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PREFACE

The purpose of this study was to identify and describe
counselor role, as perceived by selected publics in four
public two-year colleges in Oklahoma. A 120-item question-
naire was used in the collection of the data. ‘Analysis of
the data consisted of a univariate frequency distribution
within respondent groups and the application of the chi-
square statistic to three of the reépondent groups, refer-
~encing the rural-urban variable.
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CHAPTER I
THE PROBLEM
Introduction

The two-year éollege has experienced a phenomenal
growth since the 1960's. Nationélly, these colleges
opened at the rate of one per week during that decade
(Medsker and Tillery,.1971). By 1968, two-year colleges
enrolled approximately one-third of all undergraduate
students in the United States and projections indicate
that by 1980, one-half of all undergraduate students will
be enrolled in the two-year colleges tMedsker and Tillery,
1971).

The state of Oklahoma has experienced similar devel-
opment in the two-year college. Enrollment percentages
for undergraduate students grew from 11.7% in 1968 (Med—l 
sker and Tillery, 1971) to 33% in 1977. Growth has also
been evidenced in the creation of three new two-year col-
leges. These colleges were opened in Oklahoma City, Mid-
west City, and Tulsa. Presently, the Tulsa college is
opening a second campus. Oklahoma's public two-year col-
leges enroll over 36,000 students (American Association

of Community and Junior Colleges Directory, 1978).



The fourteen public two-year colleges (see Appendix C)
are located in both rural and urban areas and serve a most
diverse student body. This diverse student body, which is
a distinctive characteristic of the two-year college (Med-
sker and Tillery, 1971), places a responsibility upon each
institution to meet a wide array of student needs. This
factor, as much as any other, has led to the development of
a comprehensive student services program, of which counsel-
ing is an essential aspect (Monroe, 1972).

The comprehensive nature of the two-year college, as
well as its flexibility in dealing with students, has made
it a most popular and effective institution for the de-
livery of educational programs. The following statement
by Williamson (1949) regarding a holistic philosophy in
dealing with students, typifies the philosophy that has be-
come synonymous with two-year college student personnel
programs and, specifically, counseling.

The realization of this objective--the full ma-

turing of each student--cannot be attained with-

out interest in and integrated efforts toward

the development of each and every facet of his

personality and potentialities. His deepening

understanding of his world is not sacrificed to

his emotional maturing. His physical well-being

does not become a limited end in itself. His

maturing sense of values, social and spiritual,

is not sacrificed to his understanding of the

world of man and nature. His need for develop-

ing a sound philosophy of life to serve as the

norm for his actions now and in adult 1life is

not neglected in the college's emphasis on his
need for intellectual and professional competence.



Rather, are all known aspects of the personal-
ity of each student viewed by the education and
personnel worker as an integrated whole--as a
human personality living, working, and growing
in a democratic society of other human personal-
ities (p. 2)?

Statement of:the Problem

Since guidance and counseiing will continue to grow
in importance as a prime factor inmeeting student needs
in the two-year college (Medsker and Tillery, 1971), it
is of value to study the role of counselors in selected
two-year colleges in Oklahoma. This information is not
currently available regarding Oklahoma's two-year colleges.
As Leonard Goodman suggests (Goodman, Beard, and Martin,
1975), the literature available regarding the role of the
two-year college counselors appears to be reports of opin-
ion rather than research-based studies. With the increas-
ing emphasis and importance of the two-year college in
Oklahoma, there needs to be available representative in-
formation regarding the role of the counselors in these
colleges.

As the two-year college evolves and attempts to meet
the needs of the people it serves, an understanding of
counselor role would be of value to those involved in the
training of counselors. Those individual counselors con-
sidering the two-year college as a possible work environ-

ment, could also profit from data regarding counselor role.



Purpose of the Study

The primary purpose of this study is to identify and
describe the role of the two-year college counselor in
four public two-year colleges in Oklahoma. Counselor role,
as perceived by administrators, students, faculty, and
counselors in these two-year colleges, is the focué of

this study.
Need for the Study

With the growth of the student body in Oklahoma's two-
year colleges and the increasing demand of the public for
educational accountability, data regarding counselor role
would be of value in many ways. First, the institutions
involved in the study would be able to see the relationship
of the counselor to significant components of the institu-
tion. Second, the data obtained could provide valuable in-
formation to counselor training programs as to the kinds
of skills and knowledge necessary to function as a coun-
selor in the two-year college. Third, data from this study
could be utilized in the development of new institutions
and the reorganization of existing programs. Fourth, the
data obtained through this study could be used for the de-
velopment of a role model to allow for>more consistent and
effective means of-meeting both institutional and student

needs.



Definitions

Two-Year College - A public institution offering

post-secondary instruction in general studies and/or oc-
cupational education at the lower division receiving some
form of state support.

Rural - A community that is not within the standard

metropolitan statistical area.
Urban - A‘community that is within the standard met-

ropolitan statistical area.
Summary

In Chapter I a statement of introduction and of the
problem and purpose of the study and the need for the
study were presented.

Chapter II is a review of selected literature re-
lated to the role of counselors in the two-year college
across the country.

Included in Chapter III are sections on the design
of the study, instrumentation, population and data collec-
tion, and analysis of data.

The presentation and‘ana1YSis of data are presented
in Chapter IV.

In Chapter V, major findings and implications of the

study are presented.



CHAPTER 1II
REVIEW OF THE LITERATURE
Introduction

In reviewing the literature relafed to the perceived
role of the two-year college counselor, it becomes evi-
dent that few studies have been conducted with as diverse
a respondent group as this proposed study. With respect
to the state of Oklahoma, no such study has been conducted.
Many studies have been conducted in whith particular as-
pects of counselor role were investigated as well as per-
ceived role of the counselor by one or more groups (i.e.,
student personnel administrators, counselors, etc.). How-
ever, only a few studies have been done in whiéh the per-
ceptions of presidents, vice-presidents, faculty, students,
and éounselors were considered.

The literature reviewed in this chapter was selected
to provide an overview of the studies that have been done
in the area and to provide data from past studies which
are similar in content to the present study.

Alexander (1973) investigated the role conceptions
of counselors in Illinois community colleges and those

personal and situational variables related to their



divérgent definitions of role. The personal variables
included age, sex, completed course work, and commitment
to the profession, while situational variables included
size of institution, role ambiguity, job satisfaction,

and adequacy of staff relationships. A 50 item Q-sort of
counselor tasks was administered to 64 counselors which
were randomly selected from 12 community colleges in I11li-
nois. Analysis of the data was carried out by correlating
each area of student personnel service (personal counsel-
ing, vocational counseling, group counseling, educational
counseling, consulting, testing, administration, financial
aid and placement, admission, registration, record keeping,
and student activities) with each of the two sets of vari-
ables. AOV was computed between mean rankings of each of
the 10 areas, when counselors were divided on the basis of
either situational or personal variables. Results of the
study indicate that sex and age (personal variables) were
not significantly related to role conception. Situational
variables not significantly related to role concepfion were
size of institution, role ambiguity, job satisfaction, and
adequacy of staff relationships.

In 1976 Crosby investigéted and compared perceptions
of chief student personnel administrators and counselors
concerning actual and ideal roles of counselors and ana-
lyzed demographic data related to perception of counselor

role. Fifty-seven deans and 140 counselors participated



in the study. Data were collected via a mailed question-
naire. Since the questionnaire was developed by the re-
searcher, construct and content validity were established
as well as reliability, with reliability coefficients
ranging from .721 to .903. Results of the study indicated
administrators rank counselors higher in role involvement
than counselors themselves; both groups ranked counselor
function in the same order of importance. Administrators
emphasized organizational aspects of the counselor role
while counselors stressed the performance of professional
type of activities. Other implications resulting from
the study were: The need for a statewide staff develop-
ment program, administrators, and counselors felt that
counselors should perform more of the ideal function
rather than actual function, counselor education programs
should provide more training in community orientation pro-
grams, group process, and counselors should accept more
professional responsibilities (Crosby, 1976).

In a 1968 study, DeVolder proposed to define and
appraise counselor function in selected two-year colleges
in Iowa. This was accomplished through a determination
of how students and counselors pérceived counselor func-
tions and the degree to which thése perceptions differed.
The investigator developed two instruments to use in the
study. One instrument, the Critéria Selection Form (CSF),

was administered to 304 students and their counselors and



the Community College Counselor Function Inventory (CCCFI)
was adminstered to 75 students and their counselors. On
the basis of this study, DeVolder concluded that students
and counselors do not agree on which counselor functions
are most important. Counselors were more interested in
personal counseling activities, while students identified
occupational educational activities more frequently than
counselors. Based upon this study, student needs were
being met to a relativgly high degree and counselors were
involved in tasks which they felt were not important, yet
considered important to students. The investigator con-
cluded that if counselors are going to be effective in
meeting student needs, they must communicate to the stu-
~dent their perception of their role (DeVolder, 1968).

The purpose of a study by Falek (1971) was to define
the community college counselor's function in Pennsylvania
two-year colleges, utilizing the Delphi technique. The
anonymous response opinion, iteration and control of feed-
back, and the statistical group response were used, along
with a questionnaire to gather data. Fourteen two-year
colleges took part in the study which included 21 admin-
istrators, 17 faculty, and 13 students. The Pearson prod-
uct-moment-correlation was the statistic used to treat
the data. The investigator concluded that for a valid sur-
vey, all members of the college community should take part.

As a result of the study, several recommendations were
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made: 1) Colleges in Pennsylvania and other states begin
to implement the 14 counselor functions developed as a
result of the study, 2) Counselors should be prepared bet-
ter to deal with real needs, and 3) Consideration should
be given to the list of counselor functions as developed
by the Delphi technique by those who plan and develop
programs in two-year colleges.

In 1971, Forsythe carried out a study which was de-
signed to identify differences which exist between desired
counselor activity and actual counselor activity and to
determine whether differences exiét between student and
counselor perception of actual and desired counselor ac-
tivity in Tennessee community colleges. Data were col-
lected through the use of a survey questionnaire admin-
istered to a random sample of students at each two year
college. Counselors, directors of counseling, and deans
of students were administered a similar questionnaire.
T-ratios for each sub-scale were utilized to deal with -
differences between group means. Many interesting con-
clusions were drawn from this study; however, the most
significant, in relation to the present study, was the
revelation that counselors were widely separated in their
perception of counselor activity, both within the institu-
tions and between the institutions'(Forsythe, 1971).

The purpose of a study conducted by Giampocaro (1970)

was to examine counselor function in 100 randomly selected
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institutions in the continental United States. Seventy
colleges participated and results were obtained from 65
presidents, 62 deans, and 218 counselors. Ideal and ac-
tual functions were examined regarding 10 specific vari-
ables and one non-specific variable. Presidents' pre-
ferred, deans' preferred, and counselors' actual and
ideal functions were examined. Linear regression was
utilized while 105 T-tests and 396 F-ratios were performed.
As a result of the study, the investigator concluded that
there is more role consensus than lack of consensus among
the participants of this study.

Presidents and deans were very close in their

opinions of the amount of time counselors should

spend on various activities. Counselors' actual

and ideal functions differed to a much greater

extent than presidents', deans', and counselors'

preferred functions (p. 67).

Hackney (1975) carried out a study in which he pro-
posed to identify any perceptual discrepancies which
existed between counselors and administrators With‘respect
to emphasis on counselor function. A secondary purpose
was to ascertain the appropriateness of counselors carry-
ing out these functions.

A survey questionnaire developed by the Michigan De-
partment of Education was utilized for collection of the
data. The questionnaire consisted of 35 counseling func-

tions. Administrators and counselors from 8 of the 29

community colleges in Michigan participated in the study.
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Responses on each of the 35 functions were analyzed with
respect to counselors' and administrators' responses to
each of the 35 questions. Analysis and discussion was
presented with respect to counselors' and administrators'
view of counseling functions, taking administrators as a
composite group. Administrators saw a need for more em-
phasis being placed on community liaison activity and
less on personal counseling, while counselors were more
interested in activity which involved direct contact with
students (Hackney, 1975). Findings revealed significant
differences with respect to counselor function between
counselors and administrators. The researcher suggests
that if students are to be adequately served, perceptions
of counselors and administrators on the provisién of
those services must be reasonably congruent (Hackney,
1975).

Hartzke (1973) investigated students' and counselors'
perceptions of community college counselors' roles on
three levels: actual 1972-73, ideal 1972-73, and ideal
1980. A 90 item questionnaire was sent to 14 campuses
(11 colleges) to be filled out by all counselors and a
- random sample of students. Thirteen categories of coun-
selor function were presented, yielding 13 dependent vari-
ables for analysis. Mean scores for each of the thirteen
scales at each of three levels was calculated for each

respondent; these scores were converted to T-scores, giving
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39 standardized scores per subject. Analysis included a
3x2 MANOVA (level by status), 3x2 MANOVA for counselor
return (levels by sex), and 3x2x3x3 MANOVA for student
return (levels by sex, ethnic group, and by program goal).
Profile analysis techniques were used in determining sig-
nificance at the .05 level and the Scheffé method used
for multiple comparisons as appropriate. The results
would suggest that students and counselors exhibited dif-
ferent role expectations with regard to ideal 1980 and
actual 1972-73, while agreeing on ideal 1972-73., Also,
college transfer students were in close agreement on
significant variables regardless of sex or ethnic group.
In a 1969 study, Herrick investigated the felation—‘
ship of perceptual differences between two yearicollege
- administrators and counselors toward the counselor role.
The secondary purpose was to identify the effect of demo-
graphic characteristics of participants upon the percep-
tion of counselor commitment. Data gathered for the study
came from 50 counselors and 49 administrators. A question-
naire was administered to both groups as well as an exper-
imental questionnaire. The results of the study indicated
that it is possible to rank areas of commitment to coun-
selor role. A significant difference in the perception
of counselor role existed between administrators and coun-
selors (Herrick, 1969). Administrators indicated the es-

tablishment of staff relationships most important, while
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counselors saw service to individual students as most im-
portant. A number of variables were found to relate to
perceived counselor role. They included advanced degree,
the number of graduate hours, and the number of years
that the college had been in operation. Also, adminis-
trators with teaching experience and counselors had sim-
ilar perceptions of counselor role.

Lindstrom (1970) proposed to assess identifying char-
acteristics of two-year college counselors and to analyze
role perceptions of these counselors. The influence of
the following variables was examined and 11 null hypoth-
eses were developed concerning their relationship to
counselors' role perception. The institutional variables,
size, and control were considered while the personal vari-
ables to be considered were Sex, educational background,
prior experience in counseling and teaching, and present
counseling and teaching experience. Of the 229 colleges
selected via random sampling, 207 responded, yielding 505
usable questionnaires out of 547 returned. The Counselor
Perception Scale (CPS) was utilized to collect the data
for the study. The instrument (CPS), which was developed
by the researcher, contained 50 statements of counselor
function. The scale provided 10 sub-scale scores and 8
full scale scores. The data were analyzed using a descrip-
tive anélysis detailing counselor characteristics, and null
hypotheses were tested using analysis of variance tech-

" niques. The study revealed that counselors generally agree
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on ideal role. Variables that had significant influence
on perception of counselor role involved control and size
of college and previous counseling experience. While the
findings indicated general agreement on ideal role, some
difference did occur with respect to the importance of
some counselor functions. Also, the type and size of the
college the counselor is employed in does have a relation-
ship to role perception.

In a 1968 study, Mastin proposed to investigate the
perceptions of counselor role as viewed by directors of
student services and counselors in public two-year col-
leges in Illinois and Missouri. The Q-sort technique was
composed, based on a model developed by an aﬁthority in
the field and consisted of task-descriptions related to
basic functions of student personnel work. Two sorts
were completed by the test population. The results of
the study indicated that junior college counselors and
deans of students tend to perceive a positive and substan-
tial relationship between the actual and ideal role of the
junior college counselor. A positive, but limited, rela-
tionship between dean and counselor perception of counse-
lor ideal role was evidenced and the same was true of the
actual role. However, counselors perceived greater sim-
ilarity between ideal and actual role than did their
supervisors.

The purpose of a study by Osorno (1972) was to iden-

tify how administrators, counselors, and instructors
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perceived counselor functions in Iowa vocational-technical
schools and community colleges. Perceptions of current‘
functions, future functions, and whether counselor time
should be required on certain counselor tasks were stud-
jed. A secondary purpose was to determine whether a posi-
tive relationship existed between seven descriptive vari-
ables and perceptions of the groups studied. Data was
obtained by a survey instrument which involved 21 basic
counselor functions (re: Carnegie Study, 1965) and 52
commonly performed counselor tasks. Participants included
304 instructors, 85 administrators, and 76 counselors.
Statistical methods utilized in this study included the
use of the Pearson product moment correlation to test for
positive relationships between certain variables. Fre-
quency counts and percentages were used to identify functions
which were endorsed by a majority of administrators, coun-
selors, and instructors. Means, standard deviation, and:
single classification analysis of variance "f" tests were
computed to test whether observed extreme deviations be-
tween the groups studied were too large to be accounted
for by chance. Conclusions resulting from this study indi-
cated that instructors and administrators feel that coun-
selors should be involved in more functions than they
presently are. The descriptive variables, responsibili-
ties of position, institution enrollment, and institution

offerings, had the highest overall effect on the perception
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of counselor function. Counselors in the schools studied
are involved in a variety of activities, of which counsel-
ing is only a part.

A study by Probinsky (1974) was undertaken to inves-
tigate the perceptions of students with regard to actual
and desired emphasis placed on counselor functions by
coﬁnselors. Students involved in the study were from'
three community colleges in the Appalachian region and
consisted of terminal, transfer, male, female, freshman,
and sophomore groupings. Students were administered a
30 item questionnaire in which they were asked to indi-
cate how they perceived emphasis placed on the 30 items
by counselors and what emphasis they desired on each -
item. The 30 items of the questionnaire were categorized
into eight functions. The mean difference scores betWeen
desired and actual emphasis on the eight functions were
the criteria used in the analysis. A least square analy-
sis of variance was used to test for significant differ-
ences and confidence intervals around the mean difference
scores were calculated. The findings indicated that trans-
fer and terminal students believe more investigation needs
to be carried out regarding emphasis of counseling func-
tion by counselors. Sex and class in the community col-
lege (variable) appeared to have no significance with
respect to emphasis placed by counselors or students on

counselors' actual or desired role.
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The purpose of a study by Widerman (1974) was to
determine if significant differences existed between
counselors and students with respect to counselor role
and functions. The participants for the study came from
two urban and two suburban cdmmunity colleges. The coun-
seling appropriateness checklist and the ranking of
counselor functions were instruments chosen for use
in this study. Statistical procedures utilized in this
study were the Spearman rank-order correlation coeffi-
cient and the Hypothesis Test for Differences in Propor-
tion. Results of this study revealed that Significant
difference exists between student and counselor with re-
spect to counselor role and function (Widerman, 1974).
The greatest difference exists in the area of personal
counseling and the appropriateness of students discuss-
ing personal problems with counselors. Differences be-
tween rural and urban students were not significant at
the .05 level of significance. Likewise, differencés be-
tween male-female students and male-female counselors

were not significant.
Summary

As can be seen from the literature review in this
chapter, studies dealing with perceived counselor role
or function have typically been limited to the view of

one, two, and in some cases three populations. Although
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there appears to be similarity between the studies re-
viewed, a great diversity exists with respect to the
results. Variables that affect perceived role in one
state or area of the country do not necessarily have the’
same effect elsewhere.

With reference to the present study, the findings
of Crosby (1976) would suggest information regarding
counselor role would be of value in the development of a
statewide in-service training program. DeVolder (1968)
concluded that if counselors are going to adequately meet
student needs, counselors need to know how they are per-
ceived by students. Forsythe (1971) found counselors
widely separate in their view of counselor role, while
Hackney (1975) concluded that if institutions are going
to meet student needs, administrators and counselors must
be reasonably congruent in their perceptions of counselor
role. Lindstrom (1970) found that the type and size of
institution does have a relationship to role perception.
.The studies sited in this chapter are offered as supportive
rationale for the present study. Chapter III will outline
theémethods and procedure proposed for use in collecting

and treating data regarding perceived counselor role.



CHAPTER III
METHODOLOGY
Introduction

The purpose of this study is to identify and describe
counselor role in the public two year college in Oklahoma.
Counselor role as perceived by presidents, vice-presidents,
deans of students, students, faculty, and counselors will
be the focus of this study. This chapter includes the fol-
lowing sections: 1) Design, 2) Instrumentation, 3)'Popu1a—

tion and Data Collection, and 4) Analysis of Data.
Design

This study is descriptive research of the survey type.
Descriptive research attempts to describe the character-
istics of individuals, groups, or situations by drawing
inferences from data primarily with an informative rather
than heuristic purpose (Ballard, 1973). The utilization
of a survey provides for the collection of detailed and
factual information that describes existing phenomena
(Isaac, 1971). 1In the proposed study, the investigator
wishes to determine the role of two-year college counse-

lors in four selected two year colleges in Oklahoma as

20
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|
perceived by selected individuals and groups within these

two year colleges.

Instrumentation

For the purposes of this st?dy, the investigator util-
ized a 120 item questionnaire (Aﬁpendix B). The question-
naire, along with an OpScan form; will allow for the use
of data processing forrtabulatioﬁ and analysis of the data.

The instrument used in this%study was developed by
the Michigan Department of Education and consists of 120
items,»which are divided into 12 components. The 12 compo-
nents are: student recruitment, individual studént inter-
viewing, consultant to faculty and administration, testing,
group work with students, financial aid, student place-
ment, articulation with collegesiand universities, main-
taining student records, institutional research, in-
service training, and community relations. Each of the
twelve components consists of 10 statements of task re-
garding a particular aspect of counselor function. To
determine if the letter of explanation (instructions) was
appropriately worded for the student population, the in-
strument was administered to 40 two-year college students.
Based on the response of this group of students, no
changes were made.

In completing the questionnaire, the subjects were

asked to read each statement and to respond either yes or
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no as to whether or not they perceived counselors perform-
ing the task in question. Sample items were given in the

instructions and cover letter.
Population and Data Collection

The population surveyed included:

1. One hundred randomly selected students from two
rural and two urban two-year colleges (total of 400).

2. The presidents, vice-presidents of student devel-
opment, and vice-presidents of instructional affairs from
the two urban and two rural colleges (total of 12).

3. A random sample of 25 faculty from each of the
four colleges (total of 100).

4, All the counselors from the four above mentioned
colleges (total of 16).

5. The presidents and vice-presidents of student
development of the 10 remaining public two-year colleges
were also asked to participate in the study. This was
done in order to increase the number of administrators in
the study.

The following techniques were employed in the col-
lection of the data:

1. The investigator visited with the presidents and
vice-presidents for student development on each of the
campuses to be studied. An explanation was given of the.
project as well as a review of the test instrument to be

used.
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2. At the beginning of the 1978 fall session, a list
of currently enrolled students was obtained from each of
the institutions. A list of the full time faculty was
also obtained at this time.

3. A random number generation was utilized to ran-
domly select 100 students and 25 faculty from each of the
four schools which would participate in the study.

4. A packet of materials was prepared which in-
cluded a cover letter and instructioné, the questionnaire,
an Opscan form, and, where appropriate, a stamped self-
addressed envelope. The materials were mailed to all
selected students and the administrators, counselors, and
faculty materials were mailed to the liaison person on
each campus.

5. The liaison person at each institution was re-
sponsible to see that faculty, administrators, and coun-
selors received the instrument. On three of the campu;es,
a "drop box" was placed in the learning resources center
for the collection of the completed questionnaires. The
complefed questionnaires were éollected by the liaison
person on a daily basis and picked up by the investigator
at the end of each week. Subjects on the fourth campus
returned the completed questionnaires via a stamped self-
addressed envelope, which was enclosed in the original
mailed document. The presidents and vice-presidents of
the 10 remaining colleges had self-addressed, stamped en-

velopes for returning completed questionnaires.



24
Analysis of the Data

The analysis of data includes a univariate frequent
distribution, within respondent groups. Percentage dis-
tributions are presented in both tabular and descriptive
form. The chi-square statistic is used to compare re-
sponses on each item by administrators, faculty, and stu-

dents on the rural urban variable.
Limitations

There is one limitation which the investigator be-
lieves should be pointed out: when conducting descrip-
tive research, one always runs the risk of receiving
biased results due to the loss of information from indi-

viduals who have not responded.
Summary

Chapter III included a section on the design of the
study, instrumentation, population and data collection,
and the analysis of data. Also included was a stétement
of limitation. Chapter IV will include the analysis of
data with tabular and descriptive presentation of the

data.



CHAPTER IV

ANALYSIS OF THE DATA
Introduction

The analysis of data is presented in Chapter IV. The
first section of the chapter contains a description of sub-
jects. The second section of the chapter consists of 12
tables; one table for each of the components of the survey
instrument; student recruitmént, individual student inter-
viewing, consultant to faculty and administration, testing,
group work with students, financial aid, student placement,
articulation with colleges and universities, maintaining
student records, institutional research, in-service train-
ing, and community relations. Each table contains a uni-
variate frequency distribution within groups, by percent-
ages, for the four respondent groups. The percentages for
the responses total 100. The "N" for each group is also
provided. The 12 individual tables also contain the X2
statistic, and a probability figure for the variable '"lo-
cale," for administrators, faculty, and students. Those
tasks on which each group could not agree (percentages
falling in the middle 20%) are highlighted, as well as

chi-square at the .05 level. The description of each

25
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table is accomplished by first presenting the frequency
distribution portion of the table and then the chi-square

portion.

Description of the Subjects

The instrument was mailed to 28 administrators, 100
faculty, 400 students, and 16 counselors. Responses were
received from 21 administrators (75%), 68 faculty (68%),
118 students (30%); and 12 counselors (80%). Of the ad-
ministrators responding, six were from urban colleges,
and 15 were from rural colleges. Of the faculty respond-
ing, 35 were from rural colleges and 33 were from urban
colleges. Rural students numbered 53, while urban students
numbered 65. The counselor response was eight from urban

colleges and four from rural colleges.

Presentation of the Data

Within the "Student Recruitment" area (Table I), 511
four respdndent groups perceived conducting individual
interviews with high school students about their coming
to college (1), talking to student groups in high schools
about their coming to college (2), talking with school
counselors regarding prospective students (3), and partic-

pating in college day-night programs (4), as tasks counse-
‘1ors perform. ‘They also perceived talking with parents of

prospective students (9), and talking with community clubs



FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE STUDENT

TABLE I

RECRUITMENT ARE

A

' Admin. Faculty Students Couns. Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes % yes % yes X2 P x 2 p x 2 P

1 81.0 78.3 82.2 75.0 0.19 .66 1.01 .31 4,59 .03
2 85.7 87.5 75.4 91.7 0.24 .62 0.96 .33 6.60 .01%
3 85.7 89.9 72.9 75.0 0.24 .62 1.24 .26 0.46 .50
4 95.2 92.8 83.1 83.3 0.24 .63 0.16 .69 0.99 .32
Sb 52.4 62.3 64.4 50.0 0.12 .73 1.42 .23 0.11 .74
6b 66.7 85.5 80.5 58.3 0.26 .61 0.61 .43 2.42 .12
7b 14.3 33.3 44.1 33.3 0.24 .62 0.06 .93 0.02 .89
gb 47.6 55.1 55.1 41.7 0.39 .53 3.02 .08 1.09 .30
9 90.5 62.3 67.8 75.0 0.14 .91 1.42 .23 1.48 .22
10 85.7 65.2 66.1 91.7 0.79 .37 0.10 .74 2,41 .12
4p < .05.

bone or more groups fell in

the middle 20%.

LZ
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and groups about college (10), as appropriate counselor
tasks. With respect to preparing and distributing de-
scriptive material publicizing the college (5) and han-
dling inquiries about college (6), the administration nor
the counselors could agree on this task, while faculty
and students did perceive this as a task counselors per-
form. Administrators, faculty, and counselors did not
perceive task (7), prepare news releases about attending
college, as a task counselors perform, and students were
not able to agree on this task. Talking with employers
about employees coming to college (8), was a task on
which none of the groups could agree.

With respect to the chi-square portion of Table I,
both rural and urban students perceived task (1) as a task
counselors perform; however, rural students placed a
greater degree of emphasis on this task than did urban
students. The opposite was true with task (2) in that the
urban students placed a greater degree of emphasis on this
task than did the rural students.

As is shown in Table II, "Individual Student Inter-
viewing," a11~four respondent groups perceived counseling
with students having academic achievement problems (11),
counseling with students who are undecided about a voca-
tion (12), counseling with students who see their problems
as personal (13), interpreting test results 'in a counsel-

ing interview (14), and counseling with students having



FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE INDIVIDUAL
STUDENT INTERVIEWING AREA

TABLE II

Admin. Faculty Students Couns. Admin. Faculty Students
Counselor N=21 N-68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes % yes % yes x2 P X2 p X2 P
11 100.0 88.4 90.7 100.0 - - -- 0.44 .51 0.001 .97
12 100.0 89.9 83.9 91.7 -- -- 1.63 .20 1.54 .21
13 100.0 85.5 68.6 100.0 -~ -~ 0.34 .55 0.06 .81
14 95.2 91.3 82.2 91.7 0.24 .63 0.87 .35 0.48 ;49
15 71.4 73.9 83.8 100.0 0.05 .89 1.55 .21 0.05 .82
16 100.0 15.9 27.1 8.3 -- -- 3.08 .08 1.19 .27
17 100.0 79.7 70.3 100.0 -- -- 5.18 .028 0.01 .90
18 100.0 95.5 83.1 100.0 -- -- 2.96 .08 2.06 .14
19 95.2 89.9 84.7 100.0 0.24 .63 1.24 .26 0.002 .96
20 100.0 94,2 82.9 100.0 -- -- 0.004 .95 0.91 .33
.05.

A

6¢
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financial problems (15), as tasks counselors perform.
They also perceived arranging for referral of students
having severe emotional problems (17), counseling with
students who are undecided about major and/or college
(18), counseling with students withdrawing from college
(19), and helping students plan a class schedule or their
college program (20), as appropriate counselor tasks.
Faculty, students, and counselors did not perceive con-
ducting psychotherapy with students having severe'emo;
tional problems (16) as a task céunselors perform, while
administrators did perceive this as a counselor task.

With reference to the chi-square portion of Table II,
both rural and urban faculty perceived task (17) as a task
counselors perform, with the urban faculty placing a
greater degree of emphasis on the task than did rural
faculty.

~ Within the area "Consultant to Faculty and Adminis-
tration" (Table III), the four respondent groups perceived
discussing student problems with administrators (21), dis-
cussing student problems with faculty (22), interpreting
information concerning students to faculty members (24),
advising faculty members about working with students hav-
ing physical or mental health problems (25), serving on
faculty committees (26), making periodical reports with
faculty on typical student problems (28), and serving as

a counselor consultant to a department or division of the



TABLE III

" FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE CONSULTANT
TO FACULTY AND ADMINISTRATION

AREA
Admin, Faculty Students Couns. Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes = % yes % yes X2 P X2 2 X2 P
21 76.2 88.4 76.5 91.7 0.01 .94 2.01 .17 9.54 .0022
22 90.5 84.4 76.5 100.0 0.01 .91 8.55 .004% 0.00 .99
23D 52.4 59.9 55.7 75.0 0.39 .53 0.19 .67, 4,51 .03°%
24 71.4 82.6 73.0 83.0 0.53 .82 0.56 .45 1.89 .19
25 80.9 81.2 81.7 91.7 0.19 .66 4.17 .0428 0.67 .41
26 85.7 88.4 65.8 91.7 0.24 .62 0.01 .93 ~1.59 .21
27b 47,6 50.7 47.0 50.0 0.39 .53 7.12 .008% 0,29 .59
28 76.2 69.6 75.9 83.3 1.48 .22 0.82 .36 1.14 .28
29 66.5 69.6 74.4 83.3 2,36 .12 6.28 ,012 13.64 .0002%
30b 23.8 26.1 40,2 83.3 0.01 .94 0.48 .49 0.18 .67
dp < .05.

bone or more groups fell in the middle 20%.

I¢
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college (29), as tasks counselors perform. Counselors
perceived reporting reasons for student absences (23) as
a task they perform, while administrators, faculty, and
students could not agree. Task f27), confer with faculty
who have problems, was not agreed upon by any of the re-
spondent groups. Administrators, faculty, and students
did not perceive conferring with administrators who have
problems (30) as a task counselors perform, while counse-

lors did perceive this as a task they perform.

As can be seen in the chi-square portion of Table III,
both rural and urban faculty perceived tasks 22, 25, and
27 as being performed by counselors; however, urban fac-
ulty placed a greater degree of emphasis on this task than
did the urban student. Rural students perceived task (23)
as an appropriate counselor task, while urban students
were split in reference to this task. On task (29), urban
students placed a greater degree of emphasis on this task
than did the rural student.

In the "Testing" area (Table;IV), all four respon-
dent groups perceived maintaining a test file and order
needed tests (31), administer and/or interpret interest
test to students (32), administer and/or interpret group
aptitude tests to students (33), administer and/or inter-
pret individual aptitude tests to students (34), administer
and/or interpret educational diagnostic tests, and conduct

in-service training for faculty advisors on the use of test



TABLE IV

FREQUENCY DISTRIBUTION BY PERCENTAGES AND

TESTING AREA

CHI-SQUARE DATA FOR THE INDICATED
RESPONDENT GROUPS FOR THE

Admin. Faculty Students Couns. Admin. Facult Students

Counselor N=21 N=68 N=118 N=12 N=21 N=68" N=118

Task % yes % yes . % yes % yes X 2 P X 2 P X 2 P
31 80.9 84.1 67.5 100.0 2.79 .09 0.05 .82 1.32 .25
32 90.5 85.5 65.0 100.0 0.01 .91 0.62 .43 0.75 .39
33 85.7 73.9 73.5 1100.0 0.24 .62 0.02 .88 0.56 .45
34 95.2 88.4 74.4 100.0 0.24 .63 0.71 .40 0.20 .89
35 90.5 87.0 70.7 100.0 0.01 .91 1.37 .24 0.26 .61
36 76.2 56.5 54.7 91.7 0.01 .93 3.02 .08 0.91 .34
37D 80.9 60.9 46.2 100.0 0.19 .66 0.29 .58 0.56 .46
38b 57.1 65.2 53.8 83.3 3.54 .06 2.90 .08 3.42 .06
39P 57.1 44.9 53.9 75.0 0.82 .34 1.54 .21 2.33 .13
40 68.4 63.8 62.9 75.0 - - .132 0.004 .95 1.44 23

3Fisher Exact Test used for calculation.

bone or more groups fell in

the middle 20%.

¢e
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results (40), as tasks counselors perform. Counselors
and administrators perceived counselors administering
and/or interpreting projectiﬁe personality tests (36) as
a counselor task. Faculty and students could not agree
on this task. Administrators, faculty, and counselors
perceived administering and/or interpreting personality
inventories (37) as a counselor task, while students were
not able to agree on this task. Counselors perceived
scoring projective personality tests (39) as a task they
perform, while administrators, faculty, and students could
not agree.

Within the area of "Group Work with Students' (Table
V) the four respondent groups perceived counseling with
small groups of students who are vocationally undecided
(41), counseling with small groups of students having
study problems (42), conducting small group orientation
for new students (45), conducting large group orientation
for new students (46), conducting -group guidance for
small groups of students on academic probation (48), and
conducting groups in educational, vocational, or personal
exploration (49), as tasks counselors perform. Task (44),
counsel wifh small groups of students having severe emd—
tional problems, was not perceived as a task counselors
perform by the four respondent groups. All four respoﬁ—
dent groups could not agree with reference to counselors’

conducting group guidance for large groups of students on



TABLE V

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE GROUP
WORK WITH STUDENTS AREA

Admin., Faculty Students Couns. Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes % yes % yes X2 P x2 P X2 p
41 95.2 76.8 77.1 100.0 0.24 .63 0.19 .66 0.25 .62
42 85.7 72.5 66.9 100.0 0.24 .63 1.44 .23 1.88 .17
43b 71.4 63.8 54.2 100.0 3.65 .06 0.33 .57 1.94 .16
44 19.1 20.3 39.0 25.0 0.19 .66 1.75 .08 5.79 .022
45 85.7 81.2 71.2 83.3 0.24 .62 4,17 .04% 0.27 .60
46 85.7 69.6 65.3 100.0 0.24 .62 0.01 .92 0.03 .87
47b 47.6 47.8 58.5 58.3 0.12 .72 4.72 .032 0.56 .45
48 66.7 62.3 61.9 75.0 0.26 .61 7.87 .0128 3.33 .06
49 85.7 68.1 69.5 75.0 0.24 .62 5.88 .012 0.11 .73
50P 52.4 52.2 69.5 75.0 0.39 .53 _ 8.53 .003* 2.37 .12
ap < .05.

bone or more groups fell in the middle 205%.

Se
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academic probation (47). Students and counselors did
perceive task (50), conduct group counseling for under-
achievers, as a task counselors perform, while faculty
and administrators could not agree. Administrators, fac-
ulty, and counselors did perceive counseling with small
groups of students having personal-social problems (43),
while students were not able to agree.

With respect to the chi-square portion of Table V,
urban faculty placed a greater degrée of emphasis on task
(45) than did rural faculty. Rural faculty did nbt per-
ceive task (47) as being performed by counselors, while
urban faculty did perceive it as a counselor task. Urban
faculty did perceive task (48) as a task counselors per-
form, while rural faculty were split in their responses.
Rural faculty were also split in their responses regard-
ing task (49), while urban faculty perceived this as a
counselor task. Urban faculty perceived task (50) as a
task counselors perform, while rural faculty did not.
Rural students were split in their responses regarding
task (44), while .urban students did not perceive this as
an appropriate counselor task.

As is shown in Table VI, administrators, faculty, and
students perceive serving on college committees for schol-
arships, grants and loans (51) as a task counselors per-
form. Regarding task (52), help select recipiénts for
financial aid, administrators and counselors do not per-

ceive this as a task counselors perform, while faculty and



TABLE VI

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE FINANCIAL

AID AREA

Admin., Faculty Students Couns. Admin, Faculty Students

‘Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes % yes % yes X2 p X2 p X2 P
51P 76.2 73.9 61.0 58.3 1.48 .22 0.48 .49 2.71 .09
52P 28.6 63.8 63.6 41.6 0.05 .82 2.08 .15 0.07 .79
53b 33.3 58.0 72.9 33.3 2,36 .12 0.89 .34 3.71 .052
540 61.9 66.7 62.0 50.0 1.46 .23 0.18 .68 4.56 .03%
55b 9.5 49.3 53.0 25.0 1 0.01 .91 2.14 .14 0.91 .34
560 71.4 73.9 61.9 58.3 0.05 .82 0.02 .89 3.33 .06
57b 23.8 58.0 54.2 25.0 1.11 .29 2.82 .09 2.50 .11
58b 9.5 42.0 60.2 25.0 0.01 .91 0.001 .97 1.38 .23
59 4.8 46.4 52.5 8.3 0.24 .63 2.94 .09 0.47 .49
60b~ 23.8 52.2 62,7 16.7 0.01 .93 0.55 .46 0.08 .77

%p < .05.

b0ne or more groups fell in the middle 20%.

LS
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students do. Task (53), interview students who need fi-
nancial aid, was not perceived aé a counselor task by
administrators and counselors, while faculty do not agree
and students did perceive this as an appropriate counselor
task., Administrators, faculty, and students perceive
intervieWing students who have financial aid concerning
their academic progress (54) as a counselor task, while
counselors cannot agree. Administrators and counselors
do not perceive counselors maintaining records of students
on financial aid (55), while faculty and students were
unable to agree. Counselors could not agree on task (56),
talk to high school parents and counselors about finan-
cial aid (59), while the remaining three%respondent groubs
did perceive this as a counselor task. Counselors and
administrators did not perceive getting students for work
study programs (57) as a task counselors perform, and
faculty and students were not able to agree on this:task.
Administrators, counselors, and faculty did not perceive
supervising students on work study programs (58) as a
task counselors perform, while students did perceive this
as an appropriate counselor task. Faculty and students
were not able to agree witﬁ respect to counselors making
reports on financial aid nominees and recipients (59),
while administrators and counselors did not pefceive this
as a task counselors perform. Students perceived confer-

ring with donors of scholarships and grants to students
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(60) as a task counselors perform, while administrators
and counselors did not perceive this as a counselor task.
Faculty were not able to agree on this task.

Regarding the chi-square portion of Table VI, both
rural and urban faculty perceive tasks 53 and 54 as coun-
selor tasks, although greater emphasis was placed on both
tasks by urban students.

In the area of '"Student Placement'" (Table VII), fac-
ulty and students perceive handling inquiries from pros—'
pective employers of students (61) as a task counselors
perform, while counselors do not perceive this as a task
they perform and administrators were not in agreement.
Maintaining bulletin boards with job infbrmation (62) 1is
not perceived by counselors as a task they perform., Ad-
ministrators and students are not able to agree in ref-
erence to this task, while faculty do perceive this as a
counselor task. Administrators and counselors cannot
agree oﬁ task (63), providing current information to stu-
dents concerning available work in the community, while
faculty and students do perceive this as a counselor task.
Faculty perceive working with college departments to place
graduates (64) as a counselor task, while the other three
reépondent groups do not agree on this task. Administra-
tors, faculty, and students perceive talking to students
about applying for a job (65) as a counselor task, while

counselors are not in agreement on this task. All four



TABLE VII

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-

SPONDENT GROUPS FOR THE STUDENT

PLACEMENT AREA

Admin. Faculty Students

Couns. Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % ves % yes % yes p X2 P x 2 P
61b 42.9 62.3 68.7 33.3 1.09 .30 11.94 ,OOSa 0.68 .41
62P 57.1 68.1 58.3 25.0 3.54 .06 9.30 .002% 0.43 .51
63b 57.1 66.7 73.0 58.3 3.54 .06 7.62 .006% 0.10 .75
64b 47.6 52.2 73.0 41,7 | 1.72 .12 0.07 .78 0.28 .59
65P 61.9 62.3 73.9 58.3 1.46 .23 0.004 .95 2.49 .11
66 66.7 65.2 60.7 - 83.3 0.26 .61 0.47 .49 0.30 .58
67P 38.1 42.0 43.1 50.0 0.61 .43 6.19 .01% 2.26 .13
68D 28.6 36.2 54.7 66.7 | 1.68 .19 0.19 .66 15.24 .0001%
69P 23,8 31.9 37.6 41.7 0,01 .94 0.12 .72 0.36 .55
70D 42.9 50.7 54.3 66.7 1.09 .29 1.47 .26 1.93 .16
4p < .05,

Pone or more groups fell in

the middle 20%.

ov
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respondent groups perceive writing student recommenda-
tions to employers (66) as a counselor task. Administra-
tors do not perceive setting up interviews for students
with employers (67) as a counselor task, while the three
remaining groups are unable to agree on this task. Ad-
ministrators and faculty do not perceive bringing employ-
ers to campus for tours or take students on tour of plants
or businesses (68) as a counselor task, while students are
not in agreement and counselors do perceive this as a task
they perform. Administrators, faculty, and students do
not perceive maintaining student employment records (69)
as a task counselors perfbrm, while counselors are not
able to agree on this task. Counselors perceive working
with employment security office in placement of student;
(70) as a task they perform, while the remaining three
respondent groups were not able to agree on this task. p
Referring to the chi¥square portion of Table VII,

rural faculty perceived task 61, 62, and 63 as tasks s
counselors perform, while the urbaﬁ faculty were split
in their responses. Rural faculty perceived task (67) as
a counselor task, while urban faculty did not. Rural
students did not perceive task (68) as a counselor task,
while urban students did.

- As is shown in Table VIII, "Articulation with Col-
leges and Universities,'" all four respondent groups per-

ceive helping students with plans to meet requirements



TABLE VIII

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE ARTICULA-
TION WITH COLLEGES AND
UNIVERSITIES AREA

Admin. Faculty Students Couns. Admin, Faculty Students

Counselor N=21 N=68 - N=118 N=12 N=21 N=68 N=118

Task % yes % yes % yes % yes X2 P X2 p X2 P
71 95.2 97.1 89.7 100.0 0.24 .63 2,18 .14 0.04 .84
72 95.2 88.4 82.1 75.0 0.24 .63 2.54 .11 1.28 .26
73 61.9 75.4 38.5 75.0| 0.05 .83 1.59 .21 . 0.59 .44
74 80.9 75.4 65.0 75.0 0.19 .66 0.18 .67 0.008 .93
75b 52.4 69.6 59.0 66.7 0.12 .73 0.39 .53 0.003 .96
76 85.7 87.0 75.2 . 83.3 0.79 .37 3.55 .06 0.15 .70
77b 57.1 59.4 48,7 41.7 3.54 .06 1.41 .23 0.39 .53
78b 66.7 63.8 49.1 33.31 0.26 .61 1.15 .28 0.29 .59
79 80.9 78.3 60.7 75.0 0.19 .66 1.78 .18 4,78 032
80 89.5 82.5 74.1 100.0 - - .51¢ 0.27 .60 2.67 .10

ap < .05.

bOne or more grqups fell in the middle 20%.

CFisher Exact Test used for calculation.

A%
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(71), arranging for senior college advisers to come to
campus to talk with students contemplating transfer (72),
write recommendations for college transfer students (74),
conferring with students before they transfer to senior
college (76), serve on committees on articulation be-
tween junior and senior college (79), and working with
faculty advisers and college departments toward clarity
and understanding of transfer requirements (80), as tasks
counselors perform. Administrators, faculty, and coun-
selors perceive attending follow-up conferences on senior
‘campuses and talking with former students (73), as a task
counselors perform, while students do not perceive this
as a counselor task. Faculty and counselors perceive
completing curriculum guides for students transferring to
senior colleges (75) as a task counselors perform, while
administrators and students are not in agreement on this
task. All four respondent groups were unable to agree

on task (77), reviewing academic reports with students
who have transferred to senior college, as to whether it
was a task counselors perform. Faculty and administra-
tors perceive reporting fo faculty on progress of students
who have transferred to senior colleges (78), as a task
counselors perform. Students are unable to agree on this
task and counselors do not perceive it as a task they

perform.
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Referring to the chi-square portion of Table VIII,
urban students perceived counselors performiﬁg task (79),
while rural students were split in their responses.

Within the area of "Maintaining Student Records™
(Table IX), counselors and administrators do not perceive
helping maintain student cumulative record file for gen-
eral use (81) as a task counselors perform, while faculty
and students do perceive it to be a task counselors per-
form. Students were not able to agree on task (82), main-
taining a personal and confidential file on case notes of
counselees, while the remaining three respondent groups
did perceive this as a counselor task. Students did not
perceive writing anecdotal notes on cumuiative records on
record jackets after a student interview (83) as a coun-
selor task, while the remaining respondent groups could
not agree on this task. Task (84), evaluating personnei
records and making evaluation, was not perceived by admin-
istrators as a counselor task. The three remaining re-
spondent groups were not able to agree on this task. The
same was true for task (85), writing appraisals of stu-
dents' chances of success, with administrators not perceiv-
ing this as a counselor task, while the remaining groups
could not agree. Faculty and counselors did not perceive
writing.out case histories on students upon request of
faculty and with permission of the student (86) as a coun-

selor task, while administrators and students were not



TABLE IX

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE MAINTAINING
STUDENT RECORDS AREA

Admin. Faculty Students Couns. Admin. Faculty ~ Students

Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118

Task % yes 5 yes % yes % yes X2 p X2 P X2 P
81 33.3 60.9 62.7 25.0 0.26 .61 1.71 .19 0.73 .39
g2b 61.9 66.2 48.3 66.7 1.46 .23 4.96 .03% 0.93 .34
83b 52.4 47.1 35.6 58.3 0.39 .53 5.38 ,022 0.11 .74
g4b 19.1 57.4 52.5 41,7 0.19 .66 0.36 .56 0.47 .49
gsb 28.6 47.1 42.14 50.0 0.05 .82 0.13 .72 1.76 .18
g6b 42.9 36.2 49,2 25.0 0.004 .94 0.004 .95 5.01 .032
87 14.3 19.1 25.4 33.3 0.79 .37 0.06 .80 5.52 ,02@
88 80.9 75.4 70.3 66.7 0.19 .66 3.31 .07 0.09 .77
gob 66. 7 67.6 57.6  83.3 | '2.36 .12  2.18 .14  0.30 .59
90b 57.1 71.0 57.6 83.3 0.004 .94 9.23 .002% 0.30 .59

ap < .05. _

bone or more groups fell in the middle 20%.

v
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able to agree on this task. All four respondent groups
did not perceive making tapes of student interviews (87)
as a task counselors perform. Task (88), helping estab-
lish policy on the confidentiality of student records,
was perceived by all respondent groups as a task coun-
selors perform. Students could not agree on task (89),
helping establish policy on the destroying of personnel
records, while administrators, faculty, and counselors
did perceive this as a counselor tésk. Faculty and coun-
selors perceived maintaining a file of students who use
the counseling service (90) as a counselor task, while
administrators and students could not agree,

Regarding the chi-square bortion of?Table IX, rural
faculty did not perceive task (82) as a counselor task,
while urban faculty were split. Urban faculty did per-
ceive task (83) as a counselor task, while rural faculty
did not. Rural faculty were split regarding task (90),
while urban faculty did not perceive this as an appropri-
ate counselor task. Rural students did not perceive
task (86) as a counselor task, while urban students did
perceive it as an appropriate task. Both groups of stu-
dents did perceive task (87) as a counselor task, although
a higher proportion of urban students were to the negative
side.

As is shown in Table X, "Institutional Research,"

counselors and administrators perceive conducting a study



TABLE X

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
- CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE INSTITU-

TIONAL RESEARCH AREA

Admin. Faculty Students Couns. - Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Task % yes % yes % yes % yes x 2 p x2 P xz P
91P 61.9 42,0 50.4 75.0 1.46 .23 0.61 .43 7.22 .0072
92b 76.2 47,8 73.5 83.3 1.48 .22 2.94 .09 4,85 .03
93 71.4 73.9 72.7 75.0 0.70 .40 0.06 .69 2.49 .11
94b 57.1 62.3 47.0 58.3 0.82 .36 0.04 .85 0.34 .56
95P 71.4 63.8 42,7 83.3 3.64 .06 0.004 .95 0.21 .65
96° 52.4 52.2 57.6 83.3 0.12 .73 5.86 012 7.98 .005%
97P 33.3 42,0 40.7 50.0 2,36 .12 1.63 .20 0.93 .33
ogd 33.3 39.1 67.8 58.3 10.26 .61 0.89 .35 2.43 .12
99P 42.9 37.7 51.7 66.7 . 71,69 .30 0.45 .49 0.27 .60
100b 42,9 34.8 44 .9 58.3 0.004 .94 0.47 .49 0.19 .66
ap < .05,

Yone or more groups fell in the middle 20%.

LY
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of student characteristics (91) as a task counselors per-
form, while faculty and students are not able to agree.
Faculty were not able to agree on task (92), conducting a
stﬁdy to ideLtify common student problems, while the re-
maining thfeé respondent groups did perceive this as a
task counselérs perform. All four groups perceived con-
ducting a sthdy of the guidance and counseling program

(93) as a taék counseloré perform. Faculty perceived con-
ducting a follow-up study of graduates (94) as a counselor
task, while the remaining three respondent groups were not
able to agreé. Students did not perceive conducting a
study of drop-outs (95) as a task counselors perform, while
administratofs, faculty, and séudents did. Counselors per- .
ceived develéping local norms for standardized tests (96)
as a task théy performed, while thé'three remaining respon-
dent groups were not able to agree on this task. Adminis-
trators did not perceive conducting a follow-up study of
students plaéed in jobs in the community (97) as a task
counselors pérform, while faculty, students, and conselors
were not able to agree on this task. Students perceived
conducting a?study of student use of college resources (98)
as a counselor task, while counselors could not'égree'and
administrators and faculty did not perceive this to be a
task counselors perform. Counselors perceived conducting

and reporting on an experimental project or program within

the college as an appropriate counselor task; however,
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f%culty did not perceive this as a counselor task, while
students and administrators were not able to agree. Fac-
ulty did not perceive conducting a study of a specific
sub-group of students (100) as an appropriate counselqr
task, while the three remaining respondent groups were not
able to agree on this task.

With reference to the chi-square portion of Table X,
rural faculty perceived task (96) as a task counselérs
perform, while urban faculty did not. Rural students did
not perceive tasks (91) and (96) as tasks counselors per-
form, while urbaﬁ students perceived both tasks as being
performed by counselors. Both groups of‘students per-
ceived task (92) as an appropriate counselor task, although
urban students placed a greater degree of emphasis on this
task.

In the area of "In-Service Training" (Table XI), all
respondent groups perceive all ten tasks as appropriate
counselor tasks. See Appendix B for a list of these tasks.

With reference to the chi-square portion of Table XI,
rurai faculty places a greater degree of emphasis on task
(104) than the urban faculty, while on task (109), the
urban faculty placed a greater degree of emphasis than
did the rural faculty. Tasks (102) and (103) were per-
ceived by rural and urban students as tasks counselors per-
form, with the greater emphasis being placed on these tasks

by the urban student.



TABLE XI

FREQUENCY DISTRIBUTION BY PERCENTAGES AND
CHI-SQUARE DATA FOR THE INDICATED RE-
SPONDENT GROUPS FOR THE IN-SERVICE
TRAINING AREA

Admin. Faculty Student Couns. Admin. Faculty Students
Counselor N=21 N=68 N=118 N=12 N=21 N=68 N=118
Area % yes $ yes % yes % yes X2 P X2 P X2 p
101 95.2 88.4 81.7 75.0 0.24 ,63 ° 0.71 .40 0.67 .41
102 95.2 76.8 79.1 75.0 0.24 .63 0.19 .66 4,05 .042
103 95.2 63.8 74,8 83.3 0.24 .62 0.33 .57 4,93 .032
104 95.2 87.9 83.5 100.0 0.24 .62 4.32 ,048 1.69 .19
105 100.0 89.9 77.2 100.0 -- -- 0.23 .63 2,62 .11
106 95.2 - 82.4 74.4 100.0 0.24 .62 0.003 .95 0.08 .78
- 107 95.2 80.9 77.8 83.3 0.24 .62 0.75 .37 1.20 .27
108 90.6 60.3 76.1 .66.7 0.14 .91 1.31 .25 0.06 .81
109 90.5 73.5 70.9  75.0 | 0.14 .91  4.54 ,03@ 1.63 .20
110 95.2 85.3 78.6 83.3 0.24 ,62 0.16 .68 0.16 .69
.05,

A

0§
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As is shown in Table XII, "Community Relations,"
all four respondent groups perceive interpreting counse-
ling programs through speeches to groups in the community
(111), acting as a host for visiting groups interested in
college (118), maintaining work relationships with other
community counseling agencies in the community (119), and
serving on civic committees and groups studying youths
(120),'as tasks counselors perform. Faculty and students
could not agree on task (112), serve as test service for
not-in-school adults, while counselors did perceive this
as.a task they perform, and administrators did not per-
ceive this as an appropriate task. Faculty and counse-
lors perceived conducting educational and/or vocational
counseling interviews with not-in-school adults (113) as a
counselor task, while administrators and students were not
able to agree. Faculty and students were not able to
agree on task (114), conduct personal counseling inter-
views with not-in-school adults, while counselors per-
ceived this as an appropriate task and administrators did
not perceive thié as an appropriate task. Regarding con-
ducting psychotherapy interviews with not-in-school adults
(115), faculty and students did not perceive this as a task
counselors perform, while administrators did perceive it
as an appropriate counselor task qnd counselors could not

|

agree with respect to this task. 'Counselors perceived
teaching courses in education, Voéation, or personal ex-

ploration for not-in-school adults (116) and acting as a



TABLE XII
- FREQUENCY DISTRIBUTION BY PERCENTAGES AND

CHI-SQUARE DATA FOR THE INDICATED RE-

SPONDENT GROUPS FOR THE COMMUNITY

RELATIONS AREA

Couns. Admin. Faculty Students

Admin. Faculty Students

Counselor N=21 N-68 N=118 N=12 N=21 N=68 N=118

Task % yes % ves % yes % yes X2 P X2 p X2 p
111 85.7 75.4 70.9 91.7 0.24 ,62 0.49 .48 2.34 .09
112P 38.1 55.1 52.2 83.3 3.15 .07 0.22 .64 0.12 .73
113b 52.4 69.6 55.6 75.0 0.12 .73 2.81 .09 0.002 .95
114b 28.6 50.7 55.6 75.0 1.68 .19 7.12 .007% 0.11 .74
115b 100.0 24.6 39.7 50.0 -- -- 5.90 .022 4,88 .032
116b 47.6 46.4 47.9 91.7 0.12 .73 3.71 .05% 2.34 .13
117b 52.4 52.2 59.0 75.0 2,52 .11 0.95 .33 1.59 .21
118 76.2 81.2 76.1 100.0 0.01 .93 2.76 .10 1.24 .27
119 95.2 85.5 80.3 | 91.7 7Oﬂ?4 .63 0.01 .91 7.32 .007@
120 90.5 76.8 64.7 83.3 0.01 .91 0.01 .91 0.15 .70

%p < .05,

bOne or more groups fell in the middle 20%.

Zs
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consultant in K-12 counseling programs (117) as tasks
they perform, while the remaining three respondent groups
could not agree regarding these taéks.

With reference to the chi-square portion of Table
XII, rural faculty did not perceive task (114) as a coun-
selor task, while urban faculty did perceive.this as a
task counselors perform. Regarding task‘(lls), rural fac-
ulty placed a greater degree of emphasis on the negative
side of the question than did the urban faculty. Urban
students did not perceive task (115) as a counselor task,
while rural students were split in their responses. Both
rural and urban students perceived task (119) as a coun-

selor task, although urban students plach a greater de-

gree of -emphasis on the task.

Summary

Chapter IV contains an introductory section, a sec-
tion on the description of subjects, and the presentation
of the 12 components of the survey instrument in tabular
and descriptive form. Chapter V will consist of a summary
of major findings, implications, recommendations, and comn-

clusions.



CHAPTER V
SUMMARY, CONCLUSIONS, RECOMMENDATIONS
Introduction

Chapter V includes sections on the summary of major
findings, conclusions and implications of the study, and
recommendations for future research.

The primary purpose of this study was to identify and
describe the role of counselors of four §e1ected Oklahoma
two-year colleges as perceivediby administrators, faculty,
students, and counselors of these four schools. A question-
naire (see Appendix B), which consists of 120 statements of
counselor tasks, was utilized to collect the data. The
treatment of data was accomplished in two ways. First, a
univariate frequency distribution within respondent groups
was developed. Secondly, the chi-square statistic was ap-
plied to data from the admihistrative, faculty, and stu-
dent groups with reference to the variable, locale (rural-

urban).
Summary of the Major Findings

As can be seen in the frequency distribution portions
of the 12 tables, administrators were able to agree on 95

of the 120 statements of counselor tasks, while faculty

54
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agreed on 92 of the task statements. Students were able
to agree on only 82 of the tasks and counselors agreed on
97 of the 120 statements of counselor tasks. On 24 of

the tasks counselors were in total agreement (100%), ad-
ministrators had total agreement on nine of the tasks,
while the student and faculty groups did not indicate total
agreement on any of the 120 tasks.

Of the 95 tasks on which administrators agreed, 20
were not perceived as appropriate tasks. They include
numbers 7, 30, 44, 52, 53, 55, 57, 58, 59, 60, 67, 68, 69,
84, 85, 87, 97, 98, 112, and 114. These numbers appear to
fall at random among the areas of the quéﬁtionnaire except
in the areas of "Financial Aid," "Student%Placement," and
"Maintaining Student Records." The response in the finan-
cial aid area may be due to the fact that the colleges par-
ticipating in the study had a specific financial office and
therefore the counselors may only be involved minimally
in the financial aid operation.

Faculty agreed on 92 of the counselor tasks, and of
that number 12 were not perceived as tasks counselors per-
form. They include numbers 7, 16, 30, 44, 68, 69, 86, 87,
98, 99, 100, and 115.. Like the administrative group, the
numbers appear to fall at random among the areas of the
questionnaire, except in the area of "Institutional Re-
search." This occurrence may be a result of the fact that

these tasks are carried out by the office of the president
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of the Dean or Vice-President for academic affairs on the
respective campuses.

Of the 82 tasks on which students agreed, seven were
not perceived as tasks counselors perform. They include
16, 44, 69, 73, 83, 87, and 115. These numbers appear to
fall at random among the areas of the questionnaire. Coun-
selors agreed on 97 of the 120 tasks and of those 97, 15
were not perceived as appropriate counselor tasks. These
include numbers 7, 16, 44, 53, 55, 57, 58, 59, 60, 61, 62,
78, 81, 86, énd 87. The numbers appear to fall at randqm
among the areas of the questionnaire, with exception of
the "Financial Aid" area. As in the administrative area,
this responsé may be due to the existancé of financial aid
offices on the campuses which participated in the study.

In summarizing the chi-square data for the faculty
group, the investigator wishes to address the 22 tasks
which were significant at the .05 level on the rural-
urban locale.

Regarding tasks 17, 22, 25, and 29, both rural and ur-
ban faculty perceived.counselors performing these tasks,
with the urban faculty placing a greater degree of empha-
sis on these tasks than did the rural facuity. Task 47
was perceived by urban faculty as a task counselors perform
while rural faculty did not perceive it as a counselor task.
This difference may be due to the fact that on the smaller

rural campus the student prefers to work with a counselor
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in a one-to-one relationship, while on the urban campus
groups are an acceptable format for academic counseling.
Tasks 48 and 49 wereAperceived by urban faculty as tasks
counselors perform, while rural faculty were split. These
differences may be due to an emphasis of the group process
on the urban campus which does not exist on rural campuses.
Urban faculty perceived task 50 as a counselor task, while
rural faculty did not. This again may be due to a greater
emphasis placed on the group process by urban faculty.
Tasks 61-63 were perceived by rural faculty as appropriate
counselor tasks, while the urban faculty were split in
their responses. This difference may be due to the fact
that urban campuses have placement offices which are re-
sponsible for these tasks, while the smaller rural campuses
do not and counselors are more involved in placement tasks.
Task 67 was perceived by urban faculty as a task counselors
do not perform, while the rural faculty were split in their
responses. Urban faculty perceived task 82 as a task per-
formed by counselors, while the rural faculty were split

in their responses. This may be due in part to the fact
that the larger urban campuses are more formalized in their
counseling operation than the rural counseling operation.
The responses on tasks 83 and 90 may also be due to a more
formalized counseling operation. Rural faculty perceived
task-96 as an appropriate counselor task, while the urban

groﬁp did not. Regarding tasks 104 and 109, both rural



58

and urban facﬁlty perceived these as appropriate counsel-
ing tasks. Urban faculty perceived counselors performing
task 114, while rural faculty did not perceive this as an
appropriate counselor task. This difference may be due

to the fact that urban campuses tend to be more accessible
to the not-in-school adult. Rural and urban faculty did
not perceive task 115 as an appropriate counselor task.

In summarizing the chi-square data-for the student
group the investigator will discuss the 19 tasks which
were significant at the .05 level on the rural-urban
variable.

Both rural and urban students perceived tasks 1, 2,
and 21 as appropriate counselor tasks, w%th rural students
placing a greater degree of emphasis on tasks 1 and 21 and
urban students placing a greater degree of emphasis on
task 2. Rural students perceived counselors performing
task 23, while urban students were split in their respon-
ses. This difference may be due to the fact that rural
students perceive two-year college counselors performing
similar tasks as those in the secondary schools, in which
this task is typically performed by counselors. Both
groups of students perceived task 29 as being performed by
counselors, although urban students placed a greater degree
of emphasis on this task. This situation may exist as a
result of rural campuses not having enough counselors to

perform this task, while urban campuses have a sufficient
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number of counselors to assign one to each department.
Urban students did not perceive counselors performing

task 44, while rural students were split in their re-
sponses. These responses may be due to the fact that ur-
ban students perceive a wide array of community agencies
performing this task, while the rural student may not.
Both groups of students perceive counselors performing
tasks 53 and 54. Urban students did perceive task 68 as

a task counselors perform, while rural students did not.
This could be due in part to the fact that in the urban
setting more business and industry is available for this
kind of activity. Urban students perceived task 79 as a
task counselors perform, while rural students were split
in their responses. Task 86 was perceived by urban stu-
dents as an appropriate counselor task,while rural students
did not perceive it as a task counselors perform. These
differences may be due to a more formalized counseling op-
eration on the urban campuses, whereas on the rural campus
this information may be exchanged verbally. Neither group
of students perceived task 87 as a task counselors perform.
Urban students perceived task 91 as an appropriate counse-
lor task, while rural students did not perceive it to be a
counselor task. This difference may be due to the fact
that this task is carried out in a specialized office on
the urban campus and by counselors on the smaller rural
campus. Both groups of students perceive task 92 as an

appropriate counselor task. This may be due to the fact
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that students perceive counselors as being concerned with
student problems and therefore conduct studies to identify
and work for the resolution of said problems. Task 96
was perceived by urban students as a task counselors per-
form, while rural students did not perceive this as an
appropriate counselor task. This may be due in part to
the fact that fewer rural students are used in the estab-
lishment of norms than urban students. Both groups of
students perceived tasks 102 and 103 as tasks counselors
perform. Urban students did not perceive counselors per-
forming task 115, while rural students were split in their
responses. This may be due to the fact that in the urban
setting more community agencies are available to deal with
the non-in-school adult, while in the rural area the coun-
selor assumes the role of some community support services.
.Both groups of students perceived task 119 as an appropri-
ate counselor task. More emphasis was placed on this task
by the urban student than the rural student, which may be
the result of the fact that the urban setting has a greater
number of community counseling agencies than are found in
the rural setting.

When the chi-square statistic was applied to the ad-

ministrative group at the .05 level of significance on the

rural-urban variable, no significant differences were found,
indicating no relationship between locale and administra-

tive perception of counselor role.
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In summary, it appears that the four respondent groups
perceive the counselor performing significant numbers of
tasks in each of the 12 components of the survey instru-
ment. Of the 120 tasks administrators perceived counselors
performing 63% of the tasks, faculty perceived counselors
perfofming 66% of the tasks, students 63%, and counselors
68% of the tasks. Of the four respondent groups, the stu-
dent group was not able to agree on 32% of the tasks.

These 38 tasks clustered in four areas: Testing, Main-
taining Student Records, Institutional Research, and Com-
munity Relations. The administrative group could not
agree on 20% of the tasks., These 25 tasks fell into two
clustersf one cluster in the Student Placement Area and
one in the Institutional Research Area. Faculty were not
able to agree on 23% of the tasks. These 28 tasks clus-
tered in three areas: Financial Aid, Institutional Re-
search, and Community Relations. Counselors were not able
to agree on 18% of the 120 counselor tasks. These 23 tasks
appeared to fall at random with only one cluster appearing
in the student placemeht area. While there were 22 tasks
from the faculty group which were significant at the .05
level, on the variable locale,’and 19 tasks from the stu-
dent group significant at the .05 level, it can be said
~that there is no relationship between locale and student
and faculty perception of counselor role. The same holds

true for the administrative group.
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Implications

The findings of this survey have led the investigator
to the following implicatory positions. First, it appears
that counselors need to further clarify their role with
all phases of the institution. This is substantiated by
the fact that each group of respondents could not agree
within itself on their perceptions of particular counse-
lor tasks. A second implication involves communication
between administrators and counselors. In discussions with
counselors the idea that administrators don't understand
the role of the counselor is often heard. Based on the
findings of this study, the administrator and counseior
perceived the counselor role with a great deal of contig-
uity, suggesting that administrators do indeed understand
what counselors do. A dialogue regarding these findings
could be of value in bringing administrators and counselors
together on this issue. A third concern the investigator
holds revolves around the fact that only administrators per-
ceived counselors performing psychotherapy interviews, while
the three remaining respondent groups did not perceive the
counselor performing this task. This may have occurred be-
cause administrators have a broadéf definition of counsel-
ing, or use the terms psychotherapy and counseling as one
and the same. This situation also could be better served
through a dialogue between administrators and counselors.

The fact that the rural-urban variable did not significantly
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counseling as one and the same. This situation also could
be better served through a dialogue between administrators
and counselors.v The fact that the rural-urban variable

did not significantly affect the administrators' percep-
tion of the counselor role would suggest administrators,
both rural and urban, may have some common influence which
allowed for their contiguity of perception regarding this
variable, and if this influence could bé identified it could
be of value in opening up a dialogue between counselors and

administrators.
Conclusions and Recommendations

Results of this study indicate that administrators,
faculty, students, and counselors who participated in the
study hold similar perceptions of counselor role as deter-
mined by their responses on the 120 statements of counselor
task. It was further evidenced that the geographic setting
(rural or urban) in which the colleges are located had no
significant effect on the perception of counselor role for
any group. Although all respondent groups.varied to some
degree as to their perception of particular tasks, the re-
spondent groups did appear to have some consistency as to
what counselors are perceived as doing.

It was the intent of the investigator to provide in-
formation regarding perceived counselor role, to a wide

array of individuals involved in the training, hiring, and
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supervision of counselors in and for the two year college.
The investigator also hoped to provide information for the
counselor trainee who might be considering the two year
college as a prospective place of employment. The investi-
gator believes that this study may be used as a basis for
future research in the area of counseling and the two year
college. Couched in this belief the following recommenda-
tions for future research are offered:

1. Conduct a study to identify actual counselor func-
tion, using the 120 statements of counselor tasks, and
carry out a comparative analysis of the response regarding
pérception from the current study and response regarding
actual function.

2. Conduct a study of administrators, educational
and experiential backgrounds, and attitudes toward the two
year college counselor.

3. Conduct‘a study of actual counselor function,
utilizing the clientele of two year college counseling
- centers.

4. Conduct more detailed research into those tasks

which fell into the middle 20% for each respondent group.
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To Whom It May Concern:

~ You have been selected to participate in a study of
counseling in the two year college. Your assistance in
this project is of great importance.

The brief questionnaire enclosed (10 to 12 minutes
completion time) is the basis of the study. It consists
of a 1list of activities that counselors around the country
have indicated are the kinds of tasks they perform.

The questionnaire (statement of counselor activities)
is accompanied by an opscan form to record your responses.
The responses will be either #1 yes or #2 no. Please use
a pencil to record your responses. Read each statement
carefully, keeping in mind that you are being asked to
identify counselor role as you perceive it to be. "By the
corresponding number on the opscan form, mark #1 if your
response is yes, you perceive the counselor performing
this task; or mark #2 no, you do not perceive the counse-
lor performing this task. Continue through the entire
questionnaire following this pattern.

The opscan form has space provided for a wide array
of data; however, the only data that you need to supply
is in response to the items on the questionnaire. This
data will be used in a statistical form only. (Do not
put your name on the opscan form.)

Note the asterisk at the bottom of this page; it in-
dicates where you are to return the completed opscan form.
Please return within seven days if possible.

Your assistance and cooperation in this project are
greatly appreciated.

Sincerely,

Roger H. French
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Student Recruitment

1. Conduct individual interviews with high school
students about their coming to college.

2, Talk to student groups in high schools about
their coming to college.

3. Talk with high school counselors regarding pros-
pective students.

4. Participate in '"College Night" or '"College Day"
or campus visitation for students interested in college.

5. Prepare anddistribute descriptive material pub-
licizing the college.

6. Handle inquiries about attending college.
7. Prepare news releases about attending college.

8. Talk with employers about employees coming to
college.

9. Talk with parents of prospective students.

10. Talk to community clubs and groups about college.

Individual Student Interviewing

11. Counsel with students having academic achievement
problems.

12. Counsel with students who are undecided about a
voqation. :

13. Counsel with students who see their problems as
"personal."

14. Interpret test results in a counseling interview.
15. Counsel with students having financial problems."

16. Conduct psychotherpay with students having severe
emotional problems.

17. Arrange for referral of students having severe
emotional problems.



73

Individual Student Interviewing (Cont.)

18. Counsel with students who are undecided about ma-
jor and/or college.

19. Counsel with students withdrawing from college.

20. Help students plan a class schedule or their
college program.

Consultant to Faculty and Administration

21. Discuss student problems with administrators.
22, Discuss student problems with faculty members.
23. Report reasons for student absence to faculty.

24. Interpret information concerning students to
faculty members.

25. Advise faculty members about working with a stu-
dent having a physical or mental health problem.

26. Serve on faculty committees.
27. Confer with faculty who have problems.

28. Make periodical reports with faculty on typicalv
student problems.

29. Serve as counselor consultant to a department or
division of the college.

30. Confer with administrators who have problems.

Testing

31. Maintain a testing file and order needed tests.

32. Administer and/or interpret interest tests to
students.

33. Administer and/or interpret group aptitude tests
to students.

34. Administer and/or interpret individual aptitude
tests to students.
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Testing (Cont.)

35. Administer and/or interpret educational diagnos-
tic tests.

36. Administer and/or interpret projective personal-
ity tests.

37. Administer and/or interpret personality inven-
tories.

38. Score paper and pencil group tests.
39. Score projective personality tests.
40. Conduct in-service training for faculty advisers.

on the use of test results.

Group Work with Students

41. Counsel with small groups of students who are vo-
cationally undecided.

42, Counsel with small groups of students having study
problems.

43, Counsel with small groups of students having
personal-social problems.

44, Counsel with small groups of students having se-
vere emotional problems.

45, Conduct small group orientation for new students.
46. Conduct large group orientation for new students.

47. Conduct group guidance for large groups of stu-
dents on academic probation.

48. Conduct group guidance for small groups of stu-
dents on academic probation.

49, Conduct groups in educational, vocational, or
personal exploration.

50. Conduct group counseling for under-achievers.
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Financial Aid

51. Serve on college committee for scholarships,
grants, or loans.

52. Help select recipients of financial aid.
53. Interview students who need financial aid.

54, Interview students who have received financial
aid concerning their academic progress.

55. Maintain records of students on financial aid.

56. Talk to high school counselors and parents about
financial aid.

57. Get students for work-study programs.
58. Supervise students on work-study programs.

59. Make reports on financial aid nominees and recip-
ients.

60. Confer with donors of scholarships and grants to
students.

"Student Placement

61. Handle inquiries from prospective employers of
students.

62. Maintain bulletin boards with job information.

63. . Provide current information to students concern-
ing work available in the community.

64. Work with college departments to help place grad-
uates. '

65. Talk to students about applying for a job.
66. Write student recommendation to employers.
67. Set up interviews for students with employers.

68. Bring employers to campus for tours or take stu-
dents on tour of plants or businesses.
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Student Placement (Cont.)

69. Maintain student employment records.

70. Work with employment security office in place-
ment of students.

Articulation with Colleges and Uni-

versities

71. Help students with plans to meet requirements.

72. Arrange for senior college advisers to come to
campus to talk with students contemplating transfer.

73. Attach follow-up conference on senior campus
and talk with former students.

74. Write recommendations for college transfer stu-
dents.

75. Complete curricular guides for students trans-
ferring to senior colleges.

76. Confer with students before they transfer to
senior colleges.

77. Review academic reports with students who have
transferred to senior colleges.

78. Report to faculty on progress of students who
have transferred to senior colleges.

79. Serve on committee on articulation between junior
and senior colleges.

80. Work with faculty advisers and college depart-

ments toward clarify and understanding of transfer reqire-
ments.

Maintaining Student Records

81. Help maintain a student cumulative record file
for general use.

82. Maintain a personal and confidential file of case
notes on counselees.
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Maintéining Student Records (Cont.)

83.

Write anecdotal notes on cumulative record on

record jacket after a student interview.

84,
tions.

85.
86.

Evaluate personnel records and make recommenda-

Write appraisals of students' chances of success.

Write out case histories on student upon request

of faculty and with permission of student.

87.

88.
student

89.

Make tapes of student interviews.

Help establish policy on the confidentiality of
records.

Help establish policy on the destroying of per-

sonnel records and/or case notes and/or tapes.

90.

service.

Maintain a file of students who use counseling

|

Institutional Research

91.

92.
lems.

93.

program.

94.
95.
96.

97.
jobs in

98.

sources.

99.
program

100.

Conduct a study of student characteristics.

Conduct a study to identify common student prob-
Conduct a study of the guidance and counseling

Conduct

Qo

follow-up study of graduates.
Conduct a follow-up study of drop-outs.
Develop local norms of standardized tests.

Conduct a follow-up study of students placed in
the community.

Conduct a study of student use of college re-
Conduct and report on an experimental project or
within the college.

Conduct a study of a specific sub-group of students.
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In-Service Training

101. Attend staff meetings on staff procedure and
policy. :

102. Attend staff training sessions led by an outside
expert.

103. Attend staff training sessions led by a staff
member.

104. Attend workshops related to guidance and counsel-
ing as staff representative.

105. Attend state-level professional conferences.
106. Attend national-level professional conferences.

107. Take course work related to guidance and counsel-
ing.

108. Supervise counseling interns from senior colleges.

109. Conduct training sessions for fellow staff mem-
bers.

110. Attend local or community professional confer-
ences.

Community Relations

111. Interpret counseling program through speeches
to groups in the community.

112. Serve as testing service for not-in-school adults.

113. Conduct educational and/or vocational counseling
interviews with not-in-school adults.

114. Conduct personal counseling interviews with not-
in-school adults. :

115. Conduct psychotherapy interviews with not-in-
school adults.

116. Teach courses in education, vocation, or personal
exploration for not-in-school adults.
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Community Relations (Cont.)

117. Act as a consultant in K-12 counseling programs.

118. Act as a host for visiting groups interested in
college.

119, Maintain work relationship with other counseling
agencies in the community.

120. Serve on civic committees and groups studying
youth.
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Carl Albert Junior College
Poteau, Oklahoma 74953

Claremore Junior College
Claremore, Oklahoma 74017

Connors State College
Warner, Oklahoma 74469

Eastern Oklahoma State College
Wilburton, Oklahoma 74578

E1 Reno Junior College
E1l Reno, Oklahoma 73036

Murray State College

Tishomingo, Oklahoma 73460

Northeastern Oklahoma A § M
College

Miami, Oklahoma 74354
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Northern Oklahoma College
Tonkawa, Oklahoma 74653

Oscar Rose Junior College
Midwest City, Oklahoma
73110

Sayre Junior College
Sayre, Oklahoma 73662

Seminole Junior College
Seminole, Oklahoma 74868

South Oklahoma City
Junior College
Oklahoma City, Oklahoma
73159

Tulsa Junior College
Tulsa, Oklahoma 74119

Western Oklahoma State
College

Altus, Oklahoma 73521
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