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CONSENSUS OF OBSERVED LEADER BEHAVIOR AND ROLE EXPECTATIONS 

OF THE ELEMENTARY SCHOOL PRINCIPAL

CHAPTER I 

INTRODUCTION

The v a r ie ty  o f  ex p e c ta tio n s  which are focu sed  upon th e elem entary  

sc h o o l p r in c ip a l today can h ard ly  f a i l  to  produce c o n f l ic t in g  s i tu a t io n s  

fo r  th e in d iv id u a l in  regard to  h is  le a d e r  b eh a v io r . On th e  one hand he 

i s  expected  by h is  fa c u lty  to  s e e  th a t c e r ta in  co n d itio n s  are met which  

w i l l  h e lp  to  promote an atmosphere conducive to  good le a rn in g  on th e part  

o f  th e  p u p ils . These ex p ec ta tio n s  may or may n o t be congruent w ith  th e  

su p e r in ten d en t's  d e s ir e  th a t m a ter ia ls  and equipment be used in  an 

economic way. Other sou rces o f  p o s s ib le  c o n f l ic t in g  ex p e c ta tio n s  may be  

th e  parents o f  the p u p ils  and h is  own p erson a l r o le  e x p e c ta t io n s .

The w r ite r  has observed th a t in  many ca ses  what th e p r in c ip a l says  

he th in k s he should  do in  regard to  variou s a sp ec ts  o f  h is  job  i s  n ot con­

gruent w ith  h is  observed b eh a v io r . The p r in c ip a l may be e n t ir e ly  unaware 

th a t h is  beh av ior i s  p erce iv ed  by o th ers  in  th is  way and con seq u en tly  may 

be regarded by o th ers  as ra th er  h y p o c r it ic a l .  On th e  o th er hand he may 

be f u l ly  aware th a t  t h is  d if fe r e n c e  e x i s t s  and may j u s t i f y  i t  on th e  

grounds th a t h is  b eh av ior must a ls o  r e f l e c t  the ex p e c ta tio n s  o th ers  have 

fo r  h is  r o l e .

Statem ent o f  th e  Problem

The problem w ith  which t h is  in v e s t ig a t io n  i s  concerned i s :

What r e la t io n sh ip  e x i s t s  between th e le a d e r  b eh avior o f  th e  elem entary

1
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sch o o l p r in c ip a l as p erce iv ed  by h is  fa c u lty  and (1) h is  s e l f - e x p e c ta ­

t io n s ,  and (2) h is  p ercep tio n  o f  th e  ex p ec ta tio n s  o f  h is  fa c u lty .

Review o f  R elated  L ite ra tu r e  

A survey o f  s tu d ie s  r e la t in g  to  th e  to p ic s  o f  r o le  p ercep tio n , 

r o le  e x p e c ta t io n s , r o l e - c o n f l i c t  r e s o lu t io n  and le a d e r  b eh av ior revea led  

s e v e r a l  s tu d ie s  w ith  p a r t ic u la r  re lev a n ce  to  t h is  in v e s t ig a t io n .  The 

Ohio S ta te  S tu d ies o f  Leadership a t  Ohio S ta te  U n iv e r s ity  covered  a ten  

yea r  p er io d . Leader b eh av ior and group b eh avior w ere s tu d ie d  in  m il ita r y ,  

b u s in e ss , and ed u ca tio n a l o rg a n iz a tio n s  and the r e s u lt s  have been reported  

in  a number o f  monographs and o th er  p u b lic a t io n s . Most o f  th e  s tu d ie s  

were concerned w ith  d escr ib in g  in d iv id u a l and o r g a n iz a tio n a l b eh avior  

ra th er  than e v a lu a tin g  i t .  The p r in c ip a l d is c ip l in e s  in v o lv e d  were 

econom ics, p sych ology , and s o c io lo g y . In  gen era l th e  s tu d ie s  fo llow ed  

a paradigm in  which le a d e r  b eh av ior  was th e c e n tr a l fa c to r  as shown in  

F igure 1 .

Hemphill and Coons^ co n stru cted  th e o r ig in a l  form o f  th e  Leader 

B ehavior D escr ip tio n  Q u estion n a ire  and H alpin and Winer^ in  rep o rtin g  an 

A ir Force adaptation  o f  t h is  instrum ent id e n t i f ie d  C onsideration  and 

I n i t ia t in g  S tru ctu re as two major dim ensions o f  le a d e r  b eh a v io r .

I j .  K. Hemphill and A. E. Coons, Leader Behavior D escr ip tio n  
(Columbus, Ohio: P erson n el Research Board, Ohio S ta te  U n iv e r s ity ,
1950 ).

^A. W. H alpin and B. J . W iner, The Leadership B ehavior o f  th e  
A irplane Commander. Columbus, Ohio: The Ohio S ta te  U n iv e r s ity  Re­
search  Foundation, 1952 (T ech n ica l Report I I I  prepared fo r  Human Re­
sou rces Research L aboratory, D ept, o f  th e  A ir F orce, under C ontracts 
AF 33(038)-10105 and AF 1 8 (6 0 0 )-2 7  mimeographed.)



Group Factors
Group H istory  
Group Composition  
Group S tructure  
Group Tasks and Goals 
Group A c t iv i t i e s  Response 

to  Environment̂ ------------

Group-Centered D eter­ E ffe c ts
E valuation miners o f

Goal Achievement o f
Group Morale
Group In te g r a tio n Concom­
Group E f f ic ie n c y ita n ts
Group S u rv iv a l o f

\  . f

D e fin it io n s  o f D e f in it io n s  o f
th e  Leader Leader Behavior Leader Behavior

Content D escr ip tio n
O ff ic e  Holder What He Does By Whom E xecutive Behavior
In flu en cer D escribed In flu en ce  Acts
Chosen Person How He Does I t By What Method I n i t ia t io n  o f  E ffe c ts

/ V

D eter­
miners

o f

E ffe c ts
o f

Concom­
ita n ts

o f

In d iv id u al-C en tered
E valuation

P erson al Success  
Votes fo r  Leader 
M erit R atings 
Job S a t is fa c t io n  
Changes I n it ia te d

V
In d iv id u a l Factors

B iograp h ica l Data 
P erson a l C h a r a c te r is t ic s  
P o s it io n  in  Group 
A ttitu d e s  and Values 
I d e n t i f ic a t io n s  
Responses to  Environment

F ig . 1 .— Paradigm fo r  the study o f  le a d e rsh ip .^

I t s  D escr ip tio n^R. M. S t o g d i l l  and A. E. Coons, Leader Behavior: 
and Measurement. Bur. Bus. Res. Monograph 88, Ohio S ta te  U n iv e r s ity , 1957, 
p. 5 .



Halpin^ u t i l i z e d  th e  Leader Behavior D escr ip tio n  Q u estion n aire  

in  a study o f  f i f t y  Ohio sch o o l su p erin ten d en ts. He attem pted to fin d  

the r e la t io n sh ip  between th e  su p er in ten d en t's  own p ercep tion  o f  how he 

behaves and the board and s t a f f  p ercep tio n s o f  h is  b eh av ior . In  a d d itio n  

he looked a t  the corresponding r e la t io n s h ip s  in  regard to  b e l i e f s  about 

how the p r in c ip a l should behave.

S t a f f  respondents tended to agree in  th e ir  d e s c r ip t io n  o f  the  

su p er in ten d en t's  behavior and board respondents tended to  agree in  th e ir  

d e sc r ip t io n  o f  the su p er in ten d en t's  b eh avior. The two groups d id  n o t, 

however, agree w ith  each o th e r . The su perin ten d en ts did n o t see  them­

s e lv e s  as e ith e r  th e ir  boards or th e ir  s t a f f s  saw them in  r e sp e c t  to  the  

C onsideration  dim ension. There was a s ig n if ic a n t  c o r r e la t io n  between the  

su p er in ten d en t's  s e lf -p e r c e p t io n  and h is  s t a f f ' s  p ercep tio n  o f  h is  lead er  

behavior in  r e sp e c t to  th e I n i t ia t in g  S tru ctu re d im ension. The boards 

tended to  p erce iv e  the su p er in ten d en ts' behavior as h igh er on both  

dim ensions than e ith e r  the su p erin ten d en ts them selves or th e ir  s t a f f s  

p erceived  i t .

There were s ig n i f ic a n t  d if fe r e n c e s  between the boards and s t a f f s  

about how the su perin ten d en t should behave in  r e sp e c t  to  C o n sid era tio n . 

There was general agreement, between the two groups on how much I n i t ia t in g  

Stru ctu re the su perin tendent should show. A ll  th ree  groups ch a ra c te r ize  

an id e a l  superin tendent as one who sco res  h igh  on both d im ensions.

The su perin ten d en ts b e lie v e d  they  should show more C onsideration

^Andrew W. H alp in , "How Leaders Behave," O rgan ization s and Human 
Behavior; Focus on S c h o o ls , ed . by Fred D. Carver and Thomas J .  
Sergiovanni (New York: McGraw H i l l ,  1969), pp. 287-313.
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than e i th e r  th e s t a f f s  or the boards. Both the s t a f f s  and th e su p er in ­

ten d en ts b e l ie v e  th a t the su perin ten d en t should  show l e s s  I n i t ia t in g  

S tru ctu re than did the boards. The p erce iv ed  le a d e rsh ip  beh av ior o f  the  

su perin ten d en ts d if fe r e d  s ig n i f ic a n t ly  from th e id e a l  beh av ior o f  a 

su perin tendent according to  each o f  the th ree  groups.

H a lp in 's  s tu d y ! o f  132 B-29 and B-50 a ir c r a f t  commanders compared 

th e  a ir  crews' d e sc r ip t io n  o f  th e ir  commanders' le a d e r  beh av ior w ith  th e  

commanders' d e sc r ip t io n  o f how they f e l t  they  should  behave. The Leader 

Behavior D escr ip tio n  Q uestionnaire ( I d e a l) ,  (LBDQ-I) and the Leader 

B ehavior D escr ip tio n  Q u estion n aire (R e a l) , (LBDQ-R), were used to  gather  

the in form ation . A t o t a l  o f  1 ,103  q u estio n n a ires  was com pleted by th e  

crew members in v o lv e d .

The c o r r e la t io n  between th e  LBDQ-R and th e  LBDQ-I C onsideration  

sco res  was .1 7 . This b a re ly  ach ieved  s ig n if ic a n c e  a t th e  .05  l e v e l .  The 

LBDQ-I and LBDQ-R I n i t ia t in g  S tru ctu re sc o r e s  had a c o r r e la t io n  c o e f f i c ie n t  

o f .14 which was not s ig n i f i c a n t .  Halpin concluded th a t th e  a ir c r a f t  

commander's b e l i e f  about how he should  behave as a lea d er  has l i t t l e  

r e la t io n sh ip  to  how h is  crew p erce iv es  h is  le a d e r  b eh av ior .

L atim er's study^ was an attem pt to  id e n t i f y  c e r ta in  b eh avior  

r o le s  o f  the elem entary sc h o o l p r in c ip a l and to  make comparisons between  

th e p r in c ip a l 's  and f a c u lt y ' s  p ercep tio n  as to  th e r e la t iv e  worth o f  th e

^Andrew W. H alp in , "The Leadership Id eo logy  o f  A ir c r a ft  Com­
manders," Journal o f  A pplied  P sychology, XXXIX (A p r il, 1955), pp. 82 -84 .

^Lowell Francis Latim er, The Role o f  the Elementary School P r in c i­
p a l as P erceived  by th e  F acu lty  and P r in c ip a l Through S e le c te d  Role Behav­
i o r s , A D octora l D is s e r ta t io n  P resented  to  th e F acu lty  o f  th e  Graduate 
C ollege a t the U n iv ers ity  o f  North Dakota, 1966.
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s e le c te d  b eh a v io rs . C onsideration  was given  to  four major areas o f  

p r in c ip a l r e s p o n s ib i l i t y :  (1 ) im proving th e  e d u ca tio n a l program; (2)

s e le c t in g  and d evelop in g  p erson n el; (3) working w ith  th e  community; 

and (4) managing th e  sc h o o l.

A s ig n i f ic a n t  c o r r e la t io n  was found between th e  p r in c ip a l 's  and 

te a c h e r 's  v a lu a tio n s  o f  b eh av ior r o le s  in  each o f  th e  major areas except  

working w ith  th e  community. Latimer concluded th a t  th e  p r in c ip a l and h is  

teach ers are in  gen era l agreement in  a s s e s s in g  th e  r o le  o f  th e  p r in c ip a l  

in  s e le c t e d  r e s p o n s ib i l i t y  a rea s .

G orton's s tu d y l a t  S tanford  U n iv e r s ity  in  1966 d e a lt  w ith  another 

a sp ect o f  r o le  p ercep tio n  in  th a t he a lso  gathered  d ata  on th e  p r in c ip a l 's  

p ercep tio n s o f  th e  e x p e c ta tio n s  o f  h i s  fa c u lty  and look ed  fo r  a r e la t io n ­

sh ip  between th e p r in c ip a l 's  behavior as reported  by h is  fa c u lty  and h is  

p ercep tio n  o f  how he thought they  expected  him to  a c t .  The study was done 

w ith  a sample o f  one hundred high sch o o l p r in c ip a ls  from s e le c t e d  C a lifo r ­

n ia  High S ch oo ls . Pearson product-moment c o r r e la t io n a l  a n a ly s is  on t o t a l  

sco res  rev ea led  th a t th e  p r in c ip a ls '  p erson a l r o le  o r ie n ta t io n s  and th e ir  

p ercep tio n  o f t h e ir  f a c u l t y ' s  ex p ec ta tio n s  were s ig n i f i c a n t ly  r e la te d  to  

the p r in c ip a ls ' b eh av ior .

Hunt^ u t i l i z e d  th e  LBDQ-R and th e  LBDQ-I to  study th e  e x p ec ta tio n s

^Richard Arnold Gorton, F actors Which Are A sso c ia ted  With the  
P r in c ip a l's  B ehavior in  Encouraging Teacher P a r t ic ip a t io n  in  School 
D ec is io n  Making, A D octora l D is s e r ta t io n  P resen ted  to  th e  F acu lty  o f  
th e  Graduate C o lleg e  a t  S tanford  U n iv e r s ity , 1966.

2James Edmund Hunt, E xp ecta tion s and P ercep tio n s o f  th e Leader­
sh ip  B ehavior o f  Elementary School P r in c ip a ls , A D octora l D is se r ta t io n  
P resen ted  to  the F acu lty  o f  th e Graduate C o llege a t S t .  John's U niver­
s i t y ,  1967.
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and p ercep tio n s  o f  the elem entary sch o o l p r in c ip a l as seen  by h im se lf  

and h is  f a c u lty .  The lea d er  behavior o f  f i f t y  New York S ta te  elem entary  

sch o o l p r in c ip a ls  was measured a lon g  th e two dim ensions o f  C onsideration  

and I n i t ia t in g  S tr u c tu r e . The p r in c ip a l 's  behavior was measured w ith  

resp e c t to  th e se  two dim ensions by th e  LBDQ-R. The lea d er  id eo lo g y  o f  

both th e p r in c ip a l and h is  fa c u lty  was measured by the LBDQ-I.

The in v e s t ig a t io n  sought to  answer the q u estio n  o f what k inds  

o f  r e la t io n s h ip s  e x i s t  between; (1) th e  p r in c ip a ls '  ex p e c ta tio n s  fo r  

th e ir  own behavior and t h e ir  s t a f f s '  ex p ec ta tio n s  fo r  th e p r in c ip a l 's  

b ehavior; (2) th e  p r in c ip a ls '  p ercep tio n  o f th e ir  own beh av ior and the  

p ercep tion  h eld  by th e  f a c u l t i e s  fo r  the p r in c ip a ls '  b eh avior; (3) the  

ex p ecta tio n s  o f  th e  s t a f f s  fo r  the p r in c ip a ls '  b ehavior and the percep­

t io n  by th e  s t a f f s  o f  th e  p r in c ip a ls '  behavior ; and (4) th e  ex p ec ta tio n s  

o f  th e p r in c ip a ls  fo r  th e ir  own behavior and th e  p r in c ip a ls '  p ercep tion  

o f th e ir  own b eh av ior.

A n a ly s is  o f  th e  r e s u l t s  d id  not show a s ig n i f ic a n t  d if fe r e n c e  

between th e  ex p e c ta tio n s  o f  the p r in c ip a l and h is  fa c u lty  on th e I n i t i a ­

t in g  S tru ctu re d im ension. However, the mean l e v e l  for  th e  p r in c ip a l 's  

ex p ec ta tio n s  on th e  C onsideration  dim ension was s ig n i f i c a n t ly  h ig h er  than 

th e s t a f f ' s  e x p e c ta t io n s . Although th ere  was a co n sid era b le  v a r ia t io n  

from sch o o l to  s c h o o l, when taken as a t o t a l  group, the p r in c ip a ls '  per­

cep tio n  o f  th e ir  own b eh av ior was in  agreement w ith  the s t a f f ' s  p ercep tion  

o f  the p r in c ip a ls '  b eh av ior . The s t a f f s '  e x p e c ta tio n s  fo r  the p r in c ip a ls '  

behavior was h igh er than t h e ir  p ercep tio n  o f th e  p r in c ip a ls '  behavior on 

both d im ensions. The same r e la t io n s h ip  was observed w ith  th e p r in c ip a ls '  

ex p ec ta tio n s  and th e  p r in c ip a ls '  s e lf -p e r c e p t io n s .
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Koch's study^ in v e s t ig a te d  E xecu tive P r o fe s s io n a l L eadersh ip , 

which he d efin ed  as th e e f f o r t  o f  an e x e c u tiv e  o f  a p r o fe s s io n a lly  

s ta f f e d  o rg a n iz a tio n  to  conform to  a d e f in it io n  o f  h is  r o le  th a t  s t r e s s e s  

h is  o b lig a t io n  to  improve th e q u a lity  o f  s t a f f  perform ance. The sample 

c o n s is te d  o f  tw e n ty -e ig h t randomly s e le c t e d  elem entary sch o o l p r in c ip a ls  

who had p a r t ic ip a te d  in  th e  program o f e d u ca tio n a l a d m in istra tio n  a t th e  

U n iv ers ity  o f  I l l i n o i s .  P ercep tion s o f th e  p r in c ip a ls '  le a d e r  behavior  

were ob ta in ed  from 377 tea ch er  respondees v ia  th e G uba-Bidwell Teacher 

Behavior Q u estio n n a ire , H a lp in 's  Leader Behavior D escr ip tio n  Q uestion­

n a ir e , and th e  Measure o f  E xecu tive  P r o fe ss io n a l L eadersh ip . P r in c ip a ls  

responded to  a background data q u estio n n a ire  and F ie d le r 's  L east P referred  

C olleague D e sc r ip tio n  Q u estio n n a ire . R esu lts  based on c o r r e la t in g  and 

comparing E xecu tive  P r o fe s s io n a l Leadership w ith  ten  v a r ia b le s  o f i t s  

p o s s ib le  d eterm ination  and s i x  v a r ia b le s  u t i l i z e d  in  p ast le a d e rsh ip  

s tu d ie s  in c lu d ed  th e  fo llo w in g  f in d in g s  and co n clu sio n s: As th e  number

o f  teach ers to  be su p erv ised  in c r e a se s , th e  p r in c ip a l 's  E xecu tive  P ro fe s­

s io n a l Leadership sco re  d ecre a se s . Lack o f  co n tact and thus communication 

may very w e ll  be an o b s ta c le  to  th e  estab lish m en t o f  congruent ex p ecta tio n s  

on th e part o f  th e  p r in c ip a l and th e  te a c h e r .

Cook^ s tu d ie d  th e  r e la t io n s h ip s  between th e  lea d ersh ip  behavior  

o f elem entary sc h o o l p r in c ip a ls  and th e o r g a n iz a tio n a l c lim a te  o f  th e

^David F rederick  Koch, A Comparative Study o f  the Leader Behavior 
o f  Elementary School P r in c ip a ls ,  A D octora l D is se r ta t io n  P resented  to  th e  
F acu lty  o f  th e Graduate C ollege  a t the U n iv e r s ity  o f  I l l i n o i s ,  1967.

^Edward Vance Cook, Leadership Behavior o f  Elementary School P rin ­
c ip a ls  and th e  O rgan iza tio n a l C lim ate o f  th e  Schools Which They Administer» 
A D octoral D is se r ta t io n  P resented  to  the F acu lty  o f  th e  Graduate C ollege  
a t Rutgers -  The S ta te  U n iv e r s ity , 1965.
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sch o o ls  they  a d m in ister . The LBDQ and th e  O rgan ization a l Climate 

D escr ip tio n  Q u estion n a ire , (OCDQ), were used to  gather the data. A 

sample o f 303 teach ers in  twenty elem entary sc h o o ls  responded to  the  

two q u estio n n a ires .

An a n a ly s is  o f  variance was used to  t e s t  th e  hypotheses o f  no 

s ig n i f ic a n t  d if fe r e n c e  in  mean sco res  on the I n i t ia t in g  S tru ctu re sub­

t e s t  and in  mean sco res  on th e C onsideration  su b te s t  among groups o f  

sch o o ls  c l a s s i f i e d  according to  c lim a te  ty p e . The a n a ly s is  o f  variance  

was a lso  used to  t e s t  the hypotheses o f  no s ig n i f ic a n t  d if fe r e n c e  in  

th e  s i z e  o f  teach in g  s t a f f s  among th e  groups o f  sch o o ls  c l a s s i f i e d  

according to  c lim a te .

S ig n if ic a n t ly  h igh er I n i t ia t in g  S tru ctu re  sco res  were found 

in  th e C ontro lled  Clim ate sch o o ls  than in  any o th er c lim a te . The 

C onsideration  mean sco re  was s ig n i f ic a n t ly  h ig h er  in  th e  Open Clim ate 

than in  any o th er  c lim a te . The mean s i z e  o f  teach in g  s t a f f  was s i g n i f i ­

ca n tly  sm aller  in  th e  Open Climate than any o th er  c lim a te  and i t  was 

s ig n i f ic a n t ly  la r g er  in  th e  c o n tr o lle d  s c h o o ls .  Teachers in  open sch o o ls  

were s ig n i f i c a n t ly  o ld er  than any o th er  c lim a te .

Cook concluded th a t lea d ersh ip  b eh avior o f  elem entary p r in c ip a ls  

d if f e r s  from s i tu a t io n  to  s itu a t io n .  C ontr ib u tin g  fa c to r s  to  organ iza­

t io n a l  c lim a te  may be th e s i z e  o f  th e  sch o o l and th e age o f  th e  teach ers  

on th e  s t a f f .

Robert E. Maxwell^ te s te d  th e id e a  th a t  the p r in c ip a l 's  concept

^Robert E arl M axwell, Leader Behavior o f  P r in c ip a ls ;  A Study 
o f  Ten In n er-C ity  Elementary S chools o f  F l in t ,  M ichigan, A D octoral 
D is s e r ta t io n  P resented  to  the F acu lty  o f  th e  Graduate C ollege a t Wayne 
S ta te  U n iv e r s ity , 1967.
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o f  h is  behavior as a lead er  o f  a teach in g  s t a f f  i s  r e la te d  to  h is  behavior  

as p erce ived  by h is  teach in g  s t a f f  which in  turn a f f e c t s  the behavior o f  

the teach in g  s t a f f .  He stu d ied  ten  elem entary p r in c ip a ls  and a s e le c te d  

sample o f  129 tea ch ers  from ten  F l in t ,  M ichigan elem entary sc h o o ls .

The tea ch ers and p r in c ip a ls  com pleted the OCDQ and the teach ers  

were a ls o  asked to  com plete the M innesota Teacher A tt itu d e  In v en to ry ,

(MTAI'). The OCDQ su b te s t  sco res  o f  A lo o fn e ss , Production  Emphasis, T h ru st, 

and C onsideration  were used as measures o f  th e p r in c ip a l 's  leader beh avior. 

The OCDQ su b te s t  sco res  D isengagem ent, H indrance, E s p r it , and Intim acy were 

used to  measure th e  tea ch ers' beh avior. Spearman's Rho was c a lc u la te d  to  

determ ine th e v a lu e  o f  r e la t io n s h ip s  among th e v a r ia b le s ,  w ith  the t  t e s t  

used to  t e s t  for  s ig n if ic a n c e  a t  the p < [.05  l e v e l .

In  M axw ell's study a s ig n if ic a n t  r e la t io n s h ip  was n ot found between  

th e p r in c ip a ls '  and tea ch ers' p ercep tion s o f  the p r in c ip a ls '  leader  

b eh avior. A lo o fn ess  p erceived  by the teach ers in  th e p r in c ip a l 's  lead er  

behavior was r e la te d  in  a n eg a tiv e  d ir e c t io n  to  Intim acy p erce ived  in  the  

teach in g  s t a f f ' s  b eh av ior , although th is  was n ot reported  as s ig n i f ic a n t .  

Data concerning p u p il achievem ent was gathered from 1 ,373 s ix th -g ra d e  

p u p ils  and a s ig n i f ic a n t  p o s it iv e  c o r r e la t io n  was found between the  

C onsideration  p erce ived  by the teach ers in  the p r in c ip a l 's  lead er behavior  

and p u p il ach ievem ent,

Trimble^ used the LBDQ-R and the D ecision-M aking Involvem ent 

Instrum ent, (DMII), which he developed , to  determ ine the r e la t io n sh ip

^ C liffo rd  T rim ble, Teachers' C onceptions o f  Leadership Behavior 
o f  P r in c ip a ls  as R elated  to  P r in c ip a l's  P ercep tion  o f  H is Involvem ent Tn 
th e D ecision-M aking P ro c ess , A D octoral D is se r ta t io n  P resented  to  the  
F acu lty  o f  th e Graduate C o llege  a t  Purdue U n iv e r s ity , 1967.
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between th e  lea d er  behavior o f  th e  elem entary p r in c ip a l ,  as rep orted  by 

h is  f a c u lty ,  and th e  p r in c ip a l 's  p ercep tio n  o f  h is  involvem ent in  making 

c e r ta in  k inds o f  d e c is io n s .  The DMII measured th ree  d im ensions o f  

d ecision-m aking in  p erson n el a d m in is tra tio n . D evelopm ental, Im plam entive, 

and E v a lu a tiv e . No s ig n i f ic a n t  r e la t io n s h ip  was found between e i th e r  o f  

th e  dim ensions o f th e  LBDQ and th e  p r in c ip a ls '  p ercep tio n  o f  th e k inds o f  

d e c is io n s  they  had to make. Teachers d id  sco re  th e  p r in c ip a ls  s i g n i f i ­

c a n tly  h igher on th e  C on sid era tion  dim ension than on th e  I n i t ia t in g  

S tru ctu re dim ension.

In Cam pbell's study^ th e lead er  behavior o f  fo r ty  in s tr u c t io n a l  

su p erv iso rs  was d escr ib ed  by 356 te a c h e r s . The s i t u a t io n a l  s e t t in g  in  

which th e lea d er  behavior took  p la ce  was a ls o  d escr ib ed  by th e  te a c h e r s .  

The purpose o f  th e study was to  determ ine th e  e x te n t  to  which r e la t io n ­

sh ip s  e x i s t  between th e  s i t u a t io n a l  fa c to r s  d escr ib ed  and th e  behavior  

dim ensions o f  C onsideration  and I n i t ia t in g  S tru c tu re .

Number o f  years o f  classroom  exp erien ce  o f  the su p erv iso r  was 

s ig n i f ic a n t ly  r e la te d  to  th e  b eh a v io ra l dim ension o f  C on sid era tio n . 

Campbell concluded th a t tea ch ers  v a lu e  h ig h ly  th o se  b eh a v io ra l a c tio n s  

o f  su p e rv iso rs  which tend  to  s ig n i f y  warmth, mutual t r u s t ,  fr ie n d sh ip , 

and r e sp e c t .

D e f in it io n  o f  Terms 

The terms to  be used in  t h is  study are in  ra th er  g en era l use  

throughout th e  l i t e r a t u r e ,  however, for  th e  sake o f  c l a r i t y ,  c e r ta in  o f

^Ona Lee Campbell, The R e la tio n sh ip s  Between E ight S itu a t io n a l  
F actors and High and Low Scores on the L eadership Behavior Dimensions 
o f In s tr u c t io n a l S u p erv isors, A D octora l D is s e r ta t io n  P resen ted  to  the  
F acu lty  o f  th e Graduate C o lleg e  a t  North Texas S ta te  C o lle g e , 1961.
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the term s w i l l  be d e fin ed .

P o s it io n —P o s it io n  r e fe r s  to  a gen era l lo c a t io n  w ith in  a s o c ia l  

system . Examples o f  a p o s it io n  would he te a c h e r s , law yers, p h y s ic ia n s , 

businessm en, m others, or c h ild r e n .

R ole—R ole i s  d e fin ed  as a s e t  o f stand ard s, d e s c r ip t io n s , norms,

or con cep ts h eld  for  th e  b eh av iors o f  an a c to r  or a p o s it io n .

R ole E xp ecta tion —R ole ex p ec ta tio n  r e fe r s  to  th e  a n t ic ip a te d  

behavior o f  an a c to r  in  a r o le  or p o s it io n .

Role P ercep tio n —R ole p ercep tio n  may be e i th e r  p ercep tio n  by th e  

a cto r  o f  h is  own behavior or p ercep tion  o f th e a c to r 's  behavior by o th e r s .

A ctor—An a cto r  i s  th e  person who i s  the o b je c t o f  study in  a 

p a r t ic u la r  r o le  or p o s it io n .

Other—The term o th er  r e fe r s  to  in d iv id u a ls  whose behavior i s  not

the main o b jec t o f  study but whose behavior i s  r e la te d  in  some way to  th e

a cto r  or a c to rs  b ein g  s tu d ie d .

Consensus— Consensus i s  a term which r e fe r s  to  agreement between  

two or more s e t s  o f r o le  p ercep tio n s  or r o le  e x p e c ta t io n s . I t  i s  a same­

n ess o f  o p in ion .

R o le -C o n flic t—As th e  name su g g e s ts , r o l e - c o n f l i c t  r e fe r s  to  th e  

am bivalence an a c to r  f e e l s  because o f  exposure to  r e a l  or assumed con­

f l i c t i n g  behavior e x p e c ta t io n s . The a ctor  exp er ien ces  d i f f i c u l t y  in  ch o ice  

o f resp on ses to  apparently  c o n f l ic t in g  demands from two or more so u rces .

R o le -C o n flic t  R e so lu tio n —R o le -c o n f lic t  r e s o lu t io n  r e fe r s  to  th e  

p rocess through which an a c to r  attem pts to  r e s o lv e , m inim ize, or avoid  

an apparent in c o m p a tib il ity  in  r o le  e x p e c ta tio n s .

S an ction —This term i s  used to  d escr ib e  behavior by a group or an
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in d iv id u a l which i s  d esign ed  to  reward or punish o th ers fo r  fa i lu r e  

to  perform  according to  c e r ta in  e x p e c ta t io n s . The p o s s i b i l i t y  o f  

sa n c tio n in g  behavior on th e  part o f  o th ers may have a d ir e c t  b earing  

on th e d ir e c t io n  o f  r o l e - c o n f l i c t  r e s o lu t io n .

Thomas and B iddle^  p resen t a comprehensive d is c u s s io n  o f  th e

common terms used in  r o le  theory over th e  y e a r s . They d isc u ss  th e

e v o lu tio n  o f  the language o f  r o le  th eo ry , p o in tin g  out th a t  i t  was

not u n t i l  th e  decade o f  th e  1930*s th a t the term "role" was used to

d es ig n a te  a te c h n ic a l concept by th e  w r ite r s  on r o le  th eo ry . Mead,

Moreno, and L inton are m entioned as th e o r is t s  who made a s ig n i f ic a n t

co n tr ib u tio n  to  th e  language o f  r o le  theory during th is  p er io d .

I t  wasn’t  u n t i l  a f t e r  World War I I ,  however, th a t e x te n s iv e  
use o f  r o le  r e la te d  terms appeared in  the t i t l e s  o f  em piri­
c a l  s tu d ie s .  Evidence o f  t h is  may be found by exam ining th e  
major index c a te g o r ie s  o f  P sy c h o lo g ic a l A b str a c ts . Although  
t h is  jou rn a l f i r s t  appeared in  1927, i t  was n ot u n t i l  1944 
th a t "role  p lay in g"  appeared as a major in d ex  category; "role"  
i t s e l f  did not appear as such a category u n t i l  1945, and "sex  
ro le"  not u n t i l  1959.%

Although th ere  has been a p ro g ress iv e  r e f in in g  o f  terms used  

in  r o le  theory in  t h is  r e la t iv e ly  sh o rt period  o f  tim e, th e  authors 

b e l ie v e  th a t much remains to  be done in  c la r ify in g  co n cep ts . They 

took n in e teen  o f  th e terms and concepts used most freq u en tly  in  s tu d ie s  

o f  r o le  and compared th e ir  common language meanings w ith  s e le c t e d  mean­

in gs in  r o le  th eo ry . The te c h n ic a l  meaning and th e  popular meanings

^E. J . Thomas and Bruce J . B id d le , "The Nature and H istory  o f  
Role Theory," R ole Theory; Concepts and Research, ed . by E. J .  Thomas 
and Bruce J . B id d le  (New York: John W iley & Sons, I n c . ,  1 9 6 6 ), pp.
3 -1 9 .

2 l b i d . , p . 7.
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were not always id e n t ic a l  and in  some ca ses  th e same term was used to  

r e fe r  to  more than one con cep t.

In an a lyzin g  th e r e s u lt s  o f th e  l i t e r a t u r e  review ed i t  can be 

concluded th a t the sch o o l p r in c ip a l i s  a t  the fo c a l  p o in t o f a v a r ie ty  

of ex p ecta tio n s  from d if f e r e n t  groups. These s e t s  o f  ex p ecta tio n s  may 

or may not be in  agreement w ith  each o th er , but th e  l i t e r a t u r e  in  th e  

f i e l d  o f r o le  and r o le  behavior su g g ests  th a t th e p r in c ip a l w i l l  s e le c t  

a course o f  behavior which seems to  be most l i k e ly  to  m inim ize a con­

f l i c t ,  whether i t  be r e a l  or im agined.



CHAPTER I I

THEORETICAL FRAMEWORK

The concept o f r o le  has a v a r ie ty  o f  d e f in i t io n s ,  depending on 

the p o in t o f v iew  o f  th e author. Many o f th ese  d if fe r e n c e s  are m erely  

sem antic. They a r is e  because d if f e r e n t  words are used to  d e fin e  th e  

same s e t s  o f a c t io n s , b eh a v io rs , or p r e s c r ip t io n s . For example, what 

Linton and Newcomb d e fin e  a s  a r o le ,  Davis d e fin e s  as a s t a t u s .  What 

Davis d e fin es  as a r o le ,  Newcomb c a l l s  r o le  behavior and Sarbin c a l l s  

ro le  en actm en t.! The reader in  the f i e l d  o f  r o le  theory must be care­

fu l  to  determ ine how terms are d efin ed  by th e  author.

Linton^ r e fe r s  to  th e  term " id ea l p a tte r n s ."  These id e a l  

p a ttern s rep resen t th e  consensus o f  op in ion  on the p art o f members o f  

a s o c ie ty  as to  how peop le should a c t  in  p a r t ic u la r  s i t u a t io n s .  He 

a ls o  makes i t  c le a r  th a t th e  ex ten t to  which th e se  id e a l  p a ttern s  are  

developed v a r ie s  g r e a t ly  from cu ltu re  to  c u ltu r e . F urther, even a 

cursory ob serva tion  r e v e a ls  a ra th er  common la c k  of agreement between  

the id e a l  p a ttern  and a c tu a l behavior o f  th e r o le  incumbent. L inton  

su g g ests  th at t h i s  i s  because o f  th e fa i lu r e  o f  th e  id e a l  p a ttern  to  

keep pace w ith  th e  r e a l i t i e s  o f  a changing c u ltu r e .

Carr! u ses a d e f in it io n  o f  r o le  as a s p e c i f i c  p a ttern  o f

^Neal G ross, Ward Mason, and Alexander McEachern, E xp lorations  
in  R ole A n a lysis  (New York: John W iley & Sons, I n c . ,  1958), p . 17.

^Ralph L inton , C u ltu ra l Background o f P e r so n a lity  (New York: 
A ppleton-C entury-C rofts, 1945), p . 53.

^Lowell J . Carr, S itu a t io n a l A nalysis (New York: Harpers,
1948), pp. 32-33 .

15
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a t t itu d e  and b eh avior which one assumes fo r  a s p e c i f i c  s i t u a t io n .  

S o c ia l m aturation in  any cu ltu re  i s  th e  p rocess o f  acq u ir in g  the  

"proper behavior p a tte r n s ."  P art o f  growing up i s  ga in in g  a knowl­

edge o f  th e s o c ia l  r o le  to  be assumed in  various k inds o f  s i t u a t io n s .  

I t  would seem th a t one asp ect o f  ed u cation  i s  d evelop ing  in  th e young 

a r e p e r to ir e  o f s o c ia l  r o le s .

G etze ls  and Guba r e fe r  to  r o le  as b e in g  th e  most im portant 

subunit o f  th e in s t i t u t io n .  R oles are th e  s tr u c tu r a l elem ents 

d efin in g  th e  b eh avior o f  the r o le  incumbent or a c to r .

1 . They rep resen t p o s it io n s ,  o f f i c e s ,  or s ta tu s e s  w ith in  th e  

in s t i t u t io n .

2 . A r o le  has c e r ta in  r ig h ts  and r e s p o n s ib i l i t i e s  which may be  

termed " ro le  e x p e c ta tio n s ."  When th e  r o le  incumbent puts th e  

r ig h ts  and r e s p o n s ib i l i t i e s  in to  e f f e c t  he i s  sa id  to  be per­

forming h is  r o le .  The ex p ec ta tio n s  d e fin e  fo r  th e a c to r , who­

ever he may b e , what he should  do as lon g  as he i s  th e  incumbent 

o f  th a t p a r t ic u la r  r o le .

3. R oles are in s t i t u t io n a l  g iv e n s . That i s ,  th e r o le  e x p ec ta tio n s  

are form ulated w ith ou t re fe ren ce  to  any s p e c i f i c  in d iv id u a l.

The e x p e c ta tio n s  may be m isp erce ived , but th ey  n e v e r th e le ss  

serve  as b lu e p r in ts  and gu ides fo r  what should  be done.

4 . Behaviors a s so c ia te d  w ith  a r o le  may be thought o f  as ly in g  

along a continuum from requ ired  to  p r o h ib ite d . Between th ese  

extremes l i e  c e r ta in  o th er b eh av iors w hich, although they may be  

s l i g h t ly  d isapproved , are a t  l e a s t  p erm itted . T his f l e x i b i l i t y  

makes i t  p o s s ib le  fo r  r o le  incumbents w ith  d if f e r e n t  p e r s o n a lit ie s
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to  f u l f i l l  th e  same r o le .

5 . R oles are  complementary. They are in terdependent to  the degree  

th a t  each d er iv es  i t s  meaning from o th er  r e la te d  r o le s .  This 

makes i t  p o s s ib le  fo r  us to  co n ce iv e  o f  an in s t i t u t io n  as having  

a c h a r a c te r is t ic  s tr u c tu r e .^

Brookover, in  h is  research  done w ith  tea ch er  and ad m in istra to r  

r o le s ,  assumes th a t  behavior in v o lv in g  r o le  and r o le  tak in g  i s  meaning­

f u l  on ly  in  a s o c ia l  in te r a c t io n  s i t u a t io n .  He b e l ie v e s  th a t r o le  

e x p ecta tio n s  o f  o th ers  are v a r ied  in  in te r a c t io n  w ith  o th ers in  th e  

p a r t ic u la r  s i t u a t io n .

One o f  th e  s ig n i f ic a n t  c h a r a c te r is t ic s  o f  behavior in  in t e r ­
a c t io n  w ith  o th ers  i s  th a t i t  i s  always in  p ro cess; i t  i s  not 
f ix e d  or s t a t i c .  I t  may in v o lv e  continuous r e d e f in i t io n  o f  
both th e  r o le  ex p ec ta tio n s  and th e  a c to r ’s p ercep tio n  o f  th o se  
ex p e c ta tio n s  as in te r a c t io n  betw een th e  a c to r  and o th ers  
o ccu rs . 2

I t  seems reason ab le  to  assume th a t  th e  degree to  which an 

in d iv id u a l’ s b eh av ior i s  in flu en ce d  as a r e s u l t  o f  in te r a c t io n  in  a 

group i s  determ ined by th e  in d iv id u a l’ s involvem ent in  th a t group 

whose ex p e c ta tio n s  are b e in g  co n sid ered . In a d d it io n , th e accuracy  

o f the a c to r ’ s  p ercep tio n  o f  th e  group ex p ec ta tio n s  may have a bear­

ing on any m o d if ic a tio n  o f h is  b eh av ior .

S tu d ies  conducted by F o sk ett a t th e  Center fo r  the Advanced 

Study o f  E ducational A dm in istra tion  were design ed  to  provide inform a­

t io n  on how th e  elem entary sc h o o l tea ch er  and th e  elem entary sch o o l

1Jacob W. G e tz e ls  and Egon G. Guba, " S o c ia l Behavior and th e  
A d m in istra tive  P r o c e ss ,"  School Review, LXV (1 9 5 7 ), pp. 423-41 .

^Wilbur B. Brookover and David G o tt l ie b , A S o cio logy  o f  Educa­
t io n  (New York: American Book Company, 1964 ), p . 324.
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p r in c ip a l view  t h e ir  own p o s it io n s  and th e ir  p ercep tio n  o f  the view s o f  

o th e r s .

From a s o c io lo g ic a l  p e r sp e c t iv e  th ere  are two b a s ic  dim ensions 
to  th e con cep tion  th a t in d iv id u a ls  have o f  t h e ir  p o s it io n  in  a 
given  s o c ia l  system . One dim ension c o n s is t s  o f  what th e  in d i­
v id u a l h im se lf  regards as proper behavior and th e  o th er  dimen­
s io n  c o n s is t s  o f  th e p ercep tion  he has o f  th e  view s o f  re lev a n t  
oth ers regarding proper conduct fo r  one in  h is  p o s it io n .^

He goes on to  say  th a t th e way o f  a c t in g  we come to  accept for  

o u rse lv es  i s  p a r t ly  a r e s u l t  o f the in te r n a l iz a t io n  o f  what we th in k  

o th ers  expect o f  u s . I f  t h i s  be tr u e , then th e im portance o f  making an 

accu rate  p ercep tio n  o f  th e  view s o f  th o se  to  whose v iew s we a tta ch  

s ig n if ic a n c e  can h ard ly  be overestim ated .

The con cep tu a l paradigm shown in  F igure 2 shows th e  r e la t io n ­

sh ip  between r o le  b eh a v io r , r o le  p ercep tio n , need d is p o s i t io n ,  s e l f ­

involvem ent, and r e la te d  concepts th a t have been used in  r o le  t h e o r y . %

An a c to r ’s b eh av ior  in  a s p e c i f i c  r o le  i s  in flu en ce d  by o th e r ’s  

ex p e c ta tio n s  accord ing  to  th e a c to r 's  p ercep tio n  o f  th o se  e x p e c ta tio n s .  

His p ercep tion  o f  o th e r ’s  ex p ecta tio n s  may, in  tu rn , be in flu en ce d  by 

h is  own se lf- in v o lv e m e n t in  th e  group.^ I f  an in d iv id u a l p erce iv es  

th a t th o se  whose view s are im portant to  him have th e  same norm ative  

view s th a t he h o ld s  t h i s  w i l l  tend to  support h is  view s and stren gth en  

h is  p resen t b eh a v io r . C onversely , th e in d iv id u a l may be tempted to

Ijohn  M. F o sk e tt , The Normative World o f  th e Elementary School 
P r in c ip a l (Eugene, Oregon: Univ. o f  Oregon P re ss , 1 9 6 7 ), p . 15.

^Brookover and G o tt l ie b , A S o c io lo g y  o f  E ducation, p. 325.

^Wilbur B. Brookover, "Research on Teacher and A dm in istration  
R o les ,"  Journal o f  E ducational S o c io lo g y . (S e p t .,  1 955 ), pp. 2 -1 3 .
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SL

A = A cto r 's  p e r so n a lity  brought to a s i tu a t io n  (p rev iou s ex p er ien ces , 
n eed s, e t  c e te r a ) .

SI = S e lf-in v o lv em en t -  A cto r 's  image o f the ends a n t ic ip a te d  from 
p a r t ic ip a t io n  in  th e s ta tu s .  A p r o je c t io n  o f  h is  s e lf- im a g e  
in to  th e r o le .

P = A cto r 's  p ercep tio n  o f  what he th in k s o th ers  exp ect o f  him in  a 
p a r t ic u la r  r o le .

R = O ther's ex p e c ta tio n s  o f  A ctor A. The incumbent in  a s p e c i f i c  
s i tu a t io n .

0 = O ther's e x p ec ta tio n s  o f  any acto r  in  a s p e c i f i c  s i t u a t io n .
S = O ther's ex p e c ta tio n s  o f  any a c to r  in  a broad ly  d efin ed  p o s it io n .
BI = Behavior in  in te r a c t io n  w ith  o th ers in  which P and R are con­

s ta n t ly  reeva lu a ted  and red efin ed .

F ig . 2 .—Paradigm showing variou s a sp ec ts  o f  r o le  b eh av ior.^

change h is  own view s or behavior i f  he p erce iv es  th a t th o se  whose views 

have s ig n if ic a n c e  fo r  h im se lf  or h is  p o s it io n  h o ld  c o n f l ic t in g  v iew s.

I t  fo llo w s  th a t when o n e 's  p ercep tion s o f  th e view s o f  o th ers are accu­

r a te , any m o d ific a tio n  o f  o n e 's  own views or behavior w i l l  probably  

lea d  to  more e f f e c t i v e  r e la t io n s h ip s . On th e other hand, i f  p ercep tion s  

o f  the views o f  o th ers  are in a ccu ra te , then m o d ific a tio n  o f  behavior to

l lb id .
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f i t  th e  m isperception  w i l l  in  a l l  l ik e lih o o d  le a d  to  c o n f l i c t .

When in d iv id u a ls  f i r s t  come to g eth er  as a group, t h e ir  exp ecta ­
t io n s  may or may not be s im ila r  but th ere  i s  one co n d itio n  which 
can reasonably be assumed: They w i l l  not know what th e  exp ecta ­
t io n s  o f  the o th ers  a re . As they p erce iv e  th e  ex p e c ta tio n s  which 
are h e ld  by th ose  w ith  whom th ey  in te r a c t ,  t h e ir  own ex p ecta tio n s  
may be m od ified . 1

Many, i f  n ot a l l ,  resea rch ers in  th e  area o f  r o le  p ercep tio n  

and r o le  behavior agree th a t an in d iv id u a l's  b eh avior i s  in flu en ced  

both by r o le  ex p e c ta tio n s  and by h is  own p e r so n a lity  n eed s. To under­

stand  b eh avior i t  sim ply i s  not enough to  know th e  nature o f  th e r o le s  

and r o le  e x p e c ta t io n s . We must a lso  know the natu re o f  th e  in d iv id u a ls  

in h a b itin g  th e r o le s  and r e a c tin g  to  the e x p e c ta t io n s . The in d iv id u a l  

and th e  in s t i t u t io n  a ls o  e x i s t  in  a cu ltu r e  w ith  a tten d an t p r e sc r ip tio n s  

and v a lu e s . F igure 3 rep resen ts  g ra p h ica lly  the nom ethetic  and id io g ra p h ic  

dim ensions o f  a g iven  act as p erce ived  by G e tz e ls .^  The model h e lp s us 

to  id e n t ify  a p o s s ib le  sou rce o f  s e v e r a l types o f  c o n f l i c t .

S o c ia l
System

jC ulture.

i '
I n s t i tu t io n .

'' s^ n d iv id u a ]—  $
jCulture-

-Ethos-

_Role_

-P erso n a lity -

4
-Æthos-

-ValueL.
À

X
-E xp ecta tion  ^

S o c ia l  
Behavior

Jîeed-D isp  os i t i o n

-Value-

F ig . 3 .—N om othetic and id io g r a p h ic  dim ension o f s o c ia l  behavior  
in  a c u ltu r a l s o c ie t y .

p . 176.
^Gross, Mason, and McEachem, E xp lorations in  R ole A n a ly s is ,

2jacob W. G e tz e ls , " C o n flic t and Role Behavior in  th e  E ducational 
S e tt in g ,"  S o c ie ty  and E ducation , ed . by Robert J . H avighurst, B ern ice L. 
Neugarten, and J a cq u elin e  M. Falk (Boston: A llyn  & Bacon, I n c . ,  1967),
pp. 311-319.
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Probably th e  most obvious kind o f  c o n f l i c t  i s  between th e  

ex p ecta tio n s  o f  th e  in s t i t u t io n  and th e  va lu es  o f  th e  c u ltu r e  in  which 

the in s t i t u t io n  e x i s t s .  For example th e  sc h o o l may v a lu e  in t e l l e c t u a l  

a b i l i t y ,  academic achievem ent, c r e a t iv i t y ,  and independence as im portant 

whereas th e  c u ltu r e  may p r iz e  ea se  and s o c ia l  in te r a c t io n  as most impor­

ta n t .

C o n flic ts  between r o le  ex p ec ta tio n s  and p e r s o n a lity  d is p o s it io n s  

may be q u ite  common. T his would be th e kind o f  s i t u a t io n  where an 

ad m in istrator i s  exp ected  to  a c t  in  an a u th o r ita r ia n  manner by th e  

su perin tendent and h is  own p a ttern  o f  needs are more n ea r ly  congruent 

w ith  a p erm iss iv e  s t y l e  o f  b eh av ior . The in d iv id u a l i s  faced  w ith  a 

d e c is io n  as to  whether he w i l l  tr y  to  f u l f i l l  in d iv id u a l needs or 

in s t i t u t io n a l  requ irem ents.

A th ir d  source o f  c o n f l i c t  may be brought about because o f  

co n tra d ic to ry  or  in c o n s is te n t  r o le  e x p e c ta t io n s . T his may a r is e  because  

o f  d isagreem ents w ith in  a p a r t ic u la r  re fe ren ce  group as when members o f  

a fa c u lty  are  not agreed on how th e  p r in c ip a l sh ou ld  behave. Two or  

more re fe ren ce  groups may have c o n f l ic t in g  e x p e c ta tio n s  fo r  th e  p r in c ip a l  

as when th e community ex p ects  c e r ta in  kinds o f  b eh av ior  on th e  part o f  

the p r in c ip a l and h is  fa c u lty  h o ld s c o n f l ic t in g  e x p e c ta t io n s . This kind  

o f  r o le  c o n f l i c t  would a ls o  be found in  th e  case  o f  th e  p r in c ip a l who i s  

tr y in g  to  occupy two or more r o le s  w ith  co n tra d ic to ry  e x p e c ta tio n s .

A fou rth  sou rce  o f  c o n f l i c t  may be seen  when th e in d iv id u a l has 

opposing needs from w ith in  h im s e lf .  This may cause him to  m isp erceive  

ex p ecta tio n s  p laced  on him.
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G etze ls  fu r th er  p o in ts  out th a t r o le  ex p e c ta tio n s  and need d is ­

p o s it io n s  are very  seldom , i f  ev er , in  com plete agreement and as a con­

sequence th ere  cannot h e lp  but be a c e r ta in  amount o f  s t r a in  or  c o n f l i c t  

fo r  th e in s t i t u t io n  and fo r  th e  in d iv id u a l .

The unique ta sk  o f  a d m in istra tio n , a t  l e a s t  w ith  r e sp ec t to  s t a f f  
r e la t io n s  i s  j u s t  t h is :  to  in te g r a te  th e  demands o f  th e  i n s t i t u ­
t io n  and th e  demands o f  the s t a f f  members in  a way th a t  i s  a t once 
o r g a n iz a t io n a lly  p rod u ctive  and in d iv id u a lly  f u l f i l l i n g . ^

R ole c o n f l i c t s  occur whenever a r o le  incumbent i s  req u ired  or 

expected  to  conform to  a number o f  ex p e c ta tio n s  which are co n tra d ic to ry  

or a t  l e a s t  in c o n s is t e n t  w ith  each o th e r . When p laced  in  a c o n f l ic t in g  

s i t u a t io n  an in d iv id u a l may attem pt to  r e s o lv e  i t  in  a number o f  ways 

but i t  i s  u n lik e ly  th a t  th e  c o n f l ic t in g  demands can be met to  th e  s a t i s ­

fa c t io n  o f  a l l  r e fe ren ce  groups. The a c to r  may attem pt to  g iv e  equal 

a t te n t io n  to  both  r o le s  or he may choose one as h is  most s ig n i f ic a n t  

frame o f  r e fe r e n c e . In a l l  l ik e l ih o o d  he w i l l  choose as h is  primary 

r o le  th e  one th a t  i s  most n ea r ly  congruent w ith  h is  own need d is p o s i t io n s .  

N ev erth e less  he must a lso  co n sid er  th e consequences o f  t h is  course o f  

a c t io n . There might be another course o f  a c t io n  w ith  g rea te r  le g it im a c y  

o f  e x p e c ta tio n s .

In a r o le  c o n f l i c t  s i t u a t io n  th e  s u f f i c i e n t  c o n d itio n s  fo r  r o le  
e f f e c t iv e n e s s  are th e  congruence o f  p e r s o n a lity  needs and r o le  
e x p e c ta tio n s  and th e ch o ice  o f  the major r o le  th a t has th e  most 
le g it im a te  e x p e c ta t io n s .^

B id w ell s e e s  th e  sch o o l a d m in istra to r  and th e  tea ch ers  as

^ G etzels and Guba, " S o c ia l B ehavior,"  p. 430.

2 j .  W. G e tz e ls  and Egon G. Guba, "R ole, R ole C o n f l ic t ,  and 
E ffe c t iv e n e s s :  An E m pirical S tudy,"  American S o c io lo g ic a l  Review,
XIX (A p r il, 1 9 5 4 ), p . 173.
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p a r t ic ip a t in g  in  a system  o f  r e c ip r o c a l r o le  e x p e c ta t io n s .^  When th e  

tea ch ers  see  th e  ad m in istra tor behaving in  a way th a t i s  not com patible  

w ith  r o le  e x p e c ta tio n s  they w i l l  be unable to  p r e d ic t  a ccu ra te ly  th e  

behavior o f  t h e ir  ad m in istra tor and thus w i l l  be unable to  act e f f e c ­

t iv e l y  toward th e  a d m in istra to r . Teachers may then  attem pt to  ex er t  

n e g a tiv e  sa n c tio n s  a g a in st th e  a d m in istra to r .

Leader B ehavior

I f  le a d e rsh ip  i s  d efin ed  as th e  k ind  o f  b eh av ior  th a t an a c to r  

engages in  fo r  the purpose o f  changing another p erson ’s behavior or fo r  

th e  purpose o f  a l t e r in g  th e  b eh av ior o f  a group, then a d isc u ss io n  o f  

le a d e r  e f f e c t iv e n e s s  n e c e s s ita t e s  th a t a t te n t io n  be g iven  to  s t y le s  o f  

le a d e r  b eh a v io r .

Ross and Hendry^ concluded th a t an adequate d e sc r ip t io n  o f  

le a d e r  b eh av ior  must take in to  account p erso n a l t r a i t s  o f  le a d e r s ,  

in te r a c t io n  in  groups, and th e  demands o f  th e  s i t u a t io n .  F ie d le r ’s  

th eory3 o f  le a d e r  b eh av ior p o s tu la te s  two major s t y l e s  o f  le a d e r sh ip .  

One i s  p r im a r ily  a ta sk -o r ie n te d  le a d e rsh ip  s t y l e  which i s  d ire c ted  

toward perform ing th e  ta sk . The o th er  i s  d ir e c te d  toward ach iev in g  

good in te r p e r so n a l r e la t io n s .  The ta sk -o r ie n te d  s t y le  o f  lead ersh ip

^Charles E. B id w ell, "The A d m in istra tive  Role and S a t is fa c t io n  
in  T eaching,"  Journal o f  E ducational S o c io lo g y , XXIX (S e p t .,  1955).

^Murry G. Ross and Charles E. Hendry, "Three T heories o f  
L ea d ersh ip ," The Government o f  A s s o c ia t io n s , ed . by W illiam  A. C lasser  
and David L. S i l l s  (Totowa, New J ersey : The B edm in ister P re ss , I n c . ,
1966), p . 87.

3pred E. F ie d le r , A Theory o f  Leadership E ffe c t iv e n e s s  (New 
York: McCraw H i l l ,  1967 ), p. 13.
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seems to  be more e f f e c t i v e  in  group s itu a t io n s  which are e i th e r  very- 

favorab le  fo r  th e  le a d e r  or very unfavorable fo r  th e  lea d er  whereas 

th e r e la t io n s h ip  o r ie n te d  s t y l e  i s  more favorab le  in  s itu a t io n s  which 

are in term ed ia te  in  fa v o rab len ess fo r  th e  le a d e r .

McGrath,! in  rev iew in g  the l i t e r a t u r e  in  the f i e l d  o f  lead er  

b eh avior, has noted  th a t lea d ersh ip  s t y l e  can be sep arated  g en era lly  

in to  two major groups. One group has been g iven  la b e ls  such as 

a u th o r ita r ia n , ta s k -o r ie n te d , a u to c r a t ic , and i n i t i a t i n g  as opposed 

to  dem ocratic, e q u a lita r ia n , p erm issiv e , and co n s id era te  fo r  th e other  

group. W hile t h is  may b e an o v e r s im p lif ic a t io n , t h is  in v e s t ig a to r  

b e lie v e s  th a t o b serv a tio n s o f  in d iv id u a ls  p laced  in  varying  types o f  

s itu a t io n s  w i l l  r e v e a l a com bination o f th ese  typ es o f  lea d er  beh avior.

The elem entary sch o o l p r in c ip a l i s  very l i k e ly  to  f in d  h im se lf  

fa c in g  a v a r ie ty  o f  s i t u a t io n s ,  not on ly  as he i s  a ssig n ed  from one 

sch o o l to  another, but as he fa ces  d if f e r e n t  groups during th e course  

o f  a sch o o l day. For example, working e f f e c t i v e ly  w ith  a group from 

th e  lo c a l  P.T .A . u n it  may req u ire a lea d ersh ip  s t y l e  q u ite  d if fe r e n t  

from th a t requ ired  to  work e f f e c t iv e ly  w ith  h is  fa c u lty  in  improving 

th e  in s tr u c t io n a l program. The demands o f  th e  s i t u a t io n ,  th e goals  

toward which th e group i s  w orking, the f a c i l i t i e s  a v a ila b le ,  and the  

s i z e  o f  the group w ith  which th e p r in c ip a l i s  working are but a few o f  

th e fa c to r s  which serv e  as determ iners o f  lea d er  b eh av ior .

Hypotheses

The fo llo w in g  hypotheses are to  be form ulated and te s te d :

! j .  E. McGrath, A Summary o f  Small Group Research S tu d ie s , HSR- 
TN-6  2/3-GN, (A r lin g to n , Va: Human S c ien ces R esearch, I n c . ,  1962).
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Hoj There i s  a p o s i t iv e  r e la t io n sh ip  between th e  s e l f ­

ex p ec ta tio n s  o f th e  elem entary sch o o l p r in c ip a l and h is  lea d er  

behavior as p erce iv ed  by h is  fa c u lty .

H02 There i s  a p o s it iv e  r e la t io n sh ip  between th e  lead er  

behavior o f  th e elem entary sch o o l p r in c ip a l as p erce iv ed  by h is  

fa c u lty  and h is  p ercep tio n  o f  the e x p ec ta tio n s  o f  h is  fa c u lty .

Ho2 There i s  a p o s i t iv e  r e la t io n sh ip  between th e  elem entary  

sch o o l p r in c ip a l’ s s e lf - e x p e c ta t io n s  and h is  p ercep tio n  o f  th e expec­

ta t io n s  o f  h is  fa c u lty .

Ho  ̂ There i s  a p o s i t iv e  r e la t io n sh ip  between th e s i z e  o f

the elem entary sch o o l fa c u lty  and the c o r r e la t io n  between th e  p r in c i­

p a l’ s s e lf - e x p e c ta t io n s  and h is  lea d er  behavior as p erce iv ed  by h is  

fa c u lty .

H05 There i s  a p o s it iv e  r e la t io n s h ip  between th e  s i z e  o f  

th e  elem entary sch o o l fa c u lty  and th e  c o r r e la t io n  between th e  p r in c i­

p a l ’ s p ercep tio n  o f  h is  f a c u l t y ’s ex p ec ta tio n s  and h is  le a d e r  behavior  

as viewed by h is  fa c u lty .

Hog There i s  a p o s it iv e  r e la t io n s h ip  betw een th e s i z e  o f  the

elem entary sch o o l fa c u lty  and the c o r r e la t io n  between th e  p r in c ip a l’ s

s e lf - e x p e c ta t io n s  and h is  p ercep tion  o f  th e  ex p ec ta tio n s  o f  h is  

fa c u lty .



CHAPTER I I I

DESIGN AND PROCEDURE

D esign o f  th e  Study 

The study was designed  to  in v e s t ig a te  th e  r e la t io n s h ip  th a t e x i s t s  

between th e  le a d e r  b eh avior o f  th e elem entary sc h o o l p r in c ip a l as viewed by 

h is  fa c u lty  and (1 ) h is  s e l f - e x p e c ta t io n s ,  and ( 2) h is  p ercep tio n  o f  th e  

ex p ecta tio n s  o f  h is  fa c u lty .  An a n c il la r y  purpose was to  in v e s t ig a te  th e  

in flu e n c e  o f  sc h o o l s i z e ,  in  terms o f  number o f  fa c u lty  members, on th e  

magnitude and d ir e c t io n  o f  the r e la t io n s h ip .  I t  was b e lie v e d  th a t an 

in v e s t ig a t io n  o f  t h i s  nature would c o n tr ib u te , a t l e a s t  in  a sm all way, to  

the study o f  r o le ,  r o le  p ercep tio n , and le a d e r  b eh av ior .

One o f  th e  major co n s id era tio n s  regarding th e d esign  o f  th e  in v e s ­

t ig a t io n  in v o lv e d  th e s e le c t io n  o f  a p op u la tion  and sam ple. The Oklahoma 

C ity P u b lic  School System was s e le c t e d  as th e  p op u la tion  because i t  seemed 

d es ir a b le  to  conduct th e study in  a la r g e  m etrop o litan  sch o o l system . The 

r a t io n a le  fo r  t h is  d e c is io n  was based on th e  assum ption th a t  th e  ad m in istra ­

t iv e  o rg a n iz a tio n  should  be th e  same in  each o f  th e  sch o o ls  s e le c t e d .  The 

s e le c t io n  o f  a s in g le  sch o o l system  made t h i s  p o s s ib le .  In  a d d itio n  i t  was 

b e lie v e d  th a t th e elem entary p r in c ip a ls  in  th e  system  chosen enjoyed a 

great degree o f  autonomy w ith  regard to  le a d e r  b eh av ior .

S e le c t io n  o f  Sample 

There are e ig h ty -se v e n  elem entary sc h o o ls  in  th e Oklahoma C ity  

P u b lic  School System . Each o f  th ese  sc h o o ls  has a f u l l  tim e su p e r v is in g  

p r in c ip a l. The number o f  fa c u lty  members v a r ie s  from f iv e  to  t h i r t y - s ix .

26



27

S in ce sch o o l s i z e  was an independent v a r ia b le  in  th e  in v e s t ig a t io n ,  th e  

e ig h ty -se v e n  sc h o o ls  w ere d iv id ed  in to  th r e e  groups d esig n a ted  as sm a ll, 

medium, and la r g e . T his provided fo r  th e  s e le c t io n  o f  a s t r a t i f i e d -  

random sam ple.

For th e  purposes o f  th e  p resen t study a sm all sch o o l was d efin ed  

as one w ith  tw elv e  or few er fa c u lty  members, a m edium -size sch o o l as one 

having from th ir t e e n  to  twenty fa c u lty  members, and a la r g e  sch o o l as 

one w ith  tw enty-one or more fa c u lty  members. From each o f  th e th ree  groups 

a random sample o f  te n  p r in c ip a ls  was s e le c t e d ,  u t i l i z i n g  a method o f  

sam pling d escr ib ed  by Downie and Heath as s tr a t if ie d -r a n d o m  sam p lin g .1 A 

ta b le  o f  random d ig i t s  developed by Wineburg and Schumaker^ was u t i l i z e d  

in  th e  sam ple s e le c t io n .  From th e fa c u lty  o f  th e  sc h o o ls  served  by each  

o f  the p r in c ip a ls  s e le c t e d  a random sample o f  f iv e  fa c u lty  members was 

drawn and asked to  respond to  th e  Leader B ehavior D e sc r ip tio n  Q uestion­

n a ir e  (R e a l) , (LBDQ-R). S in ce  th e  u n it o f  a n a ly s is  fo r  t h is  study was 

th e  elem entary sc h o o l p r in c ip a l ,  th e mean sco re  on th e  LBDQ-R taken by  

th e f iv e  fa c u lty  members was considered  to  be th e observed b eh avior sco re  

o f  the p r in c ip a l .

The Instrum ents

The Leader Behavior D escr ip tio n  Q u estio n n a ire , (LBDQ), i s  an 

instrum ent developed by th e  Ohio S ta te  U n iv e r s ity  P ersonnel Research  

Board to  provide a tech n iq u e whereby group members may d escr ib e  the

% . M. Downie and R. ¥ .  Heath, B a s ic  S t a t i s t i c a l  Methods 
(New York: Harper & Row, 1965), pp. 120-121.

2 lb id .
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le a d e r  behavior o f  d esig n a ted  lea d ers  in  form al o r g a n iz a tio n s . There 

are two forms o f  th e  q u estio n n a ire ; th e  Leader B ehavior D escr ip tio n  

Q uestionnaire (R e a l) , (LBDQ-R), (Appendix B ), and th e  Leader Behavior 

D escr ip tio n  Q u estion n aire ( I d e a l ) , (LBDQ-I), (Appendix B ) . The LBDQ-R 

con ta in s fo r ty  item s, each o f  which d escr ib es  a s p e c i f i c  way in  which 

a le a d e r  may behave. I t  measures observed b eh a v io r . The LBDQ-I con­

ta in s  e x a c t ly  th e  same fo r ty  item s as th e  LBDQ-R, on ly  th e  d ir e c t io n s  

o f  a d m in istra tio n  d i f f e r .  With th e  LBDQ-R th e su b je c t  i s  asked to  

d escr ib e  th e b eh av ior  o f  th e  le a d e r  b ein g  s tu d ie d , but w ith  th e  LBDQ-I 

th e  su b jec t  i s  asked to  in d ic a te  how he th in k s th e  le a d e r  ought to  be­

have. The LBDQ-I i s  co n stru cted  to  measure expected  ra th er  than observed  

b eh av ior .

The item s are scored  on two dim ensions o f  le a d e r  b eh avior id e n t i­

f ie d  by H alpin and Winer^ as I n i t ia t in g  S tru ctu re and C o n sid era tio n . 

I n i t ia t in g  S tru ctu re  r e fe r s  to  th e  le a d e r ’s b eh av ior in  d e lin e a t in g  the  

r e la t io n sh ip  between h im se lf  and th e  members o f  h is  group, and in  endeavor­

in g  to  e s ta b lis h  w e ll-d e f in e d  p a ttern s  o f  o r g a n iz a tio n , channels o f  commu­

n ic a t io n , and ways o f  g e t t in g  th e  job done. C on sid eration  r e fe r s  to  

b eh avior in d ic a t iv e  o f  fr ie n d sh ip , mutual t r u s t ,  r e s p e c t , and warmth in  

r e la t io n sh ip s  betw een th e  le a d e r  and members o f  th e  group.

Respondents are asked to  in d ic a te  th e  frequency w ith  which they  

p erce iv e  th e  le a d e r  to  engage in  each type o f  b eh av ior  by marking one o f  

f iv e  adverbs: a lw ays, o f te n , o c c a s io n a lly , seldom , n ev er . For each

dim ension th e sc o r e s  are then  averaged to  y ie ld  an in d ex  o f  th e  le a d e r 's

% alp in  and Winer, Leadership B ehavior.
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behavior in  regard to  th a t dim ension. The estim ated  r e l i a b i l i t y  by the  

s p l i t - h a l f  method i s  .83  fo r  th e  I n i t ia t in g  S tru ctu re sco res  and .92 for  

th e C onsideration  s c o r e s ,  when corrected  fo r  a tte n u a tio n .^

Procedures fo r  th e  Study

P erm ission  to  conduct th e  study was granted by th e  Research  

Committee o f  the Oklahoma C ity  P u b lic  S ch oo ls . (See Appendix A .) Each 

o f  the p r in c ip a ls  and teach ers s e le c te d  was con tacted  p er so n a lly  by the  

in v e s t ig a to r  and th e  q u estio n n a ires  were ex p la in ed . A ll who were con­

ta c ted  agreed to  p a r t ic ip a te  s in c e  th e  su b je c ts  were assured  th a t  no 

in d iv id u a l would b e  id e n t i f i e d  by name when th e  r e s u lt s  were reported .

Each p r in c ip a l was given  two co p ie s  o f  th e  LBDQ-I. D irec tio n s  

on th e  f i r s t  copy asked th e  respondent to  in d ic a te  how he f e l t  ^  should  

a c t in  regard to  each o f th e  item s. D irec tio n s  on th e second copy asked  

th e  respondent to  in d ic a te  how he f e l t  h is  fa c u lty  exp ected  him to  act  

in  regard to  each o f  the item s. I t  was b e lie v e d  th a t f i l l i n g  out the  

q u estio n n a ire  in  t h i s  order would le s s e n  th e p o s s i b i l i t y  o f  responses  

to  th e  f i r s t  q u estio n n a ire  in f lu e n c in g  th e responses to  th e q u estion n a ire  

taken l a s t .

The s e le c t e d  tea ch ers  were given a copy o f  th e  LBDQ-R and asked to  

in d ic a te  t h e ir  p ercep tio n  o f  th e p r in c ip a l 's  le a d e r  b eh a v io r . Each LBDQ-R 

answer sh e e t  was then  scored  on each o f  the two dim ensions and th e  scores  

from th e  s e v e r a l tea ch ers  were averaged se p a r a te ly  by dim ension to  secure  

th e p r in c ip a l 's  I n i t ia t in g  S tru ctu re and C onsideration  sco res  as p erce ived

^Andrew W. H alpin , Manual o f  A dm in istration  fo r  th e  Leader 
Behavior D escr ip tio n  Q u estion n aire (Columbus, Ohio: Ohio S ta te  U niver­
s i t y  P r e ss , 1957), p . 1 .
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by th e te a c h e r s .

S t a t i s t i c a l  Procedures 

The data gathered  from th e q u estio n n a ire  was p lo t te d  on a 

scattergram  and examined fo r  l in e a r i t y  and h o m o sc ed a stic ity . These 

co n d itio n s were met and a Pearson product-moment c o r r e la t io n  was 

obtained  between:

1 . The observed le a d e r  beh av ior o f  the p r in c ip a l and th e p r in c ip a l 's  

person al r o le  ex p e c ta tio n s  on each o f  th e  d im ensions.

2 . The observed le a d e r  b eh av ior o f  th e  p r in c ip a l and th e p r in c ip a l's  

p ercep tio n  o f  h is  f a c u lt y ' s  e x p ec ta tio n s  on each o f  the d im ensions.

3 . The p erson a l ex p e c ta tio n  o f  the p r in c ip a l and the p r in c ip a l 's  per­

cep tio n  o f  h is  f a c u lt y ' s  ex p ecta tio n s  on each o f  the d im ensions.

These c o r r e la t io n s  w ere ob ta in ed  fo r  th e sm a ll s c h o o ls ,  th e  m edium -size 

s c h o o ls , and th e la r g e  s c h o o ls ,  y ie ld in g  a t o t a l  o f  e ig h te e n  c o r r e la t io n  

c o e f f i c i e n t s .

The s ig n if ic a n c e  o f  the Pearson r 's  was determ ined u sin g  a method 

describ ed  by Downie and H eath.^ U sing a ta b le  fo r  v a lu es  o f  r fo r  

d if fe r e n t  l e v e l s  o f  s ig n i f ic a n c e ,  a c o r r e la t io n  o f  .632 i s  required  fo r  

s ig n if ic a n c e  a t th e  p < .0 5  l e v e l  w ith  8 degrees o f  freedom.

F ish e r 's  ^  transform ation^  was used to  t e s t  th e  d if fe r e n c e  between  

th e  c o r r e la t io n  c o e f f i c ie n t s  d erived  from th e  u n correla ted  data . The 

c o r r e la t io n s  were changed in to  F ish e r 's  ^  s t a t i s t i c  by th e use o f a ta b le  

con stru cted  by F. P. K ilp a tr ic k  and D. A. Buchanan. This ta b le  i s

^Downie and H eath, B a sic  S t a t i s t i c a l  Methods, pp. 155-56 . 

2I b id . , p . 156.
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rep rin ted  in  B a s ic  S t a t i s t i c a l  Methods by Downie and Heath.^ The standard  

error o f  the d if fe r e n c e  between the r e s u lt in g  ^ 's  was then found and t e s t s  

o f  th e d if fe r e n c e  between ^ ’s were made.

To t e s t  th e  in f lu e n c e  o f  sc h o o l s i z e  when th e  v a r ia b le s  observed  

behavior and p r in c ip a l 's  p erson a l r o le  e x p ec ta tio n s  were con sid ered , a 

3 (sch o o l s iz e )  x  2 (observed b eh av ior , p erson a l r o le  e x p e c ta t io n s )  x 2 

(c o n s id e r a tio n , i n i t i a t i n g  s tr u c tu r e )  a n a ly s is  o f  variance w ith  repeated  

measures over th e  C onsideration  and I n i t ia t in g  S tru ctu re  dim ensions was 

performed.

To t e s t  th e  in f lu e n c e  o f  sc h o o l s i z e  when th e  v a r ia b le s  observed  

behavior and p r in c ip a l 's  p ercep tion  o f  h is  fa c u lty 's  ex p ec ta tio n s  were 

con sid ered , a 3 (sc h o o l s iz e )  x 2 (observed  b eh a v io r , p ercep tio n  o f  fa c u lty  

ex p ec ta tio n s)  x 2 (c o n s id e r a tio n , i n i t i a t i n g  s tr u c tu r e ) a n a ly s is  o f  v a r i­

ance w ith  repeated  measures over th e C onsideration  and I n i t ia t in g  S tru ctu re  

dim ensions was perform ed.

To t e s t  th e  in f lu e n c e  o f  sc h o o l s i z e  when th e  v a r ia b le s ,  p erson a l 

r o le  e x p e c ta tio n s  and p ercep tion  o f  fa c u lty  êü ÿ ec ta tio n s  were co n sid ered , 

a 3 (sch o o l s i z e )  x  2 (p erson a l r o le  e x p e c ta t io n s , p ercep tio n  o f  fa c u lty  

ex p ec ta tio n s) x 2 (c o n s id e r a tio n , i n i t i a t i n g  s tr u c tu r e )  a n a ly s is  o f  v a r i­

ance w ith  repeated  measures over th e C onsideration  and I n i t ia t in g  S tru ctu re  

dim ensions and repeated  measures over th e  p erson a l ex p ecta tio n s  and per­

cep tio n  o f  fa c u lty  ex p ecta tio n s was perform ed.

l l b l d . ,  p . 307.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

This chapter p resen ts  th e  data and r e s u lt in g  a n a ly s is  o f  th e  

data concerning th e  observed le a d e r  b eh avior o f  th e  t h ir t y  elem entary  

sc h o o l p r in c ip a ls  in v o lv e d  in  th e  s tu d y , th e p r in c ip a ls '  p erso n a l 

r o le  e x p e c ta tio n s , and th e p r in c ip a ls '  p ercep tio n s o f  t h e ir  f a c u l t i e s '  

e x p e c ta t io n s . The data  were ob tained  from q u estio n n a ires  com pleted  

by each o f  th e t h ir t y  p r in c ip a ls  and from q u estio n n a ires  com pleted  

by a random sample o f  f iv e  fa c u lty  members from each o f  th e  t h ir t y  

sch o o ls  in v o lv e d .

The fa c u lty  members o f  each sc h o o l com pleted an LBDQ-R d escr ib in g  

t h e ir  p r in c ip a l 's  le a d e r  b eh a v io r . The q u estio n n a ires  w ere sco red  on two 

dim ensions, C ons i  de ra t io n  and I n i t ia t in g  S tr u c tu r e . The two dim ension  

su bscores from each fa c u lty  member were added and th e  mean o f  each was 

taken  as th e  p r in c ip a l 's  observed b eh av ior  on th a t d im ension.^

Each p r in c ip a l com pleted two co p ie s  o f  the LBDQ-I. The two cop ies  

were id e n t ic a l  excep t th e  d ir e c t io n s  on one copy asked th e  p r in c ip a l to  

in d ic a te  how he thought he sh ou ld  behave and th e  d ir e c t io n s  on th e  other  

copy asked th e  p r in c ip a l to  in d ic a te  how he thought h is  fa c u lty  expected  

him to  behave.

Appendix C o f  t h is  stud y  p resen ts  th e raw sc o r e s  from th e  q u estio n ­

n a ir e  which were u t i l i z e d  in  th e  s t a t i s t i c a l  a n a ly s is .  Pearson p rod u ct-  

moment c o r r e la t io n  c o e f f i c i e n t s  were computed between th e  observed  lea d er

iR a lp in , Manual o f  LBDQ, p . 2 ,
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b eh avior o f  th e elem entary sch o o l p r in c ip a ls  (OB) and the p r in c ip a ls '  

p erso n a l r o le  ex p ec ta tio n s  (PE), betw een the observed lea d er  b eh avior  

o f th e elem entary p r in c ip a ls  and th e p r in c ip a ls '  p ercep tio n s o f  th e ir  

f a c u l t i e s '  e x p ec ta tio n s  (PFE), and between the p r in c ip a ls '  p erson a l 

r o le  ex p ec ta tio n s  and th e  p r in c ip a ls '  p ercep tio n s o f  th e ir  f a c u l t i e s '  

e x p e c ta t io n s .

Table 1 co n ta in s th e  computed c o r r e la t io n  c o e f f i c ie n t s  fo r  each  

group o f  sch o o ls  (sm a ll, medium, and la r g e ) . Each c o e f f i c ie n t  i s  a ssig n ed  

a c e l l  number which w i l l  be r e fe rred  to  in  rep o rtin g  t e s t s  o f  th e  d i f f e r ­

ence between c o r r e la t io n  c o e f f i c i e n t s .

TABLE 1

CORRELATION COEFFICIENTS BETWEEN OBSERVED BEHAVIOR, PERSONAL 
EXPECTATIONS, AND PERCEPTION OF FACULTY EXPECTATIONS

SCHOOL SIZE

Small Medium Large

C IS C IS C IS

OB* 111 112 211 212 311 312
Vs.

PE** .492 - .5 8 2 .513 .428 - .0 1 3 .407

OB 121 122 221 222 321 322
Vs.

PFE*** .610 .732 - .1 6 3 .223 - .1 9 0 - .6 5 9

PE 131 132 231 232 331 332
Vs.

PFE .257 .148 - .2 3 1 - .1 9 0 .639 - .4 1 9

* = Observed Behavior C -  C onsideration
** = P erson al E xp ectation s IS = I n i t ia t in g  S tru ctu re

*** = P ercep tion  o f  F acu lty  E xp ecta tion s
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The s i z e  o f  r needed to  be s ig n i f ic a n t  a t th e  p <  .05 le v e l  w ith  

8 degrees o f  freedom i s  .6 3 2 .1  In th e sm all sch o o ls  th e  c o r r e la t io n  

between OB and PE was .492 fo r  th e C onsideration  dim ension and - .5 8 2  fo r  

th e  I n i t ia t in g  S tru ctu re  dim ension. N eith er  o f  th e se  was s ig n i f ic a n t  a t  

the p<C.05 l e v e l .  The common fa c to r  variance ( c o e f f i c ie n t  o f  determ ina­

t io n )  was c a lc u la te d  by squaring th e  c o r r e la t io n  c o e f f i c i e n t s ,  y ie ld in g  

a common fa c to r  v a r ia n ce  o f  24 p ercen t fo r  th e C onsideration  dim ension  

and 34 p ercent fo r  th e I n i t ia t in g  S tru ctu re d im en sion .2

The c o r r e la t io n  between OB and PFE fo r  th e  sm a ll sch o o ls  was a 

l i t t l e  la r g e r  than betw een OB and PE w ith  .610 fo r  th e  C onsideration  

dim ension and .732 fo r  th e  I n i t ia t in g  S tru ctu re d im ension . The c o r r e la ­

t io n  o f  .732 was s ig n i f ic a n t  a t th e  p<C".05 l e v e l .  The shared variance  

fo r  the C onsideration  dim ension was 37 p ercen t. The shared variance fo r  

th e  I n i t ia t in g  S tru ctu re  dim ension was 54 p erce n t.

C o rre la tio n  c o e f f i c ie n t s  between PE and PFE fo r  th e  sm all sch o o ls  

were sm all in  both  d im ensions. The squared c o e f f i c i e n t s  gave a shared  

variance o f  on ly  7 p ercen t fo r  th e C onsideration  dim ension and 2 percent 

fo r  the I n i t ia t in g  S tru ctu re  dim ension.

In th e medium s i z e  sch o o ls  no s ig n i f ic a n t  c o r r e la t io n  c o e f f i c ie n t s  

were found in  e i t h e r  dim ension (s e e  Table 1 ) .  The h ig h e s t  c o r r e la t io n s  

were between OB and PE fo r  th e  C onsideration  dim ension (r  = .5 1 3 , pJ>.G 5), 

and between OB and PE fo r  th e I n i t ia t in g  S tru ctu re  dim ension (r  = .428 , 

p^ .0 5 ) .  The r e s u lt in g  shared va r ia n ces  were 26 p ercent fo r  C onsideration

^Downie and Heath, B asic  S t a t i s t i c a l  Methods, p . 306.

2pred N. K e r lin g er , Foundations o f  B eh av iora l Research (New 
York: H o lt, R inehart & W inston, I n c . ,  1967), p . 112.



35

and 18 percent fo r  I n i t ia t in g  S tru c tu re .

Large sch o o l c o r r e la t io n  c o e f f ic ie n t s  were s ig n if ic a n t  in  two 

c e l l s  (se e  Table 1 ) .  The c o r r e la t io n  between OB and PFE fo r  th e I n i t i a ­

t in g  S tru ctu re dim ension w as, s u r p r is in g ly , s ig n i f ic a n t  in  a n eg a tiv e  

d ir e c t io n  (r  = - .6 5 9 ) .  The common fa c to r  variance o f  43 percent means 

th a t  alm ost h a l f  o f  th e  v arian ce  was accounted fo r  by th e r e la t io n sh ip  

between OB and PFE.

The c o r r e la t io n  between PE and PFE fo r  the C onsideration  dimension  

was only s l i g h t ly  l e s s  s ig n i f ic a n t  (r  = .6 3 9 ) . The shared v arian ce  was 

41 percent between PE and PFE when C onsideration  was con sid ered .

To t e s t  th e  d if fe r e n c e  between th e  c o r r e la t io n  c o e f f ic ie n t s

TABLE 2

FISHER'S Z  TRANSFORMATION OF CORRELATION COEFFICIENTS BETWEEN 
OBSERVED BEHAVIOR, PRINCIPALS' PERSONAL EXPECTATIONS, AND 

PRINCIPALS' PERCEPTION OF FACULTY EXPECTATIONS

SCHOOL SIZE

OB*
Vs.

PE**

Small Medium Large

C IS C IS c I IS

111

.536

112

- .6 6 2

211

.570

212

.460

311

.015

312

.430

OB 121 122 221 222 321 322
Vs.

PFE*** .709 .929 .167 .229 .192 .793

PE 131 132 231 232 331 332
Vs.

PFE .261 .151 .234 .192 .758 .448

* = Observed Behavior C = C onsideration
** = P ersonal E xp ecta tion s IS = I n i t ia t in g  S tru ctu re

*** = P ercep tion  o f  F acu lty  E xp ectation s
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p resen ted  in  Table 1 each o f  th e  c o e f f i c ie n t s  was f i r s t  changed in to  

F ish e r ’s ^  s t a t i s t i c  by use o f  Table VII in  Downie and Heath.^ The 

r e s u lt in g  ^ 's  are p resen ted  in  Table 2 o f  t h is  stud y .

F ollow ing th e above procedure, t e s t s  o f  th e  d if fe r e n c e  between  

c o r r e la t io n  c o e f f i c ie n t s  were performed fo r  th e v a r ia b le s  observed  

b eh avior (OB) and p r in c ip a ls ’ p erson a l ex p ec ta tio n s  (PE). R esu lts  o f  

th e  t e s t s  are p resen ted  in  Table 3. The v a r ia b le  numbers correspond  

to  th e  same numbered c e l l s  in  th e  m atrix in  T ables 1 and 2.

TABLE 3

TESTS OF SIGNIFICANCE BETWEEN CORRELATION COEFFICIENTS 
FOR PRINCIPALS’ OBSERVED BEHAVIOR AND PRINCIPALS’

PERSONAL ROLE EXPECTATIONS.

T est
Number V ariab les % ^2 4 4 D z**

1 . 111 v s . 112 .492 - .5 8 2 .536 - .6 6 2 1 .198 2.239***

2 . 211 v s . 212 .513 .428 .570 .460 .110 .205

3. 311 v s . 312 —. 013 .407 - .0 1 5 .430 .445 .822

4. 111 v s . 211 .492 .513 .536 .570 .034 .064

5 . 111 v s . 311 .492 - .0 1 3 .536 - .0 1 5 .551 1.029

6 . 112 v s . 212 - .5 8 2 .428 - .6 6 2 .460 1 .1 2 2 2 .097***

7. 112 v s . 312 - .5 8 2 .407 - .6 6 2 .430 1 .092 2.041***

8 . 211 v s . 311 .513 - .0 1 3 .570 - .0 1 5 .585 1.084

9. 212 v s . 312 .428 .407 .460 .430 .030 .056

* = F ish e r ’s ^  tran sform ation  o f  _r’s 
** = z r e s u lt in g  from s ig n if ic a n c e  t e s t  between two _r’s  

* * *  = S ig n if ic a n t—p <  .05

iDownie and Heath, B a sic  S t a t i s t i c a l  Methods, p. 307.
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A s ig n i f ic a n t  d if fe r e n c e  (z = 2 .2 3 9 , p ^ .0 5 )  was found between th e  

C onsideration  dim ension c o r r e la t io n  fo r  OB v s . PE and th e  I n i t ia t in g  

S tru ctu re  dim ension c o r r e la t io n  fo r  OB v s .  PE in  th e sm a ll s c h o o ls .  The 

C onsideration  and I n i t ia t in g  S tru ctu re  c o r r e la t io n s  were not s ig n i f ic a n t ly  

d if fe r e n t  in  th e m edium -size sch o o ls  and in  th e  Jarge s c h o o ls .

No s ig n i f ic a n t  d if fe r e n c e s  were found between sm a ll sc h o o l and 

m edium -size sc h o o l C onsideration  dim ension c o r r e la t io n s ,  between sm all 

sch o o l and la r g e  sc h o o l C onsideration  dim ension c o r r e la t io n s ,  nor between  

m edium -size sc h o o l and la r g e  sch o o l C onsideration  c o r r e la t io n s .

The d if fe r e n c e  between I n i t ia t in g  S tru ctu re c o r r e la t io n  c o e f f i c ie n t s  

fo r  OB v s . PE in  th e  sm all sch o o ls  and th e la r g e  sch o o ls  was s ig n i f ic a n t  

(z = 2 .0 9 7 , .0 5 ) .  A s ig n i f ic a n t  d if fe r e n c e  was a ls o  found betw een th e

I n i t ia t in g  S tru ctu re  c o r r e la t io n  c o e f f i c ie n t s  fo r  OB vs PE in  th e  sm all 

sch o o ls  and th e m edium -size sch o o ls  (z = 2 .0 4 1 , p ^ .0 5 ) .

T ests  o f  th e  d if fe r e n c e  betw een c o r r e la t io n  c o e f f i c ie n t s  were 

performed fo r  the v a r ia b le s  observed  b eh av ior (OB) and p ercep tio n  o f  

fa c u lty  ex p ec ta tio n s  (PFE) u sin g  th e  F ish e r 's  ^  tran sform ation s p resen ted  

in  Table 2 o f  t h is  s tu d y . The r e s u lt s  o f  th e  t e s t s  are shown in  Table 4 .

The v a r ia b le  numbers correspond to  th e  same numbered c e l l s  in  th e  m atrices  

fo r  Tables 1 and 2 .

No s ig n i f ic a n t  d if fe r e n c e  was found between any o f  th e  c o r r e la t io n s  

in v o lv in g  the C onsideration  d im ension. Two s ig n i f ic a n t  d if fe r e n c e s  were 

found when th e I n i t ia t in g  S tru ctu re  dim ension was con sid ered . The corre­

la t io n  betw een OB and PFE fo r  th e  I n i t ia t in g  S tru ctu re  dim ension in  the  

sm a ll sch o o ls  was r = .7 3 2 . For th e  la r g e  sch o o ls  i t  was r = .6 5 9 . The 

d if fe r e n c e  o f  1 .722  betw een th e  F ish e r 's  ^  tran sform ation s was s ig n i f ic a n t
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(z = 3 .2 1 8 , p<i^.01). There was a d if fe r e n c e  betw een th e I n i t ia t in g  

S tru ctu re ^  tran sform ation s fo r  m edium -size sc h o o ls  and la r g e  sch o o ls  o f  

1 .2 1 3 . This was s ig n i f i c a n t  a t th e  p<^.05 l e v e l  (z = 2 .2 6 7 , p < .0 5 ) .

TABLE 4

TESTS OF SIGNIFICANCE BETWEEN CORRELATION COEFFICIENTS 
FOR PRINCIPALS’ OBSERVED BEHAVIOR AND PRINCIPALS'

PERCEPTION OF FACULTY EXPECTATIONS

T est
Number V ariab les £ l - 2 2 .Î —f D z * *

1 . 121  v s . 122 .610 .732 .709 .929 .2 2 0 .411

2 . 221 v s . 222 - .1 6 3 .223 - .1 6 7 .229 .396 .740

3. 321 v s . 322 - .1 9 0 - .6 5 9 - .1 9 2 - .7 9 3 - .6 0 1 1.123

4. 121 v s . 221 .610 - .1 6 3 .709 - .1 6 7 .876 1 .637

5 . 121  v s . 321 .610 - .1 9 0 .709 - .1 9 2 .901 1 .684

6 . 221 v s . 321 - .1 6 3 - .1 9 0 - .1 6 7 - .1 9 2 .025 .047

7. 122 v s . 222 .732 .223 .929 .420 .509 .951

8 . 122 v s . 322 .732 - .6 5 9 .929 - .7 9 3 1 .722 3.218***

9.

4. T

222 v s .

14 1. r -

322 .223 - .6 5 9 .420 - .7 9 3 . 1 .213 2.267***

** = z r e s u lt in g  from s ig n if ic a n c e  t e s t  betw een two r;'s
*** = S ig n if ic a n t—p<^.05

R esu lts  o f  th e  t e s t s  o f  th e  d if fe r e n c e  betw een c o r r e la t io n  

c o e f f i c ie n t s  fo r  th e v a r ia b le  p erso n a l e x p e c ta tio n s  (PE) and p ercep tio n  

o f  fa c u lty  e x p ec ta tio n s  (PFE) are p resen ted  in  Table 5 . The v a r ia b le  

numbers correspond to  th e same numbered c e l l s  in  Table 1 and Table 2.

A s ig n i f ic a n t  d if fe r e n c e  was found betw een th e  c o r r e la t io n
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c o e f f i c ie n t  fo r  th e  C on sid eration  dim ension in  th e  la r g e  sch o o ls  and the  

c o r r e la t io n  c o e f f i c ie n t  fo r  th e  I n i t ia t in g  S tru ctu re dim ension in  th e  

la r g e  s c h o o ls .  The d if fe r e n c e  betw een th e  F ish e r 's  ^  tran sform ation  fo r  

th e se  two c o r r e la t io n s  was 1 .206  (z = 2 .2 5 4 , p ^ .0 5 ) .  The d if fe r e n c e  

between th e F ish e r 's  ^  tran sform ation  fo r  th e  C onsideration  c o r r e la t io n  

in  the m edium -size sc h o o ls  and th e la r g e  sch o o ls  was - .9 9 2 ,  This 

approached but d id  not q u ite  reach s ig n if ic a n c e  (z = 1 .8 5 4 , p ^ .0 5 ) .

TABLE 5

TESTS OF SIGNIFICANCE BETWEEN CORRELATION COEFFICIENTS FOR 
PRINCIPALS' PERSONAL ROLE EXPECTATIONS AND PRINCIPALS' 

PERCEPTION OF FACULTY EXPECTATIONS

T est
Number V ariab les i l - 2 i f D z * *

1 . 131 v s . 132 .257 .148 .261 .151 .110 .205

2 . 231 v s . 232 - .2 3 1 - .1 9 0 - .2 3 4 - .1 9 2 - .0 4 2 .078

3. 331 v s . 332 .639 - .4 1 9 .758 - .4 4 8 1.206 2.254***

4. 131 v s . 231 .257 - .2 3 1 .261 - .2 3 4 .495 .925

5. 131 v s . 331 .257 .639 .261 .758 - .4 9 7 .929

6 . 231 v s . 331 - .2 3 1 .639 - .2 3 4 .758 - .9 9 2 1.854

7. 132 v s . 232 .148 - .1 9 0 .151 - .1 9 2 .343 .641

8 . 132 v s . 332 .148 - .4 1 9 .151 - .4 4 8 .599 1.119

9. 232 v s . 332 - .1 9 0 - .4 1 9 - .1 9 2 - .4 4 8 .256 .478

*  = F is h e r 's  ^  tran sform ation  o f  _r's 
** = jz r e s u lt in g  from s ig n if ic a n c e  t e s t  between two _r's 

*** = S ig n if ic a n t—p<C.05

To t e s t  fo r  in te r a c t io n s  among th e  v a r ia b le s  sc h o o l s i z e ,  observed
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b eh av ior, p erson a l e x p e c ta t io n s , C onsideration , and I n i t ia t in g  S tru c tu re , 

a 3 (sm all sc h o o l, medium sc h o o l, large  sch o o l) x 2 (observed b eh avior, 

p erson al ex p ec ta tio n s)  x 2 (C onsid eration , I n i t ia t in g  S tructure) a n a ly s is  

o f  variance w ith  repeated  measures over th e C onsideration  and I n i t ia t in g  

Structure dim ension was performed on th e d a ta . The r e s u lt s  o f  th e  

a n a ly s is  o f  varian ce  are p resen ted  in  Table 6 .

TABLE 6

ANALYSIS OF VARIANCE FOR OBSERVED BEHAVIOR, PERSONAL 
EXPECTATIONS, CONSIDERATION, INITIATING 

STRUCTURE, AND SCHOOL SIZE

Source df MS F P

A* 2 42.45 1 .6 1 NS

B** 1 132.32 5 .0 3 pC .05

c*** 1 832.17 31.62 p <  .0 0 1

AB 2 12.38 .4 NS

AC 2 27.45 1 .0 4 NS

BC 1 13.30 .50 NS

ABC 2 50.35 1 .91 NS

W ithin
(Error)

108 26 .31

* = School S iz e
** = Observed Behavior and P ersonal E xpectations

*** = C onsideration  and I n i t ia t in g  S tru ctu re

The F r a t io  fo r  the main e f f e c t  o f  th e  independent v a r ia b le  A 

(sch o o l s iz e )  was not s ig n i f ic a n t .  The F r a t io  fo r  the main e f f e c t  o f  

v a r ia b le  B (observed b eh av ior , personal e x p e c ta tio n s )  was s ig n if ic a n t
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(F = 5 .0 3 , 1 /108 d f , p < .0 5 ) ,  in d ic a t in g  th a t th ere  was a d iffe r e n c e  

between th e  way th e  p r in c ip a ls  thought they  should  behave and the way 

th e members o f  t h e ir  f a c u l t i e s  p erce ived  th e ir  le a d e r  b eh av ior . The 

F r a t io  fo r  th e main e f f e c t  o f  v a r ia b le  C (C on sid era tion , I n i t ia t in g  

S tru ctu re) was s ig n if ic a n t  (F = 31 .6 2 , 1 /108  d f , p < .0 0 1 )  in d ic a t in g  

a d if fe r e n c e  between th e se  two d im ensions. T his i s  n ot su rp r is in g  

s in c e  th ey  are d if f e r e n t  typ es o f  b eh av ior. There were no s ig n if ic a n t  

f i r s t  or second order in te r a c t io n s .

In  Table 7 are p resen ted  the r e s u lt s  o f  th e  a n a ly s is  of

TABLE 7

ANALYSIS OF VARIANCE FOR OBSERVED BEHAVIOR, PERCEPTION 
OF FACULTY EXPECTATIONS, CONSIDERATION,

INITIATING STRUCTURE, AND SCHOOL SIZE

Source df MS F P

A* 2 100.5 3 .52 p <  .05

B** 1 9 .0 .32 NS

c*** 1 976 .0 34.15 p <  .0 0 1

AB 2 51 .0 1 .78 NS

AC 2 5 .5 .19 NS

BC 1 50 .0 1 .75 NS

ABC 2 36.7 1 .2 8 NS

W ithin
(Error)

108 28 .58

* = School S ize
** = Observed Behavior and P ercep tion  o f  F acu lty  E xpectations

*** = C onsideration  and I n i t ia t in g  S tru ctu re
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variance which was performed to  t e s t  fo r  in te r a c t io n s  among th e  v a r i­

a b les  sch o o l s i z e ,  observed  b eh av ior , p ercep tio n  o f  fa c u lty  exp ecta ­

t io n s ,  C on sid era tion , and I n i t ia t in g  S tr u c tu r e . A 3 (sm all sc h o o l,  

medium sc h o o l, la r g e  sc h o o l)  x 2 (observed b eh a v io r , p ercep tio n  o f  

fa c u lty  e x p e c ta tio n s )  x 2 (C on sid era tion , I n i t ia t in g  S tru ctu re)  

a n a ly s is  o f  v ar ian ce  w ith  repeated  measures over th e  C onsideration  

and I n i t ia t in g  S tru ctu re  dim ensions was performed on th e data.

The F r a t io  fo r  th e  main e f f e c t  o f  v a r ia b le  A (sch oo l s iz e )  

was s ig n if ic a n t  (F = 3 .5 2 , 2 /108 d f, p < . 0 5 ) ,  in d ic a t in g  a d if fe r e n c e  

in  mean sco res  betw een sm a ll, medium, and la r g e  s c h o o ls .  There was 

n ot a s ig n i f ic a n t  d if fe r e n c e  between th e  way th e  p r in c ip a ls  thought 

th e members o f  t h e ir  f a c u l t i e s  expected  them to  a c t  and th e ir  ob­

served  b eh av ior . The F r a t io s  fo r  the main e f f e c t  o f  v a r ia b le  C 

( C on sid eration , I n i t ia t in g  S tru ctu re ) was a ls o  s ig n i f ic a n t  (F = 3 4 .1 5 , 

1 /108  d f , p < .0 0 1 ) .  There were no s ig n i f ic a n t  f i r s t  or second order 

in t e r a c t io n s .

To t e s t  fo r  in te r a c t io n s  among the v a r ia b le s  sch o o l s i z e ,  

person a l r o le  e x p e c ta t io n s , p ercep tion  o f  fa c u lty  e x p e c ta tio n s .  

C on sid eration , and I n i t ia t in g  S tru c tu re , a 3 (sm all sc h o o l, medium

sc h o o l, la r g e  sc h o o l)  x 2 (p erson a l r o le  e x p e c ta t io n s , p ercep tion  

o f fa c u lty  e x p e c ta tio n s )  x 2 (C on sid eration , I n i t ia t in g  S tru ctu re ) 

a n a ly s is  o f  va r ia n ce  w ith  repeated  measures over th e  Cons id e r a tio n  

and I n i t ia t in g  S tru ctu re  dim ensions and repeated  measures over  

p erson a l ex p ec ta tio n s  and p ercep tion  o f  fa c u lty  ex p ec ta tio n s  was 

performed on th e  data . The r e s u lt s  o f  the a n a ly s is  o f  variance
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are p resen ted  in  Table 8 , S ince t h is  a n a ly s is  o f varian ce  in v o lv ed  

repeated  measures over two fa c to r s  th e  r e s u lt s  are p resen ted  in  a 

d if f e r e n t  manner.

TABLE 8

ANALYSIS OF VARIANCE FOR PERSONAL ROLE EXPECTATIONS, 
PERCEPTION OF FACULTY EXPECTATIONS, CONSIDERATION, 

INITIATING STRUCTURE, AND SCHOOL SIZE

Source SS df MS F P
Percent o f  

V ariance

Between 1,445 59 2 4 .5 --- — 14.00%

B** 831 2 416 37.8 p < .0 0 1 8.00%

errory 614 57 11 --- --- 6 .00%

W ithin 9,158 60 153 --- --- 86 .00%

A* 375 2 188 .65 NS 3.50%

c*** 1,459 1 1 ,459 16 .0 p < .0 5 13.75%

AB 73 4 43 .15 NS .68%

BC 3 2 1 .5 .02 NS .02%

AC 6 2 3 .0 .05 NS .05%

ABC 48 4 1 2 .0 .19 NS .45%

e r r o r i 5 ,208 18 289 — 49.11%

error2 815 • 9 91 --- — 7.68%

err o r ] 1 ,171 18 65 --- --- 11 .00%

T ota l 10 ,603 119

* = School S iz e
* *  = P erson al E xp ecta tion s and P ercep tio n  o f  F acu lty  E xp ecta tion s  

*** = C onsideration  and I n i t ia t in g  S tru ctu re
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The F r a t io  fo r  th e  main e f f e c t  o f  v a r ia b le  B (p erson al 

e x p e c ta t io n s , p ercep tio n  o f fa c u lty  e x p e c ta tio n s )  was s ig n if ic a n t  

(F = 3 7 .8 , 2 /5 7 , p < .001) in d ic a t in g  th a t p r in c ip a ls  in  th e p resen t  

study d id  n ot th in k  the members o f  t h e ir  f a c u l t i e s  exp ected  them 

to  e x h ib it  th e  same kind o f  le a d e r  b eh av ior  th a t  th e p r in c ip a ls  

them selves thought they  should  e x h ib it .  The F r a t io  fo r  th e main 

e f f e c t  o f  v a r ia b le  A (sc h o o l s iz e )  was n ot s ig n i f ic a n t .  The s i g n i f i ­

cant F r a t io  (F = 1 6 .0 , 1 /9  d f , p < .0 5 )  fo r  th e main e f f e c t  o f  v a r i­

ab le  C ( C on sid era tion , I n i t ia t in g  S tru ctu re) was expected  as in  th e  

oth er ANOVA's performed during th is  s tu d y . No s ig n i f ic a n t  f i r s t  or 

second order in te r a c t io n s  were found.

At f i r s t  g lan ce  i t  may appear th a t th e  t o t a l  sum o f  squares i s  

not equal to  th e  sum o f th e  p arts p resen ted . The t o t a l  sum o f squares  

i s  a c tu a lly  equal to  th e two main s u b - to ta ls  o f  th e sum o f squares 

between (SSfa = 1 ,4 4 5 ) ,  and th e  sum o f squares w ith in  (SS^ = 9 ,1 5 8 ) .

The th ree  w ith in  groups error  varian ces accounted fo r  67.79% o f  th e  

t o t a l  v a r ia n ce  w h ile  th e  between groups error v arian ce  accounted fo r  

6% o f  th e  t o t a l  v a r ia n c e . A t o t a l  o f  73.79% o f  th e variance was thus 

accounted fo r  by error  v a r ia n ce . F ir s t  and second order in te r a c t io n s  

accounted fo r  on ly  1.2% o f  th e t o t a l  v a r ia n c e . The main e f f e c t s  o f  

v a r ia b le s  A, B, and C thus accounted fo r  only  25% o f  th e t o t a l  v a r ia n ce .

The r e s u lt s  o f  th e  th ree  an a ly ses  o f  varian ce  performed fo r  

t h is  study in d ic a te d  th a t th ere  was a s ig n i f ic a n t  d if fe r e n c e  between  

th e  observed b eh avior o f  th e  p r in c ip a ls  in v o lv ed  in  th e study and th e ir  

own p erso n a l r o le  e x p e c ta tio n s . A s ig n if ic a n t  d if fe r e n c e  was not found
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between the p r in c ip a ls ’ observed behavior and th e ir  p ercep tion s o f  

th e ir  f a c u l t i e s '  e x p e c ta tio n s . The p r in c ip a ls '  p erson a l r o le  expec­

ta t io n s  were a ls o  s ig n i f ic a n t ly  d if f e r e n t  from th e way they  thought 

the members o f  th e ir  fa c u lt ie s  expected  them to  behave.



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

Summary

A review  o f  r e la te d  l i t e r a tu r e  and research  in d ic a te d  th a t  the  

study o f  r o le s ,  r o le - ta k in g , r o le -p e r c e p tio n , r o l e - c o n f l i c t ,  and r o le -  

c o n f l ic t  r e so lu t io n  has a ttr a c te d  th e a t te n t io n  o f  resea rch ers  from 

s e v e r a l d is c ip l in e  a r e a s . A nth rop o log ists such as L in ton , s e e  th e  

in d iv id u a l as f i l l i n g  double r o le s ,  as in d iv id u a ls  and as u n its  in  

s o c i e t y .1 In order to  fu n ctio n  s u c c e s s fu l ly  as a u n it  in  a s o c ia l  order 

the in d iv id u a l must assume c e r ta in  forms o f  b eh av ior which s o c ie ty  

demands. He r e fe r s  to  th e se  as c u ltu r a l p a tte r n s . The in d iv id u a l  

fin d s  th a t many o f  th e se  c u ltu r a l p a ttern s are s e t  up to  m aintain  th e  

s o c ie ty  ra th er  than to  s a t i s f y  in d iv id u a l n eed s. The s o c ie t y ' s  su r v iv a l 

i s  dependent on th ese  c u ltu r a l  p a ttern s  b ein g  e s ta b lis h e d  as h a b it s .

The in d iv id u a l i s  thus a b le  to  occupy a p a r t ic u la r  p o s it io n  in  s o c ie ty  

and to  perform th e  r o le  a s so c ia te d  w ith  th a t p o s it io n .  L inton views 

the concept o f  r o le  as a s e t  o f  b eh a v io ra l standards ra th er  than the  

a ctu a l b eh av ior o f  th e  occupant o f  a p o s it io n .

Newcomb^ a lso  agrees w ith  L inton in  d e sc r ib in g  r o le  as a s e t  

o f  behaviors which s o c ie t y  in  gen era l exp ects o f  any in d iv id u a l who 

occu p ies a p a r t ic u la r  p o s it io n .  As a s o c ia l  p s y c h o lo g is t  concerned

3-Lint on. C u ltu ra l Background o f P e r so n a lity ,  p . 23.

^Theodore M. Newcomb, Ralph H. Turner, and P h il ip  E. Converse, 
S o c ia l P sychology, The Study o f  Human In te r a c t io n  (New York: H o lt,
R inehart & W inston, I n c . ,  1965), p . 327.
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w ith  the impact o f  c u ltu re  and s o c ia l  s tr u c tu r e  on an in d iv id u a l's  

behavior he d is t in g u is h e s  between " ro le  behavior" as th e  a c tu a l 

behavior o f  th e occupant o f  a p o s it io n ,  and "role"  as th e  ways o f  

behaving th a t are exp ected  o f  th e  occupant o f  a p o s it io n .^  These 

r o le  p r e sc r ip t io n s  or e x p e c ta tio n s  may be h e ld  fo r  th e  occupant o f  

a s o c ia l  p o s it io n  by s o c ie t y  in  gen era l or by th o se  in  th e  in t e r ­

a c tin g  group.

When th e occupant o f  a p o s it io n  p e r c e iv e s  th a t  he i s  the  

focus o f  in com p atib le  e x p e c ta t io n s , he i s  s a id  to  be in  a r o le -  

c o n f l i c t  s i t u a t io n .  This may a r is e  because th e  a c to r  i s  s im u ltan eou sly  

occupying two or more p o s it io n s  which p la ce  c o n f l i c t in g  demands on him, 

or he may be exposed to  in com p atib le  ex p e c ta tio n s  as a r e s u lt  o f  h is  

occupancy o f  a s in g le  p o s i t io n .  An example o f  th e  l a t t e r  would be  

where th e  sch o o l p r in c ip a l i s  th e  ta r g e t  o f  c o n f l i c t in g  ex p ec ta tio n s  

from th e  p a ren ts , th e  s t a f f ,  and th e su p er in ten d en t. The im portant 

fa c to r  i s  th a t th e  r o le  incumbent must p e r c e iv e  th a t  he i s  su b je c t  to  

c o n f l ic t in g  r o le  e x p e c ta t io n s . He may f e e l  th a t  th e  c o n f l ic t in g  

demands are e i th e r  le g it im a te  or i l l e g i t im a t e .  G etze ls  and Guba  ̂

s t r e s s  th a t th e  le g it im a c y  o f  th e  e x p e c ta tio n s  under q u estio n  and 

congruency betw een p erson a l needs and ex p e c ta tio n s  may be th e  c r i t i c a l  

determ iner o f  th e  d ir e c t io n  o f  r e s o lu t io n . M ish le r 's  s tu d ie s^  in d ic a te d  

th a t persons w ith  d if f e r e n t  typ es o f  p e r so n a lity  s tr u c tu r e s  tended to

ÏG ross, E xp lora tion s in  Role A n a ly s is , p . 17 .

^ G etze ls , " S o c ia l B ehavior,"  p . 426.

^ E ll io t  G. M ish ler , " P erso n a lity  C h a r a c te r is t ic s  and th e  R esolu­
t io n  o f  R ole C o n f l ic t s ,"  P u b lic  Opinion Q u arter ly , XVII (1 9 5 3 ), pp. 134-35.
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r e so lv e  r o l e - c o n f l i c t s  in  s im ila r  w ays. Other s tu d ie s  have in d ic a te d  

th a t le a d e r  beh av ior can be s ig n i f ic a n t ly  a f fe c te d  by th e s i z e  o f  the  

1group.

G ross, Mason, and McEachem form ulated a theory o f  r o l e - c o n f l ic t  

r e so lu t io n  from t h e ir  study o f  sc h o o l su p er in ten d en ts  in  M assachusetts  

in  1952-1953 .2  The th eory  assumes th a t an in d iv id u a l w i l l  p erce iv e  

whether each s e t  o f  ex p ec ta tio n s  i s  le g it im a te  or  i l l e g i t im a t e  and th a t  

h e w i l l  a ls o  know what sa n c tio n s  are forthcom ing fo r  f a i lu r e  to  conform  

to  any o f  the c o n f l i c t in g  s e t s  o f  e x p e c ta t io n s .

The in d iv id u a l i s  then c l a s s i f i e d  as one o f  th ree  p e r s o n a lity  

types according to  h is  p r e d is p o s it io n  to  make c e r ta in  k inds o f  d e c is io n s .  

The "m oralist"  i s  d isp osed  to  g iv e  most w eigh t to  le g it im a c y  o f exp ecta ­

t io n s .  The "expedient"  g iv e s  most w eigh t to  th e  sa n c tio n s  which may be  

a p p lied  fo r  f a i lu r e  to  perform  or behave accord ing to  e x p e c ta t io n s .

The "m oral-expedient"  does not g iv e  primacy to  e i th e r  le g it im a c y  o f  

e x p ec ta tio n s  nor to  sa n c tio n s  fo r  noncom pliance, but t r i e s  to  ba lan ce  

th e two fa c to r s .

As an in d iv id u a l in te r a c ts  w ith  o th ers  whose view s he deems 

im portant, he may p e r c e iv e  th a t they h o ld  view s regarding h is  b eh av ior  

or expected  beh av ior which are a t var ia n ce  w ith  h is  own view s or  

e x p e c ta t io n s . One approach to  r e so lv in g  t h is  p erce iv ed  c o n f l i c t  may 

be th a t the in d iv id u a l w i l l ,  over a p eriod  o f tim e , in t e r n a l iz e  th e

^J. K. H em phill, " R elations Between th e  S iz e  o f  th e  Group o f  
th e Behavior o f  Superior L eaders,"  Journal o f  S o c ia l  P sych ology , XXXEI 
(1 9 5 0 ), pp. 11 -22 .

^Gross, E xp loration s in  Role A n a ly s is , pp. 289-294.
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ex p ec ta tio n s  o f  th e  re lev a n t o th e r s . That i s  he may come to  accept  

t h e ir  e x p ec ta tio n s  as h is  own.

One o f  th e  prem ises on which t h is  study was p red ica ted  was 

th a t th e  elem entary sch o o l p r in c ip a l may p erce iv e  th a t  h is  fa c u lty  

h o ld s d if f e r e n t  ex p ec ta tio n s  regarding h is  le a d e r  b eh av ior  than he 

h o ld s fo r  h im s e lf .  In th o se  ca ses  where th is  i s  tr u e , th e  way in  

which th e  p r in c ip a l r e so lv e s  t h is  p erce ived  c o n f l ic t  w i l l  be r e f le c t e d  

in  h is  observed le a d e r  b eh a v io r .

The major o b je c t iv e  o f  th e study was to  determ ine th e  r e la t io n ­

sh ip  between th e observed le a d e r  b eh avior o f  th e elem entary sc h o o l  

p r in c ip a l and h is  own p erson a l r o le  e x p e c ta t io n s . Another o b je c t iv e  

was to  determ ine th e  r e la t io n s h ip  between the observed le a d e r  behavior  

o f  th e  elem entary sc h o o l p r in c ip a l and h is  p ercep tio n  o f  th e way h is  

fa c u lty  exp ects him to  a c t .  A th ir d  o b je c t iv e  was to  determ ine th e  

r e la t io n s h ip  between th e  elem entary p r in c ip a l 's  p erson a l r o le  exp ecta ­

t io n s  and h is  p ercep tio n  o f  what k ind  o f  lead er  b eh avior h is  fa c u lty  

ex p ects  from him.

I t  was h y p o th esized  th a t  each o f  th ese  would be a p o s i t iv e  

r e la t io n s h ip .  Each o f  th e  c o r r e la t io n  c o e f f ic ie n t s  which were computed 

were t e s t e d  fo r  s ig n if ic a n c e .  In a d d itio n , F ish e r 's  ^  tran sform ation s  

were made on each o f  th e  Pearson r ' s  and they were t e s t e d  to  s e e  i f  a 

s ig n i f ic a n t  d if fe r e n c e  e x is t e d  between th e  c o r r e la t io n  c o e f f i c i e n t s .

An a n a ly s is  o f  varian ce  was a ls o  performed to  t e s t  fo r  in te r a c t io n s  

among th e  v a r ia b le s .

Data n ecessa ry  to  conduct th e  study were gathered  from t h ir t y  

elem entary sc h o o l p r in c ip a ls  in  Oklahoma C ity and a random sam ple o f
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f iv e  teach ers from th e fa c u lty  o f  each o f  the sc h o o ls  served  by th e  

p r in c ip a ls  s e le c t e d .  The instrum ents used to  gath er th e  data were two 

forms (Real and Id e a l)  o f  th e  Leader Behavior D escr ip tio n  Q u estion n a ire . 

The p r in c ip a ls  each f i l l e d  out two cop ies o f  th e  LBDQ-I, in d ic a t in g  how 

they thought they should  behave on one copy and how they  th o u ^ t  th e ir  

fa c u lty  expected  them to  behave on th e  other copy. The fa c u lty  members 

each f i l l e d  out a copy o f  th e  LBDQ-R in d ic a t in g  how they  saw th e ir  

p r in c ip a l as behaving.

F indings and C onclusions 

The t h e o r e t ic a l  framework developed fo r  th is  study supports the  

id ea  th a t as an in d iv id u a l in te r a c ts  w ith  others whose view s he deems 

im portant, he may come to  accept as h is  own th e view s o f  th e  re lev a n t  

o th e r s . Assuming th a t a p r in c ip a l s e e s  the members o f  th e  fa c u lty  

assign ed  to  h is  sch o o l as re lev a n t o th ers , i t  seemed reasonab le to  

h y p o th esize  th a t th e p r in c ip a l 's  p erson a l r o le  e x p e c ta tio n s  would be  

p o s i t iv e ly  r e la te d  to  h is  p ercep tio n  o f  h is  f a c u l t y ' s  e x p ec ta tio n s  (H03 ) .  

The h yp oth esis  was not supported by th e  data gathered . The on ly  s i g n i f i ­

cant p o s it iv e  c o r r e la t io n  between th e  p r in c ip a l 's  p erso n a l ex p ecta tio n s  

and h is  p ercep tion  o f  h is  f a c u lty 's  ex p ecta tio n s  was fo r  th e  C onsideration  

dim ension in  th e  la r g e  s c h o o ls . The a n a ly s is  o f  var ian ce  performed w ith  

person a l ex p ecta tio n s  and p ercep tion  o f  fa c u lty  e x p e c ta t io n s , in d ic a te d  

th a t th e  p erson al r o le  e x p ec ta tio n s  o f  the p r in c ip a ls  in v o lv ed  in  th is  

study were s ig n i f ic a n t ly  d if f e r e n t  from the way th e p r in c ip a ls  thought 

they were expected  to  a c t .  The F r a t io  fo r  sc h o o l s i z e  was not s ig n if ic a n t  

however, in d ic a t in g  th a t th e  p erce ived  c o n f l ic t  was n ot r e la te d  to  the s i z e
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o f  th e  sc h o o ls . T his was r e f le c t e d  in  th e t e s t s  o f  s ig n if ic a n c e  between  

c o r r e la t io n  c o e f f i c ie n t s  fo r  personal ex p ec ta tio n s  and p ercep tion  o f  

fa c u lty  e x p e c ta tio n s . There were no s ig n i f ic a n t  d if fe r e n c e s  between th ese  

c o r r e la t io n s  when d if f e r e n t  s i z e  sc h o o ls  were compared (Hog).

The h y p o th esis  o f  a p o s it iv e  r e la t io n sh ip  between th e p r in c ip a l 's  

p ercep tion  o f  h is  f a c u lt y ' s  ex p ecta tio n s  and h is  behavior as p erce iv ed  by 

h is  fa c u lty  (H02 ) was supported in  only  one ca se . A s ig n i f ic a n t  p o s it iv e  

c o r r e la t io n  was found between th e observed b eh av ior and p ercep tio n  o f  

fa c u lty  e x p ec ta tio n s  I n i t ia t in g  S tru ctu re sco res  in  th e sm all s c h o o ls .

The C onsideration  dim ension c o r r e la t io n  fo r  th e  sm a ll sch o o ls  approached 

s ig n if ic a n c e  w ith  a c o r r e la t io n  o f  .6 1 0 , but a c o r r e la t io n  o f  .632 was 

needed fo r  s ig n if ic a n c e  a t the p<^.05 l e v e l .

No s ig n i f ic a n t  p o s it iv e  c o r r e la t io n s  were found between th e  

p r in c ip a l 's  p erso n a l r o le  ex p ecta tio n s  and h is  observed b eh a v io r . The 

f i r s t  h yp o th esis  (Ho^) was th ere fo re  r e je c te d . The stron g  n e g a tiv e  

c o r r e la t io n  c o e f f i c ie n t  ( - .5 8 2 )  between observed behavior and p erson a l 

ex p ecta tio n s  fo r  th e  sm all sch o o ls  I n i t ia t in g  S tru ctu re dim ension r a is e s  

some q u e stio n s , p a r t ic u la r ly  in  view  o f  th e s ig n i f ic a n t  p o s i t iv e  c o r r e la ­

t io n  between th e p r in c ip a l 's  observed b eh av ior  and h is  p ercep tio n  o f  h is  

f a c u lt y 's  ex p e c ta tio n s  on the I n i t ia t in g  S tru ctu re  dim ension fo r  the sm all 

s c h o o ls . S in ce th e  r e s u lt s  o f  th e  a n a ly s is  o f  variance in d ic a te d  a d i f f e r ­

ence between th e  way th e  p r in c ip a ls  thought they should behave and th e  way 

they thought t h e ir  f a c u l t ie s  expected  them to  behave, th e  in v e s t ig a to r  

expected  a d if fe r e n c e  in  c o r r e la t io n  c o e f f i c ie n t s  between observed  

b ehavior and p erson a l ex p ecta tio n s  and between observed b eh av ior and
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p erception  o f  fa c u lty  e x p e c ta tio n s . The n e g a tiv e  c o r r e la t io n  was not 

expected  and came as a su r p r is e .

Exam ination o f  th e  b io g r a p h ic a l data c o l le c t e d  from tea ch ers  and 

p r in c ip a ls  in d ic a te d  a tendency fo r  the o ld e r  p r in c ip a ls  to  be a ssig n ed  

to  th e la r g e r  sc h o o ls  and younger p r in c ip a ls  to  be a ssig n ed  to  sm a lle r  

s c h o o ls . The o p p o site  was seen  in  th e  assignm ent o f  fa c u lty  members w ith  

younger tea ch ers  b ein g  a ssign ed  to  th e  la r g e r  sc h o o ls  and the o ld er  

teach ers b e in g  a ss ig n ed  to  th e sm a lle r  s c h o o ls .

The f in d in g s  o f  Cook^ th a t sm a lle r  sch o o ls  had an Open C lim ate  

may h e lp  to  e x p la in  th e  c o r r e la t io n s  fo r  th e  I n i t ia t in g  S tru ctu re  

dim ension in  th e  sm all s c h o o ls . The younger p r in c ip a l ,  p e r c e iv in g  th a t  

th ere  i s  a c o n f l i c t  between the way he th in k s he should  behave and th e  

way h is  fa c u lty  wants him to  behave, may be in c l in e d  to  "bend over back­

ward" to  avoid  im posing h is  s tr u c tu r e  on th e group. At any r a te ,  th ere  

i s  a need fo r  fu r th e r  in v e s t ig a t io n s  d esigned  to  d e lv e  in to  th e  r e la t io n ­

sh ip s between d if f e r e n t  v a r ia b le s  a s s o c ia te d  w ith  sc h o o l s i z e .

The h y p o th e sis  o f  a p o s i t iv e  r e la t io n s h ip  betw een th e  s i z e  o f  

the elem entary sc h o o l fa c u lty  and th e  c o r r e la t io n  between th e  p r in c ip a l 's  

observed b eh av ior  and h is  p erson a l r o le  e x p e c ta tio n s  (Ho^) was not 

supported by th e  p resen t study when th e C onsideration  dim ension was 

con sid ered . There w ere, however, s ig n i f ic a n t  d if fe r e n c e s  between  

d if fe r e n t  s i z e  sc h o o ls  when th e I n i t ia t in g  S tru ctu re  c o r r e la t io n  co­

e f f i c i e n t s  were examined. S im ila r  r e s u lt s  were found when th e  c o r r e la t io n  

c o e f f ic ie n t s  betw een observed b eh avior and p ercep tio n  o f  fa c u lty  ex p e c ta tio n s

^Cook, L eadership B ehavior.
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were considered  (H05) .  S ig n if ic a n t  d if fe r e n c e s  were found between the  

I n i t ia t in g  S tru ctu re  c o r r e la t io n s  in  the d i f f e r e n t  s iz e  sch oo ls  but not 

between th e C onsideration  c o r r e la t io n s .

The I n i t ia t in g  S tru ctu re c o r r e la t io n  c o e f f i c i e n t  between observed  

behavior and p erson a l e x p ec ta tio n s  in  the la r g e  sch o o ls  was s ig n i f ic a n t ly  

d if f e r e n t  from th e I n i t ia t in g  S tru ctu re  c o r r e la t io n  c o e f f i c ie n t  between 

observed behavior and p ercep tio n  o f fa c u lty  e x p e c ta t io n s . The grea ter  

p o s it iv e  c o r r e la t io n  was between observed behavior and personal expecta­

t io n s .  The I n i t ia t in g  S tru ctu re  c o r r e la t io n  c o e f f i c i e n t  between personal 

ex p ecta tio n s  and observed behavior in  the sm all sch o o ls  was a ls o  s i g n i f i ­

ca n tly  d if f e r e n t  from the I n i t ia t in g  S tru ctu re  c o r r e la t io n  c o e f f ic ie n t  

between observed behavior and p ercep tion  o f  fa c u lty  e x p e c ta t io n s . In the  

sm all sch o o ls  the g rea ter  p o s it iv e  c o r r e la t io n  was between observed  

behavior and p ercep tio n  o f  fa c u lty  e x p e c ta t io n s .

When the o th er c o r r e la t io n  c o e f f i c ie n t s  between observed behavior  

and p erson a l ex p ec ta tio n s  were compared w ith  observed behavior and per­

cep tio n  o f  fa c u lty  ex p e c ta tio n  c o r r e la t io n  c o e f f i c ie n t s  the d if fe r e n c e s  

were not s ig n i f ic a n t .  In  every c a se , however, the g rea ter  p o s it iv e  corre­

la t io n  was between observed behavior and p erson a l ex p ec ta tio n s  in  the 

m edium -size sch o o ls  and la r g e  sch o o ls  w h ile  in  the sm all sch o o ls  both  

C onsideration  and I n i t ia t in g  S tru ctu re c o r r e la t io n s  in d ic a te d  th a t p r in c i­

p a ls  in  sm all sch o o ls  tend to  behave more l ik e  they  th in k  the members o f  

th e ir  fa c u lty  exp ect them to  behave. T his i s  commensurate w ith  other  

s tu d ie s  which have shown th a t lead er behavior can be s ig n i f ic a n t ly  

a ffe c te d  by the s i z e  o f  the group.
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Im p lic a tio n s  for  Further Study 

One o f  the q u estio n s  l e f t  unanswered by t h is  study i s  why no 

s ig n if ic a n t  d if fe r e n c e s  were found in  C onsideration  c o r r e la t io n  co­

e f f i c i e n t s  when d i f f e r e n t  s iz e  sch o o ls  were compared. A l l  o f  the  

s ig n if ic a n t  d if fe r e n c e s  between c o r r e la t io n s  were between I n i t ia t in g  

S tru ctu re  c o r r e la t io n  c o e f f i c i e n t s .  I t  i s  d ou btfu l th a t any study i s  

an e n t ity  in  i t s e l f .  T his i s  e s p e c ia l ly  tru e o f  s tu d ie s  conducted in  

the b eh av iora l s c ie n c e s  s in c e  behavior i s  co n tin g en t upon th e in te r a c t io n  

o f  groups a s  w e ll  a s  in d iv id u a ls — the p resen t study i s  no e x c e p tio n .

Further s tu d ie s  concerning th e  r e la t io n s h ip  o f  independent v a r ia b le s  

p e c u lia r  to  the f i e l d  o f  ed u ca tio n a l a d m in is tra tio n  are  n ecessa ry  i f  an 

a cce p ta b le  theory  o f  lea d er  behavior in  ed u cation  i s  to  be d eveloped .

Among the independent v a r ia b le s  which cou ld  be con sid ered  in  

fu tu re  s tu d ie s  are  ag e , s e x , incumbency in  the sc h o o l, and m a r ita l s ta tu s  

o f the p r in c ip a ls  b e in g  s tu d ie d . The same v a r ia b le s ,  and p o s s ib ly  o th ers , 

in  r e la t io n  to  fa c u lty  members might a ls o  y ie ld  r e le v a n t d a ta . Independent 

v a r ia b le s  d e sc r ib in g  the sch o o l as an o rg a n iz a tio n  could be expanded to  

in c lu d e  dim ensions o th er than the s iz e  o f  the fa c u lty .  A com bination o f  

instrum ents could  be used to  gather data which would shed some l i g h t  on 

the complex in te r r e la t io n s h ip s  o f  m u lt ip le  v a r ia b le s .

G ross, Mason, and McEachern^ su g g est th a t the im portant research  

q u estio n  i s  th e i s o la t i o n  o f  d if f e r e n t  co n d itio n s  under which in te r a c t io n s  

occur. Terms and con cep ts should be capable o f  being  d e fin ed  o p e r a t io n a lly ,  

and the su b je c t  or o b je c t  o f  study should be c le a r ly  s p e c i f ie d .

^Gross, Mason, and McEachern, E xp loration s in  R ole A n a ly s is .
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OKLAHOMA CITY PUBLIC SCHOOLS 

900 North K lein  

Oklahoma C ity , Oklahoma 73106

November 6 , 1969

Mr. Howard G. Morrow 
8501 South V ic to r ia  D rive  
Oklahoma C ity , Oklahoma

Dear Howard;

The R esearch Committee has approved your req u est to  
conduct research  in  th e  Oklahoma C ity  P u b lic  S ch oo ls accord­
in g  to th e a p p lic a t io n  you r e c e n t ly  subm itted .

We req u est th a t you coord inate th e a c t i v i t i e s  in  con n ection  
w ith  the study w ith  Dr. John B roth ers, D irec to r  o f  Elementary 
Education.

We would a p p rec ia te  r e c e iv in g  a copy o f  the com pleted  
study fo r  our f i l e s .

S in c e r e ly  you rs.

W illiam  L. S h e ll  
D irec to r
Research and S t a t i s t i c s

WLS/ys

cc: Dr. John B rothers
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STATEMENT OF POLICY 

C o n cern in g  th e  L ea d er  B e h a v io r  D e s c r ip t io n  Q u e s t io n n a ir e  and R e la te d  Forms

P erm ission  i s  granted  w ith ou t form al req u est to  use th e  Leader Behavior  
D escr ip tio n  Q u estion n a ire  and o th er r e la te d  forms developed a t The Ohio 
S ta te  U n iv e r s ity , s u b je c t  to  th e  fo llo w in g  co n d itio n s:

1. Use: The forms may be used in  research  p r o je c t s .  They may not
be used fo r  prom otional a c t i v i t i e s  or fo r  producing in ­
come on b e h a lf  o f  in d iv id u a ls  or o rg a n iz a tio n s  o th er  than  
The Ohio S ta te  U n iv e r s ity .

A daptation  and R e v is io n: The d ir e c t io n s  and th e  form o f  the
item s may be adapted to  s p e c i f i c  s i t u a t io n s  when such  
s te p s  are con sid ered  d e s ir a b le .

3. D u p lic a tio n : S u f f ic ie n t  co p ies  fo r  a s p e c i f i c  research  pro­
j e c t  may be d u p lica ted .

4 . In c lu s io n  in  D is s e r ta t io n s : Copies o f  th e  q u estio n n a ire  may be
in c lu d ed  in  th e se s  and d is s e r ta t io n s .  P erm ission  i s  
granted fo r  the d u p lic a tio n  o f  such d is s e r ta t io n s  when 
f i l e d  w ith  th e  U n iv ers ity  M icrofilm s S e r v ic e  a t  Ann Arbor, 
M ichigan.

5. Copyright : In  g ra n tin g  perm ission  to  m odify or d u p lic a te  th e
q u e s tio n n a ir e , we do not surrender our co p y r ig h t. D upli­
ca ted  q u estio n n a ires  and a l l  ad ap tation s should  con ta in  
th e n o ta tio n  "C opyright, 19— , by The Ohio S ta te  U niver­
s i t y ."

6 . I n q u ir i e s  : C om m unications s h o u ld  b e  a d d r e s s e d  to :

Center fo r  B usiness and Economic Research  
The Ohio S ta te  U n iv ers ity  
1775 South C ollege Road 
Columbus, Ohio 43210
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BIOGRAPHICAL INFORMATION

P lea se  p la ce  a check mark ( ■/ )  to  th e  r ig h t  o f th e  appropriate ca tegory .

Sex

Age

Man
Woman

20 -  29 
30 -  39 
40 -  49 
50 -  59 
60 or over

1.
2 .

1.
2 .
3.
4 .
5 .

Years o f  exp erien ce  
in  ed u cation

Years a t  t h is  sch o o l

M arita l s ta tu s

0 - 3  
4 - 9  
10 -  19 
20 -  29 
30 or over

0 - 3  
4 — 9 
10 -  19 
20 or over

Married
S in g le

1.
2 .
3.
4.
5 .

1.
2 .
3.
4 .

1.
2 .

H ighest Academic 
Degree h e ld Bachelor

Masters
D octorate

1.
2 .
3.
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LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE

Developed by s t a f f  members o f 
The Ohio S ta te  Leadership S tud ies

C opyright, 1957, by The Ohio S ta te  U n iv ersity

Reproduced w ith  perm ission  o f th e  p u b lish er  and author.

DIRECTIONS

On the fo llo w in g  pages i s  a l i s t  o f  item s th a t may be used to  d escr ib e  
th e  behavior o f  your p r in c ip a l .  Each item  d escr ib es  a s p e c i f i c  k ind  o f  
b eh av ior, but does n o t ask you to  judge whether the behavior i s  d e s ir a b le  
or u n d esira b le .

Read each item  c a r e fu l ly .

Think about how freq u en tly  th e  p r in c ip a l engages in  th e  behavior  
d escrib ed  by th e item .

D ecide w hether he alw ays, o f te n , o c c a s io n a lly , seldom , or never  
a c ts  as d escr ib ed  by th e item .

Draw a c i r c l e  around one o f  th e  f iv e  l e t t e r s  fo llo w in g  th e item  
to  show th e  answer you have s e le c t e d .

A Always 
B Often  
C O ccasion a lly  
D Seldom 
E Never

Example;

He does p erso n a l favors fo r  group members. A B C  (D) E

In  t h is  example th e respondent c ir c le d  D to  in d ic a te  
th a t  th e  p r in c ip a l seldom  engages in  the a c t iv i t y  
d escr ib ed .
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A Always 
B Often  
C O cca sio n a lly  
D Seldom  
E Never

1 . He does p erson a l favors fo r  group members. A B C D E

2 . He makes h is  a t t itu d e s  c le a r  to  th e  group. A B C D E

3. He does l i t t l e  th in g s  to  make i t  p le a sa n t to  be 
a member o f  th e  group. A B C D E

4. He t r i e s  out h is  new id ea s  w ith  th e group. A B C D E

5. He a c ts  as th e r e a l  lea d er  o f  th e group. A B C D E

6 . He i s  ea sy  to  understand. A B C D E

7. He r u le s  w ith  an iron  hand. A B C D E

8 . He f in d s  tim e to  l i s t e n  to  group members. A B C D E

9. He c r i t i c i z e s  poor work. A B C D E

10. He g iv e s  advance n o t ic e  o f  changes. A B C D E

1 1 . He speaks in  a manner n ot to  be q u estio n ed . A B C D E

12 . He keeps to  h im se lf . A B C D E

13. He looks out fo r  th e p erson al w e lfa r e  o f  
in d iv id u a l group members. A B C D E

14. He a ss ig n s  group members to  p a r t ic u la r  ta s k s . A B C D E

15. He i s  th e  spokesman o f  th e  group. A B C D E

16. He sch ed u les  th e work to  be done. A B C D E

17. He m aintains d e f in it e  standards o f  perform ance. A B C D E

18. He r e fu se s  to  ex p la in  h is  a c t io n s . A B C D E

19. He keeps th e  group inform ed. A B C D E

20. He a c ts  w ith ou t c o n su lt in g  th e  group. A B C D E
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A Always 
B Often  
C O ccasion a lly  
D Seldom  
E Never

21 . He backs up th e  members in  t h e ir  a c t io n s . A B C D E

2 2 . He em phasizes th e m eeting o f  d e a d lin e s . A B C D E

23. He tr e a t s  a l l  group members as h is  eq u a ls . A B C D E

24. He encourages th e  u se  o f  uniform  procedures. A B C D E

25. He g e ts  what he asks fo r  from h is  su p e r io r s . A B C D E

26. He i s  w i l l in g  to  make changes. A B C D E

27. He
i s

makes su re  th a t h is  part in  th e  o rg a n iz a tio n  
understood by group members. A B C D E

28. He i s  f r ie n d ly  and approachable. A B C D E

29. He asks th a t group members fo llo w  standard  
r u le s  and r e g u la t io n s . A B C D E

30. He f a i l s  to  take n ecessa ry  a c t io n . A B C D E

31. He makes group members f e e l  a t ea se  when t a lk ­
in g  w ith  them. A B C D E

32. He l e t s  group members know what i s  expected  o f  
them. A B C D E

33. He speaks as th e  r e p r e se n ta t iv e  o f  th e group. A B C D E

34. He puts su g g e stio n s  made by th e  group in to
op era tio n . A B O D E

35. He se e s  to  i t  th a t group members are working
up to  c a p a c ity , A B O D E

36. He l e t s  o th er  p eop le  take away h is  lea d ersh ip
in  th e group. A B O D E

37. He g e ts  h is  su p e r io rs  to  a c t fo r  th e w e lfa r e
o f  the group members. A B O D E

38. He g e ts  group approval in  im portant m atters
b efo re  going ahead. A B O D E
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A Always
B Often
C O cca sio n a lly
D Seldom
E Never

39. He s e e s  to  i t  th a t th e  work o f  group members i s
coord in a ted . A B C D E

40. He keeps th e group working to g e th er  as a team. A B O D E
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LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE

Developed by s t a f f  members o f  
The Ohio S ta te  Leadership S tu d ies

C opyright, 1957, by The Ohio S ta te  U n iv e r s ity

Reproduced w ith  perm ission  o f th e  p u b lish e r  and author.

DIRECTIONS

On th e  fo llo w in g  pages i s  a l i s t  o f  item s th a t may be used to  d escrib e  
your lea d er  beh av ior as you th in k  you should  a c t .  P le a se  do not ev a lu a te  
th e item s in  terms o f  good or bad b eh av ior.

Read each item  c a r e fu l ly .

Think about how freq u en tly  a lea d er  should  engage in  the  
b eh avior d escr ib ed  by th e item .

Draw a c i r c l e  around one o f  th e f iv e  l e t t e r s  fo llo w in g  the  
item  to  show th e  answer you have s e le c t e d .

A Always 
B O ften  
C O ccasion a lly  
D Seldom 
E Never

Example;

What th e  Id e a l Leader should  do:

C r it ic iz e  poor work. A B C  (D) E

In t h is  example th e  respondent c ir c le d  D to  in d ic a te  th a t the  
id e a l  le a d e r  sh ou ld  seldom  engage in  th e a c t iv i t y  d escribed .

P le a se  mark your answer c le a r ly .  P lea se  be sure to  respond 
to  a l l  item s.
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A Always 
B Often  
C O ccasion a lly  
D Seldom  
E Never

What th e  I d e a l  le a d e r  sh o u ld  do:

1 . Do p erson a l favors fo r  group members. A B C D E

2 . Make h is  a t t itu d e s  c le a r  to  th e  group. A B C D E

3. Do l i t t l e  th in g s  to  make i t  p lea sa n t to  be a 
member o f  the group. A B C D E

4. Try out h is  new id eas w ith  the group. A B C D E

5. Act as th e r e a l  le a d e r  o f  th e  group. A B C D E

6 . Be easy  to  understand. A B C D E

7. Rule w ith  an iro n  hand. A B C D E

8 . Find tim e to  l i s t e n  to  group members. A B C D E

9. C r it ic iz e  poor work. A B C D E

10 . Give advance n o t ic e  o f changes. A B C D E

1 1 . Speak in  a manner not to  be q u estion ed . A B C D E

12. Keep to  h im s e lf . A B C D E

13. Look out fo r  th e  p erson a l w e lfa r e  o f  in d iv id u a l  
group members. A B C D E

14. A ssign  group members to  p a r t ic u la r  ta s k s . A B C D E

15. Be th e spokesman o f  th e  group. A B C D E

16. Schedule th e work to  be done. A B C D E

17. M aintain d e f in i t e  standards o f  perform ance. A B C D E

18. R efuse to  ex p la in  h is  a c t io n s . A B C D E

19. Keep th e group inform ed. A B C D E

20, Act w ithout c o n su lt in g  th e  group. A B C D E
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A Always 
B Often 
C O ccasion a lly  
D Seldom 
E Never

What th e  I d e a l  le a d e r  sh o u ld  do:

2 1 . Back up th e  members in  th e ir  a c t io n s . A B C D E

2 2 . Emphasize th e m eeting o f  d e a d lin e s . A B C D E

23. Treat a l l  group members as h is  eq u a ls . A B C D E

24. Encourage th e  use o f uniform  procedures. A B C D E

25. Get what he asks fo r  from h is  su p e r io rs . A B C D E

26. Be w i l l in g  to  make changes. A B C D E

27. Make su re th a t h is  p art in  the o rg a n iza tio n  
i s  understood by group members. A B C D E

28. Be fr ie n d ly  and approachable. A B C D E

29. Ask th a t group members fo llo w  standard r u le s  
and r e g u la t io n s . A B C D E

30. F a i l  to  take n ecessa ry  a c t io n . A B C D E

31. Make group members f e e l  a t ease  when ta lk in g  
w ith  them. A B C D E

32. Let group members know what i s  expected  o f  them. A B C D E

33. Speak as the r e p r e se n ta t iv e  o f th e  group. A B C D E

34. Put su g g estio n s  made by th e  group in to  op era tio n . A B C D E

35. See to  i t  th a t group members are working up to  
c a p a c ity . A B C D E

36. Let o th er peop le take away h is  lea d ersh ip  in  th e  
group. A B C D E

37. Get h is  su p er io rs  to  a c t  fo r  the w e lfa re  o f  the  
group members. A B C D E
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A Always 
B Often  
C O cca sio n a lly  
D Seldom  
E Never

What th e  I d e a l  le a d e r  sh o u ld  do;

38. Get group approval in  im portant m atters b e fo re
going ahead. A B O D E

39. See to  i t  th a t th e  work o f  group members i s
co ord in a ted . A B O D E

40. Keep th e  group working to g e th er  as a team. A B O D E
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LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE

Developed by s t a f f  members o f  
The Ohio S ta te  L eadership S tu d ies

C opyright, 1957, by The Ohio S ta te  U n iv ers ity

Reproduced w ith  perm ission  o f th e p u b lish e r  and author.

DIRECTIONS

On the fo llo w in g  pages i s  a l i s t  o f  item s th a t  may be used to  d escr ib e  
th e way you th in k  your tea ch ers  expect you to  a c t .  P lea se  do not ev a lu a te  
the item s in  terms o f  good or bad b eh av ior .

Read each item  c a r e fu l ly .

Think about how freq u en tly  your tea ch ers  ex p ect you to  engage 
in  th e  b eh avior d escr ib ed  by the item .

Draw a c i r c l e  around one o f  th e f iv e  l e t t e r s  fo llo w in g  th e  
item  to  show th e  answer you have s e le c t e d .

A Always 
B Often  
C O cca sio n a lly  
D Seldom  
E Never

Example:

What th e  Id e a l Leader should  do:

C r it ic iz e  poor work. A B (C) D E

In t h is  example th e respondent c ir c le d  C to  in d ic a te  th a t th e  
id e a l  le a d e r  should  o c c a s io n a lly  engage in  th e  a c t iv i t y  d escr ib ed .

P lea se  mark your answer c le a r ly .  P le a se  be su re to  respond to  
a l l  item s.
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A Always 
B Often  
C O ccasion a lly  
D Seldom 
E Never

What th e  I d e a l  le a d e r  sh o u ld  do:

1 . Do p erso n a l favors fo r  group members. A B C D E

2 . Make h is  a t t i tu d e s  c le a r  to  th e  group. A B C D E

3. Do l i t t l e  th in g s  to  make i t  p lea sa n t to  be a 
member o f  th e  group. A B C D E

4. Try out h is  new id ea s  w ith  th e  group. A B C D E

5. Act as th e  r e a l  lea d er  o f  th e  group. A B C D E

6 . Be ea sy  to  understand. A B C D E

7. Rule w ith  an iro n  hand. A B C D E

8 . Find tim e to  l i s t e n  to  group members. A B C D E

9. C r it ic iz e  poor work. A B C D E

10. Give advance n o t ic e  o f changes. A B C D E

1 1 . Speak in  a manner not to  be q u estion ed . A B C D E

1 2 . Keep to  h im s e lf . A B C D E

13. Look out fo r  th e  p erso n a l w e lfa r e  o f  in d iv id u a l  
group members. A B C D E

14. A ssign  group members to  p a r t ic u la r  ta s k s . A B C D E

15. Be th e  spokesman o f the group. A B C D E

16. Schedule th e  work to  be done. A B C D E

17. M aintain d e f in i t e  standards o f  perform ance. A B C D E

18. R efuse to  e x p la in  h is  a c t io n s . A B C D E

19. Keep th e  group inform ed. A B C D E

20 . Act w ith ou t c o n su lt in g  th e  group. A B C D E
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A Always 
B Often  
C O ccasion a lly  
D Seldom 
E Never

What th e  I d e a l  le a d e r  sh o u ld  do;

21. Back up th e  members in  th e ir  a c t io n s . A B C D E

22. Emphasize th e  m eeting o f  d ea d lin es . A B C D E

23. Treat a l l  group members as h is  eq u a ls . A B C D E

24. Encourage th e  use o f  uniform procedures. A B C D E

25. Get what he asks fo r  from h is  su p e r io r s . A B C D E

26. Be w i l l in g  to  make changes. A B C D E

27. Make su re th a t h is  part in  th e o rg a n iza tio n  
i s  understood by group members. A B C D E

28. Be fr ie n d ly  and approachable. A B C D E

29. Ask th a t group members fo llo w  standard ru le s  
and r e g u la t io n s . A B C D E

30. F a il  to  take n ecessa ry  a c t io n . A B C D E

31. Make group members f e e l  a t ea se  when ta lk in g  
w ith them. A B C D E

32. Let group members know what i s  exp ected  o f  them. A B C D E

33. Speak as th e r e p r e se n ta tiv e  o f  th e  group. A B C D E

34. Put su g g estio n s  made by th e  group in to  o p era tio n . A B C D E

35. See to  i t  th a t group members are working up to  
ca p a c ity . A B C D E

36. Let o th er  p eop le  take away h is  lea d ersh ip  in  the  
group. A B C D E

37. Get h is  su p er io rs  to  a c t  fo r  th e w e lfa re  o f  th e  
group members. A B C D E
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A Always 
B Often  
C O cca sio n a lly  
D Seldom  
E Never

What th e  Id e a l le a d e r  should  do:

38. Get group approval in  im portant m atters b efo re
going ahead. A B O D E

39. See to  i t  th a t th e work o f  group members i s
coord inated . A B O D E

40. Keep the group working to g e th er  as a team. A B O D E



APPENDIX C

LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE RAW SCORES
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OBSERVED BEHAVIOR RAW SCORES

CONSIDERATION DIMENSION

Sm all Schools Medium-Size S chools Large Schools

31 49 41

55 51 51

59 45 50

39 30 37

48 53 50

38 52 51

43 51 45

53 48 49

49 53 39

42 48 43
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OBSERVED BEHAVIOR RAW SCORES

INITIATING STRUCTURE DIMENSION

Small Schools Medium-Size Schools Large Schools

51 36 41

39 38 43

43 43 46

44 46 43

33 45 48

45 47 34

35 45 50

46 42 42

46 38 45

43 40 39
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ELEMENTARY PRINCIPALS’ PERSONAL EXPECTATIONS RAW SCORES

CONSIDERATION DIMENSION

Sm all Schools Medium-Size Schools Large Schools

43 54 47

51 54 52

56 49 49

51 49 44

47 55 45

43 52 44

51 53 49

46 48 51

44 51 52

44 48 54
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ELEMENTARY PRINCIPALS’ PERSONAL EXPECTATIONS RAW SCORES

INITIATING STRUCTURE DIMENSION

Sm all Schools Medium-Size Schools Large Schools

46 41 43

29 46 38

37 46 46

46 47 43

43 39 47

38 40 39

52 50 48

40 39 50

43 47 43

43 48 41
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ELEMENTARY PRINCIPALS' PERCEPTION OF 
FACULTY EXPECTATK .(fS RAW SCORE

CONSIDERATION DIMENSION

Small Schools Medium-Size Schools Large Schools

42 45 47

49 43 50

53 52 59

49 53 50

50 53 40

38 47 36

46 43 50

45 47 52

42 60 47

46 47 56
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ELEMENTARY PRINCIPALS' PERCEPTION OF 
FACULTY EXPECTATIONS RAW SCORE

INITIATING STRUCTURE DIMENSION

Sm all Schools Medium-Size Schools Large Schools

36 41 43

39 44 36

49 47 16

40 43 36

40 39 47

31 45 33

49 48 46

37 45 50

37 48 47

41 50 48



APPENDIX D

CALCULATIONS NECESSARY FOR ANALYSIS OF VARIANCE TEST



86

SMALL SCHOOLS 

CONSIDERATION

OB PE PEE

£ x  = 457 £ x  = 476 £ X  = 456

X = 45 .7 X = 47 .6 X = 45 .6

£ x2 = 21,559 £ x2 = 22 ,834 £ x 2  = 20 ,988

(£X)2 = 208,849 (€X)2 = 226,576 C£X)2 = 207,936

= 674 .1 = 176 .4 ^ x^  = 1 94 .4

INITIATING STRUCTURE

OB PE PEE

£! X = 414 C x  = 417 £Lx = 386

X = 41 .4 X = 41 .7 X = 38 .6

= 17,326 £.X^ = 17,737 IX ^  = 15,094

(EX)^ = 171,396 CeX)^ = 173,889 (€X)^ = 148,996

^x^ = 186.4 £ .x^  = 348.1 = 1 9 4 .4
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MEDIUM-SIZE SCHOOLS

CONSIDERATION

OB PE PFE

£ x = 480 EX = 513 ^ X  = 490

X = 48 .0 X = 5 1 .3 X = 49 .0

= 23 ,458 = 26 ,381 = 24,272

= 230,400 (Z:x)^ = 263,169 (CX)^ = 240,100

= 41 8 .0 = 64 .1 ^  = 262.0

INITIATING STRUCTURE

OB PE PFE

= 410 ^ x = 443 C x  = 450

X = 4 1 .0 X = 44 .3 X = 45 .0

è x 2 = 17 ,032 Cx^ = 19,777 £ x2 = 20 ,354

= 168,100 (CX)2 = 196,249 d X )2  = 202,500

<3:2 = 222.0 = 152 .1 = 104.0
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LARGE SCHOOLS

OB

CONSIDERATION

PE PFE

£ x  = 456 £ X  = 487 ^  X = 488

X = 4 5 .6 X = 4 8 .7 X = 4 8 .8

£X ^ = 21 ,048 £ x ^  = 23 ,833 S X ^  = 24 ,230

= 207,936 (€X)^ = 237,169 (iX)^ = 238,144

= 2 5 4 .4 = 1 1 6 .1 = 415.6

INITIATING STRUCTURE

OB PE PFE

X

£ x2

= 431 

= 4 3 .1  

= 18 ,765  

= 185,761  

= 188 .9

X

^x2

(€x )2

^ 2

= 438 

= 4 3 .8  

= 19 ,322  

= 191,844  

= 137 .6

Z x

X

£ x 2

(£x)2

402

4 0 .2

17 ,124

161 ,604

963.6



APPENDIX E

BIOGRAPHICAL DATA FOR TEACHERS AND PRINCIPALS



BIOGRAPHICAL DATA FOR TEACHERS AND PRINCIPALS

SMALL SCHOOLS MEDIUM-SIZE SCHOOLS LARGE SCHOOLS

Teachers P r in c ip a ls Teachers P r in c ip a ls Teachers P r in c ip a ls

Sex Man 5 7 5 7 4 5
Woman 42 3 40 3 41 5

Age 20-29 14 1 10 22
30-39 11 1 9 3 6 1
40-49 7 3 6 1 7 1
50-59 12 4 14 4 6 4
60+ 3 6 2 4 1

Years in 0 - 3 11 9 26
Education 4 - 9 14 2 8 3 9

10-19 14 2 9 3 4
20-29 3 2 12 3 3 2
30+ 5 4 6 4 4 4

Years at 0 - 3 32 7 20 6 32 6
This 4 — 9 12 2 10 4 8 1
School 10-19 3 1 11 4 3

20+ 4 1

M arita l Married 41 9 37 7 35 6
S tatus S in g le 6 2 8 3 10 4

Degree B achelors 30 24 31
M asters 16 10 21 10 14 10

VOo

Doctors


