IHE DEVELOPMENT OF HIGHER EDUCATION
FOR WOMEN IN YHE UNITED STATES



ii

THE DEVELOPMENT OF HIGHER EDUC ATIUN
FOR WOMEN IN LHE UNILED STATES

Lulu May &aaa
Bachelor of Science
Central State Teachers College
Edmond, Oklahoma
1932

OKLAROMA
ABRICDLTURE & MECHANICAL COLLEGE

LIBRARY
SEP 21 1936

Submi tted to the School of Education
Oklahoma Agricultural and Mechanical College
In Partial Fulfillment of the Requirements
For the Degree of
MASTER OF SCIENCE
1936



— OKLAHOMA
AGHICTETURE & MESHANICAL COLLEGE

LR

ARY
SEP 21 1936 R

ACKNOWLEDGMENT 3

I wish to expregs my appreciation to Professor
W. H. Echols, School of Education, Oklahoma Agricultural
and Mechanical College, for his helpful suggestions and val-
uable aid given in connection with this study.

Sincere appreciation is extended to my mother for

her help and encouragement.

Q1447



APPROVED

Advisor

Daan saho'o'f of Edmation

%%%@Z

Dean of Graduste School

iv



Chepter
1-

II.
III.
IV.

CONTENTS

Barly Attitudes of Various Countries of
Education for WomeNe.eeeeonascaanss e e & wasetes &

Barly Deve lopmeOtlBiccceecsccssncsessvsscsscsnnss 9
Period of PreparatliofNeccecccccsccscesssscsacsseas 1B
Later DevelopmentB..ccevsscicevacssssscncsncsnanss BO
SUMMBTYssssssssavsssssssisasssssseisnsionssscanse OD
Table IV.sesreancons oI N EARIETE » 8 e O— 39

Bibliographyo!o..a...an-oltntoicoooooco. ........ 41



CHAPIER I

Early Attitudes of Various Countries
of Education for Women

This ghapter will give some reasons wny the United
States was so slow in developing higher education for
women. Since the countries from which they came did
not believe in education for women, the people kept the
oid ideas and customs for & long time. However, the Uni-
ted States developed the ideas for women's education more
rapidly than did most of the other couatries.

As late as the eighteenth century, Rousseau'’'s idea
was to educate women only for household duties. He says,
"'Jhe whole education of women should be relative
to men; to please them, to be useful to them, to
educate the young, to care for the older, to ad-
vise them, to console them, to make life &greeabls

and gweet to them,--these are the duties of women
in every age.'" 1/

An example of the earliest women's education in the
Middle Ages is of Eustoschium who followed her mother as
head of & convent at Bethlehem in 404 A. D. 2/ Only
the girls who were going to become nuns were seat to the
convents to be educated.

The Spartan girls' education was not neglected, their
training being conducted by women. Being & hardy race,

the girls enjoyed taking gymnastic exercises. ~Lhey became

1/ Levi Seeley, History of Education, p. 248.
2/ Paul Honroe, A Gyclopedia of Education, p. 796.



noted for their strength and beauty.

In India and China women held a very inferior position
&and were excliuded from all literary traininz. This was
found to be the case, also, in &ll the Asiatic nations.
The Jews had & little higher idea of women., They thought
the women were not to be the slaves for man but a help-
mate for him. Women often occupied & place of honor.

"Exrasmus entertained views about female education.
He maintained that girls should have intellectual
as well as moral and domestic traiming. Though
most persons thought it foolish, he said, intel-
lectual culture was advantageous in maintaining
& noble spirit....The first effort should be to
£ill their hearts with holy feelings; the second,
to preserve them from contaminetion; the third,
to guard them from idleness." 3/

The women of Egypt had no part in eduestion.

They were thought %o be incapable of very much intellec-
tual development, a&lthough they were held in higher
honor than in China, Persia, or Indis.

We find several instances in Greek literature where
they thought the Greek women should have the same intel-
lectual trainihg ag men. Uleobulus, educated his daugh-
ter who became a great poetess. °Pythagoras, devised a
gsystem of education for women, in the 6th sentury, which
made his girls better in domestic relations and prominent
in philosophical and literary culture. Plato liked this
philosophy. He made his ideas known in his writings and

urged that women should receive the same education as men.

3/F. V. N. Painter, A History of Education, p. 153.



He furthered this by admitting women to his lectures.

An instance was given of a girl's dressing in man's
clothing and entering & school of medicine. She became
such & good student and was go young that the older
scholars became Jeslous and had her up for trial. She
was eompelled to revezl her sex., This’cage opened the
door to the study of medicine for women.

"We find that the Greek women were Jjust as bril-
liant and clever as the men. The Greek men have
get the standard for the world in the realm of
literature and science." 4/

Hypatia, lecturer of rhetoric and philosophy, was
torn to pieces and burned by & mob because they did not
agree with her ideas of philosophy.

By the 1l2th century, there was some evidence of girls
going to secular schools to learn to spin, weave and work
hangings for the church. In Paris in 1292 was found an
instance of girls' sechools not in coannection with nun-
neries.

In England, by 1470, there was much evideunce of
girlg' being trained ip nunneries. No account is given
ag to what they were taught. Since most of the books
were written in Latin, and because it is supposed that

Latin was not taught, we conclude their studies were

not difficult.

4/ Mitchell Carrol, Greek Womea, Vol. 1, p. 327.



The Kenaissance was probably the real cause of the
development in the nunnery schools.

"3ir Thomas More was perhaps the first to intro-
duce these ideas of the desirability of educa-
tion of women into England." 5/

By 1548, numerous school orders adopted provisions
in Protestant Germany for education of girls. Braun-
schweig required that all towns and villages should es-
tabligsh girls’' sschools and teach reading, writing, singiog
of hymne and Luther's catechism. 6/

come;iua uttered a brave, strong plea in behalf of
woman's education.

"He rose about the orientalism that had
weighed for centuries upon the female sex, and
proclaimed the fast thal women, no less than
man, is & child of God, and that she is endowed
with equal penetration and capacity for know-
ledze. 'Nor can any sufficient reason be given,'
he says, 'why the weaker sex should be alto-
gether execluded from the pursuits of knowledze
whether in Latin or in their mother tongue.

They also are formed in the image of God, and
share in his grace and in the kingdom of the
world to ecome. They are endowed with equal
sharpness of mind and capacity of knowledge, and
they are able to attain the highest positions,
since they have often been celled by God himself
to rule over nations, to give sound advice to
Zings and princes, to study of medicine and of
other things which benefit the human race, even
to the office of prophesying andi of inweighing
againgt priests and bishops. Why, then, should
we admit them to the alphabet and afterward drive
them away from books? Do we fear their folly?
The more we occupy their thoughts, so much the

5/ Monroe, op. eit. p. 799.
6/ Painter, op. oit., p. 178.



less will the folly that arises from emptiness
of mind £ind a place.'" 7/ (Taken from his
Great Didactic].

Fenelon says,

"the weaker they are, the more important it is
to strengthen them. Have they not duties to
perform, duties that constitute the foundation
of all human life." 8/

In the Elizsbethan age, there was more general know-
ledze than in any previous period, at least in reading,
writing and musie. Although the girls were not yet ad-
mitted to the boys' grammar school, many attempts were
beinz made to secure their adnission. This statement
may be proved by:

"In the Rules appended to the statutes of Harrow
School made in 1590, express provision is made
that no girls shall be received to be taught in
the same sshooll™ 9/

An early school for girlg was founded at Polesworth
in Warwickshire, by Sir Nethersole.

"Sir Prancis Nethersols, znight, by desd of March

10, 1655, established what is perhaps the earli-

est known endowed schools for girls as well as

boys. It was a "dual", not & mixed sechool how-

ever, &nd purely elementary. The school building

was divided into two portions, in one of which

& master was to tesch the boys to write and read
English, while in the other & mistress was to

teach the girls to read and worik with the needle.” ég/

7/ Ibid., p. 224.
8/ Ibid., p. 246.
9/ Monroe, op. eit., p. &J0.

10/ Ibid., p. 800.



In BEngland, under the commonwealth many unlicensed
private schools were established and it is thought there
were several girlg' schools among these. After the Res-
toration, we find many private gzirls' schools. From this
time, 1673, there were many girls' boarding schocols es-
tablished.

All the cases that have been stated thus far refer
to the education of the upper class or rank of women and
girls. The lower class was not considered until almost
the 18th century. By this time, a zreat number of charity
schoolé for the lower clags was established tc teach girls
to become domestic servants, &nd also to teash them to
read, write and do auﬁs. The poor girls were also edu-
cated in the ordinary varocnial day-sshool which zave
them almost as good au edugation as the boys. These
schools were gradually fouanded over the country. 1In
this period, the middle and upper class of girls had
shown little improvement.

From 1830 to 18G5 may be called & period of prepara-
tion both for the United States and Hurope. Durins this
time many new ideus were developed.

"In the United States it was the period of Jaok-

sonian democracy and westward expansion of traaos-

ocendentalism in literature and thought, of the
antiglavery agitation and the eurly women's rights
movement. In Europe it was the periocd of the rev-
clutions from 1830 to 1848, of the emancipation

of the serfs in Russia, of the winning of Italian

independence and the wide political, economic,

and social reforms in England. In such an age
belief in the higher education of women was an



outgrowth of other beliefs held to be far more
important.” 11/

The beginning of a new order was at hand both ia
England and in America. A novel type of higher schools
for girls appeared in Englsnd by the middle of the 19th
century. The credit is given Emily Davies for having the
Schools Inquiry Commigsion apnointed by Parliament in
1665 to include girls' schools In their oritical survey.
In the report of 1868 was included & statement for the
reorganization of "higher" schools for girls in England.
After that time, girls' education in England progressed
rapidly.

New schools were founded and endowed. Standards
were raised and examinations were required. Associations
were orzanized, the most inflvential was the "Natiocnal
Union for Improving the Education for wWomemn." It pub-
lighed a journal encouraging improvement of women's
education.

Of course, the next cry was for more well-trained
teachers. Several universities opened their doors to
women, &lthough it was not until 1920 that Oxford aban-
doned its policy of refusing degrees to women, &s well
as granting honorary titles won by them in the honor

examinations. 12/

11/¥bid., p. 8O3,
12/Willystine Goodsell, The Zducation of Women, p. l4.



The women of England were still struggling for pro-
fessional rignts. 1hese were nct zranted until the "Sex
Disqualification Act (1920) making women eligible to the
legal profession and the cffice of the magistraie.” iﬁ/

We might think that America was ahead cf England in
& liberal education for women. This was true to the ex-
tent that we find the reforms began earlier in the United
States than in England., The more liberal gspirit towards girls'
education was shown after the Hevolutionary War. This
was the period of scademies imported from Hngland's
boarding and "finishing" schools for women. 14/

Becausge Americe had few old traditions to shatter,
advancement could tace place more quickly here. Because
the population was made up of people from many countries,
the ideas and ideals regarding women's education were
varied. Fenc?bthe new country had fewer restraintis, &and
education for womea progressed more rapidly than in other

gcountries,

13/ Ibid., p. lo.
14/ ibid., p. 17.



GHADTER 11
Early Developments

--- 1837

Now we turn to the early developments of education
for women in the United States. The education of girls
in the early colonies was almost entirely in the home,
or in the Dame schools. 1[he Dame schools were taught by
g#n old lady of the community, &t her house, durinz the
gsummer months. <The girls were taught to read, write and
sew.

In loB4, we find a law againgt girls attending the
Hopki ns Grammar School in New Haven. It stated:

"All girls be excluded as improper and inconsis-
tent with such & grammsr school as the law enjoins
and as is the design of this settlement.” 1/

This sugzests that some msantion of cirls ettending

must have besen made.

"The grammar schools, providing instruction suf-
ficient to prepare young men for college, only
occagionally admitted zirls until the beginning
of the nineteenth century. The exceptions were
less than twelve in the first century of our
eolonial history as shown by the records of near-
ly 200 towas ino Hew England." 2/

The town of liedford, lLiass., voied in 1765 that:

"Tha Committee have power to agree with the school

1/ Monroe, Cyolropedi= I Sducation, v. 804.

2/ Encyclonedis Americana, n. 692.



masgter to imstruet girls 2 nours in a day after
the boys are dismissed." 3/

In 1784, Dorchester voted to Let iue girls who could
read :ttend the grammar schools from June 1 to vctober 1.
Gloucester passed the following resolution in 1790:

"And also that tlic master be directed to bezin
his school from tre first day of April to the
lagt day of 3Sect. &t 6:00 in the morning and
close at 6 c'cloek in the aftermoon, or any 8
hours in the 24 as shall be thought convenient,
but that 2 hours, or & proportionate part of that
time, be devoted to the instruction of fem&ales--
as they are a tender and interesting braunsh of
the community, but have been much nezlected in
the Public Schools of this town." 4/

Nathan Hale, a school-master in Norwich, voan.,
writes that in the summer of 1774 he xept & morning

g0 qpe
school from 6 to 7 a. m. of about 20 young ladies. UHe

received "20 shillings & scholar by the quarter." The
custom of girls attendine schools during the summer or
when the sechools were not used by the boys was very com-
mon durinz the last years of the 1l&th century.
"Worthampton which had voted in L78& 'not to be
at any expeunse for sehooling girls*, four years
later voted by & larve majority to admit girls

between the azes of 8 and 16 to the sschools from
May lst to October Zlst." 5/

In 1790, Boston opened the sschools to the girls during

e - — R ——

3/ 1bid., Lee.-oit.

4/ Ibid., 400..cit.

o/ Ibid., Loe. eit.



the summer months because there were not enough boys to
fill them.

William Woodbridge, & sraduate of Yale College in 1780,
wag one of the first advocates of education for zirls. He
wrote, as his grgduating essay, "Improvement in female Edu-
cation.” Soon after this, he opened an evening sehool for
girls in which he had the courage to teash the subjects

of grammar, geography ~nd the art of sompcsition.

In the latter part of the l8th ceentury and the early
part of the 1l9th, wa.find that many academies were estab-
lished for the girls as well ag for the boys.s This period
might be called the "Academy Age," because this was & step
for the opening of education for women., The firsgt academy
was established in South Byfield by William Dumar.
Leicester was incorporated in 1784, westford in 1799,
Bradford in 1l80¢ .nd Monsonm in 1804. These were &ll co-
educational sechocls from the first. Bradford soon changed

to a girls' school.

By the close of the liéth century, there were several
instances of girls' schools being founded in other sections
of the sountry. We find in ithe early part of.the 19th
century several women took strong lead for higher edu-
cation of women. Some oi the prominent women lesaders
were Mrs. Emma Willard in Vermont and Hew York, iiss

Catherine Beecner in Connecticut and Ohio, Mary Lyon in

11
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Massachusetts, and Miss Grant in New Hampshire. It is
said that they did for women's education what Horace
Meon did for the public school system. 6/

Mrg., Emma Willard's life ambition was to orzanize
8 system of educstion for women whizh should be equal
in vniformity and respectability to educatiocnal institu-
tions for men, although it was necessary to differeanti-
ate between the courses to meet the needs and interests
of women. Mrs. Willard's speech, on the "Plan for Im-
orovine Women's Education," attracted much attention.
tove Clinton of New York helped secure the passage of
two acis., OUne was the incorporation of & proposed gemi-
nary at Waterford. This is where Mrs. Willard first
established her seminary. Due to lack of fuands, &nd
unon the invitation of the Governor, this school was
moved to Troy. The second was "To give female academies
a share of the literary fund." 7/ This is probably the
first law passed by any legislature, in favor of education
for women.

Mrs. Willard put her plans into effect by establishing
a Female Seminary at Troy, New York, &fter she moved from
waterford. This school proved to be very popular and
prosperous. Many of the leading families seuntl their

daughters there to be educated. One of Mrs. Willard's

6/ Richard Boone, Education in the United States, p. 363.

7/ Eneyclopedisa Americana, n. 692.
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main purposes of this school was to train these women,
so that they could zo into the southern snd western
states and do pioneer work in establishing more educa-
tional igstitutions for women.

Mrs. Willard wrote several cf tne booxs that were
used in her asademy. In 1861, a medal and a certificate
for her geography maps, were presented to her by Prince
Albert at the World's Fair held in London. Her booxks
had an enormous circulation. She made many addresses
in her own country and abro&d for the advancement of
women's education. She algo joined Henry Barnard in
his vigorous campaizn for the improvement of the public
schools of Connecticut. A biographer says that she was,

"pre-eminently a Representative Woman, who
suitably typifies the great movement of the
nineteenth century for the elevation of
women." 8/

Catherine Beecher wag another of ths pioneers in
the development of higher education of wcmen. In 1828,
she founded the Hartford FPemale Seminary, which for sever-
al years was one of the important institutions of its
kind in America. 3She also traveled for many years
through the South &nd West lecturing upon educational
subjects and developing un interest in higher education
for women. Her writings oo domestic science were the

first of their kind published in America. Other of her

8/ willystine Goodsell, The Bdvesticn oL womeu, p. £0.
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textbuokg that were popular at that time included arith-
metic, zeography und educational literature. Miss
Besecher is ziven credit in the orzanizing cf the American
Woman's Educational Agsociation. The purpose of this
aggociation was:

"Po aid in securinz {o American women & liberal

eduosation, and hoaorable position in their appro-
oriate professions by means of eandowed iastitu-
tions on the ccilege plan of organization; algso
to train women to be intelligent, successful
wives, mothers uand housekseepers.” 9/

Mary Lyon was the founder, and the first president
of the Mount Holyoke Colleze, which was egtablished in
1837. Her object was to establish a sshool for women on
the same basis as that of men. Her ideas at that time
were Jjust laughed at and said to be impossible and imprac-
ticable. She started & personal campaicn in Massachusetts
to raise funds to establish a geminary on & non-proprietary
basis; Mount Holyoke Seminary was the result.

Prom the beginning, Emma Willard and Catherine
Beecher pointed cut Lo the people the serious national
need for better educated and better trained teachers.

Eech stressed this idea in their seminaries. Messrs.
Carter, Brooks, and Horace Mann helped forward the

campaizn by founding in Massachusetts the first two nor-

mal schools in the country in 1l839. 10/

9/ George Frasier, An Introduction to Education, p. 254.

10/ Goodsell, op. cit., p. 21.



This was a period of very striking protests.

Several leaders realized that higher educstion was needed -
for the women as well as men. But like most new ideas in
the beginning, they were slow in developing. The people
needed to gradually zet ascustomed to the ideas before
they were fully accepted.

We also find demands were developing for a new type
of secondary schools that would be wholly under control
of the state and supported by public funds. The tuition
in the academies wag ordinarily paid by the individual.
The girls were required to room and board in the academy
towns. This requirement not only took them away from
home, but was an added expense to them. The first cities
to meet these new demands were New York and Boston,
by establishinz public high schools for girls. The
Boston school was such an "alarming success" that it
was fairly swamped with girls. They immediately raised
the qu&alifications for entrance, but this did not solve
the problem. The school was closed after eizhteen months,
because the community was not prepared to meet the ex-
pense of such & larze enrollment.

The New York school met with the same disaster. 1%,
too, closed after being open only two yesrs. It is told
in the "Memoirs of John Grissom," one of the trustees
of the New Yorkx Girls' High 3chool, the reason for its

closing:
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"lagxked from the beginning an efficient head,
who had a primary interest in its contiauved
prosperity. The lady placed in it &s princi-
pal wag chiefly remarxablis for her skill in
flower painting." 11/

This was only a good beginning for the girls' high
schools. The people saw the zreat dem&and for them.

Boys and girls were soon attendinz the same high sschools.
Of course, we find & number of cases where one side was
used for boys, and the other side of the school buildinz
was used for the girls., From this time on, the hizh
schools progressed rapidly throughout the country.

We could not zive a very fair account of educaticn
for women if we did not include the co-educational
schools of higher education. Im 1833, Oberlin Collegi-
ate Institute was opened. In 18b0, it was changed to
Oberlin College. This collexe has the honcr of being
the first fully co-educational institution of college
grade in the United States. 1Z/ In founding this school,
their principal purpose was to train teachers and other
Christian leaders. The preparatory department was dis-
continued in 1916.

Another purpose of the sshool was to provide a place
where "learning and labor" might be combined in &

gpirit of thrift, economy, and earnestuess. Every

11/ Ibid., p. 23.
iﬁ/ Nicholas Butler, Kducation in the United States, p. 324.
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student was required to perform several nours of manual
labor for her self-support.

Since this wag the first of the co-educational
colleges, much criticism was given. It was first loocked
upon &8 fairly scandalous. Even when the first three
women were granted their A, B. degrees in l64l, it still
did not meet with a zrest aporoval,

Thig institution grew rapidly and its doors were
opea to &ll comers irrespective of race, creed, ooloq;j
or s6x. J[They hed the best of trained meu on their
faculty from Dartmouth, Yale and Harvard. This helped
the tradition of superior iostruction and sound scholar-
ship.

The example of Oberlin led to the foundiang of
several other co-educational collezes. An asccount of

them will be given in the next chapter.



CHAZYER I1I
The Period of Preparation
(1837-1880)

After the founding of Mount Holyoke, other colleges
were established very rapidly. The South had a great num-
ber before the Civil Wwer. The legislature often gave them
the richt to confer dezrees. In the newly opened Middle
west, co-education took & zreat lead because of the pio-
neer spirit, its being less expeunsive in thinly populated
areag than the establishment of separate schools. Girls
were admitted in order that the attenmdance would be large
enough to maintain a school.

There were numerous discussions coneernine women's
education. Many of these related to the methcd used and
to its purpose. Another question involved was whether
it was better to have separate or co-educuational schools,
and whether the courses should be of special cr general
character. By this time, the majority of the people
agreed that the education of & woman should maxke her a
thinkoer.

"It is fitting her to fulfill more adequately

whatever function in 1life she is called upon to
fulfiil." 1/
By 1840, there were but seven institutions of all

xinds for hizher education for ﬁomsn, althoush in 1860

1/ Charles Thwing, A History of Rdueation in the U. S.,p. 140.



19

the number had increased to 6l.

The next great step of prozress caeme when 'Torace
Mann founded Antioch College in Yellcew Springs, in l652.
In his inaugzural address, he very clearly stated his
ideas on what is now known as co-education. 1In the
first place, he stated that for many years it was the
only method to be used on the ground of its relatively
small cost. In the second place, he believed the social
atmosphere between the young men &nd women would prove
advantageous. Horage Mann was one o0i the most brilliant
and ensrgetic educational leaders in the United States.
His ideas of co-education grew out of his own experience,
and had creat weicht with the publie.

It soon became a fixed custom in the western univer-
gities, to open their doors to women when they were
founded. Utah, opened in 185); Iowa, in 1856, Washing-
ton, in 1862; Kansas, in 1866; Minnesota, in 1868,
Nebrasgka, in 1871, All these were co-educational from
the beginning.

hen it had been proved, beyond a doubt, by the
academies and seminaries for women which spranz up
durinz the early part of the nineteenth century, that
sex differences were not of so much importance in edu-
cation as had been suprogsed; it was not a long step
to the establishment of institutions of gtill higher

grade for women. They found that it was much easier
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to establish solleges for women than to try to adjust the
colleges already established for the men, where conditions
and traditions were already established.

The Elmira Female College was founded in 185565. It
claims to have been,

"the first in this country, and so far as known,

the first in the world that offered to women the

same advantazeg and adopted the same standard for

graduation as colleces and universities for the

other sex." 2/

Elmira College reached a higher grade of scholar-
ship than soy of the preceding colleges. The courses,
from the first, were almost the equivalent of those in
most of the colleges for the men. Unfortunately, for
the very ambitious founders, the funds for this first
"real college” for women were not sufficient tc maln-
tain the standards sel up at the begioning of its history.

A crughing blow to Lthe develcopment of education
was the Civil har. 7Yet, we can see that it had some &d-
ventazes to women's educalion. The occurrence of the
Civil war at the formative period of the public schools,
resulted in the placing of elementury and secondary
education in the hands c¢f women teuachers. Iuo prcportion
to their schooling and preparation, they werc successful.
The salaries of women tesachers, on ihe whole, were low,

They also lacked training. This appeared to be a bad

2/ Richard Boone, Education inm the United States, p. 367.
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sitvation, but in the end it proved a blessing because
it led to the establishment of trainiaoz schools for
women teachers. A start had beem made in the seminaries,
but they could supply only & small number of trained
teachers. .
"The first training sehool for teachers in the
United States was orzanized by Samuel R. Hall at
Concord, Vermont." g]

During the five years of the war, the country was
drained of men. This caused women teachers to be em-
ployed in the public and private schools in large num=-
bers. In the first reports of the National Bureau of
Education, which was organized after the war, we gee
there were already fewer men thanm women teaching in the
public schools of the United States. From 1865 to the
present time, not only in the elementary sschools, but
in the secondary schoolg, we find a greater pronortion
of women teachers. By this time the women were firmly
oestablished as teachers in the secondary schools for
both boys and girls. Some of the thoughtful men decided
that better opportunities should be =iven women for
higher education, "if only for the sake of the boys of
the country."

After the Civil War, when so many of the teaching

places were being filled by women which were formerly

3/ Pranklio Messenger, An Interpretative History of
Edusation, p. 291.
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held by men, the ccllages began to open their doors
somewhat generally to women. Every state west ol the
Migsissipni River, except Missouri, made its State
University co-educational from its first opening.
Vagsar Colleze was started in 1861, but due to the
war, work was hindered. It onened in 1866 with 300
students. It may be awarded the distinstion of being:

"'oldest of the well equivnped and smply endowed
colleges for women in the United States.'™ 4/

The founder was Matthew Vassar. 1Ihis was & notable
foundation for higher education, fulfilling Mary Lyons
dream and effort of 30 years before. From the first
it was &an undenominational sshool, although strongly
Christian. Latin and Mathematics were required for
entrance.

The purpoce of this school was to provide an
education for women, to zive them an opportunity for
intellectunal equality with men, in domestic and social
life. The courses covered ten departments of four
years' work. It had an observatory, & museum, & library
of 15,000 volumes, a large and well-endowed art gallery,
music rooms and & gymnasium.

A quotation from an address given by Matthew Vassar
will point out more clearly that they were really trying

to take a great step in the advancement of higher educsa-

4/ Willystine Goodsell, The Bducetion of women, p. 26.
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tion for women. This &ddress was given berfore the trus-
tees of his collegze in June, 1864, when the question
of the slection of the professors was being discussed.

"It is my hope--it was my only hore and desire-=-
indeed, it has been the main incentive to all 1
have already done, or hope to do, to inaugurate
a new era in the life &and history of women. The
attemot you are to aid me in makine fails wholly
of its point if it be not &an advance, &and & de-
cided advance. 1 wish to give one sex all the
advantages too long monopolized by the other.
Qurs iag, and is to be, an institution for women--
not men. In all its labors, positions, rewards
and hopes, the idea is the development &nd ex-
position, and the marshaling to the froat and the
preferment of womeun--of their nowers on every
gide, demonagtrative of their equality with men--
demonstrative, indeed, of such capacities as

in certain fixed diresctions surpass those cf

men., This, I conceive, may be fully accomplished
within the rational limits of true womanliness,
and without the slightest hazard to the attrac-
tiveness of her charascter. e are indeed &al=-
ready defeated before we commence if such devel-
opment be in the least dangerous to the dearest
attributes of her sex.- -wWwe are not the less de-
feated if it be hazardous for her to avail her-
gelf of her highest educated powers when that
point is gained. We are defeated if we start
upon the assumption that she has no powers save
those she may dsrive, or imitate, from the other
gex., We are defeated if we recoznize the idea
that she may not, with every propriety, contri-
bute to the world the benefits of matured facul-
ties which education evokes. We &are especially
defeated if we fail to express, by our asts,

our practical velief in her pre-emineni powers as
an instructor of her own sex." 5/

wells College, one of the oldest colleges for
women, was founaed in lbo8, by Henry wella., 1he foun-

ders' ides was for it to rema&in small and home-like.

5/ Americsna, p. 264.
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The course of study was the libersl arts course. Wells
was one of the first of the colleges in the United States
to introduce special hoanors, and other methcds uvf en-
couraging the student to assume the respoasibility for
his own educ&tion.

The Wellesley female Seminary was founded by Heary
F. Durant, & Boston lawyer, in 1870. By 1877 it had
chanced its name to Wellesley Colleze and had the full
power of gsranting degrees. Ample land, several larce
buildings, and adequate equipment Las';rovided, but
almost no productive endowment.

Another leading woman's college founded about the
game time was Smith College, endowed by the will of
Sophia Smith of ,Hatfield, —©s . 4ine will amounted to
about $400,000., It was cvpened im 1670 with 12 students.
Latin and Greek were both required for enirance from
the first. A preparatory department was never maintained.
Here they tried a mew methocd of housing their students.
Instead of a larce central residence hall which they
thought had many disadvantages, social, financial und
educational, they used small buildings in housinz the
students, and added more when neces:ary. Jhey main-
tained & departmeant of arts and musie. Most of the
early ideas of Smith Colleve followed the customs of

the other Wew Enxland collezes.
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The State Univerzity of Kichigan was the first to
cpen its doors to wonen. OUther gtate universities
gsoon followed the example of lichigsan.

The year 1880 closss the period of preparatiocn for
higher edvcation for women. At this time mauy colleges
had been established and mcre were being establighad
each jear. The protests azalinst the necd of education
for women had been almost ontirely oversome in the
United States.

Women'g higher education has alreadj been discussed
in two different classcs: that of iondependent women'sg
gollezes and co-educational; & third tyve will be dis-
cussed in the next cheépter, women's colleges affiliated
with men's colleges. The co-educaticnal schools were

taking & great lead, especially in the west.
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CHAPLER IV
Later Develormants

(1880-pre sent )

The third type cf higher education for women is
the affiliatea colleges. This means they were estab-
lished in connection with some of the lesding men's
collezes. iadcliffe Collese was the earliest to be
established. It was founded im 17(9 by the Society
for Collecsiate Instruetion of Women. The 1nstruction
was carried c¢cn by some of the faculty members of Har-
vard. They were given full power to grant degrees in
1894, Bernard College, affiliated with Columbia, was
opened in 1689, Imn 1900 it was made an underzraduate
college of the university, as the graduate department
of Columbia was opened to wemen. In eonnecticn with
Tulene University, &t New Orleans, .=., the Sophie New-
combe Memorial College for women was opened in 1887, but
was closed in 1897. These are a few of the earlier
affiliated collezeg for women.

After 1680 eolleze women bezan to seex opportunities
for graduate werk and for hizher degrees., In 1lBY2, Yale
University opened its sraduate school, and work for the
Ph. D. degree, to women. 1In the same year the Univerasity
of Penunsylvania opened its doors for graduate work. The

graduate department of the University of Chicazo hsad



always been open to women. At Radeliffe Colleze only
g gertificste for a Ut. D. derree wsas ziven to womean.
Jable I shows lhe rercentuce of women zradusie

. students, those receiving Master': degrees and Ph. D.

degrees.
_ vable I L/
: Grud. w.: M. A. : Ph, D.
1901 : Y E 21l% ¢ 9%
el . %04 : 284 : 10k

Some of the credit for the develorment of oppor-

tunities for higher education for women must go to &
number of organizations that were established in the
United States, having for their purpcse the solving of
some of the difficulties that women's education was
meeting. 7The Massachusetls Sosciety for the University
Education of fomen was founded in 1877 and the Asgsoci-
ation of Collegiate Alumnae was founded in lus2. The
Agsociation was founded by representatives from ei~ht
women's collezes. Its vurpose was:

"To work for the maintenance of high stendards znd

the extension of cpportunities in ihe higher edu-
eation of wemen." 2/

In 1911, its membership included twenty-three Ameri-

can Universities and ColLlezes admitiing women to tne

1/ wonroce, Gyclroedic of idusetion; p. 606.-

&/ Ibid., ». 80b.

7
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first degree, and nine institutions admitting them to
higher degrees, 1Its membershin was 4982, It has issued

& number of publications and has carried on investigations
of many topics that are connected with women's educution.
It hag several fellowships available for sraduate study

in Europe and America.

In 1897 over 70 percent of the sollege students in
the United States were enrolled in private iamstitutions.
Hence, when the women were admitted to some of the leading
private institutions, it marked & step of prozress. Cor-
nell University should be given &s much credit for opening
the private cclleses to women as the University of Michi-
gan for opening the state colleges to womea. <The gensrosi-
ty of Henry .. S8ge played an important part io opening
Cornell to the women. He offered to build and endow a
large hall of residence fcr women.

I'he South wag still holding to its old traditions
of having separate schools for men and women; snd, even
many of their secoundary schcols were still seperate.
However, the South had not neglected iLhe education of
the women ian this seetiovn of the nution. Many women's
eollezes have been established. It might be of interest
to state here that there are only eight state-supported
women's collezes in the United States. 1hese are lccated
chielly in the South, namely: florida, Georgia, Migsissip-
pi, Alabama, North Carolinsa, South Carolina, Texas, and

Oklshoma.
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In the west, many cv-edusational gullieres have been
established. The Western stales upheld the idesa that the
elementary and secondary schccls were co-educaticnal.
3ince these were successful, why should not the higher
educational institutions be co-educational? Of course,
another reason, as has already been stated in «  iocuding
ckarter, was that since the csountry was sparsely sottled,
econbmia purposes entered in. The leadinz co-educational
university on the Pagific Coast is the Leland Stanford
University which was cpened in 1891, Chicago University,
of the Middle West, was opened in 1892,

All of the arguments against co-education in the
colleves have been met and answered by experience. At
least, to the extent that today we have & very few, if
any, articles written against co-education. Yhe women's
coileres, and gco-educational colleges, are so well estab-
lished that they are hsre to stay. The individual may
choose the type she likes.

At first, it was feared that so-education would
lower the standard of ssholarship, on ascount of the sup-
posed inferior quality of women's minds, but this was
found not to be true.

"The unanimous experience in co-edugational
eolleges goes to show that the average standing

of women ig higher than the average standing
of men." 3/

g/ Nicholas Butler, Education in the United States, n. 333.
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The oritici=ms in re~ard to health and conduct have

been proven false, because girls have as good health
regords as boys. Ho serious discipline problems have
arisen as were feared. Perhaps the only objection that
could now be made, would be from a man's viewpoint: that
the enrollment of women in co-educational colleges is
inecreasginzg too rapidly. From 1l8Y0 to luYs, the enroll-
ment of women in co-educational coiieges incresased 1l05.4
percent; while the enrollment ¢f men in co-educsational
collezes increased only 70.0 percent. 4/

It was also assumed, that the independent colleges
for women modified their course of study; implyiang again
that women would not taxe as difficult courses as did men.
Experience sagain shows that in both the co-educational
collexes and the independent women's colleges, women
themsgelves refuse to regard any modification whatsoever
of the usual acsademic courses. For example, when Vassar
Collexe was opened, the trustees and fasulty made an
attempt to intrcduce certain modifications in the course
of study, then in operation in the best sovllezes for men.
More time was to be spent by women on music and art than
was the usual custom. JThese modifications have gradually
fallen out of the course of womea's colleges.

Dr. Butler states:

"It has been recognized that the worx done in
women's colleges is most sctisfactory to women

4/ 1bid., p. 34.
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when it is the same in quality and quantity as
the wor< done in collexes for men and it has been
recognized also that they need the same time for
its performance." 5/

The last of the colleges ior women to be larzely
endowed was Bryn Mawr Colleze in 1866. It was founded
by Joseph Taylor for the purpose of providing advanced
education for womean. Bryn Mawr has done more than other
women's colleges because its funds are larger and its
equipment better, especially in science.

Prom 1890 to 1910, only & few new institutions
of higher education for women were founded in the
United Stateg. The Randoloh-Macon iWomen's College in
Virginis was established by the lethodists in 1893.

In 1906, the William Smith College for Women wag founded
as an affiliated college of Hobart Colleze. John Simmons
of Boston endowed the Simmonsg Colleze in 1570, but it

was not opened umtil 1912, 1In his will he provided for
the combination of liberal and vocational traininz of
college standing. 1Ihe wheaton Seminary iam Norton, !'ass.,
was given a college charter in 1912, 1In 1lY14, the Con-
necticut College for VWomen was opened.

In lcoking over the higher education of women in
the United States and in Furope, durin> the period from

1890-1910, we find a great difference in the development

o/ Ibid., p. 245.
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of the two countries. OCollege education for women in

the United States greatly increased in regard to the num-
ber of students and available funds, while in Kurope,

its development has been cradual.

The Report of the U. S. Commisgsiocner c¢i Education
for 1910 gives statistics of attendance in the United
States for 20 years, 189)-1910; for men and women in
so-educational institutions, and women in the 16 separate
colleges of the first rank or division A; also, of the
92 women's colleces in division B, The table will show

at a glance the rapid increase in attendance.

iable 11

P : M. :W. “A“ :Coed.W:00L. W w. "B"-Total W

.

1890 E 48, 111 36,066 10 054 : 1o 013 20,067
1910 171 895 119 ,578: 52 315 4a 441 g 574 11 090 64,005

Table II]1 shows the increase of women in the American
colleges and universities from 1891-19462, every ten years,

ageording to the World Almanac of 1l9%ovu.

Table I1I
:W.Enrolled
1891-92 s 25,586
1901-02 2 40,069
1911-12 : 72,703

1921-22 : 168,262
1951-32 ;373,914
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The question often arises as to whether there ure now
more men or women enrolled in the collexes sand univer-
sities of the United States. The latest report avsailable
is for the year of 190l1-62, taken from the 1lYo6 world
Almanac. Men earolled are 616,543; women 372,914,

thus there &are 233,829 more men thun women enrolled in
the colleges and univergities of the United States.

It was found that in Oklahom& there are more women
enrolled in the four year colleces than men. The reason
for this is probably due to Oxlahom&a haviuaz 8ix State
Teachers Colleges. Of the fourteen four year colleges
in Oklahoma, ten eurolled more women than men for the
year of 1934-35. Iwo of the teachers colleves did not
report; as & result the figures are not complete. It is
& known fact that the teachers colleges huve a larger
number of women enrolled than men. Assuming this to be
true there is a greater difference in earollment than
the figures show., For the year of 1934-35, women en-
rolled in Oklahom& colleves were 14,359; men, lo,903.

In the United 3States, the develupment of higzher
education of women brings us to draw certain conclu-
gions and face certain nrobLems.u *irst higher educa-
tion of women has comse to stay anad to be accented as &
matter of fact. Men un& women ef the same gocial groups
are going to collega pracLlcally for the mmme motives.

Second, we find the outstanding type of hisher education



for women is co-education in the United States desgpite

the number of leading women's collegzes. The arguments for
co-education seem to be gzreater thanm the ones against it,
since the enrollment becomes sreater for women &s the
grade of education given becomes more &dvanced.

"the growinx realization that education is for
the making of citizens tends weight to the con-
tention that it should be given so far as pos-
8ible under normal conditions of human associa-
tion." &/

In econclusion, the following quotation ¥ery briefly
gumg up some of the regults of higher education for wo-
men, An educator described the present situation in
thege words:

"A century ago Madame de Stael ventured to say that
genius knows no sex; we have reasched & more memo-
rable truth, that work, no matter what its quali-
ty, knows no sex, Women have achieved education,
the key of liberation, the tool of talent, and

all careers are open. In the United States

there are eiznt million women in gainful occupa-
tions, and the number grows, in the higher acti-
vities of mankind, women have won indisputable
recognition.

"In 1850 there was nct, in the United States,
I believe, & woman lawyer, journalist, physician,
architect, librarian. Now women plead before the
Supreme Court, they are twelve per cent of the
newspaper forge, they practice medicine in every
city of the Union and architecture in the great
cities; they are two-thirds of the library force
of our twelve hundred public libraries.

"Sixty years ago there were no trained nur-
ses, To-day trained nurses, eighty thousand or more,
make our hospitals possible, and they are finding
8 place in our schools and fagtories. Our whole
public school system, with its infinite potentiali-
ties, rests on the work of five hundred thou-

2/ Moanroe, op. e¢it., p. 809.



gand women; education has become a small body
entirely surrounded by women......

"Every thinz is incredible, impossible till
gomeone does it. women's ability in the creative
arts was once an ingcredible thing; it is a com-
monplace thing to-day, in poetry, fiection,
painting, and incredible things, but we have the
recorded achievement of the highest quality of
Eleanor Ormerod in entomolozy and Mme. Curie in
physics and chemistry--the latter the only sci-
entist so far twice honored by the Hobel Prize
(1903, 1911). 1In the field of mechanics, no
one claimed for women any ability whatsoever....
In the 1luod's women took out over forty pateats
a year; in the 1880's over one hundred a year,
in the 1890's one a day, and by 1910 they had
&,596 patents to their credit--in & field where
nothing whatever was expected of them,

"fhe world war has destroyed the last tra-
ditional limitations on the work of women. They
can fairly celaim now what was only half truth
when the phrase arose, 'les carrieres ouverts
aux talents,'"27

7/ Willystine Goodsell, ihe Education of Womea, pp. 29-30.
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Summary

As & gsummary of this licsis the writer endeavors
to state the content very briefly.

When the early settlers came to America they brought
the idea from their mother country that women did not
need to be educated. The women were nol educated in
Europe beyond &n elementary school, hence it was not
congidered necessary in the United 3tates. Again, women
were considered to have inferior minds to men, thus their
only need was to be edusated enough to carry on household
duties.

In the early colonisl period, some of the girls
attended the Dame schools. These were held by an cld
woman of the community during the summer months. The
girls were taught to read, write and zew.

Laws had been passed against girls attending schools
established for boys. However, at the beginning of the 18th
century, several attempts were made to permit girls to
attend these schools; with the result, U.&at socn they
were being instructed for two hours & day, after the
boys were dismissed. Later, girls were allowed to attend
boys schools through the summer months, while the boys
were dismissed for vacation.

When the Western 3tates began to develop, they were
so sparsely settled that girls were admitted to the
schools, in order to have sufficient enrollment to main-

tain & school.
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The beginning of the 1lYth ceatury brought some very
outstandiing leaders for higher education for women: Emme
Willard, Mary Lyon, Catherine Beecher and others. These
individuals made personal campaigns promoting higher edu-
cation for women. They established geminaries, in order
that they could put their plans into operation. Of course,
many protests and difficulties had to be met by these pio-
neers of this field. However, because these seminaries
succeeded, cothers were established, High sshools were
then maintained by the towns, some s co-educational,
and others as separate institutions.

The vest developed co-educational schools, primarily
for economy's sake. Horace Mann, & great educational
leader, defended co-education. WNevertheless, the South
clung to separate institutions.

The Civil war resulted in great advancement of
education for women. Women had to go into the school
roomsg and other occupations to replace the men. This
brought about & need for a greater number of educated
women. Jrherefore, more training schools had to be pro-
vided. After this time, women have led as teachers in
the gecondary schools.

A great increase in number and enroilment was shown
in women's colleces, co-educational colleges and affili-
sted solleges for women. There was no stoppiang place

for the development of higher education for women. JLhey



were seeking graduate work and the highest of degrees.
Ihe close of the 19th century saw most of the leading
colleges open to women in the United States. The
majority of the nrofessions were gradually opening to
women, uantil today we find women taking an active part
in the majority of the professions, and a very few of
the zovernment offices remain closed to them.
Consequently, we are compelled to sonclude that
women, when ziven a chance, are unexcelled by men.
Europe d4id not progress as rapidly &s the United
States in the development of higher education for women.
However, today women are admitted to most of the Euro-

pean colleges and professions.
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Yable IV
An Outline of the Chroanoclogical urder of the Development
of Higher Edusation for Women
--Dame schools
1684--Hopxins sehool, law against girls atteading

1766--Instruat the girls two hours & day afier boys
were dismigsed

1769--Girls were not admitted to public sshools in Boston
1774--Norwich, Conn.,, Nathan Hale, taught girls from 5-7 a.m.

1779--Two Yale students taught the girls grammar, geog-
raphy, composition, and rhetoriec

1754--0o-educational academy established at Leicester
1784~-Dorchester inserted a wedge

1769--Boaton established first so-called double headed
school

1793-~-Westford co-educational academy
182l --Seminary founded by Mrs. willard at Troy, New York
l822--Catherine Bescher personal campaign

1826-~-Female High School in New York, influenced by
John Grisom

1826--Girls’' grammar school in Boston, dropped in
two years, too popular

1828~--Grant and Lyon
1830--3triking protests

1833--0berlin Collegiate Institute, first fully co-
educational institution of college grade

l634--Personal campaign of liary Lyon
1887 --Mt. Holyoke Seminary, first women's college

l848~~Pirst medical sehool for women wasg established
in Massaghusetts
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1849 --Rogckford College

1853~-~Horace Mann, Antioch College

1865--~Elmira Colleze, first to be same rating as men
1860--Civil war erushing blow to edusation

186l-~Wegtern States co-edusational

1865~-~Vagsar Colleze was counted as a milestone for
women's eduwsation

1669 ~~Third medical school, Chigago

1870~-University of Michigan, strongest and best of
state universities, opencd its doors to women

1870--Wellesley Female Seminary, Massaghusetts, granted
degrees in 1877

1é71--Miils College, California
187%~-Boston University
1876--3mith Colleve, Massashusetts

1880--Affiliated colleges, Harvard Annex first. Third
type of collezes for women

1880-~American college women began to seek opportunities
for graduate work

l682-~Agsociation of Collegiate Alumnae was organized

1866-~Bryn Mawr College, last college for women to be
larzely endowed

1886~--Women's Uollege, Baltimore
1890~--Women pursuing professional courses
1891--Leland Stanford University, California

1891-~Johns Hopkins University opened its medical courses
to women

1892--University of Chicazo

1892--Yale opened its graduate school and its Ph. D.'s
to women

1893--Randolph-Macon Women's College, Virginia
1897-~Public high sshool enrcllment, 57.04/% girls,



42.36% boys
189¢~~Women granted 171 M. A, 37 Ph. D. degrees
1900-1210--Rate of inecrease for men in co-educational

schools, 214%; women, 438j%; womeun's colleges,
348%
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