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CHAPTER I 

INTRODUCTION 

Traditionally at Oklahoma State University and other universities 

throughout the United States, the percentage of adult students is on 

the increase. But in recent years with the rapid advancements.in tech

nology and the baby boom era moving beyond the college years, more 

adults are returning to college. Mardoyan, Alleman and Cochran (1983) 

point out that in a 1979 survey released by the Ohio Inter University 

Council, 1.7 million adults in Ohio planned to enroll in a college or 

university within the next four years. Colleges have responded to the 

undergraduate educational needs of adult college students. According 

to Bauer (1983), these programs have been ancillary to the college or 

university's main educational commitments, instructing traditional 

students and research. Also, the traditional college student body is 

changing. National data suggest that its adult component will increase, 

according to Bauer (1983). Although this is a national perspective, 

locally the same changes in the adult population in colleges or uni

versities is taking place. 

According to Cross (1981), the more education people have, the 

more education they want, andthe more they participate in further 

learning activities. Olski (1980) found that many adults return to 

college to attain a degree, to complete an education that was inter

rupted years ago by social circumstances, or to finally get an 
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education which was not previously available to them. Kuh and Sturgis 

(1980) reported in a study conducted by the National Center for Educa-

tion Statistics in 1977, the proportion of undergraduates who were 25 

years of age and older have increased from 28 percent in 1972 to 36 

percent in 1977. Reehling (1980) reported that in 1972, students, 25 

years of age and older, represented 30 percent of all students attending 

colleges. By 1977, their proportion had increased to 40 percent of 

total colleges and their proportion had increased to 40 percent of total 

college enrollments. According to Dewey III (1980): 

The retirement aged adult is entering college in growing 
numbers. The Academy for Educational Development 
reported that based on the experience of some 212 institu
tions that kept data on their older adult student enroll
ment, the enrollment of older students increased by nearly 
2.600% from 1970 to 1976 •.• that roughly a fifth of 
the 3,300 colleges and universities in the nation are 
involved in one form or another with programs for older 
adults (p. 498). 

He further stated: 

There are two principal reasons for this expectation 
(expected participation by college and university in 
adult programs will continue to increase). First, the 
over 60 age group is by number and proportion the fastest 
growing segment of the American population. In 1900, the 
population 60 years and over numbered 4.9 million people. 
In 1930, it had more than doubled to 10.5 million. By 
1975, this population had tripled to 31.6 million and 
has continued to grow at a rate that suggests it will 
reach 42 million by the year 2000, approximately 16% of 
the total population according to the U.S. Bureau of the 
Census (1977, p. 498). 

According to Fredericksen (1983), there have been numerous 

studies and much research compiled about adult students, but these 

were national in scope and offered limited help to administrators who 

were concerned about the problem on a local level. Therefore, this 

study was an attempt to identify and analyze barriers (institutional, 
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dispositional, and situational) of graduate students at Oklahoma State 

University in Stillwater, Oklahoma, in an effort to relate the identifi

cation of such barriers to the registration and advisement process. 

Statement of the Problem 

Many studies and much research has been conducted on adults 

returning to college, but most was based on a national or state level 

instead of at the institutional level. Information regarding the 

barriers at the institutional level was not known. This type of infor

mation was needed for use in decision making in the further improvement 

of the services provided by the School of Occupational and Adult 

Education (OAED). 

Purpose of the Study 

The purpose of this study was to identify and analyze the barriers 

perceived by graduate students in the School of Occupational and Adult 

Education at Oklahoma State University in Stillwater, Oklahoma. 

Specific objectives related to this purpose were: 

1. To identify perceived institutional barriers which exist for 

graduate students in the School of Occupational and Adult Education 

(OAED). 

2. To identify perceived situational barriers which exist for 

graduate students in OAED. 

3. To identify perceived dispositional barriers which exist for 

graduate students in OAED. 



Limitations of the Study 

Limitations of the study are: 

1. Select information regarding the 98 graduate students was 

restricted to the informational files of Oklahoma State University's 

School of Occupational and Adult Education. 
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2. This study was limited to graduate students currently enrolled 

during the school year 1986 in Oklahoma State University's School of 

Occupational and Adult Education. 

Assumptions 

The design of this study was based upon several assumptions: 

1. It was assumed that students which participated in this study 

responded accurately to the instrument used to collect the data. 

2. It was assumed that the raw data used in this study did not 

vary in overall accuracy for the period of time in which the data was 

collected. 

3. It was assumed that graduate students currently enrolled in 

programs in the School of Occupational and Adult Education· would be 

similar to other graduate students in the foreseeable future. Austin 

(1976) cited several studies which showed that the general character

istics of students in an institution at a given point in time remained 

relatively stable over a period of several years. 

Definition of Terms 

Dispositional Barriers: Barriers related to attitudes and self

perceptions about oneself as a learner which includes such things as 

adults feeling too old to learn and lack of interest. 
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Institutional Barriers: Barriers which consist of all those 

practices and procedures that exclude or discourage working adults from 

participating in educational activities. These barriers include 

inconvenient schedules or locations and inappropriate courses of study. 

Lifelong Learning: Refers to the purposeful activities people 

undertake with the intention of increasing their knowledge, developing 

and updating their skills, and modifying their attitudes throughout 

their lifetime. 

Situational Barriers: Barriers arising from one's situation in 

life at a given time such as lack of study time due to job and home 

responsibilities. 

Organization of the Study 

Chapter I introduces the study, states the problem, purpose, 

limitations, assumptions, and definition of terms. Chapter II includes 

a review of related literature focusing on the areas of (1) institu

tional barriers, (2) dispositional barriers, and (3) situational barriers. 

Chapter III includes the (1) development of the instrument, (2) valida

ting the instrument, (3) selection of the population, and (4) treatment 

of the data. 

Chapter IV includes the presentation of findings and an analysis 

of the collected data. Chapter V includes a summary of the study, 

findings, conclusions, and recommendations. 



CHAPTER II 

REVIEW OF LITERATURE 

Introduction 

Our society today is an ever changing entity. Technological 

advancements are increasing so rapidly that the average American is 

having a difficult time keeping abreast. According to Zeik (1980), 

future shock adds to the complexity of life-quickening technological 

change which may guarantee the demise of some jobs and the startling 

genesis of others. These technological changes have affected Americans 

at home, work, and school. In a study by Mardoyan, Alleman and Cochran 

(1983) found that the press of multiple commitments to family, occupa-

tion, and community limits time available for school work and the more 

limited remaining years to work add a sense of urgency to the need for 

immediately applicable skills. In a 1973 survey of 9,283 continuing 

education students enrolled in credit courses, Mardoyan, Alleman and 

Cochran (1983) found that a prevalent reason for enrollment was updating 

skills and knowledge related to career advancement. Adults are finding 

themselves quickly outdated in their areas of expertise. According 

to Zeik (1980): 

The retraining of personnel for skilled occupations is a 
national necessity, and the problem of professional compe
tency is closely related. For better or worse, a skilled 
professional, for example, a surgeon or an electrical 
engineer who has been out of school for ten years, is 
probably out of date (p. 45) • 

. 6 
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In order to keep abreast with new technological advances, many adults 

are returning back to colleges for updating or retraining. In a similar 

study by Mardoyan, Alleman and Cochran (1983), they reported that in a 

survey of 9,283 continuing education students enrolled in credit courses, 

the prevalent reason for enrollment was updating skills and knowledge 

related to career advancement. In another study, Reehling (1980) found 

that 10.2 percent of 166 respondents cited additional preparation needed 

to advance in present work as a main reason for continuing with their 

education and 5.4 percent cited the desire to change careers, and 

preparation needed for a new area of work. 

According to Christoffel (1981), congressional action was needed 

in order to improve secondary educational opportunities for adults. In 

the Education Amendments of 1980 (P. L. 96-374), Christoffel (1981) 

found that: 

(1) The rapid pace of social, economic, and technological 
change has created pressing needs for postsecondary educa
tional opportunities for adults; 

(2) Postsecondary educational opportunities in the United 
States are traditionally provided for individuals between 
the ages of eighteen and twenty-two; 

(3) Many adults are barred from advancement or self 
sufficiency by lack of access to, and lack of retention in, 
postsecondary educational opportunities appropriate to 
their needs, or by lack of information or support services 
about the availability of postsecondary educational 
opportunities; 

(4) Access to postsecondary educational opportunities is 
severely limited for adults whose educational needs have 
been inadequately served during youth, or whose age, sex, 
race, handicap, national origin, rural isolation, or 
economic circumstance may be a barrier to such opportunities; 

(5) With declining population growth rates, the future of 
postsecondary education in the United States is largely 
dependent upon its ability to respond to the challenges of 
new student populations; 



(6) Service in continuing education will be better achieved 
through increased emphasis on planning and coordination 
which more effectively utilizes existing resources of both 
public and private sectors; and 

(7) To meet the unique problems and needs of adults who 
are disadvantaged in seeking access to postsecondary educa
tional opportunities, resources must be marshalled from a 
wide range of institutions and groups, including community 
colleges, community-based educational institutions, busi
ness, industry, labor, and other public and private 
organizations and institutions (p. 8). 
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Christoffel (1981) also reported that· the Educational Amendment focused 

attention on barriers to access for adults, particularly those ''who 

because of circumstances of age, sex, low income, handicap, minority 

status, rural isolation, status of unemployment or underemployment, lack 

of education or other significant barriers have been discouraged from 

obtaining equal education opportunities" (p. 9). Secondly, it simpli-

fies the federal-state partnership by drawing together the three 

state-based federal higher education programs of planning, information 

services, and continuing education. Also the new law permitted up to 

ten percent of the student aid funds which colleges and universities 

receive under the Supplemental Educational Opportunity Grants (SEOG) 

and College Work Study (CWS) programs to be used for less-than half-

time students. The limitation on the number of years a student was 

eligible for SEOG was eliminated, thus helping many adults who needed 

more than four or five years to earn a degree. 

Christoffel (1981) stressed that there would be battles over 

appropriation levels for all the new programs established from the 

Educational Amendment and close examination should be taken at the 

dollar needs concerning adults. The funding of these programs was by 

no means assured and would depend on a number of factors to convince 
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Congress of the importance of their goals and needs. 

According to Mardoyan, Alleman and Cochran (1983), one of the three 

reasons an adult enters college is to seek education as an aid in making 

a vertical move within their chosen field. In a similar study, Zeik 

(1980) stated: 

According to the College Board, a full 60 percent of 
intrasition adults already plan to resume their quest for 
professional skills and credentials. That figure--about 
60 percent·of 40 million people--means that as many as 
25 million working adults in America will seriously con
sider college enrollment in the next ten years. And to 
these figures must be added the ever-increasing number 
of those adults who, upon reaching retirement, find them
selves sufficiently healthy and interested to pursue some 
academic subject (p. 41). 

Returning to college, many adults are faced with many barriers. 

In a study conducted by Olski (1980) sta_ted that adults returning for 

higher education find nontraditional methods more convenient to their 

schedules. And the problems/needs which occur when an adult adds educa-

tion to a busy schedule should be given close consideration. In a 

similar study, Bauer (1983) finds the following barriers to adults: 

being older than other students and therefore feeling rejected by 

classmates and professors, class location and schedules, entrance exam-

inations, tuition, prior academic record, balancing job, school, and 

family responsibilites, and the red tape surro~nding enrollment 

procedures. For older students, going to college is often a severe 

disruption of many aspects of their lives; by such things as time, 

attention, and financial resources once devoted to spouse, children, 

friends, community activities, and occupation are partly diverted to 

class attendance and study, according to Mardoyan, Alleman and Cochran 

(1983). These barriers are known as: institutional, situational, and 
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dispositional, according to Cross (1981). Fears, many of which are 

valid, prevent some adults from attending classes and advancing in their 

jobs. Many adult learners must balance the responsibilities of a full

time job and family with classroom demands. Furthermore, older students 

tend to spend relatively little time on campus and rarely attend or 

participate in extracurricular activities, are some of the barriers 

identified by Kuh and Sturgis (1980). Two barriers identified in a 

study by Olski (1980) were that adults have been conditioned to expect 

that age will bring a lowering of the ability to learn. The problems 

which were incurred with nontraditional methods of learning included·: 

(1) adults using the nontraditional method may need to learn about 

areas such as self-motivation and independent learning, (2) nontradi

tional methods do not usually include daily contact with classmates or 

instructors, and (3) the attitudes of family and friends are very often 

negative towards adults who want a degree. In a study by Mardoyan, 

Alleman and Cochran (1983), it was found that the older student enters 

college having accomplished those tasks and having formed a network of 

intimate relationships (family and friends) may severely disrupt those 

relationships. 

But, other adults are highly motivated to enroll and with approval 

from others do quite well. According to Olski (1980), although reasons 

for returning are diverse, ranging from career advancement to personal 

growth, it is a voluntary return. The challenge presented to educators 

and administrators is to meet the needs of adult students by removing 

barriers which prevent them from enrolling in college. According to 

Olski (1980), colleges and universities have become· aware of admini

strative and, academic areas which must be changed or altered to fit the 
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needs of the over-25 population continuing their education. In order 

to meet their needs, educators and administrators have been attempting 

to aid these students without an assessment of their needs. According 

to Olski (1980), adults want to deal with one person who can answer 

all of their questions about the institution, the academic programs 

and requirements, and ~he processes involved. Also, adults want to deal 

with a person who has knowledge of the whole system, not with many 

people each having a narrow, specialized responsibility, thereby 

requiring the adult to go from person to person reiterating educational 

goals and needs. Mardoyan, Alleman and Cochran (1983) stressed the need 

for specific counselor training in adult development so that they would 

be able to respond properly to the needs of the older student. Dewey 

III (1980) reported the need, the potential, and the right of retirement

aged adults for active participation in life-long education. Adults 

have been enrolling without proper .counseling and educators have been 

teaching with old traditional formats. Universities are still being 

structured in the traditional fashion which does not meet or respond to 

the current needs of adult students. According to Bauer (1983), as the 

number of adult or nontraditional students in institutions of higher 

education increase, academic policies and institutional services should 

expand to meet their unique needs. 

According to Dewey III (1980), the pervasion of prejudice and the 

dimensions of student difference must be accurately gauged and understood 

if educators/administrators are to create a campus environment that is 

conducive to the development and success of these retirement-aged 

students. If adults feel uncomfortable and burdened, then educators 

are not fulfilling their job. 
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This chapter, therefore, is a review of the research that has 

been conducted concerning institutional barriers, dispositional barriers, 

and situational barriers which affect the reasons why adults are (or 

not)· returning to colleges and universities. 

Institutional Barriers 

Several studies have been conducted concerning the barriers which 

adults face when returning to college. One such barrier is termed 

"institutional barrier" according to Hammer and Shale (1981). This 

barrier includes such things as: course scheduling, work schedule, lack 

of transportation, lack of relevant courses, financial support restric

tions, too long to complete program, do not want to go full-time, too 

much red tape, lack of information on courses, lack of information on 

support assistance, and inadequate counseling. When adults are inter

ested in taking credit courses to change or improve their work situa

tion, they will need to have available an advisor who can assess their 

needs in an unbiased fashion and assist in selecting courses which may be 

too complex for the beginning student. Moyle (1980) stressed that 

while cost and lack of time are the two greatest barriers to adult study, 

other important barriers include lack of confidence and lack of 

information on study opportunities, and the institutions' lack of under

standing individaal needs. Moyle (1980) also found that approximately 

26 million adults did not participate in formal study for reasons which 

could have been remedied by adequate counseling. Linke (1979) pointed 

out that 33.5 percent found the times for counseling inconvenient and 

15 percent found the times for student inquiries inconvenient. 

Course planning is a very important aspect to the adult learner. 
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If courses meet on days which are inconvenient for the adult to take them, 

then this too has become a barrier. Moyle (1980) found that most adults 

preferred Monday, Tuesday arid Wednesday as the best days (or evenings) 

and Friday, Saturday and Sunday as the worst days for taking classes. 

Therefore, the weekend college concept does not appeal to most adult 

students according to this study. It was also mentioned that the 

weekend college concept has been found to work with students who are 

interested.in a particular course of study. 

Linke (1979) found in a time study that work periods conflicting 

with assignment demands affected 55 percent more than a little, while 

16 percent saw it as the major factor and 40 percent saw it as a contri

buting factor for withdrawal from a subject. Similar studies showed 

that at Queensland Institute of Technology (QIT), 61 percent felt that 

peak work periods·conflicting with course demands affected their study 

more than a little while at South Australian Institute of Technology 

(SAIT), workload was seen as the major factor and 40 percent as a con

tributing factor for withdrawal from a subject, according to Linke 

(1979). Linke (1979) found that at the University of Western Australia 

(UWA), 62 percent saw insufficient time to study as a problem, and at 

Q~T, 57 percent claimed that a subject's heavy workload was a contri

buting factor for withdrawal. 

Research has shown that there are several factors which affect 

adults who are continuing their educational goals. These factors, 

which have been mentioned, are just a few of the many reasons why adults 

do not continue their education. Identifying these barriers can aid 

in the prevention of adults not returning to colleges and universities. 

In a study conducted by Mardoyan, Alleman and Cochran (1983), 801 
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adult students out of 9,283 found that students were unaware of the 

existing services. Also, sixty percent of the older students stated 

that evening hours were very important, 24 percent stated that they were 

of average importance, and 16 percent stated that they were not 

important. 

Another type of barrier which adults were confronted with were 

dispositional barriers. 

Dispositional Barriers 

This type of barrier, termed by Miller (according to Hammer and 

Shale, 1981) could be classified as a dispositional barrier or termed by 

Charner (1980) as a social'psychological barrier. This barrier included 

lack of confidence in ability, feeling too old, low self-concept, tired 

of school, lack of interest, family or friends do not like the idea, 

and hesitate to seem too ambitious. 

Attitudinal or dispositional barriers which are internal to the 

individual are much less socially acceptable as reasons for not parti

cipating in college programs, according to Cross (1981). Most adults 

lack confidence in their ability and fear that without a brushing up 

on the fundamentals like math and English they would fail. Another 

problem barrier is fatigue. Many adults work as much as a 35 to 40 

hours per week plus attending classes. Linke (1979) reported that in a 

QIT survey, 72 percent of the students felt that fatigue adversely 

affected the quality of their study more than a little. Other surveys, 

such as the SAIT, reported that 58 percent were adversely affected by 

fatigue in their study more than a little while a New South Wales 



Institute of Technology (NSWIT) reported 37.2 percent saw it as their 

most important personal problem and 25 percent saw it as their second 

most difficult personal problem. Therefore, the feeling "too old", 

concept really has to do with the long working hours that adults often 

have to deal with, in addition to their school workload. It is also 

important to consider that most students are in the 25 and older age 

group which indicates that the older the student is, the more his/her 

physical health may be a deterrant. 

15 

In dealing with all the institutional barriers when trying to enter 

college plus rationalizing their own attitudes toward returning to 

college, an adult also has to confront outside influences such as 

friends, employers and family members. But in most studies, data has 

shown little disapproval from these outside sources. Moyle (1980) 

reported that two percent of employers disapproved of their employees 

seeking additional education. About the same number or three percent 

would anticipate disapproval from their families. Friends showed only 

a two percent expected disapproval in a 1975 survey conducted by Moyle 

(1980). Interestingly enough, 52 percent of adults stated that they 

have friends who have become involved in adult education and 68 percent 

of those, who are themselves most likely to become involved, have 

friends who have been doing so. In a 1977 ~urvey by Bauer (1983), he 

reported that adult students felt isolated. The reports of disapproval 

being relatively low concerning friend and family might be a reason 

why some adults are motivated to return to college. In another survey 

by McMann (1981), it was found that most students felt support and/or 

approval from those close to them (family, friends, people whom they 



worked with, and their employers) to be a factor in their decision to 

return to college. 

According to Reehling (1980), study problems were the difficulty 

most often found to affect college attendance; 35.7 percent of the 

participants stated this fact. However, 34.1 percent indicated they 

had no problem with college attendance. These participants also 

revealed that they -had few difficulties at home to deter their 

attendance. 

Reehling (1980) also found thatthe older student ranked self

improvement as the main reason for continuing their education and that 

external forces did not weigh heavily on participants' decisions to 

continue their education. Dewey III (1980) found that the older adult 

student sought to increase the positive effects of their structured 

college-learning experience, such as mental stimulation and mental 

activity, acquisition of new knowledge, a sense of achievement, and 

confrontation of challenge. He also found that social involvement and 

the companionship of peers with similar interests played a secondary 

role in the lives of older students.· Reehling (1980) also found 

that self-improvement and employment were cited almost equally as 

reasons for continuing an education. 

Situational Barriers 

16 

According to Hammer and Shale (1981), a study was conducted by 

Miller who recognized another barrier which affected adults' decisions 

to return to colleges or universities which he termed "situational." 

Examples of this type of barrier were: costs, lack of time, age, prior 

educational attainment, home responsibiilities, job responsibilities, 
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number of dependents, occupational status, and level of income. 

Moyle (1980) suggested that 56 percent of adult students stated 

that cost would be a major factor in deciding whether to take a course. 

Also, Moyle (1980) found that in a 1975 study, 40 percent stated that 

cost would be a major decision factor. Lewis (1980) and Stephenson 

(1982) in similar studies, reported that most adults considered cost to 

be an important factor as to whether or not they would obtain addi-

tional education. Things involved in cost would be: travel expenses, 

tuition and fees, books, daycare expenses, work time-off, and extra 

materials for courses. 

Moyle (1980) reported that in a 1975 survey, 11 percent stated 

that free time would be a problem and 34 percent stated that free time 

would be a problem, inhibiting their involvement in adult education. 

In a comparison between practical barriers in 1980 and 1975, cost was 

listed as second in 1980 and fourth in 1975, according to frequency of 

mention. Fifty-six percent of all adults considered cost as a major 

factor in deciding whether to take a course. According to Moyle (1980) 

concerning practical barriers in 1975 and 1980, he stated: 

In the period between the two surveys, concern with age and 
family obligations has tended to wane while time and cost 
constraints have become more prominent as perceived barriers 
to adult education. To deal with the free time constraint, 
higher education institutions perhaps need to exhibit 
greater flexibility in locating and scheduling courses to 
minimize disruption for potential adult learners (p. 22). 

The survey comparisons in 1980 and 1975 listed five barriers in 

descending order of frequency of mention. In 1975 they were: age, 

family obligations, free time, cost, and health. In 1980 they were: 

free time, cost, age, family obligations, and health. Another similar 

study conducted by Linke (1979) found that part-time students reported 
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that course timetabling (three hour blocks) as the chief administrative 

problem. Timetabling was reported as the most important academic 

problem by 2.9 percent of the students and 2.5 percent of the students 

saw it as the second most important problem. Another aspect of lack of 

time is that most adults are part-time students. According to Lewis 

(1980), part-time adult students have doubled since 1968 and now consti

tute 40.8 percent of all postsecondary education enrollments. Hammer 

and Shale (1981) reported that a large portion of adult students (61.3 

percent) attended two-year colleges and 23.9 .percent· attended four~year 

colleges. Also, Hammer and Shale (1981) reported that 30 percent of all 

undergraduates and 60 percent of all graduate students are part-time 

learners. 

The fact that so many adults learn on a part-time basis, serves as 

a reminder that these are people with family responsibilities and career 

and community responsibilities who are juggling many variables in order 

to pursue their learning goals (Lewis, 1980). In a study by Sewall 

(1982), 65 percent of theadult students were taking 11 or fewer semester 

credit hours. Also reported was that nearly two thirds or 66 percent 

of the entire students surveyed had attended college prior to their 

current period of enrollment. Forty-nine percent of the adults waited 

three years after high school before attending college and 26 percent 

waited ten years or more before enrolling in college. 

Job responsibilities are an important factor when adults consider 

enrolling in a college. But with the fast growing technical advances 

in business and industry today, most employees are faced with some kind 

of retraining. One alternative for some adults is to return to college 

and obtain a degree. Moyle (1980) found that a desire for 
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self-satisfaction or self-improvement (48 percent) outranked work rel~tPn 

motivation (30 percent) as a reason for becoming involved in adult 

education. Moyle (1980, p. 18).reported: 

Nearly two-thirds (63%) indicated their potential interest 
in adult education would be best characterized by a desire 
to broaden knowledge and interests in social, cultural or 
intellectual matters; (27%) indicated their interest would 
be for work related reasons. When asked to assess the 
most frequently motivating factor regarding adult education, 
most Kansans mentioned job or income related factors, 
followed by mentions of desire for self-satisfaction or 
self-improvement. For 44% of those who have been enrolled 
in continuing education, work related motivation is cited 
as the reason for past involvement. 

Many adults return to college not only to obtain additional educa-

. tion, but also to demonstrate to their employers that they have demon-

strated competency and have potential for advancement. Another reason 

arises out of fear of losing their job and economic security. In a 

survey by Mardoyan, Alleman and Cochran (1983), it was reported that 75 

percent of the older students felt that job skills were important. 

Concerning what motivates people to become involved in adult 

education, Moyle (1980, p. 21) found: 

When asked what they think motivates rrost people who decide 
to become involved in adult education, most Kansans (57%) 
cite economic influence (better job, more income). A 
smaller number (39%) cite influences like self-satisfac
tion or self-improvement. By contrast, when asked about 
their own motivations those who mentioned self-improvement 
(64%) outnumber those who mentioned work related influ
ences (46%). Even though most adults say their own motiva
tions would not be work related, other survey data 
suggests that. the largest number who do in fact become 
involved in adult education tend to be driven by work 
related considerations. 

In a similar study conducted by Galliano (1982), boredom (12 

percent) and intellectual stimulation (36 percent) were reported by 

most students as an area of concern. Also listed were: economic 
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self-sufficiency, desire to enrich family relationships, self-satisfac

tion, a desire to achieve or accomplish, career advancement, and to add 

to family income. 

Sewall (1982) found nearly three-fourths or 72 percent of adult 

students are between 25 and 34 ·years of age. Also, that two-thirds 

or 61 percent are married and 62 percent have children, including 46 

percent who have school-age children. Another aspect of some adult 

students was that in addition to family responsibilities, two-thirds of 

the students were employed outside of the home, 43 percent were employed 

full-time and 23 percent were employed part-time according to Sewall 

(1982). 

According to Zeik (1980), the majority of older students (white, 

82 percent; female, 60 percent) were between 20 and 40 years of age. 

Sixty-three percent were married; a smaller but growing number (14 

percent) were widowed, separated, or divorced. The majority or 63 

percent of.those students who were married had one or more children. 

Summary of Literature Review 

Statistics show that the population of adult learners is increasing 

in greater numbers every year. The recognition of adult student needs 

and barriers that prevent them from returning to college, is becoming 

more and more important to administrators and the college commuaity. 

Also, new methods are being developed to aid this new group of students 

entering college and getting away from using only traditional methods 

of teaching. 

Now that adult enrollments are increasing and the needs and inter

ests of all students are being recognized, institutions need to provide 



a foundation for student services, retention, and change. With the 

current situation of higher education, there ·has never been a more 

desperate need for those services. 
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CHAPTER III 

METHODOLOGY 

The purpose of this study was to identify and analyze the barriers 

perceived by graduate students in the School of Occupational and Adult 

Education while attending classes during the spring semester of 1986 

at Oklahoma State University in Stillwater, Oklahoma. The specific 

barriers identified in this study were: (1) institutional, (2) situa

tional, and (3) dispositional. 

This study was conducted in four phases: (1) development of the 

instrument, (2) validation of the instrument, (3) selection of popula

tion, and (4) treatment of the data. 

Development of the Instrument 

The constructed questionnaire was based on a survey instrument 

developed by the-American College Testing program (Kaufman, 1982). The 

questionnaire was designed to obtain data needed to achieve the purpose 

of the study. The questionnaire was designed to obtain information 

from graduate students such as their age, why they decided to continue 

their education, and when classes should be scheduled. Also, the ques

tionnaire was developed with the specific objective of identifying 

institutional, situational, and dispositional barriers of graduate stu

dents in the School of Occupational and Adult Education. A copy of 

the questionnaire is presented in Appendix A. 
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Validating the Instrument 

The questionnaire was designed by the researcher and the first 

draft was submitted to the researcher's graduate study committee for 

their evaluation and recommendations. After the recommendations were 

received and revisions made, the questionnaire was pretested. By random 

selection, a group of 23 graduate students were chosen to pretest the 

questionnaire. Revisions were made and the questionnaire was 

implemented. 

Selecting the Population 

The subjects selected for the study were graduate students attending 

Oklahoma State University in the School of Occupational and Adult Educa

tion during the 1986 spring semester. All the 98 graduate students were 

chosen from official class schedules. The questionnaire was then distri

buted to each of the participants by mail or in classes by their 

instructors. 

A cover letter and questionnaire with a self-addressed, stamped 

envelope was mailed to some participants because the students' course 

had ended, while the majority of the questionnaires were distributed 

in class. The cover letter explained the purpose of the study and 

requested that the questionnaire be returned by the alloted time to the 

instructor. A copy of the questionnaire and cover letter are presented 

in Appendixes A and B, respectively. 

Treatment of the Data 

The treatment of the data in this study consisted of frequency 
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1istribution, mean scores, and rank order scales to determine the 

differences in perception of graduate students regarding the amount of 

service provided and the amount of importance of each item to the 

graduate student. 

A three point rating scale was used to assess the perceived amount 

of importance and the amount of service provided. Graduate students 

ranked the items on a rank order scale. The amount of importance of 

each item included a choice of "very important", "little importance", 

and "not important" where the graduate students were asked to select 

the appropriate response. Also, the graduate students selected the 

amount of service provided which included a choice of "a lot of service 

provided", "little service provided", and "no service provided". 



CHAPTER IV 

PRESENTATION OF FINDINGS 

The purpose of this study was to identify and analyze the barriers 

perceived by graduate students in the School of Occupational and Adult 

Education. This chapter is organized into the following sections: 

(1) distribution and collection of the questionnaire, (2) response rate, 

(3) demographic data, (4) results of the responses, and (5) researcher's 

comments. 

Distribution and Collection of Questionnaire 

The questionnaire developed was utilized for all graduate students 

currently enrolled in Occupational and Adult Education (OAED) courses 

during the 1986 spring semester at Oklahoma State University. The 

questionnaire was mailed with a cover letter of instructions and a 

self-addressed, stamped envelope to one class of students whose session 

had ended. All of the other questionnaires were distributed in class 

by the instructor and completed by the graduate students, then returned 

to their instructor. This latter group was also given a cover letter 

with instructions on completion of the questionnaire. 

Response Rate 

From the original population of 98, 52 graduate students responded 

as the information shows in Table I. The 52 qualifying respondents 
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Number Queried 

98 

TABLE I 

POPULATION AND RESPONSE RATE 

Number of Respondents 

52 

26 

Percentage 

53 
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represented 53 percent of the universe used in this study. 

Demographic Data 

Demographic data were gathered from the respondents. This data 

are presented in Table II and in Figures 1 through 4. Information 

presented in Table II reveals that 22 females (42.3 percent) and 28 

males (53.8 percent) responded to this questionnaire. Information in 

Figure 1 reveals that the age range of all respondents was 22 through 52, 

which shows a span of 30 years. The median age of the respondents was 

38 years of age. Twenty-one of the respondents (40.3 percent) were 

under the age of 38 and 25 of the respondents (48.0 percent) were 39 

or older. 

A question on marital status yielded data presented in Table II and 

in Figure 2. Thirty-three percent of the respondents, both male and 

female, were married. There were more single females (ten percent) than 

single males (six percent) of the total respondents as the information 

shows in Figure 2. One respondent "prefer(red) not to respond" to the 

question on sex and marital status, while two other respondents did not 

respond to either question. 

In response to a question concerning the number of dependent 

children, as the information in Figure 3 shows, over three-fifths 

(69.2 percent) of the respondents had dependents. Less than one-fourth 

(23.1 percent) of the respondents did not have dependents. Two-thirds 

(66.6 percent) of the female respondents had dependents and 21 (75 

percent of the male respondents had dependents. Only two percent of 

the respondents had four dependents and six dependents. Ninety-four 

percent of the respondents were employed as shown by the information 
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TABLE II 

DEMOGRAPHIC DATA OF OAED MAJORS IN NUMBERS AND PERCENT 
FOR SPRING SEMESTER - 1986 

28 

Demographic Category Freguency Percentage of Responses 
N 

Sex 

Male 28 53.8 

Female 22 42.3 

No Response _l 3.9 

Total 52 100.00 

Marital Status 

Single 8 15.4 

Married 35 67.3 

Separated 1 1.9 

Divorced 5 9.7 

Widowed 

Prefer Not to Respond 1 1.9 

No Response 2 3.8 

Total 52 100.00 
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presented in Figure 4. Of the 94 percent employed, 28 or 57.1 percent 

were male and 21 or 42.9 percent were female. Ten or 20.4 percent were 

employed part-time of which seven or 70 percent were male and three or 

30 were female. Seven respondents reported working 2G hours per week; 

one reported working 30 hours per week, and one reported working 12 

hours per week. There was also one respondent who indicated working 50 

hours per week. Three respondents indicated they were not "currently 

emph>yed." 

Results of Responses 

In response to the question which asked why did the graduate 

student decide to further their education, approximately three-fourths 

(38 or 73.1 percent) indicated "to obtain a higher degree." This infor

mation is presented in Figure 5. Other handwritten reasons given for 

continuing their education were (1) to get a scholarship to study Human 

Resource Development (HRD), (2) student loans, and (3) an opportunity 

for a better job. The information presented in Figure 6 concerning how 

education was financed, the majority of the respondents (41 or 78.6 

percent) indicated through personal earnings. The second most indicated 

response by. respondents was reimbursement by their employer (11 or 21.1 

percent). The remaining responses were approximately the same number 

(4, 3, 2, and O). 

In response to the question concerning full or part-time enroll

ment, 25 or 60.7 percent were enrolled part-time. Eleven of the 

respondents did not respond to the question, therefore, only 41 respon

ses were considered in the percentage rate. This information is 

presented in Table III. The information presented in Table IV concerns 
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-
Why Graduate Students Decided Rank Number of Percentage of 

To Continue Education Order Responses Total Responses 

To obtain a higher college 
degree 1 38 73 

Personal satisfaction 2 34 65 

Improve job skills 3 30 58 

General self improvement 4 26 so 

Improve income 5 21 40 

To become better informed 
overall 6 17 33 

Meet job requirements 7 10 19 

Learn a new occupation 8 9 17 

Obtaining or maintaining 
a certificate 9 8 15 

Learn how to solve personal 
and communication problems 10 7 13 

Other (please specify) 11 5 9 

Figure 5. Reasons for Continuing Education in Numbers and Percent 
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How Was Education Financed? Rank Number of Percentage of 
Order Responses Total Responses 

Personal earnings 1 41 78 

Reimbursement by employer 2 11 21 

Other family income 3 4 8 

Personal and family savings 3 4 8 

Educational grants (please 
specify) 3 4 8 

Student loans (please 
specify) 3 4 8 

Veterans benefits 4 3 6 

Scholarships (please specify) 4 3 6 

Other (please specify) 4 3 6 

Funds from relatives or 
friends 5 1 2 

Social security benefits 6 0 0 

Other loans (please specify) 6 0 0 

Figure 6. How Education was Financed in Numbers and Percent 
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TABLE III 

ENROLLMENT STATUS OF OAED GRADUATE STUDENTS 

Enrollment Status Frequency Percentage of Responses 
N 

Full-Time 16 39.3 

Part-Time 25 60.7 

Total 41 100.00 
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TABLE IV 

CLASS WORK LOAD OF GRADUATE STUDENTS 

Number of Hours Frequency Percentage of Responses 
N 

Full-Time 

9 hours 6 37.5 
10 hours 1 2.4 
11 hours 2 4.9 
13 hours 1 2.4 

Total 10 47.2 

Part-Time 

3 hours 4 9.8 
6 hours 7 17.1 
8 hours 3 7.3 

Total 14 34.2 
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the number of hours graduate students were enrolled. Six (37.5 percent) 

of the respondents were enrolled full-time (9 hours) and seven (17.1 

percent) of the Lespondents were enrolled part-time (6 hours). Twenty

eight respondents did not indicate the number of hours they were 

enrolled. 

The information presented in Figure 7 concerns the time and day of 

the week classes should be scheduled as indicated by respondents. 

Thirty-one or 60 percent preferred evening classes held on Tuesday. The 

majority (85 percent) of the respondents indicated evening classes as 

the most preferred time of day over morning and afternoon classes. 

Evening classes were indicated as the most preferred time of day Monday 

through Friday. The respondents indicated that Saturday and Sunday 

evenings were not preferred times of day for class. Saturday morning 

was indicated as the most preferred time of day (27 percent) and Sunday 

afternoon as the most preferred time of day (17 percent) for weekend 

classes~ 

In response to the question concerning the rank order of the most 

preferred day of the week, the information is presented in Figure 8. 

Sunday was indicated as the least pref erred day of the week to hold 

classes as indicated by 27 or 51.9 percent of the respondents. Monday 

and Tuesday were indicated as the most preferred days of the week to 

hold classes by 12 or 23.1 percent of the respondents. The number of 

no responses had a large response with an average percentage of 18 or 

33.2 percent on this question. 

Information concerning the question regarding the number of times 

classes should be held per week is presented in Table V. The respon

dents indicated that once a week (33 or 63.5 percent) as the most 
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TABLE V 

PREFERRED MEETING TIMES PER WEEK 

Number of Class Meetings Freguency Percentage of Responses 
Per Week N 

Less than once 4 7.7 

Once a week 33 63.5 

Twice a week 8 15.4 

Three times a week 5 9.6 

No preference 1 1.9 

No Response 1 ___L2 

Total 52 100.00 



preferred number of times per week to hold classes. Eight or 15.4 

percent indicated twice a week as being preferred. 
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The question concerning where classes should be held, most 

respondents (29 or 56 percent) indicated on-campus. This information 

is presented in Table VI. In regard to where off-campus, respondents 

commented on several locations: Oklahoma City, one; University Center 

at Tulsa (UCAT), seven; Oklahoma State University Technical Institute, 

Oklahoma City, six; Tinker Air Force Base, Midwest City, four; Federal 

Aviation Agency (FAA), Oklahoma City, two; and the workplace, one. One 

respondent did not respond to the question and one respondent indicated 

"no preference." 

In response to the last part of the questionnaire concerning the 

amount of importance andthe amount of service provided, the informa

tion is presented in Figures 9, 10 and in Table VII. The information 

presented in Figures 9 and 10 shows the varied responses by the 

respondents. The statements have been subdivided into barrier categories. 

The information presented in Table VII gives a summary of barrier 

and service categories by frequency and percentage. In response to 

the statement concerning situational barriers, three responses were 

indicated as being very important, they were: (1) raising children 

today (24 or 46 percent), (2) discussing careers with people in the 

field (20 or 38 percent) and (3) getting family interested in education 

(19 or 37 percent). There were four responses which were indicated 

as not being important as situational barriers, they were: full-time 

job experience (19 or 37 percent), child care services (37 or 71 per-

cent), coping with marital stress (23 or 44 percent), and finding 

part-time work in career (31 or 60 percent). The majority of the 
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TABLE VI 

CLASS MEETING PLACES IN FREQUENCY AND PERCENT 

Places Where Classes Should Freguency Percentage of 
Be Held N Responses 

On Campus 29 56 

Off Campus 21 40 

No Preference 1 2 

No Response 1 2 

Total 52 100 
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!dent::.£..-::.n- career area.s vh1ch v:U! !it m,,. Ct;.rren: 1nt.~-rest.s, s1tills. I 
ahilitiu, atu: pot.ent!.ale. 

Lea~!na hcr.i to be::::er handle presaure fra. friends, family, 

1r.!Hruc:::or9 or ::ivself. 

Set::!~11 life ll'Oa!s. 

lo.crea•!.:"J.i my reading and C.CUQrehe:-:si""t! apeed. 

Underatanding 1llY riKhta and l"espor.si:il1C1ee a!I a const;.::ie::. 

Dealing cbjec:tively vith discr:.IC..1.n.ation (such as race, sex, anc( 

Cop.ng witt. the problems of ~eing a s~:u::le ::are~t. 

Le.a:"T'.i:i.g how :~ communi.::Iite better v!th ir:.s-.r..Jctors. 

Leorr.!:i.~ ho1.1 tc re.lat~ better v1th vo;,;;n11er stuc!.en:s. 

Unde:r•t&ndin1t, deve:lo;iinll, and expres5ir.1<. .,.. person.1 l val1.>o?!. 

O...alina. vith protileu of persona!. securi::\'. 

Dea:1:ia vith the ::onflicts of 4.., .. f,. ... ~ 1 -.· and ed ~- ~ ...... 

Ide:ntifv!.nio: sv .c.renlilthe and ab11H1e:s. 

Becom.inR .ore inde'!lenden!.. 

Improving my etudy skills anc habits. 

l.e.a~!ng how ::::. learn more effectively. 

Increasing 11y skills in mathematics. 

Dea.ling vi:h ;>eoph whc think anC fee~ differentlv ::ha:-i 1 d~. 

t.earr.!ng bov te perionr. bette::: on :.es::.s. 

Ge::t!:i.g along better v1t.h the people : vork with. 

Gi.ining a be::.::er ur.de•&c.and!ng of peccle of d!f!"erent rac::es and 

cul t.ural backgrounds. 

I.cprov1ng ~· 'JT'iCing akilh. 
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TABLE VII 

SUMMARY OF BARRIER AND SERVICE CATEGORIES BY FREQUENCY AND PERCENTAGE 

Barrier Category Amount of ImQortance A Lot - (1) Amount of Service 
Frequency Percentage Little - (2) Frequency Percentage 

·N of Response No - (3) N of Response 
No Response - (4) 

Situational - Very ImQortant 

Raising children today 24 46 3 32 62 
Discuss career with people 20 38 3 19 37 
Family interested in education 19 37 3 25 8 

Situational - Not ImQortant 

Child care services 37 71 3 38 73 
Finding part-time work in 

career 31 60 3 33 63 
Coping with marital stress 23 44 3 33 63 
How to find job openings 21 41 3 28 54 
Full-time job experience 19 37 3 29 56 

Institutional - Very Im2ortant 

Class schedule will not conflict 
with job 38 73 2 16 31 

Educational Advice prior to 
enrolling 37 71 2 23 44 

Selecting program to meet needs 29 56 2 21 41 
Information on graduat~on 

requirements 25 48 2 20 38 
Learning about job opportunities 25 48 3 22 42 +'--
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TABLE VII (Continued) 

Barrier Category Amount of Im2ortance A Lot - (1) Amount of Service 
Frequency Percentage - Little - (2) Frequency Percentage 

N of Response No - (3) N of Response 
No Response - (4) 

Access to college off ices than 
when at work 23 44 3 22 42 

Making better use of library 23 44 3 16 31 
Getting needed job training 21 41 2 18 35 
Learning about enrollment 

procedures 20 38 2 20 38 
Income potentials of job 19 37 3 25 48 
Job available where live (Also 

Not Important) 19 37 3 1 44 
Credit through nontraditional 

means 18 35 3 25 48 
How to transfer credits 16 31 2 21 41 
Institutional - Not Im2ortant 

Special services for handicapped 35 67 3 23 44 
Getting transportation to and 

from campus 34 65 3 25 48 
Getting around on-~ampus 28 54 3 24 46 
Learning about non-credit 

courses 26 50 2 18 35 
Information about financial aid 25 48 3 22 42 
Help with college re-entry 22 42 3 20 38 
Training requirements for job 21 41 3 22 42 
Institutional - Fairly Im2ortant 

Entrance requirement for programs 22 42 2 18 35 . .p-
,-..J 



TABLE VII (Continued) 

Barrier Category Amoun~ of Im2ortance A Lot - (1) Amount of Service 
Frequency Percentage Little - (2) Frequency Percentage 

N of Response No - (3) N of Response 
.No Response - (4) 

Dis2ositional - Fairly Im2ortant 

Working with academic advisor 34 65 3 16 31 
Developing and demonstrating 

confidence 28 54 3 25 48 
Better understanding of what read 28 54 3" 24 4-6 
Identifying strengths and abilities 28 5Lf 3 24 46 
Impteving study ~k1i1s and habits 27 52 3 23 44 
How to learn. effectively 27 52 3 22 42 
Increasing reading and compre-

hensive speed 26 50 3 31 60 
Improving writing skills 25 48 3 21 41 
Performing better on tests 24 46 3 25 48 
Better time management 24 46 3 26 50 
Developing vita or resume 23 44 3 25 48 
Developing speaking ability 23 44 3 20 38 
Family, job, education conflicts 22 42 3 27 52 
Maintaining physical and mental 

health 22 42 3 24 46 
Make better decision::> aud sulving 

problems 21 41 3 20 38 
Identify career to fit my 

potentials 21 41 3 22 42 
Interviewing for job 20 38 3 23 44 
Setting life goals 20 38 3 25 48 
Better working relationship with 

people 20 38 3 21 41 .j:"-
(XJ 



Barrier Category 

Dealing with people who think 
different 

Communication with instructor 
·Handling family, friends, 

instructor pressure 

Dis2ositional - Not Im2ortant 

Relating with younger students 
Developing & expressing 

personal values 
Understanding people of 

different backgrounds 

Dis2ositional - No Res2onse 

Problems being single parent 
Problems of personal security 
Better use of leisure time 
Dealing with discrimination 
Rights and responsibilities as 

consumer 
Becoming more independent 
Increasing math skills 

TABLE VII (Continued) 

Amount of ImQortance A Lot - (1) 
Frequency Percentage Litt.le - (2) 

N of Response No - (3) 
No Response - (4) 

19 37 3 
18 35 3 

17 33 3 

21 41 3 

21 41 3 

19 37 3 

36 69 3 
26 50 3 
25 48 3 
22 42 3 

21 41 3 
21 41 3 
19 37 3 

Amount of Service 
Frequency Percentage 

N of Response 

18 35 
21 41 

28 54 

27 52 

28 54 

21 41 

30 58 
30 58 
29 56 
28 54 

29 56 
25 48 
27 52 

.j::'-, 
\0, 



respondents indicated "no service provided" as the most selected 

response. 

The following responses concerning institutional barriers which 

were indicated as being very important (above 50 percent) were: 

educational advice prior to enrolling (37 or 71 percent), class 

50 

schedule which will not conflict with job (38 or 73 percent), and 

selecting program to meet needs (29 or 56 percent). The respondents 

indicated regarding these statements that little service was provided. 

"No importance" statements indicated by 50 percent or more of the 

respondents were: getting transportation to and.from campus (34 or 65 

percent), getting around on campus (28 or 54 percent), and special 

services for the handicapped (35 or 67 percent), which was also indicated 

by respondents as no service provided. In response to statements con

cerning dispositional barriers, most respondents indicated that the 

following statements were fairly important: working with academic 

advisor (34 or 65 percent), better understanding of what I. read (28 or 

54 percent), developing and demonstrating confidence (28 or 54 percent), 

improving study skills and habits (27 or 52 percent), and how to learn 

effectively (27 or 52 percent). In all of these statements, the 

majority of respondents indicated little service was provided. 

In summary, in the three barrier categories: very, fairly, or not 

important anda lot, little, or no service provided was approximately 

the same. 

Researcher's Comments 

During the course of the study, the researcher made the following 

observations. Thirteen or 25 percent of the respondents did not 
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complete the last three pages of the questionnaire which asked for the 

amount of importance and the amount of services provided. The partici

pants may have felt the four page questionnaire was too long and time 

consuming. Also, four or eight percent of the respondents felt the 

amount of service provided to them did not apply. For example, one 

respondent felt that being an international student, the services 

offered by the School of Occupational and Adult Education was for 

Americans. Also, one student stated that being a commuter he/she was 

not able to use the services. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 

RECOMMENDATIONS 

This final chapter contains a summary, the findings, conclusions, 

and recommendations of the study. 

Summary 

The purpose of this study is to identify and analyze the barriers 

perceived by graduate students in the School of Occupational and Adult 

Education (OAED) at Oklahoma State University in Stillwater, Oklahoma. 

The purpose was achieved with the help of a questionnaire. The instru

ment used to collect information was distributed by the instructors 

to their class students or by mailouts with a stamped, self-addressed 

envelope enclosed. 

Respondents were asked to complete the questionnaire and -return 

it to the instructor or return it by mail. If the respondent had 

completed the questionnaire in another class, they were instructed to 

not fill it out a second time. 

Data analysis was accomplished by using per.centages and. "fr~quencies. 

Graduate students who did not respond to the questionnaire and those 

who had indicated that they preferred not to respond to the questions, 

were not included in the calculations. 
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Findings 

The findings of the study revealed that: 

1. There were 41 female and 57 male OAED graduate students enrolled 

during the spring semester, 1986. 

2. Thirty-three percent of the respondents were married with one 

child. 

3. A majority (94 percent) of the respondents were employed and 

78 percent of the respondents were paying for their continued education 

from their personal earnings. 

4. The respondents' ages ranged from 22 to 52 years of age. 

5. The respondents' preferred to have classes held only once a 

week. 

6. The respondents preferred evening classes, Mond~y.through Frid?Y· 

Most respondents preferred Tuesday evening classes with Thursday evenings 

as their second choice. 

7. Mostrespondents preferred not to attend classes on Sunday. 

8. The respondents indicated that it was very important that 

class schedules not conflict with their jobs. 

9. The respondents indicated that it was very important to them 

that they receive educational advice prior to enrolling in a study

program. 

10. A majority of respondents (83 percent) felt little service was 

provided for them while continuing their education in OAED. 

Conclusions 

Conclusions that can be drawn from the findings of this study 
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are: 

1. The services and scheduling of courses offered by the School of 

Occupational and Adult Education (OAED) were designed somewhat as the 

typical during the day courses. However, several OAED courses were 

offered on days, at times and at places preferred by the respondents. 

2. Most respondents which indicated a statement as being very 

important concerned psychological problems. 

3. The School of Occupational and Adult Education offers graduate 

students classes on andoff campus more than other schools at Oklahoma 

State University, but the respondents would like to see other support 

courses not in OAED offered off campus and at night. 

Recommendations 

Several recommendations are presented as a result of this study. 

The recommendations are as follows: 

1. The School of OAED should be made more aware of the lack of 

commitment toward the graduate students in terms of night courses, 

schedule conflicts, and lack of services provided such as child care 

service, discussing careers with people in the field, and lack of 

sufficient advisement. 

2. Administrative personnel in the School of OAED and Oklahoma 

State University who are responsible for improving existing programs 

and implementing new curriculum and services should be made aware of 

the findings of this study. 

3. Further studies should be conducted to determine more detailed 

information regarding the lack of expected services for graduate 

students in OAED. 
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4. Further studies should be conducted regarding a comparison of 

the amount of importance and the amount ·of service provided to graduate 

students in OAED. For example, a comparison between arranging a class 

schedule which does not confict with current job which was indicated 

as being very important and the amount of service which was provided. 

5. The School of OAED should implement an orientation course for 

graduate students during their first semeste~~ 
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PAllt" I. 

PART 11. · 

QUESTIONNAIRE 

Age __ 

Sea __ 

ftarl taJ Statua 
<select one response> 

__ single 
__ .. rri..CS 
__ separatlf'd 

__e11 .. orc..a 
--~tdow..cl 
--Pre fer not tc res Pond 

1. Jluaber of d•P•nd•nta __ 2. ~r• you currently .. ployed? <check on• response> 
__ No 

__ Yes < l f v•s. cheoc)I: one response> 
__ rull·ti•• <•O hour-s per weeX> 
__ part-t1ae cspecify number of hours per week __ > 
__ ot!ler <please- specify __ > 

3. Why d1d you decide to further your •d.ucatlon? <cneck as aany 
re.sponses •• applyJ 
__ to obtain a biaher college degr•• 
__ personal setisfactlon 
__ obtaining or .. intalning a certlflcate 
__ .. et Job requtr .. ents 
__ 1a1n -'"• Jot> aKLJ la 
__ general self laprov .. ent 
__ 1aprove tncome 
__ to :.ca.e better lnformlfd overall 
__ learn a new occupation 
__ learn how to sclv• personal and co-un1catJon problems 
__ ot.ber cpl ease spec 1 ,,.. > 

How are fln.ancial runds De1no pro\.·11:1.ci for your educatJonaJ nPflis? 
ccbttk as -ny responses u apply> 
__ retaburseaent bY eeployer 
_persoR81 earn1np 
__ ou.1er r-11)" incoae 
__ personal and 1-11v savings 
__ fWU1S from relatJves or rr1ene1s 
__ llOcial secur1t.y benefit.s 
__ vet.erans benefits 
__ eaucatlonal grants <please spe.cify, 

__ sct1otarsb1ps <Pl•••e spmc1fyJ 

__ st.uaent loans <please speocifyJ 

__ otller loans <ple&SP spec1ry1 

!. Your enro11 .. nt st.atu.s. 
__ ru11-t1•e <nine or .are credit hours, please specif!-___ > 
__ Po9rt-ti- Cless than nine credit hours. please speoc1fy ___ > 

6. Please rank the aavcs1 of week. In order of preference first ana 
then incllcate the tt•e(sl or aa~-. or no prererenc:P in 1io1tucn you 
you would pret'er to attend c:la••· rank it.ma ll-71, l•molt. 
prefarred, 7-lust preterred: &nd Cl..rcle •rpropriate ti.me of 
d•y reapon•• l•).. 
__ !'lonav .arn1no. afternoon. evening. no preference 
__ Tue.sda.,.. morning. llfternoon. eventnQ. no preference 
__ vednesaay •or-nino. afternoon. even1no. no preference 

Thursday morn1no. afternoon. even1no. no preference 
==Frld.aY aorn1no. afternoon, evening. no preference 
__ s.turdav aornang, afternoon. evening. no prl!!'terence 
__ Sunday aorning. afternoon. evening, no preterence 

7. Incucate your •ost preferrea ru.1a1:>er of class .eetinQ:s per wee..:. 
< cbeck one response > 

1 e.ss than once a w•ek 
--once a week 
--tw1cl!!' a 111eek 
--three or more times a week 
==no preft!rence 

8. Where would you most prefer to attena classes? <check 
__ on campus 
__ off campus Cplease spe-c1fy place ______ _ 
__ no preference 

rescon5e J 
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AMOUNT OF IMPORTANCE YOU 
PLACE ON EACH OF THE AMOUNT OF SERVICE 

FOLLOW-NG: Pll.Q\TTWT 't'n1 ynu: 

., I .... tJ ., c: .... ... "' > u I c: ... ... ... .... 
"' ... c: ., .... > ... 0 "' "'., ....... ., 't>I ... c. ... ., ., 

"°'I 0 s ... ..... .... "' .... .... .... 
c. ..... 0 o-< .... > .... s c. > a;> ... > ..... >- s ... 0 ~o ., 0 

I: ~ c ... ... ... "' ... >- ~c.. ... c.. "" ... .... ... .... c ., 
"' 0 < z 

> "" z 

22 LearninR more about: how t:O transfer nrior credit:s. I 
23 Learning more about enrollment nrocedures lsuch as re<>istration ;md 

payment of fees\. 

24 Obtaining heln with colleoe re-entru nroceAu-....... 

25 Securing information on transnortation t-o ~nd ~--- ....... --..... fc;:11rh ~c::. 

caroooling mass transit and oarkino nermits\. 

26. Learnin" how to "et around on camnu" l"n~h ~" no~1'in~ i~~r ,_~ • 
buildin"sl. 

27. Learning more about traininc reauirements of ;obs which I'm 

interested. 

28. Lea min<> about tho <nco~o noton~io1~ ~· ;nh<: in mv ro~oo,.. iT"'lt-O,..OC:f" 

area. I 
29. Learnin" whc,..Q ,..,.,, _,.. .. r--- :_.;_,C!/ t.rh · .... '"' ; C! .,.,.,,.,..,... ... ~!:I,..., .. -in nn• i"'!::I_,.. ......... 

interest area. ! 
30. Dealing with the conflict:s of iob-

l 
familv and education. I 

31. Identifying my stremzths and abilities. 

32. Becoming more independent. I 
33. Improving my study skills and habits. ! 
34. Learning how to learn more effectively. I 

35. Increasing my skills in mathemat:ics. : 

36. Dealing with people who think and feel different:lv than I do. 

37. Learning how to perform better on 
I 

tests. 

38. Getting along better with the people I work with. 

39. Gaining a better understanding of people of different races and 

cultural backgrounds. I 

40. Improving my writing skills. I 



AMOUNT OF IMPORTANCE YOU 
PLACE ON EACH OF THE 

FOLLOWING· 

Please indicate the amount of importance 
and the amount of service provided to you 
as an individual and as a graduate student 
by checking the appropriate columns for 
each of the following statements. You .u 

c: ... " c: .... .u 

" ... c: 
.u c ca ... c. .... 
c .!! ... 
c. 0 

.!! c. ,., e - -,., ... ... .... .u 

"' "' c 
> "- z 

i 

may wish to respond to the entire left 
column and then respond to the right 
column next. 

1. Getting some full-time iob experience in a new career area. 

2. Raising children in todav's complex societv. 

3. Obtaining child care services. 

4. Obtaining part-time work in mv career area. 

S. Learning how to find iob openings. 

6. Coping with marital stresses and problems. 

7. Arranging to discuss mv career interests with people emploved in mv 

career area. 

8 Getting mv familv interested in mv education and career. 

9. Learning about noncredit courses that will meet mv needs. 

10. Getting advise about mv educational plans prior to enrollment. 

11. Learning how to get course credit through nontraditional means 

i (such as CLEP, and iob experience). 

12. Learning about job opportunities in mv career interest area. 

I 13. Arram:ing a class schedule that will not conflict with ID\" current 

I iob. 

14. Learning more about financial aids. 

i1s. Learning about entrance requirements for educational programs that 

! interest me. 

16. Selecting an educational program to meet any interests, skills, and 

I potentials. 
I l j. Learning more about gradua~ion requirement·s. 

i 18. Learning what jobs are available near where I wish to live. 
I 19. Obtaining special services for physicallv handicapped students. 

I i 20. Obtaining access to college off ices at times other than when I work. 
o• .:..lo Learning how to make better use of library facilities. 
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AMOUNT OF IMPORTANCE YO!.' 
PLACE ON EACH OF THE AMOUNT OF SERVICE 

FOLLOWI:'lG: PROVIDl".1 l'nR YOt:: 

.... "' I c tJ 

"' .... "' .... 
c .... .... > u I 
" .... c .... ..... .... 0 " ~1 > I 
.... 0. .... .... .,,, "'""' 0 e .... ""' u "'' 0. ..... 0 .... .,, "'"" ;~1 e 0. 

~1 
..... - ,., e "> '" >I .... - -o aJ c\ ,., .... ~ ~ ........ 

"'~I .... - .... .... 0. 

" "' 0 ..... 
~ i :> ... z < ....: 

I 

41 Learning how to better mana~e mv time. I 
I 42. Learning how to work with mv academic advisor. 
I 43. Learning more about how to interview for a iob. I 

44. Developing mv speaking abilitv. 

45. Improving my understanding of what I read. 
' 46. . Learning how to better make decisions and solve personal problems . 

I 47. Learning how to budget money more wisely. 

48. Learning how to maintain my physical and mental health. 

49. Dealing with the problems of divorce or separation. 

50. Developing and demostrating confidence in myself. 

! 51. Learning how to develop a personal vita or resume. 

I 52. Identifving career areas which will fit mv current interests, skills, I 
abilities, and potentials. I 

I 

I ! 53. Learning how to better handle pressure from friends, family, 

instructors~ or mvself. I I 
54. Setting life goals. I 
';'i I ; 

LearninP how to nse mv leisure time. I 

56. Increasing my reading and comprehensive speed. i 
I 

57. Understanding my rights and responsibilities as a consumer. 

58. Dealing objectively with discrimination (such as race, sex, and 

age). I I I 
59. Coping "'ith the problems of being a sin11:le parent. l ! 

' 
I I I ! 60. Learning how to communicate better with ir!Structors. I 

6i. students. ! ' Learning ho"' to relate better with younger 

I I 
62. t:nderstanding, developing, and expressing my personal values. I 

I I I 

63. Dealing with problems of personal securi 't\·. ! I 
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Oklaho'tna State University 
SCHOOL OF OCCUPATIOl<Al AND ADULT EDUCATION 

March 20, 1986 

I STILLWATER. OKLAHOMA 74078 
CLASSROOM BUILDING 406 

140S1 624-627S 

Dear Occupational and Adult Education Graduate Student: 

We in Occupational and Adult Education are conducting a study to determ:ine 
the barriers that graduate students encounter during their Occupational 
and Adult Education academic program. Please give us fifteen to twenty 
minutes of your time and effort to provide us information on the attached 
questionnaire which is needed to further improve services for Occupational 
and Adult Education graduate students. 

Please return the questionnaire to your instructor in your class and be 
assured that all reported information will be held in strict confidence. 

Pearl Rolland 
Research Assistant 

' A 
JI 

Tr 

CENTENNf!l 
DECADE 

1980•1990 
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Oklahmna State University 
SCHOOL OF OCCUPATION .. L .. ND· .. DULT £DUCA.TION 

March 20, 1986 

I STILLWATER. OKL.-.HOll.fA 74078 
CLASSROOM BUILDING 406 

14051 624-6275 

Dear Occupational and Adult Education Graduate Student: 

We in Occupational and Adult Education are conducting a study to determine 
the barriers that graduate students encounter during their Occupational 
and Adult Education academic program. Please give us fifteen to twenty 
minutes of your time and effort to provide us information on the attached 
questionnaire which is needed to further improve services for Occupational 
and Adult Education graduate students. 

Enclosed is a self-addressed stamped envelop with the questionnaire, 
please complete the questionnaire and return it as soon as possible. 
You can be assured that all reported information will be held in 
strict confidence, 

Pearl Rolland 
Research Assistant 
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