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S T AT R W R TR T L

THE HISTURICAL DEVELOFMENT GF INTERCOLLEGIATE
FORENSIC ACTIVITIES, 1915-1956

CHAPTER 1

THE NATURE AND SCOPE OF THE STUDY

Introduction

The term "speech® is a generic term that includes a
number of subdivisions such as: public address, dramatics,
interpretation, radio, and speech correction. One of the
most significant members of the speech family is forensics
which includes the original speech activities--debate, ora-
tory, and extemporaneous speaking--which are the foundation
of the intercollegiate speech contest program.

During 1956, almost two hundred intercollegiate de-
bate tournaments, or speech festivals, were held in the United
States, with over fifty colleges sending representatives to
some of them. Several tournaments attracted teams from an
area of fifteen to twenty states; in some instances teams
participating numbered almost two hundred. Three forensic
fraternities held national tournmaments or legislative assem-

biies for students. The foremsic fraternities maintained

[ 3
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chapters on four hundred college campuses and increased their

"
o)

membership substantially. One rensic fraternity added more

s

<han eight hundred new members Zor the year and reached a
srand total of 30,000 members who had qualified for member-

ship through their forensic activity.

Related Studies

An examination of related studies revealed that few
studies had been made in the fie.d of intercollegiate foren-
sics. - Included were several which were limited to specific
schools or states. Sillars,l Iewell,2 Cowperthwaite,3 and

Davis4

made regionalistudies in the history of debate or for-
ensics. A case stud§ of former intercollegiate debaters was

maie by Murphy5 whilé an analysis of intercollegiate oratory

Malcolm S. Sillars, “A History of Intercollegiate
Debate at the University of Redlands" (unpublished Master's
thesis, University of Redlands, 1949).

%Fred Tewell, J History of Intercollegiate Debate
in the State Collegiate Institutions of Louisiana®™ (unpub-
lished Mastexr's thesis, Louisiana State University, 1949).

3Lowery L. Cowperthwaite, "Forensics at the State
University" (unpublished Ph.D. dissertation, State Univer-
sity of Iowa, 1943).

“Frank B. Davis, “The Literary Societies of Selected
Universities of the Lower South® (unpublished Ph.D, disser-
tation, Louisiana State University, 1949).

5John W. Murphy, "A Follow-up Study of Former Inter-
collegiate Debaters" (unpublished Master's thesis, University
of Wisconsin, 1953).



was crepared by Laase.t Barber® made a survey on the ¢zcond-
ary school leve. by sending a questionnaire to the secondary
schco_.s of the North Central Association.

Conklin® examined the status of debate tournaments
in ins United States by sending a questionnaire to tournament
directors. Murrish® made a comparison of debate judging pro-
cedures used in tournaments at the University of Denver.
The results were primarily a comparison of debates in which
the critic judge was used and debates in which opponents
ratings were used. Level® did ressarch on the objectives of
debate using a questionnaire sent to the sponsors of the
chaptiers of Pi Kappa Delta.

The most comprehensive investigation was that made

lLeroy Laase, "The History of Intercollegiate Oratory
in the United States" (unpublished Master's thesis, North-
western University, 1929).

2G. Bradford Barber, "An Analysis and Evaluation of
Forensic Contests as Conducted in the Secondary Schools with-
in the Area of the North Central Association” (unpublished
Ph.D. dissertation, Ohio State University, 1953).

3Royal F. Conklin, Jr., "A History and Analysis of

Debate Tournaments in the United States®™ (unpublished Mas-
ter's thesis, Baylor University, 1950).

4walter N. Murrish, "An Analysis of Intercollegiate

and Interscholastic Debate Tournament Procedures" (unpub-
lished Fh,D, dissertation, University of Denver, 1954).

5David A. Level, Jr., "The Objectives and Effects of
Debate as Reported by Sponsors of Pi Kappa Delta” (unpub-
lished Master's thesis, Purdue University, 1956).
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oy ?ctz=r,i which was a historicai survey of debating in the
cc.onia. chartered colleges for the period 164:-1900. Pot-
ter's study was iimited to debate in the ten coionial coui-
-eges and did not inciude any of the developments since 1900,

An investigation has been made of these studies
<hrough correspondence with their authors and through review
¢f abstracts and monographs.

An examination of the studies made in intercollegiate
activities revealed a lack of comprehensive research in this
area. The rapid growth of forensic activities made it a fer-
tile field for organized investigation and the American For-
ensic Association had pointed to the need for compilation of

the history and development of forensics. These were deter-

mining factors in the selection of the subject for study.

Purpose of the Study
The primary function of this study is to provide an
understanding of the current status of the forensics program
of American colleges and universities, and to examine its
present relationship to the programs of higher education, in
order that its future developmeni may be properly guided.
in order to provide this understanding of forensics, it will

be necessary to present a history of the development of

1pavid Potter, "Debating in the Colonial Chartered
College: A Historical Survey, 1642-1900" (unpublished Ed.D.
dissertation, Teacher's College, Columbia University, 1954).
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intercollegiate forensic activities from approximate.y the
time of World War I unti. the present,

The coliege foresnsic program actuaily consists, how-
ever, of a related group of activities., E£ach of these major
activities has deveioped during this period in unique ways.
The best understanding of the total development of forensics,
therefore, can be provided by examining the pattern of devel-
opment of each of these asctivities separately. Aiong with
the growth of these activities, and inescapably correlated
with their growth, has been the development of systems of
and criteria for judging.

This study, consequently, has as its purpose to pro-
vide an understanding of modern forensics both by examining
its over-all development since about 1915, and by examining
the development of its constituent activities and of judging
practices.

The study was limited to five events or activities,
namely: debate, oratory, extemporaneous speaking, the stu-
dent congress, and intramural activities, Special attention
was given to the debate tournament and the speech meet. The
interpretative events were disregarded as well as the minor

events sometimes included in the speech meet.

Plan of the Study

In the study, the aim was not to present a year by

year factual history of ail forensic activities, but rather
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to take from the literature and historical records in foren-
sics, information describing the development of the basic
intercoi:egiate forensic activities., These were traced from
their coint c¢f origin, through perivds of growth, to their
present status,

The logical pian for the study cailied for a prelimin-
ary chapter that presented the pattern of development from
the re-awakening following World War I, through the period of
steady growth of the 1920's, rapid expansion in the 1930's,

a period of maturity and re-evaluation in the 1940's, to

their present status. The organization, development of pol-
icies, and activities sponsored by the forensic fraternities
were emphasized because of the effect that the fraternities

had on the development of forensics. More attention was

‘given to debate as the central activity of the program., In-

‘dividual events that provided the balance necessary in a

well rounded program were considered as they developed. Spe-
cial attention was given to the organization of the forensic
program on the regional and national level as well as on the
campus. Because of the critical position of the judge in

the speech contest, a special chapter considering the pur-
poses, criteria, and methods of judging was included. Pre-
sent objectives and status of forensics were summarized in a
final chapter which could serve as a basis for an evaluation

of the contemporary forensic program.

B e et e o



7

sources of Data

In selecting materials for the study, an examination
was made of books and articles in the fieid of speech with
special emphasis on the area of forensics. Articles were
used from the various publicaticns in the field of speech
and forensics. Reports and records of the three forensic
fraternities were examined; regulation: of one hundred inter-
coriegiate tournaments and festivals were used for reference
and analysis, as well as the membership records of thirty
thousand members of Pi Kappa Deita, the largest of the for-
ensic fraternities. The calendar of events compiled by the
American Forensic Association was used as a basis of tabula-
ting a summary of the tournaments and festivals held during

the year.

S al R s L A I

The author was fortunate in having available the his-
torical records of Pi Kappa Delta including its correspondence

files as well as the only complete record of its publication,

The Forensic, Early issues of this magazine were not placed
oa file in libraries such as the Library of Congress, and
have not been accessible to other students of forensic his- ;

tory.

Preview of Remaining Chapters

The material for the study falls logically into seven

chapters. Following the introduction, a general survey of

the growth and development of forensic activities for the

Bt o 0 -
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period 1915-1956 is presented in Chapter Il. Because of the
important contributions of forensic :fraternities, their ac-
tivities over a period of time are reviewed in Chapter III,
with emphasis on policies evolved and activities sponsored.

Debate being the most important of the forensic
events, Chapter IV gives special consideration to that activ-
ity. From time to time many events have been tried as con-
tests; however, the basic individual forensic events are or-
atory, extemporaneous speaking, and the student congress.

The status of these activities is examined in Chapter V. As
the foundation of a good forensic program is a sound intra-
mural program, intramural forensics was included with the
individual forensic events.

More criticism has been directed to the method of
fjudging than any other phase of the speech contest program.
Because of the importance of judging, Chapter VI gives a re-
view of the special problems of judging methods and criteria
that have been developed for the judge. Chapter VII presents
a review of the contemporary forensic program, including
goals that have been established and the current status of
debate, oratory, extemporaneous speaking, the student con-
gress, intramural activities, and the tournament. Such a
summary of present day forensic activities may provide the
foundaiion for a follow-up study to evaluate the forensic

program. .

i et et i AL B i S o R g ke
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CHAPTER 11

THE PATTERN CF FORENSIC DEVELOPMENT,
1915-1956

Introduction

Following a brief glance at forensics in history,
consideration will be given to those activities during World
War I. The 1920's saw a steady growth in forensic activities
with the development of the debate tournament and experiments
with new contests. The period of the 1930's was one of rapid
growth and expansion in which the tournament became the cen-
ter of forensics. During the years of World War II, interest
in forensics shifted from tournament activities to extempor-
aneous speaking contests, designed to strengthen our war ef-
fort and create goad will with our neighbors in the hemi-
sphere. The realities of the war effort helped to inaugurate
a period of re-evaluation of forensic practices. Following
World War 11, the major tournaments were revived and the West
Point Invitational Tournament was created to serve as an un-
official National Tournament. Experiments with different
methods of judging, new contests, and variations in the older

events were resumed in the late 1940's., Finally, a picture

9

bl A e
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of the typical forensic program today, based on two surveys
made in the early 1950's, is presented.

Reference to debate and persuasive speaking are found
in the earliest records in existence. Forensic activity
flourished during the period of Grecian history when democ-
racy first came into prominence and deciined when the insti-
tutions of democracy crumbled, with several centuries pass-
ing before it was revived. During the middle ages, debating
activities began in the church institutions and were carried
on by theological students. Scholastic debate concerned with
theological problems became the bulwark of education and the
individual's education consisted of little more than a series
of debates.

The syllogistic disputation was developed in the Eur-
opean universities as a means of testing students in the
classrvom, and the American colonial colleges adopted the
technique. It was used not only as a teaching and testing
device but as a means of displaying the accomplishments of
the students at commencement. Later the forensic disputation
displaced the syllogistic providing a more balanced rhetoric
with the addition of ethical and emotional appeals to the
foundation of logic on which the early form was based. The
use of English rather than Latin added to the popularity of
the forensic disputation.

The rise of the literary society in the colleges saw

[ 7 W
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a dec:ine in the use of the forensic disputation and the grad-
ua: deietion of rhetoric from the curriculum in many colleges.
Only the programs of the literary societies provided training
in forensic speaking., For a time the literary society was
responsible for the training that was to be given later
through the speech department and the extracurricular pro-
gram in forensic activities.

The societies featured student directed opportunities
for practice in oratory, declamation, debate, dramatic pro-
duction, and other literary activities, free from faculty
censorship. They sponsored magazines, imported prominent
speakers, and conducted exhibitions for the entertainment of
college students, faculty, and townsfolk. From the beginning
until their decline, the societies' main activity was debat-
ing; by the end of the eighteenth century, many of the soci-
eties had adopted the extempore method of debate.

Intramural contests sponsored by the literary socie-
ties led to contests between societies in different schools
and paved the way for intercollegiate contests which devel-
oped later in the nineteenth century. Home-and-home debates,
the formation of leagues, and tours that extended from coast
to coast brought a demand for courses and facilities in de-
bate.

The formation of leagues such as the Interstate Ora-

torical League in 1874 and the Northern Oratorical Association
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in 1890 and early experiments in intercollegiate debate fol-
towed by the formation of the forensic fraterpities laid the
groundwork for the use of forensic activities as an educa-
tlonal tool to be wideiy used in the growing colleges and

universities of the United States.

Activities during Worid War I

With the entrance of the United States into World
War I many men were inducted into the armed forces with the
result that some colleges dropped debate or curtailed the
activity to a great extent. In many colleges the admission
of girls to debate kept the activity alive. To the surprise
of many who thought the budding forensic program would pass
out of existence during the war years, it proved to have the
stamina that was to characterize it in later yeérs. Much of
the credit for the continuity of the program was attributed
to the three forensic fraternities which continued their es-
tablished policies of holding national conventions. Every
chapter of Pi Kappa Delta remained active during the war,

With fewer debates being scheduled, individual speak-
ers offered their services to the governmental agencies re-
sponsible for the promotion of the Red Cross drive, bond
drives, and other programs that provided opportunities for
the four-minute speaker. The transcontinental tours that
were to become an important phase in the growth of forensics

were continued in spite of the war.




With debatss being he’a over ths nation, tzams besoan
1o travs. distances. Coiumbia Univercity seni a team tc ths
Facific Coast debating many co.leges en route, among them
the couthern California Law Schooi at Los Ange;es.i In 1916,

the University of Redlands, Rediands, California, entered

(3%
14y

tats 7ieid of activity and sent a team a: far east

tn

the intsr
as Togpeka, Kansas.2 Princston Univerzity made a tour to the
West Coast and met Occidental College and the University of
California at Berkeley.3 Morningside College from Sioux City,
Iowa, traveled to Redlands and met two other colleges on the
coast, Middle western colleges toured the east, debating as
many as eight or nine colleges en route and taking an entire
month for the trip. During this period debate was still
largely an extracurricular activity with some schools provid-
ing little faculty assistance for the young student activity,.
In many cases, students had to resort to money-raising schemes
as a means of financing debate and oratory.

In 1916, a questionnaire survey was developed by the
national secretary of Pi Kappa Delta to gather statistics on
debating. Among other things, it was found that a majority

of the institutions reporting did not have a special teacher

lEgbert R. Nichols, "Historical Sketch of Intercol-
legiate Debating,® Speech Activities, VIII (1952), pp. 5-8.

2myistory of Pi Kappa Delta," The Forensic, VIII
(1923), p. 9.

MNichols, op, cit.
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for debate or public speaking. The departmentai affiliations
of the coaches of debate were as follows: English, twenty-
six; pubiic speaking, twenty-nine; history, nine; economics,
seven; sociology, four; debate and parliamentary law, four;
not listed, four; ancient languages, three; law, three, pol-
itics, one; public discussion, one; extension, one; no coach,
two; English and public speaking, eight; history and English,
one; and history and public speaking, one.

Fifty-two institutions did not give credit for debate.
Eight institutions gave one hour of credit; thirty-four gave
two hours credit;nine gave three hours; and two gave four
hours, making a total of fifty-three which gave college cred-
it for debate. Eighty-one institutions reported courses in
argument. One college was found requiring a one-hour course
in debate each term for three years.l

In spite of the difficulties imposed by the war, in-
tercollegiate forensics came through this period in good con-
dition. With a substantial background, it was ready to ad-

vance from the extracurricular to a well earned place in the

regular curriculum,

Early Development

The decade of the 1920's was characterized by a num-

ber of new developments including the first debate tournament

lEgbert R. Nichols, "Statistical Summary of the For-
ensic Year, 1916-17," The Forensic, III (1917), p. 1.
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and the first national contest in extemporaneous speaking.
It saw the first of the international debates that were to
have a definite influence on debating in the United States.
The poiicy of selecting the official debate question started
during this period. The number of institutions oifering
men's devate increased one hundred per cent, and the number
offering debate for women grew at an even greater rate. Ex-
periments were started with non-decision debating, the use
of the audience decision, and the Oregon Plan, or cross-ex-
amination debate. In time, the use of the single-critic
judge became widely adopted because of the difficulty of se-
curing judges for tournament use.

Developments that resulted in a rebirth of debate
activities just at the time when some leaders thought that
debate was in a dying stage were: the formation of the three
forensic fraternities; the birth of the debate and forensic
tournament.

Other factors accounted for the progress of debating,
among which were intercollegiate rivalry, improvement in the

methods of debating, debating leagues, the two team or tri-

angular system, the increase in the number of college students,

the debating honor societies, and the debate trip.
A later survey indicated that the average college
was more iikely to have from six to ten debates annually,

with one college engaging in sixteen in one year. Of the

'.:;
i
1

PRI RE LSS



6
five hundred colleges and universities in the Unitea States
as of 1922, fully three-Iourths engaged in debate, with at
least two-fifths of the institutions participating on a major
scale.:
The steady incrsase in forensic activities was re-

vealed in a study reporied in The Forensic in May, 1925, and

which serves as the source for Tables . through 4. Based on
reports received from 1G4 of the 108 institutions having
chapters of Pi Kappa Delta, it indicated substantial increase

in the number of schools participating in debate.2

TABLE 1
MEN'S DEBATES

Number of Number of Average number
Year institutions debates of debates per

reporting reported institution
1915 48 136 2.83
1916 59 174 2.94
1917 62 183 2.95
1918 55 160 2.90
1919 . 97 182 3.19
1920 67 229 3.41
1921 81 323 3.98
1922 90 458 5.08
1923 92 545 5.16
1924 99 621 6.27
1925 102 749 7.33

lEgbert R. Nichois, "Some Remarks upon Intercolleg-
iate Debating," The Foremsic, VIII (1922), p. 7.

2%The Business Side of Forensics," The Forepsic, XI
(May, 1925}, pp. 1-9.
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Tabie 1 revealed an increase in the institutions en-
gaged in debate from 43 to 102 in the ten-year period covered
by the survey. The average number of debates per institution
more than doubled in the five-year period from 1920 to 1925,
increasing from 3.4l in 1920 to 7.33 in 1925,

Table 2 shows an even greater increase in debates ior
women with an increase from nine institutions using women in

debate in 1915 as compared to a total of 79 in 1925,

TABLE 2
WOMEN'S DEBATES

— pm— —————r
——— p——— ———

Number of Numbexr of Average number
Year institutions debates of debates per
reporting reported institution
1915 9 18 2.0
1916 13 22 1.69
1917 18 38 2.11
1918 9 20 2,22
1919 14 28 2.0
1920 23 49 2,13
192i 31 73 2.35
1922 44 115 2,61
1923 52 134 2,57
1924 54 184 3.40
1925 79 325 4,12

Tables 3 and 4 which include data of a ten-year study
on participation in oratory revealed an increase from 44 in-
stitutions participating in men's oratory in 1915, to 84, or

almost twice as many, in 1925. The number of oratorical
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TABLE 5

MEN'S CRATURY

Number of Number of Average number
Year institutions contests of contests per
reporting reported institution
:915 44 65 1.47
1916 46 89 l.24
1917 52 80 .33
1916 45 62 1.37
1919 46 61 1.32
1920 54 77 1.42
1921 57 84 i.41
1922 65 101 1,55
1923 75 122 1.62
1924 80 145 1.81
1925 84 155 1.84
TABLE 4
WOMEN'S ORATORY
Number of Number of Average number
Year institutions contests of contests per
reporting .reported institution
1915 9 14 1.55
1916 9 12 1.25
1917 9 15 1,66
1918 10 13 1.30
1919 8 11 1.37
1920 14 16 1.14
1921 11 17 1.54
1922 22 28 1.7
1923 28 38 1.35
1924 31 49 1.57
1925 34 55 1.62
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contests reported more than doubled, iIncreasing from 65 to
195, During this period, simiiar reccrts have indicated that
the average number of contests per institution remained al-
most constant. A full program of forsnsics included debate,
oratory, and extemporaneous speaking for both men and women.
Only 19 schools included in the survey scheduled contests in

all six activities.

Rapid Expansion

The decade of the 1930's saw the rapid expansion of
the debate tournament concurrent with the depression. 1In
1931 a iist of tournaments included less than a dozen while
a roster made at the end of the decade would have included
ten times as many. Tournaments of all types were attempted.
Many were started that did not last more than one or two
‘years; some were fof novice debaters; others included separ-
iate divisions for men and women or classified teams accord-
.ing to college rank. Most of the tourmaments included only
‘debate, but in time, oratory and extemporaneous speaking were
added. The forensic meet with a myriad pattern of events was
developed to include as many as fifty different individual
contests. 1In a few exceptional cases, a festival of indiv-
idual events was held., Even the non-decision tournament had
its advocates; in some instances this feature was combined
with the orthodox tournament with two or more non-decision

rounds being used preliminary to the decision rounds.
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A popular feature of the tournament was the use of
pre.iminary rounds in which each team was assured of a deii-
nite number or debates, regardiess or the number won or lost.
The traditionai format was the use of an eliminatior bracket
using all teams that nad won a prescribed number of debates.
Sometimes a team was piaced on the bracket, regardiess of
ioss record--if its rating had been high.

This period saw the development of direct-clash de-
bate, and a centinuation of international debating, although
the excitement generated by the early tours of the British
teams had subsided.

In 1930 an investigation on the cost of oratory and
debate was sponsored by the Missouri and Kansas Association
of Debate Coaches. A summary of the results follows:

1. The average number of debates a year for these col-
leges was 23 intercollegiate contests.

2. The number of debates on a local campus averaged 8 a
year; the number of off-campus debates averaged 15
intercollegiate contests.

. The average budget for forensics was $432.00 a year,

. The average budget for oratory was $127.00 a year.

3
4
5. The average for all debates was $28.00.
6

. Fourteen of the 25 schools did not purchase keys for
Pi Kappa Deita members; nine schools did so.

7. In only 4 of the 25 schools did the school itself,
through its administration, contribute to forensics.
In only one school did the administration give more
than the students to forensics; in only one school
were the amounts equal.

8. The average salary of the 24 debate coaches replying
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was 32583.00 a year. The highest salary paid to a
public speaking teacher was $4,00C.CO a year; the
iowest, $200.00 a year.

9. A total of $i7,000.00 in these 25 schools was collec-
ted from activity fees for forensics.

iC. The amount of the activity fee apportioned for foren-
sics varied from $0.24 to $3.?O per student, with an
approximate average of $1.00.

in spite of the increase in participation in forensic
activities during this decade, the program was subjected to
severe criticism from sesveral sources, Objections were di-
rected to the tendency in some schorls for debaters to debate
both sides of the question. The emphasis on logic with the
resulting technical case often went over the heads of the
audience and in many areas audiences diminished in size until
they were almost non-existent.

In an attempt to meet the criticisms, many variations
were tried--the direct clash and the cross examination types
of debate; the use of the extemporaneous style; and experi-
ments with different types of judging, such as the non-deci-
sion debate, the use of a critic judge, and the shift of
opinion ballot.

The popularity §f the tournament resuited in many
being established. This activity brought together a large
number of students and teachers with a common interest. To

a large extent it answered the problem of judging and lack

1sCost of Oratory and Debate,® Ihe Fozemsic, XV
(1930), p. 384,



of audience.

re-evaiuation

As the period of the 1940's arrived, the intercolleg-
iate forensic program had reached a period of maturity in
which directors began to re-examine their programs. Many
schools had concentratec on a tournament program to the neg-
lect of other phases of forensics, The continuation of ex-
periments with new forms of contests and methods of judging
indicated a desirable state of §elf-examination and a desire
for improvement in the methods that had been developed.

New methods of co-ordinating forensic activities in
the form of the pentathlon and the forensic progression made
their appearance. Judging by opponents was tried.

World War II contributed to re-evaluation of foren-
sics with a decrease in contest activity and the added real-
ism of speaking for various phases of the war effort.

In 1940, Irvin made a survey by sending a question-
naire to a selected number of schools to determine what con-
stituted a well-rounded forensic program. Replies were re-
ceived from 91 institutions representing 30 states. His
report revealed that the Middle West preferred the critic
judge and three-judge decisions while the South and East fa-

vored non-decision debates.l

 Tycker Irvin,"Current Forensic Practices,® The
Forepmsic, XXV (1940), p. 76.
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The questionnaire revealed that the orthodex form of
debate was by far the most popular. The results which follow

indicated that over four-fifths of the schools preferred this

form.
Orthodox . . . . . . .. . . . 80.5%
Direct clash . . . . . . 9.3%
Oregon cross question 5.8%
Other forms . . . . .. 4.6%

Several experiments were being carried on with a
number of forensic contests in the various tournaments. Le-
bate remained the most popular event followed by oratory and
extemporaneous speaking. The results of the survey revealed
the following participation in twelve events with only two

schools having had participators in all of the contests.i

Debate . . . . . . .. .. . . 95.9%
Oratory . ... .. ... ..857%
Extempore . . ... .. .. . 80.5%
After dinper . . . . . . . . . 61.5%
Group or public discussion . . 48.4%
Poetry reading . . . . . . . . 46.3%
Radio announcing . . . . . . . 38.5%
Impromptu . .. .. ... .. 29.8%
Problem solving . . .. . . . 20.8%
Harangue . . . . . . . . . . . 12.1%
Situation oratory . ... .. 9.9%
Response to the occasion . . . 8.8%

World War II caused the raising of the question of
the place of forensics on a college campus during war years.
In some schools debating and forensic events were canceled
and in others the contest phase of the program was curtailed.

Many colleges looked for ways and means of correlating the

11bid.

omna——
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Zorensic program with the war eiffort.

An editorial in The Forensic announced:

forensics may be used as a direct means towards car-
rying out our military program, whether or not we enter
the war. It is necessary that our citizenry be made to
see and understand the issues invoived. The discussion
by thousands of high schooi and coliege students or de-
fense, preparation, alliances, and pub.ic expenditures
will bring to the people of the United Gtates information
which they would not receive in any other way. The re-
sult is the feeling of mutual responsibility characteris-
tic of the family relationship.

The days ahead are going to be sericus ones fraught
with tragic consequences.. It is the responsibility of
each of us to make forensics worthy of a place in our
democratic life. We must train those qualities which
will help to make America safe and secure in war or
peace, the land of the free and the home of the brave.l

A National Extempore-Discussion Contest on Inter-Am-
erican Affairs was conducted to further the study of Pan-
American unity and understanding. Those who survived the
district and regional contests participated in a final con-
test in Washington, D. C., with the award for the delegates

who participated in the National Finals being a tour of South

§  America during the summer of 1942, This contest was endorsed

by President Roosevelt in the following words:

I have long been keenly interested in public forums
and round table discussion groups as democratic means of
developing popular understanding of pressing public is- E
sues. MNow under the impact of the defense emergency, I %
am convinced that it is more important than ever that the b
people, and particularly the students in our colleges 1
and universities be encouraged to assemble freely to dis-
cuss our comsmon problems, Indeed, this is one of the
freedoms that we are determined to defend. I am happy

ol ki

l®Forensics in a Warring World," Ihe Foremsic, XXVI
(1941), p. 139.
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10 endorse participation in the National Extempore-Dis
cussion Contest as a program peculiar.y adapted to the
exercise of this liberty.-

Another contest of the war period was conducted by
the American £conomic Foundation through a series of radio
debates on the question: "Does youth have a fair opportunity
under our American system of competitive enterprise?® This
project sought to bring before the American public the essen-
tial facts in the field of economic and social relationships.
The final debate was broadcast over the “Wake Up, America"
program of N. B. C, Blue Network, May 10, 1942, and cash
prizes of $1,000 and $500 were given to the winners.2

It was predicted that the forensic world would not
return to its pre-war status; that more forensic activities
could be expected although radical changes would be made in
the execution of the forensic program. One change that was
anticipated was the attitude toward winning contests. With
a war in progress, the mere winning for its own sake seemed
less important. It was suggested that the post-war world
would be more realistic; that there would be more speaking
for a cause rather than for a decision.

The end of the war saw the resumption of the major

tournaments and an increase in the number of new tournaments

ispranklin D. Roosevelt,” The Forensic, XXVII (1942),
p. 85.

2miews from the Chapters," Ihe Forensic, XXIX (1943),
p. 24,
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until after ten years of peace the number of tournaments had
doubled,

One of the outstanding pdst—war events was the estab-
iishment of the National Invitationa. Tournament at West
Point Military Academy. This tournament has been marked by
such skilliful and well-planned management that it has been
rated as the best tournament in the naticn.

In order to select teams for the West Point Tourna-
ment, in 1947 the United States was divided into eight dis-
tricts. A committee for each distirict was designated to
choose the teams which were to represent the district at
West Point. Thirty-two ieams were selected from the eight
districts, with the winner of the preceding year and the West
Point team being added to make a total of thirty-four teams
selected to meet at the Academy in April. The winner of the
West Point Tournament was recognized as the unofficial na-
tional champion. E

Another significant advance in forensics has been the
development of the American Forensic Association (1949) which
has made an attempt to unify the forensic program by issuing
an annual forensic calendar and developing standardized bal-

lots for contest use.

Eorensics Today

The present decade has witnessed a continued expan-

sion of forensics, New tournaments have been established
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ana the number of tournaments has increased aimcst 10C per
cent since the close ot World War 1I. During the ovast twe
years i Kappa Delta issued charters to 1S new chapters and
the nther fraternities have expanded also. Forensic squads
have increased in size until several staff members are needed
to direct the activity.

A representative picture of the typical intercolleg-
iate forensic program of today can be obtained from the re-
sults of a recent study in forensics., In a normal post war
year, 1953, the average forensic program operated on a budget
of $1312 and provided experience for 27 debaters in 143 de-
bates. Eleven debaters participated in 10 audience debates
and 23 debaters took part in 107 tournament debates. Less
than half of the debaters appeared before audiences. There
was an average of seven home-and-home deﬁates during the
year; however, the average in this category was affected by
the heavy océurrence in the East where one school had 101
home-and-home debates on its schedule, Outside of the East,
this type of debating almost reached the vanishing point.

Thirteen students participated in three discussion
events., Ten took part in four extemporaneous speaking events,
Five students engaged in three original oratory events and
fifteen students in nineteen speakers' bureau events. Activ-

ity through the speakers' bureau was concentrated in the

Middle West.
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This study found a definite correlation between the
size oif the forensic budget and the qua:ity of the program.
This type of forensic activity comprised only a small part
0f the total program. The average cost per debate was only
$9.17, or %4.59 per student. The typica: forensic group
ranges in size from 25 to 50 students. Nearly 40 per cent
of the programs included some sort of speakers' bureau and
the occasional use of radio and television was in evidence.:

In 1953 a special committee was appointed by the ex-
ecutive committee of Delta Sigma Rho to study standards and
objectives in forensics in colleges and universities in the
United States. The report of this group revealed that of the
schools reSpondiné, 80 per cent had departments of speech
while most of the remainder operated their forensic programs
as a part of the Department of English. Most schools had one
full-time forensic director; many had two; 10 per cent of
the colleges utilized the services of three forensic men; and
a few had four or five on the forensic staff,

Forensic directors reporting indicated that debate,
discussion, extemporaneous speaking, and oratory were of
great importance to the forensic program; nearly 40 per cent s
of the forensic programs included some sort of speakers' 4

bureau as one of their activities. Coaches and administrators

lAustin J. Freeley, "An Examination of the Status
Quo," The Gavel, XXXVI (1953), pp. 8-12.
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did not condemn oratory but actuaily showed more interest
in oratory than in discussion.

Unly three schoois inciuded in the survey did not
attend tournaments. The remainder attended from one to over
eleven tournaments per year, although 30 per cent of the
schools did not sponsor tournaments of their own. Mors than
one-half of the forensic directors believed that student
interest had increased during the last ten years (1945-1955).

College administrators included in the poll were
strongly in favor of having the forensic program open to all
who desired to participate, although some modified this opin-
ion by advocating try-outs. There were three areas in which
administrators felt that the forensic program did not live
up to the objectives that it should have: (1) providing

worthwhile forensic programs for the general student body, u%

‘(2) increasing the knowledge of the participants in current
affairs, and (3) increasing the knowledge of the student body

in current affairs.

It was in the realm of the objectives of the forensic
program, also, that much of the criticism expressed in the

literature has come. These criticisms may be summarized in

this way: (1) the objectives of foiensic programs have not
kept pace with the changing needs of college students; (2)
too much attention is paid to winning debates and tournaments,

not enough to adequate training of good speakers; (3) forensic
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PTograns No lORger pericrm a ussiul service to the community
(evidenced by the lack c? audiences at forensic events).

At the same tlime, thers was some indication from the
survey that the present crogram was not compietely satisfac-
tory. The great amount cf criticism in the literature, the
expresced attitudes of zdministrators, the feelings of many
directors of these procrams--all would indicate some revitai-
ization was in order to achieve more desirable results. Spe-
cifically, improvement would be indicated in the following
areas: (1) a broader forensic program of activities, (2) a
broader participation base in the forensic program, and
(3) a continuing evaiuation of desirable objectives of a
forensic program and a careful thinking through of methods
of achieving theée objectives.l

A positive sign of the continued growth and vitality
of forensics is that resulting from the tabulation of the
events sponsored in intercollegiate tournaments and festi-
vals. The directory of the American Forensics Association
revealed that for the year 1956-57, 150 tournaments or speech
meets were held including debate as an event. Oratory was
included in 53 meets or tournaments, followed closely by ex-
temporaneous speaking in 32 events. Discussion ranked fourth

being used 37 times, and the student congress was included

17, Garber Drushail, David C. Ralph, Clayton S. Schug,
and N. Edd Miller, "Report of the Special Committee on Stan-
dards and Objectives,” The Gavel, XXXVII (19%%), pp. 73-80.
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in seven me:ts. Another wholesome sign was the number of
tournaments and meets that included direct cliash, cros: ex-
amination, the pentathlon, the forensic progression, and
other variations from traditionali debate. No adequate record
is availab:e for the total participation in the 150 inter-
collegiate events that were sponsored. With attendance run-
ning into the hundreds at some of these meets and with from
100 to 2C0 debate teams participating, total attendance and
participation would reach into the thousands.

The picture for the year would not be complete with-
out including the many intramural activities and the off-
campus events sponsored through speakers' bureaus. For each
speaker competing in off-campus activities, several probably
took part in intramural or on-campus events which would in-
crease the total number of students receiving benefits from

participation in forensic activities during the year.




CHAPTER III

THE FORENSIC FRATERNITIES

Introduction

Three forensic fraternities have been responsible
for the development of many forensic activities and their
contributions to the field have established practices now
accepted as standard procedures. Because of the important
role these organizations have had in the history of intercol-
legiate forensics, a review of their history is presented.

For Delta Sigma Rho and Tau Kappa Alpha, a three-fold
arrangement was used with sections including the establish-
ment of the fraternity, development of its policies, and the
contemporary organization. Five division were used for Pi
Kappa Delta, including the establishment of the fraternity,
the national conventions, the development of policies, the
period of national tournaments, and the contemporary organi-
zation.

As the official policies were determined at the busi-
ness sessions of the national conventions, the history was

directed primarily toward the actions resulting from these

32
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sessions., More attention was given to Pi Kappa Delta as it
has become the largest of the three with more chapters than
both of the other fraternities in the field. Also, Pi Kappa
Delta developed its program of national contests earlier and

on a more extensive basis.

Delta Sigma Rho'l

The Establishment of the Fraternity

Origin.--The Delta Sigma Rho Fraternity was estab-
lished in 1906 as an outgrowth of several activities such as
that of the Northern Oratorical Association and the local
honor societies for orators and debaters in a number of un-
iversities. Although such groups as the Forensic Honor
League of Minnesota, The Debating Club of Chicago, and The
Think Shop of Nebraska had been organized, there was no na-
tional society to co-ordinate the work of the local clubs.

The idea of an intercollegiate national society oc-
curred almost simultaneously to Eugene A, McDermott of the
University of Minnesota and Henry E. Gorden of the University
of Iowa. During the next year and a half, investigations
made among other universities and colleges revealed interest
in such a movement. Persons called into consultation were
Thomas C. Trueblood, University of Michigan; Olin C. Kellogg,

Northwestern University; and Soloman H. Clark, University of

l"History, Constitution, and General Regulations of

Delta Sigma Rho,” The Nati Soci of Delta Sigma Rho
(Manhattan, Kansas: Kansas State Coliege, 1949), pp. 2-18.
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Chicage.

First General Council.--As a result of the consulta-

tion, de.sgates from seven universities met at the Victoria
Hotel In Chicago, Friday, Aprii 13, 1906, to participate in
the organization of the first forensic fraternity. The nine
delegates present established the ideals of the society and
plannea not only a professional organization but a distinctly
high type honor fraternity to be controlled by alumni and
faculty. The first question considered was whether the so-
ciety shouid be Greek or English in name; aléreek name was
chosen. The next question advanced related to whether or
not the society should be secret in nature. In the early
years the secret features were stressed, but in time these
disappeared; Delta Sigma Rho became a non-secret society.
Committees were appointed to adopt appropriate emblems, in-
signia, and to prepare a constitution. Further action in-
cluded the decision to organize a council composed of one
member from each of the institutions represented, with the
council member from the mother chapter, Minnesota, as general

secretary.

Development of Policies, 1908-1936
During its early years the organization was held to-
gether oniy by the persistence and faithfulness of the spon-
sors with'no definite provisions having been made for finan-

cing. It was decided to seek to attract the larger univer-
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versities and those having well established local forensic
organizations, to expand siowly, to maintain high standards
of speaking, and to admit oniy those well qualified for the
honor of membership., The basic principle was that the mem-
ber himself, by faithfu. and exceilent work in forensics,
earned an honor and the society recognized that honor by mak-
ing him a member.

The policy of not admitting “honorary" members was
adopted. Only persons who had spoken in an intercollegiate
forensic contest were eligible for membership. The first
information brochure of Delta Sigma Rho ended with the state-
ment: ®The society will stand for sincere and effective
public speaking, for pure and effective citizenship, for
discipline and useful scholarship.'

1911 General Council.--The General Council of 1911
dropped the annual chapter fee of $5.00 and replaced it by
an individual initiation fee of $3.00, It decided also to
establish an official magazine, The Gavel.

1913 General Council.--The 1913 Council adopted a
budget system for expenditures of the national officers, and
the creation of a permanent fund out of part of the revenues
of the society.

1915 General Council.--A smaller key was adopted, one
jeweler authorized to supply it, and all orders authorized

by the national secretary. The Council also opposed the use
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of a coat of arms and the piacing of the insignia on banners,
pennants, or objects other than the regular key. The Council
authorized the national officers to erect ten members a year
from institutions that did not have chapters, to be known as
members-at-large.

1920 General Council.--Regulations were adopted to

strengthen each chapter and to provide continuity by appoint-
ing alumni to act in place of the chapter officers in times
of emergency. The national initiation fee was raised to

$95.00 a member.

1922 General Council.--The power to organize local

chapters was taken away from the General Council and invested

in the Executive Committee. The initiation fee for individ-

uals was raised to $10.00 and the charter fee to $100.00.

Fees from the charters and aluwni memberships were to be
placed in a trust fund. The president was empowered to limit
in any given year the number which a chapter could elect to
membership.

1926 General Council.--It was voted to create a spe-
cial fund to pay the expenses of delegates to the General
Council meetings by designating $2.50 of each initiation fee
for this purpose, Each chapter was required to bring its
local history of forensics up-to-date, and the establishment

of aiumni chapters was encouraged.

1931 General Council.--Action was taken to safequard

the standards aiready in force as to imstallation of chapters
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and initiation of members; to provide for saf: filing and
keeping of chapter records in loose-leaf notebooks; to ai.ow
initiation of candidates when they had reached the junior
year; to control, manage, and invest moneys of the society;
and to audit and print annual reports of the Treasurer in

The Gavel.

The Contemporary Organization, 1936-56

1936 _General Council.--The General Council! meeting

at St. Louis, recommended the study of pians for a Student
Congress to be held bienially, and the first Student Congress
sponsored by Delta Sigma Rho was held in Washington, D. C.

in April, 1939, with nearly 150 delegates present. The sec-
ond Student Congress was held in 1941 with 250 delegates from
44 chapters in attendance for the three~day session. The
Congresses were interrupted by World War II, and the third
one was not held until 1947. The fourth and fifth meetings
of the Congress were held in Chicago in 1949 and 1951.

An important change made at the 1953 convention was
to limit membership to students ranking in the upper 35 per
cent of their classes. Following the sixth Congress in 1953,
no meetings were planned for 1954 or 1955 in order to allow
more time in preparation for the 1956 Golden Jubilee Conven-
tion and Congress. The seventh National Student Congress was
one of the features of the Golden Jubilee Convention. A

travel subsidy was made available to ail chapters in order
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10 increase attendance. One of the special features of the
convention was the recognition of outstanding alumni.

Chapter Activities.--While Delta Sigma Rho is primar-

ily an honor organization, many of the local chapters have
sponsored activities to give their members social recognition
cn the campus. They have also sponsored intramural forensics,
provided speakers for off-campus gatherings, engaged in dis-
cussions of current questions with audience participation,
and have tried in other ways to raise the standards of good
speech. Alumni have offered prizes‘and awards for intramural
contests. Graduates in several cities have organized alumni
chapters. As Delta Sigma Rho entered its second fifty years,
it maintained chapters in schools that reached two-thirds of
the college students of the United States and was in a good
position to take the lead in promoting intercollegiate for-

ensic activities.

Tau Kappa Alghal

The Establishment of the Fraternity
Tau Kappa Alpha, the second of the forensic frater-
nities, was organized in the State Capitol of Indiana, May
13, 1908, in the office of Hugh Th. Miller, the Lieutenant

Governor of the state, At first, membership was limited to

iCharles R. Layton, "History of Tau Kappa Alpha," in

Argumentation and Debate, ed. David Potter (New York: The
Dryden Press, 1954), pp. 475<490,




1939. Among the more important national conventions were
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coliege men who had represented their institution in inter-
coilegiate contests., The organization was pianned as an hon-
orary fraternity similar to Fhi Beta Kappa and Tau Beta Fi,
honorary literary and engineering fraternities.

Tau Kappa Aipha was originally organized with the
state as the chapter unit, and each state was to be governed
by a council which was to select for membership the outstand-
ing debaters and orators from the colleges of the state, with
the elections being approved by the national council. The
state chapter unit proved to be unfeasible and limited the
appeal and growth of the society to the extent that the con-
stitution was amended to provide for separate college chap-

ters.

Development of Policies, 1913-1939 |

Tau Kappa Aipha Conventions.--Early in its history i

Tau Kappa Alpha adopted the policy of holding national and ;

regional conventions and conferences. These conventions were

primarily business sessions and many of them were arranged to
coincide with the meetings of the National Association of

Teachers of Speech, which later became the American Speech

S .

Association., Although Tau Kappa Alpha considered adopting a

contest program for its national conventions similar to Pi

Kappa Delta, definite action was not taken until after the

depression when its first Forensic Progression was held in

et a e AN .
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those neld at Indianaporis-=-1913, 1914, 19i6, and 1926; and
Miami University, Oxford, Chio, 1929, During the depres:ion
the national conventions were dropped ror economic reasons,
and the busines¢ of the fraternity was carried on by the
National Council.

1916 Convention.--The 1916 National Convention voted

to admit women intercoliegiate debaters to membership. The
constitution and ritual were revised; eligibility require-
ments were increased, and a policy of expansion was planned.

1926 Convention.--At that time the policy of estab-

lishing regional organizations within the fraternity was in-
augurated, and the National Council designated ten areas as
districts with the eastern chapters holding the first district
meeting at Williamstown, Massachusetts. Later the districts
were reduced to seven and became essential parts of the so-
ciety with each being represented on the National Council by
its regional governor.

To extend the prestige of the organization into dif-
ferent areas, Tau Kappa Alpha adopted the policy of selecting
for its prominent officials, nationally known leaders in gov~
ernmental, educational, and professional circles. Their na-
tional presidents have included: Albert J. Beveridge, United
States Senator from Indiana; Dr. Guy Potter Benton, President,
University of Vermont; Charles Brough, Governor-elect of Ar-
kansas; and Dr. John Quincy Adams, head of the Department of

Speech, Louisiana State Univercity, who served for ten years,
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In the middie 1930's, Lowel! Thomas was elected president.
He was one or the best known speakers of the day, and stimu-
iated new interest in the organization because of his out-

standing reputation as a radio commentator.

The Contemporary Organization, 1939-36

First Forensic Progression.--From time to time, in-

terest had been expressed in the establishment of a national
forensic program for members of Tau Kappa Alpha, and the
first attempt to meet this demand was called a “Forensic Ex-
perience Progression in Contest Form Sponsored by Tau Kappa
Alpha." It was held at the national convention of Teachers
of Speech at Chicago, December 27-29, 1939, and was directed
by Hale Arne, then chairman of the Department of Speech, Un-
iversity of South Dakota. This activity was continued for
several years in connection with the program of the National
Association. The time of the meeting was changed to the
spring in 1946, with Purdue University, West Lafayette, In-
diana, as host.

Student Congress Added.--In 1947, a Student Congress

was added to the national convention at Western Michigan Col-
lege of Education, Kalamazoo, Michigan, May 8-10. The Univer-
sity of Indiana Etaged a similar meet for Tau Kappa Alpha in
April, 1948; Purdue University again served as host in 1949.
Debate and an extempore speaking contest were added to the

schedule. Later, contests and conferences using the same
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pattern were held at the University of Kentucky in 1950; ths
Lincoin Memorial University, Harrogate, Tennes:ee, in 195:;

Case Institute of Technology, C.eveiand, Uhio, in 1952; and

Denver University, 1933,

Special Activities.--Tau Kappa Alpha has engaged in

a number of special activitiec that have been of value in the
field of forensics. In 1936 it began the practice of present-
ing a trophy to the member of the National Forensic League
who had accumulated the highest number of points. Special
awards, called Wachtel Awards (named for W. W. Wachtel of

New York), were made for superior achievement in forensic
activities sponsored by the local chapters and the national
organization,

The National Student Council was started in 1950 for
the purpose of giving the program of Tau Kappa Alpha the
benefit of the experience and ideals df its undergraduate
members.

In 1949 Tau Kappa Alpha inaugurated a special project
called the Speaker-of-the-Year Awards. A national committee
composed of fifteen members engaged in a screening process to
find the superior public speaker "distinguished for effective,
responsible, and intelligent speaking on significant public
questions™ in each of five classifications: national affairs,
business and commerce, labor, reiigion, education, science,

and cultural activities.
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Since 1947 Tau Kagpe Alpha has co-operatea with Delta
Sigma Rho, Pi Kappa Delta, tine American Ferensic Associatlion,
and the Speech Association ci America in rorming a naticnal
committee for the seiection of & debate question and a dis-
cussion subject to be usea auring the year.
A special contribution was that of sponsoring the

preparation and publicatior f the book, Arqumentation and

Debate! to which contributions were made by twenty-five

leaders in the field of forensics.,

Pi Kappa Delta?

The Establishment of the Fraternity

The third forensic fraternity established was Pi
:Kappa Delta. The concept which resulted in the creation of
‘this organization was the realization of the need for a means
of providing recognition for orators and debaters in the
smaller colleges. The idea came to two of the founders of
the fraternity, John A. Shields and Egbert R. Nichols, almost
simulianeously,

In the autumn of 19il, Shields was a junior at Ottawa

University, Ottawa, Kansas, and Nichols, who had been a

pavid Potter (ed.), Argumentation and Debate (New
York: The Dryden Press, 19545.

2Information on the history of Pi Kappa Delta was
based on the official recoxrds of the fraternity in the office
of the national secretary, and the reports of official busi-
ness meetings published in The Forensic.
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professor of English for two years (1909-19.1) at Cttawa, be-
gan his work at Ripon College, Wisccnsin, as head of the Je-
partment of Composition and fFubliic 3Speaking. The two were
friends and kept in touch with each other by occasionai iet-
ters.

Nichols reiated how his devaters on a trip to Lawrence
Coliege, Appleton, Wisconsin, discovered the debaters there
wearing a forensic key. Lawrence Colilege had just been ad-
mitted to Tau Kappa Alpha, which at the time established only
one chapter in a state. This suggestsd to the Ripon debaters
the need of establishing a new organization.

In Kansas, Shields had likewise discovered the need
for such a society. When the delegates to the Kansas State
Prohibition Oratorical Association assembled in Manhattan,
Kansas, Shields found another persom, Edgar A. Vaughn, who

-was also interested in a means of giving recognition to ora-
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tors and debaters. ;g

The Ripon constitution was adopted locally and sent
to Shields at Ottawa, with suggestions for the design of the ii
key. After some modification, a pear-shaped key with two
jewels was accepted, and the first key was ordered by Vaughn
in January, 1913.

The name for the organization was supplied by Miss

Grace Goodrich, a student in Greek at Ripon College., Pi 'g

Kappa Delta was chosen because it was composed of the initial
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letters of the phrase Peitho Kale Dikala, the art of persua-

sion, beautiful and just.

The Kansas group proposed the idea or inc.uding de-
grees as well as orders in the new society, which showed the
Masonic influence--both Shields and Vaughn were Masons.
Vaughn had the imagination to sse the sssential puroose of
the organization, which was tc bestow an honorary key on or-
ators, debaters, and coaches; he wishes to show by jeweling
the key the distinction of each individual.

Shields received credit for taking the action that
officially launched the organization. He selected the offi-
cers from the founders and as secretary, cast the ballot
which put them into office. According to Shields' selection,
Nichols became the first president; Vaughn, vice-president
and chairman of the charter committee; Shields himself acted
as secretary-treasurer; and J. H. Krenmyre, Iowa Wesleyan,
the historian. A. L. Crookham, Southwestern College, Win-
field, Kansas, and P. C. Sommerville, Illinois Wesleyan,

were appointed on the charter committee.

The National Conventions, 1916-22
The first national convention of Pi Kappa Delta was
held in the spring of 1916, with Washburn University, Topeka,
Kansas, serving as the host chapter. The constitution was
put in more complete form, the insignia and the ritual were

designed, and plans for inter-fraternity relations were



deve .oped.

The first contest was heia at the second nationa-
convention at Ottawa University, 1918, and was a debate be-
tween Redlands and Cttawa. Later the contests became the
chie? feature of the national conventions. It was announced
that plans were being made to establish an arrangement with
Deita Sigma Rho for co-operative forensic endeavors.

The third national convention was held at Morningside
Coi.ege, Sioux City, Iowa, in 1920. An oratorical contest
was included in the program. No debate tournament was helid
but teams arranged debates to be held en route to and from
the convention, and during free periods of the convention,
'To facilitate debate plans, Sécretary Marsh suggested that
the colleges adopt the same debate question, which was the
first step toward the policylbf selecting an official ques-

tion.

The Development of Policy, 1922-26

The Fourth Biennial Convention was held at Simpson
College, Iowa, in 1922, To facilitate scheduling debates,
an official question had been adopted by chapter vote for
the first time in 1922, The question was: "Resolved that
the principles of closed shop are justifiable." This was a
period of rapid growth for Pi Kappa Delta as the society
added forty-one chapters during a two-year period.

Provincial Organizations.--In 1923, the chapters in
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some of the provinces initiated provinc.a. conventions. These
regional meetings were or historica: imgcrtance since rrom
them developed the debate tournament, tre Iirst being held
at couthwestern College, Winfield, Kansas. At the close or
the first tournament the prediction was made that it was not
beyond reason to expect that within tne next biennium other
provinces would hold like meets, resuliing ultimately in
intra-provincial contests,

Extempore Speaking.--Experiments were made in extem-

pore debate in which the question was not revealed until
twenty-four hours before the debate. Alsc the extempore
speaking contest Qas developed and was added to the program
of the 1924 national convention at Bradley University, Peoria,
Illinois.

International debating brought the British system of
debating before the American colleges. This tended to free
debating in the United States from its rigid system of mem-
orized speeches and increased the popularity of the audience
decision. But the development of the tournament plan with
its crowded program of many simultaneous debates and contest
after contest on the same question forced the American schools
more and more to the single expert judge, usually a debate
coach, a method of judging which was graduaily adopted for
general use.

During Marsh's term of office, a number of Pi Kappa
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Deita members were interested in formulating a code of ethics,
The National Council suggestad that such a code covering
"every phase of debate®™ should be undertaken,

During the earliy years of the 1920's there was a
great deal of interest in the problem of judging. As debates
multiplied in number, it became difficult to provide disin-
terested judges. In an effort to improve the judging, K. B.
Summers of Kansas State College compiled and published a
directory of judges, listing men in all parts of the country
who had served as judges and giving a summary of the esti-
mates of their ability made by the institutions they had
judged.

The fifth national convention of Pi Kappa Delta was
held at the Bradley Polytechnic Institute in Illinois, April
1-3, 1924, The addition to the program of the extempore
speaking contests and the scheduling of separate contests for
men and women in both extempore and oratory attracted more
delegates. Plans were made at this meeting for the inaugur-

ation of a national debate tournament at the next convention.

The Period of National Tournaments, 1926-42
The sixth national convention was held in 1926 at
Fort Collins and Greeley, Colorado. For the first time na-
tional debate tournaments for men and women were undertaken
and the double elimination plan was used. At this convention

the plan was adopted of holding provincial meetings in the
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years in which the national conventions were not heid. The
oftficial debate question for 1325-1926 was the croposai to
contre. child labor by an amendment to the constitution.
"The Crime Situation in America" was the topic seiected for
the men's extempore contest and the women's topic was "Mar-
riage and Divorcez." Pi Kappa Delta pianned a certificate
for proficiency in debate coaching to be awarded upon gradu-
ation to students who had been active in forensics. It was
voted to publish the winning speeches of the national con-

ventions; Volume One of Winning Intercollegiate Debates and

Orations appeared in 1926.l

Chapter Activities.--The year 1929 marked the use of
the airplane for debate travel. G. R. McCariy, South Dakota
State College, and his debaters travelled by air from Okla~
homa City to Chickasha to maintain their schedule. The Col~
lege of St. Thomas debaters flew from St. Paul to Chicago for
one of their forensic engagements.

Wichita, Kansas, was selected for the location of the
eighth national convention which was held March 31 to April
4,.1930. The tournaments had developed gradually with no
definite plan; however, in 1930, an organization was planned
for their administration, with carefully selected officers

and committees in charge of each contest. At previous conven-

lalfred Westfall (ed.), Winning Intercollegiate De-
bates and Orations, Vol. I (Fort Collins, Colorado: Express
Courier Publishing Company, 1926).
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tions, a chapter could enter more than one team. At Wichita,
for the rirst time, each chapter was limited to a single team.

Changes in Contest Procedure.--The addition of con-

tests in debate, oratory, and extemporaneous speaking result-
ed in a great increase of interest in the Pi Kappa Delta
national conventions. Business sescions, side trips, ban-
quets, and other special features were included in the con-
vention programs; however, the contests were the outstanding
features of the conventions, During the early years of the
national contest, the National Council did most of the work
of planning and conducting the events. In time, special
committees were appointed to take charge of the contests
with a different committee being responsible for each event.
In the first contest in oratory and extemporaneous speaking,
the contestants were divided into several divisions for a
preliminary round with the best two or three in each division
competing in a final round.

In the early tournaments the double élimination plan
was used with a team being dropped after its second loss.
The number of preliminary rounds in debate was increased to
five at the 1932 convention held at Tulsa, Oklahoma, with an
elimination bracket set up for those teams that were undefeat-
ed at the end of five rounds, This plan was used through the
national conventions of 1934 and 1936,

The next major change in contest procedure was made
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in 1938 at the Topeka, Kansas, convention. In debate, the
oreiiminary rounds were dropped and each team was scheduled
to debate eight rounds with the teams given a rating based
on the number of debates won. The committee in charge of
debate asked tournament directors to recommend outstanding
teams that were to be "ceded" teams. These teams were placed
on the bracket at regular intervals in an attempt to provide
equalized competition for all teams. In the individual
events, four preliminary rounds were held and the six best
speakers selected for a final round in which they were ranked
from first to sixth.

Another new feature of the 1938 convention was the
addition of a student congress. State and regional congress-
es had been held for several years resulting in a demand for
such activities at the national level. The Pi Kappa Delta
Congress was held in the Kansas Capitol as a two-house leg-
islature. Each chapter was invited to send one delegate to
the lower house, and each province elected two senators to
comprise the upper house. Interest in the Congress resulted
in a new attendance record for Pi Kappa Delta conventions
with more than 800 delegates and visitors being registered.

At the Knoxville Convention in 1940, the plan used
in debate was a combination of that used at Topeka and the
earlier tournaments. Each team was scheduled to debate

eight rounds and was given a rating based on the number of
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debates won. Teams winning seven or eight debates were rated
superior; those winning six were rated exceilent; and those
winning five were rated good. At the end of eight rounds,
eight teams were selected for a quarter final bracket with
first and second piace winners being selected after three
additional rounds of debate.

Because of the popularity of the Student Congress at
the Topeka convention, another Congresc was held at Knoxville.
Several changes in the rules were made as a result of the
previous Congress; however, without the atmosphere of the
State Capitol, the Congress received less attention than the
one held at Topeka.

in 1942 in the convention at Minneapolis, dissatis-
faction with the combination plan resulted in a return to the
1938 pattern in which teams debated eight rounds and were
rated on the number of wins and losses., The plans for the

convention had already been made before the start of the war

‘and an attempt was made to conduct the convention with as

little deviation as possible. The Student Congress was re-
tained as one of the features of the convention but was modi-

fied to an unicameral house.

The Contemporary Organization, 1947-56

Post-war Conventions.--Following a five-year interim

of war years, Pi Kappa Delta resumed its national tournaments

in 1947. 1In the individual events four preliminary rounds
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were held and eighteen speakers selected for the fifth round.
In oratory and extemporaneous speaking, the 1O per cent of
the speakers ranking highest were given the rating of "“super-
ior"; the next highest 20 per cent were rated “exceilent¥;
and the next highest 20 per cent were rated "good." The
major change at the 1947 convention was the substitution of
Discussion for the Student Congre:;s. An interesting experi-
ment in the Discussion was the use of ratings by opponents.
Ratings were given in Discussion on the same basis as in
extemporaneous speaking and oratory, with the rating based
entirely on scores given by the opponents from round to round.

The 1949 convention was held at Bradley University,
Peoria, Illinois. Discussion was ﬁontinued with a combina-
tion plan of coacﬁ judging and judging by opponents, with
final ratings based on the combination scores of the two
groups.

In 1951, the Pi Kappa Delta national convention was
held at Oklahoma A. and M. College, Stillwater, Oklahoma;
this proved to be a popular place for a convention site as
delegates from 135 chapters, the largest number on record,
assembled for a four-day convention. The plan for the con-
tests had become standardized from the previous conventions.
The major change at Stillwater was that of doing away with
all judging and ratings in the Discussion event.

Figure 1 gives a graphic description of the member-

ship record of Pi Kappa Delta since 1920. The average number
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of memberships granted per year was 793; however, the member-

ships added during the years in which the national conven-
tions were held increased to 850 and the non-convention years
dropped to 751, making a difference of 99. The increased
membership in the convention years is indicative of the moti-
vating force of the national convention and tournament in the
forensic program. Chapter sponsors report that usuaily there

is a substantial increase in interest in the convention years.

Summary

The forensic fraternities have made a number of sig-
nificant contributions to intercellegiate forensics. They
have filled in the gap between the decline of the literary
society and the development of the speech department as a
‘major phase of higher education. Organizations on a national
basis were established to co-ordinate the work of the local
clubs, and to give recognition to orators and debaters ac-
cording to uniform criteria. Experiments were carried on
with new types of speech activities, and policies were devel-
oped to guide forensics on the local, regional, and national
levels.

High ethical standards have been maintained and re-
quirements for membership increased from time to time to
make affiliation of greater value. All of the fraternities
have provided service magazines to members as a means of

unifying the work of the local chapférs and providing other
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information on speech and forensics.

At the regional and nationa! ieve., conventions,
tournaments, and congresses have been provided that have
brought students together from all parts of the country.
These young people, otherwise, would never have had the op-
portunity to attend a national meeting with the many personal
benefits to be gained from participation in forensic activ-
ities on such an extensive basis.

Although Pi Kappa Delta was the third of the frater-
nities to be organized, it became the largest in terms of the
number of chapters and total membership. This may be attri-
buted to its'more liberal policy of granting charters to
smaller institutions, and its more vigorous policy of spon-
soring regional and national conventions and tournaments.
With stricter attendance requirements, as many as 145 chap-
ters have sent more than 800 members to participate in some
of its national assemblies.

Pi Kappa Delta also has provided several orders in
which membership may be earned and a series of degrees
 through which the member may progress from year to year.
After three years of forensic activity one may qualify for
the highest degree and the distinction of wearing a diamond

in his key.
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CHAPTER 1V

INTERCOLLEGIATE DEBATE

Introduction

Debate has become the most popular of the forensic
activities and this chapter has been devoted to some of de-
bate's more important aspects. The origin and development
of intercollegiate debate was followed by consideration of
the most significant development in debate in recent years--
the tournament. An important phase of the program has been
the policy of selecting an official debate question for na-
tional use, the history and development of which policy has
been presented.

International debate developed in the early 1920's
and since that time, tours by British, American, and Austral-
ian teams have been an influential factor in the intercolleg-
iate program. An account was given of the development of
that phase of forensics.

Many experiments have been tried with new forms of

debate. The deviations from the orthcdox form most frequent-

ly mentioned were reviewed under six sub-divisions as follows:

type of clash, arrangement of teams, audience participation,

57
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form of judging, special media, and miscellaneous.

The Origin and Development
of Intercolleqgiate Debate

Jebate as a teaching technique had been used in the
colieges and universities of the United States since their
founding, Both formal and extempore debate had been usez ex-
tensively as the foundation of the programs of the literary
societies that dominated the college social activities for
many years., However, intercollegiate debate did not develop
until late in the nineteenth century. It became a part of
the new scene on the college campus that included the rise of
the Greek letter fraternities, specialized clubs, the more
liberal curriculum, and intercollegiatg athletics.

Opinions differ as to where the first intercollegiate
debate was held. Potter referred to a series of contests be-
tween the Phi Alpha Society of Illinois College and the Adel-
phi Society of Knox College. The contests, which included
debate, essay, declamation, and oratory, were held in the
opera house on the evening of May 5, 1881, with President
Charies Henry Rammelkamp of Illinois College presid:'mg.l One
day later, another debate was recorded when members of the
Peithessophian Society of Rutgers University met and defeated

the Philomathean debaters from New York University in Rutgers!

lPotter, Arqumentation and Debate, p. 12.
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Kirkpatric Chapel.l
A_an Nichols claimed that the first record of an
interccilegiate debate in America was that of one heid in
1883 betweean Knox College and Rockford College in the Chapel
at the latter school.? Egbert R. Nichols referred to the

first intercollegiate debate as the one described by Ringwalt

in the Forum Magazine and which was held between Yale and

Harvard at Cambridge on January 14, 1892.3 The first two de-
bates mentioned were sponsored by literary societies although
they were intercollegiate in nature.

The news of the embryo intercollegiate activity spread
to other institutions, and within a few years, intercollegiate
debating had spread from coast to coast. Techniques of the
new activity were changed from those used previously by the
college literary societies. For example, the number of de-
baters on a team was changed from two to three, and all speak-
ers were given a constructive speech and a rebuttal speech
with the negative presenting the first rebuttal,

The type of debating changed from the old topics as

"the pen is mightier than the sword®" to resolutions concerned

lipid., p. 13.

2plan Nichols, Discussion and Debate (New York: Har-
court, Brace and Co., 1941), p. 205.

3Egbert R. Nichols, "Historical Sketch of Intercolleg-

iate Debating; I," The Quarterly Journal of Speech, XXII
(1936}, pp. 213-220,
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with political, social, economic, and educational policies
and problems. A board of judges was used composed of thres
or five people to make the decision., Finding impartial and
unbiased judges was difficult as the judge was often influ-
enced by his opinion on the question or his attitude toward
the host school. At first, the pattern of debate was simple,
as one college merely sent a challenge to another; if it was
accepted, an agreement was made on the guestion for debate,
choice of sides, time and place, and choice of judges.

The debaters generated a great deal of enthusiasm
of ten working for months gathering information, writing their
speeches, compiling rebuttal files, practicing the delivery,
and holding conferences with the coach and other faculty mem-
bers on the question. The rivalry created by debate made it
one of the highlights of the college year. Large audiences
‘were present to support the home team; many from the student
‘body aécompanied them to the train to cheer them on their way
when they departed for an invasion of a rival school, and met
‘them at the station on their return. A victory was sometimes
celebrated by a parade through the city led by the college
band.

Intercollegiate debating enthusiasts worked to find
better ways to conduct debate and one of the first was the
invention of the triangular league in which three colleges

prepared an affirmative and a negative team. A debate was
L
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heid at each of the three colleges on the same evening on
the same subject. For a time this plan was used almost to
the sxc:usion of other forms except the single debate between
two rival colleges,

COther improvements resulted from a demand for quaii-
fied tzachers to take charge of the debate program, Gradual-
ly meres teachers were provided to train students in debate
and oratory. Books on debate were written, new courses were
added to the curriculum, and separate departments of speech
were established.

As debate became firmly accepted as a college activ-
ity 2 more definite means of financing the program was nec-
essary; it was then given a specific appropriation or a per-
centage of the student aétivity fund.

Almost from the beginning debate has been confronted
with problems. Making long tours was expensive; in some cases
even holding a debate on the campus would cost several hun-
dred dollars--pay for judges, meals and lodging for the vis-
iting teams, and travel allowances. The difficulty of finan-
cing the program resulted in a trend toward concentration on
a small group of three or six consisting of one affirmative
and one negative team.

Other problems included the loss of time from school
resulting from tours and visits to other schools; intense

rivalry that reached an undesirable degree resulting from
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questionable decisions; and a gensral deciine of interest in
debate from the student body ana the public as competing ac-
tivities were created. It became more and more difficult to
secure audiences for debates. In :pite of all of the other
problems that confronted debate, tne major probiem has aiways

been that of finding an adequate number of qua.ified judges,

The Debate Tcurnament

At the point when debate reached its lowest ebb, a
new development took place that offered a solution to the
problems with which the proponents of the activity were con-
fronted. This was the debate tournament.

The first tournament was held at Southwestern College,
Winfield, Kansas, in the spring of 1923.1 Dr. J. Thompson
Baker, then Head of the Department of Speech at Southwestern,
was director of the tournament and is recognized as the orig-
inator of the tournament idea. At the regional Pi Kappa
Delta business meeting at Southwestern in the spring of 1923,
plans were discussed for reforming debate, There were tour-
naments in various athletic contests which had developed from
knightly tournaments so popular from the 12th to 15th centur-
ies in Europe. The question, “Why not a debate tournament?®
was asked and out of this came the idea for the first one.

The tournament rapidly took its place and extended

lEdna Sorber, "The First Debate Tournament," The
Eoxensic, XLI (1956), pp. 67-69.
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from its beginning at Southwestern College until it reached
the coasts. Important tournaments arose in various ssctions
of the country, as for exampie, the Linfield College Tourna-
ment at McMinnville, Oregon, and the Savage Forensic Tourna-
ment at sSoutheastern State College, Durant, Oklahoma. Win-
field continued to conduct a pre-season warm-up tournament
which Increased in popularity until it was attracting as many
as 250 teams from 15 to 20 midwestern states.

The popularity of the tournament was such that coi-
leges turned from the leagues to the tournament and soon many
schools were concentrating their entire season on this new
activity. J. Thompson Baker was asked to speak at conven-
tions on the tournament, reviewing its benefits and present-
ing plans for tournament organization.

The merits of the tournament over the league were

‘given by Baker in an article as follows:!l
1. The tournament is much less expensive per debate.

2. It is easier to get competent judges at the tourna-
ment.

3. Competition with so many more schools manifestly has
added advantages over the league.

4. In the tournament the trickery and politics sometimes
found in the debate league are eliminated.

5. Many more debaters may be used by each school in the
tournament. (We used 22 different debaters from our
college this year.)

6. The league is sectional and restricted; the tourna-
ment is just the opposite, breaking down clannish-

ness and sectionalism.
7. The tournament avoids making so many different breaks

iz, Thompson Baker, "Planning and Working the Debate
Tournament," The Forensic, XVII (1931), pp. 149-154,



in school work.

. The expense of judges 1s practicai.y e.iminated at
tournaments.

7. Tournaments have much better audiences and much more
interest in the debates.

~C. Keener rivairy of the right kind is found at the
tournament.

--. More teams, more debates, more people from different

sections at the tournament has merits readily reccg-

nized.

At the tournament for some reason the mere desire to

win is largely supplanted by the effort to learn and

gain debate value,

. Many more debates and much more practice in a reail

debate atmosphere,

P
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!4, The tournament develops a better study and a better
understanding of the question, and hence better de-
bating.

13. The social values of the tournament are of inestim-

able value, such as the league cannot give.

The necessity of economy resulting from the depression
contributed to the increase in tournament interest, as it
offered an inexpensive means of providing a large number of
debates. Traveling expenses were minimized as on one trip
debaters could meet a large number of institutions. The
problem and expenses of judges were eliminated as the coaches
did most of the judging.

The tournament brought together many speakers with
the same interests, Ideas were exchanged, friendships made,
and experiences broadened, The tournament proved to be an
elastic type of arrangement, as it could be a pre-season
tournament, one for novices, or one in which champions were
determined.

There was an advantage in giving contestants oppor-

tunities to participate in more events. They had a chance
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to correct their mistakes in later rounds of the tournament,
thus accelerating development at the moment of concentrated
interest,

After the invention of the debate tournament the in-
terest of those engaged in contest debate shifted to the
tournament until it became the dominant force in forensics.
It was a form in which one team could have as many debates
in a weekend as the entire squad had previously engaged in
for the entire season., More teams could be entered and a
debate season might consist of a hundred debates for several
teams instead of ten or twelve debates for a single team.
Emphasis was shifted from a decision in a single contest to
a consistent performance for an entire season. Rivalries
diminished and with them went many of the evils that had been
associated with decision debating.

Pi Kappa Delta popularized the tournament by using

it at its national and provincial conventions.

Selecting the Debate Question
During the period in which the syllogistic disputa-
tion dominated debate, the question was assigned by the in-
structor in the classroom. Questions used for public exhi-
bitions and commencement programs were selected by the Rever-
end President and a faculty committee aided by a select group
of students,

The literary societies dominated debate with the
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question tc be used in the next meeting b2ing announced by
the presiding officer at the previous mesting. With most ot
the literary societies meeting weekly or biweekly and witn
one or two debate questicns being used at esach meeting, a
iarge number of questions were considered during the scheo.
year,

When a contract for a debate was made between twe
colleges, definite arrangements were included concerning the
choice of the question to be used. The host school usually
suBmitted a list of questions, with the visiting school being
given its choice of sides. Questions were sometimes submit-
ted in which a "trick" definition or interpretation could be
made with the hope that the other institution would select
the question before discovering the impossibility of defend-
ing one side of the question. In many instances, the debate
‘resolved into quibbling over the meanings of the terms.

In the debate leagues, the responsibility of select-
ing the question was shared by all of the member schools.
Surveys made on questions used revealed that prior to 1920
as many as forty questions per year were used, although some
questions were more popular and were used more often than
others. A typical list of questions considered during one
debate season is included in the appendix,

At the second national convention of Pi Kappa Delts

in 1918, two chapters were invited to bring debate teams for
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a desmonstration debate as one feature of the grogram. Red-
ands University, coached by the national president, E. R,

Nicho.s, was selected to meet a team of the host chapter,

from different areas was made, Transcentinental tours aiso
made it necessary for a traveling team to agree on questions
with teams in other states., However, in some cases a travel-
ing team might be prepared to debate as many as five different
questions. This was true of the British teams who came to
the United States.

As plans for the third national convention of Pi
Kappa Delta were being made, all chapters were encouraged to
bring a team to the convention and to schedule debates with
other chapters en route to the convention. In an editorial
in The Forensic, one finds the first reference to the sug-

gestion of selecting a debate question for all teams to use:

. « « couldn't those chapters nearest to Sioux City
arrange debates with those chapters farther away? On
the way to or from the Convention they could debate.

Might it not be well also for us all to debate the same
question? And might we not decide on the question this
spring?

The suggestion was well received and the national
secretary, Charles A, Marsh, sent out a letter in October,
1919, asking each chapter to submit a question, Nine chap-

ters responded and the nine propositions were returned to the

lthe Forensic, V (1919), p. 2.
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chapters for a vote. The possibility of seiecting one ques-
tion for general use was discussed at the 1920 convention and
the national secretary was authorized to conduct a referendum
among the chapters for a question to be used the following

year. In the March-April! issue of The Forensic, 192., the

following reference is found:

The National Secretary has sent out a request to the
chapters to submit one definitely stated proposition for
debate so that a list of questions shall be submitted to
the chapters for a referendum vote. The question pre-
ferred by the majority shall be considered the official
Pi Kappa Delta question for the year. It is believed
that by having the question known in advance, many more
debatfs will be arranged by teams visiting the Conven-
tion,

In the October, 1921, issue of The Forensic this statement
regarding the first official question appeared:
Last spring the Pi Kappa Delta chapters voted to make
the following proposition the official debate subject
for the organization this year: Resolved, that the prin-
ciple of the closed shop is justifiable . . .
Thus, this question became the first official question

selected for general use throughout the nation. By 1922, the

policy of selecting an official question was established. In.

order to schedule debates with Pi Kappa Delta schools, other

schools found it necessary to develop the Pi Kappa Delta
question, Occasionally some state league or conference se-

lected a different guestion, but for a period of 20 years, _&

he Forensic, VII (1921), p. 8. .
g

21pid., p. 19.
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the Fi Kappa Delta question was recognized as the unofficial
nationa. question. In time ths colleges who did not hold
charters of Fi Kappa D2ita asked for a part in the selection
of ths snnual question and through the Nationa. Associztion
of Teachers of 5geech, which later became the 3peech Assoc-
lation of America, a committese was appointed consisting of
ten members with representatives from Phi Rho Fi, the junior
college fraternity, and the non-fraternity schools, as well
as the three forensic fraternities.l Later the committee was
reduced in size to five members with the chairmanship rotat-
ing annually among the members of the committee.

One year (1941-42) Pi Kappa Delta selected one ques-
tion and the national committee selected a different one.
The national question was used early in the year. The Pi
Kappa Delta question was not announced until December 1, and
was used in some tournaments sponsored by Pi Kappa Delta
schools as well as the national Pi Kappa Delta tournament at
Minneapolis in 1942, 2

A separate question has been selected by the Southern
Speech Association, the Western Speech Association, and
leagues such as the Missouri Valley Forensic League. Occa-
sionally a practice tournament was held in which a different

question was used for each round of debate with an hour of

1The Forensic, XXVII (1941), p. 1.
2Ibid.
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preparation ai:lowea after the question for the feci:owing

round has been announced.

International ODebating

International debating was startsc when Bates Coilege,
Lewision, Maine, sent a team to meet Oxford University,
Znglana, in 1921.i The following year, {xiord commiscioned
a team to return the visit which made a tour of the Atlantic
Coast, the Middle West, and the South, meeting such institu-
tions as the Universities of Wisconsin, Minnesota, Missouri,
and Oklahoma, on a schedule that included twenty-six debates.
Later, Cambridge and other British universities also sent
teams to the United States. These were followed by visits
from Canadian and Australian teams. Other American colleges
followed the pattern set by Bates, sending teams to Europe,
South America, and eventually around the world with debates
‘in Hawail, Japan, China, Australia, New Zealand, and India.

2

Information received in a questionnaire“ indicated that ap-

proximately 400 international debates had been held in a

period of six years.

American audiences were impressed by the outstanding

quality of the English speakers, as they were men and women

1egates Wins Debates," The Forensic, IX (1923),
pp. 4-6.

2Raymond F. Howes, "Results of Questionnaire on In-
ternational Debating in the United States,® The Forensic,
xv (1929), pp. 381-383.
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who had tinished thsir forma. education, and hence, mcre ma-
turs than the typica. American gebater. It was obvious that
they had been carefu.ly selected because of their character
and personality, A member of one team was the con of the
British Fremier, Ramssy McDonald, and was elected to Parlia-
ment while he was on the debate tour of the United States,

The English speakers with their background of train-
ing in the Oxford or parliamentary style of debate were a
definite contrast to the American debaters who prepared their
cases in a logical manner and reinforced them with facts and
quotations from numerous authorities. Disregarding logical
arguments to some extent, the English speakers concentrated
on winning the audience to their side of the question through
their ability to make a pleasing impression, and at times
were accused of saying nothing in a pleasing manner. Their
American opponents took the debate more seriously, presenting
an avalanche of evidence and arguments in an uninteresting
imanner. The contrast was emphasized by the decisions that
were given as the American team almost always won when the
debate was judged by those with experience in the traditional
pattern of debate, while the British won when the decision
was given by a vote of the audience.

In order to finance the tours, it was necessary for
the English teams to meet a full schedule of American col-

leges and universities, which obligated them to be prepared

Lr e AL,
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to sgeak on either side of severali questions, and thz travei-
ing tsams usua:ly prepared a minimum c¢f five questions. As
a resu.t, they were not always adequate.y prepared, and re-

sorteg to entertaining the audiencess with thelr humer instead
of trying to meet the issues advanced by the American debat-
ers.

The early enthusiasm over the tours cof the British
teams subsided as the depression developed in the 1930's with
the ilimitation that it placed on the forensic budgets. Some
resentment arose over the financial arrangements for the
tours as the American colleges paid a generous amount to the
visiting teams who, in some cases, made a substantial profit
‘on the tour. American teams planning tours to England had
to pay their own ways, the result being that the American
‘college was required to finance the entire international de-
bate program.

It was thought by some leaders that the influence of
the British teams would result in drastic changes in the
American style of debate. This, however, was not the case;
although the British speakers did help to make the American
debater more conscious of the audience, more cognizant of the
need to relieve the seriousness with humor, and more aware
of the value of persuasive and ethical appeals as well as the
logical approach,. |

Another development on the American forensic scene

that counteracted the influence of the British teams to some
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extent, was ihs change in emphasis from audience debates to
tournament deczting. The slower speaking, entertaining but
iiiogical sty.z of the typical British debater was difficult
to adept to tcurnament debating., A British team was invited
to enter a tcurnament at the University cof Pittsburg as a
guest team; hcwsver, the debates in which this team appeared
wers not judgsd.

Following World War II the tours by the British teams
were resumed, and invitations from the American colleges and
universities have increased to such an extent that it has be-
come necessary to restrict the areg in which debates are
scheduled, with a tour being planned east of the Mississippi
River one year and west of the Mississippi the following year,
American debating has been influenced by the encounters with
the British teams, perhaps, much more in those areas where
debating is net dominated by the tournament.

A list of debate questions which were used by the

‘British teams on their schedule of debates in the United

States during the year 1930-31 is given in the appendix.

Innovations in Debate
From time to time directors have experimented with
new forms of debate hoping to improve on the traditional form
by using more practical organization of teams and realistic
settings. Some of the variations have been popular and have

been used extensively while others have been experiments that
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did not prove feasible and have not been continued on a regu-
iar basis, The innovationc that have been mentioned most
frequently have been presented briefiy in this part of the

study. They may be cliassifisd under six headings &s follows:

Form of Cliash Arrangement and Number on Teams
Direct Clash Debate Split Team Debate
Mock Trial Three-Sided
The Oregon Plan Number on Team

Audience Participation Speciai Media
The Heckling Plan Correspondence Debate
Forum Radio
Convention
Parliamentary Special Forms

Form of Judging Neutral Floor Debate

Twenty-four Hour
Non-Decision Debate Extension
Clinic Impromptu
Audience The Progression

The Pentathlon:

Form of Clash

Direct Clash.--The Direct Clash plan of debate was
developed by Edwin H, Paget of North Carolina State College
in 193i. The plan brought the two sides face to face with
the real issues, and eliminated discussion of unimportant
points and fallacious reasoning, It required'a somewhat
complicated procedure in which the judge played an important
part. Teams were composed of from two to five members, who
did not speak in any regular sequence.

During the debate season of 1931-1932, debate teams

representing Wake Forest College, Asheville Teachers College,
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the University of Tennessee, and Mcrth Carciina 3tats Colleage
introduced the direct clash plan ¢f cebating.:

Mock Trial.--This type of debate has been used to
crovide valuable training for law students, For uses in the
mock trial the proposition for debate calls for a definite
decision on the part of the court. It has been necessary to
modify details of the plan to conform to the conditions of
the type of court before whom the case would logically be
tried.

The Oregon Plan.--The most widely used variant was
the cross-examination debate often called the Oregon Plan,
as the rules were developed by Gray at the University of Or-
egon in 1924.2

The Oregon Plan found favor in audience-decision de-
‘bating. Newman, one of the leading proponents for Cross Ex-
-amination debate, conducted an annuzl! Cross Examination tourn-

‘ament at the University of Pittsburg, in addition to using

the form for audience debates.3 Miller used the Cross Exam-

ination style of debating to an advantage at the University

l"’l‘he Direct Clash Debate Plian,® The Forensic, XVIII
(1933}, p. 52.

23, Stanley Gray, "The Oregon Plan of Debating," The

Quarterly Journal of Speech, XII (1926), pp. 178-179.

3Lloyd H. Fuge and Robert P. Newman, "Cross-Examina-
tion in Academic Debating," Speech Teacher, V (1956), p. 66.
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Arrangement and humber on Team

Sp:it Team.~-The sp:it team arrangement has been used
in debate between twe institutions in which each school oro-
vided one aifirmative speaker and one negative speaker. It
was nscessary ior the speakers to arrange a preliminary meet-
ing several hours in advance to coordinate their plans for
the debate., Under this arrangement each schooi would be as-
sured of a speaker on the winning team as well as a speaker
on the losing team, and the attention of the audience would
be centered on the issues of the debate.

In the annual Split-Team Tournament held at Case In-
stitute of Technology, for example, the schedule is so ar-
ranged that each debater had a new partner in each round and
did not oppose two debaters from the same institution or the
same debater more than once.

Under such circumstances the teams newly formed be-
fore each debate exchanged ideas on the debate question,
pooled information, and achieved a new synthesis of case and
material for each round. When this form of debate is uwsed
for tournament purposes, it is necessary to provide adequate
time between rounds.

In judging split-team debates, the judge gives

IN. Edd Miiler, "Michigan Tries Participation Experi-
ment,* The Gavel, XXXIV (1951), p. 5.
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special consideration to team effectiveness and integraticn
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cf cases, Ballots ars provided for sgeaker ratings
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awards in such tournaments depend upon individual culminative

tn

cores,

Three-Jided Debatae.--The three-sided debate has bzsen

used with three teams participgating, in which sach team
served as an affirmative team as it presented a constructive
case, £ach team also functioned as a negative team as it
was required to refute the cases of the other two teams.
Number on the Team.--Informal argument has been con-
ducted without any definite plan or method of organization;
however, the formal pattern of debate has called for a con-
sistent team arrangement and order of speaking. Debate teams
in the first intercollegiate debates coﬁsisted of three speak-
ers who presented a fifteen minute constructive speech and a
five minute rebuttal. A debate with this time schedule re-
quired two hours for completion. Later a two member arrange-
ment was used which reduced the time of the debate to one
and one~-half hours. During the war one-man teams were devel-
oped using the Lincoln-Douglas debates as a model. One-man
teams have been used for radio debates and appearances before
civic clubs when it was necessary to complete the program in
iess time., In Direcf Clash, the team may consist of from
two to five members. In the iegislative or parliamentary

form an indefinite number of speakers may participate; how-

ever, the two speaker team with ten minute speeches and five
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ainut: rebuttals, has become the traditiona. arrangement for
tcurnament use as with this arrangement each round of debate

can be completed within an hour,

Audience Participation

Heckling.--The Heckling Plan was developed as a var-
iation of the cross-examination debate. It attempted to
bring issues into focus through direct questioning, but it
differed in that the speaker was subjected to interruption
through question, protest, or various other relevant comments
by the opposition. Thorough knowledge of the question and
considerable poise and self-control were necessary on the
part of the debater.

McReynoldsl tried a variation of the Heckling Plan

at the University of Maryland. In the Maryland Plan one
speaker merely interrupted another when he felt like it. De-
bates were held before campus groups and on subjects of local
interest, Describing the Maryland Plan, McReynolds wrote:

We completed at Maryland twenty-five intramural de-
bates in which forty-four debaters took part. These de-
bates, held from 6:30 to 7:30 p.m., just after dinner,
in the drawing rooms of dormitories, fraternities, and
sororities, were often so crowded that the students had
to sit in groups on the rugs. The subject used was,
*More has been lost than gained by the new freedom of

women, " with the men taking the affirmative side and the
women the negative side,?

ICharles H. McReynoids, "A New System of Debate,” The
Quarterly Journal of Speech, XXVI (1940), pp. 8-10.

21bid.
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Forum.--The use of the word rorum indicated that a
question and answer period was to fo._ow the debate with
audience participation, In some instznces the time of the
prepared spseches has been shortened o a.low more time for
the forum.

Convention Debate.--The convention debate is more or

less synonymous with the student legis:ative assembly or
Congress. Consideration is given to the student congress in
a special section of the study.

Parliamentary or Legislative Debate.--This type of
debate has been used as a problem-solving technique with a
large group of people participating. It has been conducted

with those taking part being divided into two parties.,

Special Media

Corxrespondence Debate.--Colorado College of Education
conducted a correspondence debate with the Slippery Rock
State Teachers College of Pennsylvania, Each submitted to
‘the other a three thousand word affirmative case. The debate
squads then replied with a two thousand word negative, after
which each sent a one thousand word rebuttal. It was an in-
teresting method of getting the squads to work up their cases,
The finished debate was broadcast over the Colorado State
College station at Greeley with one of the Cciorado students

reading the Slippery Rock case,?

lacorrespondence Debate,” The Foremsic, XXII (1937),

p. 102,
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Templar of Hamline University repcrted a similar
variation in the form of & triangular debate carried on
through the mail with the squads of Khcras, Colgate Univer-
sity, and Park College, directed by Rose.:

Radio Debate.--With the development of radio as a

means of communication, radioc debatecs have gained in popular-
ity. OCccasionally a debate has been carried on by means of
a transcription that was mailed back and forth between two
squads, with affirmative and negative speeches being added

until the debate was completed.

Form of Judging

Non-Decision Debate.--This form of debate has been
conducted with and without audiences. Sometimes a critic
analyzed the debate but did not make an official decision,

Clinic Debate.--The clinic debate has been used for
the purpose of demonstrating techniques early in the season.
A critic gives an analysis of the debate for the benefit of
novice debaters present, Speaker ratings may be given; how-
ever, win and loss decisions are not announced.

Audience Decision.--The audience decision type of de-
bate is discussed in the chapter on History of Contest Judg-

ing.

l"I—iamline, Park and Colgate Debate by Mail," Ihe
Forensic, XIII (1927), p. 184,
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Specias Forms

Neutral Fioor Debate.,--Teams from itwo schoolic have

used this form by agreeing to meet before an audience at some
convenlent point between the twc schools or on the campu:z of
a third college.

Twenty-four Hour Debate.--The twenty-four hour debate

has been used in which thes question was not announced until
twenty-four hours in advance,

Extension Debate.--The extension debate has been used
with two teams from fhe same institution meeting before an
off-campus audience., These debates may be arranged through
the extension department, college speakers bureau, or through
alumni.

Impromptu Debate.~--This method has been used to an

advantage in the class in arqumentation to provide practice
in speaking and the organization of materials in a limited
time.

The Progression.--In an invitational tournament at
Sioux Falls College, directed by Jordan,l a different approach
was taken to the debate question in five rounds. The first
round was an extemporaneous speaking contest with topics
chosen from some phase of the debate question, This was
followed by four non-decision rounds of debate. In the first

round, the Direct Clash Plan was used. The second employed

14, M. Jordan, "Tournament Experiment with Debate
Types," IThe Foremsic, XXXI (1946), pp. 75-76.
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sc.ution phase of the proolem., The Heckling r.an was used
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xpose weaknesses in their opponents' reasoning, and the
fourth round was carried on in the traditional form.

The Pentathlon.--The speech tournament of the West-

ern Association of Teachers of Speechl held at Los Angeles
City College in 1946 included a pentathlon consisting of
contests in extempore speaking, impromptu, oratory, after-
dinner speaking, interpretative reading, special speaking,
and a panel on speech and speech teaching, Each speaker
entered the extempore and panel contest, but had a choice ‘
of the other events., At the end of the tournament, the best E
all-round speaker was selected on the basis of scores accum- |
ulated round by round.

The many variations from formal debate indicate a
dissatisfaction by‘directors who believe that training in

debate has definite values for the student, provided it is

i

conducted on sound principles. Many forensic directors

believe that through experiments with new methods of con-
ducting debate, the activity will continue to be timely as
adjustments in the techniques and methods used will be made

to conform to the changing socio-economic scene,

lewestern Association of Teachers of Speech,” The
Forensic, XXXI (1946), p. 82.
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Summary

Consiageration has been given to the moust popular of
the interco:izglate forensic events--debate, and to some of
the significant factors that have developed as a result of
the debate program. The origin of the debate tournament re-
sulted in a -arge increase in the number oif students partici-
pating in debate as weil as an increase in the number of con-
tests per student. Instead of five to ten debates per year
in the pre-tournament era, many debaters took part in fifty
to one hundred clashes per year. The tournament brought to-
gether a large number of students and directors with a common
interest and popularized the activity at a time when interest
in debate on the part of the public had subsided. With many
teams attending tournaments it was necessary that all teams
be prepared to debate the same question which resulted in the
;adoption of a plan for selecting an official question for the
:year.

International tours made possible a comparison of the
methods of preparation and presentétion used by debaters in
other countries and international debating has become recog-
nized as one of the influential factors in intercollegiate
debate.

Many variations from the traditional form of debate
have been tried. Some of the new forms have been advocated

as improvements over the orthodox form; however, many of the

B
:
a
B




innovations have not
such deviaticns from

as a healthy sign of
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been utizized tc a large =xtsnt because
adapting them tc¢ a tournament program,

the traditiona. form may be considered

self-sviiuation emp.oyed by directors

in attempting to modernize the format of debate.
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CHAPTER V
INDIVIDUAL FUORENSIC EVENTS

Introduction
In this chapter consideration has been given 1o the
development of oratory, extemporaneous speaking, and the
Student Congress, the basic individual events in the forensic
program, Tne first forensic event used as an intercollegiate

contest was oratory, with the first contest being held sev-

eral years before the first intercollegiate debate. Extem-
;poraneous speaking was not developed as a contest event until
forty to fifty years after oratory and debate contests were
being held, Extemporaneous speaking made rapid gains and re-
Zplaced oratory as the most popular individual event. Special

attention was given to the student congress, an activity that

some directors have maintained has integrated experience in
a humber of speech techniques to an unusual advantage.

An examination was made of the intramural program as
it has provided the foundation for the forensic program on
the local campus., Limitations such as the size of the for-
ensic budget, students who have jobs and family responsibii-
ities, and restrictions on the number of entries that are
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parmitted in tournaments, make it impossicle for every stu-
dent that i1s Interected to participats in Intercollegiats

forensic activities,

Uratory

Historical Oriqin

Contests in oratory were developec zefore interccl-
legiate contests in debate. Oratorical leagues were formed
and special interest groups also sponsored contests in ora-
tory.

Oratory shared the curriculum in private schools that
included the teaching of oratory, elocution, and the training
of teachers., The National School of Elocution and Oratory
in Philadelphia in 1885 had about 250 students with 10 to 12
faculty members.l In 1880 the Emerson College of Oratory
opened in Boston with about a dozen students and by 1891 had
over 500 enrolled.?

Contests in oratory were sponsored by the literary
societies in some colleges. Alumni sometimes made grants to
be used as awards in oratorical contests sgonsored on the
campus., The development of intercollegiate oratorical con~

tests was paralleled by the development of the debate leagues.

lKarl R, Wallace, History of Speech Education in
America {New York: Appleton-Century-Crofts, inc., 1954),

p. 303,
21pid., p. 304.
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In some cases the oratorical leagues were formed before the
debatsz leagues, and in other instances, the same leagues
sponscred both debate and oratory.

To the Adeiphi Society of Knox College, Galesburg,
Illinois, was given the credit for planning the first inter-
collegiate oratoricai contest.? Referring to the contest cf
physical power and endurance, it remained‘for them to "crown
all former efforts in conceiving another outlet for this
restless and impetuous spirit of rivalry, by testing intel-
lectual merit through the eloquence of oratory.”%” Invita-
tions were sent to six other colleges and universities on
November 4, 1873. As plans for the event were made the idea
of a permanent association was developed for the purpose of
'continuing the contests from year to year. Other invitations
were issued to the same institutions, requesting that each
send a representative to a planning session to be held on
the afternoon preceding the first contest. The meeting was
held in Galesburg, Illinois, at two o'clock the afternoon of
February 27, while the first contest in oratory was held in
the evening of the same day in the Galesburg City Opera House,

Another meeting was held in Chicago June 9, 1874, to complete

plans for the permanent organization. Thus, the Inter-State

1pavid Potter, Arqumentation and Debate. (New York:
The Dryden Press, 1954), p. 12.

21bid.




Cratorical Assocciation came into sxistesnce,-

vitnin a few years other oraterical assoclations had
been tormed., Thoma: . Truebloos, Ior many years head of
the speech department at the University of Michigan, “was

influential in founding the Northern Uratorical League in

+

. .
itutions

1890."° The Northern was comgossd of lzrger ins

than those in the Interstats.

Definition and Variety of Form

From the days of the earliest orators, a difference
of opinion has existed as to what constitutes an oration.
An oration usually consists of a manuscript developed on a
theme which is timely, vital, and of interest to the speaker
and the general public. As a contest, oratory is usually
considered a means to an end rather than an end in itself.
The general end should be making use of the techniques of
persuasive speaking to focus the attention of the audience
on the theme of the oration. In oratorical contests such a
‘wide range of themes is found and such a variety of methods
of presentation is used that the question justifiably may be
asked: What is oratory?

The Missouri Collegiate Oratorical Association gave

lcharles E. Prather, Winning Orations (Topeka, Kansas:
Interstate Oratorical Association, 18915, pp. 1-5,

2Wallace, op, cit., p. 427.
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the following description of the oration, what it i¢, and

it is not:

it is net an es:ay, a harangue, a ctump spesch, a
debate, sermon, or thesis,

1t is not poetry, but lire lcfty pcetry it strikes
along on the heights of thought and emotion.

It loves orderly and synthetic procedure.

It must lead on in a strong sequential progression.

1t is impatient of many details,

It speaks with authority. It paints its pictures in
big, bold strokes, with outflashing colors.

It must hold you, thrill you, stir conviction, beget
admiration or condemnation for its object, move to action.

Its diction must be choice, its phrasing musical, its
movement elegant, refined and statelX, for it is the
aristocrat of oral prose expression,

The description continues:

The oration may be an entirely committed production;
or it may be partly committed and partly extempore; or
it may be entirely extempore; but in whatever form it is
produced, it must be kept from first to last upon the
highest literary and rhetorical level, and its rendition
must exhibit the highest grace, charm and power of the
speaker's art.2

Battin, College of Puget Sound, called attention to

the lack of agreement of what constitutes oratory in a series

of questions:

Is it a hastily assembled jumble of sentences, phra-
ses, and exclamations of petting, drinking, flirting,
carousing, and all around sinning? Can you imagine a
Mark Anthony moving the citizens of Rome to mutiny with
a disjointed hastily patched together jumble of unrelated
exclamations on the sin of necking? Or a Winston Church-
ill moving half the world to fight and work beyond its
strength by telling how he went into a trance to hear a
fairy tell him that we were winning the war? Or a

l"The Oration," The Forensic, XV (1929), p. 328,

(Reprinted from Missouri College Oratorical Association).

21bid.
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Franklin Delano Roossvelt holding half ths world spell-
oound at thez loud speaker with a speech in which he tells
how he went to sleep, had a dream, and woke ful: of wish-
ful thoughts? Or a Patrick Henry firing the imagination
of a nation by giving a badly composed imitation of the
"Shooting of Dan McCrew.® Yet every year t urnaments
give trophies for such effusions.*

Battin answered the question, “What ic¢ sratory?" in

these words:

It is speech in the grand manner. It is to spoken
:anguage what blank verse is to written language. It
represents the best thoughts on vital problems spoken
in vital words, beautiful phrases, and moving sentences,
It moves in a powerful sweep through succeeding climaxes
to a grand final plea for action. The oration is the
result of hard work, writing, changing, cutting again,
rewriting, perfecting, polishing., It is the result of
putting weeks, months, sometimes years, and occasionally

a lifetige of thought, study, and polishing into a pro-
duction,

Nichols described an oration as a piece of literature that
should be as artistic as a poem and that the orator should

no more be required to defend his thesis than that the poet

‘should defend a poem he has written.® That the orator is a

poet is shared by Moore, who said:

The orator should be a poet and a dramatist, a paint-
er, and an actor. He should cultivate his imagination.
He should become familiar with the great poetry and fic~
tion, with splendid and heroic deeds . . . The orators
are produced by victorious nations--born in the midst of
great events, of marvelous achievements, They utter the

Ycharles T. Battin, "Why Teachers of Speech,"™ Ihe
Forensic, XXVIII {1942}, p. 15,

2Ihid,

3Egbert R. Nichols, "A Three to Two Decision," The
m' XXX (1945}, pp- 54"550
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thoughts, and aspirations of their age. They clothe the
children of the people in the gorgeous robes of genius,
They interpret dreams, they fill the future with heroic

forms, and lofty deeds. They keep thfir faces toward
the dawn--toward the ever-coming day.

Development of National and
Special Interest Contests
Foilowing the formation of The Interstate Oratorical
scociation and The Northern Oratorical League, other region-
a: and national contests were developed, including the Hamil-
ton Club Contest, sponsored by the Hamilton Club of Chicago;
the Civic League Contest, consisting of several colleges and
universities in Ohio, New York, and Pennsylvania; the Peace
National, in which the regional winners competed; and the
?Prohibition Interstate, with an Eastern, Central, Southern,
éand Western division followed by a National,2
Fackler reported that the first Prohibition contest
?was held at North Harvey, Illinois, in 1893, with thirteen
écontestants, and estimated that in the two decades following,
fat least ten thousand orations were delivered before three

million listeners.3

Wllbur E, Moore, "New Patterns for Debate,®™ The
‘Forensic, XXVIII (1943), pp. 43-47.

2"Slx Interstate Oratorical Contests,®™ The Forensic,
i1 (1916), pp. 10-11.

3Leonard D, Fackler 'Prohibltlon Oratorical Con~
tests," The Forensic, vI (1919), p. 1
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The Peace Contest.--Cne of the best known oratorica:

contests was sponsorad by the Intercollegiate Feace Associa-
tion and was known as The Peace Oratorical Contests.! The
reace Asscciation was founded in 1906 at Earlham College by

a group of representatives from Goshen, Bluffton, and Earlham
Colleges, three of the historic church-related colleges.

The purpose of the contest was "that of hastening in the era
of international peace, and so the ultimate elimination of
war in settiing international differences of opinion and
judgement.'2 After World War II the association resumed its
work among college students with the hope of "arousing in
them an interest in the importance and significance of inter- :
national peace, a consciousness of the evils and barbarism
of war, and to endanger the highest ethical ideals of prac-
tical statesmanship in all international dealings." The
Peace Oratorical Contest has continued more consistently
‘than any other intercollegiate oratorical event with the ex-

ception of the Interstate Oratorical Contest. Twenty~seven

states were holding the Peace Contests when they were inter-

n iealk

rupted by World War 11.%

S1L 345

logiy Interstate Oratorical Contests,®™ op. cit.

2 o> bt

21pid,

3Ibid,

‘ules and Requlations of the Intercollegiate Peace
Association (Columbus, Ohio: Capital University, 1047),

pp. 1-4.
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First Pi Kappa Delta Nationa! Contest.--A suggestion
was made in The Forensic that Pi Kappa Deita hold an oratory
contest as a special feature of its national convention with
suitable priges for the winners. The suggestion obviously
was a popular one and the first Pi Kappa Delta national ora-
tory contest was held at the third national convantion in
1920.1

Ten chapters entered orators, several of whom had won
nonors in state contests. The oratorical contest has been a
permanent event of the Pi Kappa Delta national convention
since the first one was inaugurated.

The Better America Federation of California, with
Randolph Leigh, Director, asked Delta Sigma Rho and Pi Kappa

Delta to assist in conducting its Mationmal Intercollegiate

Oratorical Contest on the Constitution of the United States.

The nation was divided into seven districts with all colleges

‘and universities eligible for the contest. The prizes totaled

:$5,000, ranging from a first prize of $2,000 to seventh prizé

of $300.
The contest proved to be a successful venture in
awakening new interest in public speaking. The finals of the

college contest were held in the Phiiharmonic Auditorium,

leharles A, Marsh, "A Message," The Forensic, V

{(i919), p. 2.

2"National Oratorical Contests on the Constitu-
tion,* The Forensic, X (1925), p. 39.
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Los Angeles, June 5, 1925, with applications for seats baing
twice the capacity of the house. Because or the popularity
of the contest on the Constitution, the Better America Feder-
ation continued to sponsor it for several years.

In 1923, The Forensic conducted a novel oraterical

contest with the orations being printed., It made the reader
a student of the orations and a judge of their worth as writ-
ten compositions intended for oral presentation. They were
asked to read each oration carefully and the criticism of

it, and then send their ranking of the orations,!

Other interested groups occasionally sponsored ora-
torical contests. In 1935, one was sponsored by the Polish
Student Association. The contest was won by Eugene J.
iMajewski of De Paul University. Mr. Majewski's award for
Ewinning was a two months' trip to Europe.2

Oratory has had its critics from the beginning of

}its introduction as a college activity. Referring to these

.critics, one of its staunch defenders said:

It is quite the fashion in some quarters to belittle
the work of intercollegiate contests -in oratory and de-
bating and to conclude that they serve no good purpose
in the process of education. On such occasions it is
not unusual to decide that winners of oratorical contests
are generally simply smooth speakers without great depth

leyou Are the Judge," The Forensic, XIV {1928), :
p. 83.

‘ 2eWins a Trip to Europe,” The Forensic, XXI (1935),
p. 10.
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sonality, that sooner or later they are
ome one-horse speakers in one-horse
cZwbank decided to sesz what the evidence available actually
indicated, Using the rscords of the Interstate Oratorical
Association, he inveztigated the winners of the first and
sscond places in the Zinal contests for a period of twenty-
eight years. He found that twenty of the fifty-eight speak-
ers, or slightly more than one-third, were listed in "Who's

“ho in America." They are listed in Appendix D.

Extemporaneous Speaking
Extemporaneous is a type of original speaking which
should be prepared in advance but not memorized or read from.
a manuscript. The extemporaneous speaker shows what his subf
ject will be in time to study it, make an outline, and pre- E
:pare everything but the exact wording of the final speech
before time for the aéfual presentation, Careful preparatioﬁ
- should be made, yet the speech should retain the qualities of
good conversation--directness, ease, spontaneity, informality,
flexibility, and eagerness to communicate.
For use in contests, two plans have been developed
for extemporaneous speaking. In the first the topics to be
used are taken from a list of magazines for specified dates,

The second, a general subject area is announced for advance

lHem:y L. Ewbank, "What Becomes of Our College Ora-
tors?* The Foxsmsic, X {1924), p. 33,
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study, and the topics used by the contestants are subdivi-
sions of the general subject. Experts in the arza chosen
may be invited to prepare the topics to be used,

A cross-examination periocd at the end of the speech
may be usad with two choices, both having been used to an
advantage. OCne choice requires =ach of the contestants %o
question one other contestant. The second arrangement is one
in which the cross-examination is conducted by the judge or
judges.

The traditional contest format for extemporaneous

speaking allows a contestant a choice of three subjects which

‘are drawn approximately one hour before his turn to speak.
Subjects are sometimes drawn at time intervals equal to the
Elength of the speeches in order to give all speakers the

‘same amount of time for preparation.

Although extemporaneous speaking was destined to re-

?place oratory as the most popular individual forensic event,
Eit made a slow start in the race. Intercollegiate oratorical
‘contests had been developed in the last quarter of the nine-

‘teenth century, and almost fifty years passed before the new

contender replaced oratory. Intramural contests were added

as the decliine of interest in oratory became evident,

Early Development

The Hill Contest.~-Brewer, debate coach at Montana
State College for many years, after an attempt to trace the
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Ped

history of lntercolieglate extemporaneous speaklng, gave

credit to Grinne_> Coi

s

ege, Grinnel., lowa, for nholding ths
rirst formal contezt in extemporansous speakinc in June,
;59i.l Brewer wa: @ student at Grinne:l at thz time, and was
one of the six young men seliected by the faculiy to compete
I0or prizes prov:ded by two brothers who wers graduates of
the class of 187.. The brothers were Dr, Gershom Hill, of
Des Moines, and Rev, James L. Hill, Congregational pastor of
Lynn, Massachusetts, The Hill brothers originated the con-
test which became known as the Hill Prize Contest for the
purpose of’“promotion of excellence in extemporaneous speak-

ing."2 The contest was endowed with the sum of $700, which

was increased from time to time until in 1919, it had reached

$5,000. In the first contests, subjects were assigned three.

to five hours in advance and speeches were to be from twelve

to fifteen minutes in length. The first contest was limited
to men, although later a section was added for women.

Brewer admitted that there was a dearth of actual
evidence on the history of intercollegiate extemporaneous
speaking but asserted that interest in the contest spread
from Grinnell as a parent institution by its graduates. He

introduced it at Montana State College for high schools in

ly. F. Brewer, "Notes on the History of Extemporan-
eous Speaking,* The Forensic, XXVIII (1943), p. 51.

Ibid.
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1911 using a variation of the Grinnell plan,

~

Intercollegiate Extsmporaneous Speaking.--Perhacs

the best known disciple of extemporaneous speaking to grad-
uate from Grinnell was Glenn Clark of the Class of 19C3.

Ciark later became Professor of Speech at MacAlester Coliege,
St. Paul, Minnesota, and ussd the extemporaneous speaking
contest there.l Clark also gave credit to the Hill Contest
of Grinnell as the earliest extemporaneous speaking contest
on record. His enthusiasm for the extempore contest was in-
dicated in his comparison of extemporaneous speaking with
the oratorical contests held at Grinmell:

These contests originally came in Commencement week
the day before the Hyde Prize Contest in old line ora-
tory. Never was there a more striking proof of the
superiority of extemporaneous speaking over the old line_
than these two contests furnished. A handful of people
attended the memorized Speech contest; a full auditorium:
turned out to hear the vigorous, peppy contest in extem~:
pore speaking. Few men cared to enter the one; half the;
college wanted to try out for the other.< :

Under Clark's dlrectlon, MacAlester inaugurated an-
énual intercollegiate extemporaneous speaking contests with
fHamline University and the University of North Dakota, and
éit was his belief that this series was the first of the inter-
collegiate contests, assumed to have taken place beiween the

fyears 1910-1920.

1*gditorial,*® The Foremsic, XI (1925), p. 106.

%lenn Clark, 'The Extemporaneous Contest,” The
ggggszc, VII (1921), p. .
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Clark took the lead in organizing & discussion and
extemporansous league in Minnesota and s:rved as secrstary
of the league for seven years. Much of the growth and pop-
ularity of extemporaneous speaking was due to his belief that
the extemporaneous style represented spzaking at its best.
Ciark said:

Extemporaneous speaking tc be we:i done demands more
of a man than any other form of public discourse. It
demands that he be a first rate thinker. It demands
that he have a good physique. It demands that he possess
a good voice and sufficient training in our instinct for
elocution to insure his making, effectively, the point
he wishes his hearers to know. He must be a well read
man, a resourceful man, and above ail he must have per-
sonality,

Clark expressed a desire for national contests in
Eextemporaneous speaking. This became a2 reality when Pi Kappa
Delta added extemporaneous speaking as an 1ntercolleglate
§contest. ‘As early as 1922 extemporaneous speaking wes intro{
huced in the intefcollegiate forensic conference of Southern:
Califomia2 with its first extemporaneous speaking at the
Unlver51ty of California at Los Angeles, December 12, 1922,

In Kansas extemporaneous speaking contests in varylng
forms were also developed. A triangular extemporaneous Speak-
ing contest between Washburn University, Kansas State College,

and Kansas State Teachers College of Emporia, was held in

11bid.

2epews Notes from Chapters,” Ihe Forensic, VIII
(1922}, p. 14.
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which each school had three repressntatives, zstfall,
National President of Fi Kappa Delte, grepared the subjects
for the contests., Each man drew three subjects and had the
choice of speaking on any of the tnrsze foilowing an hour of

preparation, The speeches were iimited to eight minutes.®

'

Extemporaneous debating was &-.s0 trilea in Kansas and
received favorable comments from boih students and faculty.2
The advocates of the new system felt it was a more practical
plan of debate as it gave the debaters more opportunity for
a direct clash,

The South Dakota Movement.--The ®South Dakota®™ move-

ment in extemporaneous speaking was developed under George

;McCarty of South Dakota State College.> McCarty later served

éas National President of Pi Kappa Delta and editor of its

publication, The Forensic. The "“South Dakota™ experiments
éiﬁ extemporaneous speaking paralleled those of Macalester
bollege and together they provided the background of exper- |
éience from which Pi Kappa Delta drew io establish the first é

national contest in extemporaneous speaking at its convention

lGeorge R, R, Pflaum, "Tri-Coilege Extempore Con*est
in Kansas," The Forensic, XI (1926), p. 148.

2wKansas State Collegian,® Ine Forensic, VI (1921},

p. 10.

3'The South Dakota Contest Plan of Extempore Speak-
ing,” The §ogens;c, X1V (1929); p. 186.
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at Bradley University, Peoria, Illincis, in 19241

south Dakota State Collegs experimented with the con-
test in competition with Huron College using a form in which
gach school used a three speaker team. The judges ranked
the speakers in the usual manner and from the scores given
both, an individuai winner and the winning school coulz be
determined. One feature of the South Dakcota Plan was tihe
addition of a question period for each speaker at the end of
his prepared speech as a safequard against the possibility
of the use of a memorized speech.

The question and answer requirement placed a premium
on the speaker knowing the subject as a whole and developed
‘;the'ability'to think clearly and quickly while before an
:audience. After this plan ﬁas tried in the State Association
iof South Dakota, it was used in the Provincial Conventions
fof Pi Kappa Delta and was added to the extemporaneous speak-
;ing contest at the national convention of Pi Kappa Delta in
;1928. The question and answer period has been a permanent
feature of the national contest ever since,

The rapid growth of extemporaneous speaking as an
intercollegiate speech contest is an indication that forensic
directors and students recognize it as one of the events with
practical value for the contestant., It provides excellent

‘opportunity for training in research, selection and organiza-

1*Convention Program,” The Foremsic, X (1924), p. 26,
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tion of material, and practice in the communicative gkilils
as well as contributing to the development of personaiity
through poise and self-confidence gained from experience in
the extemporaneous speaking contest.

Directors also recognize that improvements are pos-
sible in the fcrmat of the extemporaneous spezking contest,
and occasiona: attempts have been made to find better ways

of organizing and conducting the contest.

Student Congress

The student congress or legislative assembly has
been a forensic event which provided opportunities for the
integration of a number of speech skills, Being organized
along the lines of state and national legislative bodies,
‘they included é variety of activities such as: the prepara-:
tion and int:bdéction of bills and resolutions, consideration
of measures in committees, debate on controversial bills,
‘observing the rules of parliamentary procedure, and taking
part in caucuses. Experience in cloakroom politics and log
rolling tactics have been considered of practical value,

The congress sometimes was organized as a two-house

legislature, and at other times as an unicameral house. In

some congresses, bills introduced were restricted to specified

areas, and in others no limit was placed on the type and num-

ber of bills that may be presented for consideration. Com-

mittees on education, labor, finance, foreign affairs, roads,
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and judicial problems were usually announced and the student
member was given a cholce of committee assignments,

Zarly sessions of tne congress have been used for
the electicn of officers with candidates rallying supporters
from groups divided along the traditional party lines. Cc-
casionally special namec hzve been used to indicate party

affiliation such as the “liberals" and "conservatives.

Origin and Development

The first student legislative assembly to get wide-
spread attention was the model League of Nations Assembly
founded by the School of Citizenship and Public Affairs of
Syracuse University in 1927.1
‘ By 1931, this model league movemenf'had become so
Epopular that 37 assemblies were held, attended by 7200 stu-
%dents from 24 states.2 Students from secondary schools as
?well as colleges were permitted to attend. In the early
:assemblies students used the actual speeches delivered at

Geneva and the sessions were demonstrations of the positions

of the various countries represented in the League of Nations,

In 1932, student conventions similar to the national
political conventions were held at Princeton and the Pennsyl-

vania State College.3 In 1933, Cornell conducted a legisla-

lLyman S. Judson, The Student Congress Movement Voi.
X111 of The Reference Shelf iNew York: The H, W, Wilson
CO., 1940 I ppo 9"12.

21pid, 31bid., p. ll.
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tive assambly using both ccmmittes and gener:z. ssscions,t
Thie convention differed from the model League of Natlcns
Assembly in that the speakesrs represented thesmseives and
worked cut acticn policies on state rather than international
problems. The problems uscd were se.ected from a iist sub-
mitted by the governor of the state,

In 1934, the Northeast Chio Debate Conferance~ sstab-
lished a Student Conference on Public Affairs, By 1935,3
the student legislative assemblies spread to other states
where at least five other groups were being organized. In
1937, Rhode Island® and Oklahoma® joined the list of states
in which legislative assemblies were held. The Oklahoma stu-
- dent assembly was sponsored by the University of Oklahoma
chapter of Delta Sigma Rho. It was an unicameral body which
;met in the Oklahoma State Capitol for a three-day session.
EReports from seven committees were used with matters relating
;only to national policies of government. 1938 was a banner
year for the student congress movement with student assemblies
being inaugurated by the Southern Association of Teachers of
Speech, the Penn State Freshman Invitational Debaters Conven-

tion,6 and a parliamentary session held in Hutchinson, Kansas

11bid., p. 12. 2Ibid.

w

Ibid., p. 19.
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National Congresses

The mest imgertant development of 193% was the firct

'S

nationa. student congrese spensorsd by Fi Kappa De:ita.” It

3

&

i)

wa tcaturs of tha netional convention of ki Kappa Dzlita

(V2]
[13]
[{H

which met at Topeka, Kansas. The congress consisted of a

(]

rih

senata of 40 members, and a lower houss where members intro-
duced bills of their own drafting, considered them in com-
mittee, debated them on the floor in each house, and finally
passed or rejected them.

Every member was allowed to introduce whatever meas-
ures he pleased--topics which came before the Congress in-
.cluded our neutrality policy, armaments, continuation of
work relief, dollar stabilization, social security policies,
ijudicial settlement in labor disputes, reorganization of the
LSupreme Court, submission of a new child labor amendment,
‘and other matters of national importance. A portion of the
proceedings of the Congress were broadcast.

Keith, director of the National Student Congressional
Session, said:

In launching the National Student Congressional

Session Pi Kappa Deita has given emphasis to its twenty-
fifth anniversary. That it inaugurates a national stu-

dent institution bespeaks its maturity and vigor, aiready
evidenced by its famous tournament and its predominant

Ibid. 2Ipid., p. 18.
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position in national forensic affairs.

For some time demands have been made for an enlarge-
ment of the activities of the Naticnal Convention of Pi
Kappa Delta. The action of President Toussaint, Mr,
summers, and Mr., Pflaum in laying plans for a Student
Congress is undoubtedly one of the most progressive
steps which has been taken by any scciety or fraternity
involved in the affairs of young geople. At the same
time the session offers possibilities for a study of new
forms of activities in speech,

One may ask what is the National Student Congress
and what does it propose to do? The four day sessions,
Tuesday through Friday of Pi Kappa Delta Convention Week,
will be organized to give students experience in the man-
agement and procedure of public assemblies. There will
be a Senate and a_House organized in the manner of our
Federal Congress.-

The Student Congress was held in the state capitol
building of Kansas and attracted a great deal of attention.
It was considered a success and plans were made to continue
‘the Student Congress as a permanent feature of the program
Eof Pi Kappa Delta. In 1940, with the national convention at
Knoxville, Tennessee, Pi Kappa Delta retained the Student
%Congress and the rules were revised in an attempt to prevent
fsome of the log-rolling and political maneuvering that was
éevident at Topeka. However, without the impressive background
of the state capifol, the Congress at Knoxville lacked some
of the glamour of the first one.

When the national convention was held at Minneapolis
during the war year of 1942, interest in the congress had

subsided; however, it was retained as a unicameral body.

lwarren G. Keith, ®National Student Con?ressional
Session,” The Forensic, XXII (1937}, pp. 109-11I.
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An eiaborate set of rules was prepared by T. B. Hyder! of
North Texas State Coilege. dr, Hyder nad served in the State
Legisiature of Texas and was well qua:ified to serve as di-
rector cf the Pi Kappa Delta legislativs body. The third
student congress was an imgrovement over ths first two In
its organization.

¥hen the national convention of ¥i Kappa Delta was
resumed in 1947, after a five-year deiay due to the war, in-
terest in the student congress movement had subsided and the
event was replaced by discussion in the national program.

One of the most highly developed examples of the
student congress is the Biennial National Student Congress of
Delta Sigma Rho, Conceived in 1936, this Congress was first
‘held in 1939, and subsequently in 1941, 1947, 1949, and |
1951.2
: Tau Kappa Alpha also entered the student congress
field with a progression-discussion tournament at the Hotel
Continental in Washington, D. C., December 31 to January 2, |
1939, 1t was held in connection with the annual meeting of
the Speech Association of America. The question used was

"What should be the policy of the United States in relation

11, B. Hyder, "Rules of the Student Assembly," Pi
Kappa Deita National Convention (1942), pp. 1-8.

%For a more complete record of the student congresses
sponsored by Delta Sigma Rho, see the section on "History of
Delta Sigma Rho® in Chapter II1.
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to the other countries of the Western Hemisphere as regards
detense against aggression?"™ The proposition was carried
through sesven rounds which conforms to the pattern of the
discussicn-progression rather than the typical Student Con-
gress, -

Cther :chools adoptzd the student congress as an in-
tercoilegiate activity, East Texas State Teachers College
‘claimed to have held the first one in the Southwest, October
25-26, 1940.2 Another was held at Southern Methodist, Novem-
ber 15-16 of the same year;3 Although both were reported to
have been successful, neither was revived after the war.

The student congress provides an excellent opportun-
ity for the correlation of work in research, problem solving,
§the tethniques of debate, discussion, extemporaneous speaking,
;and parliamentary law. Delta Sigma Rho has emphasized the
fstudent congress as a feature of its national conventions.
ETau Kappa Alpha also has used the student congress to an ad-
ivantage. Pi Kappa Delta featured the student congress in
‘three of its national conventions and replaced i% by discus-

.sion, Several state and national student congresses are well

established and continue to grow in popularity.

1For a more complete record of the student congresses
sponsored by Tau Kappa Alpha, see the section on "History of
Tau Kappa Alpha" in Chapter III.

2the Forensic, XXVI (i941), p. 56.
31bid .
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In spite of the excellent possibilities for training
in forensics provided by a well-organized student congress,
its growth has been gradual. For instance, during 1956 while
150 intercollegiate speech tournaments wers he.d, records in-
dicate that only seven incliuded student conagras:zes,

Interest in the congress is ygreatest in those areas
where the debate tournament is least popular, and the congress
has been almost completely ignored in those areas where at-
tention has been centered almost entirely on the debate tour-
nament. However, some directors insist that there need be
no conflict between the student congress and the tournament
as each provides training that complements the other, These
directors say that the student congress avoids many of the

problems that arise in the tournament such as a-shorfage of

contest rooms, qualified judges, crowded schedules, and lack

of coordination of the program.

Intramural

A variety of intramural activities has been found on
college campuses., In many cases the year began with an as~
sembly, a party, or a general get together planned for the
enlistment of freshmen in the forensic program.

St. Olaf College, Northfield, Minnesota, started the
forensic season with a variation of the big brother plan.
The new prospects were divided into groups with a discussion

being held by a varsity debater in which the program of the

B
R
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year was outlined and explained to the recruits.!

An important phase of the program for the year for
many schicols was an intramural tournament., In some instances
& tournament was used for inexperienced debaters with the
teams teing coached by the more experienced speakers. Ncrth-
ern Iilinois State Teachers College, DeKalb, held one hundred
intramural debates in which forty students participated.2
The same school conducted the Strawn Discussion contest with
fourteen students competing for a ten dollar first prize.3
Heideiberg College, Tiffin, Ohio, heid an extemporaneous
speaking contest for freshmen in which twenty-five dollars

4 Alabama

was divided equally among the top five speakers.
College, Montevallo, conducted an intramural speaking contest
:for inexperienced students with twenty-three.entered.5 Rol~
lins University, Florida, conducted weekly intramural éon-
tests beginning in February.®

Concordia College, Minnesota, conducted a series of
group discussions for both students and faculty called Coffee

Confersnces. The conferences were held each Monday afternoon

luMinnesota," The Foremsic, XXXIII (1948), p. 40.
°The Forensic, XXVI (1941), p. 147.

3The Forensic, XXX (1946), p. 39.

4The Forensic, XII (1926), p. 133.

7.

W

SThe Forensic, XXX (1945), p.
61bid., p. 72.
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on a topic introduced by a member of the forensic squad.
Foliowing the discussion coffee and doughnuts were served by
a women's organization on the campus.l

Baylor University, Waco, Texas, exceedsd the intra-
mural program of most schools with two weekly programs being
held. One meeting consisted of a debate forum with two local
teams or one-Baylor team meeting a2 visiting team before a
local audience, with an open forum following the debate,
The second meeting was in the form of a discussion presented
over the local radio station.2

Wheaton College, Illinois, conducted a series of
‘broadcasts over WCFL, a Chicago station.3 Other schools made
;use of the radio in some instances using the facilities owned
?by the college or commercial facilities available to the
fschool.

Other intramural activities were developed. The Col-
:lege of the Pacific, California, forensic group had its own
;library which was located in the debate seminar room.* Sub-
'scriptions of news and reference books were made through

contributions of alumni and other money raising plans.

1The Foremsic, XXVII (1941), p. 33,

2'Baylor University Student Forums,® The Forensic,
XXxv (1950), p. 59.

3The Foremsic, XXVI (1940), p. 32,
“The Fozensic, XXXI (1946), p. 27.
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William Jeweil College, Miscouri, pukiished an ilius-
irat2d folder giving its forensic history back to 1873.l It
inc.uded the record of spsakers now in coliege and an outline
of its plans for the year. It was used tc sncourage freshmen
to try out for a gpiace on the squad and was distributed among
g.ulni and program committees.

Kansas State Teachers College, Emporia, organized
its own Student Speakers Bureau and issued a sixteen page
pamphlet to advertise its offerings.2 Seattie Pacific Col-
lege, Washington, developed a speech scrapbook which included
pictures of speakers, clippings of forensic activities, and
other items of general interest,3

The forensic season on the campus usually closed
‘with a banquet at which awards for the year were made and
-the new members initiated into the forensic organization,
One of the most elaborate was that of Southwest Louisiana
Institute, Lafayette, in which a joint banquetf for debaters
and actors was held, called "Speech Takes a Holiday."® With
eighty-five debaters, actors, and instructors present, this

was an outstanding event of the school year.

Intramural activities in many schools are the

1The Forensic, XXVII (1942), p. 71.
’The Foremsic, XXIX (1944), p. 56.

3"Washington,” The Forensic, XXXI (1946), p. 59.
4The Forsmsic, X (1946), p. 120.
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foundation of the forensic program. Through these activities
experience may be offered to an uniimited number of students
in contrast to the intercollegiate phase of the program which
is limited by the size of the forensic budget, restrictions
on the number of speakers or teams that may be entered in
tournaments, and conflicts with jobs and family responsibil-
ities for married students. Loss of time from classes, an
objection sometimes raised against the intercollegiate pro-
gram, is not a serious factor in the intramural program.

In addition to extending the advantages of forensic
activity to a greater number, the intramural program has pro-
vided a group with forensic speaking experience that are
;potential recruits for the varsity squad, as participating
éin a contest on the campus has developed interest on the
;part of some for more extensive forensic activity,
| In the intramural program an indefinite number of
jquestions have been used by discussion groups and debate
‘teams as an answer to the critics who complain that too much
time is spent on one question. Groups prepared on a series
‘of questions provide program material for civic clubs, assem-
blies, study groups and other audiences requesting programs.
Experiences of speaking in real life situations have been
provided for those in the intramural program who have been
prepared on a number of subjects and questions while the

varsity debater who has developed only the official debate
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or discussion question has found that the situations which
provided opportunities for speaking experience were limited
to tournaments. In spite of the advantages offered through
intramural activities, some directors have been content to
work with a small group of two or four debaters with all of

their attention centered on tournament participation,

Summary

Oratory was developed as an intercollegiate contest
several years before the first intercollegiate debate was
held, and a number of the oratorical leagues continued to
fiourish. Since debate replaced oratory as the number one
forensic activity, there has been a tendency to overemphasize
%debate and many of the possibilities of providing forensic
?training through the individual events have been neglected.
Over half of the tournaments have included only debate.
EOthers have included one or two individual events, but gave
%them a secondary role so that directors were inclined not to
jtake extra speakers to enter these events., If entries were
:made, the contestants were those who were also debating.

‘The expense of taking an orator on a irip of several hundred
miles to present an oration that would not exceed ten minutes
‘was questioned; but it was easy to justify the expense for a
debate team who would compete in a minimum of four or five

hours of debate and in some cases engage in fifteen to twenty

hours of debate in a two-day period. Directors believed that
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training in oratory and extemporanecus speaking were of def-
inite value to supplement training in debate. Not bsing a
team activity, preparation has besn easier for many students.

=xperience in extemporaneous speaxing has been considereu by

cme directors to be of more practical value than dsbate,

(2]

and a definite course of study in sxtemporaneous speaking
has been devised for students who did not have the time nor
interest for debate, To justify such a course, it became
necessary to modify the schedules of tournaments to provide
more rounds of participation in individual events., Such a
schedule has been used in the national tournament sponsored
by Pi Kappa Delta, and in a limited number of invitational
tournaments. The increased participation in the individual
events in these tournaments indicated that there were other
1possibilities of using the individual events to a greater
advantage.

The student congress has made steady growth as a
forensic activity with more interest being indicated in those
areas where the debate tournament has not been emphasized.
Aill of the fraternities have used the student congress and
Delta Sigma Rho especially has featured the congress at its
national meetings.

Many limitations that apply to the intercollegiate
forensic program do not apply to the intramural program as a

larger number have been given the bemefits of participation
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with a minimum amount of expense, loss of time from school,
family or work. The intramural program offered opportunities
to provide practical experience to supplement the work of

reguiar speech classes. Experiments with new events, methods

of conducting contests, and evaluation of activities have

been made in the intramura. program.




CHAPTER VI

THE HISTCGRY CF CONTCST JUDGING

m

Introduction

In this chapter were reviewed some of the salient
factors involved in the most controversial phase of inter-
collegiate forensic activities-~-contest judging. Because of
‘dissatisfaction with judging methods, some colleges have
‘abandoned contest debating or adopted non-decision debating
while others have adopted the English style in which the em-
fphasis is placed on debating beliefs and opinions.

Those favoring the continuation of decision debating
;have experimented with several different types of decisions.
Eight methods of judging have been tried at various times
and others have been suggested or recommended. The ones
most frequently mentioned are:

Non-Decision Debating

The Single-Critic Judge

The Board of Judges

. The Audience Decision

The Shift of Opinion Ballot
The Legislative Vote

Judging by the Opponents
. The Combination Ballot

00 ~YON OV W N

As the difference in criteria used by the judge has
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made a difference in the results achieved, a special section
considered criteria that have been proposed for debate judges.

The probiem of judging individual events varies from
that of judging debate, and seven plans that have bsen used
for individual events were considered.
Non-Decision
Ranking
Rating
Rating by Cpponents
Audience Decision

Use of Special Observers
A Combination Plan

~IONO B WA
. . .

The Problem of Contest Judging

From the beginning of intercollegiate foremsic con-
tests, much attention has been given to the problem of judg-
ing. Many different éuggestions have been offered for the
’benefit of the judge. However, trained judges have arrived
at decisions that were difficult for contestants and visitors
to understand. The problem has been aggravated by the use
fof}judges untrained in the techniques being evaluated.

One theory has been advanced that any average busi-
ness or professional man was qualified to judge a speech con-
.- test, as the same individual might be called to serve on a
jury and be required to help prepare a verdict involving
matters of life and death., He would not be excused from jury
duty on the grounds that he had not had a course in how to
serve on a jury or previous experience in that activity.

The necessity of adjusting the speech to the audience and




the occasicon has been stressed in speech clastes, and a con-
test with untrained judges has required the speaker tc adjust
his arguments to a school teacher in one round, a minister
in the next, Zollowed by a lawyer, a housewife, a college
Ireshman, or sven the janitor who has been drafted to judge.
Cthers have insisted that only trained judges should
be used, preferably those who have had experience in the event
under consideration at the moment, and thus have maintained
that since forensic activities have been accepted as a part
of the educational program, and decisions have been used as
teaching aids and motivational techniques, that critiques
given by the untrained have been little more than quackery,
with the same undesirable effects that have resulted from
;nntrained teachers in the classroom. Decisions have been of
igreat value to the student when they have stimulated him to
Jgreater effort. If the judge has been made to realize that
the desire to excel has been a poWerful source of motivation,
he has been made aware of his responsibility to analyze the
speaker's presentation in terms of his strength and weakness-
es. Decisions have been of value to the audience as well as
ithe speaker by giving them training in weighing evidence
and considering arguments, and winning or losing in the
spirit of good sportsmanship, in addition to a better under-
standing of the problem that was being debated.

The responsibility of the judge has been to evaluate
the skills and abilities of the debaters in the clash that
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he has just observed, disregarding his personal opinion on
the question, and to heip keep the activity in line with
sound educational principles.

The issues over judging have been confused in part
because of a difference of opinion over the purposes of the
contsst. In some contests the purpose has been to select a
first place winner, while in others it has been to give each
contestant an idea of the degree of excellence in the use of

the techniques required in the immediate contest.

Types of Debate Judging

In the 1920's a movement was started to abolish the
declslon in debatlng, hence the first question considered

'_Ewas' Shquld the~debateubevjudged?

‘~an-DeciSién Debating
Crltzcs of deci51on debating have said that the mo- }

t1ve of str1v1ng toward a decision creates an artificial sit-

guatzon in debate in which the emphasis is placed upon winning
rather than upon effective debating. Those favoring non-
‘decision debating maintain that the absence of decisions
creates a more natural speech situation. One of the first
‘schools to try non-decision debating was Swarthmore College.l

After several years of trial in local contests, the Debate

lPhillip M. chks, *The Open Forum or Judgeless De-
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Board of Swarthmore College decided to substitute the open
forum or judgeless debate, for the familiar method of judg-
ing.

The first step was made in 1917 when a vote of the
audience was submitted for the decision of the usual board
of judges in the extemporaneocus speaking contest. The re-
sults obtained were satisfactory and Swarthmore dropped the
use of special judges from all local contests.

According to those interested in debating at Swarth-
more, the following advantages resulted from the new system:
1, It lifts debate from the field of sport into the

plane of sincere discussion of public questions.

Each speaker is independent of the others, and there

is no necessity for sacrificing or suppressing per- .

sonal. convictions in the interest of team play to

»,wln a. technlcal dec1510n. } T |
R R T & | dlrects the attention of the speaker to the proper
R end of ‘all. publlc ‘speaking, that of interesting and '
- convincing the audience as a whole rather than three
i supposed: eXperts in: the technlque.
3. It ellmlnates the dlfflculty of securing judges who
P “are experts in the field, a source of friction be-
| tween institutions too well known to require comment.
4, It resulis in a more interesting and valuable dis-
cussion from the standpoint of the audience. This
fact was brought out by votes taken in various
classes followlng the Oxford debate, as well as by
the unanimous approval of the students who actually
participate in debates.
It was believed that these advantages could be ob-

‘tained without a sacrifice of the benefits of the usual plan,

,g

lipid,

t———
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Swarthmore advocated the introduction of this system tc in-
crease the value of debating in American colleges. Advan-
tages were claimed for the Oxford System on the grounds that
it lifted debate from the field of sport into the realm of
sincere discussion of important questions and eliminated com-
petition. Debating as a game, with time limits, judges,
teamwork, and_debating strategy was regarded as inconsistent
with the sincere and effective presentation of individual
conviction by those favoring the Oxford System.

The idea of the non-decision debate has had its pro-
ponents even in tournament debating., Some directors assert
;that there is a place for the non-decision tournament if held

’”of the year and managed properly., Such a

9’fftournament waswcoadBCted by Northwest Maryv:lle State Teachers

-A'College (Mlsseurl) for several years. Paur rounds of debate

fwere conducted uzth a critic present to conduct a d1scussxon
‘non the debate but wlth deflnzte 1nstructaons not to 1nd1cate
;a dec1310n. Only teams were present that were interested in:
ihis type of procedure. Early in the season, it had an ad-
vantage in placing the emphasis on analysis of the qﬁestion
rather than on trying to win decisions before the issues were
CIearly defexmiﬁed and developed. This plan had an advantage
for the beginning debater who was given an opportunity to gef
eXperienee withouf the stigma of defeat and discouragement

%oo early iﬁ~bie career, In'l937; Southwestern College,
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#intleld, Kansas, tried & variation of thi:z plan by using

four non-decision rounds rollicwed by Tour decision round

w

The plan was not satisfactory as after two rounds, some

P
4]
A}
n

decided to sit out the round and by the fourth round many
teams did not appear. Tne rfollowing year, two non-decision
rounds were used followed Dy six decision rounds. This zian
was more satisfactory and had merit for an early szason tcur-
nament. In 1947, Tuisa University conducted a non-decision
tournament using only a judges' rating baliot.

Tournaments may be divided into two divisions with a
non-decision bracket for beginning teams and another division
for experienced teams in which decisions would be given.

This made a satisfactory arrangement for the beginning team
‘as well as for the experienced teams who were ready for de-
cision debating.

The propongnts of decision debating maintained that
the absence of decisions created an artificial speech situa-
tion and asserted that effective speech aims at conviction
and to convince was to win a decision from the audience; fail-
ing to convince meant losing the decision., Also, the decision
gave the debater a more definite goal and the realization
that a speaker was being judged every time he appeared before

an audience, One coach said: "Debating without a decision

1#The Winfield Tournament,” The Forensic, XXIII
(1938), p. 58.
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and for the mere sake of debating is like batting a tennis

ball for the mere sake of batting--there will be nc flashes

of excellency unless there is a man on the other side of the

net batting the balls back and un:ess there is some way of

determining which side is doing the better job of batting.%:

summarized by Ewbank and Auer as Icilows:

The only reason for holding a debate in real life
situations is the necessity of reaching a decision
on a problem of policy. School exercises should re-
semble life situations as nearly as possible. More-
over, training in winning and losing is a valuable
educational discipline.

The decision usually stimulates the debaters to
greater efforts, both in preparation and performance,
than they would otherwise make. The desire to excel
is a powerful motivating force that should not be
discarded because it is sometimes unwisely used.

The decision is valuable because it gives the debater
an evaluation of his efforts. If he loses, he should
find out the reasons, analyze his weaknesses and at-

tempt to remedy them; if he wins, he should find out

the reasons for his success that he may use the same

methods again.

The decision is valuable if it gives members of the
audience training in the evaluation of arguments.
Every citizen, though he may never appear in a public
debate should be an intelligent listener. Members

of the audience who compare their own decisions with
that of the official judge are taking part in a prof-
itable educational enterprise.?

‘bates,"

Debate (

lKarl E. Mundt, "The Fallacy of Non-Decision De-
The Forensic, XV (1929}, pp. 273-275.

2Henry L. Ewbank and J. Jeffrey Auer, Discussion and
New York: F. S. Crofts and Company, 1944),




The 3ingie Critic Judge  ~-
The use of the critic judgs was considersi an imgrove-

over the board of judyes previous.y used, as the critic

(=3
(3]
vy
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judzs was usually a debate coach or some one with Jabate ex-
perlznce. After judging several depates on the sams question,

ots and ths strong

‘C‘S

he wzs able to sum up quickly the weak sp
spots in each argument. He rather instinctively formed a
judament about the skill, reasoning, grasp of fundamentals,
deftness of treatment, and the quickness with which either
side took advantage of the weaknesses of the other. He would
not be surprised by "trick cases®™ and the essentials to good:
idebating would in time so impress themselves upon his mind
that hls mental judgment about each point would be made im-
pedzately, because of the large number of judges needed in |
‘tournament debating the use of the single critic judge became

«

‘the most widely used system.

i
1
i
{
l

Board of Judges é
The board of judges usually consisted of an odd num-s
%ber, usually three but in exceptional cases five, seven, or |
?nine have been used. In the early debates, members of the
éboard were selected from professional men and often were min;
Eisters, lawyers, businessmen, or teachers from other insti-
itutions. In many cases they had had no previous experience
in debate or judging debates, Instead of judging on the

merit of the debating done, decisions were often based on
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the judges' personal opinions on the gusstion, Judges some-
times wers selected because of their bias on the guestion or
favoritism toward a certain institution. Members of the
board of judges have been known to give a conso.ation vote
which resulted in a surprise decision when severa. members
of ths board voted for the weaker team just to make them feel
good. In the semi-finals and finals in tournaments, the
board of judges is still used., With several judges present,
a faulty decision by one would be ofiset by the decisions of

the other judges.

Audience Decision

In audience decision debates, the debate was held
}before an audience W1th the decision given at the end of the:
:debate based on a vote of the audience. f

Kansas State Collegel attempted to hold debates before
audlences most interested in the question. Debates on the '
ﬂcNary-Haugen question were held before farmer audiences in é
;five farm communities; one was held before a chamber of com-%
mexce group to which farmers had been invited; and one was
broadcast over the radio station of the college. One debate
with the University of Pittsburgh was held in a student as-
sembly, the question used being that of the desirability of

the present tendency toward the practical or occupational in

1sgansas Tries the Audience Decision," The Forensic,
X1 (1927}, pp. 154-155,
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co.-.zge education. Another debat2 with Northwestern Unlvar-
sity on the question 2f grohiblition was held on a sunday

nign% before an audience in cne cf the local churchase This

38

¢-an of carrying the debate t: ths people was considered

sucizseful as the audiences were .arge and exceptionally in-

An interesting experiment with audience-decision de-
bates was conducted during 1627 by the Southern Division of
the Kansas State Intercollegiate Debating League.l The de-
batzs were held in neutral high schools, the people of the
communities being invited to hear the contests and render
decisions,

The experiment was a profitable one, but the unanimous
opinion of the coaches and debaters was that the audience-
?decision plan should be rejected as a solution of the debate-
.decision problem.

From the viewpoint of the tournament, the audience
decision might be used occasiomally but would not be the
ideal plan for tournament judging for several reasons, The
difficulty of getting fifty audiences for fifty debates
round after round would be an obstacle. 1In the case of col-
lege classes, it would be necessary to adjust the debates to
the ciass schedule of fifty minutes with only ten minutes be-

tween debates. Such audiences would become disinterested and

lipig,
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‘The vote of the audience was usually taken as a decision;
however, it need not be, but has been used as the basis of
iSpecial studies. It revealed interesting data, and served
‘to stimulate the interest of the audience, but was not com-
:pfrable to the critic decision because of the lack of a dis-
itinct basis for the decision, The general idea of the shift-
:of-Opinion ballot was to take a vote of the audience on the

‘question before the debate and another following the debate

e
<0

1
restiess after the be.l rung, which would happen when 2 de-
bate was a few minutes late in starting., Clas:ies required
to llisten to severa. debates wouid not be a desirable zudi-

ence and would prefer popular appeals rather than these of

logic and evidence.

The Shift of Opinion Ballot
The shift of opinion ballot was a refinement of the
audience decision. It was developed by Woodward, Western

Reserve University, who said of it:

Such balloting does something to make audiences think
on the question, to arouse an expectation of learning
and an interest in learning something worth knowing. I
am sure that it tends to make the debater feel that he
has an opportunity to be an instructor in the field of
adult education. Debating then to him becomes a signif-

icant and more sefious task in playing the student part
of his role . . .

to see which side was more successful in changing the opin-

ions of members of the audience, strengthening opinions, or

lHoward S. Woodward, "Measurement and Analysis of Au-
dience Opinion,® Ths terly Jour , ch, XI1v {1928),
pp. 94=111,
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winning those that were neutral.

The shift of opinion ballot would be impossible with-
out an audience and hence could not conform to the needs of
the tournament. It might be used in a final debate when an
audience was present, and in an occasional round when classes
were available for audiences. The question of criteria for
judging would be a factor that would make the shift of opin-

ion ballot unreliable as a basis for tournament decisions.

The Legislative Vote
The legislative vote was one in which the judge or
judges voted on fhe merits of the question rather than the
effectiveness of the debating done. O'Neill and McBurney
vsaid, *In no case should a judge or judges give a legisla-
tive vote in a contest debate."l Yet, unfortunately, some

laymen judges have cast a legislative vote.

Judging by Opponents
Judging by opponents was a plan that has been used
in connection with other forms of judging. In this form each
team ranked its opponents on a comparative basis after all
rounds of debate had been completed.
Murrish favored this plan as a result of a special

study with the method. He said:

1james M, O'Neill and James H. McBurney, The Working

Princ;glgs of Arqument (New York: The Macmillan Co., 1932),
p' L 4
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If we are to train debater:c to become more intelli-
gent and responsible speakers, it is important that we
provide them with an opportunity to evaluate their own
deficiencies as well as their proficiencies. I am con-
vinced that contest evaluations provide a functional
methodology for the partial attainment of this objective.
As debaters learn to be more self-reflective, it would
seem that a higher degree of ethical responsibility would
ensue. We are all aware of the debater's complaint that
the last affirmative rebuttal speaker misconstrued the
negative stand, Deliberate misrepresentation and unethi-
cal presentation would have little value in a contestant
judged situation, One debater expressed this idea very
definitely by saying that there was no point in being un-
ethicai or discourteous when your opposition is also your
judge.

Murrish recommended that other tournament directors
use contestant evaluations as a supplement to critic judged
tournaments. If debate was to survive as a contest activity,

it must be justified as a learning technique. Self-objectivf

ity should be the focal point of all learning, and this coula

be provided by giving debaters the opportunity to evaluate
their own debates. This should reduce the advantages of glib

tongues and sophistic devices and emphasize the value of

‘sound argument and sincere, conversational speaking.

The plan of judging by opponents was used in 1938~
1939 in the Baylor University Tournament.2 Teams were asked
to rank their opponents at the end of the preliminary rounds.

The average rating by opponents was consisiently lower than

lalter N, Murrish, "Should Debaters Judge Their Own
Debates?” The Forensic, XL (1955), pp. 52-53.

2eRules and Regulations,™ The Baylor Forensic (Waco,
Texas: Baylor University, 1938-39).
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that or the judges for the reepective teams.

A semewhat similar method of judging debate was re-
perted by Baccus of Redlands, who wrote that his estimate of
the method indicated that "thers is some justificatiosn, math-

ematically for believing that the judgments renderzd are ac-

i
curate and ungrejudiced, "~

Combination Ballot

The combination ballot consisted of using a single
critic judge, a board of judges, and an audience decision
with a comparison of the results of the three systems.

The combination ballot could not be used_consistently
in the tournament, because of the lack of audience and the
‘'shortage of judges which made it difficult to assign more
‘than one judge to debates. The combination ballot was de-
'signed largely for experimental purposes and occasional use
rather than for permanent use. Its aim was to compare the
Econsistency of different types of judging, rather than to

serve as a form for permanent use.

Criteria of Debate Judging

Dissatisfaction often resulted in a conflict between
the debaters and the judge because the debater was not aware

of the criteria by which he was being judged. More satis-

lJoseph H. Baccus, "Debaters Judge Each Other," The

Quarte;gx Journ g; of Speech, XXIII (1937), p. 74.
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faction in judging resuited when the factors being used by
the iudge were determined in advance and made known to ths
speaxsr., JSeveral attempts have been made to develop a list
of Zactors and the basis for their use in arriving at a de-
cision,

Harshbarger of Bethe!l College, Kansas, made a compre-
hensive 1ist of factors to be considersd by the judge, and
discovered that the weight given to a particular phase was
a matter of individual judgment.l However, there were cer-
tain general principles which were universally accepted as
follows:

1. The decision should always be based upon the general
effectiveness of the two teams, never upon the
judge's opinion of the merits of the question.

2. Preparation for the debate as evidenced by superior
argument, organization, and evidence should weigh
more heavily in the decision than merely superior
speaking ability. -

3. Use of gestures, control of the voice, general appear-
ance, and personality should receive attention; any
debate decided on these points must alone be a close
debate, ‘and weakness should be mentioned confiden-
tially so that improvement may result.

4, Courtesy and honesty should be cardinal character-
istics of every debate; willful violation of these
rules may result in loss of a decision.

5. 1In judging the argument used:

a. The affirmative must carry the burden of proof,

The negative shares it only when a counterpro-
posal is offered.

1H, c. Harshbarger, "Debate Purposes," The Quarterly
Jouznal of Speech, XVII (1931), p. 95.
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If no dirsct ciash results, the aflirmative
tzam wins, ’

Usueglly mere technicalitiec sheould not win a
debate.

Unfair interprstations should be alscredited,
shifting of ground should be penalized.
onsidered 1f offared

¢ 2r
new evidence to sug
desirable,

New arguments c<hould not be
in the refutation speeches;
gort previous arguments is

Questions asked in the last af:iirmative rebuttal
should be discounted since the negative has no
chance to reply.

Decisions should be based on the quality and ef-
fectiveness of the issues presented, not upon
their number.

A premium should be placed on well-substantiated
reasoning. Extensive use of statistics and auth-
orities is no substitute for reasoning.

Mistaken facts should not be too hastily consid-
ered fallacious unless so proved by the other
team,

Excessive and obvious reliance on unoriginal unpre-
pared speeches should be penalized. Ability to an-
alyze arguments during the debate and skill in adapt-
ing your case to new arguments should be properly
credited.!

Ewbank and Auer

tion, and O'Neill and McBurney

2 inciuded six factors for considera-

3 gave nine,

Edward S. Betz made a study to determine what people

Mpid.

%Ewbank and Auer, op. cit., p. 506.

3O'Neill and McBurney, op. cit., p. 375.
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in the field cf dabate believsd concerning the basis fer

[¢)]

judging.* He sznt questionnairss to coaches and debaters
and found thirty-three points that should be considered in
judging:

-+ The debate should be judged on the generai effect of
the argument between the two teams rather than on ths
basis of individuai zcores.

The affirmative should not reserve refutation eon a
highly controversial point until after the last re-
buttal.

3. A team should not be penalized because it does not
have the original source of its evidence on hand.

4, The last rebuttal speaker should refrain from making
broad assertions as to the accomplishments of the
affirmative.

5. A team should authorize all evidence used except
facts of common knowledge.

6. Arguments as to the constitutionality of the proposal
should be waived.

7. Arguments as to whether the proposal will be adopted
are irrelevant.

8. The negative is not required to accept the affirmative
definitions without questions.

9. Minor differences in interpretation should be ironed
out during the debate, but should not become the
chief point of contention.

10. If one team adopts a stirange interpretation plainly
changing the intent and meaning of the proposition,
the other is justified in refusing to meet the argu-
ments presented.

11, After such unusual definitions by team A, if team B
explains why they are unusual and destroy the meaning
of the proposition, it (B) should win.

lEdward S. Betz, "A Study of Debate Standards,” The
Forensic, XXv (1940), pp. 1l1-112, 181,




17.

18.

19.

20.

21,

22,

iIn rebuttal a team should not attempt to re-establish
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If in such a case, B does not disciose the true mean-
ing of the proposition, the debate must be judged cn
the merits of the argumsant,

in debating questions of policy the affirmative should
present the main outline of a plan.

zven though the negative admits that present condi-
tions are not entirely satisfactory, it is not rs-
quired to present a counter-plan.

The negative may agree that conditions need a change
and still confine its arguments to attacking the
affirmative plan.

Other factors being equal, the judge should favor the
team that develops a few main arguments over the team
that lists a great many.

The presentation of a large mass of facts--evidence--
does not in and of itself constitute superior debat-
ing.

The effective use of persuasion and sound reasoning
from basic facts constitutes superior debating.

The affirmative is not required to answer every quesé
tion asked by the negative but may ignore obviously
irrelevant ones, :

The asking of a great many questions as a chief method
of attack is not effective debating.

When there is no clash between the two teams, the
fault should lie at the door of the negative.

The affirmative is not required to answer every one
of the negative supporting arguments.

The affirmative must answer all of the principle
negative arguments.

When team A presents fallacious reasoning, team B
sust point it out to get credit for its refutation.

if the negative fails to consider an affirmative main
point, it amounts to an admission by the negative
that the point stands.
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its constructive case by simply reiterating points
and evidence introduced in its constructive speeches,

27. After an argument has been attacked, a team should
be severely penaiized if its rebuttal summary con-
tains such statements as “And this point has not
been mentioned by the opposition,

8. A First affirmative speech should not be penalized
because it is memorized,

29, osSarcasm should be sparingly used and touched with
humor.

30. Exceeding the time 1imit a negligible amount should
not be penalized.

31. A speech well organized and presented in eight or
nine minutes of the ten allotted should not be pen-~
alized.

32. The judicious use of humor in a debate should not be
penalized,

33. Discourteous or unmannerly actions by the debaters

should be considered by the judge in arriving at

his decision,l

Musgrave made a different approach to the problem of
;judging, giving three principles of judging which he claimed
:have become axiomatic.2 They are:

First: The decision must go to the team that did the
‘better debating; the merits of the question itself are irrel-
evant,

Second: The decision should be made by a judge who

is familiar with the principles of debating, who understands

lipig.

———

“George M. Musgrave, Competitive Debate (New York:
The H. W. Wilson Co., 1946}, p. 94.
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stratsgy when he sees it, who knows ths rules of the game,
ani wno greferably has taken part himss.{,

Third: The criterion for determining which team did
thz -ziter debating 1s, which team did what was required of
it zy the gropositiony ovebate topice are so worded that one
teas must cucceed and one team must fzi. in proving what the
prezoeition demands., The team that did what was required
was cbviously the winning team, and any decision that does
not rz2ach this conclusion must be incorrect,

Musgraves also disagreed with those who said that a
point system should be used in evaluating the debate. "It
shouid be evident that the use of any point system or list
of *eiements of effective debating' is incompatible with the
'above'principles."l He proposed the uss of a double-summary
_sheét in order to ascertain whiéh team accomplished what was
required of it to win the decision.

It is in regard to the third item listed above, the
u;riterion for determining which team did the better debating,
that 2 great deal of controversy raged in the early days of
the Xational Association of Teachers of Public Speaking and
later the National Association of Teachers of Speech. Many
writers contributed articles but those by James Milton
O'Neiii, then Professor|of Public Speaking, University of

Wiscomsin, and Judge Hugh Wells, Coach of Debate, University
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CU'Nelll expres:ed his opinicn as follows: YA deci-
irmative team does not mean that th: af{irma-

hou.d mean that the affirmative team
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is composed of better debaters,"< cr, the objective of any
particular team should be to demonstrate its superiority
over its opponent in the debate.

Judge Wells said:

I am unable to agree wholly with either Davis or
O'Neill . . . Most instructors of debate endeavor to
prevent percentage calculations in arriving at decisions,
as it is conceded that such calculations lead to absurd
results ., , . No one credits a preacher with eighty per
cent for argument, ten per cent for diction, and ten per
cent for presentation . . . But how may debate be judged
upon the elements of 'research reasoning, and speaking'
unless the Judge adOpts some percentage method, in fact
or in effect?3

O'Neill's objections to Weils' proposal were:

1. The difficulty in arriving at some sensible list of
elements, and the lack of standardization among var-
ious lists,

2. The difficulty in deciding how much weight should be
given to each of these items.

l1pid., p. 141.

27ames M, O'Neill, ®*Jjudging Debates," The Quarterly
Journal of Speech 1v (1918}, pp. 76-92,

3Hugh N, Wells, "Judging Debates," The Quarterly
Journal of Speech, III (1917), pp. 336-345,
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3. The failure of the lists of elements' method to con-
sider the interrelation of the eiements,

4. The undesirability of teaching debaters to emphasize
egach element for its own sake, rather than to look
upon it as a means to an &nd.-

Sarrett led the movement for use of the single critic
judge, with a list of elements to be used as a gquide, but
with no definite percentage to be given for each element.?
In an article on the expert judge of debate, he said:

To improve the quality of future debates by a state-
ment of the elements of effective debating which consti-
tute, or ought to constitute in one form or another, the
approximate standard of a judge, I request the following
brief analysis to be read {by the critic judge in giving
his criticism).

. Organization of materiai

. Proof of contentions

. Establishment of most crucial issues
Destruction of opponents® crucial issues
Adaption of arguments to those of opponents
Analysis of debate as it progresses

. Analysis of question

. Team work

9. Delivery

10. Rebuttal

11, Strategy3

L

WO D W N
L ]

Sarrett continued:

It is obvious that my statement of the elements of
effective -debating is merely a rough approximation . . .
It is equally clear that certain parts of it overlap;
that they are not mutually exclusive, Moreover, I do
not contend that all eleven elements enumerated should
be given equal value.

lotNeill, op. cit.

2Lew R. Sarrett, "A Juryman~Critic's Vote," The
Quarterly Journal of Speech, IV (1918}, pp. 458-533,

31bi
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been listed as suggestions tc the judge, Zut he has not been
required tc evaliuate the team on & pesrcsnzzgs plan.

Favoring the use of the debate juzsing ballet, Chen-
oweth comparsd judging a debate to agpral:limg the valuation
of @ car. If a person has more effective_y sst a price on
a car by insgection, evaluation, and summazion of specific
items in the construction of the machine, he concluded that
an individual trained in debate could make a more valid de-
cision through the evaluation and summation of separate ele-
ments of effective debating.l

Debating should be more than stating arguments and
citing an abundance of evidence and processes involved in

5effective debating have been given due consideration in
ijudging.

| The trend has been that the judge should vote as a
critic, not as a member of a jury, that it was his business%
to decide which of the two teams did the bziter debating
according to the criteria provided by the tournament director.
His personal views should be laid aside and a decision ren-
dered on the basis of what the teams said znd how they said

it; however, judges, being human, disagresd at times in their

1Eugene C. Chenoweth, "Debate Judging Ballot," Ihe
Forensic, JOXII {1946}, p. 3.

‘.%
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rzactions to a speaker. OUne preferred a certain type of
de.ivery whiie another did not. The gsrsonal element will
aiways be a factor regardless of the criteria used, The
iarge number of split decisions when tnree, five, seven or
nine judges are used has been an indication of the difficulty
of standardizing judging criteria. Some of the discatisfac-
tion could be removed if speakers wers given information in
advance as to the basis on which the decision would be made,
Requiring opponents to judge each other would make debaters
aware of the difficulties involved in making a decision,

Experiments with different types of judging should be con-

tonued on an objective basis,

Judging Individual Events
Non-decision

The non-decision has been used in individual events
as well as in debate. It has been of value when a demon-
stration or clinical analysis served a better purpose than
the usual contest situation. Beginning speakers have prof-
ited from the critiques presented by judges that offered
suggestions for improvement without the use of official de-

cisions based on grades, scores, ratings, or rankings.

Ranking
The system of ranking speakers in individual contests
was widely used; however, it has lost favor and has been re-

placed by or combined with ratings in many tournaments.
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thirty-five spzakers, Unucua: resulte have deveioped when

D

three judges have civen a speaker rankinas of first, second,
and thirty-fifth, being cutranked by another who received 2
ranking of tenth from ail three judges. An improvement wes
developed by Pi Kappa Delta in the system of ranking by re-
quiring the judges to rank the three best speakers first,
second and third, and assign a rank of fourth to all other
_speakers, making it difficult for one biased or unqualified
judge to lower a speaker's final rank by giving the speaker
‘an abnormally low position. The system of ranking has been

éthe one most frequently used when definite positions of first,

?second, and third are required by the rules of the contest.

Ratings
The system of ratings consisting of classifying
speakers into categories of superior, excellent, good, fair,
or poor, has gained in favor. Pfister discovered that chap~-
ter sponsors of Pi Kappa Delta preferred ratings over rank-
ings by a ratio of two to one for oratory and extemporaneous
speaking because it was considered to be easier to defend in
‘terms of educational values, and fairer to contestants when

several superior speakers were in the same division. Ranking:

I IO AR
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ware criticlized Irn the szus report g¢ Crsatlng oxXcsy.ive

tznsenecs on the sart of the contestants, and reouiting in

quoctionable gracilicss on the part of ccme judees, A combin-

(33

aticn of ratinge and rankings was al:ic sreferrsd cover ths us
of rankings a.one, but not over ratings z.one, Indicating ihe

, . ..
trend toware ratings,

Rating by Ogponent:
in the Nationa: Pi Kappa Delta Discussion Event in
1947, held at Bowling Green, Uhio, judging by opponents was
the oniy system of judging used.? The rssults were considersd
satisfactory, but outstanding speakers had a tendency to rate
each other lower than the other members of the discussion
ggroup had rated them. Such inconsistency in judging stan-

dards and ethics have made this system a gquestionable one

for use in tournaments.
In the spring of 1944 an oratorical contest was con-i
ducted by Grant of Hastings College, Nebraska, who used the §

method of having orators judge themselves,

in the preliminary rounds of the contest, fifty stu-

dents presented original orations on subjects of their own

lgmil R. Pfis?er “"Ratings, Rankings, or Both?"
The Forensic, XXXVII (1951), pp. 9~10.

2n0fficial Rules and Regulations,® Pi Kappa Delta
National Tournament, The Forensic, XXXII {1947}, p. 40.

3pavid M. Grant, "Orators Judge Each Other," The
Forensic, XXX11 (1947), p. 69. | s
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cheice., They spoks In small crouss and cach group was Judged

Dy @ critic judge who weas a wember of the opecch Degartment,

himezlf, Thz fina. rz:zult was bas2d un the formulz that the

Audience Declision
On some occasiens decisions by the audience have been
used to an advantage. For instance, when a popular resgonse
to a speaker was desired as in the case of radio speaking,
contests have been broadcast with awards based on rankings
given by the listening audience. The audience decision has:

4

also been used in judging after-dinner speaking.

Use of Special Observers ,
The problem of making awards'to those doing outstand%
ing work in the student congress sessions has been solved by
the use of special observers who attend the committee meet-
ings and business sessions, making note of éelegates who work

to expedite the business of the congress in the most commend}

able manner.

A Combination Plan
Several combination plans have been used, such as
combining ratings and rankings. Pi Kappa Delta has developed

a satisfactory plan for use in its national and regional
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Each speaker was required to appear in four differsnt rounds

and was ranked by three judges in each round., The 1T c=-
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cent of the speakers recsziving the highest score were 2Il.:in
the rating of superiocr, thz next ZC per cent were glven =n:
rating of excellent, whi.e the next highest 20 per cent rz-
ceived the rating of gecod., Other combination plans that
have been used included a rating based on the compcsite score
of opponents and judges, or opponents, judges, and the audi-
ence,

Knower, in a study of rank-order decisions in speech
:contests,vdiscovered that the correlation of iwo judges in
granking 1,269 extemporaneous speakers was .46.l Using the
gBrown-Spearman prediction formula, he found that eight judges
‘would be required to provide a reliability of ,87. Higher

éreliability coefficients have been found for judges' evalua-

‘tion of speakers when ratings were used. 2

_ lFranklin H. Knower, "A Study of Rank-Order Methods
of Evaluating Performances in Speech Contests," Journal sf

Applied Psychology, XXIV (1940), pp. 633-644,

2For other studies of speaker ratings see:
Wayne N. Thompson, "Is there a Yard Stick for Mezs-

uring Speaking Skills;"™ The Quarterly Journal of Speech,

XXIX (1943), pp. 87-91.

Franklin H. Knower and Howard Gilkinson, "A Study
of Standardized Personality Tests and Skill in Speech,®

Journal of Educational Fsvcholoay, XXXII (1941), 161-175.
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razuiting from decicions in debats startsd s movement {o
abolish ths Zecl:ion and the ncn-decision debate has had
steunch suszoriers for a number of years.

Exgariments were tried with decisions by the audience,
and a shift of opinion ballot was developsd to measure the
change in attitude of the audience after iistening to the
debate. Judging by opponents has been advocated and has
been used on a limited basis. The legislative vote has been
used in special cases such as deciding the issues advanced v
in the student congress. |

The use of the single-critic judge has become the
form of debate judging most widely used due largely to the
‘emphasis on tournament debating which has required such a
large number of judges that the use of more than one judge
per debate has become impractical.

The uss of standardized criteria has been proposed
to improve the consistency in judging, and several imposing}
lists of factors for the judge to consider have been devel-
oped as a result of special studies, The problem of how
‘criteria should be used resulted in the famous "#ells-O'Neill®

controversy. Wells proposed that a score card arrangement




should £e used by the Jude: with a3 derfinite percintege oo-
_ntted for each item, whilo (YWells mwaintalinsd thaet the uc-
rats chould be judoea av a whele inmstead of by perte, darrett
crosesed a compromise In owhich the judge was asksd to con-
tider spacific criteria without asvigning definits parcent-
zoz value for cach ltem, The Sarretlt progozs. ;roviued iths
cazliz for the plan accepted for gesneral use,

judging
of judging debate and seven plans proposed
sectl

in these contests were reviewed in the final on

chapter.,
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A contemporary evaluztion of the forensic fraterni-
ties and their place in the modern interccilegiate speech
program will be presented. This will be foliowed by a con-
temporary svaluation of intercollegiate tournaments and meets
from the viewpoint of a number of the leaders in forensics,
A similar evaluation will be presented for debate, oratory,
‘extemporaneous speaking, and the student congress. The final
‘section will be allotted to a consideration of future trends

3

in foremsic development as indicated by the study.

Objectives and Principies

Many attempts have been made to outline a statement;
of guiding principles in forensic activities with directors;
often taking issue with the proposals of a colleague and a
debate resulting from the conflicting opinions advanced.
Formal debates have been arranged for meztings of the Speech
Association of America and the regional speech meetings on
such subjects as, "Should tournament debating be discontin-

ued?® and "Contest debating should be de-emphasized."

148
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Aca:izing the nesd for & definit’ve statiment of
princic.es and objective:r in the forensic program, the Amner-
ican Fore-nsic Asscclation appointed a Committee on Frefesssion-

2
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al zZthice to prepars such a document, AT Ite 1933 meacting

o+
or
i
¢

ztalement of principles which appear: Ls.ow was cresented
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and accgtsd by the Ascociation,

n

Statement of Principles of the
American Forensic Associgagticn

Recognizing that the free interchange and objective eval-
uation of ideas through such forencis activities as pub-
lic speaking, discussion, and debate, are essential to

, ‘the maintenance of a democratic society, the American
Forensic Association herewith records this statement of
principles which it believes should govern academic
training in these disciplines.

We believe that forensic activity should create op-
portunities for intensive investigation of significant
contemporary problems.

We believe that forensic activity should promote the
use of logical reasoning and the use of the best avail-
able evidence in dealing with these problems, ;

We believe that forensic activity should develop the
ability to select, arrange, and compose material clearly

and effectively. .

We believe that forensic activity should train stu-~ .
dents in the sincere and persuasive presentation of thls
material to the appropriate audience.

We believe that forensic activity should stimulate
students to honest and original effort.

We believe that interscholastic and intercollegiate
competition should be used to motivate students to their
best efforts in attaining these objectives.

We further believe that forensic activities should .
be under the responsible direction of a qualified faculty g8
member, whose duty it _should be to maintain and support .
the above principles.

it was suggested that the committee consider the

lpmerican Forensic Association, Statement of Prin-
ciples, An Annual Report Prepared by the Association (Tusca-
looSa;__University of»AJabama, 1953 s P 4,
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possibility of a furthar elaberation of the itemy referred
to in the statement of principles and in resgonse to the

SuQy
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stion, the committee submitted in 1956 a more detsiled

WQ

statement on the objectives and values of forensics.

A study was made of the objectives and 2flects of

1
N . 3 N 1 . - . PO M .
debate by Level in 19026, LEVEL prepalvd a gQuestlionnaire
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and csent it to 171 debate dirsctecrs who were sponsors of
chapters of Pi Kappa Delta., Each sponsor was asked to rank
seven objectives of debate in preferential rank-order method,
with the major objective of his program in debate being given
the rating of one; the second most’important, two; and con-
tinuing through the list.

Of the seven objectives listed, the following rank
éof 1mportance was noted by means of the mode and mean: | i

1. To promote and/or heighten skill in critical thlnk-.
‘ing and analysis; reasoning and synthesis of loglcal

‘arguments.

2. To promote greater skill in oral communication-=-the
"ability to present material clearly and effectively.:

3. To develop critical listening and evaluation of ar- %
guments presented by others,

4, To promote research--discovering, selecting, and
evaluating material.

5. To develop ability to think quickly.

6. To develop co-operation within a framework of com-
petitive team endeavor, and

1pavid A. Level, Jr., "Objectives and Effects of
Debate " gg Eorens;g XLII (1957), PP 43~44,
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7. To cultivate social growth and develogpment,-

-

-

he greatest number of sponsors of PI Kappa Deita
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chagters reported that the following poscib
bate trzining and experience were observed as being generally
true: aids in personality development, provides recreational
ocpportunities, develops respect for the opinions of others,
increases knowledge of the use of the library, increases
self~-confidence, develops a broad knowledge of numerous sub-
jects, increases ability to distinguish between the important
and unimportant, prepares students to accept leadership, in-
‘creases the use of reason rather than emotion, promotes ef-
{fective speech habits, heightens ability to think clearly
land.raﬁidly,.develOps methodical reasoning; deve10ps the

abzlxty to welgh ev1dence w1thout preJudlce, and focuses
dlf‘use knnwledge and- 1nformat10n.2; ;
| ihzle forensic dlrectors tended 1o agree on the ba51c

prxncmples governlng the forens:c program, they disagreed on

;other 1tens‘that-were of secondary importance. Laase pro-

Eposed that the director should keep the educational values
of forensics as his primary goal, that the amount and type
of partzczpatlon should be determined by the student's in-

dlvzdual needs and abilities; hOWcVEI, he was of the 0p1nlon
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that forensics should be restricted to the superior student,!

Fest proposed that the director who limited his squad
to not more than thirty students should have the vision to
see the potential of reaching ten times that number.2 Lull
answered Fest's proposal by saying that there is a definite
limit to ths number of students that one director can train
and increasing the size of the squad would result in a de-
crease in quality.3

Thonssen proposed a philosophy that would emphasize
the social value of debate, saying that it should not foster
a predatory 2ttitude based upon a driving desire to beat
‘the other fellow, but should be an instrument for the devel-

vvvvv ;opment of 1ntellectual integrity.4

| Thompsoa pr0posed that the values of debate would be
igreater if the stadent had a better understandlng of the

; , lﬁérby“I Laase, "A Critical Evaluation of Intercol-
‘legiate Foremsic Contests in Terms of Educational Principles,®
-The Forensic, XXIV (1939), pp. 35-41, (At the time of writ~
-ing Laase was director of forensics at Hastings College,
‘Nebraska, and recognized as one of the outstanding directors.)

zThorrel B, Fest, YA Survey of College Forensics,"
The Quarterly Journal of S gach, XOOKIV (1948), p. 168.
(Fest is now National President of Delta Sigma Rho.)

3Paul E Lull, "Mass Production of Debaters,” The

, al of § gech, XXXIV (1948}, p. 374. (At the
'txmg og writing, Lull was National President of Tau Kappa
Alpha

, 4Lester Tﬁonssen, “The Social Values of Discussion
p. 113,




zrezrted that s:bate chould

e}
o
[
13
¢
jeX
2
$i
™
jos
3]
ey
£
iy
.
~
ey
[
7]
o~
53]
ot
H
.
-
FA f)

bz ~omething wors than "organized zrsument” ano that the
spzzoor thould riss gbove his own =:i7ish purpose: and make
his crlective cocuerating with nl. sosnconent to gdecide whathar
a :uszsested colutien to a problem tntuld be accepted or re-
jecizzo, -

Contemporary Evaluation cf the Fraternitics

Profescicnal fraternities have made important contri-
butiscns to forensics, They nurtursc the program in many
collzges and maintained it on the extracurricular basis for
a number of years before the speech department was organized
‘and assumed control of forensic activities, In some circles,
‘doubt has been expressed as to the nead of the fraternity
‘under the new condition, Three positions are found in the
‘relation of the fraternity to the speech department. In the
ffirst, the fraternity still has complete control of forensics,
:makes the schedule of activities, and uses student managers'
for all events, turning to the college only for financial
support. The second position is the opposite extreme in
that the fraternity has nothing to sey about the management
of forensics during the year, with the program being con-
trolied entirely by the speech depariment; the fraternity
meets once a year at the end of the forensic season to confer

the honor of membership on those who have earned it. The

. - lwayne N. Thompson, "A Broader Philosophy for De-
baters,® The Forensic, XXX (1945}, z. i%,




name, Argument: have bzen sdvanced In defznss of all three
positions; however, tho:is favering the third zosition hawve
the mect <:inable pusition,

<Iince World War Il mere than fifty new chapters of

the foresnzic {fraterniti havz be
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n established, 2lthough
half that number have been dropped for inactivity. The
changing scene on the campus will call for adjustments in
the position of the fraternity. The heart of the national
organization is in the local chapter. Variations will be
:found as a result of local leadership, attitudes, and tradi-
'tions; however, the fraternity can continue to make important
‘contributions to collegiate forensic.

Differences regarding the purposes, goals, and advan}
tages of forensics have focused attention on thz need for an
zoccasionai evaluation of program. The fraternities have

‘taken the lead in evaluating the programs sponscred by the

national organizations and providing criteria for local pro-

grams. At a meeting of the National Council of Pi Kappa

Delta following the close of World War II, a Ccde was adopted

containing suggested criteria for forensics.l Tau Kappa Alpha

l'Formulation of General Folicy,"™ The rorensic,
XXXII (1946), pp. 14-15.




presonted @ mooo detellied trlicroa contalining teven nointe, -
hile Delta cloma Rhc dppe.nlesg @ fudcral compltize which
made a study or the stetus 27 the forensic program using a

gusstlonnairs or dirsctor:s znd adminlictrators,

From 1t: humble beslinning with ten teams at South-
western Colliegs, Winfield, Kznsas, in 1923, the tournament
brought a rebirth to debate at a time when some of its ex-
ponents were becoming reconciied to the possibility of its
death. When the Winfield Tournament became sc¢ large that it
was necessary to schedule debates all day Friday and Saturday
.and the final round was not completed until early Sunday
%morning, other tournaments were established. By 1930, ten
.other tournaments had been started and within a decade more
.than one hundred were being held each year.

. As the number increased directors realized that the
:tournament had its shortcomings, and a series of evaluations
jof the system was started.

Templer, an early critic of the tournament, main-
tained that several serious defects existed in the system,

the first one being a tendency to place too much emphasis on

‘victory, He further claimed that tournament debating was not

lGregg Phifer, "Organizing Forensic Programs," Arqu-~
meptation and Debate, ed. David Potter, pp. 345-348,
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adastod o oony 1ifs cltuatlion, thet too much time and eifort
wery ¢psntoen one question, and that tournaments were tog
iong and too strenusus.-

In a recent articis, Fadrow rsferrsed te the tyslcal

ace ™= He cited the crowded schzaule,

Y
w
ot
H

tournamant as a

ths unlimitcd numbsr of =ntrants, and numbzr of eniris: zsr

result of a very tired and unhappy group of contestants and
judges, and an event of littile educational value.

Padrow maintained further that directors should stop
deceiving themselves about the educational value of foren-
sics. He proposed that if the primary goal was to win, "we
fshould demand scholarships for our speakers; and set up traih-
ing tables with regular practice periods."3 On the other
ihand, if it is believed that forensics have educational val-
fues, definite improvements should be made in the tournament i
:organization with plenty of time being allotted for oral
criticisms by a judge who follows the same procedure as in

the classroom.

Icharles s. Templer, "Is It Time to Reappraise the
Tournament System?" The Forensic, XXVI (1941), pp. 37-42.

2Ben Padrow, "Let's Stop Calling Them Educationai,"
The Speech Teacher, V (1956}, p. 205.

31pid.




daizh, ong ¢of the outstanding Zorsnsic dirsciers

g PR TEER s e e T vy= LT E YA H ;< P S o oua o e
the Unitod Statee, 1o well qualifizd to Indicets the weak-

ot
[
(4
}
[12]
n
Py
=
(¥
[ys)
(%2}
a
¢

nez.c: of the tournament. In z recent art:

szversl guastions thet the fcronsic dirsctor chould consider:
now many times should a studsnt have the oncortunity
to razpresent his schoeol in interschelastlc tournaments?
At whzt poinl doss further discussion or debate cezase io
enlighten a student concerning any particular problem?

Have we a moral right to run risks by traveiing on unsafe
roads to tournaments which have become marathons running
until midnight? What about the faculty iil will that
absences from classes cause? What about the scholastic
pressure on the student?-

Cne of the strongest defenses of thes tournament sys-
tem was offered by Freeléy, who pointed out that while the
‘tournament was invented for practical reasons to allow an
increase in the number of debates at a reduced cost, it offexrs
%other opportunities that give it better reasons for existing
?than mere economy,2 He states his point of view as follows::

In what other phase of education do we assemble
picked students from a score or more of colleges for six
or eight hours of comprehensive examinations on a week
end? In what other academic undertaking do students have
their work evaluated by visiting professors from a dozen
institutions? What other area of teaching provides the
professor with the opportunity to study the results of a
dozen different methods of teaching within so short a
time? In what other form of education is the student
provided with so frequent challenges to do his best?

The tournament does all this and more, It provides these
opportunities not once, but, for the average college,

lGrace Walsh, "Tournaments: For Better or Worse?"

The Speech Teacher, VI {1957), pp. 65-67.

“pustin J. Freeley, "Minimizing Educational Opporiun-

ities," Speech Activities, 1X (1953}, p. 67,
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veral times a ysar., doct corlege grotescsory diam
smsziva: fortunat: if thesy can attsnd on: crofsssiona
eting a year. VYot the debate coach attind: & numbsr
tournaments annuelly, and I have not y=t atitendsd ons
at did not grovide an informal “seminar"--call It &
uil Sescion® if ycu will--whsrein some crofassicnal
~hta W e T PRI Y, 1
chlem was profitably discusssd,
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of the follnwing :sven .robloms with which the girscicor

Debate is more confining than it used to be as the
debater is tied to ons single topic for a whols year.
He must debate both sides,

A steady diet of decision debating cultivates a
stilted, formal, stylized, and dogmatic speaking
manner.

A debate program geared almost wholly for tournaments
is wasteful and inefficient.

Tournaments do not always develop intellectual hon-
esty and high ethical principles., Coaches proclaim .
nobly and idealistically that the purpose of debate :
is to discover and reveal the truth. Yet, under the:
pressure of the "do or die" conflict this search for
truth often becomes a sham. The real and more valid
issues are schemingly avoided. Quotations are pre- .
sented out of the context. Occasionally, evidence
is brazenly fabricated. Frequently truth is covered!
gp,.ignored, garbled, twisted, shaded, or bluntly
enied.

Even if everything is honest and above board, I still
question the honorableness of the motive of the de-
bater for whom the tournament contest is a device

for self-aggrandizement.

Tournament debating does not draw adequately ugon the
personal resources of the speaker. Personality oper~
ation, so important in oral communication, is serious-
ly hampered, There is no place for the debater's

lIb d.

w——




honest cpinicn., In fact, he mey be ~onaliled for
injecting his perzona’ views, Thers It :itile In-
centive for him to wrap his batter se.f around what
he says. Thosc element:s of humsnnes:, fricnd.ineve,
and personal warmth are poorly rewarced,

7. Perhaps most ssricus of all the tournamant debater
is denied the cxgerisnce of speaking besforz a real
audiznce. All he has is one cilent, bored, expcres-
sioniess judge whose attributes for judgeshic ars

[

cften associated with his powers of &ppearing ex-
pressionless., The debater has no ocportunity to
exuplore and develop the skills of audience orienta-
tion. Alm?st every iink in the chain of communication
is absent.

Contemporary Evaluation of Debate

More criticism has been directed toward debate than
any of the forensic events or activities except the tourna-
ment and contest judging. Leaders in the field, at times,
have become its most severe critics. ?

Typical of the indiciments against competitive de~ 3

‘bate were those advanced by Miller, University of Michigan,

in a debate with Sommer, University of Notre Dame. Miller

based his opposition to competitive debate on the following
ipoints: |
1. Competitive debate quite often is not broad in sc0pe;

2. We can indict competitive debating aiso for restrictf
ing. '

3. There is no variety in types of debate,

4, Too few students are used in competitive debating

lE. C. Buehler, "what Should Be the Philosophy and

Objectives of a Debate Program?" The Gavel, XXXIX (1957),




160
programs,

Competitive debating fosters poor public speaking
training.

Motivation in competitive debating is unreal,
Competitive debating ignores the community.l

As a substitute for competitive debating, Miller

proposed that a program be adopted that included the follow-

ing measures:

1.

2
3.
4

More school debates before school audiences,
More community appearances.

A greater variety of debate topics.

- A good debate program should provide a variety of

forensic experiences,

g ﬁf@ébatefprbgraﬁ'shquld use many different

,“fh§§p§&§§§ rulé; ‘*No debate without an audience.®
Use audience decisions instead of critic decisions.
,"ijébéaaywith~a‘competitive1debate program and par-
- ticipation: in tournaments, but do so only as long as
}quuﬁc?nfrgmain consistent with the above seven sug-
- gestions,< - ' ' :

" In his reply to Miller, Sommer defended competitive

idebating on the grounds that persuasive speaking involving

‘a decision was inherent in the democratic system.3 He stated

1y, Edd Miller, "Competitive Debating Should Be De-

‘emphasized,” The Gavel, XXXVI (1954), p. 95.

21pig.
3iéénard F, Sommer, "Competitive Debating Should Not

Be_De-emphasized,” The Gavel, XOWVII (1955), pp. 36-37, 43.
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further that compstition helipged tc develop thz c2rsona

of the spsaker becauss of ths catisfacticn of achievement

0

i, Competi
e

Y
in sp

tive debate develoge the ctudent's :xpericencss
king other than in classroom grougs.

2. It gives the students experience in a wide variety of
speaking situations, before dozens of different
audiences, in company with and listening to a greset
many different communities and buildings.

3. It develops tolerance and understanding of his fellow
man in the student because he meets on a social and
professional basis people from a variety of geograph-
ical locations and a wide differentiation of social :
and economic levels, ;

e 4, 1t helps to overcome provincial habits of speech and"

;- presentation which inevitably develop unless there
 is contact with Speakers from other schools trained
by other teachers. It is for these reasons that I
. claim there must be more empha51s on competitive:
i debawl:e.-’L

Spendzng the entire-season on one debate question

?has been condemned and defended with equal strength. The

AR T a AR VTR S Py et At B 3 e Vb

practlce has been questloned since in some years the official
gquestlon has developed into a definite pattern after the ’
}early part of the season with later debates being little

‘more than repetition of those held earlier when two teams
:meet for s second time. Also, questions that were timely iné

'Cctober have become one-sided by April because of an act of é

lIbidq op. 37, 43,




Cenarase, unaxgacted economic developments or changing world
conditions., Zuestions have beoclo Lo ounbalancsd that winnling
pacame mere & matter of calling the tesse of 2 coln than uiing
good debate tszchniqucc,

Angther controversy that has conilnued
days of the crogram has baen the insus of requiring debolery

to defend toin sid
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arguments to justify the practics while others have been
equally vigorous in opposing it. Murphy has been one of the
most active of the opponents of the practice of debating both
sides of the question.l

Pfister developed criteria for evaluation through a
;series of seven questions which challenged the forensic di-
%rector to give more attention to points not included in othe?
?criteria.2 Further emphasis was given to greater knowledge%
of the nature of evidence, the use of specialists in flelds:
;such as economics and government, greater flexibility in the
;thinking processes, a more adequate intramural program, and;
‘an intercollegiate program backed by an adequate amount of

‘classwork.”

lRichard Murphy, "The Ethics of Debating Both Sldes,“
‘The Speech Teacher, VI (1957), pp. 1-9.

2Emil B, Pfister, "Let's Evaluate Curselves,® The

Forensic, XXXVI (1951), pp. 50-51. T

3bid.
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nave dropesd oratory Irem thelr proaram meintaining thet It

does not provide the tyzes of training in spszsch needad by
the present generation of students; but on the other hand,
oratory stiil has strong edherents.

scott discusssd the value of intercoilegiate oratcry,

saying:

Before we assign oratory to the attic with the gramo-
phone and musty memories of the past, we should re-examine
this forensic event to sse what positive value it may
have for our present-day student and to decide if it is
hopelessly outmoded.

Scott developed the thesis that oratory as an event

is basically sound and beiieves the decline in interest in

Qoratory is due to the requirement that the speech be memor-

ized. He was of the opinion that the memorized speech is

l
|
l
!

used so little in public life that memorizing as a technlque
should be replaced by reading the speech from a manuscript. |

Pross disagreed with Scott. He conceded that readlng
from’a manuscript would develop some practical speech skllls,

but maintained that reading a dull and artificial speech

lRobert L. Scott, *Is Intercollegiate Oratory Dead?"
The Forensic, XXXIX (1954), p. 74.




woule be just ac uninterestin

Ha afiirmed that the succasseful colless orator should zpeak

-

from nls heart on a topic very cliose to his :ife, and on one

in wrich he had & profcund pesrsonal conviction, a belief
which he desired tc share with othsrs,
Schrier szld that perhzpe whet wae really meant when

oratasry was charged with being cutmoded weas that it was &

form of memorized speaking and for tnat reason, ocid-fashioned

and sut-of-date.” He further maintainéd that college oratory
was basically persuasive in nature and hence was not outmoded
‘as it was being practiced daily by people in real life sit- :
uations; that it had influenced public opinion much more thaﬁ
éwas_coumonly.realized. He'conéiudedeith a proposal that %
éétiéﬁﬁtsféﬁould be made to standardize criteria as to what |

_Aconstlzates oratory, but did not believe that standardlzatloh‘

ywou?d 1mprove the judging of oratory because of the varying
3

1nterpretatlons that would be used by different Judges.

(SR

Curry outlined the responsibilities of the orator
‘'saying that he must possess:

1. Accurate, precise knowledge and use of facts in the
fisld in which he has chosen to write;

lg, L Pross, ®"More Probing of the Cadaver," The
Foremsic, XL (1955), p. 53.

Z9illiam Schrier, "College Oratory, As I See It,"
he Ferensic, XXXIX (1954), p. 35.

ibid
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»f the way in which language iz

<. An understanding
at ;d;

cmp.oysd in tha

fi

3. Regard for th: demends of logic

«
[

4. Argreciation of and some skill in good Znglish usage;

g—.,.

5. Intsilectue!l honesty, inteqrity, and zccuracy in the
handiing of materials;

6. Awareness of his seclal responsibilities.i
It has been suggestsd that the oratorical contest
would be improved if the orator were cross-examined by the
judges. This proposal has been vigorously opposed by Nichols
who asserted that oratory was pure persuasion and requiring
;the orator to defend his speech would kill oratory.2
‘ Daily challenged Nichols c¢n the grounds that the
“f*"near poetic playlng on phrases was a star dust type of

‘,,x

'ﬁoratory that constltuted one of the fundamental weaknesses

oee

"of tournament oratory

}
E 'ExtemporaneouS'Spéakiﬁg

{

Although extemporaneous speaking is second only to

’debate as a forensic event, having passed oratory in popular
;1ty, the literature on forensics contains much less about i

extemporaneous speaking than debate and oratory.

| lHerbert L. Curry, "Orator or Demagogue," The Forenv-
sic, XXXV (1949}, p. 1. :

’ . 4Egbert R. Nichols, "A Three to Two Decision," The
Poren51c, - {1945), p. 54.

1
i

3R, C, Daily, "From Lower Mississippi Way," Ihe
Eogeggzc, XXX (1944 . p. 86.
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AT the wpring mesting of the frovincs of the Facific

A
-

in 1%46, a number of student panels were appolntsd to develop
“concrets suggastions for the Ilmprovement of the foresnsic
svents.®  The pane’s which were completely student guided
considered two questions: (1) What is wrong {right) with
the intercoliegiate spsaking contestr (2} What do you pro-
pose tc improve this contest?

Regarding extemporanscus speaking the panel produced
four statements in answer to question (1) as follows:

@. There are no clear objectives in this contest.
Topics drawn each round are frequently too narrow
demanding considerable factual information rather
than demanding considerable factual information
rather than individual analysis. §
¢. Judging is inadequate due to the lack of standards
~ and the fallure of 3udges to glve 1nd1vxdua? CIltl-j
Coc o cdsme,
d.  Extemp- Speaklng is the best.contest ‘in the 1ntercol-
- legiate tournament system.. Even with its shortcom-
ings; it comes the closest to presenting a llfa
“situation and developlng better speech habits.

i e i en s i grom o

Three suggestlons for 1mprov1ng.the extemporaneous

fSpeaklng contest were made: . ;

a. The objectives of Extemp should be to test the Speak-
er's ingenuity, ideas, and ability at clear presenta-
tion.

b. No general subject should be amnounced; topics should
be of general nature drawn from current events and
stated broadly enough to allow for flexibility in
direction of approach, ,

c¢. Clear statement of the obgectmves of the contest and
standards of judging should be given to the judges.
These standards should be uniform throughout the
country. Ind1v1dual criticism blanks should be used

ledward S, Betz, *Evaluation of the Intercollegiate .
Forenszc Program,' gg gg;g331 XX (1946), p. 95,

%bid.
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gng thz results vent to the :gszaksrs aftsr the tour-

namint.-

Heops dezcribed ths extemporenscus :zgeaking svent as
Lzing unreallistic, uninterssting, and unfa_r.l He ass=rted
that 1L was unrsalistic beceuss in real 1ifz cpezaking situa-
tions, & sgszaker was net stimulated to spezk on a teoic; but
when he garticigsted in extemporaneous evints, he was expec-

o
£8p

ted to some extent, to respond to what

He prepossd that instead of giving the contzstant a "topic®

he should be given a full statement consisting of a brief

,whlch would glve meaning and purpose to that speech
: HOpe maintained that such an arrangement would resul
§1n greater falrness because:

1. A,statement of this kind, of perhaps one hundred to
three hundred words, could touch the essential as-
: ‘pects of the whole field in a way that would make
, possible a good speech from anyone who was unfamllla
f - with that field. Some element of chance would remai

but it would in a sense be broad, it would at the
- same time require a truly extemporaneous speech,

tailored to the requirements of the situation--no
canned speech would be possible,

make possible direct comparison and eveluation of
speeches, to a degree that is out of the question
when speakers talk on widely differing topics.

editorial, a resolution, or a quotation from a speech which

would not only give the speaker something to talk about but i

The use of the single subject for ail speakers would:

Thls;

had a.ready been said.

e e et g e e

r

P, :._

11pig,

;p. 79.

%Ben W, Hope, "Draw Three,® The Forensic, XXV (1950)
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use of the uingle subjzct might require thet con-
testants not hear thess whe precede them, but that
ie trues of many extemg contests now.-

Forensic directors agrese that, basically, exismpor-

angous cpsaking is @ worthwhi

ot

2 event, although many of them

fode

[

Very few ztudis: have been made in sxtemgorznsovus <pzzking

A

and it is thus & good field for ruture consideraticn,

The Student Congress
The introduction of the student congress as a foren-
sic activity resulted in both praise and criticism, Buehler%
was one of two persons attending both the first Pi Kappa ;

;Delta Congress held at Topeka, Kansas, in Aprll 1938 ‘and
Tthe first Delta Sigma Rho Congress held in Washlngton, D. C.,

.3

 § he followxng year.2 |
i In comparing the two plans he called attentlon to ﬁhé
tdifferencelln the-mechanlcal set~-up of the two congresses, E
p01nt1ng out that the Pi Kappa Delta Congress was a two—hous%
§leglslature while the Delta Sigma Rho Congress operated on
%the piinciple of the unicameral system., Buehler noted a :

;difference in the atmosphere and attitude of the two groups

of delegates saying:

1bid. i

2

Lyman S. Judson, "The Student Congress Movement,*
ence Shelf, XIII (New York: H. W, Wilson Comyany,
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1 got the impreccion at the PI Kappe Dolta Congrass
that ths students caught the spirit of the real national
Congrecs in action, I sensed thcrﬂ wes more poxg and
czremony; thsre was more dramatic excitement, I think
it helged some to hold this Congrese in the State Caplitol
Building. The ghysical surroundings hslgﬁd each membsr
te feel his gosition as a lzglslator. I also got the

impression at the Pi Kappa Delta gathering that the stu-
dents wers interested in putting on a show. Thers was

considerable ballyhoo, particularly in the lower house.
While at the Deita Uigma Rho Congress, the deiegates
seemed to be very modest, quiet, and went about their
work in & most cordial and friendly manner. The P1 Kappa
Jelta students introduced their bills and fought for them
to the last ditch, while at the Deita Sigma Rhc Congress
there was mors of an impersonal approach to the major
issues, Here the problems were analyzed and solved on
the basis of reflective group thinking. This was espec-
ially true in committee meetings, although at the general
assembly factional interests were very evident.l

Aly was impressed with the Delta Sigma Rho Congress
by what he ca;lgdv'almost a complete lack of the pseudo-
 oratoribal'*fl§§f4ub’-which sometimes characterizes student
:Speaklng.“z Héscoﬂﬁidexed one of the chief values of the
;assembly.tobethéfpiesence of an audience insteéd of a room
of empty éhairé. bﬁs improvements he suggested that the sched-
ule should be less strenuous with some free time being allowed
for sight-seeing'tiips, and more attention to the drafting
of bills presented prior to the convening of the congress.

Bidstrup, commenting on the Delta Sigma Rho Congress,
suggested that two questions be discussed rather than four,

‘and more time should be spent in the general assemblies.3




17¢

As a negative criticism he sald, "It appeared to be rather

[g¢]

obvious that parliamentary tactic:s and strategy playsd ¢
large a part in the proceedings. A:s a result, except for
the committee meetings, only a few of the delegates gartici-
pated. ™

In spite of the early enthusiacm for the studsnz con-
gress, its growth has been graduai. In 1956 one hundred
fifty tournaments included debate as an event, but only seven
student congresses were recorded in the directory of ths Amer-
ican Forensic Associatign. The congresses being heid have
developed better techniques as a result of the criticisms

advanced against the early sessions.

Future I:ends in. Fbren31c Develogment

At thls p01nt in the study followlng the examlnatzonv
:;of the contemporazy for°nSlCS program, one may Speculate
?concern1ng>the»futg;e trends in forensic development. Six
avenues may Be opé& to the forensic director.

First is a continuation of emphasis on the competitive
aspects of forensiéé. Some warn of dangers from following
this course. They point to the practice of over-emphasis on
;winning, concentration on a small group of semi-professional
debaters who ﬁay be exploited for the ego of the coach, and
the glory of the school. Isolated cases are found of over-

emphasis where the interest of the student has been disregarded
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and his health and safety endangered through unnecessary
risks, There is the possibility that ioss of time from school
may bring reaction from faculty and administrators which may
result in controls being imposed by agencies such as the
North Central Association of Colleges and Universities,

To offset the possibility of extreme external regu-
lation, forensics may find it advantageous to formulate a
policy of internal regulation. This could be done through
the formulation of a code of ethics which would suggest
limits on participation with the final choice being left to
the director as some students are better prepared for a
:strong competitive program while others could benefit from

réonlyfone'§: tw0*t9urnaments per year.

o ,_Ihé second'aﬁénue is one in which competitive activ-
éities -_v_iould be de-emphasized and the p;ogram.made a local |
%onekconSisting»of intramufai activities and appearances be- é

%fore audiences, Some benefits would result from traveling

édown this avenue; for instance, experience could be providedg
for an unlimited number of students at a minimum of expense,
‘On the other hand such a program could result in a lowering
.of standards and narrowing of horizoms, as participation in
‘tournaments bringing large numbers together from a wide area:
‘provides opportunities for a comparison of the quality of
work of onme group with other groups. This plan might also

suffer because of a lack of cooperation with the regional
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or the iccal pregram. A.:io miscina from the

program restrictad entirely to the campus 1s the incentive

1y

crovided by the opportunity to qualify for ftrigs to th: majer
tournaments sponscred by thes fraternities and regionsal :.eech
grtociaticne,

The third agrreach would lead <c 2 program in which
all sxperience in the original spaaking 2vents would be re-
served for the regular courses in speech. A fcundation of
curricular offerings should be provided for the forensic
speaker. However, a program consisting only of classwork in
speech would lack balance and would fail to provide a contin-
‘uation of training for‘those who had completed the course

'%offérings. Formal class instruction should be supplemented
by an extracurricular program that would provide motivation
:fgr thé superior student.

The fourth avenus is a narrow one leading to an un-

balanced forensic program in which all emphasis is concen-
trated on one event. In one instance s strong debate team
may be found with no attention being given to individual
events; in another, the major activity has been centered
around a series of traditional oratorical contests; while
others may go all out for the student congress, There 1s an
advantage in periods of concentration which result in devel-

opment to unusual degrees of excellence; however, the oppor-
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tunities for the specialist are limited in forensics as they
are in football where the platoon system with its emphasis
on team effort makes it difficult for the expert passer or
place kicker to enter the game to perform his specialty.

The fifth choice is a dark and foreboding one in
which the forensic program has been abandoned. Undesirable
as it appears to be, this choice has been made by a number
of colleges since World War II., Approximately 50 institu-
tions have voluntarily withdrawn or been dropped from the
rolls of the three forensic fraternities for failure to sat-
isfy minimum standards of participation as set forth by the
‘organizations.

: ﬁost directors would select a sixth avenue in whlch '
the good features of the first four wnuld be combined into a
’ modern program that would include the advantages of wholesome
‘icqmpetltlon,<a well balanced program of intramural activities,
ga foundation of course work in speech, equal emphasis on all;
of the original speech events, and discouragement of special-
fization in a single activity. Experiences before real audi-
ences should be provided as a balance for the contest program.

The person in charge of the program should cease to
be a "coach® training a small group, but rather become the
director of a squad, using the principles of modern guidance
;and placing more emphasis on the ethical and social values

of forensics., A better understanding of the goals and the
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gurposes of forsniics on the part of directors and students
would contribute tc its imgrovement.

Occasional use should be made of spscial media such
as the transcribsd debate and debate by correspgondance as a
means of engaging in contests with opponents in distant
states that would not bs met during the reqular season, Such
debatzs could aiso be arranged on an international basis,
Experiments with other media are desirable sucn as the use
of television for the presentation of debate in a courtroom

setting.

Meets and Tournaments

The tournament has been established as a sound educaé
tional techniqne'wﬁénzproperly organized and~conductéd;'how~i
feVer, more étteﬁtion'should be given to organization, as it
should not be assn@gd that one activity or event is inherently
good and anothe:~inherently bad. A variety of meets should
be provided such as the novice tournament for beginners early
in the‘season, the one-day practice tournament, and others
using the special types of debate, as well as the contests
designed to name champions later in the year.

The plan of combining tournaments with regional and
national professiona]l meetings has been used to an advantage
as in the Southern Speech Association and the Western Speech
Association, and the same practice has been recommended for

the local tournaments as well,
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Criteria developed by groups cuch as the forensic
fraternities and the American Forensic Association may be
used to evaluate tournaments in order to establish an honor
group.

Many of the criticisms would be avoided by a better
arrangement of tournament schedules with mere time between
rounds, more attention to details such as providing informa-
tion sheets, a ma2p of the campus, and guides for the conven-

ience of contestants.

Debate
Debate is a useful technique that may be used in the
classroom today, serving the instructor as a teaching aid as

did its antecedent, the syllogistic disputation, in the med-

’iieval university. It could be used to an advantage in

courses in government, economics, history, philosophy, and

literature,
As forensic speakers increase in proficiency they

should be provided with opportunities to speak before real

audiences. Civic clubs, and high school assemblies often

provide suitable occasions for this purpose.

Early in the forensic season there is some value to
be gained by non-decision debates and the clinic debate,
During the year the program of debate in the traditional form
should be balanced with use of the new forms such as cross-

examination, direct clash, and heckling. Occasionally the
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naw forms may be coordinated in the form of a pentathlcn
with a difierent form being used in each round.

Intarnational debate has become estabiished 2z &
permanent feature of the forensic program. Its continusztion
may be used as a means of demonstrating the American concept
ot democracy to other nations, and as an aid in creating a
better understanding among the peoples of the world.

The policy of selecting an official debate guestion
has become established as a permanent and important feature
of the forensic program. However, dissatisfaction resulting
from the difficulty of sslecting a well balanced question
that remains timely for the entire year may cause a modifica-
tion of this policy to the selection of a new question each
;sémestei. Additional questions may be developed during the
}year with différent'teams beihg assigned to study other ques-

tions for special use.

Oratoxy

There will be a place in the forensic program for
some type of prepared speech as long as practice in this
speech form is needed by the speech student; however, the
word "oratory®™ may join "elocution" as a term with zn unfav-
orable connotation., Since some of the objection to oratory
has resulted from the requirement that the speech be memor-
ized, there may be merit in allowing ﬁhe speaker to present

the speech by reading from the manuscript, presenting it from
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memory or extemporaneously, Cross-

¢
>
ja3}

minztion period has

A
been used to an advantage in debat

143
(38}

and exiamporansous speak-
ing, and a similar period in the oratorica. contest might
prove to be of =quai value.

Requests ar:s received from time to time by special

interest groups who want to sponsor oraterical contests on

(1

the campus for promotional purpcces; as some of these con-

[44]

tests are desirable while others may be of doubtful value,

some means of evaluating them should be developed,

Extemporaneous Speaking
Extemporaneous speaking has préved to be one of the
most popular and practical of the forensic events although
many directors believe that the techniques used in the ex-
tempore contest can be improved. It has been suggested that
‘subject areas be substituted for the use of isolated topics
‘in extemporéneous speaking. This is an area of forensics in

~which studies may be made to an advantage.

The Student Congress
The student congress has made steady growth as a
forensic activity although it fails to compete on even terms
with debate. As techniques improve the student congress may
continue to grow because it provides opportunities for the
coordination of a number of speech skills in a program of

definite value,

Y
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pos

tions to continue their ieadership In forensics by pre-
viding national standards, daveloging gciiciss, and experi-

menting with new events and techniguss,

[€9)

The Specaker's Zursau

[s1]

Better use can be made of

Pa

he speaker’s bureau to

o

r4y

provide speakers with appearances befcre off-campus audiences.
Specialized groups in the community and the state make excel-

lent audiences for students in the forensics program.

Judging

More uniform criteria are needed for the forensic |
gevents. Standardization of ballots and rating sheets shouldz
fresult in more satisfactory judging; however, it will be
difficult to completely eliminate the personality factor of
ithe judge because of their differences in background and
1experience. More satisfaction should result from judging
if contestants were told in advance the criteria to be used.
Ample time should be allowed for oral critiques, especially
at meets and tournaments held early im the school year.

As a means of eliminating inferior judges, rating
sheets could be distributed and used by the tournament man-
agement as a guide in selecting judges for future events.

The quality of judging has been improved in some tournaments
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by hiring qualified judges znd increasing entry fces to cro-

vids the funds nscescary for thi

w

purpese, Experiments with
judging by opponents indicate that this clan is worthy of

further consideration.

Code oI Ethics

Forensics couid raise 1ts standards by the adoption
of a code of ethics foiiowing the grecedent established by
the professions of law, medicine, and education., Such a
code would help to eliminate the occasional sophists, shysters
and tricksters that appear. It could also suggest criteria
to be used in determining such factors as the number of
events a student should enter, and the maximum number of
;tou:naments a team could enter to its advantage. The devel~
?opment»of a‘public relations program on the local, state,
}and national level would be beneficial in informing the pub-
Elic and school officials of the purposes, advantages, and

results of forensics,

Summary

Following this review of some of the evaluative lit-

erature in contemporary foremsics by directors in the field,

it is apparent that they have established worthy goals for
their work.
The following statements summarize the beliefs of

these leaders regarding their work:
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1. Forensics should be more than an extracurricu.lar
activity.

2z, Forensics offer educational opportunities to zup-
oclement the work in thes classroom.

~ o

2. Forensics are an exczllent means of motivation,

(1]

stimulate students to asgpire for high achlevement,

4, They provide a unigus means for the studeni te
test himself by competing against the superior students of
other institutions.

5. They teach the importance of self-evaluation and
learning to utilize the criticisms of experts.

6. Tournaments and meets provide advantages in em-
;phasizing the importance of social and ethical values in
gaddition io‘practical experience in speech activities.

- 7. Training in debate develops the ability to do
;research, analyze evidence, and the power of creative think-
Eing.

8. Debate provides an activity in which departmental
lines may be crossed, and the work coordinated from fields
such as literature, history, English, economics, sociology,
and parliamentary law,
| 9. Training is provided in making decisions, leader-
ship, and citizenship.

10. Most of the criticism in the field has been di-
rectad at the methods used by directors rather than the basic

principles.
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11, Tournaments, meets, ciinics, and festivals have
their counterpart in the workshops, field trips, and labora-
tories of other departments.

12, Contest activities should be a means to an end
rather than a general! end, as the long range values are of
greater importance than the immediate goal of winning &
contest,.

13, Forensics contribute to the development of per-
sonality.

14, Speakers learn the importance of cooperation
~and teamwork.

15, The forensic program makes use of evaluative
;technlques to zmprove its events and activities.
| 16. The director often serves as a guldance coun~
gsellor, and-considers the individual differences of Speakeré
%in the program.

‘ Forensic directors believe that their methods are
;consistent with the goals of modern education; in fact, foré
?ensics may be considered a core subject around which a pro~'
~gram of liberal education could be centered., The forensic

- program makes use of evaluative techniques in a never ending

~effort to improve the methods used in its events and activ~

“ities.
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A LIST OF OFFICIAL DEBATE QUESTIONS,
1920-1956
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1955-56

Resolved:

1954-55

Resolived:

1953-34

Resolved:

1952-53

Resolved:

51251-52

%Résolved:*

1950-51
‘Resolved:
1949-50
'Resolved:

1948-49

'Resolved:

1947-48

@Resolved:

QFFICIAL DEBATE CQUESTIUNS

That the non-agricultural industries of the
United States should guarantee their employees
an snnual wage.

That the United States should extend diplomatic
recognition to the Communist Government of China,

That the United States should adopt a policy of
free trade.

That the Congress of the United States should en-
act a compulsory Fair Employment Practices Law,

'That;thé‘Federal Government should adopt a per- 3
manent program of wage and price control.

That the non-communist nations should form a new
1nternat10nal organization,

That the United States should nationalize the
basic non-agricultural industries,

That the Federal government should adopt a pollcy
of equalizing educational opportunity in tax sup-
ported schools by means of annual grants.

That a Federal world government should be estab-i
lished,

p
L
v
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1946-47

Resoived:

1945-46

Resolved:

1944-45

Resolved:

1943-44

Resolved:

1942-43

. Resolved:

1941-42

Resolved:

1940-41

‘Resolved:

1939-40

Resolved:
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That labor should be given a direct share in the
management of industry.

That the poiicy of the United States should be
directed toward the establishment of free trade
among the nations of the world.

That the Federal government should enact legisla-
tion requiring compulsory arbitration of all labor
disputes.

That the United States should cooperate in estab-
lishing and maintaining an internaticnal police
force upon the defeat of the Axis. |

That the United-Nations should establish a perman-

ent federal union with power to tax and regqulaté

commerce, to settle international disputes and to
enforce such settlements, to maintain a police.

force, and to provide for the admission of other
nations whlch accept the principles of the union,

That the Federal government should regulate by
law all labor unions in the United States. Con-
stitutionality conceded.

That the nations of the Western Hemisphere should
form a permanent union.

That the United States should follow a policy of
strict (economic and military) isolation toward
all nations outside the Western Hemisphere en-
gaged in armed international or civil conflict.




1938-39

Resolved:

1937-38

Resolved:

1936-37

Resolved:

1935-36

Resolved:

1934-35

‘Resolved:

1933-34

‘Resolved:

1932-33

Resolved:
1931-32

Resolved:

1930-31

Resolved:
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That the United States should cease to use public
funds (including credits) for the purpose of stim-
ulating business.

That the National Labor Relations Board should be
empowered to enforce arbitration of all industrial
disputes,

That Congress should be empowered to fix minimum
wages and maximum hours for industry.

That Congress should have the power to override,
by a two-thirds majority vote, decisions of the
Supreme Court declaring law: passed by Congress
unconstitutional,

That the nations should agree to abolish the in-
ternational shipment of arms and munitionms.

That the power of the president of the United
States should be substantially increased as a
settled policy.

That the Allied War debts should be cancelled.

That Congress should enact legislation providing
for centralized control of industry.

Tﬁat the nations should adopt a policy of free
trade,
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3.

1926-30

Resolved:

1928-29

i ———p————

Resolved:

1927~28

Resolved:

1926-27

Resolved:

éBeSblﬁédi

1924-25

jResolved:

1923-24

Resolved:

1922-23
‘Resolved:
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That the nations should adopt a plan of complete
disarmament, excepting such forces as are needed
for police purposes,

(Men) The foreign policy of the United States in
Latin America.
(Women) Abolishment of jury trial.

{Men) The foreign policy of the United States in
Latin America.
{Women) The foreign policy of the United States.

(Men) That the essential features of the McNary-
Haugen bill be enacted in to law.
(Women) Abolishment of jury trial.

(Men) That the Constitution of the United States
‘ should be amended to give Congress power to
regulate child laber.
(Women) That the United States should adopt a uni-
‘ form marriage and divorce law,

That Congress should be empowered to override by
two-thirds vote, decisioms of the Supreme Court
which declare acts of Comgress unconstitutional.

That the United States should enter the World
Court of the League of Nations as proposed by
President Harding.

That the United States should adopt the cabinet-
parliamentary form of goversment.




Resoived:

1920-21

Resolved:
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That the principle of the "closed shop® is justi-
fiable,

(Men) A progressive tax on land should be adopted
in the United States.
Men) That the League of Nations should be adopted.
Women) Intercollegiate athletics should be abol-
ished.
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The following questions were used for intercolleg-
iate debates during the year 1921-22:

1, Resolved: That the principle of the "closed shop" is
justifiable.

2. Resolved: That Congress should pass the Veterans' ad-
justed compensation bill.

3. Resolved: That the United States should take steps to-
ward the granting of immediate independence
to the Philippines,

4, Resolved: That the Kansas Industrial Court Plan of
adjusting industrial disputes should be
adopted throughout the United States.

5. Resolved: That the United States should immediately
institute a program for the gradual reduction
of armaments of war.

6. Resolved: That the same rights of immigration should
be granted to the Japanese as are granted to
EurOpean immigrants.

: 7. Resolved: That the Kansas Industrial Court Law: should
be extended to the rest of the country
through a natzonal law,

8. Resolved: ’That Congress should establish a system of
' government employment agencies to equallze
the distribution of labor.

" 9. Resolved: That the United States should permanently
annex the Philippines.

'10. Resolved: That all immigration should be suspended for
three years.

11. Resolved: That the United States should enact legisla-
tion providing a sysiem of compulsory unem-
ployment insurance similar to that now in
force in Great Britain,

12, Resolved: That all coai mines in the United States
should be placed under direct control of the
Federal government.

13. Resolved: That the debt due the United States from her
associates in the recent war should be can~
celled,




17.

18.

19‘
20.
21,

22,

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:
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That Ireland should be given complete nation-
al freedom from Great Britain,

That the supremacy of the Senate in our Fed-
eral system of government is a menace,

That the shipping now controlled by the United
States shipping board should be placed on the
open market and sold to private interests,

That the United States and Great Britain
should enter into an agreement to protect
France against German aggression.

That the Eighteenth Amendment should be re-
pealed.

That Admiral Bowls disarmament plan by limit-
ing the size of battleships and guns should
be adopted.

That New Testament history and ethics should
be taught in the primary and secondary schools
of } {local state). :

That. the constltutlon of Kansas should be $0'
changed as to provide for a unicameral leg-
islative body. :

That the coastwise trading vessels of the
United States should be permitted to pass
through the Panama Canal free of tolls.

That the present method of political formulism
of the great parties~-reverting from extrava-
gance in national expenditures to the so-
called economy--is a deceptive blind omn the
eyes of the American people which cannot but
bring disaster to the parties themselves.

That the United States should adopt a parlia-
mentary form of government.

That the United States should take a position
for the strict enforcement of the Monroe
Doctirine,

That the Esch=Cummins law is the most satis~
factory solution of the railroad problems,

~—
V



27.

31.

32,

33.

34,

35.

36.

Resolved:

Resolived:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:

Resolved:
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That the Federal government should aid in
the construction of the all sea waterway to
the ocean by way of St. Lawrence.

That sugar should be admitted to the United
States free of duty.

That social fraternities and sororities
should be abolished from American colleges.

That the state institutions of higher icarn-
ing of Colorado {or other states having
separate institutions with separate boards)
should be under one central board of conirol,

That we should have a Secretary of Education
with a2 place in the Cabinet.

That the principle of municipal ownership
should be applied to the transit system of
New York City.

That the nations engaged in interstate com-
merce should agree upon a policy of free
trade.

That the United States should abandon the
policy of protective tariff.

That the Irish Dail Eirann should accept
David Lloyd George's proposals for the set-
tlement of the Irish question.

That the United States should levy a general
sales tax.
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QUESTIONS USED BY THE BRITISH TEAMS
IN 1930-31

Oxford University Questions

1. That the Statue of Liberty is not a signpost but a
gravestone,

2, That immediate independence should be granted to
India.

3. That the press is democracy's greatest danger,

4, That the nations of the world should take a twenty-
year tariff holiday.

5. That American civilization is a greater danger to
the world than that of Russia,

English Universitv.gggstions

1. That the dole provides a better methos of solving
the uneuployment problem than does the charity sys-
tem.u~~,. .

2. That the world has more fear from Fascism than from '
_‘Bolshevzsm., '

3. Ihat the'formatlon of a federation of European
states-uoald be conduclve to world peace and pros-
perity.

4, That tbe future well being of humanity depends on the
; contznued dom1nance of the white races.

5. That thls ‘house favors international agreements for
free trade among the nations.

Robert College.ggestion

1. Ihat'Turkéy should be a member of the League of Na-
tions,

2. That the mandatory system used by the Great Powers
is a continuation of imperialistic policies.

3. That the United States should recognize the govern-
ment of U. S. S. R.

B
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4, That compulsory unemployment insurance should be
adopted by the sovereign states as public protection
against the vicissitudes of the Machine Age.
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WHAT BECOMES OF COLLEGE ORATORS?Y

Olin Aifred Curtis, deceased; one-time professor in

Drew Theoiogical Seminary; second place in 1876, representing
Lawrence College.

Frank Prouty, Congressman; address, Des Moines, Iowa;

second place in 1877, representing Central University of Iowa.

E, A, Bancroft, lawyer, general counsel International

Harvester Company; first place in 1878, representing Knox
College.

Roberi M, LaFollette, senator; United States Senator
from Wisconsin; first place in 1879, representing the Univer-
sity of Wisconsin.

| ‘Rigﬁard.Yates,‘ex-governor of Illinois, 1901-1905;
{address,“sp#ingfield, Illinois; second place in 1880, repre-
‘senting Iiiih@iSvCollege.
| -Chérlés'F. Coffin, lawyer and life insurance offi-
cial; addzess,~1ndianapolis, Indiana; first place in 1881,
representing Depauw University.

George L. Machintosh, educator; President of Wabash

College, Crawiordsville, Indiana; second place in 1884, rep-
‘resenting‘!abash College.

Albert J, Beveridge, senator, author; United States

Senator from Indiana; first place in the 1885 contest repre-

senting Depauw University,
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H, H. Russell, c:ergyman and reformer; address,

Westervillie, Ohio; second piace in 31386, representing Oceriin
College,

John H. Finley, educator, editor; President, College

of the City of New York, 1903-1913; President, University of
New York, 1913-1921; Asscciate Editor New York Times; first
place in 1887, representing Knox College.

Henry Morrow Hude, author; address, Simeon, Alber-

marle Co., Virginia; second place in 1888, representing
Beloit College.

Edwin Holt Hughes, bishop; Bishop in Methodist Epis-
copal Church; first place in 1889, representing Ohio Wesleyan
‘University.

| J. A, Blaisdell;'educator; President, Pomona College,
iClaremont, California; secﬁnd place in 1889, representing
‘Beloit College.
| | S. W, Naylor, e&ucator; Dean, Lawrence College; first
‘'place in 1890, representing Washburn College.

F., A, Fetter, educator; Professor of Economics, Cor-
nell University; first place in 1891, representing Indiana
University,

Guy Everett Maxwell, educator; President, Winona
State Normal, winona; Minnesota; second place in 1891, repre-

-senting Hamiine University.
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Mrs, E, Jean Neison Penfieid, lawyer and parliamen-

-~

tarian; address, 34 Pine Street, New York City; first placs
in 1892, representing DePauw University.

C, F. Wishart, educator; President Wooster College;

first place in 1894, representing Monmouth College, Monmouth,
Illinois,

Perl D. Decker, Congressman, U, S. Congressman frem

15th Missouri district; first place in 1897, representing
Park College.

Oscar Edward Maurer, clergyman; Paster Central
Church, New Haven, Connecticut; first place in 1902, repre~

senting Beloit College.

“The study did not includé those that won third place
;and the many w1nners in the state contests. Also, it did
inot 1nclude the W1nners of other oratorlcal contests such
as the Peace Oratorlcals and the Prohlbltlon Oratoricals.
—John A, Shlelds, one of the foundcrs -of Pl Kaona Delta, and |
its first national secretary, was successful as an orator in
the Prohibition Contests in Kansas during his undergraduate
-days at Oftawa Unive:sity, After graduation he was associa-
ted with the National Prohibition Association, the United

States Chamber of Commerce, and the National Association of

Manufacturers,



