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CHAPTER 1

INTRODUCTION

Most people can recall fond memories of times spent with their families in

recreation; however, family recreation and lei ure have received comparatively little

attention from researchers. There seems to have been a general consen us among

researchers and practitioners alike, that time spent in family recreation provides many

positive benefits for family members. For example, Dr. Robert Couchman, director of the

Family Service Association, Canada, declared that, "Shared family recreation experience

seems to be a stronghold against the stresses of normal family and personal life" (Smith,

1997 p. 39). However, Nelson, Capple, and Adkins (1995) have stated that the efforts of

professionals in the field of recreation and leisure are currently being directed toward

helping the elderly, at-risk youth, women, and culturally diverse audiences. While they

acknowledge that the importance of these groups cannot be overstated, they also believe

that through attempts to focus on the indi vidual concerns and problems of society,

practitioners and researchers are ignoring the obvious: the fact that the family is the most

basic organization of all human groups. The family can provide a focus for teaching and

learning about all aspects of individual differences.

While most people would acknowledge the impact that family relationships and

participation in family recreation activities can have on the lives of family members, only

a relatively small number of studies have been conducted in this area. In addition, recent

critiques of the existing research have found that all family members do not experience



the same benefit of lei ure participation, and that for orne families; there may be

negative con equences. Shaw (1992) reported that increa ed family conflict and family

workload stress are potential reasons for the negative experiences that some families

report in relation to family recreation. In addition, some research provides support for the

idea that in families that are not functioning well; joint participation in recreation

activities may lead to an increased degree of family dysfunction (Shaw, 1997).

According to Olson, Russell, and Sprenkle (1983), the key elements of family

functioning are cohesion, adaptability, and communication. They propo ed that each of

these dimensions of family functioning is best understood as existing on a continuum

with both extremes considered as dysfunctional and the mid range considered as more

functional. A combination of the extremes of any two of these elements repre ents the

most dysfunctional family forms.

A qualitative case study including three families using interviews, observations,

and questionnaires wa conducted in an effort to better understand the relation hip

between leisure education programs and family functioning. The study followed the

families through their participation in a series of six I isure education sessions. The

families that participated in this study were selected from a number of families that were

clients of a Marriage and Family Therapy agency in an urban area in the Southwestern

United States.

The research questions that guided this study were designed to examine the

relationship between family participation in a leisure education program, and family

cohesion (clo ene s of family relation hip ), adaptability (the family' ability to adapt to

change in the family or the surrounding environment) and the frequency of, and
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satisfaction with family recreation experience. The perspectives of all family members

were studied in an effort to obtain a more complete understanding of the e important

relationships. Furthermore, this study examined the relation hip between participation in

a leisure education intervention, and the frequency and satisfaction of family recreation

activities.

Assumptions

There are several assumptions that underlie this study. Leisure education can

provide a means whereby families can obtain information and develop skills that can help

them to work together to plan family activities that can meet the needs of all members of

the family. For example, leisure education programs can help family members improve

their communication skills, develop problem-solving skills, and acquire the ability to plan

meaningful family activities. The obvious assumption of such leisure education

programs is that the family members will learn and develop skills that, if maintained. can

help families overcome the obstacle that prevent them from realizing the benefits of

family recreation.

Dattilo (1999) explained that leisure education encourages participation in leisure

activities by: "creating opportunities; building options; empowering individuals through a

dynamic process; and developing relevant skills" (p. 41). The leisure education program

implemented in this study was designed to assist fami Iies in crisis to strengthen their

families through leisure participation by meeting each of the e four criteria. The goal of

lhe program was to strengthen the relationships within the family, enhance family

adaptability, and increase overall satisfaction of shared family recreation experiences.
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Therefore, assuming that the program was well designed and implemented, and such

benefits exist, the participant families should experience increases in cohesion,

adaptability, and satisfaction with family recreation.

Another key assumption of this study is that there are benefits to families who

play together. In addition, leisure education is assumed to provide a means whereby

families in crisis can learn and develop the skills that can enable them to attain the

benefits of family recreation.

Anticipated Limitations

The families that participated in this study represented a variety of family sizes

and compositions. While the variety of family types provided an opp0l1unity to assess

the impact of the leisure education program on different of families, the ability to make

comparisons between families was somewhat limited. The small number of families

participating in the study also accentuated this condition. Another potential limitation of

the study involves the fact that the researcher developed and implemented the leisure

education program, and also completed the data collection. However, th basic design of

the study addressed these limitations through the utilization of a variety of methods of

data collection and member checks.

One final potential limitation of the study involves the selection of the participant

families. The director of the family therapy clinic screened each of the families for

participation in the study. Therefore, each of the families shared the belief that family

recreation has a positi ve impact on their families, and this belief may have biased them

toward Sllccess. Additionally, the qualitative nature of the study limited the

generalizability of the findings and did not permit the study to identify the mechanism of
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change for the participant. However, becau e the tudy is qualitative in nature,

generalizabilty of the re ult was not really the goal of the study.
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CHAPTER 2

RESEARCH CONTEXT

Introduction

Leisure has often been described as having the potential to present individuals

with a multitude of benefits (Dri ver & Bruns, 1999). Many people often speak of leisure

as a means of stress relief, and television advertisements emphasize the ability of their

products to help people "get away" from the stresses and pressures of everyday life.

While recreation and leisure have long been viewed as a means of personal renewal and

self-discovery, very little research has been conducted to explore family recreation as a

means of strengthening families. The general consensus has been that leisure and

families are good for each other. In fact, a common belief has been "the family that plays

together stays together" (Orthner, 1975 p. 91).

The research context chapter of this paper includes three major sections

discussing family theory, family recreation, anclleisure education. Each of these sections

represents a crucial element of this paper and together they provide the rationale for the

proposed study. Family systems theory provides the conceptual framework for

understanding families, family recreation research identifies the potential benefits of

participation in family recreation, and leisure education provides a potential means of

helping families to learn to obtain the benefits of family recreation.
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Family Theory

Family Systems Theory

Mo t of the research that has been conducted in the area of family recreation has

used Exchange theory, Family Developmental theorie , and Family Systems theory as the

theoretical frameworks on which the studies were based. Family Systems theory

provides a good description of the ways in which families develop and change over time.

Therefore, Family Systems theory provided the framework which was used to conduct

the proposed study. According to Family Systems theory, families are systems that are

more than the sum of the qualities of the individuals in the system (holism), and occur

within the context of broader systems. Elaborate relationships develop both within the

overall family system, among members of the family subsystems, and among subsystems

within the overall family.

The concept of boundaries symbolizes the idea of family cohesion or closeness.

Boundaries illustrate the degree of closeness of the relationships between members of the

given system, and with individuals or families olltside the system (family). Family

relationships that are that are extremely close are referred to as being enmeshed, while

those that are extremely distant are referred to as being diffuse (Montgomery & Fewer,

1988).

Systems theory also views families as being capable of self-regulation, and as

families are organized, patterns and norms develop in a way that allows information to

move throughout the system. Families develop patterns of behavior or norms and rules

about how the family is organized and what behaviors are acceptable within the family

system. A center point at which family member feel comfortable with the patterns that
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are established is called a setting. Some variation from the etting is acceptable and the

amount of variation that is acceptable differs from family to family (Montgomery &

Fewer, 1988). Adaptability is the concept that represents the family's ability to adju t the

settings and allow change to occur as new information is introduced into the sy tern.

Adaptability also exists on a continuum from being extremely resistant to change (rigid)

at one end, to being extremely open to change (chaotic) on the other.

Systems theory also holds that change is circular in nature and that a change in

anyone member is intertwined with the behavior of other family members. Systems

work to preserve the status quo (homeostasis), and a process of continual feedback

regulates change within the system. Any information that indicate a deviation from the

norms or family rules that is greater than the acceptable limit (setting) is acted upon by a

feedback loop. If the deviation leads to greater change in the system, it is termed positive

feedback. If the deviation is decreased and the system remains the same (homeostasis)

then it is called negative feedback (Montgomery & Fewer, 1988).

Circumplex Mode]

Olson, Sprenkle, and Russell (1979) have identified cohesion and adaptability as

the underlying dimensions of the multitude of concepts in the family field. After

identifying these crucial dimensions, they developed a model that could be used to help

families in distress. They defined family cohesion as "the emotional bonding that family

members have with one another, and the degree of individual autonomy a person

experiences in the family system" (p. 5). Adaptability was defined as "the ability of a

8



[family] system to change its power st.I1lcture, role relationships, and relationship rule in

response to situational and developmental stress" (Olson, Sprenkle, & Ru ell, pp. 5-6).

Cohesion and adaptability are both identified as existing on separate continuums

t.hat have four levels ranging from all extremely low degree on one end, to a high degree

on the other. Both ends represent less functional levels, while the more central levels are

representative of a greater degree of balance. The cohesion continuum begin with

disengagement, which is marked by a low degree of bonding (cohesion) and a high

degree of individual autonomy. The two central levels (separated and connected) are

marked by gradual increases in bonding and corresponding decreases in autonomy. The

opposite end of the cohesion continuum (enmeshed) is marked by extreme closeness

(bonding) and very little individual autonomy. On the Circumplex model, the cohesion

continuum runs horizonta1Jy across the model, and the adaptability continuum runs

vertically. The adaptability continuum begins at an extremely low level (rigid) where

families tend to maintain the status quo, and progresses Lo the more central levels

(structured and flexible) where there is a greater degree of adaptability. The other

extreme of adaptability is chaos, which represents a state of continuous chang and a

complete lack of order (Olson et aI., 1979).

The Circumplex model (appendix C) is used to interpret the results of the Family

Adaptability and Cohesion Evaluation Scores (FACES III) questionnaire to provide a

cohesion score and an adaptability score. The scores for each dimension are then plotted

on to the Circumplex model and changes in these dimensions of family functioning can

then be identified with repeated measures of FACES III (Olson eL aI., 1979).
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Family Recreation

Positive Outcomes

Benefits for Children. Research examining the ways in which family members

spend their time have indicated that most individuals not only pend mo t of their leisure

with family members, but also that many family members (both parents and children)

would like to spend more lei ure together (Holman & Epperson, 1984). Furthermore, in

a national study involving over 300 self-described "happy families," doing things

together was identified as being one of the key determinants of their success (Stinnett,

Sanders, DeFrain, & Parkhurst, 1982).

Research has been conducted to examine the impacts of family recreation on

children at various stages of the life span. Research on infant attachment has been used

to examine the impact of family recreation on infant development. Such studies have

generally focused on playful interaction between infants and their mothers and have not

included fathers or other siblings. However, the results of these studies indicate that for

infants and toddlers, parent-child interaction helps to maintain an optimal level of

arousal. Also, parent-child interaction also has been found to provide infants and

toddlers with a feeling of control, which promotes self-confidence. Furthermore, parent

child interaction has been shown to facilitate attachment and encourages infants to

explore their surroundings. Infants who experience a greater degree of interaction with

parents have also been found to attend more closely to the social aspects of language

(Orthner, Barnett-Morris, & Mancini, 1993).

Preschoolers who engage in family recreation, primarily parent-child interaction,

have been found to be more likely to engage in fantasy play with objects, and their make
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believe play is more sustained and complex. In addition, a mother's general

responsiveness in reply to the child during periods of play has been shown to accurately

predict the child's level of self-confidence, social responsibility, and math skills in

kindergarten. Furthermore, physical play (especially with the father) was related to

ratings of the child's popularity for both boys and girls (Orthner, et aI., 1993).

As children enter into middle childhood and adolescence, leisure choices become

increasingly limited by an increased preoccupation with socialization. By the time that

children enter into adolescence, relationships with family in leisure con ist of a

combination of pleasure, amusement, trust, conflict, control, anxiety, and tension. Also,

as adolescents become more interested in social interaction with peers, there is a dramatic

decrease in parent-planned activities, and an increase in opposite sex interaction. Finally,

participation in family recreation has been linked with improved adolescent-parent

communication, and willingness to confide in parents (Orthner, et aI., & Mancini, 1993).

Relationship Satisfaction. Although much of the research in this area has focused

solely upon the positive aspects of participation in family forms of recreation, such

information remains a useful tool for understanding family recreation and its impact on

the relationship satisfaction of family members. Such research has indicated that

improved communication among family members, higher quality of family relationships

and enhanced cohe iveness are related to participation in family recreation. However,

marital satisfaction, interaction, and stability all vary in relation to the type and amount of

leisure pursued by spouses, varying by sex (Holman & Epperson, 1984; Orthner &

Mancini, 1991). In this research, joint activities, parallel activities, and individual

activities were examined as the varying types of leisure. Individual activities included
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activities, in which one spou e participated without the other. ParalleL activitie included

those activities in which both spouses are present but are not actively participating a a

couple. Joint activities included those activitie in which both spouses actively

participated together. The results of the study indicated that when individual activities

represented the predominant form of activities, they were found to have a negative affect

on family functioning. Similarly, when parallel activities were predominant,

participation in recreation was found to have a minimal correlation with the quality of

famil y life. Not surprisingly, joint activities were found to have the greatest relationship

to family satisfaction, interaction, and stability (Orthner, 1975). In fact, some research

has indicated that shared recreation experiences are related to greater marital satisfaction,

improved marital commitments, and even lower rates of divorce (Orthner & Mancini,

1993 ).

Role Satisfaction. Other research has examined the impact of family recreation on

role satisfaction of various family members. The roles that have most commonly been

examined were those of mothers, fathers and children. James, Schumm, Kennedy,

Grigsby, Schectman and Nichols (1985) found that for fathers, leisure interaction had a

significant effect on satisfaction with the parental role. A study by Siegenthaler and

O'Dell (1998) also identified positive experiences in family leisure for fathers. They also

noted that the family appears to be the primary context in which a father's leisure occurs.

While this relationship has been identified for fathers, the same correlation did not

exist for mothers (James et aI., 1985; Larson, Gillman & Richards, 1997). Larson et al.

attempted to explain this difference by stating that, for mothers, family leisure is often

inter-mixed with the role of caring for children and managing the home. They postulate
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that such involvement may compromi e the mother's experience of enjoyment and

freedom. Siegenthaler and O'Dell (1998) also stated that, "mothers are likely to find that

their family leisure is often intertwined with the roles of childcare and home

management. These obligations appear to reduce the amount of enjoyment mothers

receive from family leisure" (pAD).

For children, participation in family recreation tends to be positively related to

role satisfaction. However, the adolescent period is associated with increased conflict

with the family and with less positive affect in daily interactions than is experienced al

earlier or later age periods. The study of role satisfaction and participation in fami Iy

recreation has primarily focused on the roles of husband, father, wife, and mother. Very

little research has examined the role satisfaction of children.

Constraints

As has been demonstrated in the previous section, much of the research

examining family recreation has identified a relationship between joint family activities

and increased satisfaction with family relationships. However, the same studies have also

found that not all people seem to experience the benefits of participation in family

recreation. A number of variables may serve to limit participation in, and satisfaction

with, family recreation. These limiting variables ure referred to as constraints. Some of

these constraints have been identified in the body of research examining family recreation

and include, the presence of young children in the home, the roles associated with being a

mother.
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Parents with Children in the Home. A number of studies have indicated that

parents with children at home are Ie s satisfied with and have little time for leisure,

particularly personal or individual leisure. This "Ieisure lack" has been found to b

especially acute for mothers and for parents of pre-school age children (Bernard, 1984;

Dempsey, J989; Firestone & Shelton, 1988; Glyptis & Chalmers, 1982; Henderson,

Bialeschki, Shaw & Freysinger, 1989; Wearing, 1990; Wearing & McArthur, 1988).

Siegenthaler and O'Dell (1998) further state that families with children under the age of

six reported the greatest leisure constraints with respect to family commitments.

However, they also noted that couples with children reported the least difficulty in

finding someone with whom to participate.

Although spouses with children in the home had less leisure interaction, shared

leisure activity has been strongly associated with marital stability. In fact, lower amounts

of shared leisure have been associated with a greater likelihood of marital disruption

(Hill, 1988). According to this research, family recreation for parents with children in the

home provides a great deal of stability to the family relationship. If this is true, then

family recreation has the potential to provide these families with great benefits that could

iIlcrease the likelihood of the continuation of the marital relationship. Further research

that can provide support for these findings is required to more fully establish this

relationship.

Women's Experience of Family Recreation. A number of studies have examined

the absence of a significant correlation between family recreation and role satisfaction for

women. Larson et al. (1997) found that not only do women appear not to experience an

increase in role satisfaction from participation in family recreation, they also had more

14



consistently positive experiences during their non-family discretionary activitie',

Holman and Epperson (1982) found that women working in the home tended to as ume

greater responsibility for organizing family recreation activities than did women

employed outside the home, Overall, women have been found to be much more likely

than males to initiate family recreation (Homa, 1989). Furthermore, Freysinger (1994)

hypothesized that mothers may not perceive involvement with their children as true

leisure experiences, This is based on the idea that mothers tend to experience difficulty

separating family recreation from their daily role within the family because they continue

to play the role of caregiver throughout the activity, Bialeschki and Michener (1994)

examined women's experiences of family recreation and found that the leisure

experiences of the women (focusing on self and autonomy) were often suppressed or

even abandoned when the women married and became mothers. This leisure interruption

remained for most of the mothers until their children left horne, at which time active

mothering demands decreased and the focus on self through leisure re-emerged. This

same study also examined women's definitions of leisure and discovered that for mothers

the meaning of leisure was fundamentally associated with freedom from obligations and

freedom to focus on self. However, as life course transitions occurred with marriage and

the addition of dependant children, the women in this study tended to not only have less

available leisure, but they also sublimated the primary meaning of leisure and adopted a

relational leisure meaning (Bialeschki & Michener), Obviously more research is

warranted to develop a greater understanding of this area.
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Negative Outcome

As additional research begins to more fully examine the potential for negative

outcomes of family recreation, the relationship between families and recreation can begin

to more fully understood. Some research has indicated that negative outcomes do exi t.

Negative outcomes include problems such as increased family conflict or family

workload stress (Shaw, 1992). Some research supports the idea that for families that are

dysfunctional, participation in family recreation can serve to exacerbate the existing

problems (Shaw, 1997). Other scholars have pointed out the possibility that family

activities also can have the potential to act as constraints on individual leisure and

autonomous leisure, especially for mothers (Harrington, Dawson, & Bolla, 1992; Samuel,

1993).

These constraints to family recreation can serve to limit or even eliminate the

benefits associated with joint participation in family activities. However, leisure

education may provide a means for assisting families to overcome these constraints and

obtain the potential benefits of family recreation. The present study is based on a belief

that many of these constraints to leisure can be overcome through leisure education.

Leisure Education

Leisure Education Foundations

Leisure education has been viewed traditionally as teaching knowledge and skills

about a variety of activities or as the process of educating individuals for leisure by

providing opportunities for participation through recreation programs. It is viewed as a

developmental process that allows individuals to develop an understanding of

themselves, leisure, and the relationships between leisure, lifestyles, and society. The
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ultimate goal of leisure education is to enable individuals to enhance the quality of th ir

lives through leisure. Leisure education is viewed as a proce s that helps individual to

determine the place and significance of leisure in their own lives, and to facilitate a

leisure lifestyle development that is compatible with their own values, needs, and goals

(Dattilo, 1999; Mundy, (998).

Models of Leisure Education

Mundy (1998), Dattilo (1999), and Peterson and Stumbo (2000) have developed

the three major models of leisure education that provide a framework for the

development of leisure education programs. While each of these models contains some

minor differences, each have a number of common elements. Each of these models

include leisure awareness, self-awareness, social interaction, decision-making, and leisure

skills as key components of a leisure education intervention.

The model proposed by Peterson and Stumbo (2000) is an adaptation of an earlier

model proposed by Peterson and Gunn (1984). In their revised model, Peterson and

Stumbo stated that the awareness of leisure and its benefits as well as a valuing of the

leisure experience and a conscious decision-making process are important aspects of

leisure involvement. Their model includes the components of: 1) leisure awareness; 2)

social interaction skills; 3) leisure resources; and, 4) leisure activiLy skills.

Dattilo (1999) stated that leisure education is a process through which individuals

can develop and enhance their knowledge, interests, skills, abilities, and behaviors Lo a

level where leisure can make a significant contribution to the quality of their lives. His

model includes the following components: I) appreciate leisure; 2) be aware of self in
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leisure; 3) be self-detennined in leisure; 4) interact socially during leisure; 5) use

resources facilitating leisure; 6) make deci ions about lei ure; and, 7) acquire recreation

activity skills.

Mundy (1998) uses a similar model based upon Peterson's initial leisure

education model with the following components: I) leisure-awarenes ; 2) self-awareness;

3) decision making; 4) leisure skills; and, 5) social interaction. Each of the Ii ted models

further detailed their major components with a variety of similar subcomponents.

Many leisure educators and practitioners believe that leisure education can play an

important role in helping people to improve the quality of their lives. Bullock and Mahon

(1997) have stated that leisure education holds the potential to playa very important pole

in helping people to develop an understanding of themselve and leisure.

Several studies have been conducted to explore the efficacy of leisure education,

and a number of researchers have demonstrated that leisure education can have a positive

impact on the leisure participation of individuals with a variety of needs (Anderson &

Allen, 1985; Lanagan & Dattilo, I989).Studies of the impact of leisure education in the

lives of individuals with mental disabilities and those with severe and persistent mental

illness have demonstrated that leisure education can serve to enhance leisure participation

(Mahon & Bullock, 1992; Mahon, Bullock, & Luken, 1993). Similarly, McDonald and

Howe (1989) implemented a study to examine the benefits of leisure education for the

victims of child abuse. The program implemented in this study also included a

challenge/initiative-based component and was presented to a sample of thirty-eight

individuals. The results of the study indicated that participation in the leisure education

program significantly enhanced the self-concept of participants.

18



Additional studies have explored the benefit of participation in leisure education

programs for the elderly with similar re ults. One such study inve tigated the effects of a

leisure education program on the psychological well being of elderly patient in a day

hospital. Participants were separated into two groups with one group attending a leisure

education program, and a control group receiving no treatment. The results of the study

indicated that the group that attended the leisure education program had a higher ense of

perceived leisure competence than the control group (Searle & Mahon, 1991). All

additional follow-up study three months later showed that the experimental subjects had

sustained their higher levels of perceived leisure competence (Serle & Mahon, 1992).

Although each of these studies involved subjects from different populations,

participation in leisure education programs provided the participants with valuable

benefits. Based on the results of these studies, it would seem to follow that family

participation in a leisure education program may have the potential to provide families

with important benefits as well.

Leisure Education with Families

A variety of leisure education programs have been developed to aid the family by

enhancing the level of family functioning through leisure. It appears that a number of

these programs have been designed to work with families with special needs such as

handicapped persons, chemically dependent adolescents, and individuals with mental

disabilities. Monroe (1987) developed a program aimed at enhancing family

relationships through leisure participation. The program was designed to improve

interaction skills, increase parenting skills and to develop leisure awareness skills and

19



-

abilities for families with handicapped individuals. DeSalvatore (1989) develop d a

program that uses a team approach utilizing a variety of medical and mental health

professional and recreational therapists to improve overall functioning by using activities

and play. Witman and Munson (1992) developed a Leisure Awareness and Action

program to enhance family cohesion and effectiveness using three modules I) playing

together, 2) patterns and possibilities, and 3) problems and prospects by utilizing a

variety of games and play activities. Atteberry-Rogers (1993) also developed a program

of sixteen leisure education sessions that were designed to provide families with an

opportunity to interact with each other in a playful manner that wa les threatening than

the traditional therapeutic family session.

While several leisure education programs for families have been designed and

implemented, very little research has been conducted that attempts to identify the benefits

of participation in such programs. However, "programs of this nature are seen as being

effective in developing communication and parenting skills, enhancing the family self

esteem and in integrating handicapped individuals into community recreation programs"

(Monroe, 1987).

Summary of Literature

Most research on the topic of family recreation has used Exchange theory, Family

Developmental theories, and Systems theory as the frame of reference of the studies.

Furthermore, most previous studies have focllsed on the effects that a recreation

experience has on the family in terms of overall relationship satisfaction. The present

study represented an attempt to determine if the reported increases in relationship
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satisfaction are also related to increases in family cohesion and adaptability. Olson,

Sprenkle, and Russell (1979) have identified cohe ion and adaptability as two important

aspects of marital and family behavior that emerge as the fundamental dimensions of the

many concepts in the family field. Therefore, this study represents an attempt to examine

the relationship between family participation in leisure education and the fundamental

dimensions of family behavior.

In the leisure education sessions the families were taught to understand and

appreciate leisure, to develop a greater sense of self-awareness and of their attitudes

regarding leisure, and to develop the necessary skill required for participation in leisure

activities. Families were taught skills to aid them in developing the ability to effectively

plan and enjoy family recreation and leisure experiences. Previou. research has lacked

such an intervention component.

Also, little prior research has examined the impact of leisure education on

families from the perspectives of each family member. Furthermore, very little of thc

past research has examined the experiences or perspectives of children in family

recreation. Much research discusses the negative impact of family recreation for mothers

based on the fact that the mother's role often includes responsibility for the planning and

implementation of the activity as well as the continual responsibilities of care giving and

nurturing. In an effort to address the variety of differing perspectives of various family

members, this study will examine the perspectives of fathers, mothers and children

regarding family cohesion and adaptability before and after participation in a leisure

education intervention.
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CHAPTER 3

RESEARCH METHODS

Introduction

A modified pre-post design using mixed methods was chosen to facilitate the

accumulation of in-depth information about the relationship between leisure education

intervention and overall family functioning. In order to maintain a manageable size for

the study, a case study method was employed and the sample consisted of three families.

Using this approach, the data generated by this study provided rich information that can

serve to enhance our understanding of the relationship that recreation and leisure may

have for improving overall family functioning.

The research methods chapter of this paper describes the procedures that were

followed throughoLlt the course of the project. A complete description of the research

questions is presented, followed by a report of the methods that were used to obtain

participants for the study. Each of the methods used to collect data are then discussed

including the procedures that were followed and the time frame for their completion. A

separate section dealing with the leisure education sessions that make up the intervention

or treatment for this study are then outlined. The next three sections include a discussion

of the proposed methods of data analysis, and the steps that were taken to ensure that the

conclusions are trustworthy and that the data wa obtained in an ethical manner. The

final section of this chapter includes a discussion of the potential implications of this

study for the field of recreation and leisure.
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B.

A.

A.

B.

c.

Research Question

This study was designed to address the following research questions:

I. What is the relationship between a leisure education program and family

cohesion (the closeness of family relationships)?

How do fathers perceive the relationship between a leisure

education program and family cohesion?

How do mothers perceive the relationship between a leisure

education program and family cohesion?

How do children perceive the relationship between a leisure

education program and family cohesion?

2. What is the relationship between a leisure education program and family

adaptability (the family's ability to adapt to change)?

How do fathers perceive the relationship between a leisure

education program and family adaptability?

How do mothers perceive the relationship between a leisure

education program and family adaptability?

How do children perceive the relationship between a leisure

education program and family adaptability?

3. What is the relationship between participation in a leisure education

program and the frequency and satisfaction of family recreation?
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Participant

Participants for thi study were selected from the client ba e of a Family Therapy

agency in an urban area in the Southwestern United States. The director of the Family

Therapy agency selected the participant families for this study based on the director's

assessment of client readiness for such a program, and on the individual family's

willingnes to participate. This Family Therapy agency was selected as the site for data

collection due to the availability of the site, and the willingness and enthusia m of the

director to combine Family Therapy techniques with leisure education as a means of

working with client families. The leisure education sessions were conducted at a local

Community Center on a weekly basis, each lasting between I-I Y2 hours. The frequency

and duration of the leisure education sessions is consistent with the length and frequency

of the Family Therapy sessions that the families have previously been attending.

Data Collection

This study includes three different methods of data collection including

questionnaires, observation, and interviews. The utilization of these three methods in

combination provided the researcher with a variety of information from which to develop

conclusions. A mixed methods approach, including a modified pre-post design was used

to determine the relationship between a leisure education intervention and overall family

functioning. Family interviews and a questionnaire were also administered prior to the

intervention, and observations were conducted throughout the course of the leisure

education sessions. Upon conclusion of the intervention phase of the study, participants

were again asked to complete the questionnaire and participate in individual interviews.
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Data collection was an ongoing process that continued throughout the entire duration of

the study. Approval for this study was received from the [n titutional Review Board of

Oklahoma State Univer ity (appendix G).

Questionnaire

The FACES HI questionnaire represented the first method of data collection and

was given to family members prior to their participation in the leisure education sessions.

FACES III is a 20 item questionnaire using a Likert type scale ranging from "almo. t

never' , to "almost always." The family version of FACES III generally takes between

15-30 minutes to complete and was completed by all family members including school

aged children. The results of the FACES III questionnaire were interpreted using the

Circumplex Model of Marital and Family Systems (Appendix C). An analysis of the

Clinical Rating Scales of FACES III has determined good construct validity based on the

fact that a factor analysis produced the three dimensions of the Circumplex Model

(cohesion, adaptabi lity, and communication) with minimal overlap between items in the

three scales. Additionally, the three dimensions had "high levels of internal consistency

(alpha) reliability (.95 for cohesioll, .94 for adaptability, and .97 for communication).

Also, the inter-rater reliability was high, with percentage of agreement of 95 ro for

cohesion, 9\ % for adaptability, and 97% for communication" (Olson, J991, p. 77).

While the high degree of inter-rater reliability is important for establishing the overall

reliability of the FACES III instrument, a high degree of inter-rater reliability is not

crucial to this study because the. arne individual will score all questionnaires.
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Observations

The initial administration of FACES III was followed by a ene of ix weekly

leisure education sessions. Each session lasted between I and I V2 hour and all members

of each of the three families participated jointly in each of the six sessions a much as

was possible. However, due to a number of scheduling conflicts, a number of the essions

were attended by only two of the families. On occasions when a given family was not

able to attend the group sessions, a make-up session was held for that family. The

researcher served as the facilitator of the leisure education sessions. The content of each

of these sessions was videotaped to provide an accurate record of ses ion content.

The analysis of these tapes focused on identifying interactions that provided

insight into each family's degree of cohesion (closeness), communication style, and

ability to adapt to change. The individual recordings were reviewed as soon as possible

following each session and a tape log was kept for each of the videotapes that identified

the location of each of the major components of the sessions on the tap . Portions of the

session that are particularly relevant to the study were identified on the tape log, and

completely transcribed. In addition to these transcriptions, memos relating to each

observation period were written to connect the information collected during the entire six

sessIOns.

Interviews

The initial interviews were conducted prior to the beginning of the leisure

education intervention. However, one of the initial families dropped out of the tudy

following the family interviews and was replaced by a fourth family. This new family
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joined the study and was interviewed following the first leisure education se iOIl. Each

of the family interviews were approximately one hour in duration. These interviews were

used to obtain a generaJ idea of the recreation patterns of each family. AdditionaJly.

these interviews allowed the researcher to begin to gain a ba Ie understanding of family

cohesion, communication styles, and adaptability (based on FACES III). Interview

questions focused 011 these areas of family functioning and example questions are located

in appendix D of this paper. Following the completion of the leisure education sessions,

the FACES III questionnaire was again be administered and the results were compared to

their initial responses to identify any possible change in the individual family's cohesion

and adaptability scores. After the completion of this questionnaire, all participants were

interviewed on an individual basis. Each of these interviews lasted approximately 30-45

minutes with all members of one family being interviewed on the same night. All

interviews, including the initial interviews, were audiotaped to record the data gathered

from participant responses. Each family was interviewed during the one-week period

immediately following the conclusion of the leisure education sessions. Interview

questions were be based on the data collected from the FACES III questionnaire, notes

taken during the observations, content of leisure education sessions, all in relation to the

research questions. Sample questions for the individual interviews are located in

appendix D of this paper.

Personal Journal

Throughout the course of this study the researcher also kept a personal journal

detail ing his thoughts about the information that has been collected. This journal was
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used to demonstrate the progression of thinking about the data, and describe the

reasoning behind the conclusions and results of the study. In addition, the journal

provides the link between the observation data, interview data, questionnaire data, and

the progression of ideas that form the conclusions of the study.

Leisure Education Intervention

The leisure education program consisted of a series of six sessions that helped the

participant families to learn and develop: I) communication skills; 2) self awareness and

respect for others; 3) family cohesion and compromise; 4) problem solving skills; 5)

coping skills and strategies; and, 6) leisure planning skills. (A more detailed description

of the content of these sessions is included in Appendix E). All of the members of the

three families were asked to participate in each of the six sessions and the families

attended the sessions together as often as possible. Each of the leisure education sessions

was comprised of a number of activities designed to illustrate the content of the given

session. At the conclusion of each of the sessions, families were given a homework

assignment that required them to implement what they had learned in the session

throughout the following week. At the beginning of each session, the experiences of each

of the families were briefly reviewed, problems were discussed, and families were

complemented for their progress.

The first session focused on teaching communication skills to aid family members

in the development of active listening skills, and also illustrated the importance of clearly

communicating individual thoughts and feelings to other family members. The goal of

this session was to provide fami Iy members with the skills that would enable them to

28



communicate with one another in uch a way as to enhance the quality of their

relationships with other members of the family. By more effectively communicating

their thoughts and feelings to one another, families would be better able to plan and nJoy

their time spent in family recreation and leisure.

The second session focused on helping family members identify their personal

interests and preferences for leisure participation. Family members were also guided

through the process of developing an awareness of their own attitudes and values abo lit

fami ly recreation and leisure, and were encouraged to discu 's their beliefs and attitudes

about family leisure participation with the other members of the family. Respect for the

ideas and opinions of the other family members was emphasized throughout the process

of the session. By becoming more aware of their personal preferences, family members

were better prepared to participate in the planning of family activities that meet their own

needs. The potential for each family member enjoying and benefiting from participation

in family recreation and leisure experiences increases when the values and interests of

each family member are considered in the planning of the activities.

Family cohesion was the focus of the third session and emphasized the

development of meaningful relationships within the family. Activities in this session

were designed to provide family members with the opportunity to participate in activities

as a family. Following the activity family members were encouraged to discuss their

experience as a group. The positive aspects of their experiences were highlighted in

order to emphasize the potential that family recreation holds for improving relationships

within the family. In addition, this session also focused on the importance of developing

social relationships outside of the family and balancing these relation 'hips with family
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relationships. Finally, the importance of compromise in the development and

maintenance of relation hips was empha ized. The goal of this session was to help

family members to recognize the importance of relation hips and to develop the skills

such as the ability to compromise, which are necessary for the development and

maintenance of meaningful relationships. By developing these skills, family members

should be better able to establish relationships in all areas of their lives.

The fourth session focused on helping family members to develop problem

solving skills that they can be used in the process of planning and implementing family

activities that could more effectively meet the needs of all family members. Family

members were asked to identify the problems that they believe may make their family

activities less enjoyable and more difficult to plan and implement. Then they were

guided through the process of identifying ways that they can overcome those problems

and plan activities that they can enjoy doing as a family. As families learn to work

together to overcome the obstacles thal stand in the way of their goals, they can become

much more effective at planning and carrying out activities that are enjoyable for all

family members and aid in the development and strengthening of relationships wilhin the

family.

The goal of the fifth session was to guide families in the development of coping

skills that would allow family members to more effectively manage the stress and

pressures of everyday life Gobs, school, financial situation, responsibilities, etc). Stress

management techl'l'iques and time management skills were demonstrated, and the

influence that the effective implementation of these skills can have on family functioning
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represented the focu of this session. Additionally, the potential that leisure participation

can have for reducing stress was emphasized.

The final leisure education session was de igned to help families to develop the

necessary leisure planning skills to use what they have learned to improve the quality of

their recreation and leisure activities. Family members were reminded of the skills that

they have begun to develop in previous sessions and through the process of completing

their homework. They were taught to plan activities that can enhance family

relationships and meet the interests of individual family members. It is anticipated that as

families develop the ability to plan such leisure activities, they should experience a

corresponding improvement in the overall functioning of their family.

Data Analyses

The data obtained during each phase of data collection were subject to a continual

process of review. Questionnaire data were analyzed using the Circumplex Model or

Marital and Family Systems which places families into one of sixteen different family

types based upon where the data from the questionnaire placed the family on the

continuums of family cohesion and adaptability. Once the observation phase of data

collection began, field note taken during the leisure education sessions were transcribed

and memos were written which documented the possible connections between the

questionnaire data and the observation data. The second round of FACES III data was

also be interpreted using the Circumplex Model, and data were compared with the data

from the initial application of the questionnaire. Moreover, these data were also

compared to the observation field notes and memos. During the interview phase of data
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collection, a log was kept to identify the location of participant response on the

audiotape. Palticularly relevant responses were tran cribed, and memo were written to

combine the data from all phases of data collection. The entire collection of data was

coded to rearrange the data into categories that facilitate the comparison of the data

within and between these categories. In addition, all of the data were subjected to a

review conducted by a thesis committee.

Trustworthiness

In order to deal with questions of trustworthiness, a researcher mu t fir t be aware

of personal biases in regard to the study. The researcher believes that there is tremendous

potential for leisure education to be used as a means of improving the quality of family

relationships. In order to offset this bias, the researcher used a number of methods of

data collection and review, and to continually examine the data for alternate explanations.

The FACES III questionnaire and the Circumplex Model have been used

extensively in the field of Family Therapy since they were introduced in the 1970s.

FACES III has proven to be very reliable and has also exhibited a great degree of

validity. To ensure that data derived from the observation phase of the study was valid,

detailed field notes were taken immediately following the sessions, and included only a

concrete description of what exactly was said and what exactly occurred. The field notes

were augmented by a review of the videotapes as soon as possible following each

session. Any additional notes were placed in a column next to the original notes. From

these notes, an interpretive memo was written which attempted to derive meaning from

the observations. At no time prior to the completion of these memos was any attempt at
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interpretation made. The interpretive memos also provided a means to increase the

dependability of the conclusions of the study by demonstrating the progre sian of ideas

throughout the observations.

A persona) journal was also kept detailing the thoughts of the researcher about the

information that had been collected. This journal was also used to demonstrate the

progression of thinking about the data, and enhanced the dependability of the study by

providing a clear Iink between the ideas of the researcher and the observation data,

interview data, questionnaire data, and the progression of ideas that form the conclusions

of the study. Members of the thesis committee also reviewed the contents of the journal

to further strengthen the conclusions of the study.

All interviews were audiotaped to ensure exactness of data. A log was kept of the

location of each question on the tape, and particularly relevant responses were completely

transcribed. Interview questions were a)so open-ended and leading or closed-ended

questions were avoided to ensure that the responses were based on the individual

participant's thoughts and beliefs.

A number of methods (questionnaires, interviews, observations, and a personal

journal) were also used to collect information from a diverse range of individuals,

settings, and methods. By triangulating the methods of data collection and obtaining a

variety of individual responses in the interviews, the potential for the existence of serious

threats to the credibility was limited.

The duration of the study and the personal level of involvement of the researcher

in the study also contributed to the credibility of the results. The researcher spend at least

eight weeks working directly working with participants in order to gain a more complete
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understanding of the relationship between leisure education and overall family

functioning. The interviews allowed the researcher to work directly with participants as

individuals and as a family unit. During the six-week leisure education intervention, the

researcher had the opportunity to work directly with participant families and establish a

good rapport and build relationships of trust that enhanced his ability to immer e himself

in the culture and contexts of the family.

Member checks were also be used to ensure that the researcher's interpretation of

participant responses was accurate and complete. Member checks were used during both

the data collection and data analysis phases of the study and were both formal and

informal in nature. Formal member checks occurred at the beginning of each leisure

education session as previous sessions were reviewed. Also, at the conclusion of each of

the interviews, the researcher's understanding of the interview content was summarized

and participants were asked to clarify or add information. Member checks were also

implemented during the data analysis phase of the study to insure that the researcher's

understanding of the data accurately reflects participant and family culture and

experience. Member checks served to strengthen the credibility of the study by allowing

the researcher to assess the intent of participant actions, and to give participants the

opportunity to correct any errors of fact or interpretation as well as provide additional

information.

Finally, members of the thesis committee reviewed all of the data collected in this

study. This process allowed the researcher to obtain a variety of information from a

number of professionals within the field of recreation and leisure. Obtaining feedback
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from these individual served to further limit the potential threat to the validity of the

findings of this study.

Ethic

The Family code of ethics of the American Association of Marital and Family

Therapy (AAMFT) requires that information regarding the therapist-client relationship to

be kept strictly confidential. The confidentiality agreement prohibits the therapist from

even identifying the individual or family as a client of the agency. Client confidentiality

can be breached only in cases where the client is deemed to be a danger to self andJor

others, or with the written consent of the client. As a result, information regarding the

participants' history with the Family Therapy agency was not used in this study. In

addition, clients were required

to sign a Consent Form to allow the director or the Family Therapy agency to select

participants for this study.

All participants were informed of the format of the study prior to the begi nning of

any data collection. The content of the leisure education sessions, the FACES III

instrument, and the interviews were clearly explained prior to the beginning of the study.

All participants were required to sign an Informed Consent form prior to their

participation in the study. Moreover, all participants were allowed to withdraw from the

study at any time.

In relation to the data generated by this study, the names of families and

individual family members are not connected to the data in any way. On questionnaires

and in observation and interview notes and memos, families were referred to as family

35



#1, family #2, or family #3 (Fl, F2, F3). Mothers, fathers, and children were referred to

by family number and role within the family (e.g. F2M, F2F, F2C). In families where

there was more than one child, the children were referred to by number as well (e.g.

FI C2 for the second child in family number one). To avoid the cumbersome nature of

these designations, imaginary family names were attached to each of the families for the

final draft of the study. At no time were the actual names of participants used in notes,

memos, or write-up of the data. Additionally, family members were not allowed access

to each other's data.

Due to the fact that the interviews were audiotaped, verbal consent was obtained

prior to making a recording. The use of videotapes also presented unique ethical

concerns. All participants were informed of the use of videotaping equipment in the

leisure education sessions. The importance of the videotapes to the study was explained

10 all participants prior to the beginning of the data collection phase of the study. Also,

information regarding the use of videotapes was included in the Informed Consent forms

that were signed by participants. The videotapes were viewed only by the researcher, and

by members of the thesis committee, and were kept in a locked fi Iing cabinet when not in

use. In addition to the written consent forms, participants were asked for verbal consent

at the beginning of each session. After the conclusion of the project, the tapes were

erased to ensure the confidentiality of participants. Additional approval for this study

was obtained from the Institutional Review Board at Oklahoma State University

(Appendix G).
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Implications

It is the belief of the researcher that leisure education and family recreation can

play an important role in strengthening family relationships in a time where the

breakdown of the family continues to increase at an alarming rate. In our society today,

approximately half of first marriages end in divorce and one parent takes over the roles of

breadwinner and housekeeper. Related to the high rate of divorce, stepfamilies <lre also

more common today as these individuals remarry. Also, there has been a tremendou

increase in the number of dual income families and families who do not have children. III

fact, fewer than 15% of families are considered the traditional family (Nelson et aI.,

1')95). In discussing the challenge of defining families, Orthner (1998) explained that it

is almost easier to describe today's families as a process than a status.

Family life has become so full of unexpected twists and turns, that scholarly

observers, service providers, and the public at large are having trouble just

defining the family. let alone capturing its needs or trying to meeting them. II

used to be easier to talk about famil ies. Dating usually preceded sexual intimacy.

marriage usually preceded parenthood, parenthood usually preceded middle age,

and old age preceded marital separation and death. Today, these patterns still

exist, but there are many other ways that families develop, too. The majority

of youth have sex outside of marriage, often in less serious relationships. Many

children are born into families where the father is absent or even unknown.

Some couples have their first child in mid-life, and some decide not to have

children at all. And in about half of all first marriages, divorce, not death,

precipitates relational parting ... couples are more likely to live together before
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getting married, and wait on average, until they are in their later 20s before

getting married. Children are coming later, but about one couple in 10 decides

not to have children at all (Orthner, p.87).

It is the position of the researcher that famil y recreation has great potential to

strengthen our families, and the research that has been conducted in this area seems to

add support to this belief. Some research has indicated that not all members of the family

seem to experience the same benefits of participation in family activities. Additionally,

some research has indicated that for families that are experiencing difficulties, family

recreation may only serve to amplify the exi ting difficulties. However, the researcher

believes that leisure education sessions can help families to develop more effective

communication skills as welJ as help them to work together to plan activities that meet

the needs of all family members. If leisure education sessions can serve this purpose,

then even families that are experiencing difficulties may be able to benefit from

participation in family recreation. If this is the case, then there is great potentia] for

leisure education and family recreation to strengthen fami lies and society as a whole.
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CHAPTER 4

RESULTS

Introduction

In this section of the paper, each of the familie are discussed individually in

order to provide the reader with a better understanding of the composition and

functioning of each family. The data obtained through the cour e of the study are

presented as the information from each family is examined through the lens of the

research questions. Direct quotations of the participants have been modified for grammar

or language. A compJete description of the leisure education sessions in which the

subject families participated is located in appendix E. Similarities and differences

between families are included in the discussion section of this paper.

The Smith Family

The first family in this study will be referred to as the Smith family. Mr. and Mrs.

Smith have been married for nine years and have three children, Kent, Steve, and Tim.

Kent and Steve are IS year-old fraternal twins, and Tim is 9 years old.

Mrs. Smith is the family manager and the glue that holds this family together. In

one of the leisure education sessions, she accurately referred to herself as the "mother

eagle that watches over everyone." Also, when que tions were asked duri ng the

sessions, she was generally the one who would speak for the family and would frequently

attempt to add to or clarify statements made by other family members. Mrs. Smith aJso
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serves as the coordinator of this family. She i the one who makes sure that family

members get where they are supposed to be, and initiates and plans most family

activities. She ha made sure that all family members have corne to each session even

though at times, they clearly would rather have been somewhere else. She also seems to

be the most invested in strengthening the family. She has been the one person in the

family who has made a consistent efforl to learn and develop the skills that we have

practiced in the sessions.

While Mrs. Smith is the family manager, Mr. Smith is the mo t effective

disciplinarian in the family. Mrs. Smith makes a greater number of attempts at discipline,

but she is often ignored. On the other hand, Mr. Smith makes far fewer attempts at

disciplining his children, but his efforts are much more successful. He often appears to

be very quiet and uninvolved, but when one of the children acts up a little too much for

his liking, he tells them to stop and they generally listen to him. During the sessions, he

tended to be very quiet and spoke only when asked a question. He participated in each

session, but only did what he was asked and rarely seemed to do mor than that. He is

very supportive of Mrs. Smith's ideas and efforts to direct the family. Mr. Smith also

works the night shift Monday through Friday, and sleeps at home during the days.

All members of the family refer to Steve as a loner and he is taking medication for

Attention Deficit Disorder (ADD). He stated that he would rather do something "by

myse(fthan do something with the whole family . .. Although he is described as a loner, he

often engages in behaviors that seem to be intended to get a reaction from the others in

the room, particularly the adults. Everyone else in the family seems to expect him to say

or do something a little strange and they almost ignore his misbehavior. Steve also gets

40



away with a lot of misbehavior that hi brothers could not. During the sessions, Steve

would regularly get up and walk around the room to look at items on the shelves and on

occasion would leave the room altogether. Mr. and Mrs. Smith would rarely say much of

anything to him unless he began to play with the video equipment. Neither Kent nor Tim

was afforded the same luxury. [n fact, Steve often seems to gain control of the family

with his behavior. For example, during one of the sessions he realized that they would

not complete the activity in time for him to return home to watch his favorite television

program. At that point he became very upset and began to act out by pacing around the

room and complaining that the other family members should "hurry up andflnish the

activity" so that he could go home. When Mrs. Smith ignored his behavior, he left the

room and did not return for orne time. As soon as he left, Mrs. Smith pulled the rest of

the family together and quickly completed the activity.

[n one session Mrs. Smith referred to Kent as a "bridRe between the other two

boys." Kent shares a bedroom and many interests with Tim. They often engage in

leisure activities together and have a number of common friends. Kent was very

involved in the sessions and stated that he "likes bein,; around other people, [like to

socialize, [like to talk, and have fun and have a Rood time... flnd some common Rrow7.d,

anything that we can do tOf?ether, hanf? out at the park, f?O shoppinf? tof?ether, anythinf?

that can create a bond with the family is what I like." He is very compliant with the

wishes of his parents and is often overlooked when Steve acts out.

Tim also tends to get lost in the shuffle in this family. Mrs. Smith describes Tim

as being very dependant upon her to the point that "he thinks he owns me and can't

function without me." Tim was very active in the sessions and seemed to work well with
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the family on shared activitie . Although he was occasionally loud and obnoxious, his

actions were generally within the scope of the activity.

Cohesion

Mrs. Smith believes that family activities have an important impact on the

members of the family. She stated that when they are doing more things as a family,

there is "more ofa camaraderie... especially among the boys. A lot of the time there is so

much competition and stuff that it is actually nice when they all will stick up for each

other and look out for each other." Additionally, Mr. Smith reported that doing things

together allows everyone in the family to "get on the same page and to get to know what

is Raing on in each other's lives." However, unlike Mrs. Smith, he thinks that the family

activities are more beneficial to he and Mrs. Smith because they get a chance during

those times to "talk about the things that they need to talk about while the kids get to run

around and do what they want to do."

The FACES III scores for the members of the Smith family indicate that the

family members perceive the family very differently. Prior to the sessions, the scores of

four out of the five family members fell wit'hin the central ranges on the Circumplex

model (Figure I and appendix C). Steve and Mr. Smith's scores suggest that they viewed

family members as being somewhat separated, while Mrs. Smith and Kent seemed to

view family members as being connected. However, Tim's scores indicated that he

viewed the members of the family as being enmeshed with one another. Following the

leisure education sessions, each family member completed the FACES III questionnaire a

second time (Figure 2). The second administration indicated that the scores of family
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Figure 2: Smith Family Cohesion

members had all changed to some degree. However, Tim's cohesion score after Ihe

second admini ·trallon of the questionnaire was much lower and fell within Ihe separated

range. Steve's scores also decreased enough to fall slightly within the disengaged range

on the Circumplex model. Although each person's scores changed slightly, the scores of

each of the other three family members remained within the same ranges after the second

adm in istratiol1.

Additionally, Steve does not seem to be very interested in spending time with the

family. He stated that he would usually like to "do things by myself rather than with the

entire famiLy because /justfeel more comfortable alone." Kent identified another

potentIal reason for Steve's reluctance to spend time with the family when he said that,

"Steve is in his own little worLd. He likes to do things with us whenfmm his perspective
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it is fun. But if in his own perspective it is boring, then he is like I want to go home

because he thinks he can do stuff on his own and he can't come together with us. It is

like the rest of the fami(v is over here and his suggestions are way over here." Whatever

the reason, Steve doe believe that doing things together brings the family closer

together. He reported that most of their family recreation involves the boys "doing our

own thing, and Mr. and Mrs. Smith watch us play" and that the "parents rarely join in

except when they watch a movie." Kent acknowledged that there are "good days and bad

days", but that when they are doing things together, they "are more communicational

with one another, we communicate real well." He stated that he believes that the family

members "feel closer together, definitely closer when. we are doing things together" and

that even though "me and Steve don 't really talk to each other that m.uch, it also helps me

get closer to him." Finally, Tim believes that generally when the family gets together for

activities, they have fun hecause "we are all together and not with a crowd olpeople."

Mrs. Smith believes that "we all just kind ofRo our own ways i(we don't do

something together once in a while, I Rue....·s there is more division emotionally, argument

wise and all thal." Kent stated that when they are '~iust hanging around the house, the

atmosphere is kind of low and boring, hut when they are doinl( things tOl(ether the

atmosphere is real happy and energetic." Mrs. Smith also said that, "I helieve that doing

(recreational or Leisure activities1is very important, it would prohably hrinR us closer

tORether if we could do it more (dten."

In the third session on family cohesion and compromise, each of the families were

asked to make a "familv sculpture" that would represent their family's patterns of

functioning. When the Smith family completed their sculpture, Steve was quite far
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removed from the other family members. When a ked about thi separation, Mrs. Smith

replied that she believes that Steve "sometimes gets tired ofbeing all by himself,

sometimes I think he wants sante closeness." She also stated that "J would not want other

people to see [our familyJas being separate", and lhat she would, "rather have Steve

more involved an.d closer to the family." In fact, she said that she has "a vision of the

family all lined up arm and arm, shoulder to shoulder like the Supelj'riends, each with

our strengths, but all together as a team.' Additionally, Mrs. Smith indicates her belief

that recreation can play an important role in bringing the family together. She related her

"ultimate vision" for the family is that, "at some point we all like pack up our backpacks

and water bottles and take offfor a bicycle day just riding seeing how far we can l?0.

seeing everything ./'rom that view rather than a car window."

Challenges. When Mrs. Smith was asked whether or not she enjoys the time that

her family spends together ill leisure activities, she replied, "Uh huh, 1 think so." Some or

her apparent lack of enthusiasm may stem from the fact that she is generally the person in

this family who is responsible for organizing and planning such activities. In relation to

her role in family activities, she stated that, "I don't know if it i,'! my joh but that is what I

do, now (0 ask Mr. Smith specifically... but I mean really in myfamily I am the wale

prod and everythinl? it seems. 1 kind oj" try to hridge a lot ofd(fferent people and

personalities and ideas."

She also reported that there a lot of times that she and Mr. Smith will not do

some of the things that they want to do because they know that the children are not going

to like the activities that the parents would choose. She does; however, enjoy playing

45



games with the children although it is difficult for her to get past "thinking that I need to

do this, that I /teed to catch up in this area. "

She acknowledged that on the evenings that Mr. Smith and the boys go to the

church for their activities, she "en;oy{sj the rime to myself and will usually sit hack, relax,

and watch TV." Although she enjoys her individual time away from the family, she

initiates and participates in a number of family activities. She also believes that she and

Mr. Smith need to take more time together to strengthen their marital relationship. She

indicated that she would like to spend her leisure on occasion, by herself, with her

husband, and with the family so that she can feel "like a person again and not just

somehody's mom, and that Mr. Smith and I need to he a married couple and not just

somebody's parents." She believes that an increase in time spent in recreation and leisure

activities with her husband, and with the family as a whole would have a very positive

impact on the relationships between family members.

When questioned about potential obstacles to their participation ill family

acti\'ities, all family members agreed that their greatest obstacle would have to be time.

Mrs. Smith reported that family members "do not have any dUferences that are extrerl1.e

enough. to present a reaL obstacle." The most commonly reported obstacles included

"getting everyone to try and decide on a common thing, little emotional conflicts, and

energy." Health also seemed to be an important obstacle for this family. Steve and Kent

both reported that the boys tend to participate by themselves while Mr. and Mrs. Smith sit

back and watch. Mrs. Smith also noted that the fact that she and Mr. Smith are "geainl{

older and being heavier" plays an important role in limiting their participation in family
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activities. Mr. Smith also has had some problems with his knee that have forced him to

take a less physically active role in the family.

Adaptability

Flexibility. Each member of the Smith family eems to have a well-defined role

in the functioning of the family. All of the children agree that Mr. and Mrs. Smith are the

ones who make the decisions for the family. Kent stated that when it comes to decision

making, "the kids have no say, so it is basically mom and dad that talk it over." Mrs.

Smith is the one who initiates most family activities and makes sure that all of the

children have an opportunity to do something that they enjoy. She stated that when there

are a lot of ideas about where to go and what to do, "I try to take a little bit from

everyone ilpossible, and ifnot to go with one [person} one time, and then the next one

gets a turn." Mr. Smith is "the sher?/J" alld tends to be the one who administers

punishments and "makes sure that everyone stays in line. "

While the parents tend to be the ones who make the decisions in the family, Steve

has a great deal of influence and power within the family. When he was asked who was

responsible for making sure that everyone gets ready for an activity, he replied, "in

process, I'm the one that moves the balls in this family. " Kent pointed out that on many

occasions when the family is deciding what to do, that "Steve usually gets to do what he

wants and me and Tim are like whatever, and are just in it to have fun."

Although members of the Smith family generally agree that joint participation in

leisure activities would be beneficial to their family, they have found that changing their

family patterns can be extremely challenging. Mr. Smith stated that although he tries to
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"put all of the work aside andjust kick back, {he] usually ends up putting the fun on the

back burner and gradually going back into that work mode." As it is with many p ople,

the daily tasks involved with making a living and maintaining the operations of the

family take up the majority of the available time that could be u ed for shared family

activities. As Mrs. Smith stated, "it is real hardfor me to have fun when 1 have tons of

work waiting for me. "

Although time may limit the number and duration of the activities that the Smith

family enjoys together, other obstacles may have more of an impact. One 'uch obstacle

may be that the family members are not so dissatisfied with their current situation that

they are motivated enough to put forth the effort required to make changes. For example,

Steve mentioned that although he often enjoys the time that the family spends together,

"/ most of the time like the comfoft ofmy nice sheltered room." Similarly, Mr. Smith

stated "I try not to make any kind ofplans you know because, in the past / made plans to

do something then something over here comes up then you've already got this planned

and you have got to drop this to do this." Mr. Smith seems to be so uncomfortable with

the idea of change, that he has gotten to the point where he does not even make plans.

Both he and Steve seem comfortable enough with their current ituation that they put

forth little effort to make any changes.

Family activities also tend to be somewhat unorganized and individual based. As

Mr. Smith reported, when the family goes "to the park or something, Kent and Tim pretly

much do what they want together an.d Steve f?oes offon his own adventurinf?" Once the

family arrives at their destination, the children do what they want to do, and Mr. and Mrs.

Smith sit back and watch the children. While each family member reported that they
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enjoy the time that they spend on such occasions, the limited interaction between fami Iy

members also minimizes the positive impact on the family as a unit.

Although family activities tend to be somewhat separate in nature, rna t of the

members of this family seem to be comfortable with this style and are not highly

motivated to change. However, this family system does seem to be somewhat flexible

when faced with change. With respect to family recreation, Mr. Smith indicated that "if

we.!it it in so be it. If it happens it happens if it don't we just go on." Moreover, when

asked whether or not their family activities are planned or whether they occur at random,

he replied, "it is about 50/50.. Sometimes we say we are going to do this and other times

it just happens on the spur of the moment." Also, most family members indicated that

they usually enjoy family activities whether they are planned, or occur more randomly.

A comparison of the pre and post intervention FACES III scores (figure 3) for

adaptability seems to indicate a shift in the way that the Smith family deals with change

(Figure 4). While all of the scores fell within the middle ranges of the Circumplex

model, most family members seemed to perceive a substantial difference in the way that

their family responds to and deals with change. Mr. Smith and Steve's scores for

adaptability declined considerably indicating that they believe the family is moving

toward a more structured means of dealing with change. Although his pre and post

intervention scores were identical, Kent's scores also fell within the structured range on

the Circumplex model. However, Mrs. Smith and Tim's scores increased considerably

and indicate a shift toward a more chaotic means of dealing with change. Although their

perceptions differ as to the exact nature of the change, they seem to agree that the family

has in some way altered its reaction to change.
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Figure 4: Smith Family Adaptabiliy

Stress. For the Smith family, recreation also appears to be a very effective means

of coping with the stressors in their daily lives. As a slI'ess reducer, family recreation

seems to provide family members with freedom from the stress producing elements of

their lives. Mr. Smith stated that "[family recreation] relieves the tension. especially on

bad days when the kids have been in the house forever and they fi.nally gel to go out ... /

think the kids' attitudes change, the simple fact that they are getting to go out and do

stuff; then Mrs. Smith and f can just sit back and go whew." Apparently the change in the

routine and the break from the norm allows the children to release some of their energy.

Mr. and Mrs. Smith then are able Lo take a break from the pressures of managing the

family.

The children also seem to believe that family recreation is an effective means of

stress reduction. Steve reported that "[family recreation} helps most of the time, but
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sometimes there are some little conflicts... .. and family recreation may erve to inten ify

the conflicts. Kent believes that family recreation help to' reduce tension in the family

because you can get out there and let everything go, you can let stress go, it takes your

mind of the stress and it just goes, and after you are done you are like man Jfeel good."

Similarly, Tim stated that he thinks family recreation helps "relieve stress because we are

together and we are having more jim. than just like stayinR home, we can Ret awaY.fi-OIn

all the stress so we can just forget about it and have fun." The time spent together in

recreation and leisure seems to provide family members with an opportunity to "refresh"

themselves from the challenges that they face, and serves to break down some of the

separation between fami Iy members.

While Mrs. Smith believes that family recreation can provide a positive outlet for

stress reduction, she also identified some additional benefits of engaging in activities as a

fami Iy. For example, "1 think you get to know everybody a little bit hettel', J mean a

little more about each other's personalities and maybe about who is sfronR in this area

and who is strong in that area and who is RoinR to need a little bolstering up in one area

or the other." She believes that time spent with her family allows her to better

understand their needs and how to more effectively support them. She reported that thi

increased awareness of each other increases each person's ability to help each other

"through the rough spots."

Frequency and Satisfaction

As was mentioned earlier in this paper, the Smith family is similar to many

families in that their family recreation tends to take place after all of the work is
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completed. The work that "has to be done" commonly takes precedence over the fun. As

Mrs. Smith said, "A lot of times... it is kind of on the back burner. If you get to it, it comes

alter you get the work done and the schoolwork done, the grocery shopping and the

laundry, the yard work and all that." As a result, family activities tend to take place at

certain times on certain days and the frequency of family activitie is necessarily tied to

work and school schedules.

Frequency. Due to Mr. Smith's work schedule, the Smith's activities are

generally Iimited to the weekends and early evenings. In addition, Mrs. Smith works

during the day while the children are at school and is very involved in their church with a

number of activities. The commitments that she has made to the church also keep her out

of the home all "four out of seven evenings of the week... and the fifth / am gone in the

afternoons." The hectic schedules of Mr. and Mrs. Smith require that most of the family

time occurs on the weekends.

During the week, the most common activities are watching TV and playing video

games. Mrs. Smith stated that, "these activities mit<ht occur dailyfor briefmoments, we

might watch the news together or pick a movie a couple o.ltimes a week." Steve b Ii eves

that such activities are more frequent and occur "maybe once or twice every day." While

these activities occur on a daily basis, activities that include all family members in a more

acti ve experience take place Jess often. Mrs. Smith, Kent and Steve agree that these more

involved family activities take place "maybe once or twice a week depending on what

other things may be gain!? on." However, Mr. Smith and Tim stated that such activities

take place "only two or three times in a month."
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Satisfaction. During the initial family interview, each family was a ked to

describe what family recreation wa like in their family. Mr . Smith replied that, "We

haven't had much fun, I don't think." In response to this comment, Steve quickly

retorted, "No, we have not." At this point, the family had been very involved in work and

school. They had attempted to institute a game night each week when they would be able

to spend regular time together, but for some reason "family game night" had not lasted.

Their family recreation was somewhat limited and Steve had been in trouble at school

and at home due to "some bad things 1 have been into." In this section of the paper each

member of the family are examined to ascertain their degree of satisfaction with family

recreation.

When Mrs. Smith was asked if she enjoyed the time that the family spends

together she replied, "Uh huh, I think so." Clearly much of her uncertainty is related to

her role as the family manager. On a separate occasion she was asked the same question

and replied, "1 think really it depends on the mood that evervone is in, sometimes we

might have two of us buttinf{ heads, as the boys have ~()tten older in a lot oj'ways they

have gotten somewhat more cooperative with each other and then you have moments

where they tread on each others toes and stuff" This statement seems to indicate that her

satisfaction with family activities is tied to the experiences of the other family members.

She is able to enjoy the time together when the chi Idren are happy, but when there are

disagreements and arguments, she finds it much more difficult to enjoy the experience.

The fact that she also tends to be the one who is most involved in attempting to smooth

things over and make peace may also limit her satisfaction with the experience.
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Mr. Smith reported that he is very satisfied with the time that the family i able to

spend together. In the sessions he appeared to enjoy the activitie and spending time with

the family. The greatest obstacle to greater satisfaction with family recreation may be his

health. At the beginning of the sessions Mrs. Smith mentioned that he had had some

trouble with his knee and that he was probably "heading for surgery." Over the course of

the study, he injured his knee again and his mobility was severely limited as a result.

Mrs. Smith reported "he is having so many health problems, I don't know if he is really

enjoyinf{ anything out of the ordinary right now. I think sometimes he does, butI'm sure

a lot of the time he probably goes along to help me with the kids and he is the driver."

For the most part, Kent and Tim seem to enjoy spending time with the family.

Steve generally gains more satisfaction from the time that he spends on his own than the

time that he spends with the family. Kent reported that when they decide to do

something as a family, Steve "doesn't agree easily, but me and Tim are like cool, let's !{O.

But Steve wants to stay home and do stuff in his own little world." Mrs. Smith bel ieves

that "the kids enjoy doing things together as long as I pick somethinf? they et(joy like

movies, bowling, skating, swimming or something." In the sessions Kent and Tim readily

participated in most of the activities and appeared to be enjoying themselves regardless of

the activity. However, Steve often refused to participate when the activity was not

appealing to him, or he had something else on his mind.

Experience of Leisure Education Sessions

Each family member was asked to identify the skills or topics from the sessions

that they believed were the most helpful to them individually and collectively. The
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comments of each family member will be discu sed individually to highlight the main

areas in which each family benefited from the ses ions. Re ponse' relating to any

changes in the frequency and satisfaction of family recreation and leisure will be grouped

together to provide an overall picture of the family as a whole.

Mrs. Smith. Mrs. Smith identified two basic ideas that had made an important

difference in her relationships with other family members and overall family functioning.

First, she believes that the sessions have helped her to focu on her family. She stated

that the sessions had helped her to "realize how much we need to strengthen our family,

the sessions made us stop andfocus on our family and / think that will be goodfor us in

the long run and it already has been." After a discussion of coping skills she noticed

that, "/ had committed myse(lso much to church andfriend activities that four out of

seven evenings of the week / was gone, and the j!lth / am gone in the ajternoons. /t was

no wonder, you know, that some people were getting angry at me, / wasn't around that

much. and also, that / didn't have much energy leji lo f{ive, and / have actuaLLy slarted

turning down some things. People ask, 'will you do this, wiLl you join this' and I !la ve

started to say no, I am not taking on anything new riRht now. ,.

The second area that she believes has helped her family is the emphasis on

communication skills. She reported that the sessions "really did make us aware o!,how

often we would be thinking ... that the other person knew exactly where we were goinl{

with a thought or an idea and how you might not even be remotely near each other on it,

and / think that maybe we have Rotten somewhat clearer, at least Mr. Smith and /, about

wanting to be more sure of what the other might mean." She also has made a concerted

attempt to take the time to listen to her children in order to better understand their
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reasoning and motivation. On one occa ion Kent had a ked to do something and "we had

just came down on him like the proverbial ton ofbricks no, no. no and then it hit me all of

the sudden, you know instead ofjust saying that why not ask him why did you want to do

that? Why is that important to you?" As an additional example, in an attempt to

communicate more clearly with her children, she "left them a note describing the chores

that she would like them. to do rather than just telling them what she wanted them to do."

She stated that usually "hal(the stt4fwould get forgotten and J would com.e homefeelin.g

angry because I would be thinking now look I got all this arran!{ed and or!{anized for you

and you didn't utilize if while I was gone." However, on this occasion, they followed the

plan and did it and the result was much more pleasurable for everyone.

While a focus on the family and improved communication skills were identified

as the most important things that she learned, she also reported that the idea that family

recreation does not have to cost a lot of money, and that staying home and "playing

board Rames could be just as good or even. hettel''' was also someth ing valuable that she

learned.

When Mrs. Smith's FACES III scores were plotted on the Circumplex model

(figure 3), her pre intervention scores indicated that she viewed the family as being

structurally connected. Her post intervention scores changed drastically from the

balanced range to chaotically connected in the midrange of the model. While she seems

to believe that the connection between family members has slightly increased, she seems

to perceive a drastic increase in the family's ability to change rules, roles, and power

structure within the family in response to stressful situations.
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Mr. Smith. Similar to Mrs. Smith, Mr. Smith identified the communication kills

as the most important thing that he and his family had learned from the sessions. He

reported that his participation in the leisure education se sion has helped him to become

more aware of how the members of the family communicate with one another. He stated

that "you go through something like this and different things come out that you didn 'f

even think about, you know that paraphrasing, clarification, you know you never think

about it, it was interesting." Furthermore, he reponed that. he believe that these ski lis

have helped family members understand each other better.

Mr. Smith also mentioned that the structure of the sessions was very helpful to

him. "What was really interesting was seeing how the other people function J guess,

seeing how theirfamily runs as opposed 10 how our family works, that was really

interesting." The opportunity to observe other families and to compare their way of

doing things with that of his own family provided him with a more complete

understanding that there can be a number of ways to deal with the challenges that they

face. This perception seems Lo be supported by his respons s to the FAC S III

questionnaire.

The Circumplex model of Marital and Family Systems is divided into three

ranges. The range within the center circle of the model is the balanced range of family

functioning, and represents more functional marital and family sy terns. Th next range

of the model is the midrange and is located between the two circular areas of the model.

The outermost regions of the model are the extreme ranges and represent the least

functional to individual and family development. On the Circumplex model, Mr. Smith's
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cores changed from 'chaotically separated' at the pre intervention admini tration, to

'flexibly separated' at the post intervention administration (figure 5).
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Figure 5: Smith Family Circumplex Model

the most helpful skills that they had learned, each of the three boys identified other skills

as being more helpful to them. Kent reported that the coping skills were very helpful for

his family because "Dad has had a lot less stress, I have had more stress." During the
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coping skills ession, Kent was very involved and di cus ed several deci ions that he

would have to make about current issue in his life. He stated that, "the [coping skills]

should really help me to decide what to do this summer, maybe get rid ofsome stress."

He also stated that he believes that the problems that his father has had with his knee that

have made other areas of his life more difficult and stressful. Kent also mentioned that

"the last session" (leisure planning skills) had been very helpful to his family because

"we have done a lot of things that we haven't done in years." On the Circumplex model,

Kent's pre and post scores remained w~thin the 'structurally connected' range.

Steve also did not mention the communication skills. He identified "the problem

solving method" (brainstorming) as being the most important session for him personally.

He stated that "up till when you started with the problem solving... / was in. a lot ofbad

things. I am now clean and afew of the bad guys are gone." While the specific problems

that he has been dealing with were not disclosed, he identified the problem solving skills

as being instrumental in helping him to deal with some of the difficulties he was working

through. A comparison of his pre and post FACES III scores indicate that he b Ii ves the

family to have become 'structurally disengaged.' He seems to believe that family

relationships have become less cohesive, and that the roles and rules have become

somewhat more rigid and unchanging.

Similarly, Tim also believes that the brainstorming skills have been the mosl

helpful to his family. Although he agreed with Steve that the problem solving skill were

the most beneficial, his reasoning was very different. He stated that "when we had to not

think about whether it cost too much money and just write down as many things as we

could think 0/; everybod.v got a chance to say their ideas." Overall, Tim's FACES III
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score indicate the most drastic amount of change within the family. His pre es IOn

scores indicated that he viewed the family a being 'flexibly enmeshed.' However, his

post session scores placed the family within the 'chaotically separated' range of the

Circumplex model. His 'cores indicate that his beliefs about the family structure have

significantly changed over the course of the project.

Freguency. When the boys were asked whether or not they were doing more

together now than before the sessions, they all agreed that they are spending more lime

together now than before the sessions. Steve reported that the family "has actually been

doing quite a bit together." While Kent and Tim also believe that they are doing more

together, they both stated that they are only doing, "a little bit more." Mr. Smith also

agreed that they were doing more together, but "it is more ofien just the simple fact that it

is the holidays." The fact that the sessions came to a conclusion during the first week in

December may have contributed to the increase in the frequency of family recreation.

Other Variables. [n addition to questions regarding the frequency of family

activities, each family member was asked question regarding any change in the kinds of

activities they engage in, change in the times that they get together, and changes in who

participates in the activities. Mr. Smith indicated that family activities are "pretty much

the same" as those engaged in prior the project. Similarly, Tim reported, "sometimes we

try new things, but mostly we do the same thi/1.RS because everybody pretty much likes the

same things." However, Tim also stated that they had gone La a movie together which

was something that they had not done for a long time. Furthermore, Kent indicated that

they "have done a lot of things that we haven't done in years," and Steve added they were

doi ng "more of the new things, like the movie, we've never heen to a movie for quite a
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while." Finally, Steve added that "we have actually spent many more visits to the park

and I am starting to star gaze on that hill."

All of the family members mentioned that because the work and school chedules

had not changed, the times that they participated in family activities also had not

changed. Moreover, each of the family members indicated that the large majority of their

recreation included only members of the family and on occasion, the extended family.

The Young Family

The second family in this study will be referred to as the Young family. The

Young family consists of two members; Ms. Young is a single mother, and her only

child, Emily, is fifteen.

As a single mother, Ms. Young fills many roles in this family. She work' a ful/

time job during the week and each night comes home to fill the roles of mother and

homemaker. Her schedule is extremely hectic and as a result she has very little time for

family or individual recreation. In addition, in the last year or two she has had some

health problems that have made her life much more difficult. Last year she learned that

her thyroid gland had "shut down", leaving her with very little energy. She had also quit

smoking approximately five months prior to this study and reported that she is "much

more tired all the time." Between her busy schedule and the lack of energy caused by her

health problems, Ms. Young has not had much of an opportunity to get out and meet

other people.

The stress and pressures of her life seem to have made the task of finding

enjoyment through recreation very difficult for Ms. Young. When she was asked if she
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and Emily have similar interests, Ms. Young identified a number of activities that Emily

enjoys that "I used to like ... when 1 was younger, but its like it is just gonefrom me. 1

guess that I'm not a child (//zymore." While a lack of energy and a busy schedule playa

very important role in inhibiting her enjoyment of, and participation in recreation, fear

also seems to be an important factor. She stated that "the world outside is a little

frightening too. Someone could just drive by and shoot you." Fear of trying something

new, of meeting new people, and of the unknown in general seems to limit the number

and frequency of new things that she is able to try. On a number of occasions during the

sessions, she would seem uncertain about something, she would wait until someone

helped her, or the situation had changed.

Throughout the course of this study, Ms. Young was the voice fOf this family.

Emily rarely spoke, and when she did Ms. Young was always there to help her and to

clarify what she had said. According to Ms. Young, Emily has some difficulty reading

and understanding what she has read. As a result of her obvious discomfort, Emily

declined to complete the FACES questionnaire or the individual interview. Similar to her

mother, when Emily was faced with a situation that she was not comfortable with, she

would wait until someone (usually her mother) would provide her with some as. istance.

Due to her reluctance to speak, much of the information abollt Emily is taken from

statements made by her mother, a careful observation of her actions during the sessions,

and her own simple responses to direct closed-ended questions. Some of her reluctance

[0 speak may have been partially induced by the presence of audio and video recording

equipment. Emily rarely spoke when she was aware of the presence of the recording

equipment. However, when she became more involved in an activity or when the
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equipment was turned off, she became somewhat more vocal and would joke with the

other in the room.

Cohesion

Ms. Young stated that she believes that family recreation "hrings us closer

together, we laugh and smile together and just have a good time and everything else is

just off of our mind." She believes that doing things together strengthens her relationship

with her daughter because it "helps us to he able to communicate, with the TV off;

and... that is when we can talk and communicate. / want communication in the family

and we haven't had a lot of it lately hut when we do get these things [recreationjtogerher

we have it." The fact that their most common 'shared' activity include Emily playing

computer games while Ms. Young watches television highlights the imporLance of leisure

activities for this family. In the words of Ms. Young, "when we spend time together

without any interference we have time to talk and listen, when J am watchinE? a show it is

like wait a minute untiL a commerciaL." Apparently their most common activities do 1101

allow a great deal of room for interpersonal communication. However, when they do

take the time to communicate effectively with one another, they seem to benefiL by ':iust

Retting to know one another and know what is going on."

In addition to the increase in communication that takes place when they do things

together, both Ms. Young and Emily seem to sincerely enjoy the time and the activities

that they do together. Ms. Young reported that when "we go to the lake together, visit

our family, stay down [at the lakej on the weekends, go to garage sales or yard sales

together, it isfunfor us." After a discussion of the kinds of activities that they share, she
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reaffinned that she "really enjoy[sJ the times that we are able to spend together." When

she was asked to describe specifically what she enjoyed about these time, she an wered

that she enjoys ''just doing things together, just getting out, having something to do." In

order to further clarify her meaning, she added, "for me it is both [being togetherJ and

[the activityJ, it is not just one or the other. "

When Emily was asked directly if she enjoys the times that she spends with her

mother, she clearly indicated that she does. Although she rarely spoke in the sessions, a

number of examples serve to support the genuine nature of her response. In the third

session dealing with family cohesion and compromise, the Young family was asked to

participate in the "Game in a Bag" activity (appendix E). At the beginning of the

activity, Ms. Young encouraged Emily to work with her to create a game. However,

Emily seemed very reluctant to help and offered no assi tance other than saying "I don 'f

know" when she was asked to share her ideas. This continued for approximately five to

ten minutes until they were given some assistance. Both Ms. Young and Emily appeared

to be very uncomfortable with their situation, but neither one developed any ideas.

However, after they had been given a little assistance in developing some basic ideas,

they quickly created a game and played it together several limes. After the activity,

Emily stated that she liked the game that they had made, and that "I thought it wasfun."

Moreover, she reported that she and her mother had "worked together well" to create the

game. Even in a situation that was clearly uncomfortable, Emily was still able to enjoy

the time spent with her mother.

Emily was completely uninvolved in the final session of the project. The

following week she wrote a note indicating that she had not participated in the session
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because "I was very, very, very, very sad because it was the last Saturday of the program

and I did not want the program to stop. [Even though] the program is over, / still want

to come to the community center to play games because sometimes when I am at home /

get bored and I don't have anything to do." Over the cour e of the program she had had

weekly opportunities to spend time with her mother. After the sessions were completed,

those opportunities to spend time with her mother were no longer available, and some of

her sadness at the end of the project could have been related to the idea that she would

miss that opportunity in the future.

Although both Ms. Young and Emily enjoy the times that they spend together,

most of the time "[Emily] is usually doing her thing, and f am doing mine." As was

mentioned earl ier, this description is representative of the majority of their shared fami Iy

activities. However, this pattern does not seem to be limited to their evenings at home

during the week. Ms. Young reported that there are times when Emily does not want to

go to the lake either. However, "she changes into a better mood once we get there. She

goes straight to my dad's computer and then she is happy." Apparently several of their

weekend activities tend to consist of more separate activities.

This apparent separateness was also evident during a number of the sessions, On

several occasions Ms. Young ancl Emily were asked to participate in the activities on

separate teams. Although their involvement was generally limited in relation to the other

families, "when Ms. Young and Emily are in dUferent groups, they are laughing and

having a good time," Journal entries following the Problem Solving session indicate,

"Ms. Young and Emily seem to enjoy recreation more when they are part ofa larger

group than just their own family. Tonight they hath laughed a lot, and although their
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direct participation was still limited, they seemed to enjoy the activities." Again

following the Leisure Planning Skills session (this session preceded the Coping skills

session for this family) journal entries indicated that in the family activities, Emily did

very little in the way of participation. However, when they were placed on 'eparate

teams Emily became "much more involved and animated." [n many ways, both Ms.

Young and Emily were more involved and seemed more comfortable in larger groups

than as a family.

Although Ms. Young and Emily seem to somewhat indifferent about the time that

they spend together, in many ways they are very dependant on one another. Ms. Young's
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Figure 6: Ms. Young Cohesion
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scores on the FACES III instrument (figure 6) for cohesion indicated that she views her

family as being separated. However, her scores fall within the balanced range on the

Circumplex model. Furthermore, Emily is very dependant on her mother in a variety of

situations. There were numerous occasions during the se ions when Emily would seem

very unsure about what to sayar do, and she would wait until her mother would jump in

and speak for her or do something to help her. Ms. Young is very good at helping Emily

out of difficult situations. The second administration of the FACES III instrument

indicated very little change.

On occasions when they go somewhere or do something, Ms. Young stated that,

"! am the one who plans [the activity], and then [ ask Emily if she has any ideas." At the

same time, Emily relie on her mother to make many decisions for her. For example, on

the weekends that they go to the lake, Ms. Young will ''just let [Emily] know that we are

going that weekend and we get the house cleaned and leave." Furthermore, when they

are going somewhere, Ms. Young "pack!s} Emily's] clothes and stufflor her. "

However, "Emily is responsible for packing the stuff she wants to take to listen to, her

CD player, and her Gamehoy." Emily makes sure that the things that she wants to do are

prepared for, but 'he relies on her mother to pack her clothes.

In many ways, Emily mirrors actions of her mother. There were also a number of

occasions during the sessions when Ms. Young seemed very unsure about what to do.

For example, during the 'Game in a Bag' activity Ms. Young and Emily had a very

difficult time developing an idea for a game. Their frustration began to build and Emily

offered little if any help. Without any input from Emily, Ms. Young simply sat there and

waited. After a few minutes, they were given a few suggestions and they were able to
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develop their game very quickly. In this in tance, when he did not know what else 10

do, she waited until someone else gave her some assistance. This pattern of waiting for

assistance was repeated a number of times throughout the process of the essions by both

Emily and Ms. Young. Every activity that they were asked to do together se med to be

very difficult for them at the beginning. They would struggle for a few minutes unlillhey

were given a little direction, and then they tended to work together very well.

The members of the Young family also seem to rely upon each other away from

the se sions a well. Ms. Young also reported that when she is under a lot of stress from

the demands of her job, Emily is generally very helpful. She will tell Emily "ahout/her]

situation and the source of [her] stress so that [Emily] does not worry and think that she

is the cause of the problem." Then Emily will "tickle l11e or something, kind ofplay with

me and help me Ret my mind a/lofit." Apparently Emily helps to provide a distraction

or escape from the stress. a that Ms. Young can get away from th pressure for a whil .

Ms. Young also relies heavily on Emily for her interpersonal connection. When she was

asked if she participated in activities with friends, Ms. Young replied, "I don't know

IJeople or have anv ji-iends. Ijust havefarnily."

Challenges. The Young family faces a number of challenges to Iheir

participation in family recreation and leisure. Fir t, Ms. Young has indicated that

she and Emily have different interests. She enjoys watching television and Emily

enjoys being outside "riding bike.'i and skating." Ms. Young used to enjoy those

things when she was younger, but now that she i older and health concerns and

her day-to-day respon 'ihilities have increased, "it's like it is just Ronefrom me."



During the Self-Awarenes e sion, Ms. Young completed that T en

LeisureScope activity which identified her principal leisure interest as being out

in nature. Additionally, the worksheet identifies a "feeling of reliefand escape"

as being her primary motivation for participation in leisure activities. However,

due to her health problems and hectic schedule, such relief and e. cape is more

readily available on the television.

In addition to the different interests expressed by the family members, Ms.

Young's health has also become an obstacle to an increase in family recreation and

leisure. Her thyroid problems have depleted her energy and "it has been like this/or a

really long lime and it has got me really messed up, and that is when t/zings

changed... and I have been sick since last year." However, she reported that when her

health issues have been resolved, she "hope[s] to have the ener[(y and strengthjusl to do

things again."

In addition to the difficulty that she has had with her health, Ms. Young also has a

great deal of stress associated with being a single mother of a child with some learning

disabilities. On weekdays, "between work and [(oing to the Krocery store and Kettillg this

an.d that done and /?ettinK home, there just isn't any lifne. We get home, get everything

done, shower, and /?O lo hed." However, based on their participation in the sessions and

their actions toward on another, they seem to be very interested in getting closer to one

another, but are very cautious about making any changes. They have both asserted on a

number of occasions that they enjoy the time that they spend together. Emily stated, "I

e'~ioy being together and having a good time." Similarly, Ms. Young reported, "yeah I

do enjoy doin/? activities together." However, in their current situation neither seems to
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be interested in initiating more frequent activities. Ms. Young indicated that, "We don't

really try that hard," and "as it gets cold weather we stay home a lot more and we don't

really go places." Even during the sessions they would generally wait for someone else

to initiate the activities and then they would gradually increase their participation as they

began to feel more comfortable.

Much of their hesitation to participate and to try new things also seems to be

related to a feeling of apprehension about unfamiliar situations and individuals. At one

point during the sessions, Ms. Young was discussing the question of whom she

participates in recreation and leisure activities with. In response, she stated, "See that is

my problem, getting out there being around people and talking with them. Unless 1 Ket to

know them it is really hardfor me to do, so J just stand around like a wall. It isjust hard

for me to go up to people and talk to them and they say hi to me...and that is pretty much

how it stays." Not only does meeting new people present a challenge to Ms. Young, she

also expressed trepidation about her surroundings. The fear expressed by Ms. Young

combined with the responsibilities of work, being a single mother. and her health

problems present major challenges to family recreation for this family.

Adaptability

Structure. In the Self-Awareness session the participants were asked to select

from a list, an object that represented the way that they most commonly see themselves.

Emily replied that she was a "football, because you never know which way f will

hounce." Ms. Young indicated that she was a "wheelharrow because I only go when

pushed." However, she added. "When I am stressed J am like a halloon because you
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never know when / might pop." While the images of a balloon and a football may give an

impression of chaos, the Young family seem to be omewhat more tructured. Ms.

Young's FACES III scores for adaptability prior to the leisure education sessions fell

within the lower portion of the flexible range. Her post session adaptability scores were
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Figure 7: Ms. Young Adaptability

slightly lower (see figure 7) and fell within the upper portion of scores in the structured

range.

Over the course of the project, Ms. Young and Emily seemed to demonstrate a

consistent pattern of participation and interaction. Careful observation of this family over

the first several sessions revealed that Ms. Young and Emily seem to clo as little as they

possibly can to get by. However, when they are asked to work as a family or are given

specific instructions they are able to accomplish the goals of the session. This may be

their way of getting by as easily as possible, they do what is required and Jittle more.

This pattern also seems to represent their approach to life in general. They do only what

they must for survival and the rest (including recreation) takes place only when it is

somehow introduced into their lives for them by other family members or through these
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seSSIOns. In the final interview, Ms. Young reported that, "when we come to these

sessions, we have [time together)." She also indicated that their only vacation, "was two

years ago. and that was pLanned by my sister." Ms. Young's health, and the stress of

their lives seem to leave them with little energy left over for play.

When they were asked to work as a family during the sessions, they had a difficult

time getting started. However, once they were given a little direction, they worked

together very well. During the final session (Leisure Planning Skills) they were asked to

identify Leisure resources using the brainstorming method. In this activity they were

placed on a team and team members were asked to make a suggestion on their given turn.

The added structure seemed to help Ms. Young and Emily to join in a little more. Emily

made a number of suggestions on her turns in situations where she had remained silent in

previous sessions. Apparently, knowing when it would be her turn to speak and having

time to prepare a short answer were very helpful to her.

Outside of the sessions, they seem to function more effectively when their lives

are more structured. Ms. Young indicated that she is general Iy "the one who makes the

decisions at home ahout what to do. and when it has to he done." With respect to family

activities, Ms. Young stated that, "I guess it is my move. what IfeeL like doing. I know

what she likes to do. I decide [what we will do based onl if we have the money... i{there

are not any plans that weekend, or ~l we are just at the house and we have got the money

then I will say Let's just go eat, you know, just a spur (~l the moment thing." As she

indicated, although Ms. Young is commonly the one who decides what to do, there also

seems to be some flexibility and spontaneity involved in the decision.
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Stress. The Young family also seems to use recreation and leisure as a means of

relieving the stress in their lives. When they were asked how they commonly deal with

stress in their lives, Ms. Young stated, "[ try not to think about it, put my mind else where

or do the [relaxed] breathing." Emily reported that she will "go to my room and just lay

down or playa game on the computer" when she is feeling stressed. Additionally, they

both agreed that "doing things together" was a very important means of dealing with

stress. Ms. Young reported that their Lime together helps to relieve stress because, "we

support one another, pretty much she supports me by saying it is all right, you know, and

just hearing that heLps." Emily will also help her mother when she is stressed by

"tickling her or pLaying with her." Ms. Young believes that playing with Emily helps to

"keep my mind offof the problems and helps me to relax a Little bit." She also reported

that when she is feeling stressed, she will "make sure to Let Emily know the reason for the

stress so that she does not beLieve that she is the reason for the situation."

Frequency and Satisfaction

Both Ms. Young and Emily stated that they enjoy doing things together when Lhey

have the time. However, they also reported that they "spend most of their time at home

doing what needs to be done" during the week, leaving the weekends as the most

common time for family recreation. However, the problems that Ms. Smith has had with

her health during the last year has reportedly contributed to a drastic decline in the

frequency of family activities.

Prior to the onset of the health problems, the family "used to go to visit [extended]

family at the lake on a lot a weekends'" but they currently only visit the lake about "every
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three months." Another popular family activity has been attending garage sales together.

They stated that they "used to go to garage sales together every payday (bi-weekly), but

now they only go about three to four times per year." These two activities were reported

to be the most common shared family activities before the decline in Ms. Young's health.

In addition to these activities, their local church has also provided them with some

opportunity for shared activity. Ms. Young stated that she "will sometimes attend church

with Emily when I can, but sometim,es its very hardfor me." Emily also enjoys attending

the church on Wednesday nights to participate in a variety of activities with "people her

own age."

During the week Emily and Ms. Young rarely engage in shared activities. They

recently purchased a computer and Emily enjoys playing computer games while her

mother watches TV. According to Ms. Young, this type of activity is almost a nightly

experience during the week. Furthermore, they state that during these times there is very

little interaction unless Emily "needs some help on the computer and IMs. YmtnKI wiLL fry

to help her with it," Ms. Young believes that part of the reason that she and Emily do nol

do more together is due to their different interests. Ms. Young enjoys being "inside,

watching TV or cleaning, and [Emily] likes basketbaLL, being outdoors, riding hikes.

skating and aLL of that stuff:" Ms, You ng further stated that they "played when she was

younger, but the things that [Emily] likes are just part q['a new generation." Even

though he perceives a difference in their interests, M..,. Young has attempted to

participate in some activities, such as roJlerblading, that Emily enjoys.
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Experience of Leisure Education Sessions

Ms. Young. When Ms. Young was asked to relate the skill and event from the

sessions that were most helpful to her and her family, she referred to the Family Cohesion

and Compromise session. During that activity she and Emily were given a paper sack

fuJI of random items that could be used to develop a game. Their ta k was to use those

items and create a game that they would be willing to play together. This activity seemed

to be very difficult for Ms. Young and Emily, and for a while they struggled to come up

with some ideas, but they were unsuccessful. After approximately ten minutes without

success, they were given a few simple suggestions that might prompt some new ideas.

After this point, they quickly developed a game that they both enjoyed. In response to

the question of what she learned from these sessions, she replied' "playinf? that game that

we came up with. J thought that it was pretty neat that we could come up with something

like that and play it." Her confidence in the ability of the family to generate new ideas

increased with this small success in the se ·sion. In addition, she also indicated that she

has been using the rhythmic breathing skills that we practiced in the Coping Skills

session to help her to more effectively deal with the stress in her life.

Whi Ie some of the skills from the sessions have been usefu I to Ms. Young, the

activities that they engage in together have changed very little, "exceptIor the homework

assignments. When we were doing that you know we did it at home, but other than that

we just went hack to doing the same thing. I guess just really trying to do things together

is kind of hard since she has her things and I have mine. We don't really try that hard

but I think it is something we need to do

.f, "more (~I ten.
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This lack of effort was reflected in Ms. Young's scores on the FACES III

Disengaged Separated Connected Enmeshed---------- -------- ---r---------~_-i_-~-- ......----.....
Chaotic

Flexible

--------.--- ..------t----"'""""'!~---_+----.....---_I

Structured

Rigid

Pre-Intervention Post-intervention

Ms. Young CD 0

Figure 8: Ms. Young Circumplex Model

questionnaire. Her pre and post session scores did not identify much of a change in her

perception of family functioning. However, both of her scores were within the balanced

ranges of the Circumplex model (figure 8). Although she did not report any variation in

the number or variety of family activities, Ms. Young did indicate that her interest in, and

desire for an increase in shared family time. "These [sessions] have made me think about

Ido in!? more thillgs together]. like getting hack into church an.d stuff" Apprehension

about meeting new people and health problems seem to be the greatest obstacles to
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increased participation in family activities for M . Young.

Emily. Although Emily did not always seem outwardly enthused about: the

sessions, she clearly enjoyed the time that she spent in the program. In the note that she

had written following the conclusion of the weekly session, she reported, "/ really had

fun ...and I did not want the program to stop. [Even though] the program is over f still

want to corne to the community center to play games." Although the exact source of her

enjoyment is unclear, she clearly enjoyed the time spent in the sessions and wanted to

continue to experience.

Frequency. Participation in the sessions also seems to have had a minimal impact

on the frequency of family recreation and leisure. When they were asked if they are

doing things together more often, Ms. Young replied that the frequency of their activities

was "about the same" as prior to the program. She added, "when were doing [the

sessions}, we did the homework at home and stuff and other than that we just went back

to doinf.? the same thinf.?" In many ways, the time that they spent in the sessions marked a

drastic increase in the amount of time they spent together, involved in a shared activity.

The Taylor Family

The third family in the study will be referred to as the Taylor family. The

Taylor family is a stepfamily and Mr. and Mrs. Taylor have been married for

almost two years. The Taylor's have three children, Amy, Randy, and Mark.

Amy and Randy are Mrs. Taylor's children from her previous marriage, and Mark

is Mr. Taylor's son from his previous marriage. Mrs. Taylor and "fhe children

were by ourselvesfor eiRht years, so we were very much a family unit" and now
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they are "working on blending the traditions ofeach of the families." In

comparison with the other two families in the study, the Taylor' are more

affluent and have obtained a greater degree of education.

Mrs. Taylor is the family manager and is generally the first person to

speak for the family. "[ feel like 1 am the peacemaker and the one to make

everything go well and have everybody feel good." Although Mr. Taylor plans

many of their activities, Mrs. Taylor "makes sure that [ get them dressed and

ready to go," She takes the responsibility for many of the day-to-day activities of

the family. Throughout the sessions, Mrs. Taylor was very quick to answer

questions posed to the family. However, Mr. Taylor and the children were also

very involved and spoke for themselves frequently. On a number of occasions

Mrs. Taylor mentioned that her father was an alcoholic and that many of their

family activities "wenL badly... and vacations were usually quite disastrous

hecause they always included drinkint: and people would get intojights." She

indicated that these negative experiences have made it difficult for her to look

forward to certain family activities without a cerlain degree of apprehension.

Mr. Taylor is the family planner and overseer. He seems to watch over the

family and lets people do their own thing without permitting them stray too far.

He is very involved in the family and seems to be very concerned with

strengthening relationships within the family. He also enjoys being in control and

planning family activities and vacations, For their Jast family vacation, he

prepared a "packet for each child.. ,with alolder containing maps and locations

where we {Ire goinl? [enjoy siuinl? anc/figurinE? out where we are going to he
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and when we are going to be there." Mr. Taylor was also very involved in the

sessions and worked very well with the family. However, much of his interaction

with the children goes through Mrs. Taylor. He tended to make comments to

Mrs. Taylor and she would communicate more with the children.

Amy is the fifteen year-old daughter of Mrs. Taylor. She was often very

quiet during the sessions, but was generally very involved and well spoken. She

has a very close relationship with her mother and enjoys spending time with the

family.

Twelve-year-old Randy is Amy's younger brother and Mrs. Taylor's

youngest child. In the sessions he was generally very quiet and rarely spoke

without being spoken to. However, he seemed to be very involved in the

activities and was very compliant with the direction of his mOlher. He is also very

interested in a variety of sports and has participated in baseball, basketball, and

flag football.

Mark is Mr. Taylor's eleven-year-old son and is the youngesl of the three

children. He does not live with the family on a full-time basis, but visits every

other weekend. He seems to get along with both Amy and Randy and was took a

very active role in the sessions that he was able to attend with the family. He was

only present for two sessions and was unable to participate in the interviews and

did not complete the FACES m questionnaire.
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Cohesion

Mrs. Taylor believes that family recreation has an important impact upon

relationships between family members. She stated that "[family recreation} totally

influences ffamily relationships}. It is real important especially when it goes well, for

instance we have gone bowling or that laser tag place, when we do something like that

together and it has gone well there is a euphoricfeeting about it and wefeellike afamily.

I think that doing something with them is really important and you can really feel close,

doing stuff as a family is really important, and I think that we el~joy it." In comparison to

the other families in the study, the Taylor family spends a great deal of time together in

recreational actlvities. Mr. and Mrs. Taylor believe that the time that they spend together

is very important to the process of blending their two families into one. As Mrs. Taylor

stated, "/ think since Amy, Randy and I have always been a family, we have certain thin/?s

that we have aLways done together and then Mr. Taylor and / have done things

separately, and now we are tl~ving to blend those." Mr. Taylor indicated that he enjoys

spending time as a family, and that "relaxing and spending time with the family and

doing something fun, havin!? some fun as a family unit is what / like the most." Thei r

desire to blend their families together is an important impetlls for much of their shared

family recreation.

The members of the Taylor family believe that participating in activities as a

family provides them with a greater understanding of one another and helps them to learn

more about becoming a family. Amy believes that Mr. Taylor benefits the most from

their shared activity, "because he hasn't really been in afamily, like even though he has
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Mark, he really doesn't see him that much unless it i every other weekend. But I think it

helps him have a better understanding of what an actualfamiLy is like." In agreement

with Amy's assessment, Mr. Taylor stated, "the more that you do together and the more

situations that you are in you are going to learn more about each other and come to

appreciate and know how to deal with each other better. Our situation, having an instant

family and an instant closeness... you haven't literally grown up together... with the

children, there is still a lot offiguring out and feeling out and trying to get to know each

other even though we have known each other for a while. But you don't know anybody

until you have lived with them." Similarly, Mrs. Taylor suggested that shared family

activities have helped her to get to know Mark better. "It helps because he and / don't

Ket a lot of time to interact so those are the occasions when we can. I have kind ofbeen

surprised at just a couple ~f times he has come to the group. I know that he is a very

gregarious outgoing child, quite differentfrom my son, and yet I'd never really seen him

in kind of a leadership role. I've realized he is a leader and I learn a lot more a!Jou! him

in the family interactions."

In addition to their regular weekly family activities, Mr. Taylor believes that their

annual vacations provide the family with a unique opportunity to Jearn about one another.

He stated, "you learn more about people when you are in different situations and under

different out of the ordinarv demands, and obviously on a trip everyone has ddferenf

responsibilities than they would at home and you have ddferent tasks and goinK different

places." Clearly, the members of the Taylor family use their family activities as an

opportunity to learn about one another and to strengthen their relationships with one

another.
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Their efforts are enhanced by the fact that the interest of the family members are

very similar. Mr. Taylor indicated "the things that we do we all enjoy doing so findinK

common ground / don't think is a problem for us. / think that we all pretty m,uch like to

do the same thinKs and if we ordered one to five what we all like to do we may not he in

the same order ofpriority but I bet our topfive would be pretty close, except maybe going

to the mall." Mrs. Taylor added, "I haven't sensed any reluctance from any of us ill

coming together and doing stuff together. Which I know in other families that once they

hit the teenaKe years they don't want to. But 1 haven't perceived the children wanting to

drop out of the group activity." Although she has not noticed anyone wanting to spend

more time away from the family, she does believe that Mr. Taylor "would be the one to

drop out. [He] tends to stay on [his] own more than the group does." He is the one

member of their family that frequently spends time on his own. This may be due to the

fact that he is attempting to adapt his lifestyle in an effort to join with an established

family unit.

The FACES II[ scores for cohesion scored by the members of the Taylor family

support the notion that they perceive their relationships with one another to be close

(figure 9). Randy's cohesion score was the lowest at the initial administration. However,

his score was within the balanced range of the Circumplex model. Additionally, his

scores after the second administration fell within the connected range of the model.

Amy's cohesion scores also increased at the second administration. However, her higher

score indicated a shift in her perception of family relationships from 'connected,' to

'enmeshed.' On both occasions, all family members indicated that the relationships with

one another are close,
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Figure 9: Taylor Famjly Cohesion

However, Mrs. Taylor believes that even though they have been married for

almost two years, "it is still very much that I have my two children that I do things with,

und then when Mark comes we do everything as afamiLy. In a lot of stepfamiLies, the

stepfathers tend to stay ilZ their rooms a lot, kind (~lafraid to conte out. So there is still a

separateness in our family, and the chiLdrell and / will do things, but Mr. Taylor will he

in [another city] with Mark, so we have different activities that way." She <.Ilso explained

that because she was a single parent with her children for a number of years, she <.Ind the

ell i Idren "were very much a family unit, very solid, just the three of us. So whell we Mol

I/Iarried and moved into together there was a kind ofawkwardness ofhaving another

head of the household, and he has all his different roles and routines and all that."

Additionally, "Sometimes family outings orfamity get-togethers are more stressfulfor me

1 think, because I watch it und try to smooth the wuy for everybody. and sometimes they

just come offand they have just worked out wonderfully and we allIeel close." As is the

case with many families, the mother in this family is responsible for making sure that
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family activities go welL In addition, the process of blending two families into one

seems to enhance the level of stress for the mothers in this situation.

Although there is some eparateness in the family, the members of the Taylor

family believe that their relationships are enhanced by the time. that they are able to

spend together as a family. They seem to place a high value upon strengthening the

bonds between family members. Mrs. Taylor indicated that having a strong family "is

very important to me. One of the reasons to get married is to have afatherfigure and to

have a man in the family, and so the family interaction is real important. When the

activities go well, when the happenings come offnicely it is a euphoric feeling, it is a

wonderful feeling. I feel real close to [Mr. Taylor], I feel real close as afamily, very

hopeful about the world and life itse/fand all those good things." Amy and Randy also

seem to agree that the time together is good for strengthening their relationships. Amy

stated "1 think it brings us closer together and we get along better because we are

actually together as a feunily and having fun and 1 think like just our normal activities like

homework and stuff we don't get to do that much together w/.d so we aren't having our

farnily time I guess, we aren't having fun together." Randy added that they "IeeL doser 10

each other by just having fun together, just doing things together that are Jun."

Although Amy and Randy consider their family activities to be an effective means

of developing their relationships with all members of the family, they both agreed that

their relationships with their mother are most impacted by the shared experiences. Amy

indicated that she has "a really good relationship with my mom cause we ef~joy doing

stuff together, so we get along really well." Randy also reported that when they do things

as a family, "I feel doser to my mom." In this case, it would seem that the more long-
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term relationships benefit the most as a result of these experiences. However, Amy also

believes that her relationship with Mr. Taylor benefits from their family recreation as

well. She stated, LIft makes me feel like I have a dad, and / never had that before so it

really helps." Even though the children seem to enjoy their time with their mother to a

greater extent, as they learn more about Mr. Taylor and become better acquainted, the e

relationships seem to be strengthened as well.

Mr. and Mrs. Taylor also use family recreation as a means of educating the

children. This practice demonstrates their interest in, and concern for the well being of

the children. Mr. Taylor reported that "we make and effort to com.e up with ideas that

everyone will enjoy before we even start to implement the plan. I meanl always try to

get a movie, one that has some historical sign(ficance, or a classic movie or somethint?

they haven't seen, to help them to learn. not only one that would be fun, and safar they

have been pretty big hits with them and we have been able to talk about them. Afew

years aRo we went to San Antonio, and the niRht hefore we [efi I rented the Alamo and

that is a movie the kids wouldn't have picked themselves, hut / think that they enjoyed it.

We try to do thin/?s that everybody will enjoy." Mrs. Taylor added, "/ have wanted to

show them the movies that I have thouRht were the best, classic movies, or we have even

Rone throu/?h phases ofonly horror movies like psycho. We williry to show them

historical movies and musicals and so I see it as a way to enhance their education (~l

history and understandinR our world too." Mr. and Mrs. Taylor take an active interest in

their family, and the planning and attention that they give to the times that they are able

to share as a family indicates a genuine concern for one another.
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Challenges. Although the Taylor' believe that they experience a number of

benefits as a result of the activities that they share, there are a number of obstacles that

they face that limit the helpfulness of those times. As was mentioned earlier in the paper,

Mrs. Taylor "grew up with afather who drank a lot" and she believes that her childhood

experiences have somewhat limited her ability to enjoy shared family experiences. She

related that "close competitive or closefwnily times were really awful and ended up badly

with someone drinking to excess and jZghts always broke out." As a resu It, she believes

that she has developed an aversion to playing games with her family. She reported that

"we tend to get into fights, and even when we don't get into fights they ask us to play, and

Ifind that at the idea ofplaying a board game I start getting anxious and I know that it is

Fom all of my old memories of having fo play scrabble or monopoly with my father and

having it turn into something hideous." In addition to having an aversion to games, she

also believed that because of her experience in her family of origin, "it is hard to have

really relaxed, j£tn as a family with men." However, her aversion to these family

activities does not seem to have decreased her interest in, and desire for shared family

activities. She added "itfeels real important to me to intexrate Mr. Taylor and our

family together so that we can have fun as a.tamily. I would like to Xet beyond that

anxiety because it stops me Fom playinx. I willfind excuses not to."

Mrs. Taylor's anxiety about playing games with the family is also related to

another challenge to their enjoyment of family recreation. Randy reported that when the

children play games together without Mr. and Mrs. Taylor, "well sometimes we.flxht."

Amy further mentioned that, "sometimes like when my parents don't want to play if is

usually me, Randy and Mark, and that is when we get intofights. J think when we play- -
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with you we behave ourselves a little better, but 1 think it is mostly because of

competition, we all want to be the winners so it gets a little challenging when we think

someone is cheating." Although the children seem to get into fights when the parents do

not join them, Amy indicated that Mr. and Mrs. Taylor "usually play every single time.

But I remember afew weeks ago when Mark was here they didn't want to play and we

got into afight. Me Mark and Randy wanted to play Pictioncl/Y and my mom and Mr.

Taylor didn't want to and so we decided to play monopoly. Then we got into ajight

because J said that Randy cheated." According to Mrs. Taylor these fights can be

serious, but they do not occur on a frequent basis. She indicated that "the kids including

Mark, play very well together 80% 0./ the time. and J think a lot o.l times they enjoy each

other. But then, a lot o.f times they will sit down together and they will get out monopoly

or play cards together and thenjights erupt. And then the same things happen when we

come together all of us to play. Fights will erupt too and I would really like to figure out

how to work through a lot of that. Sibling arguments break out which spoils the time."

Like Mrs. Taylor, Amy believes that "most of the time we get along pretty well. but when

it becomes competitive then we get in fights." However, she does not agree that the

children fight when Mr. and Mrs. Taylor play with them. She added, "lj'we playa game

together with our parents we know that we can'tfzght and ~lwe do we get into trouhle so

I think it helps us tolerate each. other when they play with us." Although these "sihling

arguments" do not seem to occur too often, they do seem to present the Taylor's with an

important obstacle that interrupts their enjoyment of shared family recreation.

One final challenge that was discussed in the sessions is one that is common to

many adults. The responsibilities and challenges of daily life become the main focus of
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our lives and we forget how to play. Mrs. Taylor reported that Mr. Taylor "has a harder

time ofbeing child like, letting go, and being exuberant and childlike. The activities that

are the most fun for me are the ones when you can really let yourself go. / think Mr.

Taylor has more trouble than probably any ofus, letting that go, and having that kind of

fun, although he does it and when he does it he is a total joy when he can get there.

Often the kids urge us to do something like playing laser taR, and then Mr. Taylor and I

decided that we wanted to go in and start shooting and we loved it." While this challenge

does represent a real obstacle to family recreation, they seem to be able to deal with, and

overcome it on occasion.

Adaptabi Ii ty

Flexibility. Mr. and Mrs. Taylor seem to work together to meet the needs of the

family. Their roles within the family seem to be somewhat flexible and capable of

adapting to the situation at hand. When they are planning a family activity, all of the

family members seem to be involved to some degree in the process. Mrs. Taylor

identified Mr. Taylor as "the detail man, and actually it is wonde/jitl because I have a lot

o.lgreat ideas and he has Rreat ideas too hut hejiRures out how and understands how to

execute them and he does extreme detail planninR that has worked out very well."

Although he seems to be the one who does the majority of the planning of the activity,

Mr. Taylor pointed out that "everyone plays a part in it, and Mrs. Taylor does do most (~r

the keeping track ofeveryone's schedule andjigurinR out when thinRs are RoinR to

happen, so on a weekly basis I think it holds true for our family too that the mother does

most of the assembling and Retting (ORether and all that. We all have input in the
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scheduling because a lot of time it centers on an activity of either Amy being in a play or

Randy playing in sports. So in that sense everyone has some input in the scheduling and

planning of events, but 1 will readily admit that [ like to be in control and [like to plan. ,.

Mr. Taylor seems to be the one who takes care of the planning of the larger activities

such as the vacations, while Mrs. Taylor is responsible for the regular smaller scale

activities. They both agree, "It works out pretty well."

However, beyond the scheduling of the activities in which they participate outside

the family, the children do not seem to have a great deal of input in the planning of

family activities. According to Mrs. Taylor, "probably 70% of the time Mr, Taylor

decides that we ought to do something. He usually getsfootball ticket~for the university

and 1 havefoundfor thatfor the most part, our activities go a lot better ifhe comes up

with the idea and plans it and we go along with it. 1 help facilitate it but he is the one

that comes up with the idea. There are been afew times that I have urged us to do

something and everybody has gonefor it which isfine, and the kids rdten urge us to do

sOI11.ething like howling and Mr. Taylor and J will reluctantly do that and then. we have a

gas doing it, or the silly laser quest thing, that was their activity." Although the children

do occasionally contribute ideas for family activities, their participation in the planning

process seems to end at that point.

Like many families with school-aged children, coordinating the schedules of all of

the family members requires a substantial amount of flexibility. Mrs. Taylor reported

that for this family. "things are so hectic during the week, other than the weekend a lot of

rimes we can't eat together because our schedules are such that we can't meet/or dinner

together at the sam.e time," Mr. Taylor added that, "oftentimes it is hard to have fun just
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on a Tuesday, everybody has got homework and worked all day and all those types of

things and I think that you know planning family recreational activities whether it is a

vacation or bowling or movie or whatever, getting out and doing things, I mean you are

creating an opportunity to have fun with family and I think that is really important."

Even though their schedules make family recreation during the week very difficult, they

are able to make time to do things together. Mrs. Taylor has "taken time offfrom work to

attend Randy's games."

As a stepfamily, the Taylor's also have to adjust to the weekends when Mark

joins the family. Randy reported that when Mark visits, "we do more things." They

seem to make a special effort to help Mark feel like a part of the family and to enjoy the

ti me that he spends with them. The third session provided a very salient example of how

the family has adapted to Mark's visits. In this session, Mark attended for the first time

and the family participated in the "Game in a Bag" activity. When they began the

activity, Mark and Randy took over the planning process, and Amy was kind of left out

of the process. Mrs. Taylor reported that "we were kind ofgoing in. all d(fferent

direction.s and we all had d(fferent ideas and 1 think trying to get focused. Mark had a

ton of ideas and I said you know we need to keep it focused or we are goil'll? to he playing

a lot of different games. The first few minutes, I wanted to smack a lot (~lpeople." At the

beginning of the activity, Mrs. Taylor was vi ibly frustrated when the planning process

seemed to be getting out of control. At that point, she related that Mr. Taylor encouraged

her to "listen to what the kids were saying, and as I listened slowly the ideas hegan to

make sense. I don't think Mr. Taylor and I contributed that much." Once they were able

to step back, they realized that the children had "some pretty good ideas" and the game
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was quickly developed. In addition to the need for flexibility in dealing with the time

that Mark visits the family, there is a great deal of adjustment that is required to join th se

two families together. Mr . Taylor pointed out that Mr. Taylor "is not reall. accustomed

to living with, children are not yet a Ji.til part ofhis life, you know. the messiness. the

loudness, and the noise. all the things that children hring to the situation. I think that he

is still trying to figure things out and get to kllow everyone hefter."

In order to deal with the variety of roles, routines, and schedules that they need to

manage and combine, the members of the Taylor family have been required to adapt and

compromise. Mr. Taylor stated that when differing opinions and ideas are raised "it is a

process ofcompromise. I think that we discuss it as afamily. unless it is a situation

where the other optio/ls are not doable options. But honestly, most of the time it is a

matter of comprmnise and everybody is prelty good about it. I think it is pretty even, I

know I compromise." Similarly, Mrs. Taylor reported that "when I take hoth (~rmy

children to go pick out a II/ovie we about kill each other before gelting out (~fthere. so!

usually am the one that makes the decision on the compromise and hope that it works

(jut." During the family Cohesion and Compromise session, the families were asked to

create a game together as a family. Mrs. Taylor recalled that, "/ noticed rny great

resistance to it and my feeling of stress about it / think in part hecause I thought! was

going to have to figure it all out. As / watched the children, Mark took the lead. and then

the children took over and it made a very hig impression on me that their ideas were

quite worthwhile .. .! wanted to slap them all, and 1noticed that Mr. Taylor even receded

into the backt:round too on that one. I was really quite pessimistic ahout us being ahle to

come up with allvthing. but we came up with something that was not onlv workable but
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fun and made sense an.d it was really the kids. You know Mr. Taylor and 1 both helped

shore in the loose ends of it, but they had really good ideas." Both Mr. and Mr . Taylor

compromised their own interests and desires to take over the process in order to allow the

children the opportunity to develop the game. This compromise not only led to the

development of a game that they could play together, it also enabled the parents to

develop a greater understanding of the talents and abilities of the children. Mrs. Taylor

indicated that this experience "seems very typical ofofien how ourfamily functions.

Mark or one of the kids come up with lots of ideas and then Mr. Taylor and I have to

narrow it down and they have to make compromises. sh~tt gears and come up with other

ideas. The boys especially work together on coming up with something." This process of

compromise has been a crucial
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part of the process of combining
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cohesive unit.
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Figure 10: Taylor Family Adaptability

perception of family adaptability shifted from 'rigid' to " tructured,' and Mrs. Taylor's

scores indicated a shift from 'structured' to 'chaotic.' Mr. Taylor also seemed to
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recognize an increase in the family's ability to deal with change. However, Amy'

perception of the family did not seem to change from one administration to the next.

Stress. The members of the Taylor family eem to believe that family recreation

can be a very successful means of reducing the stress in their lives. Amy believes that "~f

we have had a really stres:,ful week and then on the weekend we have a recreational day

or we do stuff together it is easier for us to like forget about the week and have fun and

get along with each other better, like if me and my brother fought that week or me and my

mom it kind of helps us like forgive each other and put it behind us. J think that if we do

stuff together then it is easier for us to get along than if we don't do stuff together, and I

guess we just have fun." Randy suggested that family recreation and leisure make it

easier for them to deal with problems and stress in their lives "because we are like havinr;

fun and we are taking our minds offof it." For both Amy and Randy, family recreation

seems to enable them to better deal with stress because family activities provide them

with an escape from the stressors in their lives. Mrs. Taylor also believes that family

activities can provide a means of reducing the stress in her life. "For instance, we always

like to, sayan the weekend, go out to the movies. Oftentimes we will order Chinese food

and rent a movie and all of us :·;;t around in our living room and watch a movie, that i,'.

very relaxing to me, and I enjoy it, and that is greatfun and that is a stress reliever."

The opportunity to relax and spend time with the family seems to provide her with a

means of relaxation and stress relief.

While some activities seem to provide family members with an opportunity to

deal with the stress in their lives, not all family activities are equally effective. Mrs.

Taylor reported that, "the more structured activities tend to he more stressful. Infact, a
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lot of times fami ly situations will be a little bit more uptight and stressful because Mr.

Taylor is involved, because there are more rules, more tensions, so sometimes family

outings or family get-togethers are more stressfulfor me." Mr. Taylor also indicated

lhat, ".wmetimesfamily recreation creates stressful situations." However he £11 0

bel ieves that the stress generated by some famil y events can hel p to strengthen the fam iIY

and make them more capable of dealing with stress. "/ mean the more you have to deal

with something hopefully the better you come at it. / think that the more recreational

activities or any type of activities that you do as afamily together you get to know each

other better and as the kids grow older they are really changing, their personalities, so it

is kind ofan evolutionary process qfgetting reacquainted with each other. Amy is now

.f!fteen and she is in a whole lot of different things than she was when she was twelve. /

think that you get to know someone hetter and it is easier to deal with stress, and they gel

to know you, so when there are outside influences that are slres~luf in your fives you

know enou/{h ahout them and how They react (lnd how hest To help them and they Uln also

help YO/l." The family activities that they share seem to provide them with all increased

awareness of each other that increases enables them to help each other when things are

difficult.

Frequency and Satisfaction

Frequency. All members of the Taylor family seem to enjoy the time that they are

able to spend together as a family. They generally do not spend a lot of time during the

week engaged in family recreation because their work and school schedules are very

hectic during the week. According to Mrs. Taylor "family recreation usually, as a whole
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~roup is on the weekends. and (vpically it is like going to the movies, doing something

like movies actually, that is the nwst crJnsistentfamily recreation that we have. when

there is somethi.ng special that we want to see we usually go to a matinee as afami/y, the

kids pLay every weekend together, doing their hasketball or whatever i.t is. hut on a

consistent hasis that is pmbahly it, we don't even reallv go out to dinner very much as a

family. Randy's sports (Jvents Rive us some outillRS, hasebaLl ~ames, haskethall ~al11es.

.flag football, we u,\'Lwlly go to those together, and then we take a vacation at least once a

year." Mr, Taylor further noted that "the weekends are usually very hectic" because they

do a lot of things together on those days,

Their vacations have been an annual event for the last few y aI's and have grown

in scope and duration as the children have gotten older. Mr. Taylor explained, "early Oil

when the kids were youn.Rer we would take a long weekend trip to [an amusement park),

(/ professional hasehall game, or somethin.g that all five oIus would el~ioy doin/? We try

to go somewhere different with each vacation. each summer and W' the kids have goft(ln

older then longer vacations, further away more driving," Thcir most reccnt vacation

included a trip to a northwestern National Park and lasted for a period of twelve days.

Their most consistent form of family recreation takes placc every olher weekend

when Mark joins the family. Mrs. Taylor reported, "I think we do somethin/-: every single

lime Mark comes. I think we do lhing\' tONether prohahly once a week rJ/1 an avera/-:t' as

all of us together. ffeellike f am 'vvith them a lot." Although Mrs. Taylor bclieves lhal

they do something together every weekend, Amy and Randy both agree that they usually

only do things as a family when Mark comes to stay with them. Amy Slated, "/ think we

do the most things to/-:ether when my stephrolher comes over. On the weekends we
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u.sually sit down and eal dinner together and then we will watch a movie or we will play

Pic:rionary, or games like thaI. Sometifnes we will go bowling, and in the summer we go

swimJ11ing in our neighborhood or we go to my step grandmother's house." Similarly,

Randy noted, "we go to movies every time Mark is here, or rent a movie, and we play

hoard games. When he is here, we do more things."

There seems to be much less of an emphasis on family recreation on the weekends

that Mark does not stay with the family. Family members seem to do more on their own

or in smaller groups on those occasions. Amy will often "go to the mall with my

grandma or my friends, or I will spend the night at my friend's hOllse." Amy also added

that, "Randy likes to rent video games, my mom sometimes will riO ,\'hopping or to the

store. I don't know what Mr. Taylor does, he usually stays home or he goes places."

When Randy was asked about his activities on these other weekends, he replied, ''I'll just

go over to my friend's house." Although the members of the family all seem to lise most

w ekends for recreation, the acti vities that take place on the weekends that Mark is with

them are much more directed for the entire family.

On weekdays, the Taylor's have very little time for shared family activities. Mr.

and Mrs. Taylor both work during the day, and Amy and Randy are in school during the

clay and have homework or activities on weeknights. Even though ev ryone agrees that

their weekday schedules are "very hectic," they do have some regular activities that most

of the family can attend. Mrs. Taylor pointed out that she does "a lot oj'stu/T with them

during lhe week, some of it built in and some q/ it by necessity. Several years aWJ we

started wking Tae Kwo/'l Do, the three (!t' us, and Amy and I now do yoga together, so

thei! is to me a recreational thing that I do just with her at leasl once a week. I also make
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all ofRandy's games, and frankly during the week it is usuaLLy just me." On occasion she

has left work early to attend some of Randy's games.

Randy is very involved in a variety of sports and the other family members attend

games when they can. Mrs. Taylor related, "We go to a lot of Randy's games. baseball.

basketball, football." Additionally, Mr. Taylor noted that during baseball season, "All of

us went to everyone ofRandy's games. and that was twice a week thing." At the

beginning of the sessions, Randy was involved in flag football games that were also

attended by the rest of the family. By the end of the project, he was involved in

basketball games, "once or twice a week." Randy noted that at that time, "usuaLLy it is

just my mom who attends the games." When their schedules will allow, most of the

family will be present at Randy's games. However, Mrs. Taylor tries to make all of the

games and will even make changes in her work schedule if necessary in order to make it

to the games.

Satisfaction. Mr. Taylor reported that he is very satisfied with the time that the

family is able to spend together. Throughout the sessions he appeared to enjoy the

activities and spending time with the family. When he was asked if he enjoyed their

family activities, he replied, "Yes, f do. 1 think that it is always more fun to be doing

something fun with the family as opposed to the daily routine, or chores or work." In the

sessions he was always very involved and appeared to be enjoying the time that they

shared as a family. Amy reported that Mr. Taylor is more involved with the family when

Mark comes, because, "he really enjoys doinR stuff with Mark." She also noted, "I think

he hasfun [during mostfamily activitiesJ because he is nicer and not so serious I Ruess."

However, according to Mrs. Taylor, "Mr. Taylor probably has the least amount of/un
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and I have yet to figure that out, if it is personality, ~f it is stress, or if it is a feeling of

responsibility. I think that he has a harder time of beinl? child like and I think that is a lot

of what all of this is about, is letting go, ofbeing exuberant and childlike. The activities

that are the most fun for me are the ones when you can really let yourself go, ... and /

think Mr. Taylor has more trouble than probably any of us, lettinl? that l?O, and havinl?

that kind offun, although he does it and when he does it he is a total joy when he can gel

there." In addition, as has been mentioned many times in this paper, Mr. Taylor i sti II

attempting to learn about the family and to blend in and become a part of it.

Over the course of the sessions, Mrs. Taylor was the most active member of her

family. When asked about her level of satisfaction with the family activities, she stated

that, " / look forward to the activities an.d I enjoy doing things with the family. / look

f()rward to that, being with them and doinl? that kind o.fthing." Additionally, the time

that she spends at Randy's games are, "kind o.fa social time for me, there are other

parents there, and I e"~ioy it." Although she indicated that she really does enjoy the

activities that they share together, much of her enjoyment seems to c lme vicariously

through the children. She seems to gain a great deal of personal satisfaction from the

development of her children. She reported that' "the activities thaI J think about the most

are like the vacations, that J look forward to the most, I love to travel, and I have so many

things that / want to show my children, so many thinl?s that I want them to experience, so

many sites that 1 want them to see, so many places that 1 want them to go." Although she

does not enjoy riding on roller coasters, she does enjoy going to amusement parks with

the family because, "thev really e~ioy that and it is pleasurahlefor me to go and get
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scared for them. I mean it is always more fun to be doing something fun with the family

(IS opposed to the daily routine, or chores or work, and the kids like that better too."

While Mrs. Taylor seems to enjoy the time together with the family, Amy has

Iloticed that, "sornetimes she is kind ofquiet, but I think she has fun." When Randy was

asked if he thought that his mother enjoyed their family recreation, her replied. "No,

because I think she is stressed sometimes. I think that she enjoy:) watching movies, but

like if we did sOInething big like going on a vacation or something she doesn't seem like

she has as good ofa time." Much of Mrs. Taylor's stress seems to be related to the fact

that they are a stepfamily and are working very hard to develop lasting relationships.

Mrs. Taylor stated, "there are always fights that break out between the kids which is

stressful and which I think are more stres4ul in a blendedfami/y, because I really don't

want rny child hurting my new husband's child. It is almosllike havinfi a guest along, the

feeling that this is our guest and we want them to like us and we want to treat them nicely

we don't want them to go away." She is the "peacemaker" in the family and "trll's to

smooth things over so that everyone can have a good time. ,.

The children all seem to be very involved in family activities and enjoy the Lime

that they spend together. Amy reported that she looks forward to doing things with her

family because, "it isfun to he with my fam.ily, I havefun with theln. f enjoy getting

along with them and having fun. [guess just gain!? out and doin!? somethinfi together,

and having fun is what [like about it." Randy indicated that recreation "helps us gel

along, and I have fun unless I am in a bad mood." Although Mark only attended two of

the sessions, he seemed to be very involved and interested in spending time with the

family. Mrs. Taylor believes that Mark "has a blast, he is a very joyous, firegurious kid
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and for the most part, yeah 1 think he has a hlast." Amy also agrees that Mark enjoys the

family activities that they share when he visits. "1 think he hasfun a lot."

Experience of Leisure Education Sessions

In the initial interview with the family, Mrs. Taylor mentioned that "one ofthinJ.:s

that 1 am hoping for as a result of this is that when we do play we won't J.:et into conflicts.

Il'somebody is not gettillg it right and they pout or tlley get mad or if we pair up and the

other person doesn't do well we get mad at the other person messing us up. I think that

we ought to he able to play hetter, hut I have no skills for it. 1haven't heen in afall1i/y

that has worked those t/zings out." Mr. and Mrs. Taylor both seemed to be very

motivated to strengthen their family, and had been working on a number of the skills that

we discussed and practiced prior to their participation in the sessions. Their greatest

challenge seemed to be learning to successfully navigate the process of blending their

fam ilies together.

Even though the Taylor's were already practicing several of the skills that were

being practiced in the sessions, they seemed to obtain some very important skills and

information from the experience. Mr. Taylor stated that, " I h(/ve decided or delermined

through the sessions that we do a lot o/Ihings ri/{ht and il has kind (~f rei/!I'orced, Ihat we

kind of do Ihal. And now I kind (~lknow more ahout why it is a W)()d idea, and why il is

that you shouldn't jump ri/{ht in on Ih.e evaluating, We should hit the ideas/irsl alld leI

everyhody have Iheir say. and then evaluate the ideas afier. 1 think the value ofthe

sessions probahly has heen more of a reinforcement (~I'lhe way that we have gone (/hoUf

doing things. "

100



-
Mrs. Taylor specifically mentioned the problem solving skiJls as having been

particularly helpful to their family. She stated, "I really loved the brainstorminl; idea,

and we are going to use that for sure. So the brainstorminl; thin!? [before you decide

'yl'hat to do] is a E?reat idea, and really one of the best most helpful things is the day that

we made that game as afami/y. I noticed my great resistance to it and myfeelin!? of

stress about it, and then the children took over and it made a very biE? irnpression on me

that their ideas were quite worthwhile. You know Mr. Taylor and / both helped put the

ideas together, hut they had really Rood ideas." In relation to the problem solving skills.

Mr. Taylor noted that, "it has made me aware and I will he aware when we have these

idea and compromise sessions to let everyone you know try to get everyhody to

participate because ultimately you will end up with a better end result. I think I pmbablv

knew that, and aE?ain I think! will be more aware of those types of thin!?s."

While Mr. and Mrs. Taylor mentioned that the brainstorming activity had been

very helpful to them, the children indicated that they have noticecl the difference in the

way that they relate to one another as a family. Amy stated that the sessions have

"helped Mr. Taylor consider [the children's] ideas aliltle belter, hecause usually I think

he would just come up with ideas and then he would do what he wanted to do and what

he thought was more convenient for him. I think that the {sessions! have helped him to

have a hetter understandil'zR o{ everyhody 's ideas. 1 think 1 have seen the higp,est chanp,e

in Mr. Taylor." Randy also stated that after having participated in the sessions, " we

listen to each others ideas more. J think we are p,ettinR along more now hecause it has

made us think about what we usually do [ORether, and how we come up with ideas." The

fact that the children have noticed differences in the family functioning would seem to
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indicate that they are practicing the skill, and that the skill have been very useful to

them.

Following the second administration of the FACES III questionnaire, the cohesion

scores of all family members fell within the higher end of the balanced or midrange

portions of the Circumplex model (Figure II). The greatest differences between the
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Figure 11: Taylor Family Circumplex Model
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perceptions of family members occurred on the adaptability dimension of family

functioning. Both Mr. and Mrs. Taylor believe that family to be much more adaptable

than the children seem to. While Mr. and Mrs. Taylor's scores fell within the 'flexible'

and 'chaotic' ranges respectively, the children's scores fell within the 'structured'

(Randy) and 'rigid' ranges. Mrs. Taylor and Randy experienced the most notable

changes. Mrs. Taylor's perception of family functioning moved from 'structurally

enmeshed' to chaotically connected,' and Randy's perception changed from 'rigidly

separated' to .structurally connected. '

Mrs. Taylor believes that th~ir joint participation in the sessions has helped them

to gain more common experience as a family. She repOlted that' "it has given us (j

dialogue which [think is real helpful and will he helpful to us, it has given us afmme qj'

reference. ideas to talk about, some skillsj()r sure, but' think mostly it has /?iven us a

dialogue so that we all know that OK we want to do this as a family and here are the

different thin/?.\' that we can do and these ({re some of the things fhat we learned, I think if

will ben.efit us ({ lot in the future." The sessions seem to have allowed them to learn more

about each other in a variety of situations and an opportunity to enjoy doing things

together during a variety of new activities.

Frequency. When they was asked whether or not they were doing more together

now than before the sessions, they all agreed that the number or scheduling of family

activities that they participate in has not changed following the sessions. Mrs. Taylor

stated that, "I think it is the same because our time has been so limited this faLl really, I

don't think that we have had enough experience in living our life out in the short six

weeks we learned afew fhin/?s and had some ideas and all that hut we haven't had time
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to practice it yet." Amy replied that nothing has changed and that' we still pretty much

do the same things every other weekend whenever Mark is here."
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CHAPTER 5

DISCUSSION

Summary of Findings

Although each participant family represented a different form of family

composition, members of each family indicated that participation in the leisure education

program was beneficial for their family. The Smith family members agreed that the

communication skills they developed have helped them to listen to each other more. Ms.

Young and Emily reported that the coping skills have helped them to better manage the

stress in their lives. Furthermore, the members of the Taylor family identified the

problem solving skills as having had the greatest impact on their family functioning. Mr.

and Mrs. Taylor now report a greater willingness to listen to the ideas of their children,

and the children believe that they have more input into family decisions. Even though

each of the families had many differences in composition and organization, all seem La

have benefited from their participation in the sessions.

Despite their differences, each family also had some important similarities. Each

of the families entered the program with the common belief thaL shared family recreation

can play an important role in strengthening their families. All of the individual family

members also reported that they generally enjoy the time that their families spend

together. Additionally, at the conclusion of the study. each of the three families reported

that their participation in the sessions allowed them to focus on their families and to

develop a better understanding of one another.
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Over the course of the study, as family members began to implement the kills

that they had learned, with few exceptions, the FACES III cohesion and adaptability

scores of family members tended to move toward the more central ranges of the

Circumpiex model. However, the adaptability scores of mothers tended to increa e

dramatically especially in the families that had reported the greatest changes in family

functioning. Finally, despite the fact that each family was able to identify benefits that

they had obtained from the sessions, there was little reported change in the frequency of,

or satisfaction with, family acti vities.

Discussion of Findings

In this section each of the research questions are addressed in relation to the

experiences of the participants. First, the relationship between the leisure education

sessions and family cohesion is examined. This discussion ""ill be followed by a

cliscu. sion of the relationship between the leisure education program and family

adaptability. Finally, the relationship between the leisure education program ancllhe

frequency of, and satisfaction with family recreation was discussed.

One basic similarity between these three families was a belief that shared family

activity has a positive impact on the family. This belief in the importance of family

recreation and leisure formed the hasis for their participation in the study as well as the

impetus for their efforts to improve their relationships through shared activity. Family

systems theory suggests that family members share a common view of the world lhat is

lIsed to interpret the information that is introduced into the system. This shared view of

the worl.d, referred to as a map, contains information about the rules, values, and beliefs
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of the system and serves to govern the behavior of family members (Sluzki, 1983). A

new information was obtained throughout the session ,each family processed the

information differently based on their view of the world. However, this hared belief in

the value of family recreation may have prepared the families to respond favorably to the

leisure education intervention.

Cohesion. The relationship between the leisure education sessions and family

cohesion generally appeared to be positive in nature. Over the course of the study, each

of the families indicated that their participation in the sessions had required them to focus

more on their families and had enhanced their awareness of family functioning. Family

members also indicated that they had begun to focus more upon strengthening their

families, and that as a result have been able to learn more about one another. In turn, a

greater understanding of other family members has facilitated the development of more

cohesive rei ationships.

According to the members of the Smith family, learning about one another has

allowed them to strengthen their relationships with one another, and to help each other

deal with the challenges that they face. Similarly, the members of the Taylor family have

indicated that as a stepfamily, the activities that they share with one another also provide

them with an opportunity to learn about each other and to combine their two families into

one cohesive unit. For the Smith's and the Taylor's, this increased focus on the family

has allowed family members to learn about each other and to strengthen their family

relationships.

While each of the families believed that joint participation in recreation positively

impacts their family relationships, each individual family seemed to develop different
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skills. Clearly each of the families entered the program with a variety of different needs

and at different levels of overall family functioning. The needs of the family and the

level of family functioning of the families eemed to be related to the skills developed by

each family over the course of the project.

The members of the Smith family indicated that the communication skills

developed over the course of the sessions had been very helpful to them. Mrs. Smith

reported having made a concerted attempt to take the time to listen to her children in

order to better understand their reasoning and motivation. She also indicated that she and

her husband listen to each other more. At the beginning of the sessions, communication

in the Smith family was marked by a great deal of speaking and low degree of listening.

Dattilo (1999) refers to communication as "a key element in social interactions," (p. 85)

and Olson et al. (1983) have identified communication as a facilitating dimension of

relationships, which is considered to be critical in the facilitation of improved family

cohesion and adaptability. Based on the level of functioning at the beginning of the

sessions, developing this fundamental skill was crucial to enhancing their family

relationships through recreation. Additionally, the cohesion scor s for each of the

members of the Smith family had changed at the post session administration of the

FACES HI instrument. While the direction of the individual changes differed, the

observed differences in pre and post session scores would seem to indicate that

participation in the leisure education program had some impact on family cohesion.

At the beginning of the program, the members of the Taylor family seemed to be

very efficient at commuIlIcating with one another. Their interactions were marked by a

much greater amount of listening and expression. The members of the Taylor family all
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referred to the problem solving skills as the greatest benefit to their family. Their greatest

area of concern included the development of an enhanced understanding of one another

and the combination of their family systems into one cohe 'ive unit. They were at a point

ill their development where higher-level skills such as problem solving, were more

beneficial to their level of family functioning. At the post session admini ·tration of the

FACES III instrument, the cohesion scores of all family members had changed. The

scores for both of the children indicated an increase in family cohesion.

However, the experience of the Young family was omewhat d.ifferent. Ms.

Young reported that the information about coping skills was the most beneficial to her

and her family. While an increased capacity to cope with stress may have an impact on

their family relationships, the effects were not evident during the course of the project.

The fact that Ms. Young is the single parent of a child with learning disabilities may

provide a partial explanation for this apparent absence of benefits similar to those

experienced by the Taylor and Smith families. A study conducted by Mactavish,

Schleien, and Tabourne (1997) found that the families of children with disabi lities appear

to experience an extra degree of difficulty when preparing them to participate in activities

away from home, and that their family leisure was reportedly less spontaneous and

required extensive planning (Mactavish et a!.). Ms. Young's health problems may serve

to accentuate the difficulty associated with planning family recreation.

At the onset of the leisure education program, Emily and Ms. Young's

communication seemed to be limited and occurred only when necessary. They seemed to

be more concerned with meeting the more basic needs of the family. The large majority

of Ms. Young's time as a single parent is given to providing for the basic physiological
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needs of her family. The work of Abraham Maslow indicated that the needs of

individuals are arranged hierarchically and that the more basic needs must be met before

people can concern themselves with the higher level needs (Santrock & Yussen, 1992).

On a number of occasions, Ms. Young expressed trepidation about the world around her,

and participation in social situations. She seems to be so involved with meeting the

physiological and safety needs that she is unable to concern her elf with any of the

higher-level needs. Family systems theory also provides another possible explanation for

the perceived lack of change in the Young family. The principle of morphostasis

indicates that when one part of the family system attempts to change in response to new

inputs, one of the reactions that commonly occurs is that some of the other parts of the

family system try to preserve the status quo (Burr, Day, & Bahr, 1993). Therefore, the

Young family may have other things happening in their lives, such as health problems,

that prevented the system from changing.

For the families in this study, the leisure education sessions provided the

opportunity for family members to spend more time together in recreation. The findings

of this study seem to provide additional support for previous research examining family

recreation. Such research has indicated that improved communication among family

members, higher quality of family reJationships and enhanced cohesiveness are related to

participation in family recreation (Holman & Epperson, J984; Orthner & Mancini, 1991).

Adaptability. Adaptability is the concept that represents the family's ability to

adjust their roles and rules and allow change to occur as new information is introduced

into the system. The information gathered from the FACES III questionnaire also

indicates that changes in family functioning may have a more pronounced impact upon
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mothers. Prior to the sessions, both Mrs. Smith and Mrs. Taylor perceived their families

to be 'structured' in their approach to dealing with change. However, following the

sessions, their adaptability scores increased dramatically and were located within the

'chaotic' range of the Circumplex model. [n contrast. the FACES Tll scores for

adaptability for both Mr. Smith and Mr. Taylor declined during the same period of' time

(figure 12). Comparatively, the adaptability scores of the children also changed very

little with the exception of Tim (figure) 3). All of the other children scored within the

1Il0re balanced ranges of flexible and structured on the Circumplex model. These

differences seem to indicate that mothers are more negatively influenced by changes in

family functioning. This apparent relationship may also be linked to the idea that

mothers tend to be the person who takes the responsibility for the day-to-day operation of

the family. While the change in the adaptability scores seemed to move to a less

functional level, it is possible that these changes may ultimately be more functional and

satisfying for each family member.
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Systems theory may also provide some additional explanation for this change in

the perceptions of mothers. The concept of wholeness indicate that a change in one

member of the system will have an impact upon all of the other members of the system.

Therefore, changes that occur within each individual will effect changes that will spread

throughout the entire system, producing a rearrangement of the mles and roles of family

members (Combrinck & Graham, 1985). As other family members began to take on

tllore of the responsibility for the management of family recreation, the mothers may

have experienced a corresponding reduction in their role a manager within the family.

The chaotic adaptability scores reported by the mothers may have been a reflection of

these changes in their position within their families.

This relationship seemed to hold true for the mothers in families that reported

changes in their family functioning. However, Ms. Young's family reported few if any

changes in their approach to family recreation. Ms. Young's adaptability scores had

actually decreased by the second administration of the FACES mquestionnaire. For her.

meeting the physiological and safety needs of her family may have prevented her family

from making any far-reaching change. However, a more complete explanation can

possibly be offered by an examination of the research on the subject of change.

In 1998, Christensen, Russell, Miller, and Peterson completed a study examining

the process of change in a number of married couples in a family therapy setting. Based

on their research, they identified five contextual factors that were important to the process

of change for their clients. These preconditions included a feeling of safety in their

relationships, a sense of fairness, normalization of their problems, hope for the future,

and pacing of conversations to ensure understanding. In addition, they identified three
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variables that co-occurred with increased relation hip satisfaction during the process of

therapy. The participants in their study onsi tently linked at I ast two of the e variable.

in any ingle description of change. These three variable included increase in positive

affect, open and clear communication, and new skill and information. M . Young'

apprehension about the world and her constant concern about providing for the needs of

her family may have prevented the occurrence of the preconditions for change. Ms.

Young may not have felt safe, OF hopeful, or some of these other conditions. For

example, on several occasions, she expressed trepidation about the world around her and

in a variety of social relationships. In addition, the limited amount of communication

within her family and the persi tent stress and depression may hav limited the impact of

new kills and information.

Additionally, in their study of addictive behaviors, Prochaska, DiClemente, and

Norcross (1992) presented a model representing the process of change. They proposed

that the process of change is a spiral process ranging from precontemplation of change to

termination of the change. They proposed that individuals mov from the first phas to

the phases of contemplation, preparation, and action. As individuals begin to make

changes they enter a stage of maintenance of the behavior. They point oulthat lasting

change involves a number of repeated attempts before lasting change is achieved.

Therefore, as the changes fail to take root at one 'tage, people reenter the

precontemplation phase and begin again at that point. According to this model,

individuals are not able to make change in their lives until they have prepared

themselves for the change. Perhaps the members of the Young family did not experience
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a great deal of change becau e they were not prepared or capable of change at the pre ent

time.

Frequency and Satisfaction. The third research question examined the

relationship between a leisure education program and the frequency of, and atisfaction

with family recreation. In each of the three families, the frequency of participation in

family activities changed very little over the course of the study. However, Mrs. Smith

indicated that she had started turning down some outside activities in order to allow her

to have more time with the family. Kent, Steve, and Tim all reported that they are doing

more things as a family following the sessions. However, the other two families reported

that their participation in family recreation had not changed. The schedules of the

members of the participant families seem to play an important role in limiting the time

available for family activities. Additionally, the relatively short-term duration of the

leisure education program may not have been sufficient to observe any real change in the

frequency of family recreation.

Similarly, the degree of satisfaction with family recreation seems to have changed

very little for the families in this study. At the beginning of the study each of the

participants indicated that they already enjoyed fami'ly activities and spending time

together as a family. Their degree of satisfaction with the activities themselves did not

seem to change. However, their satisfaction with their relationships with other families,

or family members did seem to increase for many of the participants.

Interestingly, mothers appeared to experience the greatest change in satisfaction

of family recreation. Some of the research on family recreation has noted that mothers

tend to find it more difficu It to enjoy fami Iy recreation than other members of the fam iIy.
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Larson, Gillman and Richard (1997) found that mother do not appear to experience an

increase in role satisfaction from the paI1icipation in family recreation. Additionally,

women also had more con istently positive experiences during their non-family

discretionary activities. They attempted to explain this difference by indicating that for

mothers; family leisure is often inter-mixed with the role of caring for children and

managing the home. The mothers in this study also seemed to experience the same

difficulty enjoying family activities.

]n her family, Mrs. Smith fills the role of the family manager. Her satisfaction

with family recreation and leisure activities seems to be strongly related to the experience

of the other family members. She i . able to enjoy the time together when the children are

happy, but when there are disagreements and arguments, she finds it much more difficult

to enjoy the experience. Similarly, Mrs. Taylor is also the manager of her family. She

stated on a number of occasions that she is often the one person in her family that

attempts to ensure that everyone else enjoys their shared family activities. The

experiences of the mothers in this study provide suppor! for previous findings indicating

that mothers have a more difficult time enjoying family recreation than other members of

the family.

Limitations of the Present Study

The greatest limitations of the present study involve the duration of the project,

and the number of families included in the study. The original design of the study called

for the completion of the study in a period of eight weeks. However, in practice, the

study lasted for period of three months. Dropouts and scheduling concerns severely
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disrupted the continuity of the ses ions (Appendix F). The three famiJie were rarely able

to meet together in one group, and a number of make-up sessions were required. While

the content of these make-up sessions was the same, the presentation of the material may

have been noticeably different

In addition, the small number of families included in the study, and the great deal

of variety in family composition and level of functioning may have limited the depth and

hreadth of the findings of the present study. The results of this study seem to indicate

that participation in a leisure education program has the potential to strengthen families.

However, additional information about each of the family types might have been

obtained had more families been included in the study.

Conclusions

Leisure Education and Families

The results of the present study seem to indicate that leisure education programs

can play an important role in strengthening families. The families that participated in the

lei ure education sessions obtained some useful skills that have the potential to strengthen

their families. The program also presented each of the families with an opportunity to

participate in activities as a family.

There are a variety of challenges associated with designing and implementing

leisure education for families in crisis. Researchers should expect to experience

scheduling difficulties related to the busy schedules and stress that often accompanies

crisis situations. For example, in the present study, one of the families needed to

reschedule two consecutive sessions because they had forgotten about previously

116



scheduled events that they were required to attend. Researcher need to plan for thi

eventuality and remain flexible enough to adapt effectively.

Additionally, families in crisi . may also consist of individuals with a variety of

behavioral problems. Families are made up of a variety of individuals with differing

skills, interests and abilities. Developing effective programs to me t the variety of needs

of all of the participants is very challenging. In the present study one participant had

been diagnosed with Attention Deficit Disorder, and another had an unspecifiecllearning

disorder. These participants exhibited difficulty following directions, and an

unwillingness or inability to concentrate on the topic for extended periods of time.

Researchers need to design the sessions to accommodate these difficulties by including a

number of interactive activities that will maintain attention and limit the duration of

activities. Additionally, the processing phase of each activity should be prepared to

highlight important information succinctly and avoid less relevant topics. Participants in

this study also experienced difficulty following through with the completion of

homework assignments. Homework assignments n ed to be clearly explained and

additional measures should be taken to remind participants about the homework in

between sessions.

FACES III

The present study indicated that the FACES III instrument can be a very useful

tool for the providers of leisure education programs. FACES III is very simple to

administer and score, and can be used to track changes in family cohesion and
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adaptability. The FACES III instrument also was very helpful as a triangulation tool, and

allowed the researcher to identify area that needed additional attention.

Field Research

Benefits. Many of the benefits associated with field re earch can be attributed to

the fact that such studies tend to focus on a smaller number of subjects and require a

more in-depth association with participants. This close relationship with the participants

allows the researcher to develop a more complete understanding of the perspectives of

the participants. In this study, the variety of methods of data collection allowed the

researcher to observe the participants in a variety of situations and contexts. Combining

the FACES III questionnaire with individual and family interviews, observations, and the

impres 'ions of the researcher provided for a broad understanding of each of the

participants.

Over th course of the study, scheduling conflicts required the sessions to he held

in three different locations. Sessions were helel in the local community center, churches,

and in the homes of participants. The variety of settings allowed the researcher to more

effectively evaluate the impact of the particular context within which [he participants

acted, and the influence that this context had on their actions. For example, scheduling

conflicts required the Smith family to participate in the Cohesion and Compromise

session without the other families. On this occasion, Steve's behavior became much

more unruly than in previous sessions. The opportunity to observe the change in his

behavior provided additional insight into the functioning of the Smith family. In

addit.ion, the in-depth nature of field research allows the researcher to more completely

observe the process from beginning to end. In the present study, the researcher was able
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to observe the actions of the participants during the sessions and discuss their xpenences

with the homework assignments completed during the week.

The relationships developed with the participants in a field research study also

facilitate the development of a more accurate and complete understanding of participant

intents and behavior. Member checks provide the researcher with the opportunity to

discuss his or her perceptions of family functioning with participants in order to asse s

the accuracy of the conclusions. Furthermore, the nature of field research also allows for

a great deal of flexibility in scheduling and programming the individual sessions. In this

study, the researcher was able to tailor the activities for each ses ion to more effectively

meet the specific needs of the participants. Such flexibility proved to be invaluable to the

completion of this study.

Challenges. Over the course of this project a number of problems have arisen that

have complicated and delayed its implementation. The majority of these issues are

common to field research and careful planning can minimize their impact. Due to the

nature of a case study design and the small sample size utilized in such studies, dropouts

present a major area of concern. In the present study, one family dropped out following

lhe initial interviews and the evening prior to the scheduled first session. In this case, the

sessions commenced on schedule with only two participant families. Although the search

for alternate participants was initiated immediately following this incident, the delay

disrupted the continuity of the sessions for the remaining families, and necessitated a

hurried effort to complete the initial interview and present the first session to the new

participants. When possible, alternate participants should be identified prior to the

initiation of the project.
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The second, and most significant difficulty associated with the present tudy

centered on the coordination of the chedules of the participants, the facility, and the

researcher. Following the initial se,'sion, each of the three families experienced a great

deal of difficulty scheduling and keeping appointments. This difficulty was exacerbated

by the time constraints placed upon the completion of this study and the holidays that

conflicted with the planned sessions. Due to the initial delays, the project began later that

the originally scheduled start date and conflicted with Halloween, and Thanksgiving.

Although the families were available around the holidays, the facility in which the

sessions were held was unavailable during those times and an alternate facility had to be

located. The large number of scheduling conflicts encountered during the essions

disrupted the continuity of the sessions and increased the duration of the project

considerably (Appendix F). Future attempts at similar research should identify an

alternate location prior to the initiation of the project, avoid scheduling sessions arounJ

major holidays. and leave room in the schedule for flexibility.

In addition to scheduling difficulties, the presence of the video cameras and tape

recorders may have impacted the experience for several of the participants. Emily

seemed to be constantly aware of the presence of the recording equipment and remained

quiet for the majority of the sessions. After the sessions, when the equipment was turned

off, she often became somewhat more vocal and expressive. Mrs. Smith also made a

number of remarks about the presence of cameras in the room. However, her

participation did not seem to be drastically impacted by their presence. The design of the

facility made the use of a tripod necessary, and as a result, hiding or disguising the
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equipment would have been extremely difficult. Future re earch hould plan in advance

to provide a means of making the cameras less obvious.

Future Appl ication and Research

Future attempts at implementing similar programs and studie should anticipate

scheduling difficulties and plan for additional make-up se sions and an increased

duration of the entire program. The facilitators of such programs hould familiarize

themselves with common disabilities and disorders common to the population served by

the program. Such awareness would maximize the effectiveness of the program for the

participant families and provide them with an effective means of strengthening their

familial relationships.

Furthermore, homework assignments given to participants represent the most

effective means of skill development and should be emphasized. Researchers should be

prepared to contact participants between sessions to check up on progress and to provide

family members with a reminder prior to the next session. Combining this kind of project

wi th a mentori ng program and the efforts of thei r regu Iar therapist wou Id enable the

participant families to more consistently complete their homework and practice their

skills at home.

In the present study, activities that were shorter in duration and those requiring

some physical activity tended to encourage greater participation. Several of the activities

included in this program required as much as one hour to complete. In such activities, the

children seemed to have a tendency to become much less involved over time. Including a

greater number of activities that require less time to implement would seem to be a much
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more effective approach. In addition, activities that required a gr ater degree of personal

contemplation were less effective. Activities with a straightforward application and

limited personal interpretation were more effective, especially for the children.

Future implementation of similar programs should also consider increasing the

duration of the program. Although restricting the program to six sessions enhances the

ease of implementation, doing so also limits the time that participants are able to learn

and practice the e important skills. The communication and self-awareness sessions

present the basic skills that are necessary to effectively develop the skills introduced in

later sessions. Therefore, these two important sessions could be repeated and practiced

before moving on to the following sessions. Additionally, the overall length of the

program should be increased. The compromise and cohesion se sion could easily be

separated into two sessions, and sessions including social skills training could also be

added to the program.

Finally, participant families could also be asked to take part in a weekend family

ollting organized by the facilitators. This addition would be highly recommended and

could provide important insight into family patterns of interaction and highlight the

importance of family activities for the participants. Weekend activities could include

challenge course attendance, hiking, camping, cycling, rafting, or a number of other

family oriented activities. [I' such activities were included both prior to, and following

the sessions, the activities could serve as a means of comparison and as a measure of

progress.
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Mental Health Agencies

The results of this study al a provided some important implications for mental

health providers. Leisure education programs have the potential to provide mental health

professionals with an alternative means of helping families. Leisure education programs

could be used to augment the process of family therapy and would allow the participants

to learn and develop important skills in a more enjoyable environment. Additionally,

therapists would be able to observe the families in an alternate setting which could

present the therapist with a wealth of information concerning family functioning. The

formulation of partnerships between leisure service providers and mental health

professionals is recommended. In such a partnership, mental health providers could

screen participant famil ies and group participant families with sim ilar problems together

and programs specific to the needs of the participants could be developed. Community

based family leisure educCltion programs can provide a bridge between the family therapy

agency and the community.

Finally, combining the leisure education program with a mentoring program could

greatly increase the effectiveness of the program. Mentors could provide the families

with encouragement in times of difficulty, and could assist them in the completion of

their homework assignments. A program combining family therapy, leisure education,

and a mentoring program could greatly enhance the effectiveness of the program and

provide additional benefits to participants.
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Community Recreation

Community recreation providers could also play an important role in the

provision of similar leisure education programs. There are a number of familie in the

communities serviced by community recreation organizations that could benefit from

programs such as the one implemented in this study. Furthermore, leisure education

programs can provide the providers of community recreation with greater opportunities to

assist the families in their areas. Recreation providers posses the knowledge and skills

necessary to c1evelop and implement effecti ve leisure education programs. Addi honall y,

community recreation agencies also have the facilities in which these programs could be

conducted.

Based on the findings of previous research and the present study, family

recreation holds the potential for strengthening family relationships and thereby

improving the overall quality of life. Additional research and implementation of this and

similar programs designed to help families learn to play together more effectively, can

play an important role in combating the concerns and problems of society by addressing

the problems at the most basic level of human social organization: the family.

The present study indicated that leisure education programs designed for families

in crisis can have the potential to serve as a powerful means of strengthening families. In

order for the programs to be effective, strong facilitation skills are necessary to present

the material and activities in a way that is meaningful to the participants.

The value of the present study is its potential to strengthen families in crisis by

giving them the skills and opportunity to experience the benefits of family recreation.
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Additionally, it provides support for the assertion that leisure education can help familie

strengthen their levels of cohesion and adaptability in their family relationships.

However, for leisure education programs to be effective the programmer must be aware

that some families may not be prepared to change or they are in a situation that may

require the knowledge of a more experienced family therapist. For the programs to

promote enduring change the participants families must be motivated to change.

From the results of the present study the families involved appeared to have

developed increased communication skills and problem solving skills, and the ability to

more effectively deal with stressful situations. Additionally, they all seemed to focus

more, and place more emphasis, on the family.
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Appendix B

FAMILY CONSENT/ASSENT FORM

A. Authorization

I, , hereby authorize or direct Eric D. Howes or
associates/assistants of his choosing, to perform the following treatment or procedure.

B. Description

Title of Study: Families and Leisure Education: A Qualitative Study is designed to
examine the relationship between leisure education and family interaction. This study
involves research and is being conducted through Oklahoma State University. The
project has received full support from the Director of Chisolm Trail Counseling Services
Inc.

The purpose of this study is to examine the relationship between a series of six leisure
education sessions, and the closeness of family relationships and the family's ability to
deal with change. In addition, this study wilJ investigate the feasibility of leisure
education as a means of working with families to enhance the quality of the relationships
within the family.

The study will be conducted over a period of eight weeks and each panicipant family will
meet once each week for approximately I-I Y2 hours. During the first week of the study,
participant family will meet with the researcher for a family interview. These interviews
will focus on the recreation patterns of the family, and each of the interviews will be
audiotaped. In addition, each family member will complete a 20 item questionnaire
(FACES III).

The second through the seventh week will consist of a series of leisure education sessions
covering the folJowing topics: I) communication skills, 2) self awareness and respect for
others, 3) family cohesion and compromise, 4) problem solving skills,S) coping skills
and strategies, and 6) leisure planning skills. Each session will include homework that
the participant families will be asked to complete that week following the leisure
education session. All participant families will meet together as a group for these
sessions, and all sessions will be videotaped

During the eighth week of the study. the participant families will meet again with the
researcher for individual interviews and to complete the questionnaire a second time.
These interviews will also be audiotaped.

Lelsure education and family recreation have the potential to play an important role in
strengthening family relationships. Leisure education sessions can help families to
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develop more effective communication skill a well a help them to work togeth r to
plan shared activities that are designed to meet the needs of all family members.

In order to protect participant confidentiality, the name of families and individual family
members will not be connected to the data in any way. The written manuscript of the
study will include imaginary names will be used to facilitate the readability of the study.
In addition, information obtained during the study will be reviewed only by those
individuals directly involved in conducting the study. Furthermore, infollnation gathereu
from individual family members will not be shared with other family members, or with
employees of the Family Therapy agency. All of the information collected on videotapes
and audiotapes will be stored in a locked filing cabinet and will be reviewed only by the
researchers, and at the conclusion of the study all information on the videotapes and
audiotapes will be erased.

If you have any questions about the research, your rights as participant in the study or any
research-related injury please contact: Eric D. Howes, Researcher OSU, liSA Colvin
Center, Stillwater, OK 74078, Phone: 405-744-5507, Colleen D. Hood, Research
Advisor,OSU, 108 Colvin Center, Stillwater, OK 74078, Phone: 405-744-5302, Helen
Chamberlain, Counseling Services Director, 150 I W. Commerce, Yukon Oklahoma
73085-1290, Phone: (405) 354-3927,or Sharon Bacher, IRB Executive Secretary, OSU,
203 Whitehurst, Stillwater, OK 74078, Phone: 405-744-5700

C. Voluntary Participation

I understand that participation is voluntary and that I will not be penalized if I choose not
to participate. I also understand that I am free to withdraw my consent and end my
participation in this project at any time without penalty after I notify the project director.

D. Consent

[ have read and fully understand the consent form. I sign it freely and volulltarily.
agree [0 the participation of my children. A copy has been given to me.

Date: _
Time: (a.m./p.m.)

Signature of Mother: _
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Signature of Father:

Signature of person authorized to sign for subject, if required

E. Assent

I have listened to the description of the study and I fully understand it. I agree to
participate fully and voluntarily.

Signature: _

Signature: _

Signature: _

Signature: _

Witness(es) if required _

I certify that I have personally explained all elements of this form to the subject or his/her
representative before requesting the subject or his/her representative to sign it.

Signed: _

Project director or authorized representative
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Appendix C

Questionnaires, instruments

Tbi.1eCti<m g die~y is ~bout yoW family. Read die foilowiogltalanCDtalDd dDcide fa adlc.

~. fJ1'iiQQCGl. Clia.allCale from 1 (almost Dever) to 5 (almost al",a)'l). tIR!~bodbehavior OCCIR iQ

!lltJ ,yoor family.

I=AIDlOIl never; 2=Ooce in • while; 3=SOO1eUmet; 4=Frequadly;~ IIMy1

DESCRIBE YOUR FAMILY NOW:

1. Family'memben" each OCher for help. I 2 3 .. 5
2. In JOIviq problema, the cbildreD'B SUggeatiODl are followed. I 2 3 4 S

3. We approve 0( each otber'I friends. I 2 3 .. S

4. Childreo "VC••y in Ihelr diacipine. I 2 3 .. 5
S. We like 10 do things with just our immediate famity. 1 2 3 4 S

~. DiffeJ'elJt penoDI ad _leaden in our family. 1 2 3 .. S
7. FamiZ membcn fed doeer to otbu family memben IbID to people

outai the family. 1 2 3 4 5

8. Our family cbaop ita way cI hIodlinS 1Mb. 1 2 3 .. 5

9. Family members lib to spend free time Wilb each other. 1 2 3 4 5
10. PareRC(.) and children dillCUSl punilhment IOgether. 1 2 3 .. 5

11. Family members fcd very close 10 each~. 1 2 3 .. 5
12. The childrm make the dcciaioos in our family. 1 2 3 4 5

13. When ow family gets IOgelher for activities, everybody islft8Clll 1 2 3 4 5

14. Rulet chanse in our family. 1 2 3 4 5

15. We can easily thipk d tbinp 10 do IOgetbet'8I a family. I 2 3'4 5

16. We shift bou8eboId responsibilities from pertIOO 10 penon. 1 2 3 4 5

17. Family membcn coosult other family members 00 their decisions. I 2 3 4 5

18. It is hard to identify the leadcr(s) in our family. I 2 3 4 5

19. Family togetbcmea i. very important I 2 3 4 5

20. ft is hard to tell who does "'hich household chores. I 2 3 .. 5
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Appendix D

Sample interview questions

Family Interviews
1. What is family recreation like in your family?

• How often?
• Who Participates?
• What activities do you do?
• When do you participate?

2. What are some of the challenges to family recreation for your family?

• Schedules
• Interests.
• Skill levels.
• Resources
• Lack of satisfaction

3. What are the outcomes of family recreation for your family?

• Arguing.
• Closeness.

4. Who in your family initiates or plans family recreation activities?

• Mother.
• Father
• Children
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Individual Interviews
I. What is family recreation like in your family?

• How often do you participate?
• What do you do?
• When do you participate?
• Who participates?

2. How does family recreation influence the connection between members of your
family?

• Which relationships?
• What is different?
• How do you notice the differences?

3. How does family recreation influence your family's ability to deal with change?

• Stress?
• Problems?

4. What is the process of family recreation like in your family?
• Who plans activities?
• Who carries out the plan?
• How does your family decide what to do?
• . Do you look forward to family activities?
• Do you enjoy family activities?

5. How has your participation in the leisure education sessions influenced your
experience of family recreation?

• How often do you participate now?
• What do you do?
• When do you participate?
• Who do you participate with?
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Appendix E

Leisure Education Intervention

While the content and goals of the sessions are finnly identified, specific activities may

differ based upon the needs and interests of the families. All sessions will follow the

same basic fonnat:

) . Icebreaker (Simple activity to prepare the participants for the session).

2. Goal directed activities (1-3).

3. Homework assignment.

SESSIONS

1. Communication skills

During this session, participants will be instructed in the use of reflective listening

skills, verbal and nonverbal communication, and in making appropriate requests. The

activities implemented in this session will focus on teaching these skills and will also

illustrate the importance of clearly communicating individual thoughts and feelings to

other family members

Icebreaker: Name that Emotion

Each participant in this activity will have a card with a word describing an

emotion taped to his or her back. The objective of the game is to correctly guess the

word on the card. The participants are not allowed to speak except to guess the word on

their card. Each player will assist the other players by acting out the emotion on the cards

until each person correctly identifies their word.
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Activity: Describe a Diagram

For this activity, participants will be paired with a partner. Each person will sit

back-to-back with his or her partner. One person from each partnership will be given a

simple diagram, and the other will be given a piece of paper and a pencil. The participant

with the diagram begins describing what the diagram looks like, while the other partner

begins drawing hislher perception of the given information. The participants who are

drawing are not allowed to ask any questions or make any comments. After the drawing

is completed, partners will reverse their roles with a new diagram. This time, however,

the person drawing the diagram will be allowed to interact with hisJher partner.

Following the activity, participants will be asked to discuss their experience

highlighting the importance of listening carefully to instructions, and asking appropriate

questions.

Homework: Practice listening and communication skills

(A) Communication

Activity: Deserted Island

For this activity, participants are asked to imagine that they have become stranded

on a deserted island. They are given a number of random items that have "washed up on

the beach." They are then instructed to use all of the items to make a signal to help

searchers locate their party. In order to create an effective signal, each member of the

group must be actively involved in the process of developing the signal and signaling the

airplanes. During the entire process, participants will be required to practice the
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paraphrasing skills that have been introduced in the sessions.

Homework: Continue to practice communication skills

2. Self awareness and respect for others

The second session will focus on helping family members identify their personal

interests and preferences for leisure participation. Family members will also be guided

through the process of developing an awareness of their own attitudes and values about

family recreation and leisure, and will be encouraged to discuss their beliefs and attitudes

about family leisure participation with the other members of the family. Respect for the

ideas and opinions of others that may have different communication styles and values

will also be stressed.

Icebreaker: What Kind of Person are You?

Participants are shown a list of objects and are asked to choose one item from the

list that best represents themselves. Participants will then be asked to discuss similarities

and differences between individuals.

Activity: Teen LeisureScope.

The Teen LeisureScope activity was designed to assist participants in the process

of identifying their personal:leisure interests and their motivation for leisure participation.

During the activity, the participants are shown a number of slides with representing

different types of leisure activities. Participants are then shown two slides at a time and

are asked to compare the activities and determine which activities they like better. After

each comparison, the participants are asked to determine the extent to which they prefer

the one slide over the other on a three point scale ranging from 'a little more,' to 'a lot
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more.' Once this determination is made, participants complete a worksheet which, when

completed, will identify the participant's leisure preferences and motivation for

participation in the form of a bar graph.

Homework: Participants will be asked to keep a daily record of their personal leisure

participation. This record should include the activities that they participate in and who

they participate in these activities with.

3. Family cohesion and compromise

Activities in this session will provide family members with the opportunity to

participate in activities as a family. Participants will be asked to examine their perception

of families in general, and their perceptions of their own families. The activities and

discussion during the session will emphasize the importance of working together to

strengthen family ties through joint participation in leisure activities. In addition, this

session will also focus on the importance of developing social relationships outside of the

family and balancing these relationships with family relationships. Finally, the

importance of compromise in the development and maintenance of relationships will be

emphasized. The activities that will be included in this session will also provide

participants with opportunit~s to improve and practice their communication skills.

Icebreaker: Family Sculpture

In this activity, the participant families are asked to create a 'family sculpture'

representing the functioning of their family using only their bodies. Discussion will

focus on the similarities and differences in the views of individual family members.
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Activity: Game in a bag

Each participant family will be given a paper bag filled with a number of

miscellaneous objects that could be useful in the development of a game. Participants

will be instructed to use every object in the bag to create a new game that they will have

the opportunity to play. Each family member will be required to suggest and accept one

rule, and each rule must be agreed upon by 15% of the group. After the activity,

discussion will focus on whether the groups cooperated toward the goal of creating a

common game, how decisions were made and by whom, and how much the family

members communicated with one another.

Homework: Develop another game during the week.

4. Problem solving skills

The fourth session will focus on helping family members to develop problem-solving

skills that they can use in the process of planning and implementing family activities that

can more effectively meet the needs of all family members. Participants will be

instructed to use brainstonning techniques in order to generate options or solutions to

their problems. Participants will also be guided through the process of evaluating the

requirements of a given situ~tion, identifying available resources, and predicting

outcomes. These activities will also allow participants to practice their communication

and compromise skills.

Icebreaker: Order from Chaos

Each participant will be given a handout including a list of tasks that must be

accomplished during the activity. Each task on the list must be completed, and the first
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person finished is the winner. However, participants are not allowed to complete the

tasks on their own lists, they must ask someone else to complete their tasks for them.

Additionally, the same person may complete no more than three of the tasks on any given

list.

Activity: Group Brainstorming

Families will be given several pieces of paper with scenarios on them. The families

will be given five to ten minutes to come up with a list of solutions to the problems or

situations through the brainstonning method. Participants will be encouraged to be

creative and imaginative with their responses and to come up with as many solutions as

possible. During the brainstorming phase of this activity, evaluation of the responses is

prohibited. After the brainstonning phase in complete, participants will be asked to look

at each idea and analyze whether or not it is a feasible solution or answer to the problem

situation. Finally, each participant family is to decide on the best answer or solution to

the problem, and present their solution to the entire group.

Following the activity, discussion will focus on the appropriateness of the solutions,

how each family came to a consensus and determined what was appropriate. Also, they

will be asked how the use of brainstorming helped them to come up with new ideas, how

brainstorming can be used ill; their future lives, and how evaluating alternatives helps to

make better decisions.
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Homework: Brainstorm potential family recreation activities, evaluate the requirements

for these activities and choose one activity that they would like to do as a family.

S. Coping skills and strategies

This session will begin with a discussion about the strategies that participants

currently use to deal with the stress in their leisure and in the rest of their lives. The

purpose of this discussion is to enhance the individual participants' awareness of their

personal reactions to stress in their lives. Stress management techniques and time

management skills such as cognitive restructuring and overcoming "all or nothing

thinking" will be presented and demonstrated. Emotional management techniques such

as relaxed breathing and counting meditation will also be a part of this session. Finally,

the influence that the effective implementation of these skills can have on family

functioning and the potential that leisure participation can have for reducing stress will be

emphasized.

Activity: Skills training

There are basically four ways of dealing with stressful events in our lives. Of these

four methods, only three represent effective means of stress management. The fourth,

escape or avoidance is ineffc::ctive as it only presents a temporary escape from stressors.

The three positive coping strategies include changing contexts, thoughts, and feelings.

In order to change the context, the individual must first recognize what he or she can

actually change. Once the changeable aspects of the context are identified, the individual

can take steps to change those things around them that create stress.
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The stress response is triggered by how we think about the events in our lives. Much of

the discomfort that we experience is associated with our own irrational thoughts.

Changing the way that we think about the events in our lives can serve to reduce the

discomfort that we experience as stress. This can be accomplished through positive self

talk and by changing pessimistic thinking patterns.

We can also learn to change our physiological response to stress by learning various

relaxation techniques such as deep breathing, relaxation, exercise, meditation, and

relaxing activity. This session will focus mostly on relaxed breathing and breath

counting meditation.

Homework: Practice the skills that they have learned during the following week and keep

a journal of their experiences.

6. Leisure planning skills

The final session is designed to help families to plan activities using communication

skills, self awareness, compromise, problem solving skills, and coping skills that have

been developed in previous sessions. The activities in this session will guide participant

families to use these new skills as they plan and carry out family recreation experiences

that are designed to meet tho. needs of all family members. Furthermore, the activities in

this session will help the participants to identify leisure resources in the community and

to increase their ability to use reference guides for leisure participation. All family

members will be encouraged to take an active role in the planning and preparation of

activities, and in sharing the responsibility for the success of the experience. The goal of
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this session is to help families develop the necessary leisure planning skills to use what

they have learned to improve the quality of their recreation and leisure activities.

Activity: Where's that Leisure?

Participants will be divided into two teams of approximately five people, with one

person on each tearn acting as a group secretary. The facilitator will name one

environment in which leisure may occur, and each team will then generate as many

leisure activities within each environment as possible within a two-minute time limit.

Each environment represents one round of play, and the tearn with the most activities at

the end of five rounds wins.

Activity: A Family Outing

The participant families will be asked to plan a special family activity that they

would be willing to do together during the coming week. They must determine where

they will go (including transportation), what they will do, and the cost for the activity.

As they plan the activity, they will be asked to record the name of the place that they will

go, including the telephone number of the establishment, and any other important

information (Fees, hours of operation, etc.). All members of the family must agree on the

activity and be included in the planning process. After all families have completed their

plans, they will be asked to share ~heir plan with the rest of the group.

The discussion after the completion of the activity will focus on the feasibility of the

plans, why the activities were chosen, and the similarities and differences between

individual family members.

Homework: Follow through on the plans made during the session.
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Appendix F

Leisure Education Session Schedule

Session Dates
I. Interviews September 23
2. Communication skills (I) September 30
3. Communication skills (lA) October 6
4. Self-awarenesslRespect for others (2)October 21
5. Family cohesion/compromise (3) November 11
6. Family cohesion/compromise (3A) November 22
7. Problem solving skills (4) November 17
8. Problem solving skills (4A) November 22
9. Coping Skills (5) November 25
10. Coping Skills (5A) December 2
II. Leisure planning skills (6) December 2
12. Individual interviews December 5
13. Individual interviews December 9
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(Family 3)
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(Family 2)
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