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THE INFLUENCE OF ISOLATED RHYTHMIC
DRILL ON GROWTH IN SIGHT SINGING

CHAPTER I

THE PROBLEM

Introduction

During the nineteenth century, a major portion of
the American public school music prcgram was devoted to the
development of sight-singing skills, according to John,1
but, during the first half of the twentieth century, the de-
velopment of sight-singing skills seemed to lose its position
as a major objective of music education. This conclusion is
reached since the teaching of sight singing was not spe-

cifically mentioned in the Outline of a Program for Music

Education advocated by the Music Educators National Con-
ference in 1951. Currently, however, there is a resurgence
of interest in all areas of music reading.

While contemporary educators generally concur with

the viewpoint that sight singing is not a major objective of

'Robert W. John, "Our Forefather's Favorite System,"
Educational Music Magazine, XXIV, No. 5, p. 5k.

1
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public-school music, they do recognize its importance. This
is evidenced by its inclusion in basic song books, texts,
and hymnals. The manuals that accompany these texts contain
a wealth of suggested procedures to help students develop
sight-singing skill.

The amount of time allotted for sight singing through-
out the American educational system, from elementary general
music through the college sophomore sight-singing pro-
ficiency examination, is limited. The music teacher who
desires to develop the sight-singing skills of his students
finds the available time very short. Hammer suggests that
this may be one of the major reasons for the low state of
musical literacy of students at all levels of attainment.’

The problem of teaching students to read music at
sight is as o0ld as the music program itself.2 Many systems
have been employed in an effort to teach this rather com-
plicated skill. Chief among them have been the shaped note,
the fixed do, and the movable do systems.3 (Singing with
scale numbers may be considered a variation of the last
named.) Still another system is the utilization of actual

pitch, and another is the neutral syllable.

1Harry Hammer, "An Experimental Study of the Use of
a Tachistoscope in the Teaching of Melodic Sight Singing,"
Journal of Research in Music Education, XI, No. 1, p. .

2Doris Hutton, "A Comparative Study of Two Methods
of Teaching Sight Singing in the Fourth Grade," Journal of
Research in Music Education, I, No. 3, p. 119.

31pid.
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Karl W. Gehrkens believes that the reason so many
people, including college students, cannot read with more
facility is because that they have not been exposed to a suf-
ficient quantity of music. Dr. Gehrkens says, "The way to
read music fluently is to read a lot of music." Many
teachers have the idea that students hate music because
their teachers require them to use the syllables.
Dr. Gehrkens bhelieves that this is usually not caused by
having to sing sol-fa syllables, but by being forced to
suffer through a lot of uninteresting uninspired music,

Many educators believe that the inability to read
rhythms limits many secondary school students' and college
students' ability to sight read music. Some research seems
to support these beliefs.2 Therefore, this study was under-

taken with the assumption that improvement in the reading

of rhythms will facilitate music reading.

The Problem

The purpose of the study was two-fold:
(1) To determine whether sight-singing difficulties

encountered in melodic reading can be minimized by the

'Karl W. Gehrkens, "Why Can't College Students Read
Better?", Etude Magazine, LXIX, No. 12, p. 23.

2John David Boyle, "The Effect of Prescribed Rhyth-
mical Movements on the Ability to Sight Read Music" (un-
published Doctor's dissertation, University of Kansas,
Lawrence, Kansas, 1968), pp. 4, 7.
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utilization of a unit of study dealing with rhythmic reading
prior to the study of melodic reading;

(2) To determine whether an isolated unit of study
dealing with rhythmic reading might be beneficial in pro-
moting or attaining greater efficiency in melodic percep-

tion.

Statement of Hypotheses

In order to illustrate experimentally the
feasibility of comparison between traditional sight-singing
systems where melody,. rhythm, and harmonic implications are
presented simultaneously and a system where all rhythmical
problems are explored prior to the introduction of melodic
and harmonic material, the following specific hypotheses
were formulated:

(1) Students who are taught to deal with rhythmic
reading problems prior to their exposure to melodic and har-
monic material will show greater consistency in sight-singing
ability than those students who are exposed simultaneously to
melody, rhythm, and melodies employing harmony.

(2) Students who are taught to deal with rhythmic
reading problems prior to their exposure to melody and har-
mony will show greater consistency in the execution of
intervals, scale singing, modal singing, chord arpeggiations,
and singing in parts than those students who engage in all

areas of sight singing simultaneously.
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Need for the Study

Preliminary investigation has revealed an absence of
experimental studies in the specific area of the proposed
study. Since the study of elementary sight singing is a
part of the curriculum for freshmen music students, the re-
lated success of the concept proposed in this study should
provide valuable information for teachers who are involved
in the training of sight singing.

Also, an educator is engaged in a never-ending quest
for knowledge and information that will improve skills in
the classroom, and a resourceful teacher is always alert to
the possible improvement of teaching techniques and innova-
tions for employment within his own academic situation.
Higgins and Merwin'! attest that proficient music educators
are continually evaluating educational technidques and cur-
ricula. Choate2 suggests that all music educators need to
participate more actively with the appraisals of the entire
scope of music teaching. Giles and Ricci3 confirm the fact
that there exists o wide-spread weakness in the preparation

of entering college freshmen in music schools and were

1Martin J., Higgins and Jack C. Merwin, "Assessing
the Progress of Education in Music," Music Fducators Journal,
LI1I, No. 8, p. 52.

2Robert A. Choate, "Tanglewood Symposium Project
Report,® Music Educators Journal, LIII, No. 8, pp. 46, 51.

3Allen Giles and Robert Ricei, "An Experimental
Music Curriculum for Gifted High School Students," Music
Educators Journal, LIII, No. 3, p. 57.
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concerned at the level of musical illiteracy that was indi-
cated by the inability of these students to read musical

notation with any degree of fluency.



CHAPTER IT
SURVEY OF RELEVANT MATERIALS

Although there appears to be an absence of experi-
mental studies in the specific area of the present study,
there are several related studies and materials.

On at least two occasions mechanical devices have
been invented in an attempt to eliminate rhythmic problems.
In 1812, Beethoven's friend Maelzel invented the "upside-
down pendulum," the metronome, to "tick-tock" rhythmical

beats.1

In 1932, Otto Meissner improved the metronome to
emphasize accénts, both primery and secondary. This device
was called the Rhythophone and was manufactured by C. G.
Comn Company.,2

However, it must not be taken for granted that stu-
dents have learned and can use note and rest values, time

signatures, duple rhythms, triple rhythms, alla-breve, and

w. otto Miessner, "How to Master Rhythms," Music
Educators Journal, LIII, No. 3, p. 49.

2Tphigd.
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syncopation--all with musical feeling.1 Dorothy Horn®
states that few students understand the difference between
simple and compound meters.

In an article in the Journal of Research in Music

Educationd Irving Lowens and Allen P. Britton suggest that,
had Lowell Mason adapted the shaped-note system of William

Little and William Smith as set forth in The Basy Instructor

(1798), "we might have been more successful in developing
skilled music readers and enthusiastic choral singers in our
public schools."

George Kyme described an experiment which he con-
ducted with control groups of students who were taught to
read music by two methods. Orthodox methodologies were
utilized in the instruction of one group, and their music
reading ability was compared with that of experimental
groups who were taught to read music by the utilization of
several approaches to music reading. The other system used
was the shaped-note system developed by James B. Aikin and

described in The Christian Minstrel (1846). (Aikin de-

veloped his seven-shape notation from the four-shape system

5. D. Thompson, "What Shall I Teach?", The Instru-
mentalist, XIX, No. 7, p. 37.

2Dorothy D. Horn, "Music Theory for High School
Students," Music Educators Journal, XLVI, No. 3, p. 7h.

3Irving Lowens and Allen P. Britton, "The Fasy In-
structor (1798-1831): A History and Bibliography of the
First Shape Note Tune Book," Journal of Research in Music
Education, I, No. 1, p. 32.




9

of The Easy Instructor.) Kyme calls attention to the fact

that both systems of teaching the reading of music are still
in use in some southern churches.’

Mr. Kyme rejected the null hypothesis when it was
discovered that there was a significant difference in the de-
velopment of music ability in the group that utilized the
shape notes. This experimental group had greater pitch and
rhythm accuracy than did the other group of students who had
learned to read music by the utilization of the "usual™
methods which were included in the study.

In addition to the measured skill in singing at
sight, the experimental groups utilizing Kyme's shaped-note
system seemed to excel in many other ways.2 The students in
the experimental sections were the only ones to develop
skill in notating their created melodies. They alone at-
tained a grasp of the harmonic structure in music necessary
to create an autoharp accompaniment.

"The most interesting observation of all," states
Kyme, "was found in the seventh-grade registrations."3 At
the junior high school to which three control and experi-
mental groups were promoted, 63% of the fourth and fifth-

grade subjects enrolled in seventh-grade glee club--an

1George H. Kyme, "An Experiment in Teaching
Children to Read Music with Shape Notes," Journal of Re-
search in Music Education, VIII, No. 1, p. 3.

°Ibid., P. 3.
31bid., p. 8.
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elective course which met before the regular school day
began. The average percentage from other elementary schools
entering the school glee club was less than 20%.

In the light of this evidence, music educators may
wish to reappraise the shaped-note system of teaching sight
singing, a system in use for over 150 years in the south-
eastern United States.

Bolden conducted an experimental study to determine
the extent of the influence, if any, of the piano keyboard,
syllables/letter names, and recorder on growth in sight sing-
ing and rhythmic reading. Of the three modes of instruction
used in the Bolden study, the emphasis placed on syllables/
letter names as a growth regulator in developing sight sing-
ing and rhythmic reading resulted in this approach exceeding
both the plano keyboard and recorder in the effectiveness as
regards rhythmic reading gain and total gain.1

Murphy feels that the dependence on syllables is a
serious handicap in harmonic study since syllables may be
applied only to a single melodic line, and suggests that they

be discarded as early as is deemed feasible.?

1Joyce Inez Johnson Bolden, "The Influence of Se-
lected Factors on Growth in Sight Singing and Rhythmic
Reading" (unpublished Doctor's dissertation, Michigan State
University, Lansing, Michigan, 1967), p. 9k.

Howard A. Murphy, Teaching Musicianship (New York:
Coleman-Ross Company, Inc., 1950), pp. 46-47.
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L compared the effectiveness of procedures in-

Boyle
corporating bodily movement as an aid in the teaching of
rhythmic reading with procedures which did not employ bodily
movement. The experimental group of junior high school
bandsmen studied by Boyle made statistically more significant
gains than did the parallel control group. Boyle concluded
that systematic programs of rhythm training enabled bandsmen
to make statistically significant gains in scores on a
rhythm sight-singing test and The Watkins-Farnum Performance
Scale.

The Boyle experiment was conducted in twenty-four
junior high school training bands in northern Kansas. The
twenty-four bands were divided and matched as nearly as pos-
sible into two equal groups of twelve bands each.

All bands used the same training materials for thirty
minutes per week during the experimental semester. The ex-
perimental bands incorporated bodily movements in the form
of foot tapping to mark the underlying beat and hand clapping
to practice the rhythm patterns as aids for learning and per-
forming rhythm exercises. Control bands were not permitted
to use such bodily movements during training.

Boyle suggests that band directors utilize rhythm

training during a portion of their rehearsal time teaching

1John David Boyle, "The Effect of Prescribed Rhyth-
mical Movement on the Ability to Sight Read Music" (unpub-
lished Doctor's dissertation, University of Kansas,
Lawrence, Kansas, 1968), p. 183.
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systematically the reading of rhythms. He further recom-
mends that the bodily movements used by the subjects in the
experiment be incorporated into these rhythm training pro-
grams. Although the high correlation between rhythm sight
reading and melodic sight reading does not prove that the
latter is dependent upon the former, it does lend strong
support to this tliesis.

Middleton' concluded from his study dealing with an
innovative technique known as the breath-impulse method that
subdivisions of the beat can be learned and practiced
through the means of measured breath exhalations -synchron-
ized with a given rhythmical pulse.

Middleton's experiment consisted of the instruction
of six groups of elementary bandsmen--three control groups
and three experimental groups. All of the groups were
taught by several different instructors in the breath-
impulse method, or the competing method, for a period of
seven months. It was determined, as a result of the experi-
ment, that the breath-impulse technique causes a student to
make subdivisions of the beat into two, three, and four im-
pulses with a natural body function, one that is integral to

the processes of performance on a wind instrument.

1James Allen Middleton, "A Study on the Effective-
ness of the Breath Impulse Technique in the Instruction of
Wind Instrument Performers" (unpublished Doctor's disserta-
tion%8U?iversity of Oklahoma, Norman, Oklahoma, 1967),
pp. -59.
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Middleton's BRIM technique has been used successfully in the
Norman, Oklahoma, Public Schools since 1961.

DeVon Helbling experimented to determine the rela-
tive effectiveness of "whole" and "part" concepts of learning
as applied to teaching sight singing in its elementary
stages.2 To determine the relative effectiveness of the
application of the two concepts, a "whole" method group and
a "part" method group composed of undergraduate elementary
education majors were equated for the experiment. Each
group met for a total of twenty sessions. The result was
that the progress of neither group was significantly better
than the other. The "part" concept, including rhythm as a
single part, was as satisfactory as the "whole" concept
where rhythm was included within the total concept.

Barnes studied the effectiveness of drill in learn-
ing to sight sing certain intervals and, also, the conse-
quent effect of drill upon sight-singing ability. His
experiment included instruction of a control group and an
experimental group. The two groups were composed of members

of the freshman music theory class at Indiana State Teachers

1James Allen Middleton, "A Study on the Effective-
ness of the Breath Impulse Technique in the Instruction of
Wind Instrument Performers" (unpublished Doctor's disserta-
tion, University of Oklahoma, Norman, Oklahoma, 1967),

p. 59.

2DeVon Willis Helbling, "An Experimental Study of
the Relative Effectiveness of 'Whole' and 'Part' Methods of
Teaching Sight Singing" (unpublished Doctor's dissertation,
Indiana University, Bloomington, Indiana, 1965), p. 2.
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College during the 1958-1959 school year, and the groups
were matched with respect to musicality and intelligence.
The experimental group participated in the interval
drill for a period of ten weeks, while the control group

L found, as a result

utilized a traditional approach. Barnes
of the experiment, that the experimental group performed
significantly better than the control group in the sight
singing of melodies. However, the improvement in the abil-
ity to sight sing melody was not statistically significant
as was the improvement in the ability to sight sing inter-
vals. In fact, Barnes states:

Since the improvement in the ability to sing
intervals did not reflect a direct improvement in the
ability to sight sing melody made up of these inter-
vals, it would seem that the latter ability is more
complex than the former and is dependent on more
factors than were accounted for in 'this experimen‘c.2

Although this study does not involve a comparison

of the relative effectiveness of isolated rhythmic drill, it
does feature an approach to teaching sight-singing skill
characteristic of the isolated "part" concept. .

Like drama and dance, music is a time art; it exists

in time. Music is organized in time, and it is rhythm that

is the organizational element. The Greek meaning of

rhythmos is to "flow." Rhythm, therefore, can be a broad

1James W. Barnes, "An Experimental Study of Interval
Drill As It Effects Sight Singing Skill" (unpublished
Doctor's dissertation, Indiana University, Bloomington,
Indiana, 1960), pp. 83-8k.

°Ibid., p. 81.
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concept that covers everything to do with the temporal
aspect of music. It includes the subordinate concepts of
pulse, tempo, note values, rhythmic patterns, meter, as

well as phrase and period. However, of all rhythmic ele-

ments in measured music, the most fundamental is pulse.1

The time values of the notes in a piece are so im-
portant that if a choice must be made between perfection
of pitches and perfection of time values, there can be no
doubt that the latter should receive preference.
Rubinstein® lends support to this statement as follows:

One cannot hope to be an expert sight reader
without being a well-grounded musician, and certainly
one of the attributes of a well-grounded musician is
his regard and respect for musical elements, the two
most basic of which are notes and their time values.
Either of these without the other is meaningless.

It is as essential to know the time relationship of a
quarter to an eighth, or any other value to a different
value, as it is to know the names of the notes on the
lines and spaces on the staffs, and which notes on
the piano correspond to them. Time values are the
outer garment of rhythm in the sense that bark is the
outer garment of a tree. The garment must be kept
whole and intact if the body beneath is not to be
destroyed. Rhythm is the indispensable soul of music;
as such, it is of the utmost 1mportance, whether
sight reading or otherwise. :

1Arnold Fish and Norman Lloyd, Fundamentals of
Sight Singing and Ear Training (New York: Dodd, Mead, &
Co., 1968), p. 1.

2Beryl Rubinstein, The Pianist's Approach to Sight-
Reading and Memorization (New York: Carl Fischer, Inc.,

1950), p. 7.
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William S. Newman also recognizes rhythm as a dom-
inant factor in sight reading:1

The prime difficulty in sight readiﬁg is almost

always rhythm rather than notes. Although there are
eighty-eight notes on the piano, and these are com-
bined in a nearly inexhaustible variety of harmonies,
the fact remains that the notes will invariably appear
in fixed places on the staff and on the keyboard.
Rhythm, on the other hand, is much more elusive. To
be sure, the number of different note values and signs
in common use is comparatively small, but these are
arranged in varied combinations that are neither
tangible nor predictable.

Unless one can maintain an approximately correct
tempo, a real understanding of the meaning of a composition
and communication of its emotional values are impossible to
achieve. A sight-reading performance does not mean a
polished or perfect performance. The object, rather, is to
give a general idea of the read piece. Therefore, contin-
uous movement is the fundamental in sight reading. At
times, the inexperienced sight reader is thrown into com-
plete bewilderment when a wrong note is heard. This is the
most difficult moment in sight reading because the sight
singer will inevitably turn back to correct his mistake and
disregard completely the "forward movement" that is neces-
sary in sight singing.

Statistics have shown that 87% of the errors in ear

training are notational problems.2 Many sight-singing

'William S. Newman, The Pianist's Problems (New
York: Harper & Brothers Publishers, 1950), p. 20.

2Katherine Eloise Simpson, "Contemporary Methods in
the Teaching of Ear Training and Sight Singing"
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teachers advocate a course in notational problems while
others rely upon much blackboard work under constant super-
vision.

In his book, Elementary Musicianship, Baum states:

The student must have an ample opportunity to
listen and experience new musical phenomena before they
are explained. Far more important than the subject
matter is the work procedure. Through adequate methods
of practice and approach to new problems the student
will shape tools to help him in all his musical prob-
lems.

Bauman's theory reflects the present concern of "how
to do" being as important as "what to do." Thus, the
method for presenting new material is as important as the
material presented.

Bauman further states that the writing of dictation
should be postponed until the excerpt has been completely
memorized. The slower the approach to paper, the faster
correct dictation will be written. Bauman states, "Memorize
and then 'slow down' the melody."2

McHose, a noted authority in the field, states:

Rhythmic dictation should precede melodic

and harmonic dictation. However, only after the
student has mastered a particular rhythmic problem

(unpublished Master's thesis, Northwestern University,
Evanston, Illinois, 1957), p. 48.

"alvin Bauman, Elementary Musicianship (New York:
Prentice-Hall, Inc., 1947), p. V.

27bid., p. 21.
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through rh¥thmic reading should rhythmic dictation be
presented.

Bar training should be regarded as directed or con-
trolled listening. The training of a discriminating ear is
largely informational, and the development of the skills

depends upon the effectiveness of the instruction and upon

the ingenuity of the observer in the detection of difficulties.

Murphy states that "we hear with our ears, but we listen
with our minds."2

Jones3 states that the requisite for good sight read-
ing is the development of the eye span and steady rhythm.
Regularity of reading practice and selection of good material
should be emphasized in the overall progran.

Sight reading is a combination of notation, ear
training, and tone production and furnishes continual train-
ing in all.” Its purpose is that of learning to read music

silently and to reproduce it vocally.?

"A1len I. McHose, Teacher's Dictation Manual (New
York: Appleton-Century-Crofts, Inc., 1948), p. 3.

°Murphy, op. cit., p. 61.

3Marjorie Dana Jones, "Sight Reading All Important,"
Etude Magazine, LXXV, No. 3, p. 17.

Ll'Camrl'E. Seashore, Psychology of Music (New York:
McGraw-Hill Book Company, 1938), p. 157.

SMurphy, op. cit., p. 43.
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The grasp of a melodic or rhythmic idea by ear or by
eye requires familiarity with a certain number of fundamental
tonal and rhythmic concepts.1

It is necessary that the student develop a meaningful
tonal and rhythmic vocabulary--a vocabulary which is "made
up" of the sounds or symbols or various tones, rhythms, and
items of theory which the performer must understand.2 Stu-
dants should build a sight vocabulary of music fundamentals,
such as basic keys, tonal groups, rhythms and terms, and
should seek to develop a high level of mental and physical
coordination.3

In an article, "It's Not Theory, It's Music," the
late Chester Barris states that "thinking and hearing should
be logically coordinated."h In this connection he stresses
the importance of learning music by the scale relationship of
tones, saying that it is the logical way in which the ma-
jority of students will be able to use, consciously and
intelligently, their sense of hearing as an aid to the re-

production of tones. Music is sound; therefore, the ear

'Lilla Belle Pitts, The Developmental Approach to
Music (New York: Ginn and Company, 1950), p. 3.

2Duff Harstad, "Teach Them to Read," Music Educators
Journal, XLI, No. 3, p. 59.

3Simpson, op. cit., p. 57.

LFChester Barris, "It's Not Theory, It's Music,"
Etude Magazine, LXXV, No. 3, p. 42.
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should be the fundamental guide to any medium by which it is
provided.

Authorities differ, of course, in their theories as
to what initial approach should be made to sight singing.
The Hindemith approach to music reading utilized by the Fast-
man School of Music was the first method employing rhythmic
reading. The viewpoint of other educators is that the
melodic approach should take precedence over the rhythmic
in the beginning phases of music reading. However, rhythmic
accuracy was given preference over melodic accuracy in two-
thirds of the schools of music examined by Simpson in 1957.1
It is interesting to note that many of the more recent texts
utilize the rhythmic approach. Ottman,2 Thomson,3 Benward,LF
Lieberman,5 Fish and Lloyd,6 and Walton and Wilson/ are

1Simpson, op. cit., p. 62.

2Robert W. Ottman, Music for Sight Singing (New York:
Prentice-Hall, Inc., 19563.

3william Thomson, Introduction to Music Reading

(Bel?ont, California: Wadsworth Publishing Company, Inc.,
1966) .

“Bruce Benward, Sightsinging Complete (Dubuque,
Iowa: William C. Brown, Inc., 1965%.

SMaurice Lieberman, EBar Training and Sight Singing
(New York: W. W. Norton and Company, Inc., 1959).

6Arnold Fish and Norman Lloyd, Fundamentals of
Sight Singing and Ear Training (New York: Dodd, Mead, and
Company, Inc., 1968).

7Charles W. Walton and Harry Robert Wilson, Music
Reading Through Singing (Belmont, California: Wadsworth
Publishing Company, Inc., 1968).
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among those who isolate rhythmic sections from melodic sec-
tions in their texts.

Possibly the most fundamental, powerful, and primeval
element in music is rhythm; it must surely be the element
most closely related to life itself which is so basically
oriented rhythmically. All of the intricacies of musical
time can be represented by the preciseness of body sensa-
tions.

Jaques-Dalcroze refers to the role of the body as the
intermediary between aural stimuli and perceptivity of the
mind.! Carl Seashore affirms that rhythm involves the whole
body organism in the responsiveness to measures of time in-
tervals, and that the whole of rhythm involves a two-fold
response--perception and reaction.?

If the physical resources are properly trained and
perfected in rhythmic delineation, then the resulting clarity
of perception will aid the consciousness of musical rhythm.3

RuckmickLF discovered that fundamental cognizance of
rhythm required the existence of kinaesthesis, but that the

need for muscular movement inclined to disappear without

'®. Jaques-Dalcroze, Rhythm, Music, and Education
(New York: G. P. Putnam's Sons, 1921), p. 8.

2Seashore, op. cit., p. 115.

3Daleroze, op. cit., p. 83.

“James L. Mursell, The Psychology of Music (New
York: W. W. Norton and Company, Inc., 1937), DPpP. 160-16k4,
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necessarily losing the perceptivity of a thoroughly estab-
lished rhythmic pattern.

Many music educators ask students to use a footbeat,
conductor beat, and meter tapping as an aid to rhythmic pat-
tern development while sight singing. It is the opinion of
many teachers that a student cannot properly execute rhythms
until they can feel them. This sense of feeling rhythms
does not come from the thinking part of the brain, but

rather from the medula oblongata, the source area of the

controls exerted on the movements of the body.1 Thus it is
necessary in the mastering of rhythms that the motor senses
be exercised.

Karl Orff and Zoltan Kodaly2 stress the necessity of
rhythmic activity as a concomitant of the learning process of
developing musical percipiency. The necessity for practicing
scales, arpeggios, broken chords, articulation techniques,
and other motor coordination skills is obvious. Conceivably
then, a key requirement in total musical achievement could
be a unit of study dealing with the problems of reading

rhythms in isolation from other problems.

lcarl c. Francis, Introduction to Human Anatomy (St.
Louis: C. V. Mosley Co., 1968), p. 224.

2Zoltan Kodaly, "Folk Song in Pedagogy," Music FEdu-
cators Journal, LIII, No. 7, p. 59.
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It was Brahms, according to Karl Wilson Gehrkens,1
who first gave voice to the dictum, "In the beginning was
rhythm"; and he might well have added, "and, in the end,
rhythm is still the most vitalizing and most intriguing and
the most tantalizing of the musical elements."?

Summary--It can be seen from the foregoing review of
related research studies that all but the Barnes study dealt
with rhythm as an isolated and fundamental element of sight
singing. Most of these studies have contributed toward an
understanding of the relative effectiveness of individual
drill and isolated units of learning with regard to rhythmic
understanding.

This writer's research has been an attempt to apply
two clearly defined, competing sight-singing programs of
study based on the "isolated rhythm" and "traditional" con-
cepts to the teaching of thirty students to determine the
relatiVeveffectiveness of these "isolated rhythm" and "tra-
ditional" concepts in teaching sight singing in its begin-

ning stages.

1Karl Wilson Gehrkens, "Rhythm in Music," Music Edu-
cators Journal, XLIX, No. 5, p. 46.

2Tpid.



CHAPTER III

THE DESIGN OF THE RESEARCH PROJECT

It is the purpose of this chapter to describe the
research design for the experimental project. The descrip-
tion will include the nature of the two sight-singing groups
studied and the materials and technidques utilized in the

experiment.

The Sight-Singing Groups

The subjects comprising the experimental and control
groups were freshmen at Oklahoma City Southwestern College
during the fall session of the 1968-1969 school year. All
of the individuvals in the groups had little or no previous
formal study in sight singing.

The parallel group technique was utilized in arrang-
ing and equating the thirty subjects comprising the experi-
mental and control groups. Fifteen students were selected
to be members of the experimental group and were equated
with fifteen students selected to be members of the control
group.

The experimental subjects followed the program of

study utilizing the "isolated rhythmic concept" derived for

2k



25
the study, and the subjects of the control group followed
the program of study utilizing the "traditional" concepts.
Thirty-six class sessions were devoted to teaching each
sight-singing program of study. The two groups were equated
on the basis of group averages in terms of musical achieve-
ment and musical aptitude.

The tests for equating and upon which the group
averages were based are:

1. The DeVon Helbling Sight-Singing Test (raw

scores)

2. The Aliferis Music Achievement Test: College

Entrance Level (raw scores)

3. The Seashore Tests (1939 Revision, Series A)

for Sense of Pitch, the Sense of Rhythm, and
Tonal Memory (raw scores)

The Helbling Sight-Singing Test consists of five
melodies that contain a sampling of the tonal and rhythmic
characteristics taught in the two competing sight-singiﬂg
classes. These characteristics include major and minor keys;
commonly used note and rest values; simple and compound
meterss; chromatic neighbor tones and passing tones; melodic
tonal patterns that imply harmonies on the tonic, dominant,
dominant-seventh, and subdominant chords; scalewise pat-
terns; rhythm patterns involving the triplet, dotted-eighth-
sixteenth note combination; and division of the beat into

eighth and sixteenth note combinations. The melodies are
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also similar in terms of level and difficulty. (See the
illustration on page 27.)

The Helbling Sight-Singing Test was checked for re-
liability by the author, who utilized the test-retest
method, and was found to have a reliability coefficient of
.97. Also, a high content validity is claimed for the test
by the author.

In using the Helbling Sight-Singing Test as part of
the equating procedure in terms of group averages, the mean
scores of the sight-singing groups were compared. ©Since
there was a mean difference of 10.6 between the two groups,
the t test was used to determine whether the difference is
statistically significant. Since the confidence level did
not reach .05, the mean difference was not considered sig-
nificant. The following formula was used for the t test of
significant.2

- X2

=2
S -

D

To apply the t test, the two sets of scores were ar-

ranged in separate columns and listed in terms of descending

TFor Justification of this confidence limit, see
Allen Edwards, Statistical Methods for the Behavioral
Sciences (New York: Rinehart and Company, Inc., 1954%),
p. 251, and Paul Bloomers and E. F. Lindquist, Elementar
Statistical Methods in Psychology and Education (Boston:
Houghton-Mifflin Company, 1960), p. 281.

2Helen Walker and Joseph Lev, Statistical Inference
(New York: Henry Holt Company, 19535, p. 152, and

Edwards, op. cit., p. 501.
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numerical value. With this arrangement of each set of
scores, individual scores between the two sets of scores
were then matched in terms of their positions within the
columns. This arrangement made it possible to determine
whether the two groups were equated on the basis of group
averages. The results of this equating procedure is shown
in Table 1. The test for measuring musical achievement in-
cluded items to determine the student's power of auditory-
visual discrimination of melodic, harmonic, and rhythmic
elements and idioms. Since the Aliferis Music Achievement
Test (College Entrance Level) measures these particular
items, it was used in this phase of the equating procedure.

In each question the candidate is asked to choose the
musical notation from the four alternatives which matches the
melody, harmony, or rhythm he has heard played. The instruc-
tions to the candidates are given orally and are fully set
forth in the manual. The music is recorded on a standard
tape played at 7 1/2 ips., The utilization of the tape re-
cording assures uniformity in presentaticn and, consequently,
maximum reliability. The Aliferis Music Achievement Test is
a well-documented and t-orcughly developed test.! It may be
used with confidence for measuring the music studentfs power
of auditory-visual discrimination of melodic, harmonic, and

rhythmic elements and idioms. A reliability coefficient of

1James Aliferis, Aliferis Music Achievement Test

Manual: College Entrance Level (Minneapolis: University of
Minnesota Press, 1954%), pp. 12-16.
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TABLE 1

RESULTS OF EQUATING THE TWO SIGHT-SINGING GROUPS
IN TERMS OF THE HEIBLING SIGHT-SINGING TEST

Scores®

Experimental Group Control Group
D. M. 218 M. M. 195
P. M. 197 B. M. 191
B. H. 175 E. W. 172
J. T. 162 w. C. 169
G. M. 131 L. G. 152
D. F. 123 0. T. 148
J. R. 117 J. G. 133
0. B. 114 L. A, 117
3. s. 93 A. B. 93
C. M. 7l M. D. 82
F. D. 53 W. H. 78
A. R. 48 X. W. 64
H. K. 38 B. Y. 59
E. S. 27 I. B. 56
L. M. 16 D. M. 36
MeanP 105.7 116.3

8Scores equal number of correct responses.

PMean difference of 10.6 is not statistically sig-
nificant at confidence limits most frequently used. (See
feotnote 1, page 26.)
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.88 is claimed by the publisher for the test as well as high
content validity.

To determine whether the two sight-singing groups
were equated in terms of musical achlevement, the t test of
significance was applied to the two sets of scores derived
from administering the Aliferis Music Achievement Test.
Again, the two sets of scores were arranged in separate
columns and listed in terms of descending numerical value
from top to botfom. With this arrangement of each set of
scores, individual scores between the two sets of scores were
then matched in terms of their positions within the columns.
This arrangement made it possible to determine whether the
two sight-singing groups were equated on the basis of group
averages in regard to musical achievement. The results of
this equating procedure is shown in Table 2, page 31.

To determine whether the two sight-singing groups
were equated in terms of musical aptitude, the Seashore
Tests for the Sense of Pitch, the Sense of Rhythm, and Tonal
Memory were used since they are generally used for this
purpose. Although sufficient validity for these tests to
predict adequately musical success and measure musical
talent is questioned by some authorities, the tests detect
certain abilities for perceiving elements that function con-
sistently in musical situations, particularly the musical
learning situations involved in the proposed sight-singing

programs of study. The elements referred to include the
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TABLE 2
RESULTS OF EQUATING THE TWO SIGHT-SINGING GROUPS

IN TERMS OF THE ALIFERIS ACHIEVEMENT TEST:
COLLEGE ENTRANCE LEVEL

Scores

Experimental Group Control Group
D. M. 40 B. M. 37
J. T. 33 M. M. 34
P. M. 33 L. G. 32
H. K, 32 W. H. 31
B. H. 31 0. T. 29
0. B. 28 W. C. 28
G, M. 25 E. W. 27
D. F. 24 A, B. 26
J. R. 22 J. G. 2L
F. D, 20 M. D. 22
J. S. 20 L. A. 21
C. M. 20 B. Y. 20
A. R, 17 K. N. 20
L. M, 17 I. B. 17
E. S. 10 D. M. 16
Mean® 25.0 25.6

Mean difference of .6 is not significant.
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sense of pitch, memory for tonal relationships in terms of
pitch, and note relationships ip terms of rhythm.1

The Seashore Test for Sense of Pitch consists of
fifty pairs of tones. The second tone of each pair is
higher, lower, or the same as the first tone. The listener
responds to the pairs of tones by indicating whether the
second tone is higher or lower in vitch than the first. The
author claims high content validity and a reliability coef-
ficient of .84%. The results of administering the test indi-
cated the same mean score for both groups. (See Table 3,
page 33.)

The Seashore Test for Sense of Rhythm consists of
thirty pairs of rhythmic patterns (non-melodic). The
rhythmic patterns vary from seven to nine tones in length and
are set to simple triple, simple quadruple, and simple quin-
tuple. The listener responds to the pairs of stimuli in
terms of "same" or "different." The author claims high in-
ternal validity and a reliability coefficient of .64. To
determine whether the two sight-singing groups were eqQuated,
the t test was applied in the same way it was applied to the
Aliferis Music Achievement Test. The difference of .74 be-
tween the mean score of the two groups was not found to be

statistically significant. (See Table 4, page 34.)

Tpaul R. Lehman, Tests and Measurements in Music
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1968),
p. 62.
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TABLE 3

RESULTS OF EQUATING THE TWO SIGHT-SINGING GROUPS
IN TERMS OF THE SEASHORE MEASURE OF
MUSICAL TALENT FOR PITCH
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Experimental Group
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Control Group
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8Scores equal the number of correct responses.

bThe Mean score for both groups is the same.
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TABLE 4
RESULTS OF EQUATING THE TWO SIGHT-SINGING GROUPS

IN TERMS OF THE SEASHORE MEASURE OF
MUSICAL TALENT FOR RHYTHM

Scores?

Experimental Group Control Group
D. F, 32 E. W. 31
D. M. 31 W. C. 30
B. H. 30 M. M, 30
P. M. 30 J. G. 29
0. B. 29 L. G. 29
C. M. 28 B. M. 28
J. T. 28 M. B. 28
A. R. 28 0. T. 27
H. K. 27 w. H, 26
L. M. 27 L. A. 25
J. R. 26 D. M. 25
J. S. 25 I. B. 24
E. S. ok A. B. 2k
G. M. 2k B. Y. 23
F. D. 23 K. W, 22
MeanP 27.47 26.73

qgcores equal number of correct responses.

PMean difference of .74 is not significant.
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The Seashore Test of Tonal Memory consists of thirty
pairs of non-melodic seQuences of tones in spans of four,
five, and six notes. The listener responds to each pair by
indicating the number which note in the second group is
different from the first. As a result of applying the t
test, the mean difference of .06 is not significant. (See

Table 5, page 36.)

Materials of the Experiment

The Sight-Singing Test

The Helbling Sight-Singing Test described earlier as
part of the means for equating the two sight-singing groups
was also used as a pre-test, midterm test, and post-test to
measure the relative progress of the experimental group and
the control group.

The validity of the test was determined in terms of
"content validity." The five melodies chosen for sight
singing on the test, and found on page 27, correspond to the
type and level of difficulty of the melodies intended as the
teaching-learning goal of the programs of study. The goal
was the development of the ability to sight sing relatively
simple, non-modulatory, melodies in minor and major keys
which contain the characteristics related on page 25. Major
and minor keys were represented in the five melodies, types
of meter included were simple quadruple, simple triple,
Asimple quintuple, and compound quadruple; note and rest

values included were half, quarter, eighths, and sixteenth;j
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TABLE 5
RESULTS OF EQUATING THE TWO SIGHT-SINGING GROUPS

IN TERMS OF THE SEASHORE TEST
OF TONAL MEMORY

Scores®

Experimental Group ' Control Group
G. M. 30 J. G. 29
J. T. 30 0. T. 29
0. B. 30 E. W. 28
J. S. 28 M. M, 28
B. H. 28 W. H. 28
D. M. 28 wW. C. 28
A. R. 27 B. M. 27
D. M. 26 A, B. 27
L. M. 26 M. B. 27
D. F. 25 D. M. 26
E. S. 24 K. H. 25
J. R. 24 I. B. 25
H. K. 23 L. G. 2k
F. D. 22 L. A, 23
C. M, 20 B. Y. 17
MeanP 26.00 26.06

8&Scores equal number of correct responses.

PMean difference of .06 is not significant.
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melodies three and four contain chromatic auxiliary and
passing tones; melodies one and two contain harmonic impli-
cation of the tonic, dominant, dominant-seventh, and sub-
dominant chords. The test was checked for reliability by
the test-retest method and the reliability coefficient was

found to be .97.

The two competing programs
of study

The basic learning materials of the two programs of

study were developed into daily lesson plans of learning ma-
terials. These daily lesson plans were then organized into
thirty~two lessons for each program of study. The sight-
singing midterm test and post-test took up the other four
class sessions. The implications concluded from the "iso-
lated rhythm" and "traditional" concepts were utilized in
working out procedures for each lesson. The procedures and

materials are given in detail in Appendices A, B, and C.

Experimental technidues

The Helbling Sight-Singing Test was used as a pre-
test, midterm, and post-test to measure the relative progress
of the two sight-singing groups. Each member of the two
groups was given the pre-test, midterm test, and post-test,
under similar conditions. Fach time the test was adminis-

tered by the investigator in the same room, with the same
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equipment, and following the same procedure. The test

procedure was as follows:

1.

9.

The metronome was set to the designated tempo
for melody number one and the pitch of the first
note was sounded on the piano.

The student was allowed a few seconds to look
over the melody.

The tape recorder was started.

The student announced his name.

The pitch of the first note of the melody was
sounded again.

The metronome was turned off.

The student sang the melody on the neutral pitch
of "la." Singing by actual pitch names, num-
bers, and/or syllables was permitted.
Immediately following the singing of the melody,
the tape recorder was turned off.

For each succeeding melody the same procedure

was followed.

Following the pre-testing of the groups, each group

participated in the appropriate sight-singing program of

study, which involved thirty-two class sessions for each

group. The class sessions were held on Tuesdays and

Thursdays from 10:30 a.m. to 12:15 p.m. and were conducted

in the same room.



39
The experimental group met during the first half of
the class period on Tuesday and during the last half of the
class period on Thursday. The control group met during the
last half of the class period on Thursday and during the
first half of the class period on Tuesday.
Contact was made with class absentees to see that
the learning material presented during their absence was
presented to them in a way similar to that in which 1t was
presented to their cléssmates.
The sight-singing test was repeated as a midterm
test at the middle of the semester and as a post-test at the
end of the experimental semester.
To allow for a high degree of objectivity in scoring
the test each time it was administered, a tape recorder was
used. The use of the tape recorder made it possible to
carry out the criteria established for scoring more ac-
curately since tapes can be replayed as often as necessary.
The criteria for scoring was as follows:
1. Bach correct note in terms of pitch counted
one point.

2. If a wrong melodic interval led to a transpo-
sition (succeeding pitches correct in terms of
the new tonal center), each succeeding note

counted as one.



40
3. Fach repeated note that was not called for in
the melody subtracted one from the total num-~
ber of correct responses.

4., Each correct note and rest in terms of rhythmic

value counted one.

5. Maintaining the given tempo counted one for

each melody.

6. If the tempo was changed, the rhythmic values

of notes were interpreted in terms of the new
rhythm (tempo).

7. The total score was the total number of cor-

rect responses.

The scores from the sight-singing pre-test, midterm.
test, and post-test were compared to measure the relative
progress of the experimental group and the control group.

To compare the relative progress of the experimental
group and the control group from the time of the pre-test
to the time of the post-test, a set of "difference" scores
was computed for each group by subtracting each subject's
pre-test score from his post-test score and then finding
the mean "difference" score for each group.

The t test was used to determine whether the mean
difference between the two sets of "difference" scores could
be regarded as statistically significant. This same pro-
cedure was used to compare the relative progress of the two

sight-singing groups from the time of the midterm test to
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the time of the post-test as well as from the time of the
pre-test to the midterm. The results of these tests are
given in the following chapter.

An arrangement of the two sets of scores resulting
from each of these units of progress was made for applying
the £t test of significance. The arrangement involved the
matching of difference scores, justified on the basis that
the study involved working in terms of group averages
rather than the pairing of individual students. The "dif—
ference" scores for each set of scores was arranged in a
separate columm and listed in terms of descending numerical
value from top to bottom. With this arrangement each set of
difference scores were matched in terms of their positions
within the columns.

In addition to comparing the means of the two sets
of "difference" scores on the sight-singing tests as a whole,
the progress of the two sight-singing groups was also com=-
pared in terms of pitch and rhythm discrimination. Again,
the t test was used to determine whether the mean differ-
ence between the groups for each of these elements could be
regarded as statistically significant. The results of these

procedures are included in the following chapter.

EqQuipment
The equipment used for the sight-singing test each

time it was administered included a Wollensak tape recorder,
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a Hamilton studio piano, and a Seth Thomas metronome. The
tape recorder was used for more accurate scoring of the
tests. The piano was used to sound the beginning pitch of
each melody on the test. The metronome was used to estab-
lish the tempo of each melody before it was sung. The piano
and metronome were also used frequently for similar purposes
during the class study periods. |

An analysis and interpretation of the results of the
pre-, midterm, and post-testing as measures of progress will

be discussed in the next chapter.



CHAPTER IV

THE ANALYSIS AND INTERPRETATION OF THE DATA

Pro-Test to Post-Test Results

The mean "difference" score! for the isolated rhythm
group was 78.93. The mean "difference" score for the tra-
ditional group was 78.27. The mean difference of .66 in
favor of the isolated rhythm group was not found to be sta-
tistically significant. (See Table 6, page 44.) The result
indicates that neither the isclated rhythm method nor the
traditional method is superior in teaching sight-singing for

the course as a whole.

Pre-Test to Midterm Test Results

The mean "difference" score for the isolated rhythm
grouﬁ was 51.67. The mean "difference" score for the tra-
ditional group was L44.07. The mean difference of 7.60 in
favor of the isolated rhythm group was found to be signifi-
cant at the .05 level of confidence. (See Table 7, page 45.)

This result indicates the superiority of the isolated rhythm

1The ndifference" score is the average of the post-
test scores minus the average of the pre-~test scores.

43



TABLE 6

COMPARISON OF THE PROGRESS MADE BETWEEN THE PRE-TESTS AND THE POST-TESTS
OF THE TWO SIGHT-SINGING GROUPS

Expel"imental Group Control Group
Pre- Post Differ- Pre- Post Differ-
Test Test ence Test Test ence
Name Scores? Scores ScoresP Name Scoresd@ Scores ScoresP
H. K. 38 186 148 B. M. 191 311 120
J. R. 117 263 146 L. G. 152 270 118
0. B. 114 248 134 I. B. 56 170 114
B. H. 175 309 134 W. H. 78 174 96
E. S. 27 159 132 D. M. 36 130 9L
A. R. 48 172 124 M. M. 195 291 96
C. M. 74 190 116 K. W. 6L 158 94
J. T. 162 220 60 B. Y. 59 151 92
D. F, 123 164 L1 0. T. 148 237 89
P. M. 197 237 L0 J. G. 133 216 83
F. D. 53 91 38 M. D. 82 141 59
D. M. 218 252 34 W. C. 169 225 56
G. M. 131 160 29 E. W. 172 209 37
J. S, 93 105 12 A, E. 93 127 3%
L., M, 16 12 -l L. A, 117 109 -8
Mean® 78.93 78.27

4ppe-test and post-test scores equal number of correct responses.
bpifference scores equal post-test scores minus pre-test scores.

CMean difference of .66 is not significant.



TABLE 7

COMPARISON OF THE PROGRESS MADE BETWEEN THE PRE-TESTS AND THE MIDTERM TESTS
OF THE TWO SIGHT-SINGING GROUPS

Experimental Group Control Group

Pre- Midterm Differ- Pre- Midterm Differ-

Test Test ence Test Test ence
Name Scores? Scores Scoreshb Name Scoresa Scores Scores
H. K. 38 181 1L3 I. B. 56 172 116
J. R. 117 oLl 127 L. G. 152 254 102
A. R. L8 14k 96 M. M. 195 283 88
E. S. 27 108 81 B. Y. 59 136 77
C. M. 74 141 67 W. H. 78 153 75
J. T. 162 226 6k B. M. 191 261 70
D. M. 218 270 52 D. M. 36 75 39
B. H. 175 213 38 J. G. 133 165 32
D. F. 123 153 30 K. W. 64 86 22
K. M. 16 43 27 0. T. 148 168 20
G. M. 131 156 25 L. A. 117 131 10
P. M. 197 211 14 w. C. 169 181 12
Jd. S. 93 103 10 A, B. 93 95 2
F, D. 53 56 3 E. W. 172 172 0
0. B. 114 112 -2 M. D. 82 74 -8
Mean® 51.67 L4 o7

@ppe-test and midterm test scores equal number of correct responses.
bpifference scores equal midterm test scores minus pre-test scores.

CMean difference of 7.60 is significant at the .05 level of confidence.

G
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group in teaching sight singing for the first half of the

course.

Midterm Test to Post-Test Results

The mean "difference" score for the isolated rhythm
group was 27.13. The mean "difference" score for the tra-
ditional group was 24.2. The mean difference of 7.07 in
favor of the traditional group was found to be significant
at the .01 level of confidence. (See Table 8, page 47.)
This result indicates the superiority of the traditional
group in teaching sight singing for the last half of the
course.

Pre-Test to Post=-Test Results in
Terms of Pitch Development

The mean "difference" score for the isolated rhythm
group was 21.33. The mean "difference" score for the tra-
ditional group was 21.47. The mean difference of .14 in
favor of the traditional group was not found to be statisti-
cally significant. (See Table 9, page 48.) This result
indicates that neither the Isolated Rhythm Method nor the
Traditional Method is superior in teaching the development
of pitch discrimination for the sight singing course as a

whole.

Pre-Test to Post-Test Results in
Terms of Rhythm Development

The mean "difference" score for the isolated rhythm

group was 58.07. The mean "difference" score for the



TABLE 8

COMPARISON OF THE PROGRESS MADE BETWEEN THE MID-TERM TESTS AND POST-TESTS
OF THE TWO SIGHT~SINGING GROUPS

Experimental Group Control Group
Midterm Post Differ- Midterm Post Differ-

Test Test ence Test Test ence
Name Scores? Scores ScoresP Name Scoresa Scores ScoresP
0. B. 112 248 136 0. T. 168 237 69
B. H. 213 309 96 M. D. 74 141 67
E. S. 108 159 51 D. M. 75 130 55
C. M. 141 190 L9 J. G. 165 216 51
F. D. 59 91 35 B. M. 261 311 50
A. R. 14k 172 28 wW. C. 181 225 L
P. M. 211 237 26 E. W. 172 209 37
J. R. 4L 263 19 A. B. 95 127 32
D. F. 153 164 11 W. H. 153 174 21
H. K. 181 186 5 L. G. 254 270 16
G. M. 156 160 L B. Y. 136 151 15
J. S. 103 105 2 K. W, 86 158 12
J. T. 226 220 -6 M. M, 283 291 8
D. M. 270 252 -18 I. B, 172 - 170 -2
L. M, 43 12 -31 L. A. 131 109 =22
Mean® 27.13 k.2

aMidterm test scores and post-test scores equal number of correct responses.
bDifference scores equal post-test scores minus midterm scores.

CMean difference of 7.07 is significant at the .01 level of confidence.

I



TABLE 9

COMPARISON OF THE PROGRESS MADE IN THE DEVELOPMENT OF PITCH DISCRIMINATION
OF THE TWO EXPERIMENTAL SIGHT-SINGING GROUPS

Experimental Group Control Group
Pre-~ Post Differ- Pre-~ Post Differ-
Test Test ence Test Test ence
Name Scores® - Scores Scores Name Scores@ Scores ScoresP
J. R. 49 123 74 I. B. 36 oL 58
A. R. 2k 80 56 L. G. 88 12 5l
0. B. L9 100 51 D. M. 14 68 54
E. S. 10 57 L7 J. G. L2 92 50
H. K. 14 60 46 Ww. H. 48 0 48
B. H. 70 112 L2 B. M. 104 140 36
C. M. 3% 70 36 B. Y. 39 72 33
D. F. 60 87 27 A, B. L2 60 18
J. T. 72 85 13 W. C. 89 101 12
P. M. 93 95 3 M. D. L6 55 9
L, M. 0 0 0 0. T. 96 98 2
F. D. 31 27 =4 K. W. 34 34 0
Jd. S, L3 23 -20 E. W. 92 89 -3
G. M. 71 29 =42 M. M. 124 113 -11
D. M. 130 82 -48 L. A. 87 49 -38
Mean® 21.33 21,47

Apre-test scores and post-test scores equal number of correct responses.

bDifference scores equal post-test scores minus pre-test scores.

CMean difference of .14 is not significant.
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traditional group was 58.13. The mean difference of .06 in
favor of the isolated rhythm group is not significant. (See
Table 10, page 50.) This result indicates that neither the
Isolated Rhythm Method nor the Traditional Method is superior
in teaching rhythm development for the sight-singing course

as a whole.



TABLE 10

COMPARISON OF THE PROGRESS MADE IN THE RHYTHM DEVELOPMENT OF THE TWO

SIGHT-SINGING GROUPS BETWEEN THE PRE-TESTS AND THE POST-TESTS

Experimental Group

Control Group

Pre- Post Differ- Pre- Post Differ-
Test Test ence Test Test ence
Name Scores? Scores Scores Name Scores? Scores Scoresb
H. K. oL 126 102 M. M. 71 178 107
B. H. 105 197 92 K. W. 30 127 gL
E. S. 17 102 85 0. T. 52 139 87
0. B. 65 148 83 B. M. 87 171 84
D. M. 88 170 82 I. B. 20 96 76
C. M. L0 120 80 L. G. 64 128 64
J. R. 68 140 72 B. Y. 20 79 59
G. M. 60 131 71 M. D. 36 86 50
A. R. 24 92 68 W. H. 30 78 48
J. T. 90 135 L5 W. C. 80 124 Ll
J. D. 22 64 Lo D. M. 22 62 L0
P. M, 104 141 37 E. W. 80 120 40
J. S. 50 82 32 J. G. 91 124 33
D. F. 63 77 14 L. A. 30 60 30
L. M. 46 12 =34 A. B. 51 67 16
Mean® 58.07 58.13

8Midterm test scores and post-test scores egual number of ecorrect responses.

bDifference scores equal post-test scores minus midterm test scores.

CMean difference of .06 is not significant.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS -

Summary

The primary purpose of this study was the determina-
tion of the relative effectiveness of the "isolated rhythm
method" of teaching sight singing. The realization of the
concept of the Isolated Rhythm Method of learning to sight
sing was utilized in this study. The proper application of
the isolated rhythm concept within a framework of a basic
curriculum of learning materials for teaching the experi-
mental sight-singing group with a competing sight-singing
control group was also a goal of this study.

In order to have a sight-singing test that could be
used as a pre-test, midterm test, and post-test to measure
the relative progress of the experimental group and the con-
trol group, the investigator examined many sight-singing
tests. A test was sought which contained the types of
melodies for sight singing that were intended as the teaching-
learning goal for the course. Following the selection of the

DeVon Helbling "Melodies for Sight Singing,"1 which is a

'Heibling, op. cit., p. 24.
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sight-singing test with an established high reliability coef-
ficient, the investigator administered the test to two groups
of freshmen music students at Oklahoma City Southwestern
College both as a pre-, midterm, and post-test to measure the
relative progress of the two sight-singing groups and as a
part of the equating procedure of the two groups. Other
tests involved in the equating procedure were as follows:

1. The Aliferis Music Achievement Test: College

Entrance Level.

2. The Seashore Test (1939 Revision, Series A)

for Sense of Pitch, the Sense of Rhythm, and
Tonal Memory.

The two groups utilized the same basic curriculum
of learning materials for the sight-singing course as a
whole. The only difference was the sequence of the items of
learning and the procedures utilized with their presentation.
Also, thirty-six class sessions were allocated to teaching
both groups at the same hour of the day and by the same in-
structor, the investigator.

The results of the experiment indicate that neither
the isolated rhythm group nor the traditional group excelléd
in significant progress in sight-singing performance. How-
ever, the isolated rhythm group made significantly more
progress during the first half of the training period, and
the traditional group made significantly more progress

during the last half of the training period. The results
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of the experiment also indicate no significant difference in
progress was made by either sight-singing group in rhythm
development or pitch development for the sight-singing course

as a whole.

Conclusions

Although neither group's progress was significantly
better than the other in terms of the sight-singing course
as a whole, it is interesting to observe the significant
difference in progress both for the first half and for the
last half of the course. The fact that the isolated rhythm
group made more significant progress during the earlier
stages of the course could be explained on the basis of the
isolated rhythm method involving less complex teaching-
learning experiences than the traditional method during the
earlier stages of the experiment. The fact that the tradi-
tional method usually included more items of learning and
more involved teaching procedures in any one daily lesson
plan during these earlier stages plus the fact the experi-
mental subjects had 1little or no previous training in an
unusual and complicated skill as sight singing is evidently
the explanation for the traditional method's added complexity
in the beginning stages of the project.

However, the fact that the traditional group made
significantly more progress during the later stages of the
experiment would indicate that the length of time involved

in this type of teaching-learning experience may also have
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an effect on the results. This experimental study was con-
cerned with the relative effectiveness of the two methods of
teaching sight-singing skill in its very elementary stages
during a one-term sight-singing course for the experimental

group and the control group.

Limitations

The investigator recognizes certain ways in which
the conclusions drawn from this study were limited. These
are as follows:

1. There is a lack of tangible evidence, as in
other research studies of this type with which the investi-
gator is familiar, that the experimental subject actually
conceived the desired thought processes during the teaching-
learning experiences in the class sessions and during the
practice that occurred outside the regular class sessions.

It is true, however, that a deliberate attempt was
made to guide these thought processes appropriately in the
procedural setting during each class training period. The
fact that the experimental subjects had little or no previous
formal training in sight singing would tend to influence
their thought processes in the intended manner. Also, the
fact that the subjects understood they would be asked to
recite individually during the class period in terms of the
particular procedures used had a tendency to influence their
thought processes in the prescribed manner during their out-

side practice sessions.
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Nevertheless, further research in this area of study
could profit from types of controls that go beyond the
guidance type of controls used in this study.

2. If the information gained from recent research
on the relative difficulty of musical intervals in the con-
text of melody and harmony were applied in working out a
curriculum of instructional materials and procedures, the
results of future studies in the investigator's area of
research might be influenced.

3. The two methods of instruction employed in the
experiment were formulated by the investigator and were based
on his own interpretations of the learning concepts involved.
Further interpretations of the educational theories upon
which these concepts were based and their application to the
teaching of sight-singing methods and materials might sup-
Plement the findings of the present study.

4. The experimental subjects used in the study were
music emphasis students in a private Oklahoma junior college.
A1l of the subjects had had little or no background in formal
music. Although the use of music emphasis students from the
junior college was considered pertinent to the cause of
sight-singing pedagogy, sight singing is a part of the junior
college curriculum.

Further research may reveal additional information
with the use of undergraduate music majors with more pre-

college musical training and greater musical aptitude.
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Also, the longer duration of music majors' training in this
area of the college curriculum may supplement the results of
the present study.

5. The experimental subjects utilized in this study
represent the upper three fourths of their respective high-
school graduating classes. It would be interesting to de-
termine whether the results would be similar with subjects
drawn from a student body in a more highly selective insti=-
tution.

6. A small segment of music learning--that of intro-
ductory sight-singing classes--was explored. Exploration of
the implications utilized in this study as they relate to
more advanced sight-singing methods and materials may reveal
additional information on the relative effectiveness of the

applications of the concepts.

Recommendations

As a result of recognizing the limitations of the
present study, the investigator makes the following recom-
mendations for future research:

1. The development of a methodology which will at-
tempt better direction in treating the variables pertaining
to the actual thought processes of the teaching-learning
procedures is suggested for future research in this area of
study.

2. Investigation into the possible utilization of a

research design such as the Solomon Four-Group Design which
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would determine the effects of such variables as pre-testing
or post-testing, history, and maturation is suggested for
future research in this area of study.

3. A longer experimental period utilizing under-
graduate music students as experimental subjects is recom-
mended to determine the influence of the length of training
period on the relative effectiveness of the application of
the concepts of this type of population.

4. The utilization of undergraduate music majors who
have had more background in musical training and aptitude is
recommended to determine what effects this type of background
would have on the results of the experiment.

5. The utilization of undergraduate music majors who
are enrolled in a music degree program at an institution
whose enrollment represents the upper quartile of their high-
school graduating classes is recommended to determine what
effects this type of background would have on the results of

the experiment.
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GENERAL PROCEDURES UTILIZED IN
THE SIGHT-SINGING PROGRAMS

The organization and sequence of material within the
vext is so arranged that it can be utilized with any standard
theory book. For this reason no specific system of sight
reading is recommended. Rather, several optional methods are
provided to sight sing melodies and rhythms. The student is
requested to use syllables, scale numbers, and letter names
in melodic reading although he is often given his choice as
to which one he wishes to use., The student is also requested
to utilize the one-and counting system as well as the one-ta
counting system, althcugh he is frequently allowed his
choice.

The melodies included in the texts used and the fol-
lowing daily lesson plans for both sight-singing groups are
tonal and non-modulatory. The author of the text and the
writer in the daily lesson plans seek to provide a balance
between:

1. Exercises in the major and minor modes.

2. Exercises using treble and bass clefs.

3. Exercises taken from instrumental and vocal
music.

'Benward, op. cit., p. V.
70
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4, BExcerpts from all historical periods.
5. Easy and difficult exercises.

The following seven procedures are recommended to
help the student utilize the text effectively:
1. Do each rhythmic and melodic study in its en-

tirety. Do _not stop to make corrections. Stopping breaks

the flow of rhythm and leads to a halting and insecure per-
formance. When you make mistakes, go back and isolate them;
practice the weak spotsj; then, perform the entire study cor-
rectly several times before moving to the next.

2. Use the following as a general procedure for
each study:

a) Glance through the entire study before
attempting to perform it. Look for new
rhythmic or melodic problems. Make a mental
note of those that might cause trouble and
analyze them in relation to the surrounding
material.

b) Always look ahead. "Do not keep your
eyes on the notes you are performing, but
keep them on those that lie ahead.™

¢) Try to read groups of notes as patterns
rather than as a series of individual notes
--as you read words and phrases in a book.
Reading music note by note is like reading a
story letter by letter.

d) Choose a moderate tempo, unless a tempo
mark is given. Repeat each study at various
tempos.

e) Determine the purpose of each study--
the musical problem being treated. M"Relate
this problem to the music you are studying
on your instrument or at your voice lesson."

'Fish and Lloyd, op. cit., p. Xi.
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3. When the melody is in the bass, women should
sing their part in their own range; when it is in the treble,
men should sing their part in their own range. When the
melody range is high, it is often easier for men to sing
with a 1light tone--mezzo voce--than in full voice.

. Locate the first tone of each study on the
piano, pitch pipe, etc. However, do not play through a
study on the piano or any other instrument except where
specifically indicated. Using an instrument will lead
merely to rote memorization and will impede learning of
sight-singing skills.

5. Don't allow lack of practice facilities to inter-
fere with progress in ear training. One technique that
calls for no facilities (other than pencil and paper) is to
notate familiar folk songs, hymn tunes, popular songs, or
"singing commercials." You can practice this in class or
out. After notating a few phrases or an entire piece, you
should check your version either by performing it yourself
or have a classmate perform it. Another technique is this:
As your listen to music, you are to practice visualizing it
in musical notationj later, you may check your version
against the printed score, if a score is available.

6. If you have problems with rhythm, you are to
try singing and clapping the rhythmic patterns of various

instrumental parts in symphonic works by Haydn and Mozart.
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7. Remember, the important thing is that you

practice sight reading often and regularly.

Determining Tempo

The melodies contained in the text and in the sixty-
four daily lesson plans were primarily simple duple, simple

triple, simple qQuadruple, and alla breve. Tempo was estab-

lished by:
1. Utilization of the conductor's patterns.
2. Utilization of rhythmic syllables.
A3. Tapping and clapping of rhythmic notation.
After meter feeling and rhythm was established,

"tuning-up" exercises follows.

Tuning-Up Exercises

The following "tuning-up" exercises were practiced
prior to all melodic singing:
1. The beginning pitch was played from the piano.

2. The student associates the beginning pitch with
the scale of the key.

3. The scale of the key is then sung ascending
and descending.

Melody Singing

After it had been determined that the students were
oriented with regard to key feeling and meter, any or
several of the following general procedures were followed:

1. Sing the melodies using scale numbers,
syllables, and/or letter names.
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Sing the melodies while tapping the meter
wWith one hand.

Sing the melodies while conducting with
one hand and arm.

Rhythm Singing

Students were asked to sing certain exercises observ-

ing rhythm only utilizing any or several of the following

procedures:

1.

Clap the meter; sing the rhythm (using
numbers) .

Say the meter (using numbers); clap the
rhythm.

Tap the meter with one hand and the rhythm
with the other.

Half of the class taps the meter while

the other half of the class claps the
rhythm.

Two=Voice Melodies

Many of the exercises in the text and daily lesson

plans were two-voice melodies. Any or several of the follow-

ing procedures were utilized for singing two-voice melodies:

1.

2.

The student sings one voice and plays the
other on the piano.

The student sings one voice (melody) and
another student sings the other voice
(melody).

Half of the class sings one voice (melody)
while the other half of the class sings
the second voice (melody).
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Two-Voice Rhythms

The general procedures followed for two-voice
rhythms were any or several of the following:

1. One student recites the rhythm of the
upper line while another student recites
the rhythm of the lower line.

2. A single student recites the rhythm of the
upper line while clapping the rhythm of
the lower line.

3. A single student taps the rhythm of the

upper line with one hand and the rhythm
of the lower line with the other hand.

Interval Drill

Interval drill is included after major and minor
scale singing has been mastered. The intervals of the major
second and minor second will be introduced first since they
are included within the major and minor scales. The re-
maining intervals found within the major scale (the inter-
vals formed between the tonic pitch and the other pitches
within the scale) are introduced and are specifically the
perfect unison, perfect fourth, perfect fifth, and perfect
octave. Also included within the major scale are the thirds,
sixths, and sevenths which are major in quality. Remaining
intervals are taught as alterations of the intervals found
within the major scale (i.e., minor, augmented, and dimin-
ished intervals). Large intervals are also introduced as
inversions of smaller intervals through the utilization of

the theory of inversion.
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Intervallic drill is included in the majority of the

daily lesson plans for both sight-singing groups. The stu-

dent is requested to do the following manipulations:

1.

The student sings the upper note of any
given melodic interval when the lower note
is given from the piano.

The student sings the lower note of any
given melodic interval when the upper note
is given from the piano.

The student recognizes and names melodic

and harmonic intervals when the upper and
lower notes are played from the piano.

Triad Study

The study of triads is included along with the sec-

tion of the text containing melodies including harmonic

implications. The major triad (tonic triad) is introduced

in fundamental order, first inversion, and second inversion.

The student is expected to do the following:

10

Sing the major triad in fundamental order
from the given:

a) root (1-3=-5-3=1)
b) 3rd (3-1-3- 5 3)
¢c) 5S5th (5-3-1-3-5)

Sing the major triad in first inversion
from the given:

a) root (8-5-3-5-8)
b) 3rd (3-5-8 -5— )
c) 5th (5-3-5-8-5)

Sing the major triad in second inversion
from the given:

a) root (8-5-8-3-8)
b) 3rd (3-8-5-8-3)
c) 5th (5-8-3-8=5)
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Similarly, the remaining triads are introduced as
the stﬁdents understanding of triadic singing is advanced.
Finally, the dominant-seventh chord in root position is in-

cluded in the chordal drills.

Dominant-Seventh Chord
The dominant seventh chord (major-minor seventh) is
introduced in fundamental order only. However, it is sung
from the root, third, fifth, and seventh. The following is
the suggested practice procedure for the arpeggiation of the
dominant-seventh chord:

1. Sing the dominant-seventh chord in funda-
mental order from the root (1-3-5-7-5-3-1).

2. Sing the dominant-seventh chord in funda-
mental order from the third (3-1-3-5-7-5-=3).

3. Sing the dominant-seventh chord in funda-
mental order from the fifth (5-3-1-3-5-7-5).

L. Sing the dominant~seventh chord in funda-
mental order from the seventh (7-5-3-1-3=-5-7),

Chordal Study

Chordal study is limited, primarily, to the knowledge
required for understanding chord-like skips. As the student
is able to sing the triads, they are also included and re-
lated to relative triadic functions in related literature.
The following procedures were utilized for the study of

implied chords:

1. Student brackets outlined triads and
seventh-chords in given melodies.
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2. ©Student analyzes bracketed triadic and
seventh-chord implications.

3. Student sings the isolated triads and
chords out of the context of the melody.

4. Student sings the exercise utilizing num-

bers, syllables, or pitch names as in
the usual melodic drills.

Melodic and Rhythmic Memory

Rhythmic and melodic memory drill were also in-

cluded in the daily lesson plans. After singing certain
given melodies two or more times, the student is to perform

the following procedures:

1. Sing the melody with only the rhythmic
notation as a guide (rhythm notation is
on a separate sheet).

2. Sing the melody with only the pitch
notation as a guide (pitch notation is
on a separate sheet).

3. Sing the exercises without guides or
helps (entirely from memory).

Harmonic Implications

As the student gains proficiency in the analysis and
bracketing procedure, he is requested to determine chord
quality from harmonic dictation. The following procedures
were utilized in this facet of the training program: |

1. The instructor plays a harmonic progression
from the piano (excluding non-harmonic
tones) .

2. Student responds by singing the chord in
its root position.
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3. Student determines the triad factor in the
soprano. (The student matches the soprano
and agpeggiates dowr. until he finds the
root.

4. The student determines the triad factor in
the bass. (The student matches the bass
note and arpeggiates down until he finds
the root. The root can be determined by
the fact that the root down to the fifth
will be the only interval larger than the
third.)

Dictation., Melody Completion, and
Error Detection

It was hoped that certain difficulties which students
experience in writing down melodies and rhythms from dicta-
tion could be avoided by avoiding faulty procedures.

The following elements were generally given in
regard to dictation, melody completion, and error detection:

1. Meter signature.

2. Key signature.

3. Beginning pitch.

Generally, the following schedule was adhered to:

1. First playing--Student writes melody/rhythm.

2. Second playing--Student writes melody/rhythm.

3. Third playing--Student completes melody
and rhythm and double checks his work.

4. Fourth playing--Utilized only when con-
sidered necessary, especially for the
students who were not able to complete
the exercise during the three playings.
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BRhythmic Dictation

The following techniques were often valuable in

rhythmic dictation:

1.

Horizontal strokes were used to indicate
the pulse of the tempo.

Vertical strokes were written under the
horizontal strokes to indicate the number
subdivisions of each pulse.

A A A,

Finally, the actual rhythmic notation was
written.

JI3 )31

Melodic Dictation

4. Control Group

The following suggestions were made to the students
in the control group taking melodic dictation.

1.

Listen to the entire excerpt before
writing tones down. (Sing the excerpt
quietly in your mind.)

Determine whether the melody begins on
1, 3, or 5. (Beginning with the wrong
tone can make succeeding tones wrong.)

Set down the correct key signature and
write the scale-step numbers for the dic-
tated melody. (Write the melody in nota-
tion without rhythm.)

Establish the meter by counting the number
of unaccented beats between the strong
beats.

Determine the rhythm between the strong
beats.



81

B. Experimental Group

1.

5.

Establish the pulse of the excerpt.
(Horizontal strokes may be utilized.)

Establish the subdivisions within the
beat unit. (Vertical strokes may be
utilized for this process.)

Listen for the melody and notate it
using melodic syllables or numbers.

Determine proper placement of strong
pulses for proper division into measures.

Notate the rhythm and pitch on the staff
and double check the results.

Melody (Rhythm) Completion

For those exercises dealing with melody completion,

the first phrase or first measure(s) were given. The fol-

lowing procedures were then followed to complete the melody

and/or rhythms:

1.

NI
°

The given phrase or measure(s) is played
along with an additional phrase or
measure(s).

A student is selected to sing the addi-
tional phrase.

A second student is selected to sing the
phrase again.

The entire class is asked to repeat the
phrase that has been heard.

The class then is instructed to complete
and notate (transcribe) the new phrase.

Remaining phrases are completed as the
preceding phrases were completed.
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Error Detection

Error detection involves the student's ability to
discover errors within an incorrectly notated melody from
literature. The incorrectly notated version is given to the
students (indicated "b" in the lesson plans) so that they
may hear the correct version (indicated "a" in the lesson
plans) and will be exposed to new literature without incor-
rect notation. The following procedures were used for error
detection:

1. The correct version is played from the
piano.

2. Students circle the errors contained on
their copies. (Errors were melodic and
rhythmic.)

3. ©Students rewrite the melody with correc-
tion.

The text was periodically used for error detection
at which time the students observe the correct copy in theilr

text and hear incorrect versions played from the piano.

Procedure Departures

Procedures utilized other than those described on
the preceding pages of this outline of procedures will be
noted on the individual plans as "Procedure Departures"

(P. D.) and will be explained in each individual situation.
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. Section |
Lesson Plan Music Theory 112 Date L

Assignment Covered: (Benward) Unit_| Page(s)_10-l] Exercise(s)]-10

Learning Materials: Explanation of rhythm, rhythm notation, meter signature
& dh% the ?unc‘rionyo(’ mefer. Common note and r\gs’r vol&es_.

Illustration: (Benward) Unit__) Page(s)__10 _ Exercise(s)_l
Meter: | 2 3 4 | 2 3 4 | 2
Roe: 1 3 & 1 25 o - 0 f 4% &304 | % 3 %
X 4 1 I L ] { 1 1 | 1 1

7 E—— S - — o & 3 4 &

1l

: Literature Utilized
Dictation:

Whbk. 2N \-d
Book_Mc Gaughey Page(s)__b Exercise(s)_l-a__ P.D._Rhythm only.
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Error Detection:

Book_ Qttman  Page(s)__§& Exercise(s)___| P.D. Rb;c:tbm gnl;g‘
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Melody Completion: (Given: First 2 measures’)
Book_Benward _ Page(s)__1_ Exercise(s)__I P.D.

T
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?:&ttg._ﬁ_e = e 3 =

Assignment Made: (Benward) Unit_{  Page(s)io-ll Exercise(s) -0

Comments:



Section |

Lesson Plan Music Theory 112 Date yA

Assignment Covered: (Benward) Unit_{ Page(s)__{0-|} Exercise(s)]-l0

Learning Materials :Ditation from Unit T (thythmonly). Further explanation of swmple
time (one and fwo-beat values). Alse, simple syncopation.

Illustration: (Benward) Unit__| Page(s)__10  Exercise(s) 4
Meter: 1+ 2 3 }V 2 3 12 3 V2 3 {2 31t 23 { 2 3 1 23
Rhythm: 1 2 ' ! 3 12 2_3 23 ) 2 !
n _n i 1 h I\ | | 1 1 1 J 2l 1 || | 1]
T ——C T e S . e ot o g
Literature Utilized
Dictation:

Whkbk. 261 : 4
BOOk__MQQaughgx Page(s)_25 Exercise(s)___g P.D._Rhythm m\y.
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Error Detection:
Book g%ﬁmgn Page(s)__5_ Exercise(s)__4 _ P.D._Rhythm only.
Can&n or 4 Voices . Beethoven
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Melody Completion: (Given: First 2 measures)

Book Lieberman _ Page(s)34,40 Exercise(s)_, 2 _ P.D._Rhythm only.
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Assignment Made: (Benward) Unit_2_ Page(s)ia-2{ Exércise(s)_t_!_?__
Comments : Weiting thythm only from melodic exercises in Unit T.

2/2 2/+ 28 2/16
32 3/4 3/8 gf\e
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1%

: . Section | :
Lesson Plan Music Theory 112 Date 3

Assignment Covered: (Benward) Unit_2 Page(s)_9-21  Exercise(s)___

L . 1als: Simple syncopaticn and ntroduction of hatf-beat values. sinai
BTN M T LS & e Yoy ihine, further cxplaration ‘of diided beat Grmedhick)

Illustration: (Benward) Unit_2 Page(s)__19__ Exercise(s)_i
Meter: | 2 3 \ 2 3 t 2 3 t 2 3 v 2 3 t 2 3 it 2 3
Raythm: | 2 2 1 3 1 3 3 2 t 2
— 1 ' { ) . LS8 ) b 1\ h—
F_a———v Z e e e e

N

Literature Utilized

Dictation: _
Book Mc€aughey  Page(s)_ 25  Exercise(s)__d__ P.D. Rnythm only.
“Bist du bel e '4.8. Bach
o Andante —— -
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Error Detection:
Book Lieberman__ Page(s)_& _ Exercise(s)_6 _ P.D. Rhythm only.

n a 4’”—T_—__---_—-"“-~‘ il - .

T e e T
S e S5 = =R RS S i
-y ¢ ® 0 - ¢ LR N £

) T PRI B ARG oy B Y 7 o1 e | )
- 0 O
I oo |

B
i

L
1 CaOoe o
\/I > - =l ¢ e ""‘* o o o o o . o

Melody Completion: (Given: First 3 measures)
Book _Lieberman  Page(s)_6l _ Exercise(s)__| P.D._Rhythm onl}(.
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Assignment Made: (Benward) - Unit_2 Page(s)_2| Exercise(s)\i-15
Comments: Dictation 'Pracﬁce from Unit I, exercises t-8 (rhythm only).
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: Section ___t
Lesson Plan Music Theory 112 Date 4
Assignment Covered: (Benward) Unit_2 Page(s)_2\ Exercise(s)y-15
Learning Materials: Simpl syncopation, rhythmic ostindto, and rhythmic canon.
Illustration: (Benward) Unit_2 Page(s)__21  Exercise(s)_l
N I po——— [ Loy =y T S = e | " Someny PN coon B 2. DOV TR B e ¥ N 3
vt 1 b 1 1T e r drrr e iry vy 1 vt v bt v ) ) S |
W-&%;‘é.‘é##.‘;‘idiéé;’ I B B B 1 5 5 U 5 W W i I S e R
V1 2t DF To \ dtette 12®mddqe 1) O¥%4dt (2841 (21314 (23¢ ®€ | 3

‘ Literature Utilized
Dictation:

BookoGau?hex Page(s)_25 Exercise(s)ib,2-b P.D, Rhythm _only.
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Melody Completion: (Given: First | measures) uested 1o notete
Book_Lieberman _ Page(s)_68 Exercise(s)_44 _ P.D. ctral & 4
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Assignment Made: (Benward) Unit_3  Page(s)23-3 Exercise(s)i-10

Comments: lrtroduction to rhythmic syllables.
§$' J J/D 13/4./1. 3% J/))J/{;’/J I3 (Complete measure by adding proper rhythmic

value with one wvote only.)
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Section ]

Lesson Plan Music Theory 112 Date )

Assignment Covered: (Benward) Unit_3 Page(s) 29-31_ Exercise(s)i-10

Learning Materials:Sumple syncopation re\'rogmde rhythmic canon r\'\yﬂ1mic, crescendo
¢ mdeecheP:dOI deill on rhythmic sy\lab‘es.l'ﬁ'\hducﬁon to hatf-beat values,

Illustration: (Benward) Unit_3 Page(s) Exercise(s)_I
Meter: |+ 2 3 2 3 2 3 { 2 3 " 2 3 Vv 2 3
Rnythm: | \ 2 3 |
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Literature Utilized
Dictation:

Book_Mc_Q%g%}f Page(s)_26 Exercise(s)_S-b__ P.D._Rhythm onl;i.
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Melody Completion: (Given: First ] measures) '
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Assignment Made: (Benward) Unit_3_ Page(s)2a-3\ Exercise(s)_i-10

Comments: Dictation from Unit T, rhythm on\y. ‘
Rrythmic syllables include: 1 and 2 and 3 and 4 and
I t¢ 2 4 3 t¢ 4 Te
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_ Section |
Lesson Plan Music Theory 112 Date 6

Assignment Covered: (Benward) Unit_3_ Page(s)_2d9-31_ Exercise(s)i-10

Learning Materials: Tntroduction of quarter-beat values, Explanation of rhythmic aug-
mentation. Explanarion of chythmic syllables. Smple syncopation.

Illustration: (Benward) Unit_3 Page(s)__30  Exercise(s)_§_
n = fman | I I 4 1 A 1 —T1T 1
3 —— e o L S I = e s e - J F— S o T
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~ Literature Utilized

Dictation: '

%ook McBqu Page(s)_26_ Exercise(s) _7-a__ P.D._Rhythm only.
ym. ¥ 8 in F (Movement 2)
:\'l,\;_greﬁo .gft.r'fﬁdo . f_ tl,. f‘ £ "T l Beethoven
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Melody Completion: (Given: First 2 measures)

Sing with sytlables, numbers

Book_Ottman Page(s)_\13_ Exercise(s)_26 p,D, dodc ietter game before weit-
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Assignment Made: (Benward) Unit_4 Page(s) 43-44 Exercise(s)_I-5

Comments : Dictation Prom the melodic section of Unit WL utilizing only rchythmic
notation. Counting exercices utilizing the same with emphasis on

rhythmic 6\/\|qb\es.

Rhythmic syllobles include: a andu 2 daandu 3 a andu 4 a an du
{ta te Ya 2 4ate tq 3 tq te fa 4 *a te *aq



Lesson Plan

Assignment Covered:

90

Music Theory 112

Section
Date

\
-

(Benward) Unit_4_ Page(s)43-44¢ Exercise(s)i-s

Learning Materials: More exterswe use of syncopation and half- beat values.

Illustration: (Benward) Unit_4 Page(s) 43 Exercise(s)_l
Meter: 1 2 2 4  z 3 ¢ ) 2 3 4 i 2 3 4 { 2 3 4
0 1 | g N | i L esanun 1 L L " L N ¢ — 1 | g | 1
] 1.1 1 3 1t 1 1 1 | 1 1] | W ) I I | 1 1 1 1.
o — - P - S ™ CHN—- T S S S S R S —
lond 2 3and 4 3 and 4 EEE i P land2 2 ad 4
Roythm: | 4 2 2% & | 31t & tz2 3 J 4 \ve 2 3 4
Literature Utilized
Dictation: 45
- Ofttoan 2 :
Book_WeQaughey Page(s) 18 Exercise(s)_#-a  P.D._ Rhythm only.
Tempo gluﬁo Bartok
R W WA B N e S >t TN | 0 72 00 W 1 | N e 10 1 o 0 N OO Bl.cc1EEecn]
& 1 I It Y } [ A J2 VP | Vi@ 4«11 0@ LA 1 LJJJ]JJ,.JJ..JJJHIAJ vyl PRIFIFPRIIS I
[# g1 1 P R I 0 T N 8 A0 O I W % 21 117; 5V Wil LA Sl b Bt Sl bt A bt et
buill ™2 '! | ) V! ¥ ALtl hadl i N
[ J . (4

Error Detection:

Student makes propec

. nges in rhythmc
Book_McHoce Page(s)_&_ Exercise(s)24 28 .D._motation.
A a B \ d
?h t Y2 = . 1 1 i h; 1 ‘IL +——} ——1 i 1 % n L
L VI i’ - { - H ?GI:I ""LJ dj:"‘j'ﬁ - = ai
) b i
{ 173 L D ' W
14 .0 o - et = TP~ VA
M > — @%——;E*—'—;f_nz—-—-—e——'
¥ —>

Melody Completion: (Given: First | measures)
Book_Ottman Page(s)159_ Exercise(s)_ise__ P.D. m _only.
Nlegretto ——————_ = ——" Handel
Rt e S
mp _— = ———

Assignment Made: (Benward) Unit

Comments :

4 Page(s)A43-45 Exercise(s)_6-10
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Section [ ‘

Lesson Plan Music Theory 112 Date 8

Assignment Covered: (Benward) Unit_4 Page(s)44-45 Exercise(s)6-10

Learning Materials: More extensive use of diminution dnd augmentation. Trtroduction
Yo +riplets dnd rhythmic syllables 'mmed,
Illustration: (Benwerd) Unit Page(s)_562 Exercise(s)_3

N Mc@augh
Ziemlich langeam ghey | Schumdhn%‘?:yml“; Movement 2
i

I T o i :
e e S e e eSS Risss =S

3 3

Literature Utilized

Dictation: _
Book Cftman Page(s)_119 Exercise(s)_43 P.D. .
Mederafo/________\ Schubert
-~ 1 /————-\ T —
l.rlﬁ ¢ . 1 3 . |l ill ;S; |‘}J““lll=:} Ilg__
v . 4 ' creco.= = D>?
Error Detection: : Student sees copy Containing

" incorrect rhythms and hears

Book_Mec Hose Page(s)_\3_ Exercise(s)ies 172 P,D, gorrect excerpt and corcects

—+—-—
. a :
H — “'ml\. l. ?béfﬁfb{y_fffJg ‘; -
$ o g | 1
b | .
fal [] I - } : 1\’:9 . . B h
I'Jlb: g:_lr (-] Aév - L 1 —rm ] F‘ » I'H
| 4 % g |
Melody Completion: (Given: First | measures)
Book_QOttmdn Page(s) A& Exercise(s)_4l P.D._Rhythm only.
Lively
f e N /—\. T —
P e e e e e S S ' S
G e e T

Assignment Made: (Benward) Unit__5 Page(s)ss-56 Exercise(s)_\-6
Comments : §% 4JU/J J'h/ﬂ ﬁj/m J1f (Tap meter with one hand, 4ap rhythm with other hand.

a
Practice dictation with cother members of class)

Rhythmic oyllables include: ! an dua 2 an du 2 an du
llale 2 la le 3 la le
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Section {
Lesson Plan Music Theory 112 Date 9

Assignment Covered: (Benward) Unit_5 Page(s)55-56 Exercise(s)l-b .

Learning Materials: Mre edensive use of quarter-beat vdlues, Intreduction o compound
vhythm (chythmic syllables) ¢fs /8 12/%,

Il1lustration: (Benward) Unit_6& Page(s)__b5__ Exercise(s)Example
Rhythmic s\/(\ables: ‘
1 5 — 1 1 1 18 - 1 i
0 S e—— e —
v { a an du 2 a an du 3 a an du 4 o on du
{ ta ¢ +wa 2 4a te ta 2 ta e +a 4 tt te fa

v Literature Utilized
Dictation:

Book_McQaughey Page(s) 52 Exercise(s)_5 P.D._Rhythm_only.
Mlegro assai 2T ELEE £ Beethoven: Sonata n € Nhgz_gOp. 2, No. 3

— ; =1 co gL P
r’;P ?111'_{-{ : l\'é |||'TWJ=4‘_QDE

&

i
o J_ o o

Error Detection: Studert mokes proper

Book__McHwe  Page(s)_I3_ Exercise(s)iys. 7o P.D. changes in chythwmic

a

a 2N N
ﬁ * : i allLY £ AN i F;F o e HF:F |
F iﬂ F 1 . LB L @ : i % =t Hii‘ l' + L--ll,,! Vv - £
o =N O_—s “ c ll% p ) ac = ""D |
ze 7o ) ’
Melody Completion: (Given: First 2. measures)

Book_Ottman _ Page(s)_(7 Exercise(s)_84 _ P.D._Rhythm enly.
Aliegro - — Handel
N N T

Ll L) £ Y A 1. 1. 1 r ) L1t ! l & hd
: __'__l_E.g-] VIVl i gl o1 | || J 11! Y4 | 1l L221° [ ] —l r2
L) 1 I | ] 1 == l l H 1 { FeiL
1

(AN A ') l# 1 m# w
Assignment Made: (Benward) Unit_B_ Page(s)57-58 Exercise(s) 7=l __

Comments: Rhythmic syl\a\oles ihclude: | an du "2 an du /lta anta duta 2 ta onta du ta
: lla te 2 la le/ttmlatea \e ta 2 tala®a & ta

4

U
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Section __ |
Lesson Plan Music Theory 112 Date 0

Assignment Covered: (Benward) Unit_5 Page(s)57-58 Exercise(s)7-Ul

Learning Materials: Mere extensive use of compound time and exhaustive drill
n simple sub-division.

Illustration: (Benward) Unit_5 Page(s)_57 __ Exercise(s)_q

i 1} —t | ) — ——F1 Tt —== = =

7 e 599 F9 7 FdF 99 ¥4

%} i 3 4 ¢ 3 Il t¢ 3 %a e ¥a 4 +e 1u te ‘o te tq x¢ ta

—t—h—+ S+ —t i +—Hh—
= o | J- o ¢ ¢ J—9d4 o= & oo
1 te 1 +¢ 3 ta te ta 4 1l 172 3 *e \ te 3

Literature Utilized
Dictation:

Book Ottman Page(s)_\73 Exercise(s)_§ P.D.

b

Nlegro e/’_@_ﬁﬁ_ﬁ_\ Ma -erbeer'
— :
.qr Py Eerife o N Fee. Ay #—?’\?
1

n moder
rt-rr - 't_*l‘ = r —1{*f 7ol 2 ? T
i 2. H et T B o o A O 7 3 1 | AT 1 vhly-;ld_;_
7 ! W l == = ~ I ” 1 !
7
$ - > < > << . - - =
Error Detection: - The estinato i« given +o
. student and he is to compiete
Book_ Benward Page(s)_30_ Exercise(s)_6 P.D. the played chythm
a .
i 1 [} { 1 1 [l ] { i i
—4 ———4 —— = M S " i NS — | ——>— —
7 O T e S~ S S S S— " I S S— i S -~ = Ex—
L b 1 1 i 1 i 1 § 1 1 l { 1 i 1 H [ i 1
7 13— r—— y——t— y——
bt ——— W ——o oo+ |+ ¢+ ——9—o—|—1t—o—o—»
J
Melody Completion: (Given: First 2 measures)
y P Only pitch is given studert.

Book_Otiman___ Page(s)__lb_ Exercise(s)__S! P.D., e must deteemine chythm

=

bt

e e SR

& E‘ﬁ;’,,‘ rrrr—k - R 2 o
] 1! F" " w s, J a7 (ll | PR N P D
L e r 14 ’

Assignment Made: (Benward) Unit_ b  Page(s)_T! Exercise(s) 1-7

Comments:



ok

Section |
Date 14

Exercise(s)\-7

eighter -quarter |
qugr-’fer -\:ltf- qum-t:c3 .?\/2/4
duartec-valtin 3/

(Benward) Unit__f Page(s)_14 Exercise(s)_{_

Music Theory 112

Lesson Plan
Assignment Covered: (Benward) Unit_6 Page(s)_7!

Learning Materials: More advanced exercises In syncopation:

Illustration:
Metee: ' 2 3 4 2 % 4 2 3 4 1 23 4 I 2 3 4
) b ettt
P PR S W M § - ) RS R U N M S i - S RS S S o
r o w r-'
U 1__and 3 and and Z 2 & landad 2 4 | 2 2 and and 1
Rhythm: | ¥e 3 1 te 2 3 4 |te e 3 4 1 23 fe te |
Literature Utilized
Dictation: _
Book_Benward Page(s)_7i_ Exercise(s)_7z P.D._Rhythm only.
i A1 | 1 T 1 i [ [} I— A 1
y. o 1 1 1 | S L N ) | M 1 | L | 1 | {7 1
S I I S S I S T W W " . — O S S S 2 ———|

Student sees copy contain-
ing incorrect rhythms and

Error Detection:
hoars corcect excerpt and

P.D.

Book_Benward  Page(s)_73_ Exercise(s)_3___ o .
Car‘raen (Carmen’s Dance) Bizet
o - 4 -

r\}: )] f :’ | —f m e ¢ 7 P 4 N
a2 o 2 o . . 5’3 1 EEEQ { !

I) p- - - F
,1]? 7 F:Ltl 10 o  l ¢:ph? l; }; 1

= w— L_: | ¥ = R . -
Melody Completion: (Given: First [ meg$u£352 iven studeat.
P.D He znu«. devermive chythm

Book_Beaqward  Page(s)_73_ Exercise(s)_, 2

Bach: A Migh*y Foriress

1

y

Prorak: New World Syn:phony eaf popd
: —

o

£
] §
]

&

bt
s

1

gt

ot
|

| SER

U8

~ | =
i I Je D:

) 4n
1T
L

e

- ]
.l l.d
1
| S}

41y

r 1

l
~

:

&

Assignment Made:

Comments:

1
F S |

~~t

LI Bt

(Benward) Unit_b_ P _e(s)_72 Exercise(s)_8-i2
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Section |
Lesson Plan Music Theory 112 Date : 12

Assignment Covered: (Benward) Unit b Page(s)_72 Exercise(s)s8-12

Learning Materials: Mere drill on syncopation, rhythmic dugmentation (writing
rhythms in diffecent meters).

Illustration: (Benward) Unit_& Page(s)_v2 _ Exercise(s)8_
e e e e e e e e e e et e e e e e e e e
hL

Literature Utilized

Dictation: ,
Book_ McHose  Page(s)_26  Exercise(s)2e 4l  P.D. Rhythm_ only.
D. Scaclatti W. Mozart :
— N A i
e e A e e e e
B:T ;l' — ! I'Jl | S| ! lvnll ] l' \ dlj > & [} l‘} = ol

Error Detection: Srudent makes propen

ha o thyrhen
Book__Benward  Page(s)_72_ Exercise(s)_4 P.D._notaian. . yrme
T\'\eaWanderen (Op. 80, No. 1) Schubery

ba — 5

G e e
N > > == | =]

b

b O A= £2 (o) e & (o) &

L4 P=N Py [o) (@] — () 0 -

[~ (=) (=}

Melody Completion: (Given: First [ measures)
Book_Benward - Page(s)_74_ Exercise(s)__1{} P.D._Rhythm on I)"
Prelude Ro. 17, Well Tempered Klavier Bach
4 N T 11 : T A

EEERsr e, *.':‘{E"l"li_ﬁ‘.”z T SEESorEsiEET
Assignment Made: (Benward) Unit_7 Page(s)g3-8¢ Exercise(s)_I-5

Comments:
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' Section |
Lesson Plan Music Theory 112 Date 13

—

Assignment Covered: (Benward) Unit_7 Page(s)83-84 Exercise(s)i-5
Learning Materials: The beat unit in triplets.

Illustration: (Benward) Unit_7 Page(s) 83 Exercise(s)_\
73 N\
B 1 = ! i A\ 1 i | namms s | 1 Il 3 1
A2 { o i ] i ] 1 { ] 1 1 1 hE 1|
S Coas— w— P m— —d -, > Sm—
i 2 and 3 [ and 3 | 2 on du > l and 3
i 2 e 3 I e 3 it 2 la le 3 | te 3

Literature Utilized
Dictation: :

Book_Benwdrd _ Page(s) 83_ Exercise(s)__2 P.D. Rhythm only.

L2 ] 2 N N
f ot A 4 4 ‘e T | = I oot v T owus § | | = b [V ot L
1 0, 3 & 1 D_1 J | L1 ] 1 T 101 1 | . ) VS S N | . |
3. 4 4 ol g o JdTem e g gt g 4 A_éJJ‘I ddd 43 J12 J 4 g 4541 J 4 4 gl g J .ld_

o ——F—r o - r-o— AR Al 4 B - Sl g i

Error Detection: Student moakes proper

chdnges n rhythmic

Book_Benward  Page(s)_ 86  Exercise(s)_3 P.D._notation.

>

[ Lt ..t
IIIP | SHN T S 1) T T TS99 71 =
7 W | o d o P W " USRS B N I W | | S Al | U 0 NI I N A MY 1}
S I | v b, R N SR IO N O ‘ A |- 1
- * oy~ =2 +

3
o »——0—p - o —
< T » - - @ — P Ty -
X 2 >

Melody Completion: (Given: First | measures)
Bgrak Thomson _ Page(s)_l05_ Exercise(s)___4a P.D. R\'\y\'hm only.
Yerdi '
RN e —— . e
EESEfSiEmosceentee—coesoscaa—nts
e 3 — A _ 54
Assignment Made: (Benward) Unit_7 Page(s)g4-85 Exercise(s)_6-10

>

ny

Comments:
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Section __ |

Lesson Plan Music Theory 112 Date 4
Assignment Covered: (Benward) Unit_ 7 Page(s)$4-85 Exercise(s)e-10

Learning Materials: Continuation of beat unmit in Yoiplets. Tempo indications
hot in Benward (see commenTe).

Illustration: (Benward) Unit__7 Page(s)_84 _ Exercise(s)_6
L. 4 [} A i 3 " 4. " i [ 1 L i I . 4 3. i 4 L
U7 1| i 1] S ]! 1 j I - | 1 1) P N i I I | 1 11 I 1}

P W % N - D A e M S - K 5 W M i W S N L S
L g
3 —
Literature Utilized Each phrase is P\qyed
Dictation: twice followed by two
. p\aymgs of the ‘entire

Book_Thomsen  Page(s)_ 09 Exercise(s)_20 P.D. Sxeerpt; rhythm anly.
Romeau — _— L~

| : | ) WY F L lanal, P —_ o | Y Frit 1 Lo o .

PHEIAARMIDYVIIAAAEN NTY Y A D WiIAINEREPIIIAOBIEIRT IISAARS) r XA o 1 B Y
S 1L K O O D4 IARIAEBERNIMTRERINAINANENA-Y AR A% N NI b i T T T T i Tel PP Y e gl o €
— 1 J 17 &3 Sl il P S L LI W VTN M B, 0 | ) FEL ™ L N A ) hatlll b
- L aui
Error Detection:’ Studert wokes proper

changes n rhythmic
P.D. notation.

Book_Benward Page(s)_75_ Exercise(s)_l4
Haydi‘\ Little Pieces, No. 7

[ |
Z — N FP > 1 1
H- [ m.«. = P S D )
4 [ MR | 4 1 | | [ OO -
11 1 O S | ¥ 11
u L™ | v
I n Fﬁ' o 1 | - — R
> — 7 l-r—f_ m/_ )
£ (- B P ¥ - L N ji:ﬂ
l|= - — — 1.1 '
t

measures)

Melody Completion: (Given: First __|
Book_Thomson  Page(s)_132 Exercise(s)_24 P.D._Rhythm enly.

Moderato Brahms
4 — 1 . -~ :ﬁ# — - 1 | 3
— ] . R b1 1 T
1 S . E W | 1 v 17 v Yo
-+ ’ < -~ ! ’ -

Assignment Made: (Benward) Unit 8 Page(s)db-98 Exercise(s)_l-10
Tempo indications (ot in 3eanr\a\): Definitions of — \arg.kissimo (very broad),
largo (broad), lento (clow), adagie (slow), andante (walklna), moderato
(moderate), allegretto (rather fost), allegro (fast), vivace (lively),
prest (ver‘y 4)05‘), E_"c‘ﬂ“.‘m (very, very 05"), also ritardando, ritenuto,
accelerando, etc. Find examples of the above in literature.

Comments:
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Section ]
Lesson Plan Music Theory 112 Date 15

Assignment Covered: (Benward) Unit_8 Page(s)96-98 Exercise(s)i-l0

Learning Materials:More extensive use and further explanation of
compound +me,

Illustration: (Benward) Unit_8_ Page(s)_4sé Exercise(s )Ex._
N —1 —1 — — |-
74 1 )| [ ] 1 1 1 { 1 i
> > m— &
I an du 2 an du l %4 an ta du ta 2 +a an ta du ta

| id te 2 la \e

Literature Utilized

Exercise(s)_207 _ P.D._Rhythwm only.
= SFE iy
e L ]

Error Detection: Student mdkes proper
changes in rhy thmic

Book_Benward _ Page(s) 105 Exercise(s)__20  P.D._mstation,

a
R T o e e ff-fﬂ

a P\
r.d 1T

Dictation: »
Book_MeHoge Page(s)_lo

]
1L

ﬁ,
|
‘i
?

= ,,bg , +-

— o 1 i { 1 lr{ o #ﬂ"‘"’ I ‘L F { ‘J|

L e i hatll Lj' ) S — L) LN’ L—J - L ‘l | 1 1
Melody Completion: (Given: First | measures)

BookWalton & Wilson Page(s)_156  Exercise(s)__3| P.D._Rhythm only.

Megro ———u____ o Norwegian Folk Song
L T o i e e e A e, e ——

-
o

1 L
L

i

I
yA N
r A A

L 2o oS
:

$ - =

Assignment Made: (Benward) Unit_8  Page(s)36-38 Exercise(s)_I|-10

Comments:
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Section |
Lesson Plan . Music Theory 112 ) Date 16

Assignment Covered: (Benward) Unit_8 Page(s)96-98 Exercise(s)i-10

Learning Materials: More extensive use and further explanaﬂor\ of com-
pound ¥yime and rhythmic syllables.

Illustration: . (Benward) Unit_8 Page(s)_9e¢ Exerc:Lse(s)_J_
e R R R AR
a If" T '.' LA . S AN A Tt R et ot o . o e
U {gle2fe tta 21 thile2l wle alellale 2ie ) le2 te lwile 2l llale 2
Literature Utilized
Dictation: ‘ .
Book_MeHose, Page(s)_17_ Exercise(s) 228 _ P.D.Rhythm enly.
T - H———P’——P—P—F 1 — 7
——— e e T
Error Detection: . Student mokes proper
. chana@s‘ in H\yghmlc
Book_ McHose Page(s)_lo__ Exercise(s)23,203 P.D. notaticn
N 4 .- ." _ L
v 7 I L n N ! P Py
Yo e e P P
3 2 = . D =t —T
b e | o
e s e o 7
Un) 1 I i] } } lf‘ 1 1 y Jl
v
Melody Completion: (Given: First '&L measures)
Smden\' must deter-
Book_McHpce Page(s) Exercise(s)_____ P.D.mipe meter signature.
—f— 11 e
A4 — i
N [o] i' i’ L
: -
Assignment Made: (Benward) Unit_|  Page(s)_i-% Exercise(s)_I-10

Comments: Mtdfer‘m exam and completion of Unit YIIL.

7 ¥ U—m D/J Jﬁ D/mJ :/m J//(Dl&Tﬂ‘hon F\-orn fqPng only)

Mctose, p. |7, ex. 227,
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Section |
Lesson Plan Music Theory 112 Date \7

Assignment Covered: (Benward) Unit_| Page(s)_|-8 _ Exercise(s)All

Learning Materials: Melodies cenfaining no leaps, majqr— scale ocientation and the utili-
zation of numbers and syllables in velationship 1o ccale tones

Illustration: (Benward) Unit_| Page(s)___5  Exercise(s)_8
Bach McBaughney 56 -
N Only God on High Be Glory

—  —— — ] T —T :

1 1 ) I . \ | ] R | ) ! 1 | T i 1 1
m———— T —— I
Scale Singing with Numbers
e e e e e et e — ' o —

etc.
Literature Utilized
Dictation:
Book_Ottman Page(s)__ 5 Exercise(s)__|\ P.D.
T~ /__—\‘ . e
TEesmE e e e e
== S=sss s=2Ss

BError Detection:

Book_Benward _ Page(s)__ ) _ Exercise(s)__1 _P.D.

N

e ,

ﬁ
&:

|

1
v

ft__;_._‘l_}i i;;j 6} !Ef:‘i__‘i[__r!il lJ‘!! iJ;-.r

Melody Completion: (Given: First I measures)
Book_QOttman___ Page(s)_6  Exercise(s)___7 _ P.D.

y =

y. ol 1 ] N 1 P4 Wl . . |
hl? 111 1 I3 S I

a5V 4 P YA | | S A |
"/ 1 T v v |
@

v

-~ —
(WD) L.l d S N | W

1 |
&Eﬁ 1117 i
o445

Assignment Made: (Benward) Unit__| Page(s)__9 Exercise(s)i-13

| N §

Comments:
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Section |
Lesson Plan Music Theory 112 Date 18
Exercise(s)i-13

Assignment Covered: (Benward) Unit_| Page(s)_9
Learning Materials: Singn ‘lor tridds, recognition of teiad factor in soprans, explan-
& a({&%: scmelodic ercor Zl%fecﬁon/melod'\c dictation. ¢ 1Sepa
Illustration: (Benward) Unit__t Page(s)_8 _ Exercise(s) s
Ortman LT v
?egsdn* Pance Bach

Mﬁﬁ.\_ = e

1
it
-+

Canon for 4 Voices

\
1 A B 1 1 :
0 o X 1 1] ] 1\ I 9
{ V] — . 1 1 1
o ! ———
h o v

| 18

a

Literature Utilized

Dictation:
Book_Ottman Page(s)__7_ Exercise(s)_\3 P.D.
Sﬁéi‘;;;;; T e e e
‘\\LJ
Error Detection:
Book_Benward  Page(s)__2_  FExercise(s)_6 P.D.
a
3 A ——

/

N

A

kui)

| -Jh
i
+
QL

b
f\ T -t =1
et L}Tf-—F—\'——?—(—;_,_ — = T
v - g - 1 1 l ! 1 1 1 t:i o 1
5 ——v¢ = 1 =11 ﬁb_‘ﬂ =
Melody Completion: (Given: First | measures)
Book_Ottman Page(s)__7_ Exercise(s)__16 P.D.
Moderato ' ‘ ok Germany
e — | SO ——— LY. . S
SRR R I S=E
$ $

Assignment Made: (Benward) Unit__2 Page(s)i2-18 Exercise(s)All

Comments:



—_-
n

Section ___}
Lesson Plan " Music Theory 112 Date 1q

Assignment Covered: (Benward) Unit_2 Page(s)i2-i8 _ Exercise(s)Al

Learning Materials: Introduction ¥o all forms of minor scales and their relation-
ships to syllables dnd numerals,

Iiﬁustratjon: (%ﬁgﬁjﬂé) Unit Page(s)_8.4a Exercise(s)iq 24
eqre Modergto n
L 9 _ R ' Seetand .
b”/’il — v ¥ —Her ' llr' IS Yo o P
¢ 5.3 8 8.8 3% 35 ;sj:l“'; . : — =
< : ) b
Vv 7 e | Y 'F; Y e | S | i T N
| "SYLAY A < 1 v | R ¥ 1 e ®
3 mw_#amwyf.‘:‘ﬁyyii—d——f—'—'
5 t 234 5 65 ¢ 7 6 $§¢5 5 1234 5¢5 5 3 a '

Literature Utilized

Dictation: _
Book_Ottman __ Page(s)__7 _ Exercise(s)__I5__ P.D.

Andante — . . Dermark

L pres Yy g opt £ P f-qv-FF .

A — b ﬁ+ t llF Fv'—rlLl

,l ‘i‘ M — 1 1 S Sod L ! bl " | T R ) ?
Error Detection:
Book_Lieberman  Page(s)_60 Exercise(s)_\ P.D.

Ama-uto ' : Polard

\ g—\ /—-_’____’—_\A\‘\w
[ B i N N | I N ol T i [y L' 1 1 T S
Aflk‘nr[_'l»j'r ;: 1 I\:_L‘i A} 1 1 j;% ‘Jn‘LJ ., I\J\l; }
ESSREEiES = = T
n..,b — T~ L - e
;? - I;l;lj_\l B W U RO I B o B B r— = e
— ]}"— ! l ! 1 | | .Al L .1 —i_ P ‘J. 01

Melody Completion: (Given: First 2 measures)
Book__Ottman Page(s)__7_ Exercise(s)_14 _ P.D.
[2975'\.'71"7 T 1T ISsS T 7 = m\ ,"——-—__l':\“l
U S 45 é | T 1 l\{ || N Ll?if | Sy W

Assignment Made: (Benward) Unit_2 Page(s)_\a Exercise(s)_\-12

Comments:
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Section {
Lesson Plan Music Theory 112 Date 20

Assignment Covered: (Benward) Unit_2 Page(s)__19 Exercise(s)1-12

Learning Materials: ‘51r\ging the minae triad, recognition of triad factor in
Sopranco,

Illustration: (Benward) Unit_|_ Page(s)_8.4 _ Exercise(s)ft
\ 2 3 4 3 2 V7 i 2 .3 4 5 4 3 2 t
—Ar e — Yoo re— o+ AE-rw—m—Qu—-]djﬁ::mi:[E:dn:
e d e + e d ¢c b ¢ d e # g £ e d ¢

f) — T

e e
Literature Utilized
Dictation: '
Book_McHose Page(s) 7 __ Exercise(s)_| P.D.

e e T e o —=
Error Detection:

Book_Ligberman _ Page(s)_47_ Exercise(s)___ 4 _ P.D.
A“%?lnﬂno

o — — Schubert
,'JlL r- - 4'-"; ; 3 = 4] f lr Jg—f—_bgr_gi:

b .

-'ﬂ { 1 —1 3 & }"— R [
A et
Melody Completion: (Given: First { measures)

Book McHose  Page(s)_zo_ Exercise(s)__67 _ P.D.

Az ‘7‘# A/::—'\\\ﬂ‘ 4_——\1
T P L PP L e )
| ) T = J

Assignment Made: (Benward) Unit_3 Page(s)22—27 Exercise(s)All

Comments
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. Section ]
Lesson Plan Music Theory 112 Date 21

Assignment Covered: (Benward) Unit_3_ Page(s)22-27  Exercise(s)Al}

Learning Materials: Tand X #riads outlined, si ing the ma:)or triad Prom the
root, Brd, and Bth (alse minor Felad ).

Illustration: (Benward) Unit_3 Page(s)2¢, 28 Exercise(s)i\
N
Ve
) — -—— ~ ——— » — — L
R —— — " d T
o L
/}.I Iy 1 1 1 } F —1— 1
1 1 [ { —al | § pe | el o i f)
7 s —— <  —— S—
L < 1 L________j - -
T X T

Literature Utilized
Dictation:

Book_Benward Page(s) 34 Exercise(s) 4 P.D.

Clementi :"Trumpet Call” Senata

IS A

o 4. 1 1 V| IR s W WP W N s ) | 71 Z
J- 3 1 @ P 1@ [ r‘_ffllll_)ll];) i(l# ] Fl ] 1L I & 4
e e e e
SN — = T
Error Detection:
Book Thomsen  Page(s) 84  Exercise(s)_32 P.D.
Giardini; Protestant Hymn
e - b 4 i
1 : ol 1 3 J I N YO ¥ I { & | B | A
0 Ay, A AT P S 7§ 8 0 8 0 12 A M W5 O AL 0 | I ' AL 20 B 30 1 8 e 10 O A’ | 1
‘Il"""ﬁ"‘d" lLTLV|:é' 91 T v =0
d v o ot v
y b =
WS P | i. IR R J -ﬂ.; ‘llil i lll}hl I%I %ill £ ?;_f—l J 1 1 ]
v %[ n 1 jJe 1 Irl ry oaetl g || J U\ Ig.Jd I | &1 ﬁlli: 1 |73 | bl J00" | 1
:l.‘l. (74 ] .U' i N I 4 cll'l hatl .' i) — 1 LA | - £
Melody Completion: (Given: First 2 measures)

Book Thomson  Page(s)_13 _ Exercise(s)__e P.D.

> I — L
P | Pz | | SR § . - . | - 1 11t P N I
o L3 | A N Y SO S R & N a1 4 dl'l 2 2O ¥ D I DS A 4
A 4- 1" 11 1 D¢ 1 Il J & hellD® il e rARW AW
e [ | Y N ] ~ 1 y LY o ——t kb L —t
M "5 1 L L4

Assignment Made: (Benward) Unit__3 Page(s)28-29 Exercise(s)_All

Comments:
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Section | |
Lesson Plan Music Theory 112 Date 22

Assignment Covered: (Benward) Unit_3_ Page(s)28-29 Exercise(s)All

Learning Materials: Determining the triad factor in the soprane, recogni-
& xion of ma?gr and minor triads, singing the T andW f:?qu. ‘

Illustration: (Benward) Unit Page(s) Exercise(s)
A
&) S —— —— ———5 ———o——
- - - . . ol >
T ¥ I

Literature Utilized
Dictation:’

Book Benward  Page(s)_34 Exercise(s)__ 15  P.D.
Avon. - Dona Nobis Pacem

2 7 { i AN —~ F- S N ) R SRS T B A P i
P N IN S F T} $ ST g ] 0 W ) o 2.2 X2 20" W 1 | P W N
N 4 V1ol Jivig J . vl 1 re 2 L i 1 Jo o [ AN I @ 4
N 1 &1 —t hd L1 bl 0] 2 al I L L L} — y N M S A S -
J - - o ~ ' hd iﬂ
Error Detection:
B‘gok Thomson  Page(s) 83  Exercise(s)_29 P.D.
andel
" e ee——
i - s ¥ /—_\
| A N o .1 i ) —— } SN TR N | A Il —_
D e e e e = e e Y
e =~ v - L1 — 0 >
™ b —_— T~ e N — T~ — T
K9 1 3 il | 3 D — I 1 S ey 5 Frnn —~
. ===t = ST
v = = g — < : g — * (Y
Melody Completion: (Given: First [ measures)

Book_Thomson  Page(s)_57_ Exercise(s)__I15__ P.D.
Hungc\ry
e P N e

.0 | VA S W | ] 1 n i A

e

s o

lhk&

4 LA i A N

Assignment Made: (Benward) Unit_ 4 Page(s)32-38 Exercise(s)_All

Comments:
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. Section ({
Lesson Plan Music Theory 112 Date 23

Assignment Covered: (Benward) Unit_4 Page(s)32-38 Exercise(s)All

Learning Materials: T and T triads (outlined), arpeggios filled in with neighbor
Yones cnd P°‘$;"9 tones.

Illustration: (Benward) Unit Page(s) Exercise(s)___
Melody - Pitches only

o > ‘T"l?fl_r_]: - o } Z o) -

i | = enntfNL | } 1 I\L; \0

Rhythm only.
e
EE==== —r—rr et t—p

v | Sesmn wm—) 11 | Se—— 1) 1] A] & e §
Literature Utilized

Dictation: '
Book Benwaprd _ Page(s)_34  Exercise(s)__Jl P.D.

Haydn: Sym. #101 in D Major e
— o m 2
|
1]

/

Lt 3 i s (o 20 d N = J )\

| - | SR U NN D) ™y 1.1 I 4 b
5 ] o [« N | i | 11 ' | ] | S | | S S A
? e - é', :Ll A ) L) l

Error Detection: ,
Book_Thomson Page(s)_80 Exercise(s)_l9 P.D.

Brahms
a

(/—-——\\ /———‘l_——\l - " —
7 - y t o — 171 . 1 tﬁﬂ
ALY 1 . | | 1 |1 4. ) D | [« | | P\ o 1 | T |
L —g— e et = .
ﬁlﬂ‘n - T —— 1T T { Ht
L T i.‘..tFjZZi__é_lL;l a‘g'iY]:.(_r_J——g—‘—"—‘
N T T | =y )
Melody Completion: (Given: First y measures)

Book_Thomsen  Page(s)_79 Exercise(s)__15 _ P.D.

Bach: Minuet
/T'_.—‘—;?.\/‘——’——\\ m /‘_________\\
. o0 4 | 4 lebl 1111} 1 & Lo I I of LT (A ARNN V' 2 X AN Lo ™y
s | 1l oall 1 111 4 1] ISRA VAN IMN-TIPYI4T1 010 5NN NILIPY &R NS RGNS DY SN -
1 7 AN LN 4 Gl IREERINEMIJV AN AREARSED LY 40 4 LN i) S1 11 LA 1 1 r1) 117 ¢ E
1] 11 -1 __SJi L | P ol 11 Ll —r y \l' LU L
™t g °) L 4 -tJ T

Assignment Made: (Benward) Unit 4 Page(s)39-42 Exercise(s)_All

Comments:
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Section |
Lesson Plan Music Theory 112 Date 24

Assignment Covered: (Benward) Unit_4 Page(s)39-42 Exercise(s)___

Learning Materials: Singing diminiched +riads (also minor o major), singing
ou't? outlining +he I, X, and vii®.

Illustration: (Benward) Unit_4 Page(s)34,4  Exercise(s)Li
— — !EZ:I_I—_H_! o o ° e -
—$ ———
**-..:’;*. i' "T L R
T ~ vii® I
Literature Utilized
Dictation: . :
Book_Thomson  Page(s)83 _ Exercise(s) 29 P.D.
— - ’ o = o

g L\

W*if‘ —— \I'T—Ffl? i—H'F_I‘?_!-'LIl

1N
i)
ﬁ_

4
i

Error Detection:

Book Thomson _ Page(s)_75_ Exercise(s)__2 P.D.

Beeg,oven
e Dx 3 i L i % 1 [ M 1 ‘L L N i 1 1 l
¥ Ii_“_{# (- |||g| llT!‘lJ_iJé——-
9 bba )
bt 2 M - J 1 y I 1] 1] n T i 3 ¢ ] ~ —t 3
Melody Completion: (Given: First 2 measures)
Book_Thomson  Page(s)_44_ Exercise(s)__2 P.D.
e e e we——
s (2" "= A S % .

Assignment Made: (Benward) Unit_5  Page(s)46-5! Exercise(s)

Comments:



108

Section 1
Lesson Plan Music Theory 112 Date 25

Assignment Covered: (Benward) Unit_&_ Page(s)46-51  Exercise(s)___
Learning Materials:?ri;lém‘:'g :h% ‘_:féc:‘qu and X cherds, positions of the major

Illustration: (Benward) Unit_5 Page(s)__46 Exercise(s) z_
Mozart: Minuet 'n ¢

Y — p———t —
7 bha. { | P | o L I i | §
— [ 3 - — ; [} Jl "“' 'é" lil
I = T X T
1 — et o - #ﬁ‘
 — = >— . - ->——— ——»
- . ——
root Brd St
Literature Utilized
Dictation: '
Book_BReaward  Page(s)_46 Exercise(s)_4& P.D.
Von Weker: Der Freighutz Overture
0 P e i — | ——

i, B— ——— —> = Tttt T = 1 ~
a1 1 1 | r 1 1 1L 4 a2 M -
o e ey ESEsiSSEeiE

Error Detection:
B‘gok Ottman __ Page(s)_6&7_ Exercise(s)_zoi P.D.
ro ' Brahmg
W e
R W 1 L 1ri 1 L s .0 J1! @ i1 ¥ 4 T i1l #F 1 | W | e
: L R e e
T //"_—\
li l/f-—;_\la T i - %’F- = ‘q‘f“ - !la' rf? N
(] i I 1 1 i 3 .[ 11 | W | S 1Pl i1 ool l 3 1 i }l | ' 1 ) L
Z ba. € | S r A g1 1 & 1 LI N L.rrlilt 3 7 ) I 1 [«
s v 1 1 3 .L] 1 L: L4 ]
Melody Completion: (Given: First 2- measures)
Book_Thomsen _ Page(s)_85  Exercise(s)_36__ P.D.
Bartok
S : o | DU 1 . . 1 . 4 ; |
" J; 1 i od M #‘F% o o N | i 4 i | Y 3 ‘*.
e 1 | Y ol M — g 1 N B
) s SEE

Assignment Made: (Benward.'); Unit_5_Page(s)83__ Exercise(s)

Comments:
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Lesson Plan Music Theory 112

Assignment Covered:

Learning Materials: Singiggg

and +riods.

Illustration: (Benward) Unit_5_ Page(

s) B3

Section i
Date

26

(Benward) Unit_§& Page(s)B3-58 Exercise(s)___
the I, I, and ¥ +riads, oufhmnﬂ the T I,

Exercise(s)_\

]

.
\ g

) ,______!:—1271255;3:
>

—
— 5 -
'e'uassl‘f‘ e T

~a1]9

2
2
=

-

L @ ]9

'
e — —
I,

o o4

we

Hl w |9

-
s ¥

Literature Utilized
Dictation:

Book_Benward Page(s) A8 Exer01se(s)
Bull- The K\rqs Hunting .hss

13

P.D.

|

Vi

JJ

| ..
| ¥
¢l

Ll

| '

[ Y&

) 1R R

-
-

| 81

e ettt
— = =

T

7
1
L]

Error Detection:

Book_Thomson  Page(s)__b4 Exercise(s)
Schiber‘f Anclan‘\'mog

P.D.

/

/.___—I.__——\
i r-}

- : )]
\—d

= 1 d

9

-

1 | |

) 1A

Iy

Rl
\

s 1 | I T

S

=
©

1Nk
L

r

| 1R R

%m

EESSEEE=ES

-I.‘

i
| T

Melody Completion: (Given: First [

measures)

Book_Thomsen  Page(s)_128 Exercise(s)__9

P.D.

Schubert ~ Sthszﬂlo (
9-

——

b

PIC-

St et

]
d
o == 1

»f

=4
i |
L

L ‘A )
4

e
1

—

~—-‘l

=

b i
7V | et

Assignment Made: (Benward) Unit_6

Comments:

o

Page(s)54-66 Exercise(s)
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: Section |
Lesson Plan , Music Theory 112 ' Date 21

Assignment Covered: (Benward) Unit__6& Page(s)59-66_ Exercise(s)____

Learning Materials: More difficult exercises, interval drill and dictation
(maior and muor 2nds and 3eds).

Illustration: (Benward) Unit__6 Page(s)__64 _ Exercise(s)_l_
G e

e —— H = —
N i up Ma-ma2 - Mz, evc,

Literature Utilized
Dictation:

Book Benward _ Page(s) 63 Exercise(s)_20 _ P.D.
Handel - Sara barde

Py
il o €alon |

Lﬂ — i L1 1) . I Uaoa 3 }}
~d 'y
L kP ll-ﬁtp Petf

hall I D7 I 1 1
-4 Y T oY

T

Y | 3 &Y
(4 1

HHo
]
]

s

Error Detection:
Book_Thomson  Page(s) 103 Exercise(s)__3 P.D.

Schumann

a — T

P = W 5 M e O T L > =t =
e — e -
'Eéaii;b i :ijtig—1EiI:3:;—- - éil ;ﬁ*
Melody Completion: (Given: First | measures)
Book_Thomsen  Page(s)_75_ Exercise(s)__2__ P.D.

Beethoven :
//__——___\
= - - P

~,

Assignment Made: (Benward) Unit__6 Page(s)67-72 Exercise(s)

Comments:
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Section [

Lesson Plan Music Theory 112 Date 28

Assignment Covered: (Benward) Unit_6 Page(s)_67-72 Exercise(s)__

Learning Materials: Positions of the minor triad on a fixed tone, inging and
outlining T, T, T, and vii’ chords;, chord quality discrimindtion.

Illustration: (Benward) Unit_6 Page(s)_(z:;_é_B_ Exercise(s)l |
F—’:j lm__!j:l e ———
root Ard S5t
— = e — ———
- - - 3 A N A R A
T T - wii® T
Literature Utilized
Dictation: ‘ .
Book_Benwaed  Page(s)_6l Exercise(s)_l12 P.D.
Beethoven: Ecossaise in € Flat
s —T 1N ¢d =T — .4-:lllnll P e N~V
L ¥ 11 FPIREENA T4 11 FAW TR t [ 4 ] ad 1 1 al lJd 11 1 T~ N
4 1114 15717 {1 PRAY FiNFEuIRnEw T T T 3 4 415 71 1 Lk i1 & 4 H 114t
@l" v v II hudil ~ i":‘ r Al ';I'J . —— 4 il hd J"J ll';l
Error Detection:
Book_Ottman  Page(s) 9Z_ Exercise(s) 249 P.D.
so'amt- aé :
e PR T 3 P
et P —— raa) F_EP‘? .iiri rl'-?’v - o —p—]
’I l;\; 1 ri (4 { v | S5 T [ &) | i lrj g L ! L) M A | 1 ]:-[.: 1.4 =
1 4 v
= ¢ P PT 1?17 - - — { P
AT -?llr + FJ?—F:F‘—J-rL T, v-lF } T 1 —
| ¥ 1 Y 3 1 1 )% c | L l) C‘r! Lo A : 1.3 'L
1
Melody Completion: (Given: First | measures)
Book_Otiman Page(s)ilq_ Exercise(s)_43 _ P.D.
Schubert
T T~ ——
L I 1 1 1 4 b1 . 1 1 N i Y 7 P 1)
EEEriEEE T rE] EESniizaizicrasmanti:
0 P i crece. N p—

Assignment Made: (Benward) Unit__ 7 Page(s)I3-80Exercise(s)

Cbmments :



12

Section |
Lesson Plan Music Theory 112 Date 29

Assignment Covered: (Benward) Unit_7_ Page(s)73-80  Exercise(s)___

Learning Materials:larger melodic lea more difficult rhythme singing the
& dim%?rished +riad i‘rapn? voot, ar:‘:\, and 5th, é-yuabfc;nu\g\'beg drills,

Illustration: (Benward) Unit_7_ Page(s) 80,79 Exercise(s)l/
b » » —»— *
A'_ — - —a — > . 4 . . — .
v root” %\'vd Bth
N
N @ — ® '
- s ¥+ (See comments below)

Literature Utilized

Dictation: .
Book_Benward _ Page(s)_73 Exercise(s)__5 P.D.

Messidh (Why Do the \\af'\::ré::) P . Handel
A o= F ‘F I 1 + —1 1 ‘! " 1 ‘
7 —T — l\:

Error Detection:
Book_Otiman  Page(s)_9l Exercise(s) 245 P.D.

a Tem iu€ﬁ> —’Q A /A—-\
== T e =

| P

4

b —

-} Z

="

m

Melody Completion: (Given: First { __ measures)
Book_Ottman _ Page(s)_t35 Exercise(s)_4do__ P.D.
A D VU, W, "~
R e T e T e

= = < >

P .
Assignment Made: (Benward) Unit_7_ Page(s)80-82 Exercise(s)

!

L

o

ol
N1
q‘.TJ

.

Comments SWdenf sings Peom thig %iven chart:
s la 5

S

Cn ‘ 90‘ 3. ‘ 2
¢ do m“ re

{
do
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Section |
Lesson Plan Music Theory 112 Date _30

Assignment Covered: (Benward) Unit_7_ Page(s)80-82 Exercise(s)___

Learning Materials:Swging and Outlining the T, ¥, T, ii , and vii® +riads,
chord “gualiy identitication. '

Illustration: (Benward) Unit_=7_ Page(s)_80 Exercise(s) ]
J} — 5
1 I po— = N
£
= - B e
+ I iy i I i
Literature Utilized
Dictation: ' _
Book_Benwdnd _ Page(s)_75_ Exercise(s)__14 _ P.D.
Little P\eccs, Vo, 7 Haydn
A P PR e

Error Detection:
Book_Thomson Page(s)_122 Exercise(s)__6 P.D.

p & Modecats o o Germany
1 — S = | 1 1 1 v PR —
0 11 2 i 2 | S 1 ! 1 | S ) | S | i 1 1
T o e ' o et 2 A T e e 1 e e
d P~ L 4 o v T & —
ok
'} Wl N LA | 1.3 1 3 TP | 1 —_—
{3 | ) { - A =y LU 4 i ! I |1
:j#::?# ————
»
mi
Melody Completion: (Given: First 2 measures)
Book_OQtiman - Page(s)_49_ Exercise(s)_{44 _ P.D.
lan
e . " — e d
L Y et | . [l - g.a ¥ IN P | |
& 4 <t 7 Hi'l Xy D B 3
> " j 4 +— 11 J }T{ ) lJ_lk 4 L | Al | I vf'JIIJ' oot | {
L 4 1 \‘ (4 l.- ’ + v 7"" v

Assignment Made: (Benward) Unit_® Page(s)86-92Exercise(s)

Comments:
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Section |

Lesson Plan Music Theory 112 Date 3|

Assignment Covered: (Benward) Unit_8_ Page(s)B86-92 Exercise(s)__

Learning Materials: More difficult exercises without modulation. Interval
drill, add final tone o meledy (key feeling).

Illustration: (Benward) Unit. _ Page(s) Exercise(s)___
Isolated Xntervals

1;
&::
1

]

Literature Utilized

Dictation: »
Book_Benward  Page(s)_87 Exercise(s)___6__ P.D.
Remembrance, 0p. 63, No. 2. Br‘a'hms.
% I n } _F P 'Jl:: i { N } ij 4 L :- & o ‘jf— ot } f‘ a1l ]l
Yp a 1 1 él,r r x J ;‘*‘J‘H s}"l :"l.i dvlllrlfi l!{ ;".l £ !é':l o)
Error Detection:
Book OMtman __ Page(s)_27 Exercise(s)__67 _ P.D.
a ' , Brahms
T H¢ T "~ " 'JRaL_ —re a B:-'E—r, =
@5& e e L o T SR B
{1 Vil &l Yil LIS 4 1 'J }) L~ T TR 4 l.ll_L‘ ll J
T g B | ) ¥ b = |
i ' e e > I e o e r—— ‘
A P e e e e e

Melody Completion: (Given: First 2 measures)
Book_Thomson _ Page(s)_i50_ Exercise(s)_z8 P.D.

p e -ty g-p g L Lo
i 1 7 1 7 N A S A AR 4 PRI I B 710 ';t 9
—Hl‘l‘ ¥ LA B I 7 | 1 m

re bt F 3 |
L4

.\

¥

Assignment Made: (Benward) Unit_§ Page(s)a3-95 Exercise(s)

Comments:



15

Section l

Lesson Plan Music Theory 112 Date 32

Assignment Covered: (Benward) Unit_8 Page(s)93-95 Exercise(s)___ .

Learning Materials: Positions of the X, chord (Y7—Y65"Y4a“ Y,)
singing T, i, TL, and vii® chords.

Illustration: (Benward) Unit_ 8 Page(s) 93 Exercise(s)
— —————
—A—— ——— Ho——o o —— —
E 7 2 4 2 T 5 z 5 2 4 2
N
S A — ——Hh— o
vV 2 2 B8 7 2 4 2 44 2 71T 5 1 2 4

Literature Utilized

Dictation:

Book_Benward  Page(s)86_ Exercise(s)_3 P.D.

Senaln in C Majos; st Novermnendt qudh

e T T S S S s
= S F FFEF ¥ o : VG

Error Detection:

Book_QOttrman  Page(s) 143 Exercise(s)_il) P.D.

a = - T l’-:‘ l/rr‘, T | A7 I T ~4a <
ﬁ L‘:r? {F‘ : l;l = ﬁ i —}r l,’lFl!_'r—: l'l Al fdl"}’:l‘ ]ls—
b N I B SR

e e e I L e e
= y : A 3 - i
Melody Completion: (Given: First { measures)
Book__Thomson Page(s)i®2 Exercise(s)__24 P.D.
e
Ht ey SEEr s e
e
Assignment Made: (Benward) Unit____ Page(s) Exercise(s)

Comments:



APPENDIX C

DAILY RECORD OF PROGRESS OF THE SIGHT-SINGING GROUP
UTILIZING THE "TRADITIONAL" CONCEPTS
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Section 2

Lesson Plan Music Theory 112 Date {

Assignment Covered: (Benward) Unit_{ Page(s)_|-6 Exercise(é)___

Learniné Materials :Charac. of tone durah'o\:( fimbre, amplitude, volume, overtones, + scale

dngmg with numbers. Conductor’c beat Ror 2/4, 3/a, and 4/4. Melodies comaining ro leaps (scalewise vassagcs).
Illustration: (Benward) Unit__1 Page(s) |__ Exercise(s)_]
a. 1 ) 3 3 3
v i L l@ = — > =
71 g .‘.:l ‘_i'_‘—_L < ol
¢ d'o :\ IZ ool e: : i 2 2z 3 ¢ o ::l
X C 8 A G G Y $ % % o °
. 1 A
FIIRY ;F—rﬂ - + — ; 1 1 } .l { T 1 —H
! > —& t:z;_‘_';_d._._____u
v t 1 6 5 4 4 B, 2 3. 4 4 3, z
Ty R OT ekl Tov o
Literature Utilized
Dictation: '
Book Benward  Page(s)__5 Exercise(s)__8B  P.D.
Only God on High Be Glor Bach
. Y —
y. " N ~—— - -
i Ll 2 1 1 |1 P 1 i —Y | Wvona ¥ >
1 1 1 X J I ] 4 1 ). i 11 1 {
%ﬁ—*‘—‘—t z —— v - ¥ =
Error Detection: '
Book__Ottman Page(s)__6& Exercise(s)__7 P.D.
a /—_—-\
B 7 " m— Ll B — 7 <
) A D | | D [ 1" NETIR DAY ) NN AN N O I O | 1112
T e e P T T T d
ij; 1T l;))'{}ﬂl lill ‘r%\ Y W 0 ‘111)
14 QF‘i g7 oo S W AL O AN I AN O N 300 0P O ———t
isf | ]}iqdqﬁ- ! had — Lild _flg j:éri__t;*qlllln:JLli 1;‘L*Lé
Melody Completion: (Given: First 4 measures)
Book_Ottman Page(s)__5_Exercise(s)___1__ P.D.
— e S e

38
L\BE

e

%ﬁ:ﬁj—w et

Assignment Made: (Benward) Unit_1 Page(s)_7-8 Exercise(s)
Comments: Practice singing with scale numbers, syllables, andfor letter nomes,
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Section 2

Lesson Plan . Music Theory 112 "Date 2

Assignment Covered: (Benward) Unit_| Page(s)_7-8  Exercise(s)

Learning Materials: Melodies containing easy leaps. Additiondl work with con-
ducter’s beat,

Illustration: (Benward) Unit_} Page(s)_7 8 Exercise(s)_J Ex.

\1
Z i : t
TR —— = =
* 3 - & 3 5 3 'f—
—f
- ~—— (o =4 =)
% (o} © — —
. ? 2 3 4 5 b 1 8
do ce m £q sol la i do
c D & ¢ 4 [ e c
Literature Utilized

Dictation: .

Book_Benward Page(s) 5 Exercise(s)__5 P.D.

Peasant Dance Bach
A > : I - — = 7 ) - -
S i S i 2 31—t =+
| - : T #" L g 1‘ + L . V=X

Error Detection:

Book_QOttman Page(s)_7_Exercise(s)_\3__ P.D.

a T}mpo—gwgﬁ\ T A T Barttk
, — T —— — T ~T=1 = . -
T e e e e e S e e S e B e e 2
P mf e sp
b —— e
7 Y s it SO | P ~ PPN - <t 111 " o~
%d:i:tji e e R e e
J,L = = Loy 1 v g 4

T pors e

Melody Completion: (Given: First 4 measures)

Book Ottman__ Page(s)_7__ Exercise(s)__16__ P.D.

Mederato Gcrmqny
/:;TL__\ T —
N M W S T T B 1 S B O o o A D O 1 > 22 R B W M \I !EH
__ILl_l P O Ay X B Y 21 g7 Bjj:
> e
'? /

Assignment Made: (Benward) Unit__\ Page(s)_9_ Exercise(s)

Comments: Pca'cﬂce ‘;-‘“3.‘"9 with scale numberg, sy Hables and for letter names
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' Section 2
Lesson Plan Music Theory 172 ~Date 3
Assignment Covered: (Benward) Unit_| Page(s)__ 9 _ Exercise(s)All

Learning Materials: Dictarion with scale numbers oc gyllables only. Emphasis en
scale eteps V-3-6.

Illustration: (Benward) Unit_| Page(s)__4__ Exercise(s)i-4

e e |

g '; 5 > % L 3 5‘- 3 ) . ds)
- 0] m‘ “ m - - » )
cg "E“ sol ren ccto C B p B G° (5\\‘\9 N mgpor frads
Literature Utilized
Dictation:
Book_ Ottman Page(s) B8 Exercise(s)_ 14 P.D.
Miegro Moderato P — Smerara
ﬁ B0 o . - Pl = 7 .I\
n"(Ll! A Lo 0 W 8 o W, M R T H-—+ ]r.LT\‘rllflllj'lﬁl\T‘H
NI/ - r A 1 | Sl o7 T Y11l ¢ 41 1 &1 1 1
mf — -~ = —" *4 —_— = o~ ‘v
Error Detection:
Book Ottman Page(s)_7_ Exercise(s)_\4+ _ P.D.
r;é a4 Allegro e Mexico
—— B /——-—“\
D < j S AR e | e NP~ 1 el | —] 1
v - - & & 1 {
R e e P e e
v -V = | 1 ——3 |
7 [/:1_1\1\‘ > S ;_—\\ F/——;\)
LAY a3 1 1 & o o o B - |
et e P "E#. e trrrifroi—
t v v v - R | q Ty
Melody Completion: (Given: First 4 measures)
Book_Ottman Page(s)__7_ Exercise(s)__i5 __ P.D,
Andante _—— — : T
ndante . > £ -0-/;_%p £ £ _pp ete
Y111 f T b1+t 3 1111 7_:?:——3
V4 7. W L] i I ) = u e — 1 ¥ e +—p

P
Assignment Made: (Benward) Unit__i

Comments:  Peractice singing onl; with syllable names or letter names without nota-
tion on the staff. Practice with cther members of the class.

Page(s)10-1} Exercise(s)
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Section 2
Lesson Plan Music Theory 112 Date 4

Assignment Covered: (Benward) Unit_ | Page(s)_I0-ll Exercise(s)___
Learning Materials: Siniing melodies from the numbers, syllables, and/oe

_ letter ‘names.

Illustration: (Benward) Unit_ | Page(s)_\o Exercise(s)_\
Meter: ' 2 2 4 | 2 3 4 | 2 3 4 1 2 3 4 V2 3 4
f—= t —i  — } 1 )y ——t—1
y 3 = S s e S B - : = - > -

' 3 %
Rhythm: | s 4+ ' % 3 ' 3 'z

Literature Utilized

Dictation:

Book_Ottman Page(s)__49_ Exercise(s) 24 P.D.

" Gracefutly and_lively o Germany (Brahms)

e et e e
- | — 3 H o —" L] | . 4 -'I- | ) Y -‘V-

Error Detection:

Book__Mctose Page(s)__7_ Exercise(s)__| P.D.
T and X
—— T TS T
fr PR DU i RS Wy 8 YA e P P B3 ™ —7
e e e e S ]
] = =t =~ -
b — — TN T
i —+1 T st et—3 1 — i
3 ﬁ 11 P o 0 A R R O N R S A B i— o
.0 1 1 Y L1 | o | 1_J — | I | o
~<J L |~ s — = =
Melody Completion: (Given: First 2. measures)
Book__ McHose Page(s)_20 Exercise(s)__67 _ P.D.
T 3 R e S e KA e M . . B O AL f ‘llt
'I N ]l} | B lL I d £ 11 } l' 1 e } } v .1 Y 1 i :l 1
= : = ~ =

Assignment Made: (Benward) Unit_2 Page(s)i2-l6 Exercise(s)
Comments: Rhythm: | and 2-keat values.



Section 2

Lesson Plan Music Theory 112 Date 5

Assignment Covered: (Benward) Unit_2 Page(s)_i2-16_ Exercise(s)___ -

Learning Materials: Explanation of chythm, rhythm notation, meter signature, and
the function of meter, Combine leaps with tonic friad.

Illustration: (Benward) Unit_2 Page(s)_V2 _ Exercise(s)\
et T
bt i A - ] - 1 w
5 { 5 5 3 2 | 3 3 4 3 5 4 3
sol do ool do sel \ re do i la s\ fa mi sl fq £
A T B T e TP T e A 8 F _E 6 ¢ E

Literature Utilized

Dictation:
Book_Benward Page(s) 21t Exercise(s)_\-d _ P.D.

CWkbk,)
a e e —— ,/—_-——1\
| I~ Lt i - —~ 1 : 1 1 S

—— +— —— o — 2
= e '

Error Detection:
Book_OHman Page(s)__5 Exercise(s)__z __ P.D.
%1 P —i_; 1 PO L] O—d - rd - M= P 1 ——

i | > ?' | W 1 P N 4 :?r P PR A S L .1 a -t o 1

- o 1.1 A 8 o r..l 1 O 1l 5 4 4 4 | i | "

z L L S 0 R A S S S 5 S

P = —

b - P ~ /"_‘\ T e
y. 3 ) A I A s 1 I hd [enl . PR et | 1 o~

iESSEEorroEEeE S mE et '-
U P ! L | o J } : L] L
Melody Completion: (Given: First Z measures)
Book_Qttman Page(s)__6_ Exercise(s)_8  P.D.
'—ﬂ_b—d'— S > H]
EEEEr=msE=SEs et
R e B e e e e e

Assignment Made: (Benward) Unit_2 _ Page(s)\7-18 Exercise(s)

Comments: Practice singing with letter names, numbers, andfor syllablec. Proctice
dictation with “other members of the class,

%) 5/ 5TH /35T (Raythaue dictation— Me Goughey, p.6, exeruse |-a)
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Section 2
Lesson Plan Music Theory 112 Date &

Assignment Covered: (Benward) Unit_2 Page(s)_7-18 Exercise(s)___

Learning Materials: Tonc triad with scalewise passages. Hormonic and
melodic minor-

Illustration: (Benward) Unit Page(s) Exercise(s)
Hacmonie Miner:
0 . PN A - ML f ) . n
1. - o) “ o o J 1|
7/ PPN ) el ol £2 P2 H
4 — 2 Ao Fe)
Y % 3 *e mi é:: ;' \'q Z \’: z\e t‘; t?o %\ |:;
. . 1) Lad (Y 'Y
Melodic Mingr: 'R 8 c b E ¥ [~ G* ¢ € © C B A
: o ST — %% Y
Z — e —
[} 2 3 4 B [ k] \ 1 o 5> 3 3 2 \
ia i do ve mi $ st la sS4 fa m ce do la
X 8 ¢ D & F*¥ g¢ e ¥ € P ¢ 8 A
Literature Utilized
Dictation: '
Book_Benward _ Page(s)_iz- Exercise(s), 2 _ P.D.
Don Giovonni ' a Mozart
fi 3 s 1 4 Odt A P‘} o l: 17' -
1 1 | Y 1 ) L. |1 r L b I
> H%::ﬁ‘g—f‘;:—‘_r —1— 'J 7 X t = ——{f—r—-—
Error Detection:
Book O¥tman  Pgge(s)_\5  Exercise(s)_42___ P.D.
rﬂ‘. Pl A P 1.1 Pl [ O N 1 P - ) N Lot [ |
== P e
F Bl AL SRS AR EES S S S S SR A
b s e e e e e o
S ==SiE S SESSissaE
) ©.C
Melody Completion: (Given: First 2 measures)
Book Ottman Page(s)__5_ Exercise(s) P.D.
for 4 Voices )
C”;" VT e~ 3, //_x England
FaY . — el - — e | )
y 4 1 } O | l lf —) H

o —r =" —F \f —
Assignment Made: (Benward) Unit_2 Page(s)_\d_ Exercise(s)

Comments: Practice all exercises using letter names, syllaUes and/or numbers.
Practice dictation with other members & tihe c\acs
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. Section 2.
Lesson Plan Music Theory 112 Date 7

Assignment Covered: (Benward) Unit_2 Page(s)__19 _ Exercise(s)___

Learning Materials: Natural, meledic, harmonic scale forms; s\mple synco pa-
4ion, and (ntroduction of half-beat values.

Illustration: (Benward) Unit_2 Page(s)___I9  Exercise(s)_|_
Minor Triads

LN
i
pA
+

t
-~ - FO AP L

b
)

- Literature Utilized

Dictation: _
Book _Benward  Page(s)_\5_ Exercise(s)___| P.D.
_ (AW Mieor Forms) s —
|/ 2 '] ~ ‘. F‘ji T 1 - 1 i TJii 'p
> . o i | L) i = 1

Error Detection:

Book_Ottman Page(s)_27_ Exercise(s)_86 P.D.
. 4  RAllegrettio L LA Spain
- | 1 Y | DN § > = T
2.4 1 f [ a1 1 N B O 1 =1 ~
e T A e e T e
m? ' P <
T =
A e — /"_“ S — —
1) T 0} ] i | J { L1 N L 1l el L
L4 . P 1 | S 1 Peadl ] 1
W iﬁiﬁ“ 08 | W o § rs) Y 1 j 1— {
1 i | " Wl <
mf ¥ | .0_ nv
. . ?
Melody Completion: (Given: First 2 measures)
Book__Qtman Page(s)_23 Exercise(s)__67 _ P.D.
. Ziemlich schnell Schubert
— e e e—
—f— 7'——_—-—7\\ 1 — | X e — N l} \lr
e T e a e e T E A S S as e T
T ; A v A d v v LAl ™ -

Assignment Made: (Benward) Unit_2z  Page(s)\a-2\ Exercise(s)
Comments: Tap the meter with one hand, the rhythm with the othen.
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Section 2
Lesson Plan Music Theory 112 Date 8

Assignment Covered: (Benward) Unit_2_ Page(s)_l9-21 Exercise(s)___

Learning Materials: Further explanation of simple time (one and two-beat volues),
simple syncopation.

Illustration: (Benward) Unit_gz Page(s)__19 Exercise(s)l 2
Meter: | 2 '3 t 2 3 i1 2 2 i 2 3 1 a2 3 i 2 3 1 2 3
L Rothm; 1+ 2 2 ] 3 \ 3 3 2 v o2
3 ‘lp J g jL “ln L2 ‘l“ ‘D [*) iPr (™) Ah oy J“ 3 J\ Jl
“8 - T et v " bt 1 w 1 v d T 4 b
2. . )
-4  ——— " o t ‘ij y ‘il t !
—————¢— g ———4—g ¢ v—o—F—¢ -S>—-=c
Literature Utilized
Dictation: .
Book_Qttman  Page(s)_z2 Exercise(s)_64 _ P.D.
vAllegro spirito ‘ P Eine . Fr an;g'
o O B 8 B0 I o B § 1 B 1 - - I o ] S A Y A
oA et A g e
£ o p cres Tt mp
Error Detection:
Book__Benward  Page(s)_ 26l Exercise(s)___4 P.D.
T —=
>
—-9 M 2 i‘ ? > ? -?: )A | T > -
I e e e et
| b > > > > ; . > >
14 a L ] i /]
¥ e e e e e e e e e £
 § | § ¥
Melody Completion: (Given: First 1 measures)
Book McGaugbg;( Page(s)_25_ Exercise(s)___a __ P.D.
Mozart: WMinuet
5 - ;g. 1 N 1 ﬁ
: o = \/F‘f — — i
Assignment Made: (Benward) Unit_3 Page(s)z2-25Exercise(s)______
Comments: 2/2 9_/4- 2/8 2/i6 Practice singing rhythms. Practice the

3/2 3/4 38 3/16 thythms in dictation with members
4/2 A/ 48 4/\6 of the class.
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Section z
Lesson Plan Music Theory 112 Date

Assignment Covered: (Benward) Unit_3 Page(s)22-25 Exercise(s)___

Learning ‘Materials: Meldies outlining the T ond T chords. Singing the minor
reiods from the roof, third, or Tifth.

Illustration: (Benward) Unit_3 Page(s) 22. _ Exercise(s)_|
Bach: Cantata WNo. 160
0 E -
g _ 2 X - ) B
$¢——.+——r:r% et e
o 1 v M et i T w T T Ty T
5 1\ 2 3, 2 5 5 v\ 2 3 a2 2 B v 3 2 5 b6 | 3 2
o) do ve wmi re sd  sol do ve mi ve re sl do wmi e sd S0l do mi  re
G cC v E P ¢ €6 c D P » ¢ C E ?» 6 8 C € ©
Literature Utilized
chtatlon.
McGaughey ' 52 ©
Book Benwdrd  Page(s)__22 Exercise(s) 4 P.D.
Mozart: The Marriago of Tigaro, Act TN Waghep Twilight of the Gods
e e e e e
SEEEE S s Se SRk EEPEEE
ete,

Error Detection:
Book_Ottman _ Page(s)_25 Exercise(s)__107  P.D.

2 - S
e irfrytri— e o A s B S L B 2 M=
7 1L A A SO Y 1 T p L O Y O O 0 O N # p
[ &) L —— { Ll v 1 } Mo Sumt 0 A T T -y T -
' e L T ¥ t

o - LA - 1 L o - P L'
¥ A o B B 0 o S Lo O 10 o o 2 o 1 0 o o L £
L) i lrn "y I_LJ.I v 1Y L= L‘!I f'l'i L1 % -
f
Melody Completion: (Given: First 4 measures)
Book_Qtman Page(s) 34 _ Exercise(s)__io4 _ P.D.
‘Andante
o N W AT A‘quj{\r‘l ’mf“*uh — )F | - )
m%ﬂj 2 $ 1
D S L T R L D T e R
3 + . # ¥
mf p of p ™ P

Assignment Made: (Benward) Unit_3 Page(s )26-27Exercise(s)
Comments: que any gwven note the root, third, and /or #ifth of a triad.




126

. Section 2
Lesson Plan Music Theory 112 Date \0

Assignment Covered: (Benward) Unit_3_ Page(s)26-21 Exercise(s)___
Learmng Materials: T ond¥ trads in m‘éo\- and rnmor Singing the mapr triod

from the voot, the thi and the fitth.
Illustration: (Benward) Unit_32 Page(s)_26 _ Exercise(s))-3
I. From the root: 2. From the third: 3. From the fidth:
—]
) > — —— >—— —
- - > L e —- & - i
] ] 5 3, A 8 3 3 5 3, 1] 8 \ 3 5
do wi %d mi do m do wmi sl mi wcl mi  do wm o
c G _E_C e c e _6 € G e [ e G

Literature Utilized

Dictation: o
Book_Ottman  Page(s)_33 Exercise(s)_i02 _ P.D.
i X TN
S ESisisTEie e
mf

Error Detection: :
Book_Ottman Page(s)_32 Exercise(s)_99 _ P.D.

7 <31 ~ T : Eﬁ I
g} iBEF. e R e e
J 'Y v v

P b | Y e 1 . — | N | 11

e P et e e

> 7] ¥ el — r b o ?l § Y ) P i }
{
Melody Completion: (Given: First 4 measures)

Book_Ottmon __ Page(s)_25 Exercise(s)_l08 P.D.

i 3 Y 1Y ) > | S | | — )
| i P B | CUC™9 ) !JJ#FIJI PR N 180 /3. ~L 1d 1w ot o 21l
-1 L)1 4 L I v N (- AW | g1ld.1 My [} Lol Do Jel ool 460§ I B & AWV
bl B ) Y A4 i [ Al 1 ) SR 2 1 1 Saetl | il B A L4 ) N o
o E. P 3 * C 3 U e 2] L

Assignment Made: (Bemward) Unit_3 Page(s) 28 Exercise(s)

N
-

[

Comments: Tap the meter with one hand and the rhythm with 4he osther hand.
Prachce dictation with other members of the class.
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Section ___2
Lesson Plan Music Theory 112 Date 1

Assignment Covered: (Benward) Unit_3 Page(s)_28  FExercise(s)
Learning Materials: Dictatien from Unit 2, Outlining the T and Y chords.

Illustration: (Benward) Unit_3 Page(s)_28 Exercise(s)z.3
3,
: —— :
- fvriﬂﬁ = >—= = r
2, _ '
Et e = & r—— r em— — >
| - -—

Literature Utilized

Dictation: '
Book_Thomson Page(s)_B7 Exercise(s)_l4 P.D.
(Eermany o
—Fr 1 —— g T I Yo~ | I I Y 4 H-t1 o~

SSESESSEASSEE SEtmssHERS S

E_rrdr Detection:

Intervallic dictation sub-

: ] . o  Sub-
Book Page(s) ’ EXGI‘Clse(S) P.D. i_ﬁ:'i’es for error detec

Melody Completion: (Given: First 4 measures)
Book_Thomsen Page(s)_57_ Exercise(s)_ 13 P.D.
- Rllegro — : Purcell
P - /’\ e — "
v, s w— 13-4 J'F\ 1T =117 :1:", r"l'; 7 I.F*:"ﬂ'a:{'};.;j.j\jl =t
ﬁJ é&ti‘ﬁw l‘,ll' O ll‘!\:l 51';"#MH

mp . .
Assignment Made: (Benward) Unit_3 Page(s)24

-3\ Exercise(s)
Comments:
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‘Section 2
Lesson Plan Music Theory 112 Date |2

Assignment Covered: (Benward) Unit_3 Page(s)29-3( Exercise(s)___

Learning Materials: Simple synipation. Measure completion, provide #ac lines
dand meter’ signatures. Rhythmic dictation-

Illustration: (Benward) Unit Page(s) Exercise(s)
i b e [ [\ 1 N e 'Y i
e e e e e
‘8 '\ - - ¥ > L) - '\ - w JL -
(@] N —— —— e — —
U
. v | oo | | 4 5 3 A | s e | "
U X | - i 1 1° 1) 1 i 1 1 L 1 1 I l
L o - S A o Y . P ) d - - | > | P Y St
wg v v LA L[4 w - [ § [4 - - 1§ N 2 v " " 1 " L ( w [4
2 — —

Literature Utilized

Dictation: : Count the chythmic syllables,
then write From memery

Book _McMHose Page(s)__6_ Exercise(s)3i, 37 P.D. on staf? paper.

y ——

S
A | r ¥ x¥xl ] | N P P l‘iﬂ N el " A "

U rry 1 v IR Y R I~ W | W) ] 1 } ~ 1 | .

e i 1= P e —

Add correct meter signature

Error Detection: « proper bar lines. Student
teies counting 1-2-3 & 1-2-3-4
(one is wrong). Raythmic ac-
a;

Book_Benward  Page(s)_23  Exercise(s)_% P.D. Zenis played) Prom piana

a
A T —t 1 4 f; j — ) { T { f
e e e e e e
1\ 1 | a——
i s— A— B—
‘ i 1 1 - (]
 —
Melody Completion: (Given: First 2 measures)
Book, Oﬁmgn‘ Page(s)__lbl Exercise(s)_139 P.D.
M\egro . S, Carolina
T N S e e
|ty — R — Tt — P H—p o p 1t
H;‘é‘d:’d:‘"{':‘id!,’{‘ T A T LTt dt T e o
. ¥ L | 1 4 T
mp

Assignment Made: '(Benward) Unit__4- Page(s)32-38 Exercise(s)
Comments : ¢4 455 43 SB3/1.2304 94 TR ITY5 5333/ 333 (had the comvect missing

note value to each & the
_medsures.)
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Section ___2

Lesson Plan Music Theory 112 Date 13

Assignment Covered: (Benward) Unit_4_ Page(s)32-38 Exercise(s)___

Learning Materials: Melodies (T and T triads oullined), memory retention.

Illustration: (Benward) Unit Page(s) Exercise(s)
5 - » —Q
) e b _: ) 4 | L ¢ g
x x I
n &
 — e S— = = s
. ] A ? L * 1
T = T

Literature Utilized

Dictation: '
Book_Benward _ Page(s)_32 Exercise(s)__3 P.D.
A T D TN S T
w2 - || i o~ v [ PR W D o s 1L - s o1 . 1 Lgl o 1 | I 1
e B A i 2 O s 29 B i 1 X |
L 1 I L ' e i }lﬂ-‘ 7 i A —iFs

. . Student is given rhythme is
Error Detection: o weite mé"oay as meard

oM piane, alec Visd-Nersa.

Book_Benward Page(s) 337 Exercise(s)_I 3  P.D._(See Benward .37 for addi-

a tiomal exar;?é)ecr,)

. } n.
M i | 1 ¢ 1 po—
X ] 4 Y -1 I 13 1 i
d L4 L
=D . ol
] Ll [~4

b

(1R

1 i i 1 i } I 1 i
2 1 i1 1 1 ] 1 1 1 |
o P d 4 o 4. 4 o d o .
\‘l_ L AN SR b et et L el bl had
[4
Melody Completion: (Given: First 2 measures)

Book_Benward _ Page(s)32 _ Exercise(s)___|\ P.D.

H s rFr FF ' Y ~ 1
i? rond Fp:ﬁ H——t }' 11 e <=

| - MBI | 13 = ) ) 1 Y

-1.
T

) B L) 1

Assignment Made: (Benward) Unit_4_ Page(s)39-40Exercise(s)

Comments:
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, Section 2.
Lesson Plan Music Theory 112 Date 14~

Assignment Covered: (Benward) Unit 4 Page(s)39-40 Exercise(s)___
Learning Materials:

Illustration: (Benward) Unit_4 Page(s)_39 Exercise(s)_|__

oy . - VU -
Y — 10 >y Ho—o L4
oo - » ——e > ——
A ——e >
o—e L g

i
]
v
L ]
¢

Literature Utilized

Dictation: ‘
Book Benward  Page(s)__32 Exercise(s)__2 _ P.D.
Gavotte Francoeur

gt

T 1
- | = I ——
| 1 Py i - | B | L
i | 1 r ] f
: ) | I ——
v L

Error Detection:
Book_Benward Page(s)_34_ Exercise(s)__\5 _ P.D.

Dorg N%\ Anonymous
/_—_—-__—_\\
A
r J 4 il | Iy i 1 1 o - L To——
I ] ) I — i 2 H [\ 3 i
e S====== ot e o e e
b _——— [ —
o S S u H———  R— .,1 . M!l : ) Nll  — ~
L . of - r J ! I )| ]
s‘ - < g . (=O
Melody Completion: (Given: First ) measures)
. The implicd lead'\ng-\'one
Book_Lieberman  Page(s)_132 Exercise(s)_74 __ P.D.triad is_announced.
Lento ——— /-—‘_;_—\ Gnehy
: h?Jlllva;J-l.B%lrr’lE IIILFNRF A I 1 )
i 1 LI § ) S NI o IR A A" T 0 S | — v , — ) 1 P L ¥~y T
2 7 L — ¥
mp P T P

Assignment Made: (Benward) Unit_4 Page(s)4i-42 Exercise(s)

Comments:
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Section 2
Lesson Plan ‘ Music Theory 112 Date 15

Assignment Covered: (Benward) Unit_4 Page(s)_44-42 Exercise(s)__
Learning Materials: Singing the I, T, and vii® friads from analysis,

Illustration: (Benward) Unit_4 Page(s)_4l Exercise(s)_|
T »————9
# P — > - > 5
< - -’ s 1T 2 T S8 > > - . -
ldlo :i :«.\ :ﬂ :10. & £ :;_ bl “‘J 1;1Q %‘e :ae %‘Q Z\J l{é '?m gb‘:\x 2“ f:\ol
* s s 2 4 171 * 5 s 5 1 2 * 3 s
de wi  s0) ve & ‘; de mi sel "g g * do M 5o
¢ ; ¢ ‘l_vTF‘_.__‘ C € Q s = 1 L ; G.
Literature Utilized
Dictation: '
Book_Qttman__ Page(s)_26_ Exercise(s)_80 P.D.
Livel
ey J— —— - Germany
a MRy B —1>~ “—— i ————11 1 i 1
%—J-J—A—_i_%_ﬂiﬁ_r_l_g' ——+ iﬁ;:ﬂﬁi_ =
Er Detection: .
ror Jetectlon Harmonic interval drill
Book Page(s) Exercise(s) P.D, Triad factor detection

Ky
0
I
¢
-4
UﬁP

L,
V
$
o0
S
3
l‘b

- ro] = — "
F.. <o U M. Acd ro] o T A7) bt 7o)
R V4 () o b
o) 7 3 bt [ o 2L Al
L4 Ml T~ g

Melody Completion: (Given: First 4 measures)
Book_Lieberman Page(s)_62 Exercise(s)__I4 P.D.

Vigorml)g__—-—\ Wales
<3 . B —— i
" 1}

)

By

R} I I N W o8 P } | 1 " < — =1 TR
0D 4 Wil 1 IIJIJJFLI‘I'II INNERIN Y SN I Ll LIOINY Sl . I'TU @ o all ed 1Jg1hn 11 | |{
v | Adi ad PRI MNP ASI VRS REESF NPT P OO I O A DA PR BN
L4 W T S Y 20 R, 5 00V 8 RO N I I AL M | ™ 5 A TINS5 I " N d T 'lg
¥ ¥ 7 ¥ T 1 B B "t
mf - Fine ¥
D.C.dﬁl\:

Assignment Made: (Benward) Unit_4 _ Page(s)43-45Exercise(s)

Comments: The second illus. cxample ic the result & the Go\\owing problem: Tvii, TY I
Tn determining the triad factor, student sings soprano note and arpeg-
giates down 1o rodt (when he sings on interval larger than the 3nd he
hos left the roct),
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Section 2
Lesson Plan Music Theory 112 Date 16
Assignment Covered: (Benward) Unit_4 Page(s) 43-45 Exercise(s)___
Learning Materials: Half-beat values, rhythmic drill with syllables,

Illustration: (Benward) Uniﬁ____ Page(s) Exercise(s)___

S, |
LU

]

L
| SRR

|
]

] >N (ell

L 98
Qi
.
94!

1
dv
[
i

UL RL 18
oW} [yt
E X NL 18R

ah

i
-
)

| te

a
Iy

e iell
a
3
o

BRI YN
oW
)
3
Q)

1 -1 { 1 i ] ] i
J P - > | | > P | é -

w v v v v Al

]
|

t and 2 and 3 and 4 and {

-
e
i

! L t¢ 2 t¢ 3 w® 4 To

- = 191

-3
a8 2l 1s L
N NS4

a

o w] |

o
a a. 11..1
+ M-

aw] Y
-]

a gl s
el

Literature Utilized
Dictation: .
Book Benwdrd Page(s)_45 Exercise(s)__lI0 P.D._Rhythmic dictation

only.

Ao 4

iy F{:l'—ﬁ——h—?—ﬁL B—h—bh
P ~ J 4 4 44 ? 4 7. Sd 4 4 24 3 4 4
bt Al L. hdl Lol T - -y v

&
1 L & «F

h —_

1;.,,

=

P
o

~«
[ CE N

~

QL
4

o) r—&
1 )

Error Detection:

Book_Otiman Page(s)_23 Exercise(s)__102 P.D.
hndgn\’e o
et LRt t

Fdﬁ. +—1

1
-t

b”\m

i |
T

G ermany.

*
1
¥

A
BhJ
-
ST
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+<
A

ot
sE>
N

SEN
BEN

v

T
s

¢

I _
e L
=i

<+

)
y A
L v

-1,
40
-4

)
:

7

TS

-1
mn S
éE
-tda
o
—L—g
7%
oy

A
1
+

-—-‘b
+is
= =s

P
1
1)

Melody Completion: (Given: First 2 measures)

Book_Lieberman Page(s)_66_ Exercise(s)_33__ P.D.

Andante Cantabile . Salieri
o e ———x e

&Pﬁiﬁw;é e d
Assignment Made: (Benward) Unit_ 5 Page(s)46-5l Exercise(s)
Comments :?%yn/m/M/m/m/m/m/ﬂ/J/J// (Student adds one note value 1o each

Mmeasure 1 complete measure.)

A\

ot

o
X

<N

1 1 Al
2 O | 1
o ~1
L4

‘L—ﬁ

'
]

}
o4

[ SR

$5 33030000 0535354.55333 (Kdd bar lines fo excerpt and cewrite it in
' different +ime signature.)
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Section ___ 2
Lesson Plan Music Theory 112 Date \7

Assignment Covered: (Benward) Unit_&_ Page(s)46-51 Exercise(s)
Learning Materials: Outlining the T, T, andX triads, singing intervals, dictation
utilizing scale numbers, Compieﬂ'on of “meladies.

TIllustration: (Benward) Unit___ Page(s) _—7e _ Exercise(s)z_
Us. Thomeson

n /__—_——\‘ m —
£ <% - i 1t 1 —
=t P o e e e e o |

| WAl L.y« 1 1 3 1
v N -

oLl

|1
i
- & *

e Pe——

]
¥ i1

p—

1 4.

Y - O o | ) - D | o 1 2

\y - r r. r . “‘! 'i | Y i

| I N S | [+ A
[ S S— —

-

L 18
| 5

Literature Utilized
Dictation:

Book_Thomson Page(s)_55_ Exercise(s)_4 P.D.

Preetorius '
7 e 1 1]

r. %
i | B I N _F:?_F_f_ E: F
i 1T 1T 1T 1 | I |
L] T

E‘:‘_
o1

1
Ll

Error Detection:

Book_Thomson _ Page(s)_80  Exercise(s)_l4 P.D.
sV“Zr*W“Y T (EBrcarel)

Brahms

T e —
v — s

I N

JEN

\

Pl :
f A . {

s SSE

| JHR

Qi

+H
ol
QL1
| I8

S SET R R =

QL
«i

|
>
|

4
B
TN
T
il
Q1
| ¥&

T~
yal 1

==

iy | I A —
L 1 1 1

ey

A

:

S} 1
1
o
@

/

S

VIRR

)

}
-

Melody Completion: (Given: First 4 measures)
Book_Thomsen _ Page(s)_79_ Exercise(s)__15 _ P.D.

z o r) PL ik o
Lt

, e <P IS NP o
2.7 Y i 4 | I A 4 ' A . J 1 — L 28 L I I SAMIN NN A J FUFY Y1
AP i AUREPYY SN R ] 2ol l L ITAY TTF,I 1} el FTIIY gt T 1 V1J FPIREN] Yirgiorg,
L 4 4 | o IAALENIEINEANIIridNiANN M ANEELEAd Lt TrLESEY JREE4INI
Ll L1 ) | ] 1 1 1 Li>% 11 11 i | LU
L=t T3 T N e T+ L N

Assignment Made: (Benward) Unit 5 Page(s)_5Z Exercise(s)

Comments : Brahms’ piece (detection) is also used for lecture demonstration
for harmonic  rhythm,
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Section 2
Lesson Plan : Music Theory 112 Date 18

Assignment Covered: (Benward) Unit_J5 Page(s)_5b2  Exercise(s)___

Learning Materials: Pesition of the major friad on q fixed fone, error detec-
fion, dictation of complete wmelodics.

Illustration: (Benward) Unit__5 Page(s)_52 _ Exercise(s)\ 2
1 It i d
£ H ] [ P ol - 9 {:
11 y ¥ 3 Y — - v - P |
T 3 6351 3195 53 5 5 & 3 & Y 3 & = s ¥ 2 c3 g Tt &=® o
A is coof A is thared A is fifth .E. is :o:f‘ aE - :hii: SE 3'-'-'. "-:”thb

: Literature Utilized
Dictation:

Book_Benward  Page(s)_46_ Exercise(s)__4 P.D.

Der Freicchutz Overture

Von Weber

T jj;:l_—:—:ni s?ﬁ.\h;% ‘\’/’F:‘-}gﬁ" T
S el = SESE ECSESESSIEES
Error Detection:
Book_Benward - Page(s)_46_ Exercise(s)_2 P.D.
Minaef in F ] Mozart
+ 2 P l: 1 -5 1 i /4
B | 1 ! .
" ) 'J 'J ] e, i J
= =g
bL -, Py el | 1l
. r— —_ — — .  ———
— +— = = &—% b
Melody Completion: (Given: :First 2 measures)
Book_Benward  Page(s)_46_ Exercise(s)__3 __ P.D.
?eremde in C ‘ — . Techaikoveky
H o A P e
1 ) u 1 L.I ) - Il

Assignment Made: (Benward) Unit__5_Page(s)53-54Exercise(s)_Al

Comments :



135

Section 2
Lesson Plan Music Theory 112 Date 19

Assignment Covered: (Benward) Unit_5 Page(s)53-54 Exercise(s)All

Learning Materials: Si'ngins the T, IC, ¢ X triads, singing the T, T¥, «% +rigcls »n
chord progression, recognition of triad factor 1a sop. & base, hdrmonic interval drill.

Illustration: (Benward) Unit_& Page(s)_53 Exercise(s)y2
g"f‘i:if 4 5 8 e 4 5 7 z7s Sy . 2T
: e ———— —— — e ————
[ J < d _,: 'q- L 3 [ )
x XL = T
_ Literature Utilized
Dictation: '
Book _Thomson  Page(s) 57 Exercise(s)_15 P.D.
Hungary o —
Ao0—T 13 1 l ‘\j > f%[i[i%;:i[;fff: l 'lAL I ~ = — :EEJ é
¢ —i—1—1
Error Detection:
Book_Thomson  Page(s) 83 Exercise(s)_29 P.D.
Handel

ny

L
it
g
3
Q

1 Y 1 1 3
| SN SRS \) { 41 1 i 1 LI
D} ]
2 v L

[«

‘Li:—
ruu
Q—-
L I8
t
| YR E
g
E |
—15 B
Qi
| YR X
[/
=9
-
\

Melody Completion: (Given: First 2 measures)
Book_Thomson Page(s)_73_ Exercise(s)_e P.D.

! B B 3 I i s 1 ) L ] g -] L
P 2 NS | Y 3 Il LIt ]l i8] o 1 4 e Ad P | 1" 11 3 Il') od B 1B Y B0k WY
) LB | 'é 1481 Y Jriegrii | A ) L] @ (1 t1 4 | 3
> 414 ' A | | S B I IV O AR G 4 1.1l ol 2@ d 14 ]
M T T [ T 14 L4 L AP

Assignment Made: (Benward) Unit_5 Page(s)55-58 Exercise(s) i-l\

Comments:
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. : Section 2.
Lesson Plan Music Theory 112 Date 20

Assignment Covered: (Benward) Unit_5 Page(s)55-58 Exeruse(q)i I

Learnlng Materials: Quarter-beat values, deill with thythmic Sy“ables,rhyfhmuc dicta-
" Yion, ervor detection, provide bar lines and meter signadTures.

Illustration: (Benward) Unit_& Page(s)__585  Exercise(s)_1_
’ oMms on © a3 J
—n | = ¥ I
e s e e — ]
I ta te ta 2 tm te 4q % 4a e ta 4 4+4q te ta
Add bar fines
o P Y L | PO ) r ] Py N
e D eI L P
=== Y L
Literature Utilized
Dictation: .
Book Thomsen  Page(s)_4i_ Exercise(s)___a  P.D,

— T -~ ~T 3. ‘f—"——_-\‘\\
e T et e 5
R o e e L e e s ‘
Error Detection:

Book_Thomson Page(s)_43 Exercise(s)__L P.D.
‘ a

i - —714 fﬁQ ii«i— i {f§;$7 j‘] A | }

; =t = —— T
b | |
B 3 1 reeg

5335r1 = i 4 _1}2#“?1*1~’ Ei?lj = é P J

) ¥ e ST XLl < — &
Melody Completion: (Given: First 2 measures)
Book_Thomson  Page(s)_a4 Exercise(s)__o P.D.

e

4».‘.1/

: ?Frfﬂ z ~ —
e I A g

Assignment Made: (Benward) Unit_© Page(s)$3-63 Exercise(s)All

"Comments:
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Section 2
Lesson Plan Music Theory 172 Date 21

Assignment Covered: (Benward) Unit_6 Page(s)s5q-63 Exercise(s)Al\

Learning Materials: More difficult exercises, dictation f melodies with an accom-
paniment, diclation with scale numbers, completion of +two-vice melodies,

Illustration: (Benward) Unit_6 Page(s)_s4 Exercise(s) 3 _

Orpheus in Hades (Opera) OfFen bach
e — . —r— fte
et e i ey
) 2 4 3 2 5 5 5 ¢ 3 4 2z 2 2 & 3 2 £ 7¢6 5 4 3 2
‘ 7 ¢ P
B r P rr i tre a2
: ' 2 4 2 2 § 5 S 6 3 4 2 2 2 4 3‘2. l|
Literature Utilized
Dictation: _ _
Book Berward  Page(s)_60 Exercise(s)_4% P.D. .
(:mno Concerto " Tehaikousky
I S— - i.l\1 —h ——— iik' ill;l_{ él ;
T =S = Bt ot e 3 &
Error Detection:
Book_Thomson Page(s)__75 Exercise(s)__2 P.D.
Beethoren
a
3 o e s ——r =
" for ] > | 1 g 1 1 11 : 1 ! 1
=" — ¢ ot La_i'_—d—?___&‘__ﬁi
,_o DbJ / - \. . ."/——_—\‘
A 1 [y ey 1 |1 i\ 1 1 | Y N 1 I 1 N
1 L 1 | <4 o 1 1 1 1
P o =
Melody Completion: (Given: First 2 measures)
Book _Thomson_ _ Page(s)_75_ Exercise(s)__1{ __ P.D.
‘;2 ? - ) ) .1 '; [ ] Y i"l _F n Y
S e e =

Assignment Made: (Benward) Unit 6 Pagé(s)6+-66Exercise(s)Al\

Comments:
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Section 2
Lesson Plan Music Theory 112 Date 22

Assignment Covered: (Benward) Unit_6_ Page(s)_ ©4-66 Exercise(s)All

Learning Materials:Mor-e dibficult intervals, major and minor 2ads/3rds, hareonic
ntecval deill (supply second tone), meledic/rhythmic dictation.

Illustration: (Benward) Unit_© Page(s)_64  Exercise(s)_|
M 2nde and 3rds plus the perfect 4th (interval daill)
be —- 2
N1 PN h Y r ] 9
l & bo A R X

Sina M dond m2 dbove given note (below)
[ Y
% r-) % Poum7 A v e
Mg_ m3 M2

Literature Utilized

Dictation:

Book_Thomseon Page(s)_T18 Exercise(s)__{3__ P.D.

/—_\1./—__\ —
i I IS —T 11 RN EUNTE VR 1 N A RN S . ~
g 41 4 1T =~ 17 11 1 1 SO A DO Y Y A I | [
jﬂ% vy v llrlllljlviél’l'Jl'l'Jlll! 1111\.
' i"“"')“'"“"ic 1 %

Error Detection:

Book_Thomson _ Page(s) 7e__ Exercise(s)_4 ___ P.D.

1 Ver-di
. n T [t W . —1 e t .
LI Y | ) I | LA 1 LY IR A 1 li_‘_ o 1 AJL 1AV ) o ¥ ARW>)
4 1 [ N T | P4 pw | W d I} 4l I - T 47t LA 1.1 \ 1 78%11 41
| DA | e el hell 2SN S 95 ) — L1 A&~ ) V4 i .4 i L b1 1.9 13
v -~ v “.r " § g
, b ~ . ]
A 41— — 1t p 1 I~ W Sttt 1P {W7]
P S 2 0 NP S S0 % Y Al i SRV 1 N U RN N N VW A 1 3 I D R W 3
# — - '*l { "I"l-'lé' -~ Y 0 | L L & | LA ]
Melody Completion: (Given: First I measures)
Book_Thomson  Page(s)_37_ Exercise(s)__gq__ P.D.
r/’j IT\\ L 1 i —- i —~———1
4 L | 1 L1 y 1 N 1 | | 1 i 1 ‘L 'I'r? al'.(‘
I 1

i ! I

Assignment Made: (Benward) Unit_6 Page(s) 61-10 Exercise(s) Al

Comments:
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. Section ___2
Lesson Plan Music Theory 112 Date 23

Assignment Covered: (Benward) Unit_6 Page(s) 67-70 Exercise(s)All

Learmng Materials: Paevhons of min.triad on fixed fone, sing T, I, vii® triad, identifica-
tion of »te factor n sop.+ boss, the T, T, wii® outlined o melady, de-{ermme sop. +bass notes from

T e Erarany (Benward) Unit_6 Page(s)__67 _ Exercise(s)_\_
Rt in A winer “Third in F¥ minor Fifth wn D minor
i — '
?*f:ﬁ;;ﬁf 4 c 8 &4 KT % LT T T s a7
T o vii T

Literature Utilized
Dictation:

Book_Benward _ Page(s) 70_ Exercise(s) P.D.
Teiads ouﬂmed

- . v 3
bt r ) Lt o o
¥ J .y e S .
E = — e
T v ~ X x
Error Detection:

Book_Thomsen _ Page(s)_®3 Exercise(s)__27__ P.D.

HRand e\
. o r_ P - o o . o
o 1 T 1 | I X & 1.1 &1 [ O O A |5 AT AP .
$ I L . 4 1 1 i 3 1 1 113 revré,
e —a- NmE T i Sty
] | .} 1 — S S

b — 7 = = o
Py | 2 “a J N r 2 Y
bl DS 2N 4 | I Jd & v 4 1 i1 1 ) A r ] & l‘ | o £a | &7 N
- 1V 1 | W ] 1 r { L) j 3 vy Ajlr A
1] v —_— N | 1 L 1 — 1
~y

-+4

1%

1

.Melody'Completion: (Given: First 2 measures)
Book Thomson  Page(s)_gl_ Exercise(s)__2\ _ P.D.

il
gLt 1L J1
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v )
Assignment Made: (Benward) Unit_6& _ Page(s)I1i-72 Exercise(s) Al

Comments:
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, Section ___2.
Lesson Plan Music Theory 112 Date 24

Assignment Covered: (Benward) Unit_© Page(s) 70-72_ Exercise(s)All

Learning Materials:Exerzises in syncepation, providé bar lines « meter signature,
_ rhythmic/meladic dictation, ervor detection, MID-QUARTER EXAM.

Illustration: (Benward) Unit_6 Page(s)__7| Exercise(s)\d
I i 11 ¥ i ———t— -
e — e — — — " e — S e — 1 B =
' { 4¢ 3 1 Ye 2 3 4 t 4¢ & 3 4 2 3 s fe i
f} L — t —— =t —b—— ﬁ 1 Y fv ji:
> e mv - - P D - - > Co S S - A N
%A%L o ——t— g
Literature Utilized
Dictation: }
Book Lieberman Page(s)_67 Exercise(s)_ 4l P.D.
Moderato " Handel
3' e " [ A A —_— . ‘l‘\ > I W |
faY I . ) Y | I e | F 111 J IS AL U1 JV N s
?L é‘l P]% u 4 thli "I'Jl {if'?j L
P — =
Error Detection:
Book E'?Dward Page(s)_73_ Exercise(s)__2 P.D.
Cara\eﬂ Carmen'’s Dance) Bizet
P Y A_F - f' tr - r -l" f_"
} A | D | — ) 1
e e Lz
— | ™ —  “
: b -1 e £ £ e e S
['_‘_;::Ef "—q 1 y S i—
b 2 1 ) >l o L b] R 4 17/ l'/ 1 ~ \J
r 1 1 | el
)
Melody Completion: (Given: First ___2 measures)
Book_Lieberman Page(s)_67  Exercise(s)_42  P.D. ,
Vivace ol 'F.,. \ — &ﬁq
il YA (}1;{ ll;lr‘J_ —— i ? ‘AJIEH'P"—F‘", ——— T
| = e e e PP Y
- L J 1

wf , '
Assignment Made: (Benward) Unit_7 _Page(s)13-78 Exercise(s)_All

Comments:
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Section 2.
Lesson Plan Music Theory 112 Date 25
Assignment Covered: (Benward) Unit_7_ Page(s)13-78 Exercise(s)AL

Learning Materials tLarger melodic leaps, more difficutt rhythms, memory retention and
dictation, predicting the last note of d phrace (key feeling).

Illustration: (Benward) Unit_7 Page(s)_77 _ Exercise(s)_|
ﬂ — 4—t } R 1
—— 13 —t- lr 1 A ;rj —a
3 v 2
Given: Rhythm only. . Given: Pitches only.
%1 1!'1'*: —i o
X 2 o ?E;;;‘W o —
g N5
_ Literature Utilized
Dictation:
Book_Bepward  Page(s)_1s_ Exercise(s)__i4__ P.D.
m! Pt — iﬁ " r v A ——= x ) " | S P
o—fp 1 AL}JJL# ;?‘%ﬁjm -
—'f l\'l L > rl g ) M . } !J' hdd l;l'l -
Error Detection:
Book_Thomson  Page(s)_84 Exercise(s)_32_ _ P.D.
ﬂ"ofasfan'f Hymn Coacdion
£ — Ky Pl
b § [1 3 ) kil [ | F B ot | 4 0 1 LN 3

11 T .. R | |
e ) 1 1. ] R f 1 g [ 4 hl 1 14 ’ a 1} 1
AT = T e Ry %’

+ﬂ Ll L 7 4 11 =, i ) 1 | > | S [/7 1
PR e o e S e S e
4 t—t \ g L
Melody Completion: (Given: First 2 measures)
Book_Themsen Page(s)_85_ Exercise(s)_36__ P.D.
bt ‘5“2' e 1 o - T {20 T 0 B : Y Baphgk
T d R 3
=== A : EEEZESSNE
Assignment Made: (Benward) Unit__7_ Page(s)1a-80 Exercise(s)_All

Comments:



Lesson Plan

Assignment Covereds

12

Section 2.
Music Theory 112 Date 26
(Benward) Unit_7 Page(s)79-80 Exercise(s)Al

Learning Materlals Numbers syllables, \etter names. Smglng‘\’h«: diminiched

Illustration:

Ariad

D

fhom the ¢oor, @rd, an
(Benward) Unit_z7_ Page(s)_80

Singing the diminished triad from root, 3Brd, and 5k

(Sce commenb)

Exercise(s)i\2

.
v

—.

— ol

A1 O o ht
L

&>
v

-

b = bt v
- v bl

-
——o
—

Third

Fiftin

Dictation:

Book__PBenward _ Page(s)_15 Exercise(s)__16

Sym-#3, Movt No. 2

Literature Utilized

Beethoven

n +
Ly R__10)

S = Ea

Error Detection:

1

| S
L
[ 4

Book_Thomson = Page(s)_B4  Exercise(s) _3

ﬁl‘
v "‘fh* *

Ardca’-fmo Schubeey
P e S=E===S=
i v ¥

B

;.-‘
any
o]

—F

Melody Completion: (Given: First
Book_Thomsgon Page(s)_28  Exercise(s)

measures)

'Te

L
y . 1]
1

iy

B

" Muber\f
%

"i.l P

B

L_np !

T 1

L
L ds o
A0 A N4

4~1.
'i

i iz
]

e

el

s

L.

Assignment Made: (Benward)

Comments: Stngm with letter names, Num-
becs and syllables only. Mso, tran-
s:.mbmg the same on Ahe cralf
in difterent keys.

]
Unit_7_ Page(s)go-82 Exercise(s)_1-6




_ Section ____2
Lesson Plan Music Theory 112 Date 27

Assignment Covered: (Benward) Unit_-7 Page(s) 80-82 Exercise(s)i-&

Learning Materials: Recognition drills in T, X, wii% iy, and TL 1riads. Deter-
mining tridd factor 10 soprare.

Illustration: (Benward) Unit_-7_ Page(s)_80 Exercise(s)B-l
Singing the T, %, vii°, Ui, and I triads:

£ 1] . ..
h - el
1 — — &£
L 4

Ouﬂming same:

L

L
|
4

@
L

ﬁ;‘ : ’ — e — ———
N T 1 CRNCR T, a T s
T W x £S
Literature Utilized
Dictation:
Book_Benward  Page(s)_13_  Exercise(s)_4 P.D.
The Wanderer (0p.€0, No.V) Schubert
4 e 1 .

e e T e

[T

EESEEE
7

Error Detection:

Book_Thomson _ Page(s)_102 Exercise(s)__3 P.D.

a Schumann
’-—————- /—_\
EESEE e eEiE e
4 F _:-{:jﬁ_ ' = ¥ F —#ia_ ——
b _— o
e s i o j“‘*“i,__ir‘ll l,\l'l_ir‘l t—F

&i——fﬁ-—)—‘## = _‘l__‘[ H_i"" 3’1_
Melody Completion: (Given: First { measures)

Book_Thomson  Page(s)_75 Exercise(s)_2 P.D.

Beethoven

_p—
1 —_ bl —
| WO |

?ﬂp;—_‘_i»;rf:l !lld! ) MR o | ’lg_}.i;
Assignment Made: (Benward) Unit_7 Page(s)83-85 Exercise(s)_All

Comments:

Al
M

——
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28

Section

Lesson Plan Music Theory 112 Date

Assignment Covered: (Benward) Unit__7 Page(s)g3-g5 Exercise(s)All

Learning Materials: Beaf unit in triplets and rhythmic syllables, adding bar
Vines t© wmeledies.

Illustration: (Benward) Unit_7 Page(s)_83 Exercise(s)_\
k-3

A " S 1 L i 3 i r:_\Pi L | x 4
b 2 [ Pt | 1 1 1 I y] | 11 P 1.1 L 1 | 2] | {

e — o~ i e nE —3
%Me:uz [ 2 3 { 2 3 i 2 ) i 2 3
Rhythm: | 2 3 i ta 3 1 . 2l 3 | Ya 3
5 r—-l i N b i LY l 11 : ; i) f I

o J g Jd Py L Sy P | - £ | . - o H ]

@ s e =t * —

T 3 ] z 3 { z 3 \ 2 3
24 3 v 3 2lale 3 { ta 3
Literature Utilized

Dictation: '

Book_Benward _ Page(s)_88 Exercise(s)__8 P.D.

W Eaten Bread Schubert
ho Ne'er with Tears Has £Fee o L . ehab gl
b  a "‘F Hrp 'I’liﬁ F“ l##fl’ i ;)ff V1 ¥ l_lr it

’I l:lvvl:- 1 . X } } L1 J L] 1 '[
Error Detection:

Book_(Qttmdn Page(s) 217 Exercise(s)_54_ _ P.D.

' Schumann
2 schrell s u
“ Fx. D). s N\ . = o L N - Pl N\
{ B W MR o K1 hnd N | 2 B 1 - | | | . d
, ;%ﬁ‘«;'g‘ PP o it
P T f P —_ o 7
b /‘\ h‘ 3
. P L llll;l ‘i‘ﬁ 1\ 7ot ﬁ’l} ;‘l.41l — ihL + r}?r:[ i Arh e
Y x‘} g;i_)___‘i_gc' 4 »| .‘1.'1' 1 l! >
P ¢ o} P +

Melody Completion: (Given: First | measures)

Book_Thomson  Page(s)_107_ Exercise(s) P.D.

. Schubert

Al S SN W S S
T asidiae P s ST

V4 a. L M VI | uf | D7l l JU AT L= 51 v Yrl4a 1 Il

7 1 = ‘ l: ] \rll! u ! > 1l

Assignment Made: (Benward) Unit_8 Page(s)B86-92 Exercise(s)_All"

Comments:
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Section 2
Lesson Plan Music Theory 112 Date 29

Assignment Covered: (Benward) Unit_8 Page(s) 86-92 Exercise(s)All

. Learning Materials: Mo\fﬁ difficult exercises without modulation, witerval
{310

Illustration: (Benward) Unit 8 Page{s)_ 92  Exercisa(s)_|_
Tdentity and sing:

z — - -/ ) 144 1T .
Z- " —_— b — — = i Vo

Literature Utilized

Dictation: .
Book_Benward  Page(s)_86 Exercise(s)__3 P.D.
Sonata n C Majer, Ist Mou’t, Hayoln
1 o I — 3 B S -
I W " I i B S 2 - - e - x 0 AT 0 Y "
L= e e

Error Detection:
Book_Themson  Page(s)_126 Exercise(s)__2 P.D.

,—M’-‘a Megro_—— L — Sullivan
@i ./i i . -+ = T \i‘?i}Lil}l N e = 4Jii -J
L] | S\ bt & (o) [ " | ol 1 | B 1 v ~—
+ e A S
.le )’T,-J '/ 1 I )| 1 N
R B g R T T |
Melody Completion: (Given: First { measures)
Book_Thomson _ Page(s) 83 Exercise(s)_27 _ P.D.
: ; . ~3 L\rlLl S : &:ﬁ—-%‘ al'
mf ~ |

Assignment Made: (Benward) Unit_8_  Page(s)_93 Exercise(s) _1-7

Comments:
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Section 2
Lesson Plan Music Theory 112 Date 30

Assignment Covered: (Benward) Unit_8 Page(s)_93 Exercise(s)1-7

Learning Materials: Pesitions of the % (%, , W, ).
. 5t

Illustration: (Benward) Unit_8_ Page(s)_93 _ Exercise(s)_1_
Positions of the T, -
- F—2 ——* — e - - La - aa o>
— — >- — L 4 —_ — —dP
— e — = — %o ——— ¢
) v g

Literature Utilized :

Dictation: _
Book_Penward  Page(s) 86  FExercise(s)_1___ P.D.
With the Green Lute Ribbon Schubert

-
-

- . . o O
| I Y 1N e H
AN ] " ——p~ v

Error Detection:

\

Book_Thomson  Page(s) 122 Exercise(s)_Ex.e P.D.
N a Moderato — — /—\\Gﬂman)’
H it \‘i,(_/',____r\ +— ——1 o . T .Slﬂ
ME@%’ e d:}——"Ef:j: : r —
P b ” v _,;-—_\ /_ﬁ\ — .
| R 1 I P cadl \v - _ .J-£E¥ - 1 j :f\ﬁ —1 iJ . 1\1 H
Melody Completion: (Given: First \ measures)
Book_Obtman ___ Page(s)_26_ Exercise(s)_80 P.D.

Germany

L & 3 2 | P d " /_—\Il‘ (_l-_—l-_\

QLl

Assignment Made: (Benward) Unit_8 Page(s)%-QSExércise(s) 1-5

[4

Comments:
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. Section Z
Lesson Plan Music Theory 112 Date 3]

‘Assignment Covered: (Benward) Unit_8 Page(s)84-95 Exercise(s)i-5

Learning Materials: T, i, T, T, W, vi® - Harmonic backgrounds, triad iden-
*ification, intervdl deill

Illustration: (Benward) Unit_® Page(s)_94-® Exercise(s)_\
Singing the T, i, @, L, %, vii®
1) n — — & — .
* L % ® -
3 'f' 5 6 + 2 7 2 * & z la \ 5 \ -f‘-
I ¥ <5 =

Literature Utilized

Dictation: .
Book_Thowmson _ Page(s)_83 Exercise(s)_28 P.D.
Barttk
A e e EEE
91—y i:l'fﬁ é"_"‘ I_LL'J ,".;__‘ Hﬁ—
Error Detection:
Book_Vhomson _ Page(s)_63 Exercise(s)_l4 P.D.
R e — T ——
T 2 e 2 e ﬁﬁﬁzﬁ@'wwﬂﬂ
v P'L ) === v i e V.5
b e e ———
@Zﬁiﬂfh S Rt
P L1 e ¥ ¢ N 0.5,
Melody Completion: (Given: First | measures)
Book_Thomson Page(s) \29 Exercise(s)__13__ P.D.
n'/i— L N 1 | WY —_— l/ 1 ,/l \Mizlarj—
@—_—é:id—# e e S e s
L4 £Je i 1 ! o \‘f l\' ~

Assignment Made: (Benward) Unit_8 Page(s)36-% Exercise(s) =10

Comments:
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Section 2
Lesson Plan Music Theory 112 Date 32

Assignment.Covered: (Benward) Unit 8 Page(s)-98 Exercise(s)|-10

Learning Materials: Introduction o compound time, rhythmic ercen detec-
tion, providing bar lines,

Illustration: (Benward) Unit_8 Page(s)_a6 Exercise(s)_|
Irtroduction 10 Compound time: :
ey [rmpr—— - ] = P]
e— " ] > =
vgi yow v » w ' bl . hdd I’
l g le 2 la le { ta \a 4a le +ta 2 ta la 1ta le ==

Literature Utilized
Dictation:

Book Thomeon  Page(s)_i45 Exercise(s)__lIl P.D.

Lentc G;Sﬂi "'\\ /
S — T o it
ﬂ‘b‘b—; 14 [l_Jl.lL.f_i' T _j""{‘f’_)‘{l"l\{ 50
J v ¥ v LA v N 7
Error Detection:
Book Qftman  Page(s) 127 Exercise(s)_67 _ P.D.
Brahme
. 2 Andante . T
296 g y | t—f» o ) = ,:rh\i.' TR
La - 7 { 115 HJ‘;E’._' . : ) A S I N O 72 N Y 1
%u ) - v I N — o L
S e e e e
i 1 - -, 8 * LJ Py "
4 1)) 1 | N e Lr 1 1 1r | L AN 4 IR BASWE AN
> 174 ! \1 Y L‘u L 4 % 4 il:!—i_L‘—Ls_{_
Melody Completion: (Given: First YA measures)

Book_Thomson  Page(s)_150 Exercise(s)__28 _ P.D.

inti : $ ‘
Pla *tve\): /—————‘—"“’m“ f " ‘\Er,iand
)|

" P Y I
N VB T 0 A 0 0 U 0 ) A M 4 2 4 VO " 7 ’?J‘f B
A 7 b J IS W R | M Li | S Y] L i N A Y
4 vah e 1 13 Ll | ] g
mp - ot _— mp
Assignment Made: (Benward) Unit____ Page(s) Exercise(s)

Comments:



