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PREFACE

The study explored the objective structure of home management, with
specific reference to the home management residence course, in an effort
to determine degree of course objective attainment, Evaluation was ac-
complished thru the cooperation of individuals who had the home manage-
ment residence course,

The writer wishes to express her sincere appreciation to Dr,
Florence McKinney for assistance and guidance in completing the study.
Indebtedness and appreciation are expressed to Dr, Ilse H, Wolf for
continuous encouragement and assistance during the first stage of the
study,

Gratitude is also extended to Mrs. Gertrude McAllister Means for
her cooperation and encouragement during the formative stagesl of the
study.

The writer is appreciative of the contributions made by the Home
Economics Education Department, and specifically Dr. June Cozine, for

assistance in structuring the data collection instrument,
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CHAPTER I
INTRODUCTION

Educators who want to keep their programs in higher education both
purposeful and functional have realized the need for serious, planned,
and concentrated study of their programs, Periodic evaluations must be
a part of the plan, During the past ten years the administrators and
faculty of the Division of Home Economics at Oklahoma State University
have been engaged in self study and curriculum revision. Department
staff members have participated in the broad overall effort as well as
concentrated on the offerings in their own areas, It has also been rec-
ognized that it is desirable for students to participate in both the
evaluating of the present program as well as in planning for the fu-
ture,

The study reported by this researcher is a part of this total
effort and is directed toward the area of home management, with spe-
cific reference to the residence course. This study was done at two
points in time. The first part was done in 1961 while the writer was
a graduate assistant in the home management residence course. She
lived in one of the home management laboratory units and was the ad-
~ viser for approximately one half of the students involved in this study.
During 1961 she also participated as a faculty member in the discussion
of curriculum plans and objectives,

The second point in time was six years later; i.e. spring semester



1967. The same group of students was contacted by the writer by letter.
She asked them to respord to the same questionnaire which had been used
by them at the time they completed the course, Thus this research
study permits the writer to compare the evaluation of the course in
terms of its objectives at the time the students completed the course
and six years later,

Of the 427 institutions responding to the United States Department
of Health, Education, and Welfare survey regarding home management res-
idence experiences 74.4 percent maintained home management houses or
apartments (13). The 1961 biennial survey indicated that it is typical
among colleges and universities to require home economics education
majors, and those students preparing for employment in the Cooperative
Extension Service to enroll in a home management course and live in the

residence house or apartment for a specified period of time. More than

one-half of these institutions required students majoring in general
home econpn_lics to live in the residence house, and almost one-third re-
quired such residence for students majoring in foods, nutrition, and
dietetics.

In recent years the importance of the ability to manage effec-
tively is becoming more widely recognized, Many educational leaders in
home economics, who have long accepted the t.esch:hlag of personal and
home management as one of the basic subject matter areas in this field
of study, are now recommending increased emphasis on home management,
Due to changing socio-economic conditions the responsibilities of home-
makers are changing or shifting emphasis, Not only are more women com-
bining a gainful outside career with homemaking, but the home itself

has changed largely from a center of production to one of consumption.



An increasing number and variety of goods and services previously pro-
duced in the home are now purchased commercially. The formerly isolated
rural family has changed to the present mobile, suburban city dweller,
New methods of transportation and communication have opened hundreds of
opportunities for a large variety of different activities to youth and
adults alike, until the tempo of life has been speeded up with an over-
crowding of innumerable activities, According to Nickell and

Dorsey (24):

The changes in modern life are reflected in the management
of the home. The changed attitudes toward authority and
toward the place of women and children in society have
brought many new problems in family relationships and in
the use of family resources. The change in the home from
a producing to a consuming unit not only increases the
managerial problems concerning the use of human and material
resources of the family but also requires different methods
of meeting the problems, New knowledge is needed by home-
makers if these problems are to be solved with satisfaction
to all,

The present-day family is forced to consider its needs
carefully and to choose wisely if it wishes to get the
greatest return from its resources. The process of manage-
ment then does not change but becomes a rational method of
dealing with change.

Statement of the Problem

The central or over-all problem of this study is to explore the
contributions of the home management residence at Oklahoma State Univer-
sity in the attainment of the over-all objectives of the Department of
Home Management, Equipment, and Family Economics,

To contribute’to the"solution of ' this-problem thése five sub-
purposes or problems were identified:

1. To determine whether or not the objectives of the department

are in harmony with the over-all objectives of the college of



which it is a part, and with currently accepted purposes
within the field of home economics,

2, To ascertain student evaluation with regard to their progress
toward departmental objectives while enrolled in the residence
course,

3. To explore student opinion with regard to making the residence
course more functional,

a, To arrive at a composite view of what activities the
students consider most worthwhile or least valuable.

b, To obtain student opinion with regard to pre-requisites.

c. To get information about student attitudes toward the
residence course,

4, To compare subjective evaluation of the residence course for
different groupings of students, such as married and single.

5. To make recommendations, based on the results of the study,
for (a) facilitating the further development of the teaching
of home management and (b) carrying out additional studies

and research,
Needs for the Study

Critical interest in education has steadily increased in the past
few years, At no time in history has there been such wide discussion
of educational issues as is now taking place. This widespread concern
on the part of lay people as well as educators shows a diversity of
ideas related to all aspects of the educational process - objectives,
content, and methods of teaching, including evaluation, All areas of

education, from the primary through the post-graduate level, are being
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evﬁluated in the light of new and acecelerated seientific, technological,
socio-economic, and pelitical developments and their effect on the indi-
vidual and the family, Likewise, education is being evaluated from the
standpoint of cost with relation to its intrinsie value,

In the curriculum improvément program at Oklahoma State University,
personal and home management has been generally accepted és an integral
part of education for home and family life, Nevertheless, opinions dif-
fer with regard to the ways management should be taught. Special ques-
tions are directed toward the necessity of the home management residence
course for teaching home management effectively. The value of group
living with guidance in a home-like situation, for the development of
the ability to maintain satisfying human relations, manage a home, and
master homemaking tasks seems obvious, In spite of this, the low
teacher-student ratio, the large number of married students, most of
whom have their own homes in the community, and the difficulty of find-~
ing advisers with the necessary professional training and personal at-
tributes, point to the desirability for sound evaluation of this expe-
rience,

An exploration of research related to the home management residence
course indicated that it may be organized generally into the following
categories:

l. Organization and procedures for the residence course,

2, Surveys to determine size and scope of the program at the
college level,

3. Evaluation by faculty and students of goal attainment, These
are related primarily to manipulative skills. '

b, History of the development of the home management residence
as a means of teaching management.

Research with gegard to student reaction to goal attainment and -

opinions about the experience is limited, It seemed desirable that



student opinion with regard to their experiences in the management house

be obtained te supplement faculty study and thought on the issue.
Hohenhaus (11), at the conclusion of a study concerning student

faculty perceptions of the home management residence course stated:

The present study points up several factors which would
Justify specifiec studies, The first relates to the goal
structure of the home management residence which appearsg
to be weak. The under-emphasis upon the management of
family resources revealed in the findings raises several
questions meriting further investigation: Is there a
need for re-evaluating the home management residence in
terms of its funetion in the home economics curriculum?
Should residence goals and course content be re-appraised?
How well do the stated goals correspond to the actual expe-
riences provided in the residence?



CHAPTER II
PROCEDURES USED FOR DEVELOPING THE STUDY

Although educators agree that evaluation by students and faculty is
an integral part of good teaching, there are not, as yet, generally ac-
cepted and consistent criteria and methods for evaluation of the success
or failure of the home management residence course (32), In order to
develop an instrument for student evaluation of the home management
house experience, the method by which this could be most logically ap-
proached was discussed with the staff members of the Department of Home
Management,, Equipment,}and Family Economics; and other home economics
faculty members. The location and study of existing research and the
opinions of authorities in educational evaluation led to the conclusion
that, in order to make an appraisal of this educational experience, the
objectives of the departmental offerings must be clearly defined. The
faculty of the department had developed nine objectives as its contribu-
tion to the common requirements of home economics majors, and these had
been generally accepted by the faculty as a whole as contributing to the
attaimment of over-all division objectives, It seemed reasonable to -
determine student progress toward these objectives, particularly that
attributable to the residence course,

Due to the lack of available and reliable methods of appraising
student progress toward pre-determined goals, student opinion with re-

gard to their progress toward these goals was solicited, This was



accomplished through the use of a questionnaire which included struc-
tured and open end questions concerning the residence course.

In order to arrive at an evaluation of the accomplishments for any
course, objectives or goals for the course must be clearly defined.
Schleh (29), in discussing pure management principles used as a guide
for developing objectives in home management, has listed as the first
step the laying out of central goals toward which all accomplishment
should progress. To define and measure goal attainment, rather than
activities, is the primary premise upon which this study is based.

The American Home Economics Association (31) has defined the basic
steps essentlial in plamning a curriculum as:

1., The setting up of objectives and their interpretation into

behavior outcomes,

2, The determining of the learning needed to achieve the objec-
tives,

3. The selecting of educational experiences for acquiring the
learning needed,

4, The deciding upon ways of measuring the extent to which the

learning has been acquired,

As justification for the use of the basic objectives selected as
the goal toward which the home management course would move, it was
decided that the goals of home economics would be traced from the focal
point of the American Home Economics Association to the Department of
Home Management, Equipment, and Family Economics at Oklahoma State Uni-
versity.

In a statement of philosophy and objectives prepared by the Com-
mittee on Philosophy and Objectives of Home Economics by the American
Home Economics Association (23) in June of 1959, the following state-

ment was made:

Home economics is the field of knowledge and service primarily



concerned with strengthening family life throughs
1, Educating the individual for family living
2, Tmproving the services and goods used by families
3. Conducting research to discover the changing needs in

individuals and families and the means of satisfying these
needs,

4,  Furthering community, national, and world conditions favorable
to family living.
The Division of Home Economics at Oklahoma State University, in
formulating general objectives for curriculum development, listed four

overall objectives: (1959)

I. Establishing and maintaining a home which contributes effec-
tively to furthering individual and family well being.

II. Establishing and maintaining satisfying human relationships
(individual, family and community).

III. Increasing competence in self-direction for satisfying per-
sonal, family and community living,

IV, Contributing to the optimum mental and physical health for
self and others,

It would appear that the general gbjectives of the Division of
Home Economics at Oklahoma State University are in harmony with the
philesophy outlined by the American Home Economics Association.

In order to coordinate student behavior and departmental objec-
tives, the goals of the Department of Home Management, Equipment, and
Family Economics at Oklahoma State University are more spegific, They

are:

I. Grow in the mahagerial abilities essential for satisfying
personal and family living,

IT, Grow in judgment in deciding on the standard of living desired
for self and family which is in harmony with one's philosophy
of life, '

IIT. 1Increase understanding of the significance of socic-economic
trends and technological developments in this and other coun-
tries for effective home management,



VI.

VII,

VIIT,

10

Increase the understanding of and the ability to apply the
principles and procedures of financial management in personal
and family living.

Understand and apply the principles necessary for effective

selection, operation, care, and arrangement of equipment in
the home, and its relation to the well-being of the family,

Develop increasing competence as a consumer of goods and serv-
ices for personal, family and community well-being.

Grow in the ability to make reasoned, intelligent decisions
(in order to attain perscnal, family and societal goals).

Grow in the ability to use work simplification as a tool of
personal and home management,

The American Home Economics Association statement of philosophy

and objectives lists twelve competencies to which home economiecs con-

tributes,

Crandall has (4) stated that in six of these, a major respon-

sibility rests upon those of us primarily concerned with management,

Special competencies are these:

1.

To establish values which give meaning to personal, family,
arnd community living; select goods appropriate to these
values,

To make and carry out 1ntelllgent decisions regarding the use
of personal, family, and community resources,

To establish long-range goals for financial security and work
toward their achievement,

To plan consumption of goods and services - including foed,
clothing, and housing - in ways that will promote values and
goals established by the family.

To purchase consumer goods and services appraprlate to an
overall consumption plan and wise use of economic resources,
To perform the tasks of maintaining a home in such a way that
they will contribute effectively to furthering individual and
family goals,

Each college department of home economics today is challenged to

develop the best possible educational program for its particular sit-

uwation,

The necessity for thoughtful appraisal of an educational

program is a continuing need in a world of accelerated change and in-

creasing pressure., Only by such appraisal can the excellence of a



program be maintained and changes be intelligently made,

Spafford (30), writing on the fundementals in teaching has stated
that curriculum planning, whether of the entire school of home economics
or of a specifie fiéld, takes»its direction from the philosophy of those
who are responsible for the program, This will determine the learning
which is considered to be most worthwhile, the kind of educational expe-~
riences that will be provided, ard the ways in which learning is to be
evaluated, It is postulated that four basic steps are essential in
planning a curriculum: the setting up of objectives and their inter-
pretation into behavior outcomes; the determining of the learning
needed to achieve the objectives; the selecting of educational expe-
riences for acquiring the learning needed; and the deciding upon ways
of measuring the extent to which the learning has been acquired,

The specific objectives set up within an area will be influenced
by the needs'of those being educated and by the needs of society; the
. experiences used in achieving the objectives will be influenced by the
resources available,

Development of the questionnaire used in this study was the result
of an intensive study of existing practices for the teaching of home
management, in the light of departmental philesophy, as it relates to
the subject matter area, The dgpartmental objectives were used as the
basis for development of sub-objectives relating directly te goal
attainment for the residence course. The instrument, in increasing
developmental form, was tested by students currently in residence at
the management houses, This practice led to numerous changes, which
reflected student thinﬁing on implementation of goal achievement :t"erf=

the residence course, It is axiomatic that the objectives of a
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curriculum should be clearly defined, that deciding upon ways in which
learning is to be appraised is an important part of curriculum building,
and that student appraisal of their own growth is an important part of
learning and of program evaluation, This concept eof curriculum build-
ing fofmed the basis upon which the departmental faculty built the
framework of goals for the Department of Home Management, Equipment,

and Family Economies,

The instrument, in its final form, was appraised by a member of
the Department of Home Economics Education who is consultant for eval-
uation in the College of Home Economies,

The structured portion of the questionnaire was used to obtain
student evaluation of progress toward goals in the residence course.
Open-end questions were asked to gain further information concerning =
the residence experience, The terms '"much", "some", and "1ittle", used
to designate these categories of accomplishment for goal attainment,
were used to arrive at relative, not absolute wvalues,

The questionnaire was submitted in 1961 to all students who had
been enrolled in the home management residence course during the 1960-61
academic year. Seventy-six students were enrolled in the course dﬁring
this period and sixty-two (81,58 percent) returned the completed ques-
tionnaire,

During the spring term of the 1966-67 academic year the same ques-
tionnaire was submitted to the original list of students who had partic-
ipated in the eriginal survey, Addresses for these students who would
have ordinarily graduated within one year after being enrolled in the
residence course were obtained through the cooperation of the Home

' Economics Alwmni Association of Oklahoma State University. No addreésas
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were available for five of the original seventy-six, and four were now
living outside of the United States, Of the resultant sixty-seven ques-
tionnaires mailed, five were returned by the Post Office Department as
undeliverable, Thirty-three, or 53,23 percent of the questionnaires
were completed and returned, |

Evaluation of course objectives of the home management residence
course by a group of students who had completed the experience, and re-
evaluation»six years later by the same group after graduation from
Oklahoma State University is expected to result in some insight into
 student and graduate subjective evaluation of attitudes toward individ-
ual and group attainment of departmental objectives for the management
residence course.

The numerically designated walues of three, two, and one which have
been assigned to the "much®, "some", and "1little", categories will be
used to arrive at individual and grqup arithmatic mean scores of objec-
tive achievement,

Division of groupings for achievement, expressed in percentage of
individuals designating "much", "some", and "little" objective achieve-~
ment for the various course objectives and sub-objectives, is expected
to indicate whether or not there is an appreciable difference in the
learning experience of the residence eourse for married and single stu- .
dents, home economics education and other majors, and students who have
obtained ecredits toward the degree exclusively at Oklahoma State Uni-
versity and those who transferred to the university from other
institutions.

Analysis of the questiomnaire in its first submission and compar-

ison of responses in the questionnaire submitted six years later to the
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same group of individuals will of necessity require several assumptions,
The original list of students comprised the total enrollment during a
full academic year in the home management residence course. It is as-
sumed that no self-selective process was operating during that time and
that this group of students is representative of the average students
then enrolled in the home economics options requiring residence course
enrollment, It is further assumed that the randomness of the first
sample and the secornd are similar if not parallel, It is also assumed
that level of retention of subject matter and ability of reecall in this
particular group of individuals is normally distributed. Analysis of
the questiomnaire from the standpoint of two points in time is expected
to show whether or not there is any appreciable difference ih individual
and group opinions related to objective achievement for the home manage-

ment residence course over time,
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" Review of Literature

A review of literature relating to the subject of home management
residence courses per se revealed that one of the earliest compre-
hensive studies was undertaken by Jwdy in 1929, and was designed to
determinebpast, present, ard most desirable practices used in the teach-
ing of home management through the home management residence. One of
thelaims of her study was to formulate policies or objectives for fu—}
ture use in administering the residence course.

The data collection 1nstrument, in the form of a questionnaire de—
signéd 16 obtain information on past and present home management in-
structions, was submitted to one hundred institutions offering a foﬁr- _
year curriculum in home economics, Sixty-eight of the institutions cen-
tacted responded, and forty-one of these institutions indicated that
they used a management house residence as a laboratory for the teaching
of home management,

& board of experts, as well as those instructors participating in
the stndy; expressed the opinion thaf emphasis should be placed on
development of a professional attitude toward homemaking, and _the use.
of management to enhance family and community. Welfare, o

Further analysis indicated that in the past emphasis had beeﬁ
placed on manipulative skills and disseminétion of information dealing
with performance of specific househould tasks., Indications weré; that

although the instructofSMbelieved in theery that less emphasis should
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be placed on skills, this was not necessarily put into pfaetice at the
time of the study.

In 1947 Elliott:(8):initiated an nd.lysﬁzsobfhcmemanagementeduca-
tion at the college level. The study was concerned primarily with the
philosophy, aims, and'content of the home management residence course,

The first of two questionnaires was submitted to colleges with
home management residence programs, and contained questiQns concerned
primarily with physical set-up of the management house and the manipu-
latiﬁg processes used. Forty~two percent (106) of those contacted
responded,

A second questionnaire, based on analysis of textbooks and manage-
ment course outlines, plus information obtained from the first question-
naire, was sent to the original respondents, Replies were received from
sixty-two percent of the second group,

EXliottrreported ‘that:approximitély itwosthirdsoof bhe, partigipants
endorsed the philosophy that managément is a way of life and a means of
achieving the highest values from human relations. Although the partic-
ipant believed that the major objective of the resident program was wise
-use of resources, implementation suggested emphasis on skills, Ranking
of subject matter areas, in order of their importance; were as follows:
efficient management, tiﬁe énd energy management, philesophy, finance,
housing, health, recreation, the family car, and clothing, The study
showed_that home management house residents received very little expe-
rience‘in the handling of money, and very little was being done to |
provide management experiences at wvarious income levels., Analysis of
the findings indicated that the majority of the residencesVope%ated on
a relatively rigid and inflexible procedure, which was instigated by
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the faculty member acting as adviser.

In 1945 Alice HirqhgyﬁMace initiated a study at Oklahoma State
University te investig#tébﬁhe level of learning experienced by students
living in the home management houses. The study, conducted during the
years 1945 to 1948, used as a data collecting instrument a questionnaire
administered to one hundred seniors in four departments of home econom-
ics;lHome Economics Education, Household Arts; gousehold Science, and
Home Life, Students completed the questiennaires on entering the course
in household administration, previous to their residence in the home
management house, The questicnnairs consisted primarily of general in-
formation regarding background and éxperiences of students in performing
homemaking aectivities, and the degree of skill and feeling of security
they felt they had attained.

Mace's study did not progress beyond the point of administering
the 1nitial questionnaire, however, the data obtained was used by _
Long (17) in 1948 as the basis for a study of implications for curricbixx
ulum building in home econemies, »

Conclusions drawn by Long indicated that homemaking activities were
experienced at home rather than at school in the majority of cases, Im-
plications for further study of time and energy conservation were very
strong, as few students indicated experience in this area, Consumer
economics and buying practices were also considered to be areas in which
more work could be done;

MeKinney (18), hypothesizing that the residenaé course in home man-
agement provided opportunities to elevate the experienée of associated
life te the level of awareness,'where they would take on the character,:

for the participénts; of conselously designed experiences to promote
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democratie insight and behavior, used the home management residence
experiences as the vehicle to test hgf hypothesis, All planning was
done through the medium of small group councils, Evidence of attitude-
changes toward democratiec values and procedures was collected through
use of Point of View Inventory, personally phrased statements of one's
own philqsophyvqf homemaking, and activity progress logs which were com-
pleted bj each student during each peried of the homemaking experience,

Evidence of change through the use of éhe point of view inventory
at the beginning and end of the residence period was inconclusive, The
personally formulated statements of homemaking philoscphy, written at
the beginning and end of thé period indicated that democratic growth had
occurred, The activity progressklogs and the Homemaker's Rating Seale;
used for self ewvaluation, indicated willingness teo rate oneself and a
continuing rate of growth as homemakers, both of which can be considered
to be evidences of democratic behavior,

A secondary funééioh ofv§his study was the exploration of the rela-
tionship of house advisers to the charscter of the home management res-
idence experiences, The investigator wanted to know whether house
advisers had had special training in the creation and promotion of
democratic experiences and whether they accept responsibility for devel-
oping democratic growth in students,

Results of the study show that trained advisers are more democratic
in determining policies relating to the course than are untrained ad-
visers, However, untrained advisers use procedures which are more
democratiec,

Holbrook (12), in a study of management problems of home management

house students, undertock to determine the number and kind of management
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problems occurring in the residence course., Both students and advisers
participated in the study, which was carried out at Purdue University in
1956, The researcher attempted to pinpoint areas of work in the home
management houses to which greater attention might be given by advisers,
to find situations which students consider to be problems and how fhese
compare with the advisers list, and to set up a file of information on
management problems to be placed in the management houses.

Results indicated that lists of problems, and their percentage of
occurrance and order of incidence was essentially the same for both stu-
dénts and advisers, Use and care of equipment was the most prevalent
problem, with housekeeping procedures, time management, preparation and
serviceaof food, small equipment and group living occurring in decreas-
ing ordervand percentage of incidence.

Hohenhaus (11) conducted a study to ascertain faculty and student
perceptions of the home management residence, Her hypothesis postulated
that there was no significanﬁldifference betweén faculty.and‘students
with respeet to: o

A, Perceived goals of the home management residence course

B. Interpretation of home management residence activities, and

C. ©Educational importance attributed to the home management

residence,

Educational institutions in the central region having a four year
home eéonomics program offering the home managemant residence course
were surveyed, Persons contacted were administrators; home management
residence advisers,'and students enrolled in the residence course, Both
students and faculty mémbers.were asked to rate the residence course in

relation to other iaboratory courses. An overwhelming majority
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(98,6 percent) of the faculty, and 88.9 percent of the students rated
the home management residence course as equal to or more valunable than
other laboratory courses, On the basis of the analysis of the data the
hypéthesis of equal faculty and studenf perception of the home manage-
ment residence was rejected.

Curmlative evidence implied that when the management of resources
was emphasized as a goal in the activities of the home management res-
idence course students attributed greater educational importance to the
course, Moreover, the findings suggested that when students were aware
of activities related to the development of peréonal relationships they
were further convinced of the value of the residence program,

Robbins (28), working toward evaluation of the home management
courses at Montana State College in 1962, used two groups of individuals
to obtain managerial seores, One group consisted of gradustes of the
home economics department and the other was made up of wives of students
enrolled in the eollegef Completed questionnaires were received from
100 graduates and fifty-one wives of students, The tests compared the”
managerial scores of the two groups in the areas of human rescurce man-
agement; material résource management, and work simplification. A test
for significance at the five percent confidence level showed the mean
scores of all areas to be higher for home economics graduates than for
student wives, A greater portion of home e¢onomieé graduates than of
student wives indicated frequent application of work simplification
principles te work both inside and outside the home,

Dopson (7), seeking to determine ﬁhether the home ﬁanagement ros-
idence course was attempting to meet the needs of the.hqu economics

students in relation to some of the social and economic changes and
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technological developments which influence all aspeets of American life,
surveyed students who had taken the course from September 1959, to
August 1961, From a total of 133 questionnaires, 88 or sixty-seven
percent were returned., Analysis showed that the majority of the former
residents considered the ﬁome management residence course as one of the
most valuable home economies courses in the currieulum, The following
suggestions were made in relation to cecurse content: more information 7
and experience in time, money and energy management; additienal informa-
tion and experience in séleetion, use and care of home furnishings,
furniture and household equipment; greater emphasis on human values and
successful group living; better methods for groups and individuals in
evaluation; more realistic, up-to-date experiences similar to home exps-
riences; additional house meetings, individual conferences and mcré
class lectures,

The central purpose of the work done by Desi (6) was to develop an
instrument which would measure the image of home management in two
groups of Iowa State University graduates; home economics majors and
non-home economics majors. Random sampling of graduates from 1956
through 1960 were mailed questionnaires, )

Theé test instrument consisted of an‘agreement~disagreement inven-
tory of fifty items and a polar-concept section of twenty-two sets of
adjectives describing home management., Responses were received from 57
percent of the home economics majors and 58 percent of the non-home
economics majors. Responses of seven members of the home management
faculty were used to develop a key for scoring responses of the group,

Anslysis revealed that the image of home management held by home

economies graduates was much more like that of the faculty than was that



of the non-home economics alumni, Item analysis indicated that the : |
items in both the agreement-disagreement inventory and the polar-’-éo.ncbept
section were associated with the general content of home management
rather than with any one element such as goals and values, resources,

or phases of the process, An analysis of variance indicated that the
revised instrument was reasonably sensitive in revealing differences :Ln
the :’uﬁage of home management held by individuals, There were no signif-
jcant differences in responses of the alumni when elassified by age,
marital status, or employment experience,

Mau (20), investigating the cognitive objectives of home management
programs at the undergraduate level, contacted 397 home management pro-
fessors and received an eighty-two percent response to her questioni;
naire, A set of taxonomy-classified cognitive objectives was proposed
for the development of undergraduate home management courses, and the
respordents were asked to rate them according to their essentiality
toward the teaching of home manégement. of fhe fifty objectives, 17 7
 were rated as essential by the majerity. Twelve of the essential objegn
tives described intellectual abilities; three were comprehension cbjec-
t.:'l.ves; two delt with application, none related to analysis, three re':I- o
lated to synthesis, two were in relation te evaluation, and seven wére
knowledge objectives. .

‘Amwng the fifty objectives, application was rated by the respoml‘% .
ents as the most essential class; analysis and synthesis each rated 1?3;‘
essential than knowledge, and less than half as essential as a.pplica.#.’t»‘:
tion, Know}edge Wwas rated averagely more essential than the five. more
complex c_la.sses;

The findings of this study would suggest that the home management
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curriculum be studied with regard to the development of subject matter
leading to more complex cognitive behavior. Analysis also indicated
that teachers in the home management area of home economics need to
examine their choices of learning and evaluation expefiences relevant

to application, analysis, and synthesis objectives,



CHAPTER IIT
(ANALYSIS OF DATA

During the year 1961, the writer served on a graduate assistant-
ship as resident adviser for one of the home management residence units.
She participated at faculty meetings where objectives of the course,
the department and the divisioh were discussed and developéed, From
these discussions and from the literature, the questionraire used in
this study was developed.

The &ﬁéstionnaire (Appendix) contains eight major objectives with
L5 sub,objective statements incorporated under these. At the end of
the cou?se each student was asked to indicate a degree of goal attain-
ment in terms of ”mu¢h§, "sameﬁ; or "little", The responses of individ-
ual students to the ﬁueétibnnaire could not be identified but through
general information asked student responses could be identified in
terms of major of the student, whether or not all course work had been
taken at Oklahoma State University or some.transferred from another'in-
stitution, and marital status. The questionnsire also contained some
open end questions which sought to identify "most worthwhile" and
Yleast worthwhile" experiences in the residence course,

A similar questionnaire was sent to the same group of graduates
six years later, The analysis of.dat# is concerned primarily with dif-
ferences which exist between selected groups in relation to course ob=-

jective attainment for the home management residence course., The

24
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students contributing data collected in 1961 will be referred to as
Group I and those from whom data was collected in 1967 as Group IT,
Within eééh'group student comparisons are made between single and mar-
ried, transfer and non-transfer, home economies education majors and

other majors in home economics, and the two groups are compared,
Group I Analysis

Group I consists of 62 fbéponsesg 81.59 percent of all students
who had been enrolled in the home management residence course during
the 1960-61 academic year., Forty-six of this group were single and
sixteen were married, Comparison of student evaluation of course ob-
jective attainment for these two groups (Table I) shows a consistently
higher percentage of single students than married students who felt
they accomplished much toward ecurse objectives. The widest divergence
occurred in Objective VI, relating to the development of increasing com-
petence as a consumer of goods and services, and shows 47,38 percent of
the single students in contrast to 30,00 percent of the married students
who felt the experiences in the home management house had contributed
mach to this objective., Objective VIII, concerning growth in the abil-
ity to use work simplification as a tool of personal and home management,
shows a similarly wide difference in the scoring of the two groups, with
51,62 peréent of the single students and only 34,37 percent of the mar-
ried students checking the "mmch" category.

Only in the category of applying the principles necessary for ef-
fective selection, operation, care, and arrangement of equipment do the

married and single students agree on how much the home management course



TABIE T

o PERCENT COMPARISON OF SINGLE AND MARRIED STUDENTS IN GROUP I
' IN REIATION TO GOAL ATTAINMENT

Much e Some - Little

Ig Managerial ability growth* Single** Marriad*ﬁu Single Married Single Married
1., Varying conditions* 65,21 50,00 23.95 | 37,50 10,86 12,50
2, Decision making 56.52 43,75 ,§6f9§§ 50,00 06.55 68.25
3. Clarifying values = 36,95 25,00 b5.65 8375 17.39 31,25
4, Persénal values 43,48 50.007 %&3‘453 31,25' 13.04 18,75
5, Flexible standards 5t 3k 56,25 3478 31.25 10.86 12.50
6, Management process 67.39 37.50 fﬁé,aéb 43,75 o4, 34 18,75
7. Creativity 5217 43,75 2826 .50 19.56  18.75
8. Alternste resources 45.65 50,00 47.82 37,50 06.52 12,50
9. Abilities and attitudes . 63,00 . 56,25 30.43 31.25 06,52 12,50

II, Standard of living

10, Critical thinking 50,00 31,25 15,65 37,50 o, 3l 31,25
11. Different standards 60,86 62,50 32,61 18,75 06,52 18,75
12, Responsibilities 63,04 68.75 34,78 25.00 02.17 06,25

92



TABLE I (Continued)

13. Realistic goals 54,34 62,50 34,78 25,00 10,86 12,50
14, Philosophy of life. 32,61 18.75 43,48 62,50 ‘,25,95 18.75
III. | “-S'ocibé-‘econ_omic trends
15, Realistic interpretation  Ok,3l 06,25 23,95 3,25 7173 62,50
16, Open mind 28,26 25,00 h7.82 37.50 23.95 "+ 37.50
17. On being informed .. 34,78 18,75 47,82 50,00  17.39  31.25
‘iV? Financial management
18, Identify problems 56,52 56,25 39;15 37,56 Ok, 34 06,25
19. Influential factors 71,73 56,25 19,56 25,00 08,69 18,75
20. Cooperative activity 73.91 | 56,25 17,39 31.25 08.69 12,50
21, Plans and records 73.91 68,75 21,73 12,50 o4, 34 18,75
22, Increasing satisfactions 45,65 37,50 47,82 56.25 06,52 06,25
23.. Real value of money | 47,82 18,75 43,48 43,75 08,69 37.50
24. Harmony 58,69 56.25 34,78 31,25 06,52 12,50
25, Different standards 69,56 43,75 26,08 50,00 o4, 34 »

06,25

LZ



TABLE I (Continued)

V,"Seléction, operation, care

18.75

‘ 26, Manufacturer's guide | 45,65 | 56,25 by ,82 25,00 06.52

27, Functional features 52,19 50,00 36,95 37.50 10,86 12,50
28, Work simplification 5l , 34 43,75 39.15 37.50 06,52 18,75
29, Skillful use 52,17 50,00 41,30 50,00 06;52 0

30, BEffect of arrangement 56,52 62,50 28,26 25,00 15,21 12,50

Vio Consumer competence

31, Necessary knowledge 65.21 50,00 30,43 37.50 ol 34 12,50
32, Better consumer 4,30 31,25 41,30 56.25 Ol 34 12,50
33, Comparative values 54,34 31,25 43,40 50,00 02.17 18.75
34, Reasons for choices 34,78 12,50 56,52 56,25 08,69 31.25
35. Irdividualistic choice 28,26 25,00 60,86 25.00 | 10,86 50,00

8¢



TABLE I (Continued)

VII. Decision making

36, Logical process 43,48 37,50 45,65 31,25 10,86 31.25
37. Positive attitude 7.82 50,00 39.15 3125 13,04 18.75
36, Self dirsction 5.3 43,75 32,61 43,75 13,04 12,50
39. Responsibility 73.91 56.25 26.08 4375 0 0

40, Analytical actions 45,65 68.75 45,65 12,50 08,69 18.75
41, Self confidence 56,52 43,75 36.95 43,75 06,52 12,50

vxxi;"wofkfsimﬁlific;tion

42, Applied 69.56 56.25 2173 31.25 08,69 12.50
43, Practices 45,65 25,00 39,15 56.25 15,21 18.75
44, Application framework 50,00 37.50 39.15 31.25 10.86 31,25
45, Analysis of results. 41,30 18.75 41,30 43.75 37.50

17.39.

* For- C-oiﬁiileté’i‘» statement’see Ghsstionnaire intappendix.

. T°J°31 singlerm:lb. oTotal-married 16

62
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contributed toward the objectives listed, with 52,50 and 52.17 percent
respectively appearing in the "much" category. Responses for both
groups were similarly different in the categery referring to little
accomplishment, with fewer of the single than the married students éhoww
ing little goal accomplishment.,

Anaiysis of the data‘related to transfer and non-transfer students
in Group I, with twentyntwé_téansfer and forty non-transfer students
(Table II), indicate that the two groups agree essentially on Objective
I, relating to growth of managerial abilities, with 52,01 percent of the
transfer students and 51,66 percent of the non-transfer students indi-
cating that the experience in the home management house contributed much
toward this objective, Objective III, regarding increase in under-
standing of the significance of socilo-economic trends and technologieal
developments (tréﬁéfer 24,24 percent and non-transfer 20,00 percent);
Objective IV, abilify to apply the prineiples and procedures of finan-
cial managementv(tiansfer 55.11 percent, non-transfer 60,9 percent);
and Objective VIIT, abiiity to use work simplification (transfer 44,31
percent and non-transfer 48,75 percent) indicate little difference be-
tween the two groups in relation to cbjective attaimment.

There were evident differences of opinion, however, in relation te
Objective.II, growth in judgment in deciding on the standard: of living
“desired for self and family which is in harmony with one's philosophy of
life, transfer students showing 45.45 percent and non-transfer students
showing 54.50 percent goal attainment in the "much" category. ObJjective
.V, concerning effective selection, cperaticn, care and arrangement of
equipment (transfer 57,27 percent non-transfer 49.50 percent); Objestive -

VI, concerning consumer competence (transfer 29,99 percent non-transfer



TABLE II

PERCENT COMPARISON OF GROUP I TRANSFER AND NON-TRANSFER
' STUDENTS IN REIATION TO GOAL ATTAINMENT

- o Some Little
I. Managqriallability growth* ,ﬂ?Ttap?;?f: _ rTransb*f N-Trans. Trans. N=Tran$, Trans,
1. Varying conditions* 60,00 63.63 25,00 31,81 15,00 o, 54
2. Decision making 55,00 50,00 42,00 36.36 02,50 - 13,63
3. Clarifying values 37.50 27 .27 42,50 50,00 20,00 22,72
4, Personal values 50,00 36,36 37.50 45,45 12,50 18.18
5e Flexible.standards 60,00 | k5. 45 30.00 40,90 10,00 13.63
6. Management process 52,50 | 72,72 37,50 22,72 10,00 04,54
7. Creativity 47,50 54,54 30,00 31.81 22,50 13.63
8, Alternate resources 47,50 45,45 42,50 50,00 10,00 Ok, 54
9. Abilities and attitudes. 55,00 72.72 35.00 22,72 - 10,00 Ol , 54
IT. Standardrof living
10, Critieal thinking 45,00 45,45 7,50 36.36 ‘07,50 18,18
11, Different standards 67,50 50,00 25,00 36,36 07.50 13,63
12, Responsibilities 70.00 .54055 27.50 40,90 02,50 04, 54

T€



13.

Realistic gdals

TABLE II (Continued)

55,00 59.09 32,50 31.81 12,50 09. 09
14, Philosophy of life 35,00 18.18 140,00 63.63 25,00 18,18
III. Socio-economie ‘tr‘ends
15. Realisﬁic_ ‘interpretation 07.50 0 27, 50 22,72 65,00 7727
16. Open mind 22,50 36.36 50, 00 36,36 . '4»";‘27.50 _27;27
17. On being informed * 27,50 36,36 55,00 36.36 17,50 27.27
IV. Finaneial management
18. Ideﬁ-tify problems 60,00 50,00 35.00 &5.45 05,00 04,54
19. Influential factors 70,00 63.63 17.50 27,27 12,50 -09', 09
20, Cooperative activity 72,50 | 63.63 . 17,50 27,27 - 10,00 : 09,09
21, Plans and records 75,00 68,68 15.00 22,72 10,00 109,09
22, Increasing satisfactions 50,00 31,81 45,00 - 59.09 05,00 09, 09
23, Real value of money 42,50 36,36 45,00 40,90 12.50 22,72
24, Harmony 57,50 59.09 35,00 31,81 07.50 09.09
25, Different standards 60,00 _: | 68.18 32,50 31,81 07,50 0

z€



TABLE 1T (Continued);

V. Selection, operation, care

26,

50,00

Manufacturer's guide 40,00 63.63 27,27 10,00 09,09
27. Functional fe;t?res 47,50 59.09 37.50 36,36 15,00 Ok . 5
28, Work simplification '52,50 50,00 40,00 | 36,36 07.50 13,63
29, Skillful use 52.50 50,00 45,00 40,90 02,50 09,09
30, Effect of arrangament 55.00 63,63 30,00 22,72 15,00 13.63

vI. Cbnsumer‘competence, o

31, Neceésary kﬁowledge 65.00 54,54 27.50 40,90 07.50 04,54
32. Better consumer 55,00 ' 36.% 37.50 59.09  07.50 O, 5
33; Comparative values 62,50 22,72 30,00 72,72 07.50 Ol , 54
34; Reasons for choices 35.00 Jf_g18518.7 ' 57,50 54,54 07.50 o 27.27
35, 32,50 18.18 52,50 50,00 15,00  3L.81

Individualistie choice

€¢



TABLE II (Continued)

VII. Decision making

36. Logical process 52,52 22,72 35,00 54,54 12,50 - 22,72
37. Positive attitude 50,00 15,45 42,50 31,81 07.50 22,72
38, Self direction | 60,00 36,36 37.50 31,81 02,50 31,81 .
39. Responsibility 75,00 59,09 25,00 40,90 0- _o'
40, Analytical actions 50,00 5,54 42,50 27.27 07.50 18,18
41, Self confidence 5750 4545 32,50 50,00 10.00 Ol , 54
VIII. Wgrk shnphficafion_ :

42, Applied 65.00 6818 25,00 22,72 10,00 09,09
43, Practices 40,00 40,90 40,00 50,00 20,00 09,09
4L, Application framework 50,00 40,90 32,50 Ls.45 17.50 13.63
45, 40,00 27.27 37,50 50,00 22,50 22,72

Analysis of results. . .

* For complete statement see questionnaire in appendix,

L EE

""Total non-transfer = 40

Total transfer = 22

He
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50,00 percent); and Objective VII, on decision ﬁaking (transfer 43,93
non-transfer 57.50 percent) all éhowed appreciable differeﬁce between
the evaluation of the transfer and non-transfer students with regard to
goal accomplishment,

In a comparison of thirty-seven home economics education majors
and twenty-five majors in other areas of home econemics, results indi-
cate a consistently higher percentage of other majors than home econ-
omics education majors (Table IIi) expressed the opinion that the expg-.
rience in the home management house contributed much to the objectives
of the course, Objective V, conéerning the effective éeleetion,‘operae
tion, care and arrangement of equipment showed the widest difference,
with home economics education majors indicating 43,78 percent and other
majors indicating 64,80 percent in the category showing much goal ac-
complishment, ObJjectives I, VII, and VIII all showed differences in
percentage of individuals checking the "much™ category in excess of
fifteen percent. | |

In answer to the question,-ﬁWhét experiences in the home manage-
ment house were most worthwhile to youl", indiecations are that the value
of the experience depended upon the viewpoiht'af the stﬁdent and her
felt needs, Food budgeting for different cost levels rated highest,
with seventeen responses, Entertaining was next with thirteen re= -
sponses, with many of the students stating that these experiences
resulted in a greater feeling of eonfidence in regard to soecial skills
and poise, Twelve responses related to work simplification tecﬂniques,
while ten referred to food preparation;.over-all management experiences,
meal planning, written records and group living, Group planning, crit-

ical evaluation and use of equipment were each listed three times,



' -TABLE III

PERCENT COMPARISON OF GROUP I HOME ECONOMICS EDUCATION MAJORS AND OTHER MAJORS
IN RELATION TO GOAL ATTAINMENT ’

Muech.

. ~ Some Little
«Le Managerial ability growth* H.E.E.**» :‘<cher** H,E.Ef Other - H.E.E. ‘ Other
1. Varying conditions* 51.35 76,00 35,13 16,00 13.51 08,00
2, Decision making 43,24  -  68.00 48.65 28,00 08,10 04, 00
3. Clarifyingrvélues 27,02 44,00 51.35 36.00 21,62 - 20,00
- 4. Personal values 37.84 5*f . 56.00 | 45,95 32.00 16,21 12,00
| 5. Flexible standards 51.35 60,00 37,84 28,00 10,54 12,00
6. Management”prdcess | 54,05 ;> i‘68;0O 37,84 24.00 08,10 - 08,00
7. Creativity 51,40 148,00 29.73 32,00 18,92 20.00
8. Alternate'resources 40,54 .  56,00 48,65 40,00 .10.5§ o, 00
9. Abilities and attitudes 48,65 Hj}’ﬂ.so.oo , 40,54 16,00 10,54 04,00
II. Standard of living
10, Critical thinking 43,24 48,00 40,54 48,00 16.21 o4, 00
11, Differént standards 62,16 60,00 27.02 32,00 10,54 08,00
12, Responsibilities 59,46 72,00 35.13 28,00 05.40 0

9¢



TABLE III (Continued)

13, Realistic goals 51.35 64,00 37.84 24,00 10, 54 12,00
14, Philosophy of life 27,02 32.00 56.75 36,00 16.21 32,00
JII. Socio-economic trernds.
15, Realistic interpretation 05.40 k4,00 16,21 40,00 78.37 56,00
16, Open mind 18.92 - 40,00 10, 54 52,00 10, 5k 08, 00
17. On being informed 32.43 . 28,00 - bO, 54 60,00 27.02 12,00
‘ Finanéial.manqgement
18, Identify problems 64,86 - bh,00 29,73 52,00 05.40 0%, 00
19, Influential factors 59.46 . 80,00 27.02 12,00 13.51 08,00
20, Cooperative activity 6k ,86 76,00 24,32 16,00 10. 54 08,00
21, Plans and records 72,97 . 72,00 16,21 24,00 10,54 04,00
22, Increasing satisfactions 37,84 52,00 - .05 44,00 08,10 0%, 00
23, Real value of money 29,73 . 56,00 48,65 36,00 21,62 08,00
24, Harmony | 56.75 60,00 3243 36.00 10,54 0. 00
25. Different standards 62,16 64,00 29,73 36,00 0

[

08,10
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TABLE TITI (Continued

V. Selection, operation, care .
26, Manufacturer's guide 43,24 56,00 48,65 32,00 08.10 12,00
27. Functional features 48,65 56,00 35.13 40,00 16,21 4,00
28. Work simplification 40, 54 68,00 43,20 32,00 16.21 0
29, Skillful use 35.13 76,00 56.75 24,00 08,10 0
30, Effect of arrangement 51.35 68,00 27,02 28,00 21,62 04,00
VI. Consumer competence
31, Necessary knowledge 54,05 72,00 35.13 28.00 10,54 0
32, Better consumer b5,95 52,00 45,95 44, 00 08.10 o4, 00
33, Comparative values 45,95 52,00 45,95 hh,00 08,10 04,00
34, Reasons for choices 24,32 36,00 54,95 60,00 21.62 04,00
35, Individualistie choice 21,62 36,00 48,65 56.00 08.00

29.73
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TABLE ITII (Continued)

VII. Decision making

AN

36. Logical process Lo,54 4l , 00 35,13 52,00 24,32 04,00
37. Positive attitude 35.13 68,00 48,65 24,00 16,21 08.00
38, Self direction 43,24 64,00 37.84 32,00 18,92 04,00
39, Responsibility 64,86 76,00 35.13 24,00 0 0

40, Analytical actions 45,95 60,00 37,84 36,00 16,21 O, 00
41, Self confidence 48,65 60,00 45,95 28,00 05.40 12,00

VIII. Work simplification . .

42, Applied . 59,46 76,00 27,02 20,00 13,51 04,00

43, Practices 35.13 48,00 | 45,95 40,00 18.92 12,00
Lb, Application framework 37 .84 60,00 hO;Sﬁ 32,00 21,62 08,00

45, Analysis of results . 35.13 26,00 40,54 44 00 24,32 20,00

* For complete statement see questionnaire in appendix,

* Total home economics education majers = 37 Total other majors = 25

6¢
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whereas 1aundry, cleaning processes, and household standards were
listed once each,:

More than one-half of the studénts indicated that living and work-
ing as a group had contributed toward understanding different standards
and appreciation of individual differences.

In answer to the question, "What experiences in the home manage-
ment house were least worthwhile to you?", the completed questionnaires
showed that the majority of responses could be listed under the cate-
gories of laundry, general cleaning, food preparation, dishwashing and
group meetings, General cleaning was the activity considered to be
least valuable by the largest number of students, with twenty-eight
responses. Food preparation amd dishwashing was the next activity con-
sidered least valuable, Laundry, meetings, written plans, hostess func-
tions, marketing, and "rehashing" of values and goals were listed once
each as experiences of little value., Eleven students did not list any
experiences as least worthwhile whereas twelve students added the com~-
ment that all experiences were of value to them, A few explained fur-
ther, that though the experience may not have been of value to them
because they had already developed the necessary understandihg and‘
ability it could not be eliminated as the task was part of housgkeeping.

Several of the students who listed housekeeping tasks as ofhiéast
value explained that the reason was that they preferred doing it in
their own homes or that they had to repeat the same job at home,

In disucésing the question concerning more pféparation befdre
entering the home management residence, the majority of students indi-
cated that they felt their preparation to be adequate, Those listing

areas in which they felt they would have benefitted by more preparation,
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listed food management, home management and equipment.

Responses regarding suggestions for improving the home management
experience indicate that the students had given the question some
thought and their suggestions were as a whole related to areas currently
being considered by the faculty of the home management department.
Many expressed the opinion that having the course less structured would
result in more managerial expsrience for the student, The word
"realistic! was used by many of the students when referring to suggested
changes, A more permissive attitude toward experimentation and devia-
tion from already established standards was listed by the majority. A
reduction in the amount of work required was suggested by elimination
of the noon meal at the residence, shorter periods of residence, pur-
chase of eguipment such as dishwashers, garbage disposal units, and
more functional table linens.,

A1l of the married students indicated that they felt some other
method of fulfilling the requirements of the residence course for stu-
dents who were married should be offered, Using the homes of the stu-
dents was the most common suggestion, however one suggested that the
course be waived, ancther that it be optional, and two suggested that
if the course continued to be required for teacher certification, that
the married student not be required to participate in all meal and
gocial functions, but do a special problem to take the place of these
activities,

Use of the twice weekly meetings for work simplification demon-
strations, new consumer information, guest speakers, and reviews of
such things as table service, laundry and cleaning procedures, were

suggested.,
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A numberbof the students suggested that more preparation, in the
form of several regular class meetings, be given just pricr to entrance
into the residence course., In these meetings objectives and standards
could be established by the students.

Tabulation of responses to the question, "What undergraduate
courses do you think were especially valuable in preparing you for the
residence course?" showed that the largest number was in the home man-
agement category, with forty-six responses, Fortyaone responses were
for some form of meal planning or table serviece, whlle twentymelght
listings were in foed preparation, ranging from the ba51c courses
through quantity cooking and meat preparation. Household equipment ap-
peared twelve times, and economies, psychology and family relationé
courses each appeared once, J |

In answer to the question, "In :rhich?bf the Pellowing activities
for which the student group is responsible would you like to have had
more student participation?®, the majority of the respondents indicated
that they felt they had participated sufficiently in these activities,
Approximetely one-third suggested more student participation in organ-
ization of work, while setting goals, making financial plans, and éval-
uation were listed by approximately one-fourth of the stulents.

| In an effort to arrive at student attitude toward the home manage-
ment residence course they were askedvto check a list of attitudes
describing their feeling about the residence course prior to living in
the house. Attitudes and number of students checking each were:

Antigipation of the opportunity to manage a home situation ., . 15

Desire to strengthen some homemaking abilities , o« o o o s » » 21



Feeling of insecurity .« o o o« ¢ o ¢ s 0 0 ¢ v ¢ ¢ o ¢ s ¢ & o &0

Appreciation for new experiences in human relations ., , . . . 23

Apprehension due to inadequate or misinformation . . « o » » » 31

Fear of excessively heavy 1oad . v o o ¢ o « o o o o o o ¢ o » 2.

Desire to evaluate own abilities . « o o o o ¢ o s 6 2 o o o 11

In answer to the question "Did your attitude change after having
lived in the house, and‘if so, hoﬁ?" Sixty percent of the students re-
ported pesitive attitude changes toward the following:

1, Misinformation before taking the course

2, TFeeling of inadequacywand_insecuripy'inﬁhbmémaking“abilities

3. Excessively heavy lecad

4, Repetition of what had been learned before

5. Unfavorable teacher attitude

6, Lack of freedom

Another student attitude question agked: "In your opinion, could
the experiences gained in the home management house be obtained from
other courses offered in the Division of Home Economics? If so, where
and whent?" Two-thirds of the students answered that they did not feel
that the experiences gained could be gained anywhere other than in the
home management house, Seven failed to answer the question, and nine
said yes, they felt the experiences could be gained elsewhere, In an-
swering the where and when portion of the question suggestions that
meal planning and table service courses be expanded to include more
individual problems, planming and marketing; equipment courses could
include work simplification; and that the home management lecture
course could be supplemented by laboratory experiences, A suggestion

was made that married students could be given advanced standing



examinaticons to‘establish credit,
Group II Anslysis

Analysis of the data for single (23) and married (10) students
(Table IV) in Group IT shows that in only one category, that dealing
with the standard of living, deces the gingle group show a lower percent-
age of individuals indicating the Ymuch" objective accomplishment
(single 10,86 percent, married 15,00 percent)., Objective VII, growth
in the ability to make reascned, intelligent decisions, indicates that
both groups are in agreement with approximately 25 percent showing much
accomplishment, 40 percent showing some accomplishment and 33 percent
showing little accomplishment, In all other categories the single group
indicate consistently higher percentages of single students than marrisd
students reporting much objective accomplishment,

Comparison of transfer and non-transfer students in Group IL
(Table V) indicates relative agreement between the two groups for Ob-
Jective I, growth in managerisl abilities; Objective II, deciding on a
standard of living desired; and Objective VII, growth in ability to
make reasoned, intelligent decisions., Objective III, dealing with
increased understanding of the significance of sccioc-eceonomic trends
and technological developments, shows that approximately 75 percent of
the non-transfer students indicate much or some accomplishment, while
the transfer students show only 33 percent in this category. In all
other objectives the transfer students show s considerably higher per-
centage of responses in both the "much and "“some" categories than do
the non-transfer students.

Analysis of differences between home economics education majors



TABLE IV

PERCENT COMPARISON OF GROUP II MARRIED AND SINGLE STUDENTS
IN REIATION TO GOAL ATTAINMENT

Much Some Little
I. Managerial ability growth* Single** Married** Single Married Single Married
1., Varying conditions* 39,12 10,00 b3,47 50.00 17.39 40,00
2, Decision making 39.12 0 L7.82 60,00 13,04 40,00
3, Clarifying values 21.73 10,00 3,47 40,00 34,78 50,00
4, Personal values 17.39 30,00 39,12 30,00 43,47 40,00
5, Flexible standards 30,43 10,00 7,82 50,00 21,73 40,00
6, Managemsnt process 26,08 20,00 65,21 30,00 08,68 50,00
7. Creativity 26,08 10,00 52,16 60,00 21.73 30,00
8., Alternate resocurcss 13,04 10,00 47 .82 60,00 39.12 30,00
9, -Abilities and sttitudes = 34,78 10,00 47,82 Lo,00 17.39 20,00
II. Standard of living
10, Critieal thinking 17,39 20,00 ) 52,16 | 50,00 30.43 30.00
11, ﬁifferent standards 3,78 50,00 52,16 20,00 13,04 30,00

12, Responsibilities 56,52 80,00 34,78 20,00 08,68 0

gﬁ



TABLE IV (Continued)

13. Realistic goals 34,78 50,00 b3 47 30,00 21.73 20,00
14, Philosophy of life. 13,04 30,00 47,82 40,00 39,12 30,00
III. Socio-economic trends
15. Realistic interprestation 0 0 30.43 30,00 69,56 70,00
16, Open mind 21.73 30,00 21.73 40,00 56,55 30,00
17. On being informed R
IV. Financial management
18, Identify problems 26,08 20,00 52,14 60,00 21.73 20,00
19, Influential factors 39.12 40,00 b3 b4y 30,00 17.39 20,00
20, Cooperative activity 39.12 30,00 39,12 50,00 21.73 20,00
21, Plans and records 34,78 30,00 34,78 50,00 30,43 20,00
22, Increasing satisfactiens 21,73 20,00 65,21 70,00 13,04 10,00
23, Real value of meney 17.39 16,00 56,52 50,00 26,08 49,00
2k, Harmony 30,43 20,00 7,82 4¢,00 21.73 40,00
25, Different standards 30,43 16,00 3,78 60,00 3@6?8‘ 30,00

91



TABLE IV (Continued)

V. Selection, operation, care

26, Manufacturer's guide 52,16 40,00 39.12 40,00 08.68 20,00
27, Functional features 56,52 40,00 34,78 40,00 08,68 20,00
28, Work simplification 30,43 30,00 60,78 70,00 08,68 0

29, Skillful use 43,47 40,00 k7,82 50,00 08.68 10,00
30, Effect of arrangement 30,43 20,00 56,52 70,00 13.04 10,00

VI. Consumer competence

31, Necessary knowledge 60,78 40,00 30,43 40,00 08.68 20,00
32, DBetter consumer 65,21 30,00 13,04 40,00 21,73 30,00
33, Comparative values L7,82 10,00 30.43 50,00 21,73 40,00
34, Reasons for choices 34,78 20,00 39,12 40,00 26,08 40,00
35. Individualisfic choice 21,73 10,00 47,82 60,00 30,43 30,00



TABLE IV (Continued)

VII. Decision making

36, Logical process 21,73 10,00 52,16 6Q,00 26,08 30,00
37. Positive attitude 04,34 10,00 52,16 40,00 L3,y 50,00
38, Self direction 26,08 10,00 34,78 50,00 39.12 40,00
39, Responsibility 34,78 50,00 39.12 20,00 26,08 30,00
40, Analytical actions 17.39 30,00 52,16 40,00 30,43 30,00
41, Self confidence 34,78 40,00 30.43 30,00 34,70 30,00

VIII. Work simplification

L2, Applied . L7,82 30,00 34,78 40,00 17.39 30,00
43, Practices 30,43 20,00 56,52 50,00 13,04 30,00
Ly, Application framework 26,08 10,00 47,82 70,00 26,08 10,00

45, Analysis.of results... 34,78 20,00 39.12 40,00 26,08 40,00

* For complete statement see guestionnaire in appendix.
.i*** Total single students = 23 Total married students = 10
) Item deleted from second questionnaire,

8



PERCENT COMPARISON OF GROUP IT TRANSFER AND NON-TRANSFER STUDENTS

TABLE V

IN RELATION TO GOAL ATTAINMENT

Much Some Little

I. Managerial ability growth*  N-Trans. ** Trans,** N-Trans, Trans, N<Trans. Trans,

1, Varying conditions*- 27,77 | 33,33 Ll Ly 46,66 27,77 20,00

2, Decision making 22,22 33,33 55,55 46,66 22,22 20,00

3. Clarifying values 22,22 13.33 33.33 53.33 Wy Ldy 33.33

i, Personal values 16.66 26,66 33.33 40,00 50,00 33,33

5, Flexible standards 16.66 33,33 55,55 40,00 27 .77 26.66

6. Management process 22,22 26,66 50,00 60,00 27,27 13.33

7. Creativity 16.66 26,66 61.11 53.33 22,22 20,00

8, Alternate rescurces 16,66 06,66 33,33 73.33 50,00 20,00

9. Abilities and attitudes 38,88 33.33 38.88 53.33 22,22 13,66
IT. Standard of living |

10, Critical thinking 27 .77 06,66 Loy 4l 60,00 27,77 33.33

11, Different standards 38,88 50,00 38,88 46,66 22,22 13.33

12, Responsibilities 55.55 73633 4 bk 13.33 0 13,33

6%



TABLE V (Continued)

13. Realistic gosls 33.33 46,66 38,88 40,00 27,77 13.33
1%, Philosophy of life 27,77 06,66 27.77 66,66 bl by 26,66
:IIIQ Socic-economic trends
15. Realistic interprstation 05.55 0 88,88 20,00 05,55 80,00
16. Open mind 33633 13.33 22,22 33.33 by  hly 53.33
17. On being informed ek
IV. Financial management
18. Identify problems 16,66 33,33 61.11 46 .66 22,22 20,00
19, Influential factors 22,22 60,00 50,00 26,66 27,77 13.33
20, Cooperative activity 27.77 46,66 Ly Al 40,00 27,77 13.33
21, Plans and records 22,22 - 46,66 38,88 40,00 38,88 13.33
22, Increasing satisfactions 22,22 20,00 61,11 73,33 16.66 06,66
23, Real value of money 11,11 20,00 61,11 46,66 27 .77 33,33
224’0 Harmony 2? 977 26066 38388 53033 33 033 209 00
25, Different standards 22,22 26,66 33.33 5333 Lly 4k 20,00

05



TABLE V (Continued)

V. Selection, ogeration, care
26, Manufacturer's guide 50,00 46,66 LPLI:,LPLI« 33.33 | 05.55 20,00
27. Functional features Ly bl 60,00 Ly by 26,66 11.11 13.33
28, Work simplification 27,77 33.33 66 .66 60,00 05.55 06 .66
29, Skillful use hly bl 40,00 Liy 4L 53.33 11,11 06,66
30, Effect of arrangement 16,66 40,00 72,22 46,66 11.11 13.33
Mﬁgg%wﬁggpsumer competence -
>‘31, Ne&essary knowledge 50,00 60,00 33.33 33.33 16,66 06.66
32, Better consumer Loy by 66,66 22,22 20,00 33.33 13.33
33, Comparativevvalues 22,22 53,33 38.88 33.33 38,88 13.33
34, Reasons for cheices 22,22 40,00 33.33 46,66 by Ly 13.33
35, Individualistie choice 16,66 20,00 33.33 73.33 50,00 06,66

18



TABLE V (Continued)

VII. Decision making-

36, Logical process 11,11 26,66 50,00 60,00 38,88 13,33

37. Positive attitude 11.11 0 38.88 60,00 50,00 40,00
38, Self direction 22,22 20,00 33,33 46,66 by il 33.33
39. Responsibility 33.33 46,66 38.88 26,66 27.77 - 26,66
40, Analytical actions 27.77 13.33 38.88 60,00 33.33 26,66

41, Self confidence Ly by 26,66 16,66 L6 ,66 38,88 26,66 -

VIII. Work simplification

42, Applied 33.33 53.33 33.33 40,00 33.33 _ Vé%.65
43, Practices , 16,66 140,00 55.55 53.33 2277 06,66
4k, Application framework 11,11 33.33 55.55 53.33  33.33 13,33

“._ 45, Analysis of results_.. . = 16,66 L6 ,66 50,00 26,66 33.33 26,66

*
For complete statement see questionnaire in appendix,
** Potal non-transfer students = 18 Total transfer students = 15

*** Item deleted from second g
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and majors in other areas of home economics (Table VI) show a consiste
ently higher percentage of home ecconomics majors in both the "much' and
Ysome" categories except for Objective IIT, where approximately ocns-
third of the home economics majors show evidence of goal accomplishment
in the two higher ratings, while one half of the other majors are listed
in these ratings, The largest differences occur in Objective IV, appli-
cation of the principles and procedures of financial management (home
economics education majors 32,50 percent, other majors 12,56 percent);
Objective VI, competence as a consumer (home economies educaticn majors
45,60 percent, other majors 17.50 percent); and Objective VIII, use of
work simplification (home economics educaticn majors 36,99 percent,
other majors 09,38 percent) indicating much objective accomplishment.
The difference in percentage of responses in the "little! column also

indicate consistently higher percentage of other majers represented,

Suggestions from Group II for improving the course show little
change over time except for the addition of several items, The use of
more processed or prepared foods was suggested by two of the respond-
ents. Tt was suggested that the course be structured to relate more to
the problems encountered in starting a home for twog'ﬁerhaps with two
students in an apartment., Two students suggested hawing a child to care
for, Several suggestions were made concerning ways to impress upon the
students the actual value of the experiences at the time they were in
the house: having graduates talk to the students, show more directly how
the house experience will relate to a future home, teaching the process
of management with the emphasis on process rather than vehicls for

teaching the process,



TABLE VI

PERCENT COMPARISON OF GROUP II HOME ECONOMICS EDUCATION MAJORS AND OTHER
MAJORS IN REIATION TO GOAL ATTATNMENT

Much Some’ Little

I. Managerisl ability growth* H.E.E,** Other** H.E.E. Other H.E.E. Other
1. Varying conditions* 32,00 25,00 48,00 37,50 20,00 37.50

2, Decision making 28,00 25,00 44,00 75,00 28,00 0
3, Clarifying values 16,00 25,00 44,00 37,50 40,00 37,50
ly, Personasl values 20,060 25.00 36,00 37.50 b, 00 37.50
5., Flexible standards 28,00 12,50 48,00 50.00 24,00 37,50
6. Management pz;écess 32,00 0 52,00 62,50 16.00 37.50

7. Creativity 24,06 12,50 48,00 87.50 28,00 0
8. Alternate resources 12,00 12,50 60,00 25,00 28,00 62 .50
9, Abilities and attitudes 36,00 37.50 48,00 37.50 16.00 25.00

II. Stardard of living

10, Critical thinking 20,00 12,56 52,00 50,00 28,00 37,50
11. Differént standards 48,00 12.50 0,00 50,00 12,00 37,50
12, Responsibilities 72,00 37.50 24,00 50,00 04,00 12,50



TABLE VI (Continued)

13. Realistic goals 36,00 50,00 b4, 00 25,00 20,00 25,00
14, Philosophy of life. 12,00 37.50 52,00 25,00 36,00 37.50
ITT. Socio-economic trends |
15, Realistic interprétation 04,00 0 24,00 37.50 72,00 62.50
16, Open mind 20,00 37.50 28,00 25,00 52,00 37.50
17. On being informed - —_— - — - wEE
IV, Financial management
18, Identify problems 32,00 0 48,00 75.00 20,00 25,00
19, Influential factors 48,00 12.50 32,00 62.50 20,00 25,00
20, Cooperative activity 40,00 25,60 36,00 62.50 24,00 12,50
21, Plans and records 40,00 12,50 36,00 50,00 24,00 37,50
22, Increasing satisfactions 24,00 .12.50 64,00 75,00 12,00 12,50
23. Real valus of money 20,00 O 52,00 €2.50 28,00 37.50
24, Harmony 32,00 12,50 44, 00 50,00 2L, 00 37.50
25, Different standards 24,00 ‘25,00 48,00 25,00 28,00 50.00

¢g



TABLE VI {Continued)

V. Selection, operation, care
26, Manufacturer's guide 48,00 50,00 40,00 37,50 12,00 12,50
27, Functional features 56,00 37 450 36,00 37.50 08,00 25,00
28, Work simplification 36,00 12,50 60,00 75,00 04,00 12,50
29, 8killful use 52,00 12,50 44,00 62 .50 04,00 25,00
30, Arrangement effect 28,00 25,00 64,00 50,00 08,00 25,00
VI. Consﬁmer competence
31. Necessary competence 60,00 37,50 32,00 37.50 08,00 25,00
32, Knowledge 60,00 37 .50 20,00 25,00 20,00 37.50
33. GComparative values bit, 00 12,50 32,00 50,00 24,00 37,50
34, Reasons for choices 40,00 0 36,00 50,00 24,00 50,00
35, Individuslistic choices  24.00 0 56,00 37.50 20,00 62 .50

9¢



TABLE VI (Continued)

VII. Decision making

36, Logical process 24,00 0 56,00 50,00 20,00 50,00
37. Positive attitude 08,00 0 52,00 37.50 40,00 62 .50
38, Self direction 20,00 25,00 48,00 12,50 32,00 62 .50
39. Responsibility 48,00 12,50 20,00 75,00 32,00 12,50
40, Analytical actions 24,00 12,50 48,00 50,00 28,00 37.50
41, Self confidencs 36,00 37,50 36,00 - 12,50 28,00 50,00
VIII. Work simplification
42, Applied 48,00 25,00 36,00 37.50 16,00 37.50
43, Practices 32,00 12,50 52,00 67,50 16,00 25,00
4i, Application framework 28,00 0 48,00 75,00 24,00 25,00
45, Analysis.of,results-hﬁi 40,00 0 28.00 75.00 32,00 25,00
* For complete statement see questionnaire in appendix,
* Total home economics majofs = 25 Total other majors = 8

Ak

Iten deleted from second questionnaire,
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Comparison of Group I and Group IT

h;Comparison of the two groups of responses indicate that responses
to the questionnaire when it was submitted the first time in 1961 are
consiStently higher than responses to the questionnaire‘submitted in
1967, Groﬁp.I tabulations indicate tha£>h9;71 percent of responses
o ihdicated much aecompliéhment‘toﬁard goal attainment, whereas Group IT
f shoWS»29,33 for this catego;j, The first guestionnaire élicited re-
:sponses from 37.32 percent of the groﬁp for some aceomplishmént and
":dnl&'12,97 percent for littlé?accomplishmeht, Responses for.Group II
‘show 42,50 percent for some,accomplishmeﬁf and 28,26 percent for little
accomplishment, (Table VII), S |
‘Usinglthe arbitrary assigned nnmeriqél values of three, fwo and one
for the "mﬁch", "some", and 113ttle? catégories, individual scores for
the strucfﬁred section of the questionnaire were computed for both
groups. To arrive at a measure of central tendency, the arithmetical
means were computed. The mean score for Group I was 107, with a range
of scores from a low of 68 to a high of 135. The individual scores are
normally distributed, slightly skewed to the right, or higher score
values,
The mean score for Group II was 88,65, with a range of scores from
a low of 47 to a high of 129, Frequency distrigution indicates a nor-
mally distributed, slightly skewed to the left or lower end of the scale
polygram,
The widest difference between the two groups appeared in Objective
Iv, increasing»the understanding of and the ability to apply the prin-

ciples and procedures of financial management, Group I showed 58,86



TABLE VII

PERCENT COMPARISON OF GROUP I AND GROUP II IN
RELATION TO GOAL ATTAINMENT

Much

Some Little
I. Managerial ability growth*  Group I** Group IT** Group I Group ITI Group I Group IT
1. Varying conditions* 61,29 30,30 27 41 45,45 11.29 24 2k
2, Decision making 53.22 27.27 40,32 51,51 06,45 21.21
3. Clarifying values 33,87 18,18 45,16 L2 .42 20,96 39.39
4, Personal values 45,16 21.21 40,32 36,36 14,51 L2 42
5, Flexible standards 54,83 24,24 33.87 48,48 11.29 27,27
6., Management process 59,67 24,2k 32,25 5k, 54 08,16 21,21
7. Creativity 50,00 21,21 30.64 57.57 19.35 21.21
8. Alternate resources 46,77 12,12 45,16 51,51 08,16 36,36
9, Abilities and attitudes 61.29 45,45 30,64 5. L5 08,16 18.18
Iia Standard of living.
10, Critieal thinking L5,16 18,18 43,54 51,51 - 11,29 30,30
11, Different standards 61,29 39.39 29,03 42 42 09.67 18,18
12, Responsibilities 6l .51 63,63 32,25 30.30 03.22 06,06
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TABLE VIT (Continued)

13. Realistic goals 56,45 39,39 32,25 39.39 11.29 21,21
14, Philosophy of life. 29,03 18,18 48,38 45,45 22,58 36.36
III. Socio-economic trends
15, Realistic interpretation 04,83 03,03 25,80 27,27 69.35 69.69
16, Open mind 27,41 24,24 bs,16 27,27 27,41 48,48
17. On being informed 30,64 ' 48,38 20,96 * Ak
IV. Financial management
18, Identify problenms 56,45 2k 24 38,70 54, 54 04,83 21,21
19, Influential faetors 67,74 39.39 20,96 39.39 11.29 21,21
20, Cooperative activity 69.35 36.36 20,96 42 42 09,67 21,21
21, Plans and records 72,58 33.33 19.35 39.39 08,16 27,27
22, Increasing satisfactions 43,54 21,21 50,00 66,66 06,45 12,12
23, Real value of money 40,32 15,15 43,54 54, 54 16-12 30.30
24, Harmony 58,06 27 .27 33.87 L5,45 08,16 27.27
25, Different standards 62,90 24 .2k 32,25 42 .42 33.33

04,83
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TABLE VII (Continued)

V. Selection, operation, care
26, Manufacturer's guide 48,38 48,48 41,93 39,39 09.67 12,12
27, Functional features 51,61 51.51 37,06 36.36 11.29 12,12
28, Work simplification 51,61 30,30 38,70 63,63 09,67 06,06
29, Skillful use 51,61 L2 .42 43,54 48,48 04,83 09,09
30, Arrangement effect 58,06 27,27 27 .41 60,60 1,51 12,12
VI, ansumer competence -
31, Necessary coﬁpetence 61.29 54, 54 32.35 33.33 06,45 12.12
32, Knowledge 48,38 5i, 54 45,16 21,21 06,45 24 .24
33, Comparative values 48,38 36.36 L5,16 36.36 06,45 27.27
34, Reasons for choices 29,03 30,30 56e45 39,39 14,57 30.30
35, Individualistic choices 27.41 18,18 51,51 51,51 20,96 30,30

19



TABLE VII (Continued)

VII. Decision making

36, Logical proceés 41,93 18,18 41,93 54, 5% 16,12 27,27
37. Positive attitude 48,38 06,06 38,70 48,48 12,90 Ls 45
38, Self direction 51,61 21,21 35.48 39.39 12,90 39,39
39. Responsibility 69.35 39.39 30,64 33.33 0 27,27
40, Analytical actions 51,61 21,21 37.09 48,48 11.29 30,30
41, Self confidence 52,22 36,36 38,70 30.30 08,16 33.33
VIII. Work simplification
42, Applied 66,12 L2 42 24,19 36,36 09,67 21,21
43, Practices 40,32 27,27 43,50 5k, 5k 16,12 18,18
Wl, Application framework 46,77 21,21 37,09 5, 54 16,12 24,24
45, Analysis of results. 35,48 30,30 51,93 39.39 22,58 30,30

. ,
For complete statement see questionnaire in appendix.

** Total Group I = 62

K

Total Group I1 = 33

Item deleted from second questionnaire,

29
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percent of the students in the "mueh" column, whereas Group II listed
only 27.65 percent in this category. Objective VII, concerning growth
in the ability to make reasoned, intelligent decisions, also shows a
difference in the two groups of approximately thifty percent, For all
of the objectives, the responses from Group II show lower goal attain-
ment than the responses from Group I.

Responses to the question conecerning the most worthwhile experi-
ences (Table VIII) indicate & shift of emphasis over time, with a higher
percentage of graduates listing food budgeting for different cost levels
than students, Work simplification, foed preparation and time manage-
ment are not considered to be as worthwhile to the individuals as they
were six years ago., Social functions, overall management experiences,
meal planning and group living expefiences show little change.

In the least worthwhile experience list general cleaning remains
at the top of the list with 24 percent of both groups placing it in this
position, Emphasis on food preparation and dishwashing as least worth-
while has decreased asppreciably, with only 09,09 percent of Group II

respording in comparison to 19,35 percent of Group I. (Table IX).



TABLE VIIT

PERCENT COMPARISON OF MOST WORTHWHILE HOME MANAGEMENT
HOUSE EXPERTENCES GROUP I AND GROUP II

64

Experience

Group I Group IT

Food budgeting for different cost levels 29,03 42542
Social functions 20,97 18,18
Work simplificatién 19.35 06,06
Food preparation 17.74 06,06
Time management 17.74 06,06
Overall management experiences 17.74 18,18
Meal planning 17.74 13,18
Written records 17.74 O.
Group iiving 17.74 18,18
Group planning 04, Bl 09,09
Critical evaluation 0k, 84 06, 06
Use of equipment 04,84 06,06
Laundry procedures 01,61 0
Cleaning procedures 01.61 0
Household standards 01,61 0
Decision making 0 06,06
Different standards 0 06,06



PERCENT COMPARISON OF LEAST WORTHWHILE HOME MANAGEMENT
HOUSE EXPERIENCES GROUP I AND GROUP II

TABLE IX
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Experience Group I Group 1T

General cleaning 24,21 24,24
Dishwashing 19.35 09.09
Laundry 17.74 15,15
Group meetings 09.67 06,00
Written plans 01,61 09,09
Social functions 01,61 09,09
Marketing 01.61 | 0

Demonstrations 01.61 0

Work simplification 0 03,03
Money managemént 0 63,03
Different food levels 0 03,03



. CHAPTER IV

SUMMARY AND IMPLICATIONS

This study Waé designed primarily to obtain student evaluwation with
regard to their progress toward departmental objeectives while enrolled
in the home management residence course, and re-svaluation of the course
objective attainment by the same group of individuals six years later.
Secondary functions of the study were to compare subjective evaluation
of the residence course for different groupings of students, such as
married and single; and to explore student opinion with regard to the
value of experiences pertaining to the residence course,

Students enrolled in the home management residence course during
the 1960-61 academic year were asked to complete a questiomnaire con-
sisting of éight major objectives and forty-five stb-objectives, and
open end or free response questions, The same group of individuals
were contacted six years later and asked to respond to a similsr ques-
tionnaire., Approximately eighty-five percent of the sﬁudents completing
the questionnaire and seventy-five pefcent of.the graduates respended
‘that they had experienced "muchY or "some" goal attainment.in the home
management residence course, Tabulation of the data indicate that there
is some difference in the perceived objective attaimment for students |
grouped according to marital status, major area of home eé@n@mics, and

whether or not they obtained all their undergraduate work at Cklahoma
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State University or transferred werk from another institution. Indica-
tions are ﬁhat some factors external to the home management residence
course could be responsible for these differences of subjective evalua-
tion by the different groupings of students,

The proportion of students in the different categories varies
slightly from Group I to Group II and this difference could be one of
the factors influencing the difference in responses from these groups.
Group I consisted of 25,81 percent married, 74,19 percent single;

35,48 percent transfer, 64.52 percent non-transfer; 59,68 percent home
econcmics majors and 40,32 percent other home economics majors,

Greup IT consisted of 30,30 percent married, 69,70 percent single;
L5.,45 percent transfer, 54,54 percent non-transfer: 75.75 percent home
economics majors and 24,24 percent other home econcmics maj@fso

More than three-fourths of the students considered the home manage-
ment residence course to be unique, and the experiences gained difficult
if not impossible to duplicate in other courses,

Food budgeting for different cost levels was listed as the most
worthwhile experience at the end of the course (Group I) and six years
later (Group IT) social functions, overall management experiences, group
living and meal planning were all high on the list of most worthwhile
activities, and the percentage of responses was approximately the same
for both groups. Work simplification, food preparation, time manage-
ment, and written records, all of which ranked relatively high in the
first response, dropped appreciably in Group II, with written records
not listed at all,

Heading the list for least worthwhile activity for both groups was

general cleaning. Food preparation and dishwashing, ranked second by
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Group I, elicited less than half as many responses from Group IT.
Laundry was considered to be one of thé least-worthwhile experiences by
both groups, | |

The students felt that the requirements for married students for
the homé management residence course should be re-examined, Actually,
in the time since the students were graduéted, some changes and adapta-
tions of the requirements for married students hafe been made, The
writer has no way of knowing to what extent the graduates in the second
group of respondents were aware of these changes,

Responses from both groups indicate that more student participation
in establishing objectives for the course, setting standards, and decid-
ing on the manner in which these experiences could be implemented,
ranked high in the lists of suggestions fbr improvement of the home man-
agement residence course, Presently, indications are that the residence
advisers are willing and able to participate with the students in plan-
ning and setting standards for the course.

Implications from the study indicate that further thought on the
part of home ménagement residence advisers be given to teaching tech-
© niques used to impleMent student understanding of course ijectiveé.
Further indications are that a more demccratic relationéhip between the
student and the teacher could result in greater learning_on the part
of the student, The departmental faeculty, in considefing curriculum
revisions, need to examine different types of provisions than those in
use in 1961 in fulfilling the requirements of the residence course,
This re-examination is especially indicated for the students who are
nmarried and maintaining their own houssholds at the time they aré eNi=

rolled for the home management residence course,
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OKLAHOMA STATE UNIVERSITY

CoLLecE o HoMe EcoNomics

‘ S .
DEPARTMENT OF HOME MANAGEMENT, TILLWATER
EQUIPMENT, AND FAMILY ECONOMICS ' May 20, 1961

Dear

In an effort to improve the present curriculum, the College
of Home Economics at Oklahoma State University is making a serious
appraisal of the present program, particularly of the required
courses, One of these courses is Home Management 423, Home Manage-
ment House Residence,

In order to help with this efforit, and as a part of the
requirement for my master's degree, I am studying student evalu-
ation of the residence course, becaouse student reaction is a major
consideration in determining the worth of a course. For this
reason the attached questionnalre is presented to you.

W11l you please check each of the statements and. answer each
of the questions thoughtfully and honestly? Individual responses
will not be identifiable, but since a high percentage of responses
is necessary for the success of the study, follow-up letters uill
need to be sent to those not returnihg the questionnaire.

YWould you please place your completed questionnaire in the
attached envelope and place it in my mail drawer in room H113,
and ask Mrs. Gleason to check your name off the 1ist? Ve need
your answer by Wednesday, May 24th,

May I express my appreciation for your cooperation in this
gtudy, I feel that each of you will have a valuable contribution
to make in this student evaluation.

Very sincerely,

Verna Cater Auxier
Graduate Assistmnt
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‘YOUR EVALUATION OF YOUR ACHIEVEMENT IN THE
HOME MANAGEMENT RESIDENCE COURSE

To what extent did the experiences in the home management
house contribute to the objectives listed here? In answering
the questionnaire, would you approach each subordinate objective
from the standpoint of actual house experience, as shown in
the following example:

1. Grow in understanding of the problems of
homemaking under varying conditions and
economic levels.

Example: Was the practice of operating the
house on high, moderate, and low
budgets of value to you? Did you
recognize some of the problems
encountered when holidays, special
activities or illness of group
members required that plans be
changed?

Please keep in mind that it is goal achievement which we
are attempting to evaluate, rather than the specific activity
through which this was accomplished.



I‘

II.

-1-

Grow in the managerial abilities essent1a1 for satisfying
personal and family living. ‘

1.

2l

- Grow in understanding of the problems of homemaking

under varying conditions and economic levels?

Increase your ability to make decisions in planning
for the use of resources to attain your goals?

‘Increése your ability to clarify values for yourself

and/or the group?

Become cognizant of the fact that personal value
systems are basic to decision making?

. Become more awarz of the fact that standards can be

flexible and are to be adJusted to fit changing
conditions?

Increase your ability to see the management process
as a means of satisfying individual and group goals?

Become more creative in using available resources?

Become more aware of the alternate uses of your
avallable resources?

- Recognize that resources consist of not only time,

energy, money, and other material goods, but also
abilitics and attitudes?

Grow. in judgment in deciding on. the standard of living
desired for self and family which is in harmony with
one's philosophy of life.

10.

11.

12.

13.

14,

Increase your ability to think critically on your
desired standard of living?

Recognize that different individuals, for various
reasons, may have different standards?

Become aware of some of the responsibilities of
each member of a group to the welfare and satis-
factions of the group as a whole?

Realize more clearly that goals must be realistic
if satisfaction is to be achieved?

Increase your ability to see the relationship -
between philosophy of life and standard of living?

MUCH

SOME
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LITTLE

MUCH

SOME

LITTLE




1I1.

Iv.

-2 .

Increase understanding of the significance of socio-
economic trends and technological developments in this
and other countries for effective home management.,

15.

16.

17.

Interpret more realistiéally the significance of
the socio-cconomic trends and technological
develorments in this and other countries?

Become aware of the fact that an open mind is
necessary if you and your family are to gain
from these advances?

Recognize the necegolty for being informed about
trends and developments, as they relate to the
homea? ,

Increase the understanding of and the ability to apply
the principles and procsdures of financial management
in personal and family living,

18.

19,

20.

21,

22,

23'

24,

25.

Identify some of the problems of financial
management; and work toward their solution?

Recognize some of the factors which influenee
financial management, such as availability of
time, energy, end money?

Become more fully aware of the fact that good
financial managoment is a cooperativa activity
for a group such as a family?

LITTLE

Become increasingly aware of the fact that plans
and rocords facllitate good financial wmanagement?

Recognize that financial management ean be inatru=
mental in inecreasing group satisfactions?

Galn more insight into the real value of money
when applied to want satisfaction?

Realize that there should be harmony between
goals and expenditures?

Become aware of the fact that you can buy
different standards of living on the same
monetary income?

Understand and apply the principles necessary for
effective selection, dperatidn, care, and arrange-
ment of equipment in the home, and its relation to
the well-being of the family,

26.

Learn to refer to the manufacturer's guide
supplied with your equipment?

MUCH | SOME
MUCH ! SOME {LITTLE
MUCH | SOME {LITTLE




VI.

VII.

27.
28.

29.

30.

‘Become more conscious of the features that

Develop, or see the relationship between

‘_work simplification?

‘3 -
make equ1pment functional?
work simplification and equipment used
for 4 task?
Gain'understanding of the relationship
between skillful use of equipment and its

value to you in the home? .

Recognize the effect of the arrangement of
small and large equipment on its value in

ﬁevelop increasing competence as a consumer of goods
and services for personal, family and community well-

being.
31.

32,

33,

34,

35.

Realize that the acquisition of knowledge
1s necessary for’ making intelligent
consumer choice?

Increase the knowledge, understandings,
and abilities which will make you a
better consumer? ‘

Gain experience in the ability to weigh .
and compare values in the selection and
use of consumer goods and services?

Gain a better understanding of the reasons|
for -your choices in the consumer area?

Move toward more individualistic choices
in the consumption area?

Grow in the ability to make reasoned, intelligent
decisions(iln order to attain personal,’ family and
socletal goals).

36.

37.

38,

39,

- 40,

Become increasingly familiar with decision
making as a loglcal process.

Gain a more positive attitude in relation
to decision making?

Progress toward intelligent self-direction
and independent action?

Grow in willingness to accept the responsit
bility for your decisions and actions?

Become more analvtical in evaluation of
past decisions and resultant actions?

77

_MUCH__SOME  LITTLE

_MUCH_SOME _ LITTLE _

MUCH SOME LITTLE




41. Gain more self confidence in decision making?

VIII. Grow in the ability to use work simpiification as a
tool of personal and home manragrment.

Are you a transfer student? _

Age

42.

43,

44.

45.

Marital Status Mzjor __

Reccznize that work silmplification can be
appilea to the wajority of honemnking tasks?

Become familiar with practices whica are
asgumed to be time and energy coaserving?

Crow In understanding of the possibility
for srwiloatien of vk si+nlidication
withi £z fraaewcr: of zxilsting hone
faciliriest

Cain experience in aunalyziag tlie results
of work simplification techniques to dseter-
mine the degrez ¢f accomplishment?

i s e e - - - -

it i a
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Much Some Little

soME_ | LITTLE

MUCH

... Hew many hours transferred?_

What undergraduate courses do you thiank were especially valuable in preparing

you for the residence course?

In what areas of home aconomics, if any, do you think that you would have

benefitted from more preparation?

What experiences in the home management houge were most worthwhile to you?

Explain

trg

What experiences in the home management houge were least worthwhile to you?

Bxplain

i
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What suggestions fo you have that would‘help make the experience of living

in the home management house more valuable?

In which of the fbllowing activities for which the student group is responsible
would you like to have had more student participation?

Setting goals Planning special events
Organization of work Making financial plans

Rotation of duties Evaluation

Which of the following attitudes best describes your feeling about the
residence course prior to living in the house? :

‘1. ‘Anticipation of the opportunity to manage a home situation

Desire to strengthen some homemaking abilities

Feeling of insecurity

Appreciation for new experiences in human relations

Apprechension due to inadequate or misinformation

Fear of excessively heavy load

Desire to evaluate own abilities

[==3L NN N, N PU S

Others

Did your attitude change after having lived here, and 1f so, how?

In your opinion, could the experiences gained in the home management house be
obtained from other courses offered in the Divi: lon of Home Economics?
If so, where and when? N
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CKLAHOMA STATE UNIVERSITY s STILLAWATER

(x5 mae' Depaitment of Home Management, Equnpment, and Family Economics
Bl rr2e2n, B 342

.February 7, 1967

At the time that you were a student at Oklahoma State University
you participated with me in & student evaluation of the home manage-
ment residence eourse, in which you were asked to oxpress your opinion
on the extent to which the experiences in the home managemient. house
contributed to the objectives listed for the course.

‘ Recognizing that the ultimate worth of any subject matter can
best be svaluated in the light of its incorporation into a living
situation, we feel that you would want to participate in an evaluation
of the course from a longitudinal standpoint. The study will be
unique, nothing of this nature having been done up to the present time.

Individual responses will not be identifiable, but since a high
percentage of responses is necessary for the success of the study, the
envelopes will be marked. . Then should a follow-up letter be necessary,
we will have a record of persons to contact a second time. Would you

. please complete the questionnaire and return it in the enclosed enve-
lope immediately?

May I express my appreciation for your cooperation in this study.
I foel that each of you have made a valuable contribution in the origi-
nal study and will wish to participate in its completion.

Very sincerely,

Verna Cater Auxier
Graduate Studsnt

Florence McKinney
Thesis Adviser
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YOUR EVALUATION OF YOUR ACHIEVEMENT IN THE
HOME MANAGEMENT RESIDENCE COURSE
‘ OKLAHOMA STATE UNIVERSITY

At the tims you were enrolled in the residence course were you

Married__ Single Divorced _Widowed Separated_ 7

How old were you?,

Were you a transfer sﬁudent? How many hours transferred?

What was your major?

Now, as you think back over your experiences in the home mandgement
house, what experiences do you consider most worthwhile? fxplain

What experiences in the homs management house were least worthwhile

to you? fxplain

In retrospect, what suggestions do you have that would help make the
experioence of living in the home management house more valuable?

In which of the following activities for which the student group was
responsible would you like to have had more student participation?

Decision making Work simplification

Examining alternatives Use of non~human resources

Use of human resources Seiting goals

Setting standards Oréanization



IfT.

2=

Increase understanding of the significance of socio-
economic trends and technological developments in this
and other countries for effective home management.

15. Ihterpret more realistically the significance of
the socio-economic trends and technological
developments 'in this and other countries?

16. Pecome awars of the fact that an open mind is

noecessary if you and your family are to gain
from thess advances?

Increase the understanding of and thé ability to appiy
the principles and procedures of financial management
in personal and family living.

18. Identify some of the problems of financial
management, and work toward their solution?

19. Recognize some of the factors which influence
financial management, such as availability of
time, onergy, and money? . :

20, Becoms more fully aware of the fact that good
finaneial management is..a'-cooporative activity
forea group.such as-a family?

2l. Become increasingly awars of the fact that plané
and records facilitate good financial management?

22, [Recognize that financiel management can be instru-
mental in increasing group satisfactions?

23. Gain mors insight into the real value of monsy
when applied to want satisfaction?

2Lk. Realiszs that thers should be harmony between
goals and expenditures?

25. DBecome aware of the faect that you can buy

different standards of living on the same
monetary income?

Understand and apply the principles necessary for
offective sel=ction, operation, care, and arrange=-
ment of equipment in the home, and its relation to
the well~being of the family.

26. Llearn to refer to the manufacturer's guide
supplied with your equipment?

27. DBecome more conscious of the features that
make equipment functional?
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VII.

-3~

28. Develop, or seec the relationship bstween
work simplification and equipment used
for a task?

29. Gain understanding of the relationship
botween skillful use of equipment and its
value to you in the home?

30. Recognize the effect of the arrangemsnt of
small and large equipment on its value in
work simplification?

Develop increasing competence as a consumer of goods
and services for personal, family and community well=-
being,

31. Reoalize that the acquisition of knowledge is
necessary for making intelligent consumer choice?

32. Increase the knowledge, understanding, and
abilities vhich will make you a better consumer?

33. Gain experience in the ability to weligh and
compare values ih the selection and use of con-
sumer goods and services?

34. Gain a better undéerstanding of ths reasons for
your choices in the consumer area?

35. love toward more individualistic choices in the
consumption area?

Grow in ths ability to make reasoned, intelligent
decisions (in order to attain personal, family and
societal goals).

36. Become increasingly familiar with decision making
as a logical process.

37. Gain a more positive attitude in relation to
decision making?

38. Progress toward intelligent self-direction and
independent action?

39. Grow in willingness to accept the responsibility:--

for your decisions and actions?

40, Sccomo more analytical in evaluation of past
decisions and resultant actions?

41. Gain more self confidence in decision making?
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e

"VIII. Grow in the ébility to use work simplification as a  _pUCH S0ie_ LITTLE
tool of personal and home management. 7 ) ;- )

‘42, Recognize that work simplification can be applied
to the majority of homemaking tasks?

43, Become familiar with préctiées which are assumed
: to be time and energy conserving? '

44, Grow in understanding of the possibility for
- . application of work simplification within the
framewvork of existing home facilities?

L5, Gain experience in analyzing the results of
work simplification techniques to determine the
degree of accomplishment?.

ek ook ok Rk kR kK K

at the present time are you Married Single _Divoread

widoved_ Separated

fmployed: full time ' part time 7
what use have you made of the experiances you had in the home management
house?

In my own home

Professionally

e ——————

in elementary school teaching

in high school teaching

home economist in business

other (specify)

- - e
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