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CHAPTER I
INTRODUCTION

The United States' assessment of its educational commitment to
second language teaching and learning was most noticeable after Leonard
Blooﬁfield’s.research on language learning, and because of his research,
a new philosophy of language teaching emerged. Among other points, this
philosophy included the ideas: that language is speech, not writing;
that it is a social behavior; that it is necessary to teach the language
rather than to teach about the language; and that each language should
of Latin or Greek (Ferguson, 1972).

Generally, attitudes toward foreign language teaching based on the
new philosephy had an impact on the methods used to teach English te
Indian children in New Mexico and Arizona, to Mexican children in
California, and--in recent years--to foreign students who come to thié
country without the language proficiency necessary for college training
and to their children wha attend the public schools. Varieus methods-=-
" e.g., the direct methed, the immersian methoed, the audie-lingual
method--were tried, and each met with little or ne success as far as
enabling speakers to be as functienal, linguistically, as native

speakers. With the publication of Noam Chemsky's Syntactic Structures

in 1957, new viewpoints on what language is gave rise to new theories

on fareign language teaching and learning. The psychalinguistic theory



of second language learning is one such theory that grew out of the
generative~-transformational school of linguistics. Chastain (1971)
pointed out that the teacher of English as a second language should be
aware that there are common structures in the learner's native language
and the target language, and that these similarities and differences
should be pointed out to the students so that they may utilize the gram-
matical knowledge which they have of their own language to facilitate
their learning of the second language. Lee (1972) and Ghadessy (1972)
advised the teacher of English as a second language to do an error
analysis of the students' essays in order to know what kinds of errors
are made by whom and to what extent in order to be better prepared in
delineating the similarities and differences between English and each
language group.

From the general psycholinguistic theory of second language learn-
ing, two hypotheses have developed: the Contrastive Analysis Hypothesis
(CAH) and the Interlanguage Hypothesis (ILH). The Contrastive Analysis
Hypothesis has its foundation in behaviorist psychology because of the
emphasis on habit formation.‘ Linguistic errors are seen as bad habits
which must be overcome as soon as possible (Frith, 1975). Lado's (1957)
explanation of the CAH and the learner's attempt to learn a second lan-
guage is that the learner's errors in the target language are predict-
able from and are traceable to the structure of the learner's native
language.

The Interlanguage Hypothesis, on the other hand, has its theoret-
ical base in cognitive psychology. The learner acts as a 'hypothesis-
tester" of the target language. His errors reflect his learning

strategies rather than interferences or bad habits from the native



language. This hypothesis stresses the idea that both the native
language and the target language of the learner can serve as facili-
tators to develop the learner's competence in the target language
(Frith, 1975).

There seems to be some controversy over the adequacy of either the
Contrastive Analysis Hypothesis or the Interlanguage Hypothesis in
language studies. Richards (1971) and Selinker (1972) have concluded
that contrastive analysis is not a reliable predictor of learner dif-
ficulty with target language (TL) material. Schachter (1974) and
Kleinmann (1978) concluded, however, that contrastive analysis should
net be abandoned as a diagnostic tool for learner difficulty with TL

material.
Statement of the Prablem

The problem with which this study is concerned is the lack of
infor%ation relative te the frequency with which five grammatical errers
are made by Spanish-, Hindi-, Chinese-, and Persian-speaking students at
Oklahoma'State University who were enralled in an English-as-a-secend

language composition course.
Purpose of the Research

The overall purpase of this study was te make a camparative
analysis af selected writing errars of Oklahama State University stu-
dents who were enrelled in English 1013 or English 0003 in the spring,
1978, ar spring, 1979, semesters and whose native language was Spanish,

Hindi, Chinese, or Persian.
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Assumptions of the Study

Assumptions made in this study are as follows:

1. The errors made in the compositions selected were representa-

tive of the kinds of language problems the students were having at that

stage in their language-learning process.

2. All the students whose compositions were used in the study
were motivated to use their best writing skills for each composition.

3. The informants used in the study are linguistically competent

in their native languages.

For the purpose of this study, the following terms are defined:

Definition of Terms

Native Language is defined as the initial or first language

~acquired by a learner; also referred to as L1 or
'source language.'

Target Language (TL) is defined as the second language or

succe@dlng languages being studied or learned that are
different frem the learner's native language; also
referred to as L2.

Linguistic Competence is defined as knowledge of the gram-

“maticalness of a language (Akhmanova, 1971).

Spe01f1ed Grammatical Errors are defined as the grammatical

errors used specifically in this study and are:

1.
2,

3.
L.

5.

Omission of or inappropriate use of articles
Errors in the use of prepositions

Errors in word order (both questien and statement)
Lack of agreement between the subject and its verh
Errors in forming the plurals of nouns

Cantrastlve Analysis is defined as a theory which premates
" the idea that the second language learner's errors are
predictable and are traceable to his native language

(Lado, 1957).



follows:

Interlanguage Hypothesis is defined as a theory which has its
base in cognitive psychology and promotes the idea that
the learner acts as a 'hypothesis-~tester' of the target
language (Frith, 1975).

Competence is defined as the 'rules of grammar which the
native speaker 'knows'; that is, he can apply them, and
their operations can generally be brought to conscious=-
ness' (Ferguson, 1972).

Performance is defined as the verbal output of a speaker; his
actual utterances.

Error Analysis is defined as a theory which promotes the idea
that the second language learner's errors reveal his
knowledge of the target language to date. They reveal
his 'competence' and his strategies for learning the
target language. The errors are considered systematic
errors (Corder, 1967; Ghadessy, 1976). Error Analysis
goes along with the Interlanguage Hypothesis.,

Intralingual or Develapmental Errors are defined as errors
which indicate the second language learner's 'compe=-
tence'! at a certain stage in the language acquisitien
process (Richards, 1971); they go along with the theory
of Errer Analysis.

Interlang__ge Errors are defined as those errors caused by
interference from the learner's native language
(Riehards, 1971). These errors are sometimes referred
to as 'slips' or 'mistakes' and are considered unsys-
tematic or performance-based errors (Ghadessy, 1976).
This category of errors is important to the theeory of
Contrastive Analysis.

Grammatical is defined as any construction that is 'accepted
by native speakers as a possible arrangement of words
in a language; conforming to the rules of the grammar
of a language' (Wardhaugh, 1972).

Ungrammatlcal is defined as any construction that cannet be
generated by the grammar and/er is not accepted as
'grammatical' or normal by native speakers (Akhmaneva,
1971). An example of an ungrammatieal sentence is
'The ball into box fell the.'!

Research Question

For the purpose of this study, the research question is stated as

Does a cantrastive analysis of the five specified grammatical



structures within English and Chinese, Persian, Hindi, and Spanish
support the theory that the native language of adults will interfere
with their learning of a second language because equivalent or similar
structures in the two languages will be equated by the learners and

will be reflected in their errors in the second language?
Hypotheses

The null hypotheses for this study have been formulated as
follows:

1, When the compositions of four language groups are
analyzed in terms of the omission or inappropriate use of
articles, there will be no significant difference in the
error rate among those groups.

2. When the compositions of four language greups are
analyzed in terms of the use of prepositions, there will be
ne signifieant difference in the error rate among those
groups.

3. When the compositions of four language groups are
analyzed in terms of word order (question and statement),
there will be no significant difference in the errer rate
amaong thase groups,

4, When the compositions of four language greups are
.
analyzed in terms of subject-verb agreement, there will be

ne significant difference in the error rate ameng these

groups.



5. When the compositions of four language groups are
analyzed in terms of plural endings of nouns, there will
be no significant difference in the error rate among those

groups.

Limitations of the Study

The following limitations exist in this study:

1. Compositions will be from Oklahoma State University inter-
national students enrolled in English 0003 and English 1013 during the
spring, 1978, or spring, 1979, semesters.

2. Data collection will be limited to the first composition of
each student who participated in the study.

3. The compositions will be from those students whose native
language is either Spanish, Chinese, Hindi, or Persian.

L, The errors tabulated from each composition will be limited
to (1) omission of or inappropriate use of articles, (b) errors in the
use of prepositions, (c) errors in word order--both question and state-
ment, (d) lack of agreement of the subject and its verb, and (&)

omission of the plural endings of nouns.



CHAPTER II

REVIEW OF LITERATURE

Introduction

Psycholinguistic theory has application to teaching English as a
second language in both the contrastive analysis component and the errar
analysis component., Contrastive analysis has its foundation in the idea
that the second language learner's errors are predictable and can be
traced to his native language (Lado, 1957). Emphasizing another quality
of contrastive analysis other than prediction, Lee (1972) stated that an
important aspeet of psycholinguistics and the teaching of English as a
second language is the teacher's knowledge of the native language of the
learner. He further stated that this knowledge does not have to be a
bilingual knowledge but rather a comparative knowledge of the two
languages.,

Errar analysis, on the other hand, deals with the "strategies' used
by a student learning English as a second language and reveals his com-
petence in that language; therefore, his errors are censidered '"system=
atic!" errers (Corder, 1967), The literature suggests that a cembinatien
of centrastive analysis and errer analysis is best for preducing
speakers who are more linguistically cempetent in the secend language
(Cawan, 1976; Schacter, 1971; Lee, 1972),

For the purpese of this study, it was necessary te review the eur=

rent research related te (1) the psycholinguistic approach to teaeching



English as a second language, specifically, the applicability of con-
trastive analysis and (2) the specific language problems that Chinese-,
Persian-, Spanish-, and Hindi-speaking students have when learning
English as a second language. When possible, only studies pertaining

to the five specified errors included in this study were reviewed.

Contrastive Analysis and Teaching

English as a Second Language

Falk (1978) explained contrastive analysis in her discussion of
factors and approaches to second language acquisition, She commented
that contrastive analysis was the basis of the technique whereby empha-
sis is placed on these problem areas in which the native language and
target language differ. The long-established "habits" of the native
language will ereate linguistic interference when the student begins te
use the target language. She advises that these problem areas must be
practiced extensively in order to strengthen the 'mew habit.'" Where
the native language and the target language are similar to some degree,
the learner will probably have less difficulty with the features; and,
therefore, less practice on these particular forms will be needed.

Cowan (1976) investigated the perceptual strategies used in reading
by students whe were learning English as a second language. He con=
cluded with an analysis of the criticisms leveled at the theory of cen-=

trastive analysis, There seems to be agreement that centrastive

of varigus syntactic censtructions because their behavier must be cem=
pared in many different languages, Aside frem this area, hewever, there

are twa views en the functiaen and usefulness of centrastive analysis,
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The "apriori" view is that learning difficulties can be predicted by
contrastive analysis; the "aposteriori!" view is that contrastive
analysis is necessary to determine which errors are caused by inter-
ference from the native language and which errors result from "intra-
lingual" processes such as overgeneralization, misapplication of rules,
or other such errors. In support of an "aposteriori'" analysis, Cowan
disagreed with Richards (1971) who said that failure to observe the
rule restrictions is the cause of errors in relative clause usage by
Persians., Cowan believed that through contrastive analysis, it is
clear that the relative clause error is caused by interference from
Persian, and he agreed with Schacter (1971) that the "aposteriori'
approach makes contrastive analysis a tool of the presumably more
"encompassing field of error analysis."

Cowan concluded his article with an appeal to linguists te become
more interested in contrastive analysis and te refine the techniques
used in this approach. He pointed out that for adults the bulk eof the
evidence suggests that the native language influences their learning
problems because they do equate forms in the target language with what
they believe te be equivalent structures in their native language.

Lee (1972), in his studies on contrastive analysis, advised the
teacher of English as a secend language to do a mistake analysis ef the
essays of the students in order te be better prepared for teaching by
knewing what mistakes are made by whem and to what extent. He further
stated that what may be a linguistic mountain for one student whe is
learning English may be anether student's melehill. The mistake
analysis may reveal, ameng other things, that the past tenses and

puzzling article usage of English may pese preblems with Spanish.er
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Hungarian students because of the similarities of the two systems.
English word-order patterns may not be so difficult for native Italian
or Dutch speakers, but these patterns may be difficult for native
Turkish speakers.

Hanzeli (1975), in an article on .the provisional language that
each second language learner develops and refines while learning the
target language, stated that the language learner exhibits 'transfer!
or interference from his native language. This "transfer," which was
once thought to be a major source of error in second language learning,
is now thought of as one in many sources. Hanzeli concluded that a
comparison between two grammars can enhance learning if more than just
the surface structure is presented. He faulted most textbooks with
explaining that French '""J'ai mange" corresponds to English "I ate,"

"I did eat,'" and "I have eaten." It would be more appropriate, accord-
ing to Hanzeli, if the second language teacher explained that the
feature "emphatic'' attached to a verb appears as the auxiliary '"do"

in English, producing "I did eat," while French grammar requires spell-
ing out this feature adverbially to produce '"Bien sur, J'a mange,"

Bull and Lamadrid (1971), in their article en the inadequacies of
present~day Spanish-textbooks for giving grammatiecal rules that are
linguistieally accurate, commented that the second language learner
learns faster and with iess frustration when he is thoraughly censcious
of the peints of identity and difference between his native language
and the target language. 1In making the comparisen eof the twe languages,
the authers cautiened teachers whe cite rules about their failure te
distinguish a quite accurate statement of linguistie faet and a rule

that guarantees proper usage. Te elarify this peint, several examples
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were given that have built-in failure for the student in his production
of the target language. When a rule uses 'usually" or "very frequently"
it is linguistically accurate more than 55 percent of the time; however,
the rule will not apply more than 45 percent of the time. An example of
their point is '"Spanish very frequently omits the subject pronoun as
unnecessary to comprehension, It is used only for emphasis, clarity, or
peoliteness." Even though the rule is correct, the student who is
operating on English standards will be unable to understand when the
subject pronoun is redundant from the Spanish point~of-view. If the
student needed to write "He is confused,'" his English conditioning will
tell him that he needs the pronoun for clarity, and his usage, then, in
Spanish, will be improper.

The implications from this article are first, more point=by=-point
comparisons of the twe languages and second, rules that are stated in
ways that give the student more cues that signal the apprepriate lin-
guistie behavier.

Dirven (1976) used a quotation from Charles C. Fries (1945, p. 9)
as the intreduction to her article in support of contrastive analysis,
Fries stated:

. « . the most efficient materials [for the foreign language

teacher] are those based on a scientific deseriptien ef the

language tg be learned, carefully compared with a parallel
description of the native language.
Dirven's hypothesis invelved a defense of centrastive analysis in terms
of a cenceptual appreach. She contended that the twe languages that are
contrasted must include the strictly grammatical level, and the linguist
must try te combine an analysis of certain cenceptual strategies whieh

shape and are shaped by the grammatical systems eof the languages, The
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support her view that there are enormous differences in concept-building
even though it seems that the same concepts can be formed in all lan-
guages. Dirven concluded her comparison with the idea that with the
help of psycholinguistic insights, if contrastive research can uncover
the proper functioning of concept-building devices in foreign languages,
linguists may come to understand these concepts better and thus con=-
tribute to the development of more adequate materials for foreign lan~-
guage teaching.

Bouton (1976) further supported the view of Dirven in his article
on equivalence in contrastive analysis. His point was that for the
linguist to contrast the forms of two languages without reference to
the functions of those forms is to address only half of the two lan=
guages under study. According to the author, what is needed in con=-
trastive analysis is a set of criteria that would enable the linguist
to select sentences that are structurally similar in the target language
and the native language. This set of criteria is based in the belief
that the sentences of these two languages that are being contrasted must
have a cemmen deep structure if linguistic equivalence is to be bene=
ficial. This theory is the universal base hypothesis which, in effeet,
says that sentences that can translate each other have the same deep
strueture,

Bouten coneluded his artiele by saying that the universal base
hypothesis is attraetive, but it has weaknesses that make this type of
struetural equivalence fail., What the linguist derives frem the study
of the deep structure, however, does make a substantial centributien ta

and is of value to contrastive work.,
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In a paper presented to the Association of Teachers of English as
a Second Language, Schachter (1966) examined the implications of the
theory of transformational grammar for contrastive analysis. As a basis
for his contrast of the transformational rules of relativization in
English, Tagalog, and two African languages, Schachter referred to Noam

Chomsky's book Aspects of the Theory of Syntax, in which Chomsky sug-

gested that the deep structures of languages may be highly similar.
Chomsky, in his model of transformational grammar, went even further by
suggesting, in some cases, which deep structures to compare,

Schaqhter explained that the relative clause is universal in all
languages in that there is always some kind of '"linking'=-~a syntactical
connection between the clause and the head noun. Second, because lan=-
guages tend teo be economical, one can expect an alteration of the noun
within the embedded sentence that is identical te the head noun.
various other changes that seem to be universal in relativization trans=
formations., Schachter concluded his article by saying that more formal
contrasts of the transformational rules governing the deep structures of
several languages are needed and that these findings will preve bene=
ficial for and be ef interest to language teachers.

In review of the controversy invelving eentrastive analysis, Eckman
(1977) supported the strong foerm of the centrastive analysis hypethesis,
which elaims that the errors of a language learner can be predicted from
a cemparisen of deseriptions of the native language and the target
language., Many of these predictiens have been incerrect; therefere, he
suggested that an auxiliary hypethesis is needed==the direétiqnality of

difficulty--which claimed that it is difficult to learn new contrasts,
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or new positions of contrasts, but it is not very difficult to learn to
suppress contrasts. For this auxiliary hypothesis to be effective, it
must be described in the context of generative grammar. This hypothesis
is the Markedness Differential Hypothesis (MDH), which Eckman stated as
follows:

The areas of difficulty that a language learner will

have can be predicted on the basis of a systematic compari-

son of the grammars of the native language, the target

language and the markedness relations stated in universal

grammar, such that, .

(a) Those areas of the target language which differ from

the native language and are more marked than the native
language will be difficult.

(b) The relative degree of difficulty of the areas of the

target language which are more marked than the native
language will correspond to the relative degree of
markedness.

(¢c) Those areas of the target language which are different

from the native language, but are not more marked than
the native language, will not be difficult (p. 301).

The Markedness Differential Hypothesis predicts that the native
language will be responsible, to some extent, for the errors of the
language learner. These errors will be dependent on the native language
to the extent that the areas of difference between the target and native
language are marked. The author's conclusion is that rather than aban-
doning the contrastive analysis hypothesis altogether, it should be
revised to incorporate degree of difficulty which corresponds to the
notion of typological markedness.

Chastain (1971) outlined eight major implications for secend lan-
guage teaching based on cognitive theory, an additional description for
the psycholinguistic approach te learning a second language. Among his

eight points were language competence precedes language performance

{(but language consists of both competence and performance); and before
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requesting students to perform, the teacher must be sure that the basic
foundation (or foundations) which makes performance possible has been
established. The author stated in his conclusion that there are common
structures in the native language and the target language and that the
teacher should focus upon these similarities as a means of utilizing the
grammatical knowledge which the students have of their own language in
order to facilitate their learning of the target language.

Pullum (1971) supported contrastive analysis in that he believed
the chief value of contrasting two systems is the insight provided for
the teacher as to where certain characteristic and persistent errors
might originate. He cautioned, however, that no claims for contrastive
analysis should be made on how teachers should teach or how much the
points of contrasts should be stressed,

Lee (1972) had a different philesephy from Pullum en the teacher's
position, and his beliefs seemed to be somewhat representative of
several authors on this particular aspect of psycholinguistics and
teaching of English as a second language. Lee's philesophy is that the
teacher should be knowledgeable of the native language of the learner,
He said, however, that the comparative knowledge of the two languages
rather than a coemplete bilingual knowledge has several advantages. One
advantage is that the teacher's knowledge of the language awakens the
students! sympathies and reassures them that the teacher is '"en their
side." This comparative knowledge further suggests that the teacher is
trying te see things from their viewpoint, and it makes it clear that
the learners' language is net logked down upon or regarded as an

irrelevant nuisance.
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Studies Pertaining to Specific Grammatical
Errors and/or Language Problems of
Persian-~, Spanish-, Chinese-,

and Hindi-Speaking Students

Ghadessy (1976), in a study of the writings of Iranian freshman
students who were learning English, found that from a sample of 25
assignments with a total of 216 errors, 167 errors were systematic
errors (recurrent). Inciuded in the systematic errors were omission of
the plural endings of nouns, lack of agreement between a subject and its
verb, errors in the use of articles, and errors in the use of preposi=-
tions. Of a total of five errors in word order, two were systematic.
The author found that some of the systematic errors were caused by the
influence of the Persian language, specifically errors in constructien
with a total of 35, and errors in the use of prepositions with a total
of eight.

Yarmohammadi (1977) conducted a study of constructions containing
verbs such as '"write," '"mail," "do," "finish," etc., occurring with six
temporal expressions such as ”yesterday,” "now," "tomorrow," "everyday,"
"pby now'" (or "until now"), and "by tomorrow" (or "until tomorrow') which
are contaijned in an "if-clause' resulting in a "then-clause' and the
time of the first preceded the time of the secend. Even theugh
Yarmohammadi's study did not address itself to any of the five specified
errors, the purpese of his research was to contrast English and Persian
by fermulating pessible substitutien patterns for Persian speakers
learning English. The author's investigatiéns suggested the validity ef
similar contrastive research on other grammatical censtructiens in the

twoe languages.
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Cowan (1976), in discussing the reading problems of international
students, contrasted Persian and English word order of relative clauses
and their antecedent noun phrases. The author verified that there are
similarities and differences in the two systems; however, when the
Persian learner comes to a construction in a relative clause that does
not meet his expectations, he resorts to identical strategies in English
that he would use in his native language, Persian. Cowan concluded that
perception and production errors in the target language may be the
result of interference from grammatical rules in the native language,
and students learning the target language will reach a stage at which
they can understand syntactic structures in the target language; how=
ever, because of their native language interference, they will fre-
quently continue to make grammatical errors when producing these
structures.

Larson-Freeman and Strom (1977) conducted an error analysis of 37
compositions to determine the average length of T-units and the total-
number of error-free T-units in the 200-word compositions of under-
graduate and graduate students at U.C.L.A. T-units were defined as
simple sentences and independent clauses. The purpose of the research
was the development of an index by whiéh the language proficiency of
the second language learner could be gauged. In their analysis of the
compositions they found that the compositions that had been evaluated
"poor" exhibited fewer errors in article usage than these compesitions
evaluated as "fair." Only those compositions that were 'good" or
"excellent" had the level of errors in article usage as the '"poor"
compositions. Fewer errors in word order were made by the beginning

learners; however, the advanced learners made somewhat mere errors in
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word order than the intermediate learners. The authors found that
errors in the use of prepositions were a consistent problem with all
learners, in that there was no noticeable difference in the number of
prepositional errors. The authors concluded that there was an increase
in the total number of error-free T-units as the level of language pro-
ficiency increased; however, some more research is needed before any
theoretical conclusions can be drawn.

Oller and Redding (1971) studied the correlation between knowledge
of article usage and knowledge of the rest of English grammar of second
language learners. They were also interested in finding if there were
significant differences in knowledge of English article usage between
language groups which have article equivalents and those which do not
and if there were differences in knowledge of articles between groups of
non-natives from genetically different language families. Their study
included 129 subjects from 29 different language backgrounds who were
divided into two groups: Group 1, those languages that had formal
equivalents of the English definite and indefinite articles; Group 2,
all other languages. The majority of the subjects in Group 1 were
native speakers of Spanish, French, Italian, German, Hebrew, or
Portuguese; while the majority of subjects in Group 2 were native
speakers of Japanese, Chinese, Persian, Korean, or Thai.

The results of this study indicated that (1) 78 percent of the
variance in the article-usage test was predicted by scores on the var-
ious parts of the total test; (2) Group 1 students (whose native lan-
guages have formal equivalents) did better on the test of article usage
than did Group 2 students (whese native languages did net have formal

equivalents); and (3) the article usage score was not significantly

i
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different for genetically different language families--Chinese-Thai
group and Indic-Iranian group. The general conclusions were that knowl-
edge of article usage goes hand-in-hand with overall language profi-
ciency, that article usage is apparently a better predictor of overall
language proficiency for students whose native language does not have
article equilvents, and that these findings have impetus for contrastive
analysis and for what is more specifically meant by the term
"interference."

In a study of intralingual and developmental errors in second lan-
guage learners, Richards (1971) noted that the word order for questions
may never become part of the competence in the second language of the
learner despite extensive teaching efforts, Although the reason is
not known, the author theorized that the cause could be the excessive
attention given to points of contrasts at the expense of realistic
English. He caoncluded that contrasts within the language can prove to
be an invaluable asset to learning the target language for both the
teacher and the student.

In an empirically-based study assessing the interlanguage perfor-
mance of Chinese students, Cohen and Robbins (1976) studied the short-
term effects of teacher correction procedures on the elimination of
errors and how these procedures related to interlanguage background and
the students' explanations of the errors they had made. The conclusion
on correction was that it was neither systematic nor enlightened enough
to influence the production of errors. They did suggest, however, that
graders of the compesitions should keep a copy of past assignments on
file to refer to when trying to diagnose new errors that appear. Also,

teachers could chart specific errors te determine their frequency.
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The author had several conclusions on interlanguage background.
First, the learners' metalanguage may be inadequate for them to describe
their errors, and their explanations of their errors may be invalid.

The technique of probing the strategies the learner uses in learning a
second language is a recent undertaking by linguists and has merit in
that further research could yield beneficial results for language
teachers.

In an article somewhat related to the present study, Vieira (1975)
examined the bilingual Spanish and Portuguese programs at Fox Point
Elementary School in Providence, Rhode Island. One experiment dealt
with cognitive transfer from the native language to the second language.
The premise for the objectives of this program was that the child learns
best through his native language and thus is better able to transfer
familiar subject matter to the target language. The implications of
this experiment for bilingual educators are numerous. The transfer from
the native language to the second language is enhanced if the lessons
are challenging, interesting, and carefully planned. More gains can be
made in the second language if the lessons are more concerned with
interesting and useful content rather than with language acquisition
exercises.

The audio-lingual techniques used with the elementary school stu-~
dents are also applicable to secondary and college students. The main
criticism of using this approach with older students had been that the
drill exercises had become so tedious that all motivation and interest
were lost. Vieria emphasized that the curriculum used in this experiment
and the oral language exercises were centered around activities that

would produce spontaneous responses from the students; therefore, the
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teacher must become acutely sensitive to the students' total language
environment. Finally, the author suggested that foreign language edu-
cators should become more aware of what is going on in the language
classrooms, and maybe more learning would take place if all the lessons
were "live,; exciting, and pertinent."

Carrow's study (1975) of the English and Spanish language develop-
ment of preschool Mexican-American children in Houston, Texas, resulted
in some interesting findings of what actually constitutes bilingualism.
The study involved 99 Mexican children, ages 3 years-10 months to
6 years-9 months, from seven day-care centers that accept only children
from below poverty thresholds. The control group consisted of children
of all socio-economic levels without regard to language background from

nurseries and day-care centers throughout San Antonio.

The Auditqry Test for Language Comprehension was administered to
each child in the experimental group in both English and Spanish by the
same examiner. The referential categories that can be signaled by the
form classes and function words, morphological constructions, grammati-
cal categories, and syntactic structure are nouns (30), verbs (8),
adjective (19), adverbs (1), morphological endings (8), noun (number)
(4), pronouns (5), verb (tense, number, status—affirmative/hegative,
voice) (16), prepositions (6), interrogatives (2), and syntax complexity
(13)., Among the findings was the fact that 60 percent of the experimen-
tal group at all age levels understood the preposition "on' ('sebre'),
but there was a year's delay in the comprehension of "under" (de bajo
de") and "in" ("en") as compared with the children in the control group,
The students in the experimental greup had difficulty with plural

signals in both languages. The singular-plural contrast, chair/chairs
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("silla"/"sillas"), was understood when the singular was given first,
but they did not understand the "table"/'"tables'" ('"mesa''/"mesas") con-
trast. They understood the contrast, '"balls'/"ball'" ('pelotas'"/
"pelota''), when the plural was given first but not '"coats'/"coat"
("abrigos"/"abrigo").

For all subjects direct-indirect objects and active-passive voice
were the most difficult of the structural contrasts; however, structures
of predication and modification invelving a complex sentence with an
independent clause and a dependent adjectival clause or a complex
imperative sentence with a conditional clause were comprehended equally
and at the same age for both the experimental and the control groups.
The items that were understood the least by all children were lexical
items such as "few'" ('"pocos"), "alike'" ("igual'"), "different"
("diferente"), "pianist" ("pianista'), and "pair" ("par"). Structural
items which presented difficulty for all were those such as '"Neither
the boy nor the girl is jumping" ("Ni el muchacho ni la muchacha esta
saltando") (negative); "Who is by the table?" ("Quie esta al lada de la
mesa?") (interrogative); and "The man .is hit by the boy" (El hombre es
golpeado por el muchacho') (passive voice).

Among Carrow's conclusions were the following points: (1) pronouns
seem to be a problem for all children in both English and Spanish;

(2) negatives were an area of considerable difficulty for the contrel
group; and (3) other areas of difficulty for all subjects were under-
standing tense markers--with the exception of the present pregressive-

adjectives, prepositions, and plurals.
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Summary

For more than two decades, linguists have been advocating contrast-
ive analysis as a tool for teaching English as a second language. This
is indicated by Lado (1957) when he says

. « « in the comparison between native and foreign language

lies the key to ease or difficulty in foreign language

learning . . . (p. 1).

« « « we assume that the student who comes in contact with a

foreign language will find some features of it quite easy and

others extremely difficult. Those elements that are similar

to his native language will be easy for him and those ele-

ments that are different will be difficult (p. 2).

Contrastive analysis was used for many years with the audio-lingual
method of teaching English as a second language. In the last ten years,
however, some linguists have begun faulting contrastive analysis for
predicting sources of difficulty which, in actuality, proved incorrect.
From this review of the literature, it seems that today, many linguists
still believe that the native language of the learner interferes with
the learning of the target language, that the features in the target
language that are equivalent or nearly equivalent to features in the
native language will be less difficult, and that features which have no
equivalent structures in the native language will be more difficult.
Based an the research, it seems that this is true more so fer adults
learning a second language than it is for children.,

From the literature, there seems to be a general ceonsensus among
linguists that the classical view of contrastive analysis (prediction
or "aprieri" view) needs modification. The "aposteriori" view, the
Markedness Differential Hypotheses, contrasts of universal deep struc-

tures rather than surface structures, and the use of error analysis

with contrastive analysis are seme of the medificatiens suggested.
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Research pertaining to contrasts of the five specified errors in
English by students whose native language was one of the four languages
used in this study seemed scarce. There has been some research, how-
ever, on contrastive analysis and specific components of the languages
in this study. It seems that more contrastive research has been done
with Spanish-English than with Chinese, Persian, or Hindi and English.
Most of the work with Spanish is in contrasting the phonological com-
ponent of the two languages or on the correlation between attitudes of
native Spanish speakers and their attained proficiency in English, In
relation to this study, the literature did reveal, however, that
Spanish students learning English as a second language do have some
difficulty with prepositions and plurals of nouns.

In comparing the amount of research of English and Persian,
Chinese, or Hindi, there seems to be more on Persian-English than with
Chinese~English and very little, if any, contrastive research on Hindi-
English. The literature did reveal, however, that there may be some
interference from the native language on the target language, and that
what is needed, among other things, for foreign language teachers is
mere point-by-point comparisons (contrasts)‘of.specific grammatiecal
features @f English and eother languages. The linguists did agree, tao,
that more research is needed in all aspects of the acquisitien ef a

seeand language.



CHAPTER II1
DESIGN AND METHODOLOGY
Introduction

This study was conducted in order to compare the frequency of five
specified errors in the compositions of four groups of international
students at Oklahoma State University enrolled in an English-as-a-second
language course.

Contained in this chapter is the methodology used to describe (1)
population, (2) research design, (3) instrumentation, (&) data collec~

tion, and (5) research questions.
Population

The population of this study consisted of students whose native
language was one of four language groups--Chinese, Persian, Hindi, or
Spanish. These students also must have been enrolled in English 1013
(Freshman English for International Students) or English 0003 (a course

for students who failed to pass the Milburn English Lgnguage Prqf%ciency

Test for Internatienal Students, which is given to graduate interna-

tianal students who did not graduate from an American university) at
Oklahoma State University in the spring of 1978 or 1979.

Chinese, Hindi, and Persian language groups were cheosen because of
their diversity, their being non-western languages, and because of the

seemingly scarcity of literature contrasting these languages with

26
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English. Spanish was chosen because of the large number of United
States citizens whose native language is Spanish and because of the

amount of research on Spanish bilingual education in this country.
Research Design

Errors made by foreign students learning English as a second
language have been categorized into two general classes: (1) inter-
ference between the native language and English (Lado, 1957) or (2)
developmental errors that reflect the learner's competence at a partic-
ular stage of the language acquisition process (Richards, 1971).

The rationale for selecting the errors that have been used in
analyzing the compositions rather than using a complete error analysis
of the compositions is as follows:

(1) Previous studies show that there are certain errors which
recur week-after-week and year-after-year in the writings of fereign
students who are learning English as a second language. It seems that
these errors recur regardless of the native language; however, linguists
agree that more contrastive research of these recurring errors needs to
be done.

(2) Certain errors were included because there seems to be little,
if any, contrastive research on these errors with the languages used in
this study.

The compositions of international students whose native language
was Spanish, Hindi, Chinese, or Persian were analyzed to see if ‘the
following grammatical errors were present:

1. Omission of or.inappropriate use of articles.

2. Errors in the use of prepositions.
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3. Errors in word order (both question and statement).
L, Lack of agreement between the subject and its verb.

5. Errors in forming the plural of nouns.
Instrumentation

In this study, the instrument was not one in the traditional or
common sense of the term. The instrument, actually, was the individual
compositions of each subject whose native language was Spanish, Chinese,
Hindi, or Persian; and the data used in the research came from these

compositions,
Data Collection

The procedure for collecting the data for this study was as
follows; '

1, The first composition of all students who were enrolled in
either English 0003 (a course for international graduate students who
did not graduate from an American university) or English 1013 (Freshman
English for International Students) and whose native language was
Spanish, Chinese, Hindi, or Persian were grouped into their respective
language categories (compositions from two semesters were used),

2. The writing errors were tabulated by language greup using the
five specified grammatical errors.

3. Using chi square, an analysis was made of the frequeney of
errors for each -language group with each grammatical error. Te test for
significant differences, the .05 level of significance was used.

4. A comparative analysis ameng the four language greups and
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between any two languages for each of the five specified grammatical
errors was done.

5. Through an informant for each of the four languages, an anal-
ysis of specific grammatical structures was made for Spanish, Chinese,
Hindi, and Persian. These grammatical structures included only those
that were comparable or grammatically equivalent to the five specified
grammatical errors used in the study. These informants were selected
with the following criteria:

(a) native speaker of the particular language;

(b) by nature of their profession, they are linguistically

competent in the grammars of their native language and
English, e.g., teacher of Spanish to American students or
teacher of Hindi to American students;

(c) from a discussion concerning the structure of their native

language and the structure of English, it was determined

that they were linguistically competent in the twe grammars.

Research Questions

The hypotheses of this study are that (1) when the compesitions ef
four language graups are analyzed in terms of the omissien or :inappre-
priate use of articles, there will be no significant differenee in the
error rate among those groups; (2) when the compesitions af feur lan-
guage graups are analyzed in terms of the use of prepesitiens, there
will be na significant difference in the error rate among these groups;
(3) when the compositiens of four language groups are analyzed in terms
aof ward order (question and statement), there will be ng signifieant

difference in the error rate among those groups; (4) when the
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compositions of four language groups are analyzed in terms of subject-
verb agreement, there will be no significant difference in the error
rate among those groups; and (5) wh;n the compositions of four language
groups are analyzed in terms of plural endings of nouns, there will be
no significant difference in the error rate among those groups.

The research question for the contrastive analysis of each language
with English is as follows: Does a contrastive analysis of the five
specified grammatical structures within English and Chinese, Persian,
Hindi, and Spanish support the theory that the native language of
adults will interfere with their learning of a second language because
equivalent or similar structures in the two languages will be equated by
the learners and will be reflected in their errors in the secend
language?

The compositions were analyzed ta identify the five specified
errors for each student in the four language groups. After the errors
were located, they were tabulated, and the data were keypunched and made
‘available for statistical analysis.

The Statistical Package for the Social Sciences (SPSS), available
through the Oklahoma State University Computer Center, was used to
analyze the data collected in this study.

Chi square analysis was used to determine if there was a étatise
tically significant difference in frequency among the feur languages far
each of the five specified errors, Chi square analysis was also used to
determine if there was a statistically significant difference in the
frequency among the five specified errors between any twg languages.

Descriptive research techniques were used for the analysis of the

data fram the informants who were native speakers of the languages under
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study. The analysis included a comparison of each of 'the five gram-
matical features (specified errors) within each language with equivalent

or similar features in English.
Summary

This research, a comparative analysis of selected writing errors of
Oklahoma State University students learning English as a second lan-
guage, involved tabulating and analyzing the frequency of errors from
the subjects' first composition. The subjects were international stu-
dents whose native language was Spanish, Chinese, Hindi, or Persian and
who were enrolled in English 0003 or English 1013 during the spring,
1978, or spring, 1979, semesters.

The writing errors under study were (1) omission of or inappre=-
priate use of articles; (2) errors in the use of prepositions; (3)
errors in word order (both questien and statement); (4) lack of agree=
ment between the subject and its verb; and (5) errors in forming the
plurals of nouns. Chi square was used for comparing the frequency of
errors among the four languages and for:the frequency of errofs between
any two languages.

Informants Who‘were native speakers of the languages and who were
proficient in the structure of English grammar were used to analyze
grammatical structures in Chinese, Persian, Hindi, and Spanish that
were equivalent or similar to the five English grammatical structures
used in this study. Comparisons were made between English and each

language for each of the five grammatical structures.



CHAPTER IV
ANALYSIS OF DATA
Introduction

The purpose of Chapter IV is to present a detailed description of
the findings of the study, i.e., a comparative analysis of selected
writing errors of QOklahoma State University students learning English
as a second language. The frequencies of the five grammatical errors
used in this study were tabulated for each language group--Spanish,
Persian, Chinese, and Hindi. These frequencies are shown in Table I.
Chi-square statistical analysis was used to determine if there were
signifiecant differences in the frequency of errors for each language
group with each grammatical error. The facilities of Oklahoma State

University Computer Center were used for these analyses.

TABLE I

FREQUENCY OF ERRORS FOR ALL LANGUAGES

;;;é;;ééww,‘ﬁrfof 1 Error 2 Error 3 Error & Errer § Toetal
Spanish 23 30 9 14 17 93
Persian 103 61 2 43 76 285
Hindi 56 9 2 10 34 111
Chinese 46 65 3 23 kg 186
Tatals 228 165 16 90 176 675

32
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Contrastive analysis was used to compare the similarities and dif-
ferences of grammatically equivalent structures in Chinese, Persian,
Hindi, and Spanish with English structures for each of the five errors
used in this study, A linguistically competent informant from each of
the four languages-~one who was a native speaker, was competent in the !
grammars of his language and English, and from a discussion concerning
these grammars, was deemed competent--was used to collect and to analyze
these data.

For clarity in presenting the results of this study, Chapter IV is
divided into two main sections: (1) analysis of the frequency of errors
for each language group with each grammatical error; and (2) a contrase
tive analysis of the four languages and English for each ef the five

grammatical struetures in this study.

Analysis ef Frequency eof Errors fer Each

Language With Each Grammatical Errer

One hundred and sixteen compositions were analyzed te identify the
five specified grammatical errors fer each subject in the four language
greups. The percentage of compesitiens per language group were as
fellows: 21 percent were frem Spanish subjeets; 44 pereent were frem
Bersian subjeets; 16 percent were from Hindi subjeetsj and 19 p@re@ntv
were from Chinese subjects. In all five categories fer all subjeets,
there were 675 total errors=-=14 percent of the errers were made by
Spanish subjeets; 42 percent of the errers were made by Persian sub=
jeets; 16 percent of the errors were made by Hindi subjects; and 28
pereent of the errors were made by Chinese subjects. See Appendices

A=E faor a feature analysis by language fer each errer,
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Presented in Table II is the chi-square analysis for error 1, the

omission of or inappropriate use of articles. The formula used for all

_n)3
chi-square computations is ¥° = I igﬁﬁl_ . The testing of the hypoth-
eses with the chi~square analyses was at the .05 level of significance

with three degrees of freedom.

TABLE 11

CHI-SQUARE ANALYSIS FOR OMISSION OF OR
INAPPROPRIATE USE OF ARTICLES

, (0<E)®
Language N P £ £, = ¥
Spanish 51 .216 23 49,25 14,00
Persian 25 440 103 100.00 .072
Hindi 18 . 155 56 35.34 12,08
Chinese 22 » 190 46 43.32 .165
26.31%
N = 116 af = 3
fe = 228 .05 = 7.82

Presented in celumn twe is the number of subjects in the sample by
pative language; celumn three is the prebability of errer feor each lan=
guage greup derived from the assumptien that, based on previeus experi=
enees, all subjects had the same oppertunity ta make errors in their

compositiens; in celumn feur are the observed frequencies of artiele
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errors; and in column five are the expected frequencies calculated from
the probability of error and the total number of article errors.

The chi-square value for error 1 is 26.31, which is significant
beyond the .05 level of significance; therefore, the null hypothesis,
when the compositions of four international language groups are analyzed
in terms of the omission of or inappropriate use of articles, there will
be no significant difference in the error rate among those groups, is
not accepted.

A comparison of article usage between languages was done to deter-
mine if the performance of the Spanish subjects was significantly
different from that of the Persian, Hindi, and‘Chinese subjects since
the Spanish language has grammatical structures that are more nearly
equivalent to English articles. This comparison is presented in Table
IIT.

Persian, Hindi, and Chinese have no grammatical structures similar
or equivalent to English articles. The chi-square analyses between
Spanish and each of the other languages in the study showed that there
were significant differences in the performance on article usage by the
Spanish subjects and the other subjects,with the Spanish subjects
making comparatively fewer article errors than all other subjects.
Also, the analysis of the data for the Persian-Hindi and Chinese-Hindi
comparisons resulted in significant differences for these groups with
the Hindi subjects making comparatively more article errors than the
Persian or Chinese subjects. However, there was no significant differ-
ence in the article usage of the Persian and Chinese subjects. The
chi-square values for these comparisons, as shown in Table II1I, are as

follows: Spanish-Persian, 12.24; Spanish-Hindi, 27.27; Spanish-Chinese,
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TABLE III

SUMMARY OF CHI~SQUARE COMPARISONS BETWEEN LANGUAGES
FOR OMISSION OF OR INAPPROPRIATE USE OF ARTICLES

(0-E)? .
Language N p fo fe D X
Spanish 25 .329 23 41.45 8.21
12, 24%
Persian 51 .671 103 84.55 4,03
Spanish 25 .581 23 45,90 11.43
. 27.27*
Hindi | 18 k19 56 33,10 15,84
Spanish 25 532 23 36.71 5.12
10, 94*
Chinese 22 468 46 32.29 5.82
Persian 51 739 103 117.50 1.79
6.86%
Hindi 18 .261 56 41,50 5.07
Persian 51 .699 103 104,15 .013
042
Chinese _ 22 .301 L6 _ L4 .85 .029
Chinese 22 + 550 Lg 56.10 1,82
: b ob*
Hindi 18 450 56 45,90 2.22

daf = 1

195 = 393&
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10,94; Persian-Hindi, 6.86; Persian-Chinese, .042; and Chinese-Hindi,
4,04, The chi-square values were compared to the tabled chi-square
value of 3.84 with one degree of freedom at the .05 level of
significance, |

In Table IV, the chi-square analysis is presented for error 2, the
use of prepositions. As can be seen from the data, there was a signifi- ,

cant difference in the subjects' use of prepositions.

TABLE 1V

CHI=SQUARE ANALYSIS FOR PREPOSITION USAGE

)2
Language N P £, t, ig%El— Ve
Spanish 25 .216 30 35.64 .893
Persjian 51 .’*40 61 78.60 1#85
Chinese 22 . 190 65 31.35 36.12
ho,61%*
N = 116 df = 3
£, = 165 .05 = 7.82

As shewn, the chi~square value for the use of prepesitiens is
k9,61, which was significant heyend the .05 level of significancej thus,
the null hypaethesis, when the caompesitians ef four internatianal lan=

guage greups are analyzed in terms of the use af prepasitians, there
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will be no significant difference in the error rate among those groups,
is not accepted.

All of the languages used in this study have grammatical structures
similar to English prepdsitions; however, the number of these features
and their functions are'quite different from those for English, Spanish
is the only language in the study in which the feature--preposition=--is
mbre nearly equivalent to the English feature; however, there are
differences between the structures in the two languages. Shown in
Table V are the comparisons between the languages for the subjects' use
of prepositions.

The chi~square values for each pair of languages in Table V showed
that there was a significant difference in the subjects' use of prepo=-
sitions beyend the .05 level of significance for all the comparisans
made. The comparisons of the Chinese subjects' performance with that
of the subjects whose native language was either Spanish, Persian, er
Hindi had even higher levels of significance==beyoend the .001 level==
than the cemparisons ameng the other languages. The chi-square valyes
for the use of prepositions are as follews: Spanish-Persian, 7.10;
Spanish=Hindi, 5.,68; Spanish-Chinese, 17.84; Persian=Hindi, 6.36;
Persian=Chinese, 27.64; and Chinese-Hindi, 38.24, The Hindi subjeets
made cemparatively fewer prepesitien errers than all ather subjeets;
the Chinese subjects made camparatively mere errers than all ether
subjeets; and the ceomparative differenece in prepesitian usage between
the Spanish and Persiap subjects ecannet be explained with these data,

Errer 3 is werd order, both questien and statement, for whieh
there were fewer errars than were expected from eaeh language greoup==

Spanish, 9; Persian, 2; Hindi, 2; and Chinese, 3. Chi square eeuld
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TABLE V

SUMMARY OF CHI-SQUARE COMPARISONS BETWEEN LANGUAGES
FOR PREPOSITION USAGE

_ (0-E)® >
Language N P fo fe BT X
Spanish 25 .329 30 29.94 1,20

7.10%
Persian . 51 .671 61 61.06 5.90
Spanish 25 .581 30 22.66 2.38

5.68%
Hindi 18 419 9 16.34 3.30
Spanish 25 .532 30 50.54 8.35

17.,84%
Chinese 22 468 65 L L6 9.49
Persian 51 .739 61 51.73 1,66

6936*
Hindi 18 .261 9 18.27 4,70
Persian 51 + 99 61 88,07 8.32
Chinese 22 «301 65 37.93 19.32
Chinese 22 .550 65 40,70 14,51

32,24

Hindi 18 450 9 33,30 17.73

gf = 1
05 = 3*8&
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not be computed for this error because the frequencies were too sparse
for it to be a valid test; therefore, no comparisons were made with any
language. Because of this fact, the null hypothesis, when the compo-
sitions of four international language groups are analyzed in terms of
word order (both question and statement), there will be no significant
difference in the error rate among those groups, is inapplicable.
Subject-verb agreement constituted error 4. The computed chi-~
square value for this error was 4.97, which was not significant at the
.05 level of significance. Presented in Table VI is the analysis for

the subjects' performance on the grammatical feature, subject-verb

agreement.
TABLE VI

CHI=SQUARE ANALYSIS FOR SUBJECT-VERB AGREEMENT

| (Q»é)z >

Language N P £ f@ g ¥
Spanish 25 .216 14 1.52 19.44
Persian 51 440 L3 2,92 39.60
" Hindi 18 «155 10 1.12 13.95
Chinese 22 +190 23 2,04 17.10

k.97
N = 116 df = 3
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Even though all the languages in this study have a definite rela~-
tionship for their subjects to their verbs, the systems are quite
different among themselves and from English. The null hypothesis for
error 4 is stated as follows: when the compositions of four inter-
national language groups are analyzed in terms of subject-verb agree-
ment, there will be no significant difference in the error rate among
those groups and, was, therefore, accepted,

A comparison between the various language groups gives the basis
for the chi-square value for error 4, This analysis is presented in
Table VII.

When the Chinese subjects' performance on subject-verb agreement
was compared with that of Spanish and Hindi subjects, ne significant
difference was found. The relationship of Chinese subjects te Chinese
verbs has ne eguivalents in these two languages. The chi=square values
for these comparisens are as follows: Spanish=Chinese, 3.50 and Hindi=
Chinese, 2.88. For the comparisens between languages, there were
significant differences in the perfermance on subject=verb agreement by
the Spanish subjeects with the Persian and Hindi subjects and the Persian
Subjeéts with Chinese subjects. These analyses resulted in the follew=
ing chi=square values: Spanish-Persian, 7.10; Spanish=Hindi, 6.17;
Persian=Hindi, 4.80; and Persian=Chinese, 7.05. The Chinese subjeets
made cemparatively mere errers than all ether subjeets. Even theugh the
systems encempassing subjeet-verb agreement are different in the
Spanish, Persian, and Hindi languages, they de have, as dees English,
the features, singular and plural, in gne=te=ene relatienships with the

subjeet and its verb, whieh is net true for the Chinese language.
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TABLE VII

SUMMARY OF CHI-SQUARE COMPARISONS BETWEEN LANGUAGES
FOR SUBJECT-VERB AGREEMENT

2

Language N P £, £, Lgéglw X3
Spanish 25 .329 14 18.75 1,20

7.10%
Persian 51 671 43 38.25 5.90
Spanish 25 .581 14 13.94 2.58

6,17*
Hindi 18 419 10 10.06 3.59
Spanish 25 w532 14 19.68 1.6k

3.50
Chinese 22 468 23 17.32 1,86
Persian 51 739 43 39,17 3.7k

4. 80%
Hindi 18 .261 10 13.83 1,06
Persian 51 .699 43 . 46,13 2.12

7.05%
Chinese 23 .301 23 19,87 k.93
Hindi 18 L5018 14,85 1,58

2,88

Chinese 22 +550 22 18,15 1.30

daf = 1

105 = 398&
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Plurals of nouns, error 5, is the last grammatical feature analyzed
from the compositions of subjects in this study; The chi-square anal-
ysis for this error is presented in Table VIII, The obtained value is
23.20 which is significant beyond the .05 level of significance; thus,
the null hypothesis, when the compositions of four international lan-
guage groups are analyzed in terms of forming the plurals of nouns,
there will be no significant difference in the error rate among those

groups, is not accepted,

TABLE VIIT

CHI-SQUARE ANALYSIS FOR FORMING THE PLURALS OF NOUNS

(0=E)3

, . 2
Language N P fg fe B %
Spanish 25 216 17 38.02 11,62
Hindi 18 + 155 34 27.28 1.66
Chinese 22 .190 49 33.44 7.24
23.20%
N = 116 af = 3
fO = 176 .05 = 7!82

All of the languages in this study have the grammatieal feature,
plurals of neunsj; but Chinese is the enly language in whieh the plural

is net formed by adding a plural marker te the stem of the singular
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noun. The comparisons between the languages resulted in significant
differences between all groups. These analyses are presented in
Table IX.

The greatest chi-square values were between the Spanish-Hindi,
Spanish-Chinese, and Persian-Hindi subjects with values of 46.46,
19.02, and 13.19, respectively. The chi-square values for the reamining
comparisons are as follows: Spanish-Persian, 9.00; Persian-Chinese,
4.92; and Hindi-Chinese, 5.46. The Chinese and Hindi subjects made
comparatively more errors in forming thé plurals of nouns than did the
Spanish and Persian subjects. The Persian subjects made comparatively

more errors than the Spanish subjects.

A Contrastive Analysis of the Four Languages

and English for Each of the Five Errors

The purpase of the research is to permit analysis of the native
languages of the subjects in this study and to allow a comparison of
the features aof those languages with equivalent or similar features in
English only in the categories of (1) omission of or inappropriate use
of articles, (2) the use of prepositions, (3) word order (both question
and statement), (4) use of prepositions, and (5) agreement of the sub-
jeet and its verb. The omission of or inappropriate use of the
articles, '"a," "an,'" and "the," was the first grammatiecal feature
analyzed from the compositions of students whase native language was
Spanish, Persian, Hindi, or Chinese. 1In English, the articles are
categorized as definite or indefinite, and they indicate that a noun
will follow, "A" is used before ngn-specifiec singular neuns which begin

with a consenant seund, e,g., '"a magazine," "a stump," aor "a cup." If
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TABLE IX
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(0-E)? 2
Language N P fo fe B X
Spanish 25 .329 17 30,60 6.04
9,00
Persian 51 .671 76 62,40 2,96
Spanish 25 .581 17 29.63 5.38
L6, 46*
Hindi 18 19 34 21.37 41.08
Spanish 25 .532 17 21,12 8,04
19.02%
Persian 51 739 76 81.29 3.4k
13.19%
Hindi 18 .261 34 28.71 9.75
Persian 51 699 76 87.38 1.48
L,9g%*
Chinese 22 301 Lo 37.63 3.44
Hindi 18 450 34 37,35 3.00
5.46%
Chinese 22 .550 49 45.65 2.46
af = 1

-05 = 3!84
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this singular noun has an intervening adjective which does not begin
with a consonant sound, the article used is "an," If, however, the
intervening adjective begins with a consonant sound also, the article
remains "a."

The article, '"an," is used with non-specific singular nouns which
begin with a vowel sound, e.g,, "an avocadoe," "an antenna," or "an
organ," The same rule applies for "an'" as for "a'" if the intervening
adjective begins with a consonant sound or a vowel sound. Examples of
this principle are as follows: "a dull magazine''-="an interesting
magazine;" "a needless mistake''w-~'"an obvious mistake;'" '"an old artifact"
-=""a rusty artifact;" "an edible artichokej''==''a ceramic artichoke."

"The" is the article which indicates that a specifi¢ singular or
plural noun will feollow. The sound of the intervening adjectives has
no effect on this article; however, there are times when '"the' is
omitted, e.g., before holidays and names of places which are singular
and do not have a qualifying phrase or clause follewing. Examples are
as follewss '"Easter signals the beginning of spring'=="The Easter
holidays begin on March 21;'" "Qklahoma City is where my youngest child
was born''-="The Oklahoma City zoo attracts many visitors each summer.!

The use of articles seems to pose problems for a large percentage
of international students who have learned English as a second language
(Oller and Redding, 1971). Frem the present study, Chinese students had
46 tetal errors invelving the use of articles. This frequeney was
24,73 percent ef their tetal errors. The Chinese language has ne
equivalent structures te English articles (see Appendices A and I feor
sample errers invelving article usage by Chinese students), For

example, a sentence invelving the definite artiele, "the," written by
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a student whose native language is Chinese was '"Taipei is most pros-
perous city in our country," with "the" being omitted before the
superlative adjective "most." A word-by-word translation of Chinese for
this sentence would result in "Taipei is our country most prosperous
city." A sentence involving "a" was "It is very interesting thing"
with the indefinite article omitted before 'very." The translation
from Chinese resulted in "This (or it) is one very interesting thing."
For "an," an example was "I had a article published last year" with "a"
used in place of "an" before '"article.'" The Chinese translation is "I
had one article published last year." The rule seems fo be that where
English has "a" or "an,'" "one" is used in Chinese if the idea (noun) is
tangible; and if the idea (noun) is intangible, '"one" is not needed.
There seems to be ne similar or equivalent feature in Chinese for '"the,"

Subjects whese native language is Hindi made 56 tetal erreors
involving article usage, which was 50.91 percent of their total errors.
Hindi has ne features similar or equivalent to the English articles,
"a," "an,'" and "the." Examples of errors in article usage are as
follows: '"One is agricultural university!" with the article oemitted;
"The life has not much changed" with '"the" used when it was net
necessary; and "There is shortage of faod" with "a" being omitggd.
agricultural university is," "Life much changed net has," and "Foed
shortage is,!" The sample of errors Hindi-speaking students made in the
use of articles showed that most of their errers were in the emissien
af the articles (see Appendices A and H),

The Persian subjects made a tetal of 103 errars in the use of

articles, which was 36.14 percent of their tgtal errers, An
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overwhelming majority of these errors was in omission of the articles
rather than inappropriate use of the articles (see Appendices A and G).
Such a large percentage of article errors may be related to the absence
of articles in the Persian language from which the subjects could have
drawn some similarities and differences with their language and English.
An example of a sentence with an omission error is "Tehran is crowded
city," The translation from Persian is "Tehran city crowded is." A
sentence with an inappropriate article is 'We have a wonderful weather
in early spring," and the translation from Persian is '"Weather early
spring very exciting is." There just seems to be no structure in
Persian equivélent or similar te the English articles "a," "an,'" and
"the."

The Spanish language is the only language in this study which has
grammatical features more nearly equivalent to English articles; how=
ever, the Spanish subjects' errors in article‘usage accounted for
approximately ene-fourth (24,73 percent) of their total errers. There
are beth definite and indefinite articles in Spanish. There is one
definite article, '"the," but there are four words for it in Spanish==
"el" which is used with singular nouns, masculine gender; "la" whieh is
used with sinegular neuns, feminine gender; '"las" which is used with
plural neuns, masculine.gender; and "las" which is used with plural
neuns, feminine gender. The indefinite article in Spanish which trans=
lates "a,'" "an," or "one" has several werds in’Spanish, "Un" is used in
an adjective phrase or clause that has a singular, masculine neun
present, e,g., "un barco grande'=-"a large beat," "Una" is used in an
adjective phrase or clause that has a singular, feminine neun er in a

singular feminine adjective phrase or clause that has the neun emitted,
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e.g., ''una corbata bonita''--"a pretty ﬂecktie;” "una de rayas''--"a
striped one," or literally '"one of stripes." "Uno" is used in a
singular, masculine adjective phrase or clause when the noun is omitted,
e.dg., "uno grande'--"a big one'" (literally, "one big'"). 'Unos" is used
for the plural masculine, with or without the noun in the phrase or
clause; "unas" is used in the same way for plural, feminine. ''Unos"
and "unas' mean ''some'" when translated literally, but they are still
referred to as indefinite articles. For instance, '"Encontramos unos
conones enterrados'' means ”We found some buried canons.'" A typical
error involving the use of articles from the compositions of the Spanish
subjects was '"The America is very wonderful." The Spanish for this
sentence would be '"La America hace muy estripenda," meaning "(The)
America is very wonderful' (see Appendices A and F for additional
examples).

Preposition usage was the second grammatical structure that was
analyzed in the subjects' compositions. In English, a preposition is a
function word; it must have an object which may either precede or follow
the preposition. The object of the preposition is a noun or pronoun,
and this structure--preposition and object--is called a prepositional
phrase. Some words which are commonly used as prepositions are "at,"
"to," "for," '"with," '"by," "of," "in," "from,'" '"behind," 'under,"
"until," "against," "between,'" "on,'" "over," '"through,'" and 'near."
Errors in the use of prepositions accounted for approximately one-fourth
(2k.44 percent) of all errors tabulated in this study.

The Chinese subjects had a frequency of 65 errors in the use of
prepositions, which was 34.95 percent of their total errors. In the

Chinese language, there are prepositions; however, they seem to be
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fewer in number and they seem to function differently than prepositions
in English, The words which seem to have equivalence in the lexicon of
Chinese and English are 'under,'" "from," "except," and "in/at." The
same word is used for "in'" as for "at'" with no distinction between the
two words. An example of a sentence containing an error in preposition
usage is '""There are lots of supermarkets, shopping centers, theaters,
and schools in there.!" A translation of the correct usage for this
sentence from Chinese results in "In/At there have many supermarket,
shopping center, theater, and scheool," Another example iz "I was born
in there and grew up in there;" the translation from Chinese is "I in
there born, in there grow up." It seems that "in/at" functions as an
adverb telling when or where; and if '"there'" following "in/at" can be
construed as a neun, then frem this corpus, Chinese words that seem to
be equivalent te English prepesitions also have nouns fellewing them
(see Appendix I).

The Hindi subjects had enly a small percentage (8,18) of their
errors in the category ef preposition usage, even theugh the strueture
of prepesitiens in the Hindi language is different frem that in
English. There are prepositions in Hindi, but they are net used as
separate werds; they are attached te the nouns, and their meaning is
determined by the gender of the neun te whieh they refer. Several of
the errars invelving prepesitiens censisted of Hindi subjeets' adding
unnecessary prepeositiens after the verbs. Twe sueh errers were "The
area of my eity is spread in a radius of abeut twelve miles;" and
"First I jeined in a high scheel," The translatiens frem Hindi are
"My eity area twelve miles radius spread is" and "I first high seheel

jeined."
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The Persian language has prepositions, but there are not as many as
there are in English, and their function is not the same. Some common
prepositions in English and Persian are "in," '"to," "at,'" and "of."

In Persian, no distinction is made between "in" and "at," just as was
true for Chinese. The same word stands for either word in English.

The frequency of preposition errors in the Persian subjects' composi=-
tions was a little over one-fifth (21,40 percent) of their total errors.
A typical preposition error was '"Usually, nobody trusts to the weather
in my town.'" A translation from Persian produces "Usually no one to
weather city of ours trust has not." There is an ending to the Persian
word for ''weather'" which means '"to," which may have caused the student
tao think that "to" was needed for English, also. Another common error
was "The weather of my city at summer is not very hot;" a Persian trans~
lation is "Weather of city of eur in summer very hot net is." This
sentence has the cammon word meaning "in'" or "at,'" In Persian there

is no semantie difference in the twoe words, This may be a poessible
explanation fer the Persian subjects' difficulty in using these twe
prepositions (see Appendix G faor other translations involving
prepesitiens),

' As was true with the articles, the Spanish language has grammatieal
features that are nearly equivalent to English prepesitiensj hawever,
the Spanish subjects' errors in this categery were a large percentage
(32,26) of their teotal errars. All of the werds that are cemmonly used
as prepgsitiens in English can be used as prepesitions in Spanish, alse.
As in English, Spanish prepaesitians signal that a neun will fellew, but
there may be intervening adjectives, and seme adjeetives may eeme after

the naun:; There are many differences between Spanish and English
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prepositions, however. First, one Spanish word may be used for several
prepositions, e.g., "por" = '"by," "through," "for,'" and "during;" and
it ("por") may be used in phrases which have meanings other than the
above prepositions, e.g. "por la tarde" for "in the afternoon' or 'por
cuenta propia'" for "on his own." Additionally, '"por'" is used to form
other words or phrases which are not prepositions, e.g. '"por fin'" for
"finally" or '"por ciente" for 'percent,"

Another difference between Spanish and English preposition usage is
that the preposition may be omitted from an English sentence, but it
will be required in the Spanish sentence, e.g. "It would match his suit"
would be "Haria juege cen su traje'" in Spanish with "con'' meaning
"with." "It would ge with his suit" would be written the same way in
Spanish.,

For a partieular Ehgli&h prepesition, there are several Spanish
eguivalents. For example, for the English prepesitign '"fer," the
pessible Spanish equivalents are '"por," and "a;" er the English werd
"by," there are 'pear," "a,'" and '"de." Several prepesition errers made
by the Spanish subjects in this study may have some relatienship te
their native language (see Appendix F for translations). Examples eof
typieal errers are 'We went on the car,'" '"at beth sides of the read,"
and "en the whele eountry." In Spanish, 'en" can be used fer "at,"
"en," and "inj;" and "a" ean be used for "at" and "en,!" which ceuld be
the basis ef their difficulty in distinguishing these twe prepesi=
tions in English.

Errers in the werd erder of questigns and statements were tabulated
frem the compesitions used in this study. These errers were a Vvery

miner part ef the tgtal errers=-19 errers eut of 675 total errers or
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only 2.37 percent of all errors made by all subjects. Even though there
are differences hetween the word order of English and that of the lan-
guages in this study, the subjects seem to have mastered English word
order. Basic word order in English is subject-verb-~object for state-
ments and verb-subject-object for questions; adjectives come before the
nouns they modify; phrases are placed close to the words they modify;
and in compound subjects or objects, the first person pronoun is last

in the series,

The basic sentence pattern for Chinese is the same as for English=~
subject=verb~object; however, the modifiers in Chinese may be placed
differently, One of the few errors in word order by the Chinese sub=-
jects (a frequeney of 3 errors for a 1.61 percentage of their tatal
errors) was the placement of "alse" in the sentence "I like also my
hometown,'" From the data cellected from the Chinese infermant, '"alsa'
is used before the verb in Chinese; therefore, if the subjeet's native
language were interfering with his writing, he sheuld not have made this
error in the placement of '"alse.'" Examples of the typical placement of
madifiers are in the translatians "You everywhere able find restaurant,"
with "everywhere' coming after the subject rather than after 'restau=-
rant;" and "every year's August' rather than "August of eaeh year" ar
"Every year in August" (see Appendix I).

Ward erder in Hindi fallews the basic sentenece pattern of subject-
ebject=verb, Hindi students made very few errors in this eategery, but
one errar was '"The life has not much changed." The translatien frem
Hindi is "Life much changed not has,!" Adjeetives come befgre the neuns
they medify; the auxilary comes after the main verb; and "net" cames

after the main stem of the verb. A typieal example of Hindi werd erder
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is given in the translation, "Still much land uncultivated is'" with
"land" as the subject, "uncultivated" as the predicate adjective
(object), and "is" as the verb.

Word order seemed to pose no serious problem for Persian subjects;
however, the word order of their language is quite different from
English word order in some respects. First, the Persian sentence reads
from right to left; there are phrases and clauses; and the position of
subjects, verbs, and adverbs is related. There are prepositional
phrases composed of a preposition and a noun; adjectives modify nouns,
but come after rather than before the noun; and the verb stem comes
before the auxiliary verb, An example of the wording as it would be in
Persian for the English sentence, "It is located in the southern part of
Iran," is '"In part southern Iran locate is." An example of an errer in
the word order of two adjectives modifying a compound noun is "In
Shiraz, there are the tombs of the Iranian famous poets and seientists.,"
The Persian translatien resulted in '"Tomb of poets and scientists famous
of Iran in Shiraz is,"

Spanish word order is very similar to English word erder in many
ways. Its basic pattern for declarative sentences is subject-verb=
oebject; but, unlike English, modifying adjectives came after the nouns
they modify rather than before; indirect ebjects ceme befere the verb;
pranoun direct and indirect objects ceme befere the verb; subject pre=
neuns are incorperated in the verb; and the negative, 'ne" er 'met,"
cames befere the verb. An example of an errer in the compesitiens was
"The structure pelitical is similar to that in Oglahema." The plaeement
of "pelitical" after the noun it medifies is censistent with the order

of adjectives in Spanish. The percentage of word-grder errors by the
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Spanish subjects was less than ten percent of their total errors (9.68);
however, all the errors that were tabulated had the grammatical struc-
tures in the English sentences in the order they would have been in
Spanish sentences (see Appendix F for translations).

In English, subjects and verbs agree in person and number--
singular subjects must have singular verbs and plural subjects must have
plural verbs. Generally, the "s'" on an English noun indicates that it
is plural, and an "s'" on an English verb signals that the verb is third
person singular. Usually, a compound subject connected by "and" is
plural, but there are exceptions. If the deep structure indicates one
unit, then the consgtruction is singular. For instance, in '"Bacon and
eggs is my favorite breakfast,'" the verb is singular because the subject
is a unit. Another exception is if the singular subjects in the com-
pound structure are preceded by ''each'" or '"every." Also, indefinite
pronouns such as "each," "either," "everyone,'" '"'something," etc.
require singular verbs. For example, "Everyone is to report to the tag
office to receive his sticker." Certain indefinite preonouns, however,
such as "some," "none," "all," etc. may be either singular or plural
depending on the prepositional phrase which may follow or on the con=
text of the sentence. Collective nouns that are considered as separate
units are usually singular, and some nouns that end in "ics" are singu-
lar when they refer to subjects or courses of study.

Chinese subject-verb agreement is very different from that ef
English in that Chinese verbs are always singular no matter what the
number of the subject. For the English structures, "I go," "he gees,"
and "they go," the same word for '"go" would be used with all subjects

in Chinese. For the English "I am," "he is," "we are," and "they are,"
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the Chinese word for "is" is used in every instance. An example of an
error in subject-verb agreement which occurred in the compositions is
"I think it taste good," with the plural form of '"taste" being used
with the singular pronoun '"it.'" Another example is "My hometown people
is [dilligent] and industrious," with the singular form "is'" used with
the plural subject '"people.!" The translations from Chinese for these
two sentences are "I think it is very good eat" and "My home village's
people all is hard working." From the errors made by the Chinese sub-
jects, it appears that the students indiscriminately used singular and
plural forms of English verbs; however, subject-verb agreement was not
their weakest area, for only 12.37 percent of their total errors
involved this grammatical feature (see Appendix I).

Subject-verb agreement did not seem to be a major problem for
students in the study whose native language was Hindi, for only 9.01
percent of their total errors involved this feature. A typical error
in this category was "India is a country which have many different
languages'" with the translation from Hindi being '""India country which
many different languages is." For Hindi, verbs agree with the subjects
in number and gender; however, in writing, the same word is used for
"is," "are," 'has," and "have;" but each is pronounced differently. The
subject takes on an ending to indicate the gender, and a verb-word is
added at the end of the sentence to indicate the number and tense. The
verb-words and the endings on the subjects (nouns) are very closely
related, in that.if the same meaning were to be conveyed in two sen-
tences with the only difference being number, both of these structures

would show the number difference (see Appendix H).
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Another contrast between English and Hindi in subject-verb agree-
ment is that some subjects will be singular in English but plural in
Hindi because of semantic differences. For instance, '"team," 'club,"
and '"crowd'" are examples of a group of collective nouns which are sin-
gular in English even though they have plural forms; but these nouns
are singular or plural in Hindi even though they have separate plural
forms. For example, in Hindi, 'crowd" is singular if it is in a mob
fashion and plural if it means a social gathering; "club!" is singular if
the group or team (ball club) operates in its own town, but it is plural
if it represents another town or the country.

The Persian subjects had errors in the agreement of the subject and
its verb, but the percentage of these errors (15.09) was not as high as
for some of their other errors. One reason may be that the Persian
language has the same kind of agreement rule as English--singular sub-
jects have singular verbs and plural subjects have plural verbs. The
difference is that some words that have a plural meaning in English may
have a singular meaning in Persian. For example, among the errors from
the subjects' compositions, two such errors were made because of this
difference--""Its ruins is glorious" and "A big crowd come to visit my
hometown every year.!" The translations from Persian for these two
sentences are "Ruins of glorious is'" and "Every year crowd of big for
seeing city of our come.'" "Ruins" has a singular meaning in Persian
and "crowd" has a plural meaning (more translations are given in
Appendix G).

Spanish subjects and verbs agree in person and number just as
English subjects and verbs; Spanish verbs are regular and irregular as

are English verbs; but Spanish verbs are further divided into classes
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based on whether the infinitive form ends in "ar," "er," or "ir." The
singular and plural persons of Spanish nouns and pronouns are first
person, second person-familiar, second person-formal, and third person,
which are the same as English except therezis no distinction in the
English second person for familiar or formal. Specific endings are
added to the stem of the verbs to indicate changes in person and number.
For example, an "ar' verb, present tense, would add the endings "o,"
"as," and "a'" to the stem for singular subject nouns and pronouns; and
"amos," '"ais," and "an" for plural subject nouns and pronouns. It is
through these endings that Spanish subjects and verbs agree. Typical
errors made by Spanish subjects in subject-verb agreement were "It have
a very important university'" and "In the evening the sky turn many
colors." These students seemed to have omitted consistently the third
person singular "s" from present tense English verbs. In Spanish, with
all classes of verbs, there is no "s" on third person singular verbs,
present tense; the "s'" as part of "as'" or "es!" or "is" is used with
second person-familiar singular verbs only, which may explain their
omission of the English "s'" (see Appendix F).

Determining number with English nouns is a rather simple process.
With most nouns, the plural is formed by adding "s" or ."es.'"  With a
smaller group of nouns, the plural is formed by changing a vowel within
the singular form or by adding an ending to the singular form. Examples
of singular and plural English nouns are "desk''--"desks,!" "man'--"men,"
and '"child"--""children." Some nouns in English may be plural in form
but singular in meaning, e.g. '"nmews" or 'electronics.'" Collective nouns
such as '"team,'" 'group,'" or "club" are singular when the noun functions

as a unit; and these nouns can form the plural with the adding of 's."
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Some of the errors in forming the plurals of nouns in the composi-
tions of the Chinese subjects may have been caused by interference from
their native language. Most nouns that are tangible are always singu-
lar, and if it becomes necessary to specify more than one, then the word
for a specific number is added or the word for "several'" is added. If
the noun is intangible and plurality is needed (which is unusual), then
a suffix is added to the nouﬁ. The word for''man" and '"men'" is the same
word; ''several'" or 'group" is used before "man'" for the plural meaning.
An example of a sentence with errors in the plural of nouns is '"Mest
country ship use the harbor for loading, etc. because of its good
equipment and the feature of the harbor.!" The translation from Chinese
is ”Many’country's ship also use this harbor to load because it has
very good facility and good feature'" (see Appendix I). Another example
of an error is "There are many change in this city" with the translation
producing "This city have (singular) many change.!" Approximately one-
fourth of the Chinese subjects' total errors (26.34 percent) was in the
category of forming the plurals of nouns.

The plurals of nouns accounted for nearly a third (30.63 percent)
of the total errors tabulated from the compositions of students whose
native language is Hindi. There are singular and plural nouns in Hindi,
and like most nouns in English, they form the plural by the addition of
a plural marker to the end of the singular form. A difference between
English and Hindi is that because of the different word order and the
lack of prepositional phrases per se, some words that would be plural in
English would have positions in the Hindi sentence that required the
singular form. For instance, a senten¢e that appeared in one of the

subjects' compositions was "A very small majority speaks other language
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of the world." The translation from Hindi is "A very small majority
people world language speaks.'" The plural form, 'languages,' was needed
for the English sentence, but the singular form, ''language," was needed
for the Hindi sentence even though there is a plural form, '"languages,"
in Hindi. Several of the errors tabulated in the compositions may have
developed from this semantic differenceibetween the use of nouns in the
two languages (see Appendix H for more translations).

Plurals of nouns accounted for 26.67 percent of the total errors
made by Persian subjects. From the data from the Persian informant, it
seems that the forming of plurals of nouns is very similar to the system
in English. There are singular nouns which can become plural nouns with
the addition of a suffix to the stem. There are some nouns, however,
which have a different number in Persian than what they have in English
(discussed under subject-verb agreement). One interesting point about
Persian nouns that are plural and which require a demonstrative pronoun
before them is that these nouns require the singular pronoun. An
example of this is that for the English "These parks' the Persian trans-
lation would be 'this parks,'" meaning '"parks of this place.'" There
seems to be only one instance in the Persian language which may justify
an error made in a subject's composition, which was ''"They give present
to children." The translation from Persian would result in "They to
children present give," with "present" in this sense having a singular
meaning. All other errors made in forming the plurals of nouns seem to
have no explanation as far as interference from the Persian language
(see Appendix G).

The errors tabulated from the Spanish subjects' compositions in the

category of plurals of nouns accounted for 18.28 percent of their tetal
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errors. In Spanish, all nouns are preceded by an article; therefore,
forming the plural of Spanish nouns includes changing the articles to
their plural forms, as well as adding the plural marker '"s'" to the
nouns. If a Spanish noun ends in a consonant, the plural ending '"es"
is added. Examples of Spanish singular and plural nouns are as follows:
"el Libro''--"los Libros;'" "el papel''--las papeles.'" Examples of the
kinds of errors involving the plurals of nouns the Spanish subjects
made in their compositions are "They work in several factory and com-
pany," "Guatemala has two season,'" and "There are 300,000 peoples in
this town." From the data collected in this study, more research will
have to be done to determine the amount of interference, if any, from
Spanish on the English grammatical feature, plurals of nouns.

From the contrastive analysis of English with each of the languages
in this study, it seems that there may have been some native language
interference for some subjects when they were writing certain grammat-
ical features in English. Specifically, it seems that the errors made
in using the English articles may have had interference from the native
language of the Chinese, Hindi, Persian, and Spanish subjects. Also,
the same may have been true with usage of prepositions for Chinese,
Persian, and Spanish subjects. Word order seemed to have been influ-
enced by Chinese and Spanish languages; however, the data were too
sparse to make any valid generalizations. Subject-verb agreement may
have had interference from the native languages, Chinese, Persian, and
Spanish. The Chinese and Hindi subjects' writing of English plurals
of nouns may have had interference froﬁ their particular native

language.
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From the data collected in this study, therefore, the research
question, does a contrastive analysis of the five specified grammatical
structures wifhin English and the four languages in this study support
the theory that the native language of adults will interfere with their
learning of a second language because equivalent or similar structures
in the two languages will be equated by the learners and this equiva-
lence will be reflected in their errors in the second language, is
resolved. From the data, a majority of the English grammatical features
written by the subjects seemed to have had interference in several

instances from the native languages involved.
Summary

There were 116 compositions in this study which were written by
international students whose native language was Spanish, Persian,
Hindi, or Chinese. These compositions were analyzed to determine if
there were significant differences in the error rate among these
language groups on each of five gramma?ical structures--(1) omission of
or inappropriate use of articles, (2) use of prepositions, (3) word
order--both question and statement, (4) sugject~verb agreement, and
(5) plurals of nouns. The Persian subjects had 44 percent of the
compositions and made 42 percent of the errors; the Spanish subjects
had 21 percent of the compositions and made 14 percent of the errors;
the Chinese subjects had 19 percent of the compositions and made 28
percent of the errors; and the Hindi subjects had 16 percent of the
compositions and made 16 percent of the errors.

Chi-square analysis was used to test the null hypotheses which

stated that when the compositions of four international language groups
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are analyzed in terms of (1) the omission of or inappropriate use of
articles, (2) the use of prepositions, (3) word order--both question

and statement, (4) subject-verb agreement, (5) the plurals of nouns,
respectively, there will be no significant difference in the error rate
among those groups. There were significant differences for the error
rates among the language groups for error 1, article usage; error 2, the
use of prepositions; and error 5, plurals of nouns; thus, these null hypoth~
eses were not accepted. There was no significant difference in the
error rates among the language groups for error 4, subject-verb agree-
ment; thus, this hypothesis was accepted. The hypothesis for error 3,
word order, was inapplicable because the frequencies tabulated from the
compositions were too sparse for a valid chi-square test.

The contrastive analysis of English and each of the languages in
the study resulted in the resolution of the research question. From
the data collected, it seems that the subjects' writing of various
grammatical structures in English may have had interference from the
particular native languages of these subjects. Specifically, the
subjects whose native language was either Spanish, Chinese, or Persian
may have had interference from these languages on their use of English
articles, prepositions, and subject-verb agreement. Hindi subjects
may have had interference on articles and plurals of nouns. More
research needs to be done on contrastive analysis, word order, and the

languages in this study.



CHAPTERV

SUMMARY, FINDINGS, CONCLUSIONS,

AND RECOMMENDATIONS
Summary

The purpose of this study was to make a comparative analysis of
selected writing errors of Oklahoma State University students learning
English as a second language. The study was undertaken as a result of
the divergent research on language learning and language teaching. Some
sources suggested that the teacher of English as a second language
should be aware that there are common structures in the native language
and target language of the learner. These similarities and differences
could be pointed out to the students so that they may utilize the gram-
matical knowledge which they have of their own language to facilitate
their learning of the second language. Still other sources advised that
the teacher of English as a second language should do an error analysis
of the students' essays in order to know what kinds of errors are made
by whom and to what extent in order to be better prepared in delineating
the similarities and differences between English and each language
group.

The review of the literature reflects that many linguists believe-
that the native language of the learner interfers with the learning of
the target language, that the features in the target language that are

equivalent or nearly equivalent to features in the native language will

6L



be less difficult, and that features which have no equivalent structures
in the native language will be more difficult to learn. The research
indicates that this is true more so for adults learning a second lan-
guage than it is for children.

To accomplish the purpose of the study, the problem focused on the
lack of information relative to the frequency with which five grammat-
ical errors were made by Spanish-, Hindi-, Chinese-, and Persian-
speaking students at Oklahoma State University who were enrolled in an
English-as-a-second language composition course. In addition, Chinese,
Hindi, and Persian language groups were chosen because of their diver-
sity and their being non-western languages. Spanish was chosen because
of the large number of United States' citizens whose native language
is Spanish and because of the amount of research on Spanish bilingual
education in this country.

There were five categories of errors used to analyze the composi-
tions of foreign students whose native language is Spanish, Hindi,
Chinese, or Persian. These errors included (1) omission of or inappro-
priate use of articles, (2) errors in the use of prepositions, (3)
errors in word order (both question and statement), (4) lack of agree-
ment between the subject and its verb, and (5) errors in forming the
plurals of nouns.

The instrument used in this study was not one in the traditional
or common sense of the term; it was, instead, the individual composi-
tions of the subjects; and the data used in the research came from
these compositions. Chi square was used to determine if there were
significant differences in the frequency of errors for each grammatical

structure among the four languages and between any two of these languages.
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Informants who were native speakers of the particular languages
and who were proficient in the structure of English grammar were used to
study each of the languages for grammatical features that were equiva-
lent or similar to the five specified errors. Each informant was
selected with the following criteria: (1) that he wés a native speaker
of the particular language; (2) by nature of his profession, he was
linguistically competent in the grammars ofbhis native language and
English; and (3) from a diséussion‘concerning the structure of his
native language aﬁd the structure of English, it was defermined that he
was linguisticélly competent in the two grammars. Comparisons were made
betﬁeen English and each languaée for each ofhfhe five grammatical
structures.

A research question was formulated which was stated as follows:

Does a contrastive analysis of the five specified grammatical
structures within-English‘and the four languages in this study support
the theory that the'ﬁative language of adults will interfere with their
learning of a second language because equivalent or similar structures
in the two languages will be equated by the learners and will be
reflected in their errors in the second language? The research question
was resolved.

.The following hypotheses were formulated and investigated by sta=
tistical analysis in this‘study: |

1. When the compositions of four language groups are analyzed in
terms of the omission‘or ihappropriate use of articles, there will be no
signifiecant difference in fhe error rate aﬁong those groups. Hypothesis

I was not accepted.
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2. When the compositions of four language groups are analyzed
in terms of the use of prepositions, there will be no significant dif-
ference in the error rate among those groups. Hypothesis II was not
accepted.

3. When the compositions of four language groups are analyzed in
terms of word order (question and statement), there will be no signifi-
cant difference in the error rate among those groups. Hypothesis III
was inapplicable because of the sparseness of the observed frequencies
for this category.

4., When the compositions of four language groups are analyzed in
terms of subject-verb agreement, there will be no significant difference
in the error rate among those groups. Hypotheis IV was accepted.

5. When the compositions of four language groups are analyzed in
terms of plural endings of nouns, there will be no significant differ-
ence in the error rate among those groups. Hypothesis V was not

accepted.

Findings

The findings of this study, a comparative analysis of selected
writing errors of Oklahoma State University students learning English
as a second language, are divided into two sections: (1) the testing
of the hypotheses using chi square analysis at the .05 level of sig-
nificance with three degrees of freedom and (2) the contrastive analysis
of English and each language in the study by using a native-speaker
informant from each of the languages. The findings from the statistical

analysis of the data are as follows:
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1. There was a significant differencé (chi square value = 26.31)
in the error rate among the four language groups for error 1, article
usage. Spanish subjects made comparatively fewer article errors than
the other subjects while the Hindi subjects made comparatively more
errors than the other subjects.

2. There was a significant difference (chi square value = 49.61)
in the error rate among the four language groups for error 2, preposi-
tion usage. Chinese subjects made comparatively more preposition errors
than the other subjects while the Hindi subjects made comparatively
fewer errors than the other subjects.

3. The chi-square test was inapplicable for error 3, word order,
because of the sparseness of the frequencies tabulated from the
compositions.

L, There was not a significant difference (chi square value =
4.97) in the error rate among the four language groups for error L,
subject-verb agreement. The Chinese subjects, however, made slightly
more subject-verb errors, comparatively, than the other subjects.

5. There was a significant difference (chi square value = 23.20)
in the error rate among the four language groups for error 5, the
plurals of nouns. The Hindi and Chinese subjects made comparatively
more errors in forming the plurals of nouns than did the Spanish and
Persian subjects. The Spanish subjects made comparatively fewer errors
in this category than did the other subjects.

The contrastive analysis of the native languages of the subjects
with equivalent or similar features in English yielded the following

results:
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1. As had been stated in the literature (Ghadessy, 1976; Oller
and Reddings, 1971), the articles posed problems for all the language
groups in this study. The Spanish, Persian, Hindi, and Chinese sub-
jects' use of English articles seemed to have had interference from
their particular native language. Chinese, Hindi, and Persian subjects
had 24,73 percent, 50.91 percent, and 36.14 percent, respectively, of
their total errors in the category of article usage. The kind of
article error for these subjects was omission of the articles which
seems logical since neone of these languages have any features equivalent
to English articles,

The kind of article error made by the Spanish subjects, whe had
24.73 percent of their total errors in this category, was the inclusion
of "the" in sentences when it was not needed. This seemed logical since
Spanish nouns require articles in many instances where they would not be
required for English nouns.

2. The subjects' use of English prepositions may have had native
language interference faor all subjects except Hindi. The Chinese sub=
jects had difficulty using "in" and "at," and this difficulty could
have stemmed from the fact that the Chinese language makes na distinc-
tion between these two prepositions.

The Persian students had the same difficulty with these preposi-
tions, and, as was true with Chinese, the Persian language makes ne
distinction between these words. Even though Spanish has features that
are more nearly equivalent to English prepeositigns than the ether lan-
guages, preposition errors still accounted for 32.260 percent of the
Spanish subjects' total errors. Their prepositien errars in English

usually involved the kind that would have multi-translatiens in Spanish,
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i.e., "on" for "at," possibly stemming from the Spanish "en" being used
for "at," "in," or "on."

3. The Chinese, Persian, and Spanish subjects may have had native
language interference on their use of English subject-verb agreement.
The Chinese language does not have the feature agreement as does
English, and the Chinese subjects seemed to use singular and plural
verbs indiscriminately with singular and plural subjects in their
English sentences. The Persian subjects' errors in subject-verb agree-
ment seemed to be caused by the semantic difference in certain singular
and plural Persian and English nouns, i.e., ''crowd" is singular in
English but plural in Persian. The Spanish subjects' error in subject=-
verb agreement was consistently omitting the '"s'" for third person
singular present tense Yerbs which may have stemmed from the fact that
the '"s'" is not used with these verbs in Spanish but rather on second
person-familiar singular verbs.

4, The writing of English plurals of nouns may have had native
language interference for Chinese and Hindi subjects. Chinese nouns
are usually singular even if they have a plural indicator before them.
The Chinese subjects' errors reflected this principle in their English
sentences (ex., '"'many change'"). Word order may have been a facter in
the interference of Hindi on these subjects' use of English plurals of
nouns, The semanfic difference between English and Hindi neuns may have
been the basis for the subjects' errors (30,63 percent of their tgtal

errors),
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Conclusions

The following conclusions were formulated upon the basis of the
findings of this research:

1, This research supported previous conclusions in the literature
that international students have difficulty with English articles. All
subjects in this study-~Persian, Chinese, Hindi, and Spanish--had a
significant portion of their total errors in the category of article
usage.

2, Contrastive analysis can be used to compare structures in the
native language and the target language of the learner.

3. A probable basis for a learner's errors in the target language
is interference frem his native language. The Chinese, Persian, Hindi,
and Spanish subjects had interference from their particular native
language on their use of English articlesj the Chinese, Persian, and
Spanish subjeets had interference from their particular native language
on their forming the plurals of English nouns.

L, The data frem this research did not support previous research
reparted in the literature that English ward order, especially the

guestion form, is difficult for most internatienal students,
Recommendat ions

As a result of this study, the follewing recaommendatiens are given:

1, that further research be conducted on the compositions of stu=
dents studying English as a second language whese native language is
Spanish, Persian, Hindi, or Chinese with the inclusien of the fellewing
variables: (a) age at whieh English was learned and (b) the learners!

present attitudes teward the English language and the Ameriean seeiety.
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2. that further research be conducted on student performance and
the psycholinguistic factors of positive and negative feedback of
teacher attitudes toward various cultures represented in an English-as~-
a~-second language classroom as exhibited through his/her nonverbal
communication with the students,.

3. that more detailed research be directed toward Spanish,
Persian, Hindi, and Chinese employing error analysis with contrastive
analysis, especially with the grammatical features, word order, and
subject=verb agreement.

4, that research be directed toward the development of teaching
materials for English-as-a=second language courses based on error
analysis/contrastive analysis with the testing of these materials from
specifically designed instructienal medules for particular language
groups. |

5. that English=as-a=second language teachers employ the contras=-
tive analysis findings of this study when analyzing the compesitiens of
Chinese, Persian, Hindi, and Spanish students,

6. that English~as=a-second language teachers greoup the students'
cempesitiens by native language in order te determine if ecertain errers
are eensistent for certain students,

7. that, when cenferring with internatienal students ecencerning
their errers, English-as=a=secand language teachers diseuss the
similarities and differences between English and the partieular native

language.
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TABLE X

TYPICAL ERRORS IN THE USE OF ARTICLES
BY CHINESE SUBJECTS

77

1. Omission of "the"
(a) Before a specific proper adjective -~
(i) Since it is under British system
(b) Before a unique noun --
(i) Half of people working
(c) Before nouns modified by "of phrases' =~
(i)  An island province of Republic of China
(ii) It is acting capital of my eountry
2, "the'" Used instead of "a"
(a) Before an indefinite pronoun modified by an "of phrase' ==
(i) The above are only the few of them,
(b) Before a noun defined by an adjective —--
(i) Traffic made the noisy voice.
3. Omission of "a'
(a) Before nouns behaving like abstract nouns defined by
adjectives --
(i) It is very interesting thing
(ii) Didn't have traffic problem
(b) Before a class noun --
(i)  Can help neighbor
4, ma" instead of "an"

(a) Before a consonant/noun with an intervening vewel/adjective ==

(i) Shopping is a easy way,




TYPICAL ERRORS IN THE USE OF ARTICLES BY PERSIAN SUBJECTS

TABLE XI

78

1. Omission of '"the
(a) Before nouns made particular in context --
(i) It is located in southern part
(ii) wvisit it in future
(b) Before unique nouns --
(i)  In spring, weather is chilly
(ii) Persian Gulf is
(c) Before nouns modified by "of" phrases ~-
(i) It represents glory of an ancient country
(ii) There are nice streets in capital of Iran
(d) Before nouns of nationality --
(i) Some of Iranian people
(ii) which is one of Persian months
2. Omission of "a"

(a) Before
(i)
(ii)

‘nouns defined by adjectives --

We have very hot climate

Tehran is crowded city

(iii) They have good time

(b) Before
(i)
(ii)

indefinite houns --
Nowrooze is celebration in Favardin

He has misconception about

(iii) city with population




TABLE XI (Continued)
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3. "a" instead of @
(a) Before an uncountable noun --

(i) hometown has a pleasant weather

L. "the" instead of
(a) Before a proper noun --
(i) During the August and September
(b) Before a plural noun --

(i) Shops which sell the foreign materials,




TABLE XII

TYPICAL ERRORS IN THE USE OF ARTICLES BY HINDI SUBJECTS

1. Omission of "the"
(a) Before a unique noun -- People worship sun
(b) Before a specific date —; On 1kth of August
(c) Before superlatives --
(1) Those are most ancient structures
(ii) They built most beautiful constructions
(d) Before unique proper nouns --
(i) Taj Mahal is one
(ii) sayings from Holy Koran
2. '"the" instead of "a"
Before nouns modified by "of" phrases --
(i) Bombay is the land of beautiful beaches
(ii) Bombay is the land of businessmen
3. "a" instead of '"an"
(a) Before a vowel/adjective‘—— It is a attractive
(b) Before a vowel/noun -- Working in a industry
k., "a" instead of "the"
Before definite nouns --
(i) Now it is a one which draws
(ii) It is a capital of one of the biggest states
5. '"the'" instead of

(a)

Before

(b)

Before

a proper name -- The India

an abstract noun -- The life has net




TABLE XII (Continued)
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6. Omission of '"a"
Before indefinite nouns --
(i) following different religion

(ii) In couple of minutes




TABLE XIII

TYPICAL ERRORS IN THE USE OF ARTICLES BY SPANISH SUBJECTS
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1. Omission of ''"the"
(a) Before a superlative -- Perhaps, most difficult thing
(b) Before a specific number -- bigger than forty-eight states
of the United States
(c) Before a specific adjective/noun ~- Political organization in
Valencia
2. "the'" instead of
(a) Before a proper noun —- around the Stillwater
(b) Before an abstract noun -- The nature is
3. Omission of "a"

(a) Lanoinda is poor town
(b) Culture has great effect on language

(c) Child doesn't speak like a professor

"a" instead of ¢ or "an"
(a) Before adjectives or nouns beginning with a vowel --
(i) It is a industrial town
(ii) is a important educational center
(iii) for a opportunity
(b) Before uncountables —--
(i). a nice weather

(ii) Caracas has a wonderful weather
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TABLE XIV

TYPICAL ERRORS IN THE USE OF PREPOSITIONS

BY CHINESE SUBJECTS

84

1. "in" instead of
"ep" lots of schools in there
"at™" works in OSU
""on" living in a small island
2. Omission of
"to! to go back my hometown
"of the" I spent most time
"of" many kinds vegetables
"in" to study college
"on the" around it except west side.
"with" talked my friends
3. "to!" instead of
"for" as to the weather
"with!" unfamiliar to it now
L, m"Mat" instead of
"for" lived there at fifteen years
"in" beautiful country at Tung-Kang
5. "on!" instead of

ep™ was born on there

"in" swimming on the summer
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TABLE XV

TYPICAL ERRORS IN THE USE OF PREPOSITIONS
BY PERSIAN SUBJECTS

instead of
! In this year a big dam was

"within" is in fifty kilometers north

"for" have a great reputation in hospitality
"on'" is in twenty-first of March
"oy It is bounded in Turkey

instead of
"in" weather of my city at summer

"on" right at the shore

instead of
ep" Most of Iranians
in north of Tehran

The average of salary

instead of
! nobody trusts to the weather
reach to their office

overcame to the giants




TABLE XVI

TYPICAL ERRORS IN THE USE OF PREPOSITIONS
BY HINDI SUBJECTS
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1. "in!" instead of
e I joined in a high school
I joined in /a/ university
spread in a radius

"on! or in a playground

2. Omission of

"with!" to get along each other

3, "of" instead of

Mep!! Most of scientists
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TABLE XVII

TYPICAL ERRORS IN THE USE OF PREPOSITIONS
BY SPANISH SUBJECTS

1. "to!" instead of
ep" when they enter to the elevator
They greet t6 the neighbors
When I left to Oklahoma
"in" We arrived to Tishomingo
I went to live to Valencia
2. M"at!" instead of
"in" In a beautiful place at South America
"on" At both sides of the road
3. "of" instead of
"from" 200 Klms of the capital, Caracas
"in" feels happy of helping
"ep" The average of temperature
L, "in" instead of
"from" their vacations in school
"at" changing in the same time
5. '"on'" instead of

"in" We went on the car
small city on an elevated valley
on the whole country

sky turns on many colors




TABLE XVII (Continued)
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6. "p" instead of
"ofM because the small size of the town

because its contribution to our national
economy
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TABLE XVIII

TYPICAL ERRORS IN WORD ORDER BY CHINESE SUBJECTS
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1. Pronoun courtesy ~- 1st person pronoun follows noun --
Because I and farmers
2. An adverb modifying a verb --
I like also my hometown
TABLE XIX
TYPICAL ERRORS IN WORD ORDER BY PERSIAN SUBJECTS
1. Dual specific adjectives modifying a noun --
tombs of the Iranian famous poets |
TABLE XX
TYPICAL ERRORS IN WORD ORDER BY HINDI SUBJECTS
1. Adjective + noun fer understood relative prenoun/verb
+ predicate adjective --
The independent industry on foreign resources is no
sign of progress.
2. Noun + has + not + adverb + verb + ed for noun + has + net

+ verb + ed + adverb --

The life has not much changed.




TABLE XXI

TYPICAL ERRORS IN WORD ORDER BY SPANISH SUBJECTS
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1. Modifying phrases + independent clause for independent clause
+ modifying phrases --
(a) The whole year there are harvests
(b) In this town I was living
2. Noun + adjective for adjective + noun --
(a) The structure political is similar
(b). My hometown is Caracas, which is also the capital of my
country home
3. Placement of adverbs --

(a) We have also big cities
(b) The climate always is fresh
(c) I will forget never my hometown

(d) The people always are friendly
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TABLE XXII

TYPICAL ERRORS IN SUBJECT-VERB AGREEMENT
BY CHINESE SUBJECTS

1. Singular count noun + stem (plural to be) for singular count noun
+ stem (singular to be) ==

(a) I were born

(b) Chinese food are known

2. Singular count noun + stem for singular count noun + stem + s --
(a) A bridge hang
(b) My husband work

(¢) It taste good

3. Indefinite pronoun + noun + plural verb for indefinite pronoun
+ noun + singular verb --

(a) Every person like
(b) Everything were changed

(c) Every student have

L, Mass count noun + singular verb for mass count noun + plural verb ~--
(a) My hometown people is
(b) People is friendly
(c) People goes there

(d) Customs is changed
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TABLE XXIII

TYPICAL ERRORS IN SUBJECT-VERB AGREEMENT
BY PERSIAN SUBJECTS

1. Mass count noun + singular verb for mass count noun
+ plural verb -=

(a) The people needs
(b) 1Its ruins is
(c) People knows

(d) 1Its changes is unpredictable

2. Expletive + singular verb + plural verb for expletive + plural
verb + plural noun ==

(a) There is many

(b) There is heavy snows

(c) There is lots of

(d) There is many ancient buildings

(e) There is not high temperatures

3. Singular noun/pronoun with plural deep structure + plural verb for
singular noun/proncun with plural deep structure + singular verb --

(a) Everybody go
(b) A big crowd come

(c) Heavy traffic sometime cause




TABLE XXIV

TYPICAL ERRORS IN SUBJECT-VERB AGREEMENT
BY HINDI SUBJECTS
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1. Mass count noun + singular verb for mass count noun + plural
verb -- '

(a) People is

(b) Lots of visitors comes to visit the Taj Mahal

2. Singular noun/pronoun + plural verb for singular noun/pronoun
+ singular verb ==

(a) It look like

(b) The dress worn by Indians are different from place-to-
place

3. Plural noun + singular verb for plural noun + plural verb --
(a) Foods eaten by Indians is
(b) Lots of students studies there

(c) System in these countries plays

L. Expletive + plural verb + singular noun for expletive + singular
verb + singular noun --

(a) There are still many land uncultivated

5. Relative pronoun with singular antecedent + plural verb for
relative pronoun with singular antecedent + singular verb --

(a) A country which have
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TABLE XXV

TYPICAL ERRORS IN SUBJECT-VERB AGREEMENT
BY SPANISH SUBJECTS

1. Mass count noun + singular verb for mass count noun + plural verb --

(a) People is human

2. Singular subject + have for singular subject + has --
(a) It have a very important university
(b) Valencia have probably 500,000 people

(c) It have 40,000 students

3. Relative pronoun (singular antecedent) + plural verb for relative
pronoun (singular antecedent) + singular verb --

(a) The main thing which affect

(b) a person who want to help

L., Miscellaneous Errors -

(a) Expletive + singular verb + plural noun for expletive
+ plural verb + plural noun --

(i) There is the laws

(b) Expletive + infinitive (be) for expletive + singular
form (third person)

(i) Although there be an association

(¢c) Singular indefinite pronoun + plural verb for singular
indefinite pronoun + singular verb --

(i) When anybody need help
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TABLE XXVI

TYPICAL ERRORS IN FORMING THE PLURALS OF NOUNS
BY CHINESE SUBJECTS

1. Singular nouns for plural nouns determined by context =--
They are gentle to the native
Different types and different classes of restaurant
School still can't accept all of the students
The feature of the habour

Except for summer vacation

2. Singular noun for "many"/"most" + plural noun --
I saw many new building
Most system
There are many administration
You can find many interesting and old custom

There are many school

3. Miscellaneous Errors

Plural demonstrative pronoun + singular noun for plural noun --
these little town

Singular indefinite pronoun + plural noun for singular noun --
Every kinds of food

Faulty parallelism =--
feet, inch, pound

Singular noun for plural noun --
all woman

Preposition + adjective + singular noun for plural noun --

In British unit




TABLE XXVII

TYPICAL ERRORS IN FORMING THE PLURALS OF NOUNS
BY PERSIAN SUBJECTS

99

1. Singular nouns for plural nouns determined by context =--
(a) Building which are located
(b) Theyigive present to children
(c) Tﬁey deéorate their house

(d) fruits, especially pear

2. Plural numeral + singular noun for plural numeral + plural noun ==
(a) 10 or 12 street

(b) The number of car

3. '"Many" + singular noun for "many' + plural noun ==
(a) There is many university
(f)‘ There are many library in Tehran
(¢) My country doesn't have many river

(d) There are not many luxury or modern things in this bazar

4, Plural indicator (context) + "of" phrase (singular) noun for
plural indicator (context) + "of' phrase (plural) noun ==

(a) one of the most favour poet

(b) Pahlavi University is one of the biggest university
in Iran

(e} A lot of different dialect

(d) People had a lot of problem




100

TABLE XXVII (Continued)

5. Plural indefinite (all) or demonstrative (these) pronoun
+ singular noun for plural noun

(a) All the tourist
(b) For all these reason

(c) You can see all part




TABLE XXVIII

TYPICAL ERRORS IN FORMING THE PLURALS OF NOUNS
BY HINDI SUBJECTS
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1.

Singular nouns for plural nouns determined by context =--

(a)
(b)
(c)

Winter and summer session
Cooperation between developed nation

by the Indian muslim

2.

Plural numeral + singular noun for plural numeral + plural noun --

(a)
(b)
(c)

Four are general university
about five degree centigrade

There are six university

3.

Plural indicator (context) + "of" phrase (singular) noun for
plural indicator (context) + "of" phrase (plural) noun --

(a)
(b)
(c)
(a)
(e)

(£)

a lot of business shop

lots of student

one of the biggest city

one of the well-known tourist center
a lot of article

so many different types of question

k.,

"Many" + singular noun for ''many" + plural noun --

(a)
(b)
(c)

It has many place
from many part

There are many factor

5.

Singular demonstrative proneun + plural noun for singular

demonstrative pronoun + singular noun --

(a)
(p)

In this countries

affecting this problems
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TABLE XXIX

TYPICAL ERRORS IN FORMING THE PLURALS OF NOUNS
BY SPANISH SUBJECTS

1. Singular nouns for plural nouns determined by context =-
(a) They work in several factory and company
(b) Guatemala has two season
(c) All the family who lived there were known to each other
(d) but only 15 to 20 floor

(e) We have only two defined season

2. Expletive + plural verb + singular noun for expletive + plural
verb + plural noun =--

(a) There are no physicians or dentist

(b) There are different professional course
(c) There are high building

(d) There are harvest the whole year

(e) There are also 1,100 instructor

3. Hypercorrection --
(a) Plural marker (s) where unnecessary --
(i) There are 300,000 peoples in this town

(b) Singular indefinite pronoun + plural noun for singular
indefinite pronoun + singular noun --

(i) We passed through another towns named Ada

(ii) Another things about my town
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SPANISH

ERROR #1--OMISSION OF OR INAPPROPRIATE USE OF ARTICLES

Sample Sentences

1.

Error - It is a industrial town.
Correction - It is an industrial town.
Translation

Es un pueblo industrial.
Is a town industrial.

Error - Culture has great effect on language.
Correction - Culture has a great effect on language.

Translation

La cultura tiene wun gran efecto en 1la lengua.

The culture has a great effect in the language.
Error - I would like to visit other towns around the Stillwater.,
Correction - I would like to visit other towns around Stillwater.
Translation

Me gustaria visitar otros pueblos de 1los alrededores
Me would please to visit other towns of the surroundings

de Stillwater.
of Stillwater.

Error -~ Child doesn't speak like a professor.
Correction - A child doesn't speak like a professor.

Translation
Un nino no habla como un professor.

A child not speak like a professor.

104

Error - Everybody must wait early or late for a opportunity to live

in this period.
Correction - Everybody must wait early or late for an opportunity
to live in this period.

Translation

Todos deben esperar temprano o tarde una oportunidad
All should wait early or late an opportunity
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SPANISH
ERROR #1--OMISSION OF OR INAPPROPRIATE USE OF ARTICLES continued.
Sample sentences
5. (Continued)

para vivir en este periodo.
to live in this period.

6. Error - Caracas has a wonderful weather.
Correction - Caracas has wonderful weather.

Translation
Caracas tiene un clima maravilloso.
Caracas has a weather wonderful.

7. Error -~ The nature is very beautiful there.
Correction - Nature is very beautiful there.

Translation
La naturaleza es muy hermosa ahi.
The nature is very Dbeautiful there.

8. Error - The places of the work were twenty miles from the town.
Correction -~ The places of work were twenty miles from the town.

Translation

Los sitios de trabajo estaban a veinte millas del
The places - of work were to twenty miles from the

pueblo.
town.
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SPANISH
ERROR #2--ERRORS IN THE USE OF PREPOSITIONS

1. Error - Valencia is situated 200 klms of the capital, Caracas.
Correction - Valencia is situated 200 klms from the capital, Caracas

Translation
Valencia esta situada a 200 Klms de 1la capital, Caracas.
Valencia is situated to 200 Klms of the capital, Caracas.

2. Error - We went on the car of my friend.
Correction - We went in the car of my friend.

Translation
Fuimos en el coche de mi amigo.
We went in the car of my friend,

3. Error - At both sides of the road we saw many cows.
Correction - On both sides of the road we saw many cows.

Translation
A ambos lados del camino vimos muchas vacas.
To both sides of the road we saw many Ccows.

4., Error - We passed across another town named Ada.
Correction -~ We passed through another town named Ada.

Translation
Pasamos por otro pueblo 1llamado Ada.

We passed through another town named Ada.

5. Error - It was not different with other towns in Venezuela.
Correction - It was not different from other towns in Venezuela.
Translation

No era distinto de 1los otros pueblos de Venezuela.
Not was different from the other towns of Venezuela.

6. Error - On the whole County, we have only two defined seasons.
Correction - In the whole County, we have only two defined seasons.

Translation
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SPANISH
ERROR #2--ERRORS IN THE USE OF PREPOSITIONS continued.
6. (Continued)

En el condado entero no tenemos mas que dos estaciones
In the county whole not we have more than two seasons

definidas.
defined.

7. Error - It is a small city on an elevated valley.
Correction - It is a small city in an elevated valley.

Translation
Es una ciudad pequena en un valle elevado.
Is a city small in a valley elevated.

.

8. Error - They greet each other when they enter to the elevator.
Correction - They greet each other when they enter the elevator.

Translation
Se saludan cuando entran en el ascensor.
They greet each other when they enter in the elevator.

9, Error - Our house was different 2£ the othersa
Correction - Our house was different from the others.

Translation
Nuestra casa era distinta de 1las otras.
Our house was different from the others.
10. Error - Through the years, the city was growing, and it was
changing in the same time.
Correction - Through the years, the city was growing, and it was
changing at the same time.

Translation

A traves de los anos la ciudad estaba creciendo vy
Through the years the city was growing and

cambiando al mismo tiempo.
changing at the same time.
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SPANISH
ERROR #3--ERROR IN WORD ORDER (BOTH QUESTION AND STATEMENT)

1. Error - We have also big cities.
Correction - We also have big cities

Translation
Tambien tenemos ciudades grandes.
Also we have cities big.

2. Error - The structure political is similar to that in Oklahoma.
Correction - The political structure is similar to that in Oklahoma.

Translation
La estructura politica es semejante a la de Oklahoma.
The structure political is similar to the of Oklahoma.

3. Error - The people always are freiendly.
Correction - The people are always friendly.

Translation
La gente siempre es amigable.
The people always is friendly.,

L., Error - I will forget never my hometown.
Correction ~ I never will forget my hometown.

Translation
Nunca olvidare mi pueblo natal.
Never 1 will forget my town home,
5. Error - My hemetown is Caracas, which is also the capital of my
country home.
Correction - My hometown is Caracas, which is alseo the capital of
my home country.

Translation

Mi puebloe natal es Caracas que tambien es la capital
My town home is Caracas that also is the capital

de mi pais.
of my country,
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SPANISH
ERROR #L4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB

1. Error - It have a very important university
Correction - It has a very important university.

Translation
Tiene una universidad muy importante.
Has a university very important.

2. Error - The main thing which affect language is culture.
Correction - The main thing which affects language is culture.

Translation
Lo principal que afecta 1la lengua es la cultura.
The main thing that affects the language is the culture,

3. Error - In the evening the sky turn many colors.
Correction - In the evening the sky turns many colors.

Translation
Al anochecer el cielo se vuelve de muchos colores.
At  dusk the sky turns of many colors,

L. Error - There is the laws of all the country.
Corrections - There are the laws of the country.

Translation
Hay 1las leyes del pais.
There are the laws of the country.
5. Error - When anybody need help, there is always a person who wants
to help.
Corrections - When anybody needs help, there is always a person who
wants to help.

Translation

Cuando alguien necesita ayuda siempre hay alguna persona
When somebody needs help always there is some person

que quiere ayudar,
that wants to help.
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SPANISH

ERROR #4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB continued,

6.

Error -~ Although there be an association to help those poor people,
I don't like to see them walking through the streets,
Correction - Although there is an association to help those poor
people, I don't like to see them walking through the
streets.

Translation

Aunque haya una sociedad para ayudar a esos pobres,
Altheugh there is an association to help to thoese poor,

no me gusta verlos caminande por las calles,
not me pleases to see them walking through the streets,

Error -~ People is human.
Correction - People are human.

Translation
La gente es humana.

The people is human,



111

SPANISH

ERROR #5--FORMING THE PLURALS OF NOUNS

1.

5.

Error - They work in several factory and company.
Correction - They work in several factories and companies.

Translation
Trabajan en varias fabricas y companias.
They work in several factories and companies.

Error - There are different professional course
Correction - There are different professional courses.

Translation
Hay diferentes cursos profesionales.
There are different courses professional.

Error - We passed through another towns named Ada.
Correction ~ We passed through another town named Ada.

Translation
Pasamos por otro pueblo 1llamado Ada.
We passed through another town named Ada.

Error - There are 300,000 peoples in this town.
Correction - There are 300,000 people in this town.

Translation
Hay 300.000 personas en esta ciudad.
There are 300,000 persons in this city.

Error - Guatemala has two season.
Correction = Guatemala has two seasons.

Translation
Guatemala tiene dos estaciones.

Guatemala has two seasons,
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SPANISH
ERROR #5--FORMING THE PLURALS OF NOUNS continued.,

6. Error - Another things about my town is its ground level.
Correction - Another thing about my tewn is its ground level.

Translation
Otra cosa de mi pueblo es el nivel del terreno.
Another thing of my town is the level of the ground,

7. Error -~ All the familz who lived there were known to each other,
Correction ~ All the families who lived there were known to each
otheP.

Translation

Todas las familias que vivian alli se conocian,

All the families that 1lived there knew each other,

8. Error - There are no physicians or dentists,
Correction = There are no physicians or dentists.

Translatien
No hay medicoes ni dentistas,
Not there are physicians neither dentists.
9. Errer - The president and other minister are designated far five
years.
Caorrection - The president and other ministers are designated feor
five years.

Translation

El presidente y otros ministros san nombrades por
The president and ather ministers are designated far

cinco anos,
five years.
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_PERSIAN

ERROR #1~-OMISSION FOR INAPPROPRIATE USE OF ARTICLES

Sample Sentences -- Read from right to left.

1. Error -~ In the summer, we have very hot climate in the south.
Correction - In the summer, we have a very hot climate in the South.

Translation ’/
R R - L g
is hot very Summer n Secth of wealher

2. Error = It 1s located in southern part of Iran.
Correction - It is located in the Southern part of Iran.

Translation -~ ) . -
4'/_)/ /}) ) W - ,J )

has  Laocale IRAN  Southern Fart

3. Errer - (In) spring, weather is chilly with rain.
Correction - In spring, the weather is chilly from rain.
Translation ~_, ~ . -
T w P v IJQ (J " ,”“;h" .

is

oo/ SP"‘"I’ of ¢ weaiher m,w of Becaudse

4. Evrar --Mashhad attracts a lot of people during the August and September.
Carrection - Mashhad attracts a lot of people during August and September.

. Trans]atmn e - _ 7
. At ,f/ 44,,4 ,gyéd Cﬁr’ gﬁ4 ,z”ﬁﬂ*—f ., = el

AAAAA £ of manihs in

5. Eprar - Tehran is crowded city.
Correction - Tehran is a crowded city

Translation

= & “

£ Crowded of ’ g,‘/; 7ehran
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PERSIAN

ERROR #1--OMISSION FOR INAPPROPRIATE USE OF ARTICLES continued.

Sample Sentences

10.

Error - We have a wonderful weather in early spring.
Correction - We have wonderful weather in early spring.

Translation _ . J
"TJ _JL) P b-/‘ P W "4} / L2
1 exes f/ry very S,)r;nl ,f ea,r// ’f Nea,t?uzr

Error - It represents glory of an ancient country.
Correction - It represents the glory of an ancient country.

Translation - e -
T~ 2, ' y
-7 J u\‘/ p Py - - V4
/4 anceen coun/r/ one '/J/”’/ of ’epm‘”n&d,;‘

Error - There are nice streets in capital of Iran.
Cgorrection - There are nice streets in the capital of Iran.

Translation . . i

y . o/ - ¢
2 s, o’b{w vl T

has  pice  of streek  rAN of Capclal

Error - Newrooze is celebration in Farvardin.
Correction - Nowrooze is a celebration in Farvardin.

‘7// LY A ,')/).’ cjy

I8 Fxrvara‘m n /Ya,-o a2 a/ ee/e é,—‘_t/a'm

Translation

Error - They got the permission from the respansible authorities.
Correction - They got permission from the responsible authorities.

Translation

r~

/
- = .
P w (J,f/ s 2 w)
I? I /;crm::ma'n fu?;m;/ola a u[ﬁan’f:é 5 / /_}1 ey



PERSIAN

ERROR #2--ERRORS IN THE USE OF PREPOSITIONS

Sample Sentences -- Read from right to left.

1. Error - Today, we can see or read by news which poor. countries do not
have good technology.
Correction - Today, we can see or read in the news which poor countries
do not have good technology.

_Translation =~ -
-2 A S 4L 0}" Sl by / vt Wil
. JnJ,cfu/»m/gt/ lack (hat poer ,fe,“n,l,,u ahbest  news Y“ean  we -/;da./
(J':"( ') oA)
. cresd Tor  Sec
2. Error - UsuaHy, nobody trusts ‘co the weather in my town.
Correction - Usually, nobody trusts the weather in my town.

are

Translation . y .
T v et Vsl U
. not has  Trust ours  of c/'/; wealther 1o Nehody Uswally

3. Error - We have native dress, but we dress regualr clothes.
Correction - We have native dress, but we dress in regular clothes.

Translation

O R S
wear reljw&-" clothes [focal — Olothes fave .S/Difz m e

4. Error - The weather of my city at summer is not very hot.
Correction - The weather of my city in summer is not very hot.

Translation *~ ‘ - 2
s et (J""L"/ o : Vaad /b"

116

15 nol Aot very Jummer in  our of £’//; of * Weaiher

5. Error - The grave of Cyrus the Great is in fifty kilometers north of Shiraz.
Correction - The grave of Cyrus the Great is within fifty kilometers north
Translation - - Ve P

of Shiraz.
e
- 2 ) . - [~ ¥4
.= /J/"" V/k" T ey S vJ
X S‘fumz- of Rorit kilometers j’ /‘/ i Great of * Cyrus  of (Prave
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PERSIAN

ERROR #2--ERRORS IN THE USE OF PREPOSITIONS continued.

Sample Sentences

6. Error - People of my city, Shiraz, have a great reputation in hospitality.
Correction - People of my city, Sh1raz, have a great reputation for hospitality.

Translation o
e Crw - T (o
have fame Aa.r/,;/‘.//'gv s owr of Shiraz of (20ple

7. Error - From my eyes, it is the best and nicest city in the world.
Correction - In my eyes, it is the best and nicest city in the world.

Translation : —

AR O T Y S v

0 werld in a//; ‘ mce..r/ and /)e.r/ fhat Y of gpinion /o
8. Error - Some streets have much flowers across the sidewalks.
Correction - Some streets have many flowers on the sidewalks.

Translation S . .
Zty G WiLs 2 S @y ol

15 decoraled fluver  streel of many of /z:",yemtn ts

9. Error - In this year a big dam that is named Mohamed Resja Pahlaui was built.
Correction - This year a big dam that is named Mohamed Resja Pahlaui was built.

Translation ) — / -
N A (~ &~ J
. becime buitl  Rhlavi Reza (Tohsmmad rrarme Lo é/d'v darr gear /A

10. Error - It is bounded in Turkey at north.
Correction It is bounded by Turkey on the north.

Translation .
- / -
~ i ~ ¢ N Y I
k/:f ProX /'rm'; 7ur£e/ with  Nlarih loward g/
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PERSIAN

ERROR #3--ERRORS IN WORD ORDER (BOTH QUESTION AND STATEMENT)

Sample Sentences -~ Read from right to left.

1. Error - In Shiraz, there are the tombs of the Iranian famous poets and
scientists.

Correction - In Shiraz, there are the tombs of the famous Iranian and
scientists.

Translation

2, % s s L

5/1/}:& ”r /rA_;L of farmous Sceenliili  and poels of ey



PERSIAN

ERROR #4-~LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB

Sample Sentences -- Read from right to left.

1. Error - There is many university in this city.
Correction - There are many universities in this city.

Translation - </ ) :."/,
/R Vel 7T W Gt o w &7
. have  wxisterce il Jhis n many " of  Universities
2. Error - Everybody go to his father and mother's home.
Correction - Everybody goes to his father and mother's home.
Translation ' pd
YV od /’;} ] ) A AT - UJ A0
- - k) ’ )
. goes  rroiher and faiher of fowie Lo perwn  Cich
3. Error - People knows Shiraz as the city of roses.
Correctton - People know Shiraz as the city of roses.
Translation . 2 ) -
T T N e
krow roce of 2//; rame Lo Shiraz /%a/:/é

4. Error - Good asphalt communication roads goes through Shiraz.
Correction - Good asphalt communication roads go through Shiraz.

Translation | ) ) .
A S S QA ) - o Sw oww
oo pasd Shwar of donrective jgod of asphid I of Roidls

5. Error - Its ruins is glorious.
Correction - Its ruins are glorious.

Translation
n:”d *:./u ¢ ‘/_{" r’J/o
“ & /dﬂ/ Nl.‘;b af Rrwns
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PERSIAN

ERROR #4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB continued.

Sample Sentences

6. Error-- There are many museums which is good centers to see the history of

Persia.
Correction - There are many museums which are good centers to see the history
of Persia.
Translation . 7

. > ! .
LA / Z 0 zecr (’); 354 ) L <1 w/ e
Lare Braw of /mhry f wrderstanc for  good of contir pary of mucisums of Ciislence
d ry
7. Error - There is lots of flower and tree round river.
Correction - There are lots of flowers and trees around the river,

Transiation | ;,b . P
s P F v . (e o2,y s w?
. bave existerce river arewnd n rmany Lrees and  [flowers

8. Error - A big crowd come to visit my hometwon every year.
Correction - A big crowd comes to visit my hometown every year.

Translation . ) o i
e v % v o J .
come  our of il seeiry  Sfor éz; p/ crosd year Cvery

9. Error - Its changes is unpredictable.
Correction - Its changes are unpredictable.

Translation . . _
- - - ) -—
ARV Jo S e
“ Brediction  ahilify Aeyond weathsr of Changes
10. Error - The most important and recent ones is Bazar Vakil and Masjed Vakil.
Correction - The most important and recent ones are Bazar Vakil and
Masjied Vakil.

_ Translat1on e -
7/ dJ’ S LJJ - J ‘ W/ U/AM s (J//J

. w Vakit a/ﬂuJ:J and Vuki! of /3:‘.2-4’ /ﬁcy o mot pew  and of most jm,;w/a.nx‘



PERSIAN

ERROR #5-=FORMING THE PLURALS OF NOUNS

Sample Sentences -- Read from right to left.

1. Error - These parks are the best place for study, walking, and resting.
Correction - These parks are the best places for studying, walking, and
resting.
/

Sy 7.
G W S

. -

_ 5~ Translation i 21 .
ik T, u,,'(—,z /Y A

. oare ,I'N/rr"/ and Nul‘./}‘/ Sfudy:;y for jood of Places /)Mk-f 7y,

2. Error - For Nowrooze, they buy new clothes, and they decorate their house.
Correction - For Nowrooze, they buy new clothes, and they decorate their
houses.

Translation . » _
o skt (074 Lo Ei,:LA s w? S ~//Qj Y4 v c{{
J; dtﬂ;m.fz;n shesr of boues and buy  new of e'/a/;Sn Nowrooz  for /he y

3. Error - They give present to children.
Correction - They give presents to children.

. ~
Translation

g o s -

Yz ve presen Vs c'/u'/'a/ren to lhey

4. Error - Persia has many sightseeings and historical places.
Correction - Persia has many sightseeing and historical places.

Translation ) " &
i ' ¢ i} % o
gy Y Ce o S I b T

-

T
5 MM/:/s,'Jhl‘u;l;y.f Pluces and of hii toriead of places of in possesion lersic
5. Error - There are many library in Tehran.
Correction - There are many libraries in Tehran.
Translation _
) - . S
s WP 4 « G o U

Alave. exiifence lehran N many

4 N .
a/ Libraries
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PERSIAN

ERROR #5-~FORMING THE PLURALS OF NOUNS continued.
Sample Sentences

6. Error - I hope that Tehran be a good city for Iranian.
Correction - I hope that Tehran is a good city for Iranians.
Translation
- ) 131 . B /- S A
1 7] s Js yad el 4 r 7
be Lranians /e good of t/'/; lebrin [hat —J Hope
7. Error - The number of car is so much that there is a big traffic problem.
Correction - The number of cars is so much that there is a big traffic problem.
-, 4 ,  Translation oL o . - i
T dx s s B PN Lo Lj/ §Z =/
i A’) Pronlem /"//’." fhat i extenl lo Cars of Crcess
8. Error - Tehran has many modern building
Correction - Tehran has many modern buildings.
Translation - “_'4 /-
)] ql/' oA w - et
has meany modern ém'/a/:.;y: lebran
9. Error - My country doesn't have many river.
Correction - My country doesn't have many rivers.
Translation e
. 5, «, - 6. .
//j/ /.f’) ] P I 54, > @ 22/
. havenol existence qur Lountry ”m
10.

rmany of Rivers
_a,.__ﬂ

Error - Building which are located in the town are made by using bricks
and gypsum.

Correction - Buildings which are located in the town are made by using
bricks and gypsum.

Translation ; P Y —~ . &
i) are O S et s ﬂ/ 2 W
are bucllt j;]f;' um and bm.;k.l P f c,'/y

a/ Bu/./dl.?_r



APPENDIX H

TRANSLATIONS FROM HINDI

123



124

HINDI

ERROR #1--OMISSION OF OR INAPPROPRIATE USE OF ARTICLES

Sample Sentences

1. Error - Bombay is the land of beautiful beaches.
Correction - Bombay is a land of beautiful beaches.

Translation qqg /{37 ZI;,‘UTLﬁ ST a:.‘,
Bombay beoutiful beache ity (land) 13

2. Error - One is agricultural university.
Correction - One is an agricultural university.

A\
Translation 3_;‘rq, ,(d'ﬁ‘] lrenddy
One  yriculfural Univessity 13

3. Error - . . . and other four are general universities.
Correction - . . . and the other four are general universities.

.
Translation 34-',-‘2— E’»_Hﬂ 7T LT fcr'?”lﬂj’ ¥
and other  {our qenera/ Univedsibhes Ore

4. Error - In couple of minutes, one can be downtown.
Correction - In a couple of minutes, one can be downtown.

Translation d}r m a.\:‘q. ﬂ m QTJ ’
Coup\c in minuke o_!&m One Can be

5. Error - It is a capital city of one of the biggest states.
Correction - It is the capital city of one of the biggest states.

Translation \ 1
o aEw ez JEEA G X2
o bi”gsf‘ state Capifal C:{'y 174
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HINDI

ERROR #1--OMISSION OF OR INAPPROPRIATE USE OF ARTICLES continued.

10.

Error - They built most beautiful constructions.
Correction - They built the most beautiful constructions.

\ Ly : .
Translation B—Yo’ d—r;—, ’(ch gr,; L7 0/3772/? i‘» |
77;cy Mot beauhful Congtiuchom buslt

Error - There is shortage of food.
Correction - There is a shortage of food.

Translation Epzrfzrﬁ HeFer o’\il
fbm/ 51NZLA91L s

Error - The 1ife has not much changed.
Correction - Life has not changed much.

\)
Translation \fﬂffiﬁ,’- LT ,(j'i;’ﬂ' o’f’ZT h |
Life  much changed not

Error - They gained their independence few years back.
Correction - They gained their independence a few years back.

]
Translation 33‘&3 A6 ST el ZIT\J‘ oA l{ch ch—f‘ﬂ a!
Th ey IwJeponJ ence  few  Yearg back ga hed

Error - Students can make a good use of the opportunities available.
Correction - Students can make good use of the opportunities available.

Translation

I R |
(2otd M (T3 ! 4731' 3yzng Pl 5IFH I
chudemts  avauleble oppers gw)  Use  Cau make
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HINDI

ERROR #2--ERRORS IN THE USE OF PREPOSITIONS

Sample Sentences

1. Error - The area of my city is spread in a radius about twelve miles.
Correction - The area of my city is spread a radius of about twelve miles.

Translation ﬁ;} izl Sy oy Jﬂyﬁ crag  yko g’ﬂfc‘l‘,

My cily area  fwee wiles  Aadis  Spad i

2. Error - Most of scientists are concerned about the world population.
Correction - Most scientists are concerned about the world population.

N \ )
Translation ‘13’”‘) (e T g2 §G"2r7ﬁ s A e &
Mast  Seienhish Wobld  populabia Concernel are

3. Error - You will find many children playing cricket and hockey eith on
the street or in a playground.
Correction - You will Find many children playing cricket andhockey either
in the street or on a playground.

\
Translation g ,ﬂq‘ c/“z,e}m)/ [};} vz 27 0,7;7;) }ﬁf};z ?ﬂﬁ
. Yoo _ many  children  street eithe  play ground  cricket and
’quﬂ LTeht g4y |
Hockey Playing  find
4. Error - First I joined in a high school.
Correction - First I joined a high school.

Y g Ga s T 4 JTE#hH T/
T fast Hi'gh Schoo! Jotnes]



HINDI

ERROR #3--ERRORS IN WORD ORDER (BOTH QUESTION AND STATEMENT)

Sample Sentences

1. Error - The Tife has not much changed.
Correction - Life has not changed much.

Translation ;ﬁcfﬂ Ny .gﬁ\’/ o‘l'/é} g),\l
L' fe much chanjd not

127



128

HINDI

ERROR #4--LACK OF ‘AGREEMENT BETWEEN THE SUBJECT AND ITS VERB

Sample Sentences

1. Error - I welcome everyone to visit my town and see for themselves what
it look Tike.
Correction - I welcome everyone to visit my town and see for themselves
what it Tooks Tike.

it looks B v )
Translation ﬁ dT?flfg?i!’ M\% 1727713 ﬂa;"”m he U zﬂZ?” f{
\ I veyone my  town visik Welcome
3R 3T 3098 g &
and Hiemselves see  What it (looks "k;)

2. Error - Lots of visitors comes to visit the Taj Mahal.
Correction -~ Lots of visitors come to visit the Taj Mahal.

UL
Translation qg’a’,‘q‘ W,;;,ﬁ} ard H1d g’(cf,ﬁ, & pf?" 3h &
loks (of)  Yisitors Taj Mahal visit Come

3. Error - The foods eaten by Indians is more spicy than American food.
Correction - The food eaten by Indians is more spicy than American food.

Translation @‘?{Jo"ﬁ#;ﬁ A .(4)7?7 I LT HF AP 44:/73/4@’

Tndran s €aren food  American fond
mode  spiy is

4. Error - India is a country which have many different languages.

Correction - India is a country which has many different languages. \ \
) \

Translation (g’;!rw_m 2} g}y @‘) )‘)’?-Tﬁ erga, bl Qroma Q| |
l‘ml'a 'Colmby Which many JOM'-GJ' ,M?.“AJI—_‘ ic

5. Error - There are still many land uncultivated,
Correction - There is still much land uncultivated.

Translation it d/g’(ﬂﬂ STy 777 ey E,_.
Shil much  lad  umeulhvabed 1S



129

HINDI

ERROR #4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERT continued.

6. Error - The dress worn by Indians are different from place-to-place.
Correction - The dress worn by Indians is different from place-to-place.

Rz yrwms  s¥d R & Em 0
j:HJA'M.( dress place o pl«a. differen)- is
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HINDI

ERROR #5-~-FORMING THE PLURALS OF NOUNS

Sample Sentences

Error - There are six university.
Correction - There are six universities.

Translation "0} f&fz’/)tﬁ'd‘ ‘\’i"l
gix v sibes are

Error - One of the well known tourist center is the Taj Mahal.
Correction - One of the well known tourist centers is the Taj Mahal.

Translation  JITHIE oM UdFaa ,@2/7)/,)% ;{fﬂ&l i
Taj Mahal  ofall tounsk Centers  Well Knowm s

Error - There are many factor affecting this problems.
Correction - There are many factors affectiong this problem.

Translation z]" Jjﬁg—ﬁ‘c" 0/:{!/ 9/471'17}. tl“/.'
Hhis  Problem  many  fackit  are

Error - Newspaper and journals carry-a lot of article about its problem.
Correction - News?agers and journals carry a lot of articles about its
problem.

\ - S
Translation iTz/% q's"r g;}‘z" W«F’ W{WW g a a4y a

{1 News pap 14 @ Tornds P/!.bblem lobF aahdes
A g |
Candy

Error - Tourist flock on full-moon days to view the building,
Correction - Tourists flock on full-moon days to view the building.

slati - | p
Translation ?/'I;?E""";' sﬁﬂ Wﬁﬂ\ HHG Zéyﬂlda\ rﬁh 37%d
full-moon days  Fouriks &‘"‘/‘,”'j To view fock

as &



HINDI

ERROR #5--FORMING THE PLURALS OF NOUNS continued.

Sample Sentences

10.

Error - We have a lot of business shop and industries.
Correction - We have a Tot of business shops and industries.

Translation é’a:[fﬁ 6]3'(7.4} 21‘270;? {4;7}[ }”‘17 Wﬂqﬁ, d”/.
Nehave lot businesg S’w/:s and  Indushrieg

Error - We have two big beach, the Juhu Beach and the Marine Drive.
Correction - We have two big beaches, the Juhu Beach and the Marine Drive.

Translation QMM\ ,(JTJ?)?‘ 5 qé‘ é&”//()»fﬂ"‘\ ,)i‘ ] Jj% 3"'\')(
We hwve (<9) dwe b9 beaches Tuhu  and
g s
Makine diive

Error - One of the beautiful one is called the Charminar.
Correction - One of the beautiful ones is called the Chaminar.

Translation WI# ,g?] 2z Mg 02‘ /

One .95 He heauhpd Charminag 1<

Error - There are many countries in the world having different cultures
and also different type of people.
Correction - There are many countries in the world having different
cultures and also different types of people.

Translation é‘é«i‘zp‘ﬁ' dfg?fﬁ‘ 5\27'/\ (J‘) _)'rﬁ-ﬁl HMd ”7"7# }/'P‘-(

(31

Wald  Bmany Coumtties  havivg differn- peeple and

— \\.
3y Y L
Jiffclz;}* Culhurc_ ae .
Error - A very small majority speaks other language of the world.
Correction - A very small majority speaks other languages of the world.

\
Transtation M‘gfr@) 27 T g drw AER d 1
very Small majon Hy Woud ,“-"70*3¢_ Speaks

Pearlt
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TRANSLATIONS FROM CHINESE
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CHINESE

ERROR #1--OMISSION OF OR INAPPROPRIATE USE OF ARTICLES

Sample Sentences -- Written horizontally rather than vertically for convenience.

1. Error - Majority of the people are Chinese although it is a British colony.
Correction - The majority of the people are Chinese although it is a
Br1t1sh co’lony

ore Brolih oy aL,&
Tranlsation %%3\){_ 48] % @ ﬁ%’t 7(—7(-)’7127 /\ 0
A48 A

[45““( /*lz««

2. Error - It is very interesting thing.
Correction - It is a very 1nterest1ng th1ng

76 Y ene
Transtation {:%/1 Zﬂf@?.

3. Error - Taipei is most prosperous city in our country.
Correction - Taipe1‘ is the most prosperous city in our country.

Translation a I 7(_ .JX ﬁ ﬁ /? _&V\V%‘Y

/;{,7914 Fad n,{,/ [dﬂd’o /Q/Scalot Yo L‘-ﬁ

4, Error - There are many differences between two countries.
Correction - There are many differences between the two countries.

Translation }'\%/ ‘ga;"ﬁ @ ﬁ\/’ﬁkz/} ’?] —Qﬁ@v

<) ke e [md& Kans /'(""7 ZZ/ {etene

5. Error - I couldn't go shopping in a easy way for people were everywhere.
Correction - I couldn't go shopping in an easy way for people were everywhere.

Translation ,ﬁ,iﬁg ﬁ&ji%jﬂ/g ‘ﬁ i‘&? @7&}\/ }Jﬁu

)g*(’ Crn },‘// M.-é fa‘ (/ 't (7/ /u_LM {/I(.d/;&(_( (,Nj Aate

wtn

ael el FHA
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CHINESE

ERROR #1-~OMISSION OF OR INAPPROPRIATE USE OF ARTICLES continued.

Sample Sentences

6.

10.

Error - The mountain, Yang-Ming, has very many beautiful flowers in spring.

Correction - The mountain, Yang-Ming, has very many beautiful fowers in the

spring.

Translation ,F% Vﬂ ‘L @ 1?&% j(p 5/ Vﬂ "(_\‘A/
/Tﬁi;¢2;; C?a27 anzﬁumulanAinz)nu, ﬁ&l 7%0[ /LL”

Error - I got on a boat to get to see the little island in middle of the lake.

Correction - I got on a boat to see the 1ittle island in the middle of the
lake.

Translation & PR j — f\«g’(b A 7% + Vj/i‘ % .

) glentd e LoaX /o beaf lifoe et able Al

Error - Since it is under British, most of the system are measured in
British units.
Correction - Since it is under the British, most of the systems are
measured in British units.

Translation ﬁﬁ f(ﬁ% ﬁﬁa iﬁ/é 7/ f’if /\’%Zdé Tl
o d ok,

PZS
Error - The above aﬁé only the few of them
Correction - The above are only a few of them.

Translation P’Ii/? 1@_/{%‘}’%]/«1-

rlentin d  ArHC

Error - People walk out of house and enjoy the light of moon.
Correction - People walk out of the house and enjoy the light of the moon.

Translation fﬂ 7{ 3;/%;} "% ’Kﬁﬁ’tﬁ

/-?‘4;7’“' ok 6L Hoeeac jﬂ / mAem 471(
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CHINESE

ERROR #2--ERRORS IN THE USE OF PREPOSITIONS

Sample Sentences -- Written horizontally rather than vertically for convenience.

1. Error - There are lots of supermarkets, shopping centers, theaters, and
schools in there.
Correction - There are lots of supermarkets, shopping centers, theaters,
and schools there.

e 5.0 % A STAE W E RS

Vi )naﬂ/ ,o7eu $onatrRel %]

And, ol
2. Error - As to the wégther, I think it is suitable to everyone.
Correction = As for the weather, I think it is suitable to everyone.

Trans]ationiﬁxﬁlﬁ)ﬁ ﬁ/&’@_&ﬁ /)IQ }K wo

) g Ay orls
ceatbr b Aop A P VITRE S dﬂ

(_;ﬂ,cw‘ﬁ
3. Error - Every weekend you can see many people with their families to the
Correctiglafeévery weekend you can see many people with their families at
the place.
Translation ’g,)@ ﬁ’i & ‘f\_ X& %ﬁf@/ﬁ ﬁ)?ﬁ\ }A %
MJ tocebonds amn m Can e ,,‘_M‘/,ur  Laned .

- e,

,&44
4. Error - In Kuguéé'th1s year, I left my country and came here to study.
Correction - In August of this year, I left my country and came here
to study. e g

4 (.rﬂta/
S, o L SR e ﬁg ;
Translation &/\’;’,w/\\ﬁ & ﬁi g j‘\,,
&&g
5. Error - When I arrived Hawaii, I felt it quite different from Taiwan.
Correction - When I arrive in Hawaii, I felt it was quite different from

Taiwan,
Translation g 3% gJ gﬁb @\ % § ﬁ){
adig v ét§a% flavead od

5 B4 Ma@.

siveel /@u bt HpacC. %:‘//‘M@‘(
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. CHINESE

ERROR #2--ERRORS IN THE USE OF PREPOSITIONS

Sample Sentences

10.

Error - You can find restaurants in everywhere.
Correction - You can find restaurants everywhere.

Translation /)/.& ﬁ Mﬂ/ vy\fﬁ.\; :L\I@M@Mf

gt W//“-‘ A adle /‘4«"—
[ {

Error - There are mountains around it except west side.
Correction - There are mountains around it except on the west side.

Tr‘anslatwn/F]\3 \&?’@ M’bﬂ'@

;Z(Cg"& roreal e HLe gk Lane pposeliaen /“"“\’&&“ d(—ﬁ

Error - I 1ike it, but I am still unfamiliar to it now.
Correction - I like it, but I am still unfamiTiar with it now.

Translation & %/{ {\ A% &')ﬁ f(}” (A/TK Yy

4 /M;& | tl A aTiC fray L by fuoiiliar |

Error - I was born in there and grew up in there.
Correction - I was born there and grew up there.

Translation {L m)%- n)& ﬂfig‘

P ¢/{t/z_€_ {uﬂ’i«\ o —c&é ¢ J/Lou
«.

Error - Now, my husband work in OSU.
Correction - Now, my husband work at 0SuU.

Translation jﬁ)ﬁ\ a ))CK_Z{ 0.5 -Lﬁ
bl )%’ Kowsanl wen O 2 (}7’
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CHINESE

ERROR #3--ERRORS IN WORD ORDER (BOTH QUESTION AND STATEMENT)

Sample Sentences-- Written horizontally rather than vertically for convenience.

1. Error « T 1ike also my hometown
Correction - I also like my hometown

#0 2 IA F.

by (cﬂw e Ao Ao

Translation



CHINESE

ERROR #4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB

Sample Sentences.. Written horizontally rather than vertically for convenience.

1. Error - I think it taste good.
Correction - I think it tastes good. '

Translation ﬁ)‘ﬁi\ f(jfv!j”"ﬁ ﬁ:‘].

i Taclfut
‘>€ ()‘f«v/ﬂ % Y c--m,s‘,,./g Pl /441

2. Error - Taipei is the famous city where I were born.
Correction - Taipei is the famous city where I was born.

Translation é 7% K fi‘ @\57 58 3 fﬁ, Mi %/ﬁ?.

7 aciiben w7 c [PRN /:(A—c_t. 4_',[/4'«"‘4“4—

3. Error - Chinese food are also known to the world.
Correction - Chinese food is also known to the world.

et @ ke ke A,

CAhni giuh hto o oo |

4. Error - People goes there four or five times every month.
Correction - People go there four or five times every month.

Translation /\ Wj’é‘é /%T,g ﬁriwé‘%é{.

, !, T " ) , - DR T
,;1 7944 u«;} e {/,fl\'. A oAl /

i

5, Error - Every student have to take the entering test on August every year.
Correction - Every student has to take the entering test in August every year.

Translation ﬁ?ﬁ%iﬁ%&ﬁ%/\ﬁ/g}\g%.

. ) - g gemra /1] y . .
2’10‘4,}7{ ,{;«(&lu( ,'l&l‘*‘-l“ Rk "‘“‘7{; /I‘/ M ‘N&'?, - choed g en,
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CHINESE

ERROR #5-~FORMING THE PLURALS OF NOUNS

Sample Sentences . yritten horizontally rather than vertically for convenience.

1. Error - There are bout four millions people there
Correction - There are about four million people there.

Translation ﬁr iﬁwﬁ %/\%

,ﬂm ﬂ u:/,,, -4 /2(;(,(4#)1/4\?} [P

2. Error - Although Hong King is a city, it take parts in most of the
tnternational affairs 11ke sport and commerce.

Correction - Although Hong Kong is a city, it takes part in most of the
1nternat1ona1 affairs like sports and conmer-ce

Translation %E_ 73 éj(/ 4@ fj’fy I /éfﬁ W

UL ¢f74 Ffa g L. 7 vo /04;4,&4

efpudde iz s

3. Error - I like my hometwon because it gave me a lot of 1nterest1ng thing
to recall,

o

Correction -~ 1 1ike my hometwon because it gave me a lot of interesting
—hing to recall,

Transiation ﬁx ‘g &%‘7%\ %r JC& X/‘ﬂ &7&§ﬁ%

Lo &(. /""‘ /‘:W & el A j‘-’"" 3L /‘d"d P {(W.« r

wmﬁ‘;&

4, Error - Due to this.ﬁ%ere are many administration in this city.
Correction - Due to this, there are many a3m1n1'strat1ons in this city.

Translation a A 3\,";}\?? 6?\} Al ﬁj ﬁ){_ljf*

o é)«-/}q . :@z‘( A /l«l(“'{'; Qi el o, 57”'4

5. Error - There are too many peoples living on this small town.
Correction - There are too many people 1iving in this small town.

Translation ﬁﬁ @/Kﬂ. & !Pﬁx ‘ﬂ

Aloame L #wy /xxﬁué loi | aet er il LRI



CHINESE

ERROR #5--FORMING THE PLURALS OF NOUNS continued

Sample Sentences

6.

10,

Error - Itcou1dn't slept well for traffics made the noisy voice on the
street,

Correction - I couldn't sleep well for traffic made a noisy voice on the
street,

Translation ﬁ/j‘ﬁ ﬂ% @ﬁ’)ij ﬁ/éﬁé V:]"

\g rnal Lo mzl—?‘ etk , Locanes  afnecl fooe  Cat IW"""" .

Error - You can choice from every kinds of food.
Correction - You can choose from every kind of food.

Trans]ationﬁ\ /j \."A ?%:i)éj /j\i/ﬁ?jm

P, we/ o P f’""‘(

Error - T won't left my hometwon over a week except for summer vacation.
Correction - I didn't leave my hometown over a week except for summer

vacations.
Translation
23] A AL R BHBY 1

L,

Error - There are many change in this city.
Correction - There are many changes in this city.

Translation / ;g(v/j’ﬂ ‘)k?é\?‘@(&

r\-’~ LA /

Error - Most country ship use the harbor for loading, etc, because of its
good equipment and the feature or the harbor.
Correction - Most countries® ships use the harbor for loading, etc, because
of its good equipment and the features of the harbor.

Translation ﬁﬁ} Q %’s’?3<§&ﬂ;~ﬁ ?’ “«mg?mﬁ te ot

Pl Ery (45“/

3 78 a0 3 Sk p W K AL

Cee-tg
((,e-‘ Uftt c .
g 21
o JQ»"“/‘W“ ‘/(‘7 ?/
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CHINESE

ERROR #4--LACK OF AGREEMENT BETWEEN THE SUBJECT AND ITS VERB continued.
Sample Sentences
6. Error - My hometown people is dilligent and industrious

Correction - My hometown people are dilligent and industrious,

"R R A B E <1,

)’7? %-wu/&d?b’ /l¢7ﬁ e Ly '/.a: vl we t“y
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