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I NTRODUC'rIUN 

~-lany changes are taking place in our present education-

al procedures. Education today is a part of life and not a 

preparation for life as formerly considered in t he old order. 

Today education evolves from real life exp~riences. 

~~ccorct.ing to Kilpatrick, 

~ducation t hat is based on the purposeful act pre­
pares best for life while at the s ame time it con­
stitute s the present worthy life itself,l 

The airu of all teaching should be to help pupi l s engage 

in purposeful activities, a cquiring proper habits , ideals, 

and developing judgments that not only assi s t t he ra now in 

t heir problem solving but will help them develop abiltiy to 

solve fu ture ~roblehls. 

The hohle project l s a purposeful activity growing out 

of real life experiences. ~s sta ted by lvol Spafford, 

A home project is a real life activity using school 
l earning , together w1th new l earni ng needed for the 
particular work a t hand , planned a nd carried out by 
the [;irl in her ho1'1e .2 

The houe project has been empha sized in tlle f i e ld of 

hoi1e e conomics since 191?; becoming a required part of t he 

p rogram for Vocationa l Home Ec ono11dcs Schools in 1929 under 
/ 

t11e George Reed Bill. The use of the hoJ.fle project is re -

quired. in iuany state s as a part of a ll home 1r..aking ·work, 

whether the school is 0.esl .;:;na~ed as u voca t i onal ono or not. 

l Willia.ru Heard Kilpatrick, 'l'he Pro j e ct .1,et hod , p . 7. 

2 I vol Spaftord, Fundamentals in •reac hi ng Home li:conornics, 
p . 27? . 
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Its use has increased in the past eight years to a marked 

degree as shown by the following re port made by Jessie Har­

ris at the 1g31 Southern Regional Conference. 

In 1929-30 there were 10,230 more pupils enrolled in 

the day vocational schools in t he southern region t han were 

enrolled in 1928-29. lf each of these students did only 

three projects there would be 30,690 more projects oonduoted · 

in 1929-30 than in 1928-29. 3 

Since the home project is relatively new in the field 

of home making , the purpose of this study is to gain useful 

information concerning the development of home projects in 

the home ma.king courses in Oklahoma high schools. 

3 Fourteenth Annual Conference, Southern Region, Home .Eco­
nomics Education, 1931, p. 22. 



THE HOLllE PROJECT 

The reports from regional conferences on Home Economics 

give a picture of a few of the changes that have been made 

from year to year. For example in 1925 at the Southern Reg-

ional Conference the committee on Home Projects recommended 

that the use be made of ma .;ors and minors in home pro,jeet 

work, and that majors be supervised~ It would be necessary 

for each teacher using this division to set up a line of de­

marcation between major anu minor projects , based upon the 

educational value of the wor k , its comprehensiveness and the 

presence of e. managerial problem. 4 

In 1926 the conference committee on home projects from 

the same region made t he reco.mmenda.tion that the terms major 

a.nd -minor be dispensed with since they so nearly correspond 

to the already est ablished terus home practice and home pro­

ject.5 

,-~ocordi:-.g to Clara Brown, Director of 1'ea cher '!'r aining 

in Ho.i..ile Economics in the University of t .. in.nesota, 

every pupil should be encouraged to assUDle the res­
ponsibility for some task whioh requires illanagement 
and judgment beside the actual doing . The task should 
be something which the pupil herself desires to do , 
something whi ch will meet her own needs. · . 

l 

1Uice Ealey sets forth the following as essential elements 

4 Ninth annual Conference, Southern Region: Home Economics 
Education, 1926, p . 22. 

6 Ibid. 

6 Brown and Haley , The Teaching or Home Economics , p . 232. 



of the home project: 

1. 

2. 

3. 

4. 

6, 

? • 

It is a purposeful activity on tile part of the 
pupil. 

It af'ford.s opportunity for t he acquisition of new 
knowledge anct the development of lllanipulative skills. 

It is a nor.w.al unit o1' how.e work offe ring opportun­
ity for developing managerial ability. 

It give s experience i n hom.e making activities under 
as nearly normal hooe conditions as possible. 

It affords close correlation between home needs 
activities and classroom. instruction. ' 

It is carefully pl anned for, carried t hrough to c om­
pletion and reported by the pupil. 

It ~s adequately supervised by the classroom teac h­
er. 

Doctor Gladys Bronegan, in her study of teacher training 

procedures in Home Lconomics, states, 

Since even under the best circumstances it is impos­
sible to duplicate home conditions in a school or 
give each member of a class adequate opportunity 1'or 
managerial experiences tho se responsible for t ne dev­
elopment of vocational education in home economics 
early recognized the home project as a n invaluable 
device for supplementing the classroom work.8 

Projects carried on in t he home demand ruore than a re-

petition of certain processes tha t have been learned in 

school. They involve t he bringing toge t her of IilEillY prin-

cipl es and processes , t hut exercising of judgment in deter-

minine which are needed, and t he application of t hese to a 

new situation. Thus t he .home pro j ect is a creative piece 

of work. 

? Ibid. , p . 2 33 . 

8 Gladys Branegan , Home Econora.ics Teacher rrraining Under 
t he Suith - Hughes dct 1917-1927, p . 69. 
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According to ~ary s . Lyle, 

The home project may be looked upon as a creative 
problem of high value i f it is proposed by the 
pupil, planned by her, executed by her and judged by 
her. It will need to come from t he pupil either 
spontaneously or as a result of careful planning by 
the teaoher so that the individual apparently initiates 
the whole plan. It must have a goal in view, interest, 
and a psychological drive toward achieving that goal.9 

Interest is an important criterion in the selection or 

home projects. This interest in undertaking home projects 

may best be stimulated by leading pupils to recognize their 

own and their families' needs and possibilities for i mprove­

ment. Perhaps the outstanding means of doing this is by 

basing class work on actual problems and situations drawn · 

from pupils daily living and by encouraging pupils to try 

out at home what they do in class. 

It is important in the selection of a home project that 

a girl recognize t he worthwhileness of the project, recog­

nize her own abilities and be willing to undertake t he pro-

ject. 

According to hlarie White, 

Hollie projects LUaY be the most vital point of a pro­
gram or the most di sliked; or the teacher may be 
quite indifferent to them. Certainly home projects 
will ngt go over if the teaoher does not believe in 
them • .l 

Since maximum training in home making can not be done 

el ther all in the home or all in tl1e classroom., home pro­

jects make possible the translation of in-school learning 

9 Williamson-Lyle, Homeillaking .Education in the High School, 
p . 158. 

10 
, 

Marie White, Home Economics News Utter, 1936, p. 7. 
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to out-of-school activity. By means of home projects in­

dividuals learn to do better those things they will do any-

way; they develop i nitiative, new and managerial abilities. 

Projects involve the securing of new information, new 

use for information already at hand, new experience, coor-

dination of previous knowledge and experi~nces. 

A home project should teach a girl real life exper­

iences . It should help her to make changes and adjustments 

to emergency s ituations that arise, such a s sickne s s and in-

ability to get the necessary material. A change in plans of 

a home project s .b.ould make the project mean more to the girl 

t han if she had carried it through in a routine manner. 

Ivol Spafford, formerly State Supervisor of Home Eco-

nomics' Education, Alabama, says, 

Successf ul home project work is dependent upon suc­
cessful school work. This is true fr om the stand 
po int both of t he teaching and of pupil learning . 
Home projects are not a medium through which poor 
school work can be redeemed . The s chool must oro­
vide the foundation from which the ho111e projec t dev­
elops.11 

Home projects are not props for weak classroom in-

struction, a s some may have supposed, because t heir success 

i s largely dependent on effec t i ve class work. Without the 

simple experiences in controlled classroom situations, 

pupils would have difficulty in tak ing over responsibilities, 

in the home except where they have had carefully guided home 

experience. 

The classroom should provide experience in solving home 

llrvol Spafford, op . cit., p . 2?8. 
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and family problems in a relatively s i mple and controlled 

situation while the home provides experience in dealing 

with these problems in closely related and integrated groups 

as they occur in family lif e. 

The modern tendency in home projects is to carry over ~ 

mor e and .more of t he s chool training into the home. Girls 

are recognizing i n an increasing degree t he values of train­

ing and its application to selections in t he ir famil y life . 

The tendency today is to use the ter m home experience 

in preference to t he home pro jeot. 'r eachers are encouraged 

to use the term home experience in t heir thinking whether 

the change in terms is carried out generally or not . 

An experience as defined in the F ifth Reg ional Con­

ference Report is a trying out, a t e sting, a proving of a 

situation, and implies actually living through an event , or 

stated otherwise i s a matter of participation through sen­

sation and f eeling. It is a r eal life problem as contrasted 

with the ideal or im.aglnary ; there is personal acquaintance 

with reality and a ctual en j oyment or suffering , affecting 

judg111ent or fe e ling t llrougt1 personal and direct i mpressions 

as c ontrasted with hearsay or description of fancies. 12 

Since thi s is true, home economics instructors are eon-

ce r ned with providing and gui ding t he experiences of students 

at school and in the ho::ne and c oillillunit,ies in ·which they live. 

12 Fifth Regional Conference Report, Home Economics f or 
Negroes, 1936, p. 6. 
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TH.c; VALU~ OF Tilli HOrlili PROJECT 

According to Marys. Lyle, 

The educational value of a girl 's home project de­
pends upon her iDll)rovement, 1. in ability to carry 
on manipulative activities in the home; 2. in ability 
to plan for what she wishes to accomplish ; 3. in 
ability to manage human relationships as well as ma­
terials; and 4 . in her attitude toward home life and 
her interest in it. Her gain in manipulative and 
planning ability can be measured . Her increase in 
ability to manage people and things, can also be mea- ~ 
sured to some extent, though not so ea sily or so well .13 

The value of home projects according to Clara Brown 

is to be found in the fact that they arouse the interest of 

girls and mothers in home econo'lllics work; they encourage 

the girls to assume greater responsibilities in the home; 

they give the pupils an opportunity to plan, select, and 

they encourage initiative and stimulate pupils to further 

endeavors.14 

Elizabeth Al!l.ery reports from her observations that 

home projects can not be set or evaluated in exact terms 

of time or material results . Family situations influence 

these factors so greatly t hat a girl accomplishing a small 

piece of work against financial difficulties and adverse 

faiaily oonditions probably benefits more than a girl who 

is able to complete a routine piece of work in a routine 

way.15 

13 Williamson-Lyle, op . cit., p . 247. 

14 Clara Brown , op . cit. p . 238. 

15 Fourteenth annual Regional Conference, North Atlantic 
Region, Home Economics Education, 1931, p. 39. 



An experience of outstanding value to the pupil when 

completing a project is to su..rnmarize what has been done, to 

analyze the difficulties encountered and the means ot over­

coming them, so that definite conclusions may be formulated 

for use in future work of this type. 

If in working out home projects attention is focused 

on accomplishment, it will determine the duration of t he 

work, and no project will be completed until satisfactory 

results have been achieved. Emphasis on accomplishment 

calls for cheeking results against aims set up at the start, 

and effective cheeking involves going over records for ac­

tual evidence of improvement. ii.chievement is a satisfaction 

to the pupil and spurs her to greater effort in other pro­

jects. 

1r he value of home projects may be considered from the 

standpoint of pupil development. the value to the home and 

intangible and future results as recognized by parent and 

teachers. 

7 



CHA..l{ACTER I S'rICS OF DES I RABLE :fOM.E n 10 J ECTS 

The Southern Regional Confe rence in 1930 set u~ the 

following as character i st ic s of a desirable hon e project : 

1. Has a very definite goal. 

2. Involves a definite managerial problem. 

3. Presents a· real problelll. , t he solution of which 
results in i mpr oving ho,ue conditions. 

4. Involves family eooperat l on a nd participation. 

5. Is sufficiently difficult to challenge the efforts 
of the g irl, yet not beyond her ability . 

6. Ras educational value. 

7. Calls for a purposeful activity . 

8 . 1iJas carefully p l anned and carried through to 
completion . 

9 . Length of project deter2ined b y t he goal and not . 
by a c ertain number of hours set up previously .lo 

I f all of th~ desirable characteristic s of home projects 

were re-organized and sULllnarized th€y would fall under the 

following four fundamental general requirements: The pro-

ject chosen shall 

1. Be of interest to the pup i l (to insure good effort). 

2. Be possible of a ttainment by :nip i l ( t o t he degr ee 
t hat satisfa c t io n anG f urthe r interest re sults) . 

3. Affor d opnortunity for needed types of ~upil de ­
velopiilent ( with emphasis on mana gerial develo pment} • 

• 4. Render . servire to the pupil herself or to the home 
~nd other members of the famil y (through better 
fahlily relations or by carrying on needed activities). 

16 Thirteenth i~nnual Reg ional Conference, bouthern Re6ion, 
Home Economic s Education, 1930 , p . 16. 
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The first two of these general requirements have to 

do with the pupil's interest and ability, the last two with 

the pupil's personal and family needs and resources. Both 

types seem to be of vital importance and worthy of careful 

consideration by the pupil and teacher in the choice of a 

project. 

9 



GUIDANCE AND SUPERVISI ON OF THE HO:ME PROJECT 

The value of a home project in a particular situation 

depends, not only upon the opportunity for practice a nd ex­

perience that a given piece of work may afford, but also 

upon the adequacy of guidance given the pupil in order that 

she ma.y carry through the project efficiently. Without ad-

equate guidance which insures thorough and careful work on 

the part of the pupil, a project .way be of no value . 

lt the teacher is to give effective guidance i n the 

choice of a home project, she must understand the pupil's 

ab ility , and personal and home needs. Such knowledge may 

be gained through tests, observation of students at school, 

but, :primarily through actual contact with hornes through a 

well-planned program of home visiting. 

The results accomplished by home visits have been well 

summarized by the home economics teachers under supervision 

or Fl orence Blazier at Cornwallis, Oregan. The results 

accomplished by home visits are, 

1. Home visits make it possible for the teacher and 
parents to become acquainted. This enables the 
parents to think of the teachers as a friendly 
person interested in t he best develo_plil.ent of the 
high school girl. 

2. Home visiting enables the teacher to see the high 
school girl in relation to her family . This 
knowledge shoulQ constitute an adequate beginning 
to an understanding of family relationships. 

3. Home visits should serve as a valuable medium be­
tween the high school and the home. 

4. Valuable inforillB.tion is acquired for the home eco­
nomics tepartment such as: 

a. Suggestions for additional home projects. 

10 



b. Special problems are gathered f or use in 
classes. 

a. Evidences of "carry over" of home economics 
instruction.l? 

Ivol Spafford describes how.e visiting a s the heart of 

home project supervision. It is in visiting tha t teachers 

find out what the homes and the girls need and want, enlist 

family cooperation, follow the work being done, and, with 

the mother and the girl, evaluate it.18 

11 

If the teacher enters upon her visiting with real friend­

liness and a sincere desire to know t he homes of the pupils 

and to see how home econoiliics can contribute to a filore satis-

fying life within the home, the girl and .her f amil y will meet 

her more than half way, seeing her as a friend and not a s an 

inspector or critic. Through this channel the teacher can 

guide the home project through to compl etion with t he cooper­

at i on of parents and pupil. 

Although t he pupil is encouraged to proceed with her 

project independently t he teacher's guidance through t he var­

i ous steps of carrying out the p l ans is ess ential. Guidance 

should be given ln selecting and pl anning t he project, with 

a view to stimulating the pupil to do her own thinking and 

to put forth her best efforts toward t he successful accohl­

plishment of the aims which she has set up f or herself. 

Regular and frequent contacts with home projects as 

they progr ess are nec~ssary for a successful guidance pro-

17 Bulletin 170. Home Econoruics beries No. 16, The Home Pro­
j ect in Homemaking Education, 1933, pp . 36-3?. 

18 Spafford op . cit. p . 281. 



gram. $uch contacts are ma.de possible t hrough: 1. Per­

sonal discussion or conference wi t h t he pupil at school 

during the conference period; 2. informal reports which the 

pupil may present in class on home project day or that time 

during each week that is used for reporting , pl a nning , guid­

ing , evaluating projects. It is recolillilended tnat one-fifth 

of the class time be used for such home project work; and 

3. visits to the pupil's l'10ille while the project is underway. 

Tb,ere are times when the pupil may be in need of as­

sistance in checking her own progress. In guiding a girl 

to check her own progress the teacher may need to: 1. check 

records with her; 2. lead her to detect wherein she is mea­

suring up to or falling short of expected attainment; 3. en­

courage her, if her progress is slow or irregular; 4. stiill­

ulate her to the greater effort of which she may be capable; 

or 5. colillll.end both her effort and attainment when justifi­

able. 

To guide a student without performing too many of her 

activities for her requires real thought and preparation for 

each conference on the part of the teacher. This necessi­

tates keeping an accurate record of each girl's project, arid 

notations of her special problems. 'rhis may be done through 

the use of a card-index system or note book containing s pace 

for the record of each girl's accomplishments. 

Teacher's guidance is necessary for evaluating finished 

howe projects for without it the pupils are apt to be satis­

fied with merely general and indefinite evidence of improve­

ment. Guidance consists largely of leading the pupil to 

12 



think and deaide for herself. 

A score card devised b y t he tea cher and t he girls is 

an effective way of evalua ting projects. The score card 

mi ght include points concerning the selection of the pro-

j ect, worthwhile objectives, good working plans, execution 

of projects and results obtained. 

Various plans for evaluating home projects have been 

formulated. Score cards and rat i ng scales have been devised 

which prove of great a ssistance. The scoring device which 

has been compiled by pupil, teacher working toge t her usually 

prove s most worthwhile • 

.n rating scale for evaluating home projects is an ex-

cellent way for t he teacher and pupils to evalua te the work. 

Individuals can cheek progress as the work goes along, which 

is a definite stimulation to best efforts. 

Cam.pbell-Bursonl9 suggest a rating device in which the 

project is evaluated by point s on a sliding scale . The scale 

is d.. i vided into three major- d i vi sions . 'These di visions are, 

selecting and planning the project; working out pr o ject; and 

gains. The major divi s ions are divided into subdivisions. 

Each division is evaluated by points, a nd the sum total of 

all the points i& the evalua tion of the pr o ject. 

This rating scale serves both pupil and teacher in gett­

ing a p icture of t he whole piece of work. By means of a slid-

ing scale the tea cher is able to evaluate the work of the 

· 19 Campbell - Burson, Student Record Book for Home Prac t ice 
and Hollie Project work in Ho.i..O.e .b:cono1.Uics, p . 12. 
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pupil from all angles. The weak points are found and the 

teacher has an opportunity to gui de the pupil in overcom­

ing these weaknesses. 

The descriptive phra se s a re a definite help to the 

pupil in rating t he project as they help her "find herself". 

The pupil may check her achiever.ient by the way t he rating 

go e s up or down . Such a sea.le may be called the '' theromo­

meter of progress" in evaluating home projects. 

Another device that is useful in rating pr o jec t s is 

the score card. The fo llowing score card has been taken 

from t he Campbell-Burson Student Record for Home Projects~O 

It is suggested as a guide for vupils and teacher who, work­

ing together should develop a device for evaluating home 

projects. 

20 Ibid., p. 9. 
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SCORE CAHD F'OR JUDGING HOME PROJECrrs 
. . . . 

: : Preliminary: : 
: Perteet : Scores : Final Score ; 

Score : Date of Vis-: 
. 

I . PLANN ING-----------------: • . . 
:1. Initiative shown in undertaking--- : . . 
:2. Completeness of working :p l a.n--------t 

: I I. WORKING OUT---------- - --: 
:1. Efficiency in work, measured by: : 

a. Accuracy of results-------------: 
b. Neatness of work----------------: 
c. Promptness in performing--------: 

:2. Records: 
a. Accuracy of record to dete------: 

. . •· 
10 
10 . . 

. . 
10 
10 
10 

10 
b. Completeness of final report----: 10 : 

: III. GAINS------------------: 
:1. In ability to follow a working plan: 6 
:2. In manipulative skill--------------: 6 
:3. Iu ma.nag~riaJ skill----------------: 8 
:4. In acquistion of new knowledge-----: 10 

20 

50 . 
: 

: 

30 

1 00 100 

it 

. . . . . . 
• . . 

. .. 

. . 

.... 
(11 



SURVEY OF fLJME PHOJEC1r r; I N ::101.0 -: dJA.KI NG 

IN HIGH ECHO OLS 

The inforruation for t his survey was obta ined through 

questionnaires whick were distributed among ninety-five 

home-making teachers in Oklahoma . The t eachers ~ere co nt act­

ed at t he State Vocational 11ome Economics Conferences which 

were held in Stillwater and Norman . Both vocational and 

non-vocationa l t eachers were g iven questionnaires . Fifty-s ix 

t eachers res nonded . 

Out of t he fift y - six , thirty- se ven r e ported ho1,1e pro ­

jects a s a regular part of the ir wo r k , ni neteen rua de no use 

of home projects. 

There are 2,867 pupils enrolled in the thirty-seven 

schools reporting that home projects are a regular part of 

their program. 

The findings of this study show that home projects have 

been used in Oklahowa for ten years. There was a period in 

which there was no increase in t he use of projects . Follow­

ing this period came a gradual increase in the use of home 

proj ects until two years ago when there was a marked increase 

a s st1own by Diagram I. 
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No. Schools using projects . 
16 .-----.---..... .---... -----------~------------.... ----.. ~· 
14 

12 

10 

8 

4 

2 

10 g 8 7 6 5 4 3 2 1 

No . years. 

Diagrru.ll I. Showing the trend toward use of 
-houe projects as a regular part of the home­
making prograru in the last ten years. 

This increase is encouraging, showing t he ueve lo pment 

of' a more functional homema king program . 'I'he rnore home pro-

ject s that are undertake n , the more evi dence we have of 

school learning being "carried over" into t he home . The 

a pp lication of learning to every day problems of the home 

and family tends to bring the home anu s chool closer to­

gether, and as a result the homemaking program will become 

more functional . 

It was found that more students have undertaken several 

large projects, which pro ce dure tends to ti e the entire home-

.making program into a whole unit . 'rhe information is sum­

marized in Diagram. II. 
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no. Schools. 

a b C d 

1:ey--
a. In SUlilliler only. 
b. In connection with each unit. 
c. Several which tend to tie the units together. 
d. Combination of a , b, and c. 

Diagram II. Indicating t he time that projects are 
undertaken. 

The average number of home projects undertaken by a 

pupil during the various years of homemaking offered in 

high school is tabulated in Table l. 

No . Proj ects Required First Second :rhird J!'ourth 
Year Year Year Year 

One Project 3 0 0 0 
Two Project.s 7 ? l l 
'fhree Projects 12 11 3 1 
Four Projects 6 12 9 5 
Five Projects 1 2 3 4 
Six Projects 1 2 2 1 
i..iore Than Si:x: 1 1 0 6 

Table I Average number projects undertaken in t he various 
years of homemaking. 
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The nUl!J.ber of projects t hat are undertaken each year 

in a few cases should be increased. However in most cases 

the number of projects undertaken indicat e s t hat there is 

a definite project program functioning . This is encourag­

ing to those who are interested in the project program . 

;rhe selection of projects through the co-operation of 

teacher, parent, and pupil is worth whi le for it shows that 

there is teacher and parent guidance. Guidance is one i m­

portant factor in the selection of a project . It also insures 

parent co-operation, 

This study indicate s that in the selection of home 

projects the co-operation of the teacher, parent , and pupil 

is most often employed. In a few cases the teacher made the 

sugges t ions for the project. A detailed analysis of the 

selection of projects is shown i n Diagram III. 

No. of Schools 

25 .---..--------------..... ------..------.--------r-------.----. 
20 

15 

10 

5 

Pupil' Teacher Parent Teacher Teacher Te a che 
Choice Seleo- Request Pupil Parent Parent Ot hers 

tion 

Diagram III . Factors governing the pupil in selection 
of projects . 
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The factors t ha t determineu t he se lection of home 

pro jects were f ound to be varied. The individual' s ability 

and previous experience influenced t he selection of home 

projects in t lle greate st number of cases . Recognition of 

i mmediate need, personal satisfaction, and the f inancial 

element were also influencing factors in the selection or 
home projects as indicated in .L>iagram IV 

35 ,_N_o_ ....... o_r __ s_c_h_o_o~l-s ______ ""T" ______ -,rr------~--------r----, 

30 

25 

20 

15 

10 

5 

C d e 

Key--
a. Individual ability and p revious experience. 
b. Family co~operation and interest. 
c. Financial element. 
d. Recognition of immediate need. 
e. Broadening experience . 
t. Personal satisfaction. 

f 

Diagram IV. Cu1·ve showing varyi ng factors in determin­
ing t he selection of projects. 

The study shows t hat home visits a nd project d.ay plus indi-

vidual conferences were the types of s upervision of home 

projects used ii1ost often. 'fhese .method s were often used in 
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corubination which indicates excellent t eacher ~uidance in the 

home project program. The results are shown i n Diagram V. 

No . of Scho ols 
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20 
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C d e 
Key--

a . Conference with parent and pupil. 
1 • At home .• 
2 . At school. 

b. Conference wit h pupil during class . 
c. Conference with pupils out side o f class . 
d . Project day i n class . 
e. Project day plus indivi dual conferences. 
f. Home vis i t . 

1. Beginning of pr oject. 
2. During f rogress of project wor k . 
3. When completed. 

Diagram V. Types of supervision of home project work 
as carried on in various schools. 

Several teachers express ed ttie1i1selves in regard to home 

visit ing . One teacher sa id "I visit whenever I ca n dur ing 

the year" . ,.i..nothor said , n I only have tLae to make one visit 
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per pupil eaoh year ." Th~se statements show t na t there is 

a lack of ti1i.le for ho.rae visiting in project super vision. 

The results of t h is study show t ha t the eva luation or 
projects is a ost often done by t he tea cher; other methods 

of evalua tion in order of t heir use a re individua l corupar-

ison with score card, and other c-ombinations as shown by 

Diagram VI. 

No. of Schools 

18-----------.-----.-----,r------,r----r-----.-----, 
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2 

C d abd ad bd de a bed 
Key--

a. Individual comparison with score ca rd. 
b. Judg i ng teams within each class . 
c. School judges. 
d. Teacher evaluation. 

Diagram VI . Curve showing methods used in evaluating 
projects. 
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The method used most often in reporting home projects 

is the written report. The next in i mportance is the corn-

bination of t he written and oral report as indicated in 

Diagram VII. 

No . of Schools 

a b C d 

Key--
a. Oral project reports. 
b. Written project reports. 
c. Project record book . 
d. Oral and written reports. 

Diagram VII. Curve showing use of various methods of 
reporting projects . 

This study indicates that clothing problems are chosen 

most often for home projects. Food problems , home problems , 

a nd personal problems are se lected in the order mentioned, 

as shown in Diagram VIII. 
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No. of Schools 

40 •. -----------------------------------

35 

30 

25 

20 

15 

10 

5 

a b C d e f 

Z{ey--
a . Clothing problems. 
b. Food problems. 
c. Problems onthe home. 
d. Personal problems . 
e. Problems of the young child. 
f. Related phase . 

Diagram VIII. Showing selection of various types 
of home projects. 

The problems which are not often chosen may need to be 

suggested to pupils . For example , many pupils do not have 

young children in the home so do not see the need of the 

problem. Here again teacher guidance will prove worth­

while . a story of how one girl selected u problem of t he 

young child and. carr ied.it to completion when there was 

not a young child in her family would open channels for 

thought . This mi ght l ead other girls to think of ways in 
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which they could care f'or a child not in their own home. 

To have a well rounded progra.m., projects should be 

guided into various phe.ses 01· li:f e problems. 
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CONCLUS ION 

This i nvest i gat ion is based upon the methods used in 

conducting h01.ue projects as a regul ar part of the horueraa.king 

courses in high school. It is hoped that this survey will 

be of sorae benefit i n the developilient of a ~ore effective 

home project program. The following conclus ions are submitt-

ed: 

1. The home project should be a part of t he regul ar 
homelll8.king program. 

2. The home project method of teaching provides for 
individual differences . 

3. Much sup ervision of project s is bein~ done in 
school. ( gore home supervision is ne~essary for a 
more efficient home project pr ogram. 

\ 

4 . 'I'he home pro j ect Ehould be evaluated and. credit 
g iven . tlie evaluation should not be done entirely 
by the teacher. The teacher should guide t he pupil 
in evaluating her own project, check her progresn, 
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and draw conclusions . Parent evaluation is essential . 

5. Co-operation of ·the parents throughout the entire 
program is essential for . the best pro ject work. 

6. Pupils shoul d be guided in selection of projects. 
It is not best for the pupil to select all projects 
from. one phase of horuemaking . 

7. Home :projects he l p develop a more func tional horr..e­
maki ng program. 



BIBLIOGRAPHY 

Branagan, Gladys. Home Econoru.tcs Teacher •rraining Under 
the Smith-Hughes ~tct 1917-1927. Bureau of Pub­
lications, 'reachers College, Colu.mbia University 
1929. 

Brown, Clara M. and Haley, .,;.lioe H . The Teaching of Ho.file 
Economics. Houghton ••• iff lin Company , 1928. 

Bulletin No. 170 (Home Eoonoruios Series No. 16). The Home 
Project in Hollie.making Education , Federal Board 
for Vocational Education, Washington D. c. 1933. 

Campbell, Epsie., Burson, Susan. Student Record Book for 
Home Practice and Home Project Work in Home 
Econor.:iics, Sr.a.1th Hammond Company, 1930. 

Fifth Regional Conference Report, Teacher Training i n Home 
Economics for Negroes. United States Office of 
Education, Washington D. C. 1936. 

Fourteenth Annual Regional Conference, ~outhern Region. 
Federal Board for Vocational Education, tiisc. 
1213. Washington, D. C.,1931. 

Fourteenth a nnual Regional Conference, North Atlantic 
Region. Federal Board for Vocational Education, 
l,'lisc. 1231. Washington, D. c.,1931. 

Kilpatrick, W. H. 1rhe Project .Method. Bureau Publications, 
Teachers College, Columbia University, 1918. 

Ninth Annual Regional Conference, Southern Region. Federal 
Board for Vocational Education, Misc. 755. Wash­
ington, D. C., 1926. 

Spafford, I vol. Fundamentals in Teaching Home Econofilics, 
John Wiley and Sons, 1935. 

Thirteenth Annual Regional Conference, Pacific Region. 
Federal Board for Vocational Education, 1iti. sc. 1118. 
Washington, lJ. -C. , 1930. 

Thirteenth 1umual Regional Conference, Southern Reg ion. 
Federal Board for Vocational Education, Mi sc. 1106. 
Washington, D. C., 1930. 

27 



28 

APPENDIX 



SURVEY OF HOmE PROJECTS I N HOMEMAKING CLASSES IN HIGH SCHOOLS 

In questions use ( ) to indicate the statement which 
fits your situation. 

1. Number of pupils enrolled in Homemaking Classes ..•.•• 

2. Are home projects a regular part of your work? •....•• __ _ 

3. How long have you used projects in Homemaking? ••....• __ 

4. If projects are not a regular part of the program, 
what percentage of the students complete projects 
in addition to the regular class work? •.••.•......... __ 

5. When are projects undertaken by your students? 

(a) Only in SUll1llle1·s •..............•......•.•.•••••• 
(b) ln connection with each unit .•.•••••...••..•.•• --­
(c) Se veral throughout the year which tend to tie 

units together ................................. __ 
(d) A comb ination of any of the above (indicate 

which ones by letters) •....•...••••....••.••.•• __ 

6. Average number of projects each girl undertakes by 
year. 

(a) First year . .......... ~ ........................ . 
(b) S ' ~-econa year . ................................... _ 
{ c) Third year . ................................... . 
(d) Fourth year ................................... ·= 

7. Check the foll owing to indicate by whom t he selection 
or a project is governed. 

(a) Pupils choice ................................. . 
( b) Teachers suggestion •..•••.•...•.....•.••..•••.• = 
( c) Parents request ... ............................. __ 
(d) Teacher and Pupil ......•........••.••••••.•.•• __ 
(e) Teacher and Parent •..••••••..•••••••••••••••••• 
( t) Teacher, parent and pupil •..••••...••••••••.•.• = 
(g) Others .......................................•. 

8. What determines t he type of project selected? 

(a) Individual ability and previous experience ..••• 
(b) Family cooperation and interest ••••••••.•..••.• =:: 
( c } F inane ial ele:m.en t ••.....•.••••......••••...•... 
(d) Recognition of immediate need ••.••••.•••...•••• ~­
(e} Broadening experience •••.•••.•••.••...•••...•.• ==: 
(f) Personal Satisfaction •••.•.••.••••••••..••••••• 
(g) Others ........................................ . 

9. Check the method used i n supervising projects. 
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(a) Confere nce with parents and pupil 
1. At horue ................................... . 
2 . ... ~t school .... .............................. --

( b) Conference with pupil during class .•.•.•.•.•... ~­
(c) Conference with pupil at school outside of clas-s~ 
(d) Project day in class •••••••••••.•..•...••••..•. -­
(e) Project day plus individual conferences ••.••••• -­
(f') Home visits 

1. At beginning of project •.••..•.••.••...•••• 
2. During progress of project work •......••••. ~ 
3. ·,vhen completed .. ........................... -

10. How are projects evaluated? 

(a) Individu~l eomDarison with score card •••••..••• 
( b) Judging 'teams within each class •.....••••••••.. = 
( c) School judges ..... ............................ . . 
(d) rreacher ev·aluation ............................ . --
( e} Others ........................................ . 

11. How are projects reported? 

(a) 
( b) 
( C) 

12. What 

(a) 
( b} 
( C ) 

Oral . ......................................... . 
Writ ten . ........................................ -
Project record book •••••.••••••••••••.•••.••••• = 
record do you keep of projects completed? 

By nUrL.ber only • •••• , ...•.•...••••.•••.•...•...•• 
File tonics and brief' of accomnlishments •..•••• -­
All reports on file for a given pe riod of time.= 

13. Do you use one year's projects to encourage selection 
t he next year? . ..................................... _ 

14. Check t he type or t ype s of pro jects tha t are raost 
frequently selected by your students. 

(a) 
(b) 
( C) 
( d) 
( e) 
(f} 

Clothing problem .... .......................... . 
Food nroblem .. ................................. --, . --
llome problem ..... ....................•......... 
Personal proble1n ...•.... .................••...• --
Problem of the young child •••••••••.•••..•.•..• ~­
Related phases, as gardening, etc ••••.•••••...• ~ 
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