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CHAPTER I
PURPOSE AND DESIGN OF THE STUDY
Introduction

Traditienaly, vecatioenal agriculture teachers have included ceun-
seling ameng their responsibilities, particularily as a practice of
assisting: students inabecqming aware of occupations available in agri-
culture and its related areas. . Therefore, all teachers of wvecatienal
agriculture should become familiar with ceﬁnseling technigues that
- would assist them in better understanding youth enrolled.in their pro-
grams. . This is a major responsibility regardless of whether these
youth come fr®m a farmvhéme or a nen~farm home.

- All experienced vocational agriculture teachers recall the count-
less times a student has come to themhﬁith cquestions concerning his
océupational objgctive in life. This phase of counseling is accepted
.and practiced by all dedicated teachers who render such services freely,
not being restricted to always sending the student to someone whe may
. be officially designated as a Quidance counselor. - This t&pe of counsel-
' ing service cannot be classified as full, half or part-time. Yet,
educators: readily agree that no teacher could possibly adequately ad-
vise every student or givé them all the time needed unless the person
was speéifically assigned the duty eof counseling with ail students whe
wish to seek advice and directien congerning: their future life.

A closer working relationship between. guidance counselors and



vocatienal agriculfure instructors is urgently needed for the future of
agriculture depends upen. people whe will be adequately trained to fill
agricultural occupations both at the present time and. throughout the
vears that lie ahead. As educators, éll_teachers of vocational agri-
culture should inform counselors of the many phases of modern agricul-
ture and aftempt to establish,the fact that our present agricultural
system does nét'reéuire fewer, but more-people if the wonderful status
of;plenty is to continue in America.

Educatois‘of today need.to be knewledgeable about the‘laber market
and sympathetic to students regardless of the present level of academic
achievement and aspiratién; Vocationally-oriented students need the
same quality of career counseiing as do college-bound. students.

Modern vocational agriculture prégrams should be designed to meet
the changes thét take place in agriculture. ‘Teachers of vocational
agrieulture need to be informed of their responsibility and the impor-
tance of assistihg yoﬁfh.in choosing an occupation in the area of agri-

culture whether it'be in production, business, or the scientific field.
Need. for: the Study

, The naturé_and extent of the population of the world is ever
changing.  Farm com@unities are‘becoming,urban areas, especially in
areas where industralization is taking:place. Shifting of population
1is;pre§alent throughout many areas,

. These changes have created numerous problems within the field of
vocationai agriculture. No:longe; do our schools -have a large number
of studenté who come from families making a major portien of their

living from the farm. Predominately, our eﬂ;@llments today are made



up of students who live on small acreages of two to five acres and

. sometimes less. These students have a - limited knowledge abeut the
field of agriculture and the related occupations that are available for
their career expleratien. The need for this study stems from:the fact
that this is a problem faced by a coensiderable number of vocational
'agricultﬁre teachers today. If effective educatien and. counseling of
such. students are te.continue, teachers of vecatienal agriculture need
to gain a greater understanding: of both the characteristiCS»and the

needs of nen-farm youth.
Purpose of the Study

‘vProviding‘successful_training experiences in occupational counsel-
ing feor beginning:teachers and. in-service training for experienced
teachers is of vital importance. With this in mind, a major purpose of
this. study was to determine if teachers'ef,vecational agriculture do
need additional training or information in order te more effectively
carry, out counéeling activities, particularly in situations where they
are faced with a‘largé enrdllment of non-farm boys. A concurrent pur-
-pose was to identify present, officially-designated persons upon. whem
occupational counseling responsibilities rest and to determine selected
attitudes these persons hold toward occupational ceunseling, Another
purpose was te determine if problems do occur in coeunseling the noen-

farm student.
Scope of the Study

. This study included all the vocational agriculture departments in

Creek, Tulsa, Rogers, and Washington Counties of Oklahoma. These



counties were selected because of the coencentration.of population sur-
‘ rounding: the ecity of Tulsa, and which is increasingly being changed
through rapidly expanding:industralization. The scope is limited. to
the responsibilities and‘problems of counseling: students with special

. emphasis given to the area of occupational expleration by nen-farm

vocational agriculture students.
. Pefinitiens of Terms

NCounseling -~ a process in which one persen helps the»secénd persen
to make-interpretations éf facts relating te a cheice, plan, or adjust;
.ment which he needs to make.

Farm Home -~ a family that 1ives on a farm and derives two~thirds
or more of thelr suppeort from‘the'farm. |

Non-Farm Home - a family that lives on a small acreage, such as

three to five acres, or lives in town and derives his income from. em~-

-ployment at a business other than farming.

 Occupational Objective - an occupation that a student hopes to
.become employed in after graduating: from high scheol,. college, or a
technical. school.

. Guidance Counselor -~ a person trained in the area of guidance and

employed by the school to carry eut guidance activities of that scheol.

... Urbanization - concentration of pepulation, breught abeut by

industralizatioen,

Tndustralization - the growth of industry within a given area.
. Procedure

The first step in making the study was the formilation of a



workable pian for securing, infermatien. After much.thought and con-
sideration, it was decided. to use the personal coﬁtact methed with a
desirable interview bﬁtliné to insure a uniform recoerding of fesponses.

~ In making these contacts, the~voéational agriculture instructor
at each. school was informed as to the nature of the study. Whenever
bessible, the counselor and vecational agricultﬁre instructor were
informed\together, as tolthe nature of the study. Each was asked to
fill out a ¢uestionaire individually and to answer each statement
. acedrding: to what they perceived as the-best answer to each statement
in.their own. personal opinion.

Sehoels.were ¢hosen in an area surroundinngﬁlsa County, because

of the'common.phenoména of urbanization of their cemmunities,
Research Hypotheses

1. There is no essential difference in counseling responsibili-~
tieg for avstﬁdent that comes from a farm family as compared to a
-student that comes from a non-farm family.

2. There is no essential difference in terms of the way the task
of occupational counseiing is viewed by (1) vocational agriculture
teachers, (2) the school counselor, and (3) other school persénnel des~

ignated to carry. such responsibility,



- CHAPTER II
REVIEW OF LITERATURE

. Too many people still think that teaching. agriculture means teach-
ing preficiency in farming and nothing more. With the great shift frém
a rural to urban populace, there are féwer people farmingfthe"land and

fewer young people returning te the farm. According to Elliétt\(l),

. agrieultural edugation:haskthé same goals today that it had twenty

.:yeafs ago-~meeting the needs gﬁvpeople. Agriculture is constantly
cﬁanging; but needs of people change too, This is our ch;llenge—-
serving those that.need,usaratheruihan,limitin§ the'pr§gramAto a selecf
- group as many of usvhave done in the past.

. Teachers are faced with the crucial problem. of increasing urban
student enréllment coﬁsisting:iargély of stﬁdents with limited know-
ledge of agricuiture and career opportunities avagilable toe -them. . It
bécomes the task of each teaéher to«inform,the students of career
oppertunities in agriculture,

‘According to the publication ”Agriculture is moere than Farming"
{2), thousands of talented‘férmfﬁoys and girls are;"counselea»eut" of
agriculture‘each,year, fo'their lifef%hg detriment. Likewise, many
schools in urban areas considér_"agriculture not for us” when hundreds
ii- of epportunifies exisf inbthe locality for agricultu;iétsrto sefve the
gardening and-landscaping needs of home owners, business establish-

-ments, and public facilities, or to work-in firms that deal with



farmers. Many opportunities exist for urban yeuth to enter agricul-
-tural occupations.
Aceording to Tuttle (3), vocational and techniecal education is
not so eoncerned about what occupational training course a. student
pureues but rather, that the student has adequate'information about a
.Wide variety ef occﬁpations from which to make a choice. Often the
student is confronted with beginning*his or her vocational training and
-must make a choice as to which oceupation to prepare for without really
knowing what the work enteilsh the remuneration that can:be expected,
the projected future security of the job, and other information relat-
ing to job satisfactioﬁ. With such limited information, -it ¢an be ex~
pected that studeﬁts will make somevmietakes in their choices. BSuch
unfortunate choices are expensive both in terms of time and meney and
to,both the student and society.  We .can improve on our orientation of
young people to the ”world of work” by beginning to provide occupation-
al information early in our formal educational actiwities,
It was stated in ”A Gpide for Developmental Vocational Guidance”

(4), that a challenge to vocational guidance had been issued by the
‘President of the United States in his statement, ”We will not be satie-
fied until every man knows the dignity of werk~-and every man. under-
stands the rewards of labor”. It Was‘further stated that statisties
show many adults are dissatisfied with their jobs. This condition
often has been the result of these individuals failing to make satis-
factory educational and occupational plans whileethey were still in
school, ' Occupational informatioﬁ can be a medium. for awakening an
early inte;est in:occupations and can even enable some students to

make a final decision while still in high school. . Living in an



.inngvative age demands. a. praetical education which.will prepare an
individual er work that does not even .yet exist. The schoeol does a
disservice to students if it prepares them only for their first job.
There must be preparatioen feor flexibility and readjustmépt. . It becomes
imperative that occupétional infermation be made avaiiable’t@-all _
sfudents»beginning in_the=kindergarten and coentinuing throughout‘iife.

- One area where the teacher and counsélor‘must work together is in
career develepment of the students,

According: to the Advisory Couneil to the Oklahoma State Board of
Vocational and Technical Educatien (5, guidance and counseling: ser-
-vices havexbeen.made availabie on a tee-~limited basis. . More informa-
‘tion.on the world of work must be attractively and coenvincingly pack-
aged. and: conveyed te‘both.y@ung~pe®ple and adults. The seeming aé%dem-
ie aadictian}ef,Oklahoma.ycungsters and their parents must-be cured.

, They,‘and the general publie, must be informed. about the dignity, the
challenge, and the financial and intellectual rewards available to the
,person.with,well—develqped,vocatienal and technical skills.

Guidance ecounselors, it seemed to the Council, must be better pre-
pared for thei;;pqsitiens*and freed from peripheral duties which. tend
to detract from their effectiveness in career counseling:reles. They
must -be given greater exposure té occupational infermation and informa-
~tion on Oklahoma vacational and technical educati@?_programs.

\_Accerdingito Meianie Melewicz (6), a research team from the Center
for Vecational and Technical Education at Ohio State University cen- |
ducted a natienal survey of vocatienal guidance in secondary schoels.
It was found that, on the average, each counselor serves a median ratio

of 380 students and speﬁds-the largest portien of his time (a median



- of 40; pergent) counseling,individual students. Interestingly enoudgh,
:the‘largest,bloqk of individual.counseling isnrelated‘to college educa-
tion. By contrast, problems possibly. treublesome to the administration
--low achievers and potential drepoutsh for example--receive less time.
Students, it was found, tend to seek educational guidance more fre-
quently than vecational guidance and personal adjustment counseling.

. Shertzer and.Norflett (7), have written an excellent account on the
coordination of the guidance counseiing program with vecatienal agri-
culture. cThéy-reveal that guidance is becoming,an.increasiﬁgly popular
word. these days. Most peeple believe_"guidance" to be a good thing
,although they are not quite sure.what it is. One thing.that needs  to
be kept in mind is that professioenal counselors do not want to dictate,
but'ratherfto-helpvstudents learn how to guide themselves. . Each coun-
selor aﬁd agriculturé teacher seriously needs to become familiar with
the other’s.wbrk——what each is doing and why, and the-responsibilities
~each retains. They need to carry én a continuous, intensive search to
collect, organize‘and interpret to students current information perti-
nent to job opportﬁnities'avéilable in agriculture and related areas;
the= types of training desirable and necesséry.for‘such jobs; and their -
outlook, - Together, they can provide in an occupational file a wealth
of exploratory and informative reading materials for students that will
extend their occupational horizons.

. Teran and Riccio (8), listed eight basic purposes of guidance as
follows:v | |
1. . Aidingfthe_individual invthe identification of his abilities,
~ aptitudes, interests, and attitudes.

2. Assisting the individual to understand, accept and utilize
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. these traits.
3.  Helping the individual recoegnize his aspiratiens in. the light
of his traits.
4, Providing:thé individual wifh opportunitiés for learning about
areas of eccupational'and.educational;endeavors.
5.. BAlding:the individual in the develepment of value sensés.
.5. Helpinglthejindividual in ebtaining. experiences which will
assist him in the making of free and wise choices,
7. Assisting:the individual in developing his potentials to
their oeptimum so that he‘may'becéme:the individual he is
capable of becoming.
8. Aiding:thé individual in:becominglmore and moere self-directive.
it is not always easy fo.giﬁe counselors the help which they need
~so they may gain a better understanding of opportunities in agriculture
and the:relétienship.of farm background and instiuction in agriculture
to these opportunities. The effective counselor looks at his role in
an objective manner and.triesvnét te‘éppear to give greater prominence
to one'occupational fie1d than‘to another;. but, he is subjected to many
influences. -Many gounselors do noet have an experimental background in
ﬂagriculture;- Their fraining:manyrnot have included informatien about
.agriecultural careers (9).
American.égriculture is an expénding,‘changing:industryxoffering
.more career opportunities-than ever before.. Those who view agriculture
as a declingingrfield with limited opportunities are either viewing
-only, segments of it,or are. unable to distinguish between change and

.deeline (10).



.. CHAPTER TTI
PRESENTATION AND ANALYSIS OF DATA

,This chapter‘dea1s.with the presentatien and analysis of inferma7v
'tion_secured‘frem,zl.teaohers of vocatienal agriculture -and 19: coun- |
-selors from,schools located in,thé counties of Tulsa, Creek, Washington
. andzRogers. . The: tables in,this chapter were compiled to facilitate
presentation of the data accumulated by a questiennaire completed by
..teachers‘of vocational agricuifure and counselors lécated in these

four counties‘surreunding=fhe city of Tulsa, Oklahoma.
Background Data on Study Respondents

Table I centains descriptive data about the vocatieonal agrieculture
teachers and counselors included in the study.

Of‘the 21 teachers of vocational agriculture, 12 (57.1 percent)
"hadnbeen.emploﬁgd in their preSent pesition less than 8 years while
6 (28,6 percent were employed for mdre-than,13 vears. Twelve (63,2
percent) counselors were employed. in the present position less than
6.years while 3 (57.8-percent) were employed for more than 13 years.

- The number of .years in the present school system indicated a
. difference between teachers of agricuituré and counselors. Fifteen
’v(71.4~percent),teachers of agriculture had been in the present schdgl
systemgmorevthan,13.years.v Ten (52.6.percent) counselors were in their

present school systems lessvthan.G;years while 4 (21.1 percent) were

11
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TABLE I

DESCRIPTIVE DATA ABOUT WOCATIONAL AGRICULTURE TEACHERS
AND COUNSELORS INCLUDED IN THE STUDY

Respondent Group

Vo-Ag
Teachers Counselors
Teacher Variable N 9, N %
Years in Present Position
16 : 12 57.1 12 '63.2
7<12 3 14.3 4 21,0
13+ -6 28.6 3 15.8
Years in Present School
1-6 _ 15 71.4 10 52.6
7-12 0 0.0 5 26.3
- 13+ 6 28.6 4 21.1
Years in Education Profession
. 1-86 12 57.1 4 21.0
c7-12 2 9.5 3 15.8
13+ 7 . 33.3 12 63.2
Academic Credits Beyond B.S.
0-19 -13 62.0 .4 21.0
20~39 1 4.7 8 ~42.1
404 7 33,3 7 36.9
Age
20-80 12 57.1 ) 26.3
.31-40 2 9.5 6 31.6
41+ 7 33.8 8 42.1
Hours Guidance Work
0=6 18 .85.7 4 21.0
7-12 3 . 14.3 1 5.3
13+ 0 . 0.0 14 73.7
Courses in Occupational Counseling
0 12 57.1 4 21.0
1-2 9 42.9 4 21.0
3+ 0 0.0 11

57.9
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‘in the system‘mﬁre than. 13 years.

The greatest.difference was indicated in the number of yesrs in
. the educational profession, Twelve (57.1 percent) teachers of agricul-
ture were in thévprofessiqn,less-than 6»yéarsbwhile 7 (33.3 percent)
~ were members of-fhe.ﬁrofession.more than 13 years. Twelve (638.2 per-
-cent) counselors were in the profession more than 13 years while only
. 4 (21.0 percent) were members qf the profession less than 6 years.
These figuresvwéuld\indicate a larger peicentage of agriculture teachers
. leaving the prbfession after 6 years of teaching experience as compared
to counseiors who remained in thé'pfofession for a longer period of
time. |

Thirteen (62,0 perceht) teachers.of agriéulture had obtained less
than 20 ‘hours of college credifs béyond their bachelors degree while
7- (33.3 percent), had.indicated receiving.mofe than .40 credits. Eight
(42.1 percent)'cognselors had received between 20-39 credits while-
4,(21.0 percent) received iess than 6-hours of credits.

Twelve (57,1 percent) teachers of agriculture were less than‘30
,years'of age while 7 (33.8 perdent) were more than 41 yearé old. Eight
(42,1 percent) counselors were more than. 41 years of age while 5
(26.3 pércent) were less than 30 years old.

Eighteen k85.7'§ercent).teachérs of agriculture had completed less
than 6 credit hours in the area of guidance while none had more than
13 credit hours. Fourteen (73.7 percent) counselors had more than 13
credit hours in this area while 4 (21.0 percent) had less than 6 credit
hours.

TWelve;(57.lupercent) teachers of agriculture had taken no courses

in occupational counseling while 9 (42.9 percent) had taken one or two
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courses., Eleven (57.9 percent) counselors had taken more than three
courses in occupational counseling while 4 (21.0 percent) had taken no

courses,
Importance of Selected Information for Counseling with Students

The seven tables contained in this section were developed to
summarize the relative importance teachers of agriculture and counselors
felt should be placed on selected items of information for counseling
with stﬁdents about the world of work and/or selecting a career objec-
tive. . TQ facilitate comparisons between the responses of the two
groups..an average group rating was computed for each item. This was
accomplished by (1) assigning a nﬁmerical rating'to each response
category, (2) multiplyingtthe number of respondents per category by
the numerical value, (3) summing these products and (4).dividing by
the total number of réspondents in each group. The numerical values
assigned to the response categories were as follows: Very Impoftant %
2, Impprtént =1 and Unimporfant = 0, .

.Table TI represents the reSponses by. teachers of vocational agri=~
'culture_§ﬁd counselors in regard to the importance of the student
understanding: the "World of Work”, in terms of experience, 1aptituae,
and abilities needed to perform a certain jbb.

Of the 21 teachers of vocétional agriculture, 11 (52,4 percent)
rated experience important, while 4 (19.0 percent) said it was un-
imporfant. Of the 19 counselors, 13 (68.4 percent) rated experience
important, while .2 (10.5 percent) said it was very importaﬁt. Based
upon the ratiﬁg séale, teachérs of agriculture gave an average rating

of 1,2 to experience, while counselors gave an average rating of .9,



15

indicating“the latter group, as a whole, rated experience as less than

_important.

TABLE II

RESPONSES IN REGARD TO THE IMPORTANCE OF STUDENTS’ UNDERSTANDING
THE WORLD OF WORK IN TERMS OF EXPERTENCE,
-APTITUDE AND. ABILITIES REQUIRED

. Response Category

-Statement and - Very Un~-
Response Group . Important Important Important Cumu~ Aver-
: ' » lative age
N - % - N % N % Rating Rating
Expefience
1, Agriculture
Teachers o o ’ ’ v '
(N=21) 6 28.6 11 52.4 4 19,0 25 1.2
2. Counselors
(N-19) 2 10.5 13 68.4 4 21.1 17 .9
Aptitude
1. Agriculture
Teachers
(N=21) 6 28.6 15 71.4 0 00.0 27 1.3
2. . Coungelors
(N-19). o 13 68.4 6 31,6 0 00.0 32 1.7
Abilities
1. Agrieulture
Teachers
(N~21) .10 47.6 11 52.4 0 00.0 31 1.5
2. Counselors

(N-19) ) 31.6 13 68.4 0 00,0 25 1.3

Fifteen (71,4 percent) teachers of vocational agrieculture indicated
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-aptitude was important and 6 (28.6 percent) said aptitude was very
important, Of the 19 counselors, 13 (68.4 percent) rated aptitude very
. important, while 6.(31.6 percent) said aptitude was importaﬂt. Based
upbn the fating scale, teachers of vocational agriculture rated aptitude
1,3 which was important, while counselors rated aptitude 1,7 which also
was important.

Aiso, 11 (52.4 percent) teachers of vocational agriculture indi-
cated student abilities were important, while 10 (47.6 percent) said
abilities Wefe very important. Thirteen (68.4 percent) counselors
rated»abilities as important while six (31.6 percent) expressed the
.feeling.that abjlities were véryvimportant. As a group, teachers of
agricultufe rated abilities 1.5 while counselors rated abilities 1.3
thus, both groups felt abilities were important.

Table III'repfesents the responses byvteachefs of vocationalvagri-
qulture and counselors in regard to the importance of having test
;cores concerning aptitudes, intelligence énd abilities available when
. assisting a student in selecting an occupational objective,

Of the 21 teachers of agricﬁlture, 14 (66,7 percent) rated test
scores concerning aptitudes important while 3 (14.3 percent) said test
scores on aptitudes were unimpoitant; Of the 19 counselors, 12 (63.2
percent) rated test scores concerning aptitudes very. important while
7 (36.8 percent) said test scores on aptitudes were important. On the
average, teachers of,agriculture.rated test scores on aptitude tests |
1,0 while counselors rated test scores on aptifudes 1.6 both. of which
fell unaer the important catégory.

Fourteen (66.7 percent) teachers of vocational agriculture rated

test scores concerning intelligence important while 2 (9.5 percent)
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considered test scores on inteiligence very important. Fifteen (78.8
percent) counselors rated test scores concerning 1nte111gence 1mportant
wh11e 4 (21.1 percent) considered test scores on 1ntelllgence very

. important. As a group,. teachers of agriculture rated test scores
concerning intelligence .8 indicating they felt intelligence test
'scores were less than important whilevcounéelors rated test scores
concerning intelligence 1.2 which made it importént in their opinion.

Also, 10 (47.6 percent) teachers of vocational agriculture rated
test scores concerning abilities very important while 4 (19.1 percent)
- said test scores on abilities was unimportant. Ten (52.6 percent)
counselors rated test scores concerning abilities important while 9
(47,4 percent)krated‘test scores on abilities very imbortant. The
average ag:iculture-teacher rating of test scores concerning abilities
ﬁas 1.8 while counselors rated test scores on abilities 1.5. Combined,
. the groups considered ability test scores to be important.

T&ble"IV summarizes the responses by teachers of vocational agri-
culture, andwcounSelors in regard to the importance of abilities and
ambitions of.students in their selection of an occupational objective.

Of the 21 teachers of vocational ag:iculture,‘14_(66.7.percent)
rated the abilities of the student as shown in his school record
.important while 1 (4.7 percent).said it was unimporfant. Of the 19
v,counSelors, 13 (68.4 percent) rated this item important, while 1
(5.8 percent) said it was unimportant. The average rating of this
item by both groups waé 1.2 or important.

Fifteen (71.4 percent) feachers of agriculture rated the abilities
‘of fhe student as expfessed by his teachers important while 1 (4.7

percent) said it was unimportant. Sixteen (84.2 percent) counselors:
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TABLE IIT

RESPONSES. IN REGARD TO THE IMPORTANCE OF HAVING TEST SCORES
ON STUDENT APTITUDES, INTELLIGENCE AND. ABILITIES

Response Category

- Statement and Very » Un-
:Response Group Important Important Important Cumu-~ . Aver-
' ~ ' ' -lative age
N % N % N % Rating Rating
Aptitudes
1. Agriculture
Teachers
(N~21) 4 19.0 .14 66.7 3 14.3 22 1.0
2, Counselors
(N-19) .12 68.2 7 36.8 0 00.0 - 381 1.6
Intelligence
- 1. Agriculture
Teachers
(N-21) 2 9.5 14 66.7 5 23,8 18 .8
- 2. Counselors
(N=-19) 4 21.1 15 78.9 0 -00.0 23 1.2
Abilities
1, Agriculture
Teachers
(N-21) 10 . 47.6 7 33.3 4 19,1 27 1.8
2. . Counselors
(N=19) 9 47,4 10 52.6 0 -00.0 28 1.5

rated téaﬁHefS' eéfimafés‘of abiiifyvimpbrtaﬁt>while 3 (15.8 percent)
said it was very important. The average response of both groups was
nearly. the same on thié factor with the teacher rating being 1.2 and -
the counselor rating l.l.

Seventeen (80.9 percent) teacheré of agriculture rated the ambition

of the student as expressed by himself very important while.noné
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TABLE Iv

'RESPONSES IN REGARD TO THE IMPORTANCE OF ABILITIES AND AMBITIONS
OF STUDENTS IN SELECTION OF AN OCCUPATIONAL OBJECTIVE

Response Category

Statements and ‘Very Un-
Response “ Groups, Important Important Important Cumu- Aver-
o ' , o : lative age
N . % N % N % Rating Rating

The Abilities of the
Student as Shown
in his Scheol
Record

“1. . Agrieulture

Teachers '

(N-21) .6 . 28.6 14 66.7 1 4.7 26 1.2
2,  Counselors

(N;IQ) .5 26.3 13 68.4 1 5.8 23 1.2

The Abilities of the
Student .as. Express-
ed by his Teachers

-1, Agriculture
Teachers
(N-21})- .5 23.8 15 71.4 1 4,7 25 1.2
2. . Counselors ,
(N-19) .8 15.8 - 16 84.2 0 0.0 . 22 1.1

The Ambitions of the
Student as Express~
-ed by Himself

-1, Agriculture

Teachers

(N-21) .17 80.9 -4 19.1 0 0.0 38 1.8
2., Counseleprs

(N-19) 15 78.9 .4 21.1 0 0.0 34 1.8

The Parents Having
Ambitiens for the
Student Concerning
College

‘1. Agriculture
Teachers
(N~-21) .8 - .3.0 -13 62.0 0 0.0 29 1.4
2. .. Counselors
' (N-19) 0 - 00.0 15 78.9 4 21,1 15 .8
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considered it to :be unimporfant.. Fifteen (78.9 percent) counselors
rated the same item.very.important while 4 (21.1 percent) considered
it important. . The average rating of 1.8 for both response groups
indicated‘they felt.this‘factor was close fo~very;important.

Thirteen (62.0.percent) teachers of agriculture rated the parents
having ambitiens fer the student coencerning college important, while
none considered it unimportant. TFifteen (78.9 percent) counselors
. rated the parents having ambitiens for the student concerning college
imbortant,,while.none éonsidered it veryvimportanf. The average degree
of importance of this item as viewed by teachers was 1.8, while .8 was
the average rating for counselors which indicated teachers felt parental
influence.had,a definite bearingfon,counseling-students.

Table V contains the responses by the two groups in regard to
occupational plans and.past work experiences in assisting a student in
selecting‘anvoccupatioﬁal.objective.

Of the 21 teachers of agriculture, 15 (71.4 percent) rated to know
what his occupational,pians are at the present very important while
none considered it unimpbrtant. Of the 19 counselors, 12 (63.2 percent)
rated knowledge of students’ occupafional plans are at the present
very impertant, while none considered it‘unimportant. Onbthe,average,
~ teachers of agriculture rated the kqowing of a students occupationai
plang at the present 1.7 while counselors gave an average rating of
il.6.

Sixteen (76.2‘percent) teachérs of agriculture rated knowledge of

students’ past work experience very important while none considered
.1t unimportant., Nine (47.4 percent) counselors rated past work ex-

perience very important while 2(10.5 percent) considered it unimportant,
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" As a,greup, teachers of agriéulture rated this item.1.7 while counselors

rated it 1.4.

TABLE V

RESPONSES IN REGARD TO OCCUPATIONAL PLANS AND PAST WQRK
‘EXPERIENCES IN ASSISTING A STUDENT IN SELECTING
AN OCCUPATIONAL OBJECTIVE -

Response Category

Statements and Very o Un-
Response Groups Important Important Important  Cumu~ - Aver~
’ lative age
N % N % N % Rating Rating

To Know What his
Occupational Plans
are at the Present

1, Agriculture

Teachers

(21) 15 71,4 6 -28,6 - 0 . 00.0 . 36 1.7
2. Counselors

(N~-19) 12 63.2 7 36.8 .0 00.0 31 1.6

To Know What his Past
Work Experience has .
Been

1, Agriculture
‘Teachers
(N-21) 16 76,2 S 23.8 0 00.0 - 87 1.7

2. Counselors _ .
(N=19) .9 .47 .4 8 42.1 2 10.5 26 1.4

Table VI is a summary of the responses by teachers and counselors
in regard to the importance of academic anddisciplinary behavior in

assisting a student in selecting an occupational objective.
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Of the 21 teachers of‘vocational agriculture, 15 (71.4 percent)
rated . the academic behavior of»the‘student iﬁportant while 1 (4.7 per-
cent) considered it unimportant, .Of the 19 counselors, 15 (78.9 per-
cent) rated sﬁch.behavior important, while none considered. it unimpor~
tant; The average rating of both teachers of agriculture and counselors

was 1.2.

- TABLE VI

RESPONSES IN REGARD TO THE IMPORTANCE OF ACADEMIC AND
DISCIPLINARY BEHAVIOR IN ASSISTING STUDENTS IN
SELECTING AN OCCUPATIONAL OBJECTIVE

Response Category

~ Statement and : Very Un-~
"Response Groups JImportant " Important Important Cumu~ Aver-
v . -lative age
N % N % N % Rating Rating

The Academic Behavior
~of the Student as
Shown by School Record

1. Agriculture

Teachers

(N-21) -5 23.8 15 71.4 1 4.8 25 1.2
2. 'Counselors

(N=19) 4 - 21,1 15 78.9 0 00.0 23 1.2

The Diseiplinary Behavior
of -the Student as Shown
by School Record

1, Agriculture
Teachers
. (N=21) 5 23.8 16 76.2 0 00.0 26 1.2
2. Counselors ,
' (N~19) 2 10.5 15 78.9 2 10,5 19 1.0
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Sixteen (76,2 percent) teachers of agriculture rated the disci-
plinary behavier of the student important while none considered it un-
important.  Fifteen (78.9.percent)_counselors.rated.disciplinaryube-
“havior important while 2 (10.5 percent)vqonsidered it unimportaht.
Teachers of agriculture rated the disciplinary behavior of the student
' 1.2 on thé average while counselors gave a rating of 1.0, - In cher
. words, beth groups, on tﬁe average, felt it was important.

. Table VII is émrecord»of fhe-responsesvby.teachers of vocatienal
_agriculture and counselorg in regard to importance of personal and
. finanecial condition of the sfudent in assisting him in selecting an
occupational objective.

'Ofbthe 21.teachers.of vocational agriculture, 12 (57.1 percent)
rated to'havé an upderstanding of the students home-life very important
‘while nohe considered it unimportant. Of the 19 counselors, 14 (78.7
v~percent) rated understanding of the sfudents' home life important,
while none considered: it unimportant. Based upon the rating scale,

. teachers of'agriculture assigned an average rating of 1.6 to under-
-standing. of the students home life while the cdunselof group gave a
rating of 1.2,

‘Fleven (52.4: percent) teachers of agriculture indicated that to
1ﬂknow:if a student had persoenal problems was very.important,‘while 1
,(4.7;percenf) considered it unimportant. Ten (52.6 percent) counselors
congidered this knowledge to be important while none considered it un-
important., The two groups had identical average ratings of 1.5 in
_reference to knowing if students had personal problems.
Thirteen_(62.0‘pefcent)\teachers of agriculture rated to know the

student financial condition important while 8 (14.2 percent) considered
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- TABLE. VII

'RESPONSES 'IN REGARD.TO IMPORTANCE OF PERSONAL AND FINANCIAL
CONDITION OF STUDENT IN ASSISTING HIM IN SELECTING
AN OCCUPATTONAL OBJECTIVE

KResponsé'Category

- Statement and : Very Un—
Response Groups | Important Important Impertant Cumu~ : Aver-
‘ ' - lative age
N¥ % N % N % Rating Rating

To -have an Understand-i
-ing. of the Students
‘Home Life :

-l. Agriculture
' Teachers
(N-21) o 12 57.1 9 42.9 0 . 00.0 33 1.6
2. Counselors
(N=19) -5 26.8 14 73.7 0 00,0 24 1.2

To Know if he has any
. Personal Problems

l. Agriculture
Teachers
. (N=21) 11 52,4 9 42,9 -1 4.7 31 1.5
2. Counselors
(N=19) 9 47 .4 10 52.6 0 00.0 . 28 1.5

To XKnow his Flnanc1al
Conditien

1. Agriculture
Teachers :
- (N-21) ) 23.8 18 62.0 3 14,2 23 1.1
2. . Counselors’
- (N=19) ~..-83 15,8 13 68.4 3 15.8 -19 1,0

To Know the Financial
Condition of hisg
Parents

1. Agriculture
Teachers »
~(N=21) .. 6 . 28.6 14 - 66.7 1 4.7 26 1,2
2, . Counselors
(N-19) ) 26.3 12 63.2 2 . 10.%5 22 1.1
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it unimportant. Thirteen‘(68.4 péicent) counselors rated his financial
conditionvimporfant-while'3.(lS.B'percent).considered it unimportant. |
Based upanvthé.rafing scale teacheré of agriculture gave a rating of
1.1 while counselors gave a rating of‘l.O in reference to knowing a
students finaneial conditien.

Fourteen (66.7 percent) teachers of agriculture rated to know
the financial condition of the students parents important while 1 (4.7
percent) considered it unimpqrtant,. Twelve (63.2 percent) counselors
\rated‘the finaneial conditidn bf parents'imﬁortant while'z,(lo.Srper-
cent). consideredvit unimportant. - Based upon the rating scale, teachers
- of vocationél agriculture rated. the financial conditions of parents 1.2
while counselors dave a rating of 1.1.

. Table VIII represents the responses by teachers and counselors
in.regard to the,importance’of marital plans, and social situations of
a student in assisting him in selection of ‘an ecgupational objective,

. Of 21 teachers of.vocational agriculture, 186 (76.2 percent) rated
to know the students’ marital plans importént while 2 (9.5 percent)

. considered it very,importaht. -bf'the 19 counselors, 11 (57.9 percent)
rated knowing of students’ marital plans impértant while 3_(15.8 per-
éent)iconsidered it unimportant. - In terms of group average ratings, .
. teachers gave a rating'of .9.while counselors gave a rating of 1.1 to
this item,

Fifteen (71.4 percent) teachers qf agriculture felt that knowing
- a-students’ social situation invrégard to peers important while none
considered it unimportant}« Fifteeﬁ (78.9 percent) counselors rated
- knowing - his social situation important. The average rating of this

factor was 1.3 by‘teachefs of agriculture and 1.2 by ¢ounselors.
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RESPONSES IN REGARD TO THE IMPORTANCE OF MARITAL. PLANS AND SOCIAL
SITUATION IN  ASSISTING A STUDENT IN HIS SELECTION OF AN

. OCCUPATIONAL OBJECTIVE

Statement and
Response Groups

N

. Very
Important

%

Response Category

Important

N

A

Important Cumu-

"Un-
Aver-
-lative age

N % Rating Rating

‘To.Know What his Marital
Plans are upon Comple-
tioen: of High School

1. Agrioculture
"Teachers
(N-21) 2
2. - Counselors
(N-19) 5

To Know his Social
Situation with Regard
to Peers '

1. Agriculture
Teachers
_ (N-21) )
- 2. Counselors
(Nhlg)’ 4

9.5

26.3

28,6

21,1

16

11

15

76.2

57.9

71.4

78.9

3 14,3 20 -9

3 . 15.8 21 1.1

0 00.0 27 1.3

0 00.0 23 1.2

Pergeptions of Roles and Responsibilities of Counselors

Tables IX through XIII are designed to report responses relative

‘to perceptions of'the roles and responsibilities of counselors as

indicated by the two groups studied. -Each respondent was asked to

Specify,for.eachvrolé and/er responsibility whether he felt counselors

(1) had primary responsibility for performing:the functién-himself or

making certain that it was performed; (2) shared responsibility, for
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'the.functionvwith administration or felloﬁ'staff members, but did not
,have;primar&;responsibility; or (3) had no responsibility regarding
ithe item in question. Utilizingfthe same type of procedure described
.previously, an average groub response was computed fof each function
.uging a numerical scale where.primarycresponsibility = 2, shared
responsibility = 1, and no responsibility = 0.
Responsésuby“teacheré of vocational agriculture and counselors in
.regard to the counseior’s role and responsibility in providing in-
service training, evaluation.and ésgigtanée are reported in Table IX.
|OFf the 21 teachers of agriculture, 15 (71.4 percent) felt that to
provide in-service fraining~for‘teachers concerning.career exploration
. by counselors should be a shared.responsibility, while none considered
the counselor.to»have‘no responsibility inlfhis area,  Of the 19 coun-
selors, 13 (68.4 percent) indicated that to provide in-service training
 for teacherS»¢oﬁcerning career exploratién by counselors needed to be
. a sharedf;espensibility?while‘l (5.3 percent) considered it a primary
,responsibility;- The grcup of teachers of agriculture gave an average
»rating:of 153 ﬂhile counSelors gave a rating of .8 to this function.
The role of'evalﬁating the ciassroom,program and contributions
being. made tqward career exploration should not be a responsibility of
counselors‘accordintho 10‘(47;6 percent) teachers.of agriculture,
while 2 (9;5 pércent) cqhsidered it a primary»responSibility. Fifteen
(78.9 percent) couﬁSelors'felt’this role should be a»shared‘reSponsi-
bility, while none considered it a primary:resbonsibility.- In compar-—
-ing: the groups, it was found teacherg of agriculturé gave an average

rating: of .6 while counselors rated it .8 to.this role.
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-~ TABLE IX

THE. COUNSELOR’S- ROLE AND RESPONSIBILITY IN PROVIDING IN-SERVICE
TRAINING,  EVALUATION, AND ASSISTANCE AS.PERCEIVED
"BY THE TWO RESPONDENT GROUPS

‘Degree of ‘Responsibility

Primary . Shared No
'Role and . Responsi~- Responsi- Responsi~
.Response Groups . bility “bility bility Cumu- - Aver-
‘ ’ lative age
‘N - % N A N A Rating Rating

To Provide In-Service
Training for Teachers
Concerning Career

. Exploration

.1, Agriculture

Teachers

{N=~21) B 28,6 . 15 71.4 0 00.0 27 1.3
2.  Counselors '

(N<19) .1 5.3 13 68.4 5 26.3 . 15 .8

Evaluates the Class-
-room: Program. and
the Contributions
being:Made Toward
Career Exploratien

1. Agriculture

Teachers »

(N-21) o2 9,5 9 -42.9 10 47 .6 18 .6
: 2. - Counselors _

(N-<19) .0 00,0 .18 78.9 4 21.1 15 .8

Bssist Teachers to
Secure Materlals
and  Develop Pro~
cedures for a
Variety of Class-
-room Group Ex-
-periences

- 1. Agriculture
Teachers
“{N=21) .8 .88.1 11 52.4 2 9.5 - 27 1.3
2. . Counselors
(N<19) , 3 15,8 -14 - - 78.7 2 . 10.5 20 1.0
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'The.fole of assisting teachers in securing materials and develop-
ing procedures for a variety of classroom group experiences was consid-
ered. a shared responsibility by 11 (52.4 percent) teachers of agricul-
-ture While-2,(9.5 percent). considered it not to.be a responsibility of
thé counselor., Fourteen (73,7 percent) counselors felt there should be
shared responsibility foi:this role while 2 (10.5 percent) did not feel
.counselors should have any such responsibility. Based upon the average
grqup.ratingsiteachers of agricﬁlture gave a rating of 1.3 while coun~
~selors gave a ratiné-éf 1.0 to-this function indicating that there was
.avgeneral feeling this should be a shared responsibility.

_Table X reports the responses in regard to the counselor’s role
and responsibility in the study of occupational trends, and occupation-
al planning.

- To study. the occupational trends in the community,should‘be a
shared function as viewed by 11 (52.4-percenf),teachers of agriculture.
One (4.7 percent) such . respondent considered it not to be a. responsi-

" bility of counselqrs.-_Twélve (63.1 percent) coungelors rated the same
role a primary regponsibility while 1 (5.3 percent) felt it was not
his responsibility.  Teachers of agriculture gave an average rating of
1.4 while counselors ga#e an average rating of 1,6.‘

To assist in the educational and occupational planning of students
adcording to 14 (66.7 percent) teachers of agriculture should be a
shared responsibility while none felt that counselors had no responsi~
‘bility:in this area.:_Fifteen (78.9 percent) counselors indicated they
should either have a primary or shared responsibility in this area.
Teachers of agriculture gave an average responsibility rating of 1.3

while counselors gave an average rating of 1,2 to this function.
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TABLE X

THE COUNSELOR’S ROLE AND. RESPONSIBILITY IN THE STUDY OF
OCCUPATIONAL TRENDS AND OCCUPATIONAL PLANNING AS
. PERCEIVED BY THE TWO. RESPONDENT GROUPS

Degree of Responsibility

Primary. Shared _ No
"Role and Responsi~ Responsi- - Responsi-
.Response Groups “bility bility _ “bility Cumu- - Aver-
» lative age
N % N % N - % Rating Rating
Study, the Occupational
- Trends in the
Community
. 1. Agriculture
- Teachers
(N~21) .9 42.9 11 52.4 1 4.7 .30 1.4
2. Counselors . -
(N~19) 12 63.1 ) 31.6 1 5.8 30 1.6
Assist in the Educa-
tional and Oeccupa-
tional Planning of
Students
1. Agriculture
Teachers
(N-21) 7 83.3 14 66,7 0 .00.0 28 1.3
2. Counselors

(N~19) 4 21,1 15 78,9 0 . 00.0 28 1.2

Table‘XI discloses that of the 21 teachers of agriculture, 12 (57.1
percent) rated counseling with students about career objectives a
primaty.responsibility of qounselors:wﬁile ndﬁe rated the role no re-
sponsibility. “Of" the 19 counselors, 14 (73.7 percent) indicated the
same role must be a shared responsibility. while none considered it not

‘to be a .responsibility of the counselor. In terms of average ratings,
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‘teachers of égriculture'providedva responsibility ratihg'of 1.6 while

-the figure for counselors was 1,2,

TABLE XTI

- THE COUNSELOR’S ROLE AND RESPONSIBILITY IN COUNSELING AND ASSISTING
STUDENTS AS- PERCEIVED BY THE TWO RESPONDENT GROUPS

~ Degree 6f Respongibility

‘ . Primary Shared -.No
"Role and " Responsi~ Responsi- . Responsi-
Response Groups bility bility ‘bility Cumu- -Aver~
' . - lative age
N - % N % N % Rating Rating
To. Counsel: with Students
About Career Objectives
1. . Agriculture
.Teachers
{N-21) 12 57.1 9 42.9 0 00.0 .33 1.6
- 2. .Counselors
(N~19) .5 26.3 14 73.7 0 .00.0 24 1.2
Assist Students in Making
. a Long Range Plan of
Study in Career Explora-
-tien
-1, Agriculture
Teachers
(N-~21) .6 28,6 14 66,7 -1 4.7 26 1,2
2.  Counselors ‘ :
(N~21) 14 73.7 5 26,3 0 00.0 .33 1.7
Assist the Student in the
:Selection of an Occu-
-pation
-1, Agriculture
Teachers ,
“(N-21) .5 23.8 - 18 71.4 1 4.7 2% 1.2

2. Counselors : .
(N-19) .7 . 8.8 12 63.2 0 - 08.0 .26 . 1.4
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Fourteen (66.7 percent) teachers of agriculture said counselors
had. a shared responsibility for assisting students in.makingflohg-
~range. plans of.stﬁdy in career exploration, while 1l (4,7 percent)
responded that it was not & counselors responsibility.  Fourteen (73.7
-percent)‘counselors rated the same role as one of their primary. respon-
sibilities while.none considered it no responsibility. The average
rating given by teachers éf agriculture was 1.2 while counselors gave an
. average rating of 1.,7.

Fifteen (71,4 .percent) teachers of agriculture responded that to
assist the student in his selection of an occupation was a shared
responsibility of: counselors while 1 (4.7 percent) considered it not to
be a counselors role. : Twelve (63.2 percent),counselors indicated that
‘the same role had to be a shared responsibility in this area. . The
average rating given by teac@frs of agriculture was found to be 1.2
while counselors rated it 1.4 as a group.

Table XIT details the responses by.teachers and counselors in
:regard'to the counselor’s rolé and responsibility in the study of
cuﬁulative records, identifying:needs and placing. students.

Elevenj(52.4 percent). teachers of agriculture felt that the study
of individual cumulative records of students must be a shared responsi-
bility of counselors while none considered counselors to have no respon-
sibility. Fourteen (73.7 percent) counselors rated the same role a
shared»résponsibility. All counselors felt they have some degree of
responsibility;in_this~regard. The average :ating'of this functien by
- teachers of agriculture was 1.5 while counselors rated it 1.2,
.Fourteen (66,7 percent) teachers of vocational agriculture said

counselors should share responsibility for identifying:the guidance
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TABLE XIT

‘THE COUNSELOR’S ROLE AND RESPONSIBILITY IN THE STUDY OF
CUMULATIVE RECORDS, IDENTIFYING NEEDS AND PLACING
ST STUDENTS 'AS PERCEIVED BY THE *. '
TWO RESPONDENT GROUPS

Degree of Responsibility

. Primary . Shared - No
.Role and Responsi- ‘Responsi- Responsi-
Response Groups ‘bility bility bility Cumu- Aver-
: ' lative age
N % N % N % Rating Rating

To Study Individual
Cumulative Records
of Students

1, Agriculture
Teachers
- (N-21) 10 47 .6 11 52.4 0 -00.0 31 1.5
2. Counselors : :
(N-19) 5 26.3 14 73,7 0 00.0 24 1,2

Identifies the
Guidance Needs
of Pupils

1, Agriculture

Teachers .

(N-21) 7 33.38 14 66.7 0 00,0 24 1.1
2. Counselors

(N-19) 10 52.6 9 47 .4 0 00.0 29 1.5

Placing Students in
Classes Designed
to Meet Their Needs -

1. Agriculture

Teachers

(N=-21) 7 33.3 12 57.1 2 9.5 26 1.2
2, Counselors :

(N~-19) 5 26.3 14 73.7 0 00.0 24 1,2
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needs of pupils while none felt there was no counselor respénsibility

. in this area..‘Ten_(52.6-percent) counselors rated the same role as one
of their primary responsibilitiés while none rated the role to be of no
responsibilify. The ave;age‘responsibilityvrating by teachers of voca~
-tional agriculture wasvi.l while éounselors gave a rating of 1.5.

Twelve (57,1 percent) teéchefs;of agriculture were convinced that
placing students in ciaSseé designed fo meet théir needs had to be a
shared responsibility while 2 (9.5 percent) considered it to be no
»responsibility of cognselors. All of the coﬁnselors felt they had
some degree of.reSponsibility for this. The average rating by both
teachérs‘of agriculture and counselors was 1.2 for this role.

Table XITI is a summary of the‘:ésponses in fegard to the counsel-~:-
or’S»role_and.responsibiiity in assisting students in making applications

vand developing realistic perceptiohs.

Sixteen (76.2-percent)'téachers of égriculture considered assisting
-students in undérstanding the progedure for making application and
financial plans for attending educatioﬁal or training instifutions to
be a shafed responsibility. Ten (52,6 percent) counselors were convinc-
ed that there should be shéred responsibility for this_role, while
none'considered it not to be one of their responsibilities. The
average rating computed for teachers of agriculture was 1.2‘while
counselors gaﬁé an average fating of 115r

Thirteen (62,0 percent) téachers of agriculture rated the function

- of assisting students in.developing realistic ﬁerceptions ofithéir
- aptitudes, abilities, interests, attitudes,‘and development  as related
to educational ‘and océupational planning to be orie of shared responsi-

bility while none congidered it nb responsibility. Twelve (63.7 percent)
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. counselOTS'félt-fhislrole was & primaryireSponéibility,and.the.re-
mainder indicated it should be shared. The average rating by teachers

of agriculture was 1.4 while counselors gave an average rating of 1.6,

TABLE XITI

THE COUNSELOR’S ROLE AND RESPONSIBILITY IN ASSISTING STUDENTS IN
MAKING -APPLICATIONS AND DEVEIOPING REALISITIC PERCEPTITONS

Degree of Responsibility

Primary . Shared No
Role and . Responsi-~ Responsi-~ Responsi-
Response Grovups  bility bility “bility Cumu- Aver-
: ' lative age
N % N % N % Rating Bating
Assistirng Students in
Understanding the
" Procedure for Making
Application and Finaneial
Plans for Atternding Edu-
cational or Training
Tnstitutions
1. Agrieulture
Teachers .
(N=21) 5 23.8 16 76.2 0 00.0 26 1.2
2. Counselors
{N~19) 9 47.4_ 10 52.6 0 00.0 28 1.5

Assist Students in
Developing Realistie
Perceptions of their
Aptitudes, Abilities,
Interests, Attitudes
and Development as Ke-~
lated to Educational and
Occupational Planning

1. Agrienlture

Teachers

(N-21) 8 28.0 13 62.0 0 00.0 29 1.4
2. Counselors i

{N~-19) 12 63.2 7 36.8 0 00.0 31 1.6
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Guidance Programs and Practices in Vocational Agriculture Departments

"The teachers of VOCafiQnal agriculture were asked to assess various
aspects of their programs relative to guidance functions and activities.
The folloﬁing tables.summarize_their?responses.

Table XIV. contains the responses by teachers of vocational agri-
culture in_régard,to their career orientation material, responsibilities

and needsvin facilitating a guidance_program.

TABLE XIV

' RESPONSES BY TEACHERS OF VOCATIONAL AGRICULTURE IN REGARD TO
THEIR CAREER ORIENTATTON MATERIAL, RESPONSIBILITIES,
AND NEEDS IN FACILITATING A GUIDANCE. PROGRAM

Teachers Responses

Facilitating Items . Yes: - Mo
| N % N %

Is the material that you use in teaching
. career orientation up to date, in terms of
being printed in the last 3 years 14 66,7 -7 . 33.8

Do you feel guidance is a major part of your
. responsibility . ;19 .90.4 -2 9.6

Do you need:more information and data on
guidance _ ' 19 .90.4 2 9.6

_Fourteen teachers (66,7 percent) indicated material used in
_teaching: career orientation was up to date, in terms of being printed
in the last three .years.  Nineteen (90.4 percent) teachers felt guidance

a major part of'their»reSponsibility. .The teachers were almost
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- unanimous in indicating that more information and data on student
guidance were heeded.

.Regponses of teachers of vocational agriéulture in regard to
assistance needed: to facilitate a guidance program are reported in

. Table XV,

TABLE XV

RESPONSES.BY TEACHERS OF VOCATIONAL AGRICULTURE IN REGARD TO
' ASSTSTANCE NEEDED TO FACILITATE A GUIDANCE PROGRAM
- IN THE LOCAL DEPARTMENT

Teachers Responses

. Facilitating Items Yes No

N 9 %

To facilitate your guidance program, would
you.be of interest to an in-service
training program » : 2 9.6 19 90,4

To facilitate your guidance program, would
you be of interest to an educational
. workshop or extension courses in area of
- guidance 10 47.6 11 52.4

To facilitate your guidance program, do you
need more library material and vocational
audio-visual aids 13 61.9 8 38.1

To facilitate your guidance program, do you
need more information of vocational
selection of students , 4 19,1 17 80.9

‘Nineteen (90,4 percent) teachers indicated they would noet be

interested in a training program to facilitate their guidance program.
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Tenl(47,6 percent), teachers indicatéd educational woerkshop or extension
.courses inuthe area of guidance would be helpful in facilitating a
guidance‘program., Thirteen‘(Gl.g‘percent) teachers indicated a need
for.mgre library material and vocational audio-visual aids to facilitate
thei: guidance efforts, Seventeen (80.9 percent) teachers indicated
-no information on wvocational selection.of students was needed to
facilitate their guidance program.

Table XVI summarizes the responses by teachers of vocational
agriculture in regard to materials on careers and their value in

teaching. career orientation,

- TABLE XVI

. RESPONSES BY TEACHERS OF VOCATIONAL AGRICULTURE IN REGARD TO
MATERTALS ON CAREERS AND THEIR VALUES IN TEACHING
CAREER ORIENTATION R

Teachers Responses

Career Material » Yes No

N N9

- Do you feel that career‘leafléts, as put out
by Oklahoma State University are valuable in
teaching career orientation ' 12 §7.1 9 42,9

Do you consider slides on careers as being
.valuable in teaching career orientatien 9 42.9 12 57.1

Do you consider films on careers as being v :
valuable in teaching. career orientation 6 28.6 15 71.4

Do .you consider material published by industry
. or business as being valuable in teaching
career orientation . _ 5 23.8 16 76,2
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"Twelve teachers (57.1 percent) indicated career leaflets, as put
out by Oklahoma State University were valuable in teaching career
orientation. Nine,(42.9'percent)‘considered.slides on careers to be
valuable in»teaching‘career orientation. Fifteen teachers (71.4 per-
cent) felt that films on careers were of no value in teaching this
area., Also, 16 {76.2 percent) considered material published by indus-

~try or business was of no value in.teaching career orientation.

- Table XVII contains the respoenses by teachers of vocational agri-
culture in regard teo practicesbused in directiné students in their
selection of an occupational objective which must be turned into the
State Department of Vocational and Technical Education.

bIﬁ order to arrive at an average rating and thus facilitate com-
-parisons,. the following numerical scale was used: always = 4, at least

75 percent of the time = 3, af least 50 percent of the time = .2,
;ccasionally = 1, and never = 0,

,Nine_(42.9;percent) teachers said they supply students a compre-
- hensive list of occupations while 2 (9.5 percent) never supplied éuch a

- list. This practice on the average, was rated 2,9 which meant it was
employed at least 50 .percent of the time by the group.

Nine teachers;(42.9:pércent) indicated they always discﬁSS‘with
.their groups of students*ﬁossible-responses to questions which might
~arise while 6 (28.5 perecent) had suéh diséussions at least 50 percent

of the time. .An.average rating of 8.1 was given this practice. Ten

- (47.8 peréent) teachers responded that they always take time for
individual counseling wifh_studénts while 2 (9.5 percenf) occasionally
: pro&idevindividual counseling. An gverage rating of 3.2 was computed

for this practice.



TABLE XVII

RESPONSES BY TEACHERS OF VOCATIONAL AGRICULTURE IN REGARD TO PRACTICES USED-IN DIRECTING
STUDENTS IN THEIR SELECTION OF AN OCCUPATTIONAL OBJECTIVE

Frequency of Use

At Least At Least

Practices Used Always 75% of the 507 of the Occasion-  Never
Time Time : ally Cumu- Aver-
lative age
N % N "% N % N % N 9. Rating Rating
Supply each student with a compre-
hensive 1list of occupations in -
- which to choose from 9 42.9 .7 33.38 1 4.8 2 9.5 2 9.5 61 2.9
Discuss withbgroup;of'students their
possible responses to questions ,
which might arise 9 42.9 6 28.5 6 28.5 0 .00.0 0 00.0 66 3.1
. Take some time for individual coun-~
seling with each student 10 47.6 7 33.3 . 2 9.5 2 9.5 0 00.0 67 3.2

Discuss with parents the ambitions _
of their son 4 19.1 6 28.5 6 28.5 4 19.1

1—

4.8 50 2.4

Assist students in developing real-
istic perceptions of their aptitudes
abilities, interests, attitudes,
and development as related to edu-
cational and occupational planning 1 4.8 7 33.3 12 57.1 1 4.8 0 00.0 50 2.4

™ T



TABLE XVII {Continued).

- Frequency of Use

At Least At Least

Practices Used Always 757 of the 50% of the Occasion- Never
S Time Time ally Cumu—-  Aver-
. _ - lative -age
N % N % N % N % N % Rating Rating
Make the statement, ”This is due
now, and everyone must have an
. occupational objective of some ‘ ‘
kind _ 4 19.1 4 18.1 2 9.5 B 28.5 5 23.8 38 1.8
-Insist that .all occupations must
be in the area of agriculture
or its related fields 2 9.5 3 14.3 2 9.5 4 -19.1 10 47.6 25 1.1

Discuss in class. a large. number
. of occupations that students
can qualify for because of
their agriculture background
.before asking students to make
occupational selections 15 71.4 5 23.8 -1 4.8 0 00.0 0 00.0 77 3.7
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,Si#'(28;5 percent) teachers discussed with parents, the ambitions
~of their son at least 75 percent of the time while 1 (4.8 percent)
- never discussed this with paren{s. The average rating for the practice
was 2.4. |

Twelve (57.1 percent) teachers said‘they_assist:studénts in
._developing reélistic percsptions of their aptitudes, abilities, inter-
- ests, attitudes, and development as related to educational and occupa-
tiongl planning at least 50,§ercent of the time, while 1 (4.8 percent)_
~always performs thé practice.  The average rating for‘the practice was
2.4. | |

3ix teachers (28.5:percent) said they occasionally make the state-
ment ”This is due now, and everyone-must have an occupational.sbjective
of some kind”, while 4 (1971 percent) always make the statement. The
average rating of this practice was 1.8 or occasionally,

Ten (47.6 percent) teachers reported they never insist that all
occupations be in.the area of agriculture or its related fields while
2 (9.5 percent) always insist on occupations being in this area. The
average rating of 1.1 was giﬁen the practiés.

Fifteen (71.4 percent) teachers practiced always discussing in
class a large number of occupatidns students can qualify for because
of their agriculture background before asking students to make occupa-
- tional selections, while 1 (4.8_percént) occasionally discussed this in
class. An average rating of 3.7 was inen,to_the practice, . On the
basis of average group ratings, the most frequently used practice was
class discuSsions on 6ccupations, followed in order by. individual
counseling, group discussions of student questions, supplying: lists of

occupations, discussions with parents and assisting students in
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developing realistic perceptions (these received identical ratings),
forcing students to select objectives'in.order to meet a deadline and
finally, insisting: that all occupations selected be related to agricul-

ture,
Special Counseling Concerns

Selected gquestions were asked of both groups of school personnel
regarding special counseling,concerns. Table XVIII, XIX and XX were

developed  to report these findings.

TABLE XVIII

RESPONSE BY TEACHERS OF VOCATTONAL AGRICULTURE CONCERNING
THE PROBLEM OF ASSISTING NON-FARM STUDENTS

Teachers Response

Statement Yes No

Have youvencountered.problems in assisting
- non~-farm students in their selection of an ‘
occupational objective 20 95.2 1 4,8

Table XViII,represents fhe.response by teachers of vocational
~agriculture concerning the problem of assisting‘non-farm students.
Twenty (95.2 bercent) teachers indicated they had encountered problems
in assisting non=farm students in selection of an.occupational objective,

while only. one of the group had experienced no difficulties in this area.
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Table XIX is a summary of the responses by counselors in regard
to differences in counseling agriculture students as opposed to non-

agriculture students.

TABLE XIX

RESPONSE OF COUNSELORS IN REGARD TO DIFFERENCES IN COUNSELING
AGRICULTURE AS OPPOSED TO NON-AGRICULTURE STUDENTS

Counselors Responses

Statement ' Yes No

- Have you experienced any differences in coun-
seling agriculture students as opposed to
non-~agriculture students _ 10 52.6 9 47 .4

Ten (52.6 percent) counselors indicated they;had experienced
differences in counseling agriculture sfudents as ‘opposed to non~-
agriculture students. However, an almost equal number of counselors,
9,(47.4 percent) reported no differences encountered in counseling- the
two groups.

Table XX categorizes the responses by counselors in regard to em;
phasis of. career exploration,brovided in the academic and vocational
classes. |

Sixteen counselors (84.2 percent) felt that emphasis upon career
exploration was given too little attention in most of the academic

clagses, while the .remaining felt adequate emphasis was given., The
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majority of counselors, 14 (73.7 percent) were convinced that career

exploration received sufficient emphasis in vocational classes.

TABLE XX

RESPONSES BY COUNSELORS IN REGARD TO EMPHASIS OF CAREER EXPLORATION
IN THE ACADEMIC AND VOCATIONAL CLASSES

Counselor Response

Classeé o Yes No

N9 N9

Do you'feel that emphasis upon career explora-
tion is given too little attention in most
of our academic classes 16 84.2 3 15.8

‘Do you feel that emphasis upon. career explora-
-tion is given too little attention in most
of our vocational classes _ 5 26.3 14 73.7




CHAPTER IV
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

Providing successful training experiences in occupational counsel-
ing for beginning teachers and in—scrvice training for experienced
teachers is of vital importance, With this in mind a major purpose of
this study.was to determine if teachers of vocational agriculture do
need additional training or information in order to more effectively
carry out. counseling activities, particularly in situations where they
are faced with a large enrollment of non-farm boys. A concurrent pur-
pose was to identify present, officially designated persons upon whom
occupational counseling responsibilities rest and to determine selected
attitudcs these'persoua‘hcld.towarc occupational counselingr Another
purpose was to determine whether problems occur in counseling the non-
farm. student. o

As a result of the study, it waaidetermined‘that ;90.4 percenf'
of the 21 teachers of vocational agriculture surveyed, felt that a
major part of their responsibility was providing guidance to students
enrolled in their classes, Further, 19 (90.4 percent) of these
teachers of agriculture indicated a need for more information and data
concerning guidance. Fourteen (66.7 percent) teachers of agriculture
indicated the materials used in teaching career orientation were up to

date in terms of being printed in the:last three years; however, 13
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{61.9 percent) indicated a need for more library material, and vocation-
al audio~visual aids to help in facilitating a guidance program more
effectivel&. Ten- (47.6 pefcent) of the 21 teachers of agriculture were
interested in attending an educational workshop or. an extension course
in the area of guidance to;help in developing and understanding the

area of guidance as a meanslof facilitating their own program.

Twenty (95.2 percent) teachers of vocational agrieculture had en-
countered problems in assisting non-farm students in their selection of
an occupational objective. The primary reason as expressed by teachérs
'was a-lack of understanding coﬁcerning.opportunities available in
agriculture and its. related fields.

A concurrent purpose was to identify present, officially designated
.persons upon whom. occupational counseling responsibilities rest and to
determine selected attitudes, these persons held toward occupational
counseling. To obtain the necessary information in carrying out this
.purpose,. two parts of the.questionnaire were developed to oﬁtain infor-
: ma{ion from,teachers of vocational agriculture and counselors. The
rating'of various statements regarding'fhe importance of selected
information needed in assisting a student concerning his occupational
objective and the role of the counselor in assisting students and
teachers concerning.the area of guidance were used in this evaluation.
The summary of this area is as follows. Thirteen (68.4 percent)

. counselors rated the importance of students understanding the world of
work in terms of experiences.werenimportant while as a group, counselors
.rated the above statement unimportant in assisting a student in choosing
an occupational objective, - In contrast to the above, teachers of

vocational agriculture as a group. rated: the statement of experience as
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fimpprtant.

Fifteen (78,9 percent)‘counselors rated having test scores con-
cerning’inteliigence important and overall the group of counselors
rated this as important. Teachers of vocational agriculture as a group
rated having:test scores on intelligence unimportant in assisting a
student in selecting an occupational objective,

As a group,.teachefs of vocational agriculture rated parents
ambitions for the student concerning college important while counselors
rated the same statement unimportant in assisting a student in his
selection of an occupational objective.

The céunselor’s role and responsibility in providing in-service
traiﬁing for teachers concerning career exploration was considered by
. ‘the group of agriculture tegchers to be a shared respongibility of the
counselor while as a group, counselors felt that they should have no
responsibility. for this role.

Both .groups considered evaluation of classroom programs and
contributions being. made toward career exploration not to be a respon-
-sibility of the counselor.

Twelve (57.1 percent) teachers of agriculture rated to counsel
with students about career objectives as a pfimary responsibility of thé
counselor While I4j(66.7 percent) counselors rated the same role a
shared responsibility.‘ |

Fourteen (73.7 percent) counselors rated assisting students in
~making a long~range plan of study in career exploration a primary
.regponsibility while 14 (66.7 percent) teachers of agriculture rated the
same role a shared responsibility.

All counselors were asked if they felt emphasis upon career
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”QXDlorafibn was given too little attention in academic classes, Six~
teen (84.2 percent) counéelors-indicafed'they felt this was true. In
direct contrast to this reply, 14 (78.7 percent) indicated vocational
classes were givingbmore attention to career exploration.

: Ten_(Sz}smpercent)‘counseldré indicatéd.they'ﬁere experiencing a
difference in,qéunseling;agriculture.students as opposed to non-
agriculture students.

Teachers of vocational agriculture~were given an opportunity. to
rate various practices used intdirecting students in selecting occupa-~
tional dbjecfives which are compiled anduréported to the State Depart-
ment of Vocational Agriculture. Nine (42.9 percent) teachers of égri—
‘culture always supply a student with a comprehensive list of occupations
vinéwhich to chbdseifrom; Fifteen (71.4: percent) teachers of agriculture
discuss in clgss a largé number of occupations in which students can
qualif&'féf because of their agriculture'backgrouhd.

As a group, teachefs of agriculture insist that all occupations
~be in the area of agriculture or its related fields occasionally,

which’indicated it was done less than 50 percent of the time.
3 ~ Conclusions

Based upon analysis and interpretation of the study findings, the
investigator féels he is justifiea in eoencluding:
1. Tﬁat in spite of the limited number of hours in the area of
counselingfby teachers of vocational agriculture, they are
“doanTavq§od%job in theAarea of counseling a studentvin his
gselection of an occupational objective in iife.

2. - That teachers of agriculture feel a major part of their
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responsibilities are  in the areas of guidance.

3. That in spite of having up to date counseling materials,
teachers of vocational agriculture desire to secure additional
information and data concerning guidance.

~ 4. That problems involving non-farm students in their selection
of an occupational objective did exist.

5. That counselors indicate’ there are: differences in counseling
agriculture and non-agriculture students.

6. That.couﬁseloyg place more importance upon test scores con-
cerning intel;igence as a means of assisting a student in his
selection of an occupational objective.

7. That teachers of agriculture place more importance upon the
following areas in assisting a student in his seiection of an
occupational objective:

a, Student underétanding“the world of work in terms of
experience

b. The parents having ambitions for the student concerning
coilgge.

8. That teachers of vocational agricultu;e and counselors per-
ceive the role and responsibility of the counselor in a

similar context.
Recommendations

After conducting the study, the author would propose the following
recommendationas
1. That teachers of vocational agriculture be encouraged to take

additional hours in area of guidahce to help them better
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. understand: the task of assisting students in selecting their

occupational objectives in life,

- That a workshop or extension classes be designed to assist

teachers of vecatioenal subjects and counselors in developing

-a better understanding of guidance techniques in assisting

students.

. That guidance material and vocational audio-visual aids be

included in the werkshop or extension class in terms of

securing, using effectively, and understanding: greater

. applications of the material.

~ That additional research be conducted relative to the types of

problems encountered, reasons for problems, and methods of
solving'problems encountered when teaching non-farm youth in
the ég:icultural classroom,

That efforts should be made to assure that vocatienal agricul-
ture teachers have closer working relationships with their

counselors.
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Please circle the appropriate answer.

A. Present position Teacher Counselor -

B. . Number of years employed in .your
‘present position at end of this
academic year. 1-3 4-6 7-9 -10-12 13+

C. . Number of years in the present
school system at the end of
this academic year. 1-3 4-6 7-9-10-12 13+

D. . Number of years in the education-
al profession at end of this

academic year. . 1-8 4-6 7-9 10-12 13+
E.  Highest academic degfee. . BA 'BS MA MS EdD PhD
F.  Number of academic credits 0-8 10-12 13-19'-20-29
-beyond<the BA or BS degree. © 30-39 .40+
G.  Sex M F
H. Age 20-25 26-30 31-35 36-40 41+

I, Number of hours taken in the
area of Guidance 0-3 4-6 7-9.10+12 13+

J. . How many courses taken were in the
area of occupational counseling? 0 1 2 38 4 5+
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55

This questionnaire is to be used to secure information as to what
.Counselors consider most important in assisting a student in selecting
an occupational objective in life. '

Statement of.the Problem:

his students to yeu, concerning:the selection of an occupation.

A teacher, who is in the same school system has referred one of

what imp@rtéﬁgejwould you.rate the follewing: factors?

- 10.
11,

12-

- 13,

- RATING. SCALE
- A, . Very. impoertant
"B, Impertant
C.  Unimpertant

To know his understanding of the "woerld of work” in

. terms of

a. experience -
b. aptitude
¢, abilities, needed to perform a certain job.

. - To have test scores concerning
-a, . aptitudes

b. intelligence
c. . abilities

. - To know what his ocecupatioenal plans are at the present.

. The abilities of the student as shown - in his school work.

The parents having ambitions for the student'concerning

:college,

The abilities of the student as expressed by‘hié teachers,

. The ambitioens of the student as expressed by himself.

- To know what -some of his past work experience has been.
. - To know if he has any personal problems.

. To have an understanding of the students home life.

The academic .behavioer of the student as shown by his

schoopl record.

. The disiplinary behavior of thé student as shown by his
school record.

To know his financial condition.

f R ]

PR

=

of
B

B
B
B
‘B
‘B

B

B

A B
A B
A B
A B
A B
A B
A B
A B
‘B

QQQ

QA



14,

15,

- 16,

17,

18,

.19,

To know the financial condition of his parents. | A B

. To know what his marltal plans are upon.completion of
high school, A B C

To-know his soéial,situation,with-regard to peers. : A B C

Have you experienced any difference in counseling agriculture as
opposed to non-agriculture students? . yves no - (circle one)

- Do .you feel that emphasis upon career exploration is glven too
~little attention in moest of our voecational classes?
.yes - no (circle one)

. Do.;you feel that emphasis: upon . career exploration is given too

little attention in .most of our academic classes?

yes no (ecirecle one)
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Counselor Role and Responsibility Inventory

The Counselor Role and Responsibility Inventory is designed to
determine what you believe is the function of the counselor in your
school. - Please read and respond to each statement in terms of what
you think is the function of the total counseling program in your
school,

GCeneral Instructions

Read each of the statements and then answer according to the
following:

P - The counselor has primary responsibility for this function, although
he may not personally perform the function.

S <« The counselor shares with the principal and/oriteacher in planning
and performing this function, but he does not have primary resspon-
- sibility for the funetion. '

N - The counselor has no direct responsibility for this function.

1. To provide in-service training for teachers

concerning career exploration. P S N
2. To counsel with students about career objectives. P S N
13. To study individual cumulative records of students, ' P 8 N

4. Assist student in making a long-range plan of study
in career exploration. P S N

5. Identifies the guidance needes of pupils. P S N

6. Evaluates the class room prbgram and the contributions A
being made toward career exploration. » P 'S N

7. Placing students in classes designed %o meet their needs. P S N

‘8. Assists in the educational and occupational planning of
all students, . P S N

9, Assisting students in understanding the procedures for
making applications and financial plans for attending
"educational or training institutions. P S N
10, Assist teachers to secure materials and develop pro-
cedures for a variety of classroom group guidance
experiences. : P S XN

11. Study the occupational trends in the community. P 8 XN

12. Assisting‘the studént in the selection .of an occupation. P S N



13l

Assist students in devéloping realistic perceptions

- of their aptitudes, abilities, interests, attitudes,
. and development as related to . educational and

occupational planning.

S

58



APPENDIX B

59



»Please,circle'the appropriate answer.

Present ‘position

. Number of years employed in your
. present position at end of this

academic .year.

Number of years in the present

school system at the end of
this: academlc year,

. . Number of .years in the education-

al profession at end of this
academic year.

- Highest academic degree.

- Number of academic credits
beyond the BA or B3 degree.

. Sex

Age

Number of hours taken in the
area of guidance.

How many, courses taken were in the
area of occupational counseling?

Teacher Counselor

1-3 4-6 .7-9 10-12 - 18+

. 1-83 4~6 7~9 :10-12 13+

. 1-83 4-6 7-9 10-12 13+

-BA BS MA MS EdD .PhD

0-9 :10-12 138-~19  20-29°

- 30-39 40+

20~25 26-30 31-35 36-40

0~3 4-6 7-9 :-10-12 13+

0.1 2 8 4 5+
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- Explanations

. This guestionnaire is to be used to secure information of what
Vogational Agriculture Teachers consider most important in assisting
—~a student in selecting an occupational objective in 1life.

Statement of the Problem:

A student has expressed an interest invagriculture and has come
to you for assistance eoncerning the selection.of an occupation.  Of
what impertance would you rate the following factors?

RATING SCALE
A,  Very important
B.  Important
C. TUnimportant

1, - To know his understanding of the ”world of work” in
. terms &éf

a. - experience A B

b. aptitude A B

c. abilities, needed to perform a certain job A B
2. To have test scores conecerning

a.  aptitudes A B

b. intelligence A B

¢, . abilities A B
3.  To know what his occupational plans are at the present. A B

4, The abilities of the student as shown in his scheol work. A B

~ 5, - The parents having ambltions for the student concerning

college, A B

6, .The,abilities of the student as expressed by his teachers. A B

7. The ambitiqns-of the student as expressed by himself. A B

87 To know what some 6f his past work experience has been. A B

.9, Tbvknew if he has any personal problems. A B

10.  To have an understanding of the students home 1life. A B
- 11.  The academic behavior of the student as shown by his

schoel record. A B

12.  The disiplinary hehavior of the student as shown by ‘

- his school record. v A B

13, To know his finanelal condition. A B



14,

15.

16.

17.

18.

- 19,

20.

21.

22,
23.
24,

25,
26.

- 27.

28.

29,

62

To know the financial condition of his parents. A B C

. To know what his marital plans are upon completion of

high.school. ‘ A B C

To know his social 51tuat10n w1th regard to peers. A B C

. Do you feel that career leaflets as put.out by Oklahoma

State University are valuable in teaching career
orientation. ves no (circle one)

Do you consider slides on careers as being valuable in teachlng
career orientation. vyes no (cirecle one)

Do you consider films on careers as being valuable in teaching
career orientation, yes no (circle one)

Do you consider material published by industry or business as
being valuable in. teachlng career orientation. yes 1o
(cirecle one)

Is the material that you use in teaching career orientation up to
date, in terms of being prlnted in the last 3 years? yes no
(01rcle one)

‘Do you feel guidance is a major part of your respon51b111ty°

ves no (circle one)

Do .you need more information and data on guidance? yes - no

(circle one)

To facilitate your guidance program, would you be of interest

to an in-service training program? - yes no (circle one)

To facilitate your guidance program, woald you be of interest to
an educational workshop or extension courses in the area of
guidance? - yes no (circle one) .

To facilitate your guidance program, do you need more library

. material and vocatrional audio-visual aids? - yes no (circle

one)

. To facilitate your guidance program, do you need more information

of vocational selection of students? yes no (cirecle one)

Have you encountered problems in assisting non~farm students in
their selection of an occupational objective?
yes . occasionally  no (circle one)

When directing students to indicate an occcupational objective on
the annual report, to what extent do you follow each of the
following practices?



RATING SCALE

Always

At least 757 of the time
At least 507 of the time
. Occa31onally

Never

W=

Supply each student with a comprehensive lisf of
occupations in which to choose from?

Discuss with groups of students their possible
responses to questions that might arise?

Take some time for individual : counseling with
each student?

Discuss with parents, the ambitions of théir sons.

Assist students in developing realistic perceptions

. of their aptitudes, abilities, interests, attitudes,

and development as related to educatlonal and
occupational planning.

Make the statement,v”This is due now and everyone
must have an occupational objective of some kind”,.

Insist that all occupations must be in the area of
agriculture or its related fields.

Discuss in class, a large number of occupations that

63

students can qualify for because of their agriculture
background, before asking students to make occupation-
al selections. 1
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Counselor Role aﬁdeesponsibility Inventory

... The Counselor Role and Responsibility Inventory is designed to
determine what you believe is the function of the counselor in. your
school. ..Please read and respond to each statement in terms of what
you think is the function of the total counseling program in your
school,

General Instructions

Read each of the statements and then answer according to the
following: ' - ’

P - The counselof has primary responsibility for this function, although
-he may not personally. perform the function.

- 8 ~ The counselor shares with.the principal and/or teacher in planning »
- and:performing this function, but he does not have primary responsi-
-bility. for the funection.

N - The counselor has . no direct responsibility for this function,

T ety

"1.  To provide in-service training for teachers concerning

.career exploration. P S N
2} To ecounsel with students about career objectives. P S N
3.  To study individual cumulative records of students. P S N

.4, Assist-studentvin.making a long-range plan of study in
- gareer exploration, P S XN

5. Tdentifies the guidance needs of pupils. ' P S N

6. Evaluates the class room program and the contributions
".being made toward career exploration. P 8 N

7. Placing. students in classes designed'to meet thelr needs, P S N

8, Assists in the educati onal and occupatienal planning of
all students. » . _ P S N

9, . Assisting students in understanding:the procedures for
: making: applications and. financial plans for attending
. educational or training institutions. P 8 N
. 10. Assist teachers to secure materials and develop pro-
"~ ~cedures for a variety of classroom group guidance
experiences. P S N

11. Study. the ocecupational trends in the community. P S N

. 12. Assisting the student in the selection of an occupation, P S N



[ 13-

Assist students in.developing:realis{ié-perceptions
of their aptitudes, abilities, interests, attitudes,

~and: development as related to educational and

occupational planning.

S
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