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PREFACE

The desire of the writer to increase the effectiveness of her own
work, and her interest in securing evidence which might explain the
many criticisms directed toward the teachers of English in the state
of QOklahoma led to the present study of the attitudes of teachers
teaching English in junior high schools in QOklahoma toward their own
knowledge of subject matter and toward their competency in.certain
teaching skills.

The writer gratefully acknowledges her indebtedness to Dr. Ida T.
Smith, the first chairman of the study, for her constructive criti-
cismy for her helpful attitude, and for her constant encouragement
and faith., The writer is appreciative of the generous help of
Dr. W. Ware Marsden, who served first as committee member and then as
chairman of the committee. She is grateful teo Dr. Paschal Twyman
and Dr. Kenneth Wiggins, who acted as members of her advisory committee,
for their consideration and helpful advice and criticism.

The writer is also grateful to the State Departmenf-of Education
of Cklahoma for its assistance, and to the sixteen institutions of
higher learning of Oklahoma who graciously supplied data conterning -
preparation of teachers in Oklahoma; to the jury of experts and to the
jury of experienced teachers for their help in improving the ‘instru-
ment used in the study; and to the classroom teachers who responded to
the questionnaire.

The writer is also deeply grateful to her husband and children for
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their patience, interest, and encouragemént in the undexrtaking.
Finally, she is deeply indebted to her father, Roy A. Krumme, for
his concern, interest, and support.
Without the help of all these persons, the study could nct have

been completed.
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CHAPTER I
THE PROBLEM

Introduction

In recent years educators have shown increasing concern about the
quantity and quality of English currently taught in the public schools
of America. Many documents devoted to discussions of education have
referred to the importance of English and to the greater emphasis which
should be placed upon language instruction at all educational levels.
Much bf this discussion has been in the form of‘criticism, both justified
and unjustified, of the teaching of English., Statements are often made
fhat schools are turning out illiterates who can neither read, write,
nor speak correctly and effectively, Because teaching and learning in
~.any area of the curriculum are influenced by the instruction in the.area,
the teacher of English.has been édbjected to severe criticism. The
adequately prepared and competent teacher is still the central element
in the English program and even critics realize that the finest courses
of study, the most up—to—date school plants, and the most expensive books-
may not necessarily produce the desired results in preparing students
who are competent in English.
| Authorities have long recognized that attitudes of teachers have a
'great impact upon the effectiveness of their teaching. Authorities have

also recognized that the feelings of the teachers with respect to their



own competency greatly affect the quality of their teaching. A study of
the attitudes of teachers of English toward their own competencies may,
therefore, provide insights which can be used in planning and guiding

programs for the preparation of teachers of English.
Statement of the Problem

Several studies reflecting a national interest concerning the teach-
ing of English have been conducted in the past five years. The conclu~
sion from the resulting data is that a high proportion of English |
teachers know much less about their subject than they should‘know in
order to teach it well, The need for more competent teachers of English
is evident. The competent teacher of English should have mastered the
subject matter of that discipline so that his self-assurance and self-
confidence with respect to his academic competence is complete. More-
over, the teacher, to be successful, must be confident of his competency
in the skills necessary to teach his subject effectively.

The current study is, fherefore, concerned with the feelings of
teachers who are currently teaching English in approved junior high
schools of Oklahoma toward their own aéadeﬁic and professional competence.
It is also concerned with whether or not significant differences exist
among these teachers in terms of certain selected factors in their educa—-

tional backgrounds and experiences.
Definition of Terms

For the purposes of this study, it is necessary to define certain

terms as they are to be used:



“Academic preparation" refers to course work in the language arts
field. This includes preparation in the fields of English, Speech, and
Journalism. |

The term "professional education® refers to courses having to do -
with practical experience in the classroom, acquaintance with methods -
of teaching, certain understandings about research, learning, human
growth and development, and the role of the school in soclety.

“Approved".refers to approval by the State Department of Education;v

- Oklahoma City, Oklahoma.
The Purposes of the Study

There are two purposes for the study. The major purpose is to
determine the feelings of confidence with which teachers of English in
approved junior high schools of Oklahoma view their own academic and
professional competence.

The second purpose is to compare the confidence evidenced by these
teachers with suéh factors as the type of institution in which the
teachers were prepared, the highest degree held; the courses taken,
participation in professional organizations, type of certification, source

of certification, and teaching experience.
Need for the Study

Quality téaching is the result of continued search for greater in-
sight and constant effort to improve skills and efficiency. The compe~
tent teacher has been defined as followss (1) as a director of learning;

(2) as a mediator of the culture; (3) as a counselor and guidance worker;



(4) as a member of the school community; (5) as a liason between the
school and the community; and (6) as a member of the profession.l

Concern with the quality and competency of teachers has accelerated
in the last decade., The public in general and the state and federal
governments in particular are examining not only the programs in the
schools but alsoc the quality and preparation of teachers. Prcfessional
educators and academic groups are studying the problems of teacher quali-
fications, preparation, and certification; examining the demands created
by universal education in a democratic soclety; and experimenting with
means of securing enough qualified teachers to meet the continuing in-
crease in enrollments. through the education system,

In order to perform with maximum efficiency a teacher should have
confidence in his own competency. The assumption is made that compe-
tency depends upon preparation.

To use the English language as an effective instrument of thought
expression and communication, to learn to gather facts and to examine
experience with clarity of critical thought, to organize ideas and in-—
formation clearly for communication to others, to develop a sense of
security in the use of language, and to develop ability to think, speék,
write, read, and listen constitute major purposes of instruction in
English. To fulfill the;e functions, the teacher of Engl;sh must attain
competency in keeping with the level of achievement desirable for the

pupil. Thus a study of the self-assessment of teachers engaged in

lalfred H. Grommon, "Preparing Teachers of English," College English
November, 1957, p., 351.



teaching English in Oklahoma junior high schools in relation to their
preparation should reveal information of importance to state department
‘officials, directors of certification, colléges preparing and certifying
teachers, placement bureau officials, superintendents, principals,.ana

the Oklahoma and National Councils of Teachers of English,
Hypotheses of the Study

The study is based on the hypothesis that the confidence of teachers
employed to teach English in the junior high schools of Oklahoma is re-—
lated to their academic and professional training and to their teaching
experience.

Although formal preparation does not guarantee that a teacher will
- be a good teacher, 1t does give at bgést the assurance of a sound basis
on which to build. Literature relating to the adequate preparation of
teachers of English shows that the teacher of English should, in addition
to his preparation in general education, have extensive training in his
teaching major: in the English language, in composition, in literature,
in speech, in dramatics, and in journalism., Diverse as his professional
responsibilities are, he is a teacher of the English language as a medium .
of communication through oral and written composition, as a finished
artistic product through the teaching of literature, and as a phenomenon
that makes society possibleﬂ2

The professional education of the teacher of English should help

the teacher focus.his entire college education upon how he.may help his

2plfred H. Grommon, ed., The Education of Teachers of English, The

National Council of Teachers of English (New York, 1963) p. 246.



pupils learn, counsel them, make them aware of the culture in which they
live and of ofher cultures in the world, and meet his responsibilities
as a member of a school staff and of a profession, Formal preparation
in the professional education of the teacher of English should include
practical courses in methods of teaching English, pracfice teaching in
English-classes; courses in remedial teaching, coﬁrses in psychology,
especially those offering useful insights for solving common problems
of pedagogy, class management or individual differences in large classes.
Theoretically, such a program should produce teachers who are con-—
fident of their academic and professional competence. Not all persons
teaching English are graduates of such a program. Moreover, the programs
of preparations, although following rather a general pattern or framework;
vary greatly from school to school, This study, therefore, is an attempt
to reiate’the confidence of the teachers responding to such factors in
their béckgroﬁnd as:

type of institution for undergraduate work

type of institution for graduate work

highest degree and date of highest degree held

date of last college hours '

date of last college hours in English preparation
number.-of hours in English taken since Oklahoma certification
improvement in preparation to teach English

participation in National Council of Teachers of Engl:sh
participation.in Oklahoma Council of Teachers of English
college -major or majors undergraduate and graduate

college minor or minors undergraduate and graduate

courses taken in language arts area, both undergraduate and graduate
type of certificate on which currently assigned

subject field or fields certified in secondary education
total years teaching experience including 1964-65

total years teaching English

number of classes of English teaching per day

number of classes of other subjects teaching per day

3Ibid., p. 317.



average class size of English classes
provision of supervisory assistance from a specialist in teaching
language arts
The study is also based on the hypothesis that a stratified random
sampling, -with data treated by the Chi-Square formula, will reveal signifi-
cant differences among teachers in relation to the above variables. These

data can be regarded as significant and not due to chance when the proba-

bility level is .05 or less,
Basic Assumptions

The study is based on the assumptions that feelings of competency
are essential for éfficieht teaching; that competency is related to
preparation; and that recommendations for the preparation of competent
teachers of English exist in professional literature relating to junior

high school teaching and the teaching of English.
Scope of the Study

The study includes a sampling of those teachers who teach two or
more classes of English in the seventh, eighth, or ninth grades of those
schools in Oklahoma which have approved junior high schools. A list of
305 approved junior high schools was obtained from the State Department
of Education of Oklahoma. A letter was sent to the principal of each of
the 305 approved junior high schools to obtain the number of teachers in
each school who met the criteria of the study. The schools were then
grouped into three regions according to geographic location in the eastern,
central, and western areas of the state. The schools to be used in the

study were chosen, at random, in proportion to the number of the approved



junior high schools in each geographical section-until the desired total
of 400 teacher respondents was obtained. This constituted stratified

random sampling.
Limitations of the Study

The writer recoghizes several limitations for the‘studyu First,
the study is limited by the use of a check list as the instrument for
collecting data. The validity of responses given depends on the willing=
ness of the respondents to cooperate, their honesty in answering, and
the motivating interest of the respondents.

The second limitation concerns the instrument, The instrument con-
tained:two sections, a teacher self-assessment section and a personal
data seption, The teacher self-assessment section asked for a degree
of confidence in the teacher's own academic competence and a degree of
confidence in the teacher's ability to teach certain specific areas in
the language arts field. The assessment section asked.also for a degree
of confidence in competency to use certain specific practices, matéria159
and dévices; to organize and control a classroom, to direct plays, assem~
blies and newspapers, and to handle heterogeneous, homogeneous, and un-
graded classes. The data sheet section requested certain information
concerning fhe educational background of the respondent. These variables
are listed in more detail on page 6. One of these variables concerned
the grouping and totaling of semester hours in literature, composition,
speech, "journalism, and other related areas in the language arts field.
The writer recognizes that the grouping and totaling of semester hours
is tedious work and that a degree of error on the part of some respondents

exists.



A further limitation of the study is that questions may be misunder-—
stood and incorrect answers may have been given inadvertently. Further—
more, all respondents may not have answered the questions within the

same frame of reference.
Procedures

Several different procedures were essential to the study. First, a
survey was made of avallable professional literature relative to the atti-
tudes of teachers, the preparation of teachers of English with respect
to their own competencies, and the certification of teachers of English
in Oklahoma.,

Next, ‘a letter was sent to each of the 16 colleges and universities
in Oklahoma which are épproved by the State Board of Education to carry on
teacher—education programs with a request for a copy of thelr require-
ments for a standard teaching certificate in the language arts area.
Three'chérts of certificate requirements were compiled for the sixteen
colleges ‘in Qklahoma approved as teacher—education institutions in order
to show thefsimilarities and differences in the preparations of teachers
certified to teach English in secondary schools of Oklahoma.

Then, a list of the "approved" junior high schools of Oklahoma was
obtained from the Oklahoma State Department of Education. This included
305 approved junior high schools.

Following this, a letter was sent to the principal of each "approved"
junior high school to obtain the number of teachers in the school who
were currently teaching two or more classes of English., When the

replies were received, a total of 790 junior high teachers who met the
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criteria of the study was found and a stratified random sampling tech-
nique was used to determine 400 possible respondents for the study.

Then; a teacher self-confidence assessment sheet and a persohal data
sheet, both based on a study of the literature, were prepared to be sent
to the teachers of English selected as respondents, These check sheets
were then sent to 16 recognized writers and educators in the field of
language arts. These were considered a jury of experts. The membars of
this jury were asked to judge the instrument and make suggestions for
improvement on both the self-assessment sheet and the personal data sheet.
The suggestions from the jury of experts were compiled and changes were
made in the instrument. Then, the revised instrument was submitted to ten
teachers of English teaching at that time in two approved junior high
schools of Oklahoma. One purpose for this trial run was for further
clarification and improvement of the instrument. Another purpose of the
trial run was to determine tﬁe approximate time reguired for checking the
questionnaire. The responses of these teachers were not included in the
data for the study but were used to further revise the instrument., Fi-~
nally, the revised check lists were sent to the respondents selected for
the study. Chi-Square statistical tests were applied to the data re-

ceived from the respondents to evaluate findings.
Summary

Educators show growing concern about the English, both quantity
and quality, currently taught in the public schools. Disaussions of
education in many recently published documents have been in the form of

criticism of the teaching of English and of the teacher of English,

The competent and self-confident teacher continues to be the central
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element in the English program. Authorities recognize that attitudes

of teachers greatly affect their effectiveness in the classroom.
Authorities further recognize that teachers' feelings of competency have
great impact on the quality of their teaching.

The,problem defined for the study, therefore, is to determine the
confidence of teachers who are currently teaching English in approved
junior high schools of Oklahoma with respect to their academic and pro-
fessional competence. The study had two purposes. The first-purpose.
was to determine the confidence with which teachers of English in approved
Jjunior high schools of Oklahoma view their own academic and professional
competence. 1A second purpose was to compare the degree of confidence
with such factors as the type of institution in which prepared, the
degree held, the courses taken, participation in professional organiza=
tions, type of certification, and source of cerfifications

.The need for the study was based on the lack of information per-—
taining to the confidence that teachers of approved junior high schools
of Oklahoma have with respect to their academic and professional compe-
tence. This information could be of importance to those persons having
responsibility in improving programs in English in public schools of
Oklahoma, to thdse persons hiring teachers of English, and te.the
QOklahoma and Natioﬁal Councils of Teachers of English,

The study was based on the hypothesis that the confidence of teachers
employed to -teach- English in the junior high schools of Oklahoma is re-—

- lated to their academic and professional training. Assumptions of the
study were that feelings of bompetency are essential for efficient teach-
ing; that competehcy is related to preparationy and that recommendations

for the preparation of competent teachers of English exist in professional
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literature relating to junior high school teaching and the.teaching of
English.

The study included a stratified random sampling of those teachers
who teach. two or more classesvof English in the seventh, eighth, or ninth
grades of those schools in Oklahoma which have approved junior high
schools. One limitation of tbe study was inherent in the use of a
questionnaire instrument to gather data. A second limitation concerned
the difficulty of grouping course work into specific areas as requested
in the questionnaire. A further limitation concerned possible misunder=
standing on'the part of the respondents.

in Chapter II, a review of literature which has relevance to the
study i1s presented; the methodology of the study is discussed -in
Chapter III.. The findings of the study are discussed in Chaptér IV,
and the study is"summarized, and conclusions and recommendations are

presented in Chapter V.



CHAPTER II
BACKGROUND FOR THE STUDY

Introduction

According to Donald R. Tuttle,l

if our nation is to survive and
prosper, both spiritually and materially, it must accelerate the improve-
ment of its educational system. GCentral in this effort, must be the
improvement of the ﬁeabhing of English. ‘Competence in English is

almost universally écknowledged as basic to quality inveducafion.

A recent national study reyeals that in thié country more'pupils
spend moreitimé more continuously throughout their enti:e schooling on
the subject of English than on -any other subjeét.2 The importance of
~English - thé7languageland its literature = lies in its hold upon the
intellect ahd tﬁe’emotioﬁs of_man° The processes of becoming_articulate
and literaté are significant to manfs attainment of full human dignity;
literature helps mah to understand his own nature and the nature of
fellow human béings; literature reveals and clarifies reality,_providing

understanding of the ideas and experiences of man.>

lDonald R. Tuttle, "Basic Considerations in Preparing,. Certifying,
and Assigning Teachers of English,"™ College English, May, 1963, p. 619,

2The.- National Interest and the Teaching of English Prepared by the
Committee on National Interest, The National Council of Teachers of
English, 1961, p. 15.
3The Nhtional Interest and the Teaching of English Prepared by the
Committee on National Interest, The National Council of Teachers of
English, 1961, p.l6.

13
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Literature is one important element in the study of Englishj; language
is another, Because language is the vehicle for ideas, command of its
use is important. A recent survey of leaders in American businessy,
government, law, and communications clearly reveals their firm belief
in the importance of the study of the English language:s Typical of
comments in this survey is the reaction from W. W. Watson, chairman
of the physics department, Yale University, who believes English to be
"the most important subject in the entire coﬁrse of study in the elemen-
tary and college preparatory years."4

A realization that English is not simply a three-year course or
a four-year course that terminates in a passing or failing grade is
also important. It is an essential part of life that students must

take with them wherever they go and whatever they do. This leaves a

heavy burden of responsibility in the hands of the teacher of English.
Importance of Teacher Attitudes

The effectiveness of a teacher depends as much on his understand-
ing of himself as it does on his understanding of his students. Teaching
offers opportunities for personal growth and satisfaction in worthy
contribution to an important profession. For these reasons attitudes of
teachers appear to be of significant importanceo5 According to Cronbach

an attitude is defined as the meanings that one associates with a certain

4Joseph Mersand, Attitudes Toward Teaching (New York, 1961), p. 58.

5Henry Clay Lindgren, Educaticnal Psvchelogy in the Classroom (New
York, 1956,/) p. 495, '

6 .

Lee J. Cronbach, Educational Psvchology (New York, 1954), p. 326.
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object or idea and which influence his acceptance of it. These objects
may be abstract or concrete. An element of acceptance or gvoidance is
present in any attitude, but additional associations are involved.
Attitudes influence the kinds of responses pupils make to the teacher,
and also-the kind the teacher makes to the pupils.

Trow states:

If attitudes are positive, the emotional climate of the
classroom will tend to be favorable for learning. Attitudes

are acquired, whatever learning theory is used to describe

them, and their direction and intensity can be measured.

Pupil attitudes are sometimes considered to be dependent on .

the personality of the teacher. But when personality is

viewed as social stimulus value, a teacher should be aware

that his behavior can help pupils ac%uire favorable atti-

tudes and so improve their learning,

The teacher plays a major role in determining the quality -of human
relations that exist in the classroom., An important asset or liability
to the establishment of a good emotional climate and positive learning
atmosphere is how the teacher feels about himself. The teacher who
feels inadequate, superior, or rebellious does not help students create
a wholesome emotional climate in‘which all feel that they belong, accept
others, and help each other°8

Certain teacher inadequacies are sometimes wrongly diagnosed as

: 9
"poor discipline."™” Pupil misbehavior is a svmptom, but the cause is

often quite likely to be sheer lack of instructional skill, as a conse-

quence of which the class falls apart. Situations of this nature tend

™William Clark Trow, Psycholoay in Teaching and Learning (Boston,
1960), p. 36.

8¢imball Wiles, Teaching for Better Schools (Englewood Cliffs, New
Jersey, 1959), p. 49,

°Ibid., p. 36.
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harmful effects upon the attitudes of both the teacher and the

According to Scheir, an attitude is a state of readinessolo A

teacher

should equip the pupil with a belief that better studying or

thinking is rewarding. School procedures should induce readiness.

Jordan sayss

"Attitudes are of surpassing importance because they

determine the direction of behavior. They largely deter-

mine actions of ddults in such fields as labor relations,
taxation for schools, militarism, minority groups, the

church, community improvement, law enforcement, the treat-
ment of criminals, United Nations, decisions of the Supreme
Court, etc, There is hardly an object, procedure, or idea
toward which we do not have an attitude. Attitudes are

the threads which run through and color all our experiencesoWll

Since the attitudes of one person produce attitudes in others,

certain

characteristics of teacher attitudes might tend to make pupils

accept raihe; than reject their teachingb Trow concludes:

It is possible to generalize from what we know of

satisfiers and annoyers so far as pupils are concerned,

an
if
le

Ac

d say that pupils' attitudes will tend to be favorable
the teacher likes children, likes to help, likes to
ad, and likes to learn.

cording to Lindgren,l3 teachers are inclined to set high standards

for themselves. They are likely to be people who never quite achleve

what they expect of themselves, There tends to be a gap between

their s

elf-ideal and their self-concept. Teachers play many roles

10
Fred T. Schreir, Human Mofivation (Glencoe, Illinois, 1957), p. 216,

11

A. M. Jordan, Educational Psychology (New York, 1956), p. 582.

12¢imball Wiles, Teaching for Better Schools (Englewood Cliffs, New

Jersey,

1959), p. 28.

13/ ce J. Cronbach, Educational Psychology (New York, 1954), p. 488,
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which interlock and overlap, some are complementary and some are contra-
dictory. The most obvious role of the teacher is that of initiator,
director, and evaluator of learning experiences. To see that learning
takes place is, presumably, the chief reason why teachers are employed.
The teacher, on all levels, should be a student of the learning process
and he needs to be a scholar to keep abreast of new developments.

Teachers with strong academic interests and love for their subjects
are often very stimulating and effective teachers°l4 Not all teachers
who are scholars and research workers are effective teachers, but those
who have a great interest irn their field are often able to make their
courses a delight for the students. The teacher who is not a very good
student may encounter more than his share of difficulties. Students
need to learn something and teachers need to know something to ald the
students' learning.

Concerning teacher images, teacher self-concepts, teacher attitudes,
and the teaching profession, this paragraph appears in the Brown Educa=
tion Seriess15

The type of person an individual conceives himsélf to be -
determines much of his behavior. His self-concept in turn is
influenced by what others think of him, and is closely related

to his esteem needs. All of us have a need to feel we are in-

dividuals of worth, that people respect and value us., Much of

our self-esteem derives from what others believe about the

value of our occupation and also from what they believe about

individuals in this occupation. People evaluate us and their

evaluations affect our behavior and our conceptions of self.

We may feel more adequate because people tend to honor us,

or we may feel anxious and inadequate if we are ridiculed or
held in low esteem by others. Regardless of how they view us

l4Thomas M. Weiss, Kenneth H. Hoover, Michael Belok and Donald F.
Mills, Psychological Foundations of Education (Dubuque, Iowa, 1963},
p. 159,

15

Ibide, p. 147.



or we view ourselves, favorably or unfavorably, we will
be affected by these attitudes,

Competency and Confidence of Teachers

For five vyears hembers of the Commission on Englishlé’have talked
and Worked with English teachers in all parts of the country., Their
inescapable conclusion from data and direct observaticn is that a
high proportion, perhaps a majority, of English teachers know much less
about their subject than they should know in order to teach it even
reasonably well.. The teaéher who is not confident of his ability to
work successfully in situafions that arise or who is not confident ih
his competency to teach his subject cannbt be an effective or capable
teacher, o

The Commissidn on English states:

Like any other professional person, the professional
English teacher is one who has been trained, or has trained
himself, to do competent work. For him professional compe— =
tence should mean, at the minimum: a college major in Eng-
lish or a 'strong minor, preparation sufficient to qualify
him to begin graduate study in English; systematic post-
‘collegiate study, carried on privately or in a graduate
school; a reading command of at least one foreign language,
ancient or modern; a-deep interest in literature, cld and
new, and a solid set of critical skills; the ability to
write well and the habit of writing, whether for publication
or not; a knowledge of the development of the English lang-
uage and familiarity with recent work in linguistics;

~a desire not simply to know but to impart knowledges; skill
in the handling of instructional problems and knowledge of
the research concerning them; an unflagging interest in the
processes by which thée young learn to use language effectively

l6£rggdgm and Discipline in English, Report of the Commission on
English College Entrance Examination Board (New York, 1965), p. 9.

17

Kimball Wiles, Ieaching for Better Schools (New Jersey, 1959},
p. 49. .
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and richlyul8

'Ethiﬁh is a repqrt made in 1964 by The National Council of Teachers of
Englisho Many teachers responding to this national survey indicate
feelings éf inadequacy and lack of confidence in the teaching of Eng-
lish. Of the secondary teachers responding to the §urvey, two—thirds
do not feel confident of their preparation in composition, and almost
half are insecure in literature and language as well. Only half (51.9)
per cent) of the secondary teachers consider tbemselves well prepared
to teach literature; slightly more than one-third (36.6 per cent), to
teach compositions slightly more than half (53,5 per cent) to teach
the English language. Fewer than one—third (32,7 per cent) feel well
prepéred/to teach oral skills, and only one tenth feel competent to
teadch reading at the secondafy level, Nevertheless, among the.more
experienced teachers, apprdximately 32,3 per cent reported not taking

“a college English course since certification or not taking one for ten
years. In his more than nine years of experience, the average secondary
teacher of English has completed only.0.4 semester hours in composition
and 0.7 hours in language. Teachers who ére above the national.median

for total hours of bogrse work completéd'éonsider themselves well pre-

pared in the areas of their study; a logical conclusion suggests (sic) that
such course work has contributed to their feeling of competenéeo

In this same national study, six courses of greatest value as

lgFrgegom and Discipline in Ehg ish, Report of the Commission on
English College Entrance Examination Board (New York, 1965), p. 9.

1970e Continuing Education of Teachers of English, The National
Council of Teachers of English (Illinois, 1964), pp. 5-8.
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indicated by the secondary English teachers who responded, were these:

Practical methods of teaching English, 67.7 per cent
Intermediate or advanced composition, 61.6 per cent
Literature for adolescents, 57.1 per cent

" Teaching of reading, 56.0 per cent
Literary criticism, 49.3 per cent
Structural or generative grammar, 46.6 per cent,

The competent teacher, as indicated in Chapter I, should be able to
fulfill his professional roles: to help his pupils learn, to make them
aware of the culture in which they live, to counsel them, to use appro-
priately the resources of the school and community, and to fulfill his
obligations as a member of a school staff and of a profession. Asa teacter
responsible for helping students learn the subject matter of English and
related skills and acquire other aspects of the cultural heritage, he
needs to be well trained in as much of English and general education as
may be expected within the limits of four or five years of college. He
must be committed to his continuing self—education as a student of his
subject and his responsibilities as a teacher.

Ihe Natiopal Interest and the Teaching of English, a recent report
on the status of the profession emphasizes that:

_ The singular thing about the study of English is that

it is a fusion of many elements. In the hands of poor
teachers, it is only a hodgepodge. English embraces grammar,
good usage, writing, spelling, diction, vocabulary, logic,
reading of every kind from magazine articles to poetry. And
it attempts to stimulate creation of new ideas, appreciation
of quality, good taste, a philosophical temper, exact and
efficient communication, and an understanding of values and
ideals. With the many pressures now exerted on the-teaching:

0 . L : .
2 The Contipuing Education of Teachers of English, The National
Council of Teachers of English (Illinois, 1964), pp. 5-8.

21
Alfred H. Grommon, ed., Ihe Educafion of Teachers of English, The
National Council of Teachers of English (New York, 1963), pp. 179-180.
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of English, a teacher needs great skill to organize all these
elements so that they reinforce one another in the student's
intellect and imagination. The good teacher, the teacher
well prepared in his subject, sees the unity to be found

in En éiSh and fuses the many elements into a unified sub-
ject, ' :

National concern about the deficiencies in English instruction has
become almost commonplace. Criticisms are voiced in the press daily.
The preparation of teachers of Ehglish has become an impoitant issue.

Aécording to The National Interest and ithe Teachings of Englishs

Poorly prepared teachers of English have created a
serious national problem. Deficiencies in this prepara-
tion, dating back many years, have been a major cause of
the crisis in English teaching now apparent throughout
the country. ¥ The present situation is untenable educa-
tionally because school programs in English seem to have
lost their central purpose. It is untenable gconomically
because of the tremendous cost of remedial instruction in
English throughout our land. It is untenable politically
because of the increased importance of communication in
our society. It is indefensible culturally because it
threatens Lo produce a break with the great humanistic
tradition,

Joseph Mersand, past president of the National Council of Teachers
of English, recently made a study of the attitudes of more than 1250
representative college presidents, business executives, lawyers, maga-—
zine and newspaper editors, educators, judges, and other professional
people., MérSand found a deep-seated national awareness that the improve-
ment of the quality of English teaching is of utmost conseduencen

Mersand repdrtss

| Although the opinions expressed represent many aspects

of our society, both professional and commercial, the re-
spondents showed a rather unusual unhanimity in their interest

22The National Interest and the Teaching of English, The National
Council of Teachers of English (Illinocis, 1961) p. 26.

23

Ibid ., ppP.26-27,
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in the.subject of English instruction and their wish

to see it strengthened and improved. Time and time
again in the pages of this report quotations have

been made from successful people in various walks

of life testifying to the paramount importance of

our subject. That they came from teachers of English
should surprise no one. That these views were also
shared by bankers, civil service administrators, judges,
etc., is very comforting at a time when other nonhuman-
istic disciplines have secured so many headlines and
such large governmental and foundation funds. To many
respondents, English was the most important subject in
the curriculum., A few random samplings will indicate
the importance of our area. From leaders in business
came the following testimonials to. the eccnomic impor-
tance of a good English training:

1. Teach the economic importance of a good
background in English. (Goodyear Tire
and Rubber)

2. I know of no more valuable asset in
business life than the ability to ex—
press one's thoughts with clarity and
precision., (Merck}

3. Carry on your efforts to show students
why they are limited without proper
equipment in English.- (Scott Paper)

4, A continual upgrading of the general
level of ability to utilize English
would serve the best interests of the

“ nation. (Westinghouse)

5. In the business world, English, in. the
sense of communication, is the way
management gets its job done.. There is
little risk of oversimplification in
saying that good managers are good
communicators, poor managers are usually
the opposite. (Shell 0il)

6. Teachers of English occupy a more vital
position than ever in our educational
program. (U. S. Steel)?4

According to Mersand, the finest courses of study, the most up—to-

date school plants, the most expensive books and machines may not

necessarily produce the best prepared students in English. The adequately

24Joseph Mersand, Attitudes Toward English Teaching (New York, 1961),

pp. 290-293.

<
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prepared and devoted teacher is still the central elemént in the English
program. Occupying a crucial role in the education of the child and
youth, the English_teacher'must have a deep_underétanding of how children
learn, how language skills are best taught, as well as a rich background
in literature, both American and British, of the past and pfesentﬁ Not
only must he know the facts about these literatures-—and those of other
countries as well——but he must be able to inspire his students to
develop the same love for'literature that he possesses., This is no easy
task, and cannot be accomplished by the home economics teacher who needs
an extra class to fill out her program, or by the health education
teacher hired mainly for his prowess as a basketball coach, but who is
also given a program in English. Even for the adequately prepared
teacher of English to develop the attitudes and skills and to impart

content is a tremendous undertakinga25

Importance of Certification

According to LaBue, ”Froh our colonial period to the present;.some
from of licensure has applied to teachers in America." Present certi-
fication of teachers is intended to help communities provide the best
education possible for their children. Bowers states that certification
of teachers attempts to do the followings

1. To protect the school children from incompetent teachers. -

2. To protect the taxpayers from a waste of publlc funds spent
for incompetent teaching service.

25Joseph Mersand, Attitudes Toward English Ieaching (New York, 1961)
pp. 290-293,

26Anthony'Co LaBue, "Teacher Certification in the United States: A
Brief History," Ihe Education of Teachers, p. 156.
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3. To protect qualified teachers from the competition of
those not qualified.

4. To raise the standards of tralning requirements for
beginning teachers.,

5. To improve teachers in service,

As expressed by LaBue, "Certification regulations, properly formu-
lated and applied, enhance the quality of American education and con-
tribute to the buildingvof a universally recognized teaching prOfeSSiQno"28

The authority for establishing minimum'réquirement; for teachers'
certificated is reported by Stinnett as being almosﬂ completely vested
by iegislative authority in the respective state departmehts or state
boards of education.,Z9 AlthQUQh the legal authority for establishing
any enforcing requirements rests with the state, the responsibility for
striving to improve standards and brocedures for certification should be
shared by the state and its approved teacher education institutions.

All groups involved in the education, certification, and employment
of teachers should attend to the quality of requirements of certification,
Emphasis upon this cooperation in The National Commission on Teacher Educa-
tion and Professional Standardsb(TEPS) conferences on.teécher education,
to which the representatives of the learned societies and of the academic
departments in the colleges and universities contributed significantly,

demonstrated the importance and feasibility of state departments and

"boards of education enlisting help from such sources, According to

27
Harold J. Bowers, as quoted by Donald R, Tuttle in a preliminary

draft of Certification to Ieach English in the Secondary Schools to be
published by the National Council of Teachers of English.
' 08

Anthony C. LaBue, "Teacher Certification in the United States: A
Brief History," Ihe Education of Ieachers, p. 156.

29To M, Stinnett, "Certification Requirements and Procedures among

the States in 1960," Journal of Teacher Education, XI:  (June, 1960),
pp. 173-184. :
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Grommon who edited The Edugation of Teachers of English, 1963, prepared
by The Commission on the Engiish Curriculum, national and state organi-
zations of teachers of English should keep working to establish for
secondary school teachers at least the minimum requirements approximating
the recommendations growing out of the TEPS conferences: 40‘per cent of
the units for generai education, 40 per cent for subjects to be taught,
and 20 per cent for professional education.

As necessary as certification requirements are, they can usually be
expressed only in terms of quantified minimums. The details of the
kinds of English courses comprising the legal minimum are often left to
the educational institutions. Because conditions are so varied among
institutions, a state agéncy probably cannot specify details satisfactory
to all. Even more complicated is any attempt to describe the "ideal"
teacher of secondary school English.so

Because all students study English, the rise in school population
during the past fifty years has inevitably affected the teaching of Eng-
lish more directly thén the teaching of any other subject. Two of the
three R's are included in the area of English. Yet the teaching of
English in this country is far less effective than it should be. Too
many students are struggling to learn English under gravely inferior
conditions——in crowded classrooms with inadequate books; from teachers
ill-prepared and insufficiently helpeds; in schools unable to attract and
to retain teachers with the visioh and experience to develop strong Eng-

lish programs; sometimes with skills, especially in reading and writing,

30A1fred H. Grommon, ed., The Education of Teachers of English, by
The Commission on English Curriculum (New York, 1963), p. 179.
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that have been insufficiently deveioped at earlier educational levelsu31

The paftern of courses cannot. alone guarantee the proficiency of
the teacher; states and teacher training institutions need reasonable
flexibility in planning programss On a national scale state require-
ments to teach English in a éecondary school range from 25 semester
hours of college credits to 104, median 40; invgeneral educations range
from 12 to 27, median 18, in professional teacher education; range from
12 to 30, median 18, in the area of Englishbas a full load; range from
0 to 30, median 16 in the area for teaching English as‘a part lQado The
requirements for a part load are repbrted because many states distingﬁish
between'those who teach part time (one or two classes of English) and
those who are assigned English as their major load. The great variation
in all requirements reflects the present confusion on the part of state
educational authorities concerning the education needed by prospective
teachers of English and underscores the importance of national and
regional efforts td'assist in defining essential requirementso32

Present state certification regulations do not ensure that teachers
certified to teach English are similarly prepared. Most states' reguia—
tions establish only general reqUirements and encourage each teacher
education institution to develop its own curriculum for education pros—

pective teachers of Englisho
Teacher Certification in Oklahoma

According to Oliver Hodge, Oklahoma State Superintendent of Public

31The National Interest and the Teaching of English, p. 15,

32_ .
Ibids, pps 4647,



Instruction, the degree of competence of a teacher depends to a large
extent upon thebquality'of the training which that teacher has received.
Provisions of law make it mandatory that teachers be certified, that
standards be adopted by the State Board of Education for the qualifica-
tions of teachers, and that rules and regulations be formulated for
their certification in the interest of the_publico Inherent in the
.fulfillment of this obligation'is the éérvicekto soclety of:providing a

good educational opportunity to its members as a means for its advance-

33
ment., -

The State of Oklahoma Department of Education publishes a Teacher

Education, Certification, and Assignment Handbook. The most recently

published handbook, October, 1961, states the following requirements
for a Standard Secondary School Certificate in the Language Arts field:

General Education. Fifty semester hours in general are required, dis-
tributed so that some work is completed in at least six of the
following areas:

1. English (oral English, written English, and
literature).

Fine arts.

Foreign language. '

Health and physical education,

Humanities.

Mathematics,

Practical Arts.

Psychology,

Science.

Social studies. (American history and government
and Oklahoma history are required. The Oklahoma
history requirement may be waived.if the student
"bad it in high school, Grades 9-12, or if he

has made a passing grade on the examination
given by the State Board of Education.)

© o o

o
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3301iver Hodge, Teacher Education, Certification, and Assignment
Handbook (Oklahoma City, Oklahoma, 1961), pp. ii-iii.

27
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College credit used to satisfy the requirements in general
education, in an amount not to exceed ten semester hours, may
also be counted in meeting requirements in the field of speciali-
zation,

Professional Education. Twenty-one semester hours in professional
education, including at least nine semester hours in student
teaching, methods, and materials, are required. If methods,
materials, and student teaching are not combined into an inte-
grated course, a minimum of six semester hours in directed
observation, participation, and student teaching, in the area
of specialization or divided between the area of specialization
and a second teaching field, with at least four semester Hhours
on the secondary-school level is required.

Specialized Education. Language Arts (English) requires a minimum
of 32 semester hours. Twehty—four. semester hours shall be in
written English, oral English, and literature; and eight semester
hours shall be from one or more of the following related fields:
dramatics, journalism, library science, or speech,

Sixteen institutions of higher education in Oklahoma are
approved by the State Board of Education to offer teacher—education
programs. All of these institutions of higher education have
been accepted as members of the North Central Association of
Colleges and Universities; ten of them are accredited by the
National Gouncil  for Accreditation of Teacher Education, and two
others have applications pending.

The colleges and universities having approved programs
annually file a report on the status of teacher education,

An evaluation of the teacher—-certificate programs at each
institution is done at least every five years. These evalua-~
tions are carried out by the Oklahoma Commission on Teacher
Education and Certification ugger authority vested in it by '
the State Board of Education, -

Teaching certificates are issued by the State Board of
Education upon formal request by regular application provided
the applicant has satisfied all general requirements of
eligibility and has met3%cademic standards applicable to
the certificate sought.

34Oklahoma State Board of Education, Ieacher Educgtion, Certification,
"~ Assignment Book (Oklahoma City, 1961), pp. 10-12. ‘

Ibid., p. 1.

*1pid., p. 1.

\
{

37_ .
Ibid,, p. 1.
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These Oklahoma state requirements are comparable to the requirements
recommended by recent authoritive literature°

There are sixteen institutions of higher education in Oklahoma. Of
the sixteen, eleven are tax supported (public institutions), and five are
‘privately owned (private institutions). Although each of the sixteen |
approved teacher certifying institutions in Oklahoma heet state minimum
requirements for teacher certification, their programs for the preparation
of teachers certified to teacthnglish in secondary schools of Qklahoma
show many differences; The programs of the sixteen institutions are
presented in Charts I, II, and III.

The requirement of thé State of Oklahoma Department of Education
for fifty semester hours of general education is met by each of the six-
teen institutions of higher education approved for teacher education.
Three of the institutions exceed the requiréd total with additional
requirements of from three to seven hours. A study of Chart I shows the
differences and similarities in the courses which the sixteen institutions
require for general education.

The following shows the number of institutions requiring certain

courses 1n general education in theiareas required by the State Board of

Fine Arts
Orientation

Educations
Number of institutions
Specified areas requiring course

English 16
Health & Physical Education "~ 16
Social Studies 16
Science 15
Humanities 13
Mathematics 8
Psychology 6

5

4
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Foreign Language : 4
Religion 4
Practical Arts v 3
Oklahoma History Required by all in-

stitutions if not taken
in high school or by

: © passing a state test
Electives 10

Electives offered in general education indicate general
area from which courses must be chosen.. Major fields
of study often determine this selection.

Three institutions of higher education state that a maximum of ten
hours of appropriate work in general education may apply also on require-
ments in specialized education. One institution permits a transfer
from general education to specialiéed education of 2 hours in speech9
journalism, dramatics, or library science. One institution shows an
overlap of 6 hours English compdsition; the same courses are required
in both géneral education and specialized education, One institution
states that at least fifty semester hours in general education courses
must be from at least six of the following fields: English, Social
Studies, Health and Physical Education, Science, Mathematics, Psychology,
Foreign Language, Fine Arts, Practical Arts, and Humanities. The only
stipulation concerns social studies; six semester hours are required in
American history and government and two semester hours are required in
Oklahoma history taken in the institution,. in high school, or by passing
the state examination., |

" The requirement of the State of Oklahoma Department of Education
for twenty-one semester hours of professional education is met by each
of the sixteen institutions of higﬁer education apprerd for teacher
education, Six of the institutions exceed the required number with

additional requirements of from one to six hours. A study of Chart II



CHART I

COURSE REQUIREMENTS IN GENERAL EDUCATION LEADING TO A STANDARD CERTIFICATE -

TO TEACH LANGUAGE ARTS IN OKLAHOMA

- Number of Hours Required

Phillips
University

50

Bethany Nazarene
College

Oklahoma Baptist
University

20150

Oklahoma City
University

50

The Unjversity
of Tulsa

54

‘|Langston

University

53

Oklahoma College
for Women

50

Panhandle A & M
College

50

Southwestern
State College

20

Northeastern
State College

20

Southeastern
State College

20

Northwestern
State College

Bast Central
State College

50}l 50

Central State
College

20

The University
Of Oklahoma

*10klahoma State

University

‘I1State of
10klahoma

301 50 152 -

Areas of Study

‘English

Written English
Oral English
Literature

0

<

Fine Arts

Orientation
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Health & Physical Education

Foreign Language

Humanities

Religion
Mathematics

Practical Arts
Psychology
Science
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some work is required in at least
six of the listed major areas

Social Studies
American History

3

United States Government

Oklahoma History

18

13

12

10

12

Electives

&3
‘:—Z



CHART II

COURSE REQUIREMENTS IN PROFESSIONAL EDUCATION LEADING TO A STANDARD CERTIFICATE
TO TEACH LANGUAGE ARTS IN OKLAHOMA

Number of Hours Reguired :
ODc oo dQOQumBnzZ O Zl0RNlagU][H0|lcrlo JcolCc ol B O
= S mih D10 DI O]+ O O]+ O] 0]lOovio mlowlmho]lo ®mio O OIS T
= Wb O SEO 00 B[ ] Bl Sl S iR RS DR Il ol ol Bl Ll it
o H< IO el afldajc ala aj2 o v i<clid < oig oo -
DOm0 T o S5Eo O TID IO IO TI0 =S T|I0 o0l SO Ti0 T{D 240 =
O H ol ol o @) = (ol [ EjQ 010 QB o= 318 08 Qju of
8 oln Bl R4D HOQOOIQD OO [QO[QOiD ol8 Bl 0ju o Bie Bj0 <|0'T
QO e Oy < S 3310 o O 0widO vuiodo o =i D e T3 O <D e e W
: o+ c @ D= i b = = ] = (38 Bbe + : [O% Ned o+ Zy
B e crft= B = © [ O f— O]+~ o0 O < B~ O O OB
i DI O D O Bid B[O = > Q (4] o jus} N
Areas of Study ot I =g ve Rl =R i (e R Feppeg Doge & = S4B =8 B
o) < | ’ : o < | pae @
, 14 2l R
211 21424 (21 21 214 21 271 25 21 21 | 22 221 21 21 | 21 23
Student Teaching 9 9 8 8 6 6 8 12 8 6 6 8 6 9 7 6 9
Methods* 3 3 2 2 3
Materials¥ 3 j
Tests and Measurements : 3 2 2 3 2 2 3 2
Introduction tec Teaching R 3 2 2 3 2 3 2 2 3
Psychology (adolescent) «3 3 3 3 3 3 5 3 3 3 3 2 3 2 3 3
Philosophy of Education 3 3 4 2 3
Educational Psychology 3 2 2 2 2 2 4 3 2 3 2 3 3 3 2
School in American Society 3 4 3 3 3 3
Curriculum in Secondary School 4 3 2 2 3 3
Teaching English in High School 2 2 3 2 2 3 2 2 2 3
Electives 2 3 3 4 3 2 3

¥Either 3 hours cf methods or 3 hours of materials or a combinaticon course
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shows the differences and similarities in courses which the sixteen
‘institutions require for professional education.

The following shows the number of institutions requiring certain
courses in professional education:

Number of institutions

Course requiring courses
Student Teaching 16
Adolescent Psychology ' 16
Educational Psychology 15
Teaching English in High School 10

Introduction to Teaching

Tests and Measurements

School in American Society
Curriculum in Secondary Schools
Philosophy of Education
Electives in Education

OV oy O IO

The State of Oklahoma Department of Education requires 32 semester
hours in the Language Arts (English) field. All sixteen institutions
meet this minimum requirement. A study of Chart III shows the differences
and similarities in courses which the sixteen institutions require for
a standard certificate in the Lanhguage Arts field.

The following shows the number of institutions requiring certain
courses in Language Arts areas

Number of institutions

Course ’ requiring courses
Literature (American) 16
Related Areas (dramatics, journalism,

library science, speech) 16
Literature (English) 15
Shakespeare : 11
Written English 8

History, Structure and Development of
the English Language

Advanced Grammar

Electives in English area

Oral English

English Usage

Teaching of .English

Literature Electives

Literary Criticism

WhHh DO O



CHART III

COURSE REQUIREMENTS IN SPECIALIZED EDUCATION LEADING TO A
STANDARD CERTIFICATE TO TEACH LANGUAGE ARTS IN OKLAHOMA
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Written English 2 5 6 6 6 6% 3 4 6 2
Oral English 3 : 3% 6 3
Literature (American) 6 6 6 6 6 6 6 8 6 6 6 6 6 6 6 6
Literature (English) 6. 6 5 6 6 9 6 8 6 6 6 8 6 6 6
Shakespeare 3 3 3 3 -3 3 3 3 2 3 3
History, Structure and , '

Development of English Language 3 3 2 3 2 3 3 3
Advanced Grammar 3 2 3 3 3 3
English Usage 3 2 3 3
Literary Criticism 3 2 3
Teaching of English 3 2 3 2
Electives 3 3 3 6 3 6 o¥¥% 4 12 5
Related Areas 8 8 9 8 8 8 8 8 8 5 8 6 8 8 8 8 9

Dramatics 3 2 3

Journalism 3 5 3

Library Science 3 3

Speech 5 3

¥These courses are counted in General Education
*¥Literatures Romancey, Victorian, World
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Fifteen of the institutions require‘a specific number of hours in
the related areass dramatits, journalism, library science, and speech,
One institution stated that 8 hours from one of the related subjects:
would be‘requiredo Of the related areas dramatics was most frequentiy
omittea as being a requirement for a standard certificate inILanguage

Arts in Oklahoma; speech was most frequently required.
Summary

How. the teacher feels about himseif is an important factor in the
establishment of a good emotionai climate and positive learning atmos-—
phere. Attitudes of teachers are of major importance because they:
determine the direction of behavior. Behavior, through attitudes,
influences the kinds of responses puplls make to the teacher, and also
the kinds of responses the teacher makés to the pupils.

Moreover, the attitude of the teacher should be‘such that he is >

able to fulfill capably his various roles.. Teachers play many roles: ;

which interlock and overlap; some are complementary and some are contra-
diétoryo_ The most obvious role of the teacher is that of initiator,
director, and evaluator of learning experiences. The teacher who feels
inadequate, superior, or rebellious does not help students create a
wholesome emotional climate in which.all feel that they belong, accept
others, and help each other,

Because all students study English, the importance of the competency
of the teacher of English canvscarcely be over—emphasized. The competent
teacher should be.able to help his pupils learn, to make them aware of
the culture in which they live, to counsél them, to use.appropriately

the resources of the school and community, and to fulfill his obligations
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as a member of a school staff and of a profession. As a teacher re-
sponsible for helping students learn the subject matter of English and
related skillé and acquire other asbects of the cultural heritage, the
teacher of English needs tQ be well trainedo English embraces grammar,
good usage, writing, spelling, diction, vocabuléry, logic, reading ofb
every kind from mazagine articles to poetry. The good teaéher, the
teacher well prepared in his subject, sees the unity to be found in
English‘and fuses the many elements-intc a unified subject.

The finest courses of study, the most up—-to-date school plants,
the most expensive books and machines may not necessarily produce the
bést prepared students in English, The adequately prepared and devoted
teacher is still the central element in the English program.

The certification of teachers is intendedvﬁo help communities provide
the best education possible for their Children,E;Certification of teachers
attempts to protect the school children from incompetent teachers; to
protect the taxpayers from a waste of public funds spent for incompetehi
teaching services; to protect qualified teachers from the competition
of those not qualified; to raise the standards of teaching requirements
for beginning teachers; to improve teachérs in service. :

The authority for establishing minimum requirements for teacﬁers'

\u
certificates is almost completely vested by legislative authority in

the respective state departments or state boards of education, Aithough
the legal authority for establishing any enforcing requirements rests
with the state, the responsibility for striving to improve standards

and procedures for certification should be shared by the state and its

approved teacher education institutions. All groups involved in the
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education, certification, and employment of teachers should attend to the
quality of requirements of certifiéationo

Because all students study English, the rise in school population
during the past fifty years hés inevitably affected the teachiné of
English more directly than the teaching of any other subject. Yet ﬁhe
teaching df English in this country is far less effective than it. should
be. Too many students aré struggling to learn English under gravely
inferior conditions in crowded classrooms with inadequate booksj; from
teachers 1ll-prepared and insufficiently helped; in schools unable to
attract and to retailn teachers with the vision and experience to develop
strong English programsg and sometimes with skills that have been
insufficiently developed at earlier educational levels.

The pattern of courses cannot alone guarantee the proficiency of
the teacher; states and teacher training institutions need reasonable -
flexibility in plaﬁning programs. The great variation in all require-
ments, on a national scale, reflects the presenf“confusion on the part
of state educational authorities concerning the.education needed by
prospective teachers of English and underscores the importance of
national and regional efforts to assist in defining essential requirements.

The laws of Oklahoma make it mandatory that teachers be ceftifi-
cated, that standards be adopted by the State Board of Education for

the qualification of teachers, and that rules and regulations be formu-

L
e ~.

lated for their certification in the interest of the @bulié}_ The main
purpose of teacher certification in Oklahoma is to guéfiﬁ%ee~that teachers
have acceptable, appropriate qualifications. In Oklahoma sixteen colleges

and universities are approved by the State Board of Education to carry on

teacher—education programs.
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The State of Oklahoma Department of Education requires, for a
Standard Secondary School Certificate in the Language Arts field, 50
semester hours in general education, 21 semester hours in professional
education, and a minimum of 32 semester hours in Language Arts (English).
The three charts included in this chapter show the differences and
similarities in courses which the sixteen institutions require for
a sfandard certificate in the three areas.

The methodology of the study is described in Chapter III.,



CHAPTER III
METHODOLOGY OF THE STUDY

The Techniques of the Study
The Questionpaire Technigue

The questionnaire is an instrument that is widely used by educationaL
workers to obtain facts about current conditions and practices, and to
make inquiries concerning attitudes and opinions,l For the purpcose of the
present study the questionnaire was chosen as the most practical device‘
with.which to obtain the desired data from a large and geographipally
scattered sampling.

Questionnaires sometimes take the form of a check list, which is a
set of categories for the respondent to check°2 The check list has been
used increasingly to inquire into the opinions and attitudes of a group.
The check list is particularly useful when one cannot see personally all
of the people from Whom he desired responses or where there is o particular
reason to see the respondent personally°3 However, the check list form

of questionnaire is dependent upon completeness in order to provide a

1peobold B. Van Dalen and William J. Meyer, Understanding Educational
Research (New York, 1962), p. 252.

2Carter V. Good and Douglas E. Scates, Methods of Research (New York,
1954), p. 612.

pig s e 606.
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convenient list on which the respondents may check answers. This technique
is accepted for obtaining a cross section of facf or attitudes. Good and
Scates® state that "opinions and attitudes are facts, in so far as the
responses are typical of the individuals, but they are facts of opinion,
They represent the leanings of attitudes of a person, whether right or
wrong."

The check 1list used in the current study was designed to ascertain
the attitudes of teachers teaching English in approved junior high schools
in Oklahoma toward their own knowledge of sﬁbject matter and toward their
competency in certain teaching skills. The check list was designed to in-
clude the . many and various phases of knowledge and skills recognized by
experts in the discipline as important and necessary to assure the compe-

\a

tency of the teacher of English. -

The Jury Technique

Questionnaires and related instruments for gathering data, such as
the check lists in the present study, need validation in@lerms of practical
use, Criticisms of qualified persons are essential for considered improve—
ments before the final form of the questionnaire is prepared and mailed.?
The use of group judgments is a tried and accepted précticé? Koos6 says

L \

that this is a means to be used "to secure opinions, judgments, or

expressions of attitudes of respondents from which tentative measures

4Carter V. Good and Douglas E. Scates, Methods of Research (New
York, 1954), p. 613. - T

SIbid., p. 622,

6Leonard V. Koos, The Questionnaire Iggngiggg (New York, 1928),
p. 147.
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be derived."

The "jury technique" involves the combined judgments of a number of
people and is often used for validation of a‘questionnaire.'

Two jurles were used in the present study. First, a jury of experts
chosen from'outstanding writers in the field of English teaching was asked
to criticize and td make suggestions for improvement of fhe check list.
Second, a group of experienced teachers of English teaching English in
junior high school was asked to judge'the questionnaire critically for

clarity of meaning and significance of the items.
Ihe Ranggm Sampling Iechnigue

The survey method of research is directed toward determining pre-
vailing conditions and faCts.cbncerning a group of cases chosen for study.
The survey method was selected for the current study as the most suitable
one for the survey. This approach to problem—solving seeks to answer
questions as to the real facts relating to existing conditions°7 Popu-
lation used for the study was selected by‘use of random sampling.

Van Dalen and Meyer state:

When employing the téchniqUe of stratified random sampling,

the researcher divides his population into strata by some charac—:

teristic and from each of these smaller groups draws at random

a predetermined number of units. Since a random sample may by

chance have an undue proportion of one type of unit in it, it is

sometimes advisable to use stratified random sampling to get a
more representative sample.

7Carter V. Good and Douglas E. Scates, Methods ¢of Research (New
York, 19%54), p. 551.

8Deobold, B. Van Dalen and William J. Meyer, Understanding
Educational Reseazch (New York, 1962), p. 252,
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Chi=Oquare as a Statistical Method

The chi-square test répresents a useful method of-comparing experi-
mentally obtained résults with those to be expected theoretically on some
hypdthesis.,9 In many‘research situations tﬁe experimenter is interested
in the frequency or proportion of people in a population who fall into
certain defined categories.. The experiménter might be interested in the
attitudes of people, classified according to.level of education, on some
issue in which their responses could be categorized, This situation is

amenable to analysis by means of the chi-square (X2) techniqueolo

The
' present study is concerned with ascertaining the attitudes of teachers
teaching English>in approved junior high schools in Oklahoma toward their
own knowledge of subject matter and toward their competency in certain

teaching skills. The problem is amenable to analysis by means of the chi-

square technique.,
- Development of the Data Gathering Instrument
Ihe Preliminary Instrument

An iﬁstrument, based on the literature discussed in Chapter II, was
designed and prepared to secure data for thevstudyo The instrumentincludéi
two sectionﬁ; (1) a Teacher Self-Assessment composed of 7 items and (2) a
personal Data Sheet. (Appendix A.) The purpose of the instrument was to

help teachers assess their own feelings (1) of academic competence and

' 9Henry E. Gafrett, Statistics in Psychology and Education (New York,
1953), p. 254,

lODeobold B, Van Dalen and William J. Meyer, Qﬂdﬁiﬁiﬁﬂdiﬂg Educational
Research (New York, 1962), p. 330.
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(2) of confidence with respect to their teaching skills. It was also
designed to secure data with respect to the respondents.

The original check lists were sent to a jury of sixteen proféssional
educators who are recognized in the field of English or in the teaching of
English. (Appendix B.) 1In a cover letter, the members of the jury were
asked to judge the instrument in terms of its clarity and adequacy; In
addition; members of the jury were asked to make criticisms of the

instrument and to give suggestions for its improvement. (Appendix C.)

Besponses of the Jury of Experts

The Teacher Self-Assessment Section

Twelve of the jurors responded; three approved the instrument with no
critical comments; five jurors approved with specific recommendations for
change or modificationj one juror disapproved completely. Three jurors
disqualified themselves for varying reasons such ass

"I am up to my ears in helping get the new institute pro-

gram started here and cannot give it (the questionnaire)

careful attention.,"

"When I returned from a sabbatical year, I found a great

backlog-of materials and mail to be read. The upshot of

this is that I have not been able to carry out the evalu-

ation of the statement that you sent me.,"

"This is not, I think an area of any recognized compe-

tence on my part —— at least, to the point of justifying

me as a juror."

Several suggestions for change were made by the jury of experts.
(Appendix D)
The jury of experts made eight recommendations with respect to item 1

on the check list. This item was concerned with the teachers' feelings of

competency with respect to their own academic background. Several of the
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recommendations were made by more than one juror; most were directed
tdward clarification of wording. Item I was revised as shown in Appen=
dix E. Starred items are the ones in which changes were made.

- The jury of experts made nine recommenaations with respect to item 2
on the check list. This item was concerned with the feelings of confi-
dence of the teachers with respect to their ability to teach in certain
areas of the English field. 1In response to the suggestion, subheads in
item 2 were rearranged and certain changes in wording were made as shown
in Appendix E. Starred items are the onhes in which changes were made.

The jury of experts made three recommendations with respect to item
3 on the check list. This item was concerned with the feelihgs of con-
fidence of the teachers with respect to their competency in the ﬁse of
certain practices, materials, or devices. In response to the suggestions,
subheads in item 3 were réarranged, certain changes in wording were hade,
and a subhead was added to item 3. Starred items are the ones in Which
changes were made. (Appendix E.)

No criticisms or suégestions for change were given by the jurors for
item 4, dealing with adequate knoWledge of materials and sources which
can be used to make classes more interesting and informative§ noneé were
given for item.5, concerning the organizing and controlling of a class—
room; and none for item 6, dealing with the direction of eitra curricular
activities; These items were unchanged, therefore, in the revised check
list. (Appendix E.)

Oné suggestion was made for the improvement of item.7, déaling with
the ability to haﬁdle different typeé of classes. This suggestion was

for the inclusion of an additional sub-heading. The suggestion was

incorporated in the revised check list. (Appendix E.)
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The Personal Data Section

Most of the criticisms with respect to the personai data sheets were
concerned with wording; a few dealt with placement of items; and three
were concerned with additions to the blank.

Changes were made in items 1, 2, 3, 4, 9, 11, 12, 13, 14, 15, 16, and
17 as a result of the jury criticisms and suggestions. No changes were
suggested by the jury for items 5, 6, 7, 8, 10, 18, 19, 20, 21, 22, 23,
or 24. The writer, however, madé several changes in the format of éome

of these items. Changed items are starred in Appendix E,
Ihe Irial Run Instrument

The‘revised instrument was submitted to ten teachers of English
teaching currently in two approved junior high schools of Oklahomag'
(Appendix F.) One purpose of the trial run was for further clari-
fication and improvement of the instrument. Another purpose of the trial
run was to determine the approximate time required for checking the ques-
tionnaire., The responses of these teacheré were not included in the data

of the study.

Besponses of the Teacher Jury

Nine suggestions made by the ten teachers used in the irial run
- related to Clarification of wording; two related to placement of items;
and two related to spacing of items.

Details of the suggestions made by the ten teachers used in the trial
run are found in Appendix G. These revisions were all made and the

instrument, thus revised, became the check 1ist used to gather data for
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the study.. This check list was printed in booklet form. (Appendix H.)
Selection of the Sample for the Study

A list of the approved junior high schools of Oklahoma for the year
1964-65 was obtained from the Oklahoma State Department of Education.
The list included 305 schools. A letter was sent to the principal of
each of the 305 schools to ascertain the number of teachers in'that school
currently teaching two or more classes of English., (Appendix I,) The
responses from the principals, totaling 274, showed that 790 teabhers
could be used as respondents to the study. (Appendix J.)

In order to select representative units; geographical divisions of
Oklahoma were made. Chart 1 shows complete data concerning the geo-
graphical divisions, and the total number,of schools and eligible res-
pondents in the divisions.

Chart 1

Respondents Eligible

schools 109 | 106 59 274
teachers 308 (39%) 333 (42%) 149 (19%) 790
(eligible) ’

First Selection of the Respondents

The decision was made to use 400 teachers as a representative sample
of the total 790 teachers eligible as respondents to the stddy. Chart 2

shows data concerning respondents chosen.
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Chart 2

-Respondents Chosen
Number of Easterp Section Central Section Western Section  Total
 sChools » 54 53 '30 137
teachers . e . : L o
(eligible) 156 (39%) 168 (42%) 76 (19%) 400

The check lists were sent to fhe 400 teachers in the 137 juniof high
schools with a cover letter (Appendix K) to each principal reéuesting
permissioﬁ to use certain teachers in his school .as respondents for the
study. The returns of the check lists were not as numerous as deemed
neéessary to secure adeqguate data for the study, as additional respondents

had to be choseno
Selection of Addifional Respondents

Chart 3 shows data concerning persons chosen as additional respond~

ents for sémpling@

Chart 3

Respondents forxr Second Sampling
Number o
schools v .15 11 ' 9 : 35
teachers 43 (39%) 46 (42%) 21 (19%) - 110
(eligible) ' '

The final totals were 510 check lists to teachers in 172 schools,
Ihe Sample Used in the Study

The final total of the returned check lists revealed that 282

respondents had participated in the study, representing 55 per cent return
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- on the instrument. Eight. returned check lists were rejected because the
respondent had failed to include the requested number of hours of course
work. Four respondents returned check lists too late'to be included in

the study. Check lists from 270 respondents were accepted for analysis.
Summary

A tentative check 1ist of items important to the teaching of English
was developed from pértinéntliterature° These items concerned areas about
which the respondent s were presumed to have knowledge and skill important
to classrpom‘teaching. The check 1list was to be used as the data gathering
~instrument of the study.

A jury of recognized writers in the field of English and a jury of -
experienced teachers of English in approved junior high schools of Okla-

- homa were asked to pre-test the check list. The tentative check iist was
revised in accordance with recommendations and criticisms made by the jury
of writers and by the jury of experienced teachers. The check list was

then printed in booklet form for distribution to the selected respondents.

Then from a total of 790 teachers eligible to be respondenis to the
study, 400 teachers were originally selected by means of the stratified
random technique. The respondents represented 137 approved junior high
schools of Oklahoma. Within three.weeks liO additional check 1lists were
sent to other teachers eligible for the study. These represented 35 Jjunior
high schools. The final number of check lists mailed to teachers totaled
510 representating'l72 approved junior high schools.

Two hunared eighty-two returns were received from the respondents.
Twelve returns were rejected, leaving a total of 270 returns accepted for

analysis. The findings.from these returns are discussed in Chapter IV.



- CHAPTER IV
FINDINGS OF THE STUDY.
Introduction

When completed questionnaires had been received from 282 respondents,:
as described in Chapter III, the returns were examined. Twelve of the
returned check lists were discarded or rejected because of incomplete-
ness or late return. The remaining 270 check lists were then processed
by the computing center at Oklahoma State University. Processing inclﬁded
both tabulation of responses and statistical freatment of the data by
the Chi-Square technique. The treated data are presented in Tables I

through XXIV. Each table is presented and interpreted in Chapter IV.

The Data of the Study

Table 1

Data in Table I are related to the type of institution in which the
respondent did his undergraduate work. A study of the data given in the
table reveals that no significant differences exist among the respondents
with respect to their feelings of academic competence.

There are four significant differences, as shown by the starred items,
among the respondents with respect to their feelings of confidence in
their own teaching ability. 1In three instances, as shown by the symbol "#",

the respondents who had their training at state colleges show the highest

- 49



FREQUENCY DISTRIBUTION OF RESPONSES IN TERMS OF TYPE OF INSTITUTIONS

TABLE I

OF UNDERGRADUATE PREPARATION

50

ITEMS OF RESPONSE

Jype of Institution

University Liberal Arts State
Chi-Square
CONFIDENCE TN: NL AQ NL AD NL _AQ
OWN ACADEMIC .COMPETENCE
Literature 14 19 2 27 33 114 4,88651
Drama 41 52 9 20 59 87 1.56962
Essay . 45 48 10 20 61 86 2.38081
History, English Language 37 55 11 18" 67 8N ,99295
Formal Grammar 12 79 4 26 17 130 16952
Linguistic Grammar 61 32 15 15 83 63 2,95514
Journalism .63 30 19 10 89 58 1,32755
Library Science 47 45 19. 11 80 65 1,39998
Speech Arts 30 63 7 23 418 99 1,04291
Basic. Reading Skills 26 67 10 20 29 118 3.69336
Study Reading Skills 19 74 5 25 32 115 »40285
. Literary Reading Skills 11 82 6 24 27 120 2.12518
Mechanics and Usage 7 86 0 30 8 139 2,45711
Oral Communication 66 87 4 26 9 138 2.05467
Written Communication 4. 89 4 26 15 131 3.58005
Formal Composition 15 78 5 24 36 111 2.66778
Creative Writing 27 66 8 22 . 52 95 1,52598
Critical Thinking 19 74 4 26 34 113 1.47508
Listening 8 82 1 29 21 125 3.81296
Discussion Group Technique 20 73 9 21 36 109 »94757
OWN TEACHING ABILITY
Literature 16 77 3 27 23 123 .89823
Drama 37 56 8 21 53 93 1.42799
Essay : 40 53 8 22 62 85 2,78544
History, English Language .29 64 12 17 70 77 6.34938% #if
Formal Grammar 10 83 3 27 16 131 .02034
linguisitc Grammar 58 35 15 14 70 77 5,00161
Journalism 67 26 20 9 .93 54 2.04416
Library Science 55 37 18 11 80 © 67 .99295
Speech Arts 35 58 13 16 50 96 1,23771
Basic Reading Skills 24 69 11 18 31 116 3.83499
Study Reading Skills 23 K 7 22 27 119 1.48009
Literary Reading Skills 12 81 5 25 20 127 27430
Mechanics and Usage 6 87 2 27 8 139 "+ 15603
Oral Communication 10 83 4 26 12 134 93792
Written Communication .5 88 5 25 19 128 4,62202
Formal Composition’ 14 79 8 21 32 114 2,78150
Creative Writing 31 62 7 23 52 95 1,62551
Critical Thinking 30 63" 6 23 50 97 1.93249
Listening 9 84 - 2 27 28 119 5.54974
Discussion Group Technicue 24 69 8 22 39 108 .01780
COMPETENCE IN PRACTICES, .
MATERIALS, OR DEVICES
Group Teaching 29 63 9 20 49 97 .14248
Team Teaching 46 46 18 11 77 69 1,23938
Teaching Machines 61 32 22 7 86 60 3,37868
Radio and Television 49 44 - 17 11 79 65 .56215
Other Programmed Learning 44 48 - 15 ) 14 67 8 .30688
Newspapers 25 67 12 16 33 114 6,26233% #
. Trips and Excursions 23 69 12 15 48 98 4,03484
Parent Conferences 13 80 6 23 27 120 1.06937
Evaluation 12 80 6 24 15 132 2.29963
Standardized Testing 17 76 6 24 21 125 .95786
Informal Testing 11 82 2 28 15 132 . 65967
Interpreting Data in Files 19 74 7 22 30 117 .21737
Group Reports 21 72 [¢) 23 36 111 22287
Socio Dramas; Role Playing 36 56 15 15 65- 81 1.28868
Book Reviews 16 76 8 22 24 118 1,64699
KNOWLEDGE OF MATERIALS,
SOQURCES . TO MAKE .CLASSES
INTERESTING, INFORMATIVE 17 76 4 26 21 126 181857
ABILITY TO ORGANIZE AND .
CONTROL GLASSROOM 3 90 1 29 6 141 .12996
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 26 67 12 18 28 118 6.72610% #
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 10 83 4 25 11 132 1.34195
Homogeneous Classes 3 87 2 28 7 131 68246
A.. Fast Group 6 85 2 28 .9 . 135 .01451
B. Slow Group 20 71 12 18 35 110’ 4,07533
C. Average Group 6 87 1 29 4q 143 2.07583
Ungraded Classes 28 60 16 12 44 96 1.22793% 4

NL - None or Little

Chi-Square values were calculated at the .05 significance level,
05 level

*Significant Differences

A0 - Adequate or Outstanding

fiState College
#ifflUniversity

The degree of freedom is 2,
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degree of confidence; in only one situation, as indicated by ##, the
respondents who attended universities show the greatest confidence.
When significant differences exist, the respondents who attended

state colleges for their undergraduate work tend to feel more confident.

Table II

Data in Table II are related to the type of support for the insti-
tution in which the respondents did their undergraduate work., A study of
the data presented in the table reveals two significant diffefences among
the respondents with respect’tb their feeling of academic competence, as
indicated by the starred itemss There are four significant differences
among the respondents with respect to their confidence in their own
teaching ability, as indicated by the starred items,

With réspect to four of the six items, when significant differences
are indicated, respondents who had attended privately supported institu-
tions are most confident as indicated by #; in only two instances are
the attendants at publically supported institutions more‘confident,vas
indicated by ##.

When significant differexces exist, those respondents who attended

privately supported colleges seem to feel more confident.

Table III

Data in Table III are related to the type of institution in which
the respondent did graduate work, A study of the data presented in the
table reveals that there is only one significant difference with respect
to the respondent's feelings of confidence in their own teaching compe-
tencys Four significant differences are shown with respectto the respoh—

dents' feelings of confidence in their own teaching competency. Significant



TABLE II

FREQUENCY DISTRIBUTION CF RESPONSES IN TERMS OF STATE OR PRIVATE SUPPORT

OF IHSTITUTIONS OF UNDERGRADUATE PREPARATION

52

ITEMS OF RESPONSE

Source of Supnort

Public Private
) Chi-Square
CONF IDENCE INg NL AQ NI AQ
ONN ACADEMIC COMPETENCE
Literature 4 34 45 186 1,75623
Drama 16 22 93 137 .03771
Essay 20 18 96 136 1.68708
History, English language 19 19 96 134 »90846
Formal Grammar 6 32 27 203 +49550
Linguistic Grammar 21 17 138 93 +27061
Journalism 29 9 142 89 3.10472
Library Science 26 11 120 110 4,21196* 4
Speech Arts 12 26 73 159 .00019
Basic Reading Skills 15 23 50 182 5,73771% #
Study Reading Skills ~ 9 29 47 185 «23307
Literary Reading Skills ' 7 31 37 195 »14636
Mechanics and Usage 3 35 12 220 46119
Cral Communication 5 33 14 218 2,53270
Written Communication 5 33 18 213 1,20153
Formal Communication 8 30 48 183 00147
Creative Writing 14 24 73 159 .43219
Critical Thinking 7 31 50 182 .19215
Listening 5 33 25 203 215654
Discussion Group Technigue 13 s) 52 178 2,38940
OWN TEACHING ABILITY
Literature 4 34 - 38 193 .86913
Drama 13 25 85 145 +10601
Essay 15 23 95 137 202940
History, English Language 16 22 95 136 .01292
Formal Grammar 4 34 25 207 .00212
Linguistic Grammar 20 18 123 108 00495
Journalism 26 12 154 77 .04536
Library Science 30 8 123 107 8,63543%% #if
Speech Arts 17 21 81 149 1.27407
Basic Reading Skills 15 23 51 180 5.33328* #
Study Reading Skills 10 28 47 183 67358
Literary Reading Skills 5 33 32 200 .01114
Mechanics and Usage 3 35 13 218 »29979
Oral Communication 5 33 21 210 .61817
Written Communication 8 30 21 211 4,90510% #
- Formal Composition 11 27 43 187 2.13025
Creative Writing 13 25 77 155 .01531
Critical Thinking 9 29 77 154 1,39692
Listening 4 34 35 196 56313
Discussion Group Technique 12 26 59 173 63676
COMFETE!ZE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 13 25 74 155 .05334
. Tearn Teaching 23 15 118 111 1.05882
Teaching Machines 29 9 140 90 3.34017
Radioc and Television 20 17 125 103 00762
Other Programmed Learning 16 21 110 119 »29335
Newspapers 14 23 57 174 2.83727
Trips and Excursions 13 24 70 158 +29087
Parent Conferences 6 32 40 191 05364
Evaluation 8 30 25 206 3.17309
Standardized Testing 6 32 38 193 .01041
Informal Testing 2 36 26 206 1.24102
Interpreting Data in Files 7 31 49 182 .15421
Group Reports 8 30 55 176 .13828
Sycio Dramass Role Playing 16 22 100 130 ,02504
Book Reviews 8 30 40 186 .24592
KNOWLEDGE OF MATERIALS,
SQURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 4 34 38 194 .85154
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 0 38 10 222 1,70092
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 12 26’ 54 177 1.18571
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 4 34 21 206 .06195
Homogeneous Classes 2 35 10 211 +05540
A. Fast Group 2 36 15 212 09805
B. Slow Group 15 23 52 176 4,80141*% #
C. Average Group 1 37 10 222 .23546
Ungraded Classes 16 21 72 147

1.50785

NL - None or Little

A0 - Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.

*Significant Differences
*x5ignificant Differences
**xSignificant Differences

.05 level
.01 level
.001 level

The degree of freedom is 1.
#Private Support
##Public Support



TABLE 111

FREQUENCY DISTRIBUTION OF RESPONSES IN TERMS OF TYPE OF INSTITUTION
OF GRADUATE PREPARATION
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ITEMS OF RESPONSE

Type of Ipnstitution

University Liberal State
Arts Chi-Square
CONFIRENCE IN2 NI AQ ML AQ ~JiL AQ
OWN ACADEMIC COMPETENCE
Literature 18 89 1 5 13 67 .01087
- Drama - 38 68 3 2 30 50 1,19878
Essay 40 67 2 4 32 48 .19830
History, English Language 44 63 L2 3 35 44 » 20063
Formal Grammar 11 94 1 5 12 68 +94061
Linguistic Grammar 64 © 43 2 4 44 35 1.,76774
Journalism 64 43 4 1 56 24 2,61021
Library Science 53 53 1 4 43 36 2,33707
Speech Arts 26 81 2 4 27 53 2,07764
Basic Reading Skills 24 83 2 4 20 60 47436
Study Reading Skills . 19 88 2 4 20 60 1,97633
Literary Reading Skills 13 94 2 4 13 67 2,38998
Mechanics and Usage 5 102 1 5 2 78 2,98760
Oral Communication 6 101 2 4 2 78 10.88933%*
Written Communication 12 97 1 S 7 72 ,40017
Formal Composition 20 87 3 3 18 162 3.45756
Creative Writing 30 77 2 4 28 52 1,05040
Critical Thinking 18 89 1 5 21 59 2.53834
Listening . 11 96 2 4 8 71 3.19015
Discussion Group Technigue 24 83 .3 3 20 59 2,38688
OWN TEACHING ABILITY
Literature 16 91 0 6 12 68 1.05093
Drama 37 70 2 3 27 53 .08596
Essay 39 68 1 5 35 45 2,31087
History, English Language 37 70 1 4 39 41 4,69046
Formal Grammar 14 93 0 6 8 72 1,22780
Linguistic Grammar 62 45 2. 3 37 43 2,83779
Journalism 63 44 2 3 61 19 T.61775% §
Library Science 57 49 1 4 42 38 2.18454
Speech Arts 36 71 3 2 29 50 1.51914
Basic Reading Skills 21 86 2 3 20 60 1,67597
Study Reading Skills 16 91 1 4 22 57 4,65092
Literary Reading Skills 10 97 0 [ 12 68 2.24570
Mechanics and Usage 3 104 0 5 3 7 .30099
Oral Communication 6 100 1 5 7 73 1.44905
Aritten Communication 10 97 2 4 8 72 3.53873
Formal Composition 20 86 2 3 13 67 1,82052
Creative Writing 36 71 2 4 23 57 +5159]
Critical Thinking 32 is) 2 3 26 54 . 32625
Listening 12 95 1 4 14 66 1,64600
Di'scussion Group Technique 26 81 2 4 18 62 .38941
COMPETENCE IN PRACTICES, )
MATERIALS, OR DEVICES
Group Teaching 27 80 1 4 31 49 4,20633
Team [eaching 55 52 2 3 45 35 .78718
Teaching Machines 71 35 3 2 48 32 .99632
Radio and Television 49 56 3 2 51 29 5,40764
Other Programmed Learning 47 58 3 3 38 42 17545
Newspapers ’ 24 83 2 3 20 60 .89110
Trips and Excursions 28 77 2 3 24 55 .63324
Parent Conferences 10 97 2 3 21 59 11.06695%* Hy
Evaluation 13 94 0 6 6 74 1.79116
Standardized Testing 11 96 0 6 17 63 5,49192
Informal Testing 9 98 0 [ 8 72 .74199
Interpreting Data in Files 14 93 -0 5 22 58 7.42909% Hit#
Group Reports 22 85 0 5 23 57. 3.28231
Socio Dramas; Role Playing 44 62 1 5 40 40 3.24504
Book Reviews 16 89 1 5. 17 60 1.41127
KNOWLEDGE OF MATERIALS, : .
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 15 92 1 5 13 67 .19155
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 2 105 2} 6 3 77 .80638
ABILITY TO DIRECT EXTRA- .
CURRICULAR ACTIVITIES 25 82 0 6 20 59 1.99248
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 5 101 1 4 10 67 4,78849
Homogencous Classes 0 104 1 5 5 71 T 9,67616%% it
A. Fast Group 4 1827 0 6 5 73 1,00034
B. Slow Group 24 82 3 3 21 58 2,40981
C. Average Group 2 105 1 5 Z 78 4,93415
Ungraded Classes 29 71 2 3 33 42, 4,25269

NL - None or Little

*Significant Differences
**Significant Differences
*«xSignificant Differences

.05 level
.01 level
.001 level

AO - Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.
fiState College
fifUniversity

The degree of freedom is 2.

fiififLiberal Arts College
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differences are indicated ih the table by asterisks.

With respect to the five significant differences shown in the table,
state college attendants show the greatest confidence with respect toc
two items, as indicated by the symbol #; university attendants, to two -
items as indicated by ##; and liberal artsvattendants,_to one item, as
indicated by ###.

State college and university attendants‘indicate more chfidehce

than do attendants at liberal arts colleges.

Table IV

Data in Table IV are related to the type of support given the grad-
uate institutions which the.respondents,atféndedo A study of the daté
given in the table shows no significant differences with respect to the
respondents’vfeelings of academic competency. Two significant differences
are shown with respect to the respondents' feelings of.confidencé in their
teaching ability, as shown by the starred items. In respect to one item,
respondents who attended privately supported institutions are more
confident (#); in the other, reépondents who attended publicly supported
institutions are more confident (##) .

The type of support of the institution attended at the graduate level
seems td have little relationship to the respondents® feelings of com-—

petence or confidence,

Table V

Data in Table V are related to the degree or degrees held by the
respondents. There were no Doctor of Philosbphy.degrees.and only two
Doctor of Education degrees among the 270 respondents; therefore, the

doctoral degree were not considered in interpreting the data.
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TABLE IV

OF INSTITUTIONS OF GRADUATE PREPARATION
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Source of Support

Public

NL - None ox Little AD

Chi-Squares were calculated at the .05 significance “avel.
.05 level ’

+01 level

001 level

*Signiticant Differences
**Significant pifferences
**xSjignificant Differences

= Adequate or Outstanding

The degree of freedom is 1.

#Private Support
##Public Support

ITEMS OF RESPONSE Private Chi-Square
CONFIDENCE IN3 NL AQ NL AQ.

OWN ACADEMIC COMPETENCE
Literature 4 15 28 146 30476
Drama 4 15 67 105 2.34759
Essay 8 11 66 108 212625
History, English Language 10 9 71 101 90286
Formal Grammar . 3 16 21 151 19961
Linguistic Grammar 10 9 . 100 73 18715
Journalism 9 10 115 58 2,73205
Library Science 6 12 91 81 2.49829
Speech Arts 2 17 53 121 3,34028
Basic Reading Skills 4 15 42 132 08982
Study Reading Skills 4 15 37 137 ,60045
Literary Reading Skills 2 17 26 148 26935
Mechanics and Usage 1 18 7 167 06630
Oral Communication 1 13 9 165 .00028
Written Communication’ 2 17 16 157 .03289
Formal Composition 3 16 33 136 37470
Creative Writing 5 14 955 119 »22404
Critical Thinking 4 15 36 138 ,00137
Listening . 2 17 19 154 .00365
Discussion Group Technique [ 13 41 132 57495

OWN TEACHING ABILITY R

Literature 3 16 25 149 02791
Drama 5 14 61 112 ,60712
Essay 7 12 68 106 .03612
History, English Language 8 11 69 104 03515
Formal .Grammar 1 18 21 153 . 78559
Linguistic Grammar 9 10 92 Bl .23184
Journalism 8 11 118 55 5.17084% 4

. Library Science 9 ‘10 91 81 .21041
Speech Arts 5 14 63 109 . 79359
Basic Reading Skills 5 14 38 135 .18643
Study Reading Skills 4 15 35 137 .00521
Literary Reading Skills 2 17 20 154 ,01589
Mechanics and Usage 1 18 5 168 .31843
Oral Communication 0 19 14 159 1.65850

- Written Communication 2 17 13 156 00060
Formal Composition 3. 16 32 140 .09060
Creative Writing 5 14 56 118 .27286
Critical Thinking 4 15 56 117 1,02061
Listening 2 17 25 148 .21818
Discussion Group Technique 5 14 41 133 .07149

COMPETEMNCE IN PRACTICES,

MATERIALS, OR DEVICES

Group Teaching 8 11 51 122 1,28201
Team Teaching 9 10 93 80 . 28060
Teaching Machines 15 4 107 65 2,07738
Radio and Television 10 9 93 78 ,02120
Other Programmed Learning 9 10 79 93 .01424
Newspapers 4 15 42 131 09772
Trips and Excursions 9 10 45 125 3.65712
Parent Conferences 1 18 32 141 2,10653
Evaluation 2 17 17 157 .01103
Standardized Testing 1 18 27 147 1.45215
Informal Testing 1 18 16 158 .32974
Interpreting Data in Files 2 17 34 139 .93608
Group Reports 2 17 43 130 1.95890
Socio Dramas; Role Playing 4 15 81 92 4,60750% #
Book Reviews 2 17 32 137 .81516

KNOWLEDGE OF MATERIALS,

SOURCES TO MAKE CLASSES

INTERESTING, INFORMATIVE 3 16 26 148 - .00962

ABILITY TO ORGANIZE AND : .

CONTROL - CLASSROOM i o} 19 5 169 +56049

ABILITY TO DIRECT EXTRA~ ’

CURRICULAR ACTIVITIES 2 17 43 130 1.95890
Heterogerneous Classes 1 18 15 154 .28627
Homogenous Classes o] 18 6 162 .66428
‘A. Fast Group 1 18 8 163 01295

B. Slow Group 6 13 42 130 » 46623
C. ' Average Group 0 19 5 169 56049
Ungraded Clagses 2 12 29 104 3092¢
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" TABLE V
FREQUENCY DISTRIBUTION OF RESPONSES IN RELATION TO HIGHEST DEGREE HELD
Hichest Degree Held
ITEMS OF RESPONSE BA BS MA MS MT Ed.D Ph.D Chi-Square
CONFIDENCE INa NI AQ NI A NL __AO NL AD NI A0 NE  AQ NI _AQ
OWN ACADEMIC COMPETENCE
Literature 21 85 17 62 5 30 4 22 2 19 0 2 0 0 2,77295
Drama 43 64 32 47 8 26 14 11 10 11 20 0 0 9.92368
Essay 49 58 39 .. 40 7 28 13 13 8 13 0 2 0 0 11,43857* ##
History, English Language 48 59 37 42 12 23 10 1% 7 13 1 1 0 0 2,36390
Formal Grammar 13 94 11 67 3 31 3 3 3 18 0 2 0 0 .98839
.Linguistic Grammar 59 48 51 28 24 10 12 14 12 9 1 1 0 0 5,42864
Journalism 61 46 58 21 19 16 16 9 15 [ 2 0 0 0 8.30760
Library Science 59 47 43 35 17 17 14 12 11 10 2 0 4] 0 2.05768
Speech Arts 33 74 28 51 9 26 7 19 6 15 2 0 0 0 5.82063
Basic Reading Skills 29 78 18 61 5 30 7 19 [ 15 0 2 0 o] 3.42543
Study Reading Skills 25 82 16 63 4 31 6 20 5 16 0 2 o] 0 3,03576
Literary Reading Skills 20 87 14 65 2 33 5 21 3 18 0 2 0 0 4,05667
Mechanics and Usage 7 100 4 75 2 33 2 24 0 21 0 2 .0 0 1,81581
Oral Communication 8 99 5 74 0 35 4 22 2 19 0 2 0 0 5,86089
Written Communication 8 99 6 72 3 32 5 21 1 200 0 2 4] 0 4,59676 {
Formal Composition 14 92 26 53 5 30 8 18 2 19 1 1 0 0 15,85976%* #
Creative Wrlting 30 77 33 46 10 25 8 18 ) 15 0 2 4] 4] 5,47475
. Critical Thinklng 22 85 23 56 4 31 3 23 ] i6 o .2 0 0 7.08528
- Listening 15° 91 9 68 3 32 1 25 2 18 0 2 0 0 2,86557
Discussion Group Technique =~ 27 9 23 55 7 28 4 22 4 17 0 2 0 0 3,65664
OWN TEACHING ABILITY
Literature 14 93 15 63 5 30 5 21 3 18 0 2 0 0 1,99737
Drama 36 70 28 51 11 24 12 13 9 12 2 0 0 0 $.,98790
Essay. 49 58 33 46 8 27 12 14 8 13 o] 2 o] 0 7.55467
. History, English Language 43 64 39 40 9 26 10 15 10 11 o] 2 4] 0 7.45458
Formal Grammar 9 98 10 69 5 30 4 22 1 20 o] 2 0 0 2,97594
Linguistic Grammar 53 54 47 32 21 14 12 13 9 12 1 1 g .0 3.66631
Journalism 70 37 59 20 18 17 13 12 18 3 2 0 0 0 12,90619
Library Science 43 44 48 31 16 18 12 13 12 9 2 0 0 [ 4,31701
Speech Arts 36 70 32 47 11 24. 7 18 10 11 2 0 o 0 6460326
Basic Reading Skills 31 76 16 . 63 8 27 5 20 "6 15 0 2 0 0 3.08586
Study Reading Skills 26 81 14 64 6 29 5 20 6 15 0 2 0 0 2,68914
Literary Reading Skills 16 91 14 65 1 34 4 22 2 19 [} 2 0 0 5,39158
Mechanics and Usage 7 100 7 72 1 34 1 24 0 21 0 2 4] 4] 3,48747
Oral Communication 9 98 10 69 0 34 4 22 3 18 0 2 0 0 6,34249
Written Comnunication 10 97 12 67 1 34 3 23 3 18 0 2 0 0 4,65047
Formal Composition 16 91 25 54 6 28 6 19 1 20 0 2 0 0 12,24265*%
Creative Writing 28 79 33 46 15 20 8 ' 18 6 15 0 2 0 0 7.72338
Critical Thinking 29 78 33 46 11 24 6 19 7 14 0 2 0 0 6,34814
Listening 17 90 13 66 2 33 2 23 5 16 0 2 0 0 5.24889
Discussion Group Technique 33 74 24 55 6 29 3 23 5 16 0 2 0 0 7.03532
COMPETENCE IN PRACTICES, :
MATERIALS, OR DEVICES,
Group Teaching 43 64 20 57 8 27 7 18 8 13 1 1 1 1 6.66026
Team Teaching 59 48 39 38 15 20 17 8 9 12 2 0 0 0 6,70515
Teaching Machines 64 43 51 28 23 11 18 7 11 10 2 0 0 0 3,92478
Radio and Television 58 48 43 35 19 .15 14 10 10 11 1 1 0 0 +59559
Other Programmed Learning 48 57 38 40 17 17 13 13 9 12 1 1 1 1 +51586
Newspapers 32 74 18 61 7 28 7 18 C6 15 1 1 0 0 2,70229
Trips and Excursions 41 65 21 56 9 25 5 20 7 14 o] 2 0 0 6.06774
Parent Conferences 18 89 17 62 4 31 2 2 S 16 0 2 0 0 4,42795
Evaluation 13 93 15 64 3 32 1 25 1 20 0 2 0 4] 6,85085
Standardized Testing 22 84 11, 68 6 29 224 3 18 o 2 0 0 3.73972
Informal Testing 12 95 7 72 5 30 2 24 1 20 1 1 0 0 9,14361
Interpreting Data in Files 24 83 20 59 7 28 1 24 4 17 0 2 0 0 6,00812
Group Reports . 32 75 18 61 5 30 3 22 5 16 0 2 0 0 6,58750
Socio Dramas; Role Playing 46 61 34 44 12 22 12 14 10 11 2 0 0 0 3.75951
Book Reviews 17 87 15 64 3 30 4 22 7 13 2 0 0 0 15,04289% ##
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES :
INTERESTING, INFORMATIVE 16 9l 14 65 5 30 4 22 2 19 1 1 0 0 2,74325
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 6 101 3 76 0 35 0 26 1 20 0 2 0 0 3.57830
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 27 80 19 60 5 30 8 18 S 15 2 0 0 o] 8,72361
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 6 100 13 64 1 33 1 24 3 18 1 1 0 0 13,73976% ##
Homogeneous Classes 4 99 5 68 1 33 1 24 1 20 0 2 0 0 1.,27844
A. Fast Group 9 98 5 70 0 35 3 23 0 20 0 2 0 0 $,76208
B. Slow Group ' 30 77 18 58 12 23 3 4 16 0 2 0 0 5.61925
C. Average Group 4 103 4 75 2 33 1 25 0 21 0 2 0 0 1,44990
Ungraded Classés 36 65 22 54 13 21 9 -15 7 13 1 0 00000
Ungraded Classes Q 1
NL - None or Little AQ - Adequate or Outstanding
Chi-Square values were calculated at the ,05 significance level. The degree of freedom is 5,
*Significant Differences +05 level fiMaster of Teaching Degree
*%Significant Differences .0l level #tiMaster of Arts Degree
*xSignificant Differences .001 level
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There are two significant differences,.as shown by the stafred items,
with respect to the respondents* feeiings.ofvacademic competency.  Four
significant différences, as shown by the:starredvitems; exist with respect
to the respondents® feelings of teaching confidence.

With respect to the six itéms which show significant differences; res”
pondents holding the Mastef of Teaching dégree show the highest confidence
with respect:to three items (#); respondents holding the Master of Arts
degree show the highest. degree of confidence with respect to three items
().

Holders of ‘the Master of Teaching and the Master of Arts degree

tend to feel more confident than holders of other degrees.

Table VI

Data in Table VI are related to the recency of data for the highest
degree held by each respondent. Four significant differences exist with
respect tb the respondents' feelings of academic competency;»four signi-
ficant differences exist with respect to the respondents' confidence in
their own. teaching competency. Significant differences are indicated in‘
the table by-asterisks. /

With respect to the eightiitems which evince significant qifferénces,
teachers whose highest degree pre~dates 1950 are more confidenf with
respect to five items (#), teachers whose highest degree boét déte 1950
are more corifident with respect to three items, (H#).

Teachers-who have held their higher degrees longer indicate

more confidence than teachers whose highest degrees are motre recent.



TABLE VI

FREQUENCY DISTRIBUTION OF RESPONSES IN TERMS OF DATE OF HIGHEST DEGREE
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Date of Highest Degree

ITEMS OF RESPONSE 1920-1929 1930~1939 1940-1949 1950~1959 1960~
. Chi-Square
CONEIDENCE 13 _NL AQ NL AQ NL AQ HE. AO KL AB
OWN ACADEMIC COMPETENCE
Literature 3 4 6 25 6 51 13 46 21 94 3.71989
Drama 3 4 14 17 17 40 27 30 48 68 4.13564
Essay . 2 5 12 19 19 38 21 38 62 54 9.48954% #
History, English Language 4 3 18 13 17 40 26 32 50 65 7.57138
Formal Grammar 2 5 2 29 5 51 9 50 15 100 3.82375
Linguistic Grammar 6 1 20 11 37 19 30 29 66 50 5.44904
Journalism 3 4 24 7 36 21 31 27 77 39 6,82949
Library Sclence 6 0 18 12 29 28 29 30 64 51 6.41951
Speech Arts 3 4 13 18 14 43 19 40 36 80 3,28095
Basic Reading Skills 3 4 ) 26 12 45 8 51 37 79 10.15842% #§
Study Reading Skills 3 4 ) 26 12 45 8 51 28 a8 5.19259
Literary Reading Skills 2 ) 3 23 <] 51 10 49 23 93 4,23896
Mechanics and Usage 2 5 1 30 7 50 2 57 3 113 14,77793%* #f
Oral Communication 2 S 0 31 S 52 ] 53 6 110 9,07240
Written Communication 2 5 1 29 4 53 9 50 7 109 9.13421
Formal Composition 2 5 6 25 11 46 11 48 26 89 76826
Creative Writing 3 4 12 19 10 a7 23 36 39 7 7.92187
Critical Thinking 2 5 7 24 9 48 13 46 26 90 1,39174
Listening 3 4 1 30 5 51 9 49 12 102 10.40005% #
Discussion Group Technique 3 4 8 23 11 45 14 45 29 86 2,07441
OWN TEACHING ABILITY
Literature 1 6 5 26 6 50 13 46 17 99 2,96252
Drama 2 5 12 18 12 45 29 29 43 73 10.78471% #
Essay 2 5 10 21 16 41 24 35 58 58 9.26310
History, English Language 4 3 14 17 19 38 26 32 48 68 2,70619
Formal Grammar o 7 ¢ 31 4 53 13 46 12 104 13,2644} % #
Linguistic Grammar 5 2 18 13 32 25 32 26 86 60 2664665
Journalism 3 4 26 5 38 19 35 23 78 38 6.99384
Library Science 5 2 20 11 30 27 31 27 67 48 2,12619
Speech Arts 5 2 16 15 12 45 21 37 44 71 12,75336% #
Basic Reading Skills 3 4 6 25 13 44 11 47 33 83 3,74143
Study Reading Skills 2 5 7 23 11 46 10 48 27 89 1.27234
. Literary Reading Skills -0 7 3 2B 6 51 8 51 20 96 3.25181
Mechanics and Usage 0 7 1 30 4 53 2 56 9 107 2,29753
Oral Communication 0 7 1 30 5 52 6 52 14 102 3,07159
Written Communication 1 [3 3 28 4 53 8 51 13 103 1,46768
Formal Compositicn 2 5 5 26 9 48 14 43 24 92 2.00412
Creative Writing 2 5 11 20 19 38 20 39 38 78 16166
Critical Thinking 2 5 12 19 17 40 20 38 35 51 1.14595
Listening 2 5 5 26 6 51 8 50 18 98 2.0307%
Discussion Group Technique 1 [3 11 20 10 47 16 43 33 83 4,42184
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group Teaching 3 4 12 19 19 37 17 41 36 79 1.28062
Team Teaching 3 4 20 11 29 27 32 26 57 58 -+ 2.62215
Teaching Machines 5 2 21 10 36 21 36 21 71 45 .67363
Radio and Television 5 2 . 18 13 28 28 30 26 64 51 1,50232
Other Programmed Learning 3 4 17 14 29 27 26 32 51 63 1.65620
Newspapers 2 5 9 21 12 45 13 45 35 81 +2,37332
Trips and Excursions 3 4 12 19 13 41 14 43 41 iE] 4.62210
Parent Conferences 2 5 4 27 9 48 6 52 25 a1 4.59264
Evaluation 1 5 2 29 8 49 3 56 19 97 5,.89805
Standardized Testing 1 6 2 29 11 46 6 52 24 92 5,72950
Informal Testing 1 [3 3 28 6 51 8 51 10 106 1,16052
Interpreting Data in Files 2 5 10 21 14 43 9 49 21 95 4.70828
Group Reports 1 [3 8 23 10 47 17 41 27 89 2,64483
Socio Dramas; Role Playing 3 4 14 17 19 38 27 31 53 62 2.96439
Book Reviews 1 6 7 24 7 49 12 44 21 93 2,09114
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 3 4 3 28 8 49 7 52 21 95 65,07304
ABILITY TO CRGANIZE AND
CONTROL CLASSROOM 1 6 2 29 1 56 2 57 4 112 3.49893
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 2 5 9 22 8 49 12 46 35 81 6.24846
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 2 4 5 26 4 51 2 55 12 104 8.39295
Homogeneous Classes 2 4 1 27 4 51 1 57 4 107 13.45115%% ##
A. Fast Group 1 6 5 25 4 52 2 56 5 109 7.65549
B. Slow Group 4 3 4 27 17 39 12 46 30 84 7.76980
C. Average Group 1 6 0 3l 3 54 2 57 5 111 3.47784
Ungraded Classes 3 4 13 17 14 6 18 38 40 73 2.36740
NL - None or Little AQ - Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level. The degree of freedom is 4.
*Significant Differences .05 level #Before 1950
**Significant Differences L0l level #i#After 1950

***Significant Differences .00l level
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Table VII

Data shown in Table VII are in terms of the most recent cbllege hours
taken by the respondents. No significant differences are shown with respect
to feelings of academic competence. Two items related to confidence in
teaching competency show significant differences, as indicated by starred
items.

"Teachers whose latest work pre—dates 1940 show the greatest confidence
with respect to one item (#). Teachers whose latest work was taken
between 1940 and 1950 show the greatest confidence with respect to the
second iﬁem (#H) . |

Respondents whose last work was done before 1960 seem to feel more

confident than those whose work has been done since 1960,

Table VIII

Data in Table VIII are related to the recency of the respondents’®
last work in English preéaration. Four significant differences appear
with respect to the teachers' feelings of academic competence. Nine
significant differences exist with respect to the teachers' feelings of
teaching competency. These differences are shown in.the table by the
starred 1ltems.

With respect to seven items, teachers whose work was done prior to

N

1950 are more confidené (#); with respect to the other six significant
items, teachers whose work has been done since 1950 are more confident
(##).

In general, teachers whose work in English was done before 1950 feel
more academically competent; teachers whose latest work in English has

been done since 1950 feel more confident of their teaching competency.
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TABLE VII

FREQUENCY DISTRIBUTION IN TERMS OF DATE OF LAST COLLEGE HOURS

Date of Last College Hours

ITEMS OF RESPONSE 1930-1939 1940-1949 1950~1959 1960~ Chi-Square
CONFIDENCE N2 NI AQ NI AQ NI AQ Ni AQ
" OWN ACADEMIC. COMPETENCE
Literature . 1 1 - 1 7 6 19 41 192 2,37584
Drama 1 1 3 5 10 15 95 137 .80304
Essay 0 2 5 3 7 18 104 130 5.99958
History, English Language 0 2 2 6 8 17 104 128 5,44415
Formal Grammar 0 2 1 7 3 22 29 203 43128
Linguistic Grammar 1 1 8 0 16 9 133 100 6.,93839
Journalism 1 1 6 2 17 8 147 86 2,59031
gibrary Science 2 0 5 2 13 12 125 107 . 3.41134
Speech Arts 0 2 3 5 8 17 73 161 3.24165
Basic Reading Skills 0 2 4 4 3 22 58 176 5.95192
Study Reading Skills 0 2 4 4 3 22 49 185 6,11881
Literary Reading Skills 0 2 3 5 1 24 40 194 6.10117
Mechanics and Usage o] 2 1 7 3 22 11 223 3.21637
Oral Communication Q0 2 1 7 4 21 14 220 4,05955
Written Communication 0 2 9 7 3 T 22 20 214 1.31547
Formal Composition 0 2 3 5 3 22 50 183 3.37673
Creative Writing 0 2 3 5 11 14 73 161 3.22887
Critical Thinking 0 2 3 5 5 20 49 185 2,11566
Listening o] 2 2 6 4 21 24 206 2,60727
Discussion Group Technique 0 2 2 6 7 17 56 177 1.28444
OWN TEACHING ABILITY
Literature 1 1 1 7 6 19 ' 34 199 3.55773
Drama 1 1 2 6 12 13 83 149 2, 66492
Essay . 0 2 3 5 10 15 97 137 2,15215%
History, English Language 0 2 3 5 8 17 99 134 3,90481
Formal Grammar o] 2 o] 8 5 20 24 210 3.61656
Linguistic Grammar 1 1 6 2 17 8 118 115 5.22514
Journalism 1 1 7 1 15 10 157 76 4,37509
Library Science 2 0 5 3 12 13 133 99 3.19901
Speech Arts 0 2 3 5 8 17 86 146 : 3.14063
Basic Reading Skills Q 2, 3 5 5 20 58 175 1.99540
Study Reading Skills 0 2 3 4 2 23 52 181 5.54030
Literary Reading Skills 0 2 1 7 2 23 34 200 1.30900
Mechanics and Usage 0 2 1 7 1 24 14 219 97674
Oral Communicaticn 0 2 1 7 3 22 22 211 .56397
Written Communication 0 2 1 7 2 23 26 208 .61618
Formal Composition 0 2 1 7 4 21 49 183 1.45152
Creative Writing 0 2 3 5 8 17 79 155 1.60173
Critical Thinking 0 2 4 4 9 17 74 159 2,61030
Listening 0 2 1 7 2 23 . 36 197 1.55658
Discussion Group Technique 0 2 1 7 7 18 63 171 1.94087
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 1 1 5 3 8 17 13 158 4.12415
Team Teaching 2 0 4 "4 19 6 116 115 8,94987
Teaching Machines 1 1 5 3 16 9 146 86 74444
Radio and Television 1 1 3 5 14 10 127 103 2,33328
Other Programmed Learning 1 1 4 4 13 12 108 122 1,15854
Newspapers 0 1 2 6 7 18 62 171 76077
Trips and Excursions 0 2 3 S 8 17 72 157 1.51703
Parent Conferences 0 2 3 5 4 21 39 194 3.01016
Evaluation o] 2 1 7 3 22 29 204 .42846
Standardized Testing 0 2 2 6 2 23 40 193 2.41149
Informal Testing 0 2 3 5 0 25 25 209 9.59917* #
Interpreting Data in Files 0 2 4 4 4 21 48 185 5.28038
Group Reports 0 2 2 6 3 22 58 175 3.02826
Sccio Dramas; Role Playing 1 1 2 6 9 16 103 129 3.09379
Book Reviews 1 1 1 7 2 20 44 187 3.09556
KNCWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 0 2 2 6 5 20 34 200 6.90355
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 1 ] 8 o] 25 9 225 13.34023%* ##
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 1 1 0 8 6 19 59 174 3.70827
ABILITY TO HANDLE CLASSES
Heterogeneous Classes U 2 1 7 3 21 21 209 .68938
Homogeneous Classes 0 2 2 6 2 21 8 216 9,05306
A, Fast Group 0 2 2 5 3 21 12 219 7,98258
B. Slow Group o] 2 3 5 7 17 57 174 1.88743
C. Average Group 0 2 1 7 o] 25 10 224 2.66632
JUngraded Classes 1 1 3 5 11 11 73 150 3,42158
NL - None or Little AQ ~ Adequate or Outstanding
Chi~Square values were calculated at the .05 significance level. The degree of freedom is 4.
*Significant Differences .05 level #Before 1940
#xSignificant Differences .0l level H#HiAfter 1940

**¥%Gignificant Differences 001 level
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ITEMS OF RESPONSE 1920~1929 1930-1939 1940-1949 1950-1959 1960~ Chi-Square
CONFIDENGE INg NI AQ NL AQ. NI AQ NI A0, NL AD
OAN ACADEMIC COMPETENCE
Literature 2 2 3 3 8 8 8 38 28 168 19.62659%%¢ Kt
Drama 3 1 5 1 9 7 19 26 72 124 9,40297
Essay 2 2 3 3 9 7 15 31 87 110 3.47705
History, English Language 3 1 4 2 7 9 22 23 79 117 4.,20071
Formsl Grammar 1 3 2 é 2 14 5 39 24 172 1.47825
Linguistic Grammar 4 0 3 3 13 3 29 17 110 86 7.24295
Journalism 3 1 4 2 13 3 27 18 123 74 2.76043
Library Science 4 0 2 4 11 5 22 24 106 88 6.56172
Speech Arts 4 0 2 4 5 11 15 31 58 139 9.15515
Basic Reading Skills 2 2 0 6 5 11 8 38 50 147 5,11787
Study Reading Skills 2 2 1 5 6 10 7 39 . 40 157 5,73718
Literary Reading Skills 2 2 1 5 4 12 9 37 28 169 6,19102
Mechanice and Usage 1 3 0 6 ) 10 2 44 6 191 36,71734%%% §
Oral Communication 2 2 0 6 2 14 4 42 11 186 13,25397* 4
Written Communication 1 3 1 5 2 la 4 42 15 181 2.40353
Formal Composition 2 2 1 5 4 12 7 39 42 154 3.20879
Creative Writing 3 1 3 3 5 11 16 20 60 137 4.63924
Critical Thinking 2 2 2 4 7 9 7 39 39 158 8,60576
Listening 2 2 0 6 4 11 5 41 19 175 10.70550% #
Discussion Group Technigue 2 2 3 3 4 11 10 36 46 150 3.86865
OWN TEACHING ABILITY
Literature 1 3 2 4 6 9 9 37 24 173 10,73958* §4
Drama 1 3 3 2 7 9. 23 22 63 134 7.67605
Essay 1 3 3 3 8 8 18 28 80 117 1.23859
History, English Language 3 1 4 2 9 7 18 27 77 120 5,36498
Formal Grammar . 0 4 0 6 3 13 8 38 18 179 4,90807
Linguisite Grammar 4 0 3 3 11 5 27 18 98 99 6,87714
Journalism 3 1 4 2 13 3 27 18 132 65 2.56934
Library Science 4 0 3 3 10 6 23 22 112 84 3.97114
Speech Arts 4 o] 2 4 6 10 16 29 69 127 7.16206
Basic Reading “kills 2 2 1 5 5 11 10 35 48 149 2,11770
Study Reading Skills 2 2 0 6 4 12 10 35 4l 155 3.,75332
Literary Reading Skills 0 4 1 5 4 12 7 39 25 172 2.65750
Mechanics and Usage o] 4 0 é 4 12 1 44 11 186 12.13475% #
Ora}l Communication 1 3 0 6 3 13 5 a4l 17 179 3.51677
Written Communication 1 3 1 5 3 13 3 43 21 176 2,98388
Formal Composition 2 2 1 5 3 13 9 36 39 157 2.28099
Creaiive Writing 3 1 2 4 7 9 18 28 60 137 5.32363
Critical Thinking 2 2 2 4 8 8 17 28 57 140 4,51657
Listening 2 2 2 4 3 13 6 39 26 171 6.31518
Discussion Group Technigue 2 2 3 3 4 12 14 32 48 149 3.68817
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 3 1 4 2 6 9 14 31 60 316 7.20000
Teamn Teaching 3 1 6 o] 7 8 31 14 93 103 13.29909%* #
Teaching Machines 4 0 5 1 9 7 29 16 1.1 75 3.89693
Radio agpd Television 3 1 5 1 7 7 23 22 106 2l 3,01403
Other Programmed Learning 3 1 5 1 9 7 23 22 85 09 6,07837
Newspapers 3 1 3 2 3 13- 12 35 49 148 8,52085
Trips and Excursions 3 1 3 3 3 i1 14 3G 60 136 5.19624
Parent Conferences 3 1 0 6 2 14 9 35 32 165 11.27048* #
Evaluation 1 2 8] 6 2 14 7 39 23 174 2.50431
Standardized Testing 1 3 0 6 5 11 5 4l 33 163 5.01529
Informal Testing 1 3 1 5 3 13 6 40 16 181 3.88971
lnterpreting Data in Files 1 3 2 4 5 11 9 36 39 158 1.80580
Group Reports 1 3 2 4 3 13 11 34 46 151 .55318
Socio Dramas; Role Playing 4 0 4 2 7 9 21 25 79 116 7.29780
Book Reviews 2 2 4 2 2 13 10 34 29 165 14,59330%% #
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES .
INTERESTING, INFORMATIVE 2 2 1 5 6 . 10 6 40 27 170 10,18672% #4
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 3 1 5 1 15 1 a5 6 161 8,71404
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 2 2 2 4 5 11 8 37 48 149 3.16741
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 3 1 1 5 2 14 4 41 14 179 22,4569 7% H
Homogeneous Classes 3 1 1 4 1 14 3 43 4 183 50.26843%%% #i
A. Fast Group 1 3 2 4 2 14 3 42 9 184 11,48031* ##
B. Slow Group 2 2 0 & 5 11 12 33 48 146 3,70111
C. Average Group 1 3 o] 6 "1 15 2 44 7 190 5,05796
Ungraded Classes 2 2 3 3 5 10 16 26 61 27 1.65545

NL - None or Little

*Significant Differences
**Significant Differences
*#%5ignificant Differences

AO -~ Adequate or Outstanding
Chi~Square values were calculated at the .05 significance level,
.05 level
0l level
.001 level

#Before 1950
#fiafter 1950

The degree of freedom is 4.



62

Table IX

Data shown in Table IX are in terms of number‘ofbsemester hours in
English taken since Oklahome certification. One significgnt difference
exists with respect to feelings.of academic compeﬁence; two significant
differehces exist with respect to confidence in teaching competency.
Significant differences are indicated in the table by asterisks.

With respect to the three items where significant differences are
shown, teachers who have taken more than twenty semester hours in English
since Oklahoma certification are more confident than teachers who have
taken fewer than twenty semester hours in English, as indicated by #.

Teachers»who have taken more than twenty semester hours in English
since Oklahoma certification tend to feel more confident than teachers
who have taken fewer than twenty semester hours in English since Oklahoma

certification.
Table X

Bart A - Literary Reading

Data in Table X are in terms of activities, other than course work,
to improve preparation for the teaching of English. Part A is related to
Literary Reading done by the respondents,

.Ten significant differences exist with respect to the respondents?
feelings of academic competency; twenty—two significant differences exist
with respect to the teachers' confidence in their own teaching competency.
These differences are shown in the table by the starred items.

With respect to the thirty—two items for which significant differences
are shown, respondents who do much literary reading show the highest

confidence with respect to twenty-six items (#); respondents who do some
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——— . Nugber of Semester Hours

10-19

ITEMS OF RESPONSE 1-9 20-29 30~ Chi-Square
CONFIDENCE INs NI AD NI AQ NI AQ NI AQ
OWN ACADEMIC COMPETENCE
Literature 10 74 5 29 0 9 1 8 1.48862
Drama 32 52 14 20 1 8 2 7 3.71536
Essay 31 53 16 18 1 8 2 7 4,91688
History, English Language 35 48 11 23 3 6 2 7 2.10854
Formal Grammar 12 72 3 31 1 8 1 6 . 68829
Linguistic Grammar 53 31 17 17 2 7 6 3 6.74436
Journalism 53 31 19 15 6 3 2 7 5.96060
Library Science 51 32 15 19 4 5 1 7 8,98551% j
Speech Arts 22 62 11 23 1 8 2 7 1.78215
Basic Reading Skills 22 62 10 29 3 6 2 7 .41076
Study Reading Skills 17 67 8 26 2 7 3 6 .87028
Literary Reading Skills 16 68 5 29 0 9 1 8 2.47203
Mechanics and Usage 3 81 2 32 o] 9 0 9 1.15681
Oral Communication 6 78 3 31 0 9 0 9 1.58080
Written Communication 4 80 5 29 1 8 0 9 4,42711
Formal Composition 15 68 5 29 1 8 1 8 60975
Creative Writing 25 59 7 27 1 8 1 8 3.22066
Critical Thinking 15 69 5 29 0 9 2 7 2,20865
Listening 8 75 4 30 0 9 1 8 1.15982
Discussion Group Technique 21 63 9 25 1 8 3 6 1.29847
OWN TEACHING ABILITY
Literature 10 .74 5 29 0 9 1 8 1.48862
Drama 27 57 13 21 1 8 1 8 4,22013
Essay 30 54 17 17 1 8 4 5 5.16948
History, English Language 34 50 13 21 3 [ 2 7 1.24739
Formal Grammar 10 74 2 32 1 8 2 7 2.13256
Linguistic Grammar 47 37 17 17 2 7 . 4 5 3,96514
Journalism 58 26 22 12 5 4 5 4 1,24935
Library Science 49 35 16 18 5 4 4 4 1,32250
Speech Arts 27 57 12 22 3 6 0 9 4.41916
Basic Reading Skills 19 65 12 22 4 5 2 7 3.47883
Study Reading Skills 14 70 10 24 4 5 3 6 5.60341
Literary Reading Skills 11 73 5 29 0 9 1 8 1.48005
Mechanics and Usaye 5 9 0 34 0 9 o] 9 3.21337
Oral Communicatiion 6 78 4 30 0 9 0 9 2.40544
Written Communication 8 76 3 31 0 9 1 8 .98071
Formal Composition 21 63 4 30 0 9 0 9 7.,49837
Creative Writing 21 63 9 2 0 9 1 8 3.84857
Critical Thinking 20 64 11 23 1 8 3 6 2.22101
Listening 8 76 5 29 0 9 2 7 2,92707
Discussion Group Technique 18 66 9 25 1 8 1 8 1,65644
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 23 61 10 24 2 7 4 5 1,35526
Team Teaching 42 42 14 20 1 8 4 5 5,22860
Teaching Machines 54 30 17 17 5 4 5 4 2,18877
Radin and Television 44 39 16 18 3 6 4 ) 1.52263
Other Programmed Learning 39 44 18 16 1 8 2 [ 6,47124
Newspapers 18 65 6 28 1 8 2 7 . 731745
Trips and Excursions 29 55 6. 28 1 7 3 6 4,52247
Parent Conferences 10 74 5 29 1 8 1 8 .21021
Evaluation 9 75 2 32 0 9 1 8 1,66837
Standardized Testing 13 70 2 32 0 9 1 8 3.52828
Informal Testing 3 81 3 31 0 9 0 9 2,04069
Invetpreting Data in Files 18 66 4 30 2 7 2 7 1.59111
Group Reports 16 68 8 26 1 8 1 8 1.17446
Soclo Dramasj Role Playing 35 49 14 20 0 9 1 8 8,93312%
Book Reviews 11 72 7 26 0 9 1 8 2.95046
KMONLEDGE OF MATERIALS,
SQURCES TQ MAKE CLASSES
INTERESTING, INFORMATIVE 11 73 4 30 0 9 0 9 2,6154%
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 83 1 33 0 9 1 3.99824
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 21 63 7 26 0 9 1 3.65407
ABILITY TO HANDLE CLASSES
Heteragengous Classes ] 74 2 3l 0 9 0 9 2.15460
Homogeneous Classes 2 78 0 a3 0 9 o] 9 1.29476
A. Fast Group 2 80 1 32 0 9 1 8 2,39603
B. Slow Group 24 58 6 27 2 7 2 7 1.64203
C. Average Group 3 8l 0 34 0 9 0 9 1.89903
Ungxaded Glasses 30 AR A b, 2 2z Q 2 BLRTR2* 4

NL = None or Little

*Significant Differences
**¥53gnificant Differences
#%Significant Differences

A0 - Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.
.05 level
«0l level

4001 level

The degree of freadom is 3.

H#More than 20 semester hours in English,
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literary reading and those who do no literary reading show the highest
confidence with respect fo six items (##).
Teachers who have done much literary reading seem to feel more

confident than teachers who have done little or none.

Part B - Ixaveling

Data shown in Part B of Table X are in terms bf traveling as a
factor in the improvement of preparation fof the teaching of English.
Five significant differences exist with respect to the respondents'
feelings of academic competence; eight significant differneces exist with
the respondents' confidence in own teaching competency. These differences
are shown in the table by asterisks.

With respect to twelve of the thirteen items which show significant
differences, teachers who have done much traveling feel more confidence
than teachers who have done some or none, as indicated by #. With
respect to one item, teachers who have done some travelingbfeel more
confident than do the bthers.

Teachers who have done much traveling tend. to feel more confident

than teachers who have done some or none.

Part C - Professional Literature

| Data shown in Table X; Part C, are in terms of reading professional
literature to improve preparation for the teaching of English. Six
significant differences exist with respect to the respondents' feelings
of academic competence; sixteen significant differences exist with
respect to the respondents' feelings of teaching confidence. Significant

differences are indicated in the table by asterisks.
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With respect to the twenty—two items for which significant differences. .
are shown, respondents who read much professional literature show the
‘highest confidence with respect to fifteen itemsv(#); respondents who
read some professional literature show the highest confidence with
respect to two items (##); respondents who read no professional literature
show the highest confidence with respect to five items (###).

In general, teachers who have done much reading of professional
literature feel more confident than teachers who have read some or none.
Summary - Table X

Teachers who do much literary reading, do much traveling, and do
much reading of professional literature indicafe a higher degree of

confidence than those who do not.

Table XI

‘Bart A - Paying Dues

Data shown in Table XI are in terms of participation in The National -
Council of Teachers of English., Part A is concerned with paying dues.

Three significant differences exist with respect to the respondents®
feelings of academic competence; nine significant differences exist with
- respect to the respondents' feelings of teaching confidence. Significant
- differences are shown in the table by starred items.

With respect to the twelve items for which significant differences
are shown, respg%ﬂents_who always pay dues show the most confidence with
respect to eight items (#); respondents who usually or seldom pay dues
show the most confidence with respect to three items (##). With respect

to one item, Ability to Organize and Control Classroom, teachers who
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BABT A
Literary Beading
ITEMS OF RESPONSE None Some Much Chi=Square
CONE TDENCE_ TN, N AQ Nl AQ. AL AQ
OWN ACADEMIC COMPETENCE
Literature 4 3 34 111 10 103 16,5095 % §#
Drama 4 3 &7 9 k] 76 6.27430% §
Essay 4 3 68 78 40 79 3.93139
History, English Language 5 2 73 73 34 77 12,16196% #
Formal Grammar 1 6 18 128 14 97 02560
Linguistic Grammar 4 3 88 58 63 49 «42807
Journalism -] 1 101 45 6l 51 7.45633% HH
Library Sclence 6 1 86 59 51 60 7.37373% HH
Speech Arts 2 5 51 95 <31 82 1.68747
Basic Reading Skills 3 4 36 110 24 89 1.87398
Study Reading Skills 3 4 al 115 20 93 2,75238
Literary Reading Skills 4 3 e 121 13 100 10,75879%+ §
Mechanics and Usage 1 6 9 137 4 109 2.0%373
Oral Communication 3 4 12 134 4 109 15,92825%%+ |
Written Communication 3 4 12 133 8 109 10,71117%= 4
Formal Composition 4 3 k] 112 17 96 8,31931
Creative Mriting 5 2 54 92 26 87 10,87521%+ §
Critical Thinking 3 4 29 117 23 90 2.16580
Listening +] ] 19 126 11 100 1.42644
Discussion Group Technique 4 3 40 105 20 92 7.49490% #
OWN TEACHING ABILITY
Literature 3 4 30 116 N 105 14,43406%%% |
Drama 4 a 59 86 3l 8] 6.12029* #
Essay 4 3 68 78 34 79 B.12039%
History, English Language 4 3 74 72 30 82 15.79268%*= #
Formal Grammar g 5 19 127 [:] 105 4.61976
Linguistic Grammar 5 2 i} 68 58 54 1.02716
Journalism & 1 105 41 65 47 6.67641% Hi
Library Science ] 4 89 57 55 56 3,99591
Speech Arts 4 3 57 89 34 77 3.33371
Basic Reading Skills 3 4 34 112 2T BS 1.39667
Study Reading Skills 2 -] 34 111 19 93 1.87183
Literary Reading Skills 4 3 22 124 9 104 14,9855]1 %% 4
Mechanics and Usage 1 6 11 135 3 109 3,80010
Oral Communication 2 -1 18 128 - 107 7.67009* i
Written Communication 3 4 13 133 12 101 B.17788* {4
Formal Composition 4 3 33 113 15 96 9,66805%= §
Creative Writing 5 2 53 93 a0 83 7.51183% §
Critical Thinking 4 a 51 95 P} 84 5,13487
Listening 2 5 26 120 10 102 5.25398
Discussion Group Technigue 5 2 44 102 20 93 12.87292%» §
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 2 4 52 93 29 83 2,91655
Team Teaching 3 3 9 66 55 57 . 74245
Teaching Machines 7 0 97 49 63 48 6. TI96T* BH
Radio and Television o 2 94 51 42 67 18,19954%%x §
Other Programmed Learning 5 2 ™ T 43 66 5.29114
Newspapers 4 3 48 97 17 95 14,09789%%% §
Trips and Excursions 4 3 50 95 27 B2 5,03308
Parent Conferences g 5 28 118 13 99 3,476859
Evaluation 3 4 19 126 9 104 8.38138%
Standardized Testing 2 5 23 122 17 96 90441
Informal Testing 2 5 19 127 5 108 8.20856% §
Interpreting Data in Files 3 4 a2 114 18 94 3.70168
Group Reports 3 4 44 102 13 9 14,1021 5%nnlf
Soclo Dramas; Role Playing 4 3 72 73 36 T6 B8.57163% #
Book Reviews 3 4 35 107 8 103 16,141 79knx 4
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 2 -] 24 122 13 100 2,3510%
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1] 7 5 141 4 109 25434
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 0 7 40 105 24 89 3, 68607
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 2 -3 17 128 5 104 7.02998% |
Homogeneous Classes 2 ] 8 131 1 108 13.72513%» §
A. Fast Group 4 k] 8 135 4 108 33.11906%=+ §
B. Slow Group 3 4 34 110 28 84 1.,337a4
C. Average Group o 7 6 140 2 111 1.41827
Ungraded Classes 2 5 48 91 34 72 223682

NL = None or Little

AD - Adequate or Outstznding

Chi=Square values Jere ralculated at the .09 significance level.

*Signifizant Differen-zs
**Significant Differences
##%Significant Differences

The di
05 level Literary Rea
«01 level ##Some or No Literary Reading

.001 level

ree of freedom is 2,
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PARI B
Iraveling
ITEMS OF RESPONSE None Some Much Chi-Square
CONEIDENCE IN: NI AQ N AD A1 A0
OWN ACADEMIC COMPETENCE
Literature 14 55 31 117 2 43 6,73474% #
Drama 30 40 63 83 13 32 3,10096
Essay 37 33 62 86 12 33 7,71635% &
History, English Language 35 35 60 86 16 29 2,61652
Formal Grammar 11 59 18 128 4 41 1.18506
Linguistic Grammar 44 26 89 58 20 25 4,45795
Journalism 44 26 102 45 21 24 7.72796% Hi
Library Science 39 31 87 58 15 30 9.92379%x
Speech Arts 22 48 55 103 16 23 42450
Rasic Reading Skills 18 52 37 111 7" 3 1.95091
Study Reading Skills 15 55 32 116 6 39 1.56979
Literary Reading Skills 16 54 19 129 7 38 3.56200
Mechanics and Usage 3 67 9 139 2 43 38712
Oral Communication 4 66 12 136 2 43 291745
Written Communication 9 61 11 136 2 43 2.88399
Formal Coiposition 15 54 34 114 5 40 3.04024
Creative Writing 27 43 49 99 8 37 5,66096
Critical Thinking 16 54 36 112 3 42 6,72341% #
Listening 6 63 20 125 4 41 1.57217
Discussion Group Technique 20 50 38 108 5 40 5.,20631
OWN TEACHING ABILITY
Literature 13 57 23 125 3 41 3.06093
Drama 23 42 55 91 10 35 4,37514
Essay 35 fe] 59 89 11 34 7.45894
History, English Language 38 32 60 87 9 36 13.32688%% #
Formal Grammar 9 61 13 135 7 38 1.93873
Linguisitc Grammar 40 30 84 63 15 30 8,48310* ¥
Journalism 50 20 100 47 24 21 4,41238
Library Science 43 27 85 61 19 26 2,59223
Speech Arts 24 45 52 95 19 26 .80272
Basic Reading Skills 23 47 34 113 6 39 5,87081
Study Reading Skills 17 53 33 113 4 41 4.69629
Literary Reading Skills 14 56 17 131 4 41 3.90452
Mechanics and Usage 6 64 8 139 1 44 2,09551
Oral Communication 9 61 11 136 4 41 1,65065
Written Communication 11 59 13 135 3 42 3.24134
Formal Composition 15 55 30 116 6 39 1.35575
Creative Writing 25 45 50 98 12 33 1,08865
Critical Thinking 24 46 50 97 9 36 3.42587
Listening 13 57 21 126 4 4l 2,08376
Discussion Group Technique 25 45 34 114 8 37 5.75792
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 26 44 50 95 6 39 8,50781* &
Team Teaching 33 37 81 64 20 25 2.53347
Teaching Machines 46 24 95 51 24 21 2,29347
Radio and Television 38 31 89 56 12 32 15,85629%%* }
Other Programmed Learning 29 40 77 68 15 30 6,22322% #f
Newspapers 18 51 44 103 5 40 6.40457%
Trips and Excuiuions 28 41 45 101 6 37 8,84696* §
Parent Conferences 13 57 27 120 3 42 3.76290
Evaluation 12 58 17 130 2 43 4.,25685
Standardized Testing 10 60 28 119 .4 41 2,85746
Informal Testing [ 64 19 - 129 1 44 4,55014
Interpreting Data in Files 14 56 35 112 4 41 4.75627
Group Reports 20 50 34 113 6 39 3.6121%
Socio Dramas; Role Playing 32 38 64 B2 15 30 1,94940
Book Reviews 14 54 26 120 9 33 1.48511
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 16 54 20 128 3 42 6.14869%
ABILITY TO ORGANIZE AND
CONTHROL CLASSROCM 3 67 5 143 1 44 . 35485
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 17 52 37 111 10 35 »14647
ABILITY TO HANDLE CLASSES ’
Heterogeneous Classes 8 62 16 128 0 44 5,44631
Homogeneous Classes 2 65 9 132 0 44 3,68928
A, Fast Group 6 64 9 137 1 42 1.79295
B. Slow Group 24 46 33 114 7 36 5,50987
C. Average Group 2 68 6 142 0 45 1.93402
Ungraded Classes 22 47 53 86 9 32 3,85330

NL - None or Little

*Significant Differences
*%Significant Differences
**%*Gignificant Differences

.05 level
.01 level
.001 level

AO ~ Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level,
#Much Traveling

The degree nf freedom is 2.

#H#5ome or No Traveling



TABLE X (Continued)

68

BART C :
Professional Literature
-JTEMS OF RESPONSE None Some Much Chi-Square
CONFIRENCE N3 NL. 40 NI A0 NL. AQ
OWN ACADEMIC COMPETENCE
Literature 10 13 28 126 9 7 13.49964%* §
Drama 17 6 57 97 32 83 11,72370%% HiH
Essay 12 11 69 86 - 32 54 2.10991
Hlstory, English Language 14 9 63 91 34 51 3.55383
Formal Grammar 4 19 18 137 11 73 »63580
Llngulstic Grammar 11 12 99 56 46 39 3.54267
Journalism 17 6 100 54 51 35 1,85871
Library Sclence 18 5 83 71 41 43 6,35302% it
Speech Arts 10 13 50 105 24 62 2.06165
Basic Reading Skills 9 14 37 118 18 68 3.30123
Study Reading Skills 6 17 29 126 19 67 .B88038
Literary Reading Skills 8 15 25 130 10 76 Tal4246% f
Mechanlcs and Usage 3 20 6 149 5 81 3.42179
Oral Communication S 18 8 147 S 81 8,86600% HEH#
Written Communication 6 17 9 145 7 9 10,706)2%% #H
Formal Composition 7 16 32 122 16 70 1.53954
Creative Writing 12 11 45 110 26 60 5,06217
Critical Thinking 8 15 29 126 17 69 3,21699
Listening 3 19 15 139 12 72 1.20383
Discussion Group Technique 7 16 36 118 20 65 .56421
OWN TEACHING ABILITY
Literature 8 15 24 131 7 783 10,2291 7% #
Drama 14 9 53 100 26 60 7.55676% #
Essay 8 15 70 85 28 58 3.95831
History, English Language 13 10 65 89 29 57 4,26667
Formal Grammar 4 19 17 138 8 78 1.21442
Linguistic Grammar 12 11 89 65 40 46 2.84456
Journalism 18 5 107 47 51 35 4,04674
Library Science 19 4 86 68 43 42 7.61428% fifit
Speesh Arts 11 12 59 94 26 60 3.00401
Basic Reading Skills 9 14 35 119 21 65 2,89979
Study Reading °kills 7 16 30 123 18 68 1,41344
Literary Reading Skills 5 18 23 132 8 78 2.84417
Mechanics and Usage 3 20 9 145 3 83 3.09431
Oral Communication 3 20 13 142 8 77 53606
Written Communication 4 19 11 144 12 74 4,24070
Formal Composition 7 16 30 124 16 69 1.64208
Creative Writing 10 13 48 107 28 58 1.42720
.Critical Thinking 10 13 49 105 24 62 2.04864
Listening 8 15 20 134 10 76 8,51310% #
Discussion Group Technique 11 12 38 117 18 68 7.07918% §
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group feaching 10 12 53 100 20 66 5,35533
Team Teaching 11 11 86 67 40 a6 2,12587
Teaching Machines 18 5 100 54 48 37 4,10214
Radio and Television 17 6 87 65 36 48 8.51262% #iiH
Other Programmed Learning 16 7 78 76 28 5% 11.38936%% R
Newspapers 10 13 42 111 16 70 6,27082% #
Trips and Excursions 11 12 53 100 18 65 7.22191* #
Parent Conferences 6 17 29 125 10 76 3.45088
Evaluation 5 17 23 132 4 82 7.87674% H
Standardized Testing 4 19 26 128 12 74 +39090
Informal Testing 5 18 17 . 138 ) 81 5.23680
Interpreting Data in Files 10 13 31 123 13 73 8.98320%
Group Reports 10 13 40 114 10 76 12,56160%* §
Socio Dramas; Role Playing 15 8 75 79 22 63 16.85389
Book Reviews 5 17 30 122 9 75 3.66063
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE -CLASSES
INTERESTING, INFORMATIVE 4 19 26 129 10 76 1.,23778
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 2 21 4 151 3 83 2,27679
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 7 16 37 118 20 65 .51285
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 6 17 14 138 4 80 ©LTETH2H* |
Homogeneous Classes 5 16 7 140 0 84 20,99999%%* #
A. Fast Group 6 17 8 143 2 83 18,07633%%% 4
B. Slow Group 9 14 37 115 18 €7 3.15924
C. Average Group 2 21 7 148 1 85 3,37180
Ungraded Clasqes 10 i3 24 24 22 28 2.81659

NL ~None or Little

AO ~ Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level, The degree of freedom is 2.

*Significant Differences
**Significant Differences
**¥Gignificant Differences

.05 level
.0l level
001 level

#Much Reading of Prafe::ional Literature

#HSome Reading of Professional Literature

###No Reading of Professional Literature
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always or usually pay dues are more confident than those who seldom or
never pay dues, |

Respondents who always pay‘dues to The_ﬁational Council of Teachers
of>English seem to feel more confident than respondents who usually or

seldom pay dues,

Part B - Aftending Meetings and aniﬁ:ﬁnﬁea

Data shown in Part B of Table XI aré in terms of attending meetings
and conferences of The National Council of Teachers of English. Two signi=
ficant differences exist with respect to the respondents' feelings of
academic competency; eight significant differences exist with respect
to the respondents' confidence in their own teaching competency. Signi-
ficant differences are shown in the table by asterisks.

With respect to the ten items for which significant differences are
indicated, respondents who always or usually attend meetings and conferences
show the highest confidence with respect to seven items (#); respondents
who-seldom or never attend meetings and conferences show the highest
confidence with respect to three items (H#) .

Respondents who always or usually attend meetings and conferences
of The National Council of Teachers of English tend to feel more confident

than the respondents who seldom or never attend meetings and conferences.

ting Lo Qwn Faculty on Meetings Attend
Data shown in Table IX, Part G, are in terms of reportiﬁg to one's own
faculty on attended meetings of The National Council of Teachers of
English. Three significant differences exist with respect to the teachers’
feelings of academic competences; six significant differences exist with

respect to the teachers' confidence in their own teaching competency.
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- Significant differences are indicated in the table by asterisks.

With respect to the nine items for which significant differences are
shown, teachers who always or usually report to their own faculty on meet-
ings attended show the highest confidence with respect to seven items
(#); teachers who seldom or never attend meetings and conferences show
the highest confidence‘with respect to two items each (##).

Teachers who always or usually report to their own faculty on
attended meetings of The National Council of Teachers of English seem
to feel more confident than respondents who seldom or never report on

meetings.

Rart D - Iaking Part on Programs

Data shown in Part D of Table XI are in relation to taking part on
programs for The National Council of Teachers of English. One signi-
ficant difference exists with respect to the respondents"feelings of
academic competence; ten significant differences exist with respect to
the respondents' confidence in their own competency. These significant
differences are indicated in the table by the starred items,

With respect to the eleven items for which significant differences
are shown, teachers who always or usually take part on programs show the
highest confidence with respect to ten items (#). Teachers who never
take part on programé show the highest confidence with respect to one
item (##).

Teachers who always or usually take part on programs for The
National Council of Teachers of English feel more confident than teachers

who seldom or never take part on programs.
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Part E - Reading Ihe English Journal

Data shown in Part E of_Table XI are in terms of reading The English
Journal, a publication of The National Council of Teachers of Englisﬁ° Six
significant differences exist with respect to the teachers' feelings of
academic competence; sixteen significant differences exist with respect
to the teachers® confidence in their own‘teaching competency., Significant
differences are indicated in the table by asterisks.

With respect to the twenty—two items for which significant differences
are shown, teachers who always or usually read The English Journal show
the highest confidence with respect to nineteen items (#); teachers who
seldom or never read The English Journal show the highest cohfidencé with -
respect to three items (##)o

Teachers who always or usually read The English Journal indicate
more confidence than teachérs who seldom or never read The English

Journal,

RPaxi E - Confributing fo The English Journal

Data shown in Part F of Table XI are in terms of contributing to
The English Journal, a publication of The National Council of Teachers of
Englisho One significant difference exists with respect to the teachers?
confidence in their own teaching competency; two significant differences
exist with respect to the teachers® confidence in their own teaching com-
petency. Significant differences are indicated in the table by the
starred items.

With respect to the three items for which significant differences
are shown, teachers who always or usually contribute to The English Journal

show the highest confidence with respect to two items (#); teachers who
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TABLE XI
FRECUENCY DISTRIBUTION OF RESPONSES IN TERMS OF PARTICIPATION IN
THE NATIORAL COUHCIL OF TEACHERS OF ENGLISH
PART A
Paying Dueg
ITEMS OF RESPONSE Always Usually Seldem Never
. Chi~Square
COMFIDENCE "INg - NL AQ _NL. AL NL AD NL AD
ONN ACADEMIC COMPETENCE .
Literature 9 73 10 39 ) 24 25 83 4,81083
Drama 26 54 22 27 14 15 47 62 3.53547
Essay 35 47 17 32 14 15 50 59 2.07558
History, English Language 30 50 16 33 15 14 54 55 5.92811
Formal Grammar: 11 71 2 45 3 26 17 92 4,09699
Linguistic Grammar 49 33 34 15 14 15 61 a7 3.8655%
Journalism - 47 34 30 19 20 9 74 35 2,43517
Library Science 43 37 20 28 19 10 64 45 5,39858
Speech Arts 16 66 13 36 16 13 40 69 14,89174%% §
Basic-Reading Skills 290 62 10 39 8 21 27 82 258672
Study Reading Skills 17 65 8 4] 7 22 24 85 .88921
Literary Reading Skills 11 71 4 45 6 23 23 86 5.11427
Mechanics and ‘Usage 4 78 1 48 2 27 8 101 1,97873
Oral Communication 4 78 2 47 3 26 10 99 2.475306
Written Communication 6 75 2 47 3 26 12 97 2.34071
Formal Compeosition 13 69 11 38 7 22 25 83 1.84861
Creative Writing 18 64 20 29 11 18, 38 71 6.38452
Critical Thinking 7 75 12 37 10 19 28 81 12,57039%% #
Listening 9 72 7 41 3 25 11 97 66146
Discussion Group Technigue 12 69 17 32 3 26 33 75 12,19158%% #i
OWN TEACHING ABILITY
Literature 6 76 10 39 6 22 20 89 6.45591
Drama 20 61 18 31 15 14 45 63 8.99226%
Essay ' 32 - 50 18 31 14 15 46 63 1.2002%
History, English Language 30 51 18 31 13 16 50 59 2.11363
Formal Grammar 8 74 6 43 3 26 12 97 . 21036
Linguistic Grammar 42 39 29 20 16 13 55 54 1,13250
Journalism 47 34 33 16 20 9 80 29 5,02982
Library Science . 46 35 21 27 18 11 68 41 5,03229
Speech Arts '19 62 13 36 15 14 51 57 16.26056%% #
Basic Reading Skills 13 63 10 39 9 - 20 29 80 1,59349
Study Reading Skills 16 64 8 41 8 21 25 84 1.65819
Literary Reading Skills 7 7 4 . 45 5 24 21 88 6.26172
Mechanics and Usage 2 n 3 46 2. 27 9 100 2,83025
Oral Communication 5 76 3 46 4 25 14 95 3.65074
Written Communication 9 73 3 46 2 27 15 - 94 2,57043
Formal Composition 14 66 7 42 5 24 26 81 3.61577
Creative Writing 21 61 19 30 12 17 38 71 3.80488
Critical Thinking 18 63 18 31 9 20 41 68 5,64584
Listening 9 72 6 43 3 26 21 88 3.34179
bDiscussion Group Technigue 19 72 13 36 3 26 45 64 24,79484%%+ K
COMPETENCE IN PRACTICES, .
MATERIALS, OR DEVICES
Group Teaching 20 61 19 30 10 18 38 70 3.60086
Team Teaching 41 40 26 23 17 11 57 51 L85575
Teaching Machines 46 34 33 16 20 9 70 39 1.94421
Radio and Television 36 43 31 18 17 10 61 48 4,92163
Other Programmed Learning 31 49 25 23 16 13 54 54 3.81512
Newspapers 19 61 12 37 9 20 31 78 ,92591
Trips and Excursions . . 18 62 13 36 .6 22 46 61 11.43907*% #f
Parent Conferences . 8 73 8 41 5 24 25 84 5,60368
Evaluation 5 77 5 44 4 24 19 90 5.88118
Siandardized Testing 11 71 3 46 <} 23 24 84 7,36105
Informal Testing 8 74 1 48 7 22 12 97 9.62047% }
Interpreting Data in Files 14 67 10 39 4 25 28 81 3.04587
Group Reports 19 62 8 41 7 22 29 80 1.99351
Socio Dramas; Role Playing 25 56 20 29 16 12 55 54 9.67611% |
Book Reviews 8 73 4 44 9 19 27 79 14.29771%% |
KNOWLELUGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 7 ) 5 44 4 25 26 83 9.89482% 4
ABILITY TO ORGANIZE AND )
COMTROL CLASSROOM 1 81 0 49 0 29 9 100 10.71633% i
ABILITY 10 DIREGT EXTRA-
CURRICULAR ACTIVITIES 15 67 i4 35 8 21 29 79 2.60803
ABILITY TO HANDLE CLASSES
Hetergeneous Classes © 3 7% 6 42 6 23 i0 99 7.66097
Homégeneous Classes 1 78 i 44 3 25 7 98 5.90092
A. Fast Group 1 79 4 44 3, 25 9 99 5,35400
B. Slow Group 16 65 13 35 6 22 32 76 2.69391
3 79 1 48 2 i 5 104 1.21465
20 54 ST < N ¢ S | SN2 N - 3.87892 .y

AQ = Adcquate or Outsté}ﬁiﬁé'

Chi=square values weré calculated at the .05 significance level. The degree of freedom is 3.

*Significant Differences ;05 level #Always Psys Dues
*#5ignificant Differences 01 level #fUsually or Seldom Pays Dues
#*x5igni ficant Differences ;001 level
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BARI B
At
ITEMS OF RESPONSE Always Usually Seldom Never
Chi-Square
CONFIDENCE INg NI AD AL AQ i AQ L AQ
OWN ACADEMIC COMPETENCE
Literature 3 32 12 63 11 33 23 90 4,11135
Drama 13 21 32 43 21 22 a2 72 2.08899
Essay 13 22 36 39 21 23 45 69 2,23469
History, English Language 17 17 26 49 25 18 46 68 7.15595
Formal Grammar 4 31 5 68 5 39 18 96 3,40429
Linguistic Grammar 16 19 47 28 20 24 74 39 B.25727* i
Journalism 16 18 47 28 31 13 77 37 5.71307
Library Science 18 LT 36 37 24 19 67 47 1,78987
Speech Arts 7 28 15 60 16 28 46 68 11.39084%» 4
Basic Reading Skills 3 32 18 -1 13 3l 3l B3 5.89479
Study Reading Skills 3 a2 18 57 11 a 24 92 4,10351
Literary Reading Skills 4 31 11 64 7 37 22 92 1.50006
Mechanics and Usage 1 34 2 73 4 40 8 106 3.16806
Oral Communication 1 34 3 72 -] 39 10 104 3,74880
Written Communication 1 34 4 70 3 41 15 99 5.61145
Formal Composition 4 31 16 59 ] 36 28 85 W b
Creative Writing T 28 22 53 16 28 42 T2 4,1171%
Critical Thinking 5 30 15 60 12 32 24 90 2.04577
Listening 3 32 10 65 6 36 11 101 1,18031
Discus=ion Group Technique 4 3l 16 58 10 34 33 80 5,00943
OWN TEACHING ABILITY
Literature 3 32 10 65 9 24 20 94 2.83818
Drama |} 25 31 44 19 25 39 7 3.32426
Essay il 24 35 40 19 25 44 70 2.67465
History, English Language 18 16 26 49 21 23 45 69 4,17033
Formal Grammar 4 3l 9 66 3 41 12 102 84941
Linguistic Grammar 15 19 38 a7 22 22 66 48 2.49119
Journalism 16 18 50 2% 30 14 B3 3 7.88998* W4
Library Science 19 15 k] 36 25 19 70 44 1.88249
Speech Arts B 26 14 61 22 22 54 59 22,32028%%
Basic Reading Skills 4 30 15 60 14 30 32 82 5,88348
Study Reading Skills 6 28 15 59 10 34 26 88 52047
Literary Reading Skills 1 34 8 67 & 38 21 93 6,30082
Mechanics and Usage 1 a3 3 72 3 4] 8 106 1.37041
Oral Communication 1 34 3 72 6 37 16 98 7.95896* #
Written Communicatlion 4 k) 6 69 6 38 13 101 1.,03338
Formal Composition ! 27 11 64 8 3% 28 86 2.82868
Creative Writing 8 27 24 51 15 29 43 71 2.76905
Critical Thinking 8 26 23 52 13 31 41 73 2.13030
Listening 4 30 8 67 8 39 22 92 3.53629
Discussion Group Technique 5 30 16 59 (] 38 42 72 13,88544%% i
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching -] 26 22 53 1% 2 42 71 2.79612
Team Teaching 15 19 36 39 25 18 64 49 2.88l44
Teaching Machines 16 18 44 31 27 16 80 34 6,80777
Radio and Television 9 25 41 34 26 15 68 45 13,56149% §
Other Programmed Learning 13 22 34 39 22 21 56 57 1.9%192
Newspapers 6 28 21 53 12 32 3l 83 1.54601
Trips and Excursions 3 30 28 50 11 32 42 70 10,43140% §
Parent Conferences 2 32 14 6l 4 40 26 88 7.70916
Evaluation 3 a2 7 68 -] 38 18 96 2,35714
Standardized Testing 3 32 12 63 T a7 22 91 2,34696
Informal Testing 3 32 7 68 4 40 13 101 +40199
Interpreting Data in Files 6 28 16 59 6 38 28 86 2,54732
Group Reports & 28 18 -1 9 a5 30 84 1,38285
Socio Dramasy Role Playing (-] 29 3l 44 18 24 60 54 13,92339%= §
Book Reviews 3 0 10 64 B 36 26 8% 5,00932
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 2 33 11 b4 (] 38 23 91 4,57081
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 34 1 74 '] a4 8 106 6,40775
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 10 2 10 65 13 31 32 81 6.89196
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 1 2 5 69 6 7 13 100 3.77232
Homogeneous Classes [} 34 -] 67 2 40 5 105 2.51629
A. Fast Group 1 3z -] 69 4 39 ¥ 106 1.24052
B. Slow Group 8 2 14 61 ‘19 3 k-] 78 3. 77669
Cs Average Group 1 34 4 n J 43 5 109 82412
Ungrade 8 4 27 24 48 14 30 45 62 9,31037%* ¥
NL = None or Little AD = Adequate or Outs . ding

Chi=Square values were calculated at the .05 siurificance level.

#5ignificant Differences
##5ignificant Differences
#axSignificant Differences

«05 level
0l level
+001 level

The degree of freedom is 3,

#Always or Usually Attends Conferences
#HtSeldom or Never Attends Conferences
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PART C
ITEMS OF RESPONSE Always Usually Seldom Never :
Chi~Square
CONFIDENCE TN; NL AQ NL AQ NL A0 AL 4O
OWN ACADEMIC COMPETENCE
Literature 4 34 9 27 5 39 31 116 4,75247
Drama 13 25 18 18 19 25 59 88 2.05761
Essay . 16 22 T 16 2L 19 25 64 84 ,04127
History, English Language 15 23 13 23 20 - 23 66 81 1.31730
Formal Grammar 5 32 2 33 4 40 21 127 2.38960
Linguistic Grammar 20 18 21 5 22 22 93 54 3.21756 .
Journalism 17 21 18 18 32 12 101 46 11,92245%* Hi
Library Science 18 20 15 20 28 14 - 82 66 5,24464
Speech Arts 4 34 6 30 14 .30 59 89 16, 29200%% H
Basic Reading Skills 4 34 27 11 33 4] 107 4,85084
Study Reading Skills 6 32 9 27 9 35 32 116 1.00913
Literary Reading Skills 7 31 S 31 4 40 27 121 2,37675
Mechanics and Usage 1 37 2 34 3 41 9 139 .81571
Oral Communication [o] 38 2 34 5 39 12 136 4.449%4
Written Communication 1 37 1 35 4 39 17 131 4.82797
Formal Composition 6 32 7 29 11 333 31 116 1.09923
Creative Writing 7 31 12 24 17 27 50 9B 4,31957
Critical Thinking 3 35 11 25 12 32 32 117 6.82815
Listening 3 35 4 32 7 35 16 130 1.63979
Discussion Group Technique 1 37 12 23 8 36 42 105 14,09581%% #
OWN TEACHING ABILITY
Literature 4 34 6 30 4 40 28 119 3,45906%
Drama 11 27 18 17 16 28 53 94 4,27964
Essay 15 23 16 20 20 24 58 90 .77478
History, English Language 19 19 12 24 19 25 61 856 2.14910
Formal Grammar 6 32 2 34 3 41 17 131 2,84934
Linguistic Grammar 16 22 17 19 22 22 85 62 3.82030
Journalism 20 18 21 . 15 29 15 106 41 6,43233
Library Science 19 19 14 21 25 19 93 - 54 ©7.24554
Speech Arts 5 33 4 32 19 25 69 7 27,00379#x* §
Basic ‘Reading Skills 6 32 7 29 11 33 42 105 3,31899
Study Reading Skills 6 32 8 28 9 34 34 113 498051
Literary Reading Skills 2 36 3 33 3 41 28 120 8,41659*% #
Mechanices and Usage 1 37 0 36 2 42 12 135 4,63972
Oral Communication 1 37 1 39 4 40 20 128 6,56623
Written Communication 3 35 3 33 5 39 18 130 .84992
Formal Composition 5 33 5 3l 8 36 35 112 3,37636
Creative Writing 9 29 13 23 14 39 52 96 1.97875
Critical Thinking 6 32 15 21 13 31 51 96 6,73794
Listening 3 35 5 31 4 40 27 120 4,09911
Discussion Group Technique 2 36 9 27 6 38 53 95 19.24708%Kk# H
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group leaching 8 30 12 24 12 3l 55 9l 4.39424
Team Teaching 16 22 18 18 24 19 83 63 2,91102
Teaching Machines 19 19 18 18 27 17 103 44 H,56762% #ff
Radio and Television 18 20 18 18 20 23 88 57 4,40538
Other Programmed Learning 15 21 18 18 18 26 74 73 1.82321
Newspapers 5 33 8 23 13 31 45 101 5.34938
Trips and Excursions 9 29 10 26 11 32 52 92 3.42802
Parent Conferences 1 37 5 31 6 38 34 113 9.88463% i
Evaluation 2 36 2 34 a4 39 25 123 6,43918
Standardized Testing 2 36 3 33 8 36 29 118 6.55533
Informal lesting 3 35 4 32 4 40 17 131 +53361
Interpreting Data in Files S 33 7 29 9 35 34 113 1,87732
Group Reports 5 33 8 23 9 35 41 106 4.05367
Socio Dramas; Role Playing 10 28 13 23 21 22 72 76 7.44141
Book Reviews 2 34 5 31 7 37 34 110 7,21060
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 36 4 32 6 38 30 118 6,14746
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 0 38 1 35 1 43 8 140 2.9573)
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 5 33 6 30 12 32 43 104 5,72706
ABTLITY 10 HANDLE CLASSES
Heterogenzous Classes 0 36 2 34 4 40 19 127 6.50935
Homogeneous Classes al 35 2 32 1 42 9 13% 3.15376
A, Fast Group 0 36 3 33 3 39 11 136 2.95829
B. Slow Group 10 26 5 3l 8 35 43 104 4.84408
C. Average Group 0 38 0 36 4 40 7 141 6.,04970
Ungraded Classes 3 32 9 27 15 28 60 78 16,77046%%% H

NL = None or Little

#Significant Differences
**Significant Differences
#*%Significant Differences

A0 ~ Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.
.05 level H#Always or Usually Report
.01 level ##Seldom or Never Report
.001 level

The degree of freedom is 3,
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TABLE XI (Continued)

i)

1
ITEMS OF RESPONSE Always Usually Seldom Never
. Chi-Square
CONFIOENCE INy oL S O (JOLA LI R AR
OWN ACADEMIC COMPETENCE
Literature 1 17 5 16 7 42 36 141 3,36881
Drama -] 10 7 14 24 24 70 108 2,40780
Essay 4 14 11 10 24 2 7 101 4,58864
History, English Language 5 13 1l 10 22 26 n 101 2.59%08
Formal Grammar 1 16 3 17 6 43 21 187 + 78056
Linguistic Grammar 8 10 13 8 26 23 110 67 3,08789
Journallism 7 1 12 9 ] 14 117 61 6.77414
Library Science B 10 [:] 11 28 20 100 78 2.3935%4
Speech Arts 3 15 4 17 11 k] 67 111 8,22645% §
Baslc Reading Skills 1 17 6 15 9 40 49 129 5,56845
Study Reading Skills 3 15 4 17 9 40 40 138 68744
Literary Reading Skills 2 16 6 19 6 43 30 148 3,25374
Mechanics and Usage 1 17 2 19 2 a7 10 168 +81933
Oral Communication 0 18 1 20 4 a5 14 164 1,78104
Written Communication 0 18 2 19 3 45 18 160 2,54826
Formal Composition 4 14 -] 16 8 4] » 138 +86B48
Creative Writing 4 14 7 14 18 i 58 120 1.26816
Critical Thinking 2 16 3 18 12 7 40 138 2.16222
Listening 2 16 3 18 4 43 21 158 « 60937
Discussion Group Technigue 1 17 5 16 9 40 4 127 5.58649
OWN TEACHING ABILITY
Literature i 17 1 20 7 42 k] 144 4,49206
Drama [} 12 4 17 27 22 6l 116 10,3863 ¥
Essay 2 16 12 9 25 24 n 107 10.99262% ¥
History, English Language 5 13 9 12 23 26 4 104 2,00052
Forms) Grammar 2 16 3 18 [} 43 17 161 165526
Linguistic Grammar 8 10 11 10 24 25 98 80 1.15223
Journalism 8 10 1l 10 k) 14 123 8% 6,888%1
Library Sclence 9 9 9 11 29 20 105 73 1,50756
Speech Arts 2 16 4 37 16 33 k|- 102 10,69844% §
Baslc Reading Skills 1 17 L} 16 1l a8 49 129 4,43963
Study Reading Skills 2 16 4 17 10 a8 41 137 1,48613
Literary Reading Skills 0 18 3 20 4 48 3l 147 7.,69809
Mechanics any Usage 1 17 0 21 1 48 13 16% 3,37408
Oral Communication 0 18 1 20 3 45 2 186 4,55746
Written Communication 2 16 4 17 3 46 20 158 2,60805
Formal Composition 8 13 4 17 5 43 40 138 4,04695
Creative Writing 5 13 6 15 14 3% 65 113 1.73017
Critical Thinking 3 15 5 16 1 ] 67 111 7.19651
Listening 2 16 2 19 4 45 al 147 3.878
Discussion Oroup Technique 1 17 2 19 -] 4] 59 119 13,8589+ §
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Qroup Teaching 3 15 k] 18 13 35 68 109 B.61409%
Team Teaching 10 8 7 14 24 24 100 ” 4,33714
Teaching Machines 9 9 8 13 29 19 121 57 B.92402% Mo
Radio and Television -] 13 7 14 26 21 107 69 11.76738%« §
Other Programmned Learning 7 9 7 14 21 Fy 91 B6 3.09740
Newspapers 4 14 3 18 13 k] 11 126 2,23672
Trips and Excursions i 16 3 18 17 n 6l 114 9,22735% §
Parent Conferences 0 18 3 18 7 42 36 142 5,27581
Evaluation 1 17 1 20 ] 42 2 153 2,33878
Standardized Testing 2 16 1 20 10 kY] 3l 146 3,13698
Informal Testing 3 15 2 19 4 45 19 159 1.03764
Interpreting Data in Files 4 14 3 18 10 39 ¥ 139 68437
Group Reports 2 16 3 18 10 9 48 130 3.95234
Soclo Dramasj Role Playing 3 15 4 17 - 22 84 94 13,11480%=
Book Reviews 3 1% 2 18 ] #l a7 138 3.52044
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTEREST ING, INFORMATIVE 1 17 2 19 5 44 34 144 4,65568
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 9 18 Q 21 1 48 9 169 2,71%076
ABILITY TO DIRECT EXTRA=
CLRRICULAR ACTIVITIES ] 12 2 19 11 38 47 130 3,793
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 1 17 1 20 -} 42 18 158 1.0485)
Homogeneous Classes 0 18 1 20 3 42 8 163 1.27812
A. Fast Group 0 17 0 21 4 42 13 164 3,20813
B, Slow Group 2 1% 7 14 12 a5 45 132 2.37293
C. Average Group 0 18 1 20 3 46 7 11 1,30378
1 16 4 16 14 33 £8 10} 10,96063% §

NL = None or Litile

#Significant Differences
#*3ignificant Differences
#+2Significant Differences

«0% level
+01 level

001 level

AD = Adequate or Outstanding
Chi=Square values were calculated at the .05 significance level.

HAlways or Usually Take Part
#HSeldom or Never Takes Part

The degree of freedom is 3.
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BART E
al
ITEMS OF RESPONSE Always Usually Seldom Never
Chi-Square
CONEIDENCE INg ML AQ NI AQ Nl AQ Nl ADQ
ONN ACADEMIC COMPETENCE
Literature 11 62 12 81 bk 33 19 44 B8,292B4* #
Drama 28 44 32 60 19 21 30 34 3.21069
Essay -] 48 » 54 24 16 28 36 T.05787
History, English Language 25 46 36 57 22 18 32 32 6.08753
Formal Grammar 11 61 7 85 3 v 12 52 5,78603
Linguistic Grammar 46 27 55 a7 23 17 » 2 1.03824
Journalism 43 29 51 42 28 12 49 15 B8.90077* K4
Library Science 35 37 49 42 2% 15 37 27 2,33617
Speech Arts 16 74 25 68 19 21 25 kL 10,47092% H
Basic Reading Skills 11 62 o) 68 10 30 19 45 4,76211
Study Reading Skills 7 66 22 71 10 30 17 47 T.76414
Literary Reading Skills 8 65 9 84 10 0 17 47 11.67789%+ 4
Mechanics and Usage 3 70 4 B89 3 37 5 59 1.47939
Oral Communication 5 68 5 88 3 a7 (] 58 94386
Written Communication - 68 8 84 4 36 6 58 .43579
Formal Composition 12 61 21 72 9 31 14 49 1.16874
Creative Writing g 56 26 67 14 26 30 34 9.87608% §
Critical Thinking 7 66 22 71 10 30 18 46 B.43445% 3
Listening 9 63 8 83 5 34 8 56 85810
Discussion Group Technique 10 62 30 63 10 30 15 48 7.47258
OWN TEACHING ABILITY
Literature 10 63 9 B4 -] 3l 15 49 6,37436
Drama 20 52 30 63 20 19 28 36 B.20657+ ¥
Essay 21 52 40 83 24 16 o} 39 10,75360% #
History, English Language 24 48 34 59 20 20 33 31 6.77794
Formal Grammar 10 63 10 83 3 a7 [} 58 1.22891
Linguistic Grammar 38 34 51 42 23 37 31 33 .98527
Journalism 43 2 57 36 32 8 48 16 7.99468% Wi
Library Science 34 38 51 41 26 14 42 22 5.88952
Speech Arts 2] 51 26 67 21 19 30 a3 12,36748%+ §
Baslc Reading Skills 12 60 24 69 il 29 19 a8 3.59625
Study Reading Skllls 8 64 20 62 10 0 19 45 7. 48998
Literary Reading Skills 3 70 10 83 10 a0 14 50 14,29660%% #
Mechanics and Usage 3 69 5 88 2 38 6 58 1.B7059
Oral Communication S &8 - a7 8 32 8 56 B8,05087% 4
Written Communication 4 69 1l B2 ] 34 8 56 3,18993
Formal Composition 10 62 17 ] 12 8 15 49 4,75607
Creative Writing 20 53 24 69 2] 19 25 39 11.08631*% #
Critical Thinking 14 8 28 65 16 24 28 3 10.61141% ¢
Listening 6 66 12 Bl -] 34 18 49 6,53214
Discussion Group Technigque -] 6% 26 &7 11 2 26 k1] 15,80209+» 4
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 17 58 34 58 1% 24 21 43 4,05449
Team Teachlng a8 34 49 43 23 16 3 a3 1.09219
Teaching Machines 43 29 59 k] 22 18 45 19 2.95023
Radio and Televislon il 43 51 40 2 13 40 24 9.96803% #y
Other Programmed Learning 24 48 47 44 21 19 34 29 T.8807 %% 4
Newspapers 13 59 25 67 14 26 19 45 4.47583
Trips and Excursions 14 57 32 61 14 -] 23 » 6,1968)
Parent Conferences 1 71 21 72 7 33 17 47 18,55425%%% j
Evaluations 3 70 12 Bl 7 32 11 53 7.15789
Standardized Testing 6 67 ) by 76 ¥ | a3 14 49 5.40706
Informal Testing 5 68 7 86 9 3l 7 57 B,13636% #
Interpreting Data in Files 10 62 19 74 T 33 20 44 6,59800
Group Reports 9 63 24 69 13 a7 17 47 7.27360
Soclo Dramas) Role Playlng 16 87 3 56 2% 13 38 26 29.6578Ews §
Book Reviews 4 &7 14 7% 1% -] 15 48 19,3081a% §
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 9 64 7 -1 7 33 19 4% 14.,9877%%+ §
ABILITY 1O ORGANIZE AND
CONTRO! C'.ASSHOOM 1 T2 3 90 1 » -] 59 4,3663%
ABILITY TO UIRECT EXTRA=
CURRICULAR ACTIVITIES 16 57 20 73 12 27 18 48 1.99%21
ABILITY TO HANDLE CLASSES 1.0320%
Heterogenwous Classes -] 65 10 81 3 a7 7 57 1.0320%
Homogeneous Classes o 71 -] B2 3 34 4 59 5,10568
A. Fast Group 1 ] -] B4 3 kL] 5 59 4,10819
B. Slow Group 13 58 30 63 7 3l 17 47 5.23710
C. Average Group 1 72 2 91 4 k] 4 60 6.61604
19 30 62 15 24 24 a1 170708

NL = None or Little

*Significant Differences
##Significai.. Cifferences
wx#Significant Differences

AC- Adequate or Outstanding

Chi=Square values were calculated at the .05 significance level.
+05 level
+01 level
«001 level

The degree of freedom 1s 3,
HAlways or Usually Read Journals
#itSeldom or Never Read Journals
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BARLE
Contri
ITEMS OF RESPONSE Always Usually Se ldom Never
Chi-Square
CONFIDENCE TNy NL AQ NI AQ HL AQ ML AQ
OWN ACADEMIC COMPETENCE
Literature 1 7 1 (-] -] 23 41 183 +24390
Drama -] 3 3 3 13 15 B8 136 2,34321
Essay 3 5 3 4 15 13 95 130 1,41995
History, English Language 2 6 4 2 16 12 93 131 4,90213
Formal Grammar 2 (-] 0 7 1 27 29 194 4,32199
Linguistic Grammar 2 [ 3 4 15 13 138 86 5.58161
Journalism 3 -] 3 3 18 10 147 K} 3,12486
Library Sclence 1 7 2 5 19 9 123 99 9.67939% §
Speech Arts 2 6 1 6 12 16 69 156 2.8688%
Basic Reading Skills 1 7 2 - 8 20 53 172 1.0067%
Study Reading Skills 0 B 2 5 7 21 46 179 2.68878
Literary Reading Skills 1 7 0 7 7 21 35 190 3.1193%
Mechanice and Usage 1 7 0 7 L 27 13 A2 1,36783
Oral Communication 0 8 0 7 3 25 16 209 1.70324
Written Communication 1 7 1] 7 1 217 21 203 1.,88246
Formal Composition 3 7 1 6 6 22 48 176 56692
Creative Writing 2 6 | - 11 17 72 153 «86807
Critical Thinking 3 7 1 6 10 18 45 180 4,27678
Listening 1 bt 0 k| 5 22 24 198 2.34732
Discussion Group Technique 5 | 2 5 3 o] 58 165 3,85612
OWN TEACHING ABILITY
Literature 1 T i 6 o 22 34 191 +2745)
Drama 2 6 1 5 13 15 82 142 2,64292
Essay 2 6 3 4 14 14 90 135 1.,87993
History, English Language 2 -] 1 5 18 1w 89 136 B,76845% §#
Formal Grammar 1 3 1 6 2 26 24 201 «ABa6]
Linguistic Grammar 3 8 2 4 15 13 122 103 1.83902
Journalism 3 -] 3 3 18 10 158 70 4,39202
Library Sclence 4 4 3 3 18 10 127 97 .89322
Speech Arts 2 ] 0 6 10 18 86 138 4,2289%
Basic Reading Skills 1 T i -] 8 20 85 170 1.07425
Study Reading Skills 1 7 1 5 7 21 47 177 68469
Literary Reading Skills ] 8 1] 7 5 23 0 195 2,82%63
Mechanics and Usage 1 7 [+] 6 1 27 13 212 1,30373
Oral Communication 0 [:] 0 ) 5 23 21 203 3.7518%
Written Communication 2 ] 1 6 3 2 23 202 1.,83765
Formal Composition 2 ] 0 ] 5 23 47 177 1.80510
Creative Writing 1 F 2 5 10 18 i 148 1.77133
Critical Thinking 3 7 ¥ 5 9 19 T4 151 2,13072
Listening 2 6 1 5 4 24 32 193 « 74220
Discussion Group Technigue 0 8 1 -] 4 24 64 161 6,03531
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 2 [ 0 ] 9 18 ™ 149 3.20320
Team Teaching - 3 3 3 14 13 119 105 « 32279
Teaching Machines 3 - 4 i 17 11 143 81 2,38553
Radio and Television 2 6 3 3 17 9 122 101 4,09973
Other Programmed .Learning 3 5 4 3 14 14 104 117 66701
Newspapers ’ 2 6 1 -] 10 18 587 167 1.65805
Trips and Excursions 1 7 2 4 7 20 71 151 1.72187
Parent Conferences 0 8 1 -] 7 21 a7 188 2.97459
Evaluation 0 8 1 6 3 24 28 197 1.1890%
Standardized Testing 1 T 1 6 4 24 38 186 « 25267
Informal Testing 2 6 0 7 3 2 23 202 2.64173
Interpreting Data in Files 1 7 0 6 4 24 51 174 3.08366
Group Reports 2 6 ] 4 6 22 52 173 +41031
Socio Dramasy Role Playing 3 5 2 -] 15 12 95 129 2,45250
Book Reviews a 4 0 7 3 25 42 179 3.6594)
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 0 -] o - | -} 23 k¥ g 188 2,9%048
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 0 [:] [*] 7 0 28 10 215 1.98518
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 5 3 3 4 4 24 54 170 9.05698% i
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 1 7 1 5 2 25 21 201 57980
Homogeneous Classes 0 8 0 T 2 23 10 207 1.359%8
A. Fast Group 1] 7 ] 7 2 24 15 208 1.05780
B, Slow Group 3 4 0 T 9 21 59 165 4,13795
C. Average Group "] 8 0 7 a 26 9 216 .1.30499
2 5 2 4 Bl "is 76 138 . 48992

e et
NL = None or Little
#Significant Differences

**Significant Differences
###Significant Differences

AD - Adeguate or Outstanding
Chi-Square values were calculated at the ,05 significance level.
05 level
«01 level
.001 level

HitSeldom Contribute

The degree of freedom is 3.
#Always or Usually Contribute
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seldom contribute to The English Journal show the highest confidence with
respect to one item (##).
Teachers who always or usually contribute to The English Journal seem

to feel more confident than those who seldom or never contribute.

Summary ~—— Iable XI

Teachers who pay dues to The English Council, attend national
conferences and meetings, report to their own faculty, take part on
programs, read the English Journhal, and contribute to the Journal feel

more confident than those teachers who do not.
Table XII

Part A - Paying Dues

Data shown in Table XII are in terms of participation in The Oklahoma
v Council of Teachers of English. Part A is in relation to paying dues to
the state council. Two significant differences exist with respect to
the respondents' feelings of academic competencys eight significant
differences exist with respect to the respondents' confidence in their
own teaching competency. Significant differences are indicated in the o
table.by the starréd items.

With respect to the ten items for whiph significant. differences are
shown, respondehts who always or usually pay dues to The Oklaboma_Council
of Teachers of English show the highesﬁ confidence with respect_to seven
items (#), respondents who seldom or never pay dues show the highest
confidence with respect to three iteﬁs (##).

Respondents who always or usually pay dues to The Oklahoma Coﬁncil of
Teachersof English tend to feel more confident than the respondents who

seldom or never pay dues.
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Rart B - Atfending Meetings and Conferences

Data shown in Part B of Table XII are in relation to attending meéﬁ—'
ings and conferenﬁes of The Oklahoma Council of Teachers:of'English° Six
significant differences exist with respect to the respondents"feelings
of academic competence; thirteen signifiban£ différendes exist with
respec£ to the respondents' confidence in their own teaching competency,
‘These significant differences are indicated in the table by £he starred
items. | |

"With respect to the nineteen items for which significant differences
are shown, respondents who -always or usually attend meetings and con-
ferences show fhe highest confidence with respect to fourteen items (#);
respondents who seldom or never attend meetings and conferences show the
highest confidence with respect to five items (##). |

Respondents who always or usually attend meetings and conferences
of The Oklaﬁoma Council of Teachers of English indicate more confidence

than respondents who seldom or never attend meetings and conferences.

Part C - Beporting fo Qun Faculty on Meetings Atfended
Data shown in Part C of Table XII are in terms of reporting to one's
“own faculty on attended meetihgs of The Oklahoma Council of Teachers of
English., Fifteen significant differences exist with respeét'U)thesteacher'
confidence in their own academic competence; three significant differences
eixst with respect to the teachers' confidence in their own teaching com—
petency. Significant differences are indicated in the table by the
starred items. |
‘With respect to the eighteen items for which significant differences
are shown, teachers who always or usually report to their own faculty on

meetings attended show the highest confidence with respect to fifteen
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items (#); teachers who seldom or never report to their own faculty on
meetings attended show the highest confidence with respect to three items
(##).

Teachers who always or usually report to their own faculty on

attended meetings of The Oklahoma Council of Teachers of English feel

more confident than those teachers who seldom or never report on meetings.

Part D - Iaking Part on Programs

Data shown in Part D of Table XII are in relation to taking part on
programs for The Oklahoma Council of Teachers of English. Four sig-
nificant differences exist with respect to the teachers® feelings of
academic competence; five significant differences exist with respect
to the teachers® confidence in their teaching competency. These
significant differences‘are indicated in the table by the starred items,

With respect to the nine items for which significant differences
are shown, teachers who always or usually take part on programs show the
highest confidence with respect to eight items (#); teachers who never
take part on programs show the highese confidence with respect to one
item (##).

Teachers who always or usually take part on programs of The Oklahoma
Council of Teachers of English.seem to feel more confident than the

teachers who seldom or nevér take part on programs.

Rart E - Beading fhe Qklahoma English Bulletins

Data shown in Part E of Table XII are in terms of reading the Okla-
homa English Bulletins published by The Oklahoma Council of Teachers of
English. Six significant differences exist with respect tothe respondents®’

feelings of academic competence; ten significant differences exist with



respect to the respondents® confidence in their own teaching competency.
Significant differences are shown in the table by asterisks.

With respect to the sixteen items for which significant differences
are shown, respondents who always or usually read the Oklahoma English
Bulletin show the highest confidence with respect to nine items (#);
respondents who seldom or never read the bulletin show highest confidence
with respect to five items (##). With respect to two items, Discussion
Group Technigues and Standardized Testing, teachers who always or usually
read the English Bulletins show greater confidence than those who seldom
or never read them,

Respondents who always or usually read the Oklahoma English Bulletin

tend to feel more confident than respondents who seldom or never read

The Bulletin.

Paxt E - m&gm‘hﬂm&h&ﬂgﬁ Qklahoma Council of
of English

>

l“

Data shown in Part F of Table XII are in terms of contributing to the
Newsletter, a publication of the Oklahoma Council of Teachers of English.
Four significant differences exist with respect to the teachers® feelings
of academic competence; four significant differences exist with respect
to the teachers® confidence in their own teaching competency. Significant
differences are indicated in the table by asterisks.

With respect to the eight items for which significant differences are
shown, teachers who always or usually contribute to the Newsletter show
the highest confidence with respect to five items (#}; teachers who
seldom or never contribute to the Newsletter show the highest confidence

with respect to three items (##).
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In genefal, teachers who always or usually contribute to the OCIE

Newsletter feel more confident than teachers who seldom or never contribute.

Summary - Igbig X1I

Teachers who always or usﬁally pay dues to the Oklahoma Council of
Teachers of English, attend the meetings and conferences, report to their
own faculties on such meetings, take part on the programs, read the Okla-
homa English Bulletin, and contribute to the OCTE Newsletter feel more

confident than those teachers who seldom or never do so,

Table XIII

Part A - Undergraduate Major or Majors

Data shown in Table XIII are in terms of undergraduate and graduate
major or majors. Part A is concerned with undergraduate major or majors
A study of the data given in the table reveals that five significant
differences exist among the respondents with respect to their feelings
of academic competence and that six significant differences exist among
the respondents with respect to their confidence in their own teaching
abillity. These significant differences are indicated in the table by
asterisks.

With respect to the eleven items for which significant differences
are shown, respondents who have English majors show the highest confidence
with respect to two items (#); teachers who have other majors show the
highest confidence with respect to nine items (##).

When significaht differences exist, teachers who have majors in
subjects other than English, at the undergraduate level, indicate more

confidence than teachers who have English majors.
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PART A
Paying Dues
1TEMS OF RESPONSE Always Usually Seldom Never
Chi-Square
CONEIDRENCE 1INz NL 40 NL A0 NI AQ ML A0
OWN ACADEMIC COMPETENCE i
Literature 13 94 12 38 5 17 19 69 4,70877
Drama 35 7 25 25 12 10 36 52 6,13561
Essay 45 63 19 3l 12 10 39 49 1.84726
History, English Language 40 . 66 23 27 12 10 39 49 2.64086
Formal Grammar 11 95 4 46 1 21 17 71 6.41460
Linguistic Grammar 73 ) 29 21 12 10 43 44 6.778037
Journalism 56 51 34 16 15 7 64 24 9,60348* #f
Library Science 54 51 21 29 15 7 55 33 7,48291
Speech Arts 23 85 18 32 11 11 32 56 10,15905* #
Basic Reading Skills 2 86 10 40 6 16 27 61 3.46742
Study Reading Skills 17 91 13 37 5 17 21 67 3.03800
Literary Reading Skills 10 98 11 39 4 18 19 69 6,93456
Mechanics and Usage 4 104 6 .44 0 22 S 83 5,9178%
Oral Communication 6 102 3 47 1 21 9 79 2,00742
Written Communication 7 100 6 44 0 22 10 78 4,23051
Formal Composition 20 88 10 40 4 18 21 66 1.04154
Creative Writing 32 76 14 36 9 13 32 56 2.17623
Critical Thinking 16 92 12 a8 7 15 22 66 5.10303
Listening 13 94 7 42 2 19 8 79 ,95764
Discussion Group Technique 22 86 15 34 2 20 26 61 6.18359
OWN TEACHING ABILITY . :
Literature 11 96 10 40 6 16 15 73 5.41103
Drama 28 78 22 28 14 8 33 55 12.89749%% #
Essay ’ . 40 68 21 29 12 10 36 52 2,38481
History, English Language 40 67 23 27 10 12 37 51 1.30933
Formal Grammar 9 99 8 42 0 22 12 76 5,47466
Linguistic Grammar 61 46 24 26 . 13 9 44 44 1,83511
Journalism 61 46 35 15 15 7 67 21 8.31451* H#
Library Science 56 50 26 24 13 9 56 32 2,87278
Speech Arts 29 8 18 32 11 11 38 49 7.76450
Basic Reading Skills 22 85 13 37 6 16 25 63 1.75935
Study Reading Skills 19 87 11 39 6 16 2] 67 1,53890
Literary Reading Skills 7 101 10 40 4 18 16 72 8.25096% #
Mechanics and Usage 4 103 5 45 0 22 7 81 4.,39430
Oral Communication 8 99 5 45 2 20 11 77 1.40067
Written Communication 9 99 7 43 0 22 13 75 5.30980
Formal Composition 18 88 9 41 3 19 23 65 3.36517
Creative Writing 32 76 15 35 10 12 33 55 3.03999
Critical Thinking 34 73 17 33 6 16 27 61 .35814
Listening 15 92 6 44 2 20 15 73 1,25505
Discussion Group Technique 23 85 12 38 2 20 33 55 10, 63049% #4
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group .Teaching 30 77 20 30 6 15 29 58 2.42352
Team Teaching 56 51 27 23 11 10 45 42 .06713
Teaching Machines 66 40 33 17 13 9 56 32 .37500
Radio and Television 56 49 28 20 13 9 46 42 .70306
Other Programmed Learning 50 56 21 28 12 10 42 45 .B88492
Newspapers 27 79 14 36 5 17 24 64 .29975
Trips and Excursions 27 78 16 34 5 17 33 53 4,29429
Parent Conferences 13 94 9 41 4 18 18 70 2.59809
Evaluation 6 102 3 47 5 16 18 70 14.69787%x*
Standardized Testing 11 97 6 44 4 17 23 65 9.90070* #
Informal Testing 11 97 2 48 6 16 9 79 8,89052* #
Interpreting Data in Files 23 84 6 44 4 18 22 66 3.43367
Group Reports 26 81 11 39 5 17 20 68 .12660
Socio Dramas; Role Playing 39 68 22 28 12 9 41 47 4.07200
Book Reviews 16 90 6 42 7 15 19 67 5,32036
KNOWNLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 11 97 4 46 3 19 24 64 13.71728%* §
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 3 105 1 49 [} 22 6 82 3.87765
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 19 88 16 34 6 16 24 64 4,62417
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 8 96 3 46 5 17 9 79 5,57363
Homogeneous Classes 2 102 1 45 3 18 6 80 7.79704
A. Fast Group 4 102 S 44 2 19 6 82 2,75559
B, Slow Group 19 88 14 35 4 17 29 59 6.70927
C. Average Group 4 104 2 48 2 20 2 86 2.29075
_Ungraded Classes 32 £8 14 33 9 13 al 54 1,24943

NL = None or Little

AD - Adequate or Qutstanding

Chi-Square values were calculated at the .05 significance level.
.05 level
.0l level

.001 level

#Significant Differences
#*Gignificant Differences
**%Significant Differences

The degree of freedom is 3.
#Always or Usually Pay Dues
##{Seldom or Never Pay Dues
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, " TABLE XII {Continued)
par s -

. ) - . . Att
ITEMS OF RESPONSE . - Always Usually ' Seldom Never
. ) L ' : ) Chi-Square
CONFIDENCE Ny ML o N A0 N 4O N . 4O
ONN ACADEMIC COMPETENCE . R . ’ .
..Literature . 4 55 - 22 73" .6 37 . 17 52 9,0B470% §
. Drama’’ - ' - 21 38 © 3 - 59 22 21 30 39 3.,27471
. Essay . . o : 25- 35 41 - 54 17 26 32 a7 57536
History, English Language 31 28 33 61 20 23 30 39 4,80379
Formal Grammar - - [ 53 - 8 . 86 2 41 . 16 53 11,58522%% #4
Ltinguistic Grammar . 36 24 62 33 24 - 19 35 a3 3.33995
Journalism . 29 30 . . 58 © 37 .3 8 49 20 13.16103%* ##
Library Science . 32 27 43 51 26 16 44 25 6,21711
Speech Arts ’ 11 49 28 67 - 16 27 .29 40 9,20202% #
Basic Reading Skills 10 50 23 72 12 31 20 49 3.02452
Study Reading Skills 8 52 22 13 10 33 16 53 2,72589
Literary Reading Skills 6 54 16 79 é 37 16 53 4.29502
Mechanics and Usage 2 58 ' 5 90 4 39 4 65 1.71819
Oral Communication 4 56 6 89 3 40 [ 63 . 37211
Written Communication 1 59 . 11 84 1 - 41 . 10 59 9.80777% K
Formal Composition 5 55 27 68 7 36 17 51 10.17064% #
Creative Writing~ 12 48 34 61 16 27 25 T 44 5.60645
Critical Thinking 8 52 22 73 8 35, 18 51 3.62061
‘Listening 6 . 54 15 78 4. 38 5 63 3.42283
Discussion Group Technique 8 - 52 28 66 10 33 17 " 51 5.54756 .
ONN TEACHING ABTLITY . o
Literature . 4 56 . 17 77 . 8 35 13 56 4,86750
Drama 17 42 30 65 25 18 26 43 11,16827* #
Essay -20 40 40 55 20 23 29 40 2,07540
- History, English Language 27 32 33 62 20 23 30 39 2.768806
Formal Grammar - . 3 57 © 13 82 0 43 12 57 11.50056%% #4
Linguistic Grammar . : 27 32 55 40 24 19 35 T34 2,43443
Journallsm i ’ 31 28 63 32 . 35 8 50 - 19 10,59750% it
Library Science © 32 227 . 44, 50 30 13 46 23 9.66399* Hi
Speech Arts 15 44 29 T 66 22 - 21 32 36 11.75416%* §
Basic Reading Skills 8 51 22 73 17 26 18 51 9,27494%
Study Reading Skills 8 -51 20 75 12 30 17 52 3.86114
Literary Reading Skills 2 58 11 84 8 35 15 54 10,59270% #
Mechanics and Usage 2 57 5 90 3 40 5 64 1.06577
Oral Communication ' 3 57 9 85 4 39 10 59 3,30781
Written: Communication’ 4 56 12 83 -3 40 10 59 3.00794
Formal Composition SN 52 21 73 8 35 "~ 18 51 4.32819
Creative Writing. .14 46 34 61 16 27 26 43 3.79759
Critical Thinking 11 48 ©38 57 15 28 21 48 7.87838%
Listening 9 50 12 83 6 37 12 57 . . 75760
Discussion Group Technique 12 48 22 73 12 3l 23 46 3.54190
COMPETENCE IN PRACTICES,
. MATERIALS, OR DEVICES .
Group Teaching - 13 46 39 56 11 31 24 44 7.04255
Team Teaching ’ 28 31 53 42 22 20 37 31 1.08516
Teaching Machines 37 22 58 36 24 19 48 21 2,29892
Radio and Television 24 35 59 33 24 18 37 32 8,11792% §
Other Programmed Learning 25 . 34 44 50 23 19 33 35 1.55685
Newspapers ' - 13 . 46 ) .68 13 . 30 18 51 .98374
Trips and Excursions ’ 15 43 - 31 62 10 33 25 43 3.2185%4
Parent Conferences 8 . 51 16 9 6 37 16 53 2, 60055
Evaluation 4 56 9 86 8 34 12 57 5,85335
Standardized Testing . 7 53 14 81 5 37 ~.18 51 6.46510
Informal Testing 5 - 55 8 87 4 39 10 59 1,99545
Interpreting Data in Files 14 45 18 77 -7 36 17 52 1.63068
Group Reports 16 43 19 76 14 29 14 55 3.41165
Socio Dramasi Role Playing 19 41 © 33 61 28 14 35 34 16.75793%*x §
Book Reviews 8 51 10 84 10 32 19 48 10.09647% #
KNOWLEDGE OF MATERIALS, ’
SOURCES TO MAKE CLASSES .
INTERESTING, INFORMATIVE . 6 54 11 B4 7 36 18 51 8.31425% ¥
ABILITY TO ORGANIZE AND .
CONTROL CLASSROOM 2 58 0 95 2 41 ] 63 8,51299% §
ABILITY TG DIRECT EXTRA- : .
CURRICULAR ACTIVITIES 11 49 18 77 16 26 20 49 7.77733
ABILITY TO HANDLE. CLASSES '
Heterogeneous Classes 3 56 9 83 6 36 7 62 2.48820
Homogeneous Classes - 1 59 5 83 2 40 4 63 1,67347
A, Fast Group 2 - 58 .6 87 5 36 4 65 3,25078
B.. Slow Group 13 - 47 25 68 8 34 21 -, 48 2.36785
C, - Average Group 2 . 58 6 89 1 42 -2 67 1.86468
d_Classes 15 4] 3l 58 18 24 23 44 2.78366
NL = None or Little AO - Adequate or Outstanding )
Chi-Square values were calculated at the .05 significance level. The degree of freedom is 3.
*Gignificant Differences .05 level #iAlways or Usually Attend Meetings
**SGignificant Differences .01 level #HiSeldom or Never Attend Meetings

#*¥xSignificant Differences .00l level
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BART.C
Repoxting to Qun Eacully on Meetings Attended
ITEMS OF RESPONSE Always Usually Seldom Never
. Chi-Square
CONFIDENCE  IN: NL AQ NL AD ML, AQ NL 40
OAN ACADEMIC COMPETENCE
Literature 3 36 11 28 13 51 22 101 5.63007
Drama 13 26 19 20 32 . 30 45 79 5,91036
Essay 15 24 18 21 25 39 57 67 1.32880
History, English Language 15 24 15 23 24 39 59 65 2.19874
Formal Grammar 5 32 3 36 4 60 20 104 4,72648
Linguistic Grammar 25 14 23 16 38 26 70 53 .64294°
Journalism 18 21 18 21 47 16 86 38 15,35167%% #
Library Science 17 21 21 18 29 33 76 48 5.26129
Speech Arts 5 34 9 30 19 45 50 74 12.21130%* #
Basic Reading Skills 7 32 12 27 12 52 34 90 3.45434
Study Reading Skills 5 34 13 26 12 52 26 98 5.33376
Literary Reading Skills 6 33 8 31 9 55 20 104 . 77039
Mechanics and Usage 1 38 3 36 6 58 5. 119 3.28237
Oral Communication 0 29 4 35 5 59 10 114 3,77209
Written Communication 0 39 4 . 35 4 59 15 109 6.08777
Formal Composition 4 35 11 28 14 50 27 96 4,00918
Creative Writing 7 32 14 25 22 42 43 81 4,34834
Critical Thinking 4 35 12 27 13 51 28 96 5.05729
Listening 3 36 8 30 9 54 10 112 5.77212
Discussion Group Technique 2 37 17 22 11 52 34 89 18,0593) %% 4
OWN TEACHING ABILITY
Literature 3 36 8 31 12 52 19 104 3,00027
Drama 10 28 18 21 30 33 40 84 7.49494
Essay 15 24 17 22 27 37 50 74 27284
History, English Language 17 2 14 25 24 39 55 69 1.29139
Formal Grammar 4 35 4 35 5 59 15 109 .83120
Linguistic Grammar 22 17 17 22 34 29 67 57 1.64153
Journalism 20 19 23 16 44 19 90 34 7.44184
Library Science 16 19 17 22 31 32 a3 41 10.16258% #H
Speech Arts 3 36 10 29 25 38 58 65 22,28132%%x f
Basic Reading Skills 7 32 10 29 13 50 36 88 2.76392
Study Reading Skills 4 35 14 25 10 52 29 95 9.00359% #
Literary Reading Skills 1 38 5 34 8 56 22 102 5.96223
Mechanics and Usage 2 37 2 37 1 62 10 114 3.34076
Oral Communication 1 38 4 35 6 57 15 109 3.06145
Written Communication 3 36 5 34 6 58 15 109 .89726
Formal Composition 4 35 8 31 13 49 29 95 3.15839
Creative Writing 9 30 15 24 18 46 47 77 4.24443
Critical Thinking 7 32 20 19 19 44 39 85 10.30406% #
Listening 4 35 7 32 5 58 22 102 4,21432
Discussion Group Technique 5 34 13 26 11 53 40 84 9.73246% #
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group Teaching 9 30 19 20 12 50 46 Kk 12.43920%* {4
Team Teaching 19 20 24 15 27 35 70 53 4,40395
Teaching Machines 21 18 26 13 36 26 84 40 3.47350
Radic and Television 16 23 26 12 30 31 72 51 7.30109
Other Programmed Learning 15 23 23 16 26 36 61 62 4,02046
New spapers 5 34 11 28 15 48 39 84 5.74948
Trips and Excursions 7 32 12 27 16 45 46 76 6,31577
Parent Conferences 2 37 8 31 7 56 28 96 8.52942% #
Evaluation 2 37 3 36 4 59 23 101 9.31761% #
Standardized Testing 2 37 4 35 9 54 29 95 9.20878* {
Informal Testing 5 34 4 35 6 58 13 111 W31127
Interpreting Data in Files 5 34 11 28 10 53 30 94 4,.53002
Group Reports 5 34 10 29 14 49 33 91 3.30780
Socio Dramas; Role Playing 9 -+ 30 16 23 31 31 59 65 8.61858* #
Book Reviews 1 37 7 32 9 54 31 90 11.21359% #
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
-INTERESTING, INFORMATIVE 37 6 33 6 58 28 96 9.62021% #
ABILITY TO ORGANIZE AND
CONTROL CLASSROCM ¢} 39 1 38 3 61 6 118 2.22905
* ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 5 34 5 34 20 44 36 87 8,72011% #
ABILITY TO HANDLE CLASSES
Heterogeneous Classes [¢] 38 2 36 4 58 19 104 10.43349% #
Homogeneous Classes 0 36 2 36 1 59 9 112 5.05405
A. Fast Group 0 39 3 35 4 57 10 114 3.33801
B. Slow Group 10 29 8 30 10 52 38 86 5,02004
C. Average Group 0 39 1 38 5 59 5 119 4.11145
Ungraded Classes o) 32 10 27 23 33 49 £8 11,14687% #

NL - None or Little

A0 - Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.
#Always or Usually Report
HHSeldom or Never Report

#Significant Differences
**Significant Differences
***¥Significant Differences

.05 level
.0l level
<001 level

The degree of freedom is 3.
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BARTI D
- Taking Part on Progxams
ITEMS OF RESPONSE Always Usually Seldom Never
Chi~Square
CONEIDENCE INg NI AQ NL A0 NE AO L. AQ
OWN ACADEMIC COMPETENCE )
Literature 1 17 5 13 11 50 32 137 3.06704
Drama 6 12 8 10 30 30 65 104 2,98011
Essay 4 14 14 4 24 37 74 96 12,35291%% #
History, English Language 4 14 12 6 22 38 76 93 8.53258% #
Formal Grammar 3 15 2 16 5 56 22 146 1.40204
Linguistic Grammar 12 6 10 8 36 25 99 70 .53802
Journalism 6 12 11 7 39 22 114 55 8.27845% i}
Library Science 6 11 9 9 34 26 95 74 2,98961
Speech Art 0 18 6 12 16 45 62 108 11,04450% #
Basic Reading Skills 5 13 7 11 10 51 43 127 4,35962
Study Reading Skills 4 14 6 12 10 51 36 134 2.45218
Literary Reading Skills 2 16 6 12 9 52 27 143 4,26767
Mechanics and Usage 2 16 2 16 3 58 8 162 2.37176
Oral Communication 1 17 1 17 3 58 14 156 .90079
Written Communication 1 17 3 15 1 59 18 152 6.19552
Formal Composition 3 15 5 13 10 51 38 131 1.70354
Creative Writing 4 14 6 12 20 41 57 113 .95468
Critical Thinking 2 16 3 15 12 49 40 130 1.94215
Listening 3 15 3 15 7 52 17 151 1,27347
Discussion Group Technique 4 14 7 11 11 50 42 126 3.48348
OWN TEACHING ABILITY
Literature - 1 17 3 15 11 50 27 142 1.66355
Drama 4 14 5 13 31 30 58 110 7.78446
Essay 3 15 14 4 25 36 68 102 14,51554%+ #
History, English Language 3 15 8 10 27 34 72 97 4,91584
Formal Grammar 1 17 4 14 6 55 17 153 3.17752
Linguistic Grammar 10 8 11 7 29 32 91 78 1.30095
Journalism 5 13 12 6 42 19 119 50 13,49278%%
Library Science 9 9 10 8 30 31 102 66 2.84227
Speech Arts 2 16 3 15 18 43 74 94 13,45925%% #
Basic Reading Skills 4 14 7 11 11 50 44 125 3.61498
Study Reading Skills 3 15 8 10 11 49 35 134 6.28071
Literary Reading Skills 0 18 3 15 7 54 26 144 3.65031
Mechanics and Usage 1 17 1 17 2 59 11 158 87945
Oral Communication 0 18 1 17 6 54 19 151 2.69566
Written Communication 3 15 4 14 2 59 20 150 6.79209
Formal Composition 3 15 6 12 9 51 36 133 3.17328
Creative Writing 5 13 6 12 17 44 62 108 1.79578
Critical Thinking 2 16 6 12 20 41 57 112 3.87604
Listening 3 15 3 15 5 56 27 142 2,40813
Discussion Group Technique 1 17 6 12 11 50 51 119 7.86726% #
COMPETENCE IN PRACTICES, '
MATERIALS, OR DEVICES .
Group Teaching 3 15 6 12 17 43 60 108 3.32402
Team Teaching 9 9 11 7 26 34 94 74 3.37922
Teaching Machines 10 8 10 8 36 24 111 58 1.60877
Radio and Television 7 11 10 7 30 30 97 70 3.23527
Other Programmed Learning 5 13 9 9 28 32 83 84 3.19342
Newspapers 2 16 4 14 15 46 49 119 3.09060
Trips and Excursions 3 14 3 15 18 43 57 109 4.07899
Parent Conferences 0 18 3 15 8 53 34 135 5.52554
Evaluation 0 18 1 17 8 52 23 147 3.63194
Standardized Testing 2 16 1 17 8 52 33 137 3.41995
Informal Testing 3 15 2 16 5 56 18 152 1.08244
Interpreting Data in Files 6 12 5 13 11 50 34 135 2.54660
Group Reports 2 16 4 14 10 51 46 123 4.58749
Socio Dramas; Role Playing 2 16 6 12 28 31 79 91 9.43035% #
Book Reviews . 0 17 3 14 8 53 37 130 6.56437
KNOWLEDGE OF MATERIALS,
SOURCES OT MAKE CLASSES
INTERESTING, INFORMATIVE 1 17 2 16 5 56 34 136 6.64513
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 0 18 0 18 2 539 8 162 1.87272
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 4 14 3 15 12 49 47 122 2,38324
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 0 18 1 17 5 54 19 148 2.95968
Homogeneous Classes 0 18 1 17 3 54 8 155 .97561
A. Fast Group 0 18 0 18 3 55 14 155 3.57383
B. Slow Group 5 13 5 13 10 49 46 123 2.63148
C. Average Group 0 18 1 17 3 58 7 163 .96575
Ungraded Classes 2 14 ) 11 16 44 63 93 6.60424

“NL - None or Little

AQ - Adequate or Outstanding

Chi-Square values were calculated at the .05 significance level.
#Always or Usually Take Part

*Significant Differences
**Significant Differences
**xSignificant Differences

75 level
.01 level
.001 level

HiiNever Take Part

The degree of freedom is 3.
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PARL E
Reading the Oklah
ITEMS OF RESPONSE . Always Usually Seldom Never
Chi-Square
CONFIDENCE_IN3 NE, A0 NL AD NL 20 NL AQ
OWN ACADEMIC COMPETENCE
Literature 9 77 19 7 4 25 17 44 8,09228% #
Drama 27 59 38 51 15 14 29 32 5.83559
Essay ’ 29 58 - 41 49 15 14 30 31 5.40511
History, English Language 30 95 38 52 16 13 30 31 4,78469
Formal Grammar 9 76 9 81 1 28 14 a7 9.09095% H#
Linguistic Grammar 62 25 48 41 17 12 3 31 8,78920% #
Journalism 47 39 50 40 21 8 52 9 18,8681 5%%* P
Library Science 46 39 39 50 21 8 38 23 9,34756* H#
Speech Arts 17 70 31 59 11 18 25 36 9.23327% Ky
Basic Reading Skills 15 72 23 67 8 21 19 42 4,15324
Study Reading Skills 13 74 23 67 7 22 13 48 3.22860
Literary Reading Skills 11 76 13 77 6 23 14 47 3.43032 .
Mechanics and Usage 4 83 7 83 1 28 3 58 1.27640
Oral Communication 6 81 6 84 2 27 9 56 .14373
Written Communication S 82 10 79 1 28 7 54 3.29145
Formal Composition 13 74 24 65 5 24 14 47 4.21256
Creative Writing 23 64 25 65 12 17 26 35 6.28353
Critical Thinking 12 75 24 66 6 23 15 46 4.86299
Listening ) 11 7% 12 76 2 26 5 56 1.72160
Discussion Group Technique 15 72 25 64 5 24 20 40 6.44999
OWN TEACHING ABILITY :
Literature 10 77 15 74 5 24 12 49 2.02055
Drama 23 63 34 35 17 12 24 37 9.89722x% #
Essay 27 60 41 49 15 14 26 35 5.79331
History, English Language 28 58 36 54 15 14 30 31 5.63792
Formal Grammar 7 80 13 77 1 28 8 53 3.87169
Linguistic Grammar 49 37 45 45 18 11 29 32 2,55846
Journalism 50 36 56 34 22 7 51 10 12,66876%% {f
Library Science 48 37 43 47 21 8 39 22 7.13974
Speech Arts 26 60 29 61 14 15 28 L 32 6.56974
Basic Reading Skills 17 69 22 68 10 19 17 44 2.93896
Study Reading Skills 15 71 19 70 8 21 15 46 1,82138
Literary Reading Skills 5 82 14 76 6 23 12 49 7.87302% §
Machanics and Usage 4 82 6 84 1 28 S 56 1,20213
Oral Communication 8 79 6 83 4 25 8 53 2,26416
Written Communication S 82 13 77 1 28 10 51 7.11803
Formal Composition 13 73 18 71 5 24 18 43 4,77865
Creative Writing 26 61 26 64 11. 18 27 34 4,77668
Critical Thinking 28 58 27 63 9 20 21 40 .35521
Listening . 11 7% 10 80 5 24 12 49 2.54996
Discussion Group Technigque 18 69 21 69 6 23 25 36 9.09520%
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 28 58 27 62 10 18 21 40 .42376
Team Teaching a6 40 46 43 18 10 29 32 2,21679
Teaching Machines 53 33 57 32 17 12 41 20 . 79999
Radio and Television 42 44 46 40 20 9 36 25 4,08117
Other Programmed Learning 34 52 44 44 16 13 31 29 3.51044
Newspapers 18 67 24 66 11 18 17 44 3.24793
Trips and Excursions 19 66 31 57 10 19 22 38 4,73594
Parent Conferences 9 77 17 73 6 23 13 48 3.92776
Evaluation 6 81 8 82 5 23 13 48 8.86934*% §#
Standardized Testing 6 81 15 75 6 22 17 44 12,01734%% {
Informal Testing 8 79 8 82 S 24 7 54 1.87236
Interpreting Data in Files 17 69 16 74 7 22 16 45 1.81590
Group Reports 16 70 21 69 12 17 13 48 6.49841
Socio Dramasj; Role Playing 26 61 39 50 17 11 33 28 12,73506%% #
Book Reviews 9 77 16 72 9 19 14 46 8.12997* 4
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 10 77 11 79 5 24 16 45 7.13582
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 3 84 2 88 0 29 5 56 5.08168
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 14 72 23 67 8 21 21 40 6.52516
- ABILITY TO HANDLE CLASSES
Heterogeneous Classes 7 77 9 79. 4 25 S 56 92512
Homogeneous Classes 1 84 5 79 3 23 3 57 5.37039
A. Fast Group 2 85 9 79 4 23 2 59 8.69555% #
B. Slow Group 17 70 22 67 7 20 19 42 2,63536
C.. Average Group 2 85 3 87 4 25 2 59 7.85017% #
Ungraded Classes 29 53 27 54 9 20 22. 38 44310

NL - None or Little

AQ ~ Adequate or Outstanding

Chi~Square values were calculated at the .05 significance level.

*Significant Differences
#xSignificant Differences
*x¥Gignificant Differences

.05 level
.01 level
.001 level

##Seldom or Never Read Bulletins

The-degree of freedom is 3.
#Always or Usually Read Bulletins
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Contributing to the OCTE Newsletter

ITEMS OF RESPONSE Always Usually Seldom Never
Chi-Square
CONEIDENCE INg NI AD ML AQ NL A0 NL A0,
ORN ACADEMIC COMPETENCE
Literature 0 5 3 3 5 28 41 182 5.36024
Drama 3 2 4 2 15 18 87 135 2.95225
Essay 2 3 4 2 16 17 94 130 1,88080
History, English Language 2 3 3 3 14 19 96 126 .14205
Formal Grammar 1 4 0 6 1 32 30 192 4,10790
Linguistic Grammar 2 3 4 2 19 14 133 90 +95539
Journalism 2 3 3 3 18 15 148 7% 3.58504
Library Sclence 0 5 3 3 22 11 120 101 8.01297* #
Speech Arts 0 5 4 2 11 22 70 154 5.76890
Basic Reading Skills ¢} 5 3 3 6 27 56 168 4.49605
Study Reading Skills 0 5 3 3 5 28 48 176 5.09276
Literary Reading Skills 1 4 3 3 5 28 35 189 5.11895
Mechanics and Usage 1 4 2 4 2 31 10 214 11.25630% ##
Oral Communication ¢] 5 1 5 2 31 16 208 1.27101
Written Communication 0 5 1 5 0 33 22 201 4,51967
Formal Composition 1 4 3 3 5 28 47 176 3.72907
Creative Writing 1 4 2 4 9 24 75 149 86789
Critlcal Thinking 0 5 3 3 7 26 47 177 4.31959
Listening 0 5 3 3 4 2 23 198 9.77505% §
Discussion Group Technique ] 5 5 1 4 29 55 167 15.75779%* &
OWN TEACHING ABILITY
Literature 1 4 2 4 5 28 34 189 1.5190¢
Drama 1 4 3 3 14 19 80 142 1.55986
Essay 1 4 3 3 13 20 93 131 117185
History, English Language 1 4 2 4 16 17 92 131 1.78400
Formal Grammar 1 4 2 4 2 31 23 201 4,53295
Linguistic Grammar 2 3 3 3 16 17 121 102 . 76986
Journalism 2 3 4 2 20 13 153 70 2,52185
Library Science 2 3 4 2 18 15 128 94 .93715
Speech Arts 1 4 3 3 11 22 83 139 1,25892
Basic Reading Skills 0 5 3 3 6 27 57 166 4,54521
Study Reading Skills 0 5 3 3 5 28 49 173 5.09959
Literary Reading Skills o] 5 2 4 3 30 31 193 3.38611
Mechanics and Usage 1 4 2 4 2 31 10 213 11.19525% H#
Oral Communication 0 5 2 4 4 29 20 203 4.70332
Written Communication 1 4 2 4 1 32 25 199 5,69004
Formal Composition 1 4 1 5 5 28 47 175 . 69400
Creative Writing 1 4 3 3 10 23 76 148 1,30976
Critical Thinking 0 5 5 1 10 23 71 152 9.62660% #
Listening 1 4 4 2 2 31 32 191 15,09782%x K
Discussion Group Technique 0 5 3 3 3 30 64 160 9.19751% #
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 1 4 2 4 9 23 75 147 .78673
Team Teaching 3 2 4 2 16 16 118 104 66170
Teaching Machines 1 4 3 3 22 1] 142 80 4,68540
Radio and Television 1 4 3 2 14 19 127 93 5,29607
Other Programned Learning 1 4 2 4 16 17 107 113 2.11953
Newspapers 1 4 1 5 5 28 64 158 3.18677
Trips and Excursions 1 4 2 4 7 26 72 147 2.12609
Parent Conferences o] 5 1 5 5 28 40 183 1.22043
Evaluation 0 5 0 6 5 27 28 196 1.87037
Standardized Testing 0 5 0 6 3 29 41 183 3.88542
Informal Testing 1 4 0 6 3 30 24 200 - 1.26956
Interpreting Data in Files o] 5 .2 4 4 29 50 173 3.72227
Group Reports 1 4 0 6 5 28 57 166 3.67158
Socio Dramas; Role Playing 1 4 3 3 11 21 101 122 2.59917
Book Reviews ] 4 0 [ 2 31 46 174 6.56125
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 0 5 1 5 2 31 39 185 3.75288
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 0 5 0 6 1 32 9 215 52269
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 3 2 3 3 5 28 5% 168 7.02890
ABILITY TO HANDLE CLASSES
Heterogeneous Classes ] 5 0 6 3 29 22 198 1.21858
Homogeneous Classes 0 5 0 6 1 29 11 205 . 74602
A. Fast Group 0 5 0 6 1 30 16 206 1.50569
B. Slow Group 2 3 1 5 4 27 60 163 3.63496
C. Average Group 0 5 0 6 2 31 9 215 .79590
Ungraded Classes 0 5 1 5 9 23 78 4.54592

134

NL - Nore or Little

AO ~ Adeguate or Outstanding

Chi-Square values were calculated at the .05 significance level.

*Significant Differences
**Significant Differences
**xxSignificant Differences

.05 level
.0l level
.001 level

The degree of freedom is 3.
#Always or Usually Contribute
HHSeldom or Never Contribute
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Part B - Graduat ﬁMﬁ.in.Ql‘.MﬁiﬁH:ﬁ.

Data shown in Part B of Table XIII are in terms of graduate major
or majors. Four significant differences exist with respect to the res-
pondents?® feelings of academic competencys; one significant difference
exists with respect to the respondents! feelings of confidence in ﬁeaching
ability. These significant differences are indicated in the table by
asterisks,

With respect to the five items for which significant differences are
shown, respondents who have majored in English show the highest confidence
with respect to three items (#); respondents who have majored in other
sugjects show the highest‘confidence with respect to two items (##).

When significant differences exist, the teachers at the graduate level
who have majored in English seem to feel more confident than the teachers

who have majored in other subjects.

&zmmm—lahlﬁm

Teachers who ‘have majors in subjects other than English at the under-
graduate level feel more confident than teachers who have majored in
English. Teachers, at the graduate level, who have majored in English

feel more confident than teachers who have majored in other subjects,
Table XIV

Part A - Undergraduate Minor or Minors

Data shown in Table XIV are in terms of undergraduate and graduate
minor or minors. Part A is concerned with undergraduate minor or minors.
A study of the data presented in the table reveals that no significant

differences exist among the respondents with respect to their feelings of



FREQUENCY DISTRIB!

TABLE XIII

UTION OF RESPONSES IN TERMS OF UNDERGRADUATE

AND -GRADUATE MAJOR OR MAJORS
PART A
Undergraduate
ITEMS OF RESPONSE English - - Others
. Chi-Square
CONFIDENCE IN: NI AQ NL AD.
OWN ACADEMIC COMPETENCE
Literature 26 % 22 138 5.93315% j#
Drama - 43 £8 63 96 .22283
Essay 50 81 63 98 2,72345
History, English Language 44 56 67 93 ,11357
Formal "Grammar 13 86 19 142 .10048
Linguistic Grammar 62 39 92 68 .38655
Journalism 74 27 91 69 7.15497%% Y
Library Science 54 46 87 72 .01272
Speech Arts 34 67 48 113 42777
Basic Reading Skills 25 76 38 123 .04494
Study Reading Skills 18 83 35 126 .59021
Literary Reading Skills 17 84 25 136 .07837
Mechanics and Usage 5 96 9 152 .05019
Oral Communication 9 92 .9 152 1.06974
Written Communicati on 12 89 10 150 2.54367
Formal Composition 31 70 23 137 10,04743%%
Creative Writing 40 61 43 118 4,76891% #i
Critical Thinking 26 75 29 132 2.23610
Listening .. 12 88 18 141 .02765
Discussion Group Technique 30 70 3l 129 3.86872* Hi
OWd TEACHING ABILITY
Literature 26 74 15 146 12.96642%%% H#
Drama 41 60 54 105 1.17151
Essay 46 55 60 101 1.76528
History, English Language 41 60 66 94 ",01101
Formal Grammar 14 87 13 148" 2.24854
Linguistic Grammar 62 39 77 83 4,37390% #
Journalism 74 27 100 60 3.23019
Library Science 59 41 87 73 .53463
Speech Arts 44 57 50 109 3.92920% 4
Basic Reading Skills 24 77 40 120 .05124
Study Reading Skills 19 82 35 124 438452
Literary Reading Skills 17 84 18 143 1.71273
Mechanics and Usage 7 94 6 154 1,32351
Oral Communication 14 87 11 149 3.48927
Written Communication 15 86 12 149 3,67496
Formal Composition 29 72 22 137 8.66903%* #
Creative Writing 39. 62 47 114 2,49839
Critical Thinking 36 65 47 113 1.12181
Listening 17 84 21 139 .68385
Discussion Group Technique 33 68 34 127 4.35409% ##
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 33 68 52 107 .00002
Team Teaching 51 . 50 87 72 .44205
Teaching Machines 57 44 107 52 3.12775
Radio and Television 52 46 88 71 12761
Other Programmed Learning 44 55 77 82 .38870
Newspapers 29 71 38 122 ..88670
Trips and Excursions 26 73 54 104 1.7783%
Parent Conferences 14 86 17 144 69782
Standardized Testing 15 86 25 135 .02854
Informal Testing 8 93 18 143 73759
Interpreting Data in Files 17 84 37 123 1,49443
Group Reports 23 8 38 122 .03304
Socio Dramas; Role Playing 49 52 62 97 2.28855
Book Reviews 25 7% 19 137 7.03698%% fit
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 19 82 21 140 1.59641
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM ’ 3 98 6 155 .10705
ABILITY TO DIRECT EXTRA-
"CURRICULAR ACTIVITIES 23 77 40 12} .11463
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 11 88 13 145 59762
Homogeneous Classes 5 91 [§] 148 . 24208
A. Fast Group 4 95 11 147 .94529
B, . Slow Group 24 75 41 118 .07714
C. Average Group 2 99 9 152 2,01077
Ungraded Clagses 32 65 54 97 220032

NL - None or Little

Chi- Square values were calculated at the .05 significance level.

*Significant Differences
*xSignificant Bifferences
*##5ignificant Differences

A0 - Adequate or Outstanding

.05 level
.01 level
<001 level

#English Major
HHOther Majors

The degree of freedom is 1.
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PART.B

***Significant Differences .001 level

: Graduate
ITEMS OF RESPONSE ’ English . Others
. ) . Chi~Square
CONFIDENCE INg NL AQ NL A0
OWN ACADEMIC COMPETENCE : .
Literature 13 63 8 - 60 .82173
Drama . 32, . 42 - - 17 51 5,21860% #d
Essay 26 . . 50 28 40 + 74303
History, English Language 34 41 26 . 41 61792
Formal Grammar . 12 63 5 63 2,54579
Linguistic Grmmar .45 30 33\ - 30 24829
.Journalism . 49 26 42 26 £19627
Library 'Sclence’ - . ) 40 ’ 35 : 34 34 .15870
Speech Arts . 25 51 16 52 1,54564
Basic Reading Skills . 13 73 23 45 5.34984% #
Study Reading Skills 10 : 66 18 50 4,06069%
Literary Reading Skills 10 66 7 61 . 28269
Mechanics and Usage 6 70 0 68 5.60183 * #if
Oral Communication S 71 2 66 1.02692
Written “ommunication 8 68 4 64 1.01322
Formal Composition . . 15 61 - 9 59 1,09226
Creative Writing 18 58 20 48 . 60608
Critical Thinking . 14 62 10 58 .35665
Listening . 4 71 6 61 .70912
Discussion Group Technique 14 62 16 52 .56783
ONN TEACHING ABILITY | :
Literature ’ 12 ’ 64 7 61 .94626
Drama 29 46 18 50 2.40423
History, English Language 31 44 24 44 54956
Formal Grammar 11 65 8 60 22994
Linguistic Grammar 42 33 33 35 . 79807
Journalism 51 24 39 ' 29 1.73319
Library Science 41 33 38 30 .00326
Speech Arts ' 29 46 20 47 1,21697
Basic Reading Skills 13 62 18 50 1.75371
Study Reading Skills 11 - 64 18 50 3,07366
Literary Reading Skills 7 69 7 61 .04801
Mechanics and Usage . 4 71 2 66 .50770
Qral Communicartion 7 68 2 66 2,47089
Written Communication . 9 67 4 64 1.55212
Formal Composition 14 60 9 59 .84334
Creative Writing 21 55 21 47 .18357
Critical Thinking . 17 58 19 49 .52672
Listening 11 64 8 60 .26068
Discussion Group Technique 16 60 16 52 .12737
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching ' X 16 58 26 42 4,69581% #
Team reaching . 38 36 36 32 .03589
Teaching Machines ' 46 28 45 23 .24810
Radio and Television 39 34 34 34 .16536
Other Programmed “earning 34 40 30 R .04784
Newspapers 19 56 15 53 .21100
Trips and Excursions 22 52 17 49 .27388
Parent Conferences 11 64 11 57 06245
Evaluation 10 66 8 60 .06368
Standardized Testing ) 12 64 10 58 .03255
Informal Testing 10 66 3 65 3.34273
Interpreting Data in Files 12 63 12 56 .06927
Group Reports 15 60 15 53 .09118
Socio Dramas; Role Playing - 35 40 26 42 1.03647
Book Reviews 17 57 7 59 3.75¢.07
- KNOWLEDGE OF MATERIALS,
SOURCES TO ‘MAXE CLASSES
INTERESTING, INFORMATIVE 12 64 7 61 .94626
ABILITY TO ORGANIZE AND .
CONTROL " CLASSROOM 2 74 3 65 .33933
ABILITY TO DIRECT EXTRA- : '
CURRICULAR ACTIVITIES 21 55 14 53 .87406
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 6 68 5 61 .01365
Homogeneous Classes 3 7 2 65 .11747
A. Fast Group 5 71 3 64 +29770
B. - Slow Group 20 56 14 53 © .D57724
C. ~Average -Group. 4 72 2 66 .48458
{ngraded Classes 24 48 24 39 33251,
NL - None or Little AQ ~ Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level. The degree of freedom is 1.
*Significant Differences . .05 level HEnglish Major
**Significant Differences .01 level #40ther Majors
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academic competence. There are three significant differences among the
respondents with respect to their-confidence in their own teaching ability,
as indicated in the table by the starred iteﬁs,

With respect to the three items for which significant differences are
shown, respondents who have English minors in their undergraduate work
show the highest confidence with respect to two items (#); respondents who
have other minors in their undergraduaté work show highest confidence with
respect to one item (##).

In general, when significant differences exist, the teachers who
have undergraduate English minors feel more confident than teachers who

have minors in other subjects.

Part B - Graduate Minor or Minors

Data shown in Part B of Table XIV are in terms of graduate minor or
minors. A study of the data reveals that one significant difference exists
with respect to the respondents' feelings of academic competence; three

"significant differences exist with respect to the respondents' confidence
in their own teaching ability. These significant differences are.indicated
in the table by asterisks.

With respect to the four items for which significant differences are
shown, respondents who have English minors show the highest confidence with
respect to one item (#); respondents who have minors in subjects other than
English show the highest confidence with respect tb three items (##).

Respondents at the graduate level who have minors in subjects other

than English tend to feel more confident than respondents who have English

minors.
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BART A
Undergraduate
ITEMS OF RESPONSE English Others
t Chi-Square
OONFIRENGE IN: NI AQ NL 20
ONN ACADEMIC COMPETENCE
Literature 32 144 11 56 .10366
Drama 74 103 25 40 .22023
Essay 78 99 29 38 .01213
History, English Language 78 99 28 a8 05280
Formal Grammar 23 153 5 61 1,41523
Linguistic Grammar 105 71 39 28 .04226
Journalism 107 70 45 21 1.22625
Library Science 96 79 35 31 06446
Speech Arts 59 118 21 46 .08734
Basic Reading Skills 45 132 15 52 .24153
Study Reading Skills 39 . 138 11 56 .94084
Literary Reading Skills 30 147 9 58 .44750
Mechanics and Usage 8 169 1 66 1.25377
Oral Communication 13 164 5 62 .00099
Written Communication 16 160 5 62 16294
Formal Composition 33 144 18 49 1,98711
Creative Writing 49 128 27 40 3.60646
Critical Thinking 35 142 16 51 . 49576
Listening 20 155 8 59 .01240
Discussion Group Technique 39 136 19 48 .98043
OWN TEACHING ABILITY
Literature 24 153 11 55 .37650
Drama 63 113 24 42 .00672
Essay 72 105 26 41 .07087
History, English Language 80 97 22 44 2,77840
Formal Grammar 16 161 8 59 .46113
Linguistic Grammar 93 84 37 29 .23919
Journalism 115 62 44 22 .06105
Library Science 96 81 38 27 .34329
Speech Arts 61 115 27 39 .81026
Ba<ic Reading Skills 45 132 15 51 .18797
Study Reading Skills 40 136 11 95 1.05998
Literary Reading Skills 23 154 10 57 .15495
Mechanics and Usage 6 171 4 62 .86904
Oral Communication 14 163 10 56 2.83252
Written Communication 17 160 7 60 .03896
Formal Composition 32 145 15 50 . 75880
Creative Writing 53 124 28 39 3.07625
Critical Thinking 54 123 24 42 75617
Listening . 26 151 10 56 .00813
Discussion Group Technigue 42 135 23 44 2.79412
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 57 119 21 45 .00709
Team Teaching 101 75 30 36 2.75226
Teaching Machines 122 55 33 30 4,74470%
Radio gnd Television 102 74 30 33 2.00426
Other Programmed Learning 91 84 24 41 4.31698*% ##
Newspapers 40 137 23 42 4.03608% #
Trips and Excursions 56 119 17 47 .65310
Pacent Conferences 30 147 11 55 .00273
Evaluation 18 159 12 54 2.85193
Standardized Testing 18 159 6 61 .08080
Interpreting Data in Files 41 136 8 58 3.64141
Group Reports 43 134 15 51 .06492
Socio Dramas; Role Playing 71 105 31 35 .86499
Book Reviews 27 145 16 51 2.18823
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 26 151 1t 56 .11289
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 5 172 1 66 . 35968
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 42 135 12 54 .85582
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 13 161 8 57 1.38112
Homogeneous Classes [} 162 5 59 1.84562
A. Fast Group 11 161 3 64 .32156
B. Slow Group 48 125 11 56 3.34263
C. Average Group 9 168 0 67 3.53725
Ungraded Classes 62 104 18 46 1,73264
NL - None or Little AQ - Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level. The degree of freedom is 1.
*Significant Differences .05 level HEnglish Minor
**Significant Differences .01 level #40ther Minors

*€¥Significant Differences .001 level
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. Gradyate
ITEMS OF RESPONSE English Others .
; : Chi~Square
CONF IDENCE IN: NL AQ NI, AQ
OWN ACADEMIC COMPETENCE
Literature 7 54 2 20 .09509
Drama 24 37 7 15 +39138 -
Essay 22 39 6 16 +55920
History, English Language 29 32 5 17 4,11660% gt
Formal Grammar 8 52 0 22 3.25045
Linguistic Grammar 31 30 12 9 .25043
Journalism 40 21 13 9 +29441
Library Science. . 32 28 8 14 1.89553%
Speech Arts 16 45 6 16 .00903
Basic Reading Skills 18 43 5 17 .37113
Study Reading Skills 16 45 3 19 1.45266
Literary Reading Skills 14 47 2 20 1,99598
Mechapics and Usage 3 58 1 21 00489
Oral Communication 4 57 2 20 15475
Written Communication 6 55 3 19 .24154
Formal Composition 10 51 4 18 23687
Creative Writing 17 44 4 18 .80278
Critical Thinking 13 48 4 18 .09723
Listening 8 53 3 19 .00382
Discussion Group Technique 13 48 7 15 97587
ONN TEACHING ABILITY . :
Literature 7 54 2 20 .09509
Drama 22 39 8 14 .00062
Essay 20 41 6 16 .22852
History, English Language 28 33 7 15 1.31504
Formal Grammar 8 53 2 20 .24705
Linguistic Grammar 32 29 10 12 .31735
Journalism 38 23 12 10 .40542
Library Science 38 22 9 13 3.3087¢C °
Speech ‘Arts 20 41 9 13 . 46923
Basic Reading Skills 19 42 4 18 1,35689
Study Reading Skills 18 43 2 20 3,68515
Literary Reading Skills 10 51 2 20 69716
Mechanics and Usage 4 57 0 22 1,51566
Oral Communication 6 55 1 21 .58604
Written Communication 7 54 3 19 07125
Formal Composition 9 52 4 18 .14381
Creative Writing 22 39 3 19 3.86447% #ft
Critical Thinking 18 43 5 17 .37113
Listening 10 51 1 21 1.97421
Discussion Group Technique 13 48 5 17 .01908
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 15 46 5 17 .03067
Team Teaching 28 33 11 11 .10902
Teaching Machines 39 22 8 14 5.00413% #
Radio. and Television 30 30 9 13 .53342
Other Programmed Learning 27 34 9 H 07402
Newspapers 13 48 6 16 .32551
Trips and Excursions 16 44 7 15 .21167
Parent Conferences 12 49 2 20 1.23099
Evaluation 9 52 2 20 .45105
Standardized Testing 8 53 3 19 .00382
Informal Testing 9 52 2 20 .45105
Interpreting Data in Files 13 48 0 22 5.55925% #i
Group Reports 12 49 3 19 .39782
Socio Dramas; Role Playing 28 33 6 16 2.32022
Book Reviews 15 45 4 17 .30696
KNONLEDGE OF MATERTALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 11 50 1 21 2.37817
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 3 58 0 22 1,12254
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 13 47 7 15 .89955
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 5 55 1 21 34057
Homogeneous Classes 3 56 1 21 .00932
A. Fast Group 1 60 1 21 .58068
B. Slow Group 16 45 3 19 1.45266
C. Average Group 3 58 0 22 1.12254
Ungraded Classes 19 41 6 15 06984

NL = None or Little

*Significant Differences
**Significant Differences
#¥#Significant. Differences

AO - Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level.
.05 level
.01 level
.001 level

The degree of freedom is 1.
#English Minors
#H#Other Minors



Summary - Iable XIV

Teachers who have English minors at the undergraduate level feel more
confident thaneteachers who:have minors in other subjects. Teachers, at
the graduate level, who have minors in subjects other than English feel

more confident than respondents who have English minors.
Table XV

Part A — Writtep English

Data in Table XV are in terms of number of college hours in language
arts areas. Part A 1s concerned with the number of hours the respondents
have had in written English. & study of the data presented in the table
reveals that no significant differences in confidence in academié and
professional competence exist with respect to the number of college hours

the respondents have had in written English.

Part B - QOral English

Data in Part B of Table XV are in terms of number of college hours
in oral English. A study of the data given in the table reveals that no
significant differences exist among the respondents with respect to their
feelings of academic competence. There are three significant differences
among the respondents with respect to their confident in their own teaching
ability; as indicated in the table by the starred items.

With respect to the three items for which significant differences are
shown, respondents who have had more than twelve hours of oral English show
the highest confidence with respect to two items (#); respondents who have
had twelve hours or less of oral English show the highest confidence with

respect to one item (##).
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When significant differences exist, the respondents who have had more
than twelve college hours of oral English tend to feel more confident: than

respondents who have had twelve or fewer hours in oral English.

Part C - English Literature

Data shown in Part C bf Table XV are in terms of number of college
hours in English Literature. Five significant differences exist with
respect to the respondents' feelings of academic competency; one signi—
ficant difference exists with respect to the respondents' confidence -in
their own teaching competency. These significant differences are indi -
cated in the table by asterisks.

With respect to the six items for which significant differences are
shown, respondents who have had more than twelve college hours English
Literature show the highest confidence with respect to the six items (#).
There were no significant differences among respondents who have had
twelve or fewer college hours in English Literature.

‘When significant differences exist, the respondents who have had

more than twelve college hours English Literature seem to feel more

confident than those who have had twelve college hours or fewer.

Part D - American Literature

Data shown in Part D of Table XV are in terms of number of college
heurs in American Literature. Four significant differences exist with
respect to the respondents' feelings of academic competency, as indicated
by the starred items. A study of the data given in the table reveals
‘that no significant differences exist among the respondents with respect

to their confidence in their own teaching ability.



With respect to the four items for which significant differences are
shown, respondents who have more than twelve college hours American Lit—
erature show the highest confidence with respect to two items (#); res—
‘pondents who have twelve or fewer college hours American Literature show
the highest confidence with respect to two items (##).

In general, the number of college hours in American Literature seems
to have little relationship to the respondents® feelings of competence

or confidence.

Part E — Woxld Liferature

Data shown in Part E of Table XV are in terms of number of college
hours in World Literature. A study of the data presented in the table
reveals that no significant differences exist among the respondents with
respect to their feelings of academic competence. Five significant
differences are shown with respect to the respondents® feelings of con~
fidence in their teaching ability, as shown in the table by the starred
items,

With respect to the five items for which significant differences are
shown, respondents who have more than twelve college hours World Litera=~
ture show the highest confidence with respect to four items (#); reéspond-
ents who have had twelve or fewer ccllege hours World Literature show the
highest confidence with respect to one item (##).

When significant differences exist, respondents who have had more

than twelve college hours of World Literature indicate more confidence

than respondents who have had twelve college hours or fewer,

Paxrt E - Journalism

Data shown in Part F of Table XV are in terms of number of college
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hours in Journalism. Two significant differences exist with respect to the
teachers' feelings of acadeﬁic competency; three significant differences
gexist with respect-fo fhe teachers' confidence in theilr own teaching
ability. These significant differences are indicated in the table by
asterisks.

With respect to the five items for which significant differences are
shown, teachers whé have had more than twelve hours of Journalism show the
highest confidence with respect to all five items (#).

Teachers who have had more than twelve college hours of Journalism
seem to»feel more confident than those teachers who have had twelve or

fewer college hours of Journalism,

Data shown in Part G bf Table XV are in terms of number of college
hours in Librarvacience. Two significant differences exist with respect
to the respondents' feelings of academic competency; one significant
difference exists with respect to the respondents' confidence in their
own teaching competency. These significant differences are shown in the
table by asterisks.

With respect to the three items for which significant differences are
shown, respondents who have had more than twelve college hours Library
Science show the highest confidence with respect to one item (#); reé—
pondents who had had twleve or fewer college hours Library Science show
the highest confidence with respect to two items (##).

When significant differences exist, the respondents who have had
twelve or fewer college hours Library Science indicate more confidence

than the respondents who have had more than twelve hours.



Part H - Speech

Data shown in Part H of Table XV are in terms of number of college
hours in Speechs Three significant differences exist among the res-
pondents with respect to their feelings of academic competence; nine
significant differences exist among the respondents with respect to their
feelings of confidence in their teaching ability. Significant differ-—
ences are indicated in the table by asterisks.

With respect to the twelve items for which significant differences
are shown, respondents who have had more than twelve college hours Speech
show the highest confidence with respect to eleven items (#); respondents
who have had twelve or fewer college hours Speech show the highest con~—
fidence with respect to one item (##).

Respondents who have had more than twelve college hours in Speech
tend to feel more confident than respondents who have had twelve or

fewer college hours in Speech.

Part I - Dramatics

Data in Part I of Table XV are in terms of number of college hours
in Dramaticss A study of the data presented in the table reveals that
no significant differences exist in feelings c¢f academic or professional
confidence with respect to the number of college hours ﬁhe respondents

have had in Dramaticss

Part J - History and Siructure of the English Language
Data shown in Part J of Table XV are in terms of number of college
hours in History and Structure of the English Languages No significant

differences exist with respect to the respondents® feelings of academic
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competency. One significant difference exists with respect to the res-—
pondents' confidence in their own teaching ability, as indicated in the
table by the starred item.

With respect to the one item for which a significant difference is
shown, respondents who have had'moré thén twélve college hours in the
History and Structure of the English Language show the highest confidence
(#).

In general, when significant differences exist, respondents who have
had more than twelve college hours in History and Strupture of the English
Language . feel more confident than those who have had twelve college hours

or fewer.

Summary - Iable XV
Teachers who have had more than twelve college hours in oral English,

English Literature, World Literature, Journalism, Speech, and History and
‘Struéture of the,English Language feel more confident than those who have
had twleve ér féwer college hours.in these subjects; Teachers who have
had twelve or feWer college hours in Library Science feel more confident
than those teachers who have had more than twelve hours. There seems to
be little or no relationship between the number of college hours in writtern
English, American Literature, or Dramatics and the respondents' feelings

of confidence.

Table XVI

Data in Table XVI are in terms of number of college hours in genheral
survey courses in literature. A study of the data given in the table
reveals that no significant difference exists among the respondents with

respect to their feelings of academic competence, There are two significant



TABLE XV

'FREQUENCY DISTRIBUTION QF RESPONSES IN TERMS OF NUMBER OF OOLLEGE HOURS

BART A

IN LANGUAGE ARTS AREAS
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Written English

ITEMS OF RESPONSE Less Than 6 6~ 12 13 - 18~ More
Chi-Square
CONFIRENCE Ihg NL AQ NL AQ NL AQ N AQ
QWN ACADEMIC COMPETENCE
Literature . 8 35 35 167 2 6 0 5 1.41594
Drama 21 23 30 120 4 4 1 4 . 2.07515
Essay 18 26 87 115 -3 S 1 4 - 1,17482
History, English Language 19 25 85 115 T4 4 1 4 1,22817
Formal Gramnar ' 9 35 19 182 2 6 1 3 6,10551
Linguistic Grammar 28 16 116 85 4 4 4 1 1,70651
Journalism : 30 14 128 73 4 4 2 3 2.24062
Library Science 23 20 109 93 5 3 2 2 1.26242
Soeech Arts 15 29 63 139 3 5 0 5 2.,58267
Basic Reading Skills 10 34 48 154 2 6 1 4 . 06593
Study Reading Skills 11 33 38 164 2 6 1 4 .98689
Literary Reading Skills 6 38 32 170 2 6 0 5 1.60720
Mechanics and Usage 3 41 9 193 1 7 1 4 3.39361
QOral Communication. 2 42 16 186 1 7 0 5 1.31533
Written Communication 3 41 17 185 2 6 1 4 3.61811
Formal Composition 9 35 40 161 .2 ) 0 5 1,38533
Creative Writing 12 32 65 137 3 S 0, 5 2.82538
Critical Thinking 9 35 44 158 2 6 0 S 1,46785
Listening 7 37 20 178 1 7 o] 5 1.88577
Discussion Group Technique 12 31 47 154 2 6 0 5 1,99035
ONN TEACHING ABILITY
Literature 6 38 31 170 2 6 0 5 1.58930
Drama 16 27 72 129 5 3 1 4 2,96668
Essay 18 26 80 122 4 4 1 4 1.1915%
History, English Language 20 24 83 118 4 4 1 4 1,45963
Formal Grammar 8 36 17 185 1 7 1 4 4,23611
Linguistic Grammar 25 19 107 94 4 4 4 1 1.59460
Journalism 28 16 138 63 4 4 2 3 3.14002
Library Science 24 20 118 83 5 3 1 3 2,0879%
Speech Arts 17 27 72 128 4 4 0 5 3.61375
Basic Reading Skills 12 32 48 153 3 5 1 4 .93883
Study Reading Skills 8 36 41 160 3 5 1 4 1.56306
Literary Reading Skills S 39 28 174 2 6 0 5 1.87923
Mechanics and Usage 0 44 15 186 0 '8 0 5 4,51630
Oral Communication 2 42 20 181 2 6 0 5 4,12944
Written Communication 8 36 19 183 0 8 0 5 4,57275
-Formal “omposition 13 3l 35 165 3 5 1 4 4,76734
Creative Writing 11 33, 70 132 3 S 0 S 4.05763
Critical Thinking 13 31 64 137 4 4 0 3 3.66218
Listening 3 41 30 171 3 5 0 5 6.52893
Discussion Group Technique 9 35 54 148 4 4 0 5 4.92525
COMPETENCE IN PRACTICES, |
MATERIALS, OR DEVICES
Group Teaching 8 36 68 131 4 4 1 4 5.83383
Team Teaching 26 18 102 97 3 S 2 3 1,89243
Teaching Machines 27 17 126 74 5 3 3 2 05666
Radio and Televisiocn 25 18 107 9l 5 3 2 3 .87253
Other Programmed Learning 20 23 96 103 4 4 1 4 1.59693
Newspapers 13 3L 53 148 1 7 0 4 2.45933
Trips and Excursions 13 31 62 136 3 4 0 5 2.76240
Parent Conferences 7 37 33 168 2 6 0 bS] 1.42591
Evaluation 6 38 24 177 0 8 8] 5 1,90234
Standardized Testing 7 37 33 168 2 6 0 5 1.42591
Informal Testing 4 40 21 181 0 8 o] 5 1.53285
Interpreting Data in Files 6 38 42 159 4 4 1 4 5.55488
Group Reports 6 38 49 152 4 4 0 5 7.20693
Socio Dramass Role Playing 20 24 88 112 S 3 0 5 5.07822
Book Reviews - 8 35 36 162 2 6 1 4 .24520
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORAMATIVE 8 36 32 170 1 7 o] S 1.18960
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 4 40 4 198 1 7 o} S 7.60558
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 15 29 a7 155 2 5 o} 5 3.99265
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 3 40 21 177 1 7 0 ) 1.13756
Homogeneous Classes 3 39 8 184 o] 8 o} 5 1,35696
A. Fast Group 4 39 9 190 0 8 0 S 2.40553
B.. Slow Group 8 35 54 145 3 5 1 4 2.00321
C. Average Group 3 41 8 194 0 8 0 S 1.33266
Ungraded Classes 15 26 65 127 3 S 2 3 21267

NL - Nonc or Little

AQ - Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level.

The degree of freedom is 3.
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PART B,
Oral English R
ITEMS OF RESPONSE Less Than 6 6 =12 13 ~ 18 More
. Chi-Square
CONFIRENCE INg Ni AQ ML AD NL A NI AQ
OWN ACADEMIC COMPETENCE -
Literature 8 77 9 47 0 3 0 1 1.99299
Drama 24 60 26 29 2 1 0 1 6.7945%
Essay 31 54 17 19 0 3 0 1 2,60528
History, English Language 37 48 20 35 ¢ 3 1 0 4,22992
Formal Grammar : 10 % 4 50 1 2 0 1 1,88903
Linguistic Grammar 51 34 29 26 2 1 1 0 1,57256
Journalism 57 28 30 25 1 2 1 0 3.66996
Library Science 47 37 30 26 2 1 0 0 .23872
Speech Arts 25 60 15 41 0 3 0 1 1,68357
Basic Reading Skills 17 68 13 43 4] 3 0 1 1,28563
Study Keading Skills 15 70 12 44 4} 3 0 1 1,25979
Literary Reading Skills 8 77 9 47 0 3 0 1 1.992%99
Mechanics and Usage 4 81 1 55 0 3 0 1 1.01156
Oral Communication 3 82 4 52 0 3 0 1 1,16803
Written Communication 6 79 4 52 1 2 0 0 2.86731
. Formal Composition 16 69 12 43 0 3 1 0 4.90991
Creative Writing 24 61 16 40 1 2 1 0 2.50645
Critical Thinking 12 73 11 45 1 2 0 1 1.56204
Listening 4 81 8 48 0 3 0 1 4,45251
Discussion Group Technique 15 70 - 13 43 1 2 0 1 1,23905
OWN TEACHING ABILITY .
Literature 6 79 8 48 0 3 0 1 2,46089
Drama 2 39 22 3 2 1 0 1 3.478990
Essay . 32 53 l4. 42 1 2 0 1 2.94838
History, English Language 36 49 16 39 1 -2 1 0 4,20240
Formal Grammar T 78 7 49 1 2 0 1 2,51307
Linguistic Grammar 47 38 24 31 2 1 3 1. 3,15001
Journalism 59 26 31 24 1 2 1 0 4.253006
Library Science 47 38 35 20 1 2 0 1 3.08315
Speech Arts, 30 54 14 41 1 2 0 1 2,08856
Basic Reading Skills 17 68 9 46 o] 3 0 1 1,20497
Study Reading Skills 15 70 12 45 0 3 0 0 *.65583
Literary Reading Skills 5 80 3 53 0 3 ] 1 + 25806
Mechanics and Usage 2 B3 3 52 0 3 0 1 1,10643
Oral Communication 4 80 4 52 4] 3 0 1 .60504
Written Communication 8 77 7 49 0 '3 0 1 .82177
Formal Composition 13 7 12 43 1 2 0 1 1,58743
Creative Writing 24 €l 20 36 1 2 0 1 1.34159
Critical Thinking 24 61 17 38 1 2 0 1 .55348
Listening - 10 75 7 48 0 3 o] 1 .58044
Discussion Group Technique 21 64 8 48 1 2 0 1 2,78827
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group Teaching px) 62 20 35 1 2 0 1 1.81508
Team Teaching 45 40 27 28 2 1 0 1 1,53370
Teaching Machines 55 29 32 23 2 1 0 1 2.43299
Radio and Television 47 36 28 27 2 1 o] 1 1.80817
Other Programmed Learning 38 45 22 32 2 1 0 1 1,75135
Newspapers 24 60 11 44 1 2 2 1 1,73879
Trips and Excursions 24 60 11 43 0 3’ 1 o] 5.13147
Parent Conferences 12 73 6 49 0 3 1 0 7.34900
Evaluation 7 78 4 52 o 3 0 1 39514
Standardized Testing 10 75 6 50 1 2 0 1 1.54168
Informal Testing 5 80 8 48 0 3 1 0 12,44132%%
Interpreting Data in Files 15 i 9 46 2 1 1 0 9.12816% #
Group Reports 19 166 11 .44 1 2 1 0 3,87226
Soclo Dramas; Role Playing 33 51 20 36 2 1 0 1 1.83650
Book Reviews 12 73 8 45 1 2 0 1 1,02656
_ KNOWLEDGE OF MATERIALS,
SQURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 10 75 5 51 0 3 0 1 76741
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 84 0 56 0 0 1 .71078
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES . 15 70 14 42 1 o] 1 1,66673
-ABILITY TO HANDLE CLASSES
Heterogeneous Classes 6 76 5 50 o 3 0 1 .49235
Homogeneous Clasgses 2 77 2 53 0 3 0 1 +26356
A. Fast Group 1 83 4 51 1 2 0 0 9,45498% Hi
B. Slow Group 20 64 9 46 2 1 0 1 4,99260
C. Average Group 1 84 2 34 0 3 0 1 1.04257
Ungraded Classes 28 o3 SN 18 a6 1 2 Q 1 81207

NL = Nona or Little

A0 ~ Adequate or Qutstanding

Chi-Square values were calculated at the .05 significance level,

#Significant Dlfferencas
**Significant Differences
*x#3ignificant Pifferencos

»05 laval
01 level
.00l level

The degree of fresdom is 3,

#More than 12 College Hours Oral English
##fTwelve Hours or Fewer College Hours Oral English
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BARL C
English Literature
ITEMS OF RESPONSE Less Than 6 6-12 13 -~ 18 More B
= . Chi~Square
CONEIDENCE N3 NI AQ NL AQ NI AQ i) AR
OWN ACADEMIC COMPETENCE ’
Literature 12 29 28 148 3 27 0 14 8.59287* §
Drama 23 18 62 113 14 16 2 12 10.32410% ¥
Essay . ' 22 19 65 112 17 . 13 4 10 7,97396% #f
tiistory, English Language 22 19 64 111 18 12 4 10 9.43793% #
Formal.Grammar 5 36 19 156 5 25 1 13 1.13486
Linguistic Grammar 30 11 96 80 21 9 8 6 6,37043
Journalism . 29 12 111 65 14 16 -9 5 4,43502
Library Science 23 18 94 80 17 13 7 7 222885
Speech Arts 17 24 52 125 10 20 4 10 2,34672
Basic Reading Skills 8 33 44 133 8 22 3 11 . 69078
Study Reading Skills 9 32 33 144 7 23 4 16 1,13385%
Literary Reading Skills 8 33 24 153 8 22 1 13 4,57533
Mechanics and Usage 2 39 6 171 4 26 0 14 6,51353
Oral Communication 3 38 10 167 3 27 1 13 87117
Written Communication 4 37 14 162 2 28 0 14 1,47896
Formal Composition 14 27 29 147 .6 24 1 13 8,08271% #
Creative Writing 12 29 60 117 5 25 4 10 3,67723
Critical Thinking 12 29 34 143 6 24 2 12 2.43977
Listenling 4 37 16 158 7 23 1 13- 5,59260
Discussion Group Techniqus 15 26 37 139 8 22 3 11 4,56274
OWN TEACHING ABILITY
Literature 9 32 26 150 1 29 0 14 7.43725
- Drama 19 21 59 117 9 21 4 10 3.50007
Essay 20 21 67 110 13 17 4 10 2.55421
History, English Language 21 20 66 110 13 17 4 1a 3.51149
Formal Grammar 6 3% 15 162 5 25 o 14 4,50186
Linguistic Grammar 27 14 88 88 16 14 7 7 3.40446
Journaliem 29 12 118 58 17 13 8 6 2,14462
Library Scilence ’ 23 18 97 78 18 12 9 5 »57922
Speach Arts 18 23 56 119 12 18 6 8 2.79926
Baslc Reading Skills 10 31 R 43 133 7 23 5 9 94115
Stucy Reading skills 10 31 31 144 9 21 6 8 6,74782
Literary Reading Skills 6 35 21 156 ] 25 2 12 L67659
Mechanics ang Usage 3 a8 10 166 1 29 4] 14 1.33033
Oral Communication 6 35 12 164 4 26 3 11 5.51647
Written Communication 7 34 1% 162 3 27 1 13 2,88161
Formal Composition 13 28 28 147 5 25 2 12 5, 70946
Greative Writing 15 26 56 121 9 21 6 8 1,12383
Critical Thinking 19 22 47 129 11 19 K 7 8,49847% f
Listening . 7 34 19 187 6 24 3 11 3,40715
Discussion Group Techniqu 14 27 39 138 10 20 4 10 3.76352
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group Teaching 14 27 54 121 11 19 7 7 2,39664
Team Teaching 25 16 89 86 14 16 9 5 2,55679
Teaching Machinas 24 17 111 64 20 10 8 6 «73023
Radio and Television 28 12 88 85 16 14 7 7 4,90213
Other Programmed Learnlng 24 17 7% 98 18 12 5 9 5.85332
Newspapers 11 30 49 127 6 23 3 11 .85128
Trips and Bxcursions 14 27 53 121 8 21 5 8 2 70627
Parent Conferences 7 34 29 147 6 24 2 12 «29694
BEvaluatlon 8 33 19 157 5 25 0 14 4.85319
Standardized Testing 9 32 21 149 5 2% 1 13 1.95369
Informal Testing ] 36 17 160 4 26 0 14 2,18937
Interpreting Data in Files 10 31 35 141 7 23 2 12 88905
Group Reports 11 30 37 139 9 21 3 11 1,57809
Socio Dramas; Role Playing 20 21 73 102 12 i8 4 10 1.86559
Book Reviews 9 32 28 144 5 28 3 1 *+§0393
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE GLASSES
INTERESTING, INFORMATIVE 9 32 24 153 6 24 1 13 3,04882
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM : 1 40 5 172 3 27 1 i3 4,23256
ABILITY TO DIRECT EXTRA<
CURRICULAR ACTIVITIES 8 33 42 135 8 2 5 8 2,05657
ABILITY TO HANDLE CLASSES
Heteroganeous Classes 4 36 18 156 1 28 1 i3 1,49691
Homogeneous Classes 2 36 8 162 1 29 0 14 83622
A, Fast Group 4 35 10 164 2 28 o 14 2.09303
B. Slow Group 13 26 46 129 4 26 1 13 6.18437
C. Average Group 4 a7 5 172 2 28 0 14 5.04669
=lngraded Clasges. .o oo B 5 TN 25 e Bl 107 B .20 5. N 64740 .

NL - Nohe or Little ~ AD = Adequate of Outstanding
Chi=Squareé valués were calculatéd at the .05 significance level.
*Significant Differences .05 level

The degree of freedom is 3.

#iMore than Twelve College Hours English Literature
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BART.D
Aperican Literature
ITEMS OF RESPONSE Less Than 6 6 =12 13 ~ 18 More
Chi~Square
CONEIDENCE IN: NL AQ NL AN NI AQ NI A0
OWN ACADEMIC COMPETENCE . .
Literature 21 44 24 154 0 13 0 2 15,08182%*% #
Drama . 35 .29 58 120 7 6 1 1 10,96677% HH
Essay - 32 33 71 108 6 7 1 1 1.91109
History, English Languag 31 33 67 111 7 6 1 1 3,23565
Formal Grammar 13 51 18 160 1 12 0 2 5,07802
Linguistic Grammar 37 28 127 71 8 5 2 0 1.58912
Journalism 40 24 113 66 7 6 1 1 57725
Library Science .35 28 98 81 5 7 2 0 2.49758
Speech Arts 19 46 57 122 4 9 1 1 .48111
Basic Reading Skills 12 53 45 134 44 9 1 1 2.29189
Study Reading Skills 12 53 36 143 4 9 1 1 2.09400
Literary Reading Skills 11 54 28 151 1 12 0 2 1.07776
Mechanics and Usage 3 62 8 171 1 12 0 2 ,38342
Oral Communication ) 59 9 170 2 11 0 2 3.23212
Written Communication 7 58 11 168 2 10 0 2 2,97537
Formal Composition 19 46 27 151 5 8 0 2 9,40126% #
Creative Writing 20 45 56 123 4 9 1 1 .33555
Critical Thinking 16 49 35 144 1 12 1 1 3.15436
Listening ’ 9 56 15 161 4 9 1 1 9.65843% fif
Discussion Group Technique 21 43 38 140 3 10 1 1 4,06233
OWN TEACHING ABILITY .
Literature 13 52 24 154 0 13 0 2 4,31240
Drama 28 35 57 122 5 8 1 1 3.48289
Essay 33 32 66 113 6 7 1 1 4,03707
History, English Language 30 34 68 111 6 7 0 2 3.08237
Formal Grammar ; 9 56 14 165 ) 10 0 2 | 4.68830
Linguistic Grammar 34 30 95 8a 6 7 2 0 2.01841
Journalism 44 20 118 61 7 6. 1 1 1.29673
Library Science 38 25 9y 80 7 ) 2 0 2.04766
Speech Arts 26 38 59 119 4 9 1 1 1.45869
Basic Reading Skills 11 53 46 133 4 9 1 1 2.97652
Study Reading Skills 9 55 38 141 5 7 1 1 6.02355
Literary Reading Skills 6 59 26 153 2 11 0 2 1,53237
Mechanics and Usage 1 63 12 167 s} 13 0 2 3.44953
Oral Communicatron 6 59 16 162 2 11 0 2 .79628
Written Communication 10 55 14 165 2 11 0 2 3.66617
Formal Composition 19 45 28 150 3 10 0 2 6.44408
Creative Writing 22 43 57 122 5 8 1 1 56384
Critical Thinking 23 41 54 125 4 9 2 0 4,97383
Listening 9 55 21 158 3 10 1 1 3.85434
Discussion Group Technique 22 43 40 139 4 9 1 1 4,08526
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 16 48 61 117 3 10 2 o] 6.59743
Team Teaching 34 30 93 85 6 7 2 0 2,03409
Teaching Machines 36 28 116 62 7 6 2 0 3.22559
Radio and Television 40 24 92 84 6 7 2 0 4.02829
Other Programmed Learning 31 33 84 92 6 7 1 1 .02860
Newspapers 15 49 49 130 4 9 0 2 1.22268
Trips and Excursions 21 43 59 120 2 11 2 0 5.96578
Parent Conferences 6 58 35 144 3 10 1 1 5,20529
Evaluation 7 58 22 156 2 14 0 2 .52813
Standardized Testing 11 54 28 150 3 10 0 2 .88877
Informal Testing 8 57 15 164 3 10 0 2 3.58622
Interpreting Data in Files 13 51 38 141 2 11 1 1 1.28723
Group Reports 18 46 39 140 4 9 0 2 2,03838
Socio Dramas; Role Playing 35 30 71 106 4 9 1 1 4,54638
Book Reviews 17 48 27 147 1 12 0 2 5.07821
KNOWLEDGE OF MATERIALS,
SOURCES TO MAK: CLASSES
INTERESTING, INFORMATIVE 9 56 27 152 2 11 0 2 .40883
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 2 63 7 172 1 12 1o} 2 .70325
ABILITY TO DIRECT EXTRA-
CURRICULAR ACILVItIES 13 52 47 131 3 10 0 2 1.72681
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 3 60 21 155 0 13 0 2 4,45093
Homogeneous Classes 1 60 10 162 0 13 s} 2 2.59240
A. Fast Group 6 57 9 168 1 11 [¢] 2 1,77071
B. Slow Group 13 50 48 129 2 11 0 2 2,37863
C. Average Group 3 62 7 172 1 12 0 2 .53965
Ungraded Classeg i8 43 64 105 1 12 1 1 5.88126

NL - None or Little

*Significant Differences
**Significant Differences
**¥%Significant Differences

.01 level
.001

AD - Average or Outstanding
Chi-Square values were calculated at the .05 significance level.
.05 level

The degree of freedom is 3.

fiMore than Twelve Hours American Literature
#4Tnelve or Fewer Hours American Literature
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TABLE XV (Continued)

BART E- -
World Literatyre
ITEMS OF RESPONSE - Less Than 6 6 - 12 13 - 18 . More
’ Chi-Square
CQONEIDENCE INg NL AQ NL AQ NL AD Ni AQ
OWN ACADEMIC COMPETENCE
Literature 14 60 6 3l 0 2 0 0 «56155
Drama 30 44 15 22 1 1 0 0 .07283
Essay 34 41 13 24 2 0 0 0 3.75189
History, English Language 31 43 15 22 2 0 o] 0 2,77556
Forpal Grammar » 7 68 5 32 0 . 2 0" 0 .69918
Linguistic Grammar 44 31 20 16 2 0 -0 0 1.54681
Journalism 48 .26 22 15 2 o] o] ¢] 1.47116
Library Science 44 30 15 22 1 1 0 o] 3.55297
Speech Arts . . 19 56 16 21 1 1 0 0 3.99798
Basic Reading Skills 19 56 8 29 1 1 0 0 .89520
Study Reading Skills 21 54 7 30 1 1 0 ¢] 1.72473
Literary Reading Skills 18 57 5 32 0 2 0 0 2,20630
Mechanics and Usage - ' 7 68 0 37 0 2 o] 0 3.87813
Oral Communication 4 71 4 33 ¢] 2 o] ¢] 1.29289
Written Communication 6 69 3 34 1 1 ¢] 0 4.32429
Formal Composition 17 58 5 32 1 1 0 0 2,41328
Creative Writing 27 48 9 28 0 2 c 0 2,50278
Critical Thinking 16 59 8 29 0 2 o] 0 .54409
Listening 10 65 5 30 1 1 0 0 2,13888
Discussion Group Technique 19 55 8 29 1 1 0 c .9123%
OWN TEACHING ABILITY ’
Literature 11 64 4 32 o] 2 c 0 .57875
‘ Drama 28 45 14 23 1 1 0 0 .11878
Essay 36 39 11 26 1 1 0 0 3.44485
History, English language 36 38 13 24 1 1 0 0 1.85327
Formal Grammar 3 72 2 35 1 1 0 0 8.26927* {H}
Linguistic Grammar 35 39 20 17 2 0 0 0 2,45080
Juurnalism 52 22 25 12 2 0 0 0 .96192
Library Scierice 41 33 20 17 2 ¢] 0 0 1.63416
Speech Arts 28 45 17 20 1 1 0 0 .65149
Basic Reading Skills 22 52 8 29 1 1 0 0 1,33539
Study Reading Skills 20 54 8 29 2 0 0 0 6.00262* #
Literary Reading Skills 12 63 3 34 1 1 0 0 3.46142
Mechanics and Usage 4 70 1 36 0 2 0 0 .52032
Oral Communication 7 68 4 33 0 2 0 0 «27944
Written Communication 6 69 3 34 1 1 0 0 4.32429
Formal Composition 14 60 6 31 1 1 0 0 1.44719
Creative Writing 25 50 11 26 1 1 0 0 .43258
Critical Thinking 28 46 11 26 2 0 0. 0 4.27651
Listening b 8 66 9 28 1 1 ¢] 0 5.12848
Discussion Group Technique 21 54 9 28 2 0 0 0 5,38231
COMPETENCE IN PRACTICES,
MATEKIALS, OR DEVICES
Group Teaching 22 © 52 14 22 2 0 0 0 4,87185
Team Teaching 35 39 21 15 2 0 0 0 3,07728
Teaching Machines 46 28 20 17 2 0 ¢] 0 2,02405
Radio and Television 39 34 18 18 2 .0 0 0 1.90861
Other Programmed Learning 32 42 14 23 2 0 0 0 3.05209
Newspapers 22 52 8 29 1 1 0 0 1,33539
Trips and Excursions - 22 52 13 23 1 1 0 0 .74987
Parent Conferences 14 60 8 29 1 1 Q 0 1.21498
Evaluation 11 63 2 35 1 1 0 0 4.68684
Standardized Testing 8 66 5 32 1 1 0 0 2,81938
Informal Testing 4 71 3 34 2 0 . 0 0 24,01234%%x H
Interpreting Date in Files 12 62 9 28 1 1 ¢] 0 2,24477
Group .Reports 14 60 10 27 2 0 0 0 7,72829*
Socio Dramas; Role Playing a3 42 15 21 ¢] 2 0 0 1.55773
Book Reviews 12 62 5 30 2 0 o] 0 9.92432%% f
KNONLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 11 64 6 31 1 1 0 0 1.83659
ABILITY TO ORGANIZE AND .
CONTROL CLASSROOM 4 71 1 36 0 2 o 0 .50224
ABILITY TO DIRECT EXTRA- i
CURRICULAR ACTIVITIES 20 54 10 27 0 2 0 . 73591
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 8 65 5 3l 0 2 0 0 .47034
Homogeneous Classes 5 68 2 31 0 2 0 0 .16455
.A. Fast Group . . 8 66 1 34 0 2 o 0 2.19719
B. Slow Group . 16 54 12 23 0 2 0 0 2,70745
C. Average Group 4 7 3 34 0 2 0 0 46417
Ungraded Classes 19 50 15 20 1 1 ¢] 4] 2.73033
NL - None or Little AC - Adequate or Qustanding
Chi~Square values were calculated at the .05 significance level. The degree of freedom is 2.
*Significant Difference .05 level fiMore than Twelve College Hours World Literature
*#Significant Differences .01 level #iTwelve or Fewer Hours of World Literature

#**Significant Differences .001 level
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Journpalism
ITEMS OF RESPONSE Less Than 6 6~ 12 13 - 18 More :
. . : Chi~Square
CONEIDENCE INg NL AD L AQ ML AQ NL _AQ
OWN ACADEMIC COMPETENCE .
Literature, ' 15 75 4 27 1 1 0 2 2.35215
Drama 34 55 12 19 1 1 1 1 . 22457
Essay 33 57 15 16 0 2 1 1 2.72751
History, English Language 31 59 13 18 2 o] 2 o] 7.17579
Formal Grammar : 14 76 1 29. 0 2 0 2 3.72969
Linguistic Grammar 55 34 15 16 2 0 2 0 4.51114
Journalism 50 40 9 22 0 2 o] 2 10,20271% #
Library Science 42 47 15 16 2 0 2 0 4.28201
Speech Arts . 30 60 12 19 1 1 2 0 4,10226
Basic Reading Skills 17 73 12 19 1 1 1 1 6.26432
Study Reading Skills 14 76 13 18 1 1 0 -2 10, 68546 #
Literary Reading Skills 16 74 4 27 0 2 0 2 1.19474
Mechanics and Usage 4 86 2 29 0 2 0 2 .41163
Oral Communication 8 82 0 31 0 2 0 2 3.32383
Written Communication 8 82 1 30 0 2 0 2 1.42734
Formal Composition 16 74 6 257 0 - 2 0 2 292215
Creative Writing 30 60 10 21 0 2 0 2 1.95683
Critical Thinking 20 70 7 24 0 2 0 2 1.14022
Listening 14 76 2 29 0 2 0 2 2.3187%
Discussion Group Technique 18 72 9 22 1 1 1 1 2.72148
OWN TEACHING ABILITY
Literature 12 77 4 27 0 2 0 2 .61922
Drama 34 56 1 20 0 2 1 1 1,37447
Essay 31 59 16 15 0 2 1 1 4.24373
History, English Language 34 56 9 22 2 0 2 0 7.60939
Formal Grammar 9 81 3 28 U 2 0 2 .44158
Linguistic Grammar 51 39 12 19 2 0 2 0 6.56668
Journalism 55 35 9 22 0 2 0 2 13.83202%% #
Library Science 48 42 15 16 2 0 2 0 3.80397
Speech Arts 34 55 - 9 22 1 1 2 0 4,44460
Basic Reading Skills 17 73 8 23 1 1 1 1 2.61968
Study Reading Skills 14 76 10 21 1 1 1 1 6.04351
Literary Reading Skills 11 79 3 28 0 2 0 2 67132
Mechanics and Usage 8 82 1 30 0 2 0 2 1.42734
Oral Communication 10 79 1 30 0 2 0 2 2.22719
" Written Communication 8 82 2 29 0 2 o] 2 +54542
Formal Composition 16 73 5 26 0 2 0 2 .89856
Creative Writing 33 57 7 24 0 2 0 2 4.04708
Critical Thinking 36 54 10 21 0 2 0 2 3.00033
Listening 16 74 3 28 0 2 0 2 1.91446
Discussion Group Technique 24 66 5 26 1 1 1 1 2.77996
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 29 61 10 21 0 2 1 1 1,24196
Team teaching 51 39 13 18 2 0 1 1 3.77803
Teaching Machines 59 30 21 10 1 1 2 0 1.27288
Radio and Television 49 39 15 16 2 0 1 1 2.20249
Other Programmed Learning 45 43 13 17 2 Q 1 1 2.578738
Newspapers 32 58 3 28 0 2 0 2 9.26637% #
Trips and Excursions 31 58 6 24 2 0 0 2 7.53632
Parent Conferences 17 73 4 27 1 1 0 2 2,44952
Evaluation 8 82 3 28 1 1 0 2 4.,02647
Standardized Testing 12 77 5 26 0 2 0 2 L19275
Informal Testing 10 80 0 31 0 2 0 2 4,22705
Interpreting Data in Files 18 72 7 24 0 2 1 1 1.65504
Group Reports 20 70 5 26 1 1 0 2 2.08148
Socio Dramas; Role Playing 39 50 7 24 2 0 2 0 10.42759*% #
Book Reviews 16 . 71 1 29 1 1 0 2 6.30318
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 15 % 30 1 1 1 1 7.62800
ABILITY TO ORGANIZE AND ’
CONTRCL CLASSROOM 7 83 0 31 0 ’ 2 0 2 2.88370
ABILITY TO DIRECT EXTRA~
CURRICULAR ACTIVITIES 19 70 7 24 0 2 0 2 1.11766
ABILITY TO HANDLE CLASSES
Heterogeneous.Classes 9 80 2- 29 0 2 0 2 .78349
Homogeneous Classes 5 83 0 30 0 2 0 2 2,01437
A. Fast Group 8 8l 2 29 0 - 2 1 1 4.60571
B. Sloa Group 21 68 7 24 0 2 0 .2 1.21910
C. Average Group 6 84 0 31 0 2 0 2 2,45093
{ngraded Classes’ 33 24 [} 23 0 2 1 1 4.16379

NL = None or Little

#Significant Differences
**¥Significant Differences
**x Significant Differences

.05 level
.01 level
001 level

AQO — Adequate or Outstanding
Chi-Square values were calculated at the .05 significance level.
#More than Twelve Hours of Journalism

The degree of freedom is 3.
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PART G
) Library Science
ITEMS OF RESPONSE Less Than 6 6 =~ 12 13 - 18 More
. . Chi-Square
CONFIDENCE INz - NL AQ NL AQ NL AQ NL AO
OWN ACADEMIC COMPETENCE
Literature - . -~ 15 64 5 - p3) 4 2 2 2 9.76528* HH
Tama ’ 37 . 40 17 14 3 3 2 2 . 40720
Essay . 39 40 12 19 3 3 3 1 2.29905
History, English Language 29 49 12 18 5 1 3 1 6.,80039
Formal Grammar ' 13 65 3 28 1 5 1 3 1.17593
Linguistic Girammar 51 28 18 12 5 1 3 1 1.38889
Journalism 45 33 20 11 5 1 4 0 4.31474
Library Science 38 - 41 14 17 1 ) [} 4 5,51261
Speech Arts 26 93 10 . 21 4 2 2 2 3.29422
Basic Reading Skills : 18 61 6 2 2 4 2 2 2.21304
Study Reading Skills : 16 63 6 25 3 3 2 2 4,74148
Literary Reading Skills 12 67 3 28 3 3 2 2 9.21437*
“ Mechanics and Usage 4 % 0 31 1 5 0 4 4,02861
Oral Communication 4 75 2 29 1 S 0 4 1.63656
Written Communication : 8 71 4 27 1 S [} 4 .87568
Formal Composition 24 55 7 24 3 3 2 2 2,72278
Creative Writing 30 49 9 22 4 2 1 3 3.39606
Critical Thinking . 22 57 3 23 3 3 1 3 6.32187
Listening 13 65 3 27 3 3 0 4 6.71656
Discussion Group Technique 22 56 o) 26 3 3 1 3 3.56075
© OWN TEACHING ABILITY
Literature 14 65 5 26 3 3 2 2 6.17165
Drama 23 49 15 16 3 3 2 2 1.71753
Essay 34 45 11 20 3 3 3 1 2,50081
History, English Language 33 45 13 18 4 2 3 1 2,93412
Formal Grammar . 14 65 3 28 1 5 1 3 1.34821
 Linguistic Grammar .o 46 32 17 14 4 2 3 1 . 78348
Journalism 51 27 20 11 5 1 4 .0 2.88001
Library Science : 38 40 14 17 1 S [} 4 5.65559
Speech Arts 28 49 13 18 3 3 2 2 84593
Basic Heading Skills 17 61 7 24 2 4 2 2 2,02413
Study Reading Skills 15 63 12 19 2 4 2 2 5.81812
Literary Reading Skills . 8 71 4 27 2 4 2 2 7,4387
Mechanics and Usage 6 72 1 30 ] 6 - [} 4 1.48169
Oral Communication 8 70 5 26 2 4 [} 4 3,65712
Written Communication 13 66 3 28 0 6 [} 4 2.56352
Formal Composition 21 56 6 25 2 4 2 2 2.12275
Creative Writing 29 50 11 20 4 2 1 3 2.51930
Critical Thinking 29 49 12" -19 4 2 1 3 2,37155
- Listening : 18 60 5 26 2 4 0 4 2.25891
Discussion Group Technique 19 . 60 9 22 3 3 1 3 2.04131
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES .
Group Teaching 25 52 13 . 18 3 3 2 2 1.72270
Team Teaching ’ 49 28 19 12 2 4 3 1 2,46956
Teaching Machines 56 21 18 13 4 2 3 1 2,29445
Radio and Television 45 32 16 15 6 0 2 2 4.93030
Other Programmed Learning 36 40 13 18 4 2 2 2 1,26938
Newspapers 24 54 11 20 2 4 1 3 .32229
Trips and Excursions 20 57 11 20 2 3 2 2 2.04116
Parent Conferences 15 63 5 26 3 3 1 3 3.73111
Evaluation 10 69 5 26 1 5 1 3 66290
Standardized Testing 11 67 5 26 0 <] 0 4 1.77419
Informal Testing 9 70 6 25 o} 6 1 3 2,62448
Interpreting Data in Files 19 59 7 24 0 6 1 3 1.89725
Group Reports 16 62 11 20 1 5 1 3 2.90119
Socio Dramas; Role Playing 36 42 12 19 6 0 3 1 8,84771% #
Book Reviews 13 65 7 22 1 5 1 3 .89231
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 13 66 5 26 1 5 1 3 20893
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 2 ” 4 27 0 6 0 4 5.61604
ABILITY TO DIRECT EXTRA~
CURRICULAR ACTIVITIES 17 62 11 19 2 4 o] 4 4,21755
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 9 67 6 25 [} 6 1 3 2.44848
Homogeneous Classes 5 71 1 30 0 6 1 3 3,42050
A. Fast Group 6 73 2 28 0 6 0 4 .81671
B. . Slow Group 19 60 8 22 2 4 2 2 1.52609
C. Average Group 4 75 2 29 ] 6 1 3 3.15362
Ungraded Classes 27 48 12 16 1 4 2 2 1.33485
NL - None or Little AO - Adequate or Qutstanding
Chi-Square values were calculated at the .05 significance level. The degree of freedom is 3.
*5ignificant Differences .05 level #More Than Twelve College Hours in Library Science
#*Significant Differences .01 level H##Twelve or fewer College Hours in Library Science

***Significant Differences .001 level



TABLE XV (Continued}

108

PART H - -
B Speach.- .. .. B
ITEMS OF RESPONSE Less Than 6 6~ 12 13 - 18 More
- Chi-Square
CONFIDENCE INg NL. - AQ N AD NL. A0, NL AQ,
OWN ACADEMIC COMPETENCE
Literature 18 79 19 - 80 2 15 0 7 2,11405
Drama 42 55 38 60 4 13 0 7 6.94571
Essav . 45 52 42 58 3 14 3 4 4,90571
History, English Language -40 57 41 57 6 11 3 4 + 26837
Formal Grammar - 16 81 8 91 1 15 3 4 9.45181% #
Linguistic Grammar 65 32 54 45 8 9 4 3 4,38842
Journalism 64 33 56 43 11 6 5 2 2,20274
Library Science 59 37 46 54 -9 7 2 4 5,72285
Speech Arts : 42 55 20 80 0 17 1 6 21.43797%%x% |
Basic Reading Skills 28 69 20 80 3 14 1 6 2,88693
Study Reading Skills 20 77 16 84 6 11 1 6 3,68636
Literary Reading Skills 15 82 15 85 3 14 0 7 1,34932
Mechanics and Usage 6 91 6 94 - 1 16 0 7 .45610
Oral Communication 11 86 4 96 (o 17 0 7 6.15369
Written Communication 9 88 10 90 [¢] 17 2 4 5,75811
Formal Composition 23 73 15 8% 2 15 3 4 +5,57626
Creative Writing 35 62 26 74 6 11 2 5 2.49120
Critical Thinking 21 76 23 77 4 . 13 1 6 .32552
Listening 13 84 7 90 5 12 o] 7 8.38233* #
Discussion Group Technique 25 7 23 76 4 13 1 6 .60728
OWN TEACHING ABILITY
Literature 18 78 . 15 85 0 17 -0 7 5,29411
Drama 36 60 34 65 4 13 0 7 4,97658
Essay 41 56 41 59 3 14 4 3 4,62881
History, English Language 42 55 37 62 6 11 4 3 1.71309
Formal Grammar 12 85 12 88 1 16 2 5 2.3883%
Linguistic Grammar 64 33 48 51 7 10 3 4 8,14919* H#
Journalism 62 35 . 60 39 12 S 5 2 " 491044
Library Science 61 36 46 53 11 5 3 4 6,99270
Speech Arts 45 51 25 74 - 9 17 0 7 23,14107#%x #
Basic, Reading Skills 25 72 21 78 4 13 2 ) 66228
Study Reading Skills 20 77 14 85 4 13 2 4 2.71566
Literary Reading Skills 15 82 14 86 1 16 0 7 2.26742
Mechanics and Usage 7 90 6 93 1 16 0 7 .61599
Oral Communication 12 85 7 92 0 17 0 7 4.29094
Written Communication 14 83 10 90 0 17 0 7 4,27961
Formal Composition ' 22 % 18 80 2 15 1 6 1.46419
Creative Writing 32 65 31 " 69 6 11 0 7 3.45240
Critical Thinking 28 69 32 67 5 12 1 6 1.13978
Listening ' 13 84 13 86 2 15 0 7 1,08932
Discussion Group Technique 32 65 21 79 3 14 1 6 4.89879
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching - 33 64 30 68 2 15 4 3 5.52251
Team Teaching 67 30 44 54 3 14 4 3 21,20243%%% #
Teaching Machines 73 24 63 35 4 13 2 S 21,39554%%% #
Radio and Television 61 35 44 53 7 10 2 5 9.15777* #
Other Programmed Learning 57 40 42 56 4 12 0 7 15,36538%¢ §#
Newspapers 35 61 22 77 3 14 1 6 6.62191
Trips and Excursions 37 58 24 (s 2 15 5 2 13.15958%* #
Parent Conferences 20 77 15 84 3 14 3 4 3.76341
Evaluation 15 82 10 89 1 16 1 6 2.02231
Standardized Testing 14 82 18 82 2 15 2 ) 1.44294
Informal Testing 9 88 12 83 0 17 1 6 2.54204
Interpreting Data in Files 13 84 23 6 4 13 2 5 3,75576
Group Reports 26 71 22 77 0 17 3 4 7.41778
Socio Dramas; Role Playing 43 54 42 56 8 9 0 7 5,45756
Book Reviews 25 71 13 84 1 16 0 7 8,83370* #
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 23 74 11 89 3 14 1 6 5,63238
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 3 94 3 97 1 16 0 7 .64841
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 26 71 26 74 2 15 1 6 2,24380
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 11 B4 9 84 0 17 0 -7 3.07030
Homogeneous Classes -6 87 4 92 0 17 0 i 1.88359
A, Fast Group 7 89 5 93 0 17 .0 6 1.95102
B. Slow Group 30 66 20 78 0 17 2 5 8,94318* #
C.. Average Group 3 94 [ 94 0 17 0 7 2.20828
Ungraded Classes 37 25 28 livi 4 12 1 A 4.2416%

NL ~ None or Little

AQ - Adequate or Qutstanding

Chi-Square values were calculated at the ,05 significance level.

*Gignificant Differences
*%Gignificant Differences .
***Significant Differences

.05 level
«01 level
.001 level

#More Than Twelve College Hours Speech

The degree of freedom is 3.

HiTwelve or fewer College Hours of Speech
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PART 1
Dramatics
- ITEMS OF RESPONSE Less Than 6 6«12 13 - 18
i Chi-Square
CONEIRENGE INg NL AQ AL A0 N A0 ML A
OWN ACADEMIC COMPETENCE
Literature 15 77 4 24 0 2 0 3 1,00143
Drama 27 63 5 23 1 1 0 3 3.25603
Essay . 32 60 13 15 o 2 2 1 3.52684
History, English Language 35 56 10 18 1 1 1 2 +22001
Formal -Grammar 13 79 4 24 0 2 0 2 265713
Linguistic Grammar 51 41 15 12 1 1 3 o] 2,39565
Journalisin 53 38 20 8 1 1 1 2 2.61193
Library Science 46 46 13 15 1 1 1 1 411062
Speech Arts 22 70 6 22 0 2 0 3 1,57966
Basic Reading Skills 20 72 8 20 1 1 1 2 1,46312
Study Reading Skills 16 76 7 21 1 1 1 2 2.28713
Literary Reading Skills 13 79 4 24 0 2 0 3 82027
Mechanics and Usage 2 90 0 28 0 2 0 3 72905
Oral Communication 7 85 2 26 o] 2 0 3 .41106
Written Communication .9 83 4 24 0 2 0 3 1,07167
Formal Composition 18 73 [ 22 0 2 o] 3 1,28769
Creative Writing 33 59 6 22 1 1 0 3 3,768065
Critieal Thinking 24 68 7 21 1 1 0 3 1.67417
Listening 10 82 S 22 1 1 0 2 3,813%0
Discussion Group Technique 22 70 - 10 18 0 2 1 2 2433464
OWN TEACHING ABILITY
Literature 7 84 3 25 0 2 [ 3 12076
Drama 25 66 4 24 1 1 0 3 3,71584
Essay 31 61 9 19 1] 2 1 2 1,01554
History, English Language 38 53 9 19 1 1 1 2 496824
Formal Grammar 6 86 4 24 0 2 0 3 2,21104
Linguistic Grammar 50 41 15 13 1 1 3 0 2.48398
Journalism 62 29 18 10 1 1 3 0 1,87605
Library Science 48 43 20 8 1 1 1 1 3,12773
Speech Arts 28 62 6 22 0 2 0 - 3 2,99205
Basic Reading Skills 19 72 9 19 1 1 1 2 2.37269
Study Reading Skills 14 7 7 21 1 1 1 2 3.11789
Literary Reading Skills 8 84 5] - 23 0 2 0 3 2,53808
Mechanics and Usage 1 90 2 26 0 2 0 3. 3.44225
Oral Communication 7 84 2 26 4] 2 Q 3 .41734
Written Communication 7 85 2 26 0 2 o} 3 .41106
Formal Composition 14 76 4 24 s} 2 1 2 1.12993
Creative Writing 27 65 8 20 1 1 0 3 1.66601
Critical Thinking 30 61 7 21 1 1 o} 3 2.32874
Listening 14 77 6 22 1 1 0 3 2,72338
Discussion Group Technique 24 68 7 21 ¢} 2 1 2 . 79911
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group Teaching 28 63 8 19 0 2 o} 3 2.16969
Team Teaching 49 42 11 16 o} 2 1 2 3.78984
Teaching Machines 61 29 15 13 1 1 1 2 3.23302
Radio and Television 47 42 12 16 1 1 2 1 1.15318
Other Programmed Learning 39 51 10 18 0 2 1 2 1,98773
Newspapers 31 60 5 23 0 2 1 2 3.56484
Trips and Excursions 30 59 8 20 0 2 2 1 2.79825
Parent Confexences 20 71 6 22 0 2 .0 3 1.38616
Evaluation 11 8l 4 24 0 2 0 3 .82051
Standardized Testing 12 79 5 23 0 2 0 3 1,22255
Informal Testing 6 86 3 25 0 2 0 3 .96882
Interpreting Data in Files 18 73 8 20 o] 2 0 3 2,38087
Group Reports 21 70 6 22 0 2 0 3 1.48438
" Socio Dramas; Role Playing 40 51 10 17 1 1 0 3 2,63595
Book Reviews 13 77 6 20 0 2 0 a 2.10717
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 16 76 5] 23 0 2 0 3 1.05501
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 3 89 1 27 0 2 0 3 .17886
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 13 79 7 21 0 2 0 3 2,87914
ABILITY TO HANDLE CLASSES .
Heterogeneous Classes 11 79 3 25 0 2 0 3 71755
Homogeneous Classes 8 -8l 1 s 0 2 0 .3 1.19009
A. Fast Group 7 84 1 26 0 2 0 3 .90730
B. Slow Group s 66 7 20 0 2 1 2 .82838
C. Averag Group 2 90 3 25 0 2 0 3 4.29444
Ungraded Classes 30 o¥ 4 9 17 Q 2 0 3 207773

NL - None or Little

AQ - Adequate or Oustanding
Chi-Square values were calculated at the .05 significance level.

The degree of freedom is 3,
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BPART I
ITEMS OF RESPONSE Less Than 6 6~ 12 13 - 18 More
Chi~Square
CONE IDENCE INg NI £0 NI AQ NI ) NL AQ
OWNN ACADEMIC COMPETENCE
Literature 14 95 5 35 0 0 0 1 14914
Drama 38 n 14 25 0 0 1 0 1,83698
Essay ' 40 70 15 25 0 0 1 0 1,72397
History, English Language 34 76 15 23 0 0 1 0 2,92254
Formal Grammar : 14 96 2 37 0 0 0 1 1,86501
Lingulstic Grammar 60 . 50 22 17 0 0 1 0 .85315
_Journalism 67 43 26 13 0 0 1 0 -1,00770
Library Science 63 47 24 15 0 ] 0 1 1.60529
Speech Arts - . 29 81 15 - 25 0 0 0 1 2.17579
Basic Reading Skills 28 82 11 29 0 0 0 1 41459
Study Reading Skills 21 89 12 28 0 0 0 1 2.32559
Literary Reading Skills 18 92 6 34 0 0 0 1 ,23103
Mechanics and Usage 3 107 1 39 0 0 0 1 .03326
Oral Communication 6 104 2 38 0 U % 1 .06839
Written Communication 7 103 1 39 0 0 0 1 .92905
Formal Composition 17 92 6 34 0 0 0 1 .19033
Creative Writing 36 74 9 31 0 0 0 1 1.89397
Critical Thinking 21 89 7 33 0 0 0 1 .27831
Listening 10 100 5 33 0 0 0 1 .62868
Discussion Group Technique 22 a8 10 29 0 0 0 1 .81893
O#N TEACHING ABILITY :
Literature 11 99 6 34 0 0 0 1 286172
Drama 38 72 13 26 0 0 1 0 1.91594
Essay 47 63 1%, 29 0 0 1 0 4,42677
History, English Language 34 76 16 23 0 0 1 0 3,26735
Formal Grammar 9 101 2 38 0 0 0 1 .51878
Linguistic Grammar 55 55 22 17 0 0 0 1 1.53545
Journalism 67 43 27 12 0 0 0 1 2,54207
Library Science 63 47 25 13 0 0 1 0 1.53042
Speech Arts 34 75 18 21 0 0 0 1 3.36952
Basic Reading Skills 25 85 13 26 0 0 0 1 2,05378
Study Reading Skills 22 88 14 ps) 0 0 0 1 4,30724
Literary Reading Skills 14 96 6 34 0 0 0 1 .28554
Mechanics and Usage 5 105 1 38 0 0 0 1 .33629
Oral Communication 10 99 3 37 0 0 0 1 .19915
Written Communication 8 102 3 37 0 0 0 1 .03133
Formal Composition 17 92 6 33 0 0 0 1 .18475
Creative Writing 32 78 11 29 0 0 0 1 . 43725
Critical Thinking 31 79 15 24 0 0 0 1 1.87622
Listening 13 97 5 34 0 0 0 1 . .16467
Discussion Group Technique 27 83 10 30 0 0 0 1 .33000
COMPETENCE IN PRACTICES,
MATERIALS, OR DEVICES
Group ‘Teaching 31 79 17 21 0 0 ] 1 4,02319
Team Teaching 51 59 22 16 0 0 0 1 2.46978
Teaching Machines 67 42 23 16 0 o] 1 0 71679
Radio and Television' 54 55 21 18 0 0 1 0 1,18001
Other Programmed Learning 45 63 17 23 0 0 1 0 1.38260
Newspapers - 35 75 9 30 (o] 0 0 1 1.47919
Trips and Excursions 36 73 10 28 - 0 0 0 1 1.04660
Parent Conferences 20 90 7 32 0 0 0 1 22204
Evaluation 11 T 99 6 34 0 0 0 1 .86172
Standardized Testing 19 90 ) 35 0 0 0 1 .72118
Informal Testing 12 98 3 37 0 0 0 1 .49206
Interpreting Data in Files 16 94 13 26 0 0 0 1 6.75794% #
Group Reports - 27 83 8 31 s} 0 0 1 .56812
Socio Dramas; Role Playing 46 63 14 25 0 0 0 1 1.15333
Book Reviews ’ 16 91 6 33 0 ] 0 1 .18138
KNOWLEDGE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 17 93 6 34 0 0 0 1 .18557
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM S 105 1 39 0 0 0 1 36329
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 21 89 12 28 0 0 o] 1 2.325%9
ABILITY TO HANDLE CLASSES
Heterogeneous Classes 7 101 3 36 0 o] 0 1 .13963
Homogeneous Classes 4 103 1 38 0 0 o] 1 .15539
A. Fast Group 7 102 1 38 0 0 0 1 .89851
B. Slow Group 27 82 6 33 0 0 0 1 1.75395
C. Average Group 5 105 1 39 ] 0 0 1 .36329
Ungraded Classes 38 67 12 29 Q Q o] 1 71134

NL - None or Little

A0 - Adequate or Outstanding

Chi-Square values were calculated at the .09 significance level.
fiMore than Twelve College Hours in History, English Language

*Significant Differences
**Significant Differences
#*xSignificant Differences

.05 level
.01 level
001 level

The degree of freedom is 2.



TABLE XVI

FREQUENCY DISTRIBUTION OF RESPONSES IN TERMS OF NUMBER OF COLLEGE HOURS
IN LITERATURE IN GENERAL QOURSES

Survey Gouraes

ITEMS OF RESPONSE Less Than & 6 - 12 13 - 18 More
Chi-Square
CONFIDENCE TN NL A NL AD NL AQ NI AQ
O#N ACADEMIC COMPETENCE
Literature 9 53 24 109 2 11 0 6 1,61307
Drama 26 36 57 5 4 9 0 6 5,01790
Essay 20 42 62 72 6 7 0 6 7.81228
History, English Language 26 36 57 75 6 7 2 4 30577
Formal Grammar 4 58 17 116 0 13 2 4 6,52278
Linguistic Grammar 30 31 84 50 8 5 2 4 4.71949
Journalism 39 23 86 47 9 4 .2 4 2,62830
Library Science 39 23 67 65 8 5 2 4 3.85414
Speech Arts 25 37 35 99 4 S 0 6 6,70627
Basic Reading Skills 13 49 36 98 4 9 2 4 1.18250
Study Reading Skills 13 49 29 105 4 9 1 5 73144
Literary Reading Skills 6 56 25 109 3 10 0 6 4,20928
Mechanics and Usage 2 60 8 126 1 12 0 6 1.15893
Oral Communication 2 60 12 122 2 11 0 6 3.71858
Written Communication 5 57 10 123 2 11 0 6 1.53606
Formal Composition 15 47 27 107 3 10 0 5 1.80065
Creative Writing 16 46 46 88 .3 10 1 S 2.43762
Cratical Thinking 11 51 30 104 4 9 2 4 1.70386
Listening S 56 16 115 4 9 1 S 5.16183
Discussion Group Technique 8 53 41 92 4 9 2 4 7.,22477
OWNN TEACHING ABILITY
Literature 7 55 19 115 2 11 0 6 1.28481
Drama 25 37 46 87 4 9 1 5 1,73438
Essay 18 44 57 77 5 8 2 4 3.33738
History, English Language 26 36 52 81 [} 7 2 4 +45430
Formal Grammar 5 57 11 123 2 11 1 5 12,5989
Linguistic Grammar 25 37 76 57 8 5 3 3 5$,27339
Journalism 33 29 95 38 9 4 3 3 6.91202
Library Science 35 27 72 60 9 4 3 3. 1.12750
Speech Arts 22 40 44 88 6 7 0 6 1,04138
Basic¢ Reading Skills 13 49 38 95 3 10 2 4 1,48918
Study Heading Skills 13 49 31 101 3 10 1 5 .27632
Literary Reading Skills 5 57 23 111 3 10 0 6 4,64784
Mechanics and Usage 2 60 10 ‘123 1 12 0 6 1.81570
Oral Communication 4 58 16 117 1 12 0 6 2,24914
Written Communication 4 58 17 117 2 11 o] 6 2,74260
Formal Comgosition 10 52 29 103 4 9 0 6 3,315006
Creative Writing 24 38 43 91 5 8 0 6 4,04189
Critical Thinking 19 43 39 94 7 6 2 4 3,33825
Listening 6 %56 22 111 3 10 1 S 2,30922
Divcussion Group Technique 13 49 39 95 S 8 0 6 4,55783
COMPETENCE IN PRACTICES, .
MATERIALS, OR LEVICES
Group Teaching 13 48 48 84 4 9 4 2 7.58370
Team Teaching 28 33 ™ 57 7 6 4 b 2,41417
Teaching Machines 39 23 8l 51 9 4 3 3 692910
Radio and Television 36 26 70 61 7 6 3 3 42513
QOther Programred Learning 31 31 60 71 7 6 2 4 .99118
Newspapers 15 47 35 97 5 8 1 S 1.42461
Trips and Excursions 16 45 43 91 S 8 3 3 1,99333
Parent Conferences 9 53 27 106 3 10 o] 6 2,49939
Evaluation 7 55 16 118 3 10 o] 6 2,34127
Standardized festing 14 43 22 111 2 11 1 5 1.12239
Informal Testing 10 52 13 121 2 11 0 6 2.67436
Interpreting Data in Files 11 51 32 . 101 2 11 2 4 1,76666
Group Reports 15 47 3l 102 4 9 0 6 2.25138
Socio Dramas; Hole Playing s} 37 62 79 3 10 0 6 T 7.64754
Book Revicws 11 48 23 108 3 10 0 6 1.58610
KNO#LEDZE OF MATERIALS,
SOURCES TO MAKE CLASSES
INTERESTING, INFORMATIVE 7 55 23 111 1 12 1 S 1.72777
ABILITY TO ORGANIZE AND
CONTROL CLASSROOM 1 61 6 128 1 12 1 S 3,78055
ABILITY TO DIRECT EXTRA-
CURRICULAR ACTIVITIES 7 55 44 uY 1 12 2 4 13.06105%* §
ABILITY TO HANDLE CLASSES
Heteroweneous Classes 2 58 17 115 1 12 0 6 5.09601
Homogeneous Classes 3 57 S 122 1 12 o] 6 .7316