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A PHILOSOPHY OF UNDERGRADUATE COLLEGIATE EDUCATION
FOR BUSINESS, WITH GUIDELINES
FOR IMPLEMENTATION

CHAPTER I
THE PROBLEM

Competent businessmen are vital to the preservation
and the improvement of the American economy. High levels of
preparation for business careers have become almost mandatory
because of new and improved methods of production, the de-
velopment of écientific management, the existénce of a close
relationship between business and government, and the mani-
fold problems of labor and management., Businessmen of tomor-
row must be educated to meet the challenges and conditions
that cannot be accurately predicted today.

-Most education for business in the Unlted States 1s
provided in institutions on the colleglate level. Patterson

states that undergraduate education for business accounts for
ninety per cent of all students enrolled in programs of col-
leglate education for business.l Therefore, undergraduate

lRobert F. Patterson, "Cooperation Required in Plan-
ning for the Education of Tomorrow's Business Leaders," Col-
leglate News and Views, XIX (October, 1965), 3.
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‘sbllegiate education for business was chosen as the pivotal

point for this study.

Need for the Study

There exlsts a definite need for a viable philosophy
of collegiate education for business., This need 1is espe-
clally apparent in the light of the exlsting confusion and
uncertainty over how the businessman of tomorrow should be
educated today.

The mere development of a phllosophy is not enough,
however. Dewey wrote, "Unless a philosophy 1s to remain sym-
bolic--or verbal--or a.sentimental indulgence for a few, or
else mere arbitrary dogma, its auditing of past experilences
and 1ts program of values must take effect in conduct."l A
phllosophy needs to be accompénied by comprehensive gulde-
lines to facilitate the evaluation of programs of education
and to bring about needed_shanges.

If the objectlves of undergraduate education for
business are to be clearly understood, if the various phases
of education for busilness are to be coordlnated effectlvely,
and 1f direction for the future developﬁent of collegilate
education for business is to be provided, there is a defi;
nite need for a philosophy and for guldelines with which to

implement that phillosophy.

P

1jonn Dewey, Democracy and Education (New York: The
Macmillan Company, 1916), p. 333.
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Statement of the Problem

The problem of this study was to develop a philoso-
phy of undergraduate colleglate education for business,
based upon a critical analysis énd interpretation of perti-
nent information. The study constituted an attempt to
(1) delineate the fundamental elements of education for busi-
ness at the undergraduate level and (2) formulate comprehen-
sive guldelines for the selection and thé organization of
content and experiences for the education of businessmen and

business women.

The rationiale for the guldelines was based upon im~-
plications from selected literature by recognized autheritiles
in the field of collegiate education for business. The
guldelines in this reseérch report should provide adminis-
trators of undergraduate education for business with useful
criteria for evaluating the effectiveness of exlisting pro-

grams and for initiating new programs.

Definition of Terms

Philosophy 1s defined as that careful, critical, and
systematic work of the intellect in the formulation of be-~
liefs, with tﬁe ailm of making them represent the highest
degree of probability, in the face of the fact that adequate
data are not obtainable for strictly demonstrable conclu-

sions.l

lRoss H. Finney, A Soclological Philosophy of Educa-
tion (New York: The MacmIllan Company, 1928), P. 3.
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‘Two concepts of the term philosophy of education

are used in this study:

1, A careful, critical, and systematic intel-
lectual endeavor to see education as a whole and as
an Integral part of man's culture.

2. Any phllosophy dealing with or applied to
the process of public and private education and
used as a basls for the general determination, in-~
terpretation,. and evaluation of educational prob-
lems having to do with objectives, practices, out-
comes, child and social needs, matefials of study,
and all other aspects of the field.

Co;legiate education for business refers td those
programs of business instructibn in colleglate schools, di-
visions, and departments of business that are designed for
the education of future businessmen and business women. Not
included are the offerings of proprietary business schools,
teachers colleges that prepare secondary-school business
teachers, and special institutes and schools that limit most
of their offerings to secretarial, accounting, and particu-
lar industry and trade courses. 1

Philosophy of colleglate education for buslness 1s

the application of educational philosophy to the area of col-
leglate education for business. Inherent 1n this philosophy
1ls a group of basic principles that underlie the organiza-

tion, interpretation, and evaluation of collegiaﬁe education

for buslness at the undergraduate level.

lcarter V. Good (ed.), Dictionary of Education (New
York: McGraw-Hill Book Company, 1lnc., 1959), p. 395. -
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Dellmitations

" The guldelines that were formulated in this study
are applicable only to undergraduate programs of education
for business. Furthermore, no attempt was made to use these
guldelines as criteria in evaluating any particular program
of undergraduate education for busilness.

In an effort to give the greatest possible degree
of validity and authenticity to the guldelines, nationally
recognized research reports, books, periodicals, and other
literature were analyzed for major ldeas relevant to colle-
glate education for business at the undergraduate level.

In addition, thé‘proposed guldelines were submitted for
approval and suggestions to a panel of jurors comprised of
faculty members of the College of Business Administration
at the University of Oklahoma, Norman, Oklahoma. Therefore,
the guldelines may be limited in their applicability to the
business program at the Universiﬁy of Oklahoma but may also
be of value to other colleges and universities offering

undergraduvate programs of education for business.

Sources of Data

The information and the data vital to this study were
obtained from the numerous books, periodicals, researéh re-
ports, and other materials that constituted the literature
épplicable to colleglate education for business at the under-
graduate level. Reference was made to historical information

and data relative to the status of collegiate education for
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business. Special attention was glven to items that re-
flected the controversy regarding the objectives and the con-

tent of undergraduate programs of business administration.

Review of Related Studies

The recognition of the need for adequate professional
preparation for business careers is not a recent innovation,
Research studies relating to colleglate educatlon for busi-
ness cover a span of approximately forty years, the first
studies of this kind appearing in the literature at the close
of the first quarter of the tweﬁtieth century.

From this beginning until 1959, the number of studies
reported was small. Perhaps the reason for this scarcity was
that during the period of economic depression and war-time
concerns from the early 1930's Fo the middle 1950's, the in-
terests of business educators and businessmen lay along other
lines. From11959 on, though, calls for reappralsal and re-
evaluation of collegiate education for business began to
gather momentum. Durlng the past nine years there have been
numerous symposlums, papers, and studles on the varlous
phases of education for business in institutions of higher
learning; and much discussion has been generated on conven="
tion floors and in current periodical literature.

The many variables exlisting within the broad area of
colleglate education for business, such as objectives, the
subject-matter content of the curriculum, the quality of the
faculty, the quallty of the students, and other influentilal
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factors, have resulted in a great varlety of approaches to
the problems confronting education for business, . Because
this research report is concerned with guldelines for the
initiation and development of effective colleglate programs
of business administration, the writer reviewed only those
limited studies that analyzed and evaluated the fundamental
elements of undergraduate programs of business and that rec-
commended methods for improvemenﬁ. The studies included
seven speclal studies, reports, and books; one independent
study; and two doctoral dissertations.

~ One of the earliest books concerned with colleglate
education for business was edited by Marshalll in 1928,
.This book gives an account of the status of colleglate edu-
cation for business at the end of the first quarter of the
twentleth century. Marshall indicated that most undergradu-
ate programs of business administration were characterized
by 1ll-defined objectives, weak instructional staffs, medl-
ocre instructional materials, and inadequate student parti-
cipation in formal instruction and practice or clinical
work,2 His recommendations lncluded speclific methods of
strengthening these areas. |

Three years later, under the auspices of the faculty

of the Wharton School of Finance and Commerce, Bossard and

lieon C. Marshall, The Colleglate School of Business

(Chicago: The University of Chicago Press, 1928).
21pid., pp. L7-36.

el R
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Dewhurstl published a comprehensive fact-finding report'
dealing with the deménds of modern business and the facili-
ties developed by representative Américan universities to
meet these demands. The study included an.analysis of col-
leglate education for business as an organized educational
movement, the various types of schools, the organization of
the curricula of the business schools, the various subjects
included, the problems of faculty and student personnel,
teaching methods, and trends in curricula. The authors'
chief criticisms were that collegiaté schools of business
had no clear-cut objectives, the& offered no introductory
survey course in business, they had not delineated the busi-
ness fundamentals, and thelr teachers had nelther interest
in nor knowledge of the art of teaching.2

The reevaluation of collégiate education for busi-
ness was étartlingly brought into focus again by a provoca-
tive study completed in 1959 for the Carnegile Corporation.3
- The purpose of this study was to assess different épproaches
to academic preparation for business careers. The sﬁudy
deals with the principles underlying collegiate education
for business, the application of these principles to

lrames H, S. Bossard and J. Frederick Dewhurst, Uni-
versity Education for Business (Philadelphia: University of
Pennsylvanla Press, 1931).

°Ibid., pp. 268-69, 297-98, 533-35.

3Frank C. Plerson et al., The Educatlion of American
Businessmen (New York: - McGraw-Hill Book Company, 1nc.,

1959).
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exlsting programs of undergraduate and graduate schools of
business administration, and selected areas of the colle-
glate business curriculum. The authors recommended raising
academic and admission requirements and providing adequate
educatlional faclillitlies for the variety of business careers
for which students are belng prepared. They also felt that
the school should 1limlt its offerings ir the various spe-
clalized areas and that no more subjJect speclalization
should be encouraged, particularly at the undefgraduate
level, than 1s necessary to secure a start in industry.

A simlilar study of collegiate education for busi-
ness was commlssioned by the Ford Foundation! in 1959, also.
The purpose of the Ford sﬁudy was to provide the basis for a
carefﬁl reappralsal of the status of business education in
the United States. The authors discussed the broad 1ssues
that confront American colleges and universities in provid-
ing professional preparation for business careers. In addi-
tion, an analysis was made of the types of institutions
offering programs of business administration, the nature of
business competence, existing curricula, students, faculty,
instruction, and research. The authors formulated a set of
benchmarks by which colleglate business programs may be
- evaluated. They offered criticlsms concerning 1lnadequate

backgrounds of business students, superficlal teaching,

lRobert A, Gordon and James E, Howell, Higher Educa-
tibn for Business (New York: Columbia UniversiTy Dress,
1959).
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unplanned curricula, speclallzation, and inadequate training
of facultles. The recommendations dealt with methods of im-
proving these areas.

The purpose of an independent study by westl in 1960
was to determine an appropriate philosophy and content of
colleglate educafioﬁ for buslness and business teaching in
the light of the post-graduation occupational history of
graduates over a ten-year period. West ilndicated that there
is a small but perceptible shift over a ten-year period away
from "unrelated" and "directly related" occupations toward
gccupations "somewhat related" to undergraduate filelds of
specilalization. One of his major findings was that retaining
and advancing in a business occupation (except for accounting
and teaéhing) appear to depend quite largely on actual occu-
pational experlence rather than on specific colleglate in-
struction,

In 1963, the first yearbook2 of the National Buslness
Education Association was devoted to an evaluatlion of the
rapidly changing nature of business life and a dellneation of
the areas of major concern of education for business at all

levels. Of particular value to a study dealing with a

llLeonara J. West, "A School of Business Surveys Its
Alumni--1949-1958" (independent study, Southern Illinois
University, 1960).

®Doris H. Crank and Floyd L. Crank (eds.), New Per-
spectives in Education for Business, -First Yearbook of the
National Business Education Assoclation (Washington: National
Business Education Association, 1963).
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philosophy of and guldelines for the education of future
businessmen and business women was the discussion on the de-
sired outcomes of education for business in four-yeér col-
leges and universities. Reference was made to a number of
research studles that contalned pertinent information on the
alms of colleglate education fof business, the future role
and function of the undergraduate buslness program, and the
curriculum. Severel curricula were suggested for use 1in ac-
cordance with the desired outcomes or aims of a‘particular

institution.

1 of education and

The function of a 1964 pilot study
preparation for business leadership was to learn the views
held by sixty -six executives who occupied strategic positions
in American corporations. The study constituted an attempt
to trace the basic career patterns of the respondents, indi-
cate the factors that they felt were required for top-
management leadership, summarize thelr views on formal edu-
cational requirements for future chief executive officers,
and identify the factors that will most affect the top execu-
tive's position by 1980. The study also contained a discus-
sion of the overall educational opportunities availlable and

the roles to be played by both industry and the school of

business,.

1Floyd A, Bond, Dick A. Leabo, and Alfred W. Swin-
yard, Preparatlion for Buslness lLeadershlip, Michlgan Business
Reports No. 43 (Ann Arbor, Michigan: The University of
Michigan, 1964).
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Whereas the foundation studles were concerned with
nearly all aspects of higher education for business, Watson1
conducted a study that was directed solely at the undergradu-
ate school where general studies represent forty to sixty per
cent of the required academic effort for a degree. Watson re-
viewed the problems of collegiate education for business and
the business curriculum from the standpoint of a businessman
rather than that of a business educator. He gave speclial em-
phasis to the basic areas of business competence, tTeaching
methods, teachers, research, the general curriculum, and
areas of concentration. Watson recommended that the hlstory
.of western civilizatlon should be added to the existing set
of general-studies requlirements and that very early in the
college program there should be one course giving an overview
of the business world. The latter recommendation 1s 1in har-
mony with the report by Bossard and Dewhurst that was pub-
lished over thirty-seven years ago.

Loftis® in 1966 and Clark3 in 1967 reported studies

that involved a unique, two-way application of the major

lprank Watson, An.Analyéis of the Busilness Curricu-
lum, Monograph No. C~14 (Cincinnati: South-Western Publish-
Tng Company, 1966).

2Gene Austin Loftis, "Synthesis of Fundamental Ideas
‘Relative to Collegiate Education for Business" (unpublished
Ed.D. dissertation, College of Education, University of Okla-
homa, 1966).

SHoward D. Clark, "Synthesls of Fundamental Ideas
Relative to Collegiate Education for Business" (unpublished
Ed.D. dissertation, College of Education, Universlity of Okla-
homa, 1967).
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i1deas and recommendations presented in the Ford and Carnegile
reports. The problem of Loftis!' study was to synthesize
these authoritative expressions of viewpolnts regarding edu-
cation for business and to analyze them in relation to the
considered judgments of college teachers actively engaged in
education for buslness. Operational guldelines reflecting
the 1deas and the recommendations of the authors of the two
foundation reports were then prepared. The guldelines dealt
with the requirements in buslness occupations, the nature of
business competence, the objectlives of colleglate educatlon
for business, the heeds of business students, general educa-
tion for business, the professional core of education for
business, the areas of concentration in education for busi-
ness, the preparation of the business faculty, and the in-
structional methods and research. An opinlonnaire contaiping
the guldelines was presented to the teachers on the faculty
of Central State College, Edmond, Oklahoma; and the teachers
were latef questioned with respect to theilr reactions to the
items on the opinionnaire. The study concluded with a summa-
tion of areas wherein the college teachers either agreed or
disagreed with the foundation reports.

Clark's problem was to assay the validit& ofnselected
authoritatively expressed criteria for colleglate programs in
business education through an analysis-and interpretatlion of
programs completed by students and an analysls of data pro-

vided on thelr transcripts. He combined and arranged the
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information collected from the foundation reports into a syn-
thesis of the same major ideas included 1n Loftis's gulde-
lines, However, Clark added another area: current lssues
in collegiate education for business., Data from the various

sources were tabulated in the areas of selection, admission,

-and retention of business students; general education for

business; the business core; and business specilallzation.

- Implications resulting from the comparison of the data with

the major ideas taken from the foundation studies were then
made, The study concluded wlth a suQmation of findings that
enumerated the major divergences in the undergraduate program
in busliness at Central State College from the suggested pro-
gram in business contained in the reports. |

The studles by Loftis and Clark did not result in the
formulation of any definite conclusions. The generalization
process used, however, did lend itself to the identificatlon
of certain major concerns for undergraduate education for
business,

The purpose of this section was to review research
studies that were directly related to colleglate education
for business at the undergraduate level. All except one of
the studies were written b& buéiness educators., There was
a striking similarity among the studies, for they ilndicated
the same areés of weakness in collegiate programs of business
and recommended simlilar methods for improvement. These stud-

les contained vital information that was most helpful in the
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formulation of the guldelines in Chapter IV. The noticeable
scarclity of studies dealing wlth guidelines for the organiza-
tion and administration of undergraduate programs of business

emphasizes the urgent need for research in thils area.

Procedure

The first step in this study was to locate and to
read carefully materials dealing with the methodology of de-
veloplng a philosophy of education and of formulating gulde-
lines for any program of education,

The second step consisted of the locatlon and analy-
sis of the sources of data that were utilized in this study.

The third step was to develop a philosophy . of colle-
glate educatgn for businesé, based on an analysis ;—ind inter-
pretation of the data gathered in the second step of this
study. | |

The foﬁrth step was to establish the format with
which to bulld the comprehensive guldelines that were formu-
lated through this study. The researcher anticilpated that
each guldeline would be developed at least in terms of "What,"
"Why," and "How,"

The fifth step, utllizing analytical techniques, was
to formulate the specific guidelines that constituted the
outcome of this study. While the actual pattern grew out of
the study, the original plan was that the guldelines would

giVe attention to such elements as general educatlon, the

business administration core, business specialization, and



16
overall institutional responsibilities. Other pertinent ele-
ments became apparent as the investlgation progressed.
The sixth step involved an appralsal and an evaiuation
- of the guldelines by faculty members of the Universlity of
Oklahoma, Norman, Oklahoma. This'step required tpe careful
: _J

consideration of the proposed guldelines by at least one mem-

ber from each department in the College of Buslness Adminis-

4

vt tratlion., On the basis of the Judgments expressed by these

faéulty members, the guidelines were revised to reflect the
composite thinking of the evaluation panel.
The final step consisted of the formal preparation

and presentation of the research report.



CHAPTER II
COLLEGIATE EDUCATION FOR BUSINESS IN AMERICA

A procedure essentlal to the growth and the success
of any educational program is the development of a philo-
sophical and operational framework within which individuals
and programs can function effectively. The framework should
be based on an analysis ahd interpretation of a wlde array of
facts and knowledges concerning the field or area belng con-
sldered. This chapter, therefore, 1s devoted to a dlscussilon
of pertinent factors in the growth and development of colle-~
glate education for busliness in the United States. Also, an
examination is made of the lmportant issues and problems con-

fronting education for business at the undergraduate level.

Historical Perspective

American colleglate education for business 1s a natu-
ral outgrowth of our economic development. During the Colo-
nial Period, the apprenticeship systém was relied upon to
prepare individuals for the technological aspects of business
and for effective citizenshlp. The colleges 1n existence
during fhat period were for the select few who-deslred to be-
come doctors, lawyers, and ministers.

17
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After the War of 1812, the American economy changed
from one that was primarily agricultural to one that was
largely industrial, thus making the apprenticeship system of
education no longer adequate. The major emphasis was upon
the development of productive capacity. Education for the
money-market éspects of busliness was mostly confined to the
private business schools and the secondary schools,

During the period 1870 to 1890, the second phase of
the Industrial Revolution was ushered in. Large segments of
the population began to move westward and to develop the
frontier, With this movement and development, the number of
domestic markets for business and industry began to multi-
ply. Buslness organization changed rapidly with the develop-
ment of these markets. IndiVidual proprietorships began to
decrease, while partnerships and corporations began to in-
crease and control a major portion of business activities.
These changes brought about a need‘fqr effective business
leadership. The management posltions required a broader type
of education for business than that offered in the private
business schools and the high schools, Education for busi-
ness at the colleglate level became increasingly necessary
for the effective administration of business affalrs. Con-
-sequently, American higher education expanded its curriculum
to include the academic preparation of future businessmen and

“

business women.
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The First Colleglate School of Business

In 1869, General Robert E. Lee made the earliest known
proposal for the establishment of a collegiate school of
business in the Unlted Staves. This proposal is found in a
report by Lee to the trustees of the institutlion that is now
known as Washington and Lee University. Lee dled the follow-
ing year, however; and the proposal was not carried out.
Similar attempts were made at several other institutions dur-
ing the next few years but proved unfruitful.

The first formal colleglate school of business in
Amerlca was the Wharton School of Finance and Economy, sub-
sequéntly renamed the Wharton School of Finance and Commerce.
This school, financed by Joseph Wharton, a wealthy Philadel-
phla merchant and manufacturer, was established at the Uni-
versity of Pennsylvania in 1881 as a department in the liberal
arts college. Wharton specified that the institution provide
facilities for education in the principles of successful
civil government and training sultable for those who intended
elther to engage in business or to undertake the management
of property.l

Although not very successful during its formative
- years, the Wharton School ultimately became the largest de-
partment of the University of:Pennsylvania. The program in

buslness preparation was an adjunct to the Department of

lreverett S. Lyon, Education for Business (Chicago:
The Unlversity of Chlcago Press, 1931), pp. 327-208.
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Economics, The faculty was composed of men taken from the
liberal arts college to teach subjects about which they knew
little. Because of thelr classics-oriented educatibn, these
teachers were opposed to the idea of a practical college edu-
cation. In the fall of 1883, however, the school was re-
organized; and the faculty consisted of professors and in-
structors who were versed in the subjects that they taught.
Needless to say, this much-needed reorganization did not auto-
matlically solve all the problems of the new school.

The following statement provides some insight into
the difficulties that were encountered by the administrator
in working out the curriculum and establishing the school's
position in the University:

There were no models which we could follow.

There was no experience from which we could profit.
The funds themselves were very ilnadequate for the
purpose in hand. The other departments in the Uni-
versity and most of the other members of the faculty
were bltterly opposed to the whole project. And
even 1f they did not actually interfere to prevent
the progress of the work, they stood with watchful,
Jealous eyes to see that no concession of any sort
should be made to these new subjects which, in their
oplnion, might in any way lower the level of scholar-
ship as the ideal had been_accepted by the upholders
of the traditional course.

Thus, many factors hampered the establishment and progress of

the flrst colleglate school of business.

lFrances Ruml, "The Formative Period of Higher Com-
mercial Education in American Universities," The Colleglate
School of Business, ed. L. C. Marshall (Chicago: The Uni-

versITy of Chicago Press, 1928), Part I, 2, quoting E. J.
James, . "Origin and Progress of Business Education in the
United States" (address at conference at University of Illi-
nols, 1913).
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The Growth of Collegiate Education for Business

One 1ndication of the growth of colleglate education
for business is the increase in the number of new schools,
divisions, departments, and courses in business during the
period after 1881, For seventeen years, the Wharton School
was the only institution offering education for business at
the collegiate level. Then,in 1898, the second and third col-
leglate schools of buslness were founded; namely, the Univer-
sity of Chicago's College of Cdmmerce and Politics and the
College of Commerce at the University of Californla, respec-
tively. In 1900, provision for education for business was
made at four other institutions: the University of Vermont,
the University of Wisconsin, New York University, and Dart-
mouth College.

While the growth of colleglate education for busi-
ness as a whole has been phenomenal, progress during the
early years was slow and halting. One author depicts the
growth pattern of higher education for business as follows:

The new century thus began with collegiate educa-

tion for business announced at 7 institutions. The
next decade saw some 12 more institutions added to
the 1list; the next five years, some 21; and during
the next nine years such a veritable craze «for busi-
ness education swept over the country that some 143
more were added; so that at the opening of the year
1925, 183 (probably more) American colleges and uni-
versities had "departments" or "schools" or "courses"
or "divisions" or some other formally organized unit

of instruction in "business" or "commerce" or "busi-
ness administration" or other appropriate title,l

lMarshall, op. cit., p. 4.
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These statistics clearly indicate that colleglate education
for business 1s largely a product of the twentieth century.

Between 1914 and 1940 almost every important public
university in.the United States established a school of busi-
ness,l Enrollments rose spectacularly immedlately after
World War II and, following a levellng off in the 1950's,
have continued to lncrease at a phenomenal rate.

In 1959, the authors of the Ford Foundation report on
colleglate education for business presented the following
statistics concerning the growth and the magnitude of this
field of professional preparation:

Business programs leading to the bachelor's or
master's degree are today avallable in about 600
four-year colleges and universities. About 160 of .
them have separately organized schools or colleges
of business, and these award about three-fourths of
all business degrees. In addition, there are more
than 400 departments or divisions of business adminis-
tration (frequently combined with the department of

economics), accounting fgr a bit more than a quarter
of all business degrees,

Thus, colleglate education for busliness has become a signifi-

cant area of American higher education,

The unique posltion held by education for business in

the United States is described as follows:

. . o academic business education has been more ex-
tensively and highly developed in the Unilted States
than anywhere else., The United States, 1t 1is falr to
say, 1s the first country in the world to prepare
young people formally and on a large scale for ca-
reers in business. The American business school has

lpierson, op. cit., pp. 42-43,
2qudon and Howell, op. cilt., p. 26.
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become an object of study for a stream of visitors
from all parts of the free world, and some of 1ts
features are now being fitted into the educational
systems of many other countries, not only in the in-
dustrial countries of_ Western Europe but also in the
less developed areas.

Without a doubt, the United States 1s the leader in this edu-
cational fileld, . )

‘ Student-enrollment figures in the middle 1960's show
that preparation for‘business is one of the most popular
fields of study for American college students and that colle-
glate education for business has grown more rapidly than
higher education as a whole, Professiona;,preparation for |,

business careers 1s now an integral part of higher education,

Types of Business Schools
Baslcally, institutions offering colleglate education
for business have been formally organized into four distinct
types as follows: |

1, Graduate schools, such as those at Harvard
or Stanford, requiring a haccalaureate for admission.

2. Graduate schools, usually with two-year cur-
ricula, admitting some seniors and carrying work on
to the graduate level,

3. Colleges offering two-year undergraduate
business curricula in the Jjunlior and senlor years.

L4, Colleges offering a four-year buslness cur-
riculum but requiring the inclusion of the rough
equivalent of two years of liberal arts work.

The main concern of this study 1s education for business as

offered in two-year and four-year undergraduate schools.,

1pid., pp. 19-20.

°Richard Hofstadter and C. DeWitt Hardy, The Develop-
ment and Scope of Higher Educatlon in the United States
(New York: Columbla University Press, 1952), p. 90.
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Organization of Collegilate Schools of Business
In harmony with the usual practice of professional
schools, a movement for organizatlion soon began among colle-
glate schools offering education for business. In June, 1916,
the American Assoclation of Colleglate Schools of Business
(AACSB) was formed for the purpose of promoting and improving
higher education for business in America., On November 13,
1§19; the AACSB held its first program meeting at Harvard
University.l Standards of admlssion were established as one
means of stimulating improvement in the gquality of the work
of colleglate schools of business. Those standards set up
specifications regarding admission requirements of the school
of business; the minimum qualitative requirement of semester
hours for the undergraduate degrees; the iAstructional staff,
regarding rank, training, salary, and teaching load; the num-
ber of filelds of work offered and requirements within spe-
cific flields; and the library facilities.?2
The following statement provides additional informa-
tlon concerning the AACSB:
In higher edudation, the American Association of
Colleglate Schools of Business is the major accredi-
ting body for business programs, Most universities
stressing strong programs in business are members of
AACSB, To qualify for membership, colleges and uni-

versities must meet rigld curriculum and faculty re-
quirements, For example, more than one-half of the

1Lyon, op. c¢lt., p. 332.

2Rum1, loc. cit,
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undergraduate courses in business must be taught by

full-time facult¥ with terminal degrees in their

teaching fields.
These rigid curricular and faculty requirements have con-
tributed much to the professionalizatisn of collegiate educa-
fion for buslness, The full significance of the AACSB lies
perhaps in the fact that it represents a serious, concerted
attempt to improve %he quality of instruction in this fleld.

This section on the growth and organization of colle-

gilate education for business has been presented with the pur-
pose of providing a baslis for a deeper undefstanding of the
problems confronting higher eﬁucétion for business. The
sfatus of collegiate programs of business at the undergradu-
ate level is further clarified in the following section,

which consists of an examination of current issues in this

area.

Issues in Colleglate Educatlion for Business

The past nine years have been the most challenging
perlod in the history of collegilate preparation.for business,
especlally at the undergraduate level. The question of how
future businessmen and business women should be educated 1s
of grave concern not only to collegiate schools of business

but also to the business world itself. Although education

lyitiiam C. Himstreet, "The Administration and Super-
vision of Business Education on the University Level,"
Administration and Supervision in Business Education, ed.
Kenneth J. Hanson and Parker Liles (Washington: Natilonal
Business Education Assoclation, 1965), Part II, 30.
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for business is flrmly entrenched on colleée and university
campuses, an enormous array of controversial issues exists in
this area of higher education.

The challenges confronting collegiate education for
business are baslcally the same as those facling professional
education as a whole. Below is a list of some of the com-
plaints filed against eduqatipn for the professions, usually
accompanied by calls for reappralsals of curricula.

1, Excessive vocationalism at the expense of

liberal education
2, Too much concern with subject matter and not

enough with processes of thought
3, Narrow speclalization and compartmentallza-~

tion. .
L4, Isolation from surrounding and underlying
disciplines '

5. Too much application, not enough principles
6., Superficiality in the interest of broad
coverage rather than depth for real insight.l

These complaints against undergraduate education for buslness
are far from new. The principal i1ssues 1n this fleld have
been present since the formative phase of higher education
for business.

Each major review of education for buslness at the
collegiate level has arrived at similar concluslons about ob-
jectives, mefhods, and results and has admonished agalnst vo-

cationalism in course work. In response to these calls,

faculties have engaged in a reexamination of thelr objectives,

lrawrence D. Collidge, "Challenges to Business Educa-
tion in a Time of Reappralsal," New Images for Business Edu-
cation, Proceedings of Delta Pl Epsilon Silver Anniversary
Program (Evanston, Illinoils, 1961).
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educational standards, and curricula. As a result, many in-

institutions elther have made or are making substantial

changes in thelir business curricula.
The main issues of the debate are as follows:

The debate over how best to educate future busi-
nessmen resolves itself into a formidable array of
issues, In conslderable part these have to do with
objectivés and the best means of implementing
them, . . . There are other issues, As a part of
a university, a business school can perform some
combination of the following functions: educate
future practitioners, engage in research, train fu-
ture teachers and research workers, and perform a
varlety of service activities (such as educational pro-
grams for persons already in business and consulting
for business firms and government agencies). Should
all schools try to perform all four functions?

An even more detalled analysis of these issues indicated the
following areas of concern: the curriculum, admission poli-
cles, student abilities and interests, and career require-
ments .2 )

An understanding of the issues in colleglate educa-
tion for business is dependent in part upon an understanding
of the bases for the controversy and the numerous factors and
forces that have shaped higher education for business. In an
attempt to clarify rather than to justify the status of edu-

cation for business at the colleglate level, three important

areas of the controversy have been selected for discussion:

(1) objectives, (2) curricula, and (3) educational standards.

leordon and Howell, op. cit., pp. 8-9.
2pierson, op, cit., pp. 14-15.
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Objectives y
One of.the first essentlals 1in the organlization of a
collegliate program of business should be the settling up of
its objectives. Before any progress can be made, a decision
must be reached concerning exactly what should be done.
During the period of the hectlc growth of collegiate
schools of busilness, time was not always taken to formulate
specific objectives., Also, the fact that the business pro-
gram 1s typlcally an offspring of the 1iberal.arts college
has tended toward a certaln vagueness of objectives. The
following statement illuminates some of the reasons why ob-
jectives were so hazy during the formative period of higher
education for business:
In not a few cases, schools or curricula or courses
were started as ventures in financlal opportunism
rather than as educational ventures. In some of
these lnstances, the buslness school was desired be-
cause of its ablility to make a net financlal contri-
bution to the general unlversity budget. . . A ,
As late as 1966, the goals of some colleglate schools of busl-
ness were still not preqisely defined.?
The question of what the obJectivesvof collegiate
education for business should be 1s a difficult éné. Three

distinct aspects of this subject are:

1. Objectives from the standpoint of the gen-
eral public

lMars.hall, op. cit., pp. 17-18.

2Ernest M. Fisher, "The Study and Teaching of Busi-

ness," Part I, The Journal of Business Education, XLI (March,
1966), 241-42,
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2. Objectives from the standpoint of our own stu-

dents
3. Objectives from the standpolnt of the entire

system of higher education in America, of which we

are a part.
As business condltions and operations have changed, so have
the objectives of academic preparation for business. The
original purpose of the colleglate schools of buslness was
to complement at the higher education level the clerical
office skills program of the private business colleges and
secondary schools. Opportunities were providéd for individu-
als to prepare for careers in the functional areas of busi-
ness. In the evolution of colleglate education for business,
especlally after 1960, the trend has been toward emphasis
upon preparation for managerial careers.2

Because of the current management-oriented objective,
many business educators feel that a vold is developing in
colleglate education for business. Eyster voices his con-
cern in the followlng manner:
The colleglate school of business 1s the logical

educational agency to fill the void that is growing

in education for business careers. It is hard to

conceive of collegiate schools of business lgnoring

the unprecedented demand for the education of quali-

fied personnel at the semiadministrative and techno-
logical levels, therefore, leaving education to

lBossard and Dewhurst, op. cit., p. 269, quoting
R. E. Heilman, "A Reevaluation of the Objectives of Business
Educatlon," Proceedings of the tenth annual meeting of the

American Association of Collegiate Schools of Business, 1928,

2Elvin S. Eyster, "A Growing Void in Education for
Business," The Journal of Business Education,XLII (March,
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support and undergird top managemint to schools of
less than higher education level.

The following statement shows that Tonne 1s in agreement with
Eyster on the matter of objectives:
For this reason, colleglate schools often object to
clerical training, which they feel should be glven by
private vocational or public hlgh schools. Graduates
of colleglate business schools usually must go through
the channels of clerical service before they can be-~
come managerlial workers. Therefore, to the extent to
which the colleglate school falils to train for an
initial position, it falls in one phase of its duty.2
Thus, one objJectlve of collegiate schools and departments of
business administration should be to prepare individuals for
thelr first jobs.

As can be gleaned from the preceding discussilon,
there is little agreement in the area of objectives of colle-
glate education for business. All programs of colleglate
preparation for business careers should not necessarily have
the same objectives, Consequently, programs organized to
achleve varied objectlives should not be identical. A stand-
ard pattern should not be imposed on colleglate programs of
business. Each school should take lnto account 1ts own pe-
cullar environment. However, carefully formulated objectives
shouid be a part of every program of higher education for

business; and these objectives should be reflected in the

currlcula.

l1pig.

2Herbert A. Tonne, Principles of Business Educatlion
(24 ed.; New York: Gregg Publishing Division, McGraw-Hill
Book Company, Inc., 1954), p. 423,




31
Curricula

The curricula of colleglate schools of business repre-
sent the response of higher education to the demands of the
business world. Curriculum problems, however, have always
been serious ones for the field of business. Even during the
1960's, these problems have not been fully solved, as 1is evi-
denced by the countless symposiums, articles, and studies
dealing with thils subject.

Diversity has always been the chief characteristic of
the business curriculum at the colleglate level. An explana-
tion of tpis diversity 1s given by Lyons who wrote that cer-
tain schoéls developed pecullar curricula because the schools
were "fathered by the suggestions and endowments of business-
men but ., . . mothered and given definite form chiefly by the
departments of economics."l Some of the early schools of
business offered three years of general education ahd one
year of business; others divided the program aboﬁt equally;
still others limited general education to one year and of-
fered three years of speclalized preparation.2 These insti-
tutional differences are ln large measure a result of the
rapld development of the colleglate school of business move-

ment, the lack of tested models, the varied influences of

e

educational and business forces, and the different environ-

ments from which the schools sprang.

lryon, op. cit., p. 340,
2Tonne, op. cit., pp. 422-23,
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The heart of the controversy in the business curricu-
lum 1s concerned with the issue of speclalized education
versus general or 1ibera1.education. Just how far should
colleglate education for business go toward the teaching of
first-job skills? The first colleglate school of business
gave major attention to vocational subjects. Three major de-
velopments that furthered the vocatlional aspects of the busi-
ness curriculum were the multiplication of business subjects
as business schools opened and enrollments increased, the
wlde adoption of the case method, and the need for techni-
‘elans during World War Ii.l

Vocationalism is being decried by many educators, the
most prominent of whom are the authors of the Ford and the
Carnegle reports. They and other critics point to examples
of course proliferation as evidence of overconcentration in
‘highly specialized areas of first-level skills. "Rather than
developing into educatlional and intellectual leaders in the
buslness worid, buslness schools have in too many cases
evolved into recrulting and training arms of bilg business,"
accuses one educator,?

Ironically, even business leaders do not always look
with favor upon the colleglate school of business. Tonne
explains this negative attitude as follows:

. They usiness leaders/ confuse the business schools

of fifty years ago which overdid technlques and under-
did culture wlth the school of business of today.

lpisher, loc. cit. 2Tpid.
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Therefore, they tend to favor the liberal arts col-

lege at the expense of the school of business. DBusl-

nessmen often give preference to graduates of the

liberal arts_rather than to graduates from the school

of business.
This heavy emphasis upon and preference for liberal arts edu-
cation pose a problem to some educators. Tonne recently
volced his fear that the collegiate school of business might
develop into a kind of liberal arts school if existing trends
continue.?2 |

Much confusion exists about the subject matter of

collegiate education for business, especilally as far as gen-
eral education and specialized education are concerned, A
statement that seems to put a cap on the discussion of cur-
ricula 1n colleglate schools of business 1s as follows:

Nelther exceptional breadth nor profound depth

assures liberalizing result. No subject matter is -

inherently and assuredly liberallzing. Any subject

matter, from Arabic to zoology and from pharmacy to

business administration m%y, when properly presented,

have liberalizing effect. '
The matter of subject-matter presentation focuses on the in-
structional staff, which will be discussed in the foilowing

section.

Educational Standards
Quality of the ilnstruectlonal staff. Curriculum prob-

lems are of obvious lmportance in developing a program for

lgerbert A. Tonne, "Business and the University," The
Journal of Business Education, XLII (March, 1967), 231.

2Tonne, Principles of Business Education, p. 436,
3Collidge, op. cilt., p. 25.
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colleglate education for business. Equally obvious is the
fact that, regardless of the content of the curriculum, ef-
fective teaching is impossible wilthout qualified teachers.
Hence, a discusslon of the business curriculum cannot have
very much ﬁéaning without some consideration of the teachers
involved.

Curricula and teaching methods are nothing more than
the tools of education; thelr effective use depends upon the
ﬁkill of the teachers who utlilize them, The following state-
ment expresses this philosophy succinctly:

Men, rather than measures, determine the effective-
ness of teaching. There is no substitute for men
in the process of education--for earnest, enthuslas-
tic, capable men 1in the faculty and in the student
body. It 1s men, not methods or measures, that de-
termine whether a college shall be first-rate or
second class. Or, to put it more accurately, first
find the men, and the methods will take care of them-
selves,d
Finding the right men to teach the subjects offered in the
early colleglate schools of business was not an easy job.
Staffs were drawn largely from the depértment of economics
(in the case of those schools that emphasized intellectual
understanding) and from business (in the case of those
schools that emphasized technical training). However, as the

schools of business began to produce graduates, more of the

business teachers were drawn from this groupa2 Whille the

1Bossard and Dewhurst, op. cit., p. 481, quoting
William Bennett Munroe, "Quack Doctoring in the Colleges,"

. Harper's Monthly Magazine (April, 1928).

2Tonne, Principles of Business Education, p. 432,

-



35
businessman 1s stlll given much recognition in collegilate
schools of business, he usually serves in an advisory rather
than in an instructional capacity. - /

Many critics malntain that most business teachers,
desplite their much-improved academic qualifications, exhibit
little knowledge of or interest in the art of teaching. In
féct, one of the chilef lssues in the controversy pertalns to
methodology. One author says, "The suggestion of some edu-
cators that how a course 1s taught can be even more slgnifi-
cant 1n the learning process than what is belng taught seems
plausible."!

As far as specific techniques of teaching buslness
subjects afe concerned, much of the discussion in current
literature deals with the mérits of two widely used methods:
the case method, ploneered by Harvard, and the analytical
approach emphasized at the University of Chicago. Most
authorities recommend a.cbmbination of the two methods. Re-
celving the least amount of praise is the descriptive method
of teaching. Watson, however, maintains that this method
seems essential to get started in the area; for all areas of
2

knowledge require some application of organized description,

Thus, there appears to be a place for all three of these

older methods of teaching. Role-playing and games emphasizing

lWatson, op. ¢it., p. 30.
2pierson, op. cit., p. 286.
3Watson, loc, cit.
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business practices are cited as two of the newer teaching
methods in the fleld of business.

.Besldes criticizing the quality of business feachers
and teaching methods, many wrlters have accused the colle-
glate schools of business of not beling sufficiently research-
ofiented. The argument is advanced that more research ac-
tivity 1s necessary in order to improve the scholarly climate
of the buslness faculty. Admittedly, research effort does
tend to keep the researcher more closely in tquch with a
changing field. However, Watson feels that keeping up to date
in business also involves the continual reading of the litera-
ture in the field and contact with practitioners in busi-
ness,l |

—

Quality of students. Aside from voicing their dis-

approval of the objectives, curricula, and teachers in colle-
glate schools of business, critics have questlioned the
quality of students enfolled in these institutions, The main
issues involve admissions;.academic standards; and students'
backgrounds, academic interests, and career goals. "There 1s
only a bare handful of four-year schools lécated at universi-
ties which carefully screen beginning students," declares
Pierson.2 He also states that there is a comparatively small
number of outstanding students studying in the fleld of

business adminﬁstration.3 Echoing a similar opinion, Gordon

1Tpid., pp. 35-36. .
2pierson, op. cit., p. 62. 31bid., p. 69.
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and Howell allege that "many who are admitted to business
schools do not have the . . . mental abllity to acquire the
analytical tools that are increasingly necessary."l

Other critics have made references to the poor
" quality of the average bﬁsiness student. Some say that many
of these students do not belong in college and that they
should seek to further thelr education in junior colleges,
vocatlonal schools, and other post-high-school institutions.
The rejectlon of poor students is advocated by Gordon and
Howell, who recommend that the average quality of business
students '"needs to be raised, more by eliminating students
at the lower end of the scale than by increasing-the number
in the top few percentiles."2

By way of explanation, mention should be made of the
fact that for a long time education for business was looked
upon as a "dumping ground" for academically inept students.
Because of this stigma, the early colleglate schools of busi-
ness faced violent opposition and fought a bitter battle to
win academic respectability. As late as 1944, the war for
acceptance was still not over, as 1is evidenced by the follow-
ing statement:

Formal education for business 1is still considered

in many countries as training for a dishonorable or
unworthy activity. I do not know a college campus in

this country today where the colleglate school of
business is completely "accepted." It is, however,

1Gordon and Howell, op, cit., p. 101,
2Tpid., p. 338.
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my seasoned belief that through good management and

outstanding service rendered, these schools in due

time wlll domlinate the collegiate educational effort.L
This stigma, to a certain extent, still‘hovers over business
instruction. Some 6f the criticisms concerning the quality
of business students are based 6n objective, empirical evi-
dence and are justifiled in some lnstances. Other criticisms
may possibly stem from preconcelved ideas or unconsclous pre-
.Judices toward business students.

Being cognlzant of the probable validity of the criti-
cisms concerning the quallity of business students, Tonne ‘sug-
gests that careful and impersonal examinations be adminis-
tered to allhstudents and that students be assigned to pre-
liminary or advanced courses according to their needs and

abilities.2 This plan will solve many articulation problems.

Summary
The issues discussed 1in the last section of this
chapter clearly mirror the widespread confusion and dissatis-
faction that presently exist in collegiate education for
business at the undergraduate level. These same lissues have
been present from the very beginning, as the historical ac-
count at the beginning of the chaptef indicates. Widespread

reform has been called for in such areas as the business

lA. L. Prickett, The Colleglate Schools of Business
in American Education, Third Annual Delta Pi Epsilon Lecture,
Chicago, Illinols, December 28, 1944, p. 15.

2Tonne, Principles of Business Educatlon, p. 43?.
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curriculgm, teachers, teaching methods, course content, admis-
sion, ané standards. Obviously, none of these reforms can be
made independently of a consideration of the objectlives of a
partiqulaf-collegiate program of education for business.
Therefore, the loudest cry is for a distinct definition and
delineation of objectives. A clarification of objectives
will pfovide the foundation upon which to bulld the curricu-
lar and extracurricular experiences deemed necessary for the
preparation of future businessmen and business women. The
next chapter deals with an analysis of the fundamental ele-
ments in programs of undergraduate coliegiate education for

business.



CHAPTER III

FUNDAMENTAL ELEMENTS IN PROGRAMS OF UNDERGRADUATE
COLLEGIATE EDUCATION FOR BUSINESS

The institutions in which colleglate education for
business may be obtalned conslst of separately organized
schools or colleges (graduate and undergraduate ), divisions
or departments of business, liberal arts or'engineering pro-
grams that lead to careers in business, junior or community
colleges, evening or extension courses,;hniversity programs
for executive development, or company-sponsored management
training courses. Hicks statés that more than 1400 institu-
tions of higher learning in the Unlited States offer courses
in business administration.l Statistics indicate that under-
graduate schools, divisions, and departments of business rep-
resent the largest sector of tﬁis branch of education; there-
fore, undergraduate education for business has been'selected
as the main concern of this research report. |

Although much diversity exlsts 1in undergraduate pro-

grams of education for business at the colleglate level,.

lHerbert G. Hicks, "Some Survey Data and Estimates on
Business Schools," Collegiate News and Views, XXI (March,
1968), 7-8.

Lo
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there are certéin fundamental elements or areas of concern
that are common to all programs of educational preparation.
.These elements, some of which were referred to briefly in the
discussion of issues 1in colleglate education for business in
Chapter II, are (1) the administration, (2) the faculty,

(3) the students, (4) the curriculum, (5) the facilities,

and (6) the community. This chapter contains an analysis of
these six elements as they relate to undergraduate prepara-

tion of students desirous of pursulng business careers,

The Admlnistratlon _

When one thinks of administrators of programs of
undergréﬁuate educaﬁion for business, he usually thinks of
deans of separately organlzed schools or colleges of busi-
ness and chalrmen or heads of divislons of business in col-
leges and universities, The schools and the dlvlisions are
comprised of one or more departments of business administra-
tion, with their own teaching personnel and physical faclli-
ties. However, this administrative structure has not always
been characteristic of collegiate education for business.
Plerson states that the first colleglate school of business
dld not secure its own dean and faculty until 1912.1 Origi-
nally, the administration of colleglate education for busi-

ness was centered in the liberal arts'college.2 Most of the

lpierson, op. cit., p. 38.

2william M. Kephart, James E. McNulty, and Earl J.
McGrath, Liberal Education and Business (New York: Teachers
College, Tolumbla University, 1903), pp. 32-33.
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academic leadership in the foundling of business schools can
be traced to members of economics departments.l
The initial administrative efforts in higher educa-
tion for business could hardly be labeled successful. In
1881, Edmund J. James, the first administrator of an American
colleglate school of business, was brought to the campus of
the Wharton School to develop the new program. James' ac-
count of his new admlinistrative experiences indicated that
there were no models for him to follow, there was no experi-
ence from which he could profit, funds were ilnadequate, and
other departments in the Unlversity were bitterly opposed to
the whole project.2
The following quotatlion presents a bleak plcture of

some of the problems that confronted the administrators of
early programs of colleglate education for business:

By and large, liberal arts teachers had little ex-

perience--and even less interest--in the business

areas. . . . FPFrom the very beginning, economics

departments were prone to take a somewhat jaundiced

view toward the business newcomers. . . . At any

rate, from the view of liberal arts integration, the

launching of the collegiatg business school took

place 1n turbulent waters.
The turbulent waters in which the colleglate school of busi-
ness was launched have not subslded altogether even in the

1960's. The deans of colleglate schools of business and the

1Pierson, op. cit., p. 35.
2Kephart, McNulty, and McGrath, loc. cilt.
31pid,
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heads of business divisions and departments stlll face many
problems involving the faculfy, students, currlicula, budget,
and other areas of administration,.

As could be expected, the general functions of ad-
ministrators of programs of colleglate education for business
vary from school to school. The followlng functions deline-
ated by Toll, however, seem to be carried out by most deans
and chalrmen of colleglate schools and departments of busi-
ness administration:

_ 1. Determining the major objectives of the busil-
ness department '

2. Employing faculty members

3. Providing for the building, the equipment, and
the supplies

. Planning the curriculum
. Providing extraclass activities
. Supervising the faculty
. Gulding students’
. Conducting and supervising research
. Maintaining good public relations
10. _Helping to improve all types of business edu-

cation,l

O 0O~ O\ =

Simllar functions are reflected in a Jjob description prepared
by the Faculty Advisory Committee of the College of Busilness
Administration at the University of Oklahéma. The Jjob de-
scription outlined the dean's duties and responsibilities as
they related to the business faculty, the President of the
University, the Dean of the Graduate College, other deans and
the heads of other administrative units at the University,

llewis R. Toll, "Administrative Problems of Business
Education on the Colleglate Level," Administration and Super-
vision in Business Education, ed. Kenneth J. Hanson and Par-
ker Lliles (Washington: Natlonal Business Educatlion Assocla-
tion, 1965), Part II, 29,
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the students, and the business, professional, and industrial
community.1
What qualities must an administrator possess to carry
out effectively the functions listed above? 1In 1931, Bossard
and Dewhurst delineated as follows the areas of competence
with which deans should be equlpped:
.The deanship of a college of commerce calls for men
of abllity who combine varied experience and inter-
ests. Obviously, they need to know business, they
need to know the fleld of education, and they need to
be Interested in both and in thelr effective integra-
tion.? |
Efficient leadership of the business faculty 1s just as im-
portant in 1968 as it was in 1931. In fact, the very rapld
development of education for business at the colleglate level
and the problems created thereby make the present need for
top-notch leadership more intense than at any other period in
history.
In emphasizing the need for top administrators,
Patterson makes the following observation:
An accelerated rate of change has been the most
distinctive mark of our time, and there is no evi-
dence that the pace of this pehnomenon willl slacken
in the foreseeable future. The lmplications of this

soclal and sclentific revolution for both the busi-
ness community and higher education will require the

Lngop Description, Dean of the College of Business
Administration, University of Oklahoma," Prepared by the Fac-
ulty Advisory Committee. (Permission to refer to this docu-
ment was gilven by personal communicatlon from Professor
William H, Keown, dated April 5, 1968.)

2Bossard and Dewhurst, op. cit., pp. 551-52.
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highest calibre of business and educational leader-
ship and statesmanship.l

The "ideal" department chalrman is spoken of by Browning as

being "familiar with the causes of professional happiness

among hls staff members, of scholarly achievement among his
students, and mahagerial success with his superlors."? Per-

haps the "ideal".dean or department chairman does not actually
exlst; nor will there 1ikely be complete harmony among all

the elements in the program. However, the administrator can
attempt to‘bring out the full potential of each element and —
combine the elements to produce a program that becomes pro-

gressively better with the passage of time,

The Faculty

The following statement emphasizes the important role
played by the teacher in collegiate education for business:

No program of business education has signifilcance
apart from the lnstruction that 1s offered in it and
the co-curricular activities which are assoclated with
it., It is the business teacher who offers the in-
struction and motivates students to acquire the busl-
ness knowledges and abilities essential to them., It
is the business teacher who initiates the co-curricular .
activities that are most appropriate for business stu-
dents and who provides the enthusiasm and energetic
leadership required to keep them going. Thus, 1t 1is
the business teacher who constitutes the key factor

lRobert F. Patterson, "Schools of Business Today,"
~ The Atlanta Economic Review, XVI (April, 1966), 6.

. 2Elmer R. Browning, "The Ideal Department Chairman,"
Administration and Supervision in Business Education, ed.
Kenneth J. Hanson and Parker Liles (Washington: National
Business Education Association, 1965), Part II, 41.
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in the succesi or fallure of any program of education
for business.

The major function of the dean or chalrman should be the re-
crultment, the deveiopment, and the malntenance of a capable
faculty. Plerson declares that the most precilous resource
that any business school can possess 1s a highly qualifiled
and highly motivated faculty.2 .

4 In the early days of colleglate education for busi-~
ness, the faculty of many of the schools consisted of busi-
nessmen and professional practitioners whose real interests
lay along other lines. Even the full-time faculty members
dld not give total dedicatlon to the teaching of business
subjects. First of all, they were liberal-arts orlented and
took a dim view of a practical collegiate education for busi-
ness, Also, as could be expected, they knew very little
about the subjects they taught. Hence, these instructors
could be called neither "highly qualified" nor "highly moti-
vated"; but they were the only instructors available. How~
ever, as polnted out in Chapter II, the faculty was recrulted
from the graduates of the buslness schools as sufficient num-
bers were produced., @The businessmen were released from in-
structiongl duties and began serving in an advisory capacity.

As a result of thils change in the business faculty, the

lgerala A, Porter, "Competencies Needed by a Business
Teacher," Administration and Supervision in Business Educa-
tion, ed. Kenneth J. Hanson and Parker Liles (Washington:
NatIonal Business Education Association, 1965), Part I, 18,

2pierson, op. cit., p. 268.
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business program began to grow and to galn a measure of re-
spect in the field of higher education.

‘Recrulting competent faculty members constitutes an
area of grave concern to administrators. The competition for
highly qualified teaching personnel is great. Ideally, the
business teacher 1s expected to have the doctoral degree.
However, teachers are needed so desperately that the majority
.of the vacancles may have to be filled with persons who do
not have the termlnal degree. This urgent need has caused
many administrators of colleglate business programs to seek
persons eilther who have completed the course requirements for
the doctor's degree or who have had at least a year of work
on the doctoral level.

Other characteristics that successful busliness-
teacher candidates should'possess are identifiéa by Toll as
follows:

v . . abllity to get along well with all types of
persons, pleasantness and enthuslasm, dedicatlion to
the teachling profession, a strong desire to excel,
and a scholarly background and interest in at least
one subject matter area as well as the ability to
teach effectively in several fields,+
Needless to say, finding business teachers who possess all
these characteristics is a difficult undertaking.

Recruiting quality teachers is only half the fask;

retaining them is the other half. Government and industry

are competing quite favorably for thelr services, and many

lmo11, 1loe. cit.
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teachers leave thelr classrooms fbr more lucrative positions.
.For those who choose to remain in the‘teaching profession,
there loom the problems of self-limprovement and of'improve-
ment of instructional procedures.

One monumental study of higher'education-for business
points out that "one of the most important issues facing the
business schools 1s how.,. . . they can not only malntain but
improve the quality of their-faculties.ﬁl Many other au-
thoritative studles and articles have been devoted to a dls-
cussion of the quallty of teachers 1in colleglate schools of
'business; The critlcisms and the recommendatlons directed
toward the faculty in -separately organized schools of busl-

~ness are also applicable to teachers in collegliate divisions
and departments of buslness.

What constitutes "quality" in a business faculty? .To
a conslderable degree, the qualities that a top-flight busi-
ness teacher should possess are the same as 1n any other
‘fleld of professional preparation.' Some of the more impor-
tant characteristics are personal and professional integrity,
a sense oﬂ’commﬁnity responsibility, intellectual imagina~
tion, éenuine interest in students, capacity to communicate
ideas effedétively in oral and/or wéitten form, thorough
grounding in at least one broad area of learning, understand-
ing of ‘background subJects most relevant to the indlvidual's

area of speclal competence, and close famlliarity with'and

lgGordon -and Howell, op. cit., p. 341,
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active participation in current research developments., Above
all, the buslness faculty should be one that is still learn-
ing and still growing.l
Welss, an accounting professor at Seton Hall Univer-
sity in South Orange, New Jersey, offers the followlng ques-
tions that might be considered when attempting to determine
the quality or worth of a faculty member:
1. Is he (or she) an effective classroom in-
structor?
2. Has he contributed to the literature?
3. Has he participated in extracurricular ac-
tivities at the college?
. Is he active in professional organizatlions?
5. Does he speak on his subject matter disci-
pline outside of the classroom?
6. Does he work in his chosen field?
7. Glven tenure and a full professorship, will
the individual promoted avoid the tendency to rest on
his laurels and will he strive to continuously improve
the other six points of evaluation?
These questlons provide an excellent array of the elements
to be considered in the improvement of the buslness faculty.
The remaining discussion in this section constitutes an
analysls of these elements and thelr relationship to business

teachers in undergraduate programs of education for buslness.,

Teaching Effectiveness
For many years, academic concentration on research

and publications has overshadowed the desire to improve

lpierson, op. cit., p. 269.

2Charles J. Welss, "To Promote or Not to Prompte,"
Collegiate News and Views, XXI (March, 1968), 13-15,
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teaching techniques,1 There apparently was a time when the
professor made hls greatest contribution in the fileld of re-
search., His mission in life was to contribute to the sum
total of human knowledge. Students were taught as a sideline
and as a source of income. Within the last cen%ﬁry, the two
tasks of teachling and of contributing to human knowledge have
taken on a more equal value,?

Much of the discusslon and controversy concerning the
improvement of instruction in colleglate education for busi-
ness pertailns to methodology. The three methods most com-
monly used are the case method, the analytical approach, and
the descriptive method. Experience has proved that no
single method 1s adaptable to all types of subjeot matter.

A method that works in one course may not work in another;
hence, a combination of methods is reoommended by many busi-
ness educators. Although teachers place greater emphasls on
the case method and the analyticalAapproaéh, there is a defil-
nite place in methodology for the descriptive approach.
Watson maiﬁtains that all areas of knowledge require some
application of organized description and that the many as-
pects of business are no exception.3

Many technological advancements in communications

show great potential for future education in business. Among

lpaniel A. Wren, "Televising a Baslc Management
Course," Collegiate News and Views, XX (December, 1966), 7.

Watson, op. cit., p. 3. 31pid., p. 30.
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these lnnovations are business simulation, teaching machines,
overhead projectlion technlques, and educational television,
Recently, a programmed text for teaching basic management has
been published.1 One must remember, though, that teaching
methods'and medla are mere tools 1n the hands of educators.
How effectively these methods are used depends upon the de-
gree of sklll possessed by thelr users. Bossard and Dewhurst
assert that if, "earnest, enthusiastic, capable" individuals
are secured for the business faculty, "the methods will take

care of themselves."?

Research

The authors of many studies and articles have indi-
catea a great need for academic research in the field of
business administration. They feel that_increased research
activities will help to develop the scholastic capabllities
of the business faculty. Frles admits that one of the func-
tions of the faculty should be research; however, he feels
that some faculty members should be teachers, some should be
researchers, and perhaps some should be both.3 Similarly,
Watson i1s of the opinion that "the complete separation of
those teachers who teach from those who research cannot be

far away."H

lwren, loc. cit.

®Bossard and Dewhurst, op. cit., p. 481.

n

3Fries, op. cit., p. 410. Watson, op. cit., p. 34.
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One might ask, "What is the function of faculty re-

search?" Two specific functions are cited in the following
statement:

Research by a unlversity serves two purposes, and

this 1s as true in a professional field as in the

arts and sciences. First of all, it is through re-

search that man advances his understanding of the

world in which he lives. . . . Secondly, research--

or least scholarship--contributes to stimulating and

lmaginative teaching.
Because of heavy teaching loads, large classes, lack of ade-
quate clerical assistance, and committee assignments many
business instructoré find little or no time for research.
The admlinistrator, therefore, should make the necessary ad-
Justments in the teachlng schedule and other assignments of
faculty members who desire to engage in significant research
activities. He should be familiar with modern research tech-
nlques and should lead the way in initiating meaningful re-
search projects. The business faculty should be encouraged
to experiment freely.

Accomplishing the dual objective of improving teach-

ing and engaging in more research is a difficult task. How-
ever, Gordon and Howell malntain that this can be done by

planning the curriculum carefully and by teaching fewer and

better students.2

_lGordon and Howell, op. cit., p. 377.

2Ibid., p. 353.
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Extracurricular Activities

The influence of the business faculty extends far be-
.yond the realm of the classroom, Every instructor has a defi-
nite responéibility to the school, the studénts, and the
business community. Admittedly, heavy classroom duties and
advisory responsibilities leave a minimum amount of time for
extracurricular activities. The dedicated faculty member,
nevertheless, will arrange to carry out most of his obliga-
"tions.
L Members of the business faculty should accept their
responsibllity to wofk with the administration in the de-
velopment and the improvement of curricular, instructional,
research, and public service programs. They should make
meaningful contributions to faculty committees and academic
activities. They should participate in the variohs student
clubs and organizations and should encourage eligible stu-
dents to take an active part, Close llaison should be maln-
tained with the business community to facllltate research,
the collection of instructional materials, the securing of
financial and other support for the business program, and the
favorable placement of business graduates. Consultative
services should be rendered as often as feasible, These ex-
tracurricular activities will contribute much to the enrich-
ment and the growth of the business program, as well as to
the personal and the professional growth of the lndividual

business teacher,
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Professional Qrgagizations and Activities

An atmosphere that‘permits the professional gppwth of
the business faculty should be continuously provided by the
dean and the chairman. Participation in professional organi-'
zations and activities is Just one method by which teachers
may grow professionally. All business instructors should be
active members of thelr local, state, regional,'and national
professional assoclations,

Aside from attending and participating in meetings of
professdional organizations, the buslness teacher must be an
avid reader of professional and other materials to keep aware
of the rapid changes in the economy, business, and education,
Hls wlde reading may put him in a position to grow even more
by éontributing to the literature in his field.

The experiences derived from participatiﬁg in profes-
sional organizations and other related activities will in-
crease the teacher's total worth to the business department,
the school, his fellow faculty members, the students, and
the business community. Mosf important, these activities
stimulate the pefsonal and professional growth of the busi-
ness teacher 1n a way that cannot be duplicated by any other

.type of endeavor.

.Busliness Experience
Members of the business faculty should engage in oc-

cupational experiences to make thelr instructional materials

more meaningful.  Many faculty members were deprived of
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supervised practical experience while recelving thelr aca-
demic preparation. Gordon and Howell present the followlng
reasons why this deficiency exlsts:

"Ideally, students should have supervised practical

experieénce to go with their formal training on the

campus, In practice, this is difficult to achleve

for a number of reasons. The Jobs likely to be

avallable to students are at too low a .level to add

significantly to what 1s learned in the classroom.

.Much emphasis on working while going to school is

likely to interfere with the process of formal educa-

tion, It is difficult to induce business firms to

take on students chilefly for the educatlional benefit

to the student, particularly if the period of employ-

ment 1s short and involves much supervision.1
One way in which business instructors may acdquire experience
in thelr filelds and remove this deficlency is by performing
consultative services for businessmen. While serving as a
consultant, the buslness teacher can test the theories that
he has learned and has taught his students. Welss declares
that "the marrlage of theory and practice comes to life in
the classroom when professors draw on contacts with business
problems to illustrate thelr discussions."2 Other business
experience can be galned by such actlvitles as participating
in business internships and fellowship programs. Participa-
tion In these types of programs serves a dual function: i1t
gilves the teacher beneficlal business experience, while it
serves some of the needs of the business community.

In summary, effectlve teaching, signiflicant research,

participation in extfacurricular and professional activities,

11pid., pp. 372-73. 2yeiss, loc. cit.
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and meaningful business experlence wlll combine to produce a
business faculty of which any school might be proud. Indeed,
the business program moves forward on the strength of its
faculty; consequently, a strong faculty uéually means a

strong program of educational preparation, .

The Students

The one element around which all other elements in
the buslness program revolve 1s the student body. However,
students pursuing colleglate courses in business administra-
tion have never qulte completely enjoyed the prestige ac-
corded students 1n the older professions, such as law, medl-
cine, and engineering.~ A-common practice of teachers in some
colleges in the early days of higher educatlion for busilness
was to gulde the slower learners into the field of business
administration, As a result, business programs soon gained
the reputation of being the academic "dumping ground," de-
signed for students who were incapable of pursulng more rigild
courses of study. With the improvement of instructional ma-
terlals and the upgrading of the quality of the faculty, col-
leglate education for busliness is gradually taking its place
among the other professions.

A survey conducted by the Busliness Management re-

‘search staff revealed that business administration graduvates
are generally held in high regard., Of the more than 100 top

executives questioned, 54 per cent indicated that business

students were well prepared in college; 45 per cent saild that
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holders of business administratibn degrees are at least as
well prepared as holders of liberal arts degrees, Of those
executlves whose companlies actively recruit college graduates,
nearly one-third reported that they recruited exclusively
among busilness students.1 Aside from being in great demand,
business administration graduates earn more in thelr careers
than practically any other class of undergraduate degree
holders.?

A successful business graduate is the desired product
of the school or the division of business. The competent
dean or chalrman, llke any other efficient manufacturer, will
strive continuouély to improve his product. Therefore, the
rest of this section deals with fundamental areas in which
student lmprovement can be emphasized. These areas include
recrultment and admlission, academic standards, student activi-

ties, guldance, placement, follow-up, and alumni relations.

Recruitment and Admission
Recognizing the fact that there are many academically
deficient students in programé of undergradggtg education for
business, business deans and chalrmen have sought to improve
the qualit&‘bf students by instituting more rigld procedures
governing recrultment and admission. They know that the cur-
riculum level cannot be raised without flrst elevating the

intellectual level of the students.

lHicks, op. cit., p. 9.  2Ibid.
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An active program for recrulting business students is
imperative, The business school and department can attract
scholastically adept students by developing an intellectually
challenging progfam, by establishing a close relatlonship
with guldance counselors in the high schools, and by making
avallable to selected students appropriate, up-to-date in-
formation about the business field and about the work of the
school or department of business. These are just a few of
the ways in which competent students may be encouraged to
choose buslness as a career,

Through the years, the admission polilciles bf colle-
glate schools of business have been subjected to considerable
criticism. As early as 1931, Bossard and Dewhurst élleged
that "there has been too indlscriminate an admission to the
colleges of commerce” and that the business schools "have set
too much store in a mere growth of numbers, . _. without de-
termining whether many of the students . . . were fitted . .
for business car'eer_s-.“1 Twenty-eight years later, Pierson
wrote that "hardly any undergraduate business‘schools, espe-
clally those with four-year programs, follow selective admis-
sions policies."2 Gordon and Howell reported that the data
gathered in 1954 by the Commission on Human Resources and‘
Advanced Training indicated that -students in some filelds were

more highly selected in terms of lntelligence scores than

1Bossard and Dewhurst, op. cit., p. 557.
2Pierson, op. cit., p. 55.
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were students in other filelds and that business studeﬂts as a
group were below average.l

Because of the ever-present criticism and the increase
in enrollment and heterogenelty of business students, more
and more attention has been glven to methods of selecting the
students to be admitted to the business program. When making
admission decisions, many schools and departments consider
such factors as the student's overall high school record, his
inherent ability as indicated by admission tests, and his
personal gqualifications and characteristics.

No single criterion or group of criterlia can predict
accurately which students will be successfﬁl in business and
which ones will not. However, some method of selective
screening 1s necessary to secure the highest number of pros-
pective businessmen who possess well-balanced personalities,
keen intellectual abilities, and the ability . to grow. If the
students are carefully selected, the chances for producing

graduates of a higher callbre are greatly enhanced.

Academic Standards
Generally speaking, academic standards are influenced
by the level of abllity possessed by the students admitted to
the business program. Nelther should low-abllity students
be expected to perform on a high academlic plane nor should

the performance standards be lowered to correspond to the

lgordon and Howell, op. cit., pp. 324-25.
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abllity of the students. Admission, therefore, should be
granted only to those who have shown some evidence of thelir
ablility to meet the prescribed standards of elther the school
or the department of business.

Academlic standards in undergraduate education for
business have been subjected to criticlism for many years.
Gordon and Howell, whose study gave a considerable amount of
attention to the matter of academlc standards, made the fol-
lowing observation:

Admission standards are too low, with the result that

too many students are accepted who do not have elther

the background or the innate abllity to survive a

rigorous college program. On top of this, most

schools do not attempt to offer a rigorous program,

in part because of the high attrition rate that would

result, in part because the faculty 1s not motivated

to insist on high standards.,t
Pierson, in reporting the findings of a three-company study,
wrote that "not only do the courses in business apparently
draw less able students . . , but . . . they give them higher
grades as well,"2 Reports such as this add to the erroneous
suggestion that if a student cannot do well in other filelds,
he should study business administration. |

Needless.to say, students in the buslness program
should be required to meet standards that are no lower than
those in other programs of study. The level of competence

and the standards of performance required in business are

Just as high as those required in the other professions,

1rp1d., p. 136. 2pierson, op. cit., p. 137.

N
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Ideally, all students should be expected to maintain
the same standards. Because of the heterogenelty 6f the
student body, howgver, some variation ln standards is inevi-
table., Standards should be realistic in light of the kinds
of students the school attempts to serve and the kinds of
graduates it hopes to produce. The upper and the middle
levels of management call i'or a high degree of competence,
while the order of competence at the lower level is not quite
so high. However, there should be_a minimum level of per-
formance that is requlred of all business students. Aca-
demic standards should be hligh enough to provide a real chal-
lenge to the students and to develop thelr intellectual capa-

cities to thelr fullest extent,

Student Activities

The modern program in colleglate education for busi-
ness makes a speclal effort to provide opportunities for T
students to participate in extracurricular activitieé and or-
ganizations. Many colleges and departments of business make
.honors courses, awards, grants, internships, speclal seminars,
and department projects available to thelr students. Chap-
ters of national scholastic business fraternities, along with
departmental honorary fraternities, are installed on the cam-
puses of a large number of schools. Also, departmental busi-

ness clubs and activities are open to all business students,

regardless of the level of thelr academic performance., Many

schools conduct special programs, such as conferences, guest
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lectures, and equlpment demonstrations, that are consldered
as extracurricular activities for the students who are in;
vited, Participation in these and related activities pro-
vides the students with opportunities to gain valuable ex-
perience in planning, organizing, and implementing programs
an& in discharging the dutles of the organization officers
and committees. Gordon and Howell suggest that student ac-
tivities outside the classroom can be used as teaching ma-
terial in that these experiences may be analyzed to show
thelr relationship to important generalizatlions beling de-
veloped in the course;1

Although there are numerous benefits to be derived
from these activities, two major factors prevent some stu-
dents from particlpating; namely, the fairly heavy study
assignments and the large number of working students. There-
fore, speclal attention should be given to planning and to
promoéing these extracurricular activitiés in an effort to

attract the largest possible percentage of students for whom

the experiences .are designed.

Guldance
While the business educator is concerned about effec-
tive recruitment and admission policles, academlic standards,
and extracurricular activities, he should be equally con-

cerned about the guidance of business students. Gulding

lgordon and Howell, op. cit., p. 364.
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studeﬁts is a joint responsibility shared by the business
faculty and the general administration of the college or uni-
versity. The business school or department has an important
role to play in helping to maintain an adequate personnel
program that provides continuous guldance for each student
as he faces educational, vocatlional, soclal, phygical, and
financial problems.
Endicott points up the importance of the guldance pro-
cess as follows:
It will be discovered tﬁat the ultimate purpose
of most of the things which teachers do can best be
stated in terms of guldance; namely, the understand-
ing of each student, and . helping him to prepare more
adequately to meet the situations which he wlll face
on a job and in other relationships of modern life,l
Thus, teaching and guldance are two functlons that cannot be
separated; they represent the heart of the educational pro-
cess, 4
Aside from the central guidance services provided by
the college or university, special guldance services should
be offered by the buslness school or department for its own
students, Toll suggests that a simple plén for setting the
departmental guidance program into motlion is to aséign a

large group of business majors to selected staff members,

who willl serve as counselors to the students and who will

lFrank S. Endicott, The Gulidance and Counseling of
Business Education Students, FIIth Annual Delta P1 Epsllon
Lecture, Chicago, Illinols, December 27, 1946, (Cincinnati:
South-Western Publishing Company).
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approve the students' programs each semester.l In addition
to the appointment of advisors, the school or department
could offer a broad course to buslness fﬁésﬁmen that includes
such phases as orientation to school, orientation to busi-
ness, testing of stuaents, self-evaluation by students, oc-
cupational and educational planning, and other general, use-
ful information. The data gathered from this course could
asslst in the assignment of remedlal work and the guldance
of students into occupational areas in line with thelr apti-
tudes, abllities, and interests. Classroom instruction could
be supplemented with the use of consultants in the varioﬁs
areas ln the field of business, who would familiarize the
students wlth the various opportunities in.the business world.
These and other guidance activities should help the students

to plan thelr occupational goals realistlcally.

Placement

A good measure of a program in education for business
is the ability of the school or department to place 1its
graduates successfully in positions for which they have been
prepared. As the student héars the end of hils senlor year,
the business faculty should cooperate with the college in the
registration and the placement of graduates., While the
school or department of business cannot be expected to accept

the full responsibility for the job placement of all its

lPo11, 1loc. cit.
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graduates, every effort should be made to help students ob-
tain challenging and responsible positions in business, in-
dustry, and government.

Along with its speclal guldance services, the busi-
ness school or department should provide placement services
for its students. Opportunities should be afforded the stu-
dents to obtain information about the various local, state,
and national organlzations and the vacancles exlisting therein;
to learn about interview and job placement procedures; andlto
meet the requirements of examinations for the many branches
of the federal, state, and international civil services.

One of the mainAbenefits to be derived from first-hand
placement experience is that business educators will become
more cognlzant of either the adequacy or the ilnadequacy of
the business program and will feel some responsibility for
thelr students' successes and fallures. A fuﬁétional place-
ment program, whether conducted wholly or partially by the
school or department of business, provides personal benefit
to the student and establishes closer relationships between

the school and the business community.

Follow-up
After successful placement of students, whether drop-
outs or graduates, the colleglate school of business should
conduct periodic follow-up studies. The school or department

needs to know how effectively 1ts curriculum is meeting the

needs of its graduates; follow-up studles are one method of
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obtaining the answer. Based on the findings of these'studies,
the curriculum can be modiflied to reflect more clearly the
needs of the students, the philosophy of the school, and the
needs of the business community. Also, follow-up activitiles
help assure that programs of business administration will
have reallstic standards and that the content will be up to
date. Thorough follow-up studies will reveal such helpful
information as the occupatlions that are most frequently en-
.tered by graduates, the preparation required for these jobs,
the type of instruction that is most meaningful, the equip-
ment used on the job, and the operatlions that should be
learned in college and the ones that should be learned on the
job. The business faculty, through cdntacts with the gradu-
ates after placement, will be.better able to discover ways 1in

which subsequent business instruction may be strengthened.

Alumni

No discussion of business students would seem com-
plete without some mention of the alumni and their role in
collegiate education for business. Constant liaison should
be maintained among the business faculty, the current stu-
dents, and the alumni. The school or department should in-
vite alumni to participate in various activities, such as
serving as consultants at career conferences and workshops,
being guest sbeakers at lectures and seminars, and supplying
instructional case materials. Furthermore, alumni should be

encouraged to utilize the business placement services.
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Guidanée 1s a continuous process. The school, therefore,
should make its guldance services avallable to the student
while he 1s in school, as well as whenever he needs counsel
after he elther leaves or graduates.
The following statement by Watson provides a fitting
summary to this section on students:
Thls then is the raw material of the business
school or of the business division in the liberal
arts college: Students who feel that they can hold
thelr place in life and who envision business as a
satisfying form of activity at any level thelr ability
will glve them. Students who have ambition to move
to the top and confidence in their ability to make
it. And, finally, students who have yet to find
thelr place in the scheme of things but who regard

some busineis training as worthwhile in any prospec-~
tive fileld.

The task of the school 1s to convert these "raw materials"

into products that meet the needs of the business world.

The Curriculum

The process involved in the education of tomorrow's
businessmen has been a matter of vital concern to business
educators even before the founding of the first colleglate
school of business. During 1968, the curriculum constithtes
the heart of the still-raging controversy in higher educa-
tion for business. Innumerable studles have been conducted,
and countless articles have been published as a result of the
nation-wide interest in this vital element of the business

program,

1Watson, op. cit., p. 1ll.
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Because of the wealth of avallable information on the
many facets of the business curriculum, one faces a dilemma
in trying to decide Jjust where to begin a discussion of the
courses and the experiences that make up the curriculum,
Ideally, the business curriculum is organized around the ob-
jectives of the .school or department of business., Hence, a
look at objJectives or goals of collegiate education for busi-
ﬁess seems to be a logical beglnning point.

A Fecent examination of over fifty college catalogs
revealed that, on the whole, the main objective of the under-
graduate program of education for business is to produce
graduates who are cuturally educated and professionally com-
petent to.pursue_graduate.study and/or careers in business
and government. Thls objective 1s emphasized by a noted edu-
cator as follows:

. + » NOW as never before people need not only spe-
clalized competence that serves vocatlonal ends but
also education that provides help in discovering

~and living a life worthX and rewarding both as a man
and as a citizen. . .

Education for earning a living should be coupled with educa-

tion for living a 1life.

Elements of the Business Currlculum
After reviewing the two-fold objective of educatlon
\
for business at the colleglate level, the next step is to

lgo11is 1. Caswell, "The Influence of Developments in
Higher Education on Teacher Preparatlon," The Journal of
Teacher Education, XIV (June, 1963), 207,
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ldentify the fundamental elements of the business curriculum.
The author of the followlng quotation suggests three elements
that shape the business curriculum:

What then are the peculiar functions of an under-
graduate school of business? Three major purposes
should shape its principal features. They are first,
to provide the general, nonprofessional education es-
sential to buslness competence, informed c¢itizenship,
and an effective personal life; second, to lay down
the foundation of general, professlional education
commonly referred to as "the core," essential for an
understanding of the business and industrial enter-
prise as a whole and for flexible movement within the
range of occupations it affords; and third, to ini-
tlate the speclalized education which enables a

graduate immediately to enter an occupation of his
own choosing.l

From the quotation above one can see that colleglate educa-~
tion for business at the undergraduate levél 1s comprised of
the same elements that are found in other undergraduate pro-
grams of professional preﬁération: (1) the general education
base, (2) the professional core; and (3) a fileld of concen-
tration.

There seems to be no argument concerning the identi-
fication of the curricular elements. The main lssue deals
with how these elements should be combined to meet the main
objective of the business program.. A look at each of these
vital elements 1s now in order.

General education. What 1s "general education"?

This term has no single meaning to all persons. Most of the

_current users, however, see general education as the cultural

lgephart, McNulty, and McGrath, op. cit., pp. 77-78.
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preparation needeq to enable effectlve living in the world
of‘today.1 General education cburses are deslgned to help
the students understand themselves and the world in which
they live so that they may participate effectively in the
changling soclal order, This broad, constructive meaning of
general education applies to thé term as used in this re-
search report.

Stemming from a béckground formerly referred to as
"liberal arts," the general education base usually includes
a serles of one~&ear courses, such as composition, English
literature, speech, physical‘science, soclial science, fine
arts, psychology, and American history. The work in general
education in most schools accounts for the greater portion
of the freshman and sophomore years and constitutes ﬁearly
half of the total course of study.

The scheduling of the required courses in general
education should be planned very carefully., All of the
courses need not be taken In the first two years of college
work. Those courses that will prove of greatest value in
other college work should be taken first. These include such
subjects as English éomposition, speech, general psychology,
and the introductory courses in the natural sclences and the
soclal sclences. Other subjects, such as literature, philoso-

phy, and art, may be taken in the junlor and senior years.2

lMarshall, op. c¢it., pp. 12-13.
2watson, op. cit., p. 39.
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Scheduling general educatlon courses 1in thls manner assures a
more meaningful distribution.
| Since 1924, the American Assoclation of Collegiate
Schools of Business has requlred that forty per cent of the
student's hours be in nonbusiness subjects.l A study of the
general education requirements in over fifty undergraduate
college bulletins showed that almost all of the colleges,
divisions, and departments of business require that from
forty to fifty per cent of the .student's work be taken in gen-
eral education.

The business core. The second element in the busi-

ness éurriculum'is thé-bpsiness core, which consists of
courses designed to acquaint the Student--regardless of his
area of concentration--with a systematic body of knowledge
‘about general business functions. Callarman delineates the
pervasive functions of business as follows:

A requlred core of baslic business understanding must
be developed to impart insight into the discipline

of such areas as the organizing and the flnancing of
a business enterprise; the producing and the dis-
tributing of a commodity or a service; the record-
keeping involved in the operation of the concern; the
‘procedures lnvolved in the lateral, vertlical, and
operational communication; the legal aspects, both
protective and operational; the constant research;

and the never-ending analysis of the "why" of action.?

¥

The undergraduate business core courses mbét commonly offered

include economics, management theory, accounting, finance,

1Kephart, McNulty, and McGrath, op, cit., p. 69.

c. c. Callarman, "Philosophy of a School of Busi-
ness," Collegiate News and Views, XX (May, 1967), 19.
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marketing, business communications, business law, busilness
mathematics, and business statistics. The buslness core in
the average collegiate program makes up from twenty to twenty-
five per cent of the business curriculum and accounts for
about three-fourths of the student's work in the Jjunlor year.

Area of concentration. This thlird element in the

business curriculum is offered to prepare the student for
education beyond the baccalaureate-ﬁegree and to give him
technical competence in at least one significant area of busi-
ness. The area of concentration, or major, generally encom-
passes applied or operatlonal areas of business activity,
such as marketing, management, accounting, finance, and -eco-
nomics. The general practice in colleglate schools, divi-
sions, and departments of business 1s to offer a program in
which twenty to twenty-five per cent of the student's course
‘work i1s done in his area of concentration.

How much specialization should be included in the
business curriculum? Seekling the answer to this question
has been a problem to business educators for as long as col-
leglate education for business has been in exlstence. Many_
business teachers have advocated a liberal arts education at
the undergraduate level, wlth very broad, genefal business
courses and no speclalization. The most prominent educators
holding this view are Gordon and Howell, authors of the study
sponsored by the Ford Foundation, and Plierson, who conducted

the study for the Carnegle Corporation. Other educators put
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maximum stress on specialization and technical competence,
with 1little emphasls on liberal education. A third group of
educators advocates a "middle-ground" position, which
Nicolson describes as follows:
Even the deepest understanding of the laws of

bouyancy and hydrodynamics has never taught anyone

how to swim, Likewlise, the deepest understanding

of the abstract tools in business has never taught

-anyone how to manage all aspects of a business opera-

tion. A new "report card" might concentrate on how

to find the best "middle ground" between preparing to

do a vocational specilalty well and on developlng an

understanding of the theories that open the doors for

the full creative abllities of all students of busi-

ness at -the various levels of education.
Inasmuch as the colleglate program of undergraduate education
for business attempts to produce graduates who are culturally
educated and professionally competent, a well-balanced "mix"
of the three curricular elements--the general educatlon base,
the business core, and the area of concentration--is vitally

necessary.

- Elective Courses
One of the duties of the administrator of the busi-
ness program 1s to determine the electlve courses of study
that make up the business adminlstration phase of' the program.
A common complaint of most business students is that the
business program does not permit them to take -enough elective
courses. Plerson's proposed curriculum suggested a range of

from 0-6 hours in electives, with no more than one elective

lMiklos ‘Szucs Nicolson, "Report Cards on Business
Schools," Colleglate News and Views, XX (October, 1966), 11.
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taken in the major field.l He feels that "too wide latitude
can lead to abuse, especlally where there are large numbers
ot students and many courses of varylng quality from which to

choose ."?

Within the range of the electives permitted in the
program of business, students should be encouraged to elect
suitable courses in other divisions of the college or univer-
sity. Naturally, these electives should take into considera-
tion the requirements of the school or division of business
and the prerequisites of the divisions in which the electives
are taken. Usually, approval of electlve courses outside the
business administration currlculum 1s given 1f the courses
fit logically 1nto‘thé business program. Recommended elec-
tives genefally'include philosophy, political sclence, and

forelgn languages.

Occupational Experience

Where posslble, a carefully planned, supervised pro-
gram of occupational experience should supplement the-course
work included in the professional core and the area of con-
centration., Thils exposure to work-oriented experiences will
serve to show the students'the relationship between theory
and current business practice. Also, the students will have
the opportunity to experiment and, thus, build a more realls-

tic foundation upon which to base theilr career cholces,.

lpierson, op. cit., p. 227. 2Tpid., p. 228.
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In 1962, Vincent reported a faculty study of how
small business executives evaluated business education. Six-
teen execubtlives sald that the business schools éhould.give
‘the student a better concept of what business is really like.
They suggested that this could be done by having businessmen
serve as guest lecturers and by having the student obtain
business experience on a part-time basls while attending col-
lege. A few interviewees were of the opinion that some fac-
ulty‘mémbers were not aware of the reallitles of the business
world because they had had little or no business experience
prior to teaching.l

Gordon énd Howell also stressed the importance of
business experience. They maintained that the colleglate
schools of business have probably done less than they could
. to integrate formal teaching with relevant experience outside
the classroom,?

Businessmen are, dependent upon the schools to supply
the corps of workers‘needed to carry on the countless activi-
ties in the business world, The business community and the
- school, therefore, should work together to provide up-to-date,
effective preparation for business through a sound program of
cooperative work experience for as many students as the busi-
ness communlity can properly support. Because the business

lcgafence E. Vincent, "Personnel Executives Examine
the College Graduate," Colleglate News and Views, XIX (March,
1966), 14,

2@ordon and Howell, op. cit., p. 108.
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" community cannot always support a work program for every
. buslness student enrolled in a pfoéram, the school should
provide other work-oriented experilences in a .simulated busi-
ness environment, |

As the graduate enters the world of work, these occu-
pational experiences will facilitateihis adjustment on his
first job. Also, a reductidn could possibly be made in the
number of graduates who changéljobs the first year after
graduatlon because theyiknow more definitely what they want
to do. The main Justification for a program of work experi-
ence in undergraduate -educatlion for business 1s that a gradu-
ate with experience in some type of real or simulated work
‘situvation assumedly will be more effective in either an entry
or a promotional positlion than a person without such experi-

ernce,

Requirements for Graduation

A brief statement should be made cpncerning require-
‘ments for graduation. Mdét undergraduate collegiate programs
of business offer a curriculum leading to tPe Bachelpr-of
Business Administration degree. Students usually complete
128 semester hours or 180 quarter hours pf acceptable work.
Credlts include the specific requlrements for ‘the generalj
education base, the .professlional core, the major, and the
electives, Usually, the student must earn a grade of "C" or
higher on all work attempted after being admitted to the busi-

ness program.
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In summary, the business currlculum represents the

" blending of courses in general education,.the‘business core,
and the area of concentratlon, supplemented wlth some type-of
work-oriented experiences. How\skillfully,the:blending is
done will govern the extent to which the objectives of the

school or department of businesszwill be met.

Facilities and Equipment

. Excellence in the business curriculum should be
coupled with excellent facilities and equipment. A high de-
gree of quality in any program is difficult to atwaln without
gdequate classrooms, laboratories, offices, and equipment.

The rapidly rising enrollment in colleglate education
for business, along with the resultant 1arge classes and 1n-
creased faculty personnel, has pushed existing facilities in
most colleges and divisions of business far beyond the limits
of thelr capacity. Providing addltional space for offices
for administrative and faculty personnel and their clerical
assistants, classroom space for the students, and space for
-addlitional equipment is just one ot the many problems con-
fronting administrators of buslness programs.

What are some of the facilities that are found in a
well-equipped school or division of business? Again, refer-
ence 1ls made to the writer's analysis of over fifty college
bulletins that indlcated that the folldwing faclllties are

provided for in most of the schools involved: classrooms for

regular .classes, seminars, and case discussion; offices for
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the faculty; laboratories for accounting, statistics, manage-
ment, and office administratlon; quarters for research per-
sonnel; facllities for student activitiles; offices for -place-
ment lnterviews; and a library.

All facilities in the business program should be de-
-signed to meet current and future requirements. Toll sug-
gests that planning for a new bullding or for remodeling
should be preceded by a prediction of the future objectives
of the school or department, the projected increase in stu-
dent ‘enrollments, and the nature of the-equipment and methods
to be used by the business faculty.1 In addition to adequate
buildings,lprovision should be made for proper heating, air
circulation, and ailr conditlioning, if at all possible. Ef-
fective utilization of floor space and facilities should be
the desired goal in all bullding plans.

Speclal emphasis 1s given to the role of thé'libfary
in collegilate education for business. The brincipal ailm of
the business library is to provide a working laboratory of
published materials that shed light on the multi-faceted ad-
ministrative process and on the éubject-matter flelds around
which claésroom instruction and research revolve. This fa-’
cility--whether a self-contaihed library or only a section of
the college or university llbrary--should be an integral part
of the school or department of business. Active faculty par-

ticipation in library acqulsitions in the fleld of business

Imo11, lcc. cit.
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is highly desirable. Each business instructor should make a

survey of the library holdings and then recommend the pur-
chase of library materials and references to supplement the
texts that he uses in his classes and includes on his reading
lists. |

The business library should malntain a constantly
growing collection of selected books, pamphlets, periodicals,
documents, and reports dealing with all phases of business.
activity. In addition, the library should subscribe to the
varlous investment, insurance, tax, and labor relations serv-
ices, If the library is separate from the main library, pro-
vision should be made for adequate reading room study space,
typing rooms, individual study carrels, conference rooms,
microfilm readers, and a Zeroxing service, if possible.

Students need expert assistance in the solution of
research problems, and they have a right to expect guldance
as they prepare reports and engage in independent research.
Therefore, the library should be staffed with personnel who
are professionally competent in rendering library services.

To summarize, the intellectual development of the
student constitutes the primary task'of the .school or depart-
ment of business. Adequate, comfortable classrooms; modern,
well-equlpped laboratories; and an inviting, up-to-date
library can do much to stimulate the Intellectualities of the
students and to elevate the morale and level of scholarship

of the business faculty.
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The Business Community

The itinal element in the progrém of colleglate educa-
“tion for business 1s the business community. Businessmen are
just as interested as business educators in the quantity and
the quality of business graduates. This interest has been
manifested by the many articles written by leading business-
men across the nation, After all, the business community ex-
pects the .schools to supply the men and the women needed to
perform the multitude of activities peculiar to the business
world, On the other hand, the business schools and depart-
-ments look to the business community as a reference source
in curriculum planning and, in many cases, as a source of
financlal assistance., Thus; the bus}ness community and the
institutions preparing‘students for busilness careers need
each other. The extent of thlis mutual need is summarized by
Russell as follows:

We need contact with the business community in
five areas. First, we need to know what 1s going on
in business, what the new techniques and ldeas are so
that we can keep the content of our -courses up to
date. . . .

Second, we need to work with the business com-
munity on the matter of continuing education for busi-
nessmen, ., . .

Third, where does business in the varilous economlc
regions need research or consulting? There are col-
leges of business in all reglons that have faculty who

can make a vital contribution.
Fourth, we need your financial support. . .

The last area . . . 1s the most important. it
concerns . . . attractin§ our brightest young people
into the business field.

'1Qharles H. Russell, "Businessmen and Colleges gg
Business," Collegiate News and Views, XX (December, 1966),
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Gordon and Howell expressed essentlally the same sentiments
concerning the need for constant contacts between the school
and the business community.l

In view of the affinity of interests and objectives
between the business community and institutions offering col-
legiate e&ucation for busliness, a greater degree of coopera-
tion is called for, Patterson feels that now, more than ever
before, the business community and the business schools and
departments should join hands in mutual respect and under-
standing.2

How can institutions offering programs of business
at the collegiate level cooperate with the -business communi-
ty? Experience has shown that contacts with business may be
‘made in numerous ways, which are limited only by one's imagl-
nation. A survey of some of the llterature dealing with rela-
tionships between the business school and the business com-
munity indicated that the schools may cooperate wlth the
business community by engaging in off-campus instruction in
business, by offering short courses and lectures on subjects
of Interest to businessmen,. and by inviting leading business--
men to the campus to speak to classes and meetings of student
organizations. The buslness faculty may also serve as con-
sultants to businessmen and méy conduct business research in-

volving studies of business problems.

1gordon and Howell, op. cit., p. 394;
2Patterson, "Schools of Business . . . ," 7-8.
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The following quotation by Russell offers a fitting
summary to this section on the business Community:
It is time for thbse in business to recognize the
worth of business activity and the specilal training
it requires., Business 1s the only calllng requlring
- great .competence comparable to that in the major
professions of law, medicine, and religlon where
those 1n practice have been too little involved with
the colleges. It is time, therefore, for the busi-
ness colleges and businessmen to go forward together
and to convey to our young people the truth that 1life
in business partakes ff the highest order of merit and
human accomplishment.
Through unified action, the colleglate school or department
of business and the business community can produce greater
numbers of business graduates who are culturally educated and

professionally competent.

Summary
Qualified, forward-looking administrators; dedlcated,

professionally equipped teachers; industrious, well-motivated
students; a balanced, up-to-date curriculum; adequate, modern
facilitles; and a close wbrking relationship with the busi-
ness community are the fundamental elements of an effective
program of colleglate edﬁcation for business at the under-
graduate 1evel.~rEa¢h element represents a link in a chain,
which 1s the business program as a whole. No chain is any
stronger than its weakest link; hence, if one of the elements
is weak, the strength of the entiré business program is di-

minished. The never-endlng task of the administrators and

lrussell, op. cit., p. 6.
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the business faculty should be to make sure that all links
are kept strong.

One propltious outcome of the recent crlticism and
the calls for reappralsal in higher educatidn for business
i1s that mény institutions offering colleglate education for
business made a close examination of their "chains" and at-
tempted to strengthen many of the "links." Patterson states
that "out of the reappralsals have come stronger and better
qualified faculties, enriched and rigorous curricula, up-
graded admlssion policies, and academic standards that have
commanded the respect of our colleagues,"l He further adds,
"We wlll always have unfinished business, . . . We can never
be perfect, but we can always be better than we are,"2

The primary purpose of this chapter was not to pre-
sent a picture of the "perfect'" program of undergraduate col-
leglate educatlion for business but to analyze the fundamental
elements 1in the program and to present information that will
help to lay the foundation upon which to build a better pro-
gram, This information also provides a frame of reference

for the phillosophy and the guldelines that appear in the next

chapter.

lpatterson, "Schools of Business . . . ," 7.

2Tpid.



CHAPTER IV
SUMMARY

The information and data presented in the first three
chapters of this study indicate that undergraduate colleglate
education for business has become an integral part of higher
education. Traditiohally, though, colleges have accorded
more recognition and respect to the older professions, such
as law, medicine, and engineering, thgh they have to educa-
tion for business. Colleglate preparation for busiﬁess ca-
reers, especiaily at the undergraduate level, is not always
looked upon with favor even by some business educators and
business leaders,

Because undergraduate education for business does
have a highly justifiable place in the college curriculum and
because the business world has a growing need for culturally
educated, professionally competent businessmen and business
women, undergraduate preparation for business careers should
be offered by most colleges and universities. On the basis
of this assumption, the remainder of this chapter deals with
a philosophy of and comprehensive guidelines for the under-

graduate preparation of individuals for careers in business,

84
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Restatement of the Problem

The problem of thls study was to develop a philosophy
of undergraduate colleglate education for buslness, based
upon a critical analysls and interpretation of pertinent in-
formation. The study constituted an attempt to (1) delineate
the fundamental elements of education for business at the
undergraduate level and (2) formulate comprehensive gulde-
lines for the selection and organization of content and ex-
periences for the education of businessmen and business
women,

This study consisted of four major phases: (1) the
location and analysis of materials deallng with the methodol-
ogy of developing a philosophy of education and of formulat-
ing guldelines for programs of education; (2) a comprehensive
study of materials dealing with the nature and the content
of undergraduate colleglate education for business; (3) the
presehtation of pertinent authoritative ideas of business
educators and business leaders regarding the fundamental ele-
'ments of undergraduate collegliate education for business, and
(4) the development of a philosophy of and guldelines for the
preparation of prospective businessmen and business women,

The study deals directly with the fundamental ele-
ments of undergraduate education for business: the adminils-
trgt;on, the faculty, the students, the curriculum, the fa-
cilities and equipment, and the business community. A study

of the literature showed that business educators and buslness
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leaders are not always in agreement on how the prospective
businessman or business woman should be educated. However,
substantlal agreement exlists relative to certaln essentlal
competencles that should be acquifed by all undergraduate
business students.

Using the generalization process, the researcher syn-
thesized the major ldeas of business educators and buslness
leaders as expressed in current literature. A philosophical
statement was then prepared relative to undergraduate collef
glate education.for business. The statement should éerve as
the philosophical frame of reference for the guldelines that

are presented later in thils research report.

A Philosophy of Undergraduate Colleglate

Education for Business

Undergraduate colleglate education for business con-
stitutes one of many channels from which flow the highly di-
versified corps of workers necessary to the effective opera-
tion of that system of economlc organization called "busi-
ness." Because of the growing complexity of the business
world, persons deslrous of following professional careers
must have high levels of both cultural and professional busi-
ness preparation.

The functlon of the undergraduate collegiate school
or department of business is to provide subject-matter content

designed to equip the student with competencles necessary to

live an effective life and to earn an adequate living. To
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accomplish this function, the business program should be
characterized by a balanced combination of courses in general
education, the business core, the area of concentration, and
appropriate electives., Actual or simulated work experience,
meaningful extracurricular activities, and speclal guildance
services also play lmportant roles in expediting the func-
tion of undergraduate education for business.

A functional type of occupatlional speclalization is
justifiable in undergraduate schools and departments of busi-
ness because many business students terminate their formal
preparation at the undergraduate level. Therefore, theilr
colleglate education should include the development of abili-
ties and understandings needed to secure their first jobs.
The business instruction and the relgted experiences provided
at undergraduate institutions give students an opportunity to
acqulre kinds of knoWledges and experiences that might other-
wlse be acquired only after numerous years of on-the-job
training.

Administrators of undergraduate coilegiate programs
of business should be individuals whose professional back-
grounds include scholarly academic preparation, successful
teaching experiences in the field of buslness, and demon-
strated administrative abllitles. Because every phase of
school administration involves human relationships, the ad-

. ministrator must also know how to effect and maintaln a har-

monious relationship among the general administration of the
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college or university, the faculty, the students, and the
business community.

The college or university should seek to employ only
business teachers who arg:ékholastically capable, profession-
ally competent, and thoroughly dedicated to the teaching pro-
fesslon. Many of the experlences that contribute to the
total development of the business faculty lie beyond the
walls of the classroom. Therefore, participatibn in nonclass-
room activities, especially those in connection with curricu-
lar, instructional, research, and public service programs, 1s
to be regarded as a profeséional obligation.

No school can exist apart from the community. There-
fore, a high degree of cqoperation must exlst between the in-
stitution offering undergraduate business instruction and the
business community. Each needslthe other; the success or
fallure of one 1s inevitably reflected in the other. The
school depends upon the business communlty to supply the con-
tent for business courses and to provide financlal assistance,
while the business community relies upon the school to pro-
vide continulng education for businessmen and Business women
and to lend professional asslstance in the solution of busil-
ness problems. |

Through the cooperatlion of the administrator and the
business faculty, provision should be made for up-to-date fa-
cllitles that allow ample space for classrooms, offlces, lab-

oratories, student activities, and a library. Additionally,
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there should be cooperative planning, selection, and utiliza-
tioq‘of equipment in the school or department of buslness,
There is a continuing demand for competent graduates
of colleglate schools and departments of business. This de-
mand will remain strong i1f institutions offering collegiate
education for business will continue to evaluate and improve

thelr programs in light of the needs and the demands of the

buslness world.

Guldelines for the Development of Effective Programs

of Undergraduate Education for Business

The following pages are devoted to the presentation
of suggested guldelines for the development and the lmprove-
ment of programs of undergraduvate colleglate education for
business. Guideline 1 deals with the administration; Gulde-
lines 2-5, the faculty; Guidelines 6-11, the students; Guide-
lines lE-iT; the curriculum; and Guldeline 18, facilities.
The' guldelines are not discrete in thgt they cover closely

S,

e
related areas; hence, some overlapplng is—~apparent.
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Guideline 1 - Administration
What

The adminlstration of undergraduate colleglate education for
business should use all avallable resources to maximize the
degree of attalnment of the objectives of the program.

Why

The problems of administration in collegiate education for
business usually fall into four categories: faculty, stu-
dents, curricula, and budget. The task of developling and im-
proving the quality and reputation of a colleglate school or
department of business depends largely upon the administra-
tor's abllity to promote high instructional standards, en-
courage currlculum evaluation and lmprovement, maintain ade-
quate physical facilitiles, and ensure the economic efficiency
of the business program.

How

1. By engaging and maintalning a competent faculty, with
continued emphasls upon their commitment to the instruc-
tional program. .

2., By helping to create an environment in which faculty mem-
bers can exerclse thelr scholarship and academic abili-
ties.

3. By allowing enough flexlbllity in the program to en-
courage experimental teachling and learning situations.

4, By providing ample time for faculty members to engage in
research activities and to write about new lideas, pro-
cesses, and techniques.

5. By maintaining a student guldance program that provides
needed educational, occupational, and personal services,

6. By encouraglng professionalism among the faculty and the
students.

7. By developing a close working relationship with the busi-
ness community.

8; By striving to ensure adequate financial support for the
business program and adequate physical facllitles for the
students and the faculty.
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Guldeline 2 - Quality of the Faculty
What

The business faculty should consist of scholastically capa-
ble, professionally competent, dedicated teachers who pos-
sess essential personal tralts and demonstrate interest in the
welfare of the busliness program, the students, and the busi-
ness community. _

Why

No program of lnstruction can be any better than its teach-
ers. If a school or department of business 1s to make a con-
tribution to the total knowledge known about the economics of
business, competent, dedicated faculty is vitally necessary.
Business is changing so rapidly that the business instructor
can keep abreast of current information and data only through
the consistent exercise of his scholastic capabilities. The
busliness faculty must have an expanding experience where they
have opportunities to practice the use of various teaching
methods and media. They must constantly engage 1n activities
of the inqulry sort to check whether the content of their
courses 1s accurate and complete, thelr pedagogy is effec-
tive, and thelr students are responding favorably.

How

1. By the recrultment and the hiring of faculty personnel on
the basls of evidence of scholastic capablility and a
background of study in the professional realms of teach-
ing and research.

2. By the balancing of the business faculty through the hir-
ing of experienced instructors as well as those who have
had no teachlng experience.

3. By the provision of sabbatical leaves and other leave ar-
rangements for the upgrading and advancement of buslness
teachers in thelr profession.

b, By the participation of bhusiness teachers in extracurricu-
lar activitles designed to benefit the school, the stu-
dents, and the busliness community.

5. By recruiting scholarly faculty members from other fields
that are pertinent to the study of business problems,
such as soclal sciences and mathematics,



92
Guideline 3 - PFaculty Research
What

The colleglate school of business should have a broad, future-
orliented program of basic research, conducted by a competent
faculty.

Why

Colleglate schools and departments of business have the re-
sponsibility for preserving man's intellectual heritage and
adding to the store of knowledge about the business world and
its operations. The quality of the research program of the
collegiate school of business has a tremendously important in-
fluence on the quallty and effectiveness of the business fac-
ulty and the students. Research, conducted by competent in-
structors uslng carefully developed procedures and techniques,
serves to maintain a proper relationship between theory and
practice in education for business and provides a better-
basls for planning the future course of institutional pro-
grams.

How
1. By releasing more faculty time for formal research and
scholarly activities.

2. —By'making arrangements for faculty members to attend spe-
clal research seminars and courses.

3. By establishing,.- where possible, research bureaus that
perform a service function to the business community and
that facllitate faculty research.

L, By engaging in research designed to provide a better un-
derstanding of prevailing buslness and managerial be-
havior.

5. By conducting applied, analytical research on the devel-
opment of guldes to managerial decislon-making in the
functional fields.

6. By maintaining close cooperation between members of the
business faculty and those working in underlying disci-
plines, such as the behavlioral sclences, mathematlcs, and
statistics.

T. By engagling in fleld investigatlions and detalled case
studles to provide material for research analysis.
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Guldeline 4 - Extracurricular Activities of Faculty

What

The business faculty should accept 1lts professional responsi-
bility to participate in meaningful extracurricular activi-
ties.

)' -

Why

The influence of the busliness faculty extends far beyond the
walls of the classroom. Each instructor has a responsibility
to render extra services of a noninstructional nature for the
school, the students, and the business community, Various
extracurricular activities need to be performed 1f the school
or department 1s to improve the buslness program, prepare the
students to cope wlth the uncertalnties of the future, and
f1ll the varied needs of the business world.

~ How

1. By cooperating with the administration in the development
and lmprovement of the curriculum, course offerings, and
Instructional methods.

2. By advising degree candidates majoring within their areas
of interest and to prescribe the requirements for the
curricula of such majors.

3. By dereloping and supervising basic research in their sub-
Ject areas.

4, By sponsoring student activities and organizations.

5. By serving the business community in a consultative capa-
city.
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Guideline 5 - Instructional Methods
What

The business instructor should choose teaching methods that
are desligned to accomplish within the student the abllity to
think independently and to express himself clearly.

Why

There -1s no one method or technique by which all buslness
subjects must be taught. A method that 1s effectlve for one
kind of subject matter may be ‘totally lnadequate for another.
Good teaching requires an appropriate selection of teaching
methods and materials, Effective teaching will motivate the
student to participate actively in the learning process and
will help him develop for himself the problem-solving, or-
ganlzational, and communicatlve skills that he willl need all
his life. ,

How

1, By using the lecture method when the subject matter is

: theoretical in nature and when presenting material to
large groups, especilally in upper-division courses in
economlcs, finance, business management, business law, and
marketing. '

2. By using teacher demonstration and conducting laboratory
sessions when presenting information involving the use of
business skills in the production of office material,
such as in accounting and statistics courses.

3. By using the case method in such courses as business law,
business communications,. finance, personnel management,
human relations, and business policy-making.

4, By requiring term papers or special projects to promote
the development of written communicative skills.

5. By using practicum courses in appropriate classes.

6. By having the student engage in business-oriented, inde-
pendent study that 1is designed to challenge him to work
beyond .the limits of the classroom and laboratory in-
struction. 1
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Guildeline 6 - Recruitment of Students
What :

The undergraduate school or department of business should
have a consistent, well-formulated policy for recruiting
‘larger numbers of capable students for the business program.

Why

The business program is known by the kinds of students it
teaches and the graduates it produces. In order to have a
strong educational program, the business unit must have a
strong student body upon which to build. The quality of the
total program has a tendency to ilmprove in proportion to the
quallty of the students.

How

1. By planning and conducting high school campus vislting
days for interested high school students,

2. By establishing close relationships with high school
guldance counselors.

3. By maklng appropriate and accurate information about
business avallable to the students.

4, By personal contacts of departmental advisors with se-
lected groups of capable students in an attempt to inter-
est them in business careers.

5. By promoting the organization of high school business
clubs, such as the Future Business Leaders of America.

6. By developing an intellectually challenging program that
will encourage competent high school and college students
to select business as a career,

7. By lnstalling active chapters of colleglate business
clubs and fraternities to make the other faculty members
and students more aware of the buslness program and its
objectives,
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Guldeline 7 - Admlssion of Students
What

The administrator of the undergraduate program of buslness
should institute selective admission policies that are sub-
Jected to continuous review.

Why

Improvement of collegiate programs of business can be faclli-
tated through a more careful selectlon of students on the
basis of academic performance at the secondary and lower-
level colleglate stage. Selectlve admission of students 1s
necessary to realize the standards of academic performance
requlred in the study of business subjects.

How

1, By admitting to the business program students whose high
school and colleglate records show evidence of positive
motivation, acceptable scholastic abllity, adequate men-
tal aptitude, and the necessary oral and written communil-
catlive skills,

2. By establishing departmental admission standards that are
equlvalent to those 1n other departments of professional
preparation,

3. By the careful screening of students at the end of the
freshman or sophomore years .in four-year business schools
and departments where admlission standards are predeter-
mined by the college or university.

4, By letting continuance in the business program be contin-
gent upon the student's satisfactory academlc performance.
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Guideline 8 - Student Organizations

What

The program in colleglate education for business should pro-
vide opportunities for students to participate in business-
oriented extracurricular activities and organizations.

Why

Participation in professional organizational activities and
other nonclassroom activities alds the student in his educa-
tlonal growth and development. The student recelves prepara-
tion that enables him to handle more adequately future situ-
ations involving organizational and human relationships. The
work of student organizations glves students valuable experi-
ences 1n the cooperative planning, organization, and imple-
mentation of programs, in discharging the dutles of organiza-
tion officers, in carryling out the work of committees, and in
performing other related activities. Also, organizations of
an honorary nature facilitate recognition of outstanding per-
formance of students.

How

1, By installing chapters of honorary fraternitles, such as
Beta Gamma Sigma.

2. By making honors courses, awards, grants, internships,
speclal seminars, and departmental projects available to
outstanding students.

3. By having a departmental club to which all business stu-
dents may belong regardless of thelr academic performance
to provide the average student an opportunity to partici-
pate in departmental activities.

L, By seekling other ways to provide speclal opportunities
and channels for students to exerclse thelr leadership
potential and gain experience in group work.
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Guldeline 9 - Guldance of Students
What

The colleglate school of business should have a functional
guldance program designed to meet the educational, occupa-
tional, soclal, physical, and financilal needs of the students.

ihy

Personal guidance of the student is a continuouvs process.
Without proper guldance, business students may prepare for
positions for which they are not capable. What 1is known
about the student's growth, goals, concerns, and background:
experlences, together with the competence of the counselor,
determines the nature of the guldance he receives through
teaching. This counseling 1s deslgned to help the student
grow in self-understanding and realistic goal-setting in
long-range program planning.

How

1, By appointing'faculty advisors who counsel students
relative to theilr major course objJectives and assist
them in seeking answers to questlons concerning course
offerings, career opportunities, and graduate studies.

2. By having a broad course, elther non-credit or full-
credit, offered to business freshmen that includes orlen-
tation to school and to business, testing of students,
self-evaluation by students, techniques for lmprovement
of reading, a study of Job analysis, and vocational and
educational planning.

3. By gathering evidence from this course with which to
bulld comprehensive case histories that will asslst coun-
selors in assigning students for remedlal work and guld-
ing students into the vocatlional area that 1s in line
with thelr aptitudes, abilities, and interests.

4, By supplementing classroom instruction with the use of
consultants in the various areas of business, who will
familiarize the students with the opportunities in the
field.

5. By providing each student with the opportunity to recelve
educational, occupational, soclal, physical, and finan-
clal guldance from a person qualified to glve such as~-
sistance.
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Guideline 10 - Placement of Students
What

The colleglate school or department of business should assume,
or at least share, the responsibllity of placing as many stu-
dents as possible 1n responsible posltions in business, in-
dustry, and government,

Why

A good measure of a program in education for business is the
school's ability to place 1ts graduates successfully in posi-
tions for which they have been prepared. First-hand place-
ment experlence wilill serve to point up the need for enrolling
capable students 1in business programs and establishes closer
relatlonships between the school and the buslness community.
The business educator will become more cognlzant of the ade-
quacy or lnadequacy of the business program and will feel
some responsibility for his students' successes and fallures,

How

1. By having access to cumulative records showing the stu-
dents!' grades, attendance, extracurrlicular actlvities,
work habits, personality traits, aptitudes, ambiltions,
and work experlences, which will be helpful when con-
sidering placement of students.

" 2. By belng cognizant of national and local occupational
opportunities and job requlrements through a study of
materials published by the Bureau of -Labor Statistics,
by the United States Employment Service, and by other
agencles that disseminate occupational information.

3. By obtaining information about employers, including such
areas as working conditions, employee benefits offered,
stability of the firm, personnel policies, and work his-
tory of and opportunltles for advancement glven former
students.

4, By providing opportunities for students to practice tak-
ing pre-employment tests, writing letters of application,
filling in application blanks for employment, and parti-
cipating in interviews.
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Guldeline 11 - Follow-up of Graduates
What

The business school or department of business should conduct
thorough periodic follow-up studies of its graduates.

Why

The administrator and the faculty need to know how effec-
tively the business curriculum is meeting the needs of the
graduates, Follow-up studies of business graduates can pro-
vide the answer. Based upon the findings of these studiles,
.fhe curriculum can be modified and improved to reflect more
clearly the needs of the students, the philosophy of the
school, and the needs of the business community., Also,
follow-up activities help assure that business programs will
have realistic standards and will be up to date in their con-
tent.

How

1., By obtaining information about (a) which occupations are
most frequently entered by graduates, (b) which occupa-
tions are entered within a comparatively short time after
leaving school, (c¢) what preparation is required for these
jobs, (d) where the bulk of student enrollment should oc-
cur, (e) what type of instruction is most meaningful,

(f) what equipment is used on the job, and (g) which op-
erations. should be learned on the Jjob and which opera-
tions should be learned in college.

2, By contacts with the worker in order to dlscover ways
that subsequent business instruction can be strengthened.

3. By alding graduates in adjusting to new jobsrand'in mak-
ing later readjustments that may be necessary.
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Gulideline 12 - Curriculum Objective
What

The business curriculum in the undergraduate program should
consist of a carefully planned sequence of subjects designed
to produce graduates who are liberally educated yet profes-
slonally competent.

Why

The business student needs to be prepared for a 1life of serv-
ice to soclety and a life productive of self-satlisfaction.
Therefore, a combination of liberal arts and professional
preparation must go into the business curriculum. The 1lib-
eral arts courses, together with the professional business
courses, serve to educate the student in the light of his
whole belng--socially, intellectually, and morally. With the
capacity to think analytically and loglcally, the business
graduate will more readily become adjusted to a changing
business environment.

How

1. By offering a balanced curriculum that requires approxi-
mately one-half of the students' work to be taken in the
area  of general education, one-fourth in the business
core, and one-fourth in the area of concentration,

2. By providing a functional type of technical preparation
' 1in certain speclalized areas.

3. By providing opportunities for a limited amount of elec-
tive course work.

4, By providing a sequenée of ¢ourses and experlences that'-
are 'sufficiently flexible to allow for individual dif-
ferences and varying experiential backgrounds of stu-
dents.

5. By exposing the students to actual or simulated work-
oriented experiences that correlate theory with practice.
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Guildeline 13 ~ Curriculum Evaluation

What

The curriculum in undergraduate colleglate educatlion for
business should be subjected to continuous study and evalu-
ation.

Why

Curriculum review and study are necessary to determine
whether recent findings in the disciplines are, or should

be, reflected in the instructional program. Also, a review
of the business curriculum 1s necessary to ensure that the
curriculum is geared to current educational objectives and is
maizing use of the best means avallable for attaining these
objectives. Effective articulation requires that the cur-
riculum be based upon instruction in the previous year that
prepares each student for further study of business-in the
succeeding year. :

How

1. By studyling the new programs that are avallable, with
the plcture of the school's current situation clearly in
mind,

2. By surveylng the school's existing program to determine
what consultant services are needed from academic and
educational specialists,

3. By enlisting the cooperation of teachers, administrators,
scholars in the teaching profession, former students, and
informed businessmen in the review of the curriculum at
least once every filve years.

4, By selecting the content of the business curriculum in
relation to the goals of the institution and the respon-
sibilities of the businessman.

5. By maintaining close tiles with the secondary schools. in
order to determine the needs of prospective students.

6. By modifying the business curriculum in accordance with
the needs of the students, the phllosophy of the school,
and the needs of the buslness community.
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Guideline 14 - General Education Base

What

The business graduate should have a liberal background that
is solidly based upon an understanding of human behavior and
that contributes to study in the areas of speclalization and
professlional education.

Why

The technical or professional business employee relates most
effectively to his total environment only 1f he has a broad
general and liberal education 1n addition to his speclalized
preparation. Such education will assist the business stu-
dent in the effective development of abllities in communica-
tion, human relations, analysls and interpretation, problen-
solving, and decislon-making. This broad education lays the
foundation for instruction which the business student will
recelve in his professional courses and enables him to under-
stand hls field of specilalization in relation to other areas
of knowledge.

How

1. By providing the business student with opportunity for
study in the following areas of general education:
English, mathematics, physical sclence, biological
sclence, soclal science, the humanities, and modern
languages.

2, By offering first those courses that will be of greatest
value in subsequent college work, such as English com-
position, speech, general psychology, and introductory
courses in the natural and socilal sciences,

3. By offering literature, philosophy, art, music, and
history during the junior and senlor years.

L, By requiring that approximately forty to fifty per cent
of the college course work be made up of general educa-
tion courses.

5. By cooperative effort on the part of representatives of
education for business and those responsible for general
education in the development of areas, techniques, and
media through which appropriate instruction can be imple-
mented.
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Guideline 15 - Business Core
What

The business core should not only provide the student with an
understanding of basic buslness concepts that are common to
all areas of business actlvity but should also develop the
student's ability to use these concepts in actual business
situations.

Yy

The total systems concept of organization and management em-
phasizes planning, organizing, executing, and evaluating the
operational functlons of business, government, and socilety.
Inherent in thls concept 1s the problem-solving approach,
which integrates all areas of supporting data that affect
management decisions. For a technical or professional em-
ployee in either business or government to be most effec-
tive, he must possess a broad understanding of the functions
exerclsed within the concept.

How

1. By offering a business core that includes economics,
management theory, accounting, finance, marketing, busi-
ness communications, business law, business mathematics,
and business statistics.

2. By presenting the business core subject matter through
the total systems approach in which the content, pro-.
cedures, and medla of the core courses are well inte-
grated.

3. By requlring that approximately twenty to twenty-flve
per cent of the college course work be made up of busl-
ness core courses.

L, By exposing business students to the important methods
and findings of modern research.
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Guideline 16 - Area of Concentration

What

The business student should be provided with a program of
instruction in which he will acquire a functional type of
specialization in one or more areas of concentration.

Why

For various reasons, many students terminate thelr formal
education at the undergraduate level. While top business
leaders recommend a strong general education and a broad
preparation in buslness, initial employment preference 1s
usually gilven to individuals who possess some specific func-
tional skill. As the complexity of business increases, there
wlll be an increasling need for staff personnel and managers
at all levels, knowledgeable 1n each of the functlonal areas.
The development of marketable knowledges and skills at the
undergraduate level ls, therefore, a necessity for those who
do not plan to pursue graduate work. Speclalization of a
functional nature constitutes occupational preparation that
would otherwise be acquired only after years of on-the-job
experience. Professional, intense specialization would natu-
rally occur at the graduate level or through independent
study in post-college employment.

How

1. By analyzing the needs of the students, as well as the
needs and resources of the instlitution and the business
community, to determine in what areas of buslness concen-

" tratlion should be emphasized.

2. By developing a functional, specilalized curriculum that
will meet the established needs and demands of the stu-
dents and the ever-changing business and educational
world.

3. By offering specilallzation in the area of marketing,
management, accounting, finance, and economlcs--or other
areas as wlll be indicated iIn the steps above.

4, By requiring that approximately twenty to twenty-five
per cent of the college course work be made up of spe-
clalized courses.
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Guldeline 17.- Occupational Experience
What

Every buslness student should be exposed fo work-oriented
experiences that are designed to show the relationship of
theory to current business practice.

Why

A major objective of education for business is to prepare
people for technical and professional careers in business.
Learning by doing leads to increased involvement of the
learner and gilves meaning to theoretical learning when direct
or indirect experiences are integrated with theory. A busi-
ness graduate who has had experience in some type of work
situation will be more effective in an entry or promotional
job. Occupational experience plus professional study equals
a better business graduate.

How

1. By providing the student with office, sales, or manage-
ment work experlence that recelves college credit and is
a part of the regular business curriculum,

2. By providing occupational experience in some Jjobs in
simulated offices in schools. .

3. By providing work experience which 1s identifiable wiph
the particular types of- jobs for which instruction is
offered. '

4, By placing courses that gilve substantial background ex-
periences early in the program.

5. By providing actual job experliences for as many students
as the business community can properly support.

6. By the joint participation of the faculty and business
‘firms in the selectlion and training of students under
internship plans in such filelds as accounting, production,
finance, personnel, marketing, transportation, real es-
tate, and insurance.
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Guideline 18 - Facilities and Equipment
What

The facllitles and instructional equipment of the undergradu-
ate school or department of buslness should be designed to
meet the specialized requirements of work in business adminis-
cration.

Why

Few programs of instructlon can be better than the facilities
and equipment utilized in the program.  Adequate classroom,
library, and office facllities are necessary to the success
of the instructional program of the school and the educa-
tional development of the students. Effectlive utilization of
- floor space and facilities reflects a business-llike attitude
on the part of the business faculty.

How

1. By conducting space utilization studies to determine the
extent of additional space needed for classrooms, offices
for the faculty, research quarters, and laboratory facili-
ties. '

2, By an expanding program of construction to meet the pro-
Jected needs of the business program,

3. By providing a well-equlpped and professionally staffed
business library that includes or has access to other
facllities such as typing rooms, individual study car-
rels, conference rooms, mlcrofllm readers, and a Zeroxing
service.

L, By establishing a policy of adequate maintenance and
servicing of equipment used in the program.
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Concluding Statements

The problem of this study was selected on the assump-
tion that a'carefully organized research'étudy that lsolated
and analyzed pertinent authoritative ideas of business edu-
cators and business leaders would result in the formulation
of a philosophy that could provide the rationale for compre-
hensive guldelines for the education of businessmen and busi-
ness women at the undergraduate colleglate level. The gulde-
lines presented in this chapter are tantamount to the recom-
mendation sectlion that 1s normally included in dissertations.

As implied earlier, the guldelines do not purport to
offer a recipe for the "perfect" undergraduate business pro-
gram, They merely serve as a framework around which to
structure and improve business programs at the undergraduate
level within the objectives of the particular institution.
Many buslness educators may dlsagree with portions of the
underlying philosophy, especially concerning the occupational
speclalization. The function of the study, however, was to
formulate guldelines that are applicable to the largest num-
ber of undergraduate programs of education for buslness.

This initial study will provide a point of départufe for fu-
ture studies, especially those cohcerned wlth setting up cri-
teria for the evaluation of business programs at the under-

graduate level.
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