachers think should not be emphasized?" Assign a value in 
the space provided as follows: 

is: 
If you think the teachers in your.city think the function 

Very important • • • • • • . • .
Important • • • • . • • . • . . .
Of average importance or unimportance . 
Unimportant • • • • . . . . . • . .
Very unimportant • • • . • . . . • . •

• ( 5) 
• • ( 4)

( 3)
( 2)

• • ( 1)

1. A well cared for, well developed body.

2. Loyalty to America and the American way of life.

3. The desire to learn more -- the inquiring mind.

4. An introduction to budgeting and effective use of
money and property.

5. Enjoyment of cultural activities -- the finer things
of life.

6. The ability to live and work with others.

7. A fund of information about many things.

8. General awareness of occupitional opportunities and
how people prepare for them._

9. Knowledge of and appreciation for the peoples of
other lands.

__ 10. Understanding the role of various family members. 

__ 11. Classification and training for specific kind of 
high school program -- academic, technical, etc. 

__ 12. The habit of figuring things out for one's self. 

13. 

14. 

_15. 

_.._16. 

An emotionally stable person, able to cope with new 
situations_. 
The basic tools for acquiring and communicating 
knowledge -- the three R's. 
A sense of right and wrong -- a moral standard of 
behavior. 
Understanding rights and duties of citizenship and 
acceptance of reasonable regulations. 
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WHAT DO INFLUENTIAL CITIZENS THINK? 

The opinionnaire, The Tasks of the Elementary School, 
with which you have been working distinguishes between fou� 
task dimensions of the public elementary school. These di­
mensions are: 

1. The Intellectual Dimension
�he Desire for Knowledge • • • •  

The Possession of Knowledge 
The Creation of Knowledge . • .  
The Communication of Knowledge • 

2. The Social Dimension

• Item 3
• Item 7
• Item 12
• Item 14

�an to Country • •  
Man to Man • • • •  
Man to World • • • 
Man to State • • . 

. • . . . . . • Item 2

3. The Personal Dimension

. • . . Item 6 
• • . • Item 9
. . . . . • Item 16

---'physical • • • • • . • • • . • • .  Item 1 
Aesthetic • • • • . • • . . .  Item 5 
Emotional • • . • • . . • Item 13
Ethical • • • . . • • • • • • • •  Item 15

4. The Productive Dimension
--irons umer • • • • '• · • • . . . . Item 4 

Vocation-Selective • • • • • • • •  Item 8
Home and Family • • • • • • • • •  Item 10
Vocation Preparation • • • • • • •  Item 11

I 

Local school administrators have named the following 
citizens as being influential in the community. Will you 
please take a moment to think about each individual listed 
and give your impression as to how you think he would rate 
each dimension on a five point scale. If you think the 
person would rate a dimension: 

Very important ..• • • • . • . . • . •  (5)
Important • • • • • • • • . • . . . • • (4) 
Of average importance or unimportance • (3) 
Unimportant • • • . • • . • • . • . . . ( 2) 
Very unimportant . • . • . . . . .  (1) 

If you do not know a particular individual do not rate him. 

Example: Intellect1.1al Social Personal Productive 

Jbhn Doe 1 3 1 2 1 3 1 5 

Note: T.his instrument took the form of the example 
above. Actual names have not been included. 

1 



Intellectual 

POSITIONAL MEAN SCORES ON EXPECTATIONS AND PERCEPTIONS FOR 
INTELLECTUAL TASKS OF THE ELEMENTARY SCHOOL 

School School Influential 
Tasks Officials Board Citizens Teachers Parents 

Exp. Pero Exp. Per. Exp. Pero Exp. Per. Exp. Per. 

3. 
The desire to learn 
more--the iftquiting. 3.33 3.07 4.00 3.50 3.60 3.11 3.91 3.29 3.90 3.28 
mind. 

7. 
A fund of informa� 
tion about many 2.80 2.67 2.75 3.13 2.43 2.86 2.62 3.24 2.66 3.20· 
things. 

12. 
The habit of figur-
ing things out for 3.20 2.93 3.38 3.00 3.46 2.63 3.30 2.83 3.44 3.05 
one's self. 

14. 
The basic tools for 
acquiring and commu- 4.33 4.93 4.13 4.63 3.91 4.09 4.33 4.47 4.21 4.43 
nicating knowledge. 
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Social 
Tasks 

POSITIONAL �AEAN SCORES ON EXPECTATIONS AND PERCEPTIONS FOR 

SOCIAL TASKS OF THE ELEMENTARY SCHOOL 

School School Influential 
Officials Board Citizens Teachers Parents 

Exp. Per. Exp. Per. Exp. Per. Exp. Per. Exp. Per. 

2. 
Loyalty to America 
and the America.n 3.33 3.13 3.50 3.13 3.69 3.23 3.44 3.1? 3o53 3.33 
way of life. 

6. 
The ability to live 
and work with 4.20 3.80 4.13 3.50 3.86 3.66 3.85 3.63 3.80 3.54 
others. 

9. 
Knowledge of and ap-
preciation for the 2.67 2.93 2.38 2.75 2.63 3.00 2.95 3.15 2.75 3.09 
peoples of other 
lands. 

16. 
Understanding rights 
and duties of citi-
zenship and accept- 3.47 3.27 3.00 2.75 3.06 3.11 3.19 3.21 3.17 3.25 

ance of reasonable 
regulations. 
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Personal 

POSITIONAL MEAN SCORES ON EXPECTATIONS AND PERCEPTIONS FOR 
PERSONAL TASKS OF THE ELEMENTARY SCHOOL 

School School Influ�ntial 
Tasks Officials Board Citizens Teachers Parents 

Exp. Per. Exp. Pe
1

r. Exp. Per .. Exp. Per. Exp. Per.

1. 

A well cared for 3.13 3.47 2.88 3.63 

well developed body. 
3.14 3.60 3.15 3.37 3.11 3.46 

5. 

Enjoyment of cultur--
al activities-�the 
finer things of 2.73 3.07 2.25 3.13 · 2.57 

life. 
3.26 2.75 3.17 2.30 2.92 

13. 

An emotionally stable 
person, . able to 
cope with new 3.47 2.93 3.13 2.88 3.11 2.89 3.19 2.79 3.00 2 .. 69 

situations. 

15. 

A sense of right and 
wrong-- a moral 3.53 3.33 3.50 3.13 3.71 3.14 3.47 3.32 3.38 3.12 

standard of 
behavior. 
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Productive 
Tasks 

POSITIONAL MEAN SCORES ON EXPECTATIONS AND PERCEPTIONS FOR 

PRODUCTIVE TASKS OF THE ELIDAENTARY SCHOOL 

School School Influential 
Officials Board Citizens Teachers Parents 

Exp. Per. Exp. Per. Exp. Per. Exp. Per. Exp. Per. 

4. 

An introduction to 
· budgeting and effec-

tive use of money. 1.80 1.87 2.00 2.00 1.83 1.91 1.79 1.87 2.05 2.02 

8. 

General awareness 
of occupational op-

portunities and how 
people prepare for 2.13 2.27 2�63 2.63 2.31 2.43 2.08 2.19 2.37 2.23 
them. 

10. 

Understanding the 
role of various 2.20 2.20 2 .. 00 1.88 2.20 2.43 2.10 2.31 2.00 2.13 

family members. 

11. 

Classification and 
training for specific 
kind of high school 
program�-academic, 2.07 2.20 2.38 2.38 2.49 2.66 1.89 2.00 2.33 2.25 

technical, etc. 
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SCHOOL OFFICIALS' :MEAN SCORES ON ATTRIBUTED EXPECTATIONS 
TO ,,SCHOOL BOARD MEMBERS, TEACHERS, AND PARENTS 

School 
Task Items Board Teachers Parents 

3. The desire to learn more-- 4.40 4.53 3.80 
the inquiring mind.

7. A fund of information about 4.07 3.47 3.47 
many things. 

12. The habit of figuring things 4.00 4.20 3.87 
out for ohe'� self. 

14. The basic tools for acquiring 4.80 4.93 4.60 
and communicating knowledge. 

2. Loyalty to America and the 4.80 
Am.er.ican way of life.

6. The ability to live and work 4.47
with others. 

· ' 

9. Knowledge of and appreciation 3.60
for the peoples of other 
lands. 

16. Understanding rights and dut- 4.53
ies of citizenship and accep­
tance of reasonable regula-
tions.

1. A well cared for well de- 4.00 
veloped body.

5. Enjoyment of cultural activi.;.. 3.73
ties--the finer things of 
life� 

· · 

13. An emotionally stable person, 3.87
able to cope with new situa­

'tions. 
15. A sense of right and wrong-- 4.47

a moral standard of behavior. 

4. An introduction to budgeting 3.80
arid effective use of money.

8. General awareness of oqcupa- 3.73
tional oppo�tunities and how
people prepare for them.

10. Understanding the role of 3.40
various family members.

11. Classification and training 3.93
for specific kind of high
school program--academic,
technical, etc.

4.60 

4.'73 

3.80 

4.00 

3.93 

4.20 

4.4? 

2.86 

3.33 

3.40 

3.33 

3.87 

3.07 

2.93 

3.47 

3.20 

3.27 

4.13 

4.07 

3.33 

4.00 



YITA 

�eorge Gene Pingleton 

Candidate for the Degree of 

Doctor of Education 

Thesis: COGNITIVE PATTERNS OF COMMUNITY GROlJPS CONCERNING 
THE TASKS OF THE ELE]/!ENTARY SCHOOL 

Major Field: Educational Administration 

Biographical: 

Personal Data: Born at Haileyville, Oklahoma, Aug­
ust 28, 1927, the son of Julius Band Rachel A. 
Pingleton. 

Education: Attend�d grade school in Haileyville, Okla­
homa; graduated from high school in McAlester, Ok­
lahoma in 1945; received the Bachelor of Science 
degree from the University of Oklahoma, with a 
major in Education, in August, 1950; received the 
Master of Science degree from the Oklahoma State 
UniversitJ, with a major in Educational Administra-. 
tion, in August, 1954; completed requirements for 
the Doctor of ''Education degree in August, 1962. 

Professional experience: Teacher of science and social 
studies in the schools of Ponca City, Oklahoma, 
from 1950 to 1956; principal of Liberty Elementary 
School in Ponca City from 1956 to 1960; graduate 
assistant and instructor in the College of Educa­
tion at the Oklahoma State University during the 
1960-61 school year; Assistant Director for the 
Elementary Schools at Oklahoma City, Oklahoma, 
1962. 

Professional organizations: National E�ucation Associ­
ation; Oklahoma Education Association; Kappa Delta 
Pi; Phi Delta Kappa; National Elementary Principals 
Association; Association for Supervision and Curri­
culum Development. 




