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CHAPTER I 

NATURE OF PROBLEM 

Introduction 

During the last fifty years, a dramatic change has 

occurred on the campus of the American college and univer ... 

sity. The American dream of opportunity and continued 

prosperity combined to cause a tremendous increase of stu­

dents •. Most of these students were, and are, first­

generation college students. Their parents do not know how 

to help their child survive the pace and competition. In­

creased institutional size and complexity c'reates situations· 

that render regular academic faculty rather ineffectual in 

assisting these students personally. 

The colleges and universities have attempted to meet 

the needs of these beginning students by creating new 

special courses and by assigning the task to specially­

trained 's taf £, usually the student personnel off ice. 

Some effective method had to be found to orient begin­

ning freshmen to the academic life and to help them relate 

effectively to their new environment. Some sort of initial 

1 



experience had to be devised that would adequately assist 

the student as he started his college career. 

Each fall, fresb.nen are forced to mill about, line up, 

and go through exactly prescribed steps to enroll in their 

college or university. To a large degree, the students are 

mechanically delivered through the process of being teated, 

sorted, counted, and programmed into the experience of col· 

lege life. These students are buffeted by time pressures, 

by competition, and by new~found responsibilities. 

2 

In response to the need created by these experiences, 

various first course approaches have been designed. Some­

times these courses are called "Orientation," or "Freshman 

Seminar," or "Introduction to College," or "Reflective Think­

ing," or ''Man 'In Society," or "Contemporary Issues." (Ball, 

1923).,. Any of these names may be used to designate· the 

experience being created to help beginning students get 

started "right." Although there is a wide difference of 

opinion regarding the definition of "right" and the method 

to accomplish this goal, each such course tries to catch and 

hold the freshman long enough to assure his education will 

take .. 

This dissertation reports the effectiveness of using 

qne · s.uch ,appro.,cl) .. tQ qrientatiol).. 
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Statement of the Problem 

This dissertation is concerned with an investigation of 

differences in selected measures of adjustment to college 

life between control and experimental groups of the fall 

1971 Freshman Orientation 101 class, East Central State Col­

lege; Ada, Oklahoma. 

The selected measures of adjustment, as operationally 

defined, are perceptions of the college campus climate, grade 

point averages, and retention in college during the following 

semester. 

Scope and Need for the Study 

This section of the study will attempt to provide a 

theoretical orientation for the present investigation. Three 

facets of student orientation will be presented. In 

sequence, the traditional and historical approaches to fresh­

man orientation, the needs of contemporary college students, 

and the stated needs of the freshman orientation staff at 

East Central State College; Ada, Oklahoma, will be presented. 

The president of East Central State College, Dr. Stanley 

Wagner (1969) has shown a continuing concern for entering 

freshmen. Dr. Wagner has encouraged the evaluation of the 

present orientation program by supportir1g the present 

research effort. 
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As beginning freshman classes arrive upon the campus 

scene, most colleges and universities attempt to assist these 

new students in their efforts to adjust to the new role of 

college student. The rise of formal orientation practices 

has roughly paralleled the rise of the student personnel 

movement (Mueller, 1961). 

Since World War One,, several forms of student personnel 

services have arisen to. help students cope with the growing 

co·mplexity 0£ higher education and with the vast numbers of 

fellow students encountered upon college campuses (Brubacher 

and Rudy, 1968). Demonstrating the acceleration of concern 

for entering freshmen is the fact that in 1916 only six col­

leges supported a formal orientation program (Brubacher and 

Rudy, 1968). By 1966, 92.4% of the 2139 institutions sur= 

veyed by Kronovet (1969) reported orientation programs. 

Traditionally, faculty and student personnel staff have 

attempted to provide the services and experiences freshmen 

needed. The orientation programs existing during the first 

half of the century usually consisted of a faculty member 

and/or a student personnel staff member designing and teach~ 

ing a freshman orientation course in a very similar fashion 

to other academic courses (Drake, 1966). The inve.stigations 

of other authors may be combined to compile a list of the 

purposes historically given to formal freshman orientation 

programs~ 1) Improves grades and initial adjustment, 2) 
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creates good public relations tool, 3) reduces fall testing 

load, 4) lessens confusion of freshmen in fall, 5) helps 

personalize the large i.nstitution (Goodrich and Pierson, 

1959), 6) involves the student earlier in the college life, 

7) provides for development case folders, and 8) provides 

opportunity for possible early detection and prevention of 

emotional problems (Forrest and Knapp, 1966). 

These purposes seem to this investigator to have face 

validity for freshman orientation programs although some of 

the purposes primarily benefit the institution, not the stu-

dent. When institutional needs such as registration and the 

development of case folders have priority over student needs, 

Riesman (1961) describes the effect to be a "disorientation" 

courseo Black (1964) claims that present programs are pro~ 

jections of the directors' needs as much as they are programs 

designed to meet the needs of students. A little less harsh 

interpretation i.s made by Arbuckle (19!+9) when he says: 

Some of these (orientation programs) have 
gradually developed because of an indicated 
need while others have been established from 
the top by administrators be6ause this was 
considered the thing to do /:p. 17/. 

Professional concern also appears in other publica-

tions. Grier (1966) expressed his concern by writing, "Our 

underlying theories are made up of hopes, good will, educated 

guesses, and what we fondly believe to be needs of new stu= 

· dents"/po 377. Plutchik and Hoffman (1958) noted that 
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traditional orientation practices were in serious difficulty. 

They substantiated the charge by reporting the large number 

of colleges and universities considering orientation 

changes. Six years later, Caple (1964) recommended that 

freshman orientation courses should be removed from the cura 

riculum unless more appropriateness and effectiveness could 

be demonstrated. 

Changes were being considered i.n the area of personnel 

to be utilized as well as in the design of the program. 

Fahrbach (1960) pointed to one of the weaknesses when he 

determined that faculty appeared to have diffi,culty in pro= 

viding for personal needs of students. Myers (1964) sug= 

gested that the personnel needed to help freshmen adjust to 

college included parents~ students, former teachers and col= 

lege staff. A 1971 survey of thirty institutions of higher 

education indicated widesprea.d use of personnel staff, fac­

ulty, fellow students, and non~college personnel (Freshmen 

get help, 1971). Coupled with this change in philosophy of 

personnel to be used was the change in the design of the 

actual practice. Kronovet (1969) in a survey of 2,139 in= 

stitutions of higher learning, summarized by noting the trend 

toward Freshman Weeks, Pre~college clinics, and other deriva= 

tions from the traditional semester long course. 

At least two reasons are put forth to explain the change 

in orientation practices. Mueller (1961) describes the 
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growth of student populations, especially their diversity, as 

a key consideration in outmoding older methods and theories 

of education in general. Secondly, when orientation programs 

were questioned, evaluation procedures demonstrated that the 

results of the orientation practices were not always the an= 

ticipated result (Foxley, 1969). Students, when given the 

opportunity, reported that their needs were not being met 

(Patty, 1966). 

Purpose of the Study 

The purpose of this study was to test the hypothesis 

that those students whose freshman orientation course con-

sisted of small developmental groups led by trained peers 

would demonstrate no more competence in adjusting to college 

than the information-centered, professionally taught orienta-

tion approach. One secondary purpose was to test the differ-

ences either program made when compared to a control group 

(no formal orientation program). 

Definitions of Concepts and Terms 

1. Orientation: An institution's structured ef~ 
forts designed to enhance the new college stu­
dents' educational and social experiences. It 
is a process designed to break down the b,ar= 
riers that stand between the opportunities 
that colleges offer and the ability of the stu­
dent to benefit from the opportunities (Hoff= 
man & Plutchik, p. 28, 1959). 



2. Orientation course: The nine-week long, one 
college credit hour course Freshman Orienta­
tion 101. 

3. Paraprofessional counselors: The term para­
professional indicates those full-time under­
graduate students interested in group work or 
in helping freshmen. These couns·elors will 
have had some previous training or expe,r1.ence 
in counseling and group work; thus, trained 
peers. 

4. Grade point average: The cumulative grade 
point average at the' end of the first semes­
ter. 

5. Retention or continued enrollment: A student 
who completes formal enrollment for the second 
semester of his freshman year. 

6 •. Definitions of groups: 

a) Experimental (Traditional): Those sec­
tions of freshman orientation with pre­
planned lectures, discussions, films, 
commercially prepared materials to improve 
studying and reading skills, and other 
activities designed to reach the course 
objectives (Marker, 1970). 

b) Experimental (Small Groups): Those sec­
tions being directed by .Peers who are 
full-time students classified as under­
graduates. 

c) Control group (CG): There will be fresh­
men randomly selected from the freshman 
orientation class enrollment to be ex­
cluded from either formal freshman orien­
tation program for the purpose of control. 

7. Perceptlon of college campus climate: This 
concept will be defined and measured in terms 
of the scales included in College and Univer­
sity Environment Scales, second edition. 

8 
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Rationale for Hypotheses 

Although some studies similar in nature to this research 

have failed to demonstrate any significant relationship be-

tween the'program and academic success, retention, and other 

related variables (Warren, 1970; Reiter, 1964); a cursory 

examination of the literature reveals that a majority of the 

experimentation was oriented toward intellectual facts, in-

formation, subject matter content, and understanding of 

things (cognitive domain) rather than·toward people and 

understanding of self (Plutchik and Hoffman, 1958; Kronovet, 

1969; Drake, 1966). In other words, there has been an em-

phasis on the facts at the expense of feelings and emotions. 

Those efforts designed to meet the expressed needs of 

students have differed primarily in either of two ways from 

this study. Either the groups were led by trained counselors 

or by undergraduates not trained in process or dynamics 

and/or the program was remedial in design. This study will 

attempt to test the following hypotheses. 

Hypotheses 

1. There are no significant differences in per­
ceptions of the college campus climate as 
measured by the College and University En­
vironment Scales, second edition, among the 
traditional course participants, participants 
in small groups led by peers, and in the con ... 
trol group who experienced no formal p~ograms. 
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A. when considering the Practicality Scale, CUES 
B. when considering the Scholarship Scale,~ 
c. when considering the Community Scale, CUES 
D. when considering the Awareness Scale, CUES 
E. when considering the Propriety Scale, CUES -F. when considering the Campus Morale Scale, CUES 
G. when considering the Quality of Teaching Scale, 

CUES 

2. There are no significant differences in cumu~ 
lative first semester grade point averages 
among the traditional course participants, 
participants in small process groups led by 
peers, and in the control group who experi~ 
enced no formal program. 

3. There are no significant differences in enroll= 
ment for the succeeding semester among parti­
cipants from the traditional classes, the small 
groups, or the control groups. 

Significance 

Institutions of higher education that implement new or 

re-created orientation programs have a unique opportunity and 

duty to determine whether the program's objectives match stu-

dent needs. This study should assist in determining the 

effectiveness of a developmental program experienced at the 

beginning of the college caree;. Hopefully, this study will 
/" 

add to the empirical base necessary for adequate institution~ 

al curriculum evaluation at East Central State College. 

Summary 

Dissatisfaction with orientation programs has caused 

concern and willingness to try new approaches. 
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. During this century, the number of colleges and univer­

sities deciding to implement some formal type of orientation 

experience has grown from a handful to almost universal 

acceptanceo . The content of these orientation courses seems 

to vary with the philosophy attached to each college's defi­

nition of orientationo There does seem to be an apparent 

trend indicating more-emphasis being placed on the satisfac­

tion of the social/personal needs of freshmen by fellow stu­

dents. This use of fellow students replaces earlier 

approaches that utilized regular administrative staff and 

academic facultyo 



CHAPTER II 

REVIEW OF LITERATURE 

Introduction 

The purpose of this chapter is to present the relev~nt 

literature related to developing .orientation practices in 

higher education in the United States. A short review of the 

goals, history, and development of the freshman orientation 

movement previews the discussion of the needs of contemporary 

college students. Then, the use of peers, fellow college 

students, as effective group leaders is presented to charac­

terize the use of paraprofessionals. 

Historical Freshman Orientation Practices 

Although Bos··ton Unive·rsity inaugurated the ftrst fresh­

man ori~ntation course in 1888, little-.attention was given to 

formal orientation practices nationally until the early 

1900's. From 1900 to 1920, various colleges and. universities 

developed series of lectures dealing with various phases of 

university life. Normally, these were re.quired, non-credit 

courses.(Drake, 1966). 

1? 
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During the 1920~~' the orientation courses' content re· 

fleeted higher education's enchantment with th~ liberal arts 

approach to higher education. Doermann (1926) reported such 

course titles as Dartmouth's "Evolution" and Columbia's 

"Introduction to Contemporary Cbrilization." Other colleges, 

such as Antioch and Brown used ttie approach of issues and/or 

problems, .!.·~·, study techniques i use of the library, per-

sonal etiquette, and vocational choice. 

Concurrently, several institutions used a short period 

of time to test, counsel, inform, register and entertain 

freshmen prior to the beginning of classes. These pre-

college practices were commonly called, "Freshman Weeks" 

(Drake, 1966). 

These early orientation attempts were received quite 

favorably. By 1930, Wrenn (1930) reported bet~er than one-

half of all colleges and universities had initi,ated some type 

of orientation practice. Following World War II, Kamm ~nd-

Wrenn (1947) conducted a higher education surv~y of 126 

institu~ions and reported all either had an. orien~ation pro­

gram o~ were planning one. Recently, Kronovet (1969) deter-

mined. that 92% of the 1,327 reporting institutions in her 

survey of 2,139United; States colleges and universities use 

some formal form of freshman orientation. 

The most frequently utilized orientation practice today 

is the short 2- ·to .7-day pr·e-college clinic,(I<rono;vet, 1969). 
-:-· .. ' '.', ·,;.."•,. }. - }•.,•'· ;:f,, ''.\'• 

.:.~~ 
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Goals of Freshman Orientation 

The goals of the popular "Freshman Week" approach are 

usually related to institutional ~dministrative tasks and 

some social/personal activities, such as picnics, dances, and 

campus toqrs .(Kronovet, 1969). 

The goals of the semester long required course type of 

freshman orientation are more diversifi.ed. Some courses in-. . ~ 

troduced the freshman to broad areas of academic study (Bell, 

1968). Dartmouth's "Evolution" and Columbia's "Introquction 

to Contemporary Civilization" would be exampleJ of this pur-­

pose (Ball, 1923). This academic purpose of the orientation 

course has becoII1e atypical today (Grant, 1971). 

Krode (1930) and Bookman (1948) reported many freshman 

orientation programs attempted ~o help freshmen with their 

specific problems and needs. Schaffer (1962) clarified the 

inherent difficulty of meeting "assumed" student needs in-

stead of "expressed" or "determined" student needs. Strang 

(1951) supported the value that the freshmen's personal prob-

lems' and matters were more important than the introduction to 

inte~lectual studies. 

This investigator attended the 1971 National Orientation 

Directors' Conference. Many of the colleges and universities 

represented provided pamphlets and leaflets deseribing their 

respective orientation programs. Of the 100 or more 
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institutions represented, only four provided information 

speaking directly and specifically to the goals of the pro­

grams. 

The University of South Carolina listed six goals in 

their fall 1971 Orientation Programs: 1) to provide chance 

to make friends, 2) to familiarize students with registra­

tion procedures, 3) to plan academic programs, 4) to explain 

the rules and regulations, 5) to familiarize the student to 

the campus, and 6) to offer some vocational choice help 

(Freshman Orientation, University of South Carolina, 1971). 

The University of Maryland stated a general goal of 

having the purpose of acquainting students with services in 

the physical, academic, cultural, and social areas (Freshman 

Orientation, University of Maryland, 1971). 

Wichita State University described their goals as being 

in three areas: 1) helping the student acquire new friends, 

2) planning academic programs, and 3) registering and enroll­

ing (Freshman Orientation, Wichita State University, 1971). 

Purdue University stated their goals of orientation to 

include introducing the student to the campus and opportuni­

ties found there and to answer questions (Freshman Orienta­

tion,. Purdue University, 1971). 

Some institutions have contracted the orientation pro­

gram to specialty service companies; such as National Leader­

ship Methods, Austin, Texas, who emphasize the use of fellow 
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students in group leadership roles to help the freshmen 

achieve security, adjustment, and identity through the pro-

cess of a small group experience as orientation (Davis, 

1971). 

One private Texas firm (Davis, 1971) repor~ed 200 higher 

education institutions as clients of their program. Davis 

(1971) described his program as one using trained college 

students as group leaders in freshman orientation. The 

stated purpose of this approach was to assist the freshman in 
. 

meeting his personal needs as described in the preceeding 

paragraph. 

As vague and general as these stated goals seem to be, 

they remain the only evidence of goals that appeared on 

orientation information material from these various colleges 

and universities represented at the 1971 National Orientation 

Directors' Conference. 

The identification of which needs students actually 

have, or report, seemed essential to any adequate attempt at 

orientation. 

Needs of College Students 

By the 1960's, college students reported by various 

methods that their needs, aspirations, and values were chang-

ing and unmet {Coelho, Hamburg, and Murphey, 1963). 
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These reported unmet needs and especially the method 

used to communicate this feeling reflects America's societ&l 

problems. In this unstable and changing world, contemporary 

college s·tudents grow up with their parents·' values and, com-

mitments (Kaufman, et al., 1968). Typically, today's college 

students see the world as cold, me.chanical, abstract, and 

emotionally meaningless (Coelho, et al., 1963). Affluence in 

the midst of poverty, the racial tensions, the polluted en- · 

vironment, the decaying cities, and the apparent lowering of 

the potential quality of life are frequently referr.ed to by 

such research groups as the National Commission of the Causes 

and Prevention of Violence (To Establish Justice, 1969) 

thusly: 

. Today's intelligent, idealistic students see 
a nation which has achieved the physical ability 
to provide food, shelter and education for all, 
but has not yet devised social institutions that 
do so. They see a society, built on the prin­
ciple that all men are created equal, that has 
not yet assured equal opportunity in life. They 
see a world of nation-states with the technical 
brilliance to.harness the ultimate energy, b.ut 
without the comm.on sense to agr_!e on metho.9.s of 
preventing mutual destruction j_pp. 210-21,!/. 

· Similarly, a committee investigating the causes of cam~ 

pus tensions listed, as important sources of discontent, the 

feelings of indifference and neglect, stereotyping, political 

impotence, police action, discrimination, intimidation, and 

institutional rigidity (Kamens, 1967). 
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College students describe their freshman year as a hard 

or difficult one (Birney, Coplin, and Grose, 1960; Baur, 

1965), which is reflected by the fact that most schools' 

dropout rate is highest during the first year of college 

(Trent and Medsker, 1968). 

There ~s evidence that freshmen undergo a change in 

attitudes and behavior after a few months of college. 

Coelho, Hamburg, and Murphey (1963) noted that during the 

early months of college (if not the whole freshman year) 

freshmen attempt to meet as many new friends as possible. 

Rather indiscriminately, they reach out for those nearest at 

hand to make friends. These early acquaintances help over­

come loneliness, help students feel accepted, and meet the 

need for orientation to a new situation by sharing informa­

tion (Feldman arid Newcomb,· 1970). 

These dimensions of student needs seem to be asking 

whether or not the college experience could assist the stu~ 

dent in adjusting and coping with society. The needs of col~ 

lege students have not been met by traditional approaches 

(Newcomb, 1968). 

One of the developmental needs most frequently men~ 

tioned in the literature is the need to gain independence 

from the family and the home (Sanford, 1956) •. Many students 

need the independence that will let them decide why they are 

in college. Since not all students enroll for academic 
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reasons, an orientation emphasizing intellectual affairs may 

not meet their other needs (Mayhew, 1969). 

During the transition between the security of childhood 

and the independent adult role, the developing student finds 

himself in an anxiety-filled position (Wigent, :1971) •. During 

childhood the social and personal needs were.met by parents. 

By late adolescence, college students have a strong need of 

acceptance by age and sex peers (Newcomb, 1968). As a re-

sult, students. commonly report personal relationships with 

peers as among the most important ways they attempt to meet 

their needs (Mayl)~, 1969). These students frequently state 

that they receive very little aid on important problems from 

parents, schools or college professionals (Mayhew, 1969). 

Kauffman (1968) commented that: 

The most effective teachers usually are other 
students. While classroom instructors have more 
knowledge and greater skills than a studen~'s 
classmates, his classmates interact with him more 
frequently and at a deeper and more intimate 
level. They therefore contribute greatly to the 
level of reception he turns on in the classroom • 
•.. so the student friendship group helps deter· 
mine what is learned in college, how it is 
learned, and what effect both knowledge and the 
learning expe£,ience have on the student's total 
personality i.J,p. 12-137. 

A recent Hazen Foundation research publication 

(Kauffman, 1968) characterizes today's college student: 

1) Students are seeking enduring commitments but 
are skeptical about the ideologies and ortho­
doxies that clamor for their loyalty. 



2) Because of their suspicion about formal ideol­
ogy, the new students turn to human relation­
ships as the source of most of the purpose and 
meaning they seek in their lives. 

3) The contemporary college student feels strong­
ly the need to belong but is profoundly skep­
tical about most of the organization he 
encounters, particularly an organization that 
claims to offer him an education. 

4) The new student is generous and idealistic in 
his own fashion but is frequently fearful that 
any long-term commitment to social service may 
destroy his idealism and thwart his freedom. 

5) The new students, for all their apparent poise 
and sophistication, are frequently hesitant 
and uncertain. 

6) Because of his doubts about himself, about 
organizations, and t,he possibility of faith 
and commitments, the new college student has 
a tendency to be suspicious and distrustful 
of the administrators, and to a lesser extent, 
the faculty of his college. 

7) Students come to college with a great deal of 
excitement and willingness to do work 
demanded of them, but their expectations and 
performance usually decline during the first 
months of the freshman year. 

8) Most students apparently expect that the col­
lege years will mark the definitive end of 
their dependence on their parents fyp. 19-217. 

20 

The college peer group gains power from several ties to 

its individual members. Newcomb (1968) has developed the 

rationale that propinquity is one natural explanation of the 

close and strong ties among these members. College students 

have the opportunity to spend many hours together. 
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Feldman and Newcomb (1970) concluded that college peer 

groups provide, " ••• general emotional support to the stu-

dents; the peer group fulfills needs not met by the curricu­

lum, the classroom, or the faculty" jy. 236/. Pervin (1966) 

found that friends may serve to discourage voluntary with-

drawal from college. The findings of several writers confirm 

the premise that peer groups can meet the "positive self-

image" needs for students who are disappointed or not com-

pletely successful academically (Coelho, et al., 1963; 

Bushnell, 1962; Kamens, 1967). 

Three primary functions of college attendance include 

widening the students' realm of acquaintances, removing some 

of his provincialisms, and creating a more open person in re-

oation to possible value change (Grant, 1971). A represen-

tative sample of existing literature reveals that peer groups 

at college show a tendency to be similar in values, atti-

tudes, interests and behavior (Feldman and Newcomb, 1970). 

Yet, other studies demonstrate how, under certain con-

ditions, the peer group can support and facilitate the aca-

demic and intellectual goals of the college (Newcomb, 1968). 

One review (Newcomb, 1968) of studies reports peer groups 

•.• can also challenge old values, provide intel­
lectual stimulation and act as a sounding board 
for new points of view, present new information 
and new experiences to the student, help to clari­
fy new self-definitions, suggest new career possi­
bilities, and to provide emotional support of 
students who are changing /p. 237/. 
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To further support the contention, Farnsworth (1957) 

noted, "Among the strongest forces acting on the new student 

as he enters college are the traditions of the older students 

handed down • • • from one college generation to another" 

[;. 2417· Freedman (1960) expressed additional support for 

using peers: 

Suffice it to say now that in our opinion the 
scholastic and academic aims and processes of the 
college are in large measure transmitted to in­
coming students or mediate.£! for_them by the pre­
dominant student cuiture J..p. l.Q./. 

The Paraprofessional Movement 

The fact that peers have considerable influences upon 

other college students has been demonstrated. Peers are more 

accessible to students than are professors, counselors, or 

parents. A peer might help by simply directing a freshman 

toward a more effective problem-solving approach. 

!y training the peer helper, paraprofessional, several 

additional avenues of help can be realized: 1) aid the peer 

helper to anticipate crisis times, 2) support the peer leader 

by teaching him how to provide supportive/facilitative coun-

seling, and 3) teach him how to assist others in learning 

(Pyle and Snyder, 1971). 

At first glance, one might assume that a peer or para-

professional counselor would be an individual with less 

training than a professional counselor. However, this 
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concept happens to be an oversimplification. For example, 

the program developed by Rioch and her associates (Rioch, 

Elkes, and Flint, 1965) trained mature women as mental health 

counselors involved an intensive 2-year training program 

which seemed to compare favorably with most un1versity pro~ 

fessional programs, especially in terms of the applied exper­

ience received. 

Carkhuff (1971) reported that his paraprofessionals 

received 1,000 hours of training, half of which was human 

relations training. Therefore, some paraprofessionals 

appeared to have a significant amount of applied training 

even if they did not receive academic training and formal 

degrees. Obviously, however, not all paraprofessional coun­

selors received that much training. For example, several of 

the chapters in the book by Guerney (1969) reported the .use 

of paraprofessionals who had little formal training. 

The amount and type of training paraprofessionals 

receive seemed to be tied to the kind of function they per= 

form. Some view paraprofessionals functioning basically as 

professional counselors (Rioch, et al., 1965). Others 

(Cowan, Zak, and Laird, 1969) have trained volunteers to act 

as paraprofessionals in elementary schools, as behavioral 

therapists in hospitals (Kreitzer, 1969) and as companions to 

troubled college students (McCarthy and Michaud, 1971). 
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To sum, little could be generalized about paraprofes .. 

sional counselors with the' exception that they have more 

diverse roles, experiences, and training than do the tradi-

tional professional counselors. There is not such thing as.! 

paraprofessional counselor. There are different kinds of 

non-professional helpers who vary in skill, training, and 

needs. 

Since the mid-1960's a considerable body of research 

literature has repeatedly confirmed the concepts that non­

professionally trained .£non-Ph. D. holder~/ can be effective 

as counselors or "helpers." Leadership for this research 

impetus was given by Robert Carkhuff and his associates. 

Carkhuff and Truax's (1965) approach was to identify the 

necessary conditions existing in a counseling or helping 

relationship: 

(a) Therapist accurate empathic understand~ 
ing; (b) therapist warmth or positive regard; 
(c) therapist genuineness of self-congr.!:!ence; and 
(d) patient depth of self-explorati,on LP· 336f/. 

Carkhuff and Truax (1965) have demonstrated the effec-

tiveness of using paraprofessionally trained personnel as 

counselors. 

The results demonstrated the effectiveness of time= 

limited lay group counseling, coming from a short-term inte-

grated didactic and experiential approach to effective group 

leadership. Other research indicated these conditions 



25 

predict positive client personality and behavioral change 

(Rogers, 1962; Tomlinson and Hart, 1962; and Bergin and Solo­

man, 1963). 

Several attempts have been made to apply these findings 

'in a variety of situations. . As early as 1965, Frank Riessman 

(1965) outlined the large number of situations where mini­

mally-trained persons were able to effect an improvement.for 

those needing help. Riessman's documentation covered the 

famous Synanon drug addict center, Alcoholics Anonymous, and 

fellow student programs·as well as many other specific exam­

ples. Riessman concluded that nonprofessionals can help. A 

side effect noted was the frequent improvement of the func­

tioning of the helper. 

By spring 1970, the idea of peer counseling was con­

sidered an important enough issue to -merit a special issue 

from the ERIC Counseling and Personnel Services Information 

Center (Matson, 1970). This entire bookletwas used to 

describe various research and innovative projects using peer 

counselors in a variety of roles. This document recognized 

the success and significance of using peer counselors in edu~ 

cation. Muro (1970) further delineated the positive effects 

bf using peer counselors in a developmental guidance program 

in Auburn, Maine. Authorities .in higher education borrowed 

knowledge of the effectiveness of peer counselors from other 

sources and adapted their use to college life. 
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Hardee (1959) surveyed the various roles of counselors 

and noted the use of peer counselors at many higher education 

institutions. Brown (1965) built upon the knowledge derived 

from the Hardee survey and analyzed specific behavior of stu~ 

dent counselors. Brown concluded that students were fre= 

quently used in smaller four-year colleges as effective small 

group leaders. These leaders were usually dormitory person­

nel. The students' effectiveness in Brown's study, was 

determined impressionistically by the director of the coun­

seling center in the 118 colleges surveyed. 

Encouraged by the findings of the survey, Brown collabo­

rated with associates (Zunker and Brown, 1966; Brown, 1965; 

Brown, 1971; Brown, Hassey, and Cortes, 1970) to determine 

experimentally the actual effect of using peer counselors. 

The findings of these four investigations included: 

1) Student counselors were as effective as professional 

counselors on all criteria of counseling productivity em­

ployed; 2) the student counselors received greater acceptance 

from counselees than did the professional counselors; and 

3) fresl:unen counseled by student counselors made greater use 

of the information received during counseling, as reflected 

by earned grades and residual study problems; 4) students 

counseled by other students earned one~half letter grade more 

and scored higher on measures of stugy b~avior than 

"matched" controls; 5) potential college dropouts benefitted 
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from student counseling on a multi-criterions basis; 6) 

finally, a cross-cultural replication study confirmed the 

hypothesis that students attending the Universidad Nacional 

Aut6noma de Mexico showed significant gains on the same cri­

terion measures. 

Related Institutional Research 

East Central State College has assumed the obligation of 

providing experiences designed to meet the beginning fresh­

men's needs. The staff member (Marker, 1970) re~_ponsible for 

the freshman orientation course has made significant changes 

in the course design and content and had stated his willing­

ness to participate in experimental research to benefit the 

class. 

The Dean of the College (James, 1969) has been concerned 

that the needs of incoming freshmen do not seem to be met in 

a preventive or developmental program. 

At the request of Presideht Wagner, Dr. Roy Maxwell 

(1970), Director of Research and Development at the 'college, 

surveyed the 1969 East Central State College freshman class 

and found the most frequently reported need to be able to 

identify with the college. 

During the next fall, Bonner (1970) conducted a pilot 

study emphasizing group guidance through the use of upper 

eivision students. The objectives of this study were to. 
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determine the effectiveness of a group guidance program upon 

reducing the freshman attrition rate; 'to determine the 

effects of this project on the attitudes of freshmen related 

to the college, professors, class attendance, and campus or-

ganizations; to determine the effects of the group guidance 

project on the reported self-concept of the freshmen; and to 

develop peer group leadership skills for the upcoming formal 

experimental study. 

Since no control group was available and the instruments 

used were designed locally and had no validation data, the 

results do not seem appropriate to be reported. 

Enough interest was aroused by the pilot project to in-

fluence Jim Caruthers, Director of the Counseling and Tutor-

ing Special Services Programs, to write a Spring 1971 

Project (Caruthers, 1971) whose purpose was to use trained 

college students to lead small groups in college adjustment 

processes. 

Additional interest in the area of innovation in the 

freshman orientation class was noted by the paper given at 

the fall 1971 National Orientation Directors' Conference, 

Oklahoma State University, Stillwater, Oklahoma (Bonner, 

1971). 

This paper dealt with a proposed model for a re-created 

freshman orientation program. This paper recommended the use 



of trained college students to assist freshmen in whatever 

program was eventually designed. 

Conclusions Drawn from Review of Literature 

The major conclusions which can be drawn from this 

review of the literature on freshmen orientation programs 

are: 
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1. The nature of contemporary higher education deter­

mines a need for some type of freshman orientation. 

2. Orientation procedures vary from institution to 

institution. 

3. Most colleges and universities provide some type of 

orientation program. 

4. Little experimental research related to the effect 

of various orientation programs is ¢Xtant. 

5. The use of trained upperclassmen as leaders in 

orientation is rather extensive. 

6 •. Peers have a tremendous impact upon each other. 

7. Peers, trained to.a paraprofessional level, can 

provide the necessary conditions to meet the needs of college 

students. 



CHAPTER III 

DESIGN AND METHODOLOGY 

Introduction 

The objective of this investigation was. to evaluate the 

impact selected approaches to the freshman orientation course 

have on students enrolling in East Central State College for 

the first time. 

More precisely, this study was designed to determine if 

the orientation program was related to first semester cumu­

lative grade point averages; to tendencies for freshmen to 

re-enroll for the spring semester, and/or to the freshmen's 

perceptions of the campus environment. 

Description of Population 

The population for this study consisted of randomly 

selected freshmen who enrolled in freshman orientation during 

the fall semester of 1971 at East Central State College, Ada, 

Oklahoma. This enrollment normally includes all beginning 

freshmen. 
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From the sections of Freshman Orientation 101, each en­

rollee was assigned a number from a table of random numbers 

(Winer, 1962). Then, the table was consulted for assignment 

of students to each of the three groups. 

Fifty enrolled freshmen students who had enrolled in 

Freshman Orientation 101 were randomly selected to serve as 

the control group. These students were called together and 

told that the college would not be able to offer them orien­

tation during the fall semestero A concern related to waiv­

ing a required course restricted the size of this group. Of 

the original 50 members, 36 were enrolled and present the day 

of the posttest. 

The experimental (small groups) participated in ... the 

freshman orientation course led by upperclassmen trained in 

group dynamics. Since only nine leaders were selected and 

trained and each small group size was restricted to 10 or 

fewer; 90 freshmen were originally in this section. Seventy­

four freshmen were enrolled and present the day of the post­

test. 

The experimental (traditional) section was composed of 

one class of 67 and one class of 76, and was taught by two 

different instructorso The multiple instructional approach 

included several lectures, television videotape playbacks, 

and other audio•visual aids. The content of the traditional 
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course emphasized the geography of the campus, rules and 

regulations, how to study, library use skills, and other 

subject matter traditionally taught in orientation classes. 

This section of the orientation program was taught in a 

large, ramped lecture room, discouraging interaction. 

Selection and Training of Group Leaders 

The upperclassmen used as group leaders were selected 

from applicants having been recommended by faculty, student 

personnel staff, and/or psychology classes. Those selected 

to be group leaders participated in a pre-service training 

seminar and training sessions that ran concurrently to the 

group leading experience. 

Dr. Rex Finnegan, Director of Counseling Services; and 

Dr. Pat Murphy, senior staff counselor; Oklahoma State Uni­

versity, Stillwater, Oklahoma, served as consultants to the 

pre-service training seminar. Dr. Finnegan and Dr. Murphy 

designed the seminar along the lines of the National Training 

Laboratory (NTL) model (Bradford, 1964). 

The main goals of this training se&sion included (1) 

developing a coumunal interest and "stake" in the upcoming 

group experience, and (2) building a program relevant to the 

freshmen (Finnegan, 1971). Specifically, theory input, ac­

tive group participation, and activity processing were used 

to obtain the goals of the seminar. 
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The trainers taught the theory by lecturettes, films, 

tapes and demonstrations. The concepts and/or skills set 

forth ,in theory form were then explored and expanded upon by 

the individuals in small group interactions. After each per­

son had an opportunity to participate, the whole group would 

re-form into one or two groups being led by the trainers. 

These process groups 'analyzed, evaluated and provided feed­

back about the activities undergone. 

Specific activitiies experienced by the seminar enrollees 

(future freshmen orientation group leaders) included: (1) 

getting acquainted exercises, (2) paraphrasing exercises, 

(3) learning how to create useful feedback, (4) receiving 

leadership theory lecturettes, (5) mirroring exercises, (6) 

role playing to teach concept of sharing leadership, (7) par­

ticipating in a power politics exercise, (8) viewing the 

films Twelve Angry Men and Flight of the Phoenix, and (9) 

using a group decision making exercise, commonly known as the 

11NASA exercise." 

The seminar participants were exposed to an experience 

emphasizing how a group functions and how this knowledge is 

used to assist .individual members of the group to "grow" or 

to solve their problems (Appendix A). 

Following the seminar, the student group leaders 

attempted to facilitate their assigned freshmen orientation 

group in a manner similar to their seminar experience. These 
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trained peer leaders (or paraprofessional counselors) were 

supported during the nine week experimental period by weekly 

sessions held for them. These concurrent supporting and 

training sessions emphasized the purposes, potentialities, 

and problems evolving from their experience with the fresh-

man orientation groups (Appendix B). 

Collection of Data 

After the orientation pro$ram was completed by the 

freshmen in the experimental small groups and in the tradi-

tional section, these two groups and the control group were 

administered the ,College and University Environment Scales, 

second edition, on November 11, 1971. 

Following up, in January 1972, overall first semester 

grades were obtained from the registrar's records. Enroll-

ment data were studied to determine spring 1972 enrollment 

figures relating to the three groups. 

Instrumentation 

The,College and University Environment Scales (CUES) 

was the basic scale instrument of this investigation. An 

attempt was made to assess the qualities of a college campus 

based upon student perception by CUES. The reality of the --
instructors, the facilities and services and the myriads of 



personal contacts that exist have their importance in the 

perceived relationships to other things and people. 
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The perceptions of these relationships can be measured. 

One way is to record the individual's perceptions of various 

facets of campus life. The College and University Scales, 

second edition, has been designed and validated upon the 

premise of measuring students perceptions of the campus. 

A posttest administration of~ was used for two rea­

sons. Reiner and Robinson (1970) have noted the different 

scores obtained from freshmen students prior to their attend­

ing college and their responses after having attended for 

some time. The different scores were explained as the dif­

ference between how the' beginning students "expected" the 

college to be like and how they later "perceived" the college 

environment. Since the purpose of this study was to measure 

'Tperceptions" of the college campus climate, a posttest 

·approach was required. 

·-Secondly, a re-testing necessary in a pretest/posttest 

design might influence the posttest scores since the inter­

vening experimental period was relatively short (Sax, 1968). 

An additional concern of the investigator was that a pretest 

of the CUES would contaminate the experiment by possibly 

suggesting the purpose or objective of the experimental 

treatment (Sax, 1968). 
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Pace (1969) reported scale scores group themselves 

rather distinctly according to the type of college students 

attended. For this reason, the normative sample used in this 

investigation was designated by Pace (1969) as Teachers Col-

leges. One of the college.sin this standardized sample has 

Southeastern State College, Durant, Oklahoma. Although East 

Central State College and Southeastern State College lost 

their teacher's college title several years ago, these 

schools are obviously of a similar type. 

Previously, Pace (1963) concluded that 

..• there is no important or meaningful relation­
ship between students' academic aptitude or per­
sonality characteristics and their perception of 
the college environment jy. ·28/. 

A rather thorough review of the research literature re-

lated to CUES produced only one isolated study concerning a 

junior college that contradicted Pace's comments. Reiner 

(1970) did find high school rank in class and verbal score 

were related to predictability of CUES scale scores on the 

Awareness, Propriety, and Scholarship scales. 

Since Pace (1963; 1969) had a 100 college sample and a 

review of other related studies to support his contention 

that academic ability and personality characteristics were 

not meaningfully related to CUES responses, this investigator 

chose to assign subjects randomly to the experimental and 

control groups rather than attempt a "matching" of groups. 
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Pace (1969) developed the arbitrary logic that anytime 

two-thirds of the responses were mallked in the same direc• 

tion, this item was being perceived as "characteristic" of 

that college. Following that rati~nale, Table I compares the 

mean scores ~f freshmen from Reiner's (1970) study, Pace's 

(1969) study, and the scores obtained from ,the present inves• 

tigation. 

,Reiner study 
Pace "TC" 
ECSC 

14 
26 
27 

TABLE I 

CUES MEAN SCORES 

B 

28 
25 
24 

c 

26 
16 
17 

17 
20 
15 

E 

17 
15 
24 

F 

NA 
NA 
24 

G 

t>NA 
NA 
13 

A= Practicality; B = Community; C • Awareness; D • Pro­
priety; E = Scholarship; 'F ~ Campus Morale; G • Quality of 
Teaching 

The total ins trtiment contains• 160 items. 'Some of the 

items are keyed differently to obtain-scores on 'different 

sub .. tests. Five scal'es ,' conta:tning: twenty items each, are 

described by'Pace (1969). 

1. Practicality: The~twenty it~s that contri­
bute -to the score· from· this· scale· descriibe "1ln. 
environment characterized by·enterprise, 
organization, material benefits, and social 
ac~ivities. There are both vocational and 
collegiate~emphases. A kind of orderly 



,, supervision is evident in the administration 
and the classwork. As in many organized soci­
eties there is also some personal benefit and 
prestige to be obtained by operating in the 
system -- knowing the right people, being in 
the right clubs, becoming a leader, respecting 
one's superiors, and so forth. The environ­
ment, though structured, is not repressive 
because it responds to entrepreneurial activi­
ties and is generally characterized by good 
fun and school spirit. 

2. Community: The items in this scale describe a 
friendly, cohesive, group-oriented campus. 
There is a feeling of group welfare and group 
loyalty that encompasses the college as a 
whole. The atmosphere is congenial; the cam­
pus is a community .. Faculty members know the 
students, they are interested in their prob­
lems, and they go out of their way to be help­
ful. Student life is characterized by 
togetherness and sharing rather than by pri­
vacy and cool detachment. 

3. Awareness: The items in this scale seem to re­
flect a concern about, and emphasis upon, 
three sorts of meaning: personal, poetic, and 
political. An emphasis upon self-understand­
ing, reflectiveness, and identity suggests the 
search for personal meaning. A wide range of 
opportunities for creative and appreciative 
relationships to painting, music, drama, 
poetry, sculpture, architecture, and the like, 
suggests the search for poetic meaning. A 
concern about events around t:he world, the .. , 
welfare of mankind, and the present and future 
condition of man suggests the search for po­
litical meaning and idealistic commitment. 
What seems to be evident in this sort of en­
vironment is a stress on awareness, an aware­
riess of self, of society, and of aesthetic 
stimuli. Along with this push toward expan­
sion, and. perhaps as necessary condition for 
it, there is an encouragement of que,stioning 
and dissent and a tolerance of nonconformity 
and personal expressiveness. 

4. Propriety: These items describe an environ­
ment that is polite and considerate. Caution 
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and thoughtfulness are evident. Group stand.i. 
·ards of decorum are important. There is an .. 
absence of demonstrative assertive, argumenta~ 
tive, risk-taking activities. In general, the 
campus atmosphere is mannerly, considerate, 
proper, and conventional. 

5. Scholarship: The items in this scale describe 
:an environment characterized by intellectually 
scholastic discipline. The emphasis is on 
competitively high academic achievement and a 
serious interest in scholarship. , The pursuit 
of knowledge and theories scientific or phil .. 
osophical, is carried on rigorously. Intel~ 
lectual speculations, an interest in ideas, 
knowledge for its own sake, and intellEH:tuaL 
discipline -- all the,!e ar~ characteristic of 
the new environment LP· 1!/. 
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Two new scales that have been added to the second edi-

tion measure, 1) Campus Morale, twenty-two items; and 2) 

The Quality of Teaching and Faculty-Student Relationships, 

eleven items: 

6. Campus Morale: The items in this scale de~ 
scribe an environment characterized by accept­
ance of social norms, group cohesiveness;, 
friendly assimilatibn into campus life, and, . : 
at the same time, a commitment to intellectual 
pursuits and freedom of expression. Intellec­
tual goals are exemplified and widely shared 
in an atmosphere of personal and social rela­
tionships that are both supportive and 
spirited. 

7. Quality of Teaching and Faculty-Student Rela­
tionships: This scale defines an atmosphere 
in which professors are.perceived to be schol­
arly, to set high standards, to be clear, 
adaptive and flexible. At the same time, this 
academic quality of teaching is infused with 
warmth, interest, and helpfulness toward stu­
dents- /j. 117. 
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The scales were scored by the key Pace (1969) described. 

A weight of zero was assigned when the item was marked in the 

direction other than proposed by the Pace key. A weight of 

one was assigned to items marked in the keyed direction. 

In the technical manual accompanying the scale, Pace 

(1969) presents the internally derived consistency estimates 

as follows: Practicality, .89; Community, .92; Awareness, 

.94; Propriety, .89; and Scholarship, .90. The two new 

scales are experimental in nature and did not have reliabili-

ty estimates reported. 

The validity of the~ was determined by comparing 

~ response patterns correlationally to other well-known 

research instruments. Pace (1969) compared the CUES re-

sponses to Astin's (1965) Who Goes Where to College?, and the 

National Opinion Research Center survey (NORC, 1961). 

Astin's (1965) .Who Goes Where to College? was the 

application of the well-known Environmental Assessment Tech-

nique (~) (Astin and Holland, 1961). 

The 1961 NORC survey had students to rate their college 

on the variables of teaching excellence, research facilities, 

faculty, and student body (NORC, 1961). 

Based on the correlations found, Pace (1969) noted 

several validation findings: 

[]] Characteristics of students are generally 
congruent with characteristics of the 
school they attend. 



!).] The behavior of students and various atti~ .· 
tudes and values expressed by them in college 
are also generally congruent with the 
environmental press of their campus. 

DJ Some of the "institutional factors" described 
by Astin have modest relationships to the 
campus atmosphere perceived by students. 

[4] The conclusion from such association is that 
campus atmosphere, as measured by CUES, is a 
concept buttres!_ed by a good deal ol"c'oncur­
rent validity [pp. 53-S_!t/. 

Experimental Treatment 
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The evaluation of experimental (traditional) group has 

as its purpose the validation of the effectiveness of the 

traditional freshman orientation class. This group experi-

enced freshman orientation in the form of lectures, video-

tapes, and other audio-visual aids used to convey the subject 

content of college rules and regulations, how to study, loca-, 

tion of offices and services on campus, how to use the 

library, and class registration information. This group 

attended large lecture sections for two hours weekly for nine 

weeks. The Associate Deans of Student Personnel were the 

lecturers. 

The experimental (small groups) orientation course had a 

different approach. This experimental group attended a small 

group meeting for two hours weekly for nine weeks. These 

groups were led by upper clas.smen who had minimal (on~ · 

week's) training in small group dynamics; such:.as, group 
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development, group roles, observer techniques, role-playing 

and other specialized procedures. 

These groups functioned in a group dynamics fashion with 

no emphasis made to any particular subject matter or topics. 

The structure was such that information, facts, and subject 

matter were of secondary importance. Rather, these peer-led 

groups functioned in a group development fashion. 

A control group was appropriately selected for an evalu­

ation of the effect the.experimental (traditional) group has 

on freshmen as well as the effect of using small groups -­

experimental (small groups). The control group was told that 

the college would be unable to offer them a course in fresh­

man orientation during their first semester. The control 

group received no formalized orientation. 

Analysis of Data 

This first set of analyses was used to determine the 

perceptions of the college held by the freshmen in each of 

the three groups. The perceptions were tested in subhypothe­

sis fashion by each of the seven scales of the .9!!§_. Then, 

each subhypothesis, as measured by the CUES scale was 

accepted or rejected. 

The Practicality Scale, the Scholarship Scale, the Com­

munity Scale, the Awareness Scale, the Propriety Scale, the 
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Campus Morale Scale, and the Quality of Teaching Scale were 

all considered individually as indicators of distinct and 

separate perceptions. The single classification analysis of 

variance described by Wert (1954) was used to test the hy­

pothesis related to each CUES scale. To further analyze the 

data,between,groups statistical comparisons of all possible 

pairs of groups were made immediately following any rejected 

null hypothesis . 

. The second set of analyses was made for the experimental 

groups,and control group to compare overall first semester 

grade point averages. Again, the single classification on 

analysis of variance as described by Wert (1954) was used. 

The third set of analyses was concerned with comparisons 

of re-enrollment data for the spring 1972 semester. These 

data of a nominal nature were compared using the Chi square 

technique (Runyon, 1968). 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Introduction 

The purpose of this chapter is to present the results of 

statistical analyses of the data. The .05 level of probabil~ 

ity was use.d to determine the significance of all statistical 

tests. The hypotheses were non-directed; therefore, two-

tailed tests of significance were employed. 

The three groups of students were divided into the 

Experimental (Traditional), Experimental (Small Groups) and 

Control groups for the treatment period (freshman orienta~ 

tion). 

After the course was completed, ,.the CUES was adminis-

tered to all three groups. The CUES includes seven scales 

whose purpose is to determine the perceptions students have 

of the characteristics of their college climate. The Practi-

cality scale describes a climate of mission, material bene-

fits, and social activities. The Community scale depicts a 

friendly, cohesive, group-oriented campuso The Awareness 

scale emphasizes personal, poetic, and political values on 
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campus. The Propriety scale relates to concern for rules and 

regulations, politeness, and caution. Little assertion, ar.­

gument or dissent would be evident on a campus characterized 

by a high score on the Propriety scale. The Scholarship 

scale characterizes a campus that emphasizes the intellectual 

and scholastic values. The Campus Morale scale describes a 

campus by its friendliness, freedom of expression, and group 

identity. The Quality of Teaching and Faculty-Student Rela­

tionships scale defines a climate where the faculty are 

scholarly, are flexible, and exhibit warmth and interest 

toward students. 

After the fall semester was completed, overall first 

semester grades for the students who participated in the pro­

ject were obtained from the records of the Registrar. 

Enrollment data for the following semester were ana.lyzed :to 

determine the enrollment patterns of the three groups. 

Table II presents the mean score and standard deviations 

obtained by the November 1971 administration of the CUES to 

the three groups for all seven scales. 

Table III depicts the results of the analysis of the 

grade point averages among the three groups. 

Table IV portrays the results of the comparison of 

enrollment data among the three groups for the spring 1972 

semester. 



Practicality 
Community 
Awareness 
Propriety 
Scholarship 
Campus Morale 
Qual. of Teach. 

Mean GPA 
s.d. 

TABLE II 

OBTAINED MEAN SCORES AND 
STANDARD DEVIATIONS 

ON CUES SCALES 

SMALL GROUPS TRADITIONAL 
Mean/s.d. Mean/s.d. 

12.23/2.0 12.49/2.5 
11.00/3.0 11.04/3.2 
9.53/3.7 10.00/3.9 
7.96/2.9 9.10/3.3 

11.42/3.2 11.52/3.3 
12.09/3.9 12.24/3.8 
6.30/1.4 6.41/5.3 

TABLE III 

OBTAINED GRADE POINT AVERAGE 
PER GROUP 

SMALL GROUPS 

2.2966 
.784 

TABLE IV 

TRADITIONAL 

2.3155 
.745 

ENROLLMENT FIGURES, SPRING 1972 
AMONG THE THREE GROUPS 

ENROLLED NOT ENROLLED 

Exp. (Small Groups) 
Exp. (Traditional) 
Control 

58 
98 
27 

16 
45 

9 

46 

CONTROL 
Mean/s.d. 

12.50/2.6 
11. 61/3. 2 
10.08/3.8 
8.33/3.0 

11. 81/3. 3 
12.42/4.8 
6.42/1.6 

CONTROL 

2.2791 
.787 

TOTAL 

74 
143 

36 
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Data for the control group and the two experimental 

groups were prepared for the Oklahoma State University Compu­

ter Center to be used on the IBM 7040 computer system. 

Testing of Hypotheses 

Hypothesis 1: There are no significant differences 

among the three group in perceptions of the college campus 

climate as measured by the College and Universitx Environment 

Scales, second edition. 

The single classification analysis of variance described 

by Wert (1954) was used to test this hypothesis. To further 

analyze the data, between groups statistical comparisons of 

all possible pairs of groups were made iomediately following 

any rejected null hypothesis. 

The results of these analyses of scales are presented in 

separate table form. The calculation of the Practicality 

scale data yielded an! ratio of 0.32 which was not signifi­

cant; therefore, nul-1 hypo'tp.~sis lA was accepted. The 

result of the analysis is presented in Table V. 

The calculation of the Scholarship scale data yielded 

an! ratio of 0.1684 which was not significant at the .OS 

level of probability; therefore, null hypotjlesis lB. was 

accepted. The result of the analysis is presented in Table 

VI. 
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TABLE V 

PRACTICALITY SCALE, CUES 

Source of Sum of Mean F 
Variation df Squares Squares Ratio Probability 

Between 2 3.59 1.80 0.32 .OS(p 
Within 250 1407.81 5.63 
Total 252 1411.41 

TABLE VI 

SCHOLARSHIP SCALE, f!!!§. 

Source of Sum of Mean F 
Variation df Squares Squares Ratio Probability 

Between 2 3.67 1.83 0.1684 .OS(p 
Within 250 2723.34 10.89 
Total 252 2727.00 

The calculation of the Community scale data yielded an 

F ratio of 0.5444 which was not significant at the .OS level 

of probability; therefore, null hypothesis lC was not re-

jected. The result of the analysis is presented in Table 

VII. 

The calculation of the Awareness scale data yielded an 

F ratio of 0.4281 which was not significant at the .OS level 



of probability; therefore, null hypothesis lD. was not re-

jected. The result of the analysis is presented in Table 

VIII. 

. TABLE VII 

COMMUNITY SCALE,~ 

Source of Sum of .Mean F 
Variation .df Squa.res Squares Ratio Probability 

Between 2· 10. 74 · 5.3689 0.5444 .05(p 
Within 250 2465.36 9.8615 
Total 252 2.476 .10 

TABLE.VIII 

AWARENESSSCALE, CUES 

Source of Sum.of Mean F 
V.ariation df .Squai;-es · .. 'squares. Ratio . Probability 

Between 2 12.76 6.38 0.4281 .05(p 
Within 250 3725.19 14.90 
Total 252 3737.94 

The calculation of the·Propriet:y scale yielded an!. 

ratio of 3.42 which exceeded the necessary tabled value at 
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the .05 level of probability; therefore, null hypothesis lE 

was rejected. The result of the analysis is presented in 

Table IX. 

TABLE IX 

PROPRIETY SCALE, CUES 

Source of Sum of Mean F 
Variation df Squares Squares Ratio Probability 

Between 2 68.46 34.23 3.43 * .OS)p 
Within 250 2498.28 9.99 
Total 252 2566.75 

*Significant at .05 level of significance 

Student's! tests described by Runyon (1968) were calcu-

lated to further analyze the data in an effort to determine 

significant differences between pairs of groups. These com-

parisons are presented in Table X. 

Only the! value of 2.51 calculated between the experi-

mental T and experimental SG exceeded the t value of 2.51 

associated with a probability of .05. These results indica-

ted that significant differences existed only between the 

traditionally taught freshman orientation class and the small 

process groups with the score in favor of the traditional 

group. 



TABLE X 

THE t VALUES OF THE PROPRIETY SCALE BETWEEN 
EXP. (SMALL GROUPS), EXP. (TRADITIONAL), 

AND CONTROL GROUPS 

Source of 
Variation 

Experimental 
Experimental 

Control 
Experimental 

Control 
Experimental 

(Traditional) 
(Small Groups) 

(Small Groups) 

(Traditional) 

,~significant at .05 level of 

N Means 

143 9.10 
74 7.96 

36 8.33 
74 7.96 

36 8.33 
143 9.10 

significance 

51 

t 

2. 51,~ 

0.63 

-1.27 

The calculation of the Campus Morale scale yielded an F 

ratio of 0.08 which was not significant at the .OS level of 

probability; therefore, null hypothesis. lF was not rejected. 

The result of the analysis is presented in Table XI. 

The calculation of the Quality of Teaching Scale yielded 

an F ratio of 0.0213 which was not significant at the .OS 

level of probability; therefore, null hypothesis lG was not 

rejected. The result of the analysis is presented in Table 

XII. 

Hypothesis 2: There are no significant differences in 

cumulative first semester grade point averages among the 
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traditional course participants, participants in small pro-

cess groups led by peers, and in the control group who exper-

ienced no formal program. 

TABLE xr. 

CAMPUS MORALE SCALE, CUES 

Source of Sum of Mean F 
Variation df Squares Squares Ratio Probability 

Between 2 2.64 '.l .• 32 0.08 .o5,p 
Within 250 2955.50 15.82 
Total 252 3958.14 

TABLE XII 

QUALITY OF TEACHING SCALE, CUES 

Source of Sum of Mean F 
Variation df Squares Squares Ratio Probability 

Between 2 0.71 0.3532 0.0213 .05<p 
Within 250 4144.86 16.58 
Total 252 4145.56 

The sipgle classification analysis of variance was used 

to test tnis hypothesis. The result of the analysis is 
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presented in Table XIII. The calculated F ratio of 0.04 was -
not significant at the .05 level of probability; therefore, 

the null hypothesis was accepted. 

Source of 
Variation 

Between 
Within 
Total 

TABLE XIII 

ANALYSIS OF GRADE POINT AVERAGES 
AMONG THE THREE GROUPS 

Sum of Mean F 
df Squares Squares Ratio 

2 452 0 65. 226.33 0.04 
250 1540804.00 6163.21 
252 1541256.00 

Probability 

.OS<p 

Hypothesis 3: There are no significant differences in 

enrollment for the succeeding semester among participants 

from the traditional classes, the small groups, or the con~ 

trol group. 

The Chi square tests described by Runyon (1968) were 

calculated to the hypothesis. The resulting analysis is 

presented in Table XIV. 

The calculated::X:2 value of 2.51 did not reach the tabled 

Chi square value associated with a probability of .OS. This 

result did not indicate significant differences existing 



among the three groups; therefore, the null hypothesis was 

accepted. 

TABLE XIV 

CHI SQUARE COMPARISONS AMONG THE THREE 
GROUPS SPRING ·· 1972 ENROLLMENT .. . 

Not 
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Groups Enrolled .Enrolled Totals 

Experimental (Small Groups) 58 16 74 
Experimental (Traditional) 98 45 143 
Control 27 9 36 

Chi Square 2.51 df: 2 .OS<p 

Summary of Results 

In the course of this investigation statistical tests 

were made of three major hypotheses. These three hypotheses 

were tested using three groups, the experimental (small 

groups), the experimental (traditional), and the control 

groups. The data upon which these statistical tests were 

made were from a total of 253 freshmen students enrolled in 

Freshman Orientation 101 for the fall 1971 semester at East 

Central State College. The .05 level of probability was used 

to determin~ the ~ignific~nce of ~11 tests. 
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Analyses comparing experimental and control groups dis­

closed the fact that significant differences existed for the 

three groups on one scale of the CUES, the Propriety scale. 

The portion of the hypothesis relative to the percep­

tions of the college campus climate, as measured by the 

Propriety scale of the CUES was rejected. The other hypothe­

ses were accepted in their null form. 

Analyses between all possible pairs of groups were made 

following the rejection of the one hypothesis. Comparisons 

between pairs of groups on the Propriety scale indicated that 

significant differences existed only between the experimental 

(small groups) and the experimental (traditional) group. 

The ratio of the number of responses made by the experimental 

(traditional) students indicated they perceived as more 

characteristic of their campus the descriptive items found on 

the Propriety scale. 

Analysis of the grade point average and the enrollment 

data produced no evidence of significant differences. 



CH.APTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATION 

Summary 

The developing higher education movement in twentieth 

century America has nurtured the development of freshman 

orientation classes. Larger, more complex campus communities 

seemed to create a student need for formal orientation proce­

dures. 

Historically, the approach to orienting students has 

varied from campus to campus and from decade to decade. 

Whether orientation makes a difference in the development of 

students is generally an unanswered question. Most research 

deals with goals and activities, not in the actual differ­

ences to be found in students. 

The primary purpose of this study was to evaluate two 

curricular approaches to freshman orientation at East Central 

State College; Ada, Oklahoma. It was hoped that the results 

of this study might contribute to the research concerning 

this important aspect of student personnel work in institu­

tions of higher learning. 
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Two hundred fifty-three students enrolled in the fall 

1971 freshman orientation class constituted the population 

for this study. These students were randomly assigned to 

three groups: (1) Experimental (traditional) lecture class 

with 143 students; (2) Experimental (small groups) with 74 

students; and (3) the control group with 36 students. The 

experimental (small groups) section was further randomly 

assigned to small groups of ten or fewer with a trained up­

perclassman leader being randomly assigned to each group. 

The limited number of available trained upperclassmen 

leaders limited the total number of students that could be 

placed in the experimental (small groups) section. 

A concern relative to waiving a required course (Fresh­

man Orientation 101) for the members of the control necessi~ 

tated a small number in that section. 

It was hypothesized that: (1) At the end of the fresh~ 

man orientation experience there would be no significant 

differences in perceptions of the college campus climate as 

measured by the College and University Environment Scales, 

(2.) there would be no significant differences in cumulative 

first semester grade point averages among the three groups, 

and (3) there would be no significant differences in enroll= 

ment for the succeeding semester among participants from the 

traditional classes, the small groups, or the control group. 
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The statistical tests used in this study included the 

use of analysis of variance to on F ratio with a following t 

test when the required level of significance was noted on the 

analyses of the CUES scales and on the grade point averages. 

The other statistical technique employed was the Chi 

square distribution approach in the comparison of enrollment 

data. The data were of a nominal nature requiring an appro-

priate nonparametric technique, 

In this section, the hypotheses are restated. A summary 

and discussion of the results of the statistical tests of 

these hypotheses are then presented. 

1. There are no significant differences in per­
ceptions of the college campus climate as 
measured by the College and University En­
vironment Scales, second edition, among the 
traditional course participants, participants 
in small groups led by peers, and in the con­
trol group who e~perienced no formal programs, 

A. when considering the Practicality Scale, CUES 
B. when considering the Scholarship Scale, CUES 
C, when considering the Community Scale, CUES 
D. when considering the Awareness Scale, CUES 
E. when considering the Propriety Scale, CUES 
F. when considering the Campus Morale Scale, CUES 
G. when considering the Quality of Teaching 

Scale, CUES 

2, There are no significant differences in cumu­
lative first semester grade point averages 
among the traditional course participants, 
participants-in the small process groups led 
by peers, and the ·control group who experi­
enced no formal program. 

3. There are no significant differences in en­
rollment for the succeeding semester among 



participants from the traditional classes, the 
small groups, or the control group. 
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Using the analysis of variance, one significant f ratio 

was obtained on the CUES data relative to the first hypothe-

sis. After the analysis indicated a significant F ratio on 

the Propriety scale, at test was used to determine the be-

tween groups source of difference. The t tests indicated the 

experimental (traditional) group differed significantly from 

the experimental (small groups) section. The high score on 

the Propriety scale by the experimental (traditional) section 

indicated conformity to expectations, rules, and regulations. 

The analysis of variance technique, when applied to the 

grade point averages, indicated no significant F ratios. 

The Chi square technique was used to compare the enroll~ 

ment data among the three groups for the succeeding semester, 

spring 1972, The tabled x2 value associated with the re-

quired probability level was not reached. 

Conclusions and Recommendations 

Certain precautions should be kept in mind while inter-

preting the results of this study. The impact of the program 

upon the freshmen after a period of time is not available in 

this investigation. An ongoing study to follow these fresh-

men throughout their college career is being planned. 
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Another concern has to do with the uncritical general·· 

izing of the findings. This study dealt with a specific pop-

ulation -- East Central State College freshmen enrolled in 

freshman orientation. No statistical evidence is available 

to indicate that this population is typical or atypical of 

any other group of freshmen either locally or nationally • . 
The evidence resulting from the analysis of data 

appears to be supportive of these conclusions: (1) Partici-

pation in either a traditional freshman orientation class or 

in a small, peer-led process group does not seem to change 

significantly the perception of the campus environment except 

for the noted difference on the Propriety scale, (2) partici~ 

pation in either form of the freshman orientation program 

does not seem to contribute to a significant difference in 

grade point averages, or (3) participation in the fr~shman 

orientation program does not seem to be related to continued 

enrollment rates. 

Subsequent studies of the problem confronted by this in·~ 

vestigation might offer more thorough training of the peer 

leaders and a longer experimental period. A follow-up evalu-

ation throughout the subjects college years is to be recom-

mended and planned. 
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APPENDIX A 

OUTLINE OF WORKSHOP ACTIVITIES 

The following is an outline of the workshop activities 

used in the pre-service training of the group leaders. This 

outline serves as a guide to understanding the training pro-

cedures used. 

Getting Acquainted Exercises 

Depending on the size and relative previous relationships of 
the workshop participants, any of the following may be appro­
priate "ice breakers": 

1. First name/first impression 

2. Getting acquainted triads 

3. Group conversation 

4. Group build_ing tasks: 

a. verbal 

b. non-verbal 

5. Who am I?: A Cocktail Mix? 

a. Variations: 

1. draw picture of self 

2. · pie cut in wedges representing certain life 
focuses= love, energy, intellectual, etc. 
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3. depict yourself using series of words such 
as adjectives or free association 

b. Key dimensions of self 

Paraphrase Exercise 

Some possible topics for discussion might be: 

1. Decreased violence on college campuses this year re-

fleets student apathy 

2. Students and faculty should be actively involved in uni-

versity decision-making 

3. Black power -- good or bad for Blacks and the university 

community 

4. Drug crisis centers relationship to the university? 

5. Abortion counseling legal or not? Ethical problems 

for the counselor? 

6. Colleges and universities ought to be out of the business 

of housing students 

7. Letter grades are not a fair indicator of student learn-

ing 

(Any issue may be used in the discussion) 

Criteria of Useful Feedback 

1. Descriptive and specific rather than evaluative and gene-

ral 

2. Behavior which can be changed 



76 

3. Well timed and in small amounts with positive and nega­

tive feedback given separately 

4. Solicited rather than imposed while taking into account 

the needs of both the giver and receiver of feedback 

5. Leaves the responsibility for change with the receiver 

Responses to Feedback 

1. Check your understanding 

A. ask for more information 

B. paraphrase 

2. Check for validity with others 

LEADERSHIP 

I. DISCUSSION OF VARIOUS THEORIES 

A. Trait Theory 

B. Situational Theory 

c. Property of the Group 

II. LEADERSHIP ROLES 

A. Initiating 

B. Regulating 

c. Informing 

D. Supporting 

E. Evaluating 
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III. EXERCISES 

A. Choosing a Color 

1. Learning to deal with power vacuum created by 
the lack of specific directions 

2. Understanding shared leadership through role 
playing 

B. Mirroring Exercise 

1. Non-verbal exercise to illustrate reaction to 
designated leadership and leadership void 

2. Discuss impressions and feelings of leadership 
from non-verbal behavior 

C. Power Politics 

1. An exercise designed to let one experience his 
use of power arid influence 

2. To focus on problems of leadership in dividing 
the patronage 

D. Various Decision-Making Exercises 

E. Films 

1. "12 Angry Men" 

2. "Flight of the Phoenix" 

Group Decision Making 

To illustrate CONCENSUS DECISION MAKING, the advantages of 
using total group resources, group roles, group communica­
tion processes, and group leadership, one of the following 
m~y be helpful: 

1. Job status in u.s. ranking 

2. Ranking how much your society spent on pressing 
problems in 1968 
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3. NASA exercise 

4. Kerner report ranking exercise 

5. Meteorite toward earth exercise 

6. Hollow Square exercise 

7o Agree-disagree statements on groups 

8. Any topic or issue will lend itself to agree-

disagree statements 

Back Home Application Series 

Objectives: 

1. To establish a commitment or "contract" among parti-

cipants 

2. To have specific ideas and plans formalized for cam-

pus use 

3. To foster.a sense of "concrete" achievement 

4. To allow everyone to feel they have contributed to 

planning 

Series Sequence: 

1. Formation of working committees - by interest, 

topic, or formal committee structure 

2. ~ncourage brainstorming as step 1 

3. Structure: 

a. written report of ideas and plans 
b. verbal report - expect feedback and 

questions 



c. limited time for actual work (1\ 
hours) and final report (15 minutes) 
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d. attempt to secure support of selected, 
specific ideas 

e. include short and long range programs 

BRAINSTORMING 

The purpose of brainstorming is to get maximum output of 
ideas. Brainstorming techniques are useful for achieving 
the following goals: 

1. To allow for maximum creativity and interstimula-
tion. 

2. To make a clean break from traditional objectives. 
3. To make possible a look at all courses of action. 
4. To make certain that no aspects of a problem have 

been overlooked. 
5. To set an atmosphere of thought and communication 

that allows for the-consideration of major changes 
in existing group policies. 

DIRECTIONS 

1. Appoint a recorder. 
2. Express any idea - no matter how silly or impossi­

ble the idea may seem. 
3. Don't explain your ideas - give just enough infor­

mation to identify it. 
4. Don't evaluate· - don't worry about practicality or 

feasibility. 
5. Maintain informal climate - speak out freely - don't 

raise hands and don't appoint a chairman. 
6. Set a time limit, usually five minutes or less. 
7. Brainstorming is most effective if done for specific 

topics. 
8. Stop anyone who breaks the rules; for example, eval­

uates, explains. 
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FOLLOW UP 

Once ideas are out, the real job begins: 

1 . . Review ideas. 
2. Evaluate, combine, eliminate, categorize 
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APPENDIX B 

A SEMINAR IN SMALL GROUP FACILITATION 

The function of this seminar .. w~,s to provide support and 

training to the leaders of the freshman orientation small 

groups. This seminar met once a week for two hours through­

out the duration of the orientation program. Dr. Roy Max­

well, Professor of Psychology, East Central State College; 

and Donald Bonner, Project Director, East Central State Col-

lege, co-directed the seminar. By design, the seminar was 

conducted in a small informal group atmosphere. 

To provide some specific content structure guidelines to 

be presented to the freshman orientation groups was definite­

ly.!!£! the purpose of this seminar. Rather the purpose was 

to teach group leadership role and function, small group 

communications, aspects of human relations, and the role of 

paraprofessional group leaders. 

Various planned experiences were used· to teach sensi= 

tiv;i..ty to group b.e'bavior, trust, cooperation~ communication 

and perception. A detailed outline of the techniques and 

methods used is listed in the following outline. 



.Activity 

Counting squares 

Observe seating arrange­
ment 
Dyad-someone you don't 
know (Squares; Puzzles) 
Introducing "friernl" 

Regaining oranges 

Dyad-back to back 

Milling with eye contact 

Dyad-someone you would 
like 
Tell partner a time you 
felt very good about 
yourself 
T-group with videotape 

Form groups of 8 including 
Group sway 
Express feeling 
Breaking in 
Catching 
Breaking out 

®UTLINE OF SEMINAR ACTIVITIES 

M@vement 

Varies-seated 
or standing 
Form groups of 
10 
Form groups of 
10 
Seated on floor 

Random walking 

Seated on floor 

Some dyaas 

P'urp@se 

Demonstrate variations in per­
ception 
Lack of cohesiveness in early 
group development 
Begin communication ancd devel­
®P awareness of own behavior 
Expand awareness of self and 
ot>ject 
Stress individuality 

Value of facial cues in com­
munication 
Group non-verbal communica­
tion 
Acceptance of positive feel­
ings 
Acceptance of self worth 

Seated; talk Develop sensitivity to group 
behavior 

pair of group leaders 
Develop cohesiveness 
Develop openness 
Inclusion-Exclusion 
Trust group 
Separating from group 

Materials 

Large fig­
ure drawn 

oranges 

TV equip­
ment 

O:> 
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