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CHAPTER I
INTRODUCT ION

The public schools of Oklahoma face a unique chal-
lenge in the years ahead. They are charged with prepar-
ing all young people for the world of work, up-grading
present workers, and re-training the large number of adults
who need new skills. The 1968 Vocational Education Amend-
ments placed emphases on the individual and not on any
particular program. Never before in history has vocational
edﬁcation faced such a challenge nor had as many funds to
enact programs that would meet the goal of a true education

for all.

The Muskogee Daily Phoenix Times-Democrat (1971),
citing a recently released Census Bureau report, stated
that thére had been "an explosive growth" in the amount of-
education attained by Americans in the past years. The
report showed that 16 per cent of young Americans have a
college degreef If this report were turned around, it
would show that 84 per cent do not have college degrees.
This is the group that must be of major concern to

vocational educators.



Between the school years of 1964-65 and 1969-70, the
number of college students mushroomed from4.6 million to
7.4 million. This has been widely published and much dis-
cussed. In the same period the number of young Americans
enrolled full time in vocational or technical training
courses above the high school level zoomed from 150,000 to
about two million., There has been very little public infor-
mation concerning this, Vocational training seems to still
be the neglected‘"stepchild" of the education industry

(Muskogee Daily Phoenix Times-Democrat, 1971).

In the Second Report of the National Advisory Council
of Vocational Education (1969), the following statement is
made:

One of the major reasons why vocational education

has not been more extensively developed in the

.public schools of the Nation is that there has

been little commitment to do so. The driving

urge to provide vocational education opportunity

has been lacking in most public schools.

This report further states that a commitment must be forth-
coming from all levels of education. This should include a
complete program starting in the elementary levels with
career orientation, to the Junior High School with career
exploration, and into the Senior High School where adequate

counseling and leadership from all levels of the admini-

stration is important for proper vocational choice.



Divita (1968), Chang (1971), and others have found
that the image of vocational education in the minds of
administrators and counselors, in many instances, has
seemed to be somewhat distorted.

The attitudes of the public, including school person-
nel, toward vocational education have been a source of con-
cern for many years. The First Annual Report of the
National Advisory Council on Vocational Education (1968)
indicates that the educational mind has been tuned to the
idea that college attendance represents the only values
in education worthy of consideration., This report further
states that this belief ha; been shared by all segments
of our society and that these attitudes must be changed.

Chang (1971) believes that many administrators have
hesitated to promote vocatienal education because of the
belief that a bias or stigma is attached to vocationmal
education and the administration's desire to avoid a
negative-status association,

Vocational education should be for all who want it

and desire it. An editorial in the“Muskagee“thenix Times-

Democrat (1971) quoting Irving Goldstein, President of
Charron-Williams Systems; Inc., statess
Society is creating a large number of educated

incompetents because of its unrealistic demands
that a student must have a four year degree,



When a student drops out of a four year college

program he has a feeling of failure and is

completely without direction. By contrast a

student pursuing a vocational education course

has a sense of immediate accomplishment, a sense

of purpose and direction.

Oklahoma has answeicd the challenge of education for
all with the Area School concept and improvement of the vo-
cational programs im the local schools. Programs must be
developed that provide the right combination of courses for
each individual student., It then becomes imperative that
students receive assistance and guidance in selecting the
program that will serve them best.

Miller (1971) states that surveys at Oklahoma State
Tech indicate that a very small percentage of the students
enrolled there have been referred to the school by counse-
lors or administrators at the students' home schools.
Vocational-technical educators must become aware of this
problem and study ways to correct it.

What are the attitudes of administrators and counse-
lors toward vocational educati@ﬁ? How do their attitudes
relate to the attitudes of the students from their schools
who attend the area schools? If as Hoyt (1970) suggests,
many administrators and counselors have negative percep-

tions toward vocational education, why do they? This study

attempted to examine some aspects of the image of vocational



education, It also sought to determine the relationship
that this image had to student characteristics of area
vocational-technical school enrollees.

" The First Annual Report of the National Advisory
Council on Vocatiomal Education contained this statement
concerning attitudes toward vocational educationg

At the very heart of our problem is a national

attitude that says vocational education is
designed for somebody else’s children. This
attitude is shared by businessmen, labor
leaders, administrators, teachers, parents, and
students. We are all guilty . . . . The atti-
tude infects the Federal governmenmt, which
invests $14 in the Natien's universities for
every 31 it invests in the Nation's vecational
education program.
The national attitudes toward vecational education, then,
are of major concern to all in our society. The relation-

ship of these attitudes to student characteristics could

be very important.
Statement of the Problenm

The National Advisory Council (1968) concluded the
first annual report by stating:

We have promoted the idea that the only goed
education is an education capped by four years
of college. This idea infects students who
make inappropriate choeices because they are
victims of a national yearning for prestige,

Administrators of area vocational-technical programs

repeatedly encounter difficulty in contacting and enrelling



students whose abilities match program offerings which are
based on employment opportunities.

Studies quoted elsewhere in this dissertation indicate
that many school administrat@rs and counselors view voca-~
tional education as appropriate only for the '"low status"
student and the one who eaénot succeed in an academic field,

The fact that these attitudes could unduly influence
students in making traimnimg and occupational choices was
the major concern in planning and developing this study,
Students who are enrolling in only academic courses could
possibly be ignoring vocational-technical education because

of such public school orientationm.
Purposes of the Study

The major purpose of the study was to determine if a
significant association existed ﬁetween administrators'
and/or counselors' attitudes toward vocational education
-ammd the general learning abilities, skill aptitudes and
attitudes toward vocational education of students from
their school who are currently attending an area vocational
school,

The secondary purposes of the study were identified
to determine:

1. If there wags a significant difference between the



attitudes toward vocational education of local school
administrators and counszlors.,

2, If there was an association hetween the attitudes to-
ward vocational education of administrators and coun-
selors serving in the same school,

3., If a significant association exists between the indi-
vidual student's dogmatism score and his attitude
toward vocational education,

4, If a significant student attitude toward vocational
education change cccurred after one semester of en-
rollment at an area vocatiomal-techmnical school and

if this change might be asseciated with his score on
the dogmatism scale if such a change did occur.

Assumptions

A major assumption underlying this study was that the
attitudes of the administrators, counselors, and students
toward vocational education could be adequately measured
with the ATVE Scale,

A secondary assumption was that the measured relation-
ships in the study were true measures of the relationships
that do exist,

Minor assumptions were these:

1., The responses obtained through the use of the ATVE
Scale and the Dogmatism Scale were true and honest re-
sponses of the individuals involved,

2, Counselors offered honest opinions of their own and

did not attempt to give the opinions that they believed

their administrators heild,



Limitations of the Study

The investigator realized that a major limitation of
the study was that it considered only one area school in
Oklahoma. The study can then be valid only for this area,
and fgg-this group of students, however, if the results
sgem ;igpificant"enough;thc study can be replicated in
other areas.

Another limitation of the study was that it was for
only one group of studentrftﬁo;?;that enrolled:for the
:i:st tiﬁe'at the Canadian Valle§ Area Vocational-Techhical

School in the fall of 1971,_
Definition of Terms

Area VoeationalaTechnical Schoolt These are central- .

ized vocational-technical schools which provide vocatiomnal
egucation opportunitiesvfer‘éfudénts from several surround-
ing high school districts which cannot, for financial
reasons or lack of sufficient enrollment, afford to offer
large numbers of vocational programs in their own indivi-
dual schools. Students, generally, are transported by bus
to the "area vocational-technical school" for one-half day
of instruction in vocational and related subjects and re-

turned to the home school for the remaining half-day of



instruction in general education subjects and for other

home school activities.

Independent School Districtsz Self-governing school
districts offering a complete program of educatiop from
grades 1 through 12, These districts may offer some voca-
tional programs in their own schools.

Home School: The school in which the area sfudent is

regularly enrolled. Credits at the area school will be
credited at the home school toward secondary school gradu-
ation. In Oklahoma the student who attends the area school

is carried as a full-time student at the home school.

Attitudes Toward Vocational Education: As referred to

in this study, attitudes are the concepts or ideas of the
individuals surveyed toward vocational education as meas-
ured by the ATVE Scale (see Appendix A). Also, for the
purposes of this study, the terms positive and less posi-
tive should be considered synonymous with favorable aﬁd
less favorable; and ATVE scores and attitudes toward
vocational education are synonymous,

Administrator: The chief school officer of the school

system, For the purposes of this study, this individual
was the school superintendent in most instances. However,

in instances where the superintendent was over a number of
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schools, the principal was selected as the chief admini;
‘strative officer for that high school.

Counselor: For purposes of this study, it was recog-
pizcd that many small districts in Oklahoma do not have
counselors; oftem the piincipal of the school acts as the
counselor., Inclusively used in this study, the term refers
to the individual who, regardless of title, is serving in
the capacity of counselor.

Attitude Change: 1In this investigation, the term was

used to refer to any change in an individual's attitude
toward vocational education as measured by the ATVE Scale,

Open Mindedness: This refers to an individual who is

flexible in his ideas concerning new situations. New infor-
mation and ideas are accepted readily if they have merit,

Closed Mindedness: This refers to an individual who

is not flexible in his ideas concerning new situations. He
tends to have frozen concepts, beliefg and attitudes,

Authority Figure: This refers to the position that

one occupies, the expertise that he has, or the emotiornal
ties that he has with others that cause him to have an
influence on the attitudes and actions of others.

- Dogmatism Scale:s The Dogmatism Scale refers to the

instrument developed by Rokeach (1960) for the purpose of
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attempting to measure open mindedness and closed minded-

ness. Form E was used in this study.

_ATVE Scale (Attitude Toward Vocational Education): A
scale developed at the University of Nebraska to measure
an individual's attitude toward vocational education. The
scale was based on Osgood and Tannenmbaum's reference ( see
Aprendix A),

gézg_zgggl(Gentral Aptitude fest*Battary): A series
of tests developed by the United States Employment Service
to test aptitude for a wide range of occupations.

GLA (General Learning Ability): The ability to '"catch
on" or understand instruction and underlying principles;
the ability to reason and make judgments. This is closely
related to doing well in school.

Occupational Pattern: Various occupations require

minimum scores in the various areas tested. If a student
meets the minimum scores for an occupation, he has

"passed the pattern" for that occupation.



CHAPTER II
REVIEW OF LITERATURE

This chapter contains a review of literature relative
to attitudes, the authority figure and the effects of the
authority figure on attitudes, the image of vocational-
technical education and the results of some studies of
Oklahoma Area Vocational-Technical Schools. The area
under study lends jtself to the following organizatiom for
rtvicw‘purposGSz (1) Introduction, (2) Attitudes, Attitude
Change, and the Authority Figure Influence, (3) Openness of
Personality, (4) The Image of Vocational-thhniéal Educa-
tion, (5) Studies Concerning Area Vbcational-re;hniéél

School Students in Oklahoma, and (6) Summary.
Introduction

This study involves the attitudes of administrators
and counselors, or persons serving as caqn;clorszvtoyard
vocational education and the possible relationship of these
attitudes to the attitudes, mental abilities, and skill

aptitudes of area schoel students.

12
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In 1968 legislatien in the form of Public Law 90-576
(Amendments to the Vocational Education Act of 1968)
implied the need for more vocational training of our youth.
Title I, Part D, of this Act states:

The Congress finds that it is necessary to reduce
the continuing seriously high level of youth un-
employment by developing means for giving the same
kind of attention as is now given to the college
prcparation needs of those young persons who go

on to college, to the job preparation needs 9{,tb'
two out of three young persens whe end their edu-
‘cation at or before completion of the secondary
level, too many of whem face long and bitter
months of job humting or marginal work after lcav-
ing school. The purposes of this part, thcrcforc,
are to stimulate, through finmancial support, new
ways to create a bridge between scheol and earn-
ing a 1iving for yeumg peeple whe are still im
school, who have left school either by gradu-
atien or by dropping out, or who are in post
secondary programs of vocational preparatiom, and
to promote cooperation between public cducation
and manpower agencies.

This legislation clearly showa:that‘Congreéé_hqs re-
sponded to'the'"crying" need‘fmi more vocationa%:education
for secondary students in the pﬁbiid échools ané_students
who drbpped out‘befofé dampleting théir secondary education.

| One of the major problems facing the planng;s qf
public vocational education has been how to reaéh‘ali of
those students who need vocational training. 'TEe "o51ld
image" of vocational education--that it is only for the weak
academic and/or problem student--has hung like ; dark cleud

over the bright hope and desire of all who need and can
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profit from it., Arnold (1969) states:

Recent congressional action has been a cata-

lyst not only for reviewing and restructur-

ing the priorities and goals for vocational

and technical education, but has also ex-

hibited both implied and stated coemcerns for

" developing the leadership required for

attainment of those goals.

Who ié responsible foiwthis "oId“imige"? How can it be
chamged? Is this image now chamging? These and other
questions need to be answered if vocational education is to

truly "bridge a gap betweem schoel and earning'auliving"

for our youth today,

Attitudes, Attitude Change, and the

Authority Figure Influence

The investigater felt that a rather complete review of
literature comcermimng attitudes, attitude change, and the

autherity figure influence was germane to this study.

As considered in this study, autherity figures are
those persons who are in a position and who have the capa-
city to influence and comtrol the attitudes and beliefs of
others. Zaleznik (1964) declares:

Sources of authority come from the pesitien

ere occupies and the emoetiemal ties that are

established between the figure and the ene he

has autherity ever , . . to be teld eor advised

what to de er thimk by anether persem is quite

differemt frem discevering er learming what: te
de or think by emeis self.
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It must be realized, thercfore; that ne ONE@ DPEISOR O
greups ef persons can completely change the attitudes of
another; however; fhiy can have a marked influence on a
change or the development of an aftitude or attitudes.

This ;fuaywéought to determine the relatienships be-
tween the attitudes of administrators and counsélors, or
persons sérviﬁg as counselors, teward vecatienal edﬁéation
and théf of the students under their guidance aéd contrel.
School ties are oftem emotiomnal ties that can piqy an im-
pertant part in the theughts, feelings, and beliefs éf
students. It is recognized that these ties would peibaps
be cleser betweem the teacher and the student tqén betweén
the admimistrater er counselor and the student,@howe%er,
the administrator and counseler eccupy importan{ pesitiens
with regards te vccationai'géucatien and the student,

The first autherity figure fer yeung peeple is, ef
course, their paremts; and this influence cmntiéues te be
an important ome “in the developing eof attitudesiéf yéuth.
Hewever, very early in the yeung persen's 1ife,ésch9§1 per-
soennel coeme on the sceme as autherity figures tﬁét alse
influence attitudes. |

There are séveral ways that cam be used toiéetefmine
attitudes. The twe most cemmen metheds are theiinteéview

and the questiennaire. A cembimatien ef the twqfwili eften
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preduce better results than either eme alene.

One of the majer preblems emceuntered with attitude
' measurement is the vaiidity of the survey. The value eof
the scere, and thus the measure eof attitude, is dependent
upen the cooperatiem ef the persen respending. It is impes-
sible to determime if the subject is henestly expressing his
beliefs or if his actual behavier cemferms te his reéponses,
- According te Nell (1967):

e « » the measurement of attitudes is carried

oeut by self-repert measures, One methed is te

present te the subject a list of statements

expressing attitudes varyimg widely frem very

faverable te very umfaverable.

This, and other metheds, all depend uper the henesty eof the
respense by the individuals being surveyed.

There are mxny differemt definitiens ef attitudg§,
hewever, all ef them are of a similar mature. Remners
(1959) indicates that:

Attitudes may be defined as an affectively tened

idea or greup of ideas predispesing the erganism

te .actien with reference te specific attitude

ebjects. . v . Attitudes are theeretically a .

. .. cempenent of all behavier, evert eor cevert, . . .
A child will acquire attitudes like these eof his
friends, and the ether primary greups with which

he is associated . . . in general the cleser the

relatiemship between an individual and ethers,

the greater will be the petemncy ef such rela-

tienships in the fermatiem ef attitudes.

The implicatiens fer the public scheels are clear.

Scheels, er imdividuals withim the scheel, cammet hepe te
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change students' attitudes teward educatien by simply asking
them te change their attitudes. There must be a definite
connitment en the part eof all scheol persennel te develep a
climate that is faverable teward change.

This study seught te determine the relatiemship be-
tween the attitudes of adwinistraters and ceunselers teward
vocational educatien and that eof the students under their
guidance and centrol.

Heyt (1970) believes that administraters, ceunselers,
teachers, and ethers must indicate clearly that vecatienal
educatien is an impertant amd valuable part ef educatien.

The First Annual Repert ef the Natiomal Advis@ry4
Ceuncil em Vecatiemal Educatien (1969) states:

Each city im the ceumtry succeeds every year

with seme of its studemts;, im even the mest

depressed parts ef the city. Why is success

met umiversal? Why is the failure rate so

high? . . . At the very heart ef eur preblem

is a matienal attitude that says that veca-

tienal educatien is designed fer semebedy else's

‘children. This attitude is shared by business-

men, laber leaders, admimistraters; teachers,

parents, and students. . . . The attitude must

change,

Jahoda (1966) believes that one of the prebiems faced
in getting a clear picture of true attitudes is that there
is a wide range of relatienships between the attitudes and

behaviers of a persen. Studies cited elsewhere in this

dissertation indicate that this is a preblem in surveying
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attitudes teward vecatienal educatien.

Chang (1971) feund that seme scheel persennel shewed

a pesitive attitude teward vecatiemal educatiem, but

[
further imvestigatien revealed that the pesitive attitude
applied enly te the '"lew status® student. This has been a
majer céncein.ef vecatiemal educaters fer mamy years.

The school administrator and school counselor are
"authority figures"” who may have some influence om changing
the attitudes of students-and assisting them in developing
new values., According-to Zaleznik (1964):

Values are ideas in the minds of men im that

they specify how people should behave. Values

..also attach.degrees of goodness to activities
s e il some societies mimistry amd the- pro-
fesgions are valued more highly than the busi-

ness or trades activities. . . .

That this ma§ be true im our society is supported by the
First Annual Report of the Nationmal Advisory Council on
Vocational Education (1968) which contains the foilowiﬁg
statement:

We have promoted the idea that the only

good ‘edication is am education capped by

four years of college, This idea trans-

mitted by ocur. values, our aspirations and

cur silewt support, is smobbish, undemo-

cratic and a revelation of why schools fail

so many students,

Other statements in the report indicate that the

Council believes that the Federal government should take

the lead in bringing about a change in this national
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attitude and that much of the change would need to come
through the school systtms; Changés were recommended for
secondary and elementary curriculums,

The shaping of attitudes of students is the responsi-
bility of many;pcoprc. TQQ administrators and counselors
must certainly play a vital role in*fhisL  H9yt (1970)
belieées "The échool has a right to expect that the coun-
selor will be‘vitalTy interésted in the welfare of every
student in;fhcgéchmola“ He further believes thét scfool
counselors and5administrafsrs should become famiiiar with
f’thedbiﬁédAaspécts of vocatienal edﬁdétion, They must be
aware that a high percentage‘ofgtheir students will hot
obtain baccalaureate degrees. The bright studegt‘who is
not interested in further academic work should ég_given an
’oﬁpbrtﬁnify.fé develop a skill fhét'he can use Eﬁrléatis-
factory jﬁh enfry,

Many vocational educators are aware that far too many
of our secondary school students are receiving ihadeduate

training. Venn (1967) says:
< s

" At the present time only one student in ten
leaving the educational system without a
bachelor's degree has some specific occupa-
tional preparation. This is%nly a small
fraction of thg real student potential for
occupational preparatiom within the educa-
tional system,

This has become a strong indictment against the
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educational system today:” "Why can't Johnny read?" has now
become "Why can't Johnny get a job?", This is a definite
challenge to vocational and non-vocational educators.

Venn (1967) further states:

- Educational doctrine declares that the schools

must be responsive to the full range of student

interest, aptitudes, and abilities, but often

in practice all but the gifted and retarded are

herded. through the general academic curriculum

+ e e Vocational schools are likely to be

labeled ""of lower quality,” partly because of

a perverted definition of quality.

Counseling and guidance are important aspects to all
phases of educatien. However, the First Report éf the
Advisory Council to the Oklahoma State Board of y@oational
Education (1969) has the following statement:

There are only four hundred and ten high school

counselors in the secondary schools of Oklahoma

and over. fifty percent of the secondary schools

have no counseling at all,

The report further indicated that the Council believed
that high school youth needed help in choosing occupations
and training to prepare for these occupations and that
counselors could provide. assistamce in these areas,

Pritchard (1970), Zaleznik (1964), and others have in-
dicated that attitude development and change is a complex
procedure and that school authority figures cannot, in many

instances effect great changes; however, they do play an

important part in the shaping of studemts®' attitudes., A
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conmplete change of attitude will not come about in a short
time because of authority figure influence or for any other
reason., Career education programs must be developed early
in a student's life. Many teachers, counselors, and admini-
vstrators are ready to do so if théy had the knowledge,
teaching materials, and finances to carry out such a pro-
gram, Mitchell (1971) states:

Most elementary teachers and school administra-

tors would be willing to become better informed

about career orientation if the opportunity

was available . . . most school administrators

would be willing to cooperate with elementary

teachers in planning more effective career

orientation. . . . Career orientation activi-

ties conducted in the elementary schools would

strengthen vocational technical and practical

arts programs at the secondary level.
This study, as well as others, indicates that one of the
primary reasons that vocational education does not have a
better image in our schools is because of lack of know-
ledge concerning these programs, The commitment to better

inform the public concerning vocational-technical education

must become a true and dedicated commitment.
Openness of Personality

In any investigation concerning attitude formation and
attitude change, the openness or closedness of personality

must be considered.
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This investigation presumed that most, if not all, of
the students enrolling in the area vocational-technical
school had been "exposed" to §on¢ image of vocational edu-
cation; It seemed worthwhile to determine if there was a
difference in attitude toward vocational education between
the students scoring high on the dogmatism scale and those
scoring low on the scale.

It has been pointed out by Newsome, Gentry, and
Stephans 61965) that the closed minded individual ié in-
fluenced very little by others in his attitudes or épini-
ons, wheieas, the open minded person is more flexible and
tends to be more easily imnfluenced by others. vPritgparqé
(1970) stafesx

In an educational setting the closed personality

will not readily accept the various stimuli that

may be presented through classroom experiences,:

In considering the many things that influence attitude
formation and change, it is necessary to realize that sfu-
dehts db relate to many differemt groups. Parents, peer
groups, teachers; and administrators all play a vital role
in attitude formation and change,

The degree to which attitudes of students can ﬁe
affected may well depend upon the tendency of the séadénts

to open or closed mindedness. Rokeach (1960) declares:

Also, the more open the belief system, the more
should the person be governed in his actions by
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internal self-actualizing forces and the irra-

tional inner forces.
The open minded person, therefore, is able to accept, ana-
lyze and synthesize information that he receives. This
individual should, therefore, be more able to accept the
"changing image* of vocational education if, in fact, this‘
change is occurring,

This study would be incomplete without an extensive

look at the image of vocational education,
‘The Image of Vocational Education

The image of vocational education, as perceived by the
administrator and counselor in our public schools, has often
been a negative one; particularly as applied to the student
who is able to do academic work well., Too often it has
been assumed that vocational'education should be only for
the student who cannot perform academic work well, Hojt
(1970) states that vocational educators must be aware 6f
the reasons for this imagé and study ways that the image
‘can be made positive. He lists several negative percep-
tions toward vocatiomal educatiom as perceived by high#
school counselors:

1. The first negative perception is one‘of

vocational-technical educators trying to
turn out skilled technicians, and craftsmen

at the secondary level, This is contrary

to what they have learned about vocational
maturation.,
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2, Vocational-technical education does not
offer the student sufficient variety of
choices.

3. Vocational-technical educators do not wish
to provide for '"all students," but want to
select their students. '

4, Vocational—techﬁical educators‘see their

- programs as separate from '"regulaxr" school,
that is, they set themselves apart.

It is not difficult for a vocational eduéator to answer
all of these negative perceptions. No vocational educator
expects to turn out skilled craftsmen at the secondary
Ievel; They do expect to give students joéjentFy skills so
that they can become a useful part of society if they
decide not to take further traiﬁing or eduéat%o? (Hoyt,
1970).

In the past it has been true that vocétional-technical
education did not offer the student sufficient choice of
occupations. Because of lack of finances and low student
enrollment, most schools were greatly limigeq §§ to the
number of vocational programs that they cogldbqffer° The
aréa school concept of Oklahoma, and similér other coopera-
tive concepts in other states, is a giant stride toward
solving this problem.

Vocational educators do want to provide training for

all who want it, but they do resist being used as a "dump-

ing ground" for the poor academic student, the problem
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student, and other failures in the school system.

Vocational educators do want to be a part of the
"regular" school program, in most instances, and it is the
location of the facilities, as planned by the admini-
strators, that often keeps them from being considered a
regular part of the school system,

Vocational educators are committed to "providihg train-
ing for all who want it and can benefit from it." There are
fewer and fewer occupations in which the academic failure
can become a success. This problem cannot be solved by
willing it to go away. It must become a mutual pro?lem for
administrators, counselors,:academic teachers;, and Qcca-
tional teachers. The common school in transition i§ faced
with the cold; hard reality of factsy (a) some stuégptsvdo
not stay in school through high school graduation, (b) more
than half of those who are gradunated attempt to enter thé
labor force immediately, (¢) a large percentage of fhoseA
who continue their education have occupational goals thag
can be satisfied in one or two years of additional study
(Hoyt, 1970).

Previous studies have indicated that vocationa% educa-
tion programs have a low status with the administraéprs_gnd
school counselors in many scﬁools; Divita (1968), {n a

West Virginia study, found that vocational educatiom had a
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"low status" in many schools in West Virginia, Many of the
administrators, principals, counselors, teachers, and stu-
dents felt that vocational education was for the low in-
telligence student from "low status” families. He conclu-
ded that the improvement of existing programs and the
educating of the pubiic about vocational education would do
much to remove the "low status" image of vocational
education.

Divita (1968) further concluded that the succe§s of
vocational education programs in public schools 1arg§1y de-
pended upon the degree to which school administrators en-
couraged and supported such a program. ' This has rather
serious implications in-light of his findings that a high
‘percentage of -administrators-and counselors had a rather
negative perception of vocational education,

A similar 'study in Magsachusetts (1969) found that
junior high school staff members did not believe that voca-
tional education was for the scholastically able studenté
and that occupations for which vocational students were
trained were not as prestigious as other employment altern-
atives. This study revealed that staff members had a posi-
“tive fealing for vocational education for ‘the "right kindﬁ
of student-<the *right kind" of student being the scho-

lastically unable student. This type of thinking has
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encouraged many of our youth to take college preparatory
courses when they had no desire to attend college. Many
enroll in college and drop out during the first year.

Harris (1971) tells of an interview with her school
counselor when she was a junior in high school, The
counselor made the following statement:

I can't imagine it! How could an "A" gtudent

get involved in a vocational program? Now

really, Lynn, what does Diversified Coopera-

tive Training have to offer a studemt like you?

Similar views have been all too common in high schools
in Oklahoma and irn other states as well, Counselots and
adminigtrators, all too commonly, have been under the‘dis-
conception that vocational programs should serve as '"dump-
ing grounds" for the poor academic student or the problem
student. The author must concede a bias by feeling that
vocational programs can help this type of student moré_than
the academic program can, but vocational programs are also
valuable for the better academic student as well., Keller
(1965) states:

The only pupils whom the vocationmal high school

can admit are those who apply. Those who

apply are the ones who have earnestly, sin-

cerely, and wisely determined that they want

such training as is given in a vocational

school, plus those who are told by counselors

that they canmnot and will not succeed in an

academic high school (the slow, the reluctant,

the delinquent, the nondescript). That the
unfortunate, rejected pupils should be
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sacrificed to this practice is indefensible.

That this same practice should be uged by many to label
vocational education as being only for the 'low status" or
"low academic" student is also indefensible, Too often ad-
~ministrators, counselors, and other school personnel never
consider vocational education as being "suitable" for the
student who can achieve in academic work (Keller,; 1965).

Miller (1971) says that surveys taken at Oklahoma State
Tech show that a very small percentage of the students en~
rolled there were referred to the school by the high school
counselor or school administrator., He believes that this
is a situation that needs to be corrected.

Spengler (1970) studied the attitudes of school board
members toward occupational education in the state of New
York, He found a significant difference in the attitudes
of school board members toward occupational education and
‘states:

It appeared that the measurement was a dif-

ference of degree of positive attitude rather

than .a.difference in .attitude toward occupa-

tional education and attitude toward other

programs. It was apparent that school board

members from urban school districts had a

more positive attitude toward occupational

education than school board members from city

or rural school distriets.

He believes that similar studies should be conducted involv-

ing chief school officers, guidance counselors, industrial
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personnel, and others,

Chang (1971) found that teachers from middle-class
schools believed in high curricular emphasis programs with
a rather small emphasis placed on skill training. He also
found that teachers from lower-class schools believed that
"their schools should place a higher emphasis on skill
training} He states: |

It was evident from the study that the

teachers believed that skill training was

for the "low status" children with academic

training the primary aim for the "higher

status'" children. Steps must be taken by

school personnel to eliminate such

discrepancies,

Vocatioﬁal educators realize that vocatiemal training
is important to a high percentage of students enrolled in
secondary schools. This realization must be transmitted to
administrators, counselors, and other teachers in the
pubiic school systems,

The "low status" image of vocational education, in
many schools,; serves as a barrier to the student who can
achieve in academic work, but who has a definite desire to
pursue a 6areer in vocational educatiom. Most secondary
school students place a high value on "status,"

KlaurenS'(197O) reports that closer cooperation is

needed between vocational teachers, counselors, and public

school administrators. She statess
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Counselor-education programs should include

directed work exploration experiences in order

that counselors are knowledgable of occupations,

work environments, and the psycho-social

dimensions of work.,

Other studies support this belief that much of the
negative image that counselors have toward vocational educa-
tion is produced by the lack of knowledge of vocational
education and the opportunities that it affords. Often it
is not a negative image that vocational education has, but
a "no'" image, Attitudes and images are not formed concern-
ing things of which one has no knowledge. This has too
often been the case with vocational education in our secon-

dary schools,

A recent editorial inm the Tulsa Sunday World (1971)

was titled, "New Priorityin Education." The article:
quoted Sidney P. Marland, Jr., the U. S. Commissioner of
Education, who stated:

Vocational training has become the No. 1 pri-

ority in education because of the increasing

tight labor market for college graduates, par-

ticularly those in the Liberal Arts.

It is good news for vocational educators that the U. &
Commissioner of Education has given top priority to voca-
tional education. However, this same editorial stated:

Educationists say despite the opportunities for

vocationally trained students, there is still

considerable prejudice against such training.
The Council on Vocational Education states:
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tat the very heart of our problem is a national
attitude that says vocational education is for
somebody else's children. We have promoted the
.idea that the only good education is an educa-
tion capped by four years of college.'

This‘ishthc type of thinking that must be changed., All
young people, as well as old, desire prestige and are
hesitant to enroll in a type of training that has a "low
stéfus" image.v

Shﬁifz (1@71}; in an Oklahoma study concerning the
image of vocational education, foﬁnd that in general most
people ih the study area had a generally favoraﬁlewattitude
toward vocational education, He furfher found Ehat»the re-
spondents to the study were in agreement that the quality
of vocational education programs in Oklahoma waé good. The
main area of concern, however, was that a 1arge;percentage
of the public was not‘knewiedgea%%e"énough*cmncerning the
‘adequacy of vocational education offerings avaifabie to
studenté;“ He states:

The investigator has concluded that, in general,

the public interviewed was uninformed about

vocational education; however, their overall

perception toward these programs would appear

to be favorable,
Thié, perhaps, is one of the major problems facing voca-
tional educatorﬁ’today; The public generally likes what

they know about vocational education, but they do not know

as much as they should., A major task, then, is to educate
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the public concerning vocational education,

Is this negative image of vocational education chang-
ing? Shilt (1970) believes that it is. He states that the
Vocational Education Amendments of 1968 are having a very
positive effect in changing the image of vocational educa-
tion. Some of the major changes that he lists that seen
germane to this study are thése:

1. There is a general awakening on the part of B
school superintendents and principals which
‘recognize the potential of vocational educa-
~tion as an education process. '

"2, One of the most significant factors in the
changing image of vocational education can
.be found in the type and amount of research
. being conducted in this field.

" 3. Guidance and counseling are taking on new
and added responsibilities as vocational
education moves toward serving more people
at all levels and at all stages of develop-
ment. :

Robert Berg (1971) in an article headed "College Turnms
Out Plumbers, Mechanics," wrote of Ferris State College and
the move toward vocational education in that coliﬁget

Only 30 per cent of the 9,200 students attend-
ing classes at Ferris State this Fall are
going for a bachelor's degree., The remainder
are working on one or two-year certificates in
various courses, . . . The entire student
body is working in such fields of study as
welding, automotive body repair, dental ‘
hygiene, or other vocational-technical skills.

~ This, as well as other similar articles, indicates that

colleges are thinking of training to provide vocatiomal-
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technical training to those students who desire it. This

is an encouraging-picture.
Oklahoma Area Vecational-Technical Studies

Students who attend area vocational-technical schools
do change in several ways. This was supported by Norris
(1968) in a study of Southern Oklahoma area school students.
He reports that:

Students who attend area schools participate

in fewer extracurricular activities. . . .

They show a marked improvement in social be-

havior at their home schools.,

If these changes are apparent; then it is believed that
other changes might occur; specifically, changes in the
attitudes of students toward vocational education and the
world of work. Vocational students need to take p;ide in
what they are doing and not be "ashamed” of the plans that
they have for the future, They, as much or more than any-
one else, can help improve the image of vocational education,

Some studies have indicated that administrators, prin-
cipals, and counselors are becoming more aware of voca-
tional-technical education; They do need more knqwlgdge of
vocational education., Cronkite (1971) declares:

The Attitude Toward Vocationmal Education score

of administrators could be influenced by voca-

tional education courses for administrators and

by improved sources of information for admini-
strators.
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This, then, must become top ﬁfiority for vocational educa-
torQ; It Admiﬁistrators, counselors, and principals desire
more information about vocatiomal education, then voca-
tional educators must be prepared to provide it,

Does the attitude of administrators affect the area
school student in any way? This investigator presumes that
it does, This'belief is supported by Cronkite (1971)tho

| gays?i |

The administrators’ attitude toward vocational

education claimed only 4.95 percent of the

variation in the number of students who

attended the vocational-technical school, but
this may be more important than it appears.

Summary

Large amounts of money are being spent on inépigging
ahd expanding vocational programs: One 6f the major prob-
lems that is being discovered is in reaching the=§tudcnts
that should be reached; The Natiénal attitude toward voca-
tional education needs to be changed.

Pritchard (1970) believes that authority figures do
influence attitude and attitude change and that there is
always aAchange agent present when attitudes change.

Studies'by“Chang'(1971), Divita (1968), and ;thers
cited in this study indicate that vocational education has

a relatively low image in many of our public schools today.

i
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Many school personnel still consider vocational education
as "low status' training.

Shilt (1970) believes the image of vocational educa-
tion is improving and cites recently enacted Federal
legislation to support his belief. In'ah Oklahoma study
by Shultz (1971), individuals from five selected éccupi-
tional categories generally had a positive image of voca-
tional education, however, they were not knowledgeable
concerning many aspects of vocational education,

Marland (1971) has stated that career education has
become the number bnewprierity for-the U; S. Office of Edu-
cation; He further stated that vocational educatorstmust
take the lead in promoting career education.

The area school concept in Oklahoma is a giant step
toward providing vocational education to all who need it,
want it, and can profit from it. School personnel;, parents,
and the public in general need more knowledge about voca-
tional education in the arsa vocational-technical school,

From the literature surveyed, it would seenm apparﬁﬁt
that attitudes held by school officials and students may
originate and develop from a variety of sources, inqan}ng
peers, educatiomal attainment, information secured about
the problem, the political and social climates, as well as

many others.
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It seems appropriate to close this summary with a
statement contained-in the Third Report of the National
Advisory Council on Vocational Education:

The primary reason this nation has not yet
established a society in which there is equal
opportunity to learn and work is that it has
not yet tried . ., . What America needs most is
a commitment to fulfill its most basic ideal,
This nation was founded on a belief in the in-
herent worth of every individual. The fulfill-
ment of individual potential is the country's
historic mandate.



CMAPTER TII -
ceer - DESTIGNAND METHODOLOGY

This chapter describes the population used for the
study, the design of the study, and an explanation of the
instruments used in measu?ﬁﬂgmétfitudes and open and closed
mindedncss; A discussion of the hypbtheses tested and the
statistical prbcedures used in testing the hypotheses is
also found in this chapter, |

The main purpbse of this study was to determine if‘sig-
nificant association existed between administrators' and/or
counselors’ attitudes toward vbcatimnal education and the
General Learning Abilities, Skill Aptitudes and Attitudes
Toward Vocational Education bf students from their school
who are currently attending an area vocational-technical

school.
Population

All of the participating schools in the Canadian Valley
Area Vocational-Technical School District were used in the

study with the exception of El Reno and Chickasha, El1 Reno

27
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and Chickasha were not used because the Canadién Valley
Area School's two centers are located in these two cities.
Ten schools were used in the study--Amber-Pocasset, Alex,
Tuttle, Minco, Union City, Mustang, Calumet, Yukon, Pied-
mont, and Bethany,

All administrators and counselors of the participating
schools were surveyed as to their attitudes toward voca-
tional education (as measured by the ATVE Scale).

All students enrolled at the Area School for the first
time were surveyed as to their attitudes toward vocational
education (as measured by the ATVE Scale), their tendency
to be open or closed minded (as measured by Rokeach's Scale,
Form E), their general learning abilities, and their skill
aptitudes (as measured by the GATB). The students were
given the ATVE Scale at the start of the semester and agéin

at the close of the semester.
Degign

The design for this study was based on the premise
that theres are measurable differences in the attitudes of
administrators and counselors. It was further surmised
that there are measurable differences in attitudes, general
learning abilities, and skills aptitudes between students

enrolled in the Canadian Valley Area Vocational-Technical
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School; Van Dalen (1966) states:
Before much progress can be made in solving prob-
lems, men must possess descriptions of the pheno-
mena with which they work, Early developments in
educational research, therefore, as in other
disciplines, have been concerned with making
accurate assessments of the incidence, distribu-
tion, and relationships of phenomena in the field.
This, then, has formed the basis for descriptive research.
Van Dalen (1966) further states that descriptive research
may be placed in three selected categories:
1. Survey studies
2, Interrelationship studies
3. Developmental studies
This study considered relationships that exist between the

measured phenomena; it can then be considered a descriptive

study of the interrelationship category.
Instruments Used

The investigator used two instruments in this
study., Omne was an attitude toward vocational education
scale developed at the University of Nebraska. This scale
was developed by a research team, led by Mr. John Engler.
Sixty-seven items were constructed and given summated
ratings and then submitted to a panel of experts in the
fields of test construction and vocational education to be

analyzed for statements of ambiguity, double meaning, and
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factual rather than attitudinal content. After revision the
test was given to a pilot group; all of whom were admini-
strators or were involved in administrative courses. Ana-
lyécé of the data from the pilot group revealed that 36 of
the items discriminated for attitudes toward vocationmal
education at the .01 level and that ten additional itqﬁs
digscriminated at the .05 level (see Appendix A).

The second instrument used was the Rokeach Dogmatism
Scale, Form E (see Appendix B). In addition to these qu
instruments, information that had previously been recorded
for the students' achievements in General Learning Abiiity
and Skills Aptitudes as measured by the GATB (see Appendix
C) was used in the study.

The ATVE test was administered to all administrators,
counselors, and students selected for the study in Septem-
ber and October of 1971, The scaie was also again admini-
stered to the students in January of 1972, The Rokeacb
Dogmatism Scale was administered to the students at the same
time that the first ATVE test was given,

Rokeach (1960) indicates that '"the Dogmatism Scale is
a measure of the degree to which a person's total mind is
an open or closed one."” He baelieves that those who score
high on this scale differ congistently from the ones wﬁo

score low in the formation of new belief systems. A plus
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four was added to students' scores on each questionm to
eliminate minuses., The minimum possible score was 40 and

the possible maximum was 280,
Hypotheses Tested

1., There is no significant difference between admini-
strators as a group and counselors as a group in terms 6f
attitudes held toward vocational education.

2, There is no significant difference between attitudes
held by counselors as individuals and that of their chief
school officers (administrators) as individuals in term§ of
attitudes held toward vocational education.

3. There is no significant difference in the attitudes
of students from schools where adminigtrators had a more
positive attitude toward vocational education and those
from schools where the administrator had a less positive
attitude toward vocatiomal education.

4, There is no significant difference in the attitgdes
of students from schools where counselors had a more posi-
tive attitude toward vocatiomal education and those from
schools whefe the counselors had a less positive attitude
toward vocational education.,

5, There is no significant difference in the general

learning abilities of students from schools where the
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administrator had a less positive attitude toward voca-
tional education and those from schools where the admini-
strator had a more positive attitude toward vocational
education,

6. There is no significant difference in the general
learning abilities of students from schools where the
counselors had a less positive attitude toward vocational
education and those from schools where the counselors had
a more positive attitude toward vocational education,

7. There is no significant difference in the genefal
skills aptitudes of students from schools where the adm{pi-
strator had a less positive attitude toward vocational edu-
cation and those from schools where the administrator had a
more positive attitude toward vocational education. .

8, There is no significant difference in the generél
skills aptitudes of students from schools where the counse-
lors had a less positive attitude toward vocational educa-
tion and those from schools where the counselors had a more
positive attitude toward vocational education.

9, There is no significant difference in the attitu-
des of beginning area school students, toward vocational
education because of their measured tendency for open or

closed mindedness.,
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10; There is no significant change in students' atti-
tudes toward vocational education after one semester of
attendance at-the Area Vocational-Technical School.

11, There is no significant difference in the change
of attitude of students toward vocational education between
students scoring above the mean on the Rokeach Dogmatism
Scale and éhoso scoring below the mean on the Scale.

Data secured in this study were considered suitable for
analyzing by use of non-parametric statistical tests.
Popham (1967) states:

A non-parametric technique which may be used to

test the difference between the distribution of

one sample and some other hypothetical or known

distribution is the chi-square test. This test

can. be used with data measured on nominal or

stronger scales . . . then the chi-square test

. will yield a numerical value large enough to

be interpreted as statistically significant.

Several of the hypotheses tested in this study were
suitable for anmalyzing by use of this technique. Hypo-
theses numbers 3, 4, 5, 6, 7, 8, 9, and 11 were all tested

by use of the chi-gquare technique. The basic computation

equation uéedf(Pophaﬁ,*1967)"wass

X2‘= Sum>af“(Obscrved“frequencies - Exptcted’Frtqgcncies)z
Expected Frequencies ~

The administrators and counselors were ranked as above
the mean of their group or below the mean of their group in

regard to their attitude toward vocational education. A
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sample of the procedure is given below:

Administrators’ Students' GLA
. Attitude Toward ADove the Below the Row
Vocational Edue, Mean Mean Sub-Total
LT FE FB ‘
Above the Mean .
FO ~ FO
FB ~ FB
Below the Mean .
| FO N FO

Column SNh-TotllA

e

Degrees of freedom were computed using (r-1) (e-1)
(Popham, 1967). The axpected frequencies were computed by
the formula (Popham; 1967):

- Row _gsub-total

X column sub-total
total

The data were then checked at the .05 level of signifi-
cance using appropriate chi-square tables. When the level
of significance exceeded the .05 level, the appropriate
level of significance was determined.

Hypothesis number 1 could not be tested using the chi-
square technique., The -Mamm-Whitney U was selected as m&sf
suitable for testing it. Runyoh and Haber (1968) state:

The Mann-Whitney U-test is onea of the most

powerful nonparametric statistical tests,

since, it utilizes most of the quantitative

information that is inherent in the data.

Hypothcsis number 2 was tested using the Spearman Rank
Order: Runyon and Haber (1968) declare:

S L

e
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. « » frho, or the rank correlation coefficient,

is appropriate when one scale constitutes ordinal

‘meagsurement and the remaining scale is either

ordinal or higher.

Although the data from the ATVE Scale appears to be inter-
vgl in fo;m; this investigator did not feel that it could
be considered true interval data.

Hypothcsis number 10 was tested using the sign test
(siegal, 1956). The object of testing this hypothesis was
to determine if there was a change in studsnts' ATVE scofes
after one semester at the vocational—technical school ana
tpe direction of the change.

The investigator reélized that the use of several
types of statistical methods in one study is not too desi;~
able, however, in order to give a more complete picture gf
attitudes, attitude influences, and relationships between

students and administrators and counselors, it was deemed

necessary to use all,



CHAPTER. IV
- PRESENTATION AND ANALYSIS OF THE DATA

The results of this sfﬁd& are presented in five sec-
tions with a summary and general discussion of the results
at the end of the chapter. The first section deals with the
attitudes of administrators and counselors toward vocationa
education and the relationship of these attitudes. The
Spearman Rank Order correlation coefficient was used to de-
termine the relationship between administrators' and coun-
selors' attitudes in the same school; and the Mann-Whitney
U was used to determine if administrators, as a group, and
counselors, as a group, differad in their attitudes toward
vocational education.

The second section deals with the relationship of the
attitudes of administrators and counselors toward vocational
education to that of the attitudes of students from their
schools toward vocational education. The Attitude Toward
Vocational Education Scale, developed at the University of
Nebraska (see Appendix A), was administered to all involved,.

Chi-square was used to determine differences with the

46
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groups divided as scoring above the mean or below the mean
for their respective group. Exactly 50 per cent of the
~adminigtrators scored above tht mean and 56 per cent of the
coungelors also scored above thq mean for their respective
group. Considering the studeants enrolled in the Area Voca-
tional-Technical School for the first time, 94 scored above
the mean and 115 scored below, Also considered in this
section is the above relationships when either the admini-
strator or counselor scored above the mean and the other,
from the same school, scoréd below the mean. A more com-
plete discussion of the procedures used will be given in
the gecond scctiano |

The third section considers the relationship of the
attitudes of administrators and counselors toward voca-
tional education to the Gemeral Learning Ability scores as
neasured by the GATB (see¢ Appendix C) of the students from
their school who are enrclled for the first time in the-
Canadian Valley Area Vocational-Technical School,

The fourth section attempts to determine the relation-
ship of the attitudes of administrators and counselors to;
ward vocational education to the skills aptitudes of the
students from their school who are enrolled for the first
time in the Area Vocational-Technical Schoel. Passing or

failing the GATB (see Appendix C) pattern for the course
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of study pursued was the detérmining-factor considered.
The fifth section evaluates the relationship of the
" first-year Area Vocational-Technical students' scores on
the ATVE Scale to their scores on the Rokeach Dogmatism
Scale, This section also examines the change of attitude
toward vocational education after one semester at the Area
Vocational-Technical School,
The chapter closes with a summary and general dis-

cussion of the results.

Relationship Between the Attitudes of Administrators

and Counselors Toward Vocational Education

Hypothesis No. 1:

There. isxno,significanf difference between the

attitudes of administrators and counselors to-

ward vocational education.

The ATVE Scale was administered to each of the school
administrators and counselors of the participating schools
in the Canédian Valley Area Vocational-Technical school
district, As previously indicated, the two participating
schools located in cities which have the Canadian Valley
Area Vocational-Technical centers were not used. The
following schools were used in the study: Alex, Amber-
Pocassett, Bethany, Calumet, Minco, Mustang, Piedmont,

Tuttle, Union City, and Yukon. The administrators had
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scores ranging from 129 to 163 with a mean of 143,2 while
counselors' scores ranged from 115 to 160 with a mean of
138,7. The Mamm-Whitney U was used to test the hypothesis,
This tabulation follows:

Menn-Whitney U Tabulation

163-160-157-156-152-148-147-145-143-140-139-138-135-134-133-
A ¢ A“C"A"A €C A C C A C A A C

132-129-128-127-115
A A C c Cc

U = 39--not gsignificant at the .05 level. The null hypo-
thesis was considered temable (see Table 12, Appendix D),

Although the mean of the administrators was slightly
higher than that of the counselors and three of the coun-
éelors scored the lowest of the combined groups, there was
no indicated tendency for one group to séere higher than
- the other. The means of 143.2 and 138.7 are similar to
those found by Cronkite (1971) in a study involving 24
superintendents of schools in an area vocational-technical
schoel service area., His study revealed a2 mean of 137,88
for the superintendents.

Hypothesis No. 23

There is no significant difference in the attitudes

of counselors and that of their chief school officer

(administrator) toward vocational education.

The majorwpurpose in testing this hypothesis wasg to
determine if the attitudes of the administrator and counse-

lor of tﬁe same school related to each other. It is
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understood that strong leadership on the part of the admini-
strator could definitely be a factor in this relationship.
A clear statement of purpose of the school by the admini-
stration could also be very important. In some insta#ecs
the counsalor; and other schooi personnal, are not aware of
how the administrator truthfully feels about vocational
education. In this imstance public opinicn, or at least
the counselors’ perceived idea of public opinion, may have
‘a greater influence on his attitude toward vocational edu-
cationy At least two of the counselors considered in the
study had spent some time visiting the vocational-technical
school and were well aware of the course offerings, the
requirements for success in the various courses and the
genaral operation of the vocational-technical school.
These visits may have influenced the counselors' attitude
more than did the attitude of the administrator. It is
well to consider here the fact that all sehoel personnel
neesd to be informed of the opportunities available inm
vocational-technical educatiom, It is sometimes difficult
to assess who in the school may have the greatest influence
o? the students’ acceptance or rejection of vocational
education,

‘The Spearman Rank Order coefficient was used to test

hypothesis number two and tabulatioms for this rank order



51

are ag follows:

Spearman Rank Order Tabulation

School Adminigtrators’ Counselors
Number "ATVE Score Rank ATVE Score Rank D D2
1 - 163 1 156 2- 1 1
Mh; o 157 2 140 5 3 9
3 152 - '3 147 3 o o0
4 147 4 128 8 4 16
5 145 SR 1 © 143 T 4 1 1
6 138 6 160 1 5 25
7 135 7 133 7 0 0
8 134 8 127 9 1 1
9 132 . 9 138 6 3 9
lbr 129 10 115 10 0 (¢)

Trho = .6248

The significance level at .05 for ten pairs is .648,
therefore, this data would not be significant at the .05
level. The significance level for ten pairs at the .10
level is .564; this data would, then, be significant at the
.10 level.

Both the .05 significance level and the .10 signifi-
cance level . are shown to indicate that there does appear
to be a definite relationship in a majority of the schools.
Six of the schools had a difference of one or less. As will

be shown in results further in the study, of the five
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schools where the administrator scored above the mean for
his group, four of these schools had counselors scoring
above the mean for his group. There is no attempt here to
show a cause and effect relationship as there could be many
intervening variables, however, there does appear to be a
strong relationship in many instances.

It seems appropriate to point out that personal inter-
views with administrators and counselors, and the results
of the Attitudes Toward Vocational Education Scale did not
reveal any gemerally negative attitudes toward vocational
education. There was, however, a degree which would indi-
cate a more positive and a less positive attitude toward
vocational education in the schools studied. Cronkite
(1971) discovered similar results in a study of another
area school district in Oklahoma using the same scale. He
states, "Many administrators who had no vocational educa-
tion background did not understand the vocational education

9jarg°n9 °ﬂ

Attitudes of Administrators amd Counselors

‘ags Related to Attitudes of Students

This section examines the possible relationship that
may exist between the attitudes of administrators and

counselors toward vocational education to that of the
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attitudes of students from their respective schools who
were enrolled in the area school for the first time. The
authority figure can play én important part in the develop-
ment of attitudes. There are many other variables that may
have influenced the attitudes of the students, however,
this study sought only to discover if there was a signifi-
cant difference in the attitudes of students toward voca-
tional education frem schools where the administrator andskr
counselor scored above the mean for their respective groups
and the students from schools where the administrator and/or
counselor scored-below -the mean for their respective groups,
As was discussed in the review of literature, the for-
mation of attitudes is a nebulous thing and it is extremely
difficult' to determine all of the factors that influence
the attitudes of —anyone. Often a single spoken phrase such
as "those students" when referring to vocational students,
may have a lasting effect on attitude formation. Many
times administrators or counselors may inadvertently cause
students to develop negative attitudes toward vecational
education. An overworked cliche still used in too many mf?_
our scﬁools’is; "You make A's and have an IQ of over 110;
you are college material so take courses that will prepare
you for college;" As vocational educators, we must erase

the image that 'good" students with high IQ's should not be
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in vocational traiming programs. - This researcher naintaing
~that the United States can use many "bright" mechanics,
plumbers, electricians, or others in our so-called skill
trades, A student's IQ should not automatically place him
in any particular type of program,.

Hypothesis No. 33

There is no signifiéant difference in the atti-

tudes of students from schools where the admini-

strator had a more positive attitude toward

vocational education and those from schools

where the administrator had a less positive

attitude toward vocational education.

This hypothesis was tested using the following pro-
cedure: All students enrolling in the Canadian Valley
Vocational-Technical School for the first time were given
the Attitude Toward Vocationmal Education Scale:. Although
there was some misunderstanding among the students concern-
ing the éuestions, r"gpot check" interviews with students
revealed that the Scale was effective in determining the
students! attitude toward vocational edueutién. The mean
of the entire group was determined. Ninety-four students

scored above the mean and one hundred fifteen scored below

the mean, Table I lists the results of this investigatien,
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Administrétors' Students’ Scores

Scores o No. Above Nao. Below Totals
o Mean Mean - \
Above Mean 67 44 111
Below Mean 27 71 98
Totals = . : .- 94 S 115 209

X2 = 26.70; df = 1; significant beyond fhe .001 level, The
null hypothesis was rejected. '

An analysis of the.data indicates that there was a
significant difference in the ATVE scores of students from
_schools where the administrator scored above the mean on
the ATVE Scéle,and of students from schools where the admi-
nistrator scored below the mean“o; the ATVE Scale, An
examinétion of the data reveals that a higher percentage of
the studenté scored above the mean on the ATVE Scale in the
schools where the administrator also scored ébove the mean,
There is no attempt here to show a cause and effect; the
attempt was to determine whether there was a relationship
between the students’' ATVE Scale scoreé and that of the
administrator from the students®’ home school,
Hypothesis No. 4:

There is no significant difference in the atti-

tude of students from schools where counselors

had a mare positive attitude toward vocational
education and thoge from schools where the
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counselors had a less positive attitude toward
vocational education,

A comparison of the relationship between counselors'
ATVE scores anﬁfATVE scores of students from their schools
revealed results similar to those obtained from hypothesis
number three. Only two schools changed places in the chart.
In one of these schools the administrator scored above the
mean while the counselor scored below the mean; in the
other school? the administrator scored below the mean while
the counselor scored above., The comparisons of the counse-
lors' scores and the scores of the students from their
school are given in Table II belows

TABLE II

~ RELATTONSHIP BETWBEN COUNSELORSY AND STUDENIS" ATVE SCORES

Counselors® Students' Scores _
Scores - - . Above the  Below the Totals
o T Mersn ' ‘Mean :
Above Mean 67 43 110
Below Mean 27 72 99
Totals - - 94 - 115 - 209

X% = 22,413 df = 1; significant beyond the .001 level
The null hypothesis was not tenable

A comparison of Table I and Table II reveals that
there was very little difference brought about by the shift
of the two schools. The two schools had almost the same
number enrolled in the area vecational-technical school and

the students from the schools were divided almost

identically in regards to ATVE scores,
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As this study wag concerned with beth the relationship
of adminisgtrators' and counselors' ATVE scores to that of
the students from their schools, it wasg felt that a conpo;
site table might be more revealing than a separate table.
Table III, therefore, examines the relationships that exist
when both the administrator and counselor scored above the
mean, either the administrator or counselor scored above
the mean and the other scored below the mean, and when both
the administrator and the counselor scored below the mean.
The Spearman Rank Order correlation coefficient in sectioﬁm
one of this chapter indicated that there was a degree of
relationship between the attitudes of the administrator
toward vocational education and the attitudes of the couns#—
lor from the same school. Table III shows a composite
result of the attitude relationship between administrator:

and counselor and the students from their schools.
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© TABLE IIT

~ RELATIONSHIP OF ATVE SCORES
Students' Scores

Administrators' and

Coungelors’' Scores Above the Below the Totals
) Mean Mean
*Plus Plus 59 36 . 95
*¥Plus Minus 16 15 31
*¥*¥Minug Minus =19 64 83
Totals ce 94. 115+ . - 209

X2 = 28.2; df = 23 significant beyond the .001 level
*Administrator and counselor scoring above the mean
**Either administrator or counselor scoring above the
mean, with the other scoring below the mean
*x*Administrator and counselor scoring below the mean
An examination of the data in Table III yields some
interesting information. Over 62 per cent of the students
from schools where both the administrator and counselor
scored above the mean on the ATVE also scored above the
mean on the ATVE Scale. Students from the schoels where
either the administrator or counselor scored above the mean
and the other below the mean were almost equally divided
above and below the mean, but less than 23 per cent of the
students from schools where both the administrator and
counselor scored below the mean Qcored above the mean,
The results in Tables I, II, and III would indicate

that there is a relationship between the ATVE scores of

administrators and counselors and the ATVE scores of
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students from their schools. The variables involved that
could produce these relationships are many, Community
attitude, ethnic groups, and distance from the area veca;
tional;technical school are only a few., There could be
many more, however, there are some implications revealed

that should be of importance to the vocational educator.

Attitudes of Administrators and Counselors as Related to
General Learning Ability of Students Enrolled in

~the Area Vocational-Technical School

All of the students in the study had previously been
véivcn-%ﬁé'GAfB (see Appendix C) or were given it during
September of 1971. The scores were tabulated by schools to
determine if there was a relationship between the general
learning abilities of students and the scores of admini-
strators and/or counselors on the ATVE Scale.

Several studies previously discussed in this disser-
tation have indicated that many administrators and counse-
lors have very positive attitudes toward vocational educa-
tion for the low achiever, but are much less enthusiastic
regarding vocational education for the high achiever. This
type of attitude is reflected in lower scores on the ATVE
Scale: It was deemed germane to this investigation to de-

termine if there was a difference in the ratio of high
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General Learning Ability students to low General Learning
Ability students from differemt participating schools, and -
if there was a2 difference, did it relate to the ATVE scores
of adminigtrators and/or counselors from these schools.
Two hypotheses were tested to determine this,
Hypothesis No. 53

There is no significant difference in the general

learning abilities of students from schools where

The administrator had a less positive attitude

toward vocational education and those from schools

where the administrater had ‘a more positive atti-

tude toward vocational education.
This hypothesis was tested using chi-square techniques. The
students were divided as those scoring above the mean and
those scoring below the mean on the General Learning
Ability section of-the GATB Test. The mean GLA score for
all students was 96.82,

The schools were divided as those having administrators

whe scored-above the mean on the ATVE Scale and those hav-

ing administrators who scored below the mean,
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 TABLE IV

STUDENTIS'GLA SCORBS: AS- RBLA‘I‘BD TO ADMINISTRATORS' ATVE SCORES
‘Students' Scores

Administrators'

ATVE Scores | Abeve the Belew the Totals
Above Mean 70 41 111
Below Mean 34 64 98
| Totals : : 104‘ 105 209

x2 = 15.80; df = 1; significant beyond the .001 level
- - The null hypothesis was rejected

Analyses of Table IV reveal several interesting facts.
. The test, as a fair measure of what it is trying to measure,
appears to be satisfactory with 105 students scoring below
the mean and 1@4 scoring above. Students from schools hav-
ing administrators who scored above the mean on the ATVE
Scale definitely showed higher GLA scores than students
from schools where the administrator scored below the mean.

Another authority figure in the public schools wheo
should have an influence on the number and abilities of
students enrolling in the area vocational-technical school
is the school counselor, Other studies have indicated that
many of our school counselors are definitely academically
orientated. The students who have relatively high GLA
scores are encouraged to take college preparatory courses
and not to take vocational courses., The range of counse-

lors' scores on the ATVE test in this study would seem to
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indicate that there is a rather wide variance in the voca-
tional orientation and acceptance between schools consid-
ered in the study. This study attempted to determine if
there was a relationship between students' GLA scores and
the ATVE scores of the counselor from their school,
Hypothesis No. 6:

There is no significamt difference in the general

learning abilities of students from schools where

the counselors had a less positive attitude toward

vocational education and those from schools where
- the counselors had a more positive attitude toward

vocational education.

The following table depicts the relationship between
counselors' scores on the ATVE Scale and the GLA scores of
students from their school who were enrolled in the Area
Vocational-Technical School. It is realized that this
could be only one of many variables that determine
occupational choice.

"~ TABLE V

STUDENTS " GLA SCORES AS RELATED TO COUNSELORS' ATVE SCORES
Students' GLA Scores

Counselors!

ATVE Scores ”f“'Abﬁg§Hj§9, Belaow the Totals
Above Mean 63 47 110
Below Mean 41 58 99
 Totals . 104 . 105 209

X2 = 4,663 df = 13 significant at the .05 level
The null hypothesis was rejected
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Although the results were not as striking as those
obtained for the administrators, it was still apparent that
there was a relationship between the counselors who scored
above the mean and the percemtage of students from their
schools who scored high on the GLA as compared to students
from schools where the counselor scored below the mean,

The folleowing table depicts the study concerned with
two authority figures in the school and the possible rela-
tionghip of their ATVE scores to several characteristics of
the students from their schools who enrolled in the
vmeati@nal;technical school (the preceding two tables con-
sidered only one of these figures in each table). It was
considered important to determine what relationships would
be apparent when the ATVE scores of both the counselor and

administrator were considered.
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TABLE VI

STUDENTS' GLA SCORES AS RELATED TO ADMINISTRATORS'
' ‘AND COUNSELORS' ‘ATVE SCORES

O T
- ATVE Scores o " “Mean Mean Totals
*Plus Plus 59 36 95
**Plus Minus 15 16 31
**¥*¥Minus Minus 30 53 83
Totals 104 105 209

X2 = 11.93; df = 2; significant at the ,02 level
*Administrator and counselor scoring above the mean
**Either administrator or counselor scoring above the
mean with the other scoring below the mean
**xAdministrator and counselor scoring below the mean
An analysis of the data indicates a definite relation-
ship between the ATVE scores of the administrators and
counselors and the GLA of students from their school who
were enrolled in the Canadian Valley Area Vocational-
Technical School. It is interesting to note that in instan-
ces where either the administrator or counselor scored
above the mean on the ATVE Scale and the other below the
mean, the students from their schools were almost evenly

divided as above and below the mean on the GLA section of

the GATB.
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Attitudes of Administrators and Counselors as Related
to Skills Aptitudes of Students Enrolled in

the Area Vocational-Technical Scheol

In additien to general learning ability, the GATB (see
Appendix C) measures eight other abilities. Minimum scores
in various abilities are congidered essential for success
in various ocpupatiops. A pattern has been established for
each of the many occupations for which the GATB tests. The
Canadian Valley Area VccationalQTechnieal School personnel,
using the GATB data, have established patterns to determine
probable success in the programs offered at the two centers.

Students are encouraged by both area school counselors
and home school personnel to select only programs of study
for which appropriate pattern achievements have been met.
In some of the schools, local school personnel take a sin-
cere interest in this procedure while in others, it is con-
sidered the respomsibility of the area school counselor
only,

This section of the study sought to determine if there
was a relationship between the participating school admini-
strators' and/or counselors' ATVE score and the number of
students”from their schools who enrolled in programs for

which they had "passed the pattern.”
Hypothesis No., 7%
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There is no significant difference in the general
skills aptitudes of students from schools where
the administrator had a less positive attitude
toward vocational education and those from
schools where the administrator had a more posi-
tive attitude toward vocational education.

The administrators were ranked as scoring above or be-
low the mean and the students were categorized as having
passed or failed the pattern for the program in which they
were enroclled. The results are listed in Table VII:

TABLE VII

STUDENTS" OCCUPATIONAL PATTERN SCORES' AS RELATED
TO ADMINISTRATORS' ATVE SCéRBS

- ‘Students' Occupational

Adx%eésgratofé' Pattern Scores r 1
: cores ' Passed Failed otals
Above Mean 101 10 111
Below Mean 63 35 98

Totals 164 45 209

X2 = 20,713 df = 1; significant beyond the .001 level
The null hypothesgis was rejected

An analysis of the data in Table VII reveals that
there was a relationship between the administrators!' ATVE
scores and the number of students from their schools who
passed ths pattern for the vocational-techmnical course in
which they were enrolled. Also apparent is the fact that a
higher percentage of students passing the pattern were from
schools where the administrator scored above the mean on

the ATVE Scale. This investigator does not presume to see
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caugse and effect in these results, but merely to show the
relationships that do exist.

The counselors in the participating schools also have
opportunity to influence the vocational-technical choices
of students from their schools, The same procedure as used
for administrators was followed for counselors.

Hypothesis No, 8:

There is no sigrificant differance in the general

skills aptitudes of students from schools where

the counselors had a less positive attitude toward

vocational education and those from schools where

the coungelor had a more positive attitude toward
vocational education.
The results are shown in Téb}q“V1IIs
TABLE VIII

SIUEENTS' ‘OCCUPATIONAL PATTERN SCOURES AS RELATED
: “”TO (‘JC{!I’SNSEL(‘JRS’v ATVE  SCORES§ -

v - .
R T s 31 S
s ~ Passed Failed
Above Mean 93 17 110
Below Mean 71 28 99
Totals 164 45 209

X2 = 4,35; df = 1; significant beyond the .05 level
The null hypothesis was rejected

An analysis of this data reveals that there is a re-
lationship between the participating counselors' ATVE
scores and the number of students from their school who en-
roiled in programs for which they had passed the occupa-

tional pattern,
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The administrators and counselors, as authority figu-
res, may influence students' decisions. If there is a
difference of attitudes between these two individuals, this
also could affect students' decisions. To determine the
possible relationships of both of the above individuals on
students' choices, it was deemed advisable to study three
possible categories. The students were listed as coming
from schools where both the administrator and counselor
‘scored above the mean on the ATVE Scale, where either the
administrator or counselor scored above the mean and the
other below, and where both the administrator and counselor

scored below the mean., These results are listed in Table IX:
TABLE IX
STUDENTS' OCCUPATIONAL PATTERN SCORES AS RELATED

TO ADMINISTRATORS' AND COUNSELORS' ATVE SCORES
' Students’ Occupational

Administrafors! TUCBtPern°Scbres
ATVE Scores Passed Failed Totals
*Plus Plus 86 o 95
**¥Plus Minus 22 9 31
**¥¥Minus Minus 56 27 83
Totals 164 45 200

X? = 15,53; df = 1; significant beyond the .001 level
*Administrator and counselor scoring above the mean
**Either administrator or counselor scoring above the

mean with the other scoring below the mean
**¥Administrator and counselor scoring below the mean

This data reveals substantially the same information as

Table VII and Table VIII,



69

It is recognized that many other variables may have
produced these results, however, the fact that the rclation;
ship does exist is a cause for concern. Vocational educa-
tors strive for a high percentage of successful completions,
thorcforc, it is impcrative'that students pursue proegransg
in which they have a good chance for success. Although the
validity of the GATB as am indicator for success in area
sehoql programs in Oklahoma has not been tested, it must be
assumed that it does at least provide some guidelines to

follow in student program selection.

Open Mindedness and Closed Mindedness

and Student Attitudes

Open mindedness and closed mindedness refers to the
general structure of an individual's belief system:. The
instrument used to obtain the data of this study was the
Dogmatism Scale, Form E, developed by Rokeach (see
Appendix B).

Open minded, as considér@d in this study, is applied
to individuals scoring below the mean on the Dogmatism
Scale; closed mindedness refers to those individuals scor-
ing above the mean on the same scale.

In this investigation the range of all scores achieved

by Area Vocatiomal-Technical students was 84 to 239 with a



70

mean of 173,83, Wiggins (1968) reported that a group of 75
student teachers in agricultural education at Oklahoma State
University sxamined in 1968 had a range of 106 to 204 with
a mean of 15§;§1891 Pritchard (1970) shows that 32 begin-
ning teachers of vocational agriculture tested in 1970 had
a range of 114 to 221 with a mean of 138,56, |

This part of the study sought to determine if there
was a relationship between students’ dogmatism scores and
their ATVE scores. An attempt was also made to determine
if attitude change could be related to dogmatism scores.
Tye results of this invegtigation revealed that 104 stu-
dents in the study scored above the mean while 103 scored
below the mean.
Hypothesis No. 93

There is no significant difference in the atti-

"tudes of beginning area scheol students toward

vocational education b&cause of their measured

tendency for open or closed mindedness.

Students were ranked as scoring above or below the
mean on the dogmatism scale and also as scoring above or

below the mean on the ATVE Scale. Chi-square values were

computed. These results are shown in Table X:
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TABLE X

_ STUDENTS' ATVE. SCORE%-AS RELATED TO THEIR DOGMATISM SCORES
’ - Students' ATVE Scores

3 ggﬁtéée?gg'”’ o Abgz:nthc E‘}gxnthﬁ Totals
Above Mean 34 70 104
Below Mean 60 45 105

Totals ' 94 115 209
x? = 12,66; df = 13 significant beyond the .001 level

The null hypothesis was not temable

. An an#lysis of the data presented ahéve reveals that
there was a relationghip between students' dogmatism scores
and students' ATVE scores. Students scoring below the mean,
congidered in this study as open minded, scored higher on
the ATVE Scale than did students scoring above the mean on
the dogmgtism scale,

‘ Do students' attitudes toward vocational education
change after one semester at the vocationai;technical
school? If so, what is the direction of the change? This
portion eof the study sought to answer these questions. Ten
schools were used in the entire study, however, students
from two of the schools attended a different vocational-
technical center than did students from the other eight
schools. In an attempt to determine if attendance produced

a change in the students' attitudes, only students from the

eight schools who attended the same center were used. This
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eliminated the variable of different orientations that migh
exist between the two centers.

One hundred and seventy;thrce students were again
givcn the ATVE Scale at the end of their first semester at
the vocational-fechnical school at El Reno. One hundred
and twenty-seven had higher scores on the ATVE Scale at
the completion of one semesster at the school while 40 had
lower and six remained the gsame.

Hypothesis No. 1@:

There is no significamt change in students'

attitudes, as measured on the ATVE Scale, after

one semester of attendance at the Area Voca-

tional Schoeol.

The basic sign test formula was used to test this hypothe-
sis (Siegel, 1956):

_ (% = 5) - %(N)

= 2
- (127 - i5) - %(167)
% (167)
z = 6,65

This is significant beyond the .001 level, therefore, the
null hypotheésis was rejected,

An analysis of the data revealed that the direction of
change was toward a more favorable attitude toward voca-
tional education after one semester at the vocational-

technical school. At least a part of this change can be
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attributed to an increase in knowledge about vocational
education.

Since the results of this portion of the study indi-
cated that there was a change in students' attitudes toward
vocational education after one semester at the vocational-
technical sch@ol, it was deemed important to investigate
the possibility that a student's measured tendency toward
open or closed mindaedness might be related to the change,
The mean ATVE score of the 173 students considered in this
phase of the study was 123,26 at the beginning of the seme-
ster and 136,63 at the end of the semester. To determine
if there was a relationship between the attitude change and
the student’s dogmatism seorc,’Hypathesis No. 11 was de-
‘veloped and tested., This data is presented in Table XI.
Hypothesis No, 1l:

There is no signifiecant differenmce in the change

of attitude of students toward vocatiomal educa-

tion between students scoring above the mean on

the Rokeach Dogmatism Scale-and those scoring
below the mean. .

To test this hypothesis, the mean net increase in ATVE
scores by all students was computed. This mean net in-
crease im ATVE scores was 6,37, Students were divided as

haviag scores that increased more or less than the mean

increase.
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TABLE XI

STUDENIS' CHANGE IN ATTITUDE TOWARD VOCATIONAL EDUCATION
AS RELATED TO THEIR DOGMATISM SCORES

Net Increase in ATVE Scores

Dogmatism .
gcores Abﬁggnthe Beﬁggnthe Totals
Above Mean 35 46 81
Below Mean 50 42 92
Totals 85 88 173

X2 = 2,73; df = 1; not significant at the .05 level
The null hypothesis is accepted

An analysis of this data reveals that there was
slightly moré change by the students scoring below the
mean on the dogmatiém scalcithan those scoring above the
mean, however, there was not a statistically significant
difference, Students scoring above the mean on the dogma-
tism scalg had mean scores on the ATVE Scale of 120.15 and
126.04, respectively, at the beginning and end of one
semester at the vocational-technical school while students
scoring below the mean on the dogmatism scale had mean ATVE
scores of 128,41 and 135.19 respectively at the begimning

and end of one semester at the school,
Chapter Summary

An analysis of the data collected for this study re-
vealed that there was a difference between the attitudes of

administrators and counselors toward vocational education
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as measured by an ATVE Scale. There was a relationship be-
twean th. ATVE sgcores of administrators and counselors and
tho general learning ability and skills aptitudes of stu-
dents from their schools enrolled in the Canadian Valley
Area Vocatiomal-Technical School. No attempt was made to
establish whether there was a cause and effect between the
factors analyzed.

There was also a realationship between the students'
dogmatism scores and thair ATVE scores. There was no sig-
nificant relationship found between the students’ dogmatism
scores and their change in attitude toward vecational edu-
cation after one semester at the vocational-technical
school. Although the open minded students (ones scoring
below the mean on the dogmatism scale) had a mean increase
in ATVE scores that was slightly higher than the closed
minded students, the increase was not statistically
significant,

The results of this study appear to have some impli-
cations that should be of interest to vocational-techmical
educators, particularly those in area vocational-techmnical

schools in Oklahoma,



CHAPTBR V
SUMMARY', CONCLUSIONS, AND RECOMMENDATIONS

Ih;s study con#idered the possible relationship of
attitudes of administrators and counselors, or persons
serving as counselars; to several student variables. The
area studied was the Canadian Valley Area Vocational-
Technical School District with centers at El Reno and
Chickgsha, Oklahoma, Ten participating schools were
studie@. El Reno and Chickasha independent school districts
were not studied in order to eliminate the possibility of
bias since the two vocational-technical centers are loca-
ted in these two cities.

Data were collected from each of the ten schools and
also from the students from these schools who were enrolled
for the first time in the Area Vocational-Technical School,
Second-year students were not included in the study because
of the possible influence of the Area Vocational-Technical
School program on the students' attitudes toward vocational

education.

TA
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It was persumed that the adminigtrator's and counse-
lor's attitude toward vocational education would be related
to the ;ttitudcs of students and would also have a rela-
‘tioaship to the type of student from their school who chose
to enroll in the Area Vocationmal-Techmrical School. Cron-
kite stated that his study

« o o demongtrated that the school's administra-

tor did have influence on the namber of stu-

dents who attended the arsa vocational schoolj

however ; the influence was not as significant

as had been/anticipatcd, {Cronkite, 1971)

The administrators? ATVE scores ranged from 129 to 163
with a mean of 143,2, Five administrators scored above the
mean and five below., The counselors' ATVE scores ranged
from 115 te 166 with a mean of 138.7. Five of the counse-
lors scored above the meam and five scored below, Im four
of the schools where the admimistrator scered above the
mean, the counselor also scored above the mean, Statisti-
cal tests revealed that there was no significant difference
in attitude toward vecatiomal education between the admini-
strators and counselors. They also revealed that in most
.of the schools, the counselor and the administrator tended
to have similar attitudes toward vocational education.

This tendency was not significant at the ,05 level, but was

significant at the .10 level,
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An analysis of the data indicated that students from
schools where the administrators and counselors scored high
on tht ATVE Scale also sg@rcd higher on the Scale than did
students from schools where the administrators and counse-
lors scored low, This would seem to indicate that the
administrator and counselor, as authority figures, do in-
fluence student attitudes toward vocational education, It
is realized that there may be many other variables respon-
sible foi this relationghip and recommendations for further
study to explore these will be made later in this chapter.

Do area school students with higher General Learning
Ability scores tend to be from participating schools having
an administrator and/or counselor exhibiting more favorable
attitudes toward vocational educatiom? Results of this
study would seem to so indicate. Students are very consci-
ous of peerwgrbup evaluation and students with high aca-
demic ability tend to ignore vecational offerings if the
general attitude of their school persomnel is that voca-
tional educatiom is only fer:tbc academically weak student,
In many imstances, perhaps, school authority figures are
not conscious of the fact that they project a rather nega-
tive image of vocational education to students. Such a
simple statement as, "You are a very good student, you

should go to college,'" can leave the impression that good
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students should not take vocational courses. Similarly,
students with high skills aﬁtitudcs tended to come from
schools where the administrator and counselor had more
positive attitudes toward vocational education.

Students who scored abeve the mean on the Rokeach Dog-
matism Scale, considered as closed minded in this study,
tended to score lower on the ATVE Scale than did students
who gcored below the mean. The interest and impertance of
vocational education that bas been apparent since the
passage of the 1968 Amendments has perhaps caused the open
minded student to do some personal serious evaluation of.
vocational education, This study, as well as interviews
with some of the students, clearly indicated that a large
number of students are thinking of their future and are
weighing the advantages and disadvantages of vocational
training. Vocational educators must take immediate steps
to insure that students will get the information that they
are seeking regarding the importance of vocational educa-
tion in their future.

Another interesting findimg of this study was that
studentg’ attitudes toward vocational education do become
more pesitive after one ssmester in the area vocatiomal-
technical schooel., It is believed that most of this change

occurs because of increased knowledge about vocational
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@ducation and also the quality of the vocational training
that the student-receives at the area vocational-technical
{

school.
Conclusions

This study Has provided information that should be
hglpful in other similar studies. It is hoped that the
results will stimulate additional studies in area voca-
tionalltechnical schools throaghout the state.

It was apparent that few, if any, of the administrators
or counselors studied exhibited clearly unfavorable atti-
tudes toward vocatiomal education, however, there was re-
vealed a variation which could be appropriately classified
as less positive and more positive. Many of the less
favorable perceptions of school personnel toward vocational
education can; perhaps, be attributed to a possible lack
of knowledge about vocational education and more specifi-
cally the proper place of the area vecational-technical
school in the overall school program, It was of consider-
able interest to the investigator to observe that the two
counselorsvwho spent at least one day in the area school
becomihg familiar with the geals and objectives of the
school scored the highest of all counselors respomdiﬁg to

the ATVE Scale.
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:he ATVE Scale appears to be a satisfactory instrument
for measuring attitudes toward vocational education, how-
ever, an individual's score on the Scale may reflect his
knowledge of vocational education, to a certain degree, as
well as his attitude. There are implications for voca-
tional educators in either instance, however, in the re-
sults of this study. Literature reviewed for this investi-
gation revea}ed that administrators and counselors want and
need more information concerning vocational education.

Area school students' abilities and attitudes toward
vocational education do rel#te to their home school
administrator's and/or counselor's attitude toward
vocational education.

It is to be clearly understood that variables other
than those tested could be invoelved in producing the re-
sults that were obtained in.this study. However, the re-
sults can be used as a basis for further stud? to assist in
solving some of fhe:problcﬁs:of vocational education.

>Studies such as those by Chang (1971), Divita (1968),
and other sources listed in the review of literature
clearly indicate that school personnel do have varying
attitudes toward‘vocational education and that often a
- positive attitude toward vocational education is positive

only for the "right kind" of student--the low academic one.
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It appears that the results of this study could have some

implications for vocational educators.

Implications of the Study

Further exploratien of the feasibility of providing
in-service courses for administrators, counselors, and
other school personnel to assist these individuals in
obtaining more knowledge concerning the function and

purpose of vocational education.

Efforts should be made to provide school administrators
and counselors knowledge of developing cencepts of

‘vocational education., This recommendation is prompted

by the associations identified in this study and the
potential for changed attitudes accompanying the
acquisition of additional knowledge.

State and district vocatiomal-technical personnel
should give careful attention to the need for increased
communication with local school administrators and
counselors.,

Recommendations foxr Further Study

Similar studies should be conducted to determine atti-
tudes of parents, teachers, other school personnel, and
board members concerning vocational education.

The GATB is used extensively by Oklahoma area voca-
tional-technical schools. Studies should be conducted
to determine if this test is an appropriate measure
for probable success in area school programs.

Other variables should be determined and studied con-
cerning student attitudes toward vocational education.

Other variables should be determined and studied con-
cerning student enrollment in an area vocational-
technical school.
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This study should be replicated in other geographic
areas to determine if similar conditions exist in other
area vocational-technical school districts.

Studies should be conducted to compare the attitudes
toward vocational education of area school students to
that of their classmates who do not elect to enroll in
the area school.
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~ DEVELOPMENT OF THE ATVE SCALE

rThe.ATVE Scale was developed at the University of
Nebraska as a part of a study to accomplish the following:
"The Development of Material Fﬁr The Orientation qf_School
‘Administrators to Vocational Needs and Programs, "%

A research team, led by Mr. John Engler, developed
sixty seven items by working with other members of the pro-
ject gtaff‘and consultants. After the items were constru-
cted and given summated ratings; they were submitted to a
panel of experts in the fields of test construction and
vocational education to be analyzed for statements of
ambiguity; double meaning, and factual rather tham atti-
tudinal content.

The revised items of the ATVE Scale were administered
to a pilot group of graduate students who had extensive,
some; and no e#perience in high school administration; all
of whom were practicing administrators or were involved
in administrative courses.

Analyses of the data from the pilot group revealed

that 36 of the items discriminated for attitude toward

*Source: Sybouts, Ward and Wayne Krepel., '"The De-
velopment of Material For The Orientation of School Admini-
strators to Vocational Education Needs and Prograns," Final
Report, Project No. 5-0155, U. S. Department of Health,
Education and Welfare, OCtobcr 30, 1969.
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vocational education at the .01 level and that ten adéiti;
6;;1 items discriminated at the ,Osvlevcl.

When the Scale was administered to superintendents and
principals later in the study, a standard’deviation was
found that'ranged from 8.1 to 13.9 among the various groups.

Results of the study indicated that the ATVE Scale was
a very satisfactory instrument for measuring attitudes
toward vocational education, The results approximated

those of other types of scales and tests used in the study.
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" ATVE SCALE

Below are several statements. On the separate answer sheet you

will find spaces to be marked for each statement, Fill in the appro-
priate column, depending on whether you strongly agree, agree, don't
know. disagree, or strongly disagree with the statement. BE SURE YOU
MAKE ONE MARK FOR EVERY QUESTION, BUT NO MORE THAN ONE MARK.

1.

10.

11.

i2.

13.

14,

The records of the State Employment Service can offer valuable sta-
tistical information to help administrators plan vocational cduca-
tion programs.

Vocational training is more than a minor part of the total educa-'

tion program.

The high cost of vocational training programs should not limit the .
number of and type of program which can be offered. ‘

Teachers in vocational programs have been as well trained as
teachers in traditional programs.

Even though most people change jobs several times during a Iife-.
time, training students for an occupation in school is a good
investment.

- The main reason high school graduates cannot find jobs 13 because

of their lack of initiative in looking for a job.

School administrators should be concerned with the occupational

needs of their area.

Students in vocational education programs need to-be responsible
for the same curriculum as those in academic programs.

The amount of time spent in setting up work situations in the -
community which are correlated with school vocational programs is
time well spent. :

Students should be placed in vocational programs as a result of
their past academic performance rather than their own selection.

The school administrator should be aware of the occupational
nceds of the community.

Even though some students do not have the ability; they can still
gain gomething from the traditional academic program of study.

fducational programs should be developed for the majority needs.

Once a person has heen trained in a specific occupation there is
n, need for further training. : :

v



15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.

26.

27.
28.
29.
30.
3.

32.

92

The evaluation of existing vocational education programs needs to
be undertaken every year.

Vocational instruction should be available for those who'neéd,
want, and can profit from it.

Any student who really wants to work can find a job after he
graduates.

The most important consideration for adopting new vocational -
courses is whether they qualify for federal funda.

Since automation is changing the world of work so rapidly, it 18
senseless to train people for occupations.

Vocational training programs.are principally for the &low learner
and the student who has not succeeded.

Most schools are not doing an adequate job of preparing.studeﬁts‘
for the field of work after school.

Since students have a life time to become trained for work, they V
should spend their school time learning academic subjects.

The school administrator should not be the 301e judge of the value
of a vocational program.

1t is still most imporﬁant to offer a comprehensive program of
vocational agriculture in order to keep production in line with
consumption. :

Vocational education equips the student with geograbhieal'mobilicy,

Only school facilities should be used for vocational training.

1f federal funds were not available for certain vocational pro-
grams, administrators would not be so interested in them.

Traditional methods of instruction, organization, and procedures
are very applicable ro vocational instruction,

Since more and more students are going to college, college
preparatory programs should be stressed more heavily in school.

Instructional programs in vocational education should be characfer-
ized by flexibility.

Females, as well as males, should be trained in vocational pro-.
grams.

Area Vocational-technical schools assume the local school's respon-
gibility of instruction for the 8student who does not want to pursue
a college education.
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3.
35.
- 36,
37.
38.
39.
40,
41,
42,
43,
Lk,

45.

46.
47.

48,

49.

50.
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The conditions of training in vocational instruction need not be A
similar to the conditions in the occupation concerned.

Allowing students to Spend time away from school during the day for
work experience results in more problems than benefits,

More and more technical information is needed to qualify for entry
into useful occupations. :

Schools should be concerned with training the adults as well as
those who have not yet entered the field of work.

Programs of vocational education should be operated efficiently
at -the expense of not being able to broaden the curriculum.

Vocational classes are provided primarily for low-achievers and
delinquent students.

Vocational education instructors alone should be allowed to plah
programs to suite individual needs of students.

Fewer students would drop out of school if appropriate vocational
programs were available. ,

Competition in the labor market puts a greater burden for training
on the school.

Most schools do not provide adequate funds for purchase and main-
tenance of equipment for vocational training programs.

Guidance and counseling is more important for the coilege-bbund

"student than the student in a vocational training program.

The standards éxpected of vocational education should be as high
as the accepted standards in the occupation concerned. :

Students in vocational programs should have the same basic course
requirements as college prep students along with their vocational
courses.

Instructional units in vocational education need continuous up-
dating.

Since automation is changing the world of work 80 rapidly, students
should be given only a general education,

Real jobs provide the best 1aboratory for vocational education.

Vocational instruction should be established on the basis of
occupational needs.

Most instruction in vocational classes is easily worked with in
large groups.
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520

. 53,

54,
55.
56.
57.

58.

59.

- 60,

61.
62.
63.
64
65.
66.

67.
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Informatian ftom follow-up studies of all hxgh school graduates
may have impact on training of students for the field of work

It is the primary job of the school to educate, the respon,ibility'
of industry to train, :

Laymen as well as educators should coordinate thelr efforts fnr ,
vocational education planning '

The dropout rate when compared with unemployment of the general
population implies a need for vacational training in schools ’

High school students have not seen enough of the world of work to
make tentative career choices during high school. :

The consideration of the number of students to be enrolled should
guide the initiation of a specific vocational course. '

Confusion and friction arise from sharing of facilities for
vocational programs.

The traditional curriculum is still adequate for all students,

Choosing appropriate vocational goals is an outgrowth of the
vocational program. '

A work-study program for needy students luads to dissatisfaction
of other students. : o

The training of youch for specific occupations is more the
responsibility of trade schools than of -secondary schools..

Because of the expense involved,. & comprehensive program which -

‘would include a variety of courses for all students is impractical.

The State Department of Education should not be expected to
provide all the leadership in vocational programs.

Adult education programs should be looked upon as part of the
responsibility of the local school.

Descriptive occupational brochures in the school are an appropriate
tool for use in carecr choices, '

The school should require all girls to complete at least one course'f
in home economics,

.Area surveys generally add little to the knowledge of the school.

administrator in terms of occupational training needs.
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I.D. NUMBER _

ATVE SCALE - ANSWER SHEET
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) (1)
0) (1)
0) (1)
(3) (2)
(4) - (2)
(4) (2)
() 0)
(4) 2)
3) (2)
(3) (2)
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I. D. NUMBER. .
1 2 3 4
Don't - Strongly
Know Disagree Disagree Score
(1) (0) (0) 5.
1) 0 (0) 6.
(2) 1) (0) —_ 7.
(2) 1) 0) 8.
(1) 0). (0) 9.
(1) (2) (3 10..
(1) ) _(0) R § 5
(1) (2) (4) 2.
(€9 ) 0) 13
(1) (2) (4) 14,
(0) (0) (0) 15.
(2) 3 4) __1le.
(1) (1) 0) S ¥
(0) (2) 3) 18,
e8] (0) 0) 19,
0) (0) 0) 20,
(2) - (2) (3) 21,
(0) . (2) ©(3) — 22,
(0) (2) - (3) 23,
(L) (2) 3) 24,
(2) (1) (0) s,
1) (2) CON 26.
(0) (0) (0) 27.
(2) (3) ) 28.
(2) (1) 0) 29.
0) 2) 3) 30,
(2) (3) - 4) 31.
(1) (2) (4) 32,
(1) (2) (4) 33.
(0) 0) ) 34,
Q) (0) 0) 35.
(2) (3) 4) ______}6.
(2) (2) ) . 37.
(1) (2) (4) .38,
(1) (0) (0) 39.
(1) 1) (0) 40,
(2) 3) %) 41,
1) (2) (3) 42,
(1) (2) (4) 43,
1) 0) ® 44.
(1) (0) - (0) 45,
(1) (0) (0) 46,
®) (2) 3) 47.
(2) (1) -(0) 48,
2) (1) (0) 49.
0) 50.

)

©)




47,
48,
49.
50.
51,
52.
53.
54,
55.
56,
57.
58,
59.
60,
6l.
62,
63,
64.
65.
66, .
a7.
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Strongly Don't Strongly

Agree Agree Know Disagree Disagree Score
()} (0) (0) (2) ©(4) )
(4) (2) ay (1) (0) 52.
) (€)) () 3) %) 53.
%) 3) 3) 1) 0) 54,
(4) (2) ) ()] 0) 55.
0) (1) (2) 3) %) 56.
3) - (2) 0) (0) 0) 57.
3) 2) " (1), (0) (0) 58,
0) (1) (1) ’ (2) 3) 59,

(%) (3) @) - (1) (0) 60,
(0) (1) ) (3) (%) 6l
) (0) (0) (2) - 3) 62,

- (4) 3) - () 1) 0) 63.
(0) ) - 1 3) (4) 64,
0) (1) (2) 3) %) 65.
) @ (2) 3 4) _66.
©) (1) (2) (3 - (4) 67.

(&) - (@2) £8) 0) 0) 68.
4) ) (1) (1) () 69.
0) (1) 2y . (2) 3) 70,

¢y (1) 71,

(2)

. (3
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'OPINION POLL

Birth Date

The following is a study of what the general public
thinks and feels about a number of important social and
personal questions. The best answer to each statement be-

low is your personal opinion. We have tried to cover many

different and opposing points of view; you may find yourself
agreeing strongly with some of the statements, disagreeing
just as strongly with othcrs; and perhaps uncertain about
others: whether you agree or'disagrce with any statement,
youcan be sure that many people feel the same as you do.

Mark each statement in the left margin accerding to
how much you agree or disagree with it.

Write—+l, +2, +3, or -1, -2, -3, depending on how you feel
in each case.

+1l3 I Agree A Little -1y I Disagree A Little

+2% I Agree On The Whole -2y I Disagree On The
Whole

+32 1 Agree Very Much -33 I Disagree Very Much

1. The United States and Russia have just about
nothing in common.

2. The highest form of government is a democracy and
the highest form of democracy is a government run
“by those who are most intelligent.

3. Even though freedom of'speecb for all groups is a
worthwhile goal, it is unfortunately necessary to
restrict the freedom of certain political groups.




9.

10.

11.

13.

14,

15.

16,

17.

18.

12,
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It is only natural that a person would have a much
better acquaintance with ideas he believes in than
with ideas he opposes.

Man on his own is a helpless and miserable creature,

Fundamentally, the world we live in is a pretty
lonesome place.

Most people just don't give a "damn" for others.

I'de like it if I could find someone who would
tell me how to solve my personal problems,

It is only natural for a person to be rather
fearful of the future,

There is so much to be done and so little time to
do it in.

Once I get wound up in a heated discussion, I
just can't stop.

In a discussion, I often find it necessary to
repeat myself several times to make sure I am
being understoed.

In a heated discussion, I generally become so ab-
sorbed in what I am gpipg to say that I forget to
listen to what the others are saying.

It is better to be a dead hero than to be a live
coward.

While I don't like to admit this even to myself,
my secret ambition is to become a great man, like
Einstein, or Beethoven, or Shakespeare.

The main thing in life is for a person to want to
do something important,

If given the chance, I would do something of great
benefit to the world.

In the history of mankind, there have probably
been just a handful of really great thinkers.,
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20,

21.

22.

23,

24,

25,

26.

27,

28,

29,

30.

31.
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There are a number of people I have come to hate
because of the things they stand for.

A man who does not believe in some great cause has
not really lived.

It is only when a person devotes himself to an
idea or cause that life becomes meaningful.

Of all the different philosophies which exist in
this world, there is probably only one which is
correct.

A person who gets enthusiastic about too many
causes is likely to be a pretty "wishy-washy"
sort of person.

To compromise with our political opponents is
dangerous because it usually leads to the betrayal
of our own sida.

When it comes to differences of opinion in re-
ligion, we must be careful not to compromise with
those who believe differently from the way we do.

In times like these, a person must be pretty
selfish if he considers primarily his owr happiness.

The worst crime a person could commit is to attack
publicly the people who believe in the same thing
he does.

In times like these, it is often necessary to be
more on guard againsgt ideas put out by people or
groups in one's own camp than by those in the
opposing camp.

A group which tolerates too much differences of
opinion among its own members cannot exisht for
long.

There are two kinds of people in this worlds
those who care for the truth and those who are

- against the truth.

My blood boils whenevefr a person stubbornly re-
fuses to admit he's wrong.



32,

33.

34,

35.

36.

37.

38.

39.

40,
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A person who thinks primarily of his own happiness
is beneath contenmpt,

Most of the ideas which get printed nowadays
aren't worth the paper they are printed on.

In this complicated world of ours, the only way
we can know what's going on is to rely on leaders
or experts who can be trusted.

It is often desirable to reserve judgment about
what's going on until one has had a chance to
hear the copinion of those one respects.

In the long run, the best way to live is te pick
friends and associates whose tastes and beliefs
are the same as one's own,

The present is all too often full of unhappiness.
It is only the future that counts.

If a man is to accomplish hig mission in life, it

. 1s sometimes necessary to gamble "all or nothing

at all. "

Unfortunately, a good many people with whom I
have discussed important social and moral prob-
lems don't really understand what's going on.

Most people just don't know what's good for them.
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The nine aptitudes measured by the GATB are listed below with the
letter used as the symbol to identify each aptitude:

G-Intelligence: General Learning Ability. The ability to *catch
on” or understand instructions and underlying principles;
the ability to reason and make judgments. Closely related
to doing well in school.

V-Verbal Ability: The ability to understand meaning of words and
to use them effectively. The ability to comprehand langue
age and to understand relationships between words; to
understand meanings of whole sentences and .paragraphs.

NeNumerical Aptitude: Ability to perform arithmetic operations
quickly and accurately.

S-Spatial Aptitude: Ability to think visually of geometric forms
and to comprehend the two-dimensional representation of
three~dimensional objects. The ability to recognize the
relationships resultinq from the movement of objects 1n
spaces

P-Form Perception; Ability to perceive visual comparisons and
discriminations and see slight differences in shapes
and shadings of figures and widths and lengths of lines.

Q-Clerical Perception: Ability to perceive pertinent detail in
verbal or tabular¥ material. Ability to observe differences
in copy, to proofread words and numbers, and to avoid per-
ceptual errors in arithmetic computation. :

K-Motor Coordination: Ability to coordinate eyes .and hands or
fingers rapidly and accurately in making precise move=
ments with speed. Ability to make a movement response
accurately and swiftly.

F-Finger Dexerity: Ability to move the finers, and manip-
ulate small objects with the fingers, rapidly and accurate=
IY- »

M-Manual Dexterity: Ability to move the hands easily and skille
fully. Ability to work with the hands in placing and '
turning motions.

Source: thted States Department of Labor: General Aptitude
Test Battery, B-1002, Government Printing Office,
- Washington, D. C. 1970,
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TABLE XI1':

ATVE SCORES OF ADMINISTRATORS AND.COUNSELORS (OR
PERSONS SERVING AS COUNSELORS) AND THE MEAN
ATVE SCORE OF STUDENTS FROM THEIR SCHOOL

, ~ Students’

School Admninistrators!' Counselors' Mean.ATVE
No. . "ATVE Score ATVE Score Score
R 163 | 156 136.6
2 157 - , 140 . 129.8
3 1s2 S A A;so.s

4 147 , 128 125.6
5 145 143 - 127.8
6 ' 138 | 160 ©121.2
7 135 . 133 - 118.0
8 134 127 123.5
9 132 138 | 122.6

10 ' 129 115 121.4
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TABLE XIII

RESULTS OF AREAS MEASURED FOR STUDENTS

School , Occupational
No. ATVE Scores GLA Scores Pattern
Above Below Above Below  Passed Failed
Mean Mean Mean Mean
‘1 10 2 7 5 12 0
2 16 8 12 12 19 5
3 18 14 14 14 30 2
4 8 8 11 5 15 - 1
5 15 12 16 11 25 2
6 8 7 4 no 7 8
7 s a0 13 32 31 14
8 1 3 2 2 4. o0
9 10 13 10 13 15 8

10 3 8 5 6 6 5
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PERMISSION LETTERS



MICHIGAN STATE UNIVERSITY BAST 1ANSING + MICHIGAN 48823

DEPARTMENT OF PSYCHOLOGY + OLDS HALL

August 9, 1971

Mr. Glen M. Gardner
Bx H
Warner, Oklahoma

Dear Mr. Gardner:

You certainly have my permission to use the Dogmatism
Scale for research purposes. All you have to do is
mimeograph it yourself with the instructions from The
Open and Closed Mind. (New York: Basic Books) May I
suggest, however, , that you mix up the items well and,

if possible, pad them with a few items from any other
scale that you care to choose. It doesn't matter how
you mix them up and it doesn't matter what items you use
to pad them with. You may also find two review articles
on Dogmatism in the April, 1969 issue of Psychological
Bulletin. .

I certainly hope that you will furnish me with a copy
of the results of your research.

Sincerely yours

sl G eec kil

Milton Rokeach

Vigiting Professor for 1971-72
University of Western Ontario
London, Ontario, Canada

MR/1b
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THE UNIVERSITY OF NEBRASKA—LINCOLN
LINCOLN, NEBRASKA 688508

TEACHERS COLLEGE
: DEPARTMENT OF

SECONDARY EDUCATION

August 6, 197L -

Mr. Glen M. Gardner
Box H )
Warner, Cklahoma

Dear Mr, Gardner:

I am very pleased to learn that you're interested in using the
ATVE scale which was developed here at the University of Nebraska.
You most certainly may use this test in any way that will be of benefit
in your study. : : : :

Chairman,

WS tmb

THE UNIVERSITY OF NEBRASKA-LINCOLN X THE UNIVERSITY OF NEBRASKA AT OMAHA
THE UNIVERSITY OF NEBRASKA MEDICAL CENTER
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VITA

Glen Martin Gardner
Candidate for the Degree of

Doctor of Education

Thesist THE ASSOCIATION BETWEEN LOCAL SCHOOL ADMINISTRA-
TORS' AND COUNSELORS' ATTITUDES TOWARD VOCATIONAL
EDUCATION AND. SELECTED .CHARACTERISTICS. OF. THEIR
STUDENTS ATTENDING A VOCATIONAL-~-TECHNICAL SCHOOL

Major Field: Vocational, Technical and Career Education
Biographical:

Personal Data: Born near Wellston, Oklahoma,
September 15, 1922, the son of Mr. and Mrs.
George Gardner,

Education: Graduated from Wellston High School,
Wellston, Oklahoma, in May, 1939; received the
Bachelor of Science Degree from Oklahoma State
University, Stillwater, Oklahoma, in May, 1943,

"with a major in Agricultural Education; received
the Master of Science Degree in Agricultural
Education from Oklahoma State University in
August, 1947; completed requirements for the
Doctor of Education Degree at Oklahoma State
University in May, 1972,

.+ . Professional Experience: Teacher of Vocational Agri-
culture. at Haskell High School, Haskell, Oklahoma,
from July, 1946, to June, 1961. Teacher of Voca-
tional Agriculture at Warner High School, Warner,
Oklahoma, from July, 1961, to June, 1970, Admini-
strative intern, Canadian Valley Area Vocational-
Technical School District at El1 Reno, Oklahoma,
from August, 1971, to January, 1972. Research
Utilization Specialist, Kiamichi Area Vocational-



Technical School District, Wilburton, Oklahoma,
from January, 1972, to present,

Professional Organizations: Member of the Oklahoma
- Vocational Agriculture Teachers' Association,
Natiomal Vocatiomal Agriculture. Teachers' Associ-
ation, American Vocational Association, Oklahoma
Vocational Teachers' Association, Oklahoma Educa-
tion Association, Muskogee County Education
Association, Alpha Zeta and Phi Kappa Phi.



