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CHAPIER I
INTRODUCLTON
Purpose

In American families men are <ivrently assuming an iucreasing

amount cf responsibilicy for nhe rea-ing of childreo. This has owe

about as a result L many soocienal thyaiges.  In our cowufry we have

moved from a relatively simple agrarian scoiery to a more ccmplex ine
dustrial souiety. As a vesult of this, changes in the conceprions of
masculinity, lemininity, parenthccd, and especially of [atherhood have
taken place. Traditionally, the favher had been conceptualized as the
provider and head of the family grcup, Waller and Hill (1951) aptly
describe the father’s rradiricral role as a parent:

Because the Latrher knaw whar the child shouid become, he did
not seek to undevstand the miid as an individual; he pre=
scribed the acwuivities which ware for the child's good, and
he placed emphasis on giving things to and doing things for
the child. He was interested in the child's accepting and
attaining geals established exclusively by himself, and he
found sarisiac:iics jn ~he child!s owing him a debt which
could be bes:i repaid »n, c¢hedicrie and by bringing honor to
the family (Wallen - ' 1951, p. 411).

A wceptiicn of tatherho o wiich 15 becoming inareasiagly accepted

has been termed Ydevelcoprmenzal” (Dusall, 19465 Elder, 1949). This view
ol the futher has vees dcvined m2s0 by cne of Elder's research subjects:

s v owhat Bis child does, helps his
11 whan nhe rather deoes, and wants to
help the child avmoin bis geals (Waller and Hill, 1951, p. &415).

o

Tu the wmost exrensive revisy o the literature on fatherhood to
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date, Benson (1968) points out that farherhood has largely been neglected
in social research, and Kagan (1964) concludes that most studies of
psychological development report richer data on children than on parents
or parentechild inzersctics and thsn material on the mother is much more
extensive than that on the father. In addition, Peterson, Becker, Hellmer,
Shoemaker, and Qusy (1959) suggest ~han rhe significance of the father

in the formation of the child's personality has not received adequate
attention. Nash (1963) peints coun than sociclogists and psychologists
suggest from their investigations thsz childrearing in our Western
industrial scciety iz decidedly matri-entric in its emphasis. Neglect

of the father role, he «onc:ludes, msv have distoried cur understanding

of the dynamics of development and have adversely affected the rearing

of males.

That paternal relationships and paternal deprivation are important
aspects of persomality developmen? cf :<hildren is evident from the
research which indicates that a significant relationship exists between
inadequate paternal relations and/ecr father-absence and: (a) lack of
maturity, (b) sexual adjustment (Wi~ch, 1950), (c¢) poor sex-role iden=
tification (Burton and Whiting, 1961), (d) delinquency (Andry, 1962),
(e) aggressive behavior (Sears, Pintler, and Sears, 1946), and (f)
dependency (Stolz and cnllaborarors, 1954) ameng male children,

The purpose of the presens study was to assess the attitudes of
college students ccncerning fa“her-scn interaction and to examine the
relationship of these arritudes to selected psychological and socio-
logical variables which were fourd to be relevant in the literature.
These psychological and sociologinal variables include selected inter-

personal and intrapersonal factcrs which the literature on parent-child



relationships suggests are important in the personality development of
children (Walters and Stinnett, 1971).

Since a large proportion of these youth will become parents within
a few years, and since there is evidence (e.g. Radke, 19465 Roy, 1950;
and Block, 1955) suggesting that child behavior, in part, reflects
parental attitudes toward children, there is a need to assess the at-
titudes of young men and young women to determine whether, in terms of
our present understanding of c¢hild grecwth and develcpment, the attitudes
which they hold are conducive to the healthful growth of children. At
titudes toward children, it has been found, can be mcdified at the col-
lege level by planned programs (Walters and Bridges, 1956).

Information gained through this type of investigation would be use=-
ful in helping teachers plan the content of courses concerned with educa-
tion for family life, 1In order to have maximum effectiveness in this
type of family life education, students must be reached early since
the manner in which males view father-son interaction is somewhat sta-
bilized by late adnlescence (Heath, 1970). Doyle (1968), for example,
has fcund that there is little difference between the responses of male
university students and their fathers concerning attitudes toward
father-son relationships.

The conceptual framewcrk underlying the present study is essentially
interactional for it reflects the system of viewing the personal relation=
ships between family members. The interaction approach to study of the
family strives to interpret family phenomena in terms of internal
processes such as role playing, status relations, communication problems,
decision-making, stress reaciicns, and socialization processes

(Schvaneveldt, 1966).



In this study a detailed investigation was made of the attitudes
concerning the interaction of a father and his son. The specific hy-
potheses which were examined include the following:

1. No significant differences exist in attitudes concerning
father-son interaction among respondents classified according
to: "

(a) age, (b) sex, (c) religious affiliation, (d) academic
achievement, (e) marital status, (f£) number of siblings,
(g) ordinal position, (h) social position, (i) father
presence or absence, (j) perceived closeness to father,
(k) perceived closeness to mother, (1) type of discipline
received from mother, (m) type of discipline received from
father, (n) size of community in which reared, (o) type of
relationship with mother, (p) type of relationship with
father, (q) behavior and personality characteristics.

2. No significant differences exist in attitudes concerning
farher-son interaction among youth:

(2) who perceive that their mothers served as the primary

source of discipline and youth who perceived that their

father served as the primary source of discipline. )
(b) who, in rearing their children, would utilize a different
form of discipline than their father did and youth who would
utilize the same type of discipline.
(¢c) who, in rearing their children, would utilize a different
form of disciplire than their mother did and youth who would
utilize thé same type of discipline.

T

(d) who believed that their father had the greatest influence



on their lives and youth who believed that their mother had
the greatest influence upon their lives.

(e) who classify their home atmosphere as: permissive=little
love; permissive-much love; non=permissive-little love; non-
permissive-much love.

Youth who reveal more permissive attitudes are more likely

to come from homes where parents hold more permissive child-
rearing attitudes than from homes where parents hold less
permissive childrearing attitudes.

Permissive attitudes of ycuth toward childrearing are inde-~

pendent of selected behavior and personality characteristics.



CHAPTER 1L
REVIEW OF LITERATURE
Influences of Fathers on the Development of Children

Even though there is an increasing recognition of the importance
of fathers, research on fatherhood has been limited probably due to the
fact that there has been greater emphasis in America on the mother's
role in childrearing (Nash, 1965). However, the nature of a child's
relationship to his father is of consequence not only in terms of the
child's present security, but in terms of his later outlcok on life
(Bach, 1964).

Most of the research on parent-child relationships has ignored
the father. The research which has taken the father into consideration
has relied upon the mother's iaterpretations of the behavior and atti-
tudes of her husband. Comparisons «f children from father-present and
father-absent homes have indicated that the father's infl;ence on his
children's development and adjustment is of considerable importance.
Those factors which seem to be most greatly affected by the father are
the behavior of sons, their idertification with a masculine role, and
their adjustment to others.

Limited research has been undertaken in an attempt to determine
the effects of father absence upcn children, especially boys. 1In
general, the findings reveal that the mother's attitude is significant

in determining how children are affected by separation from their fathers.



According to Benson (1968), the wifé‘s reaction to her husband's depar-
ture and the reasons why he is gone may influence the child more than
the mere fact that he is no longer present in the home. Bach (1964)
concluded that children who were separated from their fathers had an
effeminized fantasy picture of their fathers which was related to their
mothers' attitudes toward their abser~ husbands, and she communicated
this attitude to the children.

Bronfenbrenner (1968) has pointed out thart the absence of the
father not only affects the behavicr ¢f the child directly, but it also
influences the mother's behavior ir ~hat it tends to make her more overe-
protective. Sons who were cverprctected were dependent, immature, and
had problems of identification. A naumber of investigators have also
found that boys from father-absern* homes are more dependent and more
willing to accept authority from others than are boys from intact homes
(Bach, 1964; Stolz, 19543 Lynn and Sawrey, 1959; Bronfenbrenner, 1961;
Bronfenbrenner, 1968).

Another important influencing factor in the absence of the father
and its effect upon the children hss to do with the specific reason for
the absence of the farher. TIllsley and Thompson (1961) found that the
father's death had little adverse effect upon children, whereas his
absence due to separaticun or divorce was more detrimental. Bernard
(1956) concluded that the entrance of a new parent has more adverse
effect after the original parent's death than after divorce.

The age of the child is ancther important factor in considering
the effects of patermal deprivaticn., Blaine (1963) found that one of
the most important and traumatic periods to lose a parent is between

the ages of three and six. This conclusion agrees with Sutton=-Smith,



Rosenberg, and Landry (1968) who found that father-absence has a depres-
sive effect throughout life, but the greatest effects occur during the
early and middle years of childhecod. Nash (1965) points out that the
preschool period is the most critical for the son's identification with
the father and that permanent deficiencies may result if he is mnot
present at this time.

Sibling composition may modify the effects of paternal deprivation
according to some authors. Sutton-Smith, Rosenberg, and Landry (1968)
found that boys without brothers are more affected by father-absence
than those with brothers. They alsc found that girls with a younger
brother are more affected than other girls, and that only girls are
affected more than only boys.

The son's aggressive behavior seems to be affected by father ab-
sence. Levin and Sears (1956) found that boys whose fathers live at
home are more aggressive than boys who come from father-absent homes.
This could be due to the fact that the father serves as an aggressive
model for his son as is pointed out by Sears (1951).

Behavioral difficulties have also been related to father-absence,
Palmer (1960) found that children with behavioral problems were more
likely than those without manifest behavioral difficulties to have had
extensive separations from their fathers, especially during the pre-
school years, Lynn and Sawrey (1959) showed that boys whose fathers
were away for long periods of time evidenced poorer personality adjust-
ment, greater immaturity, and poorer peer group adjustment than those
whose fathers were present. Accoerding to Stolz (1954), war-separated
children displayed more serious behavior problems, more fears, and more

tensions than boys who had not been separated from their fathers. 1In



addition, there was consistent evidence that the father-separated boys
had greater feelings of anxiety.

Stephens (1961l) and Andry (1962) found that a relationship exists
between paternal deprivation and delinqguent behavior. They found that
homes where the father is absent produce more than their proportion of
delinquents. However, this is alsc true of homes where the father is
present but fails to function as head of the household as was pointed
out by Barker and Adams (1962). As Berson (1968) has suggested, the
quality of life is of greater significance than the formal structure and
some fathers may do their children harm as well as good.

Benson (1968) has emphasized that sex identification may be a
problem for the fatherless boy. Beys reared without a father figure
often fail to acquire masculine attitudes (Nash, 1965). However,
Greenstein (1966) failed to find any significant differences between
boys whose fathers were present and father-absent boys in any of the
dimensions usually related to sex=typing.

Perhaps the disrreparncy in rhe findings of the two studies above
can be explained by a study by Biller (1968) whose results suggest that
underlying sex-role orientation is more influenced by father-absence
than are the more manifest aspects of masculinity. It appears that a
vague or feminine orientation may persist even though a boy becomes
masculine in certain aspects of his behavior. Lynn and Sawrey (1959)
have pointed out that father-absent boys are insecure in their mascu-
linity which often leads to excessive forms of compensatory behavior.
These boys might give the outward appearance of having strong masculine
orientations when, in actuality, their masculine performance is not a

spontaneous expression of the self.
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The evidence seems to indicate that boys without fathers may have

greater difficulty in developing a masculine self-concept.

Father's Influerce cin Sex«Roule Identifisatinm’

The father's function to provide a medel of masculinity for his son
is one that is easily recognized as cne that has received some attention
by researchers. Lynn (1966) has made a distinction between identifica-
tion with the masculine role and idenrnification with one's father. How-
ever, as Benson (1968) has pointed cuz, the identification with one's
father inevitably conditions sex-r:le identification. Even though the
child comes into contact with many masculine models, the father will
most likely exert a prominent influence on the lives of his own children
(Benson, 1968).

Theories of sex~role identification teach us that the most obvious
pattern is for the father to be the mcdel of masculinity for his son
and for the mother to be the model of femininity for her daughter.
However, it has been found that there are many things involved in the
process of identification (Mowrer, 1950b; Stoke, 1950; Payne and Mussen,
1956; Kagan, 1958; Mussen and Distler, 1960). Payne and Mussen (1956)
found that adolescent boys who were strongly identified with their
fathers were more likely to view their father as nurturant and rewarding.

Hetherington and Brackbill (1963) have found that children will
identify with the parent whom they ccasider the most powerful. Slater
(1961) reports that a combination of nurturance and firm discipline
provides the situation which is m.st conducive to identification.

Mussen and Distler (1960) agreed with this as they found that kinder-

garten boys identified most intencively with fathers who were viewed as
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powerful sources of both reward and punishment. Mussen and Rutherford
(1963) also confirmed this finding among the most masculine group of
boys in their study.

Johnson (1963) has emphasized the importance of the acquisition of
the appropriate sexwrole identificaticn of the son, and he pointed out
that although boys first identify with their mother, it is the next
identification, with the father, that is crucial for appropriate sex=-
role learning. Benson (1968) emphasizes that even when boys do identify
with their mothers, this cross-sex identification does not necessarily
account for femininity in boys, bu# found that effeminacy is more likely
to be caused by poor fatherwson relatiocnship rather than by a strong
mother=son bond.

Sopchak (1952) further emphasized the importance of the father as
an object of masculine identifica:ioa when he found that among college
students, both male and female, failure to identify with the father was
more closely associated with tendencies toward neurotic behavior than
failure to identify with the mother. 1In agreement with this were find-
ings by Osgood, Suci, and Tannenbaum (1957) indicating that normal men
identify more with their fathers than their mothers and more with
parents than do neurotic men.

Mussen (1961) found adolescent boys who were highly masculine and
identified with their fathers to be better adjusted, 'more contented,
more relaxed, more exhuberant, happier, calmer, and smoother in social
functioning than boys who were low in masculinity'" (p. 23). He also
concluded that boys who had favorable relations with their fathers
showed strong masculine interests, whereas those whose paternal relation-

ships were less favorable showed more feminine interests.
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Benson (1968) concluded that it is likely that children will
identify with the same-sex parent if that parent feels reasonably self-
confident about his own sexual identity. He also suggested that if the
father plays a central recle in the family, the son tends to identify
with him strongly. Mussen and Distler (1960) concluded that the degree
of the son's masculinity is related to the intensity and frequency of
his contacts with his father and to the father's participation in child~

rearing.

Father's Influence on Soan's Relationship With Peers

There is evidence that points to a conclusion that a boy's relation-
ship with his father may influence peer relations. A son's warm com-
panionship with his father was found by Hoffman (1961) to be conducive
to good peer adjustment. It is pcssible that this companionship gives
the son a model for interaction with others. Benson (1968) suggested
that the father may be of great importance in determining his son's
acceptance in the peer group because the father promotes masculine habits
that may foster cor interfere wich his acceptance by other boys.

Helper (1955) observed that boys who conspicuously modeled them-
selves after their fathers were likely to be rated high in social
acceptance and adjustment in high school. Similarly, boys who per-
ceived themselves to be more like their fathers than their mothers were
found to be regarded more favorably by their peers (Gray, 1959). Lynn
and Sawrey's (1959) findings also emphasize how important the father is
to the soni; they found that father-absent boys showed deficiencies in
their peer adjustment.

Gray (1957) found that bovs who were rated high in acceptance by
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their peers to be strongly identified with the appropriate sex role.
Similarly, Payne and Mussen (1956) observed that boys who were strongly
identified with their fathers were calmer and more friendly in their
social relationships than were boys who identified less thoroughly with
their fathers. Children identifying with supportive parents have been
found to be more acceptable te their pzers, more selfwaccepting, and
less dependent upon current social relationships (Carlson, 1963).
Leiderman (1959) found that boys whose rFazhers were prestigeful models
were more secure in their relaticaships with others. It is fairly
evident that a positive attitude toward the parent c¢f the same sex is
important for the establishment of warm relaticnships with peers (Cox,

1962).

Effects of Parental Contesl and Personality on Child

Behavior and Adjustment

Although there are many factors tce be considered in examining the
parental influence upcn children, rhe degree of restrictiveness or per=
missiveness in the parentechild velationship is cof utmost importance.
Another factor to be counsidered whiczh is also very important is the
degree cf love and warmth used in the process of dealing with children
(Becker et al., 1964). Mowrer (19503) has concluded that only when
discipline is accompanied by love and security in the parent-child
relationship can it lead to the capacity for self=discipline.

The personality characreristics of the parents are also influential
in determining the behavicr and perscnality of their children. As
Radke (1946) has pointed cut, what the parent actually is has much more

influence upon the child than the specific type of disciplinary tech=
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niques he uses. The child learns from his parents not so much by being

taught but by being exposed (Radke, 1946).

Childrearing Environments and Possible Effects gn Ghildren

Research has been undertaken to determine the effects of varying
degrees of parental control and nurturance upon the behavior and per-
sonality of children, Baumrind (1967) found children of parents who
behaved in the most permissive manner were lacking in self-control and
self-reliance. Neither parent of these children demanded much of the
child and fathers were found to be weak reinforcing agents. These
parents were less involved with their children and used love manipula-
tively. Bronfenbrenner (1961) concluded that the absence of either
sufficient warmth or discipline impairs dependability in children.

Baumrind (1967) found that parents of children who were judged to
be socialized and independent represented a more democratic position in
their control, They were consistent, loving, conscientious, and secure
in relations with their children. Ewven though they respected the child's
independent decisions, the parert demonstrated firm control which was
accompanied by clear communication of what was expected of the child.
Baumrind and Black (1967) confirm these findings.

Benson (1968) has related self-confidence and independence in
children to the degree of nurzurarce and control which characterizes
the father«son relationship. He fcund that a warm relationship which
is characterized by firm control, but not authoritarianism, increases
the likelihood that a child will be secure and self-confident without
depending on the father for comstant guidance. Both the highly permis-

sive and highly restrictive parent appears unattractive to the child in
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comparison to the democratic parent (Elder, 1963).

The idea that children must be carefully controlled and indoctrinated
has been replaced little by little by the idea that each child should
explore and learn as much as pessible about himself, which is reflected
in a shift toward greater sensitivity %o the unique needs of each child
(Kell and Aldous, 1960). Parerts are no lcnger encouraged to believe
that they can manage their children on the basis of traditional dis-
ciplinary dogma and are often told thst they should not try (Benson,
1968). There is little evidence to suggest that children appreciate the
pressure exerted upon them by demsndirg parents unless it is moderated
by a sustaining and warm relationship {BRenson, 1968).

Middleton and Putney (1963) found that the persistence of patri-
archy within the family is now often symptomatic of childrearing pathe
ologies. Father-dominated families are currently pictured as a setting
for incompetent and dependent boys, bu: whether strict or permissive,
the extremes in parental discipline are associated with the lack of
intimacy and confidence between parent and child.

Various findings indicate that children who have achieved appropri-
ate sex-role identifizarion perceive their parents as both highly nur-
turant and controlling (Mussen and Distler, 1960; Mussen and Rutherford,
1963). Mussen and Distler (1960) found that the fathers of highly
masculine boys are affectionate and have considerable power over their
sons.

In Baumrind!s (1967) study, she found that children of parents who
represented the most restrictive attitudes were found to be 'less con=
tent, more insecure and apprehensive, less affiliative toward peers,

and more likely to become hostile or regressive under 'stress’' than
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were children of the more democratic parents'" (p. 8l). The parents of
these children were found to be less nurturant toward their children
and less involved with them. They used firm control and power freely
but gave the child little affection and support. They did not encourage
the child's expression of disagreement. Similarly, children of those
parents who express apprcval of freedem from parental control have been
found to behave more acceptable than do children of parents who approve
of strict control in guiding their c¢hildren (Read, 1945; Radke, 1946).
In addition to the type of centrcl used by parents, another important
consideration is the difference of atritudes which the mother and father
have. Evidence points to the fact ~hat there seems to be a difference
in reasons why fathers and mothers discipline children and the methods
which they use., According to Bemscn (1968) fathers often stress con=-
formity, striving to have their children act like other children, and
they more often use coercion and corporal punishment in controlling
their children. On the other hand, mothers often view their responsi=
bility as not just to cuntrol behavior but to "build character.'" They

tend to use verbal methods c¢f guidanie and use reasoning more often.

Factors Related to Methods of Control Used

[}

There seems to be a diiferenie among socio-economic groups in the
type of environments which they provide for childrearing. Upper=-
middle class parents have bteen fcund to be more permissive than upper=-
lower class parents in contrelling their children (Maccoby and Gibbs,
1964). Upper-middle class parents use reasoning and praise as methods
of guidance more often, whereas upper-lower class parents employ tech-

niques such as physical punishmernt, deprivation of privileges and ridi=
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cule. 1In both socio-economic classes mentioned above, fathers were
found to be stricter than mothers with regard to severity of discipline,
demands for obedience, and expectations of self=-restraint in the child.
According to Benson (1968), lower=-class fathers are more punitive toward
boys and girls than middle-class fathers.

The difference in the type of occupations in which the parents are
involved may partially account for differing attitudes in childrearing.
Pearlin and Kohn (1966) suggest that men whose work consists essentially
of dealing with things are likely to place high value on obedience in
children and to place less value on self-control. On the other hand,
men who are involved primarily with ideas tend to stress self-control
and do not value obedience very highly. Men who work mainly with people
seem to fall somewhere in between. 1In addition, Hoffman (1963) has
suggested that middle-class parents are more likely to be able to ex=
press power motives outside the home than are lower-class parents. The
home may be the only place where a parent from the lower-class can assert
his will.

Family size is another influencing factor in the type of control
used within the family. Elder and Bowerman (1963) found that in small
families parents tend to employ a greater range of disciplinary tech-
niques and that they used oral methods and verbal reasoning more often.
If the parent in the small family is authoritarian, however, the con=
sequences will probably be greatly magnified because parent-child
relationships in the small family are more likely to be intense and
have deeper emotional implications (Benson, 1968)., Benson has also
brought out the fact that more is probably expected of each child in a

small family.
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Elder and Bowerman (1963) found that as family size increases, the
father is even more likely to be considered the family spokesman on
childrearing matters and to act as the chief disciplinarian, although
this seems to be primarily a middle-czlass rather than a lowerw-class
phenomenon; if the father is present in the lower classes, he is usually
an authoritarian type regardless of the size of his family. The father
in a large family may be more authoritarian, but his actual leadership
is diffused and differentiated, Thus, a ''strong' father in the small
family may have a greater salutary influence on his children, but pow
tentially he also has a greater harmful effect (Benson, 1968). Because
of the number of different relationships found in the large family, the
potential level of conflict is heightened. Therefore, these parents
are likely to be less flexible and mcre authoritarian and rely more
frequently on strong childrearing methods (Elder and Bowerman, 1963).
Benson (1968) concluded that in large families expressions of praise,
approval, comfort, and acceptance are likely to be reduced for each

child.

Parental Personality Characteristics: : S -

Investigations have been made on the assumption that the personality
of the parent will determine, at lezst in part, the way he guides his
children. Block (1955) found that fathers favoring restrictive guidance
tended to be constricted, submissive, suggestible individuals with
great feelings of personal inadequacy. The fathers who expressed more
permissive attitudes toward child guidance appeared to be the more self-
reliant and ascendant. They seemed to be able to function more ef-

fectively. Block pointed out that although the parent favoring exces-
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sive permissiveness was probably not represented in his sample, this
parent probably also would be associated with a less than optimal level
of personality integration.

Personality characteristics of parents have also been related
directly to the behavioral and personality adjustment of children.
Peterson et al. (1959) found that bcth mothers and fathers of problem
children were less well adjusted and sociable than parents in a non-
clinic group. The clinic parents were also more autocratic and ex=
perienced more disciplinary contention.

Becker et al. (1964) found both parents of children with conduct
problems to be maladjusted. Although nct significant, these results
also suggest that healthy adjustment of the father may be even more
critical than adjustment of the mcther in determining personality
problems in children., They concluded that future research should give

more consideration to the father's influence in child development.



CHAPTER III

PROCEDURE

Criteria for Selection of Subjects

The sample of 1,236 students who served in this study were selected
from university students in four regions of the United States. Institu-
tions included were state-supported colleges and universities with divi-
sions of home economics which were willing to participate in the in-
vestigation. The nine institutions included the University of Alabama,
University of Georgia, University of North Carolina at Greensboro,

Stout State University, University of Connecticut, Fresno State College,
University of Arizona, Utah State University, and Brigham Young Uni=
versity. The sample was composed of 316 males and 920 females who were

enrolled in marriage and family relationships courses.

Measurement of Background Information

The questionnaire (Appendix A) which was utilized was designed to
obtain the following information: (a) age, (b) sex, (c) college major,
(d) marital status, (e) nationality, (f) religious preference, (g) size
of community for major part of life, (h) number of brothers and sisters,
(i) ordinal position in family, (j) socio-economics status, (k) presence
or absence of father during childhood, (1) if absent, the reason for
his absence, (m) if absent, age of respondent when father was absent,

(n) prevailing type of discipline in family, (o) perceived happiness of

20
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childhood relationship with mother and father, (p) perceived influence
of mother and father, (q) perceived type of discipline respondent will
use in rearing his children, (r) perceived amount of love and warmth
received from parents, and (s) information concerning behavior and per-
sonality characteristics of the respondent. Questions related to social
status were based on the McGuire-White (1955) Index of Social Status

(Appendix G).

Measurement .of Permissive Attitudes Toward Father=Son Interaction

Description of the Instrument

A filmed instrument entitled The Father-Son Interaction Test

developed by Doyle (1968) and modified by Heath (1970) was used in this
study. The film consists of eleven scenes; each -approximately one minute
in length. These scenes include a wide variety of themes in which
father and son interact. The same characters play father and son
throughout the film and are the only characters in ten of the eleven
scenes. Although Scene VIII involves other actors, the father and son
are the primary characters.

Twelve scenes were originally filmed and developed by Doyle (1968)
and eleven were selected and used in the completed film instrument.
The eleven scenes utilized were selected according to the following
criteria (Doyle, 1968).

1. Physical properties. Clarity of subjects, correct film and

exposure and lighting, and audible sound were considered
essential in the selection of the scenes.

2. Behavioral patterns. The filmed action clearly depicted

specific types of behavior in each of the scenes.
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3. Theme diversity. Each scene presented portrayed different con-

cepts of family life such as responsibility, ego involvement,
and pride which were related to the concept of permissive at-
titudes in father-son relationships.
4., Objectivity. 1In each scene, no extraneous variables were ob-
vious enough to distract from the primary purpose of that
scene.
The following is a description of each of the eleven scenes.
Scene T

The father enters the son's bedroom in order to awaken him. The
father calls him several times, but the son only moans and turns over.
The son finally sits up on the side of the bed.

The second scene opens with the father reading the morning news-
paper. The son enters the room and asks for his allowance.
Scene TII1

Father and son are having lunch together and have to leave home at
the same time. The son is eager to share his week-end trip to the beach
with his father. The son is so busy relating the details of the trip
that he fails to eat his meal. The father has been very quiet during
the meal, and when it is time for both of them to leave, he realizes
that the son has not even begun to eat.
Scene 1V

The afternocon baseball game is over! The son rushes up to the
father, pleased that their team won and that he had made the winning
run. The father's comment was, ''What about that 'pop-up fly' you

missed?!
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Scene V

Previously, the father has promised that he would give his son a
golf lesson. The father forgot his promise and made a date with a
friend to play golf. The son reminds him of the promise. The scene
ends when the father says, 'Well, I guess I could call Fred."

Scene VI

The son has been told that he is to rake the leaves to help pre=-
pare the lawn for spring cleaning. He has agreed, but he is tired.
The father insists that the lawn be raked today. The son is very
reluctant, but the father persists.

Scene VIT

Father and son are in the dining room all dressed for dinner. In
the son's attempt to reach a mint on the table, he turns over a glass
of water.

The family and guests are having dinner and are discussing some
of the problems which pertain to school and education. During the
dinner the son has remained very quiet. In the process of the dis-
cussion, the father turns to the son and asks him his opinion of the
situation.

The father enters the son's bedroom and finds him with opened
books, but the son is watching television rather than doing his home-
work. When confronted with the question as to "Why?'", the son com-
plains that he does not know what the teacher wants. The father takes

the notebook and begins to work the problems for the somn.
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The father is waiting for a business telephone call. The phone
rings and the call is for the son. The father places a two-minute time
limit on the son's conversation. The son talks longer than the time
limit.

The father enters the son's bedroom just as the son is putting up
a "pin-up" picture of a woman on his wall. The entrance of the father
surprises the son. The father says to the son, "What's going on in
here?"

To summarize, the film provided a wide range of themes in which
the father and son had opportunities to interact with one another. The
father and son were the only characters in ten of the eleven scenes,
but they were the primary actors in Scene VIII which also contained
other characters.

After each scene was viewed the subjects recorded their reactions
to a highly structured set of items (Appendix B) which allowed for a
latitude of reactions and contained four-point scales reflecting per=
missive attitudes toward father~son interaction.

The scale items were originally developed by Doyle (1968) and were
rated and judged for validity by a panel composed of specialists in
child development, psychology, and home and family life. An original
pool of 180 items was submitted to the judges, who rated each item in
terms of the following criterias

1. Does the item possess sufficient clarity?

2. 1Is the item sufficiently specific?

3. Is the item significantly related to the concept under
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investigation?

The final selection of the 134 items was based on the decision of
the judges, and as a result of an item analysis.

In Heath's (1970) study, she vtilized a chi-square analysis to
determine which items from Doyle's (1968) instrument were appropriate
for use with male college and universicy students. Heath (1970) found
that 94 of the total 134 original items discriminated among male college

students, thus The Father-Scn Inters tisn Test (Male University Stu-

dents' Form) resulted, This study wzilized Heath's (1970) modified
instrument.
A chi~square test was used in the przsent investigation to determire

which items on The Father-Son Interaction Test (Male University Stu-

dents' Form) were discriminating amn~g females, that is, which items
elicited significantly different wesponses from these subjects who fell
into the lower quartile from those whose total scores fell into the
upper quartile. A sample of 200 females randomly selected from the
total group was used for the item analysis. Of the 94 items initially

included on The Father-Son Intera <icn Test (Male University Students’

Form), 77 or 81.91 per cent of the items were found to be significantly
discriminating at the .05 level or beyond. The results of the item
analysis are presented in Appendix F. Thus, the items were judged to
possess sufficient merit for use with females to be utilized in a

study of this nature.

Administration of the Instrumenis

Arrangements were made with professors from other universities and

colleges to obtain their cooperation in presenting the film and admine
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istering the questionnaire to college students in their marriage and
family relationships classes in departments of home economics through-
out the country.

A detailed instruction sheet (see Appendix C), designed by the
investigator, was mailed to each participating institution along with

the necessary number of information sheets, Father-Son Interaction Test

booklets, and IBM answer sheets on which the respondents recorded

their responses to the test, and The Father-Son Interaction Film. After

the collection of the data was completed, the above materials were
returned by mail to the investigator. The time required for the com-

plete administration of The Father«Son Interaction Test and collection

of background information is approximately fifty minutes.
These data were collected during the fall and spring semesters of

1970~71 at the nine colleges and universities mentioned previously.

Scoring the Instrument

The four-point scale to which each subject indicated his agreement
or disagreement with each of the 94 items was used. The scale included
the following categories: Strongly Agree, Mildly Agree, Mildly Dis=
agree, and Strongly Disagree.

The weighting system devised by Doyle (1968) was used to determine

the degree of permissiveness of each respcnse. The very permissive re-

sponse was assigned a value cf two; the permissive response was given

a value of one; the remaining responses which were not permissive were

assigned a value of zero, The permissive score was computed by adding
.

the subscores assigned to each of the responses to the 94 items. The

key utilized in scoring each questionnaire is presented in Appendix D.
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Since the responses were recorded on IBM answer sheets, it was possible
to have them machine-scored at the Bureau of Tests and Measurements,

Oklahoma State University, Stillwater, Oklahoma.

Reporting the Analysis to the Cooperaving Universities

There were nine colleges and universivies participating in this
study, but scores received from three of the institutions were used in
establishing the percerntile norms. Based upon the scores from The

Father~Son Interaction Test received from the first three cooperating

universities, the University of Alabama, the University of Georgia, and
the University of North Carclina ar Graensboro, an Ehalfﬁis was made in
order to develop percentile norms for the sample, After the percentile
norms were developed, the Analysis Sheet (Appendix E) was developed so

that information concerning the results of The Father«Son Interaction

Test could be reported to each individual student who participated in
the study. The Analysis Sheet contained information about the instrue
ment used, a brief review cof the mos% pertinent related literature con-
cerning child guidance, an explanaticn of permissive and restrictive
guidance, a statement concerning the type of guidance which research
findings show to be the mcst desirable, the range of scores possible on
this instrument, and a breakdown of the scores into four classificaticns:

ermissive, moderatel ermissive, moderately restrictive, and restric=
’ Y P 9 s restric

tive. 1In addition to the above information, the percentile norms es-

tablished for the sample were included. This information made it pos=
sible for each individual student Zo have a better understanding cf his
score in terms of others who have taken the same test., 1In addition to

the Analysis Sheets for each student, his own individual score was
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recorded on a list and sent to the ccoperating professor for distribu-

tion.

Validity of the Instriment

In Heath's study (1970), a chi-square analysis was utilized to

determine which items on The Father«Son Iateraction Test were discrime

inating, that is, which items elicited significantly different responses
from those subjects whose total score fell inte the lower quartile and
subjects whose score fell into the upper quartile. Of the original 134
items included in Doyle's (1968) instrument, Heath (1970) found 94, or
70 per cent, to be significanc at the .05 level or beyond.

In order to determine which items on The Father-Son Interaction

Test (Male University Students' Form) were discriminating for female
university students, a chi-=square analysis was utilized in this study.
0f the total 94 items which had been found to be discriminating for
male university students by Heath (1970), 77, or 81.91 per cent of
these items were found to be discriminatiag for female university stu=
dents at the .05 level or beyond. This indicates that this instrument
is appropriate for use with women., A detailed statement concerning this
analysis is presented in Appendix F.

In the analysis of the data, it was necessary to utilize the same

number of items on The Father=Scn Interaction Test for both male and

female subjects so that the two groups could be compared. The investi-
gator had two alternatives from which to choose in treatment of the
data., The first alternative was to exclude all items from The Father-

Son Interaction Test which were not discriminating for females, which

would mean excluding some seventeen items which had already been found
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to be discriminating for males (Heath, 1970). The second alternative

was to include all 94 items on The Father-Son Interaction Test which

were discriminating for males even though they were not discriminating
for female subjects. The investigator chose the second alternative, to
include all 94 items of the instrument for the analysis of the data.
The inclusion of the 94-item instrument will facilitate comparisons
with other studies currently being undertaken in the department in

which the instrument developed by Heath (1970) is being utilized.

Reliability of the Instrument

In order to assess the reliability of the instrument, a split=half
technique was utilized, and a Spearman r of .99 was obtained in Heath's

(1970) analysis,

Advantage of This Type of Instrument

The specific advantage of a motion picture instrument is that it
presents to the respondents considerable information about the father
and the son involved, and the specific conditions under which their
responses are being evoked. Too often in traditional paper-and-pencil
questionnaires, the reactions of the respondents are dependent upon

conditions, e.g., age and sex of children, which are not specified.

Analysis of the Data

The chi-square test was utilized in an item analysis in order to
determine the items which significantly differentiated subjects scoring
in the upper and lower quartiles on the basis of total scores received

on The Father-Son Interaction Test. An analysis of variance for one-way
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design was used to examine each of the following hypotheses:

i)

2)

No significant differences exist in attitudes concerning
father-son interaction among respondents classified according
tos (a) age, (b) sex, () religious affiliation, (d) aca-
demic achievement, (e) marital status, (f) number of siblings,
(g) ordinal position; (h) social positiom, (i) father presence
or absence, (j) perceived closeness to father, (k) perceived
closeness to mother, (1) type of discipline received from
mother, (m) type of discipline received from father, (n) size
of community in which reared, (o) type of relationship with
mother, (p) type of relationship.with father, and (q) behavior
and personality characteristics.

No significant differences exist in attitudes concerning

father-son interaction amoag youth:

a) who perceive that their mother served as the primary source
of discipline and youth who perceived that their father
served as the primary source of discipline.

b) who, in rearing their children, would utilize a different
type of discipline than their father and youth who would
utilize the same type of discipline.

c¢) who, in rearing their children, would utilize a different
type of discipline than their mother and youth who would
utilize the same type of discipline.

d) who believed that their father had the greatest influence
on their lives and youth who believed that their mother
had the greatest influence upon their lives.

e) who classify their home atmosphere as: permissive=little



3)

4)
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love; permissive-much love; non-permissive-little love; or
non-permissive-much love.
Youth who reveal more permissive attitudes are more likely to
come from homes where parents hold more permissive child-
rearing attitudes than from homes where parents hold less
permissive childrearing attitudes.
Permissive attitudes of youth toward childrearing are inde-

pendent of selected behavicr and personality characteristics.



CHAPTER IV

RESULTS

Description of the Subjects

Background Information

A detailed description of the 1,236 subjects who participated in
this study is presented in Table I. The sample consisted of 25.58 per
cent males and 74.42 per cert. females. The majority (51.05%) of the sample
fell into the 20 and under age category, There were more respondents
(51.01%) who were of the Protestant religion. The greatest majority of
the students (86.24%) were single. The highest percentage of the sample
(34.77%) had lived in a town of less than 25,000 population. Most of
the subjects (71.06%) reported having brothers, and a large percentage
also had sisters (69.01%). The highest proportion of the subjects
(38.59%) reported being the eldest child in the family. Most of the
respondents were classified as lower-middle class (37.62%) as measured
by the McGuire-White Index of Socioc-economic Status (1955) (Appendix G).
Most of the students (64.49%) had a college grade point which was average
(2.0-3.0). Those students who had experienced father-absence repre-
sented 17.39 per cent of the total sample. Of the 215 students who
experienced father-absence, 51.62 per cent of them experienced the ab-
sence after the age of six years. In most cases the respondents re-

ported that their fathers were absent from the home because of work

32
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Descrintion Males Females Total
priot N % N % N %

Age
20 or under 56 17.72 575 62.57 631 51.05
21-24 228 72.15 324 35.26 552 44,66
25 and over 32 10.13 20 2.18 52 4,29
Sex
Male 316 25,58 - e 316 25.58
Female - - 920 T4, 42 920 Tb4,42
Marital Status
Single 242 76,58 824 89,57 1066 86,24
Married 71 22.47 90 9.78 161 13.02
Divorced 3 .95 3 .33 6 .00
Separated 0 .00 3 .33 3 .00
Religion
Protestant 129 40,82 512 55,65 641 51,01
Catholic 33 10. 44 101 10.88 134 10.84
Jewish 17 5.38 20 2,17 37 .02
Other 137 43,35 287 31.20 424 34,30
Residence .
Farm or Country 53 16.77 158 17.21 211 17.07
Less than 25,000 population 110 34,81 316  34.42 426  34.77
50,000 to 100,000 population 71 22.47 229 24,95 300 18.52
Over 100,000 population 82 25.95 215  23.42 297 29.64
Family Size
No brothers 86 27.39 158 17.21 244 19.74
1=2 brothers 177 56.37 521 56,88 698 56.47
3-4 brothers 38 12.10 115 12.55 153 12.37
5 or more than 5 12 3,82 22 2,40 34 .02
No sisters 91 28.98 285 31.15 376 30.42
1-2 sisters 175 55.73 500 54,64 675 54,61
3-4 sisters 41 13.06 104 11.37 145 11,73
5 or more than 5 7 2,23 26 2.84 33 .02



TABLE I (CONTINUED)

. Males Females Total

Description N o N % N o
Family Position
Oldest child 111 35,13 366 39.83 477 38.59
Second child 108 34,18 315 34.28 423 34,30
Third child 62 19,62 125 13.60 187 15.13
Fourth child 20 6.33 66 7.78 86 6.95
Fifth child 9 2.85 22 2.39 31 2.50
Sixth child 3 1,88 13 1.41 16 1.20
Seventh and beyond 1 1.32 12 1,40 13 1.05
Socio=-economic Status
Upper class 21 6,77 72 8.00 93 7052
Upper-middle class 93 30,00 267 29.67 360 29.12
Lower-middle class 117 37.74 348 38.67 465  37.62
Upper=lower class 63 20,32 183 20.33 246 19,90
Lower-lower class .16 5.16 30 3.33 46 3.72
Father's Education
Over 4 years of college 41 13.40 142 15.87 183 14,80
College graduate 42 13.73 129 14,47 171 13,83
1-3 years college 58 18,95 197 22,01 255 20.63
High school graduate 97 31.70 264  29.50 361 29.10
Grades 9-11 completed 32 10.46 80 8.94 112 9.06
Grade 8 completed 20 6.54 50 5.59 70 5.67
Below 8 16 5.22 33 3.69 49 3.96
Father Absence
Yes 56 17.72 159 17.26 215 17.39
No 260 82,28 761 82.74 1021 82.60
Age of Father Absence
Before age 6 18 32.14 43 27.04 61  28.37
After age 6 23 41,07 88  55.35 111 51,62
Both before and after age 6 15 25.79 28 17.61 43 20.00
Reasons for Father Absence
Separation 4 6.56 5 2.92 9 4,18
Divorce 15 24,59 35 20.49 50 23.72
War 7 11.48 24 14.04 31 13.19
Death 9 14,75 25 14.62 34 14.69
Prolonged hospitalization 4 6,56 17 9.94 21 8.25
Other (work) 22 36,07 65 38,01 87 37.04

*N for males = 3163 N for females =

920
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responsibilities.

Family Relationships Information

In addition to the background information, the questionnaire also
contained items which elicited the students' perceptions of their
family relationships (Table II). Below are the results of the findings.
The greatest proportion of the students (40.78%) reported their pre-
vailing source of discipline to have come equally from their mothers
and their fathers. With regard to the type of discipline received
from their father, the greatest percentage (49.11%) reported that it

was average, rather than restrictive or permissive., Also, most stu=

dents (57.52%) reported that the discipline received from their mothers

was average, not restrictive or permissive. The majority (62.05%) in=

dicated that they would discipline their children in the same manner

in which their own fathers had disciplined them. With regard to the
discipline received from their mothers,. the majority (67.23%) of
students indicated that they would discipline their children like their
own mothers had disciplined them. With regard to the closeness the
student felt to his father, the greatest proportion (43.36%) reported

average closeness. More students reported being above average in close=

ness to their fathers (29.21%) than below average. The majority (48.30%)

reported that they were above average in their degree of closeness to

their mothers. The evidence seems to point out that in this sample,
more students felt a closer relationship with their mothers than they
did with their fathers. Most of the students (52.11%) reported that
their mothers and fathers equally had influenced their lives. However,

more students mentioned their mothers as the most influential parent
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SUBJECTS' RATINGS OF THEIR FAMILY RELATIONSHIPS

36

Description Males Females Total
ptio N % N % N %
Prevailing Type of Discipline
Father 117 37.15 170 18.55 287 23,33
Mother 91 28.89 349 38,10 440 35.53
Mother and father equally 107 33,97 397 43,34 504 40.78
Type of Discipline from Father
Permissive 60 19,10 166 18.20 226 18,28
Average 157 50.00 450 49.34 607 49,11
Restrictive 98  30.89 296 32.46 394 31.86
Type of Discipline from Mother
Permissive 69 21.91 158 17,27 227 18,52
Average 174 55,24 552 60,33 726 57.52
Restrictive 72 22.86 205 22.86 277 22,41
Type of Discipline Will Use
as a Parent
More permissive than father 79 25.24 213 23.41 292 23,36
Same as father 194 61.98 573 62.97 767 62,05
Less permissive than father 40 12.78 124 13.63 164 13.26
Type of Discipline Will Use
as a Parent
More permissive than mother 64  20.32 170 18.58 234 18.93
Same as mother 189 60,00 642 70.16 831 67.23
Less permissive than mother 62 19.68 103 11.26 165 13.35
Closeness with Father
Above average 92 29,21 378 41,36 470  38.26
Average 152 48.25 384 42,01 536 43.36
Below average 71 22.54 152 16.63 223 18.04
Closeness with Mother
Above average 121 38.29 476 51.91 597 48,30
Average 166 52,53 372 40, 57 538 43.50
Below average 29 9,18 69 7052 98 .07



TABLE II (CONTINUED)

Description Males Females Total
P N % N % N %

Most Influencing Parent

Mother and father equally 148 46,84 505 55.07 653 52.91
Mother 91 28.80 306  33.37 397 32.11
Father 77 24,37 106 11.56 183 14,80
Ratings of Parental Love

and Warmth

Much 250 79,11 777 84,83 1027 83.09
Average 56 17.72 119 12.99 175 14,15
Below Average 10 3.16 - 20 2.18 30 .01
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(32.11%) rather than indicating their fathers as the most influential
parent. A majority (83.09%) of the sample reported that they had re-
ceived much love and warmth from their parents rather than an average

amount or little love and warmth.

Item Analysis of The Father-Scn Interaction Test

A chi-square test was used in the present investigation to deter-

mine which items on The Father«Scn Interacricon Test (Male University

Students' Form) were discrimirnating amcng females, that is, which items
elicited significantly different responses from those subjects whose
total scores fell in the lower quartile from those whose total scores
fell in the upper quartile. A sample of 200 females randomly selected
from the total group was used for the item analysis. Of the 94 items

initially incliuded on The Father-Son Interaction Test (Male Umiversity

Students' Form), 77 or 81.91 per cent of the items were found to be
significantly discriminating at the .05 level or beyond. The results
of the item acalysis are presented in Appendix F. Thus, the items were
judged to possess sufficient merit for use with females in a study of

this nature.

Percentage of Permissive-Restrictive Responses of Men

and Women on The Father-Son Interaction Test

Included in Table III is a percentage count on how permissively

or restrictively students responded on each item of The Father<Son

Interaction Test, This analysis included 400 males and females randomly

selected from the total group. The selection included 100 males and 100

females from the Western half of the United States and 100 males and



39

100 females from the Eastern half of the United States.
From Table III, the following conclusions concerning the students’

responses to The Father-Son Interaction Test are suggested:

1) In Scene II where the father ignored the son's request for his
allowance, the majority of the students (89,25%) felt that the father

should not have ignored the so:, indi:ating a very permissive response

(item 14).

2) In Scene IV where the son and #father are talking about the son's
performance in the baseball game, mo3c of the respopdents (88.50%) felt
that the father should have encouraged his son more; indicating a very
permissive response (item 33).

3) In Scene VI where the father ingis*2d upcn the son raking the leaves
in the yard immediately rather thar waiting until a later time, the
majority of respondents (78,25%) irndicated a restrictive response which
seems to imply that they felt the %ather did have a right to insist upon
the son doing the job right away (item 51).

4) In Scene VII where the sun tuwased over a glass of water on the
dinner table, the majority of the resspcndents (88.75%) indicated that
they felt that the father had done the right thing in not punishing his

son for spilling the water. This indicates a very permissive response

(item 61).

5) In Scene VIII where the rather asked the son's opinion of a parent's
committee of the Parent Tea:her Association and the son gave no response,
the majority of the respondents (81.00%) indicated that they felt that
the father did the right thing in no:t asking the son to leave the table.

This indicates a very permissive response (item 74).

6) In Scene IX where the father came into the room to find the son
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studying with the television on and immediately turned it off, the
majority of the respondents (83.25%) indicated a restrictive response
which implies that they felt the father had a right to turn off the
television (item 79).

7) In Scene X where the son got a telephone call and was asked by his
father to limit his call to two mirnutes because he was expecting an
important business call was a situation in which the respondents showed
no cleavscut opinion as the responses were evenly distributed among the

restrictive, moderately permissive, and permissive groups.

8) In Scene XI where the father came into the sonf's room and objected
to the "pin-up' picture which the son was putting up on his wall, the
majority (81.00%) of the respondents indicated a restrictive response
which implies that they felt the father did have a right in objecting
to the son putting up the picture (icem 91).

The results of the responses to The Father-=Son Interacticn Test

indicated that there were certain situations of father-son interaction
which elicited restrictive responses while some of the other situations

elicited very permissive responses. This seems to indicate that most

individuals are not consistently permissive or restrictive in their

attitudes, but that the circumstances of the situation have a lot to do
with the way they feel. An individual's attitude toward child guidance
may also be influenced by his values, standards, and his own background

of experience.
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PERCENTAGE OF PERMISSIVE-RESTRICTIVE RESPONSES OF MEN AND WOMEN

Item

Percentage of Responses

Restrictive

Moderately
Permissive

Very
Permissive

SCENE I

]..

The father should have under.
stood the son's difficulty in
arising.

The father should have realized

that his son'’s reacticn was a
normal reactior, and he should
not have been threatened.

The father should have been
irritated by the boy's actions.

The father should have been
more forceful in getting his
son out of bed.

The father should not have
allowed his son to turn cver
when he called him.

The father should be compli-
mented for having given his
son this type of help,

The father should have shown
more concern for his son
getting enough rest,

SCENE II

8.

10.

The father should have given
his son the money at the first
request.

The son should not have inter-
rupted his father's activities.

The father should have shown
more attention to his son.

17.00

16,50

9.00

10,00

9,75

51,50

66,25

27.00

25,25

53.00

29.25

23,50

34425

28,25

39.75

39.00

14.00

30.00

41,50

60.75

60,75

66.75

14.25

5.50

33.25

35.75

85,50



TABLE II1 (CONTINUED)

42

Percentage of Responses

Moderately Very
Ttem Restrictive Permissive Permissive

11, The father should not have

reacted as this father did, 3,75 11.00 85.25
12. The father should have given

the money to his son the

previous night., 32,75 52,25 15,00
13. The father should bhave handled

the matter satisfactorily, 7625 11.25 81,50
14, The father should 7ot have

ignored his son. 4,50 6,25 89,25
15. The son should not have had

to beg for money., 7,00 28,50 64,50
16. The father should have been

more concerned with his son's

feelings. 2.50 19.50 78.00
17. The father should have

responded immediately when

his son asked for his ala

lowance. 21.00 44,25 34,75
SCENE 11T
18. The father should have been

more attentive to the son's

conversation. 2,75 25.25 72.00
19. A father should not have had

to listen tc his son this much :

during mealtime. 12,00 25,25 62.75
20. The son's actions should not

have irritated his father. 16.00 40.00 44,00
21, The father and son should have

had a closer relationship. 2,75 22.00 75,25
22, The son should have been able

to feel more comfortable with

his father. 2.50 14.50 83.00
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Percentage of Responses

Item Restrictive

Moderately
Permissive

Very
Permissive

23.

24,

25.

26,

27,

28.

29.

The father was right in ob-
ness in eating.

The father should not have
been so hasty in scolding
his son.

The father should have par-
ticipated in his son's con-
versation,

The son shculd not have talked
so much,

The son should not have bothered
his father about such unimpor-
tant matters.

The father should have shown
more affection for his scn.

The father should have shown more
interest in his son's activities.

SCENE IV

30.

31.

32.

33.

34,

The son should be able to ex=
pect more encouragement from
his father.

The father should have first
mentioned his sor's winning
run.

It is a wise father who gives
this kind of help in directing
his son's play activities.

The father shculd have en=
couraged his son more.

The father should have arrived
at a better method of guiding
his som.

37,75

12.00

1,50

40,00

6,00

4,00

1.25

2.25

1.25

13.00

.75

1.25

31.50

29.75

22.50

29.75

18.00

33.75

16.00

9.00

11.75

19.00

10.75

10.75

30.75

58.25

76.00

30,25

76,00

62,25

82,75

88.75

87.00

68.00

88.50

88.00
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Percentage of Responses

Moderately
Ttem Restrictive Permissive

Very
Permissive

35, The father should have shown
more appreciation for his son's
achievements. .55 12.25

36. The father was too concerned
with his son's mistakes, 9,00 22.50

37. The father should have shown
more concern for his son's
feelings than for his
achievements, 3.75 24,50

SCENE V

38. The son should not have reminded
the father of his promise. 9,95 23,25

39. The father should have cancelled
his appointment with his son. 24,25 37.25

40. The father should not have for-
gotten his promise. 5.00 32,75

41. The father should have offered
to take his son with him. 16.00 37.25

42, The father should not have
offered to call off his business
date, 32.75 43,00

43, The father should have told his
son that a business deal was
more important. 19,50 32.50

44, The father should have felt
happy that his son wanted to
play golf with him. 2.25 28.75

45, The son should not have expected
his father to want to play golf
with him. 7.75 24,00

46, The son should have made his own
arrangements for playing golf. 16,00 37.25

87.20

68.50

71.75

67.00

38.50

62.25

46.75

24,25

48.00

69.00

68.25

46,75
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Percentage of Responses

Moderately Very
Item Restrictive Permissive Permissive

47, The father should have shown

more affection for his son. 9,50 37.50 53.00
48, The father should have felt ob=

ligated to play golf with his

SOM., 30,00 44,00 26.00
SCENE VI
49, If a son has feelings of resent.-

ment., he should express his

feelings. 29,50 50.50 20.00
50. The father should have 'pad-

dled'" his somn. 26,75 32,00 41,25
S1. The father should have allowed

his son to rake the leaves at

his convenience. 78,25 16.25 5.50
52. Since the father was so per-

sistent, the son's reaction

was appropriate. 75,00 20.25 4,75
53. A son needs a lot of help in

learning to assume responsie-

bility for the yard, 31,25 45.25 23.50
S54. The father was right in being

so persisteut. 72.25 18.75 9.00
55. A father should not threaten

his son, 29,75 34,25 36.00
56. A father should be able to

reason with his son without

threatening him. 4.25 23.50 72,25
57. The father should have been more

forceful in the beginning., 46,50 33.50 20.00
58. The father should not have

become so excited when his

son did not obey him. 46,75 35.75 17.50
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Percentage of Responses

Moderately Very
Ttem Restrictive Permissive Permissive

SCENE VII
59, The father should have insisted

that his son clean up the table

by himself. 8,00 33.75 58.25
60. The father was too lerient with

his son. 4,25 23,50 75.25
61. The father should have punished

his son for spilling the water. 2,50 8,75 88,75
62. The father handled the sit.ao

tion satisfactorily. 4,25 20.50 75.25
63. The father should be compliw

mented for having helped his

son clean up the table. 13.25 35,25 51.50
64, The father should have obe

jected to his son's care-

lessness. 20,25 33.00 46,75
65, The son shcould non have been s

concerned with spilling a glass

of water, 71.00 25,00 4,00
66. The father should not have been

so calm. 3,00 19.00 78.00

SCENE VIII

67. The father should have been corne

siderate of his son's opinions. 19.50 42,00 38,50
68. A father should never embarass

his son when guests are present. 10.25 29,25 60,50
69. The father shculd not have been

persistent. 16.00 33.00 51.00
70. The father should have tried to

understand why his son was not

talking. 5,00 35.50 59.50
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Percentage of Responses

Moderately
Item Restrictive Permissive

Very
Permissive

7]...

72.

73.

74,

75.

The father should have been
more persistent, 5075 22.50

The father should have recognized
that the son might not want to
participate., 8.00 46.50

The father should have shown
more warmth and affeczion for
his son., 21,50 40,25

The son should have beer asked
to leave the table when he
refused to answer his father. 3.75 15.25

The father handled the situati.n
well. 28.50 30.00

SCENE IX

76.

77.

78.

79.

80.

8l.

82.

The father should help his son
with his homework whenever
asked. 14.50 49,00

The father should have been

angry alt the son?s lack cof

motivation in doing his

homework. 36,50 45,50

The son should have felt free
to ask his father for assist=
ance. 1.50 22.25

The father should not have turned
off the television, 83,25 13.25

The father should have insisted
that his son study at a desk. 42,50 35.50

The father should have helped
his son without worrying. 37.25 48,00

The father should not hawve been

so critical of his son's
atrempts. 34,25 38.25

71.75

45,50

38.25

81.00

41.50

36.50

18.00

76.25

3.50

22,00

14,75

27.50
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Percentage of Responses

Moderately Very
Item Restrictive Permissive Permissive
83, The father should have shown
more warmth and affection for
his son, 37,75 34,00 28.25
SCENE X
84, The father should have been
more considerate of his son. 44, 50 32.00 23,50
85. The father should have shown
more force, 10.00 43,75 46,25
86. The son should have been
punished. 8,25 35.50 56425
87. The son should not have accepted
his call knowing that his father
was expecting a business call, 43,25 35.75 21.00
88, The father should not have allow=
ed his son to accept the call, 8.75 35.25 56.00
89. The father should not have
treated his son like a "baby.'"  35.25 32.00 32.75
90. The father should not have been
so impatient, 47,25 28.25 24,50
SCENE XTI
91. A father should have no right
to disapprove the type of
pictures which his son views. 81.00 14,75 4,25
92. A father should check all
magazines his son reads. 15,50 40,50 44,00
93, The father should have talked
with his son before disape
proving. 8.00 32.25 59.75
94, The father should have been
more understanding. 15,75 35.25 49,00
TOTAL 20,68 50,11 29.21

*
N = 400
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"Analysis of Data~=Background Infermation and Family

Relationships of the Respondents

-

Using the statistical procedures outlined in the preceding chapter,
calculations were carried out to determine whether or not significant
differences were present among attitudes of youth concerning father-
son interaction classified according to: (a) age, (b) sex, (c) religion,
(d) academic achievement, (e) marital status, (f) number of siblings,
(g) ordinal position, (h) social pcsition, (i) father presence or ab-
sence, (j) perceived closeness to father, (k) perceived closeness to
mother, (1) type of discipline receiwved from mother, (m) type of dis-
cipline received from father, (n) size of community in which reared,

(o) type of relationship with mother, and (p) type of relationship with
father.

Age. No significant differences were found in students' attitudes
toward father-son relationships when their responses were classified
according to age. The means and the probability value are presented in
Table IV, 1In this compariscn and in the comparisons which follow, an
analysis of variance for one=way design was utilized.

Even though the mean score was slightly lower for the older stu-
dents, all three age groups had mean scores on the test which fell into

the moderately permissive classificazion.
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TABLE 1V

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO AGE

Groups N Mean F p
20 or under 631 124,13
21-24 552 123,22 2.24 NsSe
25 and over 52 118.44

Marital Status. As reflected in Table V, there were no significant

differences in students' attitudes toward father-son relationships when
their responses were classified acccording to marital status.

All three of these groups had mean scores on The Father=Son Interw

action Test which fell into the moderarely permissive classification.

TABLE V

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO MARITAL STATUS

Groups N Mean F p
Single 1066 123,13
Married 161 126.00 2.93 n.s.
Separated or divorced 6 110,83

Sex. The female subjects in this sample were found to reflect
significantly more permissive (p = .00l) attitudes concerning the father-

son relationship based on their scores on The Father-Son Interaction

Test, as shown in Table VI.
Although the males were found to be more restrictive than the

females, both groups fell within the moderately permissive classifica-

tion. The tendency for males to be more restrictive than females is a



trend which has been noted in the past research. Maccoby and Gibbs
(1964), for example, found that fathers were stricter than mcthers with
regard to severity of discipline, demands fcr obedience, and expecta-

tions of self-restraint in the child.,

TABLE VI

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO SEX

Groups N Mean F p
Male 315 117.08
Female 920 125. 71 50,10 .001

Religion. As shown in Table VII, attitudes toward father-son
relationships were found to be significantly related (p = .00l) to the
students' choice of religion.

The respondents who were neither Protestant, Catholic, or Jewish

had the most permissive mean score on The Father-Son Interaction Test.

The majority of these respondents wrote into the space prcvided for them
on the questionnaire that their religion was Latter Day Saints. This
can be explained by the fact that there was a large number of students
in the sample from Brigham Young University which is a church-related
school for the Latter Day Saints religious group.

All of these groups had mean scores on The Father-Son Interaction

Test which placed them in the moderately permissive classification.,
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TABLE VII

DIFFERENCES IN RESPONSES TO THE FATHER=-SON INTERACTION
TEST CLASSIFIED ACCORDING TO RELIGION

Groups N Mean F p
Protestant 641 121,05
Catholic 134 122,26
Jewish 37 123.56 10.48 -001
Other 424 127.58

Size of Community. There were no significant differences in stu-

dents' attitudes toward father-son relationships when their responses
were classified according to the size ¢f community in which the stu-
dent had been reared. Results of the comparison are shown in Table
VIII.

The mean scores of the groups responding to The Father-Son Inter-

action Test were similar for all four groups, and each of the groups

fell within the moderately permissive classification.

TABLE VIII

DIFFERENCES IN RESPONSES TO THE FATHER~SON INTERACTION
TEST CLASSIFIED ACCORDING TO SIZE OF COMMUNITY

Groups N Mean F p

On a farm or in the

country 211 123.90

In a community of less
than 25,000 population 426 123.10

In a community of 50,000- .18 N.S.
100,000 population 300 124,06

In a community of over
100,000 population 297 123.33
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Number of Brothers. There were no significant differences in stu-

dents!' attitudes toward father=son relationships when their responses

were classified according to how many brothers they had in their family

of orientation. Results of this comparison can be seen in Table IX.
All of the groups had mean scores which fell within the moderately

permigssive classification.

TABLE IX

DIFFERENCES IN RESPONSES TO THE FATHER~-SON INTERACTION
TEST CLASSIFIED ACCORDING TO NUMBER OF BROTHERS

Groups N Mean F P
No brothers 344 123.18
One or two brothers 698 122.78 2.39 n.s
Three or four brothers 153 127.15 ' tee
Five or more brothers 32 125.75

Number of Sisters. There were no significant differences in stu-

dents' attitudes toward father-son relationships when their responses
were classified according tc the number of sisters which the respondent
had in their family of orientation. Mean scores of the groups are pre~
sented in Table X.

All four of these groups had mean scores on The Father-Son Inter=

action Test which fell within the moderately permissive classification.
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TABLE X

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO NUMBER OF SISTERS

Groups N Mean F p
No sisters 376 122,53
One or two sisters 675 123.34 2.59 n.s
Three or four sisters 145 126,37 ’ °=t
Five or more sisters 30 129.96

Ordinal Position. There were no significant differences in stu-

dents' attitudes toward father-son relationships when their responses
were classified according to ordinal position as shown in Table XTI.
All of the groups classified according to ordinal position had

mean scores on The Father-Son Interaction Test which fell within the

moderately permissive classification,

TABLE XI

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO ORDINAL POSITION

Groups N Mean F P
First 477 123.63

Second 423 122,75

Third 187 123.25

Fourth 86 124,15 .78 N.S.
Fifth 31 129.41

Sixth 18 125,88

Seventh 7 129.14

Socio-economic Status. As shown in Table XII, attitudes toward

father-son relationships were found to be significantly related (p = .0l)
to socio=economic status of the students. The mean score for the lower-

lower class group was 113.82 while the upper-~class group had a more
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permissive mean score of 125.86. Research findings show that the trend
seems to be for lower=class persons to be more restrictive than are
upper-class persons, Maccoby and Gibbs (1964) found that in their

study upper-middle class parents were more permissive than upper=lower
class parents in controlling their children. However, all of the socio-

economic groups had mean scores whi~h fell within the moderately permis-

sive classification.

TABLE XIT

DIFFERENCES IN RESPONSES TO THE FATHER~SON INTERACTION
TEST CLASSIFIED ACCORDING TO SOGIO-ECONOMIC STATUS

Groups N Mean F p
Upper=class 93 125.86
Upper-middle class 360 123.06
Lower-middle class 465 123.61 3.59 .01
Upper=lower class 246 124.60
Lower=-lower class 46 113.82

Father's Education. There were no significant differences in stu-

dents' attitudes toward father.scn relationships when their responses
were classified according to the educational level of the respondent's
father. Mean scores of the different groups compared are presented in
Table XIII.

All of the mean scores on The Father=Son Interaction Test in these

groups fell within the moderately permissive classification.
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TABLE XIII

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO FATHER'S EDUCATION

Groups N Mean F p

l=b4 16 119.31
5«7 20 122,68
8 70 127,38
9-11 112 121.21
Graduated from high ‘

school 361 122,45 Leol fese
Completed 1-3 years of

college 255 124,45
Graduated from a 4-year

college 171 121.88
Over 4 years of college 183 125,62

Age of Father Absence. There were no significant differences in

students' attitudes toward father-son relationships classified according
to the age at which the father was absent for a prolonged period. The
results of the analysis can be seen in Table XIV.

All three of these groups had mean scores on The Father-Son Inter-

action Test which placed them irtc the moderately permissive classifica=~

tion.
TABLE X1V
DIFFERENCES IN RESPONSES TO THE FATHER=-SON INTERACTION
TEST CLASSIFIED BY THE AGE OF FATHER ABSENCE

Groups N Mean F p
Before age 6 61 123.95
After age 6 111 123.09

.32 NeSo

Both before and after
age 6 43 120.81




Reason for Father Absence. There were no significant differences

in the students' attitudes toward father-son relationships classified
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according to wvaricus reasons for father absence. The mean scores of the

groups compared are presented in Table XV.

Each of these six groups had mean scores on The Father-Son Inter-

action Test which fell into the moderately permissive classification.

TABLE XV

DIFFERENCES IN RESPONSES TO THE FATHER~SON INTERACTION TEST
CLASSIFIED BY THE REASONS FOR FATHER ABSENCE

Groups N Mean F P
Separation 9 119.11
Divorce 50 119,18
War 31 126.32
Death 34 126.14 1.02 mese
Prolonged hospitalization 21 118,09
Other 87 123.13

Prevailing Source of Discipline. There were no significant dif-

ferences in students' attitudes toward fatherwson relaticnships clas-
sified according to the source of prevailing discipline which they
received in their families of orientation. The different groups are
identified in Table XVI.

The mean scores on The Father-Son Interaction Test for all of

those groups classified them as being moderately permissive in their

attitudes toward child guidance.



TABLE XVI

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSIFIED BY SOURCE OF PREVAILING DISCIPLINE
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Groups N Mean F p

My father 68 119,33
My father with help from

my mother 219 121,70
Equally my mother and my

father 504 124,62 2.04 Hese
My mother with help from

my father 338 123,41
My mother 55 126,50

Type of Discipline Received f£rom Father, There were no significant

differences in students' attitudes cowazrd che farher-son relationship
classified according to the type ¢f discipline which the respondents

received from their fathers. The different groups are identified in

Table XVII.

All of these groups fell within the moderately permissive classi=

fication in their attitudes toward child guidance.

TABLE XVII

DIFFERENCES IN RESPONSES TO THE FATHER=~SON INTERACTION TEST
CLASSIFIED BY TYPE OF DISCIPLINE RECEIVED FROM FATHER

Groups N Mean F P
Very permissive 40 122,32
Permissive 186 122.51
Average 607 123.51 .50 NoS,
Strict 338 123.41
Very strict 35 126,30

Type of Discipline Received from Mcother, There were no significant

differences in students' attitudes toward the fatherwson relationship
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classified according to the type of discipline which the respcndents
received from their mothers. A summary of the results may be viewed in
Table XVIII.

All five of the groups had mean scores on The Father-Son Interw

action Test which fell within the moderately permissive classification.

TABLE XV1IT

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSTFIED BY TYPE OF DISCIPLINE RECEIVED FROM MOTHER

Groups N Mean F p
Very permissive 27 123,33
Permissive 200 126,41
Average 726 122,48 2,12 NsSo
Strict 252 124,59
Very strict 25 132,12

Would Discipline Like Father. There were no significant differences

in students! attitudes toward the father-son relationship classified
according to whether or nnt the respondeni would choose to discipline
his own children like he had been disciplined by his father, The
results of the analysis can be viewed in Table XIX.

All of these groups had mean sccres on The Father-Son Interaction

Test which placed them in the moderataly permissive classification,
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TABLE XIX

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSIFIED ACCORDING TO WHETHER OR NOT RESPONDENT
WOULD DISCIPLINE LIKE HIS FATHER

Groups N Mean F p

More permissive than your

father 262 125,03
About the same as your

father 767 122,94 1.3 .S,
Less permissive than your

father Léa 123,08

Would Discipline Like Mother, There were no significant differences

in students' attitudes toward fathbero:in celationships when their re-
sponses were classified according u» wherber or not the respondent would
choose to discipline his own «<hildren iike he had been disciplined by
his mother. The results can be wviewed in Table XX.

All of these groups had mean s.:ores con The Fatherw-Son Interaction

Test which fell within the mcderately permissive classification,

TARLE XX

DIFFERENCES IN RESPONSES TO THE FATHER=-SON INTERACTION TEST
CLASSTFIED ACCORDING TO WHETHER OR NOT RESPONDENT
WOULD DISCIPLINE LIKE HIS MOTHER

Groups N Mean F P

More permissive than your

mother 234 125.58
About the same as your
mother 831 123.03 1.92 N.Se

Less permissive than your
mother 165 122,38
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Closeness to Father. There was a significant difference (p = ,.05)

in students' attitudes toward father-son relationships classified
according to the degree of closeness which the respondent had with his

the mean score for those

[

father. However, the direction is nos clsar a

respondents who felt they had an abcve average degree of closeness with

their father was much the same as the mean score for those who felt they

had a below average degree of closesness with their father.,

All three of these groups had mes: s~ores on The Father-Son Inter-

action Test which were in the moderstely permissive classification,

TABLE XX*

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSIFIED ACCORDING TO THE DEGREE OF CLOSENESS TO FATHER

Groups N Mean F p
Above average 470 124,80
Average 536 121,70 3.86 .05
Below average 223 124,62

Closeness to Mother. There were significant differences (p = .001)

in students' attitudes toward farther-son relationships classified
according to the degree of closeness which the respondent had with his
mother. However, the direction is not clear as the mean score for those

respondents who indicated they had an above average degree of closeness

with their mother was much the same as the mean score for those who felt

they had a below average degree cf closeness with their mother. The

results can be seen in Table XXII.

All of these groups had mean scores on The Father-Son Interaction

Test which fell within the moderately permissive classification.
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TABLE XXII

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSIFIED ACCORDING TO THE DEGREE OF CLOSENESS TO MOTHER

Groups N Mean F P
Above average 597 125,53
Average 538 120.84 9.27 . 001
Below average 98 125,44

Most Influential Parent., The results showed significant differences

(p = .0l) in the students' attitudes toward father-son relationships
when their responses were classified according to the parent which most
influenced their lives. The mean scores for the group who indicated
that their mother and father equally had influenced their lives and

also the group who indicated that their mother had most influenced their
lives were more permissive than the group which indicated that their
father was the person most influencing their lives. 1In Table XXIII

the results of the analysis may be viewed.

All three of these groups had mean scores on The Father-Son Inter-

action Test which fell within the moderately permissive classification.

TABLE XXIII

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO THE PARENT
WHICH WAS MOST INFLUENTIAL

Groups N Mean F p

Mother and father

equally 653 124,20
Mother 397 124.25 5.32 .01
Father 183 119.26
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Degree of Love and Warmth. As reflected in Table XXIV, there were

no significant differences in students'! attitudes toward father-son
relationships when their responses were classified according to the
degree of love and warmth they received from their parents.

All three of these groups had mean scores on The Father-Son Inter-

action Test which fell within the moderately permissive classification.

TABLE XXIV

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION
TEST CLASSIFIED ACCORDING TO THE DEGREE OF LOVE
AND WARMTH RECEIVED FROM PARENTS

Groups N Mean F P
Much love and warmth 1027 123.45
Average love and warmth 175 123.02 .52 N.Se.
Little love and warmth 30 126.86

Grade Point Average. Attitudes toward father=son relationships

were found to be significantly related (p = .0l) to the students' self-
rating on their college grade point average. Summary of the results
may be viewed in Table XXV,

All three of these groups had mean scores on The Father-Son Inter-

action Test which fell within the moderately permissive classification.
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TABLE XXV

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST
CLASSIFIED ACGORDING TO COLLEGE GRADE. POINT AVERAGE*

Groups N Mean F p
3.0 or above 355 126.51
2,0 to 3.0 797 122.42 6.40 .01
Below 2.0 79 120,63

*This is based on a four-point system.

Analysis of Data==Behavior Characteristics

In addition to the background information and the respondents!
ratings of their family relationships, the respondents were asked to
rate themselves on a number of behavior characteristics. A detailed
summary of the results can be seen in Table XXVI.

Accepts Responsibility. Slightly more males (48.57%) rated them-

selves above average in accepting responsibility. The majority of the

female sample (50.49%) rated themselves average on this characteristic.

Very few males (5.4%) and females (2.29%) rated themselves below average

in acceptance of responsibility. The group of students who rated them-

mean score on the test.

Careless Rather Than Deliberate. More males (57.01%) and females

(50.11%) rated themselves average cn this characteristic. The group of
students who rated themselves as deliberate rather than careless were
found to have the most permissive mean score on the test.

Enjoys Children. A majority of the males in the sample (49.21%)

rated themselves above average in enjoyment of children. An even




65

greater majority of females (60.59%) rated themselves above average in

enjoyment of children. Only 6.03 per cent of the males and 5.02 per

cent of the females rated themselves below average in enjoyment of

children. The group of students who rated themselves above average

Utilizing an analysis of variance for one-way design, attitudes

toward father-son relationships were found to be significantly related

to the students’ self-ratings on the following behavior characteristics:
(a) accepts responsibility (p = .001), (b) careless rather than deliberate
(p = .0l), with those rating themselves average, and (c) enjoys children
(p = .05). The results of the analysis can be seen in Table XXVII. All
of the other behavior characteristics were not found to be significantly
related to attitudes toward father-son relationships. All of the mean

scores on The Father-Son Interaction Test for the groups which were

classified according to the students' self-ratings on the behavior
characteristics are shown in Table XXVII. All of these groups had mean

scores on The Father-Son Interaction Test which fell within the

moderately permissive classification.
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greater majority of females (60.59%) rated themselves above average in

enjoyment of children. Only 6.03 per cent of the males and 5.02 per

cent of the females rated themselves below average in enjoyment of

children. The group of students who rated themselves above average

in enjoyment of children had the most permissive mean score’on the
Utilizing an analysis of variance for one-way design, attitudes

toward father-son relationships were found to be significantly related

to the students' self=-ratings on the following behavior characteristics:

(a) accepts responsibility (p = .001l), (b) careless rather than deliberate

(p = .0l), with those rating themselves average, and (c¢) enjoys children

I

(p .05). The results of the analysis can be seen in Table XXVII. All
of the other behavior characteristics were not found to be significantly

related to attitudes toward father-son relationships. All of the mean

scores on The Father=-Son Interaction Test for the groups which were

classified according to the students' self-ratings on the behavior
characteristics are shown in Table XXVII., All of these groups had mean

scores on The Father~Son Interaction Test which fell within the

moderately permissive classification.
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BEHAVIOR CHARACTERISTICS OF THE SUBJECTS
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P Males

Description N o N A
Physically Active, Vigorous
Above average 160 50.63 244 26.61
Average 144 45,57 600 65.43
Below average 12 3.80 73 7.96
Enjoys Life
Above average 216 68.57 580 68.32
Average 92 29,21 325 35.48
Below average 7 2,22 11 1.20
Intelligent
Above average 156 49,52 290 31.96
Average 156 49,52 617 67.43
Below average 3 .95 8 .87
Tense
Above average 61 19.37 170 18.56
Average 183 58.10 519 56.66
Below average 71 22.54 227 24,78
Easily Pleased
Above average 101 32,06 406 44,32
Average 178 56.51 462 50. 44
Below average 36 11.43 48 5.24
Slow to Get Things Done
Above average 35 11.11 97 10.58
Average 221 70.16 602 65.65
Below average 59 18.73 218 23.77
Friendly
Above average 150 47.62 382 41,66
Average 145 46,03 518 56.49
Below average 20 6.35 17 1.85



TABLE XXVI (CONTINUED)
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s s Males Females

Description N ” N %
Accepts Responsibility
Above average 153 48,57 433 47.22
Average 145 46.03 463 50,49
Below average 17 5,40 21 2.29
Moody
Above average 64 20.32 166 18.12
Average 177 56.19 517 56.44
Below average 17 5.40 21 2.29
Independent
Above average 173 54,92 349 38.10
Average 136 43.17 519 56.66
Below average 6 1.90 48 5.24
Acceptance With Peer Group
Above average 99 31,43 235 25.66
Average 202 64.13 660 72.05
Below average 14 4,44 21 2,29
Nervous
Above average 55 17.46 186 20.28
Average 166 52,70 439 47,87
Below average 94 29.84 292 31.84
Careless Rather Than Deliberate
Above average 26 8.28 61 6.66
Average 179 57.01 459 50.11
Below average 109 34.71 396 43.23
Impatient With Others
Above average 70 22.29 138 15.05
Average 186 59.24 538 58.67
Below average 58 18.47 241 26.28
Cooperative
Above average 138 43,81 356 38.56
Average 171 54,29 55 60,48
Below average 6 1.90 6 .66
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P s Males Females

Description N 7 N A
Pleasant
Above average 116 36.83 321 35.01
Average 191 60.63 592 64,56
Below average 8 2.54 4 yan
Enjoys Children
Above average 155 49,21 555 60.59
Average 141 44,76 315 34,39
Below average 19 6.03 46 5.02
Do What Others Want You To
Above average 47 14.92 175 19.10
Average 223 70.79 655 71.51
Below average 45 14.29 86 9.39
Irritable
Above average 29 9.24 45 4,91
Average 193 61,46 539 58.85
Below average 92 29.30 332 36.24
Mature For Age
Above average 105 33.33 299 32.61
Average 200 63.49 592 64,56
Below average 10 3.17 26 2.84
Self-reliance
Above average 151 47.94 334 36.46
Average 161 51.11 555 60.59
Below average 3 .95 27 " 2.95
Leadership Within The Peer Group
Above average 98 31.11 206 22.46
Average 199 63.17 601 65.54
Below average 18 5.71 110 12.00
Adjustment To The College Experience
Above average 121 38.41 321 35.01
Average 187 59.37 573 62.49
Below average 7 2,22 23 2.51



TABLE XXVI (CONTINUED)
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. Males Females
Description N 9 N o
Relationship With Parents
Above average 136 43,31 - 518 56.55
Average 149 47.45 344 37.55
Below average 29 9.24 54 5.90




TABLE XXVII

DIFFERENCES IN RESPONSES TO THE FATHER-SON INTERACTION TEST CLASSIFIED ACCORDING

TO STUDENTS'!

SELF~-RATINGS ON BEHAVIOR CHARACTERISTICS

Variable gbove Aver;ge . AverageM Selow Aver;ge o ;

Physically active,

vigorous 404 122.51 744 124.16 85 122,17 1.19 N.Se
Enjoys life 796 124,09 417 122.42 18 122.00 1.11 n.s.
Intelligent 446 123.66 733 123.22 11 135.54 2,29 N.Se
Tense 231 124,81 702 123.59 298 122,28 1.16 N.Se
Easily pleased 507 124,22 640 123.07 84 122.40 .66 n.s.
Slow to get things done 132 121.69 823 123.32 277 124.86 1.33 N.S.
Friendly 532 124,13 663 122.99 37 123.24 .53 Nn.s,
Accepts responsibility 586 125,57 608 121.92 38 116.65 8.08 .001
Moody 230 122.80 694 123.75 307 123.49 .21 n.s.
Independent 522 123.03 655 123.66 54 126.27 .75 NeSe
Acceptance with peer group 334 124,90 862 123,17 35 118.37 2.30 N.S.
Nervous 241 125.35 605 123.50 386 122.34 1.80 n.s

0L



TABLE XXVII (CONTINUED)

Variable gbove Aver;ge . AverageM .'Selow Aver;ge . ;

Careless rather than

deliberate 87 121.33 638 122.26 505 125.51 4.75 .01
Impatient with others 208 123.39 724 123,46 299 123,73 .02 n.s.
Cooperative 494 124.08 725 123.29 12 114,00 1.76 n.s.
Pleasant 437 124.83 783 122,83 12 118.00 2.06 n.s.
Enjoys children 710 124,58 456 122.39 65 119.20 3.58 .05
Do what others want

them to do 222 123.94 878 123.60 131 122,06 v n.s.
Irritable 74 127.22 732 122.22 424 124.13 2.67 N.Se.
Mature for age 404 124,99 792 122.82 36 121,52 1.90 N.S.
Self~reliance 485 124.17 716 123.04 30 123.90 .50 n.s.
Leadership with the

peer group 304 124,82 800 122.90 128 124,00 1.17 NeSs
Adjustment to college 442 125.05 760 122.62 30 122.60 2.30 n.s.
Relationship with parents 654 124.35 493 122.21 83 124.85 1.98 n.s.

TL



CHAPTER V

SUMMARY AND CONCLUSIONS

The purpose of this research was to study college and university
students' attitudes concerning father-son relationships and to relate
these attitudes to selected background characteristics and to selected
personality characteristics. To achieve this purpose, a filmed instru-
ment designed to assess permissiveness concerning father-son interaction
was used, and a questionnaire also was administered in order to obtain
information concerning personal characteristics, socio-economic 'status, .
family history, and personality characteristics.

The subjects participating in this study were 1,236 male and female
college and university students from nine institutions of higher education
in the United States. These institutions included the University of
Alabama, the University of Georgia, the University of North Carolina at
Greensboro, the University of Connecticut, Brigham Young University,
Utah State University, Stout State University, Fresno State College,
and the University of Arizona. The data were collected from marriage
and family life education classes at the respective institutions mentioned
above. The collection of data took place during the fall and spring
semesters of 1970 and 1971. The majority of students ranged in age 18-
25, were single, and of the middle socio-economic class.

The film test which was developed by Doyle (1968) consisted of

eleven scenes each approximately one minute in length. The selection of

72
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the scenes was made by a panel of specialists who judged each scene
according to the following criteria: Physical properties, behavioral
patterns, theme diversity, and objectivity.

After viewing each scene, the subjects responded to 94 structured
items in terms of the following scale: Strongly Agree, Mildly Agree,
Mildly Disagree, and Strongly Disagree. The items which were developed
by Doyle (1968) were judged by a panel of specialists in terms of
clarity, specificity, and relevance to the concept under investigation.
Once the most permissive response for each item had been selected, a
key was developed and used for scoring the responses (Doyle, 1968). The

very permissive response was given a value of two; the permissive re-

sponse was given a value of one; and the remaining responses which were

not permissive were given a value of zero.

Of the original 134 items on The Father-Son Interaction Test

developed by Doyle (1968), 94 of these items were found to be dis=
criminating for male university students by Heath (1970). Heath utilized
a chi-square test to determine which items from the original form of the
test elicited significantly different responses from those subjects who
fell in the lower quartile from those whose total score fell in the

upper quartile, Heath's (1970) modified form of the test for university
male students and the eleven scenes from the film involving father-son
interaction were used in this research. 1In order to assess the relia-

bility of the modified form of The Father-Son Interaction Test, a split-

half technique was utilized and a Spearman r of .99 was obtained
(Heath, 1970).
A chi-square analysis was utilized in order to determine the use-

fulness of The Father-Son Interaction Test with female university




74

students. Of Heath's (1970) 94 items, 77 were found to be discriminating,
that is, those items which elicited significantly different responses
from the subjects who fell in the lower quartile from those whose total
scores fell in the upper quartile. These items were found to be sig-
nificant at the .05 level or beyond. A sample of 200 females randomly
selected from the total group of 920 females were used in the item

analysis. 1In order to keep the number of items on The Father-Son Inter-

action Test the same for both groups, male and female, the entire 94
items were used in the treatment of the data.

The total range of scores possible on The Father-Son Interaction

Test are 0-188. The lower score represents the more restrictive end
of the scale, and the higher score the more permissive score. The range
for this sample of 1,236 college and university students was 52-175.
Below are the classifications into which the scores may fall and the

scores which represent each classification.

Permissive 142-188
Moderately Permissive 95-141
Moderately Restrictive 48-94
Restrictive 0-47

Analysis of variance for one-way design showed that permissiveness

was related to: (a) sex, (b) religious belief, (c) socio-economic status,
(d) degree of closeness to father, (e) degree of closeness to mother,

(f) selection of most influential parent, and (g) college grade point
average. The analysis of variance for one-way design revealed that

permissiveness was independent of: (a) age, (b) marital status, (c)

size of community, (d) number of brothers, (e) number of sisters, (f)
ordinal position, (g) father's educational level, (h) age of father
absence, (i) reasons for father absence, (j) type of discipline received

from father, (k) type of discipline received from mother, (1) type of
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discipline would use as a parent, and (m) degree of parental love and
warmth.
An analysis of variance for one-way 'design determined that

permissiveness was related to the following personality characteristics:

(a) accepting responsibility, (b) enjoying children, and (c) being

deliberate rather than careless. The same analysis showed permissiveness

to be independent of: (a) being physically active, vigorous, (b) en-
joying life, (c¢) being intelligent, (d) being tense, (e) being easily
pleased, (f) being slow to get things done, (g) being friendly, (h)

being moody, (i) being independent, (j) being accepted by the peer group,
(k) being nervous, (1) being impatient, {(m) being cooperative, (n) being
pleasant, (o) doing what others want you to, (p) being irritablé, (@
being mature for age, (r) being self-reliant, (s) being a leader in the
peer group, (t) adjusting to college, and (u) relationship with parents.

There were no significant differences in attitudes toward father-
son relationships between the groups of students who perceived their
mother as the primary source of discipiine in their family and those who
perceived their father as the primary source of discipline,

Another finding revealed no significant differences in attitudes
toward father-son relationships among students who, in rearing their
children, would discipline like their own father, be more permissive
than their own father, or be more restrictive than their own father.

The same held true in the examination of the hypothesis concerning the
mother. There were no differences in groups who, in rearing their
children, would discipline like their own mother, would be more per=
missive than their own mother, or who would be more restrictive than

their mother.
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There were significant differences (p = .0l) in students' attitudes
toward father-son relationships among groups classified according to
whether they chose their mother as the most influential parent, their
mother and father equally as the most influential, or their father as
the most influential parent. Those who chose their mother or their
mother and father equally as the most influential were significantly
more permissive in their attitudes toward father-son relationships.

Students who have more permissive attitudes toward father-son
relationships do not necessarily come from homes where the parents hold

more permissive childrearing attitudes.
Conclusions

Below are conclusions which can be made from observation of the
data in the present study:

1) The female subjects had a mean score on The Father-Son Interaction

Test of 125.71 compared with the males who had a more restrictive score
of 117.08. However, it should be noted that although the females were
found to be significantly more permissive than the males, both groups

were in the moderately permissive classification according to their

mean scores. Baumrind (1967) found children of parents who behaved in
the most permissive manner were lacking self-control and self-reliance.
She also found children of parents who represented the most restrictive
attitudes were found to be ''less content, more insecure and apprehensive,
less affiliative toward peers, and more likely to become hostile or
regressive under 'stress' than were children of more democratic parents"
(p. 81). The findings of the present study seemed to indicate that

college students tend to be more permissive than restrictive in their
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attitudes toward child guidance.

2) In the present study, permissiveness and socio-economic status were

related. The higher the socio-ecomnomic status, the more permissive the
students' attitudes were toward child guidance. This phenomenon is very
typical of our society and this has been the pattern found by many other
researchers.

3) The fact that the students in the present study who had the most
permissive attitudes toward child guidance did not necessarily come from
homes where parents hold very permissive childrearing attitudes indicates
that the students did not necessarily hold the same attitudes which their

parents possessed. Elder (1963) found that both the highly permissive

and the highly restrictive parent appears unattractive to the child in

in comparison with the democratic parent.

4) America has been noted as a country which tends to be child-
oriented. The fact that 83.09 per cent of the total 1,236 college stu=
dents in this study indicated that they received much love and warmth
from their parents supports this idea.

5) Permissiveness toward child guidance was found to be related to

enjoyment of children. Many female subjects (60.59%) indicated that
they enjoyed children very much. For the male subjects, many (49.21%)
also indicated that they enjoyed children more than average.

6) The fact that the respondents in this study were not consistently

permissive or restrictive in their attitudes toward father-son relation-

ships indicates that individual attitudes toward child guidance vary
depending upon the circumstances of the situation. More research of
this type is needed where the responses are elicited in specific situa-

tions as The Father-Son Interaction Film made possible. Further study
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could be made of situations involving father-daughter interaction,
mother-son interaction, husband-wife interaction, and sibling inter-
action using this same type of film plus pencil-an&}paper questionnaire

technique.
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Oklahoma State University Department of Family Relations
Division of Home Economics and Child Development

INFORMATION SHEET

Please answer the following questions as accurately as you can. It is
important that you answer ALL questions which are appropriate. Your
identity and your answers will be kept strictly confidential. Your co-
operation in this research project is greatly appreciated.

1. Name

2., Campus address
3. Phone number
4, Major

5., Age: l. 20 or under
20 21‘-‘24

3. 25 and over

6. Marital status:
1. Single 4, Separated
2. Married 5. Widowed
3. Divorced

7. Were you born in America?

l. Yes

2. No
8. Sex

1. Male

2. Female

9. Religion
1. Protestant 3. Jewish
2. GCatholic 4, Other

10. For the major part of your life you have lived:

l. On a farm or in the country
2. In a community of less than 25,000 population
3. In a community of 50,000-100,000 population
4, In a community of over 100,000 population

11. I have brothers and sisters.

12. I was number 1 2 3 4 5 6 (Circle one).
13. Describe in detail your father's occupation
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l4. In school, your father completed grades:

L.
2.
3.
4.,
3.

None 6., Graduated from high school
1-4 7. Completed 1-3 years of col-
5-7 lege
8 8. Graduated from a 4-year
9-11 college

9. Over 4 years of college

15. The main source of your family's income is:

16.

17.

18.

19.

20,

21.

1‘
2.
3.

Hourly wages, piece work, weekly checks

Salary, commissions, monthly checks

Profits, royalties, fees from a business or
profession

Savings and investments, earned by my father or
mother

Private relief, odd jobs, share cropping,
seasonal work

Public relief or charity

If during your childhood your father was absent from the home
for prolonged periods, indicate how old you were when he was

gone,

If your father was absent for prolonged periods, indicate the
reason for his absence.

1.
2.
3.

In my family,
1.
2.
3.
4.,
5.

Check the one

Separation 4, Death
Divorce 5. Prolonged hospitalization
War 6. Other

the discipline I received was mainly from:
My father

My father with some help from my mother
Equally my father and my mother

My mother with some help from my father
My mother

which most nearly describes the type of discipline

you received from your father.

ll
2.
3.

Check the one

Very permissive 4., Strict
Permissive 5. Very strict
Average

which most nearly describes the type of discipline

you received from your mother,

1.
2.
3'

Very permissive 4, Strict
Permissive 5. Very strict
Average

In rearing children of your own, do you believe you will be:

1.

2.

3.

More permissive than your -father
About the same as your father
Less permissive than your father
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22, In rearing children of your own, do you believe you will be:
l. More permissive than your mother
2. About the same as your mother
3. Less permissive than your mother

23. Which of the following describes the degree of closeness of
your relationship with your father during childhood?
l. Above average
2. Average
3. Below average

24, Which of the following indicates the degree of closeness of
your relationship with your mother during childhood?
l. Above average
2. Average
3. Below average

25. Which parent had the greatest influence in determining the kind
of person you are?

l. Mother and father equally

2, Mother

3. Father

26. How would you rate the love and warmth your parents feel for

you?
1. Much
2. Average
3. Little

27. What is your cumulative gradepoint average in college?
1. 3.0 or above
2. 2.0 to 3.0

Below 2.0

|

-3.

Answer each of the following items with a check in the '"Above Average,"
"Average,'" or '"Below Average'' column.

Above Below

Your behavior and characteristics Average Average Average

l. Physically active, vigorous

2. Enjoys life

3. 1Intelligent

4. Tense

5. Easily pleased

6. Slow to get things done

7. Friendly

8. Accepts responsibility

9. Moody

10. Independent

11. Acceptance with peer group

12. Nervous

Careless rather than deliberate
Impatient with others

S

F.H
;W
.
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15.
16.
17.
18.
19.
20.
21.
22.
23.

24,

Above

Average Average
Cooperative
Pleasant
Enjoys children

Do what others want you to
Irritable

Mature for age

Self-reliance

Leadership within the peer group
Adjustment to the college
experience

Relationship with parents

88

Below
Average
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THE FATHER~SON INTERACTION TEST
(University Students' Form)
Lee Doyle and Becky Heath
The statements in this booklet are statements about the behavior which
you will see in each scene, After viewing the scene, you are to answer

each statement which pertains to that scene. You are to answer each
statement in terms of one of four categories:

SA MA MD SD
Strongly Mildly Mildly Strongly
Agree Agree Disagree Disagree

Your answer to each statement depends on what you see in the film plus
what you know generally about father and son behavior. There is no
"right'" and "wrong' answer. This is a test of your feelings and atti-
tudes about what you see in the film.

Please answer each statement by circling your choice to each statement.
Circle only one answer for each statement. Please answer every state=-
ment.

SCENE EXAMPLE

Suppose the scene showed a son who is 14 years old. His father will not
allow him to use his shop tools.

1. The son should not be allowed to
use his father's tools. SA MA MD SD

2. The father was wrong in not allowing
his son to use his tools. SA MA MD SD

SCENE I

The father enters the son's bedroom to awaken him. The son moans and
turns over; the father calls him several times. The son finally sits
up on the side of the bed.

1. The father should have understood
the son's difficulty in arising. SA MA MD Sh

2. The father should have realized
that his son's reaction was a
normal reaction, and he should
not have been threatened. SA MA MD SD

3. The father should have been irriw
tated by the boy's actions. SA MA MD SD




Scene II opens with the father reading the morning newspaper.

The father should have been more
forceful in getting his son out
of bed. SA

The father should not have allowed
his son to turn over when he called
him. SA

The father should be complimented
for having given his son this type
of help. SA

The father should have shown more
concern for his son getting enough

rest. SA

SCENE 11

enters the room and asks for his allowance.

10.

11.

12.

13.

14.

15.

16.

17.

The father should have given his
son the money at the first request. SA

The son should not have inter-
rupted his father's activities, SA

The father should have shown more
attention to his son. SA

The father should not have reacted
as this father did. SA

The father should have given the
money to his son the previous
night. SA

The father handled the matter
satisfactorily. SA

The father should not have ignored
his som, SA

The son should not have had to beg
for money. SA

The father should have been more
concerned with his son's feelings. SA

The father should have responded
immediately when his son asked
for his allowance. SA

MD

MD

MD

MD

MD

MD

MD

MD

MD

MD

91

SD

SD

SD

SD

The son

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD



SCENE TII
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Father and son are having lunch together and have to leave home at the

same time.
with his dad.
eat his meal.

The son is eager to share his week-end trip to the beach
While relating the details of the trip, the son does not
The father has been very quiet during the meal, and when

it is time for both of them to leave, he realizes that the son has not
even begun to eat,

18,

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

The father should have been more
attentive to the son's conversa-
tion.

A father should not have had to
listen to his son this much during
mealtime.

The son's actions should not have
irritated his father.

The father and son should have had
a closer relationship.

The son should have been able to
feel more comfortable with his
father.

The father was right in objecting
to his son's slowness in eating.

The father should not have been so
hasty in scolding his son.

The father should have partici-
pated in his son's conversation.

The son should not have talked so
much.

The son should not have bothered
his father about such unimportant
matters.

The father should have shown more
affection for his son.

The father should have shown more
interest in his son's activities.

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

MD

MD

SD

SDh

SD

SD

SD

SD

5D

SD

5D

SD

SD

sD
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The afternoon baseball game is over! The son rushes up to the father,

pleased that their team had won and that he had made the winning run.
The father asks, !'What about that 'pop-up fly' you missed?"

30. The son should be able to expect
more encouragement from his father. SA

31. The father should have first
mentioned his son's winning run. SA

32, It is a wise father who gives this
kind of help in directing his son's
play activities. SA

33. The father should have encouraged
his son more. SA

34, The father should have arrived at
a better method of guiding his
SOT. SA

35. The father should have shown more
appreciation for his son'’s achieve=
ments. SA

36. The father was too concerned with
his son's mistakes. SA

37. The father should have shown more
concern for his son’s feelings

than for his achievements. SA

SCENE V

Previously, the father has promised that he would give the son a golf

MA

MD

MD

MD

MD

MD

MD

MD

MD

sD

sD

SD

sSD

SD

SD

SD

SD

lesson. The father forgot his promise and made a date with a friend to

play golf. He is reminded by his son of the promise.
when the father says, '"Well, I guess I could call Fred.,'

38. The son should not have reminded
the father of his promise, SA

39. The father should have cancelled
his appointment with his son. SA

40, The father should not have for=-
gotten his promise. SA

41. The father should have offered
to take his son with him. SA

The scene ends

MD

MD

SD

SD

SD

sD



42,

43.

44,

45,

46.

47.

48,

The father should not have offered
to call off his business date,

The father should have told his
son that a business deal was more
important.

The father should have felt happy
that his son wanted to play golf
with him.

The son should not have expected
his father to want to play golf
with him.

The son should have made his ocwn
arrangements for playing golt.

The father should have shown more
affection for his somn.

The father should have felr obli-
gated to play golf with his son.

SCENE VI

The son has been told that he is to rake the
lawn for spring cleaning. He has agreed but
insists that the lawn should be raked today.
but the father persists.

49,

50.

51.

52.

53.

S54.

55.

If a son has feelings of resente-
ment, he should express his
feelings.

The father should have ''paddled"
his son.

The father should have allowed
his son to rake the leaves at
his convenience.

Since the father was so persistent,
the son's reaction was appropriate.

A son needs a lot of help in
learning to assume responsibility
for the yard.

The father was right in being so
persistent.

A father should not threaten his
SOT.

SA

SA

sSA

SA

SA

sSA

SA

MD

MD
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SD

SD

SD

SD

SD

SD

SD

leaves to help prepare the

he is tired.

The father

The son is very reluctant,

SA

SA

sSA

SA

SA

SA

MD

SD

SD

SD

SD

SD

SD

SD
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56. A father should be able to reason
with his son without threatening
him, SA MA MD SD

57. The father should have been more
forceful in the beginning. SA MA MD SD

58. The father should not have become
so excited when his son did not
obey him. SA MA MD sD

SCENE VII

Father and son are dressed for dinner and are in the dining room. The
son reaches for a mint on the table and turns over a glass of water.

59. The father should have insisted
that his son clean up the table
by himself. SA MA MD SD

60. The father was too lenient with
his son. SA MA MD SD

61. The father should have punished
his son for spilling the water. SA MA MD SD

62. The father handled the situation
satisfactorily. SA MA MD SD

63. The father should be complimented
for having helped his son clean
up the table, SA MA MD SD

64. The father should have objected
to his son's carelessness. SA MA MD SD

65. The son should not have been so
concerned with spilling a glass
of water. SA MA MD SD

66. The father should not have been
so calm. SA MA MD SD

SCENE VIII

Dinner is served and guests and family are discussing some of the
problems which pertain to school and education. The son has remained
very quiet during most of the dinner, Sometime during the discussion,
the father turns to the son and asks him what is his opinion of the
situation.

67. The father should have been con-
siderate of his son's opinions. Sa MA MD SD



68.

69.

70.

71.

72’

73.

74,

75.

A father should never embarrass his
son when guests are present.

The father should not have been
persistent.

The father should have tried to
understand why his son was not
talking.

The father should have been more
persistent.

The father should have recognized
that the son might not want to
participate,

The father should have shown more
warmth and affection for his son.

The son should have been asked to
leave the table when he refused

to answer his father,

The father handled the situation
well.

SCENE 1IX

SA

SA

SA

SA

SA

SA

SA

SA

MD

MD

MD

MD
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SD

SD

SD

SD

SD

SD

SD

SD

The father enters the son's bedroom and finds him with opened books but

watching
with the
what the
work out

76.

77.

78.

79.

80.

81.

television instead of doing his homework.

When confronted

question as to '"Why?', the son complains that he does not know

teacher wants, The father takes the notebook and begins to

the problems for the son.

The father should help his son with
his homework whenever asked,

The father should have been angry
at the son's lack of motivation in
doing his homework.

The son should have felt free to
ask his father for assistance.

The father should not have turned
off the television.

The father should have insisted
that his son study at a desk.

The father should have helped his
son without worrying.

SA

SA

SA

SA

SA

MD

SD

SD

SD

SD

SD

SD



82. The

father should not have been so

critical of his son's attempts.

83. The

father should have shown more

warmth and affection for his son.

The father is waiting for a business telephone call.

and the call

limit. The son talks longer than his time limit.

84. The

SCENE X

SA

SA

The phone rings

MD

97

SD

SD

is for the son. The father gives his son a two minute time

father should have been more

considerate of his son.

85. The

father should have shown more

force.

86. The

87. The
his
was

88. The
his

89. The

his

90. The

son should have been punished.
son should not have accepted
call knowing that his father

expecting a business call,

father should not have allowed
son to accept the call.

father should not have treated
son like a '"baby."

father should not have been so

impatient.

The father enters the son's bedroom as the son is hanging a 'pin-up"
The son is surprised at the entrance
The father says to the son, '"What's going on in here?"

picture of a woman on his wall.
of his father.

SCENE XI

91. A father should have no right to
disapprove the type of pictures
which his son views.

92. A father should check all maga=
zines his son reads.

93. The

father should have talked

with his son before disapproving.

94, The

father should have been more

understanding.

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

MA

MD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD
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PROCEDURE FOR THE FATHER-SON INTERACTION RESEARCH

Approximately 10 minutes:

1. Pass out Father-Son Interaction Test booklets, Information Sheets,
and IBM answer sheets,

2. Tell students to fill out all three pages of the Information Sheet
and the necessary biographical data on the IBM answer sheet.

3. Read the following instructions to the students concerning the
Father-Son Interaction Test, '""The Father-Son Interaction Test is a
series of scenes on film in which a father and son interact with
each other. The first scene will be shown and the projector will
be stopped., Immediately you are to respond to the statements per-
taining to Scene 1 only. These responses are to be recorded on
the IBM answer sheet provided. Do not mark on the test booklets
as they are to be used again. Be sure to use a lead pencil and
not a pen. Notice that the answer sheets have the columns labeled
so that there will be no question as to where to record your
response on the answer sheet. Also be aware that the numbers on
the answer sheet go across and not down. Wait for Scene 2 to be
shown and when the projector is stopped, respond to Scene 2 only.
When responding to the statements, make sure to check the following
page to be sure you have included all statements for that scene.
This same procedure is to be used throughout the eleven scenes. If
there is any question which you might have concerning the procedure,
please let me know. When the testing is completed, please turn in
the Father-Son Interaction Test booklet, your Information Sheet,
and your IBM answer sheet. All of the information will be kept
strictly confidential. You will be sent an interpretation of your
individual test score. There are no right or wrong answers."

Remaining 40 minutes:

Show Scene 1 - 2 minutes Show Scene 7 - 1 minute

Respond to Scene 1 - 2 minutes Respond to Scene 7 = 2 minutes
Show Scene 2 ~ 1 minute Show Scene 8 - 2 minutes
Respond to Scene 2 - 2 minutes Respond to Scene 8 - 2 minutes
Show Scene 3 -~ 2 minutes Show Scene 9 - 2 minutes
Respond to Scene 3 - 3 minutes Respond to Scene 9 - 2 minutes
Show Scene 4 - 1 minute Show Scene 10 - 2 minutes
Respond to Scene 4 - 2 minutes Respond to Scene 10 - 2 minutes
Show Scene 5 - 1 minute Show Scene 11 - 2 minutes
Respond to Scene 5 = 2 minutes Respond to Scene 11 « 2 minutes

Show Scene 6 - 1 minute
Respond to Scene 6 - 2 minutes
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KEY FOR THE FATHER-SON INTERACTION TEST

(University Students' Form)

10.

11.

].2.

].3'

14,

].5.

16.

17,

18.

19.

20.

21.

22.

23.

24.

SA° MA MD SD SA MA MD SD
0 25.
2 26,
2 27.
2 28.
2 29.
2 30.
0 31.
0 32.
2 33.
0 34,
0 35.
0 36.
2 37.
0 38.
0 39.
0 40.
0 41.
0 42,
2 43,
0 44,
0 45,
0 46.
2 47,
0 48.



49.

50.

51.

52.

53.

54.

55.

56.

57.

58‘

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74,

75.

76.

77.

78,

79.

80,

81.

82‘

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94,
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ANALYSIS OF FATHER-SON INTERACTION TEST RESULTS

Several weeks ago your class participated in a study of university
students concerning father-son interaction. Data are being collected
from a sample of a thousand young adults throughout the nation, and you
were selected to be a part of the nationwide sample. Your cooperation
in this study is deeply appreciated. The study is being conducted by
Professors James Walters and Nick Stinnett and by Mrs. Althea Wright of
Oklahoma State University, and is being supported by the Oklahoma State
University Research Foundation.

The instrument was developed by Professor Emma Lee Doyle of Texas
Woman's University who studied father-son relationships, and the form
of the instrument which you completed includes those items which were
found to differentiate university students holding permissive and re-
strictive attitudes concerning parent-child interaction. The reliability
of the form of the test which you completed is quite high.

For a period of approximately twenty years American investigators
in colleges and universities and in the National Institute of Mental
Health have been engaged in studies designed to measure parental atti=-
tudes toward children. There is an important reason for this concern.
One study will serve to illustrate the importance of research in this
area: 500 delinquent youth were compared with 500 non-delinquent youth
in terms of their medical, psychiatric, psychological, and social his-
tories. Tremendous amounts of data were collected from these thousand
youth., Professor Gordon Allport concluded from all of the data obtained,
"If I am interpreting the evidence aright, all factors save parental in-
fluence fade in importance.' Numerous other studies support the con-
clusion that the impact which parents have on their children serves as
a powerful determiner of their children's behavior.

In brief, the evidence suggests that permissive guidance, as con-
trasted with restrictive guidance, results in more desirable behavior
of children.

Professor Diana Baumrind has defined the permissive parent as one
who:

attempts to behave in a nonpunitive, acceptant, and affirmative
manner toward the child's impulses, desires, and actions.......
allows the child to regulate his own activities as much as pos-
sible, avoids the exercise of control, and does not encourage
him to obey externally defined standards.

As you look at your score, however, do not be mislead by the belief
that the relationship is linear between permissive scores on the specific
test you completed, the Father-Son Interaction Test, and the desirability
of children's behavior. This has yet to be determined. While there is
good reason to believe that highly restrictive scores are very likely
to reflect attitudes which are not conducive to the healthful growth of
children, it does not necessarily follow that the highly permissive
scores reflect the best attitudes. Actually, the best scores--in terms
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of the welfare of children--are those within the permissive range, we
believe, but it is possible that extreme permissiveness is not as de-
sirable as being moderately permissive.

Scores may range from O to 188 as follows:

Permissive 142-188
Moderately Permissive 95-141
Moderately Restrictive 48=94
Restrictive 0-47

From the current sample of young adults, we have obtained the fol-
lowing information concerning percentile norms:

Percentile Men Women
90 151 164
80 142 157
70 136 144
60 123 137
50 114 131
40 108 125
30 101 118
20 94 110
10 85 104

For example, if your score is at the twentieth percentile, this
means that out of every hundred persons taking the test, 80 persons
received a higher permissive score than you did. 1If your score is at
the ninetieth percentile, on the other hand, this means that only ten
per cent of the group received higher permissive scores than you did.
Conversely, if you are at the ninetieth percentile, this also means
that nine out of every ten persons received a more restrictive score
than you did.

When one compares the percentile norms with the permissive=
restrictive continuum, it may be mnoted that the college educated group
reflects fairly permissive attitudes., This supports other evidence that
those persons who are of the ccllege group reflect attitudes toward
children which tend to be desirable.

l.

In general, it would appear that men do not reflect as per-
missive attitudes as women,

It would appear that there is little difference between the
attitudes of young adults and parents with older children,
suggesting that after age 20 attitudes toward children undergo
relatively little change.

There is evidence that social class status is related to atti-
tudes toward children: Persons reared in upper-middle and
middle-class homes usually reflect more permissive attitudes
toward children, while persons reared in lower~-class homes
usually reflect more restrictive attitudes.
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Amount of formal education is related to attitudes toward
children, with persons of lesser educational backgrounds
reflecting more restrictive attitudes.,

Interestingly, several American investigators, including
Professor Urie Bronfenbrenner of Cornell University, have
noted that the variability among children can be better ex-
plained by differences in the behavior of fathers than mothers,
suggesting that fathers may have a greater impact on children
in the child-rearing process than mothers.
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DISCRIMINATING ITEMS FOR WOMEN ON THE FATHER-SON INTERACTION TEST¥*

Female Sample

Level of
Item Significance
SCENE I
1. The father should have understood the
son's difficulty in arising. .01
2. The father should have realized that
his son's reaction was a normal reaction,
and he should not have been threatened. .05
3. The father should have been irritated
by the boy's actions, N.S.
4, The father should not have been more
forceful in getting his son out of bed. .01
5. The father should not have allowed his
son to turn over when he called him. NeSe
6. The father should be complimented for
having given his son this type of help. n.s.
7. The father should have shown more con-
cern for his son getting enough rest. N.s.
SCENE II
8. The father should have given his son
the money at the first request. N.S.
9. The son should not have interrupted
his father's activities. N.Se
10. The father should have shown more
attention to his son. NeS.
11. The father should not have reacted
as this father did. n.s.
12. The father should have given the
money to his son the previous night. . 001
13. The father should have handled the
matter satisfactorily. .05
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Female Sample

N Level of
Item Significance

14, The father should not have ignored

his son. N.S.
15. The son should not have had to beg

for money. .001
16, The father should have been more

concerned with his son's feelings. .01
17. The father should have responded

immediately when his son asked for

his allowance. .001
SCENE III
18. The father should have been more at=-

tentive to his son's conversation. .001
19, A father should not have had to listen

to his son this much during mealtime. .001
20, The son's actions should not have

irritated his father. .001
21. The father and son should have had a

closer relationship. . 001
22. The son should have been able to feel

more comfortable with his father. .01
23. The father was right in objecting to

his son's slowness in eating. .001
24, The father should not have been so

hasty in scolding his son. .001
25. The father should have participated in

his son's conversation, .05
26. The son should not have talked so much. .001
27. The son should not have bothered his

father about such unimportant matters. .01
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Female Sample

Level of
Item Significance

28. The father should have shown more

affection for his son. .001
29. The father should have shown more

interest in his son's activities. .05
SCENE 1V
30. The son should be able to expect more

encouragement from his father. .05
3l. The father should have first mentioned

his son's winning run. .01
32, 1t is a wise father who gives this kind

of help in directing his son's play

activities. . 001
33. The father should have encouraged his

son more. N.Se
34. The father should have arrived at a

better method of guiding his son. .05
35. The father should have shown more

appreciation for his son's achievements. NeSe
36. The father was too concerned with his

son's mistakes. .001
37. The father should have shown more con-

cern for his son's feelings than for

his achievements. .01
SCENE V
38. The son should not have reminded the

father of his promise. NeS.
39, The father should have cancelled his

appointment with his son. .05
40, The father should not have forgotten

his promise. .01
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Female Sample

Level of
Ttem Significance

41. The father should have offered to take

his son with him,. .01
42, The father should not have offered to

call off his business date. .001
43, The father should have told his son

that a business deal was more important. .001
44, The father should have felt happy that

his son wanted to play golf with him. .001
45. The son should not have expected his

father to want to play golf with him. .001
46, The son should have made his own arrange-

ments for playing golf. .05
47. The father should have shown more

affection for his son. . 001
48, The father should have felt obligated

to play golf with his son. .01
SCENE VI
49. 1f a son has feelings of resentment,

he should express his feelings. . 001
50. The father should have ''paddled' his

son. .001
51. The father should have allowed his son

to rake the leaves at his convenience. .05
52, Since the father was so persistent, the

son's reaction was appropriate. .05
53. A son needs a lot of help in learning

to assume responsibility for the yard. NeS,
54, The father was right in being so

persistent. .01
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Female Sample

Level of
Item Significance

55. A father should not threaten his son. .001
56, A father should be able to reason with

his son without threatening him. .001
57. The father should have been more force-

ful in the beginning. .001
58, The father should not have become so

excited when his son did not obey him. .001
SCENE VII
59. The father should have insisted that

his son clean up the table by himself. . 001
60. The father was too lenient with his son. . 001
61. The father should have punished his son

for spilling the water. N.S.
62. The father handled the situation

satisfactorily. n.s.
63. The father should be complimented for

having helped his son clean up the

table. <05
64. The father should have objected to his

son's carelessness. .001
65. The son should not have been so con-

cerned with spilling a glass of water. .05
66, The father should not have been so calm. .05
SCENE VIII
67. The father should have been considerate

of his son's opinions. . 001
68. A father should never embarrass his

son when guests are present. . 001
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Female Sample

Level of
Item Significance

69. The father should not have been

persistent. . 001
70. The father should have tried to

understand why his son was not

talking., . 001
71. The father should have been more

persistent. . 001
72. The father should have recognized

that the son might not want to

participate. . 001
73. The father should have shown more

warmth and affection for his son. .001
74. The son should have been asked to

leave the table when he refused to

answer his father. .001
75. The father handled the situation well. . 001
SCENE IX
76. The father should help his son with

his homework whenever asked. .001
77. The father should have been angry at

the son's lack of motivation in doing

his homework. .001
78. The son should have felt free to ask

his father for assistance. .001
79. The father should not have turned off

the television. .001
80, The father should have insisted that

his son study at a desk. NeSe
8l. The father should have helped his son

without worrying. .01
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Female Sample

Level of
Item Significance

82. The father should not have been so

critical of his son's attempts. .001
83. The father should have shown more

warmth and affection for his son. .001
SCENE X
84, The father should have been more con-

siderate of his son. .001
85. The father should have shown more force. . 001
86. The son should have been punished. .001
87. The son should not have accepted his

call knowing that his father was ex-

pecting a business call. NeS.
88. The father should not have allowed

his son to accept the call. .001
89. The father should not have treated

his son like a '‘baby." .001
90. The father should not have been so

impatient. . 001
SCENE XI
91. A father should have no right to dis-

approve of the type of pictures which

his son views. .05
92. A father should check all magazines

his son reads. . 001
93. The father should have talked with

his son before disapproving. .001
94, The father should have been more

understanding. .001

*N = 400
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THE MEASUREMENT OF SOCIAL STATUS*

Carson McGuire and George D. White
The University of Texas

Research Paper in Human Development No. 3 (revised), Department of
Educational Psychology, The University of Texas, March, 1955

Indices of social status and family life style are described in the
present paper and directions are given for their calculation. An index
is simply an empirical construct, derived by a scientist, to estimate
values of a variable which is found in the real world. A status index
approximates the '"position'" of a person with regard to one of the frames
of reference people employ to place one another: (i) socioeconomic
level, (ii) social class participating and reputation, (iii) family or
individual life style. (12, pp. 3=32; 5, pp. 199-200)

Human behavior tends to vary somewhat according to status. The
relationship between ''what one feels, thinks, and does'" and ''where one
fits in," however, is not a direct one. Social roles are a functional
aspect of status. Role behaviors appropriate to sex, age=grade, and
social status are learned according to place and through time. And
there are added learned differences among persons adhering to an ethnic
group or a religious sect, or belonging to a color caste which is
marked by visibility factors. As a consequence of role experiences
according to status, systematic variations in cognitive discriminations,
in cathectic attachments, and in value-apprehensions appear and persist
unless changed to accompany a shift in status (social mobility). Hence
discrepancies in status indicate potential differences in role behaviors
and in psychological attributes.

An index is useful in placing subjects in subclasses of sample
populations for various kinds of behavior research. Comparisons can be
made among the several subsamples in an investigation to determine just
what are the probable sources of variation in behavior, In broad
terms, the sources of variation can be looked upon as biological dis-
crepancies (age, sex), cultural patterns (life styles, ethnic groups),
social characteristics (status, role) and psychological attributes
(e.g., motives, attitudes). A number of studies completed at The Uni-
versity of Texas have demonstrated that status classifications are
helpful in research (2, 3, 4, 10, 14) and that they clarify much that
is involved in work with people.

Status indices, at least the ones described here, are based upon
questions commonly asked by people who are seeking to 'place' one another.
Most persons indirectly ''find out about' other people to approximate
their social position before interacting with them. Questions such as
'"What do you do?! '"Where do you work?'" 'Where do you live?! '"Where did
you go to school?" and '"What church do you go to?'" are asked in many
different ways. The queries usually are designed to fit people into
one's status map (l4) or system of reference groups (6, pp. 162-163)
so as to anticipate how to act toward and about the other person.
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Each index depends upon a combination of ratings from three or more
scales. To employ an index only three steps are required. First, the
individual or the "status parents' of the family to be placed is rated
on each component scale. Second, the ratings are multiplied by appro-
priate weights (determined in previous studies) and the products are
summed to secure a total index score. Third, a table for estimating
status levels from total index scores is employed for an approximation
of either probable social class or life style.

The index of social characteristics, or ISC, has been developed by
Warner and his co-workers at Chicago (11, 12). Modifications of the
original index have been tested at Texas (2, 3, 12, 14). The total index
score usually depends upon ratings for four components: namely, (i)
dwelling area, (ii) house type, (iii) occupation, and (iv) source of
income. The first two components have to do with where and with whom a
person or family chooses to live in the residential areas of a city (14)
or a town (2). The last two have to do with socioeconomic status which
is translated into social class position of an individual or family when
the estimate can be checked by interviewing (7, 14) or by Warner's
method of evaluated participation (12).

In Texas, a good deal of work has been done with the standard ISC
in a large city, Centex (6, 7, 14) and in a smaller community Textown
(2, 7, 8). The standard index of status characteristics can be employed
where time is taken to interview and rate the residential areas and to
assess the range of dwelling units. Table I shows the standard form of
the index. Components to be rated are described in the Appendixes to
the paper. Some modifications of the original Warner ISC have been made
as a consequence of research experiences.

TABLE I

INDEX OF STATUS CHARACTERISTICSa=«=STANDARD FORM

A. . . Dwelling Area . . . . Rate 1 to 7 on DA scale. . . Weight- - x 2
H. . . House Type. . . . . . Rate 1 to 7 on HT scale. . . Weight=- -~ x 3
C. « . Occupation. . . . . . Rate 1 to 7 on OC scale. . . Weight- - x 4
D. . . Source of Income. . . Rate 1 to 7 on SI scale., . . Weight=- = x 2

Weights in a status index always add up to 12. Total index scores
range from 12 to 84 when the components are summed. Estimates of status
in terms of social class level are made by consulting Table IV.

A modified index of social status, or ISS, is useful when it is not
possible to obtain ratings for dwelling area and house type. The index
has been employed in studies where people come from a number of com-
munities. Where checks have been made the ISS shows are fairly high
correspondence to the ISC and status placements usually are corroborated
by interview data. Table II shows the components and the weights em-
ployed. The new item is a rating of the education attained by the in-
dividual or by the "status parent! of the family to be classified.
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TABLE II

INDEX OF SOCIAL STATUS=-~--~SHORT FORM

0. . . Occupation. . . . . Rate 1 to 7 on OC scale. . . Weight= =«
5. . . Source of Income. . Rate 1 to 7 oun SI scale. . ., Weight- -
E. . « Education . « . . . Rate 1 to 7 on ED scale. . . Weight=- =

]
E
w &~

The weights sum to 12 and the total index scores can range from 12
(high) to 84 (low) when the component scores are summed. Estimates of
status in term of social class participation and reputation are made by
consulting the standard conversion table, shown as Table IV in the
present report.

An index of value orientations, or IVO, has been constructed to
estimate variations in life style of individuals or the !status parent"
of a family. A person's way of life--his orientation to the world
about him, his behavior and his aspirations, his appreciative and moral
standards--does not necessarily correspond to his social status. From
original proposals made by McGuire and Martin G. Loeb, a suitable index
has been developed and tested at Texas (8). Like other indices, the
IVO is an independent empirical construct which approximates certain
essential aspects of the reality being studied.

Life styles, in any community, usually can be identified from
interview data because informants talk about symbol figures who represent
ways of living. A set of symbol figures form a reference group which is
said to share value-attitudes or value-orientations in common. The
superordinate value orientations, ascribed to the upper class, exert
latent control for they often are hidden and only brought into play when
necessary. The dominani value-zttitudes are the prescribed ones since
they are held by the most powerful element in the majority of communities,
the upper-middle class. Alternative value orientations are modifications
of the dominant ones which are given lower level approval at the ''com-
mon man level,' that is, among some lower=middle and many upper-lower
people. Variant life styles are characteristic of ethnic groups or
religious sects, where adherence to a tradition brings toleration rather
than punishment. Deviant value orientations generally are disapproved
or prohibited (as delinquent or criminal) and adherence in the lower-
lower element brings non-acceptance the imposition of sanctions. Since
there is relationship between status and value orientations, social
class terms often are employed to classify life styles but possible
discrepancies should be kept in mind. A mobile person=--one who changes
status upward or downward--always has to learn new value orientations
and accomplish a shift in life style.

The index of value orientations, cor IVO, depends upon ratings for
(i) education, (ii) religious affiliation, (iii) occupation, and (iv)
source of income. The first two components assess probable differences
in beliefs, attitudes, and values which guide behavior. The last two
have to do with the socioeconomic base which make a life style possible,
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Table III sets forth the components to be rated along with appropriate
weights., The total index score can be employed to estimate probable
life style of a subject in terms of symbols of his value orientations,
or it can be used to predict possible future life style if aspirations
are known.

TABLE TII

INDEX OF VALUE ORIENTATIONS

E. . . Education. « « « + « « « Rate 1 to 7 on ED scale. ., Weight== x &4
R. . . Religious Affiliation. . Rate 1 to 7 on RA scale. . Weight- - x 1
O+ « » Occupation . « « « « « « Rate 1 to 7 on OC scale. . Weight- = x 4
S. « « Source of Income . . . . Rate 1 to 7 on SI scale. . Weight- - x 3

The index can be employed to estimate a past, a present, or an
aspired life style of components are rated appropriately. To be com-
parable to other indices, the weights add to 12 and the total index
values can vary from 12 (high) to 84 (low). Life styles can be inferred
by entering the contingency table shown as Table IV. Some persons pre-
fer to employ class-typed terms; others, to avoid status terms, can em-
ploy life style concepts.

Weights of components in all of the indices have been adjusted so
that a common conversion table can be employed. It should be remembered
that the predictions of class status or of life style made by using the
table are only approximations, probably correct 80 or 90 per cent of the
time. To test the correspondence of the construct with reality, a
research person can have persons or families placed by Hollingshead's
"prestige judge' (4, pp. 25-45) or Warner's "evaluated participation
(12, pp. 36=39, 47-117) procedures. Table IV is a modification of the
original conversion table developed by Warner and his associates (12,

p. 183). 1Index scores can be converted into letters to denote relative
status level, into social class terms, or into descriptions or probable
life style.

TABLE IV

GENERAL CONVERSION TABLE FOR STATUS INDICES

Relative Social Break Points and Intervals
Index Status Class Intervals of Life Employed in
Score Level Prediction Indeterminacy Style* Correlation
12 At (Uc)
13-17 A Upper Class 12-=22 Super=- 16 plus
18-22 A= ordinate 1721

(23w24)y————
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TABLE IV (CONTINUED)

Relative Social Break Points and Intervals
Index Status Class Intervals of Life Employed in
Score  Level Prediction  Indeterminacy Style*  Correlation
+
23.27 B (M) 22-26
28-32 B Upper-Middle 25--33 Dominant 27-31
33-37 B UM 32-36
(34-37)———
38-41 ¢t (LM) 37-41
42.46 C Lower-Middle 38«-50 Dominant 42=46
47=51 C- LM 47-51
(51-53)—————
52-56 ot (UL) 52-56
57=61 D Upper~Lower 54==62 Alternate 57-61
62=66 D- 62-66
(63=66)——
67-71 o (LL) 67-71
72=75 E Lower=-Lower 67=-=84 Deviant 72-76
76-84 E- 77 minus

*Insufficient research has been done in life styles, or in class=-
typed value orientations to give precise break-points for conversion of
total index scores to classificatory terms. The break-points indicated
for approximations of social status, however, may be employed for the
symbol persons of the reference groups to which life styles are ascribed
appear at different status levels. The intervals of indeterminacy,
shown in parentheses, often represent the index scores of persons who
are changing status or shifting from one life style to another (mobility).

The indices can be useful in a number of research operations in
addition to placing subjects in sample populations. Comparisons between
earlier and later indices, or discrepancies between ISC and IVO, often
are employed as measures of social mobility. An upward mobile person,
for example, always has a higher ISC or IVO than his parents (5, 8).
Discrepancies between the indices of a husband and wife could be in-
dicators of conforming, mobile, and divergent families (8). Wherever
indices are employed, however, a small subsample should be selected from
the larger sample population and focused interviewing should be under=-
taken to gather data to check the estimates made by the indices.
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(DA)

APPENDIX A

The Rating Scales

TABLE V

DWELLING AREAS

Rate

Descriptive Bases for Constructing a Scale to be Used in a
Community*

Select residential area (or areas) of highest repute in the com-
munity. Such an area usually is set apart and does not exist in
every community,

Status areas of high repute; homes vary in size but they are set
upon well-kept grounds which afford some privacy; only a few
highly-valued apartments.

Preferred residential areas where there are few if any pretentious
homes but dwellings and grounds have a great deal of care; good
apartment buildings.

Average residential neighborhoods with no deterioration; dwellings
are relatively small and unpretentious but neat in appearance;
""respectable! homes.

Dwelling areas which are beginmning to deteriorate; some families
"don't know how to take care of their place;'' business or industry
entering in outside of the neighborhood shopping center which
characterizes '"3" or '"4."

An area which has deteriorated considerably but is not a slum;
"run down' and the reputation is ''low;'" small businesses and in=-
dustries are interspersed.

Slum area (or areas) of the community; neighborhood is in bad
repute, although an occasional dwelling may be well-kept; other
homes are ''shacks.'"

A scale may be constructed and residential areas may be mapped

by a committee of local people (2), by comparing ''status maps' drawn
by local informants (1l4), or by the procedures employed by Warner et al.
in Jonesville (12, pp. 151-154).
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TABLE VI
(HT) HOUSE TYPES
Rate Descriptive Bases for Gonstructing a Scale to be Used in a
Community*
l. Very large single-family dwellings in excellent repair, surrounded

by adequate landscaped grounds which afford privacy; may not be
found in every community.

Homes larger than utility demands for the average family, with
well-kept lawns and shrubbery; the dwelling or highly-valued
apartment is kept in good condition.

More conventional homes adequate for a family and kept in good
repair; large apartments in well-kept buildings; grounds are
relatively small and well-kept.

Average dwellings and apartments; lawns kept but not landscaped;
conventional.

Smaller homes in excellent condition; larger dwelling units in
fair condition.

Homes or apartments are '"run-down' but not deteriorated beyond
repair.

Dwelling units deteriorated beyond repair; all buildings not
originally intended for dwellings, shacks, and over-crowded
buildings; ''unhealthy,' ''unsafe."

*
A research person should be familiar with the range of possible

dwelling units and have in mind typical homes or apartments in each
category.




TABLE VI1

OCCUPATIONS: LEVELS AND KINDS*
Rate Professionals Proprietors Businessmen White Collar Blue Collar Service Farm People

1. Lawyer, judge, Large busi- Top executives, CPA; editor of Gentleman farmer
physician, nesses valued President, et newspaper, maga- or landowners
engineer, pro- at $100,000 or al. of corpora- zine; executive who do not super-
fessor, school more depending tions, banks, secretary of vise directly
suptd., et al. on community. pub. utilities. status org'n. their propert's.

2. High school Business Asst., Office, Accountant; in- Land operators
teachers, li- valued at and dept. man~ surance, real who supervise
brarians, and $50,000 to agers or sup=- estate, stock properties and
others with $100,000. ervisors; some salesmen; ediw have an active
4-year degrees mnfr's agents. torial writers. urban life.

3. Grade school Business or Managers of Bank clerks, Small contrac- Farm owners with
teacher, reg- equity valued small branches auto salesmen, tor who works "hired help;"
istered nurse, from $10,000 or buyers and postal clerks, at or super= operators of
minister with~ to $50,000. salesmen of RR or tel. a- vises his jobs. leased property
out 4-yr. degree known mchdse. gent or supvsr. who supervise.

Y
4, Business or ( Stenographer, book- Foreman; master Police captain, Small landowner;
equity valued ( keeper; ticket agent, carpenter, elec- tailor, rail- operators of
from $5,000 ( sales people in dept. trician, et al.; road conductor, rented property
to $10,000. ( stores, et al. RR. engineer. watchmaker, etc. hiring 'hands."
5. Business or ( Dime store clerks, Apprentice to Policemen; bare Tenants on good
equity valued ( grocery clerks; tel- skilled trades; bers; practical farms; foreman;
from $2,000 ( ephone and beauty repairmen; med. nurse; brake- owners of farms
to $5,000. ( operators, et al. skilled workers. man, et al. who "hire out."

6. Business or ( Semi-skilled factory and Taxi and truck Sharecroppers;

equity valued ( production workers; as- drivers; waiters established
at less than ( sistants to skilled trade; or waitress; gas farm laborers;
$2,000. ( warehousemen, watchmen. stn. attendant. substce farmers.

7. ( Heavy labor; odd-job men; Domestic help; Migrant workers;

( mine or mill hands; bus boy; scrub« "squatters" and
""Reputed Lawbreakers" ( unskilled workers. women; janitor's nesters."

helper.

*
For an original table, consult Warner's revised scale (12, pp. 140-141). Modifications in the present table represent revisions made
after interviewing in communities and are '"types" to guide other ratings.

XA
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TABLE VIII

*
(1) SOURCE OF INCOME

l. Inherited saving and investments; '"old money' reputed to provide
basic income.

2. Earned wealth; !'new money'" has provided ''transferable! investment
income.

3. Profits, fees, royalties; includes executives who receive a
""'share of profits."

4, Salary, commissions, regular income paid on monthly or yearly
basis.

5. Wages on hourly basis; piece=work; weekly checks as distinguished
from monthly.

6. Income from "odd jobs!" or private relief} '"'sharecropping! or
seasonal work.

7. Public relief or charity; non-respectable incomes (reputation).

*The kind of income appears to be more important than the amount
and, in general, the reputed major source of income is symbolic of
placement in the community. In the case of a widow, the SI and OC are
that of the deceased husband. Investments, insurance, pensions, security
benefits, et al. are rated by the SI which made them possible unless
considerable wealth ('1" or "2') is reputed. Other components correct
for seeming discrepancies.
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TABLE IX

*
EDUCATIONAL ATTAINMENT

1.

7.

Completed appropriate graduate work for a recognized profession
at highest level; graduate of a generally recognized, high status,
four-year college.

Graduate from a four-year college, university, or professional
school with a recognized bachelor's degree, including four-year
teacher colleges.

Attended college or university for two or more years; junior
college graduate; teacher education from a normal school; R.N.
from a nursing school.

Graduate from high school or completed equivalent secondary educa-
tion; includes various kinds of ''post=high' business education or
trade school study.

Attended high school, completed grade nine, but did not graduate
from high school; for persons born prior to 1900, grade eight
completed. '

Completed grade eight but did not attend beyond grade nine; for
persons born prior to 1900, grades four to seven would be equiva-
lent.

Left elementary or junior high school before completing grade
eight; for persons born prior to 1900, no education or attendance
to grade three,

*
Actual education attained probably is not as important as the

education a person is reputed to have., The same scale is used to rate
aspiration.
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TABLE X

(RA) RELIGIOUS AFFILIATION

1. Episcopalian, Congregational, Unitarian; either membership or
family affiliation.

2. Presbyterian, Quaker, Christian Science (rated lower in some
communities).

3. Methodist, Christian Church; '"Protestant' or ‘''mone' for OC ratings
Hl 1" "2 1" ||3 "
? b4 .

4, Baptisty, Church of Christ. (In some communities RA "3'" and "'4"
are reversed.)

5. Roman Catholic, Lutheran. (High status people compensate on 0OC,
SI ratings.)

6. Jewish and Orthodox Churches. (Compensated by 0C, SI, ED ratings,)
7. Pentacostal, Gospel Tabernacle, Free Methodist, Jehovah Witness;

"evangelical'" churches; also a rating for ''mone' when OC ratings
are "4 to "7."

Correction Factors

When the 'Anglo'" or "Old Yankee'" segment of a community makes a
point of separating our minority groups for classifying some of the
people in a variant life style, correction factors have to be employed.
The correction may be accomplished by adding to the total ISC, ISS, or
IVO score the numerical difference between the rating of the majority
segment and the minority group in Table IX. Warner accomplishes the
same end by alterations in his conversion table (12, pp. 186-199).
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TABLE XI
*
(ET) ETHNIC CORRECTION FACTOR
1. "0ld American,™ "Anglo' or '"0ld Yankee''-~-names recognized as
""American.
2. Assimilated peoples; families have been more recent immigrants.
3. French-Canadian or Irish-Catholic groups remaining apart and
keeping tradition.,
4, North European Ethnic group or religious sect; e.g., '"Norwegian
Lutheran."
S Southern European Ethnic group or religious group; e.g., ""Italian
Catholics.™
6. Eastern European or Near=-East people--e.g., '"Polish Nationalist."
7. Colored peoples and those treated as color castes by 'visibility"

factors; ''skid row'' populations; Orientals in some communities;
certain Latin American peoples of reputed '"mixed blood" in com-
munities where discrimination is found.

*
Caste and sect distinctions are included in the table. Jewish

families are rated according to the country of origin and not as a

group.
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