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CHAPTER I
INTRODUCTION
The Status of the Problem

American agriculture has been revolutionized during the last fifty
years. This has been possible due to extensive mechanization of farming
and large scale use of agricultural technologies discovered as a result
of agricultural research; teaching, and extension by various public and
private agencies in the United States. The results thus achieved have
made American farmers competent to produce more food, feed; fiber, and
oil per acre and per farm worker.

These changes in agriculture were a partial result of an early
change in the national educational policy in the country. For gainful
employment of the high school graduates, a course in vocational education
in agriculture was introduced in high school curriculum by the Smith-
Hughes Act in 1917. The resulting federally aided program of vocational
agricultural education is one of the public programs having responsibil-
ity for providing the knowledge and skill needed for success in both
on-farm and off-farm agricultural vocations. The basic aim of the pro-
gram is to train the present and the prospective agricultural workers
for proficiency in agricultural occupations including business and
commercial aspects of modern agriculture such as service and supply for
farmers and marketing and processing of farm commodities.

Besides on-farm and off-farm training in agriculture, special abil-



ities are also needed‘by secondary school students in vocationél agri-
culture who expect to contiﬁue‘théir<vocational education after
graduating from high schoolj in such cases, it is necessary to develop
among the students an’interest in and an awareness of the occupational
opportunities in technical and related fields of.agriculture; some
knowledge of the sqientific principles of agriculture, and some experi-
ence. in agricultural business as a background for further study of tech~-
nical aériculture.

The Vocational Education Act of 1963 (71) recognized the need for
instruction in vocatiqnal education including instructionin agriculture
for various groups of‘individuals. These groups include (1)’persons
attending high school, (2) persons who have completed or left high
schools and are available for full time .study in preparation for enter-
ing the labor market, (3) persons who have entéered the labor market and
need training to achieve stability or advancement in employment, and‘
(4) persons who have academic, socio-economic, or other handicaps that
prevent them from succéeding.in the regular vocational education program.

Respoﬁsibilities of instructional programs ofvvocational agricul~-
ture teachers in areas other than classroom téaching -are listed by
Roberts (69) as follows: supervising the farming and other experience
programs of students;‘engaging'in community service; developing satis~‘
factbry public relations; maintaining adequate-teaching facilities,
materials and equipment; organizing and conducting FFA programs of work;
and making récords and reports.

The traditional iﬁstructional’programs;in vocational agriculture -
are béing changed fapidly due to expansion of nonnfarm agricultural‘job

opportunities. Scarborough (73) reports that the 1963 and 1968 Vocation-



al Acts give emphases td people - to individual needs for occupational
education. This phase of educationalﬁr@grams in Vocational Agriculture
demands superior leadershib and additional professional competencies or
the part of the Vocational Agriculture teachers in discharging their
duties.
In discussing the scope of educational progranms in vocatioﬁal agri-

culture, Atherton (12) writes:

Acceptance or rejectionvofgthe.program by the lay

public will be predicted more upon what the program

is and what it does than by what it expounds. It

-1s a must that education in agriculture evidence

interest in contemporary life by .its environment

in the vital issues of employment.
This calls for the need to feorder certain priorities concerned with the
professional competencies of the vocational agriculture teachers in or-
der to adjust .to changes in occupational education and vocational
development. The emerging pattern of.off-farm agricultural occupational
educationﬁis.\emphasizing'gn inevitﬁble change in instructional pro-
grams. The.teachers of vocational agriculture_are required‘to obtain: a
fair'amount of experience in human relations and business maﬁagement thét
Qualifies them to teach and supervise trainees in off-farm agriculturél
6ccupat:'i.ons°

Besides these responsibilities, soﬁe of the vocational agriculture

teachers_have an additional responsibility to train prosﬁective voca-
tional agriculture teachers. These trainer-teachers are known as voca-
tional,agriculturé cooperating teachers, who work in the student
teaching progrém to guide and supervise the activities, participation,

and teaching by the college students as they gain competencies in per-

forming the roles of vocational agriculture teachers. The day to day

supervision and evaluation by the cooperating teachers are a most indis-



pensible part of an effective program of teacher development.

The future of the vocational agriculture teaching profession
depends to a great extent upon the quality of the professional character
of both the cooperating and the student teachers. In this complex and
changing society the role of the student teachers is no less important
than the cooperating teachers'. In fact, both the groups are equally
important to mold the character of the young people of the nation and
also to contribute to and strengthen the world of work with an efficient
skilled labor force. Success of these activities, of course, is con-
ditioned by a number of factors such as professional qualifications,
aptitudes, socio-economic backgrounds of the teachers, teaching techniques,
materials available, buildings and equipment. The cooperating teachers
are vitally important because they are to initiate, execute, and evalu-
ate programs and manipulate other factors when necessary to make the
program a success. The task of vocational agriculture teachers is not
only to transform young promising human beings into a creative work
force, but also to .develop such qualities as commitment, stability,
self-understanding, self-acceptance, tolerance, and sensitivity. The
new dimensions of vocational education in agriculture demand high qual-
ity teachers with pleasing personalities.

In describing the character and personality of the vocational agri-
culture teachers, Phipps (67) states:

Unquestionable character is essential for every
successful teacher. This is especially true of
teachers of agriculture. In all probability,
many students try to be like their agriculture
instructors; consequently, what teachers do must
be of the highest standard. A teacher must have
a distinctive and individual character indicative

of a forceful personality. He must know how to

meet people and carry on a conversation. Often
agriculture instructors fail simply because of



the inability to“meet-people€ tnd .to.adapb them-
selves to their environments. A teacher with
a pleasing personality can do a great deal in
developing a good community attitude toward the
program in agriculture.

It appears imperative that a teacher in vocational agriculture and
occupational education must possess the required abilities, character-
istics and personality{traits to perform quality jobs. If he does not
have all of them, he should himself check whether he has the ability and
will power to attain them. They are vital to survival as a successful
teacher in the emerging pattern of vocational education in agriculture.

A teacher of vocational agriculture needs to be cooperative with
the school officials, community people and his students. He must have
the proper attitude not only toward his work but also toward others both
in the school system and in the community. One of the most important
qualifications of a vocational agriculture teacher is leadership. He
is not only a classroom teacher but also a field organizer of youth and
adults.

In describing the attributes of the agricultural leaders, Phipps
(67) quoted Dean Alfred Vivian of the' Ohio State University as saying
that the& should possess the following attributes:

Abounding faith in the importance of the work.
Infinite tact in meeting trying situations.
Unlimited patience in overcoming community inertia.
Endless good nature in face of all trials.

A saving sense of humor when nothing else will
meet the situation.

A large vision of the work to be done.

Ability to lose gracefully and to rebound after
each defeat.

Indomitable courage in standing for the right.

A grim determination to see the work put through
to its completion.

A contagious enthusiasm that inspires local lead-
ership.

Unquenchable optimism in spite of all discourage-
ment,

O ~Nos MW
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12. Unreserved belief in the importance of the farm
family to the common wealth.

In fact, the success of the vocational educational programs in
agriculture depends upon the desirable qualities and characteristics of
the teachers. Combs (23) states that a good teacher should:

Know his subject.

Know much about related subjects.
Be adaptable to new knowledge.
Understand the process of becoming.
Recognize individual differences.
Be a good communicator.

Develop an inquiring mind.

Be available.

Be committed.

Be enthusiastic.

Have a sense of humor.

Have humility.

Cherish his own individuality.
Have convictions.

Be sincere and honest.

Act with integrity.

Show tolerance and understanding.
Be caring.

Have compassion.

Have courage.

Have personal security.

Be creative.

Be versatile.

. Be willing to try.

25. Be adaptable.

26. Believe in God.

g!\)mm!\)l—‘!—'l—'l—‘l—‘l—‘l—‘l—‘l—'l—‘
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Practically speaking there is no end of qualities and characteristics
that a person may possess. The sum total of all his qualities, charac-
teristics, behaviors, intelligence, knowledge, attitudes, interests,
responses and interactions with his environment constitute his person-
ality. The investigator is vitally concerned with teaching of vocation-
al education in agriculture and career development. He is therefore,
interested to study and determine to what extent the vocational agricul-
ture student teaching personnel of Oklahoma do possess personality fac-

tors such as poise, spontaneity, leadership ability, self-confidence,



self-acceptance, particiative temperament, maturity, responsibility,
permissiveness, intellectual efficiency and flexibility as measured by

the Califoernia Psychological Inventory.
Purposé of the Study

~The primary purpose.of this study is to examine .the variability of
personality traits of the Oklahoma Vocational Agriculture‘studentjteach-
ing personnel and to determine the relationships betwéen their pérsonal—
ity traits and some selected professional and sociq-économic variables.
- Considering that the outcome of this study is to be used as‘a basis of
reference and guidance in vocational education administration and teach-
er eduéation in agriculture, the investigator thought it felevant to
examine the associations between the teachers' personality traits and
their.indépendent variables in the area of'professipnai;_sociological
and economic conditions. In order to accomplish this purpose, the

following specific objectives were considered in the.study.

Specific Objectives

1. To .identify, compare and discuss the personality traits of the
Oklahoma studént teaching personnel in:vocational agriculture as meés-
ured by the California Psychological Invenfory (CPI) scales. These
traits wére: |

i. Dominance (Do)
ii. Capacity for status (Cs)
iii. Sociability (Sy)
iv. Social presence (Sp)
v. Self-acceptance (Sa)
vi. Sense of well-being (Wb)
vii. -Responsibility (Re)
viii. Socialization (So)
ix. Self-control (Sc)
x. Tolerance (To)



xi. Good impression (Gi)
xii. Communality (Cm)
xiii. Achievement via conformance (Ac)
xiv. Achievement via independence (Ai)
xv, Intellectual efficiency (Ie).
xvi. Psychological-mindedness (Py)
xvii. Flexibility (Fx)
xviii. Femininity (Fe)

2. To.determine the relationships between the persdnality traits
of the student teaching personnel and their professional and socio-econ-
omic variables.:. These variables were: -~~~ o Lo

i. Present title of the teaching personnel.
ii., Participation in high school FFA.
iii. Participation in high school extra-
' curricular activities.
iv. Participation in Collegiate FFA.
v. Participation in.Collegiate extra~
curricular activities.
vi. Academic.achievement.
vii. Membership in professional organization.
viii. Tenure in teaching vocatlonal agriculture,
ix, Age.
Xx. Marital status.
xi. Size of family.
xii. Birth order.
xiii. Sibling.
xiv. Place where mostly lived.
" xv. Personal income.
xvi. Father's occupation.
xvii. Father's education.

3. To determine the differences between the personality traiﬁ
scores of thé cooperating-teachers and. those of the student teachers in.
vocaticnal'agriculture;

L. To determine the valldlty coefflclents of the test scores to
-the. criterion scores, (grade point averages) of the’ student teaching
personnel.

| 5. To determine the.ipter-trait assoclations among-the personality
traits of the student teaching\personnel.

6. To suggestvimpliéations for improVinguthé;prbgramluSed,byﬁteach~

ing-personnel‘engaged;inﬂteagher'edﬁbgtidﬁiinﬁagriCUlture'at ﬂhe.profes—



‘sional level. ..
Sighificance of the Study

Vocational education in agriculture serves the socieyy and indivi-
duals thrdugh various types of educational programs. It prepares the
youth for farm and for non-farm agricultural occuﬁations. The rapid
changes in both production agricﬁlture‘and agribusiness have created,é
demand for different types oflagricultural education in the fublic
Schoéis. The Vocational Education Act of 1963 was a landmark in Américan
history for boosting vocational agriculture ﬁrograms at ﬁhe‘high school
leﬁel. This in turn, creatédvan‘increasing awareness among teacher
educators of the need to prepare vocational agriculture teachers with
additional emphasis on céreer déﬁelopment and social competence. TIt.is
a conscientious opinion that the effectiveness of the vocational agri-
culture program depends not.only on the technical ékills of the voca-
tional agriculture teachers but also on their social skills to manipu~
late programs with the clientele. Teachers in vocational education
constitute a group of social engineers becausethey prepare young people
to be socially effective in their lives. Further, they are not only
change agents but also present ideal ~‘characters for millions of young
people. Therefofe, a cdﬁtinued effort to appraise their personal qual-
ities and social skills is one of the objectives of the teacher educan
tion administration. Dr. Robert R. Price, Head of the Department of
Agricultural Education, Oklahoma State University, encouraged the inves-
tigator to.undertake this study to make avallable an appraisal report
on personal qualities and social skills of the student teaching pérson-

nel in vocational agriculture for academic as well as administrative
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4con§iderations. It was expected that the findings*Of-the study would
help the teacher educators.toﬂadminister progréms_for»the student teach~-
ing personnel more efféctively. |

The psychdlbgy of personality is a branch of behavipraliscience.
As science as a whole\is‘changing-gnd progressing,‘new kpowledge is
expanding‘in all the branches of science. This area of behavieral
science needs further sﬁﬁdies~£6f§gild~new fremes of reference and
theories, especiaily; in the<gf;as‘which'are1still unexplpred,for.the
. benefit of human beings. Combs (24) stated that a frame of reference,
or a theory ig-nothing;morq than an organization of data or a ﬁay of
looking at data to;m#ke themimeaningful; Faéts by themselves have little
meaning or value. It is only when facts are combined into some sort of
fraﬁéwork, they become meaningful and can deal with ﬁroblems. Therefore,
,theustﬁdy was dééiéned:to;collect‘data on persbﬁal qualities and social
skiliérof ﬁhe voéational\agriculture student teaching persomnel, to

prepare some frames of réference to .be used in teacher education.
Definition of Terms

Thé Student Teaching Personnel. This term is méant to include the

vocational agriculture téachers of public high schools.who. work as train-
ing teachers with student teachérs of vocational dgriculture. These

teachers are'referred. to as cooperating or supervising teachers,: Univer-
$ity students working under their direction are known'as student teachers.
In this study the student téaching personnel include both groups.

| The Cooperating Teachers. These teachers are selected from their

peer group on the basis of their professional competencies and merit of

their teaching expénience‘programs. One of the important criteria to be
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selected as a cooperating teacher, is to possess competencies necessary
for guiding the growth of the prospective teachers.

The Student Teachers. This title is for those who are the college

- senlors in agricultural education and need to practice teaching voca=-
tional agriculture in high schools to fulfill part of their college
requirements.
Personality. To define personality is a difficult task for anybody.
Allport (2) states:
There is no single correct definition of personality;
usage has sanctioned too many. Some of the meanings
are psychological, some are not. The first task 15
to distinguish between them. The second is to select
- from among available psychological definitions one
- that best fits the phenomenon dealt with.
Therefore, the investigator accepted the definition of the term person-
ality for the purpose of his study as stated by Schoen (76).
" Personality is the organized system, the functioning
‘whole. or unity of habits, dispositions and sentiments
that mark off any one member of a group as being dif-
ferent from any other member of the same.group. '
Personality Trait. The.term "personality trait'" indicates. the
enduring characteristics of the individual which are manifested by his
_behaving,in.avconsistenb way, and this in a wide variety of situations.
Score. A synonym for raw scores obtained by the. vocational agri-
culture student teaching personnel as measured by the California Psychol—
ogical Inventory.
Variables. Scientists somewhat loosely define the properties they
study "variables' which in the field of educational psychology, stand
for motivation, discipline, introversion, conformity, intelligence,

achievement and many other items. Kerlinger (48) states:

A variable is a symbol to which numerals or values are
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assigned. For instance, X is a variable: it is a
symbol to which we assign numberical values. -

Scope. of the Study

In the Fall of 1969 the investigator became fully aware. of the
evident need té investigate relationships between personality traits of
the Oklahoma Vocatioﬁal Agriculture studeﬁt teaching personnel and their
. professional and:socio-economicvvériables. In the State of Oklahoma -
there are 349 public high schools which offer courses in vocational
- agriculture. Out of 349 public high schools, 38 were selected by the

Department of Agricultural Education, Oklahoma State University, as
student teaching centers. Three of those centers were" functioning as -
multi-teacher departments. In total 43 vocational agriculture teachers
were selected to work as the cooperating teachers in the student teach-
ing program which also included 80 student teachers with assignments
during Fall,'1969 and Spring,_l970. The population of the,study was
made up of the two groups of teachers: the cooperatihg teachers and
 the student teachers,.and_the‘total number - of the subjects was 123.
There "are several techniques available for determining per sonality

traits of an individual. They are: interviews, rating scales, ques-
tionnaires, inventories, projective techniques, and direct observations.
The investigétor used the inventory technique in his study to determine
the personality traits of the student teaching personnel. The inventory
was chosen because of its advantage in 6btaining quantitative data free
from bias. The inventory measures milti~dimensional asPeéts of person-
ality traits. This method of personalitj study can be administered

under varying conditions: formal testing sessions, take~home plans,

and mail-out mail-back. The inventory test. is generally standardized,
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based on empirical findings.

As science:ie changing and progressing every day, new knowledge is
expanding,in_all.branches of sclence, The peychology of pereonality
needs further reeearch study in thellighttof avallable information to
.collect further data.in;order to build new.frames of reference‘and
.theories in the area which are still unexplored‘for-the benefit of human
vetzgs, ‘ _ .

Underlying Assumptions of,the.Study'

The major aesumptione that were made by‘the investigator are listed
below: (1) that the subjects of the study came. from an ongoing and
changing population engaged in teaching vocational agriculture at high
school level, and (2) that though human behavior 1s ever changing, it
has quite an. amount of constancy for making. identifiable observatione

and scientific study
Limitations of the Study

Personality is one of the moet complex areas of behavioral science,
It is such a complex field, that even & profe531onal authority sometimes
runs. into. problems. On. the other hand it is also claimed. that person-
ality is known even to a layman though he does not understand what it is
and how it functions!

The 1nvest1gator was fully aware that the seience of human behav1or
has not yet attained the same- level of accuracy as that of the phy31cal
science. Nevertheless, he thought the study of personality traits
would,he quiteﬁchallenging to himvbecause of_the-importance of the prohh

lem in human societies. It was also.thought by the investigator that
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-the problem of personality study will continue to be the focus of many
researchers in.behavioral science. Because'of such limitations, the
investigator felt that Oneneedsto4be.carefu1Lin making-genéralizations
from the findings of the study;» In drawing conclusions andbmaking
statements of generalization, Gordon‘(Bl) states:

Before one can draw a conclusion from a relationship

- between an event and the conditions that control, or

‘which were necessary for the event to occur, one must

.demonstrate that the relationship is reliasble, that
it occurs consistently in the same way. A scientific
law that ican be applied to other cases cannot. be dis-
covered from a single case.



CHAPTER II
REVIEW OF LITERATURE

The teaching of vocational agriculture is an integral part,ofethe
public school education.system in the U.S.A. Besides teaching day stu-
dents in vocational agriculture, the department of vocational agriculture
has a responsibility to conduet,and supervise courses for young and
adult farmers. In order to explain the need for such courses for the
young and adult. farmers, Hamlin (37) writes:

Farmers need. to realize the. part they may'individually
and collectively play in securing our survival, since
farmers hold the balance of power in.the Congress of
the most powerful nation on earth and because of the
system.of presentation in the Senate, farmers are
powerful out.of proportion to their numbers in deter-
mining the foreign policies of the United States.

In supporting farmers' education, Phipps (68) writes that

. local school administrators should encourage
adult farmer classes by allowing teachers of voca-
~tional agriculture time to conduct and supervise
such courses . . . and these classes should be
considered as an integral part. of the program in
vocational agriculture.

The student teaching program in vocatlonal agrlculture was first
introduced by Dr. Wheeler in the University of Georgla in 1929. The
program soon became unlvereally adopted all over~the-country with vary-
ing medificatiens. In this connection, Sﬁone (82) reported:

In the 1960-61 school year, the Agricﬁltural Education
Department . of ‘Oklahoma State University selected and
recommended to.the University Director of Teacher Edu-

cation the approval of 27 vocational agriculture de-
partments in Oklahoma as student teaching centers.



16

- Although the student teéching program has been in actlon since 1929, it

was considerably reinforcedsin the school year of 1960-61. During that

period the Department of Agricultural Education of Oklshoma State Uni-

versitylhad a series of training programs for these trainer-teachers to

improve their\profeséional efficiency.

The success of both school and student teaching programs of voca& e

tional agriculture is in a large measure dependent upon the technical,

.professional, and general education of the cooperating teachers.

these, Roberts (71) writes:

. . . possession -of a number of personal traits and
characteristics, frequently acquired in formal edu-
cation courses and through experiences, contributes
to the success of the teacher of vocational agricul-
ture. Among these are leadership qualities, resource-
fulness, and dependability. The vocational agricul~ :
ture teacher is required to express himself in public
and to participate intelligently in community affairs.
A vocational teacher should pessess an unquestionable
character and should conduct himself at all times in
a manner approved by the citizens of the community in
which he is employed.

Besides

The cooperating teachers under this study were selécted,by the

‘Department of Agricultural Education, Oklahoma State University, for

the initiation and management of the student teaching centers. The

selection of criteria were based on professional competencies, personal

living and academic achievements. The Association for Student Teaching

(87) reports:

A supervising teacher having responsibility for student
teachers should constantly demonstrate high quality

teaching performance and professional growth .
ticipates in the program willingly and looks upen sup-—
ervising the growth of student teachers as a contribu-

tion to his profession.

The investigator, thérefore, is interested in this chapter -to re-

view some related studies in connection with (1) the. theories of
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personality, (2) development of personality, (3) assessment of person-
ality, (L) selected variables included in the study, and (5) the

California Psychological Inventory.
Origins of the Term ""Personality"

The word '"perscnality” has an interesting origin and development,
It originated from the classidal Latin word, persona, meaning '"mask.!
Among the ancient Greek actors there was a practice to wear masks to
conceal their identity in the dramatic performance and to depict the
character, and play the roles of the masks. This dramatic technique was
later on adopted by the Romans, and from them the modern term '"person-
ality'" was transmitted to other nationals. Almost at the end of the
nineteenth century, Muller (58) wrote:

This word persona has rolled along with wonderful
bounds, striking right and left, suggesting new
thoughts, stirring up clouds of controversy, and
occupying to the present day a prominent place.in
- all discussions on theology and philosophy, though
only few of those who use it know how it came to
be there.

In medieval Europe the word "persona' meant "as one‘appears to
others;" not as one actually is. The popular concept of personality
was perhaps derived from that connotation as the effect one has on -
others. Therefore, the impression that one makes on'others and their
‘responses to him are important factors in the. development of‘one's per-'
sonality. From this view point.when someone says "Mr. X has lots of
personality,” it means that Mr. X is interesting in conversation, compe~
tent in business, intelligent in academic work, good in sports, coopera-

tive in team work and is both sincere and adaptable. Personality, then

is not a single and specific attribute; rather, it is the quality of the
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individual's total behavior. Thus, some of the psychologists who took
a social view of personality, defined it as the sum total of the effect
made by an individual upon society. Some other psychdlogists defined .
ﬁersonality as the sum total of all the biological innate dispositions,
impulses, tendencies, appetites, and instincts of the individual. Thus,
different psychologists defined personality differently from different

points of view at different times.
‘Definitions of Personality

Present Day Conceptions of Personality

Current views regarding the concept of personality might be classi-
fied first of ‘all as popular and unacademic on.the. one hand, and,ﬁsycho-
logical and perhaps more objective on the other. Schwesinger (78) once
wrote that a layman is usually concerned with the externality of the
person: dress, voice, geétures, manners, motor-coordination, charm,
versatility, or any other reactioens which, in fact, are socially impor-
tant. The social side of the individual was not only emphasized but
also regarded as being the eééence of ﬁerspnality itself. Gilliland
(29), Allpert (1), May (55), and Morrison (57) subscribed to this view
that the individual's personality is his stimulus values.

Many psychologists however, do ﬁdt deny the importance of this
social aspect of personality definition, but they generally advance a
more precise and less sﬁperficial meaning forlthe term. ‘They argue that
the charm of the physical gualities of an individual wear off for the
friend of long standing, and the inner self begins to stand out to be
identified as personality. This view is shared by Symonds (86), Brooks

(20), Roback (70), Woodworth (96), and many of the present day psycholo-
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gists who beleng to the family of gestalt psychology.
In terms of self-respect and adjustment of an individual to his
environment, Hilgard (43) states:
The term personality is used to mean the configuration
of individusl characteristics and ways of behaving,
which determines an individual's unique adjustment to
his environment. We stress particularly those personal
traits that affect the individual's getting-along with
other people and with himself. Hence, personality in-
cludes any characteristics that are important in the
individual's personal adjustment, in his malntenance
of self-respect.
In defining personality Havighurst (40) emphasized that,personality
is not dependent on the individual's intellect.
Personality is the valuing aspect of human behavior,
while intellect is the knowing aspect. Personality
~includes such traits or abilities as altruism, social
loyalty, social sensibility, esthetic sensibility,
self-acceptance; and a subgroup of characteristics -
which cembine value with will, such as self-control,
responsibility, honesty, and personal independence.

‘Allport (3), however, defined personality as "the dynamic organiza-
tion within the individual of those psychological systems that determine
his unique adjustment to his environment.! Allport recognized the
changing nature of personality and focused on the inner adjustment rath-
er than the superficial ones. He had a strong conviction thét personal_
ity is a trait which mediates between the individual and his physical
and psychological environment, sometimes submitting to it, and sometimes
mastering it.

In defining personality, Dalton (26) writes:

. personality is a construction of the dynamic
organization within the individual which specifies
his potentialities for action.

Here the term 'dynamic organization' refers to the fact that personality

is fluid, never static, although there are stable elements in it. iDal~
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tonvcontinues writing,
« +» . hew 1earning modifies the structure of the -
organism, sometimes in minor details, sometimes
in a significant manner; and with each modifica-
tion the personality changes.

Thorpe (89) differentiated;character from personality and wrote
that character is a part of‘the‘total personality of an ir;dividual° He
further said that character is that part of personality which relakes~
to laws, social conventidhs, and moral considerations. Allport (2)vand
many other psychologists supported his ideas. Allport stated that what
the American psychologists mean by the term !personality," thezEuropean
psychologists mean the same thing by the term "character."  In défining
character, Allpoft wrote:

When:we»say.a man is of good character, we are
referring to his moral excellence.

The word “persbnality” has avvariety of definitions. Some authofs
have reported that there are at least fifty different méanings of’the‘
term. Mostly personality is defined from four broad‘bases:‘ firstiy; a
‘personality is regarded as an assemblance of personal qualities thatvis;
what a person is really like; second;y, the way a person appears to
others, not as he really is; thirdly, the role a person plajs_in life;
and finally,:the‘qualities'that a person acquired in iifea ’

Guilford (35) reports that though these concepts connec£ with the
ancient writing of Cicero, still have a wide acceptance in modern psy-
chology. Guilford (35) further reports:

The subject of personality cpmes’withiﬁfthe spheres

of interest of at least four of the.basic sciences
- ~ biology, anthropology, psychology, and sociolo-

gy - :
Therefore, it is quite natural that different,approaches will be made. by

different scientists of different disciplines to define personality with
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different emphases. Thus,vthé definitions of the term personality made
by different,authors wefe:grﬁupeq by Guilford into a few core ideas: |
(1) personality as a stimulus; \(2) omnibus‘definitions of personality;

- (3) integrativé.definitions of personality; (4) totality definitions

of personality; and (5)vpersoh§1ity és adjustment . In_summarizing‘the
above definitions of personality,.Guilfdrd concluded; ﬁthere is no one
correct,definition, all others being wrong.! He emphasized that évery
individual is different from every other-aﬁd thus each and every person-
ality is unique. He wrote, ‘'an individual personality, then, it is his

unique pattern of traits.”

Personality as a Stimulus

A very.few»who stﬁdy personality scientifically adopt this idea
that personality is one's social-stimulus value as reported by-Guilford.
”However, this definiﬂion of personality is based on the bio-social ﬁiew
which is in contrast to the bio-physical conception ofrpersonality. %The
bio-physical concept holds that personality, psychologically considered;
is what an individual is regardlesé of the matter in which other people

perceive his qualities.

Omnibus Definitions of Personality

This type of definition was more popular some time back and it
starts with the words ”personality is the sum total of the innate dis-

positions, impulses, appetites, instincts, tendencies and habits."

Integrative Definitions of Personality

Unlike the emnibus definitions this class stresses the organization
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of personal attributes. Thefintegrative definitioﬁs are also known as
configurational definitions. This emphasizes that personality is mofet
than the sum of its parts. An example of this definition is stated be-
i;ow: |

The integrated organization of all the cognitive,

affective, conative and physical characteristics

of an individual as it manifests itself in focal
distinctness from others.

Totality Def;gitiogg of Personality

These types of definitions of personality carry the emphasis upon
integration a large step further; alm@st fofgetting the,parts entirély.
. These definitions include the general pattern of an individual'thothl |
behavior and the field préperty of the.individual's total behavior-pat-

tern.

Personality;gg,Adjggtmggg

‘Biologists and behaviorists are incluned to view personality as an
evolutionary phenomenon, as a mode pf.survival.. According to them per-
sonality is»the ''whole organism in_action.“' They view pérsonality, in
essence, is: t

The integration of those systems of habits that

represent an individual characteristic adjust~
ments to his environment.

Theories of Personality

The psychelogy of personality depends on a.sét of principles to
explain how an individual is different from all other individuals. It
also seeks to explain how an individual is similar to seme other indivi-

duals. Individuality is a prime characteristic .of human nature. The
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science of. personality deals’with individual differences. Though every
-one has a unique characteristic yet he:ie‘like’all other men. vTherefore;
every individual has three sets of norms: universal; group and idiosyn~
cratic.’ Whenever we attempt to! dedl with human behavioral pheénomenon of
demonstrated significance with a principle, a theory is established., In
defining the nature of a theor&, Sax (72) writes:
A theory is a unified system of principles, defin-
itions, postulations, and observations organized in
such a way as to most simply explain the’ 1nter-re—
lationships between variables.
Every day all of us make hundreds of observetions but‘unless,these are
organized into meeningful relatioﬁships, they have little value in the
development of science. Isolafed facts or observations cannot be'cony'
sidered as science. In order-ﬁo understand thelindividual and his be-
havior we need theories and laﬁs of learning, of perception, of‘cognition
and we alse need a feir‘amount'of knewledge of culture and society in ‘
which he lives. |
Personallty'ﬁheory_enables‘the ﬁorker to formulate hypotheses and
te collect facts to test hypotheses. lWhen facts are colleeted they are:
to be seen in relatlonshlps to formulate new theorles It .also enables '
the worker in the field of behav1oral .science to make predlctlons ade-
quate enough.to dealvw1th"a wide range of human behavior. A theery
helps in bpllding new theories and:new‘knowledge. ‘ |
Buring the last fewvdecades,-personality theories_pave multipled
to the“exient that it is now almost impessible to even mention them all.
Hall and Lindzey (36) have contributed signifieantlyvdeseribing the
- major contemporary theeries of persenality. lazarus (51) mentioned |
about the diversified views in thie field and attempted to present the

theories of personality in a more simplified way with three "frames of
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reference: " trait and type; stimulus;response;“and phenomenology.
Heidenreich (41) has presented a pen picture of the theories of person-
alities under a few major divisions: (1) type. theories; - (2) trait
theories; (3) developmental theories; (L) learning ‘theories; and»
(5) dynamic theories.

The investigator planned to discuss briefly a few important theor-

ies relevant to his study in this chapter.

Type Theories

Type theories trace back to the days of Hippocrates, an ancient
Greek physician who postulated four properties of the human body and the
,temperamént of a person.was reflected by the dominance of one of the
four properties: (1) blood, cheerful; (2) black bile, depressed;
(3) yellow bile, irritable; and (4) phlegm, lethargic. Kretschmer (50)
and,Sheldon (79) advancéd theories on personality behavior upon bedy
vbuild and body tissues. The type theories have not beenrverified by
" gcientific investigation, Another short coming of these theories is =
‘that theyvheavily depend upon biological inheritancetwithoutany‘consid;

eration of cultural and sociologibal influences.
Trait Theories

Popular use of this theory tends tO-undefestimate-the scientific
values attached to this‘theory. Sometimes traits of an individual are
compared with his hébits and attitudes. Allpert (3) clears the idea as
follows:

A trait is, then, a neuropsychic structure having
the capacity to render many stimuli functionally
equivalent, and te initiate and guide equivalent

(meaningfully consistent) forms of adaptive and
expressive behavior.
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that every trait must.satisfyvthreevcriteria: (1) the freguency with
which a person adopts a certain type of adjustment; (2) the range‘of
situations ip which he adopts the same mode of acting;xand (3) the in-
tensity of his reactions in.keeping with his preferred pattern of behav-
ior. The scientific evidence for the existence of a trait of a pérson's
behavior and the reliabilitymeasures. When the scientific evidence
toward a trait is’derived‘from é whole population of people, the trait
is knowﬁ as one of 'common traits.” One usual property of common traits
is their normal distribution. The investigator used this concept of the

trait in his study.

‘Developmental Theories

-Developmental and dynamic theories of personality are similér to
the extent that both stress environmental aspect of learning and folési
However, they diffcf mostly in regard to the emphasis placed upon past
experience and poténtialities (developmental) as opposed to. present
diSpositioné and conflicts (dynamic) withiﬁ,the individual.

.Freud}s;psychoanélyﬁictheory fcr personality developmentﬁconsists
of a basic maturational plan cf development with sexualvimpﬁlses.v:Freud
strongly emphasized that the’perscnality of an individual develOpsvdur—
-ing the early parts‘of his life, remain reiatively stable at the middle
age, and deteriorates at the,old‘age, Thefefcre,ihis psychoanalytic
theory Qf'perscnality is both developmental and dynamic.

Most of the developmental theorists lean toward genetic and 1earﬁ-
ing theories to:explain human behaviors ahd:personality grOWth. »Hilgafd
(43) stated that maturation is a keen competitor to lcarﬁinga The con-

[ .
temporary learning theories fall under two families:! the S-R Associa-



26

tionism and the Gestalt Field Psychology. The first group of psycholo-
gists explain human behavior and learning through stimulus-respense

connectien, conditioning and reinforcement while the second group stress
on the psychoiogical field”whers the psychological personllives,'striVes

and aspires.

Freud's Psychoanalytic Theory

The total personality as conceived by Freud consists of three major
-systems: +the id, the ego, and the superego. These three systems work
harmonioﬁsly within a mentally normal person. By working together |
cooperatively they enable the individual to carry on effectively with
his environment.. The»purpose of fhése transactions is the fulfillment
of man's basic needs and desires, conversely, if these three systems of
personality do not work harmonioysly the person is saidrﬁsvbe in trouble
and this system is‘sgh;bited by both covert and overt behaviers. Conse-
guently, he is identified by the clinical psychologists as pathological.

Freud tried to explore man's mind by the method of psychoanalysis,l
 He used to believe that the greatest changes in personality take place
Lduring the early parts of one's life. During this part of life one
learns to overcome or adjust to external and internal frusirations, and
personal inadequacies. By ths snd of this period, one's personality
ashieves some degree of constancy or equilibrium which persists until
’ the;deteriorative processes of -0ld age sets in. 'His theory of psycho-
analysis was designed to treat neuretic patients. Ameng those who fol-
lowed Freud in psychoanalytic approaches, Carl Jung and Alfred Adler
were most prominent. However, both of them later on withdrew their

support of psycheanalysis and developed rival schools.
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Jung's Analytic Theory

Freud,usedvto'believe that there-is a characteristic sequence of
psychosexual stages in man's life such as, oral stage, anal stage,
phallic stage,‘latency period and genital stage. Every child passes
through these stages; and the individual differences in personality,
according to Freud may be traceable to the specific manners to‘which
one is identifiable solving the conflicts arising of these stages. :Jung
rejected Freud's such pansexualism. He used to believe that everybody
tries to accomplish something and to represent himself more.accomplished‘
and competent to others. Thus; everybody tries to deveiop further his
personal qualities. He established his:own method of psychotherapy
which is‘known as analytical psychology. The most important aspect of
Jung's theory of personality is based upon the forward-going nature\of
personality development. He was concerned,for»the‘future:of'man; He
~said that ene needs to. look into the past to determine his present be-
havier. He maintained that the present is not only determined by thev
past‘but also by the future. Hevemphasized the need to collect facts
about man's past and future and then to combine them to have a complete

picture of man.

Adler!s Socio=Psychological Theory

Adler stressed social factors in determining human behayior. He
talso-stressed the concept.of the creative self. He considered each
‘person to be a unique configuration of motives, traits, interests, atti-
-tudes, drives, and values. - He, unlike'Freud,vmade consciousness the
center of personality. He fashioned a humanistic theory. of personality

which was an antithesis of Freud's conception of man. Freud's intimate
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knowledge of human nature made him both pessimistic and critical. He
did not have a very high opinion of the bulk of mankind. In contrast,
Adler restored to man a sense of dignitfnand worth. Adler's concéption
of the nature of personality'is rooted in bio-social nature of human |

beings.

Allport's Theory of Personality

The most,imporﬁant part of Allport's theory of personality is based
on the conception that a person has an internal structure and range of
characteristics which are represented by traits and‘these_traits moti-
vate the person to behave.

Anqthér important point of his theor&vis the recognition of the
influence of herédity and environment in the formation and development
of personality of an individual. Allport (4) said, "if either were zero

there could be no personality." He presented an equation to explain

personality:
=F (H x E)
. Where, P = Personality,v
-F = Function,
H = Heredity, and
E = Environment.

He;stéted that though there is a biological subtratum of personality, it
seems better at this stage of scientific progress £§ study personality
from a psychological point.of view. Because psychological study entails
the functioning of both mind aﬁd bedy in some'inextricable unity. Fur-
ther, when the psychological éystems of;an individual are called inte
action, they either motivate the individual or direct him for specific
.action or thought.

Allport's (4) theory of personality stresses that personality is a
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system within a matrix of socio-cultural systems. It .is an inside
structure embegded within and interacting with outside structures. He
further indicated that some theories of personality neglect the outer
systems. Perhaps psychoanalysis, existentialism; and pefsonalism couid
be so accused. He also mentioned that it is common to find neglect of
internal systems by role theorists, culturalists, Marxists; and by some

soclologists.

Cattell's Theory of Perscnality

Cattell was interested in the quantitative and experimental phase
- of persenality study. He found much‘of psychology was loaded with
literéry insights. He said thAt there are of course scientific truths
about péréonality in the literary truths from such pasteboard shams.
He further said that clinical psychology made some progress in the sci-
entific study of personality but the same was centered around the Study,
of abnormal personality. The second major short coming of the clinical
phase, as he indicated that it did not used quantitative methods in the
study of personality. By contrast, he said‘thét the scientific study of
persenality started at the turn of this centur& based on the theories of
actual behavier measurement. The multi-variate and uni-variate methods
of personality study brought the psychplogy of personality to- the le#el
of pure scientific status. |

Cattell (22) defined personality:

. . as that which teils what a man will do when
placed in a given situation.

This statement he formulated into an egquation:
R=F(S”H

Where, R = The nature and magnitude of a person's
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behavioral response,

Function,

The stimulus situatioen, and
The nature of the individual's
personality.

F
.S
P

| [

He further stated that by holding the situation constant, one can make
inferences from personality (traits) to behavier and vice versa. -To get
a fair figure for the trait, one should divide the response magnitute by

the stimulus magnitude, thus:

w |

=F (p)

In determining the trait from a typical response, Cattell advises‘
us to consider the psychological state in which.the persoh lives. He
says that a particular response made in a particular mood may not be
considered as a trait. He further says that though instability of mood
is a trait, but having a particular mood at a particular time is not a
trait, yet it determines behavior. Thus, herefinedthe formulg to say:

Personality is what determines behavior in a defined
situation and a defined mood.

According to Cattell traits are divided into three modalities:
(1) abilities, (2) temperament traits, and (3) dynamic traits. An
ability trait is shown in the manner of response to the comﬁlexity of a
situation, whereas, a temperament trait is always stylistic, in the. |
sense, it deals with temper,”fofm, and persistence, etc. to cover a large
variety of sPecifiq responses; Again, a dynamic trait has to do with
motivation and interest. He further advised to recognize the common
traits, such, as intelligence, introversion which ha&e much the same
form for everyone, but.of which one person may have more than another,
and secondly, the.unique.traits which are so specific to an individual

that no one else could be scored on the same.
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In descriling the controversial issue of heredity versus environ-
mental influence on personality organization and development, Cattell
(22) writes:

. . . Obviously, the practical uses of knowledge about
the nature-nurture ratios are numerous. Heredity is
not 'fate' any more than the element copper should
have the properties of copper is ‘fate.' It is a
‘knowledge of properties useful in making the best use
of the individual.

Guilford's Theory of Personality

Guilford (35) expressed his concern about the determination of
uniqueness of an individual's personality including identical twins. He
said that things, including persons, are knewn by their properties. An
object is round, or hard, or sharp of all of fhese things. Similarly;

a person is observed to react cooperatively, or promptly or accurately
or in all of these ways. Properties are abstractiens that come by way
of analysis from totalities. Further, one person differs from aﬁother
person in several properties or aspects which are known as traits.
Therefore, a trait is any distinguishable, relatively enduring way in
which one individual differs from ethers. Thus, Guilford gave a broad
definition of a trait which may be identified either as a behaviéral
trait or as a somatic trait. Behavioral traits are inferred rather than
observed. General cues to tfaits are in what the person does, how he
dees it, and how well he dees it. The cues in behavior that lead to
inferences concerning traits are called trait. indicators. Traits are
measureable and each trait may be represented by a straight line., A
person may have a characteristic trait position on a trait.scale. Some
traits are unipelar while others are bipolar.

Guilford further stated that the trait position of a person is not
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a fixed value; it does fluctuate from time to time. This phenomenon'is
called functienal fluctuation. There is probably more instability in
gsome traits than in others and in one person than in another, but a very
general trait of instability is unlikely. Some traits tend to be more
widely generalized than others, in the sense that they have a greater
range: of trait indicators. Traits are conveniently grouped into classes
of traits or modalities to account for a personality. Therefore, Guil- .
ford concluded that the modalities such as temperament, attitudes, in-
terests, needs, aptitudes, morphology, and physiology are ,the.‘constitu-
ent parts of personality. These modalities like traits are the properties
ofvpersonality which is always an integrated whole. To him, péfsonélity
ié not fixed for life, but\it changes and develops with experience and
with maturation. - Some aspects of personality interms of trait modalities

according to Guilford, are shown in Figure I.
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\ Temperament

Aptitudes

‘Figure I. vAs‘pects of Personality in Terms of Trait Modalities

Murray's Personalogy

The focus of 'Mu:c‘-ray's theory of personality is upon the. indif_ridua_l
in all his complexity and this point of view has‘ been ‘highlighted by
£he term f'personalogy” which was introduced by him. Though Murray's
theory of personglity is heavily influenced by psychoanalytic theéry and
yet in many respects his theory is differentiated from an orthodex Freu-

dian pan sexualism. Murray (59) stated:
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Personality is the governing organ of the body, an
institution, which, from birth te death, is cease-
lessly engaged in transformative functional oper-

ations, . '

This very definition of Murray streéses the dynamic nature of personal=
ity. He, of course, defined personality from a variety of views and
possibly stressed more on motivational psychology. Hall and Iindzey
(36) reported that Murray insisted on en adequate understanding of human
motivation and his theory of motlvation was based on the concepts of
press, tension reductioh, thema, need intégration’ and regnancy..

vIn understanding the press and needs:of af individual, Murray. .-

stressed the study of the influence .of the society in which the indivi-
dual lives. . The following statement by Murray and Kluckhohn (60) bears
strong testimony .of Murray's conviction in this area.

A person is an emergent.entity of and in a certain

physical, social, and cultural milieu. He cannot

be. properly represented in iselation from his lo-

cale, or from the culture of the group of which

he is a member, or from his status (role) in the

structure of that group. Basically, every person

is a social person, an independent part of a sys- .
tem of human interactions.

Stimulus~-Response Theory

In explaining hpﬁan behéviors; the S-R theorists are primarily
concerned with the-process whereby the individual mediates between his
array of reéponses and the various kinds of stimuli, both internal and
_e#ternal, to which he is exposed. Although there 1s a wide divergence
in intérpretation of the S-R process by different associationists, al-
most all of‘them agree to a point that a person's psychological and |
physical environments are idéntical;.his environment consists of all

his physical and social surroundings. Because environment is defined
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in contrast to Gestalt Field-psychologists, in objective and physicalis-
tic.terms. It would be perhaps inappropriate to discuss S-R theory |
without mentioninglat least three pioneers such as Ivan Pavlov; John B.
Watson, and Edward L. Thorndike, who were responsible for the growth and
development of classical conditioning, behaviorism and,connecfionism;
respectively. Another four psychologists, namély, Guthrie, Hull, Spence,
and . Skinner need mentioniﬁg'because of thelr invsluable contributions to
the growth of behaviorel science. Hull's reinforcement and Skinner's
operant conditioning theories are so convincing and effective that these
theories have increasingly revolutienized our ideas of behavior modifi-
cation and‘change.

According to S-R associationists, behavior change, or learning,
involves: (1) stimulus éubstitution and response control; (2) response
substitution and stimﬁlus control; (3) reinforcement such as (a) fixed
ratio reinforéemenf; (b) fixed interval reinforcemenf; and (c) variable
interval reinforcement.

Biggie (16) states:

Among S~R theorists,vmuch use is made of the concepts

reflexes, reactions, objective measurement, quantita-

tive data, sequence of behavier and reinforcement

schedules.
This indicated that SeR theorists tried to make the science of human
behavior free from value-judgment and subjective interpretation.‘ Biggile
further indicated that the S-R associationists differ from the Gestalt
Field-psychologists in their‘definitions of environment, perception,

interaction and experience.

Lewins' Field Theory

Kurt Lewin (1890-1947) was one of the prominent exponents of the
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Gestalt psychology which was designed and developed with very much
similar éoncepts of physical science by three German psychologists;
namely, Mﬁx Wertheimer, Wolfgang Kohler, and Kurt Koffka. The chief\
tenet of Gestalt psychology is that the way in which an obJect is per-
ceived is determined by the total cqhtext.or configuration in which the
.obJect is embedded.
| Lewin was interested in the study of various problems concerning

,sbcio—pqlitical orgenizations, minority groups, internafional and. cul~-
tural reiations, personality and education development; He believed
‘that the various S-R associationisms represented an inadeguate approach
-to the stﬁdy of psychology. Thus, he developed his 'field psychology"
in such a way that it is fundamentally different from SaR'éssociationism.
The very term '"field" of field:psychology implies that, psychologically
interpreted, everything happens at once. Biggie (16) states:

Iewin's field psychology more precisely is called

topological and vector psycholegy. In developing

‘his psychology he borrowed ideas and concepts from

other disciplines, namely, geometry and physics.

Key concepts which he borrowed were topology . from

geometry and vector from physics.,
In using these: terms Lewin did not adhere rigidly to the definitions of»
their mother science; rathef he used them conveniently to suit . his sys-
tem of psychology.

In defining the one's self or person,rlewin placed the persen. in
his psychological field and announced that & person is that body or
configuration of matters with which an individual becomes identified, qf
which he takes care, and to which-hé gives his allegiance. Thus,lthe
self is»not a fixed quantity or sﬁgtip thing, and at the same time it is
not identical with an organism. Thus, accerding to Lewin a person is

not limited to a mind or body; neither is it body nor mind. Rather, a



37

person is a consciously behaving self and he lives in life space.which
constitutes the psychological person and the psychologicalvenvironment.

lewin's basic formula of behavior is stated below:

B=F (P, E)

Where, B = Behavior of the person,
F = Function,
P = Psychological person, and
E = Psychological environment.

Horney's Theory of Personality

Horney's theory of personality develepment is centered around th@
home condition. She stated that if a child is raised in ahome. where
therebis security, trust, love, respect, tolerance and,warmth;vhe,will
surely come ﬁp with adequate~personality. She gave eﬁphasis to child-
hood experience in shaping one's personality. Horney (46) stated:

The person who is likely to become neurotic is one
who has experienced culturally determined difficul=--

ties in an accentuated form, mostly through the
medium of childhood experience.

‘Sullivan's Theory of Interpersonal Psychiatry.

Sullivan's (85) theory of personality is based on interpersonal
situations. He maintained that pefsonality is the relatively enduring
pattern of recurrent interpersonal situations which characﬁérize a human
life. He further stated that an interpersonal behavier is all that can
be observed as personaiity. |

Sullivan viewed personality from the perspective of definite stages
of development. He described six stages in the development of personal-~
ity prior to the‘final stages of maturity: (1) infancy, (2) childhood,

(3) juvenile era, (4) pre-adolescence, (5) early adolescence, and
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(6) late adolescence. He further indicated that personality of an indi-
‘vidual is likely to be changed at any time with new interpersonal situa-

tions, since the human organism 1s extremely plastic and malleable.
Selected Variables in the Study

In the study of the personality, it must be recognized that the
personality includes patterns of reflexes, motivations, interests; needs,
.attifudes, aptitudes, values, ideals, goals, beliefs and many other fac-
tors,rglated,tovbiological, soclelogical and psychoiogical aspécts of
the individﬁal. |

According to ﬁeidenreich (41) the biological; soclological and psy-
chological factors that affect personality and cause delinquency and

criminality are listed below. -

Biological Factors -

Heredity - inherent weakness in physical, mental or emotional natu~
ration (epilepsy, insanity, or temperament). Mentality - subnorﬁal,
defective, retarded, and feeble-mindedness. Learning:— inability or
unwillingness to profit from training or personal experiences; lack of
percéptionland_insight for the consequences of deviant behavior. Imma-
turity - slo@, or retarded, msturation of the physicsl, intellectual,

emotional, and volitional and inhibitory poﬁers (self-control).

Sociological Factors

Home - poverty; squalor; overcrowding; parental discord; broken
.home (death, separation, divorce, desertion); institutionalization.

Family - lack of proper training (right versus wreng); punitive or
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efratic discipline;vlack of values (respect for others' rights, éourtesy,
honesty, and,responsibility); lack Qf positive attitudes, interests and
ideals; lack of security (rejection, overprotection, and,domination); .
delingquent perents. Community - a neighborhood of economic poverty - :
(slums); overcrowded,schoo;s; inédequately trained teachers; inadequate
law enforc¢ement; lack of,leisure-time‘activities and recreational facil—

ities; antisocial medels (identification figures).

Psychological Factors

Affect - emotional frustration, conflict and'failure; Anxiety -
emotional immaturity and an inability or unwillingness or lack of power”
to adjust to volitional and inhibitory social needs which mOtivates
hostility toward parents, school and sociéty.‘

Somé»of the variables which have been selected for investigation
in this study, are discussed with reference to.the studies already made

in personality and its related areas.

Family

Due to rapid expansion‘of technologies and‘job opportunities tﬂere
is a significant change in the way of family life in the American soci-
ety. Nevertheless,'the family life of;anvindividual plays an important
role in the growth and development of his personality. The home is the
child's first environment‘and therefore, it plays the primary role of
socializing the child. Further, the child identifies in the family with
those members whom he loves and imitates their patterns of behavior for
his adjustment. The strongest factor in molding a child's personality

is his relationship with his parents.
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Phillips (66) stated:
While thevpattern.estaﬁlished in the home will be
changed and modified as the child grows older, it
will never be completely eradicated. : ‘

Another -Impertant factor is the cultural differences within the
American ﬂamilies. Because some of the parents still try to maintain
old world cultures from where their anEestors migrated to the United
States, this kind of situation or enviromment encourages individuals in
the growth and development of their personality. The personality of an:
individual that is first déveloped in the home, will influence him in
later life to work under a variety of situations. Therefore, basic hoﬁe
training is a crucial factor in adequate personaliﬁy development;

Browﬁﬁ(21)‘and‘others found in their research study that character |
devélopment was most closely related to sharing family decisions, inter-
personal felations, and parental atfitudes toward the child's peers.
They also found that personality patterns of adolescents wefe;signifi-
cantly related to the emotional relationships and the.disciplinary
patterns‘that they experienced in living with,their-parents.v Peck (65)

supported the above findings through his research conducted in 1958.

- Size .of Family

.The family is one of the complex social systems made up of differ-
ent members with different roles. ILarger the family in size, bigger.the
complexity of interpersonal relations‘aﬁd interactional systems. - The
child learms ihteracting witﬁ the members of the family as he grows.
While the child is performing his own réle, he is also learning the
roles of his father, mother and siblings. Thus, the family.acts as a

primary socializing agent for the child. To determine the number of
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interactional systems in the family, Henry and Warson (42) suggested a
formula:

N=2l-n-1

Where, N = The number of interactional systems, and
n = The number of family members.

Each interactional system has its own unique emotional qﬁality‘which
affects the personality and behavier of all the members of the family.
Vogel and Laughterback (91) found in their study that thezincidénce Qf
neuroses and character disorders was higher among the "enly" children
than their peer groups who were not characterized as "only" children in
their families.

In an effort to determine the relationship between size of family
of offspring, Maller (53) found that.family size correlgtes negativély
with intelligence, moral lmowledge, culiur&l background, and honest be-
havior, whereas the highest intelligence scores were made hy subjects
from homes of two children. This study alse indicated that‘family size
exhibited'avdefinite4curvilinear relationship with beth cooperativeness
and helpfulness, those of very small and large families scored lower»
than these of average sizé families. Chiidren of large families were
found te scere highest in persisﬁence. Significantly, there was a marked
_negative relationship between social status of parents and»the_numbér‘ofv
children in the family. »

In connection with the only child in the family quite a large num-
ber of research work: has already been dene but.most.of‘the findings were
found centradictery. Scme . of the studies indicated that the‘only phild
situation is unfavorable to personality development, while the majority

found the oppesite to be true. Goodenough (30) found only children to

be more aggressive, confident, gregarious and distractible than other
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children. On the other hand, Witty (95) found the only children to.be
superior in health, intelligence, and character to other chiidren at

the five year level.

Birth Order in the Family

.Several studies have already been made to determine Wheﬁher-an or-
dinal position is a factor of personality differences. .Résgits'obtainéd
from empirical studies are.often contradictory. Steckel's (81) stud&
indicated that en the average later-born children have higher IQ's than
the early-born children. In centrast, Wile (93) reported,ﬁhat order of
birth is not demgnstrated to have any important relation to the develop-
ment,of-ﬁaladjstéd_or neurotic persoenality. They further reported,that-
"ordinal positign is not an especially significant factor in fixing a
personality type or in establishing definité forms of difficulty in ad-
justmentfor in’determining dominant attitﬁﬁes and responses in human .
relations."

Bossard'and Boll (19) identified and classified eight,differeﬁt
roles of the children. Three of them showed a relationship to the birth
order. These three were (1) the responsible child who was usually the
first-bornﬂone; (2) the sociable child who was often the second-born;

and (3) the spoiled child who was many times the last-born.

Age

Tt is an important fact that much of the human behaviors and exper-
iences have their origin in their maturation process. Emotiens and
drives are. intimately bound up with physical structures and functions of

human bodies. As one advances in life, he experiences physical changes
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in the body. Usually,in normal pattern of one's life physical matﬁrity
correlatec with his intellectual, emotional, economic and social matur-
ities. Schaie (74) conducted a stﬁdy which included 500 subjects both
male and female by 50:50; of age from 20 to,70‘years. He divided the
subjects into ten five-year age intervals and rank-ordered thcm in terms
of a composlte score on rigidity. ‘The‘most flexible and most rigid in-
dlviduals in each group were examincd with respect to their personal
characteristics. Significant differences were.observed in favor of thel
fflexible group on the measures of educationa, income, and occupational -
levels. Significant differences were also found between rigidity-
flexibility and age on a measure of mobility (change of!residence)°
Anderson (7) administered personaliﬁy_and_adjustment measures to
3200 children from nine te eighteen’years of age. At each age level‘a
group of wellaadjusted, averagc-adjusted, and poorly-adjusted cnildren
was selected,on the basis of combined scores on thirteen measures. Re-
sults showédvsharp distinctions among the three groups on the:éffective

index in relation to age and adjustment.

Parental Occupation.

The parent-child relationship is a crucial factor in determining
or shaping the. personality of the .child. Binger (17) stated:

One .of the important, fateful, and determining in-
fluences of childhood the relatienship of a child
with his parents comes first. This is his very
life’-line, through which he establishes his rela-
tionships, for better or for worse, with the rest
of the world. '

Father's occupation is important because it identifies the whole family
into a social class which is an important socio-economic factor that

determines one's personality. There is another way to look into the
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influences of socio-econemic factors that these class factors put the
individuals into selective cultural groupings; each with its identifying
mode of earning‘and.living.
Ogburn and Nimkoff (64) stated:
The fundamental attribute of a social class is its
social positien of relative superiority or inferi-
ority to other social classes.
Therefore, it is evident that father's occupation has a cultural signi-
ficance as it affects thg child's social prestige.
Hollingshed (45) found behavior varied considerably with the social
class to which the adolescent.bélonged, and that each of five different

classes affected behavior differently.

Place of Iiving

When a child develops socially in a family, he also develops within
the larger social framework, the community. The large the size of the
community where.a child lives, the larger the number of interactional
systems that the child comes in contact with. Thus, the chiid is a
larger community gets exposed to a variety of responses for his adjust-
ment, compared te his peer group members living in an'isolated farm
community. - Further, different communities furnish different social
fields which influence differently-for the growth and development of
persenality of the people.

Mangus (54) states:

Compared with children from urban areas, rural child-
ren have been reported to be superior in both self-
adaustment and social adjustment. In general, rural
children are more self-reliant, have a greater sense
.of personal worth and of belonglng, and have greater

freedom from nervous symptoms and w1thdraw1ng ten~
dencies.
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The behavioral patterns that are.found in large cities and indus-
triélized urban communities, are not‘commonly found.in small towns and
villages. Sohneidefs (75) reported that commmities differ to a consid-
erable extent, also, in the matter of vocational and avocational inter-
est. People .of smaller communities often hold picnics, church festivals;
outside amusements and many other traditienal things which influence the
individuals te the,development of personal qpaiities.

The psychological and cultural characteristics of the community are

transmitted to the growing children through their partiéipations in

various social activities. If a person lives in a poor-or in aniseolated. &

commnity, he is expectéd to be both psychologically and culturally less
‘developed. This statement is supported by Sullenger's (8L) remarks:

They make him what he is, socially, and in order to
understand him we must study him in his setting.

Participation in Organizations

The psycholegical needs of acceptance, belonging, status and ..
achievement are often met through individual's participation in social
activitiesﬂand'professional organizations. Schneiders (75) stated:

Participation can be a powerful socializing influence, ..

and an impoertant factor in social adjustment. Concepts

and .experiences, skills and view points that are soci=-

ally as well as personally valuable, can be achieved by

participating in the activities of experiences of oth--

ers. Some form of group action is, therefore, a prere-

quisite for social development.
If the.individual is to learn how to live effectively in society, he
needs to acquire experiences of the social matrices through participatioen.
In schools and colleges there are clubs, various programs and activities

which provide many opportunities for personality and character develog;

ment. . Schneiders (75) stated that it is the responsibility of the
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parents and the teacher to encourage. the children for active participa-

tioen in such organizations for adequate:personality development.

Formal Education

The effect of formal education on personality development has been
demonstrated by various types of research studies. Trent and Medsker
(90) stated that the subjects who entered college were distinguished
frem those who did not by a higher degree of personal development. in
terms of academic attitudes; tolerance; flexibility, and objecﬁivity.
They further stated that the young people‘Who did not attend college
after high scheql'graduatioﬁ showed little and sometimes no discernible
personality dévelopment.

To determine chahge-in attitudes of the: high school seniors_toward
world problems, Klee (49) conducted a seven-week study course and found
that out of 218 changes recorded, 192 changés were. the direct result. of

the planned study course.
i

Influence of Secio-Economic Status

.The relationship between environmental background and the develop~ '
ment of intelligence and:persenality has largely been demonstrated by
various research studies. Davis (27) in a étudy of social class ihflué
ences upon learning, pointed_out that the children from middle-class
home envirenment performed best: He also concluded that children from
high socio~-economic levels were,consiéteﬁtly superior to those who. came
from homes lower in the socio-econemic scale. Asher (9) and Wheeler
(93) studies were concluded earlier with similar findings.

In this cornection Powell (69) commented:
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There .ere, of course, rather unusual cases; the

~majority.of children from socio~economically low
‘hemes are.generally average or below in intelli-
gence., ' -

Academic Achievement

The relationship between persenal characteristics and academic
achievements has also been‘demonstrated'by numerous studies, .Angelino
and Hall (8) used the Rorschach test to study temperament,attributes of
high aﬁd low achieving bright students of high school level. The results
indicafed that low-achievers were associated with lack bf tact and
flexibility which were not found in highfachievers.

Astington‘(ll) conducted a study in England on the basis of a hypo-
thesis that prediction of academic performance.of grammar school candi-
dates would be improved if personality qualities were considered along
with achievement scores. Personality was measured by teachers' ratings
for six qualities, classmate's ratings on sociability and by é self-
reporting questionnaire on introversion-extroversion. The results indi-
cated the:academically-successful boys received higher ratings on their
ﬁersonality scales than the unsuccessful boys. Grammef school teacherns!
ratings or persisfence, independence, and interest showed an average

correlation of .60 with achievement scores.

Title or Position in the Job

An individual is identified not,only with the,norms‘of the occupa-~
tional group te which he is a member but also with the pesitien that he
holds in fhe:group. This is what Harsh and Schrickel (38) told the
readers. Further, Powell (69) stated that the relationships between

personality and/or temperament traits and specific.occupations are not
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as well established as those between intelligence and occupations, but

such relationships apparently do exist.

The California Psychological Inventory

For measurement of personality there are several inventories found

in use besides the Galifornia Psychological Inventory (CPI); namely;
AVL (5), MMPI (39), SVIB (83), MBII (61), ACL (33), FIRO-B (77), and
~many others. In this connectien, Anéstasi (6) stated:
The number of available personality tests: runs into
several hundred. Especially numerous are the per-
sonality inventories and the projective techniques.

‘The CPI was developed to meke comprehensive and multidimensional
assessment of noermal persons in a #ariety of settings. The inventoery .
consists of.480 statements which identify 18 personality tfaits. The
inventory yields raw scores for 18 traits. 'Oncezthe trait-scores are
identified, they are ready to be to the profile forms to ﬁake péycho-
graphs; »The_inventory is a self-administering;one for litefatefsubjects

~ who are required.to reépond on a separate answer sheet,"true“ or 'false!

according to agreement. or disagreement with the statements.
The CPI Scales

Gough»(32) cénstructed the.scales of the CPI em.pirically° In this
methed of criterion dimension which one‘seegg.to.measure:is first de- |
fined, for example personal deminance. Segbndly, inventory statements
which seem to .bear psychoelogical relevance to the criterion_dimension
are assembled in a preliminary scale. These queétions are thén.adminis—‘
tered to persons who can be shown by some procedure entirély independent

of the test to be strongly characterized by this trait'or"dim.ensiori°
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Eleven of the.CPI scales were .constructed in this way. These scales aré
Do, Cs, Sy, Re, So, To, Ac, Ai, Ie, Py, and Fe. Four additionél scales,
Sp, Sa, Sc, and Fx were created by the technique of internal consistency
analysis. The three scales which were develbped to detect faking are
Wb, Gi, and Cm.

It has also been mentioned by Gough that‘in interpreting scores on
the inventory, it is imperative to keep in mind the basic purpese of
each scale which is to identify-individuals-who will (1) behave in.a
certain way and (2) be described in a characteristic mamnner. The scales
are not intended to.define traits or to specify psychometric factors;
validation, therefeore, should address itself to the degree to which the
;inﬁentory can forecast.behavior and identify individuals who areiper-

ceived in characteristic ways.

Reliability of the. CPT

Gough (32) mentioned about two reliability studies using test-re-
test method. In both the studies he fquna high enough consistency of
measurement to permit the use of the scales in both group and indiyvidual
testing; However, two scales, Cm and Py were found low on the reliabil-~

ity check.

Validity of the.CPT

Gough (32) stated that the articles and reports listed in the. bib-
liography.of the CPI Manual provide the fullest and most accurate pic-
ture .of the validity of each spale, Gough documented tﬁe validity,
reliability and usefulness of the CPI in more than 200 studies. He

further indicated that in every instance the evidence presented was
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drawn from cross-~validational studies of the.inventory.'

Review of the CPI

Kelly (47) did not find the reason why Gough classed Wb.(Sense of
Wéll—Being) into cluster one and Ac (Achievement. via Conformance into
cluster three, though, his own data showed that these two scales were
intercorrelated to the extent of +.58 for men and +.66 for women. Again,
both were highly correlated with cluster two. Xelly -commented:

All in all, however, the CPI in the reviewer's opinion
.is one of the best, if not .the best, available instru~-
ments of its kind. It was developed on the basis of a
series of empirical studies and the evidence for the
.Vvalidity of its several scales is extensive.

Bajaj (14) used the CPI in the personality study of the Oklahoma
County Extension personnel and found that the percentage of the subjects
having scores average or above the CPI norms stood as follows:

Psychological-mindedness, 87 percent; Communality,
8l percent; Achievement via conformance, 8L .percent;
Responsibility, 83.5 percent; Socialization, 82
percent; Self-control, 81.25 percent; Tolerance,
81 percent; Sense of well-being, 80 percent; Dom-
inance, 78 percent; Achievement via. independence,
.75 .percent; Self-acceptance, 71 percent; Good im~
pression, 76.5 percent; Capacity for status, 6.4
percent; Sociability, 6é2.5 percent; Intellectual.
efficiency, 59 percent; Femininity, 55 percent;
Social presence, 51 percent; and Flexibility, 50
percent. :

He further concluded that the county extension personnel with attri-
butes such as, advanced formal education, knowledge in social science,
high status of father's occupation and preference for living in. middle-
sized communities tended to show adequate personality.

Mordeck and Patterson (56) used the CPI in measuring the personality

characteristics of counseling students at various levels of their train-

ing and they observed an increase of scores of the counseling students



on the CPI personality scales with the increase of course levels and

training.
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CHAPTER IIT
METHODOLOGY
Introduction

‘This chapter consists of the plan, strucﬁure, ahd strategy~of‘fhe
research project that was undertaken by the invéstigator to: (1) iden;'
tiiy, discuss and compare the personality traits of Oklahoma Vocéﬁional‘
Agriculture student teaching personnel as measured by the California
Psychological Inventory (CPI) scales, (2) determine the degree of rela-
tionships between the personality traits of Oklahoma Vocational Agricul-
ture student teaching personnel and their professional and socio-economic
variables, (3) determine the differences between the scores of the
" “cooperating teachers and those of the student teachers of vocational =~~~
agriculture on their personality‘traits, (4) determine the validity
coefficients of the test scores to the criterion scores (grade point
averages) of the student teaching personnel, (5) determine the inter-
correlations among the personality trait scores of the Oklahoma Vocation-
al Agriculture student teaching persommel, aﬁd (6) suggest training pro-
gram:fimpliCaﬁibns:for the Oklahoma Vocational Agriculture studenf
teaching personnel for teachihg vocational education in agriculture on
the professional level. |

Kerlinger (48) states that the plan is the overall scheme of the
research. It includes an outline of everything the investigator will do

from writing hypotheses and their operational implications to the final

(o]
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scores and the criterion scores (grade point average) of the student
teaching personnel.

51 There is no significantimﬁerétraitrelationship among the per-
gsonality traits of the student teaching personnel as measured by the CPI

scales.
The Population

The universe of thisrstudy was composed Qf 123 Vocational Agricul-
ture student teaching personnel. To speak more specifically, the popu-
lation consisted of 80 student_teachers and 43 cooperating teachers of

.Vocational Agriculture. All the student teachers who were selected for
the study, were the graduating seniors in Spring, 1970. The cooperating
teachers who are also known as the teacher—trainers, were selected
according to the student teaching centers of Oklahoma. ZEach of the
student teaching centers offers instructional programs in Vocational
Agriculture under the supervision and guidance of the cooperating teach-
er. Each graduating senior in Agricultural Education is required to

-undergo for eight weeks practice teaching under the supervision and
guidance of a cooperating teacher. Therefore, our population consisted
of two groups of teaChers: 43 cooperating teachers and 80 student

teachers.
Instrumentation

To measure the personality traits of the Vocational Agriculture
student teaching personnel, the California Psychological Inventory was
used. Two questionnaires shown in Appendices A and B were developed by

the investigator and used to. collect information related to professional
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and soclo-economic variables of the said teaching personnel. The ques-
tionnaire shown in Appendix A was used with the cooperating teachers
while the questionnaire in Appendix B was used with the student teachers.
The questionnaires provided specific information related to independent
variables in order to examine the degree of associlation between these
variables and the personality traits as measured by the CPI scales.

In deécribing the characteristics of a good measuring instrument,
Noll (63) writes that all good,measuriné instruments have certain pri-
mary qualities in common. These are the universals ~ the qualities
which differentiate good tests from inferior ones - whether they are for
the use of the educator, the psychologist, the medical technician, the
physicist, or people in other fields. A test which lacks a known and
substantial degree of these primary qualities is not a measuring instru-~
ment in any true sense, and 1little or no dependence can be placed upon
results obtained by its use. The two universals generally agreed upon

are validity and reliability.

Reliability of the CPI

Two reliability studies using the test-retest method are mentioned
by Gough (32) in the California Psychological Inventory Manual. Two
high school»junior classes took the CPI test in the Fall, 1952, and a
year later as seniors. Two hundred male prisoners took the other test
twice with a lapse of 7 to 21 days between testings. 1In both the tests,
Gough concluded that the consistency of measurement was high enough to
permit the use of the scales in both group and individual testing. He
further concluded that two scales, the Cm (Commmality) and Py (Psycho-

logical-mindedness) were found low on the reliability check.
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Validity of the CPI

It has been mentioned by Gough (32) in the CPI Manual that the . -
articles and reports listed in the bibliography provide the fullest and
most accurate picture of the validiby of each scale. Gough documented
evidences regarding the reliability and vélidity of the CPI scales in
the Manual. Hé indicated that in every instance the evidence presented

was drawn from cross-validational studies of the CPI.

Use of the CPI

Gough (32) states that the California Psychological Inventory was
created in the hope of attaining two goals of personality assessment.
The first goal, largely theoretical in nature, was to use and to develop
descriptive concepts which possess broad personal social relevance.

The second goal for the CPI, he stated, was the practical one of
devising dependable subscales for the identification and measurement of
the variables chosen for inclusion .in the'inventory. This test was de-
sighed by Gough for the study of personality characteristics of normal
people rather than pathological ones. In this connection, Liddle (52)
commented:

The CPI is a relatively new self-report instrument
intended to. determine favorable and positive aspects
of personality rather than the morbid or patholo-
gical.

In support of the use of the CPI, Siegel (80) writes:

It makes a unique contribution to personality assessment
because of its focus upon traits related to effective
social interaction. It should prove to be extremely
valuable whenever the goal of testing is to ascertain -

the adequacy with which an individual is relating to his
social environment.
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In describing the use of the CPI test in mental hospitals, Cuadra

and Reed (25) state:
The possibility that the CPI iS»noﬁ an appropriate
Jinstrument with which to rassess the.particular . person-
ality variables which may be involved here. While
it includes measures of a wide variety of psycholo-
gical dimensions it may not allow sufficlent room
for behavior pathology to express itself. One of
the seeming virtues - namely, its relative freedom
from the frankly pathological content .of its chief
predecessor, the Minnesota Multiphasic Personality
Inventory.
Thus, they concluded that the CPI has a limited scope for the study of
.pathological personality.

The CPI booklets along with the CPI answer sheets and templates
were received from Dr. Harrison G. Gough, Professor of Psychology, and
Associate Director, Institute of Personality Assessment. and Research,
University of California, Berkeley through mail with the: help and cour-
tesy of the Department of Agricultural Education, Oklahoma State Univer-
sity. The CPI test.was administered to the student teachers locally in
the Department of Agricultural Education, Oklahoma State University,
along with the instrument related to professional and socio-economic
variables. The CPI test forms along with the questionnaire shown in

Appendix A were mailed out to the cooperatingvtéachers. A Jetter of
request from the Head of the Department of Agricultural Education, Okla-

homa State University, accompanied the questionnaire and the CPI test

forms for quick return of the same by the cooperating teacher.

Scoring.

The scores obtained.by each Vocational Agriculture student teaching

personnel for each trait were hand tabulated by placing the respective

template on the CPI answer sheet. The X's (check marks) seen .through
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the templates were counted for each trait and the total was entered in
the proper cell at the bottom of the CPI answer sheet for each individ-
ual, The_individual profile sheet for the CPI was prepared with the
individual's raw scores on eighteen personality traits. The raw scores
thus obtained were tranéferred to IBM sheets for machine computation.
The scorés of each individual were carefully examined regarding the fak-
ing of data. Gough (32) ﬁrites that three scales have been developed to
assist in detecting those subjects wha deliberately exaggerate or ‘other-
wise distort their responses to the inventory: Gi (Good. impression),

Wb (Sense of well-being), and Cm (Communality). He further stated that
a very high score on Gi, or .a very low score on either Wb or Cm raise
the possibility of the test being faked.

The scores obtained by the subjects on the. professional and socio-
economic variables related to the study were directly. transferred on the
IBM sheets. All data were analyzed by the University Computer Service
.0of Oklahoma State University.

The raw scores obtained by the subjects are placed in Appendix G.
The 38 cooperatingvﬁeacﬁérs énd theLBO student‘teachers were represented

~in the study by code numbers, AOl to A38 and BOl to B80, respectively.
Statistical Treatment

In oraer.to reduce the data to manageable proportions to test hy-
potheses and draw conclusions, the investigator felt the necessity of
_computing measures such as, percentages,_means; standard deviations,
standard. errors, tfratios, rank orders, ranges, Chi-squares, corrected
:coefficient contingehcies, correlation coefficients and intercorrelation

.coefficients. Statistical treatments of data helped the investigator’



59

to organize, anslyze and present the date in an understandeble wey to
‘the readers. It also helpedto establish relationships between varisbles
considered in the study.

In statistical treatment of data, the fundemental work ‘starts with
vclassifiéation of data. In classification we attempt to sort elements
with respect to certain characteristics, making decisions about the
similarity and dissimilarity of the elements. In such cases, we use
nominal scales but when we place them in order without mentioning the
exact differences in them, we use ordinal scales. In this study, the
investigator used both the nominel and ordinal scales to categorize and
identify data. In using nominal scales, Blalock (18) states:

Formally, nominal scales possess the properties of
symmetry and transivity. By symmetry we mean that
a relation holding between A and B also holds be~
‘tween B and A. By transiv1ty we mean that if A =
B and B = C, then A = C.
He further stated thet in contrast; the ordinal scales are.asymmetrical
-in the sense that certain‘special'relationships may hold between A and
B which do not hold good for B and A. If A)> B it cannot be true that
B>A. However, transivity still holds good, that is, if A>B>C, then
A>C,
In summary, Blalock (18) writes:
An»érdinaliscale possesses all the properties of a
. nominal scale plus ordinality. An interval scale
- has all the qualities of both nominal and ordinal
scales plus a unit of measurement, and a ratio scale

represents the highest level since it has not only a
pnit.of measurement but an absolute zero as well.

Standard Deviafion'and Range

As a measure of variability of each of the personality trait scores

of the CPI, standard deviations were used to see the extent and nature
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of variability of trait scores among the two groups of teéching person-
nel as well as in total popuiation@ Standard deviations gave some clues
about the representiveness of the means of the personality traits inclu-
ded in-the study. The large standard deviations of the traits reflected
wider and scattered distribution of scores around the mean and told us
not to be confident that the means are thé typical scores of many teach~:
ers in the group. On the other hand, the small standard deviations told
us that the individual scorés tend ta cluster more closely around the
means. And, thus, it made the investigator more confident to state that
such means were quite representative: of. the group under‘study.

The investigator used the range also as a measure of variability.
The range measurements indicated the toﬁal'Spread of each of the person-

ality traits of the teaching personnel.

The Chi-Square Test

The Chi~square distribution deals with non-parametric statistical
tests. It is another kind of distribution, just as the normal or stug
dent!s. t~distribution. The Chi-square test .was used in the study to
determine the significance ofaSSbciationfbetween two variables,that is,
personality traits and professional variables of the Oklahoma Vocational
Agriculture student teaching personnel. It was also designed to s£udy
significance of association between personality traits and socio-economic
variables of the said teaching personnel.

The results at .05 level of significance were accepted as the basis
for rejecting the null hypotheses. Thus, greater discrepencies between
observed and hypothesized value, were tolefated before a hypothesis was
rejected. This measure also helped in accepting a null hypothesis with

more strictness in similarities between observed and hypothesized values
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in order to avoid type one and type two errors as far as possible.
Whenever the results were found statistically significant, the
correlated coefficient of contingency for qualitative variables and the

-coefficient of correlation for quantitative variables were calculated.

The Correlated Coefficient of Contingency

A non-significant Chi-square value indicates that there is no basis
to reject the hypothesis of independence of the two variables. If the
Chi-square test is significant we conclude that the variables are asso-
ciated. In all such cases the.inQestigator calculated the contingency .
coefficient to determine the strength of association of qualitative .
variables. McCormick (62) stated that the coefficient of contingency
has one defect. It underestimates the amount of correlation actually
present in inverse proportion to the number of cells in the table. For
a 3x3 table having perfect correlation, the contingency coefficient (C)
would not be 1.00 as it shouls be, but .816. He further suggested that
it was possible to correct C to some extent for the fault of underesti-~
mating the amount of correlation actually pfesent between two variables.
And as such, he recommended the following formula for the correction of
~ the fault (See Appendix C).

C =

ct |

r e

Where, C is the corrected coefficient of contingency,

C is the coefficient of contingency,

t_ dis the value given in the table of factors
for correcting C for broad grouping, for
number of rows, and -

t_ dis the value given in the table of factors
for correcting C for broad grouping, for
number of columns.
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Student's T-Test

TQ determine the difference between'the two groups of teaching
personnel's performance on each of the CPI personality traits, the stu-
dent's t-test was designed. Whenever a t-value was found significant at
a given probability level (.05), the means of the two groups of the
teaching personnel were considered to be significantly different. Fur-
ther, in ordef‘to apply t-test, the standard error of the difference

between means was calculated first.

Correlation Coefficient

In order to measure the inter-~trait associationships among the
traits such as, Do (Dominance), Cs (Capacity for status), Sy (Socilabil-
ity), etc., the investigator examined the scores of all the subjects on
these traits as pairs of scores and calculated correlation coefficient
(r). The r's for all the personality traits as measured by the CPI were
calculated and tabulated to examine the relatlonships and cluster-hablt
among them. Thus, a scale of intercorrelation matrix was prepared with
eighteen personality traits of the Vocational Agriculture student teach-
ing personnel.

To determine the significance of r's so computated from the inter-
action of perSonality traits a hypothesis of zero correlation was
assumed, that is, r = 0. To find out whether the observed values of r's
are sufficiently large to reject the null hypothesis, the observed val-
ues were compared with the table values of r's given in Appendix E. The
table values of r's are recorded with degrees of freedom equal to N-2,
where N is the number of pairs. Whenever the observed values at a given

degree of freedom were found to be less than tabulated values, the in-
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vestigator concluded that the correlation between the related personal-r
ity traits was insignificant or in other words, the related personality

trait variables were independent.
Validation of Measurement

The investigator felt the responsibility of providing evidence that
the CPI tests measured what he intended to measure by the tests. In
order to validate the test measures of the CPI, the investigator used
the grade point averages of the subjects as concurrent criterion. The
grade point averages of all the subjects were collected from the Office
of the Registrar, Oklahoma State University, for their entire undergrad-
uate course work. The CPI scores on each peréonality trait were corre-
- lated with the grade point averages to determine the validity coeffi-
cients of the tests.

In matters of criterion-selection, Thorndike and Hagen (88) identi-

fied four desirable qualities: (1) relevance, (2) freedom from bias,
(3) reliability, and (4) availability. In selecting the grade point
averages as criterion, the investigator considered the above qualities
for the criterion-selection.

To determine the significance of the validity coefficients a null
hypothesis was advanced that there was a zero correlation between the
test scores and the grade poinp averages of the Vocational Agriculture

student teaching personnel.

CPI Scales as Predictors

In summarizing a study involving 1384 male and female high school

students, Gough (34) reported that Ac, Ai, and Te scales correlated with
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GPA by Product Moment correlation coefficients, +0.36, +0.34, and +0.40,
reSchtivély.u Holland (44) found the relationship between Ac and GPA
to be‘much less intense (r = 0.07 to 0.28) for exceptionally talented
collegé freshmen. Thus, his investigation failed to confirm potencies
of Ai and Ie scales as predictors of GPA. Bending (15), however, ob-
tained correlations of magnifude 0.35 to 0.58. for men and 0.42 to 0.46
for Women between the scale Ai and GPA in psychology courses. Astin and
Holland (10) found Ai not significantly related to GPA in exceptional
male undergraduates. However, he found a slight correlation in case of
female exceptional undergraduates.

Watson's (92) study indicates that the CPI scales were found to be
more sensitive as predictors of GPA in the maladjusted groups thah the
" normal ones. In contrast, both Gough (34) and Kelly (47) stated and
demonstrated thét the CPI scales were developed to make multi—diﬁension—
al assessment of normal persons in a variety of settings. |

Evans (28) conducted a study with six groups of college freshmen
to determine the relationships between the scales Ac, Ai, and Ie on the
one side and the three criteria; namely, GPA, verbal abiiity, and quan-
titative ability on the other. He found no significant relationship
between Ac and GPA and between Ie and GPA for any of the groups. How-

ever, Ai was found to be significantly related to GPA for all of the

groups.



CHAPTER 1V
PRESENTATION AND ANALYSIS OF DATA

The findings of this study are reported under five major divisions:
(1) Personality Trait Scores; (2) CPl Classes; (3) Personality Traits
and Professional and Socio-economic Variables; (4) Personality Traits
and Intercorrelations; and (5) Personality Traits and Academic (Schol-
astit) Achievements.

As stated ear]ier, this study . involved the vocational agriculture
student teaching personnel of Qklahoma for the atademjc year 1969-70.
Data presented in Table | indicate that all of the 123 student teaching
personnel in Vocational Agriculture were included in the study. Out
of 123 subjects under study, 118 returned the questionnaires and the
CPI answer sheets as Instructed. Two of the subjects returned the
questionnaires and the CPl answer sheets incomp]gte while the other

three failed to return the same in time.

TABLE |

VOCATIONAL AGRICULTURE STUDENT TEACHING
PERSONNEL'S RESPONSE BY TITLE

Number . Number Percent of

Title Requested - Responded Response
Vo. Ag. Student Teachers 80 80 100.00
Vo. Ag. Cooperating Teachers L3 38 _88.37
123 118 95.93
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Personality Trait Scores

The CPl instrument used in the study measured eighteen personality
traits of the vocational agriculture student teaching personnel. The
mean scores for the student teachers and the cooperating teachers were’
shown in Table Il by personality traits.

Data in Table 11| indicate_that the coopefating teachers scored
‘higher than the student teachers in traits Do, Cs, Sy, Wb, Re, So, Sc,
To, Gi, Cm, Ac, Ai, le, Fy, and Fe. In contrast, the student teachers
scored higher than the cooperating teachers in Sp, Sa, and Fx,

Gough(32) has demonstrated that raw scores of each trait can
directly be converted to standard scores. He has also established the
mean standard score for each of the traits at fifty. Any score on or
above the standard score of fifty is considered as average or above the
average (See Appendix F),

vStandard scores shown in Table |1 reveal that the cooperating
teachers scored ébove the established CPl norms for traits Do, Cs, Sy,
Sa, Wb, Re, So, Se, To, Gi, Cm, Ac, Ai, le, Py, and .Fe compared to the
student teachers who scored above the established CPl norms only in Do,
: Sp, Sé,-So, and Cm.

The mean scores of all the student teaching personnel shown in
Tabel II,indicafe that the combined group scored above the established
CPl norms in traits Do, Sy, Sp, Sa, Wb, So, Se, Cm, Ac, and Py. The
cOmbined group scored below the norms in traits Cs, Re, Gi, le, Fx, and
Fe, and approximated the CPl norms.in traits To and Af.

~ Figure 2 shows the relationship of the means. of the different

groups of the teachers to the standard score mean line. The mean



MEAN PERSONALITY SCORES OF OKLAHOMA VOCATIONAL
AGRICULTURE STUDENT TEACHING PERSONNEL
AS MEASURED BY THE CP| SCALES

TABLE 11
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Student Teachers
N=80

Coop. Teachers
N=38

All Teachers
Nu]18

Traits of CPI Raw Standard Raw Standgrd Raw :Standard
Dominance 27.76  51.68  31.26 58.53 28,89 53.88
Capacity for oy

Status 17.34 Lk, 69 19.55 50.53 18.05 46,57
Sociability 24,26 k9,53 26,13 53.26 24,86 50.73
Social Presence 34,83 51.33 33,68 L49.16 34,46 50.63
Self-Acceptance 21.98  57.5]1 21.18 55.24  21.72 56.78
Sense of Well-~ ,

Being 36.48  L7.L4k 40.03 56.29 37.62 50,29
Responsibility 28.20 LL 36 33.97 55.95 30,06 L48.09
Socialization 38,79  53.60 4o.45 56.68 39.32 54,59
Self-Control 28,80  46.98 36.16 56,97 31.17 50.19
Tolerance 21,26 46,49 25.11 54,61 22.50 49.10
Good:lmpression 16.90 Lk 81 21.26 52.13 18.31 47,17
Communality 26.08  54.10 26.61 56.47 26,25 54,86
Achievement via R

Conformance 26,66 148,03 32.08 59.89 28.41 51.8L
Achievement via

Independence 17.60 L7.45 20.63 5L.71 18.58 49.79
Intellectual

Efficiency 36.36 k3,75 40.37 52.32 37.65 L6.5T1
Psychological o

Mindedness 10.79  L49.23 12.68 56.00 11.40 51.4

Flexibility 8.73  L49.18 8.18 47.63 8.55 Kh8.68
Femininity 15.01  46.68 16.82 51.55 15.59 48,25
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MEAN PROFILE BY TYPE OF VOCATIONAL AGRICULTURE STUDENT TEACHING
PERSONNEL AS PLOTTED ON THE CPI MEAN STANDARD SCORE LINE
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score line of the cooperating teachers (CT) is quite above the mean
score lines of the student teachers (ST) and also that of the all
teachers combined (AT). The cooperating teachers as a group tended to
exhibit superior functioning than the student teachers in all the traits
except Sp, Sa, and Fx. As a group the cooperating teachers appeared to
be effective both socially and academically, even though a bit less
flexibie. Though the student teachers as a group scored lower than the
cooperating teachers in almost all traits except Sp, Sa, and Fx, their
mean score line was found to be close to the established CPl norms. 1In
fact, they scored above the CP! norms in traits Do, Sp, Sa, So, and Cm.
The total nature of the profile of the cooperating teachérs compared to
the student teachers indicates superior leadership ability, social
.maturity, better interpersonal relationships, and higher intellectual
efficiency. Conversely, the student teachers scored below the mean
standard score line in a majority of the traits. Therefore, it may be
seen. that the'student teachers as a group experienced some slight
difficulty. in interpersonal adjustment, independent work programs, and
~intellectual efficiency.

The total nature of the profile for both the groups of teachers
indicates that both the groups fit themselves within plus or minus one
standard deviation of the established CP! mean.. This further indicates
that the subjects of both the groups were found to be ambitious, aggres-
sive, verbally fluent, efficient, and effective in their teaching
professién, The comparison between the performance of the subjects
and the established CP! norms was not adequately appropriate in the
sense that the CP! norms were established for College Students where as

the subjects under study were represented by two types of teachers:
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prac;ice feéchers fromkgraduating seniors and professional vocational
Leaéhers in agriculture. Consequently, the investigator éxpected their
performance to be significantly above the CPl norms. In this respecﬁ,
the student teachers in general failed to secure scores above the
established.CPlinOrms,‘especially in the areas of ascendency, re;ponsi-
biiity, intrapersonal structuring of values,.and'intellectualﬂefficiency
ana interest modes.

The mean score line of the student teachers presented-é wavey curve
with spikes on the scales Sa, So, and Cm. They were relatively more
serious about attaining self-interest, self-adequacy, and realistic
views about the teaching profession.

The mean profiles for both the groups 6f teachers ‘exhibit a
tendency of similarity on the scales Do, Cs, Sy, Sa, Gi, Cm, Ai, le,
and Py while disimilérity on the scales Wb, Re, Ac, Fx, and Fe., The
tendency of securing low scores on the scales Wb, Re, Ac, and Fe by
the student teachers compared to the performance of the cooperating
‘teachers indicates that the student teachers as a group were found to
be concerned about their personal worries and complaints mostly dué to
uncertainity of the occupational future, One of the important features
noticed in the profile is that the student teachers were found to be
more flexible, outgoing, ambitious, and masculine in character than that
of the éooperating teachers, Considering the mean score line of student
teachers in relation to CPl norms, the investigator concluded that they
had, perhaps, developed moderate social skills but were weak in intell-
ectual and academic drives. Conversely, the cooperating teachers were
found to be effective both socially and intellectually. Further, the

cooperating teachers as a group were found to be more planful, persua-
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sive, independent with better leadership potential than that of the

student teachers.

Co]Teqe Students Norms

In fhe CPl Manual, Gough(32) has provided the mean scores of 1133
college students for eighteeh personality traits. . These mean scores
along with the mean scores of the student teachding personnel are shown
in Figure 3.

The mean profiles of both the groups are vefy close to the €PI
mean standard line. In other words, both the profiles fall under plus
or minus one standard deviation of the CPI mean standard line. Perhaps,
then, both groups were found to be functioning effectively in matters
of social énd.intellectual affairs.

On further examination of the profiles shown in Figure 3, it
appears that the coldege students were‘found to be functioning better
than the student teaching personnel. in matters of poise, ascéndency,
self-acceptance, social interaction, non-judgemental éocia]\beliefs,
and adaptability to social. innovations. The student teaching personnel
were found to be functioning better in matters of social maturity, self-
control, and realistic thinking and good judgement than the college
-students. . They-were also.-found doing slightly better in matters of
leadership ability, sense of.well—being, good impression, and coopera-
tion than the college students.

In matters of social norms, values, and interests, the student
teaching personnel were found to be functioning a lot better than the
college students except for non-judgementa]-social be]iefé and permis-

siveness. |In other words, the student teaching personnel were found to
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MEAN PROFILE OF THE- STUDENT TEACHING PERSONNEL
AND THE COLLEGE STUDENTS AS PLOTTED ON THE
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be relatively more judgemental than the college students in matters of
social beliefs and attitudes.

In matters ofvacademic and intellectual endeavor, the college
students were found to be functioning better than the student teaching
personnel except for the achievement in set pattern of behavior.

Student teaching personnel were found to be more efficient, organized,
responsible, and sincere in planned intellectual activities,

Both college students and student teaching personnel were found
‘to be almost equally effective in understanding people's needs and
interests. Members of both the groups were found to be almost equally
psychologically~=minded in interpersonal relationships. Student teaching
personnel were found to be less flexible and more masculine in charac-
ter than were the college students. This means that the studeﬁt
teaching personnel were more methodical and rigid in social behavior
than the college students.

The greatest deviations betWeén the two groups were noticed in
traits, flexibility, capacity for status, achievement via independence.
This indicates that the college students were found to be more concerned
with personal pleasure and diversion than the student teaching personnel.
They were also to be found as more ambitious and forceful than the
student teaching personnel. The most interesting thing that Was
observed on the profile sheet was an almost parallel rise and fall of

the trait scores of the two groups of people.

Student Teaching Personnel Above CP| Norms
The mean scores. for the two groups of vocational agriculture

teachers on CPl traits have been presented in Table I!. It was the
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investigator's intention to determine the number and percentage of
teachérs of both the groups scoring average or above in each of the
traits.

The data in Table Ill indicates that the cooperating teachers,
based on percentage distribution, scored higher than the student
-teachers in traits Do, Cs, Sy, Wb, Re, So, Se, To, Gi, Cm, Ac, Ai, le,
Py, and Fe at average ér above the CPl norms. Conversely, the student
teachers, percentage wise, scored higher than the cooperating teachers
in traits Sp, Sa, and Fx at the same level. |

Aboutv84 percent of the cooperating teachers scored average or
above the CPl norms in traft,dominance, compared to 60 percent of the
stﬁdent'teabhers, ‘Similarly, about 47, 68, 39, 74, 82 percent of the
cooperating teachers scored average or above the CPl norms in traits
Cs, Sy, Sp, Sa, and Wb, compared to about 33, 48, 54, 78, and 54
percent of fhe student teachers, respectively.

Thé percent distribution of both the teachers combined having
scores average or above the CPl norms, was found to be highest in
trait communality and lowest in femininity, This indicates that the
teachers in general were found to be sensitive, realistic, conscientious

and opportunistic in character.

Rank Order of the CP] Traits

The investigator considered it important to rank the traits
according to the number of scores average or above the CPl norms,
The number and percent of the subjects of both the groups combined
having scores average or above the CPl norms are placed.in Table |V

in rank order,
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TABLE 11}

NUMBER -AND PERCENT DISTRIBUTION OF VO, AG., STUDENT TEACHING
PERSONNEL HAVING SCORES AVERAGE OR ABOVE THE CPI NORMS

Student Teachers  Coop. Teachers All Teachers

Traits of CPI . N=80 . . N;38% nN=118%
Dominance L8 60.00 - 32 8L.21 80 67.80
Capacity for Status 26 32,50 18 L47.37 L 37.29
Sociability 38 L47.50 26 68.42 64 5h.2k4
Social Presence 43 53.75 15 39,47 58  L9.15
'$elf-Acceptancé 62 77.50 28 73.68 90 76.27
Sense of Well=Being L3 53.75 31 81.58 74 62.71
Responsibility 25 31.25 33 86,84 58 49,15
Socialization | - 53 66,25 34 89.47 87 73.73
Self-Control 35 143,75 32 8421 67 56.78
Tolerance 34 42,50 29 76,32 63  53.39
Good Impression b 30.00 22 57.89 46 38.98
Communal ity 62 77.50 31 81.58 93 78.81
Achievement via |

Conformance 38 L7.25 35 92.11 73 61.86
Achievement via

Independence 33 41,25 28 73.68 61 51.69
Intellectuald;wihm > .

Efficiency 23 28.75 22 57.89 45 38.13
Psychological
| Mindedness L9 61.25 32 8L4.21 81 68.64
Flexibility | 42 52.50 17 L. 74 59 50.00

Femininity 23 28.75 . 20 52.63 43  36.44

(See Appendix F)
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CTABLE 1V

RANK ORDER OF TRAITS ACCORDING TO THE NUMBER OF SCORES
AVERAGE OR ABOVE THE CPI NORMS OBTAINED BY
VO. AG. STUDENT TEACHING PERSONNEL

CPI Fraits Rank ~ No. of Teaching Personnel Scored Percentage

Order Average or Above CPl Norms N=118
Communality ] 93 . 78.81
Self~Acceptance 2 90 76.27
Socialization 3 87 73.73
Psychological |
Mindedness ‘ L 81 68.64
Dominance 5 - 80 | 67.79
Sense of Well=- | |
Being 6 _ 74 62.71
Achievement via _ . |
Conformance 7 . 73 : » 61.68
Self-Control 8 - 67 ' 56.78
Sociability 9 6l S 54,23
~ Tolerance | 10 ' 63 53.39
Achievement via _ ’ |
Independence 11 61 51.69
Flexibility : 12 ' 59 50.00
Responsibility 12.5 _ | 58. _ . 49,07
Social Presence 12.5 , j 58 . 49.07
Gbod Impression 15 L6 ' | 38.97
Intellectual | ' | . v
Efficiency 16 s 38.13
Capacity for Status 17 L 37.28
Femininity . i8 L3 ‘ 36.44

(See Appendik F)
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The data in Table IV indicate that a majority of the student
teaéhing personnel scored above the CPl norms in traits Cm, Sa, So, Py,
and Do, The proportion of the student teaching personnel obtaining
scores above the CPl norms was moderate in traits Wb, Ac, Sc, Sy, To,
Ai, Fx, and Re. 1In the remaining traits, namely, Gi, le, Cs, and Fe,
the proportion of the student teaching personnel scoring abéve the
CPl norms was considerably low.

These results suggest that it would be further meaningful to
reflect the traits and their corresponding percentages of the student
teaching personnel who scored below the CPl norms, Accordingly, the
relevant data are placed in Table V. This table represents a vital
picture of personality traits of the vocational agriculture student
teaching personnel in respect to the CP! norms.

in Class | which measures the poise, ascendancy, self-assurance,
and interpersonal adequacy, the cooperating teachers failed to score
up to the level of the CPI norms in traits Do, Cs, Sy, Sp, Sa, and Wb
by almost 16, 53, 34, 61, 23, and 46 percent compared to the student
teachers by almost 40, 68, 53, L6, 23, and L6 percent, respectively.
Similarly, in Class Il of the CPl scales which measure of socialization,
maturity, responsibility, and intrapersonal structuring of values, the
cooperating teachers.failed to score up to the CPl norms in traits Re,
So, Sc, To, Gi, and Cm by almost 13, 11, 16, 24,6 42, and 18 percent,
compared to the student teachers by almost 69, 34, 56, 58, 70, and 23
percent, respectively.

In Class 111 which measures of achievement potential and intell-
ectual efficiency, the cooperating teachers failed to score up to the

level of the CPI norms.in traits Ac, Ai, and le by almost 8, 26, and



78
~ TABLE V
NUMBER AND PERCENT DISTRIBUTION OF VO. AG.

STUDENT TEACHING ‘PERSONNEL HAVING
SCORES ‘BELOW THE CP! NORMS

Student Teachers Coop. Teachers All Teachers

CPI Traits N=80 O N=38  N=lI8
i % on % Ao %
Dominance 32 40.00 6 15.79 38  32.20
Capacity for Status 54 67.50 20 52.63 74  62.71
Sociability w2 52,50 12 31.58 54  45.76
Social Presence 37 46 .25 23  60.53 60  50.85
Self-Acceptance 18 22,50 10 -26.32 28 ‘23.73
Sense of Well-Being 37 146,25 7 18.42 Lk 37.29
Responsibility 55 68.75 5 13.16 60  50.85
Socialization 27 33.75 4  10.53 | 31 26.27
Self-Control s 56.25 6 15.79 51  43.22
Tolerance g 57.50 9 23.68 55 16,61
Good Impression 56 70.00 16 42.11 72 61.02
‘CommUnality ' 18 22.50 7‘ 18.42 25  21.19
Achievement via | |
Conformance . L2 52.50 3 7.89 45 38.13
Achievement via
Independence L7 58.75 10 26.32 57 L8.30
Intellectual Efficiency 57 IVARY 16 L2.11 73 61.86
Psychological Mindedness 31 38.75 6 15.79 37  31.35
Flexibility 38 47.50 21 55.26 59 50,00

Femininity 57 71.25 18 47.37 75  63.50

(See Appendix F)
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42 percent, compared to the student teachers by almost 53, 59, and 71
percent, respectively. |

| Similarly, in Class fV of the CPl scales which measure of intell-
ectual and interest modes, the cooperating teachers failed to score
up to the level of the CPl norms in traits Py, Fx, and Fe by almost 16,
55, and 47 percent, compared to the student teachers by ailmost 39, 48,
and 7lvpercent, respectively.,

The large percentage of the student teachers' failure to score

up to the level of CPl norms projects a concern to the teacher educatérs.
A larger number of the cooperating teachers.in percent failed to score
up to the CPl norms in traits Sp, Sa, and Fxbcompared to the student

teachers'! performance.

Range of Personality Scores

The mean personality scoreé of the student teaching personnel
~previously presented. in Table Il did not reflect:the distribution of
scores in correspondence with the CPl traits. The investigator consid-
ered it essential tp measure the'variability of data to make the study
more meaningful and also to provide additional,insighf in the nature |
of dispersion of scores. In order to determine this objective two
statistical indices, namely, range and standard deviation, were employed.
Data in Table VI show the range for each group of the vocational
agriculture student teaching personnel. In Table |Il, the mean scores
in Sa (Self-Acceptance) were found to be 21,18 and 21.98 for the
cooperative and.the student teachers, respectivé]y. The means révealed
little difference betweén the performance of the two groups. But the‘

Table VI indicates that the scores.in Sa range from 26 to 16 and from



-TABLE VI

- RANGE OF PERSONALITY SCORES OF VO, AG, STUDENT-

TEACHING PERSONNEL ON THE CPI TRAITS

AT

41,00

63.00

37.00

. Student Teachers Coop. Teachers Teachers
CPl Traits N=80 | N=38 N=118
Dominance Raw_Scores 40.00 - 13.00 = 27.00 ___ 41.00 - 25.00 = 16.00 41.00.- 13.00 = 28.00
; Standard Scores 76.00 - 23.00 = 53.00 78.00 - 46.00 = 32.00 78.00 - 23.00 = 55.00
M Raw Scores 26.00 - 9.00 = 17.00 27.00 - 13.00 = 14.00 27.00 - -9.00 = 18.00
Capacity for Status  or i dard Scores 67.00 - 23.00 = b%.00 70.00 - 33.00 = 37.00 76.00 - 23.00 = 57.00
Sociability | Raw Scores 33.00 - 11.00 = 22.00 33.00 - 18.00 = 15.00 33.00 - 11.00 = 22.00
Y Standard Scores 67.00 - 23.00 = 44,00 67.00 -~ 37.00 = 30.00 67.00 - 23.00 = 44,00
. Raw_Scores 46.00 - 19,00 = 27.00 51.00 - 24,00 = 27.00 51,00 - 19.00 = 32.00
Social. Presence Standard Scores 72.00 - 22.00 = 50.00 82.00 - 31.00 = 51.00 82.00 = 22.00 = 60.00
Self- Acceptance Raw_Scores 30.00 - 14.00 = 16.00 26.00 - 16.00 = 10.00 30.00 - 14.00 = 16.00
P Standard Scores 79.00 - 36.00 = 43.00 68.00 - 41.00 = 27.00 79.00 = 36.00 = 43.00
Sense of Well-Bein Raw Scores 44,00 - 21.00 = 23.00 4L .00 32.00 = 12.00 Li4.00 - 21.00 = 23.00
: £ Standard Scores 66.00 9.00 = 57.00 66.00 - 36.00 = 30.00 © 66.00 - 9.00 = 57.00
Responsibilit Raw Scores .37.00 - 16.00. = 21.00 41.00 - 25.00 = 16.00 41.00 ~ 16.00 = 25.00
espo Y Standard Scores 62.00 - 20.00 = 42.00 70.00 ~ 38.00 = 32.00 70.00 - 20.00 = 50.00
Socializatio Raw Scores 50.00 - 24,00 = 26.00 50.00 - 32.00 = 18.00 50.00 - 24.00 = 26.00
° n Standard Scores 74,00 - 28.00 = 46.00 74.00 - 42.00 = 32.00 74.00 - 28.00 = 46.00
self-Control Raw_Scores 43.00 - 11.00 = 32.00 47.00 - 22,00 = 25.00 147,00 ~ 11.00 = 36.00
elr-tontro Standard Scores 66.00 - 23.00 = 43.00 72.00 - 38.00 = 34.00 72.00 - 23.00 = 49.00
Tolerance Raw Scores 31.00 - 12.00 = 19.00 31.00 - 14.00 = 17.00 31.00 - 12.00 = 19.00
Standard Scores 67.00 - 27.00 = 40.00 67.00 - 31.00 = 36.00 67.00 - 27.00 = L40.00
Cood 1 . Raw_Scores 33.00 - _5.00 = 28.00 36.00 - 10.00 = 26.00 36.00 -~ 5.00 = 28.00
cod Impression Standard Scores  72.00 - 25.00 = 47.00 77.00 - 33.00 = 44.00 77.00 - 25.00 = 52.00
. Raw Scores 28.00 - 19.00 = 9.00 28.00 - 20.00 = .8.00  "28.00 - 19.00 = 9.00
Communality Standard Scores 63.00 - 22.00 = 26.00 = 63.00 - 22.00 = 41.00




" "TABLE V1 Continued

. Student Teachers - Coop. Teachers ~~ AlY Teachefs
CP1 Traits | N=8O | , N=38 . Ne118

Achievement via Raw Scores ) 35.00 - 10.00 = 25.00 38.00 - 25.00 = 13.00 38;00 - 10.00 = 28.00
Conformance - Standard Scores 66.00 - 11.00 = 55.00 73.00 - 44,00 = 29.00 73.00 - 11.00_= 62.00
Achievement via Raw Scores 25.00 - 7.00 = 18.00 26,00 .- 15.00 = 11.00 26.00 - 7.00 = 19.00
Independence Standard Scores »65.00 - 22,00 = 43,00 68.00 - 41,00 = 27.00 68.00 - 22.00 = 46.00
) . . Raw Scores ' 47.00 - 23.00 = 24.00 - 47.00 - 30.00 = 17.00 . 47.00 - 23.00 = 24.00
Intellectual Efficiency ¢ tqard Scores 67.00 - 15.00 = 52.00 . . 67.00 - 30.00 = 37.00 67.00 ~ 15.00 = 52.00
Psfchological Raw_Scores 15.00 ~ 4.00 = 11.00 ~18.00 - 8.00.= 10.00 18.00 - 4,00 = 14.00
Mindedness Standard Scores 64.00 - 25.00 = 39.00 75.00 -.39.00 = 36.00 , 75.00 - 25.00 = 50.00
Flexibilit Raw Scores 17.00 - - 2.00 = 15.00 15.00 - 0.00 = 15.00 17.00 - 0.00 = 17.00
Y Standard Scores 73.00 - 30.00 = L43.00. - 67.00 - 24.00 = hS.QQ 73.00 - 24.00 = 49.00
Femininit Raw Scores 23.00 - 8.00 = 15.00 22.00 - fl.OO = 11,00 '23.00 - 8,00 = 15.00
Y Standard Scores 60.00 - 29.00 = 31.00 65.00 - 37.00 = 28.00 65.00 - 29.00 = 36.00

T0O
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30 to 14 for the cooperating and student teachers, respectively. That
is, the scores earned by the student teachers in Sa were found to be
more variable than that of the cooperating teachers. This indicates
that the cooperating teaéhers were found to be more homogenous than the
student teachers.in attributes like personal worth, self-acceptance and
capacity for independent thinking and action.

. Similarly, variability of the cooperating teachers! scores .were
found to be smaller than that of the student teachers.in personality .
traits Do, Cs, Sy, Wb, Re, So, Se, Gi, Cm, Ac, Ai, Py, and Fe. This
indicates that the student teachers were found to be more heterogenous
.in all these personality traits compared to the cooperating teachers.
However, both the groups‘of teachers wefe found tb be equally variable
in traits Sp and Fx.

In order to compare the personality traits of‘the student teaching
personnel according to variability, the raw scores were converted to
standard scores and presented in Table VI. On examination it was found
that the maximum variability had occurred.in Ac with the minimum in Fe

for the combined group.

Standard Deviation

To measure variability of personality trait scores from the means,
standard deviation as a measure of variability was employed. An exam-
ination of the data presented in Table VIl reveals that the variability
of the student teachers' scores was wider than the cooperating teachers
in all the traits except Fx. This indicates.that the cooperating
teachers as a group were found to be persons with more common attributes

than that of the student teachers. However,. in trait Fx the scores of
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Vil

'STANDARD DEVIATIONS OF PERSONALITY SCORES OBTAINED BY
VO. AG. STUDENT TEACHING PERSONNEL ON THE CP| TRAITS

83

Coop. Teachers

2.77 7.10

3.02  7.53

Student Teacheré‘ A1l Teachers

CP1 Traits Raw N=§2anéard Raw N;%gndard Raw g:élgard cv

‘ Sqoresv_ Scores |Scores Scores | Scores Scores
Dominance 5.65 11.07 L.35 8.71 | 5.50 10.82 21,42
Capacity for Status | 3.71 9.64 3.29  8.57 | 3.7 9.67 21.58
Sociabiiity k.51  9.01 | 3.73 ~ 7.46| L.34 8.69| 18.19
Social Presence 5.73 | 10.79 | 5.62 10,64 .5.70 10.74 | 21.01
Self-Acceptance 3.67 9.89 2.85 | 7.711 3.43 - 9.27) 17.19
Sense of Well-Being| 4.86 12.16 | 3.02.  7.59| L.65 11.63| 25.62
Respons ibility 467  9.35 | 3.24  6.48| 5.04 10.09| 21.07
Socialization 5.37 - 9.54 3.47  6.09| 4.88 - 8.67( 17.79°
Self~Control 6.99 9.53 6.21 8.38) 7.56 10.27 | 20.28
Tolerance L. b5 9.39 [ L.25  8.96| 4.73 9.97| 20.20
Good Impression ‘6.17 10.32 5.85 9,78 6.38 10.68) 23,03
Communal i ty { 2.06 9.0 | 1.72 7.9 1.97 8.99( 17.3k4

“Achievement via , :

Conformance L.77 10,50 | 2.99 6.47| 4.97 10.89] 21.86
Achievement via _ |

independence 3.42 8l 2.96 7.10} 3.56 8,48} 17.09
Intellectual | , v

Efficiency L.6k 10.07 | 3.55  7.63| 4.70 10.15| 23.0k
Psychological

Mindedness 2,23 8.02 2721 - 7.93 2.39 8.57 |6f29
Flexibility 2,99  8.53 | 3.83 11.03| 3.28 9.39] 17.3k4
Femininity 2,97 7.25 15.53
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the cooperating teachers were.%ound to be widely dispersed than that of
the student teachers.' In the combined group; the largest amount of |
variation was noticed in Wb compared tao the smallest amount of variation
in Fe.

In order to test the first hypothesis that there is no significant
difference-in variability of the personality.traits of the two groups
of student teaching personnel, the investigator first used the range
shown in Table VI as a general measure of spread or scatter of data
and found aifferences between the two groups in the CPIl trait scores.

Similar differences were observed when standard deviations were
employed as measures of variability for the two. groups of teachers in
the CPI téait scores from the mean. Therefore, the investigation failed
to retain the null hypothesis.

The investigator further desired to determine the relétive variab-
ility of the personality trait scores.fdr the whole group df student
teaching personné], Accordingly, the investigator converted all the
raw scores into the standard scores and‘computed coefficient of
variation for each of the CPl traits. |Is the variability of teachers'
scores in ''dominance'" in ratioi to their mean as great as the variab-
ility of teachers! scores in '"Capacity for Status" in ratio to their
mean? To answer such questions, the coefficients of variation are
placed in Table VI|I whicﬁ indicafes that variabi]ity in ""Capacity for
Status' was found to be slightly wider than that of ''dominance!'. The
variability in traits‘Do, Cs, Sy, Sp, Sa, and Wb was found to be
21.42, 21.58, 18.19, 21.01, 17.19, and 25.62 compared to 21.07, 17.79,
20.28, 20.20, 23.03, and 17.34 in Re, So, Sc, To, Gi, and Cm, respect+

ively., Similarly, the variability in traits Ac, Ai, and le was found
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to be 21.86, 17.09, and 23.04 compared to 16.29, 17.34, and 15.53 in
Py, Fx, and Fe. The maximum variability was noticed in trait Wb com=-

_pared to the minimum.in trait Fe.
CPI Classes

Each of the eighteen personality traits included in the CPI
instrument is. intended to encompass one important facet of interpersonal
psychology. The total set of eighteen traits is meant tO»providé:a'
comprehensive survey of»an individual féom his social interaction point
of view. In the CPI Manual the eighteen traits have been grouped into
four broad classes, seeking to emphasize some of the psychological and
psychometric clusterings which exist among them. The four classes are
stated below: |

Class 1. Measures of Poise, Ascendancy, and SeTf-AsSurance.
It has six traits, Do, Cs, Sy, Sp, Sa, and Wb.

Class fl. Measures of Socialization, Maturity, and Responsi=-
bility. The traits included in this Class are Re,
So, Sc, To, Gi, and Cm.
Class_111. Measures of Achievement Potential and Intellectual
Efficiency. Three traits are included in this
Class, namely, Ac, Ai, and le.
Class IV. Measures of Intellectual and Interest Modes. In this
Class three traits are included, namely, Py, Fx, and
Fe. '
Table Vi1l provides data grouped.in four classes based on those
student teaching personnel who scored average or above the CPI norms.
In Class 1, 50 percent of the student teachers scored average or above
the CPl norms compared to 71 percent of the cooperating teachers,

Similarly, in Class Il about 38 percent of the student teachers scored

average ot above the CP! norms compared to about 82 percent of the
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TABLE VI

NUMBER AND PERCENT DISTRIBUTION OF VO. AG. STUDENT:
TEACHING PERSONNEL HAVING SCORES AVERAGE
OR ABOVE THE CPI NORMS CLASS-WISE

Student Teachers Coop. Teachers A1l Teachers

Classes of CPI N=80 N=38 . N=118

’ n % n % n %
Class | 40 50.00 27 71.05 67 56.78
Classv|lv 30 37.50 31 81.58 61 51.69
Class 111 21 26.25 30 78.95 51 4322
Class IV 29 36.25 22, 57.89 51 43.22

(See Appendix F)
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cogperating teachers. ln Class |1i and Class 1V, 26 and 36 percent of
the student teachers SCQredvavérage or above the CPI norms campared to
79 and 58 percent of the éooperating teachers, respectfvely. In all the
classes the performance 6f the cooperating teachers was. found to be
much higher than that of the student teachers. The céoperéting teachefs,
vin general, were found to be of superior quality énd ability than that
of the group of the student teachers. This. indicates a quality selec-
tion of the cooperating teachers by.the teacher education administration.
However, the performance of the two grpups of teachers combined was
not found to be very encouraging, particularly in the areas of achieve-
ment potential and intellectual efficiency, and intellectual and
interest modes, |

Personality Traits and Professional and

Socio=ecanomic Variables

Gough(32) has presented a detailed description of the purpose of
each of the CPIl traits. He has prdvided meaningfui associative adject-
ives and behavioral descfiptions for each of the CPI traits. in the
Manual.

‘In contrast, selected variables identified by the investigator for
use in the study, were divided into two categories in order to facili-
tate the understanding of the relationship between the CPI»pérsonality
traits and the selected variables. The first grouping, considered
professional,. included those variables related to job, work experience,
and education of the student teaching personnel. The second grouping
contained variables related to age, family size, income, social environ-
ment, and father's occupation and edu;ation. The.Variables included

~in the second grouping were called socio-economic variables.
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In investigating the relationship between the personality traits
of the CPl and the various selected Variables,.if was considered impor-
tant to examine each trait of the CP| separately.

To determine the difference of significance between the CPi
personality traits and the selected varfables, chi-equare tests were
app]ied to data carefully considering the magnitude of the expected
frequencies. In order to meet this requirement, the adjacent classifi~
cations were collapsed wherever necessary and_thereby the number of the
cells was reduced. |

ﬁesults at the .05 level of significance wereveccepted as the
basis for rejection of the null hypothesis. HOWever,‘results at the
.01 level also were recorded to show the ‘trend of.significance;

The scores in the personality traits were classified into‘three
groupsﬁ low; medium; and high, The medium group was identified by‘
-+ '(plus or minus one standard deviation) from the mean while the
high‘and low scores were classified one standard deviation above and
one standard deviation below the mean; respectively.

Dominance“ The scale Do (dominance) assesses factors of leader-

ship ability, dominance, persistence, and social initjative.

PpmjngnceqandfProfessfonal.ReTatedAVériablesﬁjf';

" 'The data in Table IX show the relationship between the personality

trait dominance and the professional related variables of the student

*High Scores Tend to be Seen as: Aggressnve confident, persistent
and planful; as being persuasnve ive and verbally fluent; as self-reliant
and independent; and as having potential and initiative.

Low Scores Tend to be Seen as: Retiring, lnhlbited, common place,
indifferent, silent and unassuming; as being slow in thought and action.

as avoiding of situation of tension and deC|S|on, and as lacking in
self-confidence.
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TABLE IX
RELATIONSHIP OF PERSONALITY TRAIT DOMINANCE

TO PROFESSIONAL RELATED VARIABLES OF
VO. AG, STUDENT TEACHING PERSONNEL

Variables | _ N Scores Obtained ‘ 2

‘Low Medium High °

Present'Tifle

Student Teacher 80 18 53 9 10,838 +O;4235
Coop. Teachers 38 0 30 8 '
N= 118 18 83 17

—

Participated in High School FFA ‘
President or officer - 82 13 58 11

Member 21 5 13 '3 4,110 NS
Not participated 15 0 12 3
N=118 18 83 17

Participation in High School Extra Cﬂrrfcular Programs

President or officer k3 6 28 9
Member 28 4 22 2 2,981 NS
Not participated 22 L4 16 2

N= 118 T8 83 17

Participation in Collégiate FFA

President or 8fficer 16 0 14 2
Member 80 14 52 14 5,886 NS
Not participated S22 4 16 2

N= 178 18 83, 17

Participation in Collegiate Extra Curricular Proqfams

President or officer 29 1 20 8
Member : 35 11 21 -3 1h4,955%% 0,4545
Not participated 54 6 L2 6
: N= 118 18 83 17
Formal Education
v College Senior 80 18 53 9
Bachelor degree 1 0 ] 0
Bachelor with addl. work 12 0 10 2 13.266 0.4076
Master degree 8 0 7 ] ¢
Master with addl. work 15 0 10 5
N= 116 18 81 17
Membership. in Professional Organization
One organization - 35 0 28 7
,More than one organization 0 0 0 0 0.0 NS
No organization ‘o_ o0 0 0 ¢
N= 35 0 28 7




TABLE IX Continued

90

. .

 Scores Obtained

Variables Tow Medium High X C/ or
Tenure in Teaching Vo. Ag,
~Less than 1 year 0 o 0 0
1 to 9 years 10 0 9 ]
10 to 19 years 16 0 12 L 1.282 NS
20 to 29 years 10 0 7 3
30 years or ‘above .0 0 0 0
N= 36 0 28 8
*% = significant at the .01 level;
* = significant at the .05 level;
N$:= not significant;
c = chi=gquare value of the collapsed contingency table;
C-= corrected coefficient contingency;
r = correlation coefficient.
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'teaching personnel. An examination of the data in Table IX reveals tHat
there was a significant difference between the trait dominance and the
title of the student teaching personnel at the .01 level, THe coopera-
fing teachers scored higher than the student teachers, This indicates

. that the job title has a relationship with the persona]ﬁty trait
dominance. - The corrected coefficient of contingency was found to be
+0.,4235,

Significant differences were noticed between the trait dominance
and the professional related variables namely, formal education, and
extra=-curricular activities. Teachers with higher degrees and graduafe

- work scored higher than t he teachers who had only the bachelorfs degree,
Similarly, thé teachers who actively particpated iﬁ the collegiate
extra~curricular activities scored higher than non-participators.

Data in Table iX also show non-significant values of chimsquares for
the high school FFA participants, collegiate FFA barticipants, members
of professional organizations and tenure-holders of teaching vocational

agricul ture.

Dominance and Socio-economic Related Variables

The .relationship between the variables related to age, family,
economic and social environment to the trait dominance is provided in
Table X.

An examination of the data in Table X reveals that avpositive
re]ationship exists between the trait dominance and age, and between
dominance and marital status of the subjects. For those reporting ages
below thirty or sixty and above sixty scored higher in trait dominance

than the teachers of middle age, thirty to fifty. Percentage wise the
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TABLE X

RELATIONSHIP OF PERSONALITY TRAIT DOMINANCE TO
SOCI0~-ECONOMIC RELATED VARIABLES OF
VO. AG. STUDENT TEACHING PERSONNEL

Scores Obtained 2 -

Variables N Tow Medium High * ¢ eorr
Age
Less than 20 years 0 0 0 0
20 to 29 years 72 17 Ls 10
30 to 39 years 11 0 10 1
LO to 49 years 8 o0 7 1 17.638%% +0.3230
50 to 59 years 6 0 6 0 ¢ -
60 years or above 21 0 15 6
' N=118 17 83 18
Marital Status '
Single 30 12 13 5
Married 88 6 70 12 20.462%% 0.5608
Other 00 0 0 ©
N=118 18 83 17
Size of Family
No child : 32 4 23 5
1 child 21 | 19 R
2 children 16 1 13 2 6.601NS
3 children or more 20 0 15 5
N=89 6 70 13
Birth Order , ‘
First=born ks 7 32 6
Second~born 29 4 20 5
Third=born 19 &4 15 0 8.492NS
Fourth-born 7 1 3 3
Fifth-born or later 17 2 18 2
N=117 18 82 17
Sibfing
No sibling L 3 0
- One sibling 27 L4 19 L
Two to four siblings 65 11 L3 11 2.022NS
Five siblings or more 22 2 18 2
N=118 18 83 17
Place Where Mostly Lived
Rural farm or ranch 92 13 66 13
Rural non-farm 8 2 6 0
Town 9 3 L 2
Small city 2 0 2 0 6.76§NS
Medium-sized city 2 0 ] 1
Large city L o 3 1
Metropolis 0 0 0 0
N=117 18 82 17




TABLE X Continued

Scores Obtained 2

Variables N Tow Wedfum #ign * - ©
I ncome S
Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 0 2 0 1.196 Ns
$8000 to $8999 8 0 7 1 ,
$9000 or:=gbove 26 . 0 19 7
N=-36 0 28 8
Father's Occupation ' '
" Professional 7 1 6 0
Managerial, technical,
official or farmer 7k 52 11
Clerical or salesman 1 0 ] 0 3.I3é'NS
Skilled worker 17 3 12 2 .
.Semi=skilled worker , 12 6 3
Unskilled worker - 2 0 2 0
Other ' 5 1 3 1
N=117. 18 82 17
Father's Education
College graduate 2 0 2 0
Attd, college for 1 yr.
or more 15 [ 13 1
High School graduate 32 L 24 L
Attd. high school for
1 year or more 28 4 20 L 9,754 NS
Elementary school graduate 23 7 13 3 ¢
Attd. elementary school
for 1 year or more 18 2 11 5
N=1T8 18 83 17

3ot
ki

significant‘at the .01 level;
significant at the .05 level;

NS».= not significant

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

“r = correlation coefficient,
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student teaching personnel of unmarried status scored lower in dominance'
than did married ones. In both the cases, the contingency tables were
collapsed and chi-square values proved significance at the .01 level.
The amount.of association between trait dominance and teacher age was
high with a correlation coefficient of +,3230. Siﬁilar]y! the amount

of associationship between the frait dominance and teachers' marital
status was found to. be adequatély correlated as seen from the corre;ted
coefficient of contingency (C = .5608).

The data in Table X reveal that no significant difference was
detected between the trait dominance and the attributéd data; namely,
family. size, birth order, number of siblings, father's edgcation and
occupation, personal. income, and liVing place, |

| Based on the data presented in Tabje IX and X; the null hypothesis
.of no significant difference between the trait dominance and profess=
ional and socio?econOmic related variables was not rejected except for
éhe'Qariables of the teachers' title, collegiate extra~curricular
activities, formal educatiqn, age, and marital status.

.Capacity for Status*. This trait serves as an index of an

individual's capacity for status (not his achieved status). The scale
attempts. to measure .the personal qualities and attributes which underlie

and léad fo status.

*High Scores Tend o be Seen as: Ambitious, active, forceful,
insightful, resourceful, and versatife; as being ascendant and self-
seeking; effective in communication; and as having personal scope and
breadth of interest. '

Low Scores Tend to be Seen as: Apathetic, shy, conventional, dull,
mild, simple, and slow; as being sterotyped in thinking; restricted in
outlook and intere&ts; and as being uneasy and awkward in new or
unfamilar social situation.
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Capacity for Status and Professional Releted Variables

The relationship of capacity for status and variables related to
jeb, previous experience, and education of the student teaching personnel
is shown in Table Xt.

Deta presented in Table X! reveal several significant values of
chi=square that is, the differences between the observedvand the
expected frequencies were found to be significaﬁt at the .01 level in
case of professional variables namely, teachers! jeb tifle, particip-
ation in collegiate extra=-curricular programs and tenure in teaching
vvocationa] agriculture. Similarly, the difference between the

:observed and the expected frequencies was found to be signifjcaht~atﬁ
the .05 level in case of professional variable, formal education, No
statietical significant difference was observed between the abserved
and the expected frequencies ih case_of professional variables, namely,
partieﬁpation ﬁhihigh school FFA, participation in high schoo! extra-
currICQIar programs, participation in collegiate FFA and membership
in professional organizations. ‘This means that the observed frequencies
appreximated'to the expected ones resulting smaller chi=square values,
This indicated that there was a closer relationship between the
observed results and the hypothesis under testing. In otheriwords, the
investigator did not find ahy reason to reject the null hypothesis in
case of ettributes, namely, participation in high schooi FFA, partici-
pation in collegiate FFA, participation in high school extra-curricular

programs, and membership in professional organizations.

Capacity for Status and Socio-economic Related Variables

The data in connection with the relationship between the trait,



TABLE XI

RELATIONSHI1P OF PERSONALITY TRAIT CAPACITY FOR
STATUS TO PROFESSIONAL RELATED VARIABLES
OF VO, AG, STUDENT TEACHING PERSONNEL
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pr—s

'§COres Obtained

N= 35

Variables N Low Medium High X2 C or
. Present Title ' -
' Student Teacher 80 17 55 8 Qe
Coop. Teacher 38 1 26 ]l"]],589mn 0.4365
N=118 18 81 19
Participation in High School FFA
‘ President or officer =~ 82 13 . 58 1
Member 21 b 13 L 2.662 NS
Not participated 15 1 10 L
N=118 18 81 19
Participation in High School Extra Currdécular Programs
v President or officer L3 4 30 9
Member 28 3 21 L L 759°NS
Not participated L7 11 30 6 '
N=118 18 81 19
Participation in Collegiate FFA
"President or officer 16 2 13 ]
Member 80 9 58 13 8.336 NS
"Not participated 21 7 10 L '
' N=117 18 81 18
Participation in Collegiate Extra Curricular Programs
President or pofficer 29 2 17 10
Member 35 9 22 L 13,405%% 0.4329
Not participated ch 7 L2 5
N=118 18 81 19
Formal Education -
College Senior 80 17 55 8
Bachelor degree 1 0 1 -0
Bachelor with addl. work 12 O 9 3 13.199% 0.4066
Master degree ' 8 o0 5 3 ¢
Master with addl. work 15 1 9 5
v N=116 18 79 19
Membership in Professional Organization
‘ One organization 35 1 24 10
More than one organization 0 O 0 0 0.0 NS
No organization 0 O 0 0 ¢
1 2L 10




TABLE XI Continued
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Variables N Lzzofzzd?z;ai:?gh ‘XZ c or r
Tenure in Teaching Vo, Ag. B
Less than 1 year "0 0 0 0
1 to 9 years 10 1 8 1
10 to 19 years 16 0 13 3 10.374¥%* ,6900
20 to 29 years 10 0 3 7 ¢
30 years or above ) 0 0
N= 36 ] 24 11

1

significant at the .0l Jevel;

significant at the .05 levetl;

not significant;

chi-square value of the collapsed contingency table;
corrected coefficient contingency;

correlation coefficient.
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capacify for stafus, and the socio-economic related‘variables are shown
in Table XII.

It appears from the Table that there was a strong associafion
between the trait, capacity for status, and the variables, age, and
marital status of fhe subjects under study. The differenee between
the observed and the expected frequencies in case of socio~economic
related variable, the size of the family of the subjects was found to
be significant at the .05 level, This %%zﬁs,.if the experiment would
be repeated, only once in 20 trials chi—squarevwould come out with a
value of 12.748. Further, the chi-square value of 12.748 was consid-
ered to be significant considering an error of l_in.20 due to sampliné
- fluctuations.

The study indicates that the vocational agriculture Studenﬁ
teaching'personnel who had two or more children scored higher on
personality test than the teaching personnel whovhad none or only one
child. Similarly, the married teachers scored higher than the
unmarried ones. The teachers of age 30 or above scored higher than
the teechere of age less than 30. The teachers of age 60 or above
scored the highest points on the trait, capacity for status. No
statistically significant difference was noticed between the observed
and the expected frequencies in case of variables, birth order, sibling,
pTace of living, income, father's occupation and eddcation.

The data shown in Table XIl indicate that the null hypethesis‘of
no significant difference between the personality traft, capacity for
status, and the selected socio-economic attributes was not rejected
except for the variables, age, marital status, and.size of the family

of the student teaching personnel.
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TABLE XI1

RELATIONSHIP OF PERSONALITY TRAIT CAPACITY FOR
STATUS TO SOCIO~-ECONOMIC RELATED -VARIABLES OF
VO. AG, STUDENT TEACHING PERSONNEL

o

Scores Obtained 2

Variables Tow Medium High X C orr
Age | |
Less than 20 years 0 o 0 0
20 to 29 years 72 17 50 5
- 30 to 39 years 11 0 8 3 donte
LO to L9 years 8 1 7 0 23'38Zn“ +0'37%£
50 to 59 years 6 0 4 2
60 years or above 21 0 12 9
N=118 18 81 19
Marital Status
Single 30 11 18 1 :
Married 88 7 63 18 l6.60é** .5123

Other

0 0
N=118 18 = 81 19

Size of Family

No child 32 5 24 3 .
1 child 21 2 14 5 -
2 children 16 0 14 g 12.7hBi% 504
3 or more children . 20 0 12 8
_ ' N=89 7 6l 18
Birth Qrder '
First-born ‘ Ls 7 33 5
Second=~born 29  § 19 5
Third-born 19 4 13 2 L.202NS
Fourth~born 7 1 L 2
Fifth=born or later 17 ] 12 L
N=117 18 81 18
Sibling ‘ ' ‘
No sibling L o L 0
One sibling : 27 4L 19 L
Two to four siblings 65 13 4o 12 M.MOQNS
Five siblings or more 22 1 18 3
N=118 18 81 19
Place Where Mostly Lived
Rural farm or ranch 92 14 62 16
Rural nen-farm 8 1 7 0
Town 9 3 5 1
Small city 2 0 ] 1 5,76ZNS.
Medium-sized city 2 0 2 0
Large city L 0 3 ]
Metropolis 0 O 0 0
7 18 80 19

N=11




~TABLE XI1 Continued
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Variables N inor§Zd?2;aiﬂ?gh X T orr
Income ' '
Less- than $6000 0 o 0 0
$6000 to $6999 0 O 0 0
$7000 to $7999 2 0 1 1 2.75 Ns
$8000 to $8999 8 ] 7 0 .
$9000 or above 26 0 16 10
= 36 ] 24 11
Father's Occupation ,
" Professional 7 2 4 ]
Managerial, technical,
official or farmer 74 11 Lg 4
Clerical or salesman ] 0 ] 0
Skilled worker 173 12 2 2.628 NS
Semi~skilled worker [ 1 9 1 ¢
Unskilled worker 2 0 1 1
Other 5 1 L 0
N=117 18 80 19
Father's Education
- College Graduate 2 0 1 1
Attd., college for
lyear or more 15 2 11 2
"High school graduate 32 6 20 6
Attd. high school for
| year or more 28 4 19 5 5.102 NS
Elementary school grad. 23 5§ 14 L
Attd. elementary school
for 1 year or more 18 1 16 1
N=118 18 81 19

Wl

e
ris

= OIl0

B uwonunnn

significant at the ,01 level;
significant at the .05 level;

not significant :
chi-square value of the collapsed contingency table;
corrected coefficient contingency;

correlation coefficient.
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-Sociability*. The purpose of this trait is to identify persons

of outgoing, sociable, and particiative temperament.

Sociability and Professional Related Variables

The relationship of sociability and professional related variables
is shown in Table XII1,

The data presented in Table XIII| show that the difference between
the observed and the expected frequencies was not found statistically
significant to any of the professional related attributes of the student
teaching personnel. .This means that the observed results approxfmated
to the expected results. in éll cases of the professional related
variables. Further, the differences noticed in Table Xill did not
account for any significant relationship between the personélity trait,
sociability, and the professional related attributes of the student

teaching personnel.

‘Sociability and Socio-economic Related Variables

The data in connection with the study of relationship between the
trait, sociability, and the socio~economic related variables are placed
in Table le.

The data presented in Table X!V indicate that no statistically

significant difference was found between the observed and the expected

*High Scores Tend to be Seen as: Outgoing, enterprising, and
ingenious; as being competitive and forward; and as original and fluent
in thought.

.Low Scores Tend to be Seen as: Awkward, conventional, quiet,
submissive, and unassuming; as being detached and passive in attitude;
and as being suggestible and overly influenced by otherf{s reactions
and opinions.




TABLE X111

?
{

RELATIONSHIP OF PERSONALITY TRAIT SOCIABILITY
TO PROFESSIONAL RELATED VARIABLES OF
VO, AG. STUDENT TEACHING PERSONNEL
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Variables N LZ;O;;ZGEE;aJ;?;h X2 or r
Present Title
Student Teacher 80 16 51 13
Coop. Teacher 38 3 28 7 2.796 NS
: N=118 19 79 20
Participation in High School FFA v
Presidént or officer 82 14 53 15
Member 21 L 14 3 1.729 NS
Not participated 15 ] 12 2
| N=1T8 19 79 20
Participation in High School Extra Curricular Programs
President or officer 43 5 30 8
Member 28 3 18 7 L.928 NS
Not participated L7 11 31 5
N=118 19 79 20
Participation in Collegiate FFA '
President or officer 16 2 11 3
Member ’ 80 12 55 13 1.408 NS
Not participated 21 5 12 L
N=117 19 78 20
Participation in Colleqgiate Extra Curricular Programs
President or officer 29 2 20 7
Member 35 10 22 3 7.773 NS
Not participated 54 7 37 10
N=118 19 79 20
Formal Education '
College senior 80 16 51 13
Bachelor degree 1 0 ] 0
Bachelor with addl. work 12 1 10 1 9.64Z NS
Master degree 8 0 L L
Master with addl. work 15 2 11 2
N=116 19 77 - 20
Membership in Professional QOrganization
One organization 35 3 25 7
More than one organization 0 O 0 0 0.9 NS
No organization 0 0 0 0
N=35 3 25 7
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TABLE X1l Continued

Scores Obtained 2

ol

Variables N

Low Medium High X orr
Tenure in Teaching Vo, Ag.
Less than 1| year , o 0 o0 0
1 to 9 years 10 2 7 1
- 10 to 19 years 16 0 13 3 1.285 NS
.20 to 29 years 10 1 6 3 ¢
30 years or above 0 0 0 0
. N=36 3 26 7

significant at the .01 level;
significant at the .05 level;

wlants
W

NS = not significant

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient.
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TABLE X1V

RELATIONSHIP OF PERSONALITY TRAIT SOCIABILITY
TO SOCIO-ECONOMIC RELATED VARIABLES OF
VO, AG. STUDENT TEACHING PERSONNEL

e —— T

Scores Obtained 2

Variables N Tow Medium High X C or r
Age ' |
Less than 20 years 0 0 0 0
20 to 29 years 72 15 Ly 10
30 to 39 years 11 0 8 3
LO to L9 years 8 3 3 2 6.59gNS
50 to 59 years 6 0 6 0
60 years or above 21 | 15 5
N=118 19 79 20
Marital Status
Single 30 9 17 4
Married : 88 10 62 16 5.771INS
Other 5000 0 ¢
N=118 19 79 20
Size of Family ‘
No child 32 6 22 L
1 child 21 2 15 b
2 children ' 16 1 13 2 “.T79NS
3 children or more 20 2 12 6
' N=.89 11 62 16
Birth Order
First=-born ks 9 29 7
Second=born 29 3 19 7
Third=born 19 3 15 1 8.7L2NS
Fourth-born 7 O L 3
Fifth~born or later 17 4 11 2
' N=117 19 78 - 20
Sib]ing ‘ )
No sibling L 0 3 1
One sibling 27 L 17 6
Two to four siblings 65 11 L2 12 3.37§NS
Five siblings or more 22 L 17 |
N=118 19 79 20
Place Where Mostly Lived ‘
" Rural farm or ranch 92 15 61 16
Rural non-farm 8 1 6 1
Town s 9 3 6 0 .
Small city 2 0 2 0 6.68LNS
Medium-sized city 2 0 ] 1 ¢
Large city L o 2 2
Metropolis 0 O 0 0
N=117 19 78 20




TABLE X1V Continued
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N Scores Obtained x2

Variables Low Medium High

O

or r

Income
. Less than $6000 0 O 0 0
$6000 to $6999 o 0 0 0
$7000 to $7999 2 0 2 0 0,788 NS
$8000 to $8999 8 2 5 1 ¢
$9000 or above 26 1 19 6
N= 36 3 26 7
Father*s Occupation '
Professional 7 2 5 0
Managerial, official,
technical or farmer 74 11 51 12
Clerical or salesman 1 0 1 0
Skilled worker 17 4 8 5 6.188 NS
Semi~-skilled worker 1Mo 9 1 ¢
Unskilled worker 2 0 2 0
- Other 5 1 2 2
N=117 19 78 20
Father's Education o
College graduate 2 0 1
Att. college 1 yr. or more 15 2 9 L
High School graduate 32 4 21 7 7.958 NS
Att. high school for ' ¢
| yéar or more 28 4 21 3
Elementary school grad. 23 7 14 2
Att. elementary school
| year or more 18 2 13 3

N=118 19 79 20

N
W

significant at the .01 level;

significant at the .05 level;

not significant; .

chi-square value of the collapsed contingency table;
corrected coefficient contingency;

correlation coefficient.

=S O10 G

=
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frequencies of the socio-economic attributes of the student teaching
personnel in relation to their scores on the trait, socfability.
Therefore, the investigator failed to reject the null hypothesjs for
any of the attributes related to the student teaching personnel's
professional and socio-=economic vériablés as‘indjcated in Table Xill

and Table XIV.

Social Presence*, The trait, social presehce, assesses factors
such as poise, spontaneity, and self=-confidence in personal and social

interaction.

Social Presence and Professional Related Variables

The data in connection with the study of relationship befwaen
the trait, social presence, and the professional related attributes
of the vocational agriculture student teaching personnel are sshown' . in
Table XV. |

No value of chi=square was found to be Statistically significant:
at the .05 level. This indicates that there was an agreement between '
the observed and'the'expected.frequencies of the professional rélated
variables of the student teaching personnel. in relation fo their scores

on the trait, social presence.

Social Presence,and Socio-economic Related Variab1es

The data in connection with the study of relationship between

*High Scores Tend to be Seen as: Clever, enthusiastic, imaginative,
quick, informal, spontanedus, and talkative; as being active and vigor-
ous; and as having an expressive, ebullient nature.

Low Scores Tend to be Seen as: Deliberate, moderate, patient, self-
restrained, and simple; as vacillating and uncertain in decision; and
as being literal and unoriginal in thinking and judging.




TABLE XV

RELATIONSHIP OF PERSONALTTY TRAIT SOQCIAL PRESENCE TO

PROFESSIONAL RELATED VARIABLES OF VO. AG.
STUDENT TEACHING PERSONNEL

107

Scores Qbtained

Variables N Tow Medium High X2 or r
Present Title v
' " Student Teacher 80 10 . 5§ 15
Coop. Teacher 38 6 28 L 1.376 NS
o N=118 16 83 19
Participation in High School FFA ‘
President or officer 82 8 58 16
" Member ' ' 21 3 17 1 8.504 NS
Not participated 15 5 8 2
: N=118 16 83 19
Participation in High School Extra=-Curricular Programs
President or officer Ly 7 31 5
Member . 28 5 19 L 2.916 NS
Not participated : 47 4 33 10
N=118 16 83 19
Participation in Collegiate FFA
President or officer 16 1 14 ]
Member 80 14 52 14 4.982 NS
Not participated 21 1 16 L ' ‘
N=117 76 82 19
Participation in Collegiate Extra-Curricular Programs
President or officer 29 2 23 -
Member 35 7 25 3 5,191 NS
Not participated : ch 7 35 12 '
N=118 16 83 19
Formal Education
College senior 80 10 55 15
Bachelor degree 1 0 1 0
Bachelor with addl. work 12 ] 10 ‘T 4,592 NS
Master degree : 8 2 b 2 ¢
Master with addl. work 15 3 11 1 -
N=116 16 81 19
Membership in Professional Organizatio
One organjzation 35 6 25 L
More than one organization 0 0 0 0 0.0 NS
No organization 0 0 0 o ¢
N= 35 6 25 L
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TABLE XV Continued

Scores Qbtained 2

Variables N Cow Medium High X C or r
Tenure in Teaching Vo. Ag. - '
Less than.one year 0 0 0 0
1 to 9 years 10 1 9 0
10 to 19 years . 16 4 11 ] 6.532 NS
20 to 29 years 10 1 6 3
30 years or above S ¢ 0 0 0
N= 36 6 26 L

significant at the .01 level;
significant at the .05 level;

Jonte
Pi%3y

N

S = not significant; :

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient.
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social presence and»socio-economic attributes of the sfudent teaching
personnel are placed in fable XVi,

It éppearg from the data that no chi-square value of the test was
found to be significant except for the attribute, marital status of the
subjects under study. This indicatés that the student teaching
personnel who were married scored higher on the trait, social presence,
than the teaching personnel who were single.

Therefore, the null hypothesis of no significant difference
between the trait, social presence, and the professional, and
socio-economi; variables of the student teaching personnél was rejected
except for the variable, marital status, as the data indicated in
Table XV and Table XVI. |

Social-Acceptance*. The trait selfmacceptance assesses factors

such as sense personal worth for independent thinking and action.

Self~acceptance and Professional Related Variables

The data in connection with the study of relationship betwéen
self-acceptance and the professional variables such as job title,
work experience, fofmal education, and tenure of the student teaching
personnel are shown in Table XVII.

The.differencer between the observed and the expected frequencies

was not found to be significant at the .05 level except for the chi-

*High Scores Tend to be Seen as: Intelligent, outspoken, sharp-
witted, demanding, aggressive, and self-centered; as being persuasive -
and verbally fluent; and as possessing self-confidence and self-
assurance.

Low Scores Tend to be Seen as: Methadical, conservative, depend-
able, conventional, easy going, and quiet; as self-abasing and given
to feelings of guilt and self-blame; and as being passive in action
and narrow in interests. )
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TABLE XVI

“RELATIONSH{P OF PERSONALITYvTRAIT SOCIAL PRESENCE
TO SOCIO~ECONOMIC RELATED VAR|ABLES OF
VO. AG. STUDENT TEACHING PERSONNEL

Scores Obtained 2 =

Variables N Tow Medium High X & orr
Age o
Less than 20 years 0 0 0 0
20 to 29 years 72 10 L8 14
30 to 39 years 11 ] 9 ]
40 to 49 years 8 o0 8 0 L.827NS -0.0396
50 to 59 years 6 1 5 0
60 years or above 21 4 13 L
’ N=118 16 83 19
Marital Status o
Single ’ 30 8 17 5 :
Married. ' 88 8 66 14 6,174  ,3253
Other 0 0 0 0 ¢
N=118 16 83 19
Size of Family -
No child 32 3 25 b
One .child . 21 ] 15 5 .
Two children 16 4 1] ] 7-019NS
Three children or more 20 1 - 15 L
N=83 9 66 14
Birth Order ‘ '
First=born Ls 7 32 6
Second=born 29 5 19 5
Third-born ' 19 3 12 4 3.066NS
Fourth-born 7 1 6 0 ¢
Fifth-born or later 17 0 13 4
N=1T7 16 82 19
Sibling : '
No sibling L 2 1
One sibling 27 3 19 5 ‘
Two to four snbllngs 65 11 L 10 2’68éNs
Five siblings or more 22 1 18 3
' » N=118 16 83 19
Place Where Mostly Lived
Rural farm or ranch 92 15 64 13
Rural non-farm 8 o0 & L
Town 9 0 9 0
Small city 2 0 2 0 12.I8ENS
Medium-sized city 2 0 1 1
Large city L 2 ]
Metropolis 0 O 0 0
N=117 16 82 19
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TABLE XV] Continued

Scores Obtained vl

Variables _ N Tow Medium High X C orr

Income S ‘ .

Less than $6000 0 o0 0 0

$6000 to 56999 0 0 0 0

$7000 to $7999 2 0 2 0 2.5]2NS

$8000 to $8999 8 1 7 0

$9000 or above 26 5 17 L

: N=136 6 26 L

Father's Occupation

Professional 7 1 6 0

Managerial,. official,

technical, or farmer 74 10 54 10
Clerical or salesman ] 0 ] 0
Skilled worker 17 2 12 3 3.224NS
Semi-skilled worker 1o 8 2 ¢
Unskilled worker 2 ] 1 .0
Qther 5 ] ] 3

’ N=117 16 83 18
Father’s Education .

College graduate 2 0 2 0

Attd. college 1 yr.or more 15 5 7 3

High School graduate 32 1 25 6

Attd. high school for .

1 year or more 38 3 19 6 12.662NS
Elementary school grad. 23 6 15 2 ‘
Attd. elementary school :

for 1 year or more 18 1 15 2

9

N=118 16 83 I

significant at the .01 level;

significant at the .05 level;

not significant;

chi-square value of the collapsed contingency table;
corrected coefficient contdngency;

correlation coefficient. .

< OI0

=
(721
I T | I (Y
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RELATIONSHIP OF PERSONALITY TRAIT SELF-ACCEPTANCE
TO PROFESSIDNAL: RELATED VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL
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- Scores Qbtained 2
Variables - N Low Medium High X o orr
Present Title ‘ i
‘Student Teacher 80 13 53 14
Coop. Teacher 38 6 28 y 1-032N8
' N=118 19 81 18 '
Participation in High School FFA
' President or officer 82 10 56 16
Member 21 6 14 1 6.223NS
Not participated 215 3 11 1
’ N=118 19 81 18
Participation in High School Extra-Curricular Programs
President or officer L3 5§ 30 8
Member 28 4 20 L 1,986NS
‘Not participated 47 10 31 6
N=118 19 81 18
Participation in Collegiate FFA
President or officer 16 @ 12 2 '
Member 80 13 - 53 14 1.212NS
Not participated 21 4 15 2
' v N=117 19 80 18
Participation in Collegiate Extra-Curricular Programs
President or officer 29 2. 20 7 .
Member 35 12 19 L 14.013%x% L4415
Not participated 54 § L2 7
| N=TT8 19 8 8
Formal Education
' College Senior , 80 13 53 14
Bachelor degree 1 0 1 0]
Bachelor with addl. work 12 3 8 1 5,834NS
Master degree 8 0 6 2 °
Master with addl. work 15 3 12 0
N=116 19 80 17
Membership in Professional Organization '
" One organization 35 6 26 3 :
More than one organization 0 - O 0 0 0,Q0NS
No organization 0 O 0 0 ¢
N= 35 6 26 3
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TABLE XVII Continued

Scores Obtained 2
Low Medium High

Ot

Variables N or r

Tenure in Teaching Vo. Ag.

Less than one year 0 O 0 0
1 to 9 years 10 3 6 1
10 to 19 years 16 1 13 2 2.610NS
20 to 29 years 10 2. 8. 0 ¢
30 years or above ‘ 0 0 0 0

N=36 6 27 3

significant at the .01 level;
significant at the .05 level;

NS = not significant;

c .= chi-square Value of the collapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient.
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square value related to the atribute, participation in collegiate extra~
curricular programs. The large chi-square value indicated a strong
relationship between the personality trait, self-acceptance, and the
professional variable, participation in collegiate extra-curricular
programs. This indicates that the student teaching personnel who
participated in collegiate extra-curricular propgrams scored higher on
the trait scale, self-acceptance, than the teaching personnel who did

not participate,

Self-~acceptance and Socio-economic Related Variables

The trend of relationship of self-acceptance to socio=econemic
related variables are shown in Table XVIII,

Thé data in Table XVII1 show that the observed results closely
approximated the expected results and as a result, the chi~square
values-were found to be not significant even at the .05 level. Further,
smaller the chi-squares, greater the agreement between the observed
results and the null hypothesis was established.

In Table XV!I1l most of the chi=square values were computed after
collapsing the contingency tables in order to avoid very low frequencies.
Though in some attributes such as, size of family, father's education,
and birth order of the subjects, the chi-square values were found to
be quite adequate; nevertheless, théy were found to be not significant
statistically.

Based on the data in Tables XVII and XVIIl, the null hypothesis of
no significant difference between the trait, self-acceptance, and the
professional and socio-ecohomic variables was not rejected except for

the variable, participation in collegiate extra-curricular programs.
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TABLE XVIII

RELATIONSHIP OF PERSONALITY TRAIT SELF-ACCEPTANCE TO
_ SOCI10-ECONOMIC RELATED VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL

e e e e e e e ]
Scores Obtained 2

Variables N Tow Medium High X C .orr
e ‘
Less than 20 years 0 o .0 0
20 to 29 years 72 11 50 11
30 to 39 years 11 2 5 L
Lo to 49 years 8 3 b 1 5'67ZNS =0.0980
50 to 59 years 6 9 6 0
60 years or above 21 3 16 2
: N=118 - 19 - 8] 18
Marital Status
Single 30 8 17 5
Married 88 N 6k 13 -3.68]NS
Other 00 0 0 ¢
\ N=118 19 81 18
Size of Family
No child 32 3 22 32 _
1 child 21 2 18 21
2 children 6 L1 16 ©6:847NS
3 children or more 20 2 4 20
N= 89 11 65 13
Birth Order - B
First-born L5 10 28 7
Second=born 29 4 19 6
Third-born 19 2 15 2 6.016NS
Fourth-=born : 7 0 5 2
Fifth-born or later 17 3 13 1
_ N=117 19 80 18
Sibling S B
No sibling oo 2 ]
One sibling 27 5 18 L
Two to four siblings 65 8 L5 12 3'62éNS
Five siblings or more 22§ 16 ]
) N=1T8 19 81 T8
Place Where Mostly Lived
Rural farm or ranch 92 14 6L 14
Rural non-farm 8 ] 6 ]
Town 9 2 5 2
Small city 2 1 1 0 1.39éNS
Medium-sized city 2 0 2 0
Large city L 2 1
Metropolis 0 O 0 0
N=117 19 80 18
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TABLE XVI!l Continued

Scores Obtained 2 =

Variables N Tow Medium High C orr
Income
Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 0 ] 1 0.110NS
$8000 to $8999 8 2 6 0 ¢
$9000 or above 26 4 20 2
N= 36 6 27 2
Father's Occupation
Professional 7 1 5 ]
Managerial, technical,
official or farmer 74 13 52 9
Clerical or salesman 1 0 1 0 L.0k2NS
Skilled worker 17 2 11 L ¢
Semi~skilled worker 11 1 8 2
Unskilled worker 2 0 ] T
Other 5 2 2 |
N=117 19 80 18
Father's Education
College graduate 2 0 2 0
Attd. college for
1 year or more 15 2 9 b
High School graduate 32 4 24 b
Attd. high school for
1 year or more 28 3 20 5 7.758NS
Elementary school grad. 23 7 15 ] ¢
Attd. elementary school
for 1 year or more 18 3 11 L
N=118 19 81 18
#% = significant at the .01 level;.
% = significant at the ,05 level;
NS = not significant;
¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;
r = correlation coefficient.
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Sense of Well-Being*. The trait, sense of well-being, identifies
persons who minimize their worries and complaints, and who are *

relatively free from self-doubt and disiilusionment,

Sense of Well-Being and Professiqnai_Related Variabies

The data in connection with the study of the relationship of the
trait, sense of well-being, to the professional related variables of
the student teaching perseonnel are shown in Table XIX.

The chi-square values as the measures of the differences between
observed and expected frequencies, were found to be significant for
the attributes, present title, and formal education of the student
tea;hing personnel at the .01 level. .The iarge_vaiues‘of chi=-squares
indicated positive association between the personality trait, sense
of well=-being, and the teachers!' attributes, namely, presenf job titie,‘
and iormai education, The corrected coefficjents of contingency also
indicated high degrees of association betwéen the above mentioned
personality trait and the professional variables, present job title,
and formal education.

Empirically obtained data shown in Table XIX indicatesthat the
cooperating teachers scored higher on the trait, sense of well-being,
than the student teachers, This means that the student teachers showed

relatively higher degree of worriness about themselves than ‘those of

*High Scores Tend to be Seen as: Energetic, enterprising, alert,
ambitious, and versatile; as being productive and active; and as
valuing work and effort for its own sake.

Low Scores Tend to be Seen as: Unambitious, leisurely, awkward,
cautious, apathetic, and conventional; as being self-defensive and
apologetic; and as constricted in thought and action.
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Scores Obtajned

Variables N :Tow "Mediam High X C or r
Present Titlé '
- Student Teacher 80 17 58 5 R
Coop. Teacher 38 1 30 7 9:750%% 4031
N=118 18 88 12
Participation in High School FFA )
"~ President or officer 82 11 63 -8
Member 21 4 13 L L,335NS
Not participated 15 3 12 0
N=118 18 88 12
Participation in High School Extrar- Currlcular Programs
President or officer L3 8 30 5
Member 28 4 21 3 0,992NS
Not participated L7 6 37 L
N=118" 18 88 12
Participation in Collegiate FFA
President ar officer 16 2 12 2
Member 80 11 61 ‘8  1,495NS
Not participated 21 5 14 2
N=1]7 18 87 12
Participation in Collegiate Extra-Curricular Pr;grams
President or officer 29 6 21 2 :
Member , 35 6 25 L 1,797NS -
Not participated Sh 6 L2 6
N=118 18 88 12 .
Formal Education - o
College senior 80 17 58 5
Bachelor degree 1 0 ] 0
Bachelor with addl. work 12 0 11 1 13,518%% L4379
Master degree 8 © 6 2
Master with addl. work 15 0 11 L
| N=ITE 1787 12
Membership in Professional Organizations ‘
One organization 35 0 29 6
More than one organization 0 0 0 0 0.0NS
No organization 0 0 0 0 ¢
N=35 0 29 6




TABLE XIX Continued
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Scores Obtained 2

Variables N Cow Medium High X C or r
Tenure in Teaching Vo. Ag. ‘ -
Less than 1 year 0 0 0 0
1 to 9 years 10 O 10 0
10 to 19 years 16 0 11 5 3.83gNS
20 to 29 years 10 0 8 2
30 years or above 0 0 0 0
0 29 7

N= 36

()
kixiy

significant at the .01 level;
significant at the .05 level;

At
-

NS = not significant; . _
¢ = chi-square value of the collapsed contingency;
'C = corrected coefficient contingency;

r = correlation coefficient.
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the cooperafing téachers. In other words, -the cooperating teachers
were found to be relatively better adjusted than those of the student
teachers.

The data shown in Table XI1X also indicate that the teachers with
graduate work scored significantly higher on the personality scale, Wb,
than the teachers who had no graduate work experience, This means
that higher education has a definite role in the formation and develop-
ment of personality. |

The chi-square values in connection with the remaining professional

related attributes were found to be supporting the null hypothesis.

Sense of Well-Being and Socio=economic Re]ated Variables

The data in connection with the study of the relationship of the
trait, sense of well-being, to the socio=-economic variables are shown
in Table XX.

The data presénted in Table XX indicate that the difference
between the observed and the expectéd frequencies in connection with
the attribute; age, was found to be significant at the .05 level. To
bdefermine the degree of association between the trait, sense of well-
being, and the attribute, age, Pearson Product Mament correlation
coefficient was worked out. The correlation coefficient was found to
be significant at the .0l level. This indicated a high degree of
relationship between the two variables. The teachers of age 30 or
above, percentage wise, scbred higher on the trait scale, Wb, than
the teachefs of age less than 30,

Similarly, the difference between the observed and the expected

frequencies in connection with the attribute, size of family, was
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TABLE XX
.. RELATIONSHIP OF! PERSDNAL ITY’ TRATT-SENSE OF WELEZBEING

TO SOCIO~-ECONOMIC RELATED VARIABLES OF
VO, AG, STUDENT TEACHING PERSONNEL

. Scores Qbtained 2 =
Variables _ N Low Medium High ¢ orr
Age | | | -
Less than 20 years 0 O 0 0
20 to 29 years 72 17 51. L
30 to 39 vyears 11 0 10 1 . s
Lo to 49 years 8 0 6 2 ]4’08%“ +0. 364 3%
50 to 59 years ' 6 0 5 1
60 years or above 21 1 16 L
N=118 18 88 12
Marital Status '
Single 30 7 23 .0
Married 88 11 65 12 5.835NS
Other | 0 0 0 0 ¢
N=118 18 88 12
~Size of Family '
No child : 32 9 2] 2 :
1 child 21 1 17 3 14,376% L7bky
2 children 16 0 14 2
3 children or more 20 | 14 5
N= 89 11 66 12
Birth Qrder
First=born ks 5 37 3
Second-born 29 5 2] 3
Third=born 19 3 14 2 2.282NS
Fourth=born 7 2 3 2
Fifth=born or later 17 3 13 ]
N=117 18 88 11
STblfnggﬁ‘ , ) ' '
No sibling Lo 3 1
.One sibling 27 3 22 2
Two to four siblings 65 10 L8 7 1.772NS
Five siblings or more 22 5 15 2 ¢
N=118 18 88 12
Place Where Mostly Lived - -
“Rural farm or ranch 92 10 73 9
Rural non= £arm ' 8 1 ‘7 0
Town ‘ 9 5 3 1 TS
Small c;ty 2 0 0 2 7,24g* .3522
Medium=sized city 2 0 2 o '
Large city L 2 2 0
Metropolls 9 0 9 0
. N=117 18 - - 87 - 12

]
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Variables N

Scores Obtained

ol

N=118

18

Low Medium High X or r
Income o ' '
‘Less than $6000 0 0 0 0
$6000 to $6999 0 o0 0 0
$7000 to $7999 2 0 2 0 0.78§N$
$8000 to $8999 8 0 7 ]
$0000 or above 260 20 6
, N=36 0 29 7
Father's Occupation
"~ Professional 7 3 3 1
Managerial, technical _
official or farmer 74 -9 57 8
Clerical aor salesman ] 0 0 ]
Skilled worker 17 2 13 2 ‘
Semi=-skilled worker 12 9 0 3.442NS
Unkkilled worker o2 1 1 .0 e
Other 5 1 L 0
| N=1T7 18 87 T2
Father's Education '
College graduate 21 0 1
Attd. college for
1 year or more 15 2 12 ]
High school graduate 32 6 21 5
Attd. high school for ' ,
1 year or more 28 6 20 2 5.86ZNS ,
Elementary school grad. 23 2 20 1 CL
Attd. elementary school
for 1 year or more 18 1 15 2.
88 12

ente
ey

NS = not significant;

‘¢ = chi~square value of the collapsed contingency table;
C = corrected coefficient contingency;

r =

correlation coefficient.

significant at the .01 leve]}
significant at the .05 level;



123

found to be significant at the .05 level. The degree of association
between the two variables namely, sense of well-being and family size
was indicated by the corrected coefficient of contingency which was
fairly adequate. This means that the teachers who had one or more
children were found to be better adjusted and productive than those
of the teachers who had none. |

The data in Table XX also indicate that the chi-square value in
connection with the attribute, place of living, was found to be
significant at the .05 level. This means that the place of living
had influence in the formation and development of personality of the
student teaching personnel. The teachers who had mostly lived in
the small cities scored highe;t on the personality scale, Wb.

Based on the data presented in Table XIX and XX, the investigator
failed to reject the null hypothesis-except for the variables, present”
title, formal education, age, size of family, and place where mostly
lived.

Responsibility®. The trait, responsibility, identifies persons

of conscientious, responsdble, and dependable disposition and tempera=-

ment.

Responsibility and Professienal Related Variables

The data in connection with the study of relationship between

“H:gh Scores Tend to be Seen as: Planful responsable, thorough,
progressive, capable, dignlfled “and |ndependent, as being conscientious
and dependable, resourceful and effIC|ent, and as benng a]ert to ethical
and moral .issues. ;

Low Scores: Tend to be 'Seen as:  Immature,-moody, lazy, awkward,
changeable, and dlsbellevvng, as be|ng |nfluenced b personal bias,
spite, .and dogmatism; and:as undercontrolled andsimpiFsivein : behaV|or




124

responsjbfltty and professional related variables of thé student
teaching personnel are:shown in Table XXI.

The data in Table XXI| indicate that the différences between the
observed and the expected frequencies in connection with the attributes,
namely, present title, barticipation in hﬁgh'school FFA, participation
in high school extra-curricular programs, participation in collegiate
extra;curricular programs and formal education, were found_to be | |
significant at the .01, .01, .05 and .01 levels, respectively.

The cooperating teachers scored higher on the personality scale,
Re, compared to the student teachers. This means that the cooberating
teachers were found to be more planful, responsib]e, efficient and
resourceful than the student teaching bersonnel. The lafge chi-square
Qalue indicated a very strong relationship between the trait, responsi-
bility, and the teachers' present title.

Similarly, a strong relationship was exhibited between the trait,
responsibility, and the attributes, participation in high school FFA,
participation in high school extra-curricular program, participation
in collegiéte extra-curricular programs, and férmal education. This
study indicates that the teachers who had leadership role in thgif
high school and college caréers scored éignifiCantly higher on the
personality scale, Re, than the teachers who did not display similar
roles in schooj and college careers.

This study also indicates that the teachers with graduate work
scored significantly higher than the teachers who had no graduate

work. experience.
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RELATIONSHIPIOF PERSONALITY TRAIT RESPONSIBILITY TQ
PROFESSTONAL RELATEDVARTABLES' OF VO, ‘AG.,

STUDENT TEACHING PERSONNEL

Variables N

Scores Qbtained

Low Medium High

Present Title

Student Teacher 80 16 63 1 -
Coop. Teacher 38 0 27 1] 27.23h%% 6317
N=118 16 90 12
Participation in High School FFA o
President or officer 82 13 67 2
Member ‘ - 21 2 14 5 18.763%% ,5020
Not participated 15 ] 9 5 ‘
N=118 16 90 12
Participation in High School Extra-Curricular Programs
Presldent of officer 43 1 37 5
‘Member 28 3 21 L 11,314+  .4009
Not participated 47 12 32 3 :
N=118 16 90 12
Participation in Collegiate FFA '
President of officer 16 3 12 1
Member 80 9 62 9 2,041INS
Not participated 21 4 16 1
N=117 16 90 11
Participation in Collegiate Extra-Curricular Programs
‘President or officer 29 ] 24 L
Member v 35 9 20 6 12.908%
Not participated Sh 6 L6 2
N=118 16 90 12
Formal Education '
College senior 80 16 63 1
Bachelor degree ] 0 ] 0
Bachelor with addl. work 12 0 7 5 s
Master degree 8 o0 8 o 26.703%% .5863
Master with addl. work 15 0 10 5
' N=116 16 89 11
Membership in Professional Organization
' One organization 35 0 25 10
More than one organization 0 O 0 0 O0,0NS
No organization 0 0. 0 o °©
N= 35 0 25 10
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TABLE 'XX1 Continued

" ‘Scores Obtained 2

Ll Low Medium High
Tenure in Teaching Vo. Ag. ) o
. Less than 1 year 0 0 0 0

1 to 9 years 10 O 9 1

10 to 19 years 16 0 11 5 2.416NS

20 to 29 years 10 0 6 L ¢

30 years or more 00 0 0

' N=36 0 26 0

significant at the .01 level;
significant at the .05 level;

St

NS = not significant;

¢ = chi~square value of the collapsed contingency table;
C = corrected coefficient contingency;

r =

correlation coefficient.
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Responsjbilityland‘socio-economic Related Variables

The data in connection with the study of relationship between the
trait, responsibility, and the socio-economic variables of the student
teaching personnel are shown in Table XXII.

The data presented in Table XXI1 indicate that the chi-square
values in connectfon with tHe attributes, age, marital status, size of
family, and place of living were found ta be significant. The signi=
ficant difference between the observed and the expected frequencies
in connection with the a£tribute, age, was manifested Ey a large chi-
square. A high degree of associétion between the triat, responsibflity,
and the variable; age, was indicated by a large cofrelation coefficient
(r-= +.5341; P .01). The data further indicate that the teachers of
age 40 or more scored significantly higher én-the trait scale, Re,
compared to the teachers of age_beldw L0. The married teachers scored
higher than the unmarried ones on the trait, responsibility. It was
also found that the teachers who had two or more children scored
vsignificantly higher on the trait, responsibility, than the teachers
whb had none, br just one child. |

The data presented in Table XXII also indicate that the attributes
namely, birth order, sibling, income, father's occupation and education
contributed to support the null hypothesis. In other words, the
observed resuits in connection with these attributes approximated to
the expected ones to produce smaller chi~square values Which were
found to be statistically non-significant.

Based on the data presented in Table XXI and XXil, the investigator

failed to reject the null hypothesis of no significant difference
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TABLE XXI1
RELATIONSHIP OF PERSONALITY TRAIT RESPONSIBILITY

SOCI0-ECONOMIC RELATED VARIABLES OF VO. AG.
STUDENT TEACHING PERSONNEL

T

. Scores Obtained 2

| o ]

| Variables Low Medium High X or r
Age R
Less than 20 years 0 0 0 0
20 to 29 years 72 15 56 1
30 to 39 years [N 1 10 0 , _
Lo to L9 years 8 0 6 2 33.052%% +0,5341%%
50 to 59 years 6 0 5 1 ¢ »
60 years or above 21 0 13 8
N=118 16 90 12
Marital Status
- Single 30 7 23 0
Married ' 88 9 67 12 6,922* .3436
Other 0 0 0 0
N=118 16 90 12
Size of Family S
No child 32 5 26 ]
1 child 21 3 16 2 -
"2 children 16 0 9 7 18.4hziex 5271
3 children or more .20 1 - 17 2
N=89 9 68 12
Birth Order ’
First=born v L 6 37 2
Second-born 29 4 20 5
Third=born 19 2 15 2 3.803N5
" Fourth=born , 7 1 6 0
Fifth-born or later 17 3 11 3
N=117 16 89 - 12
Siblings -
No sibling L o b4 0
One sibling 27 5 20 2
Two to four siblings 65 8 51 6 2.327NS
Five siblings or more 22 3 15 L
N=118 16 390 12
Place Where Mostly Lived , '
Rural farm or ranch 92 9 75 8
Rural non-farm 8 4 L 0
Town 9 3 6 0
Small city 2 0 0 2 6.162% . 5792
‘Medium-sized city 2 0 2 0 ¢
Large city L 0 3 ]
Metropolis 0 0 0 0
7 16 0 11

| WD
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TABLE. XXI1 Continued

Scores Obtained X2

Variables N HLow Medium High c or r
| ncome ‘
Less than $6000 0 o 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 0 2 0 2.18INS
- $8000 to $8999 8 0 7 ] ¢
$9000 or above 26 0 17 9
N= 36 0 26 10
Father's Occupation ' '
~ Professional 7 0 7 0
Managerial, technical,
official or farmer 74 8 57 9
Clerical or salesman 1 0 0 ]
Skilled worker 17 3 14 0 4.67zNS
Semi=skilled worker 11 3 7 1
Unskilled worker 2.0 2 0
Other - 5 2 2 |
| N=1T7 16 89 12
Father's Education .
College graduate 2 0 2 0
Attd. college for
1 year or more 15 1 14 0
High school graduate 32 5 24 3
Attd. high school for - :
1 year or more 28 &4 20 b 5'69§NS
Elementary school grad 23 3 16 b
Attd. elementary school ’
for 1 year or more 8 3 14 ]
6

N=118 1 90 12

significant at the .01 level;
significant at the .05 Jevel;

NS = not significant;

c = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r =

correlation coefficient;
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between responsibility and professional, and socio~economic related
variaBles of the student teaching personnel except for the variables
present title, participation in high school FFA, participation in high
school extra=curricular programs, participation in collegiate e*tra-
curricuiar programs, formal education; age, marital status, size of
family, and place where mostly lived.

Socialization®*., The trait, socialization, indicates the degree of

social maturity, integrity, and rectitude which the individual has

attained.

Socialization and Professional Related Variab}eé

The data presented in Table XXIIl show the relatfonship between
the personality trait, socialization, and the professional related
variables of the student teaching.personnel.

An examination of the data reveals that there was a significant

difference between the trait dominance and the title of the student
teaching personnel at the .05 level. The cooperating feachers scored
relatively higher than the student teachers. This indicates that
the cooperating teachers were found to be more conscientious, obliging,
‘and conforming than the student teachers.
A further study of the data in Table XXIIl reveal that the differ-

ences between the observed and the expected frequencies of the

*High Scores Tend to be Seen &s: Serious, honest, industrious,
modest, obliging, sincere, and steady; as being conscientious and
responsible; and as being self-denying and conforming.

Low Scores Tend to be Seen as: Defensive, demanding, opinionated,
resentful and deceitful in dealing with others; and as given to excess,
exhibition, and ostentation in their behavior,




TABLE XXI11]

RELATIONSHIP OF PERSONALITY TRAIT SOCIALIZATION TO
PROFESS IONAL RELATED VARIABLES OF V0. AG,

STUDENT TEACHING PERSONNEL
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Scores Obtained

Variables " N Cow Medium High X2 C orr
Present Title
Student Teacher 80 19 51 10 o
Coop. Teacher 38 1 33 y 8.793% L3841
N=118 20 8L 14 '
Participation in High School FFA ‘ -
President or officer .~ 82 16 54 12
‘Member 21 4 16 1 6.114NS
Not participated 15 0 14 - 1
N=118 20 8L 14
Participation in High School Extra-Curricular Programs
President or officer L3 4 32 =7
Member 28 7 18 3
Not participated Ly g 34 L
: ‘ CN=H18 20 8L 1h
Participation in Collegiate FFA
President or officer 16 1 12 3
Member 80 13 57 10 L4,389NS
Not participated 21 6 14 1
: ' N=117 20 83 14
Participation in Collegiate Extra-Curricular Programs .
President or officer 29 2 22 5
Member 35 9 23 3
Not participated - 54 9 39 6
‘ N=118 20 84 14
Formal Education ' '
College senior 80 19 51 10
Bachelor degree 1 0 0 1
Bachelor with addl. work 12 0 12 -0 8.596NS
Master degree 8 0 7 1 ¢
Master with addl. work 15 ] 12 2
N=116 20 82 14
Membership in Professional Organization
One organization 35 1_ 30 L
More than one organization 0 0 - 0 0 0.0NS
No organization 0 0 0 0 ¢
i 30 L

N= 35
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TABLE XXI11l Continued

Scores Obtained 2
Low Medium High

Variables

Tenure in Teaching Vo. Ag.

Less than 1 year 0 0 0 0
1 to 9 years 10 0 7 3
10 to 19 years 16 0 15 1 5.245NS
20 to 29 years 1001 9 0 ¢
30 years or above » 0 0 0 0

N= 36 1 1 [N

significant at the ,01 level;

significant at the .05 level;

not significant;

chi-square value of the collapsed contingency table;
corrected coefficient contingency;

correlation coefficient;

S O10
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prdfessional related variables were found to be not significant at the
.05 level except for the variable, present title, of the student teaching

personnel.

Socjalization and Socio-egonomic Related‘Variables

The data.presented in Table XXIV show the relationship between
the personality trait, socialization, and the socio-economic related
variables of theT;tudent teaching personnel.

An examination of the data rev;éls that fhe variable, marital
status, was found to be significant at the .05 level. This indicates
that the difference between the observed and the expected ffequencies
in connection with the attfibute;“marital status, was significant at
- the .05 level, |

-Similarly, the variable, place where mostly lived, was also found
to be significant at the .05 level. _ o

Based on the data presented in Table XXIIl and Table XXIV, the
investigator failed to reject‘the null hypofhesis of ‘no-significant - .
diffefence between socialization and préfessfonal and socio-economic
related variables of the student teaching personnel except for the

variables, present title, marital status, and place where mostly lived.

Self-control*. The trait, self-control, assesses the degree and

adequacy of self-regulation and self-control and freedom from impuls~-

*High Scores Tend E_ Qg Seen as: Calm, patient, practical, slow,
self-denying,. inhibited, thoughtful, and deliberate; as being strict
and thorough in their work and in thelr expectations for others; and

as being honest and conscientious.

Low Scores Tend to be Seen as: Impulsive, shrewd, excitable,
irritable, self- centered and unlnhlblted, as being aggressive and
assertive; and as over-emphasizing personal please and self-gain,
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TABLE XX1V

RELATIONSHIP OF PERSONALITY TRAIT SOCIALIZATION TO
SOCI0~ECONOMIC RELATED VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL

—r—

Scores Obtained X2v L=

Variables Cow Medium High C or r
Age '
Less than 20 years 0 0 0 0
20 to 29 years 72 17 L5 10
30 to 39 years 11 ] 9 1
LO to 49 vyears 8 0 7 1 8.345NS +0.0721
50 to 59 years 6 1 L 1 ¢
60 years or above 21 | 19 ]
N=118 20 8L 14
Marital Status »
Single 30 10 17 3
Married 88 10 67 11 7.680*%  .3606
Other 00 0 o €
N=118 20 8L 14
Size of Family ‘
‘ No child " 32 6 21 5
1 child 21 3 14 L
2 children 16 0 15 1 7.163NS
3 children or more 20 2 17 ]
v N= 89 11 67 11
Birth Order '
First-born L5 6 29 10
Second-born 29 5 23 ]
Third-born 19 3 15 1 8.742NS
Fourth=born 7 ] 5 ]
Fifth-born or later 17 5 11 ]
N=117. 20 83 14
Sibling
No sibling L 0 3 1
One sibling 27 4 21 2
Two to four siblings 65 9 L5 1 7.9OZNS
Five siblings or more 22 7 15 0
N=118 20 oh 14
Place Where "Mostly Lived
Rural farm or ranch 92 12 66 14
Rural non=farm 8 3 5 0
Town 9 3 6 0
Small city 2 0 2 0 7.97%* .3685
Medium~sized city 2 0 2 0
Large city L 2 2 0
Metropolis 0 0 0 0
N=117 20 83 14
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Scores Obtained

* = significant at
NS = not significant
¢ =

C = corrected coeff
r = correlation coe

the .05 level;
>

jcient contingency;
fficient,

chi=-square value of the collapsed contingency table;

\ 2
Variables Cow Medium High X or r
Income '
"~ Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 0 2 6 1. 107NS
$8000 to $8999 8 © 6 2.
$9000 or above 26 ] 23 2
N=36 ] 31 4
Father's QOccupation
Professional 7 2 5 0
Managerial, technical,
official or farmer 74 9 56 9
Clerical or salesman ] 0 ] 0
Skilled worker 17 2 11 L 9.078NS
Semi-skilled worker 1 b 6 1 ©
Unskilled worker 2 0 2 0
Other 5 3 2 0
N=117 20 83 N
Father's Education ) \
College graduate 2 0 2 0
Attd. college for
1 year or more 15 2 11 2
High schoal graduate 32 7 19 6
Att. high school for L ,711NS
1 year or more 28 3 22 3 ¢
Elementary school grad. 23 L7 2
Attd. elementary school
for 1 year or more 18 4L 13 1
N=118 20 8L 14
7 significant at the .01 level;
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ivity and self~centeredness.

SelfHControI’and ProfessionallRelatgd Variables

The data presented in Table XXV show the relationship between the
personaltiy trait, self-éontrol and the professional related variables
of the student teaching personnel.

'An examination of the data reveals that there was a signfficant
difference between the observed and the expected frequencies in conn-
ection with the attribute,‘the present‘job title of the student
teaching personnel (X2 =.15.30; P<£L.01). Similar.significant difference
was noticed in connection with the attribute, formal education of the
student teaching personnel (X2 = 21.14; P£.01). In the rgmaining of
the professionaj related variables, the observed daté approximatedvthe
exﬁected ones under the null hypothesis. Therefore, no significant

difference was noticed.

$elf-Control and Socio-economic Related Variables

The data presented in Table XXVI show the relationship betWeen
the personality trait, self=-control, and tHe socio-economicvrelafed
variables of the student teaching personnel,

It was observed from the data shown in Table XXV1 that there was
a significant difference between the observed and the expected fre-
>quencies in connection with the socio-economic variable, age of the
student teaching personnel (X2 = 20,63; PZ.01). |In order to ascertain
the degree of association between the two variables, namely, self-
control and age, a product moment correlation coefficient was worked

out (r = +.4437; P£.01), This indicates that there was a high degree
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TABLE XXV

..-RELATIONSH P -OF ‘PERSONALITY. TRAIT: SELF=CONTROL
TO PROFESSIONAL RELATED VARIABLES OF V0. AG.
STUDENT TEACHING PERSONNEL

Scores Obtained XZ =

Variables | N

Low Medium High

Present Title

Student teacher 80 19: 53 8
Coop. teacher . . 38 -1 24 13
N=118 20 77 21

15,302%% ¢4943

Participation in High School FFA

President or officer 82 17 55 10

Member 2] 2 13 6 7.302NS
Not participated 15 ] 9 5

N=1T8 20 77 2

Participation in High School Extra-Curricular Programs

President or officer 43 8 29 6
Member 28 3 18 7 2.085NS
Not participated Ly 9 30 8

N=118 20 77 21

Participation in Cdllegiéte FFA

President of officer 16 0 12 L

Member 80 16 Ly 15 5.032NS
Not participated 21 4 15 2

N=117 20 76 21

Participation in Collegiate Extra-Curricular'Rrograms

President or officer 29 4 21 b
Member 35 7 20 8 1.765NS
Not participated 54 9 36 9

N=118 20 77 2]

Forma Education

College senior 80 19 53 8
Bachelor degree ] 0 ] 0
Bachelor with addl. work 12 1 8 3 21.148%x 4996
Master degree 8 0 6 2 ¢
Master with addl. work 150 7 8
' N=116 20 75 21
Membership in Professional Organization

One organization 35 1 21 13
More than one organization 0 O 0 0 O.ONS
No organization 0 0 0 o ¢

1 21 13

N= 35
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TABLE XXV Continued

Scores Obtained x2
Low " Medium High

ot

Variables N or r

Tenure in Teaching Vo. Aqg.

Less than 1 year 0 0 0 0
1 to 9 years 10 0 6 L
10 to 19 years 16 1 8 7 I.59gNS
20 to 29 years 10 0 8 2
30 years or above 0 0 0 0
N= 36 ] 2 13

significant at the .01 level;
significant at the .05 level;

NS = not significant;

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency; '

r = correlation coefficient,
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TABLE XXVI

RELATIONSHIP QF PERSONALITY TRAIT SELF-CONTROL
TO SOCIO-ECONOMIC RELATED VARIABLES OF
VO. AG. STUDENT TEACHING PERSONNEL

. Scores Obtained 2 =
Variables N Low Medium High X C or r
Age
Less than 20 years 0 O -0 0
20 to 29 years 72 18 L8 6
30 to 39 years 11 1 8 2 20.632** +0.4437
Lo to L9 years 8 o0 L L i
50 to 59 years 6 1 3 2
60 years or above 21 0 14 7
N=118 20 77 21
Marital Status ‘ ,
Single 30 11 17 2
Married 88 9 60 19 12.482¥%¢ 4512
Other 0 0 0 0 ¢
N=118 20 77 21
Size of Family
No child 32 5 22 5
I child _ 21 2 16 3 11,202NS
2 children 16 0 8 8
3 children or more 20 2 15 3
N=89 9 Bl 79
Birth Order
St First=born Ls 7 34 L
Second=born ' 29 3 19 7
Third=born 19 L 11 L 6.531NS
Fourth-born 7 2 L ] ¢
Fifth-born or later 17 4 9 L
N=117 20 77 20
Sibling | B
No sibling L o 3 1
One sibling 27 3 19 5 6.695NS
Two' to four siblings 65 12 Ls 8 ¢
Five siblings or -more 22 5 10 7
N=118 20 77 21
Place Where Mostly Lived
Rural farm or ranch 92 14 60 18
Rural non-farm 8 2 5 ]
Town 9 4 5 0
Small city 2 0 0 2 8.1L46NS
Medium-sized city 2 0 2 0
Large city L o0 L 0
Metropolis 0 O 0 0
N=117 0 76 21

TN
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TABLE XXVI Continued

Scores QObtained 2 =

Variables N Low Medium High C or r
Income - _ ‘ -
Less than $6000 0 0 0 0
$6000 to $6999 0 o0 0 0
$7000 to $7999 2 1 1 0 0.224NS
$8000 to $8999 8 0 5 3 c
$9000 or above 26 0 16 10
N=136 | 22 13
Father's Occupation
Professional 7 3 3 }
Managerial, technical - B o i
official, or farmer 74 8 52 14
Clerical or salesman 1 0 0 1 11.340NS
Skilled worker 17 5 9 3 ¢
Semi=skilled worker 11 2 9 0
Unskilled worker "2 0 1 ]
Other 5 2 2 |
N=117 20 76 21
Father's Education
College graduate 2 1 0 1
Attd. college for 1
or more years 15 2 11 2
High school graduate 32 6 22 L
Attd. high school for .
1 or more years 28 4 21 3 6.832NS
Elementary school grad. 23 3 12 8
Attd. elementary school
for 1 year or more 18 4 11 3
N=118 20 77 21

significant at the .0l level;
significant at the .05 level;

NS = not significant;

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient.
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of associationship between the variables, self-contfol and age of the
student teaching personnel,

Similar signigicant difference between the observed and the
expected frequencies was noticed.in connection with the variable, marital
status of the student teaching personnel (X2 =.12,48; P .,01). The
degree of relationship between the variables, self-control and mafital
status was determined by the corrected coefficient of contingency
(C = .b4512).

vBased on the data presented in Table XXV and XXVI,-the investigator
failed to reject the null hypothesis of no significant difference be=
tween the personality trait, self-control, aﬁd professional, and socio~-
economic variables of the student teaching personhel except for the
variables, present fitle, formal education, age, and marital status.

Tolerance*. The trait, toleraﬁce, identifies persons with

permissive accepting, and non-judgemental social beliefs and attjtudes.

Tolerance and Professional Related Variables

The data presented in Table XXVII show thé relationship between
the personality trait, tolerance, and the professioﬁa] related
variables of the student teaching personnel,

An examination of the data.in Table XXVII reveals that there was

a significant difference between the observed and the expected frequenc-

*High Scores Tend to be Seen as: Enterprising, informal, quick,
tolerant, clear-thinking, and resourceful; as being intellectually able
and verbally fluent; and as having.broad and varied..interests.

Low Scores Tend to be Seen as: Suspicious, narrow, aloof, wary,
and retiring; as being passive and overly judgemental in attitude; and
as disbelieving and distrustful in personal ‘and social outlook.
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142

RELATIONSHIP OF PERSONALITY TRAIT TOLERANCE TO
PROFESS IQNAL RELATED VARIABLES OF VO. AG.

STUDENT TEACHING PERSONNEL

Scores Obtained 2 =

Variables N Low Medium T'High C or
Present Title o
Student Teacher 80 18 53 9 10.536%% L4177.
Coop. Teacher 38 2 24 12
N=118 20 77 21
‘Participation in High School FFA ‘
President or officer 82 16 55 11
Member 21 ] 15 5  6.544NS
Not participated 15 3 7 5,
N=118 20 77 21
Participation in High School Extra-Curricular Programs
President or officer L3 8 29 6
Member 28 4 17 7 1.499NS
Not participated Ly 8 31 8
N=118 20 77 21
Participation in Collegiate FFA
' President or officer 16 3 11 2
Member 80 12 52 16 1.459NS
Not participated 21 5 13 3
N=118 20 76 21
Participation in Collegiate Extra-Curricular Programs
President or officer 29 2 21 6
Member 35 9 18 8 6.136NS
Not participated 54 9 38 7
N=118 20 77 21
Formal Education
' College senior 80 18 53 9
Bachelor degree 1 0 1 0 :
Bachelor with addl. work 12 ] 8 3 11.514NS
Master degree 8 0 6 2 ¢
Master with addl. work 15 ] 8 6
N=116 20 76 20
Membership in Professional Organization
One organization 35 2 23 10
More than one organization 0 0 0 0 O.gNS
No organization 0 0 0 0
N= 35 2 23 10
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TABLE XXVI| Continued

Scores QObtained 2
Low Medium High

Variables N

Tenure in Teaching Vo. Ag.

Less than 1 year 0 0 0 0
1 to 9 years 10 O 10 0 8.#8?* .6372
10 to 19 years 16 2 9 5
20 to 29 years 10 0 L 6
30 years or more 0 0 0 0
N= 36 2 23 11
*% = significant at the .01 level;
- % = gignificant at the .05 level;
NS = not significant;
¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;
r = correlation coefficient.
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TABLE XXVII1i

RELATIQNSHIP OF PERSONALITY TRAIT TOLERANCE TO
SOCI0-ECONOMIC RELATED VARIABLES OF
VO. AG., STUDENT TEACHING PERSONNEL

Scores Obtaihed' 2 -

Variables N Cow Medium High X C orr
Ager
Less than 20 0 0 0 0
20 to 29 years 72 17 47 8
30 to 39 years 11 1 9 ] 26.852** +0.4378
LO to 49 years 8 0 8 0 ~
50 to 59 years ' 6 ] L ]
60 years or above 21 | 9 ]
N=118 20 77 21
Marital Status S ‘
Single 30 9 6 5
Married 88 11 1 16 4.94ZNS'
Other 0 0 0 0
N=118 20 77 21
Size 6f Family
No child 32 5 26 ]
1 child 27 3 13 5
2 children 6 1 1 i 8-351NS
3 children or more 20 2 12 6
N= 89 11 62 16
Birth Order '
First=born Ly 8 31 6
Second~born 29 3 19 7
Third-=born 19 6 10 3 5.579NS
Fourth=born 7 ] 5 ]
Fifth-born or later 17 2 11 4
N=117 20 76 21
Siinng?
No sibling -k 0 2 2
One sibling 27 4 18 5 I.QHZNS
Two or four siblings 65 13 L2 10
Five siblings or more 22 3 15 L
N=118 20 77 21
Place Where Mostly Lived
~ Rural farm or ranch 92 13 62 17
Rural non=-farm 8 3 5 0
Town 9 4 5 0 .
Small city 2 0 1 1 12.890*% .L40O8
Medium-sized city 2 0 ] ] ‘ ¢
Large city L 0 3 1
Metropolis 0 0 0 0
N=117 20 77 20
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Scores Obtajned 2 -

Variables N Cow Medium High X C orr
Income ' S ’
Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 1 ] 0 6.092%  .597h4
$8000 to $8999 8 0 8 0 ¢
$9000 or abov3 26 1 14 11
N=36 2 23 1
Father's Qccupation i
Professional 7 1 6 0
Managerial, technical,
official or farmer 74 10 Lg 15
Clerical or salesman 10 ] 0 12.42ZNS
Skilled worker 17 &4 12 ]
Semi=~skilled worker 11 2 7 2
Unskilled worker 2 1 1 0
Other ' 5 2 0 3
N=117 20 76 21
Father's Education
College graduate 2 0 1 1
Attd. college for 1 o o
more years 15 3 10 2
High school graduate 32 5 23 L
Attd. high school for
| or more years 28 4 17 7 3.932NS
Elementary school grad. 23 3 15 5
Attd. elementary school
1 year or more 18 5 11 2
N=118 20 77 21

Soats
W

NS

< OO0

Huwnnnn

significant at the .01 level;
significant at the .05 level;
not significant;

chi-square vatue of the collapsed contingency table;
corrected coefficient contingency;

correlation coefficient.
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ies between the variables, tolerance and place of living (X2‘=12.89;
P .05); and tolerance and income (X2 = 6.09; P .05), From this study
it appears thaf thé student teaching personnel who lived mostly in
rural farm or ranch scored relatively high on the trait, tolerance than
the teachers who mostly livéd in rural non=farm or cities. Similarly,
vthe teachers who had annqal income of $9000 or above scored relatively
high on the trait, tolerance, than the teachers who had.income less than
$9000. This means that the teachers with mostly rural -farm or Eanch
living and high income were found to be enterprising, tolerant, and
resourceful. | |
Based on the data presented in Table XXVII and XXVIIi, the
investigator failed to reject fhe null hypothesis of no éignificant
difference between the trait, tolerance and the professional and
‘socio-economic variables of the student teaching personnel except for
the variables, present fitle, tenure in teaching vocatibnal égricultuke,
age, place where mostly lived and income.

Good Impression®. The trait, good impression, identifies persons

capable of creating a favorable impression and who are concerned about

how others react to them.

Good lmpression and Professional Related Variqbles

The data in connection with the relationship between the trait,

*High Scores Tend to be Seen as: Cooperative, enterprising,
outgoing, sociable, warm, and helpful; as being concerned with making
a good impression; and as being diligent and persistent.

Low Scores Tend to be Seen as: Inhibited, cautious, shrewd, wary,
aloof and resentful; as belng cool and distant in their relationships
with others; and as being self-centered and too little concerned with
the needs and wants of others.
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good impression and the professional related variables of the student
teachiﬁg personnel are shown in Table XXIX,

The data in Table XXIX do not support most of the variables.as
being statistically significant. A significant difference between the
observed and the expected freqUencies was noticed in the variable,
present title of the student teaching personnel (X2 = 7,20; P 4105).'v_
A significant difference was also noticed in case of formal education

2 = 17.62; P£.05). This indicates that the cooperating teachers

(x
performed better than the stﬁdent teachers .on the CPI scale, Gi. _ln
other words, the cooperéting teachers were féund to be more cooperative,
sociable, and concerned with others reaction to them than those of

the student teachers. |t was also observed that the teachers who had
master degree or master degfee with additional graduate work scored
relatively higher on the trait scale, Gi, than the teachers who had

no master degree,

The chi=square values in conn;ction with attributes, present title
and formal education of the student teaching personnel established
relationships with the personality trait,good impression but not to the
degree of significaht,re]étionship;',THechfﬁeétedﬁcoéfffciéntstof con=
tingency.wérefWOrkéd“6Ut and%modérateTy étréng&ké]ationshfps Were found

toiexistibetween.théivariables.

Good Impression and Socio-economic Related Variables

The data presented in Table XXX show the relationship between the
trait, good impression and the socio-economic variables of the student
teaching personnel.

The data in Table XXX indicate that there was a significant



TABLE XXIX

RELATIONSHIP OF PERSONALlTY TRAIT GOOD IMPRESSION TO

PROFESS IONAL RELATED VARIABLES OF V0. AG.
STUDENT TEACHING PERSONNEL

1,8

Scores Obtained

Variables R i X2 T orr
Present Title ' o ‘
Student teacher 80 15 55° 10 e
Coop. teacher 38 2 25 1) 7-202% . .3498
N=118 17 80 21
Participation in High School FFA '
President or officer 82 13 58 11
Member 21 2 12 7 L.711INS
Not participated 15 2 10 3
N=118 17 80 21
Participation in High School Extra=Curricular Programs
President of officer 43 L 33 6
. Member ' 28 4 18 6 2.9L0ONS
Not participated L7 9 29 9
. N=118 17 80 21
Participation in Collegiate FFA .
President or officer 16 0 13 3
Member , 80 13 51 16 L .L69NS
Not participated 21 4 15 2
N=117 17 79 21
Participation in Collegiate Extra-Curricular Programs
President or officer 29 3 = 23 3
Member 35 8 17 10 8.720NS
Not participated 5L 6 Lo 8
N=118 17 80 21
Formal Education ‘
College senior 80 15 55 10
Bachelor degree R 0 ] 0
Bachelor with addl, work 12 2 8 2 17.621*% .4620
Master degree 8 0 7 1 ¢ :
Master with addl. work 15 0 7 8
N=116 17 78 21
Membership in Professional Organization
One organization 35 2 22 11
More thanm one organization O 0 0 0 O0.0NS
No organization 0 0 0 0 ¢
N= 35 2 227 11
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TABLE XXX Continued

Scores QObtained X2 g
Low Medium High

Variables N or r

Tenure in Teaching

Less than 1 year 0 0 0 0
1 to 9 years 10 1 6 3  0.890NS
10 to 19 years 16 1 9 6 ¢
20 to 29 years 10 0 8 2
30 years or above 0 0 0 0
N=36 2 23 11

significant at the .01 level;

* = gignificant at the .05 level;
NS = not significant;

¢ = chi~square value of the collapsed contingency table,
C = corrected coefficient contingency;

r = correlation coefficient,
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TABLE XXX

RELATIONSHIP OF PERSONALITY TRAIT GOOD IMPRESSION TO
SOCI1Q-ECONOMIC RELATED VARIABLES OF V0. AG,
STUDENT TEACHING- PERSONNEL

Varijables N szor;Zd?E;aiﬂ?gh X2 C orr
Age
Less than 20 years 0 O 0 0
20 to 29 years 72 15 50 7
30 to 39 years 11 1 8 2 14.132* +0.3817
Lo to L9 years 8 0 5 3 ' il
50 to 59 years 6 1 3 2
60 years or above 21 0 14 7
N=118 17 80 21
Marital Status
' Single 30 11 15 b l6.]6g** L5064
Married 88 6 65 17
Other 0 0 0 0
N=118 17 80 21
Size of Family ‘
No child ' 32 3 26 3
1 child 21 2 15 L 9,611NS
2 children 16 0 9 7 o
3 children or more 20 ] 16 3
N=89 6 66 17
Birth Order
' First=born Ls 6 33 6
Second-born 29 4 17 8
Third-born 19 3 13 3 3.350NS
Fourth=born 7 i 5 1
Fifth=born or more 17 3 - 12 2
' N=117 17 80 20
Sibling - ‘
No sibling L -0 3 1
One sibling 27 1 22 L
Two to four siblings 65 12 L3 10 6.370NS
Five siblings or more 22 4 12 6 ¢
N=118 17 80 21
Place Where Mostly Lived '
~ Rural farm or ranch 92 13 61 18
Rural non-farm 8 o0 7 1
Town 9 4 5 0
Small city 2 0] 0] 2 10.73INS
Medium-sized city 2 0 2 0 ¢
Large city 4L o0 L 0
Metropolis 0 O 0 0
N=1T7 17 79 21



TABLE XXX Continued

Scores Obtained 2

Variables N Low Medium High X ¢
I ncome
‘Less than $6000 o] o] o] 0
$6000 to $6999 0 © 0 0.
$7000 to $7999 2 2 0 o] O.7ZZNS
$8000 to $8999 8 0 6 2 :
$9000 or above 26 0 17 -9
N= 36 2 23 11
Father's Occupation '
Professional 7 3 3 1
Managerial, technical
- official, or farmer 74 6 53 15 :
Clerical or salesman 0 0 1 12.708Ns
Skilled worker 17 5 9 3 ¢
Semi-skilled worker 11 2 9 3
Unskilled worker 2 0 2 0
Other 5] 3 ]
N=117 17 79 21
Father's Education _ ' v
~ College graduate 2 1 0 ]
Attd. college for 1 or . ‘ :
‘more years . 15 2 12 o
High Schoal graduate 32 6 19 7
Attd. high school for . o " L4.89]NS
1 or more years 28 2 22 L ¢
Elementary school grad. . 23 3 14 6
Attd. elementary schoo]-% '
for 1 year or more 718 3 13 2
1

N=118. 17 = 80 2

significant at the .0l level;

a7,
¢

* = significant at the .05 level;
NS = not significant; :
~c.= chi-square value of the coliapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient.
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difference between the observed and the expected frequencies in
connection with the attribute, age of the student teaching personnel

2 14;13; P<.05). Similar significant difference was noticed in

(X
connection with the attribute, marjtal status of the student teaching
personnel (X2 =16.16; PL.05). |

In order to determine the degree of relationship between good
impression and age; and good impression and marital status of the
student teaching personnel, Pearson Product Moment coefficient of
correlation and the corrected coefficient of contingency were calculated,
respectively. In both cases, strong relationships were found to
exist between the variables.

Based on the data presented in‘Téble XX1X and XXX, the investigator
failed to reject the null hypothesis of no significant differenﬁe
between the personality trait, good‘impression and the professional
and socio=economic variables of the student teaching personnel except
for the variables, present fitle, formél education, age, and maritaj
status.

Communality¥*. The trait, communality, indicates the degree to
which an individual's reactions and responses correspond to the modal

(common) pattern established for the inventory.

*High Scores Tend to be Seen as: Dependable, moderate, tactful,
reliable, sincere, patient, steady, and realistic; as being honest
‘and conscientious; and as having common sense and good judgement,

.Low Scores Tend to be Seen as: Impatient, changeable, complicated,
imaginative, disorderly, nervous, restless, and confused; as being
guileful and deceitful; inattentive and forgetful; and as having
internal gonflicts and problems.
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‘Communality and Professional Re]ated Variables

The data pfesented in Table XXX| show the relationship between
the pefsonality trait, communality and the professional related
variables of the student teaching personnel.

It appéars from an examination of the data that no significant
relétionshib was established between the personality trait communality
and the professional related variables of the student teaching personnel.
In all the tests of the professional related variables, the chi=square
values were found to be conforming the null hypothesis. Thereforé,

no variable was found to be statistically significant.

Communality and Socio-economic Related Variabies

' The data presented in Table XXXII show the relationship between
the trait, communality,’and the socio~economic related variables of
the student teaching pérsonnel.

It appears from the data shown in Tablé XXXIl that no variable was
found to be statistically significant, On the basis of the study of
the data shown in Table XXX! and XXXIl, the investigator failed to
reject the null hypothesis_of no significant difference between the
trait, communality, and the professional and socio-economic variables
6f the student teaching personnel.

Achievement via Conformance*.. The trait, achievement via conform-

*High Scores Tend to be Seen as: Capable, cooperative, efficient,
organized, responsible, stable, and sincere; as being persistent and
industrious; and as valuing intellectual activity and intellectual
achievement.

Low Scores Tend to be Seen as: . Coarse, stubborn, aloof, awkward,
insecure, and opinionated; as easily disorganized under stress of
pressure to conform; and as pessimistic about their occupational future.




TABLE XXXI

RELATIONSHIP OF PERSONALITY TRAIT COMMUNALITY TO
PROFESS IONAL RELATED VARIABLES OF VO. AG.
STUDENT TEACHING PERSONNEL
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Scores Obtained

Variables Low Medium High X ¢ or r
Present Title
Student teacher 80 11 69 0
Coop. teacher 38 2 36 0 "89gNS
N=118 13 105 0
Participation.in High School FFA ' '
President of officer 82 9 73 0
Member 21 3 18 0 0.518NS
Not participated 15 1 14 0
N=118 13 105 0
Participation in High School Extra-Curricular Programs
President or officer L3 6 37 0o
Member 28 5 23 0 3.906NS
Not participated L7 2 L5 0 ¢
N=118 13 105 0
Participation in Collegiate FFA ‘ ' '
President or officer 16 0 16 0
Member 80 11 69 0 2.6IZNS
Not participated 2] 2 19 0
: N=117 13 104 0
Participation in Collegiate Extra~Eurricular Programs
President or officer 29° 1] 28 0
Member S 35 5 30 0 2.28L4NS
Not participated - 54 7 L7 0 ¢
N=118 13 105 0
Formal Education ‘ ‘
College senior 80 11 69 0
Bachelor degree 1 0 1 0
Bachelor with addl. work 12 1 11 0 I.70ZNS
Master degree 8 0 -8 0
Master with addl. work 15 1 14 0
’ N=116 13 103 0
Membership in Professional Organization
One organization 35 2 33 0
More than one organization 0 O 0 0 0.0NS
No organization 00 0 o °
N= 35 2 22 0
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TABLE XXX! Continued

Scores Obtained 2

Low Medium High orr

O

Variables . N

Tenur in Teaching Vo. Aq.

Less than 1 year - 0 0 0 0
1 to 9 years 10 1 9 0 O0.0NS
10 to 19 years 16 0 16 0 ©
20 to 29 vyears 10 ] 9 0
30 years or more 0 0 0 0

2 3k 0

N= 36

%)
Pyl

significant at the .01 level;

* = significant at the .05 level;
NS = not significant;

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r = correlation coefficient,
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TABLE XXXH
RELATIONSHIP OF PERSONALITY TRAIT COMMUNALITY TO.

- SOCI0-ECONOMIC RELATED VARIABLES QF VO. AG.
STUDENT TEACHING PERSONNEL - '

Scoreé Obtained 2

Variables N Tow Medium High X C orr
Age . | |
Less than 20 years 0 O 0 0
20 to 29 years 72 11 . 6] 0
30 to 39 years B 10 0 3,946NS +0,0757
LO to 49 years 8 0 8 0 ©
50 to 59 years 6 0 6 0
60 years or abovye 21 1 20 0
N=118 13 105 0
Marital Status ‘ ‘ ‘
| Single _ 30 6 24 0 _
Married 88 7 81 0 3.31INS
Other 0_ 0 o0 ¢
N=118 13 105 0
Size of Family )
"No child 32 L .28 0
1 child : 21 2 19 o .
2 children 16 0 16 0 2.628NS
3 children or more 20 ] 19 0
N=89 7 82 0
Blrth Order ‘ o
First=born Ls 3 L2 0
Second born 29 4 25 0
Third=born 19 2 17 0 1.156NS
Fourth=born ' ’ 7 1 6 0 ¢
Fifth=born or. later 17 . 2 15 0
N=117 12 105 0
Sibling |
No-sibling : L ] 3 0
One sibling 27 4 23 0
Two to four siblings 65 6 59 0 1.12INS
Five siblings or more 22 2 20 0 ¢
' N=118 13 105 0
Place Where Mostly Lived
Rural farm or ranch: 92 9 83 0
Rural non~farm 8 0 8 0
Town 9 0 9 0
Small city _ 2 1 1 0 0.768NS
Medium=-sized city 2 1 [ 0
Large city L2 2 0
Metropolis 0_ o0 0 0
N=117 13 104 0
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TABLE XXXIil Continued

Variables N szor;:d?zéalﬂ?gh X2 € orr
[ncome v -
‘Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 1 ] 0 0.0NS
$8000 to $8999 8 0 8 o ¢
$9000 or above 26 1 .25 0
“ N= 36 2 3L 0
Father's Occupation '
Professional i 7 2 5 0
Managerial, technical, ,
official, or farmer 74 7 67 0
Clerical or salesman 1 O | 0
~Skilled worker 17 2 15 0 O.QNS
Semi=-skilled worker ] 10 0
Unskilled worker 2 0 2 0
Qther 5 1 L 0
N=117 13 104 0
Father's Education -
College graduate 2 0 2 0
Attd. college for 1 or T o r
more years -15. 2 13 0
High school graduate 32 4 28 0
Attd. high school for
‘1 year or more 28 5 .23 0 3.009NS
Elementary school grad. 23 1 22 0 ¢
Attd. elementary school
for 1 year or more 18 1 17 0
0

N=118 13 105

significant at the Q01 level;
significant at the .05 level;

POMN
Wi

NS = not significant;

¢ = chi-~square value of the collapsed contingency table;
C = corrected coefficient contingency;

r =

correlation coefficient.
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ance, identifies those factors of interest and motivation which facil-
itate achievement in any setting where conformance is a positive

vbehavior.

Achievement Via Conformance and ProfessionaereIated Variables

The data presented in Table XXX1l1 show the relationship between
the trait, achievement via conformance and the professional related
variables of the student teaching personnel. It appears from the
data that there was a significant difference between the observed and
the expected frequencies in connection with the variable, present title.
of the student teaching personnel (X2 = 30.39; P£.01). Therefore,
the relationship between the personality trait, achievement via
conformance and the variable, present title of the student teaching
personnel was:established, [In order to ascertatn the strength of the
relationship between the two variables, a corrected coefficient ef
cohtingency'was calculated. This indicated a strong relationship
between the trait, aehievement via conformance and the variable, present
title of the student teaching personnel. |

Further, high scoring of the cooperating teachers on the trait,
achievement via confermance indicated.that they were more‘interested
and motivated for achievement in planned programs than the student
teachers. |

On further examination of the data, it was found that the difference
between the observed and the expected ffequencies in connection with
the attribute, formal education, was significant (X2 = 38.,70; P£,01).
Further, the corrected coefficient of contingency also indicated a

~very strong relationship between the personality trait, achievement via
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TO PROFESSIONAL RELATED VARIABLES OF
VO, AG. STUDENT TEACHING. PERSONNEL

RELATIONSHIP OF PERSONALITY TRAIT ACHIEVEMENT VIA CONFORMANCE
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N=35

Variables N inorzzd?zéa';?gh X2 or r
Present Title ” _
Student teacher 80 17 60 "3 o
Coop. teacher 38 .0 23 .. 15 .?9’395"K -6603
N=118 17 83 18
Participation in High School FFA
President or officer 82 14 58 10
Member 21 2 15 L 3.39INS.
Not participated 15 1 10 L
N=118 17 83 18
Participation.in High Schoo] Extra-Curricular Programs
President or officer 438 27 8
Member . 28 2 2] 5 3,205NS
Not participated Ly 7 35 5
N=118 17 83 18
Participation in Collegiate FFA -
President or officer 16 1 9 6
Member . 80 12 58 - 10 7.559NS
Not participated 21 4 15 2
N=117 17 82 18
Participation in Co]leglate Exrra~Currlcu]ar Programs,
President or officer - -7 29 2 22 e
Member ©.35.-+8 20 7 5.379NS
Not participated v54 7 41 6
N=118 17 83 18
Formal Education '
College senior 80 17 60 3
Bachelor degree 1 0 1 0
Bachelor with addl. work .12 0 9 3 38.70]%% ,6364L
Master degree 8 0 6 2 ¢
Master with addl. work 15 0 6 9
N=116 .17 82 17
Membership in Professional Organization
' One organization 35 0 22 13
More than one organization O 0 0 0 O.QNS
No organization 0 0 0 0
0 13
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TABLE XXXI111 Continued

Scores Obtained 2 o=
Low Medium High

Variables. N

-Tenure in Teaching Vo. Ag.

Less than | year 0 0 0 0o
1 to 9 years 10 0 7 3
10 to 19 years 16 0 9 7 0.496NS
20 to 29 years 10 0 6 L o
30 years or above . Q0 0 Q 0

' N=36 0 22 L

#% = significant at the .01 level;
significant at the .05 level;

.."‘

N

S = not significant;

¢ = chi-square value of the collapsed contingency table;
€ = corrected coefficient contingency;:

r = correlation coefficient. '
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conformance and the variable, formal education of the student teaching
personnel. Higher the level of education of the student teaching
personnel, better the performance on the personality trait; achieve-

ment via conformance.

Achievement Via Conformance ang Socio=economic Releted Variables

Theidata presented in Table XXXIV show the relationship between
tHe trait, achievement via conformance and the socio-economic related
variables of the student teaching personnel.

On examination of the data, it appears that there was a sfgnificant
difference between the observed and the expected frequencies‘in connec-
‘tion.with the variable, age of the student teaching personnel (X2 =35.86;
P<.01). Thus, the reletionship betweeh the variables, achievement
via conformance and age of the student teaching personnel was established.
In order to examine the strength of the relationship, Pearson Product
Moment coefficient of correlation was calculated and found to be
significant (r.= +.5019; P<.01). Therefore, a high degree of positive
relationship was identified between the variables achievement via
conformance and age of the student teaching personnel. The teachers
of age 40 or above scored sighificantly higher oﬁ the personality trait,
achievement via conformance than the teachers of age below 40.

Similarly, significant differences between fhe observed and the
expected frequencieés were observed in connection with the variables,
marital status, (X2 = 6.02; PL£.05); and size of family, (X2=l3.20;
P£.05) of the student!teaching personnel. |

It was further observed that the married teachers scored higher

than the unmarried ones, The teachers who had two children scored
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oM. TABLE XXXIV

RELATIONSHIP OF PERSONALITY TRAIT ACHIEVEMENT VIA CONFORMANCE
TO SOCIO-ECONQMIC RELATED  VARIABLES OF VO. AG,
STUDENT TEACHING PERSONNEL

Scores Qbtained 2

Variables N Tow Medium High X C orr
Age o B
Less than 20 years 0 o0 0 0
20 to 29 years 72 16 53 3
30 to 39 years | ‘ 11 ] 10 0 35.86Q%* +0,5019
Lo to 49 years , 9 0 T e
50 to 59 years _ 6 0 3 3
60 years or above ' 21 0 13 8
N=118 17 83 18
Marital Status ‘ '
Single 30 7 22 1
Married 88 10 61 -~ 17 6,02g* .3215
Other 0 o0 0 0
' : N=118 17 83 18
Size of Family ‘ v
No child 327 7 23 2
1 child 21 2 16 3
2 children .16 0 10 6 13.200% .4573
3 children or more 20 1 13 6
‘ N= 89 10 62 17
Birth Order v B
First~born Ls 6 33 6
Second=born _ ' 29 4 18 7 _
Third=born 19 3 14 2 2,.570NS
Fourth-barn 7 ] 5 ]
Fifth-born or later 17 3 12 2
N=117 17 82 18
Sibling . |
No sibling . L 2
One sibling : 27 2 23 2
Two to four siblings 65 11 L2 - 12 2.672NS
Five siblings or more 22 3 16 3 ¢
' N=118 17 83 18
Place Where Mostly Lived
Rural farm or ranch 92 11 66 15
Rural non-farm 8 2 6 0 .
Town 9 3 6 0
Small city 2 0 0 2 6.63gNS
Medium-sized city 2 0 2 0
lLarge city L 3 0
Metropolis 0 0 0 0
' N=1T7 T7 7 83~ YA
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. Scores Obtained 2 =
Variables N Cow Medium High X C or’f

Income '

Less than $6000 0 o0 0 0

$6000 to $6999 0 O 0 0

$7000 to $7999 20 2 0 2.078NS

$8000 to $8999 8 0 6 2 ¢

$9000 or above 26 0 14 12

’ N= 36 0 22 14

Father's Occupation ‘

Professional 7 1 6 0

Managerial, technical

official, farmer 74 9 5] 14
Clerical or salesman 1 0 0 1 L,02INS
Skilled worker 17 3 13 ] ¢
Semi-skilled worker 11 2 8 ]
Unskilled worker 2 0 2 0
Other 5 2 2 ]

N=117 17 82 18
Father's Education ) ‘
College graduate 2 0 2 0
Attd. college for 1 T T e
or more years 15 1 13 ]
High school graduate 32 5 22 5
Attd. high school for .

1 or more years - 28 5 19 L 3.802NS
Elementary school grad. 23 3 15 5 ¢
Attd. elementary school

for 1 year or more 18 3 12 3

N=118 17 83 18

'significant at the .01 level;
significant at the .05 level;

NS = not significant;

E:

C = corrected coefficient contingency;
r = correlation coefficient,

chi-square value of the collapsed contingency table;
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higher than the teaehers who had only one child or none.

On the basis of the data presented in Teble XXX111 and XXXV, the
investigatbr failed to reject‘the nul] hypothesis of no significant
difference between the personality trait, achievement via conformance
and the professfonal and socid-economfc variables of the student
teaching personnel except for the Qariab]es, present title, formal
‘education, age, marital status, and size of family,

Achievement via Independence’*. The trait, achievement via indep~

endence, seeks to identify those factors of interest and motivation
which facilitate achievement in any setting where autonomy and

independence are positive behavior.

Achievement Via Independence and Professional Related Variables

The data presented in Table'XXXV show tne relafibnship between
the trant, achlevement via independence, and the professnonal related
var|ables of the student teaching personnel.

On examination‘of the data, it appears that there was a significant
~difference between the observed and the expected frequencies in con- |
lnection with the variable, present title of the student teaching
personnel (X2 = 14.93; P£L .01). Thus, the variables, ‘achievement via
independence and present title of the student teaching personnel were

found to be interrelated. In order to locate the strength of the

»thh Scores Tend to be Seen as: Mature, forceful, strong,
dominant, démanding, and fores1ghted, ‘as belng |ndependent and self-
reliant; and as having superior intellectual ability and judgement.

Low Scores Tend to be Seen as: Inhibited, anxtous, cautious,
dissatisfied, dull, and wary, as being submissive and compliant before
authority; and as lacklng in self-insight and self-understanding.
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RELATIONSHIP OF PERSONALITY TRAIT ACHIEVEMENT VIA INDEPENDENCE
TO PROFESSIONAL RELATED VARIABLES OF VO, AG,

STUDENT TEACHING PERSONNEL
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Scores Obtained

. 2 "
Variahles N Cow Medium High X C | or r
Present Titlé
‘Student teacher 80 14 60 6 —_
Coop. teacher 38 0 27 11 ]4'9305" 1889
' N=118 14 87 17 -
Participation in High School FFA o
President or officer 82 12 62 8
Member _ 21 2 15 L 7.837NS
Not participated 15 0 10 5
N=118 14 87 17

Participation in High School Extra-Curricular Programs

President or officer = 43 7 28 8
Member 28- 0 26 2 7.852NS
Not participated L7 7 "33 7 :
N=118 14 87 17
Participation in Collegiate FFA '
President or officer 16 2 13 ]
‘Member 80 9 58 13 1.578NS
Not participated 21 3 16 2
, N=117 14 87 16
Participation in Colleglate Extra- Currlcular Programs
President or officer 29 2 19 8
Member 35 4 28 3 6,188NS
Not participated oh 8 Lo 6
N=118 14 87 17
Formal Education '
College senior 80 14 60 6
Bachelor degree 1 0 1 0
Bachelor with addl. work 12 0 8 L 14.402**-.4505
Master degree 8 0 7 1
Master with addl. work 15 0 10 5
N=116 14 86 16
Membership in Professional Organization v '
One organization . 35 0 25 10
More than one organization O 0 0o 0 O.QNS
No organization 0 0 0 0
0 25 10

N= 35
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TABLE XXXV Continued

Scores QObtained 2 =

Variables N Cow Medium High' X C orr

Tenure in_Teaching Vo. Ag. o '
' Less than 4 year : - 0 © 0" 0

1 to 9 years , 10 0 9 1 ‘

10 to 19 years 16 0 11 5 2.416NS

20 to 29 years 10 0 6 L <

30 years or above 0 0 0 0

- N=36 0 26 10 -

% = significant at the ,01 level;

% = significant at the .05 level;

NS = not significant;

¢ .= chi-square vdlue of the collapsed contingency table;

C = corrected coefficient contingency;

r = correlation coefficient,
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the relationship, a corrected coefficient of contingency was calculafed.
This indicated a moderately strong relationship between the variables
meﬁtfoned above. The cooperating teachers scored.significantly higher
than fhe student teachefs on the trait, achievement via independence.
Thus, they were found to be more. independent, self—feliant,_and mentally
matured than the student teachers.

On further examinatfon of the data a signfficanf difference between
the observed and the expected frequencies in felation to the variablés,
achievement via indebendence and formal education of the student
.teacHing personnel was found.to bé existed (X2 = 14,40; PL.01).
Further, the qorrected coefficient of contingency indica;ed avmoderately

strong relationship between these two variables.

Achievement Via Independence and Socio-economichelated Variables

The data presented in Table XXXVI show the relationsﬁip between
the trait, achievement via independence, and thebsociorecbnomic related
variables of the student teaching personﬁelf‘

The data in Table XXXVI indicate that thefe were Sighificant
diffefenceé between the observed and the expected frequencies only in
two socio-economicbvariables, namely, age (X2 =21.48; P<£.01) and
marjtal status (X2 =9.37; P£.01) of the student teaching personnel,

Similarly, to determine the strength of relationship between
acheivement via independence and marital status of the student teaching
personnel, a corrected cogfficiént of contingency was wqued out and a
strong positive relationship was established. | | |

Based on the data in Table XXXV and XXXVI, the ihvestigafor failed

fo reject the null hypothesis of no significant difference between the
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TABLE XXXVi

RELATIONSH}P OF PERSONALITY TRAIT ACHIEVEMENT VIiA |NDEPENDENCE
TO SOC{0-ECONOMIC RELATED VARIABLES OF V0. AG.
STUDENT TEACHING PERSONNEL

Scores Obtained 2

~Variables N Cow Medium High X C orr
o Less than 20 years 0 0 0 0
20 to 29 years 72 14 53 . 5
30 to 39 years 11 0 10 ]
Lo to L9 years 8 o 7 1 2].482** +0.457?
50 to 59 years : 6 0 b 2 : i
60 years or above 21 0 13 8
N=118 14 87 17
Marital Status )
‘ Single 30 8 20 2
Married ' : 88 6 67 . 15 9.372** .3958
Other ‘ 00 0 0 T :
: N=118 14 87 17
Size of Family : S
No child 32 4 25 3
1 child 21 2 14 5 7.410NS
2 children - 16 0 14 2
3 children or more 20 0 15 5
' N=83 6 68 15
Birth Order ’ ’
First-born s 7 31 7
Second-born 29 3 22 . L
Third=born 19 1 16 2 Z.OGZNS
Fourth=born -7 1 5 1 g
Fifth=born or later 17 2 12 3
N=117 14 86 17
Sibling ' ‘ " ‘
No sibling L 2 1
One sibling 27 3 21 3 O.ZSZNS
Two to four siblings 65 7 L8 10
Five siblings or more 22 3 16 3
N=118 14 87 17
Place Where Mostly Lived _
"~ Rural farm or ranch 92 - 9 70 13
Rural non~farm 8 I 7 0
Town 9 4 L ]
Small city 2 0 1 1 1.952NS'
Medium=-sized city 2 0 1 1
Large city L 0 L 0.
Metropolis 0 0 0 0
N=117 14 87 16

1 oo
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Scores Obtained

. 2 '
Variables N Tow Medium High X or r
Income : ‘ ’
Less than $6000 0 0 0 0
$6000 to $6999 o0 0 0 0 2. 181NS
$7000 to $7999 2 0 2 0 “"'7¢
$8000 to $8999 8 o 7 ]
$9000 or above 260 17 9.
N=36 0 26 10
Father's Occupation '
- Professional 7 1 6 0
Managerial, technijcal,
official, farmer 74 7 52 15 .
Clerical or salesman 1 0 1 0 3.97INS
Skilled worker 173 13 1 ¢
Semi-skilled worker 12 8 1
Unskilled worker 2 0 2 0
Other 5 1 L 0
_ N=117 14 86 17
Father s _Education
College graduate 2 0 1 1
Attd. college for 1
or more years 15 2 12 ]
High school graduate 32 4 27 ]
Attd. high school for v
1 or more years 28 2 17 9 13.66INS
Elementary school grad. 23 2 17 L ¢
Attd. elementary schaool
for 1 or more years 18 &4 13 ]
N=118 14 87 17
*% = significant at the .01 level;
% = significant at the .05 level;
NS = not significant;
c = chi-square value of the collapsed contingency table,
C = corrected coefficient contingency;
r = correlation coefficient.
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trait, achieyement via independence, and the prbfessional andvsocio-_.
écondmic variables of the student feaching personnel eXcépt for the
variables, namely, present title, formal éducation, age, and marital
status. |

intellectual Efficiency*. The trait, intellectual efficiency,

indicates the degree of personal and intellectual efficiency which the

individual has attained,

Intellectual Efficiengy and Professibnal Related Variables

The daté presented in Table XXXVII show the relationship between
the trait, intellectual efficiency, and the professional related
variables of the student teaching personnel.

A study of the data In Table XXXVI| reveals that there Was signi-
ficant differences between the observed and the expected results of fhe
Variables, namely, present title (X2 =.23.92; PAHOI); participation
in high schoql FFA (X2 =.10.05; P£.05); and participatfon in collegiate
extra-curricular programs (X2.= 14.66; P<£.01). This indicates that
the personality trait, intellectual efficiency, was found to be
significantly related with the professional‘variables namely, present
title, pafticipation in high school FFA;{énd participation in collegiate
extra-curricular programs. |

On further examination of the data, the variable, formal education,

*High Scores Tend to be Seen as: Efficient, clear-thinking,
capable, intelligent, progressive, planful thorqugh and resourceful;
as being alert and well~infarmed; and as placing a high value on
cognitive and intellectual matters.

Low Scores Tend to be Seen as: Cautious, confused, easy~going,
defensive, shallow, and unambltlous, as being conventlonal and stereo-
typed in thinking; and as lacking in self-direction and self~discipline.




TABLE XXXV11-

RELATIONSHIP OF PERSONALITY TRAIT INTELLECTUAL EFFICIENCY
TO PROFESSIONAL RELATED VARIABLES OF VO, AG.

STUDENT TEACHING PERSONNEL

1

Scores Obtained

2

Variables N~ Cow Medium High C or r
Present Title ‘ ' '
"~ Student teacher 80 15 62 3 "
Coop. teacher 38 1 24 ‘lj_,23'292’" +5323
N=118 16 86 16
Participation in High School FFA ' i
President or officer 82 9 66 7
Member _ 21 4 13 L 10.059*
Not participated 15 3 7 5
N=118 16 86 16

Participation in High School Extra-Curricular Programs

President or officer Ly 7 28 8 ;
Member ' 28 2 25, 1 5.,511INS
Not participated by 7 . 33 7
, N=118 16 86 16
Participation in Collegiate FFA -
President or officer 16 0 15 ]
Member : 80 12 . 54 14 8.77LNS
Not participated 21 b 17 0
o N=117 16 86 15
Participation in Collegiate Extra~Curricular Programs
President or officer 29 16 .
Membe r | 35 8 25 2 14.663%% L4506
Not participated ch L L5 "
N=118 16 86 16
Formal Education i 1 ;
College senior 80 15 62 “?¥3
Bachelor degree 10 1 0 ,
Bachelor with addi. work 12 0 9 3 3],772**,,5900
Master degree 8 0 6 2
Master with addl. work 15 1 6 8
N=116 16 84 16
‘Membership in Professional Organization o
‘ ‘One organization 35 22 12 :
More than one organization 0 0 0 -0 0.8NS
No organization .0 0 0 -0
v N=35" 1 22

—
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Scores Obtained 2

) Variables N Low Medium High X or r
Tenure in Teaching Vo. Ag. ‘ S
"Less than 1 year ‘ 0 0 0 0
I to 9 years 10 0 9 1 .
10 to 19 years 16 1 8 7 4,l9§NS
20 to 29 years 10 0 5 5
30 years or above 0 0 0 0
N= 36 | 2 ]

()
kiriy

N

w

nnnannn

OO0

-

not significant;

significant at the .01 level;
significant at the .05 level;

chi=square value of the collapsed contingency table;
corrected coefficient contingency; '
correlation coefficient.



173

also was found to be significéntly related with the personality trait,
intellectual efficiency of the student teaching personnel (X2 =31.77;
P<£.01). In order to determine the degree of relationship between the
personality trait, intellectual efficiency, and the significant pro=-
fessional variables, corrected coefficients pf contingency were
calculated, ‘A further study of the éorfected_qoefficients of contin-
gency indicated a high degree of relationship between intellectual
efficiency and the four professional’variables namely; present title,
participation in high‘school FFA, participation in collegiate extra-
curricular programs and formal edudation of the student teaching |
personnel.

The cooperating teachers made significantly higher scores on the
peksonality trait, intellectual efficiency, fhah the student teachers.
Thus, the cooperating teachers were found to be more planful, capable,

and resourceful than the student teachers.

Intellectual Efficiency and Socio-economic Related Variables

The data: presented in Table XXXVIII show the felationship between
the trait, intellectual efficienty, and the socio-economic related
variables of the student teaching personnel,

The data shown in the Tabie XXXVI1l indicate that the socio-
economic variables, age and family size, of the subjects were found to
be significantly related with their personality trait, intellectual
efficiency. Both of these variables weré found to be significant at
the .01 1evei. In case of the vafiab]e, age, a correlation-coefficient
fesg was made to determine the strength of the relationship between the

N

personality trait, intellectual efficiency of the student teaching



TABLE XXXVill

RELATIONSH|P OF PERSQNALITY TRAIT INTELLECTUAL EFFICIENCY
’ TO SOCIQ-ECONOMIC RELATED. VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL

17k

Variables N Lijqrzzd?ﬁéa{;?:h X2 C orr
Less than 20 years 0 o 0 0
20 to 29 vyears 72 15 56 -1
30 to 39 years 11 o] 9 2
LO to 49 years 8 0 7 1 42,054 +0.4190
50 td 59 years 6 0 5 ] ¢ e
60 years or above 21 ] 9 11
' N=118 16 8 16
Marital Status o
Single 30 7 22 1
Married 88 9 64’ 15 5.93ZNS
Other 0 0 0 0
N=118 16 - 86 16
Size of Family v
' No child 32 5 27 0
1 child 21 3 13 5 17.648%% ,5176
2 children 16 1 13 2 : .
3 children or more 20 0 12 8
: N=89 9 65 15
Birth Order o
First=born L 8 32 5
‘Second=-born 29 4 20 5 ,
Third-born 19 3 15 1 L4,762NS
Fourth-born 7 0 5 2 ¢
Fifth-born or later 17 13 3
N=117 16 85 16
Sibling ' '
No sibling L o 3 1
One sibling 27 4 22 ]
Two to four siblings 65 10 L 11 2.745NS
Five siblings or more 22 2 17 3 ¢
_ N=118 16 86 16
Place Where Mostly Lived '
‘ Rural farm or ranch 92 13 65 14
Rural non-farm ' 8 0 8 0
Town 9 2 6 1
Small city 2 0 2 0 3.826NS
" Medium-sized city 20 2 0
Large city L 3 0
Metropolis 00 0 ~ 0
N=1T7 76 o5 1o
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TABLE XXXVill Continued

Scores Obtained 2

ol

Varﬁables N Low Medium High or r
{ncome
Less than $6000 0 o0 0. 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 0 2 0 4.091% ..5017
$8000 to $8999 8 0 7 1 ¢
$9000 or above , 26 1 13 12
N=36 1 22 13
Father's Occupation
' Proféssional ‘ 7 3 b4 0
Managerial, technical,
official, farmer 74 9 50 15
Clerical or salesman 1 0 ] 0 6.304NS
Skilled worker 17 02 ¢
Semi-skilled worker 11 10 -0
Unskilled worker 2 0 2 0
Other 5 1 L 0 -
N=117 16 85 16
Father's Education
College graduate o 2 0 1 1
-Attd, college for 1 or :
more years 15 2 12 1 13.661NS
High School graduate 032 L 27 1 ¢
Attd. high school for 1
or more years 28 2 17 9
Elementary school grad. 23 2 17 L
Attd. elementary school
for 1 year or more 18 4 13 1
N=118 14

87 17

significant at the .01 level;
significant at the .05 ]evel;

NS = not significant; .

¢ = chi-square value of the collapsed contingency table;
C = corrected coefficient contingency;

r =

correlation.coefficient.
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personnelrand their age‘(r = +.4190; P<L.01). The correlation-coeffic+
ient indicated a‘high deéree of relationship between the variables,
intellectual efficiency and ége of the subjects.

To determfne the strength of the relationship between intelfectual
efficiency and size of family of the subjects, a test of corrected
coefficient of contingency was made. Thé test indicated moderatéTy
strong relationship between the variables. The remaining of the socio-
economic variabies of the student teaching personnel were found to Ee
nonwsignificantvat‘the .05 level, However, large chi-square value
was observed inchnnection with the varfable, father's educationf On
further examination of the data, it was found that the "teachers whose

‘fathers had coliege education scored higher on»the personality trait,
intellectual efficiency, than the teachers whose fathers did not
attend college.

On the basis of the data shown in Table XXXVI1i and XXXVIII, the
investigator fajled to‘reject the null hypothesis of no significant
difference between the personality traft, intellectual efficiency, and
the professional and socio~economic related variables of the student.
teaching personnel except for the variables, namely, present title,
‘participation .in high school FFA, participation in collegiate extra-
curricular programs, formal education, age, and.éize of family.

Psychological-Mindedness*. The trait, psychological-mindedness,

*High Scores Tend to be Seen as: Observant, spontaneous, quick,
perceptive, talkative, resourceful, and changeable; as being verbally
fluent and socially ascendant; and as being rebellious toward rules,
restrictions, and constraints.

Low Scores Tend to be Seen as: Apathetic, peaceable, serious,
cautious, and unassuming; as being slow and deliberate in tempo; and
as being overly conforming and conventional,
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measures the degree to which the individual is interested in,as well as

responsive to, the inner-neéds, motive, and experiences of others.

Psydhological—Mindedness and Professional Related Variables

The data presented in Table XXXIX show the relationship between
fhe trait, psychological=mindedness and the professional related
variébles of the student teaching personnei.

On:examination of the data, it reveals that there were significant
differences between the observed and the expected frequencies for the
variables, present title (X2 = 7.79; P<¢.05);.participation-in collegiate
extra=curricular programsb(xg =>l3.43; PZ£.01); and formal education

(x2

= 12.70; P<£.05). of the student teaching personnel. This
jﬁdicatéd intérrelationships between the personality trait, psycholog-
ical=mindedness and the three broféssidnél%related variables nahely,
present title, participation fn collegiate extra-curricular programs,
and formal education of the sfudent téaching'persbnnel. In order to
“determine the strength of these relationshipé, correcfed coefficients
of contingency were calculated in each of the three cases. The
corrected coefficients of contingency indicated high degree of relation=~
ships between the variables, psych@logica]-mindedness and present title
(C = .3631), psychological-mindedness and participatibn in collegeiate.
extra-curricular programs (C = .4333), and psychological-mindedness and
formal education (C = .4258) of the student teaching personnel. |

On further examinatiqn of‘the data, it appeared thaf the cooper-
ating teachers, percentage-wise, scorea higher than the student
teachers on the tfait, psychological~mindedness. This indicates that

the cooperating teachers were found to be more interested and responsive



TABLE XXX1X

RELATIONSHIP OF PERSONALITY TRAIT PSYCHOLOGICAL-MINDEDNESS
TO PROFESS{ONAL RELATED VARIABLES OF VO, . AG,

STUDENT TEACHING PERSONNEL
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. : Scores QObtained 2 =
Variables N Tow Medium High . X C orr
Present Title v ‘ ' S
Student teacher 80. 12 - 61 7 L
Coop. teacher 38 2 26 10 7.790%  .3631
N=118 14 87 17
Participation. in High School FFA
President or officer: 82 12 58 12
Member - 21 2 17 2 3.411INS
Not participated 15 0 12 3
N=118 14 87 17
Participation.in High School Extra-Curricular Programs
President or officer k3 7 26 10
Member 28 2 22 L 7,390NS
Not participated Ly 5 39 3
' N=118 14 87 . 17
Participation in Collegiate FFA
President. or officer 16 3 10 3 '
Member 80 9 - 61 10 1.830NS
Not participated 21 2 15 L
N=117 14 86 17
Participation in Collegiate Extra-Curricular Programs
President or officer 29 2 17 10
Member - 35 5 26 L 13.435%% 4333
Not participated - 5L - 7 L 3
N=118 Tk 87 17
Formal Education ' ' o
College senior 80 12 61 7
Bachelor degree 1 0 0 ]
Bachelor with addl. work .12 0 10 2 v12.70§* ., 4258
Master degree 8 1 6 1 ‘
Master with addl. work 15 0 9 6
N=116 13 86 17
Membership in Professional Qrganization
One organization 35 1 25 9
More -than one organization 0 0 0 0 OigNS
No organization .0 0 0 0
N=35 1 25 9
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TABLE XXXIX Continued
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Scores Obtained

2

Variables N Tow Medium High X ¢ r
Tenure in Teaching Vo. Ag.

Less than | year 0 0 0 0 -

1 to 9 years 10 ©0 8 -3 '

10 to 19 years - 16 ] 11 L 0,110NS

20 to 29 years . 10 0 7 3 ¢
" 30 years or above _ 0 0 0 0

N= 36 ] 25 0

.
"W

NS

- O10

[N I T O

not significant;

correlation coefficient.

significant at the .01 level;
significant at the .05 level;

chi=-square value of the col]apséd contingency'table;
corrected coefficient contingency;
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to the needs of others than the student teachers.

Psyéhblogical-Mindednessvand Socio=economic Relatedeariables

The data presented in Table XL show the relationship'between the
trait, psychological-mindedness and the socio-econoﬁic related variables
of the student teaching perSonnel,

. 0On examinationbof the data, it was noticed that there was no
’significant‘relationship'between the variable, age and the personality
trait, psychological-mindedness of the student teaching pérsonnel.
Similar result wés observed in all the socio~economic related variables
of the.student teaching bersonnel except for the variable, marital
status (X2 = 8.56; P£.05). The corrected coefficient of contingency
(c = -3794) indicated moderately strong relationship between
psychological-mindedness and marital status»of the subjects.

On furthef examination of the data, it was found that'thé married
teachers scored higher thén the unmarried ones on the persohality trait,
psychological-mindedness.. Thus, the married teachersbwefe found to be
more socially ascendant and accepted than the unmarried ones.

On the basis of the data shown in Table XXXiX and XL, the investi-
gator failed to reject the null hYpothesis of no significant difference
between the trait, psychological-mindedness and the professional and
socio-economic variables of the student teaching berSonnel except for
the variables, present title, participation in collegiate extra=

curricular programs, formal education, and marital status,
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TABLE XL

RELATIONSHIP OF PERSONALITY TRAIT PSYCHOLOGICAL=-MINDEDNESS
‘ TO SOCID-ECONOMIC RELATED VARIABLES OF V0. AG.
STUDENT TEACHING PERSONNEL

Scares Obtained 2.

Variables N Low Medium High C orr
Age - |
' Less than 20 years 0 o0 0 0
20 to 29 years ) 72 12 53 7
30 to 39 years 11 0 10 ]
4o to L9 years ' 8 0 7 ] 9']68NS +0'332£
50 to 59 years 6 1 3 2
60 years or above 21 ] 14 6
-~ N=118 14 87 17
Marital Status .
Single : .30 8 19 3
Married 88 6 . 68 14 8.56%* L3794
Other ‘ ‘ 0_ 0 0 Q
: N=118 14 87 17
Size of Family ' ’
No child’ 32 3 24 5
1 child ' 21 ] 17 3 6.687NS
2 children , 16 ] 15 0
3 children or more 20 ] 13 6
: N=89 6 69 14
Birth Order '
First=born L5 8 32 5
Second=born , 29 3 19° 7
Third-horn 19 2 15 2 5.74ZN$
Fourth=born 7 0 6 1
Fifth-born or later 17 1 14 2
N=117 1k 86 17
Sib]ing '
No sibling L 2 2 0
One sibling 27 4 18 5
Two to four siblings 65 7 L7 11 5.614NS
Five siblings or more 22 ] 20 ] ¢
_ N=118 14 87 17
Place Where Mostly Lived
Rural farm or ranch 92 10 71 11
Rural non-farm 8 2 5 1
Town 9 2 5 2
Small city 2 0 1 1 3,]8%NS
Medium-sized city 2 0 ] 1
Large city L o 3 1
Metropolis 0 0 0 0
N=117 14 86 17




TABLE XL Continued
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Scores Obtained

N=118

87

. 2
Variables N Tow Medium High or r
Income ' '
Less than $6000 0 0 0 0
$6000 to $6999 0 o0 0 0
$7000 to $7999 2 0 1 1 0.03L4NS
$8000 to $8999 8 0 6 2 ¢
$9000 or above 26 ] 18 7
N=36 1 25 10
Father's Occupation :
Professional 7 0 7 0
Managerial, technical,
official, farmer 74 8 53 13
Clerical or salesman 1 0 1 -0 3.08§NS
Skilled worker 17 4 12 ]
Semi-skilled worker B 1 9 ]
Unskilled worker 2 0 1 ]
Other 5 | -3 1
| N=1T7 14 86 17
Father'!s Education
College graduate 2 0 2 0
Attd. college for 1 :
or mpre years 15 3 10 2
High school graduate 32 4 25 3
Attd. high school for 8.0lgNS
1 or more years 28 3 17 8
Elementary school grad. 23 3 17 3
Attd. elementary school
~for 1 or more years 18 1 16 ]
14 17

adeat,
Wil

NS not significant;

oo

nou N

correlation coefficient.

significant at the ,01 level;
significant at the ,05 level;

chi-square value of the collapsed contingency table;
corrected coefficient contingency;



183

Flexibility*. The trait, flexibility, indicates the degree of

flexibility and adaptability of a person's thinking and social behavior.

Flexibility and Professional Related Variables

fhe'data presented in Table XLI show the relationship between
the personality trait, flexibility, and the professional reiated
variables of the stwudent teaching personnel.

On examination of thevdata in Table XLI indicates that no variable
had any significant relationship with fhe personality trait, flexibility.
It means that the differences between the ébserved andvthé_expected
frequencies in all the professfonal related variables, supported the
nul i hyhothesis of no significant relationship.

On further examination of the data, it appeared that about 86
percent of the student téachers scored medium and high scores compared
to about 81 percent of the coéperatjng teachérs. Thus, the student
teachers scoféd slightly higher than the cooperating téachers on the
trait flexibility. The lower score on flexibility }ndicates that the
cooperatinévteachers were found to be more formal, guarded, methodical,

and rigid than the student teachers though not to a significant extent.

*High Scores Tend to be Seen as: Insightful, informal, adventurous,
confident, humorous, ndeallstlc, assertlve and egoistic; as being
sarcastic.and cynical; and as highly concerned W|th personal pleasure
and dlverSIon

Low Scores Tend to be Seen as: Deliberate, cautious, worrying,
industrious, guarded, mannerly, methodical and rigid; as be ng formal
and pedantlc in thought; and as being overly di ferential’ ; |
custom and tradition. ”




TABLE XL!

RELATIONSHIP OF PERSONALITY TRAIT FLEXIBILITY TO
' PROFESSIONAL RELATED VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL =
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Scores Obtained 2

Vfﬁ!?b!ef ’ N Tow Medium High * ¢ orr
Present Title o
Student teacher 80 N 55 14 1.339NS
Coop. teacher 38 7 22 9
N=118 18 77 23
Participation in High School FFA ‘ .
President or officer 82 13 51 18
‘Membér 21 2 16 3 2,038NS
Not participated 15 3 10 2
' N=118 18 77 23
Participation in High School Extra~Curricular Programs
"~ President or officer 43 7 30 6
Member : ' .28 5 16. 7 1.954NS
Not participated - hk7 6 31 10
' ' N=118 18 77 23
Participation in Collegiate FFA ;
- President or officer %6 4 -9 3
Member : 80 14 51 15 5,262NS
Not participated 21 0O 16 5
N=117 18 76 23
Participation in Collegiate Extra-Curricular Programs
"~ President or officer 29 5 20 L
Member - 35 7 21 7 2.119NS
Not participated 5L 6 36 12
N=118 18 77 23
Formal Education ' . ‘ ‘ )
College senior 80 11 55 14
Bachelor degree , 1 0 0 1
Bachelor with addl. work .12 ] 9 2 - 7.428NS
Master degree 8 3 2 3 ¢
Master with addl. work 15 3 10 2
- N=1T6 18 76 72
Membership in Professional QOrganization -
One organization ' 35 6 21 - 8
More than one organization 0 O 0 0 O.QNS
No organization 0 0 0 0
N=35 6 21" 8
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TABLE XLI Continued

_Scores Obtained 2
Low Medium High

Variablés N

Tenure in Teaching Vo. Ag.

Less than 1 year 0 0 0
1 to 9 years 100 2 6 2 0.559NS
10 to 19 years 16 3 10 3
20 to 20 years 10 2 5 3
30 years or above 00 0 0
' N=136 -7 2] 8

significant at the .01 level;

significant at the .05 level;

not significant; . :
chi~square value pf the collapsed contingency table;
corrected coefficient contingency;

caorrelation coefficient.

‘ldlﬂ(ﬁ:{-‘
oW ononouon
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Flexibility and Scio-econpmic Related Varlables

The data presented in Tébie'XLll show the relationship between the
trait, fleXibility and the socio~economic related variables of the
‘student téaching personnel,

On examinatién of the data in Table XLII,_ft appears that no
_socio~economic related variable of the'student teaching personnel
was found to be significantly related to their personality trait,
flexibility except the variable, father's education(X2 -20.57; P 4.,01),
The iarge chi-squafe value of the variables, flexibility and father's
education yielded a fairly lﬁrge amount of corrected coefficient of
contingency (C =..h756), This i;dfcated moderately strong relationship
between the two variables, fleXibility and father's education,

On further examination of the data in connection with the.variable,
father's education, it was found that the teachers whose fathers had
1 year or more high school education or high SChool graduate scored
highef on the trait, flexibility, than the teachers whose fathersvhad
either lower or higﬁef than high school education.

On the basis of the data shown in Table XLI and XLi1I, thé investi=
gator failed to reject the null hypothesis of no significant difference
between the trait, flexibility, and the proféssional and socio~economic
related variables of the‘student-teaching personnel except fof the

variable, father's education.
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TABLE XL1I

- RELATIONSHIP OF PERSONALITY TRAIT FLEXIBILTTY TO
SOC10+ECONOMIC RELATED VARTABLES OF V0. AG. '.
STUDENT TEACHING PERSONNEL

Scores Obtained 2 -

Variablgs N Low Medium High X C or. r
Age ~ -
Less than 20 years 0 O 0 0
20 to 29 years 72 10 L9 13
30 to 39 vyears 11 2 6 3 .
40 to L9 years v g8 1 6 ] - 1-12INS . -0.0498
50 to 59 years - 6 1 3 2
60 years or above ’ 21 4 13 L
| N=118 18 77 23
Marital Status ’
" Single 30 &4 21 5
Married : 88 14 56 18 0.400NS
Other D 0 0 0 ¢
. ‘ o N=118 18 77 - 23
Size of Family o o -
No child 32 5 23 L ,
1 child : 21 3 10 8 10.982NS
2 children 16 4 12 -0
3 children or more 20 3 11 6
| ‘ N=89 15 56 T8
Birth Order
First-born ks 9 28 8
Second~born 29 6 17 6 ’
Third=-born 19 1 14 L L _35INS
Fourth=born _ 7 1 5 1 :
Fifth=born or later 17 1 12 L
: N=117 18 76 23
Sibling
No sibling » L o 3 1
One'sibling : 27 6 17 L
Two to four siblings 65 11 L2 12 3.048NS
Five siblings or more 22 1 15 6 ¢
. : N=118 18 77 23
Place Where Mostly Lived '
Rural farm or ranch 92 17 60 15
Rural non=farm 8 0 7 ]
Town : 9 1 5 3
Small city 20 1 1 6,8L6NS
Medium-sized city 2.0 1 ] ¢
Large city L 0 3 1
Metropolis 0 0 0 0
N=117 18 77 22
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TABLE XLII Continued

: Scorés Obtained 2 -

Variables N Low Medium High C orr
Income o
lLess than $6000 o 0 O 0
$6000 to $6999 -0 .0 0 0
$7000 to $7999 2 0 0 2 0.54%N5
$8000 to $8999 8 2 5 1.
.. $9000 or above 265 16 5
N=36 7 21 8
Father's Occupation - R ’
"Praofessional 7 0. 6 ]
Managerial, technical - T o
official, farmer 7k 9 50 15 .
Clerical or :salesman " 1 0 1 0
Skilled worker 17 5 10 2 7,96éNS
Semi=-skilled worker N 2 5. L
Unskilled worker 21 1 0
Other 5 1 3 ]
N=117 18 76 23
Father's Education '
- College graduate 2 0 2 0
Attd. college for 1 or o S
more years ' 15 4 8 3
High School graduate 32 2 23 7 .
Attd. high school for 20.572**7.4756
1 or more years 28 1 16 11
Elementary school grad, 23 7 16 0
Attd. elementary school
~— for 1 year or more 18 4 12 2
: N=118 18

77 23

significant at the .Olrlevel;
significant at the .05 level;

alonta
W

NS = not significant;

‘¢~= chi~square value of the collapsed contingency table;
€ = corrected coefficient contingency;

r =

correlation coefficient,
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Femininity*. The trait, femininity, assesses the masculinity or
femininity of interests. High scores indicate more feminine interests,

low scores more mascul ine.

Femininity'and Professional Related Variables

The data presented in Table XLI1I show the relationship between
the trait, femininity, and the professional related variables of the
student teaching personnel. |

The data in Table XLII| indicétes that there was no significant
relationship between the personality trait, femininity, and the
professional related variables of the student teaching personnel except
for the variable, present title, of the subjects (X2 =7.20; P .05).
The corrected coefficient of contingency (C = .3498) indicated modera-
tely strong relationship between the variéble, femininffy, and present
title, of the student teaéhing personnel; The student teaghers scored
relatively lower on the trait, femininity, compared to the cooperating
teachefs. This indicates that the student teachers were found to be

more out-going, ambitious, and masculine in character."

Femininity and Spcio-economic Related Variables

The data presented in Table XLIV show the relationship between the

trait, femininity, and the socio-economic related variables of the

*High Scores Tend to be Seen as: Appreciative, patient, helpful,
gentle, moderate, persevering, and sincere; as being respectful and
accepting of others; and as behaving in a conscientious and sympathetic
way,

Low Scores Tend to be Seen as: Outgoing, hard-headed, ambitious,
masculine, active, robust, and restless; as being manipulative and
opportunistic in dealing with others, blunt and direct in thinking and
action; and impatient with delay, indecision and reflection. ‘




- TABLE XLI11

RELATIONSHIP OF PERSONALITY TRAIT FEMININITY TO
PROFESSIONAL RELATED VARIABLES OF VO, AG.
STUDENT TEACHING PERSONNEL
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Scores Obtained

N= 35

. 2 -
. Variables Low Medium High X ¢ orr
Present Title
" Student teacher . 80 15 55 10 ot .
Coop, teacher 38 2 25 1y 7202 -3498
N=118 17 80 21 '
Participation in High School FFA '
President or officer 82 16 5L 12
Member 21 0 17 L - 8.362NS
~Not participated 15 ] 9 5
' N=118 17 80 21
Participation in High School Extra- Currlcular Programs
President or officer ks L 3] 8
Member 28 4 19 5 1.769NS
Not participated L7 9 30 8 :
: N=118 17 80 21
Participation in Collegiate FFA '
President or officer 16 3 10 3
Member 80 12 52 16 2,290NS
Not participated 21 2 17 2
N=117 17 79 - 21
Participation in Collegiate Extra-Curricular Programs B
President or officer 29 3 19 7 ‘
Member 35 5 25° 5 1,560NS
Not participated 5k 9 36 9
N=118 17 80 21 -
Formal Educatlon C
"College senior 80 15 55 10
Bachelor degree 1 0 0 ]
Bachelor with addl. work 12 1 10 1 9.83INS
Master degree 8 1 6 1 ¢
Master with addl. work 15 0 9 6
' N=116 17 = 80 19
Membership in Professional Organlzatlon ‘ B
‘One organization 35 2 24 9
More than one: organlzatlon 0 O 0 0 0.0NS
No organization : 0 0 0 0
2 9
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TABLE XLI1[ Continued

Scores Obtained XZ £

Variables N Tow Medium High or r
Tenure in Teaching Vo. Ag.
Less than 1 year o 0. o0 0
1 to 9 years 10 1 7 2
10 to 19 years i6 0 12 L 0.266NS
20 to 29 years 101 6 3 ¢
30 years or above - 0 0 .0 0
‘ N=-36 2 25 9
%% = significant at the .0l level;
* = gignificant at the .05 level;
NS = not significant;
¢ = chi-square value of the collapsed contingency table,
'C = corrected coefficient contlngency,
r = correlation coefficient.
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student teaching personnel.

The data shown in Table XLIV indicates that there was no significant
relationship between the trait, femininity, and the socio-economic
variables except fér the variables namely, age (X2 =12.81; P<£.05), and
‘marital status (X2 =6.06; P£.05). The degree of relationship between
the trait, femininity, and the variable age of the teachers was |
determined by thé correlation~coefficient (r = +.2310; P £.05).

Similarly, the degree of relationship between the trait femininity
=“§nd thé variable, marital status, was determined by the corrected coeff-
icient of contingency (Evé .3227). |

On the basis of the data presented in Table XLI1I and XLIV, the
investigator failed to reject the null hypothesis of no significant
difference between'the trait, femininity, and the professional and
socio-economic related variables of the student teaching personnel
except for the variables, present title, age, ahd marital status.

Performancé of the Two Groups of Stﬁdent
Teaching Personnel on the CPI Traits
- To determine the significance of difference between the perférmance
of the two groups of teaching personnel on the CPl traits, their meanv
responses were entered in Table XLV and subsequently t values wére
calcu]ated on each of the CPIl traits.

In order to test the hypofhesis number three thaf there is no
$ignificant difference between the performancé of the two groups of
teaching. personnel on any of the CPI traits; one tailed~tests of
significance of difference were conducted and the t values were found

to be highly significant in traits Do, Cs, Wb, Re, Sc, To, Gi, Ac, Ai,
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TABLE XLIV

RELATIONSHIP OF PERSONALITY- TRAIT FEMININITY TO
- SO0CIO- ECONUMIC 'RELATED" VARI1ABLES OF. VO, .AG,
* STUDENT TEACHING PERSONNEL

. ‘ Scores Obtalned 2. =
Variables N Low Medium High C or r

Age - |

Less than 20 years 0 0 0 0

20 to 29 years 72 15 L8 9

30 to 39 years 11 8 2 12.815% +0,2310

4o to 49 years 8 o0 7 ] c *

50 to 59 years 6 0 5 ]

60 years or above . 21 ] 12 8

N=118 17 80 21

Marital Status ' '

Single ‘ 30 6 23 1

Married 88 11 57 20 6.068% ,3227

Other : 0 0 0 0 ¢

N=118 17 80 . 21

Size of Family

No child 32 8 19 5
1 child. | 21 1 - 1k 6 |
2 children 16 1 10 5 8.581NS
3 children or more 20 1 15 L
N= 89 11 58 20
Birth Order o '
First-born ' - ks 7 30 8
Second-born ' .29 6 19 L
Third-born , 19 "2 13 L 2,667NS
Fourth=born 7 ] 5 ]
Fifth-born or later 17 1 12 L
N=1T7 17 79 21
Sibling
“No sibling 4 2 1
One sibling 27 5 19 3 1.706NS
Two to four siblings = 65 9 4k 12 ¢
Five siblings or more - 22 2 15 5
N=118 17 80 21
Place Where Mostly Lived ‘ -
Rural farm or ranch 92 13 63 16
Rural non-farm 8 3 5 0
Town 9 0} 7 2
Small city 2 0 1 1 6.2L6NS
Medium-sized city 2 1 1 0 ¢
Large city L o 3 -
Metropolis g O 0 0
7 17 0 20

1=
[
[e0]
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TABLE XLIV Continued

Scores Obtained 2 _—

Variables N Tow Medium High C orr
Income _
Less than $6000 0 0 0 0
$6000 to $6999 0 0 0 0
$7000 to $7999 2 1 ] 0 1.66INS
$8000 to $8999 8 0 7 1 ¢
$9000 or above 26 1 17 8
' =36 2 25 9
Father's Occupation
Professional B ] L 2
Managerial, technical
official, farmer 74 8 50 16
Clerical or salesman ] 0 1 0
Skilled worker 17 5 10 -2 6,79INS
Semi-skilled worker 12 8 1 ¢
Unskilled worker 2 0 2 0
Other 5 1 L 0
N=117 17 79 21
Father's Education ' '
- College graduate 2.0 1 1
Attd. college for 1
year or more 15 4 9 2
High school graduate 32 4 21 7
Attd. high school for
1 year or more 28 4 18 6 3.59ZNS
Elementary school grad. 23 2 18 3.

Attd. elementary schaol
for 1 year or more 18 3 ' )
' N=118 17 80 2

N
—No

atant,
PAyid

significant at the .01 level;
.significant at the ,05 level;

NS = not significant;

¢ = chi-square value of the collapsed contingency table; -
C = corrected coefficient contingency;

r =

correlation coefficient.
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TABLE XLV

MEAN SCORES OF THE TWO GROUPS OF V0. AG.
STUDENT TEACHING PERSONNEL ON THE
CP1 SCALES AND T~VALUES

CPl Traits 77 Student’. o Cooperating df p t Observation

Teachers Teachers
N=80 N=38

Dominance 27.7625. 31.2632 116 .01 3.369h4
Capacity for Status 17.3375 19.5526 116 ,01.3.1399 #**
Sociability 2l4, 2625 26.1316 116 .05 2.2202 *
Social Presence 34,8250 33.6842 116 .05 .1.0168 NS
Self-Acceptance 21,9750 21,1842 116 .05 1.1715 NS
Sense of Well-Being 36.4750 40,0263 116 .01 L.134L4 #
Responsibility 28.2000 33.9737 116 .01 6.8716 #*
Socialization 38.7875 ~ ho.hhL7h 116 .05 1.7395
Self-Control 28.8000 36.1579 116 .01 5.531k s
Tolerance : 21.2625 25.1053 116 .01 4 L43h %
Good Impression 16.9000 21.2632 116 ,01 3.6473 %
Communality 26.0875 26.6053 116 .05 1.3410 NS
Achjevement via ,

Conformance : 26.6625 32.0789 116 .01 6.4178
Achievement via |

Independence 17.6000 - 20.6316 116 .01 L,6911 %
Intellectual Efficiency 36.3625 Lo,3684 116 .01 L4.7017 %
Psychological~- |

Mindedness 10,7875 12.6842 116 .01 4,3293
-Flexibility 8.7250 8.1842 116 ,05 0.8369 NS

Femininity - 15.0125 16.8158 116 .01 3.1479 %

significant at the .05 level.
significant at the .01 level.
not significant.

o
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le, Py and Fe at the .01 level of prqbability. Similarly, the tfvalues
were found tb be significant in traifs Sy and So at the .05 level of
probability. However, the t-values were found to be significant in
traits Sp, Sa, Cm, and Fx even at the .05 level of probability. Thus,
the null hypothesis was retained for the traits Sp, Sa, Cm; and Fx.

This means that both the groups of teachers were found‘to be fdnctioning
at the same fate of capécity‘for independent thinking and éction; of
poise, spontaniety, and self-confidence in personal and social inter-
action; of understanding of group norms and behavior; and, of flexibility
»and adaptaEility of persons' thinking and social behavior.

The cooperating teachers were found to be functioning at a

superior level than thosé of the student teachers in traits Do, Cs, Wb,
Re, Sc, To, Gi, Ac, Al, and Py, Thus; the investigatér concluded that
the cooperating teachers were found to be more effective in leadersﬁip
ability, social interaction, and dependable disposition, self—reguiation'
and éontrol, intellectual achievements, and in understanding the |
psychdlogical problems in behavior modification than those of the
student teachers. However, the student,teéchers were found to be‘
~significantly. different from thése of the cooperating teachers in

trait Fe. This means that the sfudeht teachers were found to be more
outgoing, restless, ambitious, -and masculine in charécter than those

of the cooperating teachers.
PErsohality Test Scores and Academic. Achievements

It was stated in Chapter | that one of the purposes of this study
was to determine the validity coefficients of correlation between the

test scores and the criterion, academic achievements (grade point
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averages) of the student teaching personnel.'

The grade.point averages of all the subjécts during their entire
undergraduate degree programs were collected from the Office of the
Registrar, Oklahoma State University, and carefully matched with their
personality test scores to calculate product moment coefficients of
correlation,

Data presented in Table XLIV show the relationships between the
test scores and the gréde point averages of the student teachers
included in the study. It appears from analysis of data that vérying
degrees of relationships existed between the personality tést scores
and the grade point.averages of the student teachers.

On further examination of the dafa, it was fouﬁd that almost zero
degree of relationship ekisted between the grade point averages and

the test scores on capacity for status; and as well with the test
scores onvpsyéhological—mindedness. Some degree of relationship was
detected between the gfade point averages of the student teachers and
their test scores oh dominance,. sociability, social-acceptance, social-
control, tolerance, communal ity, achievement via ﬁonformance,
intellectual efficiency, flexibility and femininity. A closer relation-
ship was detected between the grade point averages and the test scores
on the traits,.social presence, sense of Well-being; responsibility,
good impression, and achievement via independence. However, none of 
the relatiohshfps shown in Table XLVI was found to be stafistically
significant except for thé test scores on socialization(r = .2383;
P<ﬁ;05). A negative‘relationship, however, existed between the gradé
point averages and the test écores on the traits, sociability; social

presence, sense of well-being, social control, good impression, and
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TABLE XLVi

RELATIONSHIP OF PERSONALITY TRAITS‘TO
- ACADEMIC ACHIEVEMENTS OF VO, AG.
T STUDENT 'TEACHERS ’

Personality Tralts »\Coeff'c:ent of Correlatloh

N=80
Dominance ' » o 0.0507
Capacity for Status - 0,0098
Sociability . -0.0187
Social Preéengg( _ - =0.1269
Self-Acceptance - v : 0.0898
Sense of Well-Being -0.1669
Responsibility - . | 0.1531
Socialization : ‘ 0.2383%
Self-Cofitrol, | ~0.0179
Tolerance | 0.0573
Good Impression -0.2199
Communal i ty | | | ~0.0120
Achievement via Conformance : 0.,0810
Achievement via Indépendence ‘ 0.1585
Intellectual Efficiency 0.0611
Psychological~Mindedness -0.0084
Flexibility 0.0369
Femininity o v 0.0340

*Statistically significant at the ,05 level.
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vpsychologicalfmindedness,

On the basis of the study, it was inferred that the student teachers
who were fouhd to be socfally matured, industrious, éteady, honest, and
conscientious, achieved the hjgher grades,

Data presented fn Table XLVI! show the relationship between the
personal ity test scores and the grade point averages of the
cooperating teachers. |

Data ianab]e XLVI1 confirm that varying degrees. of rélationship
existed between'the'grade point averageé_and_the tesf scores of tHe
cooperating teachersf Statistically significant negative relationships
were detected between the grade pointvaverages and the test scores on
the traits, capacity for status (r = -.04332; P<£.01), and flexibijity
(r = -.03071; P£.05). Though the relétionship between gradé paint
averages-and test scores on the trait, femininity was ﬁét statistically
significant yet substantial negative relationship was detegted between
the variables. | |

Certéin facets of the study revealed that cooperafing teachers
who ‘scored low on the traits, capacity for status and flexibility,
were found to also earn high gradé poihts. In other words, cooperating
teacHérs who earned high .grade points in their undergraduaté'dégree
programs were found to be mild, shy, restricted in new social situatioﬁs
but mostly guarded, methodical, and mannerly. Though statistical]y
not sjgnificant, an amount of positive relationship was defected between
the grade point éverages of the cooperating teachers and their test
scores.on the traits, dominénce, sense of well=being, social control,
achievement via conformance, and psychological-mindedness. A substant~

ial amount of negative relationship existed between the grade point
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TABLE XLVII

RELATIONSHIP OF PERSONALITY TRAITS TO
ACADEMIC ACHIEVEMENTS OF V0. AG.
COOPERATING TEACHERS

Personality Traits Coefficient of Correlation

N=38
Dominance | . 0.1302
Capacity for Status . -0.4332%%
Sociability : ~0.0679
Saocial Presence -0.0373
Self=-Acceptance -0.1953
Sense of Well-Being | : 0.1408
Responsibility ~0.0923 -
Socialization -0.1110
Self-Control : - 0.1012
Tolerance | 0.0124
Good Impression ' 0.0652
Communality ' 0.0226
Achievement via Conformance ' o 0.1178
Achievement via Independence o ~0.0202
Intellectual Efficiency v -0.0192
Psychological~Mindedness 0.1465
Flexibility _ ' -0.3540%
Femininity , -0.3071

“Statistically significant at fhe .05 level;
**Statistically significant at the ,01 level,
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averages of the cooperating teaghers and their test scores on the trait
femininity. This indicates that the cooperating teachers who were
identified as outgoing, ambltléus, active and opportunistic in dealing
with other, had a tendency to earn somewhat higher grade points.

Data presented in Table XLV!II show the relationship between the
gradé.point averages and thebtest Score§ of all the student teaching
personnel. These data indicate that there existed a few statistically
significant relatfonships between fhe grade point averages and test |
scores of the student teaching personnel. A positive and statistically
significant relationship was observed between the grade paint averages
of the student teaching personnelvand their test scores on the trait,
responsibility (r = +0.2049; P£,05). Similar statistically significant
'Eélationships'wére observed between ﬁhe grade point averages of the
student teaching,pefsonnel and their test scores on the traits,
soéialfiation (r = +0.1923; P £.05); achievement via conformance (r =
+0,1930; P4£.05); and achievement vmatinaebéhdénce fr =40.1918; P-£:05).
This:indicatés'ithat the student teachipg:pérsénnel who scored: high in
thé’CPl.traité? ;esﬁonsibility;”socié1TzatWOn;‘aéhiévgmeht“via conForh-
ance and achievement via independence; also scared high in academic
performances’, A meaningful amount of rélationship, though not
statfstica]ly significanf, was observed between the grade point
averages of the student teaching personnel and their test scores on
the traits, dominance, social presence, social control, toferance,
intellectual efficiency, psychologica]-mindedness, and fléxiﬁility.

On further examination of data shown in Tab]é XLvitl, it was
revealed that a negative relatioﬁship existed between the grade point

ayeragesfof the subjects and their test scores on the trait, flexibility.
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Personality Traits

Coefficient of Correlation

N=118

" Dominance 0.1349
Capacity for Status -0.0387
Sociability 0.0172
Social Presence -0.1192
Self-Acceptance -0.0069
Sense of Well-Being -0.0083
Responsibility 0.2049%
Socialization 0.1923*
Self-Control 0.1196
Tolerance 0.1291
Good Impression ~«0.0521
Communality 0.0260
Achievement via Conformance 0.1930%
Achievement via Independence 0.1918*
Intellectual Efficiency 0.1304
Psychological-~Mindedness 0.1209
Flexibility -0.1145
Femininity 0.0070

*Statistically significant at the .05 level.



203

Similar negative relationship was observed between the grade point
averages and the test scores oﬁ the traits, capacity for status, social
presence, social acceptance, sense of well=being, and gooed impression.
However, none of the negative,relétionships was statistically signif-
icant. Almost zero re]ationship was discovered between grade point
averages and test scores on the trait, femininity.

The correlatibh~coefficients shown in Table XLV}|, XLVIl, and
XLVII1 are known as Validity Coefficients or may be called Concurrent
Validity Coefficients. Though the question of grade point averages
of the cooperating teaﬁhers did not exactly fit the concurrent -
situation, it was the best available criterion that coﬁld be considered
along with that of the student teachers.

On the basis of data shown in Table XLVIII, the investigatdion
failed to reject the null hypothesis of no significant relationship
between the_academié achievements and the test scores of the student
teaching personnel except for the traits, responsibility, social
control, achievément via conformance, and achievement via independence.
In drawing such a conclusion, the investigator acknowledges the
assertion’that the validity of any test is g:ielative coﬁcept. The
test user must have a concept of whaf psychological function the test
actually measures and accordingly should judge the relevance of such
‘functions to the propsed use to which he aspires to put the test,

To use the CPl as a predictor test to the scholastic ability of
the $tudent teaching personnel, the investigator suggests that the
prospective test users concentrate én test scales listed in the CPi
Class |11,

OQut of three variables in the CPGClass 11, two of them were
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found té be statistically significant to maintain relationshfps with
grade point averages of student teaching personnel, The third one,

intellectual efficiency, though not found statistically Significant,‘
' Qielded an appreciable amount of poéitive.relationship to grade point

averages of the student teaching personnel.
Inter-Trait Associations of the Personality Traits

It was one of the purpases of the study to.détermine the inter-
trait associations of the persbnality’traits of the student teachiﬁg
personnel as measured by the‘CPI scaleﬁ.

Dafa presentéd in Table XLIX show the inter-trait associatipns
of the personality traits.of the student teaching personnél;

On examination of the data, it appéars that the inter-tréit
associations of dominance to capacity for status; and to sociability;
and to socfal presence; and to self-acceptance; and to responsib[T@ty;
-and to tolerance; and to achievement via conformance; and to psycholog-

ical-mindedness were found to be statistically significaﬁt at the
.01 level. Similarly, the inter-frait éssociétions between dominance
-and. sense of well;being; dominance and socialization; dominance and
communality; and dominance and intellectual}efficiéncy were found to
be statistically significant at the .05 leVél. The ihteritrait relation~
ships between dominance and self-control; dominance and good impression;
dominance and flexibility; and dominance and femininity were found to
be not statistically significant.

The trait, capacity for status was found fo be significantly
correlated with all the traits except for the traits, socialization,

communality, and femininity, Similarly, the trait, sociability was
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found to be not significantly corfeiated with sociaiizafion, self-control
communality, and flexibility, The trait, femininity was found to be not
significantly cOrrélatéd with any bf the traits except for the traits,
sociability, social presence, responsibility, and social control.
Similarly, the trait; communality, was not found to be significantly
correlated with fourteen traits. The trait, intellectual efficiency

was found to be éignificantly correlated with all tfaits except for the
traits, commuhalify, and femininity,

It was also observed that Ac wag found to bevcérrelated wifh Ai,
+0.5080; and with le, +0.6879.. Ai was found to be correlated with le,
+0.5288.>>Therefore, Ac, Ai and le were found to be measuring ﬁomething
in common of the student teaching personnel. »

‘Similarly, Py was found‘to be correlatedeith Fx, +0.06L46; and
witH Fe, +0.0898. None of fhe intercorrelations of the éEI Class |1V
was found to be statistically significant. They Were found to be |
relatively independent than the other traits of the CPI.

| - Out of the 153 intercorrelatfonwcoefficients, 97 were found to
be statistically significant. -Thé interqokrelation-coéfficients ranged
from -0.3643 to +0.7992.' Data shown in Table XLIX largely supported
the CPl cluster-system.

fhe,[nvestigator, based on the data shown in Table XLIX, rejected
the null hypothesis of no sigﬁificant fntér-trait relationship among
the personality traits of the student teaching personnél except for

the 56 intercorrelations-coefficients out of 153.
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TABLE XL X

INTERCORRELAT]ON OF PERSONALITY TRAITS OF VO,. AG
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BY THE CPI SCALES (N=118) :
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.,z‘%St_ét_isth:ciaﬂy‘.»,‘signif_i;ant at.the .05 levél',; **Statistically significant at the .01 level.
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CHAPTER V
SUMMARY, CONCIUSIONS AND RECOMMENDATIONS
Intrdduction

Vocational Education programs in agriculture serve society and the
" individual through various facets of the teaching§learning milieu, It
prepares the youth for both farm andoff-farm agricultural occupations.
Recent changes in both production agpriculture and agri—ﬁusiness have
created a demand for different types of agricultural education programs
in the public school system. This in turn, has creaﬁed an increasing
awareness among teacher educators of the need to prepare vocational
agriculture teachers with additional emphasis on professibnal an&_soéial
competencies. It is a considered opinion that the effectiveness of
vocational agriculture programs depends not only on the technical skills
of the vocational agriculture teachers but also on their developing
professional and social skills; these being of maximum value in planning
and implementing meaningful and relevant programs with théir clientele.
In a real sense, teachers of vocational education in agriéulture are a
group of social engineers; because they prepare the young people to be
spciglly effective in society. Further; they are not only change agents
but also constantly provide an image and an ideal for countless young
pebple who aspire to be socially, economically and intelleétually
effective in.SOCiety. This calls for a continued effort to appraise

. the personal qualities, professional competencies and social skills of

EeTals!
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the vocational agriculture teachers including the student teachers in
agriculture. In fact, this has become a growing concern to the teacher
education faculty in their attempt to provide for effective management

of the student teaching programs in agriculture,
Purpose of the Study

The study was undertaken in an attempt to undergird the development
‘and further improvement of effectiveness'of student.teaching personnel
in agriculture; The primary purpose of the study was to‘a$sess the
personality traits of the Oklahoma student teaching personnel and to
determine the relationships of the personality traits of these student
teaching personnel tovtheir professional and socio~economic related
variables. |

In order to accomplish the study,vspecific purposes wére considered
and are listed as follows: |

1. To identify, compare, and discuss the personality traits of the
' student teaching personnel in vocational agriculture as measured by the
CPI scales. | o

2. To determine the relationships between the personality traits
of the student teaching personnel and their selected professional and
socio~economic related variables, |

3. To determine thé differences between the personality traitv

scores of the cooperating teachers and those of the student teachers in
vocational agriculture.

L. To determine the validity coefficients of the predictor test
scores to the criterion scores, grade_point averages of the student

teaching personnel.
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5, To determine the inter-trait relationships of the personality

traits of the student teaching personnel included in the study.
Methodology

The Subjects

Subjects for this study included 43 c00peratihg teachers and 80
student teachers in vocational sgriculture in the State. of Oklahoma
serving during the 1969~1970 school year. Five of the cooperating
teachers failed to respond to.the questionnaires in time. Therefore,

the total number of the subjects to be included in the study was 118.

 The Instruments

In thie study three different kinds ofvinstruments were‘used to
collect relevent data: the personality inventory; the questionnaire
"AMs and thebquestionnaire "B, The personalitybinventory used was the
| California Psychological Inventory (CPI) developed by Gough. The CPI
instrument, designed for normel people, was used to assess the person-
ality traits of the student teaching personnel. This instruﬁent.has a
wide and pervasive applicability to behavioral study. The.CPI scales
measure eighteen personality traifs,ygrouped into four broad categories,
which seek to emphasize the psychological and psychometric clusterings
that exist among them. The scales of CPI are principally designed to
measure . personality characteristics important for social living and
social interaction. The CPI, a true-false test,‘ contains 480 state~-
ments. The questiomnaire "A" and the questionnaire "B" were developed

by the investigator to collect data on profession and socio-economic

related variables of the cooperating and the student teachers, respect-
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ively. In addition, the grade point averages of the subjects for their
‘undergraduate degree programs, were used as criterion scores to deter-

mine validity coefficients of the predictor test scores.

Hypotheses Advanced and Tested

In order to conduct the study-and}toachievethe objectives on the
- basis of statistical‘findings, the following null hypothesés were ad-
vanced and tested:

1. There is no significant difference in variability of the,per-
>sonality traits of the two groups of vocational agriculture student
teaching personnel. |

2. There is no significan£ relationship between the personality
traits and the professional and socio-economic related variables of the
vocational agriculture student teaching personnel.
| 3. There is no significant difference betwéen,the performance of
the two groups of student teaching personnel on the CPI traits.

L. There is no significant relationship betwéen the predictor
test scores and the criterion scores, the grade point averages of the
student teaching personnel. 1

5. There is no significant inter-trait relationship among the
personality traitsbof the student teaching personnel as measuréd by the

CPI scales.

Statistical Treatments Used

In order to make the study specific and meaningful, and also to
test the null hypotheses, a few statistical indices, namely, standard

deviation, coefficient of variation, Chi-square, t-ratio, product-moment
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correlation~coefficient, and corrected coefficient‘of contingencj were
used by the investigator.

To measuré the central tendency of the data, means and percentages
were used while standard deviations and coefficients of variation were
used for the measurement of -the variability of the data.

The t-ratio was used to measure the significant differences between
the performance of the two groups of teachers. The statistic Chi-square
test was used to determine possible significant differences between the
personality traits and the selected professional and socio-economic |
variables. Whenever a difference wésvfound to be statisticaiiy signi~
ficant, a corrected coefficient of contingency or a product-moment
,correlatioﬁ-coefficient was calculated to measure the strength of asso-
ciation between the variables considering the nature of the data. The
product-moment correlation-coefficients also were used to determine
validity-coefficients of the predictor test scores.and inter-trait
relationships among the pefsonalitj traits of the student teaching per;

sonnel.
Summary of Findings

It was found that the percentage of the student teaching personnel
having scores average or above the CPI norms stood as follows:

Communality, 78.81 percent; Self-acceptance, 76.27
percent; Socialization, 73.73 percent; Psychologi-
cal-mindedness, 68.6)4 percent; Dominance, 67.80
percent; Sense of well-being, 62.71 percent; Achieve-
ment via conformance, 61.86 percent; Self-control,
56,78 percent; Sociability, 54.24 percent; Tolerance,
53.39 percent; Achievement via independence, 51.69
percent; Flexibility, 50.00 percent; Social presence,
49.15 percent; Responsibility, 49.15 percent; Good
impression, 38.98 percent; Intellectual efficiency,
38.13 percent; Capacity for status, 37.29 percent;
and Femininity, 36.44 percent,
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The two groups of teachers, namely, the.student teachers and the
cooperating teachers who scored average or above the CPI norms stood as
follows:

Dominance, 60.00 percent and 84.21 percent; Capacity
for: status, 32.50 percent and 47.37 percent; Socia-
bility, 47.50 percent and 68.42 percent; Social pres- -
ence, 53.75 percent and 39.47 percent; Self-acceptance,
77.50 percent and 73.68 percent; Sense of well-being,
53.75 percent and 81.58 percent; Responsibility, 31.25
percent and 86.8, percent; Socialization, 66.25 percent
~and 89.47 percent; Self-control, 43.75 percent and
84.21 percent; Tolerance, 42.50 percent and 76.32 per-
cent; Good impression, 30,00 percent and 57.89 percent;
Communality, 77.50 percent and 81.58 percent; Achieve-
ment via conformance, 47.50 percent and 92.11 percent;

- Achievement via independence, 41.25 percent and 73.68
percent; Intellectual efficiency, 28.75 percent and
57.89 percent; Psychological-mindedness, 61.25 percent
84.21 percent; Flexibility, 52.50 percent and A4L.74
.percent; and Femininity, 28.75 percent and 52.63 per-
cent, respectively.

The findings that the majority of the student teaching personnel
scored average or above the CPI mean standard line. It is important
to note, however, that the CPI norms used in this study are those fixed
by the mean standard scores and recommended for college students. All
the cooperating teachers included in the stﬁdy had formal education
beyond the Bachelor's degree. The student teachefs were graduating
seniérs when the CPI test was given to them. Notwithstanding, the
following'percentages.of the student teaching personnel were found to
be scoring below the CPI norms:

Communality, 21.19 percent; Self-acceptance, 23.73
percent; Socialization, 26.27 percent; Psychological-
mindedness, 31.36 percent; Dominance, 32.20 percent;
Sense of well-being, 37.29 percent; Achievement via
conformance, 38.14 percent; Self-control, 43,22 per-
cent; Sociability, 45.76 percent; Tolerance, 46.61
percent; Achievement via independence, 48.31 percent;
Flexibility, 50.00 percent; Social presence, 50.85
percent; Responsibility, 50.85 percent; Intellectual

efficiency, 61.87 percent; Capacity for status, 62.71
‘percent; and Femininity, 63.56 percent.
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These findings clearly support the propriety of the original ques-
tions raised in the study relative to the need for additional profess-
ional training of the student teaching persomnel in vocational agricul-
ture.

Based on the above findings, the investigator concluded that an
apprisal of the personality traits of the student teaching personnel at
regular intervals would enable the Agricultural Education Departmént |
and the teacher education administration to better organize teacher
education programs for professional improvement of the student teaching

personnel.

Hypothegis Number One

In order to test.the hypothesis of no significant difference in
variébility of the personality traits of the two groups‘of student
teaching personnel; the investigatorifound_tye maximum and the minimum
amount of variability in.traits; sense of well-being and femininity,
respectively. The relative variability of the traits for the whole
group of teachers was found to be significantly different as shown in
Table VII. Therefore, the investigation failed to sustain the hypothe-

sis as such.

CPI Traits and Selected Professional and Socio-Economic Variables

The association of each of the eighteen CPI traits to each of the
professional and socio-economic variables used in this study are summar-
ized and stated as follows:

" Dominance. There was a significant difference between the trait,

dominance, and the title of the student teaching persomnel. Significant
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differences also were noticed between the trait, dominance, and the
attribute, collegiate extra-curricular activity; and the attribute;
formal education; and the attribute, age; and the attribute, marital
status of the student teaching personnel,

The . investigator cdncluded from the findings that the cooperating
teachers who assumed more responsible positions and administrative
duties, tended to exhibit better leadership abilities and iﬁitiativeness.
The student teaching personnel in general, as advanced in ageAand also
earned higher educational degrees, tended to be more confident and plan-
ful. The studentvteaching personnel who were married and also played
leadership roles in collegiate extra-curricular activities, tended to
become more independent, persuasive and self-reliant. In contrést, the
student teaching personnel who weré,practice teachers, youngér~in age
and also lower in academic careers, tended to be indifferent and avoidé
ing of situations of tension and decision,

Capacity for Status. Statistical significant differences were

observed between the trait, capacity for status, and the attributes,
present title; and collegiate exira—curriculér activity; and formal
education; and £enure in teaching vocational agriculture; and age; and
marital status; and size of the femily of the student teaching personnel.
The investigator, based on the findings, concluded that the student
teaching personnel who had been working as cooperating teachers and had
longer tenure in teaching vocational agriculture, tended to become‘mpre
adept at insights, more fesourceful and ascendant. in interpersonal rela-
tionship. The student teaching personnel-who were.married and had two
or more children,ltended.to be more ambitious and self-seeking than the_

teaéhing personnel who had none or one child. In contrast, the teachers
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of younger age or single-status, tended to be restricted in outlook and
interests, and also tended to be unfemiliar to most social situations.

Sociagbility. No statistical significant differehce wes observed
‘between the trait, sociability ahd thé professional and socio-~economic
related variaebles of the student teaching personnel.

Based on the findings, the.investigator concluded that the pro-
fessional and socio-economic related variables of the sﬁudeﬁt teaching
~personnel had no differential bearihg'on their personality characteris~
tics sﬁch_as,‘outgoing, sociable, and participative tem@erament.

Social Presence. iNo statistical significant.difference:was observed
between the trait, social presence and the profession#l and socio-econ~
omic related variables of the student teaching personnel except for the
varieble, marital status. |

The investigator, based on the findings, concluded that the student
teaching_personnel who were.married, teﬁded‘to be somewhat poised and
self-confident in personal and social iﬁteraction.than the teaching
. personnel of unmérrieq;status. However, a slight,negative cérrelation
- was found between age and social presence. |

'Self—Acdegpance. ﬁo statistical significent difference was ob-
served between ﬁhe trait, self-acceptance, and the.professional and
socio~economic Qﬁriables of the student teaching personnel .except for
the variable, participation in collegiate extra-curricuiar programs.v

The investigator, based on the findings, concluded that the student
teaching persohnel whq héd leadership experience invcollegiate'exira-
curricular programs, teﬁdeq to be aggressive,.demaﬁding ﬁna'self-confi-
dent in social béhavior ahd,intellectual endeavor. In.coptrast, thé

student teaching personnél who had no previous leadership experience,
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tended to be dependent, easy~-going and conservative in attitudes and
interests. A slight negative correlation was observed between self=-
acceptance and age.

Sense of Well-Being. No statistical significant difference was

observed between the variable, sense of well—being, and the professional
and socio~economic related variables of the student teaching personnel
except for the variables, present title, formal education, age, size of
family and place where they mostly lived. N
The investigator, based on the findings, concluded that the student

- teaching personnel who were designated as cooperating teachers, tended
to be more productive and. active compared to the nerformance'of student
teachers. | The student teaching personnel who had graduate work experi-
ence. tended to be relatively free from self-doubt and diSillu31onment
compared to . the teaching personnel who had no such experience. The
student teachingipersonnel who had.one'or more children were‘found to
be better adJusted and productive than the teachers who had none. tThe
student teaching personnel of age thirty or above and also-those who
mostly lived in small cities, tended to be ambitious, energetic and
enterprising. |

’v‘Responsibilitx. No statistical significant difference was observed
between the trait, responsibility, and the professional andisocio-econ-
omic related variables of the.student teaching personnel except for the
variables, present title, participation. in high school FFA, participa=
 tion in high school extra#curricular programs, participation in colleg-
iate extra—curricular programs, formal education, age, marital status,
size of family and place where mostly lived.

The investigator, based on the findings, concluded that the student
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teaching personnel who were designated as cooperating teachers and those
‘who played leadership roles in school and college careers, tended to be
conscientious, resourceful and efficient in dealing with their‘clientele.
The student teaching personnel of agevthirty or .above and also.those
who had higher education £ended to be more planful, responsible and
progressive. | | |

Sociglization. No statistical significant difference was observed
- between the trait, socialization and the professional and socio-economic
related variebles of the student teaching personnel except for the
variables, present title, marital status and place where mostly iived.

The investigator, based on the findinés; concluded that the student
teaching personnel who were designated as cooperating teachens and:aiso
those who had more.often lived on rural farms.or ranches tended to be
sincere, modest,end‘obliging. The student teaching personnel who were
married; tended to.be more conscientious and responsible than those of
the personnel who were unmarried. |

Self-Control. No statistical significant difference was observed
between. the trait, self-control, and the professional and socio-economic
related variables of the student teaching personnel except for the vari-
ables, present title, formal education, age and marital status.

| The investigator, based on the findings, concluded that the student

,teaching personnel who were classified as cocperating‘teachers and also
those,who had experience‘in‘graduate wofk, tended to be free from |
. impulsivity and self—centeredness.' The student teeching personnel of
age-tnirty or above and also those who were mafried; tended to be more
calm; patient, practical and thoughtful than the personnel who were of

age less than thirty and also of single status.
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Tolerance. No statistiéal significant difference was observed
between the trait, tolerance and the professional and socio-economic
related variables of the student teaching personnel exceptvforsthé
- variables, present title, tenure in teaching vocational agriculture,
age, income, and place where they had more likely resided.

The investigator, based on the findings, concluded that the student
teaching personnel ﬁho were claésified és cooperating teachers and alsé
those who had experience of teaching vocational agriculture for ten
years or:more, tended to be tolerant, resourceful and persons of clear-
thinking. The student teéching personnel who were identified as student
teachers and also those who had teaching experience less than ten years
tended to be impulsive, excitable and self-centered. The teachers who
had an annﬁal income of $9,000 (nine\thousand dollars) or more, and
those who had more likely lived on a farm or ranch, tended tb be persons

having broad and varied interests and resources.

Good Imhression.‘ No statistical éignificant difference was ob~
served béfween'the trait, good impression, and the professional and
socio~economic related variables of the studént teaching personnel except
for fhe vériables, present title, formal education, age and marital
status. |

The investigator, based on the findings, concluded that the student
teaching personnel who were classified as cooperating teachers, and also
those who had higher academic degrees, and of older age, tended to be
more cooperative, helpful, warm and sociable. The married teaching
personnél tended to.be classified as personé capable df creating favor-
able- impressions and also be concerned about others' reaction.

Commumality. No statistical significant difference was observed
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between the trait, communality and the professional and,socio—ecoﬁomic
related variables of the student teaching person.ﬁel.

The investigator, based on the findings, concluded that the  pro-
fessional and socio-economic related attributes of the student teaching
personnel had no significant differential effect on the tfait, communal-~
ity. However, a slight positive correlstion was found between commun-

ality and age of the teachers.

Achievement via Conformance. No statistical significant difference
was observed between the trait, achievement via conformance and the
professional and socio-economic related variables of the studen£ teach~
ing personnel except for the variables, present title, formal education,
age, marital status, and size of family.

On the basis of the findings, the investigator concluded that the
student teaching personnel who were classified as cooperating teachers
and also those who were married and of age forty or above, tended to be
efficient, organized and cooperative. The teaching personnel who had
higher academic degrees tended to be persistent and industrious. The

teachers who had two or more children tended to be more responsible thah

. -the teachers who had one or none.

Achievemeht via Independence. No statistical significant difference
was oﬁéerved between.the traiﬁ, achievement via independence, and the
professional and socio-economic related variables of the student teach-
ing personnel except for the variables, present title, formal education,
age, and marital status.

The investigator, based on the findings,'concluded that the student
teaching personnel who had higher academic degrees and also those who

were married, and of age forty or above, tended to be forceful, strong,
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dominant, aﬁd'superior in intellectual ability and judgment.

Intellectusl Efficiency. No statistical significant difference
was observed between the trait, intellectual efficiency and the pro-
fessional and‘socio—economiq related variables of the student teaching
personnel except for the variables, present title, participation in
high school FFA, participation in collegiate extra-curricular programs,
formal education;‘age, and size of femily. |

On the basis of the findings, the investigator concluded that the
student-teaching;personnel who were clgssified as cooperating teachers
and those ﬁho had leadership roles in school and‘college careers, énd
-also graduate work experience, tehded to be capable, intelligent, and
persons of placing high‘vélue‘on cognitive and_intellectual matters. .
‘The teaching personnel who were of-ége thifty or ﬁoﬁe and those who had
one or more children, tended to be planful, ambitious and dynamic in
‘thinking. | o

Psychological-Mindedness. No statistical significant difference

wasnoticedbetween.the‘trait, psychological~-mindedness, and the. profes-
sional and socio-~economic related variables of the student teaching
personnel except for the variables, present title, participstion inb.
.collegiate extra-curricular.pnograms, formal education, and marital
stétus. |

The investigator, based on the findings, concluded that thetstudent
teaching personnel who were classified asvcooperating_teachérs and £hose
who had experience of leadership roles in college cafeér, and who had
expérience of graduate work,‘and also were.mérried, tended to.be.morev
observaﬁt, soéially ascendant and responsive to the inner needs of

others.
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... Flexibility. No statistical significant difference was observed
between the trait, flexibility andvthe professional and socio-economic
related variables of the student teaching personnel except for the
variable, father's education.

The investigator, based on the findings, concluded that the student
teaching personnel whose fathers attended high schools or graduated from
high schools, tended to be more insightful, informal, and concerned with
personal pleasure and diversion than the teachers whose fathers had
either less or more than high school education.

| Femininity. No statistical significant difference was noticed be-
tween the trait, femininity, and the professional and socio-economic
related variables of the student teaching personnel except for the
variables, present title, age, and mari£a1 status.

The investigestor, based on the findings, concluded that the student
teaching personnel who were classified as cooperating teachers, and those
ﬁho were married and also were in higher age brackets, tended to be more
helpful, gentle and manneredly in beﬁavinngith others than the practice

teachers and the teachers of younger age.aﬁd of unmarried-status.

Hypothesis Number Two

On the basis of the above findings, the null hypothesis of no sig-
nificant relationship between the personality traits and the professional
and socio-economic related variables of the student,teaching.personnel

was retained in all the cases except three.
Performance of Two Groups of Teachers

The cooperating teachers were found to be functioning at a signi-
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ficantly superior level than those of the student teachers in traits,
dominance, capaéity for status, sense of well-being, responsibility,
self-control, achievement vis independence and psychological-mindedness.
The investigator, based on the findings, concluded that the coop-
erating teachers wéme fbund.to be more‘éffective in 1eaderéhip abiiity,
social interaction, dependable disposition, self-regulation, self-con-
trol, intellectual achievements and-also in understanding the psycholo~-
gical problems of othérs than those. of the student £eachers.. In con~
trast, the student teachers were found to be more .outgoing and masculine

in character.

-Hypothesis Number Three

On the basis of the findings, the null hypothesis of no significant
difference between the performance of two groups of student teaching
' personnel on the CPI traits was rejected except for the traits, social

presence, self-acceptanée, communality and flexibility.
Personality Traits and Academic Achievements

Hypothesis Number Four

On the basis of the findings shown in Table XLVII, the null hypoth-
esis of no. significant. relationship betweén_the predictor test scores
and the academic achievements (grade point averages) of the student
.teaching personnel was not rejected except for the traits, responsibil-
ify,'social-control, achievement .via conformance, and achievement via
independence.

In drawing such a conclusion, the ihvestigatqr»was'inclined,to

state that the validity of any tests ia a relative concept and depends
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upon the psycholoéical functions £hat are being measured by the test.
Finally, the investigator concluded that the student teaching
_ personnel who were found to be planfui, responsible, conscientious,‘siq-
cere, honest steady, cooperative, forceful and organized, tended to be
scoring high grade point averages. In o£her words, the studenﬁhﬁeaching
,personnel who were round_to be scoring low grade point averéges,tended
to be lazy, impulsive, mogdy, self;cehtered, shrewd, subborn; pessimis—

tic, inhibited and lacking in self-insight and self-understanding.
Inter-Trait Relationship of the CPI Traits

Hypothesis Number Five
On.the basis of the data shown in Table XILIX, the null hypothesis

of no significant inter-trait relatidnship among the personslity traits
of the student teaching‘personnél was rejected'except for 56 intefcqrrea
lation-coefficients out of 153. |

On the basis of the findings, the investigator concluded that the
CP1 clusfer system was largely supported by the intercorrelﬁtion—coef-
ficients. The traits, ps&chological-mindednéss, flexibiliﬁy, and fem-

ininity in Class IV, were found to be relatively independent.

Recormendations and Implications

Recomnendations

Findings offthis study have particulsr relevance ;to oﬁe.of our
ma jor theses that our changing society needs a greﬁtef number of flexi-
ble, conscientious, cooperative, sharp-witted, progressivé,'responsible
and creative vo¢ation§l agriculture teachers with adéquate leadership

ability, intellectual power and highly developed human potentials. It
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is understood that the teacher education administration and faculty have
.assumed the primary responsibility for occasional apprisal of such qual-
ities of the vocational agriculture student teaching personnel to direct
the vocational agriculture education program to its excellence.

The investigator, in this connection, believes that this study may
throw some light on teacher prepsration and developmental programs.
Nofwithstanding, the investigator is aware of the limitations of the
study which is primarily nomothetic in character. A nomothetic study
fails to differentiate between an imbecile and an Aristotle. Secondly,
many important attributes related to professional and socio-economic
backgrounds of the student teaching personnel could not be accommodated
in this study for want of time and space. This creates a demand for
further study which should include investigation of attributes such as,
wives' education and occupation, mothers' educetion and occupation,
religion, race and job satisfaction of the student teaching personnel.
Further, to differentiate between an imbecile and an Aristotle, idio-
graphic studies may be undertaken and individuel-psychograph may be
developed from the existing data shown in Appendix G.

Findings of this study may be made available to the teacher parti-
cipants in the study.in order to informthemabout their successeé and
failures in social and‘interpersonal relationships. A considerable
portion of’fhe student‘teaching personnel, particularly those who were
élassified as student teachers, failed to achieve scores up to the level
of CPI nofms. This indicates need for further study into the causes of
such failures.

There is also a need\for conducting longitudinal studies oﬁ the

personality traits of the student teaching personnel in order to provide
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further information about the nomothethc as well as 1d10graph1c charac-r

vterlstics of the sald personnel

Implications

The growing emphasis in recent‘years inthe behavioral sciences
has provided new knowledge related to;the sciences of man. The psycho-
logical approach used in this study might be helpful in evolving'new
_principles and-qoncépts about the development of professional impfove-
ment programs for the student teaching personnel.

The study has major implications in three areas: (1) administra-
tion, (2)vcounseling and guidance, and (3) further research.

The immediate purpose of the teacher education administration is
to ideﬁﬁify'each individual teacher with his psychégraph to foster
educational development programs. - During recgnt years a growing ten-
dency on the part‘oflthe student teaching‘persdnnel-in vocational
agriculture has been noted as definitely toﬁard graduate studies. 1In
order to predict who will be doing what in graduate studies,.the.use of
regression analysis on the undergraduate grade p01nt .average might be
-used. The teacher educatlon administration may also use the flndlngs
of the study in matters of personnel selection and promotion in voca-
tional agriculture. - The findings of the study may aiso be used by
school systems as an aid in identifying teachers for selection and '
promotion-needs of the school appropriate to the system.

Secondxy, the research findings may be used for ¢ounseling and
guidance of the studént.teaching personnel £oward humgn development
programs and professional imbrovement. For examplé,vthe student teach-

ing personnél who_aﬁtained.low grade point:averages tended to be seen
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as ‘somewhat moody, stubborn, headstrong, undependable, dissembled, dis-
organized, inhibited and lacking in self-insight, .and also in self-under-
standing.

Findings of the study also reveal that the student teaching person-
nel having certain professional and socio~economic attributes tended to
score higher in almost all of the CPI personglity traits. Such attri-
butes were identified as follows: advenced formal education, longer
tenure in teaching vocational agriculture, leadership roles in high
school and coilege careers, preferencelfor living on rurdgl farms-or small
sized cities, middle age, medium size family, high income level and
high school level education of father.

Student teaching personnel identified as having attributes as
described above, along with the ability to plan, organize and communi- -
cate were also.seen as most. effective teachers. These findings may
serve as guides in identifying student teaching personnel needing
attention for counseling and guidance.

In dealing with the psychology of personality of the subjects in~
cluded in this study, the investigator suggeéts the assumption that
each individual is a neutral-interactive person in his environment.

This indicates the scope of using the laws of learning as a tool in
behavior modification and personality development. This indicates that
psychology of teaching and learning and also consideration of the prob-
:1ems inherent in human existence must be an integral part of teacher
educgtion curriculum.

In connection with the implementation of the findings, let us look
back to a few important outcomes which were found to be affecting the

.vocational agriculture education system. The data shown in Figure 2
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indicates that the student teaching persqnnel failed to secure .scores

.up- to the CPI norms in traits, Cs, Re, Gi, and Ie. This means that‘the

group as a whole-tended to be restricted in outlook and interests, im~
pulsive in behavior, 1nhib1ted and confused as belng conventlonal and

stereotyped in thinking. Particularly, the student .teachers were found

v,to,be facing:Some‘difficulty'in matters of being alert .to ethicalfand

i

» moral issues.énd in becoming effective in commnnications. This prablém

demangs for further research studies to be undertaken to.determine the
cause; of such failunes on the part of the student teaching pensonnél.
Finally, the vocational education service in agricnlﬁure; because
of rapid_changes innagricultural production and occupations, needs to
be more watchful and concerned about further education:and in—serviée
ﬁraining of the student.£eaching‘nersonnel. The continuéd professional
development of the student teaching personnel is of paramount importancev
in'providing,the.highest,quality nf vocational eduéation service}in |

agriculture.
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QUESIONNATRE FOR THE STUDY OF PERSONALITY TRATTS OF THE STUDENT TEACHING
PERSONNEL IN VOCATIONAL AGRICULTURE, OKTAHOMA,

Name

Please answer all the questions by checking the appropriate answers.
Thank you!

1. Please indicate you age bracket.

below 20 years
20-2l, years
25-29 years
30-34 years
35-39 years

LO or above

FTNINTNITNTNTN

2. Please indicate your marital status.

single ()
married . ()
other (specify)

3. Please indicate the size of your family.

husband and wife only
husband-wife with 1
child '
husband-wife with 2
children
husband-wife with 3
children
husband-wife with more
than 3 children
other (specify)

/\_ ~ ~ " Vo
) — ) — g g g

L. What was the status of your participation in the high school FFA
Chapter? Please check one.

President

Officer other than
President

member

)
)
)
not participated )

NN ~

5. Please indicate any other high school extra-curricular organiza-
tions with which you were associated and office held, if any.

Organization Office

W e



10.

11.

12,

- College greduate or above

237

. - What was the status of your participatidn in the Collegiate FFA

Chapter?
President ()
Officer other than
President
- member
not participated ()

Plegse indicate any other collegiate extra-curricular organizations
with which you were assoclated and office held, if any.

Organization Office

FWoR

Please indicate your father's océupation.

Professional -
Proprietor, farmer, manager, or official
Clerk, salesman, or kindredworker
Skilled worker or foremsn

Semi-gkilled worker

Unskilled worker

Other (specify)

PNNTNSTNSNSN
Pl W g g g

Please indiCate the educational level of your father.

Attended college for 2 years or more
High school greaduate

Attended high school

Elementgry school graduate

Attended elementary school

A g g T g

How many brothers and sisters do you have9 (Put number. If none,.
put zero,)

Brothers ()
Sisters ()
- Indicate your status in order of birth among your brothers and sis~
ters.
First ()
Second ()
Third ()
()

’ ‘ - Fourth
: ’ Other (specify)

Which represents best, where you have lived most of your life?



13.

14.

15.

16.

Rural farm or ranch

Rural non-farm

Town under population of 2,500

City, population 2,500 or above

City, population 10,000 or above

City, population 50,000 or above
Metropolis, population 1,000,000 or above

Please indicate your highest degree.

Bachelor ‘ ()
Bachelor with additional graduate work ()
Master ()
Master with additional graduate work ()
Doctorate ()

Other (specify)

Please indicate your membership. Check appropriate ones.

The National Association of Vo-Agriculture Teachers (
The State Organization of Teachers of Vo-Ag

The American Vocational Association (
The National Education Association (
The State Education Association (
Other (specify)

)
)
)
)
)

Please indicate your tenure in teaching Vocational Agriculture.

Less than 1 year ()
1-9 years ()
10-19 years ()
20~-29 years ()
30 years or above ()

Please indicate your income bracket.

Less than $6,000
$6,000 to $6,999
$7,000 to $7,999
$8,000 to $8,999
$9,000 or above

FTNITNSTNSTNSTN
N N N s
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QUESTIONNAIRE FOR THE STUDY OF PERSONALITY TRAITS OF THE STUDENT TEACH-
ING PERSONNEL IN VOCATIONAL AGRICULTURE, OKLAHOMA.

Name

Please answer all the questions by checking the appmopriate ones,
Thank you!

1. Indlcate your age bracket.

below 20 years ()
20-2/, years E )
25~=29 years )
30-34 years ()
35. or above ()
- 2. Indicate your marital status.
single ()
married )

other (specify)

.3. If married, indicate the size of your family.

husband end wife only ( )
husband-wife with 1 '

child ()
husband-wife with 2 ‘
- children ()
husband-wife with more
than 2 children ()

other (specify)_

4. What was the status of your participation in the high school FFA

Chapter?
President ()
Officer other than
President ()
member ()
not participated ()

5. Indicate any other high school extra-curricular organiiations with
~which you were associated and office held, if any.

Organization - Office

W

6. What was the status of your participation in the Collegiate FFA
Chapter?



10.

11,

12,

Pregident

()
Officer other than
President ( ;
member ()
not participated ()

241

Indicate any other collegiate extra-curricular organizations with

which you were assoclated and office held, if any.
| Organization - Office

Eo SV SN

Indicate your father's occupation.

Professional : :
Proprietor, manager, official, or farmer
Clerk and kindredworker

Skilled worker or foreman

Semi-skilled worker

Unskilled worker

Other (specify)

TN
AL N L L N g

Indicate the educational level of your father,

College graduate or above
Attended college 2 years or more
High school graduate

Attended high school

Elementary school graduate
Attended elementary school

FTNSTNSNSTNSTNN
A g . g

How many brothers and sisters do you have? (Put number. ' If none,

put zero.)

Brothers ()
Sisters ()-

Indicate your status among your brothers and sisters.

First ()
Second ()
Third ()
Fourth ()

Other (specify)

Which represents best, where you have lived most of your life?

Rural farm or ranch _ ()
Rural non-farm : (
Town under population 2,500 ' ( g
City, popitlation 2,500 or above ' (



2L2

City, population 10,000 or above g
City, population 50,000 or above )

Metropolis, popitlation 1,000,000 or above
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- FACTORS FOR CORRECTING C FOR BROAD GROUPING
AS STATED BY PETERS AND VORHIS *

Number Correction Factor (t, t,)

2 | | 798
3 .859
4 915
5 943
6 959
7 .970
8 .976
9 981
10 | - 985
11 .987
12 .989
13 991
1, 1992

15 o : : 993

* C. C. Peters and W. R. Van Vorhis, Statistical Procedures
and Their Mathematical Bases. New York: McGraw-Hill Book
Company, Inc., 1940, p. 398.




APFENDIX D

2L5



Code

A01
A2
A03
AOL
AO5
A0

AO7.
AO8

A09
A10
A1l
A12
A13
ALL
A15
A16
A17
A18
419

GRATE POINT AVERAGES OF THE COOPERATING TEACHERS

-GPA_

2.54
2.41
2.65

2.87

3.58
2.73
2.33
2.79
é-ho
2.56
2,76
3.23
3.16
2.84
2,72
2.75
2.78
2.43
2.70

Code
A20
A21

A22

A23
.v/h
A25
A26
A27
A28

- A29

A30

A31

A32
A33
A3L
A35
A36
A37
A38

GPA

2.53
2.85

2.92

2.48

2,69

2,68

2.44

3.01

3.70

2.87

3.19

3. b

3.45
2,82
3,09
2.83
.26

2.68
©3.56

2L6



Code

BO1
BO2
BO3

BO5
BO6
BO7
BO8
BO9
B10
Bll
Bl2
B13
Bl
B15
B16
B17
B18

B19

B20

B21
B22
B23
B24

GRADE POINT AVERAGES OF THE STUIENT TEACHERS

GPA

2.78
2.73
2.65
2.60
2.89
2.89
3.64
3.13
2.82
3.50
2.85
2.40
2.42
2.05
3.26
2.69
3.21
2.26
2.55
2.56
2.52
2.67
3.04
2.77

Code
B25
B26
B27
B28
B29
B30
B31
B32
B33
B34
B35
B36
B37
B38
B39
B4O
B4l
B42

B43

BLS
BL6
BLT
B,8

GPA

2.77
2.20
2.54
2.89
2.63
2.79
2.67
2.42
2.21
2.60
3.28
2.55
2.35
3.41
2.47
2.21
2.66
2.38
1.92
2.11
2.41
2.57
3.21

2.46

_47



_Code
BL9
B50
B51
B52
B53

‘B54

B55

B56
 BSY
B58
B59
B60

B6L

B62
B63
BéL,

GPA_-

1,97
2031
2.12

2,22

2,64

3.82
2.77

- 2.50
' 2.38

2.19
2.36
2.41
2,45
2.38
2,68
2.18

~Code
B65
Bb6
B67

B68

B69
B70
B71
B72
B73
B7L4
B75
B76
B77
B78
B79
'B&O

GPA

2,98

- 245

3.00

2.19
2.86

.00

.05

3
3
2.2
2
2,75
3

.25-.

248
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VALUES OF r AT THE 5% AND 1% IEVELS OF SIGNTFICANCE
AT N-2 DEREES OF FREEDOM *

250

' Degreés

Degrees v
of Freedom 5% 1% of Freedom 58 14
1 .997  1.000 50 .73 354
2 .950 .990 60 .250 .325
3 .878 .959 10 232 .302
o .811 917 80 - .217 .283
5 R 90 205 267
6 a0 831, 100 195 254
7 666 .798 125 AT .228
8 632 765 150 .159 208
9 .602 735 20 138 ,181
10 576 708 1300 113 148
11 .553 .68l - 400 o .098  .128
12 .532 L661 1500 .088 115
13 51l 641 1000 - 062 .08
1 497 .623
15 ;_'.,L;8'2 606
16 468 .590
17 4456 575
18 L 561
19 433 549
20 423 537
30 349 LL9
4O 304 393

*¥Allen L. Edwards.
Education.

New York:

Statlstlcal Analyeis for the P' cholo ‘
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SCAIE FOR DETERMINING PERSONS OBTAINING SCORES BEIOW,

AVERAGE OR

252

ABOVE CPI NORMS ON EIGHTEEN PERSONALITY TRAITS AND FOQUR CILASSES

Trait

Scores Below Norms

Scores Average or Above Norms

and Classes Raw Scores Standard Scores Raw Scores Standard Scores
3

Class 1
Do - 26 L8 27 50
Cs 19 L9 20 52
Sy 2L L9 25 51
Sp 33 18 34 50
Sa 19 L9 20 52
Wb 17 L9 38 51
| 158 292 164 306
™ Re 30 48 31 50
So 36 L9 37 51
Se 30 L9 31 50
To 22 38 23 50
Gi 19 L8 20 50
Cm 25 49 26 54
162 291 168 305 o
Class ITI | o
' Ac 27 39 28 51
Ad 18 18 19 51
| Te 39 49 L0 52
8l, 147 87 15
Class IV ’
Py 10 46 11 50
Fx 8 17 9 50
Fe 16 L9 17 52
| 3 12 ER 152

* Raw scores are equivalent to standard scores established by

the CPL Manual,

pp. 38-39,



AO1
AO2
AO3
A0k
405
A06
AQ7
408

409

A10
A1l
Al12
A13
AlL
A15

A16

26
26
38
25
41
28

32
27

28
26
33
28
4O
35
2€

33

2L
17
17
19
22
16

24
15

21

2l

15
2L
17
22

27

24

25

29
31

33

22

26

18
25

28
28
27

30
2L

25

32

RAW SCORES OBTAINED BY THE TWO GROUPS OF STUDENT TEACHING
PERSONNEL ON THE CPI TRAITS

31
32
33
33
51
29
43
32
34
33
37
32

43

31
31
Ly

21
19
23
21
23
19

™

18
26
16
23
26
23
20

20

21

41

L0

43
L2
h2

38
35

38

32

L,
34

34

L2
L2
LO
"

35

32
35

34
35

34

33
32
38
29
31

37
_30 |

37
32

L5
39

LO
39 -
-39

41
36
42
28
37
36
39
41
41
39
40

43
5
3L
35
32
36
27
31

.29

L7

22

27
32

34

43
35

26
14

26

25

31
25
29
26
18
31
17

18

28
27
28

30

30

26

17

2

21

16

13
21

15
36

10

11

18
19
29
25

27

25

27
26

27

27
26

26

27
20
28

22

25 »
28

27
26

32
31
35

31.

30
25
26
36
30
28
33
29
33
43

25

17.

23
21
22
23
26
19
21

25

15

19
25
19
22

20

L5

30
T L,

38

15
Ly

L1
35
39
L3

40

36
46
38
40
4O

14
13
15
13

17
13

12

12

15
14
11
18

11

10

13

10

11

15

13

14

12

10

11

11

12

18
17
16
13
15
18
15
18
19
21
15
11
13
15
19
12

N e



ALY
18

A19

- A20

A1
A22
423
a2,
A25
A26
A27
A28
A29
A30
A31
A32
A33
A3

33

30

26

32
37
36
28

33

32

33
39

25

36
33

33
27
33
28

18

20

17

19
21

19

21
22
17
23

.
13

19
15
17
16
19
20

2
29
30
26

31

25
25
28
23

28
19
18

25

23

26
29

32

25 |

39
37
28
37
36

2%
32

38
30
25

35

28

-
2k

30

21

22
20
21
26
23
22

19

23
16
20
19
20

16

25

L,
L3
34
L0
43
41
L0
11
39
4O
43

11-27
37 .

40
L2
43
37

L1
33

32

34
32

40

36

36
3L

34

35
35
32

25

28
38
33

30

- F

L6

30
L3
37
L2
50
43
40

32
38
37

540

36
39

L2

29
37
31

45

36
36

36

36
35

43
31
31

43
bl
39
30

26

28

22

25
26
28

.30
27

19
27
29

21

20
23
25

30

2
21

29
27
18

21
28
17
19
15

2k

2 5>
19
12
23
28

22

17

25
26

28
28

25

28
28
28
28

28
28
27
25

26

27
27
28

36
38
27
35
34

34

34

_32

35

34

34
35
30
28
33

- 34

30
31

19
25

17

17

19

20
23
2L
18

21
18

16

25

19

18

21

39
L3

36

37

39

43
L2

47
39

Ll
L3

LO

33
40
28
39
38

12

11

12

.13

13
10

13

i3
10

14
14

10

12
13
12

13

Q2w O

,13

12

-

12

oo » O ©

o Wi ® O O

16
20

17

16

17

.22

19
13
19
22
15
17
18
13

18
16

16



A35
A36
A37
A38
BO1
BO2
BO3
BOL,
B
BO6
BO7
BO8
B09
B10
B11
BI12
~ B13

BLL

31
32
29

28

23
33

29 -

23

3L

34
22
31
21

28
25

28

19

21
21
15
20

18

21

13

5717

16

20

16
17

11

21
19
15

21

33
2L
27

22

22

28

20
28

33
23

29
17

25
21

25

39 -
39
3

33
33

39

43

2

31
28
43

34

35

.19
42

L2
24,

35

26
20

17

18
23
27

19
22
16
23
»
18

25
25

23
15

41

L2
41
41

40

39
Ll

40

30
37
38
36
33
33
40

e
28

33

35
37

36
29

28

29
31

27

34

27
29
30

23
34
31

38
L7

L1 -

L2
33
35

35

50

36

L0
42
37

L6

.33

4o

29

32

38
39
L7

30

27
34
41
27
33

26

33

20

29

36

25

31

27

23

3
23

18

21

28

28
20
18

23
25

15

16
23
23

22
26

15 .

22
26

1

13
19

29.
16

17
17
13
11

11
17
15

14
23

27
28

28

28
26
28

22

23

28

21
27
26

27

27
26

28
L

32

29

32

34
30

.25

28
31

- 30
26

30
28

29

26

26

25

27
32

19
18
2L
22

20

17

22

20
18

13
17
19
1
19

18

16

20
18

Li

40
37

35

41
36
42
34
33

39

39
39
30
40

39

37

L3

14
18

13

.13

11

13

11

10

11

13
11

12
12
13
13

12

11

12

13

11

13

1,

21
19
20

8

12

13
20

19
18

11

1L

17

11

15

19
20

14



B15
‘B16
17
B18
B19
B20

B21

B22

B23
B2,
B25

B26

B27 .

B28

B29
B30
B31

B32

38

2
27
28
37

33

21
33
26

28

36

21

35
2
30
36
27
17

18

12

17

16

19
22

16

21

20

18
20
12
16

18
17

22

17
- 14

23
21

23

25

30

19

25
2
22
28
23
25
20
25
29
26

20

29
25
33
27
34
31
32
29
41
33
41

34

38
33

32

33
3l
29

22
21

23

19
| 21

19
21

22

27
21
28
20

21

- R2

15

31
30
33
10
36
43
38
37

39.

29
34
28
29
L2

41
36
8

34
21
29‘
34
33
35
26

23

33
29
27

25
21
26
33
34
34
2L

L6
L,
34
Ll

T

36

31
39

43
42

39
28

37
34

46

L3

37

- 33

26
23
34

30
43

23
25

34
26

30
21

14
40
3L
36

34

28

22
15
19

20

31

ER

19
19
16
23
15

15
26

2l

25
25

18

18

10

2L

11

28

15
22
15
15

11

11

19

24
2

14

.25

27
27
28
27

27.

26

27
28

26
28
27

.27.

27

26

25

25

25

33
22
28
28
29
30
26
24

- 33
25

29

19
19

31
32
33

28

2L

18
16
16
23

23
17
15
20
11
18
13
13
20
22
19
25
18

40

30

31
31
38
43
35
33
39
38
36
34

3
L2

L2
L2

35

30

10

10

10 .

11

13
10

12

10

10

11
12
13
14
15

13

O O O O N3\

10

10

10

10

20

15

18

13
16
14

17
N

17
16

1

16

1
16

12
15
18

18

)~



B33

B34

B35
B36

B37 |

B38
B39
BLO
i1

BL2

BL3!

BA
BU
Bl6
BL7
BA8
BL9
B50

32
LO
30
26
28

.33

29

31

28
27
32
30

20

27
26
29
23

20

21

21
16

23
15
21
15
26

19

15

20

15

16

17

18
15

- 33

27

21
27
23
21

19
26

2L

.27

26

.30

22
26
25
28

22

36

0
35

32
L6
33
33
30
32

Lo
32

31
39
34
30
42
L3
37

26
26
25
19
25
21
21
20
23
21
22
23
22

22

27
22
26

38
37

39
21

10
39
39
36

43

31

36
39
Lh
38
38
40
34
34

33

34
2
26
27
33
30
17

35

28

30
31
28
29
19

23

43

41

42
30

33

45
38
29
42

34

39
34
42
39
45
35

40

33

23

34
22
29
32
32
28
41
11
27
36
39

34

30

28

17
18

2,
2L

16

22

22

S22

17
25

18

12

27

- 22

23

21
17
"16

26

12

21

13
20
18
17
13
30

23
29
26
20
18
16
17

15

27
26
27 |
s

26
28
28
26
24
28
28

,25

27
26

28

26

27
- 26

32
)
31
22
25

35

25

21

33

o7

25
30
35
28
31
25

23

20

20

23
17
17

25

17

16

21

18
12 .

21

1
19
15
18
17
15

41
40

38

28

L1
10
34

42

39
31
33

39
50

35
35
34
30

11
11

11
12

13

10
11
11

12

12
12
11

13

.10

13
10

13
10

11

.1h

11

17
12

11

15

14

15
13
13
14
12

13

13

15

16

oC~



B51

B52

B53-

BSL
.B55

B56

B57
B58

B59
 B6O

B61
. B62
B63
BbL
B65
Bé6
B67
B68

35
26
16
17
22
22
35
30

29

33
25

26

22

33
2L
38
28

18

10

13

1
14
19
21

17

18

13
10
21
13

21

19
19

30
19
20

17

21,

.30

18

30
25
18
30
18
33
15
32

25

39
29
33
28
28
38
L6
26

- 3L
35

32

42

L6

35

L6
31
LO
38

26
19
1,
16

17

22

21:,.

15
25
2L
20
2L,
2L

22

.28

18
30

32
41
41
28
38
36

35

39

40

L
39
36
41
32
11
33
35

L1

27
27

37

21
31
26
29

31
35

27
21
30
2L

30

29
29
34

40
L3
L1
33

L

32
1

L1
17

K7
Ly
37
30
29
12

1

L3
45

26
39

.33

18
34
31
26

39

32
38
29

29

20

33
22

31

20

21

25

19

29
28

20
23
28

17
14
30
20

28

1L
22
21

",

19

18

19
2
12
20
20

33
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