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PREFACE 
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CHAPTER I 

INTRODUCTION . 

Educators and teachers have for many years been interested in the 

best methods of teaching .the child to read and in the quantity and qua-

· lity of reading being done. But man's idea of what constitutes 

satisfactory reading instruction is a changing concept, not a static 

one. The history of reading instruction reveals that conc~pts of 

teaching reading have changed as philosophies of education have changed, 

and reading ability considered adequate a few years ago would be consi-

dered inadequate tod~y. Austin states that: 

Methods of teaching reading have received their share of 
criticism during recent years. Becatise the concept of the 
reading process has broadened and emphasis in reading instruc
tion has changed during the last few years, teaching methods 
have been modified and changed also.l 

These changing emphases in teaching methods present many problems 

to those who are intimately concerned with the teaching of reading. 

Reading needs differ for individuals,. and t.he needs change under the 

impact of social, technical, communicational~ educational, and 

economica,l developments~. The scope of reading must be broadened to 

include all. 

. 1 Mary C. Austin, "Progress Achieved Thus Far in Developing Better 
Readers," Better ,Readers for; .Om; .Times, International Reading Associa- · 
tion Proceedingsll Vol. 1 (New York,. 1956), p. 55. · 

1 
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Authorities have long recogni~ed that attitudes of teachers have a J 
great impact 4pon the effectiveness of their teaching, The attitudes that 

a teacher holds toward teaching of reading will greatly affect the success 

of any reading program, Each teacher's concept of the reading process 

influences the planning and development of every aspect of the reading 

progJ;"am, 

Stauffer says that Russell, DeBoer,. Durrell~ Guilford, and others, 

have said teachers must ohange their a.ttitudes toward the teaching of 

reading as well as their practices. 2 

Little is known about the attitudes of teachers tow~rd the teaching 

of rE!ading. Even,. l,ess is known about causes which may be instrumental 

:i,n affecting teacher attitude and opinion toward the teaching of reading. 

A study of teacher pract:Lces in teaching reading ~y provide insights 

which can be used in planning and guiding programs of reading. Further-

more, by studying current practices of teachers of reading in relation 

to their training, experience, level of teaching, age, classification of 

school, and time of teacher training, the effective instructional leader 

wil,l have· these findings to use as a $uiddine for planning a dynamic, 

functional, sound program of reading.instruc~;i.on. A knowledge of the 

factors which seem to be related to teacher opinions and attitudes toward 

the te1;1.ching of reading may. be valuabl.e·in making adjustments in method 

courses, in teacher education, in teacher training, and in pre-service, 

and in-service training periods, 

2Russell G. Stauffer, "A Hundred Years Later," The Readine; Teacher, 
Vol .. 13, No.~ (:l960), p. 169. 
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Stqtement of .the Problem 

Whl:lt; ,,itt;it~des do the teachers o;f the f;j_q;t three grades i.n Louisiana 

have toward t4e teaching o;E rna¢1ing aa evidenced by their cLassroom 

practi,ces7 

The Pqrposes of the Study 

'l'he purpoli!es pf th.e stt.HlY are th17!';!e,.folc;l, The i;qajor purpose is to 

asc!;!rtdn the attitudes pf Loµ:i..sic':lna teachers of grades one, two, and 

three towi:lrd the tea~hing of reading, as ev:i,den(;.ec;:I by a s;tudy of their 

clas~room practices. 

A seconi;I purpos~ of the study h to discover likenesse::, and 

di.fferene~s among the first, ~econd, and thi.rd grade teachers with 

re i?pect ti!) thi;d,J;" atti t\.ld!;l s t;owiai;rd the t;eachj.p.g o! rec;1d ing. 

A third puq;iqse of the study iEl t;9 dete-rmine whether .relationships 

exist: betwe!:ln the at;titudes of teacl;lers of grades one, two, and th:ree 

toward the teaching P~ rE;:ading ;;ii;i.d the following; the amount of training~ 

teaching experience, age, type of school in which they are teaching, and 

recency of t;ra~nin~, 

Hypotheses 

:First 'fltp~the;i~is, Teachers of grades one, two, and three in the state 

of Louisiana have siguificantl:57 9Ufer~p.t <;iittitQdes toward the teaching 

of reaqing as evid~~~~d by thetr practices, 

Se~ond .ft~~o1the/;;h, Ce:r'tc<;Jin ;(;act9rs in the backgroµnds, tra;i.ning~ and 

experience of the~e teachers influence or affect these attitudes as 

evtdenced in their p~actiees. 
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Assumptions 

The study is based on the assumptions that criteria for good reading 

programs exist in professional literature which relates to the teaching 

of reading; that these criteria can be identifieq and may be $tated as 

practices;. that acc::;eptance or rejection of statements of practices will 

:J.ndic;ate teacher c;1.ttitudes toward the teaching of reading; and that the 

use of group.judgment is an accepted research technique. 

Scope of the Sample 

The $Chools included in the study were chosen oy a stratified random 

.s,;1.mpling of the white, public, eleme:intary schools in 101,1,;i.siana, 'l'eachers 

from grades one, two, and three were chosen by the parish supervisors 

from these selected schools. The schools of the state were divided into 

three strata; city, town, and rural schools. The list of Louisiana 

schools was obtained fr9m the State Pepartment of Educ;iation in Baton 

Rouge~ Louisiana. The stratified sample con$isted of schools of each 

type in proportion to the number of such schools in the state, The 

e~act schools were chosen at random~ 

The schools included in the study were limited to the white, public, 

elementary schools and to schools which have a.separate teacher for each 

grade. Teachers in grades one, two, and three of the selected schools 

were chosen by the parish supervisors to participate in the study, 

) 
Limitations of the Study ./ 

One major limttation of the study is the recognized limitation of 

the instrument used for obtaining.the data, '.!;his instrument, a check 

list, has several inherent limitations, The validity of resp9nses given 
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to :i,.tems in a check list is contingent oq the honesty and sincerity of 

the ~ndividual respondent, the willingness of the respondents to cooperate, 

aijd the motiv~ting interest of the respondents, Worqs and questions may 

bl;J mhunderstood and incorrect answli\:rs inadvertently 8iven, Furthermore, 

danger e~ists that the wording or phrasing of a questioi;i. may engender bias 

or provide a ready~made answer rather than provoke an evaluated response. 

Moreover, it is impossible to be certain that all teachers are responding 

within the ~ame frame of reference, 

The ~elected items for developing statements of practices in the 

teaching of reading present another limitation of the study. Statements 

wer<il drawn from the writings of recogni;1:ed authorities in the field of 

teaching reading. These statements concern items wh.ich these c:iµthorities 

pelieve to be import;mt in the reading program, but there is a lack of 

research on wh:i,.ch to base criteria. The criteria used in the study are, 

therefore, recognized as subjective. 

A hi:rther limitation of the study is that only white pul;>lic schools 

are used in the sampling and only teachers of grades one, two, and three 

are included. 

Need for the Study 

Conttnµity in a program of teaching readiµg is vital .. Concepts and 

methqd$ of teaching reading have qndergone a series of changes in America. 

Understanqingly, the reading process has changed markedly for the better 

over the years, but even today teachers do not always do as well as they 

3 
IT\ight in te?ch:!.ng reading, Most authorit::i.es, however, are in agreement 

3Miles A. Tinker and Constance McCullough, Teaching Elernent<;1ry 
Reading (New York, 1962), p. 18. 
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that reading inst.'ruction should be systematic 1 sequential, and concerned 

with the cl12veiopm~nt of spec;:ific reading competencies in grades one through 

three. Therefore, it iEi necessary to determine whether or not there is 

a commonality of thinl<ing poncel:"ning. the re1:1ding program among the teachers 

of grades one,. two? and three, 

There is g(:!neral · agrel;!ment i;:imong ed1Jcat9rs that attitude& infh1ence 

te;:i,hing llllilthod::;, Since th(;! att;itt,1,des of a teacher, are generally consid-

er~d bas:i,.c tp her effective performance in the classroqm~ a study of 

teacher attitudes tow,ep:-d the teaching of reading should furnhh insight 

into the kinds o;f re,ading programs now used, 

Th¢ peqple who.received the most! censure wer~ the cl,;1ssroom 
teach~rl;l, · They were aec~sed of being generdly unaware of 
current or past res~arch in the field of reading, or, if they 
were cognizant of it, of failing t:o utilize it effectively 
in their te,aching. J;1,.r~t:h~r, ::lt w.:is felt that many could 
not teacj:l rei:ic;li;ng i:ikiUs propE:Jrly because they had not mastered 
these skills themselves. One re~pondent surmneq up his ~eelings 
that teach,rs cause~ moi:it reading disabilitie~ by saying 
that teacherj!I "aire not able to cope with the variety of abili-
1::ies whi,.ch are to be found ii;i. most elementary dassroomi;, 114 

lf the current study indicates the likenes~es and differences which 

exist among the·teachers included in the study, then the educator will 

have information to guide him ii:,. planning in-servi.ce programs apd in 

giving educational assistance in local school systems, If the study 

atso shQws thi;:it certain factors are closely ai:;sociated with teacher 

attitude~. th~n petter procec;lu:res for working with teachers can be 

ic;lenti.fied. 

Most iilUthorities 13eem to hel that finding~ indicate that poor 

4Mary C, Austin, Coleman Morrison, et al, The Torch Lighters1 
l'omorrow' s Te.achers ~ R~,,adip.1:? (C,ampridge ~ 196f5";"""p. 6L · ' 



teaching is not due to a lack of effective methods available but is due 

to the fact that teachers are not.making use of the methods recommended 

by reading authorities. 

Summary 

Educators need to be aware that reading needs in.today's world are 

very different from reading needs of past centuries. As civilization 

becomes more comple:x:,reading needs become more cbmp1ex. Thus the great 

challenge that confronts teachers of reading today is the improvement of 

classroom practices in the light of current knowledge concerning reading 

needs and abilities. 

The problem defined for the study, therefore, is to determine the 

attitudes of Louisiana teachers of grades one, two, and three toward the 

teaching of reading, as evidenced by their practices, and to ascertain 

which factors are associated with those attitudes. The study is based 

on the hypotheses that attitudes of teachers of grades one, two, and three 

toward the teaching of reading are significantly different and that 

certain factors in the backgrounds, training, arid experiences of the 

teachers are associated with such attitudes. An assumption of the study 

is that teacher practices will indicate attitudes toward the teaching 

of reading which are associated with various factors in their backgrounds 

of training·and experience. A further assumption is that these attitudes 

and factors can be ascert~ined. 

The study includes schools chosen by a stratified random sampling 

of the white, public, elementary schools in Louisiana and includes selected 

teachers of grades one, two, and three. One limitation of the study is 

that only white elementary schools are included. A.second limitation is 

/ 
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inherent in the use of a questionnaire instrum~nt to gather data, 

The need for the study rests on the lack of information pertaining 

to the attitudes, as reflected in practices of teachers in Louisiana 9 

toward the teaching of reading, 

In the chapters which follow, the study is described 9 the findings 

are given~ and conclusions a.re drawn, A review of literature which has 

relevance to the s·t:udy is given in Chapter II. The procedures used in 

1;!,r'ini;t,if),g the study to completion are described ;in Chapter III~ and the 

findings of the study are discussed in Chapter IV, In Chapter V~ the 

study is summarized~ and conclusions and recommendations are presented, 



CHAP'l'ER II 

BACKGROUND FOR THE STUDY 

Introduction 

Teaching children to read is a most important function of the 

elementary school and improving the quality of teaching reading has 

lon~ been one of the major concerns of educators in elementafy schools. 

Oonc~t)1 with the teachin~ of reading is not new. As early as 1843, 

l a~cording to Bond and Bond, Victor Hugo saw the necessity for a well~ 

A study of the ~arly schools of the Unit~d States reveals tqat the 

teqehi~g of reading has always been a major instructional job of the 

Aµlerican ~chools from the time of their earliest establishment. 2 It 

cop.stitutes qne of the most crucial responsibilities of the elementary 

scl').ool. Th.e c;:hild must be taught to read so that he can live intell:l-

gep,tly and w:Lth pleesure in to~ay's comple;ic civilization, and so that he 

can learn whatever the school tries to teach through the medium of 

re.-;1ding. 

l'he complexity of modern living within the framework of a democracy 

has increased the importance of teaching reading, for modern living 

1Guy L, Bond and Ew:i Bonc;l, Devel
1
opmental Reading..!:!! the High School 

(New York, 1941), p. 3. 

2Nila Blanton Smith~ American Reading Instruction (New York, 1934), 
p. L 

9 



dem~~ds the qbility to read if one is to be a well~adjusted, effective 

3 
member of a democratic society. Not only must adults be effective 

10 

reaclers, but,, so too, must children be effective readers. Adequate reading 

ability is essential for the school success of the pupil and for his 

emotional and social adjustment, 4 

Reading in .American Education 

Concepts and methods of teachin& reading have undergone a series of 

changes in America. At times a given emphasis has been overdone.5 

However, both research and teachers' experiences in instruction have 

contributed to knowledge of the r?ading process. 

l'he teaching of reading at the lower elementary level seems well 

establ~shed, AbiJity to read reasonably well is, or should be, an 

essential aspect of the education of young boys and girls. Ability to 

re1;1d cl~arly and meaningfully is closely ass<;>ciated with success of an 

individual in his school program and in the discharge of his civic 

responsibilities as an adult. 

For years the teaching of reading has perplexed teachers. Lack 

of ~ompetence in reading is a serious handicap to students not only 

in ~eadiqg classes but in other courses that require reading as a tool 

for understanding. The problem of how to improve the quality of reading 

among students has been a major concern of many teachers of reading as 

3John J, DeBoer and Martha Dallman,~ Teaching~ Reading (New 
York, 1960), PP· 9~10, 

4Howard T, Dunklin, The Prevention of Failure in First Grade Reading, 
Teachers College, Columbia"'university Co°irt"ributions""to Education, No. 802 
(New York, 1940), p, 2, 

5Miles A, Tinker and Constance MciCulloµgh~ Teaching Ehmentar:y 
Rea~ing (New York, 1962), p. 13, 
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evidenced by workshops~ conferences, research, and published books and 

journal articles on the subject. Despite the efforts to find satisfactory 

means of improving the teaching of reading, the problem remains. 

Significant changes in aims for reading in the United States have 

been identified and described by Smith, 6 During the early colonial days, 

;for e~ample, reading ,;1ctivi.ties were dictated largely by religious motives. 

:Following 1776, the major aim was to promote solidarity and national unity. 

ThE!n about 1825 emphasis was placed on the need for preparing the great 

mass of citizens to discharge their civic duties intelligently, Then came 

th~ era when the emphasis on reading was to enrich experience and to 

sec~re acquaintance with cultural heritage. 7 

As emph13sis in the social qrder has shifted, so have the a:i,ms in 

teaching reading. The importance of teachin~ reading has grown as 

8 
soc;i~ty has grown. It is sca:i;-cely possible for anyone to 1:1chieve 

suc;cess in today's complex civilizatio.n without the ability to read. 

Gray and Reese say: 

Life in the United States is so organized that it is 
impossible to live effectively beyond th~ yeari::; of early 
childhoop without reading, . . At the very best they 
should have the power to ~se reading as an aip in meeting 
the practical needs of life more effectively, as a means 
of gaining information vital to carrying on their occupation, 
as a wholesome way of spending leisure time, as a means to 

6Smith, pp. 1-277. 

7Ibid,, pp. 185-192, 

8Lillian Gray and Dora Reese, ~~ching Children 12 Read (New York, 
1957)~ p, 42. 



extend anp eµrich experienee, as a tool of citizenship 1 and as a 
squrce of spiritual refreshment.9 

Ru~~e11 10 observed that t4e aims which have directed teaching qf 

reading have been expanded from time to time in harmony with changing 

personal and social needs. 

In a recent wo:rld~wide survey of reading, Gray11 noted striking 

evidence that purposes and aims for reading are markedly similar the 

world over, as groups rise in the scale of literacy and culture. He 

conchided that the'l:"e were many common nee.ds and many similar pu'tposes 

£or :reading the world over, 

Changine; Methods 
I I , · ·· 

12 

The methods used iµ 4eaching reading have provoked constant tho4ght 

and discussion. Th(;) problems oonsiderl;!d most often in preceding centuries 

related largely tq methods of teaching begi;nn:Lng reading, In securing 

peeded ;lnform?t:ion and in re?chi,ng decisions, observations and personal 

judgments were relied on chiefly. Very little evidence of the use of 

scientific methods in studyi.ng reading problems appeared in literature 

12 
until about the middl~ of the nineteenth century. 

The hi~tory of education in the United States during the past century 

shows that many methods have been used in teaching pupils to read. Gray 

9 Ibid,, p, 5. 

lOpavid H. Russell,.Children Learn .!,2 ~ (2nd ed., Boston, 1961)~ 
pp, l43 .. J44 · 

11William R, Gray, The reachin&, ,£f Readin? ~ Writins, Monograms 
on Fvndamental Eoucation,.No, 10 1 UNESCO (Paris~ 1956). 

1~ Russell, p. 141, 
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and ~ees!;':!l$ ~tate) "Methods in the teaching of; reading have veered from 

t~Q much emph~s~s an oral reading to too much emphasis on silent reading, 

from an qyerdependence on phonics to a neglect of phonics, and so on.'' 

The 1:1lphabet,,spelling method which was used in the period from 

1607 to 1776 was described as: 

Johq and Priscilla started reading by learning that a is a and 
that bis b ... after the children had mastered their ABC's, 
they were allowed to fit them together to form syllables .. , 
the last thin! colonial pupi.ls got in the whole process was 
the thoygh t, 1 

Overdramatic oral reading followed in 1776 with emphasis on 

eloq1,1ent oral interpretation. The alphabet-spelling method was retained 

after 1776, but reading aloud with all the fire of patriot orators was 

added to the program, l'hh method and its materhll:i c;lre described by 

Smith15~ and Gr<1ly and Reese 16
1 and others, 

'l'he analytici:11 alphabet.,,spelling method was superseded by the 

introduction qf the word method. Horace Mann W<;t$ chiefly respon1;1ible 

fp~ initiating this change, He criticized the alphabet method and 

aovised the adoption of the word method in his :J;'amous report to the Board 

of Education in Massachusetts in 1833: 

, , , presenting the child with the alphabet is giving them 
what they never saw, heard, or thought before, , , . But the 
printed names of known things are the signs of sounds which 
thei:t;' ears have been accustomed to hear, and their organs of 
speech utter. It can hardly be doubtful therefore that a 
child would l~arn to name 26 familiar words $Coner than the 
unknown, unhearc1 of, and u.nthought of letters of the alphabet. 

13Gray and Reese, p. 31, 

l4Ibid, 1 p, 32, 

15 smith, pp. 98-103. 

16 Gray and Reese, p, ,3 



Horace Mann aho made another important contribution to improved 

instruction in· r~ading wheµ he condemned the e~cessive devotion to oral 

re;3din~ practices in schooh ot his tiJlle. 

The use (;)f phoni,c;s £err word analysis began abol!,t 18170 and was 

excessively emph;ash;ed untU approximately 1920, Several elaborate 

syst;ems 1 :f;9rmal anr;l mechan;i.cal, were dev~lopecl; the Ward System, the 

Polla~d Syst~m. the »ec1con ~ystem, the Gordo~ ~yst~m, and others. 17 

'l'his period wa!]I followed 1;,y a complete swing to another extreme. 

l'eachen eU.mi'nated any fc;,rm of word anc;1lysis and adopted the equ,lllly 

wai; to be learned c1s a sight wotd l;>y vhwing the whole and i;-epeating it 

t11any times, ';['he sentence and, a Uttle 1,:iter, the li:ltory method soon 

appe<itod. 18 

Until 1915, rei;i¢1i.ng practice in elemeptary schools was largely 

oral. B.us1;1ell says, ''Aftet" that ttmer researc;:h and practic~ emphasi,zed 

the values of silent reading to such an e~tept that some schools gave 

oral l;'ead:j,ng little attention in thei.r activ:i.ties, 1119 Since 1940, 

authorities have advocated the use of both oral and silent t"eading in 

prpgrams of reading instruqtion, 

Currently, profession,1141 1iterat'1re is fU1ed with descriptions of 

metppds of tl;!ach:i.ng rea<;ling. Never have methodi; of.teaching reading 

at grades one~ t;wo, and three b11?en more varied. 20 

17 Il.;iid. , p, 40. 

18 
Ib:i.q .• p. 41. 

19 . · Russe 11, pr 120, 

14 

ZONila ahIJ,ton Smith~ "'i'hrough Method:s aµd Materials," New :Fr<;>ntiers 
i£ ,~e,adin& 1 Inte:1:1nation;al Reading Conferenc~ l?roce~dings, V (New York, 
19 60) , p, 2 6; 



Individualized instruction, is probably th~ most ·.discussed approach 

currently offered as a procedure for teaching reading more 'effectively, 

Individualized· instruction is described by Veatch,.21 Miel, 22 and others 

as the.program in reading where each pupil chooses his own material for 

his own reading instruction, reads at his own rate, participates in 

15 

groups organized on other bases than ability, and uses a wide variety of 

books instead of only basal readers. 

Smith observes that: 

Ver:...ylittle valid research has been conducted in regard to 
the effectiveness of individualized instruction. The studies 
that have been made ar_e contrary in their results, some in
dicate. superior r.esults in reading achievement, others show 
no superiority over other methods . . Much more careful 
evaluation of this plan is needed.23 

There are defenders of the method of teaching reading as a part of 

a whole context of experience. In this approach, the integration of the 

skills of listening, speaking, writing, and reading mate up the language 

24 
arts experience approach, 

The structural approach to feading is currently beirig urged by 

many linguists. They emphasize the recognition of bas:{.c structural 

principles of word order as being fundamental in learning in the 

25 
reading ~rocess. 

21Jeannette Veatch, Individualizing Your Reading Program (New 
York, 1959), p. 242. 

22Alice Miel, ed., Individualized Reading Practices, Practical 
~Suggestions for Teaching, No. 14 (New York, 1958), p. 91. 

Z3Smith, Vol. 5, p. 27. 

24Audrey Dickhart,. "Breaking the Lock-Step in Reading," Elementar~. 
English, XXXV (January, 1958), pp. 54-56. ·; 

25ca:rl A. Lefevre, "Reading Our. Language Patterns: · A Linguistic 
View- .. contributions to .a Theory of Reading," Challenge~- Experiment in 
Reading, International Reading Conference Proceedings, VII (New York, 
1962), pp. 66-70. J. 



Several schopls a:i;-E:l now e:x:pE1rtmenf,:ing with visual approaches :to 

tea<;ihir1,g 'l;"f;lacling through the media of filIT1s2 6 and television, 27 

16 

Smith stati;::i;i, ''One of tp.e mo;;;t frequently recurring panaceas offeved 

for improving the reading ability of individ~als or groups is some new 

twist in the method qf teachipg phonics, 1128 

Gray sumll\arizes the methods that have been mentioned as; 

, . ,the evidence presented in the many studies and experiments, 
indicates that the real issue is not which of the procedures 
is better but rather what does each contribute most effectively. 
When th~ evidence is reviewed in the light of this question, 
four e;.cni.clusions emerge: (a) systematic basal instruction 
mak,s its greatest contribution in promoting essential under
i:itandings~ attitudes, aqd skUls ~n reading; (b) stimµlating 
sµpplemen~ary~reading and activity programs are highly productive 
in cultivating favorable attitudes toward re~ding, in deepening 
r1aao;lng interi;st~ and in enriching the erxperiences of children; 
(t) a soun~ reading p~ogram should make use pf the advantages 
inherent in both systematic instruction in reading and challeng
:i.ng <:1ctiv:i,ties in all cvrriculum fidds; (d) the optimum amount 
0£ $Y&tematic instructi~n, varies with conditions, such as the 29 
needs <:1nd ~apacities of children and the s~ill qf the teacher, 

b!y <;;r,1:1y and representatives from m13n,y countriE;1s, 'l'he final conclusions 

weH as follows i 

(a) the n~mlts of researi;;h do not indicate conclusively which 
of the various methods now in use is the best; (b) specific 
methods of: tec1ching re13ding do npt secure equally good resulti=, 

26Glen :McCracken, "New Castle Reading Experiment," li;lementary Scho.ol 
JOUf;)ali Ll:V (March, 1954), pp, 385~~90. 

27Richard L, C.;irner~ "Thi;! Courtl<;'!nd TV Reading Project," Gh.ans;ing 
Conce:ets .Qi Reac;ling It1-struction., Ii;,.tern,;1tional Reading Conference'· 
?roceedings, VI (~ew York, 1961), pp. 148-151, 

2ST:i!ih Bhnton Smith,, "Through Methods and Materials," New Frontters 
:;i..n Reading, International Reading A$sociation Conference Proceedings, V 

(New Yqrk~ 1960). p. 27, 

29wuuam lL Gray, "The Teaching of Reading," Encydo~r=dia £! 
Educational Research (New York, 19fjO), p. 1122. 
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among all members of a group; (c) contrasting methods of teaching 
rea~ing produce different results; (d) good initial progress in 3 
reading results from emphasis on both meaning and word recognition. O 

';['he elementary school program in reading has been determined by 

tradition, by philosophies of education, by social demands on the school, 

and by textbooks or readers available to children and teachers. More 

recently the characteriqtics and developmental patterns of children have 

been considered in planning the development and activities of the read~ 

ing program. Since 1920 reading materials have undergone radical 

modifications in. harmony with social changes, new conceptions of the 

chief ,urpmses of ~~hooling, increesed ~nderstanding of child develop

ment, interests, needs, and in research findings in related areas, 31 

Current Criticism .8£. Teaching Reading 

Current criticisms of teaching reading range from issues about 

quality of the content of basal readers to the issue of extent of 

vocabulary and to criticisms of teaching practices. frograms designed 

tQ promotEJ beginning reading readiness have been under debate for the 

32 As Gates suggested~ readiness means somewhat 

different thipgs to different people. Some regard it only as an exp~es-

sion of int~rest or purpose. Others describe it with emphasis upon 

geri.eral maturation which occurs in rather regular physical, mental, and 

other ways in most individuals. 

30william R. Gray, The Teaching of Readin[ and Writing. 

31 Russell, p. 141. 

32 Arthur I. Gates, "Basal :Principles in Reading Readiness Testing," 
Teachers f.S..hle~~ Record, XL (March, 1939), pp. 435~506, 
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The rple of kindergarten (:lxpe:riences in c;1 readi-qg readiness program 

. . d . . 1 33 
1,~ 1,mportant an sometimes controvers1.a . The present issue is "teach-

;i,ng the five•year .. old to read in kindergarte:p.." This is a problem which 

34 has grown to huge proportions in many school systems. 

The argument of phonics versu1;3 the 11 look .. and-say" method continues 

even though the attack has shifted, 
35 

Iverson observes, "Earlier many 

critics charged that phonics was not taught at all. Phonics, it is 

now qharged, 1;1re taught but taught the wrong way," One of the principal 

lear~ing procedures at the early stage in word recognition is the associa~ 

tiqn of printed letters~ si,ngly and in combination, with the typical 

sounds they rep~esent and the synthesis of these sounds into patterns 

36 which the child cc;1n recognize c1s words he already knowsc. Some words 

he w:i,11 learn as wholes, without the need for analysis; but, increasingly 

1;1s he ~eets new words, the power to deal with them analytically in 

t;erms of sound related to symbols is a valuable asset, The situation 

t;oday may be summed up thus; 

Not a reputable system of teaching reading exists today 
that does not give extensive attention to phonetic training 
throughout th.e entire primary and middle grades, The same 
thing can be said of the modern spelling program in which 
phonetic training is a part of the program from the second 
grade on through the eighth, The writer who accuses the 

33Dolores Durkin, 118,eading Instruction and the Five-Year~Old Child," 
Challenge and ExperimE;:nt in Reading, International Reading Conference 
rrq6eedi'n°g~VIL (N~w Yor'iZ; 1962), pp, 23-29, 

34william D, Sheldon., influences Upon Reading Instructi-on in the 
United States (Syracuse, 1961), pp, 33-39. 

35wi11i<;1m J, Iverson, "Controversial Issues in the Teaching of 
Reac;ling, 11 Challen~~ and ~~rime:nt in !_~di.ri~, International Reading 
Conference Proceedings, VII (1962), p. 213, 

36 Donald D, Durrell, nsuccess in First Grade Reading," Jour:nal of 
Edu~ation, CXL (1955), pp, 1R6, 



school of doing nothing abm~t phonetics is simply saying things 
that are not true.37 

Grouping for instruction~ a recognized means of providing for 
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differentiated in$truction in reading, continues to capture the interest 

and concern of teachers and those interested in the teaching of reading. 38 

Many schools have abandoned traditional procedures for grouping using 

basal reading materials and have launched into individualized reading 

programs, Sartain summarize is; 

When we look ,;1t individualized reading in it$ proper 
perspective, we see that it h,;1s both inherent strengths and 
weaknesses, lts wise employment enhances interest in reading, 
If it is used without caution, individualized reading can be 
the Jµd,;1s~goat that leads ine~perienced teachers to produce a 
~rop of deficient readers for which we will never be forgiven, 

When we plan reading instruction, it is not necessary 
to omit the basic work because we want to include individualized 
ri;:ading. :(:nsteac;l, we o,im combine the values of both into a 39 
progrc1m that is more hl:lrmonious and pleasing than ever before, 

The rqle of speed i·n reading has become a major concern of today's 

w9rl~. Rate of reading frequently has been described as speed in 

gra:;1p:i,ng the meanings intended by the writer, To read is to comprehend 

1 1 . l . d 40 at as ow rate or at a re at1.ve y more rap1. rate, Leading authorities 

have repeatedly pointed out the importance of reading speed flexibility. 

37 Gerald A, YoakaJ11, Re;eort £! ~ Eleventh Annual Conference on 
Rea91n~ (Pittsbµrg, 1955), p, 11. 

3$Sheldon, Pf· 11-26, 

39Harry W, Sartain, "Individualized Reading in Perspective," Changing 
C?ncepts £! RQadin&. lnstruction, International Reading Conference Proceed~ 
ings, VI (New York, ~961), pp, 86~87. 

40'.Emerald Dechant, lffRate of Compreh~nsion - Needed Research," Chan?i"" 
1$ Conc7pts .£!. Re.ad in~. Instruction, International Reading Conference 
Proceedings, VI (New York, 1961), p, 223, 



Important pioneering work in testing in this area has been carried out 

by Letson, 41 Sheldon and Carrillo,42 and Spache.43 

Stauffer observes: 

Authorities are agreed :.that :.the. mark of an ef.£icien.t reader 
is the ability to adjust rate of reading to purpose, to the 
nature and difficulty of the material, and to the reader's ex
perience and knowledge. This being the case, only the naive 
questioner will ask 'Wheat is your rate of reading?' or indulge 44 
in a controversy about skimming versus scanning versus reading, 
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These and other issues in the teaching of reading continue to challenge 

those who are vitally interested in the improvement of reading instruction. 

Literature Related to Reading Practices 

To develop an instrument to study the actual teacher practices used 

in teaching of reading at grades one, two, and three, a review of the 

current thinking of leaders in the field of reading was necessary, 

. As concepts of reading instruction have changed aml broadened, so 

have implications for teachers of reading. Today's te.;1.cher of reading 

must know reading methods and research design, how to read the professional 

literature in his field, how to participate constructively in planning, 

executing, and interpreting research in the field of· reading. 

The theory of teaching reading has advanced far more rapidly than 

has school practice. Durrell observes: 

41charles T, Letson, "Speed and Comprehension in Reading," Journal 
of Educational Research, LII (October, 1958), pp. 49-53. 

42w. D. Sheldon and L, W, Carrillo, "The Flexibility of Reading Rate," 
Journal of Educational Psychology, XLIII (May, 1952), pp. 299-305. 

43 George 0, Spache, "Diagnostic Tools," Fifth Yearbook .£i the South-
west Reading Conference 0955),, pp. 35-47 .. 

44 
Russell G. Stauffer, ','Speed Reading and Ven~a tility," Challenge 

and Experiment in Reading, International Reading Conference Proceedings, 
VII (New York, 1962), p. 206. 
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There are many ways to teach reading well, There are also 
many ways to teach it badly. Despite the large number of publi
cations on the teaching of reading--professional books, teachers' 
manuals, national committee reports, ~gazine articles, and 
research studies--wehave not yet discovered a definite series 
of steps which a teacher may follow with the assurance that 
all pupils will grow in reading in the most efficient manner, 

Even with the best of currently used materials, the 
effectiveness of learning clepends far more upon the acti4!ties 
of the teacher than upon the reading program being used, 

As methods of teaching reading become more varied and as materials 

become more profuse, the task of the classroom teacher of reading multi-

plies. Wide variations in classroom practices in teaching.of reading led 

t:o Witty's comment: 

It would be highly desirable if school people could agree 
upon certain practices to be followed more generaliy in reading 
instruction. It has been found that no clearly defined, generally 
accepted4grogram of reading instruction prevails throughout our 
schools. 

It is now rather generally approved by recognized authorities in 

reading·that a sound reading program is a continuous program. The 

program has now been extended to include instruction in reading from 

the primary gracles throughout the junior and senior high school, and.in 

college and adult life when individuals or groups are found to have 

insufficiencies or inadequacies in reading. 

McCullough asserts: 

Research findings limit the freedom of the teacher to do as 
he· likes. Ee can no longer. legitimately practice those techniques . 

. · which research' has proved unsound. . . . Research does not limit 
our creativity, Rather, it channels it into more productive. areas 
of endeavor, ... ihere is no one best way of teaching reading, . 

45nonald DurreU, Jmproving Reading Instruction (N'.ew .York, )956) ~ .. 
p. 1, 

46Paul Witty,.· "Purpose and Soope of the Reading Program, 11 Develop
~ In·.·~ J'.hrough. Reading, National Society for the Study of Eq.ucation 
Yearbook, LX,.Part I (Chicago, 1961), p, 6. 
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research has produced a wealth of infol;'mation, findings have not 
been adequately disseminated or put into practice.47 

She also states that~ • • Two 'teachers teaching a room apart may be a 

generation or more apart in- their methods.48 

Purcell reports on a tri-state survey: 

·The results of_ the survey seem to bear out current 
professional opinion that our reading programs are striking 
a middle path between the old ways and the most radical of 
the new ways. Moderation was one keynote of the methods 
surveyed •••• Two others were at least as significant: 
flexibility and variety.49 

On the extent of use of certain selected'practices in the teaching 

of reading in the kindergarten and primary grades of New Yol;'k schools, 

Belden found: 

A major implication of the results·is that writings and 
teachings of the leaders in the field of reading have not 
gone unheeded. The teachers' responses give a positive 
indication that many of the practices recommended to provide 
a good reading program are recognized by them, and in many 
instances are put to regular use.SO 

Severance51 noted that only 41 percent of reading readiness practices 

were common to the reading readiness programs in schools which she 

surveyed in southeast Oklahoma. 

47constance M. McCullough, "The Psychology of Methods of Teaching 
Reading," The T~aching of Reading in~ Elementary School (Washington, 
195BD, p. 17. . 

48Ibid., p. 18.-

49Barbara A. Purcell, "Methods of Teaching Reading: A Report on a 
Tri-State Area," The Elementary School Jourrwl, LVIII, No. 8 (1958), 
pp. 449-53. 

SOBern:ard R. Belden, "A Study of Selected Practices Reported in the 
Teaching of Reading in the Kindergarten and Primary Grades in New York 
State' (unpub. Ph.D. dif:isertation, Syracuse University, 1955),. p. 110. 

51Marian Severance, "Reading Readiness Practices of Certain First 
Grade Teachers in Southeastern Oklahoma" (unpub. Ed.D. dissertation, 
Oklahoma State University, 1956), p. 136. 
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tn a study ofi basal reading group prsctices, Groff52 found ''it was 

obviou~ thpt the teachers did not 'constantly' change pupils from 

one reading group to another as the aut,horities have prescribed." 

Teaching read:i.:llg :in the primary grades is complicated by a numbel;' 

of issues and problems, Descriptions o~ methods and approaches to the 

teaching of reading, of organizational practices, and of materials of 

instl;'uction for reading continue to fill professional pooks and journals 

in re~ding instruqtiop, 
;~ 

Nowever, there are many aspects of a good 

re9ding program~ and these aspeftS are interlaced and overlapped, each 

contributing to the str~ngtq of others. 

Stage1:1 of i:levelopment in re1:1ding h.;1ve been described in many ,. 

pqbltQations by Or, William S, Gray, leading authority in the tea~bing 

of readini, a~d by the National Committee on Reading of the National 

Socei~y for the Study of ~ducatio~5~ in their 1937, 194S, and 1961 

ye"ri:-boqks. 'Xhese st,;1ges of reading developm(;lnt are accepted by majo:i;

. writ!\ll'S ~Yeh. as M:c.Kee, 54 ij,usseU, 55 Hildreth, 56 Gray and Reese 157 and 

52J:>i:lt:r;i.ck J, G~off? "A Surv~y o;f Basal Readin~ G:roup·l'ractices," 
Th.e Rea?in~ T_eaoher (January, 1962), pp. 232.,.35. 

53Tl~~ ~e~1<;:hi.n& .$£ RE:la~ing: ~ Second Reeort,, 'l'hirty ... Sixth Yearl;>0~~ 
qf the National Society of th~ Study of Education (Bloorni.ngton, 1937)/' · 
pp, 76•77; Readi;PS £!l th<il Elementar~ School~ Forty~Eighth Yearbook, Part 
ll of the National Society for the Study of Educatton (Ch:i.cago, 1949), 
pp, 19.,22; Deyelopme,nt J.E.~ l'hro\/-~h Readin?j, Sbtieth Yearboqk c;>f 
the Nati.onal Sqc;i.ety for the Study of Edµcation, Part I (Chicago, 1961), 
pp, 229 .. 230. 

54Pau:J, :McKee, Th1;i Teacllin& .Q! Readi.ns; .!.£ th.e Elementary Sc.h ool 
(Boston, 1948), pp .. 1~608, 

55 RQssell, Children Learn To Read~ pp. 1~592, 
. I'-~ 

56Gertrude Hildreth, Teachins Readi~& (New York, 1958), pp. 237~39. 

57G+aY and Reese, pp. 1~466. 
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others. The program of development in reading for grades one, two,.and 

three is included in the first four closely telated and overlapping 

periods or stages of instruction. These may be described as follows: 

The period of readiness in which the child is prepared for 
beginning reading; 

The period of initial instruction in beginning reading; 

The period of growth toward independence in reading; 

The period of transition. 

Techniques of the Study 

The study is concerned with determining attitudes of Louisiana 

teachers of grades one, two, and three toward the teaching of reading, 

as evidenced by their practices, and to ascertain what factors are 

associated with those attitudes. 

Use of~ Random Sampling Technique 

The survey method of procedure was selected as the most suitable o 

one for the study as it is a generally accepted method of research for 

. d d. d' . 58 securing ata regar 1ng current con 1t1ons. 

a.elected by use of stratified random sampling. 

The study population was 

59 
Good and Scates say, 

"In stratified random sampling.the population is first sub-divided into 

two or more strata. (classes), and then from each stratum is taken.a 

predetermined number of observations (sample) at random~ 11 Stratified 

58carter V. Good and Douglas E. Scates, ~ethods of Research 
(New York, 1954), p. 550. 

59Ibid., p. 6CH. 
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The nature of the study prescl;'ibec1 the 1..1,se of c1n i,nstrument sui.table 

for secu~ing ~any kinds of inforlTu;ltion f~om a large sam~le population. 

'.!;'he check list employing check responses, was c;.hof=ien as the mast fitting 

form of data~g~thering instrument to get the desired information, 

61 
According to Good an~ Sc.:ites~ · · "this form is time savingp .. , exercises 

a dtrect;:;i.,ve influence i'n secudng responses, and greatly hd,litates the 

precess q{ ta]:luLati.ng and summari;ing, '' 

Tile i;:hec;;;k Ust, as a t~e;.hnique, has beep. used inc:reasiti.gly to inquire 

62 ::i.ntq the opinions a:p.d att:i,t1.,1d~f of {;;I gro\J.p. 'rhe check l:lst is parti,c;. .. 

ularly useful when one cannot readily see personally ~11 the people from 

who~ h~ desi,res responses or where there is no particular reason to see 

63 the t~~pondent personally. · it :i,s ~lsq µseful to determine att;i.,tudes 

i;it the wemhers of a group whi.ch are of coqsiderable importai:ice in c;leter~ 

64 mintng the functioning of the group. Such measurements of attitµdes 

and opinion~ have ~~come a vital part of the educational system, 65 

60Fr~deri~k F. Stephirn., "Ris~O'l;'y of the Q'ses of ModerP.- Sampling 
ProcedJ,J,res," Jqurnal of the Amer:lc<1n Statif;l~;i,cal A.s.sociation, XLIII 
(M~rrch, 1948), pp. li~39:- ·, 

6lcood apd Scates, p, 61J, 

92Ibid., p, 606, 

63Ibid,, p. 606. 

64l'L H. R~mmers, Introd~ction !.2, Oein;i,o~, and Attitude 11easurement 
(New York, 1954~, p, 215, 

65tbid., p. 395, 
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A check list is a form prepared and distributed to secure responses 

to certain questions; as a general rule these questions are factual, 

intended to obtain information about certain conditions and practices 

of which the respondent is presumed to have knowledge. It is an accepted 

technique in securing a cross section of thought or attitude. Good and 

66 
Scates state that "opinions and attitudes are facts, insofar as 

the responses are typical of the individuals, but they are facts of 

opinion. They represent the leanings or attitudes of. a person, whether 

right or wrong." 

The check list is an accepted technique used in examining current 

practices in schools and has been widely used. It offers a uniformity 

of responses which facilitates the collection and statistical treatment 

of quantiti~s of data. 

The check list used in the current study was designed to study 

reading practices used in teaching reading in grades one, two, and 

three. Statements of current practices in teaching reading.were drawn 
68 

frqm the writings of a representative group of specialists in reading. 

66Good and Scates, p. 613. 

67Pauline V. Young, Scientific Social Surveys :!E2. Research 
(Englewood Cliffs, N. J., 1956), p. 178; M. Jahoda, M. Deutsch,.and 
S. W. Cook, Research Methods in Social Relations, Part One: Basic 
Processes (New York, 1951), p-,-156. 

68(a) DeBoer and Dallman, pp. 41-319; Tinker and McCullough, pp. 
333-456; (b) Gray and Reese, pp. 93-229; (c) Russell, pp. 141~228; 
(d) Hildreth, pp, 64-368; (e) McKee, pp. 125-347; (f) Gertrude Hildreth, 
"Reading Programs in the Early Primary Period," and "Reading Programs 
in Grades II and III," in Reading in the Elementary School, op. cit., 
pp. 54-92 and 93-126; (g) Margaret McKim, Guiding Growth in Reading 
(New York,. 1958)~ pp. 33-312; (h) Donald Durrell, Improving Reading 
Instruction (New York, 1956),.pp. 21-92; (i) Marion Monroe~ Growing 
~ Reading (Chicago, 1951), pp. 3-262; (j) E. A. Betts, Foundations 
of Reading Instruction (New York, 1957), pp. 251-713; (k) G. L. Bond 
and Eva Wagner, Teaching the Child 12. Read (New York, 1960), pp. 38-256. 
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69 The instructional jobs as outlined by McKee and others were used 

as a guide in compiling the list of statements of practices. These 

stated practices included the teaching and learning activities outlined 

for the four major areas of instruction. Some of these p~actices are 

better than others. Some of them are often thought to be definitely 

bad. Some are believed by many to be indispensible. Some of the 

statements directly contradict others. But each statement presents 

teaching practices as are actually found in a great many schools. 

~ of Jury Technique 

Two juries were used in the present study. A jury of experts in 

the field of reading and a jury of qualified experienced classroom 

teachers were asked to pass judgment on the statements of practices 

70 
in the check list. Good and Scates say that "it is essential that 

criticisms of qualified persons be secured before the final form of 

the questionnaire is prepared and mailed out." The use of group judgments 

71 
is by no means a new or untried practice. Koos says this is a means 

to l;>e used "to secure opinions, judgments, or the expression of attitudes 

of respondents from which ... tenative measures or evaluat:i,ons" may be 

made. 
72 

Kearney observes, "Authoritative opinion is valuable for what 

it ist the best judgment of people ·who are widely informed on research 

and theory in their specialities.rr 

69McKee, Chapters 7, 8, 9, and 10. 

70Good and Scates, p. 622. 

711eonard V. Koos, .'.!.h§. Questionnaire Technique (New York, 1928), p. 147. 

72Nolan C. Kearney,. Elementary School Objectives (New York, 1953), 
p. 171. 
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In a study designed to define the goals of elementary education and 

to develop new and better instruments with which to measure and evaluate 

the achievement of goals, Kearney73 concludes, "This report rests the 

case for its validity upon expert opinion." 

The "jury technique" involves the pooled judgments of a number of 

persons 74 and is a frequently used technique for validation of a 

questionnaire. 

Summary 

Reading has·long been an important function of the elementary 

school, Concepts and methods of teaching reading have ch<:l,nged greatly 

since the earliest establishment of American schools. Purposes and 

aims for reading have shownr comparable change. Methods in teaching 

readii;ig have ranged from the use of memorization of letters and 

combination of letters, through the use of phonics, through the "look-

and-say'' method, to the sentence and story method. 

Current criticisms and proposals include individualized instruction, 

linguistics, use of reading machines, and a return to phonics. Although 

changes have been made, authorities in the teaching of reading are in 

agreement with respect to many issues. One point of agreement is that 

of the four stages of development found in·reading programs of grades 

one, two, and three. Thes.e are readiness, initial instruction, growth 

toward independence, and transition, 

73Ibid., p. 173. 

74carter V, Good and A. S. Barr and Douglas E. Scates, Methodology 
of Educational Research (New York, 1938), p. 613, 
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The techniques of the study include the use of stratified random 

sampling and a form of the questionnaire, a check list, for obtaining 

data. These techniques are accepted methods for making a state-wide 

normative survey. Use of the jury technique for validation of the 

check list instrument is recommended by many research authorities. 

The development of the check list, its validation, the methods 

of gathering data and treatment of the data are described in Chapter III, 



CHAPTER III 

GENERAL PROCEDURES OF THE STUDY 

Because of the nature and scope of the current study, the use of 

an instrument for securing many kinds of information from a large sample 

population seemed to be indicated. The check list, a form of the 

questionnaire, was deemed an appropriate instrument for obtaining the 

data required for meeting the purpose of the study. 

The check list is an accepted research technique in studies which 

concerns current practices in school systems. It offers a uniformity 

of responses which provide a convenient, suggestive list for respondents 

1 
to check. 

Development of the Original Check List 

The number of statements which illustrate practices in the teaching 

of reading. were drawn from the literature written in the field of reading. 

These statements were fairly inclu~ive in covering common practices in 

the teaching of reading in the first three grades, No attempt was made to 

evaluate practices or their desirability. The statements of practices were 

arranged in a check list form.of questionnaire which required the respon-

dent to select an appropriate response and to indicate his answer as 

directed by instructions included in the check booklet. These statements 

1carter V. Good and Douglas E. Scates, Methods .£.f. Research (New York, 
1954), p. 613. 

30 
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called for inforJn;Jtion which the respondent could readily provide. 

The foliowipg st1=1tew.enti, qf J?racticli)s are typical of the kinds of 

STATE:MENTS RESPON13ES 

(I.) 

;;,., ~ 
1, I <;levelop hand~eye coordin,;1t:i,on by (./l ,-..I ,.-I 

;;,., ,-..! .µ H 
providing a planned s~quen~e qf ClJ ct! QJ QJ 

;:;: ::i s :> 
training exercises involving pupil ....i (I.) 0 QJ 

~ ;:;;, ~ z 
use ot: 

(a) paper ·and pencil 
(b) ()halk and <;;halkboaro 

............, ~ 

(c) paint and easel 
~ ~ -

(d) crayons 
~ ~ 

(e) scissors - ~ ~ 

.......,...,. 
~ ,,........, 

2. ;r provide practice imd drill to 
assure every child a good foundaticm 
in: 

(a) visual discrimination of letters 
(b) ii!Uditory dhcriminl':ltiop. qf sounds ~ 

........,.. 

( c;:) associating vis1,1al and 91,lditor:Y 
-...... _,....,. 

per;c~pt:i,Qnf;l 
~ ,....--

The trial questionnaire contained 90 statements of practices divided 

~ntq the four recognized major ai;-eas2 of reading ,;:it the grades one through 

three level, 

Validating the Check List 

The check list at statements of practices in teaching reading, 

together with a cover letter exp~aiµ.ing the study, was sent to fourteen 

professional educators who are recognized writers in the field of reading 

instruction, These jurors were selected to respond to the check list in 

order tp remove ambiguo1,1:;; stc;1tements, to f;!lim:i,nate items that were 

2 Refer to page 24. 
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irrelevant, and to add items where necessary to provide a more complete 

list of current practices. 

The jury of experts was requested to respond to the check list and 

to criticize or evaluate it according to the following: 

1. Clearness of directions 
2. Clarity of statement 
3. Arrangement of statement 
4. Ease or difficulty of deciding the necessary category to use 
5. Time necessary for answering 

Each juror was requested to use the space ijt the end of each area of 

statements of practices for added practices, comments, and suggestions. 

Responses were received from ten of the fourteen experts. 

Pre-testing the Check List 

A group of thirty-five experienced classroom teachers of grades 

one, two, and three was asked to pre-test the check list. These jurors 

were asked to respond to the check list in terms of its practical use 

since it is difficult to anticipate adequately the interpretations of 

others or the varying complexities of the situations that will arise. 

None of these classroom teachers were used in the study itself. 

Revision of the Check List in Accordance 
with Juror Responses 

This section consists of an item-by-item analysis of juror responses 

to the practices in teaching reading given in the preliminary check list. 

In each case, first, the original statement is presented; second, comments 

that are pertinent to the revision:are given; and third, the revised 

statement which resulted is listed, Consideration of recommendations 

and suggestions ma.de by the writer experts and teacher experts are 



33 

inclyded in th!i:! revised st.atem,erttfi:l, Certain gene:r:al oom,ments of t:he jt,1:ry 

1, .91,~f5~,n~,1 ~1f.~~;e1!¥tnt . 

l provide the ~\ilm.e prpgr,am of re13dtness ini;truction :for aU studentf:l, 

Ci;,mments 
: I tj,. ·\ii 

Ari.yane WhP doe~ faU~ tQ und!:!:t'Stanc:l the nature of 
ind.iv:l.1:h,al diUeret1r~es, · 

. Good, . 
S',l,bstitµte , 
0~, 

I • "eaeh · i:;t;µ¢!ent," 

·.Re~:l.dop, 
P, 1-UjjJ.cp. I .. 

t provid~ the same prog::t,;tllllP{ t"ea<:liness insfrµct:Lon for ea¢h ~tudept. 

~, . Ori~1ifF",l,. ~.~e.~~~lil~~ .. 
:i; u~lil a variety ~f mani~ulat;;ive skiUs to develop hi:ind ... ,re , 

· ~oordip,.;i!tion inv9lvil'l~ 1 

(a) pap~r and pencil . 
(b) ohdk and chd~l>oard 
(~) paint and.~~~el 
(d) C.tarons 
(e) ijCis1:1ori;; 

1\lis has no relation. to $4ccesij in reading, 
Ok, 
Few teachers h111ve !\;lny phnnecl seq1,.1ence ot training e:icercises to 
ii:nprQve· \JC\,llar mAtility, fprm perception, and directi<;,nality, 
:i; thi.nl<. y1;>µ:i:- que(:ltil:>1' hu t;:o l:>e r,fiP.ed 1:1omewhat ,· , , 
Why ~ot; say "I develop hand-.~ye coordination by hav~ng the 
P4Piis '1Se;" 

i dev\i1 lop l121ncl-,:y~ @oordin~pion by providing a plann!:!d sE;!quettce 
cif traip.i,ng exerc:,i.ses involvin,g :()UPil use of: 

(a) p~per a~d p•ncil 
('Q) ch~lk and chalkl:>o&i;,-d 
(~) paint ~•d easel 



(d) crayons 
(e) scissors 

3, Original statement 
'· 

I allow my children to use their preferred hand in: 

(a) drawing 
(b) writing 
(c) turning pages in a book 
(d) h~ndling toys 

Comments 

Substitute'' .. encourage children to use their preferred 
hand in:" 
This has no relation to success in beginning reading. 
Ok. 

Revision 

.I encourage my children to use their preferred hand in: 

(a) drawing 
(b) writing 
(c) turning pages in a.book 
(d) handling toys 

4. Original ijtatement 
I . 
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I provide practice in left to right eye movement through the use 
of my e~perience charts. 

Comments 

I have never known this to be a problem ~lthough it is often 
listed as important. 
Ok. 
Om:i.t . . . "my." 

Revision 

In teaching the development of left-to~right progression across 
the page, I.provide activities for children to: 

(a) · learn the meaning of left and the meaning of right 
(b) view a sequence of pictures from left to right. in Qrder to 

tell a story 
(c) observe that we write from:left to right 
(d) learn that we read sentences and words from left to right 



5. Orisinal stat~ment 

J chec~ with the parents of my children concerning the routines 
related to: 

(a) sleep 
(b) rest 
(c;) exercise 
(d) eating ha~its 

Connnents 

Ole. 
Good. 
Good. 
Give the parents a break; they often do the best they can. 
Readinggdif:f;iculties seldom stem from this source. 

· .Revis:i,on 

No revision was made .• 

6. Original ~tatement 
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I: provide opportunities to develop w.uscular coord,:i,n,ation.suc::h as: 

(a) holding toys 
(b) playing with toys 
(c) µsing simple necessary equipment in the classroom 
(d) holding a.book 
(e) turning pages in a book 
(f) bouncing and catching balls 
(g) rhythmic games, such as hopping and sk;i.pping 

Comments 

This item must be tefi,ned to distinguish among the 
different types of training and muscular coordination 
and_the:i,r respective purposes. 
Waste motion for reading readiness. 
Ok, 

Revision 

I provide opportunities to develop muscular coordination including: , 

(a) large muschs (example: The. children. bounce and ca.tch 
balls, hold toys ~nd play with them, participate in 
rhythmic games, ,such as happiQg and skipping.) 

(b) Sm.ill muscles (example: The children use simple necessary 
equipment.in the classroom such as scissors, crayons, 
pencils~ etc.) 



7. Original statement 

I vary the amount. of time spent in the readi,ness program .so 
that slow learnetTs have more time thi;t.n the other pupils. 

ColIUilents 

Do you want to say more t'ime? 
It isn I t time they ~;~ useful instruction·. :More time. :!.n 
most of these activities will be wasted. 
Good . 

. 'Revision 

l plan my program of readiness to allow: 

(a) the same· hngth of time for all pupi,ls 
(b) a longer period of time for some pupils 
(c) a short;:er period of ti.me for some pupil.s 

8. OrJginal,. statemene 

I use various exercises to develop visµa.1 .. discrimination such 
.as observation.of: 

(a) gross.geometric forms 
(b) pictures 
(c) word forms 
(d) letter forms 

gominents 
: .. 

o~. 
l'hese, too, have·. little relation to r~ading success . 

. Only the passive types of visual discrimination not 
involving active responee of the ch;i.ld are implied here. 

Revision 

I use variqus exercises to develop visual discriminatipn 
l:>etween: 

(a) gross geometric fo;rms 
(b) pictures · 
(c) word forms 
( d) 1 et ter fo;rms 
(e) phrases and sentences 

9. Original statement 

I provide varied exercises to develop auditory discrimination 
such 1:1,s: 
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(a), listening for and saying one-syllable words that rhyme 
(b) listening for and adding endings to a given word 
(c) listening :for iind giving words which contain the most 

common phonetic elements in the beginning of a word. 

Comments 

Oh!? 
After all these years, the linguists have decided we should· 
say "phonic." Thought you'd like to make this change. 
Ear-trainingis highly important, but it must be specific to 
the perception problem in reading. 
--~ Identification of phonemes in words. 

Relation of these sounds to print. 
Move from .e.asy to difficult. 

--" Keep word meaning high. 
Utilize every - pupil response methods, 
Etc. 

Your suggested exercises in auditory discrimination 
are among the last in a series of such that probably 
should be offered. What about auditory discrimination 
training in identifying common sounds, imitating common 
sounds, recognizing differences in pitch, loudness, and 
timbre? I would also suggest that training in distin
guishing the number of sounds of syllables present, of 
distinguishing alllOng.words which have the same single 
consonant or blehd so1,md as well as those which have 
similar or different endings . 

. Revision 

I provide varied exercises to develop auditory discrimination 
such al;!: 

(a) identifyit1g common sounds 
(b) recognizing differences in pitch~, loudness, and timbre 
(c) distinguishing number of sounds of syllables in words 
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(d) distinguishi,ng words which have the same single consonant 
or blend sound at the beginning of a.word 

(e) listening for and saying one-syllable words that rhyme 
( f) listening for andc,adding. endings to a given word 

10. Original statement 

I develop experience charts with my beginners to provide practice 
in making the return sweep to the beginning.of the.next line. 

Comments 

Why. bother? 
rs this only purpose-.-item suggests so. 
Not the main reason, howevere 
I find no other item ot1 experience charts as to value--. 
are these items given in 4 and 10 the only values? 



Revision 

This statement became a part of ltem 20. 
:Ctem 11 was moved to.this po1:1it;j..on. 

11. Oridnal statement 
. 40 
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I guide and direct many group activities to develop social growth: 

(a) stressing cooperation 
(b) taking turns 
(c) shal;'ing 
(d) courtesy 
(e) giving.attention 

Colllillents 

What !;).as this tQ cio with reading? 
Ok. 
Good. 

Revision 

No revision. Moved to ltemlO . 

. l2. Original .. statement 

I accept a satisfactory score on a readiness test as the major 
criterion for dE:1termin:j,.ng the chi,ld' s readiness to begin formal · 
reading, 

Comments 

You might say--as one of the criterion rather than 
the major. 
Which test? What does it measure? What.evidence of validity? 
Use a .combination. 
Ok . 

. Revision, 

I use a readiness test: 

(a) 

(b) 

before :i: begin my readiness program for diagnostic 
indications for planning 
at the close of my program of reading readiness as the 
nui!-jor criterion for determining the child's readiness 
to begin formal reading 

Mqved to Item 11. 



13. q~~.&\,,n~~ stat!;ltmmt 

I sµpply the same experi~nce in a'!Jditqry dhc.:rimit11ation :!;or ~H~ch 
ch;i.ld iyhp h begtnning ret'!'din~. 

C,91!}men t ~ 

Okr 
Regard~ess of 1;1.Eled? 

Revision 

:tilo revision WflS. miu;lie, 
Movep to Xtem 12; 

. . 

14, · Or;i.;iP:al ·. ~tatei;wnt 
I/ ,,14~-) "/;ill , , ·· ·, 

I help ohi,ldr~q establi~h hand damin~nte by having pvpils use only 
their r~ght hand to~ · 

(E;!) th,:t,'c;:,w ~no ~rntch a 1::>aU. 
(b) cµt paper with s~i-~ors 
(~) hatllIIl~r a paU 
(cl) eose ·.i:i ~hal).<board 
(e) eat with a fork or spoon 

Comm'1mt1;1 
. ' 

This c;Qnf:r!!ldi.11~~ :i;tem ~ 1 does'fl' t .:Lt?. 
Nq relation to hegi\Jl."1ing re,;1d:i:qg ~~o,ce.es, 
:O~:in' t quit;:e un~erstii!lld wh1;1t the pu,~pOSE) of thi.s i.tem is? 

No revision was mad~,· 
Mpved to · ltem • 13, 

15. ,qr;~;i.
1
11,~;L stat:ameJ:'l.t 

Be~ore bE1ginning inithl 'l!'~·'=HH.p.g · ;i.nst:pJati~t}, l provide workpook 
e:xcer1;h,:s and chdkbq,;;rrd ~:?Cere;i,$e$ tq help ohild;ren ~eEl 1il<enessee 
.md di:l;;fe.r~noes ~ 

Cc;mup,el;'l t 1;, 
': 1,·. 

(a) ;i.n ~ettEirs 
(b) in wprds 
(c~ in phraef:!s 

~i~ 111:j..ght :i.qclude trc;1~in~ lettl;!rs tQ d;i.ec<;>ver their li~enesses 
and differencea~ cqpy:i~g th~m~ reproduc:Lng tl!iem .hom memo;ry~ etc. 
'['h:l,s might b~ ~$ef4l~ but i:nat~h;i.~~ is too i9W a l~vel of per~ep
tion to be sign:lf:Lc,nt. 



:Oo you mel;l.n instrQction in a basic reader, if so, you shou,ld 
say so. 
Good; 

Revision 

Before beginning.initial reading i,nstruction, l provide p.Q.per 
and pencil exercises i:!,nd chalkboard e:x:ercise$ to help child+C;ln see 
likenesse$ and differences: 

(a) in letters 
(b) in words 
(c) in phra$eS 
(d) in sent~nces 

Moved to Item 14. 

I use oral reading activities: 

(a) for bu,ilding listening skills 
(b) for drawing conclusions 
(c) for enjoyment 
(d) :l;or proving a point in gaining information 
(e) for following directions 
(f) for emphasizing good expression 
(g) for testing word identification and recognition 

Oonuti,ents 

EveryoI').e would check all these. 
Are you concerned about which of these oral rel:ldi:o.g 
£\ctivities the te<\cher stresses the most? It;'s quite 
po::;sible that (g) i.n tbis itemis stressed almost to the 
exclusion of aU others in some cb.ssroom$. Is not this 
an.;i.mportant point to di.sc;:over? 
Readiness level? 
Teacheri::pr,~11 re~dirig?.·' 
Ok. . 
By the children in reading readiness stage? 
Is this reading of charts? 
I assume by the teacher. 

Revision 

(a) for building listening skills 
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(b) for showing emotions of fear, excitement~ happiness, etc. 
(c) for tra:Lning in lE;!arning to follow directions 
(d) for demonstrating good oral express;i.on 

Moved to Item 15. 



Orisinal $tatement 
I . . . . . . . . . . 

I provid~ pract;(ce &nd drill to assure evf;!ry child a good, 
founda Uon ;i.nf: 

(a) visu~l discrimination 
(b) auditory discrilllination 
(c) fµsi:p,g vil;l~l and aud:i.:toJ;"y factors 

Comments 

'.fhi,.s i$ ok if ;it means l';!tter sounds in spoken word, 
letter names, etc.~ but if it is ijep;e~~h1dhcri10.i1,l'at;ji!bti 
of non .. word deµi.ents, it is waste motion. 
I'm n,ot certain wha~ (c) of this item really µi.eans . 

. -Ok, 
Substitute "associaU;ng" fo:t:' fusing. 
Subst;U;1,1te "relating" for fusing. 

:Revision 

;I;provige i:,ract:i,ce and dri,11 to assure every ch:i,ld a good 
fowodation. in: 

-'. . ' (a) v;i.s~l disc;:rimination of l,etters 
(b) auditory discriminaJ:i,o.n of sou,nds 
(c) associating visual and auditory perceptions 

Moved to Lt.em 25. 

18~ Original sta.tf;!ment 
' ' ,,., .. 

-. 

I prov;Lde oppc:;,rtunities for children to build a good stock of 
word meanings and concepts by having pup;i.ls: 

(a) desc~ib• and interprei pictures 
(b) tespond to stories read 
(c) take f;i.eld trips and e;x;cuuic:;,ns 

C9wm~ats 

Ggod. 
_Rela.te (:l;icper~li!nces. 
Sq'l;>stitute "heard'' for read. 
Thi$ is waste motion for reading. Any child who speaks 
English has m.orf:! words inhis speaking voGabulary than 

- w:i,.11 api;,ea:r.' · in his rel:!,din.~ fo:r two or thtee yean. 
Is th;i.s t;o i111.prove sentenc<:! structu:i;e of the cl;l.:i.ld, 
produqe greater fluency, better articulation or wru;i.t? 
Ok. 
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i9. 

-Revidon 

I provide opportunities for children to achiev~ flu•ncy in the 
use o{ wotds and ide~s and to improve articulation by hi;!.ving t;hem: 

.(a) describe and intf;lrpJ:et pictures 
(b) respond to stoX"ies he~rd 
(c) take field·trips an,d excursions 

·. (d) relate their expetienoes 

Moved to Item 24; 

Origin.al statement 
. I l .. · .. : 

J: us(,r a wide range 9f act:i.viti,es to develop ski,11 in: laniUiage. 
arid communtca.tion. such as: 

(a) l~st~ning.to st;o'.l'ies, rhyi:nei;~ an(:} poetry rec;1.d c;!.nd told 
(b) draniatiz;i.ng. sto:riel:l 
(c) conversation pe:rioqe 
(d) discussion periods 
(e) "show and tell" 

Comments 

"Show and tell"?? 
GoQd for lang\1,age activities, bul;: does n<:>t enhance 
reading. succ;:~ss. 
Good. 
Ok. 
M:01;1t normal children have sµffic;ien,t language a1'ility 
to und.erstand the coneepts,involved ii;i the averi:l,ge \,aE1al 
reading materials. 

Revision 
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ruse a wide range of 21,ctivities to <;Ievelop s~ill in lapguage and 
communici;l.t;i.qn sµch as: 

. (a) lietening to a:nd reeponding to stories, rhymes, an,d 
poe~ry read and .told 

(b) dratl14thing.stories 
(c) conversation periods 
(d) discussion periods 
(e) g:i.ving brief :i:'eports on th1:1ir experiences 
(f) telling an4 retelling stories 
(g) commenting on field trips and exc;url:lion~ 

~oved to Item 16. 

_20. 9r:t~;i.nal statement 

I use the readiness workboo~ acqompanying our b~sal set of 



ri:aaders, along with (:)ther ;;19ti.vit::Les, fol;' my :program o~ readiness, 

Comments 

:p9 yotJ need a contrastirig item atiowing those teachers who do 
i;iot use thei:r reat;Jipes!ii workl:?ook b4t supstitute their own 
plans and programs a chance to express this fact? 
Most of the ehmepts in i:;uoh workboo~s b,,rn;r little relation 
to success in learning to read. 
Qk, 

Revisio1;1 

(a) a readingp~eadiness book 
(~) large 4nit;s o~ 1;1cUvities pl.;innecl to develop sl:<ilh, 

abiliths, att:j.t;µ;det:i ~ 4ni.d inform13t;i.o,n nece 9sar:y for 
beginning init::f.;al re.;)d;i.ng i1:u1truction 

(G) the 'rei'ldin!2!ss b9ok accom:pany;i.ng our basal sevies of 
reader13 fo cqrmectiori with, a wicle v.:1r;i.ety of rE;Jading, 
readinEH~~ activities phnned in termi:; o:1; needs, 

Mov(;'lq to ltem 1'7, 

21, 91;i~ina~ stat.ement 
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I m@l<e reguhr ap)?rai~d~ ot chUdren' s work iHJ.d performances as 
a l::>ase hr; 

(a) plannt-q,g p;re,:,r~ac;J:i.ng activ:i.ties 
(b) groµp:tng ChUdr1n1 for working together 

·(c) TIJ,eeting the 11eecl~ of an iµdividual stuc;lent 

91::>mme1;1ts 
- .,, . ",·/ 

Subst:i,tute "chUd" for stud*Fnt. 
'.Might s<!J:t how o,; wlrnt; kin,ds of appraisals. 
Ok. 
~verybpdy thinks he m~ke~ ''regular" awpraif!als. But few 
know what ii:! dinifi~ii!nt tor reading success, 

Revis;i.,Qn 

'No rev:li;;:i,on wc1s m,;1de. 
Mc;,veo to Item UL 

22 r ~r~~Hlp~ $tat~ment 

I use informai ol:>i;;~ryat:i,.on to d~termip.e i,f a child :ls ready to 
beg:i,n, tormai tead:lng ineiudip.g; 



(a) · his intl;!rest in. books and rf;1ading 
(b) his ability to stay with a task until it is completed 
(c) hia ability to follow directions 
(d) his .!!,bility to remembe:i;- J:rhe centr,d thought of a story 
(e) his ability to remembe1; important! details: 

Coilll11ents 

Does not the teacher also consider th~ child's readiness in 
terms o:f; visuat skills, spee;1ch skills, listening ab:i.lit:Les, 
as well as the i.tem.s you hlil.ve suggested. The·it;:em sl;;lem$ to 
imply that her informal observation coven. only th(;! five 
points listed-•. 
Could this.be th(;! same as ~o. 2t? 
Better: Check the chilB's readiness by: 
~-- Ability to i,.dentify phonemes in speech. 
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_.:.,.. Ability to give names of let-1:ers, or to identify letters named. 
Rate of learnipgsi.ght words taught in a typi(;al situation, 

Ok, 

gevision 
' . ' ' ., '· 

l ~se informal observ~tion eo determine if a child is ready to 
beijin formal reading~. including: 

(a) his visual skills 
(b) his speech skills. 
(c) his listening skills 
(d) his lan$Uage develop~ent 
(e) his interest i.n-books .and reading 
(f) his ability ~o stay with a task until it h completed 
(g) his ability to follow dir~ction1:1 
(h) h:Ls ability to remem.ber th(;! ce1;1t::ral thought of a story 
(i) his ability tc;, remember important details 

Moved to ltem 19. 

23. Original state!llent 

I ;insist my c;hildren use their r:i,.ght h,1:1.:nd; 

(a) for· drawinig 
(1;>) for cutting 
( c) for writing 

.. (d) for other manipulative tasks 

Conunents 

A,g;;tin? 
Why bother the tei;1.ch1;1:r; with thh7 It has nothing to do 
with reading success. 
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.R,evhion 

Th:;i..s st;atement was d:i;:topped a;f~er consideration of tlie i;uggest:i.o:p.s 
of the ·.jury . 

. 24. Qrig~pa-1 sta.tsnnent 

~ use the :followin~ aicls to help me determ,in,e if a child .is ready 
to begin £ormal reading: 

C>k. 

(a.)·· anecdotal recoljds. 
(b) readlne~s tests 
(c) intelligence tests 
(d) s.chool ncordi; of h~al th 
(e) information obta:i.ned fro'!ll parents 

None of t:.h1:1se are redly pertinent . 

. E,evisiori 

.. N9 revi,dc;m was made. 
Noved to Item 21, 

25 •. Original_statement 

For my readi11ess p:i;-ogram, l use a.readiness workbook, for a few 
d,11ys or we.Elks, ~nd follow it with a readiness t;est. 

Ok. 
Seems to be conftis:iiri.g.; TJ:ii.:s. shc:,14}!.d 'be -spe,,l;led:··out' iri. 
mi::>re det,;1.il. 

· This op.e is not clea:t to me. 
~ore to ;readiness th9.n this. 
lt would be.better for '!]lost pl.lpils ta destroy the :readiness 
workbaoks on their ar:i:-ival ;from the pubUsher. 
Ok. . 
Some af the better teachers ~y well use the readinei;is test 
before they begin their readiness pragram. 
Uow about an item ask;ing teachex-s whether tl:).ey re~lly get 
atty chies from the· read;i.p.ess test .!!,S to how they might 
m~l~e the child ready for reading? 

Revision 

No rev:i.s'ion, was made. 
Moved to Item. 26, 



26. Ori&inal statement 

I :fiind a reading .readiness t;:est niy most reliable s9urc1;J for 
di$covering cluEls that ene.ble me to detrermine a pupU's readiness 
for reading. 

Comments 

This statement wc:;ls added after consideration of the 
jurors suggestions. 
Moved to Item 22, 

2 7. Original statement 

During the time I. am bu:i,lding the initial s:Lght vocabulary, I 
also teael;l: 

(a) the n&mes of htters 
(b) the sounds of letters 
(c) the sounds of groups of letters 

CoJ.lllllents 

This st;atE;!ment was moved frpm section on Initial Instruction. 

Revhion 

No revision was made. 

Is now Item 23. 

A.rt:;a .. ~ ln:i.tial Instryction 

1. Orilj!iinal statement 

I begin formal reading whem 9-ll my pupils have rec';lched an 
.adequate level of mat:\lration for b!:!ginning reading. 

Comments 

Ail? At same time? 
adequate level of maturation? 

Poes this mean age maturation? 
Readiness is .lli2l maturation, in the u$ual sense of the word. 
Implies that: teacher delays any reading instruction until 
the;! entire class :i,s ',~!J;eady. '' Is this exactly what you mean? 

Revision · 

I del,;:1.y beginning forma,1 reading until my pt1pils have reached 
an adequate level of readine$S for b~ginning reading. 
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2. Original stFl,t:;ement 

I limit vocabulary devE;ilopment in the beginning reading program 
to the vocabulary of a single basal reading series. 

Comments 

Ok, 
One can't do this, even if he tries. The child always learns 
other words. 
Good. 

Revision 

No revision was made. 

3. Original statement 

Prior tQ the beginning of regular reading instruction, I provide 
intensive phonic study. 

Comments 

Ok. 
Also during and after, 1 hope. 
What types of phonic study? Some are excellent, some useless. 

Revision 

No revision was made. 

4. Original stC;!.tement 
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I provide varied informal reading materials, which~ have prepared 
from children's expetiiences i,n introducing them to beginning reading 
in: 

(a) ex~erience charts 
(b) scrap books 
(c) notices 
(d) direct;ions and plans . 

Comments 

Good. 
Teacher doesn't really provide th1;1se materials but rather 
provides expeiiences ut;ilizing these approaches. 
I hope they do. 
This is such a good definition of use of experience charts 
and materials--why not include in Reading Readines-i~ Section? 



Revision 

I provide varied informa.1 reading materials which I pave 
1;>repared ;from children's experhqces, such asc 

(a) experience charts 
(b) ·1:1crap books 
(c) notices and news items 
(d) directions and plans 

~oved to Reading Readiness Area~~Item 20. 

5. O,riginal statement 
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In l;>uilding an in,itid sight; vocabulary of seventy.,.five or more 
wqrds, I us~: 

(a) children's mi.mes 
(b), preprimerwords 
(c) acti,on word.s 
(d) labels and signs on ol;>jects 

Comments 

Good. 
Why is the size of the initial vocabulary designated as 
75 or more words? 
What is the value of "75"7 This is traditional misinformation. 
I'd leave number out. 
Ok. 

Revision 

In building inil;:i.il sight vocabulary, I use: 

(a) ch:f,.ldren' s. names 
(b) preprimer words 
(c), action words 
(d) labels and signs on objects 
(e) experience stories 

M;oved ~o Item 4. 

6. Or~gin~l. statement 

I provide numerous ora,.l reading exercises to evaluate progress 
in important reading.skills,. particula;i:-ly those of word recognition 
and phrasing, and to discover si;>ec;i.fic instructional needs. 

Comments 

What important reading skills can she actua,.lly evaluate 
by. li,stening to children read orc!,lly, other than. word 



r.ecognit;ion? 
I.hope they dq, 
'l'est exerci,ses?? or do you mean many opportunities to read 
o:i:-ally. 
Good. 

Rev;i.sion 

I provide numerous pupil eral reading exercise a: 

(a) to evaluate progress in recognizing familiar words 
(b) to c:;letermine the pupil's use of voice intonation in 

r~veal;i.ng meanin~.of a given, sep.tence or sentences 
(c) to check on uncJerstandings of the use of punctuation 

~rks .to clarify meaning 
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(d) to discover if the pupil reads aloud fluently or unhalt
ingly word by word, with ~dequate;·ph?:)asingn::; 

Moved to Item 5, 

7. · _Odginal . stat~mep.t · 

I provide opportunities for children to learn to identify words 
by config1,1ration, involving percept;;i.on of such characteristics as: 

(a) :Length of word 
(b)letters exten4ing upward 
(c) letters extending downward 
(d) distinguishing characteristics in. letters at the 

beginnings qf words 
(e) disting1,1ishing oharacteristics in letters at the! endings 

of words 

Comments 

Ok. 
This "canf:i,gurlil,tion" approach is grossly inadequate. 
Reading.is not symbol identification, b4t; the matchin,g 
of ~peech sounds to word elements. 
Good. 

·Revidon 

I provide opportunities for children t;o learn the use of configura
tion clues to help identify words, These include such characterist~cs 
as: 

(a) length of word 
(b) letters extending upward 
(c) letters ext~nding downward 
(d) distinguishing characteristics in letters at the 

beginning.of words 
(e) distin,guishing.characteristica in letters at the endings 

of word;~ 



Moved to '.Ltem 7. 

8. Original statement 
I ' . 

In teaching structural analysis, I provide varied exercises 
starting with: 

(a) such word endings as es, ing, ed» ands 
(b) compound words 
(c) familiar prefi:x:es 
(d) fa.milia.r suffixes 

Comments 

Familiar prefixes,..,..suff:bces . , . what ;for example? 
Beg;Lnning_reading stage? 
Ok. 
Few basal reading systems actually suggest the te~ching of 
fam;i.liar _prE;ifixes and suf:l;ixes as such during the initial 
period of.learning to read, 
Thb~ough training in prefixes and sqffixes is usually del.;1.yed 
until the 11'te third or early fourth grade at the earliest. 
The basi1;: "structural analysis" need is the idEu1tification 
of letter groups which represent sounds in words. 

Revision 

In teaching.beginning structural analysis,. I provide varied 
exercises starting:with: 

· (a) such word endings as es,. ing, ed, and s 
(b) oral form of commcm compound words 

Moved to Item 7. 

9. Original statement 
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In helping childr(;!n.unc;ierstand reading.as a meaningful process, 
I use: 

(a} picture interpretation 
(b) group discussion 
(c) aesociation of personal experiences with story experiences 
(d) direct questions 

Commemts 

Row about most important--pupil questions? 
l .would add as possible types of training.in this area, 
roleplaying, dramatization, attempte to imitate norlll/:1.l 
speech in reading;aloud, and other such activities which 
tend to convey the realization tha-t reading. is really 
talking written down. 



Splendid, 
Ok, 
'J'her~ are mai;iy types of response-.to-me.;1ning pl;'actice other 
than these- Even the phonics program can provide delightful 
response to me1;ming and images evo),<ed by words. 

Revision 

5 ]_ 

In helping childl;'en understand reading as a meaningful process, 
;i: 1,1se: 

(c;J) picture ipterpretation 
(b) group disc~ssion 
(c) association of personal experie11;ees with story 

experiep.ces 
(d) direct questions 
(e) puptl's questions 
(f) role-plflying 
(g) dramatization 

Moved to Item 8 1 

lO. Ori~inal stat!o'!,men~ 

In peginning readiqg, the new lesson is .first read silently and 
th1=1n or;:il ly, 

Comq1ents ,, 

Qk. 
Who kpows ;i.f this :Ls right fat the beginner, particularly 
the slow lea;i::ner? 
Goqd. 

Revision 

In beginning reading, pµpils first ',t'ec1d th!=l new lesson: 

(a) orally and then silently 
(b) silently and then orally 
(c) sometimes orally; sometimes silently 

Moved to rt.em 9. 

11. Or~Si,na.1
1 

statement 

In teaching phonic analysis, I begin with the short and long 
vowels, c;Jnd then the initial consonants, 

Comments 

Really?? 
I don't, Qur evidemce wouldn't support this approach, 



Revisi,on 

No revision was made. 
Moved to Item 10. 

12, Original statement 
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To tra;i.n children in the use of context and picture clues as an 
,;:iid in identification of new words, I furnish many 'experiences using.: 

(a) preprimers 
(b) experience charts 
(c) picture dictionaries 
(d) workbook papers 
(e) others· 

Comment1=1 

Ok. 
Most teachers have very little understanding of what we mean 
by training in context and picture clues. I think these items 
should be spelled out in more detail to enable teachers to tell 
exactly what ,;1ctiviti.es they employ in this area. -
This is minor, Far more important is presentatiqn of words in 
context which evokes images. · · 
Exceilent. 
Pleased to see this was included. 

Revision 

To train-children in the us~ of context and picture clues; I 
furnish many opportunities: 

(a) for selecting words to match pictures 
(b) for illustrations to carry the burden o:l;' the story action 
(c) for matching story p1:1rts with illustrations 
(d) for collecting illustrations and pictures to accompany 

experience stories 
(e) for using picture dictionaries 
(f) for telling stories from illustrations 

Moved to ltem 11. 

13. Original statement 

After I have started teaching formal reading I no longer provide 
practice in visual discrimination. 

Comments 

How will teacher answer this who does? 
Co'l,lld statement say "continue to"? 
One can't abandon it; reading requires practice in visual 



discdminat:lon; . All work in phoniGs and word recognition i.s 
vi,s4al discrimination. 

Revision 
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After I have started teaching ~ormal reading, pra~ti,ce ill vis~al 
discr;i.mim1tion: 

(a) is discontinued 
(b) is continued 

Moved to Item 12, 

I c<;>mbine i,nform,;;11 reading materiala and a basal set of read1;:rs 
in the beginning reading program. 

Commentf1 

Ok, 
One has to, 
E;,{c;eUent. 

Reviirion 

No revisi.<:>n, 
Moved to Item .26. 

1.5. Qri&:lnal ~ statement, 

In teaching phonic a~aly~is~ I begin with the aingle initial 
consonants~ followed by the consonant blends, and then the speech 
c;on,sqnante, 

Comments 

Ok, 
Qk .... but it depends upon~ it is do'q.e, 
Spe~ch consonants? 
Good, 

Revi..sion 
.. ' ' ,, 

In teaching phonic analysis, I beg;i.n with the single initial 
consonants, followed by the consonant blends, and then the long 
and short vowels. 

Moved to Item 1~. 



l6, O~i~H,.~,l. at~,tero~nt 

:r. ui;ie i;everd .i!~ri.es of rei=!ders ill .b~gii:i,ning reading~ hav;i,ng 
· my ~hiUhrfnl :read the f:l.nt pr~p:rimers f't'om the different series 

befol;'e p;i;:oceeditig tc the sec;:qn{l prepri.mer in any basal series, 

Comments 

Qk, 
Who k~Ows what·ta th, best pr1;1cti~e for all ~hilclren here? 
Yo~ 'have twQ pra~t:l.ces combined.,~up,reli.i'lble an,swer? 

.}foved to Item 14, 

l'. have ~Y pµp:l.li; rGlai:I the f:i,r1:1t p't'epr:ime:rs.from tp.e different 
series befon pro(l.~,din~ to thf second pr(;lpri.mer in any basal 
series, 

Movecl to lt;:em t5, 

P.f~S~'9'.a,i . sti\ltie~nt: 
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.~ supply chUd.ren W\th l~i'?ije @m~unt.s of simple i.nteI'e$t:l.ng :reading 
m1:1terhl it.1 which ~'fHi:~Uie W():t:d!!i · art:: l.\l'ltil9 J;C!l provide pracdce in 
re<:C!lgniz~ng these wq:rd~ .r~adil;y 1 

CommenM 
11\1 ,, I ft. ... ;_ I.!'· 

Okr .. 
Ar~ yol) ~ont;r~sting inqil.vtd14ali,z(;!q wi.th basf:11 realling here? 
'l'p:i,s seems olt-
Go9d. 
Largl;? amol.ltJ.ti; • i • ~9n' t know what you tJ1ean by thh?? 

~~V~l!li1~11 

:r: supply cl;lild'l;'!Bti. Wi'l:;h an api,1pdanqe of i;impie intere~ti.ng re<;1ding 
materid i'fl which. $pei;;iflc wQrds .~re used to B:ravide prac;tic!;:! in 
.r~cpgnidng thesl;! wprda re13dily, 

MQved to :,:tern l-6. 

1,8, . ~X:.~~1~Q.a~ ,St!;\ 1t~~~-f1.t 

. I a1:r,n1,ge sy!!itematic and ;J;~eq'l,lent apprahah of children's 
h.!irrn~ngi;i th;i:oy,gh the usfi!! of informal te1:?ts ;.;ind te~cher observation 
o;e J?UpUs work to d~termi.ne the need fol;' ~P\!!ciaJ t!;laching and 
reteach;i,n~, 



Comments 

Suggest yoµ ask teacher to list, or describe th~ kinds of 
appraisals and evaluation devices she uses. 
Ok, 
l wonder what is included in these i~ventories qf growth, 

To determine the 'fl~ed f9r special teaching and reteaching, I 
c;1rrange lilYl!ltematic !;ind frequen~ appraisc;ili; of children's learning_ 
thro~gh th~ use ofi 

(c:1) in£o;rmal te11ts 
(b) teacher ob~•rvation of pupil~~ work habits 
(c) teacher analysis af pupill' work 

Moved to Jtem 25, 

i9. Qrisinal ~tatement 
; ... , , ••. )_I · I 
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I phae my chUdr1;im in instruc:::tional groups accc;irdin.g to the;i.r 
ability to read~ with some provision made for individual inst~uction. 

Oh what basis? 
Ok. 
Good. 
Good pract:icl;!, 

Revision 

No revision was made. 
Moved to Item 17, 

20, Ori~_~n,;1
1
1, statement 

I µse ope basal r1:1.;1ding ::;er;i.es f9r teac;ihing beginning reading bµt 
sµpplement this material by e~tensive reading in first grade materials 
of other ~asal series and in library books. 

Comments 

Ok,. 
Ok. 
Good. 
EKcellent practice, 

Revisipn 

I use one baerai rt:acli,ng series for teaching beginning reading but 
supplement this by extensive reading ln o~her ba$al series anq in 

I 



Moved to Item 18. 

21. Origina\ statement 

In locatit').g.stt,tdeqts' 1;eading.deficiencies, I t,ise;: 

(a) teacher observation 
(b) o:ral reading . 9£ Spf!lcific p,13::ra.grl:lr:phs 
(c). info~mal '.teachet~.ma,de tests 
(d) dia~qostic reading.tests . 
(e} standardized achievement te1;1ts in reading 

~o1Dlllent~ 

Ok, 
This item speUs out sQmewl:tat-better what you ~re get.tin~ at 
indirectly tq +t~m 18. 
WJ;i.a.t def(c;iienc:i,es /i:re observ~d7 
Good, 

Revision 

No t"ev:i,sion was rpade. 
Moved to ltem 19r 

22. Or,igi®l, Stlil-tem1i~t 
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l help ch:qdren develop me~n,s of worki.qg oµt unknown. words 1.1.dng 
all Available c;lues.st;1ch as: 

(Gl,) pj.cture clues 
(b) c:ion;fi~uriation -clues 
(c) cqntext clues 
(d) struqtu:ral analysis 
(e) php~ic analysis 

Comments 

Good .. 
Ok~ 
_This is fine, 

Revhion 

_No t'evision was made. 
Moved ~o :Ctem.20. 



i;3, q:i:;iain,1 . st~pei;n~st, 

Puring the time I. all!l 'buildiflig the initi.al. sight voca.p.ul$ry~ I 
also tE)acq: 

(a) the names of letters 
(b) the sounds of let~ers 
(c) the soi,1nds <;>f groups of letters 

C)QIIl,1Xlent:s 

Sµch an item mi~ht be in readiness sectio~. 
Ok. 
Good, 
Rea.din~se? 
This is good•-ve~y n~eessary. 
Sh(l)ulq come eartier in the pl;'ogram to be effective 
and helpf\l.l f;:o ch~idrE;m, 
think this item might better come during program of 
~eadinass to be of real s~rvice to beg;i,.p.ning re;:iders, 

. Ex~ellent (or f~sing auditory and visual perception. 

R~vision 
t t 

No revi~ion was.maqe, 
Mqved to Re1;:1.dtness Section, ;rtem Z3, 

24. Or!gillarl ,stat1ew~n~ 

25. 

I check ~hildren's comprehension anQ progress following 
t.hCil.teachin~ o:I; ~ read:i,ng unit or selection by h~ying students: 

{~) use p~ntomi~e 
(b) ~nswe~ qµestions 
(c) follow speciftc directions 
(d) classify ideas 
(e) use workboo~ e~ercises 
(f) tak~ informa.l test& 

C9mmen;s l . . . 

Qk. 
Good. 
Wha,t a,b9ut;: the t:eae1her wh.o might ue;;.~ p:i;ial. re~d:i.n~ 
(~rou1'd the c;::i.rc;:le) for (r.hec~:i.P.~ on comp+ehe11sio117 You 
m:Liht want to indude an iteni, on oral rea.~Ung. ·. · 
Few teachers do very m4ch :i.P. t;:h;i,s arei;l or ~n,ow what 'to do, 
lxcellent, · 
Most questi.ioM serve op.ly tQ check simple recall of story. 

<;>t:l~~na.i Sfat1emen~ · 

In b~ginning initiai reading with my students: 
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(a) I provide an a~undance of su;i.tabl~ readin,g ma~erial 
(b) l attempt to qreate a desire for children to read to 

learn 
(c) I prov;i.de for systepia.1;:i,c instruc:tion 

Comments 

Poe$ this imply a :1;'9;i:-m of individualized reading? 
Basal readers!~! 
Exceltent i 
OP.e has t;o, 
What about time~~very importan~~·you might want to include 
:f.t . 

26, Originr3-l, s,t~F(i!men~ 

i combine the us~ of var;i.qµ~ means o:I;' word recognition in con
junct.ion with o:q.e another beg;i.nning with the use of context, 
stru~tul;'al analysis, and t)J.en the initial sound element$~ 

Comment a 

~o ~omments were mad~. 
Original statement; moved to Item i3, 

Z 7, Origin~l s
1
tatemeI/:t 

In developing re~diness for a directed reading lesson~ the 
foUowing steps are used; 

(a) tell the st;ory in advanc;e of reading it 
(b) enltst g~ou~ int~re$t in the story 
(c) sh,;1,re pupil backgrounds qi; informati~n ~nd ass9ciate 

then with the story 
(d) ;introduce and teach new words 
(e) set up.purposetul questions 
(f) assi&n the story to be ~tudied before teaching it 

Comments 

Tb.is sta,temant was ad,ded afte'.I,'.' considarat;l.on <!>~ the Jurots' 
suggestions 
Original statement was moved to ~tem 24. 
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Area of Growth Toward Independence 

1. Original statement 

In helping children grow toward independence, I use varied 
techniques such as: 
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(a) providing a number of books at various difficulty levels 
(b) permitting each child to select a book he wants to read 

and can read 
(c) holding individual conferences with each child 
(d) teaching a particular reading skill or skills as each child 

reveals a need for that particular skill or skills 

Comments 

Ok. 
The point in question is whether a teacher begins to emphasize 
the growth part in independence in place of circle reading or 
repetitive basal reading, is it not? 
Good. 

Revision 

In helping children grow toward independence, I use varied 
techniques such as: 

(a) providing a number of books at various difficulty levels 
(b) permitting each child to select a book he wants to read 

and can read 

2. Original statement 

To review the association of letters and sounds that have 
previously been developed, I use: 

(a) the chalkboard 
(b) listening exercises 
(c) workbook sheets 
(d) teacher-prepared exercises 

Comments 

Good. 
Ok. 

Revision 

No revision was made. 



3, 07;i.~inal ·atatement 

I plan exe~cJses to provid~ practice for pupils~ 

(a) to see differences between letters 
(b) to hear differences between sounds 
(c) to associate lettElrs and sounds 
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(d) to apply letters and their sounds to figure out new words 
(e) to use the conte~t to figure out new words 

Comments 

Poe:, thi,s me,;1n the tei:lcher 1;1ctui:1Uy improvises these ex~rc,ises 
pr .Jllerely util;l.zes whi11tever .is available in the basal workbook? 
At this leve1~pypµ said they were taught earlier, 
Gqod, 
Ole, 

Revi.si..on 

I pl~n specific; exercises, in c;1ddition to the basal workbook, to 
provide practic~ for pupils: 

(a) to see differences b~tween letters 
(b) to hear differences between sQµnds 

· (c) tp a~sociate the visual letter symbol with its sound or sounds 
(d) to 13pply ht;tera .and their sounds to figur1;:? out new words 
(e) to use the context to figure oµt new words 

4. Origina 1 s ta tem1;ip.t 
. I . . . . . . 

I read orally simple paragn1phs to ·train pupils to listen in order: 

(i:1) to draw conclusions 
(b) to get the main idea of the paragraph 
(c) to ~ote an~ remember details 
(d) to choo·se the (jl;i!;act meaning of specific words .. 
(e) to inte:i;pret; pro:qouns, adverbs~ and eqnnecting._words 

Comments 

Good. 
E;xcellent, 
Ok, 
Good way to µae oral reading by teacher, 
Like emph13sis on li~tening, 

Revision 

No ~evi~ion wa~ made, 



5. Orisinal statement 
I I,, .. @,(,if,;. I ·1 

l supply a wide variety of l'iimple reading material for pupils 
to pract;:i<;:e reading skills needed for various purposes, such as: 

(a) getting the main idea of a selection 
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(b) getting all the details about a topic in~luded in a selection 
(c) for drawing conclusions 
(d) tjoting and remembering details 
(e) developing some critical thinking about their reading 

Coimnents 

This ilem needs somewhat further definitiol'l,, 
What do yov mean by critical reading? What kinds of trdning 
in crit_ical thit;tldng does the teacher provide? 
Too much to <;:over in one item, 
Ok, 
Suggest you combi,ne critical readi.ng' with item in "l'ransiti,on 
:Period." 

.f;fi!vision 
. , 1, , I 

! supply a wide variety of simple reading material £or pllpils to 
practice rE;?adiI\g skilll'i needed for varipus purposes, such as: 

(a) getting the main idea of a selecti,on 
(b) getting all the details about a topic included in a selection 
(c) for dr,gwing conch,ision(:I 
(d) getting the sequence· of Elvent~ 

6. · ,Ori,~i~?l f;'ltatement 

l'o encourage children to read widely, I provide copies· of many 
differe~t and suitable children's boo~s s4ch as: 

(a) trade.books 
(b) literature rejders 
(c) basal re@ders from other series 
(d) simple health, scien,¢e, and soc:lal studie1;1 books 
(~) children's ~gazines and newspapers 

. . 

To help students decide pn the pronunG:lation of new word~, I use 
the chalkboard and then follow up with teacher .. prepared sj:'leet$ and 
w~rkbook sheets to provide practice: 

(a) in he,n::Lng vowel $Ounds 
(b) in associating those sounds with the letters that stand ;for 

them 
(c) in ~sing the context 
(d) in phonic analysis 



Comments 

Good. 
When?~.before or after the reading of basal reader story. 
Here is a place at which the training and ~yllabication and 
word parts such as prdi;x:es and affixes might be mentioned. 
This item should incl4de all types of training that is 
int~nded to help children work out the pronunciat;:ion of new 
words, 
Excellent. 
Ok, 

Revision 
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ro help stude~ts decide QP the ptonunoiation of new words, I use 
the chalkboard anA then follow up with t~acher~pre~ared sheets and 
~orkbook sheets to provide practice in: 

(a) associating sounds with the letters that stand for them 
(b) using the conte~t 
(c) analyzing words phonetica!ly 
(d) using familiar prefixes such as re, un, dis, ad, be, com, etc. 
(e) 1.,q,;ing familiar suffixes such as ly, 1;3r, ed, en, est, etc. 

8. Or~gi~.~l statement 

Jn assessi~g pupil progress and in diagnc~ing individual difficulties, 
1 Ul;H::: 

(a) informal teacher•made grqup tests in reading 
(q) standardized group tests in reading 
(c) g~oup achiev~ment tests in reading which accompany the 

basal reading tests 
(d) individual diagnostic reading tests 
(e) teacher observation 

Cpmments 

Good, 
Ok, 
Exc(;lllent, 
This is an important practice. 

RE;lvision 

No revision was made. 

Before the reading lesson is begun, a purpose or purposes, in the 
form of one or more questions for the reading of a selection, are 
set. 



Comments 

13y whom? 
By pupils and teachers? 
Good. 
Ok. 

Revisiqn 
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Before the reading les~on is begun. a purpose or purposes, in the 
form of one or morecqµestions for the reading of a selection, are set: 

(a) by the teacher 
(b) by tl;Ye pµpU s 
(c) by teacher and pupils 

I provide for informal chsSi group c;l:i,scussion, following the reading 
of~ selection to give pupill:i opportunity: 

(a) to make comments 
(b) to raise questions about the selection 
(c) to clarify ideas 
(d) to organize idea$ g;1:d.ned from the reading 
(e) to answer qµestions posed preceding the directed reading 

lessor, 

I use the unit or problem method of teaching in the content area 
to provide: 

(a) for wide and effective reading beyond a single textbook 
(b) for practicing certain reading abilities beyond the 

regular reading periods 
(c) for individual differences in reading by supplying books 

that satisfy the best rea~¢rs and books that can be read 
PY the poorest reac;lers 

Comments 

Good. 
Ok. 
Glad you are stressing unit teaching. 
Good technique for recognizing individual d!fferences, 

gevision 
I 

~o revision was made, 
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Orisinal statemE)nt 
... [-' . ' ' 

i prov;i.de many situationi:i for children to do worthwhile purposefol 
qral readini such as; 

(a) to convey ip.fqrmc;1tion 
(b) to convey pleasure tq an audience 
(c) to practice good phrasing 
(d) to practice use of punctuation 
(e) to practice use of good e~pression 

.(f) to pr.;1ctice doing fluent reading without hesitations or 
repet;i.tions 

Comments 

Goo<;l. 
Ok. 
These are excellent purpo~es for reading orally. 
Whi;tt abou~ c:horal reading? 
What abqut reading to prove o:r disprove a statement? 

Revii:,ion 

:i: prqvide many s;i.tuat;ions for children to do worthwhilf:;l purposeful 
oral re1:1ding such ,:u;i: 

(a) to convey information 
(b) to convey pleasure to an aµdience 
(c) to practice good phrasing 
(d) t;o practice use of punctuation 
(e) to practice use of good expression 
(f) to practice doing fluent reading without hesitations 

,or repetitions 
(g) to do individual reading to the teacher 
(h) to do choral re,;1ding 
(i) to read to prove or disprove a statement 

13. Ori&inal statem,ent 

For oral reading, I provide materials suc:h as: 

(a) experience stories 
(b) literature readers 
(c) simple trade books 
(d) interesting sentences or paragraphs from content area 

materials 

·· Comments 

Ok, 
Good. 
Say . . , trade or "library" books, 
Wide variety ot roateriah, 



14, 

' 1,5. 

Revision 

For oral reading, I provide matertals such as: 

(a) experience stories 
(b). liter•ture reade~s 
(c) simple trade or library books 
(d) interesting sentences or paragraphs from content area 

rnateri,ls 

Original statement 
l .. 

I continue instrµcti,on and practice in phonic analysis for all 
pupils~ 

Comments 
,, I 

How would the te;icher, who cont:i,.nu,es pp.oni(:; training for 
only thqse pupils who need it 1 answe:i: this question? 
Ok. 
Good, 

Revision 

:r continue instruction an,d piactice :i.n pho11,ic analysis: 

(a) for all pupils 
(1:>) for some pupils only 

Original statement 
../ ,, I, I· ,, • · , 

I ~ead the content ma.~erial to my children if they a):'e unable 
to read it, 

C(!)nunents 

Substitute 0 some'' for the. 
Ok. 
Ok. 
Go<;>d, 
~onfused? I do not know what you want here. 

Revision 

I read content rnat~rial to my children if they are .unable to 
read it. 

lp,· Qriginal statement 
l. ' I 

I have· children read content material aloud after I have read it 
ta them. 



Conunents 

Good, 
o~. 
Confused? I dQ not know wha,t you want here. 

Revision 

No revision was ~de. 

Ofiginal s~atement 
I . · , I ·, ,4 . 

r enoou~age puptis to pay particular attention to the context 
i:1,nd to do ol;lly th~t amount of word analysis that th!=ly need t;o do iri. 
Qrder to tdeq.t~fy, word that is new to thew in its printed form, 

Comments 
· .. , II 

I'm not sure I und~rstan4 this one. 
I don't understand this item. 
Don't get th:Ls? 
Ok •. 
Good. 
What does a chi!d do i;E he cia11not i,.denti;fy ~ word that is 
new to hi.m? Doei, he stop his attempts at word andyais? 
Does h13 ttttm to a dictiqnary? Or what? 
'J;'his is sound. 

Revision 

18, Original statement 

r plan my proiram in reading to include equal amounts of oral 
and silent readin~. 

Comments 

Why? 
· Cowld this include a chance fan: the teacher ~o nia,ke a choice? 
. Uow could a teacher indicate that she uses more oral readin~? 

Revision 

I plan my progr~m in readtng to include: 

(a) equal amounts of oral and silept 
(p) more oral reading than silent reading 
(c) mQre silent reading than oral reading 
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19. Ofigin~} statement 

I use workbooks, tec;1.cher.,.prepir~d exercisl;!s, and regular textl;wok 
mat;e:i::iial: 

(a) to give instruction in both listening and reading 
(b) to help pupils iearn to recognize figurative language 
(c) to proceed in interpreting a given fig~re of speech 

Cpmments 

Ok, 
Goc;,d. 
Glfd you included item op listening. 
:e'ine. 

Revision 

No revision was ma.de~ 

20. O:i;:~gina.1 st1;1.tement 

In pJ;'eparing pupils to t.ise a glossary or dictionary, :i; use work~ 
book and teacher~prepared e~erpises to teach; 

(a) the order of the alphabet 
(b) alphabetical arr~ngement of words to the first and second 

letter 
(c) finding a given word in an alphabetical list 

Conunents 

l'here are a number of other fundamental dictionary skilLs which 
many teachers would teach, 
Ok, 
Goad. 
You ~ay want to include more dictionc;1.ry skills. 

Revision 

J;p. prepar:j.ng pu,pih to use a glossary or qictionary 1 I use work
book and teacher·p~epared exercises to teach: 

(a) the order of the alphabet 
(b) alphapeticc1.l arrangement o:f word$ to the fin;;t and second 

11..etter 
{c) finding a given word in an alphabetical list 
(d) interppetation of accent and diacritical marks 
(e) use of the key to pron~nciatiqn of words 
(f) s:i,mple syllaq:i.c division 0£ words 



22. 

I plan spe<;:Uic listening, reaq.ing, and discussiqn e:x;ercises 
for teachi.ng the use of verbal cc;n;1tex:t as a means of discovering 
me~ning and pronunciation of a strange word or words in which the 
meaning may appear ip any one of three positions: 

(a) befqre the strange word 
(b) after the strange word 
(c) both before and after the strange word 

9omme9ts 

I'm not certain this is simple epough for most teachers 
to comprehend, 
Are you trying to point ot,1t some concepts about training 
in the use of the context7 
Is. vague because of confusion in wording. 
Are yo\1 trying to discover whether teachers actually 
help children to do the digging that is sometimes 
necessary to get the m(:;1aaing from context? 
Ok. 
Good, 

Revision 
, I I 
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I pla~ specific listening, reading, and discussion exercises for 
taaching ski.Us in c;Qping with meaning difficulties such as: 

(a) using the context to figurei out the me::ining of a 1;1t;range 
word 

(b) chooaing the meaning of a word that will ~ke good sense 
in the context 

(c) interpreting figures of speech 
(d) using punctuation marks as an aid to determining meaning 

Original statement 
I . . , 

I plan·l!stening~ read;i.ng, and disct,1ssion exerches using a 
s~ntence or sent~nc~s, paragraph or paragraphs to provipe instruc
tion in using punctuation marks such ~s: 

(a) the peri,od 
(b) the question mark 
(c) the comma 
(d) the apostrophe 
(e) the exclaµiation point 

Col;IIIIlents 

Ok.. 
Are these reall;y reading skills or writing skills that are 
being stressed here? 



Does th.is item re~lly belong in an evaluation of teachers' 
p:ractices in teaching reading skills? 

Revision 

This item was omitted from the ~heck list, 

23, Q:rigina~ statement 

I provide practice in distinguishing in both listening and 
'.l;eadj.ng between expreseions used ;i.n:l;ormatively, and expressions 
used emotively, 

Comments 

Ok, 
Good. 
This item does not seem clear. 
Glad t;hi,s was included. 
Good, statl;'lmeµt, This h a "needed'' practice. 

Rev;\:sion 
. ·. · I I 

No revision·was made. 

24. Original statement 

l;'urposes set for reading should J.:,e;concerned with: 

(a), locating information 
(b) evaluating information 
(c) organizing information 
(d) retaining idea$ read 

·Conunents 

Whq sets these purposes, the teacher or the.child~ or both? 
Would be desi:rable to d~scover the teacher's concepts of the 
responsibility for purposes for reading? 
Would yo1,1 want some items to reflect poor J?;i::-actices? 
Ok, 
Good 1 

You may want to be more specific in purposes set for re~ding. 

~evis;!.on 

furposes set fo1; reading should be concerned with: 

(a). answe:t:'ing a given quE;Jstion 
(b) noting details 
(c) verify a give~ statement 
(d) reading a svecific number of pages 
(e) making inferences or ~rawing conclusions 
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(f) discovering sequence of events 
(g) getting general idea of what content is about 
(h) obtaining.directions for doing something 

25, Qriginal. statement 

70 

Following gro\l,p discussion of reading selections, group planning 
is don!:! for purposeful re-reading of story: 

(a) by establishing a definite purpose or purposes other than 
those used for the first initial silent reading 

(b) by providing a c~ance for each child to read story orally 
(c) by having pupils read in turn until the story is reread 
(d) to clear up points not understood 
(e) to appraise reading skills 

Comments 

This item was add1;1d after consideration of the Jurors' suggestions. 

Revision 

No revision was made since this item was suggested by a juror. 

i6. Original statement 

To help children learn to read for pleasure and to develop an 
appr1;1ciation for reading, I use activities such as: 

(a) telling stories to children 
(b) reading stories 
(c) analysis of stories 
(d) dramatization 
(e) choral reading 
(f) discussion of stories 

Comments 

l'his is Item 15 in th1;1 "Transition Period." It was moved to this 
area at the recommendation of the jurors.·. 

Revision 

No revision was made. 

27. Original statement 

r provide a program of planned Hstening exercises to give pupils 
practice in: 

(a),xhearil11'8 vowel pho11emes in vatiious.: pos;itioils 'in words 
(b) . hea1:ing, ,consonapt phonemes in vario:us positions in words 
(c) .hea:r:iµglprimary'and·seconc;lary accents 



(d) recogn1.2;1,ng shifting acc1:1nts, which change meaning 
(e:x.ami;>l'?: per 'mit, per mit ') 

Comments 

71 

';['his item w1;1.s added after consideratiop o;E the jurors' suggestions. 

Revision 

:t-:lo revision w11s made. 

28i Original statement 

t encourage extensive reac:l.i .. ng by i;>rovidinig time and mat1:1riah for 
ch.:i)c;lren to do: 

(a) fr«;1e reading 
(b) directed reading 
(c) individualized reading t;o improve readi,ng skills 

Comments 

This item was add1:1d af~er consideration of the jurori suggestions .. 

Revision 

29. Original statement 

In a directed readi,ng lesson, in response to teac~er questions or 
directions, the child: 

(a) reads exact words, phrases, or sentences from the book 
(b) gives the meaning of the question or CJ,uestions in hif:l own 

language 
(c) reads between the lines to get the facts 
(c;I) ,talks ove:i;- thE:1 incident a.t1d raises questions 
(e) recalls the author's e~act words, phrases, or sentences 

Comments 

This item was added after consideration of the jurord suggestions. 

Revision 

No revision w;:i.s made. 
This was moved. to Item22. 



Area of !ransition 
~~ ···. 

1. Original statement 

In the transition period in reading: 

(a) no definite instructiop is given 
(b) definite instruction is provided for all children 
(c) defi~ite instruction is ptovided for those pupils who 

appear to need help 

Comments 

What kinds of instruction are you alluding to? 
Ok. 
Good, 
~his item is not too clear. 

Revision 

In the transition period in reading, I provide for: 

(a) definite instruction in the basic skills for all childr~n 
(b) definite instr~ction in the basic skills for those pupils 

who ,;3;ppear to need help 

2. qrigina.1.statement 

I provide pract:l,ce·in various types of functional reading--ip. 
newspapers, magazines, and boQks--to supplement basic texts in reading. 

Comments 

This implies basic book is not functional. 
''Fune tional v needs defining. 
Could be, 
Spell out. 
Ok, 

Revision 

I provide opportunity and materials to supplement basic texts in 
rec1,d;i.ng st,1ch as: 

{a) newspaf!ers 
(b) magazines 
(c) :;;upplementary texts 
(d) parallel books 
(e) trade or library books 



3. Origig:al stetement 
; . , I 

I plan va~ied instructiolU;l.l activities to review or re-teach 
essential skil\s taught at the pr:i,.mar1Y level for those pupils who 
may not have rp.a.stered them at that level,· 

Comments 

.Ok. 
Substitute another f:erm for "primary hvel." 
Pri,mary level!?? 
Good. 
!his sounds familiar. 

Revhion 

I plan varied ;instructional aetivities to reiview or '.l;'e-..teach 
essential· basic re,j!.<;l.;i.ng. skills taught at the previ1;1u~ levels for 
those pupils whQ m,ay not have mastered them at that level. 

4. Origi~l stat~ment 
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· To help identify the skills in which the students are deficient, 
I use; 

· (a)· achievement ,reading tests 
(b) diagn6stic t•ading tests 

. (c:)· :i,.nfor~l, t~acher .mac;Ie tills ts 

Coi:nme:nts 

Ok, 
T<his item could be expanded to include some of the other 
observational ~nd evaluation techniques mentioned in some 
of1 the earl:i-ep;· itE)ms when this question pf teacher identifi
cation. of p1;1pil deficiencies were;! discl,lssed. 
Teacher observation!? 
Good. 
Include more ways of evaluating. 

Revision 

To help idep.tify the s~;i,lls in whic;;h the students ar(i;! def:i,cient, 
I use; 

(a) ~chievement,reaging tests 
(b) diagnostic reading tests 
(c) informal teacher-made tests 
(d) teacher obse~vation 
(e) group :r:"eading.invent;ories 



5, Original statement 

I teach reading in the subject areas: 

(a) incidentally 
(b) in directed study activities 
(c) in a combination of incidental an¢! direct~d· te,schir.i,g 

Comments 

Good, 
Ok, 
Do you.mean a pl.anned program? 

Revision 

I teagb reading in the content areas: 

(a) · inc;:ide~taUy 
(b) in a planned program to develop study skills 
(c) in a comb:1,nat:j.on of incidental and i;iirect teaching 

6. Original statement 

I provide extended practice for students to develop flexibility 
in their reading. 

Comments 

Flexibility? 
Ok. 
What e~actly do you mean by fll:!xibility? Teachers may 
not know. 
Expand to include techniques taught under the name of 
flexibility. 
Few teachers do very much in this area or know what to do. 
Excellent! 
Good item. 

Revision 
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I provide extended practice to help students develop flexibility 
in their reading by having them: 

(a) scan material to be read 
(b) grasp phrases and sentences rather than just words 
(c) adjust rate of reading to suit purpose for reading 
(d) ac;Jjust ra.te to difficulty of material being read 
(e) read widely in simple material 
(f) read for many and varied purposes 
(g) practice varying rates and manners of reading 



7, Ori~inai ~tatement 

r make provisions for much individualized instruction. 

Comments 

Excell'ent. 
Good. 
Ok. 
What about materials? 

Revis;i,on 

·. I make provi~ions and sµpply materials on different reading 
level$ :l;or lll!JCh i'l'.\div;i,dual instruction. 

8. Original statement 
. \.I . ' 
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In silent reading, r stress the ability to use conte~tual clues 
for word ~naly~is; 

Comments 

Good, .. 
Ok, 
As opposed to com:prehension? 

. E;xpand this :i,.tem. 

Revision 

Iri silent reading~ I str~s~ t~e ability to use conte~tual elues 
for word analysi~ to comprehend meaning in sentences, paragraphs, 
stc;,riesf etc. 

9. Original st,;1tement 

I provide much pr,;1ctice for students to learn to vary the rate . 
and manner of reading, 

Cornment1;1 

What do you mean by manner oi reading? 
Could Item 9 be c<;>mbined with Item 6? 
Ok. 

Revision 

This item was combined with Item 6, 

10, Original statement 
. ,. ' 

I plan specific materials and allocate specid time to WQ"rk 
with students who need additi6na1··nelp in e;xtending and mastering 
th~ s~ills of word analysis, 



C:c;nnmen ts 

Good. 
Ok, 
Excellent practice, 
Of course. 

Revision 

No revision w1:1s made. 
Moved to Item 9. 

11, Or~&.ip-a 1 statement 

I provide practice in developing and extending reading•study 
skills in the various types of functional reading, 

Comments 

Good. 
Ok. 
'rhe wo:i;d "functional" aga:Ln needs defining. 
Little too vagµe to be meaningful. 

Rj!lvision 

.l provide practiqe in develpping and extending reading~study 
&kills in va:i;ious types o:E informal reading. 

Moved to Item 10, 

lZ. Ori&inal i:;tatement 
··1 

I use a wid13 selection of materials :j.n aU fields to emphasiz!;l 
critical reading skills such as: 

(a) reasoning 
('b) evaluating 
(c) selecting 
(d) making final judgmeri,t:s through groul' d;i.scu$sions 

Comments 

Wai;; pleased you included "critical readip.g, '' 
Excellent. 
Expand. 
What clo you mean by "selecting?" 
Not clear to me. 

Revis:lon 

I use a wide selection of materials in all fields to emphasize 
critical reading skills such asi 
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(a) reasoning 
(b) evalu,;:1ting 
(c) selecting appropriate date for gener~Hzing 
(d) making final judgments through group discussion 
(e) detecting author bia~ 
(f) detecting propaganda devices 
(g) separating opinion from fact 
(h) separating emotion from fact 

Moved to Item 11, 

13. Qri~ind statement 

l use a variety of methods to build my program of oral reading 
using; 

(a) individual reading to the teacher 
(b) audience re,;:1ding 

· (c) choral reading 

Comments 

X'd like to see th~s item in preceding section 1 

Could be ~xpanded by including a number of other goad 
oral reading practices, 
Add . . . ''reading to prove or disprove," 

Combined w:i,.th Item 14 in Growth Toward Independence, 

L usE;? a number of p:rocedures and exercises for helping children 
extend sig~t vocabulary such as; 

(a) experience ch,;:1rts 
(b) personal e~perience records 
(c) completing sentences by c;:.hoosing proper worcf 
(d) qombining phrases ii;ito meaningfµl sentences 
(e) :i.~entifying root words and inflected forms 

Comments 

llow about ad¢1ing .continued training in phonic analysis, 
contextual analysis, etc,? 
Ok, 
Good, 
Excellent, 
Eliminc1te "sight,'' 
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Revhion 

I 1,uie a number of procedµres and exercises for helping ch:i..ldren 
extend their vocab~laries such as: 

(a) experience charts 
(b) personal experience records 
(c) completing sent1;mces choosing proper word 
(d) combining phn:ises into meaningfu:l. senten~es 
(e) identifying root worcjs and inflected forms 
(f) c:ontinuing training in phonic analysis 
(g) continuing training in contextual analysis 
(h) word gamesI dictionary drills, etc, 

15. Original statement 

To help children learn to read for pleasure and to develop an 
appreciation.for reading, I use activities such as: 

(a) telling stories to c~ildren 
(b) reading stories 
(c) ~nalysis of stories 
(d) dramatization 
(e) choral reading 
(f) discussion of storie~ 

C(;>1:nme n t s 

Good, 
Ok. 
Good point of emphasis. 
I'd like to see this item in the preceding section, 
'l'his is very worthwhUe, 

Revisi,on 

~o revision was made. 
Was moved to Item 26 in Growth Toward Independence. 

16. Qi;-iginal statemept 

I p:r:ovide listening experiences to help children develop the 
skills of critical listening such as; 

(a) l;i.stening for tempo and stress 
{b) hearing emotive tones 
(a) 11,tening to detect bias 
(d) listening to detect propaganda 
(e) listening for logical conclusions 
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Comments 

This item was added after consideration of the jurors' suggestions. 

Revision 

No revision was made. 
Moved to Item 13, 

17. Original statement 

I provide opportunities for directed practices to help pupils 
adapt speed of reading to purpose and materials, 

Comments 

This item was added after consideration of jurors' suggestions. 

Revision 

No revision was made. 
Moved to Item 14. 

Summary of Revision of~ Check List 

The tentative check list was revised in accordance with the compiled 

suggestions made by the jurors as described in the preceding section. 

Upon recommendations' of the jurors, forty-two statements were revised, 

two were dropped, three were combined, and nine statements were added. 

The ninety-four statements of practices validated by the jury of 

experts and the jury of experienced teachers, were re-arranged under 

the four major identified areas of instruction, These revised state-

ments became the revised check list of statementsrof practices in 

teaching reading used in the study. In.addition to the statements of 

praGtiees, a page was added to the check list asking for general 

information about the respondent which included informat.ion relative to 

the six m,;aJor variables of the study and to seven additional minor 

variables which were not to be included in the statistical treatment of 

data. 
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The chec;:k liat was printed :i.n bo<:>klet form to make it easier for 

the re13pondent to review and check, These booklets were sent to 

cel;tain teachers hr grl;l<;!es one, two, and three :i.n selected schools in 

Th(;) orig:i,nal check list aqd tihe revised chec;k Ust appear in 

.Appendi~ A., 

Selecting the Sample 

'l'he populatio1;1 ;from which data were to be collected was chosen by 

a stratified random sampling of th(;! white, public, eleme·ntary schools 

in Louisiana, The$e schools were defined as rural, town, and city. 

The definitiop. employed l?y the 1960United States Cens1.;ts of 

Population2 was the criterion 4sed for determining the classification 

of si;:hooLs, · For this stydy, rural schools were those located in a 

p.onqurban community having l1;1ss than 2,500 population 1 The town schools 

were those located in an incorpor1ted area of 2,500 to 10,000 popula~ 

tion, 'J;he city $c;:hools were those lc;icated in an area of 10,000 ari.d 

above population, 

A list of sc;:hopls, for the achopl year 1962~63, was sebured from 

the State Department of '.Edµc;:ation, Baton Ro1,,1,ge, Louisiana. 

rhe Buteau of Census3 listed Louisiana's population as twenty~one 

per cent rural, twenty•seven per cent town, and fifty~two per cent city. 

On the basis of these data, the sample pop1,1lat:i.on included 156 rural. 

2u.s. Department of Commerce, Bureau of Census. Census of Poeula
tion: 1960 (vol. I .. Number of Inhabitl;lnts), Wa&hington, U ,S: 
Government Printing Office, 1962, p I xvi:i.. 

JXbio., pp. 73~76. 
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teachers, 204 town teachers, and 390 city teachers from the sixty-three 

parish school systems. The same population for the study was comprised 

of an equal number (250) of first, second,.and third grade teachers. 

Collecting the Data 

Letters describing the study and requesting permission to sample 

certain teachers in each parish were sent to the superintendents of the 

parish school systems. (Appendix B.) This was accompanied by a letter 

from the State Department of Education in Baton Rouge, Louisiana, 

requesting that the superintendents cooperate by permitting some of their 

teachers to participate in the study. (Appendix B.) Each superintendent 

was a.sked to indicate his willingness to have some of his teachers in 

grades one, two, and three participate in the study. He was asked to 

send the name or names of supervisors who work at the primary level 

in his parishwith whom correspondence could be carried on relative to 

the selected teachers. To those superintendents who had not replied 

by the end of three weeks, a second letter was sent, reminding them of 

the study and again requesting their cooperation in the study. 

(Appendix B.) Favorable replies were received from fifty-eight parish 

superintendents indicating their interest in having some of their 

teachers participate in.the study. 

On receipt of a favorable reply, a letter and a specific number 

of check booklets were sent to the designated parish supervisor with 

instructions for distribution to tl\t! white elementary teachers in grades 

one, two, and three in the different strata of schools,. (city, town, 

and rural), with instructions for returning the check lists to the 

sender. 
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Check lists were sent to 750 teachers in 58 parish school systems. 

Return~ were received from 664 respondents in 56 parish school systems, 

This represented an 89 !?er cent return on the ini;;trument;. Fifty:..five 

returned check lists were rejected on the basis of the respondent fail

ing to an,swer questions l)ertinent to the major variables; more than one 

teacher checking the cheek li1;1t; the respondent taught a co1ll,bination 

grade or answered in the wrong frame of reference. Of the 609 teachers 

w~Qse check list1;1 were accepted for analysis, 208 were first grade, 

197 were $econd grade, a:r,.d 204 were third grade. 

Treatment of the Data 

:Pata from the retµrns were recorded on IBM Data Cards so that the 

cards could b~ machine proeeseed to determine the responses to each 

statement of practice in terms of grade taught, classification of school, 

amount of training, teaching experience, age, and recency of training, 

'l'hesE;! resportaes were tabuli:ited for each statement. in.frequencies of 

response in relation to each of the six categories listed above to 

determine dif:f;erenc;es, 'l'he differences were subjected to the chi~ 

sq~are test for significance of diff~rences. 

Th~ remainiI\g data rehted to the respondents and concerned with 

the type of l;!dUcational institution attend~d, location of college, 

spec:l.fic courses in te<;1ching Qf reading, coHege major, amount of 

pro:l;essional reading, and experience in grade now teaching were 

summarized to ascertain chariilcteristics of the respondEmts. 
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nescription of the Sample 

The s~mple population was comprised of an almost equal number of 

teachers of grades one, two, and three, Of the.609 teache;r;-~ whose 

questionnaires were accepted for a~alysis, 208 were first grade, 197 

were second grade, and 204 were third grade. Two hundred ninety~one 

of.the nspondents were £tom city i"Jchools, 174 were from town schools, 

and 146 WeJ;"e from r!,,lral schooh, 

1h~re were 406 teachers with more than ten years teaching 

e~perience, l~O teachers with •i~ to ten years, and 83 teachers with 

f:rom onetto five ye1;11rs e~per:lence, 

Seventy~five teachers h~d three years or 1,ss college t~aining, 

18 teachers had four years college training but no degree, 413 tea~hers 

had Bachelor's Degrees, 13 tea~hers had five years college training, 73 

teachers had Master's Degrees, while 17 teachers had i;;tu.died beyond 

the Master's Degree. 

;Nittety .. eight teachers had earned college hours sincel961, while 

138 tf;i!achers had earned _all their college hours prior to 1946, One 

hµndt'ed ninety .. two teac;:hers had earned college hours between 1956 ... 60, 

121 teachers had earned college hours between 1951~55, and 60 teachers 

had earned their hours in the period from 1946•50, 

Seventy~three of thEi! 609 teachers were under twenty..,ni,ne years of; 

age, 113 teachers ran~ed from thirty to thirty~nine years, and 423 of 

the respondents wen;: forty years old or older. 

In addition to the above described characteristics, the-following 

general :Lnformation was also obtained frQm the respondents. 

Two-thirds of the respondents had received all_their college 



education in Louisiana, ~>ne•fourth of the 609 teachers were educated 

outside Lot,iisiana, .and appro~imat;ely one .. tenth of the respondents had 

attended college in Louisiana and in other states. Three hundred 

e:i,ghty,-four respondents indicated ·th:ey had a major in education, 50 

had ISUPject major1;1, and 176 did notre1;1pond to this item. 
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Five hµndred l;!ight respondent:E! read ''regularly" and "often" from 

profe1;1sional literature .in teaching reading, while 102 n.ofed that they 

seldom did any pfofessional reading in this area. 

A large majority, 404 respondent!:!, had attended a four year college. 

One h4ndred forty~four respondents.had attended univer~ities; and 62 

respondents had attended a 1:1,beral arts college whicti was not part of 

a 'l,lni:verdty, 

One hundred fifteen respondents had taught from one to three years 

in the grade they are now teaching; 125 had taught four to seven years 

in the gnde; and .;328 respondents had taught more than seven years in 

the grade. 

Only 205 of the re1;9,pondents indicated that they had taken special 

~ourses in the teaching of reading at the graduate or undergraduate level. 

Many respondents felt a need for additional training i~ the teaching 

of reading as indicated by their responses. One·hundred seventy~seven 

checlt~d "very much," 294 checked "somewhat," 71 checked "very li,ttle," 

and 68 c:hecked '''none. " 

~ummary 

A check list of statements of practices in teaching reading was 

developed for obtaining data pertinent to the study. .These statements 

called for infor1ru;1tion about practice$ in teaching reading of which 
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reapondents were presumed to have ·knowledge, 

A jury of recognized writers in the field of reading and a jury 

of e~perienced teachers of grades one, two, and three were asked to 

pre ... tf;!st the-check list. The tentative check list of 13tatements of 

practices in teaching reading was revised in accordance wit;h recom-

mendatiqns and suggestion$ made by the jury of experts and by the jury 

of experienced t1:1achers, Certain statemE)nts were revised, others were 

cqmbin~d, some were added, enp a few were eliminated, The ninety-four 

statements of practices in teaching reading, as validated by the jury of 

e~perts and the jury of e~perienced teachers, made up the revised check 

. list. The check list was pdnt;ed in booklet form for dhtribution to 

the ie1ected r~spondents. 

The population, seJected by ttleans of tl;w strati,f;i.ed ranc;Jom technique, 

Wi:il!l cmnprised of 250 teachers of first grade, 250 teachers of second 

grade, and 250 teachers of third Jrade, 

Letters were sent to si~ty-three superintendents of parish school 

sysums describing the study and tequesting permission to sample teachers 

in their resp~otive schools. Favorable replies were received from fifty= 

eight parish school system1:1, Upon receipt of a favorable reply, check 

boo~lets were sent to parish supervisors to distribute to the selected 

respon,denti;. 

Returps were received from 664 respondents from fifty-six parish 

schoql systems. Fifty-five returns were rejected, leaving a total of 

609 returns a~cepted for analysis, 

Rei,;ponses to the practices were tabulated in terms of the six major 

variables of th_e study. The chi~square test was used to determine the 

i;;igp.:lficance of the differeqces of responses to the check list statements. 



The ~esponses to the check list, and the significances of the 

differences in r~lation to the six variables are presented in Chapter 

rv. 
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CHAP'.l'ER IV 

F:J;NPJNGS OF THE•STUDY 

lntroduction 

The development of the check list usec;l to gather data for the study 

has bee~ described in Chapter III. A description .9f the r,spondent 

popµlation has also been given in Chapter III, 

When the responses to the check list hed been received and checked 

for u,sability, they wer!ll machi,ne sorted and tabulated in terms of grade 

taught, classification of school, teaching experience, training, recency 

of ttaining, and age of respondents, The chi•square test was used to 

determine the 1:1igni;ficance of the differences of the responses to the 

st~tements of practice&, 

.Garrett says; 

The chi .. square te1:1t:: represente a useful mli!thod of c;wmpa:ring 
experimentally obtained re1:1uHs with those to be expected theore
tically on some hypothesisf , • , The re~n1lt may be marked "signi
ficant at the .QS level, theJ;"efore, on the grounds that divergence 
of; observed from expected results is too unlikely of occur,omce to 
be accoµnted tor "sorely" by l;:lampling fluctuations 11 

Differences :for the purpose of this study, are ·acqepted as signifi-

cant and not due to chance whenever P (probability) ts ~05 or less, This 

sigriificance h determined by comparing the obtained x2 with the table 

for significance of x2 as given by Fisher. 2 

1Henry E, Garrett, Statistics iE, Psycholo~ry: andEduca.tion (l\lew York, 
19 58 ) , p , 2 58 , 

2 . 
:rb~d., p, ;354, 
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Certain dat;;a o;f th.e sttidy were i:;:onsidered "not valid" dve to the 

small number of frequencies for certain items" The degrees of freedom 

for this study were 6, 1~, and 15. 

3 
Nema:i;r says, '''l'her~ is !:;!yi,.<;lence that when df is not small, Es as low 

as 2 will not produce m:Lsleading x2 values. 11 For the purpoi,e of the study, 

those re15pon11,es showing frequencies of less than 2 are cori.sidered "not 

vc1-l:il:l," 

/tp.alysis of the d,;1ta for thEl study is organized 1,1.n<;'ler the four major 

Data relative to the Area 
~ 

$ Rea?iness are shown in Tables I through XXVI; data relative to the 

Area of Ini,tial lnstruct:i,,on, in Tables XXVII through Lll; data relative 
~~·,, ·_, ,.,,.,..,,., 

to the Area £! Growth Toward Inde:pendenc~, in Tables LIU through LXXX; 

and data rela1,:ive to the Area o:I; Transition, in Tables LXXXI through ~.,_,._.,,,, 

LXXXXIV. 

A~alysis of Data 

Data ;i,elewmt to respon1:1e& to statei!leµtfl concerning prac;tices in 

developiµg 'J;'.'eadine(ils are shown in Tables I to XXVI, 

Table J: 

A study of the data shown in Table I reveals that significant 

di(ferences exist among the respondents with respect to four of the 

six val;'i/,Jlbles of the stucly, There is a significant difference at the .05 

3Qµinn Nei:µar, Ps;[cholo~ica1, Stathtks, (New York, 19Ei2) ~ p. 218. 



TABLE I 

FRIQUDCI DISTRIBUTION OF RESPOllS.m 'ro STA'lEMEl'l! l, RF.ADINESS A.RF.A, ACCORDDIG 
'ro GRAI)E TAOOHT, CLASSinCATIOB OF SCHOOL, EXPERIENCE ABD AGE 

OF RESPOM>EN'l'S, A)l)tJR't OF COLLmE TRAIRDIG, 
ABD RECENCY or COLLl!XlE TRADJIBG 

Statement: I provide the same prograa ot re&dineu instruction tor each student. 

Grade Taught 
Gradel 
Grade 2 
Grade 3 

x2-
'Dl.b, 'C at .05 

Claaailicatlon of 
School 

City 
Town 
Rural 

,t 
Tab, / at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Yeara 

,t 
'l'ab. r- at .05 

College Training 
3 Years o.r Lesa 
4 Years 
Bachelor'• Degree 
5 Years 
Master'• Degree 
Beyond Master's 

x2-
Tab, r- at ,05 

Recency ot 
Training 

Betore 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

x2 
Tab, .,? at ,05 

Age 
Under 30 
30-39 Years 
Over 4o 

x2-
Tab. ~ at .05 

lumber 

2o8 
197 
204 

291 
172 
i46 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 

. 423 

*A - Always *U - Usually 
**Not signitice.nt 

***Not valid 

I 

A* iji 

77 62 
87 53 

113 35 
23.44 

(12,59) dt 6 

115 69 
80 .47 
82 34 

18.42 
(12.59) df 6 

33 
41 

203 

14,21 
(12.59) dt 6 

22 
4o 
88 

47 . 15 
8 ' 3 

188 107 
4 4 

25 18 
5 3 

*** 

74 
25 
57 
81 
40 

8,07** 
(21.02) dt 12 

27 
44 

206 

15.51, 
(12.59) dt 6 

*S - Sometimes 

31 
18 
28 
46 
27 

22 
36 
92 

*N - Never 

8* 
29 
36 
23 

47 
25 
16 

15 
22 
51 

5 
l 

65 
l 

12 
4 

15 
9 

16 
33 
15 

17 
16 
55 

,,,-· ... 

ii 

4o 
21 
33 

6o 
20 
14 

13 
17 

- 64 

8 
6 

53 
4 

16 
5 

18 
8 

20 
32 
16 

7 
17 
70 

89 
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level of confidence in terms of the grade taught with second and third 

grade teaoher~, in general~ accepting the idea of the same readiness 

program for all chilpren and first grade teachers most aware of a need 

for a differentiated program of re-dine~s. 

A significant difference exists at the ,05 level among city, tow~ 

aq.d rwr.al teachers with city teachetrs recogn:Lzing the value of a varied 

readiness program and t9Wn and rural teachers accepting the same 

readiness program ior all. 

'J:he difference among teachers, in terms of teaching experience, is 

signifiqant at the .05 level with the more experienced teachers accept~ 

ing a common, :program and the less·experienced tE1achers tending to recog ... 

niz e c;1 need £or a varied program, 

A significant differ~n~e also exists in terms of the age of the 

pe:;;pondemts w;i..th teachetis ovet'_ .. 40 deUnitely favoring a si,ngle p:i:-ogram 

and teachers less than 40 tending ~o accept a differentiated program. 

Table H 

A study of the data su~rized iµ Table II reveals a significant 

diff~rence among the teachers of grades one, two, and three with respect 

tq the provision of a planned sequence of training exercises involving 

use of paper and pencil, chalk and chalkboard~ crayons, and scissors 

wit:h first grade te,1:1chers making more use of these practices than do 

seconq and third grade teachers. The difference with respect to these 

sub .. ~tems h i;;ignificant at the ,05 level.of confidence. 

A significant difference between rural teachers and city and town 

teachers exist at the .05 ~evel of confidence, with respect to the use 

of paint and easel o city and town teachers indicate mo:i;-e use of these 

~aterials than do rural teachers, 
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'1'AILB u 

IQllllll!lllll' in:ffllJIIUUOB OF USl'ClfflllS 1'0 ft.ADllar 21 UADDISS ADA, ACCCll!lUG 
1:0 !111AD1 ~. CWBln.(14~ OF SC1')0L1 DPBUl!IICI .&1ID AGB 

OF QS~S1 AlllUllr OF COLLIICl;B ~. 
AQ IIIICIIRCY OF COLLIGB 'IIIAJllillQ 

St111tem11nt1 I develop iiand•eye cool!'dination by p~vidl.ng • planned 1equence of. training exercises involvi11g pupil .use of: 
a. Paper and b. Chalk and c. Paint and d. Cray"°" . .. Sciuors 

Pencil !.l!!lkboard Eae•l 
Numbt!'° A* U* §* l!:'!'. A u s !I A II s N A u ~ !I A u s !! 

Gr.«le Taught 
Grade 1 208 176 l8 9 5 150 34 20. 4 35. 22 72 79 167 21! 8 5 133 26 38 11 
Grade. 2 197 131 42 15 9 102 53 32 10 19 15 75 88 92 45 47 13 68 56 58 15 
Grade 3 204 139 35 17 13 108 54 28 14 28 19 63 94 81 59 45 19 72 54 55 23 

x2 22,97 24.46 8.16** 85.11 49.93 
T!l!, 12 1, ,OS Cl2.59l df 6 ,12,s2> df !i ,12,s9) df 6 '12,59) df 6 q2;s9> df 6 

Clasa,Uicatii>n 11£ Scbopl 
City 291 210 45 21 15 171 65 43 12 39 30 124 98 164 56 54 17 138 49 70 24 
Town 172 124 30 8 10 103 39 17 13 26 14 46 86 94. 45 20 13 70 49 40 13 

·Rul!'al 146 112 20 12 2 8Ei 37 20 3 17 12 40 77 82 31 26 7 65 28 41 12 

x2 . , 6,89**· 7.92** 23.25 6,69** 6.15** 
~b. x2 as ,os . U~,s2> ~£ 6 (12,59l df 6 (l2,59l df 6 (12,59) df 6 ,12,59) df 6 

£l!p11rt,nc11 · 
Under 5 Years 83 58 18 2 5 44 21 13 5 9 13 27 34 47 22 9 5 39 24 11 9 
6•·10 Y'l"rl 120 87 22 e 3 68 27 21 4 21 14 35 50 66 33 15 6 56 29 27 8 
Ovor 10 Years 406 301 55 31 19 248 93 46 19 52 29 148 177 227 77 76 26 178 83 113 32 

x2 8.16** 5,05** 10,13** 8.47** 10,03** 
I!!b, 12 a, ,os· (12.59) df. 6 (12.59) df 6 (12,59) df 6 (12,59) df 6 · (12,59) df 6 

Collego · Training 
3 Years or ~4• 75 59 10 5 l 51 15 7 2. 5 2 17 51 42 21 9 3 30 16 22 7 
4 Years 18 13 4 1 0 11 4 2 1 4 2 s 7 10 7 l 0 6 7 5 0 
Bachelor I a Desi!'•• 413 294 67 29 23 234 97 62 20 55 43 140 175 229 82 72 30 186 91 98 38 
S Year• 13 11 l 0 l 8 3 0 2 1 0 9 3 9 2 1 1 8 2 2 l 
Ma1t11r·•a Degree 73 55 12 4 2 44 18 8 3 14 5 34 20 42 15 13 3 36 16 18 3 
lleyoqd Master•, 17 14 l 2 0 12 4 l 0 3 4 5 5 8 5 4 0 7 4 6 0 

x2 *** *** *** *** *** Tab 2 at 05 
Recency of Training 

llefore 1946 138 94 27 9 8 75 34 21 8 12 5 43 78 66 38 25 9 47 33 44 14 
1946•50 60 49 6 2 3 46 8 3 3 11 7 16 26 37 11 8 4 29 13 l', 4 
1951•55 121 91 11 13 f 74 22 19 6 17 10 40 54 75 19 18 9 62 20 29 10 
1956•60 192 143 32 11 6 108 52 25 7 29 20 76 67 103 43 36 10 88 45 44 5 
Since 1961 98 69 19 6 4 57 25 12 4 13 14 35 36 59 21 13 5 47 25 20 6 

x2 13,95** 14,53** 24,92. 10.64** 12.93** 
Tab1 x2 a,· ,QS (21,02) df 12 (21.02) df 12 ,21,022 df 12 (21,03) df 12 c21,02> df 12 

Age 
Undn 30 73 49 15 3 6 40 18 9 6 6 13 23 31 42 19 6 6 36 21 8 8 
30•39 Years lU 88 13 6 6 68. 27 14 4 16 15 44 38 75 21 11 6 56 25 25 7 
Over 40 423 308 66 34 15 252 96 57 18 60 28 143 192 223 92 83 25 181 . 90 118 34 

x2 11.117** 3.67** 18.41 14,46 14,50 
Ill!, l'2 ., ,01 c1~.m d£ 6 (12,591 ~f 6 (12,~2) df 6 (12,29) df 6 Cl2,59l dg 6 

*A • Alway• *U • UBU!lll)' *II ~ Some~imeB *N " Never 
**Not lignU1ca11t . 

***Not valid 
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The data also reveal that teachers trained since 1946 make greater 

use of paint and easel than do teachers trained prior to 1946. The 

difference here is significant at the .05 level of confidence. 

A significant difference exists among the teachers in terms of age. 

The difference is significant at the ,05 level with respect to use 

of paint and easel, crayons, and scissors. In general, the younger 

teachers report more use of these materials. 

Table III 

A study of the data shown in Table III indicates that significant 

differences exist at the .05 level of confidence in terms of grade 

taught with the second and third grade teachers, in general, favoring 

encouraging children to use a preferred hand in turning the pages of a 

book and the first grade teachers less in favor of this practice. 

A significant difference exists at the .05 level of confidence with 

city and rural teachers encouraging children to use a preferred hand in 

turning pages in a book while town teachers seem to attach less value to 

this practice. 

The difference among teachers, in terms of teaching experience, is 

significant at the .05 level with the more experienced teachers 

encouraging the use of the preferred hand in turning pages in a book and 

the less experienced teachers showing less interest in the use of a 

preferred hand for this purpose. 

A significant difference in responses exists with respect to recency 

of training. Teachers trained prior to 1946 tend to favor encouraging 

children to use a preferred hand in turning the pages of a book. 

Teachers over 40 years of age encourage the use of the preferred 
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TABLE III 

FRE;QUENCY DISTRIBUTION OF RESPONSES TO STATEMENT 3, READINESS AREA, ACCORDING 
TO GRADE TAUGHT I CIASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AMOUNT OF COLLEGE TRAINING, 
AND RECENCY OF COLIEGE TRAJ:NING 

Statement: I encourage my children to use their preferred hand in: 
a .• Drawing b. Writing c. Turning d. Handling 

Book Pages Toys 
Number Alt U*· S* N* A u s N A u s N A u s N 

Grade Taught 
Grade 1 208 185 11 3 9 187 13 2 6 143 27 8 30 152 22 12 22 
Grade 2 197 169 18 5 5 176 14 3 4 148 24 14 11 145 24 9 19 
Grade 3 204 178 8 6 12 181 9 4 10 164 11 1 22 161 12 11 20 

x2 11.28** 7,82** 19.95 5,50** 
Tab. x2 at .05 (12 •22l df 6 L!,2,52)d( 6 (l2,52l sl( 6 (12.59) .d.t:.L-

Classification of 
School 

City 291 257 17 6 11 266 13 4 8 220 23 20 28 217 26 22 26 
Town 172 147 13 3 9 149 14 2 1 118 24 8 22 123 21 7 21 
Rural 146 130 1 3 6 131 9 2 4 117 14 2 13 118 11 3 14 

x2 1.79** 3,75** 14.61 10,40** 
Tab. x2 at .05 (12,22l df 6 (12,:i2l df 6 (12.52) df 6 (12 :59) df 6 

Experience 
Under 5 years 83 72 6 2 3 75 4 2 2 61 6 11 5 61 8 1 1 
6-10 Years 120 105 6 3 6 108 6 2 4 87 16 4 13 90 6 11 13 
Over 10 Years 4o6 355 25 9 17 360 26 6 14 307 40 14 45 307 44 14 41 

x2 1.69** 2,62** 18.36 11,26** 
Tab, x2 at ,05 {12,591 df 6 {12,52) df 6 (12,22) df 6 (12.52) df 6 

College Training 
3 Years or Less 75 67 6 1 1 66 1 1 1 60 8 1 6 55 8 4 8 
4 Years 18 16 0 1 1 17 1 0 0 12 1 0 5 13 1 1 3 
Bache~'Or's Degree 413 363 25 6 19 373 20 5 15 309 40 22 42 317 37 20 39 
5 Years 13 12 0 0 1 12 0 0 1 10 1 1 l 10 0 1 2 
Master's Degree 73 62 6 2 3 64 1 l 1 54 10 4 5 53 11 5 4 
Beyond Master's 17 14 0 2 1 14 1 0 2 10 2 1 4 10 1 1 5 
x2 
Tab. x2 at .05 

*** *** *** *** 

Recency of Training 
Before 1946 138 122 7 2 1 122 9 2 5 101 15 4 18 98 13 8 19 
1946-50 6o 53 2 2 3 53 2 2 3 44 3 2 11 48 4 2 6 
1951-55 121 107 6 3 5 1o6 7 2 6 94 11 2 14 97 10 5 9 1956-60 192 167 14 6 5 175 ll 4 2 146 19 14 13 147 18 11 16 
Since 1961 98 82 8 2 6 87 5 2 4 70 14 1 7 68 13 6 11 

x2 8;23** 9,39** 19,47** 7,99** 
Tab. x2 at .05 (21.02) df 12 (2l ,Q2) 1U 12 (21.02) slf 12 (21 02) ct: i2 

Age 
Under 30 73 63 4 2 4 66 3 2 2 44 9 11 9 46 7 9 11 
30-39 Yeiira 113 1o6 3 2 2 105 4 2 2 90 8 5 10 92 1 8 6 
Over 40 423 364 30 9 20 373 28 6 16 321 45 13 44 320 44 15 44 
x2 6.96** 4.81** 23.65 18.46 
Tab. x2 a.,t.. .05 (12,22l df 6 (12,22l df 6 (12.59) !H'. 6 <12,59) ,u 6 

*A - Always *U - Usually *S - Sometimel!I *N - Never 
**Not Significant 

***Not valid 
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hand in turning pages of a book and i.n handling toys, whereas teachers 

less than 40 years of age do not. The difference is significant at the 

.05 level of confidence. 

Table IV 

A study of the data shown ,in Table IV discloses that significant 

differences exist with respect to only.one.of the six variablesnof the 

study •. There is a significant difference at the .05 level of confidence 

in terms of· grade taught by the respondents. First grade teachers, more 

than second and third grade teachers, recognize the need to provide 

activities to teach left-to-right progression as indicated in the listed 

sub-items. 

Table V 

A study of the data shown in Table V reveals no significant difference 

exists concerning consultation with parents about routine habits of 

sleep, rest, exercise, and eating habits. 

Table VI 

A study of the data shown.in Table VI indicates that significant 

differences exist in terms of grade taught, teaching experience, recency 

of training, .and age of the teacher with respect to providing opportuni

ties for the development of muscular coordination. 

First and second grade teachers recognize the need for develop

ment of musct.1lar coordination of both,large and small muscles, more than 

do third grade teachers, as in each case the difference·is significant 

at the .05 level of confidence. 

A significant difference exists at the .05 level in terms of the 
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FREQUENCY DISTRmU'l'ION .OF RESPONSES TO STATEMENT 4, READINESS AREA, ACCORDING 
TO GRADE TAUG!fr; CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

. OF RESPONDENTS, AMOUNT OF COLLEGE TRAININ<;, 
AND RECENCY OF COLLEGE TRAINING · 

State11111nt: In teaching the development of left-to-right progreasion across the page, 
a •. Meaning of. b. Picture c. Writing 

Left and Rig)lt Viewing 
Humber A* U* S* N* A U · S N A U S N 

Grade Taught 
Gradel 
Oracle 2 

·. Ore.de 3 

x2 
Tab. x2 at .05 

Clas•1f1cat1on of 
School 

City 
Town 
Rural 

x2 . 
Tab. r' at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

x2 
Tab. x2 at .05 

College Training 
3 Yea.rs or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's· Degree 
Beyond Master's 

x2 
Tab. x2 at .05 

Recency of Training 
Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

x2 
Tab, x2 at .05 

Age 
Under 30 
30-39 Years 
Over 40 

x2 
Tab. x2 at .05 

. 2o8 
197 
204 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

189964 
148 29 14 6 
157 15 18 14 

30.09 
(12 .59) df 6 

229 27 24 11 
147 9 9 7 
118 17 5 6 

8.61** 
(12.59) df 6 

70 6 4 3 
96 13 7 4 

328 34 25 19 

3,43** 
(12.59) df 6 

63 6 4 2 
18 0 0 0 

333 35 28 17 
11 l O l 
56 8 5 4 
13 3 l o 

*** 

lo8 10 11 
50 3 5 
96 13 6 

158 18 l,.2 
82 9 4 

9.03•• 
(21.02) df 12 

9 
2 
6 
4 
3 

58 8 5 2 
90 14 6 3 

346 31 25 21 

9,43** 
(12.59) df 6 

190 8 6 4 
134 44 10 9 
137 31 24 12 

53.59 
(12.59) df 6 

220 37 22 12 
136 22 9 5 
10524 9 8 

3.86H 
(12.59) df 6 

62 16 3 2 
93 10 12 5 

3o6 57 24 19 

9.36** 
(12,59) df 6 

60 9 2 11 
15 3 O 0 

310 55 31 17 
9 3 O l 

54 10 6 · 3 
13 3 l O 

*** 

98 18 11 11 
45 7 5 3 
92 18 6 5 

150 24 15 3 
76 16 3 3 

13-53** 
(21.02) df 12 

60 7 4 2 
87 13 8 5 

314 61 28 20 

~5.18** 
(12.59) df 6 

*A - Always *U • Usually *S • Sometimes *N • Never 
**Not significant 

***Not valid 

201 3 2 2 
156 24 9 8 
168 11 10 15 

43.78 
(12 .• 59) df 6 

246 21 12 12 
154 8 4 6 
127 9 3 7 

3.61** 
· (12.59) df 6 

73 5 2 3 
103 6 6 5 
351 27 11 17 

2.21** 
(12 .59) df 6 

68 4 
18 O 

354 24 
11 l 
61 7 
15 2 

*** 

113 9 
54 2 

104 7 
169 15 
87 4 

l 2 
0 0 

15 20 
0. 1 
3 2 
0 0 

6 10 
2 2 
5 5 
5 3 
2 5 

10,90** 
(21.02) df 12 

61 5 3 4 
98 9' 3 3 

368 24 13 18 

2.28** 
(12,59) df 6 

I provide activities: 
d. Sentences 

A U s N 

202 2 2 2 
164 19 8 6 
169 11 10 14 

37.81 
(12.59) df 6 

253 16 11 11 
156 6 5 5 
128 10 2 6 

4,21** 
(12 .59) df 6 

73 5 2 3 
107 4 6 3 
351 .22 11 16 

4,67** 
(12.59) df 6 

68 4 l 2 
18 0 0 0 

360 22 14 17 
12 0 0 1 
63 5 3 2 
16 l O 0 

*** 

115 8 6 
53 3 2 

105 7 4 
175 10 5 
89 2 2 

13,50** 
(21.02) df 12 

9 
2 
5 
2 
5 

62 6 2 3 
101 7 3 2 
374 19 13 17 

3.49** 
(12.59) df 6 
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· mm ,; 
· · FREQlJEHC~ D~STl'IBUTI~ o; RESPONSES iro STATEMffl' 5,: QADmSs -, Ac~oRi>Illri. 

' . .. · TO GRADE TAUG$', · CIASSJFICATIOli OF SCHOOL~ EXPERIENCE Alm. AGE 
. OF iu:BPOKI>Eim,31 AMOUlff OF COLLEGE TRAINING, . 

. . AID RECENCY fJF COI,LIGE. TRAIIIIO 

S'l:!1,tement: I· eta.ck,vith the parents of !Ill cluld.ren concerning the .routine relate4 to.: 
· · · a •. Sleep. · .b. Rest. · e1 Exercise .. d. ·Eating 

Babita 
··lwnber. A* U" 6* N* .. A u s I ·A u s I A u s 1: 

Grade Taught 
46117 Grade l 2o8 .17 48 119 24 ).6 29 15 47 l.o6 40 20 58 107 23 

. Grade 2 197 10 39 119. 29 6 38 118 35 6. 34 116 41 11 43 116 27 
Graae 3. ·· 204 12 4.o 111 35 15 39110 40 12 35 109 48 11 38 117 38 

.. 
x2 . 4.88H. 7.65H·. 7,58** 12,51** 

. · Tab, ·r at .05 . . ·. (12~59) dt' 6. · · (12,59) df 6 (12.59) df 6 (12.59) df 6 · · 
Classification of 
School 

City 291 18 66 174 33 · 18 61170 42 14 57 170 50 17 71 lo6 37 
Town· 172 14 36 92 20 .··.12 39 89 32 11 32. 87 42 . 14 36 95 27 
Rural 146 7 25 89 25 1 23. 86 30 8 27 74 37 11 32 19 24 

x2 7°57** 6.14** 6,53** 2,94** 
Tab, ·x_2 at .05 (12,59) df 6 (12.59) df 6 ·. (12,59) df 6 -(12 :59) df 6 

Experience 
Under 5 Years 83 7 17 48 ll' 7 14 49 13 6 17 45 15 5 21 45 12 
6.10 Years 120 8 24 73· 56 9' 24 71 16 8 20 67 25 11 24 69 16 
Over 10 Years 4o6 24 86 234 ~ 21 85 225 75 19 19 219 89 26 94 226 60 

x2 l,52** 4.14** 2,29** 2,03** 
· Tab .. x2 at ,05 . ,(12,5~) df 6 (12.59) df' 6 (12,59) df 6 (12 ,59) df 6 

College . Traini!IB 
3 Years or Leaa 75 4 12 39 20 3 11 38 23 3 10 35 27 7 12' 38 18 
4 Years 18 0 7 8 3 0 6 8 Ii -0 6 .8 4 0 1 7 4 
Bachelor's Del!ree . . 413 25 78 257 53 • 25 76 248 64 22 70 237 84 25 87 248 • 53 
5 Years 13 o. 4. 7 2 0 4 1 2 0 4 1· 2 0 5 6 2 
.Mast11r's Degree .··. 73 8 23 33 9 7 23 33 10 6 23 .33 11 8 25 31 9 
Beyond MNter'a . 17 2 3 .10 2 ' .. 2 .3 u l 2 3 11 l 2 3 10. 2 

x2 . *** *** •••• *** 
Tab.rat ,05 

Recency of Traini11g 
26 6 34 6 66 43 8o 26 Before 1946 · 138 4 79 29 23 75 21 1 25 

. 1946-50 60 4 10 43 3 2 11 40 7 2 10 38 10 3 12 40 5 
1951-55 121 ·9 21 75 16 8 24 71 18 1 21· 70 23 .· 10 .25 71 15 
1956-6o 192 15 46 107 24 14 44 lo6 28 11 42 199 30. 16 51 99 26 
Since 61 98 7 24 51 16 7 21 53 17 7 22 46 23 6 26 50 16 

x2 . 18,24** 12,03** 17 ,5!,** 12,.:!l** 
Tab. x,2 at ,05 (21,02) dt' 12 · · (2l ,02l \if 12 (;i!l,02) dt' 12 (21;02) dt' 12 

.. 
Age 

Under 30 73 5 19 41 a 4 17 41 11 4 17 39 lJ. 4 22 37 10 
30-39 Yeara U3 1 ·19 71 16 6 19 72 16 6 19 65 23 . 8 22 70 13 
Over 40 423 21 8!) 243 64 27 87 232 77 23 8o 227 93 30 95 233 65 
2 . 

3.87u ·· 4;36H 2.68** 5.45•• . X . 
Tab. x2 at .05 (12 -~9) df 6 . (12.59) dt'6 (l2,59) dt'6 (12;59) dt' 6 . 

r .. 

. *A - Alva,a *U - U11ually *S • S011111ti1!1e11 .. *II - Never 
**Not a ignifican1; 

!l'**lot valid 
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TABLE VI 

FREQUENCY DISTRIBUTION. OF RESPONSES 'ID STATEMENT 6, READINESS AREA I ACCORDING . 
'ID GRADE TAUGHT, CI,A.SSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AK>UNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLmE TRAINING 

Statement; I provide opportunities to develop.muscular coordination including: 
a, Large Muscles b, Small Muscles 

Number A* U* S* N* A u s N 
Grade Taught 

Grade 1 208 157 29 18 4 183 17 6 2 
Grade 2 197 122 47 14 14 145 29 12 11 
Grade 3 204 119 49 29 1 146 37 16 5 

x2 24.43 24.24 
Tab, x2 at .05 (12.59) df 6 (12, 59) df 6 

Classification of 
School 

City 291 189 66 24 12 229 39 14 9 
Town 172 lll 33 20. 8 130 23 12 7 
Rural 146 98 26 17 5 115 21 8 2 

x2 2 3.46** 3,13** 
Tab. X at .05 (12. 59) df 6 (12, 59) df 6 

Experience 
Under 5 Years 83 65 14 2 2 75 1 0 l 
6-10 Years 120 90 24 4 2 103 14 3 0 
Over 10 Years 406 243 87 54 22 296 62 31 17 
2 25.12 *** X 2 

Tab, X at ,05 (12,59) df 6 
College Training 

3 Years or Less 75 43 18 8 6 53 16 3 3 
4 years 18 12 5 0 l 14 2 1 1 
Bachelor's Degree 413 268 87 42 16 318 56 27 12 
5 Years 13 9 3 l 0 12 l 0 0 
Master's Degree 73 54 8 9 2 61 7 3 2 
Beyolll;l Master's 17 l,2 4 l 0 16 1 0 0 

x2· *** *** 2 Tab~ X at ,05 
Recency of 
Training 

Before 1946 138 74 38 19 7 94 29 11 4 
1946-50 60 38 13 6 3 43 11 4 2 
1951-55 121 80 21 17 3 92 19 8 2 
1956-60 192 131 36 17 8 158 18 10 6 
Since 1961 98 75 17 2 4 87 6 2 3 

x2 21,38 24,13 2 (21.02) df 12 (21.02) df 12 Tab. X at .05 
Age 

67 Under 30 73 57 12 2 2 2 2 2 
30-39 Years 113 81 20 9 3 94 13 3 3 
Over 40 423 260 92 51 20 313 65 31 14 

x2 2 14,14 16.16 
'l,'ab, X at .05 (12.59) df 6 (12, 59) df 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not Significant 

***Not val.id 
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age of the respondents. Teachen;; 1,mder 40 provide more opportunities for 

the development of muscular coordination than do teachers over 40 years 

of age, This difference is more highly si,gnificant for the development 

of small muscles than for the development of the large muscles. 

Teachers with training since 1946 recognize a need for developing 

muscular coordination more than do teachers trained before 1946, This 

difference is more significant with respect to small muscles. 

The difference among teachers, in terms of teaching experience, 

is significant at the ,05 level of confidence with respect to coordinaF 

tion training of large m~scles, The less experienced teachers indicate 

special training., and the more experi1mced teachers tend to disregard 

such training. 

Table VI! 

A study of the data recorded in Table VlI reveals a significant 

difference at the .05 level of confidence among the respondents in terms 

of grade taQght with second and third grade teachers, in general, 

accepting the ide,:1 of the same lengl;:h of time spent in a readiness 

program for all children and first grade teachers most aware of a need 

for a varied length o:I; time, 

A sign:l,ficant difference exists at the , 05 level, :i;ni terms·,bf the 

location of the school, with town and city teachers recognizing the 

need to vary the length of time spent in the readiness program and 

rural teachers tending to favor the same length of ttme for all pupils, 

The difference among teachers, in terms of age, is also significc,int 

at the .05 level with teachers under 40 rejecting the idea of the same 

length of time for all childre~ and teachers over 40 tending to accept 

the same length of time for all children. 



'rABLE ill 

FREQUENCY DISTRIBUTION OF RESPONSES TO STATEMENT 7, READ!l'1ESS AREA, ACCORDING 
TO GRADE TAUGHT,. CLASSIFICAT!ON OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AM:ll)NT OF COLLEGE TRA !NINO, 
AND RECENCY OF COLLEGE TRAINING 

Statement: r pl;:tµ my program .of readiness to allow: 
a, Same Time b. Longei;- ';I';j.Jlle c. Shorter Time 

Number A* U* S* N* A U S N A u s N 
Grade Taught 

Grade l 208 43 29 16 120 87 41 l3 67 61 29 18 100 
Grade .2 197 54 24 36 83 54 42 27 74 53 35 24 85 
Grade 3 204 55 18 29 ).0;2 69 49 29 57 62 48 31 63 

x2 2· 18.32 17.12 17 .,!4 
Tab, X at ,05 ( l?. 59) df 6 (:i.2.59) df 6 (l.2,:i9) df 6 

Classificat:l.on of 
School 

City 29J 68 34 34 155 113 59 31 88 1,05 54 31 101 
Town 172 ~ 20 34 86 55 44 26 47 35 32 28 11 
Rul'f;ll 1,46 52 17 13 64 42 29 12 63 36 26 14 70 

2 
X 2 19.55 15,50 19.41 
Tab, X at ,05 ( 12, 59) d~ 6 ( 12. 52) d!...,§_ (12. 59) df 6 

Ei,perierice ·· 
Under 5 Years 83 14 12 15 42 31 19 11 22 25 19 12 27 
6-10 Years 120 29 9 17 65. 47 25 10 38 J9 2L, n 50 
Over 10 Yea;rs 406 109 50 49 198 1.:)2 88 48 138 112 73 50 171 
2 7,77** 4.04** l1,8l** X 2 (12.59) df 6 (12.59) df 6 ( 12. 59) df 6 Tab, X at •.. 05 

Col.lege 'Tra;l.ning 
J Years or Les11 75 26 8 8 33 25 13 1 30 17 13 6 39 
4. Years 18 4 5 0 9 7 2 2 7 4 2 2 10 
Bacl')elor's Degree 413 98 48 62 205 138 96 47 132 119 19 49 166 
5. Years 13 l 3 l 8 2 1 2 2 2 6 3 2 
Master's Degree 73 21 7 9 36 29 10 1,0 24 26 9 10 28 
Beyond Master's 17 2 (j l l.4 9 4 2 2 8 ) 4 2 

2 *** 21,:!2** 27,6'( X 
Tu.b, x2 at ,02 (24.99) df 15 (24.99) .df 15 

Recency of 
Training I 

16 62 Before 1946 1g~ 45 15 )5 32 14 57 JO 32 13 63 
1946 .. 50 13 11 8 28 ;25 10 7 18 23 8 6 23 
1951-55 121 22 16 20 63 40 31 16 34 34 22 17 48 
1956 .. 60 192 48 22 25 97 73 34 23 62 61 26 26 79 
Sipce 1961 98 24 1 12 55 37 25 9 27 28 24 ;tl 35 

r?- 2 · 13,lO** 14,96** 15,25** 
Tab, X at ,05 (21.02) 4f 1,2 (21.02) dt 12 (21.02) df 12 

Age 
Under 30 73 9 ;1.3 14 37 25 19 9 20 21 18 10 24 
30-39 Years 113 27 12 l.6 5a 42 26 12 33 36 22 15 40 
Over 40 423 . 116 46 51 210 143 87 48 145 U9 72 48 184 

x2 17,67 6,48** 10,26** 
'l'ab, x2 at ,05 (1,2;52) df 6 (12.59) dt 6 (12,52) df 6 

*A .,. Al.ways *U - Usually *S - .Sometimes *N • Never 
**Not significan~ 

***Not v&.lid 



Table VIII 

A study of the data shown in Table VIII reveals a significant 

difference at the .05 level of confidence, in terms of grade taught, 

with the first grade teachers, in general, accepting the idea of the 

need for development of visual discrimination and second and third 

grade teachers not as aware of the need, 

100 

The difference among teachers, in terms of teaching experience, 

is significant at the ,05 level with the les~ experienceQ teachers 

aware of the need for use of pictures to develop visual discrimina- · 

tion and the more experienced teachers indicating less use of pictures 

as a means for developing visual discrimination, 

A significant difference exists at the ,05 level between teachers 

trained before 1946 and those receiving their training since 1946. l'he 

more recently traiped teachers recognize the need for training in visual 

discrimination through the use of picturesJ word forms, and letter forms 

and the earlier trained teachers are less aware of these needs. 

A significant difference e~i,sts in terms of the age of the respond? 

ent• with teachers less than 40 definitely indicating training in visual 

discri,m,ination through picture use, and teacher:s over 40 less aware of 

the need for this type of training, 

Table IX 

A study of the data presented in.Table IX shows significant differ

ence at the .05 level of confidence, in terms of the grade taught, with 

first grade teachers, in general, recognizing the need for providing 

activities to develop auditory discrimination of common sounds, single 

consonants and blends, and for listening and saying one=syllable words 
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'WU Vlll 

~QIIIC1. DlS'ftlllU'rlOH or QS1'0IISES '10 S'tADHEll't 8, WD~RESS AUl, ACCORDING 
'l'O ~E !AUGir,r, cwstn<:4UOII or SCll>OL, EXPEllIEIICI AND .AGE 

or USPONDl!IITS, AIIIUNT or COLLJ!GE ~IIING, 
~ RECENCY or ~J.LJ!GE nAtNING 

Statement: I use.exercises to develop visual discrimination between: 
a. Geomet:ric b, Pictures c, Word d, Letter e, Phrases an4 

FOI!!!!! Forms Forms Sentences. 
Number A* U* S* N* A u s N A u ~ N A u s N A u s N 

Grade 1:augbt 
208 176 Grade l 131 39 29 9 168 31 4 5 20 9 3 176 23 7 2 .140 39 19 10 

Grade 2 197 41 73 44 39 88 66 19 24 119 53 17 8 127 48 16 6 105 71 15 6 
Grade 3 204 47 58 61 38 .80 74 34 16 126 53 18 1 124 56 19 5 122 60 19 · 3 

x2 109,94 94,98 · 36,01 33,22 18,47 
Tab, x2 at .05 ,u.:m .df Ii ,12,~9l df 6 ,12,59l df 6 ,12,59l df 6 ,12,59l df 6 

Classification of 
School 

City 291 109 83 62 37 163 81 22 25 202 62 19 8 200 65 20 6 176 86 19 10 
Town 172 53 51 41. 28 92 74 23 10 121 .35 14 2 126 32 12 2 103 44 23 2 
Rural 146 57 36 32 21 81 43 12 10 98 29 11 8 101 30 11 4 88 40 11 7 

x2 3, 7~** 5,64** 5,71** 2.15** 10,27** 
Tab, x2 at ,05 (l2,59l df 6 ,12,59l df 6 ,12,59l df 6 ,12,59) df 6 ,12,59l. df 6 

Experience 
Under 5 Years 83 31 25 20 7 55 21 5 2 58 19 4 2 58 20 3 2 45 28 7 3 
6•10 Years 120 48 33 25 14 72 34 6 8 87 19 9 5 90 19 8 3 79 25 12 '4 
Over 10 Years 406 140 112 89 65 209 116 44 37 276 88 29 13 279 88 31 8 243 117 34 12 

x2 4,68** J.A.94 5,18** 3. 75** 4,82** 
Tab, 11;2 at 105 ,12,5,1 df 6 ,12,59) df 6 (12.59) df 6 ,12,59) df 6 ,12,59) df 6 

College Training 
3 Years. or Less 75 24 16 17 18 35 24 4 12. 50 14 4 7 51 16 .4 1, 49 18 3 5 
4 Years 18 8 5 3 2 12 3 2 1 15 ·2 l 0 14 3 l 0 12 3 2 l 
Bachelor I s Degree 413 142 126 91 54 225 119 43 26 2H 92 32 10 285 89 33 6 242 120 42 ·9 
5 Years 13 5 4 2 2 8 4 1 0 10 1 2 0 l:l l 1 0 10 2 1 0 
Master's Degree 73 35 15 12 11 4e 113 6 6 54 15 3 1 53 16 2 2. 45 21 4 3 
Beyond Master's 17 5 4 6 2 8 6 .3 0 13 2 2 0 13 2 2 0 9 6 l l 

x2 22,90** *** ;'r:·':'t,· -J...,'t-.'t. **k 

Tab, x2 at •05 (24, 99) df 15 
Recency of Training 

Bef6re 1946 138 37 41 34 26 60 47 15 16 91 33 7 91 36 7 4 89 37 5 
1946•50 60 27 14 11 d 37 14 3 0 1.,~ 9 5 43 12 3 2 38 17 3 
1951•55 12i 50 32 26 13 64. 35 15 7 80 28 10 3 83 25 11 2 75 3:i ltl 3 
1956•60 192 66 56 45 25 117 ,~5 1.1 9 138 35 17 2 143 32 14 J 112 56 21 3 
Since· 1961 98 39 27 18 14 58 30 3 7 68 19 9 2 67 22 7 2 53 27 13 5 

x2 11,83** 22,99 21, 91 27, 78 12, 73** 
Tab, x2 at ,os (21,02) df 12 (21,02) df 12 (21,02) df 12 (21.02) df U (21,02) df 12 

Age 
Under 30 73 27 22 18 6 47 20 4 2 51 16 4 2 .A9 19 3 2 38 21, 8 3 
30·39 Years 113 50 29 21 13 71+ n 5 7 86 18 5 4 89 17 5 2 fl 31 7 4 
Over 40 423 142 119 95. 67 215 .124 .46 38 284 92 33 14 289 91 33 10 258 115 38 12 

x2 9,22** 17,82 7.06** 7,05** 4,03** 
Tab, x2 at ,05 (12;59) df 6 (12.59) df 6 (12.59) tif 5 (12.59) df 6 (12. 59) df 6 

*A • Always *U • Usually *S ·"' Soµietimes *N • Never 
**Not significant 

***Not valid 



TAIILE IX 

~UENCY DISTRIBDTION OF RESPONSES TO STATEHEN'r 9, READIIIBSS AREA, ACCOllDING 
TO GRADE TAUGII?, CLASSIFICAUON OF SCHOOL, EXPEIUENCE AND AGE 

OF RESPONDEllrS, AIIOUN'r OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

I provide Wlried exercises to develop auditoey discrimination such as: 
· a. Identifying b. Tone c. Sounds and d. Conaonanta e. One Syllable 

Sounds Di-ffeTences . SX!!!!!s!ls and Blends RhX!!!!! 
Humber A*· U* S* N* A u s N A l! s N A u s· N A u s ll' 

Grade Taught 
Grade l 208 171--- 21 ··13· · :.3 ·,·11: i67'. 55:· 15 83 43 50 32 185 10 11 2 187 14 s 2-
Grade 2 i97 132 38 12 15 ·. 61- 78: 40 .,is : 112 ··A4- .24 11 155 31 3 8 155 2.8 6 8 
Grade 3 204 .125 42 ·22 15 74 62 47 21 · · ·: ::148- · 32:-,· 12·. :12.: .147 36 12 9 129 45 18 12 

x2 27,96 6.41** 56.64 C:29'.35 ... >. · 0 ·.46,28 
Tab, x2 at ,O:i !U ~2l 1U § £12 :i2l ill § (l2,:i2l df § · -··u2,:i22 df § "£12,:!21 df !i 

ClaBBification of 
School 

City 291 208 so -19 14 89 100 77 25 167 52 43 29 248. -29 8 6 229 45 9· 8 
Town 172 115 28 15 14 59 62 34 17 i6 36 21 19 128 24 10 10 128 21 13 10 
Rural 146 105 23 13 -5 58 45 31 12 80 31 22 .13 111 24 8 3 114 21 9 2 

x2 5,18** 5,80** 1,92** · 14,ll 10,98** 
Tab, x2 at 10:i £l2,:i2l df 6 {12,:i.2} df 6 {l2,:i2l df 6 !12,59} df 6 (l2,:i2l df 6 

Experience 
Under 5 Years 83 62 15 4 2 31 29 21 2 55 15 6 7 72 6 3 2 66 12 3 2 
6•10 Yaars 120 90 19 5 6 53 35 24 8 72 24 15 9 104 9 3 4 104 9 4 3 
Over 10 Yaars 406 276 67 36 27 122 143 96 45 216 80 65 45 311 60 20 15 301 64 24 17 

x2 9,42** 16,18 6,03** 10,70**· 12,39** 
Tab, 'If at 1 05 !U,:i2l 1U § (12,:i2l dl: 6 ,12.:m df 6 ,12.:m df !i (12 1 52} df 6 

College Training 
3 Years or Lesa 75 48 12 10 5 26 24 16 9 43 16 10 6 60 10 4 l 58 12 3 2 
4 Yaars 18 12 4 l l 9 4 3 2 9 4 2 3 13 2 3 0 14 2 2 0 
Bachelor '.a Degree 413 303 62 62 22 138 144 96 35 244 74 55 40 337 45 16 15 321 56 22 14 
5 Years 13 5 7 7 0 3 4 4 2 5 4 2 2 9 4 0 0 9 4 0 .o 
Master's Degree 73 50 12 l2 5 26 24 16 7 32 1s· 12 11 ss 15 0 3 58 9 2 4 
Beyond Master's 17 10 4 4 0 4 7 4 2 10 3 2 2 13 l 3 0 ll 4 2 0 

x2 *** 9,14** 13,98** *** *** Iab, x"2 at .02 (24,222 df l,'i (24, 29l df l,'i . 
Recency of Training 

Before 1946 138 99 21 9 9 51 42 27 18 85 23 17 13 107 21 5 5 104 21 B s 
1946•50 60 37 10 8 5 21 16 16 7 34 13 5 8 48 7 2 3 45 7 6 2 
1951•55 121 88 23 8 2 37 48 31 5 65 27 22 7 99 16 4 2 95 18 6 2 
1956-60" 192 138 2S i8 11 66 67 43 16 111 39 23 19 156 22 7 7 150 30 5 7 
Since 1961 98 66 22 3 7 31 34 25 8 48 17 19 14 77 11 6 4 77 11 5 5 

2 17, 74** 11.72** 13,70** 7,77** 10,21** X 2 
Tai!. X at 1 05 m 222 dt 12 (21,D2l df 12 (21.-02l df 12 {21,02l !f 12 · (21,02} df 12 

Age 
Under 30· 73 54 14 3 2 28 33 20 2 44 12 10 7 66 3 2 2 62 6 3 2 
30•39 Yaars· 113' B6 17 3 7 31 44 27 11 64 21 17 11 93 14 4 2 90 16 5 2 
Over 40 423 288 70 39 26 .147 140 95 41 235 86 59 43 328 59 19 17 319 63 23 18 

f, llord 
. EndiliB! 

A u s !! 

148 36 17 1 
144 36 9 8 
147 36 11 10 

3.1.0** 
(12,:i2l d( ·§ 

216 · 53 13 · 9 
118 29 · 14 ·ll 
105 26 10 5 

6.26** 
(12,:i2l df § 

fiO 17 4 2 
91 .13 6 4 

2.82 78 2S 21 

111.86** 
UM2l df:§ 

52 14 6 3 
13 3 l l 

305 66 2S 17 
8 5 0 0 

49 17 3 4 
12 3 2 0 

*** 

99 26 7 6 
42 10 5 3 
90 22 -6 3 

140 34 10 8 
68 16 9 5 

4,43** 
(2l,02l df 12 

55 12 4 2 
80 21 8 4 

304 75 24 .20 

x2 11,48** 9,41** 9,89** 9,47** 6,59** 7.09** 
Tab. x2 at .05 '12,59l df 6 (12,52l df 6 (12,:i9l df 6 (12.59} df 6 (12,59) df 6 (12.59) .df 6 

*A • Always *U - Usually *S • Sometimes *N - Never 
**Not significant· 

***Not valid · 
t-' 
0 
N 
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that rhyme. Sei;;:ond,and third grade teachers seem not as aware of this 

need. Third grade teacbers, more than first or second grade teachers, 

ar!:l:aware of the importance of activities to identify the number of 

sounds of syllables in words. 

A significant difference e~ists in terms of classifi~ation of schools 

in relation to distinguishing consonants or blend sounds at the begin

ning of words. City and town teachers recognize the value of training 

to d:i,1;1tinguish consornui,ts and consonant blends at the beginning of 

words. Rural teachers are not as aware of this need. 

The difference among teachers, in terms of teaching experience, 

is significant at the ,05 level with the less experienced teachers tend

ing to recognize the need for identifying differences in pitch, loudness, 

and timbre i;ind the mor1= experienced teadh~irs not as aware of this need. 

Table X 

A study of the data presented inrTable X shows a significant di,ffe:i:

ence at the .05 level of confidence for only three of the tour sub-items 

of the sti;ltement of practices relating to the use of group i;lctivities 

stressing cooperation~ taking turns, and sharing, This significant 

difference is related only to the grade taught by the respondent, First 

grade teachers recognize the need to provide these practices while 

second and third grade teachers appar~ntly do not recognize such need. 

Table XI 

An analysis of the data shown in Table XL discloses a significant 

difference among teachers of grades one, two, and three with respect to 

their use of reading readiness tests. The difterenc~ is significant at 

the .05 level of confide~ce. First grade teachers more regularly use 



lOti. 

~· 
.~ m;sml!D'l'ION or usi>oHsss 'l'O ~ 101 UADIIIBSS ARBA, ACCOBDIHG. 

' 'l'O GBAl)g rAUGBr. CJ.ASStFlCATION or SCHOOL, BXl'IBIBIICB AIID ACE 
• ' · or usl'OllDBll'l:S, Alllllll'r Qr COLi,BGB nAlllDlG, 

', AIID UCBIICY or COl,LIIIGB "J:11All11HG 

' ' 

Statement: · I guide .and cil.rect many' group 11ctivitieli to develop social growth: 
a. Stressing b, Taking c, Sharing d, Courtesy e; Giving 

Cooeeration Turns Attention 
Humber A* U* S* N* A u s N A u N A, u N A. ·u s .N 

Grade Taught 
Grade l 208, 177 18 8 5 193 10 2 3 192 10 3 3 191 12 2 3 194 9 2 3 
Grade 2 197 , 152 28 4 13 171 15 2 9 164 21 2 10 171 16 2 8 169 14 2 12 

· Gr!l,de J 204 153 36 5 10 163 26 3 12 162 28 2 12 173 19 2 10 177 15 2 10 

·x2 13,04** 16,49 16, 72 7,00** ·9. 78** 
Tab, x 2 at 105 (l2,;l9) df 6 (12,59) df 6 (12,59) df 6 ,12,59) df 6 (12,59) df 6 

Classification of 
Schoo,l 

266 City 291 240 ,' 33 4 14 ,259 21 2 9 254 24 3 10 263 16 2 10 12 2 11 
Town 172 127 28 6 11 142 17 2 11 141 18 2 11 141 19 2 1,0 146 14 2 10 
Ru,:al 146 115 21 7 3 126 13 ,3 4 123 17 2 4 iJl 11 2 2 128 12 2 4 

x2 . 1().88** 7,65** 4,96** 9, 90** 8,62** 
Tab 1 x 2 at ,05 ,12.~9) dl 6 · '12,59) df 6 (12.59). df 6 (12,59) d'f 6 (12,59) df 6 

Ex.perierice 
69 .Under 5 Years 83 10 2 2 72 7 2 2 70 9 2 2 76 3 2 2 77 2 2 2 

6•10 Years 120 97 16 3 4 112 4 2 2 109 6 2 3 109 7 2 ' 2 110 4 2 4 
Over 10 Years 406 316 55 12 23 343 38 4 21 339 40 6 21 350 33 2 21 352 30 2 22 

x2 3,93** 9,20** 9.41** 5.24** 9,06** 
Tab, x2 at 105 (12.59) d! 6 (12.59) df 6 (12.59) df 6 (12,59) df 6 (12.59) df 6 

College Training· 
3 Years or Less 75 55 12 l 7 61 11 0 3 60 12 0 3 63 8 0 4 62 8 1 4 
4 Years, 18 15 2 0 l 17. 0 0 1 17 0 0 1 17 0 0 1 17 0 O· l 
Bachelor I a Degree 413 329 55 13 16 360 31 5 17 354 37 5 17 366 29 2 16 370 22 3 18 
5 Years 13 9 2 2 0 10 2 l 0 9 3 1 0 10 3 0 0 12 1 0 0 
Mas t~r I s Degree 13 58 10 l 4 62 7 0 4 63 6 0 4 63 6 0 4 63 6 0 4 
Beyond Master 1 s 17 16 l 0 0 17 0 0 0 15 l 0 16 l 0 0 16 l 0 0 

x2 *** *** *** *** *** Tab x 2 at 05 
Racency o·f. Training 

Before 1946 138 103 21 5 9 118 12 2 6 112 18 6 119 11 2 6 121 8 3 6 
1946-50 ·, 60 49 7 2 2 51 8 0 1 52 6 1 54 2 2 2 53 3 2 2 
1951-55 121 99 18 2 2 107 p 1 1 108 ll 1 109 18 2 2 109 8 2 2 

· 1956•60 192 149 28 ,6 9 165 17 l 9 162 19 9 163 19 2 8 170 12 2 8 
Since 1961 , .98 82 6 3 7 86 2 2 8 84 5 8 88 2 2 6 87 2 2 7 

x2 13, 77** - *** 18,04** 19,90** 
Tab, x 2 at ,05 (21.02) df 12 (21,02) df 12 (21.02) df 12 

Age 
Under 30 73 60 9 2 2 66 3 2 62 7 2 2 66 3 2 67 2 2 
30•39. Ye11rs 113 98 9 3 3 102 6 2 3 103 5 2 3 107 2 2 106 2 2 
Over 40 423' 324 63 12 24 359 39 4 21 353 44 5 21 362 38 21 365 31 4 23 

x2 8.43** 6,37** 9.40** 9. 31** 8,80** 
Tab. x2 at ,05 (12.59) df 6 (12.59) df 6 (12;59) df 6 (12,59) df 6 (12,59) df 6 

*A • Always *II • Usually *S - Sometimes ~ • Never 
**Not significant 

***Not valid 
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!ABLE Xl 

~UENCY DIS'l'RIB{ffl:ON OF RESPONSES TO STATEMENT ll READilf&SS AREA,. ACCORDING. 
. TO GRADE !AUJB'l',.c;LASSD'ICATION OF SCHOOL, EXPERIENCE.AND AGE 

OF. RESPONDENTS, AM>UNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAlNING 

Statement: I use a reading feadiness test: 

Grade Taught 
Grade 1 
Grade 2 
Grade 3 

2 
X . 2 
Tab. X at .05 

Classification of 
School 

C:l.ty 
Town· 
Rural 

2 
X 2 
Tab. X at .05 

Experience 
Uiid,er 5 Years 
6-10 Years 
ov:er 10 Years . 

r-
Ta.b. x2 at ,05 · 

College Training 
3 Years or Less 
4 Ye11.rs 
l3a.chelor's Degree 
5 Years 
M:l.ster's Degree 
Beyond )tister's 

,/ 
Tab. r- at .05 

Recency of 
Training 

Bef'ore 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
X 2 
Tab. X at .05 

Age .. 
Under 30 
30-39 Years 
Over 40 

x2 2 
Tab. X at .05 

· · a. Beginning 
Readiness 

Number A* U* S* 

2o8 
197 
204 

291. 
172 
146 

8 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

88 15 
46 28 
51 19 

32.13 · 
(12.59) df 6 

92 30 
49 17 
44 J.5 

0.96M 
(12.59) df 6 

26 5 
36 15 

123 42 

. 6,93** . 
( 12. 59) di' 6 

23 5 
6 2 

123 40 
5 l 

22 10 
6 4 

48 
18 
38 
57 
24 

*** 

14.42** 
(21.02) df 12 

29 
28 
18 

34 
24 
17 

15 
9 

51 

8 
0 

56 
l 
7 
3 

11 
5 

16 
28 
15 

17 8 13 
40 17 15 

128 37 47 

12.56M 
. (12.59) df' 6 

*A - Always *U - usmi.lly *S - Sometimes 
**Not significant 

***Not valid 

N* 

76 
95 

116 

135 
82 
70 

37 
6o 

190 

. 39 
10 

194 
6 

34 
4 

70 
34 
54 
84 
45 

35 
41 

21+ 

b, At the 
Close 

A U 

109 32 
88 41 
68 32 

46.72 
(12, 59) df 6 

121 50 
76 34 
68 21 

7.28** 
(12, 59) di' 6 

35 16 
53 25 

117 64 

4.10** 
(12. 59) df' 6 

34 14 
10 4 

171 70 
7 2 

37 8 
6 7 

15.29** 
(24,99) di' 15 

61 16 
24 9 
52 2, 
83 35 
45 20 

13,77** 
(2J.,02) df 12 

s 

32 
31. 
18 

35 
28 
18 

10 
l,8 
53 

12 
2 

57 
2 
9 
2 

14 
9 

16 
32 

· 10 

32 17 · 9 
45 · 20 20 

188 68 .·. 52 

6,74** 
(12.59) df 6 

*N - Never 

35 
37 
86 

85 
34 
39 

22 
24 

112 

15 
2 

115 
2 

19 
2 

47 
18 
28 
42 
23 

15 
28 

115 
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reading read~ness tests before beginning a readiness program and at the 

close of such a program. Seqond and third grade teachers use reading 

readiness tests less in each instance, 

Table XII 

A study of the d,;1tq shown in Table XII reveals th;:it a significant 

difference exists with respect to only one of the six variables of the 

study, The difference is significant at the ,05 level of confidence 

in terms of the teaching experience of the respondents. Teach~rs with 

more teaching experience ten<;l to accept the idea of providing the same 

experience for each, child in auditory discrimi-!1.aUon? while the less 

experienced teachers tend to recognize the need for a varied program of 

auditory discrimination. 

Table XJ:II 

A study pf the data shown in Table XIII reveals that a significant 

difference exists between the grade taught by the respondent and the 

practice of hammering a nail for helping to establish hand dominance. 

Third grade teachers~ more than first grade teachers, indicate the use 

of this practice. 

A significant difference at the ,05 level exists in terms of age of 

the respondents with respect to activities for establishing of hand 

dominance such as throwing and catching a batl and cutting paper. 

Teachers under 40 years of age indi1;:ate more use of these activities. 

Table XIV 

A study of t~e data pre~ented in Table XIV reveals a significant 

difference in responses, in terms of grade taught, to the statement of 
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TABLE XII 

FREQUENCI DISTRIBUTION OF RESPONSES TO STATEMENT 12, READINESS. AREA, ACCORDING 
TO GRADE TAUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AM'.>UNT OF COLLmE TRAINING; 
AND REGENcY OF COLLmE TRAINING 

Statement: I supply the same· experiences in auditory discrimination for each child who 
is beginning reading. 

Number A* U* S* N* 
Gi'a4e Taught 

Grade 1 2o8 88 73 24 23 
Grade 2 197 71 57 29 40 
Grad.e 3 . 204 86 63 29 26 
2 

10~09** X ·2 
Tab. X at .05 (12.59) _df 6 

Classification of 
School 
. City 291 124 89 39 39 

Town 172 6o 57 21 34 
Rural 146 61 47 22 16 

x2 7.19** 
Tab. x2 at .05 (12.59) df 6 

Experience 
Under 5 Years 83 25 22 17 19 
6-10 Years 120 48 49 10 13 
Over 10 Years 406 172 122 55 57 
2 

17.33 X 
Tab.~ at .05 (12.59) df 6 

College Training 
4 3 Years or Less 75 38 23 10 

4 Years 18 6 5 4 3 
Bachelor's Degree 413 166 127 57 63 
5 Years 13 3 5 2 3 
Master's Degree 73 27 26 6 14 
Beyond Master's 17 5 7 3 2 

Y?- 2 14.30** 
Tab. X at .05 {24.99) df 15 

Recency of 
Training 

61 42 14 Before 1946 138 .. 21 
1946-50 60 22 26 5 7 
1951-55 121 40 45 17 19 
1956-60 192 86 51 21 34 
Since 1961 98 36 29 18 15 

x2 16.90** 
Tab. x2 at .05 (21.02) df 12 

Age 
12 16 · Under 30 73 20 25 

30-39 Years 113 43 39 14 17 
Over 40 4-l:!3 182 129 56 56 

x2 9.74** 
Tab. t' at .05 (12. 59) df 6 

*A - Always *U - Usu,;i.ly · *S - Sometimes *N - Never 
**Not sisniticant 
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TABLE: XIII 

PREQUENCY DISTRIBUTION OF RESPONSES TO STATEMENT 13, READINESS AREA, ACCORDING 
TO GRADE TAUGHT; CLASSIFICAUON OF SCHOOL, EXPERIENCE AND AGE 

OF RES PON DENTS, AMOUNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

Statement I I lleip children establish hand dominance by having Pl!Pil& use only their right hand to: 
a. Throw and b. Cut. c, Halllller d_. Erase e. Using Fork 

Catcb Pa el:' or s oon 
Number A* U* S* N* A u s N A u N A u N A u s N 

Grade Taught 
Grade l 208 26 31 20 131 33 27 15 133 11 13 17 167 25 26 25 132 33 24 16 135 
Grade 2 197 12 30 20 135 15 30 19 133 6 24 19 148 12 28 22 135 19 25 17 136 
Grade 3 204 22 26 2.3 133 24 26 17 137 20 12 24 148 19 25 23 137 23 22 22 137 

x2 5, 77** 7.33** 16.27 4, 72** 5,17** 
Tab, x2 at .OS (12,59 df 6 {12,59) df 6 (12,59) df 6 (12,59) df 6 (12,59) df 6 

Classification of 
School 

City 291 27 40 29 195 35 35 23 198 14 19 25 233 26 35 29 201 30 37 25 199 
Town 172 15 26 18 113 18 26 15 113 9 17 18 128 13 25 21 113 21 18 14 119 
Rural 146 18 21 16 91 19 22 13 92 14 13 17 102 17 19 20 90 24 16 16 90 

2 
1.80** 2.03** 8.05** 4.11** 5,16** X 2 

Tab, X at ,05 (12.59) df 6 (12.59) df 6 (12,59) df 6 (12,59) df 6 (i2,59) df 6 
Experience 

Under 5 Yea rs 83 9 11 11 52 11 9 9 54 3 4 10 66 9 8 lO 56 9 8 12 54 
6•10 Years 120 13 15 16 76 17 14 14 75 9 7 14 90 11 15 17 77 15 14 13 28 
Over 10 Years 406 38 61 36 271 44 60 28 274 25 38 36 307 36 56 43 271 51 49 30 276 

x2 
2 3,64** S.82** s.27** 2.40** 5.05** 

Tab, X at 1 05· (12,59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12,59) df 6 
College Training 

3 Years or Less 75 5 10 8 52 4 9 9 53 3 5 8 59 9 10 53 5 10 53 
4 Years 18 2 2 3 11 2 2 4 10 1 l 3 13 2 4 10 2 4 9 
Bachelor's Degree 413 44 61 43 265 55 58 31 269 26 38 40 309 43 56 '~4 270 56 !•9 33 275 
5 Years 13 0 2 3 8 l 1 3 8 0 0 2 11 0 2 8 l 2 2 8 
Haste•' s Degree 73 9 10 5 49 9 12 3 49 7 5 5 56 8 9 49 11 9 4 29 
Beyond Master's 17 0 2 l 14 l 1 l 14 0 0 2 15 0 1 14 0 1 2 lh 

x2 *** *** *'"" *** *** 
Tab x 2 at 05 

Recency of 
Training 

Before 1946 138 9 21 14 94 8 23 11 96 6 12 10 110 7 21 14 96 11 20 11 96 
1946-50 60 7 7 2 44 7 6 2 45 3 4 2 51 7 6 2 45 7 6 2 45 
1951•55 121 13 16 13 79 17 15 9 80 lO 10 12 89 15 15 12 79 19 13 10 79 
1956•60 192 19 27 22 124 22 27 17 126 12 16 21 143 14 21, 28 126 21 21 19 131 
Since 1961 98 12 16 12 58 18 12 12 56 6 7 15 70 13 13 14 58 17 11 13 57 

x2 7, 96** 16,07** 10.14** 15,74** 13. 31** 
Tab, x 2 at ,05 (21.02) df 12 (21,02) df 12 (21.02) df 12 (21,02) df 12 (21,02) df 12 

Age 
Under 30 73 14 8 13 38 16 8 11 38 5 12 54 ll 9 12 41 13 13 .j,[ 

30•39 Years 113 7 18 12 76 12 13 10 78 4 9 11 89 8 14 14 77 11 15 10 77 
Over t10 423 39 61 28 285 44 62 30 287 28 38 37 320 37 56 41, 286 51 SU 32 290 

x2 16,1,0 15, 99 8, 72** 7, 30** 12,57** 
Tab, x2 at ,os (12,59) df 6 (12.59l df 6 (12.59l df 6 (12.59) df 6 (12.59) df 

*A • Always *U • Usually *S • Sometimes *N - Never 
**Not significant 

***Not valid 
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TABLE XIV 
.. 

Fm:QUEHCY DISTRIBUTION OF RESPONSES TO STATEMEB'l' 14, READINESS ARt.A·, ACCORDIHG . 
. TO GRADE TAOOB'l', CLASSIFICATIOH OF SCHOOL, EXPERIENCE AND AGE . 

OF ~POHDEN'l'S, AMOUN'l' OF COLLEGE TRAWHG, . . . 
AHD llECENCY .OF CO.LI.EGE .TRAIHING . 

State111ent: Before beginning initial reading instruction, l provide. paper and pencil exe~cises and 
cM-l.kboard exercises to help ch:l.ldren see likenesses and dUferences: 

a, In Letters b, In Wor4s c, In Phrases d. In Sentences 
Humber· A* U* S* H* ·A u s N A u. s N A u s N 

. · Grade Taught 
2o8 Grade.! 185 14 4 5 172 21 .· 8 7 127 24 .35 22 120 25 36 27 

Grade 2 197 102 44 25 26 103 46 23 25 87 54 28 28 85 49 33 30 
Grade 3 2o4 95 35 40 34 · 112 34 29 29 97 44 32 31 94 42 34 34 
x2. io2.17. 55.45 2],,76 15.07 
Tab, rat ,65 (12.59) df 6 (12.59) df 6 (12 .59) df 6 (12.59) df 6 

Classification.of 
School 

City 291 183 44 26 38 181 49 26 35 141 57 44 49 137 52 48 54 
Town 172 lo4 24 27 17 l,10 25 22 15 91 30 32 19 87 30 34 21 · 
Rural 146 95 25 16 10 96 27 12 11 79 35 19 13 75 34 21 16 

x2 8,84** 5,48** 9.69** .8.66** 
Tab. Yl, at ,05 (12,59) df 6 · (12.59) df 6 (12.59) df 6 · (12 .59) df 6 

Experience · 
56 Under 5 Years 83 17 7 3 54 17 10 .2 39 23 16 5 39 22 15 7 

6.10 Yea.rs 120 a1 6 19 8 83 11 17 9 62 17 25 16 61 16 24 19 
Over 10 Years 4o6 239 70 43 54 250 73 33 50 210 82 54 60 199 78 64 65 

x2 :25.15 17.69 13;00 8.42** 
Tab. x2-at .05 (12.59) df' 6 (12.59) df 6 (12 .59) df 6 (12.59) df 6 

College Training 
3 Years or Uiss 75 46 16 5 8 49 15 2 9 41 18 4 12 43 16 4 12 
4 Yearli 18. ll. 2 3 2 10 3 3 2 8 4 2 4 7 4 2 5 
Bachelor's Degree 413 261 62 51 39 266 67 44 36 213 Bo 73 47 202 81 76 54 
5 Years 13 9 1 l 2 7 2 2 2 4 3 3 3 2 2 6 3 

. Master's Degree 73 44 9· 8 12 44 9 9 11 37 12 11 l.3 36 10 13 14 
Beyond Master'11 17 l,l 3 ·. l . 2 11 5 0 1 8 5 2 2 8 4 2 3 

x2 :Ii** *** 15.26•• 24 .01** 
Tab. x2 at ,05 (24.99) df 15 (24.99) df 15 

Recency of Training 
18 Before l.946 · 138 71 30 19 Bo 26 10 22 66 33 16 23 61 31 21 25 

1946-50 .60 ~5 2 3 lO 45 5 3 7 40 4 8 8 38 5 9 8 
1951-55 121 74. 21 17 9 76 23 15 7 64 23 24 10 62 25 23 11 
1956-60 · 192 123 27 21 21 123 31 19 19 95 42 26 29 93 36 30 33 
Since 1961 98 69, 13 10 6 63 16 13 6 46 20 21 11 45. 19 20 14 

x2 r 25.19 18,27** 20.36n 14.1&-• 
Tab, at .05 (21.02) df' 12 (21.02) df 12 (21.02) df 12 (21.02) df 12 

Age 
16 Under 30 73 55 10 4 4 50 12 8 3 34 16 15 8 35. 13 9 

30•39 Years 113 79 12 12 10, 76 17 10 10 58 21 19 15 56 22 19 16 
Over 40 423 2~8 71 53 51 261 72 42 48 219 85 61 58 208 78 71 66 

r 12.75 5,25** 8.14** 5,92** 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12 .59) df 6 

·•A - Always *U - Usually *S - Sometimes *N - Never 
**Not signific11r1t 

***Not valid 
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practicesfor helping see likenei;ses and differences in letters. This 

difference is significant at the .05 level of confidence. First grade 

teachers, more than second and third grade teachers, recognize the value 

of providing exercises for children to see likenesses and differences in 

letters, words 1 phrases, and sentences,: 

The difference among teachers, in terms of teaching experience, is 

significant at the ,05 level of confidence. Teachers with less e~peri-

ence provide exercises to s~e likenesses and differences in letters, 

words, and phrases more often than do teachers with more teaching e:x:peri-

encei 

Teachers with training since 1946 are more aware of the need to 

provide activities for seeing likenesses and differences in letters 

than teachers trained before this time. '!'his difference is significant 

at the .05 level of confidence, 

Table TI! 

A study of; the data presented ;in Table XV reveals. tha1t a signifi.:_ 

cant difference exists at the .05 level, according to the grade .variable, 

with respect to the teacher-oral reading activities listed. First 

grade teachers, ;in general, more than s.econd and third grade teachers, 

recognize the need to provide teacher-oral reading activities for build-... 

;i.ng listening skills, for showing emotions, for pupil enjoyment, for 

training in learning to follow directions, and for oral expression. 

A significant difference at the .05 leve1 exists with respect to 

the use pf teacher ... oral reading Act~vities for building listening skills 

as the less experienced teache;rs indicate more use of the practice than 

do the more exper~enced teachers, 
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.'rAm.l D 

ftlqlll!IIC'I' l)JS'l'lll'1JT10ll OF USl'OIISBS 10 stA"rl!lllllllT 15 • IIIADIQSS AUA, ACCOIIDUG 
10 -- UUGll1', CWSinc:AnOII or SCHOOL, lll'l!IIIIIICE Alm AGE 

or USl'Olllllllffll, Alllllll:r or COLUGE !l!AIIIIIIG, 
Alm ucacr or COLLEGE nmm; · 

Statement I ·i use teacher-oral reading activities with pupils: 
a. Listening b. Showing c. Pupil d. Follow e, Oral 

Skills Emotions Enjoxment 011:ections Ex2ression 
Number A* U* 5* N* A u 5 N A u 5 N A u 5 N A u 5 N 

Grade Taught 
Grade l 208 190 14 2 2 145 40 14 9 184 16 3 5 182 18 6 2· 170 28 2 8 
Grade 2 197 139 38 10 10 108 57 21 l1 132 46 9 10 138 37 13 9 135 39 14 9 
Grade 3 204 119 52. 22 11 98 63 30 13 124 47 20 13 124 47 20 13 128 47 18 11 

x2 62,15 21,85 48,05 39,51 23,87 
Tab, x2 at .05 u2,s2) d( § (12.59) df6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

Cla.ssification of 
School 

City 291 220 43 18 10 168 73 34 16 214 47 18 12 213 49 18 12 206 54 18 13 
Town 172 124 32 9 7 98 49 16 9 121 33 9 9 122 29 13 8 122 32 10 8 
Rural 146 104 29 8 5 85 38 15 8 105 29 5 7 109 25 8 4 105 28 6 7 

x2 2,46** 1,12** 2,84** 1.54** 0,84•'* 
Tab 1 x2 at ,os (!2,59) df 6 (12.59) df 6 (12,59) df 6 (12.59) df 6 (12,59) df 6 

J,xperience 
Und~r 5 Years 83 64 14 2 2 49 25 7 2 62 17 2 2 57 22 2 2 58 19 4 
6·10 Years 120 95 18 3 4 73 32 l1 4 94 17 5 I+ 91 19 7 3 87 24 5 4 
Over 10 Years 406 289 68 31 18 .· 229 103 45 29 284 73 25 2l, 296 61 28 21 288 71 25 22 

x2 13.81 8.96** U,01** 11,85*"' 3.89** 
Tab, x2 at 105 (12,59) df 6 (!2,52) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 50 16 5 4 42 19 6 8 51 14 2 8 58 11 1 5 56 3 7 
4 Ye"ars 16 15 3 0 0 15 3 0 0 14 4 0 0 16 l 1 0 16 0 0 
Bachelor I s Deg;re~ 413 303 71 24 15 236 110 46 21 2% 78 25 16 295 71 32 15 288 81 26 18 
5 Years 13 12 l 0 0 7 5 1 0 11 2 0 0 10 3 0 0 8 5 0 0 
Master's Degree 73 57 7 6 3 41 18 10 4 57 7 5 4 52 12 5 If 53 13 4 J 
Beyond Master I s 17 11 6 0 0 ·10 5 2 0 13 4 0 0 13 4 0 0 12 4 1 0 

x2 *** *** *** *"* *** Tab x2 at 05 
Recency of Training 

Before 1946 138 95 31 7 5 74 35 17 12 90 33 6 9 97 25 8 8 101 24 6 
1946-50 60 43 8 3 6 35 15 4 6 46 8 3 3 46 6 6 2 47 7 2 4 
1951-55 121 87 23 9 2 65 37 16 3 82 23 12 4 91 19 8 3 84 21+ 9 If 

1956-60 192 143 31 12 6 116 51 17 8 144 32 8 8 135 39 11 7 131 43 10 8 
Since 1961 98 80 11 4 3 61 22 11 4 78 13 3 4 75 13 6 ,, 70 16 7 5 

x2 16.15** 13. 30** 1s. ss~w" 18.13** 7 ,63** 
Tab, x2 at ,OS (21,02) tlf 12 (21.02) df 12 (21,02) df 12 (21.02) df 12 (21,02) df 12 

.Age 
Under 30 73 58 11 2 2 42 21 8 2 58 11 2 2 51 17 3 2 50 18 3 2 
30•39 Years 113 92 14 4 3 74 24 12 3 93 12 6 2 94 13 4 2 86 17 4 6 
Over l•O 423 298 77 29 19 235 115 43 30 289 84 24 26 299 72 30 22 297 79 26 21 

x2 10, 9'.>*'' 19,88 · 16. 31 13,91 6.13''* 
Tab, x 2 at ,os (12,:!9) df 6 (12,."H!l df 6 (12,59) df 6 (12,59) - df 6 (12,59) df 6 

'!A • Always *U • Usually *S ·- Sometimes *N • Never 
**Not significant 

***Not Vlllid 
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A significant difference at the .05 level exists in terms of age 

of the respondents with respect to teacher-oral reading activities to 

help pupils learn to show emotions; to stimulate pupil enjoyment, and 

to·learn to follow directions. Teachers under 40 indicate more use of 

these activities. 

Table XVI 

A study of the data sununarized in Table XVI reveals a significant 

·"·"'-
difference among the teachers of grades oqe, two, and three with respect 

to five of the seven sub-items. These are: provision of a wide range 

of activities to develop skill in language and conununication involving 

listening to and responding to stories, ·dralilc'!,tizing stories, conversation 

and discussion periods,. giving reports,. and telling st:9xi~~· First grade 

" teachers make more use of these practices than do second.and third grade 

teachers. The difference with respect to these sub-items is significant 

at the .05 level of con.fidence . 

. A significant difference at the .05 level exists, in terms of the 

experience of respondents, with respect: to only two sub-items, the use 

of listening and responding to storil::es and·conunenting on field trips. 

Teachers with·less teaching·experience make greater use·of these practices 

than do teachers with more teaching experience. 

The data also reveal that teachers trained since 1946 make greater 

use of the listening·and responding to stories activities than do 

teachers trained prior to 1946. The difference is significant at the 

.05 level of confidence. 

Table XVII 

A study of the data presented in Table XVII. reveals a significant 



TABLE XVI 

FREQUENCY DISTRIBUTION OF RESPONSES TO STATEMENT 16, READINESS AREA, -ACCORDING 
TO GRADE TAUGIIT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, A!l)UNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

Statement: I use a wide range of activities to develop skill in language and comDUnication such as-: 
a. Listening b. Dramatizing c .• Conversation d. Discussion e. Experience 

ReE;orts 
Number A* U* S* N* A u s N A u s N A u s N A u s N 

Grade Taug_h_t _____ 

Grade l 208 170 30 6 2 102 51 52 3 148 39 18 3 133 51 16 7 127 60 18 3 
Grade 2 197 121 47 20 9 54 69 64 10 90 58 40 9 94 64 28 ll 87 70 33 7 
Grade 3 204 126 49 18 2 65 54 76 9 101 54 38 ll 103 60 31 10 86 65 43 10 

x2 32.53 28.51 36.57 15.23 27.29 
Tab, x 2 at 1 05 (12,59} df 6 (12,59l df 6 {12,59) df 6 {12,59) df 6 (12,59) df 6 

Classification of 
School 

City 291 209 58 15 9 106 93 82 10 169 67 45 10 162 85 32 12 144 97 41 9 
Town 172 105 39 21 7 59 47 60 6 86 50 28 8 88 54 19 11 82 56 27 7 
Rural 146 103 29 9 5 54 35 51 6 83 34 23 6 80 36 23 7 74 42 25 5 

x2 10.43- 4.95- 3.60** 6.40** 2.49** 
Tab, x 2 at ,05 (12,59) df 6 (12,59) df 6 (12,59) df 6 (12,59) df 6 (12.59) df 6 

Experience 
Under 5 Years 83 63 18 2 0 32 24 27 0 50 21 10 2 49 25 7 2 40 30 13 0 
6-10 Years 120 90 22 4 4 50 38 28 4 73 25 18 4 72 31 12 5 65 42 10 3 
Over 10 Years 406 264 86 39 17 137 113 138 lR 216 105 67 18 209 119 55 23 195 123 70 18 

x2 14.10 9.27** 5.06** 7.-90** 11.24** 
Tab, x2 at 1 05 (12, 59) df 6 (12,59) df 6 fl2,59l df 6 (12,59) df 6 {12.59) df 6 

College Training 
3 Years or ·Less 75 47 17 8 3 26 19 25 5 37 21 l3 4 32 23 14 6 38 21 12 4 
4 Years 18 15 3 0 0 9 6 3 0 14 3 l 0 10 5 2 l 12 4 2 0 
Bachelor I s Degree 413 279 88 31 15 144 112 143 14 226 103 68 16 228 118 49 18 189 145 66 13 
5 Years 13 10 3 0 0 3 7 3 0 8 3 2 0 7 3 3 0 6 3 4 0 
Master's Degree 73 51 l3 6 3 32 23 15 3 43 18 8 4 43 21 4 5 45 17 7 4 
Beyond Master I s 17 14 2 l 0 6 7 4 0 11 3 3 0 10 4 3 0 10 4 3 0 

x2 *** *** *** *** *** 
Tab. x2 at .OJ 

Recency of Training 
Before 1946 138 87 33 15 3 48 43 41 6 72 37 24 5 65 49 16 8 65 43 25 5 
1946-50 60 38 13 4 5 18 12 25 5 36 5 15 4 35 13 9 3 30 17 9 4 
1951-55 121 83 22 14 2 45 30 44 2 67 33 19 2 65 31 21 4 55 39 25 2 
1956-60 192 132 43 9 8 73 59 53 7 107 51 26 9 108 59 18 8 99 64 24 5 
Since 1961 98 78 14 3 3 36 31 28 3 57 25 11 5 57 23 10 7 51 32 11 4 

2 
21.91 14.90- 18,14- 13.19** 9. 37** X 2 

Tab, X at ,OS (21.02) df 12 (21.02) df 12 (21,02) df 12 (21,02) df 12 (21,02) df 12 
Age 

Under 30 73 54 15 2 2 29 20 22 2 44 18 Q 2 42 22 7 2 33 29 9 2 
30-39 Years 113 84 17 7 4 35 38 35 5 so 26 22 5 66 26 16 5 52 42 14 5 
Over 40 423 279 92 36 17 156 116 134 17 234 107 64 18 221 127 53 23 214 124 69 17 

x2 9.96** 8.07** 3.62** 4. 79** 8. 75** 
Tao, x 2 at ,os (12,59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

*A - Always *U - Usually *S • Sometimes *N - Never 
**Not significant 

***Not valid 

f. Story g. Field 
Tell in& Trte• 

A u s N A y s !I 

122 53 29 4 ·54 46 59 29 
79 58 47 13 59 37 69 32 
80 69 45 10 67 53 60 24 

26.45 6.48** 
!l2,59l df 6 (l2,~9l df 6 

136 87 54 14 102 66 95 28 
77 55 30 10 49 41 so 32 
68 38 35 5 49 27 44 26 

4. 97** 10.44** 
{12,592 df 6 !12,59) df 6 

42 27 14 0 28 17 28 10 
58 39 19 4 52 29 23 16 

181 114 88 23 120 90 137 59 

9.39** 12.76 
(12,59) df 6 (12,592 df 6 

34 20 15 6 24 12 25 14 
11 4 2 l 7 5 3 3 

178 128 91 16 126 92 136 59 
8 4 l 0 6 s 2 0 

42 20 1 4 31 18 16 8 
8 3 6 0 6 5 5 l 

*** *** 

56 41 31 10 39 32 42 25 
24 18 16 2 16 14 19 11 
55 32 29 5 39 25 42 15 
92 60 33 7 71 42 56 23 
54 29 11 4 35 23 29 11 

13.69** 7.48-
(21,02~ df 12 (21,022 df 12 

38 27 6 2 23 19 22 9 
47 37 23 6 33 27 36 17 

195 116 90 23 144 89 130 61 

12.01** 5.29-
(12, 59l df 6 (12,592 df 6 

I"-' 
!--' 
w 
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difference in responses, among teachers of grades one~ two, and three, 

with respect to the prov!sion of a readiness program planned around a 

reading~readiness book, planned units of readiness activities, and a 

combi,nation of planned activities and a rea;diness book which accompanies 

a basal series of readers, This difference is &ignificant at the 005 

level of confidence. Seconq and third grade teachers~ more than first 

grade teachers, prefer a reading readiness program planned around a 

reading-readiness booko First grade teachers, more than second and 

third grade teachers, prefer planned units of readiness activities or 

a combination of planned units of activities in' co11ne,ction with a basal 

readiness book. 

A significant difference at the 005 level exists amo:q.g city, town, 

and rural teachers with respect to the use of a readiness program 

planned around a reading-readiness book as town and rural teachers 

indicate Ill-Ore use of these materials than do city teacherso 

The data also reveal that the less experienced teachers prefer the 

planned units of activities or a combination of planned activities and 

a basal readiness boqk apd the more experienced teache:t;s prefer the use 

of a basal readiness book, The difference is significant at the .05 level 

of confidence, 

The difference among teachers, in terms of training, is significant 

at the 005 level with the teachers with less training preferring the use 

of the basal reading ... readine:ss book and the teachers with more training 

not preferring the use of a basal readiness book, 

The data also reveal that a significant difference exists among 

teacher$ Lo. terms of age, The difference is significant at the 005 level 

with respect to the use of a basal readingpreadiness'book. In general, 
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',?ABLE XVII· 

FREQUQCY DIS'l'RIBU'l!lON. OP RESPONSES TO. STATEMEN'l' 17; REAJ)INESS . .AREA,' .ACCOIU)J:?fC.1 
... •~ G~ T~UOUT,. CIA~IFICA'l'ION OF SCHOOL, Ex:PERIEHCE AND AGE 

OF RESPOMDElf?S, ~ OF COLLEGE TRAINING, 
AND .RECQ:l QF COU,01 TRAINlNO 

.. . 

Statement: --f· dlv'eTQ11 '"iq~icling ~$.cHness program around: . . . . . 

ora&eT1,1,ui\it 
Grade l. 
(,lrade 2 · 
(lre,4' 3 

11- . .. 
fab • -11, -.t .. 05 

. Cl.asalticatiOD ot · 
School. 

City 
To,m. 

Rl,lral. 
11- · .. 
Tab. ,_2 at .05 

Ex:perie~ee 
· u~r 5 Yet.n 
·6-10 Years 
Ove:r.10 Y••fll 

ol se M :n ns· 
3 Ye11ars·or Le,•• 
It. Years · 
Bachelor'• Degl'ee 
5 Year• . 

. ,..,tcu.··· Degne 
BeyOQd Ma•te:r•a · 

Recency of 'training. 
-Before 1946 ·. · 
1946.50 
1951-55 
1956..6() 
.Since 1961 
-I . . :· -. 

- · 'l'ab, x2 at ,05 
Ase. , . ·.· ·. 

Under 30 · . 
• 30·39 Yeet.ri . 

Over 4Q .· 

2 x . . . 
·. · -t,rab, x2 e,.t · .05 .· · 

a. Readiness b, Uriits of' c ·• Pl.rinecl Activi tieij 
Book Activities 

1\Ullbe.r · Ai Oi S* iii . . A . · U . S lf 
1 .. ·, . 

.. ·. and Readinea, Book 1_ 

~·· 

197 
.2o4 

83 
120 . 

. 406 

15 
16 · 

413 . 
i3 
73. 
lT 

138 
6o 

121•··· 
192 

. 98 

•. 73 ·. 
113 
42,. • 

123 . 7 7 11 
. 138 16 13 28 . 

159 19 19 17 

55,2;1,. • 
. (12 °59) elf 6 
I . . . . . 

162· 25 25··. 59 
124 12 5·· 31 
114. 4 '2 26 

. . 

19.34 . . . 
· ,12.59) ~t 6 ... 

55 2 4 22 
.· 83 9 6 · 22 

.282 33 ~() 71 

6,07** . 
l:i!,59. dt 6 

54 .· 7 3 l.l. 
·u 2 2 3 
-296 27 18 72 
.5 2 3 3-
46 4 2 -21 · 
8 2 2 5 

101 9 10 18 
40 3 2 15 
89 9 4 19 

126 17 10 39 
64 6 l .25 

12.~ .. 
I ~21,02) df' ,12 

58 2 4 9 
61. 8 7 31 

294 36 19 . 75 · 

·14.o6 
(12,591 dt 6. 

33.47 
.·. ~12.59) d.t fS .. 

·. 50 .•. 4 , 2152 
12 . · 7 15 163 
10 6·· 10 178.· 

. 56.96 . · .. · 
• (12 ,59) elf 6 

I . . , . . 

15 . 22 ···22· 232 · ... 
4 2 5 161 

. 6. 2 2 136 . . . 

30.58. ..·· 
. p.2.59). elf 6 . 

5 3 2 73 
. 6 2··6106 

14 .. 19 21 352 · 

4-72** 
12,5. dt6. 

3 ·. 1 2 69 
l l 2 14 

15 14 is 366 
l l :? 9 
5 5 2 6l 
0 3 3 11 

***· 

4 5 9 120 
4 2 2 52 
3 3 4 lll 

u 10 10161 
3 4 3 ea 

8,53** 
(21,02) df 12 

2 2 2 67 
8 5 8 92 

17 18:• 21368 

. 1,0,59": · .. 

. 18.63 - .· 
p,2.'9) dt 6 __ 

.. I ·. 

J,4 . 3- 3- 63 . 
15 2 3100·. 
43 13 20_330 

5,23**' 
12.59 df'.6 

l· l 3 .. 64 
2 0 · l 15 

47 16. 15 336 
3 1 1 e 

lO l. 5. 57 
3 . l 2 l;I.: 

10 - 4 7" 117 
9 2 l 48 

13 l ·. 5 102 
23 5 ·17 153 

. 17 6 2 73 

*** 

9 3 2 59 
19 5 4 85 
44 10 . 22 348 

7~44** 
.(12,59)' df' 6 . (12,59) df 6 

i 

j 

*A - Alwayt . . *U • ~-~ • , *S • Sometimes . *N .. Neve.r 
. **Not aipiticut · · 
. . -·. · ***Not ~lid . 
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teachers over 40 years of age prefer the µse of the readiness book; 

'Tabll:l XVlII 

An cHl.alysis of the data in T.\:lble XVIII indicates that significant 

differences exist at the ,05 level of confidence among the respondents 

in terms of the grade taught with first grade teachers, in general, 

recognizing a need tor regular appraisals of children 1 s work and per~ 

formances as a means of planning, grouping, and meeting individual n!;!eds 

of children and second and third grade teachers not as aware of this 

need, 

A significant difference exists at the .05 level with city teachers 

recognizing the need of regular appraisals of children 1 s work and perform~ 

ances for plarJ.ning ,;;1nd meeting individQal needs of children and the town 

and rural teachers not as aware of this need, 

The difference among tei:ichers, ., in terms: o{'. expe'rience, is also 

significant at the ,05 level with the less experienced teachers indicat= 

ing r~gular appraisals as a base for grouping children for working 

together and the more experienced teachers not as awa~e of this need. 

The data also reveal that teachers trained since 1946 make greater 

use of regular appraisals of children's work fol;' grpuping than do teachers 

trained prior to 1946. The difference here is significant at the ,05 

level of confidence. 

A significant difference also exists among teachers in terms of 

age. The difference is signif:i,cant at the .05 level with respect to 

appraisal of children's work and performances for gro~ping purposes. 

In general 1 the younger teachers report more use of this practice. 
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· . TABIE XVl;II 

FREQUENCY DISTR~UTION OF RESPONS:ES TO. STATEMENT 16, READINESS~' ACCORDING· 
. TO. GBA~ ~tlGHT, CIASSI;'ICATION OF SCHOOL, EXPERIENCE AND AGE OF .· . 

J:U:SPONDENTS, AMOU?f.r OF COU,EGE TRAINING, ~ . . 
. RECENCY .. QF. CO~E TRAINING 

Sta~tnent: 
. . I . . 

I.make regular.appraisals of children's ~ork and performances as a base t,or: 
· · · · ·· a. Planning b. Grouping · c . Meeting Needs 

Number A* U* S* Ni A u ·s N A u s .N 
Grade Taught 

208 i ··141 
. 

Gradel 46 16 5 144 41 i6 ·7 186 17 3 2 
Grade 2 197· 99 53 'JJ1 28 13·9. 29 25. .4 .·149 31 6 11 
Grade 3 2o4 100 57 17 30 128 4o 20 ).6 149 36 6 ;l.3 

x2 2 31.60 13.56 ... 25.81 
Tab. X at .05 (12 .59) dt .6 .· (12.59) df 6 (12.59) df 6 

Classification of I . . 

·School 
c:i.ty 291 .· 169 69 18 35. 212 47 20 12 242 31 9 9 
Town 172 88 42 24 1a 103 33 ?5 11 131 26 2 13 
Rural 146 83 45 . 9 9 .·96 29 16 5 - 111 27 4 ·4 

x2 i3.50 . 11·.01** 1~.28 
Tab. x2 at .05 · (12.59) dt 6 . {12.59) dt 6 (.12 '.59) df 6 · 

Experience .,. 

Under 5 Years · 83 · 55 19 7 ·2 71 .8 2 2 73 6 2. 2 
6-10 Years 120 67 35 9 9 81 28 5 6 99. 15 2 4 
Over 10 Years 4o6 218 l~ ··36 52 .259 71 . 54 '24 312 59 15 ?2 

x2. 11.34** 26.39 10,43** 
Tab. -R,at .05 (12.59) dt 6 (12.52) df 6 (12.59) df 6 

College Training 
3 Years or Less. 75 33 29 5 8 38 21 12 4 56 17 l l 
4.Years 18 .9 6. 2 l 11 5 2 0 15 3 0 0 
Bachelor's Degree 413 · 238 95 38 42 283 66 45 19 325 55 15 i8 
5 Years. 13 8 3 l 1· .10 l l l 10 l· i l 
Master's Degree 73. 42 1'7 .3 11 56 11 1 5 65 3 0 5 . 
Beyond Master's 17 10 5 2 0 13 4 0 0 13 4 0 0 

x2 *** *** . *** 
Tab: -,: ~ .05 

Recency of Training 
Before 1946 136 66 34 15 23 82 25 22 9 98 29 5 6 
1946-50 6q 34 14 6 6 · 38 8 8 ·6 45 9 2 4 
1951-55 121 68 34 8 . 11 76 25 15 5 97 15 ~- 5 
1956-60 192. 115 47 15 15 145. 32 11 4 165 17 6 4 
Since 1961 98 57 27 7 7 70 19 5 4 .79 14. 2· 3 
x2 .. 12.13** 23.93 18.72** 
Tab. x2 at .05 (21.02) df 12 (21,02) df 12 21.02) df 12 

ge 
6o 64 Under 30 73 44 ·21 4 ·4 9 2 2 5 2 2 

30-39 Years 113 · .70 26 9 8 83 18 7 5 94 13 2 .· 4 
Over 40 423 225 109 38 52 267 81 53 23 325 62 14 23 

'I!- . 8.99** 10.37** . . 17.20 
Tab. -x2 at .05 (12,59) df 6 (12.59) df 6 (12.59) df 6 . · 

·,,. 

*A - Always *U -. µ-sually *S .. S0lilet1mes. *N - Never 
**Not significant 

***Not valid 
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Table XlX 

A. study of the data shown in Table XIX discloses that significant 

differences exist with respect to only one of the six variables of the 

stupy, There is a significant difference at the .05 level of confidence 

in terms of grade taught by the respondents, First grade teachers, 

more than second or third grade teachers, recogni~e the need to use 

informal observation qf children's activit:i.res and skills to determine 

U a ch:i,ld i$ ready to begin formal reading as indicc1ted in the listed 

sub ... items. 

Table XX 

A study of the data given in Table XX show$ a significant difference 

at the ,05 level of confidence in terms of the grade taught with first 

grade teacher$, in general, recognizing the need for providing informal 

reading materials such as experience charts, notices and news items, and 

directions and plans prepared from children's experiences and activities, 

Second and third grade teachers seem not as aware of this need, 

A significant difference in relation to the use of experience charts 

exists :in,;feri:ns of the cil:assification of:·E:;c;hdols. · City teachers· recognize 

the :valtieHOfiiµsing childrenis experieI,10,es,: writtendJU chc,1rts, for. informal 

re.:tding materials. Town a!').d rural teachers seem not as aware of this 

need. 

The difference among teachers, in terms of teaching experience, 

is significant at the .05 level with the less experienced teachers tend~ 

ing to use experience charts, notices and news items, and directions 

and plans for informal reading material and the more experi,enced teachers 

not using these practices as muchi 



'tAllLI XU 

!IUIQ1JIIIC!'r DlS'lUlllt'lOII' OP IES1'0IIS1S 'ZO STArlllll!Rr lt, llBADDIISS Alli&• .ICCOIIIIIIG 
TO GIWIE- T'IIIICllr,- CWSIFICAnOII or SCHOOL, IIPl!IIIIIICI ARD ACB 

OJI" IIIS.l'ORDBN?S. AIGJRT OF -cou.BGB ftAIJIUI;, 
MD UCIRCY OF «ILU!IGB '!IAIIIDC 

Statement: I uae :lnformal_ obael'ft~ion to determine if a cbUd .1.- ....-c1y to begin formal raading, including: 

Grade Taught 
Gracie l 
Grade 2 
Grade 3 

a. Visual b. Speech -c •. !4-atening d. X.nguage a. lnteraat f. Sta:, With g. l'Dllov h. 8-ber l, --....r 
.Skills Skills Ski"lla De:veloQ1111nt in Bookl Task Direc:tion• Stary lllltall• 

N,.ber A• u• s* N'* ~ u s H A g s_- N A u s N A u s N " u · s R A P s H' A P s H 6 u s I 

208 174 24 5 5 -156 35 8 9 168 33 3 4 152 41 5 10 152 42 7 7 160 37 5 6 170 29 4 5 151 38 · 10 - 9 _ 145 43 1Z 8 
197 111 41 11 34 97 51 13 36 101 42' 12 36 96 56 11 34 106 46 30 lS 116 41 30 10 118 37 29 13 105 47 32 13 98 53 31 15 
204 115 43 11 35 108 4 7 11 38· lU 14, 15 38 i03 52 14 35 107 57 10 30 lU 53 12 26 ·123 41· 11 22 108 57 14 25 103 62 15 24 

£l _ 53.18 40.29 57~07 . 39.43 48.36 55,50 52.85 39.55 35.31 
tab. x2 at .os c12.s9l df :6 n2.s9l df &- ff2.5'.9l df 6 n2.s9l :<Sf 1i n2.s2l df 6 n2.s9l df , c12 s,> 4f 6 cu.s2> df 6 . c12.s,1 elf 6 

Claasificatioa of 
School 

Cit:, 
. Tovn 

Rural 

.291 
172 

. i46 

m""~m~-~~~"~rn~""mu24ttrn602424mH20u™n~nmnu~ 
114 32 6 20 103 3(f 111" 2lJ, 1116'- 36 8 22 96 47 10 19 98 47 12 15 _ 107 41 12 12 118 31 14 9 103 -41 17 11 98 46" 17 11 

94 33 7 12. ff,3'f! $: ~ 9"6 30 812 8439 9 14 92 35 11 8 99 30 10 7 105 27 7 7 97 33 9 7 89ti0 10 7 

x2 - 5'..~- -c..1,.- 3.91** 4-32** 4.5&** 2.86** 4.n** 5,90** 6.211** 
Tah. x2 at .OS. Ctt.5.?) ·u t. (US9}- df 6, (12;59) df 6 (12.59} df 6 (12.59} df 6 (12.59) df 6 (12.59) df 6 .(12.59) elf 6 (12.59) jtf 6 
-~ 

Uader·S',~ 
6•10 YUTac 
Over 10 Yaara· 

1133 - 5'8> W 5' 'r 4~ 18• 71 '1: 56 14 5 8 -SO 21 4 8 46 25 7 5 55 19 5 4 · 61 14 4 4 54 18 7 4 52 -"20 7 4 
\'a.Ill 87i W 31 'Ii 81- 25'> 5'. 9 BS 20 4 11 76 28 6 10 83 23 7 7 79 29 6 6 89 21 4 6 79 25 9 7 77 27 8 8 
4116, ·21115 "1ft li9'1 $Si 2'.31< ~ 21' 66 245 81 20 62 225 100 23 60 236 98 34 40 255 83 -36 34 261 79 35 33. 231 99 43 35 217 111 42 .38 

x2 r,fill"' 9.ss-- 6.73** 5.04** 7.95** 5.02** 8.29** 5.11** 6.78** 
Tab. x2 u, .n nz.s:"9); ,u: f cu.s?J df 6 c12.s?> df 6 c12.s9> df 6 02.s?) df 6 n2.s9> df 6 n2.s,> df 6 02.s?> df , - n2.s2> 4r & 

COJ.lege< Tnitling 
3· ~ or Len 75 42 22 3-· 8 36 25 5 "9 41 18 6 10 36 27 4 8 41 23 5 · 6 46 22 5 1 $0 18 6 l 44 20 8 3 37 27 7 4 
4 Years · · 18 18 O O O 16 0 2 0 16 1 1 0 16 l l O 18 0 0 0 17 -1 0 0 16 l 1 0 16 l 1 O 16 l 1 O 
_Bachelor'• llllgree- 413 278 64 1-9 _52 - 249 86 20 58 265 74 18 56 240 95 24 54 247 94 34 38 264 Bl 33 35 283 71 28 31 248 90 41 34 240 9t 37 37 
5 Year• 13 10 2 o 1 10 2 o l 10 2 o 1 9 3 o 1 10 2 D 1 9 3 o .1 9 2 O 2 8 4 O 1 8 4 O 1 
Muter'• Degree 73 43 14 4 12 40 14 S 14 ~ 14 3 12 40 17 2 14 40 21 5 7 45 18 5 5 44 17 6 6 39 22 7 S 37 22 9 5 · 
lle:,oad !!Qter•a 17 9 6 · 1 l 9 6 l l 9 6 1 1 10 5 1 1 · 9 5 2 l · B 6 2 · 'l 9 S 2 1_ 9 5 2 1 8 5 3 . 1 

x2 - - - - - - - - -0 
llecenc:, of Training 

Before 1946 -
1946-50 
195.1-55 
1956-60 
Since 1961 

138 
60 

121 
192 

98. 

82 
40 
77 

131 
__ 70 

29 11 16 
11 1 8 
26 4 14 
27 9 27 
15 3 10 

75 
35 
68 

119 
64 

31 11 21 76 29 11 
15 0 10 39 12 0 
31 8 14 74 26 7 
37 B 30 131 29 7 
19 6 9 66 19 5 

22 
9 

14 
27 

8 

70 35 12 21 
36 16 2 6 
63 36 9 13 

117 42 6 29 
65 20 4 9 

77 
36 
73 

116 
63 

35 12 14 
15 3 6 
29 9 10 
42 19· 17 
24 5 6 

83 
39 
75 

126 
66 

31 13 11 
14 3 4 
27 10 9 
37 18 13 
'3 3 6 

85 
40 
79 

135 
72 

27 14 12 71 32 16 13 
1334371337 
25 8 9 693112 9 
32 15 12 118 43 22 11 
1736632366 

70 39 17 12 
36 lS 2 7 
683113 9 

·112 49 18 .15 
602486 

x2· - - - · 16.BB** 5.19** 6.62** s·.46** B.02** 7-48** 
Tab. x2 •t .OS (21.02) df 12 {21,02) df 12 C21 02) df 12 {21,02) df 12 (21.02} df 12 (Zl,-02) df 12 

Age 
Under 30 
30-39 Year• 
Over 40 

73 
113 
423 

52 io 4 1 47 1-1+ 4 a 52 12 2 7 46 18 2 1 41 22 5 s 45 20 3 5 56 9 3 s 49 13 6 s 47 15 6 s 
81_ 17 3 12 72 24 5 i2 77 l9 5 12 72 24 _7 10 71 28 8 6 73 27 7 6 77 25 5 6 70 28 9 6 70 29 8 6 
~ 81 21 56 242 94 24 64 256 _84 23 61 233 106 24 61 253 94 36 41 270 84 38 32 277 80 35 32 ™ 101 43 36 229 -114 42 39 

x2 6 0 88** 7.46** 6.11** 9.08** B.27** 60 26** 8.16** 5.48** 10.118** 
Ifb, x2 at; ,os - -{12.59) df 6 (12.59) df 6 02,59) df 6 {12.59) df 6 _ 02.59) d( 6 {12.59) d( § {12.59} -df 6 Q2.59} ff I 02,59} 4C I 

·*A -- Al-:,1 '*II· - Uauall:, *S - S-t1-1 "H - Bever 
*"!lot ligaificaat 

"*"Rot ftlid . 

I-' 
J-! 

"° 
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TABLE XX. 

·. FREQUUCY DIS't'RIBUTION OF . RESPONSES TO· STATEMENT 20, READiliESS AREA, ACCORDING 
· . TO GIW)E 'l'AtlGBT i C~SIFICATION · OF SCHOOL, EXPERIENCE AND AGE 

. OF RESPOliDENTS, AMOUNT OF COLLEGE TRAINilfG, . 
. , AND RECENCY. OF COLLEGE TRA:IM:ntG . 

statement: - I pro~ide variecl informal reading materials wliidi I ba;e prepared frr:xa cliiiclren1s . . 
.experiences, such as: 

a. Experience. b, Scrap c, Notices d •. J)irectionil 
Charts Books 

·NU{llber A* U*. Sit Ni A u s N A u s N A u s ii 
GraO.i, Taught 

2o8 Gra~- r-< 136 34 25 13 42 42 75 49 72 49 69 l.8 113 4o 44 ll 
Grade 2 197 74 .. 55. 43 25 29 50 72 46 42 70 58 27 81 68 31 i1 

·Grade 3 204 .. ~5 4~ 48 51 29 44 70 61 49 58 69 28 76 67 34 27 

x2 . ·. Bo.78 6,76** 17,02 26.02 
Tab, x2 at ,05 (12,59) df 6 . · (12.,59)-df 6 (12.59) 4f 6 (12,59) df 6 

Classification of. 
School 

City 291 . 144 68 40 39 54 65105. 67 86 84 90 31 138 85 44 24 
Town 172 67 40 37. 28 22 42 59 49 44 48 57 23 73 51 30 l,8 
Rural 146 54 30 39 23 24 29 52 41 33 46 49 18 59 39 36 12 

( 

x2 2 15.65 4,71** 3,81** 7.28*• 
Tab, X at .05 (l2,5~l 4f 6 (12,59) df 6 (J.2,59) df 6 . :12.59) df 6 

Experience 
Under 5 Years 83 42 22 14 5 l2 21 35 15 21 20 39 3 34 34 13 2 
6-10 Years 120 62 27 17 14 20 25 43 32 30 32 43 15 51 40 21 8 
Over 10 Years 4o6 161 89 85 71 68 89 139 110 112 126 113 55 185 lOi 76 41+ 

x2 14,70 4,12** 15:77 14.81 
Tab, x2 at .05 (12,52) df6. (12.59) df 6 (12,59} df 6 . (12,59) df 6 

Coll,ege·Train:Lng 8. 3 Years or Less 75 23 17 f!O 15 iO l2 22 31 20 24 18 13 27 23 17 
4 Years 18 7 7 2 2 3· 4 9 2 5 5 6 2 8 5 3 2 
Bachelor's Degree 413 178 86 85 64 . 61 92 156 104 · 102 115 152 44 176 124 78 35 
5 Years 13 8 4 0 l 3 5 4 1 4 6 - 2 1 9 1 2 l 
Master 'II Degree 73 41 19 5 8 19 18 20 16 26 21 16 10 40 20 6 7 
Beyond Master's 17 8 4 4 l 4 4 6 3 6 7 2 2 10 2 4 1 

x2 *** **" *** *** 
Tab, i2 at ,05 

Recency of Trainilig 
48 36 46 36 16 Before 1946 · · 138 28 26 19 29 44 39 34 44 21 61 25 

·1946.50 6o 25 7 15 13 8 15 16 21 18 16 16 10 22 19 12 7 
1951-55 121 51 27 28 15 18 22 47 34 28 34 45 14 51 31 31 8 
1956-60 192 f~ 52 32 15 39 45 71 39 50 64 62 18 90 6o 29 i5 
Since 1961 98 24 15 ll 16 25 40 17 28 30 29 11 . 46 29 14 9 

i2 x2 33,42 17,91** 9,11** ll,31** 
Tab, at ,05 (21,02} df 12 (21,02} df l2 (21.02) df 12 (21,02} 4f 12 

Age 
16 18 8 Under 30 73 41 19 10 3 10 35 l2 19 31 5 31 31 3 

30.39 Year11 113 54 26 21 l2 16 29 38 30 25 32 42 14 45 41 19 8 
Over 40 423 169 93 85 77 74 91143 116 120 127 123 54 194 103 ~ 45 

x2 . 18;32 10,03** 15,57 21,97 
Tap, x2 at ,05 (12.59) df 6 (12.59) df 6 (12,59} df 6 (12,59} df 6 

*A - Always *U - U11uallf. *S - S~time, *N - Never 
**Not significant 

***Not valid 
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The data also reveal that teachers trained since 1946 make greater 

use of experience charts than do teachers ·trained prior to 1946. The 

difference here is significant at the .05 level of confidence. 

A significant difference also exists a~ong teachers in terms of 

age. The difference is significant at the .05·level with respect to use 

of experience ·charts,. notices and news items; and directions-and plans. 

In general, the younger teachers report more use of these materials. 

Table XJtI 

.A study of the data·shown·in Table XXI reveals a significant 

difference at the .OS-level of confidence,. in terms of grade taught, 

with first and third grade teachers, in general, accepting the use of 

anecdotal records for helping.in determining readine,ss for formal 
""'------.... 

reading and second grade teachers not using the records- as much. First 

grade teachers, more than second and third grade teachers, use readiness 

tests, school records of health,, and teacher observation for determining 

readiness for reading. First and second grade teachers, more than third 

grade teachers, indicate use of inte-lligence tests· for determining 

.readiness for reading. 

A di.fference among teachers, in. terms o~ experience, is significant 

at the .• OS·level with the less experienced teachers favoring use of 

. anecdotal records and the·more experienced teachers tending ta rely less 

on this.source of information. 

A significant difference in.respect to in~elligence tests, teacher 

observation, .and parental information.exists in terms of recency of 

training. Teachers trained since 1946 favor the use of intelligence tests, 

teacher ~bservation,.and parentalinformation,as a means of determining 



TABLE XXI 

Fl!BlUENCY DISTRIBUnON OF RESPONSES TO STATEMENT 21, READINESS AREA, ACCORDING 
TO GRADE ?AUGHT. CIASSinCAnON OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AMOUNT OF COLLEGE IP.AINING, 
AND RECENCY OF COLLEGE TRAINING 

Statement: I use the following aids to help-me detennine if a child is ready to begin formal reading: 
a. Anecdotal b. Readiness c. Intelligence d, Health e. Teacher 

Records Tests Tests Records Observation 
Number A* U* S* N* !. u s N A u s N A u s N A u s N 

Grade Taught 
Grade l 208 45 28 74 61 152 27 22 7 41 l3 63 9l 88 36 48 36 166 23 14 5 
Grade 2 197 34 38 42 '? 121 36 22 18 45 34 47 7l 59 45 40 53 132 33 19 13 
Grade 3 204 43 41 40 80 123 34 14 33 63 42 40 59 77 41 30 56 130 41 19 14 

x2 21,80 25, 75 31. 77 15.47 18.04 
Tab, x2 at ,OS (12,!!9) df 6 (12,59) df 6 (12,59) df E (12,5'>) df 6 (12, 59) df 6 

Classification of 
School 

City 291 70 50 69 102 185 46 25 35 76 J2 73 110 98 52 64 77 215 39 22 15 
Town 172 23 37 49 63 103 28 20 16 32 31 44 65 67 37 30 38 115 27 20 10 
Rural 146 29 20 40 57 103 23 l3 7 41 27 31 47 59 33 24 30 98 31 9 8 

x2 10, 98*'' s. 71** 10. 76** 5,83** 7 ,51** 
Tab, x2 at .OS (12,59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12,59) df 6 

Experience 
Under 5 Years 83 21 16 29 17 56 14 7 6 22 14 21 26 24 16 27 16 61 9 9 4 
6-10 Years 120 18 20 37 45 80 16 10 14 25 21 28 46 42 24 22 32 94 12 9 5 
Over 10 Years 406 83 7l 90 1G2 260 66 40 40 102 53 101 150 158 82 68 98 273 76 34 23 

x2 15,68 2.12** 3.16** 12.18** 9.02** 
Tab, x 2 at ,05 (12.59) df 6 (12.59) df 6 (12,59) df 6 (12,59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 10 13 2l 31 48 12 5 lO 23 12 13 27 26 18 13 18 45 18 10 2 
I+ Years 18 6 3 1 8 12 3 2 1 7 2 4 5 9 3 4 2 14 4 0 0 
BaC:helor 1 s D~gree Lil) 84 73 105 151 271 62 39 41 102 63 103 145 151 83 76 103 290 65 34 24 
5 Years 13 4 1 4 4 11 l 0 l 2 3 4 ,, 5 3 4 l 12 0 0 1 
Master's l)egree 73 14 14 17 28 46 14 6 7 13 6 18 36 28 12 12 21 56 8 5 4 
Beyond Master 1 s 17 4 3 9 1 8 5 3 l 2 : 2 4 5 3 8 1 11 2 3 1 

x2 *** *** 18. 49*~" -· *** 
Tab. x2 at .os (24, 99) df 15 

Rec-ency of Training 
Before 1946 138 19 26 30 63 88 17 14 19 31 15 30 62 48 29 21 40 79 30 16 13 
1946-50 60 l3 10 13 24 16 13 4 7 15 10 15 20 26 15 5 14 46 10 2 2 
1951-55 121 29 22 31 39 76 14 19 12 32 18 32 39 44 22 24 31 83 22 9 7 
1956-60 192 42 30 50 70 130 32 15 15 52 26 50 64 80 34 15 43 141 27 16 8 
Since 1961 98 19 18 33 28 66 21 4 7 19 19 23 37 26 22 31 19 79 8 8 3 

x2 13. 76''* 19.19~'rn 9.95**' 22.12 22. 76 
Tab, x 2 at .05 (21.02) df 12 (21,02) df 12 (21.02) df 12 (21.02) df 12 (21,02) df 12 

Age 
Under 30 73 15 13 26 19 1,8 12 7 6 16 13 17 27 17 13 26 17 55 5 9 4 
30-39 Years 113 19 26 32 36 76 18 11 8 26 17 33 37 31, 22 28 29 92 13 5 3 
Over 40 -'423 87 68 100 169 271 67 40 . 46 106 59 101 158 172 87 73 102 280 79 39 26 

x2 14. 93 2,27** 5.40** 24, 94 17, 71 
Tab. x2 at .os (12. 59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

*A - Always ~'t'f.J - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid 

f. Parental 
Information 

A u s N 

54 40 69 45 
42 26 67 53 
48 47 48 61 

8,90** 
(12,59) df 6 

77 49 92 73 
34 40 49 49 
33 34 43 36 

6,20** 
(12,59) df 6 

16 17 32 18 
28 20 40 32 

100 86 11? 108 

5. 73** 
(12.59) df 6 

19 12 23 21 
5 3 8 2 

91 90 116 116 
4 2 6 1 

23 13 20 17 
2 3 11 1 

*** 

35 24 36 43 
14 22 lO 14 
28 20 38 35 
50 34 65 43 
17 23 35 23 

22.03 
(21.02) df 12 

8 19 33 13 
23 21 37 32 

113 84 113 114 

20. 75 
(12.59) df 6 

r-' 
N 
N 
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readiness for reading and teachers traiqed before 1946 do not favor 

their use, 

A significant difference exists also in terms of therage of the 

respondents with teachers under 40 indicating the use of anecdotal 

records and teachers over 40 less in favor qj their use. 

Table XXII 

A study of the data shown in Table XXII reveals that a significant 

difference exists with respect to only two of the six variables of the 

study. There is a significant difference at the ,05 level of confidence 

in terms of the grade taught ii!Dd in, terms. of· the age, of·· the respondents .. 

Second and third grade teachers find a readiness test their most reliable 

source for determining a pupil's readiness for training, while first 

grade teachers tend to not consider this their most reliable source of 

information, Teachers over 40 place more reliance on a readiness test 

for determining readiness for reading than do teachers under 40 years 

of age. 

Table ·XXUI 

A study of the data shown in Table XXIII reveals that a significant 

difference exists with re.$pect to the grade taught by the respondent and 

the practice of teamhing the sounds of l~tters. first grade teachers, 

more than second and third grade teachers, indicate the use of this 

pi;-actice. 

A significant difference at the ,05 level exists, in terms of the 

teaching experience of the respondents~ with respect to teaching the 

na111es and sounds of letters, Teachers with less teaching experience 

favor the use of this practice more than do the teach~rs with more experi~ 
I 

ence, 



TABLE XXII 

~UENCY DISTRIBUTION OF RESPONSES 'ro STATEMENT 22, RF.ADINESS ARF.A, ACCORDING 
'ro (IRADE TA'OOB'l', CJ:.ASSIFICATION OF SCHOOL, EXPERIENCE AND. AGE 

OF RESPONDP:N15, AK>UNT OF COLLEGE TRAINING, . 
AND RECENCY OF COLLEGE TRAINING . 
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Statement: I find a. res.ding readiness test my most relia.ble source f'or discovering clues 
tbat enable me ~o.determine a. pupil's readiness tor res.ding. 

Ora.de Taught 
Ora.de l 
G;ra.de 2 
Ora.de 3 

2 
X 2 
Tab. X at .05 

Classification of' 
School 

City 
Town 
Rural 

x2 
Ta}). '/t at .05 

Experience 
Under 5 Years 
6-10 Yea.rs 
over 10 Years 

2 
X 2 
Tab. X at .05 

College Training 
3 Yea.rs or Less 
4 Yea.rs 
Bachelor's Degree 
5 Years 
M3.ster's Degree 
Beyond M3.ster's 

2 
Tab. X at .05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 196i 

2 
X 2 
Tab, X at ,05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
Tab, X at ·,05 

Numb el'. 

208 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

*A - Always *U - Us~ily 
**Not significant 

***Not valid 

U* 

51 84 
65 78 

100 72 

35.94 
(12,52) df' 6 

91 120 
71 62 
55 52 

8.04** 
(12.59) df' 6 

26 31 
45 47 

146 156 

3.46** 
( 12 , 59) df' 6 

32 26 
4 11 

150 160 
4 5 

24 25 
3 7 

58 
22 
38 
70 
29 · 

15 
35 

167 

*** 

*** 

14.08 
(12.59) df 6 

*S - Sometimes 

46 
27 
44 
72 
45 

36 
46 

152 

*N • Never 

52 
40 
26 

61 
25 
30 

20 
18 
Bo 

13 
2 

75 
4 

17 
6 

26 
10 
30 
36 
16 

15 
26 
77 

N* 

21 
14 
6 

19 
14 
9 

6 
10 
24 

4 
l 

28 
0 
7 
1 

8 
l 
9 

14 
8 

7 
6 

28 



TAllLE XXIII 

.· FREQUENCY DISTRIBUrION OF R:6:SPONSES TO ST.A.TE?,tENT 23, READINESS AREA, ACCORDING 
TO GRADE TAUGHT, CLA,SSIFICATIO?f OF SCHOOL, EXPERIENCE AND AGE OF 

RESPONDENTS, AMOUNT OF COLLEGE OF TRAINING, AND 
RECENCY OF COLLEGE TRAINING 
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Statement: During the t:I.~ I am buildine; the initial sight vocabulary, I also teach: 
. . . a. Letter b. Letter C. Group Letter 

Names Sounds Sounds 
NWllber· A* U* S* N* A U S . N · A U S . N 

.·· Grade Taught 
· Grade 1 

Grade 2 
Grade 3 

r . 2 Tab, X at ;05. 
Classification of 
School 

City 
Town 
Rural 

x2 
Tab, x2 at .05 

Experience 
Under 5 Yea:rs 
6-10 Years 
Over 10 Years 

.· 2o8 
197 

·204 

291 
172 
146 

83 
120 
4o6 

121 29 24 34 
103 35 17 42 
.98 41 '18 47 

7,27**. 
. (12 ,59) df 6 

· 145 54 28 64 
87 35 19 31 
90 16 12 28 

8.62** 
(12.59) df 6 

55 15 4 9 
76 16 12 16 

191 74 43 98 

x_2 21.30 
Tab, x2 at ,05 . (12 ,59) df 6 

=co~l~l-e-ge--=T~ra~i~n~i·ng'"-~~_,...--~---...--, 
· 3 Years or Less 75 45 9 3 17 

4 Years 18 15 0 1 2 
Bachelor's Degn:e • 413 210· 79 41 83 
5 Years 13 7 4 1 1 
Master's Degree 73 35 10 12 16 
Beyo,nd Master's 17 9 3 2 3 

x2 
Tab; X2 at ,05 

Recency of Training 
Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

x2 
Tab, x2 at .05 

Age 
Under 30 
30-39 Years 
Over 40· 

x2 
Tab. x2 at .05 · 

138 
6o 

121 
192 
98 

73 
113 
423 

*** 

83 20 8 27 
26 10 8 16 
65 21 15 20 
88 40 19 45 
60 14 9 15 

16.25** 
(21.02) df 12 

47 15 2 9 
66 15 14 18 

. 209 76 43 96 

•. 23.88 
(12.59) df 6 

172 20 1 9 
139 33 11 14 
134 36 1 27 

22,71 
(12.59) df 6 

205 48 10 28 
121 30 9 12 
119 11 7 9 

10,17** 
(12.59) df 6 

68 11 2 2 
95 11 3 11 

282. 66 20 38 

13.50 
(12.59) df 6 

66 6 1 4 
17 0 0 1 

295 66 18 34 
9 3 O 1 

49 10 6 8 
11 4 1 1 

*** 

1o6 20 
37 7 
89 19 

138 30 
75 12 

5 7. 
3 13 
5 8 
1 17 
6 5 

20,39** 
(21.02) df 12 

57 11 2 3 
82 15 2 14 

305 63 23 33 .· 

9,67** . 
(12 .59) df 6 

*A - Always *U - u,ually *S - Sometimes *N - Never 
**Not significant. 

***Not valid 

114 29 33 32 
116 30 18 33 
127 · 39 12 26 

12,12** 
(12.59) df 6 

161 48 29 53 
97 33 20 22 
99 17 14 16 

10,18** 
(12.59) df 6 

53 15 10 5 
67 15 14 24 

237 68 40 61 

8,85** 
(12.59) df 6· · 

50 7 6 12 
14 0 2 2 

247 70 39 57 
4 4 3 2 

33 15 11 14 
9 .2 3 3 

*** 

97 19 5 17 
33 8 6 13 
711 23 9 15 

105 30 26 31 · 
48 18 18 111 

25.44 
(21.02) df i2 

41 14 10 8 
65 16 12 20 

251 68 43 62 

8,72** 
(12.59) df 6 
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The difference among teachers, in terma of age, i,s significant at 

the .0.5 level of confidence. The younger teachers tend to favor teaching 

the names of letters more than do the older teachers, 

Table·XXIV 

An analysis of the data presented in Table XXIV reveals a significant 

difference in responses, in terms of grade taught, to the statement of 

practices for helping children achieve fluency in Qse of words and ideas 

and to improve articulation. This difference is :significant at the .05 

level of confidence, First grade teachers, more than second and third 

grade teachers, recognize the value of providing activities for children 

to describe and interpret pictures, to respond to stories heard, and to 

relate their experiences. 

The difference among teachers, in terms of teaching experience, is 

significant at the .05 level. Teachers with less experience provide 

opportunities for pupils to desctibe and interpret pictures and to 

respond to stories heard more than do teachers with more years of teach

ing experience. 

Table XXV 

A study of the data summarized in Table XXV reveals a significant 

difference among the teachers of grades one, two, and three with 

respect to the provision of training exercises involving viimal dis

crimination of letters, c1uditory discrimination of sounds, and associat

ing visual and auditory perceptions. First grade teachers make more use 

of these practices than do second and third grade teachers, The differ

ence with respect to these sub-items is significant at the .05 level of 

confidence, 



127 

TAJ3LE.JCXlV 

FREQUEHCl DlS'l'lUBUTIO!f OF ~SPONSES '-'9 STATEMENT 24, READI~SS AREA, ·AC~ORDINO 
. . 'l'Q GRAJ>i TAUGHT, ClASSIFICATIOlf OF BqHOOL, EXPERIENCE A!ID AGE . 

OF RESPORDEll'l'S, .Al(OUtff OF· COLUlGE TRAilfINO, 
·.· AlfD. RECENCY ·o, .COLLEGE. TRAilfllfG. . 

. state•nt: . . I provide <>PJ>Ort\Uiitiee for children to' 4cbieve flll8Z\CY I~ ·tbe ~Se. of woi!iis * 1deit.s arul, to 
. 11'Prove art;lculation by baving tbem: '· · 

· it.., Describe · b, Respond .. · c, Take d. Tell 
.. 

Pictur!• · To Stories· . Field Trir ,Experiences 
lfumber I•· 11* s• lf* A U· s N A. U S · · A ii s N 

G~ 'l'augjit 
I. 

Gradel 208 171 26 9 2: 150 45 ;u ·2 32 27 99 50 142 44 19 3 
Grade 2 197 · lll. 56 16 14 105 62 18 12 18 22 105 52 93. 64 25 15 
Onde 3 ;!04 lo6 53 30 _15 91 63 32 18 . 19 33 100 52· 90 68 28 18 

x2 56,ll 45,51 · 1.~ 33,93 
· Tab., '!,2 at ·~ . (12.59) df 6 (12,59) dt' 6 (12.59) dt 6 .· (12,59) df 6 
Cludfication 01' · 
ScboQl. 

Cit;y 291 185. 67 23· 1,6 161 .86 30 14 36. 50 136 69 isa 87 25 21 
TOVQ 172 105 38 19 10 96 49 16 11 14 20 91 47 93 48 23 8 
Rurf4. 146 98 30 14 4 89 34 17 6. 19 11 78 38 74 41 25 6 

., 

x2 2;61** 2,34** . 9,14** 7,65** 
Tab, -/ at .05 (12.~9) df 6 (12,59) elf 6 (12,59) df 6 (~-59) df 6 

Experience 
Under 5 Years 83 63 16. 2 2 53 24 4 2 13 l? 44 14 51 20 10 ·2 
6-10 Yeare 120 85 21 7 7· 78 32 5 5. 17 14 61 28 67 . 36 10 7. 
Over·10 Yee.re 4o6 240 98 44 24 215 li4 52 25 39 56 200 111 207 120 51 28 

x2 ,r . 16,13. 16.71 7,25** 7,82** 
Tab •. · at ,05 . (12.59) df 6 · (12.59) df 6 · (12,59) df 6 (12.59) df 6 

CQl.lege' Training 
3 Yea.re or Lees 75 45 16 u 3 41 18 13 3 5 7 37 26 33 21• 14 7 
4 Years 18 12 4 i l l2 5 l 0 l 3 8 6 u. 7 0 0 
Bacbelor's Degree 413 267 89 35 22 235 117 38 23 48 46 213 1o6 216 123 51 23 · 
5 Y~ar• 13 8 4 l 0 6 4 3 0 l 5 6 l 6 4 3 0 
~eter's Degree 73 45 19 5 4 45 18 6 4. 12 17 32 12 47 18 3 5 
Beyoncl Master's 17 11 3 2 1 7 8 l l 2 4 8 3 U! :3 1 l 
,/. . 

*** *** *** *** 
Ta\!, x2 at .05 

·necency of Train!~ 
138 38 6 8 68 48 62 41 Before 1946 .. 79 15 72 37 21 9 13 25 10 

1946-50 . 60 34 13 10 3 30 17 10 3 8 8 26 18 27 19 10 4 
1951-55 121 83 · 21 11 6 70 36 12 3 15 11 67 28 65 37 14 5 
1956-60 192 l.2g 45 15 10 ill 55 14 12 24 32 93 43 114 51 16 u .. 
Since 1961 98 70 1,8 5 5 63 24 6 5 13 18 50 17 57· 28 8 5 

1?: x2 13.16.. . 13,96** 20,J,'3** 15,07** 
T!l,b. at .05 · (21.02) df 12 .. ,21.02) df 1,2 (21.02) df 12 (21.02) di' 12 

Age 
4 47 8 14 38 43 Under 30 73 55 12 2 21 3 2 13 21. 7 2 

30-39 Ye~rs 113 19 20 9 5 7') 27 12 4 15 14 57 27 6o 34 13 6 
Over.40 423 253 103 43 25 228 122 49 25 46 . 54 209·115 221121 53 29 

x2 10,44** . 8,77** 6,03** 5,o6•• 
Te,b • .J2 at .05 (12,59) !if 6 ~12.59) dt' 6 (12.59) df 6 . (12.59) dt' 6 

*A - Always *U - Usually *1:1 - Sometimes *lf - lfeviir 
**Not significant .. 

*lt*lfot valid 
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TABLE XXV 

FREQUENCY 0 DIS'.l'RIBU'l'lONOF IlESPONSES TO STATEMENT25:, READINESS AREA, ACCOlU>IHG 
· · TO GRADE TAt1GHT, CLASSIFICATION OF SCHOOL; EXPERIENCE A!fl) AGE OF . 

RESPONDErrrs, .AMOUNT _o, COLLEGE TRAINING, AND . 
. RECENCY OF COLIEGJ!i TRAINING 

. a. see in~ . . b. Hear:!,ng . C • Associating 

Grade Taugbt 
_ Gradel 
·arade· 2 
Orade 3 

x2 
-Tab. x2- at .05 _ 

clisslfication of· 
Scbool 

City 
-Town 
Rural 
-l .. ' 
Tab • ./ at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over_lO Year, 

'' 
x2 -
Tab, "rat ,05 

College Training 
3 Ye&J"S or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master•, Degl'E!e 
Beyond Master's 

x2 
Ta:b, x2 at ,05 

Recency of Training · 
Before 1946 

. 1946-50 
1951-55 
1951:;i-60 
Since 1961 

. x2 
Tab, X2 at ,05 

Age 
Uno.er 30 · 
30-39 Years 
Over 40 

x2 
Tab. x2 at ,05 

Letters Sounds Vision and. 
Hearing 

Nl.llliber A* l1* S* N* A U S N A U S N 

2oe --
197 
204 

291··· 
l.72 · 
146 

83 
120 
4o6 . 

75 
18 

413 ,' 
13 
73 ·. 
17 

138 
60 

121 
192 
98 

73 
113· 
423 

165 18 
145 24 

· 137 35 

3 _- 2 
8 20 
9 23 

36,21 
(l2.59) df 6 

228 30 7 26 
129 24 7 12 

. · 110 23 5 8 

4,34** 
(12.59) df 6 

. 71 9 2 l · 
99 9 2 10 

297 57 18 . 34 

17.38 
(12,59) df 6 

55 12 ·.2 
17 1 ·o 

323 47 13 
9 2 0 

51 10 4 
12 4 0 

'*** 

6 
0 

30 
2 
8 
l 

104 . 17 
44 8 
95 16 

151 l7 · 
· 73 19 

6 11 . 
3 5 
3 1 
6 18 ·. 
2 4 

ll.,67** 
(21,02) df 12 

.61 8 2 2 
-91 10 2 10 
314 57 18 34 

ll.46**. 
(12.59) di' 6 -

186 17 2 3 
156 21 5 15 
143 33 9. 19 

30.57 
(12.59) df 6 

233 30 6 22 
134 24 5 9 
118 l.7 4 7 

3,07** 
(12.59) df 6 

72 ll O 0 . 
100 8 l ll 
313 · 52 13 28 · 

***' 

61 8 
17 l 

331 49 
9 2 

54 8 
13 3 

*** 

3 3 
0 0 
7 26 
0 2 
4 7 
0 l 

1o8 ).8 3 9 
46 ·7 3 ·4 
97 16 2 6 

157 15 5 16 
77 15 2 5 

8,87** 
(21.02) df 12 

64 8 o l 
92 11 2 8 

328. ·52 12 31 

8.86** 
(12,59) df 6 

174 25 3 6 
· 143 31 · 5 18 
134 38 .· 9 23 

23.46 
(12.59) df 6 

221 37. 9 24 
128 27 6 ll 
102 30 3 ll 

. 5,62** 
(12.59) df 6 

66 13 2 2 
99 10 2 9 

286 68 15 36 

16.25 . 
(12.59) dt' 6 

49 · 15 2 
16 2. 0 

3i2 61 11 
9 2 0 

53 10 4 
12 4 O 

*** 

9 
0 

29 
2 
6' 
l 

97 26 4 11 
43 1 4 6 
8~ 22 2 9 

152 19 5 16 
71 20 2 5. 

14 .. 40** 
. (21.02) df 12 

60 9· 2 2. 
88 12 4 9 

303 70 l.2 38 

14.oo 
(12.59) df 6-

*A - Always *U - Qsually · *S. ':" Sometimes . *N .;. Never 
**NQt signific~t 

***Not valid 
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A significanu difference at the 1 05 level e~ists with respect to 

the p;r,;1ct;ice of visual disc:i;-imination of letters as the less experienced 

teachers indicate more use of this practice than do the more experien~ed 

teachers, 

The data also reveal that teachers under 40 years of age make 
I 

greater use of associating visual and auditory perceptions than do 

teachers over 40 ye<llrs of ;:I~e. The differenee here is significant at 

the .QS level of confidence. 

Table XXVI 

A study of the data $hQw:p. in Table XXVI reveals no signifi.cant 

difference e~:i,st$ conceri;,.ing the use of a readiness book and a :readiness 

test as the prog:rc;1m of readinesi, trpin.ing, 

Arec;1 of rnitial :Cnstruction 
~·~ 

Data relevant to responses to statements concerning practices in 

initial :i,n1=1tr1.,1etion o;1re shown in Tables XXVH to t.n. 

Table XXVI! 

A study of the data shown in Table XXVII discloses that significant 

differences exist with respect to only one of the six variables of the 

study. There is c;1 significant difference at the .05 level of confidence 

in terms of grade ti:iught by 'fespondents. First gradE;J teachers, more than 

1:1econd and third grc;1de teachers~ recognize the need for delaying l:>eginning 

formal reading until pupils have reached an adequate level Qf readiness 



'.rA:W: XXVI 

~U!NCY DISTRIBUTION OF RESPONSES m· S'l!AT!MENT 26, RFADINESS ARFA, ACCORDING 
'ro GRADE 'l!AVGBT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF W.SPONDENTS, AM:>UNT OF COLLEGE TRADING,. 
A!iD RECENCY OF CO:t,LmE TRAINDG 

Statement, ~ readiness progrilm condsts of'. the use of the readiness book, tor a few 
days or weeks, followed by a ·readiness test. 

Grade Taught 
Gradel 
Grade 2 
Grade 3 

x2 . 
'nib. x2 at .05 

Cl.asdtice.tion o:f ' 
School 

City 
Town 
Rural 

x2 
Tab, x2 at .05 

Experience 
Under 5 Years 
6-lO Years 
Over 10 Years 

College Training 
3 Years or Less 
4 Years 
:Qachelor'~ Degree 
5 years 
»i.r,;ter's Degree 
Beyond M:!,ster's 

2 
Tab. X at .05 

Recency of 
Tra:l.ning 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

2 
X _2 
Tab. x-: at ,05 

Age 
Under 30 
30-39 Yef;l.rs 
Over 40 

2 
X 
Tab. x2 at .05 

Number· 

208 
197 
204 

291 
172 
146 

83 
l,20. 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

l2l 
192 
98 

73 
ll3 
423 

*A - AllilSys *U - UsU!l,lly 
~Not significant 

***Not vali4 

A* U* 

lll 43 
108 44 
127 52 

12.27** 
(12.52) dt 6 

. l6o 6o 
lOO · 41 
66 38 

7.25** 
. (12.59) dt 6 

45 14 
65 29 

236 96 

5.66** 
(12·52) df 6 

; ·. . I 

49 17 
12 4 

240 90 
4 4 

37 19 
4 5 

*** 

93 22 
34 17 
63 31 

lo4 45 
52 24 

12,29** 
. (21.02) d:f' 12 

36 18 
53 28 

256 93 

;1.2.03** . 
(J.?.52) df 6 

*S - Sometimes *N .. Never 

S* 
17 
17 
9 

?l 
14 
8 

8 
9 

26 

5 
l 

27 
l 
6 
j 

6 
3 
9 

17 
7 

5 
14 
24 

N* 

37 
28 
16 

. 50 
>17 
14 

16 
17 
48 

4 
1 

56 
4 
ll 

5 

17 
6 

18 
26 
15 

14 
18 
5.0 

qo 
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~UEJICI DISTRIBUTION o:,_ :RF.SPOliBFB iro S'm.TEMENT 1, mITIAL INSTRUCTION ARFA, 
ACCORDDlO 'ro GRADE 'n\UGBT, CLASSinCA'l'ION .OF SCHOOL, EXPJmIERCE AND -

. AGE OF RESPONDEN'l'S, Al«>Ulfl' OF COLLmE TRAINING, 
Alij) RECENCY"OF COLLEGE TRAmING 

Statement: · I delay begi1111ing formal reading u1;1til my pupils fuive reached an ad~quate 
level of read;Lne1:rs for begi1111ing reading. · 

Grade Taught 
Gradel 
Grade 2 
Grade 3 

x2 . 
Tab.-,?- at .05 

Classification of 
School 

City 
Town 
Rural 

2 
Tab. :X at .05 

Experience· 
Under 5 Years 
6 .. 10 Years 
Over 10 Years 

2 
Tab. X at .05 

College Training 
3 Years or l,ess 
4 Years 
Bachelor's Degree 
5 Years 
M:1.ster's Degree. 
Beyond M:i.ster's 

2 
X 2 
Tab. X at .05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

x2 2 
Tab. X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X -
Tab. x.2 at .05 

Number· 

2o8 
197 

- 204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

l38 
60 

121 
192 
98 

73 
ll3 -
423 

*A - Always _ *U • Usu~lly 
**Not significant 

***Not valid 

- A* 

153 39 
116 45 
116 52 

17.6 
(12.59) df 6 

189 61 
llO 40 
86 35 

2.92** 
(12.59) df 6. 

52 18 
81 24 

252 94 

2-55** 
(12.59) df 6 

51 16 
14 4 

255 95 
7 5 

49 10 
9 6 

*** 

83 30 
37. 15 
76 22 

125 49 
64 20 

8.93** 
(21.02) df 12 

46 16 
78 20 

26o 100 

5.12** 
(12.59) -df 6 

*S - Sometimes *N - Never 

S* 

8 
17 
15 

17 
ll 
12 

6 
6 

29 

3 
0 

30 
l 
5 
l 

12 
4 

10 
9 
6 

4 
9 

28 

N* -

9 
19 
20 

23 
ll 
14 

7 
9 

Ji. 

5 
0 

33 
0 
9 
l 

l3 
4 

13 
9 
8 

7 
6 

35 

131 
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Table XXVIII 

A study of the data in Table XXVIII reveals no significant difference 

exists concerning limiting vocabulary development to the vocabulary of 

. a single basal reading series. 

Table XX:IX 

A.study of the data shown in·Table XXIX discloses that a significant 

difference exists with respect to only one of the six variables of the 

study •. There is a significant difference at the .05 level of confidence 

in terms of grade taught by respondents. Second and third grade teachers, 

more than first grade teachers, indicate use of intensive phonic study 

prior to beginning regular reading instruction. 

Table XXX 

A study of the data shown.in -Table XXX reveals a.significant 

difference at the .OS level of confidence with respect to four _of the 

five sub-items,. in terms of the grade ,taught. First grade teachers, in 

general, accept the idea of the need for btiilding initial sight 

vocabulary using children's names, action wo.rds, lab.els and signs on 

objects, and experience stories.and second and third grade teachers 

are not as aware of this need. 

A difference among teachers, in terms or classification of schools, 

is significant at the .05-levelwith respect to the sub-item on use of 

experience charts for building iaitial' sight vocabulary. City teachers 

indicate more use of this practice than do the town and rural teachers. 

Table XXXI 

. A study of the data presented in Table XXXI .shows a significant 



TAJ3LE XXVIII 

~UENCY DISTRJJruTION OF Jl!SPONSES 'l'O STATEMENT 2, INITIAL INSTRUCTION AREA, 
ACCO~ING 'l'O GBADE TAOOHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE OF BESPONPENTS, AK>UNT OF COLUXlE TRAINING, 
AND SCENCY OF COLLJ!XlE TRAINING 

Statelllei:it:· I lillli t vocabulary -developriient i~ the beginning reading program to the 
vocabule.ry· ot a single basal reading series. 

Number A*, U* S* N* 
Grade Taught 

Gradel 2o8 64 38 · 12 95 
Grade 2 197 61 44 I 9 83 
Grade 3 204 55 35 17 96 

/ 

2 
6.18** X 2 

Tab. X at .05 p.~.59) dt 6 
Classification ot 
School 

City 29\l. 96 50 20 124 
Town 112. 52 39 l2 69 
Rural 146 32 28 6 81 

"C 2 11.96** 
Tab·.·x. at .05/ (J.2.59) df' 6 

Experience 
Under 5 Years 83 16 23 5 39 
6-10 Years 120 40 18 8 54 
Over 10 Years 406 124 76 25 181 

r . 8.13**' 2 
(12.59) df 6 'l.'a.b. X ,at .05 

College Training 
3 Years or Less 75 27 17 l 30 
4 Years 18 1 3 0 8 
]3achelor's Degree 413 118 86 29 18o 
5 Years · 13 3 2 3 5 
Ma1;1tcr 1 s DegrE:le 13 23 5 6 39 
Beyond Master's 17 2 4 l 10 

2 
***· X 2 

Tab. X at .05 
Recency of 
Training 

Before 1946 138 53 20 9 56 
1946-50 60 21 6 3 30 
l95h55 121 33 24 4 60 
1956-60 J.92 54 44 15 19 
Since 1961 98 19 23 1 49 

x2 2 19,67** 
Tab, X at .05 (21.02) dt 12 

Age 
Under 30 73 · 15 20 5 33 
30-39 Years 113 •, 35 16 1 55 
Over 40 423 l29 81 27 186 

x2 9,21** 
Tab. r .at .05 ( l2 0 59) df' 6 

*A - Always *U - Usµa.Uy *S - Sometimes *N - Never 
**Not significant 

***Not valid 
·" 
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'l!AB:t.E XXIX 

.. ~UENCY :QlSTRIBUTIOR·o:r RESPONSES ro S'n\'l'EMEN'r 3, IJITIAL DS'.rRUCT.ION AREA, . 
ACCORJ)DIO 'l'O GRADI 'rAUGH'r, Cl.ASS:p'ICAT.IOI OF SCJIQOL1 JW'ERIQ'CI .AND . 

AOB OF 11)!:SPO?D>ElV'l'S, AK)Ul'l' OF COLLEGI 'l'RAillmGj . 
;Ail;) REC.ENCY OF COLLEGE '1'RAillING 

Statement: .Prior to tb..e beg~IUling of regular reading instruction; I provide· intensi:ve 
phonic study. · · 

· Grad!;! 'l'a~ht 
Grade l · 
Grade 2 
Grade 3 

2 
~· 2 

· Tab. X at .05 
Class1tica.1;fon of 
School 

City 
Town· 
~l'li'.l 

x2 
Tab./ at .05 

Experience 
Under 5 Years 
6-10 Yt:lars 
Over 10 Years 

r . 
Tab.rat .05 

College '?raining 
3 Years or Less 
4 Yeari; 
Bachelor'11 Degree 
5 Years 
)tii;ter's Degree 
Beyond ltister•, 

r 
Tab, r at .05 

Recency of 
Training 

Before 1946 . 
1946 .. 50 
1951,,55 
l56-6o 

· Since 1961 

r 2 . 
Tab, X at ,05 

Age . 
Under 30 · 
30 .. 39 Years 
Over 40 

2 
X 2 
Tab, X at ,05 

· Number. 

2o8 
197 
204 

291. 
172 
146 

75 
· 18 
413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

A* U* 

68. 35 
91 · 36. · 
89 39 

13:61 
(1,2.59) df 6 

121· 51 
67 34 
60 25 

6.57** 
(12.59) df 6 · 

. . I 

37 19 
53 21 

158 70 

6,57** 
(12.59) df 6 

39 10 
6 4 

170 84 
5 1 

22 9 
6 2 

*** 

60 
26 
54 
74 
34 

9.14** 
(21,02) df l2 

19 
7 

24 
36 
24 

29 17 
50 21 

169 72 

12,02** 
(12,59) df 6 

*A - Always *U - UsW;L:j.ly *S - Sometimes *N - Never 
**Not signifi~ant 

***Not valid 

. S* 

30 
25 
27 

37 
2.2 
23 

10 
19 
53 

2 
2 

63 
0 

12 
3 

20 
10 · 
13 
26 
13 

8 
18 
56 

N* 

· 76 
45 
48 

81 
49 
39 

11 
27 

125 

24 
6 

96 
7 

30 
6 

39 
17 
30 
56 
27 

19 
24 

126 

134 
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tA!ILI XXX 
" 

Flll1QUENCY l)ISTIUBUTl!)N OF RESPONSES .'1'0· STAT~ 4, -READINES$ AUl\1 ACCORDING 
tq. GIW)E TAUGHT, CWSI"1CAff<iN. OF SCHOOL, EXPERIENCE ANI> AGll 

OF RESPONDJUITS 1 AMOUll'r OF _COLLl!GE 1'M,IIIING1 • 

. . ,\ND RECE?iCY OF COLLEGI! . TRAINING .. 

Statement I In building lnidal llght wcabulary, I UH I · .. 

c, ~:i:1on · · a, Children' a · · b·, Preprimer• d,' Label,. end e; Experience 
!!!me• Woi;d1 '!il!Ed! Sign. .Storigs · 

Number A* !,!* S* N* A• u s . N. A u s N A u s N A .U ·s N 
. Grade Taught 

Grade 1 208 166 20 20 3 193 12 3 l 149 . 27 27 · 6 ... 134 35 33 .7 ·US 31 32 11 
Grade 2 197 98 38 27 34 115 · 29 19 34, 109 41 22 25 ·93 42 35 27 87 49 · 30 31 
Grade 3 204 91 31 35 46 99 26 31 . 47 100 31 34 38 86 41 37 39 .91 28. 43 41 

x2 74,12 -· 41 .• 77 37.16 40,53 
:rab, x2 at··,Qs (12,59) d! 6 . (12,291 df § (12,59) df 6 · (12.59) df 6 

ClaaaUlcation .of 
School 

City 291 176 30 . 38 46 198 23 24 45 ·1'74 42 38 36 157. 52 43 38 158 43 44 45 
TOWII·, 172 93 30 25 24 110 23 17 22 94 32 25 21 81 35 35 21 82 41 25 24 
Rural 146 86 29 19 13 99 21 12 15 90 25 20 12 7) 31 27 14 73 24 36. 14 

ic2 .· 11, 75** 7,63** 3,80** 4. 77** 14. 77 
:rab, · x2 at ;o~ (12,59) df 6 (12,52) df '6 ,12,.~2) ,12,59) df 6 . 'i2,59) df 6 

Experi1111ce 
Under 5 Years 83 52 13 11 7 60 11 7 5 48 16 14 5 39 23 14 7 43 18 15 7 
6•10 Years 120 74 16 · 16 14 87 8 12 13 74 19 14 13 ·66 22 16 16 67 22 15 16 
Over 10 Year a· 406 .229 60 $5 62 260 48 34 . 64 236 64 55 51 208 73. 75 50 203 68 75 60 

x2 3,85** 9,84** 3,65** 5,89** 5,CiO** 
Tab1 x2 a~ ·.O~ ,12,:;9> df 6 ,12,m df 6 ,12.~9> df 6 Cl2,5.9) df 6 (12,59) df 6 

College 1Tainl.ng 
3 Years or Less 75 41 17 .6 11 47 u s 10. 44 16 7 8 38 17 13 7 35 . 17 13 10. 
4· Years 18 11' 5 1 l 15 1 0 2 13 4 l '0. 9 4 5 0 11 3 4 0 
Bachalor' • Degree · 413 235 56 64 58 274 43 39 57 236 68 60 -49 207 77 75 54 204 72 79 58 
5 Years 13 11 l 1 0 10 .2 0 1 11 l 0 1. ~ 3 0 l 8 4 l 12 

. Master's ·Degree 73. 47 7 7 12 50 6 7 10 43 9 12. 10 40 16 8 9 48 8 5 1 
Beyond Master I s 17 10 3 3 l 11 2 2 2 11 l 3 2 lO l 4. 2 .1 4 5 0 

x2 - - - - *** ab x 2 .at 05 
Recency· of 
Training 

Before 1946 138 • 74 24 16 26 85 14 9 30 .81 21 16 20 63 27 . 25 23 63 21 27 27 
1946•50 60 36 9 5 10 4~ 4 4 10 33 9 10 8 33 4 14 9 30 8 13 9 
1951•55 121 68 14 25 14 78 17 14 12 72 19 18 12 62 26 22 11 61 20 25 15 
1956•60 192 119 26 19 28 129 23 16 24 ilO 34 28 .20 101 40 31 .20 107 39 22 24 
Since 1961 98 58 16 H 7 73 9 .10 6 62 16 11 9· 54 21 13 10. 52 20 18. 8 

2 16,44*/r 19,13** 5,03** 14.15** 15.17** X 
Tab,. x2. at ,05 (21,022 di 12 (21.02) df _12 (21,02) df 12 (21,022 df 12 . (21 ;02'- df 12 

·Age 
Under 30 73 44 11 8 10 55 s 6 7 40 14 11 8 34 15 13 11. 35 14 14 10 
30•39 Veers 113 n 15 16 11 

" 
81 12 9 il 67 20 16 10 60 25 18 10 60· 21 20 12 

Over 40 42;3 240 63 58. 62 271 50 38 64 251 6.5 56 51 219 78 74 50 218 73 71 61 

x2 9,62** 6,38**. 8,18** 7 ,58** 6,23** 
Tab, x 2 at .~~ (12,59) gf 6 (12,59) df 6 (12,:?9) df 6 . (12,59) df § (12.59) df .6 

*A • Always '111! 7 Usually *S • Sometimes *N • Never 
**Not significant 

***Not valid 
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differen~e e~ists with resrect tQ only one of the si~ variables of the 

study, . Thel.'e is ~ signi;l;ica~t diffe'l'ence at the , 05 lE;lve 1 of confi,dence 

in terms of grade taught by respondents. First gr~de teachers, more than 

second and third grade teachers, recognize the need for providing oral 

reading eKercises to evaluate p'l'ogress in recognizing familiar words, to 

determine pupil's use of voice intonc;1tion in J;"eve,;11in,g meanin,g~ to check 

on imderstai;iding;s of the us~ of punctuation marks to clarify meaning, 

a1;1d. to discover if pupil r13adlii aloud with fluency and e<;1se, 

'l'able -~l;I 

A study of the data presented in ~able :xxxri reveals a signific,;1nt 

diffe~ence in response, in terms of grade taught by ~e~pondents, to 

statements of practices for learning the use of configuration clues. This 

difference is signi(icant at the ,05 level of confidence, First grade 

teachers, more thap. second ano third grade teachers, recognize the vdue 

of providing opportuni~ies f~r children to learn to identify words by 

observing the length of the word, ~letters e~tending upward~ and letters 

el{;te-qding downward, observing letters at beg;Lnning of words~ ap.d 

observing lett;erl!l at the ending of words. 

The differencE;! among teachers in terms of teaching e;l!:J?erience,is 

significant at the ,05 level •.. Teachers with more years of experiep.ce 

provide opportq.n.ities for chiloren to learn to identify words by observ

ing letters at beginning of words and letters at the ending of words more· 

often tnan do tea9hers with less experience, 

Teachers with training since 1946, more than teachers tr,;1ined before 

1946, recognize the need for providing opportunities for children to learn 

ta identify words 4sing the five c;:onf:i,guration clt.ies as listed ip the 
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TABLE XXXI 

FREQUENCY DISTRnlU'l'IO?f OF RESPONSES TO STATEMENT 5, INITIAL INSTRUCTION AREA, ACCORDING 
TO GAADE TAUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AMOUNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

State111ent: I provide numerous pupil.oral.reading exercises: 
a, Recognize b, Use of c. Use of d, Fluent 

Words Voice Punctuation Phrasing 
Marks 

Nlllllber A* U* S* N* A u s N A u s N J. u s N 
Grade Ta1,1gh1; 

Grade l 2o8 174 22 5 4 139 45 16 9 141 43 15 10 176 27 3 3 
Grade 2 197 126 48 ·u 12 104 61 14 18 120 50 13 14 142 38 6 ll 
Grade 3 204 .114 60 15 14 97 68 21 18 102 65 18 l,8 133 45 8 17 

x2 45,72 19.25 14.77 25.32 
Tab. x2 at ,05 (12.59) df 6 (12 ,59) df 6. (l:;?.59) df 6 (12 ,59) df 6 

Classification of 
School 

City 291 196 63 14 17 161 84 20 25 174 72 22 22 2t6 59 7 18 
Town 172 U5 39 ll 7 95 48 l9 10 98 47 17 10 131 27 7 7 
Rurai 146 107 28 6 6 84 42 l2 9 91 39 8 9 114 24 3 6 

x2 2,91** 3,84** 3,27** 5,12** 
Tab, .J! at .05 (12.59) df 6 (12,59) df 6 (12.59) df 6 (12 ,59) df 6 

Experience 
Under 5 Years . 83 64 14 5 0 56 24 2 l 52 25 4 2 64 15 2 2 
6-10 Years 120 85 25 4 6 71 32 8 9 78 27 7 8 96 17 2 5 
Over 10 Ye!',rs 4o6 269 91. 22 24 213 118 41 34 233 1o6 35 32 29l 77 13 25 

x2 *** *** 6.65•• 7,89*• 
Tab, x2 at ,05 ~12,59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 55 l2 5 3 40 23 4 8 45 20 5 5 55 15 2 3 
4 Years 18 15 3 0 0 14 .4 0 0 16 l l 0 17 0 l 0 
Bachelor's DegreE! 413 276 95 20 22 228 119 36 30 238 i12 33 30 25)9 79 12 23 
5 Years 13 7 4 2 0 6 5 2 0 6 6 l 0 9 3 l 0 
Master's Degree 73 53 13 3 4 42 5 l 0 46 16 6 5 ~8 ll ' 0 4 
Beyond Master's 17 l2 3 l l 10 3 2 2 l2 13 l l 13 2 l l 

x2 *** *** *** *** 
Tab. x2 at ,05 

Recency of Training 
Before 1946 138 84 38 10 6 72 44 12 10 19 39 10 10 S5 30 4 9 
1946-50 60 46 8 l 5 30 19 6 5 34 17 5 4 45 11 2 2 
1951~55 121 83 26 8 4 68 37 8 8 68 34 10 9 S2 19 5 5 
1956~60 192 132 41 10 9 114 49 15 14 124 41 16 11 144 36 5 1 
Since 1961 98 73 17 2 6 56 25 10 1 58 27 1 6 75 14 2 1 

x2 *** 4,54** 4,32** 5.49*• 
Ta)). x2 at .05 (21.02) df 12 (21.02) df .12 (21.02) df 12 

Age 
Under 30 73 51 15 5 2 49 17 5 2 44 22 4 3 55 15 2 l 
30-39 Years 113 84 19 3 1 61 33 10 9 10 27 8 8 92 13 l 1 
over 40 423 282 96 23 22 230 123 36 34 249 108 33 33 303 82 14 24 

x2 6,90** 9.41•• 9,51** *** 
Tab, x2 at ,05 (l,2,59) df 6 {12,59) df 6 (12.59) df 6 

*A - A;Lways *U • Usually *S. Sometimes *N - Never 
**Not significant 

***Not valid 
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·~mn 
IISl1JIIICl'f, llli$UDl'X«* or USPOIISBB 'IO STUBlllllff ·,. MmL IIIS!IIDCU«* 411A, .tCCOUIIII 

' ' 'IO GIWII -· CU,SSlffCA!IOII or scaoor., llll'BIIIRCI - .&GI 
or us~~ or CCJLl.SI ~ • 

.&IJD . OF COLUIGI 1IAlJlIIIG . 

Stat-n1:1: 1 pi;ov!.cje opportilll:lt:I.H for ch:lldr41n ·to· team the us• 11f conf:lgurat:Lon cluea to help i.dentUy W!lrda, These include 
such char!lcter:l.1t:lc1 aa 1 . · · 

·•• ·Length b, Upward c, Downward d, Letter e, Letter 
Letteta Letters Beginning Endins ' 

Numbei; . A* U* S* N* A' u s N A u s N A P, I s N A u s N 
i;iacle '!:aught 

Grad• l 208 139 39 21 10 114 47 33 15 112 50 30 17 165 33 s 6 155 39 10 s 
Grade 2 197 78 54 34 31 70 ss 32 40 · 69 54 33 41 126 34 13 24 123 35 14 25 
Grade 3 204 91 49 29 34 76 43 43 41 77 40 44 42 126 37 15 25 U3 40 14 26 

x2 : 40,65 30,34 30,37 26.45 21,57. 
T!b, x2 at 105 ,12,59) df § (12,5'9) df § · 02,s2> df 6 c1_2,s9> df 6 (12,59) df 6 

Claas:lf:lcation of 
School 

City 291 146 68 37 39 121 67 so 52 120 66 so 54 196 45 16 33 187 51 19 33 
Town 172 89 40 25 18 19 43 28 22 78 44 28 22 125 32 4 11 121 34 6 11 
llural 146 73 34 22' 18 60 JS 30 22 60 34 29 24 96 27 13 11 93 29 13 12 

x2 1,30** 3,50** 3, 70** 11.19** 8,01** 
Tab, x2 at ,02 · (12,59) df 6 (12,59) df 6 Cl~.t2J.L<!L~. (12.59) df 6 (12.59> df 6 

Expette'nce 
Under S Years· 83 44 24 12 3 35 26 20 2 34 26 21 2 62 16 2 59 18 4 2 
6•10 Years 120 55 35 17 13 46 32 26 16 45 31/ 24 18 81 20 i' 12 76 20 10 14 
Over 10 Ynrs· 406 209 83 55 59 179 37 62 7U u, ljj c_:l 30 274 68 23 41 266 76 23 41 

x2 12,12** 21,52 22,79 s.55** 8.61** 
~x2 1t 105 (12.59) df 6 (12,59) df 6 (12,59) df 6 (12,59) d' 6 ,12,59) df 6 
College Training , 

3 Years o,; Lesa 75 36 18 9 12 29 14 14 18 29 16 12 18 52 10 6 7 48 13 5 9 
4 Years 18 11 4 l 2 8 s 2 3 8 s 2 3 12 3 2 1 11 5 l l 
Bachelor I a Degree 413 203 96 60 54 170 103 74 66 168 102 73 70 278 73 21 41 269 78 26 40 
5 Years 13 6 5 2 0 6 3 2 2 6 4 3 0 8 s 0 0 8 4 1 0 
Master'• l)egree 73 42 14 10 6 39 13 13 8 39 13 ll ij 54 11 :i 5 53 12 3 s 
Beyond Master I s 17 10 4 2 l 8 5 2 2 8 4 4 l 13 2 l 1 12 2 2 l 

x2 - 13.24** *** *** *** 
Tab, x2 at 10~ (24. 99) df 15 

lltleency of Training 
Before 1946 138 56 29 24 29 49 30 20 ·39 so 28 19 41 81 25 13 19 . 78 26 13 21 
1946•50 60 34 12 6 8 27 11 12 10 27 12 11 10 45 8 2 s 43 9 3 s 
1951•55 121 69 30 11 11 57 30 18 16 57 30 18 16 88 24 2 7 84 27 2 8 
1956•60 192 100 45 30 17 90 42 38 22 88 42 38· 24 136 26 14 16 132 30 16 14 
Since· 196-1 98 49 26 13 10 37 32 '20 9 36 32 21 9 67 21 3 7 64 22 4 8 

x2 21.96 28.96 30,67 ·21,80 21,36 
];ab, 112 at ,os (21.,02) ,df 12· ' __ill.&2.LlU.~ (21.02) df 12 (21.02~ d.f 12 (21.02) df 12 . 

Age 
Under 30 n 36 21 13 3 26 22 20 5 25 22 21) 6 52 14 5 2 ,,a 17 6 2 
30-39 Years 113 59 27 17 10 54 27 19 13 53 28 18 14 80 17 7 9 78 18 9 8 
Over 40 423 213 94 54 62 180 96 69 68 180 94 69 80 285 73 21 44 275 79 23 46 

x~ 15,36 20,97 19.99 5.94*'1' 8.68** 
Tab, 112 at ,os. (l2,59l df 6 . (12,59) df 6 (12.59) d~_6_ ._. __ (12,59) df 6 (12.59~ df 6 

*A • Always ."11 ~ Usw,1ly *S • Sometimes *N • Never 
**Not significant 

***Not Vlllid 
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sub .. :Ltems. The clif~erences are significant at the ~05 level of confidence. 

Respondents under 40 years of age, more than respondents over 40, 

recognize a need for oppo;i;tunities for ch:i.ldren to use three of the five 

configuration clue::,, length o~ word, letters exte11-ding upward~ and letters 

eJ!;tending downward, 'L'hese differences are significant at the .05 level 

of cqnfiden!';!e, 

TA~LE x.xx:ur 
A study of the data in l'abh XXXUI reveals no significant difference 

exists concerning teaching beginning structural analysis ~f word endings 

and oral form o;f common compound words, 

Table :XXXIV 

. A study of the data presented in Table XXX'.I'.V '!:"eveals that a 

sign:i..ficant difference exists at the .05 level of con(idence according 

to grade variables with respect to such activities as picture interpre~ 

tation, group d:i.l;lcussic;:in~ relating :personi;li and story e:Kperiences, direct 

questio1;1s, and di;"amat:i..z1;1Uon, used to tei:lch understand;ing of read;ing as 

a meaningful process, First gratje teachers, in general, more thi:ln 

second and third grade teachers, recognize the need to :provide these 

act::i,vites, 

A significant diffe:nence at the .05 level of confidenc;:e e:xists with 

respect to the sub~:Ltem on pupil's questions, and age of the respondents, 

with teachers over 40 ;indicating ~se of this practice more than do teachers 

under 40 yec!rs of ag~, 

.Table XXXV 

A. study of the data shown in Table XXXV reveals a $ignificant 



TABLE XXXIlI 

FRE:Qt$fCY J>ISTRIBUTION OF RESPONSES 'ID STATEMENT 7, INITIAL INSTRUCTION ARFA, 
ACCORDING 'ID GRADE TAUGHT, CLASSIFICA'l'ION OF SCHOOL, EXP~CE AND 

AGE OF R]i:SPONDENTS, AM>UNT OF COLLEGE TRAINING, 
AND.~ENCY OFCOLLl!X)E TRAINING 

Statement: In teaching beginning structural aDfl.lysis; I provide varied ex_ercises · 
starting w;l.th: · 

Grade Taught 
Gl'f/,de 1 
Grade 2 
Grade 3 

t"_ 2 
Tab. X at .05 

Classification of 
School 

City 
Town 
Rural 

x2 2 
Tab. X at ,05 

Experience 
Under 5 Years 
6-io Yeal"li! 
Over 10 Years 

2 
'l'ab• X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
M,l.ster's Degree 
Beyand Master's 

2 
X 2. 
Tab. X at .05 

Recency of 
Training 

Before 1946 · 
1946-50 
195l.-55 
1956-60 
Since 1961 

2 
X 2 
Tab. X · at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab. X at ,05 

'Number 

208 
197 
204 

29],. 
172 
J,46 

83. 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
.423 

a. Word Endings 

A* U* 

124 58 
125 45 

-114 . 57 

7.20** 
(12.59) df 6 . 

I . . . 

163 · 85 
109 -_ 35 
91 40 

6.41** 
(12.59) df 6 

51 ·24 
66 .37 

246 99 

6.26** 
(12.59) df 6 

50 - 13 
9 6 

244 113-
7 6 

44. 18 
9 4 

81 34 
39 14 
67 39 

- 114 48 
62 25 

7.90** _ 
~21~02) df 12 

43 21 
61 35 

259 103 

7.30** 
(12.59) df 6 

S* 

18 
13 
12 

22 
13 
8 

5 
ll 
27 

6 
2 

27 
0 
6 
2 

10 
3 

10 
16 
4 

6 
10 
28 

*A - Always *U - Us~iiy ·. *S - $ometimes 
**Not significe,rit - · -, 

***Not valid 

N* 

9 
14 
20 

20 
15 
8 

3 
6 

34 

6 
1 

29 
0 
5 
2 

13 
4 
5' 

14 
7 

3 
1 

33 

b. Oral Compoun,d 
Words 

A U S N. 

120 50 
116 47 
106 - 56 

4.47** 
(12.59) df 6 

156 77 
101 35 
85 41 

-5.25** 
(12.59) df 6 

45 23 
62 35 

235 - 95 

5.94** 
(12.59) df 6 

I . 

47 14 
8 7 

224 110 
6 5 

47 l.2 
10 5 

*** 

87 25 
34 14 
66 40 

103 50 
52 24 

18-77** . 
(21.02) df _12 

33 22 
59 33 

250 97 

12.00** . 
(12.59) df 6 

24 
17 
19. 

15 
17 
22 

31 26 
20 l~ 
10 ll 

9 •· 4 
13 l-0 
37 39 

6 8 
2 l 

39 40 
2 O 

1:,. 3 
l l 

lO 16 
;4 8 
8 7 

25 14 
14 8 

*N - Never 

140 



Stlit-.it: 

rABLE llDlY 

1UQIJ!RCJ' DI$DIJIIJTI0111 OF RESPONSES TO STArEIIEIIT 8, IRirIAL IRS'!IUJCUOH .AUA, ACCmDIIIG 
TO GRADE TAIJGll'l• CLASSinCAnO!II OF SCHOOL, EXPERIDCE AND ACE 

. OF US1'0NDl!llff, AIIJURT OF COLI.Ell!! 1'11Allm1G, 
AND ltECDCY OF COLI.EGE nAIRIIIG 

In helping i:blldren ~nderatand reading u a meaningful procea·e, I ueec: 
· •· Picture Inter- b. Group c. Personal ii. Direct e. Pllpll 1• f. 'Role• g, 11nmat:iu• 

·-pretation Diacuasion Experiences Queatlon• Quee.tion• Playin1, tlDft 
Number A* U'* S* N'* A ·U S N A U S N A D S · Ii A U S R A D S I A D S ll 

Grade Taught . 
Grade l 
Grade 2 
Grade 3 

208 
197 
204 

· 178 22· 7 2 
140 32 14 · 11 
141 34 18 10 

167 32· 8 
140 37 12 
141 31 .22 

2. 
8 
9 

l50 41 16 
114 56 . 18 
118 48 27 

2 
9 
9 

174 24 7 
141 35 15 
04 41 20 

4 
6 
9 

138 38 28 5 
108 52 26 11 
116 45 3S 7. 

80 45 7i 13· 
SO 57 72 18 
55 48 -81 19 

77 SJ . 75 6 
45 SO 89 l3 
49 39 105 10 

x 2 22.09 17.73 19.26 u.10 10.s!I** 12.44- 20.n 
Tab. r: at .os t12.s9) df 6 {U.59) df 6 ·cu.s9> df 6 CU.59) df 6 112,59) df 6 CU,59) df 6 (12.59) :df 6 

ClaHi fication of 
School . 

aey 291 211 44 19 10- 215 49 18 8. 185 68 21 . 9 2111 46 n 1 113 66 . 38 13 89 · n 109 23 · · .a2 11·111 u · · 
·T<>wn 17-2 133 20 12 7 130 24 U 7 108 41 17 . 6 129 25 12 6 ·109 36 22 5 58 42 57 lS 53 37 74 ·8 .. 
Rural 146 109 24 "9 _5_ 103 2.7 13 4 89 ·36 17 5 102. 29 11 5 80 33 29 5 · 38 39 58 12· 36 26 77 8. 

x2 1.n- 3.13"'* o.-64- . 2,511- . s.50- 2.-t~ 7.9a-· 
.Tab, x2 at ,05 {12,59) df 6 (12.59) df 6 · 02.59) <ff 6 (12.59) df 6 Cl2,59l df 6 Q.2,5') df 6 (12.59) df 6 

Experience 
Under S Yean 
6•10 Teare 
0...r 10 Years· 

x2 
Tab .• x2 at .05 

College Training 
3 Years or~•• 
4 Yeara 
lacbelo:r'• Degree 
5 Years 
Maater"• Dep-ee 
leyo.nd Mila ter '• 

x2 
Tab. x2 11t: .os 

Recency -of Training 

83 
120 
406 

75 
18 

413 
13 
13 
17 

65 12 6 0 
86 21 8 S 

308 55 26 17 -
56 l2 3 4 
18 0 0 0 

307 60 31 15 
10 :i I 0 
·57 9 4 3 
11 4 2 0 -

661232 
78 28 7 7 

304 60 30 12 

12.29** 
(12.52) df 6 

57 9 8 2 
17 l 0 0 

292 76 30 15 
10 3. ·O 0 
58 10 3 2 
14 2 1 0 -

57 17 9 0 
68 36 10. 6 

257 _92 43 14 -
48 19 6 2 
14 4 0 0 

ZSl 100 47 lS 
9 4 0 0 

52 12 -6 3 
8 6 3 () -

·69 13 l 0 
li8 2i 6 5 

292 66 3S 13 -
S2 14 1 2 
17 0. l 0 

301 70 28 14 
10 3 0 0 
57 9 5 2 
12 4 l .o -

51 26' 4 2 
69 25 19 7 

242 84 64 16. 

<J.21*"' 
!12,59) df 6 

43 13 12 7 
11 s 2 0 

242 98 59 14 
7 3 3 0 

58 14 9 2 
11 2 4 0 -

282330"2 
29 27 52 12 

128 100 142 36 

8~03'** 
,12,s2> df 6 

21 13 27 14 
6 6 6 0 

116 108 .158 . 31 
·4 5 3, 1-

.33 14 22 4 
5 4 -8 ti -

282330 2 
30 26 55 9. 

113 . 91 182 20 

6,10-
tl2,52) Iii 6 

l9 12 38 6 
6 . ·6 6 0 

108 101 184 20 
2. 4 7 0 

·31 15 24 3, 
5 2 10 

... 
0 -

Before 1946. 138 102 19 10 7 100 21 12. 5 .75 42 16 4 91 27 15 5 77 29 24 8 36 32 51 19 32 27 68 11 
1946•50 60 48 7 2 3 47 7 3 3 43 9 3 4 49 5 4 2 37 7 13 3 17 16 20 7 16 16 23 5 
1951•55 121 90 1-9 11 l 79 25 14 . 3 71 30 19 l 86 21 10 4. 73 28 18 2 41 21 53 6 39 20 60 2 
1956•60 l<J2 146 29 12 6 146 33 9 4 126 44 18 S 152 28 9 4 U9 46 22 5 59 60 62 11 56 52 78 6 
Since 1961 98 73 14 5 6 76 15 3 .4 67 20 5 S 71 20 3 4. 56 2S J.l 6 32 21 38 .7 28 25 39 6 

x2 - 13._90*'* *"'* 15.39"'* 16.30*'*. 20.05"'* 20.46*'* 
Tab, Jt2 at .05 (211 02) df 12 (21 1-02) df 12 (2h02) df 12 . ,21,02) df 12. (21,02) df 12 

Age . . 

Under 30 73 53 11 8 l 
30•39 Years· U3 88 16 4 5 
Qwr· 40 4i3- · 317 61 28 17 

54 15 2 2 
82 18 8 5 

312 66 32 13 

44 20 7 2 
68 27 13 S 

270 97 42 14 

59 l2 l l 
. 93 11 5 4 
296 77 37 13 

38 26 5 4 
73 19 18 · 3 

250 90 66 17 

2017324 
29 29 45 10 

136 104 146 37 

19 18 33 3 
283445 6 

124 88 l!IO 21. 

x2 - 9.53*'* 5.51- - 13.45 6.89"'* . 6.77-
rab, ii:2 at ,os c12,s2> df 6 n2,s9> df 6 n2.s2> dt 6 c12.s2> d£ 6 c12,u> df § 

*A - Alwaya "V - ·usually ·<OS ~ Sometimes *Ii • Never 
*"llot .aignificant 

.._ot wlid 
I-' 
.;p-
l-' 
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difference at the ,05 lev~l of confidence, in terms of grade taught, with 

respect to the reading practices of a new reading lesson, Third grade 

teachers favor reading the new lesson first orally and then silently, 

First and second grade teachers ind;i.cate UEJe of sUent reac;ling followed 

by oral reading. First grade teachers, more than second or third grade 

teacheri;i, favor·reading the nE:!W hssop. sometime& orally and sometimes 

silently. 

A difference among teachers, in terms of classification of schools, 

with respect to '!:'eading someJ;.i,;nes orally ap.d sometimes silently, is signi

ficant at the .05 level with r1,1ral teachers more thc1n, city and town 

teachers tavoring the practice of reading sometimes ori:1lly and sometimes 

si lt;int ly p 

A significant difference also exi$tS at the ,05 level of confi• 

dence ·in terms of age of the respondents. Teachers under 40, more than 

teachers over 40, favor the practice of reading first silently and then 

orally. 

T,;1l;>le XXXVI 

A study of the data presenti=d in Table XXXVI $hows a significant 

difference exists with respect to only one of the six variables of the 

study 1 There is a significant difference at the ,05 level of cop.fidence 

. :Ln terms of grade taught by the respondents, 'l'hird grade teachers, 

more than first and second grade teachers, favor beginning with the long 

and short vowels and the initial consonants in teaching phon,etic analysis, 

Table XXXVU 

A study of the data shown.in Table XXXVII discloses that significant 

differences exist with respect to only two c;,f the six variables of the 



.TABI,.E XXXV 
. . .. 

FREQUENCY DIS'l'RIBtn'ION OF RESPONSBS TO "STATEMENT 9, INITIAi,. INSTRUCTION AREA 1 

ACCORDING 'rO GRADE TAUGHT I CIASSinCATION OF SCHOOL, EXPERIENCE AND · 
AGE OF JIMPOHD~, AMOUNT OF COLLEGE TRAINING, ~ 

RECENcY OF COLtEGE TRAINING 

Sta~ment: · In. beginning l"ll!ading, pupils fir,t' read the new leas-~n: 

143 

a, Orally, 'l>. Silently, c. Sometime11 Orally 

-N~r 
The~ Silentljl Then Oralll Sometimes Silent!z: 

I A* D• S* N* A u s N A u · s H 
Grade Taught 

Grade l 208 39 8 18 143 109 11 6 82 22 11 23 152 
Gl'@de 2 197 26 15 28 128 99 23 6 69 10 17 45 125 
Grade 3 2o4 59 16 19 110 8o 31 . 6 87 8 15 45 136 

r 23 .a<:; 15,81 22.05 
Tab. "Cat .05_ (12,59) df 6 {12.59) df 6 (12,59} df 6 · 

Classification of I 

S<,:bool 
City 291 51 20 36 184 131 '6 9 115 18 29 67 1,77 
Town 172 41 14 13 lo4 82 13 5 72 11 7 25 129 
R\lral 146 32 5 16 93 75 16 4 5! 11 7 21107 
2 

7,82** 4.02- 17.43 X 
Tab, r" at .05 (12,59} df 6 (12 .59) df 6 . (12.59) df 6 

Experience ' . 

Under 5 Yea:r• 83 18 ii 9 45 35 l2 5 31 4 5 25 49 
6-10 Year, 120 24 4 17 75 58 10 2 50 8 7 20 85 
Over 10 Years 4o6 82 24 39 261 195 43 111,57 28 31 68 279 

r 10,49"'* 5.73** 10,55** 
Tab, 'fat ,05 12,5 df 6 ·12.5) df 6 12,59) 4f 6 

College Tra. n 
3 Yea:ra or Le•• 75 18 5 8 44 37 3 0 35 4 6 8 57 

. 4 Yea.:ra 18 5 l l u. 8 l 1 8 1 l 2 14 
Be.chelor•a Des:rae 413 84 25 46 258 191 52 ·12 158 30 28 83 272 
5 Yeara 13 0 l l 11 7 2 0 4 l 0 4 8 
Maate:r'a Deg:rae 73 16 1 9 41 36 4 4 29 2 8 ll 52 
Beyond Maete:r'a 17 l 0 0 16 9 3 l 4 2 0 5 10 

r r *** *** *** 
Tab, at ,05 

Recency of Training 
Befol'8 1946 138 39 4 10 85 59 14 0 65 10 12 19 97 
1946-50 6o 13 3 7 37 25 7 l 27 5 4 12 39 
1951-55 121 18 9 17. 77 64 12 1 38 4 8 27 82 
1956-60 192 32 16 19 125 103 · 19 7 63 ll 12 35 134 
Since 1961 98 22 7 12 57 37 13 3 45 10 7 20 61 

,} 15 ,23t'* · *** 8,76** 
Tab.fat .05 (21,02} di' 12 ,21.02} di' 12 

Age 
6 46 14 4 6 18 42 Under 30 73 12 9 30 25 7 

30•39 Yeare 113 18 ·4 14 77 65 1 4 37 6 4 23 8o 
·_Over 40 423 94 29 42 258 193 43 ll 176 28 32 71 292 

2 U,96** 21,89 . ll,88tt* X 
Ta.b, x2 at .05 (12,59} df 6 !12,59} di' 6 (12,59} di' 6 

*A - Alvaya *U .. Uewi.lly . *S - Sometimes *N - Never 
**Hot significant 

***Not V1Llid 



TABLE XXXVI 

~'IJENCY DISTRIBUTION OF RESPONSES 'ID STATEMENT 10, INITIAL INSTRUCTION A.REA, 
ACCORDING 'ID GRADE 1'AUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDEN~, AIDUNT OF COLLl!XlE TRAINING, 
AND RECENCY OF COLLEGE TFIAINING 

Statement: In teaclling phonic analysis, ,I begin with the long vowels, followed by the 
short vowels, and then the initial consonants. 

Grade Taught 
Grade 1 
Grade 2 
Grade 3 

2 
X 2 
Tab. X at .05 

Classification of 
School 

City 
Town 
Rural 
2 

X 2 
Tab. X at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

x2 2 
Tab, X at .05 

College Training 
j Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
~ster's Degree 
Beyond ~ster'e 

x2 
Tab. x2 at .05 

Recency qf 
Training 

Before 1946 
1946-50 . 
1951-55 
1956-60 
Since 1961 

2 
X 2 
Tab, X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2. 
Tab. X at .05 

Number 

208 
l.97 
204 

291 
:i..12 
l.46 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

*A - Always *U - usw-lly 
**Not significant 

***Not valid 

A* 

54 
64 
94 

22.87 
(12.59) df 6 

93 
63 
56 

10. 57** 
(12.59) df 6 

30 
38 

144 

6.78** 
112. 59) df 6 

29 
4 

156 
3 

18 
2 

51 
25 
45 
63 
28 

25 
35 

152 

*** 

*** 

6,90** 
(12. 59) df 6 

*S - Sometimes 

U* 

17 
16 
19 

24 
12 
16 

8 
8 

36 

5 
l 

33 
2 
6 
5 

15 
l 

12 
17 
7 

6 
5 

41 

*N - Never 

S* 

+1 
7 
9 

8 
13 

6 

5 
9 

13 

3 
0 

20 
0 
4 
0 

6 
2 
5 
7 
7 

5 
7 

16 

N* 

127 
110 
81 

165 
84 
69 

40 
65 

213 

38 
13 

204 
8 

45 
10 

66 
32 
59 

105 
56 

"J7 
66 

214 

144 
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study. 'l'here is a signi;f':i.cant d:i.fference at the .05 level of i;:onfidence 

in terms of grade taught by the respondents, First grade teachers, more 

than second and third grade teachers, recognize the need to furnish 

opportunities to use context and picture clues as indicated in the listed 

sub-items .. City tea~hers, more than town and rural teachers, favor 

collecting illustratio~s and pictures to p¢co~pap,y experience stories. The 

difference here is significant at the .QS level of confidence, 

Table XXXVII';[ 

A study of the data presented in Table xxxvrir reveals that a signi

ficant difference exists at the .05 level according to grade variables 

with resp!;)ct to cont:i,nuing practice iq visual discrimination after start,

ing teaching formal readi·ng. Second and third grade teachers ind:i.cate 

the program of visual discrimination is discontinued when doing formal 

reading. First grade teachers indicate that practice in·visual discrimi

natio1;1 is cop.tinµed. 

The c:J.;1ta also reveal that rural and town teacheX"s favor the idea 

that the program of visual discrii:ninat:lon be discontinued while city 

teach~rs favo~ continuation of the program in visual d:i,scrimination. 

A significant difference at the .05 level exists with respect to 

te~ching experience of respondents. Teachers with less experience 

favor the idea that a program of visual discrimination be continued 

while teachers with more teaching experience indicate that the program 

:i,s discontinued, 

Table XXXIX 

A study of the data shown in Table XXXlX discloses that significant 

differences exist with respect to only one of the six variables of the 



TABLE XXXVII 

FREQUENCY DISTRIBUTION OF l!ESFONSES 'l'O STATEMENT 11, INinAL IHS1.'RUCTIOII ARE&, ACCOIIDDIG 
'l'O GRADE tADGIIT, CLASSIFICAnON OF SCHOOi,, EXPERIENCE AND AGE 

OF RESPONDENTS, AH:roNT OF COLLEGE TRADIIIIG, 
AND l!ECENCY OF COLIJ!GE 'rRAINIIIG 

Statement: To train children in the ·use of context and picture clues, I furnish many opportunities: 
a. Match Pictures b. Illustrations c. Matching d. Collecting e.. Using Picture 

and Words Story Parts Illustrations Dictionaries -

Number A* U* S* N* A u s N A u s N A u s N A u s N 
Grade Taught 

Grade l 208 137 52 16 4 87 59 51 12 lOG 58 40 11 85 45 67 12 65 50 70 24 
Grade 2 197 75 61 40 21 51 52 66 28 57 63 52 25 48 43 70 36 42 50 61 44 
Grade 3 204 75 57 48 23 47 65 59 32 68 60 52 23 47 44 78 34 46 54 62 41 

x2 58.54 29.53 22.19 30.57 13.85 
Tab, _x 2 at .05 (!2,22} df 6 (!2,59) df 6 (12,59} df 6 (12.59) df 6 (12,59) df 6 

Classification of 
School 

City 291 140 82 42 26 83 87 81 39 101 96 61 32 89 82 85 34 78 87 77 48 
Town 172 74 53 32 13 52 54 50 16 66 so 41 15 48 34 62 28 37 40 61 34 
Rural 146 73 35 30 9 50 35 45 17 58 35 1,2 12 43 16 68 20 38 27 55 27 

x2 5.68''"* 4.57** 6. 98** 23.95 1-2.26** 
Tab, x 2 at ,05 (12,22) df 6 !12,59) df 6 (12,59) df .6 (12,59) df 6 (12.59) df 6 

Experience 
Under 5 Years 83 41 25 15 2 27 27 26 3 31 28 20 4 23 22 31 7 19 19 30 15 
6-10 Years 120 56 33 20 11 34 37 31 18 46 38 26 10 31 30 41 18 32 35 34 19 
Over 10 Years 406 190 112 GB 36 124 112 119 51 148 115 98 45 126 80 143 57 102 110 129 75 

? 
6. 33*'' 5. 78** 4.44*"k 5.40** 2. 91** x-

Tab, x2 at ,05 (12,5 2l df 6 (12,59) df 6 !12,59) df 6 (12.59) df 6 (12.59) df 6 
College Training 

3 Years or Less 75 34 22 14 5 17 21 21 16 22 22 22 9 17 18 27 13 16 17 29 l3 
4 Years 18 8 '• 5 1 6 B 3 l 7 7 4 0 6 4 6 2 4 4 6 4 
Bachelor I s Degree 413 1B4 116 78 35 122 112 131 48 151 119 99 44 114 90 153 56 98 105 132 78 
5 Years 13 7 5 l D 5 t, 4 0 5 5 3 0 3 5 4 l 2 5 5 l 
Master I s Dei:;ree 73 46 17 t, G 28 26 13 6 34 22 l3 5 31 12 21 9 28 17 17 11 
Bl'yond Master's 17 8 G 2 l 7 5 4 l 6 6 l 9 3 4 1 5 6 4 2 

x2 **'' *** *** m<m *** 
Tab, x 2 at .D5 

Recency of Training 
Before 1946 138 57 42 22 1, 34 42 39 23 41 42 37 18 35 33 46 24 29 41 36 32 
1946-50 60 29 12 13 6 19 11 21 9 25 12 16 7 17 12 18 13 18 13 17 12 
1951-55 121 53 34 24 10 36 35 38 12 48 34 29 10 37 21 48 15 29 30 42 20 
1956-60· 192 100 53 30 9 65 51 57 19 73 59 43 17 GO 1,1 72 19 53 43 68 28 
Since 1961 98 48 29 15 6 31 37 21 9 38 34 19 7 31 25 31 11 24 27 30 17 

x2 12.5Qs:.'r.'c 15. 89*'' 10.55** 12. 48''* 10.45** 
Tab, x2 at .05 (21,02) df 12 (21,02) df 12 (21,02) df 12 (21,02) df 12 (21,02) df 12 

Age 
Under 30 73 35 22 13 3 22 27 20 4 25 28 16 ,, 17 23 25 8 14 14 31 13 
30-39 Years 113 54 30 19 10 41 23 34 15 45 29 30 9 35 2G 37 15 31 30 33 19 
Over 40 423 197 118 72 36 122 125 122 54 155 123 98 47 128 83 152 60 108 110 128 77 

x2 4.n,,.:, 12.02*'* 9.45~r.'r 8.441.r.'(' 8.00** 
Tab, x2 at .05 (12.59) df 6 (12.59) df G (12,59) df 6 (12,59) df (;f (12.59) df 6 

*A - Always i-1.J - Usually ~'rS - Sor::etimes *N - Never 
**Not Sii;ni fican·t 

**"~{ot valid 

f. Telling Stories 
From lllustra• 
tions 

A u s N 

1.02 54 45 8 
52 56 67 22 
29 60 74 20 

41.51 
(12.59) df 6 

109 82 75 25 
52 49 57 14 
42 39 54 12 

7 .51** 
(12.59) df 6 

26 25 30 2 
44 34 31 11 

133 111 125 37 

7.09** 
(12.59) df 6 

21 18 28 8 
B 5 3 2 

132 118 129 34 
4 7 2 0 

3] 20 17 5 
7 2 7 l 

*** 

39 36 47 16 
20 17 16 7 
45 33 34 9 
63 55 62 12 
36 29 27 6 

8.13** 
(21.02) df 12 

24 20 26 3 
41 34 29 9 

138 116 130 39 

7 .60** 
(12,59) df 6 

I-' 
+' 

°' 
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~BLE XXXVIII 

~UERCY DISTRIBUTION OF lm3PONSES TO S~TEMEIIT 12, I?UTIAL INSTRUCTION ARF.A, 
ACCORDIIfG TO GRADE ~OOHT, CLASSinCATIOlf OF SCHOOL, EXPERIENCE AID 

AGE OF lm3POlfDEN'l'S1 Al«>UBT OF COLLmE TRAilfllfG, 
AID RECENCY OF COLLmE TRADDfG 

Statement: Atter I have started teaching formal reading, practice in visual 
d1Bcri11ination: 

a. Is Discontinued b. Is Continued 
Number A* U* S* lf* A u s N 

Grade Taught 
Grade l 2o8 8 6 19 176 l6o 2~ 13 10 
Grade 2 197 29 8 21 139 124 31 11 31 
Grade 3 204 29 3 39 132 108 48 

I 

20 27 

x2 33.30 33.42 
Tab • .J! at .05 (12.59) df 6 {12.59) df 6 

Classification of 
School 

City 291 32 5 17 236 209 35 15 31 
Town 172 14 5 4o 113 9€ 43 18 15 
Rural 146 20 1 22 98 87 27 11 22 

i2- 2 36.03 22.94 
Tab. X at .05 (12.59) df 6 { 12. 59) dt' 6 

Experience 
Under 5 Years 83 3 0 12 68 55 19 6 3 
6-10 Years 120 11 l 13 95 82 23 '3 12 
Over 10 Years 4o6 52 16 54 284 255 63 35 53 

x2 2 14.90 15.02 
Tab. X at .05 (12. 59) dt' 6 ( 12 • 59) dt' 6 

College Training 
3 Years or Less 75 11 3 8 53 49 12 2 12 
4 Years 16 l l 4 12 11 5 0 2 
Bachelor's Degree 413 45 12 56 300 261 72 35 45 
5 Years 13 0 0 2 11 10 2 1 0 
Master's Degree 73 8 l 8 56 49 11 5 8 
Beyond Master's 17 l 0 l 15 12 3 l l 

-!! *** *** Tab. i2- at .05 
Recency ot 
Training 

Before 1946 138 25 6 17 90 83 18 12 25 
1946-50 6o 1 2 6 45 41 7 5 1 
1951-55 121 14 4 8 95 78 23 5 15 
1956-6o 192 15 4 33 140 127 30 19 16 
Since 1961 98 5 1 15 11 63 27 3 5 
2 

24.02 25.57 X 2 
Tab. X at .05 (21.02) dt' 12 {21.02) dt' 12 

Age 
Under 30 73 3 0 13 57 47 18 4 4 
30 .. 39 Years 113 10 3 8 92 81 19 3 10 
Over 40 423 53 14 59 297 263 68 37 55 

x2 *** 14.56 
Tab • .J at .05 (12.59) dt' 6 

*A - Always *U - Usually *5 - Sometimes *N - Never 
**Not significant 

***Not valid 
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study, There ;is a si,gni;l:ici:mt dif ~erence at· th~Li, 05 levd of copf id,;mce 

in terms of grade taught by the respondentsf First grade teachers, more 

thap. seeop.d and third grade t;eacherl;l~ prefer beginning the teaching of 

phonetic analysis with the single initial consonants, followed by the 

consona~t blends, and then by the short and long vowels. 

Ti;ible XL 

A st4dy of the data shown inTable XL reveals no si,gp.ificant 

differ~p.ce exists eon~e~ning ~he practice of us~ng several basal series 

of readers in b~ginning readip.gf 

T,able XLl 

A study of the data sh(!)wn :i,n T,;1ble XLI reveals significanc;e differ

ences ex~st wi,th re~pect to op.ly two Qf the si~ variables of the study. 

'rhcire is a ~ignificant pif f ere1:u:\e at the • 05 leve 1 o.f confideq.ce, in tf;!rms 

of recen~y of training, with respe~t to the practice of having pupils 

read the first pl;'.'eprimers from the di:f;ferent series before proceeding to 

the ~econd preprimer in ap.y basal series, Tea~hers trained before 1946, 

more than those trdq.e d since 1946, pref er t:h:i,s practice, 

Respondents over 40 years of age favor the use of reading from 

different series of b~sal preprimer books before proceeding to the 

!iie<!ond p:r:eprimers in any basal series more than do tea~pers under 40. 

This d;i..fferencfl i,s dgnifi,cant at tht;! ,05 level of conf;i.dence, 

. 'l'.;1ble XLll 

.A. study of the data shown in '.table XLl'.I d!l..sdoses that significant 

differences exist with re~pect to only one of the six variables of the 

study, There is a significa~t difference at the ,05 level of confidence 



TABLE XXXIX 

~UERCY DISTRIBUTION OF RESPONSES 'ro STA'l'EMERT 13, INITIAL IBSTRUCTION ARFA, 
ACCORDIJ«l 'ro GRADE 'D\UlHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDENTS, AK>UMT OF COLLFXlE TRAINING, 
ARD RECENCY OF' COLLmE TRAilflllG 

Statement: In teaching phonic analysis, I begin with the single initial consonants , 
followed by the consonant blends, and then the long and short vowels. 

Grade Taught 
Gradel 
Grade 2 
Grade 3 

2 
Tab, X at .05 

Classification of 
School 

City 
Town 
Rural 

2 
X 2 
Tab, X at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 2 
Tab. X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
)11.ster's Degree 
Beyond Muter ' s 

2 
Tab. X at . 05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

x2 2 
Tab, X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab. X at ,05 

Number · 

2o8 
197 
2o4 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always *U - Usually 
**Not significant 

***Not valid 

A* U* 

122 15 
98 16 
73 16 

25.17 
(12.59) df 6 

150 19 
78 17 
65 11 

4-79** 
(12.59) df 6 

35 8 
62 9 

196 30 

5,75** 
(12.59) df 6 

jt3 3 
13 O 

187 33 
7 l 

4o 7 
8 3 

*** 

66 7 
29 3 
48 13 

101 12 
49 12 

13, 75** 
(21.02) df 12 

34 8 
57 12 

201 27 

6 .54** 
(12.59) df 6 

*S - Sometimes *N - Never 

S* 
9 
4 
8 

10 
7 
4 

5 
4 

12 

2 
0 

15 
0 
3 
l 

3 
3 
4 
6 
5 

3 
5 

14 

N* 
63 
79 

106 

111 
70 
67 

35 
45 

168 

32 
5 

178 
5 

23 
5 

62 
25 
56 
73 
32 

28 
39 

181 

149 
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'n\BLE XL 

~UENCY DISTRIBUTION OF RESPONSES 'ro S'n\'l'EMEIIT 14, INITIAL INS'l'RUCTI01' ARF.A, 
ACCORDIRG 'ro GRADE 'O\'OOHT, CLASSinCATION OF SCHOOL, EXPERIENCE AlfD 

AGE OF RESPOBDENTS, AK>UBT OF COLLEGE TRAINING, 
AlfD RECENCY 01' COLLEGE TRAINING 

Statement: I use several basal series ot readers in beginning reading, 

Humber A* U* S* H* 
Grade Taught 

Grade 1 2o8 6o 31 35 82 
Grade 2 197 55 32 28 82 
Grade 3 204 54 35 36 79 
2 

X 2 1,59** 
Tab. X at ,05 {12. 59) dt 6 

Classification ot 
School 

City 291 91 44 45 111 
Town 172 37 32 27 76 
Rural 146 41 22 27 56 

./ 6.24** 
Tab. x2 at .05 (12. 59) dt 6 

Experience 
14 Under 5 Years 83 19 17 33 

6-10 Years 120 40 18 21 41 
Over 10 Years 406 110 63 62 171 

x2 4,95** 
Tab. x2 at .05 (12, 59) dt 6 

College Training 
3 Years or Less 75 21 13 11 30 
4 Years 18 5 5 0 8 
Bachelor's Degree 413 117 62 68 166 
5 Years 13 l 4 5 3 
~ster' s Degree 73 20 10 9 34 
Beyond ~ster's 17 5 4 4 4 

x2 *** 2 Tab. X at ,05 
Recency o 
Training 

58 Before 1946 138 43 18 19 
1946-50 . 6o 19 10 6 25 
1951-55 121 33 19 25 44 
1956-6o 192 45 35 29 83 
Since 1961 98 29 16 18 35 

x2 2 8.68** 
Tab, X at .05 {21.02) dt 12 

Age 
Under 30 73 20 11 15 27 
30-39 Years 113 31 21 14 47 
Over 40 423 118 66 68 171 

x2 8.41** 
Tab, x2 at ,05 {12.59) dt 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Hot Signiticant 

***Not valid 



'D\BLE XLI 

~UENCY DIS'l'RIBUTION or RESPONSES ro S'D\'!DfENT 15, INITIAL INS'l'RUCTIOR ARF.A, 
ACCORDING ro GRADE 'D\OOBT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE or RES.PORDENTS, AK>UNT OF COLLEGE TRAINING, 
ARD RECENCY OF COLLEGE TRAINING 

Statement: I have my pupils read the first preprimers from the different series before 
proceeding to the second preprimer in any basal series. 

Grade Taught 
Grade 1 
Grade 2 
Grade 3 

2 
X 2 
Tab. X at .o~ 

Classification of 
School 

City 
Town 
Rural 

2 
X 2 
Tab. X at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

x2 
Tab. x2 at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
Beyond Master's 

x2 2 
Tab. X at ,05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

x2 2 
Tab. X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab. X at .05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Al-ways *U - Usu11lly 
**Not significant 

***Not valid 

A* 

36 
42 
48 

3.93** 
(12.59) df 6 

54 
38 
34 

4.92** 
(12.59) df 6 

U* 

28 
26 
29 

35 
25 
21 

13 13 
23 20 
90 50 

8.48 .. 
(12, 59) df 6 

21 1 
5 5 

84 56 
1 3 

12 10 
3 2 

*** 

37 16 
12 9 
20 15 
38 32 
19 11 

23.34 
(21.02) df 12 

13 
22 
91 

15.91 
(12.59) df 6 

*S - Sometimes 

9 
16 
58 

*N - Never 

S* 

33 
29 
35 

47 
25 
27 

19 
23 
57 

4 
0 

74 
3 

13 
4 

10 
1 

27 
30 
25 

18 
25 
55 

N* 

111 
100 
92 

155 
84 
64 

38 
54 

209 

43 
8 

199 
6 

38 
8 

75 
31 
59 
93 
43 

33 
50 

219 

151 
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in term~ of ~rade t~ught by the re~po~dents. First gr~de teachers 

recognize th~ need to supply pupils with 1:1n ab4nd,;1nce pf s;i..mple interest

ing reading ~aterial in whi~h spe~i!ic words are used in order to provide 

practice in reco~niiing these wdrds re,dily, Second and third gtade 

te,;1cbers are not a~ aware of ~his need, 

'l'abhi ~I..tll 

A st4dy qf tlHi df;!ta p:i;esented i:n ":i:able XLHI reveals that sign;i.fi .. 

Qapt d:.Lffere,;ic;:~s eKi.st ,ilmon~ t:4i:i! responde'1tS with respect to tw<;> of the 

six var;i,ables of the study, A significant difference e~ists among city 

t1;?ac;ihers, town tea~hers, ;;ind rural te,gczher.s with city teacp.~rs recognh:

ing the "Peed for placing chUdren :i,.n instructional g:ro~ps al;lcordip.g to 

their abil:i,,ty tore.,id, with spme provi#o1;1 road!:! :f;or ;i.ndivid4al instrtic~ 

ti.Pl'\, ,;ind th~ town a:nd rural teacl;leu not as aware of this nf;!ed, 

.A,. !ili~n;i,fic,;:1nt. differ~mce dso ex~sts in terms of the age of the 

respond~Qts w;i,th teachers und~r 40 aware ot the n~ed for grouping for 

:i.nst;i;"u~t:Lon and teacher1;1 over 40 nqt: sp pwar~ of thi!!l need, 

Table :XLl'.V 

A study of the data i;hown in Table ~UV dis~loses that signifi~ 

cant·dUfennce$ e:icist with t:'espe~t to only one qf the 1:1:i.x variables 

of th~ ~tµdy. There i~ a sig~ificant dif;ferenqe at the .05 1evel of 

confidence :i,p terms of grade tal.li?,ht by.the respondents, First grade 

teachE;Jrs, mor~ ·than second or th:i,rd grade teache:rs, prefer using one 

basal reacnng s~ries ;fo\t' t~aching beginning reading and s~pplementing 

th:i,s by e~tensive reai;li'l;lg in other ba~d series and in library books. 



TABLE XLII 

~UENCY DISTRIBUTION OF RESPONSES 'ID S'D\ TEMENT 16, INITIAL INSTRUCTION AREA 1 

ACCORDING 'ID GRADE 'D\IDBT, CLASSIFICATION or SCHOOL, EXPERIENCE AND 
AGE OF RESPONDENTS, AK>UNT or COLLEGE TRAINING, 

ARD RECENCY OF COLLEGE TRAINING 

State~ent: I supply children with an abundance ot simple interesting reading material 
in which specitic words are used to provide practice in recognizing these 
words readily. · 

Grade Taught 
Grade 1 
Grade 2 
Grade 3 

.; 
Tab.rat .c5 

Classitication ot 
School 

City 
Town 
Rural 

2 
Tab. X at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

x2 2 
Tab. X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
M-i.s tcr' s Degree 
Beyond M-i.ster's 

2 
X 
Tab. x2 at .05 

Recency ot 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
Tab. X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
Tab. X at .05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Al'ways *U - Usually 
**Not signit1cant 

***Not valid 

A* 

144 
112 
101 

34.49 
(12. 59) dt 6 

178 
90 
89 

8.81** 
(12.::fi dt 6 

U* 

68 
50 
33 

51 18 
74 30 

232 103 

2.6o** 
(12.59) df 6 

40 18 
11 3 

244 100 
5 6 

47 18 
10 4 

70 
39 
71 

124 
53 

*** 

15.51** 
(21.02) df 12 

41 
69 

246 

2.38** 
(12.59) dt 6 

*S - Sometimes 

34 
13 
33 
46 
24 

18 
28 

105 

*N - Never 

S* 

12 
16 
12 

17 
10 
15 

7 
6 

29 

9 
1 

28 
1 
l 
2 

13 
5 
6 
9 
8 

6 
7 

29 

N* 

5 
19 
37 

28 
22 
9 

7 
10 
42 

8 
3 

41 
l 
7 
1 

21 
3 

11 
13 
13 

8 
9 

43 

153 



'.D\BLE XLIII 

FREQUENCY DIS'mIBUTIOB 01' RESPOIISES TO S'.D\'l'EMEB'r 17, DIITIAL IBSTRUCTIOR ARF.A, 
ACCORDDIG TO GRADE '.D\IDHT, CLASSIFICATION 01' SCHOOL, EXPERIENCE AlfD 

AGE OF RESPONDEN'l'B, A)l)tJNT OF COLLmE TRAIXING, 
ARD RECENCY OF COLLmE 'l'RAIXDTG 

Statement: I place my .children in instructional groups according to their ability to 
read with some provision. made for individual instruction, 

Grade Taught 
Grade l 
Grade 2 
Grade 3 

2 
X 2 
Tab, X at ,05 

Classification of 
School 

City 
Town 
Rural 

2 
Tab, X at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
Tab, X at ,05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
Beyond Master's 

2 
X 2 
Tab, X at ,0 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
X 
Tab, x2 at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab. X at ,05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 

98 

73 
113 
423 

*A - Ahia.ye *U - Usually 
**Not significant 

***Not vaiid 

A* U* 

155 . 29 
144 29 
137 33 

4,98** 
(12.59) df 6 

225 30 
lo8 37 
103 24 

14.28 
(12.59) df 6 

67 
91 

278 

46 
13 

292 
10 
59 
16 

*** 

*** 

13 
12 
66 

14 
4 

63 
2 
8 
0 

87 26 
43 5 
90 18 

139 32 
11 10 

15,54** 
(21,02) d! 12 

56 
93 

286 

13.23 
(12.59) df 6 

*S - Sometimes 

10 
10 
71 

*N - Never 

S* 

13 
11 
14 

15 
14 
9 

3 
6 

29 

4 
0 

30 
0 
2 
0 

9 
6 
8 
8 
5 

4 
3 

31 

N* 
11 
13 
20 

21 
13 
10 

0 
11 
33 

11 
1 

28 
1 
4 
l 

16 
6 
5 

13 
6 

3 
1 

35 

154 



TABLE XLIV 

~UERCY DISTRIBUTION OF RESPONSES 'ro STATEMENT 18, IBITIAL INSTRUCTION ARF/<, 
ACCORDING 'ro GRADE TAOOHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDENTS, AK>UNT OF COLLIDE TRAINING, 
AND RECENCY OF COLLmE TRAINING 

155 

St.~tement: I use one basal reading series for teaching beginning reading but supplement 
this by extensive reading in other basal series and in library books. 

Grade. '!aught 
Grade 1 
Grade 2 
Grade 3 

x2 
'lab. x2 at .05 

Classification of 
School 

City 
Town 
Rural 
2 

X 2 
'lab. X 1;1,t .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 2 
'lab. X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
Beyond Master's 

2 
X 2 
'lab. X at .05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
X 2 
'lab. X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

x2 2 
'lab. X at .05 

Number · 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always *U - Usually 
**Not significant 

***Not valid 

A* U* 

172 22 
134 41 
137 25 

39.03 
(12.59) df 6 

215 39 
120 26 
lo8 23 

3.79-
(12.59) df 6 

6o 12 
91 15 

292 61 

5.10-
(12.59) df 6 

50 13 
15 2 

301 58 
8 4 

58 6 
11 5 

*** 

100 14 
47 1 
88 20 

136 33 
72 14 

13.oa-
(21.02) df 12 

51 11 
86 16 

305 61 

5.32-
(12.59) df 6 

*S - Sometimes *N - Never 

S* 
10 
4 
9 

8 
10 

5 

6 
3 

14 

2 
0 

16 
l 
2 
0 

5 
2 
2 

11 
3 

4 
5 

14 

N* 

4 
18 
33 

29 
16 
10 

5 
11 
39 

10 
l 

38 
0 

7 
l 

19 
4 

11 
12 
9 

7 
6 

43 
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Table x~v 

A study of the cjata presented in Table :X:LV shows a significant 

difference at the .05 ~evel of confidence for only one of the five sub

itmes of the statement of practices relating to the use of diagnostic 

reading tests for locating st~dent's reading deficiencies. This signi,

ficance difference is related to the grade taught by the respondent and 

to the recency of training of the respondent, Second and third grade 

te,;1chers, more than first grade teachers~ indicat!';l thi.s use. Teachers 

trained since 1946 tend to favor the use of diagno~tia reading tests 

more than do teachers trained before 1946, 

. Table :XLVI 

A study of the data pl;'eSE;JJ;lted :ln 'l'able XLVI shows a significant 

difference at the ,05 level of confidence for only thr,e of the five 

sub ... items of tµe statement of practices :relating to the word :i,dentif;i.• 

cation techniques such as pieture clues, configuration clues, and context 

clues, First grad~ teachers, in general, more than second and third 

grade teachers, recognize the need to provide practice in using picture 

clue&, cop.figuration c;:,lues, and conte~t clue19 as a mE)an$ of identifying 

unknown words. 'l'hh difference iii; signiUcant at tqe ,05 level of 

confj,dence. 

A signiflcant difference at the ,OS level exists,in terms of the. 

experience of the respondents, with respect to use of picture clues as 

a means of ideri.tifying unknown words as the lesscl;'!~perienced teachers 

indicate more µee of this practice than do tqe more experienced teachers, 
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fAII.& ILY 

Jl.9IIIIIICf DUm111na. or UIKIQD 'IO ftlntar 19, DiflAL USDIJCTION AIU., ACCOIDIRC 
. • 'IO CIIADI uuaa:r, CI.ASSinc&na. or ICBOOL, IXPIUDCI AID AGI 

· or IDl'mDlli!S, jlllUft or COi.UGi !IIAIIIUG, 
AID UCDCr or COLLICI nADDIC 

I tat-ti Ill locatiaa atudeat 11 rMdiaa daficieoci••, I uee: 
a, , .. cbar b, Onl c, Iofonal d, Dl.agnoatic •, laadiq Acbieve• 

2!?11m,,2a !!!!!illl IHU !9ad,ng I•U• !!!!Rt THU ........ , A* II! I* II? A II I II A II § I! A II s I! 6 II s I! 
Grade Tauabt 

Oracle 1 208 119 14 3 0 137 47 13 11 126 41 27 14 82 33 61 32 81 31 60 36 
Crade 2 197 169 2, 2 1 115 n 20 11 98 '3 30 16 85 48 36 28 73 40 so 34 
Grade 3 204 181 20 1 2 122 46 16 20 98 3.5 34 27 93 49 JO 32 90 40 40 34 

x2 - 7,69*1 11,99*1 16,06 6,94** 
1111, x2 11 .OS na.m 11, A OH2> 4( Ii u2.~2i df , n21 ~9l df 6 

Claaaificatioo of 
Scbool 

City 291 260 2' 4 2 178 68 23 22 160 65 42 24 129 56 70 36 117 57 73 44 
To1111 172 147 22 2 1 106 46 11 9 90 40 23 19 75 40 24 33 62 37 39 34 
llural 146 134 12 0 0 90 30 15 11 72 34 27 13 56 34 35 21 65 17 38 26 

x2 -- 4,32** 3,17** 11,30** 8,24** 
1111, ·t.2 !l .!!~ ,u,Ul !Uli u2.~2> df Ii (12,~9) d( 6 u21 ~9) df 6 

Experience 
Under 5 1 .. r, 83 76 7 0 0 54 21 5 3 48 16 15 4 39 20 19 s 35 12 23 13 
6•10 , .. r, 120 112 46 4 3 243 98 35 30 206 100 58 42 163 93 84 66 161 75 104 66 
Over 10 teara 406 353 46 4 3 243 98 35 30 206 100 58 42 163 93 84 66 161 75 104 66 

x2 - 3,42** 6,~** 11,02** 3.97** 
XIII, 12 ll ,!!~ 'l2,~9l df Ii 02,m d' 1 ,12,~9) df 6 ,12.~9) df 6 

Collage Traioiog 
3 t .. ra or Leaa 75 62 10 2 2 42 19 7 7 32 18 18 7 21 13 23 19 26 9 23 17 
4 Y .. r, 18 19 0 0 0 13 2 1 2 12 3 1 2 10 2 4 2 8 2 2 6 
Bachelor'• Dear•• 413 366 42 4 1 250 102 33 28 219 92 62 40 178 95 82 58 164 74 106 69 
5 , ..... 13 11 2 0 0 8 4 1 0 8 3 2 0 7 2 2 2 8 3 1 1 
Haater'• DegrH 73 69 4 0 0 52 13 3 5 43 17 7 6 38 12 14 9 34 16 12 11 
layood Haater'• 17 14 3 0 0 9 4 2 2 8 s 2 2 6 5 4 2 4 6 5 2 

x2 - *** - 20.12** *** I!l!, 12 ., ,!!~ U4,99l df u 
Recency of Training 

Before 1946 138 113 20 2 3 85 29 14 10 74 28 24 12 so 27 31 30 57 20 36 25 
1946-50 60 56 3 1 0 36 17 4 3 29 14 8 9 22 17 6 15 20 12 13 15 
1951•55 121 104 15 2 0 65 39 8 9 60 35 17 9 so 25 30 16 47 24 32 18 
1956-60 192 177 15 0 0 130 37 15 10 102 41 32 17 95 44 37 16 83 37 47 25 
Since 1961 98 91 7 0 0 58 22 8 10 57 21 11 9 43 17 25 13 37 18 22 21 

x2 *** 12.41** 8,10** 26,47 8.67** 
:J:al!, x2 •l ,!!~ (2l ,Q2) !If 12 (2l,02) df U (21,02) d( l2 ,21,02) df 12 

Age 
Under 30 73 67 6 0 0 44 20 s 4 37 19 11 6 28 15 23 7 24 11 23 15 
30•39 Yun 113 105 8 0 0 68 30 8 5 60 31 17 5 48 28 23 14 39 25 29 20 
Over 40 . 423 368 46 6 3 261 94 33 35 225 18 63 47 184 86 82 71 181 74 98 70 

x2 *** 4,22** 10.06** 11,94** 10,87** 
I!I!, 12 !l .!!~ n2,m !If 6 U2,~9l dt 6 ,12,rn ~f 1 u2.~2> d' 6 

*A• Al.-ya '"II • Uaually '#II• Someti-• "II - Never 
**Not dgnificant 

**"Mot ve lid 
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!Am.I U.91 

JUQUDCr 111.nlIIUrllll or USl'CIISIS 'l'O STAW 20, mn.u. usnucn:111 AUA, ACCm.DUG 
'l'O GIADI UDGar, CLUSlffCArIOI or SCll>OL, IUIUIICI Alm 4GI 

or u&l'CIIDllffll, AlllllllT or COi.UiCi 11ADDE, 
AIOI UCDC'l or COLI.IOI nAlJIUlC 

Stat-ti l help cbildr.., daftlop _,,. of wrldn1 out unknDVD wrda uallla all aftUable cluea aucb aa1 
a. Picture b. Configuration c. Contuc d. Structural .. Phonic 

Clu11 Cl111• !.l111• Anauata &!!l::Ul! ....... , Ii,.* II* §* I! A II § :I! A II s I! A l! s !I A l! s II 
Gracia Taqbt 

Gracia l 208 180 12 11 5 150 28 23 1 174 15 11 8 157 26 17 8 187 16 5 0 
Gracia 2 197 151 29 6 11 115 44 19 19 153 30 3 11 141 36 12 8 172 23 1 1 
Gracia 3 204 143 31 12 18 130 37 13 24 us 34 5 17 146 36 9 13 170 28 2 4 

x2 23.67 20,53 19,03 7.19** ... 
Ill!, 12 U ,I!~ '1M2l •, § n2.~22 df 6 ,12,:i22 d( 6 '12,59) df 6 

Claaaification of 
School 

Cit:, 291 226 36 13 16 194 52 22 23 232 36 6 18 214 40 20 17 251 31 5 4 
Tow 172 134 17 11 10 109 35 13 15 130 25 7 10 125 33 17 7 149 19 3 1 
llural 146 114 19 5 8 92 22 20 12 113 19 4 10 105 25 11 5 129 lS 2 0 

x2 2,64** 6,42** 2,89** 4,72** ... 
I!b, x2 H ,!l:i n2,rn !U f! U2,:i9l ~t 6 ,l2,:i9l df 6 ,12,59) df 6 

bperi..,ce 
hdar 5 Yaara 83 64 15 2 2 54 22 7 0 67 15 1 0 63 16 2 2 73 10 0 0 
6•10 Yaara 120 99 10 2 9 73 22 11 14 95 12 3 10 87 17 8 8 106 11 2 1 
Ovar 10 Yaara 406 311 47 23 25 268 65 37 36 313 52 15 26 294 63 28 21 350 46 6 4 

x2 13.36 ... - 9 46** ... 
J!b, x2 as ,!!~ m.m !U6 ,12, 59) df 

Collea• Trainin1 
3 Yaara or Leaa 75 53 16 1 5 40 16 8 11 52 15 3 5 48 16 3 8 61 14 0 0 
4 Yaara 18 18 0 0 0 16 0 2 0 17 0 1 0 14 l 1 2 18 0 0 0 
Bachelor'• Degree 413 319 45 25 24 267 74 40 32 322 54 12 25 305 64 25 19 362 39 8 4 
5 Yaara 13 10 3 0 0 9 4 0 0 11 2 0 0 8 4 l 0 9 4 0 0 
Maater 1a Deare• 73 62 5 2 4 52 13 3 5 61 6 2 4 57 12 3 1 65 6 1 1 
Beyond Maater'a 17 11 3 1 2 11 2 2 2 12 2 l 2 12 l 3 1 14 2 1 0 

x2 - - ... - -ab x2 
lecency of Training 

Before 1946 1311 102 18 9 9 85 22 13 18 103 18 7 10 91 26 10 11 114 20 2 2 
1946-50 60 46 6 3 5 38 8 11 3 49 6 2 2 48 6 3 2 57 2 l 0 
1951•55 121 98 11 5 7 80 20 10 11 91 19 4 7 92 16 4 7 105 13 2 1 
1956•60 196 152 25 6 9 128 40 14 10 156 23 5 9 145 32 6 6 169 21 l 1 
Since 1961 98 76 12 4 6 64 19 7 8 76 12 2 8 68 18 10 5 84 11 0 0 

x2 5,50** 16,55** 6,45** 10.47** -Ill!, 12 as ,O:i ,21,02) d( 12 ,21,02) d( 12 {21,02} df 12 ,21,02) df 12 
Age 

Under 30 73 56 11 3 3 48 15 1 3 60 9 1 3 56 11 4 2 66 1 0 0 
30•39 Yeara 113 97 10 3 5 73 20 13 7 90 13 4 6 88 14 8 3 105 5 3 0 
Over 40 423 322 51 22 28 273 74 35 41 324 57 14 28 299 73 24 27 357 55 6 5 

x2 6.68** 6,33** 3,34** 7 .42** *** 
Tab, x2 a~ ,o~ ,12.~9} df § ,12,29) df 6 (12,59) df 6 _ _ {12,59) df 6 

*A. 1.1 .. :,a *U • Uauell:, *S - s..-u-• *II • Never 
**Not algnificent 

***Not ... ad 



159 

Tabl1;1 XLVII 

An analysis of the dat,a presented in Table XLVU i;hows a significant 

difference at the ,05 level of confidence for oqly one of the si~ sub~ 

item~ of .the statement of practice~ to check chil9ren 1 s com~rehension by 

their answers to questions. This significant difference is related 

only to the grade taught by the respondent. First grade teachers recognize 

the need to provide this practice while second and third grade teachers 

are ~pparently not so aware of such need. 

Table XLV~II 

A study of the data presented in Table XLVI~I shows a significant 

difference at the ,05 level of confidence for only one of the sub?items 

of the statement of p:ractic:;es relating to beginning initial instru~tion, 

This significant difference is related to the grade taught by the respon

dents. First grade teachers, more than second and third grade teachers, 

recognize the need for providing systematic instruction in beginning 

initial readin.g with st~dents. 

Table XLIX 

A study of the data shown in Table XLIX reveals that aignificant 

differences e~ist among the respondents with respect to two of the si~ 

variables of the study, There is a significant difference at the .05 

level of confidence in terms of the teaching experience of the respon

dent with the more e~perienced teachers, in general, accepting the idea 

of combining the use of various means of word recognition in conjunction 

with one another an<;l the less expE1:rienced teachers not ,;1s aware of this 

need, 



tilLE XI.VII 

ftlB:!UDICY DISmllOTIQI OF RESPONSES to STAT!IIDIT 21, lJIITUL IJISDUCTIOII AIUIA, ACCOIDDtC 
to GIADE TAUCn, CIASSinCAn<ll OF SCHOOL, Ul'EIIIERCB AIII> AG! 

OF USPOIID!NTS, IJOJIIT OF COi.Li&! TllAIIIIllC, 
ARD UC!IICY OF COLLl!G! '1'llIIII1IC 

statement:- I Check children'• comp'rebeneiOn and l)TOgre•• follovlng the teaching of a reading unit or ••lectioo by b&Ying atudenta : 
a. Dae b. An1wer c. Follow d. Clautfy e. Voe Workbook f. Take 

PankS!!!l!!! 23!!•,ion• ~u~,,2n• 1!!!11 filS[Si•U Ie1,• 
-~! A* II! S* N* A l! s I! A l! s I! A !1 s I! A l! s N A l! s 

Grade Taught 
Grade l 208 25 24 113 46 152 47 7 2 137 50 18 3 71 66 52 19 111 51 31 15 103 59 40 
Grade 2 197 15 21 101 60 124 63 7 3 108 56 24 9 61 71 47 18 114 43 30 10 91 60 36 
Grade 3 204 19 19 109 51 114 59 20 11 117 53 21 13 67 71 46 20 104 50 31 19 90 66 30 

x2 5.49** 28.29 10.86** 1.30** 3.72** 10.27** 
:tab, x2 a, .o5 Ui,rn !It Ii ,12.rn· !If § U2,al !If fi uz.~22 !If Ii m.~22 i1, fi (12,l22 df fi 

Cl•••iflcation of 
School 

Clty 291 33 36 144 78 189 78 15 9 163 83 28 17 92 102 66 30 163 67 41 20 137 93 45 
Town 172 15 15 95 47 111 45 14 2 109 43 18 2 64 55 37 16 87 44 29 12 85 45 32 
Rural 146 11 13 84 38 109 46 8 2 90 33 17 6 42 51 42 11 19 33 22 12 62 47 30 

2 
5. 32** 4.54** 9.37** 4.39** 2.56** 3.87** X 2 

:tal!, x at ,o~ cu a2 !If Ii u2,rn !H Ii m.rn s1, 6 ,12.~22 11, Ii ,u.~22 s1, Ii (12, ~22 Sil fi 
Experience 

Under 5 Years 83 10 10 46 17 60 20 3 0 46 19 6 2 28 33 20 2 46 21 10 6 39 25 17 
6•10 Years 120 11 10 68 31 83 27 7 3 69 30 17 4 36 44 29 11 66 27 18 9 58 34 21 
Over 10 Year• 406 38 44 211 115 247 122 27 10 237 110 40 19 135 131 94 46 217 96 64 29 187 126 68 

x2 3.42** *** 8.03** 7.47** 0.88** 4 .85** 
:tab, x2 a, ,Q~ ,12.~22 d( § ,12,ai df 6 u2,m dt fi UM22 !If fi (12,592 df 6 

College Tralnlng 
3 Year• or Leaa 75 5 7 35 28 52 19 2 2 58 18 5 4 21 18 22 14 44 16 11 4 37 23 11 
4 Year• 18 4 3 3 8 16 2 0 D 14 3 1 0 7 6 3 2 17 l 0 0 13 2 2 
Bachelor's Degree 413 36 42 227 108 254 121 28 10 240 110 47 16 131 154 94 34 212 100 65 36 183 132 74 
5 Tear• 13 l 0 9 3 7 s 1 0 5 5 3 0 5 3 3 2 6 4 3 D 9 2 2 
Master'• Degree 73 12 10 37 14 SD 18 3 2 44 19 7 3 30 21 16 6 42 19 9 3 35 22 12 
Beyond Master'• 17 l 2 12 2 11 4 1 1 11 3 1 2 5 6 4 2 8 3 4 2 7 4 4 

x2 *** *** *** 16.53** *** *** 
Tab, x2 a, 1 0~ (24, 22l df l~ 

Recency of Training 
Be fore 1946 138 14 9 63 so 91 36 9 2 81 38 14 s 43 44 32 19 86 29 16 7 77 40 15 
1946•50 60 3 11 27 19 39 16 3 2 34 19 4 3 22 17 15 6 35 13 6 6 23 19 13 
1951•55 121 14 15 62 30 74 35 8 4 76 30 9 6 43 41 28 9 62 30 16 13 56 35 24 
1956•60 192 20 20 108 44 123 53 12 4 113 31 23 5 59 72 50 11 96 45 39 12 86 56 40 
Since 1961 98 8 9 63 19 63 29 2 4 58 21 13 6 32 34 20 11 so 27 13 8 42 35 14 

x2 20.24** 6.01** 7.82.** 10.23** 14.20** 12.14** 
Ilb, x2 at ,o~ (21,022 df 12 (21,022 df 12 ,12,022 df 12 (21,02) df p (21,022 df 12 (21,022 df 12 

Age 
Under 30 73 6 4 47 16 55 14 2 2 49 15 7 2 27 25 18 3 42 17 9 5 38 17 15 
30·39 Years 113 9 13 59 32 77 26 7 3 58 32 18 s 37 41 26 9 59 28 14 12 46 40 19 
Over 40 423 44 47 216 115 257 127 27 12 255 111 38 19 135 141 101 46 227 29 69 28 199 128 73 

x2 6.34** 9.55** 10.11** 7.06** 3.39** 5.47** 
Tab, x2 at .os (12,592 df 6 U2,59l df 6 (12,592 df 6 U2,59l df 6 U2,59l df 6 (12,592 df 6 

*A - Alwya *U • Uaually *S - Sometime.a *N - Never 
-t atgnlflcant -t valid 

! 

6 
10 
18 

16 
10 

7 

2 
7 

25 

4 
1 

24 
D 
4 
2 

6 
5 
6 

10 
7 

3 
8 

23 

1--' 

°' 0 
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TABLE XLVIII 

FREQUENCY DISTRIBUTION OF RESPONSES TO STATEMENT 22, INITIAL INSTRUCTION AREA, 
ACCORDING TO GRADE TAUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE .AND 

AGE OF RESPONDENTS, AMOUNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

In beginnfng Initial reading wltb my etudents: 
.. 

Statement: 
a. Provide b. Create c. S7atematic 

Material Desire Instruction 
Number A* U* S* N'I A u s N A u s N 

Grade Taugbt ( , 

Grade l 2o8 148 44 10 6 198 9 0 l 187 11 5 5 
Grade 2 197 138 36 9 14 174 9 6 8 149 33 3 12 
Grade 3 204 138 41 6 19 174 11 4 15 152 28 5 19 

x2 9.31•• *** 25.60 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 

Classification of 
School 

City 291 209 50 8 24 265 8 6 12 245 24 3 19 
Town 172 lll 41 10 10 149 15 2 6 133 25 5 9 
Rural 146 104 30 1 5 132 8 2 4 l;LO 21 5 10 

x2 8.o6•• 8.63•• 10.96•• 
Tab. x2 at .05 (12 .59) df 6 (12.59) df 6 (12.59) df 6 

Experience 
Under 5 Years 83 64 11 3 5 11 3 0 3 69 6 4 4 
6-10 Years 120 86 23 5 6 113 3 0 4 100 13 2 5 
Over 10 Years 4o6 274 87 15 30 356 25 10 15 319 53 9 25 

x2 4.24** *** 8.28** 
Tab. x2 at .05 112.59) df 6 (12.59) df 6 

College Training 
3 Years or Leaa 75 51 14 4 6 64 8 2 l 52 14 3 5 
4 Years 18 16 2 0 0 18 0 0 0 16 2 0 0 
Bachelor's Degree 413 282 88 17 26 371 18 6 18 328 48 10 27 
5 Years 13 9 2 0 2 13 0 0 0 12 l 0 0 
Master's Degree 73 53 10 4 6 63 4 2 4 64 5 0 4 
Beyond Master's 17 13 3 0 l 16 0 0 l 16 1 0 0 
2 

*** *** *** X 2 
Tab. X at .05 

Recency of Training 
8 4 Before 1946 138 88 29 13 122 9 3 101 23 3 11 

1946-50 60 49 1 2 2 57 l 0 2 52 3 2 3 
1951-55 121 84 23 1 1 105 9 2 5 92 17 3 9 
1956-60 192 137 41 3 11 172 9 4 1 160 21 4 1 
Since 1961 98 66 20 5 7 90 3 l 4 83 6 3 6 

x2 13.42** *** 13.41•• 
Tab. x2 at .05 (21.02} df 12 (21.02} df 12 

Age 
65 6 Under 30 73 55 12 2 4 4 0 4 59 4 4 

30.,.39 Years 113 75 26 8 4 104 3 2 4 90 14 2 1 
Over 40 423 293 83 14 33 376 24 1 16 338 52 6 27 

x2 6.24** *** 6.03• 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid 



TABLE XLIX 

~UENCY DISTRIBUTION or RESPONSES 'ID STA'l'EMERT 23, IRITIAL INSTRUCTION AREA, 
ACCORDDIG 'ID GRADE TAUGHT, CLASSIPICATIOB OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDENTS, AK>UNT or COLLmE TRAIRDIG, 
ARD RECENCY or COLLmE TRAINING 
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Statement: I combine the use ot various means ot word recognition in conjunction with one 
another beginning with context clues, followed by structural analysis, and 
then the initial sound elements. 

Ore.de Taught 
Grade 1 
Grade 2 
Grade 3 

x2 
2 

Tab. X at .05 
Classitication ot 
School 

City 
Town 
Rural 

x2 2 
Tab, X at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 
Tab. x2 at ,05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
Beyond Master's 

x2 2 
Tab, X at ,05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
156-6o 
Since 1961 

x2 2 
Tab. X at , 05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab, X at ,05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always *U - Usually 
**Not significant 

***Not valid 

A* 

86 
83 
92 

5.94** 
(12.59) df 6 

122 
19 
6o 

2,61** 
(12,59) df 6 

U* 

63 
55 
6o 

87 
48 
43 

26 25 
44 35 

191 118 

12,88 
(12.59) df 6 

35 23 
11 2 

169 122 
4 4 

37 16 
5 8 

18.34** 
(24.99) dt 15 

64 43 
35 12 
52 40 
79 51 
31 32 

17,16** 
(21.02) d:f' 12 

15 26 
47 31 

198 121 

23.48 
( 12, 59) d:f' 6 

*S - Sometimes *N - Never 

S* 
32 
20 
22 

33 
23 
20 

16 
17 
41 

5 
3 

58 
3 
5 
2 

14 
5 

14 
25 
16 

17 
18 
40 

N* 

27 
39 
30 

49 
22 
23 

16 
24 
56 

12 
2 

64 
2 

15 
2 

17 
8 

15 
37 
19 

15 
17 
64 



A significant difference also exists in terms of the age of the 

respondents with teachers over 40 definitely indicating the use of a 

combination of word recognition techniques and with teachers under 40 

tending to reject the use of a combined word recognition technique. 

Table L 
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A study of the data )!)resented in Table L shows a signifi,cant 

difference at the ,05 level of confidence for only one of the six sub~ 

iterp.s of the statement of practices relating to the use of enlisting 

group interest in developing readi,ne$s for a directed reading lesson. 

This significant difference is related to classification of school 

taught by the respondent, City teachers, more than town and rural 

teachers, recognize the need to enlist group interest in the story 

before beginning a directed reading lesson. 

A significant difference at the ,05 level exists with respect to 

enlisting group interest in a story preceding a directed reading 

lesson with teachers trained since 1946 recognizing the need for this 

practice, and earlier trained teachers less aware of this need. 

Table LI 

A study of data shown in rable LI reveals that a significant 

difference exists between the grade taught by the respondent and the 

practice of teacher observation of the pupil's work habits for helping 

to determine the need for special teaching or re-teaching. First grade 

teachers 2 more than second and third grade teachers, indicate the use 

of this practice. 

A significant difference at the .05 level exists in terms of classi

fication of school of the respondent as related to the practice of using 



tuLE L 

P!IBlUEIICY D1Sntll!UTIOII OF IIESPOIISES IO StA'rEMEIIT 24, IIIITIAL INSI1WCffOII A&&\, .ACCORDIRG 
IO GRADE TAUCKI, CIASSinCAnOII OF SCHOOL, Ul'DIINCE ABD AG! 

OF USPQIDENTS, AMlORT OF COLL!CI 'DIAllllllG, 
ARD lllCIIICY OF COLUICE DA11'lllC 

Stat8111ent: In developlng readine.aa for a directed reading leaaon. the follovt.ng atepa are Ped: 
a. Tell b. Enlist c. lnfor-.tlon d. Taachlng e. Set Up 

Sto[X lnterea~ Sha[!d Nev H§!:rda Sb!1•1,en1 
Number ,.. l!* s• N* A l! s I! A u s I! A u s N A ll s II 

Grade Taught 
Grade l 208 11 8 24 165 155 37 6 10 121 63 20 4 188 14 3 3 166 30 7 5 
Grade 2 197 11 8 24 154 142 42 5 8 102 66 21 8 179 11 5 2 155 36 2 4 
Grade 3 204 14 8 17 165 153 44 3 4 106 75 19 4 180 18 3 3 152 38 8 6 

x2 2.20** 4.04** 4.86** 3.08** 4.80** 
Tab, x2 at ,o~ (&2,~2l df i ,12,ai dt 6 (l2.~9l d{ 6 ,12.~2l df t ,u.m d' t 

Claaaificatlon of 
School 

City 291 20 12 35 224 229 47 6 9 156 106 22 7 258 22 7 4 230 47 7 7 
Town 172 7 8 16 141 116 47 3 6 97 44 24 7 154 15 3 0 134 33 3 2 
Rural 146 9 4 14 119 105 29 7 5 76 54 14 2 135 6 l 4 109 "24 6 7 

x2 J.39** 12.89 11.53** - 9.93** 
Tab, x2 at ,o~ (12,59l df 6 (12,~9l df 6 (12,59l df 6 (l2,~2l d( 6 

Experience 
Under 5 Year1 83 4 4 9 66 62 21 0 0 43 29 11 0 75 6 l l 66 16 l 0 
6•10 Yeara 120 7 3 15 95 85 25 5 5 60 41 15 4 107 7 4 2 100 15 2 3 
Oftr 10 Years 406 25 15 43 323 303 77 11 15 226 134 36 12 365 30 8 3 307 73 16 10 

x2 1.3&** ... *** *** -Ill!, 32 at .2~ (12,~9l df 6 
College Training 

3 Years or Le•• 75 4 3 7 61 53 13 3 6 41 22 8 4 67 6 0 2 60 9 3 3 
4 Year• 18 l 0 3 14 14 3 l 0 13 5 0 0 18 0 0 0 16 2 0 0 
.. chelor '• Degree 413 21 17 43 332 296 90 11 16 217 140 44 12 370 29 9 5 316 76 12 9 
5 Year• 13 0 l l 11 7 5 l 0 4 5 4 0 11 2 0 0 9 4 0 0 
NIHter '• Degree 73 9 3 8 53 64 9 0 0 46 23 4 0 63 5 4 l 58 9 4 2 
Beyond Huter'• 17 l 0 3 13 16 l 0 0 8 7 2 0 17 0 0 0 14 2 0 l 

x2 ... ... ... ... -Ta)!, l!,2 at 1 0~ 
llecency of Training 

Before 1946 138 8 4 16 110 95 25 8 10 70 46 14 8 126 8 3 l 100 30 2 6 
1946•50 60 5 0 8 47 41 14 3 2 36 21 2 l 54 5 0 l 49 9 2 ') 

1951•55 121 4 12 12 93 89 25 2 5 63 40 14 4 109 6 4 2 94 20 4 3 
1956-60 192 11 5 14 162 148 39 3 3 113 58 19 2 168 20 2 2 148 31 8 5 
Since 1961 98 8 3 15 72 77 17 2 2 47 39 11 l 90 2 4 2 82 14 l l 

x2 ... 25.72 - ... -II~, 32 at ,o~ (21,02l df 12 
Age 

i2 Under 30 73 2 5 11 55 52 20 0 l 34 25 12 2 65 6 l l 59 l l 
J0-39 Yearo 113 8 5 14 86 89 18 3 3 59 45 7 2 106 6 l 0 92 19 l l 
Over 40 423 26 14 41 342 308 85 12 18 236 133 40 14 375 31 10 7 322 73 16 12 

x2 5.68** ... 12.04** ... ... 
]:ab, x 2 at ,o~ {12.59l df 6 (12,59l df 6 - ·· ------

*A• Al-ya *U • Usually *S • S~timea "II - Never 
-t significant 
-ot valid 

f. Story Studle.t 
1!'21:1 

" ll s • 
10 5 26 167 
21 5 32 139 
27 5 17 155 

11.34** 
Ui,al !I( i 

31 8 43 209 
12 5 22 113 
15 2 10 119 

7.14** 
u2.~22 d, , 

6 4 16 57 
9 6 18 87 

43 5 41 317 

11.57** 

m.rn !I' i 
6 0 5 64 
1 0 3 14 

38 13 55 307 
0 l 1 11 

12 0 9 52 
l l 2 13 ... 

14 2 11 111 
7 2 4 47 

10 3 17 91 
19 3 26 144 

8 5 17 68 

11.54** 
(21,0il !I( U 

3 5 17 48 
7 3 19 84 

48 7 40 328 

10.17** 
,12.~22 df i 

t-' 
~ 
~ 



'!'ABLE LI 
. .. 

FREQUENCY :PISTRIBUTION OF RESPONSES TO STATEMENT 25, INITIAL t~STRUCTION"Am:A, 
··· · · ACCORDING TO GRADE· TAUGHT, CLASSI1JCATI0If OF SCHOOL, EXPERIENCE AND AGE . 

OF RlilSPONDQllS I AMOUIT OF COLLIGE TRAINING,.· · · · 
· ~ . R&:C~NCY OF COLUi:OE 'i'RAINING ·. ·· . 

·statement: 

Grade.Taught 
Gradel 
Grade 2 
G~e 3· 

,?- 2 
Ta'b. X at .05 

Classificat on of 
School 

City 
Town 
Rural 

2 
X _.:2 
Tal). X- at ,05 

Experience 
Un4er 5 tears 
6-10 Years 
Over 10 Years 

x.2-. . 
Ta'b. x2- at .05 

Ci,:,llege Training 
3 Years or Less 
4 Year11 
Bachelor's Degre• 
5 Years · 
Ma11ter's Degi-ee 
Beyond Master's 

x2 . . . 
Tab. -/ at .05 

Recenqy of Training 
Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

x2 
Tab. x2 at ,05 

Age 
Und.er 30 
30-39 Years 
Over 40 

x.2-
Tab. x2- at .05 

kuii6er 

208 
197 
2o4 

291 
172 
146 

83 
120 
4o6 

75. 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

,·. I 

U6 50· 30 12 
102 62 25 8 
95 65 33 11 

5.93** 
12.59 df 6 . 

159 84 30 18 
8G 52 26 8 
68 41 32 5 

14.01· 
. (12.59) df 6 

41 28 10 4 
68 30 18 4 

. 204 119 62 . 21 

3.63** · 
(12,59) df 6 

36 23 12 4 
13. 3 l l 

202 120 69 22 
10 3 0 0 
43 20 7 3 
.9 6 l l 

68 
. 29 

61 
104 

51 

*** 

44 18 8 
18 11 . 2 
32 21 7 
48 363 7. 
34 7 

12.23** 
(21.02) df 12 

73 39 23 7 4 . 
113 58 34 15 6 
423 216.117 ~ 22 

~.24** 
(12.59) df 6 

178 24 4 
146 40 4 
155 35 5 

13.29 
12.59) df 6 

2 
5 
9 

236 44 4 7 
133 29 5 5 
112 ?6 5 3 

5.40** 
(12,59) df 6 

65 17 o l 
98 17 3 2 

318 65 13 10 

*** 

55. 16 
16 2 

321 70 
11 2 
62 8 
16 l 

*** 

2 2 
0 0 

12 10 
0 0 
l 2 
0 0 

101 28 4 
51 6 2 
94 20 6 

5 
l 
l 
4 
4 

16o 25 3 
75 · 19 O 

*** 

57 15 · O l 
93 19 O l 

330 66 14 13 

*** 

*A - Always *U - 0,,ually *S - Sometimes *N - Never 
**Not significant · · · 

***Not valid 

179 22 
154. 35 
158 36 

5 
4 
4 

8.65** 
12~59) df 6 

239 41 3 
133 31 4 
119 21 4 

6.64** 
(12.59) df 6 

67 15 l 
99 15 3 

325 63 9 

2 
4 
6 

8 
4 
2 

0 
3 
9 

59 13 l 2 
16 l O l 

324 67 11 11 
il '2 0 0 
64 8 i o 
17 0 0 o 

*** 

102 28 3 
51 7 2 
98 15 . 5 

162 25 3 
78 18 o 

**,* 

5 
0 
3 
2 
2 

57 14 l l 
94 17 · l 2 

339 62 12 10 

165 . 
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informal tests as a means of determining need for special teaching. 

C,ity teachers, more than town and rural teachers, indicate more use of 

this practice. 

Table LII 

A study of the data shown in Table LII reveals that a significant 

difference exists with respect to only one of the six variables of the 

study. There is a significant difference at the .05 level of confidence 

in terms of grade taught by the respondents. First grade teachers, more 

than second and third grade teachers, accept the idea of a combination 

of informal reading materials and a basal set of readers in the beginning 

reading progr~m. 

Area of Growth Toward Independence 

Data relevant to the responses to statements concerning practices 

in growth toward independence are shown in Tables LIII to LXXX. 

Table LIII 

A study of the data shown in Table LIII reveals no significant 

difference exists concerning the use of books of various difficulty levels 

nor of permitting each child to select a book he wants to read and can 

read. 

Table LIV 

A study of the data shown in Table LIV reveals that a significant 

difference exists between the grade taught and the use of listening 

exercises, workbook sheets, and teacher-prepared exercises for associat

ing.letters and sounds. First grade teachers, more than second or third 

grade teachers, indicate the use of these practices. 



'.!!ABLE LII 
. . 

ntEQUERCY DJ:STRDUTioN ~F RESPORSFS m STATEME&T 26, mITIAL INSTRUCTION AREA, 
. · ACCORDING 'ro GRADE TA.OORT, CLASSIFICATION OF SCHOOL, EXPERIENCE AM> 

. AGE 01 RESPOM>EN'l'S, .· AM>UNT OF COLLEGE 'l'RAiliIRG, 
AM> REGENCY OF COLLEGE. TRAmmo 

Statement: I combine informal reading mat!'!rials and a basal set ot readers in tne 
. ' . . 

beginning reading progra111. 

Number- A* U* S*. N* 
·ore.de Taught 

Grade 1 2o8 160 34 10 4 
Grade 2 · 197 li9 47 21 10 
Grade 3 204. 116 51 14 23 

x2 ···. 32.19 
'nib. I at .05 (12.59) dt 6 

Classilication ot 
School 

City 29i · · 1,.96 64 16 15 
Town 172 lo8 38 18 .. 8 

R\iral 146 91 30 11 14 

x2 
2 10.48** 

'nib. X at .05 (12.59) dt 6 
Experience 

Under 5 Years 83 51 19 6 7 
6-10 Years 120 88 24 5 3 
Over 10 Years 406 256 89 32 29 

x2 2 . 7.88** 
'nib. X at .05 · (12.59) df 6 

College Training 
43 8 3 Years or Less 75 17 7 

4 Years 18 10 6 1. 1 
Bachelor's Degree 413 267 84 35 27 
5 Years 13 7 6 0 0 
l&lster' s Degree 73 55 13 2 3 
BeYond Mlster_'fl · 17 13 4 0 0 
2 

*** X 2 
'nib. X at .05 

Recency of 
.Training 

86 Before 1946 138 29 13 10 
1946-50 6o 50 4 4 2 
1951-55 121 73. 32 10 6 
1956-60 · 192 126 45 10 11 
Since 1961 98. 6o 22 6 10 
,2 

i8.06** X 2 
'nib. X at .05 (21.02) df 12 

Age 
48 16 4 5 Under 30 73 

30-39 lears 113 73 28 8 4 
Over 40 42.3 273 88 33 29 

x2 
2 4~77** 

'nib. X at .05 (J,2.59) df 6 

*A - Always -IIU - Us~lly *S - Sometimes *N;,. Never 
**Not Significant 

***Not valid 
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TABLE LIII 

FREX:l,UENCY DISTRIBUTION OF RESPONSEE 'ro STATEMENT l, GROWTH 'roWARD INDEPENDENCE ARl!:A, 
ACCORDING 'ro GRADE TAUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDENTS, AIDUNT OF COLLEGE TRAINING, 
AND· RECENCY OF COLLEGE TRAINING 

Statement: In helping ghildren grow toward independence, I use varied techniques such as: 
a. Various Levels of b, Child Chooses 

Books Book 
Number A* U* S* N* A · U S N 

Grade Taught 
Grade l 
Grade 2 
Grade 3 

2 
X 2 
Tab, X at .05 

Classification of 
School 

City 
Town 
Rural 

2 
X 2 
Tab, X at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 2 
Tab, X at ,05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Mlster's DegreEl 
Beyond Mlster's 

x2 
2 

Tab, X at ,05 
Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

2 
X 2 
Tab, X at ,05 

Age 
Under 30 
30-39 Years 
Over 30 

x2 2 
Tab, X at ,05 

208 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
:).1 

138 
60 

121 
192 
98 

73 
113 
423 

139 
134 
138 

5,77** 
(12.59) df 6 

205 58 
107 35 
99 32 

7,76** 
(12,59) df 6 

55 15 
83 22 

273 88 

*** 

45 13 
16 2 

273 90 
7 4 

57 11 
13 4 

87 37 
. 39 13 
77 24 

132 36 
76 15 

15,25** 
(21,02) df 12 

47 15 
76 25 

288 84 

7,7r:** 
(12,59) df 6 

13 
11 
22 

16 
20 
10 

6 
12 
26 

8 
0 

34 
2 
l 
0 

10 
4 

15 
13 

3 

5 
7 

34 

*A - Always *U - Us~1:1.lly 
**Not significant ' 

*S - Sometimes 

***Not valid 

12 
9 
6 

12 
10 
5 

7 
3 

19 

8 
0 

16 
0 
4 
0 

4 
4 
5 

11 
4 

6 
5 

17 

122 
140 
138 

55 
42 
44 

8,o8** 
(12.59) df 6 

198 60 
106 41 
96 40 

6,53** 
(12.59) df 6 

51 
78 

271 

50 
15 

264 
10 
49 
12 

19 
31 
91 

19 
3 

97 
2 

14 
5 

*** 

92 31 
34 20 
89 19 

116 53 
69 18 

*** 

42 19 
79 20 

278 102 

*** 

*N - Never 

25 
12 
19 

25 
22 
8 

12 
10 
34 

5 
0 

41 
l 

10 
0 

11 
3 

10 
21 
11 

11 
10 
36 

6 
3 
3 

8 
3 
2 

l 
1 

10 

1 
0 

11 
0 
0 
0 

4 
3 
3 
2 
0 

1 
4 
1 
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TABLE LIV· 

FREQUENCY l)lSTRIBllrION OF ~PONSES TO STATEMENT 2, GROWTH TOWARD INDEPENDENCE AREA, 
ACCORDIHG TO GRADE TAUGHT, Cl.ASSIFICATION OF SCHOOL, EXPERIENCE AND AGE OF . 

RESPONDENTS, AMOUNT. OF COLLEGE TRAINING; AND 
RECENCY OF COLUDE TRAINING. 

Statement: To review the association of' let~rs a.ri:d sounds that have previously been developed, I use: 
a, The b, Listening c .• Workbook d, Teacher 

Chalkboard Exercises Sheets Prepared 
Exercises 

iiWllber I• U* S* . N*· A u s N· A u s N. A u s N 
Grade Taught 
Grade 1. 208 171 25 8 4 J.66 27 12 3 142 23 3? 11 139 . 40 24 5 
Grade 2 197 147 32. 15 3 125 43 24 5 121 34 32 10 105 45 42 5 
Grade 3 204. 151 39 13 2 116 53 32 3 94 59 44 .1 93 56 48 1 
,J?- . 8,97** . 29.24 29.95 · 22.18 
Tab, ~ at ,05 (12,59) di' 6 {12,59} df 6 (12.59) df 6 (12,59) di' 6 

Classification of' 
School 

City 291 229 42 15 5 197 6o 26 8 178 68 36 9 169 69 44 9 
Town 172 134 26 10 2 113 36 21 2 102 23 36 11 99 37 31 5 
Rural 146 1o6 28 9 3 97 27 19 3 77 25 36 8 69 35 39 3 

x2 4.16** 3,99't* 21.63 n.4o-
Tab, '1t at ,05. (12 ,59) di' 6 . (12,59) df 6 (12.59) df 6 (12,59) di' 6 

Experience 
62 49 28 4 49 Under 5 Years 83 19 2 0 2 18 14 2 47 21 14 1 

6-10 Years 120 101 12 6 1 91 18 9 2 '78 16 22 4 79 24 15 2 
Over 10 Years 4o6 3o6 63 30 7 267 77 52 10 230 · 82 73 21 211 96 87 12 
2 19.12 6.16** *** X *** 

Tab. x2 at ,05. (12,59) df 6 12 ,59) di' 6 
ollege Training 
3 Years or Le11s 75 52 17 3 3 47 13 12 3 41 16 15 3 33 24 12 6 
4 Years 18 18 0 0 0 17 1 0 0 16 0 2 0 11 3 3 i 
_Bachelor's Degree 413 313. 67 27 6 264 91. 49 9 230 82 77 24 224 95 84 io 
5 Years 13 12 1 0 0 10 3 0 0 9 3 1 0 8 5 0 0 
Master's Degree 73 58 9 6 0 57 10 6 0 51 11 10 1 51 10 12 0 
Beyond Master's 17 16 .1 0 0 12 5 0 0 10 4 3 0 10 3 4 0 

x2 
Tab, x2 at .05 

*** *** *** *** 

Recency of' Training 
26 61 38 32 Before 1946 · . 138 104 23 11 0 80 32 21 5 76 28 8. 7 

1946·50 60 44 9 5 2 38 9 12 1 33 13 9 5 28 14 13 5 
195l.-55 121 88 18 11 4 81 21 16 3 66 24 24 7 69 27 22 3 
1956-60 192 154 30 1 1 134 40 16 2 119 36 30 7 120 38 33 l. 
Since 1961 98 79. 16 3 0 74 21 3 0 63 15 18 2 59 24 15 0 

x2 *** *** 8,31** *** 
Tab, x2 at ,05 (21.02) di' 12 

Age. 
46 23 4 46 14 43 Under 30 73 55 17 1 0 0 11 2 19 11 0 

30-39 Years 113 95 10 1 1 81 21 11 0 68 21 21 3 70 29 12 1 
Over 40 423 318 69 29 7 279 19 53 12 242 81 76 24 224 93 91 15 

I *** *** 4.01** *** 
Tab, ~ at ,05 (12.59) di' 6 

*A - Always *U - Usually *S - Sometimes *N • Never 
**Not significant 

***N!>t valid 
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A significpnt d~fference at th~ .05 level of confidence e~ists, in 

terms of chssiti~ation of sc.hools, wi,.th respect to the usE:1 of workbook 

she~ts, City te,9h~r~ indicate more us~ of this practice. 

Teachers with less t(;!aching experience, more than the e,cperienced 

tei:lche+s, f~vor the use of Usttl'tling exercises for assqciation of letters 

and sounds 7 '!'his differen~e is significant at the .05 level of confidence. 

rabte ~v 

~ stu,dy pf the data. shc;iwn in Ti:ible LV di.acl.osea that significant 

diffe~en~es e~ist with respe,t to only one of the six variables of the 

stu~y. Thereh a ~igtJ.tfici/l'P.t difference at the ,05 level of confidence 

:i,.n term.a of gra"1~ t~v~pt;; by the :respo'fl.dents, First grade teachers, more 

than seqond or third gr1:19e teac::hel:'i;, recognize the need to provide 

practice '.for ,associating le.tt:ers an~ sotii;1d$ and fqr applying them in 

ide'Q.ti,.fy~ng new words flS ii;i.dicated in thf;) siJb .. items. 

Taqle LV;J: 

· .A stl,idy of the data sn,own 111 7'al;>h LVI iJJdic,atl;:ls that sigp.iftcant 

d:i,fferences e~ist w:i,tq r~spect to only one of the six var:i,ables of the 

1;>tudy, Then~ is a ~:i.&11:i.f:i,~a'Q.t di:f:hr~nce at the :. 05 leve 1 of confid1:mce 

in ter~s of srad~ ta~ght, Fitst grade teachers, ~ore than second or 

third ~~ade tea~hers, r•cognize t~• need to provid~ activities to train 

childr~n to Usten.in ordet:" to draw ~onclusions and to note and remember 

detai;ls, 

Tal:>h LVU 

A study of th~ data shown iP. Table LVU shows that $ignificant differ

eµces e~ist wi.th r~spect to only one of thf;l six variables of the study. 
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'll'IBLE LV 

PR!QUENcY DISTRIBU'l.'IOII OF RFBPOIISES 'ID S'll'ITEMEN'r 3, GROIITII 'IDWARD IIIDEPENDEIICE AREA, 
ACCORDIIIG 'ID GRADE 'll'IUGBT, CLASB!fICA'l.'IOII OF SCHOOL, EXPERIENCE AIID 

AGE OF RFBPOIIDENTS, AH:lUNT OF COLLEGE 'mA IIIIIIG, 
AIID RECEllcY OJ' COLLEGE 'l'RAIIIIIIG 

Statement: I plaD specific exercises in addition to the basal workbook, to provide practice for pupiis: . 
a. See 'b, Hear c. Associate d, Figure e, Use 

Letter Sound Letter and Out New Context 
Dit:l'erences Differences Sound Words 

Number A* U* S* N* A u s N A u E N A u s N A u s N 
Grade Taught 

158 168 164 Grade 1 208 30 13 7 27 8 5 32 6 6 168 28 9 145 33 23 7 
Grade 2 197 110 53 23 ll 137 45 l2 3 134 44 l3 6 146 .38 lO 122 58 l2 5 
Grade 3 204 88 62 40 l4 100 62 33 9 113 57 27 6 125 52 22 l07 68 25 4 

2 
50,85 55,72 33,26 22.96 22;63 X 2 

Tab, X at ,05 (l2,59) df 6 (l2,59l df 6 (l2,59) df 6 (l2,59) d:f 6 (12.59) df 6 
Classification of 
School 

City 291 l8o 63 33 l5 202 6o 21 8 199 65 17 lO 215 51 16 9 182 77 22 10 
Town l72 92 46 26 8 no 38 l9 5 115 36 17 4 120 37 14 l 101 47 22 2 
Rural 146 84 36 17 9 93 36 l2 5 97 32 l2 5 104 30 10 2 91 35 16 4 

x2 4,37** 3,68** 4,19** *"* 6,lO** 
Tab, x2 at ,05 (12,59) dt 6 (l2,59) df 6 (12.59) df 6 (12.59) df 6 

Experience 
49 24 8 Under 5 Years 83 2 55 22 5 l 56 21 4 2 59 l7 5 2 49 28 6 0 

6-lO Years l20 77 28 11 4 87 24 6 3 91 22 6 l 96 18 5 l 79 27 12 2 
Over 10 Years 406 230 93 58 25 263 88 43 12 264 90 37 15 284 83 30 9 246 104 43 13 

2 
9,54** *** 10,31** *** *** X 

Tab, x2 at ,05 (12,59) df 6 (12,59) df 6 
College Training 

J Years or Let:,s 75 40 18 12 48 16 9 2 48 15 6 6 53 16 4 2 40 19 12 4 
4 Years 18 12 4 2 0 13 4 1 0 l4 3 0 l l5 3 C 0 13 5 0 C: 

.Bachelor I a Degree 413 238 lOl 51 23 270 94 35 14 277 91 34 ll 298 76 30 9 250 109 42 12 
5 Years 13 9 3 l 0 9 4 0 0 9 4 C 0 9 3 1 0 8 4 l 0 

Master I s Degree 73 49 l4 7 3 56 9 8 0 53 14 5 l 54 14 5 0 53 16 4 
Beyond Master's 17 8 5 4 0 9 7 l 0 10 6 1 0 10 6 l 0 10 6 0 

2 
*** *** *** *** *** X 2 

Tab, X at ,05 
Re·cency .of 
Training 

38 6 83 36 Before 1946 138 69 38 20 11 82 12 12 7 90 35 8 5 73 46 13 6 

1946-55 6o 38 9 10 3 41 l2 5 2 43 9 5 3 47 8 4 l 38 10 9 j 

195).-55 121 73 24 15 8 8o 22 14 5 84 23 l2 2 89 19 11 2. 75 28 16 2 

1956-60 192 118 45 22 7 133 42 14 3 131 44 13 4 142 35 12 3 127 46 16 3 
Since 1961 98 58 29 9 2 69 20 8 l 70 21 5 2 71 21 6 CJ 61 29 6 2 

2 
15,77** ..... 12 ,28** *** 17 ,71** X 2 

'lllb, X at .05 (21,02) d:f 12 (21.02) d:f 12 (21. 02) df 12 
Age 

44 8 16 49 36 28 Under 30 73 19 2 52 5 0 19 5 0 51 17 5 0 9 0 

30-39 Years 113 73 22 l2 6 81 18 8 2 81 18 9 5 88 15 9 1 78 23 8 4 
Over 40 423 238 104 56 25 271 100 41 11 280 96 33 14 299 86 28 10 259 108 45 11 

2 7,11** *** *** *** ***· X 2 
'lllb, X at ,05 (12.59) df 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid 
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'lAllLB LVI 

. J'Jlll4UEl(Cf DIS'llliljlJ'fiOB .OF RESF01'Sl!S ro . S'll\ 'l?EIIEIIT 4, GROll'l'II roWARD DIDEPERDEl(CE ARSA, 
ACCORDIIIO ro GRADE 'll\UGII'?, CIASSD'ICATIOB OJ' SCJIOOL, EXPERIENCE AJID .. 

· AOJ!: OF BESPOllllEll'l', All>llli'l' OF cou.m1 '1'111\lllilfO, · 
. . · .. AJII!. I\ECE!fCf OJ' .COu.m~ ffiADmO . . 

: 

· ·statement: I· niad.. o;rall;y. aimpie pa;ragl'!lphs to t;raiJl pupils: 
a. DZ'/lw. h, ltlia c. Remember ai. ·Exact e. Interpret 

Concllis;l.ollB Xdea Details . ·word . Prqnouns, 

Ai 
Mee.Di!!l!i Adverbs 

.. Jlulllber ·U* S* !I* ·.A u B !I A u s !I A u . s !I A u s N 
OX8de 'J.'ailght 

208 lOl '54 43 46 47 56 GX8de l lO 99 52 u n 49 l5 72 51 29 29 37 59 83 
OX8de 2 . l9i . 83 65. 43 6 00 6l 41. 7 67 69 54 9 59 73 5l 14 23 30 75 69 
OX8de 3 2o4 .. 66 '. 68 59 ll 79 62 5l l2 6o 74 60 10 7l 61 59 13 24 45 76 59 

I 11+;1 · '' " 5.46H 19.19 l2,27** 9.6o** 
· 'l'ilb. x2 at ,02 p.2.59) df 6 (l2.59) df 6 (l2,59) df ; (12,59) dt 6 (l2,59) df 6 

ClassitiQ!i tiQD of 
School ·, i' 

Cit;y 291 iit 86 73 15 124 86 67 14 102 93 77 19 92 88 81 30 34 52 103 102 
. 'l'owa 172 77 52 38 5 Bl 47 37 7 63 57 44 8 61 50 47 14 . 23 30 58 61 

Rural 146 5~ 49 34 7 61 42 34 9 59 40 42 5 49 47 J7 13 19 '30 49 48 

-I : . · :3,02** 1,n** 2,58** l, 33** C,93** 
'l'abo x2 at ,05 · · ',(l2.59) df 6 · (l2,59) dt 6 (l2;59) dt' 6 (l2,59) dt' 6: (l2,59) df 6 

ixiierience 
UQder 5 Yean 83 4o: 26 14 3 44 23 14 2 34 33 15 ,l 35 27 21 0 8 14 30 31 
6-10 Years l20 50 42 24 4 55 4o 19 6 44 43 24 9 . 4l 37 ?9 13. 13 31 39 37 
Over 10 Years 406 · : , '16o 119 106 .'21 167 ll2 107 22 146 ).14 l23 23 · 126 l2l 117 42 55 67 141 143 

x2 . 7 ,62** l2,l5** *** *** 6,56** 
'J.'ab • ./ at .• 05 (l2.59) dt' 6 (l2,59) dt' 6 (12.59) df 6 

College .'1'rain1Dg 
24 28 1 24 3 Years or Leas 75 2,0 21 10 25 27 20 3 20 20 19 22 10 ll ll 22 31 

4 Yea:n• 18 10 6 2 0 ll 4 3 0. 10. 4 4 0 7 6 4 l 2 4 3 9 
Bachelor's Degree 413 175 l26 98 14 lBo 117 94 22 149 130 112 :;!2 136 126 114 37 48 .79 144 142 
5 Years· :J.3 6. 4. 2 l 6 4 2 l 7 3 2 l, 3 6 2 2 2 3 6 2 
)tlster's. Degree 7;3 37 19 16 l 41 17 13 2 ,35 20 17 l 31 22 18 2 13 12 27 21 
Be;yon4 Mlster·' s ' J7. 2 8 3 l 3 6 7 l 3 5 7 .2 l 6 6 4 0 3 7 7 

,/ x2 *** *** *** *** *** 
'J.'ab.. at .o~ 

!lecenc;y ot · 
'J.'ra1D1Dg 

44 44 41 38 36 45 42 Before 1946 '138 9 48 45 9 46 ll 36 42 18 17 22 44 55 
1946-50 6o 25 16 16 3 27 15 14 4 21 19 16 4 24 18 14 4 8 8 .20 24 
1951.;5 121 52 36 29 4 56 33 28 4 52 31 31 7 38 34 37 l2 18 24 42 37 
1956-6o : 192 87 37 41 7 89 56 39 8 72 65 47 8 66 66 46 14 24 39 67 62 
Since 1961 98 42 54 19 3 46 26 21 5 43 30 23 2 32 31 27 8 9 19 36 34 

x2 2, u.84** 7,94** 17.29** 9,95** 6,07** 
'J.'ab. X a.t .,02 (21,02) dt' l2 ' ' (21,02) df l2 (21.02) dt' 12 (21.02) dt' 12 (21.02) df l? 

Age 
34 36 18 18 28 18 28 Under 30 73 23 15 l l 32 23 17 l 25 l l 12 32: 

30•39 Years .ll3 47 38 24 4 33 30 25 5 45 34 27 1 41 37 27 8 ll 26 44 32 
Over 40 423 168 l26 107 22 176 127 n 23 147 132 119 27 133 130 113 47 62 76 137 11;8 

2 
*** *** *** *** *** X 2 . 

'J.'ab, X at ,05 · 

ill\ • Alwa;ys . .': *U • Uaiie,ll;y *S ·• ·so11191;1meil *!I • !lever 
ffl'lot sigai:ficant 

**"ffot valid 



173 

Thh difference i,s aignificant at: the, ,05 leve1 of co~fidence in terms 

of grade taught, First and' second grade teachers, more than third gtade 

teachers, recognize the need tor practice in reading for the purpose 

of determining the sequ.ence of events. 

Table LVIIl 

A study of the qata shown in Table LVIU indicates differences exist 

in terms of grade taught, classification of schools, recency of training, 

and age of the teacher with respect to certain sub~:i,.tems for provision 

of materials to encourage wide reading on the part of children, 

Second and third grade teachers recognize the need for providing 

children's magazines and new13papers for wide reading more than do the 

first grade teachers. 

A significant difference also exists at the .05 level in terms of 

classificl:ltion of echoola of the respondents, City teachers, more than 

town and rural teachers, indicate a use of basal readers from other 

series. 

Teachers w:i,.th training before 1946 favor the use of literature 

readers to encourage children, to read widely more than do teachere 

trained since 1946, This difference is significant at the ,05 level 

of con;fidence, 

The difference among teachers, in terms of age~ is also significant 

at the .05 level with teachers over 40 favoring the use of literature 

readers and basal readers fr~m other series and teachers under 40 tending 

to reject the use of these materials. 
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FBi:QUEHCY' ~IST~IBUTIOif OF :RESPOIISES 'l'O STATEME?ff 5, GROWTH 'l'OWABD IIDEPE~CE AREA, 
. ACCClRD:i:IG TO GRADE 'l'AUOR'l', CLASSIFICATION OF SCHOOL; EXPERIENCE ARD AGE OF . 

. . RESPONDb'l'~, AMOUN'l'. 01 COLI.EGE TIIAINIIG,. ARD . 
. ' . RECDCY OF. COLLEGE TRAINING . 

. , 
State~11t:. f 1uppfy a wide variet:,;ot 11mpii reictins ~terlai tor pupi11 to practice. reid.ins 11dii1 

needed tQr varioua.·purpoae1, aucb a1: · · · · 

Grade Taught 
. Grade 1 

Grade 2 
Grade 3 

x2 
Tab • .,?, at ,05 

Cle,adtication of 
Scbool 

Cit:, 
'l'own 
Rural 

~. _..2 
· .Tab,· xc- at ,05 

Experience 
Under 5 Yeara 
6 .. 10 Y•ara . 
OverlO.Yeara 

~. 

Tab, ./·at ,05 
College '!'raining 

· 3 Yeal'!I or Lese 
4 Yeara 
Bachelor'• Degree 
5 ·years · 
M&llter's Degree 
Beyond Maater'a 

r 2 
.Tab. X i.t ,05 

Recency of TJ:'!lining 
Before 1946 
1946 .. 50 
1951·55 

· 1956-6o . 
Since 1961 

~ 
Tab, r at ,05 ·· 

Ase 
Under 30 
30 .. 39 Years 
Over 40 

r . 
Tab, ./ at ,05 · 

a, Main · b , Detail, c , Drawing d, Sequence 
, Idea Con.cl111ion1 ot Events 

Wer lit Oi si B* A ti s ii A U . s I A ti s · i · 

' 2o8. 
l!n ' 
204 

291 
172 
146 

83 
120 

··. 4o6 

75 
18 

413 
13 
73 
17 

138 
60 

121 
', 19,2 

98 

73 
113 
423 .· 

,:, 

119 54. 25 10 . ,, 79 55 53 21 
·98 .s 63 28 8 59 74 49 15 
90. 75· 36 3. 64 72 55 13 

151 92 . 42 6 
89 50 23 10 
67 $0 22 7 

.7;70** 
(12 ;59) d.1' 6 . 

'49 i9 11 4 
62 38 17 3 

.. · 1~. 135 6o 15 

5;~'.,,,,. 
(12;·59) df 6 

34 2i 16 5 
1q' ·. 6 0 · 1 
~ 134 61 16 

6 4 3 o 
48 17 8 o 
1 io o o 
.\'· 

*** 

53 58 22 5 
· 27 .. 21 io ·. 2 

65 36 i8 2 
116 46 23 7 
463,116 5 

20;:a;• : 
(21;'92) df 12 

'*** 

7.69*• . 
("12 .59) di' 6 

91111 72 17 
58 48 50 16 
53 42. 35 · 16 

. 12 , 09*"1 . 
(12.59) di' 6 

31 25 21 6 
43 .44 24 9 

128 132 112 34 . 

4,59** 
(12.59) df 6 

21 14. 31 9 
8 6 2 2 

133 147 98 35 
5 5 3 O 

30 20 19 4 
5 . 8 4 O 

***· 

30 50 44 14 
17 21 16 . 6 
443733 7 
72 64 40 16 
39 29 24 6 

16.46** 
. (21.02) df 12 

242419 6 
41 39 28 5 

137 138 109 39 

. 6,27** 
(12.59) df 6 

96 64 34 14 
, 82. 60 43 12 

71 73 ·54 6 

11,58** 
(12.59) df 6 

118 103 6o · 10 
72 51 37 12 
59 43 34 10 

7,73** · 
(12,59) df 6 

392415 5 
51 40 23 6 

159 133 93 21 

2,76** 
(12,59) df 6 

26 16 26 7 
7 6 3 2 

167.140 62 24 
5 6 2 0 

37 21 14 1 .· 
: 1 8 2 0 

*** 

44 49 36 
20 24 11 
52 36 30 
89 58 34 
44 30 20, 

9 
5 
3 ' ' 

11 
4 

110 65 23 10 
105 62 23 · ·7 
85.76 40 3 

13.54. 
(12,59) df 6 

145 103 ', 35 i 8 
83 . 53 27 9 
72 47 24 . 3 

5:o6•• 
(12.59) 41' 6 

49 21 8 3 
65 37 14. 4 

186 145 64 il 

. 8,74** . 
(12.59) df 6 

28 '29 17 1 
10 6 2 0 

204 134 56 18 
8 5 O 0 

43 18 11 1 
.710 0 0 

*** 

53 56 
26 18 
62 43 

106 56 
53 30 

20.63** 

27 · 2 
11 5 
12 4 
25 · · 5 
11 4 

15,25** 
(21,02) df .12 . (21.02) df 12 

30 25. 14 4 
523524 2 

167 137 92 27 

8,77** 
(12.59) df 6 

41 23 6 .3 
61 34 16 2 

198 145 64 16 

8.13** 
(12.59) di' 6 

*A - Always *U • usually::., •s -. Sometimes *I - Never 
**Not significant · · 

***Not valid 
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11\BLI L lllI · 

J'lllQIJDCf DIS~ OJ' RISl'OllSIS 'm S'lYl'l'l!MBll'l' 6, GROW'BI 'mWARD lllDEPEIIDEIICZ ARIA, 
. · ACCORDDD '10 GRADE 'lYlllHIT, CLASSJ:l'ICAnoll OJ' SCBOOL, EXPERIDCZ AJII) - -

· AGZ. OJ' BB$l'OllDD'lB, AJl>Uft OP COLI.IDB 'l.'IIAIIDIO, • 
AID llZCZIICI OJ' COLLmZ 'l.'IIADDIO 

-· 
' ' 

sta£..;nt: i'o enoourage .cliilii:nn to tea4 viaeii,· :i: pro&~ ccpiea of •111 d1fterent ~lid suitable_ cb1ldren's. books sucb as:. 
a, Library . · b, .Literature_ a, Basal d, Content e, M!.gazines. 

Books Books Ree.den . l!ooks NeW81!!!2!rs 
iiumber Ai li'I si ii X Ii s Ii X ii' s N A Ii ii Ii A u s N 

Grade B,igbt 
Grade 1 2o8 170 21 12 5 112 rr 41 48 151 .26 23 8 122 .40 33 13. .:82 37 65 24 
Grade 2 197 : 172 23 ·o 4· 84 34 43 36 135 30 25 6 125 40. 22 10 108 38 41 10 
Grade. 3 204 ,178 20 5 .1 93 41 44 26. 131- 36 28 9 136 38 21 9 116 37 47 4 

,f '' ' - 6,68H 4,18** _ . 4,24** 24,77 . 
'!.lib, x2at;'05 ' .(12,22> dt 6 (12,59) dt 6 (12,59) dt 6 (12,59) dt 6 cia .. iHcat 11 of. 

Scbool 
·C1t;r 291 258 23 8 2 132 48 55 56 _217 38 23 13 184 53 37 17 150 58 66 17 
'1oVD 172 139 20 9 5 70 39 30 33 104 30 30 7 102 39 22 9 88 28 46 10 
-ral 146 123 21 1 l 57 23 44 22 516 24 23 3 97 26 18 5 68 26 41 11 

x3 - 12,13** 14,61 2,o8H 4,56** 
'!.lib, x2 at .o~ (12,551) dt 6 (12,59) dt 6 (12,551) dt 6 (12,59) dt 6 

Experience · 
Under 5 Years 83 72 SI 2 0 251 19 17 16 54 19 8 0 48 20 11 2 34 19 25 5 
6-10 Year1 120. 105 l2' 2 l 54 20 28 18 85 · 18 ll 6 74 26 13 7 64 i? 30 7 
Over 10 Year1 ,' 4Q6 343 44 11 9 176 73 Bo 77 278, 55 57 15 261 72 50 23 ;aoB 98 26 

,f - 3,83** 8,64** 4,rfH , 4,63H 
'!.lib, t' at ,O~ (12.59) dt 6 (12,59) dt 6 (12,59) dt 6 (12,59) df' 6 

College Trabiins 
3 Yean . or Le11 li 59 12 l 3 25 7 20 23 48 14 9 4 39 17 ll 8 35 .19 16 5 
4 Years 18 0 0 0 9 2 l 6 l2 2 2 2 12 2 2 2 10 5 ·2 l 
Bacbelor '• Degree 413 350 44 14 6 172 79 119 73 276 64 56 16 26o 79 55 19 200 67 117 29 
5 Years 13 l2 l· 0 0 6 _5 l l ' 10 ,. 1 l l_ 10 2 l 0 ll 2 0 0 
lt\ster's Degree 73 67 5 l . 0 4o 13 12 8 57 8 7 1 51 13 6 3 41 17 ll !I 
Beyond M!.ster 's_ 17 14 2 1 0 7 6 1 3 14 3 ·O ·o 11 5 l 0 9 2 6 0 

2 - *** *** *** X *** 
'lab, x2 at ,O 

Rec_ency of' 
Trainilll! 

114 18 56 24 26 24 6 811 8 Bef'ore 1946 138 2 5 32 90 1'7 30 "O 75 22 32 9 
1946-50 6o 54 3 3 0 30 4 13 13 41 2 13 4 39 3 1_4 4 24 9 22 5 
1951-55 . 121 102 14 3 2 53 15 32 21 81 16 20 4 77 23 15 6 58 23 33 1 
1956-6o 192 166 16 7 3 85 38 36 33 133 33 19 7 124 4o 16 12 98 40 42 12' 
Since 1961 ·:' "·98 . 84 13 1 Q. 35 31 20 12 72 17 7 ,2 _63 22 16 l 51 18 23 6 

I- *** 25,33 19,33** *** 8,25** 
'lab, t' at ,05 (21.02) df' 12 (21,02) df' 12 (21,02) df' U 

Age 
62 8 18 14 21 49 8 34 14 4 14 Under 30 73 3 0 20 15 1 21 23 33 3 

30•39 Years 113 99 10. 4 0 47 22 31 1.3 81 13 13 6 76 15 15 7 54 19 28 12 
Over_ 4o - 423- 358 46 10 10 191 72 83 77 286 64 55 17 272 82 48 21 228 79 92 24 

x2 2 *** 16.Bo *** ll,92** 22.89 . 
1l!.b, X at ,o5. (12,59) df' 6 (12.59) df' 6 (12,59) df' 6 

*A • Always 
<t*Not s1gnif'1Cl1-nt 

*U • Usually . !IS • Sometimes *1'1-- Never 

**"Bot _valid 



Table LIX 

A study of the pata presented in Table LlX shows a significant 

difference at the ,05 level of confidence for three of the six sub~ 
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items of the statement of practices relating to the pronunciation of new 

words, These are: using familiar prefixes, suffixes~ and structural 

analysis, The difference is related only to the grade taught by the 

respondent. Second and third grade teachers recognize the need to provide 

these practices while first grade teachers apparently do not recognize 

such need, 

Table LX 

A study of the data shown in Table LX reveals that a significant 

difference exists between the grade taught by the respondent and the 

practice of using individval diagnostic reading tests as a mean.a o;f 

d:i,.;1gnosing individ1,1al reading problems. Third grade teachers, more 

than first and second grade teachers, indicate the ui;;e of this technique. 

A significant difference at the .05 level exists in terms of 

classifi~ation of·schools of the respondent and the use of informal 

reading tests, group acbtevement tests in reading, and individual 

diagnostic reading tests as means of diagnosing individual differences 

13mong chi.ldren in reading, City and town teachers, more than rural 

teachers, indicate use of these practices, 

Teachers with more training indicate the use of individual diagnostic 

tests for diagnosing individual problems in reading while teachers with 

less train:i,.ng seem not to indicate its use, This is significant at the 

.05 level at confidence. 

The more receJ:J.tly trained teacher13.tend to u,se an individual diagnostic 

reading test more than do the less recently trained teachers, 



TAllU! LU 

PUQUBRCY DISTIIIBDnOH OF RESPONSES· TO STA~ 7 • GIIIJllft 'lOWAIIII DDBPBliDBRCI AUA,, MlCOIIDDG 
. 1'0 CIIADI :rAlJGJIT, CLASSlnCAnOH OF scliDoL, IIPl!RilllCI ARD .AGE 

OF IIE&POHDBRTS, All)IJNT OF COLLEGE DAIIIIllG, 
MID 1l1!CINC!' OF COLLEGE DADllllG 

· : Statement: To help students decide on the pronunciation of new "°rda, l use the chalkboard and then follow ap with :teachep 
prepared 1heeto and 'IIDrkbook sheets to provide practice in: 

a •. Sounds with b. Context c. Phonetic d. -liar e. Jmd.ltar · f. Structural 
L.1;;10 &!!lx•i.8 lafix11 !!!Ufa! Ellz•&1· 

NYmbet A*. I!! S* N* A !! s N A u s N A 11 s N A !l s N A !! s II 
Grade Taught 

Grade 1 208 '1S6 30 16 6 . 141 3.3 23 11 148 34 17 9. ·79 33 so 46 103 43 38 24 109 42 3S 22 
Grade 2. 197 139 37 li> 4 118 51 19 9 147. 35. U 3 100 51 30 16 127 52 13 5 . 119 48 21. 9 
Grade 3.· . 204 126 S9 19 0 129 52 20 3 138' 49 15 2 133 50 19 2 132 51 19 2 . 125 . 54 21 4 

x2. - 10.23** 10.23** 76'.30 42.52 18.42 
IA!!, ,2 !t ,!!:i [U,:i2l df !i [A2,:i2l d' 6 · ,n.:i21 df 6 UZ,:il!l ilf !i · ,12.:i2l d( :!i 

Clauificat:ion of 
School 

City 291 211 62 14 4 195 70 17 9 212 56 15 8 137 72 53 29 1n 71 35 14 171 79 32 19 
Town 172 ·113 34 21 4 96 41 ·26 0 119 3;! 17 4 92 34 27 · 19 102 41 18 11 103 31 31 7 
Rural 146 97 3o 16 3 97 25 19 5 102 30 11 3 83 28 20 15 89 34 17 6· .79 34 24·. 9 

x2 12.10** 17.36 4.30** 5.65** 1.43** 17.54 
T1b, x2 IS ,!!:i ili,:i2l d( 6 [l2,:i2l d( Ii ili,:illl d' Ii [12,:iJ!l !!.I: !i ilZ,:i2l df Ii (!2,:i2l df !i · 

. Experience 
Under 5 Years . 83 58 18 5 0 50 27 4 0 66 10 6 1 42 21 1.1 9 47 23 8 5 31 · 18 12 2. 
6-10 Years 120 82 26 9 3 79 22 11 8 86 25 6 3 61 24 26 9 68 33 16. 3 70 29 · 13 8 
Over. 10 Years 406 281 82 36 7 259 87 46· 14 281 '83 32 10 209 89 63 45 247 90 47 22 232 · 97; 51 26 

2 ... -· - 4.90** 4.76** 2.78** X 
Tab, x2 et ,o~ '1~522 df § '12,:il!l di: !i a;M22 dffi 

College Training 
3 Years or Less 75 51 15 5 4 40 19 11 5. 53 15 4 3 40 4 9 .12 46 17 '7 5 37 21 8 9 
4 Years 18 14 l 1 2 12 · 3 2 1 14 3 1 0. .fj 2 7 3 8 5 4 1 9 3 5 1 
Bachelor I a Degree 413 279 ~3 36 5 262 98 39 14. 294 78 33 8 215 93 64 41 241 101 50 21 .241 95 54 23 
5 Yuro 13 10 3 0 0 10 3 0 0 9 2 2 0 6 4 1 2 8 3 1· 1 9 2 2 o. 
Haater' s Degree 73 55 10 7 l 50 12 8 3 50 16 4 3 35 17 6 5 46 17 7 3 45 19 7 2· 
Beyond Master' a 17 12 4 l 0 14 l 2 0 13 · 4 0 .0 10 4 2 l 13 3 l 0 12 4 l O· 

x2 - ·- - - - -Tab, x2 •t ,O:i 
Recency of Training 

. Before 1946 138 92 30 13 .3 81 35 16 6 89 33 11 5 68 2.9 26 15 81 32 19 6 69 34 22 13 
1946-SO 60 42 10 6 2 43 9 s 3 45 11 4 0 33 12 6 9 36 13 7 4 38 12 5 5 
1'951-SO 121 86 24 10 l 77 24 17 3 8S 21 14 l S8 31 23 21 67 35 14 5 67 29 18 7 
1956-60 192 134 42 12 4 125 41 18 8 143 34 10 5 99 46 26 9 117 44 20 11 · 116 50 21 · 5· 
Sincel961 98 67 20 10 0. 62 27 6 3 71 19 6 2 S4 16 19 0 61 22 11 4 .63 19 11 5 

x2 - 10.28** - - 3.SO- 16.00** 
l!l!, x2 at ,Q:i ,21,021 df 12 W.,!121 df u ,~.!12) 11' U 

Age 
Under 30 73 S5 13. 5 0 44 21 6 2 59 10 3 l 34 17 13 9 38 23 10 2 44 15 11 3 
·30-3!1 Years· 133 77 26 9 l 74 27 ·6 6 80 25 5 l 53 26 20 14 64 26 15 ·a 68 30 11 4 
Over 40 423 288 87, 39 9 269 88 so 16 293 83 37 12 225 91 66 41 · 259 97 46 21 240 · 99 55 29 

x2 - 7.14** *** 6.90- S.30** 8.00** 
Tab, x2 !It ,OS (12.52} df 6 (12,59} !!,f 6 u2.s2> d{!i · [12,59} df Ii 

*A• Always "11 - Usually 115 - Sometimell '*II• Newr 
**Not .. ignificant I-' 
-t ..... ud --.J 

'-I 



• 'D\BLB LJ: 

~ DIS~ OJ' RlmOllBBS m s\al'rl!IIEft 8, ·OROll'lll 'D>WAllD DDEPQDDCB AUA; 
ACCOllDDO m ·OllADB 'D\11111'f, CLASSmCATIOB OJ' IICBOOL, EXPBRIE1'CB AJID ' ' 

. AOB OJ' llBSPOllDBll'l.1 A)l)l1ft Ol!' COUJiXIB '1'1\ADIIO, 
. . . AJQ> liECBIICl OJ' COLLl!DB 'DIADIIIO ' 

·. sf.ateiieiii: fii aaa~ad11& pupit pnigresa aidJ;ii d!lipaing 111d1v1dual d1fficiiitle~, I u~e: 
d, Diagnostic 

Reading 
Testa 

· ·.;; Teacher · · 

Oracle i\ii.ll&ht 
Oracle l. 
Orede 2 
Grade .3' 
./- ' ' 

· 'Bib • .,?- at ,05 
· Classihcation · ol 

f!chool 
Cit:, 
Town 
Rural " ·.··. 
'l'ab, ~ at ',05 

Experience 
Ulld.er 5 YOl&H 
6•l0 Years · 
i>ver lO Years. 

./- ' 

'l'ab, rat ,05 
Qollege 'lr&1Diag 

3 Yearl! or Lesa 
4 Years 
Bachelor I a Degree 
5 Years . 
111.st.er's Degree. · 
Beyond 111.ster'e 

x2 ' ' 
'l'ab, ./- at ,05 

Recency of 
'l'rainiag 

Before 1946 
1946-50. 
195k-55 
1956.6o 
Since 1961 

./- ' ' 

Tab, 'If at ,05 
Age 

Under 30 
30·39 Years 
Over 40 

2 
X 2 
'l'ab, X aj; ,05 

· a. Teacher- · , b. Staada:rd· · c, Achieve-· 
IIMl.e · · · ized meiit · 
Teats· !eats Tests me~ A* U* S* •• A 11 · S i · · A U s ll 

208 
l97 
2o4 

291 · 
172 
l46'. 

83 
120 
4o6 

75 
18 

413· 
13 
73 
l7 

138 
6o 

121. 
192 
98 

lo8 46, 37 17 
90 44 48 15 
90 !)5' 4:S,. 14 

'4.9~ 
(12,59) .df ~ 

,, i42 69 ' 54 26 
91 39 29 13 
55 J7 47 7 

15.1F· .· 
112,59) df 6. 

44 ?3 12 4 
65 24 25 6 

. 179,, 98 93 36 

'10.~ 
(12,59) df.6 

',26 16 24 7 
9 2 4 3 

198 JOO 83 32 
7 . 5 l 0 

38 17 14 4. 
·' 8 5 4 o 

' 56 39 31. 12 
', 21 13 ·12 8 
'612428 8 

'. 92 43 47 10 
'52 26 12. 8 

14,62** 
(21,02) df 12 

73 , ,' 42 17 ll 3 
113; .642l20 8 
423 . , . l82 107 98 36 

16,44 
(12.59) df' 6 

' 58 30 79 41 
53 41 58 45 
61 31 75, 31 

· 8;11** . 
,(12.59) df 6" 

81 · 55 lil 44 
49 30 44 49 
42 23 '7 24· 

l7,2l 
(12,59) df 6 

23 16 26 l8 
35 28. 40 l7 

ll4 64 146 82 

5,77** 
(12,59) df 6 

:21 8 27 19 . 
4 3 7 3 

116 74 142 · 8). 
6 . l 4 2 

22 1'5 25 11 · 
3 7 7 o'' 

*** 

36 23 47 
11 6 18 
30 26. 50 
65 34 61 
24 .19 36 

19,03** 
(21.02) df 12 

32 
19 . 
15 
32 
19 

17 18 24 14 
::13 22 33 25 

121 68. 155 79 

7 ,61** 
'(12.59) df 6 

· 101 37 41 29 
96 21 49 31 
90 44 43 27 

9,84** 
(12,59) df 6 

129 ~2 68 42 
78 31 32 31 

. 8o l9 .33 14 

7,90** 
. (12,59) df 6 

· 31 13 25 13 
.57 20 29 14 

199 · 69 79 61 

6,88**. 
(12,59) df 6 

37 9 15 14 
· 10 2 l ·5 
·ia1 75 97 6o 

7 3 3 o 
45 . 8 12 8 
7 5 5 o 

*** 

68 19 24 27 
26 11 ll 12 
56 26 26 13 
90 30 49 23 
47 16 23 ·12 

12.66** 
(21.02) df 12 

25 14 25 9 
. 48 20 28 17 
213 68 Bo 62 

13.28 
• (12.59) di' 6 

*A - Always *U • Usually . *B - Sometimes *N • Never 
**Not significant. 

' **"l'lot valid ' 

A U S i 

· ·· Observa• 
. tion · 

A U S N 

52 26 79 51 . 187 13 5 . 3 
53 '5' 70 37 168 21 5 ·.· 3 
49 . 53 76 26 165 26 8 ,, 5 

16.75 · 
(12,59) df 6 · 

73 66 110 42 
49 23 57 li3 
32 27 58 29 

. 14,71 
(12,59) df 6 

20 23 26 14 
34 18 47. 21 

100 75 152 79 

6,69** 
(12,59) df 6 

13 7 31 24 
4 2 7 5 

. 106 87 150 70 
5 4 2 2 

23 11 29 · 10 
. 3 5 6 3 

26.43 
(24.99) df 15 

24 29 57 28 
18 . il 13 18 
38 19 40 24 
53 32 81 26 
21 25 34 18 

24.22 
. (21.02) df' 12. 

lj 17 30 13 
:i6 26 33 18 

io5 73 161 84 

11,86** 
(12,59) di' 6 

8i35** . 
(12,59) df 6 

255 27 4 5 
141.18 9.4 
124 15 5 · 2 

8,85** 
(12,59) df' 6 

70 11 l l 
lll . 6 2 ,' l 
339 43 14 10 

'*** 

55 12 5 3 
17 O O l 

·354 42 10 7 
ll ·2 0 0 
68 :l 2 o 
1'5 l l o ,' 

*** 

106 22 
52 6 

101+ 9 
173 14 
85 9 

*** 

ii t5 
l l 
6 2 
5 . 0 
2 2 . 

63 9 l . L 
io::1 8 o .. 2 
353 43 18 9 

*** 

178 
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Teachers under 40, more than teachers over 4.0 years of age, indicate 

the \!Se· of teacher ... made group tests, standardized reading tests, and 

indivi,.clual diagnostic reading tests for diagnosing individual reading 

problems;; These differences are significant at the ,05 level·of 

confidence. 

Table L:X:I 

Ari. analysis of the data in Table LXI discloses a .significant 

difference among teaehers of grades one, two, and three with respect to 

settipg u,p purposes for reading. The d:l.fference is significant at the 

.-0, level of confidence. First grade teachers indicate regular use of 

the teacher to identifr purposes for reading a selection, Second and 

third grade teachers tend to use the teacher less for this purpose. 

Table LXII 

A st\ldy of the data shown in Table LXII reve~ls no significant 

di~ference e~ists concerning discussion following a reading lesson for 

allowing children to make comments, raise questions, clarify ideas, 

organhe ideas, and answer questions posed precedit1g:the reading,of 

the story. 

Table LXIII 

A study of the data preaented in Table LXIII shows a significant 

difference at the ,05 level of confidence in terms of grade taught with 

second grade teachers, in general, recognizing the need for the unit or 

problem method of teaching in the content areas as a means of providing 

a variety of materials for meeting in,dividual differences among students, 

First and third grade teachers seem not as aware of this need. 



.. 180 

TABLE LXI 

FREQutNCY DISTRlBt1rION OF.RESPONSES TO STATEMENT.9, GROWTH TOWARD INDE!>ENDENCE AREA, 
ACCORDING '1'0 GRADE TAUGHT, CLASSIFICATION OF SCHQOL,.EXPERIENCE AW AGE.OF 

RESPONDENTS, AMOUNT OF COLIEGE TRAINING,.AND 
tm:CENCY OF COLI.gGE TRAINING 

Statement: · Before the reading lesson is begun,· a.purpose or purposes, In tbe. form ot one 
· or more qucruitions f'9r the reading of' a selection, are set: 
· · · · · ·. a. Teacher · b, Pupils q. Teacher lf,Dd 

~bet A* U* S* N* A u s i· A. 
Pupils 
u s N 

Grade Taught, 
Grade l · 2o8 .• 109 48 17 34 .0 6 . 25 177 . 22 13 19 154 
Grade 2 . 197 · . 98. 49 25 25 l 7 39 150 20 21. 23 133 
Grade 3 .2o4 94 56. j9 15 3 13 76 112 ~3 25 58 1o8 

,!- .. 16.56 .*** 42.81 
Tab, iJ- at .o~ . (12.59) df' 6 (12.59) df' 6 

Classification.of 
Scbool 

City .. · 291 .. ·· 144 '74 41 32 .3 18 82 188 22 33 49 187 
Town · 172. 85 41 .21 25 l 6 35 130 19 14 33 1o6 
Rural 146 72 38 17 19 0 2 23 121 14 12 19 101 

"J?· 1.,85** ""** 5;93** 
Tab. :x2 at .05 (12 .59) df' 6 · (12.59) df6 

Experience 
Under 5 Years 63 44 17 8 14 l 5 13 64 12 8 7 56 
6-10 Years 120 . 65 29 13 13 0. 4 28 88 8 9 20 83 
Over 10 Years 4o6 .. 192 107 6o 47 3 17 99 267 35 40 75 256 

~ 2 5,:J..9** *** 10,26** 
Tab. X at ,05 (12,59) df' 6 (12,59} !if' 6 

College Training· 
62 6 56 3 Years or Lees 75 43 l7 8 7 l 1 11 3 10 

4 Years 18 9 5 1 3 0 0 3 15 3 0 .3 12 
Bacbelor•s.J)egree 413 206 107 51 47 2 23 94 294 33 .42 ·ro 268 
5 Years ll 6 2 4 1 0 0 5 8 1 2 3 1 
Master's Degree: 73 26 20 11 16 1 2 19 51 12 9 12 40 
Beyond Master's 17 9 ·2 5 l 0 0 8 9 0 3 3 11 

-/ 2 *** . *** *** 
Tab. X at ,05 

Recency of Training 
96 Before 1946 . 138 .72 39 17 10 1 3 29 105 10 7 25 

1946-50 60 33 15 5 1 0 5 10 45 6 7 7 40 
1951-55 121 61 27 20 13 · 0 6 28 87 7 13 20 81 
1956-60 · 192 88 52 24 28 2 9 47 134 19 22 32 119 
Since 1961 '96 47 20 15 16 1 3 27 67 13 10 i7 58 

l .· 10,24** ** 10,69** 
Tab, t' at ,05 (21,02) df 12 (21.02) df' 12 

Age 
16 54 46 Under 30 13 35 17 9 12 0 3 .9 9 9 

30-39 Years · 113 63 24 17 9 1 6 31. 75 7 12 15 79 
Over 40 423 .203 lll 55 54 3 17 94 309 39 38 11 269 

t' .1,99** ***· 5,76**' 
Tab. t' at ,02 ..• (12 ,59} df 6 (12.59) df 6 

*A - Always *U - ~lil~lly *S - Sometillles . *N. Nevei' 
**Not significant > •. 

***Not valid 



'll\JILB.~I 

1'UQlllllCl' DIS~ OF BESPOJSBB '10 S'll\'l.'Ellji:ft io, CH>Wm 'lWARD IBl)EPEIIDERCB ARBA, .· 
· , .\CCORDDIO '1V GllA,DB. 'll\lXIB.'l, CLASl!IFICA~ OF SCIIOOL, EXPBRlBRC! AID ·. 

. . . . AQB 9F RBSPOJIDa'l'S' J\JflUIIT or COLLmB 'l'llAllUHC, . .· 
. li'11.·RBCEIICr OF C9LL!XJB 'l'llAINDIC · 

Btatemeiit: I provide tor· iiitormi clali~.- g~~ d~eClleoion. foUoving the r~lng. of e. selection to give pi;p1ls opportup11:y: 
· e.. Mlk.e · l>, Raise · · c, Clarify d, Organize · e, Apsve:r 

0:rade 'J:,.iiaJit 
Grade l · 
(Jrade 2 . 
Grade 3 .· 
,? .. 
Tab.-/- at ·.05 

Claafification of 
·school 

City 
Town 
Rural.· 

x2 ·2 
Tab, X at ,05 

Exper111nce 
IJI!der 5 Year11 
6-10 Years 
Over LO Years 

x2 ·. 
Tab, x2 at .o 

College Training 
3 Years or Les.a· 
4 rears· 
Bachelor's Degree 
5 Years 
11!.ater' s Degree 
Bey~nd Master_'.• -

x2 . . 
'l'ab, x2 at ,05 

ecency of 
. Training 

.Before 1946 
1946-50 
1951-55 · 

. 1956-60 
Since 1961 · 

2 
X 2 
'1\1.b, X at ,05 

Age 
Under 30 
30-39 ·years 
Over 40 

x2 
Tab, x2 at ,05 

Humber 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17· 

138·· 
6o 

121 
192 
98 

Comments Questions· Ideas .Ideas . Questions 
. A* U* . S* R* A. U B II A U . B N A · U S . H A . U S N 

I 

1.21 62 . ~ci . 5. 86 70 43 9 
LOS 66 22 L ... 82 65· 45 .5 

ll9 56 24 
105 61 27 
l.15 65 18 

9 
4 
6 W ••~ 3 ~.TI n 6 -

162 93: 32 •. 4 
. 99 53 17 3 
8o5Ll./l l 

***.:: 

5i 24 8 ci 
6742ll O 

223 131 li4 · 8 

39 26 8 
9 8. o 

230 136 42 
7 , 6 O 

46 16 LL 
l,O 5 2 

2 
l 
5 
q 
0 
0 

76 44 15 3 
37 16 5 2 
71 37 13 0 

100 67.,?4 l 
57 33 · 6 2 

***. 

46 20 7 0 
663610 l 

22_~ 141 47 7 

*** 

5,02** 
. (12,z?) dt_ 6 

3,91** , 
(12,59) df 6. 

135 90 · 59 7 . 168 85 29 9 
7 
5 

68 63 36 5 93 53 19 
_·59 55 24 ·5 78 44 19 

. 6.46** 
(12.59) il.t 6' 

47 27 9 o 
55. 41 23 1 · 

l6o 140 87 19 

.23 29 17 6 
8 8 2 o 

L8o 143 77 13 
5 6 2 o 

361818 l 
LO 4 · · 3 0 

2;77•• 
(12.59) df 6 ·. 

57 22 2 b 
69 35 14 2 

s!l3 125 52 16 -
29 30.12 4 

·. 8 6 2 2 
23<! 124 44 13 

7 5 l O 
51 13 8 l 
12. 4 l 0 

*** 

48 54 29 
28 14 14 
6o 35 23 
79 68 41 
47 37 l2 

7 64 51 17 6 

17,49** 
(21.02) df 12. 

4 361482 
3 .. 73 30 13 5 
4 103 6o 25 4 
2 63 27 5_ 3 

14.81** 
(21.02) df 12 

39 23 ll o 
56 35 19 3 

167 150 89 17 

48 18 7 O 
722811 2 

218 136 51 18 

*** *** 

llJ 66 20 9 
99 71 24 3. 

112 70 17 5 

4,76** 
(12,59) df 6 

164 85 36 6 
85 68 13 6 
75 54 .. 13 4 

7 ,92** 
(12,?9) df 6 

54 26 3 o 
65 42 10 3 

205 139 49 13 

*** 

33 30 
9 8 

215 145 
6 6 

51 13 
lO 5 

.9 3 
0 l 

42 l.l 
l·. 0 
8 l 
2 0 -

65 57 l7 
33 17. 8 
65 40 14 

103 62 23 
51;l 31 6 

9,35** 
(21.C2) df 12 

5 
2 
2 
4 
3 

50 20 3 o· 
613912 l 

213 147 48 15 

*** 

131 50. 15 l2 
129 42 21 5 
131 59 10 4 

12,25** 
(12.59) df 6 · 

192 65 24 LO 
ll4 42 12 4 
85 44 LO 7 

4,99** 
(12,59) df 6 

59 16·7 l 
79 31 8 2 

253 104 31 · 18 

*** 
41 21 
12 5 

9 4 
·c 1 

258 111 30 14 
9 3 

58 7 
13 4 

l 0 
6 2 
0 0 

82 41 10 
43 11 2 
77 30 10 

ll9 48 20 
7G 21 4 

1,2,07**· 
(21,02) df 12 

5 
4 
4 
5 
3 

53 .14 6 o 
72 30 8 3 

265 107 33 18 

*** 

*A - Always *U - Usually: *S ~ S01Betimes *N - Nev.er 
*"'fiot signifi~ant 

***Not valid 
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. TABIE LXIII 
.. 

FREQUENCY D;r:STRIBUTIO?f OF RESPONSJS TO STATEMENTll,·(;ROlffH TOWARD INDEPENDENCE ARf.A, 
. ACCORDING TO .. GRADE TAUGHT, CLASSIFICATION OF. SCHOOL, EXPERIENCE AND ME OF. 

. . RESPONDENTS, AMOUNT OF COLU:GE TRAINlNG, AND .. • .. .. ' 
RECENCY OF COLU;GE TRAINING . . 

I use the '\lni t or problem m.tbod. of. teaching in · tbe content area to provide 
;t'ori · · · · ·· 

· Statement: 

Griiie Taught 
. Grade l 
Grade 2 
.Grade 3 

t' 
Tab.'>@ at ,05 

Classification of. · 
Schoo;t.. 

City 
Town 
Rural 

Experience 
· Under 5 Years 

6-10 Years 
OVer 10 Years 

x2 
Tab. x2 at .05 

.College T""ining 
3 Years·or Less 
4 Years 
Bachelor's Degree 
5 Years 
*ster's Degree 
Beyond Maeter'e 

x2 . 2 .. 
Tab.X at .05 

Recency of Training 
Before 1946 
,1.946-50 
1951-55 
1956-60 
Since 1961 

x2 _.2 . 
Tab. x- at .05 

Age 
Under 30 
30-39 Years 
Over 40 · 

x2 
Tab. x2 at ,05 

a.. Wide · · b • Practic 1ng · c • . Indi vid\Ull · · 
· . Reading • Reading Differences 

. Number A* U* S* N* A u s N . . . . A u s N . 

2o8 
197 

.. 204 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 · 
. 98 

73 
l,13 
423 

92 58 31 21 
92 44 44 17 
90 67 39 8 

11,37** 
(12.59) d:t' 6 

135 77 57 22 
79 49 33 11 
60 43 30 13 

2.o4** 
(12.59) df.6 

41 24 15 3 
55 33 25 7 

178112 8o 36 

4.11** 
(12.59) df 6 

37 16 
9 5 

174 122 
7 4 

41 15 
6 7 

*** 

16 6. 
0 4 

87 30 
2 0 

11 6 
4 o 

63 38 26 11 
25· 14 13 8 
54 36 24 7 
86 54 39 13 
46. '27 18 7 

4.46** 
(21,02) df 12 

35 19 15 4 
44 43 23 3 

194 107 83 39 

13.48 . 
(12.59) df 6 

92 54 43 19 
. 78 65 41 13 

86 74 37 7 

8.75** 
(12.59). df 6 

135 82 52 22 
71 62 32 7 
50 49 35 12 

11,45** 
(12.59) df 6 

37 28 15 3 
52 39 23 6 

167 126 81 32 

· 3,44** 
(12.59) df 6 

30 2l:! 
9 6 

164 138 
6 6 

38 17 
9 4 ~· 

17 6 
0 3 

85 26 
l 0 

12 6 
4 0 

59 44 26 19 
28 12 14 6 
42 43 27 9 
82 64 34 12 
45 30 18 5 

8,40** 
(21,02) df 12 

33 20 16 4 
47 42 21 3 

175 131 83 34 . 

7,93** 
(12.59) df (> 

u0·. 43 2a 19 
127 42 19 9 
111 64 24 5 

17.50 
·(12,59) df 6 

168 70 34 19 · 
l.05 43 18 6 
83 36 19 8 

3.28*• 
(12.59) df 6 

51 22 7 3 
73 26 18 3 

232 100 47 27 

6.22**. 
(12.59) df 6 

43 13 13 6 
13 3 0. 2 

230 114 50 19 
lO 2 l 0 
5013 4 6 
10 3 4 0 

74 
38 
71 u2 
61 

*** 

34 20 10 
9 ll '2 

~l ~~ l~ 
25 8 4 

12,47** 
(21.02) df 12 

40 19 11 3 
74 25 12 2 

241105 53 28 

8.04** 
(12,59) df 6 

*A - Always *U - Us~lly *S ".' Sometimes '!tN - Never 
**Not.significant 

***Not valid , 
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A signiticant difference e~ists, in terms of age of the reapondents, 

in relation to the practice of providing for wide and effective reading 

in the content areas beyond a single textbook, Teachers under 40 years 

of age i,n~Hcate more use of this practice. 

Table LX;IV 

A study of the data summarized in l'li!ble LXIV reveds a significant 

difference among teachers of grades one, two, and three with respect to 

the provision £or oral reading practice to convey information, to practice 

good phrasing, to practice the use of punctuation marks, to ~~e good 

e~pression, to do fluent reading, to read to the teacher, to do choral 

readtng, and to read to prove O'!;." disprove a statement. First grade 

teacbE;irs ~ke more µse of these practices th,m do second i:lnd third 

grade teachers. The difference with respect to these sub~items is 

signifi~ant at the ,05 level of confidence, 

A significant difference among respondents, in terms of teaching 

e~per;Lence, e~ist$ at the .OS level, only with respect to use of oral 

reading to prove or disprove a statement. The more e~perienced teachers 

indicate more use of this practice than do the less e~periepced 

teachers. 

The data aho r(;!veal that te1=1chers trained since 1946 make greater 

use of oral reading to prove or disprove a statement than do teachers 

trained prior to that period. The difference here is significant at 

the .OS level of confidence. 

A significant difference exists among tpe res:i;:>onclents in terms of 

age, The difference is significant at the .05 level with respect to the 

use of oral reading to prove or disprove a stafement, In general, teachers 

over 40 report more use of this practice, 



'J:ABLE LXI V 

f!U!QUERCY DIS'DIBUTION OF 'R!SPOHSES to ·StATJ!IIEII? 12, CROWl'II 1'0IWU> I.IIWPERDIIICE AlllA, .&CCOIDIJIC 
to GRADE ~ •. eLASstnCATION OF SCHOOL, IXPEllll!IICE ARD AGE 

1'CHIESP.ONDIN'r5, .AMDllNT OF COLLl!Gl! 'lRAI11111C, 
A11D· BECINCY OF COLUlCI! DA1NDlC 

Statement: .1 provide many 'Bituationo--for children· to ·dci . ...,rthwhile purpoaeful oral.reading auch ao: 
a. Convey b. Convey «. Good · cl.. Uae of e. Good f. nuent I• tlud to · . h. Choral s. Patw or 

Information. Pieasure Phrasing Punctuation lxpreHion ltead1Dg 'teacber . llaa1H.ng. Diapnw a 
- ~------ -- s 

Number -A.,-11*-S*N*-:-A-.-U-SN ~--0 s-··11----,:c-,c-sN A y s 11 A u s 11 A p. s R A--,r,-,---,-11 s .. 
·. Grade taught 

-Grade l . 208 . 126.. 39 27 16 114 S6 30 8 133 43 20 12. 133 34 29 12 154 30 13 11 151 33 16- 8 91 43 56 18 52 38 87 n IS 56 42 .25 
Grade· 2· 197 . 110 · S2 28 ·7 104. 59 31 1 116 52 22 7 ·127 52 · 13 5· 136 46 10 5 137 43 10 7 62 54 64 17 45 .37 91. 24 92 61 30 14 
Grade .3 204 107 65 .28 4 · 87 64. :.SO. 3· - 97·. ·76 . 27 4 112 63 24 5 121 S9 18 6 121 53 27 3 55 52 88. 9 38 ·55 102 9 74 61 S5 14 

x2 15.46 *** 21.37 · 19.so is.48 18.74 22.00 11.12 14.0,. 
tab. x2 at ,os n2,s2> df 6 c12,s2> df § n2,s9} df 6 cu.59} df § CU,59} df § . cu,u> df 6 n:t.S!!l df 6 .r:a..s!D u 6 

Claas1f1cat1on of 
School · 

City 
town 
Rural 

291 
172 
146 

164 · 81 32 14 148 82 56 
lOS 3S 28 4 89 54 27 
744023 9 684330 

5 162 80. 35 14 173 71 33 14 201 64 17. 9 199 60 .23 
2 101 S2 l7 2 106 46 17 3 113 40 12 7 115 35 17 

834016 7 933216 5 97.·3112 6 953413 

9 
5 
4 

'9ft 68 103 26 
~ 49 50 9 
50 32 55 9 

66 6'J 120 .]6 W 91 60 25 
42 29 88 13 76 45 39 12 
27 32 72 IS &O 42 28 16, 

x2 . 10.38"* 4.68"* s.44** 4.29** 3.1-0"* 1.66"* 6.oz- · 8.67"1* -3.2B'A* 
Tab. x2 at ;os Cl2.52l df 6 c12.s2> df 6 Cl2.59) df § c12,s9> df .6 c12.59) df § cu.59} df § n2.;n1 4f § u2.s91 df , u2.s9) 4£ , 

Experience 
·Under 5 Years 
6-10 Yeara 
Over 10 Years. · 

83 55. 17 9 2 48 21 13 l 46. 24 .10 3 54 22 6 l 63 14 5 l · 62 15 5 1 ·35 21 22 5 18 17. 38 10 30 29 20 4 
120 74 27 16 3 65 33 22 0 . 69 37 11 3 73 32 12 3 85 28 3 4 84 24 10 2. 47 26 43 · 4 . 29 23 59 9 St 39 26 4· 
.406 · 214 112 59 21 192 125 1.s 11 231 uo 48 11 245 95 48 ia 263 93 33 17 263. 90 38 is 126 101 143 36 88 90 1112 46 no 110 82. · 44 

x2 . · ,'.· ·.. a.76** *** 2.04- *** - *** 9.aa-. 2.46** ··.12.13 
tab. '62 at ,95 n2.s2) df § Cl2;S9) df 6 · AZd?> 4f t c12,a1 df_ § q2,s9> .df t · 

College training . . · 
3 Years or LeH 75 34 2S 11 5 28 26 16 5 45 18 6 6 48 16 7 4 53 16 3 3 56 11 8 0 29 17 24 5 13 13 35 14 35 14 14 12 
4 Years · 18 .· 14 4 0 · 0 13 4 i O 14 2 l 1 l2 4 0 2 13 4 0 1 · lS l O 2 8 7 2 1 5 2 10 1 6 · 6 1 S 
Bachelor'• D,·gree 413 233 104 59 17 206 125 75 1 225 126 48 14 245 112 41 14 275 96 · 27 15 .268 95 38 12 136 '106 139 . 32 87 102· 181 43 165 132 as 31 

·. 5 Years · 13 9 3 1 0 8 4 l O 7 4 2 0 1J 1 · 3· 0 1J 2 2 0 8 4 l O 4 ·3 6 0 4 3 6 · 0 2 5 5 t 
Master's Degree 73 44 16 10 3 41 17 15 O 46 17 8 2 49 12 10 Z Sl 13 6 · 3 SO 14 5 4 26 14 29 4 2i 9 37 .6 37 15 17 4 
Beyond Master'• 17. 9 4 4 O 9 3 5 O 9 4 4 O 9 4 4 0 10 4 3 0 12 . 2 3 0 5 2 8 2 5 1 10 . 1 '6 6 S · O 

xz 
Tab. x2 at .os 

Recency of Training 
Before 1946 · 
1946-50 
1951-55 
1956-60 
Since 1961 

138 
60 

121 
192 

91' 

-
65 .49 
36 12 
71 25 

107 49 
64 21 

17 
9 

20 
29 
10 

7 
3 
5· 
7 
3 

-· 
SB 47 28. 5 
39 13 8 0 
63 36 20 '2 
90 ·59 41 2 
55 24 17 · 2 · 

·*** 

77 36 
39 16 
68 34 

106 58 
56 27 

18 S 
3 2 

16 .3 
21 7 
12. 3 

*"* 

83 30 18 
38 17 3 
73 27 17 

113 52 20 
65 22 9 

*** 
7 90· 33 11 
2 42 13 l 
4 802511 
7 130 43 12 
2 69 21 6 

4 n 
4 ~ 
5 n 
7 125 

2 " 

*** 

30 15 
8 5 

26 15 
47 13 
18 5 

l 
2 
2 
7 
6 

*** 

45 40 
21 6 
49 27 
63 ~2 
30 24 

41 12 
26 7 
37. 8 · 
66 S7 · 
37 7 

-
22 40 
13 12 
36 23 
41 41 
23 14 

58 18 
3'.l s 
SO 12: 
93 17 
48 13 

-
49 41 26 22 
331014 3 
56 34 19 12 
73 64 44 11 
402924 5 

·x2 14. 96** - 6.49** 7 .59** *"* *"* 14.54** 15. 93** 25.15 
Tab. X2 ar; ,os c21,02) df 12 {21.02) df 12 m,02) df 12 c21,02) df 12 c21,02) df 12 ·m.02} df 12 .Age . . . . --.-

Under 30 73 45 15 11 2 38 19 15 1 41 23 7 2 46 19 6 2 55 14 3 l 53 15 S O 31 17 20 S 
30-39 Years 113 68 26. 18 l 63 32 18 0 66 34 11 2 75 23 10 1· 80 25 1 l 83 22 8 0- 35 29. 46 3 
Over 40 423 . 230 114 56 23 W3 128 81 11 238 114 52 19 250 107 47 19 275 96 32 20 272 ·92 41 18 142 103 141 37 

16 11 37 9 27 27 17 2 
18 22 S7 ·6 50 37 23 3 
91 97 185 .50 174 113 88 48 

x2· *** "** 5.54** *** *** *** 10.20- B.24"* 16 0 61 
Jab, x2 ag .05 ' n2.59) df § (12,59) df 6 (12.59) df 6 02 59) df 6 

*A - Alwaya "O - Usually 
**Noi: significant 

*S - Sometimes · *II - Never 

**"tlot valid 

t-' 
00 
~ 
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Table LXV 

A study of the data shown in Table LXV indicates that a significant 

difference exists at the .05 level of confidence in terms of grade taught. 

First grade teachers 9 in genera1 9 provide opportunities for oral reading 

using experience stories 9 literature readers 9 and interesting sentences 

or paragraphs from content area materials. Second and third grade 

teachers make less use of these practices. 

A significant difference exists- at the .05 · level with city and town 

teachers favoring use of experience stories for oral reading while rural 

teachers attach less importance to this practice. 

Teachers under 40 provide oral reading exercises using experience 

stories and simple trade or library books whereas teachers over 40 do 

not make regular use of these materials. The difference is significant 

at the .05 level of confidence. 

Table LXVI 

A study of the data shown in Table LXVI discloses that significant 

differences exist with respect to only one of the six variables of the 

study. There is a significant difference at the .05 level of confidence 

in terms of grade taught by the respondents. First grade teachers 9 more 

than second or third grade teachers 9 recognize the need to continue 

instruction and practice in phonetic analysis for all pupils, 

Table LXVII 

A study of the data shown in Table LXVII indicates significant 

differences exist with respect to only one of the six variables of the 

study. First and second grade teachers 9 more than third grade teachers, 

read content material to children if the children are unable to read it. 

This difference is significant at the ,05 level 0£ confidence. 
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TABL! LXV 

FREQU!JCY DISTRIBUTIOW OF RESPOIISES TO STATEMENT 13, GROWTH T~RD IWDEPEKDDCE AREA, 
ACCORDIJfO TO GRADE TAOOBT, CIASSIFICATION OF SCHOOL, EXPERIENCE AWD AGE OF 

RESPONDENTS, AMOUlff ·OF COLLEGE TRAINING, AND 
REC~Y or COLI.EGE TRAINIHG 

Statelll8nt; for oral reading,· I provide 11ater1ala 1ucb a1t 

Grade Tauiht 
Grade 1 
Grade 2 
Grade 3 

x2 
Tab,.,?, at ,05 

c1 ... 1tication or 
School 

City 
TOWll 
Rural 

,?-
Tab. x2 at .05 

Experience 
Under 5 Years 
6-10 Yeara 
Over 10 Yeara 

x2 
Tab. X2 at .05 

College Training 
3 Years or Leaa 
4 Years 
Bachelor'• Degree 
5 Yeara 
Master's Degree 
Beyond Ma11ter's 

.,?, 
Tab. x2 at .05 

R~cency of Training 
Before 1946 
1946-50 
l~l-55 
l956-6o 
Since 1961 

a, Experience · ."b, Literature 
Storie1 · Readcra 

Rwiher A* tJi s• i• l O s R 

208 
197 
204 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

122 40 32 14 
72 52 50 23 
68 48 69 19 

37.34 
(12.59) dr 6 

137 56 69 29 
74 49 34 15 
51 35 48 12 

13.38 
(12.59) dr 6 

48 17 12 6 
53 29 28 10 

161 94 111 40 

11.84** 
(12 .59) df 6 

301027 8 
10 4 3 l 

170 lo4 101 38 
7 5 1 0 

J8 16 11 8 
7 1 8 l 

*** 

53 25 43 17 
23 13 18 6 
49 31 29 le 
88 49 41 14 
492220 1 

68 35 57 48. 
59 52 55 31 
53 61 62 28 

15.40 
(12.59) dr 6 

87 68 85 51 
55 44 43 30 
38 36 46 29 

3-15** 
(12 .59) dr 6 

25 24 22 12 
40 27 31 22 

115 97 121 73 

3.19*• 
(12.59) dr 6 

11 14 25 25 
6 5 2 5 

127 98 125 63 
3 6 3 l 

27 20 14 12 
6 5 5 1 

*** 

36 27 44 31 
20 10 16 14 
38 28 35 20 
57 55 52 28 
29 28 27 14 

c. Trade or 
Library Boolta 

l u s i 

122 44 30 12 
103 44 35 15 
96 53 46 9 

9-27** 
(12.59) dr 6 

165 58 54 14 
90 48 23 11 
66 35 34 11 

11,18** 
(12 .59) dr 6 

44 22 11 6 
72 23 19 6 

205 96 81 24 

6.26 .. 
(12.59) df 6 

33 16 19 7 
14 2 l 1 

212 103 75 23 
8 4 l o 

46 13 9 5 
8 3 6 o 

••• 

59 32 39 8 
33 11 11 5 
74 22 20 5 

100 48 31 13 
55 28 10 5 

d. Content Area 
Material• 

l O s i 

99 52 43 14 
72 62 44 19 
795661 8 

13.90 
(12.59) dr 6 

129 '{9 68 15 
70 49 40 13 

. 51 42 40 13 

5,45** 
(12.59) df 6 

34 20 24 5 
56 35 23 6 

160 115 101 30 

4.38n 
(12.59) df 6 

27 21 17 10 
~ 5 3 2 

167 121 100 25 
6 4 3 0 

36 15 18 4 
6 4 7 0 

*** 

55 39 33 11 
21 14 17 8 
57 31 27 6 
71 65 43 13 
46 21 28 3 

x2 12.62•• 11,57** 20.05** 15.78•• 
.,...;;T~a~b~-~x~2_a~t'--.0~5'--~~~~~-<~2-1_.02~. ~>-d_f~l2~~-----'<-2_1_.0_2~)-d_r_12~~~~<2_1_._02~)_d_r_1_2~~~<2_1_._02~)~d_r_1_2~~ 
Age 

Under 30 73 42 15 12 4 19 20 20 14 40 16 12 5 30 22 18 3 
30-39 Yeara 113 56 26 24 1 33 29 33 18 71 25 14 3 49 31 28 5 
Over 40 423 164 99 114 46 128 99 120 76 210 100 85 28 121 116 103 33 

x2 18.77 4.38*• 14.98 5.38*• 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

*A - Always *U - Usually *S - S01Detimes *N - Never 
**Not significant 

***Not valid 
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TABLE LXVI 

~UEIICY DISTRIBUTIOll OF RESPONSES 'ID STA 'l'EMENT 14, GROWTH 'IDWARD INDEPENDENCE ARF.A 1 
ACCORDING 'ID GRADE TA'OOBT, CLASSIFICATIOll OF SCHOOL, EXPERIENCE AND 

AGE OF RESPONDENTS, AM>UNT OF COLLEGE TRAINING, 
AND .RECENCY OF COLLEGE .TRAINING 

Statement: I continue instniction and practice in phonic analysis: 
a. All Pu;[!ilS b. Some Pu;eils 

Number A* U* S* N* A u s N 
Grade '!aught 

Grade l 2o8 18o 20 4 4 3 3 17 185 
Grade 2 197 151 39 4 3 0 6 30 161 
Grade 3 204 156 32 13 3 4 10 32 158 

x2 2 16.6o *** 'lab. X at .05 !12.59) df 6 
Classification of 
School 

City 291 235 42 9 5 2 10 43 236 
Town 172 129 30 8 5 5 4 30 133 
Rural 146 123 19 4 0 0 5 6 135 
2 

X *** *** 'lab. x2 at .05 
Experience 

Under 5 Years 83 68 11 3 l l 2 11 69 
6-10 Years 120 106 12 2 0 0 l 10 109 
Over 10 Years 4o6 3J.3 68 16 9 6 16 58 326 
2 

*** *** X 2 
'lab. X at .05 

College Treining 
3 Years or Less 75 62 9 4 0 l 2 5 67 
4 Years 18 17 l 0 0 0 0 0 18 
Bachelor's Degree 413 330 61 16 6 5 13 58 337 
5 Years 13 11 2 0 0 0 0 2 11 
Master's Degree 73 56 13 2 2 0 3 12 58 
Beyond Master's 17 11 4 0 2 l 1 2 13 
2 

*** *** X 2 
'lab. X at .05 

Recency of 
Training 

Before 1946 138 113 23 l l l 2 16 119 
1946-50 6o 48 7 5 0 0 4 6 50 
1951-55 121 98 16 6 l l 2 17 101 
l956-6o 192 153 29 4 6 4 6 25 157 
Since 1961 98 75 16 5 2 l 5 15 77 
2 

X 2 *** *** 'lab. X at .05 
Age 

Under 30 73 64 6 2 l 1 l 7 64 
30-39 Years 113 92 15 5 l 0 4 15 94 
Over 40 423 330 70 15 8 6 14 58 345 

2 
*** *** X 2 

'lab, X at .05 

*A - Always *U - Usually *S - Sometimes 8N - Never 
**Not Significant 

***Not valid 
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'D\m.E LX1{II 

J'REQUERCY DISTRIBUTIOI or RESPONSES 'ID STA'l'EMEN'l' 15, GROW'l'II roWARD IRDEPENDENCE ARF.A, 
ACCORDIBG ro GRADE TAOOBT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND 

AGE or RESPONDENTS, AK)UBT OF COI..LmE TRAINING, 
AND RECENCY OF COI..LmE TRAINING 

Statement: I read content material to my children it they are unable to read it. 

Grade Taught 
Grade l 
Ore.de 2 
Grade 3 

r 2 
Tab. X at .05 

Classitication ot 
School 

City 
To-wn 
Rural 

x2 
Tab • ./ at .05 

Experience 
Under 5 Years 
6-lO Years 
Over lO Years 

r 
Tab. 'Cat ,05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
?ester's Degree 
Beyond Mister's 

x2 2 
Tab, X at .o 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
l956-6o 
Since 1961 

x2 2 Tab, X at ,05 
Age 

Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab, X at .05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

l2l 
192 
98 

73 
ll3 
423 

*A - Always *U - Usua.:).ly 
**Not significant 

***Not valid 

A* U* 

85 44 
78 48 
67 52 

12.78 
(12, 59) dt 6 

120 72 
64 40 
46 32 

7,98** 
(12.59) df 6 

31 19 
54 27 

145 98 

5,68** 
(12.59) df 6 

34 16 
lO l 

143 101 
2 6 

36 14 
5 6 

*** 

55 37 
27 ll 
43 29 
66 46 
39 21 

ll,04** 
(21,02) df 12 

32 
39 

158 

*** 

*S - Sometimes 

13 
31 

lOO 

S* 

65 
65 
62 

81 
55 
'.)6 

27 
29 

133 

20 
6 

135 
4 

21 
6 

37 
14 
40 
68 
33 

27 
33 

. 133 

*N - Never 

N* 

14 
6 

23 

18 
13 
l2 

4 
lO 
29 

5 
l 

34 
1 
2 
0 

9 
8 
9 

12 
5 

l 
lO 
32 
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Table LX.V!II 

A study of the data shown in TaQ~e LXVIII reveals a significant 

difterenc~ at the .05 level of confidence in term1:1 o:f gr.!:lde taµ~ht, 

First and ,econ~ grade teachers tend to acc,pt the idea of having 
I 

child.ren read 9ontent mat:erial aloud after i, t hai:, been r,ad to them. 

Third grade tei!lchen seem not to favor this idear 

'l;'able LXIX 

A study of the data shQWn in Table LXIX reveals that QO significant 

di(ference exists concerning the encouragement of children to use the 

context and to do only the amo~nt of word analysis that they need to 

ident~fy a word that is new to them in its printed form, 

Table LXX 

A study af the data recoJded in T.!:lble LXX reveals signif:tcant 

di:f;ferences at the .Q;i level o;I; conf:i.deJ;1ce among r_espondemts in terms 

of grade to!:lught wi,th firat and second grade teachers, in general, indicat~ 

:i,.ng the use ·of equal amc;mnts of !:>ral and sihnt reading, or more oraL 

than silent reading, and third grade teachers indicating use of silent 

reading more than oral reading. 

A significant difference exists at the .05 level of confidence 

with town.and ruralteacheris, mQ!l."e than city teachers~:·indicati,ng the 

use of equal amounts of oral and silent reading an,d the use of oral read .. 

ing more than silent reading. 

'l'he ~:j.fferen(:1;i amo:qg teachers, in· terms of, ,;1ge, ia ,;:1ho signif~cant 

at the ,05 level Qf confidence with teacher~ over 40 rejecting the idea 

of equal amo4nts of oral and silent reading and teachers under 40 tending 

to ~avor the use of equal amounts o;f oral and silent readi11g~ 
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'n\BI.I LXVIII 

~UEICt DIS'l'RIBUTIOB OF RISPOIISIS m S'n\'1!:NElff 16, GROW'?B mWARD IBDEPEIIDDCE AREA, 
ACOORDDll m GRADB 'n\OOB'1', CLASSD'ICATIOB or SCHOOL, EXPERimCll ARD 

AOI or RISPOIIDD'JB, A)l)UBT or OOLLmE TRAIKDll, 
AID RBCDcr or OOLLmll !BAIBDll 

Statement: I bave cb1ld.ren read. content material aloud atter I have reaa it to tbe11, 

ore.de 5.ui6t 
Grade l 
Grade 2 
Grade 3 

.; 
Tab,./ at ,05 

Classification ot 
School 

City 
'l'o',fll 
Rural 

2 
X 2 
Tab, X at ,05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 2 
Tab, X at ,05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Deg:ree 
5 Years 
Master's Degree 
Beyond Master's 

2 
Tab, X at ,05 

Recency ot Training 
Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
X 2 
Tab, X at ,05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab, X at ,05 

lumber 

208 
197 
2o4 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always *U - Usually 
**Not significant 

***Not valid 

A* 
36 
37 
23 

20.07 
(12,59) dt 6 

48 
28 
20 

62 
53 
46 

71 
52 
38 

l2 19 
24 34 
6o 108 

5,10** 
(12.59) dt 6 

16 18 
4 5 

63 114 
O 5 

13 14 
O 5 

*** 

24 36 
7 20 

18 35 
33 42 
14 28 

8,27** 
(21,02 ) dt 12 

13 23 
15 38 
68 100 

9,44** 
(12,59) dt 6 

*S - Sometimes 

sl 

93 
91 
96 

137 
74 
69 

45 
49 

186 

35 
8 

184 
6 

38 
9 

67 
25 
53 
89 
46 

32 
46 

202 

*B - Bever 

N* 

17 
16 
39 

35 
18 
19 

7 
13 
52 

6 
l 

52 
2 
8 
3 

ll 
8 

15 
28 
10 

5 
14 
53 
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~UEICY DISTRIBU'l'IOI OF RESPO!ISES '10 S'D\ 'l'D1Ell'l' l 7, GROWTH 'lOWARD IllDEPEIIDElfCE AREA 1 

ACCORDIBG '10 GRADE 'fAOOBT, CLASSIFICA'fiOB OF SCHOOL, EXPERIENCE AND 
. AGE or RESPONDEll'l'S I AK>UBT or COLLl!XlE TRA IlfIBG I 

AID RECElfCY or COLU)JE TRAIBilfG 

Statement: I encourage pupils to pay particular attention to the context and to do only 
that amount ot word analysis that they need to do in order to identity a word 
that is n,w to them in its printed form. 

brade. Susbt 
Grade l 
Grade 2 
Grade 3 

x2 2 
Tab. X at .05 

Classification ot 
School 

City 
Town 
Rural 

2 
X 2 
Tab, X at ,05 

Experience 
Under 5 Years 
6-lO Years 
Over 10 Years 

x2 
2 

Tab, X at ,05 
College Training 

3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
*ster's Degree 
Beyond Mlster's 

2 
X 2 
'l'ab, X at ,05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
Since 1961 

2 
X 
Tab, x2 at ,05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab, X at ,05 

lumber 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always *U - Usually 
**Not significant 

***Not valid 

A* 
92 
90 
94 

10,o8** 
(12.59) dt 6 

139 
70 
67 

4,93** 
(12.59) df 6 

U* 

61 
68 
73 

93 
62 
47 

28 31 
51 39 

197 132 

7.82** 
(12,59) df 6 

35 21 
6 10 

182 140 
. 4 8, 
90 19 
9 4 

63 44 
28 22 
57 40 
87 67 
41 29 

7,04** 
(21.02) df 12 

28 23 
47 37 

200 142 

12,87** 
(12.59) df 6 

*S ".' Sometimes *N - Never 

S* 

32 
22 
ll 

ll 
15 
39 

7 
0 

47 
l 
7 
3 

16 
5 
8 

20 
16 

15 
12 
39 

N* 
29 
24 
13 

27 
18 
21 

13 
15 
38 

12 
2 

44 
0 
7 
1 

15 
5 

16 
18 
12 

7 
17 
42 



TABIE LXX 

FREQUENCY DISTRIBlJl'ION OF RESPONSES TO STATEMENT 18, GROWTH TOWARD INDEPENDENCE AREA, 
ACCORDING TO GRADE TAUGHT, CIASSIFICATION OF SCHOOL, EXPERIENCE AND AGE OF 

RESPONDENTS, AMOUNT OF COLIEGE TRAINING, AND 
RECENCY OF COLIEGE TRAINING 

Statement: I plan my program in reading to include: 
a. Equal b, More c. More 

Amounts Oral Silent 
Number A* U* S* N* A u s N A u s N 

Grade Taught 
Gradel 208 70 31 9 98 6o 16 15 117 23 3 3 179 
Grade 2 197 64 41 25 67 22 23 21131 35 14 12 136 
Grade 3 2o4 50 40 55 59 12 27 . 41 124 38 37 16 113 

.; 52.23 57.91 60.58 
Tab. x2 at .05 12.5 ) df 6 12.5 dt' 6 12.59 df 6 

C assification ot' 
School 

City . 291 8o 65 56 90 34 33 48 176 45 29 20 197 
Town 172 56 28 28 60 27 23 20 102 22 14 8 128 
Rural 146 48 19 5 74 33 10 9 94 29 11 3 103 

,j! 30.26 17.16 6.JO** 
Tab. x.2 at .05 (12.59) df 6 (12.59) df 6 (12.59) df 6 

Experience 
Under 5 Years 83 27 22 12 22 5 8 13 57 11 6 5 61 
6-10 Years 120 36 18 21 45 16 15 18 71 19 12 3 86 
Over 10 Years 4o6 121 72 56 157 73 43 46 244 66 36 23 281 

x2 7,72** 9,33** 2,92** 
Tab. X2 at ,05 (12 .59) df 6 (12.59) df 6 (12.59) df 6 

College Training 
3 Years or LeH 75 19 13 7 36 18 7 7 43 13 7 2 53 
4 Years 18 4 2 0 12 2 2 0 14 7 1 0 10 
Bachelor's Degree 413 137 78 64 134 58 49 55 251 53 36 20 Jo4 
5 Years 13 2 0 4 7 2 2 2 7 3 2 1 7 
Master's Degree 73 20 12 9 32 13 3 9 48 18 4 5 46 
Bey"Jnd Master'• 17 2 7 5 3 l 3 4 9 2 4 3 8 

,j! *** *** *** 
Tab. x2 at ,05 

Recency of Training 
Before 1946 138 43 24 11 60 25 13 9 91 25 13 5 95 
1946-50 6o 11 10 12 27 14 6 10 JO 12 3 2 43 
1951-55 121 45 17 2::! 37 22 13 15 71 12 9 4 96 
1956-6o 192 56 41 26 69 23 25 28 116 32 18 13 129 
Since 1961 98 29 20 18 31 10 9 15 64 15 11 7 65 

x2 19.16** 16.27** 11,19** 
Tab. x2 at ,05 (21.02) df 12 (21.02) df 12 (21.02) df 12 

Age 
6 8 49 4 Under 30 73 28 20 19 9 7 7 3 59 

30-39 Years 113 35 22 25 31 11 10 23 69 18 9 10 76 
Over 40 423 120 70 59 174 75 47 48 253 71 42 18 292 

x2 20.33 10.86** 7,55** 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 (12.59) df 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid 

192 
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Table tx:XI 

A st;µdy of the dat1:1 pn$ented in Table LXXI shows a isignificant 

difference at the r05 level of confidence in terme of gr~de taught by 

the respondent with first grade teachers, in general, recogni~ing the 

need £or providing activities to give instruction in both critical 

listening and criti~al reading, and to help pupils learn to recognize 

figurative language. S~cand and third grade teachers seem not as aware 

of this need. Firlilt grade .and t:hird gr~de teacher1;1, more than secfilnd 

grade teachers, are aw1:1re of the importance of activities to help 

pupil~ le,arn to inteipret figures of speech. 

A sigt:1.ificant differei;ic:lil e:x:ists, in te;rms of cla1?sification of 

schools, in telabian to provtding activitie$ to recognize figurative 

larigu.sge and figures o:1; 51peech with town and rurai teache;i:rs recogniz

ing the value of these c!lctivitd,efil 1 Cityt~achers indicate less "1Se of 

these practices. 

Ta'ble LXXII 

A study of the data in Table LXXU reveals that a dgn:l,ficant 

differen~e exists with respect to only one of th~ six variables of 

th~ ~tudy. 'l'here is a ~igni£icant dif!erence at the .o, level of 

cop.fidence in terms of grade taught by respondents, Third grade 

teachers, more th~n first and second grade teachers 1 recognize the 

need to providE;! exl':!rc;:i,.ijes to tE;!ach use of the glossary or dictionaxy 

B!3 indic;;it;~d in the list;ed $tib-:ltems, 

'l'able LXXlII 

A study of the data shown in Table LXX~II reveals that significant 

differences exist among the respondents with.respect to two of the six 



194 

TABLE LXXI 

FREQUENCY DISTRIBUTION OF RESPONSES TO STA'IEMENT 19, GROWTH TOWARD INDEPENDENCE AREA, 
ACCORDING TO GRADE TAUGHT, CIASSIFICATION OF SCHOOL, EXPERIENCE AND AGE OF 

RESPONDENTS, AMOUNT OF COLLEGE TRAINING, AND 
RECENCY or COLLEGE TRAINING 

Statement: I use workbooks, teacher-prepared exercises, and regular textbook material: 
a. Give b, Recognize c, Interpret 

Instruction Figurative Figure of 

Num'6er A* U* S* N* I 
Lan~~e 
u s N I 

Sl!eech 
u s N 

Grade Taught 
Grade l 2o8 165 28 8 7 98 40 39 31 76 38 50 44 
Grade 2 197 129 49 16 3 67 58 42 30 53 50 52 42 
Grade 3 204 137 50 14 3 85 57 50 12 72 54 59 19 

x2 16.99 20.29 18.95 
Tab. x2 at .05 (12.59) df 6 (12.59) df 6 (12.59) df 6 

Classification of 
School 

City 291 207 61 15 8 115 73 6o 43 93 66 69 63 
Town 172 121 32 15 4 74 40 49 9 60 31 63 18 
Rural 146 103 34 8 l 61 42 22 21 LB 45 29 24 

x2 *** 15.67 22.37 
Tab. x2 at ,05 (12,59) df 6 (12.59) df 6 

Experience 
Under 5 Year• 83 62 16 5 0 37 20 21 5 33 20 23 7 
6-10 Years 120 87 21 9 3 57 23 25 15 43 24 27 26 
Over 10 Yei,,rs 406 2C2 90 24 10 156 112 85 53 125 98 111 72 

x2 "* 8.00** 8.85** 
Tab, x2 at .05 (12.59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 53 19 2 l 32 17 11 15 23 17 20 15 
4 Years 18 16 2 0 0 12 6 l 0 9 8 0 l 
Bachelor's Degree 413 285 89 31 8 158 113 95 46 133 95 115 70 
5 Years 13 8 5 0 0 6 3 3 l 6 2 3 2 
Master's Degree 73 57 9 3 4 35 13 17 7 24 18 19 12 
Beyond Master's 17 12 3 2 0 7 3 4 4 6 2 4 5 

x2 *** *** *** 
Tab. x2 at ,05 

Recency of Training 
44 24 Before 1946 138 94 32 11 l 53 35 35 15 31 39 

1946-50 6o 44 9 2 5 23 15 10 12 16 16 14 14 
1951-55 121 85 24 10 2 49 33 24 15 42 26 31 22 
1956-60 192 132 45 11 4 79 56 36 21 64 46 50 32 
Since 1961 98 76 17 4 l 46 16 26 10 35 23 27 13 

x2 *** 12,37** 4.36** 
Tab, x2 at .05 (21.02) df 12 (21.02) df 12 

Age 
16 20 8 24 15 24 10 Under 30 73 57 12 3 l 29 

30-39 Years 113 84 19 7 3 48 29 27 9 38 30 27 18 
Over 40 423 289 96 29 9 173 110 84 56 139 97 110 77 

x2 *** 7,87** 6.38** 
Tab. x2 at .05 (12,59) df 6 (12.59) df 6 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid 



'IULE LXXII 

PllQIJEIICY DISTIUIOTION OF RESPONSES TO STATEMENT 20, GllOWTII TOllilD IICDEP!IIDIIICE ilEA, ACCOIU>I!IC 
TO GRADE TAUGHT, C!ASSinCAno11 or SCHOOL, EXPD.IIIICE AIID AGE 

or RES POIIDEJIITS • AHOIJIIT or COLLl!CE nAIJIIIJIG. 
AIID IIEC!IICt or COUICE TRAIIIIJIC 

Statements In preparing pupil• to uae • gloaaary or dict ionary, I uee workbook and teacher prepared nerci••• to teach: 

Grade Taught 
Grade l 
Grade 2 
Grade 3 

a. Order of b. Alphabetical c. Alphabetical d. Accent and e. lay to f , Syllabic 
Alphabet Arrangement Liat Diacritical Pronunciation Dtviaion 

Markt of Word• 
Jlumber 11* U* S* H* A U S JI A U S H A U S JI A U S It A U S H 

208 
197 
204 

104 30 27 24 
116 51 16 14 
152 33 12 7 

51 28 44 85 
87 59 37 14 

152 37 10 5 

47 34 66 61 
81 59 34 23 

125 43 29 7 

25 13 33 137 
30 34 59 74 
88 53 42 21 

31 20 34 123 
42 41 37 77 
8S 49 48 22 

48 22 48 90 
80 58 31 28 

136 45 13 10 

x2 62.71 196.06 111.03 168.37 113. 29 161.19 
Tab, x 2 at .OS (12.59) df 6 {12.59) df 6 {12.59) df 6 (12.59) df 6 Cl2.S9l df 6 (12.59) df 6 

Cla1aification of 
School 

City 
TOlln 
l.ural 

291 
172 
146 

182 60 20 29 
99 29 22 22 
91 25 13 17 

143 59 44 45 
81 36 23 32 
66 29 24 27 

123 70 58 40 
66 34 40 32 
6 i 32 31 19 

~UH~ 
u n ~ u 
n n D M 

76 51 59 105 
44 32 36 60 
38 27 24 57 

123 61 48 59 
76 30 28 ~ 
65 34 16 31 

x2 6.55** 2.52** 4 .37** 1.61** o. 76** 2.64** 
Tab, x 2 at .os (12.59) df 6 (12.59) df 6 {12.59) df 6 02.59) df 6 (12.59) df 6 (12.59) df 6 

Experience 
Under 5 Year• 
6•10 Yeeu 
Owr 10 Year• 

83 
120 
406 

53 13 8 9 
78 2l 7 14 

241 80 40 45 

40 19 10 14 
62 22 17 19 

188 83 64 71 

32 22 16 13 
54 25 23 18 

167 89 90 60 

16 12 15 ~ 
37 19 19 45 
90 69 100 147 

21 12 16 34 
29 20 27 44 

108 78 76 144 

34 15 16 18 
54 20 16 30 

176 90 60 80 

x 2 3.25** 2.51** 1.91** 11.22** 3.11** 3.82** 
Tab, x 2 at .os Cl2,59l df 6 {12,59) df 6 (12,59) df 6 {12.59) df 6 (12.59) df 6 Cl2,59LAU 

College Training 
3 Yean or Leaa 
4 Tear• 
Bachelor'• Degree 
5 Tear• 
Malter•• Degree 
Beyond Hllate.r'• 

x2 
Tab, x 2 et ,05 

he ency o f Training 
Before 1946 
1946·50 
1951·55 
1956·60 
Sinc e 1961 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 

98 

48 12 5 10 
12 4 l l 

245 80 ~ so 
6 6 0 l 

49 10 10 4 
12 2 1 2 

*** 

89 27 9 13 
39 9 l 11 
62 23 17 19 

116 40 19 17 
66 15 9 8 

39 8 11 17 
8 5 2 3 

195 87 66 65 
3 6 3 1 

36 14 8 15 
9 4 l 3 

*** 

72 26 14 26 
33 6 9 12 
46 28 23 24 
90 43 30 29 
49 21 15 13 

35 11 15 14 
8 l 5 4 

160 101 89 63 
4 5 4 0 
~ 12 15 8 
8 6 l 2 

*** 

62 32 21 23 
29 6 13 12 
38 30 29 24 
81 46 45 20 
43 22 21 12 

22 7 15 31 
l 2 3 12 

98 76 90 149 
3 2 3 5 

13 11 18 31 
6 2 5 4 

*** 

36 24 27 51 
11 8 14 27 
31 16 27 47 
41 37 so 64 
24 15 16 43 

25 12 9 29 
2 5 1 10 

111 73 86 143 
2 3 2 6 

16 13 4 30 
2 4 7 4 

*** 

35 34 21 48 
19 4 13 24 
37 17 18 49 
4~ 34 49 63 
21 21 18 ~ 

~ 12 9 16 
7 l 2 8 

181 89 61 82 
4 3 3 3 

25 17 15 16 
9 3 2 3 

*** 

67 31 13 27 
29 8 7 16 
48 25 15 33 
81 45 35 31 
39 16 22 21 

x2 *** 14.02** 18.69** 10.se- 20.04** 19.lO** 
Tab, x2 at ,05 (21,02) df 12 (21.02) df 12 (21.02) df 12 (21 ,02) df 12 (21.02) df 12 

Age 
Under 30 73 52 10 S 6 35 14 12 12 29 16 18 10 17 10 9 37 14 8 18 33 27 14 14 18 
30.39 Yeeu 133 66 22 11 14 55 23 18 17 42 32 20 19 25 19 26 43 26 21 24 42 51 20 18 24 
Over 40 423 254 81 40 48 200 87 62 74 182 88 91 62 101 71 100 151 118 81 77 147 186 90 61 86 

x 2 8.27- s.41** 9.13- 9.56** u.83** 6 . 1s-
I,b x2 at .05 (12.59) df 6 (12,59) df 6 (12,59) df 6 (12,59) df 6 (12,59) df 6 (12. 59) ~tf ~6~ 

*A • Always "1l • O•ually *S - Sometimes *N - Never 
*"'Not •ignificant 

***!lot ""lid 
t--' 

'° Vt 
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variables of the study, There is a significant difference at the ,05 

level of confidence, in terms of the grade taught, to one of the four 

sub-items of the statement of practices. Second and third grade teachers, 

in general, favor specific exercises for children to learn to interpret 

figures of speech in order to cope with meaning difficulties, First grade 

teachers seem less aware of this need, 

A significant difference exists at the .OS level, in terms of age of 

nespondents, ,d.n,re~ponse to. one: sub-Uem; of the: s.tatement of practices. 

Teachers under 40, more than teachers over 40 years of age, favor the use 

of specific listening, reading, and discussion exercises for teaching 

the skill of choosing the meaning of a word that makes good sense in the 

context. 

Table LXXIV 

A study of the data shown in Table LXXIV discloses that significant 

differences exist with respect to only one of the six variables of the 

study. There is a significant difference at the .OS level of confidence, 

in terms of grade taught by the respondents, with respect to only two 

of the five sub-items of the statement of practice. First grade teachers, 

more than second or third grade teachers, recognize the need to provide 

opportunities,in response to teacher questions or directions, for 

children to read exact words, phrases, or sentences from the books and 

to recall the author's exact words, phrases,. ~or sentences in a story, 

Table LXXV 

A study of the data shown in Table LXXV reveals no significant 

difference exists concerning practice in distinguishing, in both 

listening and reading, between expressions used informatively and 

expressions used emotively, 
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TABLE LXXIII 

FREQUEtfCY DISTIIBUTION OF RESPONSES TO STATEME!f'l' 21, GROWTH TOWARD INDEPENDENCE AREA, 
ACCORDING TO GRADE TAUG!fl', CI.ASSIFICATION OF SCHOOL, EXPERIENCE AND AGE OF 

RESPONDENTS, AMOU!fT OF COIJ.EGE TRAINING, AND 
RECENCY OF COUEGE TRAINI!fG 

Statemnt: ,f plan apecific liatening, reading, and diacuaeion exercises tor teaching skill• in coping 
vith meaning difficulties such as: 

a. Word Meaning b, Good c , , Figure of d. Use of 
Using Context Meaning Speech Punctuation 

Narka 
Number , A* tJi S* N* A u s N A u s N A u s N 

Grade Taught 
Grade l 208 119 52 27 10 ll4 46 36 12 47 45 65 51 113 46 27 22 
Grade 2 197 110 56 17 14 1o6 52 26 13 55 53 50 39 107 41 36 13 
Grade 3 2o4 1o6 10 23 5 lo4 68 27 5 64 66 60 14 102 58 31 13 

x2 ' 10,00H 10.66** 28.68 8,07** 
Tab. x2 at ,05 (12.59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 

Claaaiflcation of 
School 

City 291 160 85 28 18 158 11 39 17 19 11 78 57 149 71 46 25 
Town 172 90 55 , 24 3 88 49 29 5 53 45 48 24 95 38 29 10 
Rural 146 85 38 15 8 78 40 20 8 34 42 47 23 78 36 19 13 

x2 ' 7,850 3,45** 5,75** 2.11** 
Tab, x2 at .05 (12.59) df 6 (12,59) df 6 (12.59) df 6 il2,59) df 6 

Experience 
Under 5 Yeara 83 49 20 9 5 45 21 14 3 23 25 22 13 44 18 15 6 
6-10 Yeara 120 65 40 8 1 63 30 20 1 35 33 29 23 60 26 24 10 
Over 10 Yeara 4o6 221118 50 17 216 115 55 20 1o8 1o6 124 68 218 101 55 32 

x2 5.66** 1.61** 2.89*• 4,15** 
Tab. x2 at .05 (12.59) df f. (12 ,59) df 6 (12.59) df 6 (12,59) df 6 

College Training 
3 Yeara or LeH 75 41 19 12 3 39 21 9 6 22 13 24 16 37 16 15 1 
4 Years 18 10 1 l 0 9 1 2 0 4 8 5 l 13 5 0 0 
Bachelor's Degree 413 224 122 43 24 214 118 60 21 113 113 116 71 210 104 62 37 
5 Years 13 1 4 2 0 1 3 3 0 4 3 4 2 8 3 2 0 
Master'• Degree 73 44 19 8 2 45 14 11 3 118 21 21 13 45 12 11 5 
BeyoDd M&ater'a 17 9 1 l 0 10 3 4 0 5 6 ) l 9 5 3 0 

x2 *** *** ·- *** 
Tab. x2 at .05 

Recency of Training 
6 64 26 64 40 Before 1946 138 73 42 17 45 20 9 37 33 42 19 15 

1946-50 60 35 13 1 5 35 15 5 5 16 14 16 14 32 13 9 6 
1951-55 121 68 36 15 2 68 34 17 2 34 55 40 12 69 25 20 1 
1956-60 192 1o8 53 21 10 105 45 31 11 56 50 48 38 103 41 32 16 
Since 1961 98 51 34 1 6 52 27 16 3 23 32 29 14 54 26 14 4 

x2 9,21** 12,33** 11,24** 9,26** 
Tab, x2 at ,05 (21.02) df 12 (21.02) df 12 (21.02) df 12 (21.02) df 12 

Age 
6 40 14 16 18 4 Under 30 73 43 21 3 17 2 17 21 23 12 35 

30-39 Yeara 113 62 36 11 4 61 39 9 4 29 38 34 12 59 22 23 9 
Over 40 423 229 121 51 22 223 112 64 2 120 lo4 119 8o 228 lo6 54 35 

x2 4,09** 17 .90 10.15** 11,89** 
Tab. x2 at .05 (12.59) df 6 (12 .59) df 6 (12.59) df 6 (12 .59) df 6 

*A - Alvaya *U - Usually *S - Sometimes *N ~ Never 
**Not significant 

***Not valid 
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'11\BLI LJ;XIY 

JRIQIJIIICf DIB'J!IDIU'1'IOII or RISPOEIB '1'0 8'11\'lZNIIIT 22, GROll'l'II 'l'OWARD IIDEPEID!IICI ARIA, 
ACCORDim '1'0 GIIADI '11\trllft', CLABBUICATID• or BClllOL, IXPIRDIIC! AID 

AGI or RIIIPOIIDllffll, All>IJIIT or COLLIOI TIIADim, 
AID lllCIIICt or COLI.ml 'mA IEllJ 

Stateunt : Ill a dlnctecl rea,11111 leuon, 1D naponae to teacher ,ueatlona or directiona, the chiid: 
a, Reada b, lxpreuea , C, Re&da d, Raiaea e, Recalla 

lllact OVII Betveen Queation1 Author•• 
Word• wlll•r 'lt/;nea Exact Worda 

lliiii6er Xi Ill !II p 7i I X !I I X Ii ii • A u s • Grade 1-Uiht 
2o8 63 16 96 Grade l 37 92 66 45 l 4o 47 82 39 61 57 74 16 36 30 109 33 

Grade 2 197 52 56 76 13 86 73 32 6 31< 52 8o 31 51 67 59 20 23 32 lo8 34 
Grade 3 2<>11 47 69 78 10 61 93 45 5 42 62 8o 20 50 83 61 10 16 49 109 30 

x2 14,78 - 8.77 .. ll, 34H 13,94 
'llab. x2 at ,02 (12.59) dt 6 (12,59) dt 6 (12,59) dt 6 (12,59) df 6 

ciauiticatlon ot 
Bcbool 

Clt;y 291 83 82 )09 16 122 llO 50 9 51 ~ 105 48 76 101 90 24 33 66 144 48 
Tow 172 47 46 68 11 66 73 33 0 35 41 75 21 51 53 55 13 24 24 100 24 
Rural 146 32 34 69 ll 55 49 39 3 30 33 62 21 35 53 49 9 18 21 82 25 

x2 6,67H - 6,74H 2.89** 8, 37" 
Tab, x2 at ;05 (12, 59)dt 6 (12, 59) df 6 (12.59) dt 6 (12.59) dt 6 

Experience 
Under 5 Yean 83 21 22 34 6 37 37 9 0 17 18' 39 9 30 26 22 5 13 14 49 7 
6-10 Y .. n 120 36 27 46 ll 49 47 20 4 24 33 40 23 35 38 39 8 21 23 58 18 
Over 10 Year• 4o6 105 ll3 166 22 157 148 93 8 75 llO 163 58 97 143 133 33 41 74 219 72 

.,? 3,58H - 6,49** 6,70** 9,91** 
'llab, "J? at .05 (12,59) 4t 6 (12,59) dt 6 (12.59) dt 6 (12,59) dr 6 

Coll••• frafol111 
3 Yean or Leu 75 13 17 36 9 32 22 19 2 16 14 26 19 21 18 27 9 5 ll 48 ll 
4Yean 18 4 7 7 0 7 9 2 0 l 7 9 l 3 10 5 0 l 3 14 0 
Bachelor' a De1ree 413 120 lo8 158 27 167 162 74 10 78 109 165 61 lo8 145 127 33 55 75 210 73 
5 Years 13 3 3 6 l 4 6 3 0 2 3 7 l 1 8 4 0 0 6 6 1 
Ma1ter'1 Degree 73 18 21 32 2 26 28 19 0 16 22 28 7 26 18 26 3 13 13 37 10 
Be:,-olld *•ter'a 17 4 6 7 0 7 5 5 0 3 6 7 1 3 8 6 0 l 3 ll 2 

x2 
Tab, x2 ' at ,05 - - - - *** 

Recency of Tra1D111g 
Before 1946 138 34 38 55 ll 55 43 30 5 25 32 57 24 26 47 52 13 10 25 73 30 
1946-50 6o 18 18 21 3 24 23 l2 l l2 l2 28 8 16 21 19 4 8 12 32 8 
1951-55 121 32 JO 48 11 56 40 22 3 22 "fl 44 18 41 37 34 9 16 20 6o 25 
1956-6o 192 53 48 81 10 67 85 37 3 36 51 76 29 54 63 61 14 27 35 107 23 
Since 1961 98 25 28 41 4 41 36 21 0 21 29 37 ll 25 39 28 6 14 19 54 ll 

x2 2 5,40** ..... 6,55" 10,81** 13,o6*"' 
'Dlb, X a t ,05 <2i,02 > dt ~ <21.02 > gr 12 c21. 02 > gr~ (~1.~l lit l Z 

Age 
ll ,' 46 Under 30 73 17 18 31< 4 33 33 7 0 l2 14 40 7 24 26 20 3 7 9 

30-39 Years 113 32 28 46 7 46 45 21 l 24 33 38 18 30 40 37 6 19 22 55 17 
Over 40 423 H3 116 165 29 163 154 95 ll 8o 114 163 66 lo8 141 137 37 49 78 225 71 

2 4,23ff - 10,94** 6.81** ll.42** X 2 
'Dlb, X at ,05 (12.59) dt 6 (12.59) df 6 (12 ,59) g!'. ~ (1i.~2l g( fi 

*A - Alva;ya "11 - Uauall;y *8 • Sometimes *1' • Kever 
**!lot aignlticant 

- oi ""lid 
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TABLE LXXV 

FREQUENCY DISTRIBUTION OF RESPONSES ID S'D\TEMENT 23, GROWTH IDWARD INDEPENDENCE ARF.A, 
ACCORDING ID GRADE TAOOHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND . 

AGE OF RESPONDENTS, AK>UNT OF COLLmE TRAINING, 
AND RECENCY OF COLLIDE TRAINING 

st~tement: f ·provide practice in distinguishing in both listening and reading between 
expressions used .informatively and expressions used emotively. 

Grade. Taught 
Grade 1 
Grade 2 
Grade 3 

2 . 
X 2 
Tab. X at .05 

Classification of 
School 

City 
Town 
Rural 

2 
Tab. X at .05 

Experience 
Under 5 Years 
6-lOYears 
Over 10 Years 

2 
X 2 
Tab. X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
Beyond Jester's 

x2 2 
Tab. X at .05 

Recency of 
Training 

Before 1946 
1946-6o 
1951-55 
1956-6o 
Since 1961 

2 
X 
Tab. x2 at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 
Tab • .J! at .05 

Number 

2o8 
197 
2o4 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

*A - Always ilU - Usually 
**Not significant 

***Not valid 

A* 

52 
47 
34 

8.30** 
(12.59) df 6 

69 
34 
30 

3.30** 
(12.59) df 6 

U* 
66 
58 
78 

95 
57 
50 

17 27 
35 39 
81 136 

6.24** 
(12.59) df 6 

17 23 
2 10 

86 142 
1 5 

21 19 
6 3 

30 
8 

27 
45 
23 

*** 

14.25** 
(21.02) df 12 

46 
20 
43 
59 
34 

15 25 
27 44 
91 132 

1-91** 
(12.59) df 6 

*S - Bollletimes 

S* 
62 
6o 
68 

88 
59 
43 

29 
11 

130 

21 
4 

127 
5 

25 
8 

36 
23 
36 
6o 
35 

25 
31 

135 

*JII - Bever 

28 
32 
24 

39 
22 
23 

10 
15 
59 

14 
2 

58 
2 
8 
0 

26 
9 

15 
28 
6 

8 
11 
65 
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Table LXXVI 

A stµdy of the data recorded in Table LXXVI reveals a significant 

difference at the ,05 level of confidence among the respondents, in 

terms of age,in responses to five of the eight sub-items of the statement 

of practices. First grade teachers, more than second and third grade 

teachers, are moJ;"e aware of.the importance of reii!ding for the purposes 

of noting det1;1ils, verifying a given statement, readii;ig a specific 

number of pages, making inferences or drawing conclusions, and getting 

the general idea of what the contei;1t is about, 

A significant difference exi~ts at the ,05 level of confidence 

relative to the use of the purpose "to obtain directions for doing 

something." This difference i,s in terms of recency of training. 

Teachers trained before 1946 recognize a need for this practice more than 

do teachers trained since 1946. 

A difference among teachers, in terms of the age of the respondents, 

is significant at t;he .05 level of confidence with respect to the 

purposes of reading to note details and reading to discover sequence 

of events, Teachers und~r 40, more than teachers over 40, favor the use 

of these practices, 

'fable LX:X:VII 

A study of the data summarized in Table LXXVII reveals a significant 

difference among the teachers of grades one, two, and three with respect 

to three of the five listed purposes for re~reading a story, These 

responses are: including a chance for each child to read orally, having 

pupils read in turns 'until the story is re,,,read, and apprai~;ing reading 

skills. First grade teachers make more use of these practices than do 

second and third grade teachers. The difference with respect to these 



TilLZ LXXVI 

1UQUDCt DISTIUIUTIOII OF USPONSES TO STATDl!IIT 24, GIOW1'II 'l'OWAaD lllD!PIIIDENCZ A&IA, ~ 
TO CIIADE TADCHr. CLASSinCAnON or SCIIOOL, UP!al!IICE AIID £Cl 

or USl'OllD£Rl'S, AKlVIIT or COLLEGE TBA1Nl11C, 
AKI) UCl!JICt or COLLICI nt.DIIIIG 

State.ant: Pu.rpo••• ••t for reading ebould be concerned with: 
a. Anawer b. Note c. Verify 

Que1t1on1 Detaib Sut-..t 
d, l'agH 

lta&d 
•• Drawing f. s .. -• 

Concluliono of 1-u 
f.-.. 1 

C:-Uat 
-..tu 

ll. OMalnlq 
D1rec:t1-

!lumber A* V* S* K* A U S II A U S JI A U S JI A U S R A~ V ~SI ·~ ·1.. V S • A V S • 
Grede Taught 

Grede l 
Grede 2 
Crede 3 

2 

208 
197 
204 

120 52 35 
107 56 33 
103 58 40 

I 
l 
3 

94 60 42 12 
66 69 49 13 
74 64 62 4 

92 52 54 10 
67 62 51 17 
70 73 57 4 

43 17 64 84 
36 34 41 86 
28 34 SO 92 

99 52 49 8 110 49 c, 9 143 » n 
68 73 42 14 87 63 32 15 119 40 2.9 
12 71 52 9 ao 76 41 1 120 59 u 

2 

' 3 

98 54 47 9 
17 49 SO 11 
II 60 52 4 

X - 14.67 16.66 15.12 13.99 - 19.12 ,.15-
Tab, X2 at ,05 l12,59l df 6 {12.59} df 6 02,59) df 6 {12.59} df 6 02,59) df 6 OZ 59) df 6 

ClaH1fication of 
School 

City 
Town 
llurel 

291 
172 
146 

157 82 48 
95 46 30 
78 38 30 

4 110 90 72 18 102 90 81 18 
1 68 49 47 8 71 52 43 6 
0 56 54 34 2 56 45 38 7 

43 39 76 133 115 98 61 17 123 103 54 11 171 69 37 
38 24 39 11 10 49 45 8 as 48 34 5 114 3a 18 
26 22 40 58 54 49 39 6 69 37 31 9 90 24 27 

1 11a II n u 
21138424 
5 67 37 35 7 

x 2 - 5.13- 3.22- 5.85- 3.92- 8.30- 10.9,._ 1.2i-
Tab. x2 at .05 U2,59) df 6 {l2,S9} df 6 {12.59) df 6 02 59} df 6 02,59} df 6 02,59l df 6 02.59} df 6 

Experience 
Unde-r 5 Yeara 
6•10 Taara 
Over 10 Taara 

83 43 29 10 
120 67 30 21 
406 220 107 77 

l 37 32 13 l 29 29 23 2 
2 4 7 36 2~ 8 39 37 35 9 
2 150 125 111 20 161 121 104 20 

h 1 ,.. 33 3 7 25 17 4 45 24 13 1 54 16 12. 
19 17 31 53 49 38 23 10 59 26 18 7 81 19 15 
69 61 100 176 153 133 103 17 173 128 II 17 247 96 55 

l 39182.S 1 
5 463531 a 
a 111 110 "' 14 

x2 - - 4.98- 4.76- 6.16-
I•b. x2 at ,05 (12.59} df 6 (12.59} df 6 (12.59) df 6 - - "*If\ 

College Training 
3 Year, or Lea• 
4 Year• 
lacbelor'• Degree 
5 Ye.are 
Ma1ter 1 1 Jlegree 
Beyond Maater' • 

x2 
Tab. x2 at .o5 

llecency of Training 
Before 1946 
1946-50 
1951•55 
1956-6<, 
Since 1961 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 

98 

39 18 18 
10 S 3 

227 115 66 
8 2 3 

36 23 14 
10 3 4 -
71 36 29 
36 15 7 
68 32 21 

10 7 51 34 
48 32 17 

0 27 17 
0 1 9 
5 159 140 
0 6 2 
0 28 20 
0 7 5 -

27 4 
l 1 

94 20 
4 l 

23 2 
4 l 

31 17 21 6 
6 8 3 l 

153 131 109 20 
6 2 4 1 

252520 3 
8 4 5 0 -

38 49 42 
30 16 11 
SO 33 34 
83 ss 47 
33 40 19 

9 47 45 37 
3 27 14 12 

9 
7 
2 
8 
5 

0 
0 
1 

4 52 33 34 
7 76 60 48 
6 27 35 31 

13 14 20 28 
4 3 S 6 

74 59 106 174 
2 0 3 8 

13 7 17 36 
1 2 4 10 -

19 29 34 56 
14 1 14 24 
22 17 31 51 
36 21 50 85 
16 ll 26 45 

28 17 
6 8 

163 137 
3 6 

32 22 
7 6 -

23 7 
3 1 

93 20 
3 1 

17 2 
4 0 

49 47 32 10 
27 17 13 3 
49 43 24 5 
81 55 50 6 
33 34 24 7 

24 23 20 a 
11 4 2 l 

192 133 75 13 
7 3 2 1 

35 19 17 2 
8 6 3 0 -

481510 2 311814 5 
14 3 1 o a 5 5 o 

2.57 II 56 12 182 114 100 17 
8320 5161 

47 15 11 0 34 18 20 1 
8720 6740 - -

so 48 32 
32 17 7 
60 34 22 
94 59 35 
41 30 23 

8 89 28 16 
4 43 11 5 

5 
1 
3 
2 
3 

6' 33 31 11 
29 21 a 2 
59 35 23 4 S 15 26 17 

4 120 42 28 
4 55 24 16 

16 52 51 3 
362236 4 

x2 *** 19.36- 18.56- 10.12- 7.84- 13.0:- - 23.89 
Tab. x 2 at .05 (21.02) df 12 (21.02) df 12 (21.02) df 12 · (21.02) df 12 (21.02) df 12 (21.02} df 12 

Age 
Under 30 
30·39 Tear, 
Owr 40 

73 
133 
423 

36 27 10 
70 25 16 

223 114 83 

O 29 29 13 2 22 24 26 1 19 5 21 28 32 23 16 2 37 22 12 2 44 16 13 0 28 19 25 1 
2 54 33 23 3 4 9 36 24 4 19 18 31 45 50 39 18 6 62 33 14 4 76 21 15 1 55 34 2.2 2 
3 151 130 118 24 158 127 112 26 69 62 104 188 157 134 108 24 178 132 93 20 261 94 55 13 190 109 103 21 

x2 - 14 .89 ,._ 9. 01- 10.5~ 13.35 - -tab, x2 at ,05 Cl2 59} df 6 112.59) df 6 ll2,59) df 6 <12,59} df 6 

*A • Alway, "II • Uaually 
**!lot aigniflcant 

'*S - Sometime• *'N - Nr ver -t -lid N 
0 
1--' 
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~LJDII 

1lllQUlllCI DIS'fllDIU'l'IOII OJ' RISPOEIII 'l'O S'lllmll!IIT 25, OR>W'm 'l'OWARD JllDEPDDDCB ARIA, 
ACCORDIICI 'l'O QRADI 'lllli>BT, CLASSIJ'ICATIO• OJ' SCB)()L, DPERDIICI ASD 

AGI OJ' RISPOSDll'IB, A)l)Uft OJ' OOUJ!lQI TRADIICI, 
ASD !IF.CEIC? OJ' COLLIXII '?RA Dim 

StateMnt: foiiovlnc group diaeuuion of l'e&d1ng aelectiona, group pla11111ng 11 •de tor purpoHtul rereading ot atol')': 
a. lev b. Individual c. Read d. Clear e. Appraiae 

Purpoaea Oral Ill Up Reading 
Read1~ 'l\lrn Points Skills 

iiiiiiilier Ai Iii !ii ii X ii I A 0 s Ii A u s • A u s • rade t 
Grade l 2o8 67 70 52 19 54 41 66 45 42 48 79 39 82 66 46 14 94 65 38 11 
Grade 2 197 69 68 44 16 41 46 57 53 28 54 74 41 86 67 36 8 76 59 51 11 
Grade 3 2o4 75 75 50 4 23 35 78 66 20 43 75 66 85 70 46 3 71 71 6o 2 

x2 10.89" 21.54 18.55 8.68** 15.99 
Tab, x2 at ,05 (12,59) dt 6 {12.59) dt 6 (12.59) dt 6 {12.59) dt 6 (12.59) dt 6 

Claaa1ticetion ot 
Bcbool 

City 291 109 105 58 19 53 6o 94 84 43 69 103 76 117 101 6o 13 106 95 76 14 
Tow 172 6o 59 41 12 32 33 61 46 25 43 67 37 8o 52 35 5 74 50 42 6 
Rural 146 42 49 47 8 33 29 48 36 22 33 58 33 56 50 33 7 61 50 31 4 

x2 8,39"* 2.09 ... 2,28** 3.84 ... 3.75 ... 
Tab. x2 at .Oz (12.52) dt 6 (12.59) dt 6 (12.59) dt 6 (12.59) dt 6 (12.59) dt 6 

Experience 
Ullder 5 Yeara 83 26 33 19 5 18 25 21 18 15 31 25 l2 37 29 13 4 4o 29 10 4 
6-10 Years 120 42 44 25 9 23 27 46 24 19 35 37 29 52 38 26 4 51 40 25 4 
Over 10 Years 406 143 136 102 25 77 70 136 124 56 79 166 105 164 136 89 17 150 126 114 16 

x2 2.48 ... 13.87 20 .78 2.22 ... 11.24** 
Tab. x2 at .05 (12,59) dt 6 (12.52) dt 6 (12,59) dt 6 (12.59) dt 6 (12.59) df 6 

College 'l'ra1Ding 
3 Years Ol' Le11 75 24 17 26 8 11 19 23 22 l2 18 29 16 28 23 19 5 29 22 23 l 
4 Yeara 18 8 8 l l 5 5 4 4 5 5 7 l l2 5 0 l 14 2 l l 
l!acbelor'a Degree 413 136 151 101 25 8o 79 140 114 61 lo8 l5C 94 174 143 82 14 163 137 96 17 
5 Yeara 13 3 6 3 l 3 2 6 2 l l 6 5 4 5 3 l 2 8 2 l 
Jester' a Degree 73 32 24 14 3 16 11 25 21 9 11 26 27 JO 20 19 4 29 17 23 4 
Beyond Master' a 17 8 1 2 0 3 6 5 3 2 2 10 3 5 7 4 4 9 4 0 

x2 ..... 9.53 ... ..... ..... -· Tab. -1 at .05 (24.99) dt 15 
Recency o 
Training 

36 56 Before 1946 138 51 42 32 13 26 27 43 42 21 43 38 59 41 30 8 39 38 5 
1946-50 6o 24 20 l2 4 14 8 22 16 15 14 22 9 33 16 11 0 33 14 12 l 
1951-55 l.21 38 50 23 10 25 27 43 26 l2 36 42 31 51 37 27 6 45 45 26 5 
l956-6o 192 65 67 52 8 32 39 63 58 25 34 85 48 71 76 38 7 70 65 50 7 
Since 1961 98 33 34 27 4 21 21 32 24 17 25 36 20 39 33 22 4 37 32 23 6 

2 
ll.58** 6,85** 20.27** ... ... 

;.b. x2 at .oz (21.02) dt 12 (21.02) dt l2 (21.02) dt 12 
Age 

23 Under JO 73 19 30 21 3 16 25 19 13 13 28 9 31 26 15 l 32 26 13 2 
30•39 Years 113 40 43 21 9 17 24 37 35 19 26 36 32 48 39 23 3 45 42 21 5 
Over 4o 423 152 14o 103 28 85 73 147 l.20 58 95 164 lo6 173 138 91 21 163 127 115 18 

x2 2 9.30** 17.27 l.2. 36** ... 9.0l** 
Tab. X at .Oz c12. 22 i dt 6 c12.z2i dt 6 c12.z2l dt 6 (12.~2l !a'. !i 

•A - Always *U • Usually *S • Sometimes *II • Never 
fffiot sigDiticant 

***!lot valid 
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sub.,items is signi,ficant at the ,05 level of confidence. 

The dc;1ta aha re.veal that teacliers with less e:;ii.:perience, more that} 

· te,achers with more e~perience, make greater use of the prac:tices of 

pl'.:'ov;i.ding a chance !f;or eachecM.ld to read orally and of having pupils 

read in turn until the story h re-.read, · The difference; he.re .·11:1 

significant at the ,05 leve.1,of confidence. 

A significant difference exists among teachers in terms of age. 

'l'he differep.ce is aignificaP,t: at th~ .05 hvel with respect to provid

in~ a chance for each child to read part pf the story orally~ in 

general, the. ypunger teache~s report more use of this practice. 

Table LXXVII:I 

A study of d-=1ta showI). :i.n, Table L:XXVlII· reveals 't-hat· a,:$igri.ificant 

di;fference ex;i.sts at the ,05 level of c;ionfidence, 1;1cc;.ordi,ng to the grade 

variablff!, with respect to activities planned for children to re,;:1d for 

plea~ure and to dEl!vel9p an appreciation o:f;: tl;le abUity to read. First 

grade teacher~, in general~ more than second and third grade teachers, 

recognize the need to provid(:l opportunities for the telling of stories, 

analysis of stories, dramatization, choral reading, and the discussion 

· of stories. 

A signifi~ant difference at the .05 level of confidence exists,in 

terms of location of school, with respect to use of analysis of stories 

and the use of choral readi~g t? help ,children learn to read for pleasure 

and to develop an apvreciation of the ability to read. Town and rural 

teachers i.ndi!;:ate more use of these practices. than do city teachers. 

l'he difference among responde~ts relative to the practice of story 

analysis for developing an appreci,;:1tion for reading and fen;-. pleasui;-e in 



TABLE LXXVIII 

PREQUENCY DISrRIBUTION OF RESPONSES ro STATEMENT 26, GROll'lll TOWARD INDEPENDENCE ABEA, ACCORDING. 
ro GRADE TAUGll'I. CLASSinCArION OF SCHOOL, EXPERIENCE AND AG! 

OF RESPONDENTS, AM>UNT OF COLLEGE IRAmING 
AND RECENCY OF COLLEGE IRAINING 

Statement: To help children learn to read for pleaaure and to de··elop an appreciation for reading. I uae activltie1 such a1: 
a. Telling b. Reading c. Analyois d. Dramatiza• e. Choral f. Dbcuaoion 

Stories Stories of· Stories tion Reading of Stories • Number A* O* S* N* A 0 s N A 0 s N A u s N A u s N A u s N 
Grade Taught 

Grade 1 208 138 31 ·35 4 162 28 18 0 80 54 52 22 71 42 87 8 50 30 105 23 111 52 42 3 
Grade 2 197 84 58 47 8 109 64 21 3 46 61 63 27 46 47 94 10 38 39 99 21 88 74 28 7 
Grade 3 204 81 48 72 3 104 61 37 2 38 66 84 16 33 45 120 6 28 49 113 14 71 81 48 4 

x2 44.53 *** 29.52 21.66 13.64 22.37 
Tab, x2 at ,os (12,59) df 6 ,iz,s22 cif 6 02,59) df 6 (12,522 df 6 (12.59) df 6 

Classification of 
School 

·City 291 149 67 65 10 180 72 37 2 72 101 86 32 71 70 138 12 48 72 138 33 .123 104 56 8 
Town 172 85 39 46 2 108 40 23 l 50 49 62 11 46 37 85 4 42 27 91 12 88 51 32 1 
Bural 146 69 31 43 3 87 41 16 2 42 31 51 22 33 27 78 8 26 19 88 13 59 52 30 5 

x2 s.61- *** 14.65 5.12- 18.44 *** Tab, x2 at 1 05 (12,52) df 6 u2 1 52l. df 6 u2,s9) df 6 (12,59) df 6 
Experience 

Under 5 Years 83 47 17 19 0 57 21 5 0 25 28 24 6 22 13 46 2 15 15 45 8 45 26 9 3 
6•10 Years 120 60 27 29 4 82 22 14 2 36 34 · 36 14 34 27 52 7 21 24 58 11 55 39 24 2 
Over 10 Years 406 196 93 106 11 236 110 57 3 .103 119 139 45 94 94 203 15 74 79 214 39 170 142 85 9 

2 
X 

x2 at *** *** 4.06** 7 .15** 1.62** 8.4~ 
Tab 05 (12.59) df 6 (12.59) df .6 (12.59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 29 14 26 6 36 19 17 3 18 16 32 9 13 13 44 5 5. 10 47 13 27 28 17 3 
4 Years 18 11 5 l 1 14 3 1 0 6 9 l 2 7 6 5 0 5 5 7 1 12 5 1 0 
Bachelor's Degree 413 196 101 HO 6 252 113 46 2 105 135 128 45 94 89 212 B 79 87 210 37 182 144 75 12 
s·Years 13 7 4 2 0 8 4 l 0 6 0 7 0 3 3 7 0 4 1 8 0 5 4 4 0 
Master I a Degree 73 52 9 11 1 55 11 7 0 27 14 23 9 29 20 23 1 21 12 34 6 39 18 16 0 
Beyond Master's 17 8 4 4 1 10 3 4 0 2 7 8 0 4 3 10 0 2 3 11 . 5 8 4 0 

x2 
Tab, x2 at .os · *** *** *** *** *** *** 

Recency of Training 
Before 1946 138 59 34 38 7 74 42 l9 3 34 48 36 w 29 34 67 8 18 33 69 18 53 49 32 4 

1946-50 60 30 10 16 4 41 9 8 2 15 23 16 6 15 15 27 3 12 15 26 7 30 21 .9 0 

1951·55 121 70 22 28 1 82 23 16 0 43 34 34 10 36 19 63 3 27 20 66 8 64 32 21 4 
1956•60 192 95 49 46 2 114 55 23 0 41 56 74 21 41 47 96 8 39 34 103 17 74 75 38 5 
Since 1961 98 49 22 26 1 64 24 10 0 31 20 39 8 29 19 48 2 20 16 53 8 49 30 18 1 

x2 *** *** 22.34 12.43** 12.01** *** 
Tab x 2 at· 05 {21.02) df 12 (21.02) df 12 (21.02) df 12 

Age 
Under 30 73 38 14 21 0 51 17 5 0 21 18 29 5 17 10 46 0 15 13 39 6 37 23 12 l 
30•39 Years 133 66 22 22 3 82 21 9 l 37 37 32 7 30 27 51 5 23 18 61 11 52 38 22 1 
Over 40 423 198 101 112 12 241 115 63 4 106 127 138 53 103 97 203 19 78 87 216 41 181 145 85 12 

x2 *** *** 12.05** 10.80** 3.06** *** 
Tab x 2 at 05 (12.59) · df 6 (12.59) df 6 (12.59) df 6 

*A - Always *O • Usually *S - Sometimes 1cN - Never 
**Not significant 
-ot valid N 

0 
+"' 
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reading is significant Jn ter~s of recency of training. Teachers trained 

before 1946, more than teachers trained since 1946, indicate more use of 

this practice~ lhis difference is significant at the ,05 level of 

confidence, 

Table LX,XJX 

A study of the data given in Table LXXti reveals a significant 

difference in responses, in terms of grade taught, to the statement of 

practices for listening e~eraises, ~irst and second grade teachers, 

more than third grade teachers, recognize the value of providing 

listening e~ercises fpr hearing vowel and consonants phonemes in various 

positions of words, 1hird grade teachers, more than ~irst and second 

grade te~cqers, provide list~ning exercises for hearing primary and 

secondary accents and for recognizing shifting accents. This difference 

is significant at the ,05 level of confidence, 

The difference among teacher~, in terms of classification of school, 

is significant at the ,05 level of confidence •. City and town teachers, 

more than rural te~ohers, are aware of the need for providing listening 

exercises for recognizing changing accent, 

. teachers with more e~perience recognize the need for listening 

exercises for recognizing changing accents while teachers less experienced 

are not as aware of this need, This difference is significant at the 

,05 ievel of confidence. 

Respondents under 40 years of age,more than teachers over 40 years 

9f age, reco&nize a need for listening exercises for hearing consonant 

pho~emes. This difference is significant at the I05 level of confidence, 
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TABLE LXXIX 

FREQUENCY DISTRIBUTION OF RESPOifSgB TO STATEMENT 27, GROWTH TOWARD INDEPENDENCE AREA,· 
ACCORDING TO GRADE TAUGHT, CIASSIFICATIOif OF SCHOO!., EXPERIENCE AMP AGE OF 

RESPO!il)ENTS~ ~CUNT OF CCI.LEGE TRAINING, AND 
RECENCY OF.CCI.LEGE TRAINING 

State .. at: I provide· a prograa of planned listening exercises to give pupils practice in: 
a, Vowel b •. Consonant c, Accents d, Shifting 

Phoneme1 Phonemes Accents .. 
Jfumber A* u, S* N* A u s If A u s N A 1,1 s If 

Grade Taught 
2o8 Grade 1 78 49 53 28 101 48 37 22 34 28 66 80 16 19 53 120 

Grade 2 197 88 71 25 13 . 83 73 25 16 33 47 63 54 19 30 73 75 
Grade 3 204 70 65 59 10 72 59 62 11 63 66 60 15 40 64 74 26 

x2 31.41 30.94 7Lo4 105.57 
Tab • ./ at .05 (12.59) df 6 112.59) df 6 (12.59) df 6 (12.59) dt' 6 

Classification.of 
School 

City · 291 107 91 65 28 120 93 54 24 60 66 88 77 36 65 79 111 
Town 172 69 51 40 12 72 45 40 15 36 41 59 36 25 22 64 61 
Rural 146 60 43 32 11 64 42 30 10 34 34 42 36 14 26 57 49 

x2 1,84** 3,05**. 2,93** 12.84 
· Tab, ./ at .05 (12.59) df 6 (12 .59) di' 6 (12.59) df 6 (12.59) di' 6 

ltXPerience 
U1:1~r 5 Years 83 36 23 lli 10 41 21 11 10 20 14 25 24 6 24 20 33 
6-10 Ye&i'!I 120 51 36 22 11 57 32 21 10 29 26 35 30 '20 24 28 48 
Over 10 Years 4o6 149 l~ 101 30 158 127 92 29 81101 129 96 49 65 152 140 

l 5,Eie** 8.78** 3.38** 18,74 
Tab, x2 at ,05 · (12.59) di' .6 (12.59) df 6 (12 ,59) df 6 (12,59) dt' 6 

College Training 
3 Years or I.eBB 75 26 25 15 9 30 22 13 10 18 17 17 23 9 l.3 20 33 
4 Years 18 7 1 2 2 6 9 2 1 3 3 5 1 2 1 5 io 
Bachelor's .Degree 413 157 124 100 32 165 124 91 33 89 100 128 96 50 82 141 140 
5 Years 13 5 2 4 2 6 2 5 0 3 3 4 3 3 1 4 5 
Master's Degree 73 33 23 12 5 39 20 11 3 13 15 28 17 8 13 25 27 
BeyD11d Master 's 17 ,8 3 4 2 10 3 2 2 4 3 1 3 3 3 5 6 

x2 . 10,98** *** 10.09** -· Tab, x2 at .05 (24,99) di' 15 (24.99) dt' 15 
RE:-cency of Training · 

i17 16 24 Before 1946 138 47. 29 15 47 48 27 31 35 35 37 17 42 55 
1946-50 60 26 ~i 17 4 26 15 14 5 12 15 17 16 3 10 22 25 
1951-55 121 46 30 7 58 30 25 8 25 34 37 25 17 26 40 38 
1956-60 192 79 63 40 10 80 64 39 9 44 36 70 42 23 36 69 64 
Since 191;,l . 98 38. 24 21 15 45 23 19 11 18 21 30 29 15 17 27 39 

x2 16;85** 13,56** 9,72** 8,63** 
Tab. x2 at .• 05 (21;02) di' 12 (21.02) di' 12 (21.02) df 12 (21,02) di' 12 

Age. 
3~ 7 14 22 22 5 16 19 33 Under 30 73 20 12 9 3'i 19 12 15 

30"39 Years 113 50 30 25 8 59 31 15 8 16 26 41 30 11 . 21 . 37 44 
Over 40 423 15~ 134 101 34 161 130 97 35 99 l.01126 91 59 76 144.144 

l 8;81** 13.21 9,79** 8.86** 
Tab. x2 at .05 (12,59) di' 6 (12,59) df 6 (12.59) di' 6 (12.59) di' 6 

*A - Alvays *U - Us~llY *S - SOllll!tiae s *N - Never 
**Not significant 

***Not valid 
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Table LXlq{ 

A etudr of th~ d£1ta shqwn in 1';1blel L;,Q!;:j{ :i,n<;:li~ates thaJ,: significant 

4ifferen~es e~;ist: a1;:·the ;0!> level pf con:f;idenae ip. ter-q1.s of g:rade 

tli!ught; with the first gradE:1 teachers~ in general, favoring 1=xtensive 

. :i;-1;1,;idip:g by (;!P.COUl'.'aging chUd'rE:J'P tp dp i.ndividu.c;11i.zei:l reading t:o 

imp-,;-ove the:l.+ rei:ldin~ skill$ a:r;\d the :;;econd and tpird grade 1;:eo11chers 

· !e:;;$ in hvol;'. of this p;rc;1c1;:i(ZE:), 

A 1;1tgniUc;i:1nt dHt~r~n,i;.~ ~~;li;J.ts with respect to reQency of tra:in:i,.ng. 

'reiaohers trairt!\ld $ince J94(> ten¢! to fi:IVQf dil;'ect~d reading as a means of 

Ei!ncowraging e:ict!i!:ndv1;1 rir:::~c:Ii:qg wh:Uei tei:lche:rl:! triqinei:l bdore 1946 do 
. . . 

npt favqr sqch use, . 

. . A. !i1t1Jdy o;f the dat~ shqwn in 'rabh ;i:.::iooo: reveals no signif:i..cant 

di,i;ference e~hts ci:mc!S)rning prQviaiPn for definite :i,.nl;ltruction in the 

l>aaiA ski,lls. for <1!.11 c);'lilc;lren or for onb those pupils wl').o appear to 

need 1;1.elp, 

table rimn 

.A ~rt.udy of the c;l_ata l!lhi;!>wn Jn ';['able :f..XXXJ:I indicates that i,ignificant 
. . . 

~if hrep,oes exist in t.ermis of gl;'ade, elassifieat;ion of · i;chools, and age 

of th!;! r~1;1p0:p.dE;int,. with re~peQt to p;q,viding m!',lte!l;'id~ to supplement bai:;ic 

te~ti lp reading. 

Third grad~ te~cher$, m~r~ th~n first a~d i;econd gri:!de teachers, 
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T.ABLE LXXX 

FRE~UENCY DISTRIBUTION OF RESPONSES TO STATEMENT 28, GROWTH 'fOWARD INDEPEND'.E:NCE AREA 1 . 

ACCORDING TO G~DE TAUGHT, CIASS!FICATION OF SCHOOL, EXPERIENCE AND AGE OF 
RESPONDENTS I AMOUNT OF COLI,E:GE TRAINING, AND 

RECENCY OF COLLEGE TRAINING 

Statement: I encourage extendve reading by providing time and materials for c.hildren 
tp do: 

a, Free b, Directed C, Individualized 
Reading · Reading Reading 

Number A* U* S* N* A u s N A u s N 
Grade Taught 

Gradel 2o8 144 38 22 4 127 46 28 7 124 53 24 7 
Grac,\e 2 197 138 45 12 2 108 49 29 ll. 98 58 33 8 
Grade 3 204 144 45 13 2 105 58 35 6 90 69 42 · 3 

x2 ·. . . 5 ,95** 6,39** 15.18 
Tab; ·x.2- at .05 (12 .59) df 6 (12,52) df 6 (12.59) df 6 

Classification of 
School 

City 291 215 54 20 2 159 78 38 16 144 86 51 10 
Town 172 lll 38 21 2 99 41 27 5 89 51 28 4 
Rural 146 100 36 '( 3 82 34 25 5 79 43 20 4 

x2 9,09** 5,05** 2,89** 
Tab. x2 at .05 (12,59) df 6 (12.59) df 6 (12,59) df 6 

Experience 
Under 5 Years 83 60 18 5 0 54 16 10 3 46 24 10 3 
6-10 YE,ars 120 92 18 9 l 74 28 15 3 61 39 17 3 
Over 10 Years 4o6 274 92 34 6 212 109 67 18 205 117 72 12 

x2 *** 8.00** 2,78** 
Tab. x2 at ,05 {12.59) df 6 (12.59) df 6 

College Training 
3 Years or Less 75 41 19 11 4 30 25 11 9 34 29 8 4 
4 Years 18 15 3 0 0 13 4 1 0 ll 6 l 0 
Bachelor's Degree 413 291 89 30 3 228 101 69 15 207 120 73 15 
5 Years 13 1 5 1 0 1 5 1 0 6 4 3 0 
Master's Degree 73 59 10 4 0 51 14 8 0 45 17 9 2 
Beyond Master's 17 13 2 2 0 11 4 2 0 .9 4 4 0 

x2 *** *** *** 2 
Tab. X at ,05 

Recency of Training 
81 62 40 64 38 28 8 Before 1946 138 33 17 7 23 13 

1946-50 60 . 44 10 6 0 34 13 11 2 33 19 6 2 
1951-55 121 87 25 9 0 67 32 18 4 65 37 17 2 
1956-60 192 141 40 11 0 lll 47 32 2 95 59 35 3 
Since 1961 98 73 20 5 0 66 21 8 3 55 27 13 3 

x2 *** 25,63 ll,63** 
Tab. x2 at .05 (21.02) df 12 ~21..02) df 12 

Age 
14 6 44 16 12 l. 42 21 10 0 Under 30 73 53 0 

30-39 Years 113 81 23 9 0 75 28 10 0 58 39 15 1 
Over 40 423 292 91 33 7 220 109 71 23 212 120 74 17 

x2 *** *** *** 
Tab, x2 at ,05 

*A - Always *U - Usually *S - Sometimes *N - Never 
**Not significant 

***Not valid · 
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TABLE-LXXXI 

FREQUENCI.DIBTR~U'l'ION OF RESPONSF.8 'ro STATEM¥:NT l, TRANSITION PERIOD ARF.A, ACCORDING 
'.00 GRADE '»\UGH'!', CLASSIFICATION OF SCHOOL, EXP:ERIENCE AND AGE 

. OF RESPONDENTS, AMOUNT OF COLLmE TRAINING, 
AND RECENCI OF COLLmE TRAINING 

Statement: In the transition· period in reading, I provide for: 

Grade Taught 
O;rade l· 
G:fllde 2 
Grade 3 

x2 2 Tab. X at .05 
Classi:f!cat:j.on ot, 
School 

City 
Town 
Ru;ral 

2 ' 
X 2 
Tab. X at .05 

Experience 
Under 5 Years 
6 .. 10 Years 
Over 10 Years 
2 

X 2 
Tab. X at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor I s Degree 
5 Years 
Master's Degree' 
Beyond Master's 

2 
X 2 
Tab. X at .05 

Recericyot 
Training 

Before 1946 
1946-50 
1951-55 
1956-6o 
S:lnce 1961 

x2 2 
Tab. X at .05 

Age 
Under 30 
30-39 Years 
Over 40 

x2 
Tab, 'Cat .05 

a. Instructions for 
all Children 

Number A* U* S* N* 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

1:21 27 
98 45 

102 39 

8.50** 
~12.59) dt 6 

152 49 
88 36 
81 26 

5,04** 
(12.59) df' 6 

44 12 
62 28 

213 71 

3°98** 
(12.59) df' 6 

40 11 
10 4 

219 84 
1 2 

38 9 
7 1 

69 32 
"'35 1 
59 28 

lo8 32 
50 12 

14.79** 
(21.02) dt l:2 

· 36 13 
61 22 

224 76 

6.,.ll** 
(12.59) df 6 

15 
17 
19 

29 
16 
7 

1 
9 

34 

5 
0 

37 
l 
6 
2 

11 
6 
5 

16 
12 

8 
1 

36 

45 
31 
44 

61 
32 
32 

18 
21 
88 

19 
4 

73 
3 

20 
1 

26 
l2 
29 
36 
24 

16 
23 
87 

b. Instructions for· 
Pupils Needing Bel:p 

A·· U S . N 

43 14 
34· 23 
47 21 

8.38** 
(12.59) dt 6 

64 24 
29 21 
31 ll 

u.66** 
(12.59) dt 6 

16 9. 
23 9 
85 49 

l.TI** 
(1:2.59) dt 6 

20 4 
4 l 

69 46 
3 O 

20 6 
8 1 

*** 

25 16 
12 4 
30 6 
34 16 
23 16 

18,54** 
(21.02) d:f l:2 

15 9 
24 6 
84 43 

7.16** 
(12.59) df 6 

25 
33 
33 

48 
34 
lo 

10 
20 
62 

9 
2 

67 
3 
9 
l 

22 
8 

24 
30 
8 

ll 
18 
64 

126 
107 
103 

155 
88 
94 

48 
68 

219 

42 
ll 

231 
1 

38 
1 

75 
36 
62 

113 
51 

38 
65 

232 

*A - Always *U - Us~lly *S - Sometimes *N - Never 
**Not significant . 

***Not valid 



210 

'D\BLI LXXXU . 

J'IIIQUBicr DJS'l'RIBU'fIOll OP ~IS '10 B'.Dl$11EN'r 2, '?l!A1'BITXOB AREA, ACCOlU>UU 
·· . m OBADE '.Dl'IDl!'r, CLABBD'ICM.'IOB OP SCBOOL, IXPERUNCB Allll AOB ·. ·. 

. . OP .USPOIIDP'l'8, All)Uff OF COLLmB ffi\IIIDO, .. 
Allll .llllCBIICI. OF COLLDlB UIA:mpa . 

.. . 

Statement: I provlle oppomiil\li liiii •te~iai11 t~ 1upplement ·basic texts in reading s~cb aa: 
a, Bevspaper11 b, M!,pzines c, Supplemen• d,. Fa.rallel 1!,.LibrarJ 

liiiiii'6er · Xi iii si p A Ii s • X 
I 

· tarY Texts Books Books · u s Ii A ii §. ii A u s • 
208 53 22 6e ·1.0. 39 35 68 66 145 ·41 l6 · 6 144 29 23 l2 154 30 l6 8. 
l97 7l 36 5l 39 5l 46 6o 40 137 37. ll 12 . 123 33 20 2l 149 34 7 7 
204 ···•Iii 34 66 23 73 36 75 20 136 43 l8 7 120 4l 27 l6 156 33 ll 4 

35,11 37,82 5,17-. 8,34** 4,98** 
12, dt 6 12, dt 6 12, dt 6 12, dt 6 12., dt 6 

C .. 
Soboo1. 

217 Citll' 291 lP9 44 80 ~ 89 : 96 57 48 l7 9 195 45 29 22 225 43 l4 9 
'foWD 172 58 26 55 44 57 35 ll2 32 l9 9 97 27 30 l8 126 29 l4 3 
Rural 146 38 23 44 4l 30 32 50 34 89 4l 9 7 95 3l l2 8 108 25 6 7 

.; 9,59" 6,84*11 15,58 12,95 5,63** 
'l'&b, I at .o2 (12,59) dt 6 . (12.59) dt 6. (l2,S9) di' 6 (12.59) dt 6 (12,59) dt 6 

Experience 
Under 5 Year• 83 19 l7 28 l9 e4 l8 25 l6 6l 16 3 4 . 5l l6 ll 5 65 l3 · l 4 
6-10 Years l20 37 21 39 23 34 26 40 20 88 13 l3 5 82 ll 20 7 9l 22 6 'l 

·over lO Years· 406 l49 55 112 90 105 73 lJB 90 269 92 29 l6 254 76 · 39 37 303 62 27 l4 

·'I! 2 9,14** 3,83** 12,35**. l0,47** *** 'l'ab, X at ;05 (12.59) dt 6 (12.59) dt 6 (12.59) di 6 (12,59) dt 6 
· College '1'fii1ning 

3 Years or Leae 75 23 13 16 23 . 13 l2 27 23 46 19 8 2 45 lO l4 .6 53 l2 6 4 
4 Years l8 ·5 5. 6 2 5 4 · 8 l l5 2 0 l l5 2 0 l 16 l o· i 
:eacbelor 'a De1ree 413 138. 64 .132 TI. lo8 84 143 76 281 84 29 l9 253 73 53 34 3ll 69 23 lO 
5 Years l3 5 i 3 2 5 .. ·4 2 2 9 2 l l 9 3 0 l 9 4 0 0 
Master's Desrea· 73 28 18 21 24 ll 20 18 53 l2 5 3 53 l3 3 4 56 9 4· 4 
Be;yond Moster' a l7 6· 2 4 . 5 8 2 3 4 l4 2· l 0 l2 2 l .2 14 2 l 0 

'If . 17,17** *** - - ..... 
'l'&b • .J! at ,05 (24,99) dt_ 15 

Recenclf ot 
Training 

'52 36 l8 Before 1946 138 24 35 27 24 43 35 79 40 ll 8 77 23 .:> 100 23 9 6 
1946-50 6o . 15 9 19 17 15 ll 21 13 49 5 6 0 41 4 ll 4 47 5 8 0 
1951-55 121 ·. · 36 14 47 24 26 .23 52 20 83 20 14 4 81 20 i5 5 94 19 7 l 
l956-6o l92 .. · 73 27 54 38 53 41. 62 36 136 39 ll 6 128 33 16 15 142 33 10 7 
Since 1961 98 29 19 23 27 33 l8 24 23 71 17 3 7 6o 23 8 7 76 17 0 5 

x2 2 15,8411* 12,84ff ...... 20.l+oH ..... 
Tab. X at .o2 (21.02) df l2 (21.02) df 12 . (21.02) dt 12 

Ase 
17 3 Undn .30 73 . 9 28 19 . 15 17 24 17 53 14 4 2 44 12 12 5 55 15 0 

30·39. Years ll3 35 16 ·37 25 31 l.9 4J. 20 82 20. 8 3 75 19 13 6 87 16 5 5 
over 40· 423 161 6o ll3 89 117 81 135 90 .282 87 34 20 267 72 46 38 316 66 27 i4 

'If 2 ·22,59 5.64** 3,Bo** 4,16** *** 'l'ab, X at ,05 .. (12,59) dt 6. (12,59) dt 6 (12.59) df 6 (12.59) dt 6 

*A • Alwalf8 1111 • Ustialllf ·. *S • Sometimes *• • )lever 
ffllot aisnitie&Dt 

***llot valid 
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recogn:Lze the need to provi.de newspapers and tnqgazine!'l for supplementing 

basic texts as in each case tpe difference is si,gnifi.cant at the ,05 level 

of confidence, 

A significant difference exists at the .OS level of confidence in 

terms of the classi;fioa:tion o;f: school$, City teachers, more than town 

and rural teachers, provide wore suppl!;!mentat:'y texts for additi,onal 

reading material, .City and rural teachers~ more than town teachers, 

provide parallel reading to supplewent basic. materids. 

A ~ignific~nt difference exists at the .05 level of confi9ence in 

terms of the age of the respondenta, Teaohe,:-s over 40 :l;avor use of 

more materialis, in the form of µewspapers, than dq the te<11chers under 

40 years of age, 

Table LXXXIIl 

A study of the data shown in Table LXXXIII reveals no significant 

difference exists concerning activities to review or re~teach essential 

basal reading skills, 

. Table LXXXIV 

A study of the data summarized in Table LXXXIV reveals a significant 

difference among teachers of grades one, two~ and three with respect 

to use of diagnostic reading tests for identifying deficiencies in 

students' readiq.g ability. Third grade teachers, more than first or 

second grade teachers, favor their use, The difference is significant 

at the ,05 level of confidence, 

A significant dtff~rence at the .05 level exi,sts, i,n terms of 

classification of schools of respondents 1 with respect to the use of 

diagnostic reading tests, fith city and town teachers ma~ing greater use 
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TABLE LXXXIII 

~UENC?' DISTRIBUTION OF RESPONSES 'lQ STATEMENT 3, TRANSITION PERIOD A!WA, ACCORDING 
. 'm OW.DJ TAUGHT, CLASSifICATION OF SCHOOL, EXPE:RIENCE Affl) AGE 

OF RF.SPOlIDJffl'l'B, A?,Dt:JNT OF COIJ..EGE TRAINING, 
AlID RECENCY OF COl,,Ll!XlE TRAINING 

State.ment: I pl.an varied instructional activities to review or re-tea.ch essential basic 
r1;1ad,ing skills taugti.t at the previous levels for those pupils wbo may not 
have mastered the111 at that level. 

Grade 'l\l,ugbt . 
Grade l · 
Gra~e 2 
Grade 3 

2 X . 
Tab. I at .05 · · 

Cla1;1sification of 
School 

· C:l,ty 
!J!own 
Rural 

x2 
Tab, x2 at .05 

Experience 
Ut:lder 5 Years 
6-10 Years 
Over 10 Years 
I .. 

2 
Tab. X at ,05 

College Training 
3. Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master's Degree 
BeyQ?ld 1,bste;r's 

I . 
Tab, x2 at .05 

Recency of 
Training 

Before 1946 
1946-50 •. 
1951-55 
l-956-6o 
Since 1961 

2 
X 2 
Tab, X at ,05 

Age 
Under 30 
·30-39 Years 
over 4o 

2 
X 2 
Tab. X at .05 

Number 

. . 206 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

l._21 
192 
98 

73 
U.3 
423 

*A - Always *U - UsqallY 
**Not s.ignificant ' · · 

***Not V1;1.lid 

A* 
152. · 
136 
137 

6.68** 
(12.59) d,f 6 

212 
·. 114 

99 

5.44** 
(12.59) df 6 

67 
91 

267 

12,44** 
(l.2,59) df 6 

46 
13 

287 
8 

57 
14 

82 
43 
84 

141 
75 

65 
78 

281 

*** 

***. 

*** 

*B - · Sometimes 

34 
39 
52 

51 
37 
31 

l2 
21 
91 

17 
3 

88 
5 

10 
2 

37 
10 
28 
33 
17 

6 
26 
93 

*N,;. Never 

S* 
18 
16 
ll 

17 
17 
ll 

2 
6 

38 

ll 
2 

2~ 
0 

3 
l 

l-7 . 
7 
6 
ll 
4 

2 
6 

38 

N* 

4 
6 
4 

5 
4 
5 

2 
2 

10 

l 
0 

10 
0 
3 
0 

2 
0 
3 
7 
2 

0 
3 
ll 
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.!ll\llLB LXXXIV 

J'lllQUIIIICY DIS'milllJTJ;OII OP Rli)SlOllSJ!S m S'?A'1TJIEll'l' 4, TIWISI'?IOII ARF.,11, ACCORDiliO 
it> GBADI 'll\Wli'l', CLASSXPICA~ OP SCHOOL, EXPEIIIEIICE AID AGE 

Of llESPOIIDER'JB, Al«lUll'r Of COLLBJE THAIRDG, 
A1ID RBCERCr OP CQl.LEGE THAINDJG 

State-t: · 'l'6 heip :identify the akilia iii vliich the students are deficient, I use: 
a. Acllieve• b. Diapostic \ c. 'l.'eacher,. d. '1.'eacher e, Reading 

meiit Reading ,, made Observa• Invento• 
'l'esta 'l'ests Teats tion ries 

Grade 1),ug t 
iiii;D;er Al iii sl. Iii ii: IJ ! Ii ii: IJ s Ii A iJ s N A u s II 

· Gradel 2o8 ~ 36 55 ~ 63 26 65 54 122. 49 25 l2 .184 17 6 1 99 40 37 32 
Grade 2 197 84 34 43 36 64 49 44 40 104 42 27 24 162 28 4 3 70 · 51 45 31 
Grade 3 2o4 . 81 6o 47 16 73 59. 51 21· 101 57 35 11 162 33 8 1 73 56 50 25 

I i2 . 7~17ff 30.6o l2o33** · *** 11,78** 
Tab. at ,05 (12:59) df 6 (12,59) df 6 (12.59) df 6 (12,59) df 6 

ciaaaidcation of I 

School 
Cit:y 291 115 73 64 39 l.02 65 73 51 157 73 40 21 242 29 7 3 113 72 64 42 
'l'ovn 172 67 31 43 31 6o 28 41 43 99 33 26 14 144 19 8 l 77 40 36 19 
Rural 146 67 28 36 13 36 41 46 21 71 42. 21 l2 122 20 3 l 52 34 33 27 

i2 ,} . 8,64ff 14.28 5,33** *** 4,94** 
Tab, at .o~ (12,59) df 6 (12,59) gf 6 (12.59) df 6 (12,59)** 

Bxperience 
Under 5 Yeara 83 31 16 22 14 27 23 19 14 52 22 6 3 75 8 0 0 45 16 16 6 
6-10 Years 120 52 29 26 13 40 27 32 21 68 24 8 10 110 10 0 0 49 35 20 16 
Over 10 Yeara 406 166 87 97 56 113 84 109 8o 207 102 63 34 323 59 19 5 148 96 96 66 

,1 3,39** 2,83** 8,99** *** 14.08 
Tab, .J at ,02 (12.59) df 6 . (12.59) df 6 (12,59) df 6 (12.59) dt 6 

College Training 
3 Years or LeSB 75 26 15 20 111 15 15 27 1.8 35 19 15 6 55 13 4 3 23 22 22 8 
4 Years l8 11 3 l 3 7 l 6 4 11 5 0 2 17 l 0 0 7 7 l 3 
Bachelor's Degree 4J,3 161 97 100 55 132 101 102 78 218 103 59 33 340 5!l 13 2 167 98 91 5? 
5 Years :J.3 7 3 3 C 5 4 3 l 8 4 l 0 11 2 0 0 6 3 1 3 
M>ster's Degree 73 35 l2 16 10 35 7 19 12 44 13 11 5 70 l 2 0 37 13 10 13 
l3eyond Mister's 17 9 2 5 l 6 5 3 3 11 4 l l 15 2 0 0 2 4 8 3 

,l 2 *** *** *** *** *** 
Tab, X at .05 

Recenc:y o 
Training 

24 Before 1946 138 50 33 31 32 37 32 37 61 43 21 13 99 30 6 3 41 40 35 22 
1946-50 6o 24 14 8 14 23 12 8 17 33 9 11 7 49 10 l 0 26 13 7 14 
1951-55 121 55 2],. 32 :J.3 38 24 43 16 73 28 16 4 102 9 9 1 61 25 24 11 
1956-6o 192 83 41 50 18 74 37 50 31 106 38 32 16 172 17 2 l 82 41 44 25 
Since 1961 98 37 23 24 14 33 24 27 14 54 30 7 7 86 11 l 0 32 28 23 15 

x2- 14,66** 18,52** 20,42** *** 21.65 
Tab, x.2- st ,05 (21,02) df l2 (21,02) dt l2 (21,02) df l2 (21.02) df l2 

Age 
Under 30 73 27 16 23 7 19 23 22 9 47 21 4 l 66 7 0 0 35 17 16 5 
30·39 Years 113 41 25 27 20 44 22 28 19 71 23 11 8 101 11 l 0 48 28 20 17 
Over 40 423 18o 91 95 57 137 88 110 88 · 209 103 72 39 340 60 18. 5 158 102 97 66 

2 
6.44** 13.22 *** *** 8.61** X 2 

Tab, X at ,05 (12.59) df 6 (12.59) df 6 (12.59) df 6 

*A • Alwa:ya *U - Usually *S • Sometimes *N • Never 
**Hot significant 

**llflot valid 
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o;f this. practice than do :i:-ur.d teachers. 

The di:f;hr,,mce .!ilm<;mg teachers., i-p. terms of teaching experience, is 

signi;ficant at the .Q,5 1(;:lvel of confidence with the ll';lss e;,cperienced 

teachers favor~~g the use of group rea~ing inventories for identifying 

dd:i,.e:i.E,mcies i;a reading s'kiU1:1 .2:1nd the mor(;'l expe:rienced teache:i;- less 

;in, favor of the use of gr(!)up-reading inventories. 

The di,ffereqqe alllQng -i;espondents,.in terms o:f; recency of trainin,g, 

~s sign:J,.Ucant: at the .0,5 level pf coJ:'lfidence, Teachers trdned since 

1946 \lSIB grou:~ nad;i,.ns inventories and teachers tr!'!~ne¢1 before 1946 are 

"Q.Ot .;is aware of the ne1;1d fQr usipg them, 

A d:i,.Uer~nce among reepondents, in, te'l;'ms of age, is si~nificant at 

t~e ,05 lev~l With the t1;1achers ~ver 40 favoring the~~• of diagnostic 

rea<;ling testfil ;for idenfifying l!'eadiJ;lg de:ficiend..es and teachers under 

40 not ui;iug them, 

T~Qie LXX:XV 

A study 9;f the-data t~co,:,ded in Tabl1:·U:XXV reveah significant 

differences at the ,05 level of confiQence among respondents in terms 

of grade taught with fi~st and second •rade t,achers, in general, 

ac;c~pt:i,p.g tqe :idea of a pla~:ned p1;9gram .to develop st1.Jdy ~kills and 

third grade teachers accepting a combination of incidental and direct 

teaching, 

'l'able L:XUVI 

A study of the dat9 ~hown in Table L'.lOOWl discloses that significant 

differe~~'ils e~ist with r~speet to only one of the si~ variables of the 

study. There is a signl:f;icant difference at the .05 level of confidence 

in te~ms of grade ta4ght by the r~spondents. First and third grade 



TABLi LXXXV.. . 

~UERCr DUST.\lIBU'l'IOI OF QSP()BSES 'JD S':IM.'EMJ:lf.~ 5, ~Ifl'.Ol'l ABF.A.1 ACCOBDIIG 
m GRADE mmBT, cus~mCl.flOII OF SCHOOL, EXPERIENCE A1ID AGE OF .· 

. RESPOIDEtffS, AH>Uft 01 COLLJ!XIE TRADDD, A1ID 
BECEIICY -OF COLLmE .•!RADDO 

Statement: I teach read1J;IS.1~tbe coDtent areas: 
A. Inciclen .. b. Planned c. Incidental 

lfuiiiber 
talll 

NI 
. Proi1p'fHl .· and.D:l.rect 

A* iji si ·. A u s I A .u s N 
Grade i'!,ught 

i3 161 · Gradel 208 19 .·· 15 86 28 10 84 46 13 13 136 
· .Grade 2 197 22 22 42 109 79 28 22 68 ll 31 25 130 

Grade 3 2o4 21 21 67 98 61 43 44 56 -l~ 48 51 94 
x2 ', ,' 55.26 36.95. 88~20 ' 2 ' 

. i'!,b. X at .05., (12.59) df 6 (l2. 59) df 6 (12.59) df 6 
Clasdfication ot .. 

School 
·City 291 31 34 61165 95 51 44 101 35 43 44 169 
'l'oWD 172 17 13 31 lll 77 31 16 48 14 20 2_6 112 
Rural 146 14 lO 30 92 54 17 · 16 59 19 29 19 79 

x2 5,50** · 12.47** 7.38** 
i'!,b. Y: at .05 (12.59) dt 6 (12.59) df' 6 (12.59) dt 6 

ExperieDce 
83 8 7 45 14 6 Under 5 Years 23 30 10 29 l2 14 51 

6~10 Years 120. l2 'l2 22 72 48 22 14 36 4 ;i.6 19 71 
Over 10 Years 406 42 38 77 249 l48 63 52 144 48 64 .55 2_39 
.; ' 3.66** 2.09** 2.18** 
'l\).b. x2 at .05 ·. (12.59) df' 6 (12.59) df 6 (12.59) df' 6 

College Training ·. 
6 14 44 26 3 Years or Less 75 ll 13 8 28 8 13 11 43 

4 Years 18 l 0 5 l2 7· 2 l 8 4 2 3 9 
Bachelor's Degree 413 40 42 79 252 153 69 53 138 44 63 59 247 
5 Years 13 .o l 5 7 5 3 3 2 1. 0 2 10 
Mister's Degree 73 8 6 13 46 33 7 8 25 9 9 10 45 
Beyond Master's l.7 2 2 6 7 2 5 3 7 2 5 4. 6 

x2 *** *** *** 'l'ab. t' at .05 
Recency·ot. 
'fraiDil)g 

14 Before 1946 138 15 18 25 Bo 43 28 53 17 28 20 73 
1946-50 60 5 3 lU 42 29 7 6 16 7 7 5 41 
1951 .. 55 121 9 15 30 67 41 15 19 46 18 15 28 60 
1956-60 192 23 13 36 120 79 31 24 58 17 27 21127 
Since 1961 98' 10 8 21 59 34 18 13 33 9 15 15 59 
2· 

llo33** 12,97** 26.04** X 2 
'l'ab. X at .05 (21.02) df' 12 (21.02) df l2 (21.02) q.f 12 . 

Age 
8 18 42 24 14 24 8 42 Under-30 73 5 ll ll' l2 

30 .. 39 Years 113 l2 8 28 65 39 18 20 36 15 13 20 65 
Over 40 423 45 4,1 76 261 163 67 45 148 44 68 57 254 

r- . 5.41** 7°69** 11.41** 
Tab. x2 at .02 : (12,,59) df 6 (12.59) df 6 (.12.59) df 6 

*A - Always *U - UsUE!-lly *S - Sometimes *Ii - Never 
**Not sigllciticaDt ·, · 

***Not wlid 
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TABLE LXXXVI 

FREQUENCY DlSTRlllUTlON 01' RESPONSES TO STATEMENT 6, TRANSiffON Al\EA, ACCORDING 
TO GRADE TAUGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AHl1lNT OF COLLEGE TRAINING, 
AND RECENCY OF COI.LFX:E TRAINING 

Statement: l provide extended practice to help students develop flexibility in their reading by having them: 

Grade Taught 
Grade l 
Grade 2 
Grade 3 

a. Scan b •. Grasp Phrases c. Adjust Rate d. Adjust to e. Read £. Read for 
Material and Sentences to Purpose Difficulty of Widely Different 

Material Purposes 
Number A* -U* S* N* A U S N A U S N A U S N A U S N A U S N 

208 
197 
.204 

53 44 66 45 
36 57 68 36 
58 59 70 17 

118 52 28 10 
102 58 29 8 
115 68 17 5 

83 68 32 25 
71 67 31 28 
85 95 17 7 

83 64 34 27 
76 68 23 30 
96 80 18 10 

141 36 18 13 
110 46 31 10 
956238 9 

118 so 20 20 
103 60 18 16 
114 62 19 9 

g. Vary Rate 
and 
Manner 

A U S N 

82 52 44 30 
47 67 39 34 
72 63 45 24 

x2 19.08 8. 38** 24.40 18.55 23.67 5.56** 8.08** 
Tab. X2 at .05 (12.59) df 6 -'{12.59) df 6 (12.59) df 6 {12,59) df 6 {12.59) df 6 (12,59) df 6 {12.59) df 6 

Classification of 
School 

City 
Town 
Rural 

291 
172 
146 

69 84 97 41 
40 40 60 32 
38 36 47 25 

164 84 31 12 
96 47 25 4 
75 47 18 6 

uo 103 37 31 
72 65 23 12 
47 62 20 17 

x2 4.09** 4.51** 6.66** 
Tab, x2 at ,os (U.59) df 6 (12.59) df 6 Cl2,59) df 6 

Experience 
Under 5 Years 
6•10 Years 
Over 10 Years 

83 
120 
406 

22 23 27 11 
31 34 37 18 
94 103 140 69 

49 21 12 l 
62 40 15 3 

264 117 46 19 

36 30 13 4 
45 48 13 14 

158 152 54 42 

128 90 39 30 
66 66 18 20 
59 56 18 13 

167 74 31 19 
102 35 30 5 
773526 8 

160 88 22 21 
92 49 19 12 
83 35 16 12 

90 86 68 47 
67 53 35 17 
54 43.25 24 

3. 90** 9.81** 4.46** B.13** 
<U.59) df 6 <12.s2> df 6 Cl2,59) 4f 6 n2 59) 4f 6 

402811 4 
51 41 13 15 

164 143 51 48 

42 22 16 3 
63 24 24 9 

241 98 47 20 

48 28 5 2 
6437 811 

223 107 44 32 

35 19 21 8 
41 37 21 21 

135 126 86 59 

x2 2.43** *** 4.18** 4.86** 9.56"'* 8.10** · 6.40** 
Tab, x2 at ,05 (12.59) df 6 (12.59) df 6 (12.59) df 6 {12.59) df 6 02,59) df 6 02,59) df 6 

College Training 
3 Years or Less 
4 Years 
Bacehelor' a Degree 
5 Years 
Master's Degree 
Beyond Master• a 

75 
18 

413 
13 
73 
17 

20 17 22 16 
6 8 l 3 

92 111 144 66 
4 2 5 2 

20 20 22 11 
5 2 9 l 

38 26 3 8 
12 5 0 l 

221 121 60 11 
7 5 l 0 

44 19 7 3 
13 2 2 0 

2432Hl 9 
9 6 3 0 

162 158 51 42 
4 6 3 0 

31 25 10 7 
9 3 3 2 

23 35 8 9 
11 5 l l 

178 140 49 46 
4 4 4 l 

31 24 9 9 
8 4 3 2 

37 25 6 7 
15 3 0 0 

224 97 70 22 
6 4 3 0 

53 10 7 3 
11 4 l l 

342211 8 
11 6 0 l 

225 122 38 28 
6 5 2 0 

SO 12 4 7 
9 5 2 1 

21 23 14 17 
S 8 3 2 

145 121 90 57 
3 4 4 2 

28 22 15 8 
9 4 2 2 

x2 2 *** *** *** *** *** *** 12.44** 
Tab X at O 24 df l 

Recency of Training 
Before 1946 
1946•50 
1951-55 
1956-60 
Since 1961 

138 
60 

121 
192 

98 

36 39 44 19 
16 12 21 11 
27 32 44 18 
47 51 56 38 
21 26 39 12 

69 49 7 13 
33 16 10 l 
71 32 17 l 

111 51 25 5 
51 30 14 3 

46 57 19 16 
27 16 10 7 
52 52 8 9 
74 70 29 21 
40 35 14 9 

51 52 19 16 
30 17 5 8 
52 46 11 12 
80 61 29 22 
423611 9 

x2 7.95** *** 12.5a- 7.96** 
Tab, x2 at ,05 (21.02) df 12 (21 1 02) df 12 (21.02) df 12. 

Age 
Under 30 
30•39 
Over 40 

73 
133 
423 

15 21 28 9 
28 34 30 21 

104 104 146 69 

43 20 10 0 
60 35 16 2 

231 123 48 21 

31 32 8 2 
45 40 15 13 

162 158 57 46 

35 27 8 3 
44 39 16 14 

176 146 51 50 

71 35 21 11 
44 6 5 5 
65 35 16 S 

113 47 26 8 
53 21 19 5 

68 43 13 14 
35 12 7 6 
n 32 11 1 

106 53 20 13 
55 32 6 5 

41 42 28 27 
21 12 17 10 
39 45 24 13 
72 58 35 24 
38 25 21 14 

18.7-0** 8.99** 13,32** 
'21.02) df 12 (21.02) df 12 (21.02) df 12 

34 22 13 4 
602424 5 

251 98 50 24 

37 31 4 l 
67 28 9 9 

230 113 44 36 

30 18 19 6 
43 32 22 16 

138 132 86 67 

x2 2 7,66- *** 7.46** 11.98** 11.71** *** 10.42** 
Tab, X at ,05 (12.59) df 6 (12.59) df 6 112.59) df 6 (12.59} df 6 (12.59) df 6 

*A • Al ways *U • Usually *S • Some. t 1mea ~ - Never 
**Not aignificant 

***Not valid l'v 
I-' 
C' 
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teachers~ more than second grade teachers, provide practice in develop

ing flexibility in readip.g by having pupUs scan material to be read and 

to adjui:;t the rate of reading to suit the purpoi;e for reading. Third 

grade teachers, more than second grade teachers, ~dju·$t, t\le: rate· ofr 

te·ading tp the~·:dlfficµlty of:.the. llfJ·:tet"ial',·be:1;ng .read, Firi,1t grade 

teachers, more than second and third grade teach~rs, have pupils read 

widely in simple matel;'ial t;o develop flexibility in reac;Jing :i;-ate. 

l'able·LXXXVII 

A study of t;he data in Table LXXXVII discloses that a significant 

difference e~ists with r~spect to two of the si::x: variables of the i:;tudy. 

First ~rade teacqer13 are aware of the need to ma~e provisions for and 

to supply materials on different readin~ levels for individuali3ed 

instruct;ion 1 whil~ second and third grade teachers are not as aware of 

this need. 'Ill.¢ dtfference is significant at the ~os level of coqfidence. 

Teachers trained sil.nce 1946, more than teachers trained before 

1946, are aware of the need to i;i:mKe provisions for and to supply materials 

on different reading levels, This difference is significant; at the ,05 

level of confidence, 

Table LXXXVIII 

A study of the data shpwn in Table LXXXVIII reveals no ~ignificant 

difference. exists concerning the use of contextual clues to comprehend 

meaaing in reading. 

Table LXXX!:X 

A study of the data shown in Table L~IX discloses that significant 

differences exist with respect to only one of the six variables of the 
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'l'ABLE lJCtXVII 

~UERCI DIS'l'RIBUTIO.R OF !UlSPORSES 'ro STA,:'EMER'l 7, T.AARSITIOB PERIOD ARF.A.1 ACCQRDING 
'ro. GRADE TAWBT, CLASSIFICATIO.R OF SCHOOL, EXPERIENCE ABD AGE 

OF :RESJ'OBDDlB, AH>UB'l' OF cou.mE '1'RAI.R:tBG~ 
. ABD RECE.RcY OF COLLEGE 'l'RADI.RO . 

St.':!. tement: . I naii:e provisions and supply materials on different readiilg.levels tor much 
individual instniction. 

R1,1mber A* U* S* R* 
Grade. Taught 

Grade 1 2o8 120 58 24 7 
Grade 2 197 96 56 . 26 19 
Grade 3 204 87 71 37 8 

,r-
Tab.rat .05 

20.98 
{12.59) dt 6 

Classification ot 
School 

City 291. 152 86 37 16 
Town 172 76 58 25 13 
Rural ).46 75 41 27 1 

,r- 7.19** 
'D:!,b. -r?- at .05 (12.59) dt 6 

Experience 
36 28 4 Under 5 Years 83 15 

6-10 Years ).20 62 37 15 6 
Over ).0 Years 406 205 120 59 22 

.; 2 2.84** 
Tab. X at .05 (12.59) dt 6 

College Training 
6 3 Years or Less 75 32 20 17 

4 Years . 18 8 9 l 0 
Bachelor's Degree 413 200 132 58 23 
5 Years 13 9 2 2 0 
Master's Degree 73 46 16 7 4 
Beyond Master's 17 8 6 3. 0 

.; .; . *** 
Tab. at ,05 

Recency ot· 
'l'raining 

Before 1946 138 54 50 23 12 
1946-50 6o 33 12 12 2 
1951-55 121 68 33 15 5 
1956-60 192 100 62 19 12 
Since 1961 98 48 28 20 2 
2 22,17 x· . 2 

Tab. X at ,05 (21.02) df 12 
Age 

24 Under 30 73 35 .11 3 
30-39 Years 113 65 28 15 5 
Over.40 423 202 133 63 25 

.; 2 5,36** 
Tab. X at .05 (12.59) df 6 

*A - Always *U .. Us~lly *S - Sometimes *N - Never 
**Not significant 

***Not valid 
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, . . 

··m.-..: LXXXVIII . . . 

~uilcr nm'fRIBUfiO• oF USPOIISFB m sm.~ a, 5EI'm>B ~onA~, ACCORDim 
. 'm GBADE m.mu, CLAl:ISIFI.cA'llIOJI OF SCHOOL, EXPElUEICE AJJ;) ACE 

OF .:RESPOI])~, AMOUil'J! OF COLLEGE 5DDIG, . . 
AJID RECERCY o-, COLLEGE 9DIJIG 

Sta\e'mentt . In siient reading; I stfe~s the abUity to use contextual clues tor word • 
ailalysis to comprebend meaning in sentences, parasrapb,, stories, etc • 

Grade 'l'augbt • 
. Gradel 

Grade 2 
G:r:.de 3. 

2 X . 
'l'ab. 'Cat ,05 

Classitiqation of 
Sc;ibool 

City 
Town 
Rural. 

2 
X .. 2 
'!'ab. X. at .05 

Experience 
Under 5 Years 
6-10 Years 
Over :!-0 Years 

x2 
.. Tab. 'C a.t .05 
College Training 

3 Years or Less 
4 Years 
Bachelor's Desree 
5 Years 
Jtister's Degree 
Beyond Master's 

2 
X 2 
'!'ab. X at ,02 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 .· 
1956-60· 
Since 1961 

2 . 
Tab, X e.t 

Age 
Under 30. 
30.39 Years 
Over 40 

x2 2 
Tab, X · at 

,05 

Number· 

2o8 
197 
204 

291 
172 
146 

83 
120 
4o6 

75 
18 

413 
13 
73 
17 

138 
6o 

12). 
192 
98 

73 
113 

·. 423 

*A - Always *U ~ Us~~ly 
**Not Significant .,,. 

***Not w.lid 

A* U*. 

· 141 .42 
137 36 
lli.~ 50 

204 64 
116. 39 

· 107. 25 

4,94** 
(12.59) df 6. 

52 23 
67 24 

288 :81 

50 
16 

291. 
7 

53 · 
10 

91 
40 
92 

i33 
71 

48 
77 

301 

*** 

*** 

*** 

16 
2 

88 
6 

10 
6 

31 
13 
23 
39 
22 

18 
26 
84 

*S .. Sometimes . . *N - Never 

. s* 
19 
9 
l 

l2 
7 

lO 

7 
4 

16 

5 
0 

19 
0 
4 
0 

7 
3 
5 

l2 
3 

7 
3 

19 

. N* 
6 

15 
3 

ll 
10 
4 

l. 
5 

21 

4 
0 

15 
0 
6 
i 

9 
.4 

l 
10. 

2 

0 
. 7 
19 
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study, There is a significant difference at the .05 level of confidence 

tn terms of grade taught by the respondents. First grade teachers, more 

than second anp thi.rd grade teachers, give special help to students in 

building word a~alysis skills. 

Table LXXXX 

A study of the data shown in Table LXXXX reveals that no signif~cant 

dif(erence e~ists in pract;lces to develop and e~tend reading~study skills. 

Ta..ble LXXXXI 

A study of the data shown in Table LXXXXI reveals that significant 

differer,,ces exist i,n terms of grade taught, classification of school$, 

and age of the respondent, with respect to development of certain 

critical reading skills, 

Third grade teachers recognize the need to develop the critical 

skills of reasoning, evaluating, generalizing, detecting bias, detecting 

propaganda, and separating opin;lon and emotion from Jact, more than do 

first and second grade teacHeri, The difference for each sub~item is 

significant at the ,05 level of confidence, 

A significant· difference exists in relation to the ela~sification 

of schooh of the respondents and the critical reasoning skill, .Town 

teacherrs, more than city and rural teachers, favor the use of this 

practice, This difference i!!I significant at the_ ,05 level of confidence, 

The difference among respondents, in terms of age, with respect to 

separating emotion from fact, is significant.at the ,05 level of 

confidence. Teachers over 40 accept the need ~or emphasizing the 

sepal;'ation of emotion from fact i:lnd· tea<;!.hers under 40 are not as aware 

of this need, 



TABLE LXXXIX 

FREQUENCY DISTRIBUT:tOt,l OF RESPONSES. TO STATEMENT 9, TIL\NSITION. PERIOD AllEA; ~COlU>lNG 
TO GMDE TAUGHT, <;LASS!FlCATION OF SCHOOL, ExPERIENCE AND AG!> 

OF RE.SPOND!l:NTS, AMO~T OF COLLEGE TRAINING, 
. AND RECENCY .OF COLLEGE· TaAININ.G . 

Statement: !plan. specific mail,erials and allocate spe'cial time to work with students who 
need additional help in extel!Aing aod mastering the skU.ls or word analys;l.s, 

Grade Taught 
Grade l 
Grade 2 
Grade J 

2 
X 2 
Tab, X at .05 

Classitieli\tion ot . 
School. 

City 
Town 
Rural. 

2 
X 2 
Tab. X at ,05 

Experience 
Under 5 Ye11,rs 
6 .. 10 Ye11,rs 
over 10 Years 

2 
Tab •. X at .05 

College Training 
3 Years or Les11 
4 Years 
Bachelor's Degree 
5 YE;iars 
)t).ster's Degree 
Beyo!ld Master's 

2 
Tab. X at ,05 

Recency of · 
Training 

Before·1946 
1946 .. 50 
1951-55 
1956 .. 60 
Sincel.961 
2 ' 

X 
Tab, lf at· ,05 

. ' ( . . 

· Number 

2o8' 
197 
204 

29), 
172 
146 

83 
120 
406 

75 
l.8 

413 
13 
73 
17 

138 ., 
6o 

'.121 
i9g 
98 

73 
113 
42,3 

*A - Always *U • Us~lly 
**Not Significant 

***Nc;>t vaiid 

A* U* 
l.16 52 
98 61 
f,11:! 84 

16,38 
(12,59) df 6 

134. 101 
84 46 
78 50 

8,44** 
.<12.52) dt 6 

40 27 
56 43 

200 · 127 

36 
l2 

193 
4 

42 
9 

*** 

*** 

24 
4 

137 
6 

21 
5 

56 5l 
28 16 
62 37 
·99 6o 
51 33 

9,45** . 
· (21.0:?} di' l2 

33 28 
51 38 

212 130 

6,22** · 
. p.g,59) df' 6 I 

*S .. Sometimes *N - Never 

S* 
30 
25 
31 

40 
31 
14 

1.5 
14 
57 

ll 
l. 

64, 
2 
6 
2 

22 
ll. 
18 
26 
1.0 

10 
20 
57 

N* 
10 
13 
7 

16 
ll 
4 

l 
7 

22 

4 
l 

l.9 
l 
4 
l 

9 

' 7 
4 

2 
4 

24 
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TABLE LX:XXX 

FREQUENCY DISTR!BUTION OF RESPONSES 'ID STATEMENT 10, TRANSITION PERIOD A~, ACCORDING 
'IQ GRADE TA.UGHT, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AMOUNT OF COLLEGE TRAINING, 
AND RECENCY OF COLLEGE TRAINING 

Statement: I provide ,Practice in developing and extending reading=study skills in 
various types of informal readi~· 

Grade .Taught 
Grade l 
Grade 2 
Grade 3 

2 
X 2 
Tab. X at .05 

Classification of 
School 

City 
Town 
Rural 

2 
X 2 
Tab. X at .05 

Experience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X 2 
Tab. X at .05 

College Training ' 
3 Years or Less 
4 Years 
Bachelor's Degree 
5 Years 
Master' .s Degree 
Beyond Master's 

2 
X 2 
Tab. X at .05 

Recency of 
Training 

Before 1946 
1946-50 
1951-55 
1956-60 
Since 1961 

2 
Tab. X. at .05 

Age 
Under 30 
30-39 Years 
Over 40 

2 
X 2 
Tab. X at .05 

Number 

208 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 
98 

73 
113 
423 

*A - AlWl;l.ys *U - Usu/3.lly 
**Not Significant 

***Not valid 

A* 

95 
70 
82 

6,53** 
(12. 59) df 6 

U* 

72 
80 
75 

116 112 
69 57 
62 58 

5-91** 
(12.59) df 6 

40 24 
59 39 

148 164 

12.55** 
(12. 59) df 6 

22 25 
10 7 

170 156 
4 6 

34 26 
7 7 

43 
24 
52 
81 
47 

*** 

14.96** 
(21.02) df 12 

34 
48 

165 

*** 

*S - Sometimes 

52 
22 
48 
70 
35 

20 
44 

163 

*N - Never 

S* 

33 
32 
36 

46 
32 
22 

17 
16 
68 

24 
0 

66 
1 
8 
2 

31 
10 
17 
33 
12 

18 
15 
68 

N* 

8 
15 
11 

17 
14 
4 

2 
6 

26 

4 
1 

21 
2 
5 
l 

12 
4 
4 
9 
4 

1 
6 

27 



TABLE LXDXI 

PIU!QUENCY DIS1'RIIIIITIOR OF RESPONSES TO STA'rl!MENT 11, TIANSU'IOR AREA, ACCORDING 
:ro GRADE 'rAUGll:r. CLASSine&n-OB 01!' SCHOOL, EXPERIENCE AND AGE 

01!' IU!SPONDEN:rS, AIIOIJN:r. 01!' COLLEGE 'J.'IIAifiING, 
AND 1lECEIICY OF . COLLEGE DIAIRING 

·statement: .I nse a .wide selection of mat-erials in all fields to emphasize critical reading akills auch u: 
a. lleasoning b. Evaluating c. Generalizing d. -Make e. Detect 

Judgments Bias 
f. ·netect 

Propaganda 
g. Separai:e h. Separate 

Opinion and l'aotion and 
l'ac:t Fact 

Number A* U* S* N* A U S N A U S N A U S N A U S 'JI .A U. S lf A . jJ S 11 A 11 S N 
.Grade :l:aught 

Gradel 
Grade 2 
Grade 3 

x2 
:r1b, ·i? !It ,o~ 

Clasaif.icatioli of 
School 

City 
'!:own 
Rural 

208 
197 
204 

491 
.172 
146 

89 56 45 18 
92 56 25 24 

100 64 31 9 

13.91 
0.2.~:I.} df § 

···127 96.· 44 24 
92 34 34 12 
62- 46 24. 14 

73 52 5·9 24 
71 65 31 30 

.S7 68 38 11 

22.37 
,1.2.~2> df 6 

.104 98 59 · 30. 
76 42 37 17 
51 45 33 17 

35 56 68. 49 
43 61 53 40 
51 78 52 23 

18.44 
0.2.~2> df 6 

56 98 32 55 
46 49 ./+I 30 
27 48 45 26 

61 66 43 38 
63 61 40 33 
6S 70 52 17 

1-0.60** 
o.2.~22 df 6 

94 104 52 41 
58 43 46 25 
37 50 38 21 

9 16 51 132 
13 1.8 50 116 
18 25 78 84 

24.-03 
(!.2,52} df § 

19 29· n 166 
12 19 56 85 

9 11 46 80 

l2 UL.t.4 U4 
13 21 42 121 
18 27 62 97 

llt.32 
!&M2l s!f 6 

18 35 63 :175 
16 17 44 95 

9 14 41 82 

29 28 59 92· 29 24 65 90 
26 41 50 .80 28 37 SO 82 
38 68 .60 38 211 64 66 46 

44.19 37.32 
cn.~22 df Ii (12,52} df Ii 

42 '10 80 99" 40 65 c88 98 
35 36 39 62 31 32 44 65 
16 31 51 48 14 28 49 55 

2 . 
X 2 12.115 6.77** 4.96** 11.37** 3.91** S..70** . 9.81** 7.1JO** 
tab. X at ,OS 02,59) df 6 (12.59) df 6 (12.59) df 6 (12.59) df 6 02,-S9) df 6 02,59) df 6 02.59) df 6 :il2.5il df 6 

.Experience 
Under. S Years 
6•10 Years 
OWr 10 Years 

X2 

T1b, X2 !J; 105 
College Training 

3 Yeara or Lesa 
4 Years 
Bachelor I s Degree 
5 "Years 
Ma.a ter' s Degree 
Beyond Master I s 

x2 
:rab1 x 2 at 105 

Recency of :mining 
Before 1946 
1946•50 
1951-55 . 
1956-60 
Since 1961 

x2 
Tab, x2 •t ,05 

Age 
Under 30 
lO~l9 Years 
Over 40 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 

98 

73 
133 
423 

4920 t 5 392S11 8 
.so 36 n a "'>7 35 23 1s 

1s2 120 n » 145. 12s 95. 41. 

7.·l.11.** 6,..t,-
Cll,:i21 ."!I: ~ D.Litl df 6 

29 23. 12 n a 22. l'l 13 
13 ·5, 0 0 UI 4 2 0 

188 11& 75, 34 151 127 90 lt5 
6 4 2 t 5, 5 2 l 

37 21 11 4 34 19 14 6 
8 7 l 1. 6 8 3 0 - ·*** 

56 42 25 lS 45 46 32 15 
26 15 16 3 21 18 11> 3 
56 37 18 11) 44 38 25 ·14 
93 52 31 16 82 51 40 19 
50 3D 12 6 39 32 16 .11 

12,02** 7 .39"** 
[21,02) df 12 (21,02) df 12 

37 20 13 3 31 23 14 s 
52 34 18 9 42 36 21 14 

191 122 71 39 157 .126 94 46 

23212811 302918 6 
25 38 34 23 40 38 26 1.6 
81 136 112 77 ll 9 130 92 65 

s.77** .6.04** 
c1i,s9> df 6 [12,.:il!J df Ii 

14 18 23 20 23 15 20 17 
6 ·9 l 3 9 5 4 0 

86 128 126 73 119 139 96. 59 
2 s 4 2 2 5 4 2 

17 30 14 12 .30 27 10 6 
4 6 s 2 6 6 2 3 

*** *** 

26 43 41 28 35 46 34 23 
10 20 18 12 21 19 12 8 
23 42 33 23 36 39 -25 21 
45 61 so 36 59 65 42 26 
25 29 32' 12 38 28 23 9 

6.85** 8.7S** 
(21.02) df 12 ,21,022 df 12 

13 22 30 8 24 24 21 4 
20 39 32 22 -37 38 20 18 
96 133 112 82 128 135 94 66" 

9 9 18 47 
5143665 

26 36 125 219 

6.33** 
[l2,5l!J df § 

6 5 11 47 
0 2 4 12 

29 42 125 217 
2 2 l 8 
2 5 27 39 
l 3 4 9 -
8 9 44 77 
3 .6 14 37 
7 13 34 67 

12 23 59 98 
1.0 8 28 52 

7.34** 
~1,022 df 12 

3 7 22 41 
6 14 32 61 

31 38 125 229 

11 11 15 46 
6141466 

26 41 99 240 

·B.44** 
Q.2,52) jf 6 

4 6 20 45 
l 2 ·1 14 

30 46 104 233 
2 2 l 8 
5 7 21 40 
1 3 "2 11 -
7 10 40 Sl 
3 7 10 40 
8 15 29 69 

13 27 45 107 
12 7 25 54 

13.55** 
[21 10~ df 12 

s 6 1.8 44 
6 14 26 67 

32 46 105 240 

14 17 28 24 14 14 29 26 
16 27 36 41 . U 25 36 44 
63 93 106 144 56 86 117 147 

3.34** 2.73** 
gJ,522 df Ii 0,2112> di; ~ 

6 20 18 31 5 13 21 36 
l 3 4 10 l 4 s 8 

64 94 124 131 62 82 130 139 
3 2 2 6 2 3 4 4 

15 14 19 25 4 17 18 24 
3 4 3 7 1 5 4 7 

*** -
16 32 42 48 11 28 45 S4 
13 11 11 25 9 10 . 17 24 
16 29 38 38 17 26 36 42 
29 47 55 61 32 42 57 61 
19 18 24 37 16 19 27 36 

10.73** 7.71** 
(2l,Q2l df l2 121,222 !If 12 

9 14 28 22 8 15 27 23 
22 21 32 38 19 19 .41 39 
62 101 110 150 58 58 114 156 

x2 . 3.93** 4.15** 11.18** 10,95** 3.46** 2.61** 10.60** 13,47 
Tab, x2 at ,os c12,s22 df 6 • [12,Sl!l df 6 <12,59) df 6 [12.59) df ·6 Cl2,S2l df 6 n2,s9> df 6 c12.s9> df 6 c12.s2> df 6 

*A • Always "U • Usually *S - Sometimes "'N • Never 
tiWot significant 

*""l<lot valid 
N 
N 
-w 
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Table LXXX.XU 

A study of the data shown in Table L]Q{XXII indicates th9t signifi

cant differences exist in terms of grade taught, classification of 

schoc;>ls, teaching experiim~e ~ a11<;l age of the respondent with respect to 

activities to extend children's vpcabularies, 

First grade teachers recognize the need to provide exercises for 

ex:ten<;lim,g vocabula!t'ies using experience charts, personal experience 

record~, identifying root wards and inflected forms, and using word and 

dic:~ionary drills more th1m do second c1nd :thiro grade teachers as in 

each case the difference is significant at the .05 level of confidence. 

A significant difference exists in relation to the classification 

of schools of the respondents and the use of experi~nce charts for 

building vocabulary, City teachers, mo:re than t;own and rural teachers, 

favqr use of thh pract:Lc!i:!, This difference i(:1 sign:1,.fi,cant at the . 05 

level of confidence, 

Less experienced teachers favor the use of experience charts for 

J:iuilding vocabulary i3Ild the more expEirienced teachers tend to disregard 

this practice. This difference is significant at the .05 level of 

confidence, 

'rhe di;l;ference among re$pondents, in terms of age 1 is also signi

ficant at the ,OS level of confidence with teachers under 40 accepting 

th!=l need for emphasizing the use of expE)rience chi;Jrti;i :(;or building 

vocab~lary c1nd t~acher~ over 40 not as aware of this need. 

Table LXX:XXUI 

A study of the data shown in Tabl~ LXXXXIII discloses that signifi

cant differences e~ist with respect to only one of the six Vpriables of-the 



''rAIILE LXDXII 

Plll!QUERCY DlS'J.'lllllJTlOB or USPONSES TO STAffl!EIIT 12, ?RAIISfflOIII ABBA. ACCOIIDDic 
11:0 GUDE TAUCHr I ctASSI-FlCAffOR or SCBODL., l!XPl!IIIINCE -A1ID AG£ 

or U:SPOIIDllffS, .AlllllN1' or -cou.EGE '1'11AI11I11G, 
ARD 1IBCl!iRCY or COLLEGE tRAINDIG 

Statement: .I !J88 a illDDber of-pmceclurea. anifezerciaea blr helping children e!<l:end-their.wcabulariae Buch .. : 
a. l!xperJ.enca b. Peraonal c. Complat• d. Combine "• lchmtify f. Phonetic g. Contutual h. Dtct:lonuy 

Chart/I .ilecords S1l)t19eu Phraaea 'Root Wards Analysh Analyaif Drill• 
NuniberA*U*S*ll*.AUSN AUS11 AUSN AUSll AUSN AUSH AUSN 

Grade Taught 
Crade l 
Gr•de 2 
Grade 3 

208 
197 
204 

121 37 34· 16 
62 40 63 32 
48 51 68 37 

uu64u~on 
44~"Sllli4832 
3B~B631W~U 

2, 101 5-2 47 8 108 41 35 18 166 . 28 10 
3 87 59 41 10 116 Z.9 25 1 · -143 41 7 
3 91 72 38 3 123 62 15 4 140 51 9 

4 127 ·41 20 21 -123 41 2!1 15 
6 110 49 23 15 ·73 64 4.6 14 
4 118 56 18 12 !10 14 42 8 

t' 2 · . ·61.48 24.28 -11.11- 8.6r- 21;23 1-0.52**· S.42** ZS.Bi 
Tab. x ai: ,os {12.59) df 6 02,S9l df 6 02,59) df .6 -02,59) df 6 02,51) df 6 (12.59) d:f 6 (12.59) a£ 6 ClZ.,9l df .6 

·l:laseificat:ion of 
School 

City 
TOIID 
Rural 

291 
172 
146 

128 62 64 37 
60 38 53 n 
43 28 47 28 

74 63 103 Sl 176 68 32 
44 42 Sl 35 98 42 31 
-32 35 55 24 82 42 20 

.s 135 96 n 
1 834836 
2 613939 

9 169 80 28 14 2i3: 59 11 
S 93 42 31 -fi 127 37 7 
7 85 36 17 -8 109 25 11 

-S 174 73 23 21 138 86 50 .17 
1 92. 42 26 12 U 47 27 15 
S 89311115 653641 4 

x2 15.89 _3.26** -- 8.89** 9.04** "** 9.36** u.72** 
Tab. x2 at .Os 02,59) df 6 -OZ, 59) df 6 Q2.59l df 6 CU.59} df 6 Cl2,,59) df ·& (U,59) df 6 

Experience 
llnder S Yelin 
6•10 Years 
-OW.r 10 Years 

83 
120 
406 

3B 15 '24 6 
56 25 23 16 

137 BB 119 62 

25 19 24 15 54 22 1 
31 30 28 21 Bl 91 1.5 
94 91 147 74 221 ll'J .62 

0 39 29 14 1 51 22 7 3 SB 20 2 
3 64 29 21 6 71 24 21 4 96 1-S 3 
4 176 125 91 14 225 112 liB 21 295 83 21 

3 44 26 11 l 36 26 19 2 
3 80 23 10 7 67 24- 19 10 
1 231 97 38 40 183 119 BO 24 

.x2 13.52 3.30- - - 8.53** 6.-30** - 9.56** 
Tab, x2 at .os {12,59} 4f 6 n2.s9> df 6 n2.s9> df 6 a2,s9) df 6 a2.s2> df 6 

CoUege Training 
3 -Yean or Lees 
4 Year• 
Bachelor'• Degree 
5 Years 
Master' e Degree 
Beyond Maat-er • a 

x2 
Tab. x2 at .05 

'Recency "iif Training 
Before 1946 
1'J46•S0 
1951•55 
1956•60 
Si.nu 1961 

75 
18 

413 
13 
73 
17 

138 
60 

121 
192 

98 

B 
7 

152 
9 

39 
6 

13 22 22 
l -'J 1 

93 115 53 
2 l 1 

13 14 7 
5 S l -

41 26 43 28 
19 14 i6 11 
46 27 32 16 
Bl 40 52 19 
44 21 23 10 

16 13 27 19 
4 3 9 0 

97 98 146 72 
6 4 -1 2 

2.5 19 17 12 
2 3 9 3 -

22 35 45 36 
13 10 25 12 
30 30 41 20 
62 37 64 31 
23 28 34 13 

37 20 16 
9 6 3 

246 108 55 
8 S 0 

4B 16 a 
B 7 l -

78 43 l5 
32 8 16 
73 30 1.8 

113 50 28 
60 31 6 

2 31 22 
-0 -6 1 
4 186 '130 
0 B 3 
1 40 16 
l 8 S -

20 2 
S 0 

82 15 
l 1 

15 2 
3 1 

3625'86 
9 S 3 1 

237 108 53 15 
B 4 0 l 

4612 9 6· 
11 4 2 -0 -

2 
4 
0 
l 
1 

64 47 23 
26 U '16 
59 31 26 
86 SB 44 
44 34 18 

4 74 45 12 1 
5 321510 3 
S 73 22 20 6 
4 107 54 21 12 
2 61 22 13 2 

53 11 1 
1-4 3 l 

303 89 14 
B 3 l 

S7 .13 1 
14 2 l -

100 28 4 
43 13 4 
'91 22 7 

144 36 8 
"l 22 2 

4 37 16 
0 13 4 
7 239 108 
1 7 4 
2 SO 11 
1l 9 3 -

13 9 25221612 
0 1 S 8 5 0 

37 29 197 114 84 18 
11 7420 
7 S 45 18 6 4 
3 2 7 3 S 2 -

6 73 34 12 19 
0 39 12 3 6 
1 72 26 16 7 
4 114 46 20 12 
3 57 28 10 3 

59 44 25 10 
281312 7 
553328 S 
94 SO 3B 10 
50 29 15 4 

x2 15.09** 20.98** - 9.84** 140 07** "** 17.35** 8.71** 
Tab. x2 at .05 {21.02) df 12 ,21,02) df 12 {21.02) df 12 {21.02) df 12 C21.D2) df 12 <21 1 02) df 12 

Age 
1Jnd11r 30 
30•39 Years 
Over 40 

73 
133 
423 

33 15 20 5 16 18 25 14 so 17 6 
54 28 18 13 30 29 38 16 75 22 15 

144 84 128 67 104 92 146 81 230 123 63 

0 302516 2 4022 8 3 4821 3 1 332910 l 362016 1 
1 64 28 18 3 65 28 16 4 91 19 l 2 69 27 i3 -4 54 29 23 7 
7 185 129 93 16 241 108 52 22 309 Bl 22 11 252 !IO 39 43 196 119 79 29 

r 22.r2 5.84** *** 10.23** 2.18** "** 
Tab. x2 at ,OS (12.59). df 6 (12,S<J) df 6 (12.59) df 6 <12,59) df 6 - "** 

*A • Al-ya *II • Usually ·*S • Sometimes '"N • Never 
*"Not sign! ficant 

**"!lot valid 

N 
N> 
\JI 
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study. +he'l'.'e iii) a significant dif:l:erence at the .05 level o;f confidence 

1n terms of the grade taQgbt by the respondents. First grade teachers, 

more than second and third grade teachers, recognize the need for develop-

!ng ari tica 1 skills for list;enip.g for tempo and stress, listening to 

detect bias, and listening t9 d~tect propaganda, 

Table LXXXXIV 

A st:u<ilyof the data ahown in Table LXXXXIV reveals no sigaificant 

di:l;fereµce exists concernip.g directed activities to adapt the speed of 

read:i,.ng t:o purpolile for reading and to materic;1ls usedp 

Summary of Pata 

Area of Readiness ~--,-

From the qetailed analyaii; c;>f the data given in Tables I through 

XXVI, th~ following su~mary statements are drawn: 

1, In general, first grade teachers, city teacheri; younger 
teache:1q3, and less e~i;Hrr:LenceQ teachers provide more 

.v~riety in the~r readiness programs, th~n Qo th~ other 
re1:1pond(;)nts of the study. ('l'abl~s I~ VII, and XVll), 

2. First grade teaichers, city teachers, younger teachers, and 
less experiep.ced teach~rs? more than the other respondents, 
indicate th?t they use more of the various auditory and 
visual discrimination practices. ('l'ables VIII, IX, XII, 
XIV, XV, .XX!II, XXV) ~ 

3. First and second grade teachers, younger teachers, and the 
less e:xp1:1rienced teachers use a phnned sequence of training 
exer~ises to develop muscul.;;ir coordination, more than do 
the other respondert~s~ (Tables II, VI). 

4. First grade teachers, the less experienced teachers, and the 
younger teachers, more than the other re111pondents, tend to 
use va-rim.g; material!:! anc;l tecl;m,iques for appraising chUdren I s 
work aµd performance, for deter~ining readiness to read, 
fo-r planning, for purposes of group;i.ng, and fo!t" recognition 
of ind;i.vi9ual needs, (Tables X!, XVIII, XIX, XXI, XXII). 



'J)UlLE LXXXXIII 

FREQUEIICY DIBTJUBUTl:ON OF RESPONSES 'ro STA'mMENT 13, TRANSITION AREA, ACCORDING 
'ro GRADE TAUGHT, CLASSIFICATION OF S(iHOOL, ~EljIENCE AND AGE 

OF RESPONDENTS, AMlUNT OF COLLl!XlE TRAINING, 
AliJ) RECENCY OF COLLEGE TRAINING 

Statement: I provid11 l1stening <1xperiences to help children develop the skills of critical listening such as: 

Gl'!'de iaugqt 
Grade 1 
Grade 2 
Ora4e ~ 

x2 
'.Lab • ./- 11-t .05 

Classification of 
S<;hool 

City 
Town 
Rural 

.,?-
Tab • .,?- at .05 

fix'perience 
Under 5 Years 
6-10 Years 
Over 10 Years 

2 
X. 2 
Tab. X- at .05 

College Training 
3 Years or Less 
4 Years 
Bachelor I s D~gree 
5 Years 
Master I e Oegreie 
Beyond t-Bs ter I s 

x2 2 
'.Lab. X at .Q 

Recency bf 
Training 

Before ~946 
1946-50 
1951.55 
1956-60 
Sipce 1961 

x2 2 
Tab. X at .05 

Age 
Under 30 
30-39 Years 
Qver 40 

x2 
Tab. 1- at .05 

a, Tempo and b. Emotive c. Detect d. Detect e. Logical 
Stress Tor,ie'3 Bias Propaganda Conclusions 

Number A* U* S* N* A U S N A U S N A U S N A U S N 

2o8 
197 
204 

291 
172 
14($ 

SJ 
120 
406 

75 
18 

413 
13 
73 
17 

138 
6o 

121 
192 
98 

73 
113 
423 

6o 44 65 39 
34 62 65 36 
43 61 75 25 

15-3~ 
(12.59) df.6 

60 81 103 47 
41 43 55 33 
36 43 51 20 

3.24** 
(12.59) df 6 

23 21 29 10 
32 33 36 19 
82 113 141 70 

5-23** 
(12.59) df 6 

13 20 27 15 
3 7 5 3 

96 113 134 70 
4 2 6 l 

18 21 26 8 
3 4 8 2 

29 32 49 28 
10 16 22 12 
28 36 41 16 
43 59 60 30 
27 24 34 13 

8-30** 
(21.02) df 12 

181730 8 
23 32 40 18 
95 118 1,36 71, 

7 .41** 
(12.59) df 6 

62 45 62 J9 
44 61 54 j8 
45 59 72 28 

11.46** 
(12.59) df 6 

71 80 88 52 
45 41 55 31 
J5 44 1'6 21 

1.72** 
(12. 59) df 6 

24 21 27 11 
33 35 29 23 
94 109 133 70 

4.85** 
(12. 59) q.f 6 

13 20 22 20 
1 6 6 5 

108 115 1n 69 
5 2 5 l 

19 21 25 8 
4 l 10 

30 36 39 33 
9 14 26 11 

32 38 34 17 
51 48 58 35 
29 29 j2 8 

19-68** 
(21.02) df 12 

19 21 24 9 
24 35 35 19 

107 109 !.30 77 

6.60** 
(12. 59) df 6 

19 18 56 115 
8 26 48 ll5 

16 35 77 76 

26.50 
(12.59) df 6 

15 36 78 162 
14 27 50 81 
11, 15 53 64 

10.6J** 
(12.59) df 6 

6 15 20 42 
6 20 37 57 

jl 44 123 2o8 

6. 57** 
(12.59) df 6 

3 9 21 42 
0 1 5 12 

33 54 123 203 
2 l . 4 6 
4 11 24 34 
l 2 4 10 

9 lj 45 71 
2 9 13 36 

10 21 37 53 
15 27 53 99 
7 10 33 48 

9-75** 
(21.02) df 12 

3 11 17 42 
7 19 J4 53 
,3 49 129 212 

6.85** 
(12.59) df 6 

17 14 52 125 
7 22 48 120 

14 ZS 75 87 

23,90 
(12.59) df 6 

14 31 77 169 
12 18 50 92 
12 15 48 "/l 

5.84** 
(12.59) df 6 

7 15 14 47 
6 17 34 63 

25 31 128 222 

11.86** 
(12.59) df 6 

3 6 21 45 
0 2 4 12 

29 46 119 219 
2 G 2 9 
4 7 26 36 
G 2 4 11 

8 9 45 77 
2 5 15 38 

10 18 35 58 
ll, 24 53 104 
7 8 28 55 

10,91** 
(21.02) .df 12 

j 10 13 47 
7183058 

28 36 133 226 

11. 53** 
(12.59) df 6 

67 58 45 38 
50 63 45 39 
57 77 47 23 

10-30** 
(12, 59) df 6 

88 96 59 48 
47 50 45 .JO 
39 52 33 22 

3°97** 
(12.59) df 6 

31 26 16 10 
38 40 23 19 

105 132 98 71 

6,47** 
(12.59) df 6 

17 24 
3 6 

118 lj8 
5 1, 

26 20 
5 6 

*** 

16 18 
1, 5 

95 62 
3 

16 11 

54 44 28 -;2 
12 20 15 13 
,4 39 J4 14 
60 60 41 Jl 
34 36 18 10 

16.25** 
( 12 .02) df 12 

22 26 15 10 
15 33 30 15 

116 140 92 75 

5.76** 
(12.59) df 6 

*A - Always *U - Usually *S - Soinet~mes *N - Never 
**Not s1gnificaµt 

***Not valid 

22 7 



~BLE LXXXXIV 

~UEN~ DISTRIBUTION QI' RESPORSF.s 'ro S~TEMENT 14, 'l'RAt!SITION ARF.A, ACCORDING 
'ro GRADE ~UGH'r, CLASSIFICATION OF SCHOOL, EXPERIENCE AND AGE 

OF RESPONDENTS, AK>UN'l' OF COLLmE TRAINING,. 
AND RECENCY OF COLLF.GE TRAINING 

228 

Statement: I provide opportunities tor directed practices to help pupils adapt speed of 
readii:ig to :purpose and materials. 

G;n1de Taught 
Qrade l 
G;rade 2 
Grade 3 

x2 2 
Tab. X at .05 

Classifica,t~op of 
School 

City 
Town 
Rural 

'i 2 Tab. X at .05 
Experience 

Under 5 Year$ 
6-10 Years 
Over 10 Yeare 

x2 
Tab, x2 at ,05 

College Training 
3 Years or Lese 
4 Years 
Bachelor's Degree 
5 Years 
Ml!,ster' s Degree 
Beyond le!!ter's 

x2 
Tab. x2 at .05 

Recencyot 
Training 

Before 1946 
1946 .. 50 
195:i, .. 55 
1956-60 
Since l9l;>l 

. x2 _.2 
Tab. X- at ,05 

Age 
Under 30 
30-39 Years 
Over 40 

x2 
Tab, x2 ,;i.t ,05 

Number 

2o8 
197 
204 

291 
172 
146 

83 
120 
406 

75 
18 

413 
13 
73 
17 

138 
60 

121 
l.92 
98 

73 
l-13 
423 

.*A - A;Lwaye '*U · .. Usuall,y 
**Not signific,;i.nt 

***Not valid 

A* U* 

89. .· 70 
57 88 
84 80 

l.2.35** 
(12.59) dt 6 

106 115 
73 64 
51 59 

9.33** 
( 12.59) df 6 

37 28 
46 44 

147 166 

8,10** 
(12.59) df 6 

22 35 
8 6 

157 162 
3 6 

32 23 
8 6 

46 
24 
47 
72 
41 

*** 

5.68** 
(21,02) df 12 

32 
39 

158 

*S - Sometimes 

59 
22 
49 
73 
35 

27 
47 

164 

S* 

33 
32 
30 

39 
27 
29 

16 
16 
63 

13 
4 

63 
3 

10 
2 

· 21 

*N ... Never 

7 
18 
32 
17 

14 
16 
65 

N* 

16 
20 
10 

31 
8 
9 

2 
13 
30 

5 
0 

30 
l 
8 
1 

13 
6 
7 

16 
5 

0 
10 
37 



.5. fi;rst grade teacher$, more than other respol;'ldents, :indicate 
that they provtde varied aQtivities for developing left
to•right ... progression. ~econd and third gr!flde teacheq1, 
and teachere ove:r 40~ more than other respondents, are 
concerµec;J about the establis·hment of hand dom:i.na1;1ce. 
(!fable$ J;U, rv; :X:III). 

6. First grade teachers and less e:x;pe-ri,enced teachers, mcre 
than other respond~rits, are copcerned with practices 
closely related tqi social growth, (Tables Y, .X, XVI, XXIV). 
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7, First grade teachers, iess exper1-enced teaohers, and younger 
tel;lchers, .p;i;-epare mo1re informal reading m,aterials for children 
to us~, t;han do the other r(;!spondents. (Table·)QC). 

~ .ef Initial lp.struction 

from the detailed a1;1aly,is of the data given in Tables XXVII through 

toll:, tl).~ following $Ummary stateme1:r1:;s are drawn: 

1, .First; grade teachers, Gity teachers~ younget;' teachers, 
an,d the less experiericed teachers, more than the other 
respondents, indicG1te a variety of practic(;!s and activitiea 
with respect to wo;t;'d j.denti;ficat;ion techniques. (!ables 
~,· XXXIT~ ~:XVII, XXXVIllt XLVl, XLIX). 

a. F~rst grade teachers~ more than otqer respondents, prefer 
Qe~:J.nn;i.'!lg. their prog:r,;1m p;f ph<Jqio1;1 wtth th~ cc;,n,sonantr 
sc;,1,mc;l~ foll.owe~ by ·the.; vowel so~nds. $,ecori.d: ap:a··tl;J.i,rd 
grade t~achers, more than other respond~nts, prefer 
'l:iegin.niq.g phonic work wi,th vowel soundij foUqwed by 
consonant 1:1ounds. (T,;1ble XXIX, xxzy,:, :XXXI:X). 

J. First ~rade teachers~ mi;,re than otheIT respondents, J?re:f;er 
a varie~ pro~ram in beginning formal rei;iding. (Ta.He ~tl). 

4. In general, ;first gr~de teachers, more than other ~esppn~ 
d~nts, provi9e a wide variety qf tet;hn,iqu~s for appra;i.sing 
chil~ren's work. Second and third grade teachers, more 
than otqer respqndent~~ indic,ate use of diag~ostic reading 
tests for locattng reading deficiencies. (T1;1bles. XXXI; 
x;r,.v, :xivi:r~ 1:i:). 

·s. First grade t~ijc't}e;i:f!, mc;,re than ~ther respondents, prli;l:/:E;lr 
the 1.1s¢· of a comb;i.natiot1, of info~mal mater:i,als and basai 

· ~eaders in Qeginning i;eading instruction. ('1;.'ables XLl, 
XLl~, XLIV, L!l). 

6. C:i,.ty teacheljs and younger teachers favor ability g:r;oups 
for instruct:i,Qn in' reading 1 (Table XLill). 



7. In general, first grade teachers prefer reading lessons in 
which the material ;i..s re1:1d silently and then orc;llly. They 
also ind;i..cate the alternate use of sihmt and oral reading. 
They favor a planned developmental progrc1m of teaching 
reading skills in beginning reading with use of a variation 
of practices in reading for meaning. Other respondents in
dicate less use of these practices. (Tables XXXIV, XXXV, 
XLVIII, L). 

Area of Growth Toward Independence 
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From the detailed analysis of the dat1:1 given in Tables LIII through 

LXXX, tq!3 follow:lng summary statements are drawn: 

1. In general, first grade teachers, more than other respondents, 
indicate the use of a varied program of activities and 
matedals for instruction in the reading study skills. 
(Tables LVI, LVII, LXXI, LXXU, LXXIII, LXXIV). 

2. First grade teachers, more than other respondents, make 
provisions for time and materials for their programs in 
e~tended or w:lde reading. (Tables LVIII, LXV, . LX:III, 
LXXX, LXXVII J: ) • 

3. In general, f:lrst grade teachers,.more than other respondents, 
tend to approve of the use of varied~ functional purposes for 
reading instruction. (TABLES LXI, LXIV, LXXVI, LXVII). 

4. Third grade teachers, city and town teachers, and the 
younger teachers, more than other respondents, are aware of 
the need for a functional program of assessing progress 
and diagnosing difficulties in their programs of reading. 
(Table LX). 

5. Third grade teachers indicate they plan their programs in 
reading to include more silent than oral reading. First and 
second grade teachers, more than third grade teachers, favor 
more oral than silent reading, or equal amounts of oral and 
silent re9ding. (Table LXX). 

6. In general,'first and second grade teachers, more than other 
respondents, read content material to children to assist with 
comprehension. (Table LVIII). 

7, First grade teachers, more than other respondents, indicate 
continuation of instruction and practice in phonetic analysis 
for all pQpils, using a variety of activities and techniques. 
Second and third grade teachers, more than other respondents, 
~ecognize a need for a strong program in structurql analysis; 
(Tables LIV, LV, LVI, LIX, LXXIX). 



Area of Transition --
.From the det;ailed analysis of the data given in Tables LXXXI through 

LXXXX+V• the f9llQwing sununary statements are drawn: 

1. First grade teachers, more than other respondents, favor 
practipes to. develop the skills of critical listening, 
Third grade teachers, more than other respond1=nts, favor 
a program to develop the ,:;kills of critical reading. 
(Tables LXXX:XI, LXXXXl:U). 

2. In general, first grade teachers and second grade teachers, 
more than third gr~de teachers, indicate thit ihey use a 
formaiized program to develop study skills in reading in 
the contfi!nt areas. ('I;'able .LXXXV) ~, 

3. Thi,rd grade teachers, city and town teachers, and older 
teachers, more than 0th.er respondents, prefer the use of 
diagnostic reading tests tm determine student defipiencfes. 
Th~ less exper.ienped teachers, and the more recently traineid 
teache;t;'s, prefer the use of group rei;:ding inventories. 
(Table LXXXIV)' 

4, First grade ;eac~ers~ city teachers, less experienced 
teachers, a1;1d .the younger teachers, indicate the use of 
exper;i.Emce charts to help c;hildren extend their vocabuleries • 

. Fir1;1t grade tea9hers µse various types o;E e::icerc:(.ses for 
helping chi,ldren 1=Xt!,:!nd t;l:ieir vocabularies, Other respondents 
indicate less use o:I; thei:Je practices. (Table LXXXXII). 

5. First grade teac;hers, more than the other respondents, 
indi,p9te that they use specific materials and allocate 
13pecial time for e~tending and mastering the skills of 
word analysis. ('l'able LXXXIX). 

6. F:i.rst grade teachers and the more recently traii;i.ed teachers, 
more than, the other respondents, make provis;i.ons for and 
supply materials on. different reading levels for individual 
instruction. (Table LXXXVII). 

7. first grade te~chers and third grade teachers, more than 
other respondents, use special materials and practices to 
help chil9ren develop flexibility in read:i.ng. (Table LXXXVII)~ 
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'.fotal Significant Differences ~ 13-e.s)?1:>nses 

A study o:j: the c;lat;:a presented in Table 1;xxxxv shows that there are 

'"'600 pos~dble differences with respect to the 26 items of the AreF1 of ,____. ~ 

Readiness. Of these 600 poss:i.ble differences, 15~. c>r 26 per cent, a:re 

significant; 335, or 55,83 per eent, are non-,significant; and 109, or 

18.17 per cent, 111re not v,di,d bec,;1use of low frequencies. 

Of the 156 significant differences, distributed according to the 

s:i.~ variables of the study, 76, or 48.73 per cent, are in te~ms of grade 

tau~ht; P, or 10.9 per eent~ arie in terms 9f classiHcation of school; 

19, (\Jr 12. 82 pe:r cent, ,;)re in terms of e~peri,ence; 2, or 1. 28 per cent, 

are :i.n ti=;rm$ of; tratning; 15, or 9.61 per cent, are in terms of recenc:y 

of training; and 27, or 17.31 per cent, are in terms of age of the 

respondents. 

In th~ Ai;-ea ~ Readiness, the grade taught is the vc:\riable most 

closely relatec;l to the significant differences. 

A 1:!tudy qr the data presen.ted in Table LXXX}W shows that'there are 

444 possible differences with respect to the 26 items of the Area of 

Initial Instruction, Of these 4.44 possible differences 1 76, o:i;- 17 .11 per 

cent;:, are significant; 248, or 55.86 per cent, are non•significant; and 

1120, or 27.03 per cent, are not valid because of low frequen<;:ies. 

Of t;:he 12Q s:i.gnificant differences, distributed according to the 

s:i.~ variables of tbe ~tµdy, 43, pr 56.58 per cent, are in terms of grade 

t,;1ught; 8, or 10.53 per cent, are in terms of classification of .school; 

6, or 7.9 p~r cent, are in term:,i of e:ll'.perience; 10, or L).16 per cent, 

are in terms of reaency of tr~ining; and 9, or 11.77 per cent, are in 

term!il 9:f; a&e, 



. 

TABLE LXXXXV. 

SUll!ARY OF QA.TA :ACCOP.DIHG 1'0 POSSULE Dll'!'DEIICIIS OF 
USIOIISES, SIGIIIfiCAIIT DIFFEIIEIICIS, ROIi• 

SIGRlfi(:Alff . .DlnEBEIICES, · AllD 
ROll•VALID RESPOIISES 

Ana Table -Number 
Experience Train111g llec,mi:1 of '8• 

lteadiueas I 6 ,. l l 1 1 1 1 
II 30 9 6 15 It 1 1 3 

III 24 5 15 4 1 -1 l 2 
IV 24 4 16 4 4 

V 24 0 20 4 
VI 12 7 2 3 2 1 2 2 

vu 18 8 9 1 3 3 1 -1 
VIll 30 10 16 4 s l 3 1 

IX 36 6 26 4 4 1 1 
X 30 4 l9 7 3 l 

XI 12 2 9 1 2 
XII 6 l s 0 

Xlll 30 2 23 s l 1 
XIV 24 9 13 2 4 3 1 1 
xv 30 9 16 s s 1 3 

XVI 42 9 u 1 6 2 
XVII 18 8 7 3 3 3 

XVIll 18 8 7 3 3 2 
XIX 54 9 33 12 9 
xx 24. 11 9 4 3 l 3 1 3 

XXI 36 13 17 6 s l 3 4 
XXII 6 2 2 2 l 1 

XKlll 18 5 10 3 l 2 1 1 
XXIV 24 5 15 4 3 2 
XXV 18 6 8 4 3 2 

XXVI ...£ j .J -1. 76 "TI 19 600 156 335 109 2 15 27 
26% 5~,8J?. 1§,l:Z:Z. 48,Z~ 10,s U,S;G 1.m 2,§1% iz,31% 

Initial XXVII 6 l 4 1 l 
Instruction- XXVllI 6 0 5 l 

XXIX 6 l 4 l l 
XXX 30 s l9 6 4 

XXXI 24 4 12 8 It 
XXXII 30 15 11 4 s 2 s 3 

XXXIII 12 0 10 '2 
XXXIV 42 6 22 14 s 

XXXV 18 5 9 4 3 
XXXVI 6 l 4 l l 

XXXVII 36 7 23 6 6 
XXXVIII :12 9 0 3 2 2 2 2 

XXXIX 6 l 4. l l 
XL 6 0 s l 

XLI 6 2 3 1 
XLII 6 l 4 l 

XLIII 6 2 2 2 
XLIV 6 l 4 l 1 

XLV 30 2 19 9 l 
XLVI 30 4 14 12 3 

XlVII 36 l 29 6 l· 
XLVIII 18 l 10 7 1 

XLIX 6 2 4 0 i 
L 36 2 16 18 

u 18 2 7 9 1 
LII -.i __.... ~ -1. -1. 

8 6 444 76 248 120 43 0 To 9 
17.lll 55.861 27.03'4 56.58% 10.53'L 7.90% Ol 13.16% 11.77% 

N 
w 
w 



Area -'table Number 
NUIDbe 
Passi 

Gnnn:h Ull s 
.Toward UV 24 
lndependCJice LV 30 

LVI 30 
LVII 24 

LVRI 30_ 
LIX 36 

LX 30 
1.Xl - t8 

LXII _ 30 
LXIII 18 
LXIV 54 

I.XV 24 
I.XVI 12 

LXVII 6 
LXVIII ~ 

LXIX "6 
-I.XX 11! 

LXXI 18 
LXXII 36 

LXXIII 24 
U!XV 6 

LXXVI 48 
LXXVII JO 

LXXVIII 36 
LXXIX 24 

LXXX ...1§. 
67..8 

-
-Transition LXXXI 12 

LXXXII 30 
LXXXlll ' 0 

LXXXIV 30 
LXXXV 18 

LXXXVI 42 
LXXXVII 6 

LXXXVIU 6 
LXXXIX 6 

LXXXX 6 
LXXXXl 48 

LXXXXII 48 
LXXXXIII 3(1 

LXXXXIV _§_ 
294 

--
Grand 2016 
Total 

TABLE LXXlCXV (Continued) 

1\u 

Non•ai_gnif- llo1: 

tl - 6 0 

Grade 
Ta.!,!filti; 

Cl&Hifi• 
catiori -of· Experience 
I 

:5 1 U 3 l l 
5 H U S 
2 ~ U 2 
1 18 5 1 

Training 

Yi 

Recency o-:f 
'.I. 

Aa• 

s 13 12 "l .l 1 '2 
; 17 - 14 3 2 -
8 15 1 1 3 1 1 2 
2 ti 8 2 
1l 12 18 
2 13 3 1 l 

11 22 21 8 .l 1 l 
6- 14 4 3 l 2 
1 0 11 1 
1 3 2 l 
1 4 1 1 
0 S .1 
6 9 3 3 2 
5 6 7 3 2 
6 23 7 li 
2 l8 4 -1 :l 
0 S 1 
8 - 18 22 S l 2 
6 17 7 3 2 1 
8 11 U S 2 
7 -15 2 4 -1 

_,l -A -A ....! - - - --1. 
107 331 240 66 - lS S 1 6 14 
15,581. 49.63'1. 34,931. 61.68'1: 14.011. 4.67'1: ll 5.61'1. 13.08'1: 

0 10 2 
S 17 8 2 
0 3 3 
5 14 11 l 1 l 
3 12 3 3 
4 a H 4 
2 3 l 1 
0 1 S 
l 3 2 
0 -4 -2 
9 31 8 7 
7 22 1~ 4 
3 22 5 3 
0 4 2-

39 174 81 26 s 2 0 2 4 
13,267. 59.181, 27,55'1: 66,66'!. -13.07'1: 5,13'1: 07. 5,13'1: 10 2~ 

378 
lB. 75% 

1088 
53.96% 

sso 
27,28'1. 

211 
~5.821. 

-45 
11,901. 

32 
8.46?; 

3 
0, 79,: 

33 
8. 73,: 

S4 
14.28',: 

N 
\.;.) 

+:" 
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:i::~ the A.re.~ .s£. 6;ni,t~
1
a

1

l Inst:1;uc:tion, the gr.;1qe tm,lght is the variable 

mQSt clo~el1 rel~~ed to the signiti~ant differijnces. 

Ful:'ther study of ttie d,;11;ra preaemtec;l in '+able L)Q{XXV shows that there 

are 61~ p~ssible di,:6'ferences w;i..th respec:tto the 28 :Ltems of the Area of 
~~ 

GrQ~th 'l1~ward !fld!;11~en?en~~ •. Q~ these 678 pos~il;)le di;fj;erence~. 107, or 

U-.58 per cent~ ar~ signHicant; 3n, o:r 49,63 per cent;, F'!Fe non,..signifi.-

cap.t;~ iand 240, or 34193 per cen~, at!= ri,ot ival:td l?ec<'!use of low frequen~ies, 

or c~~ 107 signifi9ant diffetenc,$, distribµted according to the si~ 

"{ar:i,~}l;t.~s of the study, 66, QJ:;' 61,&a per c:eµt;, are in terms of g;t;"ade taught; 

t5, Ol; 14.01 p€;l;t' cent, ;:ire i:q, terms of di;1sE1Hic:ii!ti..on of schqol; 5~ or 

terms Qf ag!;l, 

+11 the A!t:'E;ii:1 .~ Grpwt\1 Tow~nrd ,rnd~l\)endE)nc,e, the grade taught is the 

va:ri?ble most 1rlos~ly rel,.ated t9 thi= signif:j,i,;;ant ~Uhrences. 

· A furthe;r. stiJdY o.;f: :th¢ data pre~~nted in Table :G:XXXXV sh0ws that 

Area Qf l'ransition. Of these: 294 :possible differencei:;, 39, or 1,3,26 per 
~~ 

cent, are signifi~ant; 174, 0r 39,18 per cent, are nop.~significant; and 

Of the 39 significant differences, distributed according to the 

· six vari,al,lef? of the study, .Q6, or 66,66 per ceqt, acre in terms of grade 

t;c;ll,l.ght; .5, o:i;- 13,07 per cent, ar(:! in tel;'ms of qlassH:l,.cati<;m o;f schools; 

ff c;,r 5,13 per cent, an in te:i;ms of recency of train:Lng; /:Ind 4, o:r 10.26 

p!i:!:r ce:n.t, ai-e in texms of age, · 

clmsely r~latetj to th~ significant differences. 



Further study of tlJ.!il dirt;a presentad in Table L:XXXXV, shows <'1 J:otal 

of 2016 pqssible differences with respeQt to the 94 items of the study. 

Of t;hese 2016 poJstble ~ifference~, 378, or 18~75 per cent, are signifi-

cant; 1088, or 53,96 per c~qt, are non~significant1 and 550, or 27~28 per 

Of the 378 signif~caqt differen~es, distrt~uted according to the ~ix 

v1ria~les of t~e stµdy~ 211? or 55-~2 per cent, are ip terms of grade 
i 

taµgnt; 45, Qr 11,90 per ~eµtJ a:re in terlJls of d~s13ificatton of school; 

i;ie1it:e¢1 to t'oe .vatiab leis ot the st;udy in the following order: the grade 

J:/!11,;1gh:t,: by the respoql;lent, t;:he age 9f the respondent, the classification 

of sch.Pol qf t:hC/l rnsponoent 1 the rec.en,cy of trahring of the respondent, 

thl;l e~perien~e o:I; the respo:ndent, and to the train.ing of t;be respondent,' 

seqted in table for~ and an anal~sis o~ the r~spqnses pf each table is 

g:i.vE;lnr 

d:i,ff'ere):'l.ces of re$pQnses ta st;aternent~ in the Area of Readiness, the 
.-·~~ 

Arei!I of J:nitid rnstruct;ion~ the Area of Growth 'l;oward Independence, and 
~~•,''•' ,,,,.,•,•,,, •.... _.,.···1 ~~' ,' .. , .. , ..... ,·' 

thE;i Ar!:!cil of 'l'ransi.ti<;m, l'he di;Eferences in, rer,pon:;;e are i;:1ndyzed with ~_,.,,,..,.. 

res,ect to the g;1:-ad1r taught by the rei:ipondent, the class:i.fipation of 

sch(l)<;>+ ip. wh:i.e,h the resp<;ro.dent teaches, the teach:i.ng experience of the 



. ,· ., 
ll'~f~oµ.d~nh tl;le am~unt of co11El8'3 ttaip,:j,1,1g of. the respondent~ the 

rec~n~;y p:f training qf th!:! l:'ijf:1Jl>O:n.det1t, a11~ the age qf th~ respol'l;dl;lnt. 

'.!;'he· 13:(gl'l;i.ficaq.t dU:f1rreJ!ice~ c1re stpnmaiobed aq,cordin.g to the sanre ;four 
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The $1Jnunary of th~ i;;tudy, th~ conclui,i,011s 9rawn; and reccm1me11dat:ions 



CHAPTER V 

SUMMARY, .CONCLUSIONS, AND RECOMMENDATIONS 

Introduction 

Concepts and methods of teaching reading have undergone a series of 

changes in recent years. Many issues in the teaching of reading have 

been criticized by professional educators as well as by the lay public. 

The program in teaching reading has beeh·broadened and its needs have 

been multiplied. Methods in teaching reading.continue to be a challenge 

to teachers in the classroom. 

Summary 

The current study is concerned with·the problem of what attitudes 

the teachers of grades one, two, and three, in Louisiana, have toward 

the teaching of reading. It is also concern(;!d with determining whether 

or not a. relationship exists between the attitudes of the teachers and 

factors of: grade taught, classification of schools, teaching experience, 

amount of training, recency of training, and age of respondents, 

The study is based upon four assumptions: (1) that criteria for 

good reading programs exist in professional literature which .relates to 

the teaching of reading; (2) that these criteria can be identified and 

may be $tated as practices; (3) that.acceptance or rejections of state

ments of practices will indicate teacher attitudes toward the tea.chii:ng 
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of :i:ead;i,i;i,g; and (4) that the use 0£ g:rc,4p judgment is ap ,H!c:ept;:ed research 

tethP.tque, 

The check list q4est;i,onnaire rnetho~ was select(j;ld .as the most su;i.tal;>le 

ml:!thod il51'r g~th~ring dat.;1 fqr the sttidy which was strte w~de in scope. A 

check li!i!t of \'ltatl;:)nt~nts ~f p1;actices in teaching re1:H;ltng was p1;!i?pared, 

Tl1e i:;t111tfi!m.en~s of pr1;1ctiices were drawn £:row prohss:tonaJ writings in the 

· U1:vld o~ Peaping, 'rhis prel:i,,m;i,papy f1n:m o;f the ~heck Ust was p:re..,tested 

PY a ~u:ry qf :recog1,1hed wr:i.tl;!~S Jn t;:he f;i,eld of :reading !'ind by a jury of 

e~pfi!r:i.ence~ teachers <::1:f grades one~ t;wo, and three, !he praliminary check 

lht w1;1s revtse<;l in ac;:c9rc1anqe w:Lth p:rit;:i.c:i..smi:; i:1nd comments of the juries 

and trhe revhed :J;o:rw. Wi:IS µsed. to gath1;1r the data :i:'o!I!" the &tudy, 

Rlilsp<;m.dentl'3 fo:i;- the stqdy wex,e S(:!l~cted .on a 1:itate wic'le basis by a 

r,;1ndom si;1mpling te.ohnique. Tbe i=it1,1dy wc;1s limitecl :t:.o teachers of gradei;; 

one, two, and three :in the wM,te, p1.J.bL:i.c, elemep~c;1:i;-y :;iqho<;>ls o;E Lot.Jisiani!!, 

ifi!SJ?9noei:\ts were <;:q.!:}~enpy :t:.11..e parhh supervifi!or!i! .:ind include<! relatively 

equc1l num'be;r;s of t~achtH'fil ;f:i:-Qrn grc;1pel'! one, two~ and three. Check lhts 

wen sen ti to 7,50 t1;,1acher1:1 :i..11 !>8 w;:iri11{hes, :i,n L~µisili!Pr.;i • 

. ~etl.ll::"PS werf? rece:i,vecl t~'9ID 664 respopdent1e1 froni ,5f> p,:1rish sc:hool 

systernst In prepP1:ring the dat;i!l tor process:i,n91 £ifty ... :f;ive returns were 

· xeJected, le,;1vi.ng a total Qf 609 oheck lists wh:i,i;h were an.a lyzed ;for· the 

stu<;ly. 'l'J:leis~ tnolui;led rettp:7t:J.S :f;r9!,Tl 208 tec:lche;i:-s (!)f first; grade, 197 

te,;1cheJ:'s ot second grade, ,1;1nd 204 te<;lchli'lrs of thiJ;d grad1:1. Two hundred 

nlnetywqqe of the ~espondents were ;from city ~chools, 172 were f~om 

t:owp. schQols~ and 146 werE;J from rti1;.d schgoL@. 

Re1Bponsee we;i;e tal:n.1l~t13d in term~ o;E the sh: major va1iial:>les of the 

st1.,1d:y, Tue chi .. sqyc;1:re test was us1:1c:l to dete:i;-mine the $igni:1;:i..cance of 

di;fterenpes q~ t1F!:1pcm1;1t;ls to the check H!St of $tatem,ep.ta. 
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Data relative to the significant differences in responses were 

analyzed and summarized in terms of the four areas and the si~ variables 

of the study. Then the total significant differences were sununarized and 

analyzed. 

Conclusions 

From the detailed data of the study, present in Chapter IV, the 

following conclusions are drawn: 

1. There are significantly different. attitudes among the 
teachers of grades one, two, and three, in Louisiana, 
toward the teaching of reading as evidenced by their 
responses to statements of practices related to the 
teaching of reading. 

2. The attitudes of first grade teachers, in Louisiana, 
toward the teaching of reading are different from the 
attitudes of teachers of grades two and three as evi
denced by the responses to statements of practice 
in the check list. Two hundred eleven significant 
differences, or 55.82 per cent of the 378 significant 
differences found by the study,, a.re related to the 
factor. In general, the more modern practices, as 
revealed by the check~list, are µsed by first grade 
teachers; the more traditional practices are used by 
te1:1.chers.of grades two and three. 

3. The attitudes of younger teachers, in Louisiana, toward 
the teaching of reading are different from the attitudes 
of_ older teachers as evidenced by their responses to the 
s,tatements of practice on the check list. Fifty-four 
significant differences, or 14.28 per cent of the 378 
significant differences found by the study, are related 
to this factor. In general, the more modern practices, 
as revealed by the check list, are used by the younger 
teachers rather than by .the older teachers. 

·· 4. , The attitudes of city te.icher, in Louisiana,. toward 
the teaching of reading, are different from the atti
tudes of town and rural teachers as ·evidenced by their 
responses to the statements of practice on the chec~ 
li$t. Forty-five significant differences, or 11.0 per 
cent of the 378 significant differences, are related to 
this factor. In general, the more modern practices, as 
revealed by the check list, are used by city teachers 
more than by town and rural teachers. 



5. · 'fhe a~tit4de1;1 of th~ mate recently b;i!lip.ed teachers, · 
in Louisiana, t9ward the teaching of reading a~e 
different from tpe atti,t4des. of thQse less rE;ieent:ly . 
traiued i;is eviqencE:ld by their resporu;ies to the state .. 
mfilTits pf practice i,n·the eheck, list, Thirty ... three 
ijigµificaqt diffeI'ences, or 8,73 per cent of the 378 
significant differerices, ~r~ related to this fa~tor, 

.In genwral, th, more modern practices as revealed by 
the ch~c~ list, are µsed by the more re~ently trained 
tea9he~s, lhe mare traditipnal practic,s are accepted 
aqd used by the i~ss recently trained teachers. 

6. The ,;3ttituc;le1;1 of the le~is e~pel;':i,enc!i!d teachers, in 
Loi,.iisi,;1na, t9w,1;1;-d the teaching of readi,ngf are dtfhI'ent 
!i;t;'Q'l!l the att;i,t4d~s of the n:ior~ e~perienced tfil~cher1;1 as 
evidenced by the re~ppns~e to the statements of practice 
on the (!heck .U.st, Toirty ... twp sign;l..fir:;:c;1J.1t differences, or 
8,46 per cen~ of the 17S si~nificant differences, are 
relat:~,;f t~ this hctor. lip, generai, the more. modern 
praqtiqei;, as reveahd by the check Ust) are u.sed more 
by the lli:!ss e:x:p~r;i.en~ed te~chers than by the mo:r;-e 

. egperieqced t~achers. 

7. Very little clif:f;!i!renoe exii;;ts :J.n the attitl-lde!3 of 
teachers, in, 'J,.p~:i,,si1;11;1,;1, tow.:ird the teach in~ of reading 
whep. considered :i;p t~rms o! the type of trc:1ining o~ the 
respqpdents as ~nly three si•pifi,~ant diffeiences, are, 
related·tQ this faoto~. . . 

8, The hGtor most clQ$ely usoci,ated with the dif;ferences in 
attit;u.des towa:r<;l the t'i/aching o:l; reading ;Ls the grade 
t1:1ught by th~ r!;!sponderit with first g:rade teache'.!:'.'S much 
more flwate of the comple,i:i~y o;f the reading p.rocess, of 
the need ;fgr p:r;-ovis:i.ons for i,qdividual dj,fferen~es, o:l; the 
dE;lsira'bility of a variety 1;1nd multiplicity of approaches 
and ~teriflls, and qf t;he differe1:H;es in human anc;J soci.al 
~rQwth and devel9pment. 

9, *ost of thE!! dgnifi,;:,nit di;fference.s in the a,ttitude!il of 
the :iresporidenta towa;rd thei teaching of reading ~re 1;el21ted 
to the .Are,a of Readlnees !i.n,aemuch a!!! ~56, or 41 per cent 
~ .,_....,.. . ' 

@f the ~78 $1gni,fic~nt differencee, a,re .coucernetj with this 
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area, 'l'h!il thre(l! rern,d1;1.b1g ,araas, in order, are: t4e Area. 
~ Growth 'l'_oward f?;deee~d~nfe,, 107, qr 28 pe1; cent of the 
total signi:l;i~ant ·d:i.:He:,;epces; the ,Area of Jn:Ltial Instruct-ion, 

. , ,.,.,........,.~,,., . ,, ..... ,,I 

76, .or 20 per cent; and the Area of .Transil:i<>:n, 39, or 10 · 
. ~.._,..... ·, 

pef cent of th, total numbie:J;' of signific1;1nt dif;ferences, 



Recommt:a:nda ti ons 

1, Further study should be undertaken in other areas or states to see 

if the findings of this study with respect to the attitqdes of 

teach19rs 0£ grades one, tWQ, and three, in Louisiana, toward the 

teqching of reading are unique or universal, 

2, ,Addit:i,qnal practiCl;;lS ;i,n the te,;1ching of reading should be defined 

and investig,;1t;ed in a manqe:r similar to this study to determine 

further 1ikinesses and differences in the attitudes 0£ teachers of 

gr,;1d~s one~ two, and three, t9wG11:~ thei teaching o:lj" reading, 

3, Attitudes qf tea1:;he:i:rs towc;1l;'d th.e te,;1ching o;f reading should be 

:Lnvestigated c1ccprding to st.tch add:i,ti9na:J, fc1cto:n1 as: length of 

time taught in the grade now teaching, college major, t1pe of 
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college attencled, state in which col:l.ege pre:parat;i.on was completed 1 

c;1mquqt of prq~essional re<flding~ nµmbe'l;' a~ ho\l,rs iP. com:-se::1 in relild:i.ng, 

;:1nd a rec9~nized need for w.are trainiqg in teaching rec;1ding, 

4. S:i,mUa'.t" studier;; shoulc:1 bl;:! car-ried on ampng teaqhE)rs it'lr grades four 1 

flve, an~ six~ in order to determine if there is or is not 

continuity in the :i;-eaditJ.g program pf the elementary grades. 

5. Follow u,p 1?tµdiei, !>hould be made tP determine whether OJ;" T).Ot 

teli!chers :i.n J,01,1,isiana make any changes i,n their attitudes towc;1rd 

the teaching of re~ding as a result of the findings of the study! 
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APPE:NDIX A 

DEV~LOPMENT OF TEE CHEOK LIST 

Tentative Check List 
Cover ;Letter Which Accompanied T!=ntative Check Li$t 
Ju,'l:'y o;f E~pert:s 
Jury of E:lCpE;!rienced l'eache:rs 
Genera~ Comments o;f Jurors 

The A1;,ea o;E Readin.esE) 
The .,flrea 9£ Initial Instruction 
ThE:l Ar!i!a 9~ Growth Tpw/:lrd Indepenc:1ence 
The Area o:f; T:i;-an13iti0n 
The Total Check Li~t 

The Revised Check iist 
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T~E TENTA!~VE OHECK LtST 

lNSTRVGT!ONS FOR O~ECKJNG TijE QVEST!O~~AIRE 

The followini dire~t;ions will help you if!. checking the que~tionnaire: 

1, Plealile read each sta~ement of l'ractices carefuily, 

2, Indicate your answer by placing a check mark(..,') in the approl'riate 
cqlµmn, 
E~c:1mpb: lf yoµ co'l;l.sider t;he practice an integral part o;f a reading 
program :l;o;r. grades 1 through ~ ai:id you use the practice habit1.ually 
~heck ,Alwa~s, If you cop.sider the l'racti.ce an tntegra 1 :part of a 
reading program puJ: you 4se it oqly now 1;1nd then, depending on the 
n~~d a~d appropri~teness, ch~rik ysu,lll. If the practice is a part 
of a reading p!rogram, 'l?ut you use it rardy, ch~ck Sometimes. If 
rou aon~ider the practice oot a part of a reading p~Qgram and you 
do not use it, check Never, 

3, When you h~ve com~leted your checkin~, please re~,xamine the check
list to see that you have respoµd~~ to eaGh item. 

AREA OJ; READIN~SS 

l~trQductory state~~nt: 

'l'he :firat periq¢1 of inf:!tr4ct:i.on itt tpe f1Jndamentals of reacU,ng i13 
1:tnowt1, as the period of reading readiness, It: is the period of ti.me during 
whi~h t:he cp.ild i,s pl;'epared for beg:i,1;).ning readi,I1,g, 

Since reading r~adi~ess is a generally accepted part of any good 
rea~iµg program, i.t is imp~rtant to ~nqw the ways in which teachers build 
read~ness for rec:1diµg. 

. ' . 

STtTEMENTS 

l, I provide the sa~e program of readiness 
i.I1-str~ctipn for all students. 

2, I u.se a variety of man:Lp~lative skills to 
develop hand,.~y~ ~oordinatio1:i. i.11-volving: 

c:1) paper and pencil 
b) chalk and·chalk~oard 
c) paint and easel 
d) crayons 
e) SC;i.Sl?Ors 

~ - ........... 
............., 
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.3. :I'. allow my childr~n to 4se th~i:r J?refe:r;re<I 
hand in: 

a) drc;1wing 
b) writing 
c) tJ.,1,rning pages ill a 1;,ook 
d) han<=I Ung toys 

4 1 l provide practice in 1ef t to :right e:ye 
movEnnent t:tirough th~ uae ot riiy e~perience 
cli1;1rts, 

5. r check w;i,.th the parent!!! o! my chUdre11 
concerning the routi~e~ related to; 

a) sleep · 
b) rei;H; 
c) e~erci,se 
d) eating habits 

p. 1 provide opportunities to develop mu~~ul~r 
coordination such as: 

a) holdit'!,g tqyi:,1 
b) playi~g with toylil 
c) us;i.ng ~1.mple necessary eqµipi;n.ent iq, 

the cla~sroom 
d) hotc;ling a boot< 
e) turning p~ges in a book 
f) boµn~irig and c~tch:Lng balls 
g) rhythm:Lc gal!les, lilqch i;IS bopping and 

ski,.pp:iri15 

7. r vary the amot.J.nt of ti~e spent; ;in- the 
readiness prog11am ~o. that slow learners 
hijve more t;i.me than the other pupils-

a. r 4se various e~ercises to develop visual 
discrimination such as oqservation of; 

a) gross geometric forms 
b) pict;µres 
<::) word :.Eorms 
d) lett;er forms 

9. I provide varied e~eroises to develop 
auditory discrimination sµah as: 

a, listen;t.ng for ap.d r:i1;1ying one-syllable 
words that rhyi;ne 

b) l:istep.il,;l,g ;for ari,d adding enc;ling1;1 to 
a g:i,ven wo:r:-d 
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~) listeriiAg for c;1nd giving words which 
contain the most common phonetic el~ments 
:i,.n the beginning of a word 

10. :i;: develop ellperhri,ce charts w:i,, th my begin:neu 
to provi>de praetice i~ makiµ.g the return ~weep 
to the beginning of the ne~t lipe, 

11. I g"Uide and di,.reet many group c;1ptivities 
tP devfi!lop l!IOC::ial ~rowth: 

a) stre~sing cooperation 
b) taking turnffl · 
c) sharip,g 
d) courtesy 
e) giving attemtion 

1~, I accept a ~1;1tisfactory score ori. a r~adiru;iiui 
test as th~ major criterion for determini~g 
the child's readinesi, to l>egin formal readiug. 

13. I s1.,1.pply t;:he ~-,me e:x:peri~noes in aud;i.tory 
discriminatia,n for eac;:h child who iij 
beg:i,.n;p.ing reading, 

14. I help children e~tablish hanc;:I dominance by 
having pupi..h use QpJy their right hand tp; 

a) throw an.d C,;'lt;~h l;t l>dl 
b) cut paper with scissore 
c) ham.mer a nd 1 
d) era1;1e a c:::hal~boud 
e) eo;'lt with a·fork. or spoon 

15. Before beginning init;i.al reading instrµction, 
I prQvide wpr'kbook exercises and chdkboard 
exercises to help c:h:Udr«en see likep.ess anp 
differences; 

a) in letters 
b) in worc;ls 
c) in phrases 

16, :i: .u~e oral r~ading activities: 
a) for bµUding lii;;tet'1-ing ski Us 
b) fol;' draw:l.n,g cqp.~lusioµi; 
c) for enjoyment 
d) ;for providing a po:i,.nt in. gaining 

i!l-format:i.on 
e) for foliqwing dix-ections 
fl for emphasizing good e~:pre~li)ion 
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g) for test;i.ng word iclentific;iation and 
recognition 

17, ~ provide prJetic~ and drill to assure every 
child a good foundation in1 

a) v:isud dherim:Lnati~n 
b) aµditory di.serim,:l.natiot1 
c) fusing visual and aud~tory factors 

18, :i; provi.de oppo:tt\lni del:i for· cQihh;en to bwlld 
a gl,'>od stpck qf word meanings· and ~one.epts 
by having pupils; · · 

a) describe and ipterpret pictures 
b) respond to ~tories read 
c) take field trips and e~curs;i.ons 

19. I use a wid~ range of activities to 
Qevel~p skill in language and 
communicat;i.ons such as;. 

a) liste.nii;ig to stori,~s, rhym1:1s~ aqd 
poetry read and told 

b) dramatizing stories 
c) conversation periods 
d) discussion periods 
e) "show and tell" 

20, I \I.Se the readip.ess workbao~ accomp4!l'P.y:J..ng 
our basal set of readers~ along w;i.th Qthijr 
1:1ctiv;i. tiei;, for' my p;ogram .. of readin~ss, 

Zl. I make regular apprais;;ill:I of ~hUdr~n' s 
wotk and perfor~nces as a base for: 

a) planning pre~reading ~ctivities 
b) grouping chUdrep. for wa:rk:i;ng together 
c) meeting the ~eeds ot an individual 

st1,1dent 

22. l us~ informal observatton to det:ermi.t1.e if 
a child is ready tp begin .;formal reading 
ip.clud;i.ng: 

a) his interest i.IJ. books and·i;'eading 
b) his ability· to stay with a task untU 

it is compl~ted 
c) hi:;j abtU.ty to follow dir(u;ti,ons 
.d) his abil~ty to remem~er thi central 

thol,lght Qf a i;tory 
e) his ability to re~mber i.mportant d~ta:Us 
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2~. I ins ht my chi ld;r~in µse their r;i.ght hand'~ · 
a) for drawing 
b) tor cutting 
c) for writing 
d) for other manipuJati ve tasks 

24. I u,se the following aids to help me 
~et ermine i:I: a chUd,is ready to begin 
formal reading; 

.!!) aneqdQtal n!cord~ 
~) r~l;ldiness te;;t~ 
c) intelligence test$ 
d) 1;1chool records o:f health 
e) informatiop. obtained from pa're1;1t;s 

25. Fo:i; my readiness progrc;1n;i, l \.\Se a readin~ss 
wqrkhook, for a few days or wee~s, an~ 
follow it with a readinu1:1 test. 

,AREA OF INlTI,t\L INSTRUQT~OW 

~ntroduct~rr statement: 

C/l 

>-, ~ 
C/l ~ . .., 
>,. ~ .l,J 

~ cu ~ :;:, 
r,oj C/l 0 < I;) Cf,) 

~ __.,. 
...........,.. _..,.. - ...,........ --

1"'""""' ~ .,...,._ 
..........,, ..,.....,.,. 

- ..,...._. ·--- ~ -..,.,......, .,.....,.... 

The second period of instruGtion ill fu'l"l,datilentals of rea<Jing is 
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known a~ the p~;riod of in(tial instrt1ction ip. beihl,1ti..'t'lg reading. Puring 
this periad the chUc;l begins to learn the know1e<lges ~nd lilbilities needed 
to acquire skill in working out independently the id~ntification of 
st'J'.'ange printed word~ and in uac;lerstanding what he reads. 

STA!EMENTS 

1. :C begin formal reading· ~hei;i. ,all my l?l,,lpi11;1 
have reached an ~dequate level of matµratioTI 
for ~eginning reading. 

~. I limit vo~abulary de~~lopment i~ the 
1;,eginning reading p:rogtam to the vocabulary 
of a single b~~al ~eading series, · · 

3, · Pf'ior to the be.ginning o:f; reguli;1r re,iic;ling 
ins1;;ru~tion, I provide intensi.v~ phonic study. 

RE~PO:t-lSES, 
Cl.I 

~ ,.., 
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<I! s 
Q 
!!f.l 



4. I provide varied info:rtlla 1 reading materi,als~ 
which ;c have prepared fro1'). children's 
e~periences in introduci,ng them to h(;lginning 
reading in; 

a) experienc1;1.charts 
\l) scrap book,s 
c) notiaes 
d) c;lireatil!>ns and plans 

5. In b4i1ding an initial sight vocabulary of 
seventy .. five or more wi:n:-d&, I use: 

a) childt'en' s names 
b) preprimer words 
c) apUon wordi;; 
d) labels and sig~s on oqjects 

6, l provide numerous oral readiu& e~ercis~s to 
evaluate progre~s in important teading ski,l~s, 
particularly those o~ worc;I recognition and 
phrasing, and to discover speci~ic · 
lnstruction•l need~. 

7. ;r provide opportt;Cnities for children to learn 
to :i,.d~ntify wordl'! by con:figU,ttat:l,,on., invcilving 
perception of such characteristi~Eil asi 

a) length of. word 
b) hittl;!rs e1ttl!!nding uvward 
'c) letter1r e~t~nding downw~rd 
d) distinguishing ch,13rae.teristifS in. 

letters at the b~gtn1;1ing of a word 
e) d:i.st.:tnguishing characteristics in 

letters at the endings ot words 

a. In teaching 1;1tructural analysis, I p:rovide 
vqried exerc;ises stqrting witp.: 

a) such word endings as es, ing, ed, apd s 
b) compound words 
c) familiar prefixes 
d) familiar suffixes 

9' In helping chi,.ldr~n 1.,mderi;tand readiqg as a 
!llea:ningful process, I ui;e: 

a) picture interpretat;i.on 
b) group discussion 
c) association of personal e:,r;periences 

with story f;:Xperiences 
d) direct qµestions 
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10. J;n beginning reading 1 ~he new lesi:;on is firH 
read silently and then orally, 

ll. rn teaching phoni<;: ana lys~s, l begin, ,..ri th the 
long vowels, followed by the shoirt vowel$, 
and then the initial consonants, 

12 1 To train children in the qse of context and 
picture clues as an. aid in-identification 9f 
new word$, :r; fur-r,.hh man,y e~perieJ:'lc::es Ul>ing: 

a) preprimers 
b) ~xperieqce charts 
c) picture diptiQnaries 
d) workbook papers 
e) ~thers 

13. After l have sq1rt(i!d teaching formc:11 readitµg 
I no longer provide praciice in visufl 
di serimi nq t;ton. 

14; Lcombinednformal reading matE!HaHr ,;Jn,q a 
basc:11 set of readers in the ]:)eginnit'lg 
reading program. 

1,5, J;n teaching phqnic an1;1lysis, I l;>eg;i.,1;1.with the 
single init;~al .;;oiq&OJ'.lcHlt/? 1 followed by the 
con:;;cmc:1nt bhnds, ,;1nd then the speech 
consonants. 

16, I use several series of readers in 
beginning readi:p.g, havi~g my c;l).:il(]ren read 
the first prepri,meq; from the different 
~eries before proceeding to the secpqd 
preprimer in any l;>asal series. 

17, I si.rpply children wit];,. large amounts 9f 
simple interesting nic:1ding mated a 1 in which 
specific words are used t9 provide prc:1ctice 
in recognizing these words readily, 

16, I arrange systematic and frequent appraisals 
of ch:Udren' s learnings throµgh the u$e pf 
informal tests c:1nd te,;icher qbservation of 
pupih work to determine the need for epecil;l'l 
teaching and reteathing. 

~ 
ca 

~ < 
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19. l pl(;lce my ahndren in in~t:ructional gro4ps 
accordimg to their ability to read, with 
some prov;i.sion made for individual 
inst::r4ation. 

20. I use one basal reading se~ies for teachiµg 
l;>eginning reacling but sµpplemf;!t\t this 
matel'ial by e~terisive reading in :f~:rst grade 
materials of other basal liieries and in 
libra:i:-y 'books. 

21. In looating students' reading deficiencies, 
I use: 

~) teacher observation 
b) oral reading of specific paragraphs 
c) informal teacher~ffif:ide tests 
~) di~gnostic readiqg te$ts 
e) standardized achievement te1:?ts in 

reading 

22. r help children develop means of working out 
unknown words using all available clues such 
a1;1: 

a) pictu1::e cl1Jes 
b) configurat;i.on ~lue1;1 
c) copt-xt clues 
d) structural analysis 
e) phonic analysis 

2~. . During the timc:i :( am puildi.ng the ini tia 1 

24. 

sigqt vocabulary, I also teach: 
a) the names of letters 
b) the sounds of letters 
c, the sounqs of groups ~f letters 

r ahefk chi. l.dren' s q,mp:i:elH/!fl$ion a1'1,d 
progress following the teai:hing of q 
reading unit or 13ijle!ltion 1:>y h,wirlg &t4dent:s: 

a) µi;;e pantomime 
b) answer ques~ions 
e) follaw specifi9 direc;.tions 
cl) c~asslfy ~deas 
e) use workbook exer9ises 
f) take informal tests 
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25, ;r:n begi,nning iniiia:J: readin$ with m,y students~ 
a)'! provide an abund.ance of sqitable 

reading mat,:edal 
1;,) I at,:1;:e!lipt to create ades:l.n for 

c:h~ldre11 to read tQ learn · 
c) I provide £or systet!\at·~c i,'l;lstruc;:tion 

26. J; cc;,mb:J.ne the Ul!le of vari.c;nv, means of word 
reeog,;1ition in ~onjunet;i.ei;i w:i,,th Q,;le atjoth~r 
beginning with t;he'usie of thE! ;on~ext~ 
strqctural ~naly~h/ and· then t4~ in~tial 
so1,ll;1d elements, ' 

AREA OF GROWTij TOWAR'.Q-INDEPEND~NCE 

lntroductory statementr 
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The tr:hird period of itv:itrM~tiop. in the ;fu,n~arnentds of reading is 
so'!Iletimes refe!t'red to as th,(;) per:l.od of growth towa~ independenc;;e, DQring 
thi!il period the Qhild beginin·to ~ke r,apid progrus in those skills 
necessary for the cl(')vdppment Qf independence in, ef;f!:!c;:tive wo-rd recogni
t;lon and in el!:pand:i.ng his st:oQ\{. <;>f eona~pts of word meanings. 

STATEMENTS 

1. In helpip.g ehildl!"e1;t gtl'W f:c;wl,!lrd in<i!epep.dence, 
t use varied tec;hniques ~~qh as~ 

a) providi;q.g a number of boqks at various 
difficulty. lev~ls 

~) permitting each child to $~leat a book· 
he wan~s to read ap.d ean read 

c) h~lding ind~vidual confere~ces with each 
child 

d) teaching a pa:rtic;µhr r~adlng skill or 
skills as each ahild r~veals a need ~or 
that particular skill or ~kills 

2. To revlew the as,ociatlon ~f letters and 
fiounds t,:hat have pr~viously be~n devdopf;!d, 
I ~se: ' 

a) the epalkboar~ 

Ill 
::,,.. 

~ 
~ 

.. 

R~SfONSES 
·,,,. ,. ii .. 

Ill 

>. ~ 
,-f •.-1 
,-f ,I.I 1-1 
Cl! I ~ :;;I 
Ill (U 

::::i t/'.l :z 



260 

Cll 
Q) 

:>-, s 
Cll ,,...i •.-l 
>, ,-,-1 ,µ i.. 
co l1l Q) Q) 

! ::, s :> 
Cll 0 Q) 

< :::;> Cf.) z 

b) listening exercises 
c) workbook sheets 

...,........ 

cl) teacher-prepared exercises 
.....,....,. 
~ 'c""""""" 

3. I plan exercises to provide practice for 
p4pils: 

a) to see differep.ces between letters 
b) hear diff~rences between S(;)Unds 

...,_.. ,,_,_.., -...,...... 
to 

c) associate lf;!tters and sounds 
~ ~ 

to 
d) qpply letters and their so1,1nds 

~ 
.._.,.... 

to to 
fig1.rre out new words 

e) the figure 
._,.,._ 

to use context to out new 
words 

4. I read orally simple paragraphs to train 
pupils to listen in order: 

a) to draw conclµsions _.,..... ...,........ 
b) to get the main idea of th.e paragraph 
c) and·remembE1r details 

............ . ·~ ~ 

to note 
d) choose the of &peci:fic;, 

~ .,....,.._ 
to exact meaning 
words 

e) adverbs, and· 
~ ...,........ ·-to interpret pronouns, 

connecting words 
~ -~ 

5. I supply a wide variety of simple re<1di11-g 
material for pµpils to practice reading 
skills needed for various purposes such as: 

a) getting the main idea pf a selection 
b) getting all the detai,ls about topic 

~ .._......,. 
a 

included in a selection 
c) for drawin,g conclusions 

--,,-

,....._ -d) n.0tipg and remembering details 
~ 

e) developing some critical thinking about 
their reading __... --

6, To ei;i.cou.rage children to read widely, I 
provide copies of many difffrent and suitable 
children's books such as: 

a) trad(;;! books -b) literatqre readers .,.._.. 
c) basal readers from other series .,.......,.... -~-

d) simple health, science, and social 
studies bool<s ........,.... ____, ~ 

e) chi,ldren' s magazines ancl newspapers ...,........ 



7, To help students decide on the pronu11ciation 
of new words, I use the chalkboard ap.d then 
follow up with teacher~prepared sheets and 
workbook sheets to provide practice: 

a) in hearing vowel sounds 
b) in associatiQg~those sou~ds with 

the letters th•t stand for them 
c) in ui;ling the conteJXt 
d) in phonic analysts 

8, In assessing pupil progress and in diagnosing 
individual difficulties, I use: 

a) informal teach~r~made group tests in 
read;i.ng 

b) standardized group test~ in reading 
c) group achievement tests in reading 

which accompany the basal reading tteats 
d) indivi,ual diagnostic reading tests 
e) teacher ob$etvation 

9. B~f<:>re the reading lessPn is begun, a purpose 
or p4rposes, in the form of one or ~ore 
questions for the reading of a selection~ are 
set. 

JO, :i; pr9vide for inforJI18l clau ~roup discussion 
following the reading of a selecqon to giv, 
pupils opportunity: 

a) to makE;? cotllIIlents 
1;,) to raise quest-tons about the selection 
c) to clarify ideas 
d) to organize important idea~ gained 

from the reading 

U. :i: use tlie unit or problem method of teaching 
in the content area to provide;. 

a) fQr wide and effective reading beyond 
a single textbook 

b) for practicin~ certain reading abilities 
beyond the regular reading periQds 

c) for individual diiference~ 1µ readlng 
by supplying boo~s that satisfy the 
best readers and books that oa~ be read 
by the poor~st readers. 
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12, l provide ipany situation$ for children to do 
worthwhile purposeful oral reading $1,l.Ch as: 

a) to convey infprmation 
b) to co1;1vey pleasure to an aµdience 
c) to practice good phrai;;ing 
d) to practice Ut'!e of punct11,1.atiol:!. 
e) to practice uae of good e~l')ressi.on 
f) to practice doing flu eat reading 

without he$itatiOllS O:t;' repetit:ions 

13. For pral re,;iding 1 ! provic;ll;! !llBteria ls such. 
a) experi1rnce stories 
b) lit1:?r1;1ture rea~ers 
c) simple trade books 
d) interesting sentenc;ies or pat;"i;tgraphs 

·:l;rom content .!:Ire a material$ 

14, ! continue inatruction and practice ·tn 
phonic analysis for all pupils, 

15, I read the co1;1tent material to my children 
if they are unable tq read it . 

. 16. l have children read content material alo4d 
after I have·rea~ it to them, 

17, I en.courage pupils to pay pa'fticula;r 
attention tQ the cont~xt and to d9 only 
that amoqnt of word analysis that they need 
to do in order to identify a word that is 
'l;).ew to them in its pr;lnted ·form, 

18. I p hn my program , in reading to inalud(!! 
equo;1l amounts of oral and sil(!!nt reading, 

as; 

.19, I use workbooks, teacher~prepared exercises, 
andregular te,ct;book material: 

a) t9 give instruction in both listening 
and reading 

b) to help pupils learn to recogni~e 
figurative language 

c) to proceed in interppeting a given 
figure of speech 

20. In preparing pupils to use a glossary or 
dietion,ary, I use woii:."kbook and teacher ... 
prepared exercises to teach: 

·,. I 
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a) the order of the alphabet 
b) alphabetical arrangement of woTds to 

the first and second letter 
c) finding a given word in an alphabetical 

list 

21. I plan specific listening, reading, and 
diacussion e~ercises for teaching the µse 
of verbal context as a means of discovering 
meaning and pronunciation of a strange word 
Ol;' words in which the meaning may appear in 
any one of three positions: 

a) before the strange word 
b) after the strange word 
c) both before and after the strange word 

22. I plap listening, reading, and dis~ussion 
exercises using a sentence or s~ntences, 
paragraph or paragraphs to provide instruction 
ip ui;iing punctuation, marks such as: 

a) the period 
b) the question mark 
c:) the comma 
d) the apostrophe 
e) the exclamation point 

23. I provide practice in distinguishing in 
both listening and reading between 
e~pressions used info:rmat:i.vely and 
exprE!ssions used emotiv~ly. 

24, Pu~poses set for reading should be 
concerned with: 

a) locating infori:nation 
b) evaluating information 
c) organizing information 
d) retaining ideas read 

AREA OF T~SITION 

J'.ntroducto!t'y statem.enti 
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The fourth period of instruction in the fundamentals of reading is 
known as the transition period, It is the period of time during which 
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the proces!'j of learningto read progresses smoothly by achieving the proper 
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ba~ance between systematic instruction in reading and in instrt,1ction in 
the con:t;ent areas of the eurricult,1m. 

STATEMENTS 

1. In the transition period of reading; 
a) no deHnite instructiqn is given 
b) definite ipstruction is provided for 

a 11 children 
a) de~inite instruction is prov;Lded for 

those pt,1pils who appear to need help 

2. I provide practice in various types of 
functional reading-~in new~papers, magazines, 
and books-,.to supplement basic te:x:ts ill 
reading. 

3. I plan varied instrt,1ctional activities to 
review or re .. teacb essential skills taught 
at the primary level for those pupils who 
may not have mastered thew at that level. 

4. To help identify the !i!kUls in which the 
students are deficient, I use: 

a) achievement reading tests 
b) diagnostic reading tests 
c) informal teacher made tests 

5. I teach reading in the subject areas: 
a) incidentally 
b) in directed study a~tivities 
c) in a combination of incident1:1l and 

directed teaching 

6, I provide extended practice for stt,1dents to 
develop flexibility in their reading. 

7. I make provisions fqr much individualized 
instruction. 

8~ In silent reading, I stress the ability to 
t,1se contextual clues for word analysis, 

t' ' 
9. I provide much practice • fo,r stµdents to 

learn to vary the rate and manner of readi,ng. 
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lQ, I plaq specific materials and allocate special 
time to work with students who need 
additional help in extending and mastering 
the s~ills of word analysis, 

11. I provide practice in developing 101nd e:xtending 
reading-study skills in the various types of 
functional reading, 

12. I use a wi,de selection of materials in all 
fields to emphasize critical reading skills 
such as: 

a) reasoning 
b) evalt,iating 
c) selecting 
cl) making final judgments through group 

. d:i,.scqssions 

13, I use a variety of metho~s to build my 
program of oral reading using: 

a) individual reading to the teacher 
b) audience reading 
c) choral reading 

14. I use a number of procedux~s aild exercises 
for helping children extend sight vocabulary 
such as: 

a) experience charts 
b) personal experience records 
c) completing sentences by choosing proper 

word 
d) combining phraseii;.into meaningful 

sentences 
e) identifying root words and inflected 

forms 

15, To help children learn to read for pleasure 
ari.d to develop an appreciation ;for reading, 
I use activities such as; 

a) telling stories to children 
b) reading stories 
c) analysis of stories 
d) dramatization 
e) choral reading 
f) discussion of stories 
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4114 fleasant Drive 
LakEl Charles, Louisiana 

January 10, 1963 

I am undertaking ~· study in which I believe yotJ. will be interested, 
In order to nwke the study, however, I need your assistance, 

I am planning a survey by which I expect to ascertain the attitudes 
of teachers toward the teaching of reading by gsking first, second, and 
third grade teachers, chosen by a strati!ied random sampling of the white, 
public elementary schqols in Louisiana, to parti~ipate, 

A list o;E statement1:1 of practices has been eotp.p:i,Led from authorita .. 
tive writ;i.ngs in the teac;;;hing pf reading, These practices have been 
gro-uped into fo-ur area1;1. The are,;1s represent four recogn,iz~d periods of 
instruc;.tion in the tuµd,;1µ1,;:mt,;11$ of reading a.t gr,;1des one, two, ,;1nd three, 
which most ,;1uthorities agree can be influeµced by teaching and guidance. 
The assumption is made that practices re:flect attitµdes., 

A jury, composed of profes$ional educators who are recognized writers 
in the field of reading and of public school teachers of grades one, two, 
aµd three, with at least five years of te,;1ch~ng e~perience, has ··been 
selected to validate, by valqe jt,idgment, these items or practices for a 
questionnaire, Space has been left at the end of each area for "write
in" items, comments, and criticisms. 

You have been selected as a well~qualified person to serve on this 
jµry to validate the items. 

When all judgments have been tabulated, the survey questionnaire will 
be developed and will ~e sent to the selected first, second, and third 
grade teachers in Louisiana. 

Will you please check the enclosed list of statements of practices 
in reading instruction and return the check Hst as sooi;i. as possible? 
A stamped ad<;lressed envelope is included for your convenience in returning 
the questionnaire to me. I hope you will feel fre~ to add sugge(ltions or 
criticisms, 

Your cooperation and participation will be greatly appreciated. 

Sipcerely yours, 



Dr, Sterl Artley 
Professor of Education 
University of Missouri 
Cohi.mbia, Mi$souri 

Dr. 'Mary Aust:i-o. 
Professor of Education 
Harvard University 
Cam~ridge, Massachusett~ 

Dr. Donald D. Durr~ll 
Professor of Education 
Boston University 
Boston, Massachul:letts 

Dr. Arthur I, Gates 
professor of Education 

JUR;{ OF EX:PERTS 

Teachers College, Columbia University 
New York, New York 

Dr, Arthur Heilman 
Professdr of Educ,;1tion 
Pennsylvania State University 
University Park, Pennsylvani~ 

Dr, Constance M, McC~llough 
Professor of Education 
San Francisco State College 
San Francisco, Californ~a 

Dr. Paul McKee 
Professor of Educpti9n 
State College of Education 
Greeley, Colorado 
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pr, Helen Robinson 
Professor of Education 
University pf Chicago 
Chicago, Illinois 

Dr, David Russell 
Professor of Edu~ation 
University of California 
Berkeley, California 

Dr. William D. Sheldon 
Professor of Education 
Syracuse U-o.iversity 
Syracuse~ New York 

~, :Dr. George Spache 
Professor of Education 
University of Florida 
Gainesville, Florida 

Dr, Ralph Staiger 
Professor of Education 
University of Dehware 
Newi;irk, Delaware 

Dr, Russell Stauffeur 
Professor o~ Education 
University of Delaware 
Newark, Delaware 

Dr, ~aVerne Strong 
Educational Consultant 
Random House 
New York, New York 



268 

JURY OF EXPEl~lENCED TEACBE;R~ 

Mrs. Pope Adams 
Westlake M;Lgh Scho<:'l 
Westlake, Loqisiana 

Ml;' s, :Lou Anne Al1e11-
Grdnwich Village J!;lementa't'y ~chool 
Lake Gharles 1 Louishna 

Mrs, '.812tty Btrrgess 
CoH~gt;: Oaks Elementary $ch9ol 
Lak!;;! Ch;;1rles, LQ!-l:lsil;'!na 

Mrs, Lavpra S,. Clayton 
Bell City High School 
Bell City, to4t,iana 

Mrs, ~uth Cqlvin 
Fraser. E)lementary Schop!. 
Sulphur, Lou~siana 

Miss Uillie Jean Crowell 
Creinwich Village Elem!=lnt,;1ry $i:;!hool 
La~e Charles, Lquisiana 

Mrs. R, N, ~awcom 
Rosteet Elementary SchoPl 
Lake Charles, Lauislana 

Mrs. Mabel Bayles 
B1;entwood Elementary School 
Lake Ch1;1rles, Lqµisi;:i~a 

Mrs, Mary Campbell 
Henning Elementary School 
S~lphµr, Lo4isiana 

Mq,. :aeverly H, Erbe1ding 
A, A, Nelson Elementa:i;-y School 
Lake Charles, Lpui1,iana 

Mrs, Gladys Hayes 
Dplby Elementary School 
Lake Charles, Louisiana 

Mrs. J. T. Howard 
Henning Elementary School 
Sulphµr, Louisian~ 

Mr&, Anita S, Kraft 
Henning Elemen1tary School 
Sulphur, :Louisiana 

Miss Ruby Ndl Sells 
Oak Pa?;k Elementi'lry School 
Lake Charles, Louisiana 

Mrs, R4th Walker 
)3'.l;'eritwoocl Elementary School 
L~ke Ch;;1rles, Louisiana 

Mrs. Audrey G, l)aµghe:i;-ty 
Henning Elementary School 
Sulph1,1r, ~oui~iana 

~rs. Bessie M, Hamm 
Maplewood .;run:i,or High School 
Maplewood, Lo1,1isiana 

Mrs. Sa:i;-ah M. Hanchey 
aenning Elementary ~chool 
Sulphur, Lou~siana 
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Second Gr~de Te~chers (Coijtinued) 

Mrs. Isabe~l G, ~rdy 
Oak Park Elementary School 
Lake Charles, Louisian,a 

Mrs, Patsy Herline 
Dqlby Elementary Schoql 
Lake Charles, Louisiana 

Mrs. Sophie D. Johnston 
Bell-,c:tty High' School/ 
Bell City, Louisiana 

Mrs, Nancy LeTard 
Westlake High School 
Westlake, Louisiana 

Mrs, Doloros M. Pitre 
Maplewood Jµnior High School 
Ma.plewood, Louisiana 

Mrs. F. R, leatman 
Greinwich ViUage F,:lementary School 
Lake Charles, Louisiana 

Third Grade 1eachers 

Mrs. Anita H, Cain 
Westwood Elem~ntary School 
Westlake, Louidana 

Miss Grace Dietz 
Rosteet Elementary School 
Lake Charles, Louisiana 

Mrs. Sidney M, Goodwin 
Henning Elementary $chool 
Sulphur, Louisian~ 

Mrs, Nevelyn F. Handley 
Rosteet elementary $chool 
~ake Charles, Louisiana 

Mrs. Dolores P, Iglehart 
Greinwich Village Elementa~y ~chool 
Lake Charles, Louisiana 

Mrs, Marie C. Lee 
Westlake High School 
Westlake, touisiaoa 

Miss Peggy Magnon 
Henning Elementary School 
pulphur, Louisiana 

Mrs. Rubye W. Smith 
Oak Park Elementary School 
Lake Charles, Louisiana 

Miss Patsy Rae Stevenson 
Maplewood Junior High School 
Maplewood, Louisiana 

Mrs, B~rbara ]heriot 
Hayes Elementary Sc;:hool 
Hayes, Louisiana 

Mrs. Anna K. Yeates 
Henning Elementary School 
Sulphur, Louisiana 



CF.:N~RAt CO:MMEN'l'S A.ND SUGGESTIONS 
OF JURY OF EXPERTS 

The Area of Readiness 

Excellent! 
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There is more waste motion in re~ding readiness than in any part 
of the reading program. 
The only things w~ find effective are: (as reading readiness) 
.. -.AbUity to ident.ify eeparate sounds' in spoken words. 
~·•<l<nowledge of letter names. 
Itel!ls are by no means c;:oinprehensive. 
Marvelous job in <:1overing period of rEladines1;1 

The Area of Initial Instruction 

All statements seemed in gpod order. 
Fine job of sampling teacher practices. 
I see no item dealing with development of readiness to read a 
particular story: mind~set; interest; purpose; introduction of 
new words; etc. 
Very complete coverage. 
A very gqod list, 
Excellent! 
Marvelou~ job on this area. 
Much time and effort has been spent in preparing these statements. 
Ok for the in,itial tnstruetion area. 

The Area of Growth 'l'owa~d Independence 

Good coverage of this period of instruction. 
I would like to see an item dealing with 0 pupil response .duriRg 
directed reading lesson. 
I find no item on purposeful re .. reading, 
How about concept development? 
You might want to consider an item on individualiFed reading and/or 
self.-seleptiop? 
Flow about foUow .. up after directed reading? 
A very thorough and extensive list of practices for thi~ period. 

The Area of Transition. 

A very good li$t, 
Wonder if teachers will understand what you mean by the transition 
period. 
I have difficulty 1.,1nderstandi.ng the need for tpe "tran~ition period." 
Could you include an item on critical listening? 
What about speed in reading? 
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The TQtal Check List 

Several of the jurQrs wrote letters in add~tion to marking the 

chec"j:c list. Some returned the <;::heck list unmarked but wrote letters 

ex:phin;i.ng their reasons for not parti(::ipating in the study. Quite 

often their comments were of value to the study generally and to the 

revision of the eheck H~t in parti.cular. Although con1:1iderable 

agr~~ment regarding the problems of teaching reading in the first three 

grades seems to ex;i.st among them, a disti~et variance ;i.n attitudes and 

beliefs is also noticeable, The letters in addition to the short 

comments intersper~ed or put at th,e end of the che~k list indicate the 

cQncern o~ the jupy members. Excerpts taken fr~m. their letters are 

dhc;;uued below, 

A number of these jurors who e~pressed opinions agreed that the 

stud~ was one which needed to be undertaken. The following remarks 

reeognhe, th,e importance :Of the study; "This should be a valuable 

study, and I hope I have been able to be of 1:Jome help,'' "A very 

worthwhile study," "This has been most interesUng .. , wishing you 

every possible success in ycn,11; admi1cable study," "Thank you. for giving 

us the privilege <;>f look;i.ng at your material," and "BeE1t wishes in a 

ditf;i.cult undertaking," rrAll my best • 1 , this should be a valuable 

s-tudy, and I hope I have been ab le tc:> be of 1;1ome help/' anq "Good 

luck.'' 

One juror who was opposed to the study, wrote ''l'erhaps I am growing 

too impatient with the a:lmle~sness of much reading inatruct:ton and the 

futility c:>f most of the preseµt approachea in research and teacher 

e<;lucat;i.on," It seems that the chid objec;:tion to the $tudy,_ on the whole, 
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was the thinking a:nd approach to the reading readiness period, which 

w~s inponsistent with his conclu~ions about reading readiness, However, 

he wrote: "~our items are weU drawn and I find no objection to their 

~1arity nor to the type o:f response required. As always, the questions 

will mean different th;i,.ngl') to diffC;1re1;1.t respondents, but yours are better 

than most." , • ~ ''be assured th.;1t most people wiU ei:i.dol"se your study, 

and that lam glad of your· ;i,.nterest in improving reading." 

One juror wrote:. ''I have tried to respond t9 your questionnaire by 

reading perh~ps betwee1;1. the lines of ea~h item to get the information 

it will pt'obably reveal, . 0.IJ. t;he whole I think you have done a very fine 

jo~ of sampli~g teachers practices and habits in the classroom. I wo4ld 

be mc;,st interested in seeing a detdled report of tJ;ie teachers' 

responses to these items after you have finished your study if this is 

at all possible," Another was similar: "Con.gratl,.'llations on a marvelous 

job i1;1. preparing your ques1;:ionnai,.re. I know only·t<;>o well all that 

goes into writing statements which will have but one interpretation, 

no matter who is thEi! reader , • • love to see· the . results.'' 

One juro:i,; said:· "The great majority of these statements are 

considered desirable practices. Would it be more likely that you·would 

get valid answers i;f more C!!f them were stated negatively? In other. 

words potential :poor practice~ woµld also be ;i,ncluded such as; 

1. I let my oest readers read more often, because they 
can be ta4ght more effectively, · · 

~. I let each child have a~ opportunity to read every day, 
:;i.n turn.'·' 

Two jurors returned their questionnaires unchecked but e:,cpressed 

interest in the·i;tudy. "After reaching the age of retiremE;int at the 

college I adopted a poli~y of not undertaking to han~le from that time 
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on~ questi9nnaires such ~s t~e one you recently ~ent me , , , i am 

therefqre, returning the questi9naaire with my best wishes,. however, 

thijt you get all the ~ata you want and that your study wi11 prove to 

be a ;f:ri.ii tful one, '1 wr<;>te one juror, · 'fhe · second jur<!>r wrote; "Thank 

you for s~le~ting me as a judge for yo4r questio~nqi~e. 1 .since r 

will not be bac~ at the University nor have time to devote to it until 

after tht middle of Feb~uary. Good \llok to you,'' 



TRE REVISED CHECK ~~ST 

A STUDY or TEACHER P~CTICES 

IN TEACHING READING 

Louisiana 

Spring 1963 

Poris Conway 
Primary Supervis9r 

Ca lcas;i.l;!u Pi:!riflh 
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Dear Teacher; 

You have been selected to assist in making a study of the practices 
of teaching reading which are currently used by Louisiana teachers. The 
~tudy is st~te wide and the findings will be, we hope, of value to all 
teachers in our state. 

'.( ani. .asking yot,t, as well quaUfieq. teachers in grades 1, 2, or 3, to 
read each statement 0£ practice and resppnd to the checklist in accordance 
with the instructions on page one o( the booklet. These instructions 
explain more i~ detail what'.( am asking you to do. 

Your cooperaUon h very necessary for the completion of the study, 
In the report, no person, sch9pl, or parish will be identified, 

If you will help with this project, please carry out the instiuctions 
in checking the list and return the ~terial to your supervisor at your 
earliest convenienc;:e, 'l'hese replies will not be opened by. him but will 
be sent directly to me, with no individutl identification. 

It will take less than one hour o{ your time and your help will be 
greatly appreciated, Thank y9u, 

Sincerely yours, 

(Miss) Doris Conway 
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TRE REVISED Cl!ECK LIST 

INSTRUCTIONS FOR CRECKING THE QUESTIO:wN,A.IRE 

The foUowing directions will hetp you in checking.the questionnaire: 

l, Please read each statement of practices carefully. 

2. Indicate your answer by placing a check mark(~) in the appripriate 
·column. 
Exaw.p~e: If yo1,1 consider the practice an int!egrd part of a reading 
prQgram.for grades 1 th:rough 3 and you µtile the practice habitul;llly_. 
check Always, If you consider the practice an integral part of a 

.· reoiilding · progral,Il. · but you use it only now and then, depending on the 
need and appl;'Opria~eness, check Ue\lally. If the practice is q. part 
of a reading program, but you use ·it rarely, check Sometimes. If 
yoµ consider the practice not a part of a reading program and you do 
not use it~ check Never. 

3. When y<;>u .. ~ve compll;ted, your c;hecking, please re-examine the checklist 
to see that you have responded to each item. 

4R)!:A OF READINESS 

Introductory etatement: 

The first period ot instruction in the fundamentah of reading is 
known as the period of reading readiness. It is the period of time 
during which the child is prepared for beginning reading. 

Since reading readiness is J generally accepted part of any gQod read
ing progra!'ll,.it is important to know the ways in.which teachers build .. 
readiness for readin~. 

1, 

STATEMENTS 

I provide the same.program of readiqess 
instruction for each student. 

2. 1 develop h,and-eye i;:oordination by providi,ng 
a planned sequence of training ~Kperiences 
involving pupil ~se of: 

a) paper and penc:il 
b) chalk and chalkboard 
c) paint and easel 
d) crayons 
e) scissors 

RESPONSES 



'! 1,1'.'' :'II,. 
' • I • 

~' I encourage my children to use their preferred 
hand in: 

,1:1.) drawing 
b) writing 
c) turning pages in. a Qook 
d) h~ndling toys 

4, In tea~~ing the develop~ent of left•to~rigbt 
progression ~cross the page, I provi4e 
activities fo:i;- children to:· 

a) \earn the meaning of. left a:p:d the 
meaning of right 

b) view a sequence of pictures from 
left to right in order to tell a story 

c) Observe !;:hat we wt'ite ftom left 
to right 

d) learn that .we read sentences qnq words 
from'.left t6 right 

}, i chec~ with the parents of my chi1dren 
concerning the routines related to: 

a) shep -
b) rest 
c) e;x;ercise 
d) eiating habits 

~- I provide opport-µnities to develop muscula:i: 
<;oordination induding: 

a) large mus,:les (example: · The children 
bounce qnd eatch-balls, hold toys and 
play with them,_ participate in rp.ythmic 
gG'l.mes, such as hopping and sldpping) 

- _b) small m;q.schs (example: 'J'he children 
use simph necessary equipment in the 
classroom such as scissors, crayons, 
pencUs, etc.) 

7. I plan my program of readip.ess to·a.Uow: 
a) the same hngth of timEl for all pupils 
b) a longer period of ti~e for some pupils 
c) a shorter p~rtod of time for some pupils 
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8, I use various exercises to dev~lop visual 
di!;!criminatfon between: 

a) gross geotr\etric forms 
b) pictures 
c) word forms 
d) let;ter forms 
e) .phrases and sentences 

9. J; provide varied etetclseii;,t9; develop. , 
auditory discrimination such as: 

,;:i,) identifying commoq soµnds 
b) recognizing differences in pit9h, 

. loudness, and timbre 
c) distinguished number of sounds of 

syllables in words 
d) distinguishing words which have the 

same single consonant or blend soµn\i 
at the beginning of a word 

e) listening for and saying one·syllable 
words that rhyme 

;f) · listening for and adding endings to a 
given word 

10. I guide an,d diact many group activities to 
develop social growth: 

a) stressing cooperation 
b) taking.turns 
c) sharing 
d) courtesy 
e) giving attention 

11, I use a reading readiness test; 
a) before r Qegin my readiness program 

for diagnostic indi~ations for planning 
b) at the close of my program of reading 

readiness as the major criterion for 
determining the child's readiness to 
begin formal reading 

12. I supply the same experiences in auditory 
discrimination for each child who is 
beginning reading. 
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13, I help children establish hand dominance by 
having pupils use only their right hand to: 

a) throw and c~tch a ball 
b) cut paper with scissors 
c) hanµner a p.ail 
d) erase a. chalkboard 
e) eat with a fork or spoon 

14. Before beginning initial rE;:ading instruction, 
I provide paper and pencil exE)rcises ~nd 
chalkboard exercises to help children se~ 
likenesses apd differences: 

a) in·letters 
b) in words 
c) in phrases 
d) in sentence1;1 

15. I use teacher .. oral reading activiti~s with 
pupih: 

a) for building·listening skills 
b) ;!;or showing eil).otions of fear, 

excitement, happiness~ etc. 
c) for pupil enjoyment 
d) for training in-learning to follow 

directions 
e) for demonstrating good oral expression 

16. I use a wide range of activities tb develop 
skill in.language and communication such as; 

a) listening to and responding to stories, 
rhymes, and poetry read aq.d told 

b) dramatizing stories 
c) conversation periods 
d) discussion periods 
e) giving brief xeports on th~ir e~perien~es 
f) telling and retelling.stories 
g) commentin~ on field trips and excursions 

17, I develop my reading readiness program around: 
a) a reading-readiness book 
b) large units of activities planqed to 

dev~lop skills, abilities, attitudes, 
and information necessary. for beginning 
initial reading instruction 

c) the readiness book accompanying our 
basal series of readers in connection 
with a wide variety of reading-readiness 
activities planned in terms of needs 
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18. 

20, 

I make regular appraisals of children's work 
and performances qs a base for: 

a) planning pre-reading activities 
b) grouping children for working together 
c) me1:ting the needs of an. ip.dividual child 

I use informal observation to determine if~ 
i;:hild is ready to begin formal read;i.ng, 
:tnc;luding: 

a) his v~sud skills 
b) his speech skills 
c) qis listening.skills 
d) his language development 
e) his interest in books and reading 
f) his ability. to stay.with a task until it 

is completf;!d 
g) hi1;1 ability to fol.lPW dir.ect;::Lons 
h) h:i.s abiUty t;o remember the oent;i;d 

thought of a story 
;i.) his ability to remember important details 

I provide varied .:informal .reading matiari;fl.ls 
which I have prep1;1.red from childi;P. Isl 
experiences, such as: 

a) exverience charts 
b) scrap books 
e) notices and news iteme 
d) directions and plans 

21. ! use the following aids to help me determi~ 
if a child h ready to begin formal reading: 

a) anec/:lotal. records 
b) readiness tests 
c) intelli.genee tests 
d) school records of health 
e) teacher observation of pupil's 

background and performance 
.f) information obtained fro~ parents 

22, . I find. a read in~ readiness test my most 
reliable source for discovering clues·that 
enable me to determine a pupil's readiness 
for reading. 
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23. During thEi! time I all! building the iqi.tial 
sight vocabulary, I atso tea~h: 

a) the names.of letters 
b) the sounds of lette:ri; 
c) the sounds of g~ou.ps of. letters 

24, I provide oppo:r:tunit:i.es fo:r: chiidren to abhieve 
flqency in the use of words and ideas 1;1,nd to 
impfOVE;! art:;;i,.cl,llaUon by havin$ thel!l: 

a) desc:i;:ibe and interpr!i!t pict1,1res 
b) tesp01;u;l to storiE:ls heard 
c) take ~ield trips and e;x;cu.r $ :ions 
d) relatl;! thdr e:l(pedences 

25, I provide practicEi! and drill to assure every 
child a·good foundation in: 

a) visuai disc:i:"i.m,ip.a, ti.op. of.li;ltte:rs 
b) auditory discrimination. of sounds 
c) aasociat:i.,n~ visual and auditory 

percE;!ptions 

26 .. My readiri:ess, p:i,ogra:m consi$ts .. of th~ .uses of. 
the :teadinass-.bbok',·,, for a: few days ·or weeks, . 
followed by a readiness test. 

A~ QF INITJ:4\L INST~UCTiON 

Introductory statement: 
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'The s~cond period of ':inst,ructi·on in fun9amEmtds of reading :i.s known· 
as thEl period of initial instructioll,:in begipning :i:eading, Puring this 
peri,od the.child besins to learn the knowledges and abilitiEll? I).eeded to 
acquire ikill in woiking out independently the identification of strange} 
ptinted words and in undetst11n<:U,ng what hEl :i;eads. 

STATE~Nl'S 

1. l delay beginning formal rf:lading untr.;i..l my 
pupils have reached an apequa.te level of 
readin,ess for beginning reading·, 
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2. I.limit vocabula:ry devdopment in the 
be~inning rea4ing program to t;he vocabulary 
of a single basal reading series, 

3. Prior to the b~ginning of regu1ar reading 
instruction, I providE:1 iritens;i,.ve phontc stud,y. 

4. In building initial sight vocabular:y~ ;r \lse; 
a) children's names 
b) preprimers words 
c) action word1:1 
d) la.bels ,;1.nd signs on.object!? 
e) eJperience sto:ri~s 

5. i provide.numerous pupil oral reading 
exer1rises: 

,;1.) to evaluate pJ;"ogreu in. :i:"ecogµ:i,i~nfi .... , 
ffl,miliar WoJ;"ds 

b) to determine the pupil's use ot voice 
inton,;1.ti,on in l;'evealin~ mean:Lng. of 
a Jiven sentence or sentences 

c) to chec~ on understandinJEI of the use of 
punctuation tnatks to c\ad;fy meanin~ 

·d) to discove~ if the pupil reads aloud 
£h,1ently or· haltipgly wo~d by word, with 
inaqequate phrasing 

6. I Pr<!lvide oppot't\lni tiei:i {or children to learn 
the use of configu:i::ation c;lues to help 
identify words. These include such 
characteristics as: 

a) length of word 
b) letters extendii;i.g .upwiard 
c) lette:i:-sextending down.ward 
d) distingµish:l.ng characteristi,cs in 

.letters at; t;:he beg;i.nni,.ng of a word 
e) distingui~hing cbi:lracteristics i,n 

•· letters at t;he endings of'words 

7. ·111 teachi.n& l>eginning struc;it;:ural anaiysi!!!, I 
provide varied e~erches stBrrting with: 
· a) such word endings as es, in~, ed, ands 

l:>) or,;1.:L form of GollllllOn compound words 
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8. 

9, 

10. 

Iq. helping children understand read in& as . cl, 

meaningful process, I use: 
a) picture interpretation 
],) group discqssion 
c) association of personal e:x:periences 

with s.tory experiences 
d) direct questions 
e) pupils' questions 
f) rol';l~playing 
g) dramatizati,on 

In, beginning reading, pupils first re,ad the 
new lesson,: 

a) orally anc;l tnen silently 
b) silently and then orally 
c) sometimes o:rally~ sometimes s1Jent;ly 

In teaching :phonic analysis, l begin ~ith 
the long vowels, fol.lowed by the short 
vowels, and then th'i! ini.ti,al consonants. 

To train children i.n the use of context and, 
picture clues, I furnish 1I1any opportunities: 

a) for selecting words to match Pictures 
b) for illustrations to carry the burden 

of the story actipn 
c) for matching .story :parts with 

illustrations 
d) for collecting illustrations and 

pictures to accompany experience stories 
e) for using.picture dictionaries 
f) for telling stories from illustrations 

lZ. After I. have started, teaching foi;-mal reading, 
praaiice in visual discrimination: 

a) is discontinued 
b) is continu~d 

13. In teaching phonic analysis, i begin wit~ the 
single initial consonants, followed by~the 
consonant blends, and then the long and short 
vowels. 

14, I use several basal series of readers in 
beginning readin~. 
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.1-?. I _ha.ve my pupils reac;l thl:! first prepr;i.mers 
from the different series before proceeding 
to the second preJ?rimer in ap.ybasal seriee. 

16. I supply children.with an abundance of simple 
interesting reading material ;i.n which spec:i.fic 
words are used to provide practice in · 
recognizing these words readily. 

17, l place my children in instructional groups 
according to their ability tq read, with some 
provision n1,q1.de for individual insttuction. 

18, I use one basal reading series for te~Ghing 
beginning readi,ng but supplement this by 
extensive reading.in otlt~r basal seriee and 
in li,b:i;a:t;y. books, 

1.9. l'.n. loci:l.ting students' r·ei!ldiqg deficienciee, 
I USf;!: 

a) teacher observation 
b) oral reading of speci~ic paragraphs 
c) informal teacher~made tests 
d) di~gnostic reading teste 
e) standardized achievement tests in 

read in~ 

20. I help chilch:en develop meial'ls of worl(.:j.ng 
out unknown words using all available clues 
such-as: 

a) picture clues 
b) configvt~tion.clues 
ci:.:) context clues 
d) stru~tural analysis 
e) phonic analysie 

· 21, l; check children's comprehens i,on an,c;l 
progress follc;,wing the teaching of a reading 
1,1nit or select;ian by having stvdenta: 

a) use pantomime· · 
b) answer questions 

. c) follow specific directions 
d) classify ideas 
e) use workbook exercises 
f) take in:l;orn:ial tests · 

284 

C/J 
ll) 

>-, El 
C/J ~ •.-l 
>, 

""" 
,I.I 1-1 

i Cl! ~ <LI 
::l :> 

~ C/J 0 <LI 

< ~ C(.l z 

..........,.. -

.,..,...,...... 



22. In beginning initial reading with my 
atudents: 

a) l provide an abundc1,nc:1e .o:f;. suitabh 
ITeac;Iing i:nat:er:i.a.l .. 

b) l atte~pt to c1;e~te a desire for 
'cl:lildren to r~ad to learn · 

o) J: provide for systeD;U;Ltic .instruction 

23. I combine the use of various means of wo;rd 
reqogtiition in conjunction ~;Lth on~ another 
beg:i.nning with context clu~s, fqlloweq. by 
s,tructu:r;a1 analysh, and then the iqitial 
sound elements, · 

24. In develc:,ping reidine•s for a directed 
reading-lesson, the foUow:tng.st;eps are used: 

a) tell the story in advance qt reading it 
b) enlist group inte:r;est in the story 
c) share. pupil back~;ounds of inforID.c:1-tiQn 

and associate them wit·h the story 
d) introduce ahd te~ch new words 
e) set up pur~oseful question~ 
f) assign the story to be studied before 

teaching.it 

_25. 'ro determine the ~eed for special teac:hing 
and retei'cn:.Lng, I arri:1ng1;3 ayst~r:uatic and 
frequent appraisals of ohild~en's le~rqing 
through the use of: · 

a) inforroal tests . 
b) teacher observation o;fi pup;Ll wor~habits 
c) teacher analysis of pupil.' s wo:rk 

26. l combine informal reading materials and a 
bas~l set: of re~ders in·the beginning reading 
pr9gram~ 
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lntroduct;ory statemE::nt; 
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The third per;i.dd of i0rstruction, in t;he ftp;1,dameni;alS1 of reading is 
sometimes r(:lferred to a~ the period of growth ioward independence. Dur.ing
t;his period the child begins t;o make rapid progres1;1 iq. those skills 
necessary for the chivdopment of independence in effective word recogni~ 
tiori and in expanding his stocl<; of cc;,ncepts of word meanings. -
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1. Jn helping children grow towar<;l independe{lce, .a ::I El > 
ti) 0 (!) 

:I: use varieq techpiques such as: < i;:l Cf,i l2i 

a) providing a number of books at varioua 
difficulty-levels ....,..,.... __,..... ....--b) permitting each child to select a boo~ 
he wants to read ancl. can .read ........,_ 

g. 'l'o review tµe associatic;,n of letters and 
ljlOUJ:').dS that have P:I."evi.ously been developed, 
:i: UBI;!; 

a) the chalkbqard -~ ....-.r- .__, 
b) 1:i,steni,ng e:x:ercis!i!s 

~ 

c) workbol!lk sheete 
. .----, 

d) teacher~prepared 
.....,......... __.,. 

exerc;ises 
~ 

3. I plan specific exercises, in addition to the 
basal workbook, to provide prac;tice for pupils: 

a) to see differences petl17een letteu ---..,......... 
b) to hear differences between sound.s 
c) associate vhu,;1.l letter symbol 

.~ 
. ............,. 

to the 
with its.so1,1.nd or sounds 

d) - ~·· -~ 

to apply, lett¢.rs and thei:r sounds to 
figure OIJ.t new wotds ,..........,-

e) to use the context to f:i,gure out i;iew words 

4, I read orally simple paragraphs to train 
pupils: 

a) to listen in order to draw c9n,;ilusions -b) to get the main idea of; the paragr,;1.ph 
c) to note and remember details 

-~ 

d) to choose the exact meaning of specUic 
words _,,_ ....,...... .,,....,..,.. . ._ 

e) to interpret pronouns, adverbs, and 
connecting words 

·-r,--

5. I supply a wide variety of simple ,:eading 
materic;Ll for pupils to practice readi,ng skill$ 
needed for various purposes, such as: 

a) getting the ma:i,n idea of a selection 
b) getting au the details about c;l- .topic 

includec;l in a select;ion ·~ _,,,..,...,... 
c) for drawipg copclusions . ........,.... ·~ 
d) getting the sequence of events ..,_.,,,. ,,__ 



6. To encourage c:hildr~n to read widely, I 
provide copies of many diffGrent and suitaple 
children's books such as: 

a) trade or library.books 
b) literature readers 
c) basal readers from other series 
d) simple· heal th, science, al;\d social 

studi.E;!s books 
e) chi.ldren' s magaz:lqes and newspapers 

7. To help students decide on the pronunciat;.ipn 
of n,ew words,. ! use the chc1,lkboard and then 
follow up. with teacher .. prep1;n;ed $heet;.s and 
workbook. sheets to provide p:p:i.c:tice ip; 

a) associatin,g.sounds with the lettel;'S that 
stand for ihem 

b) using the cont~xt 
c) analydng;words phonet;.icdly 
d) using familiar prefixes such as re, ~n. 

dis, ad, be, com, etc, 
e) us:l;ng familiar st.if:U.xes suc:.h as ly, er, 

ed, en, est, etc. 
f) using structµral analysis 

8. In assessing p"pil progress and in diagnosing 
individual difficulties, i use: 

a) informal teacher .. niade group test;.s in 
reading 

b) standardized gl.'oup tes.ts in reading 
c) group achievement teets in reading which 

accompany the basal reading sel;'ies 
d) individual diagnos~ic rea(:li,ng tests 
e) teacher observation 

9, Before the reading·lesson is begun, a purpose 
or p1,1.rposes, in the form of one or more 
questions for the reading of a, selection,·· &re 
set: 

a) by the teacher 
b) by the pupils' 
c) by teacher ~nq pupils 

10. . I pl;'ovtde for info;rllJlil.i. cl,;1.ss group disc1,1.ssion 
foll,owing the i;eading of a select;i.on.to give 

. p~pils opportunity; 
a) to makecomments abov.t interesti,;ig.ideas 

:ln th~ selection 
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b) to raise questions about the selection 
c) to clarify ideas 
d) t;o organize important ideas gainec;l from 

the reading · 
e) to answer questions posed preceding the 

directed reading,lessdn 

11. I use the uqit or problem method of teaching 
in the content areas to provlde: 

a) for wide and effective reading beyond 
a single textbook 

b) for practicing certain reading abilities 
beyond the regular reading periods 

c) £or individual differences in reading 
by supplying books that satisfy the best 
readers and 1;,ooks that can be read by the 
poorest readers 

12. I provide !Wlny s;i,tuat;ions for ch:i.ldren to do 
worthwhile, purposeful oral reading such as: 

a) to convey itiiormation 
b) to convey pleasure to an audience 
c) to practice good phrasin, 
d) to practice use of punctuation 
e) to practice use of good expression 
f) to practice doing fluent reading 

without hesitations or repetitions 
g) to do individual reading to the teacher 
h) to do,; choral reading 
i) to reJd to prove or disprove a statement 

lJ, For oral reading, I provide material$ such as: 
a) e~perience stories 
b) literature readers 
c) simple trade or library hooks 
d) interesting sentences or pa~agraphs from 

content area materials 

14, I continue instruction and practice.in phoni.c 
<l,nal,ysis: 

a) for all pupils 
b) for some pupils only 

1,5. I, read conteµt material to rµy children if 
they a:re unable to read it. 

lq, I have children read content material aloud 
after I have read it to them. 
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17, I encourage pupils to pay particular attention 
to the context and to do only that amqunt of 
word analysis that they need to do in order to 
identify a word that is new to them in its 
pdnted form. 

18, I plan my program in reading to include! 
a) equal amounts of oral ,and silent readi,ng 
b) more oral reading than silent reading 
c) more silent reading than ~ral reading 

19. l vse workbooks, teaeher~prepared f\l:iterc:i.ses, 
and regular t:extbopk material: 

a) to give instruction in both lhteni.ng 
and reading 

b) to help· pqpi,ls lear't'l to recognize 
fig1,1rative language 

c) to proceed in intefp'.t'eting a given Ugure 
of speech 

zo. Iµ. preparing pupih to 1.1,S~ a glo!iisary qr 
clict;ionary~ I use workbook and teacher ... 
prepared exercises to teac;:h; 

a) the order of the' alphabet 
b) alphabetical arrangement of words t<:.l the 

£i-r1;1t and second letter 
c) fin.ding a given-word in an alphabetical 

list 
d) interpretation af .!le cent and diacriti.cal 

marks 
e) use of the key to pronu-p.ciatien ef words 
f) simple syllabi,.c divhions af words-

2l. l'. phn specific 1i stetiing ,'. J;"eacling, and 
discussi0n exercises for teaching skqls in 
cQping with meaning diffieultiei;;; sucl;i as: 

a) using the context to fi,g1,1re out the 
meaning of a stJ;"an,ge W-Ol;'d 

b) choosing the meaning o:f a word that 
will make good sense in the G<:>ntext 

c) interpreting tig~res of speech 
d) ·ua;ing punctuation Illarki; as· an aid to 

determining meaning 
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In a. directed rea~Hng lesspn, in response to 
teacher questions or directions, the child: 

l;I) reads eAact words, phrases, or sentences 
from the book 

b) gives the meaning of the qu:estiot1 or 
questic;ms it1 J:iis bWn l1;11;1guage 

c) reads between the lines to get the .facts 
d) talks over the incident and rai~es 

questiori.s 
e) recalls the a1,,1thor's exc;;1ct; words, pbraees, 

or sentences 

23, I prc;,vide practice in distinguishing .in both .. 
listeni.ng and reading between e,cpressions used 
informatively and expressions t,1s~d emotively, 

24. furposes set for reading should be concerned 
with: 

a) answering a given question 
b) noting details 
c) verifying a given statement 
d) reading a specific m,1,mber of ~ages 
e) making inferences or drawiµ.g conclusions 
f) discovering ~equence of events 
g) getting general idea of what cot1tent is 

about 
h) obtRining directions for doing someth:i;ng 

Z5, Following group disct,1ssion of reading 
selections, group pl~nning is done for 
purposeful rereading of story: 

a) by establishing a definite pvrpose or 
pyrposes other than those used for the 
first initial silent reading 

b) by providing a chance for each child to 
read story orally 

c) by having pupils read in turn until the 
sto'X'y is reread. 

d,) to clear up points not um;lerstood 
e) to appraise reading skills 

2~. To help children learn to re~d for pleasure 
and to develop an apprechtiQn.fi;,r reading, I 
use activities sucb a,: 

a} telling stories to children 
b) reading stories 
c) analysis of stori~$ 
d) dramatization 
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e) ~horal reading 
f) diseussit:'>n of stor;i.es 

~7.. I provide a progJ;"am .of plap:qed lhtenii,.g 
exerci•es to give pupils ptactiQ~ in; 

a) hearing v9we1 pponemes in various 
posi tiq11-s in woJ;'ds. , 

b) hearing consonant phol'lem«::s tp. varioue 
posi,.tions in w~rds 

a) headng primary and seqc;,ndary acc~m.ts 
d) recognhing shifting ac~ents, wli;i,ch' 

· change meaning (example: per':t11:i.t~ ···· 
permit') 

28. i «::ncourage e~tens:ive reading by provid;i,ng 
time and materials iar childr~n to do; 

a) free reading 
b) directed reading 
c) individualized ;reading to imp-rove 

reading sk:Uh 

AREA OF T~SITJON 

~ntroPuctory statement; 
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The·fourth p(:lriod of instruction ii;i. the fµndamentali; of reading is 
known as the transition period, It is t\le period.a£ ti,.me dul;'ing which the 
proc;:ess of learning to read progreues smQothly by achieving the proper 
bc;1lanee between systenUltiq instruction in ;readi.ng and:i.n.i.nstruct:1.on in the 
c<mten.t are,ai;; of the curriQUlt;iro. 

STATEMENTS 

1 .. ln the tr.;m,sition period i1;1, reading, I 
prqvide for; · 

a) de;finite instru.ctterq in the· bf!sic skills 
for all chi,ldren 

b) clefi.nite ~nstructie~ in the basic skills 
for those pupih who appear to need help 
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2, I provide opportunity and inpterials to 
~upplement basic texts in reading such as: 

a) newspapers 
b) tnqgazip.es 
c) supplem~ntary t~~ts 
d) parallel books 
e) trade or library books 

3, I plan varied instruqtiomal aGtivities to 
review or re.-teaeh ~ssential l;>,:1sic reading 
skills taµght at the previous 1evels for 
those pupils who may not have mastered them 
at that leve1, 

4. To help identify the skilis in which the 
students are deficient, I use: 

a) achievement reading tests 
b) diagnostic reading t~sts 
c) informal teacher~made t~sts 
d) teacher observation 
e) gi;ol.lp reading inventol;ies 

5, l teach reading in the content areas~ 
a) incidentally 
b) in a pbnned program to devUop atl.ldy 

skills 
c) :±11 a combination of incidental and 

d;irect teach;ing 

6. I provi¢1e e:x:tended prac;:tice to.help.students 
deyelop flexibi1ity in the;ir readipg by h,gving 
them: 

a) scan material to·be :read 
b) grasp phrases an~ sentences rather t~aa 

words 
c) adjust rate of reading to suit purpose for 

reading 
d) adjust rate to difficuHy of material 

being read 
e) read widely.in sim1;>h mater;ial 
£) :read for many and varied pl.lrposes 
g) practice varying r<;1tes .and manners of 

reading 

7. I make provisions and supply IIJl:lterials on 
different readit1g levels for much individud 
instru1=,tion, 
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8~ In silent re~ding~ I stress the ability to 
1,1se oonte~t'l,lal ch,1.es for word analysis to 
comprehend meaning in $eµtences, paragraph$~ 
~tories~ etc, 

9. l plan specific niat;erialfil. and allpcate special 
time to ~ork with st~deQt$ who need additional 
J:u:i lp in extendi,ng a'Qd mastering the skU ls of 
worcl ,;:p;\al;Yl!!l:i.S, · 

10. I provide praetice in dev~~oping and extending 
re,11ding-.i;tu~y skiHs ti;\ vadou1:1 t;y:p~s of 
inforIIU;11 reading, 

.11, l use a wid~ selection of materials i-o. au 
f:i.elds to eJllphasize crh:i.cal t"ec;1<Hng skUls 
$1,,lCh as; 

a) r~asoni.ng 
b) evaluating 
G) sel~ctiug a-pprppr;late data for 

genera l:t zblg 
d) !Ila king fi~l judgments throµgh group 

dhC\1SSion 
e) de1;:ecUng authol; 'l;?hs 
f) detecUng px-opaganda devices 
g) sepcilr,1;1ting api.nJop. frqm f~ct 
h) sepa'l;.'ating emotion t'rom faet 

12. ruse a numbe'.t' of procedures and 
exerchei; for helping cl;lUdren e~tent 
their Vl;)cabular:Les such a.E.l: 

a) ~~perience ch~rts 
b) personal e~perie~ce record~ 
c) completing sen,tenees l?y choo!!ling 

proper ward 
d) c;.omhining pht'UeJil .into mea'!;lingful 

sentences 
e) identifying root words and infl~cted forms 
f) continu:i.ng training in phonic analysis 
g) continuing tr~ining in contextual analy~is 
h) word games, dictionary drills, etc, 

293 

Cl) 

QJ 
>,. e 

Cl) ...-l ,,-{ 

>,. ,..-1 .j.J 1-l 
ta t'(l ~ 

QJ 

::: ::I > 
r-1 Ill 0 QJ 

< p ti) z 

- ..........., ,.,...,...... .....,._,. 

- - T""1"""'"I 

,.,._..,. ,...,,,_.,. 

~ - ~ 

...,........ ...,_.., --...........,., .....-- ,...,......... 
~····~ - . ..,....... 
~ .......... 

.,._ ........... 

............. -~ - ~ 

........- - - ·-' 

- ~ -
- ,_,,_ 

._,...,.... ...........--r -,,..,. 

..,.....,..,. .......,.... 



.13, l provide 1:l~ten:f.ng e:xper:lencl:!s to help 
children develop the skills af critical 
listening such a~; 

a) listening for tempo and s~ress 
b) hearing e1,t1otive t;one111 
~) listening to dete~t bias 
d) listening to detect propijgand~ 
e) U.steni,ng for \ogicd con~l'usions 

14. l provide opportµ,n:i.:ties f~r direQ,ted practices 
tQ hdp pupils adapt $pee9 of nading to 
purpose and materials, 
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Gene,:-al :Cnformat:l.Qn 

GradE,l tb;at ypu teach; L Z, 3. (cirele) ,..,. ..... 

Clasdfi~at::i.on o;f school; Ci,ty (10,000 ai,,d aqqve popuhtiqri); 
Town (2,500 ~ 10,000 population); 
Rurai (u.nder i, 500 popu.lation). 

(circle) 

Total ye.ara you hl!ve taught; ,1 .. l. 'I' ;3 .,. 4 - 5 .. 6 ... 7 .. 8 .. 9 .. 10 .. More '"' ~· ~ ~ ·~ ~ = r 

Yeat;"s tau;ht ii;,. gra4e yo~ are i:i,pwteachi,n,g: 

(cite le) · 

1.,. 2 ~ 3.,. 4 ~ 5 ~ g ~ 7 ~ More 
,... ..... ""' (circl!a!) ,.,.. -

C'\'>lhge ttai'nifl.g; ·. 3 _yeats or lE.lsH 4 yeara .(no degiee); :Sachelot/ s· Pegree; 
5 yean; Master's Degree; Beyc;>nd Master's (circle) 

When did yqu ei;'irn your Ja1;1t cioUege ho9rs: 
Befqre 1946; 1946~,a; 1951~55; 195~~60; Since 1961 (tircle) 

'l'ype o-J; institqtion yo1+ attended.fp:i;- most of your undergraduate education: 
;e'ou1r :year c~Uege; UniveJ:"1:1:l.ty; J;.iberal A,::-ts College (circle) 

(not part of a University) 

Wlurre. 'd:i.d you attend c~llege: In Louisiana; Ehewher~; 
J;n :Louhhna. and Ebewhere 

l.f elsewhere: What st!!Jte or states? .....,.,.....,........,......,,_,..,_,..,.,......,...,....,,..,........,....,....,. ....... ,.._......,. 

Have you h,;id $~ecific.cou,rs~s in teach;i.,:ig of readi1Jg (not mer~ly part of a 
L~nguage Art~ ·'coune5' . . 

U:nde:rgradu,;ilt:EI ~!;)t;i.:rses: Nene; 1 \:<:>utse; 2 ~our1;1es; 3 co1..rrses; morei 
Gradt.1.ate c(!)~rse~; Noi:i,e; l course; 2 courses; S courses; more 

(circle) · 

Age: Under 29; ~Q ... 39; 40 or over (circle) 

Oo you feel a n,ed for addlti~nal ProfessioAal trat~;i.ng in the teaching of 
r12adin,~: v~ry rnueh; s<;mewhat; very lit:tle; none (circle) 

In t;;hei fiE:ld of teaching readi,ng, do you read Pro;l;e111siol'al Baolts on the 
te1;1ehing pf reading an<:l'Profess:i;.on!fll Reading. Jouro.Ui;: 

· Regulat"ly; O:ften; Seldom (cb"cle) 



A;FPJ::NDlX a 

CORMSfONDENC}!;·R.TJ:LATEP TO S'l'UDY 

1,t;ter from St~tE! Pepa1;t;me;int t;o S4pl';!dn,.tendents 
Letter from th~ Writ~r to Superintendent~ 
;F'oUow ... up ,Letter to· Sµpe:i::intep.dent!:I 
Letter tp Su~ervisors 
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'l'O; 

·FROM; 

January 14, 1963 

AU :Parhh Sµper:lntep.dents 

J, B. R,c,bett:~on~ Antstant Superintendent, E1~mentary 
~'l;l.d S'i!oonda:ry !!:ducat:lPn, 1;1nd 

. . 

o. B. fuglaa:i::, '.l,Ji+eQ'l,:or, ,1elllE3ntary Educ;iat:lon 
' 

·SU'3JEC'.I.'; Study of te~c::.her attit1..1,(les tcmard th~·teiaching of reading 

.. Mis!:! Doris (lOl;lWSYt Supervhor Qf F:rimary Instr1,1.ctton, in 
Qalcadeu Farish phns to ~ke a-st11dyo:I; tea¢her l!ltt;i.tvdes toward 
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the teaching ot' readi:ng. Mi$~ Co\\way 1 s stµdy w;ill involv, a l;l,i;tmpling 
o~ primaty teaqneis frQm all pariijhes of tpe State, We fe~l that this 
study·will ma~e a eont;:ribution to t;he improvl;:lmEi!at pf publ;i.c edueation, 
:l,n tQui dana, 

. We a;1;e nqu~sting t;hat yo-u coQperate with Mhia Conway by 
permitting you~ teaGhets tQ partieipat~ ~n this study. A 1;1trat;i,Ued 
f:31:lmpU.n,g pf teache;qi from grades 1 .. 3 will be 1,'\e_E;ided for the study, 

. Qu.est;i.'l)ni;,,ains and· ;lnst1;uoti<;1ns ·wu1 1:>e tmi:i.ll;!d to yol,lr supervisors 
;fol;' dii;;tl;'tbut;i.e~ to·. the teache-ti1;1. The unsig'Q.ed q1:1estionnaite will 
be returned tq Mis~ C~nway by ~he. teachers, 

l'his otfice·will distripute copieij qf th~ summary of 
Miss CPnway's study:wh~n it is com~leted~ 

We·will appfe~iate y~ur copperatiQn i~ this study. 



· January 15, 1963 

I am pre~ently engaged in a research st4dy conc~rned with the 
att;i.tudes of teacheris in the f:lrst three grades toward the t;eao,hing 
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of teading, I am vitally interested in the improvement of the teaching 
of reading at this level~ · 

The generl,i!l p~,liln of the. study includes securing a comprehensive 
picture of current teache'r att:i.tudes toward the teaching of reading i.n . . 
grades one, two, and tfo:·ee. This wi11 l>e done throµgh tl!.e use of a 
q"Qestionnaire conc;.erned w~th !'ltatements of practices, which have been 
compiled from authQritativ~ writings in the teaching of reaqing. The 
assumption is made that practices reflect attitudes, 

The population from which I h9pe to obtain the data fqr the study 
will be t~achet>Ei o:t; gra,de1:1 on!:!, two, and threE;l, chosi;!n by a stratified 
random samplin~ of the whtte~ publj.c elementary s(;!hools of Lou:i,sia11-a • 

. On the assumption that you share my interest in this fundamental 
asp!:!ct of primary educat;i.on, wiU you phiase i1;1.diaate your willingness 
in having some of your teachers in grades one, two, and three to· 
participate iri this study. ·. '.Cf your reply is ;favoJ:;"ablet will you please 
send me the na~ or names of the supervi~ors who work at this level 
an.d :i; will coq.tinue my cor:i;,espond!!!nce through them w:i,.t:'4 your te.achers. 

I would weloQme your cooperation and participation in t;his study 
an() tha1;1.k you ~or every consideration you may give· this request. 

Yours tt"uly~ 

(Miss) Pori$ Conway 
Primary Supervisor 
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SevMal we.eks ago I wrote req\,l,esting permission t;o cpnduct a stqdy 
amol'lg teachere in grades 1, z~·and 3, in your pf:lrhh. Tbe·study ;is 
Qquc,rnec;J with teachei:' prac:.ti,ceEil as they reflect their atUtl.\des rehtive 
.t:p the teaeh.:i,.ri.g o;f reading. This will be done thro1J.gh the use o;!: a 
qtJfilSUOJ!'!.naire i;:oncerp.edwi~h stl;!teµient~ of practipes which have been 
eompUed from a1..J.thoritative wr;i.t;i.nge in the teqc]:1:L1:1-g o:f reading, 

Your permission h very imi:,ortal;'l.t to the c:;ompleUori o;f this state 
wiqe·stu~y. I reali~e that the req~est may have reached you ,at a busy 
time, neat the opening of a new fiiemeste,:- or perhE;tps.has·gone astray. I 
am, therefore, repeating my request. 

·Many o:t;·the pa1;i~h sup~rinte:ndentE! have already inc;Jicated their 
dE;lfi!ire t,;c;i hc;1.ve 13ome qf their tea9heJ:;s help :i,.n the study, but 1 feel that 
it :ls iiµpprtant to·inc;:11,1.de a$ many Plilrishe1;1 as posdble in thE:l study, 

YouJ; assistanc;.e will add substanti,1;1lly to th~ worth of the research. 
If yQur reply is fav~rable, will yGu ple1;1se se~d me the name or names 

. of the supervis<!lre ·who work ,at this level an.d l wi,11 con.tin;ue my coJ;res
pondence through thew with your teachers. 

I l'JhaU be ver;y pleased to heu from you. . Thank YP\J for your 
considerat;i.on of ~hil'l r~quest. 

(Miss) I)oris Conway 
:i;>c;1risp. · Sµpe:i;-vhor 
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March 6, l 9 6,3 

I am tnte:i::-ested in·knowing what tp.e primary·1;:eaahers of Louisiana 
are clPiug in their reading p:1;og!l;'am.s, As a parish 1;1u,pervisor ,.· I aTIJ., 1,:r1,1re 
that the teaching of readin& is of great interest and concern to you. I 
need your help 1ro lllB°k.e my state iyi,dE;! study. comphte. 

I pave talkei;l with tn,eml;>e:rs of the State Depa'!:"1;:ment of Education Staff. 
· They too have i'l:ldicated an interest in the project a~cl beUeve that a 

s\la:r:l;n,g of id~as· from dl over the ·statfi!·wiU help,each contributing parish • 
. RC;?cently !w:i:-ote your parish superintendent requesting his permisdon 

and help in eonducting the study in his parish. ~e e~v:ressed his willing~ 
ness to p~rticip~te and gave me your name as tqe person with whom I 
should work. 

I am l?~ll<:ling you copies Q;f the check booklets, .These are to 
be diiq;;ril:mted !:lmOnliJi white te21chers in grade 1, i, and ~' in the following 
typei:; ofl 1:1chooh ~ · 

1st gr,ade 
·ind grade 
,3r\i grad~ 

Ci'!;:y (10,000 popuhtion Town (2,500.ilO,OOO ·Bural (Under 
and .above) population)· Z,500) 

Plia~e distrtP~te the ·check lists at your eqrliest' ~onvenience, an.d 
~nstrµct the eooperati~g teacher~ to return them to yo~, in the enclosed 
stam:ped addres~ed enve~o~es, when completed •. Th:i,s step is being done to 
prov~de far c;1 follow.,up·check thro'llgh you 13ince I will not h,ave the names 
of the teachers you hav~ ~elected to participate .in the study. When you 
qave accµmulat:ed ~?.f ~ ~ .!!,! .2f them, plei:,se mail them to me f OJ::' tabulation 
and study~- · ·· · 

· ';I,'h,e State Depa'):."tmen:t of Educatil)n w:i.ll dijiltri:bute copies of the 
· ~ummary mrcr findings when the study ha:;; been. completed •. The study will 
tn no way identify an individual teacher nor parish as the sutIUI).ary will 
pe made ~Pa state wide basis, ' 

I will be most gr.;1teful. and appreciative for the consideration and 
assistance yoµ and :your tea~hers giVEi1 me. 

DC/re, 

Sincerely you'):."s,, 

(~ss) Doris Conway 
Primary Supervisor 



APJ;>ENOIX C 

Lrsr OF SUJ;>ERVISORY PERSONNEL WHO ASSISTED IN THE STUDY 
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LIST OF surERVISORY PERSONNEL WHO 
ASSISTED IN THE S'l'UDY 

Mrs. Beverly Haynes 
Mr. 'ij. M. Sigler 
~hs Georgette ~ichard 
MT;', Roy A, Himel 

· Miss Lol:it:a Guilbel;!u 
Miss Mancel Conley 
Mr.~. W. McCleish 
Mr. Whit T, White 
Mr, Doµ.ald L, l(ennedy 
}U'. K. R. Russell 
Mr. w. J, Montie 
Mr, Y. E. Sheppard 
Mr, H. w. Whatley 
Mr, Roy Douglas Watkins 
Mrs. Fanny Rives Tharp 
Mrs. J, L, Perkins 
Mr, B. A, Bayles 
Mr. John F, Harris 
Mr. Nat: Manue 1 · 
Mrs. Bertha G •. Ne hon 

·Mr, A. L. .Seward 
M.rs, Tl;ieda M. :Ewing 
Mr. L, v. Decou 
Miss Ru.th Pitre 
·Mr, L. J. Firestone 
Mr. FJ,arold li. Gau.t;he 

·Mr. Arthur L. ·Naquin 
Mrs. Elsie Seals 
Mr. Roy R. Lobell 
Mrs. Frances A. Robinson. 
M:, ~ames Bonsall · 
Miss :Margaret Upton 
M:J;. Philip Pfoi;;t 
Mr. E, R, BarbeFOUSSe 
:Miss Rose Ferran 
Miss Gertrude Gregory 
Mr, A. F, Guidroz 
Mr, J~ Sidney Miller 
Mrs •. Olive G, Stagg 
M,:-. Joe R, Bobbitt 
Ml;'s. Blanche M, Ca1h9u~ 

Parishes 

Acadia 
Allen 
Ascension 
Aslilumption 
Avoyelles 
Beauregard 
Bienville 
Bossier 

. Caddo 
Caldwell 
Cameron 
Catahou.la 
Claiborne 
Concordia 
DeSoto 
East Baton Route 
East Carroll 
East Felic:i.ana 
Evangeline 
Franklin 
Grant 
Jberia 
Jackson 
Jeffet'son 
Jefferson Davis 
Lafayette 
Lafourche 
LaSalle 
Livingston 

'.Madis<e>n 
Morehouse 

0 Morehouse 
Morehouse 
Morehcmse 
Orleans 
()l,lachita 
Plaquemines 
Pointe Coupee 
Rapides 
Red River 
Richland 
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LIST OF SUPERVISORY PERSONNEL WHO ASSISTED IN 
THE STUDY (continQed) 

Supervisor~ 

Miss Sue Keel~n 
Miss Marietta Pereira 
Mr. A, A, Songy, Sr. 
Miss Beverly L, Whit~ 
Mr 1 Eldridge J, Gen,dron 
Mr, John·ll, Bellemin 
Miss Rene Calah 
·Mr. RQbert J, :Boudreaux 
Mrs, Virginia R. Anzalone 
Mr, Luther-Hollingsworth 
Mr. A. D. Martin, Jr. 
Mrs, Fay B. Futch 
Miss Thyra Montgqmery 
Mr, A, ·I:.,,: Temple,· .:. 
M:r;, c. C, Ross 
Mrs. Ellie T, Magruder 
Mr. L. :a. Willis 
Mr, E. H. ,Far;r 

Parishes 

Sabine 
St. Bernard 
St •. Charles 
St. James 
St. J<:>hn 
St. Landry 
St,. Martin 
St; Mary 
Tan,gipahoa 
Tem.sas 
Terrebo:nne 
Un:i,on 
Vermilion 
Vernon 
Webster 
West Baton Rouge 
West Carroll 
Winn 
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