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PARENT-CHILD RELATIONS: A CHILD'S ACCEPTANCE
BY OTHERS, OF OTHERS, AND OF SELF

CHAPTER I

INTRODUCTION

Statement of the Problem

The importance of research in parent-child rela-
tions has been increasingly recognized by those concerned
with the behavior of the child as an individual and as a
member of society. Child psychologists, educational
psychologists, and other specialists have generally
accepted parental influences as interpenetrating in their
effects on numerous aspects of the child's development,
including emotional stability, relationships with others,
and concept of self.

The present study employed a phenomenal approach,
using three divergent samples of children: mnormal (Nor);
learning disordered (ID); and emotionally disturbed (ED).
The study was planned as a means to assess perception of
attitude areas existing within the family constellations
of the three samples. The research had four basic pur-
poses. It was designed to investigate relationships
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between the child's feelings of: (1) acceptance by others
and acceptance of others; (2) acceptance by others and
acceptance of self; and (3) acceptance of others and
acceptiance of self., Additionally an attempt was made to
determine if significant differences existed among
samples in feelings regarding: (1) acceptance by and
acceptance of family members; and (2) acceptance of self.

From the phenomenological approach such attitude
areas involved: (1) the feelings an individual imagined
others had for him (imagined acceptance of others); (2)
the feelings an individual experienced toward others
(experienced acceptance of others); and (3) the indivi-
dual's experienced feelings toward self (self concept).
(See Appendix I for definitions.)

The first part of the problem to be tested was
based on the theory expressed by Bene and Anthony (1957b),
authors of the Family Relations Test. They stated that:

"The feelings children have toward others are closely re-
lated to the feelings they believe others have toward

them [p. 13]." Rogers (1951) also advanced this postulate
in his theory of personality and behavior. Rogers stated
that an individual's acceptance of otherg was positively
and significantly correlated with his acceptance by others.
Thus, the initial part of the problem was to investigate,
within the family constellation, this question: Is there

a significant relationship between a child's imagined



3
acceptance by others and experienced acceptance of
others?

The second part of the problem was suggested by an
additional postulate of Rogers {(1951) that ". . . the per-
son who accepts himself thoroughly, will necessarily im-
prove his relationship with those with whom he has per-
sonal contact [p. 522]." Stated another way, the second
part of the problem was: Is there a significant relation-
ship between the child's experienced acceptance of self
and his imagined acceptance by either or both pargntal
figures?

The third part of the problem stemmed from the
Rogerian postulate that an individual'é acceptance of
self will affect, or be related to, his acceptance of
others. An attemp® was made, in this investigation, to
answerlthe following question pertinent to this theo%zjlﬁjf
Will a child's experienced acceptance of either(6} b&%ﬁi
parental figures be significantly related to his exper-
ienced acceptance of self?

The fourth part of the problem was to learn if
dissimilar samples of children (Nor, LD, ED) reflected
differences in dimensions of feelings indicating: (1)
acceptance by others; (2) acceptance of others; and (3)
acceptance of gself. Did significant differences exist
, //between samples regarding expressed feelings involving

acceptance by and acceptance of other family figures?
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frantee
Did significant differences exist between samples regar-
ding expressed feelings measuring the child's acceptance

of self?

Need for the Study

The acknowledged complexity of familial interac-
tion has necessitated that a large number of dimensions
be employed to measure and describe the psychological
atmosphere of the home, which might be reflective of atti-
tudes or behaviors present in parent-child relationships.
The difficulty of dealing either conceptually or in re-
search with such a large number of varisbles has stimulated
attempts to identify some of the basic dimensions or atti-
tude areas. (See Appendix II for a tabular summary of
some of the major parent-child dimensions uncovered through
factor analysis.)

Relationships between ohilq behavior and certain
parental dimensions have been reported in the literature
(see Chapter II). However, the usefulness of these, and
other possible dimensions, needr to be explored further in
parent-child research. Moreidata are needed to determine
the relationship which exists between acceptance by others
and acceptance of others. Until further substantive re-
search has been accomplished, the counselor, therapist,
and others directly involved with a child may not unequiv-

ocally employ the concept of such a relationship and its
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implications for influencing individval and interpersonal
behavior.

Additionally, differences found to exist between
children from dissimilar samples (Nor, ID, ED) in their
feelings toward family figures and toward self, have
significance for deeper understanding of present familial
behavior within the different samples. This understan-
ding has additional implications for the counselor,
therapist, and others in possibly anticipating and in-
fluencing the future behavior of the child and of the
significant figures included in his environment.

It was upon this basis that subjects for the pre-
sent study were selected as potentially capable of pro-
viding a means to measure differences among diverse
samples. The contemporary concern of educators to under-
stand the atypical child in educational settings adds

further impetus to selection of the present samples.

Background of the Study

Several influences may be seen as stimulating
recognition of the need for greater understanding of
parent-child relations, as these relations are reflected
in behavior within the family or are generalized to be-
havior outside the family comstellation. According to
Medinmus (1967), Freudian-inspired research contributed

to this trend, with i1ts emphasis on the importance of



the child's relationships with his parents during the
early years and the effect of these relationships on
later personality and behavior. Additionally, Horney
(1937) acknowledged the dependency of the child on his
parents and their pervasive influences:

After the first two or three years of life
there is a decided change from the prevailing
biological dependence to a kind of dependence
that includes the mental, intellectual and
spiritual life of the child. This continues
until the child matures into early adulthood

and is able to take life into his own hands
...[p. 85].

Other personality theorists have been concerned
with studying the development of the individual in rela-
tion to influences exerted by the interpersonal relations.
Erickson (1950), trained in both cultural anthropology
and psychoanalysis, viewed the developmental process as
consisting of stages. Erickson felt that each stage had
a crisis rooted in the demands of society. Sullivan
(1953) conceptualized development not only in stages, but
as an interpersonal dynamic which affects or is effected
by significant others in the environment. He interpreted
personality as being observable only within the confines
of interpersonal relationships.

Attention has been focused on the importance of
parent-child relations by the mental hygiene movement.
This movement, according to Medinnus (1967), has empha-

sized the need to identify antecedents of current mal-
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adaptive behavior, to accomplish the prevention of per-
sonal maladjustment and antisocial behavior.

Parent-child research has been conducted in a
variety of ways. Medinnus (1967) noted interview meth-
ods as the most frequently used. The early Fels research
(Baldwin, Kalhorn, & Breese, 1945; 1949) was cited as
representative of such a method, using mothers as info-
mants. Sewell, Mussen, and Harris (1965) employed inter-
view ratings of 38 child training practices in 162
families with five and six year old children. Schaefer,
Bell, and Bayley (1959) conducted a longitudinal study
of maternal behavior and personality development. They
ineluded descriptive characterizations based on inter-
views with 34 mothers of children nine to fourteern years
of age. Sears, Macoby, aﬁd Levin (1957) reported one of
the more comprehensive studies, using interview techniques
with several hundred mothers. Yarrow (1963) reviewed
methods by which data in parent-child research have beex
obtained. He concluded that the classical form of study
involved interrogation of the mother, through interview
or inventory.

Observation techniques are not new in psychology.
However, Yarrow (1963) reported that the use of observa-
tion as a major approach to parent-child relations was
relatively new. A considerable number of studies using

observations with parents and children were corsidered to
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have been done successfully. Schaefer, et al. (1950)
derived information from interviews, with fairly exten-
sive descriptions of maternal behaviors recorded from
notes made by observers during 10 to 20 testing sessions
of the children. Studies by Barker and Wright (1954),
and Rosen and D'Andre (1959) were cited in the literature
as examples of research demonstrating the feasibility of
employing observations in the home for research not
longitudinal in nature.

Less frequently employed research methods in
parent-child relations have included: +the use of case
studies; variations in the interview and inventory methods
(i.e., rating scales); and laboratory controlled, experi-
mental situations as opposed to naturalistic observa-
tional techniques. Additionally, a number of projective
techniques used for investigation of the dynamics of
personality, have included analysis of interpersonal

relationships and parent-child relations (Thematic Apper-

ception Test, Morgan & Murray, 1935; Children's Apper-

ception Test, Bellak & Bellak, 1948; The Blacky Pic-

tures, Blum, 19503 Symonds' Adolescent Fantasy Test,

Symonds, 1949; and Make-a-~Picture Story, Schneidman, 1948).

In addition to the preceding techniques (inter-
views, observations, case studies, rating scales, and
tests of personality dynamics), a number of instruments

have been designed specifically to assess relationships
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between the members of a family as perceived or inter-
preted from the child's phenomenological viewpoint.
This is termed the phenomenal approach to parent-child
studies. Howells and Likorish (1963) developed the

Family Relations Indicator, a technique based on gaining

associative responses by a child to a series of 20 pic-
tures portraying family scenes. Howells and Likorish
(1963), in their review of currently available tech-
niques, stated:

There are...five tests designed to explore the
relationships between the members of a family, but
only one of these was a picture test of the "asso-
ciation" type, Rabin and Haworth (1960). The test
devised by Travis and Johnston is little more than
a simple collection of pictures (Buros, 1953).

The Family Pictures produced by Cummings (1952)
consists of a set of faces to which the child gives
his reactions. Family Drawings by Hulse (1951) is
a graphic expression of the child's relationships
and depends for its success upon the child's
ability to draw adequate pictures and the examiner's
skill in interpreting them correctly. The Family
Relations Test by Anthony and Bene (1957) is a
variation of the "forced choice" technique, in so
far as the child is presented with a number of
statements which he must then ascribe to members

of the family. The other test specifically rela-
ting to the family is A Test of Family Attitudes,
by Jackson (1953). This consists of only eight
pictures which are drawn with blurred outlines,
some of which are highly structured. Although the
responses to the test are "associative," there is
alsE a gga?dard list of questions for each picture
ces P 71,

Further recognition of the theoretical importance

of the child's perception of parental behavior in relation

to understanding various aspects of personality develop-



10
ment is reflected in the development of various assess-

ment instruments: Parental Authority Love Statements

(PALS: Williams, 1958); the Parent-Child Relations

Questionnaire (PCR; Roe & Siegelman, 1963); the Revised

Parent-Child Relations Questionnaire (PCRR; Parker, 1967);

and the Bronfenbrenner Parent Behavior Questionnaire

(BPB; Bronfenbrenner, 1961).

Adler (1938) was probably among the first to
observe the importance of the phenomenological field on
behavior, as reflected in his statement: "It is very
obvious that we are influenced not by 'facts' but by our
interpretation of facts [p. 26]." Adler continued:

In a word, I am convinced that a person's
behavior springs from his ideas. We should not
be surprised at this, because our senses do not
recelive actual facts, but merely a subjective
image of them -~ a reflection of the external
world.... As a matter of fact, it has the same
effect on me whether a poisonous snake is
actually approaching my foot or whether I
merely believe that it is a poisonous snake
[pp. 19-20].

Snygg and Combs (1949) emphasized the phenomenal
field as the determinant of behavior, with all experiences
being considered phenomenal in character. "All behavior,
without exception, is completely determined by and per-
tinent to the phenomenal field of the behaving organism
[Snygg & Combs, 1949, p. 15]." Rogers (1951) included
among his postulates regarding personality theory, the

proposition that "An organism reacts to the field as it
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is experienced and perceived: perceptual field, is, for
‘the individual ‘reality! [p. 484]."

Rapaport (1950), in assaying certain theoretical
problems implicit to testing devices, challenged the
typical assumption that projective techniques measure
only fantasy rather than actual experiences:

The distinction between projective and non-
projective tests is apparently based on the "struc-
tured" v.s. "unstructured" character of the test
material and the problem situation.... In non-
projective tests the questions asked of the tasks
set have a unique and verifiable answer or solu-
tion.... In projective tests an objectively
verifiable single answer is lacking: the subjects’
answer will correspond to an intrapsychic deter-
miner rather than to an external criterion of
validity.... We have already argued that no such
sharp distinction does obtain for any test. To
reinforce this reservation we might add that pro-
jective tests too elicit responses which approxi-
mate "objective verifiability," whereas responses
to nonprojective tests may have some projective
characteristics...in so far as they reflect some-
thing about the personality [p. 185].

Concerning problems of methods in parent-child
research, Yarrow (1963) concluded that:

Even most charitably, research in parent-child
relations cannot be viewed as a field in which
methodology is exemplary and in which evidence is
firm and consistent. But even most critically or
despairingly, this field cannot be dismissed as B
unimportant in behavioral or developmental theory. —
Despite or because of these facts, how parents
bring up their children and how parental character-
istics are infused into child personality are
questions that continue to inspire research [p. 71].

Wylie (1965) stated that recently ". . . there has

been a marked proliferation of self theories, traceable
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to a mumber of influences [p.- 2]." TFreud's assignment of
greater importance to ego development and functioning;
the neo-Freudians' emphasis on the importance of the self
picture and the ego ideal; and the Gestalt psychologists!
interjection of phenomenological methods and theories
into general psychology are all facts which Wylie (1965)
stated resulted in the assignment of ". . . importance to
a phenomenal and/or non-phenomenal self concept with cog-
nitive and motivational attributes [p. 2]."

Staines (1958) wrote that there was both empirical
and theoretical foundation for the importance of the self
in psychological thinking. He felt that the frequency of
self-reference in everyday life, as well as in clinical
records, was evidence of ". . . the importance of the self-
picture and of self-acceptance and rejection [p. 97]."
Staines concluded that: -

4 theoretical analysis of the concept of the
self shows it to be a learned structure, growing
mainly from comments made by other people and from
inferences drawn by children out of their exper-
ience in home, school, and other social groups....
The self is empirically a matter of prime impor-
tance in that a great deal of behavior is con-
cerned with maintaining and enhancing the estab-
lished pattern of the self as it appears to the
person, as he thinks it ought to be, and as_he
thinks other people believe it to be [p. 97].

The notion of the "self" is highly complex.

Diggory (1966) presented a comprehensive, critical anal-

ysis of all major ideas about "self" and "ego" from
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Descartes to the present. Diggory wrote that ". . . de-
spite differences of opinion about the meaning of 'self"
and 'ego!' . . .[p. 59]," these terms have heen emphasized
by many writers as being ". . . somehow intimately con-
nected with motivated, or directed, or purposive behavior
(p. 60]." Hamacheck's (1965) review of the literature
concerned with the self revealed the self as influenced
by growth, teéching, learning, and perception.

Wylie (1961), in a thorough survey of pertinent
literature concerned with the self-concept construct,
acknowledged that the word "self" in psychological wri-
ting has been used in various ways. ©She proposed that
"Two chief meanings emerge, . . .: the self as subject
or agent, and the self as the individual who is known to
himself. . . . The words 'self-concept! have come into
common use to refer to the second meaning [p. 1]."

Snygg and Combs (1949) in their approach to under-
standing an individual's behavior, emphasized the phenom-
enal self as representing ". . . all those parts of the
phenomenal field which the individual experiences as
part or characteristic of himself [(p. 58]." The phenom-
enal self is further subdivided into the self concept, or
", . . those parts of the phenomenal field which the indi-
vidual has differentiated as definite and fairly stable

characteristics of himself [Snygg & Combs, p. 112]."
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Rogers (1951) assigned the phenomenal self concept
an integral part in his personality theory. He suggested
that the individual's self concept was a major factor
influencing his behavior. With respect to research in
client-centered therapy, Rogers (1951) wrote:

Much of our theory construction has revolved
about the construct of the self...and in terms of
the dynamics of an interpersonal relationship
[p. 12].

In all of this research the central construct
is the concept of the self, or the self as a per-
ceived object in the phenomenal field. If a defi-
nition seems useful, it might be...a definition along
these lines. The self-concept, or self-structure,
may be thought of as an organized configuration of
perceptions of the self which are admissable to-
awareness. It is c¢omposed of such elements as the
perceptions of one's characteristics and abilities;
the percepts and concepts of the self in relation
to others and to the environment...[p. 136].

It was within these latter meanings of "self con-
cept" (Wylie, 1961; Snygg & Combs, 1949; Rogers, 1951)
that this present study was concerned, and that the term
- "self concept" was used.

There has been an increase in literature dealing
with parent-child interaction and the seif concept, with
parent-child relations, and with the increased recognition
of the importance of investigating the nature of an indi-
vidual's perception of himself. Noné’%hé\less, Wylie -~
(1961) cited the paucity of studies dealing with the re-
lationship between parent-child interaction and the child’s

self concept. Therefore, further research to determine the
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extent and nature of any relationships which may exist

between these varilables is clearly indicated.

Null Hypotheses

The desirability of further study in these areas
led to a testing of the following null hypotheses:

One. No significant difference existed among
dissimilar samples in feelings concerning acceptance by
and acceptance of family figures.

Two. No significant relationship existed between
acceptance by others and acceptance of others.

Three. No significant difference existed among
dissimilar samples in acceptance of self.

Four. No significant relationship existed between
acceptaﬂce by parental figures and acceptance of self,

Five. No significant relationship existed between

acceptance of parental figures and acceptance of self.

Summar
Chapter I has presented the statement of the prob-
lem, and has discussed the need for the study as well as
the background of the study. The null hypotheses to be
tested in this investigation were formulated.
Chapter II will focus on a review of the litera-
ture. Chapter III will describe the investigative pro-

cedures. Chapter IV will report and analyze the results
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of the research. Chapter V will summarize the investiga-
tion, present the conclusions, and discuss the need for

further research.



CHAPTER II
A REVIEW OF THE LITERATURE

A survey of the literature revealed comparatively
little empirical evidence directly pertinent to the char-
acteristics of the samples and variables with which the
present study was concerned. Therefore, 1t seemed appro-
priate to assess studies with similar hypotheses which
dealt with samples relevant to subjects included in this

study.

Acceptance by Others and Acceptance of Others

Few writers have investigated the relationship

existing between phenomenal acceptance of others and accep-

tance by others, as interdependent variables. Such
studies have confined the samples used to older youth or
adults. A study by MeIntyre (1952) involved such a rela-
tionship, but was not approached entirely from a phenome-
nological viewpoint. McIntyre administered the Phillips
(1951) questionnaire on attitudes toward self and others
to 315 male college dormitory students. An additiomnal
sociometric questionnaire, measuring actual acceptance by

others, was also administered. McIntyre concluded, with
17
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regard to the variables of acceptance by others and accep-
tance of others, that differences between mean scores of
the highly and poorly accepted groups on the acceptance-
of-others scale were not significant and could be attri-
buted to chance. McIntyre made no attempt to measure
the subjects' phenomenal viewpoint regarding acceptability
by others.

Fey (1955), in a revaluation essentially repeating
McIntyre's design, hypothesized that acceptance by others
was, in part, a function of the relationship between
expressed attitudes of self acceptance and of acceptance
of others. TFifty-eight third-year medical students were
subjects for this study. TFey prepared scales to measure
expressed attitudes of self acceptance and of acceptance
of others. He also included a measure of estimated accep-
tability to others. At the conclusion of the question-
naire, a fourth measure was obtained which indicated ac-
tual acceptance by others: a sociometric score was used
to reflect choice by classmates. Fey's analysis of data,
related to acceptance by others and acceptance of others,
revealed that individuals with high acceptance-of-others
scores tended to feel accepted by others, with the repor-
ted correlation of .43. Individuals with high acceptance=-
of-others scores also tended toward being accepted by
_ them (r = .20/ 10). Pey's original hypothesis that accep-

tance by others is, in part, a function of the relation-
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ship between attitudes of acceptance of others and self
acceptance was not unequivocally resolved.

The Bonney Sociometric Technique (Bonney, 1943)

and two measures of self acceptance: the Sense of Per-

sonal Worth Scale from the California Test of Person-

ality (Thorpe, Clark, & Tiegs, 1942-53), and the Who-
Are-You Test (Bugental & Zelan, 1950) were employed by

Zelan (1954a; 1954b) with approximately 145 sixth grade
children. The latter two instruments yielded scores of
self acceptance and will be considered separately in a
later section of this review. However, the sociometric
device gave scores of peer status and acceptance of peers.
Peer acceptance correlated .59 with acceptance of others.
Zelan (1954a) concluded that this positive correlation
suggested that liking others and being liked by others

are reciprocal characteristics.

The hypothesis that parental acceptance of others
might generalize to other individuals has been explored
by a number of investigators (Bender, 1950; Escalona,
1948; Peterson, Becker, Hellmer, Shoemaker, & Quay, 1959).

Cox (1962) selected Thematic Apperception Test (TAT;

Morgan & Murray, 1936-43) cards to obtain an estimate of
children's attitudes toward parent figures. The TAT cards
were administered to 243 literate, ten to eleven year old
boys, living with parents. Four measures of peer group

relationships were used in this study, with peer group
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acceptance assessed in terms of socilometric choices by
other classmates. In addition, three scales concerning
playground behavior were rated by peers. These comprised
reputations for aggression, dependence, and maturity.

The ratings of attitude toward parent figures were sig—
nificantly correlated with the peer group measures. A
correlation of .42 with sociometric status was reported,
and a correlation of .62 was reported with reputed imma-
turity. Scores on the other two reputation measures (of
aggression and of dependence) were associated with par-
ticular kinds of TAT ratings. Data indicated reputed
aggression was high in boys who rejected one or both pa-
rental figures. Reputed dependence was high for boys who
were attached to "mother figures." Cox (1962) concluded
some support was evidenced for a positive correlation
vetween a child's attitudes toward his parents and the
quality of his interpersonal relationships with other

individuals.

Acceptance by Others and Acceptance of Self

Diggory's (1966) review of major ideas concerning
the self acknowledged that contradictory ideas and evi-
dence still remain regarding situations in which self-
related actions were specifically evaluated. Parker (1966)
challenged the utilization of the self-report as & direct

measure of the self concept. He theorized that the self
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concept must be apparent through some form of inference
based on the individual's behavior, other than ".

what the individual is willing and able to say about him-~
self when he is asked to declare his position [p. 691]."
Many of the views, however, have emphasized the social
context within which consensus or evaluation of self
operates. Wylie (1961) included a review of studies in-
volving social interaction, other than parent-child, and
the self concept. Such studies involved sex and role as
related to self concept (i.e., religious affiliation,
social status, etc.); peer interaction and the self con-
cept; self concepts and friendship choicej; and other
variables deemed relevant to differential patterns of
self-esteem.

A number of investigators have correlated self-
regard with acceptance by others, through the use of
sociometric indices. Such investigations have assumed
that high regard by others maintains or enhances self-
regard. Coopersmith (1959) used 102 fifth and sixth grade
children as subjects and obtained a partial r of .29
(p<’£ﬂj between self-esteem and sociometric status.
Sociometric status was calculated through children's
choices of persons wanted as friends. Self-esteem was
measured through an inventory devised by Coopersmith.

Zelan's (1954a; 1954b) investigations yielded cor-

relations of .30 and .39 between peer acceptance as



22

measured on the Bonney Sociometric Test (1943) and the

Who-Are-You Test (Bugental & Zelan, 1950), and the Sense

of Personal Worth Scale from the California Test of

Personality (Thorpe, Clark, & Tiegs, 1953) respectively.

Both correlations were significant at the .01 level.
Zelan interpreted such findings to suggest that a child
who had positive feelings about himself was better able
to devote his energies to the group activities and to
cooperate more fully with others.

McIntyrets (1952) previously cited study specifi-
cally related to:acceptance by others and acceptance of
self. This study revealed the mean scores on the accep-
tance-of-self scale of the highly accepted group of sub-
jects and the poorly accepted group of subjects were not
significant. Only chance relationship between acceptance
of self and actual acceptance by others was indicated.
Fey's (1955) revaluation included the subject's phenome-
nal or estimated feelings regarding acceptance by others
in relation to acceptance of self. The data indicated
that individuals with high self-acceptance scores tended
to feel accepted by others (r = .71), but actually to be
neither more nor less sccepted by others (r = .07) than
subjects with low self-acceptance scores.

Wylie (1961) stated that "All personality theor-
ists who are concerned with constructs involving the self

accord great importance to parent-child interaction in
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the development of the self concept [p. 121]." Wylie
(1961) commented that empirical investigations which in-
cluded theoretically relevant parent variables and rele-
vant child variables to substantiate the existence or
extent of the félationship between parent acceptance and
self acceptance were lacking in the literature.

Varied approaches have been utilized to test this
purported relationship between the phenomenal self and
parent-child interaction. A study by Jourard and Remy
(1955) was concerned with exploring a hypothesized rela-
tionship among parental attitudes, self attitudes, and
security. They used a 40-item body-cathexis scale and a
40-item self-cathexis (traits of self) scale, as basic
materials. The attitudes of a person toward his body and
self were compared to his concept of how his parents eval-
uated his body and self. A study was also made of the
relation between these two factors and a measure of se-
curity. A secure person was defined as one who believed
his parents evaluated him positively, and who evaluated
himself positively. Ninety-nine undergraduate university
students, both male and female, filled out one body-
cathexis scale and one self-cathexis scale, and indicated
how he believed his parents felt about these items. Sig-
nificant correlations (ranging from r's of .65 to .77)
were found between the subject's self-cathexis and body-

cathexis scores, and between the subject's scores and the
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subject'’s perception of parental evaluation of their
selves (Ss') and bodies. Jourard and Remy concluded
that self appraisals covary with a person's perception
or belief concerning his parents' appraisals of him.

Helper (1958) used 53 eighth and ninth grade
children and their parents, to study the degree of cor-
relation between parental evaluations of children and
children's self evaluations. Children and parents rated
the items (42 adjectival rating items) independently.
Bach subject and parent rated the items as he ordinarily
thought (actual self concept or child concept). A "Favor-
ability" score was computed by summing actual ratings on
15 items, for which there was high agreement among raters
as to desirability. This resulted in a Self-Favorability
score and a Child-Pavorability score. The Self-Acceptance
or Child-Acceptance score was derived from the actual~
ideal discrepancies for the remaining 31 items. Rank
difference correlations between Parental Favorability and
Parental Acceptance scores and the corresponding self-
evaluative scores in children were low. Parental accep-
tance was more consistently related to children's self
acceptance than to children's self-favorability (.37 on
Father's Acceptance' .27 on Mother's Acceptance), for all
subjects. Helper concluded that the data seemed to point
to the existence of a slight, but real, tendency toward
similarity between parents' evaluations of their children

and the children's self evaluations.
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Mussen and Jones (1957) investigated several prop-
ositions concerning aspects of personality structure,
specifically: self conceptions, basic interpersonal
attitudes, and underlying motivations. The TAT proto-
cols of 16 adolescent boys desigﬁated as late-maturers,
and 17 early-maturers were analyzed. The data revealed
that more late-maturing boys indicated feelings of in-
adequacy and negative self concepts, i.e., they scored
high in the TAT "Negative characteristics" variable.
Later-maturing boys were found more likely to have strong
feelings of being rejected, and told stories in which the
hero was rejected by parents or authority figures. 1In
contrast, relatively few of the early-maturing boys felt
inadequate or rejected by parents. Mussen and Jones
(1957) hypothesized that these feelings of rejection may
have stemmed from different sources, with the parents in
some cases even verbalizing that they were disappointed in
their physically retarded son. The boy, perceiving this
attitude, interpreted it as rejection. In other cases,
parental reluctance to allow late-maturing boys their
independence may have led to considerable tension within
the family. Thus, the boys' feelings of rejection may

have been a reflection of an ongoing parent-child conflict,

Heilbrun and Orr (1966) proposed that failure
influenced goal-setting in a "rejected" group more than

in an "accepted" group, because of lower self-esteem
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generated by the child-rearing history. Sixty-one males
of college age rated perceived maternal child-rearing

behavior, using scales of the Parental Attitude Research

Instrument (Zuckerman, Ribback, Monashkin, & Norton,
1958). A similar index was obtained from selected TAT
cards. As predicted, those subjects who rated their
mothers as "rejecting" were less stable and less posi-
tive in their responses to two tasks (discrimination and
gambling) employed to test the authors! hypothesis.
Gildston (1967) used a population of 110 white
adolescents living with boti parents as her subjects. She
hypothesized that stutterers within this population would:
(1) show less self acceptance than non-stutterers; (2)
show lower levels of perceived parental acceptarnce than
nor-stutterers; and (3) show a greater disparity between
paternal and maternal acceptance, with a higher degree
of perceived materwmal rejection. The Hilden Q-sort (1954)
was selected to measure the test variables of self-
acceptance by the correlation between the way a subject
saw himself (actual self) and the way he would like to be
(ideal self). Perceived maternal and paternal acceptance
were similarly measured by the correlation between the
way the subject sorted the cards as he thouglt his mother
(father) saw him and felt he really was (mother actual;
father actual), and the way he thought his mother (father)
would like him to be (mother ideal; father ideal).
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Results of Gildston's (1967) study indicated that
self acceptance was significantly lower for stutterers
than for non-stutterers. A significant difference between
the experimental and control groups was also reflected in
perceived parental acceptance. Stutterers perceived their
parents as less accepting than did non-stutterers, although
there was no difference between perceived maternal and
paternal acceptance for either group. Gildston concluded
that the predicted relationship between cclf acceptance
and perceived parental acceptance was confirmed and coin-
cided with theories of Sullivan (1947) regarding existing
relationships between acceptance of self and acceptance

by others.

Acceptance of Others and Self Acceptance

Many theorists have contended that the level of
self regard should be correlated positively with the de-
gree of regard a person has for others (Adler, 1938;
Horney, 1937; Fromm, 1956). Berger (1952) wrote that
", . . such a relationship might supply social psychology
with & principle which would be helpful in understanding
ard explaining problems of social conflict and hostility
[p. 778]." Rogers (1951) observed that during therapy,
as a person begins to accept himself, he becomes capable
of experiencing this attitude toward others. Sheerer

(1949) studied changes in acceptance of self and charnges
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in the acceptance of others, by ten adults during client-
centered therapy. Sheerer hypothesized that there was a
positive correlation between the extent to which an indi-
vidual expressed acceptance of and respect for self, and
the extent to which he expressed acceptance of and re-
spect for others. Her investigation utilized 51 state-
ments revealing some self evaluation, and 50 statements
revealing evaluative attitudes toward others. These were
extracted from recorded client statements, rated by Jjudges
of a five-point scale. Pearson product moment r's,
found between these attitudes, were in the .50's and .60's.

A similar study by Stock (1949) used ten cases
conducted according *to the principles of non-directive
therapy. Stock's investigation indicated that a definite
relationship existed between the way the individual
thought of himself, and the way he felt about other per-
sons. A Pearson r of .66 was found to exist for such a
relationship. An individual who held negative feelings
toward himself tended to hold negative feelings toward
other people in general. As his feelings about himself
changed to objective or positive, his feelings about
others changed in a similar direction.

Berger (1952) developed a group instrument which
used 36 items for the self-acceptance scale, and 28 items
for the acceptance-of-others scale. Definitions of the

variables were esserntially those used by Sheerer (1949).
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Subjects in Berger's study included seven different groups
of college-age subjects. Correlations for the different
groups ranged from .36 to .69 on the measured variables.

Phillips (1951) converted Sheerer's (1949) de-
scriptions to a questionnaire form. Twenty-five items on
the questionnaire referred to self-attitudes, and 25 to
attitudes of others. Correlations between the two scales
ranged from .51 to .71, when administered to over 200
high school and college students. The results indicated
relationships substantially above that expected by chance.

A correlation of .40 was obtained by McIntyre
(1952) between the variables of acceptance-of-self and
acceptance-of-others. While this correlation was some-
what lower than those reported by Phillips (19%51),
McIntyre concluded that a significant relationship ex-
isted betweern the measured variables. Fey's (1955)
data with respect to acceptance-of-self and acceptance-
of-others revealed that subjects with high self-acceptarnce
scores tended also to accept others (r = .43).

Omwake (1954) administered three tests measuring
acceptarnce of self and acceptance of others to 113 college
students, who took them anonymously. These tests inclu-

ded the Scale for Self-Acceptance and Acceptance of

Others (Berger, 1952); the Questionnaire on Attitudes
Towards the Self and Others (Phillips, 1951); and the

Index of Adjustment and Values (Bills, Vance, & McLean
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1951). Correlations of .37, .39, and .41 indicated that
there was a consistent tendency for self attitudes to be
reflected in attitudes towards others, as measured by
these inventories.

Divergent findings concerning positive correla-
tions between self acceptance and acceptance of others
were produced by one study. In the previously cited
studies by Zelan (1954a; 1954b), an unexpected lack of
any relationship was found with Acceptance-of-Others on

the Bonney Sociometric Test (Bonney, 1943), correlating

.08 with the Who-Are-You Test (Bugental & Zelan, 1950),

and ,10 with the California Test of Personality, Personal

Worth Scale (Thorpe, Clark, & Tiegs, 1942-53). Neither

of these correlations proved significant. The author,
however, offered an interpretation for this lack of rela-
tionship between the two variables. He indicated that it
perhaps resulted fram an awareness and discrimination by
participating children regarding external behavior cues,
but a corresponding lack of awareness and discrimination
regarding cues comprising the basis for more subtle social

relationships.

Self Acceptance of Atypical Populations

Literature measuring self acceptance in samples
considered atypical, in one or more aspects, was also

reviewed. Various criteria have been employed to define
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"self acceptance" or "self-regard." Various criteria have
also been used to serve as a conceptual or operational
definition regarding "adjustment," in studies which pur-
port to measure relationships between adjustment and
self-regard.

Studies involved with the measurement of adjust-
ment using the discrepancy between ideal-self and self
concept presume the validity of this procedure (Brophy,
19593 Lipsitt, 1958; and Smith, 1959). Rogers (1958),
however, did not consider the use of discrepancy scores
a valid technique. McAfee and Cleland (1965) used 60
educable mentally retarded males, who met criteria for
differentiating them into adjusted and maladjusted groups
of 30 subjects each. They concluded that use of the dis-
crepancy between self concept and ideal-self was not a
feasible technique for estimating psychological adjust-
ment ir. a retarded population. Also, high phenomernal
self-regard or increases in reported self acceptance or
self-ideal congruence might reflect a person's denial or
repression of existing problems (Block & Thomas, 1955;
Hillsor & Worchel, 1957; Loevinger & Ossorio, 1959).

Despité the complexities involved in measuring
self-related actions (Diggory, 19663 Parker, 1966), and
difficulties involved in defining "adjustment," Wylie
(1961) reported that "It is generally conceded theoreti-

cally that a low degree of phenomenal self-regard should
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be indicative of, or an aspect of, or‘perhaps even a cause
of, 'maladjustment' [p. 203]." Wylie (1961) reviewed 18
studies in which the level of reported self-regard was
correlated with varying degrees of diagnosed pathology.
The majority of studies of this type have compared normal
subjects with schizophrenics, neurotics, or both. Studies
which involved adult subjects classified by two groups
only (adjusted, maladjusted) included investigations byr:
Sarbin and Roseberg (1955); Rogers and Dymonds (1954);
Wahler (1958); Wahl (1956); Kogan, Quinn, Ax, and Ripley
(1957); Tolor (1957); McQuitty (1950); Tamkin (1957);
Rogers (1958); and Epstein (1955). The comparison of
three adult groups, wherein an adjusted group was com-
pared with two or more maladjusted groups, was reported
by: Hillson and Worchel (1957); Friedman (1955); Chase
(1957); Zuckerman, Baer, and Monashkin (1956); Zuckerman
and Monashkin (1957); Chodorkoff (1954); and Worchel
(1957). TIeary's (1957) data were perhaps the most exfén~
sive of any which compared self concept measures to
patterns of diagnosed maladjustment.

In summarizing studies relating degree of pathology
to level of self-regard, Wylie (1961) tentatively concluded
that despite some contradictions, some general trends were
apparent. Ir nine studies, significantly lower self-
regard was found in diagnosed neurotics and/or mixed

patient groups than was found in normal, non-patient



33

groups, with much overlap between groups. Varying results
were found in comparisons of self-regard between psychotics
and normal persons. Wylie (1961) concluded fhat "Cer-
tainly as one goes from normals through neurotics to
psychotics a clear linear downward trend in self-regard
is not found [p. 216]," indicating that ". . . qualita-
tive differences in maladjustment patterns may be as
important a variable as 'degree of maladjustment' [p.217]."
Some projective measures, thought to reveal var-
ious measures of adjustment, have been used by several
investigators in relation to measures of self-esteenm.
Bills (1954) obtained a significant correlation between
Rorschach signs of depression and "self-ideal'" discrepan-
cies. Iafon (1954) used two groups of female undergradu-
ates, who differed in stability of self concept, as sub-
jects. He found some trend in the data toward correlation
between Rorschach scores believed to measure adjustment,
and phenomenal self-esteem. Dymonds (1954) used the TAT_
indices with records rated on a seven-point scale ranging
from indications of "severe disturbance" to "well inte-
grated, happy person." He found a Q-adjustment score on
the Butler and Haigh (1954) items which correlated .63
with TAT adjustment ratings on 35 subjects in pretherapy.
Grummon and John (1954), however, found no correlation
between self-ideal r's (Butler & Haigh, 1954) and TAT

records scored on the basis of psychoanalytically derived
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scales of "mental health." A significant correlation was
obtained by Crandall and Bellugi (1954) between adjustment

scores obtained from Rotter's (1950) Incomplete Sentences

Blank and favorability of self concept as revealed on a
specially devised adjectival instrument.

Five studies (Berger, 1955; Block & Thomas, 1955;
Rosen, 1956a and 1956b; Engel, 1959; Zuckerman & Monashkin,
1957) employed different types of subjects and supported
the contention that reported self-regard and certain clin-

ical scales of the Minnesota Multiphasic Personality Inven-

tory (MMPI; Hathaway & McKinley, 1947) correlated nega-
tively,while self regard and K correlated positively. Dif-
ferent measures of self-regard were employed, and only
certain scales (D; Pt; Sc; and Si) were significant in

all five studies.

Other groups manifesting certain behaviors con-
sidered to be indicative of maladjustment have been inves-
tigated regarding self concept. Walsh's (1956) study of
marked academic underachievers is one example. This
study indicated differences were found in the self con-
cepts of high and low achieving boys, matched for superior
intelligence and other relevant variables. Adequate
achievers less frequently depiéted negative feelings pre-
sumably related to concept of self, and displayed through
use of the Driscoll Play Xit (Driscoll, .952).
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Wylie (1961) reported numerous studies which pur-
ported to measure self-esteem and levels of adjustment, as
indicated by various behavioral criteria (i.e., grade
point averages, number of health center visits, etec.).
She pointed out the ". . . problem of lack of correla-
tion between indices. . . [p. 227]" and the complexity
involved in using various behavioral criteria for mea-
suring adjustment in these investigations. Wylie (1961)
concluded that investigations using an external criterion
of adjustment, involving groups showing extreme and
rather obviously differentiable total patterns, were
most apt to obtain predicted associations between levels
of self-regard and adjustment, although ". . . there is
much overlap in level of self-regard between groups
[p. 234]."

A study by Gorlow, Butler, and Guthrie (1963) was
concerned with self acceptance in atypical populations.
In this study self attitudes were viewed as a major deter-
minant of the behavior and perceptions of 164 institu-
tionalized female retardates. The subjects were adminis-

tered the Laurelton Self-Attitude Scale (LSAS; Gorlow,

Butler, & Guthrie, 1963), with scores related to a wide
range of measures included in the areas of achievement,
early experience, and personality. Small but significant
positive correlations were observed between self accep~

tance and measures of intelligence, school achievement,
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success in the institutional training program, and success
in parole. Guthrie, Butler, and Gorlow (1963) also inves-
tigated personality differences among mentally retarded
girls (ages 14 to 18) who were institutionalized, as com-
pared to retarded girls who attended special classes in
the community. The LSAS was again used, as well as a
Hostility Scale and a Social Value Scale. The authors
noted, from the data obtained, that the institutionalized
girls held a much more negative set of self attitudes than
girls who remained at home.

Snyder (1966) hypothesized that there would be 2
significant personality difference between better and
poor achievers within the mildly retarded categories.
Snyder used 170 retardates (ages 14 through 18) who were
homogeneous as to control variables of sex, intelligence,
and socio-economic status but who differed significantly
in academic achievement. Using the LSAS (abbreviated
form) and the personal and social adjustment scores from

the California Test of Personality (Thorpe, Clark, &

Tiegs, 1953), Snyder found that both scales gave strong
evidence that the two groups were not similar in general
persohality adjustment. Tests of significance revealed
evidence of personality superiority of the better achievers
over that of the poor achievers. Snyder concluded that
retardates, with more favorable self attitudes coupled

with a relatively more adequate over-all adjustment,
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generally would attain more academically than their less
well-adjusted peers.
Meyerowitz (1962) investigated special class place-
ment on the self concept of 120 children entering the
first grade, who had been identified as having Binet IQ's
of 60 to 85. Half of these children were assigned, ran-

domly, to special classes. The other half were likewise

assigned to regular classes. A control group of 60

"normal" children were identified to match the retarded
sample with regard to occupation of father, income, and
area of residence. These three groups were tested with

the Illinois Index of Self Derogation (Meyerowits, 1962),

which had been developed for this study. At the end of
their first year of schooling, significant differences were
found between the three groups. The educable mentally
handicapped children were found to be more derogatory of
themselves. Of these two groups, those who remained in
the regular classroom were less derogatory than the exper-
imental special class group. Meyerowitz concluded that
even during the first year of school, significant differ-
ences can be shown between self concept in educable men-
tally handicapped children and normal children.

Fine's (1967) recent preliminary-study suggested
a more positive self-evaluation of educable mentally re-
tarded children, as they ranked themselves in terms of

reading, arithmetic, general ability, and effort as com-
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pared to the classmates and all children their age in
other classes. Fine's study involved 42 special class
educable retardates (ages 9 to 13) who completed a sim-
plified questionnaire in relation to ranking themselves
on the above categories. The retardates, as a group,
tended to rate themselves as being "as good as" or
"better than" both their classmates and other children
their age in school. TFine acknowledged that such self-
perceptions suggested inaccuracy and unrealism if one
acknowledges that retardates, by definition, are ccnsid-
erably less able than other children their own ages but
may reflect the minimized focus on academic achievement
and the emphasis on social adjustment and class factors
usually stressed by the special class teacher.

Studies of self attitudes in other atypical popu-
lations were even less prevalent in the literature, and
thus presented an uncertain picture. In relation to self
concepts of stutterers, for example, Fiedler and Wepman
(1951) used a Q-sort technique with ten subjects. Re-
sults indicated the self concept of stutterers showed no
characteristic difference from that of the non-stutterers.
On the other hand, previously cited reports by Berger
(1952) and Gildston (1967), indicated significant differ-
ences in self acceptance, with stutterers scoring lower.

The self concept of the deaf child has been ex-
plored only recently. Craig (1965) used a perceptual
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sociometric instrument adapted for the deaf, and developed
to determine experimentally whether or not deaf children’s
self concept was different from that of normally-hearing
children. The measure compared predicted sociometric
ratings with actual sociometric ratings, to give an index
of perceived self. Forty-eight subjects were used: three
groups of 16 each from a residential deaf school, from
day classes for the deaf, and from normal hearing classes.
Results indicated that the deaf groups were significantly
less accurate than the hearing groups in perception of
self, as rated by peers. In self acceptance the deaf
institutionalized ranked themselves significantly higher
than did the non-institutionalized groups, either deaf
or non-deaf. Various factors were cited by Craig (1965)
to account for the increased acceptance of self by the
institutionalized group. The factors included greater
identification with similarly handicapped peers, rather}
than comparison with non-handicapped or non-institution-

alized groups.

Summary and Conclusions

Analysis of the research literature revealed a
dearth of existing experimental evidence which might be
considered directly equated in terms of the characteris-~
tics of the samples involved in the present study, and

the variables to be considered. It was thus necessary
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to consider studies which: (1) employed hypotheses simi-
lar to those of the present study but related to differ-
ent samples; or (2) to consider studies which employed
samples considered relevant to subjects in the presext
study.

The literature reviewed revealed: (1) difficul-
ties involved in methodology (use of indices, nature of
designs); (2) difficulties in definition of terminology
employed; and (3) ambiguity in results. Such factors
attested to the reed for eliminating over-inclusiveness
of theoretical constructs, and in this connection the
investigative procedures employed in the current study

will be described in Chapter IIT.



CHAPTER TIII

METHOD

The Sample

Three sample groups of Caucasian prepubescent
males (ages six and one-half through twelve) were used in
this study. All subjects resided in the State of Okla-
homa. They were living with their natural parents at the
time of this study, and had one or more siblings. ZEach
sample met specific criteria for inclusion in the study.

Sample I: normal children. Subjects in Sample I,

the normal group (Nor), consisted of 35 boys who: (1) on
the basis of previous intellectual evaluation indicated
average or above intelligence; (2) had never been refer-
red for maladaptive behavior; and (3) represented chil-
dren considered by school personnel to be reasonably well-
adjusted individuals.

The criteria of average or above-average intelli-
gence was met by including only those who recorded intel-
ligence quotients of 90 or above, as measured on one of
the following standardized instruments for evaluating in-

telligence: California Test of Mental Maturity (Sullivan,

41




42
Wallace, & -Tiegs, 1954~59); and Lorge-Thorndike Test of

Intelligence (Lorge & Thorndike, 1954). The acceptance of

the judgment of school personnel for determining the in-
clusion of the subjects in a sample of well-adjusted chil-
dren was based on the summary of studies which indicated
increased agreement between teachers and mental hygien-
ists concerning symptoms of child maladjustment (Hunter,
1957) .

Sample IT: learning disordered children. Sub-

jects in Sample II, learning disordered children (ID),
consisted of 35 boys who: (1) had been seen as out-
patients in a clinical or diagnostic setting; (2) on the
basis of previous intellectual evaluation indicated at
least average intellectual capacity or the potential for
such capacity; (3) were cognitively able, as judged by
diagnostic or clinical opinion, to respond to the reading
level or the oral receptive level required by the testing
situation; and (4) represented children diagnosed as
exhibiting learning disorders due to neurological dys-
function.

The criterion of at least average intellectual
capacity or the potential for such functioning was met by
including only those males who met such eligibility re-
quirements necessary for placement in classes for chil-
dren with learning disorders, as set forth by the Oklahoma

State Department of Education (Division of Special Educa-
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tion and the Oklahoma Curriculum Improvement Commission,
1968), as follows:

A child shall be eligible for placement only
when on the basis of individual evaluation by a
qualified psychological examiner or a medical
doctor, who meets the following criteria:

1. Normal or potentially normal intelligence
(IQ 90 or above).... If a child cannot score in
the normal range on any of the tests used, but the
examiner feels the potential is present he may make
a special recommendation stating his reasons for
suggesting such placement...[p. 72].

Individual psychological instruments used to
assess intellectual capacity of the subjects included

the Stanford Binet Test of Intelligence (Terman & Merrill,

1937); the Wechsler Intelligence Scale for Children

(Wechsler, 1949); and the Columbia Mental Maturity Test

(Burgemeister, Blum, & Lorge, 1954-59).

The criterion for the presence of neurological
impairment was met by including only those children whose
records indicated evidence of such impairment in accor-
dance with further placement requirements:

2. There must be some evidence of specific
learning disabilities whose etiology can be in-
ferred from psychological or neurological tests;
this evidence should be available to support the
inference of the presence of some neurological
dysfunction [Division of Special Education and
the Oklahoma Curriculum Improvement Commission,
1968, p. 72].

Children with learning disorders due primarily to
emotional disorders were excluded from Sample II, in

additional concordance with Oklahoma State Department of
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Education requirements for school placement (Division of
Special Education and the Oklahoma Curriculum Improve-
ment Commission, 1968), as follows:
Children whose major problem is emotional in
nature are not eligible for placement in a class

for children with learning disabilities [p. 72].

Sample III: emotionally disturbed children. Sub-

jects in Sample III, emotionally disturbed children (ED),
consisted of 11 males who: (1) are, or had been, out-
patients in a clinical or diagnostic setting; (2) on the
basis of previous individual intellectual evaluation in-
dicated average or above-average intelligence (intelli-
gence quotients of 90 or above); (3) had been diagnosed
by a qualified physician or psychological examiner as
exhibiting emotional disorders without evidence of neuro-
logical dysfunction; and (4) met the following definition
set forth by the Oklahoma State Department of Education
(Division of Special Education and the Oklahoma Curri-
culum Improvement Commission, 1968):

The emotionally disturbed child is defined as
one who, because of breakdown in the family constel=-
lation or because of economic, social or other con-
fliets, has failed to mature socially and emotion-
ally within the limits imposed by society [p. 81].

The assessment of the subjects' intellectual capa-

cities had been previously measured by use of an individual

psychological instrument. The Stanford Binet Test of In-

telligence (Terman & Merrill, 1937); the Wechsler Intelli-
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gence Scale for Children (Wechsler, 1949); or the Leiter

International Performance Scale (Arthur, 1925-55) was

used to obtain this measure.

Descriptive characteristics of the subjects. Data

regarding means, standard deviations, and ranges were com-
puted for the three samples in relation to the subjects!'
chronological ages and intelligence quotients (see Appen-
dix III and Appendix IV). Information relating to sibling
position and sex classification was also tabulated (see
Appendix V). These data revealed that in the distribution
according to sibling position (older siblings, younger
siblings), between-group comparisons were relatively con-
sistent. In relation to sibling position and sex differ-
ences, the LD sample revealed a comparatively higher number
of older male siblings and fewer older female siblings,
than did the other two samples. The Nor sample revealed
a comparatively higher number of younger male siblings
and a lesser number of younger female siblings, than did
the other two samples. Such differences were not inter-
preted as being of sufficient magnitude to affect data
related to hypotheses as investigated in the present study.
Means, standard deviations, and ranges according
to the number of siblings represented were computed, and
revealed relative consistency betweer samples (see Appen-

dix VI).
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Representativeness of study samples. The total

number of 81 males, comprising the three study samples,
was derived from populations fulfilling the criteria as
outlined. Representativeness of the samples was, there-
fore, limited due to these criteria. In addition, the
examiner was dependent on referral sources (school admini-
strators, classroom teachers, psychologists, and psychi-
atrists) for cooperation in making eligible subjects
available for inglusion in this study. In this respect
Bene and Anthony (1957) noted that:

...the test has to do with intensive and inti-
mate feelings, and the parents of many children
might have objected to such an invasion of their
private lives [p. 555].

The question of the willingness of the parents for their
child to participate was handled individually by the re-
ferral sources. Some sources requested parental per-
mission before allowing child participation; other sources
made no contact for parental permission.

In the majority of cases, information regarding
the 2ge and attained educational level of parents repre-
sented in this study was not included in records available
through referral sources. No attempt was made to secure
this information, due to its personal nature. Information
which was available concerning the socio-economic level
of femilies, as revealed by recorded parental occupations

(see Appendix VII) was not considered of sufficient
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definitiveness to permit valid classification and statis-
tical treatment.

An attempt was made, however, to control for repre-
sentativeness of subjects in regard to socio-economic
level of families represented. ’School personnel, who com-
prised referral sources for the Nor and LD samples, pro-
vided this investigator access to schools believed to
represent distinctly varied socio-economic levels. Two
types of classrooms were utilized: centralized and decen-
tralized. Decentralized classes in district-oriented
schools were considered to provide representativeness.
Socio-economic levels were considered to be varied on the
basis of differences in geographic locations of schools,
and differences in physical settings of neighborhoods
(type of housing, extent of privacy, etc.). Centralized
facilities for educating children with learning disabili-
ties were considered to provide representativeness, since
children were assigned to such classes irrespective of
familial factors involving place of residence, parental
occupation, and other socic-cconomic factors.

Children in the ED sample represented clinic popu-
lations, within which clinical services were made avail-
able regardless of the status of the family. Sliding fee
scales and referral for clinical servieces by various agen-
cies served to reduce non-representativeness of children's

families included in this sample.
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Some lack of representativeness was believed to
exist in samples, however, since subjects were derived
from major urban areas or adjacent cities where psycho-
logical and medical identification of subjects (accor-
ding to criteria) was complete and made available. How-
ever, between-group comparisons were believed to present
no substantial skewness in factors related to socio-

economic levels of families represented.

The Family Relations Test

Rationale for use. A measure of familial relg-

tionships as perceived existing by the child, was ana-

lyzed from the child's responses on the Family Relations

Test (FRT; Bene & Anthony, 1957b). This instrument was
selected since it was felt to possess validity and inter-
nal consistency reliability in the psychological assess-
ment of family feelings. It was felt that children would
reveal their feelings as they were experienced and per-
ceived, including attitude areas reflecting acceptance by
others and of others.

The FRT was devised to obtain a measure of ". . .
the child's emotional relations with his family. . .
family relationships and family tensions as they are
directly experienced by the child [Bene & Anthony, 1957s,
p. 541]." The authors pointed out the need for a test
that:
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...would indicate objectively, reliably, and
rapidly the direction and intensity of the child's
feelings towards the various members of his family,
and of no less importance, his estimate of their
recipracal regard for him [Bene & Anthony, 1957a,
p. 541].

Meyer (1963) wrote, with reference to the FRT,
that:

Over the past ten years there has been a flood
of new tests. Many are variations of tests already
in use and some are highly specialized techniques.
One of the tests offered during this period, but
which has not been widely adopted in this country,
is the test that this author has found most useful
in its own right and as a supplement to projective
teclf[miqg.esj especially when the latter is meager
«eolp. 309].

The theoretical assumptions underlying the con-
struction of the FRT (Bene & Anthony, 1957b) included
acknowledgment by the authors that there need not neces-
sarily be a high correspondence between the feelings the
child attributed to the various members of the family,
and the feelings actually held by the family members.
Bene and Anthony (1957b) stated, regarding interpretation
of the child's test responses:

...For clinical purposes, however, it is his
"psychic reality," his own idiosyncratic concept of
his emotional environment, that has operational
value, and is likely to be more relevant to the
aetiology of his symptoms than the "objective"
reality assessed through careful social enquiry
(p. 5431.

In this latter respect, writerg such as CGreen and

Parker (1965) have stated ". . . the critical parent-child
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relationship is the one perceived and internalized by the
child [p. 3791."

It was assumed, in this study, that the test re-
sponses regarding familial relationshipg were drawn from
the immediate experiences within the family, as they were
experienced and imagined by the child. As such, the re-
sponses represented operational validity in understanding
the nature of the child's.feelings toward and from other
family members.

Description of the FRT. The FRT comsists of 20

relatively ambiguous cardboard figures, representing
people of various ages from babyhopd to old age. The
child is permitted to select figures to represent each
member of his family, including himself. Also included

is a figure standing for "Nobody," which serves to accomo-
date those items which are not felt to apply to any of

the family members chosen. Figures are attached to card-
board boxes which are slotted at the top.

Two forms are available for the test, a form for
younger children and a form for older children. The test
version for older children, suggested for use with chil-
dren ages seven to fifteen, was utilized in this investi-
gation. It contains a total of 86 cards on which 68
statements are.printed, refleeting several categories as
previously defined and reflecting the attitude areas conp-

cerning selected family figures, as follows:
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OUTGOING FEELINGS INCOMING FEELINGS
Positive Mild Pogitive Mild
Positive Strong Positive Strong
Negative Mild Negative Mild
Negative Strong Negative Strong

The remaining 18 items represent three additional groups
of feelings: Maternal Overprotection; Paternal Over-
indulgence; and Maternal Overindulgence. These attitude
areas were not included in the present study.

After selecting the figures to represent his own
family, the child places the card in the box behind the
figure for which the statement is most appropriate. Upon
conclusion of the test, scoring is accomplished by
tallying on a score sheet the items assigned by cards to

the various role figures, including items assigned to

"Nobody." A separate record sheet is available for evalu
ation of the results, both quantitatively and qualita-~
tively. Analysis is made quantitatively by determining
the number of items assigned to the several family roles.
Qualitative analysis is determined by noting the various
degrees and directions of affect assigned various family
figures.

Validity of the FRT. Tests of construct validity

for the FRT were conducted by the test authors, although
their approach to validity is not to be evaluatively coh—

sidered in the current study.
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Two sets of subjects, using the form designed for
older children, provided data supportive of validity. The
subjects consisted of out-patients in the children's de-
partment of a large hospital in south-east London, and
those referred there specifically for child guidance ser-
vices., The ages of the children ranged from seven to
fifteen, with a mean age of eleven years. Most of the
children came from working-class or lower middle-class
homes. They had intelligence quotients ranging from 67
to 144, with a mean of 98 and a standard deviation of 16.
No information was provided regarding the descriptive
title or type of tests which determined the intelligence
quotients.

Validity of the FRT was tested by comparing the
test results .of the first set of subjects and their rele-
vant psychiatric and case history material. Three spe-
cific questions were used with the first set of subjects:
(1) Did the children's test responses reflect feelings
their parents were reported to have toward them? (2) Did
the feelings of the children expressed toward their sib-
lings correspond with those they supposedly had toward
them? (3) Did the children's test responses correctly
reflect conflict situations with siblings?

The first question, relating to correlation with
parental feelings, was investigated by using the test

results of 10 children whose fathers had been described
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in case history material as hostile, punitive, or cruel.
Over 66 per cent of the children under study assessed
their fathers' feelings toward them as Negative. With
regard to children's assessment of their mothers'
feelings toward them, 16 mothers were subdivided into
two sample groups. From case study material, the first
gample group of mothers seemingly offered normal accep-
tance of the child. The second group displayed covert,
over-compensating rejection of the child. In the chil-
dren's assessment of incoming feelings from others, a
significant difference was noted between the two sub-
divided groups. This resulted in the authors theorizing
that the two samples could not have been taken from the
same population.

The second question dealt with outgoing feelings
with respect to the children's immediately older siblings.
Investigation revealed 64 per cent agreement between the
reported feelings and feelings expressed in the test. The
authors concluded this agreement was significantly differ-
ent from chance.

The third question dealt with conflict situations
between siblings, and was measured with respect to sib-
ling jealousy. Children's test responses reflected full
agreement with case history material on all but one of

fourteen cases examined.
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Validity of the FRT was further tested by exam-

ining the correspondence between test results of the
second set of subjects and questionnaire material ob-
tained from their mothers. Comparison of the question-
naire material with test responses of 34 cases was made
by a psychologist who was not directly involved with the
test or the validation procedure. Of the compared cases,
47 per cent showed "good agreement;" 38 per cent showed
"partial or fair agreement;" and 15 per cent indicated
"poor agreement." The authors (Bene & Anthony, 1957a)
concluded that ". . . the test can give an estimate of
children's family relationships, which is roughly in
agreement with the account given by their mothers

[p. 5533."

The need for further validation was indicated,
however, due to the small number of children used for
validation purposes and to the fact that no norms have
been established for a normal population or for a popu-
lation of children within the United States. In order to
establish content validity of the FRT in connection with
the present investigation, a panel of 20 judges (two
psychiatrists, fifteen psychologists, and three social
workers) was employed. All of the 68 items used in this
study, along with descriptions of the categories which
Bene and Anthony (1957b) had assigned each reaspective

item, were submitted for judgment. Agreement was sought
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regarding the appropriateness or inappropriateness of thé
items for the designated category. Data obtained in
connection with establishing of content validity are pre-
sented and discussed in Chapter IV.

Reliability of the FRT. Bene and Anthony (1957a)

stated that "None of the usuval methods of assessing the
reliability of a test are quite suitable for the Family
Relations Test [p. 554]." The authors did not consider
test-retest methods applicable, due to changes which may
occur in the home environment and in the maturation of the
child. Nor did the authors consider the split-half method
suitable for the test, since the items within any area

were not sufficiently homogeneous and the number of choices
the child could make with regard to each item varied from
case to case.

An attempt was made, however, to use a modified
form of the split-half method and was described by Bene
and Anthony (1957a) as follows:

...The test consists of 86 items, each of
which could be allotted to Nobody, Self, Father,
Mother, various numbers of siblings, and Others
in the family. Out of this, by a combination of
items, three types of scores were used:
Positive Feelings, to and from, combined...34 items
Negative Feelings, to and from, combined...34 items
Overprotection and overindulgence combined.l8 items
Separate reliability coefficients were obtained
for each of these scores for each of the people in
the family, regarding each score as if it were the

result of a separate test. Within each score two
sub=-scores were computed, for the odd and for the
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even number items respectively. (This was done
only where the score reached or exceeded 6). Thus,
for each subject, we have two separate sub-scores
for positive feelings in relation to Father, two
separate sub-scores in relation to Mother, and so
on. The number of subjects who gave 6 or more
items to the self, second or third mentioned sib-
lings, and others in the family were too small to
warrant computation of a coefficient [p. 554].
To correct for halving the length of the test, the
authors used the Spearman-Brown formula (statistical
results are reproduced in Appendix VIII). The authors
concluded that the results seemed to indicate the FRT
to be reasonably reliable (Bene & Anthony, 1957a).
Reliability of the instrument needed to be de-
termined for the present study. Reliability estimates
were computed for the present study by using a form of
an analysis of variance (ANOVA) technique based on the
Kuder-Richardson 21 formula, suggested by Ebel (1965;
p. 328). The following formula was used to obtain reli-
ability estimates for all samples, based upon combined

scores (16 for each subject):

- _X ;. n8Q? - =72
n=-1 m™xe - (EX)Z

k = +the number of items
n = the number of students
Q2 = the sum of squares of k times n individual
questions scores
XT2 = the sum of squares of the k question total
5 scores ]
2 x° = the sum of square of the n student total
scores
22X = the sum of the n student total scores

[(Ebel, 1965; p. 328]
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The 16 possible scores obtained for all subjects reprer
sented eight attitude areas for Outgoing Feelings, and
eight for Incoming Feelings (Father, Positive and Negative;
Mother, Positive and Negative; Siblings, Positive and
Negative; and Denial, Positive and Negative). Thus, each
subject could be treated as though he had the possibility
of obtaining 16 scores derived from 68 items on the FRT.
Bene and Anthony (1957a) indicated that the usual methods
of establishing reliability were not pertinent to the
FRT. They did, none the less, offer some evidence of its
reliability (pp. 554-555).

Guilford (1965) and Ebel (1965) indicated that
estimation of the reliability of an instrument could bhe
determined by knowledge of variance in terms of items.
The assumptions for an ANOVA application are the same as
those for the Kuder-Richardson formulae 20 and 21. That
is, the instruments and their items measure one common
factor and item difficulties are very nearly equal. The
nature of an ANOVA approach is that variances at differ-
ent sources can be examined and implications for the
meaning of the coefficients can be made more explicit.

Ebel (1965) pointed out that the Kuder-Richardson
formula 21 had the limitation of underestimating relia-
bility, especially when items varied in response or dif-
ficulty. Ebel (1965) stated: "If a test includes many

items or questions on which the average score is near
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perfect or near zero, this underestimate could be quite
large [p. 319]." Results and discussions of reliability
procedures used in the present study are found in Chapter
Iv.

Scoring of the FRT. The two major attitude areas

explored in this study, Imagined Acceptance by‘Others and
Experienced; Acceptance by Ofﬁers (see Figure 1), were
hand-~scored qﬁantitatively and qualitatively. Results
from eight of the eleven attitudé areas included iﬁ the
FRT (Bene & Anthony, 1957b), were used in this procedure.
Ttems measuring the three remaining attitude areas of

the FRT (Maternal Overportection; Paternal Overindulgence;

and Maternal Overindulgence) were not used in this study.

FIGURE 1

CLASSIFICATION OF FAMILY RELATIONS TEST
ATTITUDE AREAS

Major Test FRT
Attitude Areas Items Attitude Areas
Imagined 40~47  Incoming Pdsitive Mild Feelings
Acceptance 50-57  Incoming Positive Strong Feelings
by Others 60~67 Incoming Negative Mild PFeelings
70-77  Incoming Negative Strong Feelings
Experienced . 00~-09 Cutgoing Positive Mild Feelings
Acceptance 10-17 Outgoing Positive Strong Feelings
by Others 20~29  Outgoing Negative Mild Feelings
30~37 Outgoing Negative Strong Feelings

The total number of items used for any one person

indicated the measure of emotional involvement the child

had with that person.

A comparatively higher score indi-
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cated the child had greater involvement with'that indivi-
dual within the attitude area, or qualities of feelings
which the score included. A comparatively Iower score
indicated less, or possibly no, involvement with that
family figure.

If items were assigned singly to an individual
family member, the initial possible range of scores for
Outgoing Positive Mild and Outgoing Negative Mild atti-
tude areas was from zero to ten. The remaining six atti-
tude areas had an initial possible range of zero to eight.
However, Bene and Anthony (1957b) indicated that the child
could assign a single item to more than one family member.
In this event, these ranges were extended according to
“the number of figures to whom multiple assignment of an
item was made.

In addition to scores on the original eight vari-
ables, scores on four attitude areas were tabulated.

This resulted from a combination of the original eight
variables as follows: (1) Outgoing Feelings, Positive,
Mild and Strong Combined; (2) Outgoing Feelings, Negative,
Mild and Strong Combined; (3) Incoming Feelings, Positive,
Mild and Strong Combined; and (4) Incoming Feelings, Nega~
tive, Mild and Strong Combined.

If items were assigned singly to an individual,
the initial possible range of scores for both Positive

and Negative Outgoing Feelings, Mild and Strong Com-
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bined, was from zero to eighteen, respectively. The
initial possible range for scores for both Positive and
Negative Outgoing Feelings, Mild and Strong Combined,
was from zero to sixteen. These initial possible ranges
could also be increased by the child’s assignment of an
items to more than one figure. The interpretation of
higher and lower scores again applied; higher scores
indicated greater involvement with a family figure and
lower scores lesser involvement within these four atti-
tude areas.

California Test of Personality
Sense of Personal Worth Scale

Description of the Sense of Personal Worth Scale,

California Test of Personality. The degree of the child’s

self acceptance was obtained through an analysis of re-
gponses on the Sense of Personal Worth Scale (SPWS) from

the California Test of Personality (CTP; Thorpe, Clark, &

Tiegs, 1953). The authors described the CTP as measuring
", . . more or less specific tendencies to feel, think,
and act [p.3]," within the various components designed to
measure evidences of personal security and adjustment.
Thorpe, Clark, and Tiegs (1953) stated the following in
regard to the SPWS subtest:

SENSE OF PERSONAL WORTH -~ An individual pos-
sesses a sense of being worthy when he feels he is
well regarded by others, when he feels that others
have faith in his future success, and when he be-
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lieves that he has average or better than average
ability. To feel worthy means to feel capatle and
reasonably attractive [p. 3].

The Primary Version, Form AA, designed for grade
kindergarten to three, was used with subjects of chrono-
logical ages equivalent to these grade placements (ages
six, seven, and eight). The Elementary Version, Form AA,
was used with subjects of chronological ages average for

fourth, fifth, and sixth grade placement.
Validity of the SPWS. Thorpe, Clark, and Tiegs

(1953) referred to several sources concerning validity
of the CTP. A summary of investigations made at Syracuse
University by the California Test Bureau (1949) found the
CTP ". . . correlated more closely with the clinical
findings than any other personality test [p. 5]." A
study by Jackson (1946) measured the effectiveness of
various types of evaluating techniques (interview, exper-
ience rating, teacher rating, parent rating) and concluded
the over-all results suggested that the personal, social,
or total adjustment were more positively identified by the
CTP.

Religbility of the SPWS. The coefficients of

reliability, number of cases, and standard errors of
measurement, as computed for the SPWS by Thorpe, Clark,
and Tiegs (1953), in terms of raw scores for the various
levels are found in Appendix IX. These reliability co-

efficients were computed with the Kuder-Richardson for-
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mula. The authors concluded the instrument revealed
reasonable reliability.

Scoring of the SPWS. The eight items comprising

the Q;imary version of the SPWS (Form AA), and the twelve
items comprising the elementary version (Form AA) were
hand-scored by the present investigator. Equivalent per-
centile ratings and standard scores used in this study
were provided by Thorpe, Clark, and Tiegs (1953, pp. 28-

29). These data are presented in Appendix X.

Administration of the Instruments

The FRT and SPWS were individually administered to
eaéh of the 81 children in the study. Testing was conduc-
ted by this investigator, and was completed in a single
session for each child. The only variation permitted was
that some children preferred to read the statements them-
selves, and others preferred to have them read by the
examiner. The need for such variation to appropriately
meet a child's indicated or observed ngference in respon-
ding to items was acknowledged as an dcceptable procedure
in the test administration (Bene & Anthony, 1957a).

With respect to the effect of the sex of the exami-
ner upon the subject, Bene and Anthony (1957a) compared
results on the FRT obtained by male and female psycholo-
gists. They found that ". . . none of the differences

between the means obtained by the male and the female
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psychologists was found to be statistically significant

[p. 554]."

Statistical Treatment of FRT Data

Scores were calculated for each subject according
to the degree and type of involvement with father, mother,
siblings, and the figure "Nobody". Scores derived for
“the eight individual variables and the four combined vari-
ables, previously described, were used for statistical
analysis. The hypothetical distribution of items, as
theorized by Bene and Anthony (1957a), included substan-
tially reduced expectatiéns for involvement with the self
figure. In addition, feelings concerning self as set
forth in stated null hypotheses for this investigation
were measured by responses on an additional instrument,
the SPWS. Therefore, scores concerning the self figure
as revealed on the FRT did not warrant varied statistical
analysis applied to other figures.

Means, standard deviations, and ranges. Tables

were prepared for the means, standard deviations, and
ranges of pertinent FRT subtest data for the three study
samples. These data and their significance in relation to
the first null hypothesis formulated for this study are
discussed in Chapter IV.

Tests for differences among frequencies for study

samples. The Chi Square test formultiple samples (Siegel,
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1956) was computed to determine the extent to which the
three samples revealed discrete differences in categories
concerning involvement with particular family members, as
measured by FRT subtests. These data provided additional
statistical information for the first null hypothesis, as
discussed in this study.

Subtest intercorrelations. Feelings of accep-

tance by others were measured by positive and negative
incoming feelings (mild and strong combined) on the FRT.
Feelings of acceptance of others were evidenced by posi-
tive and negative outgoing feelings (mild and strong com-
bined) on the FRT. Spearman rank correlation coeffi-
cients (Siegel, 1956) were computed to determine the de-
gree of relationship between these two major attitude
areas. These were computed for each study sample and
according to the figures with whom the subjects were in-
volved (i.e., mother, father, siblings, nobody). This
coefficient was employed due to the small sample size of
the ED group (N = 11), and because assumptions for para-
metric statistics (i.e., normal distribution; random sam-
pling) could not be applied to the ID and ED samples
(Guilford, 1965).

Using the same statistics, more definitive analy-
sis of the feelings involved in any such relationship was
obtained for each sample. This was accomplished by

determining the degree to which positive and negative
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incoming feelings (mild feelings of acceptance by others)
were related to positive and negative mild outgoing
feelings (mild feelings of acceptance of others). Similar
analysis was applied to determine the degree to which
strong feelings of acceptance by others were related to
strong feelings of acceptance of others. These measures
provided statistical information for the second null

hypothesis of this study.

Statistical ITreatment of SPWS Data

Fach subject's score on the SPWS was also used for
statistical analysis. Total scores, expressed in percen-
tile ranks, were used for all subjects. These data and
their significance in relation to the third null hypothe-
sis used in this study, are presented in Chapter IV.

A completely randomized design for ANOVA tests of
significance was computed to determine the extent to which
the three samples revealed discrete differences regarding
acceptance of self. If the F value and ANOVA were signi-
ficant, Duncan's new multiple range test (Steel & Torrie,
1961) was employed to determine wherein significant 4if-
ferences among the groups were found in relation to the

third null hypothesis formulated for this study.

Statistical Treatment of Combined FRT and SPWS Data

Feelings of acceptance by others (parental figures)

and feelings of acceptance of others (parental figures)




66
were revealed by the FRT. Feelings of self-esteem were
reflected by the SPWS. Spearman rank correlation coef-
ficients (Siegel, 1956) were computed to determine the
degrgg of relagtionship among these categories of feelings.
These measures provided statistical information for the
fourth and fifth null hypotheses in this study.

Statistical Treatment of the Data Related
Specifically to the Null Hypotheses

Null hypothesis one. Support for the null hypoth-

esis that no significant differences existed among the
dissimilar study samples, in feelings concerning accep-
tance by family members and acceptance of family members,
would be obtained if no statistically significant differ-
ences were revealed among the samples in the mean scores
and variances. These scores reflected the degree and
quality of involvement with certain family figures (i.e.,
positive mild toward father, mother, siblings, and
nobody) .

To test the proposition of no existing differences
between samples, in degree and quality of involvement with
certain family figures, the Chi Square test for multiple
samples (Siegel, 1956) was computed using the following

formula:
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I % _Lj - Elg)z

where Oij = observed number of cases categorized in the
ith row of jth column
Eij = number of cases expected under Ho to be cate-

gorized in ith row of jth column

k
Zf: directs one to sum over all cells [p. 220].
i=1 j=1

Null hypothesis two. Support for the null hypo-

thesis that no significant relationship existed hetween
acceptance by others and acceptance of others would be
obtained if no statistically significant correlations were
revealed between the various attitude areas comprising Out-
going Feelings and the related areas comprising Incoming
Feelings. These feelings are expressed concerning the

same family member on the FRT. The following basic for-
mula for computing the Spearman Rank Correlation Coeffi-

cient (rg) was used (Siegel, 1956):

N
D
1=1

2
N - N [p. 204]
To test nmull hypothesis two (p = .05) that the

rs =1 -

variables under study were not associated in the samples,
and that observed values of r's differed from zero only

by chance, obtained r's were tested for significance. The
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following formula for computing significance (Student's 1t)

was employed:

[Siegel, 1956, p. 212].

Null hypothesis three. Support for the null

hypothesis that no significant differences existed among
dissimilar study samples regarding acceptance of self
would be irdicated if no statistical differemnces in cal-
culated scores on the SPWS were found for the three samples.
Percentile ratings of self-esteem on the SPWS were conver-
ted into egquivalent standard scores, as set forth for in-
terpretation of this instrument (Thorpe, Clark, & Tiegs,
1953), and are preserted in Table 1.

To test the null hypothesis of no difference among
the various study samples, F ratios were computed (see
Chapter IV). The following formula for Analysis of

Variance was used (Guilford, 1965):

MSy
NSy [p. 273].

The use of this parametric technique was justified
on the basis that distribution of data in terms of stan-
dard scores (Table 1) revealed that® scores (over 60%)
for the three study samples were more within the middle

range (standard scores 40 to 60). If the F value and
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TABIE 1
PERCENTTILES, STANDARD SCORES, AND FREQUENCY DATA

ON THE SENSE OF PERSONAL WORTH SCALE
FOR ALL SAMPLES COMBINED

(N = 81)

Percentile Standard Scores Frequency
98 70 7
90 63 22
80 58 17
60 53 D
50 50 8
40 47 4
30 45 9
20 42 4
10 37 2
05 33 2
02 30 0
0l 27 1

ANOVA were significant, Duncan's new multiple range test
(Steel & Torrie, 1961) was calculated.

Null hypotheses four and five. Null hypotheses

four and five were based upon positive (acceptance by and
acceptance of) and regative attitude areas of the FRT
subtests, in relation to feelings of self-esteem or self
acceptance on the SWPS. If no significant relatiomnship
existed between acceptance of self and acceptance of
others (parental figures), the various attitude areas of
positive behavior concerring acceptance of others on the
FRT (outgoing mild; outgoing strong; outgoing mild and
strong combinred) would rot operate in conjunction with a
higher self acceptarce score on the SWPS. Similarly, if

no relationship existed be*tween acceptance by others and
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acceptance of self, the various attitude areas of positive

behavior concerning acceptance by others on the FRT (in-
coming mild; incoming strong; incoming mild and strong
combined) would not coincide with higher self acceptance
scores on the SPWS. This proposition would also be sup-
ported if the various dimensions of negative behavior on
the FRT, representing attitudes or feelings of non-
acceptance of and by parental figures (outgoing and in-
coming mild, strong, and combined feelings), did no%
coincide with a lowered self acceptance score.
Accordingly, data from FRT subtests indicating
the type of parent-child relationships existing in the
three sample groups on the FRT were correlated with self
acceptance scores on the SPWS. The Spearman rank corre-
lation coefficient, as previously described, was used to
determine the degree of relationship. The formula for
computing significance, previously set forth, was used to

test for significance of rg.

Summary
In this chapter the selection of the sample, the

instruments employed, administration and scoring of the
FRT and the SPWS, and the statistical treatment have been
discussed. Chapter IV contains an analysis of all the
data obtained to support or to reject the null hypotheses

formulated in Chapter 1.




CHAPTER IV

RESULTS

Validity of the Family Relations Test

An attempt was made to establish content validity
of the PRT. The 68 items used in this investigation were
submitted to the panel of 20 judges (identified in Chapter
III) with a description and definition of the four atti-
tude areas explored by these items (Bene & Anthony, 1957).
The judges independently assigned each item to one of the
four attitude areas, or discarded the item assuming its
inappropriateness for exploring any of the designated
attitude areas. (See Appendix XI for inter-judge agree-
ment on the content validity of FRT items.)

The assignment of an item, by the judges, to a
different attitude area than that assigned by the test's

authors constituted a discrepancy or a disagreement by the

rater concerning the intensity of the feeling represented
(i.e., mild v.s. strong feelings). Items within the Posi-
tive attitude areas were thus reversed in some cases
according to Mild and Strong feelings believed represented.

Items within Negative attitude areas were similary reversed.

71
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A total of 68 items was rated (34 exploring Posi-
tive attitude areas and 34 exploring Negative attitude
areas). Of these 68 items, 58 received at least two-
thirds inter-judge agreement concerning appropriateness
for exploring their designated attitude areas. Percen-
tage of agreement on the ten items which did not receive
two-thirds inter-judge agreement indicated that Item 72
received only 15 per cent agreement concerning its appro-
priateness for measuring feelings of hate and hostility
(Strong, Negative feelings). Eighty per cent of the
judges placed this item ("This person in the family makes
me feel silly [Bene & Anthony, 1957b, p. 7J,") in the
attitude area reflecting feelings of unfriendliness and
disapproval (Mild, Negative feelings). Five per cent of
the judges discarded the item as unsuitable for any of
the designated attitude areas. Item 77 ("This person in
the family does not love me enough [Bene & Anthony, 1957b,
p. 7],") was considered appropriate by only 35 per cent
of the judges for measuring Strong, Negative feelings.
This item was assigned by 65 per cent of the judges to the
attitude area reflecting feelings of unfriendliness and
disapproval (Mild Negative). The remaining eight items
not receiving at least two-thirds inter-judge agreement,
reflected agreement which ranged from 55 to 65 per cent

among the panel of judges.
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It should be noted that in the comparison of inter-
judge agreement with respect to items measuring Positive
or Negative attitude areas, all of the items purportedly
measuring Positive feelings (feelings of friendly appro-
val or sensualized feelings) received at least two-thirds
agreement among judges. The ten items which received less
than two-thirds agreement represented one item designated
by the test's authors (Bene & Anthony, 1957b) to measure
feelings of unfriendliness or disapproval (Mild Negative
Peelings), and nine items designed to measure feelings
of hate and hostility (Strong Negative Feelings). Thus,
comparatively greater agreement was noted among judges on
items intended to reflect Positive Feelings (feelings of
friendly approval or sensualized feelings) than was noted
on items measuring Negative attitude areas, particularly
items representing feelings of hate and hostility (Strong
Negative Feelings). However, over-all analysis of the
data comprising percentages of agreement among judges con-
cerning content validity of items included in the FRT

seemed to justify reasonable confidence in the test.

Reliagbility of the Family Relations Test

Bene and Anthony (1957b) indicated that none of
the usual methods for assessing reliability were quite
suitable for the FRT (see Chapter III). As a consequence,
the reliability coefficients were not of the magnitude

ordinarily expected of objective paper-and-pencil tests.
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An analysis of wvariance form of the Kuder~Richard-
son formula 21, employed with the three groups, provided

the results presented in Table 2.

TABLE 2

RELIABILITY COEFFICIENTS FOR THE THREE SAMPLE
GROUPS ON THE FAMILY RELATIONS TEST

Reliability
Sample Populations N Coefficients P
Normals 35 .556 <001
Learning Disordered 35 .360 <.05
Emotionally Disturbed 11 .478

A1l of the coefficients were low and clearly suggested
that the FRT did not lend itself to the precise and usual
means of determining reliability. Further, an examina-
tion of score profiles for each subject revealed that
lack of response was indeed possible in terms of the pur-
pose of the FRT. Thus the wide variation, or lack of
response, in a given area would affect the reliability
coefficient obtained and produce the underestimate dis-
cussed in Chapter III.

While the reliability criterion represents an im-
portant element of any objective instrument used in psycho-
logical services, the purpose of the FRT was not jeapor-
dized because 1t failed to report high level coefficients.

Discussion in this chapter will bear out the diagnostic
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value of the instrument, regardless of the comparatively
low reliability coefficients obtained for the groups.

With respect to the ED group, the number of sub-
jevts learly denied intrepretive significance of the
reliability obtained. As r.oted, the coefficient was not
statistically significant; hence, it could be obtained
by chance.

It was believed that these data on reliability
tended to bear out the discussion of Bene and Anthony
(1957a), and their view that the FRT has applications
which would not be affected by reliability measures.

Statistical Results Concerning Feelings

of Acceptance by and Acceptance
of Family Figures

Null hypothesis one. It was theorized that no

significant differences existed among dissimilar samples
in feelings concerning acceptance by and acceptance of
family members, as these feelings were represented by

the various attitude areas and figures on the FRT. There-
fore null hypothesis one was formulated.

To provide data for calculating differences exis-
ting among the dissimilar samples and for descriptive
purposes, means, standard deviations, and ranges were
computed for pertinent FRT attitude areas. These data
provide information relating to significant observed

values (see Appendices XII, XIII, XIV, XV, XVI, and XVII).
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In order to test the proposition of no existing

differences among samples, the Chi Square test for mul-

tiple samples was computed. These data provided statis
tical information for the first null hypothesis. The
.05 level was used to establish significance of the Chi
Square values and to accept or reject the statistical
null hypothesis. Data comprising results which were
significant at or beyond the .05 level, are reported in
Tables 3 through 8.
Actual scores were classified into three levels

(Low, Medium, and High) for purposes of calculating Chi
Square values. These levels were agpplied to scores in
relation to Father, Mother, Siblings, and the Nobody
figure. The eight attitude areas involved were:

Outgoing Positive Mild Feelings

Outgoing Positive Strong Feelings

Outgoing Negative Mild Feelings

Outgoing Negative Strong Feelings

Incoming Positive Mild Feelings

Incoming Positive Strong Feelings

Incoming Negative Mild Feelings

Incoming Negative Strong Feelings

Low scores were defined as including those indi-

viduals whose scores were 0-1. Medium scores were de-
fined as including those individuals whose scores were
2-3. High scores were defined as including those indi-
viduals whose scores were four or higher. Chi Square

values were computed for each of the eight attitude areas,

which yielded 32 tests. A three-by-three contingency
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table was constructed for each of the attitude areas, with
one row in the table for each of the three samples (Nor,
1D, and ED), and one column for each of the three scoring
classifications (Low, Medium, and High). The entries in
the contingency table were the number of children belong-
ing in the sample group indicated by the row, with a
score in the range indicated by the column to each sub-
test of the data.

A partitioned Chi Square analysis was applied.
The total Chi Square for the table had four degrees of
 freedom[(3-1 x 3-1)]. This total Chi Square was parti-
tioned into four separate single degree of freedom Chi
Squares. This represented an effort to determine the
nature of the differences among the three groups, with
respect to the relative distribution of the within group
scores (Low, Medium, and High classifications).

Data which reached or exceeded the .05 level of
significance in regard to differences among dissimilar
samples in feelings concerned with acceptance by and
acceptance of family members (null hypothesis one) are
presented in Table 3 and Table 4. Some restraint .must
be used in interpretation, as suggested in Cochran (1954),

when expected values may be less than five.




TABLE 3

FREQUENCY DATA FOR MILD AND STRONG FEELINGS WITH ALL SAMPLES

FRT Attitude

Father

Mother

Siblings

Nobody

Area La Mb HC

La

MP  HC

La

MP  HC

12 MP HC

Outgoing Positive Mild Feelings:
Norma'ls 4
Learning Disordered 6
Emotionally Disturbed 7

11
9
2

Outgoing Positive Strong Feelings:
Normals
TLearning Disordered
Emotionally Disturbed

Outgoing Negative Mild Feelings:
Normals
Learning Disordered
Emotionally Disturbed

Outgoing Negative Strong Feelings:
Normals
Learning Disordered
Emotionally Disturbed

Incoming Positive Mild Feelings:
Normals
TLearning Disordered
Emotionally Disturbed

20
20
2

OGO

8 19

12
1

17
4

17
24

U1~J

27

14
19

AP

D HWO,

10 11

12
4

4

2.

8L



TABLE 3 —— Continued

FRT Attitude Fat%er Mot%er Siblings Nobody

Areas 12 w° B¢ 12 m° ®® 1® m° EH® 1® wMP HC

Incoming Positive Strong Feelings: '
Normals 9 14 12
Learning Disordered 14 17 4
Emotionally Disturbed 2 4 5

Incoming Negative Mild Feelings:
Normals
Learning Disordered
Emotionally Disturbed

Incoming Negative Strong Feelings:
Normals
Learning Disordered
Emotionally Disturbed

6L

I

TLow = 0O-1
Medium = 2-3

a
b
c High = 4 or above

i



TABLE 4

SIGNIFICANT CHI SQUARE VALUES FOR DIFFERENCES AMONG ATLL SAMPLES
ON ALL FAMILY RELATIONS TEST VARIABLES

Sample

Scoring Categories

Low -+
Low Medium

Medium

High

Outgoing Positive Feelings, Mild: As

signed to Father Figure

Emotionally Disturbed
Emotionally Disturbed

Low to Medium
Low + Medium to High

8.417%
5.77

Outgoing Positive Feelings, Mild: As

signed to Mother Figure

Emotionally Disturbed

Low to Medium

5.55"

Outgoing Positive Feelings, Mild:

Assigned to Nobody Figure

Emotionally Disturbed

Low to Medium

15.41%%

Outgoing Negative Feelings, Strong:

Assigned to Sibling Figures

Emotionally Disturbed Low to Medium 3.87%
*Significant Chi Square at .05; with 1 d4.f. = 3.84.
. 6.64.

¥*gignificant Chi Square at .0l; with 1 d.f.

08
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As evidenced in the frequency data (Table 3) and
Chi Square values (Table 4), relatively more children in
the ED group gave low scores on Outgoing Positive Mild
Feelings toward Father. The frequerncy of responses in

Low and Medium categories revealed the ED sample having

[Re]

significantly less feeling (X“ = 8.41 «.005) than the
Nor and ID samples. When High and Medium scores are
examined, the ED sample again revealed significantly
fewer Outgoing Positive feelings (X2 = 5.77 €.025)
than the Nor and ID samples. The ED children thus ex-
hibited comparatively fewer feelings of friendly approval
as measured by items involving Outgoing Positive Mild
Peelings toward the Father figure. Examination of the
distribution revealed that a comparative majority of the
scores for the Nor and LD samples fell into the Medium or
High scores. These data suggested the existence of more
positive attitudes in terms of "experienced" feelings of
friendly approval toward father for the Nor and LD chil-
dren.

In addition, a significantly higher frequency of
ED children scored Low when compared to Medium scores

within this same attitude area (Outgoing Positive Mild

Feelings) in relation to the Mother figure (X2 = 5.55 &.05).

In ascignment of these feelings to the figure, Nobody,

which served to accomodate those items rot felt to apply
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to anyone in the family, the sample of ED children also
revealed a significart difference from the Nor and LD
samples. The ED children fell into the Medium classifi-
cation when comparing Low to Medium scores, on Outgoing
Posgitive Mild Feelings expressed as non-existent in the
family and represented by the figure Nobody; the Nor
and LD groups scored in the Low category more frequently
(X2 = 15.41 <.01).

On Outgoing Negative Strong Feelings expressed
toward Siblings, the ED sample scored predominantly within
the Medium category, as compared to the Nor and LD samples
who fell in the Low category (X2 = 3.87 «.05). These
data indicatéd the ED children experienced comparatively
more feelings representing Qate and hostility toward
siblings, than did the Nor and LD children.

Significant differences at the .05 level (see
Table 5) were observed in appraising responses of the
group of Nor children and the group of LD children in
relation to the figure Nobody, in the attitude areas of

[t
e

Outgoing Positive Stroxg (X2 = 4.22) ard Incoming Positive
Strong (X2 = 4,76), respectively. These‘items were con-
cerned with the more "sexualized" or "sensualized"
feelings asssociated with close physical contact and mani-
pulatior (Bene & Anthony, 1957b). The 1D children indi~

cated comparatively less denial of these feelings exis-

ting within the family cornstellation, than did the Nor



TABLE 5

SIGNIFICANT CHI SQUARE VALUES FOR DIFFERENCES BETWEEN LEARNING
DISORDERED AND NORMAL SAMPLES, ON MILD AND STRONG
FEELINGS ON THE FAMILY RELATIONS TEST

Low +
Sample Scorirng Categories Low Medium Medium

High

Outgoing Positive Feelings, Strong: Assigned to Nobody Figure

Learning Disordered Low + Medium to High 4,22™*
Incoming Positive Feelings, Strong: from Notody Figure
Learning Disordered Low + Medium to High 4.776%

¥ Significant Chi Square at .05; with 1 4.f. == 3.84.
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sample. The LD sample scored predominantly in the Low
plus Medium classification as compared to High scores
for the Nor sample.

Additional data relating to the first null hy-
pothesis resulted from combinations of the eight atti-
tude areas in relation to Father, Mother, Siblings, and
the figure Nobody. Scores were computed for the following
four attitude areas:

Outgoing Positive Feelings, Mild and Strong Combined
Outgoing Negative Feelings, Mild and Strong Combined
Incoming Positive Feelings, Mild and Strong Combined
Incoming Negative Feelings, Mild and Strong Combined

For purposes of calculating Chi Square values,
actual scores were again classified into three levels (Low,
Medium, and High). Low scores were defined as including
those individuals whose scores were 0-2. Medium scores
were defined as including those individuals whose scores
were 3-6. High scores were defined as including those
individuals whose scores were seven or higher. Sixteen
Chi Square values were computed. Using these definitions
for Low, Medium, and High categories, a three-by-three
contingency table was corstructed and a partitioned Chi
Square analysis as previously described was applied. Data
which reached or exceeded the .05 level of sigrificance
are presented in Tables 6, 7, and 8.

As evidenced in these data, differences existed

in the Low to Medium categories. Children in the ED group




TABLE 6
FREQUENCY DATA FOR MILD AND STRONG FEELINGS COMBINED FOR ALL SAMPLES

Father Mother Siblings Nobody

FRT Variables 12 MP HCG 12 wMP HC 1@ mMP HC 12 wMP HC

Outgoing Positive Feelings,
Mild and Strong Combirned:
Normal
Learning Disordered
Emotionally Disturbed

15
15

faud

1% 18
19

3 5

N

~J\\un
e

(KNS RN

W NN
-
~

N2 AN

~~JH

N O

Outgoing Negative Feelings,

Mild and Strong Combined:
Normal 17 4
TLearning Disordered 19 11
Emotionally Disturbed 2 5

NG

Incoming Positive Feelings,
Mild and Strong Combined:
Normal
Learning Disordered
Emotionally Disturbed:

15 16
14

14 20 18 15
15 18 24 11
3 5 2 6

Ul >
[
N

W N

wonN

Incoming Negative Feelings,
Mild and Strong Combined:
Normal
Learning Disordered
Emotionally Disturbed

28
19

) Colw
w oo

8

a = Low = 0-2; b = Medium = 3-6; ¢ = High = 7 or above.
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scored with greater frequency than the other two samples
in the Low category, involving the Father figure on Out-
going Positive (X2 = 11.53 .01) and Incoming Positive
(X° = 5.16 <.05) Mild and Strong Feelings Combined (see
Table 7). Significant differences were also indicated in
the Low category, when compared to the Medium category,
on these attitude areas (Outgoing Positive and Incoming
Positive, Mild and Strong Combined). This combination
of items represented attitudes of friendly approval and
the more sensualized feelings in relation to the Mother
figure. Significant Chi Square values were found on
Outgoing Positive Mild and Strong Feelings toward Mother
(X2 = 5.48 &.05); and on Incoming Positive Mild and
Strong Peelings (X° = 7.10 <.01).

The combination of Mild Outgoing Negative Feelings
(representing experienced feelings of unfriendliness or
disapprovgl) ard Strong Outgoing Negative Feelings (repre-
senting experienced feelings of hate and hostility) ex-
pressed toward Siblings was calculated. Data in the Low
and Medium classifications revealed a significantly higher
frequency (X = 4.34 <.05) of Medium scores for the ED
children thar for the Nor and LD children, in these com-
bined attitude areas.

Denial of feelings, or attitudes not felt to
apply to anyone in the family, represented by assignment

of items to the figure Nobody was investigated. Data



TABLE 7

SIGNIFICANT CHI SQUARE VALUES FOR DIFFERENCES AMONG ALL SAMPLES
ON MILD AND STRONG FEELINGS COMBINED,
FROM THE FAMILY RELATIONS TEST

Sample Scoring Categories

Tow

Medium

Low +
Medium

High

Outgoing Pos
Combined:

itive Feelings, Mild and Strong

Assigned to Father Figure

Emotionally Disturbed Low

to Medium

11.53%%

Irncomirng Positive Feelings,

Combined: from Father

Figure

Mild and Strong -

Emotionally Disturbed Low

to Medium

5.16%

Outgoing Positive Feelings,
Assigned to Mother Figure

Combined:

Mild and Strong

Emotionally Disturbed Low

to Medium

5.48%

Incoming Positive Feelings,

Combined: from Mother

Figure

Mild and Strong

Emotionally Disturbed Low

to Medium

7. 10%*

Outgoing Negative Feelings,

Combiried:

Mild and Strong

Assigned to Sibling Figures

Emotionally Disturbed | Tow
i

to Medium

4.34%

L9



TABLE 7 -— Continued

Sample

Scoring Categories

Low

Medium

Low +
Medium

High

Outgoing Positive Feelings, Mild and Strong

Combined:

Assigried to Nobody Figure

Emotionally Disturbed

Tow to Medium

T.07%#

Incoming Positive Feelings, Mil
Combined: from Nobody Fi

d and Strong

gure

Emotionally Disturbed

Low + Medium to High

9 . 78-)(")( .

8

*Significant Chi Square at .05 level;
**Significant Chi Square at .0l level; with 1 d.f.

with 1 d4d.f.

= 3.84.
= 6.64.
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revealed that in the attitude area of Outgoing Positive
Feelings, Mild and Strong Combined (representing expres-
sion toward others of friendly approval and sensualized
feelings), the majority of scores for the ED group dif-
fered significantly (X2 = 7.07 <01) from the Nor and LD
samples, by falling within the Medium classification.
The latter two groups (Nor and ID) fell into the Low
classification.

Denial of imagined feelings from others, of
friendly approval and sensualized feelings, was revealed
by assignment of items *o the figure Nobody. 1In the.
attitude area of Incoming Positive Feelings, Mild and
Strong Combined, the ED sample revealed relatively more
scores in the High category when compared with scores in
the Low plus Medium classification (X¢ = 9.78% ¢ .01). The
majority of the children in the Nor and LD samples fell
into the Low or Medium categories.

A statistically significant difference (X = 5.69
<305) was observed between the responses of the group of
Nor children and the responses of the group of LD chil-
dren with feelings expressed toward Siblings (see Table 8).
Mild Outgoing Negative Feelings (representirg experienced
feelings of unfriendliness or disapproval) and Strong
Outgoing Negative Feelings (representing hate and hos-

tility) toward Siblings were combined. The distribution




TABLE 8

SIGNIFICANT CHI SQUARE VALUES FOR DIFFERENCES BETWEEN LEARNING
DISORDERED AND NORMAL SAMPLES ON MILD AND STRONG
FEELINGS COMBINED, FROM THE

FAMILY RELATIONS TEST

Low +
Sample Scoring Categories Low Medium Medium High

Outgoing Negative Feelings, Mild and Strong
Combined: Assigned to Sibling Figures .

Learning Disordered Low + Medium to High 5.69%
Incoming Negative Feelings, Mild and Strong

Combined: From Nobody Figure
Learning Disordered 5.11%

Low 4+ Medium to High

*Significant Chi Square at .05 level; with 1 d4.f. = 3.84.

06
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of the scores revealed that LD children scored relatively

more fregquently in the Low plus Medium classification
as compated to more frequent scores in the High category
for the Nor sample.

A significant difference (X2 = 5.11 ¢.05) was also
noted in the attitude area reflecting denial of Incoming
Negative Feelings, Mild and Strong Combined, as perceived
existing in the; family. As these feelings were repre-
sented by assignment to the Nobody figure, the LD sample
scored with relatively greater frequency in the Low plus
Medium classification as compared to more freguent scores
in the High category for the Nor sample.

An analysis of all the data relating to the first
null hypothesis indicated significant differences existed
among dissimilar populations in feelings concerning
Acceptance by Others and Acceptance of Others, as these
feelings were represented among the various attitude
areas and figures on the FRT. Therefore, the statistical
null hypothesis of no existing differences was rejected
at the .05 or greater level of significance.

The ED sample revealed significant differences by
scoring in categories comparatively classified as lower
on two of the attitude areas comprising Positive feelings
expressed toward others in the family constellation. The
areas included Outgoing Mild Feelings (representing

feelings of frierdly approval) toward the Father and
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Mother figures respectively. In addition, on attitude

areas comprising a comgination of these Positive Mild
Feelings and the more sensualized feeling represented

by Outgoing Positive Strong items, the ED children again
scored comparatively lower in relation to the Father

and Mother figures,respectively. These attitude areas
representing Positive Feelings expressed toward others
were interpreted as comprising Acceptance of Others
(parental figures).

The ED children additionally revealed a signifi-
cantly lower frequency of scores for the attitude areas
representing a combination of imagined feelings of friendly
approval and sensualized feelings directed toward the child
(Incoming Positive Mild and Strong Peelings Combined) from
the PFather and Mother figures. These attitude areas in-
volving imagined Positive Feelings directed toward the
child were interpreted as comprising Acceptance by
Others (parental figures).

Purther, the ED sample scored comparatively higher
on certain of the attitude areas involving Negative Fee-
lings. These included Outgoing Negative Strong Feelings
toward Siblings (representing expressed feelings of hate

and hostility), and Outgoing Mild and Strong Feelings

l‘ r

Combined toward Siblings (representing a combination of
attitude areas reflecting unfriendliness and disapproval,

and hate and hostility). These negative attitude areas
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emanating from the child were interpreted as comprising
low Acceptance of Others (Siblings).

A pattern of lower Acceptance by and of Others was
thus perceived by the children in the ED sample. This was
further corroborated by comparatively higher scores recor-
ded for this sample in the Denial of Positive Feelings
existing within the family constellation. More frequent
assignment to the figure Nobody was exhibited by the ED
sample, on items in attitude areas comprising Positive
FPeelings emanating from the child (Outgoing Positive Mild
and Outgoing Positive Feelings, Mild and Strong Combined).
In addition, the emotionally distrubed group indicated a
greater denial of items comprising imagined Positive
Feelings directed toward the child (Incoming Positive
Feelings, Mild and Strong Combined).

Accordingly, a more "negative climate" of feelings
existing within the family constellation was experienced
or imagined by the ED sample. Such results could not be
interpreted, however, as inferring cause-effect sequences
(i.e., more negative family feelings experienced and under-
stood; emotional disturbances). In this respect the com-
paratively lowered feelings concerning Acceptance by
Others and Acceptance of Others (family figures) by the
ED sample in this investigation is interpreted as having
implications for’gherapy with the ED child. Therapy may

involve attempts at changing or alleviating negative
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feelings experienced by the ED child, in order to enable
him to more adequately cope with familial and societal
expectations concerning his behavior.

The LD sample revealed less denial of feelings
representing the more sensualized positive attitude areas
existing within the family constellation. Comparatively
lower Scores were expressed in relation to the figure
Nobody, on Outgoing Positive Strong and Incoming Posi-
tive Strong Feelings. In addition, these children indi-
cated less predominance in scores reflecting attitude
areas involving feelings of unfriendliness and disappro-
val, and hate in hostility in relation to Sibling figures.
This sample indicated a strong tendency toward lower
scores on Outgoing Negative Feelings, Mild and Strong
Combined, toward Siblings. The comparative absence of
these feelings was interpreted as comprising more Accep-
tance of Others(Siblings) by the LD sample. In summary,
less denial of these positive attitude areas was interpre-
ted as comprising more Acceptance of Others within the
family constellations of the LD sample.

However, in assessing imagined feelings involving
combined attitude areas of incoming feelings of unfriend-
liness and disapproval, and hate and hostility (Incoming
Negative Feelings, Mild and Strong Combined), these chil-

dren revealed less denial concerning the existence of
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these feelings. The comparatively lower assignment of

items in these negative attitude areas to the figure
Nobody, provided some discrepancy in analyzing the "cli-
mate" of feelings experienced and imagined by this
sample. In an interpretation of such discrepancy, the
LD group represented children diagnosed as having some
neurological dysfunction who exhibited variance between
their apparent potential and their practices when carrying
out some of the essential cognitive and learning pro-
cesses. These children were also recognized as exhibi-
ting additional ambivalence within the emotional sphere
(Lehtinen, 1967). It might be expected that such emo-
tional lability would be reflected within the child's
interpretation of family feelings.

Null hypothesis two. The second null hypothesis

stated that feelings ¢f Acceptance by Others and feelings
of Acceptance of Others, as measured by the FRT, would not
be significantly related. Spearman correlation coeffi~
cients were computed between the various categories, repre-
senting the following attitude areas:
Outgoing Positive Mild and Incoming Positive Mild
Feelings
Outgoing Positive Strong and Incoming Positive Stropg
Feelings
Outgoing Positive Mild and Strong Combined and In-
coming Positive Mild and Strong Combined
Correlation coefficients were calculated for each

of the three study sgmples for these attitude areas, as
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they were experienced and expressed concerning five repre-
sentative figures: Father, Mother, Siblings, Nobody, and
Father and Mother (Parental Figures) Combined. Forty-
five Spearman correlation coefficients were thus calcu-
lated.

Correlation coefficients were also calculated for
relationships existing between attitude areas involving
Negative Peelings (or the absence of feelings of Accep-
tance of Others and Acceptance of Others) in relation to
the same figures (Father, Mother, etc.), as follows:

Outgoing Negative Mild and Incoming Negative Mild

Feelings

Outgoing Negative Strong and Incoming Negative
Strong Feelings
Outgoing Negative Mild and Strong Combined and In-
coming Negative Mild and Strong Combined
This resulted in the calculation of an additional 45 cor-
relation coefficients and a total of 90 Spearman correla-
tion coefficients,in relation to the second null hypoth-
esis. The observed values of coefficients were tested
for significance using the formula previously described
for Student's t.

Significant correlation coefficients were found
for 69 of the 90 attitude areas and within all of the
tpree study samples. These data are presented in Table 9.
Therefore, the second null hypothesis was not supported
and the null hypothesis of no existing relationship be-

tween Accepantance by Others and Acceptance of Others was

re jected at the .05 or greater level of significance.



TABLE 9

FAMILY RELATIONS TEST VARTABLE CORRELATIONS BETWEEN OUTGOING
AND TINCOMING FEELINGS FOR ALL FAMILY FIGURES

1

Parental
Figures
Father Mother Siblings Nobod Combined
y
FRT Variable N rqg rg rg rq rq
Outgoing and Incoming Positive
Mild Feelings:
Normals 35 595,  .807F 61 " 24 837
Learning Disordered 35 62** .28** AT 447 49
Emotionally Disturbed 11 75 .75 .54 58 .85
Outgoing and Incoming Positive
Strong Feelings: o x o ox ox
Normals 35 73** .52** .36* 51** .71**
Learning Disordered 35 .50 .48* 3Ty 76 .57
Emotionally Disturbed 11 .43 .64 57 .58% 44
Outgoing and Incoming Positive
Feelings Combined’:
Normals 35 .75:i .8311 6li% .63:1 .85:1
Learning Disordered 35 .72 .44* .49 « T4 .67
Emotionally Disturbed 11 71* .82%* 49%* 65% L7
Outgoing and Incoming Negative
Mild PFeelings:
Normals 35 4577 587 65" 637 535
Learning Disordered 35 .51** .30 .35 .69 .51
Emotionally Disturbed 11 .59 .20 .21 .42 .23

L6



TABLE 9 -- Continued

Parental
Figures
Father Mother Siblings Nobody Combined
FRT Variable N rg Ty rg rq T
Outgoing and Incoming Negative
Strong Feelings: )
Normals 35 .22 .10 .547% .55%% .22
Learning Disordered 35 11 .36% .75%% .82¥*¥ .13
Emotionally Disturbed ~ [J11 .30 .35 .37% .37 .01
Outgoing and Incoming Negative
Feelings Combined: *x ox % ox x
Normals 35 51 44 73 T4 .49
Learning Disordered 35 .62%% .32% .667% .85 %% .617%F
Emotionally Disturbed 11 AT .15 53%% .60% .16

*
Significant at the .05 level.
**significant at the .01 level.

86
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The number of significant relationships between
Outgoing and Incoming Feelings was greater within the
attitude areas reflecting positive involvement. Signi-
ficant relationships were recorded for 41 of 45 posi-
tive attitude areas. Within the attitude areas reflec-
ting negative involvement, however, comparatively fewer
relationships were observed. Of the 45 negative atti-
tude areas, 28 were revealed to have significant rela-
tionships existing between Outgoing and Incoming Feelings.
Within these latter (Negative) attitude areas, only four
correlations were found in the ED sample. These findings
were interpreted as coinciding with the veiw held by
Bene and Anthony (1957b) that: "Experience has demonstra-
ted that the crucial emotional difficulty for the clinic
child is more often in the expression of hostile than of
loving feelings [p. 547]."

Statistical Results Concerning Feelings of.

Self Acceptance, Acceptance by
and of Family Figures

Null hypothesis three. The third null hypothesis

stated that no significant difference existed among the
three study samples in Acceptance of Self as measured by

the California Test of Personality, Sense of Personal

Worth Scale. To test this null hypothesis of no differ-
ence, means, variances, and F values were computed. The

formula for Analysis of Variance was set forth in Chapter



100
ITI. TIf the F value ard ANOVA were significant, Duncan'’s

new multiple range test was calculated. These data are

presented in Tables 10, 11, and 12.

TABLE 10

MEAN AND VARIANCE FOR ACCEPTANCE OF SELF AS MEASURED
BY THE SENSE OF PERSONAL WORTH SCALE

Group N Mean S2

Normal 35 71.82 630.44

Learning Disordered 35 63.94 804.05

Emotionally Disturbed 11 46.81 1201.35
TABLE 11

ANATYSIS OF VARIANCE FOR ACCEPTANCE OF SELF AS MEASURED
BY THE SENSE OF PERSONAL WORTH SCALE

Sum of Degrees of Mean
Squares Freedom Square F D
Between
groups 5307.45 2 2653.72 3.40 <05
Within
groups 60786.49 78 779.31
Total 66093.94 80
TABLE 12

DUNCAN'S NEW MULTIPLE RANGE TEST TO DETERMINE
SIGNIFICANT DIFFERENCES AMONG GROUPS
ON SPWS ACCEPTANCE OF SELF

Learning Emotionally
Normal Disordered Disturbed
Normal KK HHx
Learning Disordered *HHRX
Emotionally Disturbed
HHK KK

Means significant
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As evidenced from the data the ED sample differed

significantly from the other two sample groups (Nor and
ID). The ED children gave significantly lower scores
regarding Feelings of Personal Worth (Acceptance of
Self) as measured by the SWPS. Therefore, null hypo-
thesis three was rejected.

Results of this study were thus interpreted as
providing additional support for Wylie's (1961) state-
ment that "It is generally conceded theoretically that a
low degree of phenomenal self-regard would be indicative
of, or an aspect of, . . . 'maladjustment [p. 203]." The
findings were also in agreement with results of research
previou~ly reported in the review of the literature (see
Chapter II) in which the level of reported self-regard
correlated with various degrees of maladjustment or path-
ology.

Null hypotheses four and five. The fourth and

fifth null hypotheses stéted that feelings of Acceptance
by Parental Figures (mull hypothesis four), and feelings
of Acceptance of Parental Figures (mull hypothesis five)
as measured by the FRT and feelings of Self Acceptance

as measured by the SPWS would not be significantly re-

lated. Spearman correlatioﬁ coefficients were computed
between scores on the various attitude areas on the FRT

(representing imagined feelings of acceptance by the
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mother and father figures, singly and in combination), and
scores of self acceptance on the SPWS, as follows:
Incoming Positive Mild Feelings
Incoming Positive Strong Feelings
Incoming Positive Mild and Strong Combined
Spearman correlation coefficients were computed
between scores on the various attitude areas of the FRT
(representing experienced feelings of acceptance of the
mother and father figures, singly and in combination),
and scores of self acceptance on the SPWS, as follows:
Outgoing Positive Mild Feelings
Outgoing Positive Strong Feelings
Outgoing Positive Mild and Strong Combined
Spearman correlation coefficients were calculated
for relationships existing between attitude areas invol-
ving negative feelings (or the absence of feelings of
acceptance by others and acceptance of others) in rela-
tion to parental figures (father, mother, singly and com-
bined), as follows:
Incoming Negative Mild Feelings
Incoming Negative Strong Feelings
Ircoming Negative Mild and Strong Combined
Outgoing Negative Mild Feelings
Outgoing Negative Strong Feelings
Outgoing Negative Mild and Strong Combined
A total of 106 correlation coefficients were calcu-

lated and the observed values were rested for significance

using the formula previously described for Student's t.
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TABLE 13
CORRELATIONS BETWEEN FAMILY RELATIONS TEST VARIABLE AND

SENSE OF PERSONAL WORTH SCALE FOR THE
EMOTIONALLY DISTURBED SAMPLE

|

Fathergand
Father Mother Mother Combined

FRT Variable Ty Ty Ty
Outgoing Positive ¥ %

Mild Feelings .17 -.79 -.58
Outgoing Positive

Strong Feelings .16 -.10 -.21
Outgoing Positive %

Feelings, Combined W17 -.60 -.48
Incoming Positive

Mild Feelings .32 -.44 -.32
Incoming Positive

Strong Feelings .26 -.26 -.30
Incoming Positive

Feelings, Combined .31 -.41 -.34
Outgoing Negative

Mild Feelings -.76** AT -.15
Outgoing Negative

Strong Feelings .13 -.03 -.38
Outgoing Negative i

Feelings, Comhined -.84 .35 -.50
Incoming Negative %

Mild Feelings -.57 .16 -.03
Incoming Negative %

Strong Feelings -.24 .58 .04
Incoming Negative

Feelings, Combined -.51 .46 .04

%
Significant at .05 level = 1.8
K%
Significant at .01 level = 2.8
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These data and their relation to null hypothesis four,
and null hypothesis five are presented in Table 13.

Analysis of data resulted in rejection of the
fourth null hypothesis of no existing relationship
between feelings of Acceptance by Others (Parental
Figures) and Acceptance of Self. Significant correla-
tions were found for the sample of ED children. A nega-
tive correlation of -.57 (t = -2.10; <:O5) was recorded
between Incoming Negative Mild Feelings (reflecting un-
friendly and disapproving behavior perceived) from
Father and feelings of Self Acceptance within the ED
sample. A correlation of .58 (+ = 2.18 .05) was recor-
ded for Incoming Negative Strong Feelings for Mother and
feelings of Self Acceptance. Maslow's (1941) discussion
of reaction formation and denial might be applicable in
the interpretation of a positive correlation existing
for the ED children between Incoming Negative Strong
Feelings from Mother on the FRT (representing imagined
feelings of hostility directed toward the child), a=n
feelings of Self Acceptance. Maslow (1941) stated in
regard to reaction formation:

..."I do not desire something which is objec~
tionable; on the contrary I intensely desire the
opposite"”.... With these reaction patterns they
(people) protect themselves against the dangers

apparent...but also considerably enhance their
evaluation of themselves [p. 161].
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With regard to denial, Maslow (1941) stated:

«».1 will not acknowledge my fears, my con-
flict, my self-contempt, my feelings of being
disapproved.... On the contrary, I will evalu-
ate myself highly...[p. 162].

However, since these devices would represent de-
fense or coping mechanisms having contradictory aspects
in relation to an individual's needs and goals, such
attempts could prove inadequate and unrealistic
(Maslow, 1941). As such, the positive correlation ob-
served between feelings of hate and hostility directed
toward the child from the mother and the child's accep-
tance of self might not represent total variance with
the over-all previously indicated lowered self accep-
tance of children in the ED sample.

Although null hypothesis four was rejected be-
cause of the data interpreted for the ED sample, this
null hypothesis was supported in relation +to the samples
of Nor and LD children. Findings for the Nor and LD
samples, supporting the null hypothesis of no existing
relationship between Acceptance by Parental Figures and
Acceptance of Self, were in conflicf with previous inves-
tigations reviewed which indicated existing relation-

ships (Jourard & Remy, 1955; Helper, 1958; Heilbrun & Orr,
1966; Gildston, 1967).
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This finding may have resulted from the instru-
ments employed for the assessment of such relationship.
The present investigator felt that perhaps the one sub-
test from the CTP, namely the SPWS, was not sufficiently
discriminating to provide valid results with respect to
the correlations under consideration (between acceptance
of self and acceptance by others).

A further interpretation might be related to
the subjects themselves. The willingness or ability of
a subject to introspect is believed, by the present in-
vestigator, tc vary among individuals. All subjects in
the ED sample had been, or were being seen in a therapeu-
tic situation. They were perhaps more "honest" in re-
flecting upon their feelings than were the Nor or LD chil-
dren. Such a phenomenon could arise from experiences in
a therapeutic sitvation. Additionally, the emotional
lability of the LD children could have contributed to
the lack of a relationships as measured in this one inves-
tigation. Further, the chiidren in the Nor sample might
have been more "aware" of desired responses on the SPWS.
Thus, their responses might not have sufficiently reflected
self-recognition or actual self-feelings.

In general, findings for all samples related to
null hypothesis four were supportive of Wylie's (1961)

conclusion. Wylie (1961) indicated that empirical studies
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completed which can theoretically substantiate the exis-
tence or extent of such a relationship (between feelings
of Acceptance by Others and Acceptance of Self) are
lacking in number, and in the inclusion of relevant parent
variables and relevant child variables.

Significant correlation coefficients Were found
only within the ED sample, in relationships existing
between Acceptance of Others and Acceptance of Self.

The null hypothesis of no existing relationships between
feelings of Acceptance of Others (Parental Figures) and
Acceptance of Self was thus rejected in relation to the
sample of ED children. It was, however, supported for
the samples of Nor and LD children.

Data in Table 13 revealed that negative correla-
tion coefficients existed between Outgoing Negative Mild
Feelings (r = -.76; t = -3.59 ¢.01), and Outgoing Negative
Mild and Strong Combined (r = -.84; t = -4.71 &O1l) with
feelings of Self Acceptance with regard to the Father
figure.

Data regarding involvement with the Mother figure
revealed negative correlation coefficients (r = -.79;

t = =3.89 €.01) for Outgoing Positive Mild Feelings and
Outgoing Positive Mild and Strong Combined (r = -.60;
t = -2.29 €.05) in relation to the Mother figure with

feelings of Acceptance of Self. In addition, a negative
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correlation coefficient was observed in Outgoing Positive
Mild Feelings toward Parental Figures Combined with
feelings of Self Acceptance (r = -.58; t = -2.14 .05).
These latter correlation coefficients were in contrast
to theoretical propositions regarding positive relation-
ships eiisting between acceptance of self and accepﬁance
of others. However, null hypothesis one provided infor-
mation that the ED sample experienced less positive cli-
mates of interpersonal relationships existing within the
family constellation. In this respect, Horney (1937)
stated ". . . the more difficult are his experiences in
the family, the more will a child be inclined to develop
. + . a distrustful or spiteful attitude toward everyone
[p. 88]."

The ED sample also revealed significantly lower
scores on Acceptance of Self, as revealed from data re-
lating to null hypothesis three. 1In Roger's (1951) dis-
cussion of acceptance of self and acceptance of others,
he viewed the individual with less acceptance of self as
reacting to an interpretation of experiences which are
viewed ". . . defensively as potential threats, rather
than for what they really are. Thus in interpersonal
relationships, words or behaviors are experienced and per-

ceived as threatening, which are not so intended [p. 520]."
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These data for the Nor and LD samples supported

the null hypothesis of no existing relationship between
Acceptance of Parental Figures and Acceptance of Self.
Thus these data did not coincide with the theoretical
position of a relationship existing between Acceptance
of Self and Acceptance of Others (Rogers, 1951; Horney,
1937; Fromm, 1956). In addition, the finding of no
existing relationship did not support investigations
(Berger, 19523 Phillips, 1951; McIntyre, 1952; Omwake,
1954) reviewed, which indicated such a relationship.
However, such studies were not confined to acceptance of
parental figures.

These results tended to support Zelan's (1954a;
1954b) studies in which nc significant correlation was
found between the Sense of Personal Worth Scale or the

Who-Are-You Test (Bugental & Zelan, 1950) measuring accep-

tance of self and the Bonney Sociometric Test (Bonmey,

1943) measuring acceptance of others.

Since the present investigator also employed the
SPWS, the present finding of no significant correlation
between Acceptance of Self and Acceptance of Others may
not be an unexpected result. Additionally, the rationale
for lack of relationships (Acceptance of Self and Accep-
tance by Others) presented for the fourth null hypothesis
might also apply to the fifth null hypothesis.
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Summary
Chapter IV presented data which pertained to the
specific null hypotheses. The results wo- . 217 : 24
and interpreted. Chapter V will pvewrini 3 - mary of

conclusions and present implicatic = ¢ -isir., + Lw Tuis

~current research.



CHAPTER V
CONCLUSIONS AND IMPLICATIONS

The present study investigated parent-child rela-
tions as represented in feelings of acceptance by and of
others and of self in the family constellation of dis-
similar samples (normal, learning disordered, and emo-
tionally disturbed children). Acceptance by and of

others were measured by attitude areas in the Family Rela-

tions Test (Bene & Anthony, 1957b); acceptance of self
was measured by the Sense of Personal Worth Scale, Cali-

fornia Test of Personality (Thorpe, Clark, & Tiegs, 1953).

Relationships and differences concerning acceptance of
self, acceptance by others, and acceptance of others were
investigated.

Differences in Feelings Concerning Acceptance
by and Acceptance of Family Figures

Acceptance by others. The present study employed
the Family Relations Test (Bene & Anthony, 1957b) to

measure Acceptance by Others within the family constella~
tion. Analysis of the data resulted in rejection of the
null hypothesis that no significant differences existed in

111
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such feelings among dissimilar samples (Normal, Learning
Disordered, and Emotionally Disturbed children). Accep-
tance by Others, as measured by Incoming Positive and
Negative feelings, revealed the ED sample displayed sig-
nificantly fewer feelings categorized as positive from
father and mother. The ED children also exhibited higher
scores in their denial of positive feelings from others
(incoming or imagined feelings existing within the family
constellations). The interpretation of these findings
was-that the ED children had feelings of less acceptance
by others within the family constellations, than did the
Nor and LD children.

The group of LD children differed significantly
in that they acknowledged more Positive Strong or sensual-
ized feelings from others in the family constellation.
However, they also gave higher acknowledgment to Negative
(Mild and Strong Combined) attitudes from others invol-
ving feelings of unfriendliness and disapproval, and hate
and hostility. Some ambivalence was thus present in their
perceptions of feelings comprising Acceptance by Others.
This ambivalence in feelings was interpreted as stemming
from the emotional lability frequently attributed to
children represented in the LD sample (Lehtinen, 1967.

Acceptance of others. Acceptance of Others was

measured by the Outgoing Positive and Negative feelings
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revealed on the FRT. Analysis of the data resulted in
re jection of the null hypothesis that no significant dif-
ferences existed in such feelings among dissimilar
samples (Nor, ID, ED). The ED sample expressed signifi-
cantly fewer feelings categorized as positive toward
parental figures (singly and in combination), than did
the Nor and LD samples. The ED sample also recorded a
greater degree of negative feelings toward sibling fig-
ures, than did the other two samples. The ED sample indi-
cated comparatively more denial of positive feelings ex-
pressed (outgoing) toward others existing within the
family. The interpretation of these findings was that
the ED children had feelings of less acceptance of others
within the family constellations, than did the Nor and
LD children.

The group of LD children differed significantly
from the other samples in that they expressed less denial
of positive strong feelings toward others in the family
constellations. They also recorded fewer negative fee-
lings (mild and strong combined) toward siblings. These
findings were interpreted as indicating that ID children
had comparatively more Acceptance of Others within the

family constellations, than did the Nor and ED children.
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Relationships between Acceptance by
Others and Accepfance of Others

The present study provided support for the Rogerian
theory of personality that an individual's acceptance of ——
others would be positively and significantly correlated
with his acceptance by others. Support was also pro-
vided for Bene and Anthony's (1957b) propositions that
"feelings children have toward others are closely related
to the feelings they believe others have toward them
[p. 13]." Analysis of the data concerning Acceptance by
Others and Acceptance of Others resulted in the rejection
of the null hypothesis that no significant relationship
existed in such feelings. Statistically significant re-
lationships were found within all three of the sample
groups for 69 of the 90 measured dimensions. The ED
sample, however, revealed comparatively fewer relation-
ships within negative attitude areas than did the Nor
and ID samples. This latter finding was interpreted as
coinciding with the viewpoint that "The crucial emotional
difference for the clinic child is more often in the ex-
pression of hostile than of loving feelings [Bene &

Anthony, 1957b; p. 547]1."

Acceptance of Self

The present study used the Sense of Personal Worth

Scale from the California Test of Personality (Thorpe,
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Clark, & Tiegs, 1953) to measure feelings of Acceptance
of Self. Analysis of the data concerning self accep-
tance resulted in rejection of the null hypothesis that
no significant differences existed in such feelings among
dissimilar samples. Results revealed that the sample of
ED children has significantly lower feelings of personal
worth than the Nor and LD samples. Less Acceptance of
Self, as a person who is ". . . well regarded by others

. believes he has average or better than average. . .
[Thorpe, Clark, & Tiegs, 1953, p. 3]" was indicated by
children within the ED sample. These findings were inter-
preted as providing support for Wylie's (1961) statement
that a low degree of phenomenal self-regard is theoreti-
cally conceded as ". . . indicative of, or an aspect of,

. maladjustment [p. 203]."

Acceptance by parental figures and acceptance of

self. The proposition that feelings of Acceptance by
Others would be related to feelings of self acceptance
was studied through correlations between attitude areas
representing acceptance by parental figures on the FRT
and acceptance of self on the SPWS. Analysis of the data
resulted in rejection of the null hypothesis that no
significant relationship existed between acceptance by
parental figures and acceptance of self. Significant re-

lationships were observed only within the sample of ED
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children. In relation to the father, the ED group revealed
a neéétive correlation between feelings from the father
figure reflecting the attitude area relating to unfriend-
liness and disapproval (Incoming Negative Mild) and
Acceptance of Self on the SPWS. 1In relation to mother,
the ED group revealed a positive correlation between the
attitude area expressing hate and hostility (Incoming
Negative Strong) and feelings of self regard or self accep-
tance. This latter finding was interpreted from the view-
point of defense mechanisms being operant in these vari-
ables.

The lack of any relationship between Acceptance of
Self and Acceptance by Others for the Nor and LD children
was offered in terms of the possibility that these chil-
dren were less able to reflect actual feelings concerning
self (as measured by the SPWS). The emotional lability
of the ID children and the possibility of the Nor chil-
dren's sensitivity to "right" answers were offered as an
explanation for the lack of a significant relationship be-

tween Acceptance of Self and Acceptance by Others.

Acceptance of parental figures agnd acceptance of
self. The proposition that feelings of Acceptance of
SR
Others would be related to feelings of self acceptance
was studied through correlations between attitude areas

representing acceptance of parental figures on the FRT

and Acceptance of Self on the SPWS. Significant relation-
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ships were found only within the sample of ED children.
Analysis of the data resulted in rejection of the null
hypothesis that no significant relationship existed between
Acceptance of Self and acceptance of parental figures.

Negative correlations were found within two of the
six dimensions representing attitude areas toward the
father figure in relation to Acceptance of Self. These
two correlations were evidenced within negative attitude
areas (Mild; Strong and Mild Combined) expressed toward
the father figure.' These correlations could be inter-
preted as showing directional support for the theoretical
proposition.

With relation to the mother figure, significant
correlations were observed within two of the six dimen~-
sions expressing attitude areas toward mother and were
expressed within two of the threé positive areas (Mild;
Mild and Strong Combined). These correlations were in a
negative direction. They seemed to refute the proposi-
tion of positive correlations between level of self accep-
tance and degree of acceptance a person has for others,
as revegled by the ED children. Interpretation of these
relationships involving the mother figure was offered in
terms of certain theoretical positions (Horney, 1937;
Rogers, 1951) which did not seem to invalidate the origi-

nal proposition.
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The lack of any relationship between Acceptance
of Self and Acceptance of Others for the Nor and LD
children was offered in terms of the rationale for lack
of relationship (Acceptance of Self and Acceptance by
Others) presented for the fourth null hypothesis. Addi-
tionally, no significant correlation was found between
seif acceptance and a measure of acceptance of others in
a previous investigation (Zelan,1954) in which the SPWS

was used to measure self acceptance.

Summary of Findings

Findings of this study resulted in rejection of
the null hypothesis that no significant difference existed
in feelings concerning acceptance by and acceptance of
family figures among samples.. Significant differences
were observed in the samples of ED children and LD chil-
dren in certain areas. |

The null hypothesis that no significant relation-
ship existed between acceptance by others and acceptance
of others was rejected. Significant correlations were
found within all three of the samples.

The null hypothesis that no significant differ-
ences existed among samples in Acceptance of Self was
rejected. The ED sample revealed significantly lower
feelings of self acceptance than did the Nor and LD

samples.
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Additionally, significant relationships were found
to exist within the ED sample concerning acceptance by
or acceptance of parental figures and Acceptance of Self.
These findings resulted in rejection of the null hypo-
theses that no relationship existed between acceptance
by parental figures and self acceptance, or between

acceptance of parental figures and self acceptance.

Inplications

Results of this investigation, as well as the re-
view of literature, validated the appropriateness of the
hypotheses formulated. The associations and differences
in feelings concerning family figures and self among chil-
dren from diverse samples have implications for the coun-
selor, therapist, and others for greater understanding of
the individual child, as these feelings may be reflected
behaviorally in parent-child relations. Additionally,
such understanding has implications for poésibly antici-
pating and influencing the future behavior of the child
as a member of society, as these feelings or attitudes may
generalize to interpersonal relationships outside the
family constellation.

This investigation was effective in differentia-
ting children designated as ED from Nor and LD children in
a majority of the attitude areas studied. Such findings

have implications for therapeutic attempts, as discussed
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in Chapter IV, which may be employed in dealing with ED
children. Additionally, in problem-child cases, the
usual practice has been to see the mother and rhild in
therapy situations, with this practice employed because
of the assumption that the mother-child relationship is
the most important in child development. Findings from
this study, however, point also to the importance of
the father-child relationship. This latter finding sug-
gests a need to consider in more detail the role of the
father in reflecting the child's attitudes concerning
acceptance by and of others and acceptance of self.

In addition, certain associations and significant
differences were found within the sample of LD children
when compared to the samples of Nor and ED children. Re-
search has lagged in investigating parent-child relations
or feelings concerning self in relation to LD children,
although it is possible that they may representlas much
as ten per cent of the general population.

LD children have also been acknowledged as showing
deviations of behavior and intellect of such a nature as
to require special resources for management and education
if their maximum potential is to be realized. The rela-
tionships and differences revealed in this study have
implications for further understanding of this segment
of the population. However, further research is indicated

concerning attitude areas investigated in this study, as
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well as other areas which may be relevant to greater under-
standing of the learning disordered child's educational
and behavioral disabilities.

Further implications may be made with respect to
the use of the FRT as a research tool for exploration of
a child's emotional relations with his family.

Evidence of the FRT's validity which was examined
in this study through the use of judge's ratings on con-
tent validity of items, revealed reasonable confidence in
the instrument for attitude areas comprising measurement
of Positive Feelings (feelings of friendly approval and
sensualized feelings), and also for Mild Negative Feelings
(feelings of unfriendliness or disapproval). However,
inter-judge agreement on items purportedly measuring the
attitude area of Strong Negative Feelings (hate and hos-
tility) was considered meagre and implied a need for
furthér investigation of the FRT's validity in measuring
this latter area.

Reliagbility evidence as examined in this study was
not impressive from a statistical point of view. Relia-
bility coefficients obtained were low for the Nor and LD
samples and failed to reach a significant level for the
sample of ED children. As such, they failed to reflect
the diagnostic value of the FRT believed represented in
gignificant findings which were observed in relation td

null hypotheses included in this study. In view of sig-
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nificant findings obtained, further use of the FRT would
appear warranted for investigating a definite rationale
related to its specific purpose.

Child development research may always be in need
of more adequate devices to assess psychological aspects
of the home enviromment and a description and evaluation
of a home's impact upon the child. Horney (1942)
acknowledged that the child's growth may be stunted or
furthered by the ". . . kind of relationship which is
established between the child and his parents or others
around him, including other children in the family .

[p. 43]." The present investigator concluded that this
investigation was successful in discriminating certain
of these psychological aspects or relationships by gquali-
tatively and quantitatively measuring the child’'s feelings
concerning family members, as well as feelings concerning

self.
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APPENDIX T
DEFINITIONS

For purposes of this study or as suggestea By the

authors of the instruments used, the following definitions

of terms (three of which have been abstracted from Webster,

1964), will be assumed by the investigator:

"outgoing"

"incoming"

"experience"

"experienced"

"imagination”

"imagine"

"imagined"

"acceptance"

"positive"

emanating from the child.
directed toward the chiid.

the effect upon the judgment or
feelings produced by personal
and direct impressions (Webster).

verbal form of noun "experience"
and used in this study to de-
note experience as emanating
from the child.

a mental image, conception, or
notion (Webster).

.to represent or picture to one-

self; to suppose or think to
be (Websterg.

past tense verbal form derived
from noun "imagination," and
used in this study to denote
imagination of feelings directed
toward the child.

favorable reception; approval.

attitude areas ranging from mild
to strong, the milder areas
having to do with feelings of
friendly approvael and the stron-
ger areas with the more "sexu-
alized" or "sensualized" feelings
associated with close physicsal
contact and manipulation.
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APPENDIX I -~ Continued

"positive mild"

"positive strong"

"negative"

"negative milgd"

"negative strong"

attitude area associated with
feelings of friendly approval.

attitude area associated with

"sexualized" or "sensualiged"

feelings associated with close
physical contact and manipula-
tion.

attitude areas ranging from
mild to strong, the milder
area relating to unfriendli-
ness and disapproval and the
stronger area expressing hate
and hostility.

attitude area relating to un-
friendliness and disapproval.

attitude area expressing hate
and hostility.
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MAJOR PARENT-CHILD DIMENSIONS®

Investigators Psychological Dimensions

Symonds (1939) Dimensions: Acceptance-Rejection
Dominance-Submission

Baldwin, Kalhorn
& Breese (19455 Syndromes:  Democracy in the home
Acceptance of child

Indulgence

Baldwin, Kalhorn
& Breese (19495 Clusters: Warmth
Adjustment
Restrictiveness
Clarity

Interference

Roff (1949)b Factors: Concern for child
Democratic guidance
Permissiveness
Parent~child harmony
Sociability-ad justment

of parents

Activeness of home
Nonreadiness of sugges-

tion
Lorr & Jenkins
(1953)¢ Factors: Dependence-encouraging
Sgwocracy of child
training

Organization and effec-
tiveness of control

Milton (1958)d Factors: Strictness or nonper-
missiveness of parent
behavior

General family inter-
action or adjustment

Warmth of the mother-child
relationship

Responsible child-training
orientation

Parents' attitude toward
aggressiveness and
punitiveness
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APPENDIX ITI -- Continued

Investigators Psychological Dimensions

Schaefer (1959) Dimensions: Autonomy-control
Love-hostility

Zuckerman, Ribback,
Monashkin, &
Norton (1958) Factors: Authoritarian-control
Hostility~rejection

8Medinmus (1967), p. 86.
bBased on Baldwin, Kalhorn, & Breese (1945) data.

CBaged on Baldwin, Kalhorn, & Breese (1945) data
and Roff's (1949) factor analysis.

dBased on the Pattern Data (Sears, Macoby, &
Levin, 1957). Source: Adapted from Johnson & Medinnus
(19659, p. 284.
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MEANS, STANDARD DEViATIONS, AND RANGES OF SUBJECTS
ACCORDING TO CHRONOLOGICAL AGE IN MONTHS

Samples N X S.D. Range

Normals 35 125.28 15.06 85-143

Learning Disordered 35 120.34 15.42 93-143

Emotionally Disturbed 11  114.81 20.77 78-144
APPENDIX IV

MEANS, STANDARD DEVIATIONS, AND RANGES OF SUBJECTS
ACCORDING TO INTELLIGENCE QUOTIENTS

Samples N X S.D. Range
Normals 35 106.28 10.12 90-126
Learning Disordered 35 99.82 8.82 90-128

Emotionally Disturbed 11  104.45 11.80 90-129
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SIBLING POSITION AND SEX CLASSIFICATION
FOR ALL SAMPLES

Total Number

Position Male Female of Siblings
Older Siblings
Normals 16 17 33
Learning Disordered 24 14 38
Emotionally Disturbed 6 7 13
Younger Siblings
Normals 22 11 33
Learning Disordered 17 15 32
Emotionally Disturbed 6 6 12
Twin Siblings
Normals 1 0 1
Learning Disordered 0 0 0
Emotionally Disturbed O 0 0

APPENDIX VI

MEANS, STANDARD DEVIATIONS, AND RANGES FOR SUBJECTS
ACCORDING TO NUMBER OF SIBLINGS

Samples N X S5.D. Range
Normals 35 1.91 1.03 1-5
Learning Disordered 35 2.00 .80 1-3

Emotionally Disturbed 11 2.27 1.10 1-4
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OCCUPATIONAL LISTING FOR THE PARENTS OF CHILDREN
IN THE THREE SAMPLES

Normal Sample Learning Disordered Sample

1. Electric Wholesale 1. Hoover Equipment
2. Obstretician 2. Self-employed
3. Southwestern Telephone 3. Electric Autolite
4, Hardware -~ Oklahoma City and Battery Company
5. Plasterer 4. Board of Education
6. Transport Insurance Company Delivery Service
7. Geologist 5. Self-employed
8. Dowell Company 6. Accounting
9. Doctor 7. F.A.A. -- Will Rogers
10. Office of the Governor 8. Insurance
11. ©None listed 9. 1TV Announcer
12. City National Bank 10. Engineer, Sunray
13. Community Action Program 0il Company
14. Display Man 11. Plumbing Contractor
15. Butcher 12, Aero~Commander
16. Cement Truck Driver 13. OG&E Supervisor
17. Tinker Air Force Base 14. District Manager,
18. TUnion State Life Insurance Skelly
19. Airplane Designer, Tinker 15. Manager, Post Office
20. Welder 16. Pilot -- Sargeant
21. Own Business (Chain-Saw) in Air Force
22. Truck Driver 17. Apartment House
23. School Teacher Builder
24. Serviceman, Dulaney 18. 1Interior Decorator
Distributing Company 19. Bakery Company =--
25. Machinist Manager
26. Tire Department 20. Architectural
27. Works for 7~11 Store Engineer
28. Mailman 21, Fife Manufacturing
29. Computer Operator Company
30. Truck Driver 22, Superintendent,
31. Plumbing Supply House: Wilson and Co.
Manager 23. Dentist
32. Salesman 24, Plumber
33. Teacher 25. Supreme Court Judge
34. Carpenter 26. Engineer
35. Construction 27. Attorney
28. Design Specialist--
General Electric
29. Accountant
30. Electrical Tech-

nician
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Learning Disordered Sample (continued)

31. DPoliceman

32. Dentist

33. Owner, Furniture Store
34. Machinist

35. Owner, Janitor Supply

Emotionally Disturbed Sample

Texaco Dealer
Mechanic

Tow Motor Driver
Accountant

Manager .
Division Controller, Kerr McGee
Geophysicist
Painter
Geophysicis®t
Full-time Student
Car Salesman

HOWo~Jowuu~WwWwhoH

[
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CORRELATIONS BETWEEN ODD AND EVEN NUMBERED ITEMS
WHERE TOTAL NUMBER OF ITEMS PER PERSON
AND AREA REACHED OR EXCEEDED SIX

Corrected
N r r
Positive feelings to and y
from combined
Father 48 .66 .79
Mother 76 .65 .79
First mentioned sibling 34 .82 ,90
Negative feelings to and
from combined:
Father 31 .71 .83
Mother 11 .64 .78
First mentioned sibling 31 .52 .68
Overprotection and
overindulgence 17 .67 .80

APPENDIX IX

RELIABILITY COEFFICIENTS FOR CALIFORNIA TEST QF
PERSONALITY, SENSE OF PERSONAL WORTH SCALE

Primary Version®¥ Elementary Version*¥*
Form AA or BB | Both Forms Form AA or BB Both Forms
S.E. S.E. S.E. S.E.
r Meas. r Meas. T Meas. r Meas.
.82 0.75 .90 1.12 .79 1.49 .88 2.25

*Thorpe, Clark, & Tiegs, 1953, p. 4.



143

APPENDIX X

PERCENTILE AND STANDARD SCORES FOR THE CALIFORNIA
TEST OF PERSONALITY, SENSE OF
PERSONAL WORTH SCALEZ

Primary Version

Elementary Version

Raw Raw
Score Percentile 5SS Score Percentile SS9
1 1 27 1 1 27
2 2 30 2 2 30
3 10 37 3 5 33
4 20 42 4 10 37
5 30 45 5 20 42
6 50 50 6 30 45
7 80 58 7 40 47
8 90 63 8 50 50
9 60 53
10 80 58
11 30 63
12 98 70

aThorpe, Clark, & Tiegs,

1953, pp. 28-29.
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AGREEMENT AMONG TWENTY JUDGES, BY PER

CENT, ON CONTENT VALIDITY OF FAMILY
RELATIONS TEST ITEMS

Assignment of Items to
Areas by Judges
Different | Dis- Same
Area card Ares
Item| Definition % % %
Mild Positive Feelings: Affectionate; having
to do with feelings of friendly approval
00 This person in the family
is very nice 05 00 95
0l This person in the family
is very jolly 05 20 75
02 This person in the family
always helps the others 00 10 90
03 This person in the family
has the nicest ways 15 10 75
04 This person in the family
never lets you down 20 05 75
05 This person in the family
is lots of fun 05 05 90
06 This person in the family
deserves a nice present 05 00 95
o This person in the family
is a good sport 00 10 90
08 This person in the family
is very nice to play with| 05 00 95
09 This person in the family
is very kind-hearted 00 10 90
40 This person in the family
is kind to me 05 00 95
41 This person in the family
is very nice to me 00 00 100
42 This person in the family
likes me very much 10 00 90
43 This person in the family
' pays attention to me 10 00 90
44 This person in the family
likes to help me 10 00 90
45 This person in the family
likes to play with me 25 00 75
46 This person in the family
really understands me 10 00 90
47 This person in the family
listens to what I have to
say 05 05 90
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APPENDIX XI ~- Continued

] Assignment of Items to
Areas by Judges
Different | Dis- Same
Area card Area
Item | Definition b b o
Strong Positive Feelings: "Sexualized" or
"Sensualized" feelings associated with
close physical contact and manipulation
10 I 1ike to cuddle this per-
son in the family 05 00 95
11 I 1like to be kissed by thig
person in the family 05 00 95
12 I sometimes wish I could
sleep in the same bed with
this person in the family| 05 00 95
13 I wish I could keep this per-
son near me always 10 00 90
14 I wish this person in the
family would care for me
more than for anybody elsg 10 00 90
15 When I get married I want
to marry somebody who is
just like this person in |
the family 15 00 85
16 I like this person in the
family to tickle me 10 05 85
17 I like to hug this person
in the family 10 00 90
50 This person in the family
likes to kiss me 05 00 95
51 This person in the family
likes to hug me 00 00 100
52 This person in the family
likes to cuddle me 05 05 90
53 This person in the family
likes to help me with
my bath 05 00 95
54 This person in the family
likes to tickle me 15 05 80
55 This person in the family
likes to be in bed with me[ 10 00 90
56 This person in the family
always wants to be with me] 25 00 75
57 This person in the family
cares more for me than
for anybody else 15 00 85
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inued

e —

Assignment of Items to
Areas by Judges

Different| Dis- Same
Area card Area
Item | Definition % % %
Mild Negative Feelings: relating to
unfriendliness and disapproval
20 This person in the family
is sometimes a bit too
fussy 00 10 90
21 This person in the family
nags sometimes 05 00 95
22 This person in the family
sometimes spoils other
people's fun 20 05 5
23 This person in the family
is sometimes quick-tempered Q0 10 90
24 This person in the family
is sometimes bad~tempered, 25 05 70
25 This person in the family
sometimes complains too
much 00 00 100
26 This person in the family
is sometimes annoyed with-
out good reason 15 00 85
27 This person in the family
sometimes grumbles too muoP 00 00 100
28 This person in the family
is sometimes not very
patient 05 15 80
29 This person in the family
sometimes gets too angry 25 05 70
60 This person in the family
sometimes frowns at me 05 05 90
61 This person in the family
likes to tease me 25 10 65
62 This person in the family
sometimes tells me off 15 05 80
63 This person in the family
won't play with me when
I like it 30 00 70
64 This person in the family
won't always help me when
T am in trouble 30 00 70
65 This person in the family
sometimes nags me 05 00 95




147

APPENDIX XI -- Continued

Assignment of Items to

Areas by Judges

Different | Dis- Same
Area card Area
Item | Definition % A %
66 This person in the family
sometimes gets angry with
me 10 00 90
67 This person in the family
is too busy to have time
for me 30 00 70
Strong Negative Feelings: Hostile;
expressing hate and hostility
30 Sometimes I would like to
kill this person in the
family 00 00 100
31 Sometimes I wish this per-
son in the family would
go away 30 05 65
32 Sometimes I hate this per-
son in the family 10 00 90
33 Sometimes I feel like hit-
ting this person in the
family 25 00 5
34 Sometimes I think I would
be happier if this person
was not in our family 35 10 55
35 Sometimes I am fed-up with
this person in the family| 35 00 65
36 Sometimes I want to do things
just to annoy this person
in the family 45 00 55
37 This person in the family
can make me feel very angny 05 00 95
70 This person in the family
hits me a lot 20 05 5
71 This person in the family
. punishes me too often 35 00 65
72 This person in the family
makes me feel silly 80 05 15
73 This person in the family
makes me feel afraid 25 05 70
T4 This person in the family
is mean to me 10 10 80
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Assignment of Items to

Areas by Judges

Different] Dis- Same
Area card Area
Ttem | Definition % A A
75 This person in the family
makes me feel unhappy 40 00 60
76 This person in the family
is always complaining
about me 45 00 55
7 This person in the family
does not love me enough 65 00 35
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APPENDIX XII

MEANS, STANDARD DEVIATIONS, AND RANGES ON THE FAMILY
RELATIONS TEST FOR OUTGOING POSITIVE ATTITUDES
CHILDREN EXPRESSED TOWARD FAMILY FIGURES,
INCLUDING "NOBODY" FIGURES

Positive Outgoing Feelings

. Mild Strong Combined
Family - —~ —
Pigures | N} X |]S.D. Rl X |3S.D. R} X |}5.D. R
Normal Sample
Father 35 .42]2.64}0-10] 2.00{1.84|0-7} 6.42|4.00}0-16
Mother |35] 4.02/2.74}0-9 | 3.25/1.78/0-71 7.28}3.93|1-16
Older
Female |17 .82]1.7010-6 .58/1.06]0-3| 2.41{2.45]|0-9
Siblings
Younger —
Female 11 .6312.06{0~-7 .9012.07{0-71 2.54(13.95{0-14
Siblings
Older
Male 16 .6812.7210-9 93] .99|0-3 ] 3.62(3.38]0-10
Siblings
Younger
Male 22 .7712.8910-9 | 1.86]2.12]0-5| 4.63[4.75]|0-14
Siblings
Nobody
Figure 35 .22)1.8810-6 | 2.68/2.17|0-8 | 3.91{3.45]0-14
Learning Disordered Sample
Father (35 .9412.2310-19{1,79{1.41|0-5 | 5.74|3.090-11
Mother {35 .5112.0210-8 } 3.62}1.78(0-8 | 7.141{3.05}1-16
Older
Female 14 .85(1.35{0-5 | 1.14}1.460-4 | 3.002.18|0-7
Siblings
Younger
Female [15 .06| .8810-3 .6611.11[0-4 | 1.7311.53/0-6
Siblings
Older
lMale 24 .45{2.060-8 [1.00{1.06{0-3 [ 3.45(2.70 |0-11
Siblings
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APPENDIX XITI -- Continued

e

Positive Outgoing Feelings

Mild Strong Combined
Family — — —
Figures X |S.D. R{ X |S.D. Ry X |[S.D. R
Learning Disordered Sample (Continued)
Younger |
Male 1.9412.35|0-9 .64 .86/0-3 2.9313.08{0-12
Siblings
Nobody
Figure .65]1.2510-6 .65{1.90(0-8 {2.31{2.660-11
Emotionally Disturbed Sample
Father 1.7212.19|0-7 ]1.18}1.53]0-4 {2.901{3.67{0-11
Mother 2.90(12.70{0-7 (2.90{2.42{0-6 {5.81 |4.15[0-12
Older
Female 2.00(1.82{0-5 |1.00[1.00{0~2 [3.00{2.76{0-7
Siblings
Younger
Female .831 .9810-2 501 .5410-1 1.33[1.50{0-3
Siblings
Older
Male 2.33(1.3610-4 |1.33{1.03({0-3 {3.66(1.50 {1-5
Siblings
Younger
Siblings
Nobody
Figure 3.00{2.68 |0-9 |2.54{2.42|0-8 [5.54 |4.98 1-17
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AY"ENDIX XTII

MEANS, STANDARD DEVIATIONS, AND RANGES ON THE FAMILY
RELATIONS TEST FOR OUTGOING NEGATIVE ATTITUDES
CHILDREN EXPRESSED TOWARD FAMILY FIGURES,

INCLUDING "NOBODY" FIGURES

Negative Outgoing Feelings

) Mild Strong Combined
Family - -
Figures | N| X iS.D. R| X |s.n./] R| X |8S8.D.j R
' Normal Sample
Pather | 35| 1.14;1.59}0-6 | .17! .38{0-1 |1.31{1.84;0-7
Mother | 35 .60} .91(0-3 .14] .35]0-1 JT4{1.12{ 0~4
Older
Pemale |17]| 2.23]2.51(0-8 }1.5212.60{0-8 |3.76]4.76{0-15
Siblings
Younger
Female |11 1.90{1.57{0~4 {2.00{2.19]0~5 {3.90{3.47{0-9
Siblings
Older
Male 161 2.6212.41 |0-7 }2.68(2.46{0-7 {5.31|4.37|0-12
Siblings
Younger
Male 22| 2.00(2.30{0-8 |1.36]1.49|0-4 |3.36]3.57{0-12
Siblings
Nobody
Figure |35 3.4512.92 0-10|4.57/2.09{0-8 [8.02[4.68|0-18
Learniug Disordered Sample
Father |35 1.742.20 10-9 2311 .7910-3 12.05{2.4110-9
Mother |35 .54 11.09 |0-5 .08] .28(0-1 .6211.2110-5
Older
Female |14 ]1.85(1.83 [0-6 .78 11.12|0-4 |2.6412.64(0-10
Siblings
Younger
Female |15} 2.40{2.35{0-9 {1.33}2.12]0-8 |3.73 |4.16]|0-17
Siblings
Older
Male 24 12,16 2.27 0~9 [2.08]2.37(0-8 [4.25 |2.05 [0-17
Siblings
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Negative Outgoing Feelings

) Mild Strong Combined
Family i
Pigures | N X |s.D.4 R| X |s.D.] R| X |S.D.] R

Learning Disordered Sample (Continued)

Younger !
Male 117
Siblingsl

Nobody | |
Figure 35| 2.77{2.75|0-10|4.54/2.55/0-8 |7.31|4.87|0-17

Emotionally Disturbed Sample

Father 11y 1.27,1.27{0-4 ; .63;1.02,0-3 {1.90{1.81|0-6
Mother |11} .72} .90l0-2 | .36] .50]0-1 |1.09|1.04}0-3

Older
Female 71 1.4212.14{0-5 [1.00{1.15({0-3 |2.42]|2.37]|0-6
S3iblings

2.7012.64/0-8 |1.88[2.68{0-8 |4.58(4.71[0~-17

Younger
Female 6| .50 .8310-2 | .16] .40{0-1 | .66| .81]0-2
Siblings

Older
Male 61 2.50(2.81|0-6 {2.8312.48|0-7 {5.33(3.82|1-9
Siblings
Younger
Male 6 1.16 1.32]0-3 §1.16|2.04{0-5 {2.33[2.87{0-7
Siblings
Nobody

Figure [11| 3.36(3.20{0-10{4.27[2.00{1-8 |7.63(5.02 [1-18
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APPENDIX XIV

MEANS, STANDARD DEVIATIONS, AND RANGES ON THE FAMILY
RELATIONS TEST FOR INCOMING POSITIVE ATTITUDES
CHILDREN EXPRESSED TOWARD FAMILY FIGURES,

INCLUDING "NOBODY" FIGURES

Positive Incoming Feelings

Mild Strong Combined
Family _ - _
Figures | ¥ | X |3.D.| R| X |[S.D. R | X |[S.D. R
Normal Sample
Father |35 |5.05 4.08|0-25/1.62 [1L.47|0-5 16.11{3.20 {0-13
Mother |35 (4.94{2.04({1-8 |2.80 {1.56{0-6 {7.7413.05{1-13
Older
Pemale |17 |1.29|1.82(0-7 47 L.0010-4 [1.76]2.61 |0~11
Siblings
Younger
Pemale |11 |1.45}2.33|0-7 81 1.47(0-5 |2.27]3.66]0-12
Siblings
Older
Male 16 |1.68}2.08(0-7 .56 | .72]0-2 [2.25]2.56|0-9
Siblings
Younger
Male 22 |2.77}2.85]0-7 | 2.27 |2.02|0-6 }5.00}3.75]|0-12
Siblings
Nobody
Figure |35 A4 L4210-2 1 2.77 1.76]0-7 {2.9171.90{0-7
Learning Disordered Sample
Father |35 |3.48{2.00(0-7|2.05|1.39(0-5 [5.54{2.84]0-11
Mother |35 [3.62{2.07({0-71!2.91|1.63|0-6 [6.54{2.98]|0-11
Older
Female |14 [1.35]1.54]0-5|1.00 [1.35[|0-5 j2.35}2.73]0-10
Siblings
Younger
Female |15 [.86/1.76{0-5| .73(1.16|0-4 |2.60f2.55|0-8
Siblings
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Positive Incoming Feelings
Mild Strong Combined

Family _
Pigures { N | ¥ |s.D.{ R} X 8.D.| R{ X [S.D.| R

Learning Disordered Sample (Continued)

Older ? i !
Male 24 12.5411.93(0-7 {1.001.10 P-4 {3.54|2.50 j0-9
Siblings

Younger
Male 17 [1.94{1.8810-6 |1.70|1.44 {0-5 | 3.64|2.87 {0-9
Siblings
Nobody

Figure |35 .25 .560-2 | 1.7711.26 [0-4 | 2.02]1.56 |06

Emotionally Disturbed Sample

Father {11 [3.09{2.580-7 | 1.18(1.32(0-4 | 4.27(3.58 (0-11
Mother {11 [3.90{2.50(1-7 | 2.18]1.40 [0-5| 6.09 (3.53 [1-10

order 17 |2.57] 2.50 |0-6 | 1.42[1.39 Jo-3 | 4.00 [3.41 [o-8
Siblings
Younger
Female 6 {1.66/2.420-6]1.16|1.160-3| 2.83(3.54]0-9
Siblings

Older
Male 6 |1.00{ .63(0-2 .66 .5110-1] 1.66] .811-3
Siblings —
Younger
Male 6 13.33]3.01|0-6] 2.50(1.37|o-4| 5.83]3.97|0-9
Siblings

Nobody
Figure {11 [1.45 1.69VO-6 3.0011.4811~5( 4.45{2.62]1-10
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APPENDIX XV

MEANS, STANDARD DEVIATICHS, AND RANGES ON THE FAMILY

RELATIONS TEST FOR INCOMING NEGATIVE ATTITUDES
CHILDREN EXPRESSED TOWARD FAMILY FIGURES,
INCLUDING "NOBODY" FIGURES

e Ty
| Negative Incoming Feelings
, Mild Strong Combined
Family - — —
Pigures | N | X |S.D.{ Rl X {S.D.|f R | X (8.D. R
Normal Sample
Father |35 {1.45[1.48i0-61 .31] .580-2 |1.77|1.64 |0-6
Mother {35} .85.33}]0-6{ .08} .37[0-2 | .94]1.37[0-6
Older
Female |17 |1.64 |1.32}0-4| .94]1.59]0-6 |{2.58]2.69|0-10
Siblings
Younger
Female ({11 |1.54{1.50{0~-4| 1.18| .75|0-2 |2.72|1.84{0-5
Siblings
Older
Male 16 {2.371{1.78|0-6{ 2.1212.120-6 {4.50{3.52(0-11
Siblings
Younger
Male 22 |1.3611.55(0-5 .7211.160-4 [1.95(2.17 |0-T7
Siblings
Nobody
Figure |35 }|3.25(2.09(0-8( 5.7112.26}0-8 |8.97]3.83|0~-16
Learning Disordered Sample
Pather {35 |1.65(1.18{0-4| .85{1.37|0-5 {2.45|2.20|0-8
Mother |35 .T71 .80[0-3 .22 .54|0-2 |1.00( .97{0-3
Older
Femasle {14 | .85{1.09|0~3f .78]1.18|0-4 |1.64|L.90|0-7
Sibling
Younger
Female (15 |1.20({1.61|0-6 .86]1.12|0-4 [2.06(2.40|0-10
Siblings




156

APPENDIX XV -~ Continued

Negative Incoming Feelings

Mild Strong Combined
Family e + - -
Figures | N| X l§.D.| R X |S.D. R|] X |S.D. R
Learning Disordered Sample (Continued)
Older
Siblings
Younger
Male 17121.411.4110-5 |1.76(2.33]0-7 |3.17{3.46{0-10
Siblings
Nobody
Figure 351 2.4512.20 |0-8 }4.3712.6110-8 |6.82|4.36{0~-16
Emotionally Disturbed Sample
Father |11} .72| .78l0-2 | .63]1.02|0-3 [1.36]1.56/0-5
Mother (11} 1.091l.13|0-4 271 .6410-2 11.36(1.4310-4
Older .
Female 711.28{1.380-4 |1.14} .89(0-2 {2.42]1.90]0-6
Siblings
Younger
Female 6 150 a83 0""2 066 t8l 0-2 1-16 1032 0—3
Siblings
Older -
Male 6| 3.00]2.68 [0~7 [2.33]2.73|0-7 |5.33]4.71{0-11
Siblings
Younger
Male
Siblings| 6] 1.50| .83 -3 |1.50]1.22(1-4 |3.00{2.00{2-7
Nobody
Figure |11 3.181(2.56 [0-7 |4.09/2.70|0-7 {7.274.81]0~14




157
APPENDIX XVI
MEANS, STANDARD DEVIATIONS, AND RANGES ON THE FAMILY

RELATIONS TEST FOR ATTITUDES CHILDREN EXPRESSED
TOWARD COMBINED PARENTAL FIGURES

Parental Figures

FRT Outgoing Mother and Father Combined

Attitude Areas X S.D. Range
Positive Feelings, Mild:

Normals 8.45 4.89 2-19

Learning Disordered T7.45 3.13 1-15

Emotionally Disturbed 4.63 4.41 0-14
Positive Feelings, Strong:

Normals 5.25 3.31 0-14

Learning Disordered 5.42 2.30 0-12

Emotionally Disturbed 4.09 3.08 0-10
Positive Feelings, Combined:

Normals 13.71 7.41 2-32

Learning Disordered 12.88 4.61 3-26

Emotionally Disturbed 8.72 6.73 0-20
Negative Feelings, Mild:

Normals 1.74 1.89 0-6

Learning Disordered 2.28 2,43 0-9

Emotionally Disturbed 2.00 1.54 0-6
Negative PFeelings, Strong:

Normals .31 .63 0-2

Learning Disordered .40 .88 0-3

Emotionally Disturbed 1.00 1.09 0-3
Negative Feelings, Combined:

Normals 2.05 2.36 0-8

Learning Disordered 2,68 2.79 0-9

Emotionally Disturbed 3.00 1.78 0-6
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APPENDIX XVII
MEANS, STANDARD DEVIATIONS, AND RANGES ON THE FAMILY

RELATIONS TEST FOR ATTITUDES CHILDREN IMAGINED
FROM COMBINED PARENTAL FIGURES

Parental Figures

FRT Incoming Mother and Father Combined

Attitude Area X S.D. Range
Positive Feelings, Mild:

Normal 10.00 5.35 3-23

Learning Disordered 7.11 3.46 1-13

Emotionally Disturbed 7.00 4.85 1-14
Positive Feelings, Strong:

Normals 4.42 2.60 0-11

Learning Disordered 4.97 2.07 1-10

Emotionally Disturbed 3.36 2.06 1-7
Positive Feelings, Combined:

Normals 13.85 5.80 3-25

L2arning Disordered 12.08 4.79 5-21

Emotionally Disturbed 10.36 6.53 2=-21
Negative Feelings, Mild:

Normals 2.31 2.54 0-12

Learning Disordered 2.42 1.35 0-5

Emotionally Disturbed 1.81 1.25 0-4
Negative Peelings, Strong:

Normals .40 .84 0-4

Learning Disordered 1.08 1.50 0-5

Emotionally Disturbed .90 1.13 0-3
Negative Feelings, COombined:

Normels 2.71 2.65 0-12

Learning Disordered 3.45 2.41 0-10

Emotionally Disturbed 2.72 1.95 0-6




