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CHAPTER l 

INTROPUCTION 

Much work has been done by leaders in vocational education to 

identify the areas of commonality of the·. occupational phase and the 

. home and fam.ily living phase of vocational home. economics (45). Emph~­

sis on these areas is important in strengthening both aspects of home 

economics. Wit;ho1.1t areas of common. concetn, probably there.would be 

no real.bases for teaching the occupation~1 phase within the home. eco­

nomics program. Othex-wise, training for an occupatton.using home eco­

nOJnics knowledge and skills might be t.aken ovet by industry or by some 

other agency. 

Vocational educators who. have been the pioneers in the development 

of the occupational.p}).ase have recognized that even though thex-e is 

cpmrnonal;i.ty between the two phases ()f the home economics px-ogJ;"am, each 

program has its uniquenesses. It.is the opinion.of the investigator 

that one of these differences or uniquenesses of the occupational phase 

is within its opportunities for interact;:l,on and the groups involved in 

the inteJ;"action. Therefore, ~his 111tudy ''Utilization of Interaction 

Techniques in the High School Gainful Em.ployment Program," in keeping 

with the theme of the 1967 American Home Economics Association Meeting, 

will focus on interactio.n~ 

1 
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Statement of the Problem 

The main purpose. of this investigation is to identify and recom­

mend a network for interaction that can be utilized to promote success­

ful gainful employment programs at the high school level. The problem 

is developmental in nature; therefore, a pattern for the kinds or 

types of interaction provided by the various opportunities for inter­

action will be developed. How these patterns fit together into a 

whole will constitute the formation of a network of interaction. It 

is hoped that the development of this network will serve to delineate 

. one of the uniquenesses of the gainful employment program and will 

contribute to its success. 

Objective of the Study 

It is the overall objective of this study to identify and recom­

mend a pattern or network of interaction that can be utilized to pro­

mote successful gainful employment programs. In order to achieve this 

objec;.tive, answers to the following questions wi 11 be sought: 

1) How may interaction be defined as it relates to home economics 

in gainful employment? 

a) What are the kinds and/or types of interaction? 

b) What are the settings and/or conditions conducive to 

interaction? 

2) What are the opportt,mities for interaction within the frame­

work of the high school gainful employment program? 

3) What guidelines can be used for "setting up" or providing 

opportunities for interaction? 
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4) What techniques have been developed for promoting the various 

types of interaction for each of the opportunities selected to be 

studied in the project?. 

5) How can interaction--or the success or degree of· interaction--

be evaluated? 

6) Fina Uy, what is the pattern or network of interacticm recom-

mended that can be utilized to promote a successful gainful employment 

program in a given high school? 

Clarification of Terms 

A definition of basic. terms frequently used is essential to the 

clarity of the study. It has been found that a few of the defin:l,tions 

bear different labds in different parts of the nation. Specific 

labels will be selected, in order of preference, according to the ones 

commonly used in this locale. A basis for d,fining the terms as used 

in the study, and further explanation of most of the terms, can be 

found in Chapter II. 

Vocational Home Economics is defined as a goverrunent reimbursable ................... ___ ...... ____ _ 
••• program of instruction which is planned for the 

purpose of assisting youth and adults to understand and 
solve problems in home and family living and/or to prepare 
for employment and upgrading in occupations involving 
knowledge and skills in home economics subjects (10). 

For purposes of this study the above definition of vocational home 

economics is divided into two phases or aspects: hOtllemaking and gain-

ful employment. 

Homemakins is designated as in$truction for yo1,1th and adults which 

will enable families to improve their family life through more effec-

tive development and use of human resources (51) •. 
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Gainful Empioyment is defined as t~aining for occupations using 

home economics knowledge and skills ( 51). This aspect is new to home 

economics, having developed as a result of the Vocational Education 

Act of 1963. Since the occupational dimension of home economics is so . ' 

new and widespread, there has not yet been an official term adopted or 

accepted by the American Home Economics Association or designated by 

any legislation. Therefo:i;e, throughout thb st;:udy the terms, in order 

of preference, Gainful Employment, Occupational Phase, Wage Earning, 

Occupational Training ~.Gainful Occupations will be used inter-

chqngeably. This seemingly is the practice across the nation. 

Interaction is"• •• a relation between more or less independent 

entities in which reciprocal influences of one upon the other are pos­

siqle ( 19). 11 This definition is to be accepted as a tentati~e working 

definition for the study, and there are two main types of interaction 

to be considered--individual and group. 

Group Interaction occurs when more than two persons are involved 

in the interaction process, and the network of communication is com-

plex. 

Individual Interaction occurs when only two persons are involved 

in the interaction process, and there is only a two-man network of 

communication .. 

Network of Interaction is a graphic representation of the pattern -
of communication or interaction among persons or groups involved in the 

interaction process. Interaction is further discussed in the review 

of selected literature since it is one of the most basic concepts of 

this study. 
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Background Information 

ln 1961, President Kennedy in his message to Congress on American 

Educationreconmended a study and evaluation of vocational education·-

vocational home economics included. A committee was appointed, and its 

November, 1962, report to the President, Education !2! .! Changing 

World of Work, was the forerunner of the 1963 Vocational Education -----
Act. After the passage of the act much concern arose among home eco.-

nomists as attempts were made to interpret and implement the act. 

Generally, the controversy centerad around whether educating a girl 

for successful family life or for homemaking was vocational training. 

This type of education did not seem to meet the stipulation of the act 

to provide training for gainful employment. 

Since 1963, various attempts have been made across the nation to 

interpret and develop programs in harmony with the Vocational Educa-

tion Act. In Oklahoma both .the state universities~ University of 

Oklahoma and Oklahoma State University, have completed and are in the 

process of completing research in the occupational phase of home eco-

nomics. 

At Oklahoma State University continuous research projects have 

been carried on in the occupational phase of home economics since 1964. 

The study currently in operation by a research team of five home 

economists is a pilot study of gainful employment., which is sponsored 

by the United States Office of Education in cooperation with the State 

Department of Vocational Education, and the Stillwater Public Schools. 

The final report date is September l, 1968. The investigator has 

served as coordinator of the research team since the spring of 1966 
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and has been involved with other home economics research projects in 

gainful employt11ent at Oklahoma State University since June, 1965~ This 

experience as a research assistant has served as a background for this 

study. 

It is well to mention other research projects have been done or 

are currently in progress that tie into the research described above. 

T):lese studies have included one on ident;.ifying needs and resources 

for a gainful employment program in child care, one on the development 

of a curriculum for a work experience class for a junior high school, 

and another on interest of high school homemaking students. toward 

clothing services. Research in progress at the time of this writing 

involva:l work experience background of gainful employment teachers, 

personality differences of teachers, audio visuals for tl:le occupa­

tional phase, and the use of the interview schedule in curriculum 

planning. The present study is an attempt to determine if one of the 

uniquenesses of the occupational phase is interaction, and to illus­

trate how skillful utilization of the technique of interaction is 

basic to successfully carrying out a gainful employment program in a 

given high school. 

Through such a study of interaction, it is the hope of the inves­

tigator that the findings will contribute to future growth and success 

of gainful employment program.a in home economics. 

Procedure 

From the literature in the field of social psychology, psychiatry, 

education, and most recently home economics, as well as the writer's 

three years of experience as a member of a research team, answers to 
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the questions under the overall objective of the study will be 

sought. It is hoped in finding answers to these questions that a net .. 

work of :1.nteraction will evolve which can be utilized to promote sue .. 

cessful gainful employment programs. 

question 1: How may interaction be defined as ii;: relates to home· 

economics in gainful employment? 

a) What are.the kinds and/or types of .interaction? 

b) What are the settings and/or conditions conducive 

to interaction? 

Literature on interaction will be re.viewed from ~itings of var-

ious authors, including home economists. After this an attempt will. 
. . . 

be made to formulate a working definition from·ideas given by various 

authorities. Also, the kinds and/or types of interaction will be 

identified-from the literature as well as the elements or bases for 

the setting for interaction. 

Question 2: What are the opportunities for interactio-n within the 

frai:nework of the high school gainful employment p~ogram? 

Six types of opportunities for interaction between individuals 

and/or groups have been identified and confirmed as a result of the 

search of the literature and the experiences of the investigator and 

other members of the research team. These opportunities are listed 

as follows: 

1) Advisory colDl.llittee meetings 

2) Comin.unity involvements . 

3) Employer conferences 

4) Parent contacts 
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5) Staff meetings 

6) Student contacts, 

These will be further examined in Chapter III by defining and explain .. 

ing each opportunity and the kind of interaction it promotes. Also, 

graphic illustrations will hdp to explain the typeof interaction 

pronioted for each opportuni_ty. 

Question 3: What guidelines can be used for "setting uptt or providing 

opportunities for interaction? 

Guidelines were identified from the writer.' s gainful. employment 

research team experience with the pilot program and a review of lit­

erature pertaining to each opportunity. These guidelines were sent to 

the other gainful employment teachers of pilot programs in the state 

for their critical analysis. It is hoped that the guidelines estab­

lished from this two-step procedure might be helpful in promoting 

desirable interaction • 

. Qt,testion 4: What activities or techniques have been selected and 

employed for promoting the various types of :interaction 

for each of the opportunities designated to be studied in 

this project? 

An account of some experiences with the pilot program will be 

presented. These will illustrate the techniques that have been 

employed for promoting the vatious types of interaction for each of 

the six opportunities. Info~ation for the presentation will come 

from teacher's logs, case studies, and other records which have been 

developed during the pilot program. Application of the guidelines 

presented in Chapter III will be made as the techn:f.ques or activities 

for promoting interaction are described. 
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Question 5: How can interaction or the success or degree of inter­

action be evaluated? 

An example of evaluat.ion of each opport~nity for interaction will 

be showno Illustration of effective or ine.ffective interaction and 

the absence or presence of interaction will be made by the use of 

certain appropriate tools that measure or indicate the presence of 

interaction. Examples of such tools are as follows: case studies, 

teacher's logs, sociograms, interaction analysis, and attitude scales. 

Question 6: Finally, ~hat is the pattern or network of interaction 

recommended th~t can be utilized to promote a successful 

gainful employme.nt program in a given high school? 

A culmination of the information obtained in answering i:he 

above questions will result in the development ~nd presentation of a 

network for interaction that can be utilized to promote suc~essful 

gainful employment programs. The persons o:i::- groups designated in the 

network of interaction mentioned above would be the same persons or 

groups participating in the opportunities for interaction •. 

In summary, the study will involve treatment of the selected 

opportunities for interaction in the following manner: 

1) A definition and explanation of each opportunity and the 

kind of interaction it promotes; 

2) A formulation of guidelines for setting up each opportunity 

so that desirable interaction is more likely to result; 

3) An application of the above guideli'nes in providing exper­

iences in which interaction may take piace for each of the six oppor­

tunities; 
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4) An evaluation of each opportunity for interaction including 

techniques for indicating the presence of interaction. 

From this information a network of interaction will be proposed that 

can be utilized to promote a successful ga~nful employment program. 

Limitations 

A variety of approaches could be used to learn about gainful 

employment. This study will center around interaction as it relates 

to gainful employment programs. Six opportunities for interaction 

have been identified for treatment in the study. They are as follows: 

1) advisory committee meetings, 2) comnunity involvement (contacts), 

3) employer conferences, 4) parent c9nferences, 5) staff meetings; 

and 6) teacher-student contacts. 

Illustrations of inte.raction that apply to· the above opportuni­

ties will be drawn from the writer's experience as a research auis­

tant and coordinator of a research teaill involved in a pilot study in 

gainful employment in the Stillwater Public Schools. More specifi­

cally, illustrations will be drawn from the gainful employment program 

including classes of child care services, clothing services, and food 

services for the 1965 .. 1966 school year, the l966-f967 school year, and 

the 1967-1968 school year. 

Evaluative techniques will include those appropriate for iden• 

tifying interaction and an appraisal of the.techniques as to positive 

(contributing) factors, negative (hindering) factors, or neutral 

factors for promoting b1teraction. 
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Organization of the Study 

This chapter includes the statement of the probl~, the objective 

of the study, a plan for the procedure to be followed, and other neces-

sary information for the completion of the research. Chapter II will 

.contain a review of literature of interaction, of the occupational 
' 

phase of home economics, and of selected opportunities for interaction 

withip, this phase of home economics. Chapter II serves to answerques-

tions one and two under the overall objective of the study. 

The third chapter focuses on the six opportunities for interaction. 

At the first of the chapter a general fonnat is given to explain the 

step-by-step procedure f~llowed in dealing with each of the opportuni­

ties. Thus, answers to questions three, four, and five of the objec-

tive of the study will be answered. 

Finally, question six is answered with the summary, conclusions 

and reco11llUendations of Chapter IV. In this final chapter a network of 

interaction for a high school gainful employment program is presented. 



CHAPTER 11 

IDENTIFICATION OF BASIC ELEMENTS OF INTERACTION 

AND THEIR APPLICATION TO GAINFUL 

EMPLOYMENT PROGRAMS 

Introduction 

The review of selected literature in this chapter will be pre­

sented in three parts. The first sectidn will deal with interaction, 

since it is common to all areas of the study. VariQus definitions for 

interaction will be examined as a basis for the d.eivelopment of a defi~ 

nition for use in the investigation. The kinds and types of inter­

action will be identified as well as the setting for interaction. 

The second section will be a review of the occup~tional phase, or 

gainful employment, as related to home economics and vocational­

technical education. This will serve as a background of understanding 

of gainful employment programs, the success of which is a primary con­

cern of this study. The final section will deal with the opportunities 

for interaction and their place in the high school gainful employment 

program. 

12 
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Interaction 

Definition of Interaction 
wwwsa 

It is the purpose of this section of the review of literature to 

examine definitions of intex-action by various authors, including home 

economist.so In the process a defi.nition of interaction for the study 

will be derivedo 

Moore (35)» in a 1967 address to AHEA on "Interaction Among Gener .... 

ations/1 implies that a common element in all defini.tions of interaction 

is actiono Certainly interaction connotes action on the part of those 

involved i.n the process..-.~whether it is from generation to generation, 

among peers, or among other groups and individualso 

Other writers refer to the action involved in interactiono Hop= 

kins (29) 9 in his book 11 Interaction, ~ Democratic P:t;,9_ce2.:!. 9 is in 

accord with Moore (35) as he states, '~n a literal sense interaction 

means action among peopleo 11 Also, in Mirrors~ Masks~ Search£££ 

Identi.£l 11 Strauss (48) refers to interaction 11 0 o o as goings on 

between persons who each enact a role or occupy a statuso 11 He further 

states thatj "Interaction appears to be a fantastically complex web of 

action and co:unteractiono 11 On the other hand Strauss (48) says, IITo 

be sure:, . 8 interaction 1 is such a sufficiently ambiguous term as per= 

haps to signify no more than the encounters and interplay of personso 11 

According to other leaders interaction is more than Strauss 

impliesj it is more than acti.ono Newcomb 9 et alo (40) writes about 

another trait that various types of interaction have.in common; he 

states~ "What all these observable forms of inter.action have in common 

is a sequence of behavi2.:, on the part of two or more per.sonso 11 
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Newcomb, et al. (40), then, chooses to interpret"• •• 'interaction' 

to refer to any set of observable behaviors on the part of two or more 

individuals when there is reason to assume that in some part those per-

sons are responding to each other." 

In 1937, Hopkins (28) .stated, "All living is interacting, adjust-

ing behavior." He was also of the opinion that the"• o • process of 

interaction is a social process ••• [and that man]. • • is con-

stantly in the process of interacting with his environment." In 1953, 

Shaw and Ort ( 43) published this clefinition: "Interaction, then, is a 

two-fold process of reaction to and influence upon the environment." 

In the same publication they wrote of the relationship.between the 

individual's interaction and his social environment. Bogardus (4) 

defines interaction as"• •• the operation of stimulus and response • 

• • • If there be no response, then there is no interaction, so the 

stimuli have been wasted." 

Participants of a conference of the National Education Associa-

tion held to study Interaction!!!. Learning: Implications f2E. Televi-

sion, agreed upon a formal definition of interaction as follows: ---
"Interaction is the pattern of reciprocal effects of ideas, things;, 

or people on each other-.. the reciprocal effects of stimuli (15)." 

The participants also stressed in their report that interaction 

involves a two-way process of communication. Moore (35) stressed this 

two-way communication process in her address previously cited. 

McCall and Simmons (33) feel they have a case for interaction, 

"Whenever a relationship of deterministic influence between two events 

cannot be resolved into a simple function of one but instead must be 

treated as a joint function, as a mutual or reciprocal influence o o • 11 



They also refer to social interaction by stating that it cannot 

••• be viewed simply as a result of two independent 
units simultaneously unwinding their self-determined lines 
of action. The action of one unit is dependent upon the 
action of the other, and vice versa (33). · 
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There must be mutual influence before interaction can be seen in the 

social world. Homans (26) implies that interactioij revolves around the 

social world. 

The home economists, like members of other professions, are vitally 

interested in the interaction that takes place in the social world; 

therefore, interaction is important to the total home economics pro-

fession. LeBaron (32), in an opening address to the 58th AHEA annual 

meeting, underscored the degree to which home economics as a profession 

relies upon interaction. She emphasized that the profession has a 

potential for interaction, and the profession contributes to the well 

being of families through interaction with other professions. If home 

economists are really dedicated to improving conditions for individuals 

they must accept LeBaron's (32) challenge to be ''where the action is.'' 

LeBaron (32) defines interaction as follows: "Interaction signifies 

activity with others and being influenced by them in turn." She warns 

home economists that: 

Interaction is a dangerous undertaking, for those who 
participate in it are changed by the experienceo And 
change is exciting as a topic of conversation but traumatic 
as an event. Whenever two groups interact, they act upon 
one another to the point that neither·is quite as it was 
before (32). 

The idea of change brought about by interaction is basic to this 

study. If interaction techniques are utilized in the high school gain-

ful employment programs, it i,s hoped .that change can take place and 
·' . 

that: the programs will continue to grow and strengtheno 
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In summary a definition, of interaction, drawn from the ideas by 

the various authors cited. above, follows: Interaction .f! mutual, 

rec:Lprocal action .2E the. part .2! ~ .2!. more persons 1!1 !. sequence .2! 

behaviors, responding !2_. stimuli, .!!!.2. resulting ,!.!! change. This defi­

nition is adopted for use by the writer. 

Kinds or Types of Interaction 

Some hint of the kinds or types of interaction is made in the 

section on definition of interaction •. The investigator has found 

little repetition in the literature as various authors refer to kinds 

or types of interaction. It seems that the kinds or types of inter­

action are so designated according to the discipline under which inter­

action is being discussed or the way in which it is defined. 

Dalton (9 ), in his book Personality~ Social Interaction, iden­

tifies three c;omponents of the interaction process. The units of con­

sideration are listed as follows with a brief explanation: 

(1) Dyadic relationship--a unit of consideration simpler than the 

total psychological field, it is a relationship between two people. 

(2) Stimulus-.. anything which arouses action in the individual, 

therefore, when two indi.viduals are interacting each reacts to the 

stimulus of the other. Stimulating conditions are classified as exter­

nal and iriternalo 

(3) Response--composed of two parts on behalf of each particim 

pant: . (a) response to initial action and (b) response to the effect 

perceived in the other as a result of the stimulus., Dalton ( 9 ) further 

explains that the second type of.response provides the best example of 

ml,ltual interaction or communicationo Additional discussion of 
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communication and interaction will follow in a lat.er part of the review 

of literature entitled Settings and Conditions for.Interactiono 

McCall and Simmons (33) also refer to the dyadic relationship of 

interaction. They suggest that such interpersonal relationships have 

distinct features such as uniqueness, intimacy, and consecration. 

Two different writings deal with unilateral and bilateral forms 

of interaction. Newcomb, Turner, and Converse (40) in listing ''Some 

Forms of Interaction" categorize unilateral effects and reciprocal 

effects under interpersonal influence. They define unilateral effects 

as"• • o any response by one person to another ••• [or] ••• an 

instance of influence upon .the t:"esponder.11 Reciprocal effects "• • o 

have to do with the simultaneous effects of two or more persons upon 

each other." Edelson and Jones (12) refer to these same two types of 

interaction with terminology varying somewhat. Unilateral interaction 

occurs when II • • • one individual is expressing and the other is 

receiving.'' Bilateral interaction occurs when "• •• both individuals 

[are] expressing and receiving reciprocallyo 11 It is also pointed out 

in the same article that interaction occurs on conscious as well as 

unconscious levels of expression and reception (12). 

Various authors (48, 43, 18, 29) write about face~to~face 

interaction according to the units of organization in which it occurso 

The two divisions are: 

(1) Unfocused interaction~-consisting "• o • of those interper­

sonal communications that result solely by virtue of persons being in 

one another's presence o o • while each modifies his own because he 

himself is under observ.ation (18) ." 
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(2) Focused interaction--occurring "• •• when people effectively 

agree to sustain for a single focus of cognitive and visual attention 

as in a conversation, a board game, or a joint task sustained by a 

close face•to-face circle of contributors (18)." 

Goffman (18) calls u ••• the .natural unit of social organization 

in which focused interaction occurs a focused gathering, or an encoun-

S;!!, or a situated activity system." According to Goffman (18), the 

study of focused gatherings has been recently stimulated by small group 

analysis. It seems evident that face-to-face interaction involves 

persons in both individual and group situations. 

In a report of a conference sponsored by the National Education 

Association to study educational television the participants identified 

the kinds of interaction u ••• according to the amount of direct 

contact possible between the teacher and the .learner or between the 

medium and the learner (15). 11 The publication contains an elaboration 

of three kirds of interaction with diagrams. They are identified as 

follows with brief comments: 

(1) Live Interaction--"• •• characterized by adjustive responses -
••• two people talking together, a conversation or dialogic rela-

ti on ship ( 15). 11 

(2). Quasi-Irtteraction--designated as ti 
0 • • interaction by iden-

tification with one's representatives •• • (15). 11 An example is, the 

use of a panel. 

(3) Simulated Interaction--stimuli organized"• •• in terms of 

the responses they predict will have been aroused (15). 11 
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The same NEA publication includes a discussion of organisms, such 

as interaction between learner and learner, in which interaction takes 

place either directly or indirectly. Here again, inference is made to 

face-to-face interaction with bilateral and unilateral effects. 

Hopkins (29), rather than listing kinds or types of interaction, 

refers to levels of cooperative interaction. This, too, has meaning 

in the overall process of interaction as cooperation is an important 

element in it. The levels that Hopkins (29) identifies are listed in 

ascending order: (1) compµlsion, (2) compromise, (3) exploitati<:m, 

(4) bargaining, (5) leadership, and (6) democratic cooperation. 

Bogardus ( 4) in writing about the Fundamentals ,2! Social. Psy­

cholo~y states that "Interaction asstnnes form under five-fold inter­

locking patterns: (1) inherited tendencies, (2) environmental fac­

tors, (3) spatial relationships, (4) cultural relationships, and 

(5) daily experiences." 

Certainly these interstimulation patterns might apply to any of 

the kinds and types of interactio.n described above. However, they 

could be considered as important.elements in a setting for interaction~ 

The next section of the review of literature will deal with the settings 

for interaction. 

In summary, there is no precise list of kinds or types of inter­

action, but instead a list is set up in terms of the definition and 

the context of interaction. It is well to emphasize at this point 

that the above discussion of the kinds and types of interaction may 

be applicable £or groups as well as individuals. Interaction involving 

both groups and individuals is basic to this investigation, since 
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opportunities for interaction involve both individuals and groups. 

Setting and Conditions for Interaction, 

Although the kinds and types of interaction described previously 

appear to be quite different, there are some elements of similarity. 

One such group of similarities may be found in the setting for inter­

action. Gutsch (20) describes some common elements of interaction 

settings in a 1967 Guidance Journal article. The elements were listed 

and defined as follows: 

<i) Pattern--implies that within a one-to-one relationship a 

thematic pattern emerges with a sequence of ideas and events. 

(2) Ideas--usually refer to thoughts, and they seem inseparable 

from events as a person is experiencing an ideas-events sequence. 

(3) Events--refer to any activity which is functionally connected 

with a previous event through training. The term situational event is 

used when referring to events external or internal for the individualo 

(4) Values--serve as a reference point for action and determine 

to some degree the intensiveness with which such action is initiated. 

Values are strengthened by drives and activated by cues. 

Other elements are identified in additional works of literature .. 

Strauss (48) also refers to cues, but in relation to motivation. 

Interaction requires motivation and perhaps the cue for this lies 

within a person's set of values.. McCall and Simmons (33) also deal 

with motivation in their writing on Identities~ Interaction. 

Homens (26) explains that one must have freedom and time within 

the environment to permit interaction. Bales and Borgotta (2) also 

says that time is needed for interaction to take place. A NEA (15) 
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publication refers to the problem of time and states that delayed 

interaction may still serve learning. Moore (35) says interaction 

is continuous. 

Moore (35) emphasizes the importance· of com!ilunication as the "key" 

to the process of interaction by stating, "All of social interaction . . 

has its being in conununication .. " Dalton ( 9 ) , in agreement with Moore, 

states that 11Conununication, the key to interaction, occurs as a result 

of the concrete acts of one party to the dyad which are perceived by 

the other as cues to his own actiono 11 Dalton ( 9 ) further indicates 

that communication is affected by three mediating agencies: (1) ver-

balization, (2) goal-directed action, and (3) non-verbal expressive 

acts,, 

Glanzer and Glaser (17) graphically present communication struc-

tures which may represent individual or group interaction and thus may 

be applied to the six opportunities identified by the investigatoro 

Examples of such cormnunication structures are asfollowsi 

Circle 

continuous 
interaction going 
back to originator 

Chain 

0 
4i 
0 
t 
0 
1' 
0 

unilateral or bilateral interaction 
going from one person to another 

Wheel 

0 · 0 
"':,, l' 

0 
0 .!' '\i O 

one person is the cen­
ter-or-hub ... around·which 
the interaction revolves 

y 

0 0 
'\, .,/1 

0 
i 
0 
i 
0 

same as chain except originates 
from two sources 
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By developing skills in conununication., regardless of the st:i::uc­

ture, persons are better prepared to see interaction ~n the social 

world. The social world is a broad setting for interaction, and it is 

often referred to in literature. 

Even a broader setting for ~nteraction is the environment • 

. Zaleznik and Mom~nt (54) refer to environmental determinants as"• • • 

influences 'outside' the group or the interpersonal relationship.n 

The elements of interaction as discussed above could be classified 

as external or internal determinants of the envi,ronment. However, 

these elements--patterns., ide.as, events, values, motives, time, free­

dom, conununication, and conununication structures--are all a part of 

the total environment or social realm of life which provides the set­

ting or condition conducive to interaction in the environment. 

Gainful Employment in Home Economics 

This section of the review of literature will be a review of 

gainful. employment, or the occupational phase, in home economics and 

vocational-technical education. This will serve as a background of 

understanding for gainful employment programs. The reader is directed 

to the Background of the Study in Chapter I for additional information 

on the gainful employment aspect of home economics. 

Since the passage of the Vocational Education Act of 1963, there 

has been the stimulus for home economics leaders to extend their 

program to include education for employment. By so doing, it may be 

possible for home economists to make their contribution toward meeting 

the challenges of the far-reaching social problems of unemployment, 

school dropouts, automation, poverty, mobile population, technological 
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developments, population expolsion, and women in the world of worko 

As Hill (24) reviews the past 50 years in home economics for the 

American Vocational Journal, purposes are discussed in keeping with 

these challenges. These following statements of educational purposes 

or goals incorporate responsibilities usually accepted as contribu-

tions by home economics: 

1. Improve the quality of family living so all families 
may provide the needs basic to,the development of 
individuals and to the maintenance of good mental 
health .. 

2o Develop abilities needed for the occupation of 
homemaking--guidance of children, management of 
resources, and feeding, clothing and housing fami­
lies., 

3o Enable families to fulfill their functions as basic 
economic units of the society--development, alloca~ 
tion and expenditure of family resourceso 

4o Develop occupational competence in a variety of 
occupations, other than homemaking within one 1 s own 
home; help meet manpower needs of our society; 
enable persons to increase financial resources of 
families. 

Even after a half century there is still dilemma over the multiple 

purposes of home economicso Perhaps home economics has had goals 

involving occupational education since its beginningj but as was 

brought out previously, woman°s occupational role has changed from 

homemaking to a dual role of homemaker and wage earnero However, 

education for employment has gained in stature since the 1963 Voca-

tional Education Acto Just as Friedan (16), who is representative 
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of popular writers, has recognized a new dimension for womankind;..-

the "individual," , 

so has Simpson (44), representing vocational education, recognized 

a new dimension for home economics education ... -the "occupational." 

Simpson (45) feels that there is an area of commonality among the 

three dimensions of home economics and th1;1t the changing roles of 

womeµ are at the core of this commonality. As the roles for women 

_· change, it is anticipated that home eco.nomics will continue to pre-

pare women to fulfill thei:i:: rol.es. 

Looking more closely at the background of these new dimensions 

it is found that they are related to reports of the Presidential 

Cqmmittee, The American Woman and Education for a Changing World of 
,.,.._ . I ~ -~~ ' .• ..._.. 

Work. -- Facts concerning women in the world of work can be seen more 
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clearly because of the first report, and the results of the latter 

rep9rt was the Vocational Education Act of 1963 and the gainful. employ-

ment program in home econ~ics. "One worker in three is a woman, 

[and] the foJ;"ecast [foX' woman workers] is for 30 million in 1970 ( 1 )." 

Of every ten youngsters now in grade school--three will 
not finish high school-.. seven will earn a high school 
diploma--three will gd to work, some as wives and mothers-­
four will continue theit education--only two will finish 
four years of college (13). 

Statistics such as these point up the extent of the challenge for 

employment education. Home economists have traditionally been inter .. 

est~d in prepadng women to fulf:1.11 their roles, and in pX'epari-qg 

youth for their place in society. Gainful employment courses across 

the nation are attempting to meet the challenges emphasized in these 

t:wo presidential reports. 

As was previously implied, education for employment in home 

economics is not new but can be traced.back further than the presi-

dential studies or committee reconnnendations cited. Spafford (46) 

wrote about it in 1940: 

An examination of curriculum materials of vocational 
programs show little attention being given to employment 
aspects, either guidance into or education for wage­
earning vocations. The school may do several things along 
these lines without inteX'ferring with the achievement of 
its homemaking purposes. 

Spafford (47) continued by giving seveX'al possibilities, and wrote 

again in 1942: 

The findings of one's relation to and place in the 
vocat!ona! wor!d !B preparing· !2£ .!f"i! ~ f i£tn"major 
purpose .2.£.. importapce ~ ~ economics. • ., • The field 
hasmuch to offer 'in increasing the general employabu .. · 
ity and job satisfaction for all young people. Many 
types of occupations grow out of home economics, some of 
a semi-skilled type, others .of a professional nature. 
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The occupational phase of home economics as it is recognized 

today is not designed to interfere with the homemaking phase of home 

economics, but to expand or supplement it. The commonalities of the 

two phases illustrate that there is a body of knowledge and an area 

of skill in home economics that would serve to prepare a person for 

an occupation. The preparation for.an occupation using home economics 

knowledge and skills is designed for both youth and adult. Course 

offerings in home economics may take many approaches--there are offer­

ings in the vocational departments of comprehensive high schools; 

there are special schools,. such as the area-.vocational and the trade 

sc:.hools, which serve the secondary level; and there are post-secondary 

schools and the special adult programs which also offer home economics 

training, 

The structure of the gainful employment or occupational program 

will vary from state to state across the nation. In Oklahoma, the 

stateplan seems to call for ga;i.nful employment courses revolving 

around a specific occupation or cluster of occupations. At the secon­

dary level these courses are offered in the traditional high school as 

well as area vocational schools .. In Stillwater, the courses included 

in the gainful employment pilot program have been child care services, 

clothing services, and food services. The promotion of successful 

gainful employment programs through the utilization of interaction 

techniques is the primary concern of this study. 

Opportunities for Interaction 

The final section of the review of literature will deal with 

. opportunities for interaction. Six oppor~unities for interaction 
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have been identified for use in this study as a result of the review 

of literature and the investigator's experience with gainful employment 

research projects. The opportunities that tend to promote interaction 

are (1) advisory committee meetings, (2) community involvements, 

(3) employer conferences, (4) parent contacts, (5) staff meetings, and 

(6) student contacts. They will be reviewed in this order in the 

discussion that follows. 

Advisory Committee Meetings 

The Vocational Education Act of 1963 established an Advisory 

Committee on Vocational Education in section nine of the act. The 

committee is appointed by the Commissioner with the endorsement of the 

Secretary of Health, Education, and Welfare. The commissioner is 

chairman with a committee of·one representative from each of the 

dep1;1rtments of Agriculture, Commerce, and Labor and twelve other 

appointive members with varying qualifications and interests. The 

Advisory Committee meets at least twice a year or at the call of the 

chairman. The committee shall advise the commissioner in his adminis­

tration of the 1963 act, the Vocational Act of 1946, any supplementary 

acts, and also state plans or projects (42). 

As is recognized here, the Vocational Education Act of 1963 

involves the establishment of an advisory committee which aids in the 

administration of the act. Sirµilarly, in the implementation of the 

act, the establishment of gainful employment programs in Vocational 

Home Economics calls for the organization of an Advisory Committee. 

Nelson (39), in an American Vocational Journal article entitled ''200 
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Advisors Serve Trade Tech", recommends the establishment of an advisory 

committee as the first step in starting a new program. Certai.nly, if 

the greatest benefit is to be derived from an advisory cortnnittee it 

should be organized as an integral part of a new program. Also, it is 

hoped that the meetings of the advisory committee will provide an oppor .. 

tunity for interaction that will help to promote the success of the 

progr.µn. 

Community Involvement by Surveys 

"Gaining an insight into a community can only be acquired by mix-

ing and talking with people in various walks of life (22). 11 It seems 

that advisory committee meetings, as previously discussed, parent 

contacts, employer conferences, and possible staff meetings and student 

contacts serve as a means of involving the vocational home economics 

teacher in the community, and thus with people of various walks of 

life. In a publication by the U.S. Department of Health, Education, 

and Welfare entitled "Homemaking Education Programs for Adults," a 

question is asked in regard to getting to know the adults in a commun-

ity. The answer was given as follows and has .relevance to this dis-

cussion: 

Visits to home; simple questionnaires answered by 
adults; informal conversations and planned interviews with 
such key people as ministers, business executives, and 
school administrators; and close cooperation with parent 
teacher associations, women's clubs, church and other com­
munity groups may help acquaint the teachers with adult 
needs and interests (27). 

Hatcher and Andrews (22) suggest a list of activities similar to the 

above for helping the teacher to know the community. At any rate, 

participation in the activities on the above list would provide the 
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teacher the opportunity for interaction within the connnunity whether 

her area of concern is adult education or work experience programs. 

With the establishment of the work experience programs, knowing 

the connnunity or becoming involved in the community has become even 

more important .since the community is a classroom for work experience 

programs (14). Pearce (41) has written a journal article entitled, 

"Vocational Education [is] a Community, Responsibility.ti However, 

obtaining community cooperation for a work experience program possesses 

an even greater need for "knowing the community." 

To locate resource persons, work stations and job possibilities 

requires broad community involvements. Doing a community survey is 

suggested as one of the essential activities in the establishment of an 

occupational training program. The survey provides opportunity for 

getting to know the community •. 

Employer Conference 

A list of responsibilities for the teacher-coordinator includes. 

items which refer to confering with employers (5 ). When the employer 

accepts the responsibility of training student workers he (the employer) 

becomes a teaching colleagueo It is the obligation of the teacher­

coordinator to see that the teaching colleag1,1e understands the purpose 

of the program and the part to be playedo Consistent long-term 

direction which will link the employer closer to the school can best 

be achieved through employer conferences (21). 

Conferences may be formal or infornial in nature. According to 

Te Her and Sleeper (49), ''In the formal conference, topics of innnediate 

concern to both the classroom teacher and the ••• [employer] are 
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discussedo" Both of these types of conferences promote interaction 

of teacher and employer. Regularly scheduled, formal conferences may 

serve one function, while the informal conference that just seems to 

happen when there is a need for communications may fulfill still 

another function (49)o 

Parent Contacts 

Parent contacts may vary from the traditional "back-to-school" 

nights and open houses to the "Kaffeeklatsches" of one school system 

where parents and school officials met informally for a coffee hour 

(52)0 Chance meetings of parent and teacher may also provide oppor-

tunity for interactiono There are no infallible rules or formulas 

for promoting interaction through parent contactso The personality of 

each parent and each teacher, as well as each situation, is unique; 

therefore, each contact is different (37)o 

In vocational home economics the customary contact with parents 

has been by making visits to the student's homeo Home visits in rela-

tion to the occupational phase of home economics. have changed in pur-

pose somewhat but not in procedureo .. In regard to home visits, Hatcher 

and Andrews (22) state that; 

It is difficult to make specific recommendations in 
reference to home visits that will be applicable to all 
teacherso Differences in local attitudes and customs and 
in the purpose of a visit affect the way in which visit­
ing is carried outo There are, however, certain general 
considerations that every teacher needs to keep in mindo 

General considerations for making home visits, such as those referred 

to by Hatcher and Andrews, will be presented under guidelines for pro= 

rooting interaction in parent contacts by home visitso 
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Staff Meetings 

The vocational home economics teacher may have opportunity to 

participate in staff meetings of various types or levels. The state 

staff may invite teachers to participate in their meetings. There are 

the staff or faculty meetings called by the local administrators which 

all faculty members are required to attend. If the teacher has cer.­

tain auxiliary staff wo1;king with her to handle routine duties then the 

teacher has a staff to work with. Edelfelt (11) refers to a system 

"• • • which involves a cooperative effort by teachers, teacher aids, 

consultants, and other support personnel •• ·• [as being] the central 

focus of the 'Teacher and His Staff 1 .•• To coordinate the efforts of 

all these people and to effectively utilize the services of the staff 

the teacher should hold staff meetings. 

With the expansion of vocational home economics to include the 

occupational phase, multi-staff departments are becoming more common. 

Therefore, it may be necessary for departmental staff meetings to be 

held. Also in cooperative programs where several vocational teachers 

join forces to teach a work experience program, it is necessary to 

have staff meetings as a tool for coordination. 

In the case of the Stillwater Pilot Program, staff meetings were 

helo weekly to coordinate the activities of the local high school 

teachers with those of the research team. Since the pilot program was 

a joint endeavor, staff meetings were a necessity. 
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Student Contacts 

The forces abounding in our society a7e the best signs to look 

for in predicting the way the secondary schools are going to move. 

When society became concerned about students who do badly in school, 

who drop out, whose occupational prospects are dim, the following 

questionwas asked, 11 'What can the school really do to help these 

youngsters get their toe in the economic door?' [Vocational educators 

posed an answer,] .... more voca;ional education (53) .. 11 Wilhetiis 

(53), the associate secretary of the Nationa.1 Associati,on of Secondary 

School Principals, states: uWhen congress passeq. the radically -new 

Vocational Act of 1963, it not only added hundreds of mil_lions in 

funds but also 'opened up' the whole [school] structure to encourage 

a great diversity of offerings." This, of course, broadened student 

contacts in the public scl}ools at the secondary level. 

Home economics teachers are accustomed to student contacts that 

are provided through c.lassroom experiences, and possibly contacts 

. provided with extra-curricular activities, such as FHA. However, the 

home economics education field has recently made provision for a new 

dimension of student contacts--those that accompany. a gainful employ­

ment program or the occupationc:ll phase of home economics. ·. Venn ( 50) 

says, ''Occupational education must ••• become a fundamental part of 

the.total educational program for every individual." Certainly, the 

broadening of vocational offerings has resulted in a greater potential 

for contacts with students, specifically in the area of work exper-

iences. 
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Summary 

In summary, the investigator has reviewed l;i.terature on. the sub .. 

jects of interaction, gainful employment, and opportuni~ies for inter­

action in the high school gainful eJUployment program. In reviewing 

interaction a definition was made, and the kinds and types of inter.; 

action were '";identified. Also, settings conducive to interaction were 

discussed. 

A brief background of gainful employment in home economics was 

presented to aid :i,n the overall understanding of the investigationo 

The opportunities for interaction in the high school gainful employ­

ment program were identified, along with a brief. background for each. 

Thus, questions one and two of the study were answered. Answering 

question. one involved the formulation of a definition of interaction. 

Part·s 11at1 and "b" of the question referred to the kinds and types of 

interaction and the settings and conditions conducive to interact:i,on. 

Question two refers to the opportunities for interaction in the high 

school gainful employment program. 



CHAPTER III 

GUIDELINES FOR PROMOTING .INTERACTION BY SIX OPPORTUNITIES 

Introduction and General .Procedure 

Reason indicates that every educational program should have some 

established criteria or guidelineso When new programs are developed, 

guidelines for working with the programs are likely to evolveo It is 

the guidelines that come out of experiences of others that facilitate 

the establishment of future programse 

Since the establishment of the Vocational Act of 1963 various sets 

of guidelines have been developed regarding occupati.onal training or 

work experience programso Juergenson (31), from the field of agricul-

ture developed some guidelines for lt,p1anning: Work Experienceo 11 From 

the Held of business" Neel (38) developed "Guide Lihes for a Work 

Experience Programo" 

Other groups or writers (25, 3, 22, 8) J;iave presented.guidelines 

for certa"in phases of a work experience program, and have labeled them 

"suggestions" or i 1ideas" according to the subjects of. the guidelineso 

To the knowledge of the investigator there has not been a set of guide-

lines developed regarding the work experience programs in home eco-

nomic.so Therefore, in this chapter, an account of the development of 

guidelines for six different aspt!cts of the gainful employment or work 

experience program will be given .. The guidelines were developed to pro-

·•· 
mote interaction in the high school gainful employment program and are 

34 
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presented in six sets, one.fol'.; each of the following topics: advisory 

comniittee meetings, comniunity involvements, employer conferences, 

parent contacts, staff meetings, and student contacts. 

Development of Guidelines 

The six sets of guidelines were developed from two mai.n sources. 

One was a review of Uterature in the areas of cooperative business 

programs, agricultural occupations, trade and industry programs, voca­

tional home economics programs, and vocational education in generalo 

The oth~r source was the investigator's experience as a member of a 

gainful employment research team at Oklahoma State University from the 

summer of 1965 through the sumnier of 1968. The research team experience 

involved participation in a research project sponsored by the United 

States Office of Education which was entitled Pilot Study !2£ Gainful 

Employment.!,!! Home Economics. As a part of this project the investi­

gator taught a child care service class at c. E. Donart High School, 

Stillwater, Oklahoma. A blending and refinement of information from the 

two sources resulted in six sets of guidelines for promoting interaction 

in the high school gainful employment program. The guidelines were then 

reviewed by a "panel of experts." 

Panel of Experts 

The ''panel of experts" or llboard of judges" was composed of the 

teachers of pilot programs in gainful employment in ?klahoma, and the 

special assistant in gainful employment from the state department of 

vocational home economics. The teachers from the pilot programs were 
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selected to participate because the guidelines were developed by the 

writer who participated in a similar type of program. The special 

assistant wa's selected because of her valuable contribution to the 

establishment of gainful employment programs in Oklahoma. The complete 

list of tea~hers involved in pilot programs was obtained from the 

special assistart in gainful employment. 

Othei- than the investigator there are six teachers. participating 

in the gainful employment p;i.lot programs in Oklahoma. One of these 

teachers was eliminated from the,panel.due to the uniqueness of the 

situation with which she was working at the Oklahoma School for the 

Deaf. The guidelines being .developed would not be applicable to a 

residential type school or to youth with special needs. 

The six sets of guidelines were mailed to the other teachers of 

the pilot programs as weli as to the special assistant from the state 

department~ A cover letter and a staxJ1ped, self-addressed envelope 

was included. In the coveJ: letter (See Appendix A) the respondents 

were instructed to discount any set of guidelines on a subject with 

which they had not had expeJ:ience. 

The panel members were instJ:ucted to rate each guideline of each 

set according to their experiences as to high importance, moderate 

importance, or low importance.in promoting interaction. The instru­

ment or list of guidelines was so arranged that the panel members could 

check their reaction to high, moderate, or low importance in appro­

priate blank.s to the right of each statement or guideline. When the 

panel )llembers returned the sets of guidelines the responses were tabu­

lated to be used as a basis for setting up a revised set of guidelines 

for each opportunity for interaction. 
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Procedure Followed for Each Opportunity 

Each of the six.opportunities for promoting interaction previously 

identified will be treated by steps described in the paragraphs that 

follow. However, after this explanation of conunon procedure, the six 

opportunities will be dealt with in separate sections. 

Step One. First, a de.finition for the specific opportunity for 

interaction will be given. The defin~tions will come principally from 

two sources: Good's (19) Dictionary .2f Education and an American Voca­

tional Association (10) publication, Definitions of Terms in Vocational 
I , - --

Education.!!:!!:!. Practical~ Education. 

Step Two. The type of interaction promoted by each opportunity 

will be identified, and a schematic presentation of the communication 

system provided by the opportunity for interaction will be shown. 

Step Three. Each opportunity for interaction will, be discussed as 

it applies to the gainful employment program. The discussion will go 

from the broad emphasis of vocational education to the specific emphasis 

in gainful employment in home economics as used in the Stillwater 

School System. 

Step !.2E£• The guidelines for promoting interaction with a speci­

fic opportunity will be presented by a statement of the emphasis of the 

guidelines, and by a listing of the revised set of guidelines. The 

list of guidelines will be divided according to considerations before, 

during, and after the ;individual, or group activity pepnitting opportun-

ities for interaction. 
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Step !'..!Y!• The response of the panel of experts will be summarized 

. by the presentation of a revised set of guidelines. The criterion for 

the inclusion of the guideline will involve a cut-off point of 60%. 

I.n other words, if 60% or more of the panel rated the guideline of high 

importance, it will be retained. ~t the time of this writing one of 

the panel members had not returned the packet of guidelines, so her 

respon$es are obviously omitted from the f,indings. This lessened the 

number of potential panel members by one, m,aking a total of five respon­

dents on the panel. 

Step Six. An application or illustration of selected guidelines 

fot.pr.omoting interaction within each of the specific opportunities 

will be drawn from the experiences of the members of the research team. 

Case studies,· situations, an<;l procedures will be described that have 

occu:J;red during the three-year pilot study of gainful employment in 

Still.water • 

. step Se_ven. Lastly, suggestions for evaluating each set of the 

. guidelines in rega:rd to the promotion of interaction will be made. 

Methods will be suggested that. may be u'sed in evaluating the success, 

degree, or presence o'f. interaction promoted by an opportunity or activ­

ity. 

In summary, each of the opportunities for interaction will be con .. 

sidered sep.arately in relation to the following factors: 

· ( l) A definition of the opportunity 

(2) The type of interaction promoted by the opportunity 

(3) The emphasis of the opportuni~y in the gainful employment 

program 
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(4) A presentation of guidelines for promoting interaction with .. 
the specific opportunity 

(5) An account of the response to. the guideline:s by the panel of 

experts 

(6) Applicat.;on or illustration .of selected guidelines for a 

specific opportunity 

(7) Appropriate methods of evaluation for the interaction pro-

rooted by each opportunity. 

Advisory Committee Meetings 

Definition of Advisory Coinmittee Meetings 

An advisory committee meeting, as the term is used in this dis .. 

cussion, is based on a definition of an advisory committee from a 

publicatic;m of the. American Vocational Association. It is a meeting 

attended by 

--E!l group of persons,·[including key persons within as weU 
as] outside the educational profession, selected for the 
purpose. of offering advice and counsel to the. schoo.l regard­
ing tqe vocational program. Members are representatives 
of the people ~ho are interested in activities with which 
the vocational program. ~s concerned ( 10). 

Types of Interaction Promoted 

Whether the advisory committee is general or specific, permanent 

or temporary, the interaction that takes place as members meet together 

may be generally classified as group interaction. The interaction may 

be unilateral as well as bilateral and certainly face-to-face, mostly 

focused as opposed to unfocused. The council meeting might include 

.administrators, high school counselors and other school officials, 
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employers or other community.representative•, and resource persons 

such as the county· health nurf:ie and .subject matter specialists. Pat­

terning after Glanzer and Glaser (17),! an illustration of the type of 

network that evolves du~ to interaction in a group, a~d in this case 

an advisory committee meeting for a food service cla~s, the following 

diagram is given: 

own.er of a food service 
establishment 

subject matter specialist 
at university 

Wheel Type Network 

0 0 administrator ·.~ /1 .. 
O teacher coordinator as 

/ . ~ chairman . 

0 · . 0. high school cafeteria 
manager 

The circles in the diagram represent th~ people as labeled, and the 

spokes represent the paths of communication. In the case of this net-

work the gx-oup m~bers are interacting with the chairman. Interaction 

would also take place between members. The number of spokes coming 

fX'om the hub will vary with th.e number of members on the advisory coun-

cil. 

Emphasis in the Gainful EmploYffient Progriim 

There are various types of advisory coll!Qlittees--general, depart-.· 

me:n.tal, craft, state or area-wide advisory groups, and national advi-

sory groups such as· those r.eferred to in the review of literature in 

connection with the Vocational Act of 1963. All of these groups affect 

either directly or indirectly the high school gainful employment pro-

gram. ,Advisory connnittee meetings can have Vlilrious functions according 
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to committee type. The function can be very specific as is implhd in 

the diagram referring to the food service class, or. the function can be 

more general, a13 in the area of communication between school and com-

munity, Interaction can take place beyond the confines of an advisory 

committee and its meeting. It is hoped that having an advisory commit-

tee meeting does provide opportunity for interaction for the teacher-~· . . 

coordinator of the high school gainful employment program. 

Presentation of Guidelines 

The following presentation of guidelines for promoting interaction 

during an advisory committee meeting is divided into three parts: 

(1) considerations before the meeting, (2) considerations during. the 

meeting, and (3) considerations after the meeting. It should be empha-

sized that plans should be made before the meeting in order to provide 

the setting for interaction during the meeting. Considerations after 

the meeting may serve as a type of evaluation and follow through. 

Guidelines for Promoting Interaction During 
.!.!! Adtlsory Committee Meeting 

Advisory Committee Meeting: 

The idea of having advisory committees is not new to home econom. 

ics. However, with the new emphasi$ in vocational education, advisory 

committees have gained importance. Various authorities suggest that 

organizing an advi$ory committee is the first step in beginnin~ an occu-

pational training program. The guideli.nes that follow were written 

with the assumption that working with an advisory committee is a 

:responsibility of the gainful employment teacher. 
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The percentage figure in parentheses found at the end of each 

guideline indicates a rating of high importance by the panel of expertso 

Consideraticms, Before the Meeting. 

1. The school administration should be consulted before any 

action is taken regarding plans for organization or function of an 

advisory committee. (100%) 

2. Representative conunitt1ae members should be selected in rela .. 

tion to their potential contributions to the success of the program. 

(100%) 

3. The function, purpose, or goals of the advisory committee 

should be clearly defined for all concerned. (100%) 

4. The size of the advisory committee should,be determined by 

its functions. (75%) 

5. The frequency of required meetings should be considered in 

determining the size of the advisory committee. (75%) 

6. The length of term of service and plans for termination of 

the advisory committee should be designated at the time of committee 

organization. (75%) 

7. A competent chairman should be selected from the membershipo 

(100%) 

8. Each committee member should be notified well in advance as 

to time, place, and date of the meeting. (100%) 

Consideratfons During the Meet:(.ng. 
. ..f 

1. Each member should be given an opportunity to express his 

ideas, making him feel that his contributions are valuable. (75%) 
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2. The atmosphere for the meeting should be made as relaxed as 

possible;. (75%) 

3. Each committee tnember shoµld be prov:1,ded opportunity to 

become acquainted with the program, its curricultnn, policies, objec­

tives, and personnel. (100%) 

4, A deadline. for t.he work of the committee should be set to 

keep up :i,ntere st; however, important decj, sions should l;>e made only 

after there has been time for thought. (75%) 

Considerations After theMeeting. 

1. Before committee reports and recommendations are made public, 

the individual anq./or institutions directly involved in the gainful 

employment program should be informed in writing of the advisory .com­

mittee action. (75%) 

The above set of guidelines is considered a revised list in accor­

dance with the response of the.panel of experts. 

Application or Illustration of Guidelines 

No attempt will be made to apply or illustrate each of the estab­

lished guidelines on the revised set. A record has been kept for the 

past three years of the activities of the advisory committee for Voca­

tional HotJ1e Economics in t;he Stillwater School Systems. Examples will 

be taken from these records in an attempt to illustrate the selected 

guidelines. 



Considerations Before the Meeting. 

Guideline: 

1. The school administration should be consulted before any 

action is taken regarding plans for organization or function of an 

advisory committee. 
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Application: The first two years of the program the administrators 

of the local junior high and senior high schools were contacted and 

invited to the advisory committee meetings,.before iany contacts were 

made with other members of the advisory committee. The functions and 

purposes of these meetings were general in nature. 

At the beginning of the 1967 .. 1968 school year, plans we:i:e made to 

formulate an advisory committee with a v~ry specific function. The 

identified function was to examine and study facilities of the home 

economics department at c. E. Donart Hi.gh School in relation to the 

goals of both the home and family livi.ng programs and the gainful 

employment program. An administrator was approached with the plans 

and function for the 1967-1968 advisory committee and the teachers 

organizing the.committee were discouraged to the extent that the plans 

were discarded. The administration felt that a study of facilities 

could be approached better by other procedures. This situation illus­

trates the i.mportance of consulting an administrator before taking any 

official action regarding the organization of an advisory committeeo 

Guideline: 

2. Representative committee members should be selected in rela­

tion to their potential contributions to the success of the programo 
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. Application: The membership list of the 1966-1967 advisory com-

mittee included persons from various aspects of school and community 

life. TheJ;e were representatives from local business, subject matter 

specialists from O~lahoma State University, homemakel;'s and parents, the 

ministerial, alliance, the state voca.tional home economics staff, .and 

the local administ_ration and school counseling department. Community. 

agencies such as the public health department, gas company, and news 

media we,J;"e also represented. This was a broad representation for an 

advisory committee, but since the committee served. both ~spects of home 

economics at the junior and senior high schools, it needed to be broad. 

Guideline: 

3. The function, purpose, or goals of the advisox-y committee 

should be clearly defined for all concerned. 

Application: In .all.cases when an·advililory committee meeting was 
. ' 

called a let~er including an explanation of the function, purpose, or 

goals preceded the meeting. In one letter.a sentence read, "The pur .. 

pose of this meeting will be to acquaint you with other committee 

members and our program." In another memo sent, the statement of the 

puJ;"pose was a little more indirect. It read, "It.is our desire to call 

the advisory committee together for an evaluation session and to make 

some future plans." Both of these letters (See Appendix B) were 

w.ri.tten. regarding advisory committee meetings during the 1966-1967 

school year. One letter was for the meeting at the beginning of the 
. t 

year.and .the other letter was at the end of the year. 

Guideline: 

8. ·· Each committee member should be notified well in. advance as 

... t6 time, place, and dat• of _th,e meeting. ,. 
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Application: The letters described above have reference to time, 

place, and date of the advisory committee meetingo The letter dated 

September 16, 1966, includes the statement, ''The first meeting will be 

September 22, 1966, at the C. Eo Donart High School Home Economics 

Department at 3:30 porno" The memo sent in regard to the evaluation 

meeting at the end of the year included this statement, "You will be 

contacted later as to the exact time and place of the meetingo" The 

questionnaire accompanying the memo included an item in reference to 

time and date of the meetingo (See Appendix B for the complete ques­

tionnaire) 

Considerations During the Meeting. 

Guideline: 

2o The atmosphere for the committee meeting should be made as 

rel.axed as possibleo 

AP,Elication: At the first advisory committee meeting of the 

1966-1968 school year, refreshments were served before the meeting 

beganQ This provided an informal period for visitingo The meeting 

room was arranged so that all members could sit at tables that were 

arranged in a "U" shapeo The tables provided an easy place to rest 

plates and cups while eating, and later on a place to write., 

Guidelineg 

3o Each committee member should be provided opportunity to become 

acquainted with the program, its curriculmn, policies, objectives and 

personnelo 

Applicationg At the fall meeting in 1966 a folder was prepared 

for each conunittee membero Th~ contents of the folder were as follows: 
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a) Agenda for the Meeting 

b) A List of Advisory Committee Members 

c) Preplans for Classwork for Homemaking I (Junior High); 

Homemaking I!, Ill, IV (High School)~ and Child Care 

Services, Clothing Services, Food Services, and Job Orien-

tation in Gainful Employment 

d) Information Sheets fqr Counselors and Students on Gainful 

Employment on each of the three services 

e) Pamphlet from the state office, ''Opportunities in Home Eco-

nomics Education in Oklahoma for Students .and Adults" 

f) Pamphlet, "FHA in Focus." 

Each folder was labeled with a committee member's name. The 

contents of the folder were examined during the meeting, and it was 

suggested that the folder be taken home for further study. The teacher 

delivered the folders to advisory committee members who were unable to 

attend the meeting. 

Considerations After the Meeting.--Since several guidelines have 

been eliminated by the panel's response, the invest;:i.gator does not have 

an illustration that could be categorized as high importance. For 

example, newspaper pV,blicity was given to the 1965 fall meeting, but 

the guideline about publicity has been eliminated. 

Suggested Methods of Evaluation for Interaction Promoted:.By 
the Opportunity 

Methods for evaluating the effectiveness of an advisory committee 

meeting as a method of promoting interaction are more subjective than 
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objective. The methods of eva.h~ation to be discussed are merely .sug-
. ., 

gested as means of evaluation that might be .used. 

If the interaction that occurs during the advisory committee meet-
. ' 

ing is to.be evaluated, some means of recording the communication pat-

terns that occu.r during the meeting is appropriate. For e.xample, an 

observer could record the type of action and response of each advisory 

committee membet during the meeting, then with this reco~d a communica-

tion system or a sociQmatrix could be compiled (36). This communica .. 

tion system or sociomatrix would show the total picture of the gJ;"oup 

interaction that occurred during the meeting. 

The accomplishments of the purposes of the meeting and other 

factors that could be an indication of a successful-meeting might be 

developed as a checklist for each membe;r to complete. This could be 

an indication.of group interaction if interaction w~s required to 

accomplish the purposes of the meeting. 

Summary of Advisory Committee Meetings 
I 

Advisory committee meetings are not new to vocational hOllle eco-

nomics programs, but they have received new emphasis si_nce the Vo'ca-

tional Act of 1963. It seems that the occupational phase of home 

econ(mlics requires the organization· of an adviso_ry cpmmittee to assist 

in carrying out the program. 

Guidelines have been established that cover the function, organ .. 

ization,and other aspects of-promoting interaction at an advisory com-

mittee meeting. Examples of activities of work with adviso~y commit­

tees during the Stillwater Pilot Program. serve as an application of the 
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guidelines. Interaction, or the success or degree of interaction, may 

be evaluated by various methods that are appropriate for indicating 

the presence of interaction in any group meeting. 

Community Involvement by Surveys 

Definition of Community Involvement--Surveys 

I 
Community contacts or involvement may take different forms. One 

of the most extensive ways to know the community, and recommended for 

vocational education, is the community survey. Surveys in vocational 

education are 

••• a study to obtain necessary information as a basis for 
the proper development of programs in vocational education. 
It serves to identify the needs for vocational training, 
recommend suitable types of classes, assist in the develop­
ment of new instructional processes, and evaluate the results 
of work already done (10). 

In some cases the term survey refers to community or occupational sur-

veys. All surveys have the same purpose--identifying the present sta-

tus of the community. 

Types of Interaction Promoted 

Community involvement may come in many forms if the vocational 

home economics teacher follows the procedure suggested in Chapter II 

for getting to know the community. If the teacher attends club meet-

ings or other group activities then the interaction is of the group 

type. If she makes home visits or does interviews as a part of a 

community survey, then the interaction is in the individual category. 

Since the emphasis here is on the survey using the interview, the 

individual interaction would be the most descriptive. As in the case 
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of contacts by home visits and employer conferences, the interaction 

may be further described as bilateral, face-to-face, and focused. The 

communication system is represented with a chain network as follows 

( 17): 

O teacher or interviewer 
i 
O restaurant owner or interviewee 

The person doing the interviewing, the interviewer, would most likely 

remain the same in all encounters. However, the interviewee or respon-

dent would change. 

Emphasis in the Gainful Employment Program 

The concept of the "community classroom" is not new to vocational 

home economics, but with the establishment of the occupational phase the 

community offers an almost untapped resource. However, there must be 

some means of utilizing community resources (30). It is the opinion of 

the investigator that conducting a survey of the community is one of the 

most efficient means of discovering resources for the occupational 

phase of home economics. 

Presentation of Guidel i nes 

Again, the guidelines for promoting interaction in community 

involvement by surveys are presented in three parts. They are con-

siderations before, during, and after the surveys. It is hoped that 

this revised set of guidelines will assist the vocational home eco-

nomics teacher in knowing the community. 



Guidelines .tsE Promoting Interaction During Community 
lnvo l vement JaI:: Surveys 

Community Involvement or Contacts: 
I,· ,1 
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'.l'he home economics teacher by podtion has for _years been con­

sidered an active community member. Knowing .the C9ffllllunity is one of 

the prerequisites for establishing a curr::tculU111. for any home economics 

program. With the beginning of occupational training in home economics 

has come even greater necessity fe>r knowing th.e community. Various 

authorities in vocational education have suggested the survey as the 

most effective procedure for the occupational tr,ining teacher to 

follow in acqqainting herself with the community. Promoting inte1;,;. 

action during a community survey is the emphasis for this·set of guide-

lines on <:ommunity involvemerit. 

The percentage fi.gure in parentheses found at the end. of each 

gui<;lelin.e indicates a rating of high importance by the panel of experts. 

Consi.deratioris Before the. Survey. 

1. The purpose of the survey should be clearly in mind before 

· the details of the survey are planned. (100%) 

2. The administration or school officials should be brought in 

on the plans for the survey. (80%) 

3. The interview schedules or questionnaires should be formulated 

in the light of anticipated use of dat~. (100%) 

4. Plans should be made in advance to code and tabulate the data 

.from the interviews. (100%) 
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5. Technical or professional help should be consulted in the 

con~truction of the interview schedule. (60%) 

6. Sc!D!.pl.ing should be done cai;-efully to avoid error and bias. 

(80%) 

7. A pilot study should be conducted to perfect the questionnaire 

.and practice interviewing techniques, (60"4) 

· 8. Cover letters explaining the program or purposes of the inter-
'. 

view should be sent to the prospective respondent;s •. (80%) 

9. The respondents should be contacted by telephone to schedule 

the interview at their convenience. (8()"'4) 

Considerations During the Surveys. 

1.- The interview should be conducted in private, :i,.nfo;,nal sur-

roundings with a minimum of distractions and interruptions. (80%) 

2. The interviewer's opening remarks should be brief but at the 

same time serve as identification .and an attempt to establi,sh rapport. 

(iOO%) 

3. Simplicity of dress, the level of language suitable to the 

occasion, and sincere interest in the respondents point of view will 

help gain acceptance for the interviewer. (100%) 

4. If specific appointments have been made with the respondent 

the interviewer should be punctual. (100%) 

5. The interviewer's job should be fundamentally that of an 

unopinionated reporter without showing surprise or disapproval of a 

respondent's answer. (100%) 
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6. The interviewers must ask every question written and in the 

order prescribed, unless the directions on the questionnaire specifi­

cally direct skipping certain ones. (80%) 

7. The respondent should be given ,;llllple time to reply. · (80%) 

8. D1,1ring the interview, the interviewer should do the recording 

of the responses to th.e items on tI->ie interview schedule to make for 

consistency and accuracy. (60%) 

9. The interviewer should be receptive to responses outside the 

structure of the interview schedule. (80%) 

10. Thank the respondent for his time, cooperation, and helpful­

ness. (100%) 

Consider.ations After the Survey. 

1. The interviewer should automatically check each interview 

schedule or response sheet after completion to avoid errors and omis­

sions. (80%) 

2. Notes taken during an interview should be expanded immediately 

after the interview so that a clear impression will be retained. (100%) 

3. If results of the survey,have been promised to the respondent, 

foUow, through by sending them after the results have been tabulated 

and analyzed. (100%) 

The twepty-two guidelines presented above represent the revised 

set of guidelines according to the panel's evaluation. 

Application or Illustration of Guidelines 

Selected guidelines from the revised list of Guidelines i.2£ !!.2,­

moting Interaction During Community.Involvement El Surveys will be 
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illustrated. The illustrations again will be divided irtto the same 

three parts as th~ guidelines themselveso The examples for the illus­

trations will be taken from the records of the survey procedure used 

by the Oklahoma State University research staff in completing surveyso 

These surveys were a part of the study sponsored by the United States 

Office of Education entitled Approaches 12. ~ .!:.E, Assessing Needs i£!:, 

Content .2.f, ~ Certain Factors 12. E.!;. Considered.!.!! Offering~ ..!!£2.­

nomics Courses Preparing i£!. Gainful Employment ( 7 ) o A supplement to 

this report was prepared that included the area of food serviceso 

These are the three areas--child care, clothing, and foods--that were 

taught in the pilot study of gainful employment at Stillwatero 

Considerations Before the Survey, 

Guidelineg 

5. Technical or professional help should be consulted in the 

construction of the interview schedules 

Applicationg Brittain (6 ), who served .as a research assistant 

in the Home Economics Education ·department prior to the funding of the 

project named above, developed and revised an interview schedule that 

could be used with a variety of individuals and agencies interested in 

child careo Various authorities in the field of child care were used 

in the revision of this instrumento Brittain 1 s interview schedule was 

later utilized as a guide in the development of an interview schedule 

for the child care surveyo 

Guideline: 

6 e Sampling should be done carefully to avoid error and biase 
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Application: In sele~ting a sample for one aspect of the child 

care service interviews, thirty homemakers with small children were 

identified0 The 1965 School Census Report Books were used for compiling 

a list of names of mothers who had children under five years of age on 

September 1, 1965 and who lived within the city limits of Stillwatero 

By selecting names from every other page of the odd numbered School 

Census Report Books a total of 225 names was obtained. These were then 

sectioned into 32 groups of seven with the last group having eighto 

The last name in each group was selected and then cross-checked with 

the 1965 City Directory, both the 1964 and 1965 Oklahoma State Univer­

sity Student~ Faculty Directory, and the local telephone director­

ies for the same two-year period., If the cross-checking revealed that 

the person was employed or had moved from Stillwater, the name directly 

above the name used in the groups was selected and cross..;checked ( 7 ) " 

Cover letters then were mailed to 32 persons so selected., A 

teleph9ne call or personal Visit to set an appointment for an interview· 

followed the letter within a weeko If it was impossible to arrange an 

intervielf ~ith any p~rson on.the original list the next name in the 

small group division on the.master list was selected and cross-checkedo 

Guideline; 

Bo Cover letters explaining the program or purposes of the inter­

view contacts should be sent to the prospective respondentso 

Application: An example of the letter sent to the 32 homemakers 

is included in the Appendix C of this study$ This includes a brief 

explanation of the program and the purposes of the interview" More 

importantj the letter served as a means of identification for the 
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interviewer when a phone ccill .or visit was made·· to set up the ·appoint­

ment for the interview. 

Guideline: 

9o The respondents should be contacted by telephone to schedule 

the interview at their convenience., 

Application: In setting up interviews with managers of food serm 

vice establishments, telephone calls to set up appointments were made 

at a slack time for the establishment. In other. words, the manager 

would not be called at 11 :45 a.,mo, a peak time for production and 

service., As was mentioned previously, a contact visit might be neces­

sary if telephone is not availableo This visit would also be planned 

at a slack time for the interviewee. 

Considerations During the Surveyo 

Guideline g 

lo The.interview should be conducted in private, informal sur­

roundings with a minimum of distractiono 

Application: If the manager of a food service has an office this 

would be an appropriate place for an interview. If the interviewee 

does not go i.n the direction of the office, the interviewer may ask, 

ttts there a quiet place we may go where we can avoid being disturbed?tt 

Guideline: 

2. The interviewer must ask every question as written and in the 

order prescribed, unless the directions on the questionnaire specifi­

cally direct skipping certain ones. 
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Application: In some instances on an interview schedule, one 

question builds on the previous question, and this is one reason it is 

best to ask questions in the order as given .. This point is illustrated 

by the following two questions from an interview schedule used with 

child care service personnel. 

4e Would you be willing to cooperate in a work experience for 

trainees? 4., Yes No --- ---
5o What hours would you prefer to use the student trainees? 

before school 5o 
morning 
noon hour 
.afternoons 
after school 
evenings 
weekends 

---

The last question could be omitted if the answer was "no'' to the first 

questiono 

Guideline: 

8. During the interview, the interviewer should do the recording 

of the response·s '.to the items on the interview schedules to make for 

consistency and accuracyo 

_!eplicatio~: It was the practice of the research team members to 

do the recording of the responses during the interviews.· This made for 

consistency in recording and permitted ease in tabulationo 

Guideline: 

9o The interviewer should be receptive to responses outside the 

structure of the interview schedule~ 
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Application: At the end of the survey questionnaires there was a 

section for conunents. and/or reactions, which provides a place to record 

the responses not included in the items on the interview schedule. 

Considerations After ·the Survey. 

Guideline: 

2. Notes taken dt.lring an interview should be expanded immediately 

after the interview so that a clear impression will be retainedo 

Application: The majo:t;'i,ty of the questions on the interview sched-

ules used by the research team provided for yes-no answers or blanks 

to check appropriate answers. Examples of these types of questions are 

as follows: 

4. Number of persons your establishment employs in food services: 

31 plus_. 

5. Po you expect to increa.se this number within the next two 

years? Yes --- No ---
However, when the questions .call for comments, then it is important 

that the cormnents be expanded for the sake of clarity. An example of 

this type of question is as follows: 

140 Which of the following characteristics do you consider most 

. important in hiring a worker in food service? 

Age 
Appearance 
Educ~tion 
Ma;ital·Status 
Personality 
Training 
Experience 
Other 
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In summary, selected Guidelines .!2!. Promoting Interaction During 

Community Involvement.£¥. Surveys have been illustrated with experiences 

of the gainful employment research team at Oklahoma State University. 

Other guidelines could be illustrated by experiences from the same 

sources since the experiences of the research team were used as one of 

the bases for the development of the seti of guidelines on community 

involvement by surveys. 

Suggested Methods of Evaluation for the Interaction 
Promoted by the Opportunity 

Methods for evaluating surveys as a procedure to follow in pro-

rooting interaction in the community may be both objective and subjec-

tive.' ,The examples given are merely suggestions that might be used. 

Co~unity involvements may be recorded objectively. Simple .sta-

tistics about surveys, such as the number of original contacts made and 

the number of surveys completed~ could be some indication of the extent 

of community interaction. This data could be carried further by long-

itudinal records of the number of contacts made between teacher-

interviewer and employer-interviewee after the original contact in the 

survey. These contacts should be divided into ones initiated by the 

teacher and the ones initiated by the respondents. 'Another type of 

record that could be an indication of community interaction could be 

the, state vocational reports. The teacher could refer to these reports 

for the types of contacts made in the conununity. 

Community involvement also may be recorded sub)ectively. The 

case study method could be used as a record of the interaction that 

occurs between teacher and employer on a school as well as a community 
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basis. All of the case studies would begin at the point of the survey 

as in the case here recorded. 

In the origi,nal survey of child car(;! services in the community of 

Stillwater, Mrs. X was contacted as an owner-operator of an infant care 

center. The interview schedule, included four main categories: 

Part A: Personal Information of Interviewee 

Part B: General Information for the Center 

Part C: Willingness to Cooperate and Participate in Work 
Experience Programs 

Part D: Characteristics of Students and Training Program 

At the time of the first interview in 1965, Mrs. X was not ready 

to hire a student worker or to participate in the training program. In 

the fall of 1966 Mrs. X was contacted again and was not ready to 

expand her staff. The teacher had various other contacts with Mrs. X 

at community functions. For example, one Saturday on the way to the 

football game the teacher saw Mrs. X and a little neighbor boy walking 

to the stadium. The teacher gave Mrs. X a ride and asked to take her 

home. This was a chance to visit about the infant care center. 

In 1967, prior to the opening of school, when Mrs. X was contacted 

she had decided to use one of the student workers, and thus participate 

in. guiding a work experience. On several occasions during the 1967-1968 

school year Mrs. X called the investigator-teacher of child care ser-

vice to report how pleased she was with the student worker. After 

mid-term Mrs. X called and inquired about hiring another student 

worker. Following an established procedure, several students were sent 

to be interviewed. When Mrs. X was contacted to learn of her decision 

regarding the girls, she told the investigator, "I'd rather do without 
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than have any one of those girls around here. If that is all you have, 

I don't need.anyone." 

Whe.n the final evaluation of the student worker was made she asked 

about using the girls during the 1968-1969 school year and told the 

investigator how much their :relationship had been enjoyed. 

This case study illustrates the t;ype of inte.raction that may come 

after the initial contact is made with the survey. The survey itself 

provided the first opportunity for interaction. 

Summary of Community Contacts by Surveys 

From the experiences of the investigator and other members of the 

research team it has been illustrated that the survey is a feasible 

procedure to follow in getting to know the conununity. Getting to know 

the community has become more complex for the vocational home eco.nomics 

teacher since the beginning of the occupational phase of home economics. 

Employe:i;- Con,ferences 

Definition of Employer Conference 

Mather (34) defines a conference as a " ••• means of communication 

involving two or more persons for a seriou.s conversation or discussion." 

In keeping with this idea, an Employer Conference is a meeting of 

employer and teacher, and possibly student, for a discussion to plan, 

guide, direct, and evaluate the work of the Student involved in on-the­

job training. 
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Types of Interaction Pliomoted 

If only the employer and teacher are in conference, then it is a 

one-to-.one relationship or a dyadic relationship. The interaction 

promoted is individual, focused, and, hopefully, bilateral. However, 

if the student is included in the conference, the intera~tion would 

then be group interaction, even though it still would be focused and 

bilateral. 

The intera.ction pattern or network for an employer conference 

would be similar to that of an intel;'view during a survey. If only 

employer and teacher are involved, the coll)Inunication network is a 

chain structure (17). 

O employer 

! 
O teacher 

If a third party, the student, is added to the chain it then 

becomes a three-man network as used by Heise and Miller (23). Again, 

the arrows represent the paths of communication, and the more involved 

communication paths could be represented as follows: 

teacher 

~O~employer 

0 ( > 0 student 

There are situations when it would be ideal to have the student 

participate in the conference, but not in all cases. The purpose of 

the conference, as well as the participants, would affect the type and 

pattern of interaction. 
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Emphasis in the Gainful Employptent Programs. 

It is imperative, on various occasions, that the employer and 

teacher mee.t together during the time the student is participating in 

the work experience (21). The emp}oyer, if a true teaching colleague, 

needs to assume certain responsibilities in the gainful employment 

program. These responsibilities can best be considered or explained 

in a conference of employer and teache;r. Guidelines for promoting 

interaction dudng the employer conference may be found in the next 

part of this section. 

Presentation of Guidelines 

A revised set of Guidelines for Promoting Interaction.During 

Employel;' Conferences as reacted to by the panel is presented.here in 

three parts: considerations before, during, and after the conference 

with an employer.·· Since employer conferences have evolved with the 

occupational phase., it is impo:i;-tant that the secondary home economics 

teacher is provided with some dir.ection for these conferences. 

Gid,.delines for Promoting Interaction During Employer Conferences 

Employer Conferences: 

Having conferences with employers is new to home economics at 

the secondary level. In proceding with a work experience program of 

any type, the employer's guidance and evaluation of the student is 

important. Therefore, it becomes necessary for the teacher coordinator 

to meet with the employer in confel:'ence to permit interaction. 



The percentage figure i~ parentheses found at the end of each 

guideline indicates a rating of high importance by.the panel. 

Consideration Before the Conference. 

1. 'l'he purpose of the conference should be clearly defined to 

make for a more productive conference •. (80%) 

2. The nllIJlber, frequency, and length of conferences will vary 

with the needs and purposes of the work experience program. (100%) 

3. Conferences should be scheduled in advance whether at the 

request of the employer or teacher-coordinator. (80%) 

4. In emergency situations the teacher-coordinator should be 

the one to make schedule adjustments, as far as possible. (60%) 

5. It is desirable to plan a time for the conference when it 

is not likely to be interrupted or.disturbed. (100%) 
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6. If the employer is to complete an evaluation fonn or student 

rating sheet, it should be mailed ~n advance of the conference to 

pennit time for study. (60%) 

7. The place chosen for the conference should pe dictated by 

the immediate facilities of the building. (60%) 

a. The employer should be considered a teaching colleague. 

(100%) 

Considerations During the Conference. 

1. It should be made clear at the first conference the respon­

sibilities the employer will have in providing a work experience. 

(80%) 
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2. The structure, mechani.cs, and purposes of the program need to 

be outlined and reviewed periodically for the employer. (80%) 

3. The teacher-coordinator should point out to the employer the 

role business has in broadening the student's educational experiences. 

(80%) 

4. The content of the conference should be determined by matters 

of concern to the participants. (100%) 

5. Records of suggestions and agreements should be kept as they 

contribute to continuity in conferences. (100%) 

6. The teacher-coordinator should point oui::. that by participating 

in the work experience program the employer is gaining a potential 

full-time employee. (100%) 

7. Be receptive to the suggestions of the employer regarding 

curriculum, evaluation, structure, mechanics and purposes of the 

program. (100%) 

a. A successful conference should not be rushed. (60%) 

Considerations After the Gonference. 

l. The teacher-coordinator should give consist~nt long-term 

direction which will link the employer closer to the school and its 

basic philosophy. (100%) 

2. The matters discussed at the conference should be kept con­

fidential or handled ethically in the best interest of the student. 

(100%) 

The eighteen guidelines above comprise the revised set of guidelines as 

judged by the "panel of expert:;s." 
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Application or Illustration of Guidelines 

Selected guidelines will be illustrated from the list of guide-

lines on the revised set of Guidelines £2! Promoting Interaction During 

Employer Conferences. The illustrations are grouped in the same manner 

as the list of guidelines. The examples for the illustration are from 

the experiences of the investigator and other research staff members in 

implementing the pilot program in gainful employment in the Stillwater 

Public Schools. 

Considerations Before the Conference. 

Guideline: 

2. The number, frequency, and length of conferences will vary 

with the needs and purposes of th~ work experience program. 

Application: To illustrate this guideline, two records of con-

ferences with employers are shown. The conferences dealt with the work 

experiences of two different stude.nts. 

Student I - Employer I 

Date -
September 
1965 

November 
1965 

December 
1965 

January 
1966 

Type of Conference 

Initial Contact 

Evaluation Conference­
First Nine Weeks 

Emergency Conference. 
employer initiated 

Mid~Term Evaluation 
Conference 

Purpose 

Explain progr.am and 
purpose of work 
experience 

Evaluate progress of 
student on the job. 
Employer completes 
rating sheet. 

Discip.linary matters 

Teacher checks progress 
of student 

Time -
1 hr. 

30 min. 

1 hr. 

1 hr. 



Date -
January 
1966 

Type of Conference 

Phone call from 
employer 

Conference with 
student 

Pureose 

Report of continued 
disciplinary problems 

Follow through with 
disciplinary problems 

Student was later dismissed by the employer 
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Time 

15 mino 

20 min. 

A. telephone call preceded each of the above conferences, except when 

the conference was handled by telephone. 

Student II - Employer II 

Date -
August 
1967 

November 
1967 

January 
1968 

March 
1968 

flay 
1968 

Type of Conference 

Re-contact after initial 
contact in 1965, and 
employer in 1966-67 
school year 

Evaluation conference 
First Nine Weeks 

Mid-Term Evaluation 
Conferences 

(No conferences) 
Correspondence--Third 
Nine Weeks Evaluation 

Final Evaluation 
conference 

Purpose 

Discuss placement 
of student 

Check student pro­
gress--picked up 
evaluation form 

Check student pro­
gress; completed 
evaluation form 

Employer checked 
evaluation f-0rm and 
returned it by mail 

Employer completed 
form for student 
evaluation· 

Time 

20 min. 

30 min. 

30 min. 

20 min. 

A telephone call or student message preceded each of the above con-

ferences. 

Records of conferences, such as the two just presented, will 

probably be different for each student participating in a work 



experience program. Just as students needs vary, so will the type 

of conference needed with employers~ 

Guideline: 
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3. Conferences should be scheduled in advance whether they are 

at the request of the employer or teacher-coordinator. 

Application: There are various procedures that can be followed 

in scheduling conferences~ The following list represents the proce­

dures practiced by the investigator over a three-year period. 

(l) Since a survey was made of all the child care facilitie~ in 

the City of Stillwater, the survey provided initial contact. 

(2) The teacher-coordinator scheduled the conferences by phoneo 

(3) The employers called and initiated conferences. 

(4) For the places without telephones, it was necessary to call 

in person. 

(5) Arrangements for conferences were made through the students. 

The student was informed in advance as to the time the teacher­

coordinator could visit. The students checked with the employer and 

scheduled the conferences. 

Guideline: 

5. It is desirable to plan a time for the conference when it is 

not likely to be interrupted or disturbed. 

Application: It was best to schedule the conferences with 

employers who owned and operated day care centers during rest period 

when all of the children were napping~ When the employer was a kinder­

&arten teacher, the conference was scheduled after school. 
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Guideline: 

6. If the employer is to complete an evaluation form or student 
,· 

rating sheet, it should be mailed in advance of the ·conferences to 

permq: time for study. 

· Ap;elication: At ~he first of the eva.luation period which is the 

week when all of the evaluation conferences were held, evaluation 

fotins were sent to the employers by way of the students. When the 

. actual appointment was made, the conference was expedited. It was wise 

. to take extra copies of the evaluat_ion form .in case the form sen,t 

had been misplaced or lost. 

Considerations During the Conference. 

Guideline: 

4. The content of the conference should be determined by matters. 

of concern to the participants. 

Application: Reference should be made to the record of employer 

conferences given in application to Guideline 2 under considerations 

before the conference. The.content or emphasis of the conference 

is included in the records of employer confe~ences. 

Guideline: 

5, Records of suggestions and a~reements should be kept as they 

contribute .to the continuity in conferences. 

AppLJ.cat:j.on: After. each conference, the evaluaUon form completed 

by the employer is placed in the student's folder. A place to record 

general comments was provided on the evaluation fol'Jll; therefore, a 

record is provided for future conferences. A~ example of the student 

evaluation form is found in Appendix D. 
, 

,:; 
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It is the policy of the Stillwater High School to require tripli-

cate copies of training agreements. These agteements bear the signa-

tul;'es of employer,. student, and teacher. One copy of the agreement 

is filed in the pt"incipal's office, one copy with the employet", anc;l 

the other copy remains in the s.tudent' s work experience folder in the 

teache.r' s file. 

Considerations After the Conference. 

Guideline: 

2. The matters discussed at the confElrence should be kept con-

fidential or handled ethically in the best interest of the student. 

Application: In practice, the investigator .found it necessary on 

very few occasions to reveal the contents of an employer conference. 

In some instances a conference with an employer brought about a con-

ference with the guidance counselor or assistant principal. On some 

occasions the employer conference was discussed with the members of the 

research team, particularly the coordinator of the gainful emplo)'!ll.ent 

program at the high school. 

Suggested Methods of Evaluation for the Interaction Promoted 
by the Opportunity 

Methods for evaluating employer conferences as a procedure to 

follow in promoting interaction are mostly subjective in nature. Case 

studies, such as the ones recorded previously in this chapter, anecdotal 

records, teacher's logs, and check sheets can be u~ed. Since a con-

ference involved only two people, employer and teacher, it was con-

sidered individual i~teraction. Ther~fore, any method that is suitable 
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for measuring individual interaction could be used. 

The most likely type of evaluation for an employer conference 

probably would be c<>D!-pletely subjective on the part of the teacher­

coordinator. The conference could be judged a success by the teacher 

if .communication channels were open, the purpose of the conference was 

accomplished, and a positive rather than a negat;i.ve relationship 

ex;i.sted. A check sheet could be deydoped using the points just men­

tioned to assist the teacher in evaluating an employer conference. 

Summary of Employer Conferences 

An employer conference is a completely new area of concern for 

the home economics teacher who has started an occupation training pro­

gram. In the past, contacts with employers .have been incluoed in the 

total community involvement. However, employer conferences now have a 

special role in the guiding of student work experiences. 

Guidelines have been established to promote interaction during the 

employer conferences, and the application of sel.ected guidelines illus­

trate_s that the guidelines could be used to help promote interaction 

with the new teaching colleague--the employer. 

Parent Contacts or Home Visits 

Definition of Parent Contacts--Home Visits 

Parent contacts may occur in different situations--a casual chance 

meeting, club, group participation, or plari.ned, scheduled meetings 

(conferences) such as home visits. A definition of home visits by 

Good (19) is expanded by the writer to include the occupational phase, 



Home visits, the traditional contact by vocational home economics -
teachers, are 

••• visits by the teachers to the homes of pupils for the 
purpose of knowing them in their home enviromnents and ••• 
[acquainting both pupils and parents with expectations of 
the gainful employment programs: thus] strengthening the 
bond between home and school [and job]. 

Types of Interaction Promoted 
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The interaction promoted would be individu.al, focused, bilateral, 

and of a dyadic relationship if the parent contact is a home visit where 

only the parent is involved. However, if the home visit includes the 

student as is recommended above, then the interaction promoted would 

fall in the group category, even though it would still hopefully be 

focused and bilateral where a response is given at each attempt at 

communication. 

If only the parent and teacher are involved, then the conununica-

tion network could be a chain structure (17). 

O parent 

l 
O teacher 

Again, as in the case of employer conferences, if the student 

is added to the conference a chain pattern is changed to. a three-man 

network as illustrated by the following diagram (17). 

O teacher 

/~ 
p<l-rent 0 <.. ) 0 student 
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Referring to the definition of home visits 9 it would seem that the 

three=man netwo:tk is the most typical of hotne visits~-unless a second 

parent participates, then the network would again be expandedo 

&nphasis :i,.xJ th£ Gainful EmploYffient Program 

In vocational home economics the customary contact with parents 

has been making visits to the students' home.s. Home viSitation is 

such a vital patt of the program that vocational home economics teach~ 

ets receive financial remuneration for making home visitso With the 

establishment of the occupational phase of home economics, home Visits 

have received less emphasis than on-the-job visits; however, home 

visits are still important. The purposes of the home visits have been 

chang;ed somewhat as the p'arents are informed 1of the goals of an occu-

pational program and thei-r re·spon·sibility in ito 

Home vis.its should be one of the responsibilities of a teacher= 

coordtna'to:t of ·an oc·cupational home economi'<::s classo Vocational 

programs other than home ·economics, have ldentifi'ed home visits as 

being a responsibility of the program coo,rdinatoro For example!) the 

following charge was ·on the list of responsibilities .for. a coordinator 

of a cooperative office education program in the business fieldg 

Visi.t the home and arrange school visits by parents to 
provide an opportunity to orient the parents and stu~ 
dent to the responsibilHies involved in participation 
i.n the cooperative programo Parental contact gives 
the coordinator a better understanding of the student ( 5 ) o 

Parent contactsj regardless of type:1 are an important.aspect of the 

high school gainful employment program 9 and home visits provide an 
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opportunity for interaction between the teacher, parents, and in most 

cases, the student. 

Presentation of Guidelines 

A three-part consideration of the Guidelines for Promoting Inter-
,. .· - ' 

action Duri~g Parent Contacts .!?z !!.2!!! Visits is presented ,in this sec­

tion of this investigation. The set of guidelines below represents 

a revised set according to the panel's ratings. 

Guidelines~ Promoting Interaction During Parent 
Contacts EI Home Visits 

Parent Contacts: 

The high school gainful employment teacher-coc;>rdinat;or, as other 

teachers, has various opportunities for parent contacts. However, con-

ferring with the parent in the home has been a traditional p~rent .con-

tact in home economics programs. Now, with the addition of the occu-

pational phase to home economics, the purposes of the home visits are 

new or at least expanded. Parental contact, whether at home or school, 

regarding the work experience program is the subject of the guidelines 

below. 

The percentage figure in parentheses found at the end of each 

guideline indicates a rating of high importance by the panel. 

Considerations Before the C~ntact or Visit. 

1. The teacher-coordinator should plan to make parent contacts 

prior to the opening of school in the fall so that parents and students 
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alike may become familiar with the respoQdbilities of participating 

in a work experience pr~gram. (60%) 

2. The purpose of the parent conference or home visit should be 

defined in the initial contact arranging for the conference whether i.t 

be by telephone or written communication. (80%) 

3. The time and place for the parent contact should·be planned 

so as to·avoid interruptions and ensure a relaxed atmosphere. (80%) 

4. A checklist, co.nference guide, or other form should be 

developed to u~e in structuring t~e visit so that all points needing 

consideration may be covered. (60%) 

5. The teacher shou.ld prepare herself for a conference or home 

visit to t.he extent that she will feel confident during .the contact. 

(60%) 

Oonsiderati..ons Durins the Contact .or Visit. 
. . ' 

l. Parent contacts or home vi$its sl:iould be convenient for. the 

parent as well as the teacher. (100".4) 

2. Rapport should be established at the opening of th.e visit or 

conference, before plunging into the planned agenda. (100".4) 

3. A conference guide or outline should be used for reference 

during the visit to conserve time and keep to the purpose of the visit. 

(60%) 

4. The teachershould be dressed simply and neatly. (80%) 

5. The teacher should be a good listener being receptive to 

parent _questions and suggest~ons. (100%) 
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6. The teacher's remarks to the parents should be friendly and 

cooperative in tone, should be pos;i.tive in nature, ·and should support 

. and encourage parents when possible. (100".{.) 

7. The teacher should give specific suggestions on how the parents 

are to assist with the work experience program, (60%) 

8. In home visits or conferences parents should have an immediate 

opportunity to ask for clarification or explanation of the gainful 

employment prog~am. (80%) 

9. ·. Although it is essential for the teacher to qbserve carefully, 

while in the home she needs to do so unobtJ;'usively. (80%) 

10. Upon leaving the home, the teacher should express her apprecia­

tion for the ti,me the parent has taken to talk.with he:t and extend an 

invitation to family members to visit the schooland the.hc;,me economics 

·department. (100%) 

Considerations.After the Contact or Visit. 

l. Notes from the. conference or visit should be reviewed for use 

in effective follow-up work with students. (100%) 

2. The channels of conmunication should be kept open by putting 

into operation at once any steps ag.reed upon in the .conhr¢nce. (80%) 

3. Successful parent contacts should improve conimunication between 

home and school. (100%) 

4. Each conference or visit should be evaluated realistically 

and impartially. (80%) 

The revised list of guidelines above represents the original set 

of 19 guidelines presented to the panel for their consideration. 
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Application or Illustration of Guidelines 

Selected guidelines will be illustr~ted that involve the pro­

motion of interaction during parent contacts by home visits. The 

examples for the illustrations will come from the experience of the 

investigator and other members of the research staff involved in the 

three-year pilot stµdy in home, eco,nomics in the Stillwater School Sys­

tem. The illustration will be divided according to the division of the 

guidelines. 

Consider~tions Before the Contact or Visit. 

Guideline: 

2. The purpose of the parent conference or home visi~ should be 

defined in the initial .. contact arranging fpr the conference whether it be 

by t~lephone or written comm~nication. 

Application: It was the practice of the investigator to schedule 

the home visits by telephone either with the parent or student if the 

home visits were made during August. When the scheduling of home visits 

conti.nued after school started, then the appointment for the home visit 

was made through the student. In either case, the purpose of the visit 

was made clear to the parents and the student. The purpose was given 

in general terms such as 11 to explain the gainful employment program;" 

rather than in specific terms such as, "to find out if transportation 

will be furnished the student to and "from the job." 

Guideline: 

4o A checklist, conference guide, or other form should be devel­

oped to use in structuring the visit so that all points needing con­

sideration may be covered. 
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Application: After it was decided that home visits should become 

a part of the gainful employment program., consideration was given to 

the development of a procedure to follow in making home visits. A Home -
Visit Schedule .!2.£ Gainful Employment Classes (Appendix E) was developed 

t.o use as a guide during a visit;. The fol;'In included questions of a 

personal nature as well as the topics to be covered during the.visit, 

with a plac~ for the visitor to check f,ls the topics wei-e discuss.ed. 

The teacher could keep the home visit or parent contact as informal as 

desired; however, .the~ Visit Schedule !2£ Gainful Employment Classes 

provided a structure for the visits if one was needed. 

Considerations During the Contact or Visit. 
I 

Guideline: 

2. Rapport should be es.tablished at the opening of the home visit 

or conference, before plunging into the planned agenda. 

Application: The first question in the !!.2!!!!. Visi.t Schedule !.2! 

Gainful Employment Classes referred to general information .which could 

have served to establish rapport. Then toward the end of the interview 

schedule one of the specific questions was, "Will transportation be fur-

nished from school to job?" Questions such as this are better received 

aftei rapport is established. 

Guideline: 

3., A conference guide or outline should be used for refe:tence 

during the visit to conserve time and keep to the purpose of the visit. 

Application: The investigator found that using the Home Visit -
Schedule for Gainful Employment Classes was a great help in achieving - . 

the purposes of the 'home.vfs:i:fi. -· "''ffie manner in which the form was used 
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· did not always conserve time, but it did help the investigator to keep 

the confe~ence on the subject which indirectly shortened the conference. 

Guideline: 

7. The teacher shoul~ give ~pecific suggestions on how the parents 

are to assist with the work experience program. 

Application: It is one thing to ask a parent for cooperation with 

the teacher and student in carrying out the work experience program and 

another to ask specifically, "Will transportation be furnished from 

school to Job?" Transportation has been a major problem in the coordi­

nation of the gainful employment program in the Area of child care. 

This problem is one of ~he conditions that brought about the necessity 

for home visits as a part of the occupational phases of home economics. 

This problem was lessened after the home visit was started and the 

parents were asked specif:l.cally, "Will transportation be fu;mished from 

school to job?" 

Considerations After the Contact or Visit. 

Guideline: 

1. Notes from the conference or visit should be reviewed for 

use in effective follow-up work with students. 

Application: The teacher investigator periodically used the home 

visit schedule to obtain information. For example, when it was neces­

sary for a student to change jobs, in the process of job placement the 

teacher-investigator could use certa:i.n items on the schedule as a 

guide, suchas the ones given on the following page. 
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7. Hours you prefer student to work for convenience of 

family and/or student: 

Afternoons after school 
Mornings before school 
Noon hour 
Evenings 
Saturdays 
Sundays 
Afternoons after 2:10 

8. Are there any of the above times the student cannot work? 

Yes No ---
Specify:_.,.---------------------------------------------

Selected Methods of Evaluation for the Interaction Promoted 
by the Opportunity 

Since home visits and employer conferences have similar communica ... 

tion structures, the interaction promoted by both opportunities would 

be similar. Therefore, the suggested methods for evaluation of the 

interaction provided by home visits would be similar, if not the same 

as those for employer conferences. Reference should be made to the 

section, "Employer Col').ferences'' to the discµssion of Selected Methods 

of Evaluation for the Interaction Promoted by the Opportunity. Contin-

uous communication between parents and teacher is a good indication that 

interaction occurred during the home visit. 

Summary of Parent Contacts or Home Visits 

In education the important role of parent-teacher communication 

has not changed with the beginning of occupational education programs 

in home economicso The success of any educational program depends on 
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parental acceptance. However, before a new program can merit the 

cooperation of parents, the parents must understand its purposes. What 

better way can be used to familiarize parents with the gainful employ-

ment program in home economics than through home visits? 

Staff Meetings 

Definition of Staff Meetings 

In the Dictionary .2£. Education the following definitions of a staff 

meeting are given: 

Staff Meeting: (1) a meeting of the principal, teachers, 
and other school workers for the consideration of pro­
fessi,onal problems; (2) a meeting of the work.ers of any 
division of school service to con~ider professional prob­
lems of their area (19). 

The teacher of the occupation phase of home economics may be involved 

in staff meetings representing either of th~ concepts of staff meetings 

defined above, plus those previously discussed in Chapter II. 

Types of Interaction Promoted 

The type of interaction promoted during staff meetings would be 

similar to the interaction promoted during advisory committee meetings. 

The purposes of the two meetings would differ, but group interaction 

would be descriptive of both situations. The interaction during staff 

meetings could also be classified as bilateral, face-to-face, or 

focused. The wheel netwo;!:'k is also appropriate for staff meetings, 

but the individuals comprising the network vary with the type of staff 

meeting. An illustration of a gainful employment research staff meet-

ing is shown in the labe.led diagram (17). 
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Wheel Network 

clothing service 
teacher 

0 0 research staff, principal 
~ / investigator 

food service 
teacher 

,710 child car.e teacher, coordinator 
,L' ~of research team, and ch~irman 

0 0 research assistant 

Again, referring to the definitions of staff meetings, it ~hould be 

made clear that persons involved in the staff meetings would vary with 

the type of meeting. The position of chairman would change according 

to the person filling it ... -administrator, department chairn).an, or 

teacher. 

Emphasis in the Gainful Employment Program 

The vocational home economics teacher's participation in staff 

meetings will differ in various.situations. One may be the chairman 

and actually be responsible for the meeting on one occasion and the 

next meeting be a participant. Regardless, it is hoped that the staff 

meeting will provide an opportunity for interaction in the high school 

gainful employment program that will serve as a means of improving such 

programs. 

Presentation'of Guidelines 

The following presentation of the Guidelines 12£ Promoting Inter-

act;i.on During Staff Mee.tings is divided into a three-part considerationo 

It should be emphasized that staff meetings are very similar in struc-

ture to advisory conunittee meetings. 
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Guidelines .f2!:. Promoting Interaction During Staff Meetings 

Staff Meetings: 

The gainful employment teacher may participate in staff meetings 

at various levels--from departmental to state; however, the'faculty­

staff meetings in their locd high school may be the ones in which par­

ticipated in most frequently. With the degree of specialization 

required in the gainful employment programs, multi-staff teacher depart­

ments are becoming more common; therefore, staff meetings may consist 

solely of home economics teachers. There are certain elements and 

responsibil:i..ties that are important for S'l,lccess in staff meetings at 

any level. These are the subjects for the g'l,lidelines on promoting 

interaction during staff meetings. 

The percentage figure in parentheses found at the end of each 

guideline indicates a rating of high importance by the panel. 

Considerations Before the Meeting. 

1. If the staff meeting is to be formal in nature, a planned 

agenda or list of topics should be compiled to guide the meeting. (80%) 

2. Members of the staff should be contacted regarding agenda 

suggestions. (80%) 

3o An agenda should be formulated in advance by the chairman or 

person in charge, and distributed prior to the meeting to permit studyo 

(60%) 

4o Staff should be given opportunity for clarification of the 

agenda prior to the meeting. (60%) 
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5.; The function of the staff meeting should be defined in the 

agenda for the meetingo (60%) 

60 !~ems on the agenda should appear in order of importance so 

that critical decisions may be considered while the staff :i,s aierto 

(60%) 

7o Staff members should prepare for th~ meeting by studying the 

topics on the agenda that will require reaction or decisions by the 

staff. (60%) 

80 A yearly schedule should be made for regular staff meetings 

and the schedule should be followed, if at all poss~bleo (80%) 

9o The time and date of the .staff meeting should be scheduled as 

conveniently as possible for all involved. (80%) 

lOo If it i.s impossible to notify the staff at least a week in 

advance of the meeting regarding changes in time and date, then the 

staff meeting should be canceled. (600,) 

llo _The person in charge of the staff meeting should select an 

adequate, comfortable room for the meetingo (80%) 

Considerations During the Meetingo 

lo Participation by staff members should be guided by the agendao 

(60%) 

2 o · The person presiding at t.he staff meeting should help keep 

the discussion centered on topics or issues on the agendao (80%) 

3. The chairman should try to make every staff meeting a valua.ble 

experience in problem-solving for all the members by recognizing their 

contributions. (800k) 
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4. The chairman should handle specific staff problems on an indi-

vidual basis rather than make broad generalizations about school 

policiese (100%) 
. ' 

5. Staff meetings should start and end on tiroe--~ccording to 

scheduleo (100%) 

6. Decisions by the staff should be made only after careful 

consideration of facts involved in the decisiono (100%) 
., 

Considerations After the Meetingo 

1. Individual work assigned staff members at the meeting should 

be pursued promptly and efficiently. (100%) 

2. All committee work should be followed through and completed 

prior to the next meeting or by the appropriate deadlineo (100%) 

The above set of guidelines is considered a revised list in accor-

dance with the response of the panel of experts. 

Application or Illustration of Guidelines 

Selected Guidelines !2E, Promoting Interaction During Staff Meetings 

are to be illustrated with examples· of experiences of the investigator 

and ~ther members of the research staff in carrying out the pilot study 

in gainful employment. Therefore, the subject of the illustrations 

will be the weekly research staff meetings and the faculty-staff meet-

ings of Co Eo Donart High School faculty in. Stillwater, Oklahomao. 

Again, the discussion will be divided into three parts following 

the format of the guidelineso 
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Considerations Before the Meeting. 
I 

Guideline: 

2. Members of the staff should be contacted regarding agenda 

suggestions. 

Aeplicat;Lon: It has been .. the practice of the coordinator of the 

gainful employment pilot project to contact the various research staff 

members for their suggestions regarding the agenda of the weekly 

research staff meeting. If this was done, the. staff members were more 

likely to bring their problems before the staff for consideration. 

Guideline: 

8. A yearly schedule should be made for regular staff meetings 

and the schedule should be followed, i-f at all possible. 

Application: In setting up a long ... range schedule for research 

staJf meetings other responsibilities of each member had to be con­

sidered and adjusted at the beginning of each semestet'• In designating 

a meeting time, it was necessary to change from semester to semester. 

Guideline: 

11. The person in charge of the staff meeting should select an 

adequate, comfortable t'oom for the meeting. 

Application: The research staff meetings were. scheduled in the 

research office which permitted the staff members to be near their 

~eference materials as well as have a comfortable place to sit and 

write. 

The faculty meetings at the c. E. Donart High Schoo4 ~here the 

pilot program was taught, had its staff meetings in the high school 

cafeteria. · This provided a ·room with adequate seating space, coffee 

facilities nearby, and large tables for displays~ 
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Considerations During the Meeting. 

Guideline: 

1. Participation by staff members should be guided by the agenda. 

Application: Each member was contacted prior to compiling the 

agenda and invited to suggest items which she. felt desirable to be 

included at the meeting. It has been the practice of the investigator 

when organizing an agenda to list. the person's nclllle along with items 

that are to be discussed. 

Considerations After the Meeting, 

Guideline: 

12. All committee work should be followed through and completed 

prior to the next meeting or by the appropriate deadline. 

Application: In working on the find report fo.r the research 

project, ~ ~ilot Study !2£ Gainful. Employment ,!a !!2!.! Economics, the 

principal investigator of the project on one occasion asked the staff 

to list the problems and concerns of the gainful employment program:. 

From a compilation of the list contributed by each of the staff mem-

bers, the conclusions and recommendations were written for the final 

report of the project. 

Suggested Methods of Evaluation for the Interaction Promoted 
by the Opportunity 

Suggested methods for evaluating the degree or presence of inter-

action promoted by staff meet:i,.ngs would be the sa@e as for any group 
. •\ 

meetin~. Since the research staff consisted, of only five persons, it 

is interesting to compare the activi,ty of the staff meetings with some 
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work done on small group behavior by Glanzer ci1.pd Glaser (17). Five-

man networks were used as illustrations in this study of small groups; 

therefore, the small groups described in the study and staff meetings 

have the same communication structures. 

A~visory committee meetings and staff meetings_ also_ have similar 

communication structures, so it seems feasible that simil~:i: methods 

for evaluating the presence or degree of interaction could be suggested. 

Ref~rence should be made to the section Advisory Committee Meetings 

to the discussion of Suggested Methods of Evaluation for the Inter-

action Fromoted by the Opportunity. 

Summary of Staff Meetings 

Staff meetings are a necessary opportunity fo.r interaction in the 

high school gainful employment teacher's program of activities. The 

staff meeti·ngs will vary in level and type. Vocational staff meetings 

at the· state level have a direct effect on the gainful employment 
' 

teacher, as do staff-faculty meetings of the local school. Channels 

of communication may be kept open within a department of home economics, 

and departmental staff meetings are important for providing opportunity 

for communication to take place between staff members. 

Student Contacts by Work Experience 

Definition of Student Contacts by Wo:tk Experience 
I I 

Generally student contacts are considered any meeting of student 

and teacher within the framework of the school's total curriculum. 

However, student .contacts unique to the occupational phase are 
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categorized as ttwork experiences." the American Vocational Association 

defines~ Exeerience as; 

--employment undertaken by a student while attending schoolo 
The job may be designed to provide practical experience of a 
general character in the work-a-day world (lO)o 

Further, the definition of~ Experience Education or Occupational 

Experience is given as: 

--employment undertaken as part of the requirements of a 
school course and designed to provide planned experiences, 
±n't~e·chosen occupation, which are supervised by a teacher­
coordiriat'or and theemployer (lO)o 

The latter definition is more applicable to the concept of work exper-

ience as used as an opportunity for interaction in the high school gain-

ful employment program. 

Types of Interaction Promoted 

Student contacts are as varied as there are differences in com-

munities, school systems, and individual teachers and students .. Depend-

ing on the situation .or occasion, the student contact may promote either 

group or individual interaction. The kinds of interaction may also be 

identified according to the amount of direct contact possible between 

teacher and learner. According to a NEA publication, if the interaction 

is confined to the ch.ssroom, then as explained in Chapter. lI of this 

study, the contact may be identified.as live, quasi, or simulated 

interaction (15). 

The supervisor's activities. of the work experience will promote 

interaction tha.t occurs on a one-to-one basiso The individual student 

contacts that are essential to the. work'experience program are termed 

dyadic, bilateral, and focused. 
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Also, since the interaction provided with the work experience is 

usually on a one-to-one basis, t.he chain type of communication network 

is appropriate· (17). 

O teacher 

i 
O student 

The student may participate in other types of communication networks. 

For t?xample, if the employer is present when the students~ work exper-

ience is supervised, then a three-man network of interaction occurs 

(17). 

Emphasis in the Gainful Employment Program 

Venn (50) ~hallenges vocational educators by saying, II • • • we 

know that education is a bridge between man and work, that our occupa-

tional education effort must be doubled.and redoubled to provide needed 

manpower." Leaders in vocational education in various fields write 

that work experience programs are designed to bridge the gap between 

school and the world of work (50, 53). 

lt should qe emphasized that gainful employment courses prepare 

students for the world of work with entry level skills in home eco-

nomics. A work experience in child care services, food services, 

clothing servi,ces, or some other home economics related subject may 

serve as a bases for classroom instruction. The supervision of the 

work experience provides the teacher-coordinator with a unique oppor-

tunity for interaction with the student. 
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Presentation of Guidelines 

The Guidelines for Promoting Interaction During Student Contacts 

~ ~ Experience is divided into three parts for consideration. The · 

guidelines that; are presented are the ones that have been rated of 

high importance by at least 60% of the panel. 

Guidelines .f2! Promoting Interaction During Student 
Contacts .2! Work Exeerience , . 

Student Contacts: 

It is taken for granted that the most conunon student contact that 

any teacher has is within the confines of the classroom. The gainful 

employment teacher has this opportunity for st;udent contact as well as 

others. Supervising.students on the job or during a work experience 

add1s a very important dimension to teacher-student involvement. The 

contact that a teacher-coordinator has with the student on the job 

provides an opportunity for interaction with the student that is unique 

to the gainful employment or work experience program. 

The percentage figure following each of the guidelines represents 

the rating of high importance by the panel. 

ConsiderationBefore the Work Experience. 

1. Meeting the needs of the student for adequate work experience 

should be one of the concerns of the teacher-coordinator as she iden-

tifies through surveys opportunities for work experience that are 

available in the conununity. (100%) 
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2. The establishment and maintenance of personal contacts with 

students, employers, and school officials promotes the success of a 

work experience program. (100%) 

3. It should be made clear that the training in the work exper­

ience program is geared toward entry level occupations. (80%) 

4. A training agreement should be developed through the coordi­

nated efforts of the employers, school administrators, students, and 

parents. (80%) 

5. A training agreement including a sequential list of activities 

to be completed by the student at his training station will tend to 

maximize the educational value of the work experience. (80%) 

6. Various job skills should be grouped for classroom considera­

tion according to background knowledge, manipulative skills, and atti­

tude skills. (100%) 

7. The work station selected should be one that will make the 

maximum contribution to the development of skills needed by the stu­

dent. (80%) 

8. Students' needs, interests, abilities, and occupational objec­

tives should be considered in guiding students and making curriculum 

plans. (100%) 

Considerations During the Work Experience. 

1. Students should be provided with opportunities not only to 

apply the skills and knowledge acquired in the classroom but to extend 

them through exposure to facilities and procedures on the job. (100%) 
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2. An orientation period before placement can be used to assess 

the student's maturity, motivation, and other mental and personal char­

acteristics. (60%) 

3. Teacher-coordinators should b.e alert, observant, and friendly 

and yet professional when supervisi~g students on the job.; (60%) 

4. Close supervision in the beginning of the work experience 

helps to assure a successful start and "iron out" any small problems 

that may arise. (60%) 

5. The teacher-coordinator should call to the a.ttention of the 

student, in private, any bad practices, unsafe conditions, or lack of 

. skill observed during the supervisory visit. (~0%) 

6. Students are enc9uraged to telephone the coordinator when 

faced with a problem for which special help is needed. (60%) 

7. Through frequent written evaluation of t.he student's perfor­

mance by the cooperating·employer, the student and coordinating teacher 

may work together on the. improvement of deficiencies that may not have 

been evident in the classroom. (60%) 

8. Keeping work records (student folders) serves the coordinator 

with a sound basis for individual assignments and emphasizes the rela~ 

tionship of classroom to on-the- job instruction., ( 100%) 

9. There should be a periodic appraisal of work stations, wages 

received, and other mechanics of the work experience to assure its 

success. (100%) 

· Considerations After the Work Experience. 

1. The work experience should become a part of the high school 

record counting toward college entrance. (60%) 
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2. Tabulations of the result~ of. the ratings of participating 

students provide information that point out the weaknesses and strengths 

of existing course offerings. (60%) 

3. Evaluation of the program should be in te.rms of drop-out rates, 

attitudes assessed by before-after interviews, and the number of stu­

dents placed on jobs with marketable skills. (60%) 

4.· The teacher-coordinator with the assistance of the school 

guidance department should direct students into job areas that will 

provide long-range possibilities for the students~ (80%) 

The above list of guidelines represent t:he reviii,ed set as deter­

mined by the panel, of Guidelines .2!l Promoting Interaction During 

Student Contact £l. Work Experiences •. · 

Aeplication or Illustration of Guidelines 

Selected Guidelines for Promoting Interaction During Student~­

tacts ~ ~ Experiences will be illustrated with examples from the 

experiences of the pilot program following the format of the guidelines. 

Therefore, the application or illustration of guidelines will be divided 

into three parts. 

Considerations Before the Work Experience. 

Guideline: 

1. Meeting the needs of the student for adequate work experience 

should be one of the concerns of the teacher-coordinator as she identi­

fies through surveys opportunities for work experience that are avail­

able in the community or market area. 
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Application: Prior to the pilot project, a study entitled 

Approaches !2_ ~ J:!! Assessing Needs EE,, Content .2£., ~ Certain 

Factors !2_ ~ Considered i:.!! Offering Home Economics Courses Preparing 

!.£!:. Gainful Employment (7) was completed. This involved making commun­

ity surveys regarding the job possibilities for and locating desirable 

stations for work experiences. Child Care Services and Clothing Ser­

vices were later supplemented with a similar survey in the Food Services 

Area. 

Guid,e line: 

3. It should be made clear that the training in the work exper­

ience program is geared toward entry level occupations. 

Apelication: The title of the position for which a girl receives 

training in child care class exemplifies that the job of this Child 

Care Aide is at the entry level. The title of the job tells the 

employer and the community that the student is merely an assistant. 

The student often finds it necessary to use the job title of Child Care 

Aide or Kindergarten Aide in completing forms for the work experience 

records. 

In order for the student to gain a clear picture of what the job 

of child care aide is like, a series of slides entitled, "The Child 

Care Aide" was developed by members of the research staffo The slide 

series was shown at the beginning of the 1967-68 school year to help 

the class to understand the concept of "Child Care Aide." 

Considerations During the Work Experienceo 

Guideline: 
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5. The teaqher-coordinator should call to the attention of the 

student in private, .any bad practices, unsafe conditions or lack of 

skill observed during the supervisory visit. 

Application: Previous reference has been made to the private 

conferences held with the student after an employer conference has been 

held. In one conference a kindergarten teacher had remarked to the 

teacher-investigator that the student worker used negative statements 

in guiding the children. It was felt that the student was unaware of 

_i:he practice, since positive and negative guida~ce had not been studied 

in class. Therefore, when the conferences with the student was held, 

the practice of using negative .statements when guiding the children was 

called to the attention of the student. 

Guideline: 

6. Students are encouraged to telephone the coordinator when they 

are faced with a problem with which special help is needed. 

Application; The first year the child care class was taught all 

of the students had some problems that justified calling the coordinator. 

For example, one student worker had assumed the responsibility of going 

t9 a day care center in advance of the owner-operator about 7:00 aqmo 

each day to open up and to begin receiving the children. 

The owner-operator had entrusted the student with this responsi .. 

bility at the discouragement of the teacher-investigator. Nonetheless, 

several different mornings the student could not locate the day care 

center operator to report inability to go to work or possibility of 

lateness, so the teacher-investigator would. receive a telephone call 

about 6:00 .a.mo It was discovered that the day ~are center operator 
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had had the telephone number changed from the dir~ctory listing to 

avoid any business calls at her home or in off hourso After confer­

ence with the employer and student, the correct telephone numbers were 

established and the student was able to cormnunicate problems directly 

to the employer .. 

Guideline: 

80 Through frequent written evaluation of the student's perfor­

mance by the cooperating employer, the student and coordinating teacher 

may work together on the improvement of deficiences that may not have 

been evident in the classroomo 

Application: A work experience evaluation fo.rm such as the one 

found in the Appendix D writing was used during each of the nine-week 

grading periodso This prov,ided an opportunity to identify the students' 

problems and make an attempt to help overcome such problemso For 

example, one student was rated low on "Shows Ability to Work Indepen­

dently." An explanatidn was given for the rating during the evaluation 

conferenceo The employer had given the student worker the opportunity 

of leading the craft p~riod for the four-year old group at the day cire 

centero When the employer planned the craft or activity and told the 

student what to do, it was done, but when the student was given the 

responsibility of planning it was "forgotten" or no idea was promotedo 

The coordinator tried to improve the situation indirectlyo The student 

worker was given several reference books of craft ideaso By the next 

evaluation period this problem was solved, and it was explained that 

perhaps the student worker had not been ready to assume the responsi­

bilityo 
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Cons:f.derations After the Work Experience. 

Guideline: 

3. Evaluation of the program should be in terms of drop .. out rates, 

attitudes assessed by before-after interviews, and the number of stu­

dents placed on jobs with marketable skills. 

Ap~lication: Attitude change is an important element in deter­

min:l.ng the success of gainful employment programs. The following case 

study illustrates attitude change :f.n a student concerning the world of 

work. 

Susie Smith, a cute, intelligent Negro girl, remarked, "As soon 

as I get .300 hours I'm quitting my job down at the Little School." 

(a Community Action Head Start Program) No comment was made to Susie, 

hoping the student would forget making such a statement.. The school 

year ended and Susie was still on the job with over 300 hours accumu­

lated. In fact, Susie kept the job all summer as the Neighborhood 

Youth Corps (NYC) funds continued during the summer. 

At the beginning of the next school year, when the coordinator 

of the Head Start Nursery School Program was consulted, it was dis­

covered that Susie was working and another student, Jane, had also been 

placed at "Little School" for the 1967-68 school year on NYC funds .. 

Susie approached the teacher-investigator one day in the hall saying 

in an excited manner, "Mrs. Dick, don't give my job to Patsy; I know 

she needs to work down there for credit, but I like my job and I don't 

want to give it up! Besides I'm going to major in it at collegeo" 

Patsy was placed on another job. 
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Attitude change could possiblr be shown by the use of attitude 

scales concerning the world of work. However, a longitudinal study 

would be necessary to determine drop-out rates. 

Follow-through information, such as that required to complete the 

scanner sheets that are a part of the state vocational .office records, 

provide statistical information that .helps in evaluating a work exper-

ience progra~ quantitatively. The.data given below is i:ln example of 

follow-through information on a class two years after completing train-

ing. 

* 

Child Care Class 1965-66 

(Follow-through sunimer, 1968) 

Students 

* Employed in child care. • • • · 4 

Attend college. • • • • • • • 3 

Married .•••• • • • • • • • 4 

Care for own children. • • • 2 

Working in other areas. • • • 4 

Unknown • • • • . .. , • • • • 1 

Total •• 0 • • , . . 18 students 

Two of these students attend college during the regular sessiono 

Selected Methods of Evaluation for the Interaction Promoted 
bx;theOpportunity 

Various methods may be suggested in determining the presence or 

extent of interaction that is possible through student contacts. An 

example of an objective measure of the presence of interaction during 
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student contacts would be data on the type of jobs _the students are 

holding after completing a work experience. This is assuming that 

interaction took place during a work experience if the student i.s hold= 

ing a job in the area of training,, A sample of data in reference to a 

follow-through on a child care class two years after training was com ... 

pleted in child care has been presented aboveo This is the type of 

evaluation at the national level used to measure the effectiveness of 

the training courses in the occupational phase of home economicso 

Most of the interaction that occurs between teacher and student 

during a work experience is on an individual basiso For this reason 

subjective-type records may be the best indication that interaction 

has occurredo Case studies and records in teacher's logs give a more 

complete picture of the opportunity for-interactiono Examples of case 

studies and other information of this nature have been cited previouslyo 

The work experience as an opportunity for interaction for students 

and teachers is difficult to evaluate,, Objective data does not give a 

complete story, and the subjective data is questionable as far as 

validity is concernedo 

Sunnnary of Student Contacts 

In home economics, student contacts that are unique to the occu­

pational phase are found in work experienceo Participation in a work 

experience program serves as an opportunity for interaction that is an 

asset to the student as he is entering the world of worko The home 

economics teacher of the occupational phase is challenged as she 

supervises students on the jobo 
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Summary 

In summary, Chapter III has dealt with six opportunities for inter­

action within the hi.gh school gainful employment prograrno These are 

listed as follows: advisory connnittee meetings, community involvements, 

employer conferences, parent contacts, staff meetings, and student 

contacts. Through the material presented in this chapter the investi= 

gator believes that at least partial answers can be given for questions 

three, four, and five as listed in Chapter Io 

Question three referred to the "setting up" of guidelines for each 

opportunity, which was done after a preliminary definition of the oppor= 

tunity was given, as well as other pertinent infonnation about the 

opportunitye The revised list of guidelines as presented is evidence 

that a "panel of experts" is in agreement with investigator that each 

guideline is of "high importance" in providing opportunities for inter-

actiono 

Question four involved the applicati·on of the guidelines by an 

illustration of various techni·ques used by the research staff in carry= 

ing out the pilot study in gainful employmento A number of examples of 

activities have been presented for promoting interactiono These activi­

ties were developed by the investigator and other members of the researdl 

team as a part of their participation in a three-year pilot study in a 

gainful employment programo These activities indicated how selected 

guidelines could be used to promote successful interactiono 

Question five presents suggested methods for evaluating inter= 

action, that is, the success or degree of interaction promoted by each 
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of the opportunities. The methods for evaluation suggested by the 

investigator indicate that it might be possible to measure the inter~ 

action p~omoted by each opportunity presented in the study. 



CHAPTER IV 

SPMMARY, CONCLUSIONS AND RECOMMENDATIONS 

General Summary 

This .research was initiated for the purpose of identifying and 

reconnnending a network for interaction that can be utilized to promote 

successful gainful employment programs at th~ high $Chool level. Thus 

far an attempt to achieve this objective has involved the answering of 

five of the six questions under the overall objective of the study. The 

sixth question will be answered in the culmination of the study. A 

statement of the question and a brief summary answer for each of the 

first five questions follows. 

Question 1: How may interaction be defined as it relates to home 

economics in gainful employment? 

a) What are the kinds and/or types of interaction? 

b) What are the settings and/or conditions conducive to inter­

action? 

As a result of the review of literature on interaction a defini­

tion for interaction was formulated .. The definition is given as 

follows: 

Interaction .f.! mutual, reciprocal action .2.!! El!;, part .2.f ~ .2E. ~ 

persons!!!~ sequence .2.f behaviors, responding to stimuli, ~ resulting 

!!! changeo 
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Part "a" of question one was answered as the kinds and/or types 

of interaction were identified. The following terms wex-e used to 

describe the kinds or types of interaction as used in the study: 

dyadic, unilateral and bilateral., face-to-face (which is focused or 

unfoct.1sed), and group or individual interaction. A more detailed 

explanation of the kinds and types of interaction may be found in 

Chapter II. 

Part "b" of question one is answered as the settings and conditions 

for interaction are.described. There are common elements in interaction 

that affect a person's potential for interaction. These elements are 

patterns of relationships, ideas or thoughts, events and activities, 

and a person's values. Motivation is also required in interaction and 

the cues for motivation.may lie in a person's values. Freedom and time 

within the environment are necessary to permit interaction; however, 

delayed interaction may facilitate learning. The key to all inter­

action is communication and the structures of communication may serve 

to further describe the settings and conditions for i~teraction. As 

identified in the investigation, the structure may have a circle, wheel, 

chain, or "Y11 network. Lastly, the social world, or one's total 

environment provides a broad setting for interaction. 

Question 2-: What are the opportunities for interaction within the 

framework of the high school gainful employment program? 

Six opportunities for interaction have been identified as a result 

of thei;-ev;i.ew of literature and the ;investigator's experience as a mem­

ber of a gainful employment research team. These six opportunities-­

advisory committee meetings, community involvements, employer 
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conferences., parent contacts., staff meetings, and student contacts-.. 

are discussed in Chapter II. Through thh discussion contributions 

have been identified with which each of the six opportunities can pro­

mote successful gainful employment programs in home economics. 

Question 3: What guidelines can be used for "setting up" or pro­

viding opportunities for int~raction? 

Six sets of guidelines have been developed for promoting inter­

action with the opportunities. The guidelines were developed using two 

main sources of information: (1) the investigator's experience as a 

research assistant in a gainful ~ployment pilot project and (2) a 

review of literature of each of the six opportunities. From compila­

tion of information a statement of guidelines was evolved. The guide­

lines are presented in three parts--considerations before, during, and 

after the opportunity. The six sets of guidelines as revised in regard 

to the response by the panel of experts may be found in Chapter III. 

Question 4: What activities or techniques have been selected and 

employed for promoting the various types of interaction for each of the 

opportunities designated to be studied in this project? 

Selected guidelines were illustrated with examples of activities 

or techniques that promoted interaction in the gainful employment pilot 

program in Stillwater, Oklahoma. A guideline was selected from the 

revised list and the application of the guideline was presented by an 

example or illustration from the activities of the pilot program. This 

procedure was followed for each of the six sets of guidelines for the 

opportunities for interaction. 
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Question 5: 
. 

How can interaction or the success or degree of 

int~r.action be evaluated? 

Suggested methods for indicating the success or degree qf inter-

action has been given for each of the six opportunities for inter-

action. No attempt was made to actually evaluate the interaction that 

was promoted by the opportunity; however, it h hoped that the methods 

suggested would be appropria"te tools to use in determining the absence 

or presence of interaction, and the effectiven~ss·or ineffectiveness 

of the interaction. 

Recommendations ·and·Conclusions 

The recommendations for the study are a result of the culmination 

of the information from the answers to questions one through five under 

the overall objective of·the study. The recommendations are given in 

answer tp Questi9n 6 which reads as ·follows: 

Question 6: · What is the patt~rn or network of interaction 
.! 

recommencled t41t can be: utilized to:promote a succes:;,ful gainful 

elilployment program in ,a.· given high ·school? 

The pattern or network of interaction was developed in the course 

of· the study as the first five questions were answered. The network 

of interaction recommended is a re_sult of this inv_estigation of oppor-

tunities which is shown in Figure 1. 
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Figure 1. Network of Interaction for a Successful High School Gainful 
Employment Program 

Wheel .:!:IE! Net;work--The paths of communication in the network are 
represented by the arrows or ·spokes in the wheel. The teacher is at 
the center of the network, ano interacts with those around her. How­
ever, interaction may occur among the other members of the networko 

Recommendations are made as the above· diagram is explained. The 

same persons or groups designated in the network of interaction are the 

same persons or groups involved in the opportunities for intera_ctiono 

It is the opinion of the investigator that the following statements 

should be given consideration by those who are to be involved in the 

teaching of gainful employment courses in home economicso 
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l. Advisory committee meetings .. -provide the teacher opportunity 

to interact with the administrator and other community members. The 

success of many educational programs reach ba·ck to the support received 

from the administrator, If the community really is to become a class­

room, the teacher must know the community .and interact in it. 

2, Community involvements .... may come about in various ways as the 

vocational home econom:f,.cs teacher gets to know·the comniunity. Teachers. 

of the occupational phase may become acquainted with the resources of 

the community classroom by making a survey of the community. 

3" Employer conferen~es--are necessary in carrying out a work 

experience program. Supervising the student on the job provides the 

opport~nity for the teacher and employer to work together a.s colleagues. 

4. Home visits--are the specific opportunity recommended in this 

study for thf;l teacher to communicate and interact with parents. 

5. Staff meetings--bring together the gainful employment teacher 

with other teachers in the department or school fol;' the con.sideration 

of common probiems. In this way, channels of communication are kept 

open between teacher and teacher. 

6. Student contacts-~by work experience provide opportunity for 

teacher-student interaction. As the teacher supervises the student 

on the job, ideas presented in the classroom may be reinforced. The 

worke;xperience program provides a \lnique opportunity for communication 

between teacher and student. 

The teacher is .at the hub of the wheel 9:r the center of the inter­

action that takes place in successful gainful employment programs. 

The teacher is the key to the success of communicat;i.on or interaction 
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that takes place in gainful employment in home economics .. 'Guidelines 

for promoting interaction during each of the opportunities reviewed 

in the invest:i..gation w:Ul serve to assist the teacher in her role as 

"key" to the success of the gainful employment program. 

I.n conclusion, it is recommended that guidelines for promoting 

interaction during each of the sh: opportunities ..... advisory committee 

. meet;ings, community involvements, employer conferences, piirent contacts, 
' ' 

statf meetings, an,d student contacts--,,shoul9: be used to promote inter-

action in a. high school gainful employment programo Some of the oppor= 

tunities·for interaction will serve both phases of home economics--

the home ai;id family living phase and the occupational phase--equally 

wen, J:t is hoped that from the illustrations of the guidelines, by 
' t ' ' ' ' 

, using exper:len\s from the pilot program, that teachers of the occupa ... 

tional ph11s~ will better understand the interaction techniques in the 

' high school gainful employment program. 
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May 21, 1968 

Dear -------
Would you please do me a favor? I would like to use the teachers from 
the gainful employment pilot programs iµ the state. as the "panel of 
expertsn for my study, ''Utilization of Interaction Techniques in the 
High School Gainful Employmerit Program." Since you are one of the 
teachers of the pilot program, I am requesting your services. 

All I ask is that you check the six sets of guidelines according to 
whether you think·they are of high importance, moderate importance, or 
low importance inp;romoting interaction in the high school gainful 
employment program. If there is a set of guidelines that covers an 
oppoJ;"tunity for interaction that you have not dealt with, just leave it 
blank. 

I know that this is a busy ti,me for you and l apologize for adding to 
youx: list of work. However, I will sincerely appreciate your help for 
I know that it wiil strengthen my study, 

If there is further information that you need regarding the guidelines, 
please call collect. Also, I will be ll~ppy to give you a copy of· the 
E1tudy when it is completed. 

I am presently involved in writing so please complete the guidelines as 
soon as you have time and return them in the enclosed envelope. Thank 
you. 

cc: Mrs. Marion Hurst 
(letter and guidelines) 

Sincerely, 

Virginia Porter Dick 
Research Assistant in Home Economics 



APPEND.IX B 

LETTER TO ADVISORY COMMITTEE MEMBERS 
.MEMO AND QUESTIONNAIRE 

117 



118 

September 16, 1966 

Dear Advisory Committee Member: 

The Vocational Home Economics Teachers of the Stillwater School 
System express appreciation and thanks to you for consenting to serve 
as a member of the advisory committee f.or the vocational program. You 

. are to be congratulated for your keen interest in the youth of our 
community, and for your efforts to see that all youth prepare them­
selves to be gainfully employed. 

There are two aspects of the vocational program. One that prepares 
individuals in all of the various areas of home and family living, and 
the other · that prepares youth and adults for gainful employment using · 
home economics knowledge and skills. The later being developed as a 
result of the Vocational Act of 1963. 

Because of your position in the community and your understanding 
of community needs, we feel that your advice and suggestions will be an 
invaluable asset to, the success of our total program. The purposes of 

. the advisory committee are listed as follows ,: 

(1) Actively support the program. 
(2) Help us broaden contacts with people in the community by 

reaching more groups and individuals. 
(3) Interpret community needs and interest and interpret the 

program to the community. 
(4) Cement relationships between and among groups and thus help 

us win community supp'Ort. 
(5) Suggest and help secure resource people. 
(6) Guide us in choosing the type of publicity which will draw 

people we want to serve. 
(7) Assist in the evaluation of the program. 
(8) To help select occupations for which future training programs 

should be offered. 

You will be expected to s~.rve only one year, and the meetings will 
be few and purposeful. The first meeting will be September 22, 1966, 
at the c. E. Donart High School Home Economics Department at 3:30 p.m. 
The purpose of this meeting will be to acquaint you with other commit­
tee members and our program. 

Again, may we express our thanks and appreciation for your inter­
est in the Vocational Home Economics Program and the Stillwater School 
System. 

Sincerely, 

Vocational Home Economics Teachers 
Stillwater School System 
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May 5, 1967 

Memo: Advisory Committee.Members for Gainful Employment 

From: Gainful Emplc;>yment Teachers: Mrs. Paulet;te Kraybill - Food 
Services 

ij:i;'Se Regina BJ:"inkerhoff - Clothing 
Services 

Mrs. Virginia Porter Dick - Child 
Care Services 

We need your help! We are in the midst of pl,nning our work for 

next; year. Our pre-enrollment is in and we need to formulate program 

plans and identify work stations for the 1967~68 school year. 

It is our desire to call the advisory committee together for aq 

evf!luat~on session and to make some future plans. We hope you will 

fili out the enclosed evaluation .sheet and return it to us by May 20th. 

BelQw is a tentative agenda for the meeting. 

(1) Review slide series shown in student I."ecruitment (15 min.) 

(2) Group work in subject matter groups (30"."45 min.) 

(a) ~ecommendations for work stations for next year 

(b) Discussion of evaluation sheet items 

We know this is a busy time fol." you, but we certainly appreciate 

your help on this and prev.ious .occ.as;l.ons. You will be contacted later 

as to the exact time and pla~e of the meet;Lng. 
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. BV.ALUATION Foa 1966-1967 SCHOOL YEAR 
GAINFUL EMPLOYMENT PROGRAM AT C ~· E • DONART Hl.GH SCHOOL 

Please respond to the following items to the extent of your experience 
with the program. Return in the enclosed envelope by May 20, 1967. 

1. 

II. 

II.r. 

IV. 

v. 

Po you feel that there is a coQmunity wide understanding of the 
gainful employment pr«;>gram at c. E. l>onart 1 High School? Explain. 

What could you suggest that might be done to further community 
support in the future? 

.·1 
Do you have suggestions for places that students c&uld work in 
fulfillment; of their wo:t:k experienoe requirement next year? 
Li,st any work stations you might.like to sugge'st. 

If you have been in contact with any student workers, can you 
give suggestions for curriculum changes which would inlprove 
their employability? · 

Since you are serving on the 1966-1967 advisory committeewoulcl 
· you be willing to meet for an evaluatioll session? (See pro-

posed agenda listed on memo.) Yes No 

.If so, which of the times and dates listed below would best 
fit into your ~chedule? Please check. 

Mo.nd.ay, MaY. 29 

'l'hursday, June 1 

Monday, June 5 

1;30 __ _ 

1:30 __ _ 

1:30 ---

2:30 3:30 · --- ---
2:30 --- .3:30 ---

3:30 -----2:30 ---
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August, 1965 

J;>ear , .,.... ___ _ 
As a part of the cµrrent research project in Home Economics Education, 
we are presently making a·survey qf homemakers in the Stillwater area 
to det;ermine pouibilities for work experiences in a Gainful.Employment 
Course in Child Care Services. The class will be conducted in the 
Stillwater High School, beginning September, 1965. 

the course is designed to train high school students for employment by 
providing work expe:r:iences bi day care centers, nursery schools, kin­
dergartens, or other types of child care services 41 Aho, we would 
like to place such .students in homes, at., least on a part ... time basis, if 
feasib~e. In any case., it i.s hoped that the student would become a 
skilled WQrker with children, atld up~>n coinpletion of the course be 
placed in this area of employment.. . 

You have been chosen as one of the homemakers of the city to be inter­
viewed. Within, a few days we will contl;lct you by phone to set up. an 
appointment for the interview. We hope that you will be able to par­
ticipate in the study. Your cooperation will be greatly appreciated. 

Sincerely., 

(Mrs.) Polyanna Rogers 
Teacher in Home Economics 
Gainful Elnployment 
Stillwater High School 

(Miss) Virginia Porter 
Research Assistant 
Oklahoma Sta.te University 
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CHILD CARE SERVICES 
A HOME ECONOMICS OCCUPATIONAL EDUCATION PROGRAM 

NAME OF STUDENT-LEARNER 
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POSITION ~----------------------------------~~ 
EMPLOYER 
IMMEDIAT~E~SU~P~E~R~V~IS~O~R~-----------------------------------------

Since the gainful employment program is a cooperative effort 
between an employer and the school, the completion of this rating or 

· appraisal sheet by encircling a number will help us determine a grade 
for the student. Please use the reverse side of this sheet for any 
comments that would aid in evaluating the student .• s work.. Thanks .. 

Not Excep-
Traits for Holding a Job Appli- tionally 

in Child Care Services cable Deficient Fair Ayer age Good 

Gets along well with 
others 0 l 2 3 4 5 6 7 8 9 

Is deeendable - reliable 0 l 2 3 4 5 6 7 8 9 
Is well groomed for the 

job 0 1 2 3 4 5 6 7 8 9 
Is able to follow 
instructions 0 l 2 3 4 5 6 7 8 9 

Is coo12erative 0 1 2 3 4 5 6 7 8 9 
Shows initiative 0 1 2 3 4 5 6 7 8 9 
Shows ability to work 

indeeendentlI 0 1 2 3 4 5 6 7 8 9 
Has toleration for 
distractions 0 1 2 3 4 5 6 7 8 9 

Has abi,lity to adjust 
to chanse and eressure 0 1 2 3 4 5 6 7 8 9 

Has physical stamina 
re9uired 0 l 2 3 4 5 6 7 8 9 

Possesses emotional 
stabilitI 0 1 2 3 4 5 6 7 8 9 

Is able to accept 
criticism 0 l 2 3 4 5 6 7 8 9 

Is cheerful 0 l 2 3 4 5 6 7 8 9 
Has understanding of 

children 0 1 2 3 4 5 6 7 8 9 
Has skill in communica-

tion with children 0 l 2 3 4 5 6 7 8 9 
Possesses personal qual-
ities desirable of 
workers with children 0 1 2 3 4 5 6 7 8 9 

Shows an interest in 
her work 0 1 2 3 4 5 6 7 8 9 
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Rank (If applicable)...,_,........_,,, ________ .,........,.... ______ __,.._ ____________ ...,..._ 

Sµggested Letter Grade-------------......... -----

Score._. _________________ _,........,...,.. __ ..,.... ______ __ 

Date-------------... ....... ----------------------

Signeq ...,....,. ______________ ...,_,. __ ,...._,......,......._ 
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HOME VISIT SCHEDUJ.E FOR GAINFUL EMPLOYMENT CLAS~ES 
' . . 

1. Student's name: 

2. Stude"'t's addreu: Telephone: 

3. Parent's name: (or Guardian) 
. ' 

4. Parent's address: Telephone: 

5. · Gaipful ~pioyq1ent class in which ertrolled: 
. . 

Child CaJ;"e Service --- I . · . i Clothi~g Service ___ Food Service __ ,.. 

6 •. Student has· had previous experience itt: 

Child Care Service Clothing Service - Food Sjarvice ---
Explain:..,.__. __ ...,.. __ _...,.......,_ __ ...... ______ ~----------------....... --..,_ ...... 

7. Hours yoµ would prefer student io work for-conv,nience -of family 
and/ or. stµdep.t: 

Afternoons aftet' school· 
Mornings before school 
Noon ho.ur 
Evenings 
_Saturdays 
Sundays 

•Mternoons after 2:10 

a. Are there any of the _above times students cannot work? 
Yes No ---
Specify: ---------------------------

9. WiU transportation be furnished from school to job? 
Yes No ---

10. Check the followin~ · topics as they are cU,scus!Sed during the home 
visit: 

. Q Explanation of total program 

O Explanation of specific service 

c::J. Work requirements for credit 

CJ Five references 

Cl Fees and equipment to be fu~nished by students. 

ieaction or comments: 

Teacher; 

Date: 
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