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QHAPTER I 

THE ;E':ROBLEM 

:(ntroductiop. 

The qu,antity qf literature which has been w~i~ten peoently empha~ 

1;iize.;i the growing awarene13s of "tee,cher militancy~" Many wdters have 

reflected the vaAtne~p apd scope of thiP phenomenon, while ~ther~ have 

chosen a more sociologtcal approach 13.nd have been concerned with under­

standing; c~mdi tions whioh may perpetuate "teacl?.er m;i,li tancy. '' The 

term teac;her m:i.1:Ltancy has a. broad ran~e of connotations depending upon 

the s~rengths i9.nd puDvoses ot the teachers' qonvictions, q.nd the imvli­

cations these convictions have µpan the ob~erver -- coinm~nity, teaohers, 

administrators, et Getera. 

Th~ im~e,cts that teacher militancy ha~ haq upon the states, cities, 

@d com!fluni tie.s can be iJ..;J .. ustrated b;y M e;x:amination o:( the :riesul tp 

which 'f!~re gained 'l;ly teachers ;i,n the .states of Utah 1 Okl,ahoma, and 

Flor;i,i;l.a and the c:i,ties of Detroit and New York. Tea~her m;i.;I,i t@ncy in 

the fprm of NE.A statewide sanctions has had a not:lceable effect u,pon the 

decis~ons and the deQision max:~~$ at the state capitol a$ e~~mpiified 

by the e~uc~tor~ in·th~ state qf Utan. The panct~ons were lifted after 

300 days which witne~9ed "the eleot;Lon of a governor and mern'oe:z;-s of 

1 
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tne legislatu.re known t9 be friendJ,y to the teachers' cause as well a1::1 

FiUPSt0nt;i.C?-l inc;r:,ea,seE/ in appropriation for the sohooll;?, 111 

I~ 1965, Okl~homa2 became the second state to experience state~ide 

N~A sanctions. Sanctions were not lifted until the leg;i.slature had 

voti:.d $28.7 mi.lJ.ion in state f'µnds to upgrade education in .s;;everal areas 

and .aJter a referendum in which, the oitizE;ins of the state voted two to 

one to tEl-ke ineasu;r>e.$ that covld provide as much al;l $30 million more in 

The ;resu;J..tq of ~he sanctions we:re not 9-S qlear in F:l,qi;-ida as they 

wepe in Utah and Ok~ahoma. Norton, 3 a former editor for the Flo;r:,ida 

thei:r; sto:t:'y across to the ta;xpayers. An e9,:lto:i;iiaJ in the Ju,ne ii;;sue of 

Phi .Del ta K~;e4?an .sup;po:rted No:rton' $ concern e,nd stated that a oas;i.o 

lesl:ion shoµld ha,ve beer). lea;rned tram "The Fl9;r;i.da .;itory" ,-- ''the iron 

4 
Hst o;f teac;h~r power mw,t be encased in a velvet gJ,,oye." Wnile rriany 

we;i;ie d1.,1,biov~ about the suc:cess of thE; sanction, $/;ill! L?I)lbert 1 E:ll:eou,tivf:: 

Secretary of the NEA, E?tated th1;i_t th1b ir/,u, "one of the mo~t $igrdfic;ant 

victo:i;iies in. the h:i ,,tory of Am<:",ri c:an ,:,d,,ic,xtion. /? 

1Ja<;k H. Kleirnnann, "l?rofessionaJ, E;anot;ions: What, Why, When 1 

Where, ano. How," NEA Jou:rna.l, LVIJ (1968), p. 43. -
2J'h"d 

..,;i. '. 

3GayJ.e Norton 1 '''rqe Florida Story," filii. Pe}~ KaP:iz<llf, XLJX (l968}, 
P• 555. 

4 
"What Are the Lesson.;; of Florid1;3.'ll" Phi Delta K;3,l?pan, XLIX (1,968), 

P• 553. 
5 Norton, ~968, p. ?55. 
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An analysis of the recent teacher st;t:"ikes in New York City and 

:Detroit emphasiied the solidarity e..nd the strengths o;e' the teach~r 

upions. Buskin6 reported that teachers in New York C~ty stayed out for 

fourteen days and paralyzed the biggest school system in the world, and 

that teaoher,s in Detroit struck for nine tlayi;; an(i school.s remained com-

~letely close~. He summarizeq the fina.nc~al achievements of the two 

µnions as follows: 

In New ".(o:rk, a, school 1:;,Qard that is fiscally dependent turneo. 
to the mayor, who helped negotiate a settlement th~t uniqn 
le<;J.de:i;s called ";fantastic." In Detroit, comparable gains 
were achieved, with money commitments made PY the ooard that 
may force the ;fiscally independent system into a deficitqudget 
before the end of the school year.7 

Although financial gains accrued oy the teachers in the two cities 

were significq,J1t, many observers bel~eved a more significant gain mar 

have Peen made. lhey believed the autumn of i967 marked the precise 

point ~n the histq;t:'y of education when the balance of power iahifted 

away f;i;am the Gchool board members and the admini,strators towa:rd the 

teacher~ .8 

As school administrators have appraised the educational implica-

tions caused b;y teaoheri mili ta:µcy, a wide variation of attitudes and 

concerns have been ~resented 13..S reported in the 11Fo:r,ward'' of the 

School Adrninis_trator ~nd ~egotiQ.tion: 

6;rvrartin Buskin, "Strikes: Now That the Big Ones Are Ove:r. , • 
What's Le;ft7 What's Ah~ac].?" School Manag~ment, Xl (1967), :p. 66. 

7 Ibid, 

SB k" us ::i..n, 1997, p. 66, 



Tbis teacher militancy has produced varied administrgtiv~ r~~ 
action ~ry diqmay 1 q~sappointment, apprehension, an4 often 
antagonism. In some instances, however, the responses has 
been one of acQeptanoe. 9 · 

4 

This ooncern was ~ntensified when the NEA supported the mass resignation 

of more than 30,QOO teachers in Florida. The AASA sho~ed the unmis-

to;lkable division of interest between teachers and administrators in the 

following strongly phrased resolution: The A.ASA vehern,:mtly rejects the 

use of the strike, and strongly urges state legislatures to dec~are 

Rtrikes iilega.1. 10 

The school ppincipal, who has teen charged with the responsibility 

of the ongoing operation of the school, has seen the implications of 

increased teache~ militancy and teacher power as a major concern for 

himself apd his organization. An explanation of the reasons for these 

concerns and some possible consequences have been stated by English; 

F~inoipals have been the target of milit(3.!J.t teachers and 
organized parent groups; they have been treated like ugly 
d1,1cklings in board-teacher negotiation:s. Generally, princi-·/,;j-·&_, 
pals and the~r. p:rofessional associations ha,ve reacte(i defen-
qi vel1 and negatively. Both NASSP and DE$P are considering 
i'Jithdrawal from the NEA ove+ that organization,'s emerging 
mili taJ:J.QY" ll 

Addelston12 contended th~t each time teachers gain more control 

91 'Forward," The School Aµministrato;i; and Negotiation 1 A report 
p:r\',:pared by the American 'Association of School Adn]inistrato:r:;; (Wa,;;hing­
ton, D.C.: AASA, 1968), pf 5. 

10American As:;;ociation ~f School Administration, Official Report 
ofl AASA Convention (Washington, D.C.: AAS.A., 1968), p. 2.05. 

11Fenwick Englisb, "The Ailing l?rincipalship, 11 ~ D~lta Ka~;pan, 
LlV (1968), p. 15S. 

12Lorraine W, Addelsrton, "Tbe Princi;pal's Stake in Professional 
Negotiation,.;i, 11 N<;3,t.iona1 Association of Second~;[ S..,9~,91, P:rincii,:ialE;> 
Bulletin, Number 337 (May 1969), p. Wi. · · · 
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over wofking conditions in a contract, the principal's authority is 

decre~sed, ~nan a;nalysis of the teacher strikes in New York and 

Det:roit, :S1.1,skinl3 sv.p:ported Add,elston's view by .:;:tating: 11J;ncreas;ingly 1 

or re;fe;r to the co;nt;ract .,.._ before ma.king changes in the operat;i,on of 

the ,;;chools~ '' 

The preceeding is a cursory view of teacher militancy at the 

national scene. As teaohep militancy has been specifically examined in 

Okl~homa, itbeGomes apparent that Oklahoma is not representative of the 

nation, Even though the Oklahoma Education Association was one of the 

f;irst associations to participate in a statewide NEA sanction, this 

action wai;, supported 'qy the cl.11 inclu,s;i ve OEA. 14 Several othe;r· con ... 

dit;ions were c;,.J,so indicative of the relationi;,hips teachers had with 

their adrni;nistrators, boards of education, and legislators. ~eacher 

pressures have not been significant enough to produce state negotiation 

w· tenure li3.WS. 15 Only three local assoc;ia~ions Cnon~ in the current 

sample) have a negotiations agreement with their local school boards. 

The OEA has "been able to funqtion in such a, way that the a&nin;l$tratars 

and aq.minist;J;'ative departments of the QEA have not been "kicked, out" 

of the R~l inclusive organi~ation. 

Regardless of whether writers h~ve described the flamboyance of 

teacher rnil,:i..tar.\CY at the na-t;iana.l, 13tate, or local levf!l, or whether 

1?Bugkin, 1967, p. 66. 

14 Shawn Kalkstein, "Okla):J.oma's Education Wart Lo.ok, x:x;x (1966), 
p. 85. 

15 · "Statui;, of Written Negotiation :\?rocedurec;3, 11 Negotiation Repearch 
Digei;:;t, I (19E$7), :p. B~4. · ··· ' ' · 
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theJ have ~x:prep$ed a greater concern for -understanding factors which 

may contri oute to teacher militancy, the "au,thod ty" person who has 

been cloqest and who needs to work most directly with t~achers has been 

the principal. The;r,efore, wh,ether the principal s-upports or d;l.1;1courages 

tea~her ~ilitancy} he needs to understang this important concept and 

it!;I irnpJ,,ieat:i,ons fo:r his behavio:t:' within the oq1;anization. 

Researche;r,s within the fields of edvcation and sociology have 

ex;am;l..ned ce11tain relationships within individu,al school orisanizations 

which thEi!Y believe may have cqntribu,ted to teacher conflict and thus, 

mczy have ~llowed militancy to become operative. Gorwin,
16 

for ex~ple 1 

:n.as conducted an extensive three yea:r ;investigation with the ai\l of 

f~nq.s f:riorn tbe Cooperative ResearGh Program of the Offioe o;f Education. 

Hiq major cqntributi9ns have been the examination of staff CGnflicts 

within the sobool organization and the development of research s~ales 

which have operationalized the concepts of teacher milita,ncy and 

tei;i.cher ol;"i,entations. Th'rough hi,<;, operational defini t~on, Go:t:'win?-7 

has provided 1;1.n opportu,ni ty to mea.s;iure te?-cher militancy ''within an 

org'3.P,ization. '' 

The cur+ent study has been d~vised with the hope of gi;i.ining new 

inPights i;nto i;;i tuations ''within the organization" which may help 

16
Rona~d G •. CorwiA, ~$. ;Deve~Q.Emerrt_ of ~ ,;nstr1~~E,l for E~wnj,ning 

Staff Con;f12.ctm in the l?'u.bhc Schools, Cooperat;i,v~ Ressc;l.;r-ch l;'roJect 
N\.tmb~ri 1934' \Dl;)p"ru;tmerit of $oc:i,ology, and Anth:ropology, Ohio State 
University, l963). Also, Staff Conflicts in PubliQ Schools, Cooperative 
Res~arch P:t:'oject Nvmber 2637, Depa,rtment oT$ociolci~y and Anthropology 
\Ohio State; Univem=:i;ity, GolumbuEl, 1966). 

17co~win, 1966, pp. 142~143. 
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e;ic:plain why teaoh~r m;i.litancy exists; in different degrees and inten,.... 

sities in what appear to be qim~lar situations. 

A Statement of thE;; Problem 

theoretical model for predioting teacher militancy in the high school 

and to mod;i.fy and refine the model in light of the research findings. 

Puring the developmentaJ, phase, the most important oonsiderat;i.ons 

have been to exp.lll;i.ne the e:x;isting body of knowledge and to identify 

those characteriqtics within the orgl';l.Uization which have oeen the most 

.salient in predicting teacher mi;lita.ncy. 

T~e pri~arr goal has been to bring together a.nd relate the con-

cepts ;fol,l.nd in the bcidie's cif theoretical. knowledge that have emerg1;,d 

;from previous research directed toward developing a theoretic;al base 

for exc;l,tnining; staff conflicts ;i_n the pub;t.ic e.chools, 18 measvring 

bu;reaucracy l;l~ the Sc~ool Q;r-ganization Inventory 1
19 a,nd e~amining leader/ 

behavior through the Leader Behavior Description Qµestionnaire. 20 
' . I . I ',.. . " ' 

.After thE;; theoretical model was constructed, it waE;J te1:;,ted. sta-

tistioally to determine its acceptance cir rejection. 

The hypothel;les are presented in Chapter II aJter th1:; rationale to 

su;ppo;rt them ha1;3 1;/een c;ideg,uately developed. 

18Gcirwin, 1963 and 1966. 

19D. A. MacKay and Norman Robinson, Scl).qql OrgMi;:mtion Inventory 
(J?epartment of ;E;ducationa.1 A\fulini1;Jt:ration, Uni vend, ty of A;l.bE;;rt'a·, 
Ectrnopton, 1966), 

20Andrew W- Ba,l;pin, Manual !:2!, Leader Behavior Desc;ri;etion 
Questionnaire (Ohio State Unive:rsity 1 Columb\1a, 1.957).

1 
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Definition of the Termq 

'I'he terms used in this study have be.en U$ed ex;tens~ve:1,y 1;3.n\i h?-ve a 

variety of meanings; howe~er, within this study eaoh ter~ has a specific 

me~ning. Chapter IXl contains a section which explains the development 

of th? scale9 or instrµments Uqed for each of the ~ajor Qoncepts, and 

it also gives e:x:am:p;I..EH';l of research question1:;,. For comph:te ;in;format;ion 

concerning the instruments, see Appendix A for the instruments and 

Appendix: B for the scoring '.l?rooedure.s. 

Te~~hep; Mili tanc;y;. Teacher mili tc;l.ncy ha$ been ui:ied in various 

ways; consequently, it has' many definit:!-ons. ln the introduction the 

major refe~enqe to teacher militancy indicated that teachers have been 

21 22 willing to support panctions and strikes to make their inf~~ence 

felt in decisions whioh affected themselve$ p.I1d their profespion. The 

col'),notations of teache;r, mili ta.ncy VEl.ried among a,nd within groups of 

administrators, teachers 1 and the community. 

For this inve~tigation, teacher militancy has a limited and ppe-

cific operational meaning. r,he term refers to the ideol9gical relation­

ehip between the te9-cher ,;3119- hii:s princ;i.pal~ According to Corwin, 23 

teacher mil~~a.ncy is char~cterized by the degree to wh~ch the teachers 

are willing t9 show "compliauce" or to t~e the ''ini t:iati ve" in 

hypot~etioal teache~~admipist~atoT conflicts. 

2lKl . · .· einmarm, 1968, p. 43. 

z2Buskin, 1967, p. 66. 

23 Corwin 1 1966 1 pp. 14~rl43. 
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Te0cher Or~entations. 
, ""f"!'I , I .1 ·1. ,,j:.,,o:+;== 

. 24 
C9rw~n believes the image of the teacher 

in Ameriqa ~s a curious conrus~on of tradition and change; and teachers, 

like ms.ny vocatipnal groups in the pro~es1;, of change, have become crit ... 

iQ~iy seif~ponscious of who they are ~d what is to qecome o~ them, 

1lrad;i,i;ionally the teacner was expected to be a lo:yal "pub;J,.~c Elervant" 

of the local community and to the administrator who controlled his 

adyancement. Contrast the teacher who has this traditioni:µ rQle orien-

ta,t;i.on with the remarks wh.ich Brc;J.ulio Alonso, l?reside;nt of NE.fl., made to 

the NEA Representa~ive Assembly. While speaking about teacher$ of today, 
i 

he sta,ted: 

The~ are nQ iQn~er passive, meek, and apquiescent~ They will 
not permit power struoture~R-Pd outside press~req from deterring 
them in their quest to h~ve a voice in determining what hap .. 
~ens to them @id to education. Professionali6m does not mean 
acquiescence! Professionalism does not ~ean acceptance of 
the stat~s q~oi25 

Qorw~n identified these two ty~es as professi~ncy}. orientation and 

e~ploJee orientation. He stated: 

:ProhSEiJ.,OP.al ori1=mtat;J.on is chare,cteri2ied oy the teacher whq 
be~ieves teachers shµu,ld have decision-mc;J.k,ing autpority and 
has an orientation to the profession and 4is professional 
colle13,gues. 

mplQyeli:l orientation is characterizeq_ by the te13,ohe;r who is 
J.c;i;yal to the ~drrr;i.nistrahon and to the organizat;ion. 26 

Bureq.uc:racy ~ In th:l,s study bureaucr/:lCY was U,$80. in a :restricted 
,\ 

Qense and included only four of the s;i.x chc;J.racter;i,stios which were 

24'1''h"d 57 .... ,,,:i. n P· . • 
25Braulio Alorn;io 1 l'Commi t!l)ent to Action," Ad,dJ;'essel:3 a,nd Proceedings 

~ NEA R;~resenta~i,ve Asse~bl~ 1 CVI (1968), p. n~· ··· · .....,_ · · · ' 
26Corwin, 1963, p. 125. 
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usua~iy as~o~iated with bu;reaucracy. Mac~ay27 used Weber's six Chiu'.,. 

acteristicl;l of hurea,u.c;:rac;:y to d1;:velop the School Org~iz;~tii,qn Inventor;y 

which me~su.red bureaucracy in the public school. ln a study ~n which 

he used the Schoo;L Ore;a,n;Lz;ation J;nv~nt
1
or;z e Kolesar28 iq,entified two 

difte~ent dimensions of bu,reauc;racy .,.~ the authority and the e;xpert;i.9e 

dimensionr;;. 'l'):le ch,c:3.,ra.cte1;1istici;, 9f ~pecializahon and teclmiGal com-,. 

petence were classified within the expertise dimension and were not 

UrSed in this study (see p. 40 for rationa:J.e for not Ul;'ling thil:l dimension). 

The authority dimension wa~ used synonymously with bu~eauqracy in thi8 

'*''!)b'rt and included the fc;,llowing characte:i;-istic;:s: 

l. Hie;riarchical avthori ty. This dimension measures the extent 
to which hiera.rchicel a'Ll.thori ty and Eitatus differentii;ils are 
emphar;;iz~d in the school. 

2. R.ule;:; for tei3-che;rs~ '];his dimension measu,res the extent 
to which the s9hool has a system of written rules fo~ te~chers 
designed to cover most situations, 

?, Proqedurctl speciftcqtion. This dimension measures the ~xtent 
to which the school has a w~ll~defined system of standard prp~ .· 
cedu:r~s for the guidance of staff membe:riS in th~ir GlJi.ss:room 
teaching and oth~r ISGhool work, 

4, Impersonalit;y, This dimension mea.;;ures the e:?Ctent tb which 
the school emphasized th~ premise that every per~on connect~d 
with the sch9ol o;rganization (administrators, t;eaQhe,rs, ;pupils 
imd, :parents) is to x-ec;eive exactly the sc';lJlle ~ind of 'tre1;1tment 
~d that no ;personal considera.tion:;, should have wi eff~ct on work­
ing relationships between teachers, administrators, students, and 
.parents. 29 

27Mac~ay and ~ooin~on, 1966. 
28Himry Kolesar, "An Ernpidcal Study of Client Alienation in the 

Bure1;1uoratii;:: Organization" (unpub. l?h.D. DissertaUPn, Un;iyer~;i.ty of 
Alberta, Edmonton, 1967), pp. 26-3~-

29I'Q;i,d, 



~eade,:r~hi~ I)ehav:j,or pescri;Ftt:on Quecition,nc;;l.i:re (LBP,S). l;ndiv;!.duals 

in J,.eade;rs4;i.p roles have 'qeen evalu.ate" by varioµl:i meth9ds~ frf;!q_uentl:y, 

suoh evaluations have been accomplish~d by means of v~:l,oµs subject:i.ve 

rating ~calE?S· Howeve;r, wit}). tµe deveJ_opment of the L:SDQ1 the emJ?has;i,s 

was not upon the evaluation of the individual leader but ratµer upon 

the group''s description of the behavior of the leade~~ The developers 

~f the L~DQ realizeq they would be unable to measure al~ of the ~ea.~er~ 

l::lhip behavio:t:is of an indi vi9,ui'W,; theref<;ll;e, the;Y seleqteQ. two speGi;fi9 

Tp.ese two dimensions a;rie defi;ned as foUqws; 

In;i ti,;3.;bin1> .::;tructµre r~fers to the leader' 9 behavior :in de;!.in,,.. 
eating the reJ,at;Lonship betwE;Jen himself t;,..Pd the member1;3 of );l.:i,s 
grc;iu.;p, and in endeavoring to establ:i.sh well-denned ;patterng 
of organi~ation, channels of communications, and ways of g~t~ 
ting the job done. 

Consideration refers to behavio;r:i indiG?-hve of :frif,mdi;;hip, 
mut1,.1.a,l trust 1 respect, /3.Pd wa.rimth in relati9ni:,h:i,.p betwe(;ln tb.e 
leade;r:i ?.nd members of the grouv.30 

clas$es per day. ~n testing the hypotheses, teachers wer~ further 

d.efined to be thos.(? who ;rq.nked at the seventy-fift 4 :gercentile and 

above on teacher militancy for t4eir respective schools. 

SGhools. The sqhools inchided in this 13-l)udy we;r:ie high schoo;l..s 

which eduGa.te~ students in $rades nine or ten through twelve. The 

definition of teachers also restricts the definition of the school. 

When the term soho0l is used, it represents only those teachers who 

scor~d at or above the seventy-fifth percentile on teaoher milit~ncy 

in their i;;chool" 



Significance of t4e Study 

'I'he vaetnesf;> a.nd the t;:iCOpe of teacher m:Lli tanc;y clear;t.y inp.icates 

tha:t; school adm~ni:;;trators need to gain in1;,ights into cond:i, tio;ns w:l thin 

th~ organiza;ion which may contribute to the intenp;i.tl of teacher 

militancy. Scµool acl.m.inistrators may find this st~dy significant in 

providing a greater ~nderstanding of the relat~onshivs 9etween te~oher 

miUt@cy and, ea.on of thE:1 follow:lng; teacher orientation, 1rqreauGr!i\cy, 

a,nd leader behavior. Insights gained from th~se relationships may 

provide :i,mp;).iqationi;;, for tb,e dEwelopmE;lp.t o;f strategies to modi:('y the 

orientation of the teac4ers and the administ::ra;\;or.;;, to ell h;r the si;:ri1.1c­

tu.re o{ the or~anizahon, and tg (nod;ify the a.p.min;i.Gtrijl,.tor 1 1:S pel;J.avior 

toward the teachers. 

Limitations of the Study 

1his study was concerned with predicting the relative rankJng of 

schools on teapher militancy. Although teacher militroioy was treated 

as an independent variable 1 a cause~effeot relationship qa.nnot be 

imph~d. 

':r:hi::i stuey was Umited to th~ l)'lare militant teaoner~ within- each 

school, AP stated, in the definition of terrni;; and, S!;:lVeral times w:i, th:i,n 

t;h;i.1;, repo:rt, t:\1-e tei9.ch~rs who sqored, on or above the !Beventy..,fifth 

pe~o~nt~le on teayb.~r milit1;Uloy for their school became the data ~ase 

for testing the hypotheses. 

'l'he study was limited to the h:i,gh :;schools which we:re members of 

the Oklahoma '.l?u.bliG S9hool Rel;le;,,;roh Council. The:i;-efore 1 gene:quizatians 

drawn f~om this inves~igation should be applied ca~tiouElly to s9hools 

other than those inc~µqed in this study. 
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~lap. of the ~eport 

Cl;l.apte:i;- J; ha& :proviQ.ed the g~nera;J.. be,ctgr-ound of t;n,e stud;;,, a 

statement of the problem to be studied, d,efinition of terms, si~nifiQanGe 

qf t}J.13 study, a,nd l;i.mi tation~ o;f tl:J.e ~tl.lcl.:y. 

Chaph:i;- U will oontai+1 a review qf t);J,e li te:r;'at-ure, develo~ment o.f 

tne l"ationaJ,e for the :hypothese.;;, st9-tement o:f th(;) hyl)othe?,esi and, the 

prese~tation qf the modei~ The selection of the ~ample 1 tne proced~res 

for collecting Md treatipg the data, <;l,nd an ~:iqilanation of the research 

instrv.men.t/S w;il;t, bei pX'esented i~ Chapter III. Cha;pter lV wi:JJ;. i:.onta;i,n 

th~ repo~t of the research :rindin~s and Chapter V ~ill contain a sum~ 

mary of t~f~ndings, implications ~d' suggest~qns for futur~ resea;rch. 



CHN?TER I:r 

~EVIEW OF LIT:E;R.ATURi AND CONCE:!?XUAL FRAM~QRK 

;I:ntrodu~tion 

Gerning tqpic,:s a,ssociat@d wt th mi,li ~ancy, orientai;:i,ons, bu:reavGra,qy 1 

a.Pd ;1,ead~+' 1:;>eh@.v ior; however I only th9se which h1:1-ve 1:leen oonl:lidered 

most signiifii;;artt and, pertj,n(;)nt to this study will be ;i,nc:J,uc;led in the 

fir1?t :gart of tbis ohi3,pte:r. T4e c;onoept.s of empJ,oyee ~nd ;profee~ion~). 

orienta;t;ion.s and rnilita!J.CY wi, t;J:iin an orgain;l,zqti,on have 'been tr~ced 

;from thei:r earily use to the d~velopment o;f the two peqear<;h in,st;rumentR 

by QorwiI),, ~ Burel;l.ucraoy has been e:x:am;ln(i:lq frorn Weller' ei
2 "ideal ty;pe'' 

to oul;'rent studies whioh ha,ve e~arr)ined 1?1.rreau9racy in the pu1?Hc eohool§ 

t):J,rou.g;h t'.Q.e 'ltse 9f t;n~ s,ohooJ,. Organiza,tion ;I:nv.~ntot;y .3 Another major 

dimep.sion ~nder copsideration consisted of the ;i,eadership styles ot the 

J,Ror,\13.ld G. Co;n'1;i.n, The Dev~l.a:em.ent £1 E Instrurnen~ ~or E~amin~n,5 
~t~ff Conflicts in the PuS'I'ic SGh6ol~, Cooper~tive R~6earoh Project Nurn­
ber l934' (Dep,;;1.rt~nt ··of Soc;iology Md Aµtb,:r-oro19gy, The Ohi9 ,$ti3.te Un;j,~ 
ve~qity, l963), ~V· 172-260. 

2
H. Kr Gerith ~d c~ Wrtght :M:Uls ('l'ram;latori:i an.'5. edi to;ro), Fro!J'l 

~ w6~e:r; Ess~y~ ~ .e8~iolo~:y, New York: O;x:;f o;ro, Uni ve;rl=li ty :Presi, J,,9~6 7 

P, 19 • 

3n. A. MaxKay and Norman B.obinson, School O:rgliUli12:.!;l,tion 
1
:Cny1n,torx 

(Uniye~sity of Albertq, mdr(Jonton, 1966). ' 

J.4 
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associatecl 11;). tn the Le~de;r Behavior Desori1;itipn 9ue
1

st
1

ionn~ire. 4 

After th~ ~evetw of the 1:i,terature section, the last ~qrti~n of 

th:\.>$ cl).apter wil], l;>e Q.evoted to tl).e development o;f a :rationale fqr eaeh 

~ilitancy and Orientation 

Most o:f tb,e :req~arcti. oo;nqerning the collective action of teacb,e;rE;J 

has ''employed the hi1:,toriogra;phic anq./qr qase study method 1:W<l dea.J;t; 

with .j:lome va.rt;i,cular aspect, narrow in scope, o;f teache;r u;n;i.ol'l.s. 115 

'l'he firi;;t att(;lmpt to study teachers' J;'o;l.e 9rientation and. mil;i,tancy 

with a more abi,r\:ract s9cioJ,o~rlca.l appro1;tch had :its beg~nn;i,ng in 1993 

when Corwi:n
6 

conducteid a three Jea;r inveptigat;i,on which was ~ponso;red 

by t];l,e OoopEJrative Research Program of the Offic::e of Education. qorwin 

un\'lertoo:k a m~jo;r :r~view of the ;L;l.ter1;1.ture co;ncerningp;rqfese:ionaliiz~.,. 

tion ~s a g~neral process roid the exploration qf the role "of the profes-

CO:(').(Lipt '!'f:L thin th!;;! organi?,ation. He deve;J,.oped, and e$tabUshed 

rehability and vaJ,idHy for several instrµmentt=l in order 1;.q empi;ri .... 

ca.1.ly te$t ;hi,;, J:i,ypotp.eseE:i, 

Co;rw;i,n7 saw the drive fo:r professiona::Lizat;lon ai:;; a nece1:,sahly 

. 
4

And~ew w. Hp.).,p~n, M~nu'."-1 for Lea.de:r Bep.avior Pei;icri;etion Que~tiop.,., 
na~re (Ohio Stat~ Up.lverslty, 1957). 

5s~ymour Ev{;Ul.\!', ''Towc1-:!'.'d a Theory of 'l'eai::her CPlleqti v~ O:q;a.niza, .... 
tional Behavior" (unpubf ~d-D. di:pqje:ritat;ion, New Yor~ Un:i.:YE!X'Gity, 1966), 
P· J,6. 

60 . O;t'WJ.,n 1 
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mihtl;l.nt proc~sis within educi:,.tion bi:;oa,us~ teao.b,er9 mu,i5t wrest control 

ot1 the;i,r wol;"k from t):le tra<J,i tional supedo:rs ( the community) anq. from 

th,e pu,"t;llic' f? modern"'1day counterp13.rts ( the ,;3.drri;i,nistratoris). 

Jn his mare recent report, CQrwin found that the;re was; 

a linea.;i;- relationship between professional orientat;i,on ani 
vario14s m~asu:r;res of orga,niz,ational ten,;;ion and conflict; tlvit 
extrem$ly 1profes~ional facu+ti~s have higher ra~es of conflict 
th,an the less professionitl, extreme; and that faGulties w4ioh 
combine a hig~ profe~s~onal orien~a.tion with a low e~ployee 
or:i,entation have more conflict (in most respec~s~ than f~c­
ulties which organize th~ir roles in other way~. · 

Bur~a.ucra9y, Mtlitanc1, 8.l}d Or:i,enta,t;i,an~ 

Webe;J:' avpided the ;i,.:;isµe of conflict \"l:i,thi;n an organization through 

the development a~ an ''ideal 1;,ype" of burea1,1o;racy. Accox-ding to Weber, 

the following dist;i,noUve chari3.cter;i,stics of ,;1uch an '';idec;il'' bu:rel;'l.uc-. 

'!;'f).Cy .;;;erved to max;imize :rationl;l.], deGision-rn~ing c;;tnd to promote admi;n ... 

1,. 0Tgwiiz;at;i,p:n tasks i3-J:'e distributed among the var;i,ous po8'itions 
as off:i,cial duti\;H=l· implied is a o;l,~w-Gut division of la'bo;r 
among vositions whioh makes possible a high ~~gree of 9peciali~~tion. 

2. Th~ po~itions o;r offices are or$ia.ni~ed ~nto ~ hi~ra:richica'.L 
authority structure. 

3. A forma'.Lly est,9,bJ,ished system of rules an<i regul~t~op:;; gove;r,ns 
official (lecisions wd action.s. 

4. Officials ,9,re e~ect~q to assume an impersonal orient,;3.~ion in 
t):leir cqntacts w;i.th cl;i,ents wi.d with othel:"oUic;i.als • 

.5. Jilinp'.1,qyroent· by the organization 9on1;1tit1,1tes a oareer :fo~ 
off;i.cials.9 

8corwin, 1966, p. 28~. 
9c;;erth an~ MUJ,s, p;p. 196-204. 
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10 Bur~aucracy was s~en by Weber aq the most effiQient form of 

plin~d pe;J!'!o;rrnance governed by abstri:lot rules Md coordinated py the 

au.tho;ri ty !lif:lran::hy fostered a rational and consistent pU:t;'/3U;i. t of 

organizational o~je9~iv~s. 

Mel:'ton;L:l wal;l Qri tic al of Weber' /3 "ideal type'' l)f bureaucracy 

because he felt a q:i,milar syst~matic attempt 13hould have been j'l\ade to 

ine the conflicts ~hat a;rise between the e~ements comprising the 13ystem. 

dfic dysfup.ctions of b11reaucratic cha.rapt:;eri15tios within a school set~ 

ti.n,g. BaJl 12 found a nE/gat;i.ve relat:Lonship (sigrJ.ificant at the .o;i. 

level) between ~rofeqs;i.onal autonomy and hierarchy of authority, pro~ 

ce('l,ural speeif:i,cationi,;, and, impersonc3.li ty. The rules for me111ber1;, 

dimension was also negatively related, but not at a statistiQally 

qignifici3,Dt level. 

A recent study by Rob;\.nsonJ.3 focused on t)1.e impact of professional 

membe~s on the bureaucratic structure of school organizations and the 

adaptatiop~ tnese organizations make fo;r the memoevs. Eis theory that 

10::CMd. 

11Eol?e;r;,t K. Merton, 809ial '+'heor;y:_ i:md Soc;i,al Structure (2d (:,o,., 
Glencoe, 1960), pp. 50~54 •...... '"" ,.,.,, . ..,.,..,....,. ·· ·· · w"'"'"''"' ~, 

12R~0h,;3,;r-d, B. UC/-ll, "~Nf ee,,,;iionalization and Bu,;r~aucratizi,,tion 1
11 

American ~oc:i_olog:i,qi::i,l Rev~ew 1 XXXL (1967), pp. 102-103. 

l3Nopm~ Roq;i.nson, "Teache;i:- Profe1;3sional:i..sm an~ Burec;1.ucra.cy ;in 
School Organi?>ationl?," Cana.diem Education and Re$earch Pie;e$t 1 March, 
1967, p, J+4. ,..,..._... , " 



schooJ,.s w:ith high staff pirofession~l sco;i;-es place 1:l. de .... empb.a.sis on h:ie,J:'-

archy Qf authority, rules for teaohers 1 procedural sp~cifications and 

;impe;rsone.l~t;y. 

Renry Kole$ar e~a.rn:i,ned the relationships betw~en student aliena~ 

t:ion and qureaµora.cy and made a significant cQntril;lu.tion to the .School 

0,115~:i~13:~i?n~ }nve,~i;o;r;x. TbJ:'oug;h t4e proc~rss of e:x;amininl$ ~nter.-

14 correlations qetween sub~sco;;les of bu;reauoraoy 1 Koleqar found that 

1;?pecia.J,i~at;Lon and te<;hnical competence were cqr;relateq, s~gnificantly 

and ;positively with i:ac:;:\1 otheri. S:tmi'.1,a;rly, he fo1,.1.nd that the 15u'b .... scaJ,eq 

of M.e;ra.rchic/3-1 authority, +ules for ;i,.ncumb1;HJ.ts, p;r:>09e(iural 13peo;if:;Lc~., 

tions, ?,nd ;i,m:pen;;ona'.),;ity weri co:rrelated :;,igni;fic;ant::!,y and po;:1ii;i vely 

with eaoh other 1:/\l.t l'?:ig:n;i,f:i,c;antly and i:+1;:gati vel.;y- with s:ped.al;i,~ation 

q.Pd teohnital comp~t~nc;e, Kolesi,:,.r identified the two sub-~ca,les as t~~ 

:rat;i.onal (sped.alizi\'l.tion MO. technical competence) a.J!l<,l bu.peai,i.orat:Lc 

dimens:i,.qn.!;i (hie:rarqhica.l av.tho:rity, rµles fo:r incumbents, procedu:ri3-l 

specif;l.~ations Md impersonality), 

l;'a:rson/,5 Md GouJ.d.;ner16 cri t;i.o:i.zed Webe:p' s "i\ieiµ "bu:rea1.1.criaoy" 

b~cause qf the impl:i.Gi t c:ont:radict;i.on between adm:i,n;i.stration bi;l.1;,e¢ qn 

14 
Hel'J,;ry Kole;sar, "An Empirical Study o;f p,ient Ali~rtatci,on ;i.n the 

Bu;ri~9-UCJ;1at:i,c; Orgl;l,ni;;;;atio11" (unpl,\1;>. Ph.P. d:l,si;:>e:rtat:i,.on, Univerqit;y of 
Alberta, :f!)dmo:p,ton, 1967), pp. 26-31. _ 

• I 

l? ' 
. ';I;g,;l.1;:;ott Pa:sons 1 ''~ntr-~ductio1:- to Max Weber 1 " The, 'l1;ti,eo

1
r;t;, ~ 

Social s.n\i ~conom~c Organ~zat~ons (G~encoe, 1947), pp~ 58~60~ 
"····~. ', .. , .... , .. ,, 

16A1v~" w. Gri11 l,dnen, n tt f., d +- • l B (r!l . .i-. """' "'"' .. .., .i,a ern$ ~ ,1,U US .,.;ria }l,T6a\lO:t:'S.Cl '-! encoe l 
;1.954), P~ 22~ 
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cu.msed these Sa,tnE;i co;ncepts as b'\lrea,ucrati9 d:i,sc;;iipline ?.n.d prohs~ional 

e~~ertness ~~ a~ or~~n~zational d~~emma. They have qti9.te~; 

l?ro;t'eE;Jsicmi:1,l expertness and bureaucrat:i,c disc:i,,:p'.)..;:l..ne mat oe · 
viewed a$ a~ternative met~ods of coping with ~eas of·u.ncer~ 
tainty. Dipcip~~ne does so by reducing the scope of unQ~r~ 
tainty; eixpertness, by :providing tb,e knpwledge ano. soq;i,e.l sii,p, i 

port that enable ;ind,ividu.a+s to cope with uncertainty and thus 
to assume more responsibility. The dilemma, howeve~, remains 
an.o. ino.eE10r, a;t'!ects wider a,nd wider ci~c1,e1;:1 as the nl).mber o;t' 
people eµ.bject to both t:\lese conflicting oont:rol meol:lanismi;3, 
g~ows 1 s;i:nce the wo:pk of prohssionals iip inc;re1;1singJ,y c~rr'ied 

. out ~i:J. bu:treaucratio orgi9.nization$, eii~ since operat:Lons in 
17 

_ 
bu.reaucraoie~ s~em to be~ome increasingly professionalized. 

Resep:rcb. inve,:;itig1;1.Uons have documented this oq;n:flict betwee:p the 

18 organiz1;1.t;ion wd the prof.'es>$ionals witb.;in th.at orgq.n;izai;ion. Groi;;;s· 

'.l:'epoJ;teo. on the di:O'icult:i,es t;hat supepintendents f;;l,cetl in maki~g ,Per ... 

sonnel ctec;i,sions wl:;Len they must. mE:idiate the canfJ,ict bet\ofe.en what they 

felt Wf;:lre tb.e qorrect professional crite;ria to be applied to peri5onnf;:ll 

deois;J,qns as op:poset;l to what .tlv:~ir employ;ing boa.rds ;fe1, t were the co;ri-

rE)c;;t c;;rite;ria,. 

T:ra,.;;;kJ,.9 e~wnineo, a E?imiJ,ar conflict as _it rela,ted to tb.e p;r;,obli::irns 

tp0t principals have in r~conciling the demands of superintendent-$ for 

more princtpal supe;i:-vision of teMhers wbJle the pri:r;ii::ipals felt 13, nef;;d 

to protaGt the teaoherq' feelings of autonomy in the classroom. 

Caplow and MoG'ee,, in their stµdy o;t; the procesi:i o:e' ri::,Grui tment in 

l7l?eter M .• Bla.u and w. ~icharg, Scott, Formal Qrgari,iza.t;Lo;ns (San 
F;r;iandsco, 1962), pp. ?,44..,247. "'' ·· · ,, ' 1 

18Nea1 Gros& 1 Ward S. M~son 1 and A. W. McEachern, Ex~lorations j£_ 
~ Ana1;r.1;sis (Ney,1 York 1 1958), p. 258. 

19.A.nnE;J E. Trask, "Fr:i,nc~pals, Tea.ch~;r.:;:;, an(l $\lpervisi9n; RiJ,emrna,;, 
and $olvtions," Administrato;r's Notebook, XlII, Num'Q~r 4 (Deceml:)e:r, 1964). 

1' 
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a ~~:ple of ·1,mi versi tiel:;l, p;rov;lde;q, ,;5peoif:.i,c E,lxa,mples ot tht;, lc;,;yalty 

!;ltr1,1g€);l.e between the p;rqfessic;me,l .md the organ;i,.zat;ion; 

Today, a scnolar' I;) orientaticin to his in$ti'\;u.t;ion i/3 ~;pt to 
dise;,r:i,ent him to his dis9ip1ine 9,lld to afft;,ct; his p:rof(';ssional 
pre.stige u.nfavo:ra'oly. QonveJ:;'sely, an, o:rientation tp hi!;l di,;; ... 
ciplin.e will di~orie11t him to his ;ln$ti tuti1:m, wri.ich he wH1 
regard as a temporary shelter where he can. pursu~ his career 
as a member of the di6ci~line.20 · 

21 Gouldner · Gonducted a systematic study of the confliot of profes~ 

so.rs w~i;;h tl1E;l1.r organiz~tion,aJ, commitments in a ~maU :private l~beral ... 

orientation to outside reference groups associate~ witb low loyalty to 
I 

the oo'.'Lle&e· F:n:im thi,:;3 ~tudy Gouldne:ri questione\'.1, Weiher' .s idea that t4e 

more e;xpe:rt an o:rga.nizi;l.tion' s pe:r1;1onnel, the more eff:iQ~e:rrt anct @table 

the organization. }.l:;i,E;> fin\;l.i:ngs sugge1;,ted that "th~r~ .~'H:~eins to be s9me 

tenl;li.on bl!ltween gn orgp.n:i,zation' f3 bureauc;raU,c need1;3 for e~pertise and 

its ~Qcia.l,,,1;,yi:it~m' s need& for ;t.oya.1 t;y. 1122 

tion for soc;La,J., wo:r;,:ke;rs in a city c;1.gency and, conclu,d€)~! 

ApJ?wently, an o:ri:i~ntat:i.011 to the prof es~!i,on a,Si a :r;-e:ferenGe 
gr9up ma.kes a worker somewhat independent of o~gq,nizationaJ, 
press~res 1;1J1d thus more inclined to ~eviate from g¢ln!inistra­
tive p~oced~res in the interest of profes$ioni;ll s~rvioe to 
clients. 23 

Before the literat~~e involving leader behavior is reviewed 1 the 

40Theodore Caplow and Eeece J. McGee, ~he AcademiG Marketrlace 
(New Y<irli;, l958), p. 85, ..__ · ,. · ·· · ' '· 1 1 

' 

21Alvin W. Gouldner, "Co~mopolit:1,ap.p cilnd Loaa;L.s,'' Adm:L:q,i~rt;;i:ia.tive 
Science Q~,a.1;ter~~ i n (;l.9,57-1958), pp. 294 .... 296. 

22;I:bid,. 

2
.?Fete:ri M. Bla.u, "l?atterns ot; Deviation in Wo:i;-k Groups," So

1

ciomet~, 
xxn;i: (1960) 1 P~· 254 .. 2!56. 
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9oncE1pts ot teacher orientations, bu,reaucrac:y, an\'i mil:l..tancy will be 

'J'µe "idec;a.l ty;pe" of bureimcracy as proposed l);Y" ',-feber was exwni;necl 

as isuggel;'lteq. 1;iy Me;i;-tou w;j_ th the foc1,1s concentrated on the cl;-tsf'unctic;ms 

of bµ;pe1:pJo;r,acy. Hall, ~ob;i.nson, an,d Kolesa.r found tha,t h;Ler1:;rchy o:f 

p.].ity were ne~ati vely ;related to svecialization and tEli:ihllica.l competence. 

wer<? dy§fu.nqt:i.onal for the aspecti;, of tl:ie organizatj,.on which they 

stv,died. 

· Parsons 1 Gould:net, and Blau and Scott posed the q1,1el;'ltion o;f the 

conkadiction o;f administ:rat:Lon bae,ed on e:xpe~tise snd a.dmini$,t)ra.tii;:>n 

based on discipline, St;ud;ies by G;rioss, 'I'rask, Ca.plow anci McGee 1 

Go1..1.lo,ner and B:;t.au ISU,:)?Ported. the :f?+'Oposition that <;::on;fl:i,ot ¢ioei;; ex:ist 

between th~ p;rohs~ion(:l.+s and the bureal.\cri:i.tic organ,i!i(.at;ion. 

Leader Behav~ot, Burea~crac:y, Militancy, and Orientations 

!Y). a recen,t study by Norirni.an Robin$on entitled "'Jleache:r l?ro;fe.;;sion~ 

alism ?J;J,d Bu;r;iei!l,ucracy in Scl+ool QJ:'gan.izat;ions," the neE;td for e;:xcam;ining 

.•• further resear'~h is needed to identify tµe facto~s con~ 
tr;i.bu,ting to t)J.e d;i.;f'ferences in schopls' profe.;isional.:iE!m Md 
burea1,1cr~tiza~;i.on. Ati;ention shpu,J,d be focu1;:;.~d 1;)oth o;n. e~t'.l;'Q.­
qrgan~zationi?.l (e.g. d.isit;;r;i,ct poUc;i.es 1 cornrnu,n;i.t;y cp.a;racter­
:i.st;l,c;:s) an(l ip:t;;ra ... organizational fa,ctors (e.g. leader 'benav;ior, 
type 9f study client~ie, informai grouvs).24 

The significance of the interaction between teacl1eZ'1:l a,n(i ppincJi.pal.s 

24
Robinson, i967, p. 44, 
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creas~ ;i,n f;feqvenc:y o:I;' int eractio;ns w:i, th the princ;i.p(?.1. 

Th~ st1..1,dy of adrnin~,st;r>ative leadership,......,. how the teachers v:i,l:;lwed 

i;h~ir '.l?;rinci:pals a.(;> beha.vti,ng on the Lea,der J3eha,vior pescrf pt ion, Q11E;:is­

tion;n~ire (LBPq) '"T''"' had particu;J,a;r ;lmpo:rtaµce for this st1.,1.d:y. 'J;he 

:LBDQ wa,f;i dev~:;Loped oy the .staf;f' o;f the P~rsonneJ,. ;Rese~c:h Bqa,r<;l of the 

Ohio State Un;i.ve;rqity a~ one project of the Ohio State Lea.de;rship 

Studies, directed by Carroll L, Shartle. 26 The LBP~ ~a~ develpped by 

Hemphill a.nd Cqons27 anq. consisted of ten hypoth~sized dimens~on.::; qf 
' 

lead(;;r behavio;r, 'J:hrou.l;!:h the u,t;;e of factor Malysis q:f the :inteJ:1cor .... 

relations ~ong the ten hypothe,sized dimensions of ~ea,der behavior, 

H~p;ln 1;1,nd Win~r28 identified the two ;f11ndamenta.l, dirnerisions of Ini ti ... 

ating Structu.re and Consideration, 

'l14e LBDQ b,a.~ been used for researGh purpoqe,;i i;n ;Lndu.st:r>ia.l, mil:i,­

ta;ry anq. edµcational settings. B:alpin29 ha.s report~cl, the reJ,.a.t:ionsh:i.~ 

between the aircraft commander's behavior on these dim~nsions axid eval-

uat:ions of bis pl'lrfqrma:nce (!lade by hi$ supl:lrfors and his crE;lw members; 

~5corwin, 1966, p. 4?1-

26Halpin, 1957, P• 1, 

27Job,n K. H~mphill and A;J..vin ;El. Coons, L~ader Beb.1:?-v;Lo:i;- DE;;:,;;cr~gtion 
(Ohio State University, Colum~u,s, 1950), 

~8R~lph M~ Stogdill and Alvin E. Coons (~dito~~), L~ader B~haviori 
~~57j~sor;i.~t:i.o:n p.p.d Mea,\;,ur.emept ( Ohio State Un:j. ve~~:i ty '" Colum1)u13' 

29A.nd:i;-ew w. Balpin 1 "'.):he Lead~rship Behavior ;md Combat Pe:i;-form­
a,;nce l?f Airplane Comrn,;3.nq.ers1'' Jou,;r:ni;;il £.!, Abno;rm,;;tl Md Social Ps;rc~olo5u:, 
1954, pp. 19~22. 



mand~r~ were those w~o scored high on both d.i,mens~qns of le~der benav~ - .. 

ior~ S~mil~rly, Hemphili?1 in a study of twenty~two departments in a 

libera.;L c3,rts oo~lee;e, found that the department/'ii with the best c;;aznpus 

'':r;,eputatio;n" fo;r being vvell administered were tb,o 9e whoqe '.Leaders wJ'ie 

described al;) above thfi? average on poth d:l..mens;i,ons of J.,ea,de;i;- behavior. 
~ 

Halpin conduoted a study which involved fifty ObJo sohool supe:r,in-

tendents anc,'J, sought to determine the relationships between the supe;r;ln"" 

tendent's own perception of how b,e behaves on Initiating Structure a.1J.d 

Consideration dimensions, as contrasted with the board and staff percep-

tio;n; Md. furtb.ermore, to di:::icover the correspond,ing reJ-aticnshjps be.,. 

tween the superintendent's, the board's, and the staff's bel~efs can~ 

ce;t;';ning how he "should" behave aq a leader. Bl:3.lpin32 found the leader-

,;3h:J..p ~deo],cg;ies fo;r the superintendent 1 board, and, sta,ff rnembeTS as 

being essentii;dJ,y the .;3~e. Effective or desi:ra,oJ.e ;Lea,d,E!rshi;p l:lehavior 

was G~aracterizeq by high qCQres on both lnitiatin~ Stru~tµre cWd Con-

/;lide:ration. Co:nvers~ly, i:neffeqtive or und,~1;3ipable leadE;irship behavior 

was marked by low sGores on beth d~mensions. Even though all three 

gro1,1:pe1 were in ba1cdc a,g:reement that an. effective supedp:t:ende;nt should 

qe high in Initiating Str~cture, Halpin pointed to the potential eon-

fl,ict over the r:legree of ''highness"; 

30 
Andrew w. Halpin, Th~or;y: ~ Research. lE:. Admirri,stra;l,ion (New 

Jork, 1966), pp. 92-93• 

:;;i,Jo};lp. K. B:emphill, "ratterns of Leadership :)3e)'.l.avio;r As.so<;iated 
with Administrative Reputi:3-tion o:f the De;partment of a College, II 
Jou:rnal ·£! ;E!duca,tional P.s;~oh?lo~, XLVI (1955), pp. 399-400. 

~2Halpin, J?• 118. 



q;'he roo~qs believe thi:i,t a .su,perintendent shouJ,d 'be 'Vffry stron~ 
in :Cni1:;i<ittine; St:ructure. 'l'he sup~:rintendents themselves anc:l 
the .stf:l.f;f9 poth bel;Lev~ that the supe;r-:i,.ntepde:qts !3401-\lo. in~ t;i,-.r 
ate f1;1x le$s i;;trµcture than the 'qoards exp1c1ot~ 'J;'he 1;1taf;fi;; 1 

in -\;,'l,,ll"!l 1 preh:r less structure th@ tl'le 1;n<1,peri11teno.en~s 'be­
lieve they should initiate.33 

J;n summary, this qection presented the rel?.tionf;>hip/S fo;r the Qon"" 

ce;pts of leader 'behavior, or:i,entatipns, burea:uorac;y a,p.d m;i.li tancy ~ 

Th:ree st1.1-0,i,es P:Y' Halpin and pn.e by BemphiJ,J, were cited wl:1icln. foc\lsed an 

the ;Lead@:rl:lhip st;y-J,es' of the' supero;rdinate- Ea.ch Qf the(::le inve9tigation1;, 

suggested that ;r-elat;i.vely high sc~res on both Initiating Structure qJJ,d 

Con9:i,de;:ratiqn we:re desiTab;l.e leadership tra.:i. t1;,; however, one ;stu.dy 

:raised a q\le~t:i,on Ct;:iI).cerining the disparity betwee;n the tea,che;rs' a;nd 

the sup1:1:r;i.p,tendents' op;i.nion$ of how much structure a su:p~r;i.nten,den,t 

"sb.ould" initiate. 

RationaJ,e for the Hypotheqes 

The neeq for autonomy has J,ong been considered ~n im~orta;nt and 

nece~$ary cha:racterisrt;;i,c fo:r profes.;;ion4s. 34 
In i;1.iscussin€1,i its ;i.mpor ... 

ta.nee Scott def;i.ned autonomy as: 

••• the feeling that the practitioner ought to be able to 
ma,k,e hi$ own o,e9;i.qion:5 lJ{ithout e:icterrnal p:ressures frqm cl:i,(;:);nts, 
those who ar~ not memb~:rs of his profes$ion, or from his em~ 
vloyin~ organization.35 

thi,:;i source of c;onfl:i,ct and ;Listed "q.i;scontent with tr~d:j, tional rnethod;s 

33:i:o:J.d ,, :p. ll 7. 

34Myron Liebermaxi., Edµcation as a Profes$ion (E;nglewood Cliffs, 
1956), p. 87. ......,,.,.,. 

35R:i,cha.rd Scott, "Profession.ali:zation and Bureauc;rat:l,zation," 
Americwi Soc:i,olos;ical Revi,~w, XXX:r;II (l9Ei8), p. 93, 
. ,. ' . ' . ; 
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o;f teaQher inv9l vement in e~:u,cational decisian.-l)l,;IB::i,ng"36 a/S one of the 

prime r(;:)asons :fpr teacher diE.,s?-ti:;;f action and fori the:i,:r increased miJ,i .... 

tanc::y. Jn an artiQ],e entitled "Why 'l'e(;l.cP.erl:;\ Are Militant," Eliza'Qeth 

Koont:/J, pai:rp p:re1;;,ident of the N:E;A, E?U.ggested that it was "simpl;y the 

resultant determinatton of teachers to share in the determination of 

policy. • 

tween p!rofoss;ional orientation a;nd variou.s mE)asure,Si of o:i;'ganizationa;L 

tension qJid conflict. The:rE)fore, it was hy:pothesiied tl;J.at; 

H~l Schools whioh are high on professional orientation will 
be more mili twit than thosE) which 13,re low on profesEd,onal 
orientation. 

bureaucratiq di~o;i;pline anq. profe1;psional E:ixpe:rtne,;;s };).ave c:t;'eated a 

dilemma ,for memben;is within the formal ore;!;l,nizatio;n.. 39 This dilemlll8, 

centeil'.j;i i;tround the confJ,ict between·'tihe idePlogical copcepts of ;profes.., 

siona;l,:i.sm and bureaucrac::y ?-s they :relate to the ejX:pecta"\)ic;rns of the p:ro ... 

fes~icmalis (tea.che:r.s) and thE) b4rel;l,ucrats (a,ominii;;t:rators) within the 

oas~s that the professional had his own se~f~concept whioh may confltct 

with the role he was obliga~ed to play as a member of th~ orga.ni4ation, 

36The Schoo~ Administrator and Negotiation (Washington, l968), 
"""""""" ~.,I 

p. 22. 

37 · El;i,~aoeth D. ~9optz, "Wh;'i' 'l'eachers Are Militant," Education 
Digest, Ja.n,uary, 1968 1 p. li=;, 

3~corwtn, 1966, p. 

39B;La,u i;;i.nd Scoh, +962, pp, 244,..;:;47, 
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The number and 1;5everity of these incompatabil:l,t~es wa.s exp~cted to vary 

dependin~ upon the degrees of strength~ of the respective iqeo~ogies. 

Mo:pe svecii:t':i-aa.:\,ly, thiEi dilemma. or pon:f;:Lict within the pubUc ./ 

$ChQol org?1nization was expected to be more pronou.nq~d @d conflict or 

milit~nc;:~· w~s exvected to be generated or intensified when the bu~eau-

crat (a.dm;i.n:istra.'t;o;r-), with h,is formaJ,, d;i.,;3c;j,pl:in,ed authority, is§lued a. 

request or order whiqh was in violat~on of the professionals' conce~t of 

professional au~onomy. Therefore, it was bypotnesizeo. that: 

H.,.g Scho.ola which are high on p;rc;ifessiona;j.. orie;ntation Md 
'pureauoracy will be more militant than tb,osEl which ar:-e 
low on b~th soal,es. 

~he rat;iona+e for a third hypothesis was based on the rationa;J,e 

for th~ two previo~p hypotheses and introquces the ~oncept of leader 

oriented t~achers we:re members of a hi~hly bureauox-ai;;:i,.r;: school system, 

then ~ t seemed pTopaJ;i;Le that certain types of ;i.nte:ra,9t:i,ons between 

teachers and adxnin:i,st;rc;l.tors would tend to generate more confliGt or mil~ 

itanc~. As the teac~ing prof~ss;ion has enlarged its scope of invoive-

ment in dec~sion~makin~, ;it has expected and req~ired the pr~ncipal 

40 
tq fulf;ill a much different role (seep. 5). ln stat~i;; where the 

teaching pro{ei;:;i;d,on has ac;hieved the objective of negQtiation laws, 

teach.er tenure regu~ations, grievance prcedures, et oetera, the X'Ole 

an~ style pf the principal will likely change. A new role for the prin~ 

ci;pal has not been cle,;3..r'lr defined but such artio+e$ as ''The :Pri:i,nc;ipal 

Mu,:3t be Replaced" have strongly suggested ths:t the pen;,on in tb,e 

40
Martin Buskin, "St:dk!i:f/: Now That the Big Ones Are Ove:r. 

Wh</>t's Left? Wha.t's Ah1;,ad?" Sch,ool :M~a@e1:1ent~1 Xl ('l-967), p. 67, 
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ma:y b~J,,ieve thi:lrt h~ i,p ;i.ni hating struQti;.:re in areas whioh are Glecl,rl:y 

~ithip their ne~ly defiPed aveas of jurisdiction, Fo~ exc;;1'!1ple 1 con-

ratin~ an '',ru.,wi;,.y9" p;q the fqJ.lowing sample questio:n.s pertaining t;o the 

J:ni tiat;i.ng iStruct\ure di!l'jension o:( the 1BDQ: 

7, He rules with an iron.hand. 
9. He c~ittcizes poor work. 

14r ~e assigns group me~bers to partiqula.r tasks. 42 
17. He rnair1tains definite standards of performance, et cetera. 

The concept of tri.e adm~ni~trator ruling with an i~on gand would be 

,;;1, revolting thought ;f'or a profess;ionaJ, tea~her wb,p 1:iel:Leves ht;i ghou],d, 

edueat:ion than the principa.J,., con;CL;ict might be generated ove:r the co;n ... 

cept and the sul?sequent ac;:tion involving "poor wor~;" "ta$~ assign.., 

wh;i.c;h was d.iscui:;;s.e9, p:reviously (:;,ee p. 24) ;L~nd~ c:redenf'!e i;o this poten,.,. 

tial conflict petween ac;l,ministrators an~ teacher$. 43 If the principal 

ip.;i Uated st;:r-µcture in. :favo;i;, of hi1;1 burea1Jc;rat;ic a,1.1.thc;>r;l. ty ai:td in 

oppo9ition to the t~acher~' perce:pt:i.on o:( their own profession(3.), 

4
:t:8.opert $. Tp.urman, "IJ;he :Principal Mµ.st Be Repliaced," :E)duc;ationa), 

Le1tder
1
s~~;l:., XXVI (1969), P• 782. 

4~ . 
Anc3,rew' W •. flalp;l.n, J,957 1 p. ;L. 

43H~pin, ~966, :p. 117 •. 
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expe:rt;i.se, it wo1.fl.d a:P:pei;U' th~t conf:Uct would be incre/i\eed. 'J'he:rE;1fore, 

~-3 Schools which ar~ high on profes1;3ional ori~ntation, 
burea.uora.cy and ~nit~ating ~tr~ct~re will be more mi~i~ 
tant than those schoo;l,s ~hich are low on all three 
varia,bJ,r=s. 

The ra,ti.on~e for the f91,1.rth hyp<;:>thE;)sis wa~ l:)a,sed on the employee 

orientation of the tegohers. By definition (seep. 9), employee ori-

entec;i te@.ck~er1;3 'believed they sb,ol,l.ld shov,r loyalty to the a.wninist:fat;ion 

Md ,t;q tl;J.El o:rg;a.niza.ti1:in. 
44 $;inoe they h,;1.d an orit;);rrt;ation tc, .follow the 

direct;ives of the a,dministrat;l.on, it· seemed logic1?).. that th\ay woulC,, do 

so wi~hoy.t be6omin~ mil:Ltant qr taking th.I:) initiative ;i.l,'), tea.oher ... a.dmin-

istrator conflictq. Therefore, it wa.s hypothesizeQ that: 

H~4 S~hools which are hi~h on em~loyee orientation will be 
le9s militant th~ those which are low on emp'.l,oye(il ori ... 
entation: 

nypothesis cµid in.corpqrat~s a concept ba,sed on tne ;in;t;e:r,;3.<;:tion between. 

t~~chers a,nd prinqipal. A principal viE;)wed ~s b~~ng high on considera~ 

t;i.on wov.1,d by de!init;i.qp (peep. ll) generate mutual tru,st, :re~pect, 

ano. warmth in the relation~hip between );limse;l.f a,nd the mE1mPe:l'.'s of his 

st,;:i.ff', 
45 :tf the teach~;r,s had an employe@ od,enta.t;i.on MQ. also v:iE;iwed 

e:iqie<:::t the inter,;:i.ohon 1;ietween the pr;i.pqS.pal a.nd his 1;:11:iaf;f to bl:) less 

confUct prone. 

44 . Co;r-w:i.n, l966, P• 125. 

1+5Bal ·. pip, i957, P~ 1. 



H~B Schools which are high on both employee ori~ntatton, an~ 
con~:i,de,:,ation wil:)., be less mil~tant tha.n t4ose scn.oo;l$ 
whiph ~e 11:!lw on botl1, V/3.:riables. 
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In pre~aration for the develQpm~nt ot the mode+, the hy~otheses 

wU'.L 'Qe 1re,,,statsp.: 

H,,,,1 Si;;h0ols wh~ch a.;re high on p:r;-o;fe1:1sional orient~hon will be 
m~re, militant than those which are ~ow on profe$sional 
orientation,, 

fr ... ,:;: $ohoq],i;; w:tiich are high on both professional orientation and, 
bu:re1;1v.craoy will 'Qe more militant thcµi. those wb.;i.ch a.re ;Low .........,... 
on both va:riaqles. · · . -

E...,.3 School$ which are high on profet:lsi9ni:µ, o~ient;ation 1 'qu:,:-eau­
craoy and ;i:i;:.itia:ting st.ructure will be more m:i,li ta:rrt; th1;U1 
tho$e which are low on all three var~a9les. -

H.,.,4 $chools wh;i.ch are high 011 employee oriePtation wHl be lElSS 
militant than those wh:Lcp. are lov1 on employee. o:rientati,on. · 

E~5 SchoQis wpich are high on emploree orientation i;md p9ns~i~ 
~~at~on will b~ less militant than those which ~e low on 

' ~ both variables. 
~ 

'J;1;h!F ;r;-at;i.cin<?le for H,..6 qr the model )1.ad :it1;, inception during th~ 

:i,.nter:rela,hng of the c;:on.ce:pt!;, required by the devel.opment of fi,..,.:L through 

which wiJ,.l be mo:re militant, 1/1/hiJ.e fI,..4 and H~5 were statel;i i;n te;rrns 9f --
. ~~l wa$ develo~ad on th.e r~tionale that te~che:rs who w~re high on 

to gaJn wh.a,t th~y felt were tb.e:Lr p;r-ofesi;;ional r;i,ghtR and re(3pans;i,b;Ll ... 

tie9; the rationale fQri H.,.2 b'qilds on the previou,;, oo:nflic;t an,d addE:id 

to it the cc;mflict aESsoc:lated with profession;als woi:king in a ri.ighly 

bu:reauc:ratio organization; and the rat;iol;).ale ;fa~ fl.,,3 was develop~d on 

th.e bas;i,s that a. principa,l who ;r-ankedhigh op ri.nitiating st:rv.ot1.1.re wou;Ld 
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tend to initiate str\1.otµre in area.9 wl:J.ich t;e13,oh~rs felt 1(,'e:re a,reae pf 

"\rh!;l{:r ~~:perUs~; thus, tEla~he;r- mili tanoy woulq, b(;l ):J.;i~h. ~ve:n- thoµgh 

high ~egree$ pf ~ureaucr~oy and in~ti~t;ing ptruoture were e~pect~d to 

perpettJ,ai;e rn;L],it1;U1qy fo:r the li,i~hly pr9feS.sional. te&QAe:P 1 it was r,iot 

be],.ieved t'.h.F3,t '9ureauc;:;i:,aoy and :init:l.ating ~truotu:re would r1;ave the sl;l.!Ile 

e:n:t;~i;:j..on, Fo:r e:x;~,p:Le, tei:1,cb,e:rs whG were ;I.ow on pro:t'eE:!s;LonaJ, or;i.enta.­

tion would not necessarily becorne leS.s mi],i tant bec;:a,use of ).ess l::>1,1reau ... 

who h~d. ·.c;1.. hig~ employee orientat;i.on an<i who viewed the;ir pr:Ln~:ipa;J, ~s 

being h;igh on co;ri,siderat;i,on wou;Lo. be low on militane:y, 

based o.n t;b.e strength of the ;rat;i,ona1e of :a: ... 1,, :S:-2, iiind H-;3 :for p~e­

dicH1:J,e; h:i,$h rn;i,;Litwicy and on tl:i.e stX'ength of the rat;i,ona.;Le Qf H-4 i;i!+g. 

H~? for ~redicting low militancy, Sta,ted in pypothetical form, ;i.t 

becomee: 

Model Sohoo;L.$ wp.ioh a.pl;) higl:l, on. p;rof e~~i<:m/i!J orierrta.ti<;>n., burei;l.u. .... 
C:H-6) cra.oy, e,r,i.q :i,ni Ha.ti pg ~tructure will be higb,e:r on mili ta.ncy 

thEW those scl:l,ooli:; which ~e. nigh on emp:J.oyee oriep. ta;td,<;,n 
eJlP, coni;;id~rat.:ion. · 

To tel::lt this mc1.jor h;ypothesis, a mean score of the school. me1mi:; 

:for ea.ch d:i,.mens:i.on was li~te::rmi,ned, These grar:i.o. me(?m, bec~e tl,J.e dii5 ... 

ti.nguishing point ber!;wE;len ''hi~h" and '':Low" and al'J.owed the hypothel;i;i..$ 

be to tested as follows: 

Model Schoo'.l.s which a.re above thE;l mean on p;r-o:f'essiona;l o:rii:mtatiqn, 
(H-6) bu..;reaucra,qy,. @d iriiti,3.ting stru,ctl,1,re will l:ie a.bove the mean 

pn milit~ncy, a.n,d those wniah aJ:'e above thE1 me~ on employee 
orienta.tion and consideration will be below the mee,n on 
mili ta.ncy. ( see Fi~ure . 1) · · · · 
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.!P!l. .... - ............. _ ............ ,.. .......... .,... ! Vl.J;I.YD"lWV"l.;f~:P'Jlll:tJr;t.. .tlI~u ~ 
:SurE:)aucrF,l.cy 

Figu,re 1~ A ThE)o;ret:i,c;:al Model for Preq.icit:i-ng T~a.cher. 
Militancy in the Bigh Sc;:haoi 

~ -
'rhe X1

1;i ;represent t:he mean qf the iSc::hools' m1;am.e;;. 
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'l'he fir1=?t :Pa;i;,t of Chl;l,pte:r II l)re:sented an overvi~w of tp.e cha~ter 

anc;l <;:ontaineo. a :r1;,view a;f the pertinent H te:rat1.1re availaq:),e, The fin1;i.l 

~ortion inGlud~d the developm~nt of a rationa~e fov each of the five 

hypothe;;;es, the !;itatemen;t; o;f thEt hy:pothl:l9es; and consequ,en,tly 1 t:P.e 

develo:pme:o.t c;U?.d t};le presentation of a, theoret:i.qal mcid~l fo;r;i predic;iting 

t~a9her mi1itanc;iy in the high sqhool. 

Chap~er Jl~ will contain an expl~ation of the sampl~, the Dro~ 

cedµres for co:l-l~c~in.g illld i:l.Palyzing the d.ata, and ~nfor111a~ion qon ... 

Cyrning the re~earah ;instruments. 



CHAPT:EE I:U 

PROCE:PURES 

;[nt;roduction 

Thij first part qf this chapter inclµdes information 9on9erning the 

sel~qt;i,on of ttie i;;ample l:j,;nd the qollection an\i treatment of the data. 

ln the laE;,t s~ction qf tbi$ chapter, inform~tion ooncern~n~ each of the 

a:pp;rc;>priate) the modif~ca.tion,\3 of the ;i,:n,st;rum~nts, 

ten th;roµgh twelve~ This ;i.ri.yestigat:ian was designed :for the high, .;=;chool 

org?,:piz13.t:ion ."t;>eca1,1se resE;Jcil.rGh ha,$ $WpPa:rted the id,ea ~nat m9-J,,e teachers 

1 
are more m~1itant than th~ir female qounterpart,s, (for t;his sam;p:Iie 

fol:'ty-thriee perGE:lnt pf the high school teaGheFs we:re mal,e~, wb.iol+ i.;=; 

g:r;>ec;l.t@r thcl.P. the percent o;f men expected to b1:r in th<:l ;;,a.me :i;,esearch J 

counc::il sc11,q9ls i,n grades K-6 .) The jun;i,or high scllool level waE;> not 

1Ronc=u~ G. Corwin, Staff Conflicts in Public Schools, Cooperative 
Research :l;'rojec::t Number 2637, Departmeri'tof Socfology and Anthropolo$y 
(Qhio $tate UniverGity, Co1~mb~$, 1966), p. 456, 
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~ntrod.1Jqe<;l 1 su,c:h i:l.l;i the variation in the o:r~i9,n:iza,i;.ionaJ, ~t:ruct1.rre$. 

For ex:s,mw;J.,e, 1;19hQol~ w:i, th;l.n thE;, cou,ncil we;re organ:Lztl4. a~ f oJ.).,aw;:i: 

I 
The qnii hi~h ~choals which took pa;rit in this study were membe~9 

of tn.e Ol<:\.Moma l?u.b+;i.~ School Res(;')ari;::h Gouni:;:il. 'J.'h:i.-s sample oonti:1.inei:l 

twenty.-(ive separ~t:e high sc;hpols f:r-pm nineteen of the twenty ... pne /llE)m.­

l;Jer i;;~l:J,ool dir;;it~ic:ts, N<;> :vestxiiot;i.ons were estab;ti.;;hed, othe!l;' t:ti.an 

membership :i,n OJ?SFC, rel~t;i.ve to enrollment o:r si~e of sta,:O' for ind,:i, ... 

vidual sc;hools, The s;i,ze of the permanently assigned staff in the 

'J.'hese high pchool~ re~:resented a wide g~ographical area, incluqing 

iattE)pdance areas rang;Ln~ f;r;iom ru;riaJ., Md ~mall tow;n locations to large 

urban centeri;a. 

resea:rc::h ~nvesrtiigat:i,pn were ;J,a:rgdy seJ.frseleoted. However, a.J,l sc4ool.. 

di~triots in Pk~i:lhoma were eligible fo;r;i memqersh;i.p in the Council,pro~ 

vid,ed tp,ey ma~ntained, a mintmu,m profes~ional sh.ff qf at l~ast f~ft;y 

certifi~d personn~l in grades ~i~~e:rgarten th.rqu~h twelve and ~rovided 

they :pa~d the membe;ri~h;i,p fe1z of $1,00 pe:r te1;1che;r- with a minimum of 

$50.00 and a max~m~m of $?50. Jt i~ po$sible tnat through tAis self~· 

recently ;fopmed the OPS:Ry were not necessarily typical, o;f the superin-
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Dat<;1 Co:J.,leqtion 

The ~~search inst~uments were administered P~ this ~es~archer apd/ 

or his colleague, 2 lhe two researche~s accompanied each otherduring 

th~ 9pecif~~ purpose of allowing time for teachers tq respond to the 

;re~pqndi:ng to the :i;rl6trunent, the following ve;i;,bal in;';1t:ruchon$ we:re 

given: 

(1) :/Re;:ipon,;;1e i;o the tot,9,l instr-qment wil),. requ!l..re ~Wf;lnty-f:i,.ve 
to fo:rity,.,.;five m;i.nutl;!l5. (2) No ;individua], wilJ, b~ ident;i,fied 
in any report of this study nor w;iJ,l any awnin;istr~tor have 
~Goes6 to WlY response sheet. (3) All response sheets wi~l 
1:le hand sc;or!ll'd and the ;in.formation recorded on IBM cardl:il by the 
researghe~s. Only the researoh~rs will know the code numbers 
a$sign,ed to each school for ident;ific;;ation pu:r:pqse.si. (4) Pl.eai;;e 
4o not talk tq any other person while respond\ng to the instruT 
ment. (5) Po 11.ot ask to have any question or statemen~ :i,nte:i;i,.. 
preted~ (6) Eespond to all que~tions or statement$ no matter 
how indirectiy they may apply to yo-q;r part;i,cµlar 9ituation. 
(7) When yoµ );lave oompleted, youri bookJ.,et, ret1-1,!'n 'poth the 
booklet Md th~ ;respQn.Eis Eiheet to ine a,nd you a.re free to gq. 
(8) Fle1;J.se mark onl.y one anpwer pe;r qu.estiori, (9) Ul'l.less 
t~ere afe qu~stton$ on procedure, you are free to begin. 

2'rne QPS'.RG q:pon1Sor~d two re.se13.roh studies in th,e sQb,ool yr;aar +967.,. 
68. 'l'he sti,idy 'l:ly 'l'ed Jones alqo incll)ded a.n investigation involving 
burf;;auc:r13.cy in the h;igh scho0l; th.ere fore, the OrgMj_,zat;ic,mal Inventor;y 
wa(i;i a common ~nst:r'l;\.mei:it, In order to f,';l,cilitati the fl.dlrii:n,ist;ration for 
bqth studies, a;U datGl. were collected at one i\;l6$,j:jion w;i, tb. th~ fe,9µJ,ty 
in each 13Chool. 



Treatment of Data 

The ~e~ons~s from ea.ch indiyidui;tl were hand soored anµ tot~ted 

for: (:I,) emplc;>y~e or:i,e;ntation, (2,) profesElionw ode:ritatioP, (;i) 

~ureauc;r~~y, (4) consider~tion -~ iBDQ 1 (5) initiating strMcture -­

L:SDQ, /md (q) the m;LL;itancy 1:SGOrEl. These l:!cores,.pe:rt;lnen,t l?e;r,i:;Qns.:L 

to th1;J lBM oa~d:;;i, a print out was checked, w:Lth tl:1,e or;i,ginal data fo;r 

each of the 8:22 re,s:rpon~ents, 

r;I'e~chers withi11. each school 11e:re raJJ.kEld from h~gh to ;Low· acoo:r;,d.ing 

to their miiitancy soor~ and tnose 11ho ranked ~t the ~~venty-fifth ~~;r~ 

centile o~ ,;3.'l;iove ;fo;r their 1;;,chool became the data ba.~e fo;r thJs etudy 

($ee page 11). From 1;'.hi8 bai:;e, i3- mean sco:i;-e wa!;i computed tor each 

school ;for each of the fo;llowing dil'(lensioPFi i ern:ployee o;r-ientation 1 pro .. 

for the ;purppse of oli3.:d,ty, hypothes;iis l wil~J:ie restate(l an.d the 

proceqµ,rr:1s for testiIJ,g this hypotl:l.~i5is will be explained. 

H;,,.,;t, Sc;:hools which (9.J'.'e h;i.gh on p:rofessioni:l.1 or~e:ritat:l,o:n 'fJ';i,U 
be rno:rE:i m:i,liti:lnt th1;U1 tho-$e which ar~ low on,,prof~ssionaJ, 
o:rien.tatipn. 

'l'o t~st 'l;hi.s hypothesis, means of the scnooJ,Ei' m~a.ns on profes,-

distingu.ishil.1g 'f)Oin~s 1:>etweE)n "high" fl.nd ''low" s3ind dlowt;)d the hyp9th.,., 

~s~s to be te~ted a? illuGtrqted by this hypothesis; 
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~ ... 1: Scb,oo],s which a:re;i abqye the mean on :vrq:fes.s~on,al, orientation 
wUi be a.'bove th1;;1 ll\eaP on mUitancy, anq the oonve:ri:le; 
schoPl,;i wh~oh ar~ l:Delow the. mear;i. on p;rof esf;lional qr;i,'e;n,t1:1.ti.o;n 
wUl "b~ beJ,pw the mear+ on m:i,;U,, i;c;Ulcy. · 

On the basis of t~is hy~othesis, a 2 X 2 oontin~encJ table was 

dev!lllQpe~ which. show1;:19- t:he number of sohqols whiqh e;uppor1;;eQ. or fa;i.led 

to .su~:port tlJ.e };),ypoth.e,siq. :Secau,i:rn o;f' the sm~J.,l, nµrn'be:r of scho9l.si 

wh.ich fel). in c;:e:rtaifii cells, Fisne:r' s exi9,ct ~ro'babili t:y hst3 was used 

to determin~ i;f th~ hyppthei;i;i.S;i was st1?,t~st;ioa;J.ly s:L~n;i,f;Lo~t, Adhel:'ing 

lnstrumentati,on 

The Mea.suremer,i;b of ~I?lo;tee Ori,entaUon 
-···········""""'I'······.·.··' 

'l1he 'l'eaq;he:r ,?,:r,;i,err~,~~~P~ Scale
4 was q.eyelo:ped by Qo;rw;i,.11 ancl pp;n.,. 

tained tw~nty .... n:Lne Like:rt ... type itemi5 wh:i.ch meai;;ured em;pl,oyee o;riew~ation 

and whiqh were d;Liptpi'Q~ted ~on.g the .six segment~; Cl.) lo;ya,;l.ty tc;> the 

a,d!n:lnistri:it;i.on; (~) ;I.c;iyalty to 9rg~:\.zl;l.Uon; {3) bdief that te1:1.c;;):l;i.ng 

n1;9l, iµ~erch,mge~J;,ly; ( 4) end.orl;lern~:nt 9! 13ta.n,d&rd:l?,a,t:i,on; ('3) emphc;l.sis 

on rule!? {;l.;p.~ pToceo.u:res; ano. (6) J,oyi:l,J.t;y to th.e :pu,pl.ic:;:, 

3:;>;id,ney S~eg~l, Non11ax~etric St!;l.t:i,.stics (New York, ;J.,956), fl:P• 96 ... 
J,QQ, {'l':\1~ F;i./3hep e~Flot p;r<;) ~91il:i.'t:y test :Ls c;m e~t;riemely u,e;;efv,1 'non,.., 
p~;r~etric te~h.:n.;iqu~ fori .mal:y~ing q.iscre_te d.;3.ta, eith,~:r nc;mlinl;l], or 
orid:J.n~1, '!Nbi~:ri the ~wp inclepe11-.deIJ.t f:iqJ!jples a:re i$Jni;l.J.l in, siZEil • / 

4
Rona;t.d G. ?o:riwin, The .. DeveJ,o~ment ~ ~ ,I~s.t:rµ.m~m,t, for ~e,minip5 

$,te.ff C~~fl;l,c~,;> ,;J; t:he. PubJ;~c Schools 1 Coo;perah ve Res7~ch ;l?;rioJe~t Num ... 
b,e:r 1934 . P~ip,;l+ltme;nt of S9c1ology a,nd. Anthropol,ogy, Ohio .S1;ate Un;1.. ver ... 
s;I. t;y, l963) · . 



re!:;iponc;J.ent ha.4 f;i.ve ohoicee; ;fQ!t' eMh que~tio;n, ranging from "liitrong;t.y 

agree'' tg ".strongJ,;y- dit;iagree''. '.!;hi;) foll,owing ;i..s an e:x/3Jll:fLe o:e' the quE;ls .... 

t:i.onf;; 1 !ll?erso;nnel who o;penl;y orit~oize the admini1:>tration SP.Q'\.l.ld pe 

enc;ouri;ig~c;i. to go e;J.,sewhere. "6 

The ~plit~h~lf reliab~l~ty of the Teacher Orientati9;n Scale was 

r ;:;. • 74 o;r pn ;;; • 81+ when the Spea17map. ... B;rown Propheqy fornrula waq a;p:plied 

to oo!llp~nsate fc;i;i:, arliit:rary '.l;l~<;l,uot;i.on o;f the sqale/s length :!in U6ing 

corr$Gted by the S~ea,;rmal'/. .... :S:row;n l?r>aphecy forniu;!.e, 1 :for the two 1;3egmer.i.ti;; 

u.sed in ~Ms ;i.nvest:Lgat;i.on were; ;J,oya,;t. ty tp the adinin;i,strat;iop, ;r ,::; ~81; ;n 
7 and ;l,o;ya,J,ty to the O:l'."gMizat:Lon, r n ~ .80, 

'l'he validation meaaure was establisheo. oy having aqininist;ria;uors 

en,tation. · '.Dhe J:<nqwn groups SElleo~ed tP vaUdate the scale d;i.d e:x:fre;iss 

. 8 
the e~pected diff~~en9es. 

'rl:ri,tS r~:;:;earoh~;r, Gl:l.P1$e to U.,$e onJ.l. segm~nts one 1;1.pq. twg pf t:b.i\3 

resea:rql:+ s.caj.,e for two 'rea.son1;3. Fir.st, the Sch9ol 0:r'~a,n:i;zation Inv.en.,.. 

t.or~ 11as ui;;;i~q. to obt,3,;i,n ;l;nformation concerning the o.e~r€l~ Qf bureauo,.. 

rat:i,:za;t;ion of' each e;;,GhooJ.; ther~fqr~, it wou.;Ld have 'been a du.plioaUo:p. 

o;f ef;fort :f'o:r- the re1;3pondent to ha.ve ?);lswered S(;)gment$ three, :!;'01,1.r, and 

5corwin, 1966, p. 127. 

610:i,d, 1 Ap~endi~ lA. 

7 lbli:tj.'~ ·f, Ap)ll~,$~i~-:.J;]JAY ; , " 
8

;i:bid. 1 p. l31). 



orientation to the public and was not directly related to the te~c~ers' 

o:r;i.(:lntatio;n to ch1ara<;:teristicis wHhin the orgi;.1,n~zationi therefore, it 

The Teacher Orientation Scale also measured th~ teacher~' profes­

s~o~al orientation. 9 This part of the instrument consisted of ~ixteen 

Like;rt ... typ<i;l item~ whioh we:redisi;;d.'buted ~o;q.g the fou.r segments: (1) 

or:Lentatio;n to ,;1t1J.dents1 (.~) o:rientation to th~ p;re;,f~$s;i,on and profes­

.s;iona+ cq:I,leagµ,es; (3) belief that <:Jompeten~e is oased on knowJ.edgEl; 

and (4) belief th~t te~chers should have decision-makiug authority. 

'.('hei;ie eiixteen items were selected. fromseveral hundred, stateme;nts that 

were jud$ed relevant by a panel of sociologists. 10 T4e :rel;lpondents had 

five cno:Lqeij fa:i;:i eai::h o;U1:;;wer, ranging :from ''strongll agre~" to llstrq:q~ly 

g.isa~ree". The fol],ow~ng sam:ple item was seleGted :t°l;'orn eegment fou:r i 

"'I'be ul timi;tte authority ovel;' tbe major education.al deGisio1,JJ3 !;:ln,ould be 

e:x:ero;i.sed by vrofosE?iori-alteaoher~."U 

The intel;'nal reliability ~f the professional sQale was r ~ .4~, 

12 or r ::;i • 65 when cor.'l:'ected by the Spearma.n-Brown formuli;J.. ' Sinco only 
n 

two of the ;[;p1,1,:r 1;,egments were used in the current inve1;3tiga,.tion, the 

reliab;i.li ty for ea.oh segment w~s important. 'l'he split-half :reliability 

9Corwin 1 :).963. 

lOibid., p. 127. 

llJbid,, Appendix lB. 

12~bid., P· 127, 
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colleaguE; oriep.taqon 9~~ment was rn :;:; .66 1 and an r of .9Q, ~36, and 

,40 was revorted fqr the three questions on th,e decision making seg­

ment,13 

'rhe valid~ ty was estal:ll:i,shed 'by seleot;Lng h ve Gri ter~a for> deter-

miriing t4e mo.st and least profe.;;sio1?-al teaqhers. The tei;l.~her:;:; ,;'i~lected 

by the qriteria soored near the expected extremes on th~ professional 

14 
$Cale. 

Two factor~ 90:n.tributed to the selectiqp of onl.;t: ~egmeI').ts t;;ro and 

four for thi9 rel;lec;,.:rch investigation. First 1 tne major ;funi;::tion of 

this instrument was to coJ.J,ept dat/;'l. which hc:1.d the greateet p9tent;i.a;L 

for predi<rbin~ teaoher mUita.ncy ~ The rational<;, in Qhapter II pointed 

to the p~tential 9onflict within ~n orgwiization ovep issues involving 

''deoision making" a,rid t;h.e irnportanoe of "colleag1.1.e odentation'' q,urin.g 

theo$e t~mes of co~f2,iot. ''Cl,~ent orientation" and "mono:poly of know-

ledge" were not ~den:l:;ifi ed :l,n the literature o;r with;i.;n the ;i;-ationa;J..e 

The Measureme~t .2,!. Bureauorac;y 

The §c::hool Qrganization/:l.l Invep.to;riy Wi;is used to measure the degree 
'', ' ,- ' §, ' ' ' I I ' I 

l3lbio,., Append:i,x lB. 
14

oorwin, 1966, p. 130~ 
15Rtch1;3.;l;'d tr. Hal;L, "Inte:rqrgani2;at;l,ona.;I.. Struotural Va.p:j,ation: 

App;L;i.oc:l.tion of the Bu;rea,uoratio Model,'' ,(-1.dministraU ye Sc;i.eni;;:e Qµa;r;,. 
terl1, VIl (J,,962. ... 63), PV• 29,5-308. 



16 developeq. the or:i.ginal instrument, Organizat;i,ona;L In;vento;r;z.; MacK;ay 

adapte~ the instrll.ment for use ~n the school setting, and it was later 

refined to the present form by MacKay and ~obinson. 17 ihe inst;rµment 

had forty-eight Likert-type items diqtributed among the si~ bureau­

c;r-atJc sub ... scales; (1) h.ierarchy of authority, (2) specialization, 

(3) rules for members, (4) procedµral specifications, (7) impersonality, 

and (6) technioa~ competence. 

The re11pondent was al:;lked to select the an/3wer which cam1:1 closest 

to describing his own school organization; the possible answers ranged 

fT0111 "always true'' to "never trui;,". The follow;i,,ng is a typical qll.es-

18 tion: "Going through p:roper channe;J.s :i.s <:;:onstantly stressed.'' 

[1he odginal instrume;nt deve;J..oped by Hal;l. was re:poTted to have a 

split-half ;reliabil:i ty coefficient greater thq..p .80. 19 MaoKay :reported 

,spli t-ha:t,;f :reliabilities of ,80 o:r higher for eac::h of the subsci;l.les in 

th ' t t "t . t 20 e si~ y- wo ~ em ~nven .ory. 

The v~idity was esi;~b]),shed by preE;enting the pro;fi],e of the 

school a.is dete:r;imined by the tea.chers of 9elected schoq;J,.s. l'he geneZ'ltl 

agreement of ten of the eleven principals w;i,th the perception$ of 

16
D. A. Ma.cl);ay, "An :a;mpi:rical Study of Bureaucratic Di,nenE;iionl:? and 

Their Relations to the Characte:ristics of School Organization$" (unpub. 
l?b.J;). thei;;i.s, UniverE:'iity of Alberta, Edmonton, 1964). 

17D. A. Ma.cKay and N~:,;man R9b;in,son, School Or~ani:zQ,tionaJ, Inventory 
(Departm1;3nt of Educational Administr,s.t:i.on, University 'o;f A.lb~rta, · 
Ednionton, l966). 

18Ibid. 

19~a.ll, 1962~63, V· 307. 
20 · Mac;;K;,;3.y, 1,964, p. 47. 
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teacher,;1 in their sc-h,ooJ.s relai;ive to the o:rgani:za.tional stru,ct1,,1.re of 

theil;' schools p:rovi<;ied evidence ;i,n support of the Sohoo;i, Organizatiop.a:).. 

Inventory a,q a valid measure .of tl;1,e type of bureau.c:ra,t:io sbucture in 

high schools. 2l. 

',I'he definition of bureaucracy (see pa.ge 10) as used. in tll.;i..s :i,nves ... 

ti!?iation, on;Ly iAcluded t):J.e a,utho:r;i.ty p.imen1Sion (hiera.l;'Chy of authority 1 

:rules fo:i:' teaqherf'i, l?rooedura;l. specifica.tipn,s and impel:"i;;ona.;J.,ity). ~b.e 

subscales of spec~a.liza.tion and technic~l competence we~e not used 

because t:O,e pJJ:rpose of this stuq.y wa.1;, to e;xarpine tn.ol::le partl;l of the 

organization which were expected to generate oon!liot. The studies by 

Ha.1122 a.nd Ro'Qinson23 found a. pos;i, ti ve relat;iom,hip 'tie tween schools' 

profeseional se:;:o:res Md each of the dimension1;1 of spec~a.lization and 

t(;lchnic::i?,l competenqie, They also fou,nd a negative relation.;ihip between 

high profesi:sional, score~ a.ncl. 1:J.iera.rc,hy of a.uthorit;v, iru,les tor tei9.chen,, 

procedural specifications l;l.nd impe;rsona.li ty. 

ll1he Mea.su:vement of Leader Bebavior - ~ ' 

i;ni tiati;ng r;:rt;:r1,1,ctu;re W').c;l considerat;l.on~ The LBDQ was developetj, by the 

staff of the rers9nnel Research Boa:rd of tb.e Ohio State University aq 

one project of ~b.e Oh,io State Leadership Studies which were directe~ by 

~1 MaeKay and ~o~inson, 1966~ 
2

~Hal'.I,, l.967, :pp, 102-103, 

23Norm@ Eo1:;>ini;;on, "TeacheJ;' l?rofes.sionalism and Bµreaue:raoy in 
Scl;10o;L O~g~nj,zations 1 " Ca.nadi'M Ed,µqatio:n. and ~esErn;i:i.oh :O;l,gest 1 March~ 
19671 :-P• 44. ·. ' . . . . . .· . ' -rr-i . ... . . .. ·' 



Carro],;!, L, Sh.a.rHe. 24 The ;L:SDQ was d.evdoped by Hemphill and Coons25 

and c:;ol').sist;ed pf ten hy;pothesized slimensionl;l of ;Leadel;' be):J,a.vio:r. m~.1 ... 

p~n and W:ineT26 identified the fundamental dimensions of initiating 

;i.nteraorrelat;i.ons among th~ ten hypothesized dimensions of leader 

behavior. Ini t:i,at:i,ng structµ:re and considera'l;ion ac,co1..1inted fo:r approx­

imately 34 ?11d 50 per oent, respectively 1 of the common val;'iance. 27 
' I 

'J'he:i ip~rbr1'ment oont9,;i.ns fo:rty question~ with ;ti.fte.en each fo:r the 

dimensions of con~id.eration and initiating structure; the remaining ten 

questions we:re not score(l but were retain(;ld in order to ~eep the con-

ditions of administration comparabJ,e to those used in standardizing 

;r,angine; from "alway,.s" to "never". The fol'.L.ovv:in.g sample ql.lest'i,.ons w~re 

seJ,.ect~d from the initiating str1..1icture and consideration 9.1.mensio~s 

r~speic;,ti veJ,.y. 11:a;e maintains definite standa;r:-ds of p~rforinance. 1128 

"He makes groµp meml;>e:r;.;i feel at ease when ta:),king '\Vith them. 11 ~
9 

'J'he estim~ted reliab;i..lity by tne split ... ha.J,;f m~th.od wh.en 09:i;,rei:;:ted 

?4A.ndrew W~ Halp;i.n, ManuaJ,. ;for Leader Behavio;t' DeiSc:riI?tion Ques-
ti.onp5ir:e (Oh:i,o State Un;tve:r~ity7"T957), p. 1. ~ 

25Jahn K.· Hemphill and Alvin ;m. Coons, Leader ~ehµ.vio;r P~filc:ri;etion 
(Ohi!!;l St,;i.te University, Coluinbl.l~ 1 1950). 

26 HaJ,~in, l957, p. 1, 

.27:Cbid. 

28Tb·• d' ., 6' -', 1 ,II,'·, p .•.. .' ., '1 

29I.,.. d . J. 
t,Jl ., :P• • 
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fo:r att~nui;i,ti,qp wa.s ~ 83 fop t):le ini ti a.ting struct1.1.:re soor~~, and • 9Z 

for the con~ide~~tion scores~ 30 

of validat~on 9f the instrument, ne stat€ldl 

Whe:re the a.g:reement among respond.enti;; in deiSoribing thei:ri 
re,;;pecti v~ leao.er1;, h1:1.s been che:okeid by a "between-vs. within 
g:roup" 1;3,ni:1.J,ysis o:e' v~:r~1:1.nce, the :F r1:1.t;Los all ha.ve l;)een foU.n\l 
signif:i,~~t a.t the .Ql J,evel.31 

T);J,e :J;nitia.tiv,€!.,.Com;t;ilt1:1.npe Sca1,e32 v{as a.lso dev<?loped b:y Corw:Ln and 

was ,qseQ. to determinei t:he q,eg:r!;le qf te~Gl:J.e:i;i miU tancy. 'J;'h:i,is l;loa:J,e con .. 

sisteQ. of eleven 1J.y:pothet:i.~al ;riot(;lntial ; Gon;flict ... prod1,,1.cing ~i tuc;l.tions 

"between i;e~ohe:t' and prino:i.pi:l1, These hy:i;iothetic;~J situa.tia:n.s were 

ba!=led ori actµ,gJ, con.t';l.;\.ot~ that h~ve been :reported in puoiio eidu<;;a.t:i,on, 

;i..n wl?.;i,ch te~pp.(:lrs fol).nd themselves opposed to t;J;ie ao,rninistra.hon, The 

.sGale wa,15 d,evelo:p!:)<;l, to esUma.t~ the tenq.enci~s of teach,e;r,s t9 t?ke 

"ini t;i.ati ve" or to '$how "compUance" to the aqmin.iSltr~tol:". The tea.cher 

!;!ample i hm; "The assistap.t princtpa.l told a teacher thi3-t he' Wl;l,S too 

'Quts~oken' in c~iticizing policies of the scbQQ1 1 an~ that this w~s 

oaus:!..n;g u;nr-eet fijl)on~ th~ :,f a,cvl ty !Tle!I\bers. ,,33 'l1he poe;;s:i 'b:J.,e ;re~ponses 

30lo;ld;, P~ J,. 

3ll;1:);l.d., J;)~ 2. 

3200:rw;i,n, 1,963. 

?3co:rwin, l966, Appendi:ic lC. 



we~e; (l) comply )'fith isu;r;ie::r;-io:r' s :requ(;:).st, (2) try to comprom;ise, (3) 

see~ 1:rn.pport of col;l,e~gu.es, (4) a13~ fo;r an invest;i,gaJic::in by ap;iofEls"' 

s;i,ona::I. o:rgan,izij.t;ion,. (.5) :refu13e to comply with req1,1.est, o:r- (6) quit 

the jol;), 

'l':P.e sp],;i..t-.half reliab;ilHy w;as re::;; ;74 .wh:ich proo:1,1.ced' a,n rn i= .85 

when co:r:ire.ctect by th,e Spe~man ... a:n:iwn Prophecy formula, The toti:1.1 re1"" 

/3pondEmt score13 w~:re ;i,nt.ernally cc;,:ns:i.stent as P.etermined, by o:r-:it~Ga+ 
4 .. ' . 

ratio and sc:i~J,.e value d:i.Jference method.e~ 3 l'h~ vru.i<i:i ty wa~ ~/3h,b-. 

Ush(!lo. 'by com~ar~ng sco;res: pn the Ini hat:iy~ .... C,om;e~~¥or Sc~e with 

the nurnbex- of act1.1.aJ., c;:on!licts. which we:r!:l r1;1ported by t~a9hers d:u.:ring 
. . . . •· ! . ' 

an interview seesi,c;in v,r~th the ;riesearche:ris)5 

S1Jmma::cy 

Th~.\3 ol:lapte:r ecmtained in;fo:rmat~on poncel'.'ning the Sf;l;!.eotion of 

tne sa.rnp;I..e, crn;J,.le<::Uon and treatment of t~v~ data, a.pd ~he procedttt·es 

for testi;ng tµ.~ hy:pot:heses~ The ;i.:n.strument~ti,,m 1Seqtio;n e:iq,l~Jned th,e 

developmePt of' e~c:h :i,n~t;rl,lment ~d inolu,q.ed tri.e prooe~u:r~e 1.+sed fo:r 

~stabUshir,i.g the :r;,e;)..iab;i,J,i ty Md validity~ Also 1 a, :i:i~t;i.on.ale w~s g:i, ven 

:t'o:r us:i,l.'lg on;Ly parts of some ii:istr1..1mente, 

34· .. 
~l'nd., p. J,43. 

'.35~1):id,. 



FREpENTATlON ANP ANALYSIS OF DAT~ 

Introduction 

The ;purpose of this chapter is to p~esent the data which we~e col­

leoteg from the twenty~five high schools in Otlahoma., E~~h hypotne~i9 

will 'r;l~ l"estated, the d1;1.ta w;i,ll be pr~sented in the aqoompanying taoles, 

bil:Lty test wi;l.l be the f;!ta.tistioeJ treatment u,s~d to dehrin:lne Moept .... 

.;;i.ni;::e o:r rejeotion o{ the hy:pothese.s and the mode'.!. !o:r this s13.,111:ri'.le~ 

'l';he hy;potr,i.eqeS ~n Chapter !! were F1tateq. in g;ep.erqJ, terml:l and 

in,cl~deq, t4e following te;rms; "high", "low'', "mo:re'', i;i.:P.d "les.13". 

me(:l:n,'' fo:r "low'.' a1.1d "les1;;'' ~ 

H-1 Schools whicl:i. are above the mean on ;prqf'epsion.l;l.1 Ol'.1:i,en ... 
tation will be a,'bov(;l 'the mean on mil;i ta,no:y, anc;l the con ... 
verse; $CP.OQJ,ti;i Which are below the l))ElatJ, 011, p;rof~ssiCH'l.i3-l 
ori~ntation w:Lii pe below the mean. on militancy. 

Tl).e ;i;,~levant data ;for H-;L are pl'.lesented in Ta.oles l ariq. II. 'l':b.e 

school$ ~l:'e :ran~~d t'l!'Qm h.ie;4 to low PY tb,e;i.:r- !llea.;n sqo;r~s'. on p;rofeesiona], 

orientat~Qn ~nd m~litancy. 

Con9idl;l;rd,ng both dir1;ctions of th;iGi hypothe~is, si~teen of the 

twentrr£ive schoo~s ~id confo~m to the hy~ot:hes~ze~ ~~ttern (qe~ !ab~es 

;I: a.no. U). S.i;x of the ten sc:hoo:J..;:; which were al:?ove the meM on 

46 



TABLE ;J: 

l<;ElLA'rlONSRlli' eE'rWEEN PEOFE.SSIONAL 
O~IENTATION ANP MILITANCl 

' · ··· ., Sch1o'Ai · ' ' · 

:Number Mee.n 

MIL'.('.;~ANOY . ' ' I I 

'*Si::hools whii;;h ';f~iie~. to. SUP:EJO~t 't;he 'hy;potheeis ' 

43~93 

1+2 • .50 
43.45 
42.71 
4~.67 
42.l+l 
42.~7 
4Z,~I+ 
4~.~g 
40.5Q 
39.83 
39.~0 
39,07 
38.75 
;;7.QQ 



l3 
3 

1,5 
21 
;t8 
J,;L 
5 
6 

23 
9 

~A~L~ II 

RELA~~ON$ijir B~'l'WEEN P~OF!SSIONAL 
ORI~NWA1ION AND M~LITANCY 

I· j., $cho<;>;L · · 11 
• 

N~mber Mean 

51,00 
49,63 
49,33 
49.00 
47.33 
46.67 
46,29 
4(:$.25 
45.95 
45,.50 
45.:;o 

43,9:, 

4z.50 
/t3.4? 
42r71 
~2.67 
42.41 
42~z7 
42,~4 
1+~.g2 
4o.50 •. 
39,83 
39.,50 
39.07 
38.75 
37,00 

48 
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tatio:p. d:id 9cq;rl;l be],ow the miJ.,;i, tancy m\;lan, a~ :hyp,;:rl;;he~;i2;,ed, F;L~h~r' I? 

~x(;l.ct proba,q;i,:L;i.ty t,~st p:rodi.:i.ced a "p" of ,l.4 whiob. f~;i),ed t;o ~uppol;'t 

the ;h.ypo~hef3isr · A fSWrunary of t)l.~ relevant o,ata ;for te.shng ~J;\~J3 

hypot:tleey;t~ ;i.l;l prE;1s1qnted in T~ble UJ;. 

MlJ.iJ;TANGY 

:;lc:hopJ,1:1 
9-bove th~ 
mean 

Si:;:11.ools 
below the 
roecW 

TABLE ;r;;r:;r: 

pUM}'JAR! QF Pfl.TA ;FO~ F;t:SHER'S ;HlXACl ;P:80:SABIL:!'.'J:'Y 'l'ES~ 
fO'.RTFm :REl'.,A~!ONSH~P B:W,rWUN l?~OFE&iSlONAL 

ORI~TAlION AND M?LITANOY 

' I L ' :FROF~SS!ONA't OR!EN'.t'AT;ION ' 

Sch~ols ,;J,.b.ove 
tne 111ean 

6 

1"", 

4 

S.ol:lool.s be;t.ow 
; ~h(:l mea.n 

5 

io 

II 
VALUE 

H'"l,;?. Schogls wh:l,ch a.re ~'!;love the meMs on. profoss:i.q:n:al q:rientation 
t;wd 9u:r;ie~1Jq:riacy · w:i.11 al$G be a'l:>ove .tb.e me~n on ini~J tanoy, 
apq. the OQXl'Vi:11,;'l;/e; SQP,OOl,;, whiqh a.re below the nJeq;J:1.S OP. pro,.,. 
hes;i,o:na:i orier.ita.ti.on and burea.tH'lJ:'~c.i: \i'ill 'b.e below ~he mean 
on mil~tanqy. · · · - ·· · 



T,;3.ble;3 IV and V we;re prepi;l.red to show the data wh~~h WE1re ;i:-eJ,eva:o.t 

fQr this hypothesis, ~ach so)l.ool wa$ ~i:lJlked ;t'rom hig'.q. to J,ow i;l.Cco:rdi;ng 

to its .;:,co;r~ <;>n eaGh qf the follQWd,Pg dimensionl;i: v;fofession~l orien.-

TAB~E JV 

E])LA!l'lQNSEIF Bll;TW:mEN I'ROFESS;I:ONAL ORIENTA'JJJ;ONro 
BUREAUC~AOY ANP MJLlXANOX 

. . ~~-£.J!JSSIONAL 'oiti;EN!J.lA'r;rON ... BUREAUCRACY . MXL:tTANCY 
:>'>:;·School. Sc~oo;L.. . . $6h,ool 

N~m't)e;r M'e,i3,n, .I . .· ,Num'p,~,r M~an, . ~wnbpr Mean. 

x 35.61 X '·90. 00 
\ x 

19 35.50 9 86.25 '"'· 10 35,50 8:3.~4 •'· 20 2~ \~· 
' 

.g4 35.47 18 85.l.l \ 
· . 

.;5 
14 35.43 ~5 84~;36 . ·,, ;J,,4 

'\\ '· '-.J~ 

20 35.4o 5 84.33 "· tJ,.3,P 
7 35.14 lJ, 84.10 "·· 22 

17 ;4.?l. 1.7 84.oo \,l9 
4 31+.67 2 84.oo ~)) 

22 34.59 l 83.50 18 
;l.2 34.42 10 83.25 10 
? 33~6? 20 82.00 4 

25 3~.55 l2 8:1,.08 1 
;i.,9 ~}.l~ 6 80~25 17 
8 32.50 24 79.58 9 
1 30.,50 14 76.oo 8 

il<SehooXs which' £c;J,iled to s1,,1.ppqr't the hypothes!L~ 

l.j-3.93 

43.50 
43.45 
42.71 
42.q7 
42.41 
4;;.27 
42.2,4 
4Z..22 
4a~50 
39.83 
p9.50 
39.07 
38.75 
37.00 



TABLE V 

~ATIONSHlP SErWEEiN ~~orisSJONAL ORIEWTA~lON• 
BUR~UC~AQY AND MILIXANCY 

¥ . . . I $chpoJ,, ' I I/ I. 

Nµrnber MeAA 

38,67 
;38;0q 
37',00 
j6.°?7 
36.33 
36,lO 
36,00 
36,00 
35.84 
35,75 

· ' · Sc;:h,oo], · 

Numb~;r;- Mei;m 

3 
15 
21 
7 

J,6 
19 
23 
4 
8 

l3 

\ .. \ .schqol · 
N~mbe:r N~i:1-n 

51,00 
1+9.63 
49.33· 
49.00 
47. 3;3 
46.67 
46,29 
46.Z5 
4?,95 
45.50 
1+5.30 

43,93 

43.50 
lt3.4.5 
42,7i 
1+2.97 
l+q.4;L 
4~.27 
42,24 
i+a.22 
40,5Q 
39.83 
39-?0 
Jl9,07 
38.75 
37.00 
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Ten of the fifteen i::ichc;,ols which scored either a'Qove or below both 

mea.;r.i.:;; cl.id con;f'ol;'m to the hypothesis. Three of tne five which were 

above the means on ;p:rofei:H;iional o:rientat;i,.on and, burea.1,\CJ:'MY \iid score 

abc;,ve the mean c;,n militancy. Seven of the ten schools which scoreq. 

below bot};). means a;I.so scored beJ,ow t;he mean on m;J..;I.i ,µancy. A "~" of • 27 

hypothes;ls wa.s not s~ppo;i;-ted. A E;!Umma;ry of the rel.evant data fo:r test"' 

TABLE VJ; 

SUMMA~Y OF THE DATA FOR FISHl!lR'S EXACT PEOBABILlTY 1~S1 FOR 
THE RELATXONSHIP ~ETWEEN FROFE$SIONAL OEiiNTAT~or~ 

Schools 
above th~ 
rne1;1.n 

School-/$ 
below the 
mean 

BUREAUGRACY AND MILI~ANCY . 

J?ROF:ir»SSJ;ONAL O~IENTATJOJ,\T 
ANP BUij.EAUC~AC¥ 

Schools.apove 
botl;i. means 

$chools below 
1:loth meapf? 

7 

.27 
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H.-3 Schools which a:re a.bove the means on professional orientation, 
l;m,reauc:rac;:y, and ;i.ni tiat;ing structure will :0-e above the mean 
ort mili taii:cy, and the converse; scnools which are below the 
means on ;prof es.sional orientation, bu:rea,uoracy ;, ~nd initiating 
structure will t>e below the mea.n, on mili tanc;;y. · 

;In Table VII, schools were ranked from high to low on each of the 

dimensions ;i.n,volved. In order for a scb,ool to qui:l.Ufy for this hypoth.-

esis, it needed to score e:i, the;r above or below the m.ea,n1;5 of all three 

dim~nsions -- professional orientation, bµreaucracy, and initiating 

structure;. 

';rhe ut:llity of t};lis hypot;h.esis was quest;i.oned since only f:i;.ve 
, 

. schools qoµ,ld qµalify for e~arnination. Of tho1;5e f.t v~ 1;1c;:hools, on+y o'ne 

scored above a.11 three means and the other four .scored below c;l.;Ll three 

means. Con~:i,dering berth d;ireoti,ons c;if thi,s hy;pothesi.s, three of the 

f;i. ve sch.oo:i,.s failed to support the hy!)othes:i,s. 'l'h;i.s l:J.ypqthesis not 

site d'.i.rection to the one hypothesized. 

B-.4 Schools which are above the mean on employee orie:r:rtation will 
be below the mean on militaµcy, and the converse; schoolQ 
which are ~elow the mean on employee orientation will be 
ab.o.ve the mean on militancy. 

Tpbles VI.II a;nd ;r:x were prnpiµ-ed to 13how the rank order of the 

1;,chools on employee orientation and militancy. Schools were ra,nked 

from high to low on empl9yee orientation and were ranked f~om low to 

high on teacher militancy. 

Eleve.n of th,e fourteen scb,ools which were above the rnean on 

ernpl-oyee orientation weve r;ielow tl:l.eme~ pn m:i,.lit1;i.ncy a.s hypqthesized 

(,:;ee 'l'ab;J,e VIII). Ei~ht of the eleven schools wl1,ich were below the 

mean qn employee odentat;i:on were al.so aoove the mean on m::lli tancy 

(see T1;1.ble ;I::X:). Consi(iering both direction~ of this hy:piotheE;i.s, 



'l;'ABLE v;u 

RElL./\.T;I.ONSlU:P B]1'rWEEN PROFESSIONAL OR:(ENTATION­
BUREAUCRACY,..tNITIATING '. S'l'RUCTU.RE 

AN:OMILITANOX 

?'.gOFESSIONAL 
OlU:ENTA.TlON BUREAUCRACY" 

INlT;[ATING 
STRUCTURE MILITANCY 

'School 
Numbe!I;' Mean· 

School 
Number:' Me.an 

School 
Numb-er Mean··· 

School 
Numher . Mean, 

13 .38,67 3 121~67 19 46.45 (El' 
3 38.00 15 112 .. 59A· . 45.00 21 

15 37,00 21 . 103.50 22\ 44.76 · 5 
21 36. 37 7 103,. 29- 16 44. oo I '?A.. 
1,8 36. 3;; 16 102.60 17 \ 42.07 Ip.._~ 
11 36,lO~. 1 .· 99,91 25

8
. \

4
!+1

1 
..••. 9

50
1 /;. 

7
3 

5 36.00 . , 92.52 
6 36.00' . . 9l.OO 4 41.QO /j 6 

{B*---35.84 · 8 90,00 5 39-33; 24 
9 ~5-75 13 90.00 11 38~50 16 

35,61 

16 35.50 
®' 35.50 
!~ ~ 35.47 
14 35.43 
20 35. 4o 
7 35.;1.4 

17 34.71 
4 34.67 

~2 34.59 6]:> 3.4.42 
r(?: 33.67. 
25 33.55 
:19/33.18 
8 32,50 

(D 30,50 

6 
24 
J,4 

'1' 6 38 . 2,5 11 
14 37.71 
24 37.16 

90.00 

86.25 20 36~ 90\ 
85.24 I 20 
85.11 x I 36.51 \ 25 
84.36 I 14 
84.33~··. 21 35.25 \ 13 
84.10 . / 34.50 22 
84.oo · o 33. 38 ~ 
84.oo .. 13 · 33.00 (E_j) 

- 83.50~.· 9 3.3.0.0"--~ 83.25 2' 32.67 ~) 
82.00 · 32.25 4 
81.08 7 31.00----(j) 
80.25 3 29.33 17 
79.58 l8 24,33 9 
76.00 15 19.50 8 

* S~hoo;Ls which faile.d to suppol;'t the hypothes;i.s · 

51.00 
49.63 
49.33 
49.00 
47,33 
46.67 
46.29 
46.25 
45.95 
45.50 
45.30 

43.93 

43.50 
43.45 
42.71 
42.67 
42.41 
42~27 
42.24 
42.22 · 
40.50 
39.83 
39.50 
39°07 
38.75 
37.00 



i;MPLOYEE ORIENTAT;I;ON 
School 

Number Mean 

20 31,lO 
13 31.00 
23 29~72 
11 29.70 
~4 29.11. 

5 29.00 
3 .29.00 

15 28.50 
6 28.25 

21 28~00 
12 27.33 

TABLE VIII 

R:ELA~IONSHIP BETWE~N EMPLOYEE 
ORIENTATION AND MILITANCY 

" ' ' " "" ' " ' ' ' '\ 
'\, 

' "' 

MJ;Ll'J;ANCY 
School 

Nurnber Mean 

11 
® 
24 

" 6 
"/J) 

3 
12 
15 

"'· 
5 

·,21 
(z) 

37.00 
38.75 
39.07 
39.50 
39.83 

40~50 
42.2z 
42,21+ 
42.27 
1+2.41 

42.67 
42.71 
43.45 
43.50 
43.93 

45.30 
45.50 
45,95 
46.25 
46.29 

46.67 
47.33 
49.00 
49.33 
49.63 
51.00 

*Soh,0019 which failed to 1;3upport the hypothesis 
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TABLE IX 

RELATIONSHIP BETWEEN EMPLOYEE 
ORIENTATION AND MIL;Lfl;A-NCY 

EMPLOYEE ORlENTATf ON ' Ml:LITANCY 
School 

Numloer Mean 

9 
18 
16* 
4 

~5 

,;::* 
7* 

19 
;L 

22 

14 
10 
17 
8 
x 

37.75 
35.11 
33.80 
33.50 
33.45 

33.33 
32.57 
32,55 
32,50 
32.25 / 

/ 

School 
Nu,mber Mewi 

8 
9 

17 
1 
4 

10 
18 

/0 
19 
22 

37,00 
38,75 
39.07 
39.50 
39.83 

4o.50 
42.22 
42.24 
42.27 
42.41 

42.67 
42.71 
43.45 
43,50 
43.93 

45.30 
45.50 
45.95 
46.25 
46.29 

4.6.67 
47.33 
49.00 
49.33 
49.63 
51.00 

*Schools which faUed to Sll.pport the hypothe8is 
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nineteen o;f the twenty-five schools d;i,d conform to th;i.s hypothei:,is. 

F;i.13her's t;lxaot probabiJ,ity test yielded a "p" of .013 which supportEi 

the hypQthesis. A si,unma.ry of the .relevant datc;i. for testing thi:;;; hypoth~ 

TABLE X 

SUMMAR¥ OF DATA FOR FISB::E;R'S ~XACT l?ROBABILI'.L17l TES';!; 
FOR i;pFJ:;Ei :RELA'.L'IONSHIJ? BETWEEN EMPLOYEE 

ORlENTAT:CON AND MlLlTANGY 

:E;:Ml'LOYEE ORIENTATION 

Sch9ols above Schools below '.E' 
MILITANCY the mean the meqU VALU~ 

rSchools 
a.bov<;i the 3 8 .013 
mean. 

Schools 
beJ,ow the ll 3 
mean 

H .... 5. Sol;l.ool:;; whioh a;re above the meaµ.s on both employee orieJ1.­
t;a;t;ion q.JJ,d consideration will .be below the mean oi;1 m:i.li tancy 1 
a.nd the converse; schools w~ich are below the mec;i.n1;5 on both 
emp;Loyee Clrientation and com:;ide;ration will be above the mean 
on m:i,;1.i tanc;:y. · · · 

'.Ph~ relat:i,onship 1;,etween. employee o.rientation-cons:i.deration and 
. I 

mi;l,,:i,t1;UJ.cy was presented in Ta,'oJ,es XI and XII. The schoo],s were ranked 

from low to hig~ on mil~tc;i.nqy and from high to low on the other two 



TABLE Xl 

R;J/::LATJONS;ffXP BE':I;'W:EEN EMPLOYEE OH;I:EN~A!J;ION,. 
QONSID~ATION AND MJLI'l'ANC~ 

:E;ffi?LOYEE 
ORlEN'i1A'l110N . CON.SIDERATXON MILI'l'AWCY 
··sGhool ·'· SC:hool 'School 

Number Mean Number Mean Number Mean 
' ' ' " 

~37.75 
: 8 37.00 

1 35.11 38.75 
~~3.80 39.07 

33.50 39.50 
33,45 39.83 

2 33.33 40.50 
7 32.57 42.22 

~32.;35 42.24 
¥32.50 42.27 

32.25 42 •. 41 

"~ 32,00 42.08 42,67 
~31.87 41.33 42.71 

3).,64 ·-.,,,, 39,30 43.45 
8 31-50 X ·,38. 70 20 43.50 
x 31.~2 12 38.08, x 43.93 

' ', ' ...... 
", 

20 3l,10 2' ,38.oo -~~ 45.30 
13 3l.OO 6 37.75 45.50 
23 29-7~ 13 36,00 24 45.95 
11 29.70 8 36.00 6 46.25 
21+ 29-11 21, •35.50 7 46.29 

5 29,00 1 35.50 3 46.67 
3 29.00 ;LO 34~00 J..2 47.33 

15 28.,50 :;1.8 31.-78 ;L,5 49.00 
6 28.25 7 30,29 5 49.33 

2;1. 28.00 l5 27..50 2:L 1+9.63 
;1.2 27.33 3 20.33 2 51.00 

*Sol:16o;i.s·wnich fa;t.led t'o su,ppbrt t:ne hypothesis 



:Effi'LOYE:E 
O:RlENTA'.1;'::CON 

Sch901 · 
Nvmoer Meq11 

9 37.7;5 
18 35,U 
J,6 33.80 
4 '.33,50 

25 33.45 

2 33.33 
7 32.57 

19 32.55 
1 ?2.50 

2~ 32.~5 

TABLE XIl 

:RELATJ:ONSH;rP BETWEEN EMPLOYE.E 0:8,IENTATlON­
CONSIPERATION AND MILlTANCY 

CONSIDERATION 
School 

Num'Qer Mean 

24 46.,58 
22 46.J,8 
20 45.30 
25 45.00 
9 45.00 

17 43.71 
4 43.,33 

19 43.00 
l;L 43.00 
l4 42.86 

*$qhoo],s wh.icn :t'a:i,led to support the hypothesis 
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MJ'.LITANCX 
.School 

Number Mean 

8 
9 

17 
1 
4 

10 
18 
23 
19 
22 

37.00 
38.75 
39.07 
39~50 
;9.83 

40.50 
42.22 
42.24 
42.27 
42,41 

42.67 
42:.71 
43.45 
43.50 
43.93 

45.30 
45.50 
45.95 
46.25 
46.29 

46.67 
47.33 
49.00 
49.33 
49.63 
51.00 
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Seven of tlw eight echoole which 'vf.e:re above the meane on bot~ thEl 

co:nsid~;ration and empJ.oyee ol;';i.entation soa,le§ were beJ,ow the mean m:i.li-

tancy soo:r:ie ai9 hyppthesized, In addition, five. of the s:i~ SQhoo),s whic.h 

w19re below both means did i9co,:,e aoc;,ve the mean !lliJ.i ta!l,CY score (see 

l1al?lee XI ano. XX:;r:). Wh~:n, con1;3;i.de:r;i.n'g bot:h direct;idns of this hypoth ... 

ee:iie I twelve o.f the fourteen i;,ohoals confo:rm1;d t9 tl:').e p:redj.,ct;ion, 

Fisher'§ exa,c;t p:robabi;L;i.,ty te;;it .supported. thie hypothesi~ w:Lth a "p" of 

MILI'rANC~ 

Sphool.s 
above the 
ine~n 

School,;; 
be;J..ow t;he 
mean 

'l.'ABLEl .XII;I: 

RELA'l'lONSH;[P Bl!]TWJ!;:;EN EMPLOY;E;Ei 01:U:;ENTA'l'):ON ... 
CO~S;I;DERA';I'lON AND MILITANCY 

EMPLOYEE O;RIENTATION 
AND CONSIDEgATION 

Schqol§ a't;love 
1:ioth mean,s 

7 

1 

· Schools below. 
pc;,th l!le~s 

1 

5 

.o~6 



Mad.el 
· (H ... 6) 
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Schools which c;J.re above the mea.n on ;p;rofel;lsion~). orie-n­
tation, bureaucracy, 'and initiating structure will be above 
the mean on m:i,li ta.nc;y, and those schools which. c;i.re above· 
the mec;J.n 9n employee orientation and consideration will be 
below the mean oµ militancy. 

Tc;J.ble XIV was prepared to show the data whic;h were relevant for 

th:i,s hypothesis. Each school was ra.nked from high to low a.Gi;;ording to 

itq score on ea.ch of the following dimensions: professional orientation, 

burea.uopacy, and m;iJ,i tanpy. Schools were a,lso ;ranked by their l;lcores 

on employE'/e 0rientation ia,nd consideration; howeve;r, theise q;cores were 

ra.n~ed from low to high. 

Only one sc;hool scored above the means on profE1ssional orientation, 

bu.reauoracy, and, ini,tiating structure while eight schools were abovE';) t;he 

means on employee ol;";i.entiition and considerai;;i.on. Seve;n of the e:i,ght 

schools which were ~bove the means on both the consideration and em-

ployee orientation sqales were beiow the mean militancy score as hypoth-

e~ized~ However, the one school which ~cored above the mean.son pro~ 

fessional orienta.tion, bureaucracy, and initiating st~ucture did not 

score above the mi~itancy mean as hypothesized. Considering both 

directions of this hypotheq;is 1 seven of the nine schools which quali:t':Led 

:for this model did. support th~ hy:pothi;;sis. A "p" of .89 produced b;,r 

Fisher's exaot pr9babilHy tef;lt failed to support the mode;).. The reJ,e-. 

vant data are presented in Tc;J.ble XV. 

lt was important to determine if other factors which have been 

ql.SqPl;:iateo. wit;h teacher rn;ilit~ncy were operative within this .::'lampl!;i. 

Table :XVI was ;prepared, to show the' :relation:;,hips that e:x:iiShd between 

the indi v;iq,uaJ, school:' s mil;i. tanoy sco:fe a,nd each of the follqwing var;i-

ables: s:i.111e of the tota,l staff, s;ize pf the city or town whe:re the 

sdhool was ioqated, percent of ma,le teachers, and percent of teachers 



TABLE XIV 

THE THEORETICAL MODEL FOR PREDICTING TEACHER MILITANCY IN THE HIGH SCHOOL 

Professional 
Orientation 

School 
Numb-er Mean 

13 38.67 
3 38.00 

15 37.00 
21 36.37 
18 36.33 
11 36.10 
5 36.00 

-6 36.00 = 
<?3) <-~~ 35.84 

9 35.75 

X 35.61 

BUREAUCRACY 

.School 
Number 

3-
15 
21 

7 
16 
19 

./23 ... '- 4 
8 

13 

X 

Mean 
121.67 
112.50 
103.50 
103.29 
102.60 

99.91 
92~52 
91.00 
90.00 
90.00-

90.00 

16 35.50 9 86.25 
10 35.50 22 85.24 
24 35.47 18 85.11 
14 35.43 25 84.36 
20 35. 4o 5 84.33 
7 35.14 ll 84.10 

17 34.71 17 84.oo 
4- 34.67 2 84.oo 

22 3-4L59 1 83.50 
12 34.42 10 83-.25 

2 33.67 20 82.00 
25 33L55 12 81.08 
19 33.18 6 8().25 
8 32.50 24 79.58 
1 30.50 14 76.00 

*Schools which failed to support 

Initiating 
Structure 

Scho0-l 
Number 

19 
'23· --·-~/~·· 

22' 
16 
17 
25 
8 
4 
5 

11 
6 

14 
24 
20 

X 

21 
12 
10 
13 

9 
2 
l 
7 
3 

18 
15 

the model· 

Mean 
46.45 
45.00 
44.76 
44.oo 
42.07-
41.91 

. 41.50 
41.00 
39.33 
38.50 
38.25 
37.71 
37.16 
36.90 \ 

36.51 

35.25 
34.50 
33.38 
33.00 
33.00 
32.67 
32.2-5 
31..00 
29.33-
24.33 
19.5G 

MILITANCY Employee 
Orientation 

Consideration 

School 
Number 

2 
21 
5 

15-
12 

3 
7 
6 

24 ,;.P 
1.181* 

ll\ 

Mean 
51.00 
49.63 
49.3-3 
49.00 
47.33 
46.67 
46.29 
46.25 
45.95 
45.50 
45.30 

School 
Number 

12 
21 
6 

15 
3 
5 

24 
11 
23 
13 
20 

Mean 
27.33 
28.00 
28.25 
28.50 
29.00 
29.00 
29.11 
29 •. 7.0 
29.72 
31.00 
31.10 

31.22 

School 
Number 

3 
15 

7 
18 
10 

l 
21 
8 

13 
6 
2 

12 

20 43.50 8 31.50 
',25 43.45 :i?i 3l.64 ,J6\ 
·it4': :~"',· . 42. 71 1 ro " , 3i. 8 7 ,/ ·5 
J<, 42.67 i~,- __ '-_ 32.00 ... /~ ,Q,. 
\?,g-=c •• 42.41 ··;??}.~ 32.25 ; \!.:~, 
Q8JJ~.~- 42. 27 J. . 32.50 11. 
1~3Jf 42.24\~·-··-ii9-Jec,·=··-~ 32-55''-,:~:··-~_2; 
18 42. 22 '\ 7 32.57 ·,. 1. 4, 
1~ /40-. 50- ·~,,. __ 2: //33. 33- ~/i1·· 
(4-,"=•,/ 39k83 .{~5\.~~~ 33.45 J9 
). .• 39-.50 • C, .\ J]i.7/ 33.50 ::·:~.c::.:t~ 

ii'ti 39~07 ;ig 33.80 zo 
r')~--"·-- 38 . 7 5 1,§ ,, 35 .11 irz_z\' 
8 37. 00 ·~--tcj}/ 37. 75 i4 

Mean 
20-.33 
27.50 
30~29 
31.78 
34.oo 
35.50 
35.50 
36.00 
36.00-
37. 75 
38.00 
38.08 

38. 70 

39.30 
41.33 
42.08 
42.86 
43.00 
43_00 
43.33 
43.7i 
45.00 
45.00 
45.30 
46.18 
46.5& 



in th~ younger age c:::J.assi~:i,cations. 'l'he rank-order co:rrelation OT 

Fisher's e~act probability test wa$ used to determine if any signifi, 

cant ;rf;llatio:nshi:p,:s existed between these variables and tt;1Brcher mili,.., 

tanoy. 

M:J:LI'J:ANCY 

Schools 
a,qove the 
mea:P. 

Schcqls 
belc:iw the 
me1;3.n 

TABLE XV 

SUMMAR1 OF DA~A FO~ FISH~'S EXACT ~ROBABILITY TEST. 
FOR TESTIN~ THE TH~ORETIGAL MODEL FOR PRE,DIC~:J:NG 

TEAOHER MILI'l'ANCY lN THE HJGH SQHOOL 

SCfj:OOLS ABOVE SCHOOLS ABOVE MEANS 
MEANS ON ON PROFESSIONAL 

OONSIDERATlON OR;J:ENTATJON, BUREAUCRACY 
· AND EMPLOYEE AND :INITIATING 

ORIENTATION STRUCTURE 

l 0 

7 1 

p 
VALUE 

.89 

The calc;ulation of these statiqtics showed that no signif:i,,pant 

:relah<;mshi:p exil;ltE;:d between the school':;:; militancy an9- eac;h of the 

following VW'.iables1 size of staff, size of city or t~wn where the 

school was located, i:;ex, and age of teachers. (see Tabl\:l XV;!;) 

One of the purposes o:f thi,s research investigation was. to refine 

the model. Since hypotheses H~4 and H~5 were both e~ually capable of 
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TABLE XVI 

RELAXIONSHIPS BETWEEN T~CHER MiLITANCY 
AND SlZE OF TOWN, SIZE OF SCHOOL, 

. SEX., AND AGE CLASSIFICATIONS 

BASED ON '.!;HOSE TEACHERS WHO SCORED ON 
OR ABOVE THE S;EVENTY-FIFTH PERCENTILE 

Siiea 
ON TEACHER MILITANCY FOR THEIR SCHOOL 

of the Percent of teacher~ 
Sch,ool '.l;otal city where Mean Percent in ea,ch, age 

code ~ta;ff the school Militancy · of men to · cla.ssi;fication; 
n'l);mber memoe;rs was located Score total 20-29 30 .. 39 go-~9 
,,; 

8 9 Medium size 37.00 ,3) .67 .oo .67 
9 20 Smal:). town 38.75 • 25 .50 .25 .75 

17 94 Mediu,~ size 39,07 .56 .22 .39 .61 
1 22 Small town 39.50 . 1.00 .oo ,50 ... 50 · .. 
4 2,7 Small town 39.83 ,83 .33 .33 .67 

lQ 39 Su'qurban 4o.50 .13 .50 .25 .75 
18 4,5 Small town 42.22 .50 .55 • 22 -.77 
23 ;123 City 42.24 .48 .52 .·24 .76 
19 61·· City 42.27 .70 .33 .11 .44 
22 89 C:j.ty 42.41 .70 .41 .l,8 .59 

13 17 Suburban 42.67 .67 ,oo ,33 .33 
14 37 Medium $ize 42.71 .29 .43 .29 .72 
2,5 67 City 43.45 .67 .08 .12 .20 
~o 53 City 43.59 .50 .50 .30 .so 
11 68 Medium siz~ 4)5. 30 .30 .50 .:,o .80 

16 P9 Med:i;um si?,e 45 . .50 .89 .33 .22 .55 
24 l.5 City· 45.95 .32 .42 .oo .42 
6 l7 Small town 46.25 1.00 .50 .50 1.00 
7 36 Medium 1,dze 46.29 .43 .oo .43 .43 
3 20 ~mal;L town 46.67 1.00 ,67 .00 .67 

12 81 Medium l:lize 47.33 .33 ,75 .08 .83 
15 Jg Suburqan 49.00 ,50 .oo .50 .50 

5 19 Small town 49,33 .67 .oo ,33 .33 
21 67 City 49.63 .73 .31 .15 .4q 
z 16 $mall town 51.00 .67 .33 ,67 l,00 

A r!:i.nk orde:rico;rrelq.Bion was coinpµted as follows: 
.... 14 .30 .22 .., • J.,8 . ].0 ... 05 

a. . . . . 
Sm~ll town, 5,000 or less; med~um s~ze, between 5,000 ~d 50,000; 

sµbvroan, po:r'ders a city J.,arger t;han 50,000; city,mor~ than 50,000. 

~Fisher's ex~ct ~;obability test was ~sed to make a compaxiison 
between the ranking of sma.l,l ... mediurn size towns ~d subu.:rban-city, 



preo.icting thqse schools which were above oF below tb,e militancy mean, 

it was necessary to ei.:naly~e the strengths of the two hypotheses by an 

alternate proqedure, The hypotheses were restated (see below), 1;J..nd a 

mean militancy sqore was computed for those schools which were b,ypoth-

esized to be ~ess militant and also for those schools hypothesized to 

be more militant. At-test was then computed to determine if the dif-

fe;rences betweien t);1e two militancy s~orea were statiqtically signifi-

cant. 

H.,.4a Schoo:J..s vfhioh are ar;iove the mean on employee orientation 
wil~ be less militant than those which are below the mean • 

. ~ 

As hypothesized, the fourteen schools which were abbve the mean on 

employ~e oriienta.tic;,n were less rnili tant thM their eleven counter1parts 

which scored bi::low the mean, The respective means were 42,18 anci 46.17 

which repreqents a difference of 3,99 points. The computation of the 

t.,.test between, means yielded a t,,.value of 1, 54. With 23 degrees of ;free, 

dom, the t-Nal-ue was significant between ,05 and ,10 level of i::onfi.-

dence; therefore, this part of the hypothe1;,is was rejected, A summary 

of the relevant data for testing this hypothe:;,il? is presented in Table 

XVII. 

H-5a Schools which are above the means 9n both employee orien­
tation and consideration will be less militant than those 
schools which are below both mean-;:--

The mewi militancy score for the eight schools which were hypoth-

esized to be less militant was 5,18 points less than the six schools 

which were expected to be more militqnt. The correspondi~g militancy 

scores were 41~75 illld 46.93, The computation of the t-test between the 

two means produced~ t-value of 4.31. Using a one~tailed test and l2 

degr~es pf free~om, the t-value was significant beyond the .005 level; 



'.L'ABLE XVII 

SUMMARY PATA FOR THE t~TEST BETWEEN TWO MEANS FOR 
'I'HE R;E;LA'.rIONS}IIP BETWEEN EMJ?LQ:(EE OlUENTATION 

AND MlLITANCY 

MEAN MILJTANCY SCORES 

~ MiJ,i tancy Sc;ores 

Number of $chools 

M~?ll Militancy Scores 

~ Militan.cy $core,/ 

Standard Deviation 

Schools above the 
mei:tn on employee 
or;i,enta;t;ion · 

Number 

23 
13 
20 
J_l 

24 
6 
3 

12 
15 
5 

:21 

Mean 

42.24 
42.67 
43.50 
45.30 
45.95 
46.25 
46.67 
47.33 
49.00 
49.33 
49.63 

507.87 

11 

46.17 

23,515.5551 

2.47 

d. f. ~ i4 + 11 - 2 ~ 23 

t ;:; 1.544"' 

*Not sfgnificarit, P<..05, P co .07 

Schools below the 
mean on ~mployee 
oriE;mtation 

Numbe;r 

8 
9 

17 
1 
4 

10 
18 
19 
22 
14 
25 
16 

7 
2 

Mean 

37.00 
38.75 
39.07 
39.50 
39.83 
40.;50 
42.22 
42.27 
42.41 
42.71 
43.45 
45.50 
46.29 
51.00 

590.50 

14 

42.18 

25,077-~064 

3,99 

66 
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th e,refpre 1 the hypotbesis wa15 accepted, A summary of data wnich was 

relevant for this hypothesis is presented in Table XV!JI, 

Summary 

Fisher's exact probability te.st was the statistical t!l;'eatment used 

to analyze tp.e si:x; hypi;:,theEies; a, "p" of • 05 was ;r-equired for a,cceptance 

qf a )1ypothesis. Including the major hypothesis (model~, five of the 

1;3:;i.;x; hypothesei;i were in the direction hypothesized with two bein~ sta­

tistically signif:ica,nt; therefore, two of the hypotheses were /;rupported 

(H ... 4 and E>-;5) .and four failed to be supported,. H-4 and H..-5 were tested 

by an a;L ternate p:rocedure, and H-5a was strongly su:p:p.~rted. 

Chapter V yl'.i,ll present an overview qf the firiSt four chapter.s, 

IP. summary of the research findings, implications and recornm,er:i.dations 

for futµre research. 



':(:'ABLE XVIII 

SUMMA~! DATA FOR lHE t-TEST BETWEEN TWO MEANS FOR 
THE R~LATIONSHIP BETWiEN EMFLOYEE O~~ENTATlON­

CONSIDERA~ION AND M~LITANCX 

MEAN MJLITANOY SCORE$ 

Number of Schools 

Mean Militanqy Scores 

~ Militancy Scores2 

Schools above the 
means on employee 
orienta.tio;n and 
Qonsid.era.t:i.on 

9 
17 

4 
19 
22 
14 
25 
16 

38.75 
39.07 
;39.83 
42.27 
42.41 
42.71 
43.45 
Lt5.50 

333.99 

8 

41.75 

13,982.1:1,39 

2,1923 

d. f. ~ 8 + 6 ~ 2 ~ 1.2 

t ;;,;,: 4.308"' 

*S;Lgnificant, l? - .• 005 

Schools qelow the 
meanE? Qn ernpl,oyee 
oriepta.tion and 
cans;i..deratian 

Number 

13 
6-
3 

12 
15 
21 

Mean 

42.67 
46.25 
46.67 
47.33 
49.09 
49.63 

~81.55 

6 

lt6. 9~ 

l.31242.1461 

2.25;1.4 
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, CHAPT:mR V 

OVE~VlEW OF EESEARCH DESIGN, SUMMARY OF FlNDINGS, 
IMPLiCA~IONS, AND SUGGESTIONS FOR 

FUTURE RBJS:E;ARCH 

Overview of Reeearqh Deeign 

This :resea.roh investigation att.empted to expb.in why the te~cher 
·.:;,,•r1:tit:ti?'.·i 

mn!i,tanoy of schooli;, wciuld take on dlfferent degrees of militancy :i,n 

what a.J?pE:afed to l:ie $imi],a,r c:Lrcum,sta'n'ceA·•. The p:i;-imary pur:poses of 

thi~ qtvdy were to develop and test a th~oretica.~ model for predicting 

teac;he;r mil;i.t@cy in thEJ high school and to modify a,nd r~f:i,.ne the mode'.).. 

in the light of the current findings. 

A ;i;-eview of th~ literature in Chapter ;o: exwnined the concepts of 

employee e,p.d professional orientation and militancy within an, organiza~ 

. tiqn i;md trs.ced the early use of these· c;:onoepts thrqugh Corwin' s devel .. 

opment of the Teach_er Or.ientation Sc~le
1 

and the lnitiatd,.ve .. Com;elian,ce 

Sea.le, 4 Bu!reaucracy was e~amined from Weber's ''ideal type" through 

1Ronald G. Corwin, The Develo;ement of~ Instrument~ Exarriinin5 
Staff Conflicts in the Pu'S'fic Schools, Cooperative Research F;roject 
Nuni1:,Je:r

0 l9:W (l)~p";rtment. of $ociology a,nd Anthro;pology 1 Oh;io State 
University, 1963). 

2:J'.'\;)id,~ 
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the qcl:J.901 Or$anizs.tio:nal ,1nventor;l3 whica was refined to the present 
. . . ,, ,., .. F · i I ,,.... • I , 

fo;r:,m oy MacKay a.nd, Rollinson. 'l'he fourth major di vi\~=do;n unde:r investi-

gatii;ip was built l,l.pon the knowledge gained f:rom the studies involving 

the Leq,der :Sehav;i,o:i; Des<:J:i;,iption Questionnaire.
4 

0 • ;;; -......:==+ H '• 0 0 • 

A rationale was developed by using a theoretical base and p~evious 

:i:-esearch information to p;redict ;relationqhips between teacher militancy 

and each of th~ following: (1) leadership behavior of the princi;pal 

wliich inc\uded the consideration and in;i,tiating structure dimen,S;i,ons, 

Ci) the p;r-ientatior:i of t)D.e teaching staff which includ,ed professional 

and emp;loyee orientation, and (3) the bureauc;r'acy in the $Chool o;r"gan-

:ization. A :r?.tionale was developed for each of th,e hyp·otheses and the 

moael (see page 24)) in Chapter II; and these were stated in the 

following tei;:;tal:>ll;'l ;form in Chapter IV: 

H ... l Sc::.hools which we EJ.bove the mean on J?;r'Ofl;'lsi:'lional O'l'."ientation 
will be a'bove the m'ean on mil;L tanc;:y, and the convl;lrse i schools 
which 9,re below ~he mean on pro:fesi;,:i,onal orientat:Lon wil:L be 
below the mean on militancy. 

H-2 l:lehools wh:i,ch are above thE:l means on priofessional oriientat:i,on 
and bu;r,eaucracy "fill a.Tso ·be above the meM c;m miJ,ci. tancy, 
and the converqe; schools which are below the ~eanson pro­
f~ssional orientation and bureau.cracy ·wiU be below the 
mean on militancy. · · 

H-3 $chools which q.re above the means on :professional qrientation, 
bureaucracy, and initiating structure will be above the mean 
on militancy, c;l..Ild the converse; schools which are below the 
means on profes~ional orien,tation, bu,reauc:raoy 1 and initi­
ating ~t:ructu,re will be below the mean on militancy. 

?p, A. MacKay and Norman Robinson, Schoo],. O:rganiza,tio:n t.rnrento:sz: 
(Department of Educational Administration, Universitr of Alberta, 
Edmonto~, J..966). 

4Andrew W. Halpin, Manual for Leade;r' Behei.vior ~escri;etion ~ 
tionnail;'e (Ohio State Up:i, versi t;y 1 Columbus, 1957>-
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:g ... 4 Sc;hool~ which i:'lre above the me1;3.n on employee or:i,ent1;1,b.,on will 
l;le below the mean on militancy, and the c6nversl:';l; schools 
wh:J..ch are below tp.e mea,n on employee orientation will be above 
tl,1.e mean on mili t?,ncy. · 

H ... 5 Schoo.ls which a.re e,bove the means on ooth employee orientat:i,on 
and coni:sid.era..tion w:Ul be below the mean on mili tan.cy, an\i 
the oonvers~; schools which are below the means on both em­
ployee o;rienta.tiorJ. a..nd consideration will be a.bov(;I the mean 
on mUitancy. 

~h(;l rnode)l o~ major hypothesis ;for predicting teacher miJ,itanc;y in 

Model .Schools which a;re above the means on professional · · · · ·· .. , . 
(H ... 6) o:rienta,tion,, bureaucrac;y, 13.nd i;nitiat:i-ng structure will 1:)e 

above the mes.n OI\ m:!.J,it1;J.ncy, and school.;; \ofhich are apov13 the 
mean on ~m~;t.oyee or;i..ent13.t;i,on and conside:t:1a.tion vJ"ilJ, b~ below 
th~ means on militancy. 

LOW X . . . BIG H 
........ ,....., ..... -. ,... .... ,..., .,... ..,. .... ___ ...... _ !""I' ••• YD'":JJrxr:1.:rxr:t.:rll:r:cr;cr:t:rQ-:t. .... ,_ f.cj 

. · Bv.reauoracy . 

lP! ......... ...., - - .,... - - .... - - ..,., .... ..., X .,..Y'JY;tJ!1J!";fJ11.YlYDD;;:;t;t;l'"1:71.. !l£B 
· Initiating Structure 

- ~~ 
µQ, ~..,.."'""" ~ ""!- ~"""" ~"""' ~ - .,,..,. """I" ..... - ..... ~~l(Jl~,fil,,,,,l.lJti.l,I, . ~~ ~ N-f.~- - ~ ~ 
zrow x:i<;xxxx-x:i,;;x-x_ X:X:X:!X:XX;io<;XXX,CXX:X::X. X VVVVVVVVVVVJJf.V'VVyvyvvvv HIG. 2:! 
g:1 · Mili tc1.ncy · 

HIGH xxxx;x~xx:K;x::qc::x:;xxxxxxxx;x;xxx X LOW . ~r ~ -. '"" -.... '.""' -,... --. -.Em.· j;'16y;e-. 0:1,;nt.atiqn- - -..................... ,... -:-.-

~pm ;x:xx;x:xxxxxxxx:x:x;x:;x:x:x:x;XXx:iqcx X . LOW 
*°The X'i tep;r,";;:,iint The meino? the sc1i'oo:i..-meaii'~- - - -i,... ... - -

Figure~. A 'l'heoretic~l Model for Preqictin~ 
'l'eache;r Mi;li tancy in the ij;igh School 
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Member ~choolq of the Oklahoma Public School Resear~h Counqil were 

seiected to test these hypotheses. This SpJ11ple included twenty-five 

high schools which ranged in f~culty size from eleven to one-hundred 

twe4ty~five and 1nciuded attendance areas from rural and small town 

locat:i,on~ to large ~rban centers. 

The instr~ments were administered during a general faculty meeting 

in wh:i..~h t:P.e ;p;nincipal made the introduoUops and th.en let't in order to 

give teache:i;,S\ sec~dty i;n rel!;lponding to the quest;i.ons. J;n add:l,t:i,on, 

tea,o};i.eJ:'s werie as.sured their individ1-+al responses wqu),d r1pmain confi­

dential, 

Teachers within each school were ranked from high to low accord~ 

ing to thei~ militancy score ~d tho~e who ranked at the seventy-fifth 

perc:entile and aqove for their school became bases for the <la.ta in this 

study. A mel;lll ~core was then computed for each school for each of the 

foilowing dimensions: employee orientation, professional orientation, 

oure~v,ora.oy 1 initia.Ung structure, consideration and m:i,litancy. 

One ori a combin!;l,t;i.on of scores on these dimensions was used to 

predict whether schools woµld be above or below the mean on militancy~ 

On the basis of th~s pred~ction, a 2 X 2 contingenoy tqqle was developed 

which showf;'ld the numloe:r of schools which pupported or failed to s1-1pport 

the hypothesis. Fisher's e)l;act p:robabil;i,ty test was used to dete::rimine 

sig;n.;i,f;i.c@.Uce l~ve].s. Adhering to common p:ract:i,ce 1 hyp9trhes~s were 

accepteq if the "p'' -~ ,05. 

Summa:izy of the Research Findings 

1. 'l'he schools' profesl:iion13,l orientation ,;iqores were not suf:fipien,t 
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for prediot;i.n,g th.e schools' militancy s9orE:le at a f;;tatistiqalJ.y signifi­

cant leve;J.,; however, a trend re+ation.ship did exi.st. 

2. lhe combination of schools' scores on professional orientation 

ap.d bureaui;::racy wa1;3 not adeq1Jate for predicting the m:ili tancy 1;Jco:res 

at a eitat:i,1;3tio~11y e;i.gnificant le,ve1; p.owever, a trend ;relationship did 

exist. 

3. The combination of pchpols' scores on professional orientation, 

9urea1Joracy and ipitiating structure was not suf:f;'ioent fo;r predicting 

the mili tam;y sco;i;-es. 

4. The schools' employee orientation scores predicted the mili~ 

tancy of schools at a stat;i.stic~.Jly significant level (p ;::: .013). 

5. When the schoo1,:s' emp1oyee or-ientation and considell'.'ation .score/3 

were used, t4e combini;l.tion predicteq. teacher mili ta,ncy i:\t a statisti ... 

cally sign;i.f!cp..P.t level \:P;;;: .06). 

6. The model did not predict the militanqy level of the sqhools 

at a significant level. 

7. A rank orde:r correlation showed no significl'.Ult relationship 

between sGhools' milita.ncy and each of the following: size of total 

staff, percent of males, and percent of teachers i~ the younger age 

classifi9a~iqns, 

8, The locatio;ns of the high (3ehool in term~ of smdl town, 

medium size., subu.rban, and ;Large city showed no significant relationship 

to the level of militancy. 

9, Furth~r supvort for H-5 was gai~ed by comput~;ng a mean mili­

tancy ~<;:ore for those eight schools which were hypothesized to be· less 

militant and compared wit4 the mean militancy score for those six 



74 

schoo~s which were expected to be more militant. At-test b~tween the 

twc;, meari.s ~rod.u9ed at-value which was signi;ficant bi;:iyond the .005 

Implications 

Another major pµrpose of this investigation was to refine the model 

in the light of this research investigation. Jt appears from the anal-

ysis of th~ d,ata that H-5 wilJ,. become tne refined model for predicting 

teacher militancy. Howeveri, be;fore this is granted, another examination 

of al+ ):lypothi3ses will be made. Table XIX:: summarizes the numqE;Jr of 

schools wh:l,qh supported, failed to support, or ;failed to qualify for 

each of the hypotheses. Thro~gh a careful analysis, §.reater insights 

may be gained into the predictive and expl~natory power of each of the 

hypotb,eses. 

Since H-5 was the most successful hypothesis for pr€:d.icting those 

school.s which wov.ld be a'pove or below the mi;Litancy mean and. sinc.e one 

of the functions of theory-based research is to explain the phenomena 

unq.er e;i,::amination, ,5 this hypothesi,;3 was used to ana.;J .. yie those schools 

which failed to ,l:lUpport or failed to qualify for the hypotheses. The 

followin~ questiqns were examined: 

L Why did. two school,s fo.il to support B:-5? 
2. W4y did :;;;ix schoo;t.s ;faile to support fl,.,.4? 
3. What implication/;, can be gained from those eleven SGhools 

which fail to qualify for H-5? 

5Danid Griff:\.th.\3, Administrative Theorx (New Yo;i:-k; 1 19.59) 1 p. ~7. 
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TABLE XIX 

SUMMARY OF ALL HYPOTHtSES 

School Summal;'y 
Number H-5 H,...4 H-6 H-1 H-2 H,..3 Sc:i: Fb uc 

22 s s s s s u 5 0 l 
14 s $ s s s u 5 0 l 
25 s $ s s s u 5 0 l 
17 s s s s s u 5 0 .1 

3 $ s u s s u 4 0 2 
J,5 s s u $ s u 4 0 2 
2], s s u s s u 4 0 2 
4 s s s s u u 4 0 2 

19 s $ s s u u 4 0 2 
6 s s u $ u u 3 0 3 
9 s s s lf u u 3 1 2 

12 s s u F F F 2 3 l 
l u s u s s s 4 0 2 

10 u s u \' s s s 4 0 2 
5 u s u s u u 2 0 4 
8 u s u s u u 2 0 4 

u u s u s u u 2 0 4 
18 u s u F u u l l 4 
24 u s u F F u l 2 3 
20 u F u s s u 2 1 3 
7 u F u F u u 0 2 4 
2 u F u F F F 0 4 2 

16 F F F F u u 0 4 2 
13 F F u F F u 0 4 2 
23 u F F F F F 0 5 l 

Supporteo. 12 19 7 '.L6 10 2 66 
Failed to 
suppo;rit 2 6 2 9 5 .3 27 

U n.qua.3.i,fiecl ll 0 16 0 10 20 57 
:i?robaoilit/ .oJ6 .913 .89 .14 • 27 

~Sc4ools whiph supported the hypotheses. 
Schools wh~ch failed to support the hypothese~. 

~Schools wh~c~ failed to qualify f~r the hypotheses •.. 
test. The Rrobab+l~ty was computed by Flsher's exact probablllty 
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~ Schoo:J_s Whic;:h Failed.to Support H-5 

School 16. This school was expected to be below the mean on mili-

tancy because it was above the mean on employee orientation and consid-

eration. However, this school had other variables which were pre-

dieting it would be more militant. This school placed eleventh on pro-

fessional orientation and fifth on bureaucracy; therefore, H-1 and H-2 

would predict (had the median been used instead of the mean as the 

point of division) this school would be above the mean on militancy. 

School 13. This school had all of the scores necessary for pre-

dieting that it would be above the mean on militancy. It was above the 

mean on professional orientation (H-1) and above the mean on bureauc-

racy (H-2), and below the means on employee orientation (H-4), and con ... 

sideration (H-5). When only the selected internal variables were con~ 

sidered, a logical explanation could not b.e given for this school's 

ranking on militancy. (See p. 80 for suggested research.) 

The fu Schools Which Failed !£. Support H-4 

Six schools failed to comply ~ith the expectations of H-4. Schools 

2, 7, and 16 were more militantj and schools 13, 20, and 23 were less 

militant than expected. 

Schools 13 and 16. Analyses for these two sc.hools Weis g;i ven 

above. 

Schools 3_, z, 20, and 23. These four schools lenq credence to H-5. 

H-4 based its prediction on the employee .orientation variable but H-5 

required the schools to be above or below both the means of employee 

orientation and consideration. The fact that these four failed to be 
' ' 
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predicted accu,ra.tely by H-4 appears ta give ad.ditional support for the 

incl~si9n of the consideration dimension for the refinement of this 

The Eleven Schools which Failed to Qualifl for H-5 
_,,.,,.._, - . ' . . ... ..,.._I .. _......-~ 

The basic q~estion is: Are there implications for H~5 and/or 

teacher militancy which may be gained from examining those schools 

which did not score above or below both means on consid~ration and 

employee orientation? 

Given; School.::; 1, 2, 7, 8, 10, and 18 we:re above thei mean on 
employee orientation and viewed their pri;ncipa;l as being 
low on consideration. 

Other Patter~s~ All pi;x schools also viewed their principals as 
1:?elow the rneap on initiating .structure. Five of the si;x 
schools were below the me~n on professional orientation. 

Fin4in~s: The faculties of school13 e;xp:ressed a desire to be 
loyal to the administration and the org1;J,nization (h;i.gh 
~rnployee orientation); however, when they described behav..,. 
ior of their principal, he ra.nk1;1d below the mean on both 
initiating structure and consideration. 

Given; Schools?, 11, 20, 23, and 24 were low on employee orien~ 
tation; ;how(;')ver, the :principals were viewed as peing high 
on consideration. ' · 

Othe;r l?atte:rns; four of the;se five sc):1:ools were below the mean 
on bu,reaucraoy. Four of t):1.e five schools were above the 
median on professional orientation •. 

Findin,~s:. These principals may have reduced the level of bureauc­
:racy w:i.th~n the organiz/3.tion so the profe$sionally or;i..,.. 
ented teach.ers cottld function w;i.t):J.9ut becoming militant. 

'l1he summary o:f the hypotheses in Table X!OC (see p. 75 ) has pre-

qented l;l.ddit:i.onaJ evidence whicl:J. lends credence for H-4 and H ... 5. Of 

alJ. the s,chools J,isted in Ta.ble ;x::o~,, school 20 was the only additional 

one whiph was predicted accurately from the other hypotheses. Three of 
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the soh.ools which ;failed to su,pport any of the hypqtheses could be 

partially explained by their scores on the consideration dimension of 

the LBDQ. From this one sample, professional orientation, bureaucracy, -
and initiating structure did not appear to be salient predictors of 

teacher militMcy. In a different s~:ple; however 1 these variables 

might become 1;,ignifioant factors for predicting teacher m:i,J,itancy. 

';I'he resu.l t of a Ci:3.refu,l ancl-lysis of each of the b.ypo'.b.heses used 

independe;p.tly and in combinations has produced the fol;Lowin~ refined 

model. 

. I 

a b 
aaaaaaaaaaaaacl-aaaaaaaaaaaaaaaXxxxxxxxxxxxx~xxxxxxxxxxxx:iocx 
High · · Employee Orientation · Low 

bbbbbbbbbbbbbbbbbbbbbbbbbbbbbXyyyyyyyyyyyyyyyyyyyyyyyyyyyy 
High Consideration Low 

cccccccoccccccoocccccccccccccXzzzzzzzzzzzzzzzzzzzzzzzzzzzz 
. Low Mili i;ancy High 

If "a" and 11b11 , then 11 c" is hypothesized • 

If "x" ant;). ''y", then "z" :i,s hypoth,esized,. 

If "a" and "y" or "x" and "b", teacher militancy cannot be pre ... 
dicted. 

a "a" J:;'epresents ®Y. scnool'1$ score 
is below the schools' ~ean score. 
"b" i "c", ''x"' 1ry 11 

,· .,i3-nd ''z".) 

on employee orientation which 
(The same logic applies to 

b -The X's represent the mean of the schools' meWJ,s. 

Figure 3. A Theoretical Model for Predicting 
Teacher Militancy in the High School 
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Since this refined model proved more capable in this study of pre-

dieting teacher militancy based on employee orientation 911d consider-

ation, it seems reasonable that the organization may h<':l-ve the ability to 

effectively alter the faculty's employee orientation and the percep-

tion of the leader's consideration and thus, probably change its rniJ,i-

tancy. Assuming for the moment that thi$ is possible, it seems logical 

that the militancy index of a school can either be increased or de-

creased depending upon the manipulation of the selection and/or social-

ization of either the teachers or the principals (or both). For 

example, if a superintendent wishes to reduce the level of militancy 

in a high school, he may want to consider the following strategy used 

independently or in combinations: 

1. Make selection of new teachers with the concept of "employee 
orientation" as one of the important criteria. 

2, Plan. :i,.nservice a.cti vitii::,s for teachers which will foster an 
increa.se in "employee orientation". 

?· Select and promote new administrators on the basis of high 
scores on the consideration dimension of LBDQ. 

4. Plan inservice activities for established principals which 
would encourage certain modifications in either their actual 
behavipr a.$ it rela'i;:ed to the consideration dj,mension or an 
improvem(;)nt in communicating that behavior to teachers. 

Suggestions fo;r Future :Research 

One of the impo:rtant functions of theory-based ;re.search is "to 

serve as a guide to new knowledge by suggesting testable hypotheses to 

the investigator."6 The following five hypotheses were obvious exten-

sions of this inve.stigation: 

6Griffiths, p. 27. 
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1. Juniof high schools which are above the mean on both employee 
orientation and consideration will be less militant than those 
junior high schools which are below both means. 

2. Elementary schools which are above the mean on both employee 
Ofientation and consideration will be less militant than those 
elementary schools which are below both means. 

Since the consideration score of the principal appeared to have a 

.strong relationship to the schools' militancy score, the following 

hypothese$ are suggested: 

3. The militancy index of .;;chools can be reduced by selecting 
principals who have been described as being high on consid­
E;)ration. 

4. Principals who have become active members of the Board's nego­
tiating team will be described less favorably on consideration 
than previou.sly • 

. 5. Schools which have principals who serve on the Board's nego­
tiating team will be more militant than those schools whose 
principals a:re not actively involved. 

In a small high school where the superintendent's office is in 

close proximity to the high school (seep. 76), the consideration score 

of the superintendent may have a strong relationship to the school's 

militancy score. The following hypothesis represents ope of many which 

could examine the importance of the sup(;)rintendent in predicting 

teacher militancy: 

6. The consideration scores of superintendents are more reliable 
predictors of teacher militancy than the consideration scores 
of principals when the superintendents office is in close 
proximity to the high school. 

Another series of questions might center on the original model 

with the emphasis oeing placed on improving the learning epvironrp.ent 

for the students in the public schools. The questions below will be 

based on the premise that certain combinations of sco;r'es which are 

extremely high or low on the dimensions studied will be detrimental to 

this major edu~ational goal. 
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lf a school ranks relatively high on militancy and bureaucracy, 

these hypotheses are 1:1uggested; 

7. The rate of the students' progress in the affective domain 
will decrease as the schools become relatively high on bureauc­
racy and militancy. 

8. Teachers in school,s which are high on bureaucracy and.militancy 
will spend less free time working with students than teachers 
in schools wh;i.ch 1;trie low on bureaucr,;3.cy and mil;i.tancy. 

9. Teachers who are high on te,;3.cher militancy and view the organ­
ization as being high on bureaucracy will be more custodial? 
towa.rd students than teachers who are lqw on both dimensions. 

Writers who describe militancy in education rarely consider 

' 1mili tancy" o:f the administrators. When militancy of thq1 administra-

tors is considered, the following is hypothesized. 

10. Administrators who are politically activq1 at the state and/or 
national lE:ivel in wl:lich they work for the advancement of the 
profession will reduce the militancy level of their schools. 

An important contribution of .this research to the body o;f knowl-

edge concerning teacher militancy is the predictiv~ power of the refined 

model. For this simple, the model predicted at a statistically signif-

icant leve;L those .schools which wou~d be above or below the mean on 

militancy. This prediction was based on the teachers' employee ori-

entatiqn and their perceptions of how their principal behaves qn the 

consideration d,;Lmension of the LBDQ. 

This investigation has practical implications for the ongoing 

operation of the high school and it also provides a framework for 

additional studies ;for examining teacher militancy. 

7;For a discussion of this concept and operational definition, see: 
Donald J. Willower, Terry L. Eidell, and Wayne K. Hoy, The School and P~tB Control Ideolo5x, The Pennsylvania State University Studies No':" 
2 niversity Park: Pennsylvania State University, 1967). 
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This study is part of a basic research project in educational 
administration being conducted by the Oklahoma Public School Research 
Council of.Oklahoma State University. You are being asked to partici­
pa.:ge in this project by completing the.attached forms. 

Specific instructions and space for your answers are provided on a 
separate form. Although your responses will become part of the project 
data, they will remain strictly confidential, and no individual will be 
named in any rep9rt of the research. 

YoUF coopeTation is greatly appreciated. 

The Way You See It* 

Instructions; 

Below is a list of incidents which have occurred in different 
schools throughout the country. We are interested in getting your re­
actions to these situations. There is no right or w;rong answer. Just 
imagine yo'l,lI'self in each situation. Indicate what ;x;ou would do in each 
of these situations by placing an ''X'' for your choice.. 'l'he possible 
choices are:. Comply with superior's.request, Try to compromise, Seek 
support of colleagues, Ask for an investigat;i.on by a professional organ­
ization, R,efuse to comply with request, Quit the job. 

1, The assistant pr;i.nci:pal told a teacher that he was t~q i1outspoken 11 

in criticizing certain policies of the school and that this was 
causing imrest a,mong faculty m,embers. The teacher co.ntinued to be 
critical, of certain administrative policies. 

2. A mathematics teacher was told by the principal that he was not 
presenting his subject in the most effective way, and that he 
should revise his course content and the methods of teaching it, 
He refused to change his practices on the grounds that h:Ls profes­
sional society had recommended his procedures. 

3. The principal requested a teacher not to invite a well-kn.own author 
to speak to his class becau:;,e of the speaker's alleged "socialistic 
leanings." '!'he teacher felt the allegations were unfounded, and 
that his students would benefit by hearing what he had to say. He 
proceeded to invite the speaker. 

4. The ::,cnool_board rules explicit~y stated that teachers should not 
participate in the loca+ school board elections. One teacher made 
a public statement that one of the present board members was a :pro­
fess,ional politician, and otherwise actively engaged in the cam­
paign. He was told to desist. 



88 

5, A principal occasionally changed the grade given by one of his 
teachers if a student's complaint to him seemed to justify a higher 
grade. One teacher protested and was told by the principal that he 
had the final authority·over whatever happened in his ·sQ,hool, and 
asked her to understand. 

6. Th,e administration requested teachers not to use a standard text­
book in American Government because ;Lt was "socialistically" 
inclined, A history teacher felt that the book was the best avail­
able and proceeded to submit an order for it. 

7, The administration changeda course of study which included philos­
ophy and music appreciation to one which was based st:rictly on the 
sciences and mathematics. A committee of teachers went to see the 
principal and voiced disapproval, they were told that the adminis­
tration was in a better position to make the decision due to the 
complexity of the issue. One teacher complained to the school 
board, 

8. A chemistry teacher took an active stand in favor of water fluori­
dation in a community that was divided on the issue, The superin­
tendent requested him to avoid coming further involved in the 
issue, He refused. 

9. The administration issued a directive that teachers should help to 
improve student-teacher relations, A parent .... teacher committee was 
established to select textbooks. One math teacher refused to · 
participate, stating that the parents of such a committee are not 
qualified to select textbooks. 

10. One school system did not permit students to read several American 
literature classics by :Faulkner, Hemingway, Steinbeck, and others. 
One teacher actively sought to have the policy repealed by solic­
iting the support of certain influential citizens in the community. 
The principal asked her to desist her campagin again:st'.the policy 

, pecause she was stirring up trouble for the school. She refused 
saying that her action had·the support of the National English 
Teacher's Association. 

11. Jn one school, male teachersreceived preference in promotions. A 
group of women teac,tiers at the school complained to the school 
board. They were told that the situation would. be changed, but it 
was not. One female teacher who was passed over for a promotion 
wrote a letter to the NEA and State .Department of Education. The 
principal ordered her to stop stirring up trouble. 

Teacher Orientation** 

Instructions: 

Following are some statements about the role of the teacher in a 
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school setting. Please indicate your personal opim.on about each state­
ment by circling the appropriate respon~e on your answer sheet. The 
five possible choices are: Strongly Agree, Agree, Undecided, Disagree, 
Strongly Disagree. 

1. Teacher should adjust their teaching to the administr~tion's views 
of ~ood educational practice. 

2. What is best for the school is best for education. 

3. Teachers should try to live up to what they think are the standards 
of their profession even if the administration or the community 
does not seem to respect them. 

4•. A teacher should be able to make his own decisions about problems 
that come up in the classroom. 

5. The school administration should be better qualified than the 
teacher to judge what· is best fo;r- education. 

6, One primary criterion of a good school should be the degree of 
respect that it commands from other teachers around the state. 

7. Teachers should be obedient, respectful and loyal to the principal. 

8. A goodteacher should put the interests of his school above every­
thing else. 

9. A teacher should try to put his standards and ideals of good teach­
ing into practic-e even if the rules or procedures of the school 
prohibit it. 

10;" Small matters should not have to be referred to someone higher up 
for final answer, 

11. In case of a dispute in the community over whether a controversial 
textbook or controversial speaker should be permitted in the school, 
the teacher should look primarily to the judgment· '. of the adminis­
tration for guidance, 

12. Teachers should subscribe to and diligently read the standard pro­
fessional journals. 

13. Personnel who openly critize,. the administration should be encour­
aged to go elsewhere. 

14, In case of doubt about whether a particular practice is better: 
than another, the primary test should be what seems best for the 
overall reputation of the school, 

15. Teachersshould be an active member of at least one professional 
teaching"a""'ssociation, and attend most conferences c;md meetings of 
the asspciation. 
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16. The ultimate authority over the major educational decisions should 
be exercised by professional teachers. 

17. Teachers should not be influenced by the opinions of those teachers 
whose thinking does not reflect the thinking of the administration. 

18. A good teacher should put the interests of his department above 
everything else, 

19. A teacher should consistently practice his/her ideas of the best 
educational practices even though the administration prefers 
other views. 

20. The only way a teacher can keep out of "hot water'' is to,follow 
the wishes of the top administration. 

School Organizational Inventory*** 

Directions: In this questionnaire all teachers a:re asked to indi..,.. 
cate how well each statement describes the organizational character­
istics of their own school. For each statement circle the answer on the 
answer sheet which you feel comes closest to describing your own school 
organization. The five possible answers are: Always True, Often True, 
Occasionally True, Seldom True, and Never True. 

1. A person who wants to make his own decisions would quickly become 
discouraged in this school. 

2. There is an overlap in the job responsibilities of the Principal 
and Vice-Principal. • 

3. Rules stating when teachers arrive and depart from the building 
are strictJ.y enforced. 

4. 'J;'he use of a wide variety of teaching methods and materials is 
encouraged in this school. 

5. W:e are expected to be courteous, but reserved, at all times in our 
dealing with parents. 

6. Promotions are based on how well you are liked. 

7. Staff members of this school always get their orders from higher 
up. 

8. Teachers are required to sponsor extra-curricular activities for 
which they have no suitable background. 

9. The time for informal staff get-togethers during the school day is 
strictly regulated by the administration. 



10. 

11, 

12. 

1.3. 

14. 

15. 

16. 

17. 

18. 

l9-

20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28, 
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ln dealing with student discipline problems teachers are encouraged 
to consider the individual offender, not the offense, in deci<il.ng 
on a suitable punishment. 

Staff members must possess above-average qualifications before they 
are placed in this school. 

Staff members are allowed to do almost as they please in their 
classroom work. 

Teachers in this school receive help from the custodial i;,taff in 
setting up audio-visual equipment for classroom use. 

The teacher is expected to abide ·by the spirit of the rules of the 
school rather than stick to the letter of the rules, 

We are to follow strict operating procedures at all times. 

The administration sponsors staff get-togethers. 

Promotion is not based on personal preferences of the selectons, 
but on an objective evaluation of teacher capabilities. 

Nothing is said if you get to school just before roll call or 
leave right after dismissal occasionally. 

Going through proper channels is constantly stressed. 

'reachers are encouraged to become friendly wi_th ·groups and indii.v.i,.d­
uals o~tside the school. 

Past teaching experience plays a large part in the assignment of a 
teacher to this school. 

Teachers have to do their own typing of stencils for classroom use. 

There can be little action until an administrator approve's a 
decision. 

Assignment of teac~ing duties is made without regard for the 
teacher's experience or training. 

The teachers are constantly being checked for'rule violations. 

There isn't much chance for a promotion unless you are "in" with 
the administration. 

Teachers who have contact with parents .and other citizens are 
instructed in proper procedures for greeting and talking with them. 

Many teachers are hired simply because they have attractive per­
sonalities. 
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29, !he school has a manual of rules and regulations for teachers to 
follow. 

30, We have to do a lot of paper work which could be done by the school 
office staff. 

31. Each staff member is responsible to an administrator to whom the 
member regularly reports. 

32. In order to get a promotion, you have to "know somebody." 

33. The instructional program is departmentalized into specific subject 
areas with specific teachers assigned. 

34, A person can make his own decisions withoUL.t. checking with anyone 
else. 

35. There is only one way to do the job -- the Principal's way, 

36, In dealing with student behavior problems the scho9l has standard 
punishments for standard offenses regardless of the individual 
involved. 

37, Promotions are based entirely on how well a person does his job. 

38, I have to ask the principal before I do almost anything, 

39. No: one can get nece)ssary supplies without permission from the 
principal or vice-principal. 

40. Written orders from higher up are followed unquestioningly. 

41, The same procedures are to be followed in most situations. 

42. Students are treated within the rules of the school, no matter 
how serious a problem they have. 

43. Even small matters have to be referred to someone higher up for a 
final 8.J;lswer. 

44. Teachers are e.xpected .!!2!:, to leave their classroom without per­
mission. 

45. Whenever we have a problem, we are supposed to go to the same per­
son for an answer. 

46. No matter how special a pupil's or pa:rent' s problem appears to be, 
the person is treated the same way as anyone else. 

47, Any decision I make has to have my superior's approval. 

48. Red tape is often a problem in getting a job done in this school .• 
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Leader Behav;i.or Description Questionnaire*"'*"' 

Directions: 

a. READ each item carefully. 

b. THINK abou.t how frequently the leader (your pr;i.ncipal) engages 
in the behavior described by the item. 

c. DECIDE whether he always, often, occasionally, seJ.dom or never 
acts as descri,bed by the item, 

d. DRAW a circle around one of the answers on the answer sheet to 
show you.r res~onse • 

. 1. He does personal favors for group members, 

2. He makes his attitudes clear to the group. 

3. He does little things to make it pleasant to oe a member of the 
group • 

:,.4. . Js tries out nis new ideas with the group. 

5. He acts as the real leader of the group. 

6. He is easy to understand. 

7. He rules with an iron hand. 

8, He fi.,nds time to listen to gro1.1.p members. 

9. He criticizes.(poor work. 

10. He gives advance notice of changes, 

11, He speaks in a manner not to be questioned. 

12. He keeps to himself. 

13. He looks out fol;' the personal w~lfare of indi v,i,.d,ual group members. 

14. He assigns group members to particular tasks. 

15. He is the spokesman of the group. 

16. He schedules the work to be done. 

l 7. He maintains definite standards of pel;'formance. 

18. He r~fuses to explain his actions. 



19. He keeps the group intormed. 

20. He acts without consulting the group. 

21. He backs up the m~mbers. in their actions, 

22, He emphas:;i..zes the meeting of deadlines. 

23. He treats all group members as his equals. 

24. He encou.rages the use of ~iform procedures. 

25. He gets what he asks for from his superiors. 

26. He is willing to make changes. 
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27, He makes sure that his part in the organization is ,mderstood by 
group members. 

28. He is friendly and approachable. 

29. ije asks that group members follow standard rules and regulations, 

30. He fails to take necessary action. 

31.. He makes group members fee.1 at ease when. talking with them. 

32. He lets group members know what is expected of them. 

33. He speaks as the representative of the group • 

. 34, He puts suggestions made by the group into operation. 

35. He sees to it that group members are working up to capacity. 

36. He lets other people take away his leadership in the group. 

37, He gets his super:;i..ors to act for the welfare of the group members. 

38. He gets group approval in important matters before going ahead. 

39. He sees to it that the work of group members is coordinated, 

40. He ~eeps the group working together as a team. 
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Number' 193!i'. (De:partment of Sociology and Anthropology, Oh:i,o State 
University, 1963). 

*"'Ibid. 

***D. A. MacKay and Norman Robinson, School Organi~ation Inventor~, 
(University of Alberta, Edmonton, 1966). · 

****Andrew W~ Halpin, Leader Behavior Description Questionnaire, 
(OhioState Univers;ity,Colurnbµs, 1957). 
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The Way You See It (Militancy)* 

Responses were weighted from oneto six as 
follows: 

Possible choices Scord,.ng 

Comply with superior's request. , ••• , •••••• 
fry to compromise • , •• , ••••• • • . " . . 
Seek s~pport of colleagues , •••• , ••••••• 
Ask for an invest:i,gation by a 
. professional organization • • , • • • • 

Refuse to comp:Ly w.i th request • • , • • • • • • • , • 
Quit the job •••• , •• , •••• , • , •• , • 

Teacher Orientation * * 

Response~ were weighted from one to five as 
follows; 

1 
2 
3 

4 
5 
6 

Possible choices Scoring 

Strongly agree • , • , • • , • • , • , • • • • 5 
Agree , . . , , , . ., • . . ., . . , • , • • . • , , 4. 
Undecided • • • • • • • • • , • • • • • • • • • • • , 3 
D;i,sagree • • • , • .• • • • • , • • • • • 2 
Strongly disagree • , • • , • • • , • • • 1 
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Teacher orientation scale was divided into two major dimensions 
with two sub-sc~les for each as follows; 

Employee Orientation 

Orientation to the Aoministratian 
Questions 1, 5, 7, 11, 13, 17, and 20. 

Loyalty to the Organization 
Questions 2, 8, J,.4, and 18. 

Professional Orientation 

Colleague Orientation 
Questions 3 1 6, 9, 12, 15, and 19. 

Decision Ma~ing Responsibility 
Questions 4 1 10, c!;llld 16, 



School Organizational InventorY*** 

Responses were weighted from five to one as 
follows: 

:Possible choices Scoring 

Always true • • • • • • • • • • • • • • ~ • • , • 
Often true • • • • • • • • ~ • • • • • • • • • 
Oocasi9nally true • • • • , ~ • • • • • • , • , • 
·seldom true • • • • • • • • • ' • • • • • • • 
Never true •••• , •• • • . .. . . . • • . . • • 

Even numbered items from two through thirty~four were 
scored inversely. 

5 
4 
3 
2 
l 

Only one major dimension was used to describe bureaucracy in 
this research report. 

Authority Dimension 

Hierarchical Authority 
Questions 1, 7, 12, 23 1 31, 34, 38, 39, 43, 
and 47, 

Ru,l,es for Incumbents 
Questions 31 9, 14, 18, 25, 29, 40, and 44, 

Procedural Specification 
Questions 4, 15 1 19, 35, 41, 45, and 48. 

Impersonality 
Questions 5, 10, 16, 20, 27, 36 1 42, and 46. 

E:xperti;:i.e:, ·D~menf3i9n · 
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This dim.ension was used by this researcher's 
colleague. (see P• 42 for ratio~ale for not using this 
po*tion of th~ instrum~nt) 

Leader Behavior Description Questionnaire*~** 

. Responses were weighted from four to zero as 
follows; 

Possible choices 

Always . • ~ , . . • . . • . , . ,· • . 
Oft en . , . . "' . . . "' . . .. . . . . 
Occasionally • • • • • • • • 

• • • . . . . 
Seldom . . . . . . . . . "' . , . . . • • 
Never • • , • • • . . . . . . . ' . . . . • • • • 

Scoring 

• • 4 
3 
2 
1 
0 



Items 12, 18, and 20 were scored in reverse. 

Consideration · 

Extra item:;; 

Questions 1, 3, 6, 8, 12, 13, 18, 20, 21, 23, 
26, 28, 31, 34, and 38. 

Questions 2, 4, 7, 9, 11, 14, 16, 17, 22, 24, 
27, 29, 32, 35, and 39. 

re~ items were included which were not scored 
on either d:i,mension -- this technique was ~sed 
for purposes of reliability and validity. 
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Dear 

;l.02 

Oklahoma State Univers~tf 
Stilhvate;r ~ Oklahoma ?h0?4 
March 13, 1968 

The Oklahoma Public School Research Council's Executive Board has 
approved two studies which they feel will be valuable for the member· 
schools. 

A,study by Marvin Fa~rmap, OPS~C graduate assistant, is designed to 
test a theoretical model for predicting teache:r; mi.litancy in the high 
school. The study h,as trro purposes: (1) to test the theoretical model 
and (2) to give superintendents and princ:;i.pals an "internal photograph'' 
of their h,igh school Or' high school.s. After the data have been collected 
arid analyzed, each superintendent and principal will receive a summary 
of information concerning si,x separate dimensions within the high school. 

The study by Ted Jones, graduate assistant at QSU, is designed to 
explore teacher atti,t1,1des toward $1;.udents, 

Mr, Fairman.or Mr. Jone9 will contac.t you during the wee;k of March 
:18 to determine if you wa,nt your high school to participate in t:qe com­
bined study. The only inconvenience that the researchers re~uest .is 
that the high school principal allow them approximately thitty_minutes 
of a regular or special .t:aci.i.lty meeting ea.th.er befor.e or after school 
to administer the combined instr.uments. 

They will be ready to gather data on the 18th of March.and would 
like to finish d-uring the month of April. It would be convenient for, 
them to visit several systems during their semester break (March 25-29). 
However, they will be aole to adjust th.eir schedule for the convenience 
of yo1.1r h;i.gh school principal. 

Your interest and cooperation ;in the study wi;Ll be appreciated by 
all of us. 

vb 
Enclosure 

G.ordiall.y yo1Jl's, 

Kenneth st. Clair 
Executive Secretary 

;Marvin Fairmq.n 
OPSRC Graduate Assistant 



Dear 
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Oklahoma State Un.iversi,ty 
Stillwc;d:,er, Oklahoma ? i~o? 4 

We a,ppreciate YQW' inte);'est and cooperation in tn.e Okl~homa Public 
School Research Counc:i,l's research pr<?ject. This letter is a conf~rma..,., 
tion of t:Pe date and time which we established in our telephone conver­
sation. Mr. Jones or I-will plan to meet with yow faculty. 
J:f something conf.'licts unexpectedly with this time, would you please 
write to us at Gunderson 309 or oa:l-1 FR 2-6211, Ex.tension 727 4? · 

Explanation to the teachers: This stu.dy is part of a basic 
research project in e"ciucational administration being conducted by 1;.he 
Ok:lahoma Public School Research Council of Oklahoma State University, 
The researchers are interested ih your attitudes toward students, how 
you perceive the principal as behaving, and yow attitudes toward the· 
teaching profession. 

We will NOT and we hope you will. .NQ! refer to this study as a 
''mil;i.,,tancy" study beoa1,1se this might bias their responses. The ques­
tions :i,.n regard to this dimension are in the 10As your :;.iee it" form 
and are ~n.J.y quest;:i,ons with regard to hypothetical conflict situations. 

vb 

Administerin$ ~ instruments; 

1, We pref er to administer the ;i..nst;.ruments either a.ft er you have 
finished your regular ;f;'aculty meeting or after yo11r introdti:c ... 
tory remarks at a special faculty meeting.· 
a. This w:Ul allow teachers to leave whe:q. they have completed 

the instruments. 
b. After introductory remarks, we request that al~ adminis­

trators leave the testing room in ord~r to ensure teacher's 
security in responding to the instruments. 

2. We want i;,o administer the instruments to all high school 
teachers (9-12) who are in your building. Teachers are defined 
as those. who teach at least one class per day. (This may in­
clude iibrarians, counselors 1 etc.) 

J. We are only interested :i,n the responses of th~ regular staff 
and not those of substi..~ute or student te~chers. 

Thank you for rour interest and cooperation. 

Sir~c~rely, 

Marvin Fairman 
Graduate Assistant 

Ted Jones 
PoS. A copy was sent to 1 your 

superintendent. 
Graduate Assistant 



Dear 

~L04 

Oklahoma State University 
Stillwater, Oklahoma 7 40n, 
March 29, 1968 

Your cooperation and participation in our recent Oklahoma Public 
School Research Council. research project was ce;r-tainly appreciated. 

As stated in ow first corr~spondence with you concerning this pro-. 
ject, a swnma:ry report will be sent to you and your principal as soon 
as t,he data from all of the participat;i.ng schools has peen collected 
and a,nalyzed, No school will be ident;Lf.'ied i~ the sununary report; 
however, youwi];l be notified which profile belongs to yow school, The 
summary report will probabJ,y be available dur:i,ng J"Uly. 

Than.!<; you again for your cooperation. 

Sincerely1 

Marv:l-n Fairman 
OPSEC Gradi,.ate Assi~tant 

vb Ted Jones 
Graduate Assistant 
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TABLE XX 

SUMMARY DATA FOR ALL SCHOOLS 

Number of Leader Behavior LBDQ 
S.cho-ol '.feachers Orientations Cons{der-. Initiating 
Number QJJ:est-ioned ProfessionaL:EniElo:jee:~·. Bure-aucracy •·. at::i'o".t('' ". -·· Structure · Militanc:y 

l 15 30.50 32050 83.50 35.50 32.25 39.50 
2 11 33.67 33.33 81+.oo 38.00 32.67 51.00 
3 10 38.00 29.00 121~67 20.33 29~33 4-6.67 
4 25 34.67 33.50 9LOO 43.33 41.00 39.83 
5 12 36.00 29.00 84~33 4L33 39.33 49.33 

6 14 36.00 28.25 80.25 37.75 38.25 46. 2-5 
'7 28 35.14 32.57 103.29 30.29 31.00 46.29 
8 6 32.50 31.50 90.00 36.00 41.50 37.00 
9 12 35-75 37-75 86.25 45.00 33.00 38.75 

10 30 35.50 31.87 83.25 3Lf.OO 33.38 40.50 

11 36 36.10 29.70 84.IO 43.00 38.50 45.30 
12 49 34.42 27.33 81.08 38.08 34.50 47.33 
13 11 38.67 31.00 90.00 36-.00 33.00 42.67 
14 28 35.43 32.00 76.00 42.86 37.71 42.71 
15 7 37.00 28.50 112.50 27.50 lS}.50 49.00 

16 39 35.50 33.80 102.60 39.30 44.oo 45.50 
17 63 34.71 3l.64 84-00 43.71 42.07 39.07 
18 32 36.33 30.89 85.11 3l.78 24.33 42.22 
19 35 33.18 32.55 99.91 43.00 46.45 42.27 
20 40 35.4:o 31.10 82.00 45.30 36.90 43.50 

21 40 36.37 28.00 103.50 35.50 35.25 49~63 
22 62 34-.59 32.35 85.24 46.18 44.76 42.41 
23 % 35.84 29.72 92.52 42.08 45-.00 42.24 
24 78 35.47 29.11 79.58 46.58 37.16 45.95 
25 43 33.55 33.45 84.36 45.00 41.91 43.45 
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