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GHAPTER I
INTRODUCTION

Much work has been done by leaders in'vo;ational education to
identify the areas of coﬁ@onality of the'occupationﬁl phase and the
home and family living phase of vocational home egondmics (45). Empha-
sis on these areas is important in strengthening'both aspects of home
economics., Without areas of common concern, prdbably there wouldnbe
no real»bases-for‘teaching the occupational phése within ;hg home eco-
nomics program, Otherwise; training for an occupation\using home eco-
nomics knowlédge and skills might be taken éver'By iﬁdustry or by.some
other agency. - |

Vocationglieducators who have been the pioneers in the development
of the pccupational_phase have recognized ﬁhat.even though there is
commonality between the two ph;ses of the home economics program, each
program has its uniquenesses. It is the opinion of the investigétor
that one of these differences‘or uniquenesses of the occupational ph;se
is within its'opportunities for interaction and the groupsvinvolved in
the interaction. Therefore, ﬁhis study‘"Utilization of’Interaction
Techniques in the High Schooi Gainful BEmployment Program," in kéeping
with thé theme of the 1967 American Home Economics Association Meeting,

will focus on interaction,



Statement of the Problem

The main purpose. of this investigation is fo identify and recom-
meﬁd a network for interaction that can be utilized to promote sﬁccess-
ful gainful employment programs at the high.school level. The problem
is developmental in nature; therefore; a pattern for the kinds or
types of interaction provided by the §arious opportunities for inter-
action will be developed. How these.patferns fit together into a
whole will constitute the formation of a network of interaction. It
is hoped tﬁat the development of this network will serve to delineate
~one of the uniquenesses of the gainful employment program and will

contribute to its success.
Objective of the Study

It is the ovgrall objective of this study to idéntify and recom-
mend a pattern or network of interactidn that can be utilized to pro-
mote successful gainful employment programs. In order to achieve this
ébjective, answefs to the following questions will be sought:

1) How may interaction be defined as it relates to home economics
in gainful employment?

a) What are the kinds and/or types of interaction?
b) What are the settings and/or conditions conducive to
interaction?

2) What are the opportunities for interaction within the frame-
work of the high school gainful employment program?

3) What.guidelines can be used for ''setting upﬁ or providing

opportunities for interaction?



4) What techniques have been developed for promoting the various
types of interaction for each of the opportuﬁi;ies selected to be
studied in the project?

» 5) How can interaction--or the success or degfee of interaction--
be evaluated?

6) Finally, what is the pattern or network of intéréc;ion recom=
~mended thét can be utilized to promote a successful gainful emp loyment

program in a given high school?
Clarification of Terms

A definition of basic terms frequently used is essential to the
clarity of the study. It has been found that é few of the definitions
bear different labels in,different partsbof thé nétidn.‘ Specific
labels will be selected, in order of preference, according to the ones
»cbmmonly uséd in this locale. A basis for defining the terms as used
in the study, and further explanation of most of the terms, can be
found in Chapter II.

Vocational Home Economics is defined as a govermment reimbursable

« » o program of instruction which is planned for the

purpose of assisting youth and adults to understand and

solve problems in home and family living and/or to prepare

for employment and upgrading in occupations involving

knowledge and skills in home economics subjects (10).
For purposes of this study the above definition of vocational home
economics is divided into two phases or aspects: homemaking and gain-
. ful employment.
Homemaking is designated as instruction for'youth and adults which

will enable families to improve their family life through more effec-

tive development and use of human resources G1).



Gainful Employment is defined as training for occupations using

home economics knowledge and skills (51). This aspect is new to home
economics, having developed as a result ofbthe Vocational Education
Act of 1963, Since the occupational dimeﬁsion of home economics is so
new and widespread, there has not yet been an official term adopted or
accepted by the American Home Economics Association or designated by

any legislation. Therefore, throughout this study the terms, in order

of preference, Gainful Employment, Occupational Phase, Wage Earning,

Occupational Training and. Gainful Occupations will be used inter-
changeably. This seemingly is the practice across the nétion.

Interaction is ", . « a relation between more or less independent
entities in which reciprocal influences of one upon the other are pos-
sible (19)." This definition is to be accepﬁed as a tentati%e working
definition for the study, and there are two.main types of interaction
- to be considered--individual and group.:

Group Interaction occurs when more than two persons are involved

in the interaction process, and the network of communication is com-

plex.

Individual Interaction occurs when only two persons are involved
in the interaction process, and there is only a two-man network of

communication.

Network of Interaction is a graphic representation of the pattern
of communication or interaction among persons or groups involved in the
interaction process. Interaction is further discussed in the review
of selected literature since it is one of the most basic concepts of

this study.



Background Information

In 1961, President Kennedy in his message to Gongress on American
Education recommended a study and evaluation of vocational education--
vocational home economics included., A committee was appointed, and its

Noveﬁber, 1962, report to the President, Education for a Changing

World of Work, was the forerunner of the 1963 Vocational Education

Act. After the passage of the éct muéh concern arose among home eco-
nomists as attempts were made to interpret and impleﬁent the act,
Generally, the controversy centered around whether educating a girl
for successful family life or for homemaking was vocational training.
This type of education did not seem to meét the stipulation of the act
to provide training fof gainful employment,

Since 1963, various attempts Have’been made across the nation to
interpret and develop programs in harmony with the Vocational Educa-
tion Act. 1In Oklahoma both the state universities; University of
Oklahoma and Oklahoma State University, have completed and are in the
process of completing research in the occupational phase of home eco-
nomics.

At Oklahoma State University cqntinuous research projects have
been carried on in the occupational phase of home economics since 1964,
The study currently in operation by a research team of five home
economists is a pilot study of gainful employmenﬁ,‘which is sponsored
by the United States Office of Education in cooperation with the State
Department of Vocational Education, and the Stillwater Public Schools.
The final report date is September 1, 1968. The investigator has

served as coordinator of the research team since the spring of 1966



and has been involved with other home economics‘research projects in
gainful employment at Oklahoma State University since June, 1965. This
experience as>a research assistant has served as a background for this
study.

It is well to mention other reséargh projects have been done or
are currently in progress that tie iﬁto the research degcribed aone.
These studies have included one on identifying needs and resources
for a gainful employment program in child care, one on the development
of a curriculum for a workvexperience class for a junior high school,
and another on interest of high school homemaking students toward
clothing services. Research in progress at the time of this writing
involved work experience backgroupd of gainful employmentAteachers,
personality differences of teachérs, audio visuals for the occupa-
tional phase, and the use of the interview schedule in curriculum
planning. The present study is an attempt to determine if one of the
uniquenesses of the occupational phase is interaction, and to illus-
trate how skillful utilization of the technique of interaction is
basic to successfully carrying out a gainful employment program in a
given high school.

Through such a study of interaction, it is the hope of the inves-
tigatof that the findings will contribute to futﬁre growth and success

of gainful employment programs in home economics.
Procedure

From the literature in the field of social psychology, psychiatry,
education, and most recently home economics, as well as the writer's

three years of experience as a member of a research team, answers to



the questions under the overall objective of the study will be
sought. It 1is hoped in finding answers to’these questions that a net-
work of interaction will evolve which can be utilized to promote suc~-
cessful gainful employment programs.
Question 1: How may‘interaction be defined as it relates to home
economics in gainful employment?
a) What are the kinds and/or types of interaction?
b) What are the settings and/or conditions conducive
to interaction? |
Literature on interaction will be reviewed from writings of var-
ious authors, including home economists. After this an attemptbwill
be made to formulate a working definition from ideas given by various
authorities. Also, the kinds and/o; types of interaction will be
identified from the 1itefature as well as the elements or bases for
the setting for interaction.
Question 2: What are the.opportunities for interaction within the
‘framework of the high school gainful employment program?
Six types of opportunities for interaction between individuals
and/or groups have beeq identified and confirmed as a result of the
search of ﬁhe literature and thé experiences of the investigator and
other members of the research team, These opportunities are listed
as follows:
1) Advisory committee meetings
2) Community involvements:
3) Employer conferences

4) Parent contacts



5) Staff meetings

6) Student contacts,

These will be further examined in Chapter III by defining an& explain-

ing each opportunity and the kind of interaction it promotes. Also,

graphic ‘illustrations will help to explain the type of interaction
promoted for each opportunity.

. Question 3: What guidelines can be used for "setting up" or pr§yiding

| opportunities for interaction?

Guidelines were identified from the writer's gainful employment
research team experience with the pilot program and a review of lit-
erature pertaining to each opportunity. These guidelines were sent to
thé other gainful employment teachers of pilot programs in the state
for their critical analysis. It is hoped that the guidelines estab-
lished from this two-step procedure might be helpful in promoting
desirable interaction.

- Question 4: What activities dr techniques have been selected and
employed for promoting the various types of interaction
for each of the opportunities designated to’be studied in
this project?

An»account of some experiences with the pilot program will be
presented., These will iilustrate the techniques that have been
employed for promoting the various types of interaction for each of
the six opportunities. Information for the presentation will come
from teaéher's logs, case studies, and other records which have been
developed during the pilot program. Application of the guidelines
presented in Chapter III will be made as the techniques‘or activities

for promoting interaction are described.



Question 5: How can interaction or the success or degree of inter-
action be evaluated? |
An example of evaluation of each opportunity for interaction will
be shown. Illustration of effective or ineffective interaction and
the absence or presence of interaetion will be made by the use of
certain appropriate tools that measure or?indicate the presence of
interaction, Examples of such tools are as follows: case studies,
teacher's logs, sociograms, interactioﬁ analysis, and attitude scales.
Question 6: Finally? what is the pattern or network of interaction
recommended tﬁet can be utilized to promdte a suceessful
gainful employment program in a‘given high school?
A culmination of the information obtained in answering the
above questions will result in the development and presentation of a
network for interaction that can be utilized to promote successful
‘gainful employment programs. The persons or groups designated in the
network of interaction mentioned above would be the same persons or
groups participating in the opportunities for interaction. .
In summary, the study will involve treatment of the selected
opportunities for interaction in the following manner:
1) A definition and explanation of each opportunity and the
kind of interaction it proﬁotes;
2) A formulation of guidelines for setting up each opportunity
so that desirable interaction is more likely to result;
3) An application of the above guidelines in providing exper=
iences in which interaction may take place for each of the six oppor-

tunitiesy
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4) An evaluation of each opportunity for interaction including
techniques for indicating the presence of lnteraction.
From this information a network of interaction will be proposed that

can be utilized to promote a successful gainful employment program.
Limitations

A variety of approaches could be used to learn about gainful
‘employment. This study will center around interaction as it relates
to gainful employment programs. Six opportunities for interaction
have been identified for treatment in the study, They aré as followss
1) advisory committee meetings, 2) community involvement (contacts),
Bj'employer conferences, 4) parent cbnferences, 5) staff méetings,
and 6) teacher-student contacts.

Illustrations of interaction that applyvto the above opportuni-
ties wiil be drawn from the writer's experience as a research assis-
tant and coordinétor of a research team involved in a pilot study in
gainful employment in the Stillwater Public Schools. More specifi-
cally, illustrations will be drawn from the gainful employment program
including classes of child care services, clothing services, and food
services for the 19651966 school year, the 1966-1967 school year, and
the 1967-1968 school year.

Evaluative techniques will in;lude those appropriate for iden-
tifying interaction and an appraisél of the techniques as to positive
. (contributing) factors, negative (hindering) factors, or neutral

factors for promoting interaction.
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Organization of the Study

This chapter includes the statement of the problem, the objective
of the study, a plan for the prdcedufe.tg be followed, and other neces-
sary information for the completiqn of the research. Chapter II will
.contain a review of literature of interaction, of the occupational
phase of home econ;mics, and of selected opportunities foi interaction
‘within this phase of home e;onomics. Chapter II serves to answer ques-
tions one and two under the overall objective of the study.

The third chapter focuses on the six opportunities for interaction.
At the first of the chapter a general format‘isvgiven to explain the
sﬁep-by-step proceduré followed in dealing with each of the oppor;uni-
ties. Tﬁus, answers to questions three, four, and five of the objec-
tive of the study will be.ﬁnswered. |

Finally, question six is answered with the summary, conclusions
and recomﬁendations of Chapter IV. 1In this final chaﬁter a network of

interaction for a high school gainful employment program is presented.



CHAPTER II

IDENTIFICATION OF BASIC ELEMENTS OF INTERACTION
AND THEIR APPLICATION TO GAINFUL

EMPLOYMENT PROGRAMS
Introduction

The review of selected literature in this chapter will be pre-
sented in three parts., The first section will deal with interaction,
since it is common to all areaé of the study. Various definitions for
interaction will be examined as a basis for the development of a defi-
nition for use in the investigation. The kinds and types of inter-
action will be identified as well as the settiﬁg for interaction.

The second section will be a review éf the occupational phase, or
gainful employment, as related to home economics and vocational-
technical education. This will serve as a background of understanding
of gainful employment programs, the success of which is a primary con-
cern of this study. The final section will deal with the opportunities
for interaction and their place in the high school gainful employment

program.
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Interaction

Definition of Interaction

It is the purpose of this section of the review of literature to
examine definitions of interaction by various authors, including home
economists. In the process a definition of interaction for the study
will be derived,

Moore (35); in a 1967 address to AHEA on "Interaction Among Gener-
ations,'" implies that a common element in all definitions of imteraction
is action. Certainly interaction connotes action on the part of those
involved in the processawwhethér it is from generation to generation,
among peers, or among other groups and individuals.

Other writers refer to the action involved in interaction, Hop=

kins (29), in his book, Interaction, The Democratic Process, is in

“accord with Moore (35) as he‘states, "In a literal sense interaction

means action among people,” Also, in Mirrors and Masks the Search for

Identity, Strauss (48) refers to interaction ". . . as goings on
between persons who each emact a role or occupy a status.'" He further
states that, "Interaction appears to be a fantastically complex web of
action and counteraction.'" On the other hand Strauss (48) says, "To
be sure, 'interaction' is such a sufficiently ambiguous term as per-
bhaps to signify no more than the encounters and interplay of personso"
According to other leaders interaction is more than Strauss
implies; it is more than action. Newcomb, et al. (40) writes about
another trait that various types of interaction héve~in common; he
states, '"What all these observable forms of interaction have in common

is a sequence of behavior on the part of two or more pexsons."




14

Newcomb, et al. (40), then, chooses to interpret '". . . 'interaction'
to refer to any set of observable behaviors on the part of two or more
individuals when there 1s reason to assﬁme that in some part those per-
sons are responding to each other,"

In 1937, Hopkins (28) stated, "All living is interacting, adjust=
ing behavior." He was also of the opinion that the '". . . process of
‘interaction is a social proceés e « « [and that_man] + « « is con-
stantly in the process of interacting with his enviromment." In 1953,
Shaw and Ort (43) published this definition: ''Interaction, themn, is a
two-fold process of reaction to and influence upon the environment."
In the same publication they wrote of the relationship between the
individual's interaction and his social enviromment., Bogardus (4 )
defines interaction as ". . . the operation of $timu1us and response.
s+ o o« If there be no response, then there is no interaction, so the
stimuli have been wasted."

Participants of a conference of the National Education Associa-

tion held to study Interaction in Learning: Implications for Televi-

sion, agreed upon a formal definition of interaction as follows:
"Interaction is the paﬁtern of reciprocal effects of ideas, things,
or people on each other-~the reciprocal effects of stimuli (15).%
The participants also stressed in theif report that interaction
involves a two-way process of communication. Moore (35) stressed this
two-way communication process in her address.previously cited.,

McCall and Simmons (33) feel they have a casé for interaétion,
"Whenever a relationship of deterministic influence between two events
cannot be resolved into a simple function of one but instead must be

treated as a joint function, as a mutual or reciprocal influence », o "
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They also refer to social interaction by stating that it cannot
+ « » be viewed simply as a result of two independent

units simultaneously unwinding their self-determined lines

of actions The action of one unit is dependent upon the

action of the other, and vice versa (33), '

There must be mutual influence before interaction can be seen in the
social world. Homans (26) implies that interaction revolves around the
social world,

The home economists, like members of other professions, aré vitally
interested in the interaction that takes place in the social wofld;
therefore, interaction is important to the total home economics pro=-
fession. LeBaron (32), in an opening address to the 58th AHEA annual
meeting, underscored the degree to which home economics as a profession
relies upon interaction. She emphasized that the profession has a
potential for interaction, and the profession contributes to the well
| being of families through interaction with other professions. If home
economists are really dedicated to improving conditions for individuals
they must accept LeBaron's (32) challenge to be "where the action is."
LeBaron (32) defines interaction as follows: '"Interaction signifies
activity with others and being influenced by them in turn.'" She warns
home economists that:

Interaction is a dangerous undertaking, for those who
participate in it are changed by the experience. And

change is exciting as a topic of conversation but traumatic

as an event. Whenever two groups interact, they act upon

one another to the point that neither -is quite as it was

before (32). :

The idea of change brought about by interaction is basic to this
study, If interaction techniques are utilized in the high school gain-

ful employment programs, it is hoped that change can take place and

that the programs will continue to grow and strengthen.
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In summary a definition, of interaction, drawn from the ideas by

2

the various authors cited above, follows: Interaction is mutual,

reciprocal action on the part of two or more persons in a sequence of

behaviors, responding to stimuli, and resulting in change. This defi-

nition is adopted for use by the writer.b

Kinds or Types of Interaction

Some hint of the kinds or types of interaction is.made in the
section on definition of interaction. The investigator has found
little repetition in the literature as various authors refer to kinds
or types of interaction. It seems that the kinds or types of inter=-
action are s¢ designated according to the discipline under which inter-

action is being discussed or the way in which it is defined,

Dalton (9 ), in his book Personality and Social Interaction, iden=
tifies three components of the interaction process. The units of con-
sideration are listed as follows with a brief explanation:

(1) Dyadic relationship--~a unit of consideration simpler than the

total psychological field, it is a relationship between two people.

(2) Stimulus-~anything which arouses action in the individual,
therefore, when two individuals are interacting each feacts to the
stimulus of the other. Stimulating conditions are classified as exter-
nal and internal.

- (3) Response~~-composed of two parts on behalf of each partici-
pant: (a) response to imitial action amnd (b) responseito the effect
perceivéd in the other as a result of the stimulus, Dalton (9 ) further
explains that the second type ofiresponse provides the best example of

mutual interaction or communication. Additional discussion of
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communication and interaction will follow in a later part of the review
of literéture entitled Settings énd Conditiongvfor.Interactiono

McCall and Simmons (33) also refer to the dyadic relationship of
interaction. They suggest that such interpersonal relationships have
distinct features such as uniqueness, intimacy, and consecration.

Two différent writings deal with unilateral and bilateral forms
of interaction, Néwcomb, Turner, and Converse (40) in listing ''Some
Forms of Interactioﬂ" categorize unilateral effects and reciprocal
effects under interpersohal ;nfluence. They define unilateral effects
as ", « . any response by one person to another . . . [or] e o o an
instance of.influence upon the responder." Reciprocal effects "o « .
have to do with the simultaneous effects of two or more persons upon
each other." Edelson and Jones (12) refer to these same two types of
interaction with terminology varyiﬁg somewhat. Unilateral interaction
occurs when ". . . one individual is expressing and thé‘other is
receiving." Bilateral interaction occurs whén "e. o » both individuals
[are] expressing and receiving reciprocally.'" It is also pointed out
in the same article that interaction occurs on conscious as well as
unconscious levels of expresgion and reception (12).

Various authors (48, 43, 18, 29) write about face-to=-face
interaction according to the units of organization in which it occurs.
The two divisions are:

(1) Unfocused interaction~--consisting ". . . of those interper-

sonal communications that result solely by virtue of persons being in
one another's presence . . . while each modifies his own because he

himself is under abservation (18),"
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(2) Focused interactfon~-occurring ", « o when people effectively
agree to sustain fdr a single focus of cognitive and visual attention
as in a conversation, a board game, or a joint task sustained by a
close face;to;face ci;cle of contributors (18)."

Goffman (18) calls ". . . the natural unit of social organization

in which focused interaction occurs a focused gathering, or an encoun-

ter, or a situated activity system.'" According to Goffman (18), the

study of focused gatherings has beén‘recently stimulated by small group
analysis. It seems evident that facé-to-face interaction involves
pérsons in both individual and group situations.

In a report of a conference sponsored by the National Education
Association to study educa;ional television the participants identified
the kinds of interaction ", . acéording to the amount of direct
yéontact ppssible between the teacher and the learner or between the
médium and the‘learner (15)«" The publication contains an elaboration
of three kinds of interaction with diagrams. They are identified as
follows with brief comments:

(1) Live Interaction--". . . characterized by adjustive responses

« » o two people talking together, a conversation or dialogic rela=-
tionship (15)."

(2) Quasi-Interaction--designated as ", , . interaction by iden-

tification with one's representatives. « o (15)," An example is, the
use of a panel.

(3) Simulated Interaction--stimuli organized '". . . in terms of

the responses they predict will have been aroused (15)."
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The same NEA publication'includes a discussion of organisms, such
as interaction between learner and learner, in which interaction takes
'élace eiﬁher directly or,ihdirectly. Here again, inference is made to
face:to;face interaction with bilateral and unilateral effects.

Hépkins (29), rather than listing kinds orbtypes of interaction,
refers to levels of cooperative interaction. This, too, has meaning
in the overall process of interaction as cooperation is an important
element in it. The levels that Hopkins (29) identifies‘éfe listed in
ascgnding order: (1) compuision, (2) compromise, (3) ekploitatién,
(4) bargaining, (5) leadership, and (6) democratic coopef;tion.

Bogardus ( 4) in writing about the Fundamentals of Social Psy-

chology states that "Interaction assumes forﬁ under five-fold inter-
locking patterns: (1) inherited tendenéies, (2) enviroﬁmental face
tbrs, (3) :spatial relationships, (4) cultural relationships, and
(5) daily experiences,"

Certainly these interstimqlation patterns might apply to any of
the kiﬁds and types of interaction described above. However, they
- could be considered as important elements in a setting for.intéraction.
The next section of the review of literature wiil deal with the settings
for interaction. i

In summary; there is no precise list of kinds or types of inter=-
action, but ipstead a list is set up in terms of the definition and
. the context of interaction. It is well to emphasize at this point
that the above discussion of the kinds andvtypes of interaction may
be applicable for groups as well as individuals. Interaction involving

both groups and individuals is basic to this investigation, since
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opportunities for interaction involve both individuals and groups.

Setting and Conditions for Interaction:

Although the kinds and types of interaction described previously
appear to be quite different, there are some elements of similarity,
One such group of similarities may be found in the setting for inter-

action. Gutsch (20) describes some common elements of interaction

settings in a 1967 Guidance Journal article. The elements were listed
and defined as follows: .

D Pattern--implies that within a one-to-one relationship a
thematic pattern emefggs with a sequence of ideas and events.

(2) Egggg--usua11§ refer to thoughts, and they seem inseparable
from events as a person is experiencing an ideas-events sequence,

(3) Events--refer to any activity which is functionally connected

with a previous event through training. The term situational event is
used when referring to events external or internal for the individual,

(4) Values--serve as a reference point for action and determine
to some degree the intensivepess with which such action is initiated.
Values are strengthened by drives and activated by cues.,

Other elements are identified invadditional wofks of literature,
Strauss ( 48) also refers. to cues, but in relation to motivation.
Interaction requires motivation and perhaps the cue for this lies
within a person's set of values. McGall and Simmons (33) also deal

with motivation in their writing on Identities and Interaction.

Homens (26) explains that one must have freedom and time within
the environment to permit interaction. Bales and Borgotta (2 ) also

says that time is needed for interaction to take place. A NEA (15)
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publication refers to the problem of time and states that delayed
interaction mayvstill serve learning. Moore (35) says interaction
is continuous,

Moore (35) emphasizes the importance of communication as the "key"
to the procéssvof interaction by stating, "All of social interaction
has its being in communication,” Dalton (9 ), in agreement with Moore,
states that "Communication, the key to interaction, occurs as a result
of the concrete acts of oné partybto the dyad which are perceived by
the other as cues to his own action.®” Dalton (9 ) further indicates
that communication is affected by three mediating agencies: (1) ver-
balization, (2) goalndirected action, and (3) non-verbal expressive
acts.

Glanzer and Glaser (17) graphically present communication struc-
tures which may represent individual or group interaction and thus may

be applied to the six. opportunities identified by the investigator,

Examples of such communication structures are as- follows:

Circle Wheel
0 0 .0
VAN W%
0 'g. zpﬁ&
0y
0% 0 o o
continuous one person is the cen-

interaction going
back to originator

ter~or~hub=around which
the interaction revolves

Chain Y
0 0 0
3 N 7
0 0
¢ T
0 4]
2 ¢
Q. 0

.unilateral or bilateral interaction
going from one person to another

same as chain except originates

from two sources
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By developing skills in communication, regérdless of the struce
ture, persons are better preparéd to see interaction in the social
world. The social world is a broad setting for interaction, and it is
often referred to in literature.

Even a broader setting for iﬁteraction is the environment,
Zaleznik and Moment (54) refer tojenvironmental determinants as ". . .
influences toutside! the group or the interpersonal relationship."

The elemgnts of.interaction as‘discusséd above could be classified
as external or internal determinants of the environment. However,
these elements;-patte;ns, ideas, events, values, motives, time, free-
dbm, communication, and communication structures--are all a part of

the total environment or social realm of life which provides the set-

ting or condition conducive to interaction in the environment,
Gainful Employment in Home Economics

This section of the review of literature will be a review of
gainful employment, or the océupational phase, in home economics‘and
vocational-technical education. This will(serve as a background of
understanding for gainful employment programs., The reader is directed
to the Background of the Study in Chapter I for additional information
on the gainful employment aspect of home economics,

Since the passage of the Vocational Education Act of 1963, there
‘has been the sfimulus for home ecoﬁomics leaders to extend their
- program to include education for employment. By so doing, it may be
possible for héme economists to make their contribution toward meeting

the challenges of the far-reaching social problems of unemployment,

school dropouts, automation, poverty, mobile population, technological
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developments, population expolsion, and women in the world of work.
As Hill (24) reviews the past 50 years in home economics for the

American Vocational Journal, purposes are discussed in keeping with

these challenges., These following statements of educational purposes
or goals incorporate responsibilities usually accepted as contribu-
tions by home economicss

1., Improve the quality of family living so all families
may provide the needs basic to.the development of
individuals and to the maintenance of good mental
health,

2. Develop abilities needed for the occupation of
homemaking=~guidance of children, management of
resources, and feeding, clothing and housing fami-
lies,

3. Enable families to fulfill their functions as basic
economic units of the society--development, alloca-
tion and expenditure of family resources.

4, Develop occupational competence in a variety of
occupations, other than homemaking within one’s own
home; help meet manpower needs of our society;
enable persons to increase financial resources of
families.

Even after a half century there is still dilemma over the multiple
purposes of home economics. Perhaps home economics has had goals
involving occupational education since its beginning, but as was
brought out previously, woman's occupational role has changed from
homemaking to a dual role of homemaker and wage earner., However,

education for employment has gained in stature since the 1963 Voca-

tional Education Act. Just as Friedam +(16), who is representative
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of popular writers, has recognized a new dimension for womankind--

the "individual,"

so has Simpson (44), representing vocational education, recognized

a new dimension for home economics education--the "occupational.!

WDQQUPa+iono\"

Simpson (45) feels‘that there is an area of commonality amoﬁg the
three dimensions of home economics and that the changing roles of
women are at the core of this commonality. As the réles for women
‘change, it is anticipated that home ecqnomics‘will continue to pre-
pare women to fulfill their roles.
Looking more closely at the background of these new dimensions
it is found that they are related to reports of the Presidential

Committee, The American Woman and Education for a Changing World of

Work. Facts concerning women in the world of work can be seen more
E—————



25

clearly because of the first report, and the results of the latter
report was the Vocational Education Act of 1963 and the gainful employ-
meént program in home economics. "One worker in three is a woman,

[and] the forecast [for woman workers] is for 30 million in 1970 (1 )."

Of every ten youngsters now in grade schoolw~three will

not finish high school-~seven will earn a high school

diploma-~three will go to work, some as wives and mothers--

‘four will continue their education--only two will finish

four years of college (13). :

Statistics such as these point up the extent of the challenge for
employment education. Home economists have tréditionally been inter-
ested in preparing women to fulfill their :oles; and in preparing
youth for their place in society, Gainful employment courses across
the nation are attempting to meet the challenges emphasized in these.
two presidential reports.

As was previously implied, education for employment in home
economics is not new but can be traced back further than the presi-
dential studies or committee recommendations cited. Spafford (46)
wrote about it in 1940:

An examination of curriculum materials of vocational
programs show little attention being given to employment
aspects, either guidance into or education for wage-
earning vocations. The school may do several things along

these lines without interferring with the achlevement of
its homemaking purposes.

Spafford (47) continued by giving several possibilities, and wrote
again in 1942:

The findings of one's relation to and place in the
vocational world and preparing For 1t is the flftﬁ_major
purpose of importance to home economics. s « o The field
has much to offer in 1ncrea51ng the general employabil-
ity and job satisfaction for all young people. Many
types of occupations grow out of home economics, some of
a semi~skilled type, others of a professional nature.
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The occupational phase of home economics as it is recognized
today is not designed to interfere with the homemaking phase of home
economics, but to expand or supplement‘it; The commonalities of the
two phases illustrate that there is a Eody of knowledge and an area
of skill in home economics that would serve to prepare a person for
an oécupation. The preparation for an occupation using home economics
kﬁowledge and skills is designed for both youth and adult, Coprse
offerings in home ecbnomics may ﬁake many approaches--there are offer-
ings in the vocational departments of comprehen;ive high schools;
there are special schools, such as the area-vocational and the trade
schools, which serve the secondary level; and‘there are post~secondary
‘schools and the épecial adult programs which also offer home economics
training.

| The structure of the gainful employment or occupational program
will vary from state to state acrbsé the nation; In Oklahoma, the
state plan seems to call for gainful employment courses revolving
around a specific occupation or cluster of occupations. At thevsecon-
dary level these courses are offered in the traditional high scho§1 as
well as aréa vocational schools., In Stillwater, the courses included
in the gainful employment pilot program have been child care services,
clothing services, and food services. The promotion of successful
géinful employment programs through the utilization of interaction

techniques is the primary concern of this study.
Opportunities for Interaction

The final section of the review of literature will deal with

_opportunities for interaction. Six opportunities for interaction



27

have been identified for use in this study as a result of the review

of literature and the investigator's experience with gainful employment
fesearch projects. The opportunities that tend to promote interaction
are (1) advisory committee meetings, (2) community involvements,

(3) employer conferences, (&) parent contacts, (5) staff meetings, and
(6)'student contactse They will be reviewed in this order in the

discussion that fdllows.

Advisory Committee Meetings

The Vocational Education Act of 1963 established an Advisory
Committee on Vocational Education in section nine of the act. The
commi;tee is appointed by the Commissioner with the endorsement of the
Seéretary of Health, Education, and Welfare, The commissioner is
chairman with a committee of one representative from each of the
departmen;s of Agficulture, Commerce, and Labor and twelve other
appointive members with varying qualifications and interests. The
Advisory Committee meets at least twice a year or at the call of the
éhairman. The committee shall advise the commissioner in his adminis-
tration of the 1963 act, the Vocational Act‘of'l946, any supplementary
acts, and also state plans or projects (42).

As is recognized here, the Vbcational Education Act of 1963
involves the establishmént of an advisory committee which aids in the
administration of the act, Similarly, in the implementation of the
act, the establishment of gainful employment programs in Vocational

Home Economics calls for the organization of an Advisory Committee.

Nelson (39), in an American Vocational Journal article entitled "200



28

Advisors Serve Trade Tech', recommends the establishment of an advisory
coﬁmittee as the firstbstep in starting a new program. Certainly, if
the greatest benefit is to be derived‘from an advisory committee it
should be organized as an‘integral part of a new program. Also, it is
hoped that the meetings of the‘advisory committee will provide an oppor-
tunity for interaction that will help to promote the success of the

program.

Community Involvement by Surveys

"Gaining an insight into a community can only be acquired by mix~
ing and talking with people in various walks of life (22)." It seems
that advisory committee meetings, as previously discussed, parent
contacts, employer conferences, and possible staff meetings and student
contacts serve as a means of involving the vocational home economics
teacher in the community, and thus with people of various walks of
life« In a publication by the U. S. Department of Health, Education, - -
and Welfare entitled "Homemaking Education Programs for Adults," a
question is asked in regard to getting to know the adults in a commun-
ity. The answer was given as follows and has relevance to this dis-
cussion:

Visits to home; simple questionnaires answered by

adults; informal conversations and planned interviews with

such key people as ministers, business executives, and

school administrators; and close cooperation with parent

teacher associations, women's clubs, church and other com-

munity groups may help acquaint the teachers with adult

needs and interests (27).

Hatcher and Andrews (22) suggest a list of activities similar to the

above for helping the teacher to know the community. At any rate,

participation in the activities on the above list would provide the
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teacher the opportunity for interaction within the community whether
her area of concern is adult education or work experience programs.

With the establishment of the work experience programs, knowing
the community or becoming involved in the community has become even
more important since the community is a classroom for work experience
programs (14). Pearce (41) has written a journal article entitled,
"Vocational Education [is] a‘Community.Responsibiiity;" However,
obtaining community cooperation for a work experience program‘possesses
an.even greater need for 'knowing the community."

To locate resourc; persons, work stations and job possibilities
requires broad community involvements. Doing a community survey is
sugggsted as one of the essential activities in the establishment of an
voccupational tfaining program. The survey provides opportunity for

getting to know the community.

Employer Conference

A list of responsibilities for the teacher-coordihaﬁor includes_
items which refer to confering with employers (5 ). When the employér
accepts the respénsibility of training student workers he (the employer)
be;omes a teaching colleague., It is the obligation of the teacher-
coordinator to see that the teaching qolleague undérstands the purpose
of the program and the part to be played. Gonsistent logg-term
direction which will link the employer closer to the 5chool can best
be achieved through employer conferences (21).

Conferences may be formal or.informal in nature. According to
Telfer and Sleeper (49), “In the formal conference, topics of immediate

concern to both the classroom teacher and the . . . [employer] are

an
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discussed."” Both of these types of conferences promote interaction
of teacher and employer. Regularly scheduled, formal conferences may
serve one function, while. the informal conference that just seems to
happen when there is a need for communications may fulfill still

another function (49),

Parent Contacts

Parent contacts may vary from the traditional '"back=-to-school"
nights and open houses to the "Kaffeeklatsches" of one school system
where parents.and school officials met informally for a coffee hour
(52). Chance meetings of parent and teacher may also provide oppor-
tunity for interaction. There are no infallible rules or formulas
for promoting interaction through parent contacts. The personality of
each parent and each teacher, as well as each situation, is unique;
therefore, each contact is different (37).

In vocational home economics the customary contact with parents
has been by making visits to the student's home. Home visits in rela-
tion to the occupational phase of home economics have changed in pur=
pose somewhat but not in procedure. In regard to home visits, Hatcher
and Andrews (22) state that:

It is difficult to make specific recommendations in
reference to home visits that will be applicable to all

teachers. Differences in local attitudes and customs and

in the purpose of a visit affect the way in which visit-

ing is carried out. There are, however, certain general

considerations that every teacher needs to keep in mind,

General considerations for making home visits, such as those referred

to by Hatcher and Andrews, will be presented under guidelines for pro-

moting interaction in parent contacts by home visits..
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Staff Meetings

The vocational home economics teacher may.havé opportunity to
participate in staff meetings of various types or levels. The étate
staff may invite teachers to participate in their meetings. There are
the staff or faculty meetings called by the local administrators which
all faculty members arelrequired to attend. If the teacher has cer-
tain auxiliafy staff working with her to handle routine duties then the
teacher has a staff to work with. Edelfelt (1l1) refers to a system
e o ;bwhich inVOlvés a cooperative effort by teachers, teacher aids,
consultants, and othé? suppogt personnel . .'..[as being] thé central
focus of the 'Teacher and His Staff'," To coordinate the efforts of
all these people and to effectively utilize the services of the staff
the teacher should hold staff meetings.

With the expansion of vocational home economics to include the

~occupational phase, multi-staff departments are becoming more common.
Therefore, it may be necessary for departmental staff meetings to be
held, Also in éooperative programs where several‘vocationai teachérs
join forces to teach a work experience program, ;t is necessary to
have staff meetings as a tool for coordination.

In the case of the Stillwater Pilot Program, staff meetings were
held weekly to coordinate the activities of the local high school
teachers with those of the research team, Since the pilot program was

a joint endeavor, staff meetings were a necessity.
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Student Contacts

The forces abounding in our sociéty are the best signs to look
for in predictiné the way the gecondary schools are going to move.
When society became concerned about s;udents who do badly in school,
who drop out, whose occupati;nal prospects are dim, fhe'following

question was asked, " 'What can the school really do to help these

,yoﬁngsters get their toe in the economic door?! EVocational educators

posed an answer, ]| + » . more vocational education (53)." Wilhems
(53), the associate secfetary of the Ngtioﬂal Association of Sécondary
School Principals, states: 'When céﬁgress passed the radically new
Vocational Act of 1963, it not only added hundreds of millions in
~ funds but also 'opened up' the whole [scﬁool] structure to encourage
a great diversity of offerings." This, of cours;, broadened student
contacts in the public school; at the secondary level,

Home economics teachers are accustomed to student contacts that
are provided through cJassroom.experiénces, and possibly contacts
© provided with extra-curricular activ;ties, such as FHA. However, the
home economics education field has recently made provisioh for a new
dimqnsionbof student contéctse-those that accompany a gainful employ-
mént program or the occupational phése of home economics.‘iVenn (50)
says, "Occppational education must « . « become a fundamental part of
the total educational program for every individual." Certainly, the
broadening of vocational offerings has resulted in a greater potential
for contacts with students, 5pe§ifica11y in the area of work exper=

iences.
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Summary

In summary, the investigator has reviewed lite:ature on the sub-
jects of iﬁter;ction, gainful emplqyment, and opportunities fgf inter-
actionlin the high‘school gainful empioyment program. In reviewing
interaction a definition was made, and the kinds and types of inter-
action were identified. Also, settings conducive to interaction were
discussed.

A brief background of gainful employment in home economics was

! ! .
presented to aid in the oyerall understanding of the invgspigation.
The opportunities for interaction in the high séhool gainful employ-
ment pfogram were identified, along with a brief. background for each.
Thus, questions one and two of the study were answered. Answering
question one involved the formulation of a definition of interaction.
Parts "a" and '"b" of the question referred to the kinds ;nd types of
interaction and the settings and conditions conducive to iﬁgeraction.
Question two refers to the opportunities for ;nteraction in the high

school gainful employment program,



CHAPTER III
GUIDELINES FOR PROMOTING INTERACTION BY SIX OPPORTUNITIES
Introduction and General Procedure

Reason indicates that every educational program should Have some
estéblished criteria or guidelines. When new programs are deQelopedB
guidelines for working with the programs are likely to evolve, Iﬁ is
the guidelines that come out of experiences of others that facilitate
the establishment of future programs.

Since the establishment of the Vocational Act of 1963 various sets
of guidelines have been developed regarding occupational training or
work experiencé programs, .Juergenson (31), from the field of agriculm
ture developed some guidelines for “Planninngork Expérienceo”v From
the field of business, Neel (38) developed "Guide Lihes for a Work
Experience Program,"

Other groups or writers (25, 3, 22, 8) have presented. guidelines
for certain phasés of a work experience program, and have labeled them
"suggestions” or "ideds" éccording to the subjects of . the guideiineso
To the knowledge of the investigator there has not been a set of guidew
lineé developed regarding the work experience programs -in home eco=
nomics. Therefore, in this chapter, an account of the development of
guidelines for six different aspects of the gainful employment or work
VgXperience program will bergiyeno .The guidelines were develpped to pro-

mote interaction in the high schoolmgainful employment program and are

34
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presented in six sets, one.for each of the following topics: advisory
committee meetings, community involvements, employer conferences,

parent contacts, staff meetings, and student contacts.

Deyelopment of Guidelines

The six sets of guidelines were developed from two main sources,
One was a review of literature in the areas of cooperative business
programs, agricultural occupations, trade and industry programs, voca-
;ional home economics programs, and vocational education in general.
The othér source was the investigator's expéxience as a member of a
gainful employment research team at Oklahoma State University from the
summer of 1965 through the‘summer of 1968. The'research team experience
involved participation in a research project sponsored by the United

States Office of Education which was entitled Pilot Study for Gainful

Employment in Home Economics. As a part of this project the investi-

gator taught a child care service class at G. E. Donart High Scﬁool,

Stillwater, Oklahoma. A blending and refinement of inforﬁation from the
two sources resulted in six sets of guidelines for promoting interaction
in the high school gaiﬁful emp loyment program.' The guidelines were thgn

reviewed by a "panel of experts.”

Panel of Experts

The‘"panel of experts" or "board of judges'" was composed of the
teachers of pilot programs in gainful employﬁent in Oklahoma, and the
special assistant in gainful'employment from the state department of

vocational home economics. The teachers from the pilot programs were
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selected to participate because the guidelines were developed by the
writer who participated in a similar type of program. The special
assistant was selected because of her valuable contribution to the
estabiishment of gainful employment programs in Oklahoma. The cdmplete
list»of teachers involved in pilot programs was>obtain¢d from the
special assistant in gainful employment.

Other than the investigator there are six teachers participating
in the gainful employment pilot programs in Oklahomao' One of these
teachers was eliminated from the. panel due to the uniqueness of the
situation with which she was working at the Oklahoma School for the
Deaf, The guidelines being developed would not be applicable to a
residential type school or to youth with special needs.

The six sets of guidelines were mailed to the other teachers of
the pilot programs as well as to‘the‘Special assistant from the étate
department. A cover letter and a stamped, sglf»addressed envelope
was'iﬁcluded. In the cover letter (Sge Appendix A) the respondents
were instructed to discounf any set of‘guidelines on a subject with
which they had not had experience.

The panel members wére instructed to rate each guideline of each
set according to their experiences as to high importance, moderate
importance, or low importance:in promoting interaction., The instru=-
ment or list of guidelines was so arrdnged that the panel members could
cthk their reaction to high, moderate, or low importance in appro-
priate blanks to the right of each statement or guideline. When the
panel meﬁbers returned the sets of guidelines the responses were tabu-
lated to £e used as a basis for setting up a revised set of guidelines

for each opportunity for interaction.



37

Procedure Followed for Each Opportunity

Each of the six opportunities for promoting interaction previously
identified will be treated by steps described in the paragraphs that
follow. Howéver, after this explanation of commonvprocedure, the six
opportunities will be dealt with in separate sections.

Step One. First, a definition for the specific opportunity for

interaction will be given. The definitions will come principally from

two sources: Good's (19) Dictionary of Education and an American Voca-

tional Association (10) publication, Definitions of Terms in Vocational

3

Education and Practical Arts Educatione

Step Two. The type of iﬁteraction promoted by each opportunity
will be identified, and a schematic presentaﬁion of ;he communication
system provided by the opportunity for interaction wilibbe shown.

Step Three. Each opportunity for interaction will be discussed as
it applies to thé gainful emp1§yment program. The discussion will go
from the broad emphasis of vocational education to the specific.emphasis
in gainful employment in home economics as used in the Stillwater
School System.

Step Eggg. The guideiines for promo;ing interaction with a speci-
fic opportunity will be presented by a statement of the emphasis of the
guidelines, and by a listing of the revised set of guidelines. The
list of guidelines will be divided according to considerations before,
during, and after the individual or group activity permitting opportun-

ities for interaction.
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Step Five. The response of the panel of experts will be summarized
by the presentation of a revised set of guidelines., The criterion for
the inclusion of the guideline will involve a cut-off point of 60%.
In other words, if 66% or more of the panel rated the guideline of high
importance, it will be retained. ‘At the time of this writing one of
the panel members had not returned the éacketvof’guidelines, so her
responses are obviously omitted from the'ﬁindihgs. This lessened the
~number of pdtential panel members by one, making a total of five respon-
denﬁs on the panel.

Step Six. An application or illustration of selected guidelines
v fqr_promoting interacﬁion within each of tﬁe épecific opportunities
will be drawn from the experiences of the mgmbers of the research team,
Case studies, situations, and proéedures will be described that have
occurred during the thrée-year pilot étudy of gainful e&ployment iﬁ
Stillwater. | |

EEER gsxgg. Lastly, suggestions for evaluating each set of the
guidelines in regard to the promotion of interaction will be made.
Meﬁhods will be suggested that may be‘used’in evalﬁating the success,
degree, or presence of interaction promoted by an opportunity or activ-
ity

In summary, each of the opportunities for interaction will be con=
sidered separately in relation to the following factors:

(1) A definition of the opportunity

(2) The type of interaction promoted by the opportunity

(3) The emphasis of the opportunity in the gainful employment

program
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(5)

(6)

(n
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A presentation of guidelines for promoting interaction with

the sbecific opportunity

An account of the response to the guidelines by the panel of
experts | |

Application or illustration of selected guidelines for a

specific opportunity

‘Appropriate methods of evaluation for the interaction pro-

moted by each opportunity.

Advisory Committee Meetings

Definition of Advisory Committee Meetings

An advisory committee meeting, as the term is used in this dis-

cussion, is based on a definition of an advisory committee from a

publication of the American Vocational Association. It is a meeting

attended by

--a group of persons,.[including key persons within as well
as] outside the educational profession, selected for the
purpose of offering advice and counsel to the school regard-
ing the vocational program. Members are representatives

of the people who are interested in activities with which
the vocational program is concerned (10).

Types of Interaction Promoted

Whether the advisory committee is general or specific, permanent

or temporary, the interaction that takes place as members meet together

may be generally classified as group interaction. The interaction may

be unilaterdl as well as bilateral and certainly face-to-face, mostly

focused as opposed to unfocused. The council meeting might include

administrators, high school counselors and other school officials,
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employers or other community representatives, and resource persons
such as the county health nurse and subject matter Specialists. Pat-
terning after Glanzer and Glaser (17), an illustration of the type of
network that evolves,dug to interaction in a group, and in this case
an advisory committee meeting for a food‘service class, the following

diagram is given:

Wheel Type Network

owner of a food service 0 0 administrator
establishment $\\\\$
' _ 0 teacher coordinator as
2///22 F\\\\}‘chairman
subject matter speC1allst 0 0 high school cafeteria
at univer51ty S ' manager

The circles in the diagram represent the people as labeled, and the
sﬁokes‘rebresent thgﬂpaths of communication. In the case of this net-
work the group members are intéragting with the chairman. Interaction
would also take place between members. ' The number of spokes comingb

from the hub will vary with the number of members on the advisory coun-

cil,

Emphasis in the Gainful Employment Program

There are various type#féf advisory committees-~general, depart-
mental, craft, state or area-wide advisory groupg, and national advi-
sory érﬁups such as those referred to in the review of literature iq
connection with thé Vocational Act of 1963, All of these groups affect
either directly or indirectly the high school gainfﬁl emp loyment pré;

gram., Advisory committee meetings can have various functions according
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to committee type. The function can be very specific as is implied in
‘the diagram referring to the food service class, or the function can be
more general, as in the area of communication‘between schodl and com-
munity., Interaction can‘take place beyond the confines of an advisory
committeevand its meeting.‘ It is hoped that having an advisory commit-
tee meeting does érovidg opportunity for:interaction for the teacher-

coordinator of the high school gainful employment program.

Presentation of Guidelines

The following presentation of guideliﬁes for promoting interaction
duriﬁg an advisory committee meeting is divided into three parts:
(1) considerations before the meeting, (2) considerations during the
meeting, and (3)‘considerations after thé meeting. It should be empha-
sized that plans should Be made before the meetihg in order to provide
the setting for interaction during the meeting. Considerations after
the meeting may serve as a type of evaluatioﬁ and follow through.

Guidelines for Promoting Interaction‘During
an Advisory Committee Meeting

"Advisory Committee Meeting:

The idea of having advisory committees is not new to home econom-
jics. However, with the new emphasis in vocational education, advisory
committees have gained importance. Various authorities suggest that
organizing an advisory committee is the first step in beginning an occu-
pational training program. The guidelines that follow were written
with the assumption that working with an advisory committee is a

responsibility of the gainful employment teacher.
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The percentage figure in parentheses found at the end of each

~guideline indicates a rating of high importance by the panel of experts.

Considerations Before the»Meeting.

l. The school administration should be consulted before any
action 1s taken regarding plans forvorgénization or function of an
advisory committee. (100%) | |

2. Representative committee members shoﬁld be selected in rela-
tion to their potential contributions to the success of the program.
(100%) |

3. The funcﬁion, purpose, or goals of the advi;ory committee
should be clearly defined for all concerned. (100%)

4, The size of the advisory committee should be -determined by
its functions. (75%)

S5 the frequency of required meetings should be considered in
determining the size of the advisory coﬁmittee; (75%)

6. The length of term of service and plans for termination of
the advisory committee should be designated at the time bf committee
organization. (75%)

7. A competent chairman should be selected from the membership.
(100%) | o

8. Each committee member should‘be notified well in advance as

to time, place, and date of the meeting. (100%)

. .Considerations During the Meeting.

l. Each member should be given an opportunity to express his

ideas, makihg him feel that his contributions are valuable. (75%)_
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2, The atmosphere for the meeting sh§u1d be made as relaxed as
possible. (75%) |

3. Each committee meﬁber should be provided opportunity to
becomelacquainted with the program, its curriculum, policies, objec-
tives, énd personnel. (100%)

4, A deadline for the work of the committee should be set to
keep up interest; however, important decisions should be made only

after there has been time for thought. (75%)

...Considerations After‘the_Meeting.

l. Before committee reports and recommgndations are made public,
the individual and/or institutionsvdireétly involved in the gainful
employment program should be informedvip writing of the advisory com-
mittee actioh. (75%)

The above set of gﬁidelines is considered a révised list in accor-

dance with the response of the panel of experts.

Application or Illustration of Guidelines

No attempt will be made to apply or illustrate each of the éstab-
lished guidelines on the revised set. A record has been képt for the
past three years of the activitiés of the advisory committee for Voca-
tional Homé Economics in the Stillwater School Systems. Examples will
be taken from théée records in an attempt to illustrate the selected

‘guidelines.
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.CGonsiderations Before the Meeting.

Guidelines

l. The school administration should be consulted before any
action is taken regarding plans.for.organization or function of an
advisory committee.

IYAEBIication: The first two years of the program the administrators
of the local junior high and senior high schools were contacted and
invitgd to the advisory committee meetings,-before any contacts were
made with other members of the adviéory committee., The fuqctions and
purposes of these meetings were general in nature.

At the beginning of the 1967-1968 school year, plans were made to
formuléte an advisory committee with a very specific function. The
identified function was to examine and study facilities of the home
economics department at C. E. Donart High School in relation to the
goals of both the home and family living programs and the gainful
employment program. An administrator was appfoached with the pléns
and function. for the 1967-1968 advisory committee and the teachers
organizing the committee were discouraged to the extent that the plans
were discarded. The administratién felt that a study 6f facilities
could be approached better by other procedures. This situation illus-
trates the importance of consulting an administrator before taking any
official action regardiné the orgénization of an advisory committee.

Guideline:

2. Representative commiftee members should be selected in'rela-

. !
tion to their potential contributions to the success of the program.
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Applications Thevmembership list of the 1966-1967 advisory com-
~mittee included persons from various aspects of school and community
life. There were representatives from local business, subject matter
specialiéts from Oklahoma State University, homemakers and parents, the
ministerial;alliance, the state vocational home economics staff, and
the local administration and school counselingvdepartment. Community.

. agencies such as the public health department, gas company, and news
media were also represented. This was a broad representation for an
advisory committee, but since the committee se;ved both aspects of home
economics at tﬁe junior and senior high schoois, if needed to be broad.

~ Guideline:

3. The function, purpose, or goals of the advisory committee
should be clearly defined for all concerned.

Application: 1In all cases when an adviso:y committee meeting was
calle& a let;ef including an explanation of the function, purpose, or
goais preceded the méeting. In one letter a sentence read, "The pur-
pose of this meeting will be to acquaint you with other committee
members and our program.' In another memo sent, the statement of the
purbose was a little more indirect, It read, "It is our desirevto call
the advisory committée together for an evaluation session and to make
some future plans." Both of these 1e££ers (See Appendix B) were
written regarding advisory committee meetings duriﬁg the 1966-1967
school year. One letter was for the mee§ing at the beginning of the
year and the other letter was at the end of the year.

. Guideline:
8. < Each committee member should be notified well in advance as

.to time, place, and date of the meeting.
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Application: The letters described above have reference to time,
place, and date of the advisory committee meeting. The letter dated
September 16, 1966, includes the statement, "The first meeting will be
September 22, 1966, at the C. E. Donart High School Home Economics
Department at 3:30 p.m." The memo sent in regard to the evaluation
meeting at the end of the year included this statement, '‘You will be
contacted later és to the exact time and place of the meeting.' The
questionnaire accompanying the memo included an item in reference to
time and date of the meeting. (See Appendix B for the complete ques-
tionnaire)

Considerations During the Meeting.

Guldeline:

2. The atmosphere for the committee meeting should be made as
relaxed as possible, |

Application: At the first advisory committee meeting of the
1966-1968 school yeaf, refre#hments were served before the meeting
began. This provided an informal period for visiting. The meeting
room was arranged so that all members could sit at tables that were
arranged in a “U" shape. The tables provided an easy place to rest
plates and cups while eating, and later on a‘place to write,
o Guidelines

3. Eaéﬁ committee member should be provided opportunity to become
acquainted with the program, its curriculum, policies, objectives and
personnel.

Application: At the fall meeting in 1966 a folder was prepared

for each committee member. The contents of the folder were as followss
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a) Agenda for the Meeting

b) A List of Advisory Committee Members

c) Preplans for Classwork for Homemaking I (Junior High);

Homemaking II, ITI, IV (High School), and Child Care - -
Services, Glothing Services, Food Services, and Job Orien-
tation in Gainful Employment

d) Information Sheets for Counselors and Students on Gainful

Employment on each of the three services

e) Pamphlet from the state office, “Opporﬁunities in Homé Eco-

nomics Education in Oklahoma for Students and Adults"

f) Pamphlet, “"FHA in Focus."

Each folder was labeled with a committee member's name. The
contents of the folder were examined during the meeting, and it was
suggested that the folder be takeh home for further study. The teacher
delivered the folders to advisory committee members who were unable to

attend the meeting..

Considerétions After the Meeting.~-Since several guidelines have
been eliminated by the panel's response, the investiéator does nof have
an illustration that could be categorized as high importance. For
example, newspaper publicity was given to the 1965:fa11 meeting, but
the guideline about publicity has been eliminated.

Suggested Methods of Evaluation for Interactlon Promoted By
" the Opportunity - R .

Methods for evaluating the effectiveness of an advisory committee

meeting as a method of promoting interaction are more subjective than
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objective. The methods of evaluation to be discussed are merely sug-
gested as means of evaluation that might be used.

If the interaction that‘occurs during the adviséry committee meet=-
ing is to be evéluated, some means of récording the communication pat-
terns that.occur during the méetiqg is appropriate, For example, an
observer could record the type of‘action and response of each advisory
committee member during the meeting, thén with this record a communica-
tion system or a sociomatrix could be compiled (36). This communica-
tion system or sociomatrix would show the total picture of the group
interaction that occurred during the meeting,

The accomplishﬁents of the purposes of the meeting and other
factors that could be an indication of a succéssfulfmeeting might be
developed as a checklist for each member to complete. This could be
an indication of group interaction if interaction was required to

accomplish the purposes of the meeting.

Summary of Advisory Committee Meetings

Advisory committee meetings are not new to vocational home eco~-
nomics programs, but they have received new emphasiglsince the Voca-
tional Act of 1963. It seems that the occupational phase of home
economics reqﬁires the organization of an advisory committee to assist
in carrying out the program.

Guidelines have been established that cover the function, organ-
ization, and other aspects‘of-pfomoting interaction at an advisory com-
mittee meeting. Examples of activities of work with adviso;& commit-

tees during the Stillwater Pilot Program serve as an application of the
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guidelines. Interaction, or the success or degree of interaction, may
be evaluated by various methods that are appropriate for indicating

the presence of interaction in any group meeting.

Community Involvement by Surveys

Definition of Community Involvement-=-Surveys

Community contacts or involvement mhy take different forms. One
of the most extensive ways to know the community, and recommended for
vocational education, is the community survey. Surveys in vocational
education are

¢« o« o a study to obtain necessary information as a basis for

the proper development of programs in vocational education.

It serves to identify the needs for vocational training,

recommend suitable types of classes, assist in the develop-

ment of new instructional processes, and evaluate the results

of work already done (10).

In some cases the term survey refers to community or occupational sur-

veys. All surveys have the same purpose--identifying the present sta-

tus of the community.

Types of Interaction Promoted

Community involvement may come in many forms if the vocational
home economics teacher follows the procedure suggested in Chapter II
for getting to know the community. If the teacher attends club meet-
ings or other group activities then the interaction is of the group
type. If she makes home visits or does interviews as a part of a
community survey, then the interaction is in the individual category.
Since the emphasis here is on the survey using the interview, the

individual interaction would be the most descriptive. As in the case
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of contacts by home visits and employer conferences, the interaction
may be further described as bilateral, face-to-face, and focused. The
communication system is represented with a chain network as follows
(17):

0 teacher or interviewer

% restaurant owner or interviewee
The person doing the interviewing, the interviewer, would most likely

remain the same in all encounters. However, the interviewee or respon-

dent would change.

Emphasis in the Gainful Employment Program

The concept of the '"community classroom'" is not new to vocational
home economics, but with the establishment of the occupational phase the
community offers an almost untapped resource., However, there must be
some means of utilizing community resources (30). It is the opinion of
the investigator that conducting a survey of the community is one of the
most efficient means of discovering resources for the occupational

phase of home economics.

Presentation of Guidelines

Again, the guidelines for promoting interaction in community
involvement by surveys are presented in three parts. They are con-
siderations before, during, and after the surveys. It is hoped that
this revised set of guidelines will assist the vocational home eco-

nomics teacher in knowing the community.
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Guidelines for Promoting Interaction During Community
Involvement by: Surveys

Community Involvement or Contacts:

The home economics teacher by position has for years been con-
sidered an acti?e community memﬁer; Knowing the community is one of
the prerequisites for establishing a curriculum for any home economics
programe. With‘the beginning of occupational training in home econ&mics
has come even greater necessity for knowing the communiﬁy. Various
authorities in vocational education have suggested the sﬁrvey as the
most effective procedure for the occupational training teacher to
follow in acquainting herself with the community. Promoting inperé
action during a community survey is the emphasis for this set of guide-
lines on community involvement.

The percentagebfigure in parentheses found at the end of each

guideline indicates a rating of high importance by the panel of experts.

Considerations Before the Survey.

1. The purpose of the survey should be cleagly in mind before
‘the details of the survey are pianned. (100%)

2. The administratioﬁ or school officials should be brought in
on the plans for the survey. (80%)

3. The interview schedules or questionnaires should be formulated
: in’the light of anticipated use of data. (100%)
4, Plans should be made in advance to code and tabulate the data

from the interviews. (100%)
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5. Technical or professional help should be consulted in the

construction of the interview schedule. (60%)

6. Sampling should be done carefully to avoid error and bias.
(80%)

7. iA pilot study should be conducted to peffec; the questionnairé
and practice interviewing techniqﬁes, (60%)

8. GCover letters explaining the pragram or purposes of the inter-

)
]

view should be sent to the prospective respondents. (80%)

9. The respondents should be contacted by telephone to schedule

the interview at their convenience. (80%)

Considerations During the Surveys,

l.. The interview should be conducted in private, informal sur=
roundings with a minimum of distractions and interruptions. (80%)

2. The interviewef?s opgning»remarks should be brief but at the
same tiﬁe serve as identification and.anvaéteﬁpt to establish rapport.
(ioo%)’ |

3. Simplicity of dress, the level of language suitable to the
occasion, and sincere interest in the respondents point.of view will
help gain acceptance for tﬁe interviewer., (100%)

4, 1If specific appointments have been made with the respondent
the interviewer should be punctual. (100%)

5. The interviewer's job should be fundamentally that‘of an
unopinionated reporter without showing surprise or disapproval of a

respondent's answer. (100%)
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6. The interviewers must ask every question written and in the
order prescribed, unless the directions on the questionnaire specifi-
cally direct skipping certain omes. (80%)

7. The respondent should be given ample time to reply, (80%)

8. During the interview, the interviewer should do the recording
of the responses to tﬁe items on the interview schedule to make for
consistency and accuracy. (60%)

9. The interviewer should be receptive to responses outside the
structure of the interview schedule. (80%) |

10. Thank the réspondent for his time,.cooperation, and helpful~

ness, (100%)

Considerations After the Survey.

1, The interviewer shou1d automatica1ly check each interview
schedule or response sheet after completiqn to avoid errors and omis-
sions. (80%)

2, Notés taken during an iﬁterview should bg expanded immediately
after the interview so that a clear impressioﬁ will be retained, (100%)

3. 1If results of the survey have been'promised-to the respondent,
follow. through by sending them after the results have been tabulated
and analyzed. (100%)

The twenty-two guidelines presented above represent the revised

set of guidelines according to the panel's evaluation.

Application or Illustration of Guidelines

Sélected guidelines from the revised list of Guidelines for Pro-

moting Interaction During Community Involvement by Surveys will be
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illustrated., The illustrations again will be divided into the éame
three parts as thg guidelines themselves. The examples for the illus-
trations will be taken from the records of the survey procedﬁre used
by the Oklahoma State University research staff in completing surveys.,

These surveys were a part of the study sponsored by the United States

Office of Education entitled Approaches to Use in Assessing Needs for,

Content of, and Certain Factors to be Considered in Offering Home Eco-

nomics Courses Preparing for Gainful Employment (7 ). A supplement to

this report was prepared that included the area of food services.
These are the three areas~-child care, clothing, and foods-~that were

taught in the pilot study of gainful employment at Stillwater,

Considerations Before the Survey,

Guidelines

5., Technical or professional help should be consulted in the
construction of the interview schedule,

Applications Brittain (6 ), who se?vedvas a research assistant
in the Home Economics Education department prior to the funding of the
.project named above, developed and révised an interview schedule that
could be used with a variety of individuals- and agencies intérested in
child caréo Various authorities in the field of child care were used
in the revision qf‘this instrument., Brittain's interview schedule Qas
la;er utilized as a guide in the development of an interview schedule
for the child cafe survey,

Guidelineé

6. Sampling should be done carefully to avoid error and bias.
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Application: In selecting a sample for one aspect of the child
care service interviews, thirty homemakers with small children were

identified, The 1965 School Census Report Books were used for compiling

a list of names of mothers who had children under five years of age on
September 1, 1965 and who lived within the city limits of Stillwater.
By selecting names from every other page of the odd numbered Séhool

Census Report Books a total of 225 names was obtained, These were then

sectioned into 32 groups of seven with the last group having eight.,
The last name in each group was selected and then cross~checked with

the 1965 City Directory, both the 1964 and 1965 Oklahoma State Univer=

sity Student and Faculty Directory, and the local telephone director=-

ies for the same two-year period. If the cross-checking revealed that
the person was employed or had moved from Stillwater, the name directly
above the name used in the grouﬁs was selected and cross-checked (7 ),
Cover letters then were mailed to 32 persons so selected. A
telephone call or personal visit to set an appointment for amn interview -
followed the letter within a week, If it was impossible to arrange an
interview with any person on. the original list the next name in the
small group division on the.master list was selected and cross~checked.
Guideliﬁe;
8, Cover letters explaining the program ©r purposes of the inter=-
view contacts should be sent to the prospective respondents.
Application: An example of the letter sent to the 32 homemakers
is included in the Appendix G of.this study., This includes a brief
‘explanation of the program and thé'burposes of the interview, More

important, the letter served as a means of identification for the
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interviewer when a phone cdll or visit was made to set up the appoint-
ment for the interview.

Guideline:

9, The respondents should be contacted by telephone to schedule
the interview at their convenience, |

Application: In setting up interviews with managers of food ser-
vice establishments, telephone‘calls to set up appointments were made
at a slack time for the establishment. In other words, the manager
would not be called at 11345 d.Mo, a peak time for production and
service. As was mentioned previously, a contaét visit might be neces~
sary.if telephone is not available, This visit would also be planned

at a slack time for the interviewee.,

Considerations During the Survey.

Guideline:

lo. The interview should be conducted in private, informal sur-
roundings with a minimum of distraction.

Applications  If the manager of awfood service has an office this
would be an appropriate place fo; an interview. If the interviewee
does not go in the direction of the office, the interviewer may ask,
"Is there a'quiet place we may go where we can avoid being disturbed?"

Guideline:

2, The interviewer must ask every question as written and in the
order prescribed, unless the directions on the questionnaire specifi-

cally direct skipping certain ones.
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Application: In some instances on an interview schedule, one
question builds on the previous quespion, and this is.one reason it is
best to ask questions in the order as given. This point is illustrated
by the.following two questions from an interview schedule used with
child care service personnel.

4, Would you be willing to cooperate in a work experience for

trainees? 4, Yes No

5. What hours would you prefer to use the student trainees?

before school 5,
morning

noon hour
.afternoons

after school
evenings

weekends

[T

The last question could be omitted if the answer was '"no" to the first
questione.

Guideline:

8. During the interview, the interviewer should do the recording
of the responses to the items on the interview schedules to make for
consistency and accuracy,

Agglicatioq: -1t was the practice of the research team members to
do the recoraing of the responses during the interviews,.  This made for
consistency in recording and permitted ease in tabulation.

Guideline: |

9. The interviewe;‘should be receptive to responses outside the

structure of the interview schedule,



58

'

Application: At the end of the survey questionnaires there was a
section for comments and/or reactions, which provides a place to record

the responses not included in the items on the interview schedule.

Considerations After the Survey.

qudéline:

2. Notes taken during an interview should be expanded immediately
aftef the interview so that a clear impression will be retained.

AEEIiCatisn: Thé majority of the questions dn the interview sched-
ules’used by the research team provided for yes-no answers or{blanks
to check appropriate anéwers. Examples of these types of questions are
as follows:

4.> Number of persons your establishment employs in food services:

1-5 3 6-10 3 11-15 3 16-20 3 21-25 3 26-30 H

31 plUS .
5. Do you expect to increase this number within the next two

years? | , Yes No

HoweQer, yhen the questions call for comments, then it is importanﬁ
.that the comments be expanded for the sake of clarity. An examp1e of
this type of question is as follows:

14, Which of the following characteristics do you consider most
‘impbrtant in hiring a‘workef in food service? -

Age

Appearance
Education
Marital Status
Personality
Training
Experiénce
Other

HTHITTT
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In summary, selected Guidelines for Promoting Interaction During

Community Involvement by Surveys have been illustrated with experiences
of the gainful gmployment research team at Oklahoma State University.
Other guidelines could be illustrated by experiences from the samé
sources since the experiences ofhthé research team were used as one of
the bases for the development of the set of guidelines on community
inyolvement by surveys,

Suggested Methods of Evaluation for the Interaction
Prqmoted by the Opportunity

Methods for evaluating surveys as a procedure to follow in pro-
moting interaction in the community may be both objective and subjec~-
tive.lgThe examples given are merely suggestions that might be used.

‘Cdgmunity involvements ﬁay be recor&ed objectively.  Simple sta~
tistics about survéys, such as the ﬁumber of original contacts made and
the»numbe; of surveys'completed, could be some indication of the extent
of communityvinteraction. This déta coqld be carried further by long-
itudinal records of the number of contacts made between teacher-
interviewer and employer-interviewee after the original contact in the ‘
survéy. These contacts should be divided into énes initiated by the
teachef and the ones initiated by the respondents. "Another type of
reéord:that could be an indica;ioﬁ of community interaction could be
the: state vocational reports. The teacher could refer to these reports
for the types of contacts made in the community.

Community involvement also may be recorded subjectively. The
case study method could‘be used as a record of the interaction that

occurs between teacher and employer on a school as well as a community
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basis. All of the case studies would begin at the point of the survey
as in the case here recorded,

In the original survey of child care services in the community of
Stillwater, Mrs. X was contacted as an owner-operator of an infant care
center, The interview schedule, included four main categories:

Part A: Personal Information of Interviewee |

PartlB: General Information for the Center

Part C: Willingness to Cooperate and Participaté in Work
Experience Programs

Part D: Characteristics qf Students and Training Program |

At the time of the firét,interview in 1965, Mrs. X was not ready
to hire a.student worker or to participate in. the training program. 1In
the fall of 1966 Mrs. X was contacted again and was not ready to
expand ﬁer staff.. The teacher had various other contacts with Mrs. X
at community‘functions. For example, one Saturday on the way to the
football game the teacher saw Mrs.bx and a little neighbor boy walking
to the stadium. The teacher gave Mrs. X a ride énd asked to take her
hgmé. This was a chance to visit about the infant care center.

In 1967, prior to the opening of school, when Mrs.‘X was contacted
sﬁe had deciaed to use one of the student workers, and thus participate
in guiding a work experience. On several occasions during the 1967-1968
school year Mrs. X cailed the investigator-teacher of child care ser-
vice to report how pleaéed she was with the student Qorker. After |
mid-term Mrs. X called and inquiredvabqut-hiring another student
worker. Following an established proceduré;bseveral students were sent
to be interviewed. When Mrs, X was contacted to learﬁ of her decisionmn

regarding the girls, she told the investigator, "I'd rather do without
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than have any one of/those girls around here, If that is all you have,
I don't need,anyppe." | |

When the final evaluation of the student worker waé made she asked
about using the girls during the 1968-1969 school year and told the
investigator how much their relationship had been enjoyed.

This case sﬁu&y illustrates the type of‘interaction that may come
after the initial contact i$ made with the survey. The survey itself

provided the first opportunity for interaction.

Summary of Commuﬁity Contacts by Surveys

From the experiences of the iﬁvestigator and other members of the
reseafch ﬁeam it has been illustrated that the survey is a feasible
procedure to follow in gettiné to know the'éommunity. Getting to know
the community has become more complex for the vocational homé economics

. teacher since the beginning of the occupational phase of Lome economicss.
Employer Gonferences

Definition of Employer Conference

Mather (34) defines a conference as a "“. . . means of communication

involving two or more persons for a serious conversation or discussion."

In keeping with this idea, an Employer Conference is a meeting of
employer and teacher, and possibly student, for a discussion to plan,
guide, direct, and evaluate the work of the student involved in on~the-

job training.
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Types of Interaction Promoted

If only the employer and teacher are in conference, then it is a
ane;thone Felationship or a dyadic relationship. vThe interaction
prombted is individual, focused, and,.hopefully, bilateral.‘ However,
if the student is included in the cénference, the interaction would
then be group interaction, even though it still would be focused and
bilateral,

Thg iﬁteraction pattern'or network for an employer conference
would be similar to that‘of'an interviéw,during a survey. if only
employer and teacher are involved, the communication ngtwork is a
chain structure (17).'

0 employer

0  teacher
If a third party, the'student, is added to the chain it then
becomeé a three-man network aé used by Heise and Miller (23). Again,
_the ‘arrows represent the paths of commﬁnication, and the more involved

communication paths could be represented as follows:
0_ employer

teacher 0 &> 0 student
There are situations when it would be ideal to have the student
participate in the conference, but not in allvcéses. The purpose of
the conference, as well as the participants, would affect the type and

pattern of interaction.



63

Emphasis in the Gainful Employment Programs

It is imperative, on various occasions, that the employer and
teacher meet together during the time‘the student is participating in
the work experience (21). The employer, if a true teaching colleague,

-needs to assume certain fesponsibilities in the gaiﬁful emp loyment
program., These responsibilities can best be considered or explained
in a conferenée of employer and teacher. Guidélines for‘promoting
interaction during the employer conference may be found in thg next

i

part of this section.

Presentation of Guidelinés

A revised set of Guidelines for Promoting Interaction During

Employér Gonfgrenceé as reacted to by the panel is presented here in
three barts: cqnsideia;ions before, during, and after the conference
with anvemployer."Since employer conferences have evolved with the

occupational phase, it is important that the secondary home economics

teacher is provided with some direction for these conferences.

Guidelines for Promoting Interaction During Employer Conferences

Emplover Conferences:

Having conferences with employers is new to home economics at
the secondary level. 1In procediﬁg with a ﬁork experiengé program of
any type, the employer's guidance and evaluation of the student is
important. Therefore, it becomes hecesSéry for the teacher coordinator

to meet with the employer in conference to permit inteéraction.
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The percentage figure in parentheses found at the end of each

guideline indicates a rating of high importance by the panel.

Consideration Before the Conference.

1. The purpose of the conference should be clearly defined to
make for a more productive conference. (80%)

2.  The number, frequency, and length §f.conferenceskwill vary
with ;hg needs and purposes of the work experience program. thO%)

3. Conferences shoﬁld be‘scheduled in advaﬁcevwhether at the
request of the employer or_teachér-coordinator. (80%)

4, 1In emergency situations the teacher~-coordinator should be
" the one to make schedule adjustments, as far as possible. (60%)

5. 1t is desirablé_to plan a time for the conference when it
is not likely to be interrupted or disturbed. (100%)

| 6. If the employer is to complete an evaluation form or student

raﬁing sheet, it should be mailed in advance of thg conference to
permit time for study. (60%)

7. The place chosen for the conference should be dictated by
the immediate fécilities of the building. (60%)

8. The employer should be considered a teaching colleague,

(100%)

Considerations During the Conference.

l. It should be made clear at the first conference the respon-
sibilities the employer will have in providing a work experience,

(80%)
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2., The structure, mechanics, and purposes of the program need to
be outlined and reviewed periodically_for the employer. (80%)

3. The teacher;coordinator should point out to the employer the
role business has in brbadening the studenﬁ‘s'educational experiences.
(80%)

4, The content of the conference should be determined by.matters
of conecern to the participants. (100%)

5.1 Records of,;uggestions and agreements should be kept as they
contributé to continﬁity in ;onferences. (100%)

6. The teacher-coordinator should point out that by participating
in the work‘experience program the employer is gaining a potential
fullltime employee. (100%)

7. Be receptive to ﬁhe suggestions of the employer regarding
curriculum, evaluation, structure, méchanics and purpoSes of tﬁe
vprogram. (100%)

8, A successful conference should not be rﬁshed. (60%)

"Considerations After the Conference.

1, - The teacher-coordinétor should give consistent long-térm
directién which will link the employer closer to the school and its
basic philosophy. (100%)

2. The matters discussed at the conference should be kept con-
fidential or handled ethically in the best interest of the student.
(100%) | |

The eighteen guidelines above comprise the revised set of guidelines as

judged by the 'panel of experts."
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Application or Illustration of Guidelines

Selected guidelines will be illustrated from the list of guide-

lines on the revised set. of Guidelines for Promoting Interaction During

- Employer Conferences, The illustrations are grouped in the same manner

as the list of guidelines. The examples for the illustration are from
the experiences of the investigator and other research staff members in
impleﬁénting the pilot program in gainful employment in the Stillwater

Public Schools.

Considerations Before the Conference.

Guideline:

2. The numbér, frequency, and length of conferences will vary
with the needs and purposes of the work experience program.

Application: To illustrate this guideline, two récords of con-
ferences with employers are shown. The conferences dealt with the work

.

experiences of two different students.

Student T - Employer I

Date Type of Confefence Purpose Time
September Initial Contact Explain program and 1 hr,
1965 purpose of work

experience
November Evalyation Conference- Evaluate progress of 30 min,
1965 : First Nine Weeks student on the job.

Employer completes
rating sheet.

December Emergency Conference- Disciplinary matters 1 hr.
1965 employer initiated
January Mid~Term Evaluation Teacher checks progress 1 hr.

1966 Conference "of student



Date

January
1966

Type of Conference

Phone call from
employer

Conference with
student

Purgose

Report of continued
disciplinary problems

Follow through with
disciplinary problems

Student was later dismissed by the employef

67

Time

15 min.

20 min.

A telephone call preceded each of the above conferences, except when

the conference was handled by telephone.

Student II -vEmployer II

Date

August
1967

November
1967

January
1968

© March
1968

‘May
1968

Type of Conference.

Re~contact after initial

contact in 1965, and
employer in 1966-67
school year

Evaluation conference
First Nine Weeks

Mid-~Term Evaluation
Conferences

(No conferences)

* Correspondence-~Third

Nine Weeks Evaluation

Final Evaluation
conference

Purgose

Discuss placement
of student

Check student pro-
gress-~picked up
evaluation form

Check student pro-
gress; completed
evaluation form

. Employer checked
evaluation form and
returned it by mail

Employer completed
form for student
evaluation

Time

20 min.

30 min,

30 min.

20 mine.

A telephone call or student message preceded each of the above con-

ferencese.

Records of conferences, such as the two just presented, will

' probably be different for each student participating in a work
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experience program. Just as students needs vary, so will the type
of conference needed with employers.

Guideline:

3. Conferences should be scheduled in advance whether they are
at the request of the employer or teacher-coordinator.

Application: Theré are various procedures thaﬁ can be followed
in schedpling conferences. The following list represents the proce=-
dﬁres practiced by the investigatbr over a three-yéar period.

(1) sSince a survey was made of all the child ‘care facilities in
the City of Stillwater, the survey providéd initial contact, |

(2) The teacher-coordinatof ﬁcheduled the conferences by phone.

(3) The emp;oyers called and initiated conferences.

(4) For the places without telephones, it was necessary to call
inAperson.;

(5) Arrangements for conferences were made through the students.
The student was informed in advance as to the time the teacher-
coordinaﬁor could visit. The students checked with the employer and
scheduled the conferences.

Guideline:

5. It is desirable to plan a time for the conference when it is
not likely to be interrupted or disturbed,

Application: It was best to schedule the conferences with
emp loyers who owned and operated day care centers during rest period
when all of the children were napping. When the employer was a kinder=

garteh teacher, the conference was scheduled after school.
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Guideline:

6, If ;he‘employer is to complete an evaluation form or student
ratieg sheet, it should be mailed in edvance of the-conferences to
permit‘time for study.v

'Agglicatibn: At the first of the evaluation period which is the
week when all of the evaluation conferences were held, evaluation
- forms were sent to the employefs by waylof the students. When the
actual appointment was made, thevconference was expedited. It was wise

to take extra copies of the evaluation form in case the form sent

had been misplaced or lost.

Considerations During the Conference.

Guideline:

4. The content of the conference should be determined By matters
of concern to the particiﬁants. |

Application: Reference should be made to the record of employer
conferences given in application to Guideline 2 under considerations:
before the conference. The content or emphasis of the conference

is included in the records of employer conferences.,

Guideline:
5, Records of suggestions and agreements should be kept as they
 contribute to the continuity in conferences.

Application: Afterveech’conference, the evaluation(form}completed
by the employer is placed in the student's folder. A piace to record
general comments was provided on the eveluation form; therefore, a
record is provided for future conferences. An example of the student

evaluation form is found in Appendix D,
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It is the policy of the Stillwater High School to require tripli-
cate copies of training agreements. These agreements beer‘the signa-
tuées of employer,‘student,,and‘teachef.' One copy of the agfeement
is filed in the principal's offiee,_one copy'with the employer, and

the other copy remains in the student's work experience folder in the

teacher's file,

Coneiderations After the Conference.

qudeline:

2+ The matters discussed at the conference should be kept con-
fidenﬁial or handled eehieallf in the best'interest of the sﬁudent.

~Application: In practice, tﬁe investigator found it necessary on
very few occasions to reveal.the contents of an employer‘COnfefence.
In some instances a conference with an employer brought about a con~
ference with the guidance counselor or assistant principal. On some
occasions the employer conference was discussed with the members of the
research team, particularly‘thebcoordinator of the gainful employment

'program at the high school. .

Suggested Methods of Evaluation for the Interaction Promoted
by the Opportunity : :

Methods for evaluating'employer conferences ae a procedure to
follow in promoting interaction are mostly subjective in nature. Case
studies, such as the ones recorded previously in this chapter, anecdotal
records, teacher;s logs, and check sheets can be used. Since a con-
ference involved only two people, employer and teacher, it was con-

sidered individual ‘interaction. Therefore, any method that is suitable
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for measuring individual interaction could be used,

The most likely type of evaluation for anvemploYer conference
probably wouldlbe completely subjective on the part of the teacher-
coordinator, The conference could be. judged a success oy the teacher
if.eommunicationfchannels were open, the purpose of the conference was
accomplished, and a positive rather than a negaeive relationship
existeds A check sheet‘could be developed using the points just men=-

tioned to assist the teacher in evaluating an employer conference.

Summary of Emplover Conferences

An employer conference is a‘completely new area of concern for
the home economics teacher who hes started an oceupation ereining pfof
gram. In the past, contacts with employers have been included in the
total community involvement. Honeverg employer conferencee now have a
special role in the guiding of.student work experiences.

Guidelines have been established to promote,interaotion during the
employer conferences, and the application of selected guidelines illus-
. trates that the guidelines could be used to help promote interaction

with the new teaching colleague--the employer,

Parent Contacts or Home Visits

Definition of Parent Contacts--Home Visits

Parent contacts may occur in different situations--a casual chance
meeting, club, group participation, or planned, scheduled meetings
(conferences) such as home visits. A definition of home visits by

 Good (19) ismexpanded by the writer to include the occupational phase.
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Home visits, the traditional contact by vocational home economics
teachers, are

+ « o visits by the teachers to the homes of pupils for the
purpose of knowing them in their home environments and . + »
[acquainting both pupils and parents with expectations of
the gainful employment programs: thus] strengthening the
bond between home and school [and job].

Types of Interaction Promoted

The interaction promoted would be individual, focused, bilateral,
and of a dyadic relationship if the parent congact'is a home visit where
only the parent is involved. However, if the home visit includes the
student as is recommended above, then the interaction promoted would
.fall in the group qategdry, even though it would still hopefully be
focused and bilateral where a response is given at each attempt at
communication.

If only the parent and teacher are involved, then the communica=
tion netwofk could be a chain structure (17).

i .

0 teacher

parent

Again, as in the case of employer conferences, if the student
is added to the conference a chain pattern is changed to a three-man

network as illustrated by the following diagram (17).

0 teacher

N

parent 0 ¢«<——> 0 student
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Referring to the definition of home visits; it would seem that the
three-man network is the most typical of home visits--unless a second -

parent participates; then the network would again be expanded.

Emphasis in the Gainful Employment Program

In vocational home economics the customary contact with parents
has been making visits to the students' homes. ﬁome visitation is
such a vital part of the program that vocational home economics teach;
ers receive financial remuneration for making home visits, With the
establishment of the occupational phase of ﬁoﬁe economics, home visits
have received less emphasis than on~the-job visits; however, home
visits are still important. ‘The pﬁrpbseé of the home visits have been
changed somewhat as the parenté‘are inforﬁed of the goals of an occu-
pational program and their responsibility in it

Home visits should be ome of the responsibilities of a teacher-
coordinatox of -an occupational home econmomics class. Vocational
progiams other than home -economics, have identified home visits as
being a responsibility of the program coordinator. For example, the
following charge was on the list of responsibilities for a coordinator
of a cooperative office education program in the business field:

Visit the home and arrange school visits by parents to
provide an opportunity to orient the parents and stu-
dent to the responsibilities involved in participation

in the cooperative program. Parental contact gives
the coordinator a better understanding of the student (5 ).

Parent contacts, regardless of type, are an important aspect of the

high school gainful employment program, and home visits provide an
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opportunity for interaction between the teacher, parents, and in most

-cases, the student.

Presentation of Guidelines

A three-part consideration of the Guidelines for Promoting Inter-

action During Parent Contacts by Home Visits is presented in this sec-
tion of this investigation. The set of guidelines below represents
a revised set according to the panel's ratings.

Guidelines for Promoting Interaction During Parent
' Contacts by Home Visits

Parent Contacts:

The high school gainful employment teacher-coordinator, as pther
teachers, has various opportunities for parent contactg. However, con-
ferring with the parent in the home has been a traditional parent con-
tact in home economics programs. Now, with the addition of the occu-
pational phase to home economics, the purposes of the home visits are
new or at least expanded. . Parental contact, whether at home or school,
regarding the work experience prograﬁ is the subject of the guidelines
below.

The percentage figure in parentheses found at the end of each

guideline indicates a rating of high importance by the panel.

Considerations Before the Contact or Visit.

l. The teacher-coordinator should plan to make parent contacts

prior to the opening of school in the fall so that parents and students



75

alike may become familiar with the reﬁpdnsibilities of participating
in a work experience program. (60%)

2. The purposé of the parent conference or home visit should be
defined in the initial contact arranginglfor the conference whether it
be by telephone 6r written communication. (80%)

3, The time and place for the parent contact should be planned
so as to avoid interrupﬁions and ensure a relaxed atmosphere. (80%)

4. A checklist, conference guide, or othe; form should be
developed to use in structqring tpe visit so that all points needing
consideration may be covered. (60%)

5. The teacher should préparg herself for a conference or home
visit to the extent that she will feel confident during‘the contact,

(60%)

Considerations During the Contact or Visit,

l. Parent contacts or home visits shbuld be convenient for the
parent as well as the teacher. (100%)

2. Rapport should be established at the opening of the visit or
conferenqe, before éiunging into the planned agenda. (100%)

3. A conference guide or outline should be used for referencg
during the visit to conserve time and keep to the purpose of the visit.
(60%)

4, The teacher should be dressed simply and neatly. (80%)

.5. Thé.teacher should be a good listener being receptive to

parent questions and suggestions. (100%)
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6. The teacher's remarks to the parents should be friendly and
cooperative in tone, shouldvbe positive in nature, and should support
-,and.encourage parents when possible. (100%)

- 7. The teacher should give specific suggestioné on how the parents
are to assist with-the work experience program, (60%)

8+ In home visits or conferencés parents should have an immediate
opportunity to ask for clarifiﬁation or explanation of the gainful
embloyment pf@g;am. (80%) |

9. " Although it is eééential for the teacher to aobserve carefully,
while in the home she needs to do so ﬁnobtrusively. (80%)

10. Upon leaving the home, the teacher should express her apprecia-
tion for the time the parent has taken to. talk with her and‘extend an
invitati§n to family members to visit the school and thevhome economics

department. (100%)

Considerations After the Contact or Visit.

1., Notes from the conference or visit should be>reviewed for use
in effective follow-up work with students. (100%)

2. The chamnels of communicafion should be kept open by putting
into opefaiion af once any steps agreed upon in the_conference. (80%)

3. Successful parent contacts should improve communication.between
home and school. (100%)

‘4. Each‘conference or visit should be evaluated realistiﬁally
and impartially. (80%)

The revised list of guidelines above represents the original set

of 19 guidelines presented to the panel for their consideration,
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Application or Illustration of Guidelines

Selec;ed guidelines will be ;llustrated that involve the pro-
motion of interaction duriné Earent contacts by home visits. The
'examéles for the illustrations will come from the experienpe of the
investigator and other members of the research staff:involved‘in the
three;year pilot study in home,ecqnoﬁic; in the Stillwater School Sys-
tem. The illustratioﬁ will be di?ided according‘to the division of the

guidelines,

Considerations Before the Contact or Visit.

Guideline:

2. Thé purpose of the parent Conference or home visit should be
defined in the initial.contact arranging for the conference whether it be
by telephon; or written communications.

.Agglication: It was the‘practice'df the investigator to schedule
the home visits by telephone eifher with the parent or studen; if the
home visits were made during August. When the scheduling of home visits
continued after school started, then .the appointment for the home visit
was made through the student. In either case, the purpose of the visit
was made clear to the parents and the student. The purpose was given
in general terms such as '"to explain the gainful employment proéram;"
rather than in specific terms such as, "to find out if transportation
will be furnished the student to and from the job."

Guideline:

4, A checklist, confergnce guide, or other form should be devel-

oped to use in structuring the visit so that all points needing con-

sideration may be covered.
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Application: After it was decided that home visits should become
a part of the gainful employment program, consideration was given to
the development of a procedure to follow in making home visits. A Home

Visit Schedule for Gainful Employment Classes (Appendix E) was developed

to use as a guide during a visitf The form included questions of a
personal nature as well as the topics to be covered during the.visit,
with a place for the visitor to check as the topics were discussed.
The teacher could keep the home visit or parent contact as informal as’

desired; however, the Home Visit Schedule for Gainful Employment Classes

provided a structure for the visits if one was needed.

Considerations During the Contact or Visit,

Guideline:
2. Rapport should be established at the opening of the home visit
or conference, before plunging into the planned agenda.

Application: The first question in the Home Visit Schedule for

Gainful Employment Classes referred to general information which could

gave served to establish rapport, Then towafd the end of the interview
schedule one of the specific questions was, '"Will transportation be fur-
nished from school to job?" Questions such as this are better received
after rapport is established.

Guideline:

3, A conference guide or outline should be used‘for reference
during the visit to conserve time and keep to the purpose of the visit.

Application: The investigator found that using the Home Visit

Schedule for Gainful Emplovment Classes was a great help in achieving

the purposes of the home visits. The manner in which the form was used
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did not alwaysvconserve time, but it did help the investigator to keep
the conference on the subjec; which indirectiy shortened the conference.

Guideline:

7 fhe teacher shoulq give specific suggestions on how the parents
are to assist with th; wo;k experience program.

Application: It is one thing to ask a parent for cooperation with
the teacher and student in carrying out the work experience program and
another to ask specifically, "Will tranéportation be furnished from
school to job?" Transportatién has been a major probleﬁ in the coordi-
nation of the gainful employment program in the area of child care.

This problem is one of the conditions that brought about the necessity
for home visits as a part of the occupational phases of home‘economics.
This problem was lessened after the bome visit was started and the
pérents were asked specifically, "Will transportation be furnished from

school to job?"

Considerations After the Contact or Visit.

. Guideline:

l. Notes from the conference or visit should be reviewed for
use in effective follow~-up work with students.

Application: The teacher investigator periodically used the home
visit};chedule to obtain information. For example, when it was neces-
sary.fot a student to change jobs, iﬁ the pfocesé of job placement the
teacher-investigator could use certain items on the schedule as a

guide, such as the ones given on the following page.
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7. Hours you prefer student. to work for convenience of
family and/or student:

Afternoons after school
Mornings before school
Noon hour

Evenings

Saturdays

Sundays

Afternoons after 2:10

T

8. Are there any of the above times the student cannot work?

Yes No

Specify:

Selected Methods of Evaluatlon for the Interaction Promoted
by the Opportunity

Since home vis;ts and employer conferences have simiiar communica-
tion struceures, the interactien promoted by both opportunities would
be similar. Therefore, the suggested methods for evaluation of the
interaction provided by home visits would be similar, if not the same
‘as those for employer conferences. Reference should be made to the
section, "Employer Conferences'" to the discussion of Selected Mefhods
of Evaluation for the Interaction Promoted byvthe.Opporﬁunity. Contin-
uous communication between parents and teacher is a good indication that

interaction occurred during the home visit,

Summary of Parent Contacts or Home Visits

In education the important role of parent-teacher communication
has not changed with the beginning of occupational education programs

in home economics. The success of any educational program depends on
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parental acceptance. However, before a new program can merit the
cooperation of parents, the parents must understand its purposes. What
better way can be used to familiarize parents with the gainful employ-

ment program in home economics than through home visits?

Staff Meetings

Definition of Staff Meetings

In the Dictionary of Education the following definitions of a staff

- meeting are given:

Staff Meetingt (1) a meeting of the principal, teachers,
and other school workers for the consideration of pro-
fessional problems; (2) a meeting of the workers of any
division of school service to conslder professional prob-
lems of their area (19).

The teacher of the occupation phase of home economics may be involved
in staff meetings representing either of the caoncepts of staff meetings

defined above, plus those previously discussed in Chapter II.

Types of Interaction Promoted

The tybe of interaction promqted during staff meetings would be
similar to the interaction promoted during advisory committee meetings.
The purposes of the two meetings would differ, but group interaction
would be descriptive of both situations. The interaction during staff
meetings could also be classified as bilateral, faée-to-face, or

vfoéused. The wheel network is also appropriate for staff meetings,
but the individuals comprising the network vary with the type of staff
meeting. An illustfation of a gainful employmenf researéh staff‘ﬁeet-

ing is shown in the labeled diagram (17).
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Wheel Network

clothing service '~ research staff, principal

teacher R\\N M/Z investigator

child care teacher, coordinator

u()a R\\uOf research team, and chairman

food service |, research assistant

teacher
Again, referring to the definitions of staff meetings, it should be
made clear that persons involved in the staff meetings would vary with
the type of meeting. The position of chairman would change according
to the person filling it~-administrator, department chairman, or

teacher.

Emphasis in the Gainful Employment Program

The vocational home economics teacher‘s participation in staff
meetings will differ in various situations. One may be the chairman
and actﬁally be responsible‘for,the-meeting on one occasion and the
next meeting be a participant. Regardless, it is hoped that the staff
meeting will provide an opportunity for in;eraction in the high school
gainful employment program that will serve as a means of improving such

programs.

Presentation of Guidelines

The following presentation of the Guidelines for Promoting Inter-

action During Staff Meetings is divided into a three~part consideration.

It should be emphasized that staff meetings are very similar in struc=

ture to advisory committee meetings.
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Guidelines for Promoting Interaction During Staff Meetings

Staff Meetings:

The gainful employment‘teacher may participate in staff meetings
at various levels--from departmeﬁtal to state; however, the'faculty-
staff meetings in their local high school may be the ones in which par-
ticipated in most frequently. With the degree of speciaiization
required in the gainful employment programs, multi-staff teacher departa
ments are becoming more common; thereforg, staff meetings may consist
solely of home economics teachers, There are certain eléments and
responsibilities that are important for success inlstaff meetings at
any level. These are the subjects for the guidelines on promoting
interaction dﬁring étaff meetings.

The percentage figure in parentheses found at the end of each

guideline indicates a rating of high importance by the panel.

Considerations Before the Meeting.

1. If the staff meeting is to be formal in nature, a planned
agenda or list of topics should be compiled to guide fhe meeting. (80%)
2. Members of the staff should be contacted regarding agenda

suggestions. (80%)

3. An agenda should be formulated in advance by the chairman or
person in charge, and distributed prior to the meeting to permit study.
(60%)

4, Staff should be giyen opportunity for clarification of the

agenda prior to the meeting. (60%)
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5c The function of the staff meeting should be defined in the
agenda for the meeting. (60%)

6, Items on the agenda should appear in order of importance so
that critical decisions may be considered while the staff is alert. .
(60%) |

7, Staff members should prepare for the meeting by studying the
topics on the agenda that will requi;e reaction or decisions by the
staff. (60%)

8. A yearly schedule should be made for regular staff meetings
and the schedule should be followed, if at all possible. (80%)

9. The time and date of the staff meeting should be scheduled as
conveniently as possible for all involved. (80%)

10. 1If it is impossible to notify the staff at least a week in
advance of the meeting regardiﬁg changés in time and date, then the
staff meeting should be canceled. (60%)

11, The person in charge of the staff meeting should select an

adequate, comfortable room for the meeting. (80%)

Considerations During the Meeting.

l. Participation by staff members should be guided by the agenda,
(60%)

2. The peréon presiding at the staff meeting should help keep
the discussion centered on topics or issues on the agenda. (80%)

3. The chairman should try to make every staff meeting a valuable
experience in problehmsolVing for all the members by recognizing their

contributions. (80%)
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4, The chairman should handle Specific staff problems on an indi=-
viduai-basis rather than make broad generalizations about school
policies. (100%)

' 5.' Staff meetings should start and end on time--according to
schedule. (100%) |
| 6. Decisions by thg staff should be made only after careful

consideration of facts involved in the decision. (100%)

i
3

Considerations After the Meeting. -

lo Individual work assigned staff members at the meeting should
be pursued promptly and.efficientlyo (100%)

2. All committee work should be followed through and completed
prior to the next meeting or by the appropriate deadline, (100%)

The above set of guidelines is considered a‘revised list in accor=-

dance with the response of the panel of experts.

Application or Tllustration of Guidelines

Selected Guidelines for Promoting Interaction During Staff Meetings

are to be illustrated with examples of experiencesof the investigator
and gther members of the research staff in carrying out the pilot stpdy
in gainful employment. Therefore, the subject of the illustrations
will be the weekly research staff meetings and the faculty-staff meet-
ings of Co E. Donart High School faculty in Stillwater, Oklahoma.
Again, the discussion will be divided into three parts following

the format of the guidelines.
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Considerations Before the Meeting.

Guideline:

2. Members of the staff should be contacted regarding agenda
suggestions.

Application: It has been the practice of the coordinator of the
gainful employment pilot project to contact the various'research staff
members for their suggestions regarding the agenda of the weekly
reseérch staff meeting. If this was done, the staff members were more
likely to bring their problems before the staff for consideration,

Guideline:

8. A yeariy schedule should be made for regular staff meetings
and the schedule shoﬁld be followed, if at all possible.

Application: In setting up a long-range schedule for research’
staff meetings §ther responsibilitie§ of each member had to be con-
sidered and adjusted at the beginning of each semester. iﬁ designating
a meeting time, it was necessary to change from semester to semester.

Guideiine: ? |

li. The person in charge of the staff meeting should select an
adequate, coﬁfortable room for the meeting.

Application: The research staff meetings were,écheduled in the
research office which permitted the staff members to be near their
refergnce materials as well as have a comfortable piace to sit and
write,

The faculty meetings at the C. E. Donart High S;hodL where the
pilot pfogram was taught, had its staff meetings in the high schooi
cafeteria. This provided a room with adequate seating space, co}fee

facilities nearby, and large tables for displays.
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Considerations During the Meeting.

Guideline:

l. Participation by staff members should be guided by the agenda.

Application: Each member was contacéed prior to compiling the |
agenda and invited to suggest items which she felt desirable to be
included at the meeting.‘ It has been the practice of the investigator
when organizing an agenda to list the person's name along with items

that are to be discussed.

Considerations After the Meeting,

. Guideline:
12. All committee work‘shohid be followed through and completed
prior to the next meeting or by the appropriate deadline.
Application: In working on the.final report for the research

project, A Pilot Study for Gainful Employment in Home Economics, the

principal investigator of the project on one occasigp asked the étaff
to list ﬁhe problems and concerns of the gainful employment program.
From a compilation of the list contributed byveach of the staff mem=~
Bers, the conclusions and recommendations were written for the final

report of the project,

Suggested Methods of Evaluation for the Interaction Promoted
by the Opportunity ‘

Suggested methods for evaluating the degree or presence of inter-
action promoted by staff meetings would be the same as for any group
meeting. Since the research staff consisted of only five persoms, it

is interesting to compare the activity of the staff meetings with some
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work done on small group behavior by Glanzer apd Glaser (17). Five-
man networks were uséd as illustrations in this study of small groups;
therefore, the small groups described in the study and staff meetings
have the same communication structures.

Advisory committee meetings and staff‘meetings_alsq have similar
communication Structures, so it seems feasible that similar methods
for.evaluating the presence or degree of interaction could be suggested.
Reference should be made to the section Advisory Committee Meetings
to the discussion of Suggested Methods éf Evaluation for the Inter-

action Promoted by the Opportunity.

Summary of Staff Meetings

Staff meetings are a necessary opportunity for interaction in the
high school gainfﬁl employment teacher's program of activiﬁies. The
staff meetings will vary in level and type. Vocational_staff meetings
at‘ﬁhe-state level have a direct éffecf on the gainful éﬁployment
~teacher, as do staff-faculty meetings of the local school. Channels
of commuﬁicatién may be kept opeﬁ witﬁin a department of home economics,
and departmental staff meetings are importaﬁt for providing opportunity

for communication to take place between staff members,

Student Contacts by Work Experience

Dgginition of Student Contacts by Work Experience

Generally student contacts are considered any meeting of student

and teacher within the framework of the school's total curriculum.

However, student contacts unique to the occupational phase are
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categorized as "work experiences." The American Vocational Association

defines Work Experience as:

-~employment‘undertaken by a student while attending school,
The job may be designed to provide practical experience of a
general character in the work-a-day world (10).

Further, the definition of Work Experience Education or Qccupational

Experience is given as:
--employment undertaken as part of the requirements of a
school course and designed to provide planned experiences,
im thechosen occupation, which are supervised by a teacher-
coordinator and the employer (10).
The latter definition is more applicable to the concept of work exper-

ience as used as an opportunity for interaction in the high school gain-

ful employment program.

Types of Interaction Promoted

Student contacts are as varied as there are differences in com=
munitie;, school systems, and individual teachers and students., Depend-
ing on the situation or occasion, the student contact may promote either
group or ind;vidual interactions The kinds of interaction may also be
identified according to the émount of direct contact possible between
teacher and learner, - According to a NEA publication, if the interaction
is confined to the classroom, then as explained in Chapter II of this
study, the contact may be ;déntified,as live, quasi, or simulated
interaction (15).

The supervisor's activities of the work experience will promote
interaction that occurs on a one-to-one basis. The individual student
contacts that are essential to.the‘work’éxperience program are termed

dyadic, bilateral, and focused.
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Also, since the interaction provided with the work experience is
usually on a gne-to-qne basis; the chain type of communication network
is appropfiate-(l7).

| 0 teacher
J
0 student
The student may participate in other t&pes of communicatidn networks.,
For example, if thg employer is present when the studentsf work exper-
ience is supervised, then a three-man network of interaction occurs

(17).

Emphasis in the Gainful Employment Program

Vénn (50) challenges vocational educators by saying, ". « . we
know that education is a bridée between man and work, that our occupa~
tional education effort must be doubled and redoubled to provide needed
manpower," Leaders in»vocaﬁional education in various field; write
that work experience programs are designed to bridge the gap bétween,
school and the world of work (50, 53). |

It should be emphasized that gainful employment courses preﬁare
students for the world of work with- entry level skills in home eco-
nomics. A work experience in child care services, food services,
clothing services, or some other home economics related subject may
serve as a bases for cléssroom instruction. The . supervision of the
work experience provides the teacher-coordinator with a unique oppor-

tunity for interaction with the student.
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Presentation of Guidelines

i

The Guidelines for Promoting Interaction Duriﬁ& Student Contacts

by Work Experience is divided into three parts for consideration. The

guidelines th#t are presented are the ones that have been rated of

high importance-by at least 60% of the panel.

Guidelines for Promoting Interaction During Student
‘ Contacts or Work Experience

‘Student Contactss

;t is taken for granted that the most common student contact that
any téacherlﬁas is within the confines of the élassroom. The‘gainful
employment teacher hgsv:his opportunity for student contact as well.as
others., ‘SupervisingIStuden;s 6n the job or during a work experience
adds a Very important dimension’to teacher-student involvement. The
contact that a teacher-coordinator has with the student on the job
provides an opportunity for interaction with the student that is unique
to the gainful employment or-&ork experience program.

The percentage figure following each of the guidelines represents

the rating of high importance by the panel,

Consideration Before the Work Experience.

l. Meeting the needs of the student for adequate work experience
should be one of the concerns of the teacher-coordinator as she iden-
tifies through surveys opportunities for work experience that are

available in the community. (100%)
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2. The establishment and maintenance of personal contacts with
students, employers, and school officials promotes the success of a
work experience program. (100%)

3. It should be made clear that the training in the work exper-
ience program is geared toward entry level occupations. (80%)

4, A training egreement should be developed through the coordi-
nated efforts of the employers, school administrators, students, and‘
parents. (80%)

5. A training agreement including a sequential list of activities
to be completed by the student at his training station will tend to
maximize the educational value of the work experience. (80%)

6. Various job skills should be grouped for classroom considera-
tion according to background kﬁowledge, manipulative skills, and atti-
tude skills. (100%)

7. The work station selected should be one that will make the
maximum contribution to the development of skills needed by the stuf
dent. (80%)

8. Students' needs, interests, abilities, and occupational objec~
tives should Be considered in guiding students and making curriculum

plans. (100%)

Considerations During the Work Experience,

l. Students should be provided with opportunities not only to
apply the skills and knowledge acquired in the classroom but to extend

them thrdugh exposure to facilities and procedures on the job. {100%)
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2, An orientétion period before placement can be used to assess
the student's manurity, motivation, and other mental and personal char-
acteristics. (60%) |

3.‘ Téacher-coordinators'should be alert, obsgrvant, and friendly
and yet professional when supervising students on the jnbg (60%)

‘4. Close supervision in the beginning of:the work experience
helps to assure a successful start and #irnn out" any small problems
that may arise. (60%)

5+ The téachef-coordinator should call to the attention of the
student, in private, any bad practices, unsafe conditions, or lack of

_skill 6bsérved during the ;upervisory visit., (80%)

6. Students afe encnn;aged to telephone the coqrdinator when
faced with a problem for which épecial help is needed.. (60%)

7. Through frequent written evaluation of the student's perfor-
mance by the cooperating-employer, the student and coordinating teacher
may.wonk together on the improvement of deficiencies that mdy not have
been evident in the classroom., (60%)

8. MKeeping work records (student folders) serves the coordinator
with a sound basis for individual assignments and emphasizes: the relap 
tionship of classroom to on-the=-job instruction. (100%)

-9+ There snould be a periodic appraisal of work stations, wages
received, and other mechanics of the work experience to assure its

success. (100%)

Considerations After the Work Experience.

l. The work experience should become a part of the high school

record counting toward college entrance. (60%)
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2. Tabulations of the results of the ratings of participating
students‘provide information that point out the weaknesses and strengths
of existing course offerings. (60%)

3. Evaluation of the program should be in terms of drop-out rates,
attitudes assessed by before~after interviews, and the number of stu-
dents pleced on.jobs with merketable skills. (60%)

4,  The teacher-coordinator with the assistance of the school
guidance eepartment should direct steeents‘into job areas that will
provide long-range possibilities for the students. (80%)

The above list of guidelines represent the revised set as deter-

mined by the panel, of Guidelines on Promoting Interaction During

Student Contact by Work Experiences. .

Application or Illustration of Gﬁidelines

Selected Guidelines for Promoting Interaction During Student Cone

tacts Qz Work Experiences will be illustrated with examples from the

experiences of the pilot program following the format of the guidelines.
Therefore, the application or illustration of guidelines will be divided

.into three parts.

Considerations 3efore the Work Experience.

Guideline:

1. Meeting the needs of the student for adequate work experience
should be one of the concerns of thé_teacher-coordinator'as‘she identi=-
fies through surveys‘opportunities for work experience that are avail-

able in the community or market area.
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Application: Prior to the pilot praoject, a study entitled

‘Approaches to Use in Assessing Needs for, Content of, and Certain

Fédtors to Eg Considered in Offering Home Economics Courses Preparing

for Gainful Employment (7) was completed. This involved making commun-

ity surveys regarding the job possibilities for and locating_desirable
stations fqr work experiences. Child Care Services and Clotﬁing Ser-
vices were later supplemented with a similar survey in the Food Services
Area.

Guideline:

3, It should be made clear that the training in the work exper-
ience program is geared toward enéry level occupations,

Application: The title of the position for which a girl receives
training in child care class exemplifies that the job of this Child
Care Aide is at the entry level, The title of the job tells the
employer and the community that the student is merely an assistant.

The student often finds it necessary to use the job title of Child Care
Aide or Kindergarten Aide in completing forms for the work experience
records,

‘In order for the student to gain a clear picture of what the job
of chiid care aide is like, a series of slides entitled, "The Child
Care Aide" was developed by members of the research staff. The slide
series was shown at the beginning of the 1967-68 school year to help

the class to understand the concept of "Child Care Aide."

Considerations Durigg the Work Experience.

Guideline:



96

5. The teacher=-coordinator should call to the attention qf the
student in private,‘any bad practices, unsafe conditions or labkvof
skill observed duriﬁg the éupervisory visit.

Application: ffevious reference-has‘been made to the private
conférenceé.held with thé student after an employer c§nference has been
held, Invone confe;ence a kindergarten teacher had remarked to the
teacher-investigator that the student worker used negative statements
in guiding the children. It was felt that the student was unaﬁare of
the practice, since positive and negative guidaqce had not been studied
in class. Therefore, when the conferences with the student was held,
 the practice of using negative,stateménts when guiding the children was
called to £he attention of the student.- | |

Guideline:

6. Students are encouraged to telephone the coordinator when they
are faced with a problgm”with which special help is needed.

Application: The first year the child care class was taught all
of the students had some problems that justified calling the coordinator.
For example, one student worker had assumed the responsibiiity of going
to a day care center in advance of the owﬁer-operator about 7:00 a.m.
each day to open up and to begin receiving the children.

The owner-operator had entrusﬁedkthe student with this responsi-
bility at the discouragement of the teacher-invéstigator. Nonetheless,
several different mornings the student could not locate the day care
center operator to report inability to go to york or possibility of
lateness, so the teacher-investigator would receive a telephone call

about 6:00 a.m. It was discovered that the day qére center operator
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had had the telephone number changed from the dirdctory listing to
avoid any business calls at her homelor in off hours. After confer-
ence with the employer and student, the correct telephone numbers were
established and the student was able to communicate problems directly
to the employer,

Guideline:

8. Through frequent written evaluation of the student's perfor-
mance by the cooperating employer, the student and coordinating teacher
may work together on the improvement of deficiences that may not have
been evident in the classroom.

Application: A work experience evaluation form such as the one
ﬁound in the Appendix D writing was used during each of the nine-week
grading periods., This provided an opportunity to identify the students’
problems and make an attempt to help overcome such problems. For
example, one student was rated low on "Shows Ability to Work Indepen-
dently.'" An explanation was given for the rating during the evaluation
conference. The employer had given the student worker the opportunity
of leading the craft‘périod for the fournyear old group at the day care
center. When the employer planned the craft or activity and told the
student what to do, it was done, but when the student was given‘the
fesponsibility of planning it was "'forgotten'" or no idea was promoted,
The‘coordinator tried to improve the situation indirectly. The student
worker was given several reference books of craft ideas. By the next
evaluation period this problem was solved, and it was explained that
perhapé the student worker had not been ready to assume the responsi-

bilityo.
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Considerations After the Work Experience.

Guideline:

3. Evaluation of the program should be in terms of drop—out rates,
attitudes assessed by before-after interviews, and the number of stu-

- dents placed on jOBS\With marketable skills.

AEElication: Attitude change is an important element in deter-
mining the success of gaiﬁfﬁl emp loyment programs.. The following case
vstudy illustrates attitude change in a student concerning the world of
work .

Susie Smith, a cute, intelligent Negro girl, remarked, "As soon
as I get 300 hours I'm quitting my job'dowﬁ at the Little School,"

- (a Community Action Head Start Program) No comment was made to Susie,
'_hoping the student would forget making such a statement. The school
year ended and Susie was still on the job with over 300 hours accumu-
lated, In fact, Susie kept the job all summer as the Neighborhood
Youth Corps (NYC) funds continued during the summer.

At the beginning of the next school year, when the coordinator
of thé Head Start Nursery School Program was consulted, it was dis-
covered that Susie was working and another student, Jane, had also been
placed at "Little School" for the 1967-68 school year on NYG funds.
Susie approachéd the teacher-investigator one day in the hall saying
in an excited manner, "Mrs, Dick, don't give my job to Patsy; I know
she needs to work down there for credit, but I like my job and I don't
want to give it up! Besides I'm going to major in it at college."

Patsy was placed on another job.
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Attitude change could possibly be shown by the use of attitude

scales concerning the world of work. However, a longitudinal study

would be necessary to determine drop-out rates,

Follow~through information, such as that required to complete the

scanner sheets that are a part of the state vocational office records,

 provide statistical information that helps in evaluating a work exper-

ience program quantitatively. The:déta given below is an example of

follow-through information on a class two years after completing train-

ing.

Child Care Class 1965-66

(Follothhrough summer , 1968)

Employed in child care. .

Attend COllege. D A

Married + « o o c e e e
Care for own children . .
Working in other areas. .
Unknown « « « o o o s o o

Total.ocnop

L

Students

*
4

3

4

1

——————

18'students

* o :
Two of these students attend college during the regular sessiona.

Selected Methods of Evaluation for the Interaction Promoted

by the Opportunity

Various methods may be suggested in determining the presence or

extent of interaction that is possible through student contacts. An

example of an objective measure of the presence of interaction during
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student contacts would be data on the type of jobs.the students are
holding after completing a work experience. This is assuming that
interaction took place during a work experience if the student is hold-
ing a job in the area of training. A sample of data in reference to a
follow-through on a child care class two years after training was com-
pleted in child care has been presented above. This is the type of
evaluation at the national level used to measure the effectiveness of
the training courses in the occupational_pﬁase of home economics.

Most of the interaction that occurs between teacher and student
during a work experiénce is on an individual'basis° For this reason
subjective-type records may be the best indication that interaction
has occurred. éase studies and records in teacher's logs give a more
complete picture of the opportunity for interaction., Examples of case
studies and other information of this nature have been cited previously.

The work experience as an opportunity for interaction for students
and teachers is difficult to evaluate. Objective data does not give a
complete stéry, and the subjective data is questionable as far as

validity is concerned,

Summary of Student Contacts

In home economics, student contacts that are unique to the occu-
pational phase are found in work experience; Participation in a work
experience program serves as an opportunity for interaction that is an
asset to the student as he is entering the world of work. The home
economics ﬁeacher of the octupational phase is challenged as she

supervises students on the job.
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Summary

In summary, Chapter III has dealt with six opportunities for inter-
action within the high school gainful employment program. These are
listed as follows: advisory committee meetings, community involvements,
employer conferences, parent contacts, staff meetings, and student
contacts, Thfsﬁgﬁ the material pfesgnted in this chapter the investi-

~gator believes that at least partial answers can be given for questions
three, four, and five #s listed in Chapter I.

Question three referred to the '"setting up" of guidelines for each
opportunity, which was done after a preliminary definition of the oppor-
tunity was given, as well as other pertinent information about the
opportunity. The revised list of guidelines as presented is evidence
that a 'panel of experts' is in agreement with investigator that each
guideline is of "high importance" in providing opportunities for inter-
action.

Question four involved the application of the guidelines by an
illustration of various techniques used by the research staff in carry=-
ing out the pilot study in gainful employment. A number of examples of
activities have been presented for promoting interaction. These activi=
ties were developed by the investigator and other members of the research
team as a part of their participation in a three-year pilot study in a
gainful employment program. These activities indicated how selected
gu?delines could be used to promote successful interaction.

Question five presents suggestedvmethods for evaluating inter-

action, that is, the success or degree of interaction promoted by each
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of the opportunities. The methods for evaluation suggested by the
investigator indicate that it might be possible to measure the inter-

action promoted by each opportunity presented in the study.



CHAPTER 1V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
General Summary

- This research was initiated for fhe purpose of identifying and
recommending a network for interattiqn_chat can be utilized to promote
successful gainful employment programs ét the high school level, Thus
f#r an attempt to achieve this objective has involved the answering of
five of‘thé six questions under the overall»objecpive of the study. The
sixth question wili be answered in the. culmination of the study. A
statement of the question and a brief summary answer for each of the
first five questions follows.

Question l: How may interaction be defined as it relates to home
economics in gainful employment?

a) Wﬁat are the kinds and/or types of interaction?

b) What are the settings and/or conditions conducive to inter-

action?

As a result of the review of literature on interaction a defini«
tion for interaction was formulated. The definition‘is given as
follows:

Interaction is mutual, reciprocal action on the part of two or more

persons in a sequence of behaviors, responding to stimuli, and resulting

in changeo

103
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Part "a" of question one was answered as the kinds and/or types
of interaction Qére identifieds The following tefms were used to
desgribe the kinds or types of intefaction as used in the Study:
dyadic; unilateral and bilateral, face-to-face (which is focused or
unfocysed), and group or individual interaction. Almore detailed
explanation of the kinds and types ;f interaction may be found in
Chapter II. | |

Part "b" of question one is answered as the settings and conditions
for interaction are described. Thefe are common elements in interaction
that affect a person'é pptentiél for interaction., These elements are
patterns of relationships, ideas or thoughts, events and activities,
and a person's.vglues.‘,Motivation is also required in interaction and
the cues for‘métiyationxmay lie in a berson‘s values. Freedom and time
within the enviromment are necessary to permit interaction; however,
delayed interaction may facilitate learning. The key to all inter-
.action is communication and the .structures of communication may serve
to further describe the settings and conditions for interaction, As
identified in the investigation, the structure may have alcirclé, wheel,
chain, or "Y" network. Lastly, the social world, or one's total
envifonment provides a broad setting for interaction.

Question 2: What are the oﬁportunitieS'for interaction within the
framework of the high school gainful employment program?

Six opportunities for interaction have been identified as a result
of thé.review of literature.and the investigator's experience as a mem-
ber of a gainful empioyment reéearch team. These six opportunitiés--

advisory committee meetings, community involvements, employer
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conferences, parent contacts, staff meetings, éndvstudent contactsem
are discussed in Chap;er II. Through this discussion contributions
have been identified with which each of the‘six opportueities can pro-
mote successful gainful e@ployment programs in home economics.

Question 3: What guideli;es can be used for "setting up" or pro=-
viding opportunities for interaction?

Six sets of guidelines have been deVeloped for promdting inter-
action with the‘epportenities. The gﬁidelines were developed using two
méin sources of information: (1) the investigator's experienee as a
research assistant in a gainful employment pilot eroject and (2) a
review of literature of each of the six opportunities. From compila-
tion of information a statement of guidelines was evolved. The guide-
lines are presented in three parts--considerations before, during, and
after the opportunity., The six sets of gﬁidelines as revised in regard
to the response by the panel of experts may be found in Chapter III,

Question 4: ‘What ectivities or teehniques have been eelected.and
employed for promoting the various types of interaction for each of the
opportunities designated to be studied in this project?

Selected guidelines were illustrated with examples of activities
or techniques that promoted interaction in the gainful employment pilot
program in Seillwater, Oklahoma. A guideline was selected from the
revised list and the epplication of the guideline was presented by an
example or illustrationifrom the activities of the pilot.program. This

_procedure was followed for each of the six sets of guideiines for ﬁhe

opportunities for interaction.
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Questian 5: How can interaction or the succesé or degree of
.interaction be evaluated?

Suggested methods for indicating the sﬁccess or degree of inter-
action has been given for each of the six oﬁpo:tunities for inter-
action. No attempt was made to actually evaluate the interaction that
was promoted by the opportunity; however, it is hoped that the methods
suggested would be appropfiahe‘toolé fo use in determining the absence
or presence of interaction, and the effectiveness'or ineffectiveness

of the interaction.
Recommendations and Conclusions

The recommendations for the study are a result of the culmination
ofvthe information from the answers\to questions onekthrough five under
the overall objective of the study. The recommendations are given in
answer tp Questipn 6 which reads as follows:

Question 6: " What is thé‘pattérn or network of interaction
recommended that can be utilized to:promote a successful gainful
éﬁploYment program in a given high‘séhool?

The pattern or network of interaction was developed in the courée
of the study as the first five questions were answered. Ihe network
of interaction recommended is a/result of this investigation of oppor-

tunities which 'is shown in Figure 1.
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tration

Figure 1. Network of Interaction for a Successful High School Gainful
Employment Program

Wheel Type Network--The paths of communicdtion in the network are
represented by the arrows or ‘spokes in the wheé¢l. The teacher is at
the center of the network, and interacts with those around her. How-
ever, interaction may occur among the other members of the network.

Recommendations are made as the above diagram is explained. The
same persons or groups designated in the nétwork of interaction are the
same persons or groups involved in the opportunities for interaction.
It is the opinion of the investigétor'that the following statements
should be given consideration by those who are to be involved in the

teaching of gainful employment courses in home economics.
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L. Ainsory committee meetings~--provide the teacher opportunity
to interact wiﬁh the administra;or and othe£ community members. The
success of many educational programs reach back to the support received
from the adminisﬁrator. :if the community reélly is to become a class-
room, the teacher must know the community and‘interact in it.

2. Community involvements--may come about in various ways as the
Vocational home ecénomics teacher gets to know the community. Teachers
of the bccupational phase may become acquainﬁed with the resources of
theﬁéommunity classféom by making a survey»of the community.

3. .Employer conferences--are necessary in carrying out a work
experience program.b Supervising the student on the job prdvides the
opportunity for the feacher and employer to work together as colleagues.

| 4, Homg visits--are the specific opportunity récommendéd in this
study for the teacher to-commuﬁicéte and interact with parents,
5. _Staff méetinés--bring'together the gainful employment teacher
with other teachers in the departmént or school for the consideration
- of common problems. In this wéy, chahnels of communication are kept
open between ;eacher and teacher,

6. Student contacts-~by work experience provide opportunity for
teacher-student interaction., As the teacher supervises the student‘
on the job, ideas presented in the classroom may be reinforced. The
work_ekperience program provides a unique opportunity for communication
between teacher and student.

The teacher is at the hub of the wheel or the center of the inter-
action that takes place in successful gainful employment programs.

The teacher is the key to the success of communication or interaction



109

that takes place in gainful employment in home economics. 'Guidelines
for promoting interaction during each of the_opportunities reviewed
-vin the'investigation.will serve to assist the teacher in her role as
Ykey" to the success of the gainfql‘employment program.

In conclusion, it is recommended that guidelines for promdting
-interaction during each of the six‘oppdrtgni;iesnuadvisory,committee
> €:m§e§ings, ﬁomhunity‘inyolvémenté;“eﬁployerncohfefencés; parent cbntécts,

.sfaff megéiths aﬁdv;tudght cohta¢ts-7sh6uid bg.ﬁsed to promote iﬁtern‘
' actiOp.i# a high schoolbgaiﬁful emp loyment prdgramof Some of the-ébporm
ﬁfuﬁities-for intéractioh‘&ill servé both.phaées of home economics=-
i#hélhome and‘family liVinguphase and the occupagiénal phase~-~-equally
- well, It,is.hdped.that‘froﬁvthe illuétrations of the guidelines, by
 1us1ng experieﬁ%s from the pllot program, that teachers of the occupa-
’ tlonal phas¢ w1ll better understand the interaction technlques in the

‘zhlgh school galnful employment program. }
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May 21, 1968

Dear ,

Would you please do me a favor? I would like to use the teachers from
the gainful employment pilot programs in the state as the '"panel of
experts" for my study, "Utilization of Interaction Techniques in the
High School Gainful Employment Program.' Since you are one of the
teachers of the pilot program, I am requesting your services.

All I ask is that you check the six sets of guidelines according to
whether you think they are of high importance, moderate importance, or
low importance in promoting interaction in the high school gainful
employment program, ' If there is a set of guidelines that covers an
opportunity for interaction that you have not dealt with, just leave it
blank. a

I know that this is a busy time for you and 1 apdlogize for adding to
your list of work., However, I will sincerely appreciate your help for
I know that it will strengthen my study,

1f there is further information that &ou need regarding the guidelines,
please call collect. Also, I will be happy to give you a copy of the
study when it is completed. : '

I am presently involved in writing so please complete the guidelines as
soon as you have time and return them in the enclosed envelope. Thank
'}'OU . !

Sincerely,

Virginia Porter Dick
Research Assistant in Home Economics

cce:  Mrs. Marion Hurst
(letter and guidelines)
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September 16, 1966

Dear Advisory Committee Member:

The Vocational Home Economics Teachers of the Stillwater School
System express appreciation and thanks to you for consenting to serve
as a member of the advisory committee for the vocational program. You
are to be congratulated for your keen interest in the youth of our
community, and for your efforts to see that all youth prepare them-
selves to be gainfully employed.

There are two aspects of the vocational program. One that prepares
individuals in all of the various areas of home and family living, and
the other that prepares youth and adults for gainful employment using
home economics knowledge and skills. The later being developed as a
result of the Vocational Act of 1963.

Because of your position in the community and your understanding
of community needs, we feel that your advice and suggestions will be an
invaluable asset to, the success of our total program. The purposes of
.the advisory committee are listed as follows:

(1) Actively support the program.

(2) Help us broaden contacts with people in the community by
reaching more groups and individuals.

(3) Interpret community needs and interest and interpret the
program to the community.

(4) Cement relationships between and among groups and thus help
us win community support.

(5) Suggest and help secure resource people.

(6) Guide us in choosing the type of publicity which will draw
people we want to serve.

(7) Assist in the evaluation of the program.

(8) To help select occupations for which future training programs
should be offered.

You will be expected to serve only one year, and the meetings will
be few and purposeful. The first meeting will be September 22, 1966,
at the C. E. Donart High School Home Economics Department at 3:30 p.m.
The purpose of this meeting will be to acquaint you with other commit-
tee members and our program.

Again, may we express our thanks and appreciation for your inter-
est in the Vocational Home Economics Program and the Stillwater School
System,

Sincerely,

Vocational Home Economics Teachers
Stillwater School System
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May 5, 1967

Memo: Advisory Committee Members for Gainful Employment
From: Gainful Employment Teachers: Mrs. Paulette Kraybill - Food
v - Services
Mrs. Regina Brinkerhoff - Clothing
Services
Mrs. Virginia Porter Dick -~ Child
Care Services -

We need your help! We are in the midst of planning our work for
next year. Our pre-enrollment is in and we need to formulate program
plans and identify work stations for the 1967-68 school year.

It is our desire to call the advisory committee together for an
evaluation session and to make some future plans. We hope you will
fill out the enclosed evaluation sheet and return it to us by May 20th.
Below is a tentative agenda for the meeting.

(1) Review slide series shown in student recruitment (15 min.)

(2) Group work in subject matter groups (30-45 min.)

(a) Recommendations for work stations for next year
(b)) Discussion of evaluation sheet items

We know this is a busy time for you, but we certainly appreciate

your help on this and previous occasions. You will be contacted later

'

as to the exact time and place of the meeting.
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EVALUATION FOR 1966-1967 SCHOOL YEAR
GAINFUL EMPLOYMENT PROGRAM AT C. E. DONART HIGH SCHOOL

Please respond to the following items to the extent of your experience
with the program. Return in the enclosed envelope by May 20, 1967.

I. Do you feel that there is a community wide understanding of the
gainful employment program at C« E. Donart High School? Explain.

II. What could you suggest that might be done to further community
support in the future?

III. Do you have suggéstions for places that students cduld work in
fulfillment of their work experience requirement next year?
List any work stations you might like to suggest.

IV, 1If you have been in contact with any student workers, can you
give suggestions for curriculum changes which would improve
their employability?

V. Since you are serving on the 1966~1967 advisory committee would
you be willing to meet for an evaluation session? (See pro-
posed agenda listed on memo.) Yes No

"1If so, which of the times and dates listed below would best
fit into your schedule? Please check. '

Monday, May 29 1:30 - 2330 : 3:30
Thursday, June 1 1:30 ' 2:30 3:30
Monday, June 5 1:30 2:30 3:30
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August, 1965

Dear N
D e ————aearmad

As a part of the current research project in Home Economics Education,
we are presently making a survey of homemakers in the Stillwater area
to determine possibilities for work experiences in a Gainful Employment
Course in Child Care Services. The class will be conducted in the
Stillwater High School, beginning September, 1965.

The course is designed to train high school students for employment by
providing work experiences in day care centers, nursery schools, kin-
dergartens, or other types of child care services. Also, we would

like to place such students in homes, at,6 least on a part-time basis, if
feasible. In any case, it is hoped that the student would become a
skilled worker with children, and upon completion of the course be
placed in this area of employment.

You have been chosen as one of the homemakers of the city to be inter=
viewed. Within a few days we will contact you by phone to set up an
appointment for the interview., We hope that you will be able to par-
ticipate in the study. Your cooperation will be greatly appreciated.

Sincerely,

(Mrs.) Polyanna Rogers
Teacher in Home Economics
Gainful Employment
Stillwater High School

(Miss) Virginia Porter
Research Assistant
Oklahoma State University
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STILLWATER INDEPENDENT SCHOOL DISTRICT
" FINAL APPRAISAL FORM
CHILD CARE SERVICES
A HOME ECONOMICS OCCUPATIONAL EDUCATION PROGRAM

NAME OF STUDENT-LEARNER

124

POSITION

EMPLOYER

IMMEDIATE SUPERVISOR

Since the gainful employment program is a cooperative effort

between an employer and the school, the completion of this rating or
appraisal sheet by encircling a number will help us determine a grade

for the student.

Please use the reverse side of this sheet for any

comments that would aid in evaluating the student's work. Thanks.
Excep=

Traits for Holding a Job Appli- tionally
in Child Care Services Deficient Fair Average Good
Gets along well with

others 0 23 56 8 9
Is dependable - reliable 0 23 56 89
Is well groomed for the

job 0 23 56 89
Is able to follow

instructions 0 2.3 56 8 9
Is cooperative 0 23 56 8 9
Shows initiative 0 2 3 56 8 9
Shows ability to work

independently 0 2:3 56 8 9
Has toleration for

distractions 0 2 3 56 8 9
Has ability to adjust

to change and pressure 0 23 56 8 9
Has physical stamina

required 0 23 56 8 9
Possesses emotional

stability 0 23 56 8 9
Is able to accept

criticism 0 2 3 56 8 9
Is cheerful 0 23 56 8 9
Has understanding of

children 0 2 3 56 8 9
Has skill in communica-

tion with children 0 2 3 56 8 9
Possesses personal qual-

ities desirable of

workers with children 0 23 56 8 9
Shows an interest in

her work 0 23 56 8 9




Rank (If applicable)
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Suggested Letter Grade

Score

Date

Signed
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5.

6.

8.

9.

10,

, Specifyz
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HOME VISIT SCHEDULE FOR GAINFUL EMPLOYMENT CLASSES

Student's name:

Student's address: 1 ‘ ‘ Telephone:

Parent's name: (or Guardian)

Parent's address: L .- Telephone:

Gainful employment class in whlch enrolled:
Child Care Service - Clothing Service Food Service

_Student has had previous experience in:

N Child Care Service Cldthing Service Food Service

Explaln.‘

;

o

Hours you would prefer student to work for convenlence of family
and/or ‘student:

Afternoons after school
Mornings before school
Noon hour

Evenings

Saturdays

Sundays-

"Afternoons after 2:10

HIHI

Are there any of the above times students cannot work?
Yes No

Will transportation be furnished from school to jeb?
Yes . No '

Check the following topics as they are discussed during the home

visit:

[ "] Explanation of total program

[7 Explanation of specific service

[ ] Work requirements for credit
[] Five references
[“/. Fees and equipment to be furnished by students

Reaction or comments:

Teacher:

Date:




VITA
Virginia Ann Porter Dick
Candidate for the Degree of

Doctor of Education

. Thesiss UTILIZATION OF INTERACTION TECHNIQUES IN THE HIGH SCHOOL
. GAINFUL EMPLOYMENT PROGRAM :

-Major Field: Home Ecohomics Education
Biographidalz

Personal Data: Born in DeCatur, Texas, July 24, 1936, the daughter
of Henry M. and Gladys P. Porter. Married Roy Dennis Dick,
March 25, 1967. '

Education: Graduated from Brldgeport ngh School, Brldgeport,
Texas in May, 1954; received the Bachelor of Science degree
in Home Economics Education with a Vocational Teaching Cer-
tificate from North Texas State University, Denton, Texas,
in May, 1957; received a Master of Education degree in Secon-
dary Education with a Home Economics emphasis from North
Texas State University, Denton, Texas in August, 1964; com-
pleted the requirements for the Doctor of Education degree in
Home Economics Education at Oklahoma State University,
Stillwater, Oklahoma, July, 1968.

Professional Experience: Taught vocational home economics at West
- High School, West, Texas from 1957 to 1960; taught vocational
- home economics at Victoria High School, Victoria, Texas from
1960 to 1963 in Victoria, Texas; served as. instructor in home
economics at Southwest Texas State College, San Marcos, Texas
from 1963 to 1965 in the area of Foods and Nutrition; served
as a graduate research assistant in Home Economics Educatlon

from the summer of 1965 through the summer of 1968.

Professional Organizations: Member of the American Home Econpmics
Association, American Association of University Women, Phi
Up51lon Omicron, and Omlcron Nu.



