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CHAPTER I
INTRODUCTION

Sixty-six years ago President Nicholas Murray Butler of
Columbia University expressed the opinion that unless the
liberal arts ccllege abandoned the traditional four-year
program, it would cease to exist.1 One year later, in 1903,
President David Starr Jordon of Stanford University also
prophesied the doom of the four-year college. He asserted
that those in existence would either become universities or f
regress to academy status.2 Such predictions were in part
the result of a serious consideration of the rising»tides of
secularism with the accompanying decline of religious com-
mitmento3 Added to these facters were the federal govern-
ment's contribution to public higherveducation as in the
-Morrill Act of 1862 and the continuing yearly rise in the
cost of higher education.

That such prophecies should be made during a period

when the majority of colleges graduates were being

1Floyd W. Reeves, et al., The Liberal Arts Ccllege,
(Chicago: University of Chicago Press, 1963), p. 657.

2

Ibid., p. 657.

3Hugh S. Brown and Lewis B. Mayhew, American Higher
Education, (New York: The Center for Applied Research in
Education, Inc., 1965), p. 23.
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matriculated through four-year colleges is indicative of the
seriousness of the problem. The survival of these colleges
is not evidence of any short-sightedness on the part of those
early prophets of doom. Rather, today's liberal arts college
exists in spite of a persistently hostile environmenta4
If the bell tolled for the liberal arts college sixty-
five years ago, that tolling has grown in volume and become
increasingly ominous with the passing of time. Those con-
cerned are viftually unanimous in their agreement that the
situation is indeed serious. Today, less than one-sixth of
all college graduates are products of the liberal arts col-

lege and that percentage becomes smaller every year",5

The Problem

At least five different types of four-year liberal arts
colleges can be identified in America today. Two of these
are non-religious in that they do not involve church contrOl,
do not have special religious emphasis, nor solicit signif-
icant support from religious organizations. These include
public colleges, generally supported by state funds, and
private colleges mainly supported from philanthropic‘sourcesa
The other three are church related but have been divided by

Pattilloc and Mackenzie into three types: first are the

4Henry M. Wriston, The Nature of a Liberal College, (Ap-
pleton, Wisconsin: Lawrence College Press, 1937), p. 8.

>Lewis B. Mayhew, ''The Liberal Arts and the Changing
Structure of Higher Education,' Liberal Education, Vol. 51
(October, 1965), p. 369.




"defenders of the faith'" colleges which seek to propogate
the religious beliefs of the supporting church, second are
the "non affirming" colleges which have a religiocus emphasis
but do not try to foster any one religiocus wviewpoint, and,
finally, the '"free Christian or Jewish'" colleges that have
only a slight religious emphasis.

To the "defender of the faith' college, the threat to
liberal arts colleges is a'specific threat to the church
which depends on college training to provide church leader-
shiﬁa T@Ithe "non affirming” and '"free Christian or Jewish"
colleges the threat is more general in nature involving the
classical tradition and thus American society in general.

To the non-religious colleges, the threat may be mostly to
the liberal tradition and to pluralism in American education.

Regardless of the particular value of the liberal arts
college or its role in American higher educatien--considera-
tions beyond the limits of this study--the threat to the
liberal arts college exists and concerned educators have
advanced many suggestions designed to give aid in a time of
need. Mayhew, for example, has expressed the opinion that
the liberal arts colleges must re-examine and redefine their
goals in the light of their basic purpose and their limited

potentialo7 Pattillo has further asserted that there must

6Manning M, Pattille, Jr. and Donald M. Mackenzie,
Church-Sponscored Higher Education in the United States, (Wash-
ington, D.C.: American Cquncil on Education, 1966), pp. 192-
195. '

7Lewis B. Mayhew, "The Liberal Arts and the Changing Struc=-
ture of Higher Education,' Liberal Education, Vol. 51 (October,
1963), pp. 377-378.,




be congruence between selected teachers and the crganization-
al goals of the liberal arts collegea8 These men do not
clearly define the exact relationship. that might exist be-
tween institutional goals, teachers, and future success but
Getzels and Guba have formulated a social systems model
which, when applied to the college setting, dces suggest a
definite relaticnship. This model indicates that the indi-
vidual personality, his role expectations, and the goals of
the institution are factors influencing individual moralegg
Max Abbott, using this model, hypothesizes that the satisfied
individual will be organizationally productive and will con-
form to the production norﬁs of the organizatiQnalo
- This theoretical model plus the opinions of varicus men
familiar with and interested in the future of the liberal
arts college in America have suggested the problem: Will
the establishment of realistic and clearly defined institu-
tional goals in the liberal arts college contribute signifi-

cantly toward the morale of faculty members?

8pattiilo, pp. 60-63.

97. W. Getzels and E. G. Guba, '"Social Behavior and
the Administrative Process,'' The School Review, Vol. 65
(Winter, 1657), p. 429.

L0yax @, Abbott, "Intervening Variables in Organiza-
tional Behavier," Educational Administration Quarterly,
Vol. 1 (Winter, 1965), p. 8. '




Purposes of the Present Study

With reférence to the stated problem of the study a
theoretical model was selected which seemed capable of offer-
-ing a satiéfactory explanation. From this model testable
hypotheses were drawn and were subsequently tested using ap-
propriate instruments of measurement. This procedure was
used to facilitate the fulfillment of these four general
purposes:

| 1. To provide data which might prove useful to those
persons faced with the problem of maintaining a faculty for
the four-year liberal arts colleges during a period when such
colleges are in danger of extincéiono

2, To provide data which might aid in the substantia-
tion or'mddificati@n of a social systems model as it applies
to the four-year liberal arts college.

3. To provide evidence relative to the adaptability of
a morale inventory to the four-year college setting as well
as to the measurement of three dimensions of morale suggested
by a theoretical model.

4. To provide information concerning the impact of var-
-ious factors on faculty morale, i.e., sex, age, department,

teaching experience, income, marital status, and education.
Assumptions

There are five general assumptions critical to this

study. They are:



1. Faculty morale is an important factor in the devel-
opment and functioning of a liberal arts college.

2. Identification, Rationality, Belongingness, and
Employment Rewards may be éonsidered four dimensions of
morale.,

3. Faculty.members-will reveal their morale through a
self-administered questionnaire

4, The morale inventory measured the same facters in
all six colleges.

5; The use of comprehensive examinatiens, senior sem-
inars, and other synthesizing cr integrating experiences are

indices of goal specificity.
Population, Sample, Scope, and Methed

Considering each ccllege as a social system, this study
has focused on the faculty sub-collectivity as a subgroup
within each cqllegeo Although meésuring instruments were
administered E@ individuals, these individuals were randomly
selected as r%pfesentative of the subgroups from which they
were Selected;

The colleges selected represent subgroups of the ideal
collectivity of liberal arts colleges conforming to the lim-
~itations imposed by the following criteria: (1) a student
population of over 1,000 but less than 3,000, (2) official
accreditation by a regional accrediting agency, (3) a major

emphasis on the undergraduate pr@grém, (4) location within

450 miles of Stillwater, Oklahoma, and (5) willifigness to



participate in this study. The selected colleges were not
representative samples of all similar colleges in the pre-:
scribed regidn but an analytical samplell selected on the
basis of the primary independent variables of the study.

The September, 1968, Accredited Institutions of Higher

Education12 was used to locate all liberal arts colleges
meeting the specifications outlined above. Letters were then
sent to each registrar requesting copies of current cata-,
logues. When the catalogues were received, they were studied
carefully and each college was tentatively assigned a posi-
tion with regards to Goal Specificity (high and low) and
Religious Emphasis (Church Dominated, Christian Independent,
or Public Non-religicus).

For purposes of compariscn, the more extreme positions
were considered most likely to be acceptable for analysis.
A total of eleven colleges were then contacted by mail,
phone, or personal visit. In each case the president was
selected for contact and was given a modified report of the
study and informed of the involvement his college would be
asked to assume. Eight of the eleven college presidents
agreed to cooperate in the study on the provision; in some

cases, that the faculty was agreeable. Faculty agreement

11Matilda W. Riley, Sociclogical Research: I A Case
A roach? (New York: Harcourt, Brace and World, Inc., 1963),
p. 20. ". . . a sample that will facilitate the analysis to
be made of the data. . ."

leccredited Institutions of Higher Education, (Wash-
ington, D.C.: American Councill on Education, 1968).




was forthcoming and eight colleges were included in the
study. Following a personal visit to determine the relation-
ship of each college to the independent variables, six were
selected as follows:

(1) Administrators, faculty members, and students of
each college Weré included in the collection of data. A
perscnal interview was conducted with each administrator and
during that interview each administrator filled ocut a ques-
tionnaire. The college students received and returned their
questionnaires by mail. (2) A study of the data collected
from administrators and students resulted in the elimination
of two colleges which did not meet the requirements for goal
specificity. The remaining six colleges are listed by
-category in Table I which is located in this chapter as a
guide to the identification of the six colleges by code let-
‘ters, For a discussion of the actual process of categoriza-

tion see page 53.

. TABLE I

8

THE CATEGQRIES OF COLLEGES ACCORDING TQ INDEPENDENT
%, AND INTERVENING VARIABLES®

R ‘ S _Goal Specificity
Religious Emphasis High

Low
Church Dominated A D
Christian Independent B E
Public Non-Religious C F

b,

“The letters in the cells are code designations
for the six colleges used in this study.



A sample of faculty members from each college was
selected at random and a morale inventory, the Faculty At-
titude Survey: Form 2 (FAS-Z),13 was sent by mail to each
selected faculty member. The data obtained from these ques-
tionnaires was subjected to factor analysis to determine the
degree tc which the present responses confirmed the cated-
‘gories previcusly assigned through subjective judgment and‘
factor analysis. vTo test the hypotheses, Factorial Analysis

of Variance (Factorial AOV) and Chi-square were used.
Limitations

Institutional autonomy am@ng‘cglleges in America makes
it virtually impossible to locate two or more identical col-
leges. For this reason, the selection of colleges for this
study was based on a number of similarities but no claim has
been made for semblance beyond those stated similarities.

Since the population of any college may be in a state
of continual change, the faculty morale measured in this
study can only infer directly to the college populations at
the time the questionnaires were administered. Further in-
ferences to the present faculties of those institutions and
inferences to other institutions should be made with due

cauticn.

lBThe Faculty Attitude Survey: From Z (FAS-Z) is
discussed in detail on page 56.
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Reporting the Study

- This descriptive research was designed to gather facts
concerning various phenomena in the liberal arts college set-
ting with a goal of identifying and predicting significant

relationships between variables.,14

Special attention was
given to the possible relationshig‘of institutional Goal
Specificity to faculty morale.

Chapter II is a review of selected literature in the
areas of the liberal arts college, educational administra-

-tion theory, and industrial and educaticnal morale.

Chapter III is a detailed discussion of the procedures

used to collect the data and analyze it. Attention is given
to the problem, the study hypotheses, the instruments used
to measure the ?ariables, and the statistical treatment
employed.

Chapter IV is an analysis of the data and the results
of that analysis in terms of the stated hypotheses.

Chapter V is a summary of the major findings and con-

clusions.
Summary

As four-year liberal arts colleges face the threat of
doom, there are voices being raised which offer hope to the

liberal arts college pfovided those colleges meet certain

14Deobold B. Van Dalen, Understanding Educational
Research, (New York: McGraw-Hill Book Company, 1962), p.
203,
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requirements. One ray of hope comes from those who advise
the liberal arts college to clearly specify its goals and
then recruit a faculty compatible with those goals.

~In this study hypotheses are tested with a view to the
discovery of significant relationships between college Goal
Specificity and faculty morale. Such information could pro-
vide information relative to the impact of Goal Specificity
on, at least, one significant faculty characteristic and
suggest the direction for further investigatiOng

A survey of the literature on liberal arts colleges,
administrative theory, and morale is included. Interviews
and'questionnaires-Were~usedvto elicit infqrmatlon from col-
lege adﬁinistrators faculty members, and stuéents-and the
resultant data subjected to statistical treatment Various
‘hypotheses relative to Goal Specificity and faculty morale

‘were tested and the results dlscussed



CHAPTER II
REVIEW OF SELECTED LITERATURE

This review of the literature includes the literature
of three different areas as they relate to this study. The
first section involves the liberal arts college, the second
section deals with administrative-related theory with a spe-
cial emphasis on morale as studied by industry and education,

and the third section is concerned with theories and models,
The Liberal Arts College

Mayhewgl;Reevesiz Wrist@ns3 and Smith4 are educators
who have addressed themselves to the problems facing the
liberal arts colleges. These men are not only aware of some
grave dangers facing the liberal arts co?leges but are also
willing to suggest ways by which such coiﬁeges may be able

to overcome those dangers. Such suggestipns are an

L ewis B, Mayhew, '"The Liberal Arts and the Changing
Structure of Higher Education," Liberal Education, Vol. 51
(October, 1963), p. 369.

. ZFIOyd W. Reeves, et al., The Liberdl Arts College,
(Chicago: The University of Chilcago Press, 1932), p. 637.

3Henry M. Wriston, The Nature of a Liberal College.
{(Appleton, Wisconsin: Lawrence College Press, 1937), p. 8.

*Arden R. Smith, "Our Stake in the Private Liberal Arts
Colleges," Today's Education, Vol. 58 (March, 1969}, pp. 51, 52,

12
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indication that these men are favorably éﬁsposed toward the
liberal arts colleges and that they beliq@e these colleges
have a vital role to play,5 The goals oéﬂa liberal educa-
tion itself will vary with the educatorskbr writers who
articulate them, but, to the extent that&iiberal arts col-
leges are committed to liberal arts educatian,6 some general-
izations concerning the basic purposes are available for
consideration.

Concerning the liberal arts, Schmidfbstates that they
are the foundation on which our whole civilizati@n restsu7
This comment is indicative of a general feeling that there
is a role for the liberal arts in our scciety. The precise
defining of that role, however, may not be marked by general
agreement. Several years ago, Cardinal Newman concluded
that a liberal arts education was:

the great ordinary means to a great but ordi-
nary end; it aimed at raising the intellectual tone

of society, at cultivating the public mind, at puri-

fying the national taste, at supplying the true

principles to popular enthusiasm and fixed aims to

popular aspiration, at giving enlargement and sobri-
ety to the ideas of the age, at facilitating the

SMark Kac, "Can Liberal Arts Colleges Abandon Science?"
Liberal Education, Vel. 52 (March, 1966), p. 41,

6D@nald G. Scott, '"Small Colleges in Transition: Case
Studies of Small Colleges which Recently ,Have Achieved Re-
gional Accreditation for the First Time,' Dissertation
Abstracts, Vol. 27 (May-June, 1967), p. 36/9-A. According
to Scott, the first requirement for accreditation is that
the leaders of a college be committed to the liberal arts.

7George P. Schmidt, The Liberal Arts College, (New
Brunswick, N. J.: Rutgers University Press, 1957), pp. 241-

242,
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exercise of political power, and refining the inter-
course of private life. :

George Schmidt alluded to some of tﬁé literal arts
studies and the practical results that tHey are capable of
producing. He stated that

A liberal education means knowledge; verified
and dependable information about the;world of na-
ture and its processes, and about hulan society,
both in its historic origins and its ever changing
contemporary forms. It means trained skills and
abilities; to use one's own language effectively
and one or more foreign languages adequately; to
think critically--itself a cosmos of more specific
skills; to judge intelligently among altermatives:
to participate helpfully in social situations., It
means appreciation of people; of the moral and
spiritual quality of actions; of human imagination
whether displayed in painting or music, in poetry
or drama, or in mathematics, astronomy or physicso9

In 1966, Victor Butterfield asserted that a liberal edu-

cation was a means of identifying human sufficiencyolo

Manning Pattillo simply called the aim of a liberal education

11

the acquisition of wisdom. Thus, the goals of a liberal

arts college might tend to vary with the men who attempted
to define a liberal arts education.
The liberal arts college, however, does not necessarily

limit itself to the goals suggested by Newman, Schmidf, or

Butterfield. McGrath asserted that the liberal arts colleges

8Henry Tristram (ed), The Idea of a Liberal Education:
A Selection From the Works of Newman, (London: George M.
Harrap and Co., Ltd., 1952), pp. 104-105.

ISchmidt, pp. 241-242.

10Vict0r L. Butterfield, "Counter Attack in Liberal
Learning,' Liberal Educaticn, Vol. 52 (March, 1966), p. 8.

11

Pattillo and MacKenzie, p. 199.
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may have become professional schcols going far beyond the
traditional scope of a liberal arts educationg12 Regardless
of what the four-year colleges are or are becoming they have
certainly compounded their possible range of educational
goals through the addition of numerous departments and
courses.

Mayhew contended that in the light of the wide range of
possible educational goals, the individual college must seri-
ously consider its own distinctive role or mission. The col-
lege which tries to do everything will likely succeed in
doing little but the college with a geoal limited to its po-
tential can excel.]"3 Knopp listed, as the first of several
college Hsins“,;\the failure to "define adequately, relevant-
ly, and specifiéally the educational philosophy of the
institutiongl4

In a 1969 study by Houston, it was assumed that four -
year colleges would have specific goals and objectives as a
basis for their general education program; however, in most
cases it was difficult to detect these objectives and

goalsvls - Two years earlier, Shilling had concluded that the

12See Earl J. McGrath, Are Liberal Arts Colleges Beccm-
ing Professional Schools? (New York: Teachers Ceollege,
Columbia University, 1958).

lsMayhew, pp. 377, 378.

Loyerbert W. Knopp, Sr., ''Seven Deadly Sins of Omis-
sion,'" Liberal Education, vol. 45 (May, 1959), p. 306.

lSGrOSby A. Houston, ''General Education at Four-Year
"Bachelor Degree Granting Institutions of Colorado,' Disser-
tation Abstracts, Vol. 29, (Februarys 1969), p. 2606=A.
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private liberal arts colleges were beset by a crisis of
identity. He asserted that they did not give evidence of
having clearly defined goals nor were their purposes well
articulated916
As many colleges look toward new technological advances

17

and other innovative practices, Gideonse warns that innova-

tions in independent undergraduate institutions should be
introduced only when objectives have been clearly Stateduls
Millett specifically proposed that the liberal arts college
should cultivate generalists and therefore restate their
goals with this in mindg19
Myron Wicke, with suggestions aimed specifically at the
religious college, said that they must rationalize their role
and keep a closer view of their mission.20 Certainly the

church-related college has the potential for quite specific

and clearly articulated goals with respect to their religious

1.y B. Shilling, Jr., "An Appraisal of the Signifi-
cance of the Development Function in the Advancement of
Private Liberal Arts Colleges,' Dissertation Abstracts, Vol.
28 (November-December, 1967), p. 2046-A,

17Dressel and Delisle, Undergraduate Curriculum Trends,
Washington, D.C.: American Council on Education, 1969, p. 5.
18

Harry D. Gidecnse, ''The Purpose of Higher Education--
A Re-Examination," A paper read at the American Council on
Education, Washington, D.C., October, 1965. Cited by College
Student Personnel Abstracts, Vol. 1 (April, 1966), p. 136,

19 50hn D. Millett, '""The Liberal Arts College--Coming or
Going?" Liberal Education, Vel. 51 (May, 1965), pp. 221-228.

zoMyron F. Wicke, The Church Related College, (Washing-
ton, D.C.: The Center For Applied Research in Education,
Inc., 1964), pp. vii, 2.
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emphasis., Adrian, however, warned that a’chlege meaning-
fully committed to the Christian faith will soon be a rarity.
He concluded that thevstruggle for survival will move the
church-related college away from, rather than toward, the

affiliated church°21

Goals and Faculty Members

Pattillo expanded on the goal discussion by insisting .
that goals neot only be specific but that the best possible
teachers must be selected to achieve the g@algazz Kac sug-
gested that in the sciences, colleges should sesk great men
who lean toward the history of science. This type teacher,
he continued, would be more adaptable to a liberal arts col-
lege program than a research-centered scie.ntisto23 McGrath
also insisted that the liberal arts college must have a
special kind of teacheruz4

An opinionnaire of 70 items was used by Payne to deter-
mine the attitude of faculty members toward their part in
policy making, On 64 of the 70 items, a significant number

of faculty members wanted more involvement in policy-making

2lyi114am B, Adrian, Jr., '"Changes in Christian Empha-
sis Among Selected Church-Related Colleges in Illinocis,”
Digsertation Abstracts, Vol. 28 (March, April, 1968),
p. 4014-4A.

22pareillo, pp. 60-63.

23Kac9 pp. 47-49.

24Ear1 J. McGrath, '"Will the Independent Liberal Arts
College Survive Present and Future Pressures?" College and
University Business, Vol. 48 (January, 1966), pp. 32=§3
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than they already had.25

This study indicated a desire on
the part of faculty members to be more directly and thor-
oughly involved with their college. In another study by
Goforth, administrators of liberal arts colleges want teach-
ers who could help the student understand the: purposes of

26 These studies suggested that

the courses that are taught.
both the faculty and administration want greater faculty
involvement in the functioning of the college. These studies
would support the concept of carefully selected faculty mem-
bers committed to the same goals and purpoeses as the admin-
istration itself.

Thus the liberal arts colleges, both secular and
religious, are being challenged to limit and clearly define
their educational goals. They are also being advised to
select faculty members who will be compatable with those
goals and capable of contributing to realistic goal achieve=-
ment. Though a few studies, of an exploratory nature, have
been conducted with regard to colleges and their faculties,
lictle descriptive research is available capable of substan-

tiating the challenges or lending support to the suggestions.

25D@nald L. Payne, "A Survey of Opinions Regarding
Faculty Involvement in PollcymMaklng in Selected Private
Colleges of the Middle West, Dissertation Abstracts, Vol.
29 (February, 1969), p. 2492 -A.

26Gene B. Goforth, "De31rable Characteristics of Col-
lege Teachers As Perceived by Presidents and Deans of
Selected Liberal Arts Colleges,'" Dissertation Abstracts,
Vol. 28 (January-February, 1968), p. 2482-A.
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Administration

Suggestions by responsible educators are important,
especially when research has not yet provided reliable in-
formation of a more empirical nature. That faculty members
should be adaptable to realistic and specific goals sounds
reasonable as explained by leaders in the field of education;
however, the use. of theory or theoretical constructs from
which testable hypotheses could be drawn was considered the
next step if such generalizations were to become more
reliable. |

The time when teachers or students formed guilds and
created centers of learning is long past. Though teachers
and students are absolutely essential toc a ''school” situa-
tion, it ié_without exception in the United States that
administrators play a significant part in drawing these es-
sential persohs together, providing them with the necessary
teaching-learning environmeﬁt9 and coordinating all elements
with respect to institutional goal achievement027 The ides
of selecting goals and faculty members is primarily in the
administrative realm. For this reason, the approach to the
problem was from the perspective of the administration.

Administration, as an area for study, has been marked

1

in the past by the development of '"practical” techniques

L}

frequently referred to as '"principles.' During the post-war

27, F. Campbell, et al., Intreoduction to Educational
Administration, (Bosten: Allyn and Bacon, Inc., 196/},
p. 63..
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period, however, there has been an increasing interest in
the role of theory and in the contributions of the social

scientistso28

Griffiths prefaces a recent book with the
comment that the ''study of administration is now in its most
fruitful period to date, and this is particularly true in
educational administration."??

1923 may be used as a convenient date to mark a turning
point in administrative theory as time and motion studies
began giving way to a waking interest in human relati@nSGSO
An organization came to be viewed as more than a machine
that could, with proper inputs, instructions and refinements,
-produce at maximum efficiency. The Hawthorne studies re-
vealed that the human need element of the workers was a com-
plex and significant factor in productiono31

In dealing with this human element such terms as human
relations, job satisfaction and morale came intoc common
usage. This emphasis on the worker and his individual needs
resulted in a number of significant studies and reports by
various leaders in the areas of administration, sociology,
and psychology. |

One of the sociologists influencing administration was

Theodore Sarbin who, in 1954, contributed a chapter on role

28andrew W. Halpin, Theory and Research in Administra-
tion, (New York: The Macmillan Company, 1966), p. 3.

29Daniel E. Griffiths, Administrative Theory, (New York:
Appleton~-Century-Crofts, Inc., 1959), p. V.

301pid., pp. 70-72.
31

Ibid., pp. 70-72.
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theory to the Handbook of Social Psychology. Sarbin defined

role as a ''patterned sequence of learned actions or deeds
performed by a person in an interaction situationq_“32 He
discussed "self'" at length and finally the self-rocle conflict
which he analyzed in terms of self-maintaining mechanismsp33
In the same year Maslow published a typology of human
needs that has served as a basic guide to the study of
personality and motivation for many years. . Maslow stated
that man's need for survival comes first and is followed, in
turn, by needs for safety, belongingness, self-esteem and

34 These were the needs that seemed

self-actualization.
destined to meet with some degree of frustration as the indi-
vidual assumed an organizational role which called upon him
to meet organizational goals and satisfy organizational
needsa35

The conflict between the self and the role as defined
by the organization is still a focal point for studies of

administration and it is at this point that job satisfacticon

and employee morale have become especially significant.

321hecdore R. Sarbin, "Role Theory," Handboock of Social

Psychology, Gardner Lindzey (ed), (Cambridge: Addison-
Wesley Publishing Co., 1954), p. 225.

33

34A° H., Maslow, Motivation and Personality (New York:
Harper and Row Publishers, 1954), pp. 80-91.

35Philip Selznick, "Foundations of the Theory of Organ-
izations,"” Complex Organizations: A Sociological Reader
(New York: Holt, Rhinehart and Winston, 1961); p. 21.

Ibid., p. 252.
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Morale
The word morale first appeared in the literature in 1918
when it was used by Harold Goddard36 and was primarily as-

sociated with war and the will to keep going when the body

37

and mind seemed unable to continue. The word gained in

popularity and was soon a common term in discussions by ad-
ministrators as well as military personnel.

Industrial and Business settings provided the basis for
early morale research. Everyone seemed to know what morale

was but seldom ceould any two people agree on a single defi-

nition038 Attempts were made to identify the concept of

morale with some degree of precision and in 1941, French de-
fined morale as the

condition of a group where there are clear and fixed
group goals (purpose) that are felt to be important
and integrated with individual goals; where there is
confidence in the attainment of these goals, and
subordinately, confidence in the means of attainment,
in the leaders, associates, and finally in oneself;
where group actions are integrated and cooperative
and where aggression and hostility are expressed
against the forces frustrating the group rather than
toward other individuals within the group.

In the same year Roethlisberger discussed morale in business

3651 1sworth Tompkins and Galen Jones, ''The Genesis of
Morale," School Review, Vol. 58 (March, 1950) pp. 156-161,

37Dan1el E., Griffiths, Human Relations in Schocl Admin-
istration, New York: Appleton Century- Crofts Inc., 1956),

p. 1

38pobert M. Guion, "Industrial Morale: A Symposium. 1.
The Problem of Terminology," ‘Persconnel Psychology, Vel. 11
(Spring, 1958), pp. 59-60. ’

3%J0hn R. P. French, Jr., "The Disruption and Cohesion
of Groups,” Journal of Abnormal and Social Psychology, Vol.

36 (July, 194T), p. 376.
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organizationé and suggested that it be divided intec two
parts: (1) the daily prdblems of maintaining internal equi-
“librium within the organization, and (2) the daily problems
of diagnosing possible sources of interference°40

These two views of morale illustrate the difficulty in
defining the concept. .Each writer seemed to approach the
task from a slightly different background and the result re-
flects their differential orientations.

In 1952 the Industrial Relations Center of the Univer-
sity of Chicago developed the Science Research Associate
Employee Inventory, commonly called the SRA-Inventoryqal
This instrument was administered to two different groups in
the early 50's and the results of both subjected to factor
analysis. These two groups had four factors in common:

(i) integration in the organization, (2) job satisfaction,
(3) immediate supervision, and (4) friendliness and coopera-
tion bf fellow emplpyees°42 This was an attempt to isolate
those factors common to many individuals in two different
group situations with a view to inferring that such factors

might be common to all groups and thus subject to measure-

ment in a variety of organizational settings. Thus9 in

40F° J. Roethlisberger, Management and Morale, Cémbridge:
Harvard University Press, 1941, p. 192.

41See Science Research Associates, General,ManualAfOr
the SRA Employee Inventory, (Chicago: Science Research As-
sociates, Inc., 1952). '

v 4ZM.elany E. Bacher, "A Factoral Study of the SRA Employ-
ee Inventory,'" Personnel Psychology, Vol., 7 (Autumn, 1954),
p. 331. ' .
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industrial morale research an attempt was made to bring spe-
cific meanings to erstwhile general and vague measures of
employee attitudes,

Robert Guoin, in 1957, introduced an industrial morale
symposium by attempting to define morale. He began with
several definitions of morale such as the absence of con-
flict, happiness, personal adjustment, ego-involvement in
one's job, cohesiveness, job-related attitudes, and accept-
ance of group goals,; and concluded with his own definition:
"Morale is the extent to which an individual's needs are
satisfied and the extent to which the individual perceives
that satisfaction as stemming from his total job situa-
tiong"43

Stagner, with reservation, agreed with Guion but empha-
sized the importance of individual goals being identical to
or contiguous with the group's goals. He suggested that
when the individual perceives a substantial separation‘of
the group's and his own goals, his morale will sufferoaa

Morale continued to be studied in the 196095‘and Misumi
and Shirakashi, in an experimental study, attacked the prob-

lem of supervisory behavior and its impact on productivity

and morale. As suggested by the SRA Employee Inventory, the

#3pobert M. Guion, "Industrial Morale: A Symposium. 1.
The Problem of Terminology,'" Personnel Psychology, Vol. 11,
(Spring, 1958), pp. 60-62, '

44Ross Stagner, "Industrial Morale: A Symposium. 2.
Motivational Aspects of Industrial Morale,'" Personnel Psy-
chology, Vol. 11 (Spring, 1958), pp. 64, 67.
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impact of supervisory behavior was considered a significant
factor in employee morale level..45 However, even in the
60's the word ‘morale' was not clearly defined to the satis-
faction of all researchers. Heslen and Dunphy made a study
of 'satisfaction' in small groups and they avoided the term
"morale' though they admitted that it was being used by
others in the same way that they were using “Satisfaction”q46
Of particular significance to the present study is the fol-
lowing assertion by Heslin and Dunphy concerning the impor-
tance of goals on 'satisfaction' or 'morale'.

. . progress toward the group goals is also a cru=

cial factor in member satisfaction. Significantly,

it is the members' perception of this progress,

rather than the actual progress which is importanta47

One aspect of industrial morale research is of particu-
lar interest to this present study, This is the suggested
relationship of organizational goals to employee morale by

48 49 50

French, Stagner, and Heslin and Dunphy. These men rea-

soned that, to hsve high morale, employees must perceive that

4SJyuji Misumi and Aanshiro Shirakashi, '"An Experiment-
al Study of the Effects of Supervisory Behavior on Produc-
tivity and Morale in a Hierarchical Organization,' Human
Relations, Vol. 19 (August, 1966), p. 303,

46Richard Heslin and Dexter Dunphy

of Member Satisfaction in Small Groups,
Vol. 17 (May, 1964), p. 99.

47
48
49
50

"Three Dimensions

" Human Relations,

Ibid., p. 103.

French, p. 376.

Stagner, pp. 64, 67.
Heslin and Dunphy, p. 103.



26

they are progressing toward the goals of the organization

and that those goals are compatible with their own purposes.
Educational Administration

Although educational research might have utilized the
findings of industrial and business research, Richardson's

51 Edu-

study indicated that such was not generally the case.
cational researchers faced the challenge associated with many
of thé@same problems and difficulties that had plagued the
.people in industry. Terms were not always élearly defined,
research was seldom related to theories or constructs, and
there was much duplication; but by the mid fifties the more

far-sighted researchers were attempting to overcome these

problems.

Morale

Griffiths, familiar with research in the area of admin-
istration and with morale research in particular, applied
the findings of past studies to educational organizations
and concluded that teachers needed organizations in which
and through which they could fiﬁd satisfaction in carrying

out accepted educational philosophya52

SlRichard C. Richardson, Jr., ''Staff Morale: An In-
vestigation Involving the Development and Testing of a Dif-

ferential Morale Attitude Inventory,” (unpub. Ph.D.
dissertation, University of Texas, 1963), p. 16.
52

Griffiths, Human Relations_ig School Administration,
p. 146, T '
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Griffiths also pointed to the difficulties involved in
deciding exactly what factors determine morale. From his
own study of four texts published prior to 1956 he listed
four factors which had wide acceptance by researchers in edu-
cation and the other social sciences: (1) the administrator,
(2) satisfaction of individual needs, (3) team spirit, and
(4) staff maturity953

In 1955 Davies and Herrold suggested five components of
morale: (1) a meaningful personal value system, (2) a con-
viction that people grow and flourish as they aid worthwhile
purposes and causes, (3) satisfaction with leadership, (4) a
satisfaction with the work and life situations, and (5) a
high level of group belongingness where people share percep-
tions‘of common goals, experience collective success, et:c,54
Edwards reiterateé these components some eight years later,
indicating their persistence and apparent acceptabilityg55

These components of morale are interesting in that they
bear striking similarities even though developed by differ-
ent persons at different times. Also, they are not unlike

56

the factors derived from the SRA Inventory. Thus the mid

53

54Dan1e1 Davies and Kenneth Herrold, The Dynamics of
Group. Action: Leadershlp and Morale, (New Londen, Conn. :
Arthur C. Croft, 1955), p. 13.

55Ralph Edwards, '"Morale, Mental Health, and Teaching
Conditions," Peabody Journal of Education, Vol. 41 (July,
1963), p. 18.

56

Ibid., p. 156.

Ibid.
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1950's saw morale being described, subdivided, and classified
by educational researchers and the way being opened for the
development of instruments to measure the various components
of morale.

Morale measurement was not to be an easy task and it

was further complicated by the problem of determining whether
or not there was a difference between morale and satisfac-
tion. Charles Bidwell published an article in the 1955

Journal of Educational Sociology which described a study in-

volving an instrument designed to establish teacher satis-

37 This study involved elementary and junior high

faction.
schools and was among the early attempts to measure teacher
satisfaction. In the same year a study by Hunter listed
questions Which-wefevused to elicit information that would
provide a measure of teacher morale.58
Some writers used these two terms as though they re-
. ferred to .completely different concepts while others ebvious-
ly used them interchangeably. As late as 1963 Gordon
asserted that these terms were used synonymously in the
literature, He then suggested that job satisfaction might

be commonly '"used to refer to the reactions of individuals

to specific elements in their working environment' and that

57Charles E. Bidwellf "The Administrative Role and
Satisfaction in Teaching," Journal of Educational Sociology,
Vol. 29 (September, 1955), p. 4& ?

8 ¢, Hunter, "Attitudes and Professional Relation-
ships: A Study of Teacher Morale,'" Journal of Experimental
Education, Vol. 23 (June, 1955), pp. 345-352.
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morale might refer to a more general level of individual and
group satisfaction and enthusiasm.59

In spite of the general trend there were those who
called for a distinction between these two concepts. Bid-
well, in 1956, discussed subordinates' satisfaction with
their superordinates and suggested that a study should be
made of the relationship between satisfaction and moraleo60
Though there was this recognition of a possible distinction
between these two concepts it is doubtful that anycne could
satisfactorily separate them as they were used during the
late 1950's and early 1960's. |

Generally, in educational research, the tendency haé
been for researchers to use the term morale rather than sat-
isfaction. This may result from a desire to recognize teach-
ing as a profession rather than from any insight into a
distinction between morale and satisfaction. Job satisfac-
tion, for example, might be more acceptable to industrial or
business employees than to classroom teachers, i.e., who
might consider harmony among cclleagues, group effectiveness,
and integration of individual and institutional goals as es-

sential to real satisfaction.6l

59Garford G. Gordon, '"Conditions of Employment and Serv-
ice in Elementary and Secondary Schools," Review of Educa-
tional Research, Vol. 33 (October, 1963), p. 387.

6OCharles E. Bidwell, '"Administration and Teacher Satis-
faction,'" Phi Delta Kappan, Vol. 37 (April, 1956), pp. 285-
288. S

61Raymond A. Katzell, "Personal Values, Job Satisfaction,
and Job Behavior,” Man in a World of Work. Henry Borow (ed.),
(Boston: Houghton-Mifflin Company, 1964), p. 346,
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Regardless of such semantic problems, instruments con-
tinued to be developed, and in 1959 Redefer published a list
of items (attitudes) which he considered capable of indicat-
ing tendencies toWard high morale;g Teachers with these at-
titudes were found to have high Morale Tendency Scores on a
108 item questionnaire, thus, to some extent, validating the

questionnaire‘,62 Four years later Bentley and Rempel at-

tempted to validate another teacher morale instrum.ent;63

In 1963, the Journal of Educational Socioclogy carried

an article by Blocker and Richardson who surveyed the litera-
ture on morale research. With 45 bibliographical entries,
this survey included job satisfaction studies, studies of
administrative behavior and morale, general studies of teach-
er morale, attempts to relate personnel practices to morale,
and popular surveys. These writers concluded that morale

was the result of many interrelated factors and that admin-
istrators were key figures with reSpect to moraleo64
Following this study of industrial and educational mo~

rale research, Richardson compiled a trial list of 85 state-

ments. With permission from Science Research Associates, 67

62Frederick L. Redefer, "Factors That Affect Teacher Mo-
rale," The Nation's Schools, Vol. 63 (February, 1959), p. 59.

63Ralph R. Bentley and Averno M. Rempel, "Peer-Selection
vs. Expert Judgment as a Means of Validating a Teacher Morale
Measuring Instrument,” The Journal of Experimental Educationm,
Vol. 31 (March, 1963), pp. 233-240.7

64Clyde E. Blocker and Richardson C. Richardson,
"Twenty-five years of Morale Research: A Critical Rev1ews
Journal of Educational Sociology, Vol..36 (January, 1963),
. 208.
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statements from the SRA Educational Opinion _Inventory65 were

selectedeand’to those were added 18 others selected from the
66

Teacher Situation Inventory,

torz,67 and the Teacher A;titude,Inventoryo

the Teacher Reaction Inven-
68

A panel of

judges assigned 74 of these to 12 categories which had been
selected by Richardson, using the cetegories from the SRA

Employee Inventory as a guide. These categories were:

(l)-communication, (2) confidence in administration, (3) re-
lations with immediate supervisor, (4) relations with fellow
employees, (5) relations With students, (6) status and recog-
nition, (7) identification with institution, (8). opportuni-
ties for professional growth and advancement, (9) adequacy
of salary, (10) adequacy of fringe benefits, (11) work en-
vironment, and (12) work load.§9

Using factor analysis, four categories were located

among these twelve categories. These were tentatively

. 655cience Research Associates, SRA Educators' Opiniomn
Inventory, Chicago: SRA, Inc., 1953. '

66yi11iam B. Knox, "A Study of the Relationships of
Certain Envirpnmental Factors to Teaching Success,” Jouwrnal
ofExperlmentalEducatlon,Vol ?5(December 1956), pp.. 95-151.

67y, L Coffmar, "Teacher Morale and Curriculum Develop-
ment: A Statistical Analysxs of Responses to a Reaction In-
ventory," The Journal of Experimental Education, Vol. 19
(June, 195I), pp. 305-331.

68Claude Mathis, ''The Relationship Between Salary Pol-
icies and Teacher Morale " Journal of Educational Psychology,
Vol. 50 (December, 1959). pp. 275-279.

69Rlchard C. Richardson, Jr., 'Staff Morale: An In=-
vestigation Involving the Development and Testing of a Dif-
ferential Morale Attitude Inventory,'" (unpub. Ph.D. disserta-
tion, University of Texas, 1963. (Note: the category
titles were suggested by the SRA Employee Inventory.)
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identified as (1) supervision, (2) self-integration, (3) in-
stitutional environment, and (4) employment rewards°70
Earlier, in 1958, Baehr and Renck discussed the measurement
of morale as revealed by three different studies. They
identified five dimensions or factors in each of three
studies: (A) Organization and Management, (B) Immediate

. Supervisor, (C) Material Rewards, (D) Fellow Employees, and
(F) Job Satisfaction.,71 Melany's work with factor analysis

and morale measures had resulted in a study of the SRA Em-

ployee Inventory in 1954s72 The SRA Employee Inventory, as

previously mentioned, was the basis for Richardson's cate-
gories and this may account for some of the similarities
that existed, especially in the naming of categories and
factors.

The Faculty Attitude Survey, Form X, a revised form of

Richardson's differential morale attitude inventory, was used

73

by Hamsen in a 1964 study. Designed to refine the Form X

70Rlchardson C. Richardson, Jr. and Clyde E. Blocker,
"Note on the ApPllcatlon of Factor Analysis to the Study of
Faculty Merale,” Journal of Educational Psychology, Vol. 54
(August, 1963)s pp. 209-21T,

7]'Melany E. Baehr and Richard Renck, '"The Definition
and Measurement of Employee Morale," Administrative Science
Quarterly, Vol. 3 (September,. 1958), pp. 157, 175, 176.

72Melany E. Baehr, "A Factorial Study of the SRA Em~
ployee Inventory," Personnel Psychology, Vol. 7 (Autumn,
1954), pp. 319-336.

’3Richard C. Richardson Jr., and Clyde E. Blocker, "An
Item Factorization of the Faculty Attitude Survey,” The
- Journal of Experimental Education, Vol. 34 (Summer, 1966),
p. 89. ‘
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by item factorization, nine of the original twelve catego-

. . 74
ries were retained.

Richardson and Blocker also subjected the Faculty Atti-

tude Survey, Form X, to item factor analysis. Thirteen
identifiable categories included 56 of the original 73 state-

m.ents,75 thus eliminating 17 statements and significantly

76 Five of the original

reducing the length of the inventory.
twelve categories were unchangéd though the remaining seven
underwent varying degrees of change,v The resultant thirteen
category inventory could still be subsumed under the four
major group factors identified earlier, i.e., (1) Supervi-
sion, (2) Self-Integration, (3) Institutional Environment,
and (4) Employment Rewards.77
The result of the item factorization study by Richard-
son and Blocker Wés a Faculty Attitude Survey, Form'Zg78
The categories, factors, and the complete inventory, with

slight modification, are in Appendix A,

74M Duane Hansen, "A Study of the Relationship Between
Faculty Morale and Influence Structure in Five Selected Jun-
lor Golleges,” Dissertation Abstracts, Vol. 25 (March, 1965),
p. 5055.

- 75One of the original 74 items had been replaced prior
to the study.

76R1chardson and Blocker "An Item Factorization of the
Faculty Attitude Survey," pp. 89, 90.
77

78R1chardson C. Richardson, Jr., and Clyde E. Blocker,
""Manual For The Faculty Attitude Survey Form Z," Typed and
photocopied by the authors, pp. 1l-11.

Ibid., p. 93.
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The Faculty Attitude Survey, Form Z, includes factors
which bear a striking similarity to three conditions revealed
by Bowers in a study of institutional climate. Concerning
conditions which positively affect faculty morale, Bowers
lists fringe benefits,.récognition of tEe personal worth,
and recognition of professional competence. Bowers' study
involved a simulated Q-Sort of 50 items called the Faculty

Morale Instituticnal Climate Scale.79

Models and Theories.

Models and theories havé not been widely used by educa-
tional administration researchers. Though the need for
theory has been stressed for many years,8O the majority of

researchers have tended to rely too heavily upon naive em-

piricism.81 Today models, paradigms, and theories are being

83

 suggested by Halpin,82 Griffiths, Etzioni,84 and others.

790rv111e E. Bowers, ""Elements of Institutional Climate
Pertaining to Faculty Morale in Colleges,' Dissertation Ab-
stracts, Vol. 39 (February, 1969), p. 2464 A

80Chester I. Barnard, The Functions of the Executive,
Cambridge, Mass. Harvard University Press, 1938; ATexander
Leighton, The Governlng of Men, Princeton: "Princeton Uni-
versity Press, 1955; and Herbert A. Simon, Administrative
Behavigr, New York: The Macmillan Company, 1947,

81Andrew W. Halpin, Theory and Research in Administra-
tion, New York: The Macmillan Company, 1966, p. 22.

82

Ibid.

83Daniel E. Griffiths, Administrative Theory, New York:
Appleton-Century-Crofts, Inc., 1959.
484Amitai Etzioni, Modern Organization, Englewood Cliffs,
New  Jersey: Prentice-Hall, Inc., 1964.




35

Katzell questioned past measures of morale on the
basis of their lack of concern for a conceptuazl model upon
which research could be grounded. He offered the following
as a conceptual definition for a construct: 'Morale is a,
condition of congruent motivation among members of a group,
resulting in relatively high levels of energy-expenditure
toward common goals having positive Valencea"85

Getzels and Guba were also approaching a model for mo-
rale research as they wrestled with the fundamental problem
of administration theory. In 1957 they published a socio-
-psychological theory of social behavior which was capable of
application to four major issues,

. the problem of institutional and individual
confllctP the problem of staff effectiveness, effi-
ciency, and satisfaction; the nature of various
leadersg%p—followership styles; and the problems Qf
morale.

The Getzels-Guba Model has seen wide use by a number of
researchers but, to date, there is little manifestation of
use of the model to study morale. The model, as suggested
by the authors, has a sub-dimension which involves a congru-
ence between individual need dispositions, institutional role

87

expectations, and institutional goals. Of special interest

85Raym@nd A. Katzell, "Industrial Morale: A Symposium.
3. Measurement of Morale,'" Personnel Psychology, Vol. 11
(Spring, 1958),.p. 73.

86J W. Getzels and E. G. Guba, "Social Behavior and the
Administrative Process," The School Review, Vol. 65 (Winter,
1957), pp. 423, 424, See™ T, Figure

87

Ibid.
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is the distinction made between satisfaction and morale,
with morale closely related to individual needs and institu-
tional goals. These common elements have continually re-

appeared in the literature thus far reviewed, i.e., F_rench,88

89 90 92 and Davies and

Guion,”’ Stagner, Katzell,91 Griffiths,
Herrold.93 |

In a study by Bidwell and Guba the sub-dimension of mo-
rale was given only cursory attention although in a rather
careful study of satisfaction they mentioned that ''satisfac-
tion does not denote such elements as professiocnal commit-
ment or identification with the goals of the enterprise.,"94

It is precisely in the area of goals and gbal commit-
ment that the morale dimension of the Getzels-Guba model is
significant. Goals or objectives are inseparable from a ra-
tional organization. Argyris goes so far as to assert that
". . . the most basic feature of a formal organization is

that it is 'rational'. . . 'designed'. . . to accomplish

88 john French, Ibid,, p. 376.

89Robert Guion, Ibid., p. 61.

9ORoss Stagner, Ibid.,. p. 67,

91Raymond Katzell, "Industrial Morale: A Symposium.

3. A Measurement of Morale," p. 73,

92Daniel Griffiths, Human Relations in School Adminis-~
tration, p. 146. ’

93

'94Char1es E. Bidwell and Egon G, Guba, Administrative
Relationships, (Chicago: -Midwest Administration Center:
The University of Chicago, 1957), p.. 9.

Davies and Herrold, Ibid., p. 13.
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particular rational objectives.”95

He goes on to say that
when workers are not personally interested in the work-goal
the ideal condition for psychological failure will be
*present.96 ;

Bidwell and Guba mentioned a morale study in progress
(1956 or 1957) at the Midwest Administration Center at the
University of Chicago which was to have taken goals into
consideration. This was to have been an exploratory approach
to the constfuction of metrics appropriate to the study of
morale in educational settings.97 However, no further men-
tion of that study was found in the literature.

Thus, the writer found a model available which provided
the elements necessary to generate hypotheses relative to
faculty morale and institutional goals. The model also de-
fines morale in terms of dimensions that have much in common

with the components of marale as determined by other re-

searchers employing different approaches.
Summary

The liberal arts college, facing the possibility of ex-
tinction, has been challenged to seriously consider its mis-
sion, realistically evaluate its potential, carefully

- redefine its goals and then select faculty members compatible

9chris Argyris, "Being Human and Being Organized,"
Trans-Action, Vol. 1 (July, 1964), p. 4. :

96
97

Ibid., p. 6.
Bidwell and Guba, p. 74.
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with those goals. Such challenges have been presented in
the good faith that they will sdmehow-make the liberal arts
college more relevant andvmo{e likely to succeed.

Such challenges may seem to be reasonable and thus val-
uable, but empirical testing is needed to substantiate such
suggestions and administration theory may present the neces-
sary tools capable of augmenting such testing, Administra-
tion researchers have given serious consideration to the
study of morale and its influence in both industrial and
educational settings, and morale may be the key to the criti-
cal relationship of faculty members to institutional goals.

The study of morale has involved the development of
definitions, the isolating of components and the construc-
tion of various measuring instruments, One‘such instrumént,
a morale inventory98 for junior college faculty members, has
been used extensively and involves the most commonly accepted
dimensions of morale. This instrument becomes especially
significant when associated with the Getzels-Guba social
system model which offers a theory base for the development
of similar dimensions of morale and relates these dimensions
to institutional goals.

This study, then, brings together four elements asso-
ciated with administration research, (1) the suggestion that
reasonable and clearly defined goals and faculty selection

and retention might somehow help the liberal arts college,

-98The Faculty Attitude Survey: Form Z (FAS-Z),
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(2) the concept that organizational goals are related to mo-
rale, (3) an instrument which seems capable of measuring
certain factors critical to morale, and (4) a model which

relates these factors to morale and institutional goals.



CHAPTER IIL

DESIGN OF THE STUDY

This study was designed to provide information relative
to the problem of faculty morale and its relationship to
institutiohal Goal Specificity. = The design included second-
ary variables, i.e,, Départmental Affiliation, Sex, Age,
Teaching Experience,‘Mafital Status, Income, and Educational
Level, as well as a second independent variable, Religiocus
Emphasis.

The theoretical base with an explanation of the ration:
ale for each dimension is included in this chapter. Also
included are the hypotheses tested, the measuring instru-

ments utilized in data collection, and the method for analyz-

ing the data.
Theoretical Framework

In this étudy it was not deemed feasible to employ a
design capable of determining whether or not more practical
and specifically stated college goals would indeed save the
liberal arts college; or even whether or not a congruence
between teacher needs) their role expectations, and college
goals would be of any value to the liberal arts college. It

was -deemed possible, however, to design a study that W@uld

40
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test for relationships between college goals and faculty mo-
rale. The determination of such’relationships would, it
seemed, strengthen the rationale undergirding the original
.suggestions and perhaps lead to further study capable of
~stronger and more specific inferences.

The Getzels-Guba Social Systems Model.aided greatly in
the development of testable hypotheses related to individ-
uals, institutional roles, institutional goals, and moralegl
- Getzels and Guba conceived of a social system as divisible
into two major classes of phenomena which were conceptually

independent though plidnomenally interactive (Figure 1).

Nomothetic Dimension

Institution >Role - > Role Expectations
Social L \Observed
System ‘ /Behavior
\—\Individua1————)Persona11ty—~>Need Disposition

Idiographic Dimension

Figure 1. General Model Showing the. Nomothetic
and Idiographic Dimensions of
Social Behavior.

One major dimension was the institution with its roles
and role expectations which, under norms of rationality,
will fulfill the goals of the system. The second dimension
involved the individual with his personality and need-

dispositions which govern his reactions to the environment.

1y, w. Getzels and E. G. Guba, '"Social Behavier and the
Administrative Process,'" The Schocl Review, Vol. 65 (Winter,
1957), pp. 423-441,
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The interaction of these two dimensions produced observed
behavior,

Of particular interest for this study is the sub-.
dimension of morale (Figure 2) which Getzels and Guba derived
from the general model (Figure 1). . Morale is specifically
defined in terms of these elements--Identification, Belong-

‘ingness, and Rationality,

NUEZOZHOZOr M®

=

NEED
DISPOSITIONS

Figure 2. The Dimensions of Individual
'Morale

Belongingness represented the anticipation on the part
df the individual that he would be able to achieve satisfac-
tion within the institutional frémework. . Rationality repre-
sented the degree of congruence between role expectations
and institutional goals. Identification represented the
degree to which the individual was able to integrate his own

needs with the goals and actions of the institution.
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|

Statement of the Hypothesis

The primary independent variables in this study (Goal
Specificity and Religious Emphasis) wefe analyzed in terms
of their individual and/or combined relationship to the five
dependent variables (Morale and its four sub-dimensions, 1i.
e., Belongingness, Ratiohality, Identification, and Employ-
-ment Rewards), To facilitate the establishment of an ap-
propriate design involving proper operationalism, controls
and procedures, the following null hypotheses were

formulated:

P;imary_Variable Hypatheses

The hypotheses involving the primary independent varia-
bles were used to explore. the possibility of significant
relationships between each of five dependent variables:

(1) Total Morale, (2) Belongingness, (3) Identification,

(4) Rationality, and (5) Employment Rewards as measured by
scores on a morale inventory, and (A) Goal Specificity,

(B) Religious Emphasis, and (C) the interaction of Goal Spe-
cificity and Religious Emphasis. This involved a total of
fifteen separate hypotheses which were grouped according to
the five dependent variables.

Hl 2.3 There will be no significant relationship be-

1< tween Total Morale scores and Goal Specificity,

Religious Emphasis, or the interaction of Goal Speci-

ficity and Religious Emphasis,

H4 5 6 There will be no significant relationship be-

2T tween Belongingness scores and Goal Specificity,

Religious Emphasis, or the interaction of Goal Speci-
ficity and Religious Emphasis.
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Hy g g There will be no significant relationship be-

5 tween Identification scores and Goal Specifi-
city, Religious Emphasis, or the interaction of Goal
Specificity and Religious Emphasis.

H10 11.12 There will be no significant relationship be-

A tween Rationality scores and Goal Specificity,
Religious Emphasis, or the interaction of Goal Specifi-
city and Religious Emphasis.

Hi3 14 .15 There will be no significant relationship be-

ey tween Employment Rewards and Goal Specificity,
Religious Emphasis, or the interaction of Goal Specifi-
city and Religious Emphasis.

Secondary Variable Hypotheses

This second group of hypotheses was used to explore the
possible significant relationships between (1) Total Morale,
(2) Belongingness, (3) Identification, (4) Rationality, and
(5) Employment Rewards and each of seven secondary variables,
i.e., Departmental Affiliation, Sex, Age, Teaching Experi-
ence, Marital Status, Income, and Educational Level. The
hypotheses listed below are in groups of five as determined
by each independent variable being analyzed with respect to
its relationship to each of five dependent variables.

Hig-20 There will be no significant relationship be-

tween faculty members' scores on a morale
inventory and their departmental affiliation.

Hyi.25 There will be no significant relationship be-

tween faculty members' scores on a morale
inventory and their sex.

H26—30 There will be no significant relationship be-

tween faculty members' scores on a morale
inventory and their age.

Hyy_35 There will be no significant relationship be-

tween faculty members scores on a morale
inventory and their teaching experience.
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H36-40 There will be no 51gn1ficant relationship be-
tween faculty members' scores on a morale

inventory and their marital status.

H41_45 There will be no signlflcant relationship be-
tween faculty members' scores on a morale

inventory and their income.

Hye_s0 There will be no signlflcant relationship be-

tween faculty members' scores on a morale
inventory and their educational level.

Definition of Terms

Several of the terms used in this study are given rather
lengthy definitions in this section. This is due to the
necessity for relating the theoretical model to the stated
problem of the study. In doing this, a rationale was devel-

oped to justify each relationship.

Primary and Secondary Independent Variables

For the sake of clarity the independent variables in
this study have been referred to as primary and secondary
variables. The primary independent variables include Goal
Specificity, (high and low), and religious emphasis, (Church
Dominated, Christian Independent, and Public Non-religious).
The secondary independent variables include Departmental
Affiliation, Sex, Age, Teaching Experience, Marital Status,
Income and Educational Level.2 The secondary independent
variables were considered important variables which might

influence the dependent variables significantly.

2Ralph Ernest Plant, Jr., "An Investigation of Some
Correlates of Teacher Job Satlsfactlon "" Dissertation Ab-
stracts, Vol. 26 (May, 1966), p. 6481.
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Belongingness

Maslow stated that once man's needs for survival and
safety are satisfied and he is no longer primarily concerned
with body homeostasis or physical danger, he will hunger for
belongingness, i.e., affection from others or a place in the
group.3 Abbott related belongingness to the Getzels-Guba
Model and asserted that it may be viewed as directly related
to the motive a person has for joining himself to an organi-
zation.4 Thus it seems appropriate to conceptualize belong-
ingness as partially influenced by an individual's need
dispositions.

The influence of role expectations on belongingness may
not be quite as obvious but is evident in the light of
Abbott's approach to the "cognitive orientation to roles"
concept.5 Abbott started with Merton's concept of role-set6
and suggested that from the role-set, the functionally spe-
cific and universalistic expectations are abstracted and
formed into a codified behavior system for the institution.

When an individual comes into an organization with his own

3A. H. Maslow, Motivation and Personality, (New York:
Harper and Row Publishers, 1954), pp. 80, 87.

4Max G. Abbott, "Intervening Variables in Organization-
al Behavior,' Educational Administration Quarterly, Vol., 1
(Winter, 1965), pp. 1-13. '

5

6Robert K. Merton, Social Theory and Social Structure,
(Glencoe: Free Press, 1957), p. 206. ". . . role set 1s
characterized by various expectations which are held for a
single role or position within the organization.”

Ibid., pp. 5-7.
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unique need disposition, he begins to learn about the codi-
fied behavior system through intentional instruction and
incidental learning. Influenced by his needs and values,
the individual interprets the codified behavior system ac=
cording to the way he perceives it. Thus, there exists a
cognitive orientation to roles based upen the institution's
codified behavior system and the individual's idealized con-
cept of what those roles are.

To the extent that an individual'’s cognitive orienta-
tion to roles is in harmony with his idéalized concept of
the roles, his affective response will be positive, his
experience satisfying, and his behavior potentially goal
directed. Returning to the discussion of need-disposition,
including a desire for belongingness, it is reasonable to
assume that the need to belong will influence the individ-
ual's perception of his role and thus become part of his
idealized role concept. Then as his ideal concept interacts
with the codified behavicr system, his cognitive orientation
to roles and thus his affective responses will involve the
belongingness factor. It is in this manner that belonging-
ness is conceptualized in terms of an individual's percep-

tions of his needs and role expectations.

Rationality

The term goal-achievement does not appear in the graph-
ic representation of the Getzels-Guba Social System Model
(Supra p. 41). This is due to the demand of theory for a

description of the real and the factual rather than the
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ideal or desirable. The ideal is, however, much in the mind
of the administrator if he is guided by norms of rationalit%7
Administration is defined by Getzels as the "locus for al-
locating and integrating roles, personnel, and facilities to
achieve the goals{of the system,”8
It is the expected task of administrators to facilitate
observed behavior that is goal directed and central to this
is the development of role expectations that will be congru-
ent with institutional goals. This congruency has been |
labeled rationality and is a significant part of the morale
concept. Getzels and Guba suggested that individual morale
will be low if an employee cannot identify a relationship
between that which he is expected to do and that which the
institution is presumed to be doing,,9
Turning again to Maslow, it is noted that as the needs
for survival and safety are met, belongingness, self-esteem,
and self-actualization are the significant and inclusive
needs of man. The esteem need involves a desire for achieve-
ment, confidence, and usefulness. Though the universality
of this need has not been determined, it is assumed to be
significant, at least in American culture. Maslow emphasized

the importance of self esteem based on deserved respectolo

7James D. Thompsen, Organizations in Actlon (New York:
McGraw-Hill Book Cempany, 1967), p. 4.

8Getzels and Guba, "Social Behavior and the Administra-
tive Process,' p. 424,

91bid., p. 439.
10

Maslow, p. 90, 91.
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This concept of esteem as a basic human need would undergird
the significance of rationality. A job well done would not
suffice to bring an individual satisfaction and high morale
unless he were genuinely convinced that his job was neces-
sary to the fulfillment of real goals.

Though the aspect of morale énd thus rationality is
considered applicable to all social systems, it should not
be surprising if the degree of appropriateness were to vary
from organization to organization. Assembly line workers
may be influenced by their perception of the relationship of
their tasks to the organizational goals but it is assumed
that professionals, meeting the criteria of expertise, in-
tensive training and commitment.would by definition be more
influenced by this perception.

In a liberal arts college where the production technol-
o8y is located in professionals, perceived rationality would
be a highly significant variable in the individual-
institutional relationship. It should be noted that ration-
ality as used here is not an institutional given, i.e., the
vgggg of congruence or incongruence between role expectations
and goals. Raticnality as descriptive of the moral dimen-
sion is a result of the perception of a role encumbent.
Perceived congruence between role-expectation and goals
would contribute to increased morale whether or not such

.congruence actually existed.
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Identification

Even though an individual might perceive of institution-
al role-expectations as contributing directly to the stated
goals of an organization, the expectations, goals, or both
might conflict with his own need dispositions. Maslow atw
tested to the need for self-actualization.

A musician must make music, an artist must

paint, a poet must write, if he is to be ultimately

at E?ace with himself. What a man can be, he must

be

Thus, the third and last need of man as perceived by
Maslow finds gratification within the framework of the mo-
rale trichotomy. Again it should be noted that the congru-
ence between the individual's néed‘disposition and the
organizational goals of the institution is not necessarily a
congruence based upon the identity of two separate facts,
The institutional goals are perceived by the individual and
the congruence involves this perception.

The degree to which such congruence 1is perceived to
exist will manifest itself within the individual through
identification. Only when this identification takes place
can the individual really convince himself that he is doing

and being what he ought to do and be.

Employment Rewards

The Getzels-Guba model does not include any unique di-

mension which would clearly reflect the impact of employment

llMaslow, p- 91.
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rewards upon the morale of a role encumbent. However, since
this is generally considered a Significant factor by others
who have devoted time to the study of morale it was added to
the dimensions of Rationality, Belongingness and Identifica-
tion.

That this dimension is not included in the model may
reflect a weakness in the model or perhaps a weakness in the
writer's ability to interpret the model. A similar problem
may not exist with regard to the use of Maslow's typolegy.
As Maslow's belongingnesé, self-esteem, and self-
actualization concepts were related to the belongingness,
rationality, and identificaﬁion dimensions of the model, his
safety and survival concepts might be related to employment
rewards.

This relationship, however, may not be a completely ac-
ceptable one. Safety and survival are extremely basic needs,
according to Maslow, while in America, today, the college
teacher may not look upon a salary with fringe benefits as
mere survival and safety, Salary may tend to go hand-in-

hand with status, personal worth, and self esteem.

Goal Specificity

In a bureaucratic hierarchy, the ends or goals of one
hierarchical level might contribute to the means of another
level. This means-ends sequence would ultimately result in
the final ends or goals of that bureaucracy. In the present
study, consideration of goals will be limited to such ter-

minal or institutional goals. Goal specificity refers to
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the degree to which a college has translated its goals into
clearly defined behavioristic expectations and provided ave-

nues through which students share goal-directed experiences.

Religious Emphasis

First considered one form of goal specificity, this var-
~iable seemed sufficiently unique to be used and contrclled
as an intervening variable. Since different colleges have
different degrees of religious affiliation and emphasis it
was decided that this variable would be assigned three
categories:

" Church Dominated religious/colleges would be those col-

leges very cleosely affiliated with one particular religious
group. Such colleges would correspond closely to what

Pattillo calls defender of the faith colleges which tend to
propagate the doctrine of a particular church,12

Christian Independent religious colleges are colleges

with little or no affiliation with specific church groups.

) BaE?illo"s free Chrisﬁian colleges might fit into this cate-
léorfrlg Such colleges might have religious departments or

- attached seminaries.but'would be no more religiously oriented

than somé conservative public colleges.

Publich@nwreligious colleges are state colleges with

no more religious orientation than would be expected in

leannlng M, Pattillo, Jr,, and Donald M. Mackenzie.
Church Sponscred Higher Educatlon in the United States,
(Washington, D.C.: American Council on Education, 1966),p ]92a_

13

Ibid.
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publicly supported institutions. These are included in the
study due to the difficulty of located private non- -religious

colleges in the region under consideration.
Collection of Data

Each college was visited and a personal interview con-
ducted separately with three top administrative personnel
from each college (for interview questions, see Appendix A).
The selection of the administrators to be interviewed was
based primarily on availability; however, the interviewer
indicated a desire to meet with at least one administrator
closely associated with institutional management and at
least one administrator closely associated with the academic
realm. The administrators interviewed from each college
were as follows:

1. College A--vice-president, academic dean, graduate
school dean.

2. College B-~vice-president, dean of student affairs,
dean of women.

3. College C--president, registrar, academic dean.

4. College D--assistant to the president, academic
dean, dean of students

5. College E--president, vice-president, academic dean.

6. College F--president, dean of instruction, dean of
students.

A tape recording or written record of each interview was
made and this, combined with the administrator's responses
to a written questionnaire, was used to make a second tenta-

tive decision concerning the categorization of each
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college with regards to the independent and intervening
variables.

When the interviews were completed, a list of current
students was requested from each college and a questionnaire
(see Appendix A) then sent to forty students selected at
random using a table of random numbers. When the returns
from these students were analyzed with regard to their per-
ception of the factors used as indicants of goal specificity
and religious emphasis, a final decision was made with re-
gard to the categoriiation of each college. At this point,
two colleges were rejectéd leaving six colleges for inclusion
in the final analysis.

Following the interview with each administration, a
list of full-time faculty members was requested. Although
each college had its own method of determining full-time
status, there were no faculty members included who taught
less than six hours. Teaching administrators were included,
i.e,, department chairmen, department deans, etc., but top
administratéfs and non-teaching personnel were not included,
i.e., presidents, vice-presidents, registrars, deans of
students, etc.

From each faculty, twenty-five names were selected at
random using a table of random numbers. To each of the
selected twenty-five faculty members was sent, by first
class mail, an envelope containing: (1) a letter of explan-

ation (see Appendix B), (2) a morale inventory (see Appendix
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A), (3) a background information form (see Appendix A), and
a stamped, self~addressed return envelope.

When the questionnaires and personal background forms
were returned, the results were coded and transferred to
coﬁputer cards. The four factors comprising the total morale
‘measure were isolated, resulting in a total of five varia-
bles, i.e., the four factors plus the total measure.

Since the Faculty Attitude Survey: Form Z was origin-
ally designed for use in the junior college, the results of
the survey which were collected in this study were subjected
to factor anaiysiso This was done to determine the degree
to which the present responses confirmed the categories pre-
viously determined through subjective judgment and factor
“analysis.

Factorial Analysis of Variance and Chi-square were used
to test the hypotheses. The former provided for the most
comprehensive use of the data collected and the latter was
necessary in those instances when disproportionate cell val-
ues rendered the Analysis of Variance impractical. The
Scheffe” test was used to locate the points of significant
mean difference when suéh differences were found to be sig-
nificant at the .05 level of probability by the Analysis of
Variance test. Discussions follow with regard to the inter-

pretation of such differences.
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Study Instruments

This study involved two primary independent variables
and a multidimensional dependent variable, i.e., morale and
its four factors or dimensions. The measurement of these
several variables involved using various instruments as

described here.

Morale
Faculty morale was determined through the use of the
FAS-Z (Appendix A). Refined over a period of six years,
this instrument was first developed by Richard C. Richardson,
Jr,, in 1963. Called the Differential Morale Attitude In-
ventory,14 it was compiled from previous inventories follow-
ing a careful scrutiny of industrial and educational morale
research,15
Sixty-six responses from a ninety-three faculty member
junior college provided the sample used in Richardson's
stu&yn The internal consistency of reliability coefficients
for the individual categories as well as for the total in-

ventory were computed using the Kuder-Richardson formulagl6

l4Richard Colby Richardson, Jr., "Staff Morale: An In-
vestigation Involving the Development and Testing of a Dif-
ferential Morale Attitude Inventory,' (unpub. Ph.D.
dissertation, University of Texas, 1963),

15Clyde E. Blocker and Richard C. Richardson, Jr.,
"Twenty-Five Years of Morale Research,' Journal of Educa-
tional Sociclogy, Vol. 36 (January, 1963), pp. 200-210.
This article contains a critical survey of morale research
and a comprehensive bibliography.

16Jy P. Guilford, Fundamental Statistics in Psychology
and Education, (New York: McGraw~HilI, Inc., 1956), pp. 380-385,
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Reliability coefficients for the twelve categories ranged
from .51 to .80. Richardson and Blocker subjected these
twelve categories to factor analysis which yielded four
group factors which were tentatively identified as supervi-
sion, self-integration, institutional environment, and em-

17 Since the categories factored were

ploymeht rewards.
formed of items assigned by judges the subjective element
was not to be denied. A later study by Hansen attempted to

18 The result of

refine the inventory by item factorization.
this study was a major realigmment of items and a significant
change in three of the original twelve categories.

In 1966 Richardson and Blocker reported a study which
involved the use of the Faculty Attitude Survey with 321

19 State-

faculty members in six public community colleges.
ments were reassigned to categories on the basis of factor
loadings and these refined categories related to the four
group factors determined in the original study. Thirteen

categories were identified through factor analysis and rota-

tion and 17 of the original 74 items were eliminated.

l7Richard C. Richardson, Jr., and Clyde E. Blocker,
"Note on the Application of Factor Analysis to the Study of
Faculty Morale," Journal of Educational Psychology, Vol. 54
(1963), pp. 208-21Z. '

18Duane M. Hansen, "A Study of the Relationship Between
Faculty Morale and Influence Structure in Five Selected
Junior Colleges,' Dissertation Abstracts, Vol. 25 (March,
1965), p. 5054. ' '

19Richard C. Richardson, Jr., and Clyde E. Blocker, ''An
Item Factorization of the Faculty Attitude Survey,' The
Journal of Experimental Education, Vol. 34 (Summer, 1966),
pp. 89-93. '
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The result of these refinements is the FAS-Z which was
made available to the writer by Richard C. Richardson, Jr.
With slight modification the fifty-seven item Form Z was

20 The four

used to measure faculty morale in this study.
group factors with their subcategories are listed in Table
II. A discussion of the relationship of the group fact@rs
in FAS-Z to Belongingness, Rationality, Identification and

Employment Rewards is found in Appendix A.

Goal Specificity

Goal Specificity has been defined as’ the degree to which
a college has translated its goals into clearly defined be-
havioristic expectations and provided avenues through which
students share goal-directed experiences. This definition
must be broad and flexible to allow for the variation in
institutional goals that is expected to exist. The follow-
ing measures were used to dichotomize high and low Goal
Specificity.

Accreditation by a regional accrediting association was

considered necessary because of the concern such associations
have for institutional goals that are consistent with an
institutignﬁs material and human resources. Accreditation
also provided a limited control in that all institutions in-

cluded in the study were accredited.

20Certain items were shortened by slight modifications
of the wording, (see Appendix A) and one item was omitted,
i.e., 57. Filling in this inventory can be a worthwhile way
of letting the administration know what faculty members
think,
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Synthesizing experiences including comprehensive exam-

inations, senior seminars, research papers or projects, the
Graduate Record Examination, the National Teachers' Examinag-
tion, or similar experiences were considered basic indicants

of Goal Specificity.21

. To initially determine the extent of
the use of such experiences, college catalogues were exam= -
ined. It ﬁas felt that unless such experiences were con-
sidered important enough to have a prominent place in the
catalogues they would not have much impact upon goal achieve-
ment. At this point colleges were tentatively rated as hav-
ing high or low Goal Specificity on a comparative basis.

Once this tentative measure was completed, a personal
interview with three top-level administrators was arranged.
Through the use of this structured interview (see Appendix A)
the presence or ahsence of synthesizing experiences was
further confirmed. 1If sﬁch experiences were used by the
college the interview was used to determine the relative
significance of those experiences as far as goal achievement
was concerned.

Finally, a random sample of forty students were sent

questionnaires to determine their knowledge of such

21Booth, Wayne C. Quoted by Steinberg, Erwin R., "The
Undergraduate Curriculum in English," Current Issues in
Higher Education, (Washington, D.C.: NEA, Association of
Higher Education, 1963), p. 210. (It was found that English
Departments producing a significant number of Rhodes Schol-
ars, Woodrow Wilson Scholarship recipients, etc., made
extensive use of common course experiences, comprehensive
examinations, etc.)
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experiences and their perception of the impact of such ex-

o

periences on/4Memselves and their advisors (see Appendix A).

Religious Emphasis

The religiouémémphasis of each college was determined-
by a study of each catalogue, an: interview with thrée top
level administrators of each college, and a questionnaire
which was sent to forty students selected at random from each
student body, The following factors were taken into consid-
eration to determine%the extent of the religious emphasis in
each college:

(1) The percentage of board of trustee members who were
members of the affiliated church, 1In cases where the major-
ity of the trustees of a college are appointed by the affil-
iated church or where a majority of the trustees are
appointed because of their membership in the affiliated
church, é strong religious emphasis was assumed. In cases
where few trustees are so selected or appointed, a weak reli-
gious emphasis was assumed. 1In a study of Protestant col-
leges by Louis Meeth, a hiéh correlation was found between
the rigidity and emphasis of religious concerns in colleges
and the number of trustees chosen by supporting church
groups.22

(2) During the interviéw with top-level administrators,

the administrators were given an opportunity to express their

22La R. Meeth, "Religion in Faculty Selectioniand Re-
tention in Protestant Colleges,' Dissertation Abstracts,
Vol. 25, (1965), p. 5065.
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view of an ideal graduate or senior student of their college.
Mention of religious attitudes were carefully considered as
indicants of a religious emphasis. These administrators were
also asked whether or not they were interested in the church
affiliation of their students. Dominated religious college
administrators were expected to be quite concerned that stu-
dents be members of the affiliated church.

(3) Administrators were also asked about faculty selec-
tion and retention as related to church membership. Again
it was expected that dominated religious college administra-
tors would give strong consideration to church membership in
faculty selection and retention. These administrators were
also expected to indicate! that the faculty would be well
aware of this factor.

(4) The student questionnaire was also designed to
elicit responses concerning the religious emphasis of spe-
cific colleges. Since one questionnaire was used for all
students in all the selected colleges, it was not expected
that the answers could all be compared according to the same
criteria. Although students in colleges with relatively
strong religious purposes might be expected to distinguish
between a stronger' and a weaker emphasis, students in state
colleges or independent religious colleges might not use the
same criteria for measuring religious emphasis. Since stu-
dents in church dominated colleges would not be expected to
rate religious emphasis on the same basis as students in state

colleges, each set of returns had to be interpreted independently.
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The FAS-Z was used as a measure of faculty morale with
the assumption that it would measure the four stated dimen-
sions of morale, i.e., Belongingness, Identification, Ration-
ality, and Employment Rewards. Since no published report of
the use of the FAS-Z with senior college faculty members was
found, it was deemed advisable to subject the data, collected
in the present study, to factor analysis. This would tend
to verify or fail to verify the assumptions critical to the
use of the instrument,

Factorial AOV was sélected as the statistical approach
capable of making the greatest use of the data to be col-
lected. Not only would the main effect variables be tested
for significant differences in variance but also the inter-
~action of those variables would be tested, i.e., Goal Speci-
ficity, Religious Emphasis, and the interaction of Goal Spe-
cificity and Religious Emphasis.

Since only twenty-five faculty members were selected
from each of the six colleges studied, it seemed probable
that the ﬁumber of subjects in the cells would be extremely
disproportional if the secondary independent variables (De-
partmental Affiliation, Sex, Age, Teaching Experience, Mari-
tal Status, Income, and Educational Level) were included in
the Factorial AOV. For this reason, the impact of the sec-
ondary independent variables on the dependent variables
(Total Morale, Belongingness, Identification, Rationality,
Employment Rewards) was determined by use of medians, per-

centiles, and chi-square tests,
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Summary

The Gétzéls-Guba Social Systems Model was selected as a
basis from which testable hypotheses could be generated rel-
ative to the stated problem of the study. Of particular
interest was the morale dimension of the model whichvwas
used to formulate the general null hypothesis which guided
the design of the study.

One group of null hypotheses was stated which involved
possible relationships between Goal Specificity, Religiocus
Emphasis, and faculty mérale. A second group of null hypoth-
eses wag stated which involved possible relationships between
faculty morale and seven secondary indepéndent variables:
Departmental Affiliation, Sex, Age, Teaching Exﬁerience,
Marital Status, Income, and Educational Level. As a ration-
ale to support the hypotheses as well as to clarify meanings,
several terms were then carefully defined.

The method of collecting data from administrators and
students, with regard to Religious Emphasis and Goal Speci-
ficity, and from faculty members, with regard to morale, was
discussed. Thé study instruments, i.e., iqterviews and
questionnaires, were described and a brief statement con-
cerning the relationship of the instruments to the various
elements of the model were explained.

The chapter concluded with a brief discussion of the -

factor analysis used to varify certain assumptions connected
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with the use of the FAS-Z and the Factorial AOV used to test

the hypothesis,



CHAPTER IV

THE FINDINGS OF THE STUDY AND THE TESTS
'OF THE HYPOTHESES

The stated purposes of this study included the provid-
ing of information concerning (1) the suitability of a morale
inventory for use with a senior college faculty, (2) the im-
pact of Departmental Affiliation, Sex, Age, Teaching Experi-
ence, Marital Status, Income, and Educational Level on
Faculty Morale, and (3) relationships between Goal Specifi-
city and Religious Emphasis and five dependent variables
(Total Morale, Belongingness, Identification, Rationality,
and Employment Rewards)..

To measure the morale of the faculty members of the six
colleges which were selected for this study,‘the FAS~Z was
used. Twenty-five full~time faculty members were selected
at random from each of the six colleges and to these faculty
members the FAS-Z, a background information form, and a let-
ter of explanation were sent.

A total of 140 (93%) usable questionnaires were re-
turned: (1) twenty-four from College A, (2) twenty-five
from College B, (3) twenty-two from College C, (4) twenty-
four from College D, (5) twenty-two from College E, and

(6) twenty-three from College F. For the purﬁose of

65
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equalizing the cell values when Factorial AOV was used, ques-
tionnaires from Colleges A, B, D, and F were deleted, by
random selection, until each college faculty was represented
by twenty-two questionnaires.l When Chi-square tests were
made the full 140 questionnaires were used.

This chapter includes the findings of the study and the
results of the testing of the hypotheses. The results of a
factor analysis of the FAS-Z 1is covered first, followed with
Chi-Square tests involving the secondary variables and the
Factorial AOV involving the primary variables.

Verification of the Faculty Attitude
Survey: Form Z

The Faculty Attitude Survey: Form Z (FAS-Z), which was
used as the morale measuring instrument for this study, was
developed in junior college settings between 1963 and 1966.2
Since the present study involved senior college faculty mem-
bers rather than junior college faculty members and since
regional and institutional differences were present, it was

considered expedient to subject the survey responses of the

IThis method was accepted upon the recommendation of
statisticians associated with the computer center at Okla-
homa State University. However, Wert, et. al., to avoid any
loss of data have suggested a correction for disproportion-
ality which might be used in future studies of this type.
James E. Wert, et. al., Statistical Methods in Educational
Psychological Research, (New York: Appleton-Century-Crofts,
Inc., 1954), pp. 211-225, : .

2Richard C. Richardson, Jr., and Clyde E. Blocker, "An
Item Factorization of the Faculty Attitude Survey," The
Journal of Experimental Education, Vol. 34 (Summer, 1966),
Pp. 89-93.
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senior college faculty members to factor analysis to deter-
mine whether or not these responses revealed the same basic
factors or dimensions as those previously tested,

On the basis of the information available in the litera-
ture, this writer assumed that previously performed factor
analyses were similar to the one used in this study. A
second assumption was that the limited three-point response
for each item represents a continuum which can be subjected
to a Pearson Product Moment Correlation. Such an assumption
is frequently made with regard to a Likert scale due to its
potential for revealing a normal distribution. However, the
fact that the scale used in the present study has only three
positions may limit this potential and suggest the exercise
of proper caution in interpretatiom.

A principal component solutiog and a varimax rotation
of the factor matrix was performed. Using principal compon-
ent analysis it was determined that sixteen independent fac-
tors were needed to account for the majority of the variance
in the 56 variables.3 In order to keep the number of factors
as small as possible, only those eigenvalues equal to or
greater than 1.0 were retained. Eigenvalues were determined
by correlation coefficients4 and communality estimates were

based upon squared multiple correlation,

3Each item was considered an independent test and cor-
related -with every other item (see Appendix C).

4For'eigenvalues and cumulative percentages of eigen-
values, see Appendix C. h
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The FAS-Z is composed of four group factors and these
factors are further subdivided into thirteen sub-categories
(see Appendix A)., Using these sub-categories as a guide,
comparisons were made between the thirteen FAS-Z sub-
categories and the sixteen factors revealed in the present
factor analysis.

Although the sub-categories were used as a guide to
determine which of the present sixteen factors belonged in
each of the four group factors, it was not considered neces-
sary for the newly factored items to be grouped in the same
sub-category arrangements. ltems appearing in a single group
factor, though relocated within the sub-categories of that
factor, would still contribute to the measurement of that

particular group factor.

Group Factor I: Belongingness5

In the FAS-Z the group factor of Belongingness was com=
posed of two sub-categories, one with twelve items and the
other with seven items. Seventeen of these nineteen items
reappeared in this same factor in the present study when
their highest loadings were considered. The other two of
the original nineteen items had their second highest loadings
in this factor. Thus, all nineteen items had significantly
high loadings in one of the two sub-categories forming group

factor I, Belongingness.

5Originally "Supervision" in the FAS-Z,
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In the present study, two other items, i.e., Item 146
and Item 447, were relocated from other group factors to this
one, However, both of these items can be readily associated
with Belongingness and Item 14 even uses the word "belong".

On the basis of this information, it was inferred that
Group Factor I, Belongingness, in the present study varied
only slightly from the first group factor of the original
FAS-Z. Thus, the FAS-Z did seem to measure the dimension of
Belongingness when used with either junior or senicr college

faculty members.

8

Group Factor II: Identification
The nine items comprising the group factor of identifi-
cation underwent considerable realignment in the present
factor analysis., Identification was originally composed of
three sub-categories (with two, three, and four items respec-
tively). In the present study the three item sub-category
disappeared. Two of these items were realigned within Group
Factor II, Identification,'and one was relocated in Group

Factor 1V, Employment Rewards.? Two items from the four item

sub-category were also relocated, one (Item 44)10 loading

®Ttem 14. "The longer you work for this college, the
more you feel you belong.™

%temlﬂh "I feel that I know how I fit in with the
total program in this college."

80riginally "'Self-Integration" in the FAS-Z.

9Ttem 50, "Local pressure groups have too much influ-
ence on administrative decisions."

lOSeenfootnote #7, above.
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high on Group Factor I, Belongingness, and the other becoming
a residual factor unrelated to any of :the four group factors
(Ttem 26).11

Although the Group Factor of Identification underwent
the greatest alteration, two-thirds, or six, of the original
nine items reappeared in the group factor to support the as-
sumption that Identification is, in fact, a dimension of
morale when the morale inventory (FAS-Z) is administered to

senior college faculty members.

Group Factor IIIL: ‘Rationalitylz

Rationality was originally composed of seventeen items
forming five sub-categories. The items in these sub-.
categories underwent considerable realignment but, in gen-
eral, the factor itself was unchanged. Fourteen of the
original seventeen items had high loadings on this factor in
the present study. One other had a higher loading on factor
1: _Belongingness, but did have a third highest loading of
.25 on this factor.

Two items, and 291‘4 formed residual factors with

no high loadings on any of the four group factors. Several

llItem 26, "Sometimes I feel that my work counts for
very little in the college program,"

120riginally "Institutional Environment" in the FAS-Z.

13Ttem 11. "The size of the classes I work with is
satisfactory for effective teaching."

14Item 29, '"The staff development program helps me to
do a better job of teaching."
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of the faculty members indicated that they had trouble an-
swering Item 29 because their schools had no staff develop-
ment program. Further use of the FAS-Z might warrant a
re-examination of this item to determine its relevance to

the senior college setting,

Group Factor IV: Employment Rewards

The Employment Rewards factor revealed very little al-
teration in the present study. Not only did the original
items tend to have high loadings in this group factor but
there was only one item that realigned itself with regard to
the sub-categories.,

Item 2415 did not load high on any of the four group
factors and thus became the fourth item to form a residual
category. Items 5010 and 1317 had high loadings on this
factor. Originally Item 50 was a part of Group Factor 1T,
Identification. Item 13 loaded high on both the present
factor of Employment Rewards and Group Factor I, Belonging-

ness (where it was located in the original findings).

Summary
In summary, the factor analysis of the responses of

senior college faculty members in the present study revealed

L51tem 24. "Tenure policy in this institution is satis-
factory in nearly all respects."

161tem 50, "Local pressure groups have too much influ-
ence on administrative decisions."

171tem 13. "The administration often fails to give
e ) g
clear cut instructions."
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the presence of four group factors which were virtually iden-
tical with the four group factors revealed by earlier re-
sponses of junior college faculty members. Fifty of the
fifty-six items (897%) had high loadings in the group factors
to which they were originally assigned. Two items (44 and
50) changed groups and four items (11, 24, 26, and 29) did
not load high on any of the four group factors.

From this analysis it may be inferred that the FAS-Z,
when used with senior college faculty members, does measure
the four dimensions it purports to measure, i.e.,, Belonging-
ness, Rationality, Identification, and Employment Rewards,
It should be remembered, however, that these findings are
based upon two critical assumptions mentioned on page 67.
Due caution should be observed with regard to interpretation
of these results until further work with factor analysis us-

ing other tests as benchmarks can be perfbrmed.18

Secondary Independent Variables

The secondary independent variables of this study in-
clude Departmental Affiliation, Sex, Age, Teaching Experi-
ence, Marital Status, Income, and Educational Level (see
Appendix A for Background Information Form). This background

information was supplied by each of the 140 subjects and

1814 a past study by Hansen (Ibid), the factor scores of
the earlier FAS-Z were related to data collected from faculty
members by a sociometric device designed by McCabe. In gen-
eral, the relationships observed were small and the direction
inconsistent,
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subjected to statistical analysis using the Chi-square test
of significant difference. As there were five dependent
variables Total Morale and its four dimensions: Belonging-
ness, ldentification, Rationality, and Employment Rewards),
a total of 35 hypotheses were tested.

Two Chi-squg;e tests were employed with each of the four
dimensions and the total morale measure as they related to
each of the seven indepehdent variables. The combined raw
scores of the six colleges were ranked for each dependent
variable and a division was made at the median. Grouped ac-
cording to each of the seven secondary variables, a statis-
tical comparison was made between the number of subjects
scoring at or above the median and the number scoring below
the median (the number of females scoring above or below the
median and the number of males scoring above or below the
median, the number of subjects affiliated with''the Humanities
scoring above or below the median, etc.). For a second Chi-
square test, the ranked scores were divided approximately
into thirdsl? and the number of subjects, grouped according
to the secondary independent variables, écoring in the upper

third compared with the number scoring in the lower third,

Departmental Affiliation

Three broad departmental divisions were used in this

study, i.e., Humanities, Natural Sciences, and Social

19%hen the division into thirds could not be made with-
out dividing identical scores those scores falling below the
one-third mark were included with the scores in the upper
group.
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Sciences. Iﬁ the past20 the results of the FAS-Z (or its
earlier forms) have been used to make profiles according to
departmental affiliation on each of the twelve sub-categofie&
In the present study, the profile concept was superceded by
an attempt to determine if any differences in morale scores
were statistically significant in the area of departmental
affiliation, » |

Althoﬁgh 60 per cent of the 53 faculty members in the
Humanities scored below the median on total morale and‘just
under 60 per cent of the 59 faculty members in the Social
Sciences scored at or abbve the median, these differences
were not statistically significant at the .05 level using
the Chi-square test of significance. Thus, the null hypoth-
eses, Hyg.90, Were not rejected.21

Profiles, especially if determined in single institu-
tions, might be of interest to an administration for their
comparative potential. However, as used in this study, the
measured differences were not great enough to be statistical-
ly significant. That such differences were not observed
should call for caution in placing too much confidence in
profiles which might be determined by chance. It also might
be an indication that a response (presently limited to three

possible answers, i.e., agree, undecided, and disagree) is

20Richardson, unpublished dissertation.

211n the Natural Sciences exactly 50 per cent of 28
faculty members scored below and above the median.

C
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needed which would have the potential for greater variance22

(see page 67).

Sex
Of the 140 respondents to the morale inventory, 110
(79%) were males and 30 (21%) were females. Seventeen of the
female faculty members scored on or above the median on total
morale and twelve scored below. Of the male faculty members,

fifty-four scored on or above the median and fifty-seven
scored below. Using the upper and lower thirds for purposes
of comparison, thirty-six males and nine females scored in
the upper third and thirty-six males and nine females scored
in the lower third.

According to the Chi-square tests, there were no sig-
nificant differences in the number of males and females scor-
ing in the various divisions of the ranked raw score data.
This was true not only when total morale scores were used
but also when each of the four dimensions were used.

The null hypotheses, Hy;_55, concerning the secondary
independent variable, sex, and the five dependent variables
(Total Morale, Belongingness, Identification, Rationality,
and Employment Rewards) were not rejécted at the .05 level of
significance and it was inferred that the sex of the faculty

members in any of the six institutions studied could not be

22ponald Denum, '"Differential Psychology,'" Psychology,
Fall, 1968. A test must have enough variance to offer suf-
ficient opportunity for a spread which is not easily offset
by chance error. J ’
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used to account for any of the significant differences ocb-

served with regard to the primary independent variables.

Age
Fifty-nine per cent of the 140 faculty members cof the

six colleges studied were between 31 and 50 years of age.
Eighteen per cent were below 31 and twenty-three per cent
were above 50 years of age. This proportion held gquite con-

stant throughout the six schools studied (see Table II).

TABLE II

NUMBER OF FACULTY MEMBERS BY AGE
IN EACH OF SIX COLLEGES

' A G E
College Below Between Above Totals
30 31 and 50 50
A 3 14 7 24
B 7 16 2 25
C 1 14 7 22
D 5 14 5 24
E 5 13 4 22
F 5 12 6 23
Totals 26 83 31 140

The youngest age group (below 30), composed of 26 fac-
ulty members, placed 15 scores below the median on total
morale scores while the other two age groups had a majority
of scores at or above the median. However, this could not
be accepted as more than chance variation when Chi-square

tests were calculated. Likewise, when the scores of each of



77

the four dimensions of morale were used, the differences
were non-significant at the ,05 level. The null hypotheses,
Hog.30, involving the relationship between age and the five
dependent variables were not réjected.

Since each of the six schools had approximately the same
proportion of faculty members in each of these age categories
and since there were no significant differences when Chi-
square tests were used with these age groups and the five
morale measures, it was assumed that the age factor did not
significantly influence the morale scores which were compared

on the basis of the primary independent variables.

Teaching Experience

The combined data received from 140 faculty members of
the six selected colleges revealed that 34 faculty members
had taught less than six years, 34 had taught between 6 and
10 years,.27.had taught between 11 and .15 years, and 45 had
taught more than 15 years,23 When a Chi-square test was cal-
culated using the total morale scores with the median as a
dividing point, the first three categories were approximate-
ly equally divided (0-5 year group: 17 above and 16 below;

6 to 10 year group: 16 above and 18 below; and the 11 to 15

year group: 13 above and 14 below), The group with more

23Due to an oversight, the number 15 was included in
both the last two categories (see Background Information form
in Appendix). It has been assumed in this study that any
person with exactly 15 years of teaching experience would
have marked the "11 to 15" response and that all who marked
the "15 or more'" response had over 15 years experience.
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than 15 years of teaching experience had 25 scores at or
above the median and 20 scored below the median.  However,
this difference was not statistically significant at the .05
level, |

All other Chi-square median tests, using the scores on
the four dimensions of morale, were non-significant. When
the upper and lower thirds of the ranked scores on each of
the dependent variables were used, the results were also non-
significant in all cases. Thus, the null hypotheses, H31.35,
involving teaching experience and the five dependent varia-
bles were not rejected.

The three colleges with high goal specificity (A, B, and
C) had 61 per cent of the 44 faculty members with more than
15 years of teaching experience and the three colleges with
low goal specificity had 65 per cent of the faculty members
with less than six years of experience. However, due to the
lack of any statistically significant findings with regard
to the morale of faculty members categorized according to
teaching experience, it cannot be inferred that a higher or
lower percentage of any one category will significantly in-
fluence the morale scores used to compare the primary. inde-

pendent variables (Goal Specificity and Religious Emphasis).

Marital Status

The background information form which was returned by
140 faculty members revealed that 80 per cent of these facul-
ty members were married. Of the remaining four categories

(single, divorced, widowed, and divorced-remarried), the
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single group accounted for 14 per cent of the total group and
the other three categories accounted for the remaining 6 per
cent. Due to the size of the sample and the few subjects in
three of the categories, the two subjects from the divorced
category and the four subjects from the widowed category were
combined with the single category to form a not-married cat-
egory (N = 25), The two divorced-remarried subjects were
then combined with the married category (N = 115).

Using these two combined categories, there were no sig-
nificant differences in the number of subjects scoring in the
upper and lower thirds of the ranked raw scores on Total
Morale, Belongingness, Rationality, Identification, or Em-
ployment Rewards. However, when scores were divided at the
median, the married group had a significantly lower propor-
tion of subjects scoring at or above the median than the nct-
married group (see Table II1) on Group Factor III:
Rationality. Thus, H39 involving marital status and the

dependent variable, Rationality, was rejected,

TABLE IT1I

FACTOR IIT: RATIONALITY WITH SCORES GROUPED
ACCORDING TO MARITAL STATUS

Relationship Marital Status . .
to Married Not Married Marginal
Median 0 E 0 E Totals
Median or Above 53 (58.29) 18 (12.71) 71
Below the Median 62 (56.71) 7 (12.29) 69
Margianl Totals 115 25 140

I
‘_.-l

x® = 5.02 d.f. P < .05
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To determine the effect that this tendency could?have
on the morale measures as related to Goal Specificity and
Religious Emphasis, the number of married and not-married
faculty members in each category was calculated. High Goal
Specificity colleges had 59 married and 12 not-married facul-
ty members and low Goal Specificity colleges had 56 married
and 13 not-married faculty members. These similar propor-
tions within the two groups of colleges would rule out the
possibility of the marital factor significantly influencing
or confounding the findings with regard to the relationship
-between Goal Specificity and Rationality.

When Religious Emphasis was used to categorize the
subjects, the Church Dominated colleges had proportionately
more married faculty members than the Christian Independent
or the Public Non-Religious colleges (see Table IV). The
Public colleges had the largest proportion of not-married

faculty members with 40 per cent of the total number,

TABLE IV

RELATIONSHIP BETWEEN THE NUMBER OF MARRIED
AND NOT-~MARRIED FACULTY MEMBERS
CATEGORIZED ACCORDING TO
RELIGIOUS EMPHASIS

Type of College Married Not Married Totals
Church Dominated 41 7 48
Christian Independent 39 8 47
Public Non-Religious 35 10 45

Totals 115 25 . 140
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On the basis of these findings the Church Dominated col-
leges might be expected to have slightly lower morale scores
on the Rationality dimension due to the greater proportion of
married faculty members. Combined with the possibility that
the Public Colleges might have higher scores on this dimen-
sion, the difference could be great enough to influence the
statistical significance of the scores. However, since the
Rationality scores of the Church Dominated colleges were, in
fact, slightly lower than the Rationality scores of the Pub-

24 3 small positive change in the Church Domi-

lic colleges,
nated colleges' scores and a small negative change in the
Public colleges' scores would probably not result in any

statistically significant differences.

Income

Faculty members responding to the background informa-
tion form had a choice of income categories, i.e., $6,999 or

less; $7,000 to $9,999; $10,000 to $12,999; and $13,000 or

more. Of the 140 returns used in this study, ten subjects
had incomes of $6,999 or less, 56 had incomes ranging from
$7,000 to $9,999, 47 had incomes ranging from $10,000 to
$12,999, and 27 had incomes in excess of $12,999 (see Ap-
pendix D),

Categorized according to yearly income, the ranked

scores of four of the dependent variables (Total Morale,

24x . 38.45 and X = 40.98, non-significant according to
Factorial AOQV,
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Belongingness, Identification, and Rationality) did not re-
veal any statistically significant results. However, when
the scores on the Employment Rewards dimension were ranked
and divided into thirds, there was a significant positive re-
lationship between high yearly income and high proportional
scoring in the upper third of the ranked raw scores (see
Table V). The null hypotheses, H,g, involving income and

Employment Rewards was rejected at the .01 level.

TABLE V
INCOME AND EMPLOYMENT REWARDS

Extreme Scores Yearly Income

(Upper & Low- 56,999 57,000 - $10,000 - $13,000 Mar%lgal
er Thirds) or less $9,999 $12,999 or more rotals
o -0 E . 0 E 0 E 0 E

(3.95) 10 (14.33) 18 (15.32) 14 (9.40) 43

Uppér Third 1
Lower Third _7 (4.05) 19 (14.67) 13 (15.68) _5 (9.60) 44
Marginal
e 8 29 31 19 87
x® = 12.32 d.f. =3 P < .01

The relationship between the position of scores with re-
spect to the upper and lower thirds of the ranked raw scores
and yearly income is positive and constant (see Table VI),

Since some of the colleges dé have different proportions
of faculty members receiving the lowest and highest yearly
incomes, the income variable could have a significant impact
on the morale scores of the colleges when they are categorized
according to Goal Specificity and Religious Emphésis. Fo£ a

further discussion of this phenomenon see page 97-
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TABLE VI

THE RELATIONSHIP BETWEEN. EMPLOYMENT REWARDS
SCORES AND YEARLY INCOME

Faculty Member Scores by Thirds

Yearly Income gggig % %ﬁgﬁg % Totals
$ 6,999 or less 1 12 7 88 N= 8
$ 7,000-% 9,999 10 23 19 77 N = 29
$10,000-513,999 18 58 13 42 N = 31
$13,000 or more _14 74 _ 5 26 N =19

Totals 43 44

Educational Level

The educational level of the subjects in this study was
determined by asking each one to select one of three degrees
as his or her highest degree, i.e., (1) Bachelor's (2) Mas-
ter's or (3) Doctor's.2? Of the 140 subjects included in
this study, there was a total of 10 with bachelor's degrees,
69 with master's degrees, and 61 with the doctorate.

The colleges with high Goal Specificity had the fewest
faculty members with the bachelor's or master's as their
highest degrees and the most faculty members with the doctor-

ate (see Table VII). Arranged according to Religious

25There was also a fourth response, i.e.,, Other, fol-
lowed by space for an explanation. The number of subjects
using this response was so slight that it was disregarded in
the analysis. One subject, for example, had a bachelor's de-
-gree and was working toward a doctorate without first getting
a master's, The subject was classified as a bachelor's de-
gree holder.



84

Emphasis, the Christian Indeﬁendent colleges had a majority

of doctorate holders while the Church Dominated and Public

colleges had a majority of master's degree holders (see

Table VIII).

TABLE VII

PROPORTION OF FACULTY MEMBERS HOLDING
VARIOUS DEGREES IN COLLEGES GROUPED

ACCORDING TO GOAL SPECIFICITY

Type of e i
'QO§1. Colleges ‘_Eii?g‘ %Zi:s EZETS Total
Specificity ;
High A, B, C, 3 29 39 71
Low D, E, F 7 40 22 69
Totals 10 69 61 140
TABLE VIII

PROPORTION OF FACULTY MEMBERS HOLDING VARIOUS

DEGREES IN COLLEGES GROUPED ACCORDING TO

RELIGIOUS EMPHASIS

Type of - - -
Religious Colleges Zigg's %Z;.S 282'5 To§a1
Emphasis
Church
Dominated A, D 4 28 16 48
Christian
. Independent B, E 3 14 30 &7
«~. Public ‘Non- '
Totals 10 69 61 140
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The proportional distribution of degrees among the six
colleges is definitely unequal. However, when Chi-square
tests were calculated with regard to this variable and the
five dependent variables (Total Morale, Belongingness, Iden-
tification, Rationality, and Employment Rewards), the dif-
ferences were not statistically significant at the .05 level
although the majority of the holders of the doctorate scored
at or above the median and in the upper third while the ma-
jority of the holders of the master's degree scored below
the median and in the lower third. The null hypotheses in-
volving Educational Level, Hyg_5p, were not rejected at the

.05 level of significance.

Summary

In summary, only two of thirty-five null hypotheses were
rejected. One of these involved Group Factor III: Ration-
ality where married faculty members were found to have sig-
nificantly more scores below the median than not-married
faculty members.

The impact of this relationship, between Marital Status
and Rationality on colleges with high or low Goal Specificity
is limited by the fact that both groups have relatively equal
numbers of both married and not-married faculty members,

With regard to Religious Emphasis, the Church Dominated col-
leges had a greater proportion of married faculty members but
not sufficiently great to cause the mean scores of these col-

leges to be significantly altered.
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The second null hypothesis Which was rejected involved
Group Factor IV: Employment Rewards and Yearly Income. The
positive relationship between higher incomes and a higher
proportion of scores in the upper third of the ranked raw
scores was statistically significant at the .01 level. It
was concluded that yearly income could have a significant
impact on. the morale scores of faculty members categorized

according to Goal Specificity or Religious Emphasis.
Primary Independent Variables

The Faculty Attitude Survey, Form.Z (FAS-Z) was scored
by giving a three-point score for each high morale response,
a two-point score for each undecided response, and a one
point score for each low morale response. With 56 items,
the lowest poséible score for the total instrument was 56 and
the highest possible score was 168.

Since the FAS-Z is composed of four group factors, i.e.,
Belongingness, Identification, Rationality, and Employment
Rewards, each of these factors was scored individually.

Thus, there were five scores representing the five dependent
.variables of the study. The significance of the differences
in these mean scores, with faculty members grouped according
to the primary independent variables, was subjected teo a
Factorial AOV. Following are the results of this statistical

analysis,



87

Total Morale

When the 13220 returns were scored, . the means of the raw
scores for each ofﬂthe six colleges were computed and a Fac-
torial AOV test run by the computer center of Oklahoma State
Univeréity (see Table“IX). There were no significant differ-
ences in these means using the .05 level of significance as
a criterion. Thus, the null hypotheses (H192$3) could not be

rejected with respect to total morale.

TABLE IX
TOTAL .MORALE

Source of Variance d. f. 8S 'S8
Goal Specificity 1 98.46 98.46
Religious Emphasis 2 820.74 410.37
Goal Specificity X
Religious Emphasis 2 634.00 317,00
Within 116 40141.,49 318.58
Total 131 41694.68

*All non-significant at .05

As revealed in Table X, the private church related col-
leges with high Goal Specificity had higher mean scores on

total morale than the private church related colleges with

.low Goal Specificity. It was the Public college with low

Goal Specificity that may have accounted for the lack of

~ew,
-

e

26g6e page 66, footnote 1.
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significant difference between these two groups when all six

colleges were considered.

TABLE X

MEAN SCORES ON TOTAL MORALE BY FACULTY MEMBERS OF
SIX COLLEGES CATEGORIZED BY GOAL SPECIFICITY
AND RELIGIOUS EMPHASIS

Coal Religious Emphasis
P Church Christian Public
Specificity Dominated Independent Non-religious
: (College A) (College B) College C)
High X = 135.14 X = 139.77 R
Low (College D) (College E) (College F)
X = 131.36 X = 134.00 X = 141,50

That the public colleges represent a type of liberal
arts college that is somehow different from those represented
by. the private colleges seems evident. However, to disregard
the public colleges for the sake of avoiding their contribu-
tion to the study would be of questionable value for several
reasons:

1. The fact that the low Goal Specificity college had
a relatively high Total Morale score was not necessarily sig-
nificant statistically. According to the Factorial AOV, the
differences in the means as recorded in Table X are likely
due to chance variation. Thus, it is assuming more than the
data reveals to infer that College F is actually responsible

for the lack of :significant differences.
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2, Assuming that College F had an unusually high mean
score on the Total Morale measure poses the critical question,
"why?" A factor powerful enough to distort an otherwise pre-
dictable phenomenon would be extremely critical to any study
of morale.

3. If the model and the rationale undergirding the
study havé any real value they should be adequate to account
for any differences between public and private colleges.

4, The fact that one of the three colleges low on Goal
Specificity did not seem to follow the predicted pattern
might be an indication that other colleges might also vary
and thus focus attention on the categorization of colleges,
Goal Specificity and Morale, measuring instruments, etc,

It should also be remembered that Total Morale is a
combination of four tests that purport to measure four dif-
ferent factors. The very fact that these four dimensions are
different aspects of the mind of man could account for a lack
of significant difference in the Total Morale measure. Even
though there might be significant differences in certain of
the four dimensions, unless the direction of the differences
should be the same for each faculty on each dimension, the
Total Morale score would not necessarily reveal the
difference.

Finally, it may be significant that only three responses
(agree, undecided, disagree) are possible in answering the
items of the FAS-Z. Several faculty members who took part in

this study suggested that they would have selected the
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"undecided" response less often if they had been offered a
response choice between "undecided" and either '"agree" or
"disagree'.

A five or even, perhaps, a seven choice responses would
have the potential for greater variance and, therefore,
greater power to spread the subjects and differentiate them;
This could be the answer to the assumption of an item contin-
uum as discussed in connection with the Factor Analysis (see
pages 67, 68). This could also be useful in providing
enough variance to reveal significant differences when AOV is

used,

Belongingness

The first group factor, Belongingness, involved 19 of
the 56 items of the FAS-Z (see Appendix A). The raw scores
on this dimension ranged from 19 to 57 and the grand mean was
47.79. There were no significant differences in the faculty
members' mean scores with their colleges grouped according to
Goal Specificity or Religious Emphasis. Thus, the hypotheses
regarding Goal Specificity and Religious Emphasis as measured
by Belongingness scores (H495) were not rejected at the .05
level of significance.

The hypothesié regarding Belongingness scores and the
interaction of Goal Specificity and Religious Emphasis (Hg)
was rejected. Using Factorial AOV, the interaction effect
was significant, i,e., F126,2 = P<.05 (see Table XI). The
Scheffe€ test was used to locate the pairs accounting for the

significant difference, with the .05 level of significance
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used as a criterion for rejection. It was determined that
the faculty members of Colleges C and E had significantly
lower mean scores than those of Colleges E and F. Thus the
Public college with low Goal Specificity and the Christian
Independent college with high Goal Specificity had higher
scores on Belongingness than either.the Public coll%ge with
high Goal Specificity or the Christian Independent college
with low Goal Specificity. The two Church Dominated colleges
with almost identical means fell in between the means of the
other four colleges and were not significantly higher or low-

er than any of those four (see Table XII).

TABLE XI
GROUP FACTOR I: BELONGINGNESS

57‘;

oy 4

Source of Variance d. £, ss s8
Goal Specificity 1 7.28 7.28
Religious Emphasis 2 15.14 7.57
Goal Specificity X -
Religious Emphasis 2 468.89 234,447
Within 126 8806.02 69.89
Total 131 9297.32

*F12632 = 3.35, P<.05
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TABLE XII

MEAN SCORES ON BELONGINGNESS BY FACULTY MEMBERS
OF SIX COLLEGES CATEGORIZED BY GOAL SPECIFICITY
AND RELIGIOUS EMPHASIS

Goal Religious Emphasis
Specificity Church Christian Public
Dominated Independent Non-religious
. (College A) (College B) (College C)
High X = 47.45 X = 49.54 X = 45.68
(College D) (College E) (College F)
Low X = 47.73 X = 45.50 X = 50.86

In the discussion of Total Morale it was suggested that
College F, a Public college with low Goal Specificity, may
have accounted for the lack of significant differences in the
mean scores of the six colleges categorized according to Goal
Specificity, On the Belongingness factor it is again College
F that does not follow the predicted pattern and this time
the difference is significant.

College F has significantly higher scores on the dimen-
sion of Belongingness tham the other Public college and the
Independent Christian college with low Goal Specificity.,

When certain of the secondary independent variables are con-
sidered the results are not particularly enlightening.

1. College F has a greater proportion of women faculty
members than the other colleges but an analysis of the data
revealed no significant relationships between Belongingness

and the sex of the respondents. . It is also interesting to
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note that, though it is not statistically significant, a
greater proportion of women did tend to score above the
median of the ranked raw scores (see page 75).

2. Colleges F and D had the lowest ratio of faculty
members with the doctorate but again the faculty members
holding the déctorate, though scoring in the upper third of
the ranked scores more frequently than holders of the mas-
ter's degrees, did not place enough scores in the upper third
level to be statistically significant.

College F faculty members' strong feeling of Belonging-
ness cannot be easily explained on the basis of the theoret-
ical model or the influence of secondary independent
variables. Since the other Public college was not high on
the dimension of Belongingness it cannot be inferred that
merely being a public college will necessarily produce a high

measure of Belongingness.

Identification

Group Féctor IT, Identification, was composed of a total
of nine items. The scores ranged from the minimum of 9 to
the maximum possible score of 27. The grand mean for all six
colleges was 22,30,

The null hypotheses involving a relationship between
Identification scores and Goal Specificity or an interaction
between Goal Specificity and Religious Emphasis (H7’9) were
not rejected. However, the null hypothesis involving Iden-
tification scores and Religious Emphasis (H8) was rejected

at the .05 level of significance (see Table XIII).
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TABLE XIII
GROUP FACTOR II: IDENTIFICATION

e

Source of Variance d. f. ss ss
Goal Specificity | 1 6.82 6.82
Religious Emphasis 2 78.20 39.107
Goal Specificity X
Religious Emphasis 2 26,23 13.11
Within 126 1466.62 11.64
Total 131 1577.86

k3 .
F126,2 = 3.36, P <.05

The Scheffe Test was used to determine which pairs of
colleges had significantly different mean scores on the
Identification dimension. From this test it was determined
that the Church Dominated and Christian Independent colleges
did not have significantly different mean scores but that the
mean scores of thequblic colleges were significantly higher
than both of the other two groups (P .05).

As can be noted in Table X1V, the college which seems to
have contributed the most difference in mean scores is Col-
lege F, College C is only 0.22 points higher than College A
and 1,04 points higher than College B. Although the church-
related colleges with low Goal Specificity are lower than the
church-related colleges with high Goal Specificity the dif-
ferences would probably not be significant if the public col-

leges were omitted.
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TABLE XIV

MEAN SCORES ON IDENTIFICATION BY FACULTY MEMBERS OF SIX
COLLEGES CATEGORIZED BY GOAL SPECIFICITY
AND RELIGIOUS EMPHASIS

Goal Religious Emphasis

AP Church Christian Public
Specificity poninated Independent Non-Religious
High (College A) (College B) (College C)
X =22.73 X = 21.91 X = 22,95
Low (College D) (gollege E) (College F)
X = 21.41 X = 21,09 X =27.73

It is the Public college with low Goal Specificity that
varies significantly from the prediction that colleges with
low Goal Specificity will have lower morale. A search of
the secondary independent variables did not reveal any in-

formation that seemed able to account for this finding.

Rationality

Rationality, the third group factor, was composed of 17
of the 56 items in the FAS-Z., The grand mean score on this
factor was 39,82 with possible scores ranging from 17 to 51.
The means of the six schools in this study ranged from 38.05
to 41.09. The means were so closely grouped that the Fac-
torial AOV revealed no significant differences. The three
null hypotheses concerning possible relationships between
Rationality and Goal Specificity, Religious Emphasis, or the

interaction of Goal Specificity and Religious Emphasis
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(H10,11,12) were not rejected at the .05 level of signifi-

cance (see Table XV).

TABLE XV
GROUP FACTOR III: RATIONALITY

-_7'7

Source of Variance d, f. . ss Ss
Goal Specificity 1 0.33 0.33
Religious Emphasis 2 142,77 71.39
Goal Spedificity X |
Religious Emphasis 2 17.90 8.95
Within 126 4238.88 33.64
Total 131 4399.59

*A11 non-significant at ,05

Although a Chi-square median test revealed that not-
married faculty members scored at or above the median of the
ranked raw scores a statistically significant number of times
(see page 79), this factor does not seem to have influenced
the faculty scores as might have been expected. College F
with the largest percentage of not-married faculty members
did not have a particularly high mean score on this factor.

It might be argued that without the presence of not-
married facult& members, the score on this factor would have
been lower and thus might have contributed to a statistically
significant low mean score. The present score of College F
was 40.86 or 1.04 points above the mean of all the colleges
combined and it would have had to fall by several points to

become significantly lower than the others. It is extremely
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doubtful that even a 30 per cent not-married faculty ratio
would be sufficient to lower the rationality score

significantly.

Employment Rewards

Group Factor IV, Employment Rewards, was composed of 11
items and the Factorial AOV test revealed that significant
mean differences did exist when the colleges were grouped ac-
cording to either Religious Emphasis or Goal Specificity
(see Table XVI). Thus the hypotheses dealing with possible
relationships between Employment Rewards and Religious Em-
phasis or Goal Specificity (H13’14) were rejected at the ,05
level of significance. The null hypothesis (H;5) involving
Employment Rewards and the interaction of Goal Specificity

and Religious Emphasis was not rejected,

TABLE XVI
GROUP FACTOR IV: EMPLOYMENT REWARDS

Source of Variance d. £, ss ss
Goal Specificity 1 96. 74 96. 74
Religious Emphasis 2 162.59 81.30%
Goal Specificity X
Religious Emphasis 2 2.01 1.01
Within 126 2805.03 22.26
Total 131 3066.37

% -
F1,126 = 4.35 and F2,126 = 3.65 P <505
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Using the Scheffe test to determine the pairs of groups
having significant mean differences, it was determined that
the Christian Independent colleges had mean scores on this
factor that were significantly higher than the mean scores
of the Church Dominated schools and an examination of the
means will reveal that the colleges with high Goal Specifi-
city have higher mean scores on this dimension than do col-
leges with low Goal Specificity.

In light of the fact that those faculty members with
higher salaries tend to score higher on this dimension (see
page 82), it may be of importance to note that although the
high and low Goal Specificity groups had almost identical
numbers of faculty members with high-and low yearly incomes,
the high Goal Specificity faculty members made significantly
higher scores on this factor than did the low Goal Specifi-

city group (see Table XVII).

TABLE XVII

COMPARISON OF YEARLY INCOME AND MEAN SCORES
ON THE EMPLOYMENT REWARDS FACTOR

Goal Mean  Salaries Salaries Total
Specificity Scores $:?%¥g%0 % égfggg A N
High - .27.43 34 48 37 52 71

Low 25.71 32 46 37 54 69
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If faculty members with higher yearly incomes tend to
score significantly higher oh the Employment Rewards dimen-
sion then there should be a positive relationship between
mean scores on this factor and the percentage of faculty mem-
bers receiving the higher salaries. However, this does not

prove to be the case as noted in Table XVIII,

TABLE XVIII

COLLEGE FACULTY MEMBERS' MEAN SCORES COMPARED
WITH THE PERCENTAGE OF HIGHER SALARIED
FACULTY MEMBERS

Percentage of

Goal %ﬁiﬁé&gi?College Mean Faculty with

Specificity % % Score Incomes above
$ 9,999
High Ro B 28.77 72,0%
High R3 C 27.41 73.0%
Low Ro E 26.91 77.0%
High Rq A 26.09 12,5%
Low R3 F 26.04 57.0%
Low Ry D 24,18 29.0%

*Rl = Church Dominated; R =Christian Independent; Rg= Public-

%*Rz have significantly higher means than Rj..

Two of the schools with the highest and lowest percent-
age of highly paid faculty members (Colleges E and A) are
grouped in the middle of the range of means rather than at
the ‘extremes. Religious Emphasis does not account for this
arrangement because the combined scores of Colleges B and E

are significantly higher than those of the Church Dominated
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schools, A and D, Thus, Goal Specificity may be related to
attitudes concerning employment rewards in such a manner as
to result in or at least indicate the reversal of a definite
trend, i.e., a positive relationship between higher salaries

and higher scores on the Employment Rewards factor.

Summary

Neither the Total Morale measure nor the Rationality
factor revealed any significant mean differences when tested
by Factorial AOV, On the factors of Belongingness, Identi-
fication, and Employment Rewards, there were significant dif-
ferences in mean scores. However, there was little
consistency in the direction of these differences,

Public College F (low Goal Specificity) and Public Col-
lege C were high on the Identification factor and College F
was high on Belongingness,

qulege B (high Goal Specificity) was involved in three
significantly high mean groups: (1) on the Belongingness
factor it was high along with College F, (2) on the Employ-
ment Rewards factor it was part of the high Goal Specificity
group which had significantly high means, and (3) on the Em-
ployment Rewards factor, College B was in the Christian Inde-
pendent College group which had significantly high means.

Public College C (high Goal Specificity), along with
College F, was high on the Identification factor and was also
a part of the high Goal Specificity group which was high on

the Employment Rewards factor.
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Thus, Colleges B and C (both with high Goal Specificity)

had significantly high mean scores on several different
measures. It is not demonstrable that Goal Specificity was
related to those significantly higher mean scores in every
case but it cannot be ruled out as having a possible
relationship.

College F (Public college with low Goal Specificity)
presents the greatest challenge to the relationship of Goal
Specificity and faculty morale, The present study did not
reveal any factors which seem capable of explaining high
scores on Identification and Belongingness for this particu-
lar college.

Finally, high Goal Specificity colleges were signifi-
cantly high on Group Factor IV, Employment Rewards. This
relationship between Goal Specificity and Employment Rewards
~became especially apparent when it was noted that a definite
trend (for higher income faculty members to have higher
scores on the Employment Rewards factor) was reversed with
regard to the colleges with the highest and lowest percent-
~ages of faculty members receiving incomes above‘$9,999 per

year,



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The doom.of the fouf;year liberal arts college has been
prophesied for the past sixty-six years, As the percentage
of college students attending these colleges continues to
dwindle and as the cost of operation continues to riée, the
search for answers becomes increasingly critical.

One ray of hope has coﬁe from those who have challenged
the liberal arts colleges to clearly specify their goals and
then recruit faculties compatible with those goals. 1In this
study, hypotheses are tested to discover whether or not sig-
nificant relationships exist between college Goal Specificity

and one important aspect of a college faculty--faculty morale,
The Literature in the Field

A study of the literature which is related to the lib-
eral arts college reveals many statements by a variety of
educators concerning the four-year college and its goals and
faculty. Goals are discussed from the traditional stance of
a liberal arts education as‘well as from the position that
the liberal arts college has become a professional school.
Whatever the viewpoint, the fact is clear that there is a

wide range of possible goals for the liberal arts college.

102
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Recognizing that the typical small liberal arts college
cannot hope to do everything, the critics advise the careful
defining of realistic and limited goals and then the selec-
tion of faculty members interested in those goals. . Although
research studies are relatively few in this area, they do
tend to support the suggestions that goals and faculty in-
volvement are important. However, they do not give empirical
evidence to support the suggestions that Goal Specificity has
any significant relationship to positive faculty attitudes.

The area of administration offered the greatest hope of
locating a basis necessary for the scientific study of fac-
ulties and institutional goals, Research in the area of ad-
ministration, leaning heavily on the sociologists and
social-psychologists, has explored the relationships between
man and his institutional roles.

Role theory and the emphasis upon the self-role conflict
has resulted in studies of administration and its impact upon
job satisfaction and morale. Industrial researchers have
been especially interested in defining and measuring employee
morale.

Often following in the footsteps of the industrial re-
searchers, the educational researchers have alsoc studied ad-
ministration and specifically the morale question. Past
studies have resulted in. tentative agreement as to the di-
mensions of morale and some degree of agreement as to how

these dimensions might be measured.
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Not necessarily previous to, but ratherx, parallel with
studies which attempt to define and measure morale, have been
attempts to develop theories and models capable of guiding
sound organizational research. One such model of great
heuristic value is the Getzels-Guba Social Systems Model
which offers a description of the basis for morale,

In the present study, four elements are brought togeth-
er in an attempt to gain a better understanding of the rela-
tionship between Goal Specificity and faculty morale in ;he
liberal arts college:

1. The suggestion that reasonable and clearly defined
college goals, faculty selection, and positive faculty atti-
tudes might be related to the continued existence of the
liberal arts college.

2. The concept, articulated by various persons, that
employees must be compatible with organizational goals,

3. An instrument which is said to be capable of measur-
ing certain elements critical to morale.

4, A model which relates the dimensions of morale to
institutional goals and presents the potential for the

development of testable hypotheses.
Design

This study was designed to elicit information relative
to the impact of institutional Goal Specificity on faculty
morale., Because of the varying attitudes toward religion

found on the campuses of many liberal arts colleges,
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Religious Emphasis was also considered as an important inde-

pendent variable.

The Sample

On the basis of Goal Specificity and Religious Emphasis,
six colleges were selected as representatives of different
combinations of these two variables., Three colleges had
high Goal Specificity and three had low Goal Specificity,
Representing each of the Goal Specificity measures were two
Church Dominated colleges, two Christian Independent col-
leges, and two Public Non-religious colleges,

To a selection of faculty members, chosen at random
from each of these colleges, a morale inventory and a back-
ground information form was sent. The background information
form provided information on the secondary independent vari-
ables: Departmental Affiliation, Sex, Age, Teaching Experi-
ence, Marital Status, Yearly Income, and Educational Level.

On the basis of the information returned by 140 of 150
faculty members contacted (93%), the study hypotheses were
tested. The results and implications of the study were then

analyzed and discussed,

Hypotheses

The hypotheses totaled 50 in number and were divided
into two groups. The first group involved the primary inde-
pendent variables (Goal Specificity and Religious Emphasis)
as they were related to five dependent variables (Total
Morale, Belongingness, Identification, RationaiityS and Em-

ployment Rewards).



106

This group of hypotheses was sub-divided into five
groups of three hypotheses each. The first sub-group in-
volved Total Morale and its relationship to Goal Specificity,
Religious Emphasis, and the interaction of Goal Specificity
and Religious Emphasis. In the other four sub-groups, Goal
Specificity, Religious Emphasis, and their interaction were
related to the other four dependent variables, i.e., Belong-
ingness, Identification, Rationality, and Employment Rewards,

The second group of hypotheses, 35 in number, involved
the seven secondary independent variables (Departmental Af-
filiation, Sex, Age, Teaching Experience, Marital Status,
Yearly Income, and Educational Level) and their relationship
to the five dependent variables. These hypotheses were like-
wise sub-divided into groups of five with one independent
variable being related to each of the five dependent

variables,

Study Instrument

For the purpose of measuring Goal Specificity and Re-
ligious Emphasis, two questionnaires were designed. The
first one was used with college administrators during a per-
sonal interview and was comprised of an 8% by 11 inch form
containing one open-ended question and five questions to be

.
answered on a Likert type scale. A second questionnaire was
sent to students of each college and consisted of two 8% by

11 inch pages with one open-ended question and six questions

to be answered on a Likert type scale.
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The first interview and questionnaire involved three
top level administrators from each of the eight colleges se-
lected for possible inclusion in the study. The second
questionnaire was sent to forty students selected at random
from each of the eight colleges. The 131 returns (40%) were
sufficient to verify the categorization of the colleges on
the basis of Goal Specificity and Religious Emphasis and no
follow-up letters were sent. Following an analysis of data
from both administrators and students, six of the eight col-
leges were selected for inclusion in the study.

To measure faculty morale (Total Morale, Belongingness,
Identification, Rationality, and Employment Rewards), the
Faculty Attitude Survey: Form Z, developed by Richardson
and Blocker, was used. Printed on a single sheet of gray
medium weight paper (12" by 8 3/4'") this morale measure con-
sisted of 56 items, each with three possible responses, i,e.
Agree, Undecided, and Disagree. This instrument was sent to
150 faculty members--twenty-five from each of the six se-
lected colleges--140 of which returned usable questionnaires

(93%) .

Analysis

Administrators' interview responses and answers to the
questionnaires were analyzed on the basis of specific objec-
tive criteria t o determine the Goal Specificity and Reli-
gious Emphasis of each college. The responses of the
students were tabulated and Chi-square tests used to deter-

mine student perceptions of Goal Specificity and Religious
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Emphasis. On the basis of this combined information, six of

eight colleges were selected to receive the morale inventory.

The responses to the morale inventory were first coded
and then transferred to computer cards. A factor analysis
was then performed to aid in determining the acceptability
of using the inventory with senior college faculty membetrs.
The morale data was then subjected to Factorial Analysis of
Variance to test the hypotheses regarding relationships be-
tween morale (Total Morale, Belongingness, Identification,
Rationality, and Employment Rewards) and Goal Specificity,
Religious Emphasis, and the interaction of these two
variables,

The background information form was coded and tabulated
by hand. This information was then analyzed in relation to
the ranked raw scores (provided by a computer program) and
various Chi-square tests performed using medians and extreme
upper and lower thirds, In this manner, the hypotheses con-
cerning morale and the secondary independent variables (De-
partmental Affiliation, Sex, Age, Teaching Experience,
Marital Status, Yearly Income, and Educational Level) were

tested.
Results of the Study

The purpose of this study included the providing of in-
formation concerning (1) the suitability of the morale in-
ventory for use with senior college faculty members, (2) the

impact of seven secondary independent variables on faculty
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morale, and (3) relationships between two primary independ-
ent variables, i.e., Goal Specificity and Religious Emphasis,
and faculty morale, These three purposes, in this order,

were considefed in the light of the findings.

The Faculty Attitude Survey: Form Z

Attempting to replicate past item factor analyses, the
responses of 140 faculty members to this instrument were
subjected to factor analysis., Fifty of the fifty-six items
(897%) had significantly high loadings on the factors to
which they had been previously assigned following the use of
the instrument with juniof college faculty members.

From this analysis, it was inferred that the survey,
when used with senior college faculty members, did measure
Belongingness, Identification, Rationality, and Employment
Rewards. Caution was suggested in interpreting these results
because of two assumptions which had to be made by the re-
searcher, i.,e., (1) the present method of factor analysis
did comstitute a replication of past uses of factor analysis
with respect to the FAS-Z and (2) the three point item re-
sponse does form a continuum necessary for a Pearson Product

Moment Correlation.

Secondary Independent Variables

The secondary independent variables of this study were
Departmental Affiliation, Sex, Age, Teaching Experience,
Marital Status, Yearly Income, and Educationél Level. Using

Chi-square tests, each of these independent variables was
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tested for possible relationships with each of the five de-
pendent variable®’, "i.e., Total Morale, Belongingness, Identi~
fication, Rationality, and Employmeﬁt Rewards,

Only two of the thirty-five nullfﬁyﬁatheses (seven
independerit variables times five dependént variables) were
rejected at the .05 level of significance. One involved
Rationality and Marital Status and the other involved Employ-
ment Rewards and Yearly Income.

Marital Status involved two categories, i.e., married

and not-married. The married faculty members which formed a
majority in this study had significantly more scores in the
lower half of the total ranked raw scores on Rationality,
However, the possible impact of this factor on scores cate-
gorized according to Goal Specificity was considered very
slight due to the relatively equal proportion of married to
not-married faculty members in the two Goal Specificity
groups.

There was a greater proportion of married faculty mem-
bers in the Church Dominated colleges and the Church Dom-
inated colleges did not have significantly high scores on.
Rationality. But, it does not appear that the difference in
proportion of married to not-married faculty members could
have been great enough to be seriously considered as a cause
for the Church Dominated colleges' low Rationality score,

Yearly Income was measured in terms of four income

categories, When the scores on the Employment Rewards factor

were ranked and the upper third scores compared with the
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lower third, it was found that as faculty members' yearly
income increased, they tended to score more frequently in
the upper third range of scores.

Since the proportion of faculty members receiving higher
yearly incomes was not the same in all the colleges, it was
inferred that this factor coﬁld effect the scores on the Em-
ployment Rewards factor when the colleges were grouped ac-

cording to Goal Specificity and Employment Rewards.,

Primary Independent Variables

The primary independent variables, Goal Specificity and
Religious Emphasis and their relationship to each of the
five dependent variables (Total Morale, Belongingness,
Identification, Rationality, and Employment Rewards) were
subjected to Factorial Analysis of Variance tests. The re-
sults were discussed in terms of each of the dependent
variables.

Total Morale was measured by computing a faculty mem-

ber's mean score on the total 56 items of the inventory.
These scores, grouped according to Goal Specificity and
Religious Emphasis did not have significantly different means
nor was there any significant interaction of the two. Thus,
three null hypotheses (H1,2’3) were not rejected.

Belongingness was composed of 19 of the 56 items of the

Faculty Attitude Survey: Form Z, There were no significant
differences in the means of the colleges grouped according
to Goal Specificity or Religious Emphasis, thus two null hy-

potheses (H4’5) failed to be rejected. There was a
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significant interaction effect and the interaction null hy-
pothesis (Hg) was rejected.

College B (Christian Independent with high Goal Speci-
ficity) and College F (Public college with low Goal Specifi-
city) had significantly higher means than the Christian
Independent college with low Goal Specificity and the Public
college with high Goal Specificity.

Identification involved only 9 items of the morale

inventory. Factorial Analysis of Variance revealed that the
mean Identification scores of faculty members, grouped ac-
cording to Goal Specificity, were not significantly differ-
ent. There was also a lack of significant differences when
the interaction effect of Goal Specificity and Religious
Emphasis was calculated. Thus, two null hypotheses (H799)
failed to be rejected,

A third hypothesis (Hg), involving faculty members
grouped according to Religious Emphasis, was rejected. The
Public college faculty members made significantly higher
mean scores on this factor than either the Church Dominated
or the Christian Independent colleges.

The one college contributing the greatest variances to
this difference was the low Goal Specificity Public college,
F. High morale in this college is contrary to the rationale
involving Goal Specificity and morale and an analysis of the
secondary independent variables failed to shed light on a

possible cause for this finding.
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Rationality, which involves the perceived congruence

between institutional goals and role expectations, was
measured by 17 of the 56 survey items. None of the three
hypotheses (HlO,ll,lZ) associated with this factor were re-
jected at the .05 level.

This was the only dimension of morale that failed to
reveal a significant difference, yet it was one of two
factors that revealed significant differences when related
to secondary independent variables, i.e,, married faculty
members made significantly lower scores on this factor than
faculty members who were not married.

Employment Rewards is a factor not clearly indicated by

the theoretical model and is measured by 11 of the items in
the survey. Both main effect variables (Goal Specificity and
Religious Emphasis) revealed significant mean differences on
this factor and the two main effect null hypotheses (H13’14)
were rejected at the .05 level, The interaction hypothesis
(H15) was not rejected as no significant interaction effect
was noted,

The Independent Christian Colleges had significantly
higher mean scores than the Church Dominated colleges and
the high Goal Specificity colleges had higher mean scores
than the low Goal Specificity colleges. The latter finding
- was expecially interesting in view of the fact that the trend
for faculty members with higher salaries to score higher on
the Employment Rewards factor (see page 81) did not hold in

this case. College E (Christian Independent college with low
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Goal Specificity) with the largest percentage of high income
faculty members and College A (Church Dominated college with
high Goal Specificity) with the lowest percentage of high in-
come faculty members are grouped in the middle of the range

of means rather than at the extrémes.
Conclusions

1. The Faculty Attitude Survey: Form Z is an appropri-

ate instrument for use with senior college faculty members.

Designed for use in the junior college setting, this
instrument purported to measure four dimensions of morale,
Used with senior college faculty members, the responses were
subjected to factor analysis and the same four dimensions
were discernable,

2, High Goal Specificity seems to be related to posi-

tive attitudes toward Employment Rewards.

The three faculties from colleges with high Goal Speci-
ficity had significantly higher mean scores on the Employment
Rewards factor than the three faculties from colleges with
low Goal Specificity, Also, a statistically significant
positive relationship between yearly income and scores on
this factor was reversed in two of the colleges when they

were grouped according to Goal Specificity.

3. A Christian Independent college with high Goal Spe-

cificity seems to be related to high scores on both the
Lo be reldated o on

Belongingness and the Employment Rewards factors.

While the Church Dominated colleges were not
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significantly high on any of the moralé_dimensiéns, the
Christian Independent colleges were high on Employment Re-
wards and the Christian Independent college with high Goal
Specificity was high on the Belongingness factor.

4, A Church Dominated college with low Goal Specificity

'''''

morale.

Only one college failed to score significantly high on
any dimension of morale. This was the Church Dominated col-
lege with low Goal Specificity.

5. Low Goal Specificity colleges, as a group, do not

tend to have high scores on any of the dimensions of morale.

Although the low Goal Specificity Public college was
significantly high on Identification and Belongingness and
had relatively high mean scores on every dimension, the low
Goal Specificity colleges, as a group, were not high on any
dimension.

6. The Public college with low Goal Specificity had

scores which were unexplainably high on Identification and

Belongingness,

Contrary to the predictions which were drawn from the
model and the underlying rationale, this low Goal Specifi-
city college evidenced high Identification and Belongingness.
This was the only one of the six colleges that varied sig-
nificantly from the predictions with regard to Goal Specifi-

city and morale.
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7. The method of measuring Goal Specificity may need

critical re-examination.

That a low Goal Specificity college scored high on
morale might call for a re-examination of the method used to
determine the specificity of a college's goals. This is not
to suggest that post facto evidence of high Goal Specificity
. be determined for the purpose of re-categorizing this col-
lege, but there may be a type of Goal Specificity present in
this college that has not been previously considered,

8. Church domination does not seem to contribute sig-

nificantly to high morale.

Although the Church Dominated college with high Goal
Specificity was high on the Employment Rewards factor, the
Dominated colleges, as a group, were never significantly
high on any measure of morale. Though at first considered a
type of high Coal Specificity, Church Domination may not have

a positive effect on faculty morale.

Recommendations and Suggestions

for Further Study

The following recommendations and suggestions for fur-
ther study are provided as possible guides to studies similar
to this one as well as indications of new and different ap-
proaches to the study of faculty morale, Goal Specificity,

and Religious Emphasis.
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Recommendations

1. College goals need careful and critical study in the
light of the unique nature of individual colleges and the
difficulty in evaluating the college product. In the present
study, the comprehensive examination was used as one indicant
of Goal Specificity due to its evaluative function, Other
approaches, independently used or combined with the present
approach, might contributevto a more objective and valid
measure of Goal Specificify°

2. The Faculty Attitude Survey: Form Z may need modi-
fication if it is to be used to compare colleges on a morale
measure. An increased selection of answers to each item
might improve the instrument for this use.

3. Since there were no acceptable private colleges in
the region selected for this study, another region might
provide a larger and more comprehensive sample base.

4, Richardson and Blocker are now gathering data from
the many researchers who have used the Faculty Attitude
Survey: Form Z. This is being done to establish normal
scores for the various factors and sub-categories. Any
further use of the Survey éould possibly take advantage of

this present effort.

Areas for Further Study

1. The study of morale still needs to be more closely
tied to theory. The theoretical model used in this study

may need critical examination to determine its relationship
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to an instrument like the Faculty Attitude Survey: Form Z,
Also, the Employment Rewards factor which has such a promi-
nent place in the morale inventory still needs to be related
more carefully to the model, A study to refine either the
model or the dimensions of the inventory would be
enlightening. |

2, Liberal arts cdllege goals need careful and critical
study. While this study was limited to institutional goals,
it would be profitable to study the relationship of individ-
ual, departmental, inter-departmental and the terminal goals
of the institution as well as the impact of these many goals
on morale,

3. Due to the large number of religious groups involved
with liberal arts colleges, there is a need for a more care-
ful study of the relationship between Religious Emphasis and
faculty morale. In the present study, the limitations im-
posed by the need for colleges with high and low Goal Speci-
ficity resulted in the removal from the study of the
"non-affirming" Christian colleges. These are colleges with
a strong Religious Emphasis but which do not try to foster
any one church's viewpoint, These colleges represent a mid-
dle ground between the Church Dominated and Christian Inde-

pendent colleges which could be important to faculty morale,




BIBLIOGRAPHY

119



BIBLIOGRAPHY

Abbott, Max G. "Intervening Variables in Organizational Be-
havior." Educational Administration Quarterly. Vol. 1
(Winter, 1965), pp. 1-14.

Accredited Institutions of Higher Education. Washington,
D.C.: American Council on Education, 1968.

Adrian, William B., Jr. '"Changes in Christian Emphasis
Among Church-Related Colleges in Illinois.'" Disserta-
tion Abstracts, Vol. 28 (March-April, 1968), p. 4014-A,

Argyris, Chris, '"Being Human and Being Organized.'" Trans-
Action, Vol. 1 (July, 1964), pp. 3-6.

Baehr, Melany E, "A Factorial Study of the SRA Employee
Inventory.'" Personnel Psychology, Vol, 7 (Autumn,
1954), pp. 319-336.

Baehr, Melany E., and Richard Renck., '"The Definition and
Measurement of Employee Morale.'" Administrative Science
Quarterly, Vol, 3 (September, 1958), pp. 157-184,

Barnard, Chester I, The Functions of the Executive, Cam-
bridge, Massachusetts: Harvard University Press, 1938,

Bentley, Ralph R., and Averno M. Rempel., "Peer-Selection vs,
Expert Judgement as a Means of Validating a Teacher
Morale Measuring Instrument.,'" The Journal of Experi-
mental Education, Vol. 31 (March, 1963), pp. 233-240.

Bidwell, Charles. '"Administration and Teacher Satisfaction."
Phi Delta Kappan, Vol. 37 (April, 1956), pp. 285-288.

Bidwell, Charles E., and Egon G. Guba. Administrative Rela-
tionships. Chicago: Midwest Administration Center,
The University of Chicago, 1957.

Bidwell, Charles E, '"The Administrative Role and Satisfac-
tion in Teaching." Journal of Educational Sociology,

Vol. 29 (September, 1955), pp. &41-47/.

Blocker, Clyde E., and Richard C. Richardson. '"Twenty-five
Years of Morale Research: A Critical Review," Journal
of Educational Sociology, Vol. 36 (January, 1963),
pp. 200-210.

120



121

Booth, Wayne C. Quoted by Steinberg, Erwin R. '"'The Under-
graduate Curriculum in English." Current Issues in
Higher Education., Washington, D.C,: National Education
Association of the United States, Association of Higher
Education, 1963, pp. 209-212,

Bowers, Orville E. "Elements of Institutional Climate Per-
taining to Faculty Morale in Colleges.'" Dissertation
Abstracts, Vol. 39 (February, 1969), p. 2463-A,

Brown, Hugh S., and Lewis B. Mayhew. American Higher Educa-
tion. New York: The Center for Applied Research in
Education, Inc., 1965.

Butterfield, Victor L. '"Counter-Attack in Liberal Learning."
Liberal Education, Vol. 52 (March, 1966), pp. 5-20.

Campbell, Roald F., John E. Corbally, Jr., and John A,
Ramseyer, Introduction to Educational Administration.
Boston: Allyn and Bacon, Inc., 1967,

Coffman, W. L. 'Teacher Morale and Curriculum Development:
A Statistical of Responses to a Reaction Inventory.'
The Journal of Experimental Education, Vol. 19 (June,

1951), pp. 305-331,

Davies, Daniel, and Kenneth Herrald. The Dynamics of Grou
Action: Leadership and Morale. New London, Connecti-
cut; Arthar C, Croft, 1955,

Ditmanson, Harold H., Howard V. Hong, and Warren A, Quanbeck,
(eds.). Christian Faith and the Liberal Arts.
Minneapolis: Augsbury Publishing House, 1960.

Dressel, Paul L., and Frances H, Delisle., Undergraduate Cur-
riculum Trends. Washington, D.C.: American Council on
Education, 1969.

Educational Policies Commission. Universal Opportunity for
Education Beyond the High School. Washington, D.C.:
Educational Policies Commission, 1964.

Edwards, Ralph. '"Morale, Mental Health, and Teaching Condi~-
tions.'" Peabody Journal of Education, Vol. 41 (July,
1963), p. 18.

Etzioni, Amitai. Modern Organizations. Englewood Cliffs,
New Jersey: Prentice Hall, Inc., 1964,

French, John R, P., Jr. '"The Disruption and Cohesion of
Groups." Journal of Abnormal and Social Psychology,
Vol. 36 (July, %941), p. 376,




122

Getzels, J. W,, and Guba, '"Role, Role Conflicts, and Effec-
tiveness: An Empirical Study." American Sociological
Review, Vol, XIX (April, 1954), pp. 164-175. '

Getzels, J. W., and Egon G. Guba. '"Social Behavior and the
Administrative Process.'" The School Review, Vol. 65
(Winter,. 1957), pp. 423-441,

Getzels, J. W., and E, W, Guba., '"The Structure of Roles and
Role Conflict in the Teaching Situation.'" Journal of
Educational Sociology, Vol, XXIX (September, 1955),
pp. 30-40,

Getzels, Jacob W., James M. Lipham, and Roald F., Campbell.
Educational Administration as a Social Process. New
York: Harper and Row, Publishers, 1968.

Gideonse, Harry D, ''The Purpose of Higher Education--A Re-
Examination." Paper read at American Council on Educa-
tion, Washington, D.C., October, 1965.

Goforth, Gene B. '"'Desirable Characteristics of College
Teachers as Perceived by Presidents and Deans of Se-
lected Liberal Arts Colleges," Dissertation Abstracts,
Vol,., 28 (January-February, 1968), p. 2482-A.

Gordon, Garford G. '"Conditions of Employment and Service in
Elementary and Secondary Schools.'" Review of Educa-
tional Research, Vol. 33 (1963), pp. 381-390.

Griffiths, Daniel E. Administrative Theory. New York:
Appleton-Century-Crofts, Inc., 1959.

Griffiths, Daniel E. Human Relations in School Administra-
tion. New York: Appleton-Century-Crofts, Inc., 1956.

Guilford, J. P. Fundamental Statistics in Psychology and
Education. New York: McGraw-Hill, Inc., 1956.

Guion, Robert M. '"Industrial Morale: A Symposium--1l. The
Problem of Terminology." Personnel Psychology, Vol., 11
(Spring, 1958), pp. 59-64, '

Halpin, Andrew W. Theory and Research in Administration.
New York: The MacmilTlan Company, 1966, ‘

Hansen, M, Duane. "A Study of the Relationship Between
Faculty Morale and Influence Structure in Five Selected
Junior Colleges." Dissertation Abstracts, Vol. 25
(March, 1965), pp. 5054-5055.



123

Heslin, Richard, and Dexter Dunphy. '"Three Dimensions of
Member Satisfaction in Small Groups.'" Human Relations,
Vol. 17 (May, 1964), pp. 99-112,

Hill, Alfred T. The Small College Meets the Challenge. New
York: McGraw-HiIl Book Company, Inc., 1959,

Houston, Crosby A. '"General Education at Four-Year Bachelor
Degree Granting Institutions of Colorado.'" Dissertation
Abstracts, Vol. 29 (February, 1969), p. 2606-A,

Hunter, E. C., "Attitudes and Professional Relationships: A
Study of Teacher Morale." Journal of Experimental Edu-
cation, Vol, 23 (June, 1955), p. 345-352.

Kac, Mark, "Can Liberal Arts Colleges Abandon Science?"
Liberal Education, Vol. 52 (March, 1966), p. 41-49,

Katzell, Raymond A, "Industrial Morale: . A Symposium--3.
Measurement of Morale." Personnel Psychology, Vol., 11
(Spring, 1958), pp. 71-78.

Katzell, Raymond A, "Personal Values, Job Satisfaction, and
Job Behavior." Man In a World at Work. Edited by
Harry Borow. Boston: Houghton-Mifflin Company, 1964.

Kirkendall, Lester A.,, Irvin R. Keunzli, and Floyd W. Reeves.
(Written for the Commission on Educational Reconstruc-
tion of the American Federation of Teachers) Goals for
American Education. Chicago: The Commission on Educa-
tional Reconstruction of the American Federation of
Teachers, 1948.

Knopp, Herbert W., Sr. "Seven Deadly Sins of Omission."
Liberal Education, Vol. 45 (May, 1959), pp. 306-311,

Knox, William B. "A Study of the Relationships of Certain
Environmental Factors to Teaching Success.'" Journal of
Experimental Education, Vol. 25 (December, 1956), —~
pp. 95-151, ‘

Leighton, Alexander. The Governing of Men. Princeton: The
Princeton University Press, 1955.

Maslow, A. H. Motivation and Personality. New York: Harper
and Row, Publishers, 1954,

Mathis, Claude. 'The Relationship Between Salary Policies
and Teacher Morale." Journal of Educational Psychology,
Vol. 50, (December, 1959), pp. 275-279. '

Mayhew, Lewis B. "The Liberal Arts and the Changing Struc-
ture . of Higher Education." Liberal Education, Vol. 51
(October, 1965), pp. 366-378.




124

McGrath, Earl J. Are Liberal Arts Colleges Becoming Profes-
sional Schools? New York: Teacher's College, Columbia
University, 1958.

McGrath, Earl J. Cooperative Long-Range Planning in Liberal
Arts Colleges, New York: Bureau of Publications,
Teacher's College, Columbia University, 1964.

McGrath, Earl J. '"Will the Independent Liberal Arts College
Survive Present and Future Pressure?'" College and Uni-
versity Business, Vol. 40 (January, 1966), pp. 52-50.

Meeth, Louis Richard. 'Religion in Faculty Selection and
Retention in Protestant Colleges." Dissertation Ab-
stracts, Vol, 25 (March, 1965), pp. 5065.

Merton, Robert K. Social Theory and Social Structure.
Glencoe: TFree Press, 1957.

Millett, John D, '"The Liberal Arts College--Coming or Go-
ing?" Liberal Education, Vol. 51 (May, 1965), pp. 221-
228.

Millett, John D, The Liberating Arts. Cleveland: Howard
Allen, Inc., T957.

Misumi, JYUJl, and Sanshiro Shirakashi. "An Experimental
Study of the Effects of Supervisory Behavior on Produc—
tivity and Morale in a Hierarchical Organization."

Human Relations, Vol. 19 (August, 1966), pp. 297-307.

Pattillo, Manning M., Jr., and Donald M. Mackenzie., Church-
Sponsored ngher Education in the United States.
Washington, D.C.: American Council on Education, 1966,

Pattillo, Manning M., Jr. '"The Small College: The Challenge
Ahead." CASC Newsletter, Vol, 10 (May, 1966), pp. 3-5.

Payne, Donald L. "A Survey of Opinions Regdrding Faculty
Involvement in Policy Making in Selected Private Col-
leges of the Middle West," Dissertation Abstracts,
Vol. 29 (February, 1969), p. 2492-A,

Plant, Ralph Ernest, Jr. "An Investigation of Some Corre-
lates of Teacher Job Satisfaction," Dissertation Ab-
stracts, Vol. 26 (May, 1966), pp. 648T.

Popham, W, James. Educational Statistics. New York: . Harper
and Row, Publishers, 1967.

Redefer, Frederick L, '"Factors That Affect Teacher Morale.,"
The Nation's Schools, Vol. 63, No. 2 (February, 1959),
pp. 5>9-62, :




125

Reeves, Floyd W., John Dale Russell, H. C. Gregg, A. J.
Brumbaugh, and L, E. Blauch, The Liberal Arts College.
Chicago: The University of Chicago Press, 1932.

Richardson, Richard C., Jr. '"Staff Morale: An Investigation
Involving the Development and Testing of a Differential
Morale Attitude Inventory.'" (unpublished Ph.D. disser-
tation, University of Texas, 1963).

Richardson, Richard C., and Clyde E. Blocker. '"An Item Fac-
torization of the Faculty Attitude Survey.'" The Journal
of Experimental Education, Vol. 34 (Summer, 1966),
pp. 89-93.

Richardson, Richard C., Jr., and Clyde E. Blocker, !'"Manual
For the Faculty Attitude Survey, Form Z." Typed and
Photocopied by authors, pp. 1-11,

Richardson, Richard C., and Clyde E. Blocker. 'Note on the
Application of Factor Analysis to the Study of Faculty
Morale," Journal of Educational Psychology, Vol, 54

(December, 1963), pp. 208-212Z,

Riley, Matilda White. Sociological Research: I -- A Case
Aggroach. New York: Harcourt, Brace and World, TInc.,

Roethlisberger, F., J. Management and Morale. Cambridge:
Harvard University Press, 1941,

Rogers, James F, 'The Potential of the Small College."
CASC Newsletter, Vol., 10 (May, 1966), pp. 6-7.

Sanford, Nevitt (ed), The American College. New York:
John Wiley and Sons, Inc., 1963.

Sarbin, Theodore R. '"Role Theory." Handbook of Social Psy-
chology. Gardner Lindzey (ed.).” Cambridge: Addison-
Wesley Publishing Co., 1954.

Schmidt, George P, The Liberal Arts College. New Brunswick:
Rutgers University Press, 1957/.

Science Research Associates. General Manual for the SRA
Employee Inventory. Chicago: Science Research
Associates, Inc., 1952,

Science Research Associates., SRA Educators' Opinion Inven-
tory. Chicago: Science Research Associates, Ing, 5 A

Scott, Donald Griggs. '"Small Colleges in Transition: Case
Studies of Small Colleges which Recently Have Achieved
Regional Accreditation for the First Time.' Dissertation
Abstracts, Vol. 27 (May-June, 1967), pp. 3678A-3779A.



126

Selznick, Philip. '"Foundations of the Theory of Organiza-
tion." Complex Organizations: A Sociological Reader.
Edited by Amitai Etzioni. New York: Holt, Rinehart
and Winston, 1961.

Shilling, Roy Bryant, Jr. '"An Appraisal of the Significance
of the Development Function in the Advancement of Pri-
vate Liberal Arts Colleges.'" Dissertation Abstracts,
Vol., 28 (November-December, 1967), pp. 2046A-2047A.

Simon, Herbert A. Administrative Behavior. New York: The
Macmillan Company, 1947.

Smith, Arden R. '"Our Stake in the Private Liberal Arts Col-
leges." Today's Education, Vol. 58 (March, 1969),
pp. 31, 52.

Snavely, Guy E. The Church and the Four Year College. New
York: Harper and Brothers, 1950.

Stagner, Ross. '"Industrial Morale: A Symposium--2, Moti-
vational Aspects of Industrial Morale.'" Personnel Psy-
chology, Vol. 11 (Spring, 1958), pp. 64-70.

Tristram, Henry (ed). The Idea of a Liberal Education: A
Selection from the Works of Newman., London: George G,
Harrap and Company, Ltd., 1952.

Thompson, James D. Organizations in Action. New York:
McGraw-Hill Book Company, 1967.

Thurston, L. L, Multiple-Factor Analgsis. Chicago: The
University of Chicago Press, .

Tompkins, Ellsworth, and Galen Jones. ''The Genesis of Mo-
rale," School Review, Vol. 58 (March, 1950), pp. 156-
161.

Van Dalen, Deoblad B, Understanding Educational Research,
New York: McGraw-Hill Book Company, 1962.

Wert, James E., Charles O. Neidt, and J. Stanley Ahmann,
Statistical Methods in Educational and Psychological Re-
search, New York: Appleton-Century-Crofts, Inc., 195&.

Wicke, Myron F. The Church Related College. Washington, D.
C.: The Center for Applied Research in Education, Inc.,
1964.

Wriston, Henry M. The Nature of a Liberal College. Apple-
ton, Wisconsin: Lawrence College Press, I§§7.



APPENDTIX

STUDY INSTRUMENTS

127

A



Instructions

This short questionnaire can be answered in less
than TEN MINUTES.

No attempt will be made to use individual findings
on an individual basis. Individual results will be group-
ed to give profiles of larger units.

Complete anonymity is guaranteed to all who par-
ticipate. ‘Even in the accompanying information form
the age variable has been carefully-designed to make

_identification virtually impossible.

Following each item are three sets of vertical lines
similar to those commonly found on exam answer sheets.
Please fill in the appropriate lines with a pencil or ink

mark as illustrated. To correct a wrong response either

erase or, in the case of an ink mark, cross with an X.
A—Agree '
U—Undecxded
) - D—Disagree
A U D

(if you agree with a given statement fill in the
lines in this manner.)

The-arder of the responses is always the sarme, ie.

A U D, Agree, Undecided, and Disagree.

Please answer every item but fark only one answer -

- for €ach item. -Feel free to record “any -criticisms -or
suggestions in'the blank space on the back. .-

RY

FACULTY
"MORALE

RESEARCH PROJECT

- A researck study conducted under the auspices
of the Censer for the Study of Hzgl:er Educa-
tion in the Sautl:wc:t

Sixty-seven years ago the pre_sidcnts of both Stan-

ford and Columbia Universities prophesied the doom of

the four-year college in America. Now after more than
half a century of survival the liberal arts colleges appear

.to be more threatened than ever before. -

Some who have watched this struggle over the past

few years have offered recommendations designed to -

help these colleges overcome the obstacles. This research
project was stimulated by certain of these critical sug-
gestions.

Current theoretical constructs were carefully weigh-
ed to determine the possibility of subjecting these expert

opinions to scientific analysis. ‘Testable hypotheses were -

then formulated and appropriate’ instruments designed
or selected to measure important variables.

Recognizing the absolute necessity of obtaining
complete returns from a genuine random sample of

* faculty members, every effort has been made to sim-

plify and limit this questionnaire. Answers can be
marked right in the booklet and the time required
should be about 10 minutes.

'RESEARCH STUDY OFFICE
424 South Ramsey St.
Stillwater, Oklahoma 74074

N -



A-Agree U-Undecided D-Disagree A
1. The administration keeps us informed
about college plans and developments. | |
2. 1 have a great deal of interest in this
college and its future. I
3. In general, I have enough modern
aquipmntk:mnrheﬁcaivdy 1
4. My immediate supervisor does not organize
wdlompanafd)eeduumonalmm.ll
5. There is good opportunity for advance-
meat in this college. [
6. Compared with other colleges, our re-
tirement program is satisfactory. 1
7. The administration tends to ignore our
suggestions and complaints. 1l
8. A few of my colleagues seem to be-
lieve they are running the institution. ||
9. Faculty meetings, committee meetings, etc.
take up too much of my time. 1
I&Myinmdiatcw}lnm:ﬂyhm
as fair as possible in his dealings with me. | |
1L Themnfthcdmlwork‘mhn
12. It is difficult for me to live comfortably
on the salary I receive. I
13. The administration often fails to give
clear cut instructions. I
4. The longer you work for this college,
15. I am often bothered by unexpected
16. My immediate supervisor really tries to
get our ideas about improvements, [l
17. Some of the physical conditions here
actually interfere with my work. I
18. I think that the salary schedule is
administered fairly and objectively. |

19. The administration keeps us in the
dark about things we ought to know. ||

A-Agree U-Undecided D-Disagree A
20. I am proud to be a part of the educa-
tional program of this community. I
21. My professional advancement is not
encouraged in this institution. I
22. 1 believe thar the present grievances or
adjustment procedure gives a person a
fair opportunity to get a problem settled. ||
23. The meetings we have are justified and
24, Tenure policy in this institution is satis-
factory in nearly all respects. I
25. The administration has a tendency to
play favorites. I
26. Sometimes I feel that my work counts
for very little in the college program. ||
27. 1 believe that I would do a better job if
I had more unassigned time. 1
28. My immediate supervisor is usually
willing to listen to my point of view. ||
29. The staff development program helps
mcmdolhm:rlobofteachmg I

30. In my opinion, salaries in our college are
lower than salaries in most other colleges. | |

31. I have to depend upon the grapevine as
my source of information. I
32. Compared with most colleges, our sick
33. Record keeping & clerical detail connected
with my work tend to be very burdensome. | |
34. When 1 do good work, credit is given
in most instances. I
35. There is good opportunity for profes-
sional growth in this college. 1

36. I am satisfied with the way salary mat-

37. The administration does a poor job of
handling complaints and suggestions. ||

38. 1 am doing the kind of work in this
college that T can do best. I

A-Agree U-Undecided D-Disagree A

39. The condition of the buildings & grounds
makes this a pleasant placctowork. ||
40. My immediate supervisor is not very
friendly toward us. 1
41. If 1 were some place other than this col-
hge,lwuﬂdhwmcoppatmmty
for advancement, 1
42 I'm. satisfied with the way our retire-
ment program is handled. 1
43. If I have a complaint to make, 1 feel
free to talk to someone in the adminis-
trative offices. I
44. | feel that T know how I fit in with the
total program in this college. I
45, 1 think my teaching load is about
right.

46. The administration does everything pos-
sible to see that we are fairly treated. | |
47. Some of my colleagues try to avoid their
48. 1 would not want to take extended sick
leave for fear I might not be reinstated. | |
49. With few exceptions, I understand the
policies & regulations under which I work. | |
50. Local pressure groups have too much in-
fluence on administrative decisions. il
51. The method for determining salary in-
creases is satisfactory. [
52. My immediare supervisor lets us know
exactly what is expected of us. 1
53. The students in this college are interest-
ed in learning. 1l
54. Some of my colleagues place personal ad-
vancement above welfare of the institution, | |

55. I'm satisfied with the way our sick leave
and benefit program is handled. I

56. The administration generally encourages
coordination between departments. I

USED BY PERMISSION OF RICHARD C. RICHARDSON, JR.



STUDENT QUESTIONNAIRE

A study is being conducted under the auspices of the Center
for the Study of Higher Education in the Southwest., This
study involves several factors including faculty morale,
college goals, etc. Your name was selected at random from
the student body of your college and you are being asked to
take a few moments to fill out this questionnaire. When it
is completed please return it in the self-addressed envelope
that has been provided.

The questionnaire includes questionsg concerning religion,
examinations, and other things that may or may not seem to
apply to your college. Please understand that your college
will not be evaluated as good or bad on the basis of these
questions, In fact this questionnaire is not going to be
used for purposes of evaluation but merely to confirm pre-
viously suggested assumptions concerning the proper cate-
gorization of your college.

Circle the response that seems to you to best answer each
question. Please circle only one response for each item.
If, at any time, you would like to make a comment concerning
any question feel free to do so on the questionnaire, front
or back.

1.  The religious emphasis at this college is very stromng.

a. Strongly Agree, b. Agree, c. Undecided, d. Somewhat
Disagree, e, Disagree

2. The administration and faculty of this college would be
especially pleased if I were a member of a particular
church or had certain clearly defined religiocus beliefs.

a. Strongly Agree, b. Agree, c. Uncediced, d. Somewhat
Disagree, e. Disagree

3. To graduate from this college I must do one or more of
the following: write a special report, take a required
seminar, or engage in some similar experience in addi-
tion to my regular course work.

a. Strongly Agree, b. Agree, c. Do Not Know, d. Somewhat
Disagree, e. Disagree ‘
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STUDENT QUESTIONNAIRE (PAGE TWO)

To answer the remaining questions, do not consult your col-
lege bulletin, faculty, or friends but simply answer accord-
ing to your own present understanding. The five responses

have been designed to give you a chance to express some doubt

as well as give a definite answer,

4.

To graduate from this college I have to achieve a certain

standing on either some part of the Graduate Record
Examination, National Teachers Examination, or similar
standardized examination.

a. Strongly Agree, b. Agree, c. Do Not Know, d. Somewhat

Disagree, e, Disagree

To graduate from this college I must take either the
Graduate Record Examination, National Teachers Examina-
tion, or some similar standardized examination though no
particular score or standing is required.

a. Strongly Agree, b. Agree, c. Do Not Know, d. Somewhat

Disagree, e, Disagree

If your college has special projects, examinations, or
papers that do not seem to fit into any of the questions
asked but which seem. to you to be an important part of
your educational experience, please describe them here
very briefly.

If your college does have special examinations, projects,

or papers as mentioned in the varicus questions from 3
through 6 then answer this last question.  If your col-
lege does not have these things then just circle the

‘response, ''does not apply'.

Does Not. Apply

I feel that the examinations, seminars, or other special
projects that have been indicated above have influenced
my advisor as he/she has helped me to organize my plan

of study.
a. Strongly Agree, b. Agree, c. Do . Not Know, d. Somewhat

Disagree, e. Disagree

(PLEASE RETURN IN THE SELF-ADDRESSED ENVELOPE) (YOU NEED

NOT SIGN YOUR NAME)
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Interview Questions for College Administrators

1.

Describe briefly an ideal graduate or seniocr student of
this institution. Try to do so as you would to a parent
who has an intimate personal interest in the student or
to a prospective faculty member who is being oriented to
the goals of your institution.

To what extent do you feel that the ideal behavior you
have described is necessary to justify the continued
existence of this college?

1, Absolutely Necessary

2. Very Necessary
3.____Necessary
4.~ Somewhat Necessary

5. Unnecessary

The ideal is often necessary as a high standard beyond
the reach of the majority. Success may then be measured
in terms of one's proximity to the ideal rather than in
terms of any absolute attainment of it. Considering the
majority of the students as they graduate or approach
graduation from this college, what would be their neces-
sary degree of proximity to the ideal to justify the
continued existence of this college?

1. Their attainment of the ideal should be wvirtually

complete.
2. They should be well on the way to attainment,
3.____They should have accepted the ideal as a goal.
4, "They should have begun to recognize the ideal.
5. They need not relate to the ideal at all.

If the college has a religious emphasis, the following ques-
tions will alsoc be asked.

4,

If a graduate of this college were a church member, how
much importance would you attach to his being a member
of the affiliated church?

1. Very much.
2, Much.

3. Average,
4.7 Little.

5.7 Nomne.

To what extent do you feel that affiliated church affil-
iation is a factor in the selection and retention of
faculty members?

1. An extremely important factor.

2. A strong factor.

3. A significant factor.

4.7 A mild factor.

5. No factor at all.
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I1f the answer to #5 is 1, 2, or 3, the following question
will be asked.

6. To what extent do you feel that faculty members are aware
of this factor?
1. Very strongly aware.
2. Well aware.
3. Aware.
4, ~Mildly aware.
5. Not aware at all.
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INTERVIEW MASTER

COLLEGE

BOARD OF TRUSTEES

How many are members of the affiliated church? 4 .

What %

I1f exact number not known, approximately what %7 #1

2 #3

- N

Is church membership (affiliated) necessary to serve on the
o?
board! #1 #2_ #3

NON-RELIGIOUS FACTORS

Does this college give: #1 #2 #3

Comprehensive examinations

Senior seminars

Seniocr papers (research, etc.)

Graduate Record Examination

Other

If so, what 7% of students are involved?

What degree of impact do they have on
the student’s selection of courses and
on his educaticn in general?

COMMENTS
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The following background information is necessary for the
proper control of critical variables. Please circle the
proper response and if you wish to qualify a response please
do so in the space provided or om the back. When completed
return with the questionnaire.

1.

.Most of my teaching is in the: HUMANITIES, NATURAL SCI-

ENCES, SOCIAL SCIENCES (If difficult to determine give
speclific department or course

N\
o)

Sex: MALE, FEMALE

Age: 30 or below, 31 to 50, 51 ox above

Years of teaching experience: 0 to 5, 6 to 10,
11 to 15, 15 or more

Marital status: SINGLE, MARRIED, DIVORCED, WIDOWED,
DIVORCED-REMARRIED

.  Approximate yearly income: $6,999 or less,

$7,000 to $9,999, $10,000 to $12,999, $13,000 or more

Most advanced degree: BACHELORS, MASTERS, DOCTIORS,
OTHER (Explain: )

(PLEASE RETURN WITH THE QUESTIONNAIRE)
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- TABLE XIX

SCORING KEY FOR GROUP FACTOR I:
BELONGINGNESS (SUPERVISION)

High Morale

Sub=~Category A Statements Response™

Communication 19
with 25

Administration 37

rrrOUUrCcTor

High Morale

Sub-Category B Statements Response

Relations 4
10

with 16
28

Immediate 34

e e O

Supervisor 52

of,
“A--agrees D--disagrees
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TABLE XX

SCORING KEY FOR GROUP FACTOR II:
IDENTIFICATION (SELF INTEGRATION)

High Morale

Sub-Category C - Statements Response™
Identification with 2 A
the Institution - 20 A
HighaMbrale
Sub-Category D Statements Response
" Inferpersonal 22 g
. 44 A
Relation 54 D
High Morale
Sub-Cateogry E Statements Response
Personal 14 A
38 A
Security 50 D

“A--agrees D--disagrees



TABLE XXI

SCORING KEY FOR GROUP FACTOR III - RATIONALITY

(INSTITUTIONAL ENVIRONMENT)

i

High Morale

Sub-Category F Statements Response™
‘Physical 3 A
Working 17 D
Conditions 39 A

Sub-Category G Statements Hﬁ%?pggggle

Professicnal 35 A

21 D
Growth 29 A
and 35 A
| 41 D
Advancement 53 A
Sub-Category H Statements -Hﬁgnggggle
Faculty 9 D
Meetings 23 A
Sub-Category I Statements Hﬁggpﬁﬁgzle
Teaching %% %
Load
45 A
Sub-Category J Statements 3§§2?gg::1e
Non-Instructional 15 D
Work 33 D
Load 47 D

*A--agrees D--disagrees
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TABLE XXII

SCORING. KEY FOR GROUP FACTOR IV:
EMPLOYMENT REWARDS

-

High Morale

Sub-Category K Statements Response™
Adequacy of 6 A
24 A
Fringe : 32 A
42 A
Benefits 48 D
55 A
: High Morale
Sub-Category L Statements Response
Adequacy of ’ 12 D
Salary 30 D
| , | High Morale
Sub-Category M .Statements Response
Advancement 18 A
of 36 A
-Salary Schedule 51 A

*A--agrees D--disagrees
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TABLE XXIII

GROUP FACTORS AND SUB~CATEGORIES OF THE

FACULTY ATTITUDE SURVEY:

FORM Z

Group Factors and Sub-Categories

GROUP FACTOR I

Sub-Category
Sub~Category

GROUP FACTOR II

Sub-Category
Sub-Category
Sub-Category

GROUP FACTOR III

Sub-Category
Sub-Category
Sub-Category
Sub-Catetory
Sub-Category

GROUP FACTOR 1V

Sub-Category
Sub-Category
Sub-Category

HO O W >

LHEOM

2R

SUPERVISION

Communication with Administration
Relations with Immediate Supervisor

SELF INTEGRATION

Identification with the Institution
Interperson Relations
Personal Security

INSTITUTIONAL ENVIRONMENT

Physical Working Conditions
Professional Growth and Advancement
Faculty Meetings

Teaching Load

Non-Instructional Work Load

EMPLOYMENT REWARDS

Adequacy of Fringe Benefits
Adequacy of Salary
Advancement of Salary Schedule

The following discussion explains the rationale under-

lying the re-naming of the FAS-Z group factors in accordance

with the dimensions of morale found in the Getzels-Guba

Social Systems Model.

Since the model contained only three

dimensions and the FAS-Z contained four group factors, the

fourth group factor, Employment Rewards, was retained as a

fourth dimension.
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Belohgingness

Belongingness was defined as the perception of congru-
ence between a role incumbent's role expectations and his
need dispositions. . Abbott has indicated that the influence
of two intervening variables might have a significant influ-.
ence upon this perception, i.e., reward systems and reference
group norms, 1 Although reference group norms are only in-
directly involved in Group Factor I of the Faculty Attitude
Survey, the reward system concept coincides clesely. The
‘reward system as presented by Abbott does not involve mere
monetary rewards but the feed back, in terms of considera-
tion, acceptance, criticism, etc., on the part of adminis-
trators that influence one's cognitive orientation to the
institutional roles. Communication and other relations with
supervisors and the adminiétration in general would greatly

influence one's sense of belonging.

Idgntification

The dimension of identification involved the degree of
perceived congruence between an individual's need disposi-
tion and organizational goals. To measure this dimension
the second group factor of the Faculty Attitude Survey was
used. Called "'Self Integration by Blocker and Richardson,
this factor corresponded closely to Maslow's concept of Self-
Actualization. Sub-Category C: 'Identification with the

Institution' involved personal pride and interest in the

labbott, pp. 1-13.
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college and Sub-Category D: 'Interpersonal Relations'
concerned one's orientation to his role as it related to the
college. The third sub-factor had to do with a faculty mem-

ber's self-satisfaction and security within the institution.
y

Rationality

Ratipnality has been defined as that perceived congru-
‘ence between institutional goals and role expectations, To
measure this dimension it was necessary to find a measure of
one's attitude toward the rcle he was being asked to assume.
Group Factor II1I of the Faculty Attitude Survey was a measure
of attitude toward work conditions of faculty members,
Called "Institutional Environment” this factor dealt with
teaching, general professional growth, physical factors,
faculty meetings, and non-instructional activities as they
effect the attitudes of faculty members. . If such activities
and facilities were perceived as conducive to goal attain-
ment, it was assumed that positive attitudes would be

developed.

Employment Rewards

An addition to the Getzels-Guba model, the "Employment
Rewards' dimension was measured by Group Factor IV of the
Faculty Attitude Survey. Sub-categories of the factor in-
cluded salary, fringe benefits, énd the administration of

these items.



CAPPENDTIX B

APPROVAL LETTER AND LETTERS USED
IN DATA COLLECTION

143



424 South Ramsey
Stillsater, Oklahoma
7hO7

November 14, 1968

br, Richard Colby Richardson, Jr.
RFD Number 1, Post Road
Wells, Maine , "

Dear Dr, Richardsoni

I am now developing a doctoral research project designed to measure
the possible effect of institutional goal specificity on faculty
morale, The study will be limited to four year libsral arts colleges
and may confirm the opinions of many educators that the liberal arts
college must recognize its unigue and limited role, have realistic and
specific goals, and concentrate on the fulfillment of thoss goals,

Your Differential Marale Attitude Inventory seems to be tho most
pronising instrument I have been able to find, In line with your
rocommendation that it be further tested, I wish to use it first in
2 pilot study involving two liboral arts colleges and later, with

poss:x,ble revisions, in a study of four to elght liberal arts collegebs.

I am especially interested in the four-fa.ctor factor analysis and in
the possibility of removing or replacing statements vhich continue to
perform poorly, The pilot study should aid 1n this roﬁncment.

If you will permit me to use this inventory. I wvill, of courso,
indicate on the questionnaire that it was developed by you, - I will
bo happy to furnish you with t.he results of all studies involving
th:ls instrument. _ Ll
Yours sincorely, »

L)
/Mﬂmo/ 4. ;é/maém,
‘Daniel C, Hardin
DCH

Endorsement of Suvervising Professor

Mr, Hardin is a graduate student majoring in highér 6dum.tion wlth an
emphasis in administration at Oklahoma State University., A doctoral
proposal as suggested in his letter has been tentatively approved,

"It it

Robort T, Alciatore
Associate Professor.
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Richard C.

" PresmpeNr
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4:&?@%2@;&&%v ﬂiﬁv»g? Ao éﬁeae%aﬁmg%léﬁﬁégh&
3835 GREEN POND ROAD e BETHLEHEM, PENNSYLVANIA 18017

Area Code 215 - 865-5351

ichardson, Jr. .

~ ‘November 29, 1968

- Your letter of November 14 reached me after follow1ng a rather o

. of profess1ona1 Journals.

- Mr. Daniel C. Hardin

424 ‘South Ramsey
Stillwater, Oklahoma 74074

vﬁear Mr. Hardin:

circuitous route. I was pleased to learn of your interest in the

inventory which I developed as part of my dissertation. Subsequent

to the completion of the dissertation, additional work was completed -
on the survey. This research resulted in a revision to the R
differential morale attitude inventory now called Faculty Attitude
Survey, Form Z. The nature of this research is detailed in a number

Because of the number of inquiries recelved concernlng thls 1nstrument
similar to yours, I took the trouble to prepare a manual deta111ng the
development of the survey, explaining its use and prov1d1ng a
bibliography of art1c1es related to the 1nstrument. P

I am enclosing a copy of ‘this manual along with Form 7 of the Facult
Attitude Survey. You are welcome to use Form Z or the differential "
morale attitude inventory as presented in my dissertation for your
doctoral research study. I would be most. 1nterested 1n rece1V1ng a.
copy of the results whlch you receive, .’ v ‘

You might be interested to know that at the present tlme, in add1t1on"ﬁ1f
to doctoral research in the United States, this 1nstrument 1s be1ng used
in the study of tert1ary educatlon in Australla T A

Best wishes to you in your study

//;cr£2Lc4/15,2;f§éz(1cc¢sz¢ﬁ,

Richard C. Richardson; Jr.

RCR: rb

Dictated, but s1gned in the absence of Dr. Rlchardson. .
Enclosure sent under separate cover. o
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3835 GREEN POND ROAD - BETHLEHEM. PENNSYLVANIA 18017
AREA CODE 215 . 865.5351

L

Richard C. Richardson, Jr.

PRESIDENT

December 26, 1968

Mr. Daniel C. Hardin
424 South Ramsey
St111water, Oklahoma 74074

Dear Mr. Hardin:

In answer to your two questions, the following is offered. First of
all, the 0-100 scale is a stralght percentage conversion from the

3 point Likert scale that is used with the Faculty Attitude Inventory.
A score of 2 is at the 50th percentile and a score of 3 is at the

100th percentile. With those bench marks, I am certaln that you can
work out the remainder of the scale for yourself. At

With respect to your second question, you should note that one of the
original purposes of the Faculty Attitude Survey was to establish

a reliable instrument., In order to have a reliable instrument, single
item categories had to be eliminated since they are notorlously ’
unreliable. The 17 items that were eliminated in the construction of -
Form Z were eliminated as a result of an item factorization which
revealed that they did not form a part of any of the categories that
had been defined as contributing to the measurement of morale. You -
will find a complete report of this particular study in the Journal of
Experimental Education as referenced in the booklet that I sent you.

Good iuck to you in your study.

Very truly yours,

‘gichardeichardson, Jr.

RCR:rb
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OKLAH@F‘AA STA'I'E UNIVERSITY s S'I‘II.I.WATER

i»:CEN"ER FOR THE STUDY OF HIGHER EDUCATION IN THE SOUTHWEST
~ Faculty Morale Project Office -
424_5 Ramsey, 74074

As outlined briefly on the front fold of the enclosed questfonnaire, a
research study involving faculty morale is being undertaken under the aus-
pices of the Center for the Study of Higher Education in the Southwest, .
Every effort has been made to conduct this study under rigid research pro-~
cedures in the hopes that the results will add a small portion of significant
information to the developing theories of educational administration, :

Your name has been selected at random from among the faculty members of your
.college. As no substitutions can be made it 1is extremely important to us
that you complete and return the enclosed questionnaire., To save you time,
the answers can be recorded by simply filling in one of the three spaces to
the right of each item, This can be accomplished in about TEN MINUTES,

The information form can be completed in a few moments and has been designed
to give enough information for analysis purposes but not enough to cost you .
your anonymity. Only one person involved in this study will have access to -’
the randomly selected names of faculty members..,identified by the number
penciled on the upper left hand corner of the return envelope,..and that

person will destroy those names as the questionna;res are returned, The

only reason for keeping a temporary list of: name' 18 to. insure a.pr0port10nal
representation of various sub’ groups. - :

A summary of the findings of this study will be share with all. who ¢

to {it, However, absolutely no raw data on any 1ndividua1 will ‘be "mad avail-;,&r
able to any one. You might be iInterested in" knowing that your college has’ been

visited and contacts made with administrators and students; -This: multiple "
data collecting method should prove more accurate than anyxsnewmethod by’ 1tse1f,

Yours sincerely,

Daniel C. Hardin
Project Chairman .

DCH:sc

Enclosure
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OKLAHOMA STATE UNIVERSITY - S'I'II.I.WATE‘R" |

CENTER FOR THE STUDY OF HIGHER EDUCATION IN THE SOUTHWEST '
. Facuhy Morale Project Office |
424'S. Ramsey, 74074

- On March » 1969, I sent a questionnaire to twenty-five faculty members of

your college and can now report that of these have already been returned.

The validity of this study would be increased significantly if your question-
naire could be included along with the others. As a college teacher, I cer-
tainly realize how difficult it is to work everything into a busy schedule, L
but I do hope that you will be able to take a few minutes of your time to fill o
out and return the questionnaire, Tt would be deeply appreciated '

© Yours sincerely,
-Daniel C. Hardin
-Project Chairman

DCH/ms
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OKLAHOMA STATE UNIVERSITY - STlI.I.WATER

CENTER FOR THE STUDY OF HIGHER EDUCATION IN THE SOUTHWEST
Faculty Morale Project Office
424 S. Ramsey, 74074

As of today, of twenty five (college name) faculty mem—
bers have returned the questionnairss which were sent to them during
March, As with all resecrchers, I am eagerly hoping for a 100 per
cent roturn, For your convenience, and knowing that questionnaires
can be misplaced or lost, I am enclosing another one with .this lotter.
Please find 10 minutes to fill it out and help ne reach the 100 per
cent mark on returns from (college nanc)

Yours sincerely,

Daniel C. Hardin
Project Chairman

DCH:jTh

Inclosure
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TABLE XXIV
ROTATED FACTOR MATRIX

1 I oo v VI VII VIII IX X. X XII  XII1 XIV. XV XVI

1 .64 .17 =16 .08 .15 =31 =05 =-,05 -.22 .00 .05 -~.17 -,29 -.06 -.06 .00
2 .29 -2 -13 .0 .06 .08 .16 .65 .15 -08 -.07 ~.14 ,23 -0l . .08 .08
3. .09 .11 -04 .0l .05 .14 <-69 -02 =-.19 .02 .16 .03 -.18 .16 .09 '-.09
4 .19 -08 .01 /53 .05 " .21- .08 .12 -.21 .01 =14 -.33 .01 .08 ~.03 <.l
5° .3 .14 ~-13 .15 331. .05 -.16 .06 -.08 .06 -.05 .02 -.17 .17 .59 ~.01
6 .09 .78 .06.-.06 .19 .15 .17 =-,15 -.15 .05 -.04 0L -.06 .08 .04 .16
7 .8 .04 11 -.2 .6 .02 -.07 . .08 .05 .04 .0l .01 .22 -.07 .03 .05
.8 .14 -.08° .03° .08 .08 .04 .09 .00 .07 -.05 ~-.83 -07 -.02 =~.03 .0 .02
9 =02 ~.09.. .78 ~.07 .08 -06 .10 -08 -.07 -.14 -.07 -.00 -.06 -.01 -.07 .03.
10° ;16 - -.13° -0 .81- .0 .06 . .00 ' .08 .01l <-.06 -.05 .09 -.07 .02 -.0L. .00
1L =04 -.,08 =0l -.05 .02 -.02 .0l 09 -.04 =-.05 .03 .03 .04 .86 .02 .09
2 -.11 .33 .02 =03 .13 .68. -.23 =-.03 .03 -.08 .12 -.15 -.03 .08 17 -.06
13° .32 .15 .19 =020 48 .07 .13 .21 -0 .03 -.17 .10 .00 -.06 .-.31 .12
16 .64 .03 .11 .12 . .03 .06 -.06 .27 .01 -.06 .01 .11 10, .13 .20 -.15
is- .08 -.100 .55 .00 -1 .30 -.22 -.05 -.33 =~.04 .11 .02 =-.03 .03 -.03 ' -.04
16 .20 -.05 -.04 .71 .08 .03 . .02 .00 -.21 -.05 -.09 -.25 .02 .00 - .00 . .02
17 .7 .07- .06 -.02 .05 -,06 -.76 -.07 .02 ~-.17 .11 -.09° 04 _-.21 .07 .12
18 .27 .16 ~-.08 .12 .75 .14 -.09 -.09 -0 -.02 -09 .08 .03 .08 .17 .00
19 ...76 '-.06 .-.09 .05 .29 -.06 -,17 - .05 -.11 .03 -,07 .01 -.20 -.02 .10 .0l

46 .09 .00 .12 -.07 © .02 .10 .46 .20 -.21 <14 .22 .17 -.16 .22 =10 °
447 .09 -.08 -.03 .19 -.04 .06 .15 =11 -0l .06 ~-.09 .16 -.20 .58 -,10
.66° .12 -.02 .27 .06 .06 -.14 .07 .16 .15 -.05 ~-.08 <11 .02 .16 _ -.02
.21+ .22 .5 .12 =13 -.09. 15 .00 .13 .07 <40 -.15 .16 -.22 .10 .16"
.31 .12 <14 .01 11 -.02 -.08 -.06 : '
© .66, -.03 .05 .05 .14 .15 .06 ~-.12
31 .00 .35 110 .29 .04 =170 17
-.05 .06 .23 -.05 .01 .08 =~-.06- .05
8-+ .13 .05 .06 .80 -1 =-,06 :=-.05 -.08: .
.08 .09 -.05 .02 -.05- -.10 -.0L .09
.02 .18 =09 .03 .17 .74 137 <05
© .67 .25 -,08 . .19 .27.° 04 .00 0L .

18 .04 .45 .08 -.14 -.12  -.30 [ .36
.47 =03 L1770 .08 (127 .13 13 .-.19,
L6313 .11 =12 .13 - ,19° -.03. .10

; . .23 .17 .02 .02 .80 .05 '-.16 . .00

377 00,81 .01 .15 .08 .02 .18  -.07 =01

05 .03 .00 -.10 .12 -.04 --,18 .
.03 -.10 .07 -.07 .08 .16 -7
.05 .04 .04 .83 - .09 -,08 - .06
4 .19 .18 -08 .03 .13 .05 -0l 0,22
C.42 10 .78 -.09. 02 .16 . -0 =.06 -,14

43 51 -.05 -.09 .05 318 .07 <.05 .12
44 . 48 .11 =05 -.02 .40 -.19  -.01 .28
4 .07 .14 .02 .13 .09 - .06 .-.06 =-.06:
4 " .70 -.01 .03 .19 .28 .05  -.03 .08

$ .
P
[

48 7 02 .16 .08 .14 .54 -.04 .08 .23

80 .42 . .06, ..22 .10 .09 .51 ~,11. .28
51 - .31 .1 -.05 04 .77 .15 -.03. .05
52 3 -.06 .06 .47 .00 .02 .0L .05
53 .24 .14 -.18 -.05 .00 .07 --.03 .07
54 . .13 -.06 .05 -0 .21 .-.07. .-.12 . .07.
55 .12 .80 -,05 -.07 .16 .12  -.16 . .17
.56 .56 ' .09 .10 - .04 .05 -.10 -.19 .24
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TABLE XXV
CORRELATION MATRIX
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TABLE XXVI
FACTOR ANALYSIS EIGENVALUES

Cumulative Percentages

Eigenvalues of Eigenvalues
11.71 .21
3.95 .28
2.98 .33
2.75 .38
2.14 .42
1.91 W45
1.90 .49
1.73 .52
1.58 =L
1.48 .37
1.35 .60
1.27 .62
1.22 . 64
1.14 .66
1.04 -68

1.02 ' .70

b ]
(W]
[
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SECONDARY INDEPENDENT VARIABLE TABLES
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TABLE XXVII

DEPARTMENTAL AFFILIATION OF FACULTY MEMBERS
OF SIX LIBERAL ARTS COLLEGES

D e p a r £t m e n ¢t

College  Humanities Ngﬁuralﬁ Sgcial Togal
Sciences Sciences E
A 12 4 8 24
B 8 10 7 25
C 6 5 11 22
D 12 1 11 24
E 7 5 10 22
F 9 3 11 23
Total 54 28 58 140
TABLE XXVIIT
AGE OF FACULTY MEMBERS OF SIX
LIBERAL ARTS COLLEGES
College yysrpaTow— TIoFs S0 ST 57 5657 o
A 3 14 7 24
B 7 16 2 25
C 1 14 7 22 )
D 5 14 5 24
E 5 13 4 22
F 5 12 6 23

Total 26 83 31 140
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TABLE XXIX

SEX OF FACULTY MEMBERS OF SIX
LIBERAL ARTS COLLEGES

-

Colléges Male Female Total N

A 21 3 24

B 24 1 25

C 17 5 22

D 16 8 24

E 19 3 22

F 13 10 23
Total 110 30 140

TABLE XXX

TEACHING EXPERIENCE OF FACULTY MEMBERS
OF SIX LIBERAL ARTS COLILEGES

Colleges G-5 6m1§ = %1w55 : 16 or more TU§a1
A 3 7 6 8 24
B 6 6 4 9 25
C 3 5 A 10 22
D 7 9 3 5 24
E 9 3 5 3 22
F 6 5 5 7 23

Total 34 35 27 4 140
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TABLE XXXI

MARITAL STATUS OF FACULTY MEMBERS OF
SIX LIBERAL ARTS COLLEGES™

Marzr ied Not Marr ied Total
College Mar - Dlvorcgdw Sub Sin- Di- Wid- Sub N
ried Remarried Total gle vorced owed Total
A (20) (0) 20 (4) (0) (0) 4 24
B (20) (0) 20 (3) (1) (1) 5 25
C (19) Q) 19 (2) (0) (1) 3 22
D (20) (1) 21 (3) (0) (0) 3 24
E (18) (1) 19 (2) (D (0) 3 22
F (16) ) 16 (5) (0) (2) 7 23
Total (113) (2) 115 (19) (2) {(4) 25 140

K . . o
"When Chi-square tests were calculated all non-married
categories were collapsed into single categories,

TABLE XXXII

INCOME OF FACULTY MEMBERS OF
SIX LIBERAL ARTS COLLEGES

$6,999  §$7,000- $10,000- $13,000  Total

College 0 S $9,999  $12,999 or more N
& 3 18 3 0 24
B 0 7 10 8 25
C 0 9 7 22
D 6 11 6 1 24
E 0 5 11 6 22
F 1 9 8 5 23

Total 10 56 47 27 140




TABLE XXXIII

EDUCATIONAL LEVEL OF FACULTY MEMBERS
OF SIX LIBERAL ARTS COLLEGES

Total

College Bachelor's Master's Doctor's N
A 0 13 11 24
B 1 5 19 25
C 2 11 9 22
D A 15 ' 5 24
E 2 9 11 22
F 1 16 6 23

- Total 10 69 61 140
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