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CHAPTER I 

IN'l'RCl>UCIION 

The growth in journalism education from approximately 

10,000 students in 1955 to more than 64,000 in 1976 has been 

described as perhaps the most significant development in 

higher education during the period. 1 Although the growth 

rate has stabilized recently, ,ma.ny students, educators, and 

professional journalists apparently believe this growth has 

caused both over-crowding in the job market and reduced 

standards in journalism education.2 

Concern about the future of higher education in journ

alism apparently has become widespread. In 1977, Bugeja 

surveyed the previous ten years' issues of six major journ-

alism periodicals. He found that articles published about. 

journalism education had increased dramatically in recent 

years despite a general decline in the sizes of publications 

themselves. 3 

One article estimated that, as recently as 1965, there 

were more than twice as many news media job openings as 

there were students to whom journalism degrees were granted.4 

1 
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Since then, however, a combination of factors has almost 

reversed the ratio of graduates to job opportunities in the 

news industry. From 1970 through 1976, enrollment skyrock

eted each year. Many large publications went out of busi

ness and the circulation of others dwindled. The predicted 

deluge of new, smaller newspapers did not materialize. Fur

thermore, advances in newspaper technologies continually re

duced production time required for many newspaper operations.5 

While it is true that a number of special interest pub

lications and suburban newspapers have begun publication, 

college-trained journalists consistently have outnumbered 

journalism job openings since 1974.6 The magnitude of the 

problem faced by graduates seeking newspaper jobs was typi

fied by Newspaper Fund statistics for the 1976 academic year. 

The Fund's survey showed that, of the 47.8 percent of the 

1976 class who were news-editorial majors, only 52.8 percent 

found newspaper or wire service jobs by the spring of 1977.7 

Although it appeared likely there would be wide region

al variance in the newspaper job market, predictions based 

on statistics for 1977 and 1978 showed no improvement nation

ally in journalism job prospects in the foreseeable future.8 

Despite the fact that many journalism majors have found em

ployment in non-journalism information processing of various 

sorts, the buyer's market situation outlined above made it 
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clear that even the best qualified students had little 

chance of exercising preference in geographical locations or 

job specializations in newspaper employment. 

The Problem 

As a result of the foregoing observations, a study of 

current journalism education with the purpose of identifying 

areas of needed improvements seemed worthwhile. Before 

changes logically could be suggested, however, a consensus 

of what comprises the elements of adequate educational prep-

aration for careers in newspaper journalism appeared to be 

useful. 

It was assumed that one valid measure of these elements 

should come from the group of persons who would be most like-

ly to hire graduates of journalism programs. It was further 

assumed that another measure of adequate journalism education 

should come from administrators of existing journalism pro-

grams. 

Newspaper Fund statistics for 1977 identified the group 

of persons most likely to hire journalism graduates--editors 

of daily newspapers with circulations of fewer than 100,000 

9 each. The heads of schools and departments of journalism 

whose news-editorial sequences were accredited by the Ameri-

can Council on Education for Journalism (ACEJ), since it is 



the only group recognized by the National Commission on 

Accrediting and HEW, were selected to represent the second 

group. 

4 

The problem investigated in this study was the need for 

improvement in journalism education. This was undertaken in 

the hope that the relationships between and among the agree

ment levels of the two sample groups might be valuable in 

the effort to formulate a prescriptive definition of ideal 

journalism education from which improvements in the offer

ings of journalism departments might be undertaken. 

Purpose of the Study 

If there ever was a time when the mere possession of a 

baccalaureate degree in journalism was sufficient to secure 

for its owner a newspaper job, that time has passed. · As 

noted earlier, only those graduates with the best possible 

preparation will have substantial chances of successfully 

competing for the few newspaper jobs available. This study 

was undertaken in response to the apparent need news-~ 

editorial majors have for the finest educational experience 

possible. 

The specific purpose of this study was that of helping 

future journalism students obtain the best possible college 

education by helping define what comprises such an experi-



ence. With this definition, it was hoped that journalism 

program planners might formulate and implement degree plans 

which would better prepare graduates for placement in the 

newspaper industry. 

Background and Value of the Study 

5 

Preliminary study of the literature about journalism 

education revealed one apparent point of substantial agree

ment among critics, educators, and professional journalists. 

Most agreed that promotive interaction among journalism edu

cators and professional journalists was of utmost importance 

in the improvement of journalism education. It seemed 

doubly important, therefore, that this study should utilize 

data from both working professionals and journalism edu,-

cators. 

Bugeja noted that respected individuals and professional 

groups, from their various viewpoints, have made recommend

ations for improvements in journalism education.lo Rela

tively few attempts have been made, however, to draw these 

ideas together and analyze them. In this light, it seemed 

clear that a comprehensive summary of the best current 

thought on improvements in journalism education was needed. 

The review of the literature which follows this chapter was 

an effort to present such a summary. 



Bugeja further noted, with regret, that while articles 

about journalism education had increased the percentage of 

articles written by practitioners had decreased in recent 

years. 11 Therefore, new research pertinent to the question 

6 

of what comprises adequate journalism education according to 

journalism practitioners seemed to merit investigation. The 

survey section of this study was an effort to obtain and an-

alyze data from educators and practitioners which would pro-

vide a synthesis of the opinions about improvements in 

journalism education from both groups. The details of this 

segment of the study were outlined in a later chapter on 

methodology. 

Definition of Terms 

Several terms were used repeatedly throughout this 

study. In the interest of precision, the following defi-

nitions were applied to these terms: 

1. Journalism major was treated as if it meant a 
journalism student in a news-editorial curriculum. 

2. Accredited journalism program was used to denote 
news-editorial sequences accredited by the Ameri
can Council on Education for Journalism. 

3. American Council on Education for Journalism was 
abbreviated ACEJ. 

4. SDX was used to represent the Society of Pro
fessional Journalists, Sigma Delta Chi. 



5. ASNE was used to denote the American Society of 
Newspaper Editors. 

6. ANPA was used to indicate the American Newspaper 
Publishers Association. 

7. The Associated Press Managing Editors was repre
sented by the term APME. 

7 
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CHAPTER II 

REVIEW OF THE LITERATURE 

The literature about journalism education revealed that, 

from the beginning of the first four-year journalism educa

tion program at the University of Missouri in 1908 to the 

present, the content of higher education for journalism has 

been the subject of lively, often heated debate. At 

Missouri, in response to the urgings of the Missouri Press 

Association, the curriculum followed the model of the news

room with students and faculty producing a daily newspaper. 

This represented a "practical" approach to journalism educa-

tion which was emulated by a number of other schools for two 

1 decades. 

At Missouri, laboratory work in journalism skills was 

coupled with classes in English, composition, history, eco-

nomics, sociology, psychology, philosophy, logic, government, 

finance, and newspaper management and publishing.2 Although 

many schools including Missouri have followed this model to 

the present day, other trends not only have come to the fore, 

they have received blessings of highly respected figures 

9 
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in higher education. 

The years from the start of the Missouri program to 

1925 were marked by rapid development of other approaches to 

journalism curricula development. Journalism professors were 

torn between the desire for academic respectability and the 

demands of the working press for graduates trained in the 

techniques of journalism. 

By 1918, instruction in the social sciences was consid

ered at many institutions to be basic to the educational 

preparation of journalists. Finding existing classes to be 

unsuited to the needs of journalists, a number of journalism 

schools tried to initiate their own survey classes in the 

social sciences.3 

According to Dressel: "By the late 1920's, there was 

evident a trend toward thinking of journalistic education as 

a broad liberal education with a minimum of attention to 

techniques. 04 

Dressel further noted that the entire movement toward 

formalized higher education for journalists, as opposed to 

the "learning through experience" which had gone before, was 

in large measure the result of a move by members of the 

press to counteract the sensationalism of the day. The 

press had emerged as a powerful social force and had become 

an employer of college graduates. Therefore, colleges and 



universities introduced journalism courses and programs 

which catered to the need for vocational specialization in 

the field of journalism.5 

Willard G. Bleyer, one of the early trend setters in 

11 

journalism education, defended specialized journalism train-

ing in these words: 

As it has been found necessary to protect society 
against ignorant, unscrupulous quacks and shysters, 
is it not equally necessary to protect society and 
government against immature, self-educated, unscrup
ulous journalists?6 

But Robert Maynard Hutchins, a veritable giant in his 

effect on higher education generally, in 1938, countered 

with: 

So the shadiest educational ventures under respectable 
auspices are the schools of journalism. They exist in 
defiance of the obvious fact that the best preparation 
for journalism is a good education. Journalism itself7 
can be learned, if at all, only by being a journalist. 

Hutchins already had noted in 1936 that: 

My contention is that the tricks of the trade cannot 
be learned in a university, and that if they can be 
they should not be • • • they get out of date and 
new tricks take their place • • • • Tricks can be 
learned only in the actual situation in which they 
can be employed • • • • All that can be learned in 
a university is the general principles, the funda
mental. propositions, the theory of any discipline. 
The practices of the profession change so rapidly 
that an attempt to inculcate them may merely succeed 
in teaching the student habits th3t will be a dis
service to him when he graduates. 

In his treatise on Universities: American, English, 
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German, Abraham Flexner, another strong influence on American 

higher education, gave his opinion of the quality of journal-

ism education in 1930: 

On a par with university faculties of cookery I 
place university schools of journalism ••• 
Journalism is not a profession in the s~nse in 
which law and medicine are professions. 

Frank Luther Mott noted in American Journalism that a 

growing sense of professionalism was one of the primary 

reasons for the initiation of journalism instruction. As 

well-educated men became more common in prominent positions 

in the news industry, particularly in the East, they began 

thinking of themselves as professionals. Therefore, the 

efforts to begin college courses in journalism grew stead

ily. 10 

Professional or not, the demand for formal instruction 

in journalism was deemed necessary in many quarters before 

1900. The growth of the press as a popular institution 

coupled with changes and diversifications in the-gathering 

and presentation of news created a growing demand for trained 

practitioners of these crafts. The vital importance to the 

public of the quality of these efforts caused responsible 

journalists and educators to seek ways of elevating the in

tellectual base upon which journalism was being practiced.11 

By 1931, the American Association of Teachers of Journ-
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alism (AATJ) displayed the depth of concern felt by many for 

quality journalism education by forming a committee of teach-

ers and practicing journalists. The purpose of the committee 

was to help place journalism on a "dignified, professional 

basis." In its report to the AATJ convention, the committee 

speakers noted the need for a broad general education for in-

formed work in journalism and declared that schools of journ-

alism were necessary to supply this background in its 

relation to newspaper work. 12 

The emphases placed on "practical journalism skills" 

and a "broad general education"--and particularly the divid-

ing line between these areas--has, almost from the start, 

been a subject of controversy. In 1931, its journalism edu-

cation committee reported to the American Society of News-

paper Editors (ASNE): 

There is considerable criticism on the part of many 
newspapers that the personnel of the faculties is 
not kept as fresh as desirable. The complaint is 
frequently made that too much emphasis is placed 
on pedagogy and teaching ability of instructors and 
too little on their actual practical knowledge of 
present-day newspapers. A lecturer or instructor 
who is thoroughly imbued with the practical aspects 
of the present-day newspaper office will impart his 
knowledge to his classes readily and need not be 
particularly learned in i~e principles of pedagogy 
and the art of teaching. 

Many informed educators and practitioners today feel it 

unfortunate that the ASNE committee's call for a moderate 
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solution to the differences of opinion on this matter went 

unheeded in many quarters. As a result, the controversy be-

tween proponents of academic respectability and those who 

promote immediate technical practicality in journalism edu

cation remains heated to this day. Curtis D. MacDougall, 

one of the most prominent observers of journalism education, 

wrote in 1947 that: 

• • • journalism educators must destroy the idea that 
a broad liberal arts background is preferable to a 
special curriculum emphasizing courses in journal
ism • • • • As teachers of journalism we have to 
spend fully half our time teaching or reteaching 
these liberal arts illiterates the background they 
should have mastered long before eoming to us • • • • 
Most of the faults ·that journalistic employers find 
in our product are faults of their liberal arts 
training ?11ich we just didn't have the time to 
correct.l 

Thirty years later, in the preface to his book, 

Interpretive Reporting, MacDougall wrote: 

All journalism is really reporting. New theories 
and methodologies are not going to change the basic 
responsibility of journalistic media to serve the 
cause o£5democracy which is why the free press 
exists. 

In the development of journalism curricula, Chilton R. 

Bush at Stanford University produced a counterpoint to the 

theme of MacDougall which has been accepted at many colleges 

and universities. At Stanford, in 1933-45, the Division of 

Journalism was a part of the college of Social Sciences and 

the degree was "Social Sciences: Journalism" rather than 
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simply "Journalism." Bush said it was the division's in-

tention to do for the student something that would make him 

successful twenty years later, rather than just enabling him 

to start on a small daily. 16 

The Stanford University Register for 1938-1939 said 

that journalism education must provide: 

1. General social intelligence 

2. Specific knowledge of certain social, fiscal, 
industrial, and political principles and data 

3. An intelligent comprehension of the role of 
the newspaper as a social institution 

4. Some technical ability in journalism.17 

Some observers of journalism curricula design have 

tended to categorize specific programs along a continuum 

which has, as its extremes, an ultimate emphasis on the im-

portance or relative unimportance of "practical" journalism 

skills. At one extreme might be placed the Bush-inspired 

Stanford curriculum in which journalism was viewed as an im-

portant social institution subservient to.the social and be-

havioral sciences. At the opposite extreme might be placed 

the curricula of universities such as Northwestern and 

Missouri at which the apparent philosophy was that journal-

ism, practiced honestly and artfully, could be a shaper of 

behavior and society. 

Quite naturally, as might be expected, most institu-
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tions have adopted programs which represent a synthesis of 

these extremes. The American Council on Education for Journ-

alism (ACEJ) has set, as its standard for accreditation, a 

curricular mix of one-fourth professional journalism classes 

to three-fourths social sciences, behavioral sciences and 

humanities. 18 While ACEJ programs represent only approxi-

mately 68 news-editorial sequences, Bob A. Carroll, Louisiana 

State University, found in his 1977 sample of 30 accredited 

and 30 non-accredited programs that: 

The greatest differences occur in the Social and 
Behavioral Sciences and the Journalism Theory and 
History subdivisions where accredited schools re
quired 2.60 and 1.63 more hours, respectively, 
than non-accredited schools • • • • 

With few exceptions, news-editorial students 
in both the accredited and non-accredited programs 
received well-distributed instruction in the basics 
of reporting, editing, communications law, theory, 
history and responsibility of the mass media as 
recommended by ACEJ. 

The Carroll study also showed there is no appreciable 

difference in the ratio of arts and sciences courses to 

journalism courses if accredited and non-accredited schools 

are compared as groups. Both groups required between 75 and 

76 percent of the curricular load in the arts and sciences.19 

In 1977, the year of Carroll's study, 247 schools and de-

partments of journalism were listed as offering the major in 

journalism. 20 

Although the Carroll study indicates that some uniform-
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ity has developed in the cu.rricula of schools offering 

journalism majors, it contains no data about the quality of 

instruction or the content emphases of the classwork in 

these programs. That these and other matters warrant atten-

tion in efforts to improve journalism education was shown by 

the dissatisfaction editors expressed in both the pilot study 

for this paper and an article entitled, "Editors of Smaller 

Newspapers See Weaknesses in J-Education" by Clifton o. Law

horne in Journalism Educator. 21 Far from the Bush dictum 

that journalism education should prepare the student for re-

sponsibilities twenty years after graduation, Lawhorne found 

editors of smaller newspapers commenting that 

••• journalism education is being so oriented to
ward the theory and ideal that it fails to give 
students a solid grasp of reality, of the pract
ical side of the profession • • • • They want 
graduates that journalism programs have prepared 
to jump right into major assignments • • • • What 
we want from these graduates and their schools is 
a solid knowledge of how to cover a story, how to 
write a story, how to lay out pages, how to use 
pictures well, how to write columns, and how to 
write editorials • • • • These graduates should 
also be able to have a working knowledge of the 
shop because they have to supervise make-up 
there ••• I don't think a J-school grad should 
leave school without at least a basic knowledge 
of news, advertising, photography and production-
at least one semester in each. 

William R. Lindley, in Journalism and Higher Education: 

The Search for Academic Purpose, stated that 

P·erhaps the most important developments thus far 



for journalism and communication as a part of 
higher education have been the alliance with the 
social sciences a~~ the introduction of commun
ication research. 

So indeed it must have been because the controversy 
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these developments have caused is so common as to have been 

given a name which is recognized throughout journalism edu-

cation: " 1 Chi Squares' versus 'Green Eyeshades. '" This 

title, derived from the warring factions which supported a 

social sciences-behavioral sciences-communications research 

approach to the teaching of journalism versus those to whom 

the practical-professional emphasis was all-important has 

represented a schism within the ranks of journalism educators 
I 

which remains unresolved. Theodore Peterson, at the Univers-

ity of Illinois, wrote in the late 1950's that 

Communication is more than journalism writ 
large, and no dreary little journalism trade school 
is going to work a wondrous improvement by changing 
its designation from journalism to communications. 
The change must rest on a re-orientation of faculty 
thinking, on a re-orientation of the.instructional 
program and on a distinctive approach to the sub
ject matter of the courses. 

Another danger is that while paying lip serv
ice to intellect in recruiting our faculties we 
will continue in silent worship of the great god 
Practical Experience. I have never quite fathomed 
the assumption that 20 years of newspaper experience 
automatically qualifies one for a faculty position 
in a major university--or a minor one, for that 
matter • • • • 

On the other hand, I have never understood, 
either, the blind reverence in which some journal
ism administrators hold the Ph.D., which, after 
all, may be as much a testament to endurance as 



anything else • • • 
Yet another danger I detect is in our research, 

I cannot but feel that a good share • • • is busy 
work that contributes little more to a true under
standing of our field than the inactivity of the 
1920's and 1930's. Much of it proceeds from a 
preoccupation with method rather than a concern 
about significant questions that need answering. 
Much of it has an air of gimmickry about it. 

Still another danger is that in both our re
search and in our graduate programs we will look 
too exclusively to the behavioral sciences for 
the answers to our questions and for patterns to 
our curriculums. If we do, we will see our world 
through a narrow window--one which at ~!mes indeed 
may be on the wrong side of the house. 

19 

That something less than moderation has often been used 

in the attempt to gain academic respectability for journal-

ism education prompted Jake Highton of Wayne State Uni-

versity to point out in Journalism Educator in 1976 that a 

Midwestern university had named as dean of its College of 

Communication Arts a chap who had no newspaper experience. 24 

Highton further noted that the Association for Education in 

Journalism had elected a president who had never worked a day 

for any media. 25 

The trend toward an emphasis on theory and methodology 

which developed in the 1950's and early 1960's is apparently 

being turned around. Highton quoted Bill Fisher at Kent 

State University as saying that, ''Today's kids are looking 

for someone to stimulate them. Students don't give a damn 

about a teacher's degrees," Fisher says. ''They care about 

teaching." 



Highton further noted that Fisher is optimistic that 

the trend is "back the other way--toward more experience." 

According to Highton, this trend is partly due to pressure 

from the "pros," such as the American Newspaper Publishers 

Association Foundation task force looking into journalism 

education. 26 

Right or wrong, indications from the pilot study for 

this study (see page 73) and the Lawhorne study were that 

editors of smaller newspapers were interested more in the 

practical rather than theoretical aspects of the knowledge 

20 

of prospective employees. Whether this is necessarily "good" 

or "bad" for journalism is beyond the scope of this study. 

What became apparent fro~ these and other sources in the lit

erature on journalism education was that many editors were 

not satisfied with the extent and quality of skills of 

recent journalism graduates. This observation led to forma

tion of several hypothetical questions about journalism edu

cation and the status and expectations of it held by 

journalists and journalism educators. 

First, if editors are not satisfied with the skills of 

recent graduates, where should changes be made? What level 

of expertise do editors expect of journalism graduates? In 

what areas? Is the current four-year curriculum in journal

ism education adequate to the challenge of preparing gradu-
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ates with adequate entry-level skills for newspaper employ-

ment? Should journalism education comprise a five-year pro-

fessional program culminating in a master's degree? If it is 

unreasonable to expect students to invest five years in prep-

aration for careers in newspaper journalism, how should 

existing programs be changed to prepare graduates better? 

These questions all were given consideration in design-

ing this study. Hopefully, the findings shed some light on 

the areas under consideration so that future efforts to im-

prove journalism education may be more fruitful. It was 

hoped the findings would prove valuable to three groups with 

interests in journalism education: 

1. Students might use the findings in tailoring 
their programs to the requirements of the job 
market. 

2. Journalism educators might find the study help
ful in their efforts to improve journalism pro
grams and instruction. 

3. Journalism practitioners might gain insight into 
the problems involved in providing students with 
adequate educational preparation for careers in 
journalism and thus be motivated to give aid to 
these efforts. 

The major contention of this study, which was taken to 

be self-evident, was two-fold. First, it was contended that 

higher education in journalism should arm graduates with the 

skills necessary for employment in their chosen field. The 

second contention was that journalism education should 



motivate students to try to improve the quality of the 

journalistic product to the mutual benefit of both society 

and the news industry. 
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Constraints imposed by the need to keep this study as 

timely as possible dictated certain limits in its scope. 

More journalism students were in news-editorial sequences 

than any other and most future job openings would most like

ly be found at daily newspapers in the under-100,000 circu

lation class. 27 Therefore, the data gathered in this 

investigation were those which related most directly to the 

educational preparation of news-editorial majors for jobs 

with daily newspapers in this circulation class. 

Diversity of opinion expressed by various highly re

spected sources as to what should comprise adequate journal

ism education made it somewhat surprising that any 

coherence at all exists among journalism education programs. 

Questions about what should be taught, by whom, and to what 

ends have posed problems for program planners from the earli

est days of journalism education. One must applaud efforts 

of dedicated administrators and faculty who, despite power

ful influences, have synthesized journalism programs which 

have served students, the news industry, and the American 

public, as well as they have. 

As noted earlier, such educational luminaries as Robert 
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Maynard Hutchins said in the 1930's that proper preparation 

for journalists was a "good education," which, in Hutchins' 

view, comprised a liberal education in the arts and humani

ties. Persons could learn to be journalists, Hutchins said, 

only by being journalists. This implies an apprentice system 

of learning the "trade" by doing it, based on a foundation of 

eternal verities. As head of the Commission on Freedom of 

the Press, Hutchins, and the commission in their report, A 

Free and Responsible Press, concluded, however, that news 

media in the 1940's provided little in the way of journalist

ic performance worth emulation by fledgling journalists. 

Past and recent surveys of the opinions of many news

paper editors indicate that many want beginning journalists 

proficient in all basic journalistic skills the first day on 

the job. This implies a highly vocational approach to 

journalism education which would pass along the "state of 

the art" and very little more.28 

The synthesis developed between these two extreme views 

of what should comprise proper preparation for careers in 

journalism is a testimonial to the foresight and adaptabil

ity of journalism program planners. Unfortunately, this 

compromise of three-fourths general studies and one-fourth 

"professional" journalism skills has become increasingly 

difficult to attain and maintain. Increases in the com-
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plexity of both the technical skills required of practicing 

journalists and the problems of society about which journal

ists must report, coupled with the flood of students seeking 

journalism training, present educational problems which per

plex many educators, editors and students. 

To what loyalty should journalism educators bend their 

efforts? Should they try to equip students with skills which 

will aid them in gaining innnediate employment or with know

ledge and skill which will make them shapers of media qual

ity? Should they try to instill in the students journalistic 

values which will make them watchdogs of the public interest? 

Should they promote the acquisition of the knowledge of the 

methods of science which will allow impersonal objective pre

sentation of facts from which the public can draw its own 

conclusions? Should they inculcate value-based reportage 

which molds the awareness and opinion of the public? 

These are all questions which will, depending upon the 

source, evoke affirmative answers. The practical problem 

emerges when an attempt is made to develop productive cur

ricula in all these areas within the constraints of the 

traditional four-year undergraduate program. What classes 

should be added to the program and which subtracted? How, 

indeed, can journalism effectively be taught to the huge 

groups which populate many journalism classrooms? This 
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chapter is an attempt to draw together opinions and recom

mendations of persons cited in journalism literature regard

ing these and other questions. 

Critical Issues Facing 

Journalism Education 

Any consideration of ways to improve journalism educa

tion must comprise components which deal, in some way, with 

what it should do, whom it should serve, to what ends it 

should serve and to what extent it should be expected to per

form its service. Within this context, several critical 

issues face decision-makers in journalism education. 

How Should Journalism Education Cope 

With the Flood of Students Seeking 

Admission to Journalism Classes? 

Some observers, David Rubin among them, view the suc

cess of journalism education in attracting large numbers of 

students as the factor which has elevated the study of journ

alism at the college level to a "respectable status." In his 

article about the journalism education boom published in 

Change magazine in 1977, Rubin typified the viewpoint of a 

number of journalism educators who did not believe results of 

the enrollment growth have all been bad. Rubin said that, at 
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many institutions, journalism is the only area outside 

applied science that has grown in enrollment recently. 

Journalism education, according to Rubin, has become the 

"golden goose" of academia which lays tuition-filled eggs 

that help nourish many other emaciated departments. Rubin 

said many journalism educators believe the enrollment boom, 

and the Watergate affair, have established the legitimacy of 

journalism education. One journalism administrator, quoted 

by Rubin, said that journalism education is here to stay, 

whether the other departments on the campuses like it or not, 

and that any leveling off in years ahead will be at a much 

higher plateau. 

Rubin quoted Thomas Engleman, executive director of the 

Newspaper Fund, as having said the job market for journalism 

graduates is not as dark as painted by many. ''There is a 

job for anyone who wants a job (although one might have to 

move to Montana to claim it)." Engleman said he had data 

showing as many as 40 percent of the students majoring in 

journalism never seek employment in the field, noting that 

many students find journalism a useful major as preparation 

for entry into law or graduate schools. 29 

While noting the dangers of enrollment increases with

out commensurate increases in funding, John DeMott wrote for 

The Quill in 1975 that 



Most mystifying of all the criticism (of 
journalism education) is that journalism schools 
are turning out too many graduates. The premise 
of such judgment appears to be that journalism 
professors should manipulate the educational 
system to match journalistic talent to the need 
for it •••• Today's job market is going to 
reduce the number of students going into journal
ism as a profession without schools having to 
deny young people access to the education they 
want. 

The peculiar thing, in retrospect, is that 
it has taken otherwise intelligent and perceptive 
people so long to realize that journalism is an 
intellectual pursuit of knowledge deserving the 
best efforts of a modern university, and that 
true excellence in preparation for our profession 
is indispensable to t~g successful functioning of 
a democratic society. 
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Many journalism educators evidently believe the flood of 

students seeking admission to journalism programs must be re-

duced if quality instruction is to be maintained. DeMott 

himself set the tone of this argument when he wrote for 

Journalism Educator that 

If we don't curtail enrollment, our educa
tional quality will suffer unless compensating 
means of operating more efficiently are created 
and put into use--pro~tly and rigorously, even 
ruthlessly, at times.3 

DeMott made several recommendations aimed at promoting 

cost effectiveness in journalism education. Among these was 

the suggestion that journalism schools should employ the ex-

pertise of schools of business in performing systems anal-

yses of the fiscal operation of journalism programs. DeMott 

said journalism educators should initiate studies by pro-
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fessional organizations with the goal of adding equipment 

and personnel resources to the assets of journalism programs. 

To enlist the aid of off-campus professional groups, DeMott 

recommended that journalism schools provide continuing edu

cation in the form of institutes and seminars for working 

professionals. 

A study conducted at Syracuse University by Becker and 

Schulte in 1977 indicated journalism enrollment is more than 

temporary. Becker and Schulte surveyed more than half the 

journalism schools which offer four-year journalism programs. 

They found that a majority of the heads of schools with more 

than 300 students said they expected enrollment increases at 

the current rate or greater for at least three years. Two 

major reasons were given for this anticipated growth. Some 

helieved any losses in enrollment due to perceptions of a 

tight job market in the field would most likely be offset by 

increases in students taking journalism classes despite in

tentions to enter other fields. Other respondents noted that 

journalism education offers one of the few remaining general 

education (non-specialist) degree plans which can be applic

able to a great many occupations.32 

Contributing factors aside, comparative statistics pub

lished in The Masthead in 1977 by Curtis D. MacDougall reveal 

the severity of the problem of high journalism enrollment in 



relation to the profession it serves. 

There are 164 approved law schools with 
117,451 students to be absorbed into a field of 
425,000 lawyers in the U.S.A. 

There are 121 medical schools with 56,244 
students to be added in time to a total of about 
400,000 doctors in the U.S.A. 

There are 60 dental schools with 21,012 
students who will join the nation's 124,659 
dentists. 

There are 312 journalism major programs 
with 54,151 students to be absorbed into a job 
market of about 40,ooo.33 

29 

Questions concerning what attracts such numbers of stu-

dents to journalism education, and what sort of students 

journalism attracts, have prompted considerable research. In 

a study conducted at the University of Kansas in 1976, Del 

Brinkman and Donald Jugenheimer sought to determine factors 

which had major influence on students' decisions to major in 

journalism. They found the first factor was exposure to 

journalism in high school. 

Most important to students' final decisions to major in 

journalism was perceived job or career opportunities. In 

order of decreasing importance, other factors listed were 

first college journalism course, liking for journalism fac-

ulty, journalism job experience, influence of friends or 

peers, exposure to high school journalism and a liking of 

writing. 

When specific sequence choice was taken into account, 

news-editorial majors most frequently said the most import-
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ant reason for choosing the journalism major was that they 

enjoyed writing. Career opportunity was listed most freq

ently by advertising and broadcast majors and photojournal

ism majors simply said they "enjoyed" photojournalism. 

In their report, Brinkman and Jugenheimer said the 

implication is clear that, by manipulating the influential 

factors, schools could continue or cease to attract stu

dents. 34 

From the Brinkman-Jugenheimer study, it can be seen 

that, despite the bleak job market forecast for beginning 

journalists, students in the survey believed they had better 

chances of finding employment in journalism than in other 

fields. From this, the direct implication can be drawn for 

occupational related instruction. This evidence apparently 

supports Highton's contention in Chapter I that schools of 

journalism should not slight the practical aspects of journ

alism education. 

In sheer numbers, journalism education and, ostensibly, 

the field of journalism, obviously is attracting a giant 

shar·e of students. But what of the quality of the students? 

James Reston wrote in 1967 that media have a difficult time 

attracting and keeping the nation's most serious and intell

igent students because of increasing competition from uni

versities, foundations, the law, government and business. 
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Reston warned that many intelligent young persons no longer 

are eager to work for newspapers where they have to put up 

with "the endless grind of daily deadlines. 1135 In 1973, 

Richard Gray, journalism chairman at Indiana University, 

told a conference of journalists and educators that, al-

though there is no lack of students, honor students are 

scarce and that first-rate minds should be recruited. Gray 

and others noted that many students no longer seek employ-

ment at metropolitan dailies because they do not care for 

the life style in larger U.S. cities.36 

In 1976, Fred Fedler and Phillip Taylor released the 

findings of their study which dealt with the question, "Does 

journalism attract quality students?" These workers noted 

that, in 1974, only 60 of the 3,598 National Merit Scholars 

listed journalism as their major. In their study of data ob-

tained from the Florida Twelfth-Grade Test (Fl'G), they found 

journalism students scored only slightly above average in the 

verbal and quantitative aptitude sections of the FTG. Their 

survey of juniors and seniors at a Florida university re-

vealed that 

1. High school seniors who selected journalism 
did not score better on the Fl'G than did non
journalism aajors. 

2. Journalism students had no higher GPA than 
other students. 

3. Journalism students took more electives in 



economics, U.S. history and political science 
than other majors. 

4. Journalism students typed no better than the 
average. 

S. Significantly more journalism majors had 
worked on high school and college publica
tions. 

6. Journalism majors were no more involved in 
the campus and community than the average. 

7. Journalism students scored significantly 
better than average on grammar tests. 

8. All groups scored poorly in spelling.37 

The foregoing suggests that journalism planners are 
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faced with a multi-faceted problem. On the one hand, journ-

alism enrollment is swelled with students, many of whom have 

only moderate aptitude for a,ssuming career positions in the 

field. Many others have no intention whatever of pursuing 

careers in journalism. Few cream-of-the-crop students, how-

ever, are attracted to journalism. In addition, program 

planners are pressured to produce students capable of pro-

fessional performance the first day they work for newspapers, 

while their responsibility to the public welfare demands 

that they equip students with both motivation and the capa-

bility of improving media quality. 

In 1975, Curtis MacDougall stated that 

It's taking money under false pretenses from 
serious minded, professionally oriented students 
to louse up their classes with others who are just 



there hoping to get by well enough to qualify for 
a degree • • • 

It should be apparent that the best faculty 
in the world, with the finest equipment, can't 
possibly handle the huge enrollment that now 
exist. As much as possible, professional journ
alism instruction should be individualized • • • 
There must be personal contact between teacher 
and student. You can't teach most journalism 
courses effectively by the lecture method, 
certainly not to hundreds at a time. · 
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For the problem of overcrowding in journalism schools, 

MacDougall suggested two remedies: First, since journalism 

is as important to American democracy as any of the other 

professions, and since it is essential that its products be 

of the highest possible quality, journalism schools should 

be elevated to independent status, in which the schools have 

complete control over admissions, faculty appointments and 

curriculum and degree plans. Second, MacDougall suggested 

that schools of journalism could teach two curricula, teach-

ing journalism to students who want to become journalists and 

teaching about journalism to the thousands who do not plan to 

enter the profession. 38 

In their text on media responsibility to the public, 

Rivers and Schramm state that media might accelerate the pro-

fessionaliz·at ion of the practice of journalism by upgrading 

salaries, professional recognition for jobs well done, initi-

ative and freedom accorded their staffs. These authors noted 

that, while workers in the communications industry are no 



longer notoriously under-paid, their salaries are consider-

ably below those paid by businesses hiring graduates with 

scientific or business training.39 
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In the same vein, Mort P. Stern, dean of the School of 

Journalism at the University of Colorado, urged a conference 

of editors and educators to look not only at what they ex-

pected of journalism graduates but also to consider what the 

graduates expect from schools and newspapers. 

The young people who are graduating from our 
schools today are not quite like the earlier gen
erations who accepted with little question the con
ditions that existed on the job. 

They want and expect imaginative leadership 
from their on-the-job supervisors. And they ex
pect that leadership to be directed toward treat
ing the social p+oblems in a way that serves the 
public interest.40 

Several implications for journalism education and the 

news industry can be drawn from these comments by Rivers, 

Schramm and Stern. First, if journalism education is truly 

to be responsive to needs and desires of its students, 

journalism coursework should be presented in the context of 

the responsibility of the media to the public. Second, if 

media products are to be improved in the public interest, the 

industry should be ready to provide rewards in terms of rec-

ognition and salary, which will attract the most intelligent 

and talented students to journalism education and the pro-

fession. 
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Many observers have attributed the rise in journalism 

enrollments during the Seventies to some glamorized concept 

of the news industry generated by the Watergate affair and 

the motion picture portrayals of the news "heroes" of that 

period. But Professor Paul V. Peterson, the official chron

icler of journalism enrollment statistics for the AEJ, made 

the observation in 1977 that many among the youth of America 

were being drawn to journalism as a way of "changing the 

world" as early at 1970. 41 Within this context, concern ex

pressed by even those students who do not plan to enter 

journalism careers presents a strong argument against deny

ing journalism instruction to all who desire it. 

Are not citizens who are informed and appreciative of 

the efforts of a responsible news industry important to the 

continued improvement of news media products? Arguments 

along this line have been brought forward in support of 

MacDougall's suggestion that a second curriculum, teaching 

about journalism, might be justified, both as a method of re

lieving the pressures on professional journalism education, 

and as a way of promoting public awareness of the importance 

of responsible news media performance. 

According to David Rubin, some college administrators 

have responded to the growing student demand for journalism 

instruction by adding faculty in journalism programs. Al-
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though this has made journalism education one of the few 

areas of fluidity left in the higher education job'.unarket, 

faculty additions are apparently the response of a minority 

of administrators because student-teacher ratios in journal-

ism education climbed from 24:1 in 1970-71 to 33:1 in 1974-

42 
75. Apparently the simple strategy of adding to faculty 

teaching loads is a more common approach to dealing with 

high enrollment than is the adding of new faculty. 

Another tactic for dealing with increased enrollments is 

gaining widespread acceptance nationally. Many schools are 

adopting the simple expedient of setting limits on enroll-

ment in the face of increased "consumer" demand. Others are 

establishing entry requirements for journalism education pro-

grams which exceed the general requirements of their colleges 

and universities for entry into most other programs. 

In Journalism Educator, April 1977, Margaret G. David-

son of the University of Wisconsin-Oshkosh detailed the far-

reaching decision by the administration of the Wisconsin 

higher education system to strictly limit the growth of 

journalism education in that state. 'Some of the findings 

which prompted this decision, and some of the questions it 

raised, follows: 

A Department of Academic Affairs report showed 
that programs at current levels were filling the job 
market needs of the Wisconsin area and quoted sta-



tistics from the Bureau of Research and Statistics 
of the Wisconsin Department of Industry, Labor and 
Human Relations which were interpreted to mean 
that there was a chronic surplus of communications 
specialists in the job market and that the state 
of Wisconsin news industry would need only 2,240 
new journalists between 1970 and 1980, while the 
system was graduating almost 400 each year. 

The Department of Academic Affairs stated 
that 
1. It "emphatically discourages further,,growth 

in existing journalism programs." 
2. No new programs be added to the system. 
3. Some campuses should consider combining journ

alism with other mass communications programs. 
4. Plans for ACEJ accreditation should proceed 

only with central administration appr.oval. 
5. Since no institution had made a case that there 

is currently an unserved need in its service 
area for additional communications specialists, 
no provision should be made for preparing them. 

6. Full support should be given to those aspects of 
journalism programs which serve the non
specialist student. 

Davidson noted that despite a "notorious" over-supply 

of English teachers, no regulations were imposed on the 
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number of secondary education majors hoping to teach English 

and raised the following questions: 

1. Should a state system limit journalism enroll
ments when similar action is not being taken in 
other areas despite statistics which indicate 
there is an over-supply of applicants in every 
area which draws from college graduates? 

2. To what extent should schools decide for their 
students their course of studies? 

3. Might not an increasing need for non-news journ
alism jobs change the employment picture for 
journalism graduates? 

4. When a department is training any prospective 
journalist, should it not be encouraged to 
strive to meet those accreditation standf~ds 
many feel represent marks of excellence? 
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In a paper prepared for presentation to the American 

Federation of Negro Affairs in 1977, Samuel L. Adams of the 

University of Kansas outlined results of a study he conduct-

ed under auspices of the Gannett Newspaper Foundation. He 

dealt with considerations of the controversy surrounding the 

use of entry and exit-level English proficiency examinations 

by schools of journalism. Questionnaires were sent to 

schools of journalism which had more than 500 majors each in 

1975. Of the 42 institutions, 31 responded. Among the find-

ings were the following: 

Eight of the 31 responding schools, 26 percent, 
require that transfer students entering journalism 
pass an examination if they are from non-accredited 
programs. 

Twenty-three percent require that students com
pleting pre-journalism at their own institutions 
pass an examination before entry is granted. 

Eight of the 31 responding schools that use 
exams for entrance to either journalism classes or 
to the journalism programs use the test results 
only as diagnostic rather than screening tools. 

Half the respondents said they believed en
trance examinations should be required and all but 
one of these said such exams should be administered 
during the freshman or sophomore year. 

Eighty-seven percent of the schools surve{~d 
are publicly funded colleges and universities. 

That a wide variety of approaches is taken to applica-

tion of screening tests was evident in written responses to 

the Adams survey. The following were selected as represent-

ative of this variation. 

Indiana University--uses a computerized spell
ing and grammar test which students may take as 



many times as they wish until the desired stand
ard is reached. Students must spell out cor
rectly 45 of 50 words before a grade for the 
beginning reporting course is issued. 

At Penn State University, students who score 
poorly on the entrance examination are advised to 
consider withdrawal from the beginning writing 
course. The test, according to Penn State spokes
persons, is not, however, used as a disqualifica
tion. 

Students may not enter the journalism program 
at the University of Minnesota until minimal lev
els on the Minnesota English Test are met. 

A spokesperson for the University of Nebraska 
said at the time of the study that plans were being 
made to deveiop a series of tests for the sopho
more year progranm:led to certify minimum standards 
to be met by those permitted to continue. 

In a 1977 article in Editor & Publisher, Robert u. 
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Brown quoted Ralph Darrow; associate professor at Kent State 

University, as having said that journalism school enrollment 

at KSU had grown from 318 in 1967 to 1,000 in 1975 with no 

increases in operating budget, space or faculty. In view of 

this, Darrow said KSU had instituted enrollment restrictions 

aimed at maintaining quality instead of quantity in journal• 

ism education. With "extreme reluctance" due to state fund-

ing based on the number of students enrolled, a journalism 

faculty conm:littee set limits of 150 new students each year, 

Darrow said. 

Since 1977, students have been admitted to the KSU 

journalism program in accordance with the following condi-

tions: 

High school students with Ac:r. scores of 26 



or higher have been admitted without meeting 
further criteria, provided the student accumu
lated a C+ average in the first 48 hours of 
college work. 

Students have had to pass a typing test 
with a net score of 30 words per minute. 

Students must have compiled 48 hours of 
college work with a grade point average.of at 
least 2.5. 

Students must have passed a class in Princi
ples of Economics and three natural or physical 
science classes.45 
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From the foregoing it can be seen that three different 

strategies, with variations, are commonly used to deal with 

problems resulting from increases in journalism enrollment. 

Some schools are trying to make increases in journalism 

school resources commensurate with the growth in enrollment. 

Others are trying to limit enrollment with new-student quotas 

and/or quality-based entrance screening devices. Still 

others apparently are trying to maintain "open door" ad-

missions without increases in budgets or faculties. 

Compliance with recent AEJ accreditation guidelines re-

sults in an indirect enrollment limitation for schools with 

frozen budgets. The AEJ recommends that no skills laboratory 

course involve student teacher ratios higher than 15:1.46 

What Should Journalism Education be Doing 

About Decreases in Student Language Skills? 

In August 1976, the Los Angeles Times published a 
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series of articles about the startling decline in academic 

achievement of American students during the previous decade. 

According to education writers Jack Mccurdy and Don Speich, 

this decline crossed virtually all educational levels and 

most academic disciplines and was of an unprecedented magni-

tude in American history. Further, the declines, as re-

fleeted in a wide range of test results, showed signs of 

getting worse.47 

Mccurdy and Speich pointed out that, paradoxically, 

the decline in academic achievement had been accomplised by 

an inflation in the grades issued to students. At the high 

school and college levels, they said "A" and "B" grades 

have become the common currency for work which probably 

would have earned "C" grades ten years earlier. Further, 

the "C" grade is relatively rare and "D's" and "F's" are 

virtually non-existent. 

Thus, the knowledge that students can demon
strate on objective tests is declining, but the 
subjective ratings of students by teachers are 
producing higher grades than at any time on record. 

And, although appearing anomalous at first, 
glance, the two phenomena are inexorably linked. 

Together, they represent an apparently unique 
occurrence in educational history. They provide a 
complete picture of what transpired in schools and 
colleges during the last decade and how grade in-



flation at least partially blinded ~ny to the 
reality of the achievement decline. 

While these are sweeping and serious charges, the 

writers apparently documented their work. They cited cor-
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roborating research evidence obtained by such respected fig-

ures as David Wiley of the University of Chicago and Frank 

Armbruster and Paul Bracken at the Hudson Institute in New 

York, among many others. In underscoring the trend, the 

writers quoted James Gray of UC-Berkeley's School of Educa-

tion as having said the loss in the ability to write is a 

loss in the ability to be educated. 

After testing most of the likely causative agents and 

finding them insufficient, Mccurdy and Speich concluded the 

major cause of decline in scholastic achievement was the 

trend toward reduced required work in the basic skills in 

favor of more electives. They cited the exception that 

tests the rule in that the first three grades in public 

schools have not suffered declines of the magnitude of later 

levels. Like the elementary grades' achievement levels, 

those within the disciplines of science actually have risen 

in contrast to the trend. The authors further remarked that, 

generally, the two areas had not been affected by either 

grade inflation or elective substitution. 

Whether the educational picture is as dark as Mccurdy 

and Speich painted it is beyond the scope of this study. 
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What is important is that many media managers in charge of 

hiring journalism graduates are concerned about apparent de

clines in language skills.49 

David Rubin wrote in 1977 that the major problem facing 

education for journalism was not so much the overcrowding of 

the field but the reduction in language skills. Rubin noted 

that, unlike the days when it safely could be assumed that 

most students entered journalism as a result of a talent, or 

at least an interest in writing, today's students enter 

journalism study for a variety of reasons. He said many 

students don't really like to write and have been poorly pre

pared to write by secondary schools. Moreover, many students 

avoided almost all writing in college by selecting from the 

smorgasbord of courses made available to them by many journ

alism departments. The wide array of classes on use of 

media hardware and communications theory, Rubin said, too 

often makes it possible to push fundamentals aside.SO 

No matter where fault lies, Rubin said, editors who 

hire journalism graduates hold the schools responsible for 

declines in language skills. Rubin quoted Ronald Einstoss, 

publisher of the Visalia, California Times-Delta, as having 

said editors he surveyed in 1974 believed the schools were 

not furnishing student~ with the tools they expected. Ein

stoss said too many applicants "lack a working knowledge of 
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the English language" and that "some can't even, type." Ein

stoss also noted that half the graduates seeking jobs in his 

office thought a "board of supervisors" was plural. He said 

their spelling is atrocious, that fewer than half could 

spell such commonly used words as accommodate, commitment, 

and judgment. 

Rubin quoted Hillier Krieghbaum, past president of the 

AEJ, as having said there always have been writing problems, 

but they are more acute now, since the nonreading TV gener

ation is hitting the colleges in full force. The AEJ offic

ially recognized the communications skills problems among 

college students by establishing a committee on language 

standards at its 1976 convention. Rubin quoted committee 

chairman, David Grey, of San Jose State University, as say

ing the AEJ was "sick and tired of editors bitching about 

language skills and making journalism education the scape

goat." Grey hoped newspapers and other media around the 

country could be persuaded to investigate the quality of pub

lic school language instruction so that students would not 

come to college so ill-prepared. 

What are schools and departments of journalism doing to 

cope with the lower language skills of students seeking en

trance into journalism education? Apparently, the strategy 

chosen at many institutions is the same as that used to deal 



with overcrowding. In 1977, Warren K. Agee wrote that 

Grammar proficiency tests, required for ad
mission either to schools or to news writing 
courses, are common as the ability to deal compe
tently with words becomes a pressing concern.SI 

Since August 1974, the School of Journalism and Mass 
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Communications at the University of Minnesota has required a 

passing grade on the Minnesota English Test and successful 

completion of three pre-journalism classes before entry into 

the journalism major has been granted. The required pre-

journalism classes are Introduction to Mass Communications, 

Visual Communications, Reporting .2!. Principles of Advertis-

ing ..£!'.. Beginning Photojournalism. Twenty-nine months after 

the program was initiated, statistics revealed that approxi-

mately 30 percent of the pre-journalism majors had been lost 

to attrition. 52 

A number of articles in the professional journals cite 

positive results from use of communications skills achieve-

ment tests coupled with remedial language skills laborator-

ies. Two examples which follow are typical. 

West Virginia University has joined North Carolina, 

Wisconsin and a host of other schools requiring acceptable 

scores on diagnostic English examinations as a condition for 

admission to journalism programs or to specific entry-level 

journalism classes. The tough West Virginia test comprises 

100 items--30 for spelling, 35 for punctuation, and 35 for 
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grammar usage. Students who score less than 70 percent on 

the test are denied admittance to the journalism degree pro-

gram and to journalism classes which require beginning re-

porting as a prerequisite. 

WVU students who fail the entry-level test, but are 

still interested in pursuing journalism, are referred to the 

Writing Skills Lab (WSL). The WSL is not a quickie course 

designed to simply help students pass a given test. 

It's a tough, in-depth study of grammar, 
spelling and punctuation, and it's run by a full
time professor in the School of Journalism who has 
had substantial media experi5~ce and who teaches 
other courses in the school. · · 

WSL work centers on E. L. Callahan's Grammar for Journ-

alists and comprises one two-hour session each week for 12 or 

13 weeks. Exams are given at the end of each class session 

on spelling and the lecture materials from the class. 

Before each class, instructors discuss upcom
ing sessions and prepare lecture materials. Any 
inconsistencies concerning English usage5~ong the 
instructors are worked out at that time. 

In the fall of 1976, 54 students who had flunked the 

English test and had taken the WSL course took the test a 

second time. Of the 54, 49 passed and the mean score for 

the group increased from 56 percent to 76 percent. More 

than 90 percent of the students who took the WSL in 1975-76 

said it improved their performance in the first writing 

course and 63 percent said they would advise their 



friends to take the class.SS 

At Ohio State University, students enter one of three 

levels of beginning English courses based on an English 

skills test score. The school is considering an English 

test to be administered before students are graduated.56 
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The University of Alabama administers a diagnostic test 

to identify problem areas to be addressed in the beginning 

reporting course. Some students are advised to enroll in 

the university's writing lab. The test is given again at 

the end of each semester to check improvement. The School of 

Communications was (at the time of the, Adams study} institut

ing school-wide courses to be required for entry into all 

professional courses in each department of the school.57 

At the University of North Carolina, students entering 

the school must pass the English proficiency test to be grad

uated. This policy, school spokespersons believe, allows 

some students with substandard skills in spelling and gram

mar to enter the school of journalism, identify particular 

problems, and improve weaknesses.58 

In answer to the question, "Does everyone who meets the 

criteria to enter college, and who passes English courses, 

deserve the opportunity to study undergraduate journalism?" 

the Adams study evoked a variety of responses. Terry Hynes, 

writing coordinator at California State-Fullerton, said that 
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entry level tests would "permit the department to stabilize 

enrollments using some kind of quality criteria. 1159 

Claron Burnett, chairman of the Department of Agri-

cultural Journalism at the University of Wisconsin-Madison, 

answered, "Yes. We view our role as teaching, not keeping 

students out." Many others, noting declining communication 

skills achievement scores and inflated grades, answered "no" 

to Adams' query. David B. Witaker said that journalism entry 

tests are used at Western Kentucky University to "weed out 

60 the casual 'shopper'." 

In September 1976, the Department' of Communications at 

California State-Fullerton instituted an English Usage Test 

(EUT) comprising 85 multiple-choice items covering three 

areas: 

1. Precise use of language including word 
and brevity of expression (30 items). 

2. Spelling (25 items). 
3. Grammar and punctuation (30 items). 

Passing grades on the test have been required as prereq-

uisite to entry into both upper and lower division writing 

classes. 

California State-Fullerton faculty have found the test 

a "useful predictor" of performance in the department's writ-

ing classes. In addition, the test has helped students rec-

ognize and correct language weaknesses and has helped the 

department stabilize enrollments with some elements of 
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quality, rather than simply quantity, criteria. 61 At Cali-

fornia State-Fullerton, 20 percent of the students who wanted 

to enter the beginning cormnunications course in the fall of 

1976 were excluded because of poor scores on the Eur. 62 

In 1976, William Trombley quoted Professor Harold 

Nelson, University of Wisconsin School of Journalism, as hav-

ing said that, at the University of Wisconsin, a student must 

pass a test covering grammar, spelling, punctuation, and 

English usage before moving into the pre-journalism writing 

course. About 50 percent of the sophomores who take the 

test fail. "This is our main instrument for cutting down on 

the numbers. A lot of kids just go away. The motivated ones 

stick with it and make it. 1163 

Trombly noted that some educators cautioned against 

screening tests. Edward Bassett, director of the University 

of Southern California School of Journalism, said that 

You've got to recognize that English Proficiency 
is pretty low across the board. You might lose 
some pretty good prospects that way. Kids will 
select theing~lves out as we do a better job of 
counseling. 

In addition to Bassett's rather mild statement, argu-

ments made of sterner stuff have emerged in the controversy 

concerning worth (and legality) of screening tests. In his 

study, prompted by the proposal at the University of Kansas 

to institute screening tests, Samuel L. Adams noted that 



While proficiency exams such as the one recom
mended by the KU journalism school conunittee may 
reasonably predict which students will do well, 
that exam cannot measure potential. Potential and 
predictability, while related, are not identi-
cal • • • Any requirement that students pass a 
test to gain admission to journalism may be un
wise. 65 

Adams quoted Hunter A. Breland as follows: 

In summary, top performers on tests tend to 
perform at a lower level than their test scores 
would lead yeu to expect, and the low scorers per
form better than their scores predict • • • They 
do fail to predict the peE~ormance of 12 percent 
of the students examined. 

According to Adams, some have hypothesized that the 
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problem of declining writing ability among American students 

may not be due to ability but to a lack of specialized in-

struction. At San Jose State University, it is believed by 

some, according to Adams, that considerable improvements in 

students' writing skills are due to a remedial English pro-

gram which features well-directed instruction in sentence 

elements, arrangement, recognition, rhetoric, special punct-

uation, spelling, and use of sources and documentation. 

As the use of screening tests becomes more widespread, 

the discriminatory aspects of the practice become frequent 

subjects of controversy. Milton G. Holmen and Richard F. 

Doctor of the University of Southern California at Los 

Angeles stated that, 

• • • Tests designed for Caucasians may discrimi
nate against minorities • • • Tests may be assumed 



to measure innate, rather than acquired, char
acteristics • • • They cannot consider future 
behavior or performance • • • Test scores may 
influence g'acher expectation regarding student. 
potential. 

From the experiences of all manner of institutions 
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which have used quantitative testing as admission criteria, 

it has become obvious that the results of such tests must be 

used circumspectly if civil rights of students are not to be 

infringed upon. Adams noted that a survey of 10 schools 

with accredited sequences in news-editorial journalism con-

ducted by the University of Kansas had determined that the 

majority opinion was that screening tests should be used pri-

marily as diagnostic tools. 

Literature about journalism education suggests that 

three major strategies are used in dealing with communica-

tions skills deficiencies among incoming journalism majors. 

Some institutions very simply set standards of English-use 

proficiency and deny entry to students who cannot demonstrate 

the minimum level on tests which supposedly measure achieve-

ment in this area. Others use the test to inform students 

of their language-skills deficiencies and leave to the stu-

dent the responsibility of remedial work. Still others use 

the tests to indicate deficiencies and refer deficient stu-

dents to some organized form of remedial work. Among the 

latter, some institutions employ remedial work outside the 



department of journalism and others designate specific 

classes in departments of English. 
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The ACEJ, in its pamphlet on accreditation of journal

ism sequences, recommends that students include in their 

programs "wide study in such fields as • • • English, lang

uages and literature" in addition to the basic elements of 

factual writing and editing set in a strong back.ground of 

liberal arts studies. 68 In addition, the ACEJ is currently 

investigating ways of establishing communications with high 

school students and faculty to advise them about the require

ments for language skills in journalism education. 

How Can the Increasing Complexity of 

Modern Society Upon Which Journalists 

Must Report be Dealt With by Journalism 

Education? 

Informed, intelligent reportage of the proceedings about 

which American citizens need to be informed demands, at once, 

specific knowledge about highly specialized subject matter 

and the ability to render it meaningful to the general pub

lic. This presents an obvious immediate problem for journ

alism education. How specific and how general should 

journalism education be'l 

Some journalism program planners have concentrated upon 
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areas which, in their view, need particular attention in the 

preparation of beginning journalists. Since 1968, the Uni-

versity of Wisconsin-Madison has offered an interdisciplin-

ary master's program to train environmental communicators. 

Stated purposes of the program are threefold: 

1. To identify students with aptitude for environ
mental communication. 

2. To enhance abilities to help translate ecologi
cal concepts into public action. 

3. To prepare for positions in what might be called 
the environmental communications "eco-system." 

According to spokespersons for the Wisconsin program, 

the more than 60 graduates have been "~ell placed" in eco-

logically concerned organizations. These persons, and the 

activity which went into their preparation, have created the 

beginnings of a literature for the field.69 

Obviously, the Wisconsin master's program has no direct 

bearing on undergraduate news-editorial sequences, other than 

the spill-over to faculty and student thinking. The Wiscon-

sin model, however, might be worthy of the study of under-

graduate program planners who perceive an inter-disciplinary 

approach to journalism education. 

Due to widespread criticisms of journalism graduates' 

failure to understand economic systems, and their inability 

to relate business developments and problems to readers, the 

University of Missouri at Columbia {UMC) Department of Eco

nomics recently instituted a specialized economic analysis 
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course for journalism majors developed by Professor Gerald 

E. Auten. The course not only has been awarded the Inter-

national Paper.Company Foundation Award in Economic Educa-

tion, but was given a student evaluation score which placed 

it in the 99th percentile among all courses at UMC. 

The course was designed as second-level to follow the 

general economics course required of journalism students at 

UMC. Rather than focusing on theory and policy from a gen-

eral standpoint, the economic journalism course presents 

such issues as the sources and meaning of data and institu-

tional policy details. Organized around a series of import-

ant economic issues, economic analyses are related to topics 

with generous use of case studies. Four major divisions com-

prise course content: 

1. Basic economic concepts, sources and background. 
2. Interpretation of corporate financial reports. 
3. Topics in macroeconomics. 
4. Application of basic economic principles and 

concepts to selected current issues. 

Strong emphasis is placed on economic analysis of news 

stories and the use of various sources of information related 

to economics, as they apply within the following course out-

line. 

Part 
I. Introduction to Economic Journalism 

A. Review of Basic Economics 
B. Sources for Economic Journalism 
C. Maj or Schools of Economic Thought in the U.S. 



II. Accounting and Financial Statements 
III. Topics in Macroeconomics 

A. Review of Basic Macroeconomics 
B. Inflation: Historical Perspectives, 

Measurement, Problems, Types, and 
Policies 

c. Unemployment: Historical Perspectives, 
Measurement, Types, and policies 

D. The Trade-off Between Inflation and 
Unemployment 

IV. Applications to Major Current Issues 
A. The Economics of Crime 
B. The Economic Analysis of Pollution 
C. The Energy Crisis 
D. A Strategy for Using Economics in 

Journalism 

Articles from the Wall Street Journal are used exten-

sively throughout the course, and students are exposed to 

the Journal stock and bond tables in great depth. Other 

SS 

specific topics in the course include Keynesian, Monetarist, 

Galbraithian, Radical and Institutionalist schools of eco-

nomic thought, interpretation of profit-loss statements, con-

struction of the Consumer Price Index,the Wholesale Price 

Index and the GNP. Through all these presentations, the role 

of the press is emphasized.70 

Although many institutions are hard pressed to maintain 

current programs in the face of tight budgets and overflow 

enrollment, it has become obvious that journalism education 

must deal in some way with the pressing social issues which 

have emerged since World War II. The Wisconsin and Missouri 

models, and others which treat such issues as the energy 

crisis provide steps in the direction accepted as progressive. 



56 

After serving as a "catalyst speaker" for a seven-state 

journalism symposium in the fall of 1974, Ronald Einstoss 

concluded that the feeling of the group was that journalism 

education is doing a better job than ever, but that is not 

good enough. "Readers expect us to know, not a little bit, 

but a lot about everything • • • Readers pay for a profes

sionally done product and expect one," Einstoss said. 71 

MacDougall said in 1975 that 

It is unthinkable that any journalism student 
should not take courses in criminology, urban 
sociology, state and local government, labor prob
lems, public finance, race rel,~i<1>ns, population 
problems and more of the same. 

When these areas are added to the traditional liberal 

arts disciplines and the professional skills requirment of 

journalism education, the adequacy of the traditional four-

year undergraduate journalism course becomes highly ques-

tionable. Later sections of this literature review summar-

ize suggestions made and steps implemented to deal with this 

problem. 

How Should Journalism Education Deal 

With the Sophisticated, Expensive Media 

Technologies Which Are in Use by Today's 

Newspapers? 

As computerized editing and sophisticated cold-type 



57 

production becomes conunonplace at even smaller newspaper 

plants, the expense of equipment required for "hands on" ex-

perience has become a serious problem for journalism educa-

tion. While newspapers can claim as much as one-third 

reduction in composing room personnel to justify the move 

toward automation, many journalism schools can only view 

this aspect of meaningful journalism instruction as an un-

affordable luxury. 

A few schools of journalism, due to generous funding, 

foundation grants and/or benevolent alumni have kept pace 

with industry in acquisition of expensive new media hard-

ware. For many others, however, this extra burden simply is 

another example of what many view as the media's unrealistic 

demands on journalism education at taxpayers' expense. 

In stating his case for including instruction in the 

new technologies as part of journalism education, John J. 

Clarke, Ohio State University, wrote for Journalism Educator 

in 1975 that 

The graduate who is at home with the new tech
nology clearly will have an edge in the tight job 
market • • • editors at newspapers switching to 
VDT's want to hire reporters they won't have to re
train at the start. The portent seems clear. (In 
1974, Clarke's university, Ohio State, rec~ived a 
$50,000 grant to purchase VDT equipment.)7 

In 1977, Nancy L. Harper, head of the Mass Communica-

tions program at the University of Iowa School of Journalism, 
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proposed that the last two years of journalism education 

should provide students with an "analogic" approach to their 

preparation for employment by news media. Harper's model, 

the University of Iowa's Mass Communications program, has as 

its goal the development of "media generalists." During the 

final four semesters of undergraduate work, it gives students 

practice in a number of Journalistic skills to prepare them 

to enter a variety of media professions. 74 

After an initial semester spent in familiarization 

with, and evaluation of, contemporary media forms and con

tent, students form mass communications production teams. 

·The teams conceive, plan, produce, and distribute communi

cation pr.oducts to a mass audience. These products are 

systematically evaluated both quantitatively and qualitat

ively by as many as 200 persons. After content analysis of 

the evaluations, the teams revise their products accordingly. 

During the program's third semester, students continue 

to develop production skills, but turn much of their atten

tion toward media management. The teams become production 

companies and, for each production period, major concerns 

are how best to conceive the company, establish production 

guidelines and audience distribution procedures, mediate 

disputes within or between production teams, and keep com

pany members informed of issues, resources, and events 
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relevant to the approaching publication. 

Major activities during the final semester at Iowa are 

focused on consultation in which students research areas of 

concern to the companies and participate in in-service train-

ing of members of production teams. The Iowa "team" experi-

ence assures competency in the use of production tools such 

as writing, photography, graphics, audio and video. It also 

develops the "producing" skills of organizing for profes-

sional production, working for, and managing a production 

company, and the related skills of distribution to a mass 

audience which entails analysis of the needs, expectations, 

and responses of publics. 

Harper noted that the analogic approach solves a vari-

ety of problems while meeting the primary objectives of pro-

viding students with professional preparation. The system 

overcomes the shortage of internship positions so common to 

educational communities. It allows students to reap many of 

the benefits of internship programs without sacrificing 

classroom time. The analogic approach allows a faculty to 

meet the diverse needs of larger numbers of students without 

proliferating courses. Thus 

• • • investments of faculty time is reduced and, 
more importantly, students are not only accommo
dated but enriched. 

The analogic approach can be adapted to a 
variety of needs. The Mass Communication sequence 



at Iowa centers on the needs of students primarily 
interested in a broad range of professional careers 
in media production, broadcasting, and consulting. 
With modification of content and focus the same 
approach can be adapted to fit the· needs of stu
dents with almost any conceivable set of career 
objectives. 

The significance of the approach is its flex
ibility as a solution to student demands for di
verse career-oriented education, swelling 
enrollments, and to limited reseurces in the 
universities and tlhe job market.75 
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A survey of emphasis given to media technologies in in-

structional programs, and the published opinions of editors 

regarding the importance of hands-on experience with the 

technological hardware, reveals wide differences of opinion. 

At some well-endowed institutions, students gain experience 

on the latest state-of-the-art equipment. At others, ac-

quisition of electric typewriters is a major problem. On 

the editorial side, a few editors have been quoted as having 

said they would not consider applicants without electronic 

editing experience. Others apparently believe that a motiv-

ated worker can master the mysteries of video display term-

inals in a few hours, but are worried that too many 

journalism graduates cannot write concise, complete, declar-

ative sentences. 

Should Journalism Education Try to 

Tailor Programs to Fit Immediate Needs 

of News Media or Should it Try to 



Provide Instruction Designed to 

"Professionalize" The News Industry? 
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Apparently there are at least three major schools of 

thought regarding the major purpose of higher education in 

journalism. First, is that journalism education should pro

duce graduates capable of "cutting it" or "carrying their 

own weight" the first day on the job. This approach is both 

possible and highly appealing. Graduates with this skill 

level immediately would justify their salaries and satisfy 

employers. Einstoss noted that editors do not label stories 

as having been written by beginning, intermediate or ad

vanced reporters. They expect as much from the novice as 

any other. 7 6 With highly concentrated upper-level instruc

tion steeped in practical experience, a talented beginner 

should be able to meet this test. The problem is that very 

little else but practical experience at a "state of the art" 

level would be possible in an educational program of this 

sort. A second problem arises in the form of an assumption 

that standards of the "state of the art" practice of journ

alism are acceptable. 

Many, however, believe that standards outlined above 

are insufficient for the practice of professional journal

ism. At the 1978 AEJ convention, outgoing president James 
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Carey called for a "new spirit of intellectualism" in 

journalism education. Carey said journalism education 

should transcend the idea that its major concern should be 

"service to the profession." He said the task of journalism 

education should be to "put some harness on the ideology of 

professionalism." (Referring to professionalism in a vo

cational sense.) 

Carey said the goals of specialized professions too 

often cultivate a self-serving climate for their members, 

of ten having the effect of eroding "the moral basis of 

society." This leads, according to Carey, to such develop

ments as rationalizations for secrecy,· "professional prerog

atives" and a certain "imperial quality" with which some 

professions cloak themselves. Instead of following the 

idea of service to the profession, journalism education, 

Carey said, "must conceptually restore the idea of service 

to the public. 77 

At a Wisconsin conference of newspaper editors and 

journalism professors in 1976, there was strong agreement 

that newspapers have to improve. Ralph Olive wrote for 

Editor & Publisher that the conferees believed improving 

newspapers meant the employment of young men and women who 

are better educated, more skilled and generally more profes

sional than today's journalists.78 
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At the same conference, John L. Dougherty, then ma.nag-

ing editor of the Rochester, New York Times-Union, voiced a 

third opinion, held by many, regarding the purpose of journ-

alism education. Dougherty said that, despite the problems 

of journalism schools, from an editor's viewpoint, he would 

·like to see the schools produce a "renaissance man or 

woman." He said he wanted persons who can find the hole in 

the city manager's budget, who can quote the place names in 

Emily Dickenson, who can lay out page one and who can sense 

the social change in a neighborhood. Dougherty said he knew 

accomplishment of such a task was impossible, "but you can 

try. 1179 

In their text on the responsibility of the news media 

to the public, published in 1969, Rivers and Schramm. de-

scribed most post-secondary journalism education as 

••• quasi-professional schools of journalism 
and communication (which) have only begun to 
develop the substantial and unique body of know
ledge that is essential. So far, they can only 
introduce students to some of the skills required 
and prepare them to go understandingly into the 
occupation by exposing them to the history of the 
craft and discussing its social responsibilities, 
its relationshipsacro other social activities, and 
the way it works. 

In his critical analysis of journalism education in the 

March 1977 issue of the Atlantic Monthly, Ben H. Bagdikian 

noted that, despite all the shortcomings he found in his 
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study of the opinions of editors, educators, and former stu-

dents of journalism education, two justifications persisted 

for journalism in higher education. In his summary, 

Bagdikian may have detected the major flaw in the profes-

sionalization of journalism education: 

The trade prefers to let the cost be borne 
by the students or their parents or, in public 
institutions, the taxpayers, all the time becom
ing more strident in its demand~ and complaints 
about 'ivory tower professors.•81 

Bagdikian's first justification for journalism educa-

tion is 

• • • to give beginners sufficient technical train
ing to let them know the true nature of the work 
so that they can decide whether the appropriate 
choice has been made. Anyone who can't learn that 
part of journalism in a few months belongs in 
another line of work •. 

The other justification is more appropriate 
for institutions of higher learning: to impart 
to the potential journalist a knowledge of the 
proper role of journalism in society, the ethics 
implied by this role, an encouragement of empathy 
with people they will study for the rest of their 
careers, and some advice on what academic programs 
will provide lasting insight into society. Tech
nical training without this comprehension is 
meaningless--it merely makes propagation of ignor
ant journalism more efficient. The charade 'Journ
alism education' in places that teach mostly 
technique and typing will simply perpetuate the 
curse of what Walter Lippman called '·untrained 
accidental witnesses.' ••• News companies are 
increasingly corporate giants, bureaucratic and 
impersonal. They are in danger of sterility un
less they are constantly fed generations of new 
journalists lively in spirit and mind, formed by 
something other than the corporate ethic. This 
kind of men and women will not come from journal-



ism schools turning out typewriter jockeys trained 
largely to avoid embarrassing their alma mater 
during the first week on the job. They will come 
from institutions which still nurture the humani
ties, and creative teaching and that produce 
journalists who, whatever problems they have the 
first week with an electronic typewriter and com
puter, will, ten years later, still have the 
capacity to understand a changing human condition.82 
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In his introduction to a 1975 Quill series on journal

ism education, Dr. DeWitt C. Reddick said that, due to the 

complex nature of our society, journalism education must con-

stantly grow and improve and that 

• • • journalism education must take into account 
the changes in some aspects of the information 
industries while at the same time having the 
discernment to continue to stress the precious 
and indispensable fundamentals • • • Journalism 
education, by all logic should be ahead of pro
fessional journalism in projecting changing 
approaches to the interpretation of news, for 
education is to prepare for tomorrow. 

Too often, the person who looks into the 
future is labeled, derogatorily, a theorist. The 
judgment gains strength when the theories lack 
practicality and are based on daydreams of an 
individual who knows little about the functions 
of the news media. It is true, also, that the 
professional journalist who concentrates only on 
the practical application of techniques to his 
daily task is likely to remain only a craftsman, 
never becoming an innovator, creator, and leader • 
In reality, practical work and research must be 
welded together for the journalism professions 
to flourish in this world of continuous change.83 

. . 

At the 1978 AEJ convention, Ben H. Bagdikian was cited 

as "journalism's most perceptive critic." In response to 

the American Society of Journalism School Administrators who 
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sponsored the top critic award, Bagdikian made the following 

observations. 

We are in a transition period. We are leav
ing behind the tradition of the individualistic 
proprietor of a newspaper or magazine or book 
house who may have been good, bad, or indifferent, 
but who was good, bad, or indifferent with one pub
lication. We are passing from that era into the 
present one in which large national and multi
national corporations make these decisions, not 
for one newspaper or magazine or broadcast station, 
or book house, but for dozens in one stroke. As 
time passes the leadership of these large companies 
that came through some form of journalism disappears; 
the new corporate leaders are technicians trained 
in the control and growth of corporate structures. 
Their talents and instincts are not to create but 
to acquire, and they remain in power only so long 
as they produce reliable products and profits with 
a minimum of investment. No distinguished newspaper 
or magazine was ever created by such entities. The 
imperatives of massive corporate management make 
distinction an unnecessary luxury • 

• • • Thus, we see the steady Felkerization of 
newspapers and magazine policies, deliberately 
turning away from entire constituencies like the 
moderate and low-income families, the aged, minor
ities and rural citizens, and concentrating on the 
18-to-49 affluent consumers in the suburbs ••• 
Already the big operators are rejecting circula
tion in the central cities and among the non
affluent, not because you can't make money there-
you can--but because you can make more money else
where with less trouble • • • • 

Ultimately the chief executive officer of 
each corporation sets policies. He or she does 
not necessarily control individual news stories, 
though that is not unknown. More important, and 
more prevalent, is the executive's determination 
of the amount of news to be produced, who will be 
in charge of producing it, how large the staff 
shall be, and what will be the pattern of content. 

Mobil Oil says it is in the market for a 
major daily newspaper. We know that Mobil Oil has 
strong opinions on how the news should be covered, 



but today those opinions are limited to paid ads~ 
When and if Mobil Oil buys its newspaper or news
paper chain, it will no longer have an opinion but 
a policy • • • 

We do not trust Big Government to control our 
information. But what happens when the conduit for 
most of our information is controlled by so few 
people that all of them--the controllers of the 
majority of our newspaper, magazines, broadcast 
and book sales can all fit in one room? And what 
happens if they are part of such large economic 
units that they have a basic stake in public atti
tudes toward politics and the economy? 
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Against this dreary assessment of certain trends in the 

conglomerate ownership of news media, Bagdikian set his 

appraisal of the current generation of individual news-

persons: 

In the past 20 years we have seen the most 
serious and skilled generation of journalists ever 
to move into American journalism. There have al
ways been some good journalists, but there is a 
great deal of romantic nonsense about the gener
ality of reporters and editors of the past. The 
really good ones were a tiny minority, and most of 
the rest either corrupt or incompetent • • • • 
Anyone who doubts this ought to crank through the 
microfilm in a good library for a representative 
sample of newspapers 30, 60 or 150 years ago • • • • 

• • • in newsrooms large and small across the 
country there are reporters and editors in greater 
numbers than ever before who no longer regard news 
as a distillation of local crimes and the utter
ances of authority figures. Instead we have a 
growing corps of professionals who understand 
political and economic forces and who have an ex
panded arsenal of talents with which to sense and 
to create an understanding of the social environ
ment. They no longer regard as inviolable the 
doctrine of the inverse pyramid that recites de
tached public statements. They know that some 
stories are best told by recreating the emotion 
and atmosphere of an event and that there is no 



longer any justification for journalistic writing 
to be different from real writing. 

These new professionals know that some 
stories are best told by systematic unearthing 
of information that otherwise would remain de
liberately concealed. More of them know how to 
use social science techniques to avoid impres
sionism and superficiality. They realize that 
in addition to honesty and accuracy a journalist 
is also under obligation to make events under
standable and, to the extent that informed reason
ing permits, to interpret events. 

These new trends in American reporting are 
more challenging than anything the generality of 
our profession has ever undertaken before. They 
are full of pitfalls and often they result in work 
that is inadequate and wrong. But they are the 
only sensible way to approach the needs of the 
public. 

We are not a profession in the sense of re
quiring a license or having sanctions to reject 
practitioners. But we are a profession in the 
sense that we do not have a master-servant re
lationship with our employers and we do instead 
have a code of performance that demands above all 
else that we serve the public's need for sound 
information. This is not just another industrial 
product. 84 

Bagdikian foresaw a conflict between the new profes-

sional in journalism and the "marketing concept" admini-

strative practices of many media organizations. 

• • • the conflict may come, for one reason, be
cause to maximize profits in a monopolistic market 
you don't need distinction. The usual spur for 
distinction is the personal ego for vision of 
individuals, and that is precisely the kind of 
variable that giant corporate structures cannot 
tolerate • • • 

What this tells me is that we must do all we 
can to protect the professional practice of journ
alism. This means the continued education of 
serious and dedicated journalists. It means 
standing together whenever freedom of the press 
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and freedom of reporting are threatened. I think 
it means that professional staffs should elect 
their own editors and have a representative on 
their news company's board of directors.SS 
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Bagdikian quite obviously placed much of the responsi-

bility for future quality of American journalism upon indi-

vidual sense of professionalism displayed by practitioners. 

His inference also seemed clear that this sense of profes-

sionalism should be developed in ·schools of journalism, 

since it is not likely to be reenf orced by influences of 

newspaper managements whose primary motivation is toward 

marketing principles rather than journalistic excellence. 

In her commentary on the landmark.Hutchins Connnission 

study on freedom of the press and its summary report, A Free 

And Responsible Press, Margaret A. Blanchard noted that con-

cern for professionalizatiort of media and journalism educa-

tion was strong even in 1947. It was the commission's goal 

to goad the silent public audience into action designed to 

improve media performance and journalism education. 

Through public pressure, non-profit institutions 
such as colleges and universities could be motiv
ated to work on projects designed to upgrade the 
quality of the mass media. Journalism education 
could be improved through the same public press
ures; here the commission thought that those 
studying to become journalists should be exposed 
to much broader liberal arts backgrounds in order 
to give them knowledge on the subject matter they 
covered as reporters. Public demand for quality 
reporting coHtd result in all such changes, the 
report said. 
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In this vein, Curtis MacDougall said in 1975 that 

• • • Journalism faculties should assist the stu
dents in obtaining insight and perspective as re
gards the news they expect to cover, pointing out 
as much as possible the practical application of 
the non-journalism courses the student must take • 
You've got to show students how to do it, guide 
and watch them and criticize their performance by 
personal observations • • • • 

• • 

If college presidents and boards of trustees 
are to be persuaded that a good sized rescue job 
is needed before journalism schools become so sick 
that the only solution is to put them out of their 
misery, it,1 s going to have to be practicing j ourn
alists who lead the campaign. It's been discour
aging trying to obtain outside help. Journalists 
never have been as interested in the operations of 
their schools as have lawyers, doctors, and other 
professionals in their alma maters. Today, how
ever, interest is developing ••• Any professional 
journalistic organization, as a state press asso
ciation, that sincerely wishes to improve journal
ism education should camQaign for • • • independent 
status for the schools.87 

Improvement and professionalization of news media and 

journalism education in the sense referred to by the Hutchins 

Commission implies application of ethics in both the teach-

ing and practice of journalism. Yet, Clifford G. Christians 

observed in 1977 that, compared with other programs having a 

professional dimension, journalism seemed less developed in 

the teaching of ethics by a substantial margin. Christians 

noted that his survey of teaching of ethics in schools of 

journalism showed that only 27 percent offered specific 

ethics classes, while 39 percent of undergraduate schools of 

business have such classes. 
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Christians was disturbed by indications that showed 

very few respondents concerned about consciously distin

guishing the law and ethics as different frames of reference. 

He stated that, while the complexity of modern ethical di

lemmas would seem to require a specific course in the 

curriculum and a teacher who has specialized in ethics as a 

discipline, only 10 percent of those teaching ethics classes 

are fully trained in philosophical ethics.88 

Professor John C. Merrill, of the University of Miss

ouri, recommended in 1978 that ethics classes deal with the 

first principles of ethical positions and that students be 

given the opportunity to see that "truth" is not often the 

goal of media. Merrill said media codes of ethics should be 

tested and that attempts should be made to write better 

ones. 89 

In a differing opinion on teaching of media ethics, 

James w. Carty, Bethany (W.Va.) College, said ethics courses 

for journalists should be taught outside journalism schools. 

Carty said that, after "reflecting on the wisdom of the 

ancients and their own experiences, students can create their 

own ethical philosophies, based on a historical position or 

their own created eclectic perspectives. 1190 

In light of the Hutchins Commission findings and recent 

trends toward consolidation of media ownership by primarily 
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business-oriented interests, it would seem necessary that 

primary stress be placed on journalistic ethics. Apparently, 

the media themselves are in no great hurry to upgrade the 

quality of their products so long as income on investment 

figures remain at the current high levels. Therefore, it 

would seem that improvements of media products in the public 

interest will have to come from an influx of highly motiv

ated beginners instilled with the principles of public serv

ice journalism by their educational experiences. 

It seems reasonable that efforts to improve media 

ethics should include, as a major element, criticism of 

media in journalism education. Strentz, Starck, Anderson, 

and Ghiglione, however, commented in 1974 that, although 

journalism education was becoming more involved in news 

media criticism, the over-all record has not been impressive 

in this area. These writers stated that journalism educat

ors can and should participate in criticism of news media in 

the classroom, in the community, and in concert with news 

media. 91 

In 1978, Michael Ryan outlined standards he believed 

would make journalism school media criticism more effective. 

Ryan said it should be made clear to all concerned that 

journalism faculty should be free, as individuals, to criti

cize media performance, but that if schools as wholes engage 
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in criticism, it should be done through journalism reviews 

or local news councils. Ryan said that working profession

als should be consulted in order for criticism to be temp

ered with reality. Based on experience, Ryan said media 

councils and journalism reviews probably could be expected 

to improve media performance. 

Ryan noted that two cautions should be considered in 

journalism school criticism of local media performance. 

First, taking public stands does not usually result in re

ductions of funding but often causes opposition from the 

media which receive criticism. Secondly, Ryan cautioned 

that well-done media reviews are likely to absorb both fac

ulty time and departmental funds which may be in short 

supply.92 

Data obtained on opinions of editors of small news

papers in the Southwest done as a pilot study for this paper 

indicated that most responding editors were much more con

cerned that journalism graduates be proficient in basic 

journalism skills than be prepared to improve quality of 

newspaper products. A strong majority of respondents evi

dently believed exit standards for spelling, typing, and 

composition are too low in journalism schools. Very few re

spondents, however, placed strong importance on practical 

experience with campus or commercial publications during 
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college years. Apparently, these editors believed the 

college classroom was the proper place for acquisition of 

journalistic skills and that colleges and universities were 

not performing at acceptable levels in this area. 

What Steps Have Journalism Education 

And The Profession Taken to Improve 

Journalism Education? 

One of the few systematic and wide-ranging attempts to 

improve journalism education is the continuing effort of the 

American Council on Education for Journalism (ACEJ) to 

establish quality standards for the accreditation of se-

quences in various areas of communications education. In 

the September 1975 edition of The Quill, Professor John Paul 

Jones, former dean of the College of Journalism and Communi-

cations at the University of Florida, Gainesville, described 

the over-all purpose of ACEJ accreditation in these words. 

Its purpose is to assure higher and higher 
standards generally in journalism education. The 
visiting team seeks to assure that the accredited 
programs are taught by better-than-average teachers 
from the standpoint of both their practical back
grounds and their academic preparation, that the 
school has better-than-average facilities and ad
ministrative support; that the school maintains 
good relations with the media in its area, and has 
the respect of the media; that the school main
tains contact with its alumni and keeps better
than-average records; that the school sets high 
standards for its faculty as teachers and demands 



good teaching, that student and faculty morale is 
high; that budgets are adequate; that the admini
stration of the school, department or college is 
good. 

Accreditation is not the total answer to 
improvements in journalism education, but the 
fact it is there, that it exists year after year 
as a watchdog, financed heavily by the communi
cation media, is certainly important in the 
development of better personnel, better admini
stration, and improved conditions generally in 
our schools. 93 

At the plenary session of the 1976 AEJ convention, a 
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panel comprising Milton E. Gross of the University of Mis-

souri, James W. Schwartz of Iowa State University, and James 

W. Carey of the University of Iowa made the following com-

ments about ACEJ accreditation: 

••• accreditation has a number of purposes, but 
the most important is 'to guide prospective stu
dents in choosing a schoolthat 9lill adequately 
meet their educational needs.' 

Other purposes were: 

••• to improve journalism education through the 
process of continuing reviews; to pinpoint and 
describe departments worthy of public recognition; 
to serve as a guide for employers; to promote 
closer relationships among media, research'organ
izations and schools, and to provide self-study 
guidance to schools preparing for eventual eval
uation. 

Ultimately, however, all the objectives point 
to one direction ••• and that is 'to help the 
student of journalism.' 95 

Gross denounced administrators who would use accredit-

ation to build enrollment or as "greasepaint for self

enhancement. 119.6 (ACEJ literature stresses that only 
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sequences are accredited, not entire departments, divisions, 

schools or colleges. Only those sequences actually accred

ited may be so designated. ACEJ recognizes that a school's 

use of the accreditation designation may be misapplied and, 

at times, even midleading.) 97 The panel acknowledged that 

two other problems associated with accreditation needed 

attention. First, there have been difficulties in ironing 

out inequities which occur because of differing philosophies 

of journalism among visitation teams. Secondly, the problem 

of insuring that innovation and experimentation are not dis

couraged among schools seeking accreditation worried the 

panel. 

Regarding the latter, Schwartz said many in journalism 

education felt accreditation tended to encourage conformity. 

Carey noted that current accreditation standards imply "min

imum" standards and that they tend to encourage mediocrity 

among schools. 98 

Questions about the relative merits of ACEJ accredita

tion standards have come from other quarters. In 1976, Lee 

Smith, National Council of Editorial Writers, asked if the 

ACEJ-reconunended 75/25 ratio of liberal arts classes to 

journalism classes is adequate, since journalism schools 

frequently have to supplement general education topics, miss

ing in other departments, with their own class content.99 
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Don Carson, University of Arizona, and others have questioned 

the value of some liberal arts requirements at certain in-

stitutions. In particular, Carson questioned the value of 

16 hours of languages, two hours of physical education and 

eight hours of science and math required at the University 

of Arizona. lOO 

As background for his 1976 survey of curricular changes 

in progress at 125 schools and departments of journalism, 

Warren K. Agee listed 10 events and trends he believed have 

caused changes in journalism education programs. They in-

eluded: 

1. Growth which far exceeded the growth in general 
university enrollment. 

2. Substantial increase in the non-journalism 
majors in journalism classes. 

3. Recession which resulted in a shift from lib
eral arts to career-oriented fields. 

4. Decreases in budgetary support for higher edu
cation in the wake of public disillusionment 
with higher education after student revolts of 
the 1960's. 

5. Revolution in communications technology which 
called for changes in preparing students. 

6. Increases in research and public interest in 
journalism. 

7. New journalism teachers hired in the first 
third of the 70's introduced new research 
interests demanding outlet in journalism 
curricula. 

8. A nationwide decline in verbal skills among 
college students that has caused increased 
demands to teach the fundamentals of language 
usage in journalism programs. Journalism 
education has been held accountable for writ
ing preparation by such outside constituencies 
as editors and publishers. 



9. The increasing difficulty of reporting and 
interpreting American Life has created demands 
for improving the education of journalists in 
such fields as public opinion reporting, in
vestigative reporting, ethics, law, and re
search. 

10. Major cost of compliance with equal 
opportunity laws in force at colleges and 
universities.101 
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Agee wrote in his analysis of the date from 111 respond-

ing schools that the most striking feature was that 

• • • change is a fairly strong, ongoing factor in 
the development of these curricula--that much more 
activity is taking place, even among courses long 
considered standard, than might normally be sup
posed. 

The second most noteworthy outcome of the 
study is the discovery that, despite criticisms 
leveled by many practitioners to .the effect that 
journalism school news-editorial sequences are 
devoting an inordinate amount of attention to 
studies characterized pejoratively as 'communi
cology,' such evidently is not the case. The 
seven highest ranking subject areas in which new 
courses recently have been added all fall within 
the professional skills category: news writing 
and reporting, internships, photojournalism, 
management, broadcast news, editing and makeup 
and magazine editing-production. 

Aware of a need to supplement classroom and 
laboratory instruction with off-campus work ex
perience, the schools reporting recently have 
added 32 internship courses. 

Instruction in photojournalism is expanding 
rapidly. with the addition. of advanced courses 
being the most common development reported in this 
field. Some comments: 'We do not believe majors 
are equipped to work in journalism without an 
understanding in photography • • • • We have added 
a seminar in visual communications • • • • We be
lieve a reporter who can also take pictures is a 
more valuable employee, particularly for smaller 
newspapers.•102 
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Agee said constant references were made to the diffi-

culty of teaching increased numbers of students with limited 

resources. This has made curricular reorganization necessary 

at many schools. Some courses not regarded as indispensible 

to the curriculum have been abandoned or offered less fre-

quently. With some subjects, such as journalism history, 

their content has been incorporated into other courses. 103 

In 1975, Wayne A. Danielson and Nwabu Mgemena released 

their descriptive study of 960 active journalism teachers 

from 315 institutions in 48 states and Washington, D.C. 

These researchers found that, in the sample they studied, 

the doctorate was the model degree with 48.9 percent claim-

ing that distinction. Those with the master's degree com-

prised 44.8 percent, and 5.3 percent held the bachelor's 

degree. One percent held no degree whatever. Percentages 

of persons holding full professorships, associate professor-
I 

ships, and assistant professorships were. 28.3 percent, 23.3 

percent, and 26.7 percent, respectively. Of the total, in-

structors comprised 8.2 percent; lecturers, 2.7 percent; 

teaching assistants, 4.9 percent; and various non-ranked 

personnel, 5.9 percent. 

Danielson and Mgemena noted the majority of journalism 

teachers worked in the midwestern states and that 88.8 per-

cent were males. Most respondents listed newspaper journal-
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ism as their teaching specialty (60.2 percent) and a strong 

majority (74.3 percent) claimed professional experience in 

newspaper work. Age spread for the group comprised 27.3 per-

cent in the 22-35 range, 36.4 percent in the 36-48 strata, 

31.l percent between 49 and 61, and 5.2 percent 62 and over. 

In summary the report noted that most college journalism 

teachers were male, young to middle-aged, fairly evenly 

spread among academic ranks, and that the doctorate was the 

most common degree.104 

The climbing level of academic achievement earned by 

journalism faculty, as outlined by Danielson-Mgemena, is not 

universally viewed as a sign of progress. In 1975, Curtis 

D. MacDougall said he believed 

The Ph.D. has been vastly overrated and con
siderably cheapened in many areas. In journalism 
it can't compare in value with twenty, ten or even 
five years of reporting experience on a newspaper, 
but co1Jsege presidents must be convinced of that 
fact. 1 

MacDougall implied that autonomous status for journal-

ism schools would, to a degree, solve the problem of over-

emphasis on academic credentials, by reducing outside 

pressures in that direction. MacDougall pointed out, 

however, 

The internal fight by those of us who warned 
and resisted the influx of Chi-square fiends (advo
cates of quantitative i6gearch) is over. We did our 
best and we lost . • • 



81 

It seems that, given the increasing complexity of the 

media and the society upon which they report, instruction 

from both seasoned professionals and persons trained in 

systematic examination of developing trends within society 

is called for. The apparent danger here is the possibility 

that a particular faculty might be overbalanced toward one 

side or the other. 

Lowenstein and Merrill sought, in 1976, to determine 

the extent to which another attempt to improve journalism 

education, student evaluations of faculty, existed and how 

they were used. The responses the researchers obtained from 

faculty at 66 institutions revealed the following: 

1. Only two of the schools had no system of stu
dent evaluation of teachers. 

2. In 40 of the 66 schools, results of student 
evaluations are seen by both faculty concerned 
and administrators. 

3. In 13 schools, evaluations are seen by the 
faculty member only. 

4. At three schools, evaluations are seen only by 
administrators. 

5. At seven schools, evaluations are seen by ad
ministrators by permission of faculty. 

6. At 38 of the 66 schools, evaluations were re
quired and were used for purposes of promotion, 
tenure and/or merit pay raises. 

7. Twenty percent of the reporting faculty were 
not sure to what extent the evaluations were 
used by administrator§ in determining promotion, 
tenure, and salary.107 

While many faculty indicated that student evaluations 

of faculty were unreliable as bases for administrative con-
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siderations of promotion, tenure and merit raises, due to a 

lack of appropriate forms for different types of classes and 

the lack of student knowledge and expertise in making judg

ments about instructors' qualifications and performance, 

they also indicated that: "students can 'feel that they are 

having a part in the journalism program' as it relates to 

the process of teacher tenure, promotion, and salary."'.108 

Outright objections were lodged by many faculty on 

grounds that student evaluations of faculty are a kind of 

threat to academic freedom, that they cause many faculty 

members to concentrate on "entertainment" and thus lower the 

substance and rigor of their courses, and that there is also 

a tendency of professors to grade higher than usual in hopes 

of getting better student evaluations.109 

At Middle Tennessee State University, a student advisory 

committee has been established to "reduce student frustration 

and dissatisfaction about a lack of channels for meaningful 

input into the operation and curriculum of the university." 

The 15-member student advisory board comprises representa

tives from the seven sequences of specialization within the 

Mass Communications Department degree program and the related 

student organizations. Committee members pledge to stay in 

touch with their constituents and to bring to the committee's 

attention subjects suggested by their fellow students. Glenn 
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A. Himebaugh of the Ml'SU faculty reports that student morale 

has been high and a past worry of faculty and administration 

that the legitimate needs and concerns of students had been 

denied an audience has been alleviated. llO 

For the second year, a $25,000 Gannett Newspaper Foun

dation grant has funded a seminar in better teaching methods 

for teachers new to journalism education. In 1978, the sem

inar was conducted for 14 new journalism educators at the 

University of Indiana during late July. Purpose of the sem

inar is to help these people make the transition from the 

newsroom to the classroom smooth, productive, and pleas

ant.111 

At the University of Utah, the recurring problems of 

how best to help students prepare for what faces them after 

graduation and how to synthesize what they have learned have 

been attacked through the addition of a required, exit 

course for graduating seniors. Milton c. Hollstein wrote 

for the January, 1978, Journalism Educator that, previous 

to implementation of the exit course, an exit examination 

and a two-credit-hour seminar had been used in attempts to 

deal with these problems and both had been found inadequate. 

Neither of these approaches required students to draw on the

oretical concepts or to think of journalism as a coherent 

discipline. The Utah faculty settled on a colloquium 



pattern designed to cut across course boundaries and pry 

students out of compartmentalized thinking. 

The course is organized into four 'units,' of 
two or three weeks each: (1) production and de
livery systems; (2) media content; (3) media 
organization, management and control, including 
opportunities in the media; and (4) dominant 
themes in media ethics and criticism. Within each 
unit students have wide latitude to select topics, 
although some guidance is provided by a listing of 
possibilities in the course outline. For example, 
in the first unit a student may choose to deal 
with such subjects as satellites, lasers, ultra
fax, cassettes, and thet>ostal crisis and its 
effects on the media. 11 
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Two research papers are required for completion of each 

of these units, and standards are the same as for graduate 

seminars. Each student reports on a substantial article or 

group of articles from the trade, professional and scholarly 

journals or from a book or related chapters from several 

books. A 1,000 word paper is required each week. Half of 

each paper comprises an abstract of the literature and half 

is devoted to the student's comments. Each paper is dupli-

cated for the class and an oral presentation is made to the 

class to stimulate discussion. One paper in each unit is 

drawn from the literature in the student's own sequence and 

one from the general literature or from another sequence.113 

In 1975, John DeMott surveyed some of the efforts to 

promote the professionalization of journalism and journalism 

education. Among these were the following: 



SDX is studying the need for more continuing 
education in journalism. For years, this organi
zation has promoted journalistic excellence among 
college students through the granting of regional 
and national recognition and scholarships. 

Journalism education committees of the APME 
and ASNE continually investigate ways of promoting 
interaction between professional journalists and 
journalism educators. 

The ANPA has sponsored, through its founda
tion, conferences among leading professional groups 
and journalism educators in the hope of promoting 
greater understanding between the profession and 
higher education. In addition, the group has 
initiated projects designed to provide better 
materials of instruction for courses in newspaper 
economics and publishing. 

The Newspaper Fund continues to expand its 
scholarship program and provide a reporting serv
ice on trends in enrollment and hiring in the news 
media. 

The Gannett Foundation makes generous annual 
gifts to developing schools and departments of 
journalism. 

Readers Digest Foundation supports news re
search travel. 

The Hearst Foundation makes a number of 
journalism awards. 

Generous grants for graduate study are made by 
the Minneapolis Star and Tribune, The Argonne Lab
oratories, The Nieman Fellowships at Harvard, The 
Pulliam Fellowships, and Medill News Services.114 
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While this list of attempts to improve journalism edu-

cation is by no means exhaustive, it is representative and 

typical of the kinds of efforts currently being made. In 

most cases, efforts are made to finance state-of-the-art in-

struction in journalism or add courses in ever more· special-

ized areas of reportage. In very few instances are the basic 

goals of journalism education being investigated. Few 
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really innovative steps have examined the adequacy of cur

rent curricular organization and subject matter emphases. 

Apparently, questions such as, "How are we going to fund a 

program which will accommodate all these students?" receive 

precedence over questions like, "Should we even attempt to 

teach intimate familiarity with the latest media hardware?" 

What Suggestions for Improving 

Journalism Education Have Been Made by 

Authoritative Sources? 

As might be expected when any institution tries to 

serve both an industry and the best interests of society, 

higher education for journalism has received many suggest

ions about how it should structure its goals and purposes. 

Some of these have come from persons who place paramount im

portance upon the altruistic aspects of the practice of and, 

therefore, the education for journalism. Others, quite nat

urally, have come from those who sense that journalism edu

cation provides a subsidized vocational program which 

provides them with a pool of trained craftsmen to use with 

little if any expense on their parts. 

Frequently, sources who indicate highest levels of ex

pectation regarding the motivations and expertise of journ

alism graduates are least willing to admit that persons 
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with the qualifications they seem to expect should command 

at least quasi-professional salaries. At the highest level 

of expectation, the Commission on Freedom of the Press in 

its report, A Free and Responsible Press, implied that 

journalism education should produce graduates capable of, 

and inclined toward, improving media products in the public 

interest. At the lowest level, a great many "country edi

tors" expect journalism graduates whom they can assign major 

or minor stories without fear of being embarrassed by the 

result. Between these extremes, the National Conference of 

Editorial Writers claims that journalism graduates should 

possess a background of practical and liberal arts that must 

only be described as a modern "Renaissance Man." The result 

of this has become an economic situation in which even the 

best paid newspersons who, in fact, do display all the 

requisities of professionalism, often command salaries which 

even sma.11-twon tradespersons could exceed. 

One of the most notable effor.ts to describe adequate 

preparation for careers in journalism came from the 

National Conference of Editorial,Writers (NCEW). In 1975-

76, Lee Smith, then chairman of the journalism education 

committee of NCEW, sampled NCEW membership to determine 

opinions of what non-journalism classes students should take 

to prepare for careers as newspaper reporters and editorial 
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writers. Results were published in the Spring 1976 edition 

of The Masthead. In descending order of importance, the 

following subjects were deemed as essential or desirable: 

U.S. History, composition, introduction to economics, state 

and local government, introduction to sociology, principles 

of economics, critical writing, constitutional law, compar

ative economic systems, geography, history of political 

thought, political parties, history of modern Europe, eco

nomic history of the U.S., public finance, urban and reg

ional planning, and philosophy. 

Subjects of lesser importance, but "acceptable," were: 

linguistics, Shakespeare, international relations, public 

opinion, computer studies, math, statistics, history of 

science, criminology, and social change. Subjects given 

marginal ranking by the NCEW respondents were: Foreign 

language, Soviet economics, marketing, insurance, drama, 

dramatic criticism, the novel, government of specific 

foreign nations, bacteriology, botany, meterology, zoology, 

physiology, education, military science, music, speech, 

engineering, architecture, and medicine and nursing. Smith 

called for firmer relations between secondary schools and 

higher education, to avoid duplication of course work. He 

recommended a number of subjects just as well could be 

taught in high school. Among these were composition, intro-



duction and principles of economics, Shakespeare, U.S. 

history, history of individual states or regions, foreign 

languages, state and local government, geography, math, 

chemistry, physics, and introduction to sociology. 

The Smith article contained a number of individual 

quotes from respondents and publications. Among the more 

thought-provoking were the following: 

What about visual cormnunication courses out
side schools of journalism: visual perception, 
design, graphics, non-verbal cormnunication. These 
teach techniques such as observation and enable 
the journalism major to be a better reporter be
cause he is a better observer. 

How about a course in rhetoric on the Greek 
model? Or a course in Plato? (It's a bit em
barrassing to have to be caught up on the Socratic 
dialogue by one's publisher.) 

The small city newspaper, hiring out of 
J-schools, looks for someone with demonstrated 
skills. That graduate must have divided his 
studies between liberal arts and newsroom skills. 115 

To which Smith responded that: 

The sheer volume of knowledge important to 
today's journalists is such as to underscore the 
need for better defining the critical areas in a 
solid liberal arts bi%kgrounding that every stu
dent should absorb.l 

Smith recormnended that a no-holds-barred dialogue be 

established between professional journalists and academ-

89 

icians on how journalism education might be structured in a 

way to assure adequate skill and non-skill preparation of 

journalism majors. He further recormnended closer coordina-
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tion between colleges and high schools to assure students 

have adequate secondary school grounding in essential back-

ground subjects. 

In summary, Smith noted several questions raised by re-

sponses to the NCEW poll. In face of the knowledge explos-

ion in virtually every subject matter area, is it reasonable 

to expect journalism students to acquire sufficient train-

ing and background in the traditional four-year course? Is 

the ACEJ-recommended 75/25 ratio of liberal arts classes to 

journalism classes adequate in light of the fact that 

journalism schools frequently have to supplement general 

education topics missing in other departments. Should 

there not be firmer screening out of unqualified J-school 

applicants to avoid wasting time and money of students who 

will never make competent journalists?ll7 

An "umbrella" committee comprising representatives of 

11 professional journalism organizations met at ANPA head-

quarters in Reston, Virginia, February 28, 1977, to consider 

ways of improving journalism education. The Committee's 

goal was 

• • • to formulate recommendations concerning 
journalism education expressing the united con
cerns of the news industry as a whole • • • In 
time the committee hopes to agree on a state
ment of professional guidelines for journalism 
schools with the understanding that the various 
groups represented ultimately may need their 
membership ratification.118 
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At the heart of these deliberations were two key ques-

tions: First, what specific assistance does journalism 

education need from the profession to elevate the skills 

and standards of journalism education? Second, what are 

the best ways industry can implement constructive influences 

to elevate the standards of journalism education at colleges 

and universities? 

Some stated conclusions from the conference were: 

1. Journalism schools should achieve a greater de
gree of administrative autonomy. 

2. Firmer professional journalism qualifications 
for faculty are needed. 

3. "Communicology" classes and Ph.D. requirements 
for faculty tenure and promotion must be curbed. 

4. Five-year journalism programs with enlarged non
skill backgrounding for journalism majors should 
be emphasized. 

5. Prospective journalism majors should be screened 
through tests of their writing and reporting 
aptitudes earlier in their college careers. 

In a concluding statement, the committee observed: 

Too many professional newspersons have paid 
lip service to journalism education while decrying 
the enrollment bulge or inadequate preparation of 
graduates for intelligent informing of a self
governing American electroate about the complex 
problems engulfing us • • • Each of our profes
sional groups has tended to go off in different 
directions, each bringing to journalism school 
problems the perspectives of our separate pro
fessional societies • • • Now we must ask basic 
questions about objectives in an era when quality 
education, instead of sheer crushing numbers, 
should be the aim in fulfilling journalism's 
First Amendment obligations • • • None of us in 
the professional ranks can afford to evade our 
responsibilities for the future of a public-



informing profession as vital to American 
democracy as any of the other professions.119 

In terms of scope, depth, and numbers of authorities 
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involved, the fall 1973 conference of newspaper editors and 

journalism educators under the joint auspices of the ANPA 

and the AEJ was one of the most extensive efforts ever 

undertaken in behalf of improving journalism education. 

More than 100 concerned persons met at Reston, Virginia to 

consider 16 working papers on the theme, "Education for 

Newspaper Journalists in the Seventies and Beyond." 

Conferees came to general agreement on the following 

major points: 

Although journalism education is considered 
by many to be similar in its professional aspects 
to training for medicine and the law, it may well 
be the last truly 'liberal arts' curriculum in 
higher education. 

Due to the vital nature of quality journalism 
to the well-being of American society, greater 
efforts should be made to recruit 'first-rate 
minds' into journalism education despite all-time 
high enrollment figures in journalism. 

Well-trained future journalism students must 
be familiar with new communication technologies in 
addition to traditional journalism skills and wide 
general education subjects. 

Future journalism must be familiarized with 
the role of newspaper economics to understand the 
communication process thoroughly.120 

Much discussion centered on the problems which have 

arisen as results of the enrollment increases in recent 

years. Harold Nelson, then director of the School of 
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Journalism, University of Wisconsin, said administrators of 

overcrowded schools were kidding themselves if they thought 

their teaching was as good as it had been five years ear

lier. Nelson cautioned that, "If there are more than 15 

students in a reporting class, quality of teaching starts to 

slip." 

Dean Roy M. Fisher, School of Journalism, University of 

Missouri, said schools of journalism cannot accommodate the 

floods of students who want to study communications. "If 

we try to accommodate all," Fisher warned, "we'll end up 

accommodating none." Fisher suggested that separate courses 

be established for non-journalism majors so that high stand

ards could be maintained in classes for future journalists. 

Noting that non-journalism introductory courses often 

lack the "real, nuts and bolts" needed by newspersons, sev

eral conferees suggested that journalism schools might need 

to off er their own programs of liberal arts courses for 

journalists. It was felt that journalistically-oriented 

classes in political science and economics in particular 

were needed. 

Through most of the sessions ran two sub-themes: (1) 

Journalism education, like the media themselves, has no 

single royal road for satisfactory operation and (2) work

ing together, the practitioners and professors can achieve 



more than either group can by working independently.121 

To stimulate discussion in preparation for the NCEW 

Poll on journalism education cited earlier, Lee Smith and 

Curtis MacDougall presented the following eight proposals 

concerning possible improvements in journalism education: 

1. That journalism education be lifted to an in
dependent status comparable to law, medicine 
and engineering, with jurisdiction over ad
missions, faculty appointments and promotions, 
curriculum and degree requirements. 

2. Journalism schools should require all full
time instructors in skill course areas have 
professional experience, with no less ,.than 
five years' duration. 

3. Journalism schools should put a stop to the 
growing emphasis upon communications-theory 
courses, and cease treating the Ph.D. as a 
requirement for faculty advancement. 

4. Journalism schools should update their 
curriculum requirements to assure that all 
students planning journalism careers avail 
themselves of a 'core' of liberal arts back
ground courses in such areas as history, eco
nomics, government, sociology, public finance, 
the law, logic, statistical analysis, bus.iness 
practices and the basic sciences. 

5. Journalism schools should do everything 
possible to assure that general survey courses 
in the sciences and social sciences, in prefer
ence to entry-level courses increasingly 
geared for majors in such disciplines, are 
available to their students. 

6. Journalism schools should schedule undergrad
uates' skill-writing course earlier than their 
third year. This serves two purposes: (1) 
Enabling students to have a better idea by the 
end of their sophomore year as to their interest 
in and aptitude for a journalism career; and 
(2) enabling students to absorb their skill 
training sequentially, learning a skill during 
one semester and building upon it during the 
next. 
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7. To facilitate the choice of non-skill courses 
in the journalism curriculum vital to individ
ual students in preparing themselves for an 
expanding range of social problems and public 
issues, we recommend that full-time advisers 
be designated to supplement the advisory role 
of faculty members. 

8. News professionals and journalism faculties 
alike should re-examine the problems and oppor
tunities posed by the massive influx of students 
seeking journalism courses. The mixing of 'con
sumer' --oriented students with those planning 
careers in journalism can pose teaching prob
lems in gearing courses to suit the needs of 
both types. One solution is the earlier pro
gramming of introductory writing courses to 
screen out students lacking journalistic apti
tudes; another is emphasis on graduate pro
fessional programs as an alternative to 
two-track programs, one for consumer readers 
and one for profession-bound students.122 

95 

These eight NCEW proposals, suggested as starting points 

for discussion, have been the subjects of wide-ranging com-

mentary from journalists and journalism educators. Among 

typical responses were those listed below from some of the 

University of Maryland journalism faculty. In stating his 

general agreement with the NCEW premise that journalism edu-

cation should comprise largely course work designed to pre-

pare students for employment in the news industries, Phil 

Geraci, assistant professor, said that 

It is the obligation of journalism schools 
to recognize the needs of the profession first, 
then tailor their programs to meet those needs. 
Much as they hate to admit it, journalism schools 
really serve more thari they lead. That's prob
ably as it should be. Ask any professiona1.123 

' 



A contrary opinion was voiced by Mark McElreath, 

assistant professor: 

The function of higher education, however, is 
not necessarily job satisfaction; it is to in
creast the understanding and social awareness of 
the individual. A journalism education is one of 
the broadest possible: most of the courses a 
student takes are not skill-oriented but are 
courses such as history, political science, eco
nomics, sociology, the law, ecology, business. 
The typical journalism student takes a potpourri 
of courses and gets a good, liberal education • • • 
Higher education develops an individual's social 
responsibility, which is extremely important for 
a professional journalist ••• The short-sighted 
critics, such as Ben Bagdikian in his March 
Atlantic Monthly article and Charles Seib of the 
Washington Post, who say that J-~chools are 
practically usless, are ignoring the professional 
development that has occurred in journalism as 
more and more college-educated men and women 
enter the field. 

James. Grunig, associate professor, noted that without 
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an active research program a university can do no more than 

pass on the conventional wisdom of the time • • • Without 

research and the theory to which it leads, journalism 

schools will always be captives of the past. They will 

follow the profession rather than lead it. 

Professor L. John Martin said that 

Most people agree that the 'educated journ
alist' must be well-informed, observant, outgoing, 
friendly, and have good writing skills, persever
ance, assertiveness, intellectual curiosity, 
empathy and a lot of other Boy Scout qualities. 
What people disagree about is (a) how much of 
this one is born with, how much is learned or 



teachable (b) who should tea~h those things that 
can be taught, and (c) when.124 

In 1977, Lee Smith, co-author of the eight NCEW pro-
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posals, wrote that despite a year of reaction and the form-

ation of an "umbrella" committee on journalism education 

comprising representatives from the most distinguished 

journalism organizations, efforts to establish a unified 

proposal from the profession had been largely fruitless. 

Smith said the NCEW proposals had been submitted purely as 

a starting point for discourse and that counter-proposals 

had been welcomed. Smith registered his displeasure with 

the fact that the proposals had resulted in little concrete 

action by the committee and listed the following pressing 

needs for improvement in journalism education: 

1. Faculty members with ample professional ex
perience who are getting the 'shaft' because 
they devoted their time to teaching instead 
of writing esoteric research studies should 
be rewarded for their efforts. 

2. Students who complain that their academic fare 
isn't preparing them adequately for lifetime 
careers in the public-informing role. 

3. Deans and department chairmen who have been 
unundated with student enrollment without 
commensurate budget support. 

4. Graduates from some of the most prestigious 
schools can't measure up to the standards 
expected of them by editors. 

5. What is the profession doing to discourage 
the flood of fly-by-night schools that are 
taking students' money without giving them 
a fair return? 

Smith concluded that 



• • • the fact remains that the bleak outlook 
for any sort of industry-wide consensus posi
tion on just what it wants the J-schools to be 
doing, or doing better, ·contrasts sadly with 
the long and traditional involvement of the 
medical, law, and other comparable professions 
in the quality of education in their respective 
fields.125 

In the spring of 1971 the ANPA News Research Center·,, 

commissioned Professor John L. Hulteng, University of 

Oregon, to survey and compare expectations of editors and 

journalism educators as to the functions, goals and per-
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formance of journalism schools. Purpose of the survey was 

to provide a basis for an informed dialogue about ways to 

advance and support education for journalism. 

Hulteng surveyed national samples of editors and edu-

cators and received a 57 percent response from editors and 

a 66 percent from educators, which included both admini-

strators and teachers. These groups were studied separately. 

Some of the major findings were: 

1. Many editors admitted they did not know the 
detailed makeup of journalism course programs. 

2. Editors held a much lower regard for newly
hired graduates' understanding of newsroom 
principles than did educators. 

3. Journalistic skills of graduates were evalu
ated much higher by educators than by editors 
• • • and school administrators rated these 
skills considerably higher than did teachers. 

4. Of the editors who claimed to know, more than 
half said they believed journalism courses 
comprised more than one-fourth of journalism 
programs. Five out of eight underestimated 
the proportions of liberal arts courses 



taken by journalism students. 
5. Far more educators than editors believed 

journalism schools should engage in class
room analysis of the quality of the per
formance of the press.126 

At the end of Hulteng's report were comments by re-

spondents. The following comment was typical of many 

editors. 

As the newsroom training director of a 
200,000 circulation paper which publishes seven 
days a week, I have found many journalism school 
graduates who have totally inadequate education 
and background for newspaper jobs. Some of our 
trainees--and they are hand-picked and considered 
the best of what is available--have had to be 
taught basic grammar, spelling, verb tenses, 
etc •••• The unfortunate fact is many journal
ism graduates simply cannot write a concise 
account of something that happened, or of an 
event that is to happen. Neither can they edit 
a piece of copy, nor do they have more than an 
illusory idea of what goes on in the mechanical 
departments. And they al2.'Q.arently have not been 
taught to work rapidly.1Z7 . 

At the conclusion of the Hulteng report, Chilton R. 
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Bush, then director of the ANPA News Research Center, posed 

two questions implied by the findings. Bush noted the edi-

tors• very low evaluation of journalism graduates' writing, 

reporting and editing skills and remarked that high levels 

of skill in these areas could only be accomplished by con-

siderable practice which would reduce the amount of time 

available to students for liberal studies. In this light, 

Bush questioned whether editors expect graduates to be 
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highly skilled and noted that editors must decide whether 

they prefer graduates who will become better newspersons in 

the long run or more competent beginners. 

In framing his second question, Bush noted that, in 

recent years, many universities have insisted that schools 

of journalism use the same criteria as other departments 

for employing and promoting faculty members. Under these 

conditions, the school of journalism is compeiled to search 

for faculty who not only have some years of graduate educa-

tion, but also some years of professional experience. Bush 

noted this has proved a handicap to schools. The dilemma is 

whether to hire and promote teachers with adequate profes-

sional experience or teachers with competence in research 

methods but minimal or no professional experience.128 

After serving as catalyst speaker for a seven-state 

journalism symposium in the fall of 1974, Ronald H. Einstoss 

concluded that the feeling of the group was that journalism 

education is doing a better job than ever but that it is not 

good enough. Einstoss cited conunents from newspaper editors 

which lauded the products of better journalism schools and 

comments from some journalism educators who complained of 

shoddy performance of journalism education. 

Many of those who chose to comment agreed 
that the important thing is for educators and 
editors to have a common objective, to strive 



for optimum quality--that we need each other to 
bring it about. 

What we're really talking about in this 
whole area of fitting the needs of contemporary 
consumers of the news are the competencies ex
pected of today's journalists. What does one 
have to know and what does one have to be able 
to do to handle a reporter's job?l29 
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Among the best lists of competencies reporters should 

have, as compiled by newspaper editors, is the one developed 

by the Associated Press Managing Editors (APME), Einstoss 

said. It comprised the following: 

1. 'Newspaper intelligence': The ability to 
acquire, absorb information and see its re
lationships and significance. 

2. Curiosity. 
3. Language skills. 
4. Integrity, a high sense of moral outrage. 
5. A passion to communicate, and a sense of 

humor as they do it. 
6. Understanding of structures: the newsroom, 

the community, the state, the nation, the 
world--how these are organized and disorgan
ized, and how they function. 

7. Understanding of community, country, world 
and how these developed. 

8. Ability to find things out and explain them. 
9. Ability to ask questions that get answers. 

10. Street sense in covering a beat or story. 
11. Motivation. 
12. An acquisition of specific skills like read

ing fast, writing under pressure, organizing 
material (and files), grasping the meaning 
of figures, understanding the computer and 
its uses aud recall of things seen, heard, 
and read.l~O 

Editors told Einstoss they wanted beginning journalists 

who have the following qualities: 

• • • a grasp of the fundamentals of the 



trade--the English language, typing and spelling • 
• • • intelligence, proven writing ability, 

a respect for accuracy, and dedication to the 
ideals of the profession. 

• • • an education in the liberal arts--an 
education broad enough so that the applicant is 
likely to bring some understanding to areas of 
human activity which he or she will be covering. 

• • • a working knowledge of government on 
the local level--city councils, boards of super
visors or commissioners, planning commissions, 
courts, law enforcement agencies • 

• . • knowledge of the basics of economics, 
public finance and taxation. Today's sophisti
cated, consumer-oriented and cost-conscious 
readers want to know how much it's going to 
affect their pocketbooks. 

Reporters who can observe, question and 
write; photographers who can shoot, soup and 
print; editors who can assign, develop and edit. 

• • • a desire to learn, a willingness to 
work and enough personal discipline to get the 
job done--and on time • 

• • • young journalists who want to know 
everything there is to know and who can't stand 
to keep it to themselves.131 

Obviously, some of these desired competencies and 
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qualities are areas over which schools of journalism could 

not logically be expected to exert control past that of 

being a promotive influence--integrity, for instance. Among 

others, the editors apparently desire exactly what most 

journalism schools say they are producing in their gradu-

ates. Yet many editors and educators express dissatisfac-

tion with the qualities of journalism graduates. The group 

studied by Einstoss suggested several means by which they 

felt the gap between expectation and reality might be nar-

owed. 



• • • recruit the academia veteran newspaper people 
who have paid their dues by being put to the pro
fessional test ..• Every journalism professor, 
on a regular basis, should return to the newsroom 
as a full-time newsman, at least in the summer 
• • • J-schools should be turning out graduates 
who want jobs in the 'general practice' of news
papering, rather than specialists • • • What we 
need are groundlevel reporters. Educators must 
insist that students have.a knowledge of grammar, 
punctuation and standard rules of usage. If they 
don't, they should be counseled--or even flunked-
out of J-school. It will be doing them a favor 
because we don't want them ••• we're going to 
have to be bold, imaginative and innovative in 
our approach to the presentation and packaging 
of the news. We can't do that without continu-
ing help from educators.132 
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Einstoss said part of the burden of improving journal-

ism education must be borne by editors and publishers. He 

quoted LaRue W. Gilleland, who told a 1973 California edi-

tor's conference: 

Unless you take enough interest in journal
ism schools and departments to exert this kind 
of influence on university administrators, the 
quality of the graduates you hire will be far 
lower than it could or should be.133 

In 1975, John DeMott wrote for The Quill that, despite 

the fact he believed journalism education is doing a better 

job than ever, he also was aware of a number of areas which 

needed improvement. Among those listed were: 

1. Incompetent graduate assistants who can and 
do impede the instructional flow. 

2. Some misanthropic and incompetent journalism 
professors in journalism education; faculty 
without teaching credentials and/or profes
sional background. 



3. Graduate assistants with neither profes
sional experience nor at least the master's 
degree should not supervise journalism lab
oratory classes. Neither should graduate 
assistants be involved in research that com
mands no real credibility. 

4. Schools must provide necessary support equip
ment and materials: professional journals, 
newswire services, up-to-date libraries, 
access to technological hardware. 

S. Overinvolvement of faculty and students in 
non-supervised campus publications and the 
granting of academic credit for working on 
them should be avoided. 

6. 'Slave labor' internships that are not inte
grated into the journalism program should not 
be tolerated. 

7. Guest lecturers should not be used without 
proper program coordination. 

8. Course standardization is totally absent in 
some programs. 

9. At many institutions, student organizations 
are not constructively involved in the pro
grams. 

10. On-the-job continuing education should be 
provided for graduates and other profes
sionals in the schools' service areas. 

11. Graduate students should be used in develop
ing projects that contribute to a positive 
ongoing resear1~4program of benefit to lecal 
professionals. 
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Like many other constructive proposals for improvements 

in journalism education, DeMott's did not suggest how the 

changes should be funded. 

A 1976 Wisconsin conference of editors and educators 

reconunended that student-faculty ratios not exceed 15 to 1 

in laboratory skills classes. Other reconunendations were 

that: more staff training programs be established; intern-

ship programs be expanded; more women and minority persons 
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be hired by journalism departments; newspapers and univers-

ities develop their contacts; editors visit campuses to 

interview students and make them aware of the job situation; 

and that students be encouraged to take a broad look at job 

opportunities in departments other than the newsroom, such 

as circulation and advertising.135 

Much literature suggests there are too few journalism 

instructors with credits in professional experience, while 

many academicians hold that they can't find professionally 

experienced instructors with academic credentials necessary 

for college teaching. Marian Pehowski, however, wrote in 

1976 for Journalism Educator, that 

There is an exploding population of massively 
educated and at least modestly experienced journal
ists whose chief function is to instruct in, con
duct research about, and to evaluate the 
communications arts and their related sciences, 
rather than to work at gathering, disseminating, 
and interpreting information about contemporary 
events. 

The primary object of the journalism practi
tioner's concern is the news, its background and 
ramifications. The journalistic profession it
self is the principal object of the journalism 
professor's attention. 

• • • The two specialists are both theoret
ical and practical--but about different matters 
• • • the pro who turns teacher enters new terri
tory and takes on a new object for his profes
sional efforts. 

Ideally, he supplements the faculty with his 
applied experience, provides information on 
practices within his specialty and acts as a 
contact with off-campus professionals. Perhaps 
best of all, he may provide a career model for 



students who are forming their concepts of the 
profession • 

• • • Too often, however, there is first 
the dismay, then the disappointment of faculty 
members with the emigre from the city room • • • 
and his with them. It can be severe and dis
ruptive. 

Pehowski suggested this situation can be avoided 

through observance of a few simple cautions: 

1. The practitioner-teacher should not be asked 
to teach or take on duties which are beyond 
his level or area of expertise. 

2. He should not be overcompensated nor should 
he be regarded as 'cheap help.' 

3. His work sh~uld be supervised to make sure 
he incorporates into it the necessary ele
ments of course planning, grading, exams, 
faculty meetings, etc. 

4. Full use should be made of his talents. He 
may be more adept at forums, seminars, panel, 
tutorials or demonstrations than at classroom 
lectures. He may also be valuable as a public 
contact with parents, donors, other academic
ians and professionals. 

5. The pro should be urged to keep in touch with 
his field and to act as an emissary between 
his career area and the campus. 

6. He should be encouraged to spread his special 
expertise around through contacts with students 
and faculty on an informal basis. 

7. He should be addressed with a title which is 
appropriate to his background, not necessarily 
as, 'Professor,' particularly if that rank has 
not been earned.136 
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Common-sense alone should justify adherence to Pehow-

ski's guidelines in transplanting professionals from the 

newsroom to the classroom. Unfortunately, however, the 

widely expounded dissatisfaction of academicians with trans-

planted professionals, and the disillusionment expressed by 
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many professionals-turned-teacher, stands as evidence that 

these hints are frequently ignored. 

Wallace B. Eberhard justified his contention that 

journalism education should include a course in journalism 

management by stating that: 

• • • if we can somehow fulfill the difficult dual 
role of preparing journalists who also will be 
effective managers, we may do more than we real
ize to improve mass media over the long run. 

To justify his position, Eberhard used the simple logic 

of saying that journalism management positions eventually 

are filled by journalism practitioners. In 1977, he con-

ducted a.national survey with a 73 percent response, which 

showed that 45 percent of journalism departments offer at 

least one class in publications management. Only eight 

schools offer structured programs in the field. Seventy-

three percent said they sensed a need for such classes, and 

60.6 percent said they believed the industry was interested 

in management classes. Despite the fact only 48 percent of 

administrators sensed student interest in management classes, 

Eberhard said 

In summary, most journalism administrators 
seem personally to feel there is a need for pub
lications management courses in the curriculum. 
They also report fairly strong interest on the 
part of editors and publishers, even though stu
dent pressure for such offer.ings is ambivalent. 
A key question might be: If there appears to be 
a need for these courses, and if graduates do, 



indeed, wind up in managerial positions, why 
don't journalism schools pay more heed to the 
long-range need?l37 
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Many apparently believe courses in the methods of use 

and analysis of statistical data are important to today's 

student journalists. In most arguments, scientific method-

ology in the use of polls and surveys is seen as necessary 

in today's journalism. Eui Bun Lee and Cheryl Olkes, more-

over, found in their 1976 study of Journalism Quarterly, 

Journal of Broadcasting, Journal of Communication and Public 

Opinion Quarterly that an understanding of the distributions 

of normal curves, t, chi square, and F was necessary to in-

terpret nearly half of the articles appearing in these pro-

fessional journals. Apparently, it is advisable for 

journalism students to be instructed in the use of statisti-

cal terminology and techniques, if for no other reason than 

to help them stay informed about developments in the field 

after graduation.138 

In the April 1977 Journalism Educator, Clint C. 

Wilson II wrote that frequent statements by editors that 

they cannot find qualified black graduates of journalism 

programs is an indication that black students are not being 

properly prepared in schools of journalism. Wilson listed 

several factors he believed accounted for this deficiency. 

First was frequent inadequacy of black students' secondary 



109 

school preparation and a failure of colleges to provide re-

medial instruction in the language arts to correct these de-

riciencies. 

Wilson, a black member of the journalism faculty at 

California State University Los Angeles, said a major cause 

of minority student failure in the post-college job market 

competition was the fact they are not sufficiently involved 

in extra-curricular journalism activities while in school. 

Wilson noted that experience as editors of college news-

papers and officers in journalism societies are widely 
i 

accepted by editors as measures of talented, highly motivat-

ed prospective employees. Without these experiences, Wilson 

said, minority students are seriously disadvantaged in com-

petition for jobs. 

According to Wilson, the single most important factor 

contributing to the current scarcity of blacks in the news 

media is the 

lack of deep personal commitment among journal
ism educators and professionals to meet the 
hard challenges of these deficiencies that have 
prevented greater success in bringing blacks 
into more significant media participation. 

As remedies, Wilson suggested that educators should 

consider adding basic grammar and spelling courses to the 

curriculum to meet needs of minorities and the growing num-

hers of other students deficient in language skills. Per-
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sonalized faculty-student counseling sessions should determ

ine the extent of each student's interest in pursuing a 

journalism career. Thus, once students have made their 

commitment, the tasks remaining for the educator are to 

maintain the highest academic and personal standards, pro

vide special counseling and/or tutorial programs to help 

students meet those standards, encourage and motivate them 

toward reaching their potentials, and give them meaningful 

opportunities for responsible positions in laboratory or 

student publications programs. Black students, according to 

Wilson, must be encouraged to seek leadership positions on 

student newspaper staffs and be allowed to achieve to the 

extent of their abilities, based, of course, upon merit. 

Wilson added that black students must be encouraged to 

join and, more importantly, assume active roles in the plan

ning and leadership of campus journalism societies. Again, 

if educators have built strong personal relationships with 

their black students, Wilson said campus activities will not 

only be well attended by black students but will, perhaps, 

be planned by them. 

Wilson said the obligation of educators does not end 

with students' graduation. They should give employers an 

honest evaluation of the students' skills and remaining de

ficiencies. In addition, the educator should not hesitate 
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to impress upon the employer his responsibility to continue 

close personal attention to the individual's development as 

a professional, Wilson said.139 

Virtually every statement in the literature of journal

ism education urges more quantity, in terms of course vari

ety, or more quality, in terms of technical expertise, on 

the part of journalism schools and departments. Many edi

tors say that journalism education should produce graduates 

with professionally acceptable skills and a broad base of 

general knowledge. Many critics and academicians claim that 

journalism education should concentrate on the development of 

journalist-scholars who can improve media products in the 

public interest. In either case, the increasing breadth and 

depth of technological know-how editors desire, and the 

widening sea of sociological knowledge the academicians say 

journalists must be able to deal with effectively, defy 

attempts to fit all these into the traditional four-year 

journalism curriculum. 

Is it Reasonable to Expect Journalism 

Education to Adequately Prepare Stu

dents for Journalism Careers in the 

Traditional Four-Year Program? 

Several of the most illustrious commentators on journ-
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alism education conclude that adequate journalism education 

in the final decades of the Twentieth Century must comprise 

a five-year program culminating in a master's degree. 

Others, citing the extra expense and loss of time in the 

five-year programs, say that the traditional four-year se

quence still can be effective. 

Among the more articulate proponents of the latter view 

is Don Carson of the University of Arizona. He noted that, 

while it contained some questionable components, such as 16 

hours of languages, two hours of physical education, and 

eight hours in science or math, the general education com

ponent at the University of Arizona comprised 43 units of 

worthwhile general education (including a 20-hour minor) 

which he viewed as sufficient for the background of the be

ginning newsperson. 

At Arizona, the general education requirement is com

plemented by a rigorous journalism program which comprises 

18 units of reporting-writing, three units of copy editing, 

three unites of newspaper management, and six units of 

history-law-press and society. Students in the journalism 

segment have been encouraged to work on campus or local 

papers to get as much practical experience under faculty 

direction that the system will allow. Stress is placed on 

thinking, reporting, and writing. To provide students with 
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ample opportunities for experience, the journalism depart

ment operates a reporting service at the state capital, a 

community news service which serves weekly newspapers in 

the state and publishes a community service newspaper and a 

journalism review. 

Carson agreed with the NCEW suggestion that journalism 

schools should be given more autonomy. He said that, with 

more freedom to determine curricula, the credits now devoted 

to foreign languages, math-science and physical education 

could be put to more productive use in other academic areas. 

Carson flatly disagreed with the NCEW 'suggestion that journ

alism schools should offer more general survey courses. He 

said this would tend to reduce the desire to hire seasoned 

news professionals and would promote a movement toward more 

Ph.D. 's on the faculty. In conclusion, Carson strongly 

agreed with NCEW that journalism schools have the help of 

working professionals if they are to reach or maintain a 

status of preparers of thoughtful news professionals as op

posed to thoughtful researchers whose findings, while often 

significant, too often are communicated in a language that 

the readers cannot understand.140 

The Carson plan is obviously a rigorous, highly practi

cal program that doubtless would be approved by many news

paper editors who seek employees who can perform 
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satisfactorily the first day on the job. It fails, however, 

to fill the need many have expressed for programs which 

stress training to improve media products through wide ex-

posure to the theories, methods and problems of social 

science. 

Stephenson and Merrill, at the University of Missouri, 

made what is perhaps one of the most innovating proposals to 

date for the improvement of journalism education. For 

journalism education to comprise a truly professional de-

gree program, they suggested that theoretical journalism 
i ~ 

foundation subjects, which traditionally have been offered 

as part of masters' programs, be trans'ferred to the junior 

and senior years. In their place, the authors suggested 

that journalism skills classes, traditionally scheduled dur-

ing the last two undergraduate years, be presented as a 

fifth, professional year of study and that graduates should 

be awarded both the A.B. and M.A. degrees upon completion.141 

Since the theoretical foundations would have been laid 

during the last two years of undergraduate study, Stephenson 

and Merrill said the professional skills subjects would hold 

a greater meaning and relevance for the students and could, 

therefore, be presented in greater depth and with greater 

rigor than in the past. A further advantage claimed by the 

authors was opportunity to weedout students with low motiv-



ation and/or aptitude before the skills classes were 

attempted, thus presenting an opportunity for upgrading 

teaching in skills classes. 

It should be noted the Stephenson-Merrill proposal 

does not comprise the first time a five-year program for 

journalism education has been drawn up. In 1939-40, the 
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catalog of Northwestern University listed a program concen-

trating on professional training in the fourth and fifth 

years. The B.S. and the M.S. in journalism were granted 

upon completion of the program.142 

In 1975-76, Professor Curtis MacDougall, on invitation 

from the NCEW, designed two journalism curricula he believed 

would accommodate three of the major requisites of adequate 

journalism education: instruction in journalism skills, 

foundations in political science, economics, and sociology, 

and a wide choice of elective classes to satisfy individual 

student interests and needs. MacDougall 1 s model curricula 

also satisfied the need expressed by many journalism profes

sionals and educators for a truly "professional., journalism 

education program. 

Key ingredients of MacDougall's programs are a fifth 

year of concentrated advanced journalism instruction which 
• 

leads to a master's degree and individualized faculty ad-

visement by a dedicated staff. MacDougall titled one of his 
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plans "Free Elective System" and the other "Minimum Re

quirements System." In both, 25 percent of course work com

prises electives. The Free Elective Plan calls for part of 

electives to be chosen from the three foundations listed 

while the Minimum Requirements plan specifies classes with

in these areas. In both plans, the foreign language and 

math-science requirements were eliminated in favor of elect

ives. In addition, MacDoudall stressed that all written 

composition inside or outside the journalism school should 

be journalistically styled. 143 An outline of the two de

gree plans comprise Appendixes A and B. 

Additional time and financial burdens excepted, Pro

fessor MacDougall's curriculum plans have much to commend 

them. They could promote the professionalization of journ

alism education in the truly professional sense. The indi

vidual interests and needs of students, likewise, apparently 

are well planned for. To avoid the displeasure of those who 

would point out that no practical experience is required in 

the plans, however, Professor MacDougall's stress on the 

importance of faculty advisement would need to be observed. 

This advisement would need to strongly recommend that at 

least some "elective" hours be for practicum or internship 

credit. 



How do Journalism Graduates Assess The 

Adequacy of Their College Preparation? 
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A Newspaper Fund report from a study of 1977 journal

ism graduates stated that 45 percent of respondents said 

their journalism training was "very adequate." Forty-six 

percent said it was "adequate" and only 10 percent were un

happy .144 This, of course, measured only those graduates 

who found jobs. Perhaps significantly, a majority of the 

graduates studied who had newspaper jobs had engaged in 

practical experience programs of some sort during their 

college years. 

A dimension of student statisfaction with journalism 

school preparation is largely absent in literature. This 

comprises the evaluation given journalism education by 

those students who leave media employment after only a few 

years. A Michigan State University study in 1972 showed 

that five years after graduation, 40 percent of the gradu

ates studied were no longer in media jobs. This is 40 per

cent of the students who found media jobs.145 Does this 

indicate a disillusionment with the field that might have 

been avoided with better advisement or better preparation? 

Some apparently believe better counseling would detour 

many students from journalism and, thus, an unpleasant work 
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experience later. Conversely, better counsel could prepare 

more realistically those who remain for what awaits them. 

Harold C. Shaver wrote in 1978 that journalism educators 

need to assess how well they are preparing students for the 

realities of the news-editorial and advertising jobs ahead. 

Shaver said much attention is devoted to the processes in-

volved in putting out a paper or putting together an adver-

tising campaign, but are future reporters aware of the ways 

in which their jobs might negatively affect their lives? 

Shaver said that if journalism graduates went into their 

first jobs aware of the reactions many people in other 

occupations have to their own first jobs, they might less 

likely become quickly disenchmted and change jobs. 146 

A major part of what is probably one of the most im-

portant contributions to journalism graduates' emigration 

from the field was discussed by Daniel MacDonald for Editor 

& Publisher in 1977: 

The true problem, I believe, comes five or 
ten years down the road from professional apprent
iceship--when that medical intern and law clerk 
have their own practices, that rookie cop has 
won his sergeant's stripes, the management 
trainee has become a junior executive, and our 
hypothetical reporter has been left behind, way 
behind, in income. 

This is the point when our profession loses 
some of its best people, when the still-young 
veteran with a first batch of grey hairs decides 
to 'take a walk' into public relations, private 
business, belated law school or some other 



alternative. I know a disturbing number of young 
veterans who've taken this reluctant step, and an 
equally disturbing number who consider it each 
time they see a former peer pass them by in other 
professions. The dedication which allows a be
ginner to accept little is a dedication which 
often fades quickly with the onset of family 
responsibilities, a receding hairline and a feel
ing of being mired. 

The person entering our news business gener
ally doesn't expect the income potential of his 
peers who decide to become surgeons or attorneys. 
But I don't believe that he expects to be left as 
far behind as he often is, a factor which I regard 
as apparent in the disturbing defection rate of 
competent, still-young veterans.147 
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Obviously, this situation is not the fault of journal-

ism education. It is a fact of life in the newspaper busi-

ness. To prevent students from job disillusionment, 

however, it would seem to be a fact of life which should be 

dealt with candidly by journalism educators. 

Another aspect of newspaper business which apparently 

"turns off" many young journalists is that, all too often, 

they are not allowed to practice their high principled 

ideas of how journalism should be practiced, because their 

employers are not interested in that sort of journalism. 

This, too, along with the few options available for attempt-

ing to change the situation, should be brought to student 

journalists' attention. Beatrice Linehan found in her 1971 

study of Wisconsin newsmen that the higher the degree of 

professional orientation held by newspersons, the higher 
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was their job dissatisfaction.148 

Edward J. Trayes, in his 1976 survey of editors of 52 

Associated Press Managing Editors member newspapers, said 

that stated hiring practices of responding editors was very 

unsystematic, that it was based in many cases on traits and 

qualities which are different, if not impossible, to meas-

ure systematically. Further, some traits which can be 

measured are rarely taken into account to any great extent. 

on: 

Responding editors said they placed heaviest emphasis 

1. Personality and character and nature of 
ambitions of applicants. 

2. Experience on other dailies and extent of 
journalism education.149 

These are, in the main, aspects over which journalism 

education could not be expected to exert direct control. 

Educators should, however, be capable of counseling students 

about the existence of such practices and the best methods 

of dealing with them. 

Finally, an area of student advisement which apparent-

ly is overlooked frequently, is that of steering students 

into journalism occupations other than news reporting. 

William Trombley quoted Thomas E. Engleman, executive di-

rector of the Newspaper Fund, as saying in 1976 that many 

good jobs are "going begging." At the time, Engleman said 



a number of newspapers in the East were in need of copy 

editors.lSO 
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Why should not students who have difficulty writing 

under pressure, but who have talent for precise grammar, 

spelling, and punctuation, be advised to seek training and 

employment as copy editors or editorial writers? Might not 

students with the same writing-under-pressure difficulty, 

but who have a well developed visual sense, make good 

photographers, art directors or layout persons? These 

possibilities all seem to present opportunities for really 

creative advisement of students. This takes into account a 

wider horizon of job placement possibilities and might avoid 

misplacement which can lead to job disillusionment and 

frustration. This sort of comprehensive advisement quite 

obviously would take more time than the "sign the trial 

schedule sheet and smile" type of routine which so often 

prevails. It just might also ~e one of the most important 

steps schools and departments of journalism could take to 

improve quality of service. 

Survey of Literature: Conclusions 

Several points of fairly general agreement emerge from 

the literature on journalism education. Since journalism 

education lacks the standardization ,of the fields of law 



and medicine, these points, in the main, pose questions, 

rather than answer them. Later sections of this study 

attempt to answer some of these questions. 
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Among the points generally agreed upon in the liters-

ture are: 

The role of journalism education needs to be assessed 

in terms of whether its major function is that of feeding 

the news industry with graduates who have the needed tech

nical and language skills, or whether it should produce 

graduates with the background and awareness necessary for 

improving news media in the public interest. What propor-
' . 

tions of these dimensions of journalism training should 

schools and departments build into their programs? 

There is a growing doubt as to whether adequate prepa-

ration for journalism careers can be acquired in the tra-

ditional four-year undergraduate degree plan. How do 

educators and newspaper editors react to the proposals made 

for_five-year professional journalism degree plans? 

Enrollment growth has reached a critical level at many 

institutions. Many believe that, without commensurate in-

creases in resources, this can only cause damaging compro-

mises in quality of instruction. Should public institutions 

observe an "open door" admission policy, admitting all stu-

dents who desire instruction in· journalism, or should only 
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the more promising students be allowed to pursue degrees in 

journalism? If the open door policy is followed, should the 

news industry be expected to subsidize part of the in

creased costs? 

Hands-on instruction in use of new media technologies 

is extremely expensive to administer. Should this type of 

instruction be left for news media to administer after 

graduates are hired? If schools are expected to provide 

this phase of instruction, thus saving newspapers the ex

pense of on-the~job training, is it not reasonable for the 

news industry to provide some of the necessary expensive 

hardware? 

Because a number of relatively new disciplines have 

become important to the rep•rtoire of working journalists-

urban problems, energy conservation, ecology, quantitative 

studies and others--many believe the ACEJ recommendation of 

a 75-to-25-percent ratio of liberal arts subjects to journ

alism classes needs to be re-evaluated. Would it be better 

to institute journalism-school administered classes in these 

subjects since such classes in outside departments often 

are not relevant to the approach needed by journalists? 

This, of course, would necessitate an increase in the pro

portion of journalism course work in the degree programs. 

Most newspaper editors responding to recent surveys 
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expressed disappointment with language skills of recent 

journalism graduates. Is this disappointment related to an 

ideal of what journalism education should provide, or do 

these editors really expect students to have higher levels 

of skills upon graduation from journalism programs? 

When considering applicants for reporting jobs, many 

editors apparently place much importance on practical exper

ience. Should internships and/or on-the-job training be a 

required part of journalism education? 

It has been noted that a lmowledge of quantitative re-
' 

search methods is necessary for an understanding of nearly 

half the articles on journalism in the professional journ-

als. In addition, more and more "precision journalism" is 

appearing in the nation's press. Should methods and 

analysis of quantitative research be included in undergrad-

uate journalism degree programs? 

Those who would promote the improvement of news media 

in the public interest say that ethics, press responsibil-

ity and news criticism must be parts of journalism educa-

tion. Do these disciplines warrant places in undergraduate 

journalism degree plans? 

Two hypotheses were suggested by the pilot study and 

the literature. First, it seemed likely that significantly 

different levels of agreement with the importance of certain 
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aspects of the content and purpose of education for journal

ism would exist between editors and educators. It seemed 

likely that editors, more than educators, would view the 

proper role of journalism education as that of producing 

reporters with a mastery of reporting and writing skills, 

rather than producing those with an awareness of media re

sponsibility to the public, which, in turn, might motivate 

them to improve the product. 

In order to seek substantiation or refutation of these 

hypotheses, the survey questionnaire comprised items which 

asked for agreement levels on the importance of liberal 

arts and social science background, practical experience 

training in reporting and writing, hands-on experience with 

electronic editing equipment and the expectations the re

spondents had for graduates' expertise in these and other 

areas. In addition, the respondents were asked to express 

their reactions to the adequacy of the traditional four

year journalism curriculum and to some of the more care

fully planned alternatives to it, including proposals for 

five-year plans which would culminate in masters' degrees. 
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CHAPTER III 

METHODOLOGY 

With the over-all purpose of the improvement of news-

editorial journalism education in mind, the writer inter-

viewed heads of schools and departments of journalism, 

reviewed the literature on journalism education, and con-

ducted a pilot study of the editors of newspapers in the 

Southwestern United States. The pilot study data indicated 

many editors are not at all satisfied with the level of 

skills of recent news-editorial journalism graduates. The 

data from the pilot study, the literature, and the inter-

views generated two hy~otheses which were tested in this 

study. These hypotheses were: 

1. News-Editorial Journalism Educators will show 
higher mean agreement on the Perceived and 
Expected journalism skills of news-editorial 
graduates than will Newspaper Editors. 

2. On matters pertaining to the 'professionali
zation' of news-editorial journalism education, 
Educators will show higher mean agreement than 
will Newspaper Editors. 

In the attempt to substantiate or refute these hypoth-

eses, two independent and one dependent variable were 

studied. The first independent variable was respondent 
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type with two levels, Educators versus Editors. The second 

independent variable was the survey instrument items (see 

Appendix C). The dependent variable was the mean agreement 

the two respondent types displayed for the items on the sur

vey instrument. 

The first-level independent variable was the admini

strators of ACEJ-accredited sequences in news-editorial 

journalism. The second-level was a selected group of news

paper editors. These groups were perceived to have opinions 

relevant to both the overall purpose of the study and the 

hypotheses. 

The survey instrument comprised 26 items pertaining to 

various aspects of journalism education and the Perceived 

and Expected skills levels of recent graduates. Respondents 

were asked to register their level of agreement with each 

statement on a five-point scale which ranged from strong 

agreement (assigned a value of five points), through moder

ate agreement (four points), neutral reaction (three points), 

moderate disagreement (two points), to strong disagreement 

(one p~int). Items dealing with each of several dimensions 

of the subject under study were blocked so that mean agree

ment for each block could be compared with that of other 

blocks. 

For example, one of the blocks dealt with the level of 
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journalism skills of recent graduates as Perceived by each 

of the two respondent groups. The second block dealt with 

the level of journalism skills Editors and Educators 

Expected students to have attained by graduation. The two 

groups were sent identical survey instruments. 

Sampling Plan 

The Educator group comprised 32 of the 63 heads of 

schools and departments of journalism which were offering 

ACEJ-accredited sequences in news-editorial journalism in 

the year 1978. The Editor group, comprised respondents 

from editors of daily newspapers of fewer than 100,000 cir

culation. This sample, which included editors from every 

state, was selected because, as noted earlier, these news

papers were predicted to be the ones most likely to provide 

jobs for journalism graduates. Figures obtained from the 

Editor & Publisher Yearbook for 1979 listed a total of 

1,631 newspapers in this circulation class. 

It was decided that a 20 percent sample of the editors 

of these newspapers would be surveyed (327). The percentage 

of the total of daily newspapers was first calculated from 

the numbers of such papers in each state. A corresponding 

percentage of editors from each state was selected at random 

to receive questionnaires. Of the 327 instruments mailed to 
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editors, 127 usable responses were received (38.8%). Post

marks on the responses indicated that 43 states definitely 

were represented. There were 13 additional usable re

sponses which did not have legible postmarks. 

Analysis Procedure 

Mean agreement with each item and block of items was 

calculated for the Educator group, the Editor group and for 

the groups combined. Differences between mean agreement of 

the groups were tested for significance, as well as were 

differences in mean agreement among items and blocks of 

items. 

On the two five-item blocks measuring Perceived skills 

levels of graduates and Expected skills levels of graduates, 

item correlations were run. A two-factor correlated 

analysis of variance with repeated measures on one factor 

established any significance of the difference between mean 

agreements of Educators and Editors; and between mean agree

ment assigned to Perceived and Expected skills of graduates. 

Additionally, variance analysis determined if agreements 

with statements about Perceived and Expected skills was re

lated to whether respondents were Editors or Educators. 

A two-tailed t-test was performed on mean agreements 

of the two types of respondents to statements within a third 
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block of items related to the Professionalization of journ

alism education. These statements dealt with media criti

cism, training in research methods, autonomy for journalism 

schools, and media responsiblity to the public interest. 

Differences in mean agreement between the Educator and 

Editor groups on the items and the block were tested for 

statistical significance. 

A fourth block of items sought data which would pro

vide descriptions of the respondents' perception of the 

roles of journalism education. Items in this block dealt 

with the relative importance of practical versus theoreti

cal skills and were studied as separate items. 

A fifth block of items presented alternatives to the 

current four-year news-editorial curriculum in which approx

imately 25 percent of the course work is devoted to journ

alism subjects and 75 percent to general education and 

liberal arts subjects. Again, the items in this block were 

studied individually. 



CHAPTER IV 

FINDINGS 

A major objective of this study was to identify over

all differences and similarities between Educators and 

Editors on Perceived versus Expected skill levels of news

editorial journalism graduates. Therefore, analysis of 

variance of the two sample groups and the blocks of items 

whic~ provided measures of the groups' perception of these 

skill levels received first consideration. Analysis of re

lationships between individual item mean agreement scores 

were relegated to a later section. On the two skill-level 

blocks, for both Editors and Educators, there were five or 

more pairs of items correlated at or above the .OS level of 

statistical confidence. 

Perceived Versus Expected Skills 

Table I comprises the factorial analysis of variance of 

the relationships found between Editors and Educators Per

ceived versus Expected skills of graduates, and interaction 

of variables. 

141 
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From the table it is obvious that Educators and Edi-

tors differed in their agreement to questionnaire items, 

overall. (f=30.48, df=157, p.-<"'.Ol). Likewise, mean 

agreement to items relating to Perceived skills differed 

from mean agreement to items relating to Expected skills. 

(£=153.35, df=l58, p.-< .01). However, the difference be-

tween mean Perceived and Expected skills was not related to 

type of respondent. 

TABLE I 

TWO-FACI'OR ANALYSIS OF VARIANCE TABLE: TYPE OF RESPONDENT 
BY PERCEIVED AND EXPECI'ED SKILLS 

OF NEWS-EDITORIAL GRADUATES 

Source 

Total 

Between Subjects 
'Effects 

Between Editors and 
Educators 

Between Subjects 
Error 

Within Subjects 
Effects 

Perceived vs. Ex
pected Skills 

Interaction: Re
spondent Type and 
Skills 

Within Subjects Error 

df SS 

318 4229.67 

158 1658.89 

1 . 268.28 

157 1390.61 

160 2640.78 

1 1292.03 

1 17.58 
158 1331.17 

ms F p 

.·268. 28 30.48 < .01 

8.86 

1292.03 153.35 < .01 

17.58 
8.43 

2.09 
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Table II shows mean agreements of Educators and Edi-

tors to statements regarding Perceived and Expected skill 

levels of news-editorial graduates. A score of 5.00 would 

indicate strong agreement with the blocks of statements. 

A score of 4.00 would indicate agreement; 3.00 would indi-

cate neutral reaction; 2.00 would indicate moderate dis-

agreement; and 1.00 would indicate strong disagreement. 

TABLE II 

MEAN AGREEMENTS WITH PERCEIVED AND EXPECTED 
SKILLS OF NEWS-EDITORIAL GRADUATES 

BY EDUCATORS AND EDITORS 

Perceived Expected Group Means 

Educators 

Editors 

Mean Totals 

3.37 

2.79 

3.08 

4.26 

3.91 

4.09 

3.82 

3.35 

3.59 

The combined mean response of Educators and Editors 

(3.59) indicated they leaned toward moderate agreement with 

the two batteries of items. Educators, however, saw skill 

levels as higher than did Editors (3.82 vs. 3.35). This held 

true for statements about both Perceived and Expected skills. 
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Statements about the Expected skills of graduates drew 

higher mean agreement from the average respondent than did 

statements about observed skills (4.09 vs. 3.08). This was 

mostly due to Editors' relatively low agreement with state

ments about Perceived or observed skills, compared to Edu

cators. In other words, Educators and Editors tended to 

differ more in agreement on skills they observed (3.37 vs. 

2.79) than on skills they expected of news-editorial grad

uates (4.26 vs. 3.91). The writer hastens to add that this 

is only a tendency, since the interaction F-ratio was not 

significant. 

Table III illustrates the di=ferences in mean agreement 

with the items in Block I. This block was intended to meas

ure the differences in Perceived journalistic skills of 

recent news-editorial graduates, as viewed by Educators and 

Editors. 

Educators and Editors differed on three of the five 

items regarding skills they Perceived recent news-editorial 

graduates to have. They were similar in their slight tend

ency to disagree that graduates had had adequate instruction 

in public opinion polling methods. Also, both groups tended 

to agree moderately that graduates were adequately informed 

about social concerns. As groups, Educators tended to rate 

moderate agreement with the concept that Perceived skills of 
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of graduates are acceptable while Editors registered mild 

disagreement (3.40 vs. 2.86). 

TABLE Ill 

MEAN AGREEMEN!' OF EDUCATORS AND EDITORS TO ITEMS 
PERTAINING TO PERCEIVED SKILLS OF 

RECENT JOURNALISM GRADUATES 

Items Educators Editors p. 

Adequate reporting 
experience to be a 
beginning reporter 4.31 3.01 p. <.Ol 

Experience with elec-
tronic newsroom equip-
ment 3.26 2.78 p. <.05 

Instruction in 
polling methods 2.31 2.35 n.s. 

Understanding of 
local government 3.44 2.77 p. <.Ol 

Informed about 
social _concerns 3.66 3.41 n.s. 

Mean Totals 3.40 2.86 

On disagreements, Educators perceived skills to be 

higher than did the Editors from the standpoints of report-

ing and electronic newsroom experience and understanding of 

local government. In fact, Editors registered near neutral, 
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or below neutral perceptions in all three areas. Educators, 

however, more than moderately agreed that recent graduates 

had adequate reporting experience. They leaned slightly 

toward moderate agreement that graduates had adequate 

electronic newsroom equipment experience and even closer to 

moderate agreement that recent graduates have adequate under

standing of local government. 

Table IV shows the mean agreement between Editors and 

Educators on the items in Block II which dealt with the 

skill levels the groups Expected of news-editorial graduates~ 

Educators and Editors displayed significantly differ

ent levels of agreement on four of the five items pertain

ing to Expected skill levels of news-editorial graduates. 

Both groups displayed moderately strong agreement (4.75 and 

4.45) with the concept that graduates should have adequate 

laboratory reporting experience to qualify them as entry

level reporters. Educators displayed a significantly high-

. er mean agreement than did Editors on this item (p.<'.:.05). 

Educators, perhaps surprisingly, displayed significantly 

higher agreement with the idea that graduates should have 

experience with electronic newsroom equipment than did 

Editors. 



TABLE IV 

MEAN AGREEMENT OF EDUCATORS AND EDITORS TO ITEMS 
PERTAINING TO EXPECTED SKILLS OF 

NEWS-EDITORIAL GRADUATES 

Items Educators Editors p. 

Graduates should have 
adequate reporting ex-
perience 4.75 4.45 p. <.OS 

Graduates should have 
experience with elec-
tronic newsroom equip-
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ment 4.06 3.69 p. <- 054 

Graduates should be 
taught to conduct 
opinion polls 3.31 3.09 n.s. 

Graduates should have 
wide social sciences 
background 4.72 4.41 p. <.OS 

Graduates should have 
knowledge of emerging 
social concerns 4.44 4.02 p. ~01 

Mean Totals 4.26 3.93 4.08 

Barely moderate agreement was displayed by both groups 

with the idea that graduates should be capable of conducting 

public opinion polls. The difference between mean agreement 

was not significant on this item. Educators registered a 

significantly higher agreement with the statement that 
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graduates should have a wide social sciences background 

than did Editors, although both groups showed more than mod

erate agreement with the concept. On the issue of whether 

graduates should be aware of emerging social concerns, such 

as race relations, the Educators again showed a significant

ly higher level of agreement, but both groups registered 

more than moderate agreement with the statement. Group 

means for the block of items showed that Educators expected 

more of graduates than did Editors. 

Professionalization of 

Journalism Education 

A third block of items sought to determine to what ex

tent Educators and/or Editors agreed with the need to "pro

fessionalize" journalism education. On a scale of one to 

five, where five indicated strong agreement, the Editors re

corded a mean agreement of 3.81; Educators, a 4.01. The 

combined mean of 3.86 indicated the average respondent 

leaned toward moderate agreement with the concept. The Edu

cator group displayed moderately high agreement (4.01). 

While the Editors expressed agreement at a significantly 

lower level (3.81, t•2.03, dfal58, p. .05), their level 

was still on the positive side of neutral reaction. 
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MEAN AGREEMENTS ON ITEMS DEALING WITH 
PROFESSIONA.LIZATION OF 

JOURNALISM EDUCATION 

Items Educators Editors 

A class in media ethics 
should be required in 
news-editorial curricula 3.97 4.27 

Media criticism should 
be woven into the teach-
ing of news-editorial 
classes 4.25 3.79 

News-editorial students 
should study research 
methods 4.06 3.85 

Journalism schools should 
be autonomous 4.03 3.36 

Journalism course work 
should be presented 
within the context of 
media responsibility to 
the public 3.75 3.85 

Mean Totals 4.01 3.82 
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p. 

p. <.05 

p. <.01 

n.s. 

p. <.01 

n.s. 

3.91 

The combined mean of 3.91 indicated the average re-

spondent leaned toward moderate agreement with the concept 

that news-editorial journalism education should be profes-

sionalized in the sense that course work should be presented 

in an ethical framework which stresses media responsibility 
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to the public interest. The Educator mean was significant• 

ly higher (4.01 vs. 3.82, p. <:.OS) than was the Editor 

mean. While no major differences in principle emerged, 

Editors, perhaps surprisingly, rated the importance of 

classes in media ethics, and media responsibility to the 

public interest, higher than did Educators. 

Table VI comprises mean agreements of Educators and 

Editors on statements pertaining to the importance of some 

of the Perceived roles of news-editorial journalism educa

tion. Since not all the items were intended to measure the 

same concept, group means for this block of items are not 

important. Only the mean responses to' the individual items 

were studied. 

The fact that none of the differences between the mean 

agreements of Educators and E41tors on the items in Table VI 

quite reached the p. -<.05 level of confidence indicates the 

groups were in substantial agreement on most of the items, 

in principle at least. Editors had a nearly significantly 

higher agreement that the major role of journalism education 

is that of qualifying the graduates to hold entry-level re

porting jobs. Both groups moderately agreed that media 

criticism should be a function of journalism education and 

that the basics of journalism skills should be stressed in 

journalism education. 



TABLE VI 

MEAN AGREEMENI'S ON PERCEIVED ROLES OF 
NEWS-EDITORIAL JOURNALISM EDUCATION 

Items Educators Editors 

Major role of news-editorial 
journalism education is to 
qualify students as beginning 
reporters 4.00 4.30 

Media criticism should be a 
function of news-editorial 
journalism education 4.22 3.86 

Reporting and editing teachers 
should have substantial pro-
f essional experience 4.59 4.63 

Journalism should stress 
basics and not over-do 
latest technologies 4.19 4.27 

Poorly qualified applicants 
should be screened out of 
news-editorial education 3.56 4.00 

English usage tests should 
be used to indicate need 
for remedial work as a re-
quirement for entry into 
journalism programs 3.56 3.31 
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p. 

p. <· 059 

n.s. 

n.s. 

n.s. 

p. <:. 051 

n.s. 

In a qualitative vein, both groups showed moderately 

high agreement that skills teachers should have had sub-

stantial professional experience prior to teaching. Like-
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wise, both groups agreed that English usage tests should be 

used to indicate the need for remedial work and that some 

form of screening out unqualified applicants should be en

forced. 

Table VII illustrates the ways in which the Educators 

and Editors reacted to some of the proposals which have been 

made to change the organization of news-editorial journal

ism programs. It is clear in the table that despite the 

fact mean agreements differed significantly on three of the 

five items, Educators and Editors, with one exception, tend

ed to lean in the same direction regarding the concepts. 

Although, as noted, Educators and Editors tended to 

lean in the same direction on most of the items in Table VII, 

it was in this block that one of only three cases occurred 

of all the survey items in which the two group mean agree

ments fell on opposite sides of the neutral point. Editors 

very mildly agreed that a good Liberal Arts education 

would be adequate for beginning reporters while Educators 

disagreed moderately. In general, the responses indicated 

both groups favor the traditional four-year program over 

most of the alternatives which have been proposed in the 

literature. 



Items 

TABLE VII 

MEAN AGREEMENI'S TO PROPOSALS FOR ALTERNATIVES 
TO CURREN!' NEWS-EDITORIAL JOURNALISM 

PROGRAMS: EDUCATORS VERSUS EDITORS 

Educators Editors 

Four years not adequate for 

p. 

news-editorial preparation 2.44 2.73 n.s. 

Good Liberal Arts education 
adequate for beginning re-
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porters 2.45 3.06 p. <.01 

Four-year programs would be 
adequate if more journalism 
and less Liberal Arts were 
presented 1.97 2.67 p.-<.01 

Five-year master's program 
in news-editorial journalism 
is desirable now 2.66 2.54 n.s. 

Concentrated two-year journ-
alism program coupled with a 
second, non-journalism major 
better than current four-year 
programs 2.34 2.94 p. <.Ol 

Comparison of Educators and 

Editors by Items 

The following is a list of comparisons between Edu-

cators' and Editors' mean agreements to each of the 26 sur-

vey items. With these means are listed the levels of 
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significance of the differences. Once again, the scale ran 

from five points for strong agreement to one point for 

strong disagreement. In some cases, the wording of the item 

statements was abbreviated to save space in listing. 

1. Recent news-editorial graduates seem to have had ade
quate laboratory reporting experience to qualify them as 
beginning reporters. 
Educator mean: 4.31 
Editor mean: 3.01 
p. <.Ol 

2. Most recent graduates seem to have had "hands on" ex
perience with electronic newsroom equipment. 
Educator mean: 3.26 
Editor mean: 2.78 
p • .c('.05 

3. Most recent news-editorial graduates seem to have had 
instruction in statistically reliable polling methods. 
Educator mean: 2.31 
Editor mean: 2.35 
p. not significant 

4. Most recent news-editorial graduates display an under
standing of local government adequate for beginning 
reporters. 
Educator mean: 3.44 
Editor mean: 2.77 
p. <.Ol 

5. Most news-editorial graduates seem to be well enough 
informed about emerging social concerns such as race 
relations for them to function as beginning reporters. 
Educator mean: 3.66 
Editor mean: 3.41 
p. not significant 

6. Graduates should be expected to have had adequate lab
oratory reporting experience to allow them to function 
as beginning reporters. 
Educator mean: 4.75 
Editor mean: 4.45 
p. <.OS 



7. Graduates should be expected to have had experience 
with electronic newsroom equipment. 
Educator mean: 4.06 
Editor mean: 4.45 
p. <: .05 
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8. Graduates should be able to conduct statistically re
liable opinion polls. 
Educator mean: 3.31 
Editor mean: 3.09 
p. not significant 

9. Graduates should have had a wide social sciences back
ground. 
Educator mean: 4.72 
Editor mean: 4.41 
p. <.05 

10. Graduates should have knowledge of emerging social con
cerns such as race relations. 
Educator mean: 4.44 
Editor mean: 4.02 
P·<·.01 

11. The major role of news-editorial journalism education 
is helping graduates qualify as successful beginning 
reporters. 
Educator mean: 4.00 
Editor mean: 4 .. 30 
p.<.059 

12. Media criticism should be a function of news-editorial 
journalism education. 
Educator mean: 4.22 
Editor mean: 3.86 
p. not significant 

13. Reporting and editing teachers should have had signifi
cant professional experience. 
Educator mean: 4.59 
Editor mean: 4. 63 
p. not significant 

14. Journalism education should stress basics and not 
overdo the latest technologies. 
Educator mean: 4.19 
Editor mean: 4.27 
p. not significant 
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15. Journalism education should screen out poorly qualified 
applicants. 
Educator mean: 3.56 
Editor mean: 4.00 
p.<.051 

16. English usage tests should be used to indicate need for 
remedial work as a requirement for entrance into 
journalism programs. 
Educator mean: 3.56 
Editor mean: 3.31 
p. not significant 

17. At least one class in media ethics should be required 
in news-editorial curricula. 
Educator mean: 3.97 
Editor mean: 4.27 
p. <.05 

18. An element of media criticism sho,uld be included in the 
teaching of most news-editorial classes. 
Educator mean: 4.25 
Editor mean: 3.79 
p. <.01 

19. Research methods should be studied by news-editorial 
students. 
Educator mean: 4.06 
Editor mean: 3.85 
p. not significant 

20. Journalism schools should be autonomous like schools of 
law and medicine. 
Educator mean: 4.03 
Editor mean: 3.36 
p. <.Ol 

21. Journalism course work should be presented within the 
context of media responsibility to the public. 
Educator mean: 3.75 
Editor mean: 3.85 
p. not significant 

22. Four years is not adequate time for news-editorial pre
preparation. ~ 
Educator mean: 2.44 
Editor mean: 2.73 
p. not significant 
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23. A good liberal 
reporters. 
Educator mean: 

Arts education is adequate for beginning 

Editor mean: 
p. <.01 

2.45 
3.06 

24. Four-year programs would be adequate if more journal
ism and less Liberal Arts were presented. 
Educator mean: 1.97 
Editor mean: 2.67 
p. <.Ol 

25. A five-year program culminating in a master's degree 
in news-editorial journalism is desirable now. 
Educator mean: 2.66 
Editor mean: 2.54 
p. not significant 

26. A concentrated two-year journalism program coupled with 
a second, non-journalism major would be better than 
current four-year programs. 
Educator mean: 2.34 
Editor mean: 2.94 
p. <· 01 

In most cases, it can be seen that, while the groups 

differed significantly in 46 percent of the cases, both Edi-

tors and Educators leaned in the same direction. In only 

three cases did the groups differ diametrically, Items 2, 

4 and 23. One of the most pointed of the findings was that 

both groups disagreed with all alternative plans to the 

traditional four-year journalism program including 

MacDougall's five year master's program. 



CHAPTER V 

SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS 

The problem of finding ways to improve news-editorial 

journalism education was approached through an effort to 

establish similarities and differences of opinion between 

Educators and Editors about news-editorial education. Ad

ministrators of ACEJ-accredited news-editorial sequences 

were chosen to represent the Educators. A national sample 

of editors of newspapers in the under-100,000 circulation 

class was drawn to represent the newspaper industry. 

A survey instrument comprising 26 statements, related 

to news-editorial journalism education, as outlined from 

the literature of journalism, a pilot study, and interviews 

with journalism school administrators was designed and 

identical instruments were mailed to each group. Blocks of 

survey items and the two sample groups co~prised the inde

pendent variables studied. The respondents' mean agreement 

to items and the relations among these scores comprised the 

dependent variable. In other words, mean agreement was 
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thought to vary with type of respondent and type of item 

block. 

The literature, the pilot study, and interviews gener-

ated two hypotheses related to the variables: 

1. News-editorial journalism Educators will show 
higher mean agreement on the Perceived and 
Expected journalism skills of news-editorial 
graduates than will newspaper Editors. 

2. On matters pertaining to the "professionaliza
tion" of news-editorial journalism education, 
Educators will show higher mean agreement than 
will Editors. 

Mean agreement to the survey items by groups of re-

spondents were calculated and statistical tests were used 

to locate significant differences between the groups' opin-

ions. Two-tailed t-tests were used to test significances 

of differences between the mean scores of ,Educators and Edi-

tors. A two-factor analysis of variance with repeated 

measures on one factor was used to identify differences be-

tween Educators and Editors on two blocks of items designed 

to measure Perceived adequacy of current graduates' journ-

alistic skills and Expected levels of the same skills. 

The first hypothesis was supported in that, on three 

of the five items pertaining to Perceived skills of recent 

graduates, the mean agreement scores of Educators and Edi-

tors differed significantly. Educators more than Editors 

agreed that recent graduates had had adequate laboratory re-
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porting experience. Educators moderately agreed that grad

uates had "hands on" experience with electronic newsroom 

equipment while Editors moderately disagreed. Educators 

moderately agreed that graduates had adequate understanding 

of local government while Editors moderately disagreed. 

In the area of Expected skill levels of journalism 

graduates, Educator and Editor mean agreement scores differ

ed significantly on four of the five items. These differ

ences, however, were in degree, not in direction. Educators 

registered a higher agreement with the concept that gradu

ates should be expected to have adequate reporting experi

ence by graduation than did Editors. Educators agreed more 

than did Editors that graduates should have electronic news

room-equipment experience. Educators' agreement with the 

importance of a wide social-sciences background to beginning 

journalists was higher than that of Editors. Finally, Edu

cators agreed at a significantly higher level than did Edi

tors that graduates should be informed about emerging social 

concerns such as race relations. On the survey as a whole, 

the respondent groups' mean agreement scores differed beyond 

the .05 level of statistical confidence on 46 percent of the 

items. 

The second hypothesis, that Educators were more likely 

to agree with statements related to the promotion of "pro-
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fessionalization" of journalism education than were Editors 

was supported at the .OS level of statistical confidence 

(4.01 vs. 3.82, t= 2.026, df= 158). This was primarily due 

to the high agreement levels Educators assigned to the con

cept of the importance of media criticism and the need for 

journalism school autonomy. In fact, Editors rated the im

portance of classes in media ethics significantly higher 

than did Educators. Editors also rated the concept of media 

responsibility to the public interest higher than did Edu

cators, although not significantly so. 

In the main, it might be observed that both groups 

leaned in the same direction, toward wanting to see gradu

ates competent in both basic journalistic skills as well as 

in adjunct skills and attitudes which might motivate them 

to improve newspapers in the public interest. Both groups 

agreed they expected news-editorial graduates to have a wide 

social sciences background and a foundation in professional 

ethics. 

Editors registered mild disagreement with the concept 

that skills of recent graduates are adequate for beginning 

reporters while Educators moderately agreed with the con

cept. Editors indicated they saw a need for a greater level 

of improvement between currently Observed and Expected 

skills but they recorded a lower mean level of expectation 



for future improvements in graduates' skills than did 

Educators. 

Conclusions 
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Although the limitations of validity and reliability 

imposed by any mail survey make generalizations risky at 

best, a number of interesting conclusions directly relating 

to the groups studied can be made with some confidence. It 

is clear that both the Editors and the Educators are less 

than enthusiastic about the level of journalistic skills of 

recent news-editorial graduates. The group agreement on 

items pertaining to Perceived skills of recent graduates 

differed significantly, with Educators rating Perceived 

skills higher than Editors. Mean agreement on Perceived 

versus Expected skills of graduates indicated Editors saw a 

need for greater improvement than did Educators, despite the 

fact that Educators compiled a kigher mean agreement level 

on skills Expected of graduates than did Editors. 

This leads to the obvious conclusion that, while Edu

cators set higher standards for Expected skills of gradu

ates, they also apparently believed, more than Editors, that 

the Perceived standards and the Expected standards of skill 

levels were less widely separated. These Educators appar

ently believed news-editorial education has been doing a 
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better job than did these Editors. 

Both Educators and Editors showed mean agreement levels 

which indicated they believed the traditional four-year 

news-editorial program should be retained. They further 

agreed that no substantial program changes need be made, 

with the exception that schools which do not now require 

media ethics, research and polling methods, and electronic 

equipment instruction should do so. A qualitative implica

tion is clear; news-editorial students need few program 

changes but more rigorous instruction within the programs. 

In this qualitative vein, both Educators and Editors 

agreed some form of screening process should be used to 

identify English-usage deficiencies among incoming students. 

Respondents further agreed that either the deficiencies 

should be remedied or that the students be denied access to 

news-editorial sequences. In addition, group agreemenc in

dicated journalism-skills classes should be taught only by 

persons with substantial professional experience in their 

teaching specialties. It might be implied that concerted 

use of these strategies could be used to increase the level 

of instructional rigor in news-editorial classes. 

These Educators and these Editors apparently want to 

see news-editorial graduates with the following attributes: 

1. Reporting skills which are at least acceptable 



for entry-level reporting jobs. 

2. A wide ranging preparation in the social and 
behavioral sciences and Liberal Arts. 

3. A foundation in media ethics. 

4. A dedication to the practice of journalism in 
the public interest. 

S. A fairly comprehensive knowledge of local 
government. 

6. The ability to conduct statistically reliable 
opinion polls. 

One of the most interesting conclusions generated by 

164 

the results of the survey was that the opinions of respond-

ing samples of Editors and Educators were as nearly alike as 

they were. In only three cases were the mean agreements of 

the respondents diametrically opposed to each other. In all 

other cases, the differences, though statistically signifi-

cant in 46 percent of the items, were different in degree, 

not in kind. 

Neither Educators nor Editors registered significant 

agreement with any of the proposed alternatives to the tra-

ditional four-year news-editorial program. The alternatives 

were: a five-year master's degree program, a four-year plan 

comprising more journalism and less liberal arts, and fin-

ally, a concentrated junior-college approach with a possible 

second major in a non-journalism area. It might be con-

eluded that, as far as responding Editors and Educators were 
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concerned, what is being taught is right but that it is not 

being taught well enough. 

Recommendations 

To improve the quality of news-editorial journalism 

education, the literature makes frequent reference to the 

need for more interaction between schools of journalism and 

professional journalists. The similarities between Educa

tors and newspaper Editors uncovered in the present study in 

no way diminishes the continuing importance of this inter

action. On the contrary, one of the first recommendations 

to come out of the results of this study is that this inter

action should be as frequent and as fruitful as possible. 

What these new data may indicate, however, is that per

haps Editors and Educators have passed the point of quib

bling over the remnants of some of their historical differ

ences and initiate a combined effort to develop among the 

public an understanding of and support for the vital im

portance of quality journalism in our society. Profession

als should take every opportunity to promote the up-grading 

of journalism education to the public and to legislative 

bodies. Journalism educators should continually stress to 

their students the importance of professionalism in terms of 

both skills and attitudes. 
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Internships and carefully chosen guest lecture series 

should be used to give students maximum realistic exposure 

to what will be expected of them on the job. In addition, 

journalism faculty should stay in close touch with trends 

and technologies in professional journalism. To improve the 

quality of instruction, it seems advisable for teachers of 

journalism skills classes to be encouraged or even required 

to return regularly to the industry to whet their skills. 

This has become especially true since the advent of 

electronic newsroom equipment. 

Schools of journalism should conduct continuing inter

action with public schools in order to acquaint prospective 

journalism students with the opportunities and responsibil

ities of journalism and journalism education. In this vein, 

any student with realistic journalistic potential should be 

given opportunities to develop it. However, some method of 

identifying needed remedial work should be instituted at the 

earliest possible point in the students' careers and stu

dents should be required to remove the deficiencies before 

entrance to news-editorial sequences is granted. Finally, 

every effort should be made to eliminate grade inflation and 

lowered academic standards from journalism programs. 

Research subsequent to this in the field of improve

ment of news-editorial education might gain valuable in-
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formation by adding the independent variable of Editors 

trained in journalism schools versus Editors without formal 

journalism educations. This strategy might isolate vari

ance due to Editors' ignorance of exactly what comprises 

journalism school program content and quality. Greater 

validity and reliability might be added to a study such as 

this by use of a larger Editor sample, telephone follow

ups on non-respondents, and the allowance of greater time 

for the participants to make their responses. 
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APPENDIX A 

FREE ELECTIVE SYSTEM 

First Semester Second Semester 

First Year 

Introduction to Journalism I 
Introduction to Political Science 
Introduction to Economics 
Elective 

Introduction to Journalism II 
Introduction to Sociology 
History 
Elective 

Second Year 

Journalistic Writing Practice I 
Political Science Elective 
Economics Elective 
Elective 

Journalistic Writing Practice II 
History of Journalism 
Sociology Elective 
Elective 

Third Year 

News Writing 
Political Science Elective 
Economics Elective 
Elective 

News Reporting 
Copy Reading 
Sociology Elective 
Elective 

Fourth Year 

Journalism Laboratory I 
Law of Journalism 
Social Science Elective 
Elective 
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Journalism Laboratory II 
Journalism and Society 
Social Science Elective 
Elective 



Fifth Year 

Reporting of Public Affairs I 
Contemporary Affairs (Edi

torials) Domestic 

Public Opinion 
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Reporting of Public Affairs II 
Contemporary Affairs {Criti 

cal writing) Foreign 
Affairs 

Editorial Administration 



APPENDIX B 

MINIMUM REQUIREMENTS SYfil'EM 

First Semester Second Semester 

First Year 

Introduction 
Introduction 
Introduction 
Elective 

to Journalism I 
to Political Science 
to Economics 

Introduction 
Introduction 
History 
Elective 

to Journalism II 
to Sociology 

Second Year 

Journalistic Writing Practice I 
Political Science 

State and Local Government 
Economics-Public Finance 
Elective 

Journalistic Writing 
Practice II 

History of Journalism 
Sociology-Urbanization 

Problems 
Elective 

Third Year 

News Writing 
Political Science 

Constitutional Law 
Economics-Labor History 

and Problems 
Elective 

Journalism Laboratory I 
Law of Journalism 
Economics-Statistics 

Elective 

News Reporting 
Copy Reading 

Sociology-Criminology 

Elective 

Fourth Year 
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Journalism Laboratory II 
Journalism and Society 
Sociology-Population 

Problems, Race, etc. 
Elective 



Fifth Year 

Reporting of Public Affairs I 
Contemporary Affairs, Domestic 

(editorial writing) 
Public Opinion 
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Reporting of Public Affairs II 
Contemporary Affairs, Foreign 

(Critical Writing) 
Editorial Administration 



APPENDIX C 

SECTION I 

The first section of this survey is an opportunity for 
you to express your appraisal of the effectiveness of cur
rent news-editorial education programs by rating the skills 
of recent news-editorial graduates with whom you have had 
contact. 

After each of the following statements, please circle 
the response which most accurately describes your level of 
agreement with the statement. 

1. Most recent news-editorial 1. Strdngly Agree (SA) 
graduates seem to have had Agree (A) 
adequate laboratory practice Neutral (N) 
in reporting to qualify as Disagree (D) 
beginning reporters. Strongly Disagree (SD) 

2. Most recent news-editorial 2. (SA) (A) (N) (D) (SD) 
graduates seem to have had 
"hands on" experience with 
electronic newsroom equip-
ment (VDTs) as part of 
their course work. 

· 3. Most recent news-editorial 3. (SA) (A) (N) (D) (SD) 
graduates seem to have had 
instruction in statistically 
reliable opinion polling 
methods. 

4. Most recent news-editorial 4. (SA) (A) (N) (D} (SD) 
graduates display an under-
standing of local govern-
ment adequate enough to 
function as beginning re-
porters of city government. 
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5. Most recent news-editorial 
graduates seem to be well 
enough informed about 
emerging concerns such as 
race relations for them to 
function as beginning re
porters. 

5. (SA) (A) (N) (D) (SD) 

SECTION II 
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Section I was designed to give you an opportunity to 
give your opinion of news-editorial journalism education by 
rating the skills of its graduates. This section is de
signed to give you an opportunity to indicate your ex
pectations concerning the skills of news-editorial graduates. 

6. News-editorial graduates 6. (SA) (A) {N) (D) (SD) 
should have adequate lab-
oratory reporting exper-
ience to qualify them 
immediately as beginning 
reporters. 

7. News-editorial graduates 7. (SA) (A) (N) (D) {SD) 
should have adequate 
"hands on" experience with 
the latest electronic news-
room equipment. 

8. News-editorial graduates 8. {SA) (A)· (N) (D) {SD) 
should be capable of con-
ducting statistically re-
liable opinion polls. 

9. News-editorial graduates 9. (SA) (A) (N) (D) (SD) 
should have had a wide 
variety of class work in 
the social sciences, such as 
political science, economics, 
sociology, and psychology. 

10. News-Editorial graduates 
should have knowledge in 
emerging areas of concern 
such as race relations. 

10. {SA) (A) {N) (D) (SD) 
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SECTION III 

This section presents an opportunity for you to express 
your opinion about the relative importance of several of the 
perceived roles of news-editorial journalism education. The 
collective opinion expressed by persons such as yourself may 
shed some much needed light on the paths news-editorial edu
cation should follow in the future. 

11. The major role of news- 11. (SA) (A) (N) (D) {SD) 
editorial journalism 
education should be that 
of presenting news-
editorial majors with ex-
periences that will prepare 
them to get .and hold jobs 
as beginning reporters. 

12. Constructive criticism of 12. (SA) (A) (N) (D) {SD) 
news media should be a 
major function of news-
editorial journalism 
education. 

13.. Schools should hire re- 13. (SA) (A) (N) (D) (SD) 
porting and editing 
teachers who have had sub-
stantial professional ex-
perience on newspapers. 

14. News-editorial programs 14. (SA) (A) {N) (D) (SD) 
should stress the basics 
of good reporting and 
editing techniques and not 
overly concern themselves 
with every technical develop-
ment that comes along. 

15. News-editorial programs 15. (SA) (A) {N) (D) (SD) 
should administer English 
usage tests to keep poorly 
qualified applicants out 
of journalism schools. 
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16. English usage tests 
should be used to point 
out the need for re
medial study, not as a 
screening device. 

16. (SA) (A) (N) (D) (SD) 

SECTION IV 

Throughout its history, many respected individuals have 
claimed news-editorial journalism should be made more like 
the professions of medicine and law. It has been noted that 
a necessary step in this direction would be the profession
alization of journalism education. The items below comprise 
several areas which have been suggested to professionalize 
news-editorial journalism programs. Your reactions to the 
importance (or unimportance) of these proposals will be 
appreciated. 

17. At least one class in 17. (SA) (A) (N) (D) (SD) 
media ethics should be 
required in news-editorial 
curricula. 

18. An element of media 18. (SA) (A) (N) (D) (SD) 
criticism should be in-
cluded in the teaching of 
most news-editorial classes. 

19. Research methods which aid 19. (SA) (A) (N) (D) (SD) 
in making news media more 
effective, beneficial com-
municators of information 
should be studied by news-
editorial students. 

20. In order to more effect- 20. (SA) (A) (N) (D) (SD) 
ively control administrative 
decisions, schools and de-
partments of journalism should 
have autonomous status like 
colleges of law and medicine. 

21. All news-editorial course 21. (SA) (A) (N) (D) (SD) 
work should be presented in 
the context of media responsi-
bility to the public. 
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SECTION V 

There has been much discussion in rec.ent years center
ing on the premise that the sheer volume of knowledge needed 
by beginning journalists is so great that it cannot be 
mastered during the traditional four-year undergraduate col
lege course. Several alternatives to current program plans 
have been suggested, and some of the major ones are cap
sulized below. Please indicate your reaction to the pro
posals by marking your response favorability after the items. 

22. Current undergraduate pro- 22. (SA) (A) (N) (D) (SD) 
grams do not provide ade-
quate time for students to 
acquire the knowledge they 
need as beginning journalists. 

23. In the 1930's, Robert 23. (SA) (A) (N) (D) (SD) 
Maynard Hutchins said the 
best preparation for journ-
alism was a strong liberal 
arts education. This is 
adequate today. 

24. A four-year course would 24. (SA) (A) (N) (D) (SD) 
be adequate if news-
editorial majors were given 
fewer liberal arts subjects 
and more journalism skills 
practice. 

25. A five-year program cul- 25. (SA) (A) (N) (D) (SD) 
minating in a master's 
degree seems desirable for 
news-editorial majors at 
this time. 

26. A concentrated two-year 26. (SA) (A) (N) (D) (SD) 
journalism course coupled 
with a major in a non-
journalism area would be 
better for news-editorial 
majors than the traditional 
four-year course. 
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