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CHAPTER I 

MANAGEMENT, A NEED IN HOMEMAKING ACTIVITIES 

An exposition of selected literature in homemaking education and of 

home management particularly with emphasis in time management points out 

' a definite need to improve the management aspects of clot~ing classes. 

Believing that education is a process which enables one to build a 

satisfying life and to face the tasks therein; it follows that the 

process of learning should be of such nature as best meets individual 

needs. The educational program should include all the various aspects 

of life and the tasks that most likely will be undertaken by the students 

being taught. It is generally accepted that the educational process is 

social in nature and that it influences the environment to the extent 

that one becomes competent in living in a changing world. Thus it is 

evident that methods, procedures, and goals should be developed which 

will enable today Os youth to a.chieve those competencies most useful in 

e~!!:l_~~~ him to face the tasks Qf life. Not only those tasks with which 

he is faced today; but those which he shall encounter as an adult and a 

citizen of tomorrow. 

The tasks of life facing today's students are many, varied, and 

complex. New technologies and living requirements make greater demands 

than previously experienced. These demands make it desirable that the 

role of education be revitalized. It thus follows that Home .Economics 

Education needs to reeviluate and revitalize its role·in preparing 

youth for family living. The changing roles of family members have 

1 
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--- continuously inereased the amount of leSirning to be done in schools be-

cause students remain in school for longer periods and more mothers are 

employed outside the home. It has become increasingly desirable that 

the members of the family and of society become aware of the changes 

taking place and that they are prepared to meet these changes satis-

factorily. A society that valu.es its future considers nothing. of greater 

importance than the education of the young because it is through the edu-

·cation of the young that such a society improves itself. The majority of 

the educators think it desirable that thought and consideration be given 

existing conditions as well as possible conditions to be encountered by 

the youth being educated. As Spafford says 

The education of the young is of heightened importance in a 
period when the boundaries of knowledge are expanding, when 
traditional values are shaken, when hostile forces threaten, 
and when tensions strain the social fabric.I 

.. ! 

This fact is certainly applic&:ble Ito life and education today. The 

compilation and publication of New Directions 2 emphasizes the need for 

all educators to reexamine and reevaluate the goals, purposes, and 

methods in the education of today's youth. Today's educational program 

should be so geared as to help students1::f.,.ced:he t$skf ,of life ~eal-

istically. This can best be accomplished by providing experiences and 

training for the development of lasting values; values that, despite 

changes, create a feeling of stability and serve as a sense of direction. 

One respomJibility of education, then, is to help students understand 

11vol Spafford, Fundamentals in Teaching H9me.Economics (N~{J·York, 
194-2), p. 7. 

2 Committee on Philosophy and Objectives of ~ome Economics of the 
American Home Economics Association, !!2!!!!, Economics: !!.!!, Directions 
(Washington, 1959). 
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the values of their society. Once they understand these values, they 

need help in applying them in their everyday experiences. This can be 

done in part by providing experiences in life-like situations and in 

solving problems that are persistent enough to prepare students to work 

toward becoming contributing members of a democratic society. 

The fact that students live in an environment that is constantly 

changing indicates that they need to develop qualities of adaptability. 

Education for adaptability means that students develop the ability to ad-

just as conditions warrant, that they recognize personal limitations and 

adjust to them.3 As Pounds and Bryner express it 

Students must be helped not only to recognizl and operate 
within limitations, but to grow within them. 

Students and teachers alike are faced with many l~m~tations_~ _ In the 

course of a teaching unit are the limitations of the length o~ the_ ,class 
. -. -- . - -·- - - . - -~--~---····- - .-- -·· . -- .. 

period, the time alloted for the unit~ the requirements for acceptable 

standards, and the capabilities of the students involved. Many other 

limitations could be listed but these point up the necessity of recog-

nizing that limitations are!~portant in the planning of a successful edu-

cational program. Similar limitations should also be considered by 

students in planning for effective and efficient study or work plans. 

A student needs help in developing a frame of mind that will enable 

him to see that limitations exist in all life activities and that these 

limitations must be considered in the overall plan for his personal 

growth. He needs to be able to see that new conditi,~ns are accompanied 

by new limitations and require new remedies, and that periodic revisions 

3 Ralph L. Pounds and James .. R. Bryner, The School in American Society 
(New York, 1959), p. 483. 

4 Ibid., p. 493. 
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of plans are not only desirable but necessary. 

Since it is impossible to foresee all the many limitations and diffi-

culties that will be encountered by students, it is important to help 

them develop qualities of adaptability. These include such things as 

being able to predict change, transfer learning, and adjust to situations 

as the need occurs. 

Changes create new conditions and new conditions lend impetus to the 

necessity of choice and decision making. In effect, the rapidity of 

change in the American way of life has caused educators to become con-

cerned about what should be taught in an effort to help students to be 

prepared to live life most effectively. Supportive to this concern is 

the stat,ement 

Far reaching social and economic changes make it clear that 
the program for the practicing homemakers of the 'old family' 
is not adequate for the homemaker of today.5 

Literature indicates that while the role of today's homemaker has changed, 

the new role in which complicated household appliances and increased 

social demands are evident, requires skills and competencies. Thus~ the 

role of the homemaker of today is one of complexity and requires compe-

tent management for success and satisfaction. Today's students of home-

making are the homemakers of the future. How then are they to be helped 

to master the problems of management with the limitations and complications 

involved? Management is generally accepted as a part of all activities 

into which one enters, whether planned consciously or taken for granted. 

According to Kauffman 

5 
Audry M. Johnson, 11Need We Recenter Home Economics Teaching?" 

Journal of Home Economics, (January, 1962), p. 45. 
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I 

Management is the ability to look ahead and to think out \ 
plans that will give best results for the energy, time, , 
and· money used.6 ! 

If this theory is accepted, then students need help in learning to 

manage. Many educators have suggested that management can be t.aught as 

a part of all phases of education. They also seem to believe that 

management is being taught in all phases of homemaking, but that insuf-

ficient emphasis is place4 upon this phase of learning. Students need 

to know more of the whys. A better understanding of the whys, it is be-

lieved, helps students to become conscious of their actions and reactions 

and will thus help them to think through their choices and decisions. 

The acceptance of such a philosophy strongly indicates the need to pro-

vide experiences that require the use of managerial processes. The ex-

periences then, must of necessity, be planned with the student. Coopera

tive planning allows the student the opportunity to be awa~eof the details 

of the plan, possible alternatives involved, and some of the consequ~nces 

that can evolve from his choices, thus increasing his interest in his 

achievements. He needs new experiences; experiences that·allow for 

changes that can be expected in life-like situations. Such experiences 

lend emphasis in helping students to predict change. Both students and 

teacher need to realize that education is not merely the addition of 

knowledge but has the goal of helping students prepare themselves to meet 

the tasks of life. The changes encountered in the American way of life, 

and in the educational system affect the standards, values, and goals 

people aold. According to Lee 

6 Treva E. Kauffman, Teaching Problems ,!!l 12!!!, Economics (Philadelphia, 
1930), p. 122. 



'.We need Ii~ help students to bec;:ome aware of the value content 
1-pf their... ev·eryday life, to rect>gnize the values channelled 
through the simple operations they perform and to be aware of 
these values as the base of' their choices and de~isions~7 

6 

Personal values influ~nce individu~f decisions and choic:es. Thus. in the 

overall pattern of decision making, students should be helped to recog-

nize their values, to be able to understand value content and importance 

as well as this. relationship to behavior. 

~nagement is intended to help one recognize the importance of de-

·•· ' 8 veloping capacities for encountering experiences. Students need en-

couragement to become individuals with a degree of independency and self-

sufficiency. Development of these qualities in.dicates;:the, need·:of· a set 

of values to serve as a framework from which to build. The fact that 

students are melJl,bers of i!lociety, and that society is constantly under-

going ehaqes, indicates a definite need (or them to be.helped to develop 

a set of values. Not only do they need to develop a set of values, but 

they need to have a working and applicable understanding of these values. 

Values influence decision making, and decision making is the·ffamiwork 

.of good management. As Bratten and Bratton say, i•Decis ion making is the 

framework of good management."9 Students need te be helped to recognize 

and appreciate the importance of decision makint. Further, they should 

10 
be helped to understand that intelligent action has a purpose and a plan. 

7Dorothy Lee, "The Individual tn a Changing Society~" 
!!2!!! Economics (February, 1960), p. 79. 

81bid., pp. 81-82. 

9c. A. B~atton and Esther c. Bratton, "Decision Making in Home 
Management," Proceedings of Conference on Values and Dec.ision Making in 
lcime Management (July 4-6, 1955), Unprint~d mimeographed material. 

. I : 

10guzabeth W~ Crandall, "Rom• Mana&*ent and ,Theory of Changing/' 
Journal of l!2!!!, Ec.':on0mics (May, 1959), PP•; 344-346~. 

.~: 
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Helping them to recognize the necessity of planning assists them in recog-

nizing the relation of planning to management. As they plan, decisions 

are made. Planning leads students to think of the whys with which they 

must deal in a particular situation. Thus they are able to get an over-

all picture of the total experience. Getting a pictui::~ 9f the total ex-

perience is certainly important when helping stµdents to understand time, 

its value, and its use. 

The changes in the way of life to automation and specialization 

place added stress on how time is used. Making and carrying out iritelli-

gent decisions in the use of time is a definite advantage to the student 

today. The importance of the use of time is not questioned, but the 
----~----~--"--· ·- -- . .- . . -- -

problem is, are students at the secondary school level aware of the im-

portance of time? Are they being trained through their experiences to 

make the most of their time? The number of articles and books written 

with regard to helping students make:wise use of their time indicates 

that the writers think the students are not fully aware of time im-

portance and that they do not realize how they can improve the use of 

time to advantage. According to Nickell and Dorsey 

Time forms the framework in which various activities and 
work take place.11 

Accepting this theory emphasizes the importance of helping students im-

prove their use of time. Moore further stresses the importance of time 

and its use when she points out that 

Time is a constant in the life of man. Its use by humans 
is a major variable.12 

11Paulena Nickell and Jean M. Dorsey, Management in Family Living 
(New York, 1959), p. 100. 

12Bernice Milburn Moore, "Time, Tension, and Mental Health.''• 
Journal of Home Economics (December, 1957), p. 579. 
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Attacking the time problem, or rather its use as a major variable is the 

purpose of this study. How can students be helped to improve their use 

of time? 

Students must understand that everyone has demands upon his time 

and that an qnderstanding of these demands is helpful in planning how 

time is to be used. Time management involves the making of a plan.and 

13 then carrying out that plan. Detailed plans are_useful time saving 

tools especially in areas of work in which youth are learning the 

processes of management. 

13 
Nickell and Dorsey, p. 114. 



CHAPTER II 

MANAGEMENT, AN IMPORTANT ELEMENT IN CLOTHING CIASSES 

A look at the clothing area in which personal experiences and obser= 

vations indicated a definite need for time-use improvement, coupled with 

the review of recent literature in clothing, leads to the assumption 

that much work is needed in time management in clothing units at the 

secondary school level. In this chosen phase is found an area of home-

making in which one can help students become aware of many of the compe-

tencies toward which they should work. A u~.!~ ___ !1:1.c:Jg;l!Jng . .cQn.st:.rJ.lction 

with emphasis in time management should provide opportunities for students 

to: 

a. IQake decisions in the selection of patterns, fabrics, con
struction methods, and ways of expressing individuality 

b. make a plan of work and follow that plan 

c. develop a degree of self-sufficiency and independency 

d. share and work cooperatively with others 

e. evaluate personal progress 

f. establish standards based on values, and 

g. practice being a purchaser and user of consumer goods. 

The foregoing list is not intended. to be conclusive, but rather to point 

out some of the competencies that can be developed in the course of a 

unit of work, competencies t;hathave been stressed in "New Directions" as 

being essential in successfulhomemaking teaching for today's family 

living. These. and other competencies have been stressed in follow-up 

articles to ''New Directions" and the need for improvement expressed. in 

9 
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both the areas of home management and clothing construction. 

The significance of the time element indicates a definite need for 

organizing, very carefully, the learning experiences in the clothing 

laboratory. Much concern has been expressed by educators concerning the 

problems in clothing classes. Many limitations, interruptions, and 

frustrations have developed in ~he clothing laboratory that have made 

for situations that are anything but successful and satisfying. These 

situations need analysis in the light of their true perspectives so that 

a solution can be obtained. Miles points out the situation accurately 

when she says 

It is a simple mathematical fact that one teacher, with 25 
or 30 students in a 55 minute clothing class, cannot give 
individual attention to every fitting problem, to machine 
repairs, upkeep of supplies, supervision of construction, 
and pressing techniques.14 

Yet, all of these activities are a part of the clothing laboratory. The 

fact that in recent years homemaking education has come under some 

pressure as to its essentialness in the educational program, makes it 

even more imperative that those in this area strive for more effective-

ness in the total program. The lack of planning on the part of both 

teacher and students probably accounts for the unorganized status that 

sometimes exists in clothing laboratories. The lack of organization and 

the problems that result from it have become a most disturbing factor in 

the program planning of many homemakeing teachers at the secondary level. 

What can be done to avoid this situation, to help both teacher and 

students obtain success and satisfaction as a result of the activities 

and experiences taking place? How can this phase of homemaking be 

organized to help students manage their time and work more efficiently$ 

14 Jane Miles, "Organize Your Clothing Lab/' Forecast .fs!!. Home , 
Economists (February, 1961), p. 45. 
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and in such a way that the experiences there can be transferred to other 

areas and activities in living? 

For the purpose of improving time management in the clothing labora 

tory, plans for the entire unit should be made with thoughtful precision . 

Such planning should leave nothing to the imagination. All possible 

interruptions and stop-gaps should be considered, for during the class 

period very little time is available for weighing possible a lternatives . 

As pointed out earlier, many activities claim attention during the c lass 

period and must be handled. This points strongly to the need for t eachers 

to do careful planning prior to the onset of the unit. Prior pl anning 

allows for the provision of a variety of learning experiences such a s 

the arrangements for tours, demonstrations, periods of evaluation , and 

consultation. Such planning also enables the teacher to present defi

nite facts, to cite the problems involved and to propose alternative 

courses of action to the students in their cooperative planning for the 

unit. Both teacher and students want to achieve success and sa t isfac tion 

from the unit. To obtain this success is the ultimate goal of t he unit. 

Success for one student may differ from success for another , bu t despite 

the form of success toward which each works, certain aspects of pl anning 

are necessary. 

The individual planning of the teacher prior to t he introduc tion of 

the unit to the students, plus the cooperative planning o f the group , 

has a definite effect on the outcome of the total project . Studen t s 

want to feel that they have produced a garment of which they can be 

proud, one that will enhance the wardrobe and in turn one's pers ona l 

appearance. This wish is also true for the teacher, but she wan ts to 

attain more than just a successfully made garment for her students. She 

wants to feel that her students have developed definite competenc i es and 
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qualities that can be used in other experiences. Success? Yes, but as 

Ryan says 

••• success takes the type of planning that has as its goal a 
new product, followed by careful execution of a plan, so that 
the article lives up to expectations.15 

The teacher seeks a success that takes on depth, that goes beyond just 

the mastery of skills. 

The average student entering Homemaking II, enters with enthusiasm 

and a heightened interest. She is usually eager to learn to sew because 

this, she feels, will increase her wardrobe. And most students at this 

point of their development are definitely interested in personal ap-

pearance and the size of their wardrobes. Therefore, to help maintain 

this enthusiasm by helping them to develop those competencies that wi11 

lead to success is a great responsibility. This enthusiasm and interest 

create a conducive environment for learning. Thus the teacher should plan 

to keep this condition alive. This is an ideal time to help students 

recognize some of the limitations involved, and yet help them to under-

stand how they can work, grow, and succeed within these limitations. 

Gross and Crandall support this need in this expression: 

The acceptance of the limitations of time usually results in 
conscious decisions as to what activities shall be included 
in the time plan.16 

Helping students to accept the fact that limitations are encountered in 

all activities and phases of living is a step forward in helping them 

recognize the need for management. For it is in helping students recog-

nize and accept limitations that one succeeds in helping them to become 

15 Mildred Graves Ryan, "Picking A First Project," Forecast For Home 
Economists (September, 1961), p. 67. 

16 
Irma Gross and Elizabeth Crandall, Management for Modern Families 

(New York, 1954), p. 221. 



individuals within their own rights, and to develop those qualities of 

adaptability so necessary in a life of change. 
,..--

13 

Coupled with the belief that the purpose of the homemaking program 

is to help students develop understandings and competencies which will en-

able them to live successfully today and in the future is the belief that 

this can be accomplished by providing worthwhile experiences in which 

students participate. 

The laboratory method of instruction~ which has been chosen for this 

study, offers opportunities for numerous experiences for the development 

of some of the understandings and competencies needed by students. For 

it is during the laboratory period that students may acquire knowledge by 

experimentation, observation, and manipulation. 17 Each of these phases 

require management. Especially essential is the management of time in 

the laboratory. Definite detailed planning provides the setting for sue -

cessful accomplishments. Thus the first step in setting up the laboratory 

unit is the planning. Detailed -planning leads to the development of goa l s , 

setting up standards of work, clarifying methods and procedures, and 

planning for the management of time.18 Such planning provides under -

standings for the students. These understandings pinpoint the compe -

tencies toward which students are to work, and help them to see the long 

range plan of the total unit. 

Among the understandings to be emphasized with students in this s tudy 

are the meaning of manag~ment; the relationship of management to acquir i ng 

what one wants; management problems involved in the use of time; the va lue 

17 
Maude Williamson and Mary Stewart Lyle, Homemaking Education in t he 

High School (New York, 1941), p. 190. 

18 
Ibid., pp. 191-193. 
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of using good t-0ols to saving time; and the importance of learning and 

applying basic art principles in clothing construction. It is believed 

that the total of these understandings which lead to the development of 

competencies can be reached through efficient organization of the clothing 

laboratory proceedings. 

A review of selected literature in the evaluation of clothing 

programs point up three definite trends - streamlining the sewing process, 

encouraging the proper use of equipment, and developing individual 

standards. Such trends as these are intended to add depth to the home 

making program in an effort to help students attain the desired under 

standings and competencies. And depth is a factor toward which homemaking 

education needs to work. Today's students are in a period where the 

choices and decisions that they make are significant. It is important 

that they gain as deep an understanding of their problems as possible 

and then get a clear picture of what they want to do and how they are to 

do it. Further, such trends stress the need for homemaking education to 

continue to broaden its influences, influences that help students face 

the tasks of life. 



CHAPTER III 

PIANS FOR STUDYING STUDENT MANAGEMENT 

IN CLOTHING CLASSES 

The varied and many changes which our way of life undergoes make it 

increasingly desirable for all members of the family and of society to 

become aware of the changes taking place and to be prepared to meet them 

effectively. These changes place many demands upon the individual, the 

society, and the schools of the nation. Meeting these changes as well as 

improving the quality of home life has thus become a major goal of the 

homemaking program. 

In order for the teacher of homemaking to develop an effective 

program of homemaking education, it is necessary that she develop a 

functional philosophy of education and that she is aware of the contri

bution of homemaking to the total educational program. For without a 

clearly thought-out set of educational beliefs and purposes , she cannot 

hope to teach in an effective manner. Uncertainty, where beliefs and 

purposes are concerned, can cause waste of time, confusion, and the 

development of poor working habits among students. In keeping with the 

demands that result from change, the teacher should reevaluate her phi

losophy often, because a good educational philosophy is not static. 

It must change as people grow and develop, and as the environment changes. 

Reevaluation of the philosophy permits the teacher to provide experiences 

which are challenging and functional for her students. 

Supportive data for the need of a functional philosophy and continued 

15 
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curriculum improvement has been evidenced by the abundance of curriculum 

guides and wo_rkshops in the various. states of the nation in recent years. 

A majority of these studies called attention to the many changes taking 

place in the environment, in home and family living, and in teaching pro-

cedures. They also cite the relationship between the environ~ent and. 

the purposes and practices of the educational program. These studies 

urge teachers to think through their purposes. 

If the homemaking teacher believes that the homemaking program should 

aid stud~nts to develop understandings, skills, and abilities that will 

help them to live successfully and effectively today and, in the future, 

then she must provide learning experiences which not only help in the 

solution of today's problems but also guide the StJdent in developing 

la~ting values in several phases of homemaking. This is true in all 

phases of homema~ing; however, the details of this report are restricted 

to one phase of homemaking with a dual na.ture, that of 'time management' 

in the clothing laboratory. 

Many factors entered into the choice of this particular phase of 

homemaking. Observations of .students' proce.dures and outcomes point to 

a real need for improving the use of time in clothing classes. These ob-

servations show students wasting time waiting for equipment, relying upon 

step by step ~irections of the teacher, and visiting with each other. 

The finished garments show evidences of lack of understanding and failure 

to think through the processes explained. Stri~ger cites the need for im-

proved teaching in the following statement: 
' 

Classes are growing larger in many schools. Even in small ones 
it is not very likely that we can give sufficient individual in
struction. If we are to do quality teaching, we must learn to 
do a good job of helping large groups and then follow this 
teaching with necessary individual .attention.19 

19vergie Lee S tri!lger, !'Making Minutes Count in Clothing Classes", 
Forecast for Home Economists (February, ~962), p. 30. 



Further, a clothing unit was selected because to teenagers clothing is 

the most important thing in the world. 2° Considering student interest 

17 

as a strong motivating factor in the learning process, it was felt that 

good management could be more readily taught when the student's interest 

was high. 

Time management is important in the fifty-five minute class period 

because unless every minute is used wisely, the clothing unit is likely 

to extend over a prolonged period of time, causing students to become 

disinterested. It is only through detailed planning that the goals of 

the clothing unit can be obtained in a reasonable amount of time. There 

are housekeeping problems involved in the clothing activities which must 

be considered and planned with the students. Therefore, careful considera-

tion of the job to be done and careful planning for the use of equipment 

as well as careful attention to the explanations of new processes and new 

techniques are all important factors in the planning for management in 

the clothing laboratory. 

According to Fitzsimmons and White21 increase in ability to sew is 

hard to measure; but even more difficult to measure is increase in ab ility 

to manage. Some evidences of improved management of time might be obtained 

through a study of student's work plans, records of work, check sheets 

showing uses made of equipment, and day by day observation of student's 

classwork. 

Another reason for the choice of this area was the many opportunities 

which clothing construction offers for decision making. Observations 

20Arch W. Troelstrup, Consumer Problems (New York: 1952), pp. 191-
192. 

21cleo Fitzsimmons and Nell White, Management for You (Chicago : 
1952), pp. 216-218. 
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~0:die•tz,e that many Jtudents have dif·ficul ties in making de~isioo.s. This 

inab!Ltty to hlake decisions causes ~tudents to pr64eed with un¢artainty 

and in an unplanned manner. In a clothing unit students have many oppor-

tunities to make decisions and this is felt to be a wise and beneficial 

process. Edwards and Parker support the importance of decision making 

when they say 

We believe that the .1 key process, so far as education in all 
levels is concerned, is learning to make decisions. In edu
cation for a democracy, students need to share in making de
cisions that will affect their present welfare in order that 
when they become adults, the practices they have had will in~ 
crease their wisdom as a self governing .people.22 

Loban supports Edwards and Parker when he continues with 

E.ducation is making decisions. The key to effectiveness in 
education at all levels lies in teaching students to make 
decisions.23 

Students are provided opportunities for making decisions as to pattern, 

fabric, color, construction, and finishes •. .such areas require that de-

cisio.ns are made throughout the entire period of the unit. 

It is often neces-sary to rotate the use of equipment in the clothing 

laboratory if students are to work in an efficient manner. This rotation 

requires a decision on the part of the student if he is to carry through 

with the ideas -of democracy in the classroom. The clothing unit usually 

presents a problem at the onset as to who will press and cut first. Then, 

too, there arises the problem of what to do while waiting for the sewing 

machine. Thirdly, there is the distribution of processes to be followed. 

22T. Bentley Edwards and J. Cecil Parker, "Education of Making De
cisions," California Journal of Secondary Education (Chicago: 1956), p. 
403. 

23wal ter Loban, "Educating You th for Making Choices : A Needed 
Emphasis in Secondary 'Schools," California Journal of Secondary Education 
(April 1958), p. 230. 
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That is, what processes must be followed in a continuous sequence and what 

processes can be done at any time during the construction of the garment. 

The rapidity with which environmental changes are taking place and 

the tremendous increase in the depth and scope of knowledge have caused 

time to become a factor in every teaching situation. Because of these 

changes, methods which provide short cuts to learning are being sought. 

To find effective short cuts often means planning new techniques or 

adapting present ones to meet the needs of the particular group of 

students. The homemaking teacher should consider a variety of techniques 

and should be creative in the choice of those she uses. Those chosen for 

use should spark the interest of the students. 

The writer proposes the following study to help substantiate the be

lief that detailed planning, an awareness of the relationship of good 

management to acquiring what one wants, and improved techniques and 

methods facilitate improved management of time in the clothing l aboratory . 

Statement of the Problem 

The purposes of the study are: 

1. To help students recognize their problems in time management i n 

clothing construction. 

2. To help students recognize ways of solving their problems in time 

management in clothing construction. 

3. To help students measure their progress in the use of improved 

time management procedures and practices. 

4. To set up a standard for time management in clothing construction 

as a result of tested procedure. 
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Hypothesis 

That improved use of time in clothing construction can be achieved 

through the use of improved managerial procedures and construction skills. 

Minor Hypotheses 

1. If students are aware of their problems in time management, 

they will work to solve them. 

2. An understanding of the importance of time encourages better 

attitudes in time use. 

3. Improvement in time use can be observed in: 

a. students' working habits 

b. overall outcome of products 

c. development of skills 

d. ability to make and then follow a plan of work. 

Scope of the Study 

The study was limited to a selected group of high school homemaking 

students enrolled in Homemaking II at L'Ouverture High School for two ten 

week clothing construction units during the period of 1960-1962 in 

McAlester, Oklahoma. The student groups for the two periods were differ 

ent, thus revisions were made in the plans used in view of needs, inter

ests, and abilities. 

The data to prove the hypotheses was obtained through the use of 

check sheets, time analysis cards, and a detailed work plan card. The 

check sheet and progress cards were developed from the observed needs of 

the students involved and are support~d by the divisions of activities as 
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given by Fitzsimmons and White.24 These divisions include planning the 

work, managing the equipment, and ma~aging the suppl~es. These instru

ments were administered throughout the course of the unit in an effort 

to help students become aware of the factors involved in good management. 

The writer assumed that students who are helped to recognize their 

problems in time management will work toward solving them. 

24Fitzsimmons and .White, p. 217, 



CHAPTER IV 

IMPROVING STIJDENT USE OF TIME 

The problem "Improving Time Management in Clothing Classes at the 

Secondary Level", was undertaken with the idea of a cooperative venture 

on the part of both students and teacher. Experiences al'id observations 

of the past few y~ars made the writer aware of the need for improvement 

in this area of homemaking activities. 

The choice of sophomores in the experiment resulted from careful 

analysis and observation of students in homemaking, their problems, needs 

and wants. Sophomores are just entering senior high school and are faced 

with more responsibilities than previously in their lives. The need for 

approval is great at this age and success is very important to them. It 

is believed that a successful outcome in their experiences builds self 

confidence and gains group approval for the students. As teens are very 

25 clothing conscious and it is about this time that they are given more 

freedom in the choice of their personal clothing, it is believed tha t this 

is a desirable time to work with them. Clothing interest and the need 

are both at their _peak. It was hoped that such an interest would prove a 

satisfactory motivation to the learning process. 

The development of the instruments used resulted from a review of 

literature in the areas involved, students' needs, conferences, and in-

formal discussions with others in the field who had similar problems. 

25Troelstrup, pp. 191-192. 
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They are not a conclusive set of instruments in the sense that they con

tain questions for all the various aspects of time management in clothing 

clas~es, but include those problems which the writer felt most needed by 

these students. The planning of the instruments, insofar as possible, 

considered the capabilities of the students, available resour~es with 

which they had to work, and the competencies and understandings toward 

which the group was to work. 

The three instruments used during the course of the study included 

a check sheet, a detailed work plan card, and~ time analysis card. The 

check sheet dealt with time management resulting from the effective use 

of proper procedures and methods in clothing units. It was composed of 

questions concerned with work habits, methods, progress, housekeeping 

responsibilities, and the overall outcome of the project. The check 

sheet was an adaptation of previous sheets used for similar purposes in 

earlier clothing classes. The check sheet, composed of thirty questions, 

covered six categories that were considered important in improving time 

use in the clothing laboratory. Categories included were (1) selection, 

(2) planning, (3) cleanliness and orderliness, (4) use of equipment, (5) 

time specific, and (6) methods. An example of the check sheet can be 

seen in Appendix A, pages 50 and 51. 

The detailed work plan cards allow the student to plan the step by 

step procedure to be followed in the construction of a garment. This 

card when completed furnished the student with a knowledge of how well he 

had accomplished the task planned. As these cards were planned on a 

weekly basis, students could readily see how their progress was compara

ble to the time allowed for each task. Progress could thus be evaluated 

in terms of the management of time on the problem being attacked. 



Week 

First 

Second 

Example of Student Work Plan 

What I plan to do 

Study guide sheet 
Make plan of work 
Select pattern pieces 
Check fabric grain 
Press fabric 
Lay pattern 
Cut garment pieces 

Transfer pattern markings to 
fabric 

Construct bodice back and 
front 

Construct facing unit 
Construct collar unit 
Attach facing and collar to 

bodice 

What I actually did 

Studied guide sheet 
Made plan of work 
Chose pattern pieces 
Checked grain 
Pressed fabric 
Laid pattern 

Cut garment 
Transferred pattern 

markings 
Constructed bodice 
Constructed facing unit 
Constructed collar 

The time analysis card provided information as to how well the 

24 

student had allotted his time and to the accuracy of his planning. The 

check sheet was administered to seventeen sophomore homemaking students 

three times and the results of the checkings charted. The items in-

eluded on the check sheet and the results of student checking can be 

found on pages 25, 26, · 27. Examples of what the teacher considered good 

and poor among the detailed work plan cards were also worked out and pre -

sented to the students as guides for their planning. 

The first administration of the check sheet to the seventeen sopho-

more homemaking students served several purposes. It was administered to 

help students become consciously aware of their working methods , introduce 

motivation for inquiry, help them recognize something of the problems in-

volved in construction, and to help them recognize the need of planning 

for management. Answers to the questions were given on the bas i s of what 

the student had done in previous clothing construction units. The fact 

was emphasized that answers given would not affect the final grade in the 

unit. To further emphasize this point, students were requested not to 
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TABLE I 

TIME MANAGEMENT PRACTICES OF SEVENTEEN HOMEMAKING STUDENTS IN CLOTHING CLASSES 

Number Students Checking 

I II III 

PRACTICES FOLLOWED > ti) z > ti) z > ti) 

I-' 0 ID I-' 0 ID I-' 0 
( ~ < ( 

~ < ( 13 
Ill ID Pl ID Pl ID 
'< rt 11 '< rt 11 '< rt 
en .... en .... en .... 

13 \ 13 13 
ID ID ID 
en Ul en 

Do I select only those garments which provide opportunities to 4 12 1 5 12 .o 6 11 
learn processes which seem needed at -this time? 

Do I limit the new construction processes to be learned to 
three or four? 5 10 2 7 10 0 10 7 

Do I limit the known processes to be repeated to two or three? 6 9 2 7 10 0 8 9 

Do I make a detailed work plan for attacking clothing problems 
selected? 3 4 10 4 13 0 6 11 

Do I follow my work plan carefully? 2 7 8 3 14 0 4 13 

Do I keep my work plan up to date? 2 5 10 6 11 0 7 10 

Do I come to the clothing laboratory with clean hands? 10 6 1 5 12 0 10 7 

Do I work until the warning bell? 7 9 1 9 8 0 10 7 

Do I keep my working area in order? 3 13 1 7 10 0 8 9 

Do I practice time saving construction techniques? 2 15 0 4 13 0 5 12 

Do I have all my equipment when needed? 4 11 2 5 12 0 6 11 

Do I handle garment parts careful ly , preventing wrinkles? 3 11 3 4 I 13 0 5 12 

z 
ID 
< 
ID 
11 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

N 
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TABLE I (Continued) 

> 
( 

PRACTICES FOLLOWED 11> 
'< 
{/) 

13. Do I consult illustrative materials before asking questions? 2 

14. Do I check material on bulletin board without being told? 3 

15. Do I have questions well in mind when teacher is able to assist? 5 

16. Do I keep working on another part of the garment while waiting for 
the machine? 4 

17. Do I use appropriate words to express my ideas in clothing? 1 

18. Do I pay attention to teacher's explanation and demonstration on 
construction processes? 6 

19 ·. Do I progress on the problem without rushing any process? 2 

20. Do I spend my waiting time usefully on materials pertaining to 
clothing? 2 

21. Do I work without talking unnecessarily? 2 

22. Do I keep good posture while working? 4 

23. Do I use my sewing tools correctly? 7 

24. Do I use my thimble when sewing? 2 

25. Do I hold my scissors correctly when cutting? 4 

Number Students Checking 

I II III 
Cl) z > Cl) z > Cl) z 
0 CD I-' 0 CD I-' 0 CD a < ( a < ( 8 < 
CD CD 11> CD CD 11> CD CD 
rt t; '< rt t; '< rt t; .... {/) .... {/) .... a El a 
CD CD CD 
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10 5 7 10 0 8 9 0 

6 8 3 14 0 5 12 0 

9 3 7 10 0 8 9 0 

10 3 7 10 0 8 9 0 

11 5 3 11 3 6 11 0 

9 2 8 9 0 11 6 0 

12 3 4 13 0 4 13 0 

13 2 5 11 1 7 10 0 

11 4 3 14 0 5 12 0 

9 4 5 10 2 5 12 0 

7 3 9 6 2 10 7 0 

4 11 2 5 10 2 6 9 

11 2 10 7 0 14 3 0 

N 
0\ 



TABLE I (Continued) 

PRACTICES FOLLOWED 
.. 

26. Do I cut threads with scissors or thread cutter? 

27. Do I return all equipment to the proper place without being told? 

28. ifo I perform my housekeeping duties? 

29. Do I keep my tote tray in order? 

30. Do I finish my garment on time? 

Number Students Checking 

I II TT 

> en, z > en z > en 
I-' 0 (D i 0 (D ( i ~ i < a < 
Ill (D Ill (D (D I» (D 
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12 3 2 12 5 0 12 5 
·~ ·-

6 9 2 8 9 0 11 6 

5 12 0 8 9 0 9 8 

2 11 4 4 13 0 6 11 

2 8 7 9 ,_ 7 1 9 8 

z 
(D 

< 
(D 
11 

0 

0 

0 

0 

0 

N ..... 



I 
I sign the state~ent. 

Following the . first administration of the check sheet, students 

were encouraged ' to ask questions about all phases of the materials in-
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eluded . These discussions helped the group to get a better understanding 

of the types of choices that faced them from the onset of the problem. 

As had been hoped, the outcome was encouraging. Many questions re-

garding clothing were raised. Those on pattern types and fabrics led·. 

to the planning of a shopping tour. Arrangements were made for a Satur-

day afternoon shopping tour to four local stores handling fabrics, sewing 

supplies, and patterns. 

Conferences with store representatives resulted · in a clerk being 

assigned the group for the purpase of explaining fabric thread coun;t, 

weaves, and finishes; choices of trimmings, their care and effect on 

specific fabrics; pattern sizes to meet individual body bui.lds; fabric 

weig.hts; personal coloring and personality types. The choice of these 

factors resulted from prior planning by the teacher and inquiries made py 

the students after marking the check sheet. Fabric samples were given 

the students '. and sewing supplies were bor.rowed for use in followup dis-

cussions. 

As a result of · the afternoon tour and class discussions, the group 

finally decided on three choices of patterns. All patterns selected were 

basic dresses, andincluded construction procedures that were either simi-

lar or identical. Allowances were made in choices of finishes, necklines, 

and skirt styles. Students could choose a slim sklrt, one with soft 

pleats, or a full gathered skirt. The width of belt was left up to the 

individual depending upon her personal preferences and waist size. Ar-

rangements were made for students to analyze each other and decide what 

best suited each . Expressions of individuality and creativity were 



encouraged in the choice of colors, trimmings, and finishes for the 

garment. 

The choice of working partners was left to the students with an 

understanding of the responsibilities of each to the other and to the 

class as a whole. 
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i purchase was made of one of each of the patterns selected to pro

vide for a careful study of the problems involved. Using the directional 

sheets as guides, students made detailed work plans for the construction 

of the garment. As the group had agreed to use points from 'unit con

struction' as advocated by Bishop,26 a comparative discussion was held on 

the likenesses of the instruction given on the directional sheet and the 

illustrative materials compiled from Bishop's 'unit construction' method. 

This step was taken in an effort to eliminate confusion in the event 

directions were different in the two sources. 

Parents were contacted and informed of the plans made by students 

and teacher. This was an effort to help parents realize what the students 

were doing and to ask their assistance in making th~ plans work success 

fully. Inasmuch as it was impossible to predict the .definite time that a 

specific item would be needed, parents and students were encouraged t o 

purchase all items at the same time. Such a purchasing plan eliminates 

the element of guess work in matching colors and saves time for all con

cerned. 

Space in the department permits only three to five students to lay 

and cut a garment at one time, so the group agreed to allow one person 

from each working couple to draw for cutting time and space . The drawing 

was agreed on to eliminate any personal feelings of unfairness among the 

26Edna Bryte Bishop, Basic Sewing (New York: 1961). 
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students. The pressing of fabrics was done on a voluntary basis by the 

first cutting group. The remaining students pressed as the iron and 

ironing board became available. Fabrics once pressed were pinned on 

racks and then hung in a storage closet to prevent more wrinkling before 

cutting opportunities were available. 

While the first group cut, the remaining students studied direction

al sheets, made personal plans of work, checked information on 'unit 

construction', mastered sewing terms and procedures, and observed cutting 

procedures as time permitted. As students finished cutting t hey moved to 

smaller working areas to transfer pattern markings to their garments, 

others took their cutting space, and continued in this rotating manner 

until all students had cut out their garments. 

A garment was cut from the basic pattern with the slim skirt for 

demonstrational purposes. >(It had been found that although charts and 

pictures are helpful teaching tools, seeing a garment constructed has a 

more lasting effect. As students reached each phase of construction , the 

teacher demonstrated the procedure on the demonstrational garment and 

placed the finished process where students could examine it as needed. 

Students were encouraged to use appropriate clothing terms when 

asking questions and discussing construction procedures. As the Wednes

day period is a short one because of the assembly schedule , students used 

this period to evaluate their progress. Each was helped in determining 

her progress, her use of time, and the need for changes in her working 

methods. 

During this period of evaluation and the time while the student 

awaited the use of a sewing machine, she was encouraged to work on areas 

of construction that did not require the use of a sewing machine. Such 

tasks as basting the parts of another unit, basting a belt, covering a 
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buckle, tieing and cutting threads, and ~emoving hastings from units that 

had been stitched were performed. These tasks could be done at any time 

without upsetting the planned garment construction schedule. 

The second administration of the check sheet on time management took 

place four weeks after the first checking. Answers were restricted to 

work being done on the class problem. As the work was planned i n unit 

construction, the answers were applicable to the compJetion of the unit 

being worked on or that had been finished during the course of the study. 

Questions one through bhree of the check sheet had been restricted by the 

choice of the pattern being used. Questions four through thirty were 

easily applicable to unit construction for the total garment, and were 

answered with reference to the units. 

The validity of the instrument is applicable only when thorough 

consideration is given to the students involved, the equipment available 

for use, and the setting is made suitable to the situation. Said setting 

was made through detailed planning for the entire unit considering t he 

experiences to be involved as to the goals sought. 

As the study was planned to improve the use of time in the labora 

tory , major emphasis was placed upon helping students develop under 

standings and competencies applicable to the better use of time . 

The third and final administration of the check sheet came a t the 

end of the ten weeks of work. Questions were answered in the s ame manner 

as in the second administration. 

In an effort to see how students felt and what they had accomp l ished 

from their experiences , t hey were requested to write reports of t heir 

feelings on their work plan cards. They were asked to state whether or 

not they had experienced fewer frustrations and had obtaiaed a better 

understanding of clothing construction as a result of the detailed 
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planning and whether or not they had obtained a better understanding of 

time, its importance, and its use. 

Presentation of Data 

The reader will remember that the purposes of this study were to: 

(1) help students recognize their problems in time management in 

clothing construction, (2) help students recognize ways of solving their 

problems in time management, (3) help students measure their progress in 

the use of improved time management practices and procedures, and (4) set 

up standards for time management in clothing construction as a result of 

tested procedure. 

Analyses of the data obtained from the three administrations of the 

check sheet on clothing construction procedures show movement of students 

from a checking of never to that of sometimes and from a checking of 

sometimes to that of always. Twenty-eight of the thirty items in the 

check sheet were checked never having been done on the first adminis -

tration by one or more students. The range of those checking never ·was 

1 to 11. However, only one item was checked never on the final ad-

ministration of the check sheet. That item was checked by nine different 

students. The majority of the items checked showed improvement on the 

part of the students involved. Examples of the movement trend can be 

seen in the changes in the number of students checking the f ollowing 

items: 

Item : Do I keep my work plan up to date? 

17 Homemaking Students Answering 

Always Sometimes Never 

First Checking 2 5 10 
Second Checking 6 11 0 
Third Checking 7 10- 0 
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Item: Do l pay attention to teacher's explanation and demonstrations on 
construction proces1es? 

17 Homemaking Students Answering 

Always Sometimes Never 

First Checking 6 9 2 

Second Checking 8 9 0 

Third Checking 11 6 0 

Answers given to one of the questions varied from the movement trend 

of the majority of the replies. This difference was noted in answers to: 

Item: Do I come to the clothing laboratory with clean hands? 

17 Homemaking Students Answering 

Always · sometimes Never 

First Checking 10 6 1 

Second Checking 5 12 0 

Third Checking 10 7 0 

The thirty questions on the check sheet were divided into six cate-

gories in order to help students recognize their progress in the various 

areas of improving time use in the clothing laboratory. The items in 

each category with the total number of always checkings made by the 

students were charted. A percentage tabulation was made for ease in 

comparison of improvements. 

Category I dealt with selection and included three questions. An 

increase of from 11.8 per cent to 29.4 per cent was shown in the checkings 

for always. There was a decrease from 6 to O per cent in the number of 

students checking never. Selection of appropriate patterns for the de -

sired garments with emphasis on the types of limitations to be considered 

as to processes to be repeated and new ones to be leaFned was important 
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in providing the type of selections to help students avoid some of the 

frustrations and disappointments that could result from a garment that 

presented problems that were either too simple or too difficult. 

TABLE II: SELECTION 

Total always checkings made by 17 sophomore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Select garments which pro·-
vide opportunities to learn 
processes needed at time 4 23.5 6 35.3 

Limit new construction 
processes to thr.ee or four 5 29 .4 10 58.8 

Limit known processes to be 
repeated to two or three 6 35.2 8 47.0 

An even greater percentage increase was evident in the checkings 

for Ca~egory Il, concerned with the plans for the making of a garment. 

Questions in this category emphasized the need for planning for effective 

time management. An increase of from 11 to 41 per , cent of the student s 

was shown in the checkings for questions pertaining to planning , fol l owing 

the plan, keeping the plan up to date, and finishing the garment on time . 

The greatest increase in improvement was shown in the completion of the 

garment on time, with keeping the plan up to date, making detailed work 

plans, and- following the work plan showing increases in the order listed . 

Questions about the use of equipment formed the third category and 

the tabulations are shown in Table IV. In this series of checkings is 

found an increase of from Oto 58.8 per cent. Few students used thimb l es 

at the beginning of the study and few were using them at the close; on 
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the other hand, an increase of 17 per cent was noted in the correst use 

of sewing tools. And although approximately 70.5 per cent of the students 

cut threads with scissors or thread cutters at the beginning of the 

study, only 23.5 per cent of them held scissors correctly while cutting. 

At the time of the final checking, 82.3 per cent of them were holding 

scissors correctly while cutting. 

TABLE III: PIANNING 

Total always checkings made by 17 sophomore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Make detail plans 3 17.6 6 35.3 

Follow work plan 2 11.8 4 23.5 

Keep work plan up to date 2 11.8 7 41.0 

Finish garment on time 2 11.8 9 52.9 

TABLE IV: USE OF EQUIPMENT 

Total always checkings made by 17 sophemore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Use sewing tools correctly 7 41. 10 58.8 

Use thimble while sewing 2 11. 7 2 11. 7 

Hold scissors correctly while 
cutting 4 23.5 14 82.3 

Cut threads with scissors or 
thread cutters 12 70.5 12 70.5 

Since no effort was made to weight the questions on the check sheet 

equally, the significance of the lack of movement shown in the students' 
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r :eplies to the use of the thimble cannot be det~rmined ~ Comparisons tbade 

~f the always checking~ made ~y stud$pts with reference to the use of 

thread cutters and sci!lsors did not show., any improvement. However, a 

majority of the students in the experiment did use either the scissors 

or thread cutters at the beginning of the :study and were using them at 

the end of the study. 

The writer feels, however, that the increase evidenced by the re

plies made to the use of sewing tools correctly indicated that these 

students were aware of the importance of using tools correctly to im

proving management in the clothing laboratory . 

The fourth category, cleanli_ness and orderliness, consisted of 

questions dealing with keeping the working area and the tote tray in 

order, returning equipment to its proper place, housekeeping duties, and 

keeping hands clean. All of these task~, when continuously and ef

fectively performed, helped students to work in a smooth manner. Table 

V shows an increase of up to 29'·· 5 per cent in the always checkings by 

the seventeen students to these questions. Clean hands helped , the 

students to· keep -fabrics ·-clean and appropriate for work.; returning 

equipment without being .told .meant that the equipment was in the proper 

place when needed and students did not have to wa~te time in looking for 

same. Similar savings in time,.could be realized by keeping working areas 

in order. ~eeded items and equipment could be easily located when working 

areas and tote trays were orderly arranged . 

The improvements shown in returning equipment to the proper place and 

performing housekeeping duties were imp,rovements which serveq ·. to s.peed up 

the work of the class as a whole as well as individually; whereas improve

ments in keeping working. area and tote trays in order were performances 

which helped the individual student. 
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TABLE V: CLEANLINESS AND ORDERLINESS 

Total always checking made by 17 sophomore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Come to the laboratory with 
clean hands 10 58.8 10 58.8 

Keep working area in order . 3 17.6 8 47. 

Return equipment to proper 
place without being told 6 35.2 11 64.7 

Keep tote tray in order 2 11. 7 6 35.2 

Perform housekeeping duties 5 29.4 9 52.9 

Questions emphasizing time specifically made up the fifth category 

and the results are reported in Table VI. These questions concerned the 

student's working until the warning bell, practicing time saving techniques , 

having equipment when needed, and spending waiting time usefully. Im-

provements were shown by the checkings of students on all questions in 

this area. The range in increase was from 11.7 to 29.3 per cent with the 

greatest increase shown in students' use of waiting time. These im-

provements indicated that the students recognized the need to make us e of 

all of the time that was available. Efficient use of waiting time as wel l 

as having equipment when needed served to speed up the activities of the 

laboratory period; and were experiences which helped students realize t he 

benefits of planning for time use. 

The sixth and final category was on methods and procedures of work. 

The questions dealt with handling garment parts, consulting illustrative 

materials without being told , having questions well in mind, using ap-

propriate words when express·ing ideas, working on other parts of the garment 

while waiting, paying attention to explanations and demonstrations , 
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progressing without rushing processes, working without talking unneces-

sarily, and keeping good posture while working. 

TABLE VI: TIME SPECIFIC 

Total always checkings made by 17 sophomore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Work until warning bell 7 41. 10 58.8 

Practice time saving techniques 2 11. 7 5 29.4 

Have all equipment when needed 4 23.5 6 35 . 2 

Spend waiting time usefully 2 11. 7 7 41. 

TABLE VII: METHODS 

Total always checkings made by 17 sophomore homemaking students 

Item First Checking Final Checking 

Number Percent Number Percent 

Handle garment parts carefully 3 17.6 5 29 . 4 

Consult illustrative materials 
without being told 2 11. 7 8 4 7. 

Have questions well in mind 3 17.6 5 29 . 4 

Use appropriate words to express 
ideas 1 5.9 6 35. 2 

Work on another par t of garment 
· while waiting 4 23.5 8 47. 

Pay attention to explanations and 
demonstrations 6 35.2 11 64. 7 

Progress without rushing process 2 11. 7 4 23.5 

Work without talking unnecessarily 2 11. 7 5 29.4 

Keep good posture while working 4 23.5 5 29.4 
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The greatest imptovement was seen in consulting illustrative materials, 

with paying attention to explanations and demonstrations, using appropri-

ate terms to express ideas, and working on another part while waiting 

following closely in the order listed. These findings indicate the need 

for providing effective and well planned illustrative material and for 

thoroughly planned demonstrations for students' benefit. 

The 35.3 per cent increase in the number of students who c0nsulted 

illustrative materials without being told indicates that illustrative 

materials can be effective teaching · tools; .. wherea&f t;he 'writer feels ·. 

that the improvement shown among the students in the use of appropriate 

words in expressing ideas serve to speed up both the teaching and the 

learning taking place in the laboratory. 

The detailed work plan card and the ti~e analysis card were supple-

mentary and used for helping students recognize the need for planning. 

These cards served as guides for students in the making of a· gar~ent. 

Typical of the responses noted on the back of these cards are these: 

''I nev•r knew planning could make such a difference." 

"Rushing the process can really throw the whole thing off, can't 
it?" 

"Checking the demonstrational garment can really save time. I 
didn't have to ask so many questions after checking the process 
on that garment." 

"Time budgeting is fun and you really know where you are going." 

Such responses indicated that students recognized some of the problems 

facing thell and worked toward solving these problems. 

To arrive at some composite that would include all the factors in .. . 

eluded in the check sheet and represent an evaluation of the findings re-

garding ·students improvement of time use in the clothing laboratory, a 

tabulation of the checkings of the tl'free administrations of the check 
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sheet were compiled (see pages 25, 26, and 27) and the never, sometimes, 

and always checkings analyzed. This was done with respect to the in-

crease or decrease of the number of students checking never, sometimes, 

and always in each of the administrations of the check sheet. 

The never checkings made by the students on the three administrations 

of the check sheet were as follows: 28 items were checked never by from 

1 to 11 different students on the first administration of the check sheet; 

6 items were checked never by from 1 to 10 students at the time of the 

second administration; and 1 item was checked never by 9 different 

students on the final administration. Comparison of the never checkings 

made by the seventeen homemaking students shows a decrease in the number 

of items checked never as well as the number of students checking the 

item never with each administration of the check sheet. Such a decrease 

can be interpreted as evidence of improvement on the part of the students; 

an improvement that increased as the experiment progressed. 

On the other hand a comparison of the always checkings by the 

seventeen homemaking students shows an increase in the range of students 

checking always on the three administrations of the check sheet . With 

the first administration of the check sheet, all items were checked always 

by from 1 to 12 of the seventeen students. At the time of the second 

administration, 30 items were checked always by from 2 to 12 of the 

seventeen students, and the final checking listed 30 items checked always 

by from 2 to 14 of the seventeen students checking. 

Falling between the~ and always checkings made by the 17 home-

making students were the sometimes checkings by the students. In the 
. ~ 

first administration of the check sheet, 30 items were checked as having 

been done some of the time by from 3 to 15 of the students checking. At 

the time of the second administration of the check sheet, 30 items were 
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checked sometimes by from 5 to 14 of the seventeen students, and the 

final administration shows the 30 items being checked sometimes by from 

3 to 13 of the seventeen students. The increase found in the sometimes 

checkings of the second administration ~f the check sheet indicates that 

students had moved from the never position and performed the tasks some 

of the time. Such movement indicates that an awareness of the need to 

perform the task had been recognized by the students but that the student 

had not reached the point of forming the habit strongly enough to perform 

the task at all times. Yet, recognition of the need for such performances 

was apparent and students did perform the task some of the time. 

The decrease evidenced in the checking& of sometimes on the final 

administration of the check sheet coupled with the increase in the number 

checking always show that students continued to improve their per~ 

formances in the clothing laboratory ~ 

Significant Results 

Although no effo~t was made to measure the kind of awareness or to 

show how much or how hard students worked to include management in their 

activities, evidences were seen of students' recognition of the need for 

management. Throughout the study, the teacher was continually reminded 

of the efforts students were making by their comments in regard to im

proved and shortened procedures, improved habits ·of work, and improve

ments in the classroom setting. She was confident that tlii1 ,group . .;. 

students talked more about management than any previous group with which 

she had worked. They were more careful in handling their garments and 

showed more consideration for each other in their use of equipment in 

the laboratory. 

Checkings of individual check sheets and class work showed that 

i '.·. ~~-. .-, . •)' ; 
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students had improved in those areas that had been stressed. All of the 

students had improved in the things that they had been urged to do. 

Special emphasis had been placed on the need to avoid rushing processes 

as the improved use of time was not intended to eliminate the need for 

good construction techniques. Students were consciously aware of the 

fact that rushing the process would not save time, rather in the long run, 

usually caused them to use more time. "Rushing the process" became a 

by-word among the girls and they readily reminded each other when a 

rushing of processes was observed and called attention to expected re

sults from such acts. 

Efforts throughout the study show that when attention is called to 

situations, improvements were evidenced. The comparative analysis of the 

data from the three checkings of the check sheet show that more students 

planned as they were helped to recognize the need for planning in ac

complishing goals sought. More students carried out time saving activi

ties and many made remarks regarding the satisfactions gained from trying 

time saving techniques. 

Observations of student's classroom activities showed that fewer 

students were wasting time waiting for equipment, personal instruction, 

and visiting with classmates. 

Students expressed the fact that they recognized the need for 

planning and that they appreciated the experiences they had had in 

making and then following a plan of work. 

During the time that students were participating in the clothing 

study, evidences were observed of transferal of this learning to other 

phases of homel!l8king. After the clothing problem was finished, ob

servations showed students' effort to organize their activities in other 

homemaking activities. A conscious awareness of time and management to 



good planning and organization was continually observed in their working 

and in their remarks to each other even to the point of quoting the 

t eacher's theme song in management. 

The overall results of the experiences of this study lead to the 

specific conclusions which follow. 

Conclusion 

The following conclusions suggested by the data of the study seemed 

justified: 

1. That time saving rules can be established cooperatively with 

students in setting up plans for the work to be done. 

2. That the rules when practiced frequently and continuously 

promote eff:L.c\i.ency in the use of time in the clothing 

laboratory. 

3. That effective individual and class organization aid in 

creating an environment conducive to effective learning. 

4. That students work toward goals sought when they help in 

setting up these goals and understand the details of plans 

to achieve them. 

5. That the instruments used in this study appear to have 

possibilities for future use in helping students recognize 

the fundamentals of management. 

and 

6. That the findings from this research appear to have implications 

for parents, teachers, and educators concerned with curriculum 

improvement. 

These conclusions delineated from an analysis of the data of the 

study support the acceptance of the hypothesis as tested by the 



instruments used in this study, namely: that improved use of time in 

clothing construction can be achieved through the use of improved 

managerial procedures and construction skills • 

.' ', : . ~. 
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CHAPTER V 

IMPLICATIONS FOR IMPROVING TIME USE 

IN HOMEMAKING CIASSES 

The conclusions suggested by the data of this s ~udy point out the 

applicability of using the information gained in other areas of home 

making. 

Although the efforts reported were tried only in a clothing class , 

it appears that planning and thinking through any activity should resul t 

in improved practices and saving of time. Manipulative skills and im

proved habits of thinking are not improved without conscious plann ing 

and specific effort. When teachers realize this and include in their 

plans opportunities for students to analyze and improve practices , sav i ngs 

in time and energy may be achieved. 

As time is an important factor in the everyday life of indi v i duals » 

and management affects every individual, it seems reasonable tha t Home 

Economics which is devoted to the "attainment of the well being o f indi

viduals and families 1126 should strive to help students make t he i r manage

ment practices more effective. 

It was hypothesized that if students were aware of their problems in 

time management, they would work to solve them. It appears tha t problems 

of students in any area or activity could be handled in a simila r manner . 

26 Home Economics: ~ Directions , p. 5. 
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The thinking-through of a problem which leads to the recognition of 

limitations involved should aid in organizing and planning for more ef

fective management. 

The fi,ndings of this study appear to have implications for te~chers 

who are concerned with making the homemaking program effective and ef

ficient for students; for as teachers become aware of the problems of 

students, they are more likely to plan their programs in such a manner 

as to help students solve their problems. 
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APPENDIX A 

TIME MANAGEMENT IN CLOTHING IABORATORY 

DIRECTIONS: Read each question carefully, then check yourself. This is 
not a test to be graded and will not affect your final grade 
in this unit. This is a list of questions to help you to 
become aware of your use of time in the laboratory and to 
point out areas in which improvements can be made in time 
management. 

Check under always if you always do the task. 
Check under sometimes if you do it sometimes. 
Check under never if you do not make a practice to do this 
task. 

1. Do I select only those garments which provide opportunities 
to learn processes which seem needed at this time? 

2. Do I limit the new construction processes to be learned to 
three or four? 

3. Do I limit the known processes to be repeated to two or 
three? 

4. Do I make a detailed work plan for attacking clothing 
problems selected? 

5. Do I follow my work plan carefully? 

6. Do I keep my work plan up to date? 

7. Do I come to the clothing laboratory with clean hands? 

8. Do I work until the warning bell? 

9. Do I keep my working area in order? 

10. Do I practice time saving construction techniques? 

11. Do I have all my equipment when needed? 

12. Do I handle garment parts carefully, preventing wrinkles? 

13. Do I consult illustrative materials before asking 
questions? 

14. Do I check material on bulletin board without being told? 
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TIME MANAGEMENT IN CLOTHING IABORATORY 

15. Do I have questions well in mind when teacher is able to 
assist? 

16. Do I keep working on another part of the garment while 
waiting for the machine? 

17. Do I use appropriate words to express my ideas in clothing ? 

18. Do I pay attention to teacher's explanation and demon
stration on construction processes? 

19. Do I progress on the problem without rushing any process? 

20. Do I spend my waiting time usefully on materials pertaining 
to clothing? . 

21. Do I work without talking unnecessarily? 

22. Do I keep good posture while working? 

23. Do I use my sewing tools correctly? 

24. Do I use my thimble when ~ewing? 

25. Do I hold my scissors correctly when cutting? 

26. Do I cut threads with scissors or thread cutter? 

27. Do I return all equipment to the proper place withou t 
being told? 

28. Do I perform my housekeeping duties? 

29. Do I keep my tote tray in order? 

30. Do I finish my garment on time? 
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APPENDIX B 

Detailed Work Plan 

·' 

WEEK What I Plan to do What I actuallv did 
--- : 

' 

' 

: 

' 
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AP.PENDIX C 

Time Analysis Card 

! 

Job to be done Time I .think needed Actual time 'used 

., 

i 

: 

' 
' 
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